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Abstract

Bricf, impromptu essays written for the 1990 adminis-
tration of the College Board's English Composition Test
(ECT) were randomly sampled for four different groups
o examinees. These essavs were subjected to further
holistic ratings hevond those conducted for the ECT ad-
ministration, and analytical ratings were also obtained.
The holistic - cores were correlated with the anaivtical
scores to determine which essay characteristics were
most closely associated with high holistic scores. The re-
sults indicated that overall organization, use of sup-
porting materials, noteworthy ideas, rhetorical strategy,
and thesis statement were the strongest correlates. Com-
parisons with the results of a previous study of 1979
ECT essays, written on a different topic, showed that
these same characteristics were also most closely associ-
ated with high holistic scores in that study. These char-
acteristics correlated strongly with high holistic scores
for all subgroups rar domly sampled, and for males and
females.

Addirtonal factors associated with better holistic
scores but studied only for the 1990 topic included fol-
fowing instructions, completion of the task, use of a
standard essay format, use of literary references, and
proficiency in the English language.

Certain types of essay content were also associated
with higher scores on the 1990 topic, Essavs combining
current affairs with literature and history or combining
litecature and history received slightly higher scores on
average than essavs based only on current affairs, liter-
ature, history, or personal experience. Nevertheless,
some essavs receiving high sceres were based solely on
personal experience, did not contain literary references,
and did not use a standard essay format. The analyses
suggest that some practice with this type of brief, im-
promptu essay, particularly under strict ume con-
straints, may be uscful as prepar-tion for taking such
CSSaY exammations.,

Introduction

Previous rescarch has identificd some characteristics
that relate to performance on brief, impromptu essavs
(Breland & Jones, 1982; Breland & Lytle, 1990), but
this research has been far from thorough. The in-
creasing interest in performance testing, which often
rranslates into essay testing, has been accompanied by
increasing, interest in identifying the characteristics of
essavs that are viewed positively and negatively by the
readers who score them. What do teachers of English

helieve to be good practice in the writing of brief, im-
promptu essavs? Are desirable practices for these kinds
of essays the same as for writing more generally? What
information should be provided to teachers and stu-
dents to enable them to optimally prepare for brief, im-
promptu essay tests? Shoeuld special information be pro-
vided to members of ethnic minority groups or to
women?

Partial answers to some of these questions have
been provided by previous research. Breland and Jones
{1982) examined samples of < ssavs written for the De-
cember 1979 administration of the English Composi-
tion Test (ECT). From the 83,542 essavs written at
that administration, random samples of 200 were
drawn from each of the following groups: African
American/black students, Hispanic students with Eng-
lish as their best language, Hispanic students who re-
ported that English was nof their best language, and
white students. The black and white student samples
were restricted to students who reported that English
was their best language.

In the 1982 study, Fducational Testing Service
(ETS) humanitics test development staff, with assistance
from outside consultants who were experienced readers
of ECT essavs, developed a list of 20 characteristics
considered important in evaluating brief, imprompru es-
savs. A group of experienced English teachers rated the
sampled essavs with respect to cach of the 20 charac-
teristics, with two teachers rating each essay indepen-
dently. Both positive and negative characteristics were
rated. The ratings obtained were then corretated with
holistic scores assigned by a different set of readers
during the regular scoring of the ECT.

The correlational analyses showed that the five
nost important correlates ot high holistic scores were
overall organization (r = .73), use of supporting mate-
rials (r = .7 D, noteworthy ideas (r = .70), rhetorical
strategy (7 = 661, statement of chesis (7 = .64), and para-
graphing and transition (r =.57) (sce Table 15, page 13).

A number of compariso. s of group differences were
also made in the Breland and Jones (1982) study. In
order of importance, the strongest corrclates with high
holistic scores for each group were as follows: black
sample: overall organization, statement of thesis,
rhetorical strategy, and use of supporting materials:
Hispanic (English first language) sample: use of sup-
porting materials, overall organization, rhetorical
strategy, statement of thesis, and noteworthy ideas; His-
panic (English not first language) sample: overall orga-
nization, range of vocabulary, subject/verb agreement,
statement of thesis, and rhetorical strategy: and white
sample: overall organization, use of supporting mate-
rials, noteworthy ideas, rhetorical strategy, and state-
ment of thesis. These comparisons suggest that while all

{;u 1
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fesr groups tended to exhibit similar problems in their
writing, the Flispanic (English not first language) group
had special problems relating to language proficiency.

Another approach to determining what characteris-
tics of brief essavs relate to high holistic scores is to con-
duct compurer analvses of the essavs. Breland and Lytle
(19901 conducted such analyses of one of the essays in-
cluded 'n a Breland, Camp, Jones, Morris, and Rock
(19879 studv. This was an expository essay of the tvpe
used on the ECT, bur 43 minutes was allowed for
writing instead of only 20 minutes as on the ECT. The
computer analvsis “flagged™ specific attributes of stu-
dents” writing: passive verbs, “to be™ verbs, sub™ t-verb
disagreements, “fuzzy™ words, run-on sentenc.-s, dan-
gling participles, spelling errors, capitalization errors,
and punctuation errors. The number of Hags for cach
atrribute was divided by the word count for the essay to
develop an error rate for each attribute. These error
rates were then correlated with the holistic score for the
essav. The correlations (in parentheses) were as tollows:
passive verbs (151 "o be™ verbs (.00), subject-verb dis-
agreements (=261, fuzzy words (—.07), run-on sentences
(- 161, dangling participles (=.29), spelling errors (=251,
capitalization errors (=04}, and punctuation errors
(.00).

The zero or non-negative correlations suggest either
that the computer analyses were impertect in detecting
such errors or that these errors did not sigriteantly in-
Hluence the scoring of the essavs sampleda. Both the
rating procedures used in the Breland and Jones (1982)
study and the computer analyses used in the Breland
and Lytle (1990) study mdicate that some useful lessons
can be derived from such analvses that may be of in-
terest to teachers who have the task nor only of teaching
students how to write in general but also of providing,
zuidance on how to write for specific types of examina-
tions that their students may be required to take.

The purpose of the present investigation was to ex-
amine some of the same essay characteristics srudied
previousiv, as well as to look at additional factors, to
determine what advice might be offered to teachers and
examinees about essay writing practices.

Method

Sampling

Following the data collection design used in the Breland
and Jones (1982 study, stratificd random samples of
100 cach of African American/black, Hispanie, Asian
Amcrican, and white students were deawn from the -

| 2%)

aminees who sat for the December 1990 administration

of the ECT.

Instrument

The essav topic and instructions for the 1990 ECT with
essav are reproduced in Appendix A,

Data Collection Procedures

Essav scores and SAT-verbal (SaT-V). TSWE (Test of
Standard Written English), ECT Objective, and ECT
Reported scores were obtained from program files tor
the cases sampled. A special analytical reading of the
same essav responses was conducted using the rating
form and the instructions shown in Appendix B, A
holistic score on a scale from 1 (low) to 6 {high), the
same scale used in the original essay scoring, was ob-
tained for cach essav using the rating form along with
22 analvtical variables scored on a scale from 1 (low) to
5 (high). Two readers, working independently following
train-ing, completed the rating form. Of the 13 readers
engaged, 9 were female and 6 male.

In addition to the ratings done using the Appendix
B form and instructions, a further set of supplementary
ratings of the essavs was completed by an English
teacher, not among the 13 readers who used the Ap-
pendix B form and instructions, working as an indi-
vidual consultant to the project (sce Avpendix C). In-
cluded in these additional ratings were the appearance
of cach essav (ncatness, legibility, ete.), the number of
paragrarhs used, whether paragraphs were properly in-
dented, and other information not obtained in the orig-
inal analvtical ratings.

Analyses

Means and standard deviations were computed for cach
variable, for cach of the four groups randomly sampled,
for males and females, and for the samples combined.
The mean difference between white/Asian American,
white/black, white/Hispanic, and male/female groups
was computed for cach variable. Correlation cocthi-
cients were computed between the total holistic essay
seore (the original programmatic holistic score obtained
for the Admissions Testing Program (ATP) program ad-
ministration of the test plus the special holistic score ob-
tained in this studv) and all continuous variables for
cach group.

