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CENTER ON FAMILIES,
COMMUNITIES, SCHOOLS
& CHILDREN'S LEARNING

The nation's schools must do more to improve the education of all children. but schools
cannot do this alone. More will be accomplished if families and communities work with children.
with each other. and with schools to promote successful students,

The mission of this Center is to conduct rescarch, evaluations, policy analyses, and
dissemination to produce new and usetul knowledge about how families. schools. and communities
influence student motivation. learning. and development, A second important goal is to improve the
connections between and among these ni. jor social instiiutions.

Two rescarch programs guide the Center's work: the Program on the Early Years of
Childhood. covering children aged 0-10 through the elementary grades: and the Program on the
Years of Early and Late Adolescence, covering voungsters aged 11-19 through the middle and high

school grades.

Rescarch on family, school. and community connections must be conducted to understand
more about all children and all families: not just those who are cconomically and cducationalix
adhvantaged or already connected to school and community resources. The Center's projects pay
particular attention to the diversity of family cultures and backgrounds and to the diversity m family.
school. and commumnity practices that support families in helping children suceeed across the vears
of childhood and adolescence. Projects also examine policies at the federal, state, and local Tevels

that produce effective partnerships.,

A third program of Institutional Activities includes @ wide range ol dissenination projects
terextend the Center's national leadership, The Center's work will vield new information, practices.
and policies to promote partnerships among families, communities, and schools to henefit children's
learning.
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ABSTRACT

This study examined a sample of twenty-four Puerto Rican families from two
kindergarten and first grade bilingual classes at the Blackstone School in the South End of
Boston. The typical family in the sample was headed by @ woman aged 32.9. with three
preschool and elementary school aged children. She arrived from Puerto Rico in 1974, and
has lived in her current community a totat of ten years. Her formal education is below a high

schoot diploma and she is receiving some form of public assistance.

Four sets of interviews were conducted: the first set with twenty-four families. the
seeond with cighteen. the third with sixteen. and the fourth and final set of interviews with
thirteen families. Data were gathered on topies from basic demographic information to
history of migration, help-seeking patterns, and perceptions of the community and schoals.
These interviews provided buseline data and demographic information with which to compare
the sample population with that of Boston and the United States. The data suggest that the
natural support systems of Puerto Rican families i this study are very fimited. and they

identify the school that their childien attend as amajor vesource in their fives.
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I. DESCRIPTION OF SITE, SAMPLE, AND INTERVIEWS

DESCRIPTION OF SITES AND SAMPLES
History of South End

In the [850s, a small strip of land on the edge of downtown Boston was enlarged by
massive landfill and became the neighborhood now known as the South End. After building
started®on this land, large numbers of middle-class families began moving out of the more
crowded downtown arca of Boston to the fashionable brownstone bowfront row houses that
hned the streets of the South End. Then, after the depression of 1873, the neighborhood
began to change as the working class began to move into the community. In turn, the middle-
class families moved o the new Back Bay and to the close suburbs that had become
aceessible by strectear. The new residents, largely Irish workers, shopkeepers, and
contractors, could not aftord to keep servants as had the more affluent residents before them,
and they converted many kurge houses into rooming establishments. The South End eventually
developed as the Targest rooming house district in the United States. Today. nearly 9440 of
the housing units i the community are part of multiple unit complexes. Because mast of these
homes do not provide Kitchens, great numbers of inexpensive cafeterias and coffee houses
opened in the South End. emiploying hundreds of workers, Many tilor shops and Laundries
also served the commuanity. After the Great Depression. however. most of the hie
restaurants were closed and barrooms and hiquor stores were opened. By the 19508, the

neighborhood had hegun to develop wreputation. especially in the miedne as o “slun.”

Inthe 19008 urban ranewal programs often meant demolition mstead of rehabihitation.
Many residential buttdings were torn down hy the city, Residents of the South End statied «
niovement to preserve their homes and fight those who wanted to destroy entire ety blocin.
In recent years, vouny professionals have moved into the area because it is conyenient (0
dewntown and because there has been arevivat of the appreciation of the bow front hotses.
Many o these houses have been restored to therr orgmal beauts. but this gentrfication his
abo caused econonie problems. The neighborhood is no longer affordable o many Lanulies,

some of whom have been there for generations,

Betore the arban reneswal began i the Tate hiines, most of the restdents of the Scath
End were poor There were AMncan Amenicans. Chinese, Greeks, rish, Jews., Portugucse.

Syrianse West Indians, and m Leter vears Naove Americans and Pucrto Ricans, Reliatons
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between racial and ethnic groups were good, probably partially due to the fact that there were
not large differences in socioeconomic status. The Puerto Rican tamilies that moved to the
South End. however, were probably poorer as a whaole, because many American employers
brought Puerto Ricans to the mainland as cheap labor in temporary jobs. As Puerto Ricans
first started moving to the South End in large numbers during the sixties, their principal
challenge was cconomic.

The South End Today

As of 1990. the Latino population of the South End was 3.729, representing a litde
over 126 of the South End population. Of these residents. approximately 73% identified
themselves as Puerto Rican. The remainder of the South End is 43% Whites, 20% African-
Americans. and 25% “Other.” Census data show that the Latino population of the South End
rose by about 226 between 1980 and 1990. while the White population rose by 32¢. During
this same period of time, the African-American population decreased by 127 Approximately

30¢¢ of the South Fnd's population lives helow the poverty level.

Although the community is still extremely diverse culturatly. the pereeption within the
community 1s that the different cultural groups interict fitde with cach other and have their
ow i mstitutions and community eaders to tely on for support and anidance. The different
groups in the South End -- defined by race. class. and sexual orientation - are also
seographically defined. Different sections of the South End are home to different groups of
people. Villa Victori, one of three absidized housmy developments in the neighborhood.
i the center of activity in the Latino community. It is @ Jow-to-moderate income housing
community that is currently home to over 3,000 residents. The development is attractive and
well-kept with colorful murals. parks, and plaverounds. Several Fatino-owned Businesses are

close by on busy Tremont Street

One of the strengths of the South Endis that it is very accessihle to ditferent arcas ol
Boston, 1 s very close o the financial distnet and Govermment Center of downtown Boston.
and 1t borders on Chipatown, hame to much ob the Astan-Amencan popukation in Boston.
There are numy busy streets iumnimg through the South I:nd and Interstate Y23 borders the
community. I addition. the MBTA (Boston’ public transportition systemy seeves the
community with its Orange Line as wellas several bus routes, This aecessas iportant for

thowe e the community who donot ownan attomaobile,




The most influential entity 1n the Latino community is probably Inquilinos Boricuas
en Accion (IBA -- Puerto Rican Tenants in Action). IBA is a private, non-profit organization
that was established in the South End in 1968 by mostly Puerto Rican residents of the
community whose neighborhoods were threatened by "urban renewal.” These founders started
off a multi-year campaign with the rallving cry, “No nos mudaremos de la Parcela 19" ("We
shall not be moved from Parcel 19") and eventually won the right to control the process of
redeveloping the community. As a result, Villa Victoria was created. The self-described
mission of IBA is to foster the human, social, and economic well-being of Villa Victoria
residents, to promote and advocate for Latinos citywide, and to perpetuate the rich Latino
cultural and artistic heritage. The leaders within this organization have become trusted leaders
in the community at large.

IBA is not only influential in the Latino community in the South End because of its
positive history and leadership. but because it offers a wide range of services and initiatives
that reach out to residents of all ages. These include a Community Development Division that
works on housing and cconomic issues: the Arevto Division, which is an arts and culture
project that promotes cultural awareness in schools, cultural pride in the community. Latino
artists from the community (bringing Pucrto Rican artists from the Istand), and South $ind
celebrations and events: and a farge human service program that includes cducation, job
counseling, gang intervention, health education. AINS prevention, drop-out prevention,

mentat health/fanuly suppeit. and elder care. among other services.

