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Educating ehildren and vouch who have emo-
tional or behavioral disorders can be an area of speeial
challenge for general and special educators alike.
Identifving and understanding the special learning
needs of a student who has such a disorder plavs a
critical part in designing an appropriate educational
program for that student and in providing needed
emotional and behavioral supports. Information on
the many instructionzl practices and accommodarions
that have proven effective with students with emo-
rional discurbances or behavioral disorders (EDY/BD)
can also help educators maximize these students’
academic. social. and behavioral success.

Fortunately for educators and students alike.
thete are many valuable resources availsble on the
education of children and vouth with ED/BD in both
general and special education settings. We have
listed and deseribed a good number of these re-
sources in this bibliography. YWhile most do not focus
exclusively on how to address the special needs of
these students within a gencral education classroom,
thev o provide guiduance regarding the nature of
emotional and behavioral disturbances; how to sct up
a classroom environment that is conducive to order
and student learning: and how to observe. gain an
understanding of. and influence student behavior to
the benetit of all thosc in the elassroom. As such,
these resources will be useful to genera! educators
involved in including students with ED/BD. Having
several of these resources in a departmental, profes-
sional. or school librarv would offer teachers and
administrators a readv souree of information about
emotional and behaviorsl disorders,

We have emphasized resources that are written
primarily for teachers, for these tend o he written
with 1 teacher’s daily classroom reality in mind, as
well as their need for practical. as opposcd to heavily
theoretical. information. While not exhaustive of th ¢

marerials available. this bibliography can serve as a
starting point for all those secking answers, up-
proaches, techniques. and understanding of the
complex issues associated with educating children
and vouth with emotional or behavioral disorders,

Print Resources

Bacon. E.H., & Bloom. [..A. (1994, Spring). Dont
racl che kids. Jonrnal of Emotional and Behavioral Prob-
lems, 3(1), 8-10.

Seventy-four students with behavioral disorders
{BD) were interviewed to determine their perceptions
of what skills general and BD teachers need. Students
requested that teachers learn to be fair and respect stu-
dents and 1o be sensitive w students’ feelings and de-
velop counscling skills. Other themes dealt with per-
sonal qualities. instruczional skills, behavior manage-
ment, crisis management, and background knowledge.
(ERIC: XB)

Boreson. L. (1994, April). .\ pregramming guide for
emational disturbance (Bulletin No. 94324). Madison, W
Wisconsin Department of Public Instruction. (ERIC
Document Reproduction Service No. EID 374 581

This guide defines the statc-of-the-art in Wisconsin's
programming for students with emotional disturbance
(ED). The guide bepins with an overview of the ED

This bibliographv is one of several available from
NICHCY on the subject of edueating students
with speceific disabilities, For those interested in
inelusion teducating students with disabilities in
general education settings), NICHCY S News Di-
Best called Planning for Inclusion (1995) s also
available,
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assessment process. including screening. reterral,
multidiseiplinary teams. cligibility eriteria, and [EPs. A
chapter on setting up service programs discisses facili-
ties, scheduling, selecting macerials, adapring and modi-
fving macerials and inscruction. student recards and con-
fidenciality, communicacion, working with special edu-
cation program aides, and stress management. Behav-
ior management information and guidelines for attec-
tive education are presented.

Asection on academic instruction outlines teaching
strategics, use of time. strategies for grouping students,
grades. supporting scudents in che generul educacion
environment, und career and socational educacionfeean-
sition. A final chapter of miscellaneous items covers
homebound students, disciplinaey expulsion. and inclu-
sion. Appendix .\ provides tps for teachers on dealing
with 13 frequendy encountered sicuations. (176 pages)

(ERIC: 1D

Burrello, [..C.. & Wriche, IV (Fdso. 01993, Win-
ter). Strategies for incluston of bebeeciorally chatlonging sen-
denss. Bluemington, IN: Council of Administrators of
Special Education. (ERIC Document Reproduction
Service No. ED 358 634)

This article describes a pilot projeetat an elemen-
tary school, which uses a cooperative teaching up-
proach o integrate all special education and at-risk
students, including studenes wich hehavioral prob-
lems, into general education sectings. Kev program
components include teaming, collaboration, coopera-
tive learning, joint ownership for student integracian,
effective teaching practices. and developmencof
teacher skills in adapting and maodifying the curricu-
lum to meee student needs. (8 pages) (ERIC: DB)

Cambone. ). (1994). Teaching rronbled children:
case studyv i effectice rlassroom pracfre, New York:
Teachers College Press. (ISBN =0807733032, papen)

"This book addresses the (jueston of whether we
are really willing to educate all of our ¢hildren, as
opposed to isolating those stcudents who are different
or at risk, simplifyving their curriculum, and lowering
our expectations for their academic suecess. As its
case in point, the book describes in decail one teacher,
named Anne, and one educational insticution who,
together, scek a different wav of cducating even the
most croubled children. "I'he auchor, chrough video-
taped abservations of Annce's class and indepeh incer-
views wich her, reconstruets how Anne diagnoses and
evaluaces what is happening with each of the children
in her classroom, The auchor explains haw this

evaluation leads to the curriculum and instruceional
strategics Anne then vses and the development of a
“learning community” that is responsive to the needs
and strengths of the children and whac is needed for
them to succeed as studenes. T'he auchor emphasizes
the importarce of learning “to think like a wacher”
and uscs Anne and her school as evidence that fine
teaching can take place within the contexe of institu-
tional suppore. The author rejects the behaviorise
approach fe.g., control and management of behavion
chat is so often used when eaching croubled scudents.
(209 pages)

Canter. L., & Canter, N, (1993). Sweceedrng with
difftenlr stuelents [texe and workbook|. Sanca Monica,
CAr Lee Cancer and Associates. (Product =Q7634)

“This resouree (consisting of separate texeand
workbook) otfers K-12 teachers a step-by-step ap-
proach for monitoring and correcting studenes who
pase classroom problems. This tool includes check-
lists, guidelines, inventories, strategics, planning
worksheets. and more to help teachers (a) idendify
why specific students misbehave and (b) develop
customized behavior modificacon plans. This re-
source {s intended to help teachers learn o build
positive relationships. idendfy needs, set goals. fore-
see when problems will oecur, gather support. and
teach and reinforce appropriate behavior chrough a
variety of effective stracegices.