Mean differences were computed for a number of
dichotomous variables developed from the supplemen-
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tary ratings (c.g.. Were instructions followed? Was the
essav completed? Did the writer have a language
problem? Were literary references used? Were para-
graphs properly indented?). Mean  differences were
also computed for a number of categorical variables
developed from  the supplementary ratings  (e.g.,
essay content, essay type. political orientation ot the
writer, handwriting, sevle). Multiple regression analyvses
were conducted to determine which vartables con-
tributed most in the prediction of the total holistic
SCOre,

Computer analyses of the sample essavs were ¢
ducted using Writer's Workbench software (Cherry,
1981, and the variables derived from these analyses
were correlated with the total holistic score,

Finally, three types of exemplary essays were iden-
tified: 11 essavs with the highest total holistic scores, (2
essavs with substantially higher total holistic scores
than predicted by the regressions, and (3% essavs with
substantially lower toral holistic scores than predicted
by the regressions. These exemplars were examined to
determine whart factors might have been parncularly im-

portant in scoring these spectal cases,

Results and Discussion

Mean Differences for Gender and
Ethuic Groups

The means tor all variables developed, and for cach
group analvzed, are shown in Table 1. Standard devia-
tions are presented in Table 2.0 The Table T means for
SAT-V show that all groups were somewnat above av-
crage i verbal skills. The SAT-V average score for all
college-bound seniors m 1990 was 424, with males av-
craging 429 and females 419 (College Board, 19910,
Thus the male average of 481 in the present sample was
52 points above the male college-bound sentor average
for 1990, and the female average of 495 was 76 points
higher than the female college-bound senior average tor
1990, The Asian American sample (with an average of
4911 was 67 points above the national college-bound
sentor average, the black sample (with an average of
474 was S0 points above the national average, the His-
nanic sample (with an average of 4601 was 36 ponts
above the national average, and the white sample (with
an average of 5291 was 105 points above the natonal
average.

The mean differences between males and females,
and between whites and ethnie mmorities, are shown
in Table 3. The gender differences all favored females

\-.

rapie |1

Means for Gender and Ethnic Groups

Asfan His-
Variable Male Female  Awmerican Black panic White
Cuases INT 213 oo 100 100 100
Test Scares
SAT Y 481 das 441 474 4o0 ARAU
Fw FERER Je | 4T 454 SIS
PO Olecne 6.7 W2 273 TS M4 e
FOT T ssan .73 T [ 678 T T
11 Reported 404 ERAN 472 46N 454 24
Rewored 1 1 conmr oo 0l o2 o4l oes A
I otal 13.4 4.4 138 13,2 137 g8
Reader Ratnes
Phests .5y o S8 o 3N 6.3} o051 07
Rhciorcal stratees S.N9 SuN S92 STV SN 629
Noteworthy wdeas S [ SAN ST e ¥
Support [IRA A w5 [0 KUERE AT BT
lransainon .78 ™ A | O TR LA Y
I one o ds 624 AN SuT SOy WS
Sentenee ety .78 ST S04 STSOSTS s0d
Sentency logt T4l SedSET Sy s41 s
Organizatnn SR S S a0 5,82 S Y o4y
Paraciaphing ARUE 6.0 Sed main N9
Developmont AV Saed 4T S ST
Comeitioion S I N SA1 et
subpeat vorb San s RSN t i ST s 22
Promen seae RS9 T TR TRSSTRS don
Pan el st rute SUN el w04 S9T Ses a e
Aot passive - .08 G _";\_AH SNV ey ey
ot usgce S50 R 6S 38N St S8% 0 Sen
Puncruatien aad S SN SO S04 el
Vomabulon 7T UORRE T a0 T T A TR ST e
Dicton dovd S NEE o 1N s ST e
Ihiction precisien 2 S —a.:. ) Tos _54-\_‘_
l.mg.:u.:::c SN N1 $.90 SN i_(\q_——;__-q_'_)_
\pclhng_:_ SN2 SN S5 SR8 Swee ATT
\_I;_I-'['I'L IRITRTAN NHITEN -
Sentnes TIey R 01 Tee 295 RS
[\'llll‘llllT_—_. 3 NEIN Lo0 A N
o -
W ords 214 242 231 202 250
Pramaphe T EONTRGTTTTTRR T ake v A
Paves TR 1o Lo 144

and were highest for TSWE, the ECT Essay score, and
the ECT Reported score. Fssavs written by female
students were also rated higher on neatness and
legibility, and they contamed more words, on average,
than written by
of spedific essay characteristies did not vield any statis-

CSsavs male studenes. The ratings

neally significant gender ditferences, but it is of interest

I
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TABIE 2

Standard Deviations for Gender and Ethnic Groups

Asian His-
Viariable Mule Female American Black panic White Total
Fest Scores
SAT WV 119 109 132 96 110 102 114
TsWi 10,2 8.0 1.6 R4 ud N 9.2
FOL Objecine 128 12.8 12.5 I TR T 12.6 129
FCT Fasay 214 1.81 208 203 L9 189 200
ﬁl(cpurtcd 103 Y32 993 S9.4 102 9% 100
Rescored
FCOT eswsan 28 1.9 2006 L8RS 189 211 200
1 ssav total 3.7 3.37 3.94 345 345 3es 170
Reader Ratings
Thesis .58 150 .52 1.3 1.28 Lo’ 154
Rhetoreal
sErategy 1.37 1.32 1.4% 1.OS 1.24 1.51 1.34
Natewarthy
ideas 1.83 HGTS .83 132 1.67 1.8 174
Support 192 17y 194 174 LTS 192 1ss
Transition .68 .46 172 151 1.3 I.56 1537
Tone 1,23 1.30 1.24 17 1,22 .34 1.23
Sentenee varery 126 1.39 1.34 .23 140 136 134
Sentenee loge 141 1,39 1.44 136 1.31 145 140
Organization .69 1ol 1.6 1.59 162 1.5%  1.6%
Paragraphing .ot P51 .54 L4844 B72 156
Development 1.4% 1.29 [ 1.34 1,22 .35 137
Conduson 176 Le2 148 LTe 14v1se 10
Subjectiaerh 1.16 1.a0 1.33 sy 89 oS s
Pronoann asage 92 94 I8 L0 8T R 93
Parallel
sut o .66 67 A SN s 2 66
ANleipaane 38 ST 60 65 44 89 AR
ldiomatic usage Y3 Ry 1.08 88 86 84 2
Pincunation R R 1.02 888 .00 A3
Vaocabulary 1.4% 1.42 1.50 1200 148 147 1.4
Dicnon tevelt 1,53 1.47 153 146 147 145 1.50
Diction
(precisiond 1.52 1.38 .64 1.3 [.52 P46 1SS
| anguage s K82 AR NS Y T Y
Spelling 80 LY 3 52 w1 83 !
Supplemientary Ratpigs
Neatness A9 62 066 AT 8N Sy .60
1 cuibihin 34 N2 K A 34 <2 6
Connt
words T THITTTG 6T aT eRY SIS 44
Paragraphe e 10 R R
Pages 34 L3 R 33 4 38 AN

that most ot the ratings appeared to favor female stu-
dents.

All test seore differences between white and ethnic
minority groups were statistically significant and  fa-
vored white examimees, The largest effect sizes (it

4

deviation units) occurred he-
tween the white and Hispanic samples, where the
greatest differences occurred for TSWE, the ECT Ob-
jective score, and the ECT Reported score, Effect sizes
less than .20 are considered to be “small,™ however, re-
gardless of cheir statistical significance (Cohen &
Cohen, 1983).

Of the ratings, the largest cffect sizes occurred for
organization (for all three cthnic minerity groups).
Asian examinees averaged lower ratings than white ex-
aminees on thesis statement, trans .1on, organization,
development, and subject/verb agreement. Black exami-
nees averaged lower than white examinees on thesis
statement, rhetorical strategy, noteworthy ideas, sup-
port, transition, tone, sentence logic, organization, de-
velopment conclusion, active/passive voice, and lan-
guage. Hispanic examinees averaged lower ratings than
white examinees on  thesis statement, rhetorical
strategy, noteworthy ideas, support, tone, sentence
logic, organization, development, conclusion, precision
of diction, and language. Black and Hispanic examinecs
averaged lower ratings on neatness and number of
words written.

ferences in standard

Correlations

Table 4 presents correlations between total holistic
essay scores and the other variables. For both males and
females, the highest correlations occurred for organiza-
tion (.74 and .73, respectively), followed closely by
number of words written (.72 and .71, respectively).
Other variables that correlared highly with total holistic
scores for males and females included support, note-
worthy ideas, thesis statement, rhetorical strategy, tran-
sition, tone, sentence logic, paragraphing, development,
and precision of diction,

The correlations by ethnic group differed more than
those by geader. The strongest correlates with total
essay scores for Asian American examinees were orga-
nization (.7 1), number of words written (.70), transition
(.70}, noteworthy ideas (.69), support {.69), thesis state-
ment (681, and rhetorical strategy (.67, For black cex-
aminces, the strongest correlates were number of words
written (.G9), support {.68), organization (.66}, transi-
tion (.61}, conclusion (.57} and noteworthy ideas (.56).
For Hispanic examinees, the strongest correlates were
organization (.74), number ot words written (,74), sup-
port (.66), transition (.66, precision of diction (.62),
and paragraphing (.60). Total holistic scores for white
examinees correlated most highly with organization
(.77, support, (.73), transition {.74), noteworthy ideas
{735 number of words written ((73), development
(7, concluston (LT0), chests statement (.69), and

