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Theory Into Practice:
Standards Into Classrooms
and
Into the Hands and Minds of Students

Introduction

Volatile discussions about the development and implementation of State
Standards have surrounded and involved me for the last few years as the
Juneau School District’s Grants Writer. Many of my colleagues served on the
state committees charged with standards development and because of their
involvement I have been a part of many office discussions about the realities
of implementing standards in the classroom. My sense is that their work and
their discussions have always focused around students and what would be
meaningful for them. That is as it should be and I applaud their perspective.
But what has continually been a mystery to me, regardless of the discussions
that I have participated in, is what happens when a teacher attempts to
implement these state standards in the classroom? This became my central
focus for conducting a classroom research project. The question, of course,
leads to another very big question: how does the implementation of
Standards change curriculum and assessment? But that is a question for a
subsequent study.

Background

For purposes of my research question, I felt it would be valuable to talk to
other teachers who have tried to actually implement standards into their
classroom. Also of great value would be giving it a try with students in my
Wickersham Project (a project I implemented as part of my teacher
internship) and to follow those student experiences as we progressed. As the
Wickersham Project evolved, Tleaned heavily on the English/Language Arts
Standards and the Social Studies Standards as my measuring stick or
assessment tool since 1 had no previous professional teaching experience
from which to gauge what a “regular” Social Studies classroom or a “regular”
English classroom should be covering. As1 began to lean on the Standards as

my yardstick and simultancously learned more about using objectives in my

Mecum - p. 1




lesson plans I began to see the value of sharing objectives with students. So
why not actually share the Standards with student<?

In trying to come up with a form to allow me to do this, I spoke with a
number of people. My best advice seemed to be that it is not enough to simply
give students the Standards. What they really need is targets or goals that
make sense to them. As I mulled this over, I realized that I had carved out
many Wickersham Project activities that were naturally these step-by-step
goals or targets and which fit particularly well under a number of the Social
Studies and Language Arts Standards. By fit well, I mean that by doing the
activity a student begins to meet or master that particular standard. So the
decision, of course, was to come up with a form that specified the Standards
but which also included specific project activities or targets toward which
students will work. My view of these targets is that they put the Standards
into a context for students which, we know as educators we must do in order
for school work to be meaningful for them.

As 1 began to think about using this kind of form with students and the value
they might see in it because of its potential to show them their progress, 1
realized that it might be possible to quantify this progress through the use of
certificate(s) of mastery. This is definitely a sub-question which I will examine
in the future (see “Research Question Chart” for further clarification of
research project).

A _Small Window in Time

The primary question for my research project was:

What happens when students are given the State Standards with
project activities specified as targets or goals toward which they
may work?

Sub-questions:
1. Is it effective to provide students the Standards in handout
form with a place for their self-assessment of progress toward
project goals?

2. How have other teachers tried to do this?
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3. What value do teachers place on it? Does it help them to
quantify why they are doing particular activities?

4. Does it improve student achievement or motivation?

5. Does it improve student understanding of why they are doing
the project activities?

6. Does it help to quantify activities this way in order to
demonstrate to students how much they actually accomplish
during a project?

7. Is it possible that this is a step toward Certificates of Mastery?

Theoretical Foundation

What [ am currently finding is that I am also learning a great deal more
about the topic I have chosen to study which of course is tremendously
helpful in my pilot project. Once I had defined my research question it made
sense to go back into ERIC and start looking for “standards” related articles.
But what I found is that even with the appeal of standards-based education,
research documenting its effects is fairly rare (Evans, 12). As Evans and King
state (1992) “An earlier literature review reported that existing evidence was
largely perceptual, anecdotal, and small scale, and our recent search for
additional published information led to the same conclusion. Testimonials,
speeches, and narrative descriptions may be inspirational and helpful, but
they provide little solid ground on which to build a reform movement.”

