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The 7 Habits for Educators | From the Editors

In 1988, we published our irst issue
af IMPACT focusing on what was then
referred o as integ rated ediecation —

Ax an educator. do you often feel overwhelimed by the many “opponunities™ students with and withow disabilities
alforded educators these days: new curriculum. new instructional approaches, site learning together. Three years later, we
based management. gradua-
tion standards. servive kearn-
ing. a cali for increased
involvement with families
und the community. and the
inclusion of children with
unigue learning needs. just to
name a fow? Do you have a
sense of trving Lo do wo
many things and not doing
any of them very well? Are
these challenges sometimes
compounded by feclings of
isulation and laek ot control
or power”!

The nativnal bestseller
by Stephen Covey. The 7
Hubits of Highty Effective
Peoprde. has long been read in
the business arena and is
influencing how individuals

hy Terri Vanderce-ok

published a second issue with
a similar locus, although the
language bad changed Irom
fiteg rated o inclusive edu-
cation. We are now pubishing
this third feature issue, titled
Inctusion and Schoot Restrie-
turing to reflect an expandetd
focus for inclusive schooling,
As we reflect on the past
eightl yeurs. the changes scem
extraordinary. Today . inchi-
sion invalves but has uroved
beyond the dommin of special
education. As individuals al-
filiated with the hisorically
separate worlds of general and
speeial education begin 1o join
together in more substantial
The benefits of a school's commitment to full inclusion can be ways. they are learning about
scen in the experiences of students such as these kindergartners  the many shared chailenges
and compinies do their work,  in the Chaska [Minnesota] Public Schools. See story on page 18, involved In promeding the
For the past five years, many capacities ol all ¢hildren and
cducators in Minnesots have invested substantial time and energy in leaming about | vouth. They are also learning that by

the seven habits and considering their implications Tor cducators and for our sharing resourees - people. commit-
schools. Inthis article, a briel averview ol the habits is provided, followed by .1 ment. money, and experiences - they
deseriptions and illustrations of three habits in action with eduentors. [t is hoped can ca-greate more eftective educational
that this introduetion to the seven habits will offer a sense of encouragement apportenitics For more students. We
related (o (he important tisk of being wn elfectiv ¢ educitor (and human being!y, hope that this IMPACT will both alTirm

and inforar such collaborative efforts in
B Overview of the Seven Habits creating schouls that are inclusive and
suecessful, in which excellence and
cquity are the dominant caltural norms.

The seven habits of highly effective people as identilicd amd discussed by
Covey are: tD e Proactive. (20 Begivewitl the Baed i Mind 43) Pur
First Thinges First, oy Tlhink Win-Win ASY Seck Firsd to Understand,

Fhen to be Understood (0 Synergize. and (1) Sharpen the Sene, The st CONTENTS

Uiree habits focus on sell=mastery, gaining perspectives and shils ta Overview: History, Research 2

belpan individual to be personally more effective. The second three Strategies for Restructuering/Inclusion 6

habits relate o ineracting with nthers, undersiinding wul bemng able 1 Project/Scheal Profiles 12

wtilize coneepts and skills that sgportan individoal w be intempersonally  Resources 20
Habirs, continied on pegr 22 -

A publicaton of the nstnne on Conumunily Tntegeation (AP amd the Research and “Training Center on Residentinl Services and Coneatinin
Living, College ol Educanon snd Hinman Deselopient, Unisersity of Minnesoa, Dedicated wonnpres g comimenty services and sociab
supparts Tor persons with disabihitios and heir families.
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2 (Overview

The Evolution of Inclusive Education

by denniter Yark-Barr and Tervi Vandercook

Iis hard 1o behese thin as recentls as a decade agoahe
tunguage ol inclisdéon as it pertained o students with dis-
abilities in publiz sehools was unfamiliar or without much
meaning 1o most educitors and Families, Today, articles
abaut inclusion are featared in national magazines such as
8 News and Workd Report, MeCall's. Sesame Street
Davenrr. and Reader™s Digest. [Uis also the wopical Tocus Tor
entire issues of professional journals, sueh as Edecationasf
Leadership. School Adminisirator. Phi Delra Kappan, and
Remedial and Special Fdnearion. In addition. there are lit-
crally hundreds, it not thousands, af books. manuals. video-
tapes. and other materials related W inelusion in education,

The tealities of shrinking fiscal resources
and expanding student diversity have
given rise 10 issues that cut to the very core
of our nation’s explicit commitment to
provide equitable educational
opportunities for all children.

Notonly have the quantity and sources ol informtion
whout inclusion changed dramatically . so too have the von-
ientandd context of the information, lnitially . much of the
literature emphasized suceess stories and deseriptions of
strategies that emerged front isolsted local elTorts 1o integrae
muore fully students with severe disabilities wha, historically,
had been escluded From wainstreamed educational apporiu-
vities. Idividual Tamihes decided they did not sant their
children we graw up ina separate world. attending separate
education programs, and these Fumilies persevered Lo ereate
positive change Tor their children. 1t was these elforns thal
were lalked and written about, and they beeane models Tor
vther parents children, amd sehools,

Advocaey groups and professionals Tearmed Trom and
yolned with many of ihe famibies in the elfort to create more
inclusive sehooling apportunines, Federal and state eduea-
tion and disabality: grant menies becamne availahle W boast
local capacities Tor mclusion. Nationally . (here sprung up a
multitade of local projects that demonstrated that students
with severe disabitinies could be successtully ineluded in
general education covironments, The owteomes of these
projects effvetively elallenged traditional philosaphies of
serviee provision,

N st teen emereed dhan we elated wdanly
educationd juachice

o Since students e with general educaters Tor most. f ot
all. of the day. how can these elassraom wachers he mein-
ingiully included in the 1EP precess?

* Hspecial educators are to work in the contest af general
edueation classranms, what is the bestway for them to
learn more about the social an:d curticular expectations in
thase classrooms?

* \What curricular and instractional modifications are neces-
sty and who is responsible?

+ How can teachers be supported to grow in their ability 1o
wark in colliborative ways?!

o How must time he scheduled o support co-teaching and
other approaches o shared instructional responsibilit ?

» 1T students with severe disabilities are realizing more in-
clusive educational oppaortunities, why aren’twe also in-
cluding students with mare mild disabilities?

Quoestions also emerged in the policy arena. including:

» Can speentd educators and paraprofessionals work witi
stedents wha do not have TEPS withoul experiencing
financial repercussions?

Can special educators work in cross-categorical models of
support?

Shouldn™t generat and special educators e more prep-
arunon for collaboratis ¢ rale expectations during their
preservice training?

W resourees wre 1o be shared. how can the needs ol truly
challenged students be protecied?

Ulunmatels. wha is responsible for ensuring that educa-
tional peeds are met?

* What supports are appropriate for thase students who are
patentially dangerous w themselves and athers?

* I partner<hips between general and special educaters are
requited o clfectively mect the needs of sudents in clis-
ses, how da sehoul schedules need o he comstructed to
support planning and eaching together?

The readivies of shrinking fiseab resogeees and expanding
student diversily hase given rise o issues that cit to the vern
core ol aur nation’s explicit commitment o provide equi-
table educational apportimities Tor ali chaldren. 1Cis notun
comimen o hear the fallowing veeed.

1
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Wha is idvecating tor the “typical”™ student?

+ Where is the extra support for my ehild who is gifted?

+ Tow can you justify an aide for that student who wiil
never meel the graduation standards?

¢ Children with challenging behaviors hine norght to be in

classes in winen they are disruprive!

How zan the teachers meet the needs of so nuny di erw
learners?

These questions refleet o new era for edticasion. not Just
special edueation. Will our educational comnmunities choose
10 share resources ane/ responsibility for all students? Or will
we direle the wagons™ and divide into camps? Will we ulii-
midely experience and understand that in diminishing any

child"s educational opporunitics, we diminish the strength of

& community? Are the values and commitznents in place in
our local communities that are requisites for the muty 1 trust
and respect necessary for effective collaboration?

Johnson and Pugach (1996) suggest that a new and
substantially dilferent wave of callaboration is cimerging:
.special educiters must expand efTorts to include relorme
ing the broader educational systeny so that it is inereasingly

It is increasingly apparent in many school

communilies that the opportunity to better

support all students can be realized when

creative. talented, and commiitted teachers

join together to...create new and flexible

instructional designs in today’s extremely
diverse classrooms.

responsive ta diversity.a collaborative orientation in which
ail members of the sehaols work togetier and are collectively
acecnntahle Tor the progrum ol all students™ tp. 2010 As
inclusive schooling opportunities aad efforts expand. anthen-
lic teaching and learning partnerships are emerging between
many general and special educators. General educators are
learning that they too can meaningfully cantribute w the edu-
cittion of students with disabitities. Special educators are
learning that they have meh to eontribute o many students
in elissrooms, nat just those with identitied speeial education
labels. [t is inercasingly apparent in many school communi -
ties that the opportunity 1o better support all students can be
resized when vremtive, talented, and commutled teachers join
wgether o gel o know students and Families. (o share exper-
ienees aind perspeetives, and o ereate new and flexibie in
struetiomal designs in today™s extremely diverse classtooms,
Incluskom. Tor many ol ve, has expanded o be both g
process and outeome ol an effective education. Inclusion

means providing equal educitional opportunity by co-
ercating learning communities in which unigue needs and
diverse eapaeities are reengnized. understood. aceepted, and
valued. It is about meaningful eollaboration and profes-
sional growth for the varied educational serviee providers
who have previously worked in relative isolation from ope
anather. IUis about attempting (o create positive social
change through edueition experiences. Mandated public
education has been purportediy about eqaity and souial
justiee. Has it veally been about that. and will it be abuut
that in the future?

There hinve been. unfortunately. miny instances ol
etTorts referred to as inelusion that fell shart of expectations,
Physical proximity is only an initial essential step toward
realizing an inclusive learning opportuniny . Withoul explicit
attention and support 1o both social and currieular aspeets ol
melusion. positive learning and growth will not vecur. for
any of the students. Without explicit attention and support o
cducators as they join together. the apportunities of inelu-
sion will not be reahized.

[ncreasing complexity and diversily. combined with
diminishing resources, have ereated @ erisis in public
schooling. As with most erises. both challenges and oppor-
tunities emerge. Each of us chooses our perspective and
response. Some will choose the status quo and wait e mosve
into action until more resourees are made available — which
is likely w be a very long wait, Some will choose o advo-
eale persistently anck. hopefulls. eonvincingly for more re-
sourees. which is an important position for long-tetm
chang:, Some will choose o do things dilferently with the
resources currently availible. which is a pragniatie position
withinn an immediate cirete of influence. T hie words ol Dr.
‘Lont Skrtic. Prafessor of Edueation at the University of
Kansas. “Out of chaos and conlusion can emerge defensive-
ness and isolation. or mutual eollaboration.” Fortunatels .
many cducators, community members., social serviee part-
ners, and families are choosing 0 collaborate in the impor-
it work of educational and social change,

Jenndter York-Bavr is Associate Professor. Peparmnent of
Feucationa Poliev cnd Administrarion. Univerviy of
Minnesina, Minpeapolis. She may e reached ar 612/625-
6387, Terri Vandereook Is Divector of icinsive Fere arion
Prograny, insitnte ent Commmnity infe grarion, Uiversity
of Minnesota. Minncapols. She may be reaclied at 6127
6250551,

Referepee: Jolumon, [ & Pugach, AL o196, Phe emerging thind
wave of collabo ation: Besomd problem solvng, In W, Stainback
and S Stambaek sy Owarever s isanes copfroptine special
vefercation s Dives gond pericting s mre [U7 2040 RBiostor - Xan
ad Bacon
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Creating Inclusive Schools:
What Does the Research Say

by Margarer 3 MeLaughiin, Sandra H. Wearren, and Parvicia F. Schojield

As the momentum to create inclusive schools and clas-
srooms hay swelled and our insight ahout these schoels has
deepened, there is an increased need to cxamine the research
on inclusion. In fact, some of the most commonly asked
queslions aboul inclusion are, "What does the rescarch say?
What happens to students in inclusive classrooms? Do

As the momentum to create inclusive
schools and classrooms has swelled and
our insight about these schools has
deepened, there is an increased need to
examine the research on inclusion.

parcnls and leachers like it? What does inclusion cost™. The
answers to these and similar questions are not immediately
cvident. nor will they he casy questions Lo answer. Yel. an
cmerging rescarch hase is suggesiing some positive Lrends as
well as poinling to important issues for future rescarch.
Before we review selected findings, we will examine
some of the issues invalved in conducting rescarch on inclu-
sion. First is the definition of inclusion. The literature sug-
pests many definitions. Same define inclusion in terms of
placement hy calling for the educalion of swdents with
disahilities “side-hy-side” with nondisabled peers. Others
define inclusion in terms of w systemiie change that aliers the
arganization of generil and special education programs and
resources. There is “full inclusion™ and “pactial inclusion.”
Schoals vary widely in how they define and implesent
inclusion. These variations are rarely made clear in the
existing rescarch. The context of the intervention called
“inelusion™ is not well known. Descriptions of inelusion in
the rescarch literature may nate that teachers are colluhorat-
ing, hut we don’t know whether the collahoration or co-
1caching is supported by an overail school comnmiunent 1o
inclusion or whether these are isolated ad hoc arrangeinentis.
Another complicating Factor is the diversily represented
by students in inelusive classraoms. Rescarch tends to locus
an a single student or a growp of stidents with similar
dusability designations. Often averlooked i the research is
the hroader context of the classroom and the learaer needs
and resources in the heterogencous elassroonm. The expe-
ences and achievements of students with disabilities w otha
learning prohlems have not heein wall docunwented or cval-
ualed. This leads doubters to say, “This is all very nice. but |
bet it can’t work inomy class!™ In shaort, the availahle ne-
seareh is very imeven with respect to context. Rich deserip

o

tions of the context of the inclusive classroom are essential to
make meaning of the existing research and o validate effec-
tive practices. Despile these prohlems, there are preliminary
findings w2 he shared from the research on inclusion.

