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Introduction

This revised edition of the Learning Starndards for English Language Arts incorporates changes to the content
standards and performance indicators based on extensive review by the public. It should be considered a working
document; as educational practice improves, these standards will continually be revised.

In this document, the format for displaying the standards includes the following:

_ o the label for the standard (e.g., Language for Information and Understanding)
* the key ideas that define the standard (preceded by (1] or [2])
* the performance indicators that describe the required expectations for students at elementary, intermedi-
~ ate, and commencement levels (preceded by bullets [*]) and
» sample tasks that suggest evidence of appropriate progress toward the standard at a given level (preceded
by triangles [A]) - -

For each standard, the key ideas, performance: 1nd1cators and examples of evidence are listed first for the recep:-
tive language skills of listening and reading, then for the expressive language skills of speaking and writing.
Within each of these categories, listening or spealang is listed ﬁrst to acknowledge the usual order of development
in the learner.

At different levels of the same standard performance indicators incorporate ﬁve dimensions of growth that
increase in complexity at successive levels. Those dimensions are.range, flexibility, connections, conventions, and
independence. The At a Glance charts on pages 5, 9, and 17 provide an overview of the kinds of language activi-
ties that best support the standards, the criteria that characterize the language function represented by the stan-
dard, and specific application of the dimensions of growth to that standard.

tended to provide some ideas of tasks that support attainment of the performance standards. They are not mod-
s of excellence. Rather, they represent various levels of acceptable work. It is important to remember that these
are just suggestions of ways that students can demonstrate progress toward achieving the standards.

Q New in this edition are samnles of student work, along with teachers’ comments on the work. The examples are

The State Education Department will continue to collect and publish samples of student work. As teachers
become more familiar with the standards and students become more proficient in meeting them, the level of the
performance standards and oontent standards will continue to rise. :

Taken together, the content standards and the performance standards deﬁne the learning standards for
students in Enghsh language arts.

The Board of Regents recognizes the diversity of students in New York State, including students with disabili-
ties, students with limited English proficiency, gifted students, and educationally disadvantaged students, and has
made a strong commitment to integrating the education of all students into the total school program. The stan-
dards in the framework apply to all students, regardless of their experiential background, capabilities, develop-
mental and learmng differences, interests, or ‘ambitions. A classroom typically includes students with a wide range
of abilities who may pursue multiple pathways to learn effectively, participate meaningfully, and work towards
attaining the curricular standards. Students with diverse learning needs may need accommodations or adaptations
of instructional strategies and materials to enhance their learning and/or adjust for their learning capabilities.




Standard 1:
Standard 2:
Standard 3:

Standard 4:
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Learning Standards for English
Language Arts at Three Levels

Students will read, write, listen, and speak for information and understanding.

As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts,
and generalizations; and use knowledge generated from oral, written, and electronically produced
texts. As speakers and writers, they will use oral and written language to acquire, interpret, apply,
and transmit information.

Students will read, write, listen, and speak for literary response and expression.

Students will read and listen to oral, written, and electronically produced texts and performances,
relate texts and performances to their own lives, and develop an understanding of the diverse social,
historical, and cultural dimensions the texts and performances represent. As speakers and writers,
students will use oral and written language for self-expression and artistic creation.

Students will read, write, listen, and speak for critical analysis and evaluation. -

As listeners and readers, students will analyze experiences, ideas, information, and issues presented
by others using a variety of established criteria. As speakers and writers, they will present, in oral and .
written language and from a variety of perspectives, their opinions and judgments on experiences,
ideas, information and issues.

Students will read, write, listen, and speak for social interaction.

Students will use oral and written language for effective social communication with a wide variety of
people. As readers and listeners, they will use the social communications of others to enrich their
understanding of people and their views.



Standard 1—Language for Information
and Understanding

Ilementary

Listening and Reading

1. Listening and reading to acquire information and
understanding involves collecting data, facts, and
ideas; discovering relationships, concepts, and
generalizations; and using knowledge from oral,
written, and electronic sources.

Students:

¢ gather and interpret information from children’s
reference books,magazines, textbooks, electronic bulletin
boards, audio and media presentations, oral interviews,
and from such forms as charts, graphs, maps, and
diagrams

* select information appropriate to the purpose of their
investigation and relate ideas from one text to another

* sgelect and use strategies they have been taught for note-
taking, organizing, and categorizing information .

» ask specific questions to clarify and extend meaning

* make appropriate and effective use of strategies to
construct meaning from print, such as prior knowledge
about a subject, structural and context clues, and an
understanding of letter-sound relationships to decode
difficult words

* support inferences about information and ideas with
reference to text features, such as vocabulary and
organizational patterns.

This is evident, for example, when students:
| A accurately paraphrase what they have heard or read
A follow directions that involve a few steps
A ask for clarification of a classmate’s idea in a group discussion
A use concept maps, semantic webs, or outlines to organize
information they have collected.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets ().
Sample tasks are identified by triangles (A).

ERIC

Aruitoxt provided by Eic:

Speaking and Writing

2. Speaking and writing to acquire and transmit
information requires asking probing and clarifying
questions, interpreting information in one'’s own
words, applying information from one context to
another, and presenting the information and

interpretation clearly, concisely, and comprehensibly.

Students:

¢ present information clearly in a variety of oral and
written forms such as summaries, paraphrases, brief
reports, stories, posters, and charts .

¢ select a focus, organization, and point of view for oral
and written presentations

* use a few traditional structures for conveying
information such as chronological order, cause and
effect, and similarity and difference

* use details, examples, anecdotes, or personal experiences

to explain or clarify information

¢ include relevant information and exclude extraneous
material , ]

* use the process of pre-writing, drafting, revising, and
proofreading ( the “writing process”) to produce
well-constructed informational texts

* observe basic writing conventions, such as correct
spelling, punctuation, and capitalization, as well as
sentence and paragraph structures appropriate to
written forms. -

This is evident, for example, when studehts:
A write a short report on a topic in social studies using
information from at least two different sources

&

S

A demonstrate the procedures for caring for a classroom pet using

props or other visual aids as well as oral explanation

[ 4

the audience ‘

use the vocabulary from their content area reading
appropriately and with correct spelling

produce brief summaries of chapters from text books, clearly
indicating the most significant information and the reason for
its importance.

[ 4

[ 4

revise early drafts of a report to make the information clearer to

STANDARD 1
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Students will read, write, listen, and speak for information and understanding.

Intermediate

Listening and Reading

1. Listening and reading to acquire information and
understanding involves collecting data, facts, and
ideas; discovering relationships, concepts, and
generalizations; and using knowledge from oral,
written, and electronic sources.

Students: . :

«+ interpret and analyze information from textbooks and
nonfiction books for young adults, as well as reference
materials, audio and media presentations, oral
interviews, graphs, charts, diagrams, and electronic data
bases intended for a general audience

+ compare and synthesize information from different
sources

+ use a wide variety of strategies for selecting, organizing,

- and categorizing information

+ distinguish between relevant and irrelevant information
and between fact and opinion

+ relate new information to prior knowledge and
experience ;

+ understand and use the text features that make
information accessible and usable, such as format,
sequence, level of diction, and relevance of details.

This is evident, for example, when students:

produce a summary of the information about a famous person

found in a biography, encyclopedia, and textbook

use facts and data from news articles and television reports in

an oral report on a current event i

A compile a bibliography of sources that are used in a research
project ’

A take notes that record the main ideas and most significant

" supporting details of a lecture or speech.

STANDARD 1

E

Q

RIC

Aruitoxt provided by Eic:

Speaking and Writing

2. Speaking and writing to acquire and transmit
information requires asking probing and clarifying
questions, interpreting information in one’s own
words, applying information from one context to

" another, and presenting the information and

interpretation clearly, concisely, and comprehensibly.

Students:

o produce oral and written reports on topics related to all
school subjects

« establish an authoritative stance on the subject and pro-
vide references to establish the validity and verifiability
of the information presented

+ organize information according to an identifiable struc-

. ture, such as compare/contrast or general to specific

« develop information with appropriate supporting materi-
al, such as facts, details, illustrative examples or anec-
dotes, and exclude extraneous material

» use the process of pre-writing, drafting, revising, and
proofreading ( the “writing process”) to produce well-
constructed informational texts

+ use standard English for formal presentation of informa-
tion, selecting appropriate grammatical constructions
and vocabulary, using a variety of sentence structures,
and observing the rules of punctuation, capitalization,
and spelling.

