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ABSTRACT

This newsletter includes five articles on immigrant
education that focus on successful school programs and educational
policy issues. In "Immigrant Education from the Administrators'
Perspective'" (Pam McCollum, Juanita Garcia), three principals of
south Texas secondary schools with successful immigrant programs
discuss their views on the adequacy of their college course work,
student registration, student records, assessment and placement,
appropriate counseling services, and referral for social services.
"Creative Collaboratives: Empowering Immigrant Students and Families
through Education" (Josie Danini Supik, Albert Cortez) describes
programs in El Paso and Houston that link secondary schools and
universities in efforts to improve immigrant education. Project
findings point to the importance of teacher training and
administrative support for the implementation of change strategies.
"Immigrant Education Policy: Why Attempt To Fix What's Not Broken?"
(Albert Cortez) presents facts about immigration and its impact on
educational costs that counter misconceptions underlying efforts to
deny public education to undocumented immigrant children. "CHIME
(Clearinghouse for Immigrant Education): Service Provides Access to
Information on the Education of Immigrant Students" (Aurelio M.
Montemayor) describes CHIME's services and collection of resources on
immigrant education. "Dispelling Myths about Immigrant Students"
(Abel Carmona) examines common misconceptions about the impacts of
immigrants on the U.S. economy, employment of native-born workers,
welfare services, and schools, and about immigrants' education level
and work skills. (SV)
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IMMiIGRANT EDUCATION

The lives of secondary level immigrant
students are extremely complex because
they undergo change inmany dimensions in
their lives at once. Not only are they
grappling withobviouslinguisticand cultural
differences. but they must also leam the
institutional culture of school in order to be
successful. Less visible, but equally
important are the developmental changes
they are undergoing as they approach
adulthood. These are all formidable tasks to
be accomplished within the four-year time
frame of high school. and thus. drop out
rates for immigrant students are high.

Problemscontributingtothehighdrop
out rates are the following:

+ Shortage of school personnel trained to
meet the specific needs of secondary
immigrant students;

* A school structure that does not ensure
smooth transitions from program to
progran. school to school, or school to
work:

* A school svstem that fails to give
immigrant students access to academic
concepts and ~hills

o Lack ofappropriate assessment policies
and procedures for mmigrant students:

o Few curricular and programmatic
alternatives for late entrant students who
need to develop language. academic and
fite skifls to prepare them for options
hevond high school:

o Litle support for school staff (financial
resotrees orestriatime ) to work together
to make necessary changes (Center for
Applied Linguisties, 1996).

This article is intended to share the

W

IDRA Focus:
Dovucrant Eprcation

FROM THE ADMINISTRATORS’ PERSPECTIVE
‘ Dam Mc Colluin,

Wi A i e

Ph.D. an

d Juanita Garcia, M.
knowledge of three successful. experienced
school principals who direct schools with
large populations of recent immigrant
students. Unlike inany who view immigrant
education negatively. these principals have
a history of approaching the education of
immigrant students in ways that casc their
entry into asometimes unwelcoming school
system. These principals are: Clyde Hough
of Jane Long Middle School in Houston,
Texas: Tonie Kreye of Guillen Middle
School in El Paso. Texas: and Paul Strelzin
of Bowie High School in El Paso. Texas.
We came to know these principals
through their involvement with the Texas
tmmigrant Education Collaborative (TIEC).
which began in 1994 and is funded by the
Andrew W Mellon Foundation Program in
Immigrant Education. IDRA 1s one of four
recipients of funding for projects designed
to impreve immigrant education through
three broad goals:
+ improving English language and literacy
development:
+ improving mastery of academic content
and skillstand
s improving access to post-sccondary
opportunities (including preparation for
highereducation and the world of work).
The project is conducted through
implementation teams composedofteachers,
administrators.  district personnch,
representatives from higher education. the
business community and community-bhased
organizations. The teams work to address
the three broad goals of the projectas well as
to articulate objectives that are specific to

Perspective  contimied on pasie 13
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CHIME Service
PROVIDES INFORMATION

DispeLLinG MyTis
Asout INMMIGRANT STUDENTS

REFLECTIONS
NEwSLETTER EprToriL PAGE

The Intercultural Development Re-
search Association (1DR4)1s anon-profit
organization witha S01(c)(3) tax exempt
status. The purpose of the organization is
to disseminate information concerning
cquality of educational opportunity. The
INRANewslener(1SSN 106Y-5672, copy-
right ¢ 1996) servesas aschicle for com-
munication with educators, schooi bourd
members, decision-makers. parents, and
the general public concerning the educa-
tional needs of all chitdren in Tevas and
across the United States.

“(AN] legislation.. Ts an attempt to

give states the abiline not to reward

illegal immigrants by offering thent a

free education in exchange for

violating federal inmigration laws.”
Rep. Ele. Gallegly (R-Califl).
“Noa "Paj. .. No School for
Hegals: Let Each State Decide
Whether Its Citizen-taxpayers
Want to Reward Lawbreakers
This Way.” Los Angeles Times.
May 14, 1996

“What makes sense; 1o keep
subsidizing this edication of illegal

alivn children and having more and

T e oy

!
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Popularized in the early 1970s by author Thomas Kuhn, “paradigms™ are our models
or patterns of reality. shaped by our understanding and experience into a system of’
rules and assumptions about the world around us. The call for restructuring in
cducation, emerging from a profound sense that education is not workiny for all
children. requires a transformation in how we see schools, students, and their families.
Ifwe are to find a new and cquitable vision of what education can and should be, new
lenscs are required to change the way we look at schools and the populations in them
- as demonstrated by our “Now™ thinkers below.

“Such practices [that deny public
cducation] victimize innocent children.
Children of undocumented workers do
not choose the conditions under which
they enter the United States. They
should not be punished for
circumstances they do not control.”

- IDRA Alert, - unconstitutional
Measures Threaten to Slam Doors
on Children of Undocumented
Workers.™ 1996

! helieve we ought to educare the

children. [Proposition] (87 to some
!

“means illegal immigration in general.

miore and more children come from all— We ought 1o enforee the border. But

Publication offices:
3835 Callaghan Road. Suite 330
San Antonio. Tesas 78228-1190

over the world? That makes no sense ot . whether or not we ought 1o educate the

all.. Lot us not spend all of onr money & children is a different question. And we
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Permission to reproduce material con-
tained herein is granted provided the ar-
ticle or item isreprinted mits entirety and
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author. Please senda copy of the material
mitsreprinted form tothe /DR Newsfei-
rer production offices. bditorial subniis-
sions, news releases, subseription re-
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Production F-ditor. The 7DR T Newsleirer
st w eleomes your comments on edito-
nal matertal,

on illegal aliens” children and then
attract more and more here intil our
svstenm totally breaks down. ™
Dana Rohrabacher (R-Calif).
floor debate, U.S. House of

“Forget their [inunigrants of the
19905] indifference to learning onr
language. historv, and customs
are qualified for the most menial
positions.”
Don Feder. columnist, Sun
Antonio Express News, "j

Oxctober 6, 1995

Representatives, March 200 1996

many

should. ™
Texas Governor Gearge W, Bush,
November 1995

“Given that a lot of these children
[illeeal imntigranes| are in the process

of becoming documented, I think it's

L positive that people recognize that they

showld be educated. ™
Lee Teran, co-director of the
immigration and human rights
clinic at St. Mary’s University.
Quoted in San Anronio Express
News, February 19, 1995

“[The] bosom of Americd is open to
receive not onldy the opulent and

respectable stranger, but the appressed

and persecuted of all nations and

religians, vwhom we shall welcome 1o a
participation of all owr rights and
privileges.”

George Washington, (1731-1802)

May 1996 IDRA Newsletter
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CREATIVE COLLABORATIVES: EMPOWERING IMMIGRANT

SNTRD

The Texas Immigrant Education
Collaborative (TTECY began its work in the

spring of 1994 with the vision that LS.

schools with significant populations of

immigrant students provide a collaborative
en ironment w here all students are prepared
to hecome productive

cmerging global community. Created m
response to the urgent needs of recent
immigrant students. the Texas collaborative
led by the Intercultural Development

Rescarch Association (IDRA). is one of

four projects inthe United States funded for
four vears by the Andrew W. Mcllon
f-oundation Programin fmmigrant Education
and coordinated with the Center for Apphed
Linguistics (CAL),
Our goal was clear: Create schools
that work for recent immigrants by
accelerating their mastery of literacy.
expanding access to the content areas., and
strengthening the connections to work and
post-sccondany opportunities. In the final
analyvsis. our work would result in schools:
o bhecoming acurely aware of immigrant
student needs:

+ creating more cffective strategies and
programs ir: schools:

s restructuring campuses with improved
services to students and families: and

+ creating new or stronger relationships
petween elementary and secondary
schools. secondary schools and post-

central office

adnunistrations and  campuses. and

sccondary schools.

schools and the community .

