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Section I
Introduction

Purpose

This monograph is a joint effort of staff from the Regional Resource Center network and the
National Transition Network. Its purpose is to provide guidance to state, district, school personnel,
and family organizations as they ensure that the transition requirements of P.L. 101-476, the
Individuals with Disabilities Education Act (IDEA) are implemented appropriately for youth
with disabilities. As will be explained in a later section, the transition requirements are only one
focus of the special education monitoring process. The requirements, however, have only recently
been included in monitoring and do not provide much detail or explanation of some aspects of the
law. This monograph was written tO answer questions that still exist among state and local
professionals.

It has been designed to address all of tl-e transition components in the federal requirements and
to provide examples and suggest practices to meet those requirements. The monograph can be used
by state agency personnel, local agency administrators, and teachers as a basis for evaluating and
improving the practice of incorporating the transition service requirements of the IDEA into
Individualized Education Program (IEP) planning. It should be stressed, however, that the
development of this monograph was not supervised or endorsed by the Office of Special Education
Programs (OSEP) or other agencies, so adherence .to the practices it advocates does not ensi ife
compliance. Furthermore, individual state policies may extend beyond federal requirements (e.g.
some states require transition to.be included in IEPs when the student is 14). Be sure to check with
your state for additional requirements.

The monograph includes:

a description of the importance and intent of transition services for youth as they prepare to
enter the adult world;
an overview of the federal/state monitoring process;
a summary of the IDEA regulations;
a process for developing IEPs that includc, transition services;
a checklist for monitoring the transition requirements of the IDEA;
examples of LEP components;
commonly asked questions and answers; and
examples of student, parent and agency invitations and follow-up letters;

The authors hope this monograph will provide assistance in the implementatioh and
monitoring of this important aspect of the IDEA. Readers are encouraged to use the checklists,
letters, arid forms we have developed and to adapt them as needed. The monograph itself may be
used as a classroom, district, or professional resource for monitoring or training.

We welcome your feedback! A card has been included in each monograph to solicit your
comments and suggestions for improving future editions. Feedback also can be given by phone, tax or
E-mail to Jane Storms, Western Regional Resource Center, 1268 University of Oregon, Eugene, OR,
97403-1268; Phone: 503-346-0354; Fax: 503-346-5639; E-mail: Jane_Storms@ccmail.uoregon.edu

ludwiduals with Disabilities Education Act: Transition Requirements 1
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Section II
Intent of the Transition Services

Why Focus on Transition?

Students with disabilities need a better chance to succeed in adult life. Numerous follow-up
and follow-along studies of these youth in areas such as employment, living arrangements,
mobility, and leisure document that a large proportion of special education students do not go on for
further training, oftentimes do not receive needed post-school supports and services, and are noras
successful as adults when compared to the general population (Wagner, 1991;.Wagner, 1993;
De Stefano & Wagner, 1991; Fairweather, Stearns, Wagner, 1991). These findings have led to the
conclusion that in order to improve post-school outcomes of these students, education can no longer
view, plan, or implement students' educational programs in isolation from the students' community
living, working, continued education and social environments. The transition service requirements
of IDEA recognize that education can improve the post-school outcomes of students with
disabilities by doing a better job of planning and helping to prepare students and families for the
challenges and complexities of the adult world.

The intent of the transition services requirements in the Individuals with Disabilities
Education Act (IDEA P.L. 101-476) is to improve the quality of life of young adults with
disabilities. The basic purpose of the legislation is to better prepare students with disabilities to
enter the workplace, go on for further training, become as independent as possible, and contribute to
society. Further, the intent is to enable students to gain access to the services that are necessary for
them to accomplish the outcomes they desire and to have services in place before they leave
school. The legislation speaks to focusing Individualized Education Program (IEP) development,
planning, educational programs, services, and supports toward post-school outcomes. This process
should promote successful movement from school to post-secondary education, training, employment,
independent living, and cornmunity participation.

Simply Put, Transition is ...

Put another way, the concept of transition is simple: First, to help Students and families think
about their life after high school and identify long-range goals; second, to design the high school
experience to ensure that students gain the.skills and connections they need to achieve those goals.

The IEP provides the process to identify the student's desired goals and outline the high school
experience. Everything that students do in high school should help ptepare them for their own
post-school goals. In essence, the IEP becomes a blueprint for the Audent's futur That, in simple
terms, is what transition is all about.

The transition service requirements of IDEA provide opportunities to:

help students and families think about the future and consider what they want to do after
high school;

jointly plan for how to make the high school experience relate directly to students' dreams
and desired outcomes;

individuals with Disabilities Education Act: Transitron Requirements
A Guide for States, Districts, Schools and Families
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Intent of the Transition Services

help students and families make connections to services they will need after high school;
and

increase the chance that students are successful once they exit school.

Transition service regulations, then, have to do with communication, collaboration,.and
coordination of plans, programs, services, supports and resources. This communication,
collaboration, and coordination needs to occiz amon7, students, families, schools, agencies, and
communities. Together, they make decisions as well aS share responsibilities and resources. All
this is based on what is needed by and in the best interest of each student.

9
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Section LII
Federal and State Monitoring Systems:
A Brief Overview ..

An overview of federal and state monitoring systems is given here to provide a context for how
transition fits into the broader scheme. Transition is just one small component of a larger system of
monitoring procedures required by IDEA that operates at two levels:

1. Federal monitoring of states and
2. State monitoring of local districts and other agencies.

Every state receives federal special education monies through Part B of IDEA, and in turn, most
of these funds "flow through" to, local school districts and other state-supported programs providing
special education services. As a requirement of receiving these funds, the State Education Agency
(SEA) has responsibility for ensuring that all Part B requirements re carried out by these programs.
This responsibility extends to every educational program for children with disabilities administered
within a state, including those administered by other state agencies.

To-ensure that SEAs are carrying out their responsibilities, and that policies and procedures
required under Part B are implemented, the U.S. Department of Education, through its Office of
Special Education Programs (OSEP), administers a comprehensive state compliance monitoring
review system. The process includes the verification of policies and procedures set forth in each
state's Part B Plan through periodic state site visits (historically every three to five years). Each state
review includes a series of public hearings throughout the state, on-site visits to the SEA and site
visits to local education agencies (LEAs) and other public agencies to verify that state and federal
requirements are being properly implemented.

Each OSEP on-site monitoring visit is designed to address unique state compliance concerns
identified through the State Plan review, former monitoring reports, corrective action plans,
complaints, public meetings, and other information obtained before the site visit. OSEP may also
target national priorities for a compliance review in each state, such as the newer requirements of
IDEA, like transition. In addition to SEA site visits, selected local districts are visited, student files ire
reviewed, and interviews are conducted with administrators, teachers, support personnel, and
parents. OSEP on-site monitoring teams are in a given stat for about a week. Upon completing the
on-site monitoring visit, OSEP assesses compliance by analyzing all the information obtained. A final
report is then issued to the SEA that includes corrective actions the state is required to implement in
order to meet fedeal requirements and to Continue to receive Part B funds. The SEA is given 15 days
to review the report and submit any clarifications or corrections. OSEP then issues a letter indicating
revisions, if warranted.

In siinilar fashion, each state is required by IDEA to establish procedures to ensure that LEAs and
other public agencies comply with both federal and state special education requirements. State
procedures typically include:

1. SEA review and approval of LEA applications and
2. SEA implementation of a monitoring system to ensure local compliance with

federal and state requirements.

While SEA monitoring systems vary from state to state, most include cyclical on-site reviews of
LEAs and other public entities providing special education services. These visits are typically
conducted by state monitoring teams who assess compliance through such methods as procedural

Individuals with Disabilities Education Act: Transition Requirements
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Monitoring Systems

checklists; reviews of student files, local policies and procedures; and interviews with administrators,
teachers, support personnel and others.

The.SEA team typically assesses compliance to requirements related to child find and evaluation,
free appropriate public education, individualized education programs (including transition
requirements), placement in the least restrictive environment, due process, and procedural
safeguards and confidentiality. A report of findings is typically issued, and local agencies respond
with corrective action plans to address cited-deficiencies. Cases of continuing non-complianee by
local agencies can result in loss of state and federal special education funds.

This is a general description of the monitoring systems currently operating at both the state and
local.levels that address the broad range of federal and State speciafeducation requirements. This
document focuses on the requirements fhat deal specifically with secondary transition, particularly at
the district and school levels.

Section IV delineates the IDEA transition requirements. Section V offers a suggested process for
incorporating transition into the IEP, and Section VI includes a checklist to determine whether the
requirements are in place:

1 1
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Section IV
Summary of the Individualized Education Program
(IEP)Transition Requirements of -IDEA
Adapted from Incorporating Transition into the IEP: Manual and Resource Guide, written by
Lizanne DeStefano and Deborah Winking under contract to the Illinois State Board of Education.

This section summarizes the transition requirements of IDEA. Section VI offers a checklist to
use to determine if the requirements are in place. Interpretations, suggested practices, and questions
and answers follow in the next sections. The IDEA regulations relating to transition are in
Appendix C.

The IEP in IDEA is defined as follows:

The term 'blividualized education program means a written statement for each child
with a disability developed in any meeting by a representative of the local education
agency or an intermediate educational unit who shall be qualified to prov:de, or
supervise the provision of, specially designed instruction to meet the unique needs of
children with disabilities, the teacher, the parents or guardian of such child, and.
whenever appropriate, such child. (IDEA, 20. U.S.C. Chapter.33, Part B regulations
issued Sept. 29, 1992).

lEP .Requirements

Historically, five components have been mandated in every IEP:

1. student's present levels of educational performance;
2. annual goals and short-term objectives for reaching the goals;
3. the specific special education and related services to be provided and the extent of

participation in regulafeducation;
4. the projected dates for initiation of services and the anticipated duration of the services; and
5. appropriate objective criteria, evaluatiou procedures, and schedules for determining, at least

annually, whether the short-term instructional objectives are being met.

IDEA regulations maintain these five components of the IEP and add a sixth one for students age 16
or older:

6. the IEP for each student, beginning no later than age 16 (and at,a younger age, if determined
appropriate), must include a statement of needed transition services ... including, if
appropriate, a statement of each public agency's and each participating agency's
responsibilities or linkages, or both, before the student leaves the school setting.