B Impact of Inclusion on Students

A wide range of methodologies have heen used 1o exam-
ine the impacts of inclusive education on the academic and
social knowledge and skills of students. Thesc methodolo-
gies include meta-analysis. IEP goal reviews. observations.
inlerviews., and the use of standardized or norm-referenced
instruments. In addition, a wide range of skills and abilities
have heen explored. Some studies have focused on very
narrow skills as their indicators of success while athers huve
looked at changes in a number of skill areas. Findings from
these varied studies sugpest that, in general, students with
widely varying disahilities supported in inclusive settings
inay do as well as or hetter than their peers supported in
separale classrooms. However, these findings are not defini-
tive across all disability arcas or all academic areas. For
example, sume research invelving studenis with learning

A good deal of research has been
conducted 1o identify practices that support
inclusion and their impacts on classrooms,

The key finding of these studies is that
inclusion requires collaboration between
genera! and special educatars...

disubilities has indicated that a certain numher of such stu-
dents may not make academic gains within general education
classrooms despite extensive interventions, Findings ahout
the improvement in social interactions and communication
skills ininclusive classrooms are consistently positive related
lo students with more signilicant developmental disahilitics.
Finally. there is no evidence ol negative impact on students
without disahilitics: in lact. several studies have shown the
pusitive impact on these students in areas such as developing
responsibility and positive attitudes about diversity

B Rcsearch on Effective Practices
A good deal ol rescareh has been conducted 1o identity

practices that suppor inclusion and theiv impacts on cliss-
rooms, The key finding of these studies is thirt inclusion

L
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reguires collaboration between general and special educators
and regularly scheduled time w plan instruction. An impor-
tant finding is that most, if not all. accommodations and sup-
ports seem Lo be able to be provided in general educalicn
vlussrooms when adequate resources exist. Much of the
responsibility and expectztisn for making individualized
accommodations and planning for students with disabilities 15
assumed by the special educators.

Stakeholder Perceptions and Attitudes

There is an emerging research hase that has examined
the pereeptions of key participants: school staff. families, and
students involved in inclusion. Researchers have used inter-
views, surveys, and focus groups to investigate these auti-
tudes and pereeptions. Some of Lhe earlier studies found that
teachers and other school staff expressed concemn and frus-
tration over the amount of time involved in collaborative
planning. devcloping curmculum madifications, and orches-
trating social interactions. School staff also had concems
aboul their level of knowledge about inclusion. More: recent
studies have indicated that as parents and teachers have more
experience with inclusion. they report more beneficial
aspects. Teachers who have had students with disabilitics in
their elasses develop more positive attitude s Loward these
students and increase their expectations for achievement of
the students, Teachers ulso report learning new skills and
gaining confidence in waching the students. as well as
experiencing greater collegial support and less isolation in
their changing roles.

Findings from recent studies of parent attitudes are more
encouraging regarding parents’ perceplions of the positive
acadeniic. behavioral. and social oulcomes in inclusive class-
rooms. bul parents continue (o be concerned about physical
and psychological sufety issues, Some research indicates that
parents ol nondisabled students are initially skeptical about
the impact of inclusion. fearing that jt will “take away lrom™
their child's achievement. With experience. some gencral
cducution parents repoit feeling positively about the social
and academic benefits Tor their children and the increased
support in the general education classroom.

B The Costs of Incluston

A (requently asked question is, “What are the costs of
inclusion”?” Several studies, including at least two statewide
evaluations, are providing insight about the costs ot inclu-
sion, Generally, this research suggests that inclusion can cost
more at the beginning. Increased costs are reporled in urcas
such as persennel (particularly increased hiring of parapra-
fessionals). professional development. and rennvating school
buildings to make them aceessible. Sometimes additional 1ift-
cquipped or nther specially equipped vans need to be pur-
chased. But, most of the costs aie one-limz expenditures
required during the transition o more inclusive services, and

can be offset by tition savinps when students return (rom
high cosl private sehools or other cut-of-district placements
ot from decreased transportation costs for those students

The research does suggest that effective
inclusion must be carefully crafted for
individual students and classrooms, and
that thoughtful evaluation of practice and
policy will provide the necessary base for
continuing the evolution of effective
practices for all students.

who can ride the regular school buses. The increase in the
numbers of paraprofessionals hired to suppert individual
students with disabilities in inclusive elassrooms does seem
to be a long-lerm and potentially increasing cost in many
school districts. Some school districts more experienced
wilh inclusion are beginning to examine how these individu-
als can most effectively support the inclusion of students in
the life of the classroom and are creating ways to “fade™ the
support of paraprofessionals to individual students and
expand suppott to all students.

B Summary

The research basc at this time consists of isolated
studies with varicd students and settings. As yet, there are
no definitive answers 1o the many questions posed. The
rescarch points 1o henefits as well as challenges for eflec-
Live practice. There is a need for larpe-seale studies that can
consider the mitny factors that contribute (o effective inclu-
sion. What this review cannot do is caplure the many anec-
dotes and positive experiences of students, Families. . }
schools, The research does suggest that eflfective inclusion
must be carefully crafied for individual students and class-
rooms, and that thoughtful evaluation of practice and policy
will provide the necessary base for continuing the ev olution
of effective practices Tor all students.

Margaret . Melaughlin is Associoie Directer, Sandra 1.
Weirren is Faculty Researeh Associate, and Pairicia F.
Schaficld is Fuculty Reseavel Assistant, all with the institae

Jor the Studv of Excepiional Children aned Youth, Depart-

ment of Specral Edvcation. University af Marviand, College
Pork, Thex may be reaclied at 301/305-6495, A bibliowra-
pliv of research on sehich this article was hased is available

Jrom Morgaret MclLavghilin at Departinent of Specieal

Education, Beniamin Building, University of Mavvleod,
College Park, MD 20742 « 301312 Y158 t ),
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Overcoming Barriers to Creating Inclusive Schools

Iy Virginia Roael

While semie palicymithers conlinue o ssh “sheald we
promoie inclusion?”, practitioners across the coumry are
asking “hoe should we promote inclusion?”. As practition-
ers increasingly grapple with issues associated with imple-
menting inclusion. commaon themes., concerns. and selutions
have emerged that can provide gaidance W building adminis-
rators, teachers, and family members, This artele will dis-
cuss a few of the commion barriers cited by building admnin-
istraters and same of the ereative approaches that their
colleagacs have used to overcome these obstacles to includ-
ing students with disabilities in the general edacation pro-
grant, “Vhile administrators cite varyving barriens o imple-
menting inelusion. many uaf their concems generalty [afl imo
the following feur major categories: {1 initiating inclusion,
(21 professionul development. 33 scheduling and stalTing.
and () respandimg o stale and district lesting and account-
abilily programs.

B Initiating Inclusion

Many building administrators are cancemed with how
to initigte inclusion in their sehools, Concerns rnge from
how te discuss inclusion with parents of generad clducation
students, to convineing general education teachers o “lake
™ students with disabilities. to convineing special education
teachers 1o et o™ of “their™ students. Principals often ask
how 10 determine which students and teachers should stary
inclusion im the building. The simple answer o dhese yaes-
tions is that there is ne universal answer: the selation de-
pends on the specilic school culture, teachers within the
school. parental concerns and expectations, and the commn-
nity in which the school operates. Some approaches.,

b ever. have been soccessful across districts.,

First initiating inclusion ina school building regmres an
cnormods amount of commumication among teachers, fimi-
iics. stuclents, and building administrators. Principals in ste-
cesslul inclusive schools typically hold parent and commu-
nity forums and dedicate severil stalt mectings o the lapwe
hetore they implement sehool-wide progrums of inclusion.
e purpase ol these Torums is Tar participants o have an
opportunily o ask questions, aircencerns, and has e tieir
tuestions i concerns understoad and addressed. Forums
e sueceesaiul when school ofTicials Histen and respond o
camnments in order W plan appropristely . rather than present
completed plans 1o the school comnumty.

Seeanel, principals wnd teachers alike teport Uit inelo
sion that begins with leacher solhmteers, before maving ko
mandatory participation by all eachers, seems o reduce
teachier vesistanee (where itexists), Principals note that those
teichers mostresistant B inclnsion may be these iwichers

who least understand inclusion, T many mstances. atlow g
hesitant teachers ample opportunity: W ohserve inclusive
classrooms helps o show them that their instructional
technigues. classraom organization. and behavior numnage-
ment mechanisms may need little adaptation Tor the newly
included student. in addition, observing inclusive classes
shows special educators specifically how they can work
within the general education environment.

Same sehool distriets phase-in inelusion very gradually.
while others rapidly convert the entire diswict within i lew
vears. The method of phasing-in inclusion in a particular
district depends on how inclusion was initiated. bul need not
shape the Lepe of support leachers and parents receive. For
example, il inclusiou begins beciuse a child is included us
the result of 4 hearing olTicer’s decision. too olten the district
therealter will implement inelusion on a case-by-case hasis
and will not ke a systemic approach le including oll eligible
students in the general program. In contrast. successful
administrators have used such opportanities w begin estab-
lishimg school-wide structures to support eluldren in the gen-
cral cliassroom, such as conducting MAPS (MeGill Action
Planming Sy~lem} sessions. developing block schedales on a
school-wide basis. and creating “circle of friends”™ support
systerns for students, Inthis way. the firs included stadem
becomes a positive example for the facnlty of how o change
the structure of the schoel e support inelusion. and henee
paves the way Tor the inclasion af other students.

B Professional Develupment

The hey to sueeesal inclusion s opportunities Yor pro-
Tessionil development Tor teachers. Suceesstul melusion
cflorts generally include four types of eacher des elopmient:

= Site visits far teachers ta inclusive schools and class-
rooms. Throu th such visiis teachers can gain a pictuee ol
whil inchusion i Inadditien, receiving teachers will ofien
ubserve i child inhis or ber special education class Lo gam
some understanding of the student prior e placement in
the regular classroom.

Situation-specific problem soly ing sessions. In these
sessians, building teachers work together (o identity
necded resaurees il strivegics to meet the needs of stu-
dents in their elasses, Prineipals in successiul inclusion
schoals often restructure their fueulty meetings so that the
bulk of the timie is spentaddressing teacher concerns alxnn
mehis ddual students ind chsstovm <riegics Other prm
cipals restructne their sehools™ daily sehedules o provide
an appartunity tor faeulty o mectevers diy to diseuss
stiadeees sl problem selving, Stll other prineipals hive

o
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created sile eams at cach school, composed ol parents and
teache s who jointy problem-solve and make recommen-
dations on the training needs af the stalT. [n all of these
instances. principals emphasize that any siudent may be
the subject of teacher problem-solving. not just those who
are receiving specialb education services.

+ Development opportunities focused on instructional
strategies and adapting eurriculum to use with diverse
learners. In addition w this opportunity. administrutors in
inclusive schools and districts report the impaortance of
providing opportunities for teachers o feam about effec-
tive classroom wund behas ior management stritegics.