With IDRA'S 20-plus years of

experience in immigrant education and

advocacy of children. coupled with our

vanguard professional development and

technrcal assistance and tremendous

commitment from our partner schools,

extraordinary results are already evident:

+ New linkages between the secondary
sehools universities and world of work:

+ Increased awareness among school
participants ol the needs., characteristies,
and potentral of recent imnugrant
students:

o New structures within schools that
support reeent immigrant students:

»  Deasion-makersand stakeholderswithm
schools connecting with cach other n

citizens capable of
making \I"nlll ant contributions to our

ST UDENTS AND F AMILIES 7 HROU DUCA TON -

ALREADY EVIDENT IS 4 NOTABLE
SHIFT IN THE PARTICIPANTS’
MINDSETS AND CREATION OF

A POSITIVE COLLECTIVE
CONSCIOUSNESS THAT WILL MOVE
THE SCHOOL FORWARD IN POSITIVE
NEW DIRECTIONS, THIS 1S BASED
ON A COMMITMENT TO HAVING ALL
STUDENTS, INCLUDING THOSE WIO
ARE NEW ARRIVALS TO TIIS
COUNTRY, BIE SUCCESSFUL,

new wavs, secking mechanismstoensure
the success of recent immigrant students
through their school system:

« New ddentification and placement
systems for recent immigrant students
that take into account all that they bring
rather than what they lack:

+ A peer support network of English asa
second language (ESL) teachers that

. promotes interdependence and
leadership: and

« New opportunities for immigrant
students. In one of the participating
schools. 235 students were placed in thie
gifted and talented program this year,
that is 25 more than the previous year.

The partner schools are i Bl Paso. Texas

(Bowic High School. Guillen Middle School

and the University of Texas at El Paso)and

in Houston. Texas (Jane Long Middle School
and the Universityof Houston-Downtown).

The Project’s Organizational Structure
In the spring of 1994, IDRA began a
deliberate and caretul process of increasing
awareness. building linkages and creating
ownership among the different groups
Andrew W, Aellon
Foundation | .oject collaborative. In order

involved in the

to maximize the potential for local
ownership, TDRA created a two tier
arganizational structure that allowed it to
oversee all aspects of program activities
while at the same time maximizing locul
participation in decision making and
anaplenientation of projectinitiatives.
Activities at cach of the two school

districts were designed and coordinated by
acampus implementation team that included
the local liaison, members of the schoot
faculty, representatives from the campus
administration, a representative from the
local college or university project partners.
and at least one representative from a
community-based organization.

During the project’s first 18 months.,
the implementation teams at cachsite chose
to sub-divide their efforts among various
task forces that included members of the
implementation tean: and other school or
community-based persons. Once assembled.
cuch team identified the recent immigrant
student rieeds on theircampuses withaneye
to their future inthe university and workforee.
With IDRA facilitating. cach teamereateda
site-specific work plan formecting needsin
arcas such as the school™s:

« placement and monitoring system.

» Spanish fiteracy course.

 intensive ESL training.

+ organizational structure.

*support services.

« parental involvement and leadership.
+ counscling.

 teeder school relations.

+ vocational programs. and

+ business partnerships.

It is important to note that TDRA
fucilitared the conceptualization and
develepment process of ecach work plan. We
did  not dictate  or  give  expert
“pronouncements.” Qur effectiveness with
schools comes from shared ownership and
negotiating our environment in such a way
that all members contribute and are valued.

The Context

Eachosthtwo projectschool districts
and their cities 1s unigue and remarkable in
their character.

F Paso, Tevas: Bowie High School
Pl Paso. like other cities along the

1S -NMeaico border. felt the aftershocks of

the Mexican peso devaluation in mid-
D cember of 1994, Dverything froma quant
of milk to diapers costs much more, 40
percent more. The devaluation impacted
cavervone and everything. And the impact
contmues. Merchants estimate thatbusiness

Creative Colluboratives  contied on paee 10
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IMmIGRANT EDUCATION PoLicy:

Inourmany years of working together.

I remember how Dr. Jose Cardenas
periodically would tell us the story of'the
child who received a hammer as a gift
and subsequently “discovered™ that
many things around him needed a few
taps with his new found instrument
(whether *he object to be hammered needed
the tapping ornot). Recentdevelopmentsin
Washigton, D.C.. related to the education
of children ot undocumented workers bring
te mind that child as some law makers seek
to re-visit an issue that states and the courts
resolved over a decade ago.

The impetus tor re-surfacing the issuc
ofw hetherornot children ofundocumented
workers should have aceess to education in

LS. public schools came from members of

Congress from California who had been
thwarted in therr efforts to deny children
access o education through a state
referendum. Proposition 187 ¢which the
federal district courts found violates the
LS. Supreme Court decision in Zlvler v,
Doe). So. they sought o involve others in
theiresclasionary quest. Congressman Elton
Gallegly from Calitornia thus introducedan
amendment to R 202200 comprehensive
immigratton reform proposal originally
introduced by Congressman Lamar Smith
of Texas. The Gallegly amendment was
approved by a vote that closely followed
partisan lines.

senate leaders opred 10 leave the

controversiadl measure outoftheirverstonof’

the immigration reform bill. Cuarrently. a
conference committee is convening to
reconeile tie House and Senate versions,
Mediareportsindicate that President Clinton
is expected to sign the final bill. bat the
White House has expressed coneern over
sonte provistons including the proposal
that would deny children access to an
cducation  and is pressmg for changes
when the conterence committee meets
(I acey . 1990

HHogical Rationale

As IDRA tracked the debates around
the immigrarteducation issue. we noted the
rationale used to defend this punitive and
diseriminatory treasment ol immigrant
cnldren. Proponentsofthe measure justified
ther position by suggesting that the P74l

Wy Arrempt 10 Fix WHAT’S NoT BROKEN?

had rested in
part on the “lach™ of a clear position by the
Congressontheissucofimmigrant children’s

ve. Daoc decision

access to education. They contend that the
new  amendment makes evplicit a
congressional position that Teaves the
decision to provide or deny access to
education strictiy to the states (eivil rights
and  due
notwithstanding).
Conveniently . the proposal leay e the

ISSUes prodess  concerns

decision 10 deny access w0 children of

undocumented workerstothe states. Perlips
the reason is to ensure that the nevitable
legal challenges that follow are directed to
the state governmients (versus federal
government). Perhapsitistoensare thatany
potitical fallout assoctated with such
inhumane treatment of’ children can be
blamed on someone other than those who
merely set the stage for subsequent state
action, Possiblv it could be to seta defense
foracut-oftof lederal funding formmigrant
impactaid. siee thestateswould themselves

be responsible for all tuture enrollments of

all immigrant students.

Whatever the rationale. if the
exclustonany leaislation is adopted. it will
te-strface the bitterdebates thatsurrounded
the inttial debate ot the issue in the 1980s,
We hane learned much about mmmigrant
cducation in the decade sinee the Pivier vy,
Docdecision, and we should consider those
lessons hefore we attempt to un-do rational
public polivies,

Lessons Learned

The numbers are never what anu-
immigrant proponents claim Much ot the
debatearoundimoigrantstudent enrollment
focuses on the estimated numbers and the
presumedeftectsthat these enrollnentshan e
on local public schools, There 18 no
consensus on actal numbers, but Tiustors
has demonstrated that proponents. of

exclusion are not hesitant to use grossly
inflated figures.

[n the Texas case. the proponents
of exclusion estimated that more than
100.000 children of undocumented
workers would enroll in Texas public
schools. When required to admit them,

the total enrollment of such children (as
reported to the state agencey by local school
districtsytotaled Tess than 16.000. Thisis 16
nercent of the number first touted (Cortey,
1981). Notonly were the numbers far less
than thatorginally claimed. but the number
of schools actually enrolling immigrant
students also represented less than a gquarter
of Tenas™ 1060 school systems,

The savings are also a fraction of the
amounts ofien predicted by anti-immigrant
groups. Sinee the actual numbers of
immigrantstudents enrollinginschoolsturn
out betoa fraction of these estimated. states
donotenperience the inflated costestrmates
used to justify the exclusion of children. [t
all immigrant papilshadbeenexcladed from
Texas schools, the net savings available for
cach student st enrolled in Texas schools
would have come toless than S T3 perpupil.
When this is divided by the 200-plus
instractional davs, this net savings would
comie to 7.5¢ per puptl per day.

Immigrantfamilies are unlikely toalter
their plans based onstate education policies.
While Texas was in the midst of entoreing
s exclustionary doctrine in the years before
the Tegal challenge 1o this practice. the
Immigration and Naturalization Serviee
{INS) did not report any major deerease in
the number of mmigrants coming to the
United States.

Contrary  to misguided
assumptions, immigrantsconme tothe country

some

seeking emplovmentand opportunits They
do not come so their children can attend
LS. scehools. Farlier. while some families
eapressed concern abouat the state’s
C\clu.\lnnall’_\ practices, there was ne great
evodis from Texas as a result of the
enforcement of the ~tate’s discriminatory
treatment of mmigrants. The assumption
that giving states the option of denyving
schooling to young children wall contribute
to  reduced  magration  remains
visubstantrated and nusguided

Lduacation Policy  comtonncd v e Y
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The costs of exclusion may actually
eaceed any small benefits derived, Even
conservative groups representing local law
entorcement recognize the dysfunctional
affects ofkeeping studentsout ofschooland
thus in unsupervised settings while parents
are away at work, Major national groups
have evpressed their concerns about the
proposcd new policies. citing the unintended
conscquences associated with having

thousands of unsupery ised vouth leftout of

school with nothing to titl their time. While
the numbers remain in dispute. any number
of school age vouth denied access to the
system can create disruptions in loeal
the
aapressed by shoppmg mall owners and

conmnunities {witness coneerns
downtown merchants about out-of=school
vouthsinmany communiticsthroughout the
couniry ). The problem that would only be
exacerbated by denving youth weeess to
local public schooling.

