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What is this pack?

This pack is designed to help users
develop and assemble a

comprehensive collection of high
quality GNVQ learning resources.

It can be used in two ways:

(a) to evaluate individual GNVQ
learning resources

(b) as an INSET tool

Who is it for?

It is for GNVQ tutors, coordinators and 3
INSET trainers in all GNVQ centres, 3
whether the centre has experience of :
delivering GNVQ programmes or is
about to design its first programme.
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BefOI’e reading this introduction, please ensure that you are
familiar with pages 1 and 2 of the enclosed FEDA publication Reviewing
Learning Resources in GNVQ Programmes.

The nature and quality of your GNVQ learning programme is closely
related to the quality of the learning resources you use to support the
programme.

2
< A ~ .
Learning resources.and .
other support materials:

.

The diagram provides a simplified model of how learning programmes
influence the design, development, production, publication and choice
of learning resources (1) and how these resources, when used by a
team in a centre, influence the learning programme (2). The quality of
the whole process depends on both these elements, which reinforce
each other in a continuous cycle. Reviewing, choosing and developing
high quality learning resources is therefore an integral part of creating
and improving a high quality GNVQ programme. The questions you will
ask when evaluating and choosing learning resources raise many of the
same issues that you will consider when planning your GNVQ
programme or developing your own learning resources.

Only your team in your centre can decide which resources to adopt for
your programme. Every learning programme is located in a particular
and unique environment. The answer to the question

‘Which are the best resources to support
our GNVQ programme?’

depends on the answer to two prior questions:




‘What is the nature and structure of the learning
programme we are aiming to provide?’

and

‘What are the strengths and weaknesses of our
particular learning environment?’

This pack does not, therefore, recommend any particular resources or
producer of resources. Instead, it provides a framework within which
course teams can make their own choices in their own context, and
continuously review and improve their resource collection.

It is very helpful to involve the Learning Resources Manager or Librarian
of your centre in this process. They will have expertise in information-
seeking and retrieval that may not be present in the tutor team.

Improving Quality in GNVQ
This pack draws on quality indicators and criteria taken from:

® The GNVQ Quality Framework (March 1995)

® GNVQ Centre Approval — Common Criteria (August 1996)
® The GNVQ Planning and Assessment Units

@ The NCVQ Standards Management Programme

Details of all these publications are available from NCVQ
(tel: 0171 728 1958)

Before using this pack, you should be familiar with the GNVQ
specifications for your vocational area and for key skills, and with the
GNVQ grading criteria, though your team may have varying amounts of
experience of delivering a GNVQ programme.

The FEDA GNVQ Support Programme publishes Materials Lists for every

: - GNVQ area. These lists contain details of a wide range of learning

resources and can be obtained free of charge from the GNVQ Helpline:
0171 962 1066. The lists are also available on Internet page
http://feda.ac.uk
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THE PACK IS DIVIDED INTO SECTIONS, AS FOLLOWS:

Introduction

Section1 1
How to use this pack

(@) to evaluate individual GNVQ learning resources

(b) as an INSET tool

T g

Section 2 19
Criteria for reviewing the learning environment
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Section 3 26
Criteria for reviewing presentation and design of materials

N
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Section 4 3
Criteria for reviewing an introduction to GNVQ

R

Section s 34
Criteria for reviewing key skills

Section 6 39
Criteria for reviewing activities and assignments

Section 7 47
Criteria for reviewing underpinning knowledge

Section 8 51
Criteria for reviewing tests and test practice
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(a) Using the pack to evaluate individual GNVQ learning resources

Sections of the pack can be used on an ad hoc basis as required.
For example, you may want:

® to evaluate the delivery of key skills in an assignment pack
® to evaluate one of your own assignments

® to analyse the assignments in a textbook

@ to evaluate an entire textbook

® to maximise the learning opportunities presented by a visit
® to evaluate a videotape introduction to GNVQ

One or more of Sections 2 to 8 may be used, in any order, to evaluate a
learning resource or a single aspect of a particular resource. Simply select
the relevant Section (or Sections) and use it to guide your evaluation. While
this task can be done by an individual, it is best shared among team
members. As course leader, you could:

® ask each team member to take responsibility for a particular aspect of
resources and to review a range of resources with reference to that aspect,
using the relevant Section of this pack. For example, they might obtain
inspection copies of several textbooks and compare their treatment of key
skills, using Section 5, or they might review your own bank of activities
and assignments, using Section 6.
_ ® ask each team member to review every aspect of a particular resource or
l group of resources. They would go through every Section of this pack that
oy is relevant to that particular resource, whether it is a photocopiable set of
assignments, a video, a GNVQ textbook received as an inspection copy, or
even a textbook which was bought for another course but may have some
: value to your GNVQ programme.
! ® carryout a variant of either of these.

, It is important to see your centre’s GNVQ learning resources as a collection,
whose strengths and weaknesses complement each other to make up a
i coherent package or suite of resources. It will be rare for any single resource
to be completely right or completely wrong. Every resource will contribute to
) ' the whole.

%

y The checklists in this pack will help you to identify what particular resources
can offer. It is up to you and your team to decide whether it meets the needs
of your particular programme. Clearly, the more questions that receive a

i positive response for a particular resource, the greater a contribution that
resource can make. The decision as to whether to adopt, buy or otherwise

. make use of a particular resource should be made in light of the part it will
play in the learning programme.

Having reviewed your existing resources, you will have identified their
1 strengths and their weaknesses. This will enable you to identify any
i weaknesses in the collection as a whole and should guide you in your
selection of additional resources.

i Your aim should be to develop a coherent and balanced learning programme
supported by a coherent and balanced collection of learning resources
which, together, support the GNVQ learning model.

Section 1: How to use this pack © FEDA 7 2




(b) Using the pack as an INSET tool

Making effective use of the pack to provide INSET will require:

® careful planning

@ afacilitator for the meetings

© preparation by everyone concerned

@ allocating time for meetings free from distractions
® allocating time for work between meetings

The facilitator should be:

o normally a member of the GNVQ team in the centre

o fully conversant with the specifications for the GNVQ programme in
question

® fully conversant with the GNVQ assessment and grading systems

e effective in keeping the group to task and to time

; ® able to create a positive atmosphere in group discussion and enable

participants to identify and discuss their reasons for making particular
judgements

Participants should:

® comprise the entire tutor team for the GNVQ programme in question plus,
wherever possible, the school/college Resource Manager/Librarian

® be familiar with the specifications for the GNVQ programme in question

® be familiar with the GNVQ assessment and grading systems

@ have read pages 1 and 2 of Reviewing Learning Resources in GNVQ
Programmes (enclosed with this pack) before attending the first INSET
session.

o
w

Section1: How to use this pack © FEDA
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STAGE ONE

Aim: to establish a shared and recognised starting-point

Personnel: ® facilitator
® the full GNVQ team
® Resources Manager/Librarian

Location: meeting-room equipped with blackboard/whiteboard/
flipchart

Materials: Photocopies for each participant of the following items from
this pack:

! ® Plan of the INSET programme
® Pages 1and 2 of ‘Reviewing Learning Resources in
; GNVQ Programmes’
| ® The GNVQ Learning Model
| ® Diagram — ‘Resources for GNVQ’
® Diagram — ‘Resources Audit Form’ (2 versions)

: \ ® Section 2
I Time: Approx. 3 hours
h Tasks: This Stage is divided into four Tasks:
® Discussion

® Brainstorming Resources
Thinking about the Learning Environment
Briefing for Stages Two and Three

°
°
Outcomes: ® shared understanding of the GNVQ Learning Model
® shared understanding of potential learning resources
@ first stage of a review of the learning environment
°
®

action plan of tasks to be completed in Stage Two

|
s
|
i
i
|

Preparation: all participants should have read pages 1and 2 of

Reviewing Learning Resources in GNVQ Programmes

11
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Task One - Discussion
Time: 30-60 minutes

Aim: to clarify and agree the principles on which your GNVQ
programme will be based.

Facilitator’s briefing:
Give a copy of ‘ Plan of the INSET Programme’ to each member of the team.

Key points to make:

© This is the first stage of a three-stage INSET programme.

© Itis designed to help you to review and assemble a range of high quality
GNVQ learning resources.

o Itis assumed that all attendees have read pages 1 and 2 of Reviewing
Learning Resources in GNVQ Programmes.

© Today’s is a half-day session.

© There will be work to be done over the next few weeks.

o There will be a second meeting on (give date) to receive feedback and to
plan future activities.

© It is important that everyone attends the second meeting.

Give a copy of ‘The GNVQ Learning Model’ to each member of the team.

Invite the team to read the whole paper. After a few minutes, start a discussion of the
paper, spending five to ten minutes on each heading.

Your aim is to achieve a shared understanding of the learning model and how it can be
supported by appropriate learning resources.

BEST COPY AVAILABLE
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The GNVQ Learning Model

@ Student-centred
Students should progressively take responsibility for their own
learning by planning, monitoring and evaluating their own work
and assessment programme, both individually and in groups.

® Based on skills
Skills are identified through the key skills units, the vocational
units and the grading criteria. They include both cognitive skills
and practical skills and are transferable from one context to
another. All skills are applied in a vocational context.

® Active and investigative
Students should learn mainly through undertaking enquiries,
projects and assignments which require the exercising of
research skills.

@ Vocationally relevant
Knowledge, understanding and skills should be relevant to
current and emerging practice in industry, commerce and
professional practice.

@ Underpinned by knowledge
The required knowledge is set out in the specifications through
Range Statements and Amplification. Students should be
offered a variety of learning opportunities.

@ Assessed by outcome, through a portfolio of evidence and
external assessment.
Units are statements of required outcomes. There is no one
correct route to these outcomes. Evidence of achievement of
outcomes is supplied through portfolios of evidence and
external assessment*,
Merit and Distinction grades are awarded according to criteria
which are evidenced in portfolios.
Successful compilation of a portfolio of evidence is central to
the student’s achievement in the programme.

* Assessment methods are currently under review.

Section1: How to use this pack © FEDA 1 3



Task Two — Brainstorming Resources
Time required:  45-60 mindutes

Aim: to identify the range of resources available to your
programme

Facilitator’s briefing:

Give a copy of the diagram ‘Resources for GNVQ' to each member of the team.

Key points to make:

® The diagram ‘Resources for GNVQ’ shows the wealth of resources
available to a GNVQ programme.

® No single resource can provide adequate support for the entire
programme.

@ Students must have opportunities to identify and research information
sources for themselves.

® We will need to build up a range of materials, human resources and
contacts both within and outside the centre which, taken as a whole, can
provide the full range of learner support we need.

® We must make sure that any weaknesses we have in one area of our ~
resources are balanced by strengths in another.

Give a copy of the form ‘Resources Audit’ (both versions) to each member of the team.
Divide the group into individuals or pairs, as appropriate to your circumstances. '
Allocate a mandatory vocational Unit or Element to each individual or pair..

(Note: you may wish to prepare a part-completed version of ‘Resources Audit’ which is
more suited to your centre’s particular circumstances.) o '

Key points to make:

® The Resources Audit form is a ‘warm-up’ exercise for an initial audit of the
range of resources that we are currently using or are planning to use in our
programme. You have one blank copy and one part-completed copy as an
example. ' '
® Think of some of the resources we are already using in our programme
and enter these on the blank form.
For example, in column 1, enter the sources from which we expect our
students to acquire the underpinning knowledge for the Unit/Element.
This would include the name of the tutor plus, perhaps, a particular
chapter (or chapters) of a textbook, or handouts that we have prepared
and placed in a resource bank, or a friendly local business. In column 2,
you should enter the name of any location where you have arranged a
visit. And so on through the columns.
@ Carry on through the columns, making entries where you can and leaving
blanks where nothing immediately comes to mind.
® You can choose additional headings from the diagram ‘Resources for
GNVQ’ and add these in columns 8-11. Make entries in these columns.
i ® Add as many additional columns as you like and/or change the headings
f to suit our particular circumstances.

‘ : Section 1:  How to use thi k © FEDA . 3
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@ The idea is simply to specify as many as possible of the resources we are
currently using.

® For the moment, please i |gnore the boxes at the bottom of the columns.

® You have about fifteen minutes for this exercise.

After f fteen mmutes g/ve the next bnef ng

Key points to make:

® Still working as individuals or in the same pairs, complete as many as
possible of the boxes in the rows at the bottom of each column.

@ Think about what might be possible as well as what we already do.

@ Don’t try to give details — just make a note of any opportunity that comes
to mind.

® Make entries in all three rows.

® You have about fifteen minutes for this exercise.

AR S, R AT ey AT DTN e | e

After fi fteen minutes, glve the next bnef ng

e o Sl kel e W VARV GOV SRS OS 17

Key points to make:

® This is the basis of our work for the period between now and our next
meeting.

® However, the work will carry on through the year with regular progress
reviews,

@ In every space on the form where you have not yet made an entry, think of
a resource and write it into the space.

® For each idea, agree who will follow it up and report back to the next team
meeting. Initial each idea.

® Be as imaginative as you can. Don’t decide that something is impossible
until we have given ourselves a chance to look into it.

® You have twenty minutes for this task.

After twenty minutes, give the final briefing for this part of the session
Key points to make:

® | am going to collect the forms you have completed and make copies of
them. | will return the originals to you.

@ Between now and the next meeting, whenever you come across an idea or
an opportunity, please add it to the form.

@ Don’t leave it too long before you make an entry; you will risk forgetting
the idea.