Carter, 8. (1994, November). [nrerventions: Orga-
HESENG SYStems 1o sapport competent social bebavior in
children and youth. Tugene. OR: Western Regional
Resource Center, (ERIC Document Reproducetion
Service No. ED 380 971)

This guide desceribes classroom and school incer-
ventions intended to meet the needs of students with
ED/BD and cthose ac risk for developing chese disabili-
ties. The first section presents “classroom interven-
tions,” a compilation of 77 incerventons wbich may be
used in regular or self-contained classrooms. A brief
deseription and sources of further information are
given for cach intervention.

Among the interventons deseribed are: accep-
tance. detive listening, acrobic exereise. anger manage-
ment. afe therapy, assertiveness training, behavior
contracts, bibliotherapy. chaining, “Circle of Friends.”
classroom discipline plans. cooperative learning
strategies. differendal reinforeement of incompatible
behaviors, direct instruction. discipline wich dignicy,
carly ¢hildhood interventions. functional analysis,
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home notes. mentoring, play therapy. prereferral
intervention. reality cherapy, relaxation therapy, self-
control curriculum, self-monitoring, social skills
training, stress management, ime out, and values
clarification. "Two extensive appendices provide
additional information en implementing interventions.
including record-keeping forms. examples, and guide-
lines. (4187 pagesy (ERIC)

Cardedege, G., & Cochran, L., (1993, Spring).
Developing cooperarive learning behaviors in students
with behavior disorders. Prevewiing Schoot Fatlure,
J73), 5-th.

T'his article explains how cooperative learning
behaviurs can be taught svstematically and directly to
students with behavioral disorders using a four-step
procedure in conjunction with an enhanced coopera-
tive learning environment to encourage pencralization.
Application with five primary grade students is re-
ported. (ERIC: DB)

Chazan, M. Laing. AF, & Davies, D. (1994).
Enmotional aud behueivaral difficnlties in middle chitdkeod:
Identification, pssessment. and intercention in school.
London. England: Falmer Press. (ISBXN = 0750703474)

-~ This resource book focuses upon the emotional
and behavioral difficulties (EBDs) that many children
expericnce in middle childhood, which is defined
roughty as the period hetween 7 and 11 vears. The
nature of these disorders is described and includes
“externalized™ behaviors (aggressiveness, disruptive-
ness. bullving) and/or "internalized” behaviors (timid-
ity, inhibition, withdrawal). 'The book highlights the
main findings of studies related to identifying, assess-
ing, and treating these behavioral difficulties within
the context of scheool. Published in England, the book
looks primarily at the British educational context,
although reference is made to the U.S. context as well.

Sections of the haok address discovering and
understanding EBDs in middle childhood. helping
children with EBDs (hew schools can help, how
teachers can help, how parents and others can help),
educating such children (integration into general
cducation classrooms is specifically discussed), and
specific behavioral difficulties (disruptive pupils:
bullies and victims; and withdrawal, anxiety, and
depression). While this bock does not provide the
detailed guidance that many classraom teachers need
to work with stndents whe have ED/BD, it does
provide a substantial overview of these disorders and
numereus case study examples. (230 pages)

Dice, ML (\993). Jutercention stralegies fur children
Sk entotional v beleciored diserders. Sau Dicpo, CA:
Singular.

T'his methods textbook is primarily for prospective
teachers of children who have emotional or behavioral
disorders and describes interventions that beginning
teachers need w understand to address che challenges
of working with these students. Beginning chapters
provide information on emotional and behavior
disorders; the 1EP and the major service delivery
options available to students: how to design an assess-
ment-hased curriculum: and seven conceprual models
that influence intervention. Subsequent chapters
address: classroom management. interpersonal skills
interventions. behavioral interventions. and cognitive-
learning interventions. The book concludes with
chapters on how to integrate interventions and on
crisis management. (2064 pages)

Dunlap, G.. dePerczel, M., Clarke. S., Wilson. D.,
Wright. 8., White. R., & Gomez. A. (1994). Choice
making and proactive behavioral support for students
with emotional and behavioral challenges. Jourval of
Applivd Behaciveal Analvsis, 27, 505-518.

This article reports on a study that extended
behavior management techniques used with three
students who had hehavior problems to include choice
making as part of the intervention. Results indicated
that choice making — in this case, being able to
choose hetween a variewy of academic activities in
English and spelling — served to heighten student
engagement in the task selected and to reduce stu-
dents’ disruptive behavior. While the article presents
detailed information about the study in classic re-
searcher styvle, the study’s implications are useful to
those designing interventions for students with BD.
Choice making, according to the authors. provides a
contrast to the high degree of external control that is
traditionully maintained in ¢lassrooms where students
exhibit problem behavior. and it promotes student
initiative and individualized curricular interventions
for reducing behavior problems. (14 pages)

Epanchin. B.C., Townsend, B., & Stoddard. K.
(1999). Consiructivr rlassronm mandagement: Strasegies fur
rreating pusitive lenraing pncironments. Pacific Grove,

CA: Brooks/Cole. (ISBN 20534222544

T'his book presents approaches to classroom
management. which are intended to instill a jov for
learning in students, as opposed to merely contrelling

3.9
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their behavior. "The tirst chaprer addresses the limita-
uons of raditiondl appreaches to belavior nunage-
ment and haw school reform can play a role in address-
ing the needs of learners and socicey. Chapeer 2
disausses the research on pasitve. productive school
climaces and gives three examples of such schools.
Chapter 3 presents the importanee of fanulv-school
parenerships in our inereasingly diverse society. “I'be
next chapter diseusses how to scrueture the classroom
10 promote suceess {e.¢., space. scheduling, rempo and
pacing. keeping students engaged in learning). Chap-
tee 5 outlines how teachers can promote positive
behaviors in their students, while the subsequent
chapter discusses how to reduce undesirable hehay-
1wors. Promoring social skills is the focus of Chaprer 7.
and involving the group is discussed in Chaprer 8
thow to group students. tvpes of teacher-facilitaced/
student-led work groups). Assessing the needs and

v behaviar of children is then examined, including the

referral process and common assessment tools.,

Chaprer 10 discusses che importance of — and
technicues for — establishing scudent-teacher dia-
logue thar leads to understanding and conneetion,
Chapter 11 takes a hard look ar erisis managemente,
The final chaprer discusses the balancing act thar
teachers fuce berween helping self and helping others
and gives suggestions to help reachers mainrain their
own sense of balance and health. (3635 pages)

