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Quality in ECCD:

Everyone's Concern

Jupimse L Evans

Quality is an international buzz word,
not only in early childhood services but
in connection with every kind of product
and service. Yet in its mantra-like repe-
tition, the word is in danger of heing
rendered meaningless. It attracts wide-
spread support—Tfor who could not want
‘good quality’—unless and until we have
to say what we actually mean, at which

point it becomes far more elusive,
Moss, 1994, pg. 1

vality has become a key concern among those
engaged in FCCD programming Thereis a
push from researchers and programme planners.
and from practitioners and parents, to define
the factors that constitute a high quality pro-
gramme, to determine what constitutes "success” ma
programme. and to identify those aspects of an inter-
vention that make a difference in the development of
voung children. Policymakers and funding agencies
are particularly interested in identifying indicators that
€an measure success Lo use as a basis for making
mvestment decisions. Parents and practitioners want
10 see quality environmental and caregiving supports
for young children, and often have a wide diversity of
ideas about what that means in terms of programming
Addressing the 1ssue of quality from many perspec-
tives, the varous stakeholders are all contributing to
the search for a more or less umiversal definition of
qualnty carly chitdhood programming-—if such a deh-
nition is possible
In this artcde, we will review the need for a deting
uon of quality carly chuldhood interventions and pro-
grammes. We will ook at sources of information
ahout quality. and discuss how diverse stakceholders
detine quality And, through a sample Workshop we
will propose a process tor determming locallv-relevant
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criteria of quality that reflect bath indigenous cultural
values and those aspects ot child development that
have been more universally validated through cross-
cultural research. Through a series of Examples we also
provide a sampling ot diverse efforts. representing dit-
ferent perspectives. which define and specify indica-
tors of quality in early childhood programming.

The Need for a
Definition of Quality

There arc a number of stakebolders challenging the ecarly
childhood community to address the issue of quality
service—frem those directly involved in FCCD pro-
grammes as beneficiaries and implementers, to those
who make decisions related to the availability and
potential impact of such programmes. One of the pri-
mary reasons we are seeking quality is that research
and experience has demonstrated the value of quality
ECCD programmes. The known outcomes of quality
programmes include:

m for children and the primary school experience Children in
quality early childhood programmes make a better
adjustment to primary school. they perform better
in school than those children without an ECCD
<xperience. children are more likely to remain in
school and less likely ta need to repeat grades than
those children without ECCD experiences.
Children with quality carly experiences have bet-
ter self-esteem they have a greater ability to learn
and have greater problem-solving skills and they
view themselves as learners

m for the fly Quality programmes can also have an
impact on the tamitv. They can free women trom
tull-time child care <o that they can earn more
and or tend to family enterprises. they tree older
siblings <o they are able to attend school: and they
increase parental knowledge which enhances therr
childrearing <kills.

m for the commumty ECCD programmes can have an
mmportant impact on the community as a whole
and they are sometimes used as an entry point into
the community to achieve other development
goale—c.g. the upgradimg of water and <anitation
services the introduction of health and sodial ser-
vices and the empowerment of the communny 1o
engage in other development activities

| for the woaety Research on FCCD programmes mdi-
cates that there are benetits to a society as a whole
of quality interventions durnng the carly vears
This s evidenced mterms of productiviny and
childien’s eventual sodial contributions o socicty
as aclults

Thus we know that quahity programmes produce
desnable outcomes The challenge is to detime gqualay
and 1o ensure that the dimensions of quality guide the
programme development process As will beeome eve-

dent in the aruicle, scarching for universal standards of
quality is traught with ditficulties. Nonetheless we
need to engage in the process because:

1 We need to know if our investments in ECCD
are worthwhile, and it so we need to be able to tell
others what we mean by a quality programme that is
in line with the investment. Funders (governments,
NCOs, bi-lateral agencies and foundations) want to
be assured that their funds are supporting quality
ctforts. They are particularly interested in the issue of
cost-effectiveness.

2 We need to have some criteria that we can use to
define effective models, which can serve as templates
or provide guidelines tor others desiring to begin
ECCD programmes. An understanding of quality
within the programme would assist that process.

3 We need to understand what happens to suc-
cessful programmes when they go to scale, that is, when
they are replicated for the purpose of achieving
greater coverage. When small-scale programmes are
judged to be of high quality. there is interest in mak-
ing the programme available to a greater number of
people. One of the concerns in doing that is how to
maintain quality in the process.

1 We need to know what is required in order to
create an cffective large-scale programme. With the
advent of large-scale programmes being undertaken
by governments. generally with substantial donor sup-
port. there are concerns about how to put such pro-
grammes into place in a way that will achicve and
maintain quality provision.

5 We need to know how to work with govern-
ments to define their role in ECCD programmes. In
many countrics there is a move tor greater decentral-
ization of government More and more the power that
was once held centrally 15 being dispersed to regions
districts and even municipalities. In this shift a prima-
ry question in relation to ECCD programming is
What is the role of government in support of ECCID?
One of the answers consistently given is that the gov-
ernment should provide the standards <o that quality
can be mamtained. Therctore governments want to
know what the standards should be.

6 We need to know it we are domg the beat that
we can be domg for voung children and therr fanuhies
This 18 the bottom line in ECCD programming

To define quality we seck iformation wisdom and
advice from a variety of sources We seek it from
rescarchers we seek it trom prolessionals and we are
imntluenced by global imuauves

Contributions

from the Academic

and Research

Community

Academics and researchers greatly intluence the dis-
cussion of quality as they produce information and

‘4




Coordinators’ Notebook. Issue 15

data that provide a baseline in the detinition of quali-
ty. This information comes trom two main sources.
The first is research that increases our understanding
of how children grow and develop. The second is lon-
gitudinal research, designed to understand the impact
of arange of interventions on that development,
which continues to argue that the outcomes we desire
of early childhood experiences can only be obtained
through quality programmes.

Early experiences ate important in shaping the
way the brain works.

® An increased understanding of child
growth and development

Almost daily there are new discoveries about the
importance of the carly years in terms of later growth
and development. These would suggest that there are
critical points in children’s development where it is
important to ensure that children are having the kinds
of experiences that support their growth and develop-
ment. For example, the ficld of molecular biology
brings new understandings of the way the nervous sys-
tem functions and the wavs in which the bramn devel-
ops and the impact of the environment on that devel
opment The report ot the Carnegie Task Force on
Meeting the Needs of Young Chitdren (Carnegue,
1994) points out five areas where our understandig of
the bram has been expanded

First, the brain development taking place before age
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one is more rapid and extensive than previously real-
ized. The months immediately after birth are critical
in terms of brain maturation. During this time the
number of synapses—the connections that allow
learning to take place—increase twenty-fold (pg. 7)
Second, the development of the brain is much more
vulnerable to environmental influence than suspected.
Nutrition is the most obvious example, but the quali-
ty of interaction and a child’'s cumulative experience
(health, nutrition, care and stimulation) during the
first 18 months lead 1o developmental outcomes,
which for children from poor environments may result
in irreversible deficits. (pg. 8) Third, the influence of
the early environment on brain development is long-
lasting. Children’s early exposure to good nutrition,
toys and stimulating interaction with others has a pos-
itive impact on children’s brain functions at age 15, as
compared to peers who lacked this early input, and
the effects appear to be cumulative. (pg. 8) Fourth. the
environment affects not only the number of brain cells
and the number of connections, but the ways in which
they are ‘'wired’. The brain uses its experience with the
world to refine the way it functions. Early experiences
are important in shaping the way the brain works. {(pg.
8) Fifth. there is evidence of the negative impact of
stress during the early years on brain function.
Children who experience extreme stress in their earli-
est years are at greater risk for developing a variety of
cognitive, behavioral and emotional ditticultics. (pg.
9) This research would suggest that there are some
universals in terms of what constitutes a quality expe-
rience tor young children, since the development of
the brain is a biological rather than culturally-influ-
enced phenomenon.

This is only a small example of the type of research
being conducted on growth and development. all of
which indicates the importance of the carly years in
terms of long-term developmental outcomes. Thus we
are particularly concerned about the quality of ¢hil-
dren's experiences during the early years—the type ot
care provided, children’s nutritional and health status,
and the gestalt of the environment within which they
live.

With our increasing know fedge about children's
growth and development, there is an increasmg desire
to link the quality of programming o developmental
outcomes

The question thus becomes. what s the relavonship
hetween what is ‘developmentally benehiaal for the
child and outcomes? One answer to that question 1s
provided by longnudinal rescarch.

2 A longitudinal assessment
of the importance of quality

A second academic push to focus on quahity comes
from longitudinal assessments of the impact of FCCH
programmes  The most notable of these 15 the
t high'Scope Perrv Tongiwdimal study that has mom




T S e

s

BRSNS

[N AR

Programmes of quality must be developmentally beneficial and appropriate for young children.

tored the experience of two groups of Children since
they were three vears of age until ther early adult:
hood at age 27 One group had a preschool expert-
ence and the other did noc T the latest publication
on the results of the longitudinal study the authors
conclude: Quahity is essential to the elfectiveness of
preschool programmes whether they address the art-
1cal problems of Children and tamilics living in poverty
or the important culd care needs of a broader popu-
lation 1993 pg. 17

Within a paper on quality developed by
Schweinhart (19951 he outlined the tollowing compo-

tSchwemhart et al

nents of a quality programme

1 The programme offers a vahdated child develop-
ment eurriculum

2 The programme uses a validated duld deselop
ML assessment strategy

s The number of voung children par teacher s low
cnough to enable stalt 1o positvely mtluence voung
children's development

1 Stalf are trained to know how to positivelv it
ence voung duldren’s development

oSl receve sestemaue i service ttaming and
supervisory support 1o positvely mfluence yvoung ¢l
drens development

o Fanmuhics are partiers witl teachers i positively
influencmg voung Culdiens development

7 The programme meets child health and tannly
needs

tIn Fxaniple 2 are two other hstings of elements of
quality programmes that have been denved from the
I ligh Scope sty

What the rescarch would indicate is that pro-
grammes of quality must be deeclopmantally benefical or
deoclopmentally approprate for voung children. The ques-
tion is what does that mean in terms of programming?
To begin to answer that question it is important to try
to difterentiate what might be universal in terms ol
children's development and what constitutes the cul-
wiral overlay Woodhead £ 1996010 an attempt 1o
detine what might be universal in terms of Culdren s
needs distinguishes between Pasic o fundamantal needs
and seclly constited needs He would indude as basic
the needs for physical survival pavchological health
and those necds identitiable in the diec or wants of the
child. ipg 501 He also poats that it should be possi-
ble to have the basic needs agreed upon universally,
The souallv consuucted needs on the other hand are
assocated with soaal adaptation achieving goals and
acquirng desired <kills and values These are culwurally
relative and are viewed as bemng i the kst intaets of the
Haldien and mav have nothing to do with the (uld's
1anls

I'rom our undcrstanding of what the rescarch hiter-
atwre pravides and i terms of programming expert
ence over the past 25 vears we suggest that there are
some universals that begm o defimne qualite expeti-
ences lor voung chaldren Inaddivon w phvsical sale-
v health and proper nutniton dibdiens paveho
social needs must be addiessed i a gqualiny pro-
gramme sveho socral needs mcdude the need tor
security and protecuion from phvsaical danger tor
mteraction with o canmg adult Tove and atlection
Childien have a need to explore and discover and

b
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they need to experience success. These needs are
derived from what we know about how children
acquire a sense of selt and how they learn. (Donohue-
Colletta, 19921 A< noted by Myers (19961, "some-
thing that responds to these markers should be in all
programmes. Any programme that does not try o
respond to these needs will not be a quality pro-
gramme.” tpg 3) He goes on o state: "at the same
time, once defined. there are numerous ways to
rcspond o these, determined by cuiture and context.”
{pg. 3—4H) What will ditfer trom culwure o culture is
the type of experiences that are provided tor children
in response 1o these needs.

We address the cultural relativity of quality later in
the article. At this point we simply want to posit that
there are some markers that are universal that should be
included in any discussion ot quality and that

rescarchers, or what rescarch has contributed to our

understanding of children’s growth and development
need to be a part of setting standards in any particular
childcare environment.

Having noted that the rescarcher is important in a
detimition of quality, itis also important not to sce
rescarch as sacrosanct. Rescarch results need to be put
into perspective In relation to a detinition ot quality.
Penn (19941 states, “arguments are rarely resolved by
rescarch since the research paradigm does not usuallv
allow for the political, historical or cconomical con-
text. Research is oiten highly speatic and decontextue
alized. and located within a particular theoretical
framework: daily practice is inevitablv more complex
tpg. 10:

Thus research is only of value it the rescarch para-
digm includes or addresses the context within which
the rescarch is being undertaken. Further rescarch
should state the premises trom which 1t is carned out
and make explicit the values imbedded in the research
If a programme accepts the same values that a partic-
ular rescarch tradition embodices. then the results of

that rescarch will be relevant w the programme even

it itis not specificallv hnked o the programme. For

example it one of the culwaral goals is for Children
who are independent, and a body of rescarch suggests
that independence s best achieved by giving children
experiences to explore on their own, ask questions
cte. then 1t possible to adapt the strategics idenu-
fied by research to the goals m that context

Contributions from
Practitioners—

Professionals and
Non-professionals

Professionals. [n addivon to rescarchers secking a
defimuon of qualitv among professionals imvolved
in FCCT activities there s a concern about speciive
g quahty practuce Here the pressure tor quahity
may retlect the elfects once or twice removed  of

Q
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rescarch as it is translated into particular kinds of
training and standards and action. It also reflects a
trend toward protessionalization of the ficld of
ECCD. With a call {or greater professional expertise
comes a push for certain standards

ECCD professionals are often secking ways to eval-
uate their work in order to better understand the
impact of current programming and also to determine
ways to enhance their programmes. There is increas-
ing recognition of the importance of monitoring chil-
dren's progress in order to provide appropriate expe-
riences for them. Within well-established pro-
grammes, whether it be Montessorn or High'Scope.
child evaluation is a key component. Therefore the
need for instruments to evaluate children rand pro-
grammes) is pushing the creation of instruments
which will help detine quality.

While some would argue that the comparatively
recent growth ot interest i measuring quality in carly
childhood services has not been matched by a compa-
rable growth in tools available tor this purpose
«Brophy and Statham 1994 pg. 63 over the years
ECCD protessionals have been involved in the cre-
ation of a number of practical tools that can be used 10
evaluate children and facihues. There are a variety of
well-known instruments that are often given as points
of reterence m the measurement of quality some of
which have been used ina variety of cultural settings.
Twao examples include the Farly Childhood
Environment Rating Scale tECERS developed by
Thebina Harms and Richard Clifford 119802 and
Developmental Appropriate Practice tDADPs an
approach articulated hy the National Association for
the Education of Young Children «NAEY oL the
largest TCCH professional organization in the USA.

The ECERS has been deseribed by the authors as
oltering “a relatively short and efticient means of look-
ing seriously at the quahity of the fearlv vears envi-
ronment and as covering  the basic aspects ot all carly
childhood facilities ~tas crted by Brophy and Statham
1994, pg. 651 The ECERS is intended o provide a
picture of the environment within which an carly
childhood programme operates This includes. the
lavout of space: the types of materials and experiences
that are available to support tine and gross motor
development language development selt-help skills
and soaial development; the organization of the dav,
the tepes of interactions that occur between adults
and children; and what s provided for the adults i
the setung The ECERS contaims seven main topic
arcas. orpgamzed into 37 imdividual scales, cach of
which can be measured on a seven-pomt rating scale
with § bemg madequate and 7 beng excellent Fach
scale offers a description of appropriate observations
at pomnts 1.3 5 and 7 1See P xample 5 tor more
detarl rScores are made after 2- 3 hour observauon
pertods supported by mformation provided by stalf

While the FCIRS has been widely used i the
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United States, «ts applicability in other contexts—
even other Western countries—has been questioned.
Brophy and Statham (1994} attempted to use the
ECERS in an assessment of playgroups in the UK.
They found the scale value-laden and inappropriate to
some of the settings within which they were working.
However, there was some value trom having used the
instrument. They noted,
Using the ECERS. __established the heginning of a theoretical
and practical discussion about the relationship between on the
one band the {somewhat sebulous) notion of qualiy. and its
contaimment within the discourse of ‘experts” and on the other,
diverse hild care services and the communitics they serve m
contemporary multi-cultural societies. (Brophy and
Statham. 1994, pg. 72}

Thus it became a usctul starting point in a dualoguc
about what constitutes quality for the population being
scrved and how that interfaces with what experts view
as quality care. This is an important point in relation
to the thesis we would like 1o propose in this article.
which is that quality is defined through a process which
mcludes a ditloguc among the stakeholders mvolved m ECCD
programming.

DAP is the other instrument widely used in the
USA. since it has been promoted by NAEYC. DAP is
based on the assumpuion that there are elements ot
children’s development that are unmiversal. and that
these can be used as a way of judging whether or not
a programme is meeting the childs need. (Bredekamp
19871 1t supports a child-centred  play-based
approach 1o carly education, with a strong emphasis
on individuality Used cross-culraily i ¢ outside of
the USA, and even within the country) the DAP
approach has been found tacking because of its inabil-
ity to take into consideration culwural ditferences. As
summarized by Woodhead «1996) “even within the
UISA. Developmentally Appropriate Practice has been
sharply challenged. It is insensitive to the cultural
diversity i children’s family experiences and parent-
ing practices and it risks resurrecting diseredited
judgement about deprived environments and the need
for compensation " rpg 621

Any tool that is being developed to measure quali-
ty must be linked to the goals and actual service beng
provided This can only happenaf there s congruence
hetween the values and beliets which underpin the
service and those that serve as the basis for the devel
OPt s o« orcasurement of quality o achiceve this.
i i anslre mitist state clearlv s own values
Itees alah £ Tumdd §t4 -.«,‘:4”2(‘\ and COVErsS lhc ()hiCL-
T e LR L v TP U G AR (N Brophy and
IS LY FAO TV

B U e Wit ettt At et Lo assess
Y NI T A BT DY Bt Sadsutact ah WAANS
i ofitig algtoviny Pt At M08 UL B
A haa s v gl s o010 diw v £ g
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only important to highlight the fact that there is
increasing acknowledgment of the subjectivity ot even
the most objective instruments.

So-called “non-professionals”. One of the
issues within the field of ECCI is the fact that expe-
rience 15 often not seen as a valid source of knowledge
about what constitutes quality in relation to pro-
grammes for young children. The ideas and contri-
butions of those who have years of experience work-
ing with young children can add much to our under-
standing of what constitutes quality care. Yet the
contributions of so-called non-professionals fre-
quently get lost 1n a more academic rescarch-based
search for quality. However, therc are many exciting
and viable practices, interesting services, and grass-
roots successes that can help to shape our ideas
about quality. Local innovations and perceived suc-
cesses have begun to inform regional and national
practice, but tunds are rarely available to carry out
the kinds of longitudinal research and validation
required to identity the elements of popular pro-
grammes that constitute "quality”. These pro-
grammes need to be examined more closely. and il
they are used as models funds need 1o be made
available to evaluate them in more long-term, sys-
tematic ways.

Contributions from
the International
Initiatives
There is increasing interest in creaung mneensdal quaity
criteria. in line with other universals. Within recem
vears there have been a number ot international move-
ments that are pushing for universal standards in rela-
ton o a varicty of dimensions of childhood. There is
the Convention on the Rights of the Child «CRCh
which defines children's basic rights. These rights
have been agreed upon by the majority ot the worlds
countries. This has set an international standard by
which governments can be judged in terms of their
support for children. Another international standard is
the Educauon tor AlLEFA iniuauve, which in the
original conference in 1990 established the goal of
education for all At a tollow-up mecting in 1993 in
New Delhi the theme was Quality Fducation for All
Thus not only 15 evervone w be assured an education
but it must be of quality: While the CRC s quite spe-
afic m detimg childeens rights those imvolved i the
FIFA ettort have not been so debimtive moadenulving
what a quality” education entails

There are those who argue that there are some uni-
versab pights that must be a part ol a quality pro
gramme. Thev posit that there s a common set of
core values that should be used as the basis for detime
mg quality In partcalar equabitv s a kev Toseph et
4 1999 aate:

Cpne o sarest core and non nedotiablc vl uumhh' whih

J
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e woudd define mummally as follows Al Cnldren moast e
treated equally as they grow staking positine account of any
hariers that mpede then progross - amd any faclorns that dis-

crmmale adamst than mast be reord pg Y3

Thev base this statement on the argument that
cquality s a fundamental human right and that the
concept of human rnghts should lic at the heart of any
defmition of qualitv. Thev argue tarther that the
Convention on the Rights of the Cluld for example.
can be ased o “define a universal parameter of good
pracuce” tpg. 94t The Day Carcand Educational Proviion
for Young Children 19911 document issued by the
Department of Health in the UK also links chldrens
nights and quality programmes. Thev aseent that qual
ity programmes hegin with the rights of the child
They state:

Chaldven bave a ndght to an enveromment which faclitates theo

.fu'rlo[um'nl Childhen Bave the right 1o be cared foras part of

o commmunly which pahies the uh;}mm vl adteral and

nostecadantity of the bilid Chaldrans sand of identity 1

o Nundamantal aspect of then .fu‘ch)pmml Onther examples

of riahts wcInde freedom from discomunation such as racian o

sexssttand rghts o calboal diversity +para 6.28 as quot-

cd m Brophy and Statham 1994, pg. 03

Thas there is an attempt 1o detine the universal
components of quality. The probiem s that even
basic haman rights do not provide a solid tooting in
the detmition of elements of a quality programme As
Woodhcad « 1990 pomts out-

Statements of civldven’s nghts and necds proeac smportani

markos for any debate about qreality m wirly dnldbood pro.

grammes But thoy arcuot wproblomatic fixed nnarkers They

g o b inlarprcted at the iand of practiccas wdias

!llu‘l)' T"c)' hapc to b terproded o political oo
sounad rdiions and ailtwndi context AL the samc i they:
hai o be mterpreted w Iistoreeal content. wrthin indiendual

cemimties as well as at regional and watonad ko pg S8

Notonly is i the applicauon of the prinaples 1o
asiwaton that it s p()ssll\lc to see the subjecuvity of
principles 1t also demonsuated by the fact taat
principles change over ume The mternatonal con-
cept about children < needs and tghts mav be amend
ed ormproved as new knowledge accamulates gloh
al arcumatances ateer and sodial values change
Woodhead 1990 pg 58 This does not mean that
Woodhead would thiow out mtematonallv agieed:
apon principles of Culdiens nghts Thev serve a put
pose Pragmaucally they detine the outer boundanies
of anv dehate about pathwave o qualiy They aie
essential constitaents i the process of negotiating

aqualiy m wave which are relatve: but not adntiany
P S0
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Standards—What Is
their Relationship to
Quality?

When people begin to search for a wav o deseribe or
promote quality programmimg thev freaquently wim o
the wentificaton of basic standands. For example i an
cffort to ensure a basic level of quality m all Ticensed
programmes. a government mimstry will idenufv spe-
ahic standards of preschool practice that must be met
The ministry will then commonly dictate the space.
teacher-child ratos, and scheduling standards it teels
arc cither minimally necessary or paramount The
thinkisg is that it staidards of quality can be estab.
lished mall programmes then children s needs wiil
cifectively e met. However there are several dittical-
ties with trving to promote quality in ECCD pro-
grammes through the establishment of standards.

Standards Are Too
Often Based on
Western Contexts

As Woodhead 11996 notes  Tdenulving basic stan-
dards 15 too often a caphemism tor adopting the qual-
itv mdicaters that preoceupy programme managers in
matenially altluent. mdustriatized urban socicties
notably building standards. stalf qualitications and
ratios and matenal resources:. These indicators origr-
nate from circimstances of ccononic altluence pro-
fessionalized emploviment patterne combimed with
materialistic and technological values - pg 48+

Thus the ECCD aaandards thar governments i
developmg countries are bemg shown have been
derived from cconomic and historical contests quite
unlike those foand m most Majorny World countries
In stiving to be maodern some governments have
tahen on these standards and programmes are ashed
to comply with them m order 1o be recogmzed Th
example of Nigerna was described i lssue No 17 of
the Coordimtors Notehook and 1t 1« summanzed here In
1987 the tederal Minstry ot Educavon in Nigena
published Gunddues on Pro-Prmary Fducation: These were
the standards of provision that had to be met o
achieve recogmuon by the government The reaune-
ments i terms of facihties encompassed sach things
as spacious well-venulated roome with ample storage
facihies and access o runnmg water Caven these -
terna the great majority ot carlv duldhood pro.
grammes could not be registered This meant that the
seivices went andergroand | they operated without
anv sapervision o the inkages 1o aother iesonnees that
candd Tave been provided i thev were legiimate pro
grammes In the Nigeran case through work with
UNIC T

ratelyv reflect the reahties of Culd care settingss Gt
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country This allowed programmes 1o e recogmesed
and suppnild(.
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The adoption of Western standards 1s not unique to
Nigeria. It is a worldwide phenomenon Woodhead
(19961 summarizes the situation when he states, ‘Nost
of the world's children are attending programmes that
fail to fultill the basic standards that would be expect-
cd by programme planners... I their percepuons ot
basic standards werce w be universally apphed the log-
ical outcome would be to condemn the experience of
the majority of the world's children " I1pg. 40-47
Thus the wdoption of Western standards is inappro-
priate and does not serve the purposes of establishig
or maintaining a quahity programme.

Standards as
Static Measures of
Quality
When you try to legislate and define quality by speci-
tying standards. another difticulty emerges. An exam-
ination ot the standards commonly adopted by gov-
ernments reveals that the majority of the items includ-
ed in these standards have 1o do with what can be
called the static dimensions of ECCI programmes- the
physical facilitics. the amount of space. the placement
ot tailets, the access to water. the kind of furniture in
the room  the ratio of teachers to children et¢ These
could be dassitied as the mputs into the programme
And while at some pointin time these inputs were
derived trom research demonstrating the relationship
between these mputs and desired outcomes for ¢hil-
dren an the USA and Furope. they have lost much of
their meaning in their transplantation to other cul-
ures. In the specification of standards there is seldom
any mention of how they were derived and how they
relate to outeo nes So the tocus of the quality discus-
sion becomes increasingly himited to what is bemg
provided physically and structurally. As noted by
Larner and Phillips v 1994,
When professtonaic assess Juld care quality. therr goul s typ-
wally ta Wdentify the features of Juld Gve setiungs that are
assoctaled with positive experiences and enteames for uldren
Than coneepls of qlmhl_y e J(m)m.f to be conrele oll]nlu'r
and quantifiable. <o they can be applied farrly acros a wnde
rande of progrimmes That mterest leads [1!‘0{(’“10”-1!\ fo facis
on structuntl featitres of cild G Progranimes, stch s adult
childvatio gronp vze and aoegrea gualifications that are
ofton assounted with sife. positise experiences for Jnldien

pa

There 18 hittle or no discussion of what happens in
the setung relaung to the proces of education Yet the
work that has heen done to assess the long tam
mpact ot FCCD programmes clearly pomts out that
the kinds of dymamc experiences the child has i the
settng --with maternals thiough acuvitues, and
through mteracuons with adults- are lar more impor
ant i determming chuld outcomes than the static mds
cators But since the static dimensions are casier to
measure and assess thev generallv hecome the focal

ERI

ArullToxt Provided by ERIC

pomnt. As Penn i 19941 notes .. any regulatory model
based solely on mmmum standards rather than on
principles and process has the ceffect that many
providers. particularly in the private sector, equate
meeting such standards with quality provision.
Providers can claim that because they have met the
repulatory requirements, they are offering a guality so-
e 11994, pg. 20)

The results of this are visible when one visits carly
childhood programmes i all parts of the world The
focus on the staucis reflected in the kinds of things
that supervisors look for when they visit teachers—Is
the equipmentin good repair? Are the materials all
therer Are all the forms tilled out correctly? ete Time
is not allocated to observing the teacher interacting
with the children nor to observing the children them-
selves since these dimensions of a programme are 10t
pereeived as bemg important—they aren‘t among the
standards. A singular focus on static standards’ can
actually getin the way of quality programming.