Statements of needed transition services on a student's individualized education program (IEP),
as mandated by IDEA and its accompanying regulations, have implications for many aspects of the
IEP process including the definition of transition services, participation in meetings, the content of
the IEP, and agency responsibilities for transition services. Each of these is considered in detail in
the sections that follow.

lnditiduals with Disabilities Education Act: Transition Requirement
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IEP Transition Requirement

The Definition of Transition Services

Transition services are defined in IDEA (Section 300.18) as:

A coordinated set of activities for a student, designed within an outcome-oriented
process, which promotes movement from school to post-school activities, including post-
secondury education, vocational training, integrated employment (including supported
employment), continuing and adult education, adult services, independent -living, or
community participation. The coordinated set of actiOitits must (i) be based upon the
individual student's needs; (ii) take into account student's preferences and interests; and
(iii) include instruction, community experiences, the development of employment and
other post-school adult living objectives, and, if approp:iate, the acquisition of daily
living skills and functional vocational evaluation.

ABM

The inclusion of a statement of needed transition services on the IEP was the first rule change
associated with IEPs since the passage of P.L. 94-142 in 1975. Including statements of needed
transition services and agency responsibilities as an integral part of the IEP clearly elevated the
status of transition services from art elective best practice to an integrated part of the IEP. s a
required part of the IEP, transition services are covered by all the procedural safeguards. Parents
and students are guaranteed the right to participation and due process just as they are with all
other aspects of the IEP and provision of services.

In describing the incorporation of transition services into the IEP, the federal law and
regulations dictate practices in three areas: participation in meetings, the content of the IEP, and
agency responsibilities and linkages.

Participation in Meetings

Under IDEA, participation in the IEP meetings has been expanded to include participation of
students age 16 or older (and When appropriate, students younger than age 16), parents, and agencies
who would be involved in providing transition services. The public education agency has the
primary responsibility to organize, initiate, and conduct these meetings. Sowever, students,
parents,' and agency representatives are all active participants in developing, reviewing, and
revising the transition components of the.student's IEP.

Students

IDEA is explicit in promoting the active participation of students in the development of their
statements of needed transition services. The law states that "if a purpose of the meeting is the
consideration of transition services for a student, the public agency shall invite the student. . ."

IDEA further stipulates that "if the student does not attend, the public agency shall take other
steps to ensure that the student's preferences and interests are considered." If the stude tt does not
attend the meeting, student level of commitment to the IEP is questionable. It is, therefore,
important to have the student present and involved when planning for his or her future.

According to Section 300.346 of the regulatihns, IEPs must include a statement of needed
transition services for students beginning no later than age 16 "and, at a younger age, if determined
appropriate." Although the regulations do not mandate transition services for all students
beginning by age 14 or younger, the provision of these services could have a significantly positive
effect on the employment and independent living outcomes for many of those students in the future,

individuals with Disabilities Education Act: Transition Requirements
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IEP Transition Requirement

especially for students who are likely to drop out before age 16. With respect to the provision of
transition services to students below age 16, the Report of the House Committee on Education and
Labor on P. L. 101-476 includes the foLowing statement:

Although this language leaves the final determinatior of when to initiate transition
services for students under age 16 to the IEP process, it nevertheless Makes clear that
Congress expects consideration to be given to the need for transition services for sonie
students by age 14 or younger. The Committee encourages that approach because of
their concern that age 16 may be too late for many students, particularly those students
at risk of dropping out of school and those with the most severe disabilities. Even for
those students who stay in school until age 18, many will need more than two years of
transitional services. Students with disabilities are now dropping out of school before
age 16, feeling that the education system has little to offer them. Initiating services at
a younger age will be critical (House Report No. 102-544, 10, 1,90).

Some states have mandatecithat transition services be included starting at a younger age. Check
with your state about when you must begin to include transition services.

Parents

Parent notification requirements have also expanded toinclude a section on transition services.
Parents must be notified "if the purpose of the IEP meeting is the consideration of transition
services, and the notice must (a) indicate the purpose, (b) indicate that the agency will invite the
student, and (c) identify any other agency that will be invited to send a representative" (Section
300.345, b.2). [Note: It is not necessary that a separate notice be provided for this purpose. Rather,
it is recommended that (a), (b) and (c) be incorporated into the language of the current notice.]

Agency Representation

Under Section 300.344, the public eucation agency is required to invite a representative of any
agency that is likely to provide or pay for transition services to the IEP meeting when transition
services are being considered. If the invited agency does not send a representative, the public
education agency is required to take steps to obtain their participation in the planning of any
transition services. [Note: Reconvening the IEP meeting is not required, but is recommended.]
Although not specified in the law, steps the public agency might take to obtain the participation
of the other agency could include forwarding a copy of the IEP to the agency (with parent and
student approval), arranging for a planning meeting independent of the IEP meeting, maintaining
contact with the agency, making a formal referral to the agency, and encouraging parents and
students to initiate contact. It should be noted that, as always, any change in the IEP requires a new
IEP meeting. A sample letter of invitation for each of these participants is included in Appendix A.

The Content of the IEP

At a minimum, the IEP team must address each of the following areas related to transition:

instruction;
community experiences;
development of employment and other post-school adult living objectives; and,
if appropriate to the individual needs of the student, acquisition of daily living skills
and a functional vocational evaluation.

Individuals with DiAabilities Education Act: Transition Requirements
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This list is not exhaustive and should be viewed as the minimum to be addressed. Some szates have
mandated spetific transition areas. Check with your state.

If the IEP team determines that no services within a particular area are needed, then a
statement to that effect and the basis upon which that decision was made must be included in the
IEP.

ransition services may qualify as either special education, if it is provided as specially
designed iIstruction, or as related services, if required to assist a student to benefit from special
education. Services may be provided by the education agency, by agencies outside the school, or by
a combination of both.

Agency Responsibilities for Transition Services

In addition to inviting representatives of outskte agencies to the IEP meeting when a student's
transition is being discussed, IDEA states that the IEP should contain, if appropriate, a statement
of each public and participating agency's responsibilities or linl-iges (or both) before the student
leaves the school setting.

Given the complexity and long-term nature of transition, it is clear that a single entity the
family, school, adult service provider, state agency, or post-secondary institution cannot carry
the entire fiscal, programmatic, or planning responsibility. IDEA encourages the collaboration of
the student, family, school and outside-agencies in the planning process to increase the likelihood
of a smooth transition from school to other service systems and post-school settings:

To further elaborate on the shared responsibility for transition services, Section 300.347(a) of
the regulations incorporates the following provisions:

(a) If a participating agency fails to.provide agreed-upon transition services contained in the
1E1' of a student with a disability, the public agency responsible for the student's education
shall, as soon as possible, initiate a meeting for the purpose of identifying alternative
strategies to meet the transition objectives and, if necessary; revising the student's IEP.

(b) Nothing in this part reiieves any participating agency, including the State vocational
rehabilitation agency, of the responsibility to provide or pay for any transition service
that the agency would otherwise provide to students with disabilities who meet the
eligibility criteria of that agency.

The intent of this section is to ensure that the public agency responsible for the student's
echication will take necessary steps to see that each student with a disability receives needed
transition services. In this case, a participating agency is defined as a state or local agency, other
than the public agency responsible for the student's education, that is financially and legally
responsible for providing transition services to the student (Section 300.340). 1Note: Examples of
other participating agencies could include the Department of Children and Family Services,
Mental Health Centers, Centers for Independent Living, Department of Rehabilitation Services,
vocational training centers, colleges, etc.] Check with your state and district for services available
for your students.

While the general intent of this section seems clear, some questions remain as to procedures and
definitions related to alternative strategies, time limits for reconvening the IEP team, and the
responsibility of the education agency if other agencies fail to provide agreed-upon services.

15
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!EP Transithm Requirement

Responsibilities If The Participating Agency DoeS Not Provide Agreed Upon Services

There may be times when because of unforeseen circumstances (e.g. budget cuts, change in staff,
etc.), a participating agency is unable to provide an agreed-upon service. When this happens, Cie
public education agency (typically the school) must initiate an IEP team meeting, as soon as
possible, to identify alternative strategies to meet the transition objectives. No definition of "as
soon as possible" is provided in IDEA. The important issue is that students not lose valuable time
waiting for needed services.

While schools cannot compel other agencies to provide agreed-upon services, interagency
agreements will increase the likelihood that agencies fulfill what had been agreed upon or
participate in defining alternatives. Interagency agreements, whether at the state or focal level,
can serve a number of purposes, such as establishing information exchange procedures, eligibility
criteria, funding procedures for joint programming, monitoring procedures, and establishing data
reporting procedures.

Alternative Strategies

Sometimes alternative strategies may be identified without changing the student's 1EP goals.
In other instances, the IEP team mav decide to revise the IEP, changing goals, short-term objectives,
timelines, or statements about agency responsibility. For example, if a private provider had
agreed to provide supported employment services, but failed to do so because of staffing problems or
long waiting lists, the IEP team may reconvene and decide to select another service provider. Ir
this case the employment goals remain the same, but the agency responsibility changes.

The burden for providing all services, programs, or financial responsibility does not necessarily
fall on the educational agency when things do not turn out as planned. By giving students and
parents a means to re-engage with the planning team, this provision seeks to prevent students from
"falling through the cracks" with no place to go for assistance and advocacy. Ingenuity, creativity,
and a willingness to jointly seek alternative solutions are needed when initial plans or strategies
fail to 'materialize.

1 6
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Section V
A Process for Incorporating Transition into the IEP
Adapted from Incorporating Transition into the 1EP: Manual and Resource Guide,
written by Lizanne De Stefano and Deborah Winking under contract to the Illinois State
Board of Education; and Re-Conceptualizing 1EPs to Include Transition Services, written by
Ed O'Leary, Mountain Plains Reg. ?nal Resource Center.

The previous section presented the transition requirements of IDEA. This section provides
further description and suggestions to bring the regulations to life. Section VI provides a checklist
to use to ensure the requirements are in place.

The process of incorporating transition into the IEP requires that educators and families
formulate and implement a plan that prepares- each student with disabilities for the adult world.
In the IEP planning process, schools must, for every student with a disability who is 16 years of age
or older (or younger if appropriate), include a statement of needed transition services. That
statement is the basis for the development of both an annual plan and a long-range post-school plan
of coordinated services and activities. This coordination should occur among the student, family,
school, agencies and the community.

Essentially, IDEA calls for a focus on the following:

involving the student meaningfully in the IEP process;
identifying desired post-school outcomes for the student;
coordinating activities while the student is still in school that lead to the desired outcomes;
creating linkages among students, family and community resources before the student leaves
school;
specifying who provides and pays for needed services; and

9 creating alternatives when services are not provided.

A nine-step planning process that ensures transition planning that is outcome-oriented and
driven by student needs, interests and preferences is described on the next page.