Foster-Johnson, L., & Dunlap. G. (1993, Spring},
Using functional assessment to develop effective,
individualized interventions for challenging behaviors,
TEACHING Exceptional Children. 2503, 44-30),

This ardicle describes a process called funcrionat
assesstrent that educarors can use to gain an improved
understanding of a student’s challenging behaviors
and establish a basis tor individualized behavior
management programming, s parc of functional
assessment, the teacber gathers information about the

ERIC Documents

Some of the documents listed in this bibliography
are available through the ERIC svstem. These docu-
ments are idenrifiable by the *ED* numbet that fol-
lows their citadon — for example, E1D 372573,

1f you have aceess to a universiey or lihrary thur has
the ERIC collcetion on mictofiche., vou may be able to
read and photacopy the documenr there, If not. con-
tict: ERIC Document Reprodiction Service (EDRS),
7420 Iullercon Road, Suite 1O, Springficld. VA 22153-
2852, "lelephone: 1-B00-343-3742; (703 H0- 1400, CGive
FEDRS the “ED” numher for a nominal fec. you will
reccive a copy of the document on microfiche or paper.

student’y behaviors and che elassroom environment
and then forms hypothesis statemencs about the
purpose of the behavior and the way the behavior is
associated with other evenrts in the environment.

The article presents two kev assumptions about
the relationships hetween challenging behavior and a
student’s environment, then provides a definition of
functional assessment and a step-hyv-step overview of
how a teacher mighe colleet information abourt the
challenging behavior and develop hvpothesis state-
ments. The article concliudes with a discussion and a
chart of examples of how this infarmation can he used
to develop an etfective intervention. {7 pages)

Henlev. M., Ramisev. RS, & Algozzine. R, (1993).
Characteristics of and strategies_for teaching students with
miild disebilitics. Boston. NMA: Allvn and Bacon.

This book 1s written for undergraduace and gradu-
ate students who are being rrained w teach students
with behavior disorders. mild mental retardation. and
learning disabilitics. Because most of these students
spend the major pare of their day in general education
classrooms, this book should be belpful vo general
educartion teachers as well, Parc I provides an over-
view of special education (history, eligible disabilines,
the IEP process, placement options) and of students
with mild disabilities. More derailed information on
the characteristics of these studencs {i.c.. those with
mild mental retardacion, behavior disorders, or learn-
ing disabilities) is given in Parc 1[I, Mainstreaming is
also discussed. as are learning and teaching (time
variables; curriculum-bascd assessmenr: instructional
models such as direct instruction. precision teaching:
student-centerced learning, learning strategies, and
integrated rcaching: learning stvles; teacher communi-
cation skills: and testing and grading svstems). Chap-
ters on managing the classroom and building partner-
ships with families conelude this pare. (416 pages)
(Fditar's note: A second cdition of this book is planned
for release in January 1996.)

Jordan, D. (1993). Honoruhle intentions: A parent’s
gnide to edneational planning for children with emotionat
and behaviaral disorders. Minncapolis. MIN: PACER.

“I'his book is intended to help patents participate
fully in the process of planning their child’s education,
including the interventions char mayv be proposed to
address the child’s ditficule behavior or emaotional
disorder. T'he book begins with an overview of special
cducation and related services and the evaluatdion
process by which ascudent is identified as needing

4.
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spectl services, A checklist of questions and concerns
— and an accompanving discussion of cach — is
provided to guide parenes through che evaluation
process. Pevelopment of che LE is addressed in
derail. with specific questions listed to help parencs
consider the many aspects of planning cheir child’s
cducational program.

The importance of knowing school policies and
rules in regards w behavior and considering how these
may atfect the student in question are the subjects of
one chapter. "This chapter addresses behavior man-
agement plans. classroom management, common
discipline practices. suspensions. expulsions, the U.S,
Gun-I"ree Schools Act. and issues associated with
considering a change of placemenr for the stndent
bascd upon his or her behaviors.

Dav trearment and residential placement are then
brietly discussed, and parents are provided with a
checklist of questions to consider to ensure thac, if
their child is placed in either tepe of program. he or
she continues o receive an appropriate educadion.

I¥inal chapters are devored to examining: adapra-
tions and modifications thac ean be made for scudencs
who have emodonal or behavior disorders. communi-
cating wich rhe school, evaluating the IEDP plan, and
resolving differences. (159 pages)

Karlin, N.S.. & Berger. R, (1992). Discipline and
the disruptive child: A new. expanded practical guide for
eletnentary school teackers (2nd ed.). Englewood Cliffs,
NJ: Parker. (ISBXN =0132196433)

‘T'his book presents methods and techniques chac
elementary school teachers can use o address disci-
pline problems in the classraoin. Chaprer 1 discusses
how teachers can establish effecdve rules and rou-
tines, exphaining their expectations and making cheir
teaching exciting and interesting. Chaprer 2 describes
the general evpes of problems underlving disruptive
behavior: physical problems, mental problems, psy-
chological problems, problems of the generation gap,
home-oriented problems. and school-oriented proh-
lems, Chaprer 3 addresses methods of working wich
voung students with problems and for developing
rappore. creating children fairly, building a success
pateern for each child, decermining che child’s basic
problem, and listening carefully. Chaprer 4 gives
guidance on securing the eooperation of parents.