I found it valuable to talk to others who are working to implement standards
to discuss what kinds of things they are using as landmark studies. But I
didn’t really begin to be able to locate my research in a theoretical framework
until | read Lynn Erickson’s “Stirring the Mind, Heart and Soul.” In her book,
I found the basics for true integrated curriculum which is where 1 started my
literature search. I wasn’t sure how or why 1 ended up with a research
question related to standards until the proverbial “ah ha” occurred to me
while engrossed in the pa - of her book. As | read what she has written
about student outcomes, which are really what the state standards are, several
things became clear for me and my theoretical framework for my research
project began to gel.
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A Clearer Focus

The 21st Century requires work and living skills that are highly sophisticated
compared to the past. We as teachers can no longer be the “dispensers” of
information because there is no way we can know it all. The same is true of

stuuents, so rather than memorize a limited amount of information they
must learn to be life long learners who can critically analyze the huge amount
of information available to us all. The focus is no longer on what students
know, but on what students can do with what they know; the new driver for
education (Erickson 1995). Thus we have developed outcomes, also known as
state standards. So how do Standards differ from the traditional objectives
that teachers have been using in their lesson plans for years?

“Traditional objectives focus on a specific piece of content or an

identified skill. Process outcomes or standards are complex

demonstrations of individual, and personal development.
Traditional objectives lead to direct transfer of learning:
[Standards| outcomes facilitates elevated or higher level, transfer
of learning” (Erickson 1995).

ettt

As we focus on Standards/outcomes then it is natural for curriculum and
instruction to change. Traditionally we have tocused on content area skills

(the objectives) but now teachers must focus on complex demonstrations of
individual development or higher level learning as a way to assess what
students can do with what they know (outcomes/standards). For curriculum
this means it will be focused around major concepts that will require use of
increasingly sophisticated cognitive and language process skills (Erickson
1995). These concepts are mental constructs that are timeless, universal, and
abstract. They are a higher level of abstraction than facts in the structure of

knrwledge and can be used in integrated curriculum as well as single-subject
curriculum.

So as 1 conduct my research as to what happens when standards arc
implemented into the classroom, 1 am doing soin an environment (my pilot
project within the Phoenix Program) where there is an effort to focus
curriculum around a major concept through an integrated curriculum as a
way to work toward meeting State Standards.
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Thus it became clear to me, after much reading, how and why [ came full
circle from integrated curriculum to a question related to the implementation
of standards in the classroom. Therefore this bibliography includes works
from both areas and is by no means exhaustive but rather is limited by the
time constraints of the research project itself.

Setting

1 conducted my study within an English class in the Phoenix Program, a
schooling option available to 140 students at the Juneau-Douglas High School
in Juneau, Alaska. The Phoenix, now in its second year, is led by a team of six
dedicated educators determined to provide an integrated curriculum to
students that is project-based and technology rich. It is supported in part by
BBN, an awardee of the New American School Design Corporation.
Mathematics, Sciences (Biology, Chemistry, Physics), Social Studies, English,
and Technology are offered to 9-12 students in multi-age/grade classrooms
where curriculum is integrated through project work and connected to an
essential question. The groups of seven students studied for this project were
in a sophomore/junior class of 25 students. As a teacher intern, 1 piloted a
special project called “Bringing Law to a Lawless Land: Judge James
Wickersham,” which is an integraon of English and Social Studies
connected to the real world via student produced projects that are actually
being used by the Wickersham House managers in its promotions.

Data Collection

Data collection included the following;:

Teacher Interviews
I interviewed other teachers who had made an attempt to or were
currently using/implementing State Standards in their classrooms. 1

seta limit of conducting no more than 10 interviews with the overall

objective of finding out exactly how they were approaching the
problem (was it similar to my approach or quite different?). 1 also
wanted to know what they found to be useful or helpful in their
endeavor i.c. had they approached it in a way that was meaningful for
students? What kinds of forms had they designed to use. Did their
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students have a hard time understanding the jargon of the Standards?
Did they have to “translate” them into something more meaningful
for students? How did exposure to Standards help or hinder student
progress?

Student Interviews

[ interviewed the seven students involved in the Wickersham Project
to whom [ introduced the State Standards form (see attached). I had
planned to interview them at two different times, once as they first
receive the forms in order to document their initial reactions and again
after they have had a chance to use it and relate to it. But I found I did
not have enough time to work with them on the form to make a post-
interview meaningful for this study. So I settled for a single interview
which, oddly enough, provided a great deal of insight and possibilities
for triangulation.

