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ABSTRACT

This newsletter inciudes five articles on gender
equity and related issues in education, with particular reference to
the education of Hispanic girls. "IDRA's MIJA Program Expands"
(Aurora Yanez-Perez) describes a program for sixth-grade Hispanic
girls that promotes awareness of science- and math-related careers,
provides training in science and mathematics skills and test-taking
techniques. and fosters involvement of parents and local businesses.
"Women in Education Fields" (Linda Cantu) compares the percentages of
men and women who were Texas public school teachers and
administrators in 1985-86 and 1994-95. "Administrator's Alert: Sexual
Harassment Is Everybody's Business' (Bradley Scott) outlines the
legal responsibilities of school administrators in dealing with
sexual harassment. An excerpt from a U.S. Department of Education
brochure advises-students on actions to take when confronted with
sexual harassment, grievance procedures, and appropriate responses
and prevention measures by institutions. "Achieving Gender Equity in
Multicultural Bilingual Education: A Review of 'ESL: The Whole Person
Approach'" (Adela Solis) reviews a guide for teacher trainers that
promotes equity in education for Spanish-speaking girls. The guide
demonstrates how sex equity can be addressed within elementary
bilingual and ESL programs using concepts of the whole person
approach. "Alice Dickerson Montemayor's Feminist Challenge to LULAC
in the 1930s" (Cynthia E. Orozco) describes Montemayor's advocacy for
the participation of women and youth in the League of United Latin
American Citizens, a Mexican American civil rights organization.
Includes a list of World Wide Web sites and other on—line resources
on gender equity. (SV)
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Throughout their school experience.
girls consistently rate their intellectual
abilities lower than boys. despite the fact
that girls generally get better grades and
score higher on most aptitude tests (Sadker
and Sadker. 1994). Early in their school
vears. girls cometobelieve that engineering,
science and mathematics are closely
identified with the male role andavoidthese
courses, This phenomenon of science and
math av oidance closes off their chances for
future career choices and diminishes their
carning potential,

To reverse these trends. the IDRA
Engincering. Science und Mathematics
Increases Jobh Aspirations (ES-MIJA)
pregram has identified 60 Hispanic girls in
the sixth grade who have not made plans to
pursue higher level courses in science or
mathematies. The goal is to increase the
opportuniticsolHispanic girlsby increasing
theirawareness of science- and math-related
careers and by encouraging theirenrollment
in advanced mathematics courses with an
introduction to engineering. Specific
program goals for this school-year and
summer include;

~+ Increase the knowledge and skills of

Hispanic sixth grade girls in science and
mathematics.

+ Increase the devel of awareness that
Hispanic sixth grade girls have about
science- and math-related careers.

» Provide training and technical assistance
to school personnel on gender equity and
student achievement.

s Develop the competencies of parents of

Hispanic girls on providing academically
related encouragement and support.
The program. funded by the National
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Science Foundation. includes instructional.
training and support components. The
instructional component involves the
developmentoficreative lessons. experiences
and projects to increase the girls” interest
and skills in the subjects of mathematics and
science. This gives the participants
techniques for decreasing math and test-
taking anxiety through explicit teaching and
verbalization of math operations. including
logical reasoning. In addition. opportunities
are provided for the participants to visit and
see first-hand the carcer opportunities
associated with mathematics and science.
In training on math and science for
girls, genderequityand school achievement.
teachers receive information on the
relationship betweenteacher interaction and
feedback to students and their achicy ement.

The support component identifies
sources of support from various segments of
the community. including the business sector
and parents. Business professionals arcasked
to visitthe classroom to make presentations.
Parents receive training linking math and
science skills. career choices and income.
They also learn communication techniques
tor providing encouragement and support to
their daughters.

The ES-MIJA programisanexpansion
of IDRA™s MUA program tunded by the
1:S. Department of Education in previous
vears. Based on IDRA experience with the
AMIJA program. the follow ing outcomes are
expeceted:

+ Increased awareness of science and math
career possibilities to which the girls are
not normally exposed.

+ Unigue opportunities for young girls to

E© LA Program - contnued on page 14
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THATIS THEN. .

Popularized in the early 1970s by author Thomas Kuhn, “paradigims” are our models
or patterns of reality. shaped by our understanding and experience into a system of
rules and assumptions about the world around us. The call for restructuring in
education, emerging from a profound scnse that education is not working for all
children, requires a transformation in how we see schools, students, and their
families. If' we are to find a new and equitable vision of what education can and should
be. new lenses are required to change the way we look at schools and the populations
in them - as demonstrated by our “*Now’" thinkers below.

"Our schools are not guilty of gender |
hius, and girls are not victims of
discriminarion.”
- Diane Raviteh, assistant secretary
of education in the Bush
administration. 1993

“Science is the male intellect: the
active, knowing subject: us
relationship 1o narure  the passive
object of knowledge, the uniamed — is
one of manipulation. control and
domination; it is the relationship of
man to woman. of culre to nature.”
- Ruth Bleir. 1984, Quoted in
Analvzing Gender. 1987

I shall write littde abour female
inventors...most of our inventors are if
the male sex, Winis the pereentage [of
women] so dow? am sure Ldon’t
know, unless the good Lord intended
thent 1o be mothers. I being old-
Jashioned, hold that they are creative
cenough withowt also being “imventive,”
They produce the fnventors and help
rear them. and that should be
sulficient.”

- C.D. Tusha, Director of RCA

Patent Operations. 1957

S inguiry into absoract traths, into
the principles and axions of sciences
that render onr ideas more gencral. i
not the provinee of women.”

- Jean-Jacques Rousseau.
phifosopher and social and
political theorist, Eigliteenth
Century. Quoted in Maodiers of
Invention. 1987

3

only in education but. more generally, in

- participation in, he deaied the henefins

“rise 1o the op of the class. they also land

“The muale experience is the standard not

all of public policy. We wnust change the
cultire of schools = and the curriculum -
o reflect both women s and men’'s
perspectives,”
- Nel Noddings. " The Gender
Issuc.™ Educational Leadershiip.
December-January, 1991-92

“No person in the United States shall, on

tlre basis of sex, be excluded from

of. or be subjected to diserimination

wunder any education program or activin

receiving federal financial assistance.”
- Preamble to Titie IX. 1972

“There are still oo many people who
sav hovs will be bovs " If no one
‘waches hovs that harassment is vwrong,
vl shoudd they stop harassing women
as aduls?”
- Leslic Wolte. Center for Women
Policy Studies. 1992

“Few wondd consider boys
iseducated,” but gender bius s a nwo-
cdae sword. Girls are shorichanged. but

males puv a price as well, While boys

at the hottom. Labeled as probleps in
need ()/V\'/)(’('I.(l/ control or asvistance.
hovs are more likely 1o fuil a course.
miss promotion, or drop out of schoaol.
Prone 1o tahe risks, they jeapardize not
only their academic futnre but their lives
as they dominate accident, suicide and
homicide stanstics.”™
- Dr. Myra Sadker and Dr. David

Sadker in Fuiling ar Fairness:

Hove America s Schools Cheat

Girls. 1994
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WoMmEN IN EpucationN FIELDS

Employment for men and women in
the United States has traditionally been
divided by gender. For the most part. men
have dominated the ficlds of architecture,

engincering. law and most arcas of

management and administration. Women,
traditiorally. are foundin the “helping fields™
such as nursing, social work and teaching.

Historically. there were occupations
from which women were excluded because
of their sex. The passage of Title [X of' the
Education Amendments Act of 1972
outlawed diserimination in the area of sex:

Title IX stipulates that no person in the
United States shall, on the basis of sex.
be excluded from participating in. be
denied the benefits of or be subjected to
discrimination under any education
program or activity receiving federal
assistance.

Inthe 1990s. we know that males and
females are found in all types of careers and
alllevelsofmanagementand administration.
but. even today. men and waomen
predominate in certain careers. Title IX has
had a significant effect in creating
opportunities for women in all arcas. but
particularly in the area of education.

Where We Have Been

Public education is one area where
women can be found in large numbers,
Oncerall. they have dominated the weaching
profession. Still. they comprise onlyasmall
administrative  and
management positions in public schools in
Texas. Inthe highestadministrative position

percentage  of

in public schools in Texas. that of

superintendent. theirrepresentation his been

minuscule.

