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CHAPTER ONE

I )

A Maverick Course

Funmq wath Thonds s a ~oab and cattural history ot the two—semes-
ter freshman writing course, generatly hsted as Enghsh 12
whieh was directed by Theedore Bard at Amherst College tron 14938
to 1966, By Bairds estimate, the course engaged some fitey instructors
ard siy thousand students during ies alnost tharey-year span, yet per-
haps because 1t lournhed during a period whien the teachimy of writ-
mg had not become tully protessiomahized. hitele has been published
Whout it Fyen sonas one of the men who tiught the course has noted.
1t emoys 1 certat vague reputation and s known to have mtluenced
4 number of college teachers™ (Gibson 1985, 137). Tna 19YR5 historical
wrticle, Ann Berthott referred to those whom English 12 has intlu-
enced as an “Amherst Matia! notng that by the date of pubhcation of
her article, the members of this “Mafia™ had dispersed themselves
across the counery 1721 What s pethaps miost pnmedately renarkable
about Enghsh 1-2 1 that Baird and the members of his statl devised a
new series of sequenced writimg asigmnents each semester and used
thent m common. Thev also required their students to write trequent-
b and trom experience, and they brought what thewr students wrote to
class for Chistoom diseusston. My story concerns how Baird and the
members of s statt understood ther misaon as teachers of writing,
how they argued with one another about transhaning that understand-
g mto practice.and how ther studenes responded. My story abvo has
to do with mtellectual pohiucs and with the wavs individuals use and
fearn to use language to gan control of soctl atuations. What 1 have
to sy should have imphaations both tor contemporary composition

pedagopn and tor carrent meellectual pohucs.




PENCING WITTHH WORDN

Conthetsand pohoical dispartties exnst at every level of acadenne
culture: Teachens nay challenge deparamental or imsatitional policres
They argue with students about grades, with adnuniserators about
teac g doads and wdh colleagues about the use of shared facilices,
Students nuy resnt g teachers methods 1 clis or drop out of ¢l
Altogether. Students. morcover, compete with one another tor grades
aud tor the attention of therr teacher and classmuates. Faculty moone
department or division compete with faculty m other departiments for
scarce msttitoml resources. Withm most knglish departiments, the
teachimg ot compositon s notso well rewarded as the teachimg of -
crature. Fhe humamtes i genenal do not enjoy the wame advantages
as the saiences. Higher education, as most acad nues m the public sec-
tor would agreeois not sathiaenty valued by the Amertean CINPUVeT,
Some combnuuon of these and other conthets will have w bearing on
the craumsemces meany partteular assroom. At Antherst College.m
Enghsho 120 conthict served as aspur to learning, Sometimies it was
subject of fearnmg as well b the tall of 19480 Enghli 1-2 studene
ad to addiess anentre series of asagnments onthe question = What s
conthee®”

Amberse College, which s private, now cocducational, hiberal
arts college m Amlierst Masachusetis, las seen 1es Bar share of con-
Hices over thie course ot it [73-vear history, A particularly heated
sertes of conthers attended the admision of wonten m 1976 o the
previoushoadl male student body Durimg: the meteenth century and

well o the twenteths as Antherst istorran Thomas [e Due (1940)

has recorded. the college was shaken by conthos between religrons

tath and saenufic or meellecnat values, Theodore Bard, Wit m
Fmsabout the 1821 founding of Amherst College, observed tha
“wherever you touch e record ot a New: England tosan, juse betore
or st atter this extraordmary community ettort of nuking 4 college.,
the most obwious tact s the ngh degree of sustamed and baceer antayg:
onms with winc extremeh rnieable mdividvalises nmeamed lite-
longwrmomons disputes over evers posable subjedt” (197800 84,
Band was o stong and argomentainve mdividualise hinselt,

In P93 he vear Baird began directing Amhersts Bresbiman wi
mg coune, he dimagreed publich with Tos colleague from the biology
deparoment, Ouo Gleer about the mns of hberal education, Glaser
was both the chasrmuan of Ambasts Currrculunm Commntree of

which Bond wasaomembers ad the prmapal author ot the Gl




A Maverick Course

Report ssued by that commuttee on November 10, 19338 (reprinted n
Babb et al. 1978, 117-127). Glaser had reported that the faculey of
Antherst College “remams commutted to the wdeal of a Tiberal educa

ton” (121), and Baird concurred. But Baird objected to Glasers use ot
the termmology of behuvioral serence, to s aserton that human
mquiny was U prompted by imstimens” and rewarded. when successtul,
with "pleasure and satsfaction™ (121--122), and to ns imphication that
human bemgs were subject to the same kinds of condionmy as
Paviovs dogs. When Glaser observed thae " trom the naturabisin of our
own ereation and age, there i little opportunity to escape™ (121, Baird

appended g tootorte to the text of Glasers Reporr, protestng that

It s tor e macter of tagh that Ambherse College exne o conr
bat ot eseape, least ofallaceepty the naturalian ot our oson cre-
atton and age 1 abo beheve that hanmnn bemgs are unbihe all
ather creations of nature m therr intelhgence. This tuth, whnel |l
Liow i central to the teachimg of some of my colleagues, U had
wipposed was conmmonly shared by she Faculey: Furchermore. |
bebieve dat there v certam experience winelr v pecabarly
humai, and that s knowledge of this expertence which
called Tiberal, as belongmg toa free man . What tieedom ol
pnnd s s which Protessor Glaser menttons o the mind v
shive to heredity environment, econonng torces. glands, the spint

of the age, neuroses, natare 1selt? (122123

Diespate Bards alootitess trom st he calls the spir of s age.
do not regard either his postion on treedom of mumd or his pedagomy
v mdependent of s contest. ke Ius posiion to be rooted m the
spirt of 1938 prevaar Amenca and to retlect distiicth Amerean and

mascuhne adeal, His pedagogy seems to have beenmaodeled oncom-

bat and refiecs Amertcan caltare durmg the war vears and the period

of the Cold War. T was designed o spur student selt-deternmmation. to
vinpower stirdent resistinee to nornntve prossures, and to promote a
drrdenes growth s aresponsible personal agent. T a passage trom
memorandum Bard arculated o hissatt on Jube 191960 and whose
mipetus L tahe to have been simnlar to the pasage quoted above on
treedom ot mind, although here he speaks of swildness mstead ot trec-
dom and of muagmanon mstead of mmd, Band suggested. " Perhaps

writig may be seen s somchow the expresaon of the nagmaton,

-3 -
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and magmanon et mav be msteriows and wild™ By 1900, howev-

erosome of the younger inntructors o Barrd statt had begun to ques-

uon the notion of 4 tree iagiaation. Some ot them have told me they

now understand the nnagmation to be constramed by both natare and
culture and by such factors as gender, ethmey, and social class.

Barrds memornandum ot July 19, 1960w 4 good one with which
o antioduce the course because it he stuesses the importance of
both mdwidual sel=development and argument. In caretully gualitied
tern, he told his sttt

Agam we are coneerned with placing the student ma posttion
by 1cans of ow asignments and classroom discusston where he
may learn somethmg about himselt as a writer, Te may be there
i ot much tor him to learnalthough this maselt seems to me
to be somethmg. For |beheve as a teacher that there nay be
some vonnection berween seli-knowledge and wriimg—and
evervthimg che tor that nuatter. Tam myselt sure of this connec-
tron and assere e as an article of fath Faavoa witer who wants
to write imav be better ot he knows who he o0 We under-
staind i simple remark, though s notabwaes ilunmmating for
the treshinan, smee tor him the queston “Who am 137 can be
anwwered simply by hus aores as it that seedded che muateer. We
ash b to be mtrospective. to ook within for juse a moment,
and wenerallv speakimg he comphies wath reluctance. Atter all,
who s this treshiman? We do pay i the highese complunent,
it he only hnew 1t by measting over and over agan that he s an
Indnvdoal Who are vou® Why can't you tlk m vour own

vone”

Thie student, however, would not discover his vorce on his own,
He needed rowrestde wth others and o oppose s ideas to thes i
order to find lumselt” In his Jnlv 190 1960 memerandum. Bard

ovplimed

Thiy s the wanvat works tor me: By Tooking ac others and the
expresstons of what they see ttind pomes of reterence and so go
an construct a map of the unverse, I find what Taanand can-
not put ot Feome tosee what T ean and ot dos And o

thore ol Lo b




A Maieork Coune

tn the same memorandum, Band deseribed the writng asagn-

iments which were the chiet vehicdde of both teaching and learmmyg i

Fughsh 120 He wold his watt:

Frery set of asgmmenis for over twenty vears has been one
niore freshly unagined attempe ta ke some communication
work between teacher and student. So we Bave aked ther
questions about themelves, Apann and arun i aterent terms
we have asked. How do vou read? How do vou see shapes inid
colorn® How do vou operate 4 machme or play a game? How do
vou solve a math problem? What does it mean o be m continet
with another person? How do yvousee the sights as asghtseers
No one I know has anvthing more than o tentative aswer to
any of our guestions Yet they are ashed at higher Tevels and s
mote ditficult vocabulanes by cimment persons.and Tihank we
are dealing with natters that concern the acutest mnads T koow
Ot counse we deal humbly with eprtemology. ontology. pereep-

ton, and never use these g words

Baird and his statt deale humbly with maceers of thetore abo and
did not adverose ther use of dulectical methods, Nevertheles, what
they did on a day-to-day basis was to ask questons and mvite answers

and engage mothe give-and tihe of combat fnusing sequenced

asignments, they put students i the postion of having comstantly to
achnonledae new comphications and revise their thinkmy And by
exposing cach students writing to the cniicim o bath his mstruceer
and his peers. they put him m the postion ot having to test his words
and 1deas againse those ot others, Barrd trequently masted that dia
logrue was fundamental to the learnmyg process,

He abo maisted that the members of his satf ralk to one another.
He required them to meet together once a week o diseuss the com-
my weekS agenda, In 19390 reflectng on s fint vear of directing
Anmherses freshman writang course, Baird desenbed his weckly seatt
mectmgs and sard he had et them up e the hope that “by an
exchange ot ideas, by selt crncnme v angument, swe can define our
objects more clearly and use the bese methods tor achievimgg them that
we know aboud” (1039, 334) “Awentv-one years latersm b ienoran -
dum ot Juiy 19,1960, Bard compluned that stath meetimgs were not
producing as much debare as he wouald have tiked. His memormdum
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indicaies something ot the nature of hus relanons 1 1960 with col-

leagues both aneand off ns sttt and waich scadentss

L s celd ot long ago that sone of the more obvious nisun
dcsiadings among the teachersof English 12 could be dleared
Lp it onhy D would write o history ot the course showmg st
fov, we reached our prosent posiaon Bue do these msunder
standings even existt Of course we have our criges, but Fam sa-
nicd dhat nething we canever dowalt make eonght wath them
md that they hoove with complete certamey just what we are up
o and they dont Lhe i And we have been puc more and more
1t the posimion of bemes made o feel thae we ought realls to be
plecans ecwr hents more than we dos Is dienes the rnighe word
feres Wt s the mewaphior tor educaton® A Canibbean Cruise?
Bueas tor munderstndimg among the teachers ot the course |
Jo ot reeh this s dangern s thare not undersundimg to the
pomt ot slen o7 Th weetns to e o cood,

Omce upona ome we argued itterly A major isue was this
I edusasion honted tothe s spressible® Should we not go on

teacting s har cannot be aughes

Except tor tuwo articles he published mthe Aiherse ahuinnn maga-
sves Baord never Bild arte the history ot Bnglish 12 thar he e
come members of s sttt wanted lum o writes And exeepe tor an
aode enorlad i heodore Bard whinch Walker Gibson pulihshed m
SN no member of Bards sutt ever wrote that history enther, To
Jdresthe onbv exiended accounts ot the coune o huve appeared m the
professtoral hreratire e two desertations, Gibwon's 1983 artcke, and o
[958 arncic pubhshed Iy James HL Brodernick mthe Flaeand fdiwaron -
AL Reras Inovhe ater, Broderick reported dhat as aomatter of pohiey,
Eaginh b 2 istructors try not o explam anyvehmg: thev ask ques-
Hons e waii crebarrassingy long pertods tor mansaer 7 o) He
rencrecd shothae Tthe ongoators and practtoners of Toghish 12
diclonn i phdosophas tor dhem the course just happened. it
cvolved gt e changimgs wons of hindhng certnn problems m
i ek e dns 1985 araele, Gibsons acknowledged that the course
nad Bad s epatemologcal buses but he argued thaee was “an Enge-
Inh covrae and nota course m phdosophs 7 o130y, e reported that

the mienibers of the Faglish T2 sttt had ressted arnenlating ther

iaptions Fhey Tad regarded Eoghsh 102 a0 an omgomyg acovan

15
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and ot as g bods o hnowiedge to be Lind out on paper. Gibaon con

ceded that there may lave been some smngness in the Amberse pon-

ton that advertnimg to the wide world would do no good and he
noted that. party s aresuic of the ditfidence ot sttt die course had
“recened precious hitde protesaonad nonee” (137

This Lack of notice, however, s attnibutable to larger profesional
and storographie matters as well as to the dittidence of those who
taght Unghsh T2 One reason win the course has been overlooked
1 that e fourshed durmg s pertod when the teachimg ot compostion
was supposed twrongh T obeliever o have been governed by an
obsrucine Tourrent-traditional paradigm T his neganve characternza
non of the pertad hus worked to detlect attennon from o At an even
proader fevel D would argne that the hinds of maternbs historans have
hosen to examine and tie icnses through wineh ey bave exannmed
thern have kept them from seemig somie of what was to be seen Much
ot the exntmg historiaal corpus m composition is erthier tocused too
marrow v on epistemology or based roo exclusively on dara trom old
tentbooks, The tendeney imonyg composiion historuns s been to
fook at pracuce mthe chisroom. or at the niterals and deas present
ed there waithout acknow ledemyg the lirger forces thae ereated the
claiseroon el