Chaprers 5-16 are devored ta che major types of
troublesome children. how to understand chem, cope
with them in che elassroom, and shape their behavior
s thart teaching and learning cun ke plice. Some of
the types inelude students with learning problems,

Council for Exceptional Children’s
Mini-Library on Behavioral Disorders

The Council for Exceptional Children (CEC) of-
fers a 1991 mini-library on behavioral disorders. Hach
book —there are 9 — i bricfand practitioner-oriented.
The buoks may be purchased from GEC ac che address
listed on page 11 ander “Publishers™ or through che
ERIC Document Reproduction Service {sce box on
previaas page). Each book's ED number is listed along-
side its ticke. The following books are availablc:

Working arith behatiaral disarders (the entire library of 9
volumes in a box)

Teacking sindeins with behaviorul disorders: Basic quesiions
and answers (37 pages) (ED 333 659)

Behaciorally disordercd? Assesstmem for identification and
instraciion (37 pagesy (ED 333 6603

Conduct disorders and social waladinstments: Policies, polf-
es. and programming {27 pages) (ED 333 661)

Sactetl stills for students wich aurism (23 pages) {(ED 333
655)

Preparing to integrate students with behavioral disorders (35
pages) (ED 333 658)

Teacking young children with behavioral disorders (25 pages)
(E™ 333 657)

Reduring undesirable bekaciors (33 pages) (ED 333 656)

Moving on: Transitions for youth with behavioral disorders
(52 pages) (ED 333653)

hyperactivicy, physical disabilicy, or a serious emo-
tional disturbance; students who tend o fight, who are
underachievers or nonmotivated, or who are afraid of
school: and those who are abused or who come from
families disrupred by divorce or death

The final chaprer presents a self-analysis question-
ndire to help teachers look objeetively at themselves
and the steps they have taken in working with the
disruptive child (or children) in the class. (268 pages)

Levine, M. (1994). Educational care: A svstem for
understanding and helping children with learning prodlems
at howwe and fn schanl. Cambridge. NA: Educators
Publishing Scrvice.

This book presents a phenomenological model
based on clinical, cducational, and research experi-
ence: the mode! favors “informed observatian and
description over labeling.” “The book seeks to help
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readers understand “the great heeerogeniey of ehifdren
with disappoeinting school performance™ tp. 23, and
desceribes 26 common, observable phenomena, group-
ing them according to partictlar educational themes.
The themes are: weak attention controls, redueed
remembering, chronic misunderseanding, deficione
output. delayved skill acquisition. and pooer adapration.
Within each description, the ctfects of children’s
strengths are also considered. and suggestions are
given to help parents and teachers collaborate in
managing these students. This model represents a
different way of looking ac children’s needs and
disability and is intended “to influence the wav in
which adults think about children struggling with
difficult personal profiles of strength and weakness
that they did not seleet™ (p. 9% (325 pages)

Mason. S.AL & Egel, AL, (1995, Fallh, What does
Amw like? Using a mini-reinforeer assessment to
increase student participatien in instrictional activi-
ties, TEACIIING Exceprianal Children, 28(1), 32-45,

This article presents strategies teachers can use to
develop a pool of potential sensory reinforeers for
hehaviot problems in students with learning disabili-
ties. behaviot disorders. mild or moderate mental
retardation. or language delays. It also provides a step-
by-step method for conducting ongoing reinforcer
assessment. and suggests how the procedure can he
medified for specific situations. (ERIC: DB)

Masters, L.F.. Mori, B.A., & Mori, A.A(1993).
Teaching secondary students with mild learning and bekav-
ior prablems: Methods, materials. strategies (2nd ed).
Austin., TX: Pro-Ed. (Product No. 2073)

This text serves as a reference book of practical
and proven ideas for providing learning experiences
suited to the background, age. intellectual capabilities,
behaviors, and personality of each student with mild
learning and behavior problems. This includes
smdents who have learning disabilities, ADHD.
behavioral disorders, conduct disorders. mild mental
retardation, or traumatic brain injury. Guidance is
given regarding: assessment and evaluation of smident
progress; cducarional service deliven models: specific
instructional methods, techniques, and materials for
remedial, compensatory, tueorial, and strategies-
oricnted programs: vocational and transition training;
social skills training; and computer and technology
applications in the classroom. [he book conchides
with listings of commercially available cnrricnlar and
instnuictional materials. {374 pages)

Mendler, A (1994, 17all). Behavior management
it the inclusive classroom. Joaraal of Fmottonal and
Bebacigral Problems. 3(3). 39-6().

This article is eme of many on inclusion in this
issie at the journal. the entirety of which is devoted to
the theme. “Inclusion of Troubled Childten.” The
article specifically discusses several practieal tech-
nigques that educators can emplov to help make che
inchision of children with severe emotional and
behavioral problems in general education ciassrooms 2
more positive experience for such children, the
children’s classmates, and the classroom reacher.
Strategies include helping students to feel comperent,
have a sense of belonging, have a sense of power and
autonomy. practice virtue and generosiey, and experi-
ence fun and stimulation, (ERIC: MDM)

Morgan, S.R., & Reinhart. .\, 11991, forercen-
tions tor studpnts with emotinnal disorders. Austin, TN:
Pro-Ed. (Product No. 15392)

This resoutee is intended as a “how to™ methods
hook for teachers of childten who have emotional
disorders. The authors purposefully provide only
minimal discussion of the causes and theorv behind
the behavior of such children: they choose instead to
focus the discussion primarily upon how to set up a
classroom from day one and carry through with the
interventions described on a dailv basis. Chapter 2
prescnts the philosophical basis of the book, which is
that love and empathy need ta be the busic foundution
of all classroom activity. The concept of teacher
empathy as a fundamental element of the teaching
process is discussed in Chapter 3. and a model of
teacher empachvy is presented with concerete examples
to illustrate how the teacher’s empathy can provide
the teacher with insight into the preblems of the
students and, thus, assist them in developing their
own insight.

Subsequent chapters address: organizing the
environment to prepare students for learning: manag-
ing instruction in specific subjects (readingfwriting.
mathematics, science and social studies); responses to
feelings and emotional well-being {specific instric-
tions are given for such techniques as relaxation
training, guided funtasy, interactive communication.
roleplaying. storvtelling, and the life space interview)
and the interpersonal qualities of teachers who work
empathetically with studenes who have emotional
disorders. 1212 pages?
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Newceomer, P (1993, { wderstanding and
teaching cnotinnally disturbed children and adwlescents
(2nd ed.). Ausoin, TX: Pra-lid.  (Prodnce No. 6373)

"I'his book is designed w help general and speeial
edueators understand cheir roles in identifving and
assisting studenes with emotional or behavior disor-
ders. ‘The book shows how diverse cheoretical per-
specrives translate into elassroom practice and ex-
plores the different forms of therapy and evpes of
mntervention currently used wich EID/BID students.

IFirst, an overview of emotional disturbanee is
given, followed by a chapter that deseribes the various
theoretical models of emotional disturbance. .\
chapter is then devoted to examining the tvpes of
emotional problems that children and adolescents mav
have. 'T'his is followed hv an overview of the identifi-
cation pracess and of the types of services that may be
provided to address the needs of these children.