Some facts about women and men in
public schools in the 19805 include:

o Women represented the major number
of employees in public education in Texas.
According to the Texas LEducation
Ageney (TEA)L ofthe 236,323 employ ees
in public education in the state of Texas
in 1985-86. 77 percent were women.

s The majorite of female teachers in public
school were /Hll”t/ in c‘(ll'/_l' childhood
and clementary schools TEA teports
that. ot the 83.02% teachers that made up
pre-kindergarten. kindergarten and
clementary schools, 92 pereent were
women in [985-80.

o A small number of menwere enmploved in
public education. Of those emploved as
teachers. mostwere found in seconduary
schools. Ofthe 236,323 emplovees found
in public educationin 1985-86, 23 percent
were men. Of the 23 percent males who
were working in public schools. 39
percentwere found insecondary schools,
Males made up 44 percent of all
secondary teachers.

o Mostadministrators in public education
were male. Al superimendents were
male. Of the 13.611 administrators in
public education. 71 percent were male.
(Public school administrators include
instructional officers. principals. assistant
superintendents and superintendents.) Of
the 1039 superintendents in [985-86.9%
percent were male.

Where We fre Now
Although, there have been changes
for women in the area of leadership and

management in public schools. what still
holds true about public education is that,
while women dominate the field. they hotd
few leadership positions.

Twenty-three years have transpired
sincethe passage of Title IX of the Education
Amendment Act. Statistics for 1994-95 show
that in the past 10 years there has been
progress for women in the arca of
administrative and leadership positions in
Texas public schools.

The number of women in public
cducation in Texas hus staved relatively the
sanme while the number of administrators
has shown a signiticant increase.

In 1985-86. women comprised 77
percent of the public school workforce but
only 29 percent of its leadership positions.
In 1994-95, 76 percent of women constituted
the workforce. and wonten held 43 pereent
of the administrative positions in Texas
public schools,

Women in Education - connnued on page 6
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ADMINISTRATOR’S ALERT

Sexvar HA

It was in October 1993 that the
LS. District Con

or Western Missouri
ruled that a schoui district has aduty 1o
takeaffirmative actionto prevent sexual
harassment of students by other students
under Title 1X. The court ruled that
Title VT of the 1964 Civil Rights Act
governing Equal Employment Opportunity
and the standards established along with it
regarding “hostile environment™ should be
uscd to determine whether or not there was
intentional discrimination under Title IX of
the Educational Amendments of 1972 in
matters of student-to-student sexual
harassment. In such cases. if'a student can
show that the district or campus
administrator knew about the hostile
environmentand took insufficient remedial
action to correct the matter. he or she can be
held liable. taken to court and possibly
made to pay damages.

School distriets throughout the region
are becoming inereasimgly coneerned about
theirresponsibilities underthe law regarding
sexualharassment. Are they liable to protect
students against sexual harassment? Can
they be sued? Will they hay e to pay damages
ifitis found that they failed o take correetive
action where they had knowledge that a
hostileenvironmentexisted? Can principals
be sued? Sheuld distriets take out liability
insurance for campus administrators?
Should campus administrators bear the
burden of duomages as a part of the
responsibility they take on whenthey assume
principalships? These and many more
questions are arising from districts

throughout 1DRA™s  Dexegregation
Assistance Center South Central

Collaborative (DAC-SCCy service area.
IDRA has provided assistance to
school districts indey eloping comprehensive
approaches to raise awareness about peer-
to-peer sexual harassment (see Penny-
Velazquez. 1995). In January of this year,
IDRAS DAC-SC Cconducted three daysof
staft development for a school district on
sexual harassment. The sessions were
designedto help administrators, particularly
principals.  to  understand  their
responsibilities under the law regarding
sexual harassment. We provided training io
peere than 1 20 principals, assistant principals

RASSMENT IS EVE

and key administrative personnel on a wide

range of subjects under the topic.

Forthis, we used a three-part training
series. Sexual Harassment: Minimize the
Risk, developed by the law offices of Mary
Jo MceGrath as a basis for conducting the
training (1993). The session was intended
to raise the awareness of administrators to
their responsibilities under the Civil Rights
Acte 1964, Title IX of the Educationsl
Amendments of 19720 the Fourteenth
Amendment of the U.S. Constitution and
applicable litigation.

The session provided the participants
with definitions of sexual harassment,
information on the twe types of sexual
harassment (quid pro quo and hostile
environment). the legislation that governs
sexual harassment. a discussion and review
of liability and responsibility under the law
procedures for identifying whether ornota
hostile environment exists, steps for
correctinga hostile eny ironment. procedures
for conducting sexual harassment
investigations at the campus level. and
procedures for creating a report of findings.

It was  surprising  to ‘many
admunistrators that principals may be held
liable if a student can prove the following:
+  The school official received notice of u

pattern of improper acts committed by
the teacher or employee.

+ The school offictal demonstrared
deliberate indifference to or tacit
authorization of the offensive acts,

» Theschoolofficial failed ro take sufficient
remedial action, and

» Such failure proximately caused injinry
to the student (McCGirath, [993),

The provided the
administrators with school-based examples
and activitic help them practice
wlentifying and responding to sexual

session

harassment charges between students,

between staff and students. and between
cmployees. The training videos, activities
andhandouts equipped the administrators
with practicaltoolsthey could implement
immediately to ensure that they
minimized the risk of maintaining a

sexually hostile environment on their
campuses.

Because thearca of sexual harassment
is aquickly changingand evolvingarea, due
to the extensive litigation that is currently
taking place in the courts, it was clear to the
administrators thatthey need a way to ensure
theyare protecting the eivil rights of students
on theircampuses andto protect themselves
from hability. Mary Jo McGrath ofters the
following five recommendations:

* Have written policies that prohibit
harassment and clearly outline
responsive. prompteomplaintprocedure.,

+  Provide on-going education for students
and staff that goes beyond perfunctory
treatment of sexual harassment and that
sensitizes employees and students 1o
problems of harassment.

+  Conductprompt.thorough investigations
of claims without retaliation toward the
complaintant{s).

s Promptly report matters of suspected
child abuse.

+ [stablish and implement appropriate
consequences ifallegationsofharassment
are substantiated.

Responding to sexual harassment is
cverybody s business. Students, staffs,
administrators and parents all have a partto
play. If schools are going to protect the
rights of students regarding sexual
harassment and the law. they must carry out
theirdutiesto train. to investigate. toremedy
and to monitor. Anything short of that is
criminal.

The IDRA Descgregation Assistance
Center - South Central Collaborative
provides various services to schools and
districts on dealing with sexual harassment
in public schools. These include training on
sexualtharassment.on creating anon-hostile
environmeat. and on sexual harassment and
the faw as well as assistance in selecting
materials that are free from gender bias and

Ldmunistrator's leet - continued on page Y
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The Descegregation Assistunce Center

SExvdl HarassmeNnT: IT’s Nor ACADEMIC

South Central Collaborative (DAC-SCCH has received many inguiries about sevial

harassment in schools among stiedents, between staff and students, and umong vaff. Sexual harassment in the work or school setting

I illegal. Many questions abownd about what 1o do when it oceurs., what the legal responsibilitios of scliools are. and what students

should do when they find themselves vietin of i Ay awey of continuing to help to provide clarity on the issue. the following article
is reprinted trom a pamphict that is readily available from the Office for Civil Rights and that answers some commonly asked questions.
School districts needing assistance with responding to sevual harassment should feel free to use this information to hegin to address
local concerns and should not hesitate 1o request IDRA DAC-SCC technical assisincee and training services (o address such matiers.

In matters of sexial harassment and discrimination. an ownce of prevention is trulvworth a pound of cure. District persomel who

tahe a pro-active posture about these issues can save themselves time, energy and ever: money. More importantly. in being pro-active,

they position themselves to be ready to respond appropriately when.and 1. a problem does anise. Thev also position themselves to better
ensure the protection of the civid righes of children in schools. The folloving is reprinted from the brochire. " Sexual Harassment: It's
Not Academic.” by the U.S. Department of Education. Office for Civil Rights (August 1984,

Sexual harassment of students is
a real and increasingly visible problem
of serious consequence in education. A
sexual harassmentexperience canaffect
all aspects of a student’s life: it can
threaten a student’s emotional well-
being. impair academic progress and
even inhibit the attainment of career
goals.

Mostsexual harassment incidents
imolve a male harasser and a female
victin, although there have been seseral
reported cases involving female
harassers and maie victims as well as
same-sex harassment. Other forms of
discrimination. su<h as that based on
race. may be combined withanincident
of sexual harassment and further
compound the severity of its effect and
the difficulty of its resofution. Whatever
the circumstances, academic institutions
must address the problem in order o
ensure all students a just and cqual
learning opportunity.

Questions and -nswers ahout Sexual
Huarassment of Students

Question: Whatisan insition’s
legal vesponsibility o respond 1o
allegations of sexual harassment?

Answer: Theresponsibility isthe
same as it would be for any other sex
discrimination complaint filed under
Title IX. Aninstitution caneitherutilize
its general grievance procedure,
required by Section 106.8 of the Title
IX regulation.ordevelopand implement
spectal procedures for handling sexual
harassment allegations. Given the
especially sensitive nature of this form
of sex discrimination. some institutions
have opted for the latter course of action

and or hay ¢ in<tituted specific training in

handling “hese cases.

