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ABSTRACT

This paper describes a three-phase program which
places students with disabilities into job sites in strip malls,
enclosed malls, industrial parks, and individual businesses to
prepare them for their transition to independent living. The paper
explains that in phase 1 of the program students train at a different
site each day; in phase 2, students train at one or two sites weekly
to focus on more site-specific skills; and in phase 3, the student is
placed at a specific training site. It outlines the functions of the
transition core staff and the responsibilities of the teacher/job
coach. A program success rate of 40 percent employment of graduates
is reported. Stressed is the importance of supervision during the
transition to independence. The handbook includes: (1) job
development forms (a check list, teacher referral, parent permission,
hold harmless, and business agreement); (2) job coaching forms (a
student daily profile, task documentation, grading summary, student
evaluation, and survey); and (3) supervisory forms (a student
portfolio, master schedule, and semester task summary). Also attached
are presentation summary sheets that can be used as overheads. The
software that was used in creating the presentation materials is also
described. (CR)
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CABELL COUNTY SCHOOLS, Huntington, West Virginia. developed a
transition program called Transition to independencein 1993 and implemented it
that fall. Cabell County is one of the larger counties in the state. We utilize all types of
business locations. Any area can do this also. We have sites in strip malls, enclosed
malls , industrial parks, and individiual businesses. So whether you live in a small
town or a large city, opportunities exist to develop sites to assist students with
disabilities. The key to successful job development is matching student needs with the
appropriate training sites.

The Transition Core Staff is comprised of four full ime special education
teachers and a supervisor. Two JOB DEVELOPERS and two TEACHER / JOB
COACHES work with 65 / 70 students with disabilities daily or weekly in area training
sites. They are joined by the student, his or her parents, high school monitoring

.teachers, vocational rehabilitation counselors and business owners / managers /
employees in their quest to prepare students for life in the real world after graduation.

This SCHOOL-to-WORK TRANSITION program has a success rate of about
40% employment of our graduates. Attrition rate is very low and job satisfaction for the
student is high. In this presentation, we would like to introduce you to the key players,
the students themselves, and the nuts-n-bolts of documentation and evaluation.

JOB DEVELOPMENT IN THE TRANSITION TO
INDEPENDENCE PROGRAM

m The JOB DEVELOPER plays an important role in the development of each
Q student. This individual is responsible for securing each training site for all aspects of
m the program. He or she communicates daily with the TEACHER / JOB COACH as well
as the students in order to get a “*handle” on student strengths and interests. This
0 enables the JOB DEVELOPER to find a business suitable for each student.
0{) Our “THREE PHASE” program allows each student to grow at his or her own rate.
PLACE / TRAIN affords beginning students an oppurtunity to train at a different site
\J each day. They learn not only site specific skills, but various skills needed to seek and
\l\ maintain employment. it is in this phase that good work habits are instilled by the
TEACHER/ JOB COACH.
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As the staff evaluates student progress, advancement on to the next phase and
on to higher challenges is next on the agenda. In phase 2 or * COMMUNITY - BASED
EDUCATION,” students train at only one or two sites weekly to focus on more, and
many times new, site-specific skills. Here is where the student begins to focus on
career decisions. Itis areality check for most students with disabilities.

The uitimate goal-for the student is placement in a paid setting during their
senior year. Phase 3 or “TRANSITIONAL WORK ARRANGEMENTS", allows us to do
just that. We arange the students’s school schedule to accomodate the oppurtunity to
be transported to the site from school or allow the student to use their own means of
transportation.

It is in the training sites that the student really begins to shine. Those who
struggle in the classroom become stars in the workplacel The JOB DEVELOPER
monitors closely each student and is very visible at the training sites to give
reassurance to both the student and the business representative. Students are
evaluated by either a JOB COACH or the JOB DEVELOPER and the BUSINESS
SUPERVISOR every six weeks.

It is also the responsiblity of the JOB DEVELOPER to secure all necessary
documents from monitoring teachers in the high school before the placements begin.
(SEE APPENDIX 1) These Referral Forms allow the JOB DEVELOPER and JOB
. COACH to evaluate the student and recommend appropriate placement.

The JOB DEVELOPER also is responsible for procuring the Parental
Permission form (APPENDIX 2) and the Hold Harmless form and the Business
Training Agreement from the business representative. (SEE APPENDIX 4 and 5)

TEACHER/JOB COACH RESPONSIBILITIES IN THE TRANSITION
TO INDEPENDENCE PROGRAM

Every apsect of the program is student driven. Communications with the
transition staff, student, parents, monitoring teachers and business site representatives
determines the success of the program and the future success of the students. The
Transition to Independence Program staff, working in close conjunction with all these
players, lays the groundwork for self-advocacy in the beginning phase of the program
by teaching and encouraging selt-empowerment. Attendance at all meetings that
determine future plans and coursework is encouraged with students. in a world where
this population is seidom asked for an opinion or a dream, we quickly see initiative
developing. The self confidence necessary to be a self starter is the most important

job the TEACHER/JOB COACH is charged with in transitioning students with
disabilities.

)
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Good work habits and the development of appropriate social work skills are
results of daily training in various work sites. Constant direction is required of the
TEACHER/JOB COACH at first. Fading back as the semester progesses allows the
locus of control to be assumed more and more by the student. Outside the four walis
of the conventional classroom, the skills needed to succeed in the satelitte classroom
of the business/retail training site begin to evolve. Sadly enough, we find that the
students have a very difficult time relating the classroom activities that are involved in |
academics to the business environment. PLACE/TRAIN is the perfect setting to initiate
neophyte workers to the ways of the business world. Making eye contact, offering a
firm handshake and a smile are sometimes insurmountable requests at first. Within
weeks, we see confidence emerging.