Bilingual and bicultural medical and social services are provided to the Latino

3

community in the South End by several focal institutions. Boston City Hospitad s a large
public hospital located very close to South End. Patients covered by Medicaid make up over
SO o the patients served there. United South Fnd Settlements (USES ). which for more than
100 years has provided social services for children and adults in the connmunity. facilitates
housing and neighborhood development. provides family support. runs the multi-cultural
AIDS coalition, and provides day care and suminer camps for childien. The South ind
Community Health Center focuses services on people of color in the South End. providing
medical as well as mental health services and the WIC program, The Cardinat Cushing Center
provides counseling, GED, and ESLL classes. Casa del Sol provides educational services sueh

as GED elasses,

Other institutions that are mnfluential mthe Latmo community in the South End are the

Cathohe, Baptistsand Pentecostal churches, nerghborhood associations for every 8-10 block




area. wnd the smalt Latino-owned and operated groceries mcach neighborhood (Granos,
1993,

SAMPLE SELECTION AND DESCRIPTION
Interview Methods

Step 1: The sample was selected from a list provided by teachers in the
Blackstone Community school's bilingual education progran..

Step 2: A letter (Spanish and Englisht was matled informing the parents of the
nature of the study.

Step 3. A telephone call followed within vne week explaining the study and
aiswerny any guestions the parents had.

Step 4: Anappomtment was then made for i home visis,

Stepr &2 Durmg Gie Botne Vst parents were ashed which fanguage e
preferred e mterview ed i and whether or et they Trad any fonthe
fuestion s,

Step o: Vherr nehits svere explamed and they siened acconsent for

Step 7 Fhe mtersien was conducted and respondents were provided vath the
name and telephone number of the mterviewer m case they Il any
questions  Tach mierview Listed approximately BN mmmntes - An
Hieenin e ol S23.00 was given o cach Gy after completion of the
mtenen o cotpensate them for ther e and clon

The Stndy Sample Compared to Poerto Ricans in Bostonand in the Nation

Puerto Ricans m the United States nuher approsimatels 2 dnnthons whichves T
o the Latmo population e this cauntiy sand approvimately one pereent ol the totai 1S
popilation National denmozraphie statisties pomt 1o sevenal hey factons and trends This
cthne sronp s tapidly expanding, and asaesuit o dispersal aind chanzes m oueration
patteriis, 1t has spread Hnouzhout the Eoted States Amoste ity pereent ol Pucrto Ricans
o the S esedo i r Yol State cds o st ol thens v e News Yokt

Floweser, sizable Puenio Wic i compmummies can be fonnd mmost ot the by states
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The state of Massachusetts' Latino community is predominantly Puerto Rican

(52.96 ). Puerto Ricans and "Other Latinos” arc the largest Latino subgroups in the state,

accounting respectively for 2.5% and 1.9% of the total population. “Other Latinos” come

from Cuba, the Dominican Republic. Central and South America (Boston Redevelopment

Authority, 1993).

TABLE |

LATINO POPULATION BY AGE FOR BOSTON, STUDY SAMPLE. AND NATION

Boston Study
CATEGORY 1990 Sample Nation

Percentage Percentage Percentage
Under T Years O1d N8 AS A0
fo-24 200,94 2120 16 049
25-34 22.9% 177 IN.2%
A5 P28 (0.4 15,37
45-54 404 0.0 S04
35-04 RIOLY 0.0 S99
65+ e (o 4.7

jon oy OO 1000

NOHE Percent ves tor PBoston atad tha aation ae

provcided B the Beeon Diesclopiicni ASuthanty s




e Puento Rican study sample consists of taenty=tour households. The sample s

Siehitdy venmgrer than the general population of Latinos i Bostor or the nation, reflecung the
Aty s focus on Families with young school children. The rescarch sample alsois less well
Cfcated than the general Latino population and includes more single female-headed
howseholds, Specifically, youths 16 years or under represent the Jargest group m the Boston
1090, study sample. and national population. The family size of a national sample of Puerto
Kicans is similar to the study sample. with an average of 3,37 persons per houschold. The
mational pereent of smgle female houscholders is 43,34 considerablv lower than our sample
o1 006G The national median age of adults is 20,7, similar 1o that in our sample. The
“orcent of the total TS, Puerto Rican population to have completed high school s 38,07
o aderabiy Tigher than the graduate rate of 28,65 Tor owr sample (Gaston Institute. T2,

[
L

e topieal ity moour sample s headed by awoman aged 3290 wath three pre-
st aed clamentany schoat aged children, She arred from Puerte Ricon 19754 and has
e her current community wtotal o ten vears. Her formal education is below a hieh
ool and she s receiving same formi ol public assistance. Mothers worked outstde

ce e e only three aut of the twenty -four househaolds i this study - Her Eguage of
Covence e Spanshiand thiss retlected incher deatimgs wth the ontside wordd She preters

Loctocsion tadio, and nesw spapers for enter e nt.

Hey pranens ool support cotnes rom 3 peisans pomay close Tannly inerabers
bl e knows her nest door nerghbors, she does nac feel comtortable seekimy then
i Her mnvolveruent m the human serviee systenn s adso very hinnted. athougsh ey

Coe Do of o tandy are quite extensive,

S oo ecalved moviatnge hier clnldien’s schoob and plins anacuve pait om
Lo hienswarh then Tomew ork, Although ccononncally poorsand dedahing with the trls
Crcbations of e m the mner ety she s satisbed wath her family s cnvrent v

Liead e Toeh hopes tar her cabdren s tateres Phe taindy s ol phanmie toieee te

Soon b peetnanes b b Poerto Rico

N
Yy
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Sample Disposition

A total of forty-five Puerto Rican families were selected as potential participants from
two kindergarten and first grade bilingual classes at the Blackstone School in the South End.
From this number, twenty-four (saniple goal) agreed to participate in the study. Five families
of the initial forty -five refused to participate: twenty-one could not be contacted as a result
of unlisted numbers {N=51 no telephone (N=9), or discontinued telephones (N=7). Etforts
were made to obtain correct telephone numbers/addresses. including contacting  the
enwergency numbers that the families provided to the school. The first set of interviews was

conducted with the twenty-four tamihes,

The second set of interviews involved eighteen families. Six out of our twenty-four
Puerto Rican families had either moved out of the area (N=3) tone returned to Puerto o
and did not leave a torwarding address)y or obtained unlisted telephene numbers (N=3) and

did not respond to wntten communication or repeated visits to the home.

The third set of interviews were successiub i folowing sixteen famihies ttwo famlies
moved out of the ety and the fourth and fimal sct of interviews mvolved thirteen Lamlies
ctwo Tamihes moved and left ne forwarding addresses and one «dJid not respond to repeated

ctforts fo contic t them

Hie methods used to contact fanulies moanterviews ts oo three and tour were stnilar
tor those used in the firstmterviews aletter was matled to the sample (EnghslvSpanish,
tollowed by a telephone call to sei up an appointment for a home visat However, the drop of
twenty-five pereent between mterview oine and two ocemred i aelatively short period of
time cfour monthsy, and ghlights the difficulties i obtaming and niadntaming o sample m

urban-based rescarcl Dropolls i the remaining tsvomtervicew s were not as diamatie.




OVERVIEW OF INTERVIEWS

Questions were asked in different interviews toobtin a complete picture of
respondents. Some respondents did nou answar some of the questions, so the numbers of
responses for items vary. The interview guestons for the secend through tourth interviews
were developed based upon the answers obtained at the prior nters wew, Conseguenty, cach

set of interviews built upon the previous interview.

First Set of Interviews

The initial intersiews were completed during the Spring of 1943 and consisied of
seventy-cight questions. Data were gathered on a0 wide range of topics, from husic
demographic inforination to history of migration, help-secking patterns. and perceptions of
the community and schools, These interviews provided haseline data and demographic

intormation with which to campare the sample papubition with that of Boston and the United

States.,

The responses to the mital mterview rased questions ahonthow the sample viewed
(hen enyirantuents opinions ol what constitutes i “perfect” schaek and community were
satglin o compare with thew opimions of thew curtent Iving sitaions, Phar relative iolation
o tormed and natural support - ystenis iased concerns aboutapepulitieio necd hut not

receinang suppoit,

sceond Set of Interviews

The second sel of mtervicw s was conducted i Jannany and Febroarye 19910 1o
questions were ashed covernmg the followmg: fopic arcas: Ch Puerto Rico Related. o2
Current Community 1 31 School and Career Applications: b Ethme Bdenbity and angoaee:
and 30 Natura ] Support Svatem Specific. Questions were developed hased onrespondentys’
answers to the mtial mtervies s chaselne detar and soneht to clanty o espand the carhen

questions and provide miormation on new dreas.