Question What cana studentwho

ix confronted by sexual harassiment do?

Answer: There are many courses
ofaction thata student cantake inresponse
to a sexual harassment experience. They
include sceking advice informally.
requesting third-party intervention. filing

a formal complaint. For example. a

student can do one or more of the

following:

«  Tellthe harasser (in person or by letter
and when it is reasonably certain that
such action will not jeopardize the
student’s personal safety. academic
status or professional future) that the
behavier is ncither humorous nor
welcome
immediately.

+ Scek support from a friend. colleague
or counselor. '

+ Keep a written record. documenting.
as precisely as possible. what
happened. when it took place. the
names of witnesses. if any. the
student’s response. and any other
information that may be helpful tater.

+ Find out whether other students and
oremployees have also been harassed
and whether they could offer
corroborating testimony.

and  should ccease

+ Seek advice on how to feal with the
situation from a supportive and
knowledgeable person.

+ Find out what the campus grievancee
processisand discuss the options with
an advisor and or friend.

+ File a complaint with the institution
and orwith the Office for Civil Rights
{OCR).

Question: Hovwdoes the gricvance

process work?

Anvwer- There are many types of
grievance procedures. Thus, it is difficult
to describe the specific steps that would
oceur if a student decided to take action
following asexual harassment experience.

An exemplary procedure would
provide the studentwitha variety of sources
of initial. confidential and informal
consultation concerning the incident(s).
without committing the individual to the
formal act of filing a complaint with its

required subsequent investigation and

resolution.  Following  informal
consultation. a student could then decide
whether to:

+ do nothing (rarely recommended):

+ take personal action (such as aletterto -

the harasser):

+ requestinformal third-party mediation:
or

+ file a grievance which initiates formal

investigation and resolution of a

complaint.

Title IX mandates that all such
complaints be investigated and resolved in
a“prompt and equitable™ manner. In some
procedures, a single individual conducts

the investigation: in others. it is’

accomplished by committee.
Investigating sexual harassment
complaints often requires inquiries into
interpersonal relations and may also
involve professional ethics, behavior and

judgement. Awareness of and sensitivity

to the potentially negative effect on the 7

itvesand careersofboth parties involved is
of great importance in handling an
investigation. While it is impossible to
gtiarantee both parties” protection against
potential embarrassmentorreprisal. efforts

commined on page b

March 19«§H IDRA Nc‘élcttcr




E

should be made to do so. Where there is
evidencetesubstantiate acharge ofsexual
harassment. the institution must take
immediate action to stop and prevent
further harassment. as well as initiate
appropriate remedial measures,
Question How does a stadent file
an OCR complaint?
frrssweers The OCR complaint
"procedure is initiated by a letter to the
OCF regional office serving the
Dc artment of Education administrative
- region where the school is located. The
letter should include the name. address.
cand daytime telephone number of the
tstudent and provide the date(s) of. and
“sufficient information about. the alleged
_incident(s) so that OCR can understand
. the nature of the complaint.
The complaint should be filed
within 180 days from the last datc of the
“alleged discrimination. unless the time
for filing is extended by the responsible
department official or designee. As a
policy, OCR does not reveal the names or
other identifving information about an
individual unless it is necessary for the
completion of an investigation or for
enforcement activitics against an
“institution that violates the law. OCR
never reveals to an institution under
investigation the identity of the person
who filedthe complaint. unless the person
first gives OCR written consent to do so.
A student is not required by law to
atilize the institutional grievance
procedure before tiling a complaint with
OCR. However, in some institutions,
filing a complaint with OCR precludes
‘any further use of the institutional
grievance procedures. Thus, a student
does need to know what, it any. mmpact
this action will have on utilizing or
continuing the institutional grievance
process.

Question Win' should o student
report a sexual harassment experience?
fuvwer The impact of sexual
Charassment on a student’s educational
progress and. orattainment of future goals
~can be significant and should not be
underestimated. As a result of a sexual
harassment experience, a student may.,
for example:
¢ receiveanundeservedgrade inacritical
course:
_* haveto seek a new academic advisor;
« finditnecessary to chooseanew thesis

topic:

*+ drop out of a chosen field of study:

* transfer to another school;

* be unable to obtain customary job
referrals and references: and

* experience adverse emotional effects.

Harassing behavior, if ignored or
not reported, s likely to continue and
becow
additic,

wrse rather than “go away.™ In
anless a sexual harassment :

experienice is reported. the institution |

cannot take remedial action.

Question What is the best way for -
an institution to deal with sexual :

harassment?

Answer: The Tide [X regulation
requires institutions to adopt and publish
grievance procedures that provide for the
prompt and equitable resolution of sex
discrimination complaints. To comply
with the requirement. an institution must:
* cnsure that its Title IX grievance

procedure is suitable and adequate for
dealing with sexual harassment

complaints and ‘hat the school iy

responsive to the rights of all parties

imolved: and

* censure that the gricvance procedure is

publicized and accessible to the entire
academic community,

In addition to responding to .
incidents that have already occurred. steps

could be taken to prevent sexual

harassment. To help prevent sexual !

harassment, an institution could:

* issuc anc disseminate an explicit
statement that affirms its position thai .
sexual harassment is a violation of
institutional policy and will not be |

tolerated.

+ developzndadopta working definition
that identifics conduct that would be
considered harassment: and

* develop methods to inform new

administrators. faculty and students of -

the institution’s sexual harassment
policy and grievance procedures.

In the final analvsis, adopdon of

strong praventive measures is the best

way to confront sexual harassment.
Additionally. the Supreme Court nas .

affirmed the right of an individual to

pursue private legal action under Title

IX. In the event of a lawsuit. previously -
instituted preventive measures may also -
serve to reduce institutional liability |

resulting from acts of sexual harassment.

RIC
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Waomen in Education - contined from page 3

For the superintendencey. the top
leadership position in Texas public schools.
very little change has taken place. In 1983-
86. 2 pereent of the superintendents were
females in 1994-95. 7 percent of the
superintendents were female,

Incomparing 1994-93 statistics tothe
carlier figures about males and females in
public education, most observations
continue to be true. Women still dominate
public schools and still make up the targer
percentage of teachers and support staff
positions. Males still dominate the highest
leadership positions in public schools.

Optimistically. women represent
almost half of all administrative positions
in public schools in the state of Texas. It
took 10 years for women to increase from
29 percent of administrative positions to 43
percent of administrative positions.
Hopefully, by the new millennium - only
fouryearsaway --women will also represent
more of the superintendent positions in the
state of Texas,

Linda Canneis a research associate in the 1DRA
Division of Research and Evaluation,
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AcHIEVING GENDER Eouity IN MULTICULTURAL BILINGUAL EDUCATION:

Y
»

Equity in education is achicved. in
part, by removing barriers to the linguistic.

cultural and educationa’ development of

minority children (Ramsey and Lopez.
1989). Equity in cducation programs arc
facilitated. to a large extent, by civil rights
laws and legal mandates that deny
diseriminatory action against students. For
example, the Civil Rights Act of 1964

prohibits discrimination on the basis of

race, colorand national origin. The Women's
Educational Equity Act (Title IX of the
Education Amendments) of 1972 prohibits
discrimination on the basis of gender. These
initiativesare guided at the most fundamental
level by humanistic theory and principles.
such as the whole person approach which
embraces the goal of making children
developashumanisticand whole individuals
and accomplishing this by having them live
and learn in such an cavironment (Curran,
1972).

ESL: The Whole Person Approach is
a guide for teacher trainers that concerns
iteelf with promoting cquity in education
for minority girls of Spanish-speaking
backgrounds. An underlying premise of the
book is that, although piotection against
gender discrimination has existed for more
than 20 ycars, the goal of providing equal
cducational opportunity to young minority
females lags behind other equity cfforts.
This might be due to a common assumption
that these girls” rights are protected. and
thus their nceds served by virtue of their
being amember of wnather protected group.
Forexample. Black girls benefit from equity
efforts under race desegregation and
Hispanic girls benefit from cquity cfforts
for national origin descgregation.

History and cxpericnce  has
demonstrated. however, that. girls not enly
do not benefit from remedies designed for
their minority group’s relicf. but that. in
fact, practices within the programs tend to
ignore. deprive and cven harm them
(Melville. 1980). Exacerbating this problem
is the persistence of sex-role behaviors that
are carried into the elassroom and are based
on belief systems within the cultural group
thatare blind to the effects of these behaviors
on girls” ability to fulfill their educational
aspirations,
In the book. the authors note the

RE VIEW OF S: _ HE H PR APPR()C

'v.