4
J
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Mean Differences for Gender and Ethnic Groups

Gender Ethnic Differences
Differences Asian American Black Hispanic

Variable M-F ES W-A ES w-B ES W-H ES
Test Seores

| SAL-V -4 -13 3% 33 s 637 6Y a8

| IOWF 34 -3 38 R 39 S 6.1 S
FCT Objectine -3.5 =27 C2 A8 A AReE 9.6 et
FCT I:\\J) —-.nY -3 A RS 91 A6t 64 REN
FOT RL‘F(H’(L‘L‘ -34 -3 36.6 AN )4 655 F 6Y.2 Rt R
Rescored FOT esany -36 ERE w7 3 1.08 S8 RE A2
Fasay total -1.0 =29 1.38 6 1.99 ShE 148 A2V
KReader Ratmgs
Thesis 0 03 49 RN e 24 6 Sl
Rhetorical strategy -.09 -07 A7 23 Se A3 A8 26~
Noteworthy ideas -.08 -2 e 03 < 45 6l 35
Support =23 -12 Sl e 2 39 nl 33t
[ ransinon =24 -.IN .60 A0ET 4 AR 38 e
Tone -9 -07 A3 1o 4 A3 SN 48 -
Sentenee variety =22 -.16 0 07 29 22 29 21
Sentence logie =23 -.l6 29 M S0 A 43 3
Orgamization =24 -14 KGR H2T A 62 S0 Su
Paragraphing -.03 -n2 =20 -2 26 16 -17 -1
Development =21 -.l6 S0 3 o S S 40~
Conclusion =22 -13 26 A8 - A2 63 AT
Subtectverh -y -8 A4 A1 2 12 28 28
Pranoun usage -1 -0 e A6 6 e 20 22
Parallet structure -.04 -.06 -.03 -0 04 K 03 03
Adtine/pasie 07 12 N DN 20 Ry Ak 12
Idiomane usage -6 -6 KL 08 03 03 Rl A3
Punctuation 12 RN 08 03 b 07 09 10
Vacabular -2 - 08 -ns 32 2 - a5
Diction ke el ‘ ol an BT e 32 T B 2
Diction sprecision: -7 -0 08 ON 29 Y N2 RN
[ anguage -u3 -.04 02 03 24 RN 23 R
Spelling A ns -6 20 -0 -07 Al 13
Supplementaon Rarmes
Neatness -1+ =23 14 22 Y 33 20 34
1 caibiliny -.38 667 1t A4 A3 22 G 11
Coaants
W ords =28 - 38 fv.2 2o 38 A8 s 38
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Puces T W T B TT R RS '

/1<_I|<; . '/u-__()]
Abbresanons: M-t = Male nunus Female, W=\ = Winte nimus Astan, W= = White nunus Black, W-EE = White nunus Thispamc IS = Ftea S

O i :\) )
ERIC ’




ERIC

Aruitoxt provided by Eic:

TABIEF 4

Corrclations with Total Essay Scores

Asian His-
Variable Male Female American Black  panic White
Test Seores”
SAT-V Y A9 6l Al .61 44
swi A8 42 ST 2 A4y S
FCT Objectne 49 44 AN 32 062 37
Reader Ratmes
Fhesis 3 a1t 6y Ao N 6o
Rhetoncal strategy S8 62 6 43 50 6y
Noteworthy wdeas .67 63 64 6 59 3
Support A .6y 6 .68 .66 S
I eansition 54 64 o 6l .66 T4
Tone 54 Se 1 43 5T 6
Sentence Variety Y 46 Y 42 =LY 54
Sentence fogi .6l S Sa EX 34 ol
Organization 4 "3 ~! .00 4 -
Paragraphi-z .60 82 6l S0 .60 6
Development 64 S8 .61 A9 59 A
Conclusion A6 65 R ST AN o
Subject/verh R 3 4 A 13 39
Pronoun usage AT 21 Ao A7 3 A0
Parallel structure RN 3l A8 A3 3 Ry
Actne/passive 27 22 i 22 23 11
Idiomatic usage A0 38 48 2" $i 3T
Punctiation Y 28 32 RE 24 44
\ocabulany RN Su 63 A7 S8 S8
Drction deveh 4 .58 63 42 sy AN
Diwction tpreasion Lot N9 3 A0 62 Sy
L anguage 23 40 o 28 42 3T
Spelling 28 2 s DR 3N 44

Supplenmentary Ratrigs

1 caibaliny

Cononts

Vorde O TTTERT AT TR Ty TR
Paragraphs 1] 46 37 54 4n 12 -
Pages GH 44 6 2 32 6o

Tost soores mciuding essas s are aonvdtadod oo,

st et whle
contonmdings

rhetorical strategy 1,691, Certamn essay characteristics
appeared to influence the ratings across all groups: or-
ganization, support, transition, noteworthy ideas, and
nuinber of words written.

Mean Differences for
Dichotonious Variables

Fable S shows that tive ol the dhichotomous varables
developed frome the supplementars tanmgs produced

statistically significant mean differences in total holistic
scores. The three examinees who did not follow in-
structions received significantly lower scores than those
who did. The 189 examinees who did not complete
their essays in the 20 minutes allowed received signifi-
cantly lower scores. Fight examinces were identified
who had an obvious problem with the English lan-
guage: they received significantly lower scores on av-
crage than did other examinees. Fifty-nine examinces
used what is known as a “standard essay format.™ That
15, the essay was composed of four or five paragraphs,
the first paragraph contained the introduction, the
last a summary or conclusion, and the intermediate
paragraphs discussed separate topics that had been
signaled in the introduction. Those examinees using a
standard essay format received better scores on average
than those who did not (but other evidence shows
clearly that it was possible to receive a very high
score eithout using a standard essay format). The 61
examinees who wsed a literary reference in their cssavs
received better scores than those who «#id not, on av-
erage (again, evidence to be presented later shows that
literary references were not required to 1_ceive high
scoresh.

Mean Differences for Categorical
Variables

Table 6 shows that essays classihed in certain content
categories received higher scores, on average, than did
essayvs in other categories. Essavs that combined current
atfairs and literature, and those that combined literature
and history, received the highest average scores. Those

[ABIE S

Mean Differences for Dichotomous Variables

Variable Coding N Total Fssay Score  Effect
Mean 5.D. Size

Instructions tollowed  Yes 397 13,98 3.68 1.%6
N 3 833 208

I sy completed Yoes 2 15.60 298 1.08
o I8y 12.08 1.88

1 e prodlen Ye S 10,513 47 KR
No ANAl 14.01 V.68

Standiard essav tormat Yes 4 15,43 311 68
o RN 13.6n T

Titrarsy reloranee Y 6l 1504 V22 SN
o Y 1v.63 3.7

NIRRT N NRITR Y Yoes BRN 1-4.44 LS 21
A 1~ 13 6s 418

Propes mdontations Yoo A IR T "
N 128

[N TR ITINEAN

Samly o cas N D
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essavs that combined current affairs and history also re-
ceived above average scores. Essavs on personal experi-
ence (about a quarter of the essavs sampled) received
the lowest scores on average. Essays with political
themes also received high scores, while those classified
as “opinion” or “personal™ received lower scores on av-
crage. There was no significant ditference in scores be-
nween essavs expressing liberal as opposed to conserva-
tive political leanings, but those expressing neither
appeared to receive lower scores. Handwriting style
cursive, printing, or a combination of the two, made no
significant difference in the scores received.

To further explore the differences observed i Table
6. some categories were combined and analvzed, as
shown in Table 7. Essavs based on personal experience
were compared with two combinations of content.
First, the use of personal experience was compared to
essavs based on current aftairs, literature, or history
alone, or on combinations of these; the difference ob-
rained was statistically significant. A larger effect size,
however, was obtained when essavs on personal experi-
ence were compared to essavs based on combmations of
current affairs, literature, or history, A third compar-
ison shown in Table 7 is between essavs using current
affairs, literature, or history alone and essavs using
combinations of current affairs, literature, or history,
The essavs with combined content received better av-
erage scores than those focusing on a single content cat-
cgory. Finally, Table ~ compares the combination of
“opinion™ and “personal™ essavs with the combination

1ABLE O

TABLE 7

Moean Differences for Combined Categories

Mean Differences for Categorical Variables

Vanable Category N Total Essay Score

Mean 5D,

Favay I, Current attars (R 14.34 WVl
SREE ] natur W44t

3o Hstony h3 14,20 NN

4 Personad aovponanee 11 1306 396

S, Curront artaws itcrature 12 1 38 243

h. Current attaies histon A 1560 303

~. Luerature histon 3 16,33 Y08

SNt dhasaated 4 11.5» 30
o I Opisron Al 13 4n 3.0 <")|_
e 2o bndacn, BN 14 "0 N

3 Tohncal N 1593 NS

4 Polenuc 4 g 33 1 3

S Persona! 42 | 3 60 NN
Folwaal 1 Dikeral TTTTTTTT YT Ty T S
ofr e DG anaan v 22 IRIYD AR

3 obndoanmman AR 1517 TS
ed T Chee T T e
i‘ill:” 2 Printine 131 13 Ui HE

VoCurane ed ey [0 1ins PN

Variable Category Total Essay Score Effect
N Mean S.D. Size

Fasay content 1. Personal expertence 101 1316 396 38
2. Current aftairs, 246 1459 347
literature, lustory, or
combinattons thereof

Fasas content 1. Perwonal expenience 1 1306 396 N
2. Combinanons of 40 139S 0 288

current afars, literature,
or histon

1. Current attars, 2le 1434

hteratnre. or history

Fasany content

-~
3

1w
P

2. Combimanons of 40
current aftars, hterature,
or histon

Fasay e 1. Opneon and personal - 244

2. Dudacoe and 147
poitical

pe .l

of ~didacric™ and “political™ essavs, and shows thar es-
savs in the opinion/personal combination category re-
ceived significantly Jower scores.