Standards as
Control

When governments see themselves as respoansible tor
setting the standards—in both centrabzed and decen-
tralized governments—they are hoping to be able w
exercise some control over the kinds of ECCD expe-
riences that children have. There is a generalized
beliet that the more details that can be specified. the
arcater the control over the quality of the programme
ttis in this attempt 1o assure quality that in Guandong
Province m Chima. the national curriculum for nurs-
cries runs to 18 volumes as a way of standardizing
provision: «P'enn 1994 pg 171 One might well ques-
tion whether such detarted standards facibitate or dis-
courage the implementation of quality services for
children.

Standards as a
Reflection of
Economic
Differences

One turther ditheulty in developmg standards that are
culwuratty appropriate for a particular community_ 15 1o
determine which standards of care resources and
facilives within that community tand countryr 1o use.
The issue is summarized well by Paul 11995,
The standard for services for the poer scams to he s aceer
dancewnth the standaed of Liowg of the poor This v reflectad
i the physical space aratlable for the creche the fucalities pro-
eided the .m.lhly and fianlily of aftiifinent [um-n.h.l the
.{udhl)’ of the creche workar amd the dinality of the progranme
|l~(H The dquestion s shordd the e uH('r dostandard that -
far superior to what the ubd s accustomad o b her home
amd commumty For (.\'-nn[lh' should the creche [uom.l« derm
Im- Jr.-nl-nul wtler Im the il whar the dnld < bome can
nol .IH()IJ the Iu('l to botl the watar sulll)lu.f 11)' thy mmnulv.ah
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ty to inake it germ frer’ .. Should the cnldren be tr imed to use
the creche tolet when the 500 fannlics ur the comnunuty per-
haps have three public toilets for men and 3 for women>.. . Can
quality of the creche service be judged without refe nee to the
quality of life of the community . The challenge [15 1 to make
the creche programme a part of an integrated and holistic devel-
opment of the community (pg. 3

The danger is that if standards are based on local
conditions and local economy. then countrics will end
up with standards that are widely divergent from place
to place within the country. It standards are set from a
centralized source within the nation. it cften leads to
differentiation between ‘first class’ ECCD programmes
and 'second class’ efforts. In either case, the setting of
standards does not fully address the question of how
to provide quality services to young children.

How Do We Address
the Issue of Quality?

Judgments bave to he made, criteria have to be applied. stan-
dards have to be agreed The point is that while there are multi-
ple perspectives. this does not mean that quality itself is arbi-
trary. Identifymy the criteria for quality in early childbood is
sob st a watter of whim or personal taste Judgments of qual-
ity are the expression of complex systems of helicf. knowledye
and va g5, which relate to particalar cultural. famibal and
mstilutional contexts and aspirations for childhoad
appraisal of context and perspectives withm a particular
setinsd is an all important part of the process of identifying
qualily—to counteribalance the tendency to unpose so called
wnwersal standards (Woodhead. 1996, pg. 459
As we mentioned on pages 2-3. ample research
exists to demonstrate there i< a bascline ot universal
needs that children have which must be addressed in
any quality service for children. These include the
need for satety. health supports. good nutrition posi-
tive interactions with reliable adults, the opportunity
o explore and exerdise their bodies and minds and
love and affection In addition rescarch suggests that
a child’s necds are synergistic—that the phyvsical
intellectual socia and emotional experiences all inter-
act to support tor fail to supporti healthy child devel-
apment. Thus a quality environment tor children s
one that supports the child's whole development
However what it means to support the child's whole
development s embedded within the culture, within
the specific historical and cconomic context within
the goals and values of the people designmg and pro-
viding the child's care We have found based on long
experience. that the proces of defining qualite when it
includes all the stakeholders v a child s Tite. should m
fact be the first step in assurmg that quality services
will exist Thus i the tollowing pages, we will discuss
how diverse <takeholders mav approach the question
of defining quatity and what those detimtions nighn
mean 1 terms of practce. actual services provided to

children, and outcomes for children’s development.

How do we address the issue of quality? For us the
process includes the following:

1 Articulate values;

2> Examine the children’s cultures—quality is
embedded in culwres;

3. Include all stakeholders in an active process:

+. Ground the discussion of quality in programme
goals;

5. Treat quality definition as an ongoing process.

Articulate Values

The primary difficulty in defining universal standards
of quality is that quality is relative. based on the val-
ucs, beliefs and knowledge ot those who are attempt-
ing to define quality. As Pence & Moss {1994 note,
“quality in early childhood services is a constructed
concept, subjective in nature and based on values.
belicfs and interest rather than an objective and uni-
versal reality.” (pg. 172) This is true even when we
allow experts to define quality, since among them there
are disagreements as to a detinition of quality. This
fact was illustrated in an anecdote taken from the
author's travel notes:
lia recent visit to a sertes of carly childbood centres i the
Pbih'ppmcs Fwas ace omp.zmrd by profcss:onnls from the
Department of Welfare and Social Development (DSWD1. |
was showen a variety of progranmes. including those under the
DSWI and those where the teacher had bean tramed by a
local NGO n the DSWD centres children were seated ui weat
rows al tables. facing the frount where the teacher was gomg a
lesson The shelees were full of colorful puzzles games and
toys. all safely stored hehind clear plastic. tacked down to pro-
feed the shelves from dust: The plastic also protected the shelves
[rom bang aceessed l’)l cither the teachers or the ciddren When
we entered the room all the children stood and drected us The
teacher then pulled then attention back to her and the lesson
continued  This classioom was showit to me as a model of a
qmlhl_)" proguinmme
I a centie close by we walked into a room that was funly
chaotic mappearance children were worksng e small groups
with taacher-made materials and the norse-level was bl The
teacher was hard to find since <he was on the floor working
with s group of chldven The cnldren pard lutle attention to
our entranee: They dlanced wp and then contined their work
The professionals accompanyind e helieoed thie assroom 1o
be of much lower quality thaw the first because of the lack of
teacha contral the claseroom’s disorderliness and the cildsen o
dapparod bk of respod fm ther o While |, from my pro-
fessonal vantade pomt. was chagrnad by the teacher’s dom-
matid control and the Lack of uldren < smpalvement i the forst
daseroon and dedughted by what Uaae wthe latto dasaoom
tehere Cldven warc actin l)' enduded v the larmmg Jrocess
tlvans 1906+

Thus. even mony professionals there 1s bound o
be verv dilferent sets of expectations m terms of what
constitutes a ruaality programme grven different val-

L




UNICEF-2475Murray-Lee

What do we want children to be when they grow up?

ues and beliets Now take the question of quality to a
broader audience-—parents practitioners policy-mak-
ers tunders—and the value bases tor defining qualitv
become even more diverse

While quality s relatin e to one s position in tme
and space Woodhead makes the point that quality is
noc arbitrary (1996 pg 81 That is an extremely
mportant point 1 all we could sav about quahity was
that it was hased on belicts and values and theretore it
was relatve to the situaton then we might just as well
end the discussion because nothing more could be
sard to help us reach an understanding of quality. But
given the fact that quality s not ‘arbitrary” means that
there s something behind peoples detinition of quah-
tvoits based on dimensions wineh are possible to
explore and take mto consideration when addressing
the wsue Xhat are these dimensions that keep quality
from bemg arbitranv

As already noted a detmition of quality is based on
values and belicts Those can be aruculated. We don't
make our values and behels explicit very often but we
should simply to know the kinds of assumptions we
bring to a sitiation A task vou could do nght now s
to take out a penal and paper and answer the Tollow-
Mg questions

What oot that Tesant daldren to baaehen they grows up»
What values do Divant tho te haved

What do Deant thon to be ablc to do>

[ heliere that m order te achiere these things Juldien need

[ beliere that youud uldren learn hest when
I'heheve that the vole of adults wr that process s to
Therefore for me a quality programme

Undertaking such an excrcise will hielp vou hegin to
geta sense of the values lens that vou use when view-
ing an carly childhood programme

Examine the
Children’s Cultures:
Quality Is
Embedded in
Cultures

Values and beliets about quality can be personal.
familial, communal and culwural. They can derive from
experience education, fanuly or rehigious training. as
well as from one's world view and practical consaidera-
tons or limitations: Thus when we say that quality is
embedded in cultures, and when we seek to discuss
quality within a ‘cnltural paradigny’. 1t is important to
realize that there s more than one culune that needs
1o he taken imto consideration There are at least lour
kinds of culture that have an impact on the prosess
There are the local and tamnly caltares within which
the child s iving. There is the culture of carly child-
hood programmes as they exist in the world today.
There is the emerging global culiure: And there is the
culturetst of the tuture Fach of these has a‘dlamy
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We believe in beginning with the child’s own culture and building on it.

within the process of defining gquatity services for
voung Culdren.

# The child’s culture of origin

We believe m beginnmg with the dalds own cal-
wire and building on it Programmes tend 1o he more
fullv accepted by parents and children il they are fam:
I grounded in local duldrearing behets and practices
“Coordmatars Notchook, Tssue 1o I many cases this
means building on two cultures. when for example a
child might belong to a rehigious or ethnic mimonty
within a community that has another set of donmimant
practices For the past five vears there has been quite
a bit ol emphasis on buildig ECCD programmes
withim a cultural context bulding on the suengths of
families, and putting greater emphasis on the role of
parents This has led to the creation of several inter-
esting ECCD progranimes and models Tor example
there is a home-based parent educaton programme m
Sri Lanka that begins with the dav-to dav tasks of
adults and children using these experiences to llus
trate to parents what chddren Tearn through daily
activities as well as helping parents see the importance
ot therr role in the process «See Programme Profiles
pe. 12 Apother esample ol a programme created o
meet local needs and support local values s the rotat
g Juld care programnte in Nepal in which woimnen
take worns carmg {or the culdien and the careginver s
tasks are then shared by the other wonten 1o this lat
ter case 1t was inportant to the women that they not
be asked o turn over therr responsibility for therr
children o strangers By sharmg the task, thev were
able o honor thew sense of duty but enable them
selves o work outside the home as well Both of these
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programmes were able 1o ofier quality services that
reflected the local caltural values

However burlding on the Tocal culture should not
be seen as the panacea i carly childhood program-
ming. [t is not alwavs an casy task 1o address quality
ssites through a cultural paradigm As stated by
Gertseh 11995 The calaral paradigm strikes me as
a double-edged sword potenually able to reveal some
new insights but equally able to obscure ssues or lead
n problemauc directions vpg 3+ She then goes on o
discuss what some of the problematic directions might
be She states:

While much cocial action mcluding canly Cnldboad pro-

drammes makes camis to beme \H“th”)' dapfropruile it

1 abo somcdbig that should he fooked at critically Womay

CHCOU R Suldvan to drow ufr weith a sonse of conlnnly wath

then cultusal I)M(w)' and yu what ae the pattans we would
Wil

oy to promote cultural velevance we choudd alse be paying

choosc to alter to better quip uddran for g

altaition to the biiddes that comicct a cilting o othor 1alities,

prosent aind futoe tpg T

I the developmient of calrallv-hased prograntimes
there is a werghing of values asharing of alternatives.
We would stiggest that the starting pomt mav be to
begm with the duldiens calturess s of origim. but 1t
mav be necessary 1o butld trom there taking mto
account natonal global and developmental realities
which mav not he retlected in tradional Tocal prace
tce Mvers 1996 suggests that o thes changimg and
mult faceted world a goal would be to provide ¢l
dren with roets i therr own culture and wings 1o take
thent on o the new and unknown
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u The culture of early childhood
programming

One of the sources ot 'new and unknown” experi-
ence comes from the culture of FCCD programnung
itselt. As diverse efforts and experiments have been
carried out around the planet practitioners and
ECCD speaalists have identified certam practices and
values which can also contnbute to the creation of
quality services for young children. There are some
models of child care and education which have been
validated by longitudinal rescarch. there are others
that otfer insights into the relationship between inputs
and outcomes. This culture” of ECCH means that a
country region or local community setting out to cre-
ate a high quality programme for its children does nou
necessarily need o start from scratch.

There are several prindiples of programming wis-
dom which a review ot diverse ECCD ettorts will
vicld:

m that programmes need 1o be based on goals.

& that goals nced 1o be linked o practices and orga-
nizational strategics;

| (hat practices should retlect what is known abous
children’s development and should be sensitive to
the realitics m the childrens lives;

m that staft or caregivers need to understand the
goals. practices and children's development in
order to provide consistent responsive care:

m that the care providers need support from the
community around them if they are to be able o
respond 1o children s needs

These prinaples, however, need o be interpreted
and defined in terms of the Tocal culture and condi-
tions What happens all ton otten. is that rather than
drawing prmaples and lessons learned trom the culware ol
ECCD people secking to define quality i terms of
accumulated wisdom get overly tocussed on the
details and forms of successiul ventures in other
places This 1s most evident m the wendeney 1o think
that preschool is the ‘best or primary” model for carly
childhood programming. This prejudice in tavor of
the preschool with its often expensive cquipment and
facilities. can deflect developig (and developed:
countries from addressing the question of quality care
provision for all their children 1f a government can-
not even alford o provide primary educauon lor all its
children, the thinking goes then how is 1t to be able
to add pre-schooling?

The calture of FCCD offers manvy alternative maod
cls and experiences about how o provide qualitv care
tor voung Culdren that include lessons learned m cen-
tre hased programmes but are not linited 1o a centre
hased approach. Yet this preschool model sull pre
donumates in all parts of the world.

The key 1s tor programme planners to understand
both the benefits and the shortcommgs of the cantre
hased preschool model They mav need help in seeing
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the alternative models—whether they be community -
based and fimanced programmes. family day care. full-
day child care parent education—as cqually valid
options Parents too tend to helieve that preschools
are hgher quality programmes than other models
Unfortunately 1tis generally the 'static” dimensions
that have an appeal—the physical structure and the
materials that are most evident to an observer In
building on the culture of ECCD it s important to
artuculate and take into account the greater impor-
tance of the ‘dvnamic dimensions—the quality ol
interacuons, the understanding of how children leam.
the wavs that scheduling, tasks. and materials can be
uscd to support children’s developmeni—that can be
offered in a wide varietr of settings

uThe global culture

Communities and ethnic groups no longer operate
in isolated cocoons. They are influenced and pro-
foundly attected by the cultures that surround them.
They are subject to the economic realities of the
country and region: they are exposed to the stresses
and gites of the ‘modern” technologicaltly-based cul-
ture Thev are altected by movements of people and
resources that often require new skills of them and
new childrearing technicques as well. Thus the detini-
ton of qualitvy programming includes an element of
helping children o respond to adapt to prepare for.
and take their place ma larger global culare.

An example of this mtluence of the larger culture
on the definition of quality programming for young
children arose in Kenva where young Muslim chil-
dren on the coast were tound to be increasingly mar-
gimalized cconomically and socially: Tharr religious
traming and the local school structures were m con-
et From the age of 3. the young Mushm children
began ther rehgious trainmng tin the Korant By the
time their Koranic training was completed. they were
oo old to enter the secutar schools, which had I
ed places and reserved these places for 5-0 vear-olds
This meant that Muslim children were systematcally
growing up lliterate” in secular terms Clearly, the val-
ues about what constituted quality educauon for these
voung Mustims were impacted by the global culwre as
well as their local culture-of -origin

In recent vears, global imitatives such as the
Convention on the Rights of the Child and the
Education for Al mitiative have spelled out certain
expectations the global community holds for all ¢hil-
dren Inadditton some countries have aruculated
Iarly Childhood Policies and Basic Educauon goals
for themr children Where these exist programmers
need to take them into account. m order to under-
stand the opportunities constramts and obligations
they impose

One kev influence on carlv duldhood program-
ming fand the definitions about what constitutes qual-
ity carlv caretis the formal primary school That is the




Aruitoxt provided by Eic:

ERIC

immediate future for most children who are served by
carly childhood programmes. For many decision-mak-
ers and caregivers, an indication ot the quality of the
ECCD programmc is how well children do in the pri-
mary school—school readiness becomes the key mea-
sure of quality The importance of this should not be
negated. While many ot us working in ECCD caution
that shaping carly experiences 1o the formal «chool
expectations s not the optimum wav o foster ¢hil-
dren’s ability to learn selt-esteem. teelings of compe-
tence ete.. the bottom hine tor many is that children
need to get into school, do well there and stay in
«chool hopetully through the primary years. Thusan
ECCD programmc’s ability 1o prepare children tor
school 1s generally induded 1in any assessment of 1ts
quality.

mThe culture(s) of the future

One thing we know that children of the future will
need is the ability 1o respond to new demands The
world of today is not the world of ten years ago and
cven less so the world ot fifty years ago. With the
rapid pace of change itis hard to imagine the chal-
lenges to be taced by the children of today as they
become adults. The changes in technology. media and
transportation bring the cultures of the world face o
face with one another in wavs not previously possible,
This has brought better health to some parts ot the
world. it has led 1o the breakdown of wraditional cul-
wires in other parts of the world. What we want for
chitdren in the future will determine our goals for
ECCD programmes These, in wirn. will plav a partin
the way we detine quality programmes today

Include All

Stakeholders in an

Active Process

Who arce the stakcholdersy Who are the potential ben-
cliciaries and or supporters of carly childhood pro-
grammes?® These indude the dhild, the parent the
carcgiver teacher provider the organizauon that s
mplementing the programme includimg ‘experts
those who are tunding the efforts. and governments
thurcaucrats and polhiucianst. Fach of these individu-
als and groups has a view on what an carly childhood
programme should provide and thus they have deas
about what constitutes a quality programme.

In discussing quality these various stakeholders
need 1o be a part of the process But it s not enough
o say that thev should be parcof the process. bneeds
to be clear what the nature of their partcipation will
be taking into account personal and postional power
relationships: The underlving vatue shauld be the pro
motion of mutual respect

ICis important to recognize the extent of cach per
sons mvolvement When people are asked 1o parua
pate are they included in the etort m tull partnership
with all the others or are they expected to simply

rubber-stamp the work of others? Teis bestif expecta-
ttons are clear from the begmning so thau people can
cvaluate thewr potential role in the process

What follows 1s a discussion ol the possible per-
spectives on quality that would be brought to the table o
one were to take mto account the point of view ot var-
10us stakeholders:

® The child

One group of stakeholders in FCCD services is the
children themselves Taking mto consideration the
childs point of view 18 what Katz 11993 refers o as
the bottom-up perspective on quality: She argues that
the childrens experience of a programme s a deternu-
nant of the programmes eftects Gaven this we need
to know what it feels hke to be a child ma given envi-
ronment Those looking at the programme should try
to answer some of the followimg quesaons from the

)
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childs point of view-
Do Lusually fech welcomed rather thay captinad>

Do 1 feel like T helong or vom [ st ong of the cromnd> Docs the

taacho know my name

Do T usually jeel accepted undatood and protected rathe
than scolded o mealected l*)' the adultss

Am | ll\lhl”)‘ dur[vl(‘.f rathar than solatad o mul('.f l')' the
mjonty of ey puis>

A asually addvessed scrously aond vespectluily vather than
as someone who v Gt

Do 1 fud the actioties anduigund absorbong and allongimng

Do & fisd most of the v pevences meanmmagful tather than bes

1Hf Y
Anc Duanally alad 1o b bere vather than eado to lanee

As Katz notes cach question imphies a criterra ol

Q
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aqualit  Sased on what s known about sigmiticant
influences on children’s fong-term growth develop-
ment and learnmg. tpg 1 These questions come from
a value and belicl base that puts emphasis on chil-
drens development of self-esteem and competence
and on children being active learners inan envnon-
ment designed to support their overall development

Fets magine tor a moment that the child came
from a very ditferent culture where the collecuve was
emphasized over the individual Some of the questions
that a child in that enviionment might be asked 1o
answer would be

A Lable o do my ok ierthont attractng the teachon s attar-

fton?

Am Lable to contrbde o th drotp o ST ey that my

contsibition el not he andled o>

'.‘F{_\‘ Y,’l"\"‘r [m\ul" 4Ly,
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Aremy actions consistent with what s expectad of we 11_)' my
cldere>
Itis not alwavs necessary o imagine how children
wouid answer questions about their experience They
can be asked divectly. This was done in Denmark
tLangsted 19941 where through interviews, five-vear-
old chitdren were asked to make an assessment of
quality within the services provided The study
showed that children had a dear understanding of
what was provided and by whom and they had opin-
ions about the value of a variety of activiies One of
the things being assessed was the extent 1o which
chitdren were able to handle ditferences between
honie and schoot This had largely 1o do with expec-
tatons i terms of children’s behavior Langsted
1994 Fnotes.
Wheii e ask fiec-yaar-olds thanseles abont the differences
betiwean bome and cantee differences nn tams of the degree of
slf-determmation and the niles applymg in cach socnd enns-
vonment it appars that dnldien are perfectly capable of cop-
g with sich dfferences: They might think that the differences
Qe strandge and that certann vules should be changed But lln)'
decept vullm”)' all the .ilff('rruu-,s and many hildren show
that they understand the reasene far the diffecances that apply
pa. 4
He goes on o state that it s not acadental that
children are able to make these differenuauons The
ability of ¢hildren to bring coherence to a world of
difterences depends on the presence of professional
staft with the ability o guide and support children s
relationships with cach other and the integration o
cach duld's difterent worlds into a smgle entity, +py
41+ The match between school and home expecta-
uons s an even greater ssue for many Magority World
1CED programmes Tt suggests that teachers care-
givers i those settimgs might benetit from tranng o
support i learnimg how to guide children i the inte
gratuon ot ther diverse worlds

The parent

I"arents are another set of stakeholders While i
SONIC INstances parents do nat appcear Lo have a
chowce--i ¢ there s onlv one service avaldable m the
arca--~they do have cancerns about what therr cnild s
experienang In essence most parents are concerned
with four things

1 Is the place safe and pleasant Parents are not
necessartlv aware of the vanety of curricula that can
he provided thiough FCCH progiammes Parents are
more bhely to be concerned with mmmizing the pos
sible hairm that could be done ma settng than with
mavimizing the child s developmental experence
Tamer s Phillips 1994 pg 47

> Daesat bt with lanndy needs Tor example s
the carly Childhood programme oltered ata tme and
place that allows the family 1o work it into the sched
ule moa rcalistic wav One alterative that has heen

otfered in some countries is employer-sponsored hild
care. at the place of emplovment. While intntively
this weald appear to make sense—the child is nearby
and the hours can match the hours of a parent s
work-—in fact. this alternative is not alwavs taken up
bv parents. Parents who have 1o travel by public trans.
port and have to travel a long time o arrive at their
place ot work do not want the hassle of having to
transport the child to work with them. fFurther par-
ents of children under 3 prefer to have them in more
home-hike sitvadons ¢ g. with a relauve or a neigh-
bor orinafamily dav care home. Thus emplover-
sponsored child care is not alwavs a good "hit with
familv needs

Other questions related o hitindude s the pro-
gramme allordabler Is the service otfered by someone
I can trust?

In essence the entical difterence between parent
and professional perepectives on child care is that par-
ents are seeking child care arrangements that will meet
the needs of therr own child and family. they bear no
broader responsibility tor the child care fictd. They
need only find one arrangement. but their stake in the
quality of that arrangement s immense.
Phillips 1994 pg 4o

¢+ What will the child experience in terms of cul-
wral support Will the child's caliure be respected?
Arc the values and bediets of the ECCD programme
consistent with those of the tanulv: Tt not s the staft

larner &

willing to work with parents o imtegrate heme and
the LCCD programme:

1 WHIl the programme prepare myv child for
school™ This 1s perhaps the question of greatest import
to many parents i Majority World countries where
ECCD programmes tor preschool aged children are
seen as the entey pomt into primary school This is
particularly important in places where there s compe -
tition for entrance into primary school In countries
like Kenva where there are a limited number ot places
m Prmary I attendance i a preschool programme
hecomes one wav ol assuring entrance o primary
school Even when there are adequate places m prima-
rv schoal the preschool s perceved by parents as
making children raady for school In reporting on the
results of a studv of parent percepuons of quality in
India Paul 1 19951 notes.

Standands v rdated 1o the expochichions of the comimnly For

oxample the maronty of mothas o Juct the worka to teads th

childvan the alpbabets ymes reading wentmg and anithmedic
and Jaepure them for admission to the schoal The dficnndy of
the crachcworka s pudiad by the panont- according to what
the chdd s able to read wertcand veate: They do ot attach
miperinee o play which s often consndod o waste of timg

Phac bae an mfluenccon the programm plad by the

workar Thosdraalites camot be ovedookad wehide adiidagng

sic the quality of the programme opg 3

Ihe patent perspecuve on quality s summanized by
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Larner & Phillips 11994y when they say, "Parents
research for arrangements they trust and are often
reassured by continuitics between home and care-
givers. At the same ume parents want the advantages
of professional care it it means carly childhood educa-
tion, reliabifity, a healthy and safe environment nutri-
tious meals, kindness, atfection and fairness.” (pg. 371
To this should be added the high value placed on
preparation for formal schooling in some countries,.

In Katz's model. parents tand stafts provide the out-
side-inside perspecuve on quality. Katz provides a list
of questions that should be answered by both parents
and statf to determine if the programme s of high
quality.

Are my relationships with statf tor parentst

m primanly respectul rather than patromzing or

controlting?

| accepting. open, inclusive, and tolerant, rather

than rejecung, blaming. or prejudiced:

m marked by contacts that are ongoing and fre-

quent. rather than rare and distant?

Are my prelerences for the goals and values for the
children wreated with respect?

This last question is frequently the area where there
are significant ditferences between parents and those
providing ECCD programmes.

There is also sometimes a discrepancy between
what parents sav they want and how they act in rela-
tion o their child. For example. in a study conducted
in Kenva one of the issues was that caregivers” per-
spective on quality and what they saw as necessary to
attan aquality was not necessarily reflected in their
actions. This was aunbuted 1o the constraints of “time
and resources. knowledge and resourcefulness
tKeoch. 1995 pg 31 The study undertaken in Kenva
also looked at how the parents caregivers or service
providers interpreted the etfect of their practices their
awareness of how the practice might atfect the clald's
development and therr willingness to assume respon-
sibility for child care decisions and practices. From the
results Keoch concluded:

Caraioars and samce provders vy considor the mimerons

possible dffects of then actions For example, mothas who give

the male (ld it ol the lullu’r'\ frroten IooJﬂ when he re
aary bt ot when be s presort are commumeatmd cultural
vafies and bievarchil famly seationships Do they heliere
thove palues and u'lullm:\ln,h\ wdl he h('”)lul and relevant for
the [tz Juuh)bnu'nl of they dililror The purenls whe r.m-ly
talked to or wath thar Adubdvan dwvimdg time of fimmie were dis-
connnfing commnailion I:om the chaddren abont then lmnd('l

but were they aeare of the dffects of low uguistic mteraction
an the raldren s Linguage development™ Are the Goragivas whe
told then childven many stones ahout witchanft darls

Magem™ ghosteand mducad funr e the young childien to

frotect thom from [u'm'n'('.) J.nu/u il the communities

aetre of any mipact of these ractices on the sacio-auotional
denclopment of chuldren™ Are those who drcontaded playful
sessamd explonation of young duldven anare of possible miph -
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cations for their later learning> (Keoch. 19935 pg 4)

Thus, sometimes what parents do s not ikely o
get them the outcomes they say they desire. This s
also true for the next group of stakeholders, those who
work with voung children

8 The practitioner—
provider/caregiver/teacher

This group of stakcholders refers o all those who
work dircctly with children regardless of the setting
In the Katz model. caregivers provide the mside per-
spective on quality. She argues that there are three
sets of relationships that are important here: colleague
relationships, practitioner-parent relationships
tassessed through the questions asked above) and
practitioner-manager’sponsor relationships

In terms of colleague relationships the questions
that could be asked include: On the whole are my
relationships with colleagues: supportive rather than
contentious” cooperative rather than competiuve?
accepting rather than antagonistic or hostile and
respectiul rather than controlling> tpg 21 The reason
that relationships among caregivers are important is
that practitioners Cannot Lreate a sUpporuve environ-
ment for children unless the environment is also posi-
tive for the adults. As Katz notes “a good quality pro-
grammec is onc in which children and adults find the
quality of their lives together satislying.” tpg. 21

Practitioner manager sponsor relationships have o
do with the nature of the relauonship between care-
givers and those to whom they are responsible. In
general caregivers treat children the way they are
treated Some questions caregivers teachers might ask
would be:

Aveworkig comhibons adeginle to cnconrade me te enluinee

my knowleddge. kil and Goer commumants

A swally pentadwith vespect and understanding»

Unfortunately in the Majority World the most like-
Iy response 1o these two questions would be, "No'.
The work conditons are unstable, those providing
care and education i ECCD programmes are under-
paid and have low status within the society. These all
have an impact on the caregiver’s view of her own
worth and what she sees as her rote within the pro-
gramme. In the India experience. “The creche worker
who is at the end of the actual service delivery also
itluences quality by her percepuions of her role in
EECD —whether she considers herselt merely as
responsible for maintaming the service or whether she
concerves her role as that of a change agent in the
community ” (Paul. 1995 pg. 3 Thus the caregiver is
an important component m the quality equation

8 The organization/agency/institution

The orgamzation that 1s providing the 1'CCT pro
gramine provides vet another perspective on quabity
One mportant aspect of then assessment of quality

Tl
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UNICEF. 93-1270, Shehzad Noorani

Are working conditions adequate to encourage me to enhance my knowledge, skills, and career

commitment?

has 1o do with their perceived role. Agam. the India
experience would suggest:

The guality of the prodramme will be influcs- od by the vision

that the NGO< have for the poor whether they beleve m a wel-

fare model or J(’l‘("OI)HI(’II(d’ model of mtavention——whether

lll(‘)' hediere i deling out some sereices or anpowermgd the

poor ——whether they thik that the poor should he drateful for

what they recace or that the poor have the right for quahity

sorrees <siuchas the nch Paul 1995 pg 3:

Based on an NGO s perspective on its role the
NGO will have ditterent criteria for quahite within the
programme 1t the NGO approaches its role from a
weltare perspective then quality indicators are hkely
to mclude such things as.