Student Journals

I regularly read students’ journals (it was part of their Research
Notebooks they had to keep for English class) as their work proceeded
on the Wickersham Project. I periodically copied for inclusion in my
research any written information about the Standards themselves or
the use of the form of which they had made note.

Student Observations

Observations of these students were made during class time to look for
any oral references to the Standards or to the form itself.

Student Reponses on the Standards Form

The Standards Form has a spot for student and teacher comments.
Students were given time in class to respond to project activities as
they relate to the Standards. 1 collected these as I neared the due date for
my Data Collection Report in order to include their comments.

I also developed a permission form for my students and their parents to sign

so that T could include their responses in my research project (see attached).
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Data Analysis

I had expected to find that teachers were either genuinely enthused about
implementing standards in their classrooms and undaunted by the increase
in paperwork or the effort toward change that goes hand in hand with it, or
they would be doubtful of how well it can work because of student
reaction/ parent reaction or the need for documentation. 1 was almost certain
that their reactions would not be black and white but rather would contain
some elements from each camp depending, of course, on their actual
experience with implementation.

In all of my data collection, I anticipated that I would eventually be looking
for common responses throughout. I hoped that I had developed enough
methods for data collection that I would be able to see some common threads
emerging, supported by a variety of data.

Results/Insights and Actions

My data, once analyzed closely, fell into two categories: the teacher perspective
and the student perspective. From the data collected via student interviews,
student journals, and student observations [ was able to really gain a good
idea of what students think about the Standards themselves and they way
they think they ought to be used. In fact, in one interview, a student said,
“Well isn't this the stuff we are obviously working toward? It's so obvious!”
Of real interest to me was the fact that students were highly accepting of the
Standards when introduced to them. My journal entry from early in the study
revealed this acceptance:

“I handed out the Standards form I have devised to use with
them. Surprisingly enough (as I observed their responses) they
didn’t moan and groan much. I told them how the form works
and that the standards are set by the state as outcomes. Many of
our project activities relate to certain standards and 1 pointed
that out. We will keep the form in our Research notebooks to
use periodically i.e. check bibliographies - lets write a comment
about that in the appropriate spot. They seemed to accept that
this is part of the documentation 1 am asking them to keep - that

we will work on it together in_class. A big “whew” from them
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when they realized it's not more work or another assignment. I
said we might even prewont to the Scheol Board and nobody
protested.”

Hand-in-hand with this t. -ic . cceptance of the Standards was the utter
confidence students have in tiv'r leachers to develop project activities aimed
at meeting particular tandar !~ that are appropriate for a particular grade
level or age. Students Iso voic | their acceptance that project activities were
“causing” them to 1% towar i 1 particular Standard. One student wrote that
she could see that v doing ti ¢ Wickersham research paper that she was
workin ; toward Sian: - . ven picked out which ones were relevant
when she wrote:

“C3, C2, C1, B), B2, Al, A2, A3, A4, D3, + D4 all apply to our
research project because we w111 be doing these things in order to

1

produce our r-search paper.

This may have been because the form was set up to show which project
activities related to particular Standards but in her free-write she specifically
listed these particular Standards. She had taken the time to look it over and
make the connections. In my journal I recorded the following:

“Got some “standards” feedback from my Wickersham students
to add to data collection. Interestingly, they just accept this
intrusion into their day and the changes are treated as no big
deal. They seem to make the connection easily that the project
activities are “causing” them to meet the standards.”

Most impressive to me was the number of times the data showed that
students realized that the form that I had put before them has no means for
measuring their achievement toward Standards. The form (see attached) has
only the categories Initial, Emerging, and Mastery. Many of them realized on
their own that I needed to develop or use a rubric to be able to assess their
progress. [ attribute this to the fact that they had been exposed to this concept
already with other teachers and so were used to using the rubric which rates

them on a one-to-five-scale. During an interview one student responded to
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the question of “How could the form be done better to make it easier for you
tu use?” by saying “Needs a rubric - the current form has no rubric!” Another
said, “still need a rating scale.” But surprisingly, they commented that my
form showed them nicely how the project was integrated (with English and

Social Studies) because they could see which project activities related back to
which Standard.