Phe ~ccond et ol mtenves s sousht more detal about and clartication ol what

constitites support and ow tooaccess it whennt s neededs These mternviews delved mito

| erdc
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wonien's aspirations for their children facilitating/hinderin . factors in educational attwinment,

and the role of ethnic identicy in this process.

Third Set of Interviews

In a deviation from the initial and second set of interviews, those in this sample were
telephoned to set up an appointment for a home visit without first being contacted by mail.
The third interviews were conducted from May to July. 1994, Twenty-three questions were
asked about (1) school-community relations (methods for improving collaboration): and (21
natural support systems. These two broad categories were sub-divided into other sections.
The third set of interviews explored in greater depths ways of improving collaboration among
all parties. details pertaining to the nature and =xteat of support systems. importance of
contact with other ethnic groups. help-secking puiterns, literacy (English and Spanishy,

pereeptions of current economic status, and plans for moving o another community.

Natural Support System Interviews

At the end of the third interview. respondents were asked to name one person whao

was part of their support svstem who could be imterviewed as part of this studv. Only one

respondent stated that they had no one but themiselves. The other respondents indieated a
persen who could be contacted. along with atelephone number. and a willingness to spedk
with thenabout coaperatig with thas study.
1
Fourteen natural support respondents out of i totah ot sixteen possible respondents
participated inthis phase of the rescarch. Interviews were conducted by telephone and lasted

approximately 30 minutes. All but one of the iterviews were conducted in Spanish.

Responses by the suppart sssteni inemberse e tarm. antiuenced development of
questions for the tourth and Timal Tanmily mterviews conducted dung Tanary and Febraany
1995,

ERIC
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Fourth Set of Interviews

The final interview consisted of i total of twenty -f1ve guestions that gathered further

inlormation on school-community relations und family relations and natural support systenis.
This interview clarified various aspects of community-school/natural support systems
relationships. and assessed the impact that the study hadd on the participants, In addition. an
effort was made o capture what changes. it any. had transpired with the families over two

vedars

1. FINDINGS
COVIMUNITY (Puerto Rico and Bostan)
Puerto Rico Related Themes

[he fist mterviens gathered detaon defmitions of communiy i Puetto Rico and the
epe 1 respondents most fondly remembered abouw the Ishnd. The responses tellmta five
Caterattes Ol envrontient 1N= 120 ecn o warin weathier, palin trees, beiches: ey fannbal
celattonships N=81 coa relnves and toends Teft helind: e culttnal tactors (eN=21 e
celeheations, bunldings and plazas with cultuial ssmbols, partiess 64y triendly people (N=50

ar St overnll satets oN=1 paricalaty Tor chldren swhocan play outside unsupery 1sed

T he secomd set ol intenviens ashed gquestions cocused on tamly plans o et o
Pucrto Rico Far example. respandents were ashed now long they had ity planned to
Loy n the United Statessand whether ther plais toaeturm to Pucrto Rico changed since the
et tenyiew, Onlyone of the respondents et Paerto Rico knowing it she swould neve
o o e there. The sargest namber oNz=61planned 1o stay e the United States one vean
betore retinnimye. Others planned to sty the Uimted States twoto tuce vears eN=2rand
fve vedis ONz L One respondent planned v stay g one te three months, This question was
ot applicable 1o o respondents w hodid nat Tave any speaic e pettod e mnd hetore

e e thiree respondents whoewere hornomnabe Ulrnted States.

Paive respandenis tabicaied et vy i soebied toorovorne re Paciio Rce gt oane

e date Then reasons were tapmtal e natuee o S Spamishe Tangnage ke

i
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communication casier (N=11. and environment/friendly people (N=11. Reasons for staying in
the United States touched on children being born here (N=2), health reasons such as better
medical care (N=2), family is here (N=21, economics (N=11. and high crime rate in Puerto
Rico (N=1).

Migration Patterns

Of the twenty-four fumilies in our sample. only three were born in the United States
(New York and Boston): the rest were born in Puerto Rico. The average family left Puerto
Rico in 1974 with migration occurring over four decades: 1960, 3. 1970, 10: 1980, 7. 1990,
I. This migration pattern parallels the period of Puerto Rican population growth in Boston.
The vast majority of the families Teft rural arcas of the Island (N=17). compared to urban
arcas (N=4),

Migration was i difficult process, A high number of the parents in the sample tN=130
lett Puerto Rico with one of their parents. Mother and tather with children was the second
most frequently cited category (N=61. Two respondents noted @ single parent. relative, and
chuldren. Interviewees left Puerto Rico for four najor reasons: ccononnie (N=91 social
(N=30: familial (N=4), and education (N=5). Three respondents did not provide a reason.
The vast majority of the sample lived sath relatives upon minal amval (N=18). followed by
living with friends (N=2). and alone (N=11 Buston was the primary port of entry into the
United States (N=15, follov.ed by New York City (N=510 and Hartford, Connecticut. ¢N=1,
The families m our sample have lived e ther current community from one (o five veus

CN=UE SN Lo e years (NS ten o nmeteen vears (V=91 and twenty vears o more (N=00

Connectedness to Puerto Rico

Only two famibies returned 1o lve m Paerto Rico atter having resettled i the Unned
States, and these famibes eventually returmed agam to the United States. More than halt
(N=131 of the parents have not visited Puerto Rico smee thesr il departure: The children,

however, bad o breher hikehhood o retumimg oyt oz 1,




Current Community

The importance of developing a better understanding of how respondents viewed
community was underscored during all sets of interviews, This perspective is particularly
critical in setting the context for examining formal and natural support help-seeking patterns.
Thiv section of the interviews gathered more detailed information on perceptions of
community and comfort levels, as well as help-secking patterns involving key formal
institutions. Questions covered three dimensions: attachment to community. use of formal
services, and pereeptions of community and attitudes of the general community toward Puerto
Ricans.

L. Attachment to Community. Responses in the finstinterview indicated that halt
of the respondents (N=12j are involved in community-related activities. meluding serving as
a member of the housing council. parents committee, crime watch, teen and parents
committec. tamiy support group. youth programs. and festval comnittee. These twelve
mdividuals indicated that they did feel as it they were a part of the commumity. They have
knowicdgee of the community and ol participating i Hispanie activities/events, Twao othet

respondenis indicated o desire ta he mvolved im community activaties,

e magority oN=Lhimdicated a witlimgness 1o have thew clsldren mvoived an
cotmunity activities so that chiidien can make triendson the nerghborhood. Keep busy anad
aut of trouble. get better sactal/iccreational henefits, and have opportanities Tor positive

fcarmnz expenences, Halt ab the tamhes oN=1 20 partcpated m sporting acusaties

Only one of the aighteen respondents m the second werview indicated thut <he woadd
Alfow her cluldren to play i the street unsuperyised by an adott, Other parents noted that an
sureets are dangerous tN=" 0 accrdents are possiltle e N=20 and stiangers aee nat ioche trusted

w0
" I .

2. Perception of Community and Attitiedes of the General Community Towoerd

Pucrte Kicans, One scction of the second set of terviens focused on respondent
perceptions of the commumty When ashed what themes come o mimd when “nerghborhood™
is mentioned. respondents most frequentds aidertitied violence oN=Tvand the oy of heng wath
ones o groupoN oo e latter group hived i housimge developiient created by Paerto

Ricans e Vil Victona, No prnvaey N=2wmperonal natare o the i e oN=200 depression

»,

N, 1

b and had covitomnent o boweere alboienns inked o comnmiy o these tannhes




an ideal community in Boston would have the following qualities: safe environiment (N=9),
united people/friendly neighbors (N=5), sense of community spirit (N=1), clean streets (N=11,

and respect for human rights (N=1).