Regression Analyses

The regression analyses showed that a considerable
amount of the variance in total holistic essay scores was
explainable by the other variables developed. Table 8
presents regression analyses for three different variable
sets. The first variable set consisted of general charac-
teristics, and as Table § shows, 8 of the 12 genceral char-
acteristics rated made statistically significant contribu-
rions to the prediction of total essay scores. The
multiple correlation coefhicient of .84, when squared,
shows that these eight characteristics explained over
two-thirds (.701 of the variance in the essav scores. The
hera weights indicate that the most important contribu-
tors in this regression were support, transition, and or-
ganization,

The second variable set ¢ .mined consisted of syn-
tactic characteristics, and Table 8 shows that four of the
six svntactic characteristics contributed significantly to
the prediction. This variable set vielded a multiple cor-
relation of only .30, however, indicating that these vari-
ables were less important in determining total holistic
essay scores than were the general characteristics. The
third vartable set consisted of lexical characteristics, and
as Table 8 shows, three of the fve lexical characteristics
rated contributed significantly to the prediction. These
three lestcal characteristics, interestingly, vielded o
higher multiple correlanion than did the syntactic char-
acteristies GO0 versus LS00,
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Multiple Regression of Total Essay Scores on Three
iditterent Variable Sets (N = 400)

Multiple Regression of Toral Fssay Scores on the Three
Variable Sets Combined with Other Variables (N= 400}

Variable Set b beur p R Variable Set b beta p R
General Cl =acteristios 1. All Ratonres Plis Words Written
C onsrant 134y 02 N4 Constant —4.357 <. Ju
Thess statament I RE <.t} Thesis statement 82 .8 01
Rherarical strategy 182 e 08 Support Ay A2 <.H
Support A3 | < Transmon A8T e <0l
Transition H92 2 <] Orgatiz - 0 RIS 14 <01
Sentence g 230 Ny R Paragra, BEA e 04
Organizanon Aud AN <.l Development 176 i 03
Paragraphme AN 0N 02 Subjectiverh aercement 298 K <.t
Development A7T 4 <. fdiomane usage A32 Rl Rl
Sentactic Claractensties Vocabulan dos U6 a3
C onstant .23y a1 St Words wrtren RUR AN <.
Subject/serh agreement LSsg A7 <.l 2 A Ratores Plies Wands Woaggten,
Parallel structure JINS s <. MU Seoreamd TNV S
Idimatie usage U3n ! -l Constant -5.331 w0l M
E wivatien LS80 4 e o Thevis statement And a -
Toxteal €l i terists T Suppent 2 12 aul
Conetant 10 PHIT] on Fransition o AnY Ao <
Voeaholm s G o Orgatnzation L28% A3 <.
Diction tlevels T n <1 Iaragraphimg FRi - T
Diction preaision S 23 <t Development 1S e 2 -
- subjectverh pgrcemont oS s 02
Abbrovanons b s raw regrosson coanoent, &Lz = standardizod o saon -
] = probabiling R o= mulaple rearcssion cocthaant Idiomanc usage 434 Al <l
: Words wrnitten 017 RIS <01
SATA BIER) 12 03
[Swi A 0o <l

Table 9 extends the three variable sets shown in
Table $ to include number of words written and SAT-V
and TSWE scores. The firse variable set s the result ot
combining all 22 ratings with the count of wards
written. Words written added substantially to the mul
tiple correlanion, mereasing it from .85 to .90, Ot the [0
variables in this first variable et in Table 9, words
written made the most significant contribution (beta =
238, The sevond varable see in Table 9 included SAT-
Voand TSWE scores, in addition to number ot words
written. The 11 variables in this second set vielded a
multiple correlation of .91, onlv slightly higher than
that achieved sithout including SAT-V and TSWF
scores. Note that the vocabulary rating in the first vari-
able <t failed to contribute to the second set, probably
hecause of the addiiion of SAT-V scores, which mclude
a vocabulary component. Fven with all of these van
ables included, the single most important contributor
the regression was number of words written (heta -
TR

Table 10 presents the resules of an analssis o de-
ternune the percentage o varinee i essas scores ae
counted tor by 1O sigmibcant contributing varobles de
rived trom the essavs thenselves vne excdudimng SA TV
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Neve Venhbc e msntiome conihcaonts weore ovddadad

and TSWE scoresy, The Last column of Table 10 shows
the overall pereentage of vartance accounted for kv
these 10 gigmbcane vanables €81, the square of the
multiple correlatiomy. Table 10 also shows the per-
centage of variance accounted for by cach of the vari-
ables i the sees By fary most of the varance i essan
scores 128 percent) was avcounced for by number of
words written, Other major contributors were transe-
ton (11 percent) and organizagion {10 percenti.

T.nle 11 shows the resules when three of the di-
chotomous or categorical variables of particular interese
were added to the regression. Whether the essav was
completed, whether a hieerars reterence was used, and
whether personal content was used were examined.
When combined with all other predictors, essay com-
pletion accounted tor S percent ot the varance, makimng
a lieerary reterenee for 1 opercent, and referrig to per
sonal content tor 2 percent. o determine whether these
three varables contributed sigmficantly bevond  dher
mpace m combmation with the other carables, the n
cravdducal regression mcthads of Cohen and Cohen
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1as 10

B 1

Percentage of Variance in Easay Scores Accounted for by
Different Essay Characteristios

Contribution of Categorical Variables Beyond Initial
Variable Set

Percentage Percentage

of Variance of
Fszav Characteristic r beta ir - beta Variable Set b beta P Varance R
Theai ~tateim. at LINY KLY Nde0 Vldong “Fasiy Coonploreld”
support T hint j2s- LIRS Constant -2442
Tranaton K e AN Thesis statement [ AN < N i
Organizanon S R i :-_,pp..n 271 14 <l o
Pieacraphing AL el A frans:tion AN RIS <l ny
Do e~ BN Ty T Oranzanen ol T T e
Subject verb agicement AT RIATC T A faracraplung 132 e 0l "
Ldiomate v RN [Fl o413 Development Y o "2 A -
\ocabulary L4210 e AREN subiect erh Anreenent RN T qid
Words wnrreo T2k N2 272 Idromatic is e A NN PRE| KB o

T T o R o= slo2 Voo bulan 154 o "3 DR

T Wordsweien G s o

(1983 were used, The squared multple correlation co-
ctticient with the targer variable added was compared
with the sgquared muliiple corrclanon cocthiaens
without the target vanable, Tests of sigimiticanee showed
thar both essay complenion and use of pasonal content
contrihuted sigmiticantly at the .01 le.el wlile use ot a
herary reterence did not make a sigiibeant contribu-
tion bevond that of the other varahles.

Computer Analyses

lo Pl'()\ldk' crven greater detal mthe .lll.1|)\L'\ ot the ¢
Litonshup between essav characteristios and ol
hohstic scores, addimonal analsses were conducred
usine the Stvle program of The Wrieer's Workbench
Cherrs, 19SS L Vrotal of 27 Stvle varablos were se
lected tor analvsis, The Workhench varables excluded
tended 1o e those that correlated hughlv waith numbe
of words written, These sarnables were excluded be
cause the relioonships between total holistic seores and
number of words written had been anals zed previousdy.