+ Development opportunities that support the change
process in geneval. Although less commuon. sonw princi-
pals arrange Tor inspirational speakers and experts on the
change process 1o belp staff understand ina ¢ope with the
stress and anxicly connecled with restrecturing schools
and w orking with diverse student populations These sup-
part sessions are deseribed as “eare for the cafegivers,”

B Scheduling and Staffing

Many principals worry about how o sehedule special
vducation teachers so that they are not hectivally running
from one class o another to provide in-class support for siu-
dents wilh EEPs, Sucvesslul principals have fonnd that erea-
ing a building-wide block scehedule Tor al teachers and re-
fated service personnel. in collaboration with the faculty.
provides the needed checks and balanees to the sehedule w
ensure that students” instructional needs are being met. white
nedt placing an undue burden on any one professional in the
buildmg, Assignments should be muade so that all clasaoom
teachers ina given grade lesel have a range of diversity
represented in the stadents in their cliasses, Then, all special-
ists. wachers. and related service personnel should be
deployed uevass the sehedule as needed. For instance. il an
additional teacher is needed to provide reading support in i
particular class, the support may be provided Iy cither the
reading specralist. the learning disabifitios resouree wacher,
ur the “sell-contaimed ™ spevial education teacher assigned 10
the sehool, Teachers are assigned {lexibly based on need.
rather than based on therr designated “labels” and those of
the students. Classtoom teachers also adjust their daify
classrovm sehedules o allow teachers 1o be assigned in
longer “blocks.” rather than switching clissroonis cach 30-50
minuie periewd.

B Testing and Accountability Programs

A omrtharea of concern lor building principals is
whether and hew o inclade students with disabilities
testing aneaceauntability programs, Oven the past decinde,
sates e iereasingly required students o tihe statewade
assessnents it spesihe points in dien sehood cinecers Chlien,

schools and districts are evaluated. or compared w other
districts, on the median west scores of their studems. Over the
past Tive years there has been a signilicant increase in the
rewsards and sanctions that state departments ol education ci
Apply 1o districts based on student test scores. Principals
planning Tor inclusion wonder il students with disabilities
will be included in the testing process. Principals alsa worry
thal if’ these students are included their test scores will bring
down the median school seares. In addition. tleachiers worry
that they will be evaluated based on their students” scores.

Many inclusion principals note that mamy studenis with
IEPs actually scove higher on standardized tests than some of
their now-labeled peers. The desiguation ol a disahility alone
does nol predestine a student to perform poorly on such tests.
In addition. reseuarch has sbown thiat not anly does inclusion
huve no negative impact on the achicvement of the general
school population. itcan have @ pasitive impact on student
achievement. This is because weachers in inclusive scheols
are much more attuned W the indis idual needs of all students
as they seek to meet the needs of swclents with identilied
disabilities in their classrooms. Teachers in suceessful inclu-
sion ciassrooms olten are more adept at presenting materials
in multiple formats w capitalize an the learning strengths of
students, Some states and districts are requiring cach school
Lo report the test seores of all of the students that Tive in the
schoal™s catchment arca. regedredless of where they ger 1o
veltool. These tupes of policies Turther ereate o level “playing
field”™ when it comes to assessmentiind aceountability . Prin-
cipals caution polivy makers that under no circumstimees
should state and district policies foree local administrators o
chaose between “lockimg good™ and providing students with
disabilities aceess to the seneral edueation curriculun and
progrim through inclusion.

E Conclusion

In recent years the debate about inciusion has shilted
Tronm shorddd stadents be included i the general program o
Bens should students e included in the general program. The
case with which principals are able to implement inclusion
seems T be related 10 how sy stemic the move o inclusion is
in their state, district, and school, That is. in those sehoals
where inclusion is a philosophy that undergirds the entire
cducational program. issues associated with initiating inclu-
ston, teacher raining, stalting and scheduling. and student
assesstent and accountability ure handled ina fashion tha
benelits all stirdents, not just those with disabilities,

Vacnna Roonclo iy Depary [ vective Divee e of the National
MAvsocnen of Staie Boards of Ldecation, Mevodvig,
Vereiia She may he reached al TH3084 Joon
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Cooperative Teaching: A Strategy for Successful Inclusion

by deanne Bawwens and Jack J. Howreade

Perliaps the single most draniatic des elopment in Ameri-
cin education over the past deeade is the fast-emerging con-
sensus that the raditionad educational strecture of the schools
— that is, vne teacher teaching and responsible for only one
araup ol students ~ is inadequate Tor today and will be even
more inadequate tomaorrow. This traditional approach to in-
struction, basced as it is on the implicit assumption of a homo-
geneous student population, is ineflective in a schaol system
that is increasingly diverse.

B Restructuring the *“*Lonely Professicn™

Muast proposals to make the general education classroom
more tesponsive 10 the grealer range of student instruetional
needs invalve rethinking how school professionals work.
Historically. teaching has heen a “lonely prolession™. with
teachers working in nearly total isolation lrom cach other.
How do schools move away from teaching as a “lonely pro-
Tession™? Fhe most promising alernative is the establishment
of protessional collaborative relationships between teachers.
This requires restructuring the present model ol instruction
such that general educators and specialists (e.g.. special
cducators. speech therapists) develop a common understand-
ing of learning opportunities and demands in heterogencous
classrooms and share instructional responsibilities for diverse
aroups ol students. One way to elTectively structure profes-
sional roles and responsibilities is cooperative tedching,

Cooperative leaching involves a fundamental rethinking
of the traditional one teacher-one classroom arrangement. In
vooperative leaching, (wa (or more) educiinorn passessing
distinet sets of skills work in a coordinited fashion to teach
academically eterogeneous groups of students jeintly in the
general education classtoom (Bauwens & Hourcade, 1995, p,
403 A general educutor and an instructional specialist te.g.. a
special education eacher. ESIL teacher, school psychalvgist.
cteyare present simultancously in the general education
classroom for at least part of the instructional day. The essen-
tial philosophy undergivding such an arrangement is that alf
cducatars are responsible for all stieddemis.

B The Five Cooperative *P*s™

As mare sehools e implementing cooperative teaching.,
greater knowledge and insight are heing gained. The evperi-
ence of two educators working side-hy-side in a general edu
cation classroom generates a novel professional relationship
lot most participants. Thrangh our work with school person-
nel initiiting effective cooperative teaching prograns. we
has ¢ identificd five hey elements thit are essential toa Tully
developed and maxinwlly effective couperative teaching

arcangement. We refer to these elements as the Fove Coop-
crative "7 and they are described as follows:

+ Cooperative Presence. Many cducitors begin what they
believe 0 be cooperative teachung hy simply being
wgether in the classroom at the same time. Coaperative
presence is 4 necessary but insulTicient element for true
cooperative teaehing. In the absence of other key elements
(especially cooperative plkinning). cooperalive presence
generates linle structural change. Under such an arrange-
menlimany special services providers report that they “feel
like an aide.”

+ Cooperative Planning. Cooperdative planning involyves
two cducators meeting regularly to collaboratively design
and prepare unit and lesson plans. 1o differentiate specific
roles and responsibilities. and to identify the resources
they need. Inthese meetings, which typically work best it
scheduled every week 1o two weeks, a clear sense of nro-
fessional equality must be established between the two
participants. [LUis important o distinguish between coop-
crative planning and parallel planning. Paralle] planning.
often observed in the early stages of a school™s attempls to
adopt an inclusion philosophy, is characterized by both
teachers tocusing on the same curricular areas as they plan
together. However. in parallel planning each teacher plans
for only one subgroup of the students (e.g.. the general
educator plun- only Tor the typical students. while the
special serviees provider plans for the students with spevial
necds). Such an approach [uils ta provide the integrated
cducational eoordination necessary for maximizing n-
structional efTectiveness.

Cooperative Presenting. Cooperative presenting refem
the establishment of instructional equivalence in the rela-
tive weight ol the professional roles cach educatar assimes
in the general education elassroon. This is in stark contrast
Lo & cooperative presence, in which the roles and contribu-
tions of the two typically are nut pereeived as equivalent.
Linless controtled for heforehand through carelul coapera-
tive planning, itis notunusual lor the educational support
provider (e g.. special educator. bilingual educator) o
pereeive himselfhersell o he secondary . it not superflu-
ous, i that classroom. with the general educator still de-
livering most of the instruction. In sech sitvations. neither
the underlying philosophy of cooperative teaching nor its
maxinmal instructiongl efectiveness are realized. The hey

is to identily specific instructional tasks that can be gecom-
plished only when two sehool professionals are present
simultancously and then hise the cooperatis e teaching
approach around those,

U
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+ Cooperative Processing. Cooperative processing refers w

The necessity Tor the two participants m cooperative teach-
ing to he constantly monitoring and evaluating their coop-
crative teaching and its resulls. This requires thorough
reflection and ongoing mutual debrieling. Cooperative pro-
cessing works hest as an integral part ol cooperative plan-
ning. This ongoing analysis component must evaluite ot
least two dimensions of cooperatis e teaching. First, the
cducators must be concerned with the totul effectiveness of
their cooperative teaching: that is. how efficiently und
effectively content and instruction are being delivered.
Secondly, and equally important (though an unfamiliar
task Tor most educators). the two must also continually
evaluate the quality of their professionul relauionship. This
invalves actively considering their independent and mutual
commitments (o their new relationships with each other
and with their students, Itis important o recognize the
interpersonal dynamics of an evolving leaching partner-
ship. This represents a significant change in practice for
most teachers who are used W warking autonomously and
must now learn to make eolliborative decisions,

Cooperative Problem-Solving. The paradigm shift
inherent in moving into cooperatisve weaching makes the ap-
pearance ol prablens inevitable. With this in mind. in
cooperative teaching the two participants must be able 1
engage in coaperarive problfem-solving. which includes
defining the prohlem. brainstorming possible solutions.

selecting a solulion that appears 10 best address the prab-
lem, planning who will do what 1n the solution. and
imiplementing and evaluating the selution.

& Conclusion

In the infancy of cooperative teaching 10 years sgo,
catly practitioners believed intuitively in the power of col-
laboration. However. they often struggled to identify the
speeific components and strategies mast likely o maximize
the strength of 1we education proliessionals working together.,
After a deeade ol extensive research and practice. coopera-
tive teaching clearly has demonstrated itself to be an impres-
sively powerlut instruetional striategy Tor providing success
fur students with special needs in general education class-
rooms. This success is due in large part to accurate analy sis
and determination of these fundamental components most
necessary for elfeciive cooperative leaching. Teacher know -
ledge and mastery af these components is a preregussite ta
successful implememation of cooperative teaching.

deanne Bawwenas and Jack 1 Uourcade are Prafessors in the
College of Educarion. Boise State University, Boise. lduhe.
Jeanne may be ceachied ar 208/385-2267. qid Jack ar 208/
38531544

Reference: Bauwens, J . & Haurcade. ). 1. (1995y, Cooperative
teaching: Rebuilding the schootharae for all studenns. Austin, TX:
PRO-ED.

Inclusion Materials from the Institute on Community Integration

The fallowing muterials are available from ihe Publications Office, Instituie on Commumity Inteyration, University of
Minnexota, Minneapolis. For additional information, including coxi, contacr the office at 612/624-4512.

+ Lessons for Incinsion (1993). A K-4 cumriculum de-
signed to assist educators in developing caring classroom
communities in which all children are valued members.

+ Community Connections (1993). A 36-lesson curricu-
lum that facilitates positive relationships. communica-
lion, and a sense of conimunity among students during
advisory period or homeroom in middle school.

* Yes [ Can Program (1996). A 20-lesson junior and
senior high school curriculum designed to hring together
students with and without disahilities for instructianal
and expertential activities focusing on friendship, dis-
ability, and overcoming barriers to social inelusion,

+ Dropout Prevention Series (1996). Six publications
from ¢ollahmative dropout prevention research con-
ducled hy the Universily of Minnesota, University of
Washinglon. and University of California-Santa Barhura,
The publications inchide summaries of research findings,

descriptions of inervention strategics, case studies, and
policy isaues. Titles include:

Siaying in Schoal: Sirategies for Middie Sehool Sudents
with Learning and Emotional Disabilitie.,

Relationship Building and Affiliation Activities in School
Based Dropont Prevention Programs

Tip the Balance: Practices and Paoliciex that Influence
Sehool Engagement for Youth at Rixk for Dropping Out

Drapout Prevention Resource Document; lnterventions tn
Support Junior High Stidents at Highext Risk for Drop-
ping Out of School

Cheek and Connect: A Dropout Prevention Procedure for
Keeping Kids in School

PACT Munaal: Parent and Community Teams for Sehonl
Sueeesy

: qEaT LOFY AVAILARLE
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Facilitating Learning in Heterogeneous Classrooms

by Mary A, Falvey and Chrristine C. Givaer

Heterogeneaus groups of students make up classrooms
throughout the country. Traditional instruetional approaches
in which teachers stand in front of the class and lecure.
doing mast of the talking while students passively fisten and
perhaps take noles. are rarely effective in creating instrue-
tiomal environments that truly educate and motivate all stu-
dents. Fortunately. this outdated, one-size-fits-all instrue-
tional approach is heing replaced with instruction that is ap-
propriate for a variety of learning styles. that is interactive.
and that motivates learmers. The newer approaches o
instruction, in which diversity is not only recognized but
valued and atfirmed. are the most likely o he successful in
teaching all students, including those who have lahels sueh as
“disabled”™. ~at risk™. and “difficult 10 teach.” In this article.
we will briefly deserihe three of mamy models being used
ereate more effective instruction in heterogencous clitss-
rooams: sredtiple intellivences, individuol acconvnodurions,
and nuelei-fevel instricrion.