As Stephien North hus observed o The Makoee of Knowclodec in
Copposion 19870 composition Instorins have tended 7o focas ona
very hmated number of teatures relevant to a history of the dea ot
teachimyg wntong Jocated moan meclecrual contexeowath arew mstitu-
total coordiates, bue pretey much sinpped of place and tme e other
W 7T Thus, accordmz to North, we hive noanswens o such

Pasie questions s

Who fearned o wnres FHow oy ot them were there® How
nnch did thien teachers get patd® Wohat knd of hvimg was chat
Were these teachers polincdhv acte® Tiowhaowans How did

these thimgs vus noss the connone

North might have crted James Berhins 19" Koo o Realiy as
anexample of the Kind ot ey dhoe separates ideas from therr socnd
and pohitcal contests R and R iy s nnnam pespects e
asetul surves ot taenticth o taes approadhes o wnionz mstruction,

ety provided me wads helptul backgronnd torm own sady I

-7 -
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even contans a briet jeterence to Theodore Baird, acknowledging his
intluence on Walker Cubson and on Wilham E. Coles Jr., both of
whoni Berliy considers to have been among the leading “expression-
nes” of the 19605 and 19749 (151, 153}, But Berhn focuses on episte-
mology and o the theories (such as expressionisnt) which teachers
brug snto the classroom, and by domy o, he detlects attention from
the ways that pohinies and policies outade the classroom often deter-
e what teachers do o dass. Tnoa 1988 review ot Rhictoric and Reali-
1y, Sharon Crowley pomted out that Berhiny episteniologieal tocus
detlected attention trons

the repressive msatatonad atuations which have shaped compo-
stior mstruenon siiee its begmnings: w hat ideological strctures
ranndare that most reachers ot composinon are (and always have
beens part-time, untenvred and untenurable istructors or grad-
vaee student® What ideological srictures have worked, histori-
cally, to confine research m coRpositon to mterior status?
(T9R%, 247

Quostions of epasteiiology T wounld add. are lew likely to concern
4 teacher than the questnon of how manv students (particularly 1f 1¢ 1
mere than twenty-tive 1t cach of several secrions of composition) she
has o deal wad on Moncay mornmg, A teachers theorencal views
mav have less mmpacr on her studenss writing than the msowutional
reahitres wathin winieh she and they operate. The seacher may not have
been free, especially it she s an adjunct. to chioose the textbook she
and her students use, She may not have been given an othice in which
to meet ~tudents atter class. She nay not have access to secretarial sup-
port or to photocopying facthines On the other hand, her swudents are
Iikely to kave been regquired to enrolt i her class, The tact that a
seniester or two of composition has been required tor most treshmen
at mosc msitutions simce shorty atter the Civil War has probably had
as protound an etfect on what happens i composition classroomis as
anvthing teachers have done or said in those dassroomi,

The eprtemological asumprions embodied by Fnglish 1-2
Ambherst College were probably spetted out mose dlearly n a course
deseripion datmg trom the mid-1950s, which warned students. in
cffect. that writing could be learned but not taught and that.m Eng -

Inh 122, they would tind themselves " a situation where no one
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kiows the answers. ™ These assumpuions shaped the course mimpor-
rant wavs, but the socut conteat m which the course evolved and the
mstitutional character of Amberst College also shaped it and may
even have shaped the epitemotogical ssumpaions upon which, from
another pomt of view, 1t seems to have been based. The college at
nud-century was a relaavely solated, almostmonastie msoitution, it
select, all-male student body was relatively homogenceous with
respect to age, ethiterty,and socul clis The curncular plait which
voverned Amherst from 1947 to 66 required all freshinen to regs-
ter tor English 1 om dhe Gl and tor Eoglish 2 mthe spring. This
requirenient. m combimaton with the English 12 statt™s practiee of

emploving a common set of asignments and adimmnsterig them at

the rate of one avery dass pertod tor a ol ot chirty-three durmg

the fint semester and twenty-mo during the second. resulted ma
atwation compellmg every member ot cach vears imeoning s o
address the same intensive sequence of writing asignments. Each
new assignment m the sequence thus represented 4 vort ot cam-
puswide event and was discussed - dorntories and dimmg halls
well av m clasroons, This situation, which interests me more than
the eprtemological asumptions underiving the course, turned Eng-
[ish 1-2 mro an obhgatory rite of passage tor students and made 1t
cnormowhy istrumental - tormmg the idenaty ot cach new
Amherst s Teako keptimstrutors oo busy to do much writing ot
therr own.

In consttucting v history ot Enghsh 1-20 T have tried to the
dccount of soctal and pohacal forces, operating outside the clasroom,
which shaped what happened m clase Thive Jooked at Enghsh 1-2
within its focal mstitutional contests, 1es larger educational and diser-
phnary contents,and such sull birger nroonal and ter national con-
texts as World War 11, the Cold War, and the civil discurbances of the
tanos, By Jooking at the course within these contexe, 1 have hoped o
cotne closer than those who have focused narrowhy on epistemology
to answermng the kinds o basie questions fat feast with respect to g
portcular place and wine? thae both North and Crowley sy componst-
fron histor s huve vet toamser. My focus on conttests, however, s
only one of what [ behieve are the three chiet virtues ot Iy account.

The other two are that T e comsulted new kinds of historieal

of Composition that bas Lirgely bee ignered
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loo much hevtorieal scholarship in compostaon, it ceems to me, s

based on compostion testbooks, In a ficld notorious tor the nebu-
t

fousness of s “content.” the wonie result of such scholarship 1 o

place disproportiomate emnphasas on the “content ™ o imstruction. Sech

histortography also presunies that testbooks determune practice. g

s 2 arncte, susan Vil noted that

Most histonies of composiniont teackang ate hatories of the use
ot textbooks ot then s adopaons, ries and dedhnes
Such Iistores pradsarrondy naply dhas compontaron pedagogy.,
chisroom practices and methods and writing courses i general
have sbaoshiv tollowed textbooks and tha the wav to Ciunge the
waching and learinng of composttion necessanty depends on

chunges i composinon texthooks, (22

Miller urged Instarrims to consader sach smaten s o teachers 1o onds
and stident papers, even though these pnghe prove “ditticuit o locate
or ssstemanze” and to ask questions whose amwers might “represent
onbv speculation™ 23 Two vears atter Millers article appeared.
Roberr Connaryanscied her enienm ot textbook-based hitoriog-
raphy b binnmg dac although eexedbooks canmot tell 1 historian !
that hie on she wanes 1o know, “they do provide the best refiection we
hve ot whatactually was taughtas che subject nuaceer of composition™
IS G L Connos desanibed two models tor historieal scholinhip
m compoatnon. the radinonad “hings and batded” model, which he
himselttollowed.and the modet provided by Mailer and by the e
schoobm Brmces Fadinonal <Cholisinp was based pramarty on tear

books and other pubhshed nnteray and was tocused on areat esenas
anddenttiabic igures”  Tinades su e seholissing entnled exbaustive
analvses ot “thonsinds of memos, journads, public records of W onis

m onder to deaw genendizanons that accurately retlect the acan ities of

poopic o the period.” Connors argued that wimaleestyle scholarship

could onlv be pracuced Tettecovely atter tic manor curenis of the
avesthe mportmt figures and theenes have been mapped out” (o),
Connors s angned elseshere thar compostion pedagogy was
Aoped pomondy byorestbeohs s tleat unu!d the 1230 whei e Bas
amed, protessionad goursads dho Besan o st an aetluen. e
P P78 H ey o e oo s b | 3t

1 L H .
. Bas i pomntcod vat tosrbooks i

Comservators ot rrnhiton PN e D wond croae 1 the vien ot
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fistory they provide 1v 2 more conservative one than nught be derived

rom other seurees Tevrbook-bawed histories rond 1o charactenee
coraposition as astaee and rale-governed feld. Conors immselts atter
observing that “very hietle was added ™ to textbooks between 19604 and
P40 tat was novel” concluded dhat the reaching of composition
wiemated durmg this fores svear period (1986, 189) Such a conclusion
fats to tike the nature of teatbooks mto accoant. fextbooks accord-
g o Mike Rose " Sophisticated, Inettective Booksare “by natune,
e andnsuiar approaches toa dvinanne and ighiy contest-onent-
ed proces” 198163 Rose has abe chimed that Tgoad ™ reachers
Anow “wrinng s simply oo complen and unwiehds o process o be
taght from o testbook and dea thoetore “they contmualiv ki
areund et quadity pronowicements, and saipplement wath shieet
dron shect of hundoutd™ Ty

Dven hoad Baanted so bsemy bistory ot bnelish 1 2 on et
hook. 1 could nar have done soo bBacept me 19380 durmg ther b
winester of teaching ihe course thae then was Isted o Engleh 1
Batrd and s sttt never wsed one, Reporting me 1939 on rhae st
winesteds expertens ¢ amd expressed his contempt tor tentbooksand

nnphed he would not s mtact he did not use one agam:

Unal Dhorkaonime we oaed wcresthook, contininz suvoma
ek on spethng analvas of sentens eostracnire, panation,
taaee, constructon ot what ae calted good senrences, iollowed
Faenere ses, W ad the students dothie exercses,and dhon the
tun began No cae can s these dlasses swere dulls tor as the
RO TSI SR TI TR md more abstact it reased ni nonse
I here was e heat, bue hede fahe The seadents quicky tound
Laait with the secomotionrkhs Atter atew wecks Barlstadents
andstiactors were comanced that the T aghsh Tinguage cannot
e o sl s the thiree authors of our teatbook secred o
vequite The amthiors ook amechans abor Tecahsae view ot Lin-
pingeand a deprossed vicaw o hunan e, We demohshed
the book, tearmg out pages ae had o rmg inden as we went.
arbuang the coneption of graniia and ot binguage nnphed

RTRCYURNIHTCE VRN N I AR A

Ihe heence of a teatbook s one teare ot bochish 10 or ot
Foghsh 2 conewas bsted anier 142 450 tha nahes the vours

mteresting toome Butan the absence of testbook. b had no chorce
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but to adopt the annales-stvle of historieal scholarship that Connons
desertbes and Mitter recommends. What 1 have to sy about Enghish
-2 18 based on a1 wide range of publshed and unpublished materi-
v smcludimg asagninene sequences student papers, sttt memoranda,
and currreular reports—and on the miemories o tourteen men,
urc lding Theodore Bard, who cither taught the course or undertook
1t s students, Sorne of these men made thar personal muaterials avail-
able to me T abo went thiough the five Large storage boxes ot nuaterals
m the English 122 Collecuon at the Amherst College Archives. The
colfecaon, which represenes the chiet phesical fegacy of English 1-2,

mcdudes between forey and fitty sequences of writmg asigients, or

thecause the sequences were never repeated) two per vear for most

years between 1944 and 1960,

The third virtue Tolum for my histors of Englihi 120 addi-
aon to my lookimg at new resources through new fenses s that I have
tricd to look closelv at a set ot istructional pracuces trom an era
which v not well understood. The writimg course which Baird direct-
ed tor thirty years belongs to the imniediately preprotessional period
of composiaon’s history. When baird retred from Ambierse College m
19649, composition studres was only begmning to cnierge, mostly
swithin unmversity: Enghish departments, as a recognizable ficld of spe-
auized research and teachingt Only Walker Gibson among the seven
tormer Englsh 1- 2 anseructors 1 omnterviewed would be hkely to
deseribe hmnelt now a4 compostion specralist. Theodore Baird
deseribes himselt as a reacher. Throughout his career. Bard taughe lie
crature courses as aell as composition. Except tor the one textbook
and seven arteles bsted e the end of Gibson's “ Theodore Bard™
(985, 152). Barrd published very hiede. s chiet meellectual monu-
ment iy the sull argely unpublished collecuon of asagmment
sequences he wrote tor English 1-20 For Baird, as tor other members
ot his generation, particularly those who tiughe ac colleges rather than
annversities, resedarch pubhcation was not 4 significant professional
isue, During the e he was teachmg there. moreover, Amherst Col-
lege comtieuted virtnatly a world unto el Although Bard wielded
cnormous power within that world, his very onginal voice was
saateely heard bevond s clostermy halls: He has said of Enghich 1--2
thae I never tele anvibung but happy to be able o teach this course.
This s all Tawanted D didn’e wane ansdhing moie T oever used it tor

A purpose ot v omnand 1 oaever discouraged anvone clve who
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wanted to use 16, as a constderable number did, gomg about making
speeches and writng about it {(1978b, 26).

The protesstonahzation of composition m the 1960y has shaped
the way scholars mthe field have come t see {or not to see) what
happened betore 1960, The emergence of the tield was attended by 3
wries of turt batttes e which aspirmg composition speaaling compet
ed with established hterary scholars tor power, tenure, and research
funds. In order o legitunate their concerns, these first composiaon
spectabists rewrote history and, m doing so. provided a deas thustration
of the wav that history can be made to serve political ends In Jexinal
Camnals, Susan Mudler has dentitied two strategies which these firse
spectalings wed moorder to turther their agenda, The fint was to find
composition’s roots 104 burted ancrent pase™ and to proclam e Jog-
cal dervation from classteal rhetorie (1991, 36). The second was to
clum that compostuon possessed a “paradigm™ hike those used to
organize research i the physical seiences (105). The view ot history
resulting from the fint strategy fails to explain how compaosition
evolved withm speatically Amertcan msttutonal and diseiplimary
contexts mshitting relatton to the adjacent ficlds of rhetoricccommu-
mcations. hterary studies, hngunaes, cogmuve psvehology, and phitos-
ophy. The view resulung trom the second, premed as e s on the

noton of 4 paradigm shite.” has made it ditficalt for those who began

teachmg writmg atter 1960 to appreciate ercher the variety or the pro-

testonal value of mstructional practices emploved betore that date. It
dq‘l'l\'('\ them ot the widom and eXperiened o teachers hike
Theodore Baird.