GENDER EQUITY EFFORTS EXIST
ALONGSIDE OTHER EQUITY
INITIATIVES, BUT THEY OFTEN DO
NOT TOUCH EACH OTHER,

existence of this phenomenon especially
withinmulticultural bilingual education and
ESL programs. They point out that gender
equity efforts cxist alongside other cquity
initiatives, but they often do not touch each
other. The authors are of the opinion that
these efforts shoutd be integrated toachieve
maximum equal cducational opportunity
benefits forall minority group members. " A
final frontier in the process fof achieving
equity] is the barrier of sexism™ (Ramsey
and Lopcz, 1989),

The centrat purpose of the guide. then.,
is to demonstrate how sex equity can be
addressed within elementary bilingual and
ESL programs utilizing concepts of the
whaole person approach. The targetaudience
is trainers of teachers of limited-English-
proficient (LEP) students in elementary
schools. Although written in 1989, the book
isnot prevalent in teacher training literature
orin bilingual, multicultural literature. Yet,
studies show that girls in schools today are
still lacking in cducational opportunitics
that lead to learning motivation and carcer
aspirations. This can be seen particularly in
the absence of individualismin girls” writing
responses (Cleary. 1996). It is also scen in
their absence in programs of math and
science. as hasbeen documented in IDRA's
gender cquity work.

Also, the curricula does not
sufficiently address female images and role
modelsthatarckey ingirls” ability todevelop
a vision of their “present and future selves™
(McCracken and Appleby. 1992 Ramsey
and Lopez, 1989). Most importantly, we
can sce that different socialization roles for
boys and girls oceur without exception in
the family and community attitudes and
behaviors that are brought to the classroom
by the children. That this occurs within
bilingual. multicultural contexts is
unfortunate and undesirable, giventhe goals
of multiculturalism that strive for cquity for
everyone in the classroom, One way to

address this problem would be to add equity
themes in teacher training. as the book
suggests. The intent of this review is to
promote this idea of the 1980s in the 1990s,

The guide sceks to accomplish two
goals: (1) to introduce concepts and issucs
of sex cquity into the schooling process in
generaland bilingual multicultural education
in particular and (2) to relate the theory of
the wlicle person approach both to language
learning and the goals of sex cquitable
bilingual multicultural education. The
question of how teachers can treat linguistic
minority children equitably as they gain
competence in English is a central one. The
approach to meeting these goals is by
offering. “through a review of the literature
and a series of training modules, a basic
introduction to sex cquitable teaching
approaches that are relevant to Spanish-
speaking girls in bilingual communities™
(Ramscy and Lopez., 1989).

Part One of the guide provides
background theory and a discussion of the
issues. First. there is a short article on
multicultural education by Trinidad Lopez
that defines multicultural education,
underscoring that its underlying principles
embrace. or should embrace. sensitivity to
gender:

Multicultural education is tounded on
the premise that curriculum focusing
on students’ cultural “ritage both
facilitates the process of valuing one’s
ownculture and increases cross cultural
understanding and tolerance. Where
sex equity is coneerned. multicultural
cducation embraces the belief that
gender - like cthnicity, language or
religion - must be respeeted and
seriously considered in the process of
cducating all children (Ramsey and
Lopez. 1989).

Sccond, there is an article entitled " A
Humanistic Approachto Language Teaching
for Sex Equity™ by Cynthia Ramsey that
deseribes the hwmanistic approach. the
foundation of the sex equity approach
promoted in the book. This theory is based
on the Curran language teaching models
known as counseling-learning and
community lunguage learning that guide
teaching and learning through the affective

Achicving Gender Equity - continucd on puge 8
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WoRrLbD WibE WEB S1TEs ON GENDER EQuity

OTHER ON-LINE RESOURCES ¢ | GENDER EQuity

The “women of NASA™ resource was developed to encourage more young women to
pursue science and math based fields. Goals include providing as role modets women who
have succeeded and continue to thrive in a high-tech environment. Also provides a
resource where students. teachers and others can access information related to gender
cquity issues in education. http://quest.arc.nasa.gov/women/hpage.html

“No girls allowed™ article discusses gender equity in technology and provides facts on
reasons girls are often turned away from technology and describes actions that can be
taken to promote girls® use of technology. Also gives teaching strategics and information
on technology programs for girls. http://www.gnn.com/gnn/meta/cdu/features/archive/
gtech.html

Women in Mathematics (WIM) provides an electronic newsletter and home page with
information and links on women in mathematics, computer science, physics andengincering.
http://www.cs.umd.cdw/~gibson/win.html

Women in Sciences and Engineering offers a collection of facts, figures and articles on
women in sciences. http://tweedledee.ucsb.edu/~Kris/WIS.html

Cybergrrl Webstation provides links to fun and interesting things on the Internet. hitp::/
www.cybergrrl.com/cg.html

Womenand Minorities in Science and Engineering offers linksto related organizations,
information sites, documents and profiles. Http://www.ai.mit.edwpeople/ellensigender
wom_and_min.html

Minorities in the Sciences provides a guide to reterence sources including directories of
people, government statistics and reports, biographies and curriculum materials. Hitp:/
www lib.lsu.edw/scichenvguidesssrs119.btml

GENED isa list where teachers, parents, researchers and others can discuss gender and
cducation, especially in kindergarten through 12th grade. Topics may include gender
issues for schools and in the kindergarten through 12th grade curriculum; gender equity:;
gender identity formation; gender and health; and similar topics. To subscribe, send the
message “subscribe GENED™ to: majordomotaacpub.duke.cdu.

SYSTERS is designed for professional women in computer science. Topics vary, but
include introductions, job listings, book reviews, discrimination, “what should | do?"
situations, and setting up» systers mectings at conferences. It is also a place to organize
efforts to change or influence politics affecting women in computer science. To subscribe,
fill out the web form at http://www.systers.org:80/mecca/cgi-bin/new-req.tcl or send an
E-mail message to: systers- adminfasysters.org with “subscribe™ on the subject line.

SYSTERS-STUDENTS is a student-oriented version of the SYSTERS list {sce above).
Itis for female graduate and undergraduate students in computer science. To subscribe,
send a bricf introduction to systers-students-request(@ maria.wustl.edu explaining why
you would like to join (or asking for more information).

WAM cxists to help members of Women and Mathematics keep in touch and share
information. To subscribe, send the message “subseribe WAM™ to: majordomo
(@ystery.com.

WISENET isalist for women inscience, mathematics and engincering, Send subscription
messages to listservie uicvm (Bitnet) or listserve@;uicvm.uic.cdu (Internet).

9
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Achieving Gender Equity - continwed from page ~
domain and nurture situations involving the
need forseeurity. understanding. confidence
and independence (1972). Curran’s models
seck o give the learner the ability to take a
stand through committedchoices. According
toCurran, taking a stand impliesdeciding to
invest in something thatinvolves one’s own
person, as in the definition of its derivative
word, szarus. 'n humanistic terms, one’s
status as a person is the same as what one
stands for. The implication is that no one
can stand for you, although someone can
understand you. This process is mediated
through communication in which a type of
sympathetic response to the speaker's inner
world is practiced. Since sex-role behavior
is part of every culture, the same scarch for
understanding applies to values attached to
feminine and masculine behavior.

Anothershort article. *Feminismin a
Cultural Context: La Chicana™ by Jennice V,
Chavez Montoya provides a rationale for
sex ¢equity in education from the point of
view of Hispanic female issues. The author
points out that cach word in “Chicana
Feminist™ c¢mphasizes freedom of
oppertunity for the individual and asserts
that multicultural education must assume
responsibility  to  include gender
consciousness in the curriculum just as it
does cultural consciousness (Ramsey and
Lopez, 1989).

Part Two ofthe book includes teacher
training activities for the two workshops
that comprise the guide. The activities follow
a consistent format including title,
description, objectives, materials required
and detailed instructions for presenting the
activity. Included with each activity are
examples of handouts that will aid in
providing the training.

The first workshop proceeds from
basic concepts related specifically to sex
equity to a general analysis of culture that
deals with sex roles as part of cultural
behavior. The workshop's first three
activitics introduce the teacher training
model to participants in order to give them
an idea of the scope of the entire training
experienee. Thenthereisanoverview ofthe
basic concepts that apply to bilingual
multicultural education. This prepares the
teachers for a commearcial slide-tape
presentation (which must be obtained from
the publisher or from a sourcc library). This
presentation, Images of Females and Males
in Elementary: Schools and Texthooks,
provides statistical cevidence of sex bias

Achieving Gender Equity - contined on page 9
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Achieving Gender fquity - connnued from page S

regarding minorigy females. The fourth

activity specifically centers on an analysis
of stereotyping in bilingual ESL materias,

Other activities aim at developing skills

relevant to understanding what goes on in

the classroom that refates to cultural
behavior, including sex-role behavior, that
is viewed as culturally determined.