’ll[‘lll

Ontcome

Xmmber of bags of food wac ddiwaed
X imimba of f.lmlhu recerred and continug to
FECO SCrICes

A moare developmental orientation would lead to
mdicators such as

Inpiet Trammg of worka s and o
Derclopment of on-domig systems for sipareision
Devclopment of eraination mechassms
Ontcome The comutgnily s takan on l(\lmllxll’lhl)' for
mentamnmd the ECCD prodramme <
Wearcno Imhlu needad 1 the cammnnly e

llwy arc ovdamzed to mect thar oren nads

R Researchers & experts

Those involved in rescarch o childiens develop
ment and those who have conducted longriudimal
evaluatons of ECCD programmes are also signrhcant
stahcholders i the defimtion of quality As was noted
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carlier. the data gencerated by this group provides
leads as to what can be considered universals in terms
of quality indicators.

In addition. including rescarchers as members of a
planning team is a good strategy for assuring that pro-
gramme goals measurement devices and processes are
integrated. As Mvers 119951 suggests

l’.n'llupnlory vescareh can be J('u_ml(d to mchde parenls,

teachers. supaeors, programme planers and pobcymakers

Suice cach of lhc<c_mou[u has much to comtrabute to o under-

standong of youndg (nldven and the expenences which suppont

o droeth. o makes sond for ECCD vesearchers to draw on

them i thar reearch prosccls Slmihn'l_y 1t ke <sense for

rosarcher< toveacd out moa myrad of ways to and to bhe

\Oudlrl onl l'_y these lllﬂll(‘llll«ll [-(ON(' to make <ure that the

miaconnechions hetwaon resaarch ]wulu_y aued programuinng are

strong and vatal p. 221

® Government—bureaucrats and politicians
Within government there are at least two tvpes ol
stakcholders. There are those who are there to assure
and mamtam qualitv—the burcaucrats—and those
who have a more public role--the politicians
Bureancrats tend 1o be concerned with mamtaining
standards mamtaimimg control and i manv cases
mamtaiming the status quo Ina project in Scotland
where a staff person was attempting to bring about
change her perception was that the notion of quafr-
wwithin the education department was implicitly tred
to the observance and continuance ol existing educa-
tonal traditions < Penn 1994 pg 14, She went on
to sav that obedience was a virte and bemg unno-

Sy
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ticed was a sign of doing your job well "1pg. 1o
Needless to say. this was quite trustraung for someone
who was trying to bring about a change in the system
As a result in terms of assessing her own accomplish-
ments one of her “vardsticks of quality became abuli-
ty 10 play the svstem, [and ] the wit which people
showed o deal with and circamvent these absurd pro-
cedures.” tpg 153

Since burcaucrats often have the role of mamtam-
ing the svstem and often teel great pressures for
accountability. there can be a sigmbicant difference
between what the burcaucrat sees as important in a
programme and what those being served by the pro-
gramme would see as indicators of quality Pence
19921 working with the Meadow Lake Trihal
Counal in Saskatchewan Canada made the following
observation: “For the burcaucrat in ¢harge of regula-
tions measurabiliy itselt is a key issue. while for an
Elder in a Nauve community what may be of greatest
concern 1s the less tangible and less measurable evi-
dence of relationship . and the survival of language
and culure. -pg 6+

Poliicians are the other group ot government people
who may well have a stake in ECCD programme qual-
ity. To them indicators of quality need to be some-
thing that can be seen in the short-term ssince ther
lite in politics may be short-termi and something
which gets people’s attenuon. A good example is the
impact that the High Scope Perry Preschool Study
had on policy in the USA Early childhood care and
development had been promoted actively by pracu-
noners for decades Those who taught voung children
were very much aware of the value of the expernience
for the child Educavional psvchologists were also
advocates of attention 1o children’s developmental
needs during the earlv vears But neither the prac-
titioners not the theorists were able to command
national or international attention. What fimally made
a difference was bemg able 1o discuss the benetits of
quality carlv childhood programming m terms of cost
savings and rate of return on imvestment . Over the
lifeumes of the paruapants the preschool programme
returns to the public an estimated $7 16 for everv dol-
lar invested " «Schwembart etal 1993 pg osvin This
pronouncement captured the attention of politicians
and pohcymakers. A kev indicator of programme qual-
1ty for them was return on imvestment

One of the reasons that 1t is important 1o be inclu-
sive of politaans in the process of delming qualite s
that ulumately, d ECCD programmes are to be sus-
tamed there needs 1o he a natonal policy ramework
that provides support to yvoung children and then tam-
ihes This does not mean that 1ts solelv the responst
bility of the government to provide 1 CCD pro
grammes but 1t does mean that there needs to he pot-
v 1 place that allows government NGO prvate
enterprise as well as donor and tundmg agenaies 1o
waork together to provide approprate support sestenis

Thus 1tis miportant to have an understanding of
what burcaucrats and polincians see as elements of
quality and 10 address this in developing quality indi-
cators

u Funders

Funders are concerned with both the mputs and the
outputs m programmes and olten judge quality by a
comparison of inputs with outputs In general funders
determine if 1t1s a qualiny programme when it gives
them the outcomes they expected withm a reasonable
CosL,

One mphication of this is that it would be usetul 1o
include an identihication ot inputs and expected gains
i any process to define quality tois valuable o all
stakeholders o think through therr values and o carry
their ideas through to a refatively concrete torm. In
the next section we otfer a brief discussion of the
process for linking programme goals to inputs and
mputs to possible autcomes. and within the Sample
Workshop that follows the topicis explored a bit fur-
ther.

In sum there are many stakcholders in ECCH—
from those who receive the services. to those who
develop them o those who tund and mandate their
mplementation. Nonetheless the expats are generally
the only ones being called upon to detime quality. The
reality is that all the stakeholders need to be imvolved
in the process of determimmg how quality should be
detmed.

Ground the
Discussion of
Quality in
Programme Goals

Frequently goals are only discussed when a pro-
gramme gets started. Those planning the programme
state some goals in general terms sie to promote chil-
dren’s cogniuve developments without linkmg them o
specihic acuvities within the programme. Yet rescarch
has demonstrated that quality programmes are those
which are designed to meet programme goals, Why
would this be true Because the process of artculatng
goals and understanding them m conarete terms
helps pracutioners. tamilies and tunders o all under-
stand what the programme is attempting to accom-
plish and how 1t proposes 1o go about it Setung ddear
goals allows programme planners to bring therr think-
g and acuions mto clearer focus

Quality s often treated with the same vague aten-
uon The dimensions of a quality programme are fre
quently detined without reterence to cither pro-
gramme goals or o dav to dav realities of the pro
aramme Yet we would argue that detming quality 1s
not an empty exeraise There should be a clear hink
between programme goals programme acuvities and
the indicators that determme whether a programme is
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a quality once For example (we will begin with a sim-
ple onel. if one of the goals is 1o promote children’s
gross motor development, one ol the acuvities could
be outdoor play time. A quality indicator related to
the goal might be whether there is outdoor space
where 1t is sate for children to run and play.

Another (more complex) example would be to set
the following programme goal: 1o develop childrens
ahilities to solve problems  Activities within the pro
gramme that could help foster this would indude time
tor children:

m to work with materials on their own, and o with
others

® 10 create solutions to problems te.g. building a
bridge between two towers. tiguring out how to
include another child in a tantasy play. figuring
out how to share among all the children food that
was brought by some of the childreny

The indicators of quality associated with this goal
would include:

m time tor children to work on their own or in small
groups with others;

m materials that children could access themselves.
and

m adults who facititate the problem-solving. but do
not take over An adult who presents a ‘problem
and dictates the answer is not going to produce

duldren who are able o solve problems for them-

selves,

H the programme goal is to produce a creative
thinker, then children need time to be creative, and
the indicator of quality would be if such time was
structured into the daily routine. In other words. pro-
gramme goals and quality indicators are hinked.: they
need o be looked atand developed together

What is the process for defining goals® In the ideal
situation, "Defining goals may suggest an open. demo-
cratic and orderly process in which values beliets.
interests and needs are recognized explicitly articu-
lated then systematically discussed and considered,; all
stakcholders reccive due consideration and exercise
mtluence appropriate o the size of their stake: and
decisions are reached by mutual agreement and con-
sensus.” (Moss, 1994, Pg. 4

There are tew instances in which the ideal goal-set-
ting process oceurs. The reality 1s that goal setting is
generally done by those involved in one way or
another in implementing the programme and it docs
not include the benelidiaries. Goals are established by
cither programme planners. funders. politicians or
NGOs., based on their interpretation of needs. Yet

goals will ditfer. depending on the perspecuve of the
indwviduals mvolved in delining the goals and their
relationship to the programme. | goals ditter. then
criteria tor quality will necessarily ditter

If a programme goal is to help children develop the ability to solve problems, then time needs to be
built into the schedule for children to work with materials on their own and with others.
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Treat Quality
Definition as an
Ongoing Process

As has been noted, quality is based on values and
heliefs, and it involves a variety of stakcholders, 1t 1s
not something fixed in time; itis a function of the his-
tory of ECCD provision as well as local experience it
is influenced by current developments and an antici-
paton of the future. Thus defining quality is necessar-
ily a continuous process which takes into account new
rdeas and changing circumstances. A delinition of a
quality programme developed twenty years ago would
not suffice today. We know more about how children
develop. We have had a considerable amount of expe-
rience working with young children and their families.
And we have had enough time o see the long-term
impact of our actons. That has changed our definition
of quality. And since rescarch and programming expe-
rience continue, the process of defining quality will
continuc.

A good example of how the detiniuon of quality
evelves is presented in Example 2 where the elements
of quality as defined by Schwembart (et al ) are pre-
sented. Within that example there are 2 ditterent lists
of elements that contribute o quality. One was devel-
oped in 1981 and the otherin 1993 (A third set. pre-
sented in 1995 is included on page 4 of this article.s
While there are overlaps across the three definuons
of quality, the lists are not the same. They reflect
additional rescarch on the topic; they reflect an
expanded understanding of some of the issues
involved in ECCD programming and they reflect the
fact thatall three pieces were votten tor different
audiences. For example the Keys listing was provided
in 1981 for teachers and administrators in the USA
The 1993 listing is geared more toward an academic
audience. and the 1995 definition of quality was pre-
sented i a paper commissioned by the World Bank
Thus even within only one organization the definition
ot quality has been a continuous process.

In sum, as Moss 11994 notes:

Quality 1s nera an obyective veality, to be fimally dicorered

amd prmed doren lvy experts It ml)m'nlly sibjectie and 1el-

atwe, hased on palies and beliefs. that may not only vary
aviond and within soceties, bat will wudoubtedly vary ora
tune . Any defimbtion of quality thadfore. i to an extent ban-
story spice f undenstanding quality and airiring i guality
widicators i< a dymannc and contmmons procos of reconcilid
the emphases of different mterent droups (pg S

In Tight of tis, 1t s our contention that the value of
defimmg quality s i the effects the process has on
those who parucipate mt The exercise and process
ol detimmg quabity needs as much emphasis as the spe
cific mdicators vou idenuty

How Do We Go About
Defining Quality
Indicators for Our
Programme?

Civen that quality is value-based relative and a
process rather than a fixed product, how do vou go
about defining quality> The argument has been made
that a process has to be undertaken which mcludes the
vartous stakeholders. Pence and Moss (19941 suggest
an ‘inclusionary paradigm’. They describe the process
as follows:

The challenge is to develop a wew paradig for defismnig quali-

ty based on participation by a broad rande of \takeholders,

and recognition of valuces, belicls and interests underpining
definitiens Within this alternative paradigm, the roles. process-
es principles typically found withur the exclusionary para-
digm arc transformed- limited participation s replaced by
broad access to the process of defimtion; power concertration
dines way lo power distribution, ftw roices muke 10eay for
mawy. an assumption of rational obyectimty 1s challenged by
recognition of the essential subjectivaty of the process aud the
rolc of values, belicfs and interests; the scarch for quality wni-
rersals becomes the exchange of quality perspectives leading to
defuntions specific to a particular spatial and tewporal context
and capable of evoleiig through a dynamc and contimons

process. (pys. 172-173)

Such an inclusionary paradigm would “not attempt
to emulate the quality andards treasured by atfluent
nations. but instead offers legitimacy tor tapping local-
tv available human and material resources for child
development in ways that are ccologically sustainable
and consistent with local aspirations.” 1 Woodhead
1996, pg. 101

The question is. where do you start with an inclu-
sionary model” Our response: you need o start with
the community that 1s to be served. And as Pence and
Moss (19941 point out. the first thing that you need o
deternine is whether or not an inclusionary process is
“valued and wanted” by the community. It the kind of
process that is suggested in an inclusionary model is
not a part of the culture, then you will have only lim-
ited success, In this case, it is important to include as
many of the other stakeholders as possible in the
pracess, even if they can be included only for a linit-
cd tme. given other demands

Itis also important to remember that the process is
not casy As noted by Moss 01994 " delimnng quality s

a poliucal process [emvolves mierplay negotiation
and possible conflict between and sometmes among
those stakeholder groups who are induded and who
mav have different perspectves about obiecuves and
priorities arrsimg from different values and heliefs
mterests and needs The fimal resultwill be determmed
as much by the exerase of power and mfluence as by
other constderations (pg 51 Nonetheless, 1t s impor
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tant to engage 1n the process

To work toward a detinition of quality itis possible
to draw on any number ol partiapatory techniques to
allow for the incdlusion of a variety of stakeholders and
for the development of a process that both serves
immediate needs and can be contmuaed The aim of the
process s to help sumalate people to define qualiy
for themselves in as manv ways as possible and then
to derive a shared or common definition of quality---
based on programme goals—-linked to appropriate
indicators. The process could be set in motian
through an initial workshop A possible design for dhat
workshop tollows

Workshop on
Quality

1 Choose who would partiapate in the workshop Tn mak-
g the choice there should be an awareness of the
need to include a variety of stakeholders, people with dif-
terent skills experience and points ol view. It might
he uselul to have educators, health people. anthropol-
ogists, and sociologists as a part of the team in addi-
tion to parents and community members. practition-
ers government officials, researchers and funders.

2 Clanfy the goals of the workshop People should be
given an opportunity to share what they understand
o be the outcomes of the workshop That way people
do not have talse expectations in terms of what the
workshop is able to provide. One wav to dardy goals
15 to first have participants sit quictly and write down
for themselves their own goals for the workshop i
there are people there without writing skills they can
cither diaw somethimg that reminds them of what itis
they want o say or simply remember it - The second
step would be lor paruapants to share thar expecta-
vons withm a small group 11 ¢ with three or four other
people o As they share their ideas others m the group
can ask questions to help dlarify expectations The
group would then tuy o pool their expectations and
make a presentation of this to the larger group As
cach group reports agam there would be an opportu-
niy tor others to ask questions for darnhication At the
end of the reporting sesstion the group should work
toward consensus an what 15 1o be accomplished in
the workshop

An example ol appropriate goals Tor such a work
shop might be-

To .-.i(nlll)' what 4 xil!:lhh' Prodeanime medns o i

To come Lo wome dereomant on Mot we wnll J(fln(' q'l-l-"h' lm
this programme.

To decrmmcehatwawntl e omdicators of gty
o detomam what bowds of inpuets wr e

To defime the kurds of actmities and experiences that we thnk
should b inctuded i the programme to achia ;{II.H‘IH’ and
thus owr gouls

It 1 important to note that these goals cannot be

achieved in a angle sttmg Work can be done m relatuon
to cach of these goals inan minal workshop but cach
ol the preces must be revisited over and over again as
there is additional experience brought to the topic

¢ Begnuwth a pevsonal defiition of quality: What does
aquahty mean to me?

Farlier in the artide we suggested a set of questions
that could be asked as people think about what quality
means to them These were:

What vt that Twant chldien to howhen they qreme e

What values do want than to have

What de Dwant them to he able to do»

| heliepe that i order to achere these thusds Cldren need
I heliene that yowg chddren learn best when

[ heliere that the role of o tudts i that process 1< to
Therefore. for mea qua ty programme

For the workshop it would be uselul it people first
answer these questions for themselves betore sharing
the answers with the larger group Oncee recorded per-
sonalty the answers 1o the questions could be shared
in small groups and then in the larger group. Since
there are a number of questions and a reporting on all
of them could be quite extensive, begn with reporting
only on What ss it that Fwant duddien te be when they grow
up> While this discussion hesans with what we ulti-
mately want chiddren to be bike it works back 1o the
auestion of what that means 1 terms of children’s <oy
liest experiences since the carlv experiences have
such an impact on long-term outcomes

1 Waoik Toward a Cronp Defuntion of Quality Onee the
group has determined the ov.comes for duldren and
adults that are desirable the next question to ask is
what 1s the association between those outcomes and
what actaally happens within a quality programme?
Cithin the workshop vou could then have the group
look at thir responses to the statement: Thadford for me
dqualdy propamme  Agam the group s response 1o
this qacstion should be recorded

Where possible Tinkages should be made between
the desired outcomes i 1CCD programmes. and
what pcopil.' sece as the CoON ponents and or activities of
& quality programme For example if one of the out-
comes of a quality programme 1s children wha have
good sell-estcem then there should be things going
on within the programme that promate that Atavery
hasic level, the kinds of questions asked trom the
point of view of children on page 15 are appropnate
here For example docs the caregiver know the childs
name”

Where there s no linkage between what people see
as compor s of a gualiny programme and desied
outcamnes o nem should e discussed o aseertamal
it fact 1s a good mdicator of a quality programme
An mportant prinaple to guide the defuntion of qual-
v indicators s one of apprapraate mchision Tow much
detatl 1s necessary and how much detarl s Tmsting?
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What does it mean to have a safe environment?

For example it one ot the statements regarding quahity
is that a quahty carly childhood programme provides
a safe outdoor place 1o play’. then it would be usetl
to determine what people mean hy sate outdoor
space’. However. itis not very helptul o speaify in
terms ol square meters child since this level of spedi-
ity will both Timit the number of programmes that
can quality using these amteria and there has been no
research to support the connection between square
feet of play space and desirable child outcomes.

The hist ot quality elements should be reviewed
consohdated. rearranged. and discussed unuil the
group is happy with their list. The next step in the
process 1s to give that st some seality testing by detine
ing cach of the elements more precisely

5. Deerme what yor ed wse as indicators--the conpo-
ttents and o qohietties which are part of qlmhl)' Produiamine
This mvolves engagimg m a progressiee defontion of quah-
ty allowmg informaton to unfold and using the
msights gamed to direct or redirect the defimition
This also mvolves moving trom abstract coneepts to a
concrete defomuon of what s meant For example it
parents say they want therr childien o do well i
s ool what does that mean® Do they have expecta
tons that the child will complete primary school~ Go
o secondary school™ Do thev have expectatons about
wheie the child will place withi his her class

At cach step of the wav i deliming qualitv an
attempt should be made to make concepts concrete
and measurable by asking the question how would |
know when this dimension s present i a programme”

lor example it one of the dimensions of anality that
was listed was a afe enmronme it the next question e
what does 1itmean to have a safe environment? Here
1s where the contextis extremely important A sale
cnvironment in a aty might require a fenced-in vard
where children can play without fear that they will
chase balls into traftic. Ina rural area there may well
he no need o fenee moa play arca for uldren to have
asale outdoor space

I another indicator of quality had 1o do with pesitin
teacher’cld mteraction it would be important o define
what that means in that setting In some programmes
it may mean that tcachers ask children questions that
challenge children to think In another programine it
may mean that children are obedient and talk only
when addressed by the teacher. There are different
outcomes for children with these two different stvles
of pasitive” teacherschild interacuon, with the former
producing children who are more outgeing and
iauisitive and the latter producing children “vho are
more passive So it s important to be clear on how
that iteraction would ook m practice m that -etung

o Detamme ehat kinds of viputs are reguned In order
to achieve the desired outcomes, 1t s necessery o
consider what needs to be included m the desyan of a
progremme (the mputs o ensure quabity: Con imumg
our workshop tormat one technique at this point
i the workshop might be to do a Bramstonmine
Sesston where particapants simply hst all the things
thev think should he imduded i programme mputs
Fritialty as i all bramsiorming sesstons all ideas

A
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would be included and listed tor evervone o see.
Once the brainstorming session was completed. then
people could begin to group the items into larger cat-
cgorics and they could raise questions about the inclu-
sion of items. They could also make an assessment of
whether or not there were topics missing that no one
had thought ot inidally. This finc-tuning could be
done cither as a whole group or people could break
into smaller groups and complete the sk, then share
their results with the total group.

H the small group discussion is the preferred option.
there are ditferent ways 1o handle the reporting. H all
groups cover all the wopics the reporting can become
repetitious and boring. An alternative is 1o have the
first group report tully. Then those groups that report
later only report on things that their group would add
o the hirst groups list or raise questions about items
on the list that they might have discarded. This wech-
nique helps people focus on what is new and how
their thinking fits with the rest. rather than hearing
many idcas repeated.

In terms of the inputs. or what is required in quali-
tv programming. the following hist provides a cumma-
rv of the kinds of inputs that are generally associated
with quality programmes. ICis important to note that
these are done in very abstract terms; turning these
into concrete inputs toperationalizing themy would have
to be done m relation o local conditions and
resourees.

The list includes all the things that help o create
the envitonment of the programme. While the major-
itv of these are physical’infrastructure “enduring
dimensions. the inputs also mclude what the statf
brings to the setang, Inputs include:

The programme approach—philosophical base “r activ-
ites goals for children goals for adults. role o1 adult
in relaton w children breadth inclusiveness ol activi-
tes undertaken

Basic sermcce—the actual services and acuvies
otfered through the programme to help assure that
children are healthy sate have good nutrition, and
receive sumulation and the knowledge, <kills and atti-
wudes o be conveved

The faclities and then woroundimgs—location in the
community taccessibility for children and familics)
imdoor and outdoor space. access to water wilets
washig and cookimg facilities, heaung. lighting ven
tilavon. and personal space for children Ceubbies,
hooks, boxes ete b personal space tor the teacher

The equipment--—lurniwre plav cquipment tovs tor
mside and outaide learnig materials. consumables
(paper, pamt. cte

The <tuff - quahbications nature of then vammg
opre- and msenvice theory and pracucer, pav and con-
divons of work, Inilance of professional paraprofes
stonal, superviston. aceess to ather agencies thealth
socal services community developmeno

Management - ~orgamzational structue supervision
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and monitoring, relation o funding orgamzation
(NGO, government, private. community 1,

Finance—<ource of tunds tparent, community,
NGO, government other donor agency. private)
level of funding available. sustainability of funding

Partners—the community NGOs, government,
donors and others with whom the programme
works—in collaboratuon or cooperauon.

Within the workshop it would be important wo take
cach of these dimensions and make it speafic in terms
of the context within which the ECCID programme is
being developed, making it appropriate o the goals.
setting and resources.

7 Define the kinds of activtics and expenences that you thutk
should he mcluded in the programme lo achicoe guahity, and thus
your Joals These dimensions are often referred wo as
the dynamic dimensions of a programme, They have o
do with what acwually-happens within the pro-
gramme-—whether it be a parent education ctlort, a
child care centre which provides heatih, nutrition and
care inputs. or a programme for older children within
the carly vears of schooling

In terms of the workshop model the same process
that was used o generate appropriate inputs could be
used o develop a listing of process vanables. The tist-
ing which follows can serve as a reference point for
the workshop leader and or it can be shared with
workshop participants as a wav of stimulating further
discussion. 1t is recommended that the listing be pro-
vided after the group has generated their own ist.
Then they will not be influenced unduly in their ini-
ual thinkig by the list.

The dynanuc elements within a programme address
the everyday experiences of children and adules aaaft
and parentst. They include-

Plannma—the process of defining the programme
and all its components being inclusive of all the stake-
holders

Trasming Suparicon—-pre-senvice and inservice train-
ing for those dehverig services, on-going supervision
and support, other training o increase capacity withim
the organizauon

Adudt-chbdd mteraction—the avarlabiline of adules to
children their sivle of responding wo children the
degree o which thev engage m discussions with the
children. thar consistency 1 terms of disarpline and
FCSPONSIVENCss.

Teachmgleammg—-the appropriatencss of acuvitics
the extent to which the tasks challenge the children
and or parents. the wav statf support learning therr
senstavity to mdividual differences and the use of
childien s and parents experiences mterests

Daily actirties for bonchiaanece tor both pavent and
child-focused programmes-—how thev are grouped
and tor what purposes the choces available to them
the extent to wlich they mruate acuvities tversus
teacher-mitated acuvities) expectations in terms of
mdependence versus dependence the mdividuaal and

)

)
<t




QUALITY ) ‘ Coordinators Notebook. Issuc 15

the group

Adnlt adult imteraction - - day -to-day planming commu-
micaton among staff, sharing ot information about
children, mutual respect, cooperation, lines of author-

iy

Relitronships between parents, caregivers and others — oppor-
tunriies to communicate about the programme and the

child mutual respect, cooperation, parucipation

Moustormg evahurtion—data gathered (on child, care-
giver parent orgamization!, use of data for purposes

ol teedback planning assessing outcomes.

s Where you have been and where you go from bere 1n a
workshop setung the linal step would be w look back
over the pertod of ume that the gronp was working
together to ascertain the extent to which the work-
shop goals were achieved The goals we stated for this
sample workshop were very broad. The kinds of activ-
iies that were suggested would provide for an iitial
discussion on cach of the various topics, cach one of
which requires on-going input, experience and discus-
sion However, such a workshop would get people
started in the process of working together to both
detine programme goals and link those goals to indi-
cators of quality. It would also be useful to setup a
process wherein the kinds of activities undertaken in

the workshop were repeated periodically.

In sum, with the increased demand for quality, peo-
ple have taken on the challenge of defining the con-
cept. Sometmes they are well aware of the fact that a
definition of quality is values-based; at other times
standards are provided in quite a prescriptive fashion,
totally denying the contexts within which the stan-
dards are expected o be applicd—physicatly and cul-
turatly- —thus bringing o despair those in the Majority
World who strive for quality but cannot possibly mect

the critena determined by Western standards.