Table 12 shows means tor the 27 Stvle varnables
and indicates stansucally signitizane mean ditterences.
Standard devianons are given i Table 13, 0Onlv two ot
the Suv e vamables vielded mean ditterences berween
males and temales sigmificant at the .05 Tevels The por
centage ot simple sentences 1SVPEPY uaed was shightly
hieher tor males than tor temales, amld the percentace
ot sentences begminne soth sverbe VTRBEPB was
Shehtls ligher tor temales, Tos not Clear whar mcanime
mieht be attached o these divterences, excopt that the
generally igher <cores on all tests ot the tembes m dan
sy e comastent with the e of oo cmpb
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1y 13

Mean Differences for Gender and Ethnic Groups on Writer's
Workbench Styvle Variables

Standard Deviations for Gender and Ethnic Groups on
Writer's Workbench Stvle Vartables

Group Group
Asian Astan
Amer- His- Amer- His-

Male Female ican Black  panic White Male  Female ican Black  pamic White
Vartable N\ I8 213 p 100 100 100 100 p Variable N 187 213 100 100 100 100
AAEEN ot 173 0N e, 3 7.0 17.2 Iss < i AVSTEN 342 4.20 3.2 §.29 3.43 354
AVWELN 40 4ol TS 4] 4.3 4.54 ENIAN "2 MWITEN 4 Rl AN R IR 32
PCWDS $2% 0 Sy 2 25 SIS S 29 Ll PCWDS 4.27 413 4.53 412 3ol 4.0
YN N R T ATINON D 4 40 4+ B 4
[RNERRN 210 23S v 2T 23 246 213 N PSHIS 12.4 12.1 122 12.7 12.4 116
"1 NGS T a4 CYRITEERAN RN Nin N3N YY) o Pl NGS -7 NN IR EIREY S.08 T
Sty 4oy 3T a2 a2 AT WY 403 AT AN IVEY 170 15,8 16N 1h.6 15.8 16,0
Il'll\l‘ 401 e ey 417 430 R R CPLEND 1.0 158 [ 172 (I 126
rPOUNDP f45 Ny 6y nan nr e TTEET T rorsne NI = foes -4 §.41 RSN
[ 124 1335 o 1.4 142 137 12,7 41 oer 1S 12.v 1.1 s 13 1.~
Tontr s s 23 (S} 4.7 2 i) w2 [KRIAE 11 10 .S 12.4 11 1.7
IONE (9N 196 N4 200 Ise 204 v s WAL Iy v ued 94 oS don
INT 35 148 an 152 955 138 140 2% NYL TR0 TN T2 41 sy s
PSS TN T R T L EE NN T eoa w2 0 tan o
LS T S TP T T S TP T R PO R PRI PP YA XA 204 240 roa 24N
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N BANE ADNVTE 3ol 2N 1.74 1.3 [P 20n
Noese NUSYE Y T Jou o 1o4 Tel
YOI YT T P TN s yos Y R
PRONT PRONI N oo il 414 429 s
Sone Nover T 2 iR o0 3% n
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AP EYETNTE N N2 o Sy TN NN
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number of long words and Hispanic exanuinees the
tewest; the percentage of content words was greater for
white and Asian examinees: Hispanic examinees used
the largest number of “to be™ verbs and Asian exanu-
nees the fewest: black examimees used somewhar fewer
adverbs than the other ethnie groups; black examinees
tended not to begin sentences with conjunctions: and
Astan examinees tended to use more abstract expres-
stons than the other groups.

Table 14 presents correlations between the Work-
beneh variables and holiste scores. Generally, it is seen
that these variables tend not ro correlate well with Tolis-
nic scores, The highest correlation in the table 32018 be-
nween the holistic scores for Hispanic examinees and the
percentage of passive verbs used by those students, The
second ighest correlation in the table is beoween the
holistic scores for black examinees and the percentage
ot sentences begun with verbs by those studenes, T
not clear what meaning, if any, these correlanions have,

Analyses of Exemplars

In these exploratory analyses, exemplary essavs of three
tvpes were identified: (1 those with exeremely high
seores, (23 those with higher scores than predicted by
the regression equations developed, and 31 those with
significandy lower scores than predicted by the regres-
sion equations, Three essavs of cach type were identihied
and these are included in this report as Appendin D.

Essays with Highest Holistic Scores

These essavs demonstrate that it was possible to receve
a high score even though many of the suggestions de-
rived from the previous analvses were not tollowed,
Case 375 recenved 23 ot the possible 24 holistie score
pomits, mdicating that only one of the four readers gave
1t a score of less than the maximum of 6. And ver Case
375 s an essay abouta very personal experience, is not
m standard essav fornat, and has no hiterary reterences
or quotations, lt receved the highest possible ratings for
thesis, wdeas, and support. This essay has a dramane -
rroduction and vividly deseribes an experience of a high
swhool drum major berng attacked tollowimg a home-
coming foothall game Inoa fan of the opposing team,

Case 4 received 22 of the possible 24 holistic score
pomis. This essay s also abour a personal experience, is
not 1 standard essayv tormar, and contains ne heerary
reterences or quotatons. Tt recenved the Tughest possible
vattnes tor thesis, strategs rdeas, support, and tone.

OF the three Inghest scormg essavs, Case Sthas the
cdy one tht tollows the sugeestions denved from e
previous analyses. fis content 1 about current attars and
historv, 1t - m standard tour parasraph essay tormat,

B 14

Correlaton of Writer's Workbeneh Style Variables with
Total Essay Scores

Group

Asian
Amer- His-
Male Female  ican Black  panic

Vartahle White Total
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a1 contams hoth hterary references and quotations.,
i recerved the ighest possible rating onby for thesis
statement, although the ratmgs were very high for sup-
port transtion, tone, and sentenee variety, This Ussay
recenved Tow marks tor strategy and deas, however,
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All three of the highest scoring essavs were written
by examinees with high SAT-V scores: 620, 680, and
390, respectively, and all three essavs were well above
average in length,

Essays with Higher Scores than Predicted

Predictions were based on the regression analyses pre-
sented in Table 9, excluding SAT-V and TSWE scores.
These multiple-choice score predictors were excluded
because the objective was to identify essavs that re-
ceived better scores than would have been expected
from the ratings and other data available on the actual
essays alone. Case 87 received a total holistic score of
17, although the predicted score was 12.683. None of
the ratings for this essay were above average, and a
number were negative, so we must look elsewhere to ex-
plain why the toral score was better than expected. The
essav was rated to be in standard formart, it contairis a
literary tactually an art history) reference, and it com-
bines current aftairs and history content, The essav
demonstrates considerable knowledge of art history, he-
ginning with the sculptor, Donatello, and later relating
Donatello’s sculpture to Michelangelo’s (although
Michelangelo is misspelledy.

Case 121 received a total holistic score of 17, even
thougly its predicted score was only 13.640. None of the
ratings of specific characteristics were particularly posi-
tive {although there was a =77 for ideas), and the essay
i~ not in standard cssay format, has no litcrary refer-
ences. and is about a personal experience. It does tell an
interesting story of a boy who got mixed up with the
wrong people, but later turned himselt around. This
essay may have evoked svmpachy in the readers, and/or
they may have simply thought it was a good story, and
that could be why it received higher scores than other-
wise might have been expected.

Case 127 received a toral holistic score of 16, but
had a predicted score of only 10,939, Its ratings were
low, it 1s not in standard essay format, and there are no
literary references. Further, it relates a personal experi-
ence, focusing on 1 sister whose brother was a relel, al-
wavs questioning authoriey, while the sister did not. The
author (the sistery explams how hier brother taught hier
not to he se subnussive, As mothe previous exemplar,
this one mav have received better marks than expecied
sumply because 1t 1s an mteresting story,

Essayvs with Lower Scores than Predicted

Case 92 received the highest possible ratings for thests
statement, ideas, support, transition, sentence variety,
sentence logie, orpamization, paragraphimg, subject/serh
dgrecment, wdiomatie usage, punctiaton, vocabulary,
and level of diction, Te s theretore not surprising that

12

the predicted tatal holistic score was very high (24.303).
Since the essav received an actual toral score of only 20,
however, 1t was classified as having a substantally
lower score than would have been predicted. The pre-
dictive error at the extremes of the distribution is higher
than in the intermediate ranges, and this may be one
reason for the discrepancy. Nevertheless, this essay was
evaluated as not having been completed, and the rating
for the conclusion was relatively low. The essav also has
only two paragraphs, the last of which is rather lengthy.
Why it received the maximum possible rating for para-
graphing (from two different raters) is not clear, since
the second paragraph appears to need at least one
break. Two of the readers gave this essav a total score
of *6,” while the other two gave it a total score of only
“4." This reader discrepancy could also explain why
this essay was scored lower than predicted.

Case 180 was predicted to have a score of 13.986
but actually received a total halistic score of only 10,
Ratings of the characteristics of this essav were gener-
ally low, with an occasional 7 (sentence variety, para-
graphing, active/passive). It received a very low “27
rating for neatness, however, and it was cevaluated as
not completed. It also has some spelling errors and
some probably inadvertent in word error usage (“easy™
rather than “easily™ and “our™ rather than “are™). Ad-
ditionally, the essav contains some very awkward ex-
pressions: My personal feelings being myself are .. .7
“if someone were to give vou trouble lefr and righe . . .7
“what makes the one’s who turn our bad or inferorate
had behavior is a source unknown,™

Case 189 had a predicted score of 12.497 but actu-
ally received a score of only 9. All ratings were average
or below average except for support, which received a
=77 Ratings for vocabulary and diction were especiaily
low. Even though standard essay format was used, the
essay was not completed. The essay begins fairly well
with an introductory paragraph and a second para-
graph that references Martin Luther King and the court
case of Brown v, Board of Fducation. The fourth para-
graph mentions Hitler but has some awkward language
{*Hitler outrageons wav to rise to power . . .") and is
not developed. There is no ¢onclusion since the author
apparently ran out of time. Even though the rarer did
not note a language problem, there may have been one.