Workshop Two comprises four
activities that present teaching methods,
approaches and activities for ESL. There is
an introductory activity presenting criteria
for evaluating whole-learner materials,
which then serves as a basis for an art
activity, an activity based on oral history,
and supplementary language arts games. A
final activity involves matcrials
development. It ix designed to svnthesize
the learning that has taken place in the
second workshop. Teachers apply whole-
learnercriteriaasthey developalesson plan
and activities that combine language arts
objectives with sex equity objectives.

The notion of sex ecquity must be
recognized given statistics and personal
knowledge about Hispanic girls’
motivational aspirations and their lack of
participation in academics, particularty in
the hard sciences and mathematics,

An IDRA project, Engincering,
Scienceand MathInereases Job Aspirations
(ES-MIJA). increases the opportunities of
Hispanic sixth-grade girls by increasing their
awareness of science- and math-related
careersand by eneouraging theirenroliment
in advanced mathematics courses with an
introduction to engineering. Through this
project. IDRA hasdocumentedthe following
factsabout the lack of opportunity forwomen
and young Hispanic girls and its impact on
later life that make the need for sensitivity to
this group a crucial onc:

» Even though boys and girls show little
difference in abilitv and interest in math
during the carly years. these differences
become more apparent in early
adolescence.

+ Traditionally. few women and girls
choose careers in science and math.

+ Evidence shows that females are often
discouraged from enrolling in advanced
math. science and technical fields by
cducators, such as tcachers and
counselors.

+ Gender differences in mathematics
performance are in large part accumulated
effeets of sex role stercotypes in family,
school and socicety.

school when their differences are not
acknowledged oraddressed by the public
school system, and trends for Hispanics
show that they are dropping out. 1992
data show that 33 percent to 50 percent
of Hispanic students are dropping out.
whichistwiceasmany as Anglo students
(De Luna, 1994).

These facts and observations have
lead to the following conclusion: Young
girls will lose out on future carcers in
mathematics and other arcas as long as
stereotypesabout theirinterests and abilities
persist.

Use of the £SL: The Whaole Person
Approach background readings and
workshop modulesbyteachertrainers would
greatly increase chances that equity efforts
in schools that serve LEP students will
become more comprehensive and thus more
meaningful for both male and female
Hispanic children.

Resources

Clears. Linda Miller. 1 Think 1 Know What My
Feaciiers Want Now’™ Gender and Wnting
NMotisaton"English downal. Vol 82 Number 1.
January 1996,

Curran. C.\, Counseling-1.canune 4 Whole Person
Viodel for Educanon (New York. Grune and
Stratton, 1972

De Luna, Anna. “Invisible Girls: The Other Half ol
America’s Rropout Problem.” IDRA Nowslener
(San Antomo. exas: ntercultural Developinent
Research Association, October 1994).

MoeCracken, Naney Meltin and Bruce ¢ Applebs

Gender Ivsues an the Teaching of English
(Partsmouth, New Hampshire Boyton Cook
Publishers, Ine . 1992)
Melalleo M teditor). Twiee a Minorin. Aevican
American Women 186 1 ouis Mosby., 19R0).
Rannsey., Cynthia and Findad Lopes (editorsy. ESL
The Whole Porson Approach (Albuquergue, New
Mesico. National Insttute for Multicultural
Fducanon, 1989). Noter Capies of this book canbe
abtamed from the Women's Fducanonal Equity
Act Program (WI-1L.A) Pubhishing Center. 1-800-
225-30NN

Adela Solis is ¢ sener education associate in

IDRA Divicion of Professional Develapment.

Admumsirator’s Alert - continued trom page 4

in developing policics and procedures on
sexual harassment. For more information
contact Bradley Scott. M.A . director of the
IDRA DAC-SCC. at 210 684-8180,

Revorces

MeGrath, Many Jo. Seawal Harassment: Minomize the
Resh (Santa Barbara. Cahfornia- MeGrath Sy stems,
Ine . 1993

Penns-Velazques, Michaela. “Preventing Sexual
Harassment in Schools. A Pro-active Agenda,”
1DRANewslemertSan Antomo. Texas® Intercultural
Development Research Aosociation, March [995).

Phelps. Man-FllentFd ) “Student Harassment Clains
Pur Schools m the Middle™ School Law News
11990) Vol 23, No. 1. pp 7N

Thompson Publishing Group  Educaror’s Guide 1o
Comrrolling Seswal Harassment (Thompson

Publishing Group. 1996) Vol. 3. No. 4. pp. 1-2

Bradlev Scort. MU s the direcror of 1DRA
Desecrevation Assistanee Center Soutl Central
Colluaboratne.

Hijas del Quinto Soi

. RIRO.

Redefining Feminine Roles through Children’s Literature

IDRA education associates Dr. Chris Green and Ms. Juanita C. Garcia have
developed the workshop. “/lijus del Quinto Sul: Redefining Feminine Roles
through Children’s Literature,” and are introducing it at the Mational Association
of Bilingual Education (NABE) annual conference in Orlando, Florida, this month.
¢ The workshop expioreshighquality, gendersensitive children”s literature. identifies
male and female characters who present positive role models for children, and
presents reading, writing and art activities that broaden gender role expectations.

Genderroles inour society have generally been defined through stereotypicat
views of female and male roles learned in childhood. Changing roles have received !
i little attention in children’s literature until the last decade. but now many exciting
children’s books portray interesting. strong characters who are female as well as
male. Teachers can use these wonderful books to help their students overcome
preconceived ideas and become the best they can be.

In this workshop, participants identify the characteristics of positive role
models in literature and explore literature extension activities that will enrich their
students” expectations of themselves. The presentation includes lecturettes and
interactive cooperative groups. For more information about this workshop and
« other IDRA training opportunitics, contact Rogelio Lopez del Bosque at 210°684-

@  Younggirlsare atrisk of dropping out of

ERIC
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La Nina de ios Chocolates

Camina con sus sandalias
por la calzada una ninita.

Su cabellera es larga v negra
que se vuelve azul marino
de tanto brillo.

Lleva puesto un vestido verde
con sicte flores en su pechera
y con su mano sostienc

una cajita de chocolates.

Salo tiene seis anos

v suefia con ir a la escucla

pero tiene que vender chocolates
v cuidar de sus hermanos.

Con sus hermanitos

y sus muiiequitos. en el futuro.
hara un equipo de futbol

pero antes ird por la calzada
con sus sandalias

vendiendo chocolates.

IR

The Little Girl with Chocolates

A little girl in sandals

is walking on the avenue.

Her hair. so long and black,
shines and turns deep sea-blue.

She wears a green dress

with seven flowers

printed on the front

and carries a box of chocolates.

At six years old

school is her only dream

but she must sell her chocolates

and care fer her brothers and sisters.

Someday she will play soccer on a tcam
with her brothers, sisters and dolls.

But for now she is selling chocolates
walking in sandals on the avenue.

/"\ //iILfr' (redto it (I'l/i.'rl/x'._

CoyiinGg 1N May!

W hetheryouare altcuds mvohved m
this stceessil cross-age tutonng
program orare simph mtereseed m
how 1t nught be mplemented
vour school, here™s your chance to
et imvoned  Maeke plans e 1o
attend the Sisth Vpnual Coca-Cola
Valued Youth Nauonal
©ominar!

May 16-17, 1996

Our Lady of the Lake Tiversity

Lrannny

San Antonto, Fesas

\ele[e/

\,ul R YOL n,

THE SixtH ANNUAL Coca-Cora VALUED YOUTH
NATIONAL TRAINING SEMINAR AND VALUED YoUuTH CONFERENCE

Special events and presentations include:

Panels and individual speakers will detail the program components and explain how tutoring
can help students in at-risk situations stay in school. Valued Youth tutors from a number of
campuses will display their work and be available to answer questions.

A student panel will give every participant a chance to hear from the students about what makes
the program work for them, Valued Youth parents will also be on hand to share their experiences
with the program.

School site visits arc planned to provide participants the unique opportunity of seeing some of San
Antonio’s Valued Youth tutors in action. )

Concurrent sessions withthe IDRA site coordinators will provide additional program review and
planning time for current program participants.

A gala lu.acheon in honor of our participating Valued Youth tutors and parents will cap off the
seminar with a very special guest speaker.

I or more information contact Dinda Cantic or Tena Guerva al 210 65N SO Jax 20100053389
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ALICE DICKERSON MONTEMAYOR’S

The history of Mexican-origin women
involmntary organizationsisa history largely
untold. Women historians have studied
women'sorganizations (where most women
have historically organized) but have given
little attention to those composed of both

women and men and those composed of

Mexican-origin women.