When asked if they behieved there was racism in the community, ten said no. seven
said yes, and one indicated she did not know. Those who responded in the affirmative
indicated that the greatest source of racism emanated from Atrican-Americans toward Puerto
Ricans. Only one respondent noted school and job discrimination toward Puerto Ricans.
Questions also focused on multi-cultur:l relations, in an attempt to better understand the
desire of Puerto Ricans to have closer contact with other ethnic/racial groups. Galy four
respondents indicated that they did not have friends who were non-Puerto Rican. The
remaining sample (N=14) indicated that although most of their friecnds were Puerto Rican,
they did have {riends who were non-Puerto Rican. In placing friendship networks within a

community context. all respondents said “yes” ta enjoving living with other cthnic/rucial
eroups, They listed the opportunity to learn from other groups concerning various aspects
of culture (1.e.. food, music. history as the most viluable outcome of this interchange. All
respondents stated that they wanted therr children to have friends from other cultures for

similan reasans,

U s¢ of Transportation

Eleven fumilies mdrcated they owned acars Almostall of the families €N=221noted
that they used public transportation. Thewr focation inan ugban arcaomade ierelatively casy o
walk to vartous settings or take public transportation. The high cost of owning and

DLHRLEUNINE @ car wits cited as a major reason not (o own one.

Voting Patterns

Data indicate that this populiation does not often exercise its right to vote i elections,
Only cight out of twenty -four respondents stated that they were registered to votes with sy
having voted m the Tast election. Prior to coming to the Uiited States, more voted m Puerto
Rico tN=12y Ten famihies hid not voted in Puerto Rico elections (his question swas not

appheable to three parents who were hornom the Umited Statesa
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Cultural Connectedness

Culturd connectedness was measured through @ series of questions focused on
culture-related activities. Only nine families indicated that they participated in Puerto Rican
organizations (mainly Festival Puertorrigueno and Festival Betances) or the IBA houard. Less
than half of the families (N=11) attended Puerto Rican community dances and festivals.
However, over two-thirds (N=19) conducted birthday, Christmas. and Three King's Duy

celebrations in their home.

Satisfaction with Current Situation

A set ol questions in the fisstinterview examined respondents satisfuction with therr

current living situations. In examining why they moved to Boston and the South End.

respondents said they were influenced by i desire o hve close to family (N=1T and friends
(N=1 Nine applicd for and were aceepted mnto public housing, Three indicated that they
were placed n public housing and did not lave any chotes, and two respondents moved there
becitise of low rents, Interestingly. almostall respondents are happy swith thew community
Reasons ineluded having Tow rents, being close to stores and health centers, being close o
familv/imends, and having a large nuniher of Paerto Ricans living i the community: When
asked whether they would want to move o anather ity in Missachusetis, sinteen mdicated
o, seven said ves, and one was notsoces When ashed 1 they would Tike tormove o anothe

Aate the vast mugooty imdicated no oN=1SCFve idicated a preterence tor Flonda

Language Preference
34

The tgonty o the trstnitervien sample e300 of 2hprcteried Sparasheas thei priman
language. Twenty-one spohe anly Spamishoin the home: the renmanng thiee spoke bath
spashand Baghishe A snmba preterence tor Spanish was prevalentin the ase of medie 20
read Spanish newspapers, 20 hstened to Spansh radios wnd 23 watched Spamish finguage
Leievisions The preference Jor Spamsh was evdent throughout ol wete obmterview someludine

ihose famihes with natural support systems.

I
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Responding to two questions in the Jhird interview (N=16). almost all of the
respondents (N=15) indicated they were comihnanie reading and writing in Spanishe a slightly

Jower nunber (N=12V indicated o simitar comfort leved in English.

Ethnic ldentity and Langu: ze

The second set of interviews examined language preference for children and ethnic
identity, When asked what language they would prefer their children to speak best. ten
respondents said both English and Spanish equally: Spanish or English alone were noted by
four respondents each, Ten respondents also indicated they wished to have their child return
permanently to Puerto Rico to live upon attaining adulthood: five stated no to this question,
and three indicated that the child should ultimately decide,

When asked how they define themsehves ethnically, Puerto Rican was the muost
frequently cited response (N=910 tollowed by Hispunic/Latino (N=7). und  Puerto
Rican/Hispanic (N=2). Respondents were then asked how they want their child to adenify
cthnically upon reaching adulthood. This question resuited ina wider range of responses:
Pucrto Rican- Hispanic or Latino (=101, Hispanic -American ¢N=21. Latin Ametican (N= 1),
American «N=1and didn't know (N=31,

Asked o identnty who they believed the child admired most m the fannly and
community, respondents produced an extensive st grandmother (N=61 mather tN=5). aunt
(N=2) teacher (N=2), both parents (N=21, older siblings (N=1odo not knove tN=41. Some
respondents selected more than one individual. Sixteen respondents. on the ather hand. could
not name anyone in the community who has msprred their child tone noted a counselor and
another did not know,

The question of what. 1f anvthing, had they done with their cmldren to make them
mote aware ol being Puerto Rican/Hispanic/Latino, highlighted the mutti-Taceted aspect of
culturabhdentity: o reading books on Puerto Rican culure and history «N=4: 02 attending
Pucrto Rucan culture and history events (N=K1 (3 teaching them to cook and cat Puerto
Rican meals «N=130 0 ¢h studving aomap of Paerto Rico (N=210 (510 watching Spanesh

television tN=30 000 hstening and dancinge to Puerto Rican musie «N=7 1 and (70 teaching

children how o play doninos oN =20 wineh s o common cultural activaty.
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CHIL.DREN'S SCHOOLING

A set of questions i the firstinterview explored the fanuly's relationship with thewr
children’s school or schools, including their opinions on the assignment to or choice of the
Blackstone Community School, parent satisfaction, and other options concerning the
education of the child in our study samiple. More than half of the children in the sumple
familics do not attend the same school (N=17). Six fumilies. however. have all of their
children in the Bluckstone Community School: one faniily only had ane child,

Respondents were ashed it they se'ected this school and if so. why. MostoN=2(h
indicated that they did so and that this was very important to theni: four noted the sehool was
assigried o them without requesting it. In Boston most parents choose the schools to which
their children are assigned, but not all schocls have bilingual education programs that mecet
£ student's needs, Reasons for selection included the quality of instruction teachers, principal.
homework)., proximity to home. bilimgual procram, and physical condition of the butlding

colean and modern,

Albat the fanuhies ON=2estated that they were happy swath the school, This patiern
Was consistent acrass ol seis et e ovews, VMos Lanbies reported that then claldien also
hked the schoot (N=211 Thiee respondents sand their ehildren did not Tike the sehoal hecause
altoa much homew ork, Parents were largely delighted wath the childen's teacher oN=234
They also approved ofahe primcipal and stadl - Triendly . knowledgeable. accessible, and
Milingual. The parents” abiliny todentty with schoal personnel. the Lirge nunnber of Tana
Fandies i the school, aceessaibibiny af school tgcographucal and codtalyand an atmosphere

af accephanee d contibuted o positive techngs,

When questioned about swineh Tinguage they used whien visiime the =choot crchiteon
said Spanish, five sad both Spamsh and Eoglishe and one indieated Toaeheh AR of the
respondents |ww1k'1'lful Ihneual cdicaten for then chaldren. This provided thicie clutdren woely
the Ingustic/eulnrad capabilivies tooretinm o Paerto Ricoror foosta i the Thited States

he nunhetable for future jobs

Anothier set of questions focused on patent comtort and myalvement e schoat related
activitios, As notedcalmostall ol the parents eN=22 et comtortable visiting the schoal A
sl gonty oN LTS vsated the school dandy tosdeopootd o pick upothien chialdien One

third of the Lanhes eN=Scalwavattended pacent mecangs: soven tithes mdicated they o

0y -
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so sometimes depending on the topic: nine families said they never attended (three of w! on,
had conflicts with joh schedule). Parents (N=12) suggested that the school undertake more
activities/events involving the broader community, not just tamilies with children in the

school, as a way of breaking down barriers between school and the greater community.

When guestioned about who does homework with the child, twenty-two parents
indicated they helped their children. Only two said the child did it alone. Finally, when parents
were asked what success in school means, three important themes emerged: (1) proper
behavior - particularly towards the teacher: (2) high grades and achievement: and (31 reading
ahility.