B Multiple Iintelligenees

Effective implementation ol multiple teaching strategies
increases the likelihood that 2l students can aceess meaning-
Tul learning experiences. The Multiple Inteligence Theon
ariginated by Howard Gardier (1983) and refined hy Thomas
Armstrong { 1987, 1994, provides one useful Iramew ork for
developing multiple teaching siategies. This model deseribes
the range of ahitities that people possess according o seven
“inlefligence™ categories. It is important w note that cach
human being possesses all seven intelligences. with some
intelligences more highly developed than others within each
individual. Following are briel descriptions of the seaven
intelligences und respective instrtetional appreaches best
suited for each:

» Linguistic Intelligence. The capacily o use oral sind/or
writlen wards effectively, Students who have strong
Tinguistic anelligence ate likely to benefit from wraditional
teaching strafegics, such as lectures and note-taking. Edu-
catars van broaden stdents” learning in the arca ol lingois-
tic intelligenee throwgh story telling. hrainstorming. wse of
tape recarders, journal writing: and puhlishing students”
woth (Amwstrang, 1994y,

Logical-Mathematical Intelligence. The ability 1w eltee-
tively use numbers and (o reason. Students with strong
ferrcal-marthemariodl antelliven e hive succeeded and
ereelled mrditonal nith and seicnee classes, The
Toleowing strate gies can be used for deseloping logwal
mathematical intelligence and enhancing learning by
students tor whom this is astrengtr aeross all sibjects

taught in sehool: the vse ol calcutations, quantilication.
classitications, and categorizations: critical thinking and
problem selving across all subjects {Armsirong, 1994,

Spatial Intelligence. The capacity w accurately pereeive
the visual/spatial world and create internal mental images.
Swdents with strong speviel inrelligence Teadily respond to
and learn information presented visually. The following
strategies can be used o facilitate leaming through spatial
inteligence: giving students opportunities (o create visuuli-
sations: using color cues on worksheels, chalkboards, teat-
buaoks and other printed material: deseloping and ising
pictorial metaphors of concepts: using drawings (o ereate
solutions or responses to questions across all areus of the
curriculun. and having teachers use graphic sy mhaols 1o
represent coneepts (Armistrong, 19494).

Bodily-Kinesthetic Intelligence. The ability w skillfully
move one’s body and 1 move and puanipulate ohjeets.
Swdents with strengths in bodifv-kinesthetic intelligence
learn and communicate through mosement. This 1 pe off
intelligence can be reinforced and activated when educa-
tors use a variely of pross motor activities. inciuding: using
bady movements (o answer questions (going beyond just
students mising theit handsy: using the classroom as a
theater 1o aet oul” conlent in lextbooks, prohlems. or other
materials: paicmining specific concepta: learning with
“hands-on™ materials: and using the body parts wo ereate
specific knowledge (CArmstrong, 1994,

Musical Tntelligence. A sensitivity o and grasp of the
elements of musie, Students with strong musived 1ieili-
actice are not necessiily gifted singers or musicians, hat
are likely to Iearn through thythm, The following are wiy s
W incorporate music into the entire curriculum: using
rhythms. ~ounds. raps, and chants to teach concepts: using
mwsical selections that represent or rellect the content of
the curriculum: plaving music in the backaround while
leaching: and using nusical selections o depict the exents
and Teelings within astory or hoak (Armarong. 1904,

Interpersonal Intelligence. The capacity to pereeive and
distinguish moods. imentions, and Teelings of athers,
Students with stroeg interpersenad intelligenee are olten
deseribed as outgoing and empathie. The Tollowing acetis-
nies are suggested for weaching approaches that incovporate
interactions amang students: peer sharing af niaterials aned
responsibilities: having students construet seutpiures vff
coneepts using the students: usimg conperatise proupings:
usibg pames to leach and/or reinforee coneepts; and using
simulations o learn about events, feelings, allermative
strategies for Doaving (Armistiong, 1904,
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e Intrapersonal Intelligence. The ubility (o know one™s self
and acton thie basis of that knowledge. hitrepervonal
intelligenee is manifested tn swdenis who are more likely
o learn when given the opportunity W leam on their own.
The following activitics ure suggested Tor incorporating
mtrapersanal intelligence inte daily routines: using reflec-
tion activities: connecting the curriculum 1o students” per-
sohal [ives andfor future experiences: giving students
choices of what ta do. when. and hew: and encouraging
students to express their leelings (Armstrong. 199,

B Individual Accommodations

Inardsse t learn, some students will need more specific
assistance than what is provided by multiple instructional
strategies. Aceammodations are individualized supporis that
promole aceess o learning without modilying expeciations
for the student. Schools are required to provide accommoda-
tions in order o facilitate swdents™ aceess to learning. Com-
mon secommodations include exwending the time lor students
with learning disubilities to take 1ests, providing students
with instreection in their (irst linguage when they are not
proficicnt in English. and using adaptive devices for students
with physical disabilitics. The methads for evaluating per-
Torinance when a student has heen provided with accommo-
dations should in no way penalize the stedent because of the
use of an accommaedation. Far example, if a siudent nses o
compuler Lo answer fest questions while other students hand
wrile their responses, na reference should be wmade 1o the
computer when calenfating that siudent’s grade,

Accommodations can involve providing sidents with
additional supporty, Personal supparts can range (rom peri-
udlic cheeks on a student. to continuaus support For a specilic
activity fe.q.. supperting personal care needs in the rast-
roam). 1o connaueus support across all activities, When
saime stidents niche transitions from year to year, one ser-
vice delivery model w another. or one school o enother,
aduitiona] spppe.is niight be needed. Personal supports can
be provided hy same-age or older peers. speciul or general
education eachers. relatud service personal. instructionai or
health care assistants v ranteers. or administrators.

Accommodations shoald he provided 1o students enly
whewn itis necessary Lo fwilitate their access to the leaming
process. As their skills hecome nore proficient and the nee”
for the accommodations lessens, accommoditions should b
fuded and, i possible. eliminated. There are some suidents
who will alway s require pateular accontmadations: such
acvommodations shauld net be laded. but rather be updated
and modificd as the carriculum end student needs dictate.
When accomimaditions are pravided. care should he takeon
assist stidents intheir use insueh a way that the stidents ane
phvsicatly, socially. and emaotionally included in all activi-
ties. This may require piving all studems the opportunity 1
wse an aecomnedagion o reduce any i stery abant i,

M Multi-Level Instruction

Qccasionally @ student. even with the presence af
mulliple eaching strategics and accommodations, is still
unable to aceess the curriculum in a meaningful way. and so
alternatives are necessary, Alternative strategics are often
veferred 1o as mndti-level struction. Tn mulli-level instrue-
tion. studems are provided with individualized suppurts in
order to fucilitate their access to learning. and the expecta-
tions for the students are modified. Multi-level instruction
provides students opportunities to participate. even if only
pariially. Multi-ievel instruction should be designed for an
individual student. It can inelude teaching the same cur-
riculum at a less complex level: teaching the same cur-
riculum with functional application 1o daily routines or life:
teaching the same curriculum, but reducing the performance
stundards: teaching the same curriculum ata slower pace:
and teaching a different but related curriculum. Teachers
must remember that multi-level instruction should be awemp-
ted in a manner that ¢asures (he least obtrusive modification
possible is made lor cach swdent. There will be students who
have such enduring learning needs that certain adaptations
and/or modifications must he made to struetuire the leaming
lisk Tor sudemt suceess. Such adaptations und/or modilica-
tions should net be used unless absolutely necessary and they
should he laded as soon as possible.

B Conclusion

A variely of tols and strategies 1o facilitate the Tearning
of diverse students in heterogencous clasarooms and schools
have been described in this article. Still. there are no casy
iecipes or formukas. Each educator must develop his or her
awi stvle of eaching as scientist. artist. and decision-maker.
broudening the repertoire of instructional 1actics, end muking
learning aceessible 10 and motivating Jor all students in our
classrooms.

Marv A Falvex i Professor and Chreistine C. Givner iy
Assucinie Professor with the Division of Special Edueaion.
Culifornia Staie Upiversire, Los Angeles. Thex mav be
reached af 21 3/34 344000

Note: This article is exiracted and adapicd. with permission. {raen:
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One School’s Journey to Full Inclusien

by Richard Sehattan and Linda Peara

Full inclosion has been relerred o as the centerpicee of
special education reforny in the 1980s and 1990s, Tronicully .
itis olien discussed exclusive ol relorm in general education.
Changes in special education must be inestricably linked o
reform and restructuring in general education if either is 1o
succeed. Swanton Elementary School’s journey to become a
lilly inclusive school 1s one example of haw refarm in
special education can be linked w restructuring ellorts in
generai education,

Swanton Elementary is an clementary school with 625
students in rurad porthwest Vermont. The school’s explora-
tion of inclusive speeial education began in 1980, and a fully
inclusive approsch was implentented in 1986. For the past 10
yeurs. there have been no self-contained special educition
classes or resouree reams; children are supported through a
non-cate gorical continuum of services in general education
classes and in the community. These special education sup-
pon services include supplemental prolessional and parapro-
fessionil instruetion and related serviees (speech. kinguage,
psychological, occupational therapy. ete.). consultation, and
direct instruction of swdents in the general education seuing.
All special education services are supplemental and comple-
ment g range of other educational options that are part of any
student’s progran.

Swanton’s journey Lo Tull inclusion continues o evajve.
Through a mixture of many adventures, exhilarating experi-
ences, challenges. and yes, a few mistakes, much insight has
been pleaned. Modifications continue 1o be made 10 meet the
diverse ind changing needs of our learming community.

W Beginning the Journey

In 1980 the Swanton Elementary School began to con-
~sider Qutcomes Based Education. As it did so. the need for
the schoal o articulate o philosophy and mission became
evident. Without a philosophical foundation. staff and par-
ents had no gaideposts for judging which ideas and innova-
tons were worthy ol our embrice and eflorl. After a year
ant a half of community conyersations, o vision and mission
emuerged. The Swanton Schoul Vision stiles:

The Swanton School is acoring, responsible. vespectlul.
community of learners, Our work is supported by ingniry
ind reflection. proraotes personal integriy . civzenship.
and liletong learning.

The Swantan School Mission Sttement sas s

The Swaniton Schoal comnumity believes thal gisen
enaugh time and the appropriate instruction, students will
achieve what is considered necessary o learn. We reeng-

nize that students arrive at schoal with difiering back-
grounds. influences, and needs. We are cominitted to the
coneepts of Tairness and justice which reflect a concern For
cach individiai s developent, dignity., and growth po-
tential. Approaches w discipline and social responsibility
in cur school will promote behavioral changes that em-
power students to understand their obligations Lo others as
members of & demovrativ society.

Staff. parents. and other community members use the +ision
and mission statements as Dilters for our conversatiuns about
what we are daing. how elfective our practices e, and whal
direction we might take next. Tdeas consistent with the ten-
ants ol our vision and mission are given serious consider-
ation and ones that conllict are spon abancloned. The vision
has pravided the scheol with a sense of continuily and direc-
tion. and along with our mission has led to changes in prac-
tice at the classroom and systems levels.