Chicano studies scholars have rarely
addressed women in organizations. In
particular, historians of Chicanos have vet
to fully study women’s participation in the
League of United Latin American Citizens
(LULAC)., LULAC is the oldest Mexican
American civil rights organization in the
United States, Founded in 1929 in Corpus
Christi, Texas, by Mexican American men.
the league quickly evolved mto a state-wide
and then a national organization,

LULAC can be compared to the
National Association {or tae Advancement
of Colored People (NAACP). 1t isa middle-
class organization that has diligently
protectedthe civil rights of Mexican-descent
people in the United States. In the [930s,
LULAC men filed the first class action
lawsuit against segregated public schools,
They were also responsible for changing
theelassification of la Raza from “Mexican™
o "White™mthe 1940 U.S, census. LULAC
also moved the Federal Employment
Practices Commission (the first federul civil
rights agencey) to protect fa Raza from
cmployment discrimination. At the local
levellLULAC desegregated schools, pools,
theaters, housing and real estate,

In (933, LULAC extended full
membership privileges to women through
gender segregated chapters (or councils)
called “Ladies LULAC.” and women
typically organized only with women until
the 1960s. Ladies LULAC became
partrcularly important in Tesas and New
Mexico. The first ladies council formed in
1933 in Alice, Texas. and in 1934 LULAC
created the office of Ladies Organizer
General (LOG) to organize women's
chapters. By 1940, these chapters numbered
26 white men’s totaled 100, In the 1990s,

wonen constitute over SO0 percent of

LULAC's membership. and they helped
clect the first female national president in
199.4.

1 This essay will introduce LULAC

F EMINIST CHLENE TO LL IN THE 1930s

MONTEMAYOR USED HER
THREE [NATIONAL] POSITIONS
TO ADVOCATE FOR WOMEN
AND YOUTH.

feminist Alice Dickerson Montemayorwho
challenged LULAC ideology,
Montemayor's feminism challenged the
entrenched patriarchal nature of LULAC
and Mexican American society inthe 1930s.

Hice Dicherson Montemayor

Among the ranks of LULAC were
independent women, a few with feminist
inclinations, One of the most radical women
in LULAC was Alice Dickerson
Montemayor whoattlie time of heractivism
in the 1930s was a wife. mother. worker.
husinesswoman and middle-class woman.
[tis equally important to characterize her as
a free-thinking. assertive. independent
feminist. She polonged to LULAC when

patriarchal ideology was strong. Her

husband was not a member of LULAC.
Morcover. herideology aswellas heractions
were anti-patriarchal particularly asitrelated
to the family and the political mobilization
of women,

Alice Dicherson Montemavor was a
woman of many firsts, She was the first
woman elected o a national office not
specifically designated for women (the
position of second vice-president general,
the third highest post in the organtzation).
She was also the first woman to serve as an
associate editor of LULAC News and the
first person ta write a charter to sponsor a
Junior LULAC (youth) chapter. She was an
ardent advocate of the inclusion of vouth,
including girls. Morcover. she was an avid
supporter of more Ladies LULAC chapters.
Inshort, Montemayor promoted the interests
of middle-class Mexican Americans,
women, girls and youth during her tenure in
LULAC from 1936 to around 1940,

Born on August 6, 1902 in Laredo.
Texas. Alice Dickerson (known as Alicia)
grew up withaMexico Texano identity, She
also claimed her indigenous and Irish
heritage. Unlike most ofla Raza in the carly

20th century, she grew up in a bilingual
home,

Montemayor's education made her
an exception in the Mexican-origin
community in Texas, especially for women.
She graduated in 924 and attended night
schoal at Laredo Business College for a
vear. A high school education was rare for
the working class and Mexican Americans
in the 1920s. Those attending college were
few: in 1930. 250 persons of Mexican-
origin were in college, most of whom were
men,

Barricrs created by race and gender
limited Montemayor's education despite her
desire for higher education. When Laredo
Junior College opened its doors in 1947, she
registered for night school and attended for
two vears. Herrole models included Marie
Curric. Ameclia Earhart. Carric Nation,
Frances Perkins, Eleanor Roosevelt, Helen
Hayes and Irene Dunne. Her Méxicanarole
models went unnamed.

Laredo adies 1LULAC

Montemayor joined civie life around
1937 when her then only child, Francisco
Jr.owasin school, Herparticipation in public
life paralleled many heterosexual women's
traditional lifecycle which revoly ed around
patterns of childbearing and childrearing.

In 1936, Montemayor helped charter
acouncilin Laredo. Membership fluctuated
from 17 to 34. Membership was kept small,
intimate and exclusive of working class
women: members had to be recommended.
Most were married homemakers while
others worked as seeretaries for the city and
county. Most had a high school education.

In the 1930s. Laredo Ladies LULAC
was one of the most active councils. The
chapter encouraged women to vote, held
citizenship classes and encouraged women
to not be only at home™ and ““to have
aspirations to work away from home.” The
educational committee assisted the mother
of second-grader Roberto Moreno obtain
justice for their son who had been “severely
whipped™ by his teacher Joyee Williams,
They also sponsored benefits for the Laredo
orphanage. raising $250 for flood surviy ors,
bought school supplics for poor Mexican-
origin children, sponsored a column in

Montemayor - continued on page 12
) Pag
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Montemayor - contied from pase 1l

Laredo’s major newspaper and published
an edition of LULAC News. Delegates
traveled to LULACs annual national
conventions out of town and sponsored
Junior LULAC.

LULAC News reports indicate that
[adies  LULAC  largely  worked
independently of'the Laredo men’s council.
Inwvas notan auxiliary, In 1984, Montemayor
said. “men’s LULAC bhad nothing to do
with us.” On two occasions when the two
councils co-sponsored events, the division
of labor fell along gender lines.

Vontenayor™s Rive o
Nutionul Promincence

Montemayor's  local activism
connected hertonational LULAC, Shewas
the first secretary for most of 1936-1937
and president from 1938-1939. As secretary,
she reported the chapter’s activities to the
LULACNews columnAround the Shiesd.”
which focused on local councils. She wrote.
“We haye always said and we still maintain
that at the back of progress and success the
ladies take a teading hand.”

NMontemayor soon garnered national
attention. She was one of two Laredo ladies’
council delegates to the national 1937
Houston convention and 1938 El Paso
convention. At Houston. she was the only
woman on the five-member finance
committee. In 1937, the nominating
committee (which consisted of one delegate
from cach council and was ovenwhelmingly
male) named her to a national post.

Between 1937 and 1940, Montemayor
held three national positions - second
national vice-president general. associate
editor of LUL1C News and director general
of Junior LULAC. The position of second
vice-president was not gendered: indeed.
the first person to fill the position was a
man. Fidencio Guerra of McAllen. Texas.
Butafter Montemayor's tenure in 1937 and
until the office was abol. “ed in 1970,
women held this post. Apparently. the
position became defined by gender only
after a woman held it. There is no evidence
that women defined this position as their
ownn.

Montemayor used her three positions
to ady ocate for women and youth. As second
vice-president. she  promoted  the
establishment of more Ladies LULAC
counctls by writing. speaking and
corresponding.

As associate editor of LULAC News,
she advocated for women., At a Uvalde.
Texas, regional convention she introduced

@ resolution. She sold LELAC News

- DID YOU KNOW?

WOMEN IN THE UNITED STATES EARN AN AVERAGE OF 82% OF
A MAN'S SALARY FOR THE SAME WORK.

70% OF THE: WORLD'S 1.3 BILLION POOR PEOPLE ARE WOMEN,

64% OF PEOPLLE IN THE WORLD WIHO ARE ILLITERATE ARE

WOMEN,

10% OF ALL WORLDWIDE BANK CREDIT IS GIVEN TO WOMEN.

20% OF WOMEN WHO ARE EMPLOYED WORK AS DOMESTIC
FMPLOYELES.

adv ertisementsand wrote forthe publication.
She penned a stinging unsigned cditorial
titled Son Muy Hombres(?).” Two sexist
incidents moved her to do so. Montemayor
wrote:
“A statement was made to us. in writing,
by one ofour high officials whichreflects
the attitude assumed by our "Muy
Hombres.” One unidentified male
LULACKer wrote a national officer, *I
hope that President Ramon Longoria will
get well soon. There are those of us who
hate to be under a woman.™
The second incident alsoinvolvedthe
nationai office. presumably President
Ramon Longoriaof Harlingen. The national
office ignored three letters from El Paso
Ladies’ LULAC seceking advice. so they
withdrew from the league “ratherthan create
trouble and friction.” (The chapter later
reorganized.) Montemayorconcluded about
the incident. “My honest opinion of those
who think in that line. is that they are
cowardly and unfair. ignorant and narrow
minded.” She appealed to the LLULAC and
United States constitutions. She concluded
by asking any memberto author an article in
favor of “suppressing™ ladies councils or
denying them “equal rights.”