JOB COACHING IS TEACHING...FADING BACK IS, TOO. Many observers
cannot discern the cognitive process at work in transition settings. The students are
even unaware that they are learning something. Finally they begin to feel viable in a
world where they have experienced failure all their school lives. The individual
attention that the TEACHER/JOB COACH is able to invest in each student in a class of
six or less is paramount to success.

The right blend of teaching and fading is pure intuition. It is the opinion of the
writer that a TEACHER/JOB COACH will be able to be very effective in the business
settings if he/she has had rather extensive experience with the retail business world.

. Having spent time worklng outside the cloistered school envnronment expands one’s
paradigms concerning business.

There is very little fortune telling in JOB COACHING. We write a Transition Plan
to be included in the student’s Individual Education Plan and then work from that for all
the years a student is in transition. Every step is purposeful and the evaluation
process is extensive. Moving a student from feeling devalued, incomeptent and very
much alone with his disability is orchestrated by this IEP. It is at this point that the
student begins to feel part of a team. We see them begin to set personal and career
goals. We use the weightlifting concept with these students. No one lifts 500 pounds
the first week of a weighttraining program. We assign responsiblity and taks lightly at
first and then methodically move into acquisition of job skills.

The first and most important skill is retaining instructions given by the COACH.
Listening skills and learning to ask the right questions is the beginning. Feeling free to
approach the COACH or the business manager/partner is encouraged. Re-instruction
becomes less and less necessary with time. This population is deathly afraid of failure
and eliciting anger or frustration from adults truly frightens them. We have been very
fortunate to be working with businesses who have established ownership of our
Program. Our businesses are willing to work with the students for as long as it takes to
internalize a certain skill. This natural support is the key to success and longevity of
the program. Always strive for the help of the people who own or work in the business
training site. Their training films and capabilities for job shadowing enrich the
students’s training experience.

A\
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Usually by the middle of the first semester in PLACE/TRAIN, dependability
begins to become recognizable in the student. The student by now has begun to
come to the training site dressed appropriately. wearing appropriate identification.
For the sites requiring uniforms, all the pieces are in place. Personal monitoring by the
COACH will encourage growth. ‘

Progress is monitored in this and eleven other characteristics important to
successful employment on the Daily Profile sheet (SEE APPENDIX 6). Tasks are
tracked and monitored on the Task Documentation form (APPENDIX 7) and reported to
the monitoring teachers, parents and Vocational Rehabilitation Counselors every six
weeks (SEE APPENDIX 8).

Time is money and that becomes apparent to the students when they work with
the employer at a business training site. The natural tendancies of regular employees
to be efficient and task committed translates the necessity for productivity to the
students. Being exposed to adults in the work force is a powerful plus in a transition
program. Often employers tell us that they wish that ther reqular employees were as
forcused and enthusiastic as our students. These same students whom educators
were at wit's end concerning their abilities only months earlier, are becoming
“future” employees. And...students are not even being paid at this initial stage!

Grades and Carnegie credits must suffice now to reward hard work. The
internalization of delayed gratification may be one of the most important lessons taught
. in transition. Once they have internalized their destination, there’s no stopping them.

At this point in the progression, the students begin to move into the second
phase, COMMUNITY BASED EDUCATION, and on into the paid phase ( in their senior
year), TRANSITIONAL WORK ARRANGEMENTS. THE JOB DEVELOPER will take
over and monitor development as the students are matched to training and eventually
job sites.

SUPERYISION OF THE TRANSTION-TO INDEPENDENCE
PROGRAM

. Supervision of such a program sometimes takes on the appearance of being
lost in @ maze. There are many activities to oversee and supervise, including
contracting and placement of personnel, coordinating transportation to and from the
training sites with the student’s high school schedule. Working closely and daily with
JOB DEVELOPERS AND TEACHER/JOB COACHES, administrators. other special
and regular educators, parents. community agencies and the students themselves
requires the skill and finesse of the most seasoned politician.
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The Transportation Department must approve each additional bus run. One
school alone has buses leaving at firve different times in the morning. Some students
walk to training sites. Delivery to sites is strategically aranged between the supervisor
and the Transportation Department in order to aliow students maximum training time.
(SEE APPENDIX 8)

JOB COACHES (contracted coaches or aides) from the classroom accompany
some students on the bus, while other students meet their coach at the training sites.
The ultimate goal is that the job coach will be able to completely fade and the student
will train independently, relying only on the natural supports of the business
community. This goal may be reached at any phase, however, it most often occurs
during the fast phase{ TRANSITIONAL WORK ARRANGEMENTS).

Many of the contracted JOB COACHES are mothers of school-aged children
themselves. All coaches are required to have had work experience. Some have one
or more degrees. They bring a variety of experiences and skills to the training sites.
We try to match their strengths and educational background to the needs of the
particular student and the training site requirements.

A BUSINESS ADVISORY COMMITTEE composed of students parents, high
school teachers, administrators and representatives from the-business fraining sites
meets three to four times during a school year to provide input concerning the future -
direction of the transition program. This committee provides a forum for the members
to synergize their efforts on a common goal...working together to find ways to empower
young adults who have disabilities as they become contributing members of their
community and the working world.

The highlight of the year is the annual awards ceremony where each student is
recognized for their participation in the program. Each training site and the advisory
committe is also recognized as well as staff members. Without the continuous support
of our training sites, our students would not have the opportunities to participate in so
many varied activities related to real, viable employment.