This is evident, for example, when students:

A write an essay for science clags that contains information from
interviews, data bases, magazines, and science texts

A participate in a panel discussion on population trends in the
United States in recent years, using graphics, and citing the
source of the data )

A use technical terms correctly in subject area reports

A survey student views on a school issue and report findings to the
class.

10



Standard l—age for Information
and Understanding

Commencement

Listening and Reading

Speaking and Writing

1. Listening and reading to acquire information and 2. Speaking and writing to acquire and transmit

understanding involves collecting data, facts, and information requires asking probing and clarifying
ideas; discovering relationships, concepts, and questions, interpreting information in one’s own
generalizations; and using knowledge from oral, words, applying information from one context to

writfen, and electronic sources. another, and presenting the information and

interpretation clearly, concisely, and comprehensibly.

Students:

¢ interpret and analyze complex informational texts and Students:
presentations, including technical manuals, professional ¢ write and present research reports, feature articles, and
journals, newspaper and broadcast editorials, electronic thesis/support papers on a variety of topics related to all
networks, political speeches and debates, and primary school subjects

~ source material in their subject area courses ¢ present a controlling idea that conveys an individual

*. synthesize information from diverse sources and identify perspective and insight into the topic
complexities and discrepancies in the information ¢ use a wide range of organizational patterns such as

* use a combination of techniques (e.g., previewing, use of chronological, logical (both deductive and inductive),
advance organizers, structural cues) to extract salient cause and effect, and comparison/contrast
information from texts ¢ support interpretations and decisions about relative

¢ make distinctions about the relative value and significance of information with explicit statement,
significance of specific data, facts, and ideas evidence, and appropriate argument . .

* make perceptive and well developed connections to prior ¢ revise and improve early drafts by restructuring,
knowledge ) correcting errors, and revising for clarity and effect

* evaluate writing strategies and presentational features ¢ use standard English skillfully, applying established
that affect interpretation of the information. rules and conventions for presenting information and

. making use of a wide range of grammatical constructions
This is evident, for example, when students: and vocabulary to achieve an individual style that

A incorporate information from several noted experts to support a communicates effectively.
thesis in a research paper

A assemble notes for historical and artistic exhibits This is evident, for example, when students:.

A use an electronijc data base and other graphic presentations to A demonstrate how to perform an intricate task, such as how to
find evidence of trends for a sociological study operate a computer program or conduct a laboratory experiment

A produce flow charts and diagrams to show the relationships A write an extended research report on a complex issue or topic
among information from different sources that documents sources of information and is well organized to

A determine the relative value of different reference materials for convey overarching ideas and supporting evidence and details

a particular research question. A write a report of a scientific inquiry that observes the
. conventions of scientific writing, the rules of evidence, and the
correct usage of technical terms
A produce program notes for an art exhibit or concert with
background information on the works and artists.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (*). ) STANDARD 1
Sample tasks are identified by triangles (A).

ERIC

Aruitoxt provided by Eic:



Language for information and understanding
' : AT A GLANCE

INFORMATIONAL LANGUAGHE CRITERIA FOR INFORMA TONAL ) EVIDENCE OF GROWTH
ACTIVITIES




Elementary

Listening and Reading

1. Listening and reading for literary response involves
comprehending, interpreting, and critiquing ‘
imaginative texts in every medium, drawing on
personal experiences and knowledge to understand -
the text, and recognizing the social, historical and
cultural features of the text.

Students:

* ‘read a variety of literature of different genres: picture
books; poems; articles and stories from children’s
magazines; fables, myths and legends; songs, plays and
media productions; and works of fiction and nonfiction

- intended for young readers .
* Tecognize some features that distinguish the genres and
""" usethose features to aid comprehension

* understand the literary clements of setting, character,
plot, theme, and point of view and compare those
features to other works and to their own lives

* use inference and deduction to understand the text

* read aloud accurately and fluently, using phonics and
context cues to determine pronunciation and meaning

* evaluate literary merit.

This is evident, for example, when students:

A read a picture book to the class and point out how the pictures
add meaning to the story ) . '

A recite a favorite poem from a class anthology and tell why they
chose that poem :

A keep a reading inventory to show all the types of literature they
are reading

A retell a familiar fairy tale or fable to the class

A choose books to read individually or with others.

Key ideas are identified by numbers (1). .
Performance indicators are identif'_xed by bullets (*).
Sample tasks are identified by triangles (A).

Standard 2—Language for Literary
Response and Expression

Speaking and Writing

2. Speaking and writing for literary response involves
presenting interpretations, analyses, and reactions to
the content and language of a text. Speaking and .
writing for literary expression involves producing -
imaginative texts that use language and text
structures that are inventive and often multilayered.

Stud‘ents;

* present personal responses to literature that make
reference to the plot, characters, ideas, vocabulary, and
text structure : '

* explain the meaning of literary works with some
attention to meanings beyond the literal level

"+ create their own stories, poems, and songs using the
elements of the literature they have read and’
appropriate vocabulary - :

* observe the conventions of grammar and usage, spelling,
and punctuation. '

" This is evident, for example, when studenfs:

A perform dramatic readings or recitations of stories, poems, or
plays -

A write a review of a book to recommend it to their classmates

A create their own picture books or fables to keep in the clagsroom

A

A

Eiae

library R ) i ,
write new endings or sequels to familiar stories ’.

pretend to be a character in a historical story and write letters!

R

to their classmates about the character’s life. .

STANDARD 2

13
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Students will read, write, listen, and speak for literary response and expression.

Intermediate

Listening and Reading

1. Listening and reading for literary response involves
comprehending, interpreting, and critiquing
imaginative texts in every medium, drawing on
personal experiences and kmowledge to-understand .
the text, and recognizing the social, historical and
cultural features of the text. _—

~ Students:

SN

ce

+ read and view texts and performances from a wide range
of authors, subjects, and genres

o understand and identify the distinguishing features of
the major genres and use them to aid their interpretation
and discussion of literature

o identify significant literary elements (including
metaphor, symbolism, foreshadowing, dialect, rhyme,
meter, irony, climax) and use those elements to interpret
the work

» recognize different levels of meaning

+ read aloud with expression, conveying the meaning and
mood of a work .

« evaluate literary merit based on an understanding of the
genre and the literary elements. .

This is evident, for example, when students: -
A read or recite poems of their own selection to the class, clearly
\, conveying the meaning of the poem and the effect of the rhythm
| and rhyme patterns :
~' A produce lists of recommended readings for their peers, grouping
the works according to some common elements (e.g., theme,
setting, type of characters)
A use references to literature they have read to support their posi-
tion in class discussion.

STANDARD 2

E

Q

RIC

Aruitoxt provided by Eic:

Speaking and Writing

2. Speaking and writing for literary response involves
presenting interpretations, analyses, and reactions to
the content and language of a text. Speaking and ~
writing for literary expression involves producing
imaginative texts that use language and text '

: s

structures that are inventive and often n’mltili;yeied.

Students: - .

« present responses to and interpretations of literature,
making reference to the literary elements found in the
text and connections with their personal knowledge and
experience

o produce interpretations of literary works that identify
different levels of meaning and comment on their :
significance and effect - : ’

o write stories, poems, literary essays, and plays that
observe the conventions of the genre and contain
interesting and effective language and voice

o use standard English effectively.

This is evident, for example, when students:

take part in class productions of short plays

write a sequel to a story continuing the development of the
characters, plot, and themes

write reviews of literature from different cultural settings and
point out similarities and differences in that literature

write stories or poems for their peers or younger children.

>

A
A
A

14



Commencement

Listening and Reading

1. Listening and reading for literary response involves
comprehending, interpreting, and critiquing
imaginative texts in every medium, drawing on
personal experiences and kmowledge to understand
the text, and recognizing the social, historical and
cultural features of the text. .

Students:

¢ read and view independently and fluently across many
genres of literature from many cultures and historl
periods :
¢ identify the distinguishing features of different literary
- genres, periods and traditions and use those features to
interpret the work
¢ recognize and understand the significance of a wide
range of literary elements and techniques, (including
figurative language, imagery, allegory, irony, blank verse,
symbolism, stream-of-conscliousness) and use those
elements to interpret the work
¢ understand how multiple levels of meaning are conveyed
_in a text
¢ ' read aloud expressively to convey a clear interpretation
of the work
¢ evaluate literary merit based on an understanding of the
genre, the literary elements, and the literary period and
tradition.