Junior LULAC

The third national position held by
Montemayor was the position of director
general of Junior LULAC, In 1937, Mrs.
Charles Ramires of San Antonio’s Ladies
LULAC developed the idea for Junior

[.LULAC and a resolution to create them.
Ramirezand Mrs, Santos Herrera organized
the first Junior LULAC. But Montemayor
was the primary force behind the youth
chapters called Junior LULAC. In August
1938, Montemayor began a series of essays
to get senior councils to organize youth,
Besides serving as a local sponsor. she
penned several essays to foster their
organization after she was no longer an
associate editor or an official youth
organizer. They included “Let's Organize
Junior Councils,”™ ~10 Reasons Why.” and
“Why and How More Junior Councils.™
Montemayor wrote the first charter for a
vouth chapter. Around March 1937,
Montemayor organized the second Junior
council at her house. and it proved the most
active chaptet.

Montemayor recruited both girls and
boys for Junior LULAC. She believed this
necessary so by the time they are ready to
join the senior councils they will abandon
the egotism and petty jealousics so common
today among our ladies” and men’s
councils.”

Her son, Francisco Montemayor, Ir.,
wrote. *We have heard that there is a Junior
council of “just girls,” Heek. we don't like
that. We rather have a mixed group like we
have in Laredo. because we feel like there is
nothing like our siszers.” He warned against
a majority of girls and rallied the boys to
prevent this.,

Montemayor believed Junior councils
14

Montemayor - contned on puge 13
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Montemayor - contmned from puge 12

to be leadership training grounds. necessary
to the formation of good citizens and future
LULAC senior members. From Junior
LULAC, “good Americans™ who were
capable public servants. skillful debaters.
knowiedgeable citizens and literate.
independent thinkers would result.
Montemayor taught the Juniors debate and
acting skills every Sunday. She also took
fis e Junior officers to the El Paso national
comeention.

Vontenayor's Feminist Exsays
Montemayor challenged
patriarchal 1deology through her essays.

also

She wrote more articles for the LULAC

News than any otber woman or girl in the
history of LULAC. typically signing her
name Mrs. F.L Montemayor. She also
penned several essays without signing her
name.

Among  youth and  adulis,
Montemayorstressed independent thinking.
She wrote. “Having the ability to think for
oneselfand forming anopinion of yourown
I @ necessity in our organization.”

“We Need More Ladies Councils™
was her first essay. She pointed to many

DESEGREGATION ASSISTANCE MODULES AVAILABLE

inactive LULAC councils and asked women
to come to the rescue. “Sister LULACS.”
she said. “our brothers nced a good big dose
of competition.” She noted that there were
71 men’sand 15 women's chapters but only
26 and four respectively at the annual
convention, She beticved men engendered
this competition because of allegations that
they were superior to women,

But Montemayor also believed in the
fundamental superiority of women. In “A
Message trom Our Second Viee-Peesident
General.”™ she asked women to join the
“LULAC family.” Women, she believed.
had intuition. ”Women wish to mother men
just because it s their natural instin.t and
because they see into the men's
helplessness.”™ Women also had common
sense and were Table to see at a glance and
penetrate into. ina second. what most men
would not see with a scarchlight or a
telescope in an eternity.” She added.
“Women are the possessors of a super logic.
Thev hang to the truth and work with more
tenacity than our brothers.™ She concluded
that LULAC would not flourish until women
helped men.

TheeditorialSon Muy Hombres(7)"
appeared in March 1938, Montemavor did

Sex Stercotyping and Bias: Their Origin and Effects

v Reeve fone, P D)

and icia Salinas Sosa. ' D

Fhis rammg module s designed for tramers 1o asstst classroom teachers m

identity mg sources and effects of sexstercony pimg and bias i the classroom setting

and e society as a whole se this tool o help participants hecome aware of the

soctoeconomic and psychological effects of sex-role stercotyping and of wavs m

whieh gender bias and stereotyping are mantfested m the classroom scetting.

Partrcipants cin also review the orgmeand eltects ef gender bias and stercoty ping

nethe medue This 37-page module comes wath session outlines, i pre post test.

handout and transpareney masters. and

Revised)

visttals (ISBN O T-RTRIS-57.N; jous

Avoiding Sex Bias in Counseling

My oseplunc |

Crrza, MOV and Joc B Gonzales, A

not doubt that machismo was prevalent in
LULAC and. despite the question mark, she
had faith in men’s ability to change.

Another essay. “Bringing Up Baby
Properly.” reinforced the idea of women as
caretakers, She believed itwas up to “senior
councils to prepare aur children™ but still
stressed this as women's work,

Gender Politics and Conflict
Cooperation and harmony did not
always characterizerelationsbetween men’s
and women’s councils; competition and
conflict existed too. The February 1937
LULAC News hinted ata conflictin Laredo
when it mentioned the chapter “weathered a
storm™ of local character but did not detail
the nature of the storm because itw as decided
that “suchthingshappen inthe bestregulated
familics.” According to Montemayor in
1984, “they [Laredo LULAC men] had no
use for us...they didn't want us.” And they
“justhated her."especially Ezequiel Salinas
of Laredo. the national president from 1939
to 1940. She said they retused to v ote forher
at the national conventions. Montemavor
questioned whether ornot it was just her the
men disliked. She believed other men’s

Montemayor - conunued on page 14

Sex Stereotyping and Bias:
Their Origin and Effects

Fhis tammg module tor ramers allows connselors the opportumity to review concepts and stiategies that can be used to

provide students witl ses-la gundance: Participants will becorme cognizant of historical perspectives enthe role olfwomen

inthe United States Use this module to fanuharize participants with counselmg practices that reflect sex equity and sath

issues ofsexy bias mtestmg, Fhis 43-page module comes with sesstonocthmes.apre posttest.and handontand transparences
nuisters (ISBBN TNTXSS0-SN60 993 Revised

Each module is 38.50 and is available from IDRA ar 5835 Callaghan Road, Suite 350, Sun Antonio, Texax 78228-1190;
210/684-8180; fax 210/684-5389; E-mail: cgoodman(u txdirect.net.
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Montemayor - continecd prom page 13
councilsand LULACmenwere supportive.

She indeed had the respeet of men
because in 1937 she participated in the
Corpus Christi. Texas, ceremony honoring
the deceased Ben Garza, LULACTs first
president. In 1980, she named herallies ).C.
Machuca, San Antonio attorney Alonso S.
Perales. Brownsyille attorney LT, Canales.
and Austin educator Dr. Carlos Castaneda.
She also corresponded with San Antonio
attorney Gus Gareia, All ofthese supporters
wereatypical LULAC members.alteollege
graduates and well-traveled men. She
optimistically believed she had the support
of menthroughout Texas. LULAC sdismal
record of gender polities, however. suggests
that Laredo men’s attitude was the typical
male sentiment though perhaps not as
blatant.

After Aprit 1940, Montemayor’s
name is absent from LULAC News. This
may be attributed o the temporary deetine
of LULAC. repression from macho
LULACkers, andchangesin Montemayor’s
family life. Montemayor'slegacvin LULAC
ended around 1940.

She feft a mark. As carly as June
1937, LULAC News wrote:

No wonder she has been “cussed™ and
discussed. talked about, lied about. lied
to. boveotted and almost hung. but she
claims she has staved in there. first
because she is a LULACker and newt
beeause she wanted to see what the heek
would happen next.

Conclusion

LULAC™s method of political
mobilization, its theory of political
cmpowerment. and its familal ideology
were patriarchal. Montemayor's activism
and ideology challenged male privilege.
She argued that women and children be
mobilized by LULAC to empower la Raza.

How did Montemayor view LULAC
and herplace in LULAC? She wasa staunch
advocate. The feague. she argued. would
“educate our race and make better American
citizens out of every Latin American.” For
women. LULAC was"asmucha vital organ
to the Latin American women. as itis to the
Latin American men.”

In 1986, she still considered LULAC
significant and the most important
organization in which she was involved.
About her role in LULAC, she reminiseed.
“Iwas a very controversial person. Many
men didn't want any ladies involved in
LULAC. She said. “The men just hated
me...] guess mendon’tthink women can do
anything.”

Alice Dickerson Montemayor
introduced progressive ideas to LULACK
she had a eritique of women's oppression
decades before the Chicana feminist

movement. She chatlenged the notion of

women'’s place as the home and by examptle
showed the diligent work women were
capable of in public and political life. She
questioned the myth of male superiority and
argued women competent. if not superior.
She identitiecdmachismoinactionand fought
to eradicate it through informed feminist

CominGg Upr:

In April,
the IDRA Newsletter
focuses on
early childhood education.

reasoning. While Montemayor exhibited a
feminist consciousness, she also embodied
a female consciousness in her coneern for
children and tamily.