1.7
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Incorporating Transition into IEP

A Suggested Process for Transition Planning
Before the IEP meeting

O Assist students and families to determine needs, preferences, and interests
related to life after high school. Teach them to actively participate in the
IEP meeting. Assess student needs, preferences and interests.

/1) Formally invite the student to participate in the IEP process and meeting.

(0" Provide written notice of the IEP Meeting to parents, students, and outside
agencies. (Sample notices are included in Appendix A.)

. 1f the student chooses not to attend the IEP meeting, use other means to gather
information about his or her needs, interests, and preferences.

If an invited agency chOoses not to attend the IEP meeting, use other means to
ensure they participate in the planning of transition services. Document
these efforts and include them in the IEP.

During the IEP meeting

Conduct the IEP meeting to actively involve the student and family. Review
the student's present level of performance, needs, interests and preferences, in
order to guide the development of the following:

an outcome-oriented post-school vision statement;
a statement of needed transition services;
coordinated activities in instruction, community experiences, employment
and other post-school living objectives needed to achieve the post-schbol
outcomes;
daily living skills -activities and a functional vocational evaluation, if
appropriate;
annual goals and objectives for coordinated activities that are the
responsibility of the school; and
identification of who will provide and/or pay for the above.

After the IEP meeting

O Provide the instruction, experiences, and services outlined in the IEP.

Conduct folloW-up activities to determine if the transition services are
provided as planned.

O Reconvene the IEP team to plan altenlative strategies if the transition
services are not provided as planned.

18
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Incorporating Transition into IEP

In this suggested process, the IEP takes on a new and expanded perspective. It is a
perspective that goes beyond one year and beyond just preparing students for gradUation. The
IEP becomes a "plan for adulthood." It is a plan to prepare students to work, live, and
participate in their community. This plan for adulthood provides the framework to ensure
that schools are preparing students for what they want to do after they leave school. In order
to increase the likelihood pf post-school success, this plan for adulthood needs to designate and
arrange for anv anticipated needed post-school services, programs and supports before the
student leaves the school setting.IDEA mandates that a statement of needed transition services
must be included ANNUALLY on the IEPs of students age 16 and older served in the public
schools. This statement must:

be based on the student's needs, perferences, and interests.
include the components of transition services as defined in Section 300.18:

a coordinated set of activities for a student, designed within an outcome-oriented
process, that promotes movement from school to post-school actiVities, including
post-secondary education, vocational training, integrated employment (including
supported employment), continuing and adult education, adult services, independent
living, or community participation as appropriate for the individual needs of each
student.

The coordinated set of activities must include the areas of:

-instruction;
-community experiences;
-employment and other post-school adult living objectives; and, if appropriate
-daily living skills and a functional vocational evaluation.

if appropriate, include the public agency (school) or participating agency responsible for.
providing and paying for the service.

Statement of Projected Post-school Activities

Although there are no specific requirements regarding the identification of projected post-
school activities, it does state that transition promotes movement towards postsecondary
education, vocational training,,integrated employment (including supported employment),
continuing and adult education, adult services, independent living, or community participation.
This has been interpreted to mean that a statement of needed transition services must reference the
targeted post-school activities.

The statement describes what the student wants to do after high school: where the studerit
wants to live, work, recreate, learn, and participate in their community. The statement is revisited
at least annually so that, as the student matures, the outcome or vision becomes clearer and more
concrete. It is individualized according to the student's preferences and interests, and it should
serve as the foundation in planning a coordinated set of activities.

Since it is difficult for many young people to make realistic decisions about post-school
outcomes, they must have opportunities to discover firsthand what they are good at or have an
interest in. Providing opportunities and real-world experiences in areas such as employment, adult
living, and recreation promotes student self-discovery, which is critical to making choices.

To write a statement of needed transition services on the lEf. be sure that it:

specifies the work, educational, and living outcomes the student desires in adult life.

19
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Incorporating Transition into IFP

is developed as a result of the transition planning process and reflects the student's needs,
preferences, and interests.
specifies the support needed by the student to achieve those outcomes.

See Appendix B for examples.

What is a coordinated set of activities?

The writers of IDEA intend that the student's school program be coordinated in such a way to
improve the outcomes for the student after he or she leaves school. In order to do that, everything
that happens with the student should work together toward a common goal. All school activities
should be internally coordinated, coordinated with the home, and in turn coordinated with
community and agency resources. The point is that the activities should be viewed in the contexi of
the whole and should focus on the student's goals for after high school.

The statement of neededtransition services must address each type of coordinated activity:
instruction; community experiences; the development of employment and other post-school adult living
objectives; and, if appropriate, daily living skills and a functional voCational evaluation.

Though IDEA does not define these terms, the intent is clear that school activities should be
coordinated among the school and other agencies to ensure that students with disabilities gain the
knowledge, skills and experiences they need to .be successful in their adult roles. It is also critical
that the services needed following high school are in place when the student graduates or exitg.
See Appendix B for examples. It may be helpful to describe each area as follows:

Instruction is the use of formal techniques to impart knowledge. It is typically provided in
schdols (e.g. general education classes, academic instruction, tutoring arrangements, etc.)
However, there may be other instructional activities that could be provided by other entities
or in other locations (e.g. adult basic education, 2 + 2 programming, post-secondary schools).

Community experiences are those services provided outside of the school building, in community
settings, or perhaps by schools or other agencies (e.g. community-based work experiences, job
site training programs, banking, shopping, transportation, community counseling, recreational
services, independent living centers, adult services providers etc.).

Employment and other post-school adult living objectives are services that lead to a job or
career, and important adult activities that.are done occasionally, such as registering to vote,
doing taxes, renting a home, accessing medical services, SSI, filing for insurance, etc. These
could be provided by schools or other entities.

Daily living skills are those activities adults do every day (e.g. preparing meals, budgeting,
maintaining a home, paying bills, caring for clothes, grooming, etc.). These could be provided
by schools or other entities.

Functional vocational evaluation is an assessment process that provides information about job or
career interests, aptitudes and skills. It mav be gathered through situational assessments,
observations; or formal measures. It should be practical. Again, these could be provided by
schools or other entities.

20
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Incorporating Transition into IEP

To write a coordinated set of activities on the IEP be sure to:

WEIMIiI 11111

J Help students and families identify their desired post-school outcomes. Many people find it
useful to include a process to help students and families dream about and plan for the future.
Consider areas such -As post-secondary education or training, employment, living situations,
community participation, transportation, health care, finances, and recreation.

J Determine present levels of performance for each of the post-school outcome areas. Focus on
strengths and abilities.

J Determine the strategies for instruction necessary during the next 2-4 years to achieve or work.
toward the desired post-school outcomes. Identify and prioritize those that will be
addressed during the coming year.

J Determine the strategies for community experiences necessary during the next 2-4 years to
achieve-or work toward the desired post-school outcomes. Identify and prioritize those
that will be addressed during the coming year.

J Determine the strategies for employment and other post-school adult living objectives
necessary during the next 2-4 years to achieve or work toward the desired post-school
outcomes. Identify and prioritize those that will be addressed during the coming year.

J Determine the daily living skills or functional vocational evaluation services, as appropriate to
the student, necessary during the next 2-4 years to achieve or work toward the desired post-
school outcomes. Identify and prioritize those that will be addressed during the coming
year. . .

Determine and specify the services and linkages with individuals and agencies to provide
the needed services in each area as appropriate to the student's needs and post-school
outcomes. Record these linkages and responsibilities under the four areas of service above.
Specify the agency(s) and job titles of persons providing the services. Service providers may
be school personnel (including general and special educators), parents, the student,
community agency personnel, and others. Specify which agency will provide and pay for
each Service.

j Specify the extent of each service provided and the date of initiation.
If the IEP team determines that service is not needed in any of the four areas of service
(instruction, community experiences, employment and other adult living objectives, if
appropriate, daily living skills or functional vocational evaluation serves), .provide
justifications for each area that is not addressed in the IEP. These justifications must fully
explain why the student is not in need of services in each of these areas.

j Develop annual goals and short-term objectives for each activity the school will provide.

In Summary

Identifying the desired post-school outcomes and describing the present level of performance,
including the student's needs and preferences, sets the stage to specify the needed transition
services. This is followed by outlining a coordinated set of activities then specifying goals and
objectives for the next school year to progress toward the post-school outcomes.- This process is
needed to ensure that there is a direct connection between what the student wants to do after high
school and what the student does during the coming school year. The annu'al review of the IEP
should ensure regular review of the student's desired post-school outcomes and the coordinated set
of activities. The remaining required components of the IEP must also be in place:

-.3 Annual goals and short-term objectives for reaching the outcome;
_1 Specific special education and related services to be provided and the extent of

participation in regular education;-
.1 Projected dates for initiation of services and the anticipated duration of the services; and

21.
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Incorporating Transition into IEP

J Appropriate objective criteria, evaluation procedures, and schedules for determining, at
least annually, whether the short-term instructional objectives are being met.

Examples of coordinated sets of activities can be found in Appendix B. A sample IEP can be

found in Section VII.

22
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Section VI
A Suggested Checklist for Monitoring theTransition
Requirements of IDEA
The following checklist corresponds to the specific sections of IDEA related to the transition
requirements. The checklist has been designed to provide guidance at three levels:

Student:

The checklist may be used to review individual student files and IEPs. Each question should be
answered "yes" for every student on an IEP who is 16 or older, or younger when appropriate.

District:

The checklist may be used by school and district staff to determine whether district policy and
programs meet the requirements of the legislation. All relevant state regulations should be
incorporated into an adapted version of this checklist.

...I State:

The checklist may be used by state staff to determine whether state policy and programs meet
the requirements of the legislation. Some states may want to incorporate their own
administrative codes, rules, or regulations into an adapted version of this checklist.

Individuals tvith Disabilities Education Act: Transition Requirements 19
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Suggested Checklist for Monitoring

Section 300.344 Participants in the meetings

When the purpose of the meeting is the consideration of tranSition services:

1. Yes No Did the public agency invite the student?

2. Yes No Did the public agency invite a representative of any other agency that is
likely to be responsible for providing or paying for transition services?

3. Yes No If the student did not attend the IEP meeting, did the public agency take
steps to ensure that the student's preferences and interests were

N/A considered in the development of the IEP?. (If the student attended the
meeting, indicate NA.)

4. Yes No Were the efforts documented to ensure that the student's preferences and
interests were ^onsidered?

In what way?

5. Yes No If an agency invited to send a representative to a meeting did not do so, did
the public agency take other steps to obtain their participation

N/A in the planning of any transition services? (If the-agency attended the
meeting, indicate NA.)