Conclusion

These analvses of essavs written on a single topic at one
adommnistration of the FCT cannot be generahized o
other toptes nd other situations, but they do suggest
some characteristies that influenced the scores readers

L
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gave the essavs written for the 1990 ECT. To the degree
that these characteristics are similar to those identified
tor other topics and other administratons, some more
general conclusions might be drawn. Table 15 shows a
comparison of the strongest correlates with holistic
scores on the 1979 and the 1990 ECT essay topies. For
bath, the five most important characteristics were
overall organization, use of supporting materials, note-
worthy ideas, rhetorical strategy, and thesis statement.
Moreover, the order of importance of these five charac-
teristics was almost identical in the two ECT adminis-
trations. This consistency in results occurred despite the
fact that 11 vears had elapsed berween the test adminis-
trations and the fact that different topics, students, and
readers were imvolved.

Of the essayv characteristics rated in both studies,
overall organization correlated most strongly with total
holistic scores in the 1990 administration (.74). This
was almost identical to the outcome of the 1982 study
{Breland & Jones, 19821 of 1979 ECT essavs written on
a different topic. In that study, the correlation between
total holistic ccores and overall organization was .73, It
seems safe to conclude, therefore, that organization is
strongly related 1o the holistic score an essav receives.,

The second strongest correlate with high holistic
scores in the present study was the use of supporting,
materials (.70), and this same characteristic was also the
second highest correlate .71 in the 1982 study. Using
supporting materials seems to be important for re-
ceiving high scores.

The third highest correlate with total scores was
noteworthy ideas, including originality of thought and

HEVHRI N

Highest Correlates with Total Holistic Scores for 1979 and
1990 ECT Essays

Correlations with
Total Holistic Scores

Fssay Characteristic Rated

1079 1990
Overall organizanen TS T
Use ot supportung materials S "
Nateworthy ideas 7o nh -
Rhetancal strategy b6 et
Thests statement a4 62
Dt L'||-)pllu'm_-_»“—“ T T - il -
franution® — <o
Paragraphing and transinon TR —
Paragraphing — Se
Sentenee logi - N2 St
Fone and atatude AN S
SeRtCee VA A7 <1

Nt rated bor 179 tapr
Not tated tor 1990 tapi

insight. This correlation was .66 for the 1990 topic and
.70 for the 1979 topic, for which this characteristic also
ranked third.

Qther characteristics that correlated highly with
holistic scores in both studies included rhetorical
strategy, thesis statement, paragraphing, transition, de-
velopment, sentence logic, sentence variery, and tone,
although these ratings were not derived in exactly the
same way in both vears. The study of the 1979 topic
combined paragraphing and transition in a single
rating, while the scudy of the 1990 topic split these into
rwo ratings. Development was not rated in the study of
the 1979 topic, although it correlated highly (.61) with
holistic scores for the 1990 topic.

Correlations were similar for the different student
groups in both research efforts, although gender com-
parisons were not made in the study of the 1979 topic.
For the 1990 topic, overall organization was the
strongest correlate with holistic scores for both males
and females .74 and .73, respectively). The second
strongest correlate, use of supporting materials, was
also necarly the same for both males and females (71
and .69, respectivety). And the third highest correlate,
noteworthy ideas, was likewise similar tor both males
and females (.67 and .65, respectively )

With respect to differences between ethnic groups,
overall organization showed the highest correlations for
all four groups .71, .66, .74, and .77 for the Asian
American, black, Hispanic, and white samples, respec-
tivelv), The second strongest correlate was shighty dif-
ferent for the four groups, however. In the A fan Amer-
ican sample, transinon showed the second  highest
correlation; in the black sample, it was use of sup-
porting materials; in the Hispanic sample, transition
was tied with support for second: and in the white
sample, support was sccond. The differences were
small, however.

The analvses for the present study vielded some fur-
ther characteristics that influenced the holistic scores
aiven on the 1990 ECT essay examination. Thoese essavs
showing evidence that the writer had followed instruc-
tions, and that were completed, used standard essay
format, contained literary references, and demonstrated
reasonable proficiency in the English language received
slightly higher hotistic scores than essavs not having
these characteristies. Fssayvs with content combining cur-
rent affairs and literature, current atfairs and history, or
literature and history were scored slightly higher on av-
crage than essays hased only on personal experience.
Nevertheless, some of the top-scoring essavs written on
the 1990 topic were about personal experience and made
no references to lirerature, history, or current affairs.

As observed in previous studies, longer essayvs re-
ceived higher holistic scores, on average, than shorter

T 13
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cssavs, Such an outcome follows, however, from the
other ratings obtained. Using supporting materials, for
example, requires that words be written to explain the
relevance of such materials, And it is impossible to tully
devetop an essay without writing a sufficient number of
words. Given the importance of these kinds of aterac-
tions, extremely brief essavs are probably very unbikely
to receive high holistic scores,

The findings of this study, and similar seudies con-
ducted previously, are probably not much different
freom what has long been known by English teachers,
The brict, imprompru essay examination poses some
particular chalfenges for the examinee, however. Tdeas
must be formulated, organized, and then developed ina
relatively brief period of time. Most examinees would
probably benefit from some practice, under striet time
constraints, in writing essavs of this type.

Such practice should focus on overall organization,
use of supporting materials, formulating ideas, devel-
oping a rhetorical strategy, making thesis statements,
essay development, appropriate paragraphing, and
making good transitions between sentences and para-
graphs, Alchough our limited analysis of one essay topic
suggested that using Literary references and a standard
essay format, and not writing about personal experience
were associated with higher scores on average, these
factors may not generalize to other topics and bave at
best very small cffects on total scores bevond  the
stronger correlates identified in this study.

[t seems inappropriate to offer any advice specific to
different gender and ethnic groups, although differences
between groups were observed. It is not clear that em-
phasizing different essav characteristics for different
groups would vield better performances, and such a
tocus could take time that would be berter spent on the
principal characteristios associated with high scores.
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Appendix A
Essay Topic and Instructions

ENGLISH COMPOSITION TEST WITH ESSAY

Part A

Time—-20 minutes

You have twenty minutes to plan and write an essay on the topic assigned below. DO NOT WRITE ON
ANOTHER TOPIC. AN ESSAY ON ANOTHER TOPIC IS NOT ACCEPTABLE.

The essay is assigned to give you an opportunity to show how well you caa write. You should, therefore, take

care to express your thoughts on the topic clearly and effectively. How well you write is much more important
than how much you write, but to cover the topic adequately you may want to write more than one paragraph.
Be spexific.

Your essay must be written on the lines provided on the answer sheet. You will receive no other paper on
which to write. You will find that you have enough space if you write on every line, avoid wide margins, and
keep your handwriting to a reasonable size. It is important to remember that what you wite will be read by
someone who is not familiar with your handwriting. Try to write or print so that what you are writing is legible
to the reader.

Consider carefully the following statement and the assignment below it.
Then, plan and write your essay as directed.

*“Outrageous behavior is instructive. 1t reveals to us the limits
of our tolerance.”

Assignment: The quotation implies that those who go beyond accepted
standards help us to clarify our own standards. Do you
agree or disagree with the quotation? Discuss, supporting
your position with examples from current affairs, literature,
history, or your own experience.

DO NOT WRITE YOUR ESSAY IN YOUR TEST BOOK. You will receive credit only for what you write on
your answer sheet.

WHEN THE SUPERVISOR ANNOUNCES THAT TWENTY MINUTES HAVE PASSED, YOU MUST
STOP WRITING THE ESSAY AND GO ON TO PART B IF YOU HAVE NOT ALREADY DONE SO.
IF YOU FINISH YOUR ESSAY BEFORE THIS ANNOUNCEMENT, GO ON TO PART B AT ONCE,

BEGIN WRITING YOUR ESSAY ON THE ANSWER SHEET.

U




Appendix B
Rating Form and Instructions
Essay 1D Holistic Score Reader 1D

GENERAL CHARACTERISTICS — - +

1. Thesis statement (explicit or implicit)

2. Rhetorical strategy

3. Noteworthy ideas: Originality, insight

4. Use of supporting materials, examples, etc.

5. Transition, flow, continuity

6. Tone and attitude

7. Variety of sentence patterns

8. Sentence logic

9. Overall organization

10. Paragraphling

11. Conclusion

12. Thesis Development

13. Other
SYNTACTIC CHARAGTERISTICS

14, Subject-verb agreement, verb forms, etc.