The definivon of quality is a process, based very
much on the values and experiences of those doing
the detining e is a process that does not yield static
ndicators: rather it yields markers which must he
updated and revisited m an ongoing way. Further we

know that
8 Oualitv indicators should be linked o goals

® Quahity indicators should be inclusive of-
what s knoten abont dnldien's development,

wputs that rescarch bas demomstiated are related to outpts,

(llh’
the sahities of Jcopie’s Ives i tams of what wrequned of
aldron sedthast the culbore and wnthng the wnder warbd

8 Qualay indicatars should be viewed as change
able.and a process shoutd be created for making
changes The process should include the vartous
stakcholdars

8 Quabty indicators should mclude an understand
mg ol
- mpuls Provision < the prmanly static dimensions of
Prenfriammes
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- process/practice {the dynumu dumensions 0[ programmes )
xlll({

- desued outcomes/product

Prakash (1983) summanzes the situation by staung:
"What is important i that each coumtry work out for itself
structires which are essentially rooted i the culture of its people,
and which respond more duectly to the educational and cdltural
needs of s children against the overall national youls Chosen by
the people.” (Iialics in arigmal, pg. 11 In multi-culwiral
socicties the process ol defining quality services for
young children and their families may need to happen
on a micro-level in relation o specitic populations, as
well as ac the national level. In all settings the effort o
define quality needs to be anintegral, ongoing part of
the programming process, and needs o include all
stakcholders in young children's tives.

U Harms and Chiford also have an Infant‘Toddler
Environment Raing Scale—ITERS and a Famudy Dayv Care
rating Scale—1DCRS
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EXAMPLE 1. @ Dimensions of
ECCD Programmes
That Can be Assessed
to Determine Quality

GOASTOR CHITDREN POSHTD BY VEDYPRANASTL 1983
“Battling Costs tor Quality and Quantity. Emerging
Response in Early Childhood Care and Education.”
Notes. Comments . Chuld Family Commumty .~ Dugest No 1]
Paris; UNESCO-UNICEF. py. 63

— devclop self-identity and self-estean.

~learn to hoe wnth other children and 10 respect the 1y bts of
others as well as valwing then owen,

—karn to work aud play wdependently be at case about
besng asvay from hame aud able to accept bl p and doec-
tions from adults,

— e currous and seck ansoers to queshons,

= he creative and dmaguative,

—strengthen physical skills wsong large and suall medes,

—uden therr hul;/lm_(/(' <kidl hoth hﬂl('uun/ and 1
peaking.

- conlrol dddression and destructmeness

— chanuel spentancous eneries to orderly behavior and work

—grow ntellectually and emotionally

EXAMPLE 2. I Standards
of Early Childhood
Programme Quality

Ipentonp ey LT Scomnnenwkr H V Bawsis D P
WHNART 1993 Sigmficant Benefits: The High:Scope Perry
Preschool Study Thiough Age 27 Ypsilanti M
Highs/Scope Press,
The authors define the elements of quality derived
trom their own research. and that of others. as tollows:
~cffective progranimes wse explictly stated denelopmentally
approprcdc active-leavmng carncnla that support Jul-
dren’s self-untiated leirmng acieities,

= effective teachimng staff bave been traned we ey hildhood
education and do not hangr jobs often,
- tﬂt‘cln'r admuustrators promide systemelic insermee ratnnd

on site and superorsory support of there staff's conicuhom
implementation,
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- effectine progranmmes manitam chasses of fewer than twenty
t- 0 5- yan olds for coary pant of teachug adnlt,

-1 cffull'l'r prodrammes. staff treat pavents as partuers aid
cidade ot extensie oatreach to parents, such as bome msits
al least monll)l')'_ to lecrn from parents and to belp them
undestand the ourradm and then Cnldren’s development

ipg 170

Eb Soownstnwrt 1981 What Makes a Owaluty
Preschool>, Keys to Early Chidhood Education Vol 2 No
4. April 1981

Following are seven key clements which our
research indicates are essential to a quality preschool
programme  We feel many of these principles are also
vahid tor day care centers, kindergartens. family day
care homes and other sctungs where adults provide
care for other people’s children.

Programme well managed, well monitored.
Supervisors must know what 1s going on in their
programmes on a day-to-day basis. They should be
readily available o provide support. give realistic
teedback. help solve problems and reward a job well
done

Parents involved in significant ways in edu-
cational development of the children.
Teaching staff should work with parents as partners.
Vchicles tor parent involvement might indude
home visits, parent mectings with opportunities for
parents to volunteer to helpin the claseroom,

At least two adults in classroom to provide
overall support and individual attention to
children. This tcam approach is more important
than class size twhich often gets more attenuont a
tcam has much greater tlexibilivy in dealing with sit-
uations than doces a solitary adult,

Significant amount of time spent in child/
adult interaction. Talking. sharing ideas playing
together—these are essenual, with the child initiac-
ing much of the activity. Children need adults wo
challenge and support them in their acuvities
Teachers trained in the curriculum, able to
work together as a team and under supervi-
sion. It is teachers who make quality programmes
work. training and support for them is crucial
Evaluation component in programme em-
phasizing day-to-day quality maintenance.
lvaluauon tells administrators when a programme is
on the right track, or when it s in trouble.

Emphasizing quality il encourage weacher areauy-
itv and experimentation with new methods T should
never be cquated with some narrow delimition ol per-
lection thackeeps enthusiasuc, competent teachers
from following their creative hunches Only through
bemg with creauve adules can voung children learn o
express therr own creative mpulses
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For our readers who read Spanish, we are
including the following definition of quality
from Peru.

EXAMPLE 3. BB “Criterios de Calidad”

Franvcrsco Bastr Un wabaio preparado para pre-
sentacion en ¢l 71l Simposio | aumoamericano sobre
Participacran de la Famitha v la Comunidad en la
Atenaon Integral al Nmo Menor de Seis Anos, Tama
Peru. Diciembre 1994,

Iin ¢l wabajo Basilt propone los siguientes criterios
de cahdad:

1 la Acdvidad: incluve la exploracion libre ¢l
jucgo, la oferta de repertorios sensoriales, las ceremo-
nias. ocupaciones pasatiempos no reglamentados.,
produccion artistica las rutinas, la cleccion libre de
proyectos. Juzgamos que se favorece la actividad si ¢l
ambicnte contiene clementos estimuladores. si ¢l
agente educativo combina la permision con la mduc-
cion de acuvidades, si los nifos y nidas complementan
la accion fisica con el enfrentamiento de problemas
que cjerciten las capacidades de discriminacdion. aso-
ciacion, relacionaniento. Hemos asociado a 1a activi-
dad las nociones de distrute. descubrimiento. desarrol-
loy disciplina. Hemos considerado que no basta que
¢l servicio mismo propicice las acuvidades. porque hace
{alta que las induzea en el hogar Hablamos de control
de actividades y de actividades de control. cuya tinali-
dad ¢s expliciar competenaias o déhicic de perfor-
mance. Hablanios de programacion de actividades v
de tiempos de improvisacion donde los propios ninos
v nifas escogen ocupacion, determman el ritmo v
atribuven valor a las actividades. Flablamos de recu:
peracion de actividades ordinanas de la vida familiar v
comunal v de las acuvidades del servicio como distan-
ciamientos para que la familia v la comumdad 1ctlex-
1onen sobre sus propias pricticas de crianza.’

2 La Integralidad- imphca la atenaon del conjunto
de aspectos relacionados con el desarrollo v el bienes-
tar del nmo v la nina. Someramente. la salud, la nutri-
cion | la segunidad el desarrollo psicosoaat Tl campo
de la salud <¢ ha ampliado considerablemente Hlemos
pasado de una preocupacion basica por la superviven-
cia. frecuentemente arrcunserita a fa immumzacion ¢l
mancio de diarreas v enfermedades respiratorias v la
higiene de las personas, ¢l agua v los alimentos a
incluir aspects como la salud menaal, ¢l desarrollo de
los senudos. el despistaje temprano de lesiones orgiam
cas de consecuenaias conducwuales De modo sinmlar
¢n NULILCION nos preocapamos no solo por la dieta
adecuada idluimos cuestones como costoelecuvidad
en ¢l manego almacenamiento, preparacion v distrbu
adon de los alimentos. palatabihidad, relacion enue
hibuios alimentarios de las familias v comumdades, v
seguridad almentana L cuanto al desarrollo pa
cosocial, el campo se ha amphiado extaordmania

mente Quizd los conceptlos mas promisorios de esta
ampliacion sean ¢l de alentos v ¢l de desarrollo emao-
aonal. que han llevado a revalorar la capaaidad de los
agentes de los serviaios para establecer relaciones
presonalizadas con cada uno do Tos nimos y nimas.
Ambos conceptos parecen sugerir una pedagogia del
carmo para la cual las meras caliicaciones prolesion-
ales podrian resular insuficientes Adn cuando sinta-
mos que va ¢s bastante ampho este concepto. lalta
anadir que hoy imtegralidad mcluye cuestiones de
desarrollo familiar y comunnano, v cuesuones ambi-
entales ™

¢ “La Participacion: Hoy implica desde la defin-
cion de politcas sobre infandia y desarrollo soaial, ¢l
diseno de los proyectos vy de alli en adelante, Ta par-
ticipacion en la gesuon, en fa programaaion y ¢l desar-
rollo de las actividades la evaluacion. ¢l control de
recursos propros v la bisqueda de finandiamiento
nuevo La parucipacion incluve a los ninos v nimas, sus
familias. las organizaciones de Ta communidad. las
instancias municrpales Implica al conjunto de los
agentes que brindan ¢l servicio y de los usuarios que
pucden calificarlo. "arucipacion evoca la idea de una
pedagogia del poder, es decir de un aprendizaje sobre
las posibilidades que tenemos para involucrarnos en la
produccion de realidad en la ejecucion de proyectos
clegidos. Por ¢so las servicios deben ser mstancias en
tas que se refuerza y realiza la democracial”

4 La Pertinenaa: Hoy los servicios deben atender
al enraizamiento en la realidad de tas tamilias y comu-
mdades. pero deben abrir a la diversidad de los hallaz-
gos v ensiones de la modernidad Hablamos de peru-
nendia de las actividades respecto al desarrollo indi-
vidual de los nimos v ninas. de perunencia de los dis-
enos respecto a Lis competenaias de los agentes de los
serviaos de perunenaa de los propasitos v de lTos
usos respecto a las expectauvas de las comunidades de
perunencia ambiental

EXAMPLE4 M Elements of
Quality for ECD
Programmes for Children
Under Three Years of Age.
Creche Parentale, France

ASSUABRNRIZID IN N Woobit b 1996 i Search of the
Rambow Pathways to Quahty w Large Scale Programmes for
Yound Disadvantaged ¢ bildien Tinal Report wo Bernard
van Leer Foundation, The Hague Netherlands pg 63
an enenomment full of spec |.|Hy-u7nsl|ml(-.i plr)'wull midle-
vl objects tools and actiorties, ta which cdnldven ane

den vlatiedy e access

brgh lerdds of idieducthzed adidt attcntron aralable to
cildien, and tumed ur to ther mmmediate concerns §for some
of the time at et . vandy of ddforent adults avarlable

to respond to <l roguests

1 .
ol




Coordmators Notehook Isstie 15

— an egalitaran relationship betiveen adults and childvon,
Jounded on joint neotiation and exploration [at ledst for
some parts of the day ),

— the active imvolvement of fuathers as well as mothers, playing
with their children and carrymy out routine child care tasks
nuhuim;} n.tp[)y-chmu/un/,

— a conlext of dierse experiences and opportusnties for
exploration. wcluding diversity among careqroers. i
terms of ethmc/aulturalireluprons behefs. styles of dress
and bebamor,

—a shared goal of conceptual representation, a systematic
generalized way of making seuse of i complex physical
world,

— technseal mastery over activsties. constricional toy. the
equipment and p;ou'durcs of the environment,

— a strong emphasis on perbal commucation, articulation
of concepts and shared understandings.

— mrly sitroduction of synllvohc represenlilions llu'om/b
drawimgs. prcture books. stories, et

EXAMPLE 5. B Early Childhood
Environment Rating
Scale (ECERS)

T. Haksis & RO CHirtord 1980, NLX YORK: TTACHI RS
Cotrrar Priss. Cited in | Brophy and I. Statham
1994, "Meacure tor Measure: Values Quality and
Lvaluaton™, in P Moss & A Pence thids.y Vahanyg
Quality i Early Childhood Samices New Approache to
Defng Quality New York: Teachers College Press.
pgs 67-068.
Individual Scales i the ECERS orgamized by main
Lopic arcas
1 Personal care routines
drecling "J(‘[‘.l rling
mecthsfsimacks
1frest
dapermgitodleting
personal groominyg
2 lurnishings and display tor children
furmishings troutme’
furnishings Tearnmd
Jurmshmgs Oelaxation”
roont dartdmgement
chld related Jlslvllt)’
3 language-reasoning expenences
undersianding langnage
1sing Landiade
redsonmd
iformal kinguade
1 Fine and gross mator acuvities
fine mator
stpereision :fute motor :
Crrons motor space
dross molor equsfinent

dross moelor lune

Q
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SUPEHLISION  (J10ss molor !
3 Creative activiues

art

musicmovement

hlocks

sandpater

dransatic play

schedule [ creatiee

SUPCYPISION L QL ealine,
o Social development

space jalone:

Free play

droup lime

altural awvareness

lone

exceplional provisions
7 Adult needs

adult personal area

adult opportunities

adult mecting area

parent provisions

Example of scate from the ECERS

ftem 1 2 3 4 5 6 7
(1 {1 o 1 %

Meals/snacks ~ Meals/snacks ~ Well-balanced  Well-balanced  Everythingin
servedona  meals/snacks  meals/ snacks 5 plus time
haphazard provided on provided planned as
irregular a regular on regular a learning
scheduleand  schedufebut  schedule. Staff  experience.
of questionable  strict atmos-  member(s) sits  including; sell-
nutritional ~ ghere, stress  with children  help skills;

value on conformity.  and provides  talking about
mealsnotused  pleasant social children’s inter-
asapleasant  environment ests, events of
steialtimeor o during meals  the day and
build sell-help  and when possi-  aspects of foods
skills ble at snacks.  (color, where
(e.g. pouring  Smallgroup  foods come
milk. setting  size permits feom. ete.)
fable. efe.)  conversation

EXAKPLEG. W Quality in
Services for Young
Children— European
Commission Childcare
Network

FRONEFUROPE AN ConnisatoN Crmbe SRE NI ORK 1990
Ouality w Seresces for Young Childven A Diccussion Paper
Brusscls

We have organized ounadicators of qualuy mio 10
areas or blocks We stress that these areas are mter
related. and that there s no luerarchy of preference ol
priority within them different people mav attach dit-
ferent prioniy to them and some mav even rerect

31
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some areas altogether and propose others The mdica- hut sufficiently cosy for quiet actimities and relaxation>

tors in each are expressed as questions are by no - Arcthckitchen faalites good»
means exhaustive but provide some indication of the = Arethe dilren aliowed any aceess to the kitchen»
kind of wsues which might be explored A the food mitrtions

A Accassibility and wsage—This set of critena exam- = I the foed athactivdy presented
mes the process of entry to services and the adaptabil- = Arcmealtimes a pleassae or a Chore»
iy and tlexibility of the service to individual tamilv —~ Are the dodakrooms and todets of i good standan d>
needs = In there adequate storade space”

— How easy it for a Jld to gam accec o a parieuda - I\ therc adequate space for staff

NG N N .hicqu.xl(‘ sfedee for purenis?
~ What binds of admissions procadires are mivolied> C Learning Actioitio—This set of <ritena refers to

’ . y R L. R R .
= What prontties ure imposcd® activities which develop and enhance children's cog-

’ 1 . " . . ) )
Who control admissions mitive and social development . The criteria we pre:

— Are appuals possible adamst deasions which bave han sent in this block are very general and we recogmze

that they may have already been developed m much
more sophisticated wavs in ditferent countries

made
— Does the parent bare probiuns ahout affordabidity of th
i )
NI — I there i comprehensive range of activties for the childien
— s it ey to bard from home to the service = Are there ofsportumties to deeciop oral and wnitten ngursti
— K nedotiation possible abont bours attended or abont Jeiliso

days attended> = Are thuc opporturatics to deeelop bilingual skidle

= Arc there apportunties to devedop basic mathematical

coneepls?

—How ﬁ(NlH( or m}nf are the rontines of the IIsery ot

cnldeare sedting?

B3 Eneironment—This set of critenia exanimes ditter- — Arcmusical expression and msical skills enconnaaged-
ent aspects of the physical environment of services — Do children bave an apportinty te express themsedres
and covers a wide range of tactors trom health and through play and dvama puppetry and nme
qatety to acsthetics — [<nitorest i luol'omml' and SLI{‘II(I[IL COHLLP ('moxumhd‘

— Are the sunreundrganadc and outside safee — Are thae opporfunities to devdop mus co-ondimation

- Do they promaote health and hadily control

= Do they guard adanst aheiows hazands and dangoss ~ Do childeon undostand basic coneepts of bealth and

= I thareacees for chibdien o aduits wuth disabilities by

= Arcthcsnomdings attractive and ael-desred- = Do chidras undostand Jood purcivasc and food prepa-

- Do they ook acthetically pleasing ttion”

- Avcthoraome suffioontly spacions to allows frecmoranart — Do Janldven bave an undastandosg of thar local cormu-

UNICEF 93-1298 Chrisian Fregier
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nity and the activities which go on m it?

— Is the nursery or child care setting well-cquipped with «
range of furnishings and activities which promote learnisy?

— Can children negoliale some control over the struc ture and
perce of activities?

D Relationships—Relationships exist at a varicty ol

levels and in many permutations: between adult or

carcgiver and child; between child and child, between
the adults themselves whose own interaction and
comportment inevitably set standards for the chiidren.

— Do staff or caregivers have knowledge, understanding ond
experience of child development>

= Do they miteract with children with warmth and kidness>

— Is there consistency of staff with children>

— Are relationshps stahler

— Do mdividual members of staff develop relationships with
particular children and know and understand their personal
histories>

= How do stuff treat children who bebave irrtably or irritat-
ingly or who are withdrawn?

— Do staff respond to the demands. euquiries and requests of
children promptly and with respect?

~ Do staff cope well with special events or emergencies

— Do the staff actively promote leaming?

— Are there men as well as women as role models>

= Do staff emphusize and develop co-operative play and sup-
port relationships bettween children>

— Are there child-initiated activities

— Arc there adequate opportunities for phay amongst <hildren
withaut adult mterraptions>

— Are there spaces for children to play that are wot constantly
monitored by adults>

= Cann chuldren choose who they want to play unth»

— Are there same-age peers. younger children and older
hildren»

— Arc brothers and sisters allowed to be compamon<»

— Arc relationships between children stable>

— Are friendships supported>

— Do adults relate well to each other?

= Arc the adults m Inerarchial relatiouships to one another

— Aue there friendships among adults>

— 1o the staff working with the Childien emjoy their work, feel
pleased and confident in it>

E Puarents’ Views—Thus set of criteria explores the

nature of partnership between parents and those took-
ing after their children

- Are there ways of meastring parent’s opintons or views
about the childcare setting»

— Do parents feel welcome?

- Do paarents have enotgh time to leave therr cild at the
begmmmg and greet ther (ild at the end of a day ot
SC5S10H?

— Do parents feel they bave enongh mformation abont the
progress of then chld>

— Are parents able to e information ahout the prodiess of
thar child>

= Are parents mformed abont the fanuly actiosties and 1on-

Aruitoxt provided by Eic:

tines and the rmsonsfor them>

— Can parents comment on or contribute to these activntics

and rontines>

— Can parents stay or jon in meallimes or some other activity

of the murscry or childcare settimg?

— Are parents involved in discussing or settimg the curriculum

or programme for the mursery or dnldcare setting?

= Can parents be mvolved i the management of the nursery

or in the selection of staff or n the fimancial control of
resonrCes?

F. The Community—This sct of criteria refers o the
community.. The extent to which the nursery or
childcare setting is sensitive to these external influ-
ences is also a uscful criteria of quality.

Is the wursery or childcare setting part of its local

communly?

Do any of the staff live locally>

Are the iterests and priorities of the local environment reflect-

ed in daily activities?

Do children visit local facilities>

Do local people who are not parents and staff have an oppor-

tunity to visit the nursery or childcare setting?

Arc there other activities which go on i the place where the

children are being cared for und educated?

Can the children take part it community events or festivals>

G Valumg Diversity—This sct of criteria reters to di-
versity, the extent to which the concent of ‘normality’
is explored and extended and heterogencity accepted.

~ How arc issues of gender recoginized and accommodated >

- How do staff and children deal with race, eoen if there are

not black children or stafffcareguvers immediately present>

— How are the necds of children. staff or parents wnth disabili-

ties identificd and met?

— How sensitive and tolerant are staff and children to indind-

wal differences>

— Is therc a conscions attemp! to understand and challenye

stercotypes, aud to represent and allow for cultural and
physical doersity in the materials and equipment which are
used i daily activities?

— Are extra resoutrees and support aveanlable if necessary?

H  Assessment and Outcome Measures—These criteria
refer to measures of children’s progress and the extent
1o which specilic problems or specific talents are rec-
ognized and accommodated.

— Are children observed regularly?

— Is the progress and devclopment of indiondual children

monttored, recorded and discussed?

~ Is the antonomy and privacy of mdividual chnldren

1espected?

~ Is confidentrality respected>

— Are the records available to parents>

= Are parents” observations and comments wsed i the assess-

ment?

I specialist help avenlable when wecessary. cther for <pecial
medical or psychological problems or for enooling the devcl -
apment of particailar skills such as music or 1t or swim-
misng>




Q

I Cost Benefits =This set of criteria refers to value {or
moncy.

—How are the costs of the nurvery or childcare setimyg
ailealated

= How arc the henefuts to parente and dnldar waghed>

~ Once capital costs are met. are caladations madc Jor yent
rales. msurance. heatg and hghtng»

— Are admnustrative and wamtenance costs mchuded>

— How are the salaries or payment of those leoking afta chil-
dien calculated

— Do costs mclude adaguatc resonrces and replaconan of con-
stkable tems

= Iy thae saular coverade for staff s or staff tammg»

— I staff recretment mchedod>

= Is the Im).f I’u.f‘](l d.f(qlmlv fora balanced. vaned and
altractine diet

= Ave costs inchided fer msals ad traeel of .slu_ﬂml.f hil-
dl'('n’

— Who meels these costa

- Do parents contnibute>

— Arcsomte staf] wnpard becansc they arcwarkimg as velup-
leers?

— v these costs examined mrdation to wsa salinfaction®

— Arc costs exammed i relation to absentec sates aid staff
lurnoprer?

= Are costs exanmmned ni relation to Juld turmorar

— Arc costs examned inrelation to eatcome measures Jor

cldrens

1 Ethos—The cthos and regime of the nursery or
chitdcare setting is the balance of all these quality
indicators the extent to which they are integrated and
used in a coherent tashion The more postuve and

ERIC
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coherent the programme or organizaton the mote it
1s refated o the value base the more likely itis that
good quality will be achieved We restate those values
here
Docs the musery or dhldcare setting promote dood hailth»
= Deoes the musary or dnldeare sattmd encourade chddran to
be spontancons and express thomseloes frec l)”
- Does the HUtsery o Dildeare sating anraare that (dnldren
arcrespected as mdimidualse
< Does the Hrsery or cldaane sclling promole w”« on{l-
dence and zedd for laarmmyg»
- Does the nursry or huldeare selling encourdadca bl
learning and caring eneironment?
— Daes the HUYSCHY Ot chldeare scltnisg diconrade sou.xlnhl_}’.
frlcndsln]v aid co-operation with otha s
= Decs the nursery or chilideare setting recoguize gl oppror-
{mlies prrespechine o[ x)('u.fcr. tdec or Jmllnhl)"
= I cultural Jlm-ml)' _[u”)' expressed
— Is the nursery or childearc settmg fuily sensiecto famly
amd conmunity mﬂm-nu-s."
= Arc the cnldren happy»
= Dees the HUrsery o childcare settmg bave a statonent of
auns and obpecties which supports these ealues
= Dol the shlﬂ.l;]u'c with and stppoirt these objectines>
— Arc there dear strategies for putlitg thesc ams and obyec-
lwres ilo praclce?
= Do the organtzation. routme and programme of actimtics
n-ﬂcd the amns, ol’;alu‘c\ and sraledios?
— Arc thare factors which work agamst adlwering these amn
aind objectives®
- How accountable 1< the RITUNTR S childcanesdting and to
whom

- Wiatarc the antersa?
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REGIONAL PROFILE:

South Asia, East Asia,

and the Pacific

SHETDON SR Ricdosar Ebuc vnios Apvistr UNICER

UNICEL support 1o carly childhood development
HCD s based on an inter-agency policy developed
m 1993 and recently updated at a workshop held at
the Innocentt Centre in Florence in fune 1995, This
policy stresses that ECD is important both in its own
right and—as the toundation for subsequent learnimg
and cducation—as a major lactor i the attainment of
Educauon For All. Because of this importance it must
be more systematically planned more cifecuvely
mplemented and more strongly supported by part-
nerships ol governments non-government organisa-
tons communities and donor agencies
In order to strengthen and broaden UNICTTE acuvi-
tics m FCH the Educauon Cluster i cotlaboration
with the regional educaton advisers from the regional
olfices in South Aaa Fast Asia and the Pacitic organ.
ised a workshop on ECD i Aca in Bangkok
Thailand from December 11-13 1995 Forev-hive
parucipants mosthv from ten South and Southeast
Asian countries «Myvanmar Bangladesh S lanka
Nepal Cambodia Tao PDR Thailand Viet Nam
Philippines and Indanesiar ook part i the work:
shop These parucipants indluded the tallowing
m D and educauion officers trom UNICTEE
country offices
m cducaton and health nutriion advisors from the
UNICEEF Asian regronal otfices and headguarters
m representatives from governments and tocal non-
governmental orgamzauons NGO collaboaung
with UNICTT mcarlv dhld development pro
grammes and
m speaabists i PO rom unin ersities and imterna
tonal NGO and networks

Dunmg the course of the warkshop several ditier
entacuvities were canned out These mcduded descnp
tons of how 1-CD actuviues it into the programimes
and budgets of UUNICTE countiv offices the exchange
of expenence m FCD m the ten Astan counties pie
SCHLALIONS CONCCITNING CTOSS-CULLING 1SSUes 1N [KQD]

re ¢ . onutriton and child development health promo-
uon tor ECD community partnerships and global
and regional networks < and the development of coun-
try action plans and rccommendations for regional
cooperation related to FCD

A large varety of materials was distributed at the
workshop including descriptions of project activities
ECD traming and fearming materials and copies ot
notes from oral presentations In the sections that tol-
low are presented summaries ol important issues dis
cussed at the workshop,

The Place and
Importance of ECD
in UNICEF Country
Programmes

The scope ot total ECI coverage -roughly services lor
children aged 3-010m the Asian countries represented
at the UNICEE workshop ranges from 2" i
Myanmar to 8% i Cambodia to 20% 0 the
Philippines and 33" 1 Viet Nam In general such
coverage 1s provided by private and rehigious organ:-
cations

Considerable vanety s shown across the region
terms ol where FCD aits in UNICEE country pro-
grammes [t most olten appears m Lducation units
with full-time otficers asstgned to 1t in Nepal
Mvanmar Bangladesh SecTanka the Philippines and
Viet Nam and with onlv a part-ume officer m Lao
PR but it also fits - with onlv a part-ume officer
mta the Wamen m Development progiamme i
Cambodia and mto the Childien o Lspeanally
Ditticult Crrcnmstances - CUDC T programme in
Thatland There s na dear cut assignment of respon
sibility {or TCH i ndonesia

In terms of VUINTCTY budget allocations even

ERIC
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greater variety 1s shown both absolutely and relative-
Iv. The amount of funding allocated annually 1o ECID
ranges from no tunds in Indonesia and $ 10 000 1 Fui
to $75 000 11 Laos $135.000 i Srr lLanka, and
$ 140 00010 Bangladesh; $200.000 in Nepal- $300 000
in Myanmar and $325 000 1n Cambaodia: $677 000 1n
the Philippines and $747 000 m Viet Nam In per-
centage terms compared to the totat education bud-
get, this means for example 3% in Bangladesh, 5%
Myanmar. fess than 10 in Lao PDR and Cambodia
£1% m Nepal, 153% m Sri Lanka up to 17% in Viet
Nam. and 0% in the Philippmes (though a re-bud-
setng exerase m hight ot EFA goal achievements in
1995 reduced this to 2001

There are otten good reasons for such allocations
In some countries such as Viet Nam and S Lanka
FCD 16 a strong government priority or as m the
Philippines, a focus of sttong NGO attention This 1s
in part because of lugh percentages of children found
n primary education and therctore the abihity ol gov.
crnments and NGO 1o Tocus then attention on other
levels of education- which UINICEL s willmg to sup-
port In other countries. such as Mvanmar the
absence of government and NGO mterest has ted
UINICEE to fauncdy a major programme m the arca In

Q
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Early childhood programming can support not only younger children, but also their older siblings who
are freed from custodial care to attend school and to be children themselves. UMCUEF 95-01:47 Fanck Charnon

Bangladesh on the other hand a strong goverament
and UINICEEF focus on the EFA goal of primary educa-
tion has led to neglect of ECD.