The paradigm=shinft account ot compositton history was first
artrculated by Richard Young m his 1978 article enutled " Paradigms
and Problems” Youny conceded, madentally, that “seen through the
historan’s eves, revolutions are more likely ta appear as stages in the
gronth of 4 diseiphne™ (360). Even so. he characterized the protession-
aization ot compostion a4 revolution. Youny borrowed the
metaphor of the paradigm shitt trom Thomas Kuhin (1970). who had
developed 1t in order to explam theoreucal revolutions in the seiences.
Kuhin, as Robert Connors later observed, had used the term “para-
dign™ motwo distmer wayss meoone sense meaning “diseiphnary
natrin,” orswstem of values and behets,but manother senve meantng
“exemplar® or the kind of model that can serve as the basis for ~solu-

tons to problems. Connors, whoe condluded dhat comporgon studies
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Ty adisaplimary ey bue Licks exemplars, argued that Youny had
overlooked this distmcuon (1983, 2, 9). Youngs own ATEUIICNE Way
that. while one paradigm had governed the teaching of composttion
untl approviately 1960010 was no longer viable, and anew, Process-
centered paradigin had emierged s plice According to Young, the
teatures of the old. or “currene-tradinonal” paradign had meluded an
“emphasi on the composed produce rather chan the composing
process:the analyas of discourse into wordsosenteneesand paragraphs:
the clivsticanion of discourse tnto desertption, narration, exposition,
and arcument: ehe serong concern with usage sy spelling, puae-
vanon and wath sevie teconomy, clariey emphasis): the preoccupation

with the mtornl essay and rescarch paper: and so on™ (1973, 31).

Young based his characterization of current-tradiional rhetorie upol

an exanundtion ot composttion textbooks, clumimg thae “testbooks
chiborate and perpetuate established paradigns™ (31, He dad notcon
stder erthier the conservative nuture of testbooks or ther hnneatgons as
sources of itormation dbout composition teaching,

Four vears atter Youngs artidle appeared. Masine Harston sec-
onded his novon that a revolunion™ or “paradigm <hitt™ was oceur-
g n the feld of composition. To Young® hst of the teatures of the
okl “current-tradimonal™ paradigm. Harston added the following
three e adherents believe that competene writers know what thev
are oy to sy betore they begm to wriees . thae the composng
process s hnear s codhac teachmg edinng s teachig wrinmg™ (1982,
I35 Harston clnnred that the now paradignn, by contrase, was theton-
iy based. was mformed by other diseiphnes, notably by linguisties
and cognitive paychology, and was grounded o researeh wito the writ-
mg process (80), Other histortans abvo jomed Young m usig the para-
digm-shntt cermnmology, famies Berhim and Robert nkster dechired tha,
“the current-vadivonal paradigm represents a danger o teachers, st
dentscthe wider purposes of our educational enterprise. and even our
soctl and hunan tabre™ Crosos 13 Blsew here, Berlm deseribed cur
rent-tradiniomal rhetorte both as “the manttestation < f the asseibly
lue e educanon™ i 1984.62) and as o “compelhng paradigm,” making
1t nposable tor the maoriy of composiion teachers “to concenve off
the dociplme oy other way 7 (198709 Donald Stewart expressed
his conviction thae "0 writimg ceachers development can be measured
by dhie degree to which that person has become hiberated tronn cur

rent tadiconal rhetortd7 oSS 1o Al ot das should be read as aosort
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of pewer phiy or struggle toracademic termntorys Susan Miller observes

thae current-tradittonal” or “product’ theory appears to have been

created at the same tme that process theory was to help esplam

process as a theory preted agamst old practices” (1991 T,

The untortunate ettect of polarizng old and new developments
m composttion. however s been the Jdevaloaton of much tha
occurred betore 1960, The notion that writng used 1o be taught m
one ured old way has prevented many o those who currenthy teach
wrting from secmg the dvnanie viahey ofaneraw hchoat the case of
Eaghsh 12 at Amberst College taeall representatives s as Ively s
any other. But i order o resee what luppened bietore 1200101 nec-
caaary to see what happened e the 19604 as the calnimation ot a
process tat had begun with such carly moves tonvand protesstontaliza-
ton as the tounding ot the Conterence on College Composition and
Communteatton 1949 and the appearance of journals such as Lig-
I Jonraal i V1L College Laghinh iy 1939, and: College Composiiton
and Compnreanon e 1949 For the record, Fred Newton Scott began
otfermy giaduate coutses i rhetore at the Umveriny of Midhigan
Jordy betore the curn of the century: (Kizhaber 1933, 118). Org-
mzed fieshian composttion programs fist appeared m stgnihicant
numbers between 1920 ad 1940 (Berhn TYR7.63), Lnghsh 1-2 at
Amherst College, merdentally was one ot these

By lookmy here and there m ety lnvtonies one an Jdemon
rate that 4 nunber of altermatne wdeas and pracocesamdludimg several
that are now assoctated wieh the new 7 or post- 1900 paradigni were
mtroduced mcomposiion classrooms durmg the carlvand minddle
decades of the twentieth century No monolithie current-tradironal
patadigim ever donmmated the teaching of writi Anne Ruggles Gere
has compiled 1 sl but steady Int o publicanons™ frony 1900
through 1970 advocatmg the e of wiiting groups JORT, 2N,
130133, Kenneth Kantor has tsted publcatons irom 1980 dnough
1971 estolhing the value of creative, esperiential, atd selt enpressinve
witting tashs (197305027 29 Kantors Tt mddudes John Dewey s
1934 beras Papenence and the 1933 NCT I -sponsored o Paponene
Crrnadim i el Gantor, 14160 ES but not,as e fietimgly gt
D done, Pheodore Bards 1930 The T Yo David Russell Tras
Bioat i £k v roee i har vt proge s swere anodoe Jacthe
trn of the centuny and subsequentlv prohterated 19932 During

the 120 e d P3tn awitin g ann i bons pininates] e use ot studone
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teacher conterences, of editornal groups. ot journal-keeping assign-
mentoand of counses i creanve writmg (Wozmak 1975, chaprer 5:
Berlm 987 chapter 4) The project method, which was tirst outhned
m 1917 and which entaled buillding curricula out of a series of pro-

Jeets students were to mmplcu- or pr()blcnl\ (hcy were to \Ul\’c_ canie

to be seen as an especally usetul approach to the teaching of writng
(Applebec 1974, 108 1049, Empimical research studies swhich were
conducred as carly as the teens msuch areas as remediatton, error. and
the use of grammuar drills provided 3 new kid of evidence of the
tuality ot teaching rules tor correctes (Connars 1983, 69-70). For
his Cunrent Ll Ulage, published nn 19320 Sterlig Andras ©eonard
conducted the fine Lirge saale swvey of opimon about usage and
grammar, thus producmyg an mmpresively scienatic mdictment of the
pedagogy of correctnes (Brereton 1983, 96-100). Standardized test-
mg s ntroduced meothe e decade of the twenueth century
(Applebec 1974 81 Resmek and Reanck 1977, 382), Atter World War
Lnmmber of colleges msatuted plicement tests and ability groupings
m the hope of providing more eftectvely tor mdividual student ditter-
crces (Wozinak 19780187, 198 Applebee 1974, 913, The tirst L'Ullcgc—
level conmumcations courses, which hnked mstrucnion e writing to
mstruction mospeaking and readimg and to media studies, were mtro-
doced atthe Unversiy of lowa m 1944 (Connors 1985, 705,

‘The conclusion Fdraw trom this survey of carly and mid-century
developments s that the dimace tor teachng wrinng durimg this peri-
od was far tfrom stgnant. Ditferent mdiaduals promoted ditterent
mcthods and approachies, Progresaive teachers contended with those
who masted onsandards tor correceness, Teachiers swho valued seren-
utic methods contended with those swho upheld amansoe or heer
ary values Teachens who Imhed writmg o personal growth argued
with those who linked 1e o dea dinkmg or to academie or commer-
cal success Those who advoaated writing about hiterature argued
with thoswe who advocated writmg about sues or about personal
expertence. Those who swanted students to learn to write by swrining
argned wath those who wanted them to study mode! caavs or 1o
mentortze rules,

Twoadditonad poms remam o be made about the teaching of
sty between 1960 and 19000 The Birt s that it was closely con
nected tathe teaching of heerature. and the second s tha i was

\llnngl\' attected b dc\cl()pmcm\ m other dis lp]lllc\. Most of those
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who taught compostiion durmg this period had been erained in litera-

ture and erther tanght or asprred to teach 1w I many composition

chisrooms, hterature served as the subject material tor writng, The

precminent rhetorical theorists of the pertod, T AL Richards and Ken-
neth Burke, were abo promiment as ieerary crines and crtieal theo-
rists, Thus literature and composttion did not seem as disuncet trom
one another as they have come to seem sinee 1960, and developments
m crther of the two ficlds often mtluenced the other. The critcal
approach known as the New Critennn, which Rchards and others
mtroduced m the 1930 and which emphasized the words on the page
rather than the conteat tor writing, shaped the teaching of both wrie-
g and readimg. There was an exploston m the 19508 and 1960 1 the
number of doctorates awarded tor heerary studies - Enghsh (Gratt
1987, 153). This exploston comeided with the postwar enrollment
Poom and with the rive of the modern (o postwar) research unmvera-
ty. 1t preceded a parddlel explosion m composition doctorates by
roughly twenty vears,

Developments i the teaching of writimg i the early and nuddle
decades of the century were influenced not only by developmentsin
firerary studies but by those m varous nondieerary disciphines as well.
The emerging social serences served as an especnally tertile source of
tdeas and methods, but rhetorical theornes abo derned maghts from
the physical saaences. In thar groundbreakimg 1923 study of The
Meanmg of Meammng, C. K. Ogden and LA Rachards acknowledged a
wpectal debt to anthropologing Bronndaw Malmowski for the support
s tield researc b m the Trobriand Khands had tent to therr contexe the -
ory of reterence (6. I his subsequent Practieal Critiasin, published m
1929, Rachards expermmented with rescarch methods-—mcluding
uviny s students as o sample population. asking them to respond m
writmg to unidentticd poens and amalyzing therr anonymous
respoiines ot “protocoh” =-that had been proncered m the socnd sa
enes, T4 Rlerorie of Motiees, first published m 19560, Kenneth Burke
expanded his conception ot audience sitaations to mclude the mernal
dialogue of ego contronung 1d and superego (1964, 37--38). He abso
tedetined rhetorte as “the use of hinguage as a symbolie means of
inducig cooperation e bemgs that by nature respornd to svmboly”
A3 The toundar of the General Senanoes movenent, Altred
Kotz bk, traced the thetorical mphoatons of Eistems revolition

mphvsion Accordimg to Koravbsha ma work he tinse published m
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1933, Einstenn not only provided 4 new modet for explaning the ani-
verse, he demonstrated that any such model hius as well as Newton's,
was necesartly a Uconceptual construction™ (1948, 86). At Ambherst
CorgecTheodore Baird was strongly influenced by the writngs of
Nobel Prize-winning physicist, W, Bridgman. Thiv evidence of
cross-disaphnary meerchange sepports my conclusion that duting
Bawrds erathe teaching of wriimg was neither stagnant nor domimated
by any single paradigm.

Two historns who published at the dawn of compostion’s pro-
tesstonal era, Damiel Fogarey m 1939 and Albert Kiezhaber m 1963,
provide evidence of theoretical and methodological plurabsni which
does nor square with the notion, to which both nevertheless con-
tnbuted. that a monolithic “current-tradittonal” paradigm governed

the teachimg of compostion at that time. Fogarty poimted out that

three new theories of rhetorie—-namely, those of 1AL Richards, of

Kenneth Burkeoand of sach general semantiansts as Altred Korzybska,
So L Hhavakawacand Irving | Fee-- had emerged during the quarter
century preceding his publicanion date (3). Fogarey hoped that his
analisis of these new theortes would “provide educators and formula-
tors ot general education courses with most ot the elements, old and
new. that promise to make rhetoric a better cassroom mstrument”™ (4),
It swas Fogarn, however, who actually comed the term “currene-tradi-
uonal” rhetonic. Fle vsed the term as a Label tor a dumnn category he
set up o contrast to his three new rhetories and to Arntotehan
rhetoric (118 1190 The rhetorical elements he histed m the current-
traditional category. Fogarty explamed, were those which “time and
expediency have added to the teaching rhetoric, now variously catled
composition, Witz speech, commumcation, and the hke™ (1200,
Kitzhaber, drawing upon course svllabi and other material used at
mpcty-tive ditferent msoneutons m 1960-61, observed i Themes, Theo-
sies, and Therapy that " freshman English has assumied an enormous vari-
etv ot ternn” (196300 4 and dhat “what goes by the nanie of freshman
composition o one campus may bear htie resemblance to g course of
the same name on another™ (121 He noted that the course night be
based on any ofsach subjects as grammiar and wsage. structural hngans-
tics, hieerature, rthetorie (either the clasical rhetorie of Aristotle and
Qumtitan or tie mneteenth centory rhetorie ot paragraph develop-
ment and torms of discoursed, logie. semuantios, communications and

s mede, pubhc speakmip propaganda anabvas, or a kund ot
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watered-down social science survey based on collections of ey
drawn for the most part fren current magazines” (12-13). Nevertlie-
less. despite his discovery of what Richard Young would Later call an
“eatraordmary variety ot approaches to the teadnng of composison
(Young 1978, 30), Kitzhaber drew conclusions from his data winch
resulted., ike the conclustons of the paradigm st theornes whe fol-
lowed him, m lattenmg the distinctons between ditterent approaches.
None of these approaches, accordig to Kitzhaber was demonserably
wiecestul 1 teadhing students o write. He complamed thatthe peo-
ple who plan and run treshman Enghsh courses”and “those who
write teatbooks for these courses”™ were sall domg business e the
wime old way at the same old stnd™ (K-ezhaber 196034, 26).