D L T N L Tt |

Collect the completed foﬁns

Thls concludes Task wo. = - -

Section1: How to use'this pack © FEDA 9
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Task Three — Thinking about the Learning Environment
Time: 30-40 minutes

Aim: to analyse the learning environment and recognise its
potential for your programme

Facilitator’s briefing:

Give a copy of Section 2 of this pack to each member of the team

Key points to make:

® This section of the INSET programme is about the learning environment in
which we are delivering our GNVQ programme.
® [t will take about thirty minutes.

e gy s

. Read/Sklm through the GUIDANCE at the heglnnrng of Sectlon 2

s m G Al e flaimiaem e e A e . - e s

Key point to make:

@ The students and the local community are rich sources of opportunity and
experience for your programme.

Work through Sectr’on 2 with the team as a whole. Depending on the number of tutors
in the team and the number of students in the programme, it may be necessary to
break lnto smaller groups for some sub- sectlons cs '

BT :,. . ’ "'1’
Itis lmportant that you develop a posrtlve attltude in the team encouraglng them to
come up wtth a wrde range of suggestlons and ideas to follow up - :

In the context of thls INSE Tsessron you Wlll only be able to scratch the surface of the
possibilities. In most cases, it is unlikely that you will be able to complete much of
Part Two of Section 2.. -

Key point to make:

@ re Section 2, Part Two(a): even in a group of younger students, there will

be some with experience of, for example, a paper round, a Saturday job in
a supermarket, voluntary work, baby-minding, helping out a family
member or friend, or working in a street market. All these can contribute
to the programme. Older students will bring a wealth of past and current
experience to the programme.

Towards the end of the thlrty mlnutes identify the questlons in Part One where you

know your answers are incomplete. In discussion, identify where research has to be

done and further enquiries made.

Key point to make:

® The columns ‘Action Required’ and ‘By Whom’ (in Part One) must be
completed for every question.

Make sure the follow-up work is shared reasonably evenly among team members and
that at least a good part of it can be completed before the next INSET session.

This concludes Task Three

Section 1: How to use this pack © FEDA 13
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Task Four - Briefing for Stages Two and Three

Time: 20 minutes
Aim: To launch a review of your existing range of learning
resources

Facilitator’s briefing:

Stages Two and Three of the INSET programme involve you and your team in usihg the
remaining sections of this pack to begin to review the range of learning resources.
currently available to you or which you are thinking of adopting. These are likely to
include assignments, assignment packs and textbooks; possibly tapes, videos and .
computer software; possibly resources not designed with GNVQ in mind. As’ you
become more. practised in using these criteria, you will be able to apply them. "
selectively to visits, visiting speakers, TV programmes anda range of other resources
lncluded in the d/agmm 'Resources for GNVQ’. : :

.

e v' e

There are seveml ways in wh/ch you could organise th/s

You co uld

@ ask each team member to take responsrb/I/ty fora particular aspect af resaurces
and to review a range of resources with reference to that particular aspect, ‘using the
relevant Section of this pack. For example, they might review several textbooks and
compare their treatment of key skills, using Section s, or they m/ght rewew our own
bank of activities and ass:gnments, using Sect/on 6. ' ;

@ ask each team member to review every aspect ofa part/cular resource or group of
resources. They would then go through every Section of this pack: that was relevant
to that part/cular resource Wthh might bea photocopiable set of assrgnments,
video, a GNVQ textbook received as an inspection copy, or evena textbook which
was bought for another course but appears to have some value to your GNVQ
programme. S

@ carry out a variant of either of these.

The option you choose will depend on the size, skills and experience of your team. You
may wish simply to allocate the work or you may prefer to negotiate with your team
about who is going to do what. .

it wrll be helpful to agree your strategy in advance with the Resources ) Ry
ManagerAibrarian who may need to acqurre addlt/onal cop/es ofsome resources

What ever you do, you should make your decision before you present this
briefing and be prepared with the right number of copies of the relevant
sections of this pack.

Key points to make:

@ The only people who can decide which are the best learning resources for
our GNVQ programme are ourselves.

@ We have begun to build up a picture of what particular qualities we are
looking for in resources.

@ Between today and our next meeting on (give date) | want us to spend
some time evaluating particular resources with this in mind.

Section 1: How to use this pack © FEDA 14




@ This is going to take up some of our precious time but, in the long run, we
will save time, avoid mistakes (which are sometimes expensive and always
irritating), and deliver a better course.

In the next part of your briefing, you should agree the resources that are to be
reviewed and who is going to review which resources. This will be unique to your
INSET programme so we offer no detailed suggestions here. Make sure that you keep
a careful record of who will be doing what. '

At this stage, it will be easier to confine your reviews to material such as
photocopiable packs, textbooks and GNVQ assignments. As soon as you are feeling
confident with the review process, you could try applying the questions to resources
such as visiting speakers, work experience, and other less material resources.

Key concluding points to make:

® We have two things to be getting on with:
(@) to add more detail to Section 2 and to follow up our enquiries.
(b) to review some resources, using Sections 3 to 8.

@ Please let me have the results of your work on Section 2 one week in
advance of our next meeting, i.e. on (give date).

@ | will collate the results and present these at that meeting.

® At that meeting, we will look at the results of our work and decide how to
take it forward.

® Thank you very much.

fhis completes Stage One of the INSET progrdmme. ' | i

Section 1:
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- STAGETWO

Aims:

Personnel:

Location:

Materials:

Time:

Tasks:

Outcomes:

@ to analyse the learning environment
® to review learning resources

all members of the GNVQ team

meeting-room equipped with blackboard/whiteboard/
flipchart

e part-completed copies of Section 2 of this pack
® blank copies of Sections 3-8 of this pack
® selected learning resources

6-8 hours, spread over 3—4 weeks

® to add detail to Section 2
@ to complete relevant Sections from 3-8

@ completed copies of Sections 2—-8
® summaries for reporting back in Stage 3

STAGE THREE

Aims:

Personnel:

Location:

Materials:

Time:

Tasks:

Outcome:

Preparation:

® to review the learning environment

® to identify the strengths and weaknesses in your learning
resources

® to devise an action plan to improve your range of learning

resources

@ facilitator
® the full GNVQ team
® Resources Manager/Librarian

meeting-room equipped with blackboard/whiteboard/
flipchart

® completed copies of Section 2
e completed copies of Sections 3-8
® blank ‘Action Plans’

approx. 2 hours

® share, discuss and review results of work done in Stage
Two
® devise and agree action plans

Action Plan for improving our range of learning resources

In the week preceding the meeting, the facilitator should:

@ collate the results of the team’s work on Section 2,

@ identify the strengths and weaknesses that are apparent

@ prepare to present the findings by flipchart, OHP, or
handout

Section 1:

How to use this pack © FEDA 16



Task One

Time: one hour

Facilitator’s briefing:

@ Present the results of your collation of the team’s completed Section 2s. Confirm
where enquiries have been followed up (as agreed) and where strengths and
opportunities have been identified.

@ Identify where further opportunities may exist and where weaknesses lie.