As our journey conlinued. Swanton Elementary shified
from a traditional “continuum of placenments™ model, where
student’s strengths and needs determined placement. 1o a
“continuum ol services model”, where all children are in
age-appropriate classes with a range of supports and accom-
modations. A pumbher of specific strategics involving class-
room teachers werg used o implement the new model. in-
cluding student planning wams. ¢lassroom accommaodations,
stralegivs for problem-solving, in-class paraprolessional
support. and partnerships with parents,

While changes in classroom practices were eritical 10
implementation of an inclusive approach. we have learned
along the way the impoenance ol systemic level change 1o
sustain inglusive practices,

B Systemic Changes

Much ol the literuture on inclusion has Tocused on the
specilic practices and strategies for supporing thy individual
educational, emotional. and physical needs of students in
generat educalion seltings. Whilce it is critical that a school
develop and reline these support strategies, another level of
avsfemic innovations are necessary for an inclusionary
approach Lo succeed and endure. Systemic innovations are
inclasive practices that beeeme a part of the school culture.
Ar Swanton, systemic chinge has Tocused on Tour arens:

= Relining a visian and mission

v Embracing shared leadership

+  Developing a calture ol inguiry

+  Developing diverse and responsive elassraom
voenfigurations
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Vision and Mission

Early o, our vision and mission became catilysts for a
discassion of the cfficaey of the segregated educativnal prac-
tices that were churacleristic of our approach & that time.
Onee there was consensus regarding Swanton's vision and
mission. discrete practices were discussed. The praetice of
placing students in special educaion classes vrin separaie
venters had to be reconsidered: il we said we believed that
*.sludents wil achieve what is essential to learn..”, an what
basis could we exelude them from regular ciissroom oppor-
wnities within their community sehoel? 1t was our vision
and mission that mosed us forward with a systemic rather
than frapmented process. Constant articulation of vision was
essential to sustain a critival dialogue among all constituents
regarding values, eurrent practices. and our goals. We reul-
ized that such discourse was essential in a school that was
striving to be  "community of learners.”

Shared Leadership

Another essential ingredient for hoth full inctusion and
broader systemic change has been shared Ieadership. Full
incluston has driven changes in practices, ralex. and respon-
sibilities. Shared leadership has meant that wachers, adminis-
trators. students, parents. and other community members
have formal and informal opporunities to infiuence the
changes. Tn Swanton’s shared leadership model, every voive
may not be heard on every issue, and every decision is not
made at a committee. butlding, or task foree level. But. col-
laborative approaches o devision making are used when the
complexirs or nature of the issue warrants. By ascrhing 1o a
shared leadership model. the powential for broad-based. crea-
tive approaches o planning and problenm-solving is uchicved.

Two speeific ways that Ieadership has been shared are
through the Design Teant and wsk forees, The Design Team
is comprised of community members., teachers. the school
co-principals. 1e assistant superintendent, o student, a hoard
memher, an. a parent. The teams responsibilities inclue ic
assuring thal school-wide decisions wre consistent with the
vision and mission. and supporting sk foree activities, Task
farces take on responsibilities that inelude invelving stalf.
students. and the community in developing goals consistent
with the vision and mission: identifying nieasurable student
outcome largets: developing action plans: and assessing
progress, Task forees have focused on middle level educa-
tion. literaey . welmology. carly education, soctad responsibil-
ity, and community eallahoration.

Svseemic lquiry

This community of shared leadership has also heconwe
immersed in systemie inguiry. Considering current practices.,
goals, or targels than are examined in the conted of our
vision and mission las formed the basis for inguiry, We have
shitped our diseourse from yuestions that have constantly

emerged in our journey. The process of ingairy itplies
actual research. This has created for us the necessary insight
o examine variables in general education that would perhaps
have been overlooked il we had adopted an inelusive model
of special education in isolation. Inquiry. or "action re-
seurch™, has enabled us wa enfranchise alf stukeholders within
aur community of leamers, To pose questions regarding
fundamental practices. teachers need to trusl, share. support,
and collahorawe. Within such a mindful culture. actions are
taken with respect for the complexity of systemic change as
we endeavor o address the interrelatioustiip of the mriad of
variables exposed when questions are posed.

Classroom Configurations

A final example of sysiemic change that has occurred is
the development of a range of classroom configurations and
placement and teaching vptions. As the character of our stu-
dent body broadened as a result of our inclusive practices. a
runge of classroom options were needed. Traditional con-
figurations. where one teacher laught one class. worked for
some of our students but not all. By exploring other ways to
configure classes. leachers, and resourees. we have heen ahle
10 ¢create options that are hetier able  accammodate a hroad
range of needs in our student population. For example. many
teachers saw a need 1o ereite a sense of @ small community
or "family” within the school sysien as restiucturing efforts
changed the dynamies of the classroom. In response w this
need. most teachers sought a eollaborative partner in teach-
ing. These teaching “teams™ yielded a variety of classroon
structures: single grade multi-age classrooms, muli-year
programs in which twe eachers alternated grade levels so
they could wam teach and keep a class for twa years. single
grade two weacher wams. multi-grade two leachier teams.
along with some more “traditional™ arrangements. Spevial
educators hecanie members of teams as consultants. teachers,
and collaborative planners.

¥ Conclusion

When we began our journey, {ull inclusion seemed o be
about the placement of children with disabilities in genesal
cducation classes. We soon learned that full inclasion is
aboat school change, ubout enhancing our capacity 1 deal
with diversity. and doing so in o manner that respects the
rights and nintains the dignity of all. As we continue o
journey. new strategies will emerge as our expericnees in-
Torm us. OQur challenge is o continue to embrace that which
has promise and discard that which does not. Our willingness
Lo do sois what makes us o community ol learners.

Richard Sehatoman is Co-Principal ar the Swanteon Elewnen-
farv School aind Adfanct Assistanr Professor in the Depert-
ment of Education, Universioy of Vennont. Lindg Pearo is o
feacher at the Swamon Elewmentyry Selool, Thev wmay be
reached ar SO/868-4417.
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Building an Inclusive High School Community

hy John Emerson and M. Lewts Putnian:

Cellahoration among general and special educators has
heen viewed as critical (o the suceess of studerits with spec-
1l aceds hewg served ininclusive schools and classrooins,
As greater numbers ol students with spectal learnimg needs
receive all or pat of their ecucation in general education
classrooms, the importauce of effective. systematic teacher
collaboration becomes all the more evident.

Collubordive reaming. as used in promating [ull com-
numity membership of all siudents. is a continuous. inter-
active pracess that enahles general and special education
teachers, administrators. and support staft with diverse ¢x-
pertise (o generate creative solutions to mutually defined.
student-focused tssues. Through systematic collaborative
waming. eeneral and special educators are able to enhance
the lines ol communicadon regarding student Jeaming out-
comes. methods ol instruction. materials modification, and
curricular adapiations. This ts essential (o the successful

integration and inclusion of students who have special learn-

g and support needs.

When Eastlake High School in Redmond, Washington.
opened its doors in 1993, the intent was o ereate a high
school community where all stafT memhers would collabo-

rate. share responsihilitics und resourees, and work wogether
toward achieving Eastlake’s vision of inclusion: that all stu-
dents have the opportunity o participate and he supported in

a full arcay of academic. vocational, and sacial opportuni-
lies. and he valued as contributing members of the school
community, To make (his vision a reality. zollahorative
teams hive evolved. These teams can be viewed as func-
tioning at three different levels: (1) instruction and support,
t2) curricula and program planning. and (3) school policy
and aperations. These levels are not mutually exclusive:
thes overlap and support and enhance the effectivencss of
one another,

#@ Instruction and Support

Collahoration at the instruction and support level takes
many formis These include various staft members partici-
pating in team teaching: serving on guidanee, IEP and ran-
sition teinms: voordinating support programs like peer witor-
ing: and providing consultation to other weachers. The Tol-
lowing are three examples from the sehool of waming el-
forts at the instruction and support level:

+ Consultation Teaming. At the beginuing of the new
quarrter, Steve. the IEP manager assigned to the science
arca. meets with the integrated science teacher of one of
lis students with an [EP. They discuss curriculum ex-

pectations, material inodifications. grading {ssues. instrue-

tienal accommodations. and suppott systems. This is the

student’s first ever regular science class, She is anvious
ahout the cluss., the teacher's expectations, and her
chances ol being successiul. Several weeks into the
guarter, the science teacher asks Steve Tor assistanee con-
cerning an upeoming project for whick students are to
build three virus models. Steve and the science eacher
discuss the student's progress, strengths and challenges.
and ability @ complete the project e estahlished evalua-
tion eriteria. They decide that she will make vne maodel
instead of the ussigned three. and that her final project
grade will he detevmined jointly by Steve und the science
teacher bused in part on [EP established criteria. -

Team Teaching Brett. an IEP m=nager, imd Jill, the
Principles of Technology teacher, have been wcam teach-
ing the Principles of Technology class since Eastlake
apencd. Six to cight students with disabilitics are usually
cnrolled in this popular class. Jill has major reaponsibility
{or curricular plunning while Bretl assumes primary
responsibility for student evahiation and grading. curricu-
lum maditications, and imstructional adaptations. They
trade-ofT on the lahs, based on interest and knowledge
tevel. Jill and Brew descrihe their wam waching siyle as
“tag wam teaching.”™ I is built on a commitment o listen
and to respeet cach ather™s teaching strengths and styvles.
This weam eacking model bas resulted in the suceessimi
inctusion ol students traditionally served in separate
classrooms.,

Transition Planning Teaming, Andrea. the Career
Center specialist, Jayee. the Business Department’s work
experience coordinator. and Gearge. an 1EP manager.
mecet to discuss o student’s transition phan and canuaunity

job placement. Andrea ard Joyee suggest g vocidional

interesl assessment prior o their next meeting with the
student and his parents. At this meeting. the assessment
results are discussed and they agree upon three job areas.
Alter locating an apportunity at a local supermarket,
Jovee again meets with George ta discuss the joh require-
ments and menitoring responsibilities. Jovee will evaluate
the student’s work performanee while George will focns
on his completion of the “workplice journal™ and work-
related instruetion buck at sehool.

As cun be seen in these vignedes. the rales and responsihili-

tes of general and special educiation teachers have dramati-
cally changed from more traditional models, The solaed
resouree toom teacher. providing pavallel content instruction
far a small group al students with [EPs inca pudl-out type
pregrant, has heen replaced by a highly collahorative model,
The roles and responsthilities of the speeial education
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teachers at Eastlake have changed most dramatcally, For
example. tduring the 1994-95 schoo] year. four spacial edu-
cation teachers provided support and TEP management [or 62
special needs swidents. These teachens also had direct respon-
sibility for at least one general education ciass. In order to
determine these new coles and responsihilities. a carelul re-
view of class enrollnient patterns and the support needs of all
students with disabilities oecurs each semester. From this
analysis. the special education ieachers are able to provide an
array of collaborative focused services across content areas,
including the lollowing:

Team Teaching. A general and special education ticher
jointly plan and teach a regular content class.

Support. A special education weacher provides ongoing
suppon and specialized instnwetion to one or more students
with an IEP in a general cducation class.

Consultation. A special cducation teacher meets regularly
with assigned general education teachers in a content area
Lo review siudent progress and suggest curricular adapta-
tions, instruetivnal modifications. and evaluation options.

*

Monitoring. A special education teacher continually
munitors the progress ol issigned students in a general
education class and meets with the swdents one-on-one W
discuss progress,

Special Class Instruction. A special ur general education
teacher provides specialized instruction such as study
skills, self-determination. reading, mathematics. or social
skills to a small group ol students.

These services are provided on a daily basis, as shown n the
sample sehedule in Table | (see page 211

B Curricular and Program Planning

Collahoration at the curricular and program planping
level consists of wacher teams planning the various programs
offered au Eastlake and developing eurriculani in various
content areas. One example of this kind of innovative col-
laboration is the Special Issues and Options Team (SIOT). It
consists of five gencral education teachers. three special edu-
citors, and two administrators. One teacher from cach con-
tent area is present to assure that collaboralive planning is
prounded in general education curriculum and instructional
issues. The SIOT meets every 1wo weeks to discuss and plan
lor the effectn e inchision ol all students, providing sehool-
wide leadership in defining an inclusion-focused curriculum
planning process and instructional support system that it the
cantent of Fustlake™s ongoing restruciuring ¢lforts. The team
alsu meets every summer For several days o review how
well students with disahilities are heing included in alt as-
pects of the Eastlake conimunity. A comprehensive school-
based stafl develapment plan is formutated anually based
on teacher needs identified through surveys, [oeus groups.,

and eam member discussions with colleagues. Extensive
student achievement data is also collected and reviewed
regularly, including academic. social, career/vacational. and
trunsilion measures.