In many waws, Themes, Theorte, aend Therapy can be seenasa logical
outgrowth of ideas Kiezhaber had muroduced m 1933 m his ground-
breakmyg disertavon on Rhictorne in Awierian Colleges, 1830= 1900 1n his
Jisertagion, atter delarmg that the Lageer adt ot the ninersenth centuny
“can hardly be called a parncutarhy distmgunhed tume m the history or
rhetorte™ (7). he concluded that much Amenican rhictorical theory
had remamied frozen i the tornn e had halta centary age™ (261,

Susan Mdler deseribes Thewes, Theories, and Therapy as a1 “locus
clasicus for many common complamts about the transgresions ot
composttion” and accuses Kitzhaber of engagimg m a game of blainuny
the victm. She abo pomnes to his appeal tor greater consensus regard-
g the anns of treshman Enghahas evidence o his underlying hege-
monte purposes (1991, 10 Although Kitzhaber was carctul “not to
suggest that varaon aeelt v undesrable™ he argued that “m a
required course ottered i many sectionsaat there s not conuderable
umtornuty i all secuons, the students who must tike the course can-
not be sure ot getung the traning or the knowbedye tha tie coue

supposed to give as a condition ot ity bemy required” (19034, 53-534)

b pomnt of fact, Kitzhaber plaved a major role m the effort to pro-

testonalize the tield of composition. His conclusion m Thanes, Thieo-
ries, and Therapy-—that “freshoan Englnhom the nanon’s colleges and
HIIVERsitios 1s Tow so contised, so clearly i need of radical and sweep-
g reforms, that college English departiments can continue to agnore
the stuatton only at their mereasing pertl” 119034, 200 —comututed an
unportant chalienge to aspinng compasinon protesstanab. in 1964
Kitzhaber served as president of the Natonal Counal ot Teachers of

Eanhish, s i seived provomh as Chariag of the Contorenee on
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This view of the hills in the Holyoke Range was taken in the 1950s from the then
newly construceed Var Memoral on the Amberst College campus. {n the fall of
1954, Enghsh 1 students were asked 1o make a livie drawing of the Holyoke
Runge ckyline. '

College Compostton and Conmmumcation {CCCCHL Tn 1963, he not
only published Themes, Hheones, and Therapy, which Stephen North
deserthes asthe tirst book-length studv of college writing” (1987, 1),
he ako scolded CCCC tor not having "consistently exerted the kind
ot meelhgent and courageous Teadership i the protession that alone, 1
think. can justity its existence m the long run®™ (1963b, 135).

One conclusion ' eould draw about the outcome of the protes-
stonal struggles of the 1960s 15 that Albert Kiezhaber and others like
him won the battde 1o set a composition agenda and that Theodore
Baird Tost or, more stricthy speaking, did not deign to fight. At Am-
herst College at the time when Kitzhaber, at Dartmouth, was con-
ducung Ins research tor Themes, Theones, and Therapy, Bard was not
mtctested i accounung to any outside reformer for his practices in
Loghah 1 20 Accordinghy, Kitzhaber made only one briet reterence o
the Amherst course. He characterized 1t as a “maverick course™ that
did not fieany ot oy categories and as 1 Ccourse at o distnguished
men’s hberal arts college that, at least untdd recently, required cach seu-
dent o buy . box ot colored cravons to e m preparing some of the
aspzintnenis” 96300 Ty The parocalar asignimentss o whielh

K hiber alluded seere wrarten by a vouny Aiherst instructor named

<30 -
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A Maverick Course

John Butder and used m the fall of 19344 Among the assignments

this sequence were the tollow mg:

Muake a lme drawing of three or tour simple objects e your dor-
mitory roon. What did vou do to make this drawimg® What dud
vou have to see to diaw what vou did? Detine, mthis conteat,

draviring.

In your dormutory room, nake @ drawing of 4 winiple object
wineh cnts i shadow, What did vou do o draw the objectz What
did vou do o draw the shadow ? What were you tryig to show
m vour drawimg® Were vou able to show 1z Detineon this con-

test. Jadone

From somephice on the campus, make ahne drawiig ot the
Holvohe Range Shvlme, and nothng bur the Holvoke Range
Shvhme, (Keep a copy or tracing of this drawing) What did you
do o draw the shyvime? What did vou huve tosee to draw what
vou drew? Define, m this contest, Holyoke Range Skyhne

Like vour drawig of the Holvoke Range Shyvlime and put i the
Ry How did you add the sky to your drawmg? To add the <Ky,
did vou draw anythimg that s sor sk Define mthis contest. sy

Needles to sy these are ditticult asagnmenes, and Kuwezhaber’s
deseription gives no sense of that. When Tasked i about Kitzhaber,
Bard told me. 1 remember his calling me up and wanting to come
down from Dartmouth and spend a dav. | was less than cordial.and he
took s revenge w rdicale, This was naughts o mecbut there were
moments when sttt down once again to try o explain what we
were domg was more than 1 could bear” (letter to R Varnum, March
1. 1992y, Bude, the author of the aswnments Kitzhaber had
ridiculed, had left Amberst i 1939 shorthy betore Kitzhaber began his
research tor Themes, Theories, and Therapy. Butler old me that "when
Kitzhaber was i the nnddle of Tis vary uncasy stay ae Dartmouth, he
wnt to 1 lot of colleges 1 questonmare about composiion. TH didn’t
tespond. which of course annoyed Kitzhaber who knew. through oth -
ers nchudimge mer, that somethimg ot great meerest was going on at
Ambent” Buder added that he and Kitzhaber had previousdy been
colleagues at the Uinversity of Kansas and noted that “Katzhaber, by
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rhe ways treated me very welloand T adnired what he was irving to
doTerter to RoVarnum, August 4, 1992y, '

I Knzhaver had persnted with his mquiry o English 1-2,
duspise Bairds rebutt, he mght Lave learned something about the
coutse from Janes Broderick's 1958 A Study ot the Freshnum Com-
position Course at Authorst” Among other thimgs, Kitzhaber nughe
have fearred more about Butlers 1934 asagnments on line drav, g,
shadow cand the Holveke Range Skvline.* Broderich had calted them
Cunusual assgmuens ™ and explumed thae e the firse fese assignmerns
of the sertes, “the stndent i asked 1o constder the way he sees objects
and therr shadows:and he questions the way m which bnes on a paper
can be sad to be hike the objects he tried o draw.” The nexe group of
astgnients i the series, according to Broderick, catted “the students
attention to the mtluence his meerpretation ot one hne on 4 paper has
on lus mterpretition of another line on duat paper” Subsequent
assignmients asked seudenes to draw an obyect abour o fall 4 man
riitng. a man standing sull, and to say how they mdrcated that the
objectwas ready to fll that the man was runnmg or standing salt ™
Fhese assignments, Brodenick chiimed. " while meroducing new poines
and comphcattons, mgemouwdy nuake use of the same draw g to dra-
anize the students growng ability to deomgush berween what he
soes and Tes mterpretation of what he sees” A Tater asignment calted
on the srudent to draw the frone of has dormitory irom memory, and
drictioned b "osely aboue the number of wiindows™ unal he
could be muade to acknowledge the uncertamey of i memory, Fiall,
Broderick reported, "] 1 he students are ashed @0 explam, as it to a
triend. chat Enghsh 12 s notan art courseand o eell the firend what
they've been domg n dhic course™ (48-44,

Kitzhaber could aiso have tound mtormanon about English 1-2
wethe bhasr College Bidlo o, Accordime to the vohnme for 1960-61
Wi the one he would have consaited, Loghsh 1 Componttion,”
carrred ovo credit hoursand entasled “three hours of Clsaoom work
por v ecR” The course was roquned tor freshmen and s ottered dur-
mg the fint semester. Engl 2°Compoaton,” abo carrred two cred-
it hours bur encaded oniv “two hours of chisstoom work per week”
Pnghah 2 waciequired tor tredhinen and was ottered dunimg the wec
omdsemester Enghch 1o prarequisiie tor Eoghsi 2 The satt ton
both EFnghsh Tand 2 consisted of eleven men e a axteen -man by

Ish deparoment and idaded Protessors Band <chamrmon e € g on
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feave m 1960- 61 and DeMaotcVisiong Protessor Atherton: Assstane
Pratessors Heath, Revard, and Sale; and Messes, Caneron, Coles,
Guonanm, and Protchad (73). This eleven-muan seatt was responsble
tor the 27 members of Ambersts freshman clss (191

Drespree the shetchmess ot Kiezhuabers treatment ot Bonglish 12,
Ins survey of conposition progras ar the earbe 1960 v rich source
ot mtormation aganist whidh o measure the Amberst course. Most of
the e -tive colleges and mmversiies Kitzhaber surveyved allocated
two sernesters or three quarters toan meoductory course m knghsh
composttion (19634, 230 and required it of from 33 to 97 pereent ot
therr reshmen (21T he tirs term ot the course, m 860 percent ot these
msttutions, was devored o the readimg and winning ot exposttory
essavs e the remammyg 20 percent. the emphasis was more heeran
21 220 The second semester o dird quarter o the course, e the
ortty of cises, was given taacadimg and wning about biteratune
(23 24). The amount of wrniting required durmg the tiese term varred
from 3.600 to 10000 words, but the mean was 0,000 words or cleven
i word thenes, During the second semestersstudents wrote some
ten papers, but as one ot these was genenally a Plong™ or research
paper. the totl number ot words could approach 8,000 (24),

Fhe amount of wniting requured off Amberst College fieshien
durmg the saime pertod was greater than eacher the mean or the high

ticures Kitzhaber crees, Durmig the il semester or English 1 portion

ot the Ambierst course. students wrote from 3 to 32 short papers.cach

averaging somne Hwords a Jongen five page paper. and g two- or
three page essav exan Durmg the spring semester.or Foghsh 20when
lass sections et fess trequentiy, students wrote sonte twenty short
papers.a longer paperoamd an esay el hucan nverage Ambers
treshnum wrote 14000 words tor Enghsh Tand tocoon o Boghise 20
At Dartmonth College, where Kitzhaber was teachimg ndie carly
190t the acadenne catendar was divided o thiree ten week terim,
and the study ot freshiman Toghsh occupied two sach terms The s
AT DL oSt sectons wote seven papers durimg thon tisst e ot
the cotise eadh paper averagmg 700 o SO0 wordsk and sar toran
evamn Dunme then second e these studentso wiore three or ton
short papars, at feast one Tong paper of 1300 o 2o wards and it
tor o en i Thos Doy sondents seere sty ot oo
words tor e rerm ot treshim Fochish Tondy, 29 32 Fhe hiesh

Py verirese il l‘l”ll"il”h Iy HH('I"\HI)}[ vHe Torcotapate \\I!]I l nJs
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ish 1= 2 at Amberst because the owo colleges fie the same nstitutional
profiic. In the carly 19005, Dartmouth and Aniherse were both private,
liberal arts colleges tor men. Both were located m the Connecticut
Ruver valley of central New Englind—Dartmouth m Hanover, New
Hampshire, a licde over one hundred miles north of Amherst, Massa-
chusetes, Kitzhaber deseribes Dartinouth as “a restricted- enrollment
vollege™ whose average student was “noticeably supertor both m inel-
Igenee and i preparation to his counterpart at less favored colleges
and unveraines™ (27). The Dartmouth Enghish sttt accordmg to
Kitzhaberowas “composed enurels of full-time teachers with a high
degree of protessional competence. educated at the best universitres
and already expertenced moteachmg betore they are hired™ (27).
Although begmning mstructors at Antherst taught three secuons of
Loglish 1-2 with twenry to owenty-tive students per section (Gibson
19%5. 139, niseructors at Dartmouth never taught more than two sec-
vons ot freshman Enghsh and never had to deal wath more than twen-
o students per section (Kitzhaber 196340 35). Accordin, to Kitzhaber,
nnttutions like Dartnouth swere “the bellwethers of American higher
cducation, so that developments in therr curricula often are significant
to other kinds of colleges and universiaes as well™ (28).

Fhe Dartmouth treshhan Enghsh program, according to
Krezhaber, was "astrikig examiple of that paracutar variery that
centered on the study of stindard hrerature, with writing asstignments
growing out of this study™ (28=29). The tirst-term English course at
Duartnouth., enatded “Literature and Composition for Freshmen.” was

desanbed as tollows i the college catalogue:

The course s, dirough the study and discusaon of selections
tronn Shakespeare and Milton. to mcrease the students capaciey
tor enyoving and apprecatimg wreat hieerature Te alvo g to
develop ddear thimkig and correctand dear espression, Fie-
quent theses are required. and o stadene will recene eredie tor
the course until fie s demonstrated his abiliey to swrite sanstac
torth Quoted m Kizhaber 19630, 249

A evamples of theme topies tor this it term course, Kitzhaber ated
the tollosne " The Role of Fnobabus e Anthony and Cliopans
“Ruchard HE HelS Black Intethigencer!™ and “Whe Was ac Faule.

Adam o Fae? 03 e observed that the ternis work was organmzed
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“not by hngwisue or rhetorical considerations but (loosely) by the ht-
erary works bemyg read—the Shakespeare plays firse, with the lease dit-
ficult wsually begmning the course. and Paradise Los at the end™ (30).
Except tor schedubng one writing conference with each student m
each section and or routnely returnmg marked themes to students
tor reviston, Dartmmouth mstructons gave hieele direct mstracnon m
writing. According to Kitzhaber, 1 departmental pohey speaitying that
several class hours during the firs termn be “devgnated ascomposition
meetings at winch writing problerms will be disensed™ was generally
not observed (30-31).