This is evident, for example, when students:

A read a selection of poems of different forms, including sonnets,
lyrics, elegies, narrative poems, and odes, and recognize the
effect of the structure and form on the meaning
act out scenes from a full length play in class
read literary pieces on a common theme from several literary
periods (such as Renaissance, Neo-Classical, Romantic,
Realistic, Naturalistic, and Contemporary) and compare the
treatments of the theme in those periods -
read and interpret works of recognized literary merit from sev-
eral world cultures and recognize the distinguishing features of ]
those cultural traditions
view stage or film productions of a major play or novel and dis-
cuss the interpretation of the work that is evident in the produc-
tion. :

A
A

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (¢).
Sample tasks are identified by triangles (A).

Q

E

Aruitoxt provided by Eic:

RIC

Standard 2—Language for Lierry
Response and Expression

Speaking and Writing

2. Speaking and writing for literary response involves Q
presenting interpretations, analyses, and reactions to
the content and language of a text. Speaking and
writing for literary expression involves producing
imaginative téxts that use language and text )
structures that are inventive and often multilayered.

Students:

present responses to and interpretations of works of
recognized literary merit with references to the principal
features of the genre, the period, and literary tradition,
and drawing on their personal experiences and
knowledge

produce literary interpretations that explicate the multi-
ple layers of meaning

write original pieces in a variety of literary forms,
correctly using the conventions of the genre and using
structure and vocabulary to achieve an effect

use standard English skillfully and with an individual
style. -

This is evident, for example, when students:

A

A
A

write stories or poems using such literary structures and devices
as stanzas and chapters, metaphors, foreshadowing, symbolism,
and different forms of dialogue and narration '

take part in productions of full length plays }
put together a collection of literature from different cultures {
around a common theme and write the introduction to the col-'- " .
lection explaining the similarities and differences '
write an interpretation of a major nineteenth-century novel dis- -
cussing the features of the novel that reflect the conventions of
the genre in that time period.

write interpretations of works of recognized literary merit -
including a discussion of the principal features of the genre, the
period, and the tradition.

.-

STANDARD 2

15



Language for Literary Response and Expression
AT A GLANCE

CRITERIA FO TERARY VIDENCE OF GROWTIH
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Standard 3—Language for Critical
Analysis and Evaluation

Islementary

Listening and Reading Speaking and Writing

1. Listening and reading to analyze and evaluate 2. Speaking and writing for critical analysis and
experiences, ideas, information, and issues requires evaluation requires presenting opinions and
using evaluative criteria from a variety of judgments on experiences, ideas, information, and
perspectives and recognizing the difference in issues clearly, logically, and persuasively with
evaluations based on different sets of criteria. reference to specific criteria on which the opinion or
. : judgment is based.
Students:
* read and form opinions about a variety of literary and Students: :
informational texts and presentations, as well as * express opinions (in such forms as oral and written
persuasive texts such as advertisements, commercials, reviews, letters to the editor, essays, or persuasive
and letters to the editor speeches) about events, books, issues, and experiences,
* make decisions about the quality and dependability of supporting their opinions with some evidence
- texts and experiences based on some criteria, such as the ¢ present arguments for certain views or actions with
attractiveness of the fllustrations and appeal of the reference to specific criteria that support the argument
characters in a picture book, or the logic and (E.g., an argument to purchase a particular piece of
believability of the claims made in an advertisement playground equipment might be based on the criteria of
* recognize that the criteria that one uses to analyze and safety, appeal to children, durability, and low cost.)
evaluate anything depend on one's point of view and * monitor and adfust their own oral and written
purpose for the analysis : presentations to meet criteria for competent
* evaluate their own strategies for reading and listening performance (E.g., in writing, the criteria might include
critically (such as recognizing bias or false claims, and development of position, organization, appropriate
understanding the difference between fact and opinion) vocabulary, mechanics, and neatness. In speaking, the
and adjust those strategies to understand the experience criteria might include good content, effective delivery,
more fully. i _ . ) . diction, posture, poise, and eye contact.)
' * use effective vocabulary and follow the rules of grammar,
This is evident, for example, when students: usage, spelling, and punctuation in persuasive writing. > i

* listen to a book talk in class-and express an opinion of the book L. X
with specific reference to the text and to some criteria for a good  This is evident, for example, when students: 8

book A write a letter to the principal recommending that the school ~ ““*

* read several versions.of a familiar fairy tale and recognize the cafeteria serve pizza for lunch based on the criteria that it is
differences in the versions . nutritious and appealing to students

¢ point out examples of false advertising in television ads for toys A give an oral report comparing several versions of the Cinderella

* identify the facts and opinions in a feature article in a children’s - story, pointing out similarities and differences in the versions
magazine. : A in group discussion, select the most important word of a poem or-

story and explain its significance

A write an analysis of the effect of a major snow storm from the
perspectives of a school student, a working parent, and a mail
carrier _

A in writing group, critique each other’s writing with reference to
specific criteria and revise their writing based on the group's
suggestions.

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (*). . STANDARD 3
Sample tasks are identified by triangles (A).
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btudents will I‘Cdd write, listen, and speak for critical analysis and evaluation.

Intermediate

Listening and Reading

1. Listening and reading to analyze and evaluate
experiences, ideas, information, and issues requires
using evaluative criteria from a variety of perspectives
and recognizing the difference in evaluations based on
different sets of criteria. )

Students:

¢ analyze, interpret, and evaluate information, ideas,
organization, and language from academic and
nonacademic texts, such as textbooks, public documents,
book and movie reviews, and editorials

¢ assess the quality of texts and presentations, using
criteria related to the genre, the subject area, and
purpose (e.g., using the criteria of accuracy, objectivity,
comprehensiveness, and understanding of the game to
evaluate a sports editorial)

¢ understand that within any group there are many .
different points of view depending on the particular
interests and values of the individual, and recognize
those differences in perspective in texts and
presentations (E.g., in considering whether to let a new
industry come into a community, some community
members might be enthusiastic about the additional jobs
that will be created while others are concerned about the
air and noise pollution that could result.)

¢ evaluate their own and others’ work based on a variety of
criteria (e.g., logic, clarity, comprehensiveness,
conciseness, originality, conventionality) and recognize
the varying effectiveness of different approaches.

This is evident, for example, when students:

A compare a magazine article on a historical event with the
entries in an encyclopedia and history book to determine the
accuracy and comprehensiveness of the article

A use the criteria of scientific investigation to evaluate the
significance of a lab experiment

A read two conflicting reviews of a popular movie and recognize

. the different criteria the critics were using to evaluate the film

A point out examples of propaganda techniques (such as
“bandwagon,” “plain folks” language, and “sweeping
generalities”) in public documents and speeches.

STANDARD 3

ERIC

PAruntext provide by exic Il

Speaking and Writing

2. Speaking and writing for mtlcal annlysm and
evaluation requires presentlng opinions and
judgments on experiences, ideas, information, and
issues clearly, logically, and persuasively with
reference to specific criteria on which the opinion or
judgment is based.

Students:

¢ present (in essays, position papers, speeches, and -
debates) clear analyses of issues, ideas, texts, and
experiences, supporting their positions with well-

- developed arguments

¢ develop arguments with effective use of details and
evidence that reflect a coherent set of criteria (e.g.,
reporting results of lab experiments to support a
hypothesis)

‘s monitor and adjust their own oral and written
presentations according to the standards for a particular
genre (e.g., defining key terms used in a formal debate)

+ use standard English, precise vocabulary, and
presentational strategies effectively to influence an
audience.

This is evident, for example, when students:

A write a position paper on a current event, clearly indicating
their position and the criteria on which it is based

A present an oral review of a film, supporting their evaluatxon
with reference to particular elements such as character
development, plot, pacing, and cinematography

A participate in a class debate on'a social issue following the rules
for formal debate

A produce their own advertising for a product, tailoring the text
and visuals to a particular audience. :

11
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Standard SL% for Critical
Analysis and Ev

uation

Commencement

Listening and Reading Speaking and Writing

1. L:stemng and reading to analyze and evaluate 2. Speaking and writing for critical analysls and
expenences, ideas, information, and issues requires evaluatlon requires presentmg opinions and
using evaluative criteria from a variety of ' Judgments on experiences, ideas, information, and
perspectives and recognizing the difference in issues clearly, logically, and persuasively with
evaluations based on different sets of criteria. reference to specific criteria on which the opinion or
' judgment is based.
Students: ‘
* analyze, interpret, and evaluate ideas, information, Students:
organization, and language of a wide range of general ¢ present orally nnd in writing well-developed analyses of
and technical texts and presentations across subject issues, ideas, and texts, explaining the rationale for their
areas, including technical manuals, professional positions and analyzing their positions from a variety of
Journals, political speeches, and literary criticism perspectives in such forms as formal speeches, debates,
¢ evaluate the quality of the texts and presentations from a thesis/support papers, literary critiques, and issues
variety of critical perspectives within the field of study  analyses
(e.g- using both Poe’s elements of a short story and the ¢ make effective use of detalls, evidence, and arguments
elements of “naturalist fiction” to evaluate a modern and of presentational strategies to influence an audience
story) to adopt their position
* make precise determinations about the perspective of a ¢ monitor and adjust their own oral and written
particular writer or speaker by recognizing the relative presentations to have the greatest influence on a
weight they place on particular arguments and criteria particular audience
(E.g., one critic condemns a biography as too long and ¢ use standard English, a broad and precise vocabulary,
rambling; another praises it for its accuracy and never and the conventions of formal oratory and debate.
mentions its length)
¢ evaluate and compare their own and others’ work with This is evident, for example, when students:
regard to different criteria and recognize the change in A write two different analyses of a Supreme Court decision from
evaluations when different criteria are considered to be the perspectives of a “strict-constructionist” and a judicial g
more important. activist .
A write a review of a techmcal manual from the perspective of i
This is evident, for example, when students: ‘ current industry standards :
A compare the majority decuuon and the dissenting opinions on a A deliver a “campaign” speech using a variety of persuasive
Supreme Court case strategies to influence an audience
A listen to speeches of two political candidates and compare their A write an essay comparing critiques from two different centuries
stands on several major issues of a Shakespearean play. .