Issues and Lessons
Arising From Country
Experiences

New Trends of ECD

Several new trends in the development and provision
of ECD activities need 1o be taken into account Frrst
15 the slow movement or <ome connlres o'[ll'(' tefion townand N1
ECD ws compulsory or at least as strongly desirable, a
heliet already the case m much of Taun America raad
m strongly centralised states such as DPR Korear Ina
narrow sense. this can mean that kindergarten
hecomes compulsory for admission to elite public and
private primary schools but it can also mean more
gencrallv that ECH s seen as bemg an imtegral and
necessary part of basic education While some couns
tries i the region are birst expandimg the detimition ol
bhasc education up the svstem o mcddude grades 729

3t
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others are at least considering the need o expand cov-
crage down the system as well.

Along with this trend is the desire to give proority to
expanding ECD coverage first of all to rural, mdigenous, and
imporerished areas—partly as a process of positive dis-
crimination and attirmative acuon toward disadvan-
taged arcas. There is general realisation that the urhan
clites can take care of themselves and that greater
cltorts need o be put into more cquitable distribution
of ECI programmes

Both of these trends imply a third the ueed for some
kind of dovernment policy m reqard to ECD. Though some
governments fear that having a ‘policy means estab-
lishing an expensive state-supported ECD/preschool
system. most now realise that a policy can mean many
different things, from providing universal ECD cover-
age (as in DPR Korea) to detining core curricula, pro-
viding standardised teaching and learning materials,
training (and perhaps paying for) teachers. and subsi-
dising ECD programmes in disadvantaged arcas.

A tourth trend is the realisation that the area of ECD) pro-
vides space for nmovation, a chance to move from more
traditional institutional approaches 1o tamily- and
community-based approaches, with new kinds of
more child-centred, interactive pedagogy and stronger
links between ECD and primary school, between tor-
mal and non-formal approaches. between the educa-
tion of children and of adults. and bewween mothers
and fathers.

Of parucualar importance is a fifth trend: the realisa-
tion that mnovations m ECD can sometumes feed bock mto the pri-
mary education system In other words, ECL 15 not only
being viewed as lacilnating. through school readiness
activities children’s transition to a tormal primary
school. In addition. it is more and more being seen as
a means, among parents, the community. and each-
ers, 1o build awareness about, and provoke the
changes required in, the formal school system. This is
being done, for example, through educating parents of
pre-school children about what to demand from pri-
mary schools; the training of primary school teachers
with preschool teachers. in more interactive. child-
friendly ways (as happens in Fiji); and a special cight-
week transition programme added into the first grade
of school in the Philippines which is training teachers
how 10 make the primary school more child-friendly
and ‘ready’ for the voung child. The issue here is to
ensure that ECD programmes more positively influ-
ence primary schools than primary «chools negatively
influence ECD.

A tinal trend relates wo the ink betweenr ECI and
il aghts ECD is being seen as one of the develop-
me nt rights of the voung child, as defined i the
Convention on the Rights of the Child, and protec-
uon of the young child from abuse, both inside and
outstde the family, 15 becoming a more important
rationale for ECD acuviues

Q
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Who Needs to Be

“Developed” and

Who Does the

“Development”?

In keeping with the desired inter-secioral inter-gen-
crational approach o FCH, there was wide-ranging
discussion at the workshop concerning the variety of
actors who need to be involved in ECD in order 1o
expand itand to make it work more eftectively. There
was agreement that the primary target group of EC) activn-
itres are mfants and youny children even {etuses in regard
to pre-natal care and those 0-2 years of age twho are

often left out of programmes which focus on instiwu-
vonal ECD approaches), and extending to cover chil-
dren up to cight years of age. therefore overlapping
with the first years of school and ensuring that chil-
dren succeed in the transition into the formal system.
Of most importance are young children ‘at risk'—
those with spedial needs in regard 1o beatth and sur-

UNICEF;93-1703/Roger Lemoyne

vival. care. development. and protection, as well as
those not receiving any available social sector services.

In dealing with this group, a large number of actors
need 1o be 'developed’ in regard to best practices in
the care and development of young children. These
include:

School chiddren and older siblimgs must he involved
FFCD-—as mobdisers of support for ECD; in mapping
and gathering data in regard o issues such as child
health, school health, and puptl absenteersm; as pro-
ducers of programmes for children; as members of child
walch committees; and, through school-based child-to-
child approaches. in tcaching and caring for younger
children.

Youth {parents-to-he ), especially adolescents who will
soon marry and have children, must be given mforma-
ton and <kills (¢ g, through family lite education)
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related to good parenting and child development

Pregnant women and new mothers must he provided
knowledge and skills related 1 pre-natal health and
care of the very young child te.g.. maternal nutrition
breastteeding and weaning. growth monitoring)

Mothers (and fathers and other careivers - must be taught
a broad range ot skills. in arcas such as the best meth-
ods of stimulating and caring tor children and of mon-
itoring physical and social development. In Indonesia
the village-based Posyandu chealtht centres teach
mothers how to use physical and psycho-motor devel-
opment charts for their young children, and the BKB
(Bina Keluarga Balita—centres for families with chil-
dren below five years of ager. train mothers how hest
1o play with and stimulate the menal development of
their children.

ECD careqivers and preschool taachers clearly must be
trained in the knowledge skills. and atttudes appro-
priate 1o holisuc, integrated child development acuvi-
ties

Adult educators tsuch as other teachers of non-formal
education programmes i can play a more active role in
ensuring that child development content s put into all
adult education and literacy programmes

Comnuunity and local gorernment leaders can not only
provide tinancial and matenal support 1o ECD activi-
tics. but also help create awareness about the need for
FCD change atttudes and mohilise the community
for action.

Commumty. rcdigrons orgamsations. wnd NGO because
of close relatonships with communitics are particu-
larly well-suited to carrv out rescarch on cdhildrearing
practices strengthen human resource capacity at the
communty level. and encourage networks of cluld
weltare and development workers. Women « assaciations
espedially those that reach down into local communi-
ues can be mobilised 1o organise [CD activities

Extension agants of othe: sectors can he encouraged to
work closelv with FCD programmes and organmisers
These mclude agents m health agricalaure vwith a
tocus an houschold tood productions and internal
attairs cwith its often close hink to local government:

Aatdemcs and othay professionale can encourage research
m arcas such as tradinonal childrearing pracuces and
changimg risk pauterns and tanuly structures

Gorernment officials and policy-makas at hugher levels of
the svstem can be encouraged not onlv o provide
greater fimancial support 1o F'CD but also to develop
more svstematic I CD policies i arcas such as fan
guage of pre-school education e mother tongue vs
language of pimary school mstucuon<and a locas on
disadvantaged regrons

The privale secdet can also get mvolved m general
Ind rasig for FCD and mothe establishment ol 1CD
programmes tor Children of emplovees

The medur can be mohilised to mcirease demand
bulld politcat will and provide a channel tor parental
cducation about 'CD The Parent 'fecuveness

Service tPESi in the Philippines tor example
mcludes. maddiion to b ae visits and group discus-
sions, a radio programme with drama song. and a
talk-show

Also a video-based child development programme
has recently been developed by UNICEE tided
Evhancng Early Childhood Development Tt provides essen-
ual child development knowledge. strategies. and
resources which can be used by parents o support
child development during the first six vears of life.
Each of the four animated videos is accompanied by a
facilitators and parents’ guidebook. The videos are 1o
be used in conjunction with country-specific live
action. and a production guidebook has been prepared
10 suggest ways 1o add country-appropriate materials
The videos can be used on national television or m
video cassette tormat. in a variety of group seutings.
including community-based parent discussion groups
training courses for professionals and para-protession-
als. and in health care centres

UNICEF staff. especially representatives. programme
coordinators. and project officers in all relevant see-
tors also need awareness-ratsing in regard to the
mportance of ECD for the eventual succeess of other
UNICEF activities and training 1n how better to
organise ECD activities.

What Has to
Be “Taught”,
and How?

Participants at the workshop also discussed what
needs to be taught o young children vand 1o their
carcgivers and teachers in elfective ECD pro-
grammes One particularly interesung approach to the
what and how was deseribed ina S Lanka pro.
gramme where dubdren are Luaht ey ]\).n(i(.u' knorele e and
el whide takong part wceery day acnaties mcdudimg cat-
mg bathing washing deanmg and cooking During
cookimg forexample theyv wash rice scrape coce wts
and cut vegetables and while scemmgly playving thev
gam experience with usetul work habis: learn skills
such as namung objects and identifving weights
smells tastes shapes relatve sizes colours and tex-
wies merease ther vocabulary: develop gross and fine
motor skills and hand and eve coordmaton. and leamn
to understand mathematcal concepts and how 1o tell
ume

Danng hetter i prmary school although an impor -
tant by-product ot FCIY should not be its mam con
cemn Inother words the school-readimes tancuion ol
1 CD which tocuses on extending the formal school
cvele dovwnward and acceleraung «chool instruction
dinng the carlv vears of Tle should not be s mam
pre occupation But such readmess s mportant both
m realiy and i terms of advocacy tor 1 CD pro
srammes cspectallv m highly compeuuve education
swstems where a good catlv start mav lead 1o later
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success, and especially tor the cruaial. carly suvival
grades” during which tor one reason or another te g
fcarnmg in an unknown national fanguage rather than
mother tongue? children otien drop out of school.

An examiple is the eignt-week cransition programme
in the Philippines. at the beginning of firet grade
whicly is feachig skddls aud competencies in the aeas of commu-
mcation, mmeracy. soctil-cmotional deropment psyhomotor
development. and aesthetic deedopinent, via games stories
manipulative activities and indoor and outdoor activ-
wies In Bangladesh. through preschool and conunu-
ing through two vears ot learning preparedness work
in school children are inducted into the learning rou-
une with the mam common learning ditliculties »pe-
cially in language and maths identified and then
tocused on. Also. in Sri Lanka. a very uselul instru-
ment has been developed 1o measure childrens readi-
ness for school: 1t consists of a scries of pictures that
are wsed 1o determine a childs underaanding of space
numbers sequence and seriation.

For parents itis important 1o ensure that thev
understand the fucts for hfe—practices leading to ¢ od
health and nutrition se g food wupplementation carly
detection of ARI treatment of diarrhoca: how o care
for simple illnesses how to create a child-sate house
and help children avoid acaidents et Tis also impor-
tant 1o teach about Juld nghts—survival development
protection and partiapaton—in a way that is under-
<tandable bv parents and other caregivers This
includes knowledge about the varnous kinds of <aqial
ills that voung clildren may eventually encounter and
need to learmn how o cope with

Parents must also gam kil to be better caregers parent-
i the vhole Jduld—its phyacal cogmitive pavchoso-
cial and spiritual needs—Dby trving o ensure that JJul-
dren have a happy childhood with Tove and alfecuon
much plav and hde work and the chance to discover
the 10y of learming This means that parents must learn
good parcnung practices te g how 1o plav with chil-
dren how to pron de dl\Lilenc and how 1o use the
home and the immediate environment as the primary
sources of learnimg and development betore school
age and appropriate carly cildhood care and devel-
opment techmiques The Tater requites knowledge
about vanous mdicators of phsical growth and men-
tal «oual development The montoring charts devel
oped in Indoneaa represent good examples of wols
that can help parents and other caregivers in this
process

Fmally parents aleo need to gam a bt azdostan g
of the importancc of amoinng and kot thar dhnidran ofeaain
then danwahtas m school of then own vole m the educa-
uon of then children of how to discrimimate betw een
good and bad teachmg and good and bad schoals
and of how to paruaipate acunelv thiough the school
in demandimg and aclievimg a bettar qualine education
tor then dildien

How Should ECD

Be Organised?

The organisation of ettecuive ECD programmes
requires both strong and supportive mstitutions and
cfticient processes In terms of structure, one conclu-
sion of the workshop v as 1o try 1o use available organ-
isations rather than «iart every ume anesw In this
regard. the workshop looked at two levels of the avs.
tem. natonal and local

mNational

An essenuial question is who at the national lavel s the
potwer aud authorty to bring people together aronnd ECI rosnes?
Who. in other words has the political and or moral
authority—and the resources which might flow trom
such authority—to mobilise a poputation concerning
L:CD Tapping such a person s authority—whether it
be the head of wate or as s often the case his wife—
may help promote the ssue

Natioral ntnuments—laws broad policies. develop-
ment plans—mav also be important In the Philippines
there is a legal mandate that cach village must estab-
heh a dayv care centre. and the Local Government
Code states that Tocal governments must provide ECD
services to all constrituents. Some governments are
now developing more explicit policies inregard to
FCD although many are rather minimalist in nature
and more and more national development plans are
includimg chapters on women: a chapter tocused on
children may also be usetul

Natonal adgenaes—suchh as the Childrens Secretanat
in S Lanka and the Navonal Counail tor the Care
and Protection of Children in Viet Nam—may also be
usctul o promote espedially to the extent that they
have some mechanisms to reach down the svatem to
the level of the commumity Anoiher option s a coom
dinating or mter-agencey commitiee at cach level
among donors government agenaies and NGO
rauch as the nter-Agency Commitee on FCD i the
Philippines

Fmallv also important m the promotion of stong
svstematic infrastructures for LCD are vesaandh g
and adrecacy wits which focus on the problems and
solutions: related 1o ECD A new example s
Thailand s Navonal Incuwae tor Child and Fanily

Development lTocated at Mahidol Ulinversity in
Rangkok

mLocal

Organsatons at the local Tevel can be designed
both to enhance FCD services and focus support tor
FOD hom among various mterested parues In Nepal
for examplie a proposal ishemg developed which
wonld create a dluster sestem of 1o satethte home
based FCD programmes statfed by tacihitatons with a
Tth grade education s managed by the Village
Development Commuttee provided space and maten
als by the community and situated around a ¢ nster




centre located in a primary school and stafted by a
trained teacher. Such a place can be an accessible
resource centre and a centre of ‘good practice” where
ECD workers can get help and view good care-giving

tfor example. nutrition. breasteeding. and immuni-
sation) work well together.

- The contbinng of varions ECD programmes i one larger
wstem—as in Viet Nam where the ECE programme
mcludes daycare centres, parent education. growth
monitoring, regular health check-ups for mothers

and good management

Also important 1s the development and strengthaung of
local-level orgamsations and networks concerned with the health
welfare, and rghts of the yourg child Such community-
based networks can serve to motivate the community
around ECD. operate as a kind of village 'watch' 1o
easure implementation of the Convention on the
Rights of the Child tCRCY maximise opportunities
and resourcs from all potential sources, help improve
the community’s readiness lor. and environment sur-
rounding. the ¢hild. and enhance links and exchanges
between communitics.

This is where partnerships for ECI) become mportant—a
ditferent mix of partners at cach level. each with a
clear detinition of tasks and responsibilities. In Nepal.
tor example. the Primary Curriculum and Textbook
Development Unit develops FCD curriculum. trains
teachers, provides guidelines and necessary materials
and supervises and evaluates programmes; the District
Education Officer motivates local communitices to

and children, credit schemes and savings groups for
women, immunisation, nutrition education, women’s
literacy programmes, home visiting, and the teach-
ing of agricultral skills. In one year a pilot of such
integrated services has led to remarkable improve-
ment in women’s and children’s health status and
household tood security. The credit scheme of this
programme 1s especially intercsting. 1See Case Study
on page 45

— Integrated traming 1 also important, so that all major
actors in ECD, at cach level. are trained together.
This includes, among others. ECD workers man-
agers. local extension agents from concerned sec-
tors and primary school tcachers.

— The wwolvement of all possible media i ECL) prograwming can
also help to promote ECID Advocacy. mobilisation, and
education by radio is one example. as is the use of
sermons and other religious messages tin churches,
temples and masquest to promote FCLY messages.

Grounding in local reality Another important

organisational principle is that ECD programmes should

be based on local resonrces. on the everyday life of the famly
and to the extent possihle. on traditional child rearmyg practices
and existing knowledge As shown in a swudy in Lao

establish and run activities: the community arranges
tor space. teachers, and other materials: parents pro-
vide books and pens send children regularly o the
programmes. ensure cleanliness of their children. and
share information about the progress of their children;
and teachers try to be aware of the interests and capa-
bility of cach child give attention to the learning
process, inform parents about the childrens progress.
and keep evaluation records of the children.

PDR, while some of these practices may be harmtul
to the child, many more deserve to be encouraged
and strengthened Related to this is the use of local

u Other principles of organisation culture and language—as well as local rhymes. reli-
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Besides the above structural issues relating to

the organisation of

ECD programmes

at national and lo-

cal levels. a number
of other principles
related to the pro-
cess of developing
these programmes

are important o

consider.

Integration The

integration of ECD

is required in sever-
al ditferent ways.

- Integration withm
the Ministry of
Healthitself is ob-
viously important,
to ensure  that
unity concerned
with mothers and
young children

ECD programmes should strive to build upon local culture,

language and practices. UNICEF 93-1744 Roger Lemoyne
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gious sayings, folk tales, games, festivals, puppets
plays songs and lullabics—in ECIDD programmes.

One way to
gain information
on such local
practice, among
other important
data, arc knowledge,
atttude, and practice
(KADPY  surveys
These can assess
such issucs as atu-
tudes of mothers
and tathers to-
wards having chil-
dren, knowledge
about children’s
needs, child-rear-
ing practices
which help and
hinder child de-
velopment, care-
taking pracuces
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that help sacial-emot nal development. knowledge
about dangers and 1isks around the home, mdicators
of physical development common practices for cog -
muve and fanguage development. perceptions about
the iclavonshup between home-based and schoot
based acuvities, percepuions about school skills and
the parents role in the development of such <kills, and
discrimimatory behaviour i parenuing practices espe-
cally macgard o girls

Related to this 1s the nead to e participatory methods of
meads pvesment Pradranmn and Nlmllllll() Illl[”('lll('lll(llloll_
and cealwartion I other words methods should be
tound to mvolve dhildren women men. and the com.
mumty at farge m ECD acuviues. Parucipatory Rapia
Apprasal - PRA medvods are an example of this,
inctudimg the mappmg of ECD services and tamilics
with voung Chitdren
Clarity of roles and process Another impurtant
prinaple s the ned to danfy the roles and responsibilities of
the parons actors e ECE progremmes In order 10 deter-
miie an appropriate division ot labour among the
vartous actors at various levels in ECD a matrix is
usciul-—-of who rgovernment NGQOs, the private
sector- does wlhat m regard to the primary arget
group voung children at varous ages 1o caregivers

parents sibhings parents-to-be and other care-

givers and T CD sharcholders and interest groups
ccommunity leaders, tramers extension agents of
other sectors acadenmics and professionals govern-
ment ofhicals policv-makers the publice Once
such a matry s developed s casier 1o determine
tor example gaps in services where additonal
resources and traming are required et

Tow alvo mportant to clanfy what is meant by good EC)
practices This s where its uselul wo have e g for par-
ents daveare workers weachers dear manuals guide-
books currncadum gundes record tormats, rseli evalu-
avon matenals and checkhists of milestones m the
ulds phyacal emouonal social cogmunve and hin-
guistic development

Related 1o this s the ned to haee atematic methods for
tacmd and tracking - tacimg the progress ot duldren
related o various services of FCD ce g immuanisation
and growth monormg and tacking down those
whao do not avail themselves ot these services Tirany
given commuinty 1t s therefore important to be able
o hist dhildien by age se g through local government
or Church reconds o1 a speaial census or survey -
record vanous nulestones i ther development and
determime who withm the community s responsible
tor ensinmg that duldren espeaally dhildien at sk
and with special problems use the services provided
Sach amanitonng pracess can also focas on issies
elated wo child protecuon

Q
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How Can ECD
Success Be
Measured?

The first issue related 1o the monitormg and evalua
uon ol ECH saccess s that momtorng and «oaluation
frocesses mst be mtequated nito ECT programmes from then
ray begmmgd and mto the ways of thinking of parua-
pants both organisers and implementers Monnoring
and evaluation also need 1o be structurved so that they
look both at the more quantitative issues of coverage
and costs and at the flavour and nature of the pro-
grammes. They also need 1o be used both for system
accountability and central planning purposes. and for
individual project improvement and localised pran-
ning

Another issuc is the need o ensure that theae s Jear
rcporting to the fumly concerning the progross of the (hld. This
can serve as strong feedback to increase parental
awareness about the usetulness of ECD acuvities and
to strengthen their demands for higher quality ECD
programmes.

A third issue relates 1o the need to focus assesement partic -
wharly on chidren and fanulies at sk FCD planners. pro-
grammers and practitioners need to know whether
their programmes and acuivites are useful for those
who necd them most.

A further issue given the lack ot developed evalua-
LION syslems in many countries, is sc’f—cmhmnon tor
parents, carcgivers and imstitutionse In Srrlanka a
scelt-evaluation package called Where Am I Gomyg, has
been developed which asks teachers to evaluate thems-
sclves in arcas such as free play. storytelling the use of
the environment. language development cte There 1s
a similar checklist developed as a chart that can be
hung on the wall so that parents can see what shouid
be happening in the programme.

[Home obscreation ot parents” knowledge <kitls and
behaviours and then impact on the child s develop-
ment s also important. This can be labour-intensive
ol course but can alse provide direct feedback o par-
ents on their parenung skills and on the eftectivencess
of parent education programmes

ECD programmes must abe devdop a variety of indicators—
phyvsical behavioural. neurological, Iimguistic ete -
W assess children’s progress The important thing 1s 1o
ensure that these are very much prachitioner and parent-
Imln”_y

Afinalissuce is thonad to devdop and denly ddie the yan
2000 doal. Who will dehine the indicators used to mea-
sure these goals? Wil such indicators be only quant-
tauve m natne «¢ g the percentage of children who
are m presc hool orma range of FCD programmes
o1 more qualitatve the percentage of dhildien who
enter school 1eady or with developmental delavs

r:«i-
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Problems and
Constraints

Despite the achievements and trends related 1o the
development of ECH in the region many ditficultics
remain. These include:

- Jl[ﬁurhm n ('Npmldiu_q aceess to, and mprovmy the qmu'lly of
ECD programmes to those who need them most ECL acuvi-
ties usualtly locus on older children taged 5-01 living
in urban arcas The preferred approach is cither
mere child minding” ta place 1o leave and feed chil -
drent or an academic, instructional approach in
preparation for school—rather than on integrated
child care and child development.

the low status of ECD itself and of its teachers and workers In
comparison o wachers in the formal system of edu-
cation and to workers tsuch as health and agnculur-
al extension workersi m other sectors ECD person-
nel are generally badly paid rif at all and without
security and often little motivation This is where
the issue of mcentives becomes important—the
problem of losing volupteers trom ECID activities
and the neced, therefore, to devise non-salary incen-

tives such as access o income-generating activities
ficld trips. free health care at local hospials and
appreciation from the local community

rmntlvies and competiion within the comminnly exist despite
myths to the contrary Thus, communities are often
riddled with conflict, lack solidarity. and have limit-
cd time and energy to participate in FCD activiues.
poor coordnation and weak mtersectoral hnkages at all ks

YVarious parts of the education system itself cday
care pre-school and the primary schoolt often work
together tor coordinated attenuon 1o the voung
child. and concerned sectors such as health and
social wellare, usually collaborate even less

- The polibaization of ECD. as in Laun America where 1t
is popular with the people and therefore in the
rhetoric of competmg political parues Thus ECH
programmes begun by one government mav not
outlast changes in government To make the dis-
tinction used in [ aun America tf a programme 1s not
a commutment of the State arrespectuve of govern
mente it will not survive long

— the fear of goromments that any mvalecment e ECD wdi
maridhly Jead to excesane deamands for expensive formal
PO systems which most canall afford.

- the premature and often omplistic rush to .fu'(lop daid
disemmate a standard medel whic v is meant to work in
Al regions and among all suata of a given counuy

Suggestions for
Future National and
Regional Action

At the workshop country teams were asked 1o devel
op plans for short-tesm action *1¢ - what they would

do once they returned wo their offices based on what

they learned at the workshopo in order to expand and

strengthen ECEH services
A common theme across the teams was the need for

UNTCEF aself to play a Lasger role mn advocacy. mobdisation,

parteership-building. and awareness-rasug at all lends of the

system: international te.g.. via donorsi. regronal,
national and local. village. The need here is to present
arguments {or investment in ECD which include. but

20 bevond. its role in preparing children for primary

school into other cconomic, sodial, and psychological

arcas. In this regard, several ideas were raised:

- the shared packaging and marketing of ECD within
a region and beyond;

— media initiatives, again at both the local Tevel e g,
through popular theatre) and the national Tevel;

~fund-raising—for example. determining which
donors are most willing 1o support ECI activities
and framing the proposal to meet donor expecia-
tions fe g linkages with Women in Development
W, the girl ¢hild. the environment indigenous
pcoplcsl:

— the writing of case studies and demonstrations of
cHective programme models,

= the location of ECD in the context of child rights
and human development;

- the use across borders of key decision-makers who
have opted for strong ECD programmes: and

—well-targeted seminars and study tours

Onther arcas for regronal exc hange:

B Training

~ o identify and prepare a directory ol organizations
mstitutions, and individuals workimg in ECD within
the region e g regional universities «

1o prepare an mventory and content analyars of
existing training materials i the region leading o
the shanng of materals. methodologics. and
approaches including different packages videos.
and tested practices,

- disseminate how to plan and design diflerent tram-
ing programmes 1¢ g lor parenting or ¢hild-to-child
cducation o1 the trainmg of trainers,
address 1ssues of certilicavon credentialing. and

-examine how wo organise trammimg m LG at the
tegronal level  with country teams attendmg per-
haps using global trammg funds -¢ g, the University
ol Victoria model miplemented m the region:

m Curriculum/ Materials

prepare anmventory ol existng matenals m the
regron cearricalum  support materals tovs ete Hor
hoth v oung childien and patents

developan TCD camcnlam framew ok that could
be used acioss countries withim the cegion with a
how-to manual ce g communitv-hased carnicu
lum,

idenuly regional resource persons who can assist

44
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policymakers.

ECD curriculum development; and
— organise fora to discuss issues of particular impor-
tance (e.g., language use in ECD curriculum)

mindicators

—identify common quantifiable indicators; e.g. the
number of children (boys and girls), teachers, cen-
tres, and training courses;

— develop a set of ‘core’ quality indicators, leaving flex-
ibility for country-specific needs in order to measure
impact at different levels (the child, family level.
community);

— address validity and reliability issues—how to devel-
op 'built-in" processes to assure accuracy of data; and

— examine the various batteries of tests developed else-
where (e.g., the International Education Association

(IEA) study)

m Research

This is a neglected area, yet it is basic to all aspects
of ECD and needs to be central to ECD programmes.
What to do research on
—basic and baseline information and data for policy

analysis, planning, and programming;

—insight into the behaviour of children (aged 0-81,
especially as these relate to gender differences,
child-rearing practices, and socialisation processes;

- understanding of cultural contexts;

—studies and research demonstrating the benetits of
ECD (including economic and social analyses);

—unique populations (AlDS-affected children). e.g.
what is the extent of the problem and what are 1ts
unique characteristics?

