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ABSTRACT

This document explains the curriculum development
process used by the Workforce 2000 Partnership, a network of
industries and educational institutions that provide training in
communication, computation, and creative thinking to employees in the
textile, apparel, and carpet industries in 15 plants in Alabama,
Georgia, and South Carolina. First, a rationale is presented for
beginning the curriculum development process by conducting a needs
assessment. Next, the partnership's models/procedures for defining
the elements of an effective workplace curriculum and sequencing
learning activities are described briefly. Finally, the importance of
including learners in evaluation is emphasized. Attached to the
document are the following: sample lesson plan for a learning module
in understanding an employee handbook; transparency master of the
general theory of instructional sequence for adult learning that the
partnership uses as a basis for its curriculum development process;
sample individual education plan form; bibliography of five resources -
pertaining to developing curricula for adult learners; and
information sheet listing the members and objectives of the Workforce
2000 Partnership and the areas it serves. (MN)
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The Workforce 2000 Partnership is a network of industries and educational institutions
that provides training in communication, computation, and creative thinking to employees in the
textile, apparel, and carpet industries. The Partnership serves line employees and first-line
supervisors at 15 plants in Alabama, Georgia, and South Carolina. The curricula for these topics
is developed by the educational partners which include a junior college, a technical college, and
two adult education/literacy programs.

Since the Partnership uses functional context curricula to teach the topics listed above,
project staff have received extensive training in writing curricutum for the workplace. This report
will highlight porticns of that training and describe how to assess the needs of the workplace, the

elements of an effective workplace literacy curriculum, and how to include ieamers in evaluating
the outcomes of the leaming activities.

Assessing the Needs of the Workplace

Before writiug curriculum instructors nmist know what employees need to leam. An
instructional need is defined as the difference hstween what workers know and what the job
requires. Project staff employ a variety of methods to analyze the duties and tasks of the jobs, as
well as what kinds of communication, computation, and creative thinking skills are required. The
analyses include interviewing exemplary workers; observing these workers on the job;
interviewing groups of workers who perform the same or very similar jobs; reviewing documents
such as job descriptions, handbooks, signs, memoranda, etc; interviewing supervisors and
managers; and structuring surveys to be completed by workers, supervisors, and managers. Also

during the analyses the curriculum developer will look for skills that the worker must perform to
be considered for promotions.

Needs assessment is a vital part of the curriculum developmen rocess because the
educator must fully undersiud what a worker does in order to determiue what the worksr must
leam. As the peeds assessment process continues, the educator also collects numerous documents
to use as matexials fof instruciion. The use of work-specific materials for instruction is what sets
workplace edu yjoziapm from other types of adult education. These materials allow skills to be
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learned in the classroom and more readily transferred to the plant floor. Therefore, reading skills
improvement takes place as the worker is reading and comprehending the employee handbook;
math skills improvement happens while the worker is computing percentages for production; and
thinking skills improve as the worker is learning to work as a team member.

Defining The El ¢ Effective Workplace Curricul

Frankly, the elements necessary for any effective curriculum are equally as important in
designing workplace curricalum. The following components are included in our model: (Figure
1) :

General Instructional Objective

Specific Instructional Objective

Leaming Activities (with a suggested time frame)

A Description of the Resources and Materials Requirad for the
Activities to be Taught

A Description of the Evaluation Process

It is important to note that, although the evaluation process is listed last, the specific
instructional objectives should be written to indicate the assessment of the objective. An example
of such an objective would be, “use notetaking skills when reading instructional training

materials.” As will be discussed later, evaluation must be built into every element of the
curriculum.

Since the workers in the industries will be adults, instructors are cautioned to keep in mind
the characteristics of adult learners. Workers require that the curriculum provide the simplest,
quickest route to learning. This requirement leads to certain implications for curriculum design:

The presentation of new information should be meaningful and should include aids
that help the leamer organize the information and relate it to previously stored
information.

New information should be presented at a pace that permits mastery.