Such Mewsures arve Unconstitutional

In the 1982 Phvler v, Doc decision.
the U.S. Supreme Court rufed that it is
unconstitutional to deny children aceess to
public educationbecause of their citizenship
status, When the Gallegly amendment was
debated. IDRA distributed an informational
alert about this and similar measures. The
alert stated that the Supreme Court arrived
at its decision because such practices:

+  Victimize innocent children - Children
of undocumented workers do notchoose
the conditions under which they enterthe
United States. They should not be
punished for circamstances they do not
control. Children have the right to learn
and be uselul members of society.

«  Hurt more than they claim to help -
Denving children aceess to education
will not eliminate 1llegal immigration.
Instead. it ensures the creation of an
underchass. Without public education for
children. ilhteracy rates will increase.
and opportunities for worktorce and
community participation will decrease.
Research has proven that for every S
spenton the education of children, $9 15
returned.

+ Turn public school teachers and
officials into INS agents - Rather than
teaching students, schoal ofticials could
spend therr time asking our 44 million
school children about thewr citizenship
status, States will be foreed to spend
millions of dallars to do the work of'the
INS.

IDRA BELIEVES THAT EDUCATION
IS A FUNDAMENTAL RIGHT AND
THAT EDUCATION SHOULD BI:
AVALABLE TO ALL CHILDREN. To
DENY EVEN ONE CHILD SUCH
ACCESS IS BAD PUBLIC POLICY.

« Promote misinformation - Incorrect
assumptions and inappropriate figures
han ¢ been used ta blame imnvigrants and
theirchildren forecanomic problems. i
1992, undocumented 1tmmigrants
comprised onlv 1.3 pereent of the total
LS. papulation.

»  Support racisnt and discrimination -
Flistorically. financially troubled times

breed increased racism. Children of

undocumented workersshould not be the
scapegoats.
“Denving chifdren of undocumented
worhers access o an education s
unconstitutiona) and against the law " the

alert stated.

If Mot Based on Rationality and if
Unconstitutional, Then Why Proceed?

I the consequences far outweigh the
benefits, then why do some push the change
in public policy. Several thoughts come to

mind. Official frustration over control of

immigration has led some to look for casy
“solutions.”™ with immigrant children
pereetved among the most helplessand thus
casvtovictimize. The fact that some school
officials and statfcomplain about immigrant
enrollments insome communities serve only
to enacerbite existing tendencies.,

The notion that dental of education
will somehow discourage immigration 1s
also a contributing factor. despite the fact
that no rescarch exists that substantiates
such assumptions.,

Exctusionary practices targeting
children may alsobe pereeis ed as politically
casier to promote than other options. Some
proponents of immigration reform have long
argucd that the way to discourage
undocumented immiigration is by creating
mechanisms that impacet the employment
prospects for those who enter the country
legally. One idea supported by many
mcludes employver sanctions aimed at
discouraging those who hire undocimented
wotkers. Sucheftorts howeserare often met
with fierce opposition from private sector
interests who depend on immigrant labor.
Immigrant children have no lobbyvists to

ensure their rights.

{n addition to what is Anown or has
been learned in the wake of the Phler vy
Doe decision are our fundamental beliefs
about children, justice and simple decency
Should anyone proposce that o children be
denied some things as basicasaneducation.,
we could anticipate a general uproar. Why
would it be aceeptable then to diserinunate
against some children?

IDRA behicves that education is a
fundamental rightand that education should
be available to all children. To deny even
one child such access is bad public policy.
To allow states the prerogative to exelude
any child aceess to education 15 also bad
policy. dyvsfunctional and counter-
productive. Add to it the complexities
required to enforee exclusion and the
unintended consequences for students and
communities, and it becomes apparent that
current atteripts to “fix” immigration by
victimizing children will not work. While
many cducators and children’s advocate s
have let their voices be heard over the din
that is contemporary Washington, all of us
who are concerned about children must be
preparedtoadd ourowny oicestothe national
comersation. While 1t may be in vogue to
question past public policies. we should
never let go unchallenged fundamental
beliets about children’s rights.

In explaining the basis for his decision
oncducation funding equity litigation. Judge
Scott McCown observed that while some
worried only about providing an adequate
education for “their children.”™ all school
agepersons in Texas were the responsibility
ofthe statcof Texas  thusall children were
our chitdren (McCown, TOR7) Tmmigrant
students who find themselves residing in
Tezas (and other sratesy simply because
they are part of an immigrant family. also
happen to be o children. We must speak
out mare loudly in their defense. Foruif we

cducators who see their faces eveny day
and those who sce their hopes. fears, joys,
aspirations and heartbreaks
then who wili?

do not speak.

Resanrces
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LDOR 1 N cwderreresan Antomo, Fesas Tatercullunal
Development Research Associalion, \ugust 1981
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CHIME (CLEARINGHOUSE FOR IMMIGRANT EDUCATION): SERVICE PROVIDES

CCESS 1O INFO

A

and communitics are
eaperiencing rapid social change as they

Schools

work to lay the foundation for the future of’

LS. society. Teachers and administrators
attemptto meetthe div erse needs of both the
growing population of 1.S.-born children
of color and newly-arrived. foreign born
children. Immigrant parents struggle to
comprehend a new culture and language
while trying to understand an unfamiliar
sysiem of public education. Immigramnt
childrenare caughtin the middle. providing
culture and language translations for their
parents and fumilies. seeking to build social
relations with U.S.-born children and youny
immigrants from other lands. and struggling
dgainst great odds to succeed in sehool. In
our public schools we must teach students to
resnect all languages. cultures and peoples,
Wemust eapitalize on the cultural div ersity
to expand democracy .

Hhatis CHIME?

Building a U.S. society where all
cultures. languages and peoples are respected
requires information and hard work. To
support this important work. the National
Coalition of’ Advocates for Students has
established CHIML (Clearinghouse for
Immigrant Education). CHIME is an
interactive clearinghouse and networking
service that facilitates aceess to educational
materials, organizations and individuals

concerned with the effective education of

immigrant students. CHIME is available to
assistschools. parents. advocates and others
whosupport the school suecess of immigram
students and who are working to build a
multicultural society .

This national center collects timely
and current research on issues affecting
communities today. such as parental

| CHIME/NCAS
100 Boylston Street, Suite 737
» Boston, Mass. 02116

g 1-800-441-7192

involvement, evaluation and placement of
immigrant and LEP students. culturally
appropriate  support and
multicultural education. Also available is
information on the caltural background of
many immigrant groups that can help
cducators understand the background
experiences and strengths immigrant
children bring with them to the classroom.
The center has also recently expanded to
include materials written for parents 1o
support of the Mobilization for Equity
project  a project by IDRA and others
funded by the Ford Foundation and the
National Coalitionof Advocates for Students
toengage the publicand parents inachieving

services

the best possible education for all studems.
These materials explain educational issues
ina language thatis easy to understand. and
many are translated into Spanish. A few
materials are writtenin Vietamese, Chinese
and Haitian-Kreyol.

Hoswe Does CHIME Work?

By calling CHIMNE s toll-freenumber,
you can access an expanding collection of
resources to improve the educational
experience of foreign-born children. For
fast. casy aceess (o resonrees on educating
immigrant students. this is the resource to
contact. Whether educator. parent or
you
information ard resources on how schools
can better serve immigrant students and
their fumilies. To participate. you can also
write to CHIME at the address below,

CHINE staff members will become
your partners in problem solving. They will
survey the available resources, help you to
make networking connections and provide
information about how to order relevant
documents. For documents, there is a
nominal fee to cover duplication, shipping
and handling. Other services are free.
including complimentary copies of the
newsletter Vew Foices and annotated
bibliographies.

interested citizen. can receive

The CHIME Collection
The CHIME collection includes the
following:
« Literaturc: Continually expanding
compendium of articles and research
evaluatedand abstracted onawide range

of topics relevant to immigrant students,

* Promising Practices: Written
descriptions of successtul efforts
devefoped by schools and community-
based organizations that serve substantial
immigrant student populations.

* Resource Listing: A national listing of
resource centers. community-based
organizations and individuals with
resources. experience or knowledge to
share.

* Publications: Annotated bibliographics
developedperiadically onspecific topics
inimmigrant education. Entitled Selected
Readings from CHIME, these resource
listsarc available to CHIME users free of
charge. as is the quasterly newsletter,
New Toices.

CHIME is a service of the National
Center for Immigrant Students which is a
programy of the National Coalition of
Advocates forStudents (NCAS). NCAS isa
natton-widenetwork of 23 experienced child
advocacy organizations that work toimprove
access to quality education for all students,
particularly those whoare poor. members of
raciatand linguistic minority groups. people
who have recently immigrated to the United
States. and people who are physically
challenged. IDRA isamemberorganization
of NCAS.

In 1988 NCAS published New Foices:
Immigrant Students in US. Public Schools.,
the first comprehensive examination of the
status of young newcomers in the nation’s
public schools. NCAS established the
National Center for Immigrant Students in
1990 to stimulate networking and
information-sharing. expand advocacy on
hehalfofforeign-born students. and examine
emerging federal. state and local policy likely
to impact upon their school success.