A read the writing of several critics on the same author and
determine what literary criteria each used in evaluating the
author and how that accounts for different judgments

A read a current article on a sclentlﬁc issue, such as the
greenhouse effect, and compare it to an earlier explanation of
the same issue.

Key ideas are identified by numbers (1). )
Performance indicators are identified by bullets (°). N STANDARD 3
Sample tasks are identified by triangles (A).
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Language for Critical Analysis and Evaluation
: AT A GLANCE

ANALYTICAL LANGUAGE CRITERIA FOR AN TICAL EVIDENCE OF GROWTH
ACTIVITIES ' ANGU .




E

Interction

Elementary
Listening and Speaking

1. Oral communication in formal and informal settings
reéquires the ability to talk with people of different
ages, genders, and cultures, to adapt presentations to
different audiences, and to reflect on how talk varjes
in different situations.

Students:

* listen attentively and recognize when it is appropriate
*  for them to speak
¢ take turns speaking and respond to others’ ideas in
conversations on famfiliar topics
¢ recognize the kind of interaction appropriate for
' different circumstances, such as story hour, group
discussions, and one-on-one conversations.

" This is evident, for example, when students:

A take part in “show and tell” sessions

A participate in group discussions during “circle time”

A greet visitors to their school or classroom and respond to their
questions

A bring messages to the principals office or to another teacher.

n.b. Because the focus of language for social
interaction is on.direct communication between
individuals (rather than communication to a more
general and perhaps unknown audience), the
performance indicators for this standard are
arranged to reflect the immediacy of direct
communication (Listening and Speaking; Reading
and Writing). :

Key ideas are identified by numbers (1).
Performance indicators are identified by bullets ().
Sample tasks are identified by triangles (A).

Q
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Standard 4——Language for Social

Reading and Writing

2. Written oommu.niqa:tion for .sog:ial interaction
requires using written messages to establish,
maintain, and enhance personal relationships with
others. . R

Students:

¢ exchange friendly notes, cards, and letters with friends,
relatives, and pen pals to keep in touch andto
commemorate special occasions -

* adjust their vocabulary and style to take into account the
nature of the relationship and the knowledge and
interests of the person receiving the message

¢ read and discuse published lotters, diaries, and journals
to learn the conventions of social writing. :

This is evident, for example, when students:
A write thank you notes and invitations to friends °

A exchange letters with pen pals in another country
A write letters to relatives who live in another city.

STANDARD 4
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Students will ¢

Intermediate

Listening and Speaking

1. Oral communication in formal and mformal settmgs
requires the ability to talk .with people of different
ages, genders, and cultures, to adapt presentatlons to
different audiences, and to reflect on how talk varies
in different sltuatlons.

Students:

« listen attentively to others and build on others’ ideas in
conversations with peers and adults

+ express ideas and concerns clearly and respectfully in
conversations and group discussions

+ learn some words and expressions in another language to
communicate with a peer or adult who speaks that
language

¢ use verbal and nonverbal skills to improve
communication with others.

This is evident, for example, when students:
A act as hosts for open house at school
A participate in small group discussions in class
A give morning announcements over the public address system
A participate in school assemblies and club meetings.

STANDARD 4
Q

ERIC
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wad, write, listen, and speak for social interaction.

Reading and Writing

2. Written communication for social interaction .
requires using written messages to establish, maintain,
and enhance personal relationships with others.

Students:

« write social letters, cards, and electronic messages to
friends, relatives, community acquaintances, and other
electronic network users

¢ use appropriate language and style for the situation and
the audience and take into account the ideas and inter-
ests expressed by the person receiving the message

» read and discuss social communications and electronic
communications of other writers and use some of the
techniques of those writers in their own writing.

This is evident, for example, when students:

A .write letters to friends who are away
A send e-mail messages on a computer network
A send formal invitations for receptions or open houses.

15
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Standard 4—Language for Somal
Interaction

Commencement

Listening and Speaking . Reading and Writing

1. Oral communication in formal and informal settings 2. Written communication for sociallinteraction

requires the ability to talk with people of different requires using written messages to establish,
ages, genders, and cultures, to adapt presentatlons to maintain, and enhance personal relationships with
different audiences, and to reflect on how talk varies others.
in different situations.
Students:
Students: * use a varliety of print and electronic forms for social
¢ engage in conversations and discussions on academic, communication with peers and adults
technical, and community subjects, anticipating + make effective use of language and style to connect the
listeners’ needs and skillfully addressing them message with the audience and context
¢ express their thoughts and views clearly with attention + study the social conventions and language conventions of
to the perspectives and voiced concerns of the others in writers from other groups and cultures and use those
the conversation conventions to communicate with members of those
¢ use appropriately the language conventions for a wide groups.
variety of social situations, such as informal
conversations, first meetings with peers or adults, and This is evident, for example, when students:

more formal situations such as job interviews or

A participate in electronic discussion groups (e.g., listserv)
customer service.

A write letters and personal essays as part of college application

A write personal notes and letters that entertain and interest the

This is evident, for example, when students: recipient.

‘A take part in and conduct meetings of student organizations :

A interact with community members through community service
experience or part-time jobs

A interview for a job or college acceptance

A greet visitors at school performances or sports banquets.

Key ideas are identified by numbers (1). .
Performance indicators are identified by bullets (). STANDARD 4
Sample tasks are identified by triangles (A).
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Language for Social Interaction
AT A GLANCE

L CRITERIA FOR SOCIAL EVIDENCE OF GROWTIH
ACTIVITIES




Samples of Student Work

The samples of student work included in this section are intended to begin the process of articulating the
performance standards at each level of achievement. This collection is not yet adequate for that purpose in either
numbers or scope of examples. As New York State continues to collect work samples from the schools for inclusion
in the document, we expect a much clearer understanding of the performance standards to be evident.

Neither are these samples presented as models of excellence. They vary in degree of achievement. Some are

“acceptable;” others “more proficient.” All are meant to provide examples of the kind of work students might
produce to demonstrate progress toward the standard.

® . o
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. . . gather and interpret information from
[appropriate sources] v

. . . select information appropriate to the
purpose of their investigation and relate
ideas from one text to another

. . . present information clearly in a variety
of oral and written forms

. . . select a focus, organization, and point
of view

.. . use a few traditional structures for
conveying information

.. . use details, examples, anecdotes, or
personal experiences
to explain or clarify
information

.. . include relevant
information and

exclude extraneous
material

... use “the writing

process” to produce
well-constructed .
informational texts

[

. . . observe basic
writing
conventions.

. 1 gs. The 1roquo®
e eve?;‘gse 4. They some




Commentary

e sample:

s reflects use of a range of resources,
including audio tapes and exhibit
labels at the museum

« demonstrates a clear understanding
of information gathered from the
exhibits

» shows student’s flexibility in
introducing topic by highlighting the
Iroquois’ way of life and its
environmental impact to engage the
reader

» demonstrates independence in
organization by weaving in details on
hunting, building, ceremonies, and
tools to support main ideas

* makes appropriate connections by
developing a paragraph for each
subtopic showing the way of life of
the Iroquois and how they used their
environment rather than abused it

‘0 shows skillful use of language

conventions, including some complex
sentences, the use of commas in a
series, and paragraphing.