SCHOOI, AND CAREER ASPIRATIONS FOR CHILDREN

A series of questions to parents in the second interview focused on future educational
and career goals for their child. When ashed whether they wanted their ¢hild to graduate from
high school or obtain a G.E.D diploma, all respondents (N=18) preferred a high school
diploma. Their rationales for this preference included: “they learn more.” "GED s an casy
way out,” “great accomplishment.” “represents 12 vears of hard work.” When ashed "Would
vou like vour ¢hild to go to college or get vocational training after high school?”, fourteen
respondents stated college: three sind the child will ubtnoately deade: one was not sures and

one said 10 wasn't necessary o contnue past high school.

Responses about what their ehild needs i order 1o get an advanced education
clustered on the following categories: family support (N=11 discipline (N=310 school
support (N=31: personal strengths (N=200 resist negative peer pressure (N=2): focus on skills

(N=21 and attainment of nimimum reguirement of a lngh school diploma (N=11

When ashed what comes to mind when someone menttons that their chald s
successiul, the majonty (N=140 believed that meant the chinld had a good education and goad
cmploynient prospects, Two respondents said that it meant ther child was happy: one sad
tie child was talented: and two could not answer this question. Fhe responses to this question

didd notdiffer in the fimal mterview,

Questions were asked to detenmme the navare of helpmg/hindering forees related to

cducationat-career achievement. W hen ashed to st the reasons thenr child might achieve then
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aspiranons, tour reasons were given: fumily support eN=1310 child worked hard (N =51 and

child's talent and innate resources (N=210and postive peer pressuie (21

When asked to list the reasons why their child might fail to achieve the educational-
career goals. the majority (N=13y indicated lack of interest on the purt of the child. Other
responses included lack of resources (N=2). school system not supportive (N=2), negative

peer-pressute (N=2). luck of father's support (N=1.and did not know (N=3).

In describing the “perfect school™ interviewwees highlighted personnel. structure. and
the cducanonal process: good teaching and support services (N=121 safe and clean
cinvtomment IN=3), preparation for e (N=30, parent involvement (N=1), special education
and individual attention (N=1), and "like 4 private school”™ (N=1). Respondents were asked
who in the school they would turn to if they needed help with their child. Both teacher and
principal were mentioned (N=11. followed by family members (N=8i10 with the rest
mentionng counselor or social workers (N=21, priestminister (N=11. and support group
s However, when asked af they felt comfortable tdking with somicone i the school
Shout @ personal or family problem. the maorty iN=13 sard "no™ for fear of bemg
mstderstoad and then being reported 1o the Depaitment ol Soctal Services as
abusimgimeglecting parents, Five respondents saad ves™ they wonld fecl comforable talbing

vl s teacher, pomapal. ar counsetor.

SCN00-COVVUNTTY RELATIONS

Fhe third set ol interviews gathered mtormanon on how ta nprove sehonl-
commanity relations. Somie gquestions Tocased on how collaboration can be mitiated and
faciitated. When respondents were asked b they behieved parents should be v olved i the
cducation of thew cloldrens all respondents answered e the atfirmann e Respondents
rdicated aneed to ko what then children were Tearmug in school and cited the benelis o
fearming bom thewr ehldrens They noted that the school could make it casier to mvohe
parents e child-related acovities with imereased personal contact, workshiops on parentin:
cBome a parent s vay Land s maeasad parenteacher conterences, festivals Lo

porentsAanhies s and speaad scrvices o smgle parenis

Respondents stated that parent focosed workshops e Bite challs behavios

mangaeement. doege et tmces wonkd attract them o the school Voo volunteds
[
l)'
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opportunitics (¢.g.. ficld trips, classroom instructional activities) would provide avenues for

meaningful involvement.

Respondents were asked how teachers could play a role involving the community in
children's education, They mentioned improved communication (more correspondence.
telephone calls) and more personal contact. One parent noted that it would be very helptul
to have teachers visit the student's home. However, one parent suggested greater contact
with teachers should take place at school, saying “ltis the parent's responsibility to initiate
and maintain contact with the teacher,” One respondent indicated that children's art could be
displayed in community-based settings such as libraries and grocery stores as a means of

informing the community of school-related projects.

In examining a different aspect of school-community relations. a question was asked
about how parents can help their children's education. All respondents provided suggestions:
helping with homework, attending school activities, communicating with school whenever
there was a concern. When asked who parents could turn to when they could not help their
children with homework, respondents covered the following groups: older siblings (N=8).
ather relatives (N=7). professionals (N=5), such as a librarian or afier-school counselors. and
teacher (N=3), One respondent stated that it she could not help her child. then there was no

ane she could turm to tor assstanee.

b the final mteryiew. tespondents were asked about the nature of their involvement
m the schoal, and about how community leaders and social serviee providers could be maore
active in cducation. A majority (N=11) of the respondents indicated that during the past year
they were more acuvely imvolved e thenr children’s school. - This involvement not only
reflec d increased presence in their children's classrooms, but also availing themselves of
cducational/recreational opportunties in the school. In short. the school's influence i their

Ives had increased over the vears of s study.

Al ol the respondents mdicated that they would encourage and welcome teacher
participation mommunity events and activities, The responses were very simithar to those i
the mitial interview two vears carlier. Some noted. however, that they understood the
deniands of the job on the teacher's tme and energy but helieved that increased participation
wauld benetit hoth child and teacher, The Tatter would have o hetter appreaation and

understandme of the chald™s commumunty.

b




The magonty (N=104 of the linal-interview respon ents indicated that community
icaders and human service providers must have a greater awareness and presence i the
whool. This could be accomplished by providing greater opportunities for communiiy or
parent leaders to be involved on committees and in other aspects of the school. Huian
cervice providers, mturn. could be encouraged to participate by providing space for them to

dehiver services m the school.

Parents, according to the respondents, must be nvalved inall aspects of then
Steidicn s education and have a presence in the school to show that they care about education.,
However, having children in many different schools, some at great geographical distances
tronn honie because of parent choiee and desegregation, senously limits parental involvement

ERENRI SN TN \L,‘hm\l\.

HI. FORMAL AND NATURAL SUPPORT SYSTEMS

Criestons car natutal support ssstems assessed the extentand degree of help thatis

canahle toand accessed hy the sample tanmlies, Inthe firstinterview . respondents were
ceacstened abodt whio they would turm o when they had a prohlem i varioos cocas. Table

Ao s Hicn responses,

TABYE 2

SNOMBTR O RESPONDENTS WHO SEFR HIT P TROM NATURAL
OR FORNAT SUPPORT SYSTEMS (iN=2d)

Natural Suppon Fonmal/Human
ooy Ney Sysiens Service Orp. Nov Response
CoPersongl 22 ¢ 2
Fiotionad n 0O 2
Health 2 9 3
i binancial 2 0 ()
~ Schaoal 2 4 : 3
S lterprete | < 1)
H o oottt wed b e oy
0
I)’ \
~ 0
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The families in the sample prefer to seek assistance from their natural support systeins,
Of th:ose seeking help from natural support systems, most (N=21) named a relative -- parent,
sibl ag. aunt/uncle as the person to whom they wonld turn. Only a few mentioned someone
in the community (N=6) -- a neighbor (N=3), older-adult child (N=1), or pastor (N=2).

When asked in the fourth set of interviews to describe the qualities of a good helper.
respondents noted the following: ability to listen (N=12); good sense of humor (N=11);
cxcellent communication skills in Spanish and English (N=10): and a willingness to help at
anvtime (N=8), The respondents were asked if they were helpers to others. All stated that
they were helpers and addressed a wide range of information, expressive. and instrumental
nceds on which they helped others.

PATTERNS OF SEEKING HELP FROM FORMAL SYSTEMS
Public Services and Use of Interpreters

Questions were ashed during the first set of imterviews avout the need for pubhic
services and  the use ol anterpreters. Nine aespondents have been assisted by
hilingual/bicultural social workers or counselors in public human service agencies in the past
vear. Of those needing services, almost all (N=8) noted that they needed help eeting
paperwork requirements for obtaining health, social, and cducational services. The majority
of the sample attend ageney appomtments alone (N=10) or with a family member (N=5). This

family member usually helps with Language interpreting or is very familio with entitfement.