The catalogue descripuon tor Dartmouths second-tenm English

course, entided Ereshiman Scimmar i Bughsh mdicares dhae

The coune v destened to provide the sudent the nximum
opportumity for responsible, mdependont stedv and o ofter hin
experience m the use of the ibrars, Lach section s be dinded
Mto two seiinar groups. fopres tor study are chosen by the
IMtructor (e, an important tigure or theme e knghsh o

American literature, representative figures of a pertod. o hterary
genre. or 4 mjor workd (Quored m Kizhaber 19034.31)

Freshinman sennmar topics were subject to the approval of o Steermg

Commttee tor [reshman Enghsh, Av examples of semmar ropics,
Kitzhaber hsted ™ The Concept of Tragedv” " Hardy and Conrad™ Lue-

crature of the 19204, Enghish and American” limation as a Lheme

Fretton, = The Irrational m 1 rerature”” " The Sprrrtual Journey!” and
“The Fall of Man™ {31-32). He reported that wnung durig the sec-

ond term was tiught much as m the first term: the teacher asigned

and marked papers., the student revised them,and oceastomally teacher

and student met in conference to discuss the scudents writnyg M

Class e durmg the second term was given o “composie -

g 132- 33, Kiezhaber raned the question ot whether tus emphases

on spectahized research during the econd-term course served the bewt

mterests of novice student writers (40=41). He alve wondered

whether the study of Shakespeares piavs and of Padec Los duriag

the finst term was “entirely appropiute to the tash ot teactnng exposi-

tory writng to treshoren™ (370

Kitzhaber's tone throaghout Lhemes, heoresand Thesapy seribes

mie s disisanve. Fhis complunts about tieshnan Foghh ae Dare
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mouth and the other nmety-tve msarunons he surveved. together
with the complants he had nmade wy bis carlier Rherone in American
Collogos, 1850= 1900 about what Dantel Fogarey was callmg " current-
traditional " rhetorie served as i toundanon tor che paradigni-shitt che-
ory of the history of composition that was put forward m the 19708
and 19808 The resalt has been that composttion programs from the
19505, hike the one Kitzhaber deseribed at Daranouth and ke English
I -2 ac Ambierstoare now presumed. when they are considered at all. to
have emplosed old paradigm ™ pracuces. I behieve that a reapprasal of
the Dartmouth coursesas well as of the Amherse course. omghe be m
order At the 1993 mecting ot the Conterence on College Compos-

ton and Commumeauon, John Biereton argued that

One nnporunt part of composinion’s history that haes been et
unesplored s one ot the oldest. most pervasive.and me - popu-
L torms ot college composiion nstruction. fearnmg to wrie
through reading hrerature, This approach, what Wavne Booth
called LieCompis the s most ot us Tearned o wriee and sall

dommates m oy colleges and wniveisities, 119934

Brereton was arguinmng tor areapprasal of “Hum 67 a LieComp
course that was ottered ac Harvard mthe 19300 and carly 19668, And
white T oagree with hun that TitComp courses are deserving ot
renewed historical attenoion, I behieve that other neleceed writnyg
courses trom roughly the period of Hum 6 or of Kitzhaber's Dare-
mouth course shoutd be reevaluated as well, The course which s the
tocus oty o study Enghsh 12 ac Ambierse College, was nota Lie-
Comp course. Iintead of centermg on hiterature, 1t centered on stu-
dent writing and on the tricky sequences of asiginments that ocea-
stoned thae writimg, Te was more squarely ageneral education course
than the course at Daramouth that Kitzhaber desertbed,

The volume of the Amber Colleec Bullcnn tor 1o00-61 the vear
Kuzhuber was conducting his research tor Uhemes, Hieores, and Thera-
pyodentities Bnghish 1- 2 0 a core coune withn g general education
curricubunm whneh had been adopeed at Amberse College my (947,
s connculoncknow n then as the "New Curnculunm,” had mstiut-
ed asenes of core courses i cach of the three divisions ot the
humamiess the sooal saencescand e natural saences and  thas

served avan mportant contest tor Fuglnh 12 The ann of the New
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Curricalum was “to provde a body of common knowledge that
would serve asa basiv tor Liter specidizaton o any eld™ clmdicse
Colleoe Bullenm, 1960-61, 197, Tes i was abvo,as Roger Sale (who
was then a member ot the Enghish -2 stath) sard s address o the
1962 graduaung dass,to preserve the ancient novon ot the waole

iman.” Accordimg to Sale:

One of the oldest and most adimnable wdeas that there v about
cducanion dernves trom the dicam ot the swhole nman,adrean
which vnagines 1t posable tor an mdadual to dearn and
ool to teach about the breadth of human knowledge when
that knowledge s constdered abstractly asaseries of disciphines,
The dreanmis tor aman to know m mmuature swhat all men can
know, and who, because of that knowledge, can be tree ot all
pettiness becase e hnows Tradh, This dream v anaent. and
attempts to niahe that dream fetwere Bemng made long betore
the schools had become separate from the churchm this coun-
t. the great document about dus dreame w The Eduation of
Henry Adame, one ot the tew books about whiclig s sall possi-
Be ro sy that evervone should read e But the dream alo tinds
expression i the currcadum of this colleges Trere Adams” hope
ot rupming umey chrough mulupliciy v present concern for

cvenvone. (1962,

Ambersts New Currrcahum was the product ot a study conplet-
ed e 1945 by g Facubey Commnttee on Long Range Pohey. Ines
1943 report, this comnuttee chamed that it a hberal educauon s to
be comprehensve, it should be orgamized in such 1 way as to winty
the most tfundamental cultaral meereses of the soctety w which we
hve” (Kennedy 193527, Theodore Bard. who had agreed that the
unitication of knowledge was desirable, wiote a statement about Eng-
Iish 1-2 30 1946-47 tor the Commnttee on Pubhicizing the New
Curtrcutum. He dechired. "o this behiet Baghish £-2 operates. thatin
the act of sxpression knowledge can be amtied ™ Amherst’s New
Curnculum was one of several postwar, general education curricala
developed ata variery of mstitutions across the country. These currie
ke, the most widely known of which was outhined m Harvards 1945
plan tor General Education aina Frec Soacty, vartomhy imstituted new
mterdiscphiary courses, or swstems ot distribution reguirentertts, or

cv e Antherses cased networks ot core courses, Phe perceved danger
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m the 1940s—in the tace of academic speciabization. ot the prolifera-
uon of clecuve courses, and ot 4 postwar enrollment boom which
brought the traditional conception ot education as the mark of a gen-
tleman mto conthet wath the democratie wdeal of equal access to edu-
catton——way that rhere would no longer be a common body of
knowledge, or 1 common meellectual heritage, uniong educated men
and women. General education curriculs, however, were subject to
the criticinm that they represented an authoritarian etfore to deter-
mine what every educated person should know. Faculty membery,
moreover. were otten reluctant to teach the general education courses
because of the large commutment of oime entatled. Educational histo-
rian Frederick Rudolph reports that, by the mid-1930s, general edu-
catton evervwhere, “even at Harvard” was running “out of steam”™
(1977.239).

Ambhersts New Currtendum, which survived unal 1966, was
excepuonally long-hved. But already by 1962, when Roger Sale deliv-
cred his “Sentor Chapel Address™ to Ambhersts graduating seniors, the
New Currreulum was asource of increasmy tfaculty dissatistaction. A
19538-539 study conducted by a Currtculum Review Committee did
not lead o any sigmticant change, but a study which would be under-
tiken 1 196364 by a Connnittee on Educational Policy would result
m the demise of the New Currrculum (see Babb et all 1978, 5-6,9).
In 19062 when Sale spoke to Amherst sentors about Henry Adams and
the dream of educatng the whole man, Sale acknowledged that

Adimns dream belonged properhy to the eighteenth century

Phose of vou who have read The Lduwaation of Hooy Adams know
that Adams tatled m his quest tor uniey and wholeness and that
he tound hunselt torced o conclude that the education he
wanted belonged to a century carlier than his or ours. We know,
turthernmore, that he was night and that the only way Amher
could make the ancrent dreamn mto a present fact was to nhe
iy moditicattons and alteratnions  order to tace the twenee-
eth century. But e can be sad sall that the tinest thing about
Ambherst s 1ts msistence en mantainmy the wdeals ot the ancient
dream. The wdeal has the power to nahe one believe m an meel-
lectual strengeh above and divorced trom money and ex and
commerce. and to the estent that this wdeal has wouched and
hanged voul vouare better men Toa democracy a dream such
a Amhersts s obvionds, meone serse. anomalous and anachro
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nistic, but Ambierst has faced this and sad that ic would provide
leaders tor 4 democracy much as carhier sharers of the dream
provided the educated gentlenman as the model of ar artocrane

]Jl"uc\\\'. (19623

When Amhersts New Curriculum was tinally superseded
1966, English 1--2 was replaced by English T 120 1n0a 1971 disserta-
vnon on English 1-2 at Amiherst College, subdided Composition and the
Uity of Knowledpe, John Carpenter Lours observed that “the course
developed ata tme when Amherse College, and other schools, were
concerned to remnvigorate and restructure general education™ (14).
[ outs was an alumnuos of Antherse College and ot 1ts freshiman compo-
atton course and Cumed to have “abundant testimontal evidence thae
Amberst treshmen found English 12 paruieularty provocative and
meellectually stmubang™ 125 He argued that a course hike Enghah
1-2 could best have lourshed ata small hberal arts institution, where
the noton that 1t was posible to “know about knowledge in general”
persnted, desprte challenges from “research protessionalism™ and “spe- .

cralist educanonab imperaoves™ (22). What Loun did not acknowledge

was that by 1971, when he publshed ns dissertation, research protes-

sonalism had Largely supplanted the older, generabse deal. He may

not have known i 1971 that compuosiion was begmning to take on - .

the character ot a specnabized tichd, But i must have been clear to hun

that research protessionalism was 4 driving toree at the Universiey of
Mawachusetes at Amherst where he was then teachimg Teswas abo dre- X
vt o tumber of changes at Ambierse College,
L ours wrote the tint of two disertations on Englnh 1- 201 wrote w
the second. [ tiled my dissertation twenty vears atter Tous filed hisand
“ o wasable o draw on o muach Lirger body of maternls than cicher he
m 1971 or Kitzhaber m 1961 had been able to conder Touns disser-
taton. of course, aid the previoushy aced articles by lanies Brodenck

and Walker Gibson were mvaluable to me. Gibson, who caught i the

Englsh 1-2 program tront 1946 to 1937 wuggests that the ams ot the
coure were to encourage students to adopt a crtieal actirude tow and

Linguage, to lead them to recognze that the world i created of words,

]
and to help them ganm contral of therr hves by gammg control o Lain-
cuage (983 1401 Broderick, on the other hand, concludes that the
: mm of Foghiah T2 was to torce the stadent "o think tor mselt o s
' rachical and honest sy ™ c19as 470 Accordimg to Broderick, the stu .
.“
- 2') -
L ~ o~
: P )
[ W ] A

. v
i :‘““f"ﬂ;"”’d"‘

oy




FENCING W WORDS

dent wasabso supposed o gam a tlesibnhiey and sophistcation e che
ase of concepsad to learn that o word means ondy what he makes
1t mean’ (32).

Lhe tocus of Brodencks article 1s on the wdeas and phitosophical
astpnons underboing Enghsh 12 20 Brodenick argued thae the care-
fully selected order o wineh the assiumentes are ginven”™ could be seen
s namtestation of the basic epistemologieal slane ot the course™
and that “trom the repeats. the overlippmgs, and the ceviews m which
the student s wsked to tell what he has been domng so far m the course
the sense ot a real. though unexpluned. method s mamtaned™ (1938,
307 Broderiek clamed that Eoghsh 122 nughic “be conaidered an
ornmnl retlection of the American pragmatic, posioviste, and opera
totahste philosophie temper”™ (44, and he deseribed 1cas s typically
American coune” (37). According to Broderick, English 1-2 com-
bined the insighes of operanionabism, as set torth by phsicist Perey W
Bridgman v Fhe Loge of Modern Physics, with the hngeisoe and ena
cal thicories ot 1A Rachards (Broderek 1938, 30, Broderick alo
clanned that Eoghale 122 shared “with progressive educaton an
ciiphasis onthe students fearmimg to work our s oven problems, o
fnd solutions when the problers have been made imimediately real to
hon™ (1953505370 Both Toun and Gibson concurred with Broderick in
detecung the mtluence of Rachards and Bridgman upon Enghsh 1- 2,
Cabvon alvo nored the mthience of Altved Koravske and Heuany
Adains (1985, H449.