E
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Circumstances of Performance:

Timed Assignment

V| Extended Project

First Draft

Revised Draft

Teacher-ﬁenerated Topic

Student Choice

‘J Research Required




Context

Performance Indicators
Students can:

. . .gather and interpret information
from appropriate sources

. . .select information dppropriate to the
purpose of their investigation and relate
ideas from one text to another :

. . .present information clearly in a
variety of oral and written forms

. . :use a few traditional structures for
conveying information

. . .include relevant information and
' exclude extraneous

material
. d: “. he .t .
ear Frien are of mY .. .use “the writing
D . 3o go please take c& Book. process” to produce
nia, Guide
1 am going tgiv;rﬁ“ a Rabbit Caré well-constructed
sendil: to informational texts
pet. 1 am 4 do not know hOV‘:io o in fc ex |
can' t read an- lain how 0 . . ..
In case yO;lthe rabbit, 1 will exp . . . .observe basic writing
e care O conventions.
:q letter. . dallth '
et 1, the cage, the bed??\%’use. If the :
Bring the h“:; " bbit needs to ym;ou may regular” Commentary :
other things t he bathroom often, bedding- The sample:
rabbit goes ltfang the litter box 2% . flects a cl
1y have to € ’ e sure 10 * reflects a clear
y ¢ out daily for exerc:l3 collar an pnderstapdmg of
Let the rabb‘t may b aw information from the text
' it close, 1 .
‘{::fh 18 recornmen e with water ¢ establishes a friendly,
it gets paughtys spray it informatiopal tone which
1f the rabbit € 4, greens, ha% and is appropriate to the
¢ daily 41y food, fo0d such 88 corn, request being made for
Feed the Tabblde of mixture of fo help
- a1 fo0 a
gpecial Jfa pellets .
d alfalia P bbit ¢ demonstrates an orderl
ts’ a . e T y
v 1 important thing? t: rabbit needs arrangement of
These are ;““ :nost -‘mportant thing information; eg., elements
t the of rabbit care
needsv b
a frien
* 2 Jot eillustrates correct use of
Play with it 2 basic writing conventions.
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Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

Revised Draft

Teacher-generated Topic

‘Student Choice

\I Research Required




... produce oral and written reports on
topics related to all school subjects

... establish an authoritative stance on
the subject and provide references to
establish the validity and verifiability of
the information presented

. . . organize information according to an
identifiable structure, such as
compare /[ contrast or general to specific

. . . develop information with appropriate
supporting material, such as facts, details,
illustrative examples or anecdotes, and
exclude extraneous material

. . . use standard English for formal
presentation of information,
selecting appropriate
grammatical constructions
and vocabulary, using a
variety of sentence
structures, and observing
the rules of punctuation,
capitalization, and
spelling.

Commentary
The sample:

. . distinguish between relevant and
rrelevant information and between fact
nd opinion

. . relate new information to prior
nowledge and experience

oooo

'

*introduces the topic by
adopting the style of
sports reporting, adding
humor and excitement to

10 the writing

to
: mportant 8 knowing t v's * demonstrates the student’s
mp and the point the opponen knowledge and
the rules : e puck int® off with :

to get b rod Ml sta understanding of the game

of hockey: rules, playing
surface, necessary skills

¢ portrays the hockey rink
visually to simplify
complex description of
area

* defines words used in
special sports context,
such as off-sides,
slashing, cross-check

* shows effective use of
language conventions,
including appropriate
use of punctuation, correct
spelling, and variety of ‘
sentence structure.




ith our 8 e ghormta

Circumstances of Performance:

- : _ , " Timed Assignment

Extended Project

First Draft

Revised Draft

Teacher-génerated Topic

Student Choice

‘ Research Required
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ext

connections to prior knowledge

. . . evaluate writing strategies and
presentational features that affect
interpretation of the information

. . . write and present research reports, fea-
ture articles, and thesis/support papers on a
variety of topics related to all school subjects

. .. present a controlling idea that conveys
an individual perspective and insight into
the topic '
Performance Indicators . . . support interpretations and decisions
Students can : about relative significance of information
with explicit statement, evidence, and
appropriate argument

. . . use standard English skillfully,
effectively applying established rules and
conventions for presenting information.

. interpret and analyze complex informa-
tional texts and presentations
. . . synthesize information from diverse
sources and identify complexities and
discrepancies in the information

Commentary

The sample:

* introduces the topic by highlighting

significant features of Chinese painting

* develops the discussion by describing
particular Chinese paintings that

“illustrate the significant features
identified in the introduction

* makes connections with Western art,
other artists, and other artistic themes

* demonstrates a broad range of

information about artistic elements and
styles, Chinese art, its meanings, and
its effects on the viewer

* weaves personal reactions and
insights into the analysis without

3 1 . ction
Chinese pamtmg. » ami“ed the g::z?; :: the
. xperl art. ] was 82 and-
cultural EXP5 3 Japanese traly ““““&gstl dull and

(V)
which rangee. =, ot seeme ere pre-.
es,o e eryday:‘fe t::v elements tha.;‘:se painting
capes 10 8% Py ere werza" . In this 7eSPECH 4 o gimilarity,
ev Hy VL g i8 v.ery

¢

. as Amert r
anything We 5 1 f plank of
B Chinese PRROE o the pintind

er )

allows ’ own
force the observ experienc a t.h2 vg:::" his or ber being intrusive
of the scene: o viewer eca\l*::t.‘o n. ' * makes effective use of poetic
to speak 10 into the interPre painting language, in keeping with the topic of
personahty ee’. the report

¢ shows skillful use of language
conventions, including sophisticated
word choice; a variety of sentence
structures; appropriate use of
semi-colons and quotation marks;
and correct spelling of artists’
names and such difficult words as
prevalent, benevolent, reverence,
and unparalleled.
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jc event xall dmeantto kept W\ up (
1t is being jewed) rather ¥ ung is P jcular
1 g 118} ajestioally grom the 882 how geveral
co ape painting jret, the mist that urs the ition
betwe 4, b ckground' prese \A preserve the
se mystical ¥ ence for the e hltr presen Chi, the init of e
adds dep composiﬁo , sin all s the ist
to avol bound: s petween water and land, 88 11 as trees
ow just how much 1gtance i8 picturec. econd,
this 1€ y the typic distortion of perspe ive as We
Xn g e-point of pe pective & Western
d style fperSpechi e. If one closely observe e mour
od shore, it can be 8€€ that th persp,ecﬁv
differen’ This ele ent contri the mystery of the
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to interpre
eaknesses in “Two Scholars 10 a
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... make diétinctions about the relative value
and significance of specific data, facts, and ‘
ideas

. . . make perceptive and well developed
connections to prior knowledge

. - . Write and present research reports, feature
articles, and thesis/support papers on a variety
of topics related to all school subjects

. . . present a controlling idea that conveys an
individual perspective and insight into the topic
Performance Indicators .. . support interpretations and decisions about
tudents can: relative significance of information with explicit
. . interpret and analyze complex informa- Statement, evidence, and appropriate argument
tional texts and presentations . . . use standard English skillfully,

' effectively applying established rules and
conventions for presenting information.

Commentary
The sample:

* demonstrates the writer’s
flexibility and independence by
acknowledging that the “rite of
passage” presented in this book
may not reflect the traditional view

* presents an orderly discussion of =
the two major influences on
Malcolm’s life that could be .
considered his “rite of passage™
the education he acquired in jail
and his place as a leader in the
Muslim community

* incorporates a wide range of
specific information from the text

* makes appropriate connections
between the text and prior
knowledge (“Working as a hustler..
. . destined to be imprisoned”; “the
majority . . . revert to their original
lifestyle”) and among ideas in the
text to support the writer’s thesis

e o s o WOrK 88 and to elaborate on the two major
unknoW? son to Isiam and 10:11 g:}‘;‘;ation’s influences in Malcolm’s life
. 10 )
r his co::;l[rsr. Elijah Mo{‘;ﬁ thz dictum °,l - * shows a controlled and
an assistant decided to ful }“ uld make 8 P} gr of elegant use of language
leaderT, Malco able Muslims em conventions, including
al sophisticated word choice,

complex sentence structures,
accurate use of introductory
adverbial clauses, and

appropriate use of semi-colons. ‘
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Extended Project

First Draft

Revised Draft

Teacher-generated pric

Student Choice

Research Required

35




Performance Indicators
Students can:

Context

. .. write and present research reports . . .
on a variety of topics related to all school
subjects

. .. present a controlling idea that
conveys an individual perspective and
insight into the topic

. .. develop information with appropriate
supporting materials, such as facts,
details, illustrative examples . . .

... use the “wriiirig process” to produce
well-constructed informational reports

. .. use standard English for formal
presentation of information.