Adviceonimmigranteducationissues
is provided to the National Center for
Immigrant Students by a national advisory
pancl of leaders from many different
immigrant communities across the country.

Principal funding for the National
Center for Immigrant Students and for
CHIMLE is provided by the Andrew W
Metton Foundationand the Ford Foundation.

Aurcho Montemavor is the lead trainer in the
TDR 1 Division of Protesstonal Developnieni.
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One ofthe mostcontroversial political
ad cconomic issues in the Uinited States
today is the impact immigrants entering the
country will have on the population. Some
people believe immigrants an
uncducated, anskilled burden on our
cconomy and take ads antage ot many of'the
government funded programs cestablished
for the benefit of ULS. eitizens. Opponcents

dre

of the U.S. policy on immigration believe
that “drastic steps™ must be tahento curbthe
number of iImmigrants entering the United
States. Politicians are expressing thew
willingness to support measuies that would

close the borders and deny children of

undocumented workersan education. There
continues tobea movementtomake English
the official language of the country kKnown

throughout the world as the “nation of

immigrants.” In California. for example. the
citizens passed legislation restricting
goy ernment funded programs from serving
undocumented immigrants, and other states
are attempting to implement sinmular
measures.

Unfortunately. many  of
xenophobic attitudes and false negative
belicfs about immigrantsare fueled more by
media hype and people’s fears about the
cconomy thanby realits . History hasshown
usthat asthe cconomy declines. immigrants

thesce

become less and less popular and to some
degrec are blamed for the cconomy’s

Yree
sluggishness. Hlow accurate and fair are
these myths? Does the immigrant population
of today difter that much from that of the
past? Daocs it really constitute such a great
burden on our cconomy? Arc they as
uneducated as they are pereeived and do
they unfwirly benefit from government
funded  program  established
“Americans?”

for

Feonomy and Johs

Itis truethat the number of immigrants
entering the United States 1 increasing,
Fhere are many people who believe that
because our present ccontomy  does not
appear o be able to support the current

native U.S. population, the added influx of

immigrants would notonly hurtourecenomy
but would also create unemployment and
financial hardships for many U.S, citizens.
What they fatl tosee is thatas the immigrant
population creates more demands on the
ceonomy . the ceonomy adjusts accordingly

and cven spawns the creation of new
industrics to meet those demands.

As for those skeptics wha clainy the
immigrant populationwill “steal” jobs from
native workers, “there is no empirical
evidence documenting that the displacement
etfect [of natives from jobs] is numerically
important™ (Borjas. 1990).

Studies that immigrants
contribute to the ceconomy through tax

show

payvments, job creation. entreprencurial
activits.  consumer  spending  and
neighborhood revitalization. The Alexi. de
Toquey ille Tnstitute stales that inumigrants
also create jobs by raising the productivity
of 1S, businesses(Worig, 1994). According
toRAND and the U.S. Department of Labor:
The immigrant workforee heeps labor-
intensiy e industries competitive and helps
keep jobs inour country. Immigrants
made crucial
California cconomy overthe last 20 years
and have saved the furniture. garment
and shocindustriesin Southern California
and the tentile industries in Los Angeles,

contributions to the

“Dip You KNOWw?

Encertioy Lever or US. ForeicN-Bory PorvrATion (\D

‘Abel'Carmonay’

New York and San Francisco (Wong,

1994,
The Urban Institate states that immigrants
add twice as many jobs to the country s
does the native-born poputation and
contribute to local employment more than
non-immigrants (Wong. [994). According
to Business Week. By setting up businesses
and buving homes. immigrants generate both
tases and employment opportunitics while
encouraging furtherinvestment in the inner
iy (Wong. 1994).

Public Assistance
In terms of how immigrants benefit
from and contribute to government-tunded
programs, the majority of immigrants,
because of their age. make proportionately
larger contributions to the public fund than
they will ever receive in terms of benetits.
The cost of government services received
by immigrantsis significantly less than their
contributions {Simon. 19935). According to
areport by Michael Fix andJeffrey S, Passel.
Dispelling Myths - contined on page S
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ispetling Myths - contimied from page

immigrants create a surplus of $25 billion to
S30billionannually . Mostdo notqualify for
social security benefits, and those who do
are not granted pubhie assistanee until three
yearsafter theirentry into the United States.
Other studies  including reports by the
Calitornia Research Bureau. the California
state Office of Research. the US.
Department of Labor. and the U.S.
Department of Justice, Immigration and
Naturahization Service  show that. despite
highpove. s rates.immigrants use less public
benefits then average and are less likely 1o
hecame dependentonwelfare (Wong. 1994,

Education Eevel und Labor

Another false pereeptionmany people
have of immigrants is that ther are
uncducated and unskilled. The imnugrant
population s similar to the U.S. population
m thatitincludes people withvarving degrees
of education, Some have less than cight
vears of formal education and others have

doctorates. The educational level of

immigrants today s higher than those of the
past and continues to improve. On av erage.,
the propartion of immigrants with post-
graduate degrees is greater than the
proportion of people with post-graduate
degrees in the native poputation (Simon.,
1995,

Tust as the privileges that our society
affords to its educated people serve as
incentives for people to become educated. it
also 50 serves as an ineentive for some 1o
emigrate here. even for those who are from
countries as prosperous as this. As a
consequence ofthis phenomenon, the United
states has experieneed a grow th in our pool
of people who excel in the technological
ficldssuchas engineering. mathematics and
science (Stewart. 1993). With this growth,

the United States has the potential of

increasing its praductivity and expanding
into frontiers in many fields of stady,
particularly in technology and science.

Implications for Schools

In view of these fucts. the negatine
myths of immigrants is unwarranted and
unfair. Immigrants are educated. are shilled
and do contribute positively to the US.
CCONoIY.

Astheinflux of immigrants continues
and the number of imnngrant children
enrolling m the public education system
grows. educators will need to grow along

with them. Statistics show that. in spite of

the many obstacles immigrant children must

overcomeasnew students in anew country.,

they persevere and some do as well if not
better thun LS. natives. As they complete
their public education. many choose to
pursue their education further and enroll in
colleges and universities. Interestingly.
although immigrants are less likely to have
graduated from high school. they are more
likely to graduate from college when
compared to the LLS. native population.

Many in the education ficld believe
that“the education system is poorly prepared
tomeet the special needs of linguistically
andculturally diverse students.and problans
are especially acute in the secondary level”
(Christian. 1994), The need for programs
that are better able to educate chitdren with
varying caltural and ethnic backgrounds
will require educators to create new and
innovative means of educating these
students.

In times like these it s especially
importantthat organizations, such as IDRA,
that are dedicated to improving the
cducatioral opportunities of a/f children.
families and communities. to continue to
serve as strong advocates of immigrant
cducation and children, particularly those
whoare at a disadvantage through no fault
of'their own.

President Lamar of the Republic of
Texassaid in 1838, Itisadmitted by all that
a cultivated mind is the guardian of
demacracy and while controlled by virtue
the noblestattribute of man.” Although some

people may believe the present attitudes
coneerning immigration are justified or
rational. we should keep in mind that the
Lqual Protection Clause ofthe United States
Constitution which affords us the right to an
education also allows this protection to be
“extended to all persons in the country,
regardless of citizenship. residence or
documented status™ (Cardenas. 1993),

Kesources

Borpas. George 8 ricmds or Smangers The lpact of
Imegrans an the US Loonomn (New York,
NGV Basic Books, 1990y,

Cardenas. Jo<éo “Undocumented Children A
Continumg Challenge for American | ducanon,”
TRt Newsletter, August 1993,

Chnstan, Dopna “Nattonal Program m Immigration
I'ducation Tanded by the Andres W Melion
Foundation.”™ 1R 1 Newstoreer, Tanuary 1994

v Nachael and letfrey S, Passel fmpngranon and

Sciing the Record .\[l'«llL'/)l
(Washington, DO The Erban Insutaee. 1994)

Stnon Tahan tmegranen The Demogiaphncs and
icomomic Pacrs (N ashingten. D ¢ Canolnsituie
aned Natonal Imnngratson Forum. 1993

Stewart, Dased W fmmegration and Edueaen [he
Cones and the Oppartnes (New York, N Y
[ enmglon Books, 1993

Wong. Ronatd. “Fye on Polities The Tour Ugly Ties
Abouthinnugrants.” fsan HechtStumford, Conn .
Fthme NewsWateh, Softhine Informanon Ine .
Febraary HL 1994

Imimires anis

Abel Carmena iy a rescarch assistant in the
IDR{ Division of Research and Fyvalation

DESEGREGATION ASSISTANCE MODULES AVAILABLE

M lranh Gonzales, Ph D

A

af mstrachion

| itron, SN 3y

First and Second Language Acquisition Processes

s travmmg module s designed tor frainers toassist
classreom teachers 10 the processes a non-Fnglish-
speaking student goes through as he or she acquires
I nghsh as a second language t se this tool to help
participants hecome fanihar with the nature of
lnguareand Lincuage protficieney awaththe processes
Tor acquring the tustand second languages and the
mterrelanonship between the twoo and wath the
Inglish as a second Tanguage (1S categories
Participants can also acguire strategtres for placing
Iinnted-Fnghish-proficientel | Py students i the appropriate les eband program
Thas 2 - pave module comesaithsession euthne s g pre postiest,
v handout and nansparcnies mastars (ISBN TSTNSSOC 00 Tu96 Second

First and Second Language
fcquisition Processes

Avatlable from IDRA at 3833 Callughan Roud. Suite 350, Sun Antonio, Texas
T8228-1190; 210:/684-8 180 fax 210 684-5389: E-muail: cgoodmant ixdivect.net.