Disappointment loomed, however, when I realized (during data analysis) that
students did not find a move to Standards to be much different than using
grades. They had trouble seeing the difference between letter grades and
Standards because they see an A as being equal to mastery (or a four on the

rubric since a 5 means they have exceeded the Standard). One student said

when asked if they would like to do away with grades and work only toward
standards:

“Standards are similar to grades - they don’t give anymore

information, it’s just a different way of saying it.”
Another student noted that

“I might not know which standard I'vv e 11 I <t a B I have
no idea of which standard I met. And ivc ] -1 to move away

’

‘from letter grades. An “A” equals m .+ toiv o

Many of the student attitudes ond views o v . ¢ wil e are supported by
teacher perspectives. Almost all of the teacliors i -+ liswed said that students
don’t find the Standards themvelves particula 'v » caningful. In fact, they
think students consider themn to be jargon. !.!..( agree that rather than
focusing on the Standards themselves, it is 1. e important to focus on
project activities that students can relate to. So tcachers reportedly use them
mostly for planning purposes when designing projects. Rather than using a

form that has all the Standards on it and providing it to students, they tend to

use a handout that explains a particular project and simply list the relevant
Standards at the bottom of the sheet. During a student interview, one student
said:

S

aret 10T EBLATLS
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ERIC

Aruitoxt provided by Eic:

“My Social Studies tochier puts the Standa. ¥(s) on the handout
or on the test paper. Than when he hands back the graded test,
he explains you met a standard(s). It’s nice to know that you've
met standards but I'm not sure of the value to outsiders.”

Teachers said that when moving toward Standards, which they view as an
innovative way to move kids through the system (i.e. smart kids don’t nced
scat time), it causes everything else to change as well; curriculum, scheduling,
assessment, and commuunity livks all begin to “need” to change as Standards
are implemented. Curriculum changes as it is redesigned around conceptual
organizers that will push students toward high level thinking. Instruction
changes as the role of teacher evolves into facilitator/coach rather than
lecturer. The schedule is changed to accommodate the redesigned curriculum
and instruction. And assessment changes as rubrics are introduced and begin
to take their place next to t: ditional letter grades, if not replace them. The
question is whether to choose one small piece on which to focus or to try to
change all of it all at nnce. Te whers agree that any changes made require the
backing of the School Board.

Several would agree that working toward Standards changes which materials
they use for teaching because currently textbooks don’t address or incorporate
the Standards. Textbooks tend to reinforce the teaching of lower level shills
on the Bloom’s Taxonomy by forcing “rote” learning of facts. When working
toward Standards, the tendency is to break out of the mold of teaching from
the book because of the need to move students to outcomes. They also said
that the logical progression of activities changes because they are not teaching
out of a book. And several said they still feel the need to translate Standards

achievement into grades for others to understand it. One teacher said,

“Standards aie  worth  pursuing from an instructional
standpoint. I'm not expecting gratitude {rom parents or students,
But I still have to translate it into grades because thev
understan:l grades. So on my grading reports students sce a
rubric score (1-3) for the standard(s), a percentage grade, and a
letter grade.”
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There was a divergence of opinion as to whether the Standards remove the
false barriers between subject areas. One teacher thought the Standards were
particularly compartmentalized, just as secondary education has been in the
past. Yet, teachers cbserved, as did the students, that students have a great
deal of confidence in teachers to just try it!

Conclusions as to Usefulness of the Research

From my limited study, I have found a number of reoccurring themes as the
educators and students I observed try to implement Standards in the
classroom. The information I gained from this study would be useful to
educators considering a change toward Standards or to those who have just
embarked on that path. But I think other educators will identify with many of
the struggles they are sceing with respect to the changes that are necessitated
in instruction and assessment.

I found that teachers in my study are approaching the implementation ot
Standards in their classrooms in similar yet unique fashion. They use them
primarily for planning. But not just for planning on a day to day basis when
developing lesson plans. They are using them as a basis for alternative
programs such as the Phoenix Program which focuses on conceptual
organizers and integrated curriculum. Within that context, they use them to
plan the curriculum a year at-a-time, to plan the major projects within the
curriculum, and for assessment of student progress. Even though the primary
use of the Standards is for planning purposes, these teachers also put the
Standards in the hands of the students mucl as is done with the accepted
practice of sharing learning objectives with students. Some do so by putting
the applicable Standard(s) at the top of the page of the project/assignment

handout or simply by writing them on the board at some point so the
students can sce them.