Commentary
The sample:

* Introduces the topic with
attention-getting
language and sentence
structure

®

¢ Develops the discussion
by building on key ideas
of secrecy and denial of
anoretics

* Reflects variety of works
consulted to prepare
report (N.B. Bibliography
submitted includes
personal interview,
videocassette, newspaper
article referred to in other
portions of extended
project, of which this
report is one component)

» Shows acceptable use of
language conventions,
with some errors or omis- -
sions in punctuation and
occasional misuse of a
word.
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even wWas8 disorder called ano a. Cherry ough was doing rmless
deed for he g sh g slowly killing ersel kept her
diet a 8eCT ough she 0 4 with her mind day Wh y was
ugood » to eal, it » until b other ced the tic werg t-l08 ,th t Cherry
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1t is not that anor i1 mics don't hey have 2 P m. They taally
in reality & T \\ are ash f their “pro . Anor to hide
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1n Cherry Boone Neills' case er father ught heé orcefully miting the bath-
room this sce C s eating its were com waltc erry 1
mothered all the cont family has eatin! espe \y thinks
Q all of this 18 diculous P au ds ot think there i8 € roblem
1 I conclusion: throughout the piece® tarving F ttention «p Hung
Happines y that anore :cs becomne & out eve ge
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Context

. Students can:

Performanée Indicators

. . . recognize some features that
distinguish the genres

. create their own stories, poems, and
songs, using the elements of the literature .
they have read and appropriate
vocabulary ‘

. . . observe the conventions of grammar,
usage, spelling, and punctuation.

, Commentary
rning. 1t8 .
s forward to school every !B‘;i’e loves ﬁ,t The sample:
. 0! ) to pe, bu :
hD: :f\:es;{)ute favogme %?:;e 've«:ld t BChO:;eagon * demonstrates knowledge
e one daY that day- 0 3 of the narrative form,
there. on? e{ooldng forward 0 take, the SAT's 10 b- with a lead that provides
she waﬁntse ghe had @ teﬁtg 1t was her best 31":,‘10!\, an immediate entry to the
was ::eg;xe was great ab ma;;t per a 1ot \ike.a(;s story, use of storytelling
: i{er teacher haf‘ taug 4 all of those thul‘)i ane language such as “one
ect. X long division a“w Jearn, but cAlies in day”, a conversational
fractions, o were expec n had butt® it style, and a circular -
fourth gr& :-y nervous. She t :me tackled ¥ . structure that connects
A e [ ] m
‘:\:: :tt:)l!ln‘;c eS zh{::::v her score W°“(1)i ::re the ending with ideas
and did et L pling oot 0T place expressed earler in the
ut excelle de herse
he had m8

* uses chronological order,
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an acceptable narrative
structure

e reveals use of language
for a particular effect;
e.g., to describe the main
character’s anxiety and
the change in her feelings
from the beginning of the -
day to the end

* shows control over basic
language conventions,
including correct spelling,
punctuation, use of '
commas in a series, and
varied and complex
sentence structures.
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Circumstances of Performance:

\/ Timed Assignment

Extended Project

First Draft

Revised Draft

Téachér-generated Topic

Student Choice

Research Required




Performance Indlcators

Students can:

. write stories, poems, literary essays,
and plays that observe the conventions of
the genre and contain interesting and
effective language and voice

. use standard English eﬁ"ectively.

. interpret and analyze information from
approprtate sources (Standard 1).

Commentary
The sample:

* demonstrates

understanding of form
and genre by using the
technique of a story
within a story

demonstrates use of story
conventions (“It’s time for
you to go to sleep now.”)

o

¢ shows effective use of

ing to te
. + story are you goiné w sual. 'm going t0 tell dialogue to characterize
W dlfferent the“ 1 afy seadragon, other seahorses in story;
epoday’s 80T isa h’gdh 1 grew up & uses conventions of
life, an dialogue correctly
ou abO“ my
dma. :
sold G e exclaimed Horace- o * includes evidence of
«But Tm 8 geahorse: st Yike leafy geadr gonlshie o | scientific research
o gaid Grandme: o ch A\ike & ang;‘é’ e nce is that * uses language to
1 k‘:)héad like hm"; Jee : traw. The e only eed.” arouse range of
haveke d a mouth 1 o that 100k8 like seaW \ responses; e.g.,
;;:o‘x,\e ei’t gkin on M€ humor, caution.
a
‘the story Yeued Damia®- up off the south-
« rt ’
o py telling U8 that saf rgre After she ach
an e cor 9 O’ )
Gl‘a“dl: fb :ﬁstraha, “:1 “rie:lged her father® P
ern coast o m her egg & e
hatChZ(tla f:b? ut half an inch long- \ youngest cousin
he 1 that mall t00? asked 1Y
a8
«Grandma, W
9-Bert?
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Circumstances of Performance:

Timed Assignment

‘J Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice

| 2| 4| <

Research Required
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Aruitoxt provided by Eic:



Students can:

. read and view independently and
fluently across many genres of literature
from many places and historical periods

. .. write original pieces in a variety of
literary forms, correctly using the
conventions of the genre and using’
structure and vocabulary to achieve an
effect

... use standard English skillfully and
with an individual style.

- Commentary .
The sample: '

¢ experiments with such
poetic elements as free
verse, rhyme, metaphor,
stanzas, imagery, and
punctuation

¢ demonstrates the
student’s knowledge of
form and genre by
conveying a common
human experience in an
original way

¢ shows an understanding
-of complex texts (e.g.,
poetry by e. e. cummings)
that use unusual
structural devices

* uses language, tone,
format, and conventions
to evoke a range of
responses; e.g., plays on
words, internal
alliteration, line breaks to
reinforce theme of poem.
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Circumstances of Performance:

Timed Assignment

‘/ Extended Project

First Draft

‘/ Revised Draft

Teacher-generated Topic

‘/ Student Choice

Research Required
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Context

Performance Indicators

Students can:

. read and view independently and
fluently across many genres of literature
from many places and historical periods

. . . identify the distinguishing features
of different literary genres, periods and
traditions. . . :

. . . write original pieces in a variety of
literary forms, correctly using the
conventions of the genre and using
structure and vocabulary to achieve an

effect

... make distinctions about the

/—(;.mbe/—\ relative value and significance
An Afternoon at the g guild, of specific data, facts, and ideas
the head of the tailor otes and (Standard 1) '
After days of pl g:‘ﬂl todoas TPV %‘i‘e}:\;enf\” take use standard English
. h one C&. Glo e ‘s X
peoieed me % S g0t e S e ik S, || shillully and with an
1 conclw orking to € a tnawiduai styte.
s pioY ;t{::l cm“db}’gsnr\: " Nights ed ,V;YV{” Commentary
money A Midsu ywright . _.:d tobe
go o :ﬁ::n by 8 prodigiﬁgifgpm of ate. 18138 gaid The sample: _
1::ikeg‘;.eart? who 18 m‘gag-lc gpells. m *» demonstrates use of a personal
i gtory of faines and ™ - soad, and for ﬂ‘efz?;:'g voice to show understanding of
We came around abéﬂt“'r:‘:aue_ “Twas :nmm d you! Td the Shakespearean era
e 9 :
11gid me eyes °® ":‘12 ,and “{““d' I;Pf:"l‘he church wes * supports ideas with reference to
gight. Twas gigan g of the sortin ™ the text and knowledge of the era
anythin!
never . ar its 81z . o crowd tTY- * mak S ith other -
thing ne massive makes comparisons with other
,"he only he entran gate th e athe ntxance‘-::n‘;‘e members of the audience to show
Outside the ade our W8y penny. e S a point of view
t in. We 10 ed, area where
t:) wg:paid our h?"% a8 10 £0 the Qe“ti ing, revel *uses language and persona of
c?,necwr sal? our km'rbey were all pushing: Shakespearean era
wd was tlet
(-;;;' and shou! _ 1 couldn’t helP to f"; ating, | ° conveys feelings, attitudes and
4 the main arens gnificent levels © ideas to the audience by using
W?xenl e':efe ere were dﬂ‘:eal 1 could see “‘g;gw:: the cadence of natural speech
me Jawbove the other. Av e'rf;xe rich folk were spen and language that is
ea“hﬂ?e + penny m‘tl;?nm B " appropriate to the time and
ano g . g .
ere NO s o pit, 1 €0 engaging to the audience
Tike they ¥ Lent megm““dh’;fop dlings Were L
As me mates &% d oneh that fe\lmlz in the * shows writer’s control of
help notice the vile 8 d and took P oo, Everyone was ]anguage conventions
0‘:‘ cing. 1 paid 1‘;:}‘: folk to talk including sophisticated use of
vfmm ing area W} fing . etinue. | dialect and word choice (e.g.,
fnn 1aughing and J0 people d e‘r; ancy obliged, prodigious, reveling,
. Tlooked up 8t E T 3 Tenvied thel® audacious)
After 8 D% ed they BPPERET /1g0 jealous Lo
How calm and ling ov e feet were 2 * achieves a strong sense of
dress and thel® aPP” ¢ seats story through accurate,
they had the colorful description of the theatre,
already. its patrons, the play, and the
experience of attending a play.
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Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice
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Research Required
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Students can:

. .. understand

~ literary merit.