Health Conditions and Use of Services

The first set of interviews asked asertes of personal gquestions assessing the phy el
and emotional health of the families in the sample. Eight fanulies indicated that they or g ¢[0<8
relative sutfered from some form of disability. Six additional families indicated some menibers
of their immediate or extended family received mental health services: five of these six families
mdicated that famty members had a problem with alcohol or other drug abuse and three of
these are currently seeking treatment. None of the fanulies mentioned family violenee as a
threat ta their well being.

\)4 (R
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On health needs. respondents noted receiving services i len separate health setungs.
The South End Health Center was indicated by almost half of the sample (N=12). Sixteen
respondents noted that they went alone to the health settings because these settings had
hilingual capabilities. Two respondents indicated they always went with some family member

fur languuge and moral support.

Police and Library Services

In the first interview, twelve respondents indicated they telt comfortable calling the
police il needed: six others have had to call the police in the past. An additional six
respondents who noted a reluctance to cull the police raised issues of ack of trust and
fanguage barriers.

In ihe ~econd interview. fourteen of the cighteen respondents indicated having visited
their local Iibrary for hooks and other materials. its poodisafe environment. and tor self-

Iprovement opportunities.,

[.atino Agencies

The seeond interview sought mfonation on the cattural and Tinguistic aecessibibity
of Hispanic social agencies Whenasked it they felt Phspanic agencies could hedp famihes.
fitteen respondents answered yes and three were notsuie. Respordef®ts identitied five hey
hspanic agencies they could turn o it m need (Aliunza Hispana, Case del Solo Cardinal
Cushing Center. Oficina Hispana, and Inquilinos Boricuway cn Accien (ABAY - When
questtoned it they have ever used these agencies and would they recommend then to
«omeone. the majority said yes. Eleven respondents said they have used these agencies tor
ESL. GED classes, housing services, and family support groups, and wouold constder using

them m the future, Ten stated tiat they would recommend the Tatmo organizations o others.

Respondents were alsoashed hiow key Latimo commumty imstitionsfagencies play
arole m educating Puerto Rican youtl The majority of the responses (N=1-4 ghlighted
these organizations’ reereational and social programs that reach out to engage voutly n
productive activities that provide @ safe and supportive cnvironment, More speaifically,

IL'\]M\IML‘III\ noted e necd o better voumrdinate actviies between the two syetems. o
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devetop alier-school programs that follow up on what is covered i scheol-homework, to
provide tutoring, and to better integrate soctal services within the school for both students
and their families. Four of the respondents, however. could not identfy any role for

community institutions,

PATTERNS OF SEEKING HELP FROM NATURAL SUPPORT SYSTEMS

Respondents were asked in the fiest interview to hist all of the people they considered
10 be their primary support (individuals whom they can count on to be of help at anytimen.
Respondents indicated that their primary support comes from one to two persons who are
close family members. Although they know their next door neighbors, most families (N=17,
do nat feel comfortable seeking their assistance. Although religion is 4 support system for
a ~izeable number of famities (N=121 and fulfills important spiritual needs. only one family
noted a religious leader us part of therr support system. Few of the families use
merchant/social clubs to meet a variety ol informational, expressive. .and instrumental needs
(N=0].

Respondent Definition of Natural Support Systems

e finad mterviess exaned how respondents defined natural support systems, The
tesponses proved quite revealing about the role of culture in the helping process. The
magjority noted that natural suppaort systems were cultural-hound ciradittonahy way s of helping
others -- tamily and non-tfamily. These svstems provide a mechanism that allows indiv iduals
o both receive and give ad without fearing shame or embarrissment. Said one respondent
Tt is our duty to both hielp and be helped.”  Another noted "Our Puerto Rican culture has
taught us that we must share responsibility for our Tanuly. friends. and neighbor's well heing

Three of the respondents, however. could not define what nataral support systems e
Role of Biological FFathers
In the third set of interview s respondents were asked about the role of the iologieal

tathiers, This question was not asked carhier in the study due tos sensitive nature, The

responses to this question contribus oo g better understandmg of fannly sapport sy steps
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Only five of sixteen respondents indicated that the fathers still played an actve and supportive
role in their children's lives. Three others maintained minimal contact, and eight fathers had
no contaet with their children. Of these eight, two were in prison, two were in substanee
abuse treatment programs. and four were not locatable or were in unknown locations. In
Jhort. most of the sample consisted of female-headed houscholds without any means of

support from spouses.

Views of Natural Support System Respondent

The responses from the natural SUpPoOTL sySem nerviews Were very reveahing abont
how requests for assistance are made and how help is given. Individuals in support systems
provided an extensive array of assistance in two major categories:  Instrumental and

laxpressive.

1. Instrumental Role. Almost all (N=12) of the support system respendents
mdicated that they provide the families in this study with financial assistance tgvng ol
fending moneyy. provide cindd care particulanly during emergencies), and provide foud
pparticularly when food stups are Tate m arriving k. They also provide interpreter services
(N= 101 and information such ahout public assistance regulutions, school meetingscand soon
iINEN,

2. LExpressive Role. Counscling about fanily prograns. acting out cluldren. and
enotional support were the most frequently cited services (N=14, Referrals to folk healers
(N=7) and helping to inerease pacticipation in community exents EN=01were also anmenth
noted by the respondents as services they provide to members of these mbonnal suppont

networks..

The respondents mdicated that they not only provided assistanee hut were QI
rectprents of assistanee T essence. the telationship was reciprocal m nature, The support
svstemis taok great pride in helping and noted that they found themselves very much v the
cme soctl-ceonomic predicaments as the families in our study. Sharig sumlar circumstanees

e ilitated communication but himited how much hielp could be provided

I
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Religion

The first interview included several questions on the role of religion in the lives of the
Puerto Rican families in this study. Twenty families indicated they were religious -- 14
Catholic and six Pentecostal, Eleven of these families indicated they were religious prior to
leaving Puerto Rico. Families sclected their current house ot worship as a result of un
interplay of several factors -- proximity, priests/pastors speaking Spanish, and family members
attending the institution. Nine families attended religious services on a weekly basis, one
attended twice per week. one bi-weekly, and three monthly. The remaining six respondents

indicated that they attended infrequently.

All who indicated a religious affiliation noted that they attended religious services with
their fumilies. In essence, it was a family activity. Eighteen said that they had no difficulty
attending services because they either were within walking distance or had their own
transportation.  They attended religious services for a wide range ot personal reasons --
because they encountered nice people. the minister was inspirational, family members also
attended. it was a place for meditation, or the services provided an opportunity to interuact
with significant people in their lives. Eight families have either chunged religions or churches
since their arrival in the United States. Only five cespondents noted that they had funuly

memhbers who attended different houses of worship,

When asked how religious institutions and schools might work together to help vouth.
cleven respondents stated that youth programs (recreational) and counseling could be joinily
offered and sponsored. Two respondents stated that these two institutions should never work
together because of the need for separation of state and religion. Five did not have anyv ideas

on how collaborations could be arranged between these two system,

Folk Healers

In the firstinterview. seven respondents stated they had participated or currently
participate i spiritual rituals, and one stated that she was @ medium. - Six respondents
mdicated that they had close family members who have sought or are currently seeking the
services of i folk healer, Two of the natural support intervicwees stated they were mediume,
Two respondents. however, indicated that they had negative experiences as i result of

patronizing the services of folk healers,
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Merchant/Social Clubs

Participants were asked where they shopped for groceries and whether they could
obtain credit at the stores. Respondents shop regularly in six grocery stores scattered aeross
a large geographical area. Two establishments. however. were mentioned the most often.
Seven respondents identified 4 grocery store located 1 Chelsea. a consideruable distance from
the community being studied: eight mentioned a store in Roxbury. a neighborhood not too
far from the geographical area being studied. Participants said that low prices. availability of
native Toods. and Spanish-speaking staff were the primary reasons for patronizing these

establishments,

The third interview included a question to better understand it respondents could
obtain eredit at local food stores. Three respondents indicated that they could not obtain
credit. but fourteen respondents stated they could. although only five have used this privilege.