Task Two

Time: one hour

Facilitator’s briefing:

b
. Inwte each team member in turn to summarise the outcome of their research us/ng ;_
the standard Summaries at the end of Sections 3 to 8. .

.' Encourage each team member to lead the discussion of the work they have been
do/ng Where necessary, act as Chair of the d/scuss/on

. Ident/fy and emphasise the strengths that have been /dent/f ed

. Encourage team members to suggest a variety of ways to compensate for
weaknesses

o Make appropriate entries in the ‘Action Plan’.

Key points to conclude Stage Three:

@ Thank you all very much for the work you have done

@ These sessions will form the foundation on which we will continue to build
our collection of learning resources, and develop and improve our GNVQ
programme on a continuous basis.

® We will revisit these issues at every team meeting throughout the year.

® | will copy the Action Plan to everyone in the next week.

® We will review progress when we next meet, which is on (give date).

This concludes Stage Three and the INSET programme.

Section 1: How to use this pack © FEDA 17
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Stage Three

ACTION PLAN

Action to be taken By whom By when

Progress on this Action Plan will be reviewed on (give date)

Section 1: How to use this pack © FEDA
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= GNVQ

Support Programme

Section 2

Criteria for reviewing the learning
environment

GUIDANCE

The environment in which your GNVQ programme is delivered is unique
to your programme. The key variables in the environment are:

g oy b o et et

@ the students

® the tutors

@ the school/college
@ the local community

-y

PR

You should consider each of these, both separately and in association
with each other, when planning your GNVQ programme and the
resources that you will need to support it.

This section is designed to help you to do this.

Your school or college, when seeking approval as a GNVQ centre, will
have completed an approval document issued by the Awarding Body.
If you are not familiar with this document, you should look through it
now, together with the publication GNVQ Centre Approval — Common
Criteria for the Initial Approval of GNVQ Centres and Courses
published by NCVQ in August 1996. This publication is cross-
referenced to the GNVQ Quality Framework.

The Common Criteria and the Quality Framework relate to all the four
variables identified above, though they are particularly concerned
with the school/college and the tutors*. However, there are criteria
relating to students in Section 2 of the Common Criteria and of the
Quality Framework. There are also some criteria relating to the local
community in Section 1.3 of each document. In this Section, we ask
some questions focussed particularly on your local community (in
Part One) and on your students (in Part Two).

x
1
=
I
!

In many cases, you will be working on this Section before you know
very much about your students, or even before you know who they
are. In this case, you should complete Part One as far as possible
before the programme begins and leave Part Two until you know your
students better. In any case, you should aim to add to and build on

>

3
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this Section throughout your programme as you learn more about the
community and about your students.

(*Criteria for the evaluation of the school/college are mainly in Section 1 of the Common Criteria
and of the Quality Framework. Criteria for the tutors are in Section 3 of each document. Look at
these now and at the Quality Development Programme that is planned for your school/college.
Bear all this in mind when you are planning your GNVQ programme.)

29
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I Support Programme

Section 3

Criteria for reviewing presentation
and design of materials

GUIDANCE

You will always form an immediate first impression of the appearance
and design of any learning materials. It is important not to lose sight of
this first impression but it is also important to spend some time
analysing the detail of the design, presentation and general ‘user-
friendliness’ of a resource, and to compare one resource with another.

This section is designed to help you do this. Resources vary widely in
how they are designed and presented so you will have to decide, in
each case, whether the question being asked is relevant to the
resource you are evaluating.

Remember that most commercially-published resources can be
inspected and evaluated through the publisher’s Inspection Copy
Service, with no obligation to buy.

Remember, too, that design is often a matter of personal preference. If
more than one tutor is going to be using a resource, make sure that
they all have a chance to express their opinion, perhaps by inviting
each tutor to complete a copy of this Section from Part Two onwards.

B |



PART ONE. Description of the material

For GNVQ area: Level:
Title:
Author/s:

Publisher/Source:

Publication Date: Price:

No. of pages/length:

Description: Textbook/Assignment/s/Case study/ies/Other
Book/Pack/Software/ Other

Is photo/copying allowed? Yes/No
Print/OHT/Video/Audiotape/Disc/CD-ROM/Internet/Other

PARTTWO. Page design v ‘

(@ Look-and-feel:
(for example, is it spacey/crowded; attractive/boring; carefully laid out/
little attention to layout; easy to read/hard to read; effective use of symbols and icons/
no symbols or icons?)

Comment:

(b) Use of colour: [ Black and white [] 2-colour [] full colour
Comment:

(©) Use ofillustrations: Excellent Good Adequate Poor N/a
drawings/cartoons O a O O a
photographs O a a o . 0O
diagrams/tables O a O O a

Are these sensitive to variations in age, gender, ethnicity and race, sexual orientation, creed,
physical disability, and special educational needs?
Comment:

41
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a

(d)

Use of language: Excellent Good Adequate Poor
How appropriate is it in terms of: -
vocabulary used? O O O O
length of sentences? O O O O
length of paragraphs? O O O O
clarity of style? O O O O

Is the use of language sensitive to variations in age, gender, ethnicity and race, sexual orientation,
creed, physical disability, and special educational needs?
Comment:

@)

(b)

©

(d)

(e)

(f)

®

PART THREE" Finding your way round"

Is there a Contents page? [OYes [ONo [IN/a
Comment (e.qg. is it easy to follow?):

Are there introductions to chapters and/or sections? [OYes [ No [JN/a
Comment:
Are there headings within the text? [Oyes ONo [JN/a

Comment (e.g. do they guide the reader?):

Are there summaries or reviews of chapters/sections? [OYes [ONo [1JN/a
Comment (e.g. are they accurate fuseful?):

Are there cross-references within the text? OYes [ONo [JN/a
Comment:
Is there a glossary? OvYes O No [0 N/a

Comment: (e.g. how complete is it? and how accurate?)

Is there an Index? OYes [ONo [JN/a
Comment: (e.g. how thorough is it?)

42
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(h)

®

Are the links to vocational units/elements/pcs shown? OYes [ONo [1N/a
If yes, how? (e.g. by symbols, numbering, icons, mapping grids)

How effective is this?

Are the links to key skills units/elements/pcs shown? OYes [ONo [dN/a
If yes, how? (e.g. by symbols, numbering, icons, mapping grids)

How effective is this?

(For CDs, software etc) Are instructions provided? OYes [ONo [dN/a

How clear are they? [ very [ fairly [ not at all
Are they addressed to the student? [ Yes [ No O N/a
How easy is the software to use? O very [ fairly [ not at all
Comment:

PART FOUR What other user-friendly features are included?.

Feature Comment

43
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Summary for feedback to course team

Strengths:

Weaknesses:

j What contribution can this resource make to our complete range of learning resources?

e b e

44
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I Support Programme

Section 4

Criteria for reviewing an introduction
to GNVQ

GUIDANCE

Many resources include a student’s ‘introduction to GNVQ’, whether
you want one or not. If it is good, you may be able to use it, or parts of
it, as the basis of your centre’s Induction Programme.