This coilaborative process has been intportant as special
education eachers have an ongoing dialogue with contem
arca leachers, and content area teachers have a direet link 1o
the special education staff who can provide a variety ol indi-
vidualized support and smali proup assistance. Some of this
vear's SIOT agetda items have included the need to each
students seli-determination skills with thie review of several
cxemplary eurricula: the development of an after-school
Leacher workshop focusing on grading and evaluation issues:
reviews of extracurricular participaiion rates of students: and
the design oi a follow-along questionnaire for all students
who have exited Eastluke. These coltaborative efforts. which
focus on student suceess by a leam of general and special
cducation leachers, have resulted in significant progress in
developing a unified, inclusive system of instruction.

B School Policy and Operations

The third ievel of coltaborative activities at Fastluke
focuses on school policy and operations. Examples of such
collaboration include the Area Coordinators Tewn and the
SIOT. The Area Coordinators Team consists of one represen-
tative from cach core content area and special education.
They discuss a wide range of topics at their weekly meeting
such as budgets, curriculum support. scheduling., waching
assignments, and staffing issues. The inclusion of speeial
education on this teany has been critical Lo ensuring that
school policy and operations decisions consider the needs of
all students, especially those with disahilities. The following
is an example of area coordinator aming at Eastlake:

+ AlLan Area Coordinators Team meeting. Bretl. the spectal
services arca coordinator, comments on the difficuly
special education teachers are having in obtaining compre-
heasive lists of class projeets and their due dutes Trom
teachers across content arcas, He deseribes how important
this information is to the five special education wachers as
they monitor student progress and work with teachers on
needed accommodations or project adaptations. Following
the meeting, the arca eoordivators share this coneern with
their area teachers, and au the next team mecting the coor-
dinators suggest development of a project monitoring form
that sidients will have cach of their teachers complete. 1t is
propused that students review heir fornis, which detail due
dawes, expectations, and grading criteria, with their IEP
leacher on a weckly basis. The team pgrees o try this
approach. and review its efTectiveness ata later mecting.

3 Implications

Although general und speciad education teachers col-
Hheh School, concinaeed on page 21
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Youth Leadership for Equity and Excellence in Schools

by Carel Tashie, Clhervi Jorgensen, Jit Marnn, Jaanne Mallov, Susan Shapiro-Barnard. and Mary Schuh

Throughoul New Hampshire and the country. students
with and without disabilities have taken the lead in ensuring
that our schowls and communitics truly embrace — in spirit
and practice - the essenee of equity and excellence tor all.
Imagine the fallowing scenarios:

* As part of the school's advisory system. small groups of
students meel weekly with their ieacherfadvisor. Today,
the students are using a cooperative problem solving
stralegy to brainstorm ideas on how Lo support cne student,
who happens Lo have disabilities, during math cluss. After
the meeting is over, several sludents gather to discuss ways
in which this strategy could be used 1 solve other schoal
and student issuer.. The students ask their advisor if they
can lead a problem-solving session every weck to supporl
other students with any issues that might arise.

+ Every vear, the New Hampshire Deparunem of Education
awards 5200000 in discretionary grants 1o middle and
high schools interested in devetoping innovalive projects.
In the spring. the review committee meels to debate the
merits of the proposals and 10 grant funds aceordingly.
Representatives from local public schools and institutions
of higher education, family members. and students, all of
whom have strong Teelings about the strengths and weak-
nesses of certain propusals, sit at the table. A high school
student who had spent 10 years in segregated schools per-
suades ke group to fully fund a proposal that supports stu-
dents with significant disabilities a attend ¢ollege.

The high schoal community caunceil is meeting 1o discuss
the intpact vl the new block schedule on students and
Taculty at the sehool. The couneil. which is the governing
budy of the sehool, is composed af students. facully. ad-
ministrators. and conununily members. At this meeting.
students present their views on how the new 4-by-+ sche-
dule is meeting the needs of students in the school and
offer suggestions on how laculty can better accommedate
the learning styles af the student population.

What do these three scenarios have th common? They are
examples of ways in whieh New Hampshire schools are
striving for equity and execllence Tor all students, as well as
how students with and without disabilities are taking a lead-
ing role in proposing. implementing. and monitoring neces-
sary changes.

B Students as Leaders

Relorming the ways in which schouls vducate all
students requires the collahoration and respeet of eversone

involved. Educators, families. communily members., and
students must wark ogether o ensure that changes are made
that will support the needs of all students 1o be suceessiul
now and in the future. In the past, much educational reform
accurred withoul the input of perbaps the mosl important
players — the students. Today, many schools have recognized
the necd not only 1o include students in restructuring effores,
bul also Lo support students to lake the lead. Whal follows are
several examples of bow New Hampshire students with and
wilhout disabilities are leading the way in reforming schools.

Swdents as Advocaies

A common complaint about the “youth of 1oday ™ is that
they luck the passion and commilment of the youlb of past
generations. Many New Hampshire students are dentonstral-
ing the inaccuracy of this perception. Having been educated
in schoals that practice inclusive education. these students wie
leading the way o enscre that their schools and commuiiities
embrace, value, and support their peers who have disabilities.
Student advocacy oceurs in many different ways. One group
of students has undertaken a campaipn to make local busi-
nesses accessible to people with physical disabilities. Anoth-
er group of students staged a protest when one of their eluss-
mates was denied entranee into a seci.nd floor elassraom. A
third group of students met with the school’s rransporntation
supervisar to demand equal transportation for one of their
fricnds. Swudents throughout the state are making their voices
heard. and as a result of their advocacy. sehools and commu-
nities are exatining their beliels and practices aboul the
in¢lusion of all students.

Studcnts as Policymakers

In the past, the closesl students ever got la school
governanee was threugh participazion in the student council.
Toduy, in New Hampshire, students are laking leadership
roles in policymaking ut both the Jocal 2nd stae levels.
Students serve on many of the advisory boards and sk
forces that deal with issues that affect themselves and their
classmates. For example, as members of the Task Faree (or
the Improvement of Secondury Education and the School-1-
Wark Commi‘lee, students are invalved in the alloeation of
grant funds to local sehool districts. Swdents are heing
recopnized as key stakeholders in education and are begin-
ning to be listened o when pahicy decisians are waude.

Students as Educatars
No longer are students simply leaniers: they are also

Leactiers of the subjects that are important o thein. Aj one
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national education conlerence. New Hampshire students
gave a presentation on how equity and excellence can work
in schools. At another conference, a New Hampshire student
gave a keynote addresy that contrasted his cxpericnces in
hoth segregated and inelusive education. Groups of students
are sought after o teach families, teachers, and other students
about friendship and helanging. Studenis are also leaching
teachers how to become more effective at comeying
knowledge and infor.nation. Several students from one high
school worked with their teacher o develop and teach a
summer course un innovative science curriculum at an out-
of-state university. Students have embraced the role of
educators and schools have become richer as a result.

Students as Curriculum Consultants

Educators nationwide are examining ways in which the
transition from school to adult living for students with dis-
abilitics can be most effective. In New Hampshire, schoois
are looking at ways that all students ¢an he supported to
make informed choices aboul their present lives and future
goals. Several school administrators have asked high school
students to help them develop courses and carricula to sup-
port all students as they move through high school and inte
adulthood. These schools have supported diverse graups of
students to participate in off-campus retreats resulting in
student-developed and stwdent-centered career and life
planning processes tor the schoals. Students have presented
their ideas o fellow students. administrators, and school
boards and. in one school, have writlen a curriculum guide to
be used in all advisory clisses.

Students Supporting Students

The old adage “teacher knows best™ is being challenged
in many schools as adults are acknowledging that. in many
cases, the people best suited to support students are their
classmates. Advisory elasses, once thanght of as adults sup-
porting students. are naw used as opportunitics for students
te suppart one anather. Students are putting their heads
together to selve important issues that atfect individual stu-
dents and the entire school system. In New Hampshire. otu-
dents have assisted one another in issues retating to inclusion
{why one student is not welcomed in certain classes: the
incqualitics of the tracking system). friendship (supparting
an individual student 10 hecome betier connected: redefining
the Pecr Qutreach system). and curriculum {developing und
piloting new caurses), Students are cteay in their desire to
support their classnvates and are demonstrating great skill
and sensitivity in solving the issues that concern them,

Students as Learners

While some people believe that real leaders are “horn
and not made,” itis penerally agreed tha leadership requines
knowledge and skills. To that end. there are many oeal and

statewide efforts underway to provide students with opportu-
nitics 1o develep and refine their lcadership abilities. For
example. the statewide Yourh Leadership Serizs brought
together 40 students for five days of intensive truining on
best prictices in collaboration. comnniunity organizing.
inclusion. and systems change. National presenters with
cxpertise in social justice issues have met with students 1o
provide information and strategics on affeeting change in
their schools and cornmunities. Individual schools have
responded 1o the voices of students and have embedded
information on advocacy. inclusion, and equality into
existing classes and curriculum. One school is exploring the
addition of Awnerican Sign Language into its foreign lan-
guage department.

On an individual level, studenis are pursuing additional
knowledge in a wide variely of subjects related 10 leadership.
Several students have held apprenticeships in Lhe state capilal
with policymakers and government Ieaders. A college
student Is visiting classrooms in a varicty of towns to lcar
more about educational practices that will support all
students as leamers. Cne high school student is panticipaung
in a six-day professianal seminar to gain information on
cnhaneing suppoerts for students with disabilities in his
school, As students are learning more about the issues that
concemn them most, they are asing the knowledge and skills
gained to make meaningful chinges in their sehools and
cammunities.

B Conclusion

The students of today will hecome the educators, par-
ents. policymahkers. und husiness Icaders of 1he future, They
will be the people who will right our wrongs and refine vur
ideals. Today, youth arc teaching teachers. families. and
administratars what they want their schaols ta laok like and
are taking the lead in making many of the necessary changes.
If we continue 1o suppon all students in their leadership
roles, we will begin 1o sce true equity and excellenee, now
and in the futsre

Curad Tastie, Chervt Jargensen, Jitl Martin, downne Malloy.
Susan Shapiro-Barnard, and Mary Seiueh are project staff
witle the fnstinue on Disobilite, University of New Hamp-
shive, Concord. They miay he reached at 603/228-2084,

Note: The authoring of his aricle wits supported in pan by Gran~
HHITSRATD03Z-91, FHO2AR2001K, und #CTFDARLDRS frony the Office of
Special Education ant Rehabilitative Servives. VS, Department of
Education: The views expressed to o necessadily represent the polics o
position of The 1' S Depargment ol Education
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Together We’re Better: Statewide Systems Change

by Learer Medveerz and Jofin Suner

The Together We're Better Program began Tour years
ago with adesire to approach the development of inclusive
school communitics m a sysemic manner. Typically we
approach decision-making in cur schaols threugh only one
lrame of referenee.our own, be that the perspective of a
teacher. administrtior. supporl person. parent. student. ot
commanity member. Wensually do por view each decision
withip the context ot a system. It a systems approich. the
organization s o whole and its members individually exam-
ine and exaluate priwtives, structures, processes and polivies
within the <y stem in order to bring abowt long-lasting ~hange.

The five-year Together We're Better Program is o
calluboratiy e cflort of the Minnesota Department of Chil-
dren. Families and Leaming. and the Institute on Community
Integration al the University of Minnesota. funded by the
L.S. Department of Education. 1ts mission is the develop-
ment of a single educational system that supports the mem-
bership. participation. and Jearning ol all students. It is vir-
ryving oul that mission through collaborative pactinerdhips and
networking with Minnesota school distrivts, parent advocacy
argantzmions. and instituies o higher education.

Specinie activities of the project fall into six arcas:

* District Partnerships. Partnerships kave been established
with Tour school districts aeross the state 16w atonna.
Chaska. Crooksian. and Moorbead) for the purpase of
building mare inclusive seheal commmunities through browd
systenie change. The program works with the dhistriets 1o
suppart progress toward their vision of givinelusive system
by identifving goals. developing and taplementing strate-
gies. and evaluating the outcomes.

= Personnel Preparation/Develaprent. The pragram has
identified critical waeher and adminisiaor competeacies.
vilues, and beliefs required e promote equily and creste
community in schools with diverse populations and unigue
learner needs, The results have been shared with personned
i Minnesota institutes o pigher education as well i with
the Minnesota Bourd of Teaching.

= Inclusion Mentorship Program In addition to the fow
school districts that are pactners wcith the progriam, ten
districts have teams comprised of general and special ¢du-
citors, administridoss, and paronts who e as a regiongl
resanree o sehaols and families intevested in the develop-
ment of inclusis e sehoot communities. The program pro-
vides traming and rechnicad assistance Yor the W,

= Statewide Training. The progrim has sponsored training
cvents it provide information w educators and Fnnilies
on the desclapment of inclusive school comuaunities. The
training events include an anuad summer institote atende

by the districts with which the program collaborutes.