15. Pronoun usage: agreement with antecedent, etc.

16. Parallel structure: clauses, series, etc.

17. Active vs. passive voice

13. Idiomatic usage: prepositions and phrases

19. Punctuation

20. Other

Q oy
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LEXICAL CHARACTERISTICS

21. Range of vocabulary

22. Appropriate level of diction

23. Precision of diction, conciseness of phrasing

24, Figurative language: methaphor, analogy, cliche

25, Spelling

26. Other

Instructions

The rating form is based on a form used in a previous research study of ECT
essays. 1t is intended as a means of determining what characteristics of ECT
essays are deemed most importanc by ECT readers. The essays you will be reading
have been randomly selected from the 1990 ECT administration, and holistic scores
for these essays are already available. Therefore, there is no need to score the
essays holistically.

In the uppe: left-hand corner of the rating form is a space for the essay

(22

D Although there is more than one identification number on the essay response

n

found on the reverse side i(page 3)

[wi}

heet, the ID to be written in this space is
rhe essay response shect. This is an eighu-digit number printed verticatiy in
e eft hand corner of page 3.

f
the upper-1

'n the upper right-nand corner of the torm is a space for reader
(o

identification. ‘Write your reader number in this space.
The form @ists a number of ossay characteriscics on the left side. Note
Chat there are spaces Lo write In “cther” characteristics that you may feel are
i

important but are not adequately described by the characteristics listed. Please
write in any characteristics that you believe to be impcrtant for a particuiar
essay but which are not listed.

on the right side of the form are four columns and spaces for placing check
marks for an essay that you believe to be especially weak (--)}, weok (-}, strong
(+), or especially stronyg (++) on a characteristic listed. I1f a characteristic
is neither strong nor weak, but about average. lezave the spaces to the right of
that characteristic plank. Please do not place check marks in between spaces.
proept for very briefl cosass,

- 1
v
~haracteristics ftor each essay thaz you believe to be either weak or strong.

will bLe useful if you can identify at least 10

RN




Appendix C

Supplementary Ratings

Supplementary Ratings

1. Neatness ( 5 = superior, 4 = above average, 3 = average, 2 = below
average, 1 = very messy).

2. Legibility ( 5 = superior, 4 = above average, 3 =~ average, 2 = below
average, 1 unreadable) .

3. Were instructions followed? (l= yes, 2 = no).
4. Was the essay completed? (1 = yes, 2 = no).
5. Does the examinee appear to have a language problem? ( 1 = yes, 2 = no).

6. Does the essay follow a standard 4 or 5 paragraph theme format? (1 = yes,
2 = no).

7. Does the essay make reference to literature? (1 = yes, 2 = no).

8. Does the essay contain a literary quotation? (1 = yes, 2 = no).

Nl

Does the information in the essay appear to be accurate? (1 = yes, 2 -
no, 3 = cannot be determined),

10. Are indentations made where appropriate? (1l = yes, 2 = no).

11. What is the content of the essay material? (1 = current affairs, 2 =
literature, 3 =~ history, 4 = personal experience, 5 = current affairs and
literature, 6 = current affairs and history, 7 = literature and history,
8 = literature and personal experience, 9 = no distinct content).

llow might this essay be classified as to type? (1 = opinion, 2 =
didactic, 3~ political, 4 = entertaining, 5 = polemic, € =~ personal).

An opinion classification means that the essay expresses the writer’s
opinion about the essay topic. Didactic essays attempt to teach the ,
reader about the essay topic. Political essays turn the essay topic into
a political argument. Entertaining essays serve mainly to entertain the
reader. Polemic essays argue against the topic of the essay. Personal
essays focus on the life of the writer.

1=
]

13. Does the examinee indicate a political orientation? (1 =~ yes, liberal, 2 =
yes, conservative, 3 = no).

l4. What handwriting style was used? (1l -~ cursive, 2 = printing, 3 = cursive
and printing).

ERIC* 23




Q

E

Aruitoxt provided by Eic:

RIC

Appendix D

Selected Exemplars, with Data

Appendix D1

The Three Highest Scoring
Exemplars with Analytical
Ratings and Other Data

ECT 1290
CASE 375
BATCH 7889

~ -

oo v
SR s

I flew headfirst into the side of the car. WMy head was spinning, my hands
were shaking. I wasn’'t quite sure what had happened. I looked oser my shoulder
and saw a kid with a big smiie on his face, he was -€urrounded by what I assumed
were his friends. They were encouraging him, shouting, “Get him Andre!” and,
“Do it o again, mant”

it was the night of our Homecoming football game. You kKnow, that hallowed
and revered event, when i€ you don’t win, you lose your Arst-born child or
something like that. nyway, 1 was the drum major of our band, we had just one
a closely contested game, and since I was wearing a pure white uniform, I was
ecasily singled out by irate fans of the oppositicn. They were upset and wanted
to rumble. T happened to be in the srong place at the wrong time.

andre stepped up to me, very close this time. A familiar taste becane
reacquainted with my tastebuds, the taste naline. My head was pounding,
saw a face surrounded by dots. bright 1 nd flashes in front of me. I

Laew LU owas coming belore it hit me. s fst conneotoed

v
a O
3
ot
0
[T

with my lower jaw and
split my lip. I felt and rasted the warm blood in my routh. The small crowd
that had gachered watched me fcr some sort of reactisn to this ourrageous action.
w2rned and walked awvay.

72 are constantly being confronted with ewvents, actiong, happenings, erc.,
that test the standards we hold. That nignt I was confronted, and 1 realired
chat lowering mysel:i to =he immature and barbaric standards of Andre was just
not o oworth i T tolid wmyself I was hetter than that, as indeed 1 aw. But other

issues challenge us on a4 national level. american flags are burned on capitol

creps, obscene mislo L(yrics are “odd i ostor

s, porncgraphic are lnohng on

3

gallery walls, and great debate 1is spread nationwide.

This debate is televised, published. and sent through radio air waves.

(i dehates on isaues such as fhese, wo can hetrer define, and ger a

Gense of  cul cen st andards, Some mday call the actions or bhehaviols outragenus,
thers may arguer that it is aceeptable, Tt without! a basis of argument, without
i acticn from owhich discussion may stem, owe o wilionot Lo abee =0 aefine onr o own

st andards, Thus, out ragoous boeliavior can e uned anow tarificat.on of cezroonen

LUantedar oo,
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I agree with the implications of the quote “outrageous behavior 1is
instructive. It reveals te us the limits of our own tolerance.” In other words,
seeing someone eilse do something which is outside the norm may help us to better
define our own norm.

One incidert which did this for me occurred during my freshman year in high
sCcnool. ¥y English teacher was not what you would call the quickest person in
1@ universe. In fact, she was pretty stupid. So of course, the kids took
advantage of her. They’d walk in late, and if she asked them why they were late,
rhey’'d say, “My bus got caught in traffic.” This was a fifth period class.

Oy if thew radn’'t written a response l1og to the reading we were supposed
> have done, they'd turn in their French homework instead. They always got a
L2 L0 (excep: the cone guy who tried to give her his Japanese homework. She

r.oTiced LThatt.

I'm not saying that I owas a perfect student or anything, but I
sometimes thought -“hat peop.e went a little too far with things. I never really
er. “okav"” and “not okay”, 1t was just a vague sort of

Tunnil oore day, about - 02 of the way :through the vyear, a guy who sat in the
back I the room really zock a fving leap intc the land ¢f not-okay.

ome kind of argumentc about why he was late every day, I
uch attention at first, but finally it escalated to the
room was watching. It seemed clear that the teacher
t it, but the kid was really mad. When the

RIS DR Wit e . .

down, nme sald, “Uo way, you

Lapid

o

en he walked out.

rext day the kid
¢y had happened. But for the rest of the vyear,

ne teacher, and I decided never to take advantage
The kid in rthe back of the class had shown us,
‘selves. the boundary between acceptable behavior

nappena4 in class that day, and the

”

o .
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ECT 199t
CASE 8O
BATCH e

Cutrageous kehavior helps us to identify our own standards cf tolerance.

mwis has been shown to be frue throughout history. In both fiction and reality,

“he c-mmon human standards of telerance ave no:c trdly known until! someone else
Yy

o . : v

pusnes them cheir ottermost limite Two examnples-oi--chis-prilosophy —ar- Haddam— ——e e
Hussien, and Presgident Richard liixon ’