Although you will have already developed your own induction
programme, it is important that the information and guidance given in
any introduction provided in published resources does not differ
significantly from your own programme, since students will use itas a
source of reference.

This Section has been prepared to help you evaluate such an
introduction. it draws on themes contained in the GNVQ Centre
Approval Criteria (Section 4.2) and the GNVQ Quality Framework
(Sections 4.2 and 4.3). it will also be useful when you evaluate your
own centre’s induction Programme.

Title of resource:

Source/Publisher:

@

(b)

Is it up to date with the specifications, structures and assessment systems
of the GNVQ programme you are planning?
Comment:

[]Yes [JNo

How far is the language used appropriate to the GNVQ level?
(1 = Poor, 4 = Excellent)

Comment: 1 2 3 4




(© How effectively does it describe:
(1 = Poor, 4 = Excellent)

the learning model of GNVQ? 1 2 3 4
| vocational relevance? 1 2 3 4
the skills-based approach? 1 2 3 4
the student-centred approach? 1 2 3 4
the active/investigative approach? 1 2 3 4
the structure of GNVQ? 1 2 3 4
‘ the terminology of GNVQ? 1 2 3 4
? the assessment system? 1 2 3 4
; progression opportunities? 1 2 3 4

(d) How effectively does it explain:
(1 = Poor, 4 = Excellent)

action-planning? 2

monitoring your own progress?

self-evaluation?

portfolio-building?

integration of key skills?

the grading criteria?

[ O I Ry ey
N N N NN

W wwwww
FoN N e L

(e) Is it sensitive to equal opportunities issues with reference to age, gender, ethnicity and race,
. sexual orientation, creed, physical disability, or special educational needs?
(1 = Poor, 4 = Excellent)

1 2 3 4

(f) Are the specifications for your GNVQ programme reprinted?
(N.B. Specifications may be reproduced in the body of the text rather than in the Introduction)

Vocational specifications? OYes [ONo [JN/a

s To what level of detail? (e.g. unit, element, pc, complete spec?)

Key skills specifications? OYes ONo [dN/a

To what level of detail? (e.g. unit, element, pc, complete spec?)

i (g) Is it consistent with your centre’s own induction programme? OYes [JNo
i If No, where exactly does it differ? How will you respond to these differences?

| Difference Response

AR
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Summary for feedback to course:team-

Strengths:

Weaknesses:

What contribution can this resource make to our complete range of learning resources?

47
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FEDA GNVQ

Support Programme

- Section s

Criteria for reviewing key skills

GUIDANCE

Key skills are fundamental to the GNVQ learning model. Centres have
devised a wide variety of ways of delivering key skills, in response to
their particular strengths, resources and opportunities, and to the
needs of their students. Producers of learning materials have
responded with a variety of publications and resources.

|
|

In this area perhaps more than any other, your centre’s choice of delivery
model and your choice of learning resources are interdependent. Careful
selection of appropriate learning resources will facilitate the

development of a delivery programme that is appropriate to your centre.

Integrating the delivery of key skills effectively into the learning
programme calls for a high level of teamwork from tutors. Many centres
have found that cooperation between vocational tutors and key skills
tutors not only leads to the successful integration of key skills into the
programme but also contributes to the professional development of all
tutors.

There are three aspects to the delivery of key skills:- -

(i) enabling students to learn the skills;
(i) enabling students to develop and apply the skills in the vocational
context;
(ii)) enabling students to generate portfolio evidence.

These three aspects are covered in published resources, but in complex
and overlapping ways.

Resources relating to key skills fall broadly into one of three categories:

() materials dedicated to the learning of key skills outside any
vocational context
(i) materials dedicated to the development and application of key
skills in a broad vocational context
(iii) materials dedicated to a specific vocational area which
incorporate the application and/or assessment of key skills.




Title of resource:

Source/Publisher:

(@ Which key skills are covered?

Application of Number O Yes [JNo
: Communication dvYes [ONo
' Information Technology OYes [JNo
Improving Own Learning and Performance O Yes []No
Working with Others OYes [ No
Problem-Solving O vYes [JNo
(b) Isthe resource dedicated to key skills? OYes [JNo
! If Yes, is it (tick one):
| a textbook? O
; photocopiable worksheets?  []
! an assignment pack? d
| other (please describe) ? O

If No, are key skills included in the main text or in a separate section?
O integrated [] separate

(Neither of these options is necessarily preferable to the other. However, the answer will have a
significant effect on how you plan to deliver key skills and how you recruit and deploy your tutor
team.)

Comment:

() Does the resource claim to promote the learning of key skills? OYes [No

If Yes, is this (tick one):

outside a vocational context? O
across a range of vocational contexts? O
in a particular vocational area (specify)? []

Comment:

49

Section 5:  Criteria for reviewing key skills © FEDA 35

Q
ZERI

IToxt Provided by ERI

C



(d) Ifthe resource promotes the learning of key skills within a vocational context/s, are the contexts
relevant and realistic? -
(Answering this question thoroughly will require input from the whole team.)

OYes [JNo

Comment:

(e) Do the materials provide opportunities to develop and apply key skills in a vocational context?

O Yes [ No
If Yes, is this through (tick one):
discrete tasks only? []
assignments only? |
both? |
And are the contexts relevant and realistic? O Yes [ No
Comment:

(f) Are there opportunities to generate key skills evidence within the vocational context?

O Yes [JNo
~IfYes, are these opportunities clearly identified in the text and/or in the activities?
OYes [ No

How? (e.g. with symbols, numbering, or mapping)

(99 Dothese opportunities enable the student to claim entire key skills elements or units?
(O Yes [JNo
If No, what is lacking?
(If there are no symbols, numbering or mapping in the resource, you will have to track this
yourself.)

Section 5:  Criteria for reviewing key skills © FEDA 50 36
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(h) Are there opportunities for students to apply their key skills in a variety of contexts?

OvYes [ONo
Comment:
() Do the opportunities appear throughout the material? OvYes [O No
If No, how are they distributed?
Comment:
() Are there opportunities to achieve key skills at a higher level than is required for
the qualification? OvYes [ONo
Comment:
=~
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. Summary for feedback to course team-

Strengths:

Weaknesses:

What contribution can this resource make to our complete range of learning resources?

32
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Er» GNVQ

Support Programme

Section 6

Criteria for reviewing activities and
assignments

GUIDANCE

Activities, assignments, projects and investigations carried out by
students are at the heart of the GNVQ learning and assessment model.
Their function may be:

@ to enable and/or reinforce learning

@ to sustain interest

@ to practise skills

® to provide evidence for assessment purposes
@ or a combination of these.

While each individual activity or assignment should be valid and fit for
purpose in its own right, it should also be an integral part of the overall
learning and assessment programme.