The skills acquired are summarized each semester on the Task Summary forms
by the TEACHER/JOB COACHES AND JOB DEVELOPERS for distribution to
teachers, parents and Vocational Rehabilitation counselors. (SEE APPENDIX 9) This
individualized detailed summary lists the training site(s) along with all the tasks to
which the student has been introduced during the semester. A mastery level is
indicated for each task and the TEACHER/JOB COACHES may add comments about
student performance. v

As the students enter the Transition to Indpendence program and continue to
move through various phases, the JOB DEVELOPERS prepare an individual portfolio
listing all of the training experiences and document the types of training activities in
which each student has been involved. When the student is preparing to exit the
system, this portfolio record accompanies the student and is made available to any
agency who will work with the student after graduation. (SEE APPENDIX 10)

e AT AATR S b st s
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All of the documentation provides an up-to-date picture of each students’s
abilities. It establishes the fact that many high school students with disabilities have
potential contributions to make in the work world if indeed their interests can be
indentified and capitalized upon!

TECHNICAL NOTES:
SOFTWARE:

The presentation was developed on the Microsoft Office professional 95 version
7 package utilizing the PowerPoint presentation program. This MS Office comes in
versions for both Windows and Windows 95. it comes with Microsoft Word (word
processing), Excel (spreadsheets), Access (database), and PowerPoint
(presentations) programs which can integrate information from one program into your
presentation, such as Excel spreadsheet with financial informaition.

PowerPoint allows the presenter the flexibility of adding different colors, clip art,
graphs, spreadsheets, media clips, sound effects and music. (The Windows 85
version 7 allows the presenter to add more sound and special effects than the lower
versions). The presenter can even have slides for his notes and other hidden slides
that can be inserted into the presentation as it is being given. (SEE APPENDICES 11-
. 38) : .
Last minute changes, special effects, building effects with each slide and
options for different colors and formats make electronic presentations more appealing.
This helps the presenter to highlight special points and control the pace of the
presentation based upon the audience. The program also fracks the presentation
timing and allows for rehearsal. Electronic presentations add an extra muitimedia to
one’s presentations.

CONCEPT DEVELOPMENT:

The technical assistant gained a global perspective of the presentation by
discussing with the presenters an outline of content. Individual meetings were held
with each presenter after the overall image, color scheme and clipart were developed.
During this time, details of the content and speical effects were chosen for each
section of the presentation. The overall presentation was then perviewed and
revisions were miade at that time for the final presentation.

“
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The Transition to Independence Program enables students with disabilities to
perform successfully at business sites in the community. While training at these
sites, students learn quickly to be productive, dependable, and responsible workers.
They are taught a variety of tasks and are evaluated regularly on their
performance. With a staff consisting of a supervisor, two job developers, teachers
and their aides and contracted job coaches we are able to provide the necessary
support to allow each student to focus on their aptitudes, interests and abilities for
future employment . Our multi- phased program is student driven, that is to say,
students make choices to decide their future.

This booklet will enable the reader to view the necessary documents used in our
program.

Section One : Job Development Forms
Check List
Teacher Referral
Parent Permission
Hold Harmiess
Business Agreement

Section Two : Job Coaching Forms
Student Daily Profile
Task Performance
Grading Summary
Student Evaluation
Survey

Section Three: Supervisory Forms
Student Portfolio
Master Schedule
Semester Task Summary

10






TRANSITION TO INDEPENDENCE

CHECKLIST

Student School Phase

Check as each step is completed

13. Student interview completed.
14. Student's strengths/weaknesses shared with Job Coach.
15. IEP goals and objectives written.

1. Completed referral form received.

2. Student file reviewed; copy of current IEP/modification page(s) in file.
-3. Evaluation reviewed; strengths and weaknesses identified.

4. Training site identified.

5. Parent Permission completed and signed.

6. Confirmation of Insurance Medical Card Private Carrier
7. Business Training Agreement signed.

8. Hold Harmless Agreement signed.

9. High school schedule adjusted; changes recorded in the computer.

10 Portfolio information updated (if applicable).

11. Transportation arrangements confirmed; information given to student, parent, school.

School Bus TTA Student/Parent Provide
12. Specific Clothing Requirements: Has . Needs N/A

Training Schedule
1st Semester ~ 2nd Semester
1 1
2 2
3 3
4 4
Job Developer Date

rev. 3/96

12




TRANSITION TO INDEPENDENCE

REFERRAL FORM

WORK ADJ/PLACE TRAIN. ___ CBE TWA
STUDENT'S NAME SCHOOL
PARENT/GUARDIAN PHONE
ADDRESS / /

STREET/ROUTE CITY STATE ZIP
STUDENT'S SOCIAL SECURITY NO. * DOB AGE
DISABILITY GRADE_____ PROJECTED GRADUATION DATE
MONITORING TEACHER COUNSELOR
CURRENT NO. OF CREDITS EARNED PERIODS AVAILABLE TO TRAIN

PREVIOUS WORK EXPERIENCE

CIRCLE ANY OF THE FOLLOWING BEHAVIORS THAT APPLY TO THE STUDENT:

L SOCIAL ATTITUDE IV. ATTITUDE TOWARD SUPERVISION
1. Very polite, respectful & cooperative 1. Responds promptly to supervision
2. Gets along with others 2. Seldom questions authority
3. Quiet, rarely participates 3. Frequently questions authority
4. Occasional problems with other students V. COMMUNICATION
S. Argumentative 1. Communicates well; both verbally & in
IL BEHAVIOR writing
1. Consistently good behavior 2. Only communicates verbally
2. Needs occasional reminder 3. Only communicates in writing
3. Disruptive 4. Uses a communication device
4. Indifferent 5. Only uses sign language
IIL TIME MANAGEMENT , VL HEALTH INFORMATION
1. Uses time wisely and appropriately 1. Wears hearing aides
2. Does not use time effectively; requires 2. Wears glasses
direct supervision to accomplish work on time 3. Health concerns
3. Wastes time when assigned tasks are completed
4. Tardy to class 4. Medications
SCHEDULE ____FALL ___SPRING YR . SCHOOL ABSENCES:
CLASS TEACHER THIS SIX WEEKS LAST SEM.
1.
2, ACCORDING TO THE STUDENT'S
3. EDUCATION PLAN AND TRANSITION
4. PLAN, WHAT ARE THE CAREER GOALS
s, AFTER GRADUATION
6.
7.
COMMENTS:
STRENGTHS
WEAKNESSES

@ Jignature of Person Making This Referral Date (rev. 3/94)

= APPENDIX 1 13



Date

, Parental Permission
Dear Parents:

- Your son/ daughter has been recommended to participate in training activities in the community

Q

through the Transition to Independence program. Businesses in our community have agreed
to allow our students to come to their sites to learn job skills. If necessary, Job Coaches, who are
part of the transition staff, are available to work with the students at the sites.. As the student
masters tasks and develops confidence, the Job Coach will fade and allow the student to continue
to learn skills from other workers at the site.

There are three phases of the program. They are Place-Train, Community-Based Education
and Transitional Work Arrangements. I will work with your son/daughter and other high
school staff to determine which phase best meets his/her needs. He/she will move through the
phases and to various sites based on his/her progress and interests. The signed permission at the
bottom of this page is necessary before any of these activities begin. In some sites, students are
required to wear certain types of clothes or shoes. I will keep you informed of any items he/she
needs. In the first phase, the student will be introduced to work ethics.and explore many non-
paid training situations. The second phase may include more exploration or begin focusing on
fine tuning tasks relating to specific interests and abilities in non-paid experiences. The last
phase of the program is paid employment. Your son/daughter will be developing efficient and
effective work habits while learning many entry-level skills during all phases of the program.
Transportation will be available to and from the training site if needed. The training schedule
will follow the school calendar and activities. If the student is too sick to go to go to school,
he/she should not go to the training site. He/she will have the telephone number of the contact
person(s) to call when ill.

The student is not guaranteed a paid job at the end of these training activities.

If you have questions, you may call me at 743-7421. Your cooperatlon and support of your
son/daughter is greatly appreciated.

Jack DeFazio
Job Developer

PERMISSION TO PARTICIPATE IN COMMUNITY TRAINING EXPERIENCES
I give permission for my son/daughter to participate in Cabell County’s Transition to
Independence Program at various sites in the community. I have read the above information and
understand that there may be times during my child’s participation in this program that he/she
may be photographed, videotaped, or his/her name may appear in print for educational or

publicity purposes.
Please complete the following information and return it to me as soon as possible.

Student’s Name Social Security Number
Medical Insurance Co. & Policy Medical Card #
Home Address ~___Phone Number

List any health problems your child has that may affect his/her participation in the program.

Student Date Parent . Date
Nhlte Copy - Job Developer; Yellow Copy - Teacher; Pink Copy - Parents ' Rev. 3/96

APPENDLY 2 14



JOB DEVELOPING VENUES

CABELL COUNTY SCHOOLS
HUNTINGTON, WEST VIRGINIA

ENCLOSED STRIP MALL
MALL
Specialty Pharmacies
Stores .
. Grocery Stores
Fast Food
C Hardware
Locally-Owned
Beauty Shops
Chain Stores
Video
Fast Food

Restaurants

ERIC

Full Tt Provided by ERIC.

BUSINESS
DISTRICTS

INDUSTRIAL
PARKS

Cable Companies

Utility
Companies

Libraries
Hospitals:
Veteran
Rehab
Nursing
Medical
Motels
Floral Shops
Schools
Banks
Newspaper
Non-profit

15

Factories

Distribution
Centers

Warehousing



. CABELL COUNTY PUBLIC SCHOOLS
TRANSITION TO INDEPENDENCE PROGRAM
INDEMNIFICATION AND HOLD HARMLESS AGREEMENT

This agreement entered into on the day of .
19 . by and between Cabell County Board of Education, 620 Twentieth Street,
Huntington, WV 25703, hereinafter referred to as "CABELL" and with
offices at . hereinafter

rgferred toas’”

It is the intent of this Agreement that student(s) with special needs will be assigned to
the following phases of the Transition to Independence Program during the school year. -

Place/Train, hereinafter referred to as PT
Community Based Education, hereinafter referred to as CBE
Transitional Work Arrangements, hereinafter referred to as TWA

The student(s) will be provided the opportunity to:

1. Become acquainted with the organization and specific job
responsibilities.

2. Participate in and assist in the programs and activities at
the site to develop an understanding of the concepts
functions of each.

CABELL will indemnify and hold harmiess .
its agents and employees from any and all liability, claims or demands arising out of negligent
acts or omissions by the students or employees of CABELL while engaged in the above
designated program, or programs including the defense of claims or lawsuits arising out of such
negligent acts or omissions, to-the extent permitted by the laws of the State of West Virginia.

Prior to commencement of the training activity, CABELL will have in place insurance in
effect on behalf of CABELL for public liability and property damage.

Also, prior to commencement of the training activity, CABELL will require participating
students to have medical insurance. :

While in the training activity, students shall: dress and conduct themselves in an
appropriate manner, observe the established work hours with any alterations or absences from
these hours cleared through the Job Coach and proper notification made to the business and
appropriate school officials. ' . .