Generally, however, 1 get the scnse that teachers view the Standards as
something akin to the District Curriculum - it stavs on the shelf and one
would never dream of bothering students with it because they simply
wouldn’t care to have to read through it. It is something that teachers must
interpret and use to guide their instructional practices. My own perception is

that Standards do_differ from traditional grades in that they give students
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something tangible to work toward. When their efforts are rated on a rubric
(which  should be provided to them at the beginning of an
assignment/project) then they can see exactly what is required of them to
meet or exceed the Standard. So rather than receiving a nebulous “B” after
their work is done, a student might receive an “M” for mastery because they

completed their work at that |-+ vel on the rubric which was shared with them
at the beginning of their work.

Standards-Dased inst -wiion o~ to necessiiute change in curriculum and

instructio; and can « v prodiitate a change the daily schedule to ailow
more project time {o «tve? oo Most importantly, it als changes the way
teachers teach in the . wiv 1. 1 ey become niore of a facilitator as students
take responsibility :..c their « v learning and work on pojects that are

focused on around a conceptud organizer. They are not the dispensers of

knowledge even thouyli they are cunsidered an expert in their content area.

I hope that this study will give others some insight about some of the day-to-
day challenges of implementing Standards into their teaching. Knowing
others are moving ahead in this new area might help to spur reluctant folks
to action and reinforce those who already facing the daily challenges. I
certainly have learned a great deal about the dynamics of implementing
Standards in my classroom and will continue to grow as a teacher because of
the work [ have done in this study.
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Student Interview Questions
11/95

1. What is your general impression of the State Standards you have seen so far (as
things you should be able to do)?

2. Are other teachers u<ing star:c wds in the work you are doing in their classes? How?

Explain?

3. Would you like to do aw=y with 1 ides and work only toward standards?

4. Does the form help you to get a sense of how much progress you have made on a

project? Do you like chocklists?

5. How could the form be done better to make it easier for you to use?

Other Comments:
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Permission Form

Dear Student and Parents:

This semester | am conducting a research project within the Third Period
English Class to determine what happens when teachers begin to actually use
the State Standards in the classroom. [ will be interviewing teachers and
students, reviewing student journals, and making observations in the
classrcom as part of my student teaching to gain a better understanding of
how the use of these Standards actually works.

In any reports using this research, a fictiticus name will be used to protect
your child’s privacy. | would appreciate your signing this permission form
below, so that I may use the informaton I learr from your child to shore with
a wider audience.

Barb Mecum
MAT Student Teacher

Child’s Name Parent or Guardian

Date




Wickersham Pioject 1995
Alaska State Standards Check Sheet

Social Studics Standards

Apples Standard Corresponding, Project Activities Student/Teacher Iritial | Emerging | Mastery
ko Comments
Froest

A, All Alaska students will
undenitand thathistury is a record of
huina experivoce lHuking the past to
the present and the future.

A b, Understand chronelogicdd
tramewuorks for organizing hustorical
tnought and be able e dace signivicant
ileas, nstitetions, people anc cvents
within tinee SeQuETIE.

A 2. Know that the interpretanot ot
tistory mav chanye with time

4.3, Recognice ditferent theonus ot
Fistory, dotece the weaknesses 10 bioad
generalizetions, aad cvaluate the cebates
¢t historians.

A Tirderstand Bt history 1eles on the
interpretation of evideree,

A % Undersand that history s @ ncrrative
told 10 many veaces whith exprass viarnous
perspaetives of historical experienee.

A6, Knosw that cultural elements such as
langumge, hteratare, the arts, customs and !
Lelivf systems are retledive ot the deas
and attitudes of a specific tim>» and how
these influence human intercction.

A. 7. Understand that histery is dyramic
and composed of kay turning points.

A. 8. Know that history is a bridge t
understanding other peoples and the
vidividual's relationship to sacioty.

. BEST LORY AV )y
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A Y. Understand that history s a
tandamcnta connection which unitics al
felds of human uxderstanding and
endeavor,

B. All Alaska stadents wil
undesstand historical themes through
knowledge of time, place, ideas.
institutions, culture, people and
events.