Lhe tocus of Cabsons aruele. however, s less on philosophical
mateers than on BandS Characten on the soractaral features ot Foghsh
2oand onthe moence ot the course, Gibson clinms that even ot
Eoginh -2 has not attracted mach nouce trom historuans, it cannot
be disnnssed as obwoe T has had anomporant it not castly traced,
mthuence upon those who tghtitand upon their students. Among
Gic men who tinghe the coursesaccordmyg to o Iist Gilwon published

b TUSA rncde v

ainnnbensull st Ambenst- G A Crag Bomannn DeMote, Joha
Cocror Wl Heatho Waihaon Porchard s well sl
tenber vho have tikennsome part of Band watl them to otha
poetaes oo owern, C 8 Banbe, WV Chiosen, fuinm
Moo Focor Sde Wallonn 1O Toda Jonathm Bishop, Tohn
Pobsorion Wkl oy C oo mivsoe 147




A Marernck Coiose

Cabson bists hraselt and Wilbam E. Cales Jroas one-time Amherst
istructors whe cent on to publish textbooks cmploying Amberst-
ke sequences of astgnments (1481 The paracabn teathooks Gibson
Otes are s own Seeme and Pt (P99 and Coles’s Compoaing
(1983 st published i 1974,

Gibson, who became prommment m the fckd of compuostiion stud-
1w as the author of Tough, Sweeet and Stugly (196067 and Persona (1969)
and s the prestdenton 1973, of the Nanonai Coun it ot Teachers ot
Enghshois one ot the seven tormer members of the Enghsh 122 sttt
whom ! have mterviewed about the course. The others are Theodore

Raird, John Cameron. Go Anmour Crng. Dale Peterson. Woatlam

Pricchard, and Roger Sale = Gibson has retired from the Universty o

AMassachusetts at Amherst. Bard and Crarg have both retired from

Amherst College Pricchard. who has publishied herars brographies ot

IRandall Jarredl and Robert rostons currenthy teachimyg at Amherst
Colleee So are Cameron and Peterso. Sale whao publshed On 1 -
g 1 P70 eachies at the University of Washmgton.

ICwas Cabson'saructe on 7T heodore Band ™ which provided me
with my ol meroducton to bnghsh 1 22When |l first read the aru
e 9 L was a graduate student at the Univeraiey ot Massachu-
wtts (UM at Amberst and very shighthy acquamited wadh Gibson,
who had retired from UM s three sears carlier, Eawas searchig tor a
dissertation topie and myadvisorowho knew T had published couple
of short papers onthe history o composition, handed e a copy ot
Cribsons antcte and suggested 1tk o hme My advisor pormted out
that sice the course Gibson desanbed Trad been ortered at nearby
Amtherst College, T was well sttuated o study e

Perhaps T should make 1 clear dhacakthough both UMass and
Amherst College are located m Ambenstand atthough Gibson b
tught at both, they are separate and very diferent nniutons, UM s,
with 23000 undergraduate and graduate studensaas the thigship cam-
pus of what has heceme a five -Campus state tnnenity systent, s
mushroommg asortment of parking lors Tugh e domutones, and
architecturathy cdecne educational fachines spraw v imessdy over s
cral acres of north Amherst. Amherst Colleges which s torny veans
older dran UNLiss, s o privaee, highly selecovesand now coeducanion
b hberad ares college T raditional brack butddings and the spiies ot s
Mead Art Cuailery and 1ts Johnson Claped Gosn the hillop nnrmeeds

ately south of the Ambhernst fTown Common.
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Center Jolmon Clapel cuwrownded by College Row ar Amhenst College

1 1440
,e
Atter speaking with iy wdvisor 1 visited the Amberst College ;,V,“
Pibron oawhoch v ramed tor the poer and toriner mieniber of the
Anmthert feule, Robert trost, and Jearned that s an hives howse 2
wealth ot material rehting to fogleds 1527 1 eated through weveral i

wets of Frghshv 1-2 asagnments and guicklv came o see that the

course st have been both cdifficult and an miteresting one o terh.
Fabo tound the tanseript ety tipe recondimg otied “Reflecnons on
Ambierst and Englsh 17 that Theodore Bard had made in 1978 1o i

the Amberst College Oral History Projece T deaded |eould teanbly *
write vehich doanpuon of English T2 Iy asing chie archinal matern s
and collecumy addiional oral historres. 1 eontacted Protesor Gibson, e
and he not ouly agreed to tdh w o me, he ottered to miroduce nie o :
Protesor Bard, K
Gibson warned me that T would ind Band, seho i 1990 was ,
nearly nmiery vears old, o be torndable: CGabvon remmded me that, in BN
hisarticle on ™ Theodore Baird,” he had described Baird as abwavs nov- ,
nig wttered from the hasdicap o sav i what he thinks” 1983, 151, 2
[ remembered thatow the same aracle. Gibson sad that although
B.ard had made gennne etfor toanvolve the jumaor members of his N
statt o decraon b g he L od been thie setton man, and he drd %
direct™ D3 At happencd. Bind welcomed nv ainguirtes. He grant- L]
cdme twoanterviews wrote me letrerc undertook o pose as both my r\
3! b,
= ) -3 - o R
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teacher and niy antagonnt, and engaged my inagmaton. Several of
the other men whom T wished to mterview, however, resisted my
overtures. When 1 fint telephoned John Cameron, he expressed his
consternation that anvone should sull be teerested m “thar course”
When 1 tinst telephoned Roger Sale, he expressed his amazement that
amy wornan should want to study what had amounted to an “astonnshi-
mghy mascabine” enterpuse. Both Sale and Wilham E. Coles Jr. (of
whom the hitter ultmately dectined to be meerviewed) displayed their
wtrong fovaltres to Baird. Both expressed concern fest Tatribute mfor-
mation to them that nght wpset han,

My age and my experience as a4 writmy teacher seemed to serve
me advantageousdy, however, as I aent about sohermng mterviews. 1
am vounger than all the men Fnterviewed, m fact almost fitty vears
vounger than Baird. but Eam not much younger than erther Pale
Peterson or the two youngest English 1 2 alumm T radked to 1 wasa
freshian composttion student at the Universty of Calitornia at Santa
Barbara in the fall of 1968, the same fall that Peterson began teachmg
at Amherst College and the st tall Baird ever taught there. Twasa
wudent of Sate’s at the Umversity of Washmgton in 1974 Fearned 4
masters degree m English trom the Umversey ot Washungton and
then, betore beginnmg my study of Enghish 1-2 1m0 1990, 1 spenta
dozen vears adjuncung i composioon at someanes one and some -
times two snall colteges.

Farly m the course of my dissertation project, | hecame con-
vinced that Fnglish 1=2 was never the sort of current-traditronal com-
posttion course said to have been stindard at s ame period. On the
contrary. 1 emploved practices and ideas which are not supposed to
have been introduced unat the 19708 or TYR0 T began to question
the commoniv held notion that 4 current-tradivonal paradigi had
dominated composiion teaching unol 1960 and to suspedt that such a
paradigm had donimated only the composition of composition tese-
books, 1 now behieve that the history of contpostion teaching m the
19400 and 19300 and of the protessionahizauon ot composion m the
1960 1 badly 1 need of revision, A new concepuon of this history
would give those of us who teach writmg at the dose of the centuny
new wavs of conceptuahizing our protessional wdentity. We need o
hrow where we have been m order to know who we are and where
weare gomng. Lhe successes and fukares o our predecessors e and
Jould mtorm our teaching. We need to be able to draw on our her-
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itage tom the 194060 or 19305 in order more eftectively to answer
detractors, compete tor resources, evaluare the appeals of retonmes,
and gnde our students and our diseiphine wiselv meo the tweney-firs
century

Phiv v net to say that 4 teachmg ethos which evolved during the
Cold War era can be revitahzed for new contexes i the post-Cold War
world. Amcncan colleges and uninveraties have changed considerably
and so m particalar has Ambierst College in the more than quarter
centary since Englnh 122 was canceled. The deat ot the whole man
no tonger seems viable. Both roescarch protesaonaineg: and temmsm
hive supplanted it Fhe gaest for anity seems less compelling than the
need o honor diversien, From che vantage of the 1990 the Amhierst
Colleve ot the cathe post World War T vears seens both elitise and
authontrnn. And vet due Ambers abo seems more hopetul and
mote sure ot s nisston than the Antherse of today, o the 19400 and
P50 Atherse teacher could suppose hnmselt to be preparimg son
donts o dead the free world Todav both the dreans of g free world and
the miage of Amencan leadership seem badly wrmshied 1 Gnd much
toadnore m Theodore Burds novon that educaton can hiberate the

maimanon, and ver DTV OMITE o ctIon s that the HTLIon s

conntramied by both culture and soctets,
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Running Orders
through Chaos

I n 1927 a0 the age of twenty-sin Theodore Baird aceepted the
positton of mstructor at Amherst College. A nanve ot Warren,
Olhies he Tuad recenved his bachelors degree m 1921 trom Hobuart
College i New York and iy nuster's degree 1922 from Har-
vard. At Harvand, hie had studied sady rving Babbiee amony oth-
et Bards acadenmie mterests were merghteenth century iterature
and m Shakespeare. Onee he had carned his masters degree. he
combined doctoral studies ar Flarvard wath briet teaching somies ac
Western Reserve and at Union College. When he arrved e
Ambierst, he was sull two vears shy ot completmg the Phub. degiee
he would recenve trom Harvard i 1929, He later speculated thae
he was hired at Amherst at least partdy because Tie knew Roy
Elhott, 4 semor professor e the Loglsh deparinent, Barrd was
hrred 1ntadlv tor onhv a vear, atasalary of 82 760 to rephlace Blhore
while he went on leave and o teach Llhotes Shakespeare course
and two sections of trestiman Enghsh JJ97s8h 1),

Fnghsh AL as the treshman course was then called, was o
required course at Amberst 1927, Freshiman enrothnent i the
Late 19206 and carty 19308 luctnated between approsiniately 160
and 173 men. and Enghish A sas vsaally taagho i cight secoons
(1075, 8). Bard recalls that on the evemng ot the day he arrved ae
Amherst, he called ona semor colteague e the Enghsh depare-
nrent. George Whicher, One of the questions Baird put to Whicher
was el now, what am 1o Jdom Freshiman Enghish? Buard savs
he expected Whicher to ane ham a tenthook because nn sl
Crrcunistanees. when he had ashed tor direcoon ar both Union

4%




Q

RI-RIC

PAFullToxt Provided by ERIC

-

FENCING WEHTH WOR DS

College and Western Reserve, he had been told to teach a particu-
far book. To Barrds surprise, Whicher merely said,*Why, do any-
thing vou want to.” Baird savs he thought about this for a week and
finally deaided he would spend the semester with his freshmen
reading The Education of Henry Adams (3).

In 1927, according to Baird, The Education of Henry Adams was
not yet a popular textbook in American colleges. Baird recalls that
the Houghton Mitflin salesman wath whom he placed his book
order expressed surprise that he should want to teach such a dithi-
cult book to freshmen (1978b, 8). Nevertheless, Baird made his
course out of Adams’s Ednearion not only that tirst semester, but for
a number of semesters thereafter. Many years later he acknowl-
edged that " Tve always thought 1t an intluential book, a book that
changed your mind. It changed mume™ (8). Baird’s younger col-
league. Walker Gibson, speculates that The Education “was surely
tormative in Bairds own education,and one can perhaps teel m his
own prose style some echoes of Adams™ (1985, 149),

From Henrv Adamis. Baird learned to see education as an
cnterprise i runnimg orders through chaos. In the carly stages of
my own research mto the compostion course that Baird directed
at Amherst College, as T was readimg assignments and other materi-
ak relating to English 1=2 or to Baird™ career I began running into
one sentence-tong passage trom The Lducation of Henry Adams with
remarkable trequency. The passage, which occurs in Adaniss first
chapter. asserts that

From cradle o grave this problem of runnimg orders through
chaos, direcoion through space. disaipline through treedom,
uniey throveh mulupliciee has abwavs beensand must hwavs be
the task ot education. (1973123

[ tound this passage quoted. tor example,in Bards 1931 anthology.
Phe Pt Years (48)0 1t was also quoted e various assignment
sequences tor Enghsh 1-20 Roger Sale, i his “Senior Chapel
Addres . sard that Adanis’s dream of runnimg “unity through mult-
phaity™ had tound an expression m the Amherst College cutricu-
luni I think T hear echoes of Adamiss “disapline through freedom’™
m Band™ assernon. mhis footnote to Otto Glaser’s 193 Repor
treprinted i Babb coal T978122-123) that a hiberal education
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must promote treedom of mind. I think it was Adams whom Baird
was invoking when he expressed the wish in 1952 that his stadents
tight “recognize as the marvel it s the human being’s power ot
makig order out of chaos™ (19320 196). T know that “order™ and
“chaov have been hirerary buzzwords smee at feast the 19300 and
that Robert Frost, among others, spoke trequently ot order and
chaos, but I think 1t was Adamiss use ot “orders™ i the plural dhat
specttically appealed to Bard.Your order. the plural torm mdicates.
s not the same as my order. When Fasked Bardat b were rightm
asumimy that Adanmisy definon of “the task of education™ had
particular stgmticance for himand tor Englsh =2 he rephed. Yo,
thats the chisie passage: thats what we had monund when we put
together a fot of our asignme. " Feame to think that “runnimg,
orders through chaos™ could be a central metaphor tor Bard
enterprise, As the director of 4 teaching statt, he ranan order
thiough chaos by organizmg a group of disparate mdinviduals with
ditterent s and teaching stvles meo aworkimg ume. As ateacher
of writing, he taught student writers to run orders through chaos
by detinmy themselves i relation to ther experience, then lain

guage, therr audience, and their wrinng problem.