NAME OF ORGANIZATION

ADDRESS
CITY/STATE/ZIP

BUSINESS REPRESENTATIVE DATE
CABELL COUNTY BOARD OF EDUCATION DESIGNEE DATE

White - Job Developer
Yellow - Business

Mﬂ/@/jﬂ‘/ﬁ 3




COMMUNITY BASED EDUCATION PROGRAM
BUSINESS TRAINING AGREEMENT

Cabell County Schools has permission to use our business, ,

located at , as a Community Based Education site.

The high school students will rotate training sites as necessary. A Job
Coach will accompany the students while at the training site as needed.
~ Transportation will be provided by the school system. The student’s training
schedule will coincide with the school calendar and activities.
The students will not be paid while participating in the CBE training
program. | understand and give permission for photos and videos to be taken
for educational and publicity purposes.

Supervisor: Phone:

Other Comments:

Business’ Representative’s Signature

CBE Job Developer’s Signature

Date

Job Developer-White
Business-Yellow , 9/95

APPENDI X A
17




" TRANSITIONAL WORK ARRANGEMENTS BUSINESS AGREEMENT
The Cabell County Public School System has permission to use our business,
,located at ,as a

. address city state zip
Transitional Work Arrangement site. The Job Developer or Job Coach, employees of Cabell

County School System, wili visit the training site and will collect the job performance
evaluation of the student every six weeks. Support or intervention services will be available
to the student at the training site on an as needed basis. These services will be provided by
the Job Coach or Job Developer.

The student’s work schedule will coincide with the school calendar and activities. They
are not required to work when school is not in session; however, alternative arrangements
may be made between the student and the businéss to work on days that school is not in
session.

| understand and give my permission for photos and videos to be taken for educa;ionai
and publicity purposes.

Student: School:

Job Title: : ' Wage:
Supervisor: : Phone:

Work Schedule(Days/Hours):

Other Comments:

Business Representative’s Signature

Job Developer’s Signature Date

Job Developer - White _
Ruciness - Yellow . 9/95

ERIC 18
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Transition to Independence
Grading Period Summary

STUDENT TEACHER/JOB COACH
SCHOOL DATE
GRADING PERIOD H.S.MONITORING TEACHER

STUDENT'S PROFILE

% ‘ %
Dependability Attention Span
Self-Confidence Work Quality
Cooperation Job Tolerance
Initiative Retaining Instructions
Appropriate Conduct Appropriate Work Attire
Work Quantity : Appropriate Work Appearance

TOTAL DAYS ABSENT GRADING PERIOD AVERAGE
**** Points for attendance are calculated into the overall grade ****

SUMMARY:(Strengths)

(Weaknesses)
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TWA CBE EVALUATION SIX WEEKS

STUDENT SCHOOL
TRAINING SITE ADDRESS PHONE
TRAINING SUPERVISOR JOB COACH COURSE # CREDIT

* PLEASE CHECK THE CATEGORY THAT BEST DESCRIBES THE STUDENT'S PERFORMANCE USING THE SCALE BELOW.
A=Very Good (94-100) B=Good (86-93) C=Average (78-85) D=Fair (70-77) F=Poor (0-69)

A B C D F
JOB PERFORMANCE RATING FACTORS 5.0 4.5 4.1 3.7 33

1 APPEARANCE

APPROPRIATE CLOTHING
GOOD PERSONAL HYGIENE & GROOMING

PUNCTUAL/DEPENDABLE

ENTHUSIASTIC

FOLLOWS INSTRUCTIONS/DIRECTIONS
SHOWS INITIATIVE

SHOWS INTEREST IN WORK

STRIVES TO IMPROVE

RESPONDS WELL TO CORRECTIVE FEEDBACK
USES TIME WISELY/ABLE TO STAY ON TASK
ACCEPTABLE WORK QUALITY

ADEQUATE WORK RATE
HONEST/TRUSTWORTHY

SAFETY CONSCIOUS

ADJUSTS WELL TO CHANGES IN ROUTINE

FRIENDLY
CONSIDERATE OF OTHERS
ACTS RESPONSIBLY

SELF-CONFIDENT
. GOOD INTERPERSONAL SKILLS
" SUBTOTAL IN ALL CATEGORIES
GRADE EQUIVALENT. TOTAL SCORE

COMMENTS: PLEASE LIST THE STUDENT'S STRENGTHS AND/OR WEAKNESSES.

MAY THIS STUDENT USE YOUR NAME AS A FUTURE REFERENCE? YES NO
EVALUATOR DATE
JOB DEVELOPER DATE
STUDENT _ DATE

WHITE - JOB DEVELOPER; YELLOW - SPECIAL EDUCATION TEACHER; PINK - STUDENT
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15T SEMSTER MONITORING TEACHER SURVEY

LILLIANMNE M. DENT O JAMLARY 1936

STUDENT MAME MOMITORIMG TEACHER

I 1 FEEL THE MOST IMPORTANT THIMG | CAN DO AS THE MONITOR NG
TEACHER OF & STUDENT wITH A DISABILITY 15

2. THE HARDEST PART OF PARTICIPATING IMN THE PLACE/TRAIN
TRANSITION PROGRAM FOR THIS STUDENT 15

. THE MOST VALLABLE PART DF THE PLACE/TRAING PROGRAM FOR THIS
STUDENT 15:

4. THE ONE THING | wWOULD DD IN THE TRANSTION PROGRAM THAT 15 NOT
BEING DOME NOwW 5:

. 1 SEE MY ROLE IN PLANNING FOR THIS STUDENT'S FUTURE CAREER AS:

5. THE PART OF PLACE/TRAIN THIS STUDENT ENJOYS MOST 15

26 BEST COPY AVAILABLE




1ST SEMSTER PARENT SURVEY JANUARY 19396

{. ! FEEL THE MOST IMPORTANT THING | CAaN DD AS THE FARENT
OF A STUDENT WITH A DISABILITY 15

2. THE HARDEST PART OF THE PLACESTRAIN TRAMSTIOMN PROGRAM FOR
MY SONSDAUGHTER 15

Z THE MEST VALUABLE PART OF THE TRANSITION PROGRAM FOR MY
SON/DAUGHTER 15

4. THE ONE THING | WOULD DO FOR MY SON/DAUGHTER IN THE TRANSITON
CRDGPHM THAT 1S NOT BEING DOING MOW 15:

5. 1 SEE MY ROLE IN PLANNING FOR MY SON/DAUGHTER'S FUTURE CAREER AS:

£. THE PART OF PLACE/TRAIN MY SON/DAUGHTER ENJOYS THE MOST IS

FARENT™S SIGNATURE STUDENMT MAME

BEST COPY AVAILABLE




1ST SEMESTER STUDENT SURVEY
JANUARY 1996

LILLIAMME M. DEMT, TEACHER PLACETRAIM PROGRAM
STUDENT HeME MOMITORING TEACHER

1. TFEEL THEMGST IMPORTANT THING IMUST DO TO GET READY TO GO TO
WORK AFTER HIGH SCHOOL 15:

2. THE HARDEST PART OF BEING IN THE PLACE/TRAIN PROGAM FORME I3

3. THEMOST IMPORTANT PART OF BEING IM THE PLACE/TRAIN PROGRAM FOR

WME IS

4. THE ONE THING | THINK WE SHCOULD BE TOING TO HELP ME GET READY FOR
MY FUTURE CAREER IM THE PLACETRAIM PROJECT THAT YWE ARE NOT DOING
NS

3. THE PLACE IWOUILD MOST LIKE TOWORK AFTER | GRADUATE IS

. THE PART OF PLACEITRAIN THAT | ENJOY THE MOST IS:

g , BESTCOPYAVAILABLE




PLACE TRAIN BUSINESS SITE SURYEY MAY 1995

Please take a few minutes and fill out this survey so that we can make any improvements
possibls to our program as we approach the 95-96 school year. Your tnput is crucial.

1. What dao you feel has besn the biggest benefit to your business relative to being involved with
the Ploce/Trajn Program this year?

2. What has been the least beneficial aspect of your involvement?

3. What do the Teacher /Job Coaches need 10 do prior 10 entering specific bust
nessss to train students?

4. What positive changes in the students have you noticed in general?

S. Any negative changes?

6. Can you think of any other things we can add to the program 10 enable the
tudents to gain more employability skills?

7. What kinds of feedback have you gotten from your employees about having
the students train in your business?.

8. Has the newslettsr helped you feei more & part of the program?
9. Are you comfortable with the level of involvement you have with the students?
(for example, orientation, filling out applications, assigning tasks, etc.)

10. YOU ARE WONDERFULI THANKS TO YOU, STUDENTS ARE GROWING AND PREPARING
THEMSELYES FOR THEIR LIFE'S CAREER!

NAME OF BUSINESS
NAME OF MANAGER
DATE

RIC _ BEST COPY AVAILABLE







AM NAME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
walk. 8:20 bus Big Bear Deli Big Bear Deli Hills Big Bear Deli Hills
City Hall Red Cross St.& Th. Bob Evans CHH
Peyton Elem.--— —— e — —
8:45 bus CHH CHH
CHH CHH
R Bob Evans Bob Evans
Bazaar Bazaar
Ronk’s Ronk’s
Goodwill Goodwill
8:20 bus Hills Sth St Hills Sth
8:15 bus Wal-Mart Wal-Mart
8:15 bus Stone & Thomas Stone & Thomas Stationer's Sth Ave. Stone & Thomas Stationer's 5th
9:15 bus (T/TH), 8:45 bus (F) Lucy’s Attic Bob Evans Lucy's Attic St.&Thomas Salon
Walk Big Bear Bakery Big Bear Bakery
11:05 bus Ovive Garden PM Olive Garden PM Olive Garden PM Olive Garden PM Olive GardenliM
8:45 bus Mariner Nursing Home Mariner Nursing Home
TTA Dial-a-ride VA Med. Center VA Med. Center
Aide transport MU Library WMUL MU Library WMUL MU Lib.
Parent transport T/TH CHH VTC MU Fac. Maint. CHH MU Fac. Maint.
8:00 bus Wal-Mart Wal-Mart Wal-Mart
'8:00 bus “ » " "
11:40 bus City Hall Fruth Pharmacy St. & Thomas McDonalds Hal Greer CHH

Student has transportation

Fairhaven Nursing Home——

———

11:20 bus; ride TTA home

Ocean Graphics--

———

12:00 TTA bus

MU-Pre-school----

——

rev.3/12/96

ERIC

Aruitoxt provided by Eic:

APPENDLY
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AM NAME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Fas Chek Michaels Fruth McDonalds St. &
Mall Thomas
Holiday Inn
Gateway--~ - - - -
___________________________ N
AM & PM
TSI PM Valu City TSI PM Valu City
PM Only
ECCHO ECCHO
TSI B'ville TSI B'ville B'ville
Lib. PM . Lib. Lib.
Wal-Mart Best Wal-Mart Best Wal-Mart
Triax Best Triax Cable Best Triax
Cable Cable
Landscape
Work---- = | - | - | ——————— | === >
Wal-Mart Best Wal-Mart Best Wal-Mart
Nichols
Elem.----- | -————----> | —m——mmmmem | mmmemem | e >
Triax Cable Fruth Triax Cable Fruth Fruth
Fruth Michael's Save Alot Stone & Long John
Thomas Silvers
B'ville Vet.
Home = |- " | - e | - | === >
Super Cut &
¢url---- - | -------- |- | - | = >
Wal-Mart Best Wal-Mart Best Wal-Mart
Keaton'’s Body Shop | -—------+-> {cccmeeee | mmm o >

F o '8/96

ERIC

Aruitoxt provided by Eic:
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Transition to Independence
Semester Summary of Tasks Performed

Student Monitoring Teacher
Phase School
Training Site/Tasks Mastery* Comments
Level :
*
- .9 3 3
ERIC Teacher/Job Coach Date

MPENDlY 4



co | Q1 XIQvEdY

JNEANLS / LNRIVd $ANId
Yad0TaASa dor INOTTEX
ZONIDV ONIAIFOHY dLIHM :HEBVHd ONINIVIL ‘IVNId 40 GNH IV QALOGIYLISIA 34 TIIM SEId0D

ve

d8VHd ¥VIDILIVd 40 GNE ELVOIANI OL ENIT CHY TVOILYHA V MVud

"SESVHd ONINIVYL OL ONILVIZY NOILVWHOJINI
LMENILYAd ¥HHLO ANV ¥O/ANV ‘SIISHS NOILVOIVAH YHdIM XIS ‘SILI¥HS HONVIHUOJIWHEd LNAANLS HOVLLV

(VML) INERLSOAMAV YHOM TVNDOILISNVIL .
(23€D) "ad gISVE ALINONWOOD SNHOTOD HOVE 40 dOL IV NI SNILVAIDILYVd

TANLVNDIS 8.HOLVOATVAH

huupnmmmmmmmmuwrhmmur I _LNAANLS SSVHd HOIHM SIVOIANI

SNOILVANARROOIY

SESSANNVIM/SHLONIYULS
40 XYVHROS

JaLAIdN0D HSVHd HLVA

LVA/3LVd SOVM TVNId

dILVA/4LVd FOVM° DFd :

NOILVOO1

dSVHd /41Na - 994

"T00HDS H1dId 4O AIND - THVN INEALTE

>—Ji
wei1bo1d vouspuedeopul Ol UOTITSURI] . . D_LN m
NTITMN ITIINT TAITTRICOITTOOOYY MNINATISYSTMMANAA IMTYZWYINT.ITARNIN I



\l XIQH
Le | g€

AM ‘Uoi1Sununy
S[O0Y2S A1Uno)) [[99e)

W43 S&
2ouapUdopu] 03 UOLISUDA]




6

£

T XIQUY 8¢

ANV A
OIDVIN 'V 40 HAVM
V LSO NVHL

HIOW SHAV.L LI #

SUIUADIT OJU] 13V SULIINJ




¢l XIANFfH

0%

A TIOM

TVHY &

H.L NI HAI'T

d0d

SLINHANLS
HIdVdddd

OL SHSSHNISNY

ANV NOILLVONdd

ATINVA

“INAANLS dHL
40 AdOM NVHL

AH.L SHAVL 11 ¢




8

B

e A @mﬁ\%
PIEA\ BPUS[[H]
“aommmio%m ¢ o RPN
o

A9sSEN] SUUeI[I']
:3urgoeo)) qor &

o1zeJo(J Joef
“juswdolaas( qof ¢

'SIOJUOSI] &

20udpUIAIPUT 0] UOLJISUDA]

oV




st XwWadvy | 47

"uoreNn)Is
NIOM [B9I B UI
Sururen srwopese
A1dde 03 syjuapnys
10J sanyrunjioddo
 somaI) e

 ININJOTIAAA GOr



2

1%

9l NNy
| - 9y

SJUOWIOSURLIY JIOA\ [eUOISURI] &
uoneonpy paseg-Arunuwio)) ¢
UIeI] /0e[J

”QAMOB TV £ HL dO0Ad SINAALLS

my?dmmm OL SASVHd dHdH.L #

ADNAANAIAANT
'OL NOILISNV YL,




8V

syred [ernsnpuy o
SasSauISnq [eNPIAIPU] &
S[[eW Paso[) ¢

sirew ding o




0&

§21J10 93AD] O SUMO] [JDULS
A2Y112 U1 JS1X2 S21j1UNjL0dd()




L XAy 25
€G o \

RIS
R SRR
s

R

SREETIEIIER
gEzEEEENEY

Q

Aruitoxt provided by Eic:

E



sse13o1d s Juopnis oy}
JO SMQIAQI QduBWLIOLId pue uoneneAd rendal o

mxmﬁwﬁﬁmb JO A1911BA B SjUdpn)s 9y} ¢




re MOy

3§

ssoweH PloH +
SUOWAITY
| ssauisng ¢

UOISSTULIOJ JudIed &




T XAGUIH e

oE%aomou *
g[qisuodsare
aATIONPOId @

19q 0] UIBS] SJUSPMS @




19
: uoﬁm.
}I0M Y] Ul SIS
[eroos deudordde ¢
SBE vtoB poo3 e
UOTIIIIP

- QADEIIUT &

-~ Aopvooapy f1og -

T NYEIHY

09

:dofaAap 03 wayy

SMO[[B SAJI0YD

e 0} MOY
SJuapMIS SUIYOLI ], &




g

3

- DNIHOVOD 40r

T Ny y

"Papaau

se y1oddns pue

UOIUdIR [eNPIAIPUL
TUIPNIS AY) SOAID) &




q

3

F3

5T ety

Surpey
aunyroJ snl
uey} 210Ul Sie

oy
u\é\& M@S&W D M@:e\ucw n



ATV

Ry KR AR X KK RN AR,
S R e

I,

,ax.n,.i
AR UKW K KKK

Riex
KRS R

S
CEEE LR TR
A

B R o
FEEREREE R

UO1SSDUAB0AJ UIDL] /20D] ]

Full Tt Provided by ERIC.