ERIC
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Research needs to be made available to ali—parents, community planners, practitioners, and
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— assessments of the impact of the programme.

How to do the research

—explore new methodologies (e.g. action research,
with the involvement of target groups);

— make research available to all—parents, community.
planners and policymakers—and as a tool for public
education; and

— use all possible partners in research, across sectors—
universities, NGOs, school teachers, community
workers, training institutes. departments of monitor-
ing and evaluation.

In addition, UNICEF should go beyond general
advocacy to assistance with national policy formulation
ECD is an area where ill-informed policy decisions
can go seriously wrong, with long-term consequences
(e.g. use of national language rather than mother
tongue: the development of entry tests for primarv
schools), thus, the need tor informed debate as such
policies get developed.

UNICEF can assist as well in the development of networks
which combine an interest m child development and child rights—
and the medra—perhaps for the purpose of multi-coun-
try funding. This includes activities such as the Save
the Children Fund Strong Beginnings programmes
which attempts to integrate ECD, Women in
Development (WID), family development. and
preschool activities

In sum, within the region there is a wide diveraty
ot experience in ECD programming. The opportumity
to share experiences across countries was invaluable
and will lead to mutual support and additional sharing
which will enhance ECD programming throughout
the region,
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“Here are two wonderful coconut shelis,
Now they are hung with a hrown string.
And some pebhles and rocks and stones

And our fine little scale is now complete.”

ECCD in Sri Lanka

by Judith L. Evans

Based on presentations by- Ms. Amara Amarasinghe. Project Officer
tarly Childhood Education. UNICEF: Ms. Chintha Akuretiyagama.
Director, Children’s Secretariat. Ministry of Transport and Women s
Affairs: Mr. P K Ariyasena. National Institute of Soctal Development
at the UNICEF Regional Meeting 1n Bangkok. December 1995.

Sri Lanka is a country that historically has placed
a high value on education. Thus the government
has consistently made the funding of education a
priority. Children begin school at age five. and
most of the children enroll (overall 93.1%; urban
93.6%; 92.6% rural) and remain at school until
Grade 5. (There is a 91.6% completion rate for
grades 1-5.) At that point more boys than girls
begin to drop out, primarily to undertake work to
earn money for the family. (The dropout rate for
boys is 4.9% and for girls it is 3.8%—from grades
1-9.) The repetition rate is 7.74% Grades 1-5
and 5.04% Crades 6-8.)

In 1979, the International Year of the Child,
the government established the Children's
Secretariat. In 1986. Sessional Paperno 111 on
ECCD was submitted to the government by the
Children's Secretariat. making ECCD a priority
within the country. It provided a national policy
in support of the care and education of young
children and put forward a delivery system for
ECCD programmes. Support centres for ECCD
programmes were established in each division
The plan also specified a management structure
and staff development plans. Emphasis was given
to the development of ECCD programmes in the

plantations and new settlements. Resources were
allocated to support ECCD activities at both the
national and district levels. Also, an experimental
ECCD project was initiated.

In 1991, UNICEF participated in creating a
Plan of Action (NPA) with the National Planning
Department, Ministry of Policy Planning and
Implementation. Within the NPA the main
empbhasis in terms of government provision is on
home-based approaches to ECCD, with formal
preschool and day care services being provided
by NGOs. the private sector and religious bodies.
Today 25% of preschool-aged (3-4 year old)
children attend preschool.

Two different studies have been conducted
that guide UNICEF's work in the country. One
was a study of the impact of preschool. The study
measurcd social competency, writing and move-
ment coordination, letter reading, terms of rela-
tions (spatial development), sentence structure,
language competency, counting, quantity and
maths. Four groups of children were compared:
those with no preschool, those who attended for
1-6 months; those who attended for 7-12
months and those attending for more than a year.
Those who had some preschool experience did
significantly better than those without preschool.
However, 1t was also discovered that children
attending preschool more than one year (i.e. 2
years) did not do significantly better than those
who went for only 1 year. In fact, their pertor-
mance was essentially equivalent. The study also
revealed that the mother's education was the best
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predictor of children's performance 1n all subjects

except quantity and maths, where the father’s

education is a better predictor. The mothers edu-
cation is also the best predictor of children’s
health status.

The second study was conducted in 1988. to
better understand the education needs within the
country. A national study on the entry competen-
cy of Primary 1 children was completed by the
National Institute ot Education. A sub-sample of
children in deprived areas was included. The
instrument used to measure children’s readiness
for school could be adapted to other cultures. |t
consists of a series of pictures that are used to
determine children’s understanding of space
{position, distance), number. sequence and seri-
ation. There is also a test of language develop-
ment. The findings from the study led to curricu-
lum retorm 1n Primary 1 and textbook retorm.

In conducting its work in Sri Lanka, UNICEF.
together with the Children’s Secretariat, identi-
fied a number of problems that are now being
address :d directly.

1. Only 25% of the 3-4 year-olds go to
presckool. Thus there was a need to reach the
other 75%. To do this the home-based option
was developed. This has taken the form of home-
based activities to strengthen parental skills in
optimizing the home and the immediate environ-
ment as the primary source of learning and devel-
opment before school age. Within this line of
activity UNICEF has been:

& developing the activity booklet to be used by
parents;

a supporting the development of a structure for
the delivery of parent education through the
government infrastructure and NGOs:

& designing a model for mobilization of the
home-based programme. (See case study
below.)

2. There is no uniformity in provision since a
variety of organizations and agencies are mvolved
in preschool provision Thus there was interest in
the promotion of quality in preschool education.
To move toward more uniformity, a set of guide-
lines have been developed and activity books
have been created. Within this initiative UNICEF
15 supporting:
® a study on the situation of pre-school educa-

tion;

a a forum for the exchange of ideas among

NGO:s;

8 the development of guidelines tor preschools.

m the develapment ot activity books for
preschools; {(materials tor preschool teachers
have been developed)

® the design of teacher training programs;

E l{llc‘e creation of self-evaluation packages for

Aruitoxt provided by Eic:

preschool teachers.

3 There is a lack of institutional support to
monitor and evaluate preschool programmes. In
response, a self-evaluation package was developed
that teachers can use to assess their own pro-
gramme.

The Self-evaluation package 1s worth dissemi-
nating to others. [t is titled, Where am I going?
Teachers are asked to evaluate themselves in
terms of eight content areas: free play. an under-
standing of children’s differences, storvtelling, the
use of the environment. aesthetics. health, lan-
guage development, and maths. The tool comes
in two forms. There is a chart that 1s hung on the
wall. Parents can refer to this to see what should
be happening within the school. Teachers also
have this in booklet torm and they use 1t weekly
to check on their own programme.

+ There 1s a lack of co-ordination among orga-
nizations working for early childhood develop-
ment. In response to this need an NGO forum
has been creatzd where ideas and experiences can
be shared, and for the purposes of creating a bet-
ter system for coordinating the activities ot
NGOs. Work is also being dore with NGOs to
design appropriate preschool programmes for
children in the rural areas. Also, a resource group
is being created to assis' the Children’s
Secretariat.

Currently a study of preschool education is
underway that should provide data for use in the
pursuit of other activities.

The mother's education is the best
predictor of children's health status.
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ECASE STUDY NN

The Home-Based Programme The results

of the Grade 1 study indicated that 30% ot

urban and 60% ot rural children were not ready

for school. Thus the decision was made to tocus

on home-based programmes in remote areas

with an emphasis on mothers.
The programme is designed to train parents to:

m 0 be aware of developmental stages and rec-
ognize them;

® to identity learning situations at home through
daily activities;

® to rccognize the human and material resources
in the home environment;

m to stimulate children while attending to daily
work.

m to recognize the difference in children’s devel-
opment over time.

To develop the curriculum the team visited
homes and observed the kinds of activities that
adults and children were engaged in throughout
the day. They got parents to talk about their chil-
dren. what they were like and what they could
do. This stimulated parents to pay more attention
to what their children were doing and got them
involved in what their children could learn.

The resulting curriculum is based entirely on
household activities In the booklets provided for
parents there are pictures of common activities
and an explanation of what the child learns while
undertaking a given task. It also suggests ways
parents can stimulate problem-solving skills and
encourage the use of lahguage while involved in
the tasks.

A series ot 8 activity books has been created
for the village group to share with parents. Since
most parents can read and write, they are given
the materials directly. One of the booklets is on
Cooking. Within the booklet the curriculum
addresses six areas:

While getting the rice ready for cooking
While washing and cooking rice

While scraping coconut and extracting milk
While cutting vegetables

. While getting curries ready for cooking

6. While making mallun and salads

And within cach of these areas there are six
specific activities that can be undertaken with
children, some for children under 3 and the oth-
ers are for children over 3 years of age.

One of the most important impacts of the pro-
gramme is that it has stimulated adult-child mteraction
Traditionally there is little communication
between adults and children. The activities in the
curriculum encourage and require adults to talk to
children. This has been very positive in terms of
children’s language development and the
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strengthening of the bond between parents and
therr children.

The programme 1s introduced in a village
through the Village Committees. 1 There are 3
Village Commuttees within each District
Secretariat Division.) The programme 1s being
implemented by 48 Village Commuttees 1n the
Sinahala Area and 12 Village Committees in the
Tamil Area. each committee consists of 10 mem-
bers. There are 3 facilitators per village, facilita-
tors are volunteers. Each of the three facilitators
within the village is assigned to work with about
6 children.

The work of the Village Committees is sup-
ported by Middle Level Officers. who in turn are
supported by Divisional Secretariat and
Divistonal Planning and Education Officers. To
begin the programme, the Village Committee
preparcs a map of the community and identifies
tamilies with preschool aged children. The tacili-
tators then go trom house to house and invite par-
ents to be a part of the pragramme. Subsequently
the facilitator either does home visits or works
with the parents in a group. Once a month the
facilitators get together to share experiences and
do planning. Neighboring villagers are invited to
attend one of the group meetings to learn about
the programme and determine if they want to set
up something comparable in their village. There
is now a high demand for the programme. As par-
ents see what the programme has done for other
parents and their children, more parents are
requesting to be included. There is high competi-
tion in terms of education, so if parents see other
children getting ahead, they want the same for
their children.

This programme is excellent in its use of every-
day activities to support all aspects of children’s
growth and development. The curriculum for the
programme 1s solidly grounded in everyday expe-
rience, and truly builds on the activities and cul-
ure that exists.

For more information on the activities of
UNICEF in Sri Lanka and the programme, con-
tact.

Amara Amarasinghe

Project Officer/Early Childhood

UNICEF, P.O. Box 143, Colombo Sri Lanka

Tel: (94-1) 589101, 586168, 587282,

Fax: (94-1) 502809




UNICEF 90-016 Jos L.

ECCD in
Viet Nam

by Judith L Ezans

Based o' presertadnns b, W g e The Bt Assss i
Officer Earty Chuidtocd Eduzaton L hgreen Thi fgog Cran
Devutv Divector EGUD Deparimen Bhansir, of Educatiore and Tear g
(I0ETY Me Le The A Tavet Derector ECOD Depanimest LOET o
the UNICEF Reg.orai Meenry i Barghor December 1995

Viet Nam is a country with a population of 73
million There are 53 provinces. 320 districts and
33 cthnic nunorties. There are 10 million <l
dren 0=5 vears of age 2 2 millian are in some
{orm of an ECCD programme: 7 76% of the 0-3
age group s in duld care; and 32 9% of the 3-3
vear-olds 103" of frive-year-olds are m kinder-
garten,

In 1989 Viet Nam's Government began a shift
to a market cconomy and hegan phasing out gov-
ernment subsidies. Since then Viet Nam has
achieved remarkable macro-cconomic growth
and many s1ate services have been privatized
includimg day care. As a result, many services
once accessible wo all families are no longer within
the means of poor familics One problem tacng
poor families 15 appropriate dav care

Viet Nam s moving toward a decentralized
administrative structure There are administrative
offices and People’s Commitiees at the central
provincial . district and commune levels The
District Tevel Management Committee s 1espon-
sible for educauon at the commune level There s
a Commune Management Caomnutiee that s
responsible for the home bused and centie-based
day care programmes and tor the kindergartens

Kindergartens can be found in primary schools
some are mstitation based. and some are commu-
nity-based. The kidergartens are used as the base
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tor the support and wraining of day care Chuldmin.
ders. At the present ume the Government is
focussing on the tive-year-old group in an
attempt to prepare them for school. (Ten pereent
of the government education budget s devoted 10
CCH
In UNICEFS programme they are supporting
the development of:
m community- and home-based FCCD pro-
grammes;
m primary cducation-——non-formal and forsal.
m mnovatve programs such as credit schemes.
and
m the Viet Nam National Commuttee tor the
Protection of Children.

M CASE STUDY I

Home Based Day Care Centres (HBDCC)
In carly 1994 UNICEF began 1o support a local
credit scheme that was developed in conjunc -
tion with home-based dav care centres The
programme 15 beimng implemented in mimonty
communitics 1 two of Viet Nams poorest
provinces The project imvolves the Viet Nam
Womens Union at the local level and the Earlv
Childhood Development Department for the
Mimstry of Lducation and Trammg tor trainmg
and supcrvision The project currently covers
1800 famulies with 730 cluldren under the age
ol 3 bemg served i six communces

The Viect Nam Womens Union : VWL motr-
vates and selects women to be the dav care moth
er rChildmiunders Those selected are VU mem
bers who are in good health show enthusiasm
and love tor children and are willing 1o take on
the tash They mav be Titerate or not Thev are
trained by dav care or kindergarien weachers in
4
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the same commune. They are provided with cdoth
charts with health and nutrition messages that
they display in their centre’, which is usually their
home. (The cloth charts are durable and can be
washed! One childminder looks after 4-10 chil-
dren. Centres are generally open from 7--11 A M
and again from 2-35 P.ML although the schedules
may differ from village to village depending on
the needs ot the mothers.

Parents bring cooked tood to the centres for
the children s meal Every parent contributes
20 kg of paddy per year. and the community pays
the childminder 50 000 VN Dong tabout US
$5.004 per year for running the HBDCC (The
estimated annual costs tor one HBDCC serving
10 children s US $37

The programme encourages family-based food
production systems. based on traditional uses of
toods. This can include a vegetable garden. fish
ponds and. or the raising ot livestock—primarily
pigs. The Womens Union encourages its mem-
bers to provide fruits for the children; oranges are
abundant in the arca. The motto 1 "One fruit tree
and onc animal for the chitdren”

One of the unique features of this programme
18 the eredit scheme with which itis connected
All the mothers of the children in the HBDCC, as
well as the childminders. are members of the
credit scheme. On a rotating basis they receive
US %30 to develop income-generating activitics
within the family. « These generally are inked to
the tood producuon activities listed above o
Women are chigible for the credit scheme ifs

they have duldren under the age of five who
are malnourished and attend the day care
centre:

i

they are pregnant;

they have children who have dropped out of
school:

they are illiterate: or

f

they are childminders or health workers

There are 10 women in cach savings group
Only 8 of the 10 women in the group have a loan
at a given pointin time Thus there is consider-
able pressure on the wemen with loans to pay
back their loans so that other women in the group
can take out a foan. The loans have to be paid
back in 6 months Lach month the woman pavs
back part of the principle plus 2% interest plus
she makes a contribution to the savings tund.
(The mterest is used to cover costs of milation
(15% 0, risk (10% . administiation (25% ) mcen-
uves 0% and soaial weltare (0% Women
arc able to receive three cycles of loans Hor $30,
$40, and then $500. Their chgibility depends on
themr ability to pay back previous loans After the
third Yoan 1t 1s assumed they will be able to con-
tinte their income-generating acuvities without

support. [f women are unable to pay back their
loans on schedule other women i the group
help them out. There is also a range of contin-
gencies when animals die cte

The savings groups are organized into Clusters
with 5-10 groups in a cluster. The Clusters are
overseen by the Steermg Committee. consisting
ot 7 members. The Chairis the Chair of the
Womens Union. The other members are select-
cd by the Women's Utmion and usually include
one ECCD teacher

Once a month the members of the credit
scheme meet together. The meeting includes
health workers. teachers and managers of the
credit scheme who provide intormation on child
care. nutrition. safe motherhood and family plan-
ning. and management of the credit scheme. The
monthly meeting is also the time for collecting
capntal and interest and savings connected with
the loans. In addition. a literacy programme has
also been introduced.

To date loans have been provided to 232
women by UNICEF. In 1993 the groups were
able to provide an additional 154 loans from the
savings already generated by the project. Thus a
total of 386 women have received loans. The pro-
ject has gone from 3 communes 1o 29 communces
mvolved in the scheme

Community reaction to the project has been
positive The enrolment of children and the use
of the day care services resulted in the creation of
chtecuve limkages between education famihies and
communities. Local teaching statf now have rela-
vonships with families to the extent that they
consider themselves members of the childrens
families and feel free to discuss issues of ¢hild
carce. nutrition and attitudes with mothers.
Community leaders are aware of the importance
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Health and nutrition messages on durable cloth posters.

of early child care and development and are sup-
portive of the centres. Mothers are happy that
their children are well looked after. Women are
provided with an opportunity to meet, participate
in group discussions, to talk and learn from one
another. Girls are freed from taking care of
younger siblings; they can go to schoal and help
to improve their family’s quality of life.

An evaluation of one commune after a year of
being involved in the programme showed the fol-
lowing results:

B the commune went from having no home-
based day care centres to having eight;

m they went from having two centre-based day
care centres to having three;

@ they went from two to three kindergartens;

m there was a significant improvement in wom-
en's health. Before the programme only 64 out
of 300 women were healthy:; at the end of the
year 215 were healthy;

m children’s health status also improved. At the
beginning there were 145 healthy children

Q
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among the 308; after one year this increased
to 215 out of 308;

m the percentage of families without sufficient
food for a month decreased from 96% to
51.5%:; and

® 182 women achieved literacy.

Not all these improvements are the direct
result of the HBDCC programme as there are
other UNICEF initiatives in the same communes,
such as integrated health, nutrition, and water and
sanitation projects. However this is a good exam-
ple of how an integrated approach to family sup-
port can help create positive outcomes for both
children and the community.

For more information about the activities
of UNICEF in Viet Nam and this programme,
contact:

Nguyen Thi Bich

Assistant Project Officer, ECD

UNICEF, Hanoi

72 Ly Thuong Kiet, Hanoi. Viet Nam

Tel: (84-42) 61170, Fax: (84-42) 626412

S9[140.4] dUWWIEI304d

51 5] “NOOHTTON SHOTVNITIOO))

a7



H
<
<
<
<
H
c
L
t
¢




Network

Notes

Letters to
the Editor ... b.49

Regional
Networks ............. h.52

International
Organizations ....p.53

Meetings............... p.63

Publications

and Videos........... h.65
Calendar ... p.69

Q

Letters to the Editor

The nextissue of the Coordinators Notehook will address the topre
of Children ES[’(‘CI(I“_)/ [)xf_'fiu«h Crrcumstances. We omwite subnns-
<ions and communication about this topic and yotir related expericnees

Eotswana,January 1996
Thank vou for the letters once more and the books on carly child-
hood care and development.

The books have given me more strength and courage atter read-
ing them. 1ts also interesting to know that there are people who
arc ithterate in other parts of the world Like many of us.

I would like to brietly share our programme. We are training
teachers trom ten schools in the district. and at the same time try-
ing to involve parents in carly chitdhood education activities. 1ts
progressing slowly. sice parents think school is for teachers and
thev think they can't take part because thev are illiterate. We've
been running workshops to mobilize parents and holding aware-
ness meetings As time goes on mothers have participated in vari-
ous activities like mectings leaning school premises. However.,
most fathers have not particrpated.

We never let ourselves become discouraged and today we are very
proud to announce that at the beginning of this vear mim-workshops
were held in the settlements again Tlhis time fathers helped mothers
o sew childrens clothes. We are planning for vet another parents
workshop at the end of this month and hoping for the best,

Regards,

Eirene Thupe. Tramning Supervisor

KURLU Development Trust

PO. Box 219 GHANZI Botswana

Dominica, November, 1995

Chrisuan Childrens Fund Arca OMice s taking the imtative
having our Government establish National Policv on Early Child
Development Programmes (FCDP We understand that Policy s
currentdy m diaft

Currently in Donunica. that programme falls within the respons
bility of some Non-Government Orgamsations (INGOs) the mam
NCO bemg the Soaal Centre which s a Cathohie Church organisa-
ton Thev have been runnimg Pre-Schools and Creches on the island

f‘"
Wl

8 1 INSS] ‘NOOTALON ,SHOLVNIAE00))

SOJON 3

»

ERIC

PAFullToxt Provided by ERIC




with very hmited resources eis now heing rccognised that there s Letters to

the need 1o develop FCDP m Domintca and that this programme 1s .
not himited o 1ts physical aspect i ¢ the Pre-School building but 1t the EdltOl"
incorporates the psvcho-social development of the child with par-
ents serving as partners and having a sense of ownership
Domimica has hitde or no fimanaial resources of s own and there
tore feel that this qualities us tor further assistance o tormahize and
establish on a National level ECDP Xe wish to be on a par with
other developimg states In the meantime many o our chuldren are
denied the basic rights w carly educatonal oppertunities
To help us in our developmental programme mav 1 icquest the
follewmg:
Yours sincerely
My Franas Toseph Area Programme Phisector
Christran Childrens Fund Dominica Arer Otfice
22 Hilkkborough St Roscau Cemmonwealth of Domimica

Bangkok, August, 1995
Thank vou very much tor. «crdmg us The Coendingtors Notebook, 1
am very mterested moreceiving st as 1 ound that s really usetul
for my work and the statts As vou might hear trom the 'Bernard
van Leer: Foundaton we are working for an carlv childhoaod care
and cducauon programme tor border ine childien along the Thar-
Cambodian border The work nselt 15 concentrated on teacher
traiming and community participation m child development How
is 1t going to be while they have o survive from ther work and
their situation ol bombing can vou guess”

I am willing to send vou more mformauon about our work 1 the
near future

Sincerely vours

Sivika Prakobsanusukh rason Otfficer

Croup for Development and Educaton tor Chitdren DEC

110 6 Red Rose Court C1 Pradiphat Rd Saphankwan

Bangkok 10400 Thaidand

Lesotho, August, 1995

This 15 to acknowledge recempt of Coondinge v Notchook - a publica
tion that has brought tresh perspectives an the issue of childeare
We are announang 1ts arrval in our hibrary where ntcan be
accessed by duldren-orented organisavons and imdividuals We
hope vou will accept contributions of arucles from our constituen-
v as well Inwrn we are also happy 1o add vour organisaton 1o
the hist of the organisations receving our Newsletter The NGO
Veb so we could exchange
This 1o us means the heginnimg of another meanmgtul partner
ship. Thanking vou once agam T am
Sincerelv Yours
Matehohao Gieen Public Relauons Ofhicer
Lesotho Coundil of Non-Governmental Organisations (LON
Private Bag A445 Maseru 100 LTSOTHO Southern Africa

Haifa, April, 1995

Thank vou for the Kind letter vau did send us on Narch 1 1993
and for the sa usctul Coomndinators” Notehook

My teedback regardimg the publicauon vou sent e

ERIC
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-The materials are very usetul. give the reader the opportunity
1o vistt the childrens worlds all over the Third World

-It enriches our knowledge with the Tocal valuable experiences
of the peoples of the Third World

-May vou publish more photos of happy laces on vour Notchook.
I have the feeling that child’s smides and tears shouldn't be separat-
cd speaially on publications about children

Information about our acuviues which can contribute to the Notchaok:

Determined 1o, amprove the educational status and living con-
ditions of Arab children in fsrael a group ot concerned Arab pro-
fessionals founded the Arab Children Friends Association In the
five vears since its estabhshment, ACFA has focused on two man
projects: the Publicauon of the children's magazine Alhayat Lilatfai
and a program of vearly festivale Albayat Lilatfal meaning “Lite tor
the children’, is published bimonthly for the arget age group ot
7—12. This magazine helps o bridge the gap between Arab chil-
dren and their Tewish counterparts by providing them with an
opportunity ta express thar arustic and areative skills Tualso
explains their own unique Palesuman history and culture which is
not covered in the curricatum of Arab schools fwhich! rely on
tearning by rote; Alhayat Lilatfal emphasizes educational games and
problem-solving aimed at promoting childrens analvtical abilities
and developing their way of thinking. Arab chitdren are encour-
aged o write letters 1o the magazine which are profiled in the nine
pages that are devated o childrens writings They also are asked
to send in their art work. Alhayat Lilatfal responds 1o the lack of
health education i Arab schools as well by including at least two
articles on health care and medical issues m every issue. Other reg-
ular headings include "Games ot our Grandfathers”™  Palestinian
Folklore  Know our Villages”  Children Around the World

Childiens Righte and " The Story behind the Quote rwhich
explaing the origing of tamous quotations and idioms: Overall
Albayat Lilafal educates explains and involves Arab children.

The Folklore Aits and the emphasis on our rdenuty are not part
ol the curncutum in the Arab Schools. Our associations publishing
cthe Athayat Ldatfal magazine and various books: amms at hridging
the existing gap through implanung morals and idenuficaton in
our children expressed in our Folklore Arts.

We hold several proiccts tor the Arab children but we dont
have enough budgets for these projects so can vou suggest {or s
anv candidate donors who can be interested 1o be involved with
anv of our prowects?