B.1. Comprchend the ferces for change
and continu ty that shape human history
trrough the fellowing porsistent

Q :'&(Envinh‘thcmvs.

a. the developmert of cultures, the
umergence ¢f civilizations, and the
accomplishment/ nistakes of such torm:
¢f social organizations.

t The relationship betveen human
comen anitwes and climate, subsistance
tase, resoures, geography and
iwhnalogy.

< The ongins and iinpacts of ideuicyies,
ligiens, and institutiens upon human
societies.

«. The consequenwes of peace and violent
aonfhict for socivtizs anc their cultures

e. Major developments in societios as well
as chaagitg patterns such as those
relatec to clase, cthnicity, racve and
gende:

b. 2. Recognize that histonical
ynderstanding 15 clevant and valuable m
their own lives and for participating in
laal, state, national and glotal
communities.

B. 3. Recognize the importance of tie,
ideas, institutions, peogle, pleces, culture
and events in understanding larges
historica) petterns

8. 4. Evaluace the intluence of contest
upon historical understinding.

————e e e —— - ——
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C. All Alaska students will develop
the skills and processes of historical

irquiry.

X C1 Use appropriacc “chnology to e Use mugvfiche to retrigve information from
access, retneve, orge dice and present Hisuricol Librasy.
historical infornuation. » Use txhnology te devdop final products ¢

vidoo lapefuassette :ape/ewspaper about
_ Wickersham.

X L 2. Use histencal data from @ variety of e s tran:.cript:,/di.nries/phutographics at
PRIMATY I05001C0s Historival Library to gather information to be

included in tawl pnoducts.

X U8 appiy thirkin, Skills suchas oConduct research e, Jeam cieugh about Judge
classitpng, interpreling, analyzing, Wickerslam ansd the Wickersham House to be
smmmarizing, syntiesiziag and able to p.oduce final products that ace historically
evaluating to understand histoncal avautate
record.

C.4. Usa historical perspective to sulve
problerms, make decisions and
nnders and crher raditions,

). All Alaska stacents will integrate
historical knowledge with hustorical
s«ills to effectively participate as

citizens and lifelong learners.

1+ 1. Demeonstrate oroblem solving using
listory by dentify ng issues and
problems, generating petentiat salutions,
assessing Lhe merits of aptinn, toking
azion and cvaluating the clicetivey ese ot
actiong.

10.2. Detine ¢ pcrlon.ll ‘..lTS—:\lii)Il OR 1681105
while understanding the bistorical
aspecte of the positions and reles
assumed by others,

L.3. Recognize and domonstinte that
various issues snay require
comprehension ot different positions and
roles depending on place, tine, and
ontext.

e e e e ~—————imni: 91 s e e g e M o A o 8 401~ ———
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Standard

Corresponding Project Adlivities

Student/ Teacher
Comments

Vistery

English/Language Arts
Standards

A, Al Alas<a students will speak
and write swell for a variety of
purposes and audiences.

A1 apply elements of effective writing
awd spoaking. These elements include
ileas, organvation, vocabulary, sertence
structwre, and persunal style.

o As il viduils, write and precent a research
paper.
* Fresent final products ava group,

A2 inwriting, dononstrate skills
Soverning sentence and paragraph
struchre such as grammar, spelling,
capital zation, sod punctuation.

® /s a group, write the overall plan for
Wickersvam House,
s As individuals, wrte and preseat a research

paper.

A3 speaking, demonstrate skifls such
as volume, intonation, awd clarity.

o [ndividuals sartic pate in preseating final
product: us a group..
o individuals present their rescarch papurs.

At write and speck well to intorm, to

clarify thinking, and in a varidy of
formats inclading techrical
communicaton

duseribe. to entertain, te persuade, wnd to

sl-inal product presentations,
elndividual presentstions of research paprrs

A5, revise, edit and publish therr own
wriling as appropnate

A.b. waen appropiate, use visual
techniques to cominunicate ideas These
may irclude role playing, body language.
mime, sign anguage, gruphics, Braitle,
crt, and dance,

—

slndavidual sork on research pagiers

e Publihing infonmation abou: Wickersheoy on
the Phovnis Home Page.

o Information abou final products published <n
Phoenix Home Page.