6. Yes No Were the steps documented?

Section 300.345 Parent participation

1. Yes No If the student is 16 or older OR if the student is younger and transition was
discussed, was parent notice provided?

Does the parent notice:

2. Yes No indicate that one of the purposes of the meeting will be the consideration of
transition services?

3. Yes No indicate that the public agency will invite the student?

4. Yes No identify (by agency, position and title) any other agency that will be
invited to send 'a representative?

5. Yes No indicate the tiine and location of the meeting and who will be invited?

24
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Suggested Checklist for MonitoringIiIMM

Section 300.346 Content of individualized education .program

If the student is 16 or older OR if the student is younger and transition will be discussed, does the IEP
include:

1. Yes No a statement of needed transition services, _including:
a . Yes No instruction;
b. Yes No community experiences;
c. Yes No development of employment and other post-school

adult living objectives;
d. Yes No if appropriate, daily living skills; and
e. Yes No if appropriate, a functional vocational evaluation?

Section 300.18 Definition of transition services (Discussed in
conjunction with 300.346, Content of the 1EP)

1 a. Yes No Are the activities in the statement of needed transition services
presented as a coordinated set of activities that promote movement
from school to desired post-school activities?

lb. Yes No Does the statement of needed transition services address one or more
of the following post-school activities?

post-secondary education
vocational training
integrated employment (including supported employment)
continuing and adult education
adult servites
independent.liv ing
community parti .ipation

lc. Yes No Is the coordinated set of activities based on the individual student's
needs, preferences and interests?

Did the IEP team determine that services are not needed in one or more of the following areas?

2. Yes No instruction

If yes, does the IEP include both
a. Yes No a statement to that effect and
b. Yes No the basis upon which the determination was made?

3. Yes No community experiences

If yes, does the IEP include both
a. Yes No a statement to that effect and
b. Yes No the basis upon which the determination was made?

25
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Suggested Checklist for Monitoring

4. Yes No development of employment and other post-school adult living
objectives

If yes, does ate IEP include both
a. Yes No a statement to that effect and
b. Yes No the basis upon which the determination was made?

5. Yes No if appropriate, development of daily living skills or functional
vocational evaluation senaces

If yes, does the IEP include both
a. Yes No a statement to that effect and
b. Yes No the basis upon which the determination was made?

6. Yes No If appropriate, does the IEP include a statement of each public agency's and
each participating agency's responsibilities and linkages before the student
leaves the school setting?

7. Yes No Is the statement of needed transition services reviewed at least annually?

Section 300.347 Agency responsibilities for transition services

1. Yes No If a participating agency failed to provide agreed-upon transition services
contained in the IEP, did the public agency responsible for the

N/A student's education initiate a meeting to identify alternative strategies to
meet the transition objective, and, if necessary, revise ihe student's IEP? (If
the agency provided services, indicate NA.)

2. Yes No If yes, did this happen as soon as possible?
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Section Vil
Sample IEPs
The following.two examples demonstrate ways to include transition in the IEP.

27
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Sample IEPs
manwalme

SAMPLE 1

Student's Name: John S.
Birth Date: 5-9-75

Date of Meeting: 5-11-94

gilli

Section I: Present Level of Performance

Include information about the st.:clent's needs, interests, and preferences.

John is 16V2 years old. He has indicated to his teachers an interest in
working with his hands, and parents report that he enjoys building intricate
models at home.

John just "gets by" in the basic level general education classes he takes
at the high school, has trouble working with his teachers, and at times engages
in confrontations with authority figures. He also expehences some trouble in
remembering what he reads and studying for quizzes and tests.

Initial transition planning with John, his father, his current vocational
teacher, his resource teacher, and his local JTPA transition specialist indicates
the need for a comprehensive vocational evaluation in the form of two-week
trials at various trades as part of the "Trades Survey Course" offered at the
area vocational school. The vocational rehabilitation representative agrees to
pay transportation and expenses for materials for the semester-long evaluation..

Indicate where and how this information was obtained. (Check all that apply.)

From whom? How?
X The student X Interest and skill inventories
X Parents or family members X Observation/situation assessment

Peers Formal assessments
X Professionals Ratings

Other (please specify) Interviews
Other (please specify).

Section II: Desired Post-School Outcome Statement

What does this student want tc do within a few years after high school in terms (-;f. integrated
employment, poet-secondary or continuing education, independent living, community participation,
vocational training, and adult services? Based on the above information from the student, parents and
significant others, and professionals, create a desired post-school outcome statement or a vision .for the
student after leaving school. Use one or two sentences. Be specific, and whenever possible use thc
student's own words. Constantly refer to this outcomc statement as you develop thr statement of
needed transition services and the annual goals and objectives.

I want to have a job that makes a good living in a field where I can use my
strength and hands. I want to live in an apartment alone or with a friend.
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Section III: Statement of Needed Transition Services

Sample IEPs

What types of transition services need to be written into the IEP fnext year in order for this
student to progress toward his/her post-school outcome? Include services from other agencies as
appropriate for the student's needs. If services artot needed in one or more of the areas listed below,
provide an explanation, including assessment and evaluation information:

Service Areas

1. Instruction

Are services needed? X Yes No
Annual Statement of Needed Services. (Specify the agency responsible for providing
and/or paying for the service.)

John will participate in the peer mediation training program and
will receive 60 minutes/week of social skills instruction from the BD/LD
teacher from September 1995 to June 1996. See attached for annual goals
and objectives. Instruction will begin on September 5, 1994.

If no instructional services are needed, explain.

2. Community Experiences
Are services needed? Yes X No
Annual Statement of Needed Services. (Specify the agency responsible for providing
and/or paying for the service.)

If no community exp...-ience services are required, explain.

John and his family report 'that John participates fully in the
community. He is active in community activities with his small group
of friends. He often assists his father in his auto repair business.

2 9
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3. Adult Living, Including Employment
Are services needed? X Yes No
Annual Statement of Needed Services. (Specify the agency responsible for providing
and/or paying for the service.)

John will receive 2 to 3 week job trials from staff at the Area
Vocational Center (AVC) during the first semester of the 1994-1995
school year. Job trials will begin on 9/5/94. Second semester vocational
training will be provided based on the outcome.of the job trials. JTPA
will pay for tuition and transportation to the AVC.

If no adult living or employment services are required, explain.

4. Daily Living Skills and Functional Vocational Evaluation (complete only if appropriate)
Are services needed? X Yes No
Annual Statement of Needed Services. (Specify the agency responsible for providing
and/or paying for the service.

John will receive 60 minutes/week of money management instruction
from the BD/LD teacher from September 1995 to June 1996. See
attached for annual goals and objectives.

If no daily living andfunctional vocational evaluation services are required, explain.

Section IV: Agency Responsibility for TransitiOn Servides

If appropriate, provide a statement of each public agency's and each participating agency's
responsibilities, or linkages, or both, before the student leaves the school setting

LEA will provide services in the area of instruction and dailv living
skills. The BD/LD teacher will.contact the rehabilitation counselor at
the Area Vocational Center to set up job trials. JTPA will pay tuition at
the AVC for the 1994-1995 school year and thereafter if John continues
in a trades program. JTPA will also pay for transportation.

Section V: Participation

Did the student attend the IEP meeting? X Yes No
If no, what steps were taken to ensure that the student's preferences and interests were considered in
the development of this IEP?

3 6
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Did the parent(s) or guardian attend the IEP meeting? X Yes No
If no, what steps were taken to ensure their involvement?

Did a representative of any other agency that is likely to be responsible for providing or paying for
transition services attend the meeting? If so, please list.

Yes, JTPA counselor.

If an agency invited to send a.representative to a meeting did not do so, what steps were taken to
obtain their participation in the pLanning or provision of transition services?

31
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Annual Goals and Short-Term Objectives

Student's Name: Claire

Annual Goal: Claire will earn passing grades in math, English, science and social studies with resource room support.

Instructional Objectives Responsible
Parties

Initiation/
Duration

Evaluation
Strategies

Claire will keep a record of all homework
assignments and will present it to the
resource teacher at the beginning of
each instructional session.

Claire will learn to take notes in regular classes
by audio taping lectures and then using technology
to store the lectures on disk and replay them for
studying.

Claire will prepare all homework assignments
using her communication device. The resource
teacher will assist her in converting these to
written text to be handed in.

resource teacher

resouice teacher

resource teacher

9/94-6/95

9/94-6/95

9/94-6/95

Resource teacher/
student review weekly.
Resource teacher
monthly check-in with
general ed teacher.

Resource teacher/
student review weekly.

Resoiuce iz.,acher/
student rev,ew weekly.

Note: Claire will take all, tests in the resource
room using her communication device.
The resource teacher will assist Claire in
recording her answers and converting them to
writ4.en form. 33



Annual Goals and Short-Term Objectives

Student's Name: Claire

Annual Goal: Claire will receive a passing grade in a studio arts course, with paraprofessional support and OT/ PT

accommodations.

Instructional Objectives Responsible Initiation/ Evaluation
Parties Duration Strategies

Claire will work with an aide to aide; OT; PT 9/94-6/95 The aide checks with
complete the requirements for an the teacher weekly to
entry level studio arts course. determine how Claire

is progressing, plus a
monthly check by OT
and VT to ensure
accommodations are
adequate.

Claire will use technological accommodations
developed by the OT and PT to complete the
requirements of the course.

aide; OT; PT 10/94-6/95

Note: The aide will be responsible for managing the
hardware and software needed for Claire to
draw and print out her art work.

35
34



Annual Goals and Short-Term Objectives

Student's Name: Claire

Annual Goal: Claire will-demonstrate good work habits as a volunteer at a local museum for two semesters.

Instructional Objectives

Claire will complete assigned volunteer
duties with the assistance of an aide and
demonstrate good work habits during her
weekly two-hour volunteer work.

3C

11,sponsible
Parties

aide

Initiation/
Duration

9/94-5/95

Evaluation
Strategies

Using teacher
developed work habit
checklists, receive
satisfactory or above
scores from 1) museum
supervision (bi-
weekly) and 2) self
(weekly).



Annual Goals and Short-Term Objectives

Student's Name: Claire

Annual Goal: Claire will explore potential job and recreational opportunities using the most appropriate art-related software.

Instructional Objectives Responsible
Parties

Initiation/
Duration

Evaluation
Strategies

Cliire will work with her art teacher, OT/PT,
district technology specialists and VR
counselor to identify several types of art-
related software that are appropriate for
her interests and abilities.