Meanwhile Fremam

Yours sincerelhy

Badarnt Mohammed  Arab Chuldr - Fricnds Assocation

PMeasure tor the Childien

PO Box 40341 Harla 31404 TISRAL
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Regional
NMetvior

Africa

In Africa. representatives {rom a variety of
countries are in the process of creating the
Larly Childhood Developn:ent Newwork
for Africa ‘*ECDNAL As a result of a meet-
ing in South Africa in February 1995 a pro-
posal tor the tormation of the organization
dratted in December 1994, was reviewed
and changes made The new proposal was
then shared with donor agencices and the
wider ECCD community within Atrica.
The proposal was further retined at a meet-
ing in Uganda August 18-22 1995, The
LUganda meeting resubted in a revised pro-
posal presented at the Development tor
African Educauon (DAE) Meeting held
Ociober 10=21 1n France. Included in the
proposal was a recommendation that the
ECDNA be recognized as a Working
Group within the DAE. The proposal was
presented by Margaret Kabiru and
Barnabas Otaala from Africa. Kathy
Bartet tAKE Cyril Datars (UNICELER: and
Nat Colletta ' WEBY were there providing
support trom the donor paspective. ftis
hoped that during 1996 the staws ol the
proposal will be cicar and tunds will he
made avairlable to support the turther
development of the group

South and
Southeast Asia

Regional acuvitics were also undertaken
Asia. The UNICEF Regronal Offices
South Asia and South Fast Asia held a jomt
meeting on FCCD programming : See
Regional Protile by Sheldon Shaetfer on
page 33 Parvcipants attended [rom
Thaitand the Philippimes Indonesia
Cambaodia Viet Nam Lao PDR. NMyanmar
St banka Bangladesh and Nepal Save the
Clhildren USA Carne Auery and the €,
Hudith Bvaney were also represented Trom
cach countuy there was a UNICER and
Government and-or NGO) representatve
at the meeung The three davs of mectimgs

l’;ﬂ:ﬂ o ¥
5 4

UNICEF 94-1051 Betty Press

consisted of preses

1ations ot current
ECCH programming in the country and
plans tor the tuture in relavon o the tur-
ther development of ECCD programmes
There was a wide range of experience
among the countries in terms of ECCH
programmes For example t.e Philippimes
has a well-developed system of ECCD pro-
grammes and considerable experience in
implementing a wide varicty of program-
ming strategres. Myanmar, on the other
hand. 15 just beginnimg o develop ECCH
programmes  Thus the sharmg of country
experience was extremely valuable

Latin America

I cadership m brimging wgether organiza
tions and individuals working 0 ECCD in
the Laun American region has been taken
by the Organization of Amerncan States
Robert Mvyers paruapated in the annual
mecting 1 Costa Rica in September pre
senung a paper and workimg with parua
pants ta frame a recommendation 1o be car
ted to the Conterence of Ninsters of
I ducation later m the vear

i .
g




International
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CG Secretariat

Policy Study

During the past five vears a number of
countries have developed specitic ECD
policics and there are others that are
begimning the process. Before the process
gets oo far along it is useful to address the
1ssuc of policy and its relation 1o pro-
gramme planning and implementavon and
then to develop some guidelines for those
who anuapate bemg involved in a policy-
development process. The Secretariat s
coordinating a policy project to do iust
that with support from USAID and
VINTCEL A first step was the publication of
lssue 17 of the Comdustors Notchook which
focussed on poliey ssues Enclosed with
the ssue was an appeal for countries to
submit copies of current policy related 1o
Feeh

At the present ume policies are hemng
gathered These will be analvzed and a
paper produced descenbimg what cunently
exists Inaddivon there will be an m-depth
review of several countries that have mtro-
duced new policies supporuve ot ECCD
programming for voung culdren and thew
tamihies 10 hetter understand the processes
undertaken which led 1o policy changes
There witl be a Working Group meeting in
1996 where the data will be shared From
this a manual guidelines will be developed
that can be used by governments imterested
1 developimg appropriate policy.,

Gender Study

In recent vears there has been considerable
internattonal mterest m the phight ot the girl
child  particutarly i terms of girls particr
patton m the tormal education system
Flowever what has received less attenuon 1s
the stvation of the girl child prior 1o her
entiy mto the formal sestem What does the
pirl child bring with her as a toundation tor
learnmg and development What is her

overall health her carrent nutritional status
and her nutritional history?> What wype of
psvcho-social stimulation has she received
and what type of socialization has she
undergone To what extent is thie ditferent
from what happens tor bowvs in the culre?
These issues are being explored in a project
that will Took at the sitation of voung chil-
dren in six countries. with a tocus on under-
standing the ways in which current beliefs,
values and practices affect gender develop
ment and to adentify plausible points of
intervention  Organizations participating in
the study include USAND. the Aga Khan
Foundation EDC the DB and Save The
Children USA.

Countries are Indcacsia Bolivia
Morocco  India Mali and lamaica.
Rescarchers were dentitied in cach coun-
v The researchers mclude: Dr Seema
Agarwal India. Ms lanet Brown, famaica.
Mo R NMeFarren Aviles and Mrs Frida
leon Bohvia Peru Pr Rana Megawang,
Indonesia e Aicha Belarlw Morocco and
Dr Urbam Dembele Mali

Between December 1995 and March
1996 the rescarchers are conducting a
review of the literature in their country
that focuses on gender development tor
children before the age of formal school.
The results will be shared at a mecting in
April 1990, where the rescarchers will also
be provided with traimng m a paruapatory
rescarch technique in order to gather some
first-hand data The conduct of that
rescarch and the subsequent wiite-ap will
constitute the second hall of the overall
projeet which 15 1o be completed by the
end of 1990



The Consultative
Group Home Page on
the World Wide Web

One of the major accomplishments during
1995 was the development of a Hlome Page
for international carly childhood care and
development on the World Wide Web.

Between July 1995-¢bruary 1990, the

FHome Page was designed and put up on line

Its address is: httperwww.ccdgroup.com. The

goal of this project has been to:

m archive all the documents produced by
the Consuttative Group Scerctariat over
the past 13 yvears,

m make ECCD intormation available clec.
tronically tor casier transfer and dissemi-
nation to professionals working in inter-
national donor agencies, international
NCGOs and academic settings;

m create an ECCD resource for students
teachers. political change agents. interna-
tional development consultants and pro-
gramme oHicers. and government decision
makers. T reaches a new audience with the
kinds of information ECCD protessionals
are trying to share with cach other—in par-
ticular the ‘next generation’ of graduate swi-
dents, teachers in traming at Universities
and others whose work includes the World
Wide Web as a common source of mforma.
tion: and

® (o prepare LCCD information lor eventual
aceess o people workimg on ECCD in
developimg countries As the technology
becomes more readily available in these
countries we hope to have information
and structures ready 1o make it worth
donors” investment o help their grantees
gam aceess 1o the WAWW. H there is
cnough useful information on line. all
stakeholders in ECCD are more tikely o
use the medium. As more people use 1t 1t
can cnable greater coltaboration, cross-
geographical exchange of ideas, and
greater South-South as well as North-
South and South-North communication
on what s happening for young children
alobally
The first stage of the eflort—to create a

flexible outline to accommaodate a wide vari-

cty of ECCD information. to set un an
interactive ‘conference room’ and to archive
all of the CG Secretanats pubhcations and
put them ‘on-lind—is ncarly complete (See
the next ssue of the Notebook Tor a copy of
the Home Page outline. )

We are planning 1o make the documents

Aruitoxt provided by Eic:

in the Home Page available via ¢-maill and
on tloppy disks i the near future. 1o allow
ECCD proponents who do not have access
to the mternet to take advantage of this
NCW TCSOUICe.

The Consultatioe Group on ECCD

welcontes a new participating organization

Inter-American
Development Bank
(DB)

With the approval of increased resources
for the institution in 1994, the Governors
of the nter-American Development Bank
chose poverty rediiction aud social equity as one
of the maior arcas of {ocus for the Banks
future work A main lever tor poverty
reduction and social cquity over the long
haul is increac :d investment in human
resources through the provision of better
health nuwrition, education. and related
basic services that target the poor especial
ly their children The conjunction of the
IDB < emphasis on poverty reduction
through human resource investment and a
growing awarencss among the 1IDBs chients
that carly childhood care and development
interventions are a crucial part of this strat-
cgy has led o increased DB involvement
in ECCD acuvities since the carly 19904

To support the formulation of a Bank
strategy for this sector, the Women in
Development Unic :SDS WD 1995
sponsored the preparation of a paper that
reviews Latin American and Caribbean
program cxperiences with different types
of models and services for attending o
carly child care and development needs
and the implications of these experiences
for futwre 1DB pohicy and acuon. To sup-
port operational statt in the development
of LCCD projects and components. the
Soaal Programs Division (SDSSOCH 1
currentlv oversecing the preparation of a
Resource Book on ECCD which provides
informauon and gwidance {or the denufi-
cauon, design and preparauon of projects

To further support project development in
thicarea the World Bank and the 1DB are co
sponsonng a techmeal workshop on the costs
and finanang of ECCD acuviues, scheduled
{for Tune 10-11, 1996 The objecuves are o
examine methods for evaluating costs. 1o
review comparative cost data on Laun
Amenican and Caribbean ECCD programs
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and to prepare and review case studies of the
cost and financing of programs in specitic
countries The expectation is that the papers
and discussion generated by the conference
will clarity unscttled issues on these topies
and provide material o disseminate among
spectalists in the field and for training m cost
analvsis of ECCD projects.

Most of the IDBS miual acuvitues m this
arca are centered around child care compo-
nents within a variety of types of opera-
tions that responded o the need 1o sup-
port working mothers and their tamilices
Several Bank-tinanced projects currently in
execttion which include ECCD compo-
nents are:

8 the Rio de Tanciro Favelas Upgrading
project. which focuses its community
mvolvement strategy on the develop-
ment of day care centers to support
working women;

® the Bolivia Regional Development and
Sanitavon project. whiclh includes the pro-
vision ol child care tacilitics in the munici-
pal markets:

B a technical cooperation project in
Paraguay to promote womenss participa-
tion in development which tinances the
formation of community dayv care cen-
Lers:

m (he Mexico Primary Education Program,
which has an Initial Educauon compo-
nent directed 1o parents; and

8 a pre-school child care and nutntion
component within the Colombia Red de
Solidaridad project.

In the 1DBS pipeline of projects under
preparation. there are projects which focus
enurely on providing ECCD services o
children and their families which include
the Nicaragua Early Childhood Care and
Development Program; the Bolivia Early
Childhood Development in Rural Areas
Program. and the Ecuador At-Risk Child
and Youth Development Program Several
other projects in the pipeline incorporate
ECCH acuvities within more broadly
detimed community development poverty
reduction strategies These include the
Argenuna Vulnerable Groups Program and
the Ceard (Brazil' Support o Soaial
Reform Program

The DB is also fimancing on a grant
basts, techmcal cooperation projects for
children 1 especrally ditticult circum:
stances Several ol these projects include
day care centers and presschools for il
dren from famities i extreme poverty and

some include specialized attention for sin-
gle teen-age mothers and their children
Technical cooperation projects are in exe-
cution 1 Argentina, Brazi! Central
Amernica. the Andean Region, and in prepa-
ration in Mexico, Paraguay and Venezucla.

The folowing DB satl are involved
I'CCD-related work and may be comacted
for additional inftormstion-

NAME MAIN AREA OF PHONE
INVOLVEMENT & E-MAIL

Alvaro Project Devefopment (202) 623-1592

Cubitios  Southern Cone alvaroc@iadb.org
Stephen  Project Development (202) 623-1369
Doherty  Gentral America & stephend@iadb.org
Non-English Speaking
CGaribbean
Michefle  Project Development (202) 623-2672
Fryer English-Speaking michellef@iadh.org
Caribbean & Andean
Region
Sarah Project Development (202) 623-2079
Howden  Southern Cone sarahh@iadh.org
Heraldo  Project Development (202) 623-1264
Laguzzi  English-Speaking heraldol@iadh.org
Caribbean & Andean
Region
Marta Project Development (202 623-1794
Mejia Central America & marlam@iadb.org
Non-English Speaking
Carithean

Ricardo Research. Policy.
Moran Project Support
Region-wide

(2021 623-2495
ricardomo@iadh.org

Charfes Project Development

Richter Central America &
Non-English Speaking
Caribbean

(202) 623-2432
charlesr@iadb.org

Gabriela ~ Women in Development,  (202) 623-1599
Vega Policy, Project Support  gabrielave@iadb.org
Region-wide

Address. Inter-American Development
Bank, 1300 New York Avenue. NW,
Washington, DC 20577

UNICEF

The 1995-96 Plan of Action of the
Education Cluster of UNICEF describes
Larly Chitdhood Development (ECDb as a
major supportive strategy for quality learn-
g and Unmiversal Primary Education. ft
sets out as its man objective the imple-
mentatton ol several lines of action aimed
at

I improving policy development in
favor of ECD as part of the Basic Education
at several levels mcluding institutional,
regional, and nauonal-

2 acceleraung capacity building mamly




through training of staff at both admimis-
trative: managerial. and at the: project exe-
cution:grass-roots levels:

3. reinforcing partnerships at the local
leve! with parents and communities and
among the donor community.

4 promoting rescarch to identity better
monitoring and evaluation procedures and
aimed at improving child status chealth
nutrition stimulation: as the child moves
trom home to other learning sites sconven-
tional or non-tormah
Meeting the challenge. Wc¢ arc
pleased to report that at the last count.
August 1995 91 countries are addressing
young child development as an importani
feature of their educational programmes
UNICEF is not working by itself in coilabo-
rating with Governments. Twenty two
agencics—multilateral Gi-lateral. NGO,
PVOs and private toundations concerned
with voung child development—are active
in the ficld They are reviewing developing
and supporting ECD programmes aimed at
better parenting. and at providing a better
level of mtegrated services: home-based
community-based and in a tew cases insu-
witton-hased thelping mothers at work: We
spent a total of 93 days reviewing pro-
grammes i the field attending training and
oriecntation courses and addressing various
fora 1o promote Basic Educavon Strategies
within ECD and Adult Education as two
MAjor stpportive strategics
A basic education strategy for
ECD. UNICEFs Strategres in Basic
Fducavon E 1CEE 1995 165 adopted by the
Executive Board m Mav 1995 acknowledges
that learnmg begins at birth and conunues
through the life of an individual Tt stawes
that a sumulating and carmg environment 1s
an essential foundaton for education and 1t
reccommends that parents and caregivers
need to have knowledge and skiils 1o pro-
mote and protect the normal growth and
development ol the voung child T agrees
that support should be directed o improv.
ing the skills and capacities of parents and
carcgivers and o community- and fanuly
based acuvities with attention paid to cost-
cHtecuveness and programme sustamabrhuy
This statement now supports the wark
already undertaken some two vears back
aimed at developing a pohicy on ECTY Ty
will also enable countv offices 1o re focus
their programame strategies and ensure that
more human, material and tinancaial
resources are allocated to the sector of Basic

Education of which ECI) 15 an integral
essential part.

Most of the programmes are moving
trom their focus on provision of equipment
to pre-school institutions to developing
wavs ol targeting parents, providing
knowledge skills and know-how to help
their children themselves. UNICEFS pro-
grammes are also working on community
partnerships and on providing support to
enable parents to assume fully their parent-
ing responsibilities.

Need for policy dialogue and
advocacy. UNICEF «till intends to main.
tain the on-going dialoguce on policy
development and advocacy with national
and local governments, with our partners
at country level and with donors to ensure
that the holistic. integrated approaches to
voung child development with active
parental and community participation 1s
tutly understood and developed 1t is estr-
mazed that by carly 1996 most of the 91
Country Offices that are making ECD pro.
grammes an important feature of therr
Basic Fducation Strategies will have incor-
porated the essentials of the Policy update
Training and orientation courses otfered in
1996-97 will enable them to move further
with development of actuvities that will aim

at improving learning capacities of voung
children. empowering parents and mobhiliz-
mmg community partnership and develop-
ing better monitoring and evaluation pro-
cedures for their programmes.

UNICEF 94-0731 Ennly Booker

P
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World Bank

Joint HDD and EDI

Early Child

Development

Educational Sequence

The World Bank's Human L evelopmaont
Department tHDD b and the Economic
Development Institates (EDD Human
Resources Division are pleased to announce
a ten-day sequence ol Farlvy Child
Development educational events This
Earlv Child Development (ECD s educa-
tional sequence consists of the tollowing
CVeNts-

Part 1.Two ECD conferences at the
Carter Presidential Center in
Atlanta, Georgia (April 8-12,1996):
HDD’s Conference titled Early Cluld
Development: neesting i the Futine (April 8-9,
1996). FIDD invited one hundred guests
to participate in its conterence. The confer-
ence will focus on state of the art ECEH prac-
tices Parucipants will exchange knowledge
with teading experts in the tield while exam-
mning the mportance of mvesting i human
capital formauon through carlv childhood
Programs
The following ssues will be examined
H Current scientific knowledge of
the needs of young
chitdren. The long-term svinergistic
cHlects of nutnuon health sumulation
and carly education on a childs abiliy o
thrive learn perform well in schoo! and
become a productive adult in the work
lorce
1 Objectives and programming options
of early childhood
initiatives. The clements of qualuy carly
hildhood programs and the implemen
tauon lessons leamed from extsting pro-
grams m developing countries
® The impact of early childhood pro-
grams. The research on outcomes.
costs fimancmg and ccononne benelits
® Policy implications. T'h¢ 1ole of gov
crnment non governmental organiza
tons tNGOs and the private sectn
A rochure with the abstiacts of the
papets presented at the conference for dis
cusston will be prepared prior o the con
ference and distnibuted to al the parue
pants

(DY
O

The Task Force for Child Survival and
Development’s Conference titled
Chddren Fust A Global Forum. (April 10-12,
1996). The Task Force will host a forum
on global achievements in the field of
health and social development. The invita-
tonal forum will include representatives
from the six regions of the world who ex-
emplifv best practices and models of excel-
lence that have improved child physical
and mental health education and social de-
velopment The following themes will e
explored:

m Sodial Development of Children: the
resources available; what works the cost-
ctfectiveness, sustainability and factors
that make programs replicable

m The Widening Technological Gap
Between the Haves and the Have-nots.
how to transfer the cconomic resounrees,

m The Evolution From Chitd Sunvival 1o
Child Development: the identitication of
cross-culturally appropriate, develop-
mental milestones for a childs well-
bemg, obiectives that are doable
The Forum will be a tme tor partici-

pants to:
~Share knowledge about what works.
-Develop strategies for improving

ACCeSS 10 services
~Reach consensus ona set ot specific

goals that will improve the health educa-

von and well-being of children by the vear

2000

Part 1. Follow-up ECD Workshop at
EDIl,Washington, D.C. (April 15-17,
1996).
In order to maximize the potential out-
comes resultng from the delegates parua-
patng m the two ECD conferences DY
will host a follow-up workshop in Wash-
mgton D.COommediately tollowing the
FOD conferences m Atlama Parucipants
i the workshop will be encouraged 10 ati-
hzc their acquired or enhanced knowledge.
understanding and enthustasm in the ECT
domam. to stud, develop policy and
design outicach traming events and activ
1ties m then respective counties
Animportant component of the ten-dav
FOD educational sequence s the set of
cducational products the participanis will
recenve from the World Bank Tost parua
pants will 1ecerve HDD < publication
Strateres Jor the Davdopment of Young Children
At the HIDD conference partcipants will
be iven a conference brachare with print
cd absuacts of submitted conferenc e waork




mg papers Atter the conference the Bank
will publish and distribute a Conference
roceedimgs In addivon HDD and ED1
will produce a set of reditedt videotapes of

the sessions and presentations of hoth the
HDD conterence and EDIs toilow-up
wotkshop Fmally, a CD-RON with ECD
reterence information will be made avail-
able These maternals will support FCH
vaming and miormation needs world-
wide

Christian
Children’s Fund

In Fiscal Year 1994 93 19 of the Laun
America Atrica and Asia National CCH
(Mhices conducted a baseline survey using
five standardized health nutriion and edu-
cation mdicators lor descripuon see issue
17 ot the Coordiators Netchook Metwork
Notes:

The tindings suggest though that some
interventions mav be more etlecuve than
others m attaining desnied outcomes
What Next?

CCF identified a group of programs that
have been documented and show promise
as models that promote the overall devel-
opment of children These are.

® Parenung Skills Trammng Program—

Feunador
® Maternal-Child Traming Progiam —

Handuras
® Communiv-Based Education--Sencgal
B 'svcho-Soual Needs ot Children—

Angola
m Universalizauon of Primary School

Educauion—New Delhi. India

W hile cach of these programs addresses
the overall development of children cach s
designed tor a particular set of communiuies
within a particular cultural seting Turther -
more cach tocuses on a defined age group of
children and while overlap exists, cach
emphasizes ditferent aspects of overall devel -
opment For example. part of the Honduras
program locuses on health and supporting
the accomphshment of developmental nole-
stones during the Tiest three vears of lile
Neanwhile, part ot the Senegal program
focuses on the qualiy ol the prmary schaool
aged childs learnmg experience in the exist
g tormal education svstem In other words
cach program mdvidually might be addiess-
g some part of a childs development
focusig on a speaihic area and age ranpe

Collectively though il these preces are put
together these programs could well repre-
sent a comprehensive  programming
approach.

In March 1990 CCl brought together
ndnviduals representing the collective expe-
rience of these ditferent programs at a two-
week long workshop with the goal of aruc.
ulating the components of this comprehen-
sive approach and idenulyimg core design
and evaluation clements that might be
applied in any programming cnvironment

Goal for Fiscal Year 95/96

1 Todenuty program measurement indi-
cators for assessing child development needs
and program outcomes based on the pro-
aram designs and collective experience of
the 5 models These indicators will be mte
grated into the Annual Impact Montoring
and Lvaluation System *AIMES - or function
as ()minnal items as appropriate

2 To develop a programnung mstiument
that enables one to assess program surengths
and gaps when addressing holistic child
development outcomes of speaific programs
This mstrument or decision tree would help
program pcr‘x()nncl in their ctoris to (lcslgn
evaluate or otherwise assess the comprehen-
SIVENCSS OF @ PTrOZIam MLeivention vis a vis

the needs ot a communiy

The Bernard van
Leer Foundation

The Environment of the Child
Conference

As a conclusion to a project on the
Environment ot the Child undertaken by
the Bernard van Feer Foundauon over the
fast three vears a conterence was held at
the Foundauon Headqguarters in the Flague
lrom 10-12 December 1993 The prowect
was doseribed by Dr Horagio Walker the
coordimator as tocusing on the question
“Nhat are the clements i a good environ-
ment for voung children™ To find answers
to this question the prorect had examimed
rescarch findings held workshops and con.
ducted case-studies in four countries
Kenva Trance Venezuela and India The
project also had an mternal goal i that it
soupht 1o espond to the needs ot the
I()Llndaunn Hsc“ an(l lh()sc ol s pragects
to have research evidence on which 1o
butld the development of their pro-
gramines

At the Conlerence m December the 14
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participants. representing the case-study
countrics and a number of interested inter-
national organisauons, discussed papers on
cach of the case-studies and a draft veport
on the project produced and presented by
Dr. Martin Woodhead of the Open
University in the UK. The papers roused
lively discussion on the interface of theory
and pracuce in ECD. the role of culwre in
ECD programmes, the importance in pro-
gramme development of being imphicit
about our value judgements and the ques-
tion of Foundation decisions about
resource allocation as ECD inevitably spills
over into arcas of adult education and sup-
port and community development ctc.

Readers can obtain the introductory
paper of the project, “The Environment of
the Child", written by Terezinha Nunes
trom the Bernard van Leer Foundation free
of charge. The paper by Martin Wood-
head, “In Scarch of a Rainbow™ will be
available trom the Foundation later this
year

Ruth Cohen

Publications, Bernard van [eer
Foundation
O. Box 82334, 23508 EH The Hague
Netherlands
Tel: ¢31-701 351-2040,
FFax: 131-701 350-2373

Update on the Joint Training
Initiative
This three-year Tmtauve 1s now past its
half-way point and is going trom strength
to strength. Atwer the first traming Ccourse
for 25 core tramers trom eleven Atrican
countries held in Tohannesburg in February
1995 the partaipants rewurned o their
countrics and most of them carried out at
least one training course for national train-
ers during the vear that followed The mes-
sage that training doces not take place in a
vacuum seems to have been taken on board
by all the paruapants with the result that
most ot them have been catalvsts in the
process of developig a coberent I'CH paol-
icy in their countries. All of them have
made contacts with organisations involved
in ECD and with the help of local
LNICEE oftices have set ap T'CD Tack
lorces

As far as rammg s concerned  visits by
members of the coordinating weam o all of
the countries have found that the experien
ual paruapatory trainmg methods advo
cated by the Inivauve have been Tully
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mternatised by the core trainers and have
been received enthusiastically by the
national trainers.

The training pack  Enhanang the Skills of
Erly Childhood Tramers. published jointly by
the Bernard van Leer Foundation and
UNESCO. has proved a very usetul basic
text for the Initiative. During this vear a
manual produced by the Inrdative, and
based on the training course in
lohannesburg and the subsequent course in
Harare. will be available. The Training
Pack and the draft copies of the manual
have already been translated into local lan-
guages by some of the core trainers. The
latter have also produced their own train-
ing manuals based on their local training
experiences. Several of the core trainers are
working with UNICEF offices to produce
simple parent materials winch can be used
by i:literate parents.

A number of instruments have also been
developed as part ot the Initiative. several
cvaluation questionnarres; guidelines for
support visits; and a guide tor reporting on
training events.

In February of this year the second train-
ing course for the same group of core train-
ers wok place in Harare. The main focus of
this sccond training was: the sharing of
experiences since the lohannesburg train-
mg analysis ot the practice underaken, ic
training of national trainers and influencing
of national ECD policy in order 1o identity
gaps in skills and content and strengths
and weaknesses: and the inclusion of new
content arcas which had been identitfied by
participants and the coordinating tcam
during in situ support visits. The outcomes
of the training course will be incorporated
in the manual referred to above.

During the Harare training a local Media
Trust was commissioned to videotape one of
the tive days of the course. The results will
be edited o provide a video which will
introduce the Traming Titiative and 1lus-
trate expenienual participatory learning in
practice

Fimallv the Traiming Intiauve 1s looking
at wavs its work can be extended o other
Alnican Countries since demands tor this
to happen are imcrcasimg all the ume

UNESCO

Mam highlights of UNTESCO S planned
acuons tor the coming vear indlude
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Early Childhood
Education

To asstst Member States 10 order to

increase access to Early Chitdhood

Education. to create programmes linking

the home carly childhood and primary

school environments. to generate appropr-
ate materials UNESCO will among other
things:

m prepare tor the 29th Session of the
General Conterence in 1997 a substan-
tive report on family and carly childhood
education in the ditterent regions of the
world with pracucal recommendations
and orentations on the strategies to be
adopted by UNESCO and its Member
States m these fields. To prepare this
report. UNESCO will hold severat
regional consultations to collect informa-
tion on the situation of carly chitdhood
and family education.

m hold a Luropean Seminar on " Educatung
the Young Child in Europe at LINESCO
on the 24-26 October 1996 organized
by the European Section of the World
Organizavon lor Early Childhood
Education ¢«OMEP» and sponsored by

UNESCO

Educating for the
Convention on the
Rights of the Child

To plan and implement programmes o
ensure that the Convention on the Rights
of the Child s reflected in access o educa-
tion school legistation management cur-
ricula. teaching processes and the quahty
of ¢hild partiapation UNESCO wall
among other things:

m Review the Initial Reports subnuitted to
the LIN Commitiee on Rights of the
Child in terms of the siwation of ¢l
dren m education. culware and commum-
catton and address 1ssues under the tol-
lowing topics: general situation of public
cducation, access to educauon: quality of
cducation culwral and leisure acuvities
for children communication and infor
mation

m lan vaming programmes and modules
for NMinstry of Fducation officials teach
ers and professionals workmg with chil
dien

m Support distance education programmes
tor UNFSCO National Comnissions
LINESC O Clubs and teacher umons

m Develop prototype teachimg materals on

“dhldrens nights the publication of
teacher manuals and childrens verstons
of the Convenuon

B Create university chars i Childrens
Rights-—four are currently being created
i China-—and support university sum-
mer courses in childrens nghts

m Launch an intiative in the Sahel coun-
tries on the rotection and Educauon of

Curls.

Training of Early
Childhood Personnel

To improve the quality and outrcach of
Farly Chitdhood programmes UNESCO
will provide support for the training of
carly childhood and tamily c¢ducation
trainers  and support regional Early
Childhoe:d Cooperating Centres in paruc-
ular the activites of the Averroes
Foundation. UNESCO will among other
things:

m Scek to translate the Enhancing the Skills
of Early Childhood Trainers training
pack into other languages iFrench
Portuguese - to increase the outreach of
this trainimg method

m Build national capacityv 1o train Farly
Childhood and tamily education tramers
in particular in African [.DCs, the Sahed
and Eastern Furope.

m repare with the FICEMEA  the Minsury
of Social Attairs of Burkima Faso
UNICEE and other partners a Regional
Senmimar on Early Childhood in
Francophone Africa on carly childhood
services policies and practices to be held
m Quagadougou in October 1996 and
bring together some 50 carly childhood
professionals from 15 Francophone
African countries

m Launch the activities of an Larly
Childhood regional Centre n
Ouagadougou Burkina Fasor for
Francophone Africa

m Help areace and launch a network of
carlv childhood protessionals
Francophone Africa, that will he part of
the Early Childhood Development
Network lor Atrica

Early Childhood
Information and
Documentation
To challenge deasionmakers with knewed
cdpe trom rescarch and expenience offer




UNICEF.93-B0U0500;Cindy Andrews

them an outlook on ddterent strategies and
approaches 1o carly childhood programmes and
issucs. and give a voice to the needs o voung
children. UNESCO will provide intormation
support to those responsible for carly childhood
activities. Actuons will be underaken o:
® Collect monitor and disseminate information
on the status of young children and their carlv
learning environments focussing on homes
school links school readiness parent education
and home-
hased actvities
m Facilitate
access to clee-
tronic network-
ing and mtor-
mation
exchange such
as through the
Childrens House
i Cyherspuce
Inidative
® Strengthen
national
resources and
capacities
nceded for
proper information on young children through
advice and training ¢n methods for collecuon
analvsis and dissemination of carlv childhood
informaton through m parucular supporcior
the Early Cinddhood Deardopmaon Netiwork for Afiica
®’ Develop hinks between deaision-makers
1escarchers and practitioners by carmving out
national inventories of carly childhood
resources 1o determine who is doing what and
the role they can plav i enhanang carly Child.
hood partnerships and advocacy

Education
Development Center
(EDC)

EDC conducted a three-month Technical
Assistance project Hanuarv=Apal 1990 10 help
the government ol the Philippines assess 1ts sector
review ol Farlv Childhoad Development and 1o
assistin preparmg the design and mplementation
of a nattonal FCD program Funded by the Acian
Development Bank o weam of crght consultants
who are experts m health (hild development
ccononue plannimg nutniion and program plan
nmg reviewed the govermmence dialt FCD pio
gram worked to retme the ccommendatuons i
consultatton with navonal and local officials
helped o evaluate and retme Kev program com
ponents mcduding cld health protem energy

Aruitoxt provided by Eic:

and micronutrient deficiency control and carly
cducation mterventions as well as management
and financing strategies which bear on program
sustairability.