A.7. be able to commuricate deas using
varied Yools of electronic technology.

st'roduce final products including videotape,
cassette tape, and newspaper using a variety of

hardware, software. and media

%



A8 cvzluate their owa speaking and
veriting and that of others, using kigh
s andards

o Evaluate presentations of research papers.
e Fvuluate group presentztions of final products.

B. All Alaska students wil) be
coinpetent and thoughtful readers,
listeners, and viewers of literature,
technical materials and a variety of
¢ther ‘nformation.

[.1. conprehend meaniag from written
text and oraland visual informatior by
applying 4 vadety of reading, listen ng,
and viewing straleges. These incbide
phonig context, and vacabulary cues i
wading, cricecial viewing and active
Lstening.

o Conduct research 2y reading /viewing priniary
and sveondisry sonrres of history, cument
demographics on tourisin, anrl state cports,

B.2. rellcct on, analyze, and evalugic 2
wide vanety ot oral, written, and visiial
wtormation and expericnees such 19
dascnssions, lectimes, ar:, movics,
mtevision, techinical matenals, and
literature.

o Use information gleanad fram reseateh W
prociuce final products fat are histurically
aveurate ftact at.

8.3, relate what they view, T, and hear
t practival purposes intheil own fives, to
the wirld vutside themsetves aad to
other oxts andd experientes.

C. All Alaska students witl identify
and seleck from multiple sirategles in
vrderto complete projects
independently and cooperatively.

.1 nrake onoioes about progcts attee
examiving 3 range of possibilitics.

£2 onganise a propecd by,

1. understanding directions,

b muaking aut kecping deadlines,

». seeking, selecting, and using relevant
PSOUTCCS.

T3 seloct and use oppropricte decision:
making precesses,

» hscuss needs (or poelucts with SAGA Director
and Jdecide which to purcue

T Kamiliarity with cverall prapet paudelines,

¢ Ability to set and mect deadlines,

s Rosernch condocted using available resaarces,

e Individual students maintain a Research
Natebook.

U4, set lugh standards for project quality.

o Thorcugh job of seseaich.

e Aim for high qua ity end product (istor:cal
accuracy, creativity of format, and technical
| uregrity).

BEST COPY AVAILABLE
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C.5. when working on collaborative
rrojects

a. take responsibility forindiv dual

< mntrikutions to projects.

b. share ideas and workloads,
incorperating individual talents iand
ferspectives.

(. wrk pifecuvely with othersas active

panticl wnts and as respensive audiencer.

¢! evaiuaty the processes ond work of self
and of uthers.

» Particivate ip small group training.
o Actively pariicipatc in group discussions and
wurke

e Cammunicates well with grous

D. All Alaska students will think
logically and reflectively in order to
present and explain positicns, based
on relevant and reliable information,

D. 1. develop a position by:

a retlecting o persttial expenences,
proeer knowledge, and new intarmation
b formulating and refiting (restions,
bewtifying @ varicty of purtinent
ources of information.

d analysing ond synthasizing
infarmation

" dvturmininngmkhc\rs' purpses

0.2 cvaluats the validity, objectivity,
teliability, and quality «f into-mation
read, heard, and seen.

g ve credit and cite references
dpprwvri.m'lt'.

o lnuhvidual annotted b hliagraphy

D 4. erplainand defence o postion orally.
mowritingg, and wirh visual aids as
appiopriate

o Individuoel swesentations ob reseach paper

E. All Alasha students will
anderstand and respect other people’s
perspectives in arder to cammunicate
cffectively.

E.1, use information and litezature ot
nany typesand cultures, both oral and
written, to understand self and others.

£.2. cvaluate content from speaker’s or
autho?s point of view.

O

o During resaarch undesstand dilferences
between Wickersham's/Atwod’s accounts uf
events,

FRIC) ')

Aruitoxt provided by Eic:




E 3. recognize bias in all ‘orms of
communication. .
E4. recognize communication styles in
d_fferent cultores 2nd their possible
effects un others.
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