Claire will create hard copies using graphic
design software.

art teacher,
PT/OT, technology
specialist

9/94-12/94

12/94-5/.95

Identify modifications
and adaptations
needed for Claire to
optimize her use of
graphic design
software.
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SAMPLE 2

Name: Tom Date: 5/10/95 SchOol: Central High School Age/DOB: 15 years of age/11/9/79

Student in need of special education: ygs_ Student in need.of special education with related services: yes Soc. Sec. #: 666-777-8888

Grade Level: 9 Initial IEP Review IEP j Parent Notification j Student Invitation Other Agency Invitation

Post School Outcomes (Long-Range Goals)

Employment: Park Ranger Community Participation: Outdoor ictivities with friends .

Residentiai: Live in own apartment or at home Leisure Recreation: Hunting and fishing

Present Level of Educational Performance (PLEP)

Tom is a ninth grade student with an emotional disability. He has many hobbies and enjoys being outdoors. He likes to hunt and fish with his
family. He enjoys swimming and snowmobiling. On an interest test, Tom shows a high interest in biological science, physical science and
outdoors. His finger dexterity and manual dexterity skills are high average. Tom has not had any paid jobs. He does not plan on going to
college but would be interested in becoming a park ranger. He has basic skills in using money, purchasing, simple cooking and cleaning. He does
not have skills in budgeting, money management, banking, meal planning, maintaining a home or doing laundry. He receives special education
in a resource room program one hour per day and has services from the school social worker two hours per month. Tom has average intelligence
with a Verbal IQ of 94, Performance IQ of 89, and Full Scale IQ of 98. Tom's Bread Reading score is 6.6, with a Letter-Word Identification of 5.4
and a Passage Comprehension score of 7.6. His Broad Mathematics score is 6.8, with a Calculations score of 5.2 and an Applied Problem scoreof
8.7. Tom's Dictation score is 2.6. Tom cries easily, is anxious, complains frequently, projects blame onto others and does not have many friends.

Transition Services
Statement of Needed Transition Services and Coordinated Activities

Activities A enc / Resp9nsibiities Who will provide and/or pa
Instruction: needed in biology, 1. Enroll in biology with supports. I. School. (see goals and objectives) 1. School will provide and pay for

business, money management, gun 2. Enroll in courses at high school in 2. School. . cost of biology course and

safety, and vocational skills, basic business or money
management and independent
living.

3. Tom and parents will contact the
Izaak Walt On League and enroll in
courses. .

supports.
.

Services are not needed because. 3. Enroll in gun safety, hunting and
fishing courses at lzaak Walton
League.

4. School will contact vocational
technical school about possible
courses and dual enrollment.

.

4. Possible dual enrollment with
vocational technical school. A 1
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Community Experiences: needed to 1. Schedule visits with conununity
service agencies.

2. Schedule visit to the post-
secondary Vocational Technical
School.

1. School will provide Tom and his
family with ilisting of community
service agencies. Tom and his
family will be responsible for
scheduling and visiting agencies.

2. Tom and his family will be
responsible for scheduling and
visiting the Vocational Technical
School.

1. Visits scheduled and conducted
through the school will be
provided by the school.

2. Tom and his family will be
. responsible for providing all costs
for visits to agencies they schedule
and the visit to the Vocational
Technical School.

explore communit-Y resources.

Services are not needed because:

Employment: needed to explore I, Placement in the Experience Based 1. School. (see goals and objectives) 1. & 2. School will provide and pay

potential jobs and training. Career Education career 2. 'School. for the career exploration, Work
exploration program. 3. JTPA. Study and/or vocational

Services are not needed because:
2. Placement in Work Study and/or

vocational education.
2:. Employment through Summer Youth

4. Vocational Rehabilitation,
.

education program.
3. JTPA will provide and pay for all

costs associated with the Summer.

JTPA program. Youth Employment program.

4. Vocational and post-school
employment counseling.

4. Vocational Rehabilitation will
provide and pay for the vocational
and post-school employment
counseling.

Adult Living: needed in several areas. 1. Meet with the school Social 1. SChool. (see goals and objectives) 1. & 2. School will provide counseling
Worker and Resource Teacher 2. School. .

and support through the school

Service,' are not needed because.
regarding behavior, social skills,
and building friendships.

3. Consumer Credit Counseling or
local bank.

Social Worker, Resource Teacher
and counseling department.

2. Group counseling on anger 4. Independent Living Center. 3. Family will contact Consumer
management and conflict
resolution,

3. Banking, money management skill
development. .

5. School and family. Credit Counseling to determine
assistance they can provide. Costs
and who will pay will be
determined.

.

4. Cooking and home management
skill development.

.

5. Work toward obtaining driver's
license,

5. The school will offer driver's
education during the summer. The
student or parents are responsible
for paying for driver's education.
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Daily Living Skills: .

.
.

(if appropriate)
.

Functional Vocational Evaluation: 1. Formal and informal vocational
assessment.

1. School.

.

1. The school will provide and pay
for the Yocational assessments.

.

(if appropriate)

Other Documentation for Transition Services.

Documentation of the student's preferences and interests in the development of the IEP (Describe): Tom attended his IEP meeting and expressed

his post-school goals. Additionally. Tom was given several interest inventories during April 1995 to help in beginning to identify ernployment

preferences and interests. The teacher met with Tom to-complete questionnaires regarding his post-school interests and preferences in the areas of

employment, residential living, community participation, and leisure recreation.

Documentation of other agency(s) participation in planning (Describe): Vocational Rehabilitation and fTPA representatives were present at the

IEP meeting and involved in planning. Representatives from Consumer Credit Counseling, the Independent Living Center, and the Vocational

Technical School were not in attendance when these activities were discussed at the IEP meeting. They will be contacted to discuss their involvement

in planning trarNition services .for Tom and invited to attend the next meeting if they will be providing services.

If any agency fails to provide agreed-upon services in the activities/strategies, a meeting must be held as soon as possible to identify

alternative strategies and if necessary revise the IEP. IEP reconvened date:
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Annual Goals

Annual Goals **

Address all activities in the Statement of Needed Transition Services that are the
responsibility of special education. .

Initiation Completkin Review Date

Instruction: Tom will earn passing grades in biology and basic business. 9/5/95 5/1/96

Community Torn will become familiar with local and regional community service
Experiences: agencies. .

9/5/95 5/1/96,

Employment: Toni will enroll in the Experienced Based Career Education (EBCE) program
to explore two occupational areas. 9/5/95 5/1/96

Adult Living: Toni will resolve conflicts in an appropriate manner and begin to take
responsibility for his actions. 9/5/95 5/1/96

If Appropriate:

Daily Living: N A .

Functional Vocation'Evaluation:

" Note: Not all annual goals that are the'responsibility of special education are included in this example. Your 1EP will need to include all annual goals that
correspond to the activities from the Statement of Needed Transition Services that are the respo'nsibility of special education
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Short-Term Objectives "fr
Student Name: Tom
Annual Goal: Em lo ment: Tom will enroll in the Ex erienced Based Career Education EBCE I ram to ex lore two occu ational reas.

Instructional Objectives .

.

Responsible Parties

-

.

.

Initiation/
Duration

.

Evaluation Strategies

Given the EBCE assessment inventory for determining career interests Resource Teacher, Work 9/95-6/96 Monthly teacher and student

and discussion with the Resource Teacher and Work Study Coordinator,
Tom will choose two occupational areas to explore during the 1995-

Study Coordinator conference to determine
satisfaction with progress.

1996 school year.

Resource Teacher, Work .

Tom will satisfactorily complete weekly EBCE Activity Sheet
assignments.

Study Coordinator, Tom 9/95-6/96 Teacher review; passing grades or
above on weekly assignments..

,

,

.

' Note:
Note:

48

These are a few examples for one annual goal. Short-Term Objectives need to be written for each annual goal.
This IEP prototype does not include all of the requirements for an IEP. The prototype is designed to provide an example of how the informationcan be

presented and how the transition services requirements could fit into an IEP format.
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Section VIII
Commonly Asked Questions and Answers
Note: numbers in parentheses( following each question refers the reader to the actual section in IDEA.

Section 300.18: Definition of Transition Services

1. Must the /EP identifil a desired post-school outcothe. and, if so, how should this be expressed? (300.18, a)

Yes. A statement of needed transition services must be designed within an outcome-oriented
process, and therefore desired post-school outcome(s) must be identified on the IEP. It may be
expressed as a long-range desired post-school outcome or summarized as part of the
information that documents the student's interests and preferences.

What are ex,onples of post-school actiz'itics? (300.18, a)

Post-school activities describe what the student wants to do after high school: where the
student wants to live, work, recreate, continue to learn, and participate in his or her
community.

3. What are the requirements wording consideration of the student's "prcfcrencvs and interests- when
developing the transition services for the IEP? How are thestudent's preferences and interests
determined? (300.18, b.1)

The student must have opportunity to indicate his or her preferences and interests during the
IEP meeting when transition services are being considered. If the student doesn't attend the
IEP meeting when transition services are discussed, the district must ensure that the student's
interests and preferences are considered during the development of the statement of needed
transition services. To accomplish this, the school district may use checklists and other relevant
self assessments including personal interviews and situational assessments. Family members
and peers could also provide information to assist in determining a student's preferences and
interests.

4. Must eacli activitu area be addressed at each annual review? (300.18,17.2)

Yes. Instruction, community experiences, employment and other post-school adult living
objectives, and, if appropriate, daily living skills and functional vocational evaluation must be
addressed at each annual review.

Section 300.344: Participants in the Meeting

1. Who must be included on the IEP team when transition services are to be included in the IEP?
(300.344, c)

I-1s is true for all IEP meetings, participants Must include the district representative, the teacher
and the parent, and, when appropriate, other teachers or individuals. In addition, IDEA
regulations require that when an LEP meeting includes the consideration of transition services
for a student, the school district shall invite: (1) the student; and (2) a representative of any
other agency that is likely to provide or pay for transition services.

Individuals with Disabilities Education Act: Transition Rt ;uirements
A Guide for States, Districts, Schools and Families
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Commonly Asked Questions and Answers

2. What are the school district's responsibilities fOr inviting students to IEP meetings thar address
transition. services? (300.344, c.1 ii

School districts are responsible for inviting students to their own IEP meetings. The invitation
maybe included in the parents notification of the IE)? meeting or it may be separate.
Documentation of the student's invitation should be maintained in the student's record.

3. Are there anu circumstances under which a student would irot be invited? (300.344. c.1 0

No. The rule clearly states that if a purpose of the meeting is to consider transition services for
a student, the school district shall invite the student to attend the IEP meeting.