The GNVQ Support Programme provides INSET and guidance on
designing an assessment programme and on writing assignments
within the context of that programme. Details may be obtained from the
GNVQ Support Programme Helpline 0171 962 1066

In this Section, you will concentrate on analysing and evaluating
activities and assignments, both those from your own assignment bank
and those which appear in published resources.

Part One

The first task is to analyse a representative sample of the individual
activities and assignments in your centre’s assignment bank and/or in
published resources. This task should be shared among the team. A
photocopy of Part One of this Section should be made for use with each
Activity/Assignment to be evaluated.

Part Two

Having completed Part One, you should consider the set of
Activities/Assignments as a whole in order to establish whether they
provide a complete and balanced learning and assessment
programme. Part Two of this Section is designed to help you to do this.

| §
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1

Having completed this analysis and evaluation, you will be able to
identify how you need to supplement or adapt your Activities/
Assignments to provide a complete programme for your own particular
setting.

This section of the pack is long; it is justified on the grounds that, if
your GNVQ programme’s Activities and Assignments are effective and
fit for purpose, the programme as a whole has a much greater chance
of being successful.

Title of material:

Source/Publisher:

- PART ONE : :

Section/ sstions for EVERY. Activity/Assignment:.
3R YK R S T N T e LN Al i b (Lo T TV e r B
(a) Does it have a clearly stated outcome/purpose? [OYes [ No
Comment:
(b) Isitsetin arelevant vocational context? [dYes [ No
Comment:

() Does the format and briefing conform to typical practice in the vocational area?

[OYes [ No
Comment: .
(d) Isthe language used appropriate for students at this level? OvYes [JNo
Comment:

54
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(e) Isthe information supplied adequate for the task that is set? O Yes []J No
Comment: -
(f) Does it provide opportunities for independent action and decision-making? OvYes [0 No
Comment:
(g) Does it provide opportunities to learn and apply key skills? [0 Yes [JNo
If Yes, which one/s? C AN IT IOLP WWO PS
Comment:
Are these opportunities made explicit? O Yes [JNo
(h) Is a scenario used? O Yes [ONo
If Yes, is it realistic/related to the real world of work? [dYes [JNo
Comment:
Are the student roles and tasks appropriate to the GNVQ level? O Yes [J No
Comment:
Is the scenario sensitive to variations in age, gender, ethnicity and race,
sexual orientation, creed, physical disability, or special educational needs? OvYes [ No
Comment:
() Does it provide opportunities for real contact with organisations in the vocational area?
OYes [No
Comment:
(® |If primary data is required, can it be collected in the time available?
[0 Yes [ No
What will be the full cost of collecting the data?
(Is this sustainable? Who will pay?)
Will any special arrangements have to be made? OYes [0 No
If Yes, specify:
Section 6: Criteria for reviewing activities and assignments © FEDA 4



Are there any ethical and/or safety issues to be considered? OYes [JNo
If Yes, specify:

Can the data be collected by any student regardless of age, gender, ethnicity and race, sexual
orientation, creed, physical disability, or special educational needs? O Yes [JNo
If No, what steps can be taken to ensure equal opportunities?

l (k) If secondary data is required, is it supplied? O Yes [JNo
If No, are possible sources suggested? OYes [JNo
If Yes, are these suggestions realistic and practical?
Comment:

|

1

|

1 . What will be the total cost of collecting the data?
l (Is this sustainable? Who will pay?)

Can the data be collected in the time available?

Can it be collected by any student regardless of age, gender, ethnicity and race, sexual
orientation, creed, physical disability, or special educational needs? OYes [ No

If No, what steps can be taken to ensure equal opportunities?

‘ () Does it prompt active and investigative work (Tick all that apply):

As anindividual?

In a group?

| . Within the classroom?

» Within the school/college?
Outside the school/college?

i On employers’ premises?

O0OOooao

l Section B _Qucij§tions for Assignments designed to contribute to aﬁgéssméﬁt and:
i grading ' ' LA

; (@) Doesit clearly state what is being assessed? O Yes [ No
: Comment:
|

BEST COPY AVAILABLE
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(b) Does it clearly state what evidence should be handed in? [ Yes [JNo
Comment -
() Does it enable the student to generate vocational evidence for the portfolio? [ Yes [ No
If Yes, is it explicitly linked to an evidence indicator? [dYes [JNo
Comment:
(d) Does it enable the student to generate key skills evidence for the portfolio? [dYes [JNo
Comment:

(e) Does it integrate or cross-reference between the evidence requirements of elements
and/or units? [dYes [dNo
Comment:

(f) Does it help to prepare the student for external assessment? [ Yes [JNo
Comment:

(8 Does it require:

a discrete task (single-stage, straightforward)? [dYes [dNo
a number of discrete tasks? O Yes [dNo
a complex activity (more open-ended, inter-related stages, inter-related

skills)? [ Yes [JNo
Comment:

(h) Does it offer opportunities for grading? O Yes [ No

If Yes, which grading themes (process) are covered?
Planning [dYes [JNo
Information (seeking and handling) [ Yes [JNo
Evaluation OYes [dNo
Comment:
Section 6: Criteria for reviewing activities and assignments © FEDA 43



i PARTTWO -

Taken as a COMPLETE LEARNING AND ASSESSMENT PROGRAMME, does this full set of
Activities and Assignments:

(@ Encourage a variety of learning activities? O Yes [JNo
If No, what others are needed?

Action:

(b) Require a variety of types of evidence? O Yes [J No
If No, what others are needed?

Action:

(© Encourage the use of a variety of sources? O Yes [J No
If No, what others are needed?

Action:

(d) Provide opportunities to learn, develop, apply and provide evidence of achievement of the full
; range of key skills? O Yes [J No
If No, what is missing?

Action:

Comment:
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(e) Provide opportunities to generate evidence to meet the complete evidence
requirement in relation to the vocational area? - O Yes [0 No
If No, what is missing?

Action:

Comment

(f) Encourage and provide grading opportunities for:

7
L)

artly
drawing up plans of action?

managing time?

decision-making?

monitoring courses of action?
record-keeping?

identifying information needs?

using information sources?
establishing the validity of information?
evaluating outcomes?

suggesting alternative approaches?
justifying approaches?

, self-assessment?

_ l synthesis?

using specialist language?

‘ Are these opportunities:
‘ made explicit?

left implicit?

both?

000 0O000000O00000000s
000 [0O000O00O0O00O0000000z
000 O0O00O00000oooodnd

(g Provide arange of discrete tasks and complex activities?
(Note: for definitions, please see question (g) on p.43

| [dYes [No

Comment:
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Summary for feedback to course team-

Strengths:

Weaknesses:

What contribution can this resource make to our complete range of learning resources?