The remainder of the book examines the various
therapies and interventions to consider when students
have emotional or behavioral problems. The thera-
pies. which are discussed in separate chapters. include:
behavioral therapy; cognitive therapy: educational
therapy; phenomenological and existential therapies:
ecological/milieu therapy; group therapy; play therapy:
drama therapy; art, music, and dance therapy; and an
overview of alcernative therapies. (620 pages)

Owen, I. (Ed.). (1994, Spring). Dealing with
aggressive and violent students [special issue]. Pre-
venting School Fuilure, 38(3),

The entire issuce of this journal addresses the
subject of aggressive and violent students. Articles
include addressing school violence as part of the
school's ¢ducational mission, developing an under-
standing of the origins of aggression, assessing apgres-
sive behavior, incorporating contextual factors of
challenging behaviors irto effective intervention
plans, effects of challenging behaviors on teacher
instructional behavior, and preventing acts of aggres-
sion and violence in school-aged children and vouth.

Peschel, E., Peschel, R.. Howe, CAV., & Howe,
JW, (Eds) (1992, Summen). Newrobiological disorders
i children and adulescents. San Francisco: Jossev-Bass.

"The term "neurobiological disorders™ (NBIDY s
uscd to describe severe, chronie, “mertal™ illnesses
that have a physical. neerochemical. or neuroanatoni-
cal busis.  In reeent vears, the scientific community
has documented 2 number of NBIs that are directly

correlaced with such disabilities as: autisny and perva-
sive developmental disorders, obsessive-compulsive
disorder, Tourette's syndrome. bipolar and major
depressive disorders, aceention defieit hyperaetiviey
disorder, anxiety disorders. and schizophrenia.

‘The first parc of chis book includes 13 chapeers
that describe and documenr scienritie findings regard-
ing the biological basis of NBD. These chaprers
discuss, one by one, the specific disabilities liseed
above, which mayv cause students to manifest emo-
tionai or behavioral difficultics. The sceond part of
the book huilds upon the seientifie foundation laid in
the tiest. ‘T'he 7 chapters in this part address some of
the wavs in which the institutions in our society must
translate the findings about NBD into realicv-based
actions to help children and adolescents who are
having serious difficulties as a result of their NBD.
While this book does not focus upon providing cduca-
tors wich strategies and guidance regarding inclusion
of these students in general education classrooms, it
will be helpful to those sceking w understand what
has been learned scientifically about these disorders
and to plan and provide appropriate ¢ducational and
other services. (138 pages)

Peterson, R.L., & Ishii-Jordan, 8. {1994). Mu/y-
cultural isstes in the education of students with behavioral
disorders, Cambridge, MNA: Brookline.

"The primary goal of this book is “to exarnine the
effect of racial, ethnic, and cutleural factors on the
process of identifying and serving students who mav
have emotional or behavioral disorders in school™ (p.
xiii). The authors believe that, with a more thorough
understanding of the beliefs, practices, and vajues of
diverse cultures and communities, educators can more
appropriately intervene when children manifest
behavior difficulties. To this end, symptom behaviors
of aggression, depression. substance abuse, and
juvenile deliquency are examined, as are race and
ethnicity (African-American, Hispanic-American.
Asian American, Native American, and European-
American cultures are specifically addressed),

Also discussed are issues of families, religion,
language, genderfsexual issues, iImmigration, rural vs.
suburban setiings, and gangs, al} of which represent
potentially important issues in understanding behavior
and behavioral deviance. Ultimately, the book ac-
knowledges the importance of diversity among stu-
dents with behavioral disorders and stresses the need
for educeators to consider this very diversity when
referring, identit~ing, planning, and intervening to
change student hehavior, (291 pages)
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Rockwell. 8. (1993y. Tuwvh to teach, tongh 1o teuch:
Nruetents with befucior probiems. Reston, VA Coaneil
for Exceptional Children.

“I'his buok is written by a teacher of students with
severe behavioral problems and is intended for fellow
teachers. Practical suggestions for managing behaviors
are provided. along with vignettes that illustrate the
various classroom challenges of working with students
who have behavior problems. Individual chapters leok
at: chissroom climate (e.g., serting Lmits, safety, trusek
scheduling: interventions (e.g.. reinforcers., dealing
with setbacks, touching); instructional locus te.g.,
math, reading/sciencefsocial studies, spelling, lan-
guage ) dealing with challenges tincluding profanity):
parent/teacher relations tincluding false accusations of
teacher misconduct, lack of parental involvement.
general gitidelines for parent/teacher meetings): and
personal notes. Appendices present a variety of
sample worksheets, including lesson plan formats,
progress charts, notes to aides or to parents, instrue-
tional games, and interventions. (106 pages)

Rosenberg, M.S.. Wilson, R.. Maheady, L. &
Sindelar, PT, (1991). Kducating students with beurcivr
disorders. Boston: Allvn and Bacon.

This book is intended to enhance the professional
development of preservice and inservice teachers who
plan to work with (or who are already working with)
students identificd as having a behavioral disorder.
Under the rubrie of BD. various high incidence
problem behaviors (thyperactivity. aggression, rule
breakingfdelinquency, and social withdrawal) and low
incidence behaviors (autism, pervasive developmental
disorder) are discussed. (440 pages)

Smith. M. (Ed.). (1993), Bebacvior modification for
exceptional children and yourh. Boston, MA: Andover
Medical Publishers. (Contact Pro-15d Publishers: ask
tor Product No. 6940.)

This book is intended to provide readers with a
broad knowledge of the principles of behavior and
specific knowledge ahout how to apply those prin-
ciples to the learning and adjustment needs of chil-
dren with disabilities of lcarning and behavior.

Chapter 1 presents a brief history of behavior
modification. while Chapter 2 provides an averview of
the first step in the behavior modification process —
defining and measuring the behavior targeted for
change. Chapter 3 presents detailed puidance regard-
ing functional assessment analysis of behavior. Chap-

ter 4 looks at how to strengthen behavior through
positive reinforcement and provides many examples of
types of reinforcers and their effects.