4. What form shoUld the invitation to the student take, and how does it compare to the regulations pr
parental notice e.y., m writing. provided 10 dolls up advance. etc.? (300.344, c.1

There is no prescribed form for the student invitation; however, schocl districts must be able to
demonstrate that a student was invited to attend the meeting. The invitation may be oral or
written. Be sure to keep a copy of the letter or teacher notes indicating a verbal invitation.
Written correspondence should be in a language the student and family can understand.

5. If a student does not attend the 1EP meeting, what steps; should the district take to ensure that the
studelit's preferences and interests are considered? (300.344, c.3)

If a student does not plan to attend the meeting, the schOol district may consider the following
methods for obtaining student input prior to the meeting: student conferences and inventories,
family conferences and inventories, career exploration activities, vocational interest and
aptitude inventories, situational assessments, and input from peeks and other personnel who
know the student. _It is critical that the student's interests and preferences are considered
during development of the statement of needed transition services.

6. Which ayencies should be invited to send repiesentatives.to 1E1' meetings that will address transition
services, and how should invitations be documented? (300.344. c. i & ii & 300.344, c.2)

School district personnel will have to rely on their best professional judgment and knowledge
of adult agencies to determine which agencies to invite to the first 'meeting in which transition
services are addressed. Copies of correspondence with invited agencies should be included in
the student's records to document the invitation.

7. VV/iat are participating agencies' (30().344)

Relevant agencies could include Vocational Rehabilitation centers, Developmental Disabilities
and Regional Providers, Job Training Partnership Act providers, community colleges, colleges
and universities, and any other agency determined appropriate to provide of transition services
for a student with a disability.

8. Mau %.;cri.,!(-1, anether ayency :-pecitied al! IT P ;elicPm that 11:cncii", rrprc,chtatrz.c preN.Ilt

at the IEP (31.10.344. c. 34o, b.2)

Yes, but it is recommended that steps be taken to obtain their participation in the planning of
transition services prior to the IEP meeting if a representative is not expected to attend. School
districts may involve agencies through direct participation or other methods.such as
conference, telephone contact, or correspondence. If there is no commitment and the agency is
unable to provide the service, the school district must reconvene the IEP team to consider
alternative strategies.
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Comnwnly Asked Questions and Answers

9. What j. the district's responsibility if the pamits do not-want the student incited to the !EP meeting?
1 .3110..344. c-

IDEA requires that the school district invite the student to participate in the IEP meeting if it
will be addressing transition services for the student. If the student is.16 or older, transition
services will always be considered. Further, if the student does not attend (for whatever
reason), the public agency shall take steps to ensure that the student's preferences and interests
are considered in the planning of any transition services.

Section 300.345: Parent Participation

1. .\Iai, IEP meetings that address transition serz-ices be conducted dyarents (we not in Littendance?
1300.343, .1)

Yes. The IEP meeting may be conducted without the parent(s) in attendance if the school
district is unable to obtain the attendance of the parents. The school district must have a record
of its attempts to arrange a mutually agreed upon time and place. If the parents cannot attend,
steps shall be taken to ensure parent participation. Parent input on the IEP, including
transition services, may be provided through face-to-face or telephone conferences, written
correspondence, or other preplanning activities.

2. Niust parents benotified that the ,student and agencu representative:are bruited to .ittend the !EP
meeting? '300.345,11.2 it & nit

Yes..The notice to parents must indicate that a purpose of the meeting is to consider transition
services and that the student and representatives from other agencies will be invited.

Section 300.346: Content of the IEP

Note: Not all transition services need to be.written as.annual goals and objectives.

1. What must the IEP contain? (300_346)

ACcording to regulations published in the September 29, 1992 Federal Register, components of
IEPs for students with disabilities that were required previously. are still in effect. However,'
these components have been expanded for all students 16 years of age or older, or younger
when appropriate. Below is a listing of requirements for all IEPs and the transition
requireinents:

Every LEP must include:
the student's present levels of educational performance
annual goals
short-term instructional objectives
the specific special education and related services to be provided.
the extent of participation in regular education educational programs
projected dates for initiation of services and the anticipated duration of the
services
appropriate objective criteria, evaluation procediires, and schedules for
determining whether the short-term instructional objectives are being met.

Individuals with Disabilities Education Act: Transition Requirements
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Commonly Asked Questions and Answers

IEPs for students 16 years of age or older, or younger when appropriate, must include:
a statement of needed transition services
if appropriate, each public agency's and each participating agency's
responsibilities and/or linkages, or both, before the student leaves the school

setting.

"Transition Services" means "a coordinated set of activities for a student, designed within an
outcome-oriented process, that promotes movement from school to post-school activities,

including:
post-secondary education
vocational training
integrated employment (including supported employment)
continuing and adult education
adult services
independent living
community participation.

The coordinated set of activities must include
instruction
community experiences
development of employment and other post-school adult living objectives, and
if appropriate, acquisition of daily living skills and functional vocational

evaluation.

2. Must the IEP specify the amount of services provided by other agencie, or Mall It lust list the services?

(300.346, b.4)

The amount of services to,be provided must be stated in the IEP, so that the level of the other
agency's conunitment of resources will be clear to parents, students, and otherlEP team
members. The amount of time to be committed to each of the various services tobe provided
must be: (1) appropriate to that specific service; and (2) stated in the IEP in a manner that is
clear to all who are inVolved.in both the development and implementation of the IEP.

Changes in the amount of services listed in the IEP cannot be made without holding another
IEP meeting. However, as long as there is no change in the overall amount, some adjustments
in scheduling the services should be possible (based on the professional judgment of the service
provider) without holding another IEP meeting.

3. Which students must have transition services addressed on their IEP and at what age must they be
addressed? (300..346, b.I

The IEP for each student with a disability, beginning no later than age 16 (and at a younger age,
if determined appropriate), must include a statement of needed transition services.

4. When should a statement of needed transition services be included in an IEP tOr studeiits vounger than

age I6? Who decides telwil services are needed earlier? (300.346.

Transition services should be addressed for a student younger than 16 if the needs of the
student will require extensive transition planning or if the student is at risk of dropping out of
school before age 16. The IEP team will make the determination that services are needed for a
student who is younger than 16. Transition Services should be addressed for a student who
will turn 16 before the next annual review. 53
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Commonly Asked Questions and- Answers

5. May school districts dezvlop transition plans separate from the IEP? (.300.346, b. I )

No. IDEA does not recognize a separate transition plan apart from the IEP. A statement of
needed transition services must be specified in the IEP. However, additional planning
meetings may precede the discussion of transition services at the IEP meeting.

6. It" it is deterninwd that a student does not need transition services in one or more are ;, should that he
documented on the IEP? (.30).34b, b.2)

Yes. If the 1EP team determines that services are hot needed in one or more of the three activity
areas specified (instruction, community experiences, employment and other post-school adult
living objectives and if appropriate, daily living skills and functional vocational evaluation
services), the IEP must include a statement to that effect and the basis upon which the
determination was made.

7. lVliat should the final IEP t'or a ,tudent with ti disabihtii include? (.300.346)

The last IEP developed before the student is expected to leave school must contain the goals
and objectives that are appropriate for the one-year period of time durLig which the IEP is in
effect. All needed interagency responsibilities or linkages should be included.

8. Once a student is no longer the responsibility of the school, Who Is responsible for providing transition
services? ( 300.346,17.1)

Designation of other participating agency's responsibilities or linkages or both for providing
services should be clearly stated in the IEP before the student leaves the school setting.

Section 300.347: Agency Responsibilities for Transition Services

1. Who is responsible for planning and coordinating transition services? (.300.347)

The school district is responsible for ensuring that students with disabilities have an
appropriate education available to them. This includes planning and coordination of transition
services for students through the development of an IEP. Responsibilities for providing
transition services may be assigned to different participants (school personnel, agency
representatives, parents, the student) at the IEP meeting, but the schoM district has overall
responsibility for determining whether or not the services have been provided. Each school
district must develop its own set of procedures for accomplishing this task.

2. What is the district's responsibilito jOr ensuring that an agency is pwvidnig the services agreed upon in
the LEP (100.347, a)

The school disirict of residence remains responsible for ensuring that the student receives a free
appropriate public education. Therefore, the district is responsible for ensuring that an agency
is providing the services agreed upon in the IEP. Districts may do this in a number of ways.
For example, districts may hold regularly scheduled meetings between the participating agency
and the district, develop interagency agreements, communicate with the participating agency
through written progress reports, or the district may make other agreed-upon arrangements
that ensure the necessary communication between the district and the participating agency.

5 4
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Commonly Asked Quethons and Answers

3. How will a school district n. -ift/ or know when services are not being provided? (300.347, a)

Verification of services may be obtained from the parent, the student, or the representative of
the agency responsible for providing for or paying for the service. Another opportunity for
monitoring service provision may.occur during the annual IEP review.

4. Who is responsible for reconvening the 1EP meeting when transition services arc not beIng prol,ided as
promised? (30).347, a)

The public agency responsible for the student's education is responsible for reconvening the
IEP meeting as soon as possible when a participating agency fails to provide agreed-upon
services.

5. What are the tinwlines for reconvening an 1EP meeting when agreed-upon agency services are iwt
provided? (300.347, 0)

The regulation requires the public agency responsible for the student's education to initiate a
meeting "as soon as possible" for the purpose of identifying alternative strategies when a
participating agency fails to provide agreed-upon services. No specific timelines are stated in
the regulation. However, if the IEP is not being followed, a family may file a complaint.

6. Are schwa( districts responsible for providing the services listed on the IEP that an agency has agreed to
provide but .6iiled to do so prior to graduation? (.300.347, a & b)

The public agency responsible for the student's education is responsible for identifying
alternative strategies for services not provided to a student prior to graduation. Another IEP
meeting must be held as soon as possible for the purpose of identifying alternative strategies to
meet the student's transition services needs and, if necessary, revising the student's IEP. One of
the possible alternative strategies might be for the school district itself to provide the needed
service. Schools should not, however, automatically bear the cost of transition services which
according to the IEP would have been born by another agency. As stated in the regulation,
nothing relieves any participating agency (including a vocational rehabilitation agency) of the
responsibility to provide or pay for any transition service that the agency would otherwise
provide to students with disabilities who meet the eligibility criteria of the agency.

7. IVIsal internal ice strateic can be depeioped it an agent y fails to pioi.ide the 0.,:recd-upon transition
,:ervit es' 5 347 a)

Alternative strategies could include referral to another agency, identification of another
possible funding source, or identification of some alternative ways to provide the same or
similar service. The IEP team may, if necessary, revise the student's IEP.