The Middle East Gulf Cricis has been exemplary to the tolerance idea. A
crazed and power hungry man on the other side of the globe decides that he 1is
going ©o see how much his own power can gain hlm.  After several attempts Lo take
cver iands trhat he claims are his, other countries have drawn the line of
(nlovansce.  The United States for emxanple, was slowly falling intce c
that military armg and info

v
reements wore not needed anynore in the huage
“he crisis in the middle east has taken that beiiefl
Aaway. Mow, more than ever, our telerance, as a nation concerned with the welfare

aquantitlies of years pas

¢ wthers, has shown throudh the United JLaten Can Lol aslow one rman Lo
~ennorically plug the world. Ire entire o1l supply of most of the malor
coantries 1o ondananre b . simply cannot scand for it. The acticons taroen
as a nation, along w:Lh rthe troops and weapons that ha been sent over, clearly

smplify rhat the tolerance level

ve

for this kind of action is wery low. Tho

United States would have never Known how far wo let this type of crisis go, unti
t

e ra s o pachiect tiae D re anse step teo far.

prosidents of our nation is arother e

use hig cwn conctitutinnally granted

hic own benefic. o ot her president in

q these sarreda powore into ~rime and scandal

T o g _ tLr the co:nfry at the time,
v oproerad v be e iona run i outrageous behavior set the iimits
s future procodenta, and heow Ul owellan o Pl o thf“ugh P onany faws
cacoed by Jongre i
FULR G SETINNLESL I SYRY S9! : P fathoas Saddarn ard ex-
e L, the inited o at cors Thmive of o toloranoe,

N [ oy e . - NSO
SUCh ds theue proparate and instill

wodrd Lo brought foreh

feoome et hieer rannier. A owell-krow gquote by BEmily Dickinsun directly applies to
rhis, Yoy neccer koow hew tall you are, untll o you are cal:ed to rise.” In this
e AL,y et Rnotw oW Douorant o you are, untit gor b
Sart
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Appendix D2

Three Exemplars with Higher
Holistic Scores than Predicted
with Analytical Ratings and
Other Data

Qutragecus behavior has been shown by time to be instructive. Usually
radicalism is taken as offensives by the exiting conservative majority. These
radical ideas are usually arrived at from the discovering of some new and
shocking knowledge. The shocked conservatives rebel against outrageous behavior,
hen as they learn about it they come to tolerate it and finally accept the
radicalism in part or whole as normal.

Alwavs in time outrageous behavior has been persecuted or attacked by the
conservative majority. During the Renaissance, the sculptor Donatello, with his
sculpture our David shocked art circles. The average person found the sculpture
~»f the nude outrageous. Until then the church was the main subject of artistic
ventures. Art for the sake of art was a ncw and unusual concept shunned by most
except for the Medici family who commissioned the work.

The attributes of the outrageous behavior of an individual or group would
eventually gain understanding and acceptance within the conservatives. The
morality of the free-standing nude was at first shocking. As the renaissance
progressed others came to respect Donatello for his work. This work influenced
iater sculptors and painters. Michealangelo with his sculpture of David shows
how the outrageous gained respect within artistic communities. This outrageous
action of one artist later became a convention.

Not only in art 1s there a tendency to isolate radicalism. In our own
times, Rock N’ Roll music was censsored or banned as lewd. It has now become the
standard of popular music. It like tihe use of art for the sake of art was at
once a radical idea which gained respect among its critics. Its influence then
~hanged outrage to corvention,.
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ECT 1990
CASE 121
BATCH 7760
SERIAL 0278

Those who exceed standards help others to clarify their own standards.
Whether their actions be good or bad, this statement is true.

Coming from a family with strict and scmewhat old traditional ways, I can
grade, I grew up with the wrong crowd. These people I “tagged around” with were
labeled best as the rebels. They were Lough guys who wanted to grow up too fast,
too soon. I watched and obsexrved them. They cussed, stole, fought, etc. with
other kids which, in their eyes, got them the respect and acceptance they were
wanting. Their actions had caught my attention and that little attention they
recieved from me had caught their eye. They asked me to be one of them. I felt
proud and honored. They made me feel special.

As weeks went by, T got the reputation of my new found friends. I hadn’'t
really done anything but tag along with them. One day we all saw a little kid
selling candy from house to house. We knew he had money so we decided to take
his money and candy. Doing this made my friends feel tough but all I had gained
was a guilty conscience. I realized my situation and felt bad for the kid. I

felt even more sorry for my friends knowing that they are gocing through life as a
game and they were losing.

Their actions of exceeding standards caused me to think of “how far should
this go.” Others exceeding standards do help others clarify their own standards.
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My brother was always one who wouldn’t conform to the accepted norms of
society. He always wanted to guestion authority and its foundation. At the
tender age of five he would always try my mother’'s patience.  Whether it was
playing too rough or not following his teachers orders, he made it very difficult

— -for my. parents-to control him. .. My parents thought it was. just.a phase _that he __ . __ .
would grow out of. S ' ' '

Imagine their surprise when he was sent home e¢arly in high school when he
refused to do his science lab. Not only were my parents outraged but they didn’'t
know what to do with him so they came to me for advice. I was a couple of years
older than him and was the exact opposite. I was furious because of his behavior
and just thought he did all these horrible things because he wanted attention.

That night, I went to his room to ask about what had happened earlier at
school. We talked for a little over an hour. In that hour, I found out that
his actions were deeper than I had imagined. He questioned authority so he could
define himself. He wanted to ask why things are the way they are instead of just
accepting them like I had been. I went to my room and thought about what he
just said. He had not only defined himself, but also me in the process. By
being opposites, he had shown me that my standards were different and that I
shouldn’'t just accept everything that I was told.
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Appendix D3

Three Exemplars with Lower
Holistic Scores than Predicted
with Analytical Ratings and
Other Data

CASE 52
BATCH 7728
SERIAL 0268

t'hen a person is seen doing something outrageous, some people laugh and

cheer while others smirk with scorn. Vhether with admiration or disdain, almost
all of the observers judge the person to some degree. These people are
unconsciously applying their standards to this person. The person’s behavior may

or may not effect a change in the audience's standards, which are also affected
by observation of others’ reactions.

I myself can understand this type of thought process because I have used

it in a recent experience. This past summer, I participated in a five-week
academic program. I was initially intimidated by the vast number of strange
faces. This soon changed, howevc., as I met some very outrageous veople. One

guy stole pylons from a construction site and put them in his room. Another
fellow kicked a hole in a wall and poured pepper in the halls. As I observed
their actions, I thought they were funny. I know that they were doing things
that are wrong, but I admired them for their rebeliousness and I soon began doing

destructive things like them. My most memorable action was the blackening of an
elevator. As I look back on these events, I can now see how others’ outrageous
behavior caused me to change my standards and also my own behavior. I was able

to put aside my disdain and to appreciate the ridiculous humor of their actions.
This change in me was partially brought about by the fact that other people also
seemed to appreciate the deeds. 1In one sense, I can say that I altered my
behavior to gain the approval of others after I realized their standards. In
actuality, I do not approve or disapprove.
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When dealing with society’s "“outrageous behavior,” I (along with many
others) find that you actually do reveal how far your tolerance will take you.
You see, there are so many individuals who in this generation mastered or
————r——conceptedrtheir—own-—lTine-of moraks—and—invented anew-set—of -valtues:—It-is sO—— ———]
different from the “o0ld fashioned” days so to speak, that critics {(you and I) can
easy point the finger on today’s generation in America.

Now and then I let my mother get her ten cents worth of thoughts by
telling me that today kids our the worst. She’'s always preaching how we’'ve
somehow lost respect for elder’s. My personal feelings being myself are, were
taught and given the values and manners of our parents and what makes the one’s
who turn out bad or inferorate bad behavior is a source unknown.

Although, no matter if you are a child, a teenager, or an adult all of our

limits will only take us so far. Both you and I know if someone were to give
you trouble left and right, we only would put up with so much. Being older 1is
doing it easier, because you have “earned” the right’'s of respect. Being young

will take its time, but no matter what society will always have it’s troubles, we
must learn to cope with it regardless.
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In certain cases, I agree that those who go beyond accepted standards help
" us to clarify our own standards. But sometimes outrageous behavior is not
acceptabie. In this essay, I will try to support my reasons why outrageous
————-———Dbehavior-is-sometime—favorable-and- other—times—unfavorable —— - ————— -

First, I will give examples to support the quotation. Imagine, 1if we all
were satisfied with the conditions in New York City then I think it is ridiculous
to believe. Someone must speak up and lead the people to make it a better place
to live in. For an example, in the 1960’s, Martin Luther King rebel against
discrimination of black people. Then I believe that this action was necessary
for the benefit of the people. Another example was the court case Brown vs. the
Board of Education. The action to challenge the government for what is right and
wrong help change our standards. Thus, it is acceptable. Another example is
when the teacher makes mistakes, it 1s our responsibility to question the
teacher. If no action was taken, then the students will learn the wrong things.

Secondly, I will discuss why sometime it i1s not acceptable.
Hitler outrageous way to rise to power was an evil intention to the world.

- The use of force and aggression to gain territory and powers will only upset the
] people. Any from of retaliation and selfish acts can not be justified.
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