Aruitoxt provided by Eic:

May 199m IDRA Newsletter N




Q

ERIC

Aruitoxt provided by Eic:

S16nNs oF HoPE IN PROJECTS SCHOOL

Surrounded by gangs and graffiti, J.T. Brackenridge Elementary School s in the heart of one of America’s tirst and oldest
public housing projects. Hts children and families constitute the nation’s Flth-poorestcensus tract. ts students, parentsand teachers,
its administrators and staff, shoulder the tasks ot learning and teaching against a tide of cconomic stress unseen and overlooked or
ignored by most Americans. Signs of the strain are not hard to find. Confusion. unger. burn-out and despair happen.

But 1f one looks, signs of hope are also to be found. One sign is the absence of gang graftiti on or in the school. The school.
one of the oldest in the city. was reconstructed some years ago. By agreement among the local gangs, the renovated school was
declared off-limits to gang graftiti and gang violence.

Another sign of hope is the presence of graffiti on long strips of white butcher paper hung along one of the school’s hallways.
It is o paper and crayon mural, a hallscape of American dreams put together by students and parents as part of Children’s Creative
Response to Contlict. one of the school’s many innovative programs.

Anyone looking for a bright star of hope in a midnight of discouragement might try reading and re flecting on the mural, its
picturesand words. The mural projects the children s visionofthe world they want: enough food for ey eryone: families thatarchappy
and care for cach other: clean air and water: lots of animals: you can leave keys in your car: good schools: graduating and getting
ajob. Black people. red people. yellow people. brown people. white people: We alllove cach other. Basketball courts. Friendship.
Clean city. Parks where we can play. Beautiful gardens. Drug-free people. Clean houses. A clean ocean for whales. Neighbors who
help each other. A college education. A clean world.

Sprinkled among the visions are action imperatives for achieving such a world: Keep the world elean: reevele: stop killing
children in school: no cutting down trees: stop the wars:a clean. safe environment: stop the violence: help the people onthe streets,

On the wall opposite the children’s mural is a smaller one by their parents: a better life for my kids and all other kids in the
world: sate sehools: to see children love and not hate one another. One parent expressed hope that unconditioned love might go out
toourchildren when they give us bad reports, to teachers when they don”tunderstand our kids. toteenagers who are out on the strect.
to parents who have no interest in the education of their own Kids.

American dreams like the dream of Martin Luther King Jr.: like those who wrote the UGS, Constitution and its preamble and
hoped for justice. American dreams of American children and American parents. Dreams that. to become true. call for anew vision
and hard work. Alongside the parent’s mural on a poster board is a short poem:

“The world of tomaorrow . they say when
it comes,
Hall firce everyveitv and town of i slums,

Saifvoulike gardens where children can
[)/(I‘\'.

Let's make the world of tomorrow today.
The warld of tomorrow will care for i
vouth,

And teach them inall thing s to search for
the truth.

So parents and children, ogether lets
Nay,

Lets's mahe the world of tomorrow
todav.”

Tow Booeon v e 0 n e e
T T RO IS SRS VP TR DALY RN PRSI T TR AR RN
Comrn IR e e e Do Ly
St Antonmo b apeess oo Reprinted with permisston from Joln Branch of the San tntono Eapwess- News,
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Creative Collaboratives - contnued trom page 3
has dropped as much as 80 pereent and say
this is because shoppers from Juares cannot
afford U.S. goods (Sciences. 1995). Only
two months after the devaluation, more than
20 stores had gone out of business, and
hundreds ofemployees were laid off or had
their hours substantially reduced.

As if to make matters worse for
busitiesses, immigration laws and regulations

are bemng stepped up. Closer serutiny of

those wishing to cross from Juares to Fl

Paso has greatly reduced the number of

undocumented Mexicans entering 1 Pase
to shop.

The devaluation of the Mevican peso
and its subsequent effects on the regional
ceonomy havetightened thejobmarketeven
further for immigrant students.

Bowie High School is located fust a
few yards away from the barbed wire fence
that separates the United States and Mexico.
Alongthe fence. inelear view of the students
and staff. are tully staffed border patrol cars.
Border patrol helicopters sweep overhead.

Fhe principal s dynamice. foreeful
and renowned (see also article on Page 1), 1t
was only two yvears ago that he and Bowie
High School made the front page of The
Wall Street Jowrnal with the headline:
“Matter of Principle - High School in L

Yaso Gives the Border Patrol A Civil Rights
Lesson™ (19933 Ttwasthenthat US. District
Judge Tucius Bunton issued a restraining
order barring the U.S. Border Patrol from
unwarranted scarches of Bow ie High School
students and staff.

Houston, Tevas: June Long Middle School

Ten years ago. children from affluent
familics attended Jane Long Middle School
in Houston. Located on the edge of Bellair
where the governor of Texas has a home,
and many of the ¢ity’s power brokers live, it
wis a school of choice for those who had
choices,

Whenthe bottom fell out of the Texas
cconomy.many ofthe newlyaffluent families
fost their shirts, their houses and
condominiums. As they moved out. the
domino effecteontinued: xelusive retailers
closed their shops. and land prices
plummeted. Apartments were scooped up
by new landlords for cents on the dotlar.

Atalmostthe same time,new Ivarriy ed
immigrants, most of them Hispanice. were
settling in the arca. They knew little about
the city, much less about the infrastructure,
and they begantosendtheirchildren to Jane
Long Middle School. In only a few years.

the schoal that was builtinthe 1950s would
be reeling from change and uncertainty.
Two out of three students were now reeent
mimigrants. The teachers had known for
many years that the student population was
changing. and taculty needed to figure out
what to do.

Fortunately for the school. the former
principal returned aftera short time serving
at central office administration (see also
articleon Page 1), He knew that restructuring
and renewal for Jane Long Middle School
was needed. He already had the trust and
respect from the staff who had known him
for many years. The Andrew W, Mellon
Foundation project had come at exactly the
right juncture for directed change.

The Universine of Texasar B Paso and The
Universing of Honston - Bowntown

The two university partners iare as
differentastheirschool districtcounterparts
are to cach other. The University of Texas
at Bl Paso (UTEP) is a comparatively new,
upandcoming university. ftis fastbecoming
a major player in border initiatives with
funding from the National Science
Foundation and the Pew FPoundation.
Historically, the UTEP staffhave a tenuous
connection to school districts through
consulting: there s little in the way of
institutional change or broad-hesed
connections. UTEP students are primorily
middle-class, upwardly mobile immigrants
giving the university little exposure to the
realities and struggles of many poor
immigrants,

Incontrast. the University of Houston-
Downtownisanolder, established univ ersity
withan iconochastic air to it {tis nght in the
middle of downtown Hou:ton and has
adapted itself to the needs of its students,
most of whom are immigrants. Read what
oncofitsstudents (the project s ethnographer
for the Houston site) writes about the
university. calling it a “sccond home™

Located inthe downtown area of the city
of Houston, this 10-storyv [university]
building opens its doors every day to
probably the largest number of recent
immigrants and international studentsin
the state of Texas, Well known for the
extremediv ersity of its student body. the
University of Houstan - Downtown is a
world initself. Witha student population
of almost 8000, this university offers not
only a learning environment. but also
second home for hundreds of students
comingtothe United States fromaltover
the world; students who come to this

country dreaming of a good education
and a better future (IDRA. 1996),
Inttatives, Activities and Outcomes

Perhaps the most important Houston
inttiaty e with immediate and direct results
was theereation ofan ESL componentinthe
campus® Gifted and Talented Vanguard
Program. It involved the development of
alternative “definitions™ and eriteria for
giftedandtalented students. thedevelopment
of strategies for monitoring ESL swdents’
progress for eventual inclusion into the
regular gifted and talented program, and the
collection of process and outcome data to
tacilitate replication of'the program in other
sites.

Because of these Andrew W Mellon
Foundation-supported activitics, 23 LIP
recentimmigrant students have participated
inthe more challenging courses thatare part
of the pre-International Baccealaureate
curriculum, one versionofthe campus” gifted
and talented program. Teachers are more
receptive to identifving gifted and talented
characteristies in recentimmigrant students.
The campus is pre-disposed and ready to
hav e the gifted and talented program expand
to include LLP students.

IDRA s roleinthisinitiative included
providing the initial “suggestion™ that
inclusion of immigrant students in gifted
and talented programs be considered as a
project of the local implementation team
and bringing together the gifted andtalented
program representatives and ESL specialist
toexplore strategies for identifying the gifts
and talents of students who speaka language
other than English.

Inthe L1 Paso project site.one program
initiative involved the entire faculty of the
Guillen Middle School and the University
of Texasat El Paso’s (UTEP) department of
education faculty. The Guillen Middle
School campus was added to the El Paso
collaborative. Because Guillen Middle
School is a feeder school for Bowie High
School. IDRA determined that its inclusion
in the project would serve to strengthen and
provide greater instructional support and
continuity inthe educational pipeline serving
recent immigrants in Bl Paso.