Subscequent chapters discuss in practical terms
such behavior principles and issues as: extinetion of a
spccific behavior. decreasing behavior through posi-
tive reinforeement, stimulus control (how particular
stimuli can affeet behavior). change through modeling.
punishment, self-munagement. and generalization and
maintenance. Final chapters address designing a
hehavior change plan, implementing the plan, and the
cthics of behavior modification. (296 pages)

Topper, K.. Witliams, W., Leo, K. Hamilton. R..
& Fox. T. (1994, Januarv). A posifive approach 1o
nunderstanding and uddressing challenging behaciors:
Supporting edncators wnd fumilies to inclnde students with
emotional und behavioral disorders in regular education.
Burlington. V'T: University Affiliated Program of
Vermont. (ERIC Document Reproduction Service
No. ED 378 758)

This manual is intended to help educators and
familics address students’ behavioral prablems, so that
students with ED/BD can be included successfully in
general education classrooms. Chapter 1 is an intro-
ducrion and uses vignettes to identify supports that
students. educators. and families feel they need.
Chapter 2 offers case studies on how to devise a
support plan for students with challenging behavior.
The third chapter focuses on establishing a collabora-
tive tearn. It provides checklists for cducators and
families, identifies who should be on the team, and
considers how such teams make decisions and solve
problems. Chapter 4 considers the importance of
getting to know the student and understanding the
problem behavior's functions.

The fifth chapter offers suggestions for identifyving
student supports. including wavs to facilicate students
supporting each other and the effects of various
teaching styles, The selection and teaching of re-
placement behaviors are discussed in the sixth chap-
ter. Chapter 7 looks at the importance of appropri-
ately responding to challenging bechaviors, noting the
effects of emotion, school discipline policies. and the
need to neutralize a tense situation and refocus
students. The final chapter focuscs an specific wavs
to include students with challenging behaviors in
regular class activities, monitor progress, and plan
transitions. Attached is a list of 72 recommended
resources. (106 pages) (ERIC: DB)

“
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Wialker. HAL Colvin, G.. & Ramsev, E. 119953),
Nutisaciee! bebucior in school: Stratesios aned best proeiires.
Pacitic Grove, CA: Brooks/Cole.

This book is written to enhance edueators” under-
standing of the nature. origins. and outcomes of
antisocial behavior. Chapter t describes and defines
antisocial behavior and conduct disorder. their causes
and origins, and their outconies. Chapter 2 provides
procedural recommendations regarding effective
school interventions, including the design and applica-
tion of comprehensive. coordinated interventons
applied early in x child’s school carcer. Chapter 3
presents a conceptual model for the acting-ouc behav-
ior cvele of antisocial students in the classroom. This
cvele involves seven phases: calm, triggers. agication.
acceleracion, peak. de-esealacion. and recovery, Chap-
ter 4 provides strategies for managing cach phase of
this cvele. Rescarch findings and best practices in
establishing a schoolwide discipline plan are discussed
in Chapeer 5.

‘The next several chapters (6-8) examine instruc-
tional issues: managing the classcoom environment,
teaching adaptive behavior pacterns. and managing
behavior an the plavground. Chapters 9 and 10
address social skills: their importance, assessment.
how to teach them. and generalization. Parencin-
volvement in the schooling of antisocial students is the
subject of Chapter 11, Chapter 12 presents seven case
study applications of best practices with antisocial
students. The final chapter looks at proactive strate-
gies for dealing with school violence. gangs. and
safety. (477 pages)

Wolfpang, C.H. (1993). Solving discipline problems:
Methods and madrels for toduy's teackers (3rd ¢d.). Boston.
MA: Allvn and Bacon.

This book begins by explaining in detil the
Teacher Behavier Continuum (T'BC). the general
categories of discipline technrques used by a tze her.
which are placed along 2 continuum from minimuwin to
maximum use of power, Later chaprers explore
various discipline models within the context of TBC.
The discipline models discussed. cach in a separate
chapter. are: the Rogerian (emotionally supportive)
madel; the transactional analvsis TAY inodel: the
social discipline model of Rudolf Dreikirs (Adlerian
Theary); Glasser’s Reality Therapy and Control
Therapy: the Judicious Discipline model: the Behav-
jor Analvsis model: the Positive Discipline model;
Assertive Disceipline; the Dobson Love and Punish-
ment model; and managing studenc vialent assaults

" - - __________________________________________________________ |

N ¢

and breaking up fighes. The strengths and limitations
of each model are then examined to permit readers to
reflect upon the models and their suggested methods.

"The final chapter in the book discusses discipline
and teaching as a developmental process and shows
how beginning teachers might use one or two of the
discipline models and their cechnigues. as well as how
experienced teachers may ereate their own models by
picking and choosing various techniques from among
the models. (354 pages)

Wong. K.L.H., Kauffman, JA L, & Llovd. J.W.
(1991, November). Choices for integration: Selecting
tcachers for mainstreamed students wich emotional or
bYehavioral disorders. farercention in Srhool and Clinie,
27(2), 108-115.

Guidclines are offered for making mainstreaming
placement decisions for students with emotional or
behavioral disorders. Characeeristics of effective
teacbers of mainstreamed students are listed., and a
classroom observation form and studentfteacher match
form are prescnced for use by the specizl education

teacher in determining oprimal mainstream place-
ment. (ERIC: JDD)

Workman, E.A,. & Karz. A.M. (1995). Teacking
bekavioral self-controf 1o students (2nd ed.). Austin, TX:
Pro-Ed.

This book is about how teachers. counselors, and
parents can teach children the techniques of behav-
ioral self-control in order to improve their behavior
and performance at school and at home. There are
five types of behavioral self-control (BSC) that stu-
dents can be taught to use: self-assessment. self-
monitoring, self-reinforcement. self-guidance. and
self-modeling. The book is organized around these
five types of BSC and discusses why it is important to
teach BSC and the principles and technigues associ-
ated with BSC. Four chapters are devoted to explain-
ing in detail what each type of BSC is and how to
teach children to use the technigue ta control their
own behavior. (122 pages)

Zionts, P, (1996). Teucthing disturhed and distuebing
students: An ntegrative approack {2nd ed). Austin, TX:
Pro-Ed. (Product No. 6959)

‘The stated purpose of this book 1s to prepare and

train ¢ducators who will he teaching students who
have emotional or behavioral problems, The book

11
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examines interventon throush case studics. activities.
and examples, contains a greac deal of informarion
drawn from research and theory, with pracrical applica-
tion of this infarmacion threaded throughoue. and is
divided into three units,

Unit 1 looks at adminiscrative influenees chat muse
he considered when edueating studenes wich E1/BE.
Conditions which may encourage or impede appropti-
ate behavior are examined in Chaprer 1. including
sehool, teacher, and parenc reactions to maladapeive
behavior. Chaprer 2 looks ac aspeets that are erucal ro
teaching studenes wich EIX/B D, pardicularly having a
reaching philosophy und speeitic comperencies.
Chaprer 3 presents informartion on the preassessment.
reterrul. assessment, and placement procedures
inreural o special education. Chaprers 4 and 5 look
closely at the classroom environment.