Four respondents said they i e not done so because of fear of getting into debt

Fen respondents mdicated that they used the services of botanical shops tthe cultural
vanation of i pharniieys to buy perfumes, medicine products, or to obtain a consultation on
an ailment. No respondent indicated belongmg 1o a social club, although cluldren did
participate in basehall Teagues and other teany sports sponsored by local Latino istitutions

dand grocery stores,

IV, BENEFITS OF PARTICIPATION IN THE STUDY

The fingd interview ashed respondents about the unpact of their participation i this
sudy. Al ot the respondents indicated that they found participation: rewarding and
satisfactory. Several mentioned that the study provided an opportunity to have their vorees
heard: one respondent noted that to the best of her recollection. tis s the only time any

persoron Tauthonty ” hadrever ashed her toran opimon.

Responses mdicaied the interest of Tamilies or untapped opportunities for tamhes to
plavactive and important roles m bettering communications and relationships between sehools
and theit communities. Sty respondents mdicated that participation i the study made them

think about their culture and why s soomportant o them: tw o respondents stated that

o




O

ERIC

Aruitoxt provided by Eic:

participation ‘nad * them think about education for their children and themselves, namely that
education requires planning and not wishing. One respondent indicated that being a part of
the interview process allowed her to assess how well she communicated about sensitive

topics.

On their natural suppert systems, cight indicated that participation in the study
reinforced the importance of having family. friends, and neighbors they could turn to and not
take for granted. One respondent said: “You just never think about what you have and how
fortunate I am to have family and friends I can turn to when in need.” Another respondent
commented on the importance of having members of their natural support system interviewed:

“They. too, are part of this study.”

V. ANALYSIS

This section consists of fowr parts that integrate the professional Titerature with the
data collected: (1) An overview of key themes: (2) Setting a community context (Puerto
Rico and Bestom: (3 Help-seeking patterns with an emphasis on natural support syatems.,
and (4) School and carcer aspirations. We then discuss the conditions and characteristies that

make a responsive schoaol.

OVERVIEW OF KEY THEMES

The data suggest that the Puerto Rican families in this study do not it neatly mto

precomecived categortes about Latinos in the professional literature (Hurtado, 1995).

Challenge of Maintaining A Sample

A sizable sample of Puerto Rican families was hard to obtain, even with the
coaperation of a school principal and teachers. Much information in school files 15 cither
dated, in errorg or sunply missing. Upon meeting with the principal and deseribing our
difficulties in contacting potential families, he stated that our rate of contact was better than

nuny of the school's etforts, These ditticulties have been reported by other researchers in the

to
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ficld (Marin and Marin, 1991; Rogler and Cooney. 1984 Sinnlar experiences have been
noted in the social serviee literature (Alers, 1978: Becerra and Greenblatt, 1983 Mirandu and
Kitanl, 1986). The difficulty in maintaining a sample has large implications for any school-
hased or community-based rescarch that specifically targets Puerto Ricans. although similar

ahservations cun he nude for other Latino groups, particularly those who are undocumented.

Nature and Extent of Natural Support Systems

The degree of social isalation of the families was unexpected. As noted. the wverage
Pucrto Rican family in our sample had 1.3 individuals in their natural support system that they
could count on in an emergency. This number is low and probably reflects the interplay of
several key factors: (1) the role of acculturation and a de-cmphasis on culture: (23 the
tremendous stress that entire natural support systems are currently under -- very little energy
and extra resources to help others: and (31 the inability of any support system to meet all of

the needs ol our tamilies.

The professional literature ghlights the importance of fannly. folk healers, rehigion
and merchant/social clubs ws sources of support (Delgado und Humm-Delgado, TOS 20
However, with the exception of a few fannly members. our saumple doesn't have an extensive
support sy sieim. Religion was i pleasant surprise. More famighes than expected participated
m their commmumty churches, usuallv with their families. However, religious mstiibons were

primarihy mecting spintizd needs und notexpressive or mstrumental needs,

The Boston Foundation's Persistent Poverty Project tFI89) nndertook o study in
Boston focused on Latinos and other communities of color and found that Pucrto
Ricans/1 atinos, although in need of soctal services, were not i fact reeciving themn Flus
hndmg held tue even when focusing on Latino community based human service
organzations, The isalation frony necded formal services farther caompounded ditticult hving

stituations for this sample.

Families Plan to Stay in the United States

The families in e sample do not have plans to return to Puerto Ricos This may be

the result of acculturation and o realistic understanding of how difficult it too make ot
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cconomically in Puerto Rico. The longer the families stay in the United States. the more
difficutt it will be for their children to move back to Puerto Rico, even though the children in
the sample are currently in bilingual programs. In addition. because most of the families are
receiving some form of public assistance, it will be very ditficult to move hack to Puerto Rico
and compete in the job market (Rodriguez, 19911, This sense of staying is new and nuy
reflect new national trends (Ortiz, 1995).

Importance of School in the Lives of Children and Families

The importance of the school in the lives of the children and their families cannot be
overstated (Rvan & Adams, 1995). The school plaved a prominent part in helping these
families address a multitude of needs. Parents had very goed feelings for school personnel and
very often displayed a willingness to get involved in school-related activities. The families’
comfort level with the school was most impressive and highliv' 2d a potential source of
support for connecting them to other services,  In short, the school was one of the few

msttutions, in addition to the church, that served to assist Puerto Rican families in great need.

SEFTTING A COMMUNITY CONTENT

A significant number of questions were devoted to detimng and better understanding
the coneept of “commumity”™ in Puerto Rico and Boston. Detining community, however., is no

casy Lsk, as noted by Eftrat (1974 pohe "Trying to study community is like trying to scoop

Jello with vour fingers. You can get hold of some, but there's always more slipping away

from you.” Simply stated. community is a critical intersecting point between individuals and
the greater society.

Warren and Lyon (T988), Warren and Warren (19773, Rubin and Rur - ¢1992), and
others have stressed that a community may be one, several, or all of the following types: o1
seographical; (2) ethnic/cultural, including socio-econonie class characteristies (solidarity .
(2) psyechological, including a strong identity and sense of belonging through a shared history:
and (4) physical -- @ concentration of facilities, including institutions such as houses of
worship, parks. and malls that bring people together in conunon activities. These tvpes

influence how communities pereeive and identify themselves.

29
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A sense of community is found when people feel as it they belong o and are part of
a group. This sense of belongig includes an awarencess that others will "care,” and that the
individual has a responsibility to care for others,  Furthermore, a sense of community
engenders meaning and connectedness. Inclusion in a community enables members to create

a shared history and common destiny (Allen and Allen, 1987).

In our data, Puerto Ricans in the study sample define community along cthnie and
psycholoagical dimensions. This presents a unigue set of challenges in society where
seography most often defines community. Respondents indicated a degree of attachment to
their current geographic community. but this attachment was not strong, particularly because
wiety coneerns were ever present. Community was defined as a place where their support

syateins ived.”

HELP-SEEKING PATTERNS
FROM FORMAL AND NATURAL SUPPORT SYSTEMS

A group's natural support system is greatly influenced by it heliefs history . tradiions
about helping its members as opposed o assistanee fronyoutsiders or formial support sy stems.
and by tlie lack of available resources in the Targer society (Weber, 198D, In the case vl
l'ucrio Ricans. the resources Tacking in the larger society melude Spanish-speaking staltand
cultnre-specific services. Consequently. the involvement of natural support sy stems within

o comprehensive rubric of resources and services constitutes i help-options network.

Social netwark and natural support coneepts can be applied to the individual. the
family. the group, the network, and the community. Research questions addressed thiee key
aspects ol natural support systems: ¢ neighbors: (20 religion: and (30 botameal shops and
Dodegas tindigenous institutions). This sample’s responses o these questions revealed that

naturdl SUPPOrt Sy SIS Were Bot s exensive as expected.

The data on ncighbars reflected wdegree of solation dess than hall kones then
neighborst OF the respondents who indicated they knew their neighbors tN=810 no one
mentioned a neighbor as a person with whom they felt comfortable discussing personal/family
problems. Respondents stated they felt comfortable seeking assistanee from netghbors for

wstramental. mtormational, o problem solvnge needs.
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Religion proved to be a greater support than neighbors (12 out of 18 mentioned they
attended servicest. The sample reflected a high percentage of Protestant sects (five indicated
they were Pentecostal). There is 4 growing body of literature analyzing the important role of
religion in the lives of Puerto Ricans in the United States (Caroballo, 1990; Delgado and
Humm-Delgado, 1982; Sanchez. 1987: Sanchez-Ayendez, 1988).  The influence of
Pentecostalism and other fundamentalist groups such as Seventh Day Adventist and Jehoviah's
Witnesses has been growing rapidly within this Latino group (Fitzpatrick, 1987). The popular
press has captured the growing movement of Protestant denominations within the Latino

community in general, and the Puerto Rican communnity in particular (Rohter. 1985).