Performance Indicators

... read and listen independently and
fluently across many genres of literature

how multiple levels of

meaning are conveyed in a text

. .. produce oral and written responses to
and interpretation of works of recognized

Commentary
The sample:

¢ Introduces the response
with startling statement
that immediately engages
the attention of the
reader

* Compares the student’s
need to make a decision
to that of the poet who
struggled with which road
to take, “Two roads
diverged in a yellow wood,
and sorry I could not
travel both . ..” and “The
decision was left .
completely up to me.”

* Shows skillful use of
language conventions,
including sophisticated
word choice (deformed,
obnoxious), appropriate
use of semi-colons and
quotation marks, and
correct spelling

®

* Focuses attention on
personal meaning (“I
chose not to have the
surgery because I never
needed to make myself
feel better.”)




, ‘ Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

Revised Draft

\/ Teacher-generated Topic

Student Choice

\/ Research Required
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Performance Indicators
Students can:

. .. recognize that the criteria one uses
| depends on one’s point of view and
purpose for the analysis

. .. express opinions, both orally and in
writing, supporting their opinions with
some evidence '

. . . present arguments with reference to
specific criteria that support the
argument

. .. use effective vocabulary and follow
the rules of grammer and usage in
persuasive writing.

Street School | Commentary
The sample:
becaus® * argues in favor of a McDonald’s
t eat restaurant and provides four
don't like good reasons in support of the
13} lunch argument
hing goo .
o to think bet” * selects reasons that would Q
tomach an convince the principal as
* teachers woul audience
e more
he State * uses persuasive techniques to
develop the argument
@ get appropriate to the audience
chool cOUC © : .
gtudents W a * expresses a course of action
to the boar clearly and cogently
on aroun¢
ot Schoo! will . » shows correct conventions such
ch fnes, as capitalization and punctuation
_Oh, it make in contractions and possessives

and uses a variety of sentence
structures and correct
paragraphing.
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e s :
Context Performance Indicators
Students can:

" ... present clear analyses of issues,
ideas, texts, and experiences, supporting
their opinions with well-developed
arguments

.. . develop arguments with effective use
of details and evidence that reflect a.
coherent set of criteria

. .. use Standard English, precise

vocabulary, and presentational strategies
effectively to influence an audience.

30

Commentary

eat mall for kids The sample:
1e~Center: It's a & eek recent- ¢ clearly states the writer’s
Colowie” the middle of th(::rs in the impre);sion of the mall;
While in Albaxgolotﬁe Center for a‘f: ) that it was 8T “that is, it provides a
1 stopped 8t ing 1 not . o outside 0 favorable review of the
W, rnoon. The first tﬁn und myself E108 mall’s features, while also
et In fact, 1 19 : L :
ndmonei d then. . acknowledging some of its
® up every noW an for younger klds-ds book- flaws
- Center i8 8 good place re, the Waldenla bal th ¢
Colonie Cenver. studi J _ * balances the use o
pecause gf ttit;etg;sney o around the mmhdes o clothing con;rent.ional %ﬁi.terila for @M
store 804 087 gl of differert SHC ey char- Such as chanineon, . @
The Disney 300 ve, puzdles, TN iways playing ttracti d
-aney chara vies ovie mwam a r.ac ygness, an .
with Dis - and Disney 8¢  of the store fo availability of food, with
cter m\irge n in bac) .ds just puilt a few some personal criteria,
on the - I Jkstore for klks a toys for such as appeal to children
Waldenkids, 8 T of all sorts of boo Disney of different ages and
months 2% f‘,lll‘lhere e Barney ’ availability of inexpensive
young chl; oﬁ:;r pildren's books. 40d and there items
and man a8 not very ways, ¢ provides support for the
1 found that the ma}l v e of the hd: }:)a\lﬁage’ includ- writer’s opinion through
were O syraffic) _ﬂs‘ arious tyPe® OfNZ " Not only numerous, relevant, and
which are filled WY " a rarity i f‘?\‘eﬂ\e ol is kept speciﬁ: details and
. . ’ examples
ut\‘g :ﬂ but &e decor §$:y taff 18 friendly. ele- * uses ll:mguage that is
that, .- lass
extremely clean sce the cn‘c“lagogp‘ﬂar wi somewhat sophisticated
unique thing 1 00 all. It was very (“palm trees, a rarity in -
One in th middlt_% of the y8 crowd! - 30 of the North,” “decor . . .
vatorib b asit wes gifferent kinds tasteful”) while still
the custo many ham- ,
he food court there were er, T anging frof.:las the acc:iesmble to the teenage
In the |7 akfast, unch OF Jegsert there audience
’ r
food for bre and fo o Sweet Facto™y * engages the reader
re to ch Companys £ag
burge Ameri e through use of humor
Great Haage“'Daz (e.g., the reference to air
and & conditioning) and direct

address (“Is this a good
mall, or what?”).
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Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

Revised Draft

Teacher-generated Topic

\I Student Choice '

Research Required
Q

ERIC

Aruitoxt provided by Eic:




Context

subject areas

. .. evaluate the q

Dperspectives

. .. present orally

and-texts

. .. make effective

Performance Indicators

. . . analyze, interpret, and evaluate
ideas, information, organization, and

52

technical texts and presentations across

uality of the texts and

Dpresentations from a variety of critical

and in writing

well-developed analyses of issues, ideas,

use of details,

evidence, and arguments and of
Students can: . Dpresentational strategies .

... use standard English, a broad and
Dprecise vocabulary.

Commentary
The sample:

* shows how the student
responds imaginatively

- to a variety of texts

* reflects the range of
historical data selected,
manipulated and
interpreted

¢ establishes a first person
narrator voice which
establishes a tone, uses
contrast effectively; e.g.,
pre and post attack
conditions; regeneration
of rice field vs.
destruction of village

* uses imagery to good
effect; e.g., image of

~ family eating together
creates a sense of calm
before storm; image of -
father’s body shielding
children creates a sense
of terrible loss and
futility of war

* demonstrates the
student’s ability to
present an alternative
point of view; e.g.,
massacre from perspec-
tive of Vietnamese, not

. American girl

* shows skillful command
of language conventions
in correct dialogue,

spelling, punctuation. '

Rt
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Circumstances of Performance:

Timed Assignment

Extended Project

First Draft =

- Revised Draft

Teacher-generated Topic

Student Choice

2| <] <4 | <

Research Required
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general and technical texts and
DPpresentations across subject areas
. . . evaluate the quality of the texts and
presentations from a variety of critical
perspectives

. .. present orally and in writing well-
developed analyses of issues, ideas, and
texts

. .. make effective use of details, evidence;
and arguments and of presentational
strategies

Performance Indicators
Students can: . . . monitor and adjust their own oral
and written presentations to have the

. . analyze, interpret, and evaluate ideas, greatest influence on a

information, organization, and language

A rticular audience
of a wide range of pa )
. . .use standard English, a
. olio is broad and precise
oce tO included m;‘r‘;wp;;:f,e, if vocabulat:y{,
and most recedt PEL T bty my Y00t that is
The fined 897, Niles” THiS 38 FX L well recel * straordic Commentary
the short st tten one. This gf;cunk it creates SOME * T Pm The samples:

st t. . 0 i
not the be t I chose Y uite gelf g g as you
not the reason the akes me Sound;o 1 And “g,ht now * recognize that decisions
3 i involving quality are both

subjective and objective

¢ provide justification and
" defense of student’s choices

¢ manipulate language for

effect and show the power
of sensory imagery to do
that

¢ demonstrate the
student’s ability to make
connections with an
audience

¢ demonstrate student’s
awareness of such literary
strategies as coherence, story
structure, poetic devices, effective beginnings
and endings

¢ connect story episodes to life experiences.