The Guillen Middle School site also
provided a unique opportunity to work ina
re-constituted school setting and to pilot
strategies forensuring attentionto immigrant
relatedissues, One of the first initiatives was
astaff'des elopment effortfocusing on sehooi
renewal. A three-day renewal retreat

Creative Colluboratives - contimeed on page 11
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Creative Collaboratives - continued from page 110
meluded teachers, administrators, support
personnel students, parents and community
representatives. IDRA provided the initial
mpetus for the retreat coneeptasit explored
options lTor creating a collaborative
rehitionship betw een Guillen Middle School
and UTEP, and it assisted in the planning
and documentation of'the retreat. IDRA has
extensive experience in renewal given our
teacher renewal institute and Lducator’s
Perspective Imventory (EPH, an instrument
measuring the need for personal and
professional renewal.

The involvement of teachers and
administrators in the renewal activity has
brought renewed vigorinmeeting the needs

ofrecent immigrantstudents. The impactof

this should not be underestimated given the
fact that the vast majority ot Guillen Middle
School students are immigrants. The retreat
also provided a rare opportunity for school
personnel to interact with students and
parents in a unigue context that fostered
mutual understanding and frank exchanges.,
Already evident is a notable shift in the
participaiats” mindsets and creation of a
positive collective consciousness that will
move the school forward in positive new

directions, This is based on a commitment
to hay ing all stadents, including those who
arenew arrivals tothis country. be successtul.

Fmergens Findings and Lessons Learned

Y ou do not become aleader incutting-
edge educational policies and practices
without gaining some insights along the
way, When IDRA began the Texas
Inmmigrant Education Collaborative we had
20 years of firsthand. “in the trenches™
experience  with parents.
communities and policy makers. We were
experienced feaders in immigrant issues. It
alsohelpedthat many IDR A statfare children
of immigrantsand had theirown educational
experiences as stich, The children for whom
we speak were onee us,

As we began our work with the

schools.

collaborative. we knew the importance of

context. We knew that schools in Texas
have been undergoing dramatic changes in

the relationships between central oftice staft

and campus personnel with focal schools
asserting greater control overcampus-based
initiatives as a result of legislatively-
mandated site-based decision making
authority. Wealsoknew that. though Texas
schools have had a long history of dealing

with immigrant issues. some educators are
somewhat reluctant to deal with students
who have recently arrived in the United
States, in part because of an emerging state
emphasis on school outcomes and an
increased public and community focus on
schooland studentaccountability forresults,
Though not gripped in the anti-immigrant
maniareflectedin Catifornia, Texas lack of
funding for facilities, coupled with growing
enrollments in some South Texasand urban
arcas, has created stresses in local district
operations.

In addition to our existing insights
about Texas schools, IDRA s Tong history
of actively supporting community
involvement provided a base for
understanding an array ofecommunity issues.
We knew that schools had traditionally
struggled in their attempts to expand
communication with parents and have
struggled even more so with immigrant
parents. We recognized  that
communications between schools and the
private sectorhave beenlimited. and minimal

also

linkages existed between our target schools
and the local colleges and universities.
Because of the long-standing

Creative Collaboratives - contmued on page 12
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B taperience bilingual children’s
lterature that motivates students and

| 13uild on authentic cultural and life
experiences for vour reading and

[ ] Fatend stories into all areas of the

u Usetechnology as a toeltorenhancing
aholistic language arts program

mandgement
techniques formaximum interaction

A two-day regional workshop

LA CaJAa DE CUENTOS:
THE STORY BOX APPROACH TO ACCELERATING BILITERACY

mportance for student success, Dro Chris Green and Ms. Juanita Garera,
TDR A trainers.will share with vou lnghfy practical waystomtereststudents
m liction and non-tiction texts and to build TAAS reading and writing
skills incontest. They will show you ways to use cooperative structures
forlanguage artslessons that fosterinterdependence. mcrease simultancous

I hes sl demonstrare exeiting wavs to extend the literature read into
creative writing, the visual and dramatic arts, and all the content areas
mchiding math. serence and social studies

dlmgual specialints, Titde Treachers and central office supervisols.

June 19-20, 1996 (Session 1) or July 30-31. 1996 (Session 1)

The IDRA Center
Cont iv N /5!)/)('/’ poerson

o mnore mformation or toresider, comttacf IDR T ar 21654580

VMaking Books Come Alive  Studentstearntorcad by reading. reading fots
and lots of books Therelore motivating students to read s ol erttical

miteraction, ensure individual accountability and promote cqual participation.

Designed Tors A grade hindergarten through aighth grade classroom
teachers, campus admmistrators, bilingual and TS edacators, reading and

(4 : I

__

Q
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Aruitoxt provided by Eic:

May 1996m IDRA Newsletter

12




TEXAS IMMIGRANT EDUCATION CO.  _SORATIVE:
SoME LESSONS LEARNED

* Teachersneedextensive suppart in changmg theirteaching strategies
and school structures inway s that allow themto be more responsive
to immigrant pupil necds.

« Inaddition to ESL teachers. other secondary level tcaching stait
need to be fumiliarwith linguage development theory and its impact
on students” ability to grasp content arca instruction. ESL staff
shouldmodifv mstructional strategiestoinelude grouping. cooperative
learning and other approaches commonly used at the elementany
level to support language development instruction

« LSLois aspecial program mcorporated te the ciementary wacher
training curriculum with little or no integration of the topic into
secondary school teacher training programs. This finding confirms
the need tor an expanded staft development initiative designed
help current secondary fevel ESL teachers re-tooi in order to adapt
ESL instruction to the unique needs ot immigrant students with
vary ing levels of formal schooling. A parallel effoert niust focus on
developing adaptation strate:zies for content area teachers working
with immigrant students who have limited proficrencs m Lnglish.

+ Apotentially specialized secondary level teacher preparation strand
is needed but s actually not in any stage of development at mast
Texas colieges and universities.,

* The linhage between institutions iy best created by engaging the
institutions in a cotlaboration where cach must play inter-connected

rofes.

« Lnking across levels is much more etfective i it s focused on a
specificinittativ e inwhich middle and high school Tevels are required
to communicate and collaborate.

«  Despiteendorsement from the university president lev el translation
of admmistrative “approval™ into actual mstitutional changes s o
long-term process that must be shepherded through the internal
workings of the university system.

+ Adive engagement of the principai in the design end implementation
of campus-based innovations is critical. particularly in the case of
immigrantstudents who are seen by many asanalmostinvisible facet
of the student population.

* Imnugrant education cfforts must engage not only campus level
leaders. but also include central office staft. This is particularly
important insystems transitioning todecentralized decision making.
since the central oftice. though relinquishimg some authority over
campus operations. maintains oversight responsibilities in such
arcas as designation of campus leadership, curriculuny and budget

Creative Collaboratives - comtiued Jrom page 1
imvolvement of the state and the region in
serving immigrant pupils, the participating
sitesin I:1 Paso and Houston werenot new to
immigrant education issues.

In the 18 months that the Texas
Immigrant Education Collaborative has
existed and become part of the educational
landscapes in |1 Paso and Houston, we and
our partiers have gained insight into the
process of change. Sonwe of what we
uncovered was anticipated based on our
knowledge and past experiences. But there
were a few surprises along the wav, We
knew the pathigoins wenow know where
the “tandmines™are. v hat we have learned
is summarized in the box on the left,

Theliteratureis replete with“projects”
created and sustained from external sources

whose skeletons Titter the educational
fandscapesavictimsofthe "Let me show you
how itsdone” syndrome. While the rescarch
has clearly pointed to the shortecomings of
externally posed retorm. there is limited
imonmation onw hateonstitutes the necessary
balunce between external catalysts and
internal transformation. Aroundtheissuc of
immigranteducationreformat the secondary
level. there are no modeis. We. therefore,
stiggle o define the parameters on an
ongomg basis. documenting our paths as we
proceed.

While much has already occurred in
the first 8 months of this project neluding
the emergence of new siructures. linkages
and instructional practices. muchremainsto
bedone. Confounding factors such as school
staffturnover. anti-immigrant sentiment and
the natural resistance to change have the
potential of eroding the progress made o
date. Counteracting these factors is the
commitment of the project participants 1o
theirstudents, particularly recent immigrant
students and their families. This project has
Leightened their awareness of the need for
changeand validated theirbeliefthat change
is both possible and sustamable.

Resources

tntercultural Desclopment Research Associatton
tunpu-hshed teport ) (1ovey,

Scrences. S UNMevicor Peso’s Drop Means Dollar Bins
NMore But Cradad Juarez” Gamas EEPaso’ s Tosa ™
CN T Today thanaary 270 1995), p |

The WallSpectdowrnal t] ebraars 23 1993 Southwest
Tt

Joste D Supik s dveector of the IDRA Division

functions. of Rescard hand Exaluanon. Dy Alheri Cortez s
derector of the TNDR A Institute for Polrcv amd
[eadersing and aciung dirccior of the 1HDRA
Division of Professional Development.
Q May 1996 IDRA Newsletter
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Perspective - contmnued from page 1

cach site (secarticles on Pages 3 and 4y,

Ahout the Schools and Principals
Bowie High School is a large urban
high school with an enrollment of” 1638

students. 999 pereent of whom are of
Mexican backgromd and 12 percent of

whom are recent immigrants. The school is
Jocated m the Segundo Barr which has
long been a port of entry Tor Nexican
immigrants. The Lind Bowie is built on
actually belonged to Mexico in recent
decades due o the meaidering of the Rio
Girande River. 1n 1973 the Chamnzal Freaty
settled e territonal dispute. and Bowie
Ihgh School was buils on part of the land
that reverted to the United States. The
campus 15 unigue hecause it resembles o
Junior college more than a traditienal high
school. with separate buildings and a
comnion arca with memorials and statues
(sce alsoarticle on Page 3).