Fanily Eeadership. The program. in callaboration with
parent advocaey ortanizitions and school distneis. has
conducted i needs assessnient of families. identifying their
support and information needs. The results has e guided
training imitatives. informational maerials. and the devel-
opment of networking oppaertunities.

Inelusive Education Products. Tle Together We're
Beuer Pragram is developing informational materials 1o
support the effors of schools in developing inclusive
school cammunities. including: Systeimn Thinking Ap-
procches and Strategies Jor Developing Inclisive School
Commnmnities: Defining Roles and Responsibilities Witdvin
Teams i Inclnxive School Connunities: Curricalar Stra-
regies di the Secondary Level and The implications of
“The 7 Hubits of Highiy [flective People "ty Stephen
Covevlin Our Schoods, These will be available in 1997,

The impact of' the program. which is entering its final

vear. can be seen threugh the changes experienced in par-
deipating distrivis. Paul Molesire. Director of Special Ser-
vices from Owatonna Public Schools, which is one of the
partivipating disiricts. comments on tha progress he has seen:

[ean remembur in a vivid and sometimes painful mmmer.
when inclusive education was something that we imple-
mented because of patreial pressure and the threat of
litigation. What a dramatic and positive change 10 think
that we wre row making educational decisions hased on
atr visian. valaes, and knowledpe of what is best for kids
rather than whau is most comvenient or what has been past
prictice, And Lo think that this inclusive perspective now
ertends o other students representing diversity in our
papulation (gifted students, limitee English proficient
studenis., ete.y s most gratifving. The sysems change
praject has helped us develop this perspective on a
district-wide basis.

A systems approgch. such as that ased in Togetl

We're Better, supports schools i their comtibuing joumcy
towarsd inclusive school communines. The broadened per
spective offered by systems thinking creates many new
pantnerships, collthoratives, and coulitions, which resnfts m
long-wenn benelits for students. schools, families, and
conmntlies.

Fagera Medwer and dalm Senerer ave Coovduarers wily tlie
together We're Better Progeam, iseiticle on Conmnintins
Itegranon, Uncversity of Minkesona, Manreapodis, ey oy
hereached an 01 2/024- 1 344,
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Zero Exclusion: Keeping Students in School

by Martha L. Thurlowe, Moy I, Sinclair, and Sancdva L. Christensen

The scheol restructunmg eftorts of today are driven by a
dusire iy improve the performance of schools and the su-
dents in chemr. Toward this end. there have beer reforms in
requirements. expectations, and schoo] policies. including
those tocusing on student hehavior, Suspensions. zero (oler-
ance policies. wnd an array of other reforms are previadent.
purticularly in secondary schools. The filost extreme forn of
exclusion. where students are “pashed™ out of school. is o
real danger w carrent schoo! resineeturing etforts,

School dropouts are one of America’s most challenging
problems - a problem that has gained sueh importance thad it
has heen 1argeted in Goal 2 of our national educmion goals.
Pushoniy ave among those students no longer auending
school, and may actually be more prevalent among dropouts
than students who have lefi sehool for reasoms such as em-
pleyment or pregnancy . Swidents with disabilities are among
those most likely 10 drop out or be pushed out. Unless speci-
fic eftorts are made (o address the dropout problem for all
students. school restructuring has the potentivl o hecome a
niechanism for praducing poor (or worse) outcomes for
many swdents nat performing well in academie setiings.

Contrary to commonly held beliels, students wha drop
oul el school usually do so aler several vears ol growing
alienation Trom school — a progess that is usually abeted by
the school system and prefessionals within the system, Drop-
ping out of school has signiticant acgative consequences for
nearly all students. but particularly Tor students with disabili-
ties. Dropodts e unemployed at rates more than 0% higher
than youth who complete school. and dropouts who find em-
ploy ment earn an average of $6000 less per vear than gradu-
awes. Arrest rales Tor dropouts are alurming, reaching as high
as 7% for those with emotional and behavioral disabilities.

As schaols engage inrestructariag, itis essential thag
they factor in what is known about heeping vouth i schoal,
Over the past three years, three projects - ALAS in fos
Angeles. Belief Avademy in Seattle. and Check and Connecl
in Minneapolis - have collaborated i identifving key ele-
ments of successtul dropout presention fot students with
tearning and ent.donat/behay ioral disgbifities. There are
miand reasons o heliese that the same approaches will work
¢llectively with other studenms as well, particularly those
with challenging beliy iors. Although in different parts of the
couniry. and comprised of somewhat dilferent populations ol
stndents., the three projects identilied the Tallowing as essen-
Hak strdegivs o retaining the most challenging siudents;

+ Monitoring, Continouns tracking of cach stadent in terns
ol oceurrence ol risk behaviors Gaibsences. conrse Tailures.
probiem behaviors. ete.d and tmely interyentions wsed o
alleviale risk hehaviors ov reacions 1o then.
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« Relationships. An adult ar other person in the school
building a relationship with the student tiat demonstrotes
respect. caving, and interest in the student. while also
continually communicating the imporance of schook,

Affiliation. Pramoting the student’s connection (o the
school and sense af belonging to the community of
students and statT.

Problem Solving. Developing in cach student the shills
needed (o resolve conflicts more constractively. in wiss
that improve the swdent’s life.

+ Persistence, Conlinuity, and Consistencey. Highly related
clements that canvey that someone is always there for the
student. over time. and abway s with the same message -
stay in school.

When the three prajects merged their data regarding the
effectiveness of the strategies listed above. they contirmed
significant effects related to enrolliment in schaol and pro-
gress toward graduation. twe key indicators that students are
on track and will stay in school. For example, in terms of
enrollment in school. 894 of siudents with whom the imer-
ventions were used remained in sehoel through the ninth
grade (the 1994-95 school veart compared w only 774 of
comparison group students. In terms ol their progress toward
graduation (eredits carned at the end of ninth gradel. 36% of
those invoelved in the inters ention were on track o graduate
in Tour years., compared o only 29% of comparison students.
Furthermore. 78 ol intervention students were on track o
sraduale i five years. compured foronly 497¢ of the compan-
MM gronp.

Adthough it is possible for individual stall members
within i sehool w provide these essential strtegies for a sty-
dent. restructured schoals have the unique opportunity to en-
sare that all st engage in practices that promote students”
engagement in school. Schools that demonstrite these essen-
tiad dropout prevention stritegies in all they do are schiools
that promote i s3stemic awareness ad expression of the
phifosaphs of inclusion,

Martha L. Thidow, Mary F. Sarclair, and Sandra 1.,
Christenson are Project Directars of the Check and Comrecr
Dyopont Prevention Project e e nstiteite o Comrniniis
Integration, Universitv of Minnesota, Minneapelis. For
further ilormarion on the project contect Mary at 612/624.
H235 Fer complete findings., see vesotivee Hsd on page 9.
Noter This vescatel b e were appoted i B g 02 U],
TREZPYROOT L aual HOZIRO0TF trom the CHRce of Special bducation e

st U S Depatinent ul Baducation The siess exgricssed do it peses
sattly repesent W policy an postbion of the U8 Pepastinent of 1ducaion
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Resources

The fullowing reseurces are related o the restructuring of schools and praciices in a way that supponts full inclusion of

K Books

* Inclusive and Heterogeneous Edacation: Assessment.
Curriculum, and Instruction (1935). By M. Falvey. A
description of many practical strategies and examples for
including students with moderate to severe disabilities in
general education scutings. Published by Paul H. Brookes
Publishing Company. Baltimore = 300/638-3775.

= Cooperative Teaching: Rebuilding the Sehoolhouse for
All Students (1995). By 1. Bauwens and }. Hourcade. A
practical text about general and special educpirs joining
together to share instructional responsibilitics for all
students. Published by Pro-Ed, Austin, Texas » 512/451-
3244,

Creating an Inclusive School (1995). By R. Villa and

1. Thousand {Eds.). A comprehensive resource on the
loundations of inclusion and promising practices in K-12
schools. Published by the Association for Supervision and
Curriculum [evelopment, Alexandria. Virginia « 703/
549-9110.

* Team Building for School Change: Equipping Teach-
ers for New Roles (1993). By G.1. MaerofT. A diseussion
of teani-building as a method to help teachers improve as
professionals, equipping them to bring about changes on
behalf of students. Chapters focus on setting a climate for
team huilding. selecting teams, honding and growing as o
teant. the principal’s role on the team, making time 1or
leams, obstacles (o teams, and team building io the lang-
run. Published by Teachers College Press. Colchester.
Vermont ~ 300/445-6638.

Collaboration Handbock for Educators Working
Toward Inclusion of Special Needs Students {1995). By
1.. Chalmers and M. Olson. A discussion af the value of
collaboration along with skills and strategices needed for
successful eallahoration. Puhlished hy Practical Press.
Moorhead, Minnesota « 218/233-2842.

)

Toward Inclusive Classronms (1994). By M. Dalheim
(Ed.). A compilation of six specific examples of how
teachers across the cauntry are trying to incorporate more
inclusive practices into their schoels. Each example is
wrilten hy the teachers involved. Comprehensive explana-
tions are provided about all aspects of each cacher's and
school’s work, providing sufficient details so that other
teachers and schools can use the information as a starting
point. Published by NEA Professional Library. West
Haven. Connecticut * 8002294200,

stiedems with disabilities. Please cottact the distribwors Esied for informarion abowd ardering the materials and for costs.

¢ Interactions: Collaboration Skills for School Profes-
sionals { 1992). By M. Friend and L. Cook. Information
on the development and use of skills needed for effective
professional collaboration. including team meetings and
ongoing communication and problem-solving with par-
ents and collcagues. Published by Longman Publishing
Group, Addison Wesley Publishing. Reading. Massachu-
selts » 8G0/447-2226.

B Manuals, Reports

* Winning Ways: Creating Inclusive Schools. Class-
rooms and Com:unities (1995). By V. Roach, et al. A
report examining the implementation of inclusion from a
variely of perspectives, including those of teachers, par-
cnts, district and school administrators. and policymakers.
Published by National Assaciation of State Boards of
Education, Alexandria. Virginia « 800/220-5183.

+ How Are We Doing: A Review Process for Evaluating
Teams Which Are Working in Inclusive Settings
(1992). By L. Davemn, A. Ford, J. Mamusa. and R.F.
Schnorr. A revicw process for teams 1o use 1o discuss the
question. “How are we doing us a team?” The process can
be used several times each year, und can result in con-
structive discussion about what's working and whar needs
improvement. Published by The Inclusive Edueation
Project. Syracuse University, Syracuse. New York » 315/
443-1881.

N Training/Curricula

+ Creating Inclusive School Communities: A Staft
Development Series for General and Special Educa-
tors (1996). By 1. York-Barr, R. Kronberg. and M.E.
Duoyle. A five module series focusing on creating mean-
ingful individualized curricula and effective collabarative
teanis. Published by Paul H. Brookes Publishing Co.,
Baltimore « BO0/638-3775.

* The Power of 2;: Making a Difference Through Co-
Teaching { 1995). By M. Friend and L. Cook. A video-
tape provicing an in-depth understanding of the potential
of co-teaching as a service delivery svstem in schools
with an inclusive school philosophy. When combined
with activities suggested in the tucilitator's guide. the
package can provide a solid foundation for the develop-
ment or enhancement of a co-teaching program. Available
from CASE Rescarch Committee, Smith Research Center,
Indrana University. Bloomingten » 81 2/855-5000.
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High School, continued from page 15

laborate on a daily basis at Eastlake, staff members still face
many challenges. These include vontinually detining their

having difficulty adjusting 1o the classes. She inappropri-
ately seeks ont adult attention, is overly dependent on
teacher assistance, und is afraid to initiate independent
work. Her [EP Manaper descrihes Lhe self-contained junior

Table 1: Special Education Teachers Daily Schedule
Teacher Period 1 Period 2 Period 3 Period 4 Period 5 Period 6

l- I.OFTE Stupport Teenn Teuching Support Prep/Monitoring|  Independent
Hsped Integrated Hunuiities Blou. Integrated Study Skills
g ed Science Science
1.0 FTE Stepport Prep/ Senior Consudiation Team Teaching
Bspad Maih Skills/ Monitoring Comeclions Geometry Humanities Block
2reged Algebra (English)
1L.OFTE Prep/ Team Teaching | Team Sports Team Teaching | Team Teaching | Considiarion
B sped Monitoring Principles of (PE) Principles of Algebra Alpebra
.2 reg ed Technology Technology Independent

Study Skills

1.OFTE Consultaiion Tewn Teaching | “Jump Suart” Independent Consultation Prep/Munitaring
8 speod Geometry Algebra Study Skills Study Geomelry
2reped - Language Arts | -Language Arts

spetific roles and responsibilitics, finding sufficient planning
and meeting time, communicating effectively with other staff
members, delivering instructional aecommodations to stu-
dents and teachers in a timely manner, implementing a well-
defined system for evaluating and grading students, and
cffectively presenting s1aff development opportunities. A
general educator and a special educator who team teach a
Humanities class have articulated what they believe to he the
key elements to successful collaboration:

* A compatible level of academic and behavioral expecta-
tions hy all staft members.