¢ reflect the range of reading experiences in
connecting their own writing to that of other
authors

* show skillful use of language conventions
including punctuation used appropriately, a
variety of sentence structures, and the
conventions of a reflective piece. ‘
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Context

Performance Indicators
Students can:

... analyze, interpret, and evaluate ideas,
information, organization, and language

of a wide range of general and technical
texts

. ... make precise determinations about the
perspective of a particular writer or
speaker by recognizing the relative weight

they place on particular arguments and
criteria

... presentorally and in writing well- -
developed analyses of issues, ideas, and

texts
.. . make effective use of
The Better ka g k and :e details, evidence, and
g6, between to debate: ts and of
crorence, O lfforence is her com* arguments and o _
t exactly tha:v  hether hk, P volun presentational strategies
0
n, does 8 102 , or on 8 P& our emotions ... use standard English.
tion of ity 19 better rIS\e {ons are bas dﬁ,‘édm t caus;fhzse use standard English
read;’\ ook, Wht fad,o:s ::eed Narrative oftt:: ; Commentafy
e H ()
1; what must be ;nve: standards, iﬁper‘:esﬁon be The sample:
n Slave 1800 pranklini 20 |
) °d trates the writer’
raphy of B¢ + should g0 emonstrates the r's ‘
Au“;l:;zid is, . not a burden ¥ rei!td‘-l{1 the reader flexibility by introducing the "
ans 00d booK 18 0% * - 3er's minds PO o The " argument with a question and '
-F ¢ Qf allo a g_ O“gh the Te ssage Of um . .
_n"sd flow easiy thr the outward p# the an answer to the assigned topic:
quickth  ulate her O L o SHUDE . 4 “Which book is better: the
. in! ") gixty pat day, at one® 3 dlab°n°“s y N i he Li
arrative, © h;' iy read » o st be ph;d e;h s ling | Aarrthe gfl' the 1feT (’Jlf an
iography: the , a of ea At merican Slave, or The
Auw:mii’s work, the :ny rea ers—the eg,e up for the .daybur_ Autobiography of Benjamin
F;a gh—at Jeast for ™ nd cuse %0 iledo 0 bemtg Franklin?”
throu vic se 0 . to the :
anecdote both e feels nly 8 56 ore comp eater v
its conclusion t?an any on jght feel aﬂ%;hshed; * clearly establishes and
dened, rather = of th rratives een acco Jloss’ life, 2 consistently uses the criteria for
+ the clos ome + of Dou 1 derin » h
book. . o ction, if the rest 0L - 5 to the judging the Narrative as the
gense of 18‘:  feel & curi 1t¥\ :; ght be 8 b\;‘as true wrag- better(}mok: it ils more sadtisfying
one mig re. This s€ » Narrative d in mid- to read, compels the reader to
desire t0 198’“.:’09 go—D / apsﬁy just seems “1; g is miss continue reading, serves a
ooks’ reSg:_Fr s Autobiog feoling th t some noble purpose, and evokes a
p where he reader d achieved- any sympathetic response to the
aragraph has been 5 to X main character
ing, that 20 i4 have @ PurP e thor, but the readers:
at oul on the & se * exhibits an organizational
A gre hat is ot ouglass had the very last pattern that both anticipates
peop:gattﬂ: gruly SOPOTEL 115 the reader £t and reinforces discussion of
one ing his life s 4l the criteria
wit graph of the Appe“ﬂ - lerl\el‘"
ara estly the o
X ]y and eaxne®’ ., to * supports each criterion
Sx:;cereg ward th‘?d day of deBiver pon with relevant and specific
B ah g hed aithfully el T E o amble efforts— 2 . references to the texts
%I;ethfe“ 074 justice, fof succes® theﬂslz\'cred cause—1®
truth, love and) W o . discusses similarities and
mnly
Sx;l;’selfo F

differences in the content,
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Commentary Continued

context, point of view, and writer’s
presentation of the two books,
integrating the reader’s reactions and
features of the texts to support the
discussion

e presents an even-handed viewpoint; i.e.,
it acknowledges the value of one book
while arguing for the superiority of the-
-other

» provides a conclusion that succinctly
restates the argument

* shows skillful and mature use of
language, as evidenced in the use of
hetorical questions, parallel structures,
e conventions of comparison and
contrast, assured and selective use of

Circumstances of Performance:

Timed Assignment

Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice

Research Required

words (e.g., “both a victory and an excuse
. "ly=nd correct use of a variety of
I mc:tion devices.

B A v Text Provided by ERIC
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Performance Indicato
Students can: :

. . . exchange friendly notes, card, and
letters with friends, relatives, and pen
pals to keep in touch and to
commemorate special occasions

. . . adjust their vocabulary and style to
take into account the nature of the
relationship and the knowledge and
interests of the person receiving the
message.

Commentary
The sample:

¢ reflects students’
familiarity with a simple
genre associated with
published texts

* combines formal and

colloquial language
(“efforts extended,” “I 1‘

ank my Mother for he

ma
helpin,. . 21dpa, Aunt p;
e remember th ’
ort, e

would like to thank,” A
“thanks, Mom,”), in '
recognition of the dual
audiences for the text: a
general audience and a
specific audience

* uses personal references
to reinforce the nature of
the relationship between
the writer and the person
being thanked

¢ exhibits correct use of the
basic conventions of
spelling, punctuation, -
capitalization, and
paragraphing, as
appropriate for a
published piece
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Circumstances of Performance°

) Timed Assignment

‘l Extended Project

First Draft

Revised Draft

Teacher-generated Topic

Student Choice
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Research Required
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Context

Performance Indicators
Students can:

.. . write social letters, cards, and electronic
messages to friends, relatives, and
community acquaintances

. . . use appropriate language and style for

the situation and the audience and take into

account the ideas and interests expressed by
_ the person receiving the message.

Dear - ¢ 83.1am in'wtli
clas he year © have ap assltg\ "
{ was in oI English clase nowt,\ 1 no ie -
L8 Tth grade B0° 0 Jorite tea® ote this leter
ent to write to out | u. Wh ou did with
r:ation, decy ed all the WO deff\ﬂ thlngs y
about '

tories 10
to read stor’:
you used were really 10

e W€
eme hat way
1can ¥ day. You mad ounded "-1  ante
us eVEIYHT, ik the reason er place. *
the storY- 1 1 wanted t0 be } 1t 1 was beiné ignor®
was DeCR - place becaus® : a with
in ano :me to 8P€
be1l | d " hav 100 mucb gr::!ey fa_the" had to 1
My mother dy : od late hour® an o unde tand thaxjc1
me 8ince she Woobs' u helpe 4 loved by ™Y famly:
hold down 0 0 g and that 12
't being ! W, :
Vlv?::i 1 understd d that no - the time 1
ek vp for 18- LOTC yon didnt g
8 er wou
You always S peating up no:h'mg dy ehse‘3 hore
was accus® 14 do such Iy always =
pelieve that : : a bully. So you were
wa
88l .
tt?;iic up for me for did th gs. You
gorstood the WEY Lo p and more
You alway help me get y nd anyth'“\g 1 ps‘;lble
g tne as po )
e ortantly, ried 0 S 1o me 89 5907 :
‘::)? mind lease YO“Y 10)'31 p“pll
Thank you

60

Commentary
The sample:

¢ anticipates the neeﬂ_s of
the reader by establishing
a purpose for the letter

¢ supports the choice of this
teacher as the student’s
favorite with specific,
personal examples and
reasons that clearly
illustrate the nature of
the relationship

e uses a tone of respect and
admiration as appropriate
in a letter of appreciation

¢ reflects awareness of the
conventions of letter
writing, such as the
expectation that the
reader would respond to
the communication

R




SR RIS % 5
& T e o
2 R 7 % 5
' s i s 7 :
2 e i ‘Ww S 4
S A, SRR PRI

Circumstances of Performance:

Timed Assignment

‘I Extended Project

First Draft

Revised Draft

‘I Teacher-generated Topic

‘I Student Choice

Research Required
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Students can:

. .. use a variety of print and electronic
forms for social communication with
peers and adults

. . . make effective use of language and
style to connect the message with the
audience and context

. . . study the social conventions and
language conventions of writers from
other groups and cultures and use those
conventions to communicate with
‘members of those groups.

Commentary
The sample:

*makes effective
connections among
message, audience and
context; e.g., begins with
a quote about a teacher,
develops a simile for

‘teacher’, and
substantiates with details o

*engages the reader by
establishing and
maintaining
conversational style
throughout letter

o car
me that you re -th some of the
a .

Jifficulty Wi * makes good use of the

third person to
personalize examples
selected to show how
teacher made a difference
in the student’s life

* demonstrates appropriate
use of conventions,
including sentence and
paragraph structure,
punctuation, spelling and
usage.
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