Paul Strelzin has beenshe primeipal of

Bowie High School for four years and prides
lmself on Bowie High School’s academic
achicvements and the activities it provides
for students. The school™s caleulator club.
math team. dianta department. mariachis
and ballet foloricoare weliknow nthroughout

the region and the state. Paul is a native of
Brooklyn. New Yark, but considers himself

anaturalized “1- Pasoan.” Heis anadvocate
ofimmigrant cducationand hasalong histor
of fighting for cducational equity for
Hhspanic and minonty students i 171 Paso,
He is a frequent speaker on educational
ISsUCs.

Guillen Middie School was formerly
Bowic igh School. In 1973 when the new
Bowie Theh School buldimg was opened.
the old building hecame Guillen Middle
School. The school originally opened in
1922 and is one ol the ofdest schools in
Paso. 1t has an enrolliment o' 950 students.
100 percent of whom are Hlispaiic inorigin
and 16 percent of whor. i re classified as
recent mmmigrants. The school serves
students in grades seven 1 d eight

Guillen Middle S :hoob has the
distinction of Taving been seconstituted. or
“rehutlt from the ground np. within the fast
vear. Last spring. the ©1 Paso distiiet
superintendent ¢losed the school and
required all faculty and staftto reapnly for
theirjobs, Albpositions were opentoanyone
who wished to apply and wished 1o work
toward forging a “new tnllen™ that would
mnprovestidentacaderne petformance and
be mare tesponsive ta the needs of the

community (see also article on Page 3).

Tonie Kreye, formerly the assistant
principalat Bowie High School. was selected
as the new principal of Guillen Middle
School. Tonie has assembled a staft of
committed educators who share a common
viston regarding where the schoolwill be in
the year 2000, Tanie is Mexican American
andgrew upinthe Segundo Barrio, graduated
from Bowice ligh Schooland believes deeply
in returning some of what she has gained to
hercommunity. She savs she isa product of
the Segumdo Barrio and is extremely proud
1o he able to work as a school principal and
serve as a role madel to students.

She says, Twantmy studentstorealize
that anvthing is possible i we want it bad
enough, but also that education and
determinationare two ingredients necessary
to achicve our goals.”

Guillen Middle School faculty are
working closely with taculty from the

University of Texas at Bl Paso who are
aiding them in thew restructuring effort as
part of the Texas hmmigrant Education
Collaborative.

Jane Long Middle School is located
in southwest Houston inan area known as
Bellaire that was once an enclav e for voung
professionals until the oil bust of'the T9ROs,
The abundant apartment buildings in the
arcadare now hometohundreds of immigram
families who have changed the chavacter of
the neighborhood. The school has an
enrollment of 1700 students, 50 percent of
whony are recent immigrants. Jane Long
Middle School is an international school
witl students from 30 different nationalities
in attendance. Seventy-two pereent of the
students are of Hispanic origin, 15 percent
are Anglo American, S pereent are Atfrican
American and 6 percent are classified as
other (see also mticle on Page 3).

The principal. Clyde Hough, is in his
first year as the principal of Jane Long
Middle Schooland is an energetic advocate
for immigrant cducation. He hasavision for
the education ol immigrant stucents that
meludes academic and social support
throtigh a variety of school services. An
example of such support is the fane Long
Middle School medical elinic which was
recently donated by a local hospital and is
staffed by a nurse practitioner, a soci !
workerand doctor who sees students fiee off
charge.

Despite the many complesitics
mvolved i educating immigrant students,
thesethree principals hay ¢ taken the intative
1o implement policies and programs that

Coming Upr!

In June-July, the
IDRA Newsletter
focuses on math and
science education.

nurture and support immigrant students as
they adjust to a new language. culture and
school system. They all share the common
belief that immigrant students can succeed
academically given the propersupport. The
follow ing responses tromthe three principals
were obtained in interviews we conducted
with them this spring regarding their views
ontmmigrant education (@ - questioner, CH
- Clyde Hough, TK - Tonie Kreye. P8 - Paul
Strelziny.

Q: Retlecting on your course work and yonr
course of studv, were vou adegnately
prepared o deal witlt a school with largre
inunigrant populations?

PS: Inanutshell.no. No course work
that [ever took inmy master’s ineducation
and then in my midmanagement certificate
cverprepared me fordealing withinmmigrant
students.

CH: My formal training in
midmanagement did not deal with specific
issues of immigrant education, only with at-
risk siudents in general. Exenas recently as
three years ago when [ attended a Harvard
principal’s seminar, not one word was
mentioned about immigrant education. Very
little was mentioned about limited-Fnglish-
proficient (L1Py students in general.

TK: | Lmphatically] Notatall! Tdon't
know itanybody canteack oneto be sensitive,
but 1 think that i’ we were to have a class
where issues on innmigrant students or
immigrant populations are addressed, that
might makeus more sensitive totheirplight.
Weneedtoknowabouteducational coneepts
m Meaico so that we can understand where
the students are coming from and not fecel
that, because they are commg from Mexico,
they are dumb, sowe e goingtoputthemin
the  dummy That
untfortunately. s all too common.

class. attitude,

Q: What information have vou gained that
vou thinh other adimnistrators need 1o know
1 order 1o meet the needs of nmmigrant
shidenty?

Perspective continied on puge 14
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Perspective - continued Pom page 3

[The arcas inw hich the three principals
felt accommodations need to be made to
provide appropriate services for immigrant
students were the following: registration,
student records. assessment and placement,
and counsceling services. |

PS: Well Tthink thatmore time needs
to be set aside for immigrant student intake
and registration. A lot of” administrators
want to do registration very quickly. I guess
vou get a badge and win a medal if you're
that guy who can do the registration and
send someonc through the line in 20 minuates.
Registration for an incoming immigrant
student is not going to get done in a half
hour. 1t's going to take many hours in the
course of a day. There are alot of things that
need to be accomplished. so vou nave to be
prepared to put the time and the effort into it
and to have a full staff ready and able.

UrcoryiNGg EVENTS

Workshop on Weorkshops
(WOW)

Presented by:
Intercultural Development
Research Association

June 10-11. 1996
Austin, Texas
preeeding the Texas Elementary
Association (TEPSA)
Summer Work Conference

June 26-27. 1996
The Center at IDRA
San Antonio. Texas

Cost: SIS0 per person

Contact 1DRA to register or get detan, -
210 684-8 150,

“Achieving Academic Excellence
in Our Multicultural Schools™
Presented by
the Common Bestiny Allianee and

the Center for Multicultural Education.
University of Washington

June 27-29. 1996
Washington, D.C.

For more information, call A01/4035-2341.

CH: My observations have been that
you have to modify placement procedures
and spend time interviewing parents and
students about educational carcers, You'll
find that sometimes there are significant
gaps  [suchas]twoorthreeyears because
of where they lived. Social disruptions that
some students may have experienced in
Central America forexample. also contribute
to these educational gaps.

Our traditional LEP program is sctup
for kids from Mexico. Thoese kids adapt
well. The ones from large cities adaptquickly
to [U.S.] American culture. They have
relatives and friends here. However, the
kids from Central America. the Middle Fast
and Africa have a far greater level of
adjustment to make. People don’t leave
theirhomelandifthey ' re comfortable. They
leave fora reason. Qur ancestors lefi their
homelands because of lack of opportunity.
social vpheaval and war. They leftto find a
better place.

TH: WAl many of them don’t have
records with them. If they come froma rurat
school. they hardly ever have records with
them. If they come right across the border
from Juarez schools. they do have their
records with them. bat our ESL counselor
sits down and talks to the parents and we let
them know what the policies are. We let
them know about resideney policies. We
don"task forany sortof INS documentation.
Weletthem know however. that the address
they give us will be checked. because we're
very elear with regard to the policies of the
district,

PS: What, primarily. you are asking
the student for is a birth certificate. a shot
record and arccord froma previous school,
Administrators used to ask for proof of
citizenship which cannotbe done. It snotup
toa high scheelorgrade schooladministrator
to ask a child their citizenship. ICs none of
our business. and. really what it basically
comes down to is, we can’t deny children
attendance atourschool ifthey are homeless
and tell us that they live in our area.

We had a family that came mto L.l
Paso and stayed with a Catholic Services
Annunciation House. They fled Nicaragua
where both parents were killed. The students
didn’t stop off at the local school to get a
drop out record.

We find it very difficult to obtain
records. We aren’t afraid to make phone
callseventoMexicooreven South America.
The key thing is we need to have at least a
birth certificate so we know where we stand
as faras chronological age. and then we deal

from there. Records are very. very tough to
come by,

CH: 11 a kid has records, he or she
falls into the guidelines. If not. he or she is
placed ina chronologically age appropriate
grade level. Anotheroption is the newcomers
class which is comprised of students who
arc underschooled recentimmigrants. There,
they learn English and il in skill gaps.