All staff taking responsibility for student success.

* Student pereeption that all weachers are supporting them.
not just the special education weachers,

Establishment and continual review of clear definitions of
roles and responsibilitics,

Clear articulation and understanding regarding expected
student outcomes.

* A willingness to honestly comimunicale concerning what is
the hest for cach individual student.

These elements secem in place in this Last example in which

the puidance team meets (o discuss a new Eastlake swudent:

* A student’s Algebra and Humanities teachers bring o the
Guidance Team meeting their coneerns that the student is

23

high school setting she has recently moved from and asks
questions about her progress to dale. The team decides ta
develop a seven-step plan to address her behaviors. and
present it to the student’ s parent for review and madifica-
tion. Following approval by her parents, a final plan is
agreed upon znd communicated to all her teachers. In the
plan, a peer tutor ix assigned to work with the student in
two classes, and the student is taught o ask for tcacher
assistance and assignment clarification in appropriate
ways. The consistent implementation and continuous mon-
itaring of this plan throughout the day by all her teachers
results in new acadenme and social opportunitics for the
student.

Collaborative eaming is a very powerful educationtl
stratepy that is making a real difference in the lives ol st-
dents and teachers. As schools seek new ways to prepare all
students for full community membership, teachers must take
the lead in forging new working relationships, Breaking from
past practices requires difficylt collective, collaborative work
by the total schoo' community. Together, pencral and special
education can help ereate classrooms, schoois, and communi-
ties where @l studes s find success and sutisfaction.

Jolm Emerson and M, vewis Putiam are Project Co-
Dyirectors with the Washington Research Institute, Seattie.
Thev max be reaclied at 206/285-9317.
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Habiws, continaed from page !

effective. The seventh habit 1s concemed with the ongoing

renewsil of un individual, reeognizing the fact that time wnd
enery mustbe given w a person’s phy sical. mental, spirit-
ik, and social/emotional well-being o ensure efiectiveness
on i long: lerm basis.

The three o be claborated upon in this article are Be
Proactive: Begin With the End in Mind: and Scek First to
Unedersiand, Then 1o Be Unelersiend. These have been par-
ticular!y uselul in educational restructuring efTorts,

B Habit 1: Be Proactive

Simply stated. Habit | says that one afuayy has choices.
Prouctive people recognize that fact and consciously choose
their response Lo any situation. In contrast. reactive people
see themselves as powerless, victims of circunmistances with
nu recourse exeepl o wiit for someone else o fix the prob-
lem or remov e the obhstaeles. n discussing proactivity,
Covey emphasizes the importance of recogniZing those
things in life that arg within one’s eivele of influcnce and
those that are within one’s cirele of concern. Issues within
one’s cirele of influenee are the things over which ane has
some direet control and about which one can do something,
Issues within a person’s circle of concern ure things that von-
cern i individual. bat sner which one does vot have any
direet control. Proactive people ehoose 1o focus on itzms
within their cirele of influence. with the result typically
being then their ¢irele ol inftuenee expands. Reactive indi-
viduals Tacus on their circle of concern. resulting in parilyais
because they are focused en things over which they curiently
have no inftuence, Reactive individuals (requently wribute
blame w people and conditions external 1o themselves. A
final dimension of proactivity is recognition that ofien one
vinnol control life events, but cim control one’s reaction.

The application of this habil in edueation settings muy
be seen through the example of an elementary clissroom
weacher provided the opportunity o visit a neighhoring dis-
trict as part ol w sl development educational exchange
program. The elementars school he visits works very havd 10
include children with disabilitios in general education cliss-
coonts and provide the support necessary o meet their needs
in thal senting. The visiting weacher is energized by this com-
vept and sees benelies For all children and adults in a school
community. He returns to the schood where he waches and.
ata sl meeting, presentsa repart of bis educational ex-
change visit. The respense to the idea ol including ehitdre,
with disabilities in general education classrooms is a barrage
ot vhjeetisns: 1t eosts wo much: how could we | ossihly Jo
that 2.1 hine na training: Tdon’t think yon understand the
very speciitl needs that these children 1 L The needs of
these children could never he addressed ina regular class-
room.” I the wacher responded reactivel . he woald Focns
an el the coneerns thit were maised. with the attitude that
nntil those issues i all vesolvad there is nothing that e can

du w suppurt i more inclusive school commurin. 117 how -
ever. he responds proactively. he might request that some of
the fifth grade age students with disabilities be placed in his
filth prade elassroom: he might pantieipate in the [EP mect-
ings to insure that adequite support is provided and he bas o
cond undersianding of a ¢hild™s unigue needs: and he might
give updates at staff meetings o share successes and con-
cerns and invite follow-up conversation with iwyone inter-
ested in learning more or helping o solve some of the issues.

As voo read this example, did you sense a difference in
how the teachier would feel about b msell and his work in the
1wo seenarios? Is it also apparent that by being proactive. bis
chanees of enlarging his circle of infuence related to this
issue will grow?

B Habit 2: Begin with the End in Mind

Habit 2 encaurages peopie W develop their own personal
mission statement. which simply meuns thinking about what
they want ta accomplish throughout their lives and how they
wan 1o be toward others. An essential pant of a personal
mission statement is that it encompasses ali aspeets of life
that are important to an individual and does not focos on just
ane facet such as yvoeation. There are always many opportu-
nitics 1o leam new things and getiny elved in activities and
projecis. Howeser. saying ves to all these opportunities leads
to not doing anvthing very well. A second consequence of
sVing yes o every opportunity in one arca of life, such ax
worh. is saving no o other imponant aspects ol life, such as
Family and friends. The essence of Habit 2 is suntmarized in
the following quote from Covey: “IUis easy 1o say noowhen
there is a deeper yes hurning within,”™ The “deeper yes™ is
vne’s persanal mission stalement.

In an educational setting. the impact of 4 mission
statement can he illustrated in the experience of a principal
uf o middle school whe has worked very hard with the stalf,
fumilies. and swudenes w articulate o mission statement and
develop related goals and action plans for the nest three
sears, This stategie plan s not only o poal of the district for
cach school. bt it is also a personal goal of the principal
related ta her mission statement Taeus on being an effective
leader und involving all panies in decision-niaking bat
affects their lives, Several months after the completion of the
sehool’s strategic planning. the assistant superintendent
comes W this principal and asked her o comn.at her school as
a pilot site for a new setence curticulun the district wanis o
explore. This request does not align with the ariotity goals
articulated et the middie school. The principal’s response is.
therelore, that the science curriculum sownds very exiting
and worthwhile: however. unless the sehool communits
agrees 1o consider this oplion and nuihes it a prierity over
voils to which they previously agreed. they will hase o
deeline the upportunity. Stuch w response may not have
entered the principal’s mind had she not articulated for
hersella “deeper yes™ Having a "deeper yev™ miade it caster
tosay no respectfully and with well-reasoned rationale.
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B Habit 5: Seek First to Understand,
Then to Be Understood

This habit is ane al’ the most impornt tenants of eltee-
tive communication and probably the most under-ulilized.
Habit 5 suggests thut elTective communication reguires firs
an understanding of the other person. After checking o he
sure thit, in fact. one’s understanding of the other person’s
perspective i aecurite, one can then communicate his or her
owr perspective. Covey refers 1o this as empenthic lstening,
ax oppuosed L aitrobiographicad listening. Amobiographical
listening is listening with the intent 1o reply and add one’s
own perspective. It may inzlude statements that eviluate
what sameone ¢lse has said. imerpret their communication,
give unsolicited advice, or ask questions as a prelude 10
evaluating. interpreting. or advising. Most prople listen with
the intent o reply. In contrast, an empathic tistener would
desire to understand the other person, be willing to be in-
Muenced by them. and utilize the skills of reflecting both the
content and feeling of what a persom has said back 1o them as
a way 1o insure understanding.

An example ol empathie listening can he found inan
interaction between a eacher and inclusion lacilitator. The
third grade 1eacher (Renee) has been weaching for 20 vears
and will have « student (Lynny with significant mental and
physical disabilities in her classroom Ter the Tirst ime nest
vear, The student’s case manager (Sue) is an inclusion
facilitator for the elementary school and was formerly the
teacher in a self-contained special education classroom in the
building. Renee has just learned that Lywn is on her class list
next year and thit 2 mecting is scheduled in two weeks to
plan for Lynn’s memhership in the thind grade. The follow-
ing conversation is an illustration of Sue listening 10 Renee in
a manner that demonstrates “seck first o understand™

Renee: Hil Sue. Do you have a minute?

Sue: Sure. conie onia!

Renee: You know, I've been icaching Tor 20 v ears, but
fately the demands are snowhalling. I've just had it!

Snez 1t sounds like you're teeling Trustrated with your job,
Reaee Well. there is always something, hut the idea of
having Taynn in my roon next vear is the last straw. What
coukd 1 possibly teach her? And whe is going to attend ©
all of her physical needs? ICs ridiculous,

Sites [ sounds like you teel overwlhielmed and unsure ishout
the idea ol meeting Lynn’s needs in yvour ¢lassroon,
Rence: You bet! Thir e to teach lanuuage arts. social
stndies. seienee. math. and art. don’t think those subjects
niake sense for Lann who can’t speak. ar read. or write. or
thy amy of the things needed 1o learn those siibjects.

Ster So v our classroom is a mismiateh for | yun's needs?
Renee: Well,ves, although Treatly don't know her needs.

Stres Would be helphal o learn w litde It abowt Lynn?

o

[

Repee: Well, ves, Tmean, here Tan, about o have a stu-
dent enter my room and 1 have na idea what or how to
teach her und 1'tn the weacher!

Sue: So you're feeling this huge sense of responsibility and
also feeling scared that vou won™t know what 10 do,

Rewee: That' s iteaactly ! So what can 1 do?

Sies Well Lynnis in Carl's elass this year. Yor might
want w spend some time in there. observing her. imteraci-
ing with her. and also alking with Carl, and Judy . the
climsroom assistanl, and with Lynn's classimtes.

Renee: But there's only one ol e 1o go araund. No one is
going to have time o lake v class so Tean do that,
Sies So vou would really fike 1o spend time in second
grade with Lynn. but you leel like asking anyonz wo take
vour class during that time is tao mueh to ask?

Renee: Yes. Do vou have any suggestions?

Sue: 1°d love 10 work with vou supperting vour class sa
that vou can spend time in second grade. 1t will also he
helplul for nie to begin getting a better hapdle on third
grude curriculum so that I'l be able o work more efTee-
tively with vou next vear in meeting Lynn's needs.

Imagine what the conversation might have sounded like had
Sue attempted to evaluate what Renee was sharing ("You're
Just stressed oul because it is the end of the sehool year™). ar
interpreted Renee's feelings and provided advice based upon
thart interpretation ¢ T used to think it woulil never work
cither, but it will. you just need to relax and give it some
time™), Mot only would Renee have felt devalued, she would
have received no support and felt more overwhelmed, a very
difterent autcome.

B Conclusion

The 7 Habits of Highly Effective Peaple does not pro-
yide magical formulas or give yuick-lix solutions, However.
the habits do provide guidanee about how to sort through the
everwhelming number of “opportunities”™ faced by educators
tday. focus on those that align with a persomal ar organiza-
tional mission, channel energy inle arcas one can influence.
and communicate and work more effectively with others,
Taking the tinte to leam abont and practice the habits can
have i tremendous impact on one's ability 10 accomplish the
very important tasks of being an effective educator and an
effective human being.

Tervi Vawdercook is Direcror of nelusive Edvcation Pro-
crenats, bstitnte o Comiety evranion, University of
Alisivesona, Minneapotic. She oy be reacled ar 61 2/625.
H351,

Reference: Covey, SRR Hhe T lades of hesldy etfecmn
moople, New York: Fiesude.
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