60

Section 6: Criteria for reviewing activities and assignments © FEDA 46

RBIA Fuiiext provided by R



l Support Programme

Section 7

Criteria for reviewing underpinning
knowledge

GUIDANCE

Although GNVQs are skills-based, there is still a substantiat amount of
underpinning knowledge to be taught and learned, for use both in
portfolio assignments and in external assessment. Many published
resources, especially textbooks, set out to present this underpinning
knowledge. You can evaluate this by asking the questions in this
Section.

For this section, it wilt usuatly be necessary to involve each subject
specialist in evaluating the chapter, or section of a published resource,
which relates to their specialist area, and for their evaluations to be
pooled.

The simplest way to manage this process is to assign a chapter or
chapters of the resource to each specialist tutor and to give each tutor
a photocopy of this Section. Having completed their evaluation, the
tutor can report back to the team at an INSET session or team meeting.
A collective evatuation can then be arrived at. It is important to
recognise that a resource that is strong in one area may be relatively -
weak in another.

Many of the questions in this Section are open-ended and cannot be
answered in a few words. They are designed to prompt analysis by the
specialist followed by discussion in a group, rather than to prompt
exact answers.
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Title of material:

Source/Publisher:

(@) Isthe underpinning knowledge:
Covered according to the current specifications? O Yes

O No [J Partly

If No or Partly, which areas are not adequately covered? How can they be covered from

other sources?

Area Alternative source

Covered in sufficient depth for the GNVQ level? [ Yes [ No
Comment:
Accurate and up to date? [ Yes [ No
Comment:
Relevant to current vocational practice? (J Yes [JNo
Comment:
Delivered in a variety of styles? [ Yes [ No
Comment:
(b) How is the knowledge organised and presented?
(tick one or more responses)
Pc by Pc? d
Element by element? d
Unit by unit? d
A mixture of these? ||
Other? (Specify) O
Section7: Criteria for reviewing underpinning knowledge © FEDA 48
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(d)

(e

(f)

®

(h)

How well does this approach fit the team’s preferred style of delivery?
Comment: -

Is specialist vocational language introduced? [ Yes [ No
If Yes:
Is it clearly explained in the text? O Yes [ No
Comment:
Is it used accurately? [ Yes [ No
Comment:
Is the use of specialist language consistent with the glossary in the GNVQ
specifications? [ Yes [ No
Comment:
Is specialist language used consistently throughout?
(Note: this is particularly important when a resource has more than one author.)
O Yes [] No
Comment:
Is there a glossary? O Yes [] No
Does it include all specialist terms? O Yes [] No
Comment:
Is it accurate? ' O Yes [J No
Comment:

How far does the text cross-reference knowledge links between units and elements?
Comment:
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Summary for feedback to courseteam-

Strengths:

Weaknesses:

What contribution can this resource make to our complete range of learning resources?
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' Support Programme

Section 8

Criteria for reviewing tests and test
practice

R I i
RN PR S TR
TR TR L DR S

GUIDANCE

Many learning resources include tests in some form. It is important to
identify whether these are designed primarily to test and/or reinforce
learning or whether they set out to prepare students for the style and
approach of GNVQ external assessments. If they set out to do the latter,
it is essential that they are presented exactly in accordance with the
practice of your Awarding Body. You should be able to obtain examples
of past test papers from your Awarding Body.

Before evaluating any tests, you should decide what role they will play
in your GNVQ programme. Above all, tests should be fit for their
declared purpose.

Title of material:

/ Source/Publisher:

(@) What is the purpose of the tests?
i To reinforce learning? [ Yes [J No
ii To prepare students for the external test? O Yes [] No
iii Both of these O Yes [ No
If i or jii: .
Do they test all the key areas of the text to which they apply? O Yes O No
Comment:
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Are the questions pitched at the right level?

[0 Yes [ No

Comment:
If ii or iii:
Are they in line with the current test specifications? [ Yes [J No
Are the questions pitched at the right level? [0 Yes [0 No
Comment:
Are the questions formulated in the style used by your Awarding Body? [0 Yes [ No
Comment:
(b) Are the questions clear and unambiguous? O Yes (0 No
Comment:
(© Are answers provided? O Yes (O No

If Yes, are they correct? [ Yes [J No
Comment:
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Summary for feedback to course team

Strengths:

Weaknesses:

What contribution can this resource make to our complete range of learning resources?
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GNVQ

Support Programme

FEDA

Reviewing Learning Resources
in GNVQ Programmes

What is this leaflet?

It is a checklist of questions for reviewing GNVQ learning resources.

Who is it for?

Tutors and coordinators in all GNVQ centres.

By ‘GNVQ learning resources’, we mean any resource that can contribute to a student’s
learning on a GNVQ programme. As the diagram on page 5 shows, this covers a wide
range.

A GNVQ learning resource may be:

human or material

formal or informal

free or paid for

local or national

self-created or sourced from elsewhere

printed, broadcast or electronic

based on personal experience or on the experience of others

OR any combination of these.

Choosing from this range and assembling your centre’s own unique collection of learning
resources is an integral part of planning a GNVQ learning programme. Decisions about
which resources to make available to students on a particular programme should be
made by the people who are planning and delivering that programme. The collection
should be reviewed regularly and continuously developed.

To help with this process, FEDA has prepared the checklist on pages 3 and 4, which
comprises a set of questions for evaluating individual learning resources. It will be
helpful both to centres who are delivering GNVQ for the first time and to experienced
centres who are reviewing and evaluating their existing collections of resources. FEDA
also publishes a more substantial pack and INSET programme on the same theme,
Helping or Hindering? - GNVQ Learning Resources. Please see page 6 for details.
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Good practice when
choosing GNVQ learning
resources

A centre’s collection of GNVQ learning resources
should, taken as a whole, support the GNVQ
learning model, as expressed in the Quality
Framework*, and take full account of the local
learning environment.

The GNVQ learning model is:

Centred on students as individual learners
Based on skills

Active and investigative

Vocationally relevant

Underpinned by knowledge

Assessed by outcome, through a portfolio
of evidence and external assessment

The local learning environment of a GNVQ
programme depends on:

e The students (numbers, prior
achievement, interests)

e The tutor team (experience, vocational
expertise)

e The institution (size, ethos, GNVQ
experience)

e The local community (size, geographical
location, major business activities)

GNVQ learning resources should therefore:

e place the student at the centre of the
learning process

e promote and develop cognitive,
investigative, vocational and key skills

e encourage and enable the student to take
responsibility for their own learning

e be set in the vocational context

e complement and build on the learning
opportunities in the local environment

e be accessible to the learner

69
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It is important to see your centre’s GNVQ
learning resources as a collection, whose
strengths and weaknesses complement each
other to make up a coherent whole. No single
resource will be completely right or completely
wrong for your programme. Every resource will
contribute to the whole.

This checklist will help you to identify what any
particular resource can offer. It is up to you and
your team to decide whether it meets the needs
of your particular programme. Clearly, the
greater the number of positive answers which
apply to a particular resource, the greater the
contribution that resource could make. However,
every resource has a part to play, albeit perhaps
limited, and it is up to you to identify its
potential. The decision as to whether to adopt,
buy or otherwise make use of a particular
resource should be made in the light of the
contribution it will make to the whole.