Q: Whatis imolvedinchecking the student s
daddress?

TR: Wehavea field worker who goes
outand cheeks to make sure that the address
that was given is one that the parent and the
student oceupies. He goes there anyvtime
between 53:00 am. or 10:00 a.m. 1f they are
not residing at the address that they give us.
then Fhave anoption as a principal to ask for
records of bill payments and tell them they
need to make residency here legal.

£8: We have field workers that go on
home visits. Most parents work. so it's
difficult 1o find anyone at home. We go
there many times. In a case where a student
is found not 1o be living at the address, we
give them five davs to appeal due to an
extenuating circumstance.

Q: How are ommigrant  students
appropricately placed in classes”

PS: That's a very diffieult issue. but
thereat Bowic.we find it fairly casy because
we have a large number of classes that we
can placean immigrant student in. We have
differentprogramssuchas the High Intensity
Language Training (HILT)Y program and
our neweomer program for under schooled
recent immigrants,

[ think alot of admintstrators will find
itvery difficutt to place immigrant studeats
intheright classroom setting. Age and grade
placement are not the way to go. You must
place a student on where ability lies, and a
lot of administrators in sccondary schools
don"twanttobe bothered with that. They get
a child who is 16 years old and they
immediately say.OK, puthimina freshman
class™ “Put him in a sophomore class, give
him a mixed number of credits.” That s not
the way to do it You've got to place them
not chronologicatly but according to their
ability level so they don’t fall behind.

T'K: At our school. we have an ESI
counsclor who speaks to the parents and in
aninformal interview tosee where the student
v coming from. {1 after the interview. we
feclthatthe studentbelongsin the newcomers
program we place him or her there pending

Perspective - contmnaed on page 13
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Perspective - contnued trom page 14
the district testing.

C1: 1 a student has been in school
and has a working know ledge of English, he
orshe isplacedin ESL Level T the student
comes 1 and has gaps, or he or she has a
functional literaey level in the home
language. he or she is placed m the
new comers elass, That student’™s goal is 1o
move inte the beginning ESL class. Some

students can go mto ESL Level 1.2 or 301

astudentis struggling in ESL 1L he orshe is
an deal candidate for the neweomers elass.

There is & district-wide placement
system for all LEPs. Rather than reinvent
the system. we add to or build in steps to
rdentify kids that tall outside the guidelines,
We provide the extensive interview option
tothe standard LAS [Language Assessiment
Scale] test.

[Note: Al three sites have differem
methods of assessing their students.
Language assessmentis notanesact seience.
and the results of any language assessment
mstrument may needto be adjusted. Students

should be monitored for a given period to
observe the appropriateness of class
placement. During that time. adjustments
can be made to placement deeisions. The
Neweomers Centers have provided a
valuable curriculum option for instructing
underschooled students. Students nay attend
forone year.afterwhichtime.they transition
to regular LSL classes. |

O What Amd of counseling services are
available, orshould be available, jorrecent
immigrant students?

PS§: We have more programs than a
lot of schools beeause we have been able to
use Title [ funds and tunds from other grants
and to work with IDRA and the Mellon
Foundation. So we have been able to bring
onmere counselors. We have two counselors
persewhowork with our ESL students and
neweomer students. We also have two at-
risk coordinators assigned to that program
atone. So were doing more counseling. and
we feetthatwe needto doalotof ecounseling
with these new students. Resourees mean

that you need extra counselors, cxtra
personnel to work with students,

CH: Of our four counselors, three are
bilingual. one per grade level. The sixth
grade counselor is not bilingual. however
thesixth grade assistant principal is bilingual,
The at-risk coordinator helps to fill in the
gaps. Also.as part ofa partnership. we have
a full-time social worker who provides us
with a Ik to the home.

O: Will von speak 1o the issie of what the
social aud family needs of recentimmigrant
students are and how vaou are trving help
studdents in this area?

PS: You get an immigrant student.
and vou just don’t put them in a classroom.
You have to find out: Do they have clothes
to wear? Do the parents need a job? Do we
needto go outand help them? Do they have
the wateronintheirhouse? Arethey wearing
the right type of shoes? Do they have the
right type of clothes for this elimate?

Perspective - continued on page 16

HicHLIGHTS OF RECENT IDRA ACTIVITIES

In March, IDRA worked with 4,735
teachers, administrators and parents
through 90 training and technical
assistanee activities and 72 program
sites in 13 states. Topies ineluded:
+ Coca-Cola Valued Youth
Program Implementation
4+ Teaching Content: ESL
Strategies
+ \Math and Science Cireles
+ Adult Literacy Outreach
Innovatons
4+ Gender and Racial Bias
+ Hijas del Qumto Sol
4+ Chapter 89 Requirements

Participating agencies and school

districts include:
¢ Buftalo Island. Arkansas

% New Orleans Parish, Lowsiana

> Fagle Pass Independent Schoot
IDistrict (1S

¢ Eetor County I1SD

¢ Gallup-MceKinley County
Schools, New Mevico

> Tvler IS

> Weslaco ISD

~

3

>

3N
7

| .
[ ]

IDRA statt provides services to:
+ public ~school teachers
+ parents
+ administrators
4+ other decision-makers in
public edueation

Services inelude:

o

¢ training and technical assistance
> ¢valuation

¢ serving as expert witnesses inpolicy
settings and court cases

> publishing researchand professional

papers.books, videos and curricula.

o

For mformation on 1DRA services for vowr school district or other group. contact {DR 1 at 210 684-8] 513
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Perspective - contmucd rom page 13

In 95 pereent of the cases theie's a
monetary problent inimmigrant homes. So
we need to edicate administrators and
teachers that it's just a lot more than
classroom work., We need to be attuned to
the social services needed.

C'H: There are some big things that
we see. Formany of the immigrant families
from Central America and Africa, this s g
very overwhelming, urban environment. A
huge urban school system. large schools,
Long [Middle School] is larger than many
of the villages they come from. T order to
suppart the family unit. the kids quickly
adapt to [L2S.] American culture and urban
scene. They are quick to learny erbal English.
You start to see role reversals, The Kids
become interpreters at clinies. for the
apartment manager, cte. The role of the
student expands, and they begm to issume
adultresponsibilities, Many are not prepared

for this. They sometimes take advantage of

the parents” Tack of knowledge. We'sve
responded to that by ensuring that we have
bilingual counsclors and teachers and a
bilingual social worker. The social worker
worksveryclosely withthe families, offering
assistance notonly withresponsibilities. but
also providing support and helping parents
to maintain their effectiveness as parents.

TR: Tmnagrant families are inneed of

an array of social services that are not
traditionatly provided by the school. You
han e to go o outside agencies for that. and
that isvery difficult because of the cutbacks

in social services. For those that remam,
there s a very long watting Hist. We're
rying to mecet some of our parents” needs
through our very strong PTA that 1y

providing parenting classes. The focus of

the classesistoinformthemwhere they can
go to obtain help in such arcas as getting
theirmedical records brought up to date and
w hiere they cangowhenthey find thenwelves
11141 CTiss.

Q: What characteiistios do o look for m
hiring faculoy to work with tmntigrant
stidenis?

TR: ‘The first thing | look for is
somebady who knows the community,
because ifvoudon’tknow who vouserviee,
liow can you meet their needs? Another
question Fask is. what strategies are you
going to use to help students not only cope
with & change in curriculum but also a
change e environment and language?
Anotherthing Hook foristheircomminment
to after school extracurricular activities
because a lot of these kids don”thave much
to go home to. So. i you are willing to
sponsor a club, it vou're willing to do
something extracurricular, that's also an
imdication that vou are willing to work. The
fuct that you care enough to take time from
yvourcveryday 8:0010 3:30 job is indicative
that 1f vou don’t know enough. vou are
willing to learn,

One ot the things that Fye asked niy
faculty to obtain is an ESE endorsement.
Since we are essentially an ESE sehoaol

where all students speak Enghshasasecond
language. all ourteachers need to know how
1o teach content based ESLL Eventually, 1
waottld Tike everyone to get a gifted and
talented endorsement. I would like to
discontinue the honors classes andg have
evervone teach a gifted and talented
curriculum. The higher the expectations, the
higher students will reach.

The views of these three successtul
principals who are creating mnosvations in
immigrant cducation demonstrate how
cducators need to be responsive tostudents”
situations, While they did notreceiy e formal
instruction or preparationon “hest practices™
in impmgrant education, they have been
cuided by sound principles regarding the
education of Himited-English-proficient
students and a viston of’ schooling that
produces suceess for abb students. They
provide a lead that others would do well to
tollow. Weoat IDRAL feel fortunate to be
associated with them through the Texas
Immigrant Education Collaborative and
thank them for sharing their views,

Resaurces
Conter 1ot Apphed inguistios Prograns o npnie ang
L dicamom (W ashimgton D O 199

D Pam McColliem v a scntor cducation
assocrate in the IDRY Diviston of Protessaonal
Development. Juanita Garcia s an edication
assocrate o the IDRA Division of Protessional
Development

3835 Callaghan Road, Suite 350
Sun Antonio, TX "8228-11940
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