In asstgnent 23 of asequence Bard wrote tor Englsh 1
the fall of 1939, he not only quoted the Adams pasage. he abo
explamed something of v can thinkmg on the opposiion ot
order and chaos in human expertence. Accordimyg to Baird:

When we write or talh and use words and svinbols and s,
what we are domg s making sets composing, orgamzing. order

iy suntlannes, This act ot ordermg (G metaphor tor all sorts of
things that happent s ssoenichy ditticalt one to expres
general Nevertheles it ae the heartom the center, of our expe-

rence.’
[ assignment 27 of the same sequence, Baird explamed that

The existence of chaos v tact of expertence. We encounter ot
datly, hourh, We know s, even though when we begin o wlk
ahout e we make some kind ot order, Teean be reterred to and
pointed at by mamy ditterent sets ot words, mamy - diterent

metaphors
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In asagnmient 26, Bard had pomted out thac " order™ and “chaod”
were relatve terms and that “one man’s chaos” could be another’s
order. Fhv Rl 1959 sequence culminated o asignment 33,
which.as was his practee with end-of=term assignments. he asked
students to make sense of what they had been doing in Enghsh 1
Fhs speattic directive was to “make an order out of the asignments
vou have done tns semester, an order, that is. ot thinking which
vou have made for vourselt in domg these assignmens -

In Bard's account of his early expertence at Amherst College,
he minatly encountered, it not chaos. then at feast "no organtzaton
atalt i the teachimyg of freshmuan Enghish. He clanms to have had
“noidea what the other teachers were doing™ (19780, 8). His tirst
tash, necessartv was to work out miethods tor himselt, Atter devor-
my his Ainesemester of Foglish A to The Lducation of Hlenry Adams,
he spent his second semester reading aselecton ot poemis trom a
poctry anthology, plus a novel and a couple ot plavs, one ot swhich
he thimks was by Shaw. In 1928, Baird was hired for a second vear
at Ambierst College, and durimg that vear he married Frances
Iitchener (whom he calls Berne). The tollowmyg vear, he was not
only rehired at Amherstche was promoted to the rank of aswastant
protessor. At some pomt i these carly vears, he began experiment-
g with qutobiographical writing asagnments. In 1931, he pub-
hshed o anthology of selecnons trom Henry Adams Marceel
Proust.and others concernmy the experience of childhood and
vouth. Loutled The FoseYeas, Sclecions tronn durobiogapiny, 1t the
only book Baird has ever published.

s mroductory pedagogrcal essav reveals much about his carly
tnnkmyg on the teachmg of compositon and nukes astrong case
tor kg students to write from experence. This mtroducton
esay aba gnves an idicaoon of BanrdS clissroom methods e
around the ume of i pubhication. Bard reported he began cach
new vear by asking s students o read several briet autobrographi-
cab selections ot the sort hie had mdduded e The Fosi Yeas, plos
parts of The Lducanon of Flenry  Ydams, ot Father and Son, and of the
urobography of Johie Snnee Ml Each vudent then had to write
about these readimgs.“not Book Report however” but papers ™
which he considers the method of autobiographncad wrting and in
which he makes some judgments ot s sucees™ (1931, 10y, During

thic Lt month of the coursescach student was required to wrnee an
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extended autobiography, Bard insasted that his course was ot
merely a0 course e autobiography, bt was g coune mowriting
(I 1 He condhuded that

I the process ot wting atebiognaphncally the sundent aught
ro ke some mrerestitee discovernies about hiselt s et
discovery, munurch comnected wath the processes of wiiting,
i mshes the student wads present proettha the art of writing s
mere Josehy connected with serighe thinkimg dhan e s waih
tales and rhetoros, aed that e may bave value and mportanee

tor its onl sahe (22 20

Roger Sales who faught at Amhers from 1937 o 1962 and
who huas spoken to me at length about the course told e i 1991
that he bad recently rercad Bard™s mtroduction wo The it Years,
Fle s Fawas uststruck T had read dha betore. when Tawas here
m Amherst —by how clear Bard s m 1931 about things which |
was onhy begmumy to tearn m 1938 nd which an avvtul fot ot our
colleagues don’t know now”

I his mtroduction to The Foo Yoo, Bard staeed that he
intended s ook to serve as o tenthook “tor acoane m the 2wt
my of Foghsh™ (1) T method was o diect “the sindents attention
to his own resources of experience.” and Bard hoped 1t nught
“help the student to renember s owie past expernence and o
comey that experience mowniting” (1), Noting that the use "ot the
students experience as subject matter for s writing has been tor
iy vears 4 conventionl device ot the teacher of compostion.”
Barrd refraimed from g that his book or s approach ottered
Ay thing that would seeimn pari wlharlv new 1A hat he did cann
was that by attackimg “the problem ot wrtmg with subject natter
rather than form s the end moview,” his approach would engage
the mterest of students.® He expluned drvhy that no student writ-
g about by expertence vould."exeept by adomtimg his owndeh
crenctes as 1 huntn bemg wseribe bis lack of meerest i s subjeces
to his opmion that thev are dulband unmsprrmg™ (h.

Bard went on to hist what were then the other common
approaches to the tea g ot writig and to e his objections to
cach. The first of these was to dell the student i diction, syllabr -

cation letter writing. and the correcion of il sentences.” w ih

- ;() -~

-4

"
&




FENCEING WITH WORDS

the anm of culovaning what Baird saw as“an aroficial and acadenne :
standard of correctness™ (1931, 2). Another, which he aseribed to .
Jobn Frankhn Genung. his nincteenth century predecessor at
Amherst College, was to provide the student with sample essays for
imitation, arranging tl ese so a8 to tlhustrate ercher such rhetorical
properies as Tease. foree, and umiey™ (2) or the various modes of
exposition (4). Stll another was to introduce “a tricky numbering
swstem.” whereby “not only is the ‘comma-splice’ bad English. but
1U1s to be remembered as error number 9167 (2). In Baird's view.
the problem with all these approaches was that they attempted to
come atwritmg by neans ot primaples and forms rather than con-
tent (23 He argued that ™1t at college age a student has not learned
how to spell receire, how to punctuate, how to write sentences of
greater complexity than those of [sensationalistic journalist] Arthur
Brisbane. he has vo succestfully resisted the pressure of former
teachers that he ought to be consdered mmune and be allowed
the precrons privilege of discovering these intricactes tor himselt™
(3).7Let the student find out by experiment and observation some
of the qualities of good writing,” he advised. “and the memorized
chatacternties of exposition are unimporeant™ (11).

Speakmy trom his vantage point at an elite New England col-
lege wta ume when arelatvely small proportion of the nations
popuianion enjoved access to higher education, Baird noted that

Atterall the neariy allieerate student s not the problen m coliege
courses - composttion. The real probleny s the studens who
with pamtully spidery handwimy completes b assignment ot
three hundred words without 4 word to spare and without pou-
tve cerrors or posttive virtues, the student whose imagimanion
and interest have never been aroused by anvthing <o tenuous i
the art ot writnyz. (1931, 5)

Baird added that the student’s imterest would not easily be
aroused by such writing topies as "My Philosophy of Lite, What |
Think of Bertrand Ruwell, How Public Utihties Should Be
Financed, My Rehigion, How 1 Think the United States Senate
Should Be Reformed™ (1931, 3). In response to such topics, stu-
dents were all too hikely to produce what Band called the “Pertect
Theme” with its introduction, three body paragraphs., and conclu-
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aon (3—4). He warned, however, that it was not enough tor the
teacher who hoped to avord the tedium of reading endiess “Pertect
Thentes™ simply to asign autobrographical topics. The teacher
must also give a student “traming in remembering, encouragement
i lookig objectively at his relations with his famtly and fricnds,
and most of all gidance - distingurshing the agmiticant from the
msigilic ant nemory” {0} 1o a students anecdote of a camping
trip m the Adirondacks. the teacher should skt What of 127 <0
that the student nnght “look at that campmg experience i an
entirely different manner™ (6). Only when the student had ascer-
tatned his purpose, could he successtully run orders through chaos
and make sense of his experience.

Sixty years after publishing The First Years, Baird told me that
his 1dea of making childhood memories the focus tor a writing
conrse had grown Lirgely out of s reading of Proust. T knew from
having read s mtroduction to Tle First Years that Baird regarded A
Lt recherche du temps perdi as @ model of pertection in autobiograph-
eal wnting, showing “just how well the human memory can
work ™ (1931, 20). Baird told me he had read Proust and thought,
“Flere’ a subject tor them: have them write about their childhood
memories” When [ asked him why this had seenied a worthwhile
approach. he explamed. "It always seemned to nie that the most
mteresting thing about teachmg was to see it you could move a
tudent so he wanted to express himselt. This i where it all began
for me, and all that happened m English 1-2 was just techiques to
try to arrve at this wondertul relanonship where a student teelsa
destre to express himselt, to express somethmg, and not just to
wnite a theme”

[ mterviewed Professor Bard twice, both tmes i iy home,
once m November of 1990 and once m May of 1991, three
months after he had celebrated s nmenceth birchday. T tound him
a4 spectacularly intmidaong personality, stll imposing m both
stature and carrage, with a pronunent, bulldog thrust to his fower
jaw. The first thing he sad o me m November was, "1 hope yon
have questtons: otherwise this wall be a waste of time.”" Despite this
frosty greeting. he invited me into the ving room ot his home
iwlich, because 1t s the only Frank Loyd Wright house i Masa-
chisetts, 18 a4 distinet part of his persona), ensconced hinelt in g
deep leather chair, bade me st opposite i, and hit @ agarette,
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Theodore Baird in 1986 owrside his home,

Although he continued to display his graff manner and to smoke
one crgarette atter another, he abo revealed adry wie, g disarming
thre for self-mockervand aready excrabthee At the close of our
sesston, he saud 1 ind the conre arouses a great deal of emaotion g
e snll”

In Bard's account. most of s own simmficant actions were m
Fact reactions agatst what others were domg or saiving. e clams
e tormulated by teachmg methods Largely mrebethon AN ‘
what hiv own teachers had done at Hobare and Harvard. RTERINING ‘
what hesaw hissemor colleagues domyg at Amherst, and against the
noton thatan Enghsh deparament“should be teaching spethng. it
should be teachmng good English” Desprte the fact that he had
studied with frvmg Babbate while ae Farvard and the face that he
havacknowledged tearming @ vocabulary from Babbiet wich which
to discus those areas of expertence that “could be tlhed about™
H978bL T, Bared was short with me when Tasked him about his
educaton and indicated miv interest i pursinng questions of - s

cree e told e Teachiers tor mie were people Freacted agamse”
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e added, “That doesn’t mean that 1 didn't borrow a lot ot the
tdeas tor English 1=2_but Fwas not anybodys discrple.” Later.when
[ suggested that he may have been intluenced negatvely by his
teachers and sentor colteagues, or repelled trom them ona coune
ot his own. he said. Ol ves! That [kind of itluence] s discussed
m Henry Adaons; he calls 10 Negaove Foree™ One of Bards chiet
criuesnis of his sentor colleagues at Amherst was that they never
tithed to one another. except at cocktul parties. His opposing idea.
which he says was “all reatly had m mmd for English 1-2 and il 1
ever had was that 1 group of teachers mvolved m o common
enterprise “should try to establish a conversanon™ (1978b. 7 2.
Bards sentor colleagues during his carly vears at Amherst were
George Whicher, oy Ellot, and David Morton. [nthe wpe he
nude tor the Anmthenst College Oral Hhistory Project. Barrd pants
relatvely unflattering portraes ot all three of them, though hevays
e respected Wiieher and Ehhote Whicher i remembered chietly
now for his 1938 brography of Fauby Dickimson, Thas i a Poet
e was @ graduate of Amherse College and was. according to Band,
the most conventonal and acadenue of Bairds three sentors. Baird
savs Whicher was a cultvated man and an orderdy teacher Te was
man “vou could talk “books wieh.” but “temperamentallv he was
not given to speech.” He gave well-orgamzed fectares on hterary
history, Elhott had taught previowdy at Bowdoin and had written
one of the first academic essays on Robert Frost: He had come o
Ambherst with the understanding that he would not be required to
do much teaching and would be tree mstead o write. He taught i
course on Shakespeare tor several vears, but eventually handed nt
over to Bard, which Baird savs “swas @ great mntake on s partand
1 great opportunity tor me* He savs Blhotc was o high Episeo-
palan and “very interested s the old days ot the College. mv the
sprrrtual life of his seadent” e was pard more than cither Which-
er or Morton. which made tor il feelmgs among the thiee o
them. Morton was a teotball plaver and a boxer. mterested accord-
g to Bard i demonstratng that he was very much manly
man” He was alo 1 poet, and accordimg o Bard, “wrote really
tovely poems, techneddly exquisttely done. the most delicate senui-
nent”” Batrd savs Morton preterred Sara Teasdale and Edna Millay
to The Vireland. Mortons ntde tor his course on modern poetny
was “Moods of te Workd Toda,” swhich Bard says “ereated agoad
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deal of mlarity amony the faculey who didn’t particularly go for
that sort of tlk.” Mortons purpose. accordig to Baird, was to
show “the rather philistine Ambherst student thac there was beauty
m the world” In Barrd's opinion, pleasing Morton “wasn't hard for
some primitive Deke or whatnot and he conld abways say.*Yes, 1.
two, have known beauty, Dave Morton introduced me to 167" Baird
concludes " IEs easy to Lugh at thisand 1 do™ (1978b, 2-5. 7).

Bairds younger colleague, Walker Gibson, characterizes Bard
as a “fighter ™ and savs he often antagonized others needlessly. Gib-

son told me theve was no reason why Bard should have had dith-
culties with Whicher, tor example. According to Gibson, Baird
could have made Whicher an ally,

Baird, however, says he was dismaved to see that his sentors
never asked one another what they thought they were doing as
teachers. According to Baird, no one ever asked Morton. tor exam-
ple. why he was teaching Sara Teasdale or why he disnussed his
classes early, as he trequently did. Barrd savs, 1 had no idea what the
other teachers were doing except by accrdent; yvou'd prek up the
mtormation that so and o s now reading drama or somethmg, Bur
we never had a meeting m which we confesed and sard:"F'm gomg
to do this, this vear™ (1978b, 5-8). One vear, however, under pres-
sure from the Instrucuon Commttee and President Stanley King,
Whicher got the several men who were teaching treshman English
to agree on a common reading list. Baird remembers that evervone A ":
agreed to read the "Prologue™ and " The Pardoners Tale™ trom The B
Canterbury “lales, and Lycidas, Don Juan, and several works by Shake-
speare and Boswell (1939, 326; 1978b, 9. However, when it came

tume to address the problem of making an examination tor the

treshmen, Baird savs it proved imposable to agree on a common set
ot questions “stce each one of us was using this readig tor his
own pecubar purpose. .. [Wle could not even agree as to whether
10wy a course m reading or mowriting, or what the proportion ot
one was to the other™ (1939,.3260). Whichet's compromise was to R
devise an examimaton torm on which “each mtructor’s questions
were histed separately. so that vou had “Protessor Barrd's students
will answer the followmg questions.” and o on” Baird savs, 1

tovnd this very disheartenmg. It seemed to me thae this was not a
common examinaton at all e was a common piece ot paper that
was lunded out to alt the treshimen”™ (1978b, 10y,
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Lett, Theodore Baird; center, Armonr Craig; right. Robert Frost in 1958.