69

£ NSy 89

Annqepuadap  **suoponIsUL UrEIel

SdO[aAdp o 0] UJBI[ SJUapnIs
UIn) Ul YoIyMm™*  OS POUIISSE aIe SYSE], 4




I

4

£ AT Zd

- -oouereadde

pue aJe

yaom dreridoxdde
SSAIS M

04

jlsnu & ore

ayeyspuey WLILj
B pUR 10BIUOD A ¢




€

2

L0 KIGHI

‘Aianonpoid Jo

S[OAQ] 19)eaI3 [oBdl

pue suone}dadxa

10y31y 198 sjuspnIs

d[oy saouanradxd
Sururer], ¢

Gl




S

2

O MG

- SSNI[Iqe § Juspnis
oY) SOZIWITXEW &

SJSQIQJUI S Judpnis
() UO SISNJ0] &

uerd pazijenpIAlpul &

INAARIC INAANLS ST
 AONAANAdAANI ¢

bL




y o= X1 9.,

_ o
JO 9zew oy} N0 2InJ1J 0) JIOMWES] SN} I] @

WVIDOYd NOLLISNVHL




6

4

/€ TGV | 84

SIDALI(] shg ‘siosialadng ssauisng pue uoneonpg ¢

mgomoﬁo\woﬂ qof ‘saoe0)) qOf ‘SI19YIBI], @
sjuopnIS &

W3] 2y} JO SL2qUIdPN




1

8

A L

08

 QONIWWO0) KIOSIAPE &

surpunj ¢
SaYoe0d qol &
SJuUapNIS &
uonjenodsuen e
soIs mmuﬁm:@ .

: JO UOnRUIpPIOO)) ¢




g

8

s ATYNIILY 28

JJeiSe

sjuapn)S

sossouIsng ¢
:JO UOTITUS0IY &

§255200NS SULIDAGI]D")




g

8

we[d uonisuen

7 A IS

P8

paZI[enpIAIpUl &
s uepngs
oY) sajerodioour
- weidoig
souopuodopu]
0} UOTJISUBL], QYL &

| : Q.QQ\?S@ JUapng§



2

8

se ponty 8

"SAIOUAZE AJTUNUIWO) 0] SSIIIL ¢

‘Arunuwwod
‘ssaursng 9y} ut santuniioddo Sururen &




7s  A1APASY

| \Sce\wn,@\m& 123D pjioMm

oy} 40f widayy 2avdaad o]

88




Lo TR 0c
16 S




€6

yz=3 I o 26

Huswmmoﬂ orydern) ‘sLue] vIgaQ
NIOMION] 90IN0SY AJIWe,] SUAER 3...:0%5
 joaforg uonIsueI]
AM 27} Aq papuny A[[ened uonejuasa]

- 080S-8TS (#0€) 'xeq
;. 0005-82S (#0€)
60LST AM ‘UoISununyy
OFy x0d "O'd

 sjo0y2§ Quno) j12gv)




Annual Convention (74th,

U.S. Department of Education
Office of Educational Research and Improvement (OERI)

Orlando,

FL, April 1-5,1996)

®

ERIC

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

I. DOCUMENT IDENTIFICATION:

EC 3059572

qlp/)%

Title:

FLACE/TRAIN : LISING THE MALL AS SCHOOL

Author(s): L Jj i, MASSY DENT, Tohy Defazid, Eflentld WALD , DELA  [4PR1S

Corporate Source:

T WY p

2,y o5l

Publication Date:

il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of intarest to the educational community, documents announced
in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced
paper copy, and electronic/optical media, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document.

It permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following two options and sign at

the bottom of the page.

V]
¥ 3

-
Check here

. For Level 1 Release:
. Permitting reproduction in

microfiche (4" x 6* film) or
other ERIC archival media
(e.g.. electronic or optical)
and paper copy.

Documents will be processed as indicated provided reproduction quality permits. If permission

The sample sticker shown below will be
affixed to all Level 1 documents

The sample sticker shown below will be
affixed to all Level 2 documents

PERMISSION TO REPRODUCE AND
-DISSEMINATE THIS MATERIAL
HAS BEEN GRANTED BY

9’0‘\\

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

_ PERMISSION TO REPRODUCE AND

DISSEMINATE THIS
MATERIAL IN OTHER THAN PAPER
COPY HAS BEEN GRANTED BY.

4
&
¥ —=

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

.

Level 1.:.

. Level 2

to reproduce is granted, but neither box is checked, documents will be.processed at Level 1.

. 3

- Check here
For Level 2 Release:

" Permitting reproduction in

microfiche (4" x 6" film) or
other ERIC archival media
(e.g., electronic or optical),
but not in paper copy.-

*1 heraby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate
this document &s indicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than
ERIC employees and its system contractors requires permission from the copyright holder. Exception is made for non-profit
reproduction by libraries and other service agencies to satisfy information needs of educators in response to discrete inquiries.”

Sign rnted Name/Positio
e Ll 1 /%w Vil
Please|.

Telephone

AL~ 71/3%9036

E-Mail Address: Date:

{over)