Unit 2 examines the issue of moral development.
inctuding the possibiliey of teaching EI)/BIY students
how to think about various confliers and choose among
the behavioral aleernacives available, racher than
simply responding to a situation. "Theories of moral
development are presented. and their application in
the classroom is then discussed.

Unit 3 focuses upon rational-emotive therapy
(RET in the classroom with students above the
fourth grade level. These students ate feltw b ina
position to solve their own conflicts through using

RET. Specific methods are given for applying RET

as a classroom intervention. (4635 pages)
Additional Print Resources

Hamilton, R., Welkowirz. J.. Mandeville, S.. Prue. J..
& Fox 0 (1994, Prevention, teacking, and responding: A
planning team process for supporting stndeafs with ematianal
and tefaciora! difficuities in regular education. Butlingron,
\T: University Affiliaced Program of \Vermont.

Koegel, LK. Kocgel, RiL.. & Dunlap. G;. (Eds..
U9Y0). Cummanity, school. famih, and sociaf faclusian
thrangh positive fekacr o supporr. Baltimore, MD: Paul
H. Brockes.

NASP Commnnigreé. N newslereer published cighe
times J vear by the National Association of School
Psvehalogives £NASP), often including pullout handouts
about specific emotional or behavioral prablems. . \wail-
able from NASP. (Sce List of Publishers, page 1.}

Panl, L1 & Epanchin. B.C. (1991 Fduenring
emmationalle disturbed children aud vouth: Thearies and
prectrees B teachiers Cnd ed), New York: Merrill.
(ISBN 20675212111 1)

Pasitice Practices. \ quarterly publication dedicaced
1o advaneing positive practices in the tield of challenging
behavior, wwailable from the Institute for Applied
Behavior Analvsis. (See List of Publishers. page 11

Reichle . & Wacker, D.P (Eds. (1993). Comprni-
cative alteruarives ro challenging betaviar: Lnregrening fieie-
ranal assesswient aind inrercemion stratezies. Balumore.

ATD: Paul H. Brookes.

Sherman. R.. Shumsky, A.. & Rountree. Y.B. (1994).
Eulardgng the therapentic cirrle: The therapists guide
vollaboratice therapy < ith famifies and srhools. New York:
BrunneriMacel.

Walker, HALL & Walker, JLE. (19910, Coping seith
woncompliance in the dassroom: \ posirice approack for
reachers. Austin, TX;: Pro-Ed. (Product No. 1947}

Numerous videos are available un ED/BD and mav
help ¢ducators undwrsrand the needs and coneerns of
individuals who have these disorders. what the disorders
involve. and effective means of addressing problemmatic
behaviors and other issues that mayv arise inside or
ourtside of the ¢lussroom. Availability informarion on the
programs is given in their citation: the addresses and
telephone numbers of distributors are provided under
“Publishers™ on pages 11 and 12.

Behacior lntervention Strategies

An in-depth look art practical strategies that can
help regular and special classroom teachers change the
behavior of their students. (Available from: National
Training Network. Cost: $595.)

Discipline of Handscapped Studenis
Video. 38 minutes

A legal challenges in special education tape by
Reed Marrin, J.D. {Avuilable from: Learning Dis-
abilitics Association. Cost: $10 for rencal.)

Posstive Approaches to Solcing Behavtor Challenges

This 8-modulc video training package is designed
to teach viewcers a person-centercd model for solving
behavior challenges with nonadversive strategics.
tAvailable from: Institute on Applied Behavior Analy-
sis. Costu Rental — $200: Purchase — $1250,)

Pusitice Behaviaral Suppart: Get @ Life!
Video, 40 minutes

Deseribes positive behavioral suppedt. its seven
components, and the impact chis approach made on

-1N-.
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one family.  Clvailable
from: Beach Center on
Families and Disability.
Cost: $15.00.)

Self-Managereent Treiniug
Progreun: Traching
Indrciduals with Develop-
mental Disalilities to
Manage Their Disruptive

Thanks to the ERIC Clearinshouse

NICHOCY would like to express its deep appreciation
the ERIC Clearinghouse on Disabilities and Gifted
Education, at the Council for Exceptional Childeen. [he
ERIC Clearinghouse has an extensive. annotated [isting
of videos aurrently available on disabilities and disability-
related issues and has generously permitced NICHCY w
reproduce these descriptions of videos addressing ED/BD.

Order Numbers: Pur-
chase: 2425: Renrtal: 2430;
Purchase of addidonal
cratning manual: 2431,
{lost: Purchase — $305 +
shipping; additional
raining manual; Rencl —
$55 for 3 davs + shipping.)

Bebucior

Video, 27 minutes: includes 1 Training Manual
Teaches how o teach those with developmental

disabilicies the appropriat: and necessary behavioral

skills used in dailv life. Tllustrates sessions wherte

developmentally delaved individuals learn coping

skills successfullv. {Available from: Research Press,

Allyn and Bacon. Ordering Processing Center, PO. Box
11071, Des Moines, 1A 50336-1071. 'Telephone: 1-800-947-
7700.

Beach Center on Families and Disability, 3111 Haworth
Hall. The University of K..asas, Lawrence, KS 66045, Tele-
phone: {913} 864-7600.

Brookline Books, PO. Box 1047, Cambridge, MA 02238,
“Telephone: 1-800-666-2665.

Brooks/Cole, ITP Distribution Center, Customer Service,
7625 Empire Drive, Florence, KY 41042, Telephone: 1-800-
842-3636.

Brunner/Mazel, 19 Union Square West, New York, NY 10003.
Telephone: 1-800-825-3089.