Presentation of one idea at a time and minimization of competing intellectual
demands should aid comprehension.,

Frequent summarization should facilitate retention and recall.
Seauencing Leaming Activi

Project staff’ use a model of instructional sequencing adapted from Literacy at Work by
Jori Phillipi (Figure 2). In this model, the instructional sequence begins with an activity designed

Workforce 2000 Partnership
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to invite the learners into the leamning process. This activity will allow the learners to bring to
mind past learning and experiences in a way that will facilitate the learing of new information.
The activity may come from the workplace or from other real-life situations.

Once the new information has been presented, learners participate in activities designed to
practice skills clustered in increasingly larger chunks. These skills are then applied to situations
from the workplace to maximize the transfer of the skills learned. A closure activity provides for
review and assessment of the skills learned and may also identify needs for further learning.

Including I in Evaluati

Every activity contains opportunities for evaluation, and, as much as possible, the leamers
perform the evaluation themselves. As curriculum is written, a page is developed for the learners
to use to follow the sequence of activities and to document their performance. (Figure 3)

Frequently, pre- and post-tests (referred to as Previews and Reviews) are administered as
a part of the evaluation process. Leamers participate in scoring these tests and write their scores
on their pages. To vary the assessment methods, the learners may be asked to rate themselves on
their ability to perform certain skills, to write a phrase or statement that expresses their belief
about their learning, or to specify what skills need more practice.

The purpose for including the learners in the evaluation process is to help them understand
that assessment is reflective, constructive, and self-regulated. The leamers, having participated in
an ongoing needs assessment process, understand why they are participating in the learning
activities. Therefore, including them in the evaluation of the learing gives them opportunities for
relearning, synthesizing, and applying the skills.

Written self-evaluative comments on the learner’s page also provide opportunities for
communication between the learner and the instructor. This type of assessment is teacher-
mediated (i.e. usually done when instructed by the teacher), ongoing, and cumulative. The
learner’s page is filed in his or her folder which is regularly reviewed by the instructor. During the
reviews, the insiructor may write comments in response to those made by the leamner.

Writing curriculum for the workplace requires a thorough understanding of the workplace,
the elements of effective curriculum, the characteristics of adult leamners, and the process of
evaluating outcomes. The goal of the curriculum is to enable learners to transfer classroom
academic learning to the plant floor thereby improving productivity and efficiency.

Workforce 2000 Partnership

q




| V)

1 am81y
"MOlAOL IpIRUpY 7
‘seffiemns Supwes Mmooy |
MOAOY Jo STmaey meney Awmnoy emsold LT w0
slems0e J0J Yooqpuey suonsen)/spIv.) ovTeD) Apredoof Yooqpuwy Anlg
weos 03 e s JuepS pivog ouren Aanoy puononpy; o' "
‘soiBoens Bumpwel Sumn eonserd symepng
woymyiom SO pepepdio) Yooqpuwy] esdopdury AyAgoy eoononnsuy 'Y " O
suonsenb ‘so13eyens SUIpRe: SEPOT J0JONISY]
[vq39A 0} sesuodear JpnIS YooqpuH eafopduzy Apanoy ewononzsny  p°| g
‘setBopns Sumpees eonousd pue senoeiy
Amanoy muononneu;  ¢'{ "uRE g
suonsenb ‘SRS BeYUM Jo wonezrwwBio ssnomi
eqie 03 sesuodsal yuepnyS ApAnoy puononsu;  Z'| upm g
NOOqPURY OTH W UORVULIOJUE 61¥30] IWOPN. . JAVH ¢
Yooqpumy ‘spenum
ealopdmo o) ux poEso] NHWIU0)) JO SN ], O IBNK] T P ‘eomepundeesios sseusnq
NUNNOJ) Jo oML, ‘N0 Jo ‘serorod punosod ‘syooqpuey
O} Wl BOLETLIOJUL GWI0] 0} YooqpweH] eadopdry | ol o Bumn jo ssemeancozie ot Jo vonEIsTOTINT ‘| ‘S}QU0D % Yons sREUowTd
AIme  mTepn)s Jo DOREAINGO Zope) o[uxe] prepmms Apanoy pruoneanopy 11 oowdyiom DeHIM WOI) BoTEIIIOJuy
Molnelg Jo uoepdmio) moneld monelg g ogreds yidioyu poe proy
uopsneAy STEHOSy/se0.mosey wpanY Jujemey auny, eAne{qQ [euoponysu sypeds
ELR A 1A L
S[PLOWTH HTONEO0A WOREM RIdIeur puw proy :9AN{qO [euOHINDII] (K0T
S6/S1/T1 :ponorddy euq
S6/ST/TL
A0y penpqng e , SOITH] MON (OPEL qor
noumg Uty logny YooqpweH eafoplury o Smpmesiopur) lempopy