As you review your existing resources, you will
identify their strengths and their weaknesses.
This will enable you to identify any weaknesses
in the collection as a whole and should guide
you both in the selection of additional resources
and in developing resources of your own.

Your aim is to develop a coherent and balanced
learning programme, supported by a coherent
and balanced collection of learning resources,
which together support the GNVQ learning
model.

* GNVQ Quality Framework — Quality indicators
and guidance for designing and running GNVQ

courses (March 1995). Available from NCVQ and
from the GNVQ Awarding Bodies.



Guidance

The following questions can be applied to how they can contribute to a high quality GNVQ
individual learning resources in a variety of learning programme for your students.

formats though, in the first instance, you may find  Every question implies a quality indicator which
it easiest to apply them to printed material. You supports the GNVQ learning model. These

will need to decide which groups of questions indicators are derived from the GNVQ Quality
are relevant to each resource you wish to Framework, from the GNVQ Planning and

evaluate. You don’t have to answer every question Assessment Units (especially Unit 1) and from the
in detail. The purpose of this exercise is to provide NCVQ Scrutiny Programme.

you with a means to reflect on and to discuss with

your team the important processes of reviewing You may photocopy these pages as many times as
and choosing learning resources, and identifying you require.

Title of resource:

) Source/publisher:

Yes No Partly N/a
Key Skills

Does the resource specify which key skills are covered and at what level/s?

Does it distinguish between the teaching and learning, the application and the
assessment of achievement in key skills?

ce Where key skills are taught and learned, is this done within a realistic vocational
context?

Are the key skills applied in realistic vocational contexts?
Are there opportunities to generate key skills evidence in a vocational context?

L Are there opportunities to demonstrate the ability to use key skills in a range of
. vocational situations and contexts?

O oo a o
O Ooo o O
O ooo o 0
O Oog o O

Activities and Assignments

] ) Do they have a clearly stated outcome and purpose?

- Do they clearly state what is being assessed?

Are they set in realistic vocational contexts?

Is the use of language appropriate to the GNVQ level?
Are scenarios realistic and relevant?

4 Are the tasks and roles appropriate to the GNVQ level?
Are they interesting and motivating to students?

. J Do they encourage a variety of learning activities?

1 Do they provide opportunities to develop and reinforce knowledge and
: understanding?

Are they appropriate in terms of the amount, availability and cost of data to be
collected?

Do they provide opportunities to generate a variety of vocational evidence from
a variety of sources?

Do they provide opportunities to generate evidence to meet the requirements
of the current GNVQ specifications?

00O 0O 0O 0O0DoOooooo
000 0O 000oooogo
00O O 0 0D00oO0oooo
OO0 O 0D00o00oogo
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Yes No Partly N/a

Do they provide explicit opportunities to develop and generate evidence for
key skills?

Do they provide opportunities for real contact with external organisations?
Do they provide both discrete tasks and complex activities?
Do they provide opportunities for grading?

Oogoodo
OOoon
ogoog
oOoogd

Underpinning Knowledge

Is it covered according to current GNVQ specifications?

Is it relevant to current vocational practice?

Is it covered to a depth appropriate to the GNVQ level?

Does it accurately use and explain specialist vocational language?
Is it presented in a variety of ways?

Does the presentation suit a variety of learning styles?

Is there a glossary?

OOoooogn
OOoOooogn
OOo0ooogdo
OOoOooogdo

Introductions to GNVQ

Is the introduction up to date?

Does it emphasise the student’s central role in their own learning?
] Does it emphasise the vocational relevance of GNVQ?

' Does it accurately reflect the GNVQ learning model?

o Does it accurately explain the terminology of GNVQ?

R Does it accurately explain the structure of GNVQ?

. Does it accurately explain the role of key skills in GNVQ?

Does it accurately explain the assessment system of GNVQ?

Does it accurately explain the grading system of GNVQ?

O0oo0O0oOoooog
O0o0O0oOooood
OooOoOoooodan
ooogooooood

L Is it consistent with your centre’s own induction programme?

Tests

Does the resource distinguish between tests designed to reinforce learning and
tests which provide practice for the external tests?

Are the tests fit for their purpose?

Are the questions pitched at the right level?
Are the questions clear and unambiguous?
< Are answers provided?

oooog
oooodn
oodog
oogoog

Equal Opportunities

All learning materials should promote equal opportunities, in terms of age,
gender, ethnicity and race, sexual orientation, creed, physical disability, and
special educational needs.

For each of these criteria, is the material
sensitive in the use of language?
sensitive in the use of illustrations?

O
]
ogd
]

sensitive in the range of suggested learning activities?
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page 6

FEDA's website has a database of GNVQ learning
resources. There is an interactive version of these
questions which allows you to comment on
materials and read other tutors’ reviews. You will
find the internet pages at:

http://feda.ac.uk

A larger pack is available from FEDA, which is
designed to work in two ways;

(i) as a set of more comprehensive checklists for
evaluating particular aspects of individual

(i) as an INSET programme which integrates the
planning of a GNVQ programme with the
selection of a range of resources that support
the GNVQ learning model.

The pack is suitable both for centres which are
preparing to introduce GNVQ and for experienced
centres and teams who are reviewing their
provision.

To find out more about this pack, please call the
GNVQ Information and Advice Unit on 0171 962

GNVQ learning resources 1066.

The GNVQ Support Programme provides a wide range of support for GNVQ practitioners in colleges
and schools, including

o Information on seminars and networks
Example models, materials and packs
Internet pages (http://feda.ac.uk)
Lists of resource materials

°
°
°
@ ATelephone Helpline (0171 962 1066)

ORDER FORM @z GNVQ

To place an order for Helping or Hindering? - GNVQ Learning

Resources, please photocopy this page, fill in the order form

section and send it to:

Publications Department, FEDA, Coombe Lodge, Blagdon, Bristol BS18 6RG
TELEPHONE (01761) 462503 FAX (01761) 463104

Price: £10 No of copies: Total: £

Order No:

ISBN: 185338 440 2

Please indicate your preferred method of payment:

1! enclose a cheque/postal order for £
[ | wish to be invoiced

payable to FEDA

Title Initial Surname

Position

Organisation

Address

Postcode Telephone

Postal address (If different from above)

Postcode Telephone

Published by the Further Education Development Agency (FEDA), Citadel Place, Tinworth Street, London SE11 SEH
Tel: 0171-962 1280 Fax: 0171-962 1266

Registered with the Charity Commissioners

©1997 FEDA

Reproduction in whole or in part of the contents of this publication is authorised for all non-commercial educational purposes,
provided the source is acknowledged. Copies made for such purposes should not be recorded as part of any licensed copying
scheme. All rights reserved with regard to commercial reproduction of the contents.
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