Bureau for At Risk Youth, 645 New York Avenue, Hunting.
ton, WY 11743, Telephone: 1-800-999-68584.

Council for Exceptional Children, 1920 Association Drive,
Reston, VA 22091, Telephone: 1-800-CEC-READ.

Educators Publishing Service, 31 Smith Place, Cambridge,
MA 02138-1000. Telephone: 1-800-225-5750,

Falmer Press: Contact Tavlor and Francis. 1900 Frost Road,
Suite 101, Bristol, PA 19007-1598. ‘Telephone: 1-800-821.8312.

Films for the Humanities aud Sciences, P.Q. Box 2033,
Princeton, N} 08543-2053. “I'clephone: 1-800-257-5126;
(609) 275-1400).

Surcide Precention: The
Classraom Teacher's Role
Video. 25 minutes

Focusces on factors chac concribuce o adolescent
sujcid e, specific warning signals that g wacher should
be sensitive to, and procedures for scdenc referral.
(Available from: Burcau for At Risk Youth. Cost:
$39.95))

LIST OF PUBLISHERS

Institute for Applicd Behavior Analysis, 6169 St. Andrews
Road. =123, Columbia, SC 29212-3146. “Telephone: 1-800-
457-5575: (803) 731-8597.

Jussev-Bass, 350 Sansome Street, San Francisco, CA 94104
Telephone: (415) 433-1767.

Learning Disabilitics Association, 4156 Library Road., Pitts-
burgh, PA 15234 Telephone: (412) 341-1515.

Lee Canter and Associates: Contact Childswork/Childsplay,
Center for Applicd Psvchology, PO. Box 61585, King of
Prussia, PA 19406. “{clephone: 1-B00-962-1141.

Merrill. see Allvn and Bacon, above,

N.A.K. Production Associates, 4304 East West Highway,
Bethesda, MD 20814, Telephone: (301) 654-4777.

National Asscciation of School Psychologists, 4340 Fast
West Highway, Suite 402, Bethesda, MD 20814.

National Training Nctwork. 2007 Yancevville Streer, Suite
213, Greensboro, NC 27405, Telephone: 1-800-728-2916.

PACER Center, 4426 Chicago Avemie South, Minneapolis,
MN 55417, Telephone: Qotside of MX, (612) 827-2966: in
MN, 1-800-537-2237.

Parker Publishers: For individuals ordering a resouree, con-
tact Allvn and Bacon, abave. For organizations ordering a re-
sowree, eontact Prentice Hall, 200 Old Tappan Road, Old
Tappan, N} 07675, ‘Telephone: 1-800-223-1360.

S ——————
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L1 1E Brookes Publishing, PO, Box 10624, Baltimore, MDD
212850624, lelephotie: 1-800-038-3773.

Plenum Publishing, 233 Spring Street. New York, NY 10013,
Telephone: 1-800-221-436Y.

Pro-Fd. 3700 Shoal Creek Boulesard. Austin, X 78757, “[ele-
phone: ¢312) 451-3246,

Rescarch Press. Dept. G, Box 9177, Chanmpaien, 1. 61826.
Telephone: (217) 3532-3273.

Singular Publishing Group. 4284 31st Strect. San Diego,
(V92105 'I'l..‘lt.'ph()nl:: 1G1UYS21-8000 or 1-800-321-8345.

Teachers College Press. 170, Box 20, Williston, AT 03445,
Telephone: 1-800-573-6366,

University Affiliated Program of Vermonu Conrace the
National Clearinghouse of Rehabilitacion Training Marerials,
Oklahoma State L niversity, 816 \W. Hch Sereet Stillwater. OK
74078, ‘lelephone: 1-800-223-3219; (405) 624-7650,

Western Regional Resource Center. Coneaet the National
Clearinghouse of Rehabilittion Training Materials, at the
address immediately above.

Wisconsin Department of Pubtic Instruction, Publication
Sales. PO. Box 7841, Madison, W 33707-7841. “Telephone:
1-800-243-H782,
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1T and (202) 884-8200 (Voice/ T

Editor/Compiler
Associate Editor ... oo

NICHCY thanks Ms. Marie Roance. our Projeet Officer at the Office of Special Education Programs, U.S, Depart-
ment uf Fducation. for her time in reviewing this bibliography,  We would also like to extend # heartfelt thank
vou to the ERIC Clearinghouse on Disabilities and Gified Education. for the informartion on videos and journal
arcicles they generously compiled and shared with us. Special thanks go to Janet Drill. Barbara Sorenson, and
Bernadete Knoblaugh, our ERIC friends and colleagues.  We also wish to thank Judith S. Brand, fourth grade
general educator. and Glenda Charles-Pierre. special education resource teacher. at the Science Focus School in
Arlingron, Virginia. Their review of this bibliography was very helpful and much appreciated. And finalls,
NICHCY would like to thank Brenda K. Soutd. of the National Alliance for che Mentally T CNAMI. in Arling-
ton, Virginia, tor her review of chis bibliography and her excellent suggestions regarding its content.

Project Director . .. .o oo iiiie e i i i e ie e v 2 Suzanne Ripley
.................... Lisa Kipper
.............. Mary kKate Conrov

....................

This inforination is copyright free, unless othenwise indicated. Readers are encouraged to copy and share it,
but please credit the National Information Center for Children and Yourh with Disabilitics (NICIHCY). Please
share vour ideas and feedback with our statf by writing to the Editor.

NICHCY Bibliographies are published scveral times a vear in response w questions from individuals and —|
organitions that contaet the Clearinghouse, In addition. NICHCY disscminares other materials and can re-
spond w individual requeses for informarion. For further information and assistance. of w reccive a NICHCY
Publications Lise, contact NTCHOY, PO Box 1492, Washingeon, DC 20013, “lelephone: 1-800-693-0285 {(Voice/

NICHCY

AED

Leudrmy or Edudnisamad Devefopment

Publication of this document is made possible through Cooperative Agreement =HO30A30003 be-
tween the Academy for Educational Development and the Office of Special Education Programs of
the U8, Department of Fdueation, "T'he conzents of this ducument do not necessarily reflect she
views or policies of the Depastment of Education. nor does mention of trade names. eommercial
pmducts, or organizations imply endarsement by the .S, Government.
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