9. V1 hat are the procedures tor changing tian-awn sCrl'ICC, On the /LP (300.347. a)

The procedures for changing transition services are the same as are used in changing anv part
of the JEP.
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Commonly Asked Questions and Answers

Additional questions with no direct reference in IDEA

1. What should a» 1EP team do it'a student or Ins/her parents refuse transition services?

If a documented need for transition services exists, every attempt should be made to encourage
the student and family to avail themselves of these services: The student's or family's refusal of
services should be documented on the IEP. Family values and priorities do influence future
goals and needs for services and should be respected. The district may need to provide notice
and proceed with the services.

2. Should »eeded transition services be identified when the services cannot be provided or are not available?

Yes. Needed transition services must be identified.on the IEP based on the individual student's
needs, preferences and interests. The IEP committee should identify a student's transition
strengths and needs regardless of known or unknown service providers. The team should
brainstorm strategies to meet the identified needs.

3. Are other agencies mandated to participate in the 1EP iirocessfor students in need oftransition services?

No. Other agencies may agree to participate in planning for transition services, but the school
district does nothave the authority to compel representatives of participating agencies to
attend IEP meetings.

4. Following the student's graduation, are school districts responsible.for providing theServices listed on

the lEP that another agency agreed to but failed to provide?

No. Unless stated specifically in SEA or LEA policy, school districts are not required to piovide
programs and services beyond graduation. Part B of the Act neither requires nor prohibits the
provision of services to a student after the student has completed the state's graduation
requirements. It is at the discretion of the SEA or LEA to determine whether programs and
services are provided beyond graduation if the student is still within the eligible age range for a

free appropriate education.

5. Do the transition requirements extend to students protected under Section 504, but not served under

IDEA?

No.,' Students protected under Section 504 are not required to have an IEP. However, students
who previously were 504 eligible may now qualify under IDEA. If they need specially
designed instruction in transition services, they may qualify for IDEA and have only transition
services on the IEP.

6. Flow do you resolve differences between parent and student on post-school outcomes?

Ultimately, the student's life goals are the ones being developed and should be given greater'
weight in the planning process. However, attempts should be made to achieve consensus
through exploratory experiences and further discussions.

7. Who decides what is actually written in the statement of needed transition services? Who has the final

decision?

The student, family, school, and appropriate agencies must decide together what the content
will be. A successful transition dependS on all parties working cooperatively to develop and
implement the programs, servicec. and activities in the IEP.

Individuals with Disabilities Education Act: Transition Requirements
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Appendix A - Sample Student Notice

(Date)

Dear

Sample Letter Inviting the Student
(print on school letterhead)

(student name)

You are invited to attend a meeting to develop your Individualized Education
Program (IEP) for next year. Part of the purpose of this meeting will be to consider
transition services. The IEP will be written to help you reach your personal goals of what
you want to do after school. In the IEP, we will include how you, your family, the school,
and other agencies can work together to help you reach your goals.

At this meeting, you and your family will have a chance to:
share your preferences, needs and interests
discuss your Post-school goals (like where you would like to work, live, continue
your education after high school, and other questions about your future)

Then, together with other members at the IEP meeting, we will all:
discuss your strengths and areas for growth
develop a plan for the coming year
outline the school's and other agencies roles and responsibilities to help you prepare
for adult life.

Because this meeting is about what you want to do, it is very important that you
attend. The meeting will be held on at a t

(date) (time)

(location)

Because we will be discussing the possibility of your benefiting from various services,
we have invited the following people to this meeting as well:

name agency/position
.name agency /position
name agency/position
name agency/position

Please let me know if there are other people you would like to invite to your IEP meeting (for
example your employer, neighbor, friend). A letter is being sent to your parents inviting them to
attend.

If you have any questions about this letter or the meeting, please give me a call or stop by
my office. My phone number is

Please return the attached response slip by
(date)

Sincerely,

(name)
(job title)

61_
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Appendix A Sample Student Notice

(Sample Student Letter, Cont'd)

Cut Here

Please return in the enclosed self-addressed stamped envelope by
(date)

Student Notice for IEP Meeting

Yes, I will be able to attend the meeting on at
(date) (time)

Yes, I would like to attend a meeting, but please contact me to reschedule for a different
date or time.

No, I won't be able to attend the meeting. Please contact me for my needs, interests and
preferences.

Date Student's Signature

Telephone number where I can be contacted:
evenings

6'

days
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Appendix A Sample Paritit Notice

Sample Letter Inviting Parents/Guardians
(Print on school letterhead)

(date)

Dear
(parent name)

You are invited to attend a meeting to develop your son/daughter's Individualized
Education Program (IEP) for next year. Part of the purpose of this meeting will be to
consider transition services. The IEP will be written to help your son/daughter reach
his/her personal goals of what he/she wants to do after school. In the IEP, we will include
how the student, your family, the school, and other agencies can work together to help reach
the goals.

At this meeting, the student and the family will have a chance to:
share the student's preferences, needs and interests
discuss the student's post-school goals (like where he/she would like to work, live,
continue his/her education after high school, and other questions about his/her
future)

Then, together with other members at the IEP meeting, we will all:
discuss the student's strengths and areas for growth
develop a plan for the coming year .

outline the school's and other agencies roles and responsibilities to help the student
prepare for adult life

Because this meeting is about your child's future, it is very important that you both
attend. The meeting will be held on at at

(date) (time)

(location)

Because we wilrbe discussing the possibility of your student benefiting from various
services, we have invited the following people to this meeting as well:

name agencv/position
name agency/position
name agency/position
name agency/position

Please let me know if there are other people you would like to invite to your son/daughter's
IEP meeting (for example an employer, neighbor, friend). A letter is being sent to your
son/daughter inviting them to attend.

If you have any questions about this letter or the meeting, please give me a call or stop by
my office. My telephone number is . Please retUrn the attached response slip by
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Appendix. A Sample Parent Notice

(date)

Sincerely,

(name)
(job title)

o Cut Here

please return in the enclosed self addressed stamped envelope by (date)

Parent Notice for IEP Meeting

Yes, I will be able to attend the meeting on at
(date) (time)

Yes, I would like to attend a meeting, but please contact me to reschedule for a different
date or time.

Date Parent(s)/Guardian Signature

Telephone number where I can be contacted:
evenings days

6 .1
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Appendix A Agency Notification

Sam e Notice to A enc Re resentatives

,(date)

(name)

(address)

Dear

As we discussed in our earlier phone conversation, an IEP meeting has been
scheduled for:

*Student:

Time:

Place:

Your assistance in identifying and planning needed transition services is important.
At this meeting we will also be identifying which agencies will be responsible for providing
and paying for the transition. services. Your involvement is greatly appreciated, and we look
forward to your attendance and participation in this meeting.

Some particular strengths and needs of this student's transition are:

. Please call

Sincerely,

if you have any questions. Thanks for your time.

*Note: Parent or student (if 18 years of age or older) permission must be obtained to release
student's name or other information.

6 5
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Appendix A Follow-up Letter

Follow-up Letter
(This letter is to be sent to remind individuals and agencies of their agreed-upon.responsibilities.)

Be sure to adapt it for individual agencies.

(Date)

(Name)
(Address)

Dear

At the following student's transition planning meeting it was decided that you/your
agency is responsible for providing and/or paying for the following transition services
according to the indicated timeline. We will contact you/your agency/the student/the
parents to see that services have been provided as agreed by

(date)
If you have any questions or encounter any problems, please contact

at
(name) (telephone number)

Student Name:

Type of transition services to be provided:

Staffing and ending dates for services:

Name of service provider:

Name of agency responsible for paying for services:

Sincerely,

66
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Appendix B - Sample Statements, Goals and Objectives

Examples of Statements of Needed Transition
Services (USBE/SER IV.E. p. 71)

'Jason. Jason needs to improve his academic and self-advocacy skills in preparation for
community college or Applied Technology Center (ATC). He needs job experiences to help
confirm his career choice, job seeking and retention skills, and a vocational evaluation. He
also needs paycheck math skills. Jason needs skills for apartment and independent living
including budgeting, meal planning, preparation, and food management; and skills to do his
own laundry. He knows his community; however, he could benefit from becoming more
aware of recreation options and needs to learn about adult services agencies and the
cervices they provide. In the area of social and relationship skills, Jason needs dating, co-
worker, and interpersonal skills.

David. In the area of instruction, David needs information on planning for getting into the
Applied Tedinology Center in 1995..Part of this will require exploring the vocational
opportunities that the Center offers. He needs continued support in his academic and
applied technology education classes with peer tutoring and extended time for tests. In the
planning area of employment, David needs continued access to a school faculty member for
guidance on problems related to his part-time job. In the are of community participation,
David and his family agree that his skill levels in money management and driving need to be
addressed. David wants to improve his relationships with peers. Teachers concur that this
is an area of social skills development that is needed.

Celine. Celine needs to have special interpreter support this year in.meeting her graduation
core requirements. She will need to continue her speech and language therapy and auditory
training. She needs the corsumer education course offered through the resource program
staff. Employment preparation will need to continue with another year of occupational
exploration in the computerized occupational guidance system. Celine has developed an
eczema problem that her physician indicates requires some periodic monitoring at school
and home. In the are of social/interpersonal development, Celine needs more opportunities
for interaction with a wider range of peer groups.

Kim. Kim needs to have a carefully planned transition from the junior high school to the
high school. He and his family indicate that he is afraid of new situations and new
environments, and he needs close monitoring as he makes initial adjustments. Kim needs
instruction in functional skills of daily living, communication, community participation, and
social behavior. He needs the support and modeling of a student his age in inclusive
settings and situations. Kim's interest in music can be addressed through the curriculum
and extra-curricular opportunities at school and through community activities. He needs a
functional vocational evaluation to determine basic interests and aptitudes as well as
employability skills. Kim needs to be placed in a supported employment sif aation to work
toward competitive employment in 1995. His weight problem needs to be addressed
through monitoring at school and providing appropriate physical education activities. Kim
needs to make contact with the Division of Services for People with Disabilities this school
year to determine eligibility for services.

Callie. Callie has plans to attend Utah State University in 1993. She needs to contact the
USU Student Support Center. Callie needs continued support in core graduation
requirements courses using instruction through the collaborative teaching teams. She also
needs to take a course in home living and management as an elective as well as continue
with her regularly scheduled counseling services. Caine and her family would like her to
participate in the community :,ummer employment program. Callie needs in Formation about
vocational rehabilitation to determine whether or not to apply for services.