One ot the outcomes of the project was a
detailed implementation plan which included a
management svstem for integrated ECE service
delivery a policy framework lor the organiza-
uon management. and evaluauon of the project
and rccommendations to the government on
costs and linanang of the ECD program. For
more informauon contact,

Andrea Bosch EDC

1250 24th St N W Washington 1DC 20037

Tel 12021 40660540, Fax. 2021 223.4059

High/Scope
Educational Research
Foundation

The High Scope Rescarch
Foundation has agreed to serve as a Head San
Quality Rescarch Center with anticipated teder-

Educational

al funding ot §2 4 million over live vears loining

with three other new research centers—at
Georgia State University the Universitye of
North Carolina at Chapet Hill and the Edu-
cation Development Center in Massachusette—
this center will help the LE'S Administraton on
Children Youth and Families define and assess
the effecuveness of high-quality practices in
Head Swart programs Begun in 1965 Head Siar
1s the Targest tederal preschoaol program for
voung children Tiving in Tow-income tamilies
currently serving 752 000 preschoolers at an
anaual cost of $3 5 billion.

Center Drrector Lawrence
Schwemnhart noted This $10 nilhion federal ini-
tatve s gust what Head Start needs at dus ume

Rescearch

1o 1esolve anv doubts about 1ts qualite and enter
the 216t Century ready 1o reach s ull poten:
ual  The High Scope Toundauions Perry
’reschool study found that programs like Head
Start when they are of high qualiny provide tax-
pavers a return ol $7 16 tor every dollar spent
cut i halt partapants later crime 1ates and
decrease then need 1or speaial education and
social services Adde Fhgh Scape Foundauon
President David Welkant

IHead Start to provide programs at levels of quali

This study challenges

n that are suthaent to achieve semilar resalis
Together with the other thice centers
IHigh Scapes new rescarch coenter will esamine
the importance of vanous aspects of Tlead Start
such as stalf qualifications organizauonal Cimate
program activities parent ivolvement and the
cascloads of health care and socval services

b
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providers. This research will refine the

measurement of program quality and exam-
ine program cifects on children and tami-
lies. Center statf will consult with Head
Start program staft. parents, and other com-
munity members to identily issues and
problems for the rescarch to address and
will assist program statf in monitoring and
improving the guality of the prograns

Contact:

Center Director Lawrence Schweinhart

600 North River Street.

Ypsilanti. Michigan 48198-2898

Tel: 13131 485-2000;

Fax: 1313) 485-0704

Childwatch

Since the last report trom Childwatch they
have developed an internct data base where
it is possible to tind intormation about
Childwatch and its projects.

Chiidwatch is also developing the proto-
type tor the Children’s House i Cyherspace,
Childrens House is a Childwatch initiative
with the purpose of creating a meeting
point for all professionals working with chil-
dren at the Inwernet. The address is:
hitp- “childhouse.uio no

Also involved in the project are
UNICEF. UNESCO . the International
Save the Children  Alliance. the
Consultative Group. World Bank and oth-
ers. It vou have comments or suggestions
for the Children’'s House. contact
Childwatch. Also il vou have documents or
databases that you think might be of inter-
est 1o others contact Childwatch and dis-
cuss with them the possibility of adding
them. Childwatch is also interested i cre-
ating links to other Internet data bases. so
il you have tound Internet data bases of
common interest, send Childwatch the
Internet address and they will consider
Imkimng it to the Children's House

Save the Children

Save the Children was recently awarded
core funding tor phase two of the agency’s
“Strong Beginnings” education program
Strong Begimnings brings together three
maimn arcas ‘a, carlv childhood develop-
ment b primary education. and o
womens literacy i a mutually- remforang
cycle of litelong and intergencrational
learning Strong Beginnings 1 operational
n 1S countnies in Africa, Ava the Balkans

ERIC
E

and the Americas.

Strong Beginnings has conuderable
expertise training trainers. building local
capacity, and working through partner-
ships. Itis a key wrainer in the Africa ECD
Training Initiative with UNICEF and
Bernard van Leer Foundation.

Strong Beginnings projects focused on
Early Childhood Development are being
implemented in  eleven  countries
tBangladesh. Bolivia, Bosnia and Croatia
El Salvador, Egypt. Jordan. Nepal,
Philippines, Thailand. USA). The pro-
gram’s new parent and caregiver training
program Strong Beginnings for Parents ta
joint project with UNICEF: was recently
inaugurated and in the first instance is
being pilot tested in the USA. In the USA
Strong Beginnings works in partnership
with Columbia University in New York
City. enriching the local Head Start model
and in the Navajo Nation works to
improve the developmental quality of child
care programs. In the Philippines. the pro-
gram both strengthens the quality of com-
munity-based child care programs with
local and national NGOs and supports
working parents through it workplace
child care program in Mectro Manila The
program in Thailand has served as a pilot
for the emerging national program of com-
munity-based ECD serving rural communi-
ties. In Nepal pioncering work occurred
among women’s hiteracy and production
groups adding a distincuve child care
component In the Balkans, the program
has supported children and families in war-
torn arcas of Croatia and Bosnia organiz-
ing community groups around voung chil-
dren in the provision of ECD facilities,
thus improving child care and community
morale. In El Salvador, mvolvement with
the World Banks EDUCQO program for the
reform and revitalisation of basic education
has led to the incdusion of carly dhildhood
components withim tocally managed basic
cducation faalines

G




Meetings in 1995

ERIC

Aruitoxt provided by Eic:

International Forum
for Child Welfare
(IFCW) World Forum

Costa Rica, September, 1095

The Consultauve Group was represented at
the 1995 World Forum meeting in Costa
Rica by Marta Arango of CINDE. Following
the meeting we received the following note
trom Milena Grillo from the Fundacion
Paniamor. who organized the conference.
“Your colleagues, Marta Arango and
Alejandro Acosta of CINDE did a marvelous
job of organizing an informative and stimu-
lating session. The delegates who participat.
ed in their Symposium relayed positive com-
ments about its program and content...You
will be pleased to know that Early
Childhood Carc and Education was identi-
fied as a priority area by participants at the
FORUNM and by the Executive Committee
of IFCW"

Donors for African
Education (DAE)

Meeting

Tours. France. October 15-22, 1995

Kathy Bartlett (AKF) and Barnabas Otaala
{CG Feld Representative Namibia) have
been actively involved in developing an
Early Childhood Working Group within
the DAL, Several meetings were held in
1995 to develop the concept ot a regional
LCCD group for Africa. Activities cubmi-
nated in a presentation of the concept at
the annual DAE meeting

International

Children’s Day of
Broadcasting

December 10, 1005

Hillary Clinton and Dr. T Berrv Brazelton
were featured m a UNICEF production.
(rowing and Changing. The program was pro-
duced for the 1995 Internauonal Childrens
Dav of Broadcasting dCDBY, which took
place on 10 December 1995 This vears
ICHB was used to launch UNICE, s0th
Anniversary celebrations The materials for
the broadcast were derved from the videos
heing produced by UNICEF that were
developed by Cassie Landers

85

Meetings in 1996

First Iberoamerican
Symposium on
Educational

Research

Havana Cuba, February. 1004,

The First Iberoamerican Symposium on
Education and Research was held in
Havana, Cuba from the 6th to 9th of
February. The Symposium, organized by
the Instituto Central de Ciencias
Pedagogicas (Central Institute for the
Pedagogical Scicences) was attended by
approximately 100 rescarchers and practi-
tioners from Cuba and 6 other Latin
American countries, featured rescarch work
presented and discussed in seven commis-
sions dealing, respectively with:

1. Development of intelligence and cre-
ativity in children and vouth.

2. Preschool education as an avenue for
developing happy and imtelligent children.

3 Family-school-community: the trian-
gular base tor education and development

4. The teacher: principal actor or st
one more member of the educational team?

5 Pedagogy in the contemporary world.

6. Directions in the process of teaching
and lcarning.

7 Research and educational quality.

Brief summanies of the research presented
and the results of the discussions are avail-
able.

The Symposium also featured special pre-
sentations dealing with. Pedagogy as a
Science. Child Development in the Tawenty-
Fiest Century, The ldentitication and
Development of Talent and A Yongiwudinal
Study of the Cuban Clild In addivion. pan-
¢ls dealt with The Role of Education and
Research in Sociat Transtormation and A
Project for the Development of Intelligence,
Talent and Creativity.,

UNICEF/90-014/M. Peru



Because it is so unusual the longiiudimal
study presented deserves special comment
This study began with the collection of
base-line data on a cohort of children born
live throughout all of Cuba during the first
week of March in 1973, These 4299 chal-
dren have been tollowed up at 7 months and
7. 11 and 17 vears of age Even atage 17
70% of the orginal sample was located The
information collected not only provides an
extraordinary basis tor insights into the
development of a cohort of Cuban children.
but also allows one to examine broader
changes in the Cuban society from 1973
onward

The address is:

Instituto Central de Ciencias

Pedagogicas

Obispo 160. Havana 1, Cuba

Tel: :53-7162.7603; Fax: 153-7162-2547
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AL press time, the followd two conferences
had ot yet taken place We wdl report on
them m Issue 19 of the CN

Early Childhood
Development
Programs-Investing

in the Future

Atlemta. Georgia, World Bank Apnil s—u jouq
Sce description p. 57.

The Task Force for
Child Survival and
Development.
Children First: A
Global Forum

Atlanta. Georgia. April 9—12. 1904
See description p. 57
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Publications and Videos

Our Day-care Centers
Respect Children: Quality
Critera far Day Care
Ny M Cavaeos b
Funvis Romiviii e, Fusbe s
Cartos Criseas S oo

Bt 1ous

Early Chuld Devclopment.

Lnoesting the Fuinrg
Ny Fase Yo
Wit o P e

e Wokt b Bt 1990

ERIC

Aruitoxt provided by Eic:

The muroducuon o this usetul document states This document s
composed o two parts The st contams prmaiples for the organiza-
uon and mternal operaton ol dav-care centers lor actual pracuce
duect contact with Children The second sets out primaiples for set
ung up policy norms and guaidehines programs and tundimg svesiems
for dav-care ceniers whether they are government-run or not. The
detarls and wechnical speditications required 1o set up programs are
not to be found here The primciples were written as positive state
ments as attirmations of commitment by politcans admuoistrators
and teachers o qualite service m anv dav-care center that s onented
1o the basic needs of dhildren Thev can be used as guidelmes for ns
ual establishment and evaluauon of dav-caie centers or as a dedlara.
ton of responsibility. Ttseems 1o us right now that the most urgent
obecuve s to attam minmum quality standards ma pracucaal and
objectve wav respectng the dignitv and basic rights of children
msttitions where they spend a large part of therr chitdhood

The prinaples for a dav-care center that are claborated are Our
children have a right 1o

~plav

individual attentron

~-a welcoming sate and sumulatng environment

-cantact with nawne

-health and hyvgiene

-a healthy diet

-dL'\'cl()p thar curtosiy maginaton and capacity ton \L'“-L'\Pl Csston

move m large spaces

~protection atfectuon and friendship

-eapress thar feelimgs

~speaial attention durmg the perod of adaptaton o the day care center

~develop ther caltaral racral and ichgous identny

The document s avartlable i I'nglish and Portuguese trom-

Fundacao Carlos Chagas

Av Prot Franaisco Monata 1303

1565 Sao Paulo Brazil 05513900

lax 33011 8151059 Fmall mmc@ dpetat fccansp br

A Spamsh uanslation s torthconmimg

This 1ou-page publicauon from the Waorld Bank s divided m wwo
cqual parts dealing respecuvely with the theory and pracuce of pro-
viding programs el mtegrated attention to voung childien ke a
number of other publicauons of this genre this one also begims with
a tationale tor tavesung m Latly Child Development <FCDcand sets
out complementary program approaches A uselul section ttled
destgnimg a program deals bricflv with targetimg mvolving parents
and commumnes detmmg o canneubum selecting and aammg stall
assessing Chuldrens progress and assessig a programs success Some
attention s given also to detemummg the cost of FCD programs and
o didlerent Torms of fimancmg Al of dus s the Theoty section of
the publication which i< Tiberally sprinkled thioughout with concrete
lustravions of pomts made
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/ The Practice section provides one or two page descriptions of 19
g ditferent LCD projects, grouped as tollows: Educating Parents.

Training Carcawvers. Retorming Formal Education Systems o
;

Include Preschoolers. Educating through Mass Media
This publication can be obtained trom-

. World Bank

1818 H Street N.W. Washington, D C. 20433, USA

' Fax- 12020 4776391 E-mail: hooks@worldbank org

The purpose of this practical manual is to assist training of project
staff, social workers. pre-school supervisors para-prolessionals and
parents in caregiving skills within the particutar culture and context
ol South India. Translation of the manual into regional languages
tthe original is in English? s planned and a handbook lor parents is
also m the works. Each chapter ol the manual provides a set of key
messages accompanied by explanations suggestions and tips for
good care In some cases warning signs or other assessment indica-
tors are included A chapter concludes with a set ot questions 1o
help check understanding of the information provided in the chap-
ter The topics treated in the Manual are-

Responsible Parenthood: Development of Values in the Child

Physical Development: Common Childhood Physical linesses

Social Development: Common Childhood Mental HHinewses

Socialization through Play- Environmental Factors

Inteflectual and Cognitive Development: Environmental Factors

Earlv Childhood Education: Role of the Community

Emotional Psychological Development: Developmental Rhwthm

Family Life Lducation: Rights of the Child
3 Information about the manual and the South India program of CCT

¢ can be obtained from: Christian Childrens Fund
X PO Box 505422 Muscum Road

4 Bangalore-56001 Karnataka India

4 Fax: (91.0801 559.427¢
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The announcement states. “Resihience 1s a umiversal capacity which

allows a person group or communy . Lent MINinuze or over-
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Early Childbood Care and
Devclopment (0-6 years):
Traiwers’ Manual.
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A Guide to Promoting
Resilicnce in Children
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Developmentally Appropriate
Outdoor Play Environments

for Infants and Toddlers

In Ty, WORKING PAPERS I8

ARy Costntioon [Ivtromssr
NURBIR 15 BERNARD AN TR

Fouistnion T Hacun joos

We e Your Children the
Kishanda carly childbood
cdiication and care dissemina-
tion programme, Zimbahiee
Satth Booki R BIRN WD AW LR

Foustovios T Hawer 1oos

From UINESCO)%

Edication Sector

SICEF 92 0064 Roger Lemome
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Aruitoxt provided by Eic:

This briel guide starts by stressing the need for safe and stimulaung
outdoor environments for all children making the pomt that dhis is a
neglecied yet vidally important arca. It goes on o consider children's
ditferent development levels the needs that arise from these and the
wavs in which outdoor play tacilitics can respond o them

The Kushanda Project ook its name from the Shona expression
Kushandia zrirpo, which means "what is there” or o make what is
there work™—a phrase that captures the Projects spirit of <clf
rcliance. 1t also underlines the fact that, tor the children of
Zimbabwes rural majority carly childhood services were only likely
o become accessible if their parents learned how (o use the material
and human resources available in the immediate environment o
make community-based preschools a reality.

All inquiries concerning this and other Foundation publications
should be sent wo:

Communications Section

Bernard van Leer Foundation

PO Box 82334

2508 EH The Hague, The Netherlands

fax- 131-701 350-2373

An Evaluation Study of Parent Schools in China
MauBaoras oo Guo Niaorisc Crusy NATIONAL INS T o
Fouoaionag RisEwken MosooRA NG 2 (993

Nourish and Nurture: World Food Programmc Assistance for Early

Childhood Education in India’s Integrated Child Development Services
B SIRATBEATCTTORD LINIVERSTEY of Wi USIT D KINehong
MosacRTING 3 1993

Early Childhood Care and Education: Basic ludicators on Young
Children

A POSTER SUNNARIZING REY DALY ON YOUNCG CHIDREN WORD WD

Familics and Education

Joris Bisstrr YCRUNESCO Ocoastony Pairs Stris No 18 1993
This monograph offers a definttion
and discussion of family education.
including parent education and fami-
Iv life educauon, and discusses ways
to plan for familv education in
changimg world conteats

For inlornaton on these publica-
tions, please contact-

The Young Child and the Family
Environment Project

UNILSCO

7 Place Fontenov, 73332 Pans 07 SP
France

Fax: (33-1140-05-94-058
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The promoton states “When the populatuon of Port Sudan leaped SEEDS 2: Supporting
R g : 05 . . 1OQ 3 . .

from 50,000 in 1956 o halt a midlion in the 1980, a small-scale Wonen's Work

enterprise program was inttiated 1o aid the poorest residents in sav.

. . . Arowind the World
ing, expanding and making successiul the small busiess that sup-

. - . VEY AN TTONAR

ported them and their families The Port Sudan case study presented LD BV AN TTON ARG
. H : . W

the stories of henna decorators, ailors, and tea seilers, and the THe FEsnsist Priss

strategies that enabled them o offer greater services o therr grow- AUCUST 19053

ing community, and at the same time ensure their own livelihoods ™
“The analysis of this and six other projects described in SEEDS 2

illuminates various strategics aimed at increasing women's aceess o

land. labor and credit markets; providing child care, health care, and

ISBN 1 55301100 1

other support services, and organizing women for collective action
and noliucal participation.”

"SEEDS 2 also includes a study that documents UNICEFS efforts
o mstitute child care programs in Fcuador, Ethiopia and Nepal. with
emphasis on health and education.. SEEDS 2 puts into global per-
spective both the problems and successes of projects that promote
women’s cconomic self-sufficiency and political participation. mak-
ing prominent the activities and priorities of grassroots women
around the world.”

The book is available for USD 9.00 plus postage. For a copy of
the order form contact:

Feminist Press

311 East 49th Su

New York, New York 10128-5684

Tel: 2121 360-5794; Fax 12125 348-1241

Many readers will be tanuliar with the publications of AHRTAC, NIWSHETTER

tAppropriate Health Resources and Technologies Groupt, Child Child Health Dialogue
Health Dialogue is a new newsletter containing practical informa- '
tion on how to tackle the five main causes of Child mortality. acute

{quarterly from October 1005)

. . . . . b AG 29.35
respiratory infectons, diarrhoea, malaria. malnatrition and measles MIRTAG
This newsletter replaces 1wo longstanding AHRTAG newsletters FARRINGTON ROAD ToNboN
Diaiogue on Biarrhoca and ARI News. The first issue focusses on FCIN 3B UK
what health workers at fuse-level healdh fadlities can do for very sick TRIT 1O DIVTTOPING COUN RIS
children.
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June 10-11,1996

Cousantd Frvanamg of ECCH Progiams

Carncgie Fandowment tar Peace Waorld Bank Washinguon 1) €

The main obiecuve of this seminar is to examine the cost and Tmance
of Early Childhood Development Programs both from a conceprual
and a pracucal perspecuve Inaddiion the seminar should sumulate a
continuous systematic exchange of knowledge on this subiect in Taun
America and the Carbbean countries For more mformation conact
Myriam Waiser or Donald Winkler

World Bank

ISIS H St NW Washimgion 1) €. 201433

Tl 2024771234 Tax. 202 477.0391

June 16-20,1996

Educaton For Ail Med-decade Ramae
Amman lordan

Asof presstime no agenda had been setor this mectung which s a
conunuation in the series of ERA meetmgs aimed at promoting quality
basic Education for All by the vear 2000 For information on this mecung
contact

Frank Method USAID

Tel -703 8754221 email tmethod@ usaid gov

ot Kate Torkmgton Bernard van |eer Foundauon

Tel 30700 351204 Tax 31-76 350.2373

July 2-5,1996

A St on Chald Riabis and the Madua
Manila Phalippines

Theidea tor an Acan Summit was born during the World Sumnut on
Children and Television held m March 1995 The Asian © amit s
designed 1o examine the role of the media i harnessig v 2 support
ol every sector of socicty for the survival - development and growth of
chifdien in the context of ther rights The Sumnut seeks to bring
together Mimisters of Information and Fducation 1op executives from
ratuonal and private broadcasung networks print and publishing
media and the advertimmg mdustry 1o renew therr commiment
towards sateguardimg the nights of children . A parallet Childrens
Summit will he held o ehian the views of Children an the media of
todav and tomortaw and on how the mass media can serve therr best
mterests imcludimg those children with less access and means to new
communication technologies For more imfarmation contact

Fenv de tos Angeles-Bauuiata

Tel 632 TOSES0 o 721 0987 Tas, 632 783 545§
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August 6-9,1996

Young Children: Prionties and Challenges in the 2 15t Century
OMEP Thailand and the Faculty of Education
Chulalongkorn University, Thailand

OMEP Thailand, in collaboration with Chulalongkorn University is

hosting an international conference on Young Children: Priorities and

Challenges in the 2 tst Century. The objectives of the conferences are:

m to exchange experiences and opinions on problems in young chil-
drens development,

| (0 examine the current and urgent needs of young children in the
Asia-Pacific region.

m to demonstrate mutual intentions for the satety and education of
Asia-Pacific young children.

® 10 promote cooperation, collaboration and good understanding of
early childhood professionals in the Asia-Pacific region.

There will be a pre-conference session on Constructivist Early

Education. This will be held July 29-August 2nd. For more informa-

tion about the conference contact:

Dr. Udomluck Kulapichitr

Department of Elementary Education, Faculty of Education

Chulalongkorn University

Phaya Thai Road. Bangkok, 10330

Tel: 16621 218-2600; Fax: (662) 218-2605

September 5-8,1996

Beyond Beijing
Association for Women in Development Annual Mecting

Washington D.C.

The 1996 AWID Meeting takes as 1ts theme progress toward imple-
mentation of the Platforn: for Action from the United Nations Fourth
World Conference on Women. The Program Committee is secking
proposals from all regions of the world 10 meet the following goals.

% 10 provide an opportunity for participants to give status reports on
progress toward implementation of the Platform of Action and the
country commitments. and learn of progress worldwide:

® to share information about education and advocacy eiforts that have
heen etfective, and to learn from failures as well as successtul activities,

| to urge practitioners, policymakers and acadenics to consider how
they can be assisted by the perspective and approach of each other
and to develop cross-disciplinary strategies when possible.

m o build skills 1n advocacy. fundraising. media. use o1 .escarch data
and other organization-building techniques;

1 w0 strengthen collaborative relationships with other orgamizations-
regional as well as sectoral—that share AWIDs goals and prinaiples

For information contact:

Karen Mulhauser

AWID Forum Program Chan

Fax 1202)463-0182, c-mail awid@igc apc org
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October, 1996

Regional ECCD Institute
Windhoek. Namibia

Alan Pence of the University of Victoria and Barnabas Otaala of the
University of Namibia will be organizing a three-weck Institute at the
University of Namibia tor ECD personnel in Eastern and Southern
Africa. with support from UNICEF This Institute is an otf-shoot of the
Institute held in Canada in 1995, The basic structure for the Institute is
thatit {1+ has a limited enrollment of 20-23 individuals. who 12 - are
mid-career professionals in the ticld ot ECCD. with 13+ varied back-
grounds in carly childhood services, and who will benetit from (41 a
highly interactive and participatory experience with similarly experi-
enced protessionals from other countries. The tocus of the 1996
Regional nstitute will be: The Ecology of Child Care Tnternational Case
Studies and African Expenences Faculty tor the Institute will indlude
Margaret Kabiru, fromy Kenya and Tuntutve Mwamwenda from the
University of the Transker and Judith Evans m addition to Barnabas
Otaala and Alan Pence For turther information contact:

Dr. Alan Pence

Protessor, Unit tor Child Care Rescarch

School of Child and Youth Care

Lniversity of Victora

PO Box 1700

Victoria B C. Canada VEW 2Y2

Tel- <0047 721 0357, Fax. 1004 7218977
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() THE CONSULTATIVE GROUP ON EARLY CHILDHOOD CarE aND DeVELOPMENT (CG) 15 an imter-
natonal interagency group dedicated to improving the condition ot voung children at risk The

’. CG grounds its work 1 a cross-disaiplinary view ot child care and development
S

lLaunched in 1984 the CG has taken as 1ts main purpose the tostering of communication among
international donor agencies and their nauonal counterparts among deasion-makers tunders researchers  pro-

gramme providers parents and communitics with the goal ot strengtheming programmes benetitting voung chil-
dren and their tamilies

The Consultative Group 15 administered and represented by ity Secretanat: The Caoup mcludes a broad-based
network of participaung organisations and individuals who share a commument to tostering the well-hemng and
healthy development ot young children Admimistrative backstopping 1s provided by the High Scope Foundauon

The Coordimators Notehook 18 prepared by the Sccretariat of the CG with support trom the Aza Khan Foundauon the

Bernard van Leer Foundation InterAmerican Develepment Bank (1DB- Save the Children USA UNICEF
UNESCO USAID and the World Bank

| sons

To INCREASE THE KNOWLEDGE BastE The CG gathers svnthesizes and disseminates mtormation on

childrens development drawimg trom teld experiences traditional wisdom and scientitic rescarch

ToO SERVE AS A CATALYST The CG works to increase awareness of issues attecting children develop-

ing materials and strategies to help move communities organisations and governments trom rhetoric
to practice. from palicy to programming.

To BuiLDd BRIDGES The CG fosters networking among those with common concerns and interests,

working across sectoral divisions. putting people in touch with the work ot others by organising meet-
ings by dissemmatng information through publications. and by serving as a communications point

ToO SERVE AS A SOUNDING BOARD The CG engages i dialogue with tunders and decision-makers

about developments in the field providing the base tor policy formulaton planning. programming
and implementation

Members of the Sccretariat occasionally provide technical assistance to individual organisations 1n
programme design. implementation and evaluation. and in the writing of technical papers and reports.

The Coordmators Notebook 15 produced twice annually 1t 1s one ot our networking tools Each issue to-
cusses on a parucular issue or topic. as well as offering network news We tev 10 provide information
on the most appropriate research tield experience and practices o benefit individuals working with
young children and their tamilics We encourage vou to share this intormation with the other net-
works you take part in Feel tree to copy portions ot this Notehook and disseminate the information to
those who could benetit from 1. Please let us know about any programmes or efforts benetitting young
children and their families in which you may be involved

For further information and to subscribe contact:
Dr Judith 1. Evans
6 The Lope
Havdenville, MA 61039 USA
Tel «4131208-7272  Fax: (4131 268-7270
c-mail- infot@ecdgroup com
world-wide web hitp /. www ecdgroup com

The Consultative Group can also be reached through:

Pr Robert G Myers
Insurgentes Sur 4411
Id 25-304
Tlalcoligia
DF 14430 MEXICO
Tellax 152-51 5730924
e-mail rmvers@laneta ape org
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G Secretariat
LUNICEF House, DH-40¢,
Three Unsted Nations Plaza
New York. New York 10017
Tel (212) 702.7233
Fax 212V 702-7149