By example. Montemayor disproves
assumptions aboutwomenin LULAC about
wivesand aboutmembers of Ladies LULAC
councils, Nevertheless, she was an anomaly
in the history of LULAC in Texas and the
United States. and no other feminist in the
league has proven as controversial with
perhaps the exeeption of fiery ex-Texas
state director Rosa Rosales. In RosaRosales
lives the spirit of Alice Dickerson
Montemayor.

Dy Cyathia 1 Orozce has a post-doctorate frone the
Cnnversin of New Mevco She s curventh completng
ahock enntled. NoMevicans Allowed: The Riseot'the
Mevean American Cial Rights Movement Zi e
was cveerpied with pernssion from the awthor fram
an arncle thar will aprear nn the torthconmg hook,
Wontmg the Range (& naver sy of Ohlahoma Pressg

Mice Dicherson Momtemavor o the mother ot 1DRA
load tramer. Liweelio Mongeniagvor, ML

ES-MIJA Program - conitnied from page |

interact with role models who share a
common cultural background with the
Hispanic girls and the math perspeetiyes
they bring.

+ (reater suceess in the science and
mathematics classes.

+ Inereasedknow ledge and skills inseience
and math.

« Deereased science and math and test-
taking anxicety through explicit teaching
and verbalization of seienee and math
operations, ineluding logical reasoning.

»  Greater opportunities for visiting and
seeing tirst-hand the career opportunities
associated with seienee and math.

teacher
improved instruetion.

+ New linkages between parents and
schools.

+ Increased awareness and

o These results are already reveahng

themselves as they have in carlier years.
Through role modeling. meaningful direct
instruction, participation inmath andscienee
conferences and visits to places where men
and women use mathematics as part of their
daily activities. girls begin to redefine their
relationships with mathematies and science
{De Luna and Montes, 1995).

Resources:

De 1 una, Annaand Fehiy Montes MU A Garls Getting
Faeited About Math, Assessting the Outconies off
the MIEA Program.” IDRA Newslener (San Antomo,
Pexas Intercubtural Desclopment Rescarch
Assoctation, Pebruary 1995),

Sadker. David and My ra Sadker. Fathing at Fairness
Hose {sertea s Schools Chear Gols tNew York:
Charles Scnibners Sons, 1994

Awrora Yanez-Perez isa researchassistant in the
INRA Diviston of Research and Evaluation.

[ Sy
! . cce - . H
PoATter one ES-MUA - field trip, !
I participants were asked: What
% insights did vou get about college
1
i
]
I
i

and ormathrelated careers? The girls
answered:

“That math is important

inany career.”

“[learned that chemistry is not
onhvswork but it can be fun. |
learned about dry ice. and what

carbon dioxide can do to vou. ™

I learned abowt swhat it takes
: 10 be a chemist.”™

“[learned that a girl could
be an engineer.”
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THE T HISRDIAMNU.AL IDRA L4 SEMA ’VA DEL Nifo

THE WEEK oF THE YounG CHILD
Epucarors’ INnstiTvTE 1O BE HELD APRIL 22- 23 1996

The Third Annual IDRA La Semana
del Nido Institute. planned for April 22-23
in San Antonio. Texas, will bring together
educators and administrators to celebrate
the International Week of the Young Child
through special sessions on bilingual early
childhood education methods and practices.
Visit and share ideas with other teachers.
Take home a notebook full ofideas for your
classroom. Join in site visits to various early
childhood programs. Allpersonnelinvolved
in bilingual early childhood are encouraged
to attend and enjoy San Antonio during
Fiesta week!
The theme of this year's institute is
Nurturing Leaders for the 21st Century.,
IDRA knows that preparing for the 21st
century means restructuring schools to help
all children to be ready to succeed. excel
and face the challenges of the next century.
During this conference. IDRA will con-
tinue its tradition of bringing you quality
professional development through nation-
ally-known speakers and topics including:
« Playscapes and playgrounds
+ Reclaiming schools —- empowering par-
ents to create successful schools

+ Protacols of volunteering

+ Implementation of linguistic diversity in
carly childhood environments

+ Creative financing

REGISTRA TION F ORM

Y

o Apri] 22-23,

puichase order per participant

4 Yes, I will attend the Third Annual

IDRA La Semanu del Nifo Institute
1996, 1 San Antonio,
Fenas Thave enclosed a Sot check o

Q
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A Naoc T cannotatend the Third Annual
1R N L u Semana Jdel Novo Instiate
Please contact me with more infor-
mation about IDR N s early chitdhood
cducanon tramme and techmaal assis-
LITCC SUIY ICes

To register: Complete thrs form and seid with check or purchase order (8560 pery

Heves Whar Youll Learn

Developmentally Appropriate Practices
+  Assessment
+ Hands-on equity-based science
= Multi-age grouping
+  Use of technology in the classroom
+ Bilingual education
+  Playtime and playgrounds

Parental Involvement
+ Volunteering
+ Children’s right to quality education
«  Empowering parents

Restructuring
+ Financing support for carly
childhood

«  Use of facilitics to nurture very
voung students
+ Diversity

Registration

Registrations for the Third Annual
IDRA La Semana del Nifo Institute will be
accepted through April 15, 1996. The fee
per participant is $60. Complete the form
below and send with a check or purchase
order to the address below. For further in-
formation about the institute or IDRA’'s
involvement in early childhood education,
contact Hilara Bauer at 210 684-8180.

Name |
Ovrganization
Address
I'elephone
I'ax Number

A Yoo Tawanttovata

b Nos do netwant tovisita school site on lll\‘\tl\l).

maotre i dormation, contact ks Bauer at TDRA 210 08481 s0)

~chool st on Faesday

.mlup int te lln Iturd Annu, || II)I? \ /u Nerrand dod No
Instirare. Tntercuinmal Deselopiient Researeh Assoctation, S35 Callaghan Road. Suite 350050 Antemio, Tesas TN2IN0T v 2T 0N-3380 For

{ecommodutions

The institute will be held at the Air-
port Hilton on Loop 410 in San Antonio,
Texas. A special room rate has been estab-
lished for pariicipants. For more informa-
tion and to make rescrvations, call the Air-
port Hilton at §00-1445-8667. Be sure to
identify yvourseltfas part of The Third Annu-
al IDRA La Semana del Nifio Institute. The
hotel reservation deadline for the reduced
rate is April 5. (Sorry. IDRA cannot make
hotel reservations: all arrangements are the
responsibility ofthe individual participant.)

Institee Sponsors

The Intercultural Development Re-
scarch Association (IDRA) and the Nation-
al Latino Children’s Agenda are pleased to
bring you the Third Annual IDRA la
Semanadel Nido Institute. Supporting IDRA
projects include the Descgregation Assis-
tance Center - South Central Collubora-
ive, the STAR Center and the Multi-age
Early Childhood Education for LEP Stu-
dents research project. Each ot these IDRA
projects provides specialized training and
technical assistance to Texas public schools.
Information on how your campus can use
these resources to improve instruction and
assessment will be available at the institute
or may be obtained by calling IDRA at 210
684-8180.

Zip
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HicrLiGrTs oF RECENT IDRA ACTIviTIES * S

In January, IDRA worked with 5,604
teachers. administrators and parents
through 62 training and ted nical
assistance activities and 62 program
sites in six states. Topics included:

+ Mobilization for Eqaity -
Parental Involvement Planning
Portfolio Assessment
Project STRIKE (Reading)
School-wide Programs
WOCAM (World Class
Achievement in Math)

Young Scientists Acquiring
English (YSAE)
Implementation

+ *

+

Participating agencies and school
districts include:

< Big Bend Education Consortium

< Brownsville 1SD

< Dallas ISD

¢ Edgewood 1SD. San Antonio

< Edinburg I1SD

< Midland ISD

< New Orleans Public Schools

¢ Rio Grande City CISD

¢ WA - - o
‘ MT ND (. .-" R . ‘v‘w?:;
oR . S MN R | o,
1D ©sp w1 CNYZT e MA
- gtot e
WY - . ML . el
< TOIA Pl 0 PA (’;\NST
NV e . . NE . ’ . . OH Vo ak
. = < IL "IN ey —MD
LT SRS _ LWV IR
CcO - - T VA ¢ DE
CA . KS MO . KY > .
) . o L e “DC 4
< . T ey T NC
AZ oM OKe ar - 77 s

IDRA staft provides services to: Services include:

+ public school teachers < training and technical assistance
+ parents < cvaluation

+ administrators 4 servinsasexpertwitnessesinpolicy
+ other decision-makers m sedings and court cases

public education < publishing research and
professional papers. books. videos
and curricula.

Forinformation on IDRA services for your school district or other growp, contact IDRA at 210 684-81810). A

3835 Callaghun Road, Suite 350
Sun Antonio, TX "8228-1190

Non-Profit Organization
LN POSTAGE PALD

Permit Mo, 3192
San Antonio, X 78228
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