Individuals with Disabdstics Educatum Act: Trausttum Requtrtments
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Appendix B -Sample Statements, Goals and Objectipes

Examples of Statements of Not Needed
Transition Services (USBE/SER 1V.E. p. 71)

Instruction. The IEP Team, including the parent(s)/family and student met on February 17,
1995, and agreed that specific skills training (including functional academics,
modified/adapted curricula, and compensatory skill adjustments) is not needed in the area
of INSTRUCTION. The student receives above average grades in regular education classes,
has an overall GPA of 3.2, and demonstrates appropriate classroom behavior. This was
determined by teacher, student, parent(s), classroom performance evaluation, and
observation.

Community Experiences. The IEP Team, including the parent(s)/family and student met on
February 17, 1995, and agreed that specific skills training is not needed in the area of
COMMUNITY EXPERIENCES. The student participates in two team sports at the high
school, and is a member 6f the computer and yearbook committees. She has a wide circle of
friends and independently accesses recreation and other generic activities in the Community.
She will be receiving her driver's license in the next several months. This was determined by
teacher, student, and parent evaluation and 'observation.

Employment. The IEP Team, including the parent(s)/family and student met on February
17, 1995, and agreed that specific skills training is not needed in the area of
EMPLOYMENT DEVELOPMENT. The student works independently part-time after
school at a job of her choice, receives positive work performance evaluations from her
employer, fills out appropriate job-related paperwork, demonstrates appropriate social
skills on the job, and arranges her own transportation to and from the job site. This was
determined by teacher, student, parent, job coach observations, and employer evaluations.

Other Post-School Adult Living Objectives. T1 e IEP Team, including the parent(s)/family
and student met on February 17, 1995, and agLd that specific skills training is not needed
in the area of POST-SCHOOL ADULT LIVING OBJECTIVES. The student has expressed
plans to attend community college after high school to study horticulture. Her long-term
employment goal is to own and operate a floral shop. She exhibits strong grades, social
skills, self-advocacy skills, and money management skills which enhance the prospects of
success. This was determined by evaluation of the student's academic performance.

Sample Goals and Objectives.
(USBE/SER 1V.G. p. 74-75)

The following samples relate to major transition service areas. They are meant to guide your
thinking and assist you in incorporating transition services in the IEP. You will notice many
are activities rather than traditional, discrete steps toward achievement. Evaluation criteria
should be individualized for each student. Criteria, especially for home goals or other
activities, may include home reports, employer evaluations, etc.
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Appendix B - Samph. Statements, Goals and Objectives

The following goals and objectives are not intended as a checklist or goals bank. Rather,
they are examples taken from.actual IEPs for your information. Goals and objectives should
be developed from futures planning activities and skill assessments.

Employment DeveloPment

GOAL: With preferred job cluster areas of interest selected, the student will explore a
variety of career options.

Student will:
Job shadow three businesses.
Participate in two volunteer work experiences.
Interview a worker.
Tour a supported employment program.
Complete work samples.
Participate in Summer Youth employment..
Enroll in Career class and participate in related work experience.
Attend Career Days.

GOAL: Given work release for credit, student will obtain employment.

Student will:
Contact job developer.
Write/update resume.
Practice interview skills:
Contact and apply to three businesses.
Keep records of job search.
Apply for Job Service assistance.
Check with Job Service personnel one time per week for possible job lead.

Living Options

GOAL: In Home Economics Teen Living class, student will improve his/her independent
living skills.

Student will:
Review a lease.
Determine personal needs in a living situation.
Visit two apartments for rent.
Look through ads and choose three possible living options.
Explore residential living possibilities on campus of choice.
Cook dinner one time per week.
Shadow maintenance person to learn basic home maintenance skills.
Develop a personal budget..
Open and access a checking or savings account.
Determine criteria for supported housing.
List his/her strengths or weaknesses and achievements.
List hobbies and interests and how they may relate to a reali',tic occupation.

.Enroll in independent living center skills program.
Visit local group home.
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Appendix B -Sample Statements, Goals and Objectives

Post-Secondary Education/Training

GOAL: With consultation from the guidance counselor at school, the student will
participate in applied technology courses that support his/her postsecondary
educafion plans.

Student will:
Shadow in ATE (Applied Technology Education) or ATC (Applied Technology Center)
program for two days.
Participate in high school welding program.
Attend electronic class at ATC on dual credit program.
Tour three or four State ATCs.
Identify two ATC programs, arrange tours and interviews with instructors.
Identify ATC programs which meet her/his needs.
Take ASVAB (American School Vocational Assessment Battery).

GOAL: Identify preferred community college.

Student will:
Complete and submit financial aid packet.
Contact Career Center to determine support options and how they meet his/her needs.
Work with counselor or instructor to determine credits toward graduation and entrance
to college.
Contact and visit college of choice.
Review three postsecondary catalogs.
Take SAT or ACT.

Assessment

GOAL: With guidance counselor at school, student will complete assessments to determine
his/her employment and vocational strengths, weaknesses.

Student will:
Complete vocational assessment given by Job Service or other service provider.
Complete an interest inventory.
Self-assess employment/vocational abilities and interest after completing work samples.
Shadow in an Applied Technology Center or business and assess necessary skills.
Collect assessment data.

Parent will:
Complete parent futures planning questionnaire and skill assessments.
List and prioritize student's strengths and interests.

Financial,

GOAL: Identify financial assistance needs to attend ATC..

Student will:
Apply for Pell Grant.
Call identified financial resources to determine eligibility requirements.
Apply for SSI (Social Security Income) if appropriate.
Make application to Vocational Rehabilitation and complete intake process.
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Appendix B Sample Statements, Goals and Objectives

Legal

GOAL: Identify several (simulated) legal problems in Transition Class.

I. Student will:
Determine legal needs.
Determine legal resources available in the community.
Research legal resources.
Simulate application for appropriate legal assistance.
Apply for appropriate legal assistance, if a real problem exists.

Parent will:
Contact attorney to determine possibility of setting up a trust.
Contact attorney to determine appropriate estate planning options.
Contact attorney for consideration of guardianship if student is likely to benefit from
such action.

Recreation/Leisure

GOAL: Become aware of community recreation/leisure programs or activities.

Student will:
Identify local recreation options.
Visit/contact three recreation options.
Evaluate recreation/leisure options of interest.
Participate in

0. Explore school activities/sports.
Attend school dance.

Transportation

GOAL: Increase his/her optioas to travel independently in the community.

Student will:
Complete Driver Education training and obtain driver license.
Find co-worker with whom to ride.
Compare cost/purchase liability insurance.
Call UTA to determine services and costs.
Explore transportation options on UTA (cost, hours, restrictions, routes).
Practice riding UTA.
Purchase a car.

Inditqfhtals with Visabilitics Education Act: Transmon RequIrrmerits
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Appendix B -Sample Staternents, Goals and Objectives

Social/Relationships

GOAL: Improve social and interpersonal skills with peers, Co-workers, and family members.

Student will:
Participate in mentor program.
Demonstrate appropriate co-worker skills.
Demonstrate appropriate dating skills.
Demonstrate improved family relationship skills:
Determine counseling/support needs. .

Determine appropriate community resources to meet counseling/Support needs.
Contact and interview potential professionals or groups to determine suitability to
individual need.

Medical

GOAL: Become aware of and obtain medical supports and assistance.

Student will:
Identify helping professionals in medical field.
Contact/locate medical assistance agencies in ared of need.
Apply for Medicaid or other appropriate medical resources in the community.
Determine medical needs.
Determine appropriate questions to ask medical professional.
Call medical professionals to compare services and cost.
Visit/research community health services.
Design a file with all pertinent medical information.

Functional Academics

GOAL: Identify functional activities that require application of academic concepts in
Transition Class.

Student will:
Demonstrate functional math and employment related math skills.
Demonstrate accurate use of calculator in class and in community settings.
Determine personal learning and working style.

Reprinted with permission. The IDEA of Transition A Teacher's Transition Handbook Utah State
Office of Education Study Project, 350 East 500 South, Salt Lake City, UT, 84111. Mardi 1995 p. 3-7
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APPENDIX C
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Appendix C IDEA Regulations Relating to Transition Services

Individuals with Disabilities Education Act
P.L. 101-476: Regulations Relating to Transition

Section 300.18 Definition of transition services

(a) "Transition Services" means "a coordinated set of activities for a student,
designed within an outcome-oriented process, that promotes movement from
school to post-school activities, including:

post-secondary education
vocational training
integrated employment (including supported employment)
continuing and adult education
adult services
independent living
community participation.

(b) The coordinated set of activities described in this paragraph must be (1) based
upon the individual student's needs, taking into account the student's preferences
and interests, and (2) must include:
(i) instruction
(ii) cominunity experiences
(iii) development of employment and other post-school adult living

objectives, and
(iv) if appropriate, acquisition of daily living skills and functional vocational

evaluation.

Section 300.344 Participants in the meetings

(c) Transition services participants.
(1) If a purpose of the meeting is the consideration of transition services for a

student, the public agency shall invite
(i) the student; and (ii) A representative of any other agency that is likely to be

responsible for providing or paying for transition services.
(2) If the student does not attend, the public agency shall take other steps to

ensure that the student's preferences and interests are cons:dered; and
(3) If an agency invited to send a representative to a meeting does not do so, the

public agency shall take other steps to obtain the participation of the other
agency in the planning of any transition services.

Section 300.345 Parent participation

(2) If a purpose of the meeting is the consideration of transition services for a student,
the notice must also
(i) Indicate this purpose; (ii) Indicate that the agency will invite the student; and
(iii)Identify any other agency that will be invited to send a representative.
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Appendix C IDEA Regulations Relating to Transition Services

Section 300.346 Content of individualized education program.

Adds (b) Transition services.
(1) The IEP for each student, beginning no later than age 16 (and at a younger age, if

determined appropriate), must include a statement of the needed transition
services as defined in Section. 300.18, including, if appropriate, a statement of
each public agenq's and each participating agency's responsibilities or linkages, or
both, before the student leaves.the school setting.

(2) If the IEP team determines that services are not needed in one or more of the areas
specified in Sec. 300.18 (b)(2)(i) through (b)(2)(iii), the IEP must include a
statement to that effect and the basis upon which the determination was made.

Section 300.347 . Agency responsibilities for transition services

(a) If a participating agency fails to provide agreed-upon transition services contained
in the IEP of a student with a disability, the public agency responsible for the
student's education shall, as soon as possible, initiate a meeting for the purpose of
identifying alternative strategies to meet the transition.objectives and, if necessary,
revising the student's IEP.

(b) . Nothing in this part relieves any participating agency, including a State vocational
rehabilitation agency, of the responsibility to provide or pay for any transition
service that the agency would othenvise provide to students with disabilities who
meet the eligibility criteria of that agency.
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