p 98eg

ORI




Page 5

o A GENERAL THEORY OF
INSTRUCTIONAL SEQUENCE
FOR ADULT LEARNING

| Wal’mup / ® Opens lesson

® Provides focus for learners
e Connects to past learning

ReVIeW e Connects to past experience

® Presents new knowledge
Presentation ® Uses various strategies and

methods to allow for different

— learning styles
. ® Activities structured by educator
Gulded ® Practices basic skills or parts of
. ‘ complex skills
PraCtlce e Clusters skills into increasingly
= larger chunks

® Application task approximates
Applic ation real-life performance demands

e Maximizes possibility of life
transfer of skills learned

® Reviews major points covered

~ and relates back to objective

Clo sure ® Assesses learner ability after
instruction

® Identifies needs for further
learning

ZOoOmHPpPaArP <

Modified from:

Phillipi, Jori. Literacy at Work: The Workbook for Program Directors. New York: Simon & Schuster
Workplace Resources, 1991.
Figure 2
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Related Resources
Millar, Robin. “Making the Past Meaningful.” Adult Learning (January-February 1995), pgs. 6-
7.

Phillipi, Jori. Literacy at Work: the Workbook for Program Directors. New York: Simon &
Schuster Workplace Resources, 1991.

Phillipi, Jori. Retraining the Workforce: Meeting the Global Challenge. Dallas, TX: R. Jan
LeCroy Center for Educational Telecommunications, Dallas County Commmmity College
District, 1993.

Reif, Margaret. “Alternative Assessment for Adult Leamers.” Adult Learning (January-February
1995), pgs. 12-14.

Zemke, Ron and Zemke, Susan. “Thirty Things We Know for Sure About Adult Leaming.”
Training (July 1988), pgs. 57-61.

Workforce 2000 Partnership

10




The Workforce 2000 Partnership combines the resources of educational and industrial partners to
provide education and training in communication, computat:on, and creative thinking skills to
employees in the apparel, carpet, and textile industries.

The project is finded by a US Department of Education National Workplace Literacy Program grant
awarded over three years to Enterprise State Junior College in the amount of $2,243,470 (70%) with
committed private sector matching funds of $961,487 (30%), bringing the total program resources
10 $3,204,957.

The activities of the Partnership do not necessarily represent the policy of the Department of
Education, and you should not assume endorsement by the Federal Government. Participation by the

education or industrial partners in the project should also not be construed as endorsement by the
Govermnment of any of the partners’ products.

EDUCATION PARTNERS INDUSTRIAL PARTNERS
Enterprise State Junior College CMI Industries, Inc.
MacArthur State Technical College - Opp & Micolas Mills
Southeast Aisbama Aduit Pridecraft Enterprises
Education Network <
Laurens County Literacy Council Shaw Industries
. WORKFORCE 2000 PARTNERSHIP
Susoom Slaitls far Tomatle Workum
' B For more information
e o about the project or the
curricula contact:
Susan Steck, Project Director
Workforce 2000 Partnership
Enterprise State Junior College
P.O. Box 1300
Enterprise, Alabama 36331
| TEL: (334)393-ESIJC
extension 226
l FAX: (334)393-6223
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