Pucrto Rican merchant establishments can be described as community-based
institutions that provide products and services that have a cultural context.  These
establishments are owned, staffed, and patronized by the community. Thesce institutions are
attractive to the community because they minimize geographical. linguistic. and cultural

harriers to service utilization (Delgado, 1994,

Unfortunately, the literature on merchant establishments has primarily focused on
grocery stores, known in Spanish as bodegas or colmados (Agins, 19850 Howe. 1980.
Vazquez. 1974). Botanical shops (Borrello & Mathias. 19770 Spencer-Molloy. 1994 and

restaurants (Hernandez, 1990 Ravnor, 19910 Stout, T98R) have received scant attention.

Merchant establishmients provide a variety of social support services that supplement
their primary commercial interests. These establishments offer at least seven key services to
the Puerto Rican community: 1) counseling cAgins, 1985: Vazquez, 19740 (25 cultural
connectedness to homeland (Rohter, 1985 Raynor. 1991 Rierden. 1992: Vazques, 19740 (30
assistance in filling out or interpreting government forms (Howe, 1986: Vazques, 19740 ¢4
community-related news and information (Agins, 1985 Korrol, 19831 Terry, 199200 (5)
information and referral to social services agencies (Howe. 1986: Vazquez, 19741 (6) credit
tAgins, 1985: Fitzpatrick. 19871 and 7y hanking/check cashing (Fitzpatrick. 1987 Howe,
TORO).

Although merchant establishinents wete mentioned by the respondents in the study.
they were not playing an active and significant role in their lives or in school refated matiers.
This does not mean that these institutions cannot he enlisted in collaborative activities with
Jocal schools. For this to occur. however. it would be necessary for fimmlies to approach

merchant establishnmients to ask them to colluborate with their children’s schools, Famlies




could play the role of "hioker™ between schools and merchant establishments e Latno

communitics.

SCHGOL AND CAREER ASPIRATIONS

The data on school and cureer aspirations for Puerto Rican children contradicts
cominon stereotypes coneerning low-income Puerto Rican female-headed houscholds. The
averw helming nujority of parents wanted their children to graduate from college und become
professionals. Parents were well aware of the barriers their children need to overcome to
succeed. However. they listed their children’s posttive qualities, indicating the children™s

resiliene: n difficolt situan - -~

The concept of resiliency s not new to education and human services tRutter, 19871
Restheney provides a dramatically different witernative to current conceptualizations of risk.
Sone individuals withm a family or community are resilient and able to cope successfully,
whereds others cannot. The hterature on restliency notes that high self-esteem, cultural pride.

and the presence of socidd supports are hev elements i helping individuals surmount life's

trials and tribulations (Rutter. YOX7: Werner, 19971 Cansequently. how people pereenve and
respond to prablems s affected by liow they teel about themselves and by the presence o
reseurees such as natural support systems that can be used to solve o mpemize problens m

Jnd out of school,

CONDITIONS AND CHARACTERISTICS
THAT MAKE FOR A RES PONSIVE SCHOOL

The Puerto Rican Nataral Support Systemns Study adeiressed many issaes and
perspectnes on how toamprove school-tamilv-community relations, Data were obtamed on
Lovariety ol factors that facilitate interaction among these three smportant contets,
Connections are mcieased when geographical, psyvehologrcal. Togistieal and caitural tactons

are tuken mto consederation by schoals,
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Geographical Accessibility

The geographical location of the Blackstone Community School played a critical role
in helping to foster the participation of parents and their families in school. Its location in the
South End, right in the middle of & large Puerto Rican community. minimized barriers that are
huilt when families have to take buses to their children’s school. In addition, the school can
more casily develop programs with, outreach to, and interact with key Puerto Rican/Latino
institutions. formal as well as natural support.  In this study, geographical accessibility
facilitated families’ interactions with the school. Although proximity is no guarantee of
increased participation and school-community events/activities, it certainly helped the fannlies

in our study visit classrooms. drop off children, and engage in school events.

Psychological Accessibility

The dimension of psychological accessibility refers o (I cleanliness of the sclhiool
buildimg tinternal and externalt (2) encouragement of parlicipation (events such as
celebrations, correspondence, yvolunteer opportunities, Workshopsy to convey i sonse of
apentiess and welcoming to Puerto Rican families: (3) conduct of busimess in a manner thit
is Iriendly vet respectful of parents: (4 visibility of school authorities in the comimunity
through visits and participation in community events: and ¢3) opportunities to communicate
in the language of preference. ie.. Spanish, and not to fewr being shamed or misunderstood.
These "psychological” factors translate into what one parent said ahont the schoal: "This is

our schoal and we are proud to say that!”

Logistical Accessibility
Schools aceessible to the community must have hours and dayvs ot aperation that Tend
themselves to serving the needs of that community. In short. they may need to function
beyvond an 8 AN o 3 P sehedule, five days per week. The Blackstone School has
schedule  that supports a0 wide range of activities. The provision of  space o
parent/community ectings durmg non school hours for exianple, s one way that this school

maxunizes family contact and participation.

A
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Cultural Accessibility

There is no question that having a school that validates the culture of its students iy
one neons of bringing about closer collaboration with families and the cominunity. Parents
m our study indicated that schools must be cognizant of natural support systems and cultural
traditions of helping. Schools, as a result, should include these systems and traditions as part
of social studies and as a means of increasing family involvement. Cultural accessibility also
mohves the following: celebrating Puertn Rican holidays at school: hiring teachers and staff
who are bilingual and bicultural: decorating school areas with Puerto Rican symbols such as
maps and ey historical figures: providing opportunities for parents to come and share with
chiuldren their cultural heriage:  and making an effort to involve school personnel in

community institutions and festivities,

VI. SUMMARY

The followmg findings reflect the struggles of undertaking urban-hased research as

v e the testheney of Tow - incame Puerto Rican families:

I The project experienced a tremendous challenge in contacting and following a
Coliort of T atine families over a two-year period of time. The families were highly mobile.
clumged telephone numbers, and were difficult (o reach. 1t was necessary to develop active
ontreach strategies. including paying cach family $25.00 per interview.

2. The natural support systems of our families are very limited, averaging 1.3 persons
per tanedy. This fow score was unexpected. Most families do nothave an extensive social
e twork of helpers even though many are in tremendous need of resources.,

A The families in our sample have no plans to return to Puerto Rico o live. although
vy hanve very tond and romantic memories of Puerto Rico,

4. Families do not define neighborhood in the conventional geographic way. Instead.
cthinie and psychological definitions prevail. This has important implications for how scheols
and hunman service organizations reach out to the community,

S. Tamilies have high expectations for their children's achievement in school and in
post secondary education. The overwhelming majority of families want their children to
vraduate from high school and obtain some post-secondary education. Families are very
(uie k todentity their children's stiengths, academucally and soctally: mn addition, they are very
copnizant of the barriers children face in obtaining a quality education in public schools,

¥l
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6. Not all members of Puerto Rican natural « 1pport systems play influential roles in
the lives of the families in this study. There is no doubt that "family™ is central to any support
system, followed by religion. However, folk healers and merchant/social clubs are not active
in helping these families' children achicve in school. Neighbors are rarely involved in helping
families deal with crises.

7. Most of the fumilics are not receiving social services. Those who are generally seek
assistance from Latino organizations, with the notable exceptions of health centers and
libraries.

8. Puerto Rican families in this sample, with no exceptions. identified the Blackstone
School as a major resource in their lives. In essence, their children’s school is considered by
many as part of their support system. School personnel, including the principal, teachers and
teacher aides have been receptive to families and have been able to “connect” in a supportive
manner. They become part of a natural system by going "on and beyond" their job
responsibilities.

9. Puerto Rican families have embraced the concept of collaboration between
community and schools as & means of bringing together resources to help children and their
families.
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