In addion to Whicher, Elhott, and Morton, a tourth tigure
who was already an important presence in the English department
and on the Amherst campus when Baird arrived was Robert Frost.
Frost was assoctated with the college mtermttently trom 1917
until his death in 1963, sometimes as a member ot the regular tac-
ulty, sometimes as a visiting fecturer. He held a full protessorship
at the college from 1926 to 1938, but the terms of Iis appont-
ment required hum to be i residence only tor ten weeks of each
acadenie vear (Pritchard 1984, 174). His pubhished prose trom
this pertod—cspecially his 1929 Pretace™ to A Hay Onr, Tus 1931
“Education by Poetry.” and his 1935 “Letter to the Amherst
Student”™—expresses tdeas that were echoed in English 1-2. Has
“The Figure a Poem Makes” which first appeared i 1939, does o
as well [ ean only speculate as to the nature ot Froses intluence
upon Baird, but several of the younger men who taught English
1-2 have acknowledged a considerable debt to Frose,

“Education by Poctry” oryginally delivered as a lecture at
Amherst College and then published m the Ambhenst Graduate s
Quarterly, is now avalable m Selected Prose of Robert Frose (1949,
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A3 e Loy dic esas Prose explans his utde, declarig that
Ceducation by poctiy i edacation by metaphor™ (35) e then
areues that metphon mow the root ot al cducauon and all th? iy,
chudig saenote thinkmg Darwin’s model of evoluuon, tor
crample. soan exrended ietaphor (3% 39 1 he Henenberg para
Jdovowherebn one cannot know the \}‘('L'\l and posttion of 1 p.ll‘[k'll'
with equal accuracy results trem trving o i metaphors (37 38),
Subl wiother metsphor the one cquating the universe wath
nchime, oosetud i some respects but breaks down m others, as
when one ks whether the vimvense » drven by oan operao
e W Gve mictaphors Frost svsceveny bime we s “one thing
e of another” T guating one thing with anaothier, o et
pattn s nd that together s whatat means to thimk. Frost notes,
howerer that although teachers often i at teadhmg ther stodenes
Geothnhothios wldon el dadons what dinkmg means o3

Boond and the members of has sttt oy noc lave wld then s
dents what thinkmg means, but they regulinby phased astgnmients
nesuclea wan s toomove students to put things together or o sy
one thimg m terms ot another. Robert Bagg, an aluminuos of the
corectobd e thae o st on ot ictaphor was one ot the
conters of Foghsh B and Band Bamselt has acknow fedeed tha
mctiphor sometines secired to be we cental preocoupation
TS s Hhistorm Ann Berthott save that men who taught
Fodinh 1 2 and lumm ot the course can beadenttied by then use
ot the term mckaphor™ e manmer d she savs rethecns the thimk
e of A Rachards (Berdiott 198372 bue which may more
directv retlect thae of Rabert rose Band's oo ndebscdies to
Frost s suggested by the B that he published o 1946 esav on
P and the Lingled Bank. o which he discused m nach
more detud than Trost b d done m " ducation by Pocies,” D
awins creation ot the metiphors of the struggde tor existence and ol
the anvaval of the frrese Band 19000 1510183

At the dlose ot Fducstnon by Pocon Brost hinked the npube
o cicate metaphornowath the imperative tor tarnnngz onder oue o
haos U Be fost soul,  he dhised, s thie man who gets Tostm his
materal without 3 wathernig metaphor to tnow o meo shape and
ek T Brost spoke of Porder T and Cohaod agaonan s
Poosslertor con e bborar Spadvss ™ ok T ener . Frost g

prested ti the boachercamnd of b Bie s “hoeeness pnd conty

AH',




aon shading away trom w here we stand meo black and utter chaos”
ireprinted m Frost 1949, 107). Against this background, one mighte
coanterpose “any simall man-made Higure of order and concentra-
ton. such as 1 poem (107). tn " The Frgure a Poem Makes.” how-
ever, Frost observed thit no poem could otter ore than 7
HIOBICHLE sty against contusion” (reprinted m Brost 1949 18).
Although Frost was twenty seven years older than Bard Walk -
er Gibeon remembers that the two were grear fnends. Bard
remembers an atternoon m 1937 when he was on sabbaneal leave
trom Antherst College, when Frost was vistung b and Ms. Baird

m therr cemporary home m Missourand when heand Frost stood

ade by wide, throwmyg stones nto the Missaisipp Rover. Gibson

wivs. however. that Frost dismissed Eoghish 12 av kb seutt™™ (19853,
148 When [ asked Bard about Frost and i partiontor about Froses
praciice of reading with “the car of the wiagmanon.” he rephied. ™
A not m the leastmterested in tathmg abone whether we owed .
debt to Frost when we talhed about voree” I don't think 1 ever did:
whiny should 127 derter o R-OVarnum, March 101991,

Wil Pricchard, who s borh an Ambhenst dummus and an
Amberse Ficulty member, remembers " Bard reading aloud asolilo-
aqus trom Hamder e aeither seli-comaoushy Toud. deiberately ui-
actorinh wav. vet one that was scrupufotsh observane of the swnax
and sense of the Times” and Provchard contends that behimd Bards
performance “was the example ot Frose” (1991, 128-129). Frowt
had declared m 19290 Jus “Pretace wo Ty One 7 Dae7evers -
thing written 1~ as cood asac s dranaue, that woiting “dranma or
nothimg.” ad that any passagze of prose or poetry worth areaders
attention would necessarih have e speaking tone of voice
wonmchow entangled i the wordsand tisteticd 1o the page tor the
car of the muagimuon ™ reprmeed mcbrose 9T T Accond
e to Pracchard, Froses view "ot the primacy of veree m poctry
was the cornesstone ob wint theorizme he Did about the acer and
the art ot readime 4991, 1290 Prcchard el e moreover, tha
Prosts nitlaence on the Amboerst College Pozlsh deputnent s
Cpervene” o T Fraorane T he save e own cducation ol
Ambhent, both m Eoglsh 12 b o il cequent btemture courses,
“wWoe et teanme e ar reading swhedher the oot wring
o oGty s s 1t often wos v ot Frostsoor the oponmy

ot Flemi !HH'\ R R T S TR I T TR A A ST R ,'_1]]1-_;]'\
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tatuous sentences [ rurned out in my papers. Do vou want to sound
hke fhai? was the ducector mphied question we were mvited to put
to our own prose” (1300, It seems to me that echoes of Frost's views
on voree nay be found i vartous assignment sequences tor Eng-
fish 1-2, most notably in Bairds sequence tor the fall ot 1960, and
that attenuon to vorce, hke attention te metaphor, was one of the
centers of the counse. Inassigniment 11 of the tall 1900 wequence,
tor example, Baird asked students:

What tone ot varce do vou asume tor writing 1 theme? What
atttude toward vour subject do vou adopt i order to wlk i
wanv I Why s thisan casy arntude to adopt: Where do vou hear

this tone of vorce™

And mosagnment 23 he told dhem,

B the Lt tesws assignments vou have beenashed to charactenize o
writers “vorce!” to construct i persoruhiey for the character vou
“hear talhing™ i piece o wnitimgs Suppose vou now oy domng
this wath vour owa work

fiaddimon to those i BurdS Gl 1900 asagnments, other echoes
ot Frost may be tound m Pricchards “Ear Trnmng.” m Reuben
Browers chapter on “The Speaking Vorce™ m The Fields of Ligh
1931 m Walker Grbsons analvas of tough sweet.and stutfy vore-
esan Aonghi, Siweer,and Stifly (19663, m Wiltham Coless account ot a
clissroont discussion of “voree™ i The Ploal 101988420 223 and
m Roger Sales suggesaon m O THimng that teachers ask therr stu-
dent, " Why do vou swant to walk that wan 27 (1970, 495,

Witham Pritcchard told me that, alchough Froses mtluence i
dittieult 1o pin down, the poet mtormadly “dropped the kind ot
Ines or used wans ot tlkmyg that got astmilated. mavbe sometmies
dhost unconseroushy meo exercres and teachimg maceers” Roger
Saleowho tiaghe at Amberst trom 1937 to 1962 told me that 7l
tound mvselt i the vears sinee Tlett Amherst saving sometiies.,

. X |3
Frost was greater thanr Barrd™ sometmies Tand, " Band was greater

than Troswe 1 eo back and tord on that, bat chey are very mach
thike ™ John Chaneronganother tormer member of Band's statt told

-_'H..
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me that “to my mind. Frost epitomized the heritage of American,
nonsystematic thought i which English 1-2 was grounded.”
Cameron. | believe, gets at something which i larger than either
Baird or Frost. which was no doubt characteristic at that time of
sl liberal arts colleges hike Amherst and which expresses itselt in
4 dintrust of svatems, trdy sumimattons, plodding scholarship, and.
for that matter. sumple-minded studies of mtluence. Phe heritage
that Caneron has dentitied is retlected m Frosts and Baird's wit,m
Baird's tough-minded pragmatsm. in his adioss nerasysand nhis
fascination with puzzles and paradozes.

Although several of the nien spoke with mcluding Cameron,
Pritchard. and most notably Armour Crag, talked to me at length
on the subject of the courses mtellectual context. Theodore Baird
seemed to me to be reluctant to consider questions of this type. An
Aumnus told me he had found English T2 to be carowsly “ahis-
tortcal” in that those who led it had tended to dismiss the notion
that ditterent approaches to teaching and learning are historically
atuated. This tendeney may have stemmed trom the heritage of
nonsvstematie thought m which Cameron sayvs the course was
rooted. Or it may have derved from the New Critcism, which
was the dominant critical methodology during the period of Eng-
hah 12 and which exphicthy denied the importance of 4 texes
external context. But whatever the cause, Baird has dismissed sug-
pestions thut Enghish 1-2 grew out of any particular school of hter-
ary or philosophical thought. He has maisted. e was homemade:
thats the truth of the matter, and 1t was no better, no worse than
we could make 1t at home,” He added. 1 was no philosopher. |
never have been able to keep v mind on a prece of philosophieal
wrtig: [ have tried. Armour Craig was good at thins he knew
names. and he ktew what the philosophers stood for. Regularly we
would hear trom someone that this [English 1-2] was fogieal post-
i s, and indeed T had read Avers book, but this seemed to me.
aned 1 sull seenis to mes wide of the mark.” To the suggestion that
the course owed soniething o Wittgenstem. Bad retonted, 71
never, b think ever, read 4 word of Wittgenstemand whatever con-
nection there was there, Fdontknow 7 11978b, 30)

O the other hand, Baird has acknowledied the mtlucace not
orly ot Henny Adunis and of Marcel Proustoas Thave noted, but
Aho that of Harvards Nobel Prize-wimnng phyvacst Pecy Bridg-
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nnan (letter to RCVarnum, December 8. 1900), Bridgman’ name
generally featured prommently on the lists of suggested readings”
Bard circulated trom time to tume to his statt. Onie such list, from
May 24, 1947 mcludes crations to works by Bridgman and by R
G Colhmgwood., C.CoFries, SU L Havakawa, William Jamies, Alfred
Korzybskibrving | Lee, CUK. Ogden,and LA, Richards, among
others. Another, crirculated m Apnl of 1946, has ciations to
Ogden and Ruchards’s The Meaning of Meaning, Richards's Interpre-
tation i Teaching, Korzybskis Seience and Sanity, Havakawas Lan-

nage e clction, Bridgmans The Loow of Modern Phiysics, and Jamiess
RN R e d ) R

Pragmanisin.

But despite their giving me an idea of what Baird was reading
at particubar times, these Bves may not retlect the meellectual expe-
rtence of hiv statt. Barrd told me T used to give out a reading hst,
but I think onlv Armour Crarg ever read 117 Several of the tormer
members of Bard S statt told e they made hetle use of Baird™s lists.
Gibson sard he had “read a hiede Bridgman at lease” bue very heile
Korzybske.” Sale said he had ressted the notion “that it T just read
Auguste Comte, for example, or Wittgenstein, I would finally
understand what the astgniments were about.”™ Cameron sard that
other than some Richards and some Havakawa, " never read the
works on Bards lises” Cameron explained that “one of the reasons
Fdido’tread them was that in more immediate conversation, Bard
would tend to deny that there was any specttic mtluence behind

the courses which was a way of denying his own relattonship to

authority, which dental alwass has been toubling to me. He
cibodied authorty and ver denmed thar he did embody 1t or that
authority plaved anv role”

Butr even it only a tew members of Bards seatt. such as Gibson,
actally read Bridgman i seens clear that. through Baid, Bridg-
man exerted a consderable ntluence upon English 1-2. Bridgian
was the originator of the concepe of the “operattonal detinmon,”
whereby words e to be detined moterms of operattons whose
results can be measared. In one account ot the operational detini-
ton. fubenne Ford has explamed that “a hypothesis hke “Those
rabbies will be atrard” i regarded av meaningless. However, the
statement T Those rabbies will be seen to be enutting more fecal
boluses per hour than s normal tor rabbis” s pertecth meanmgtul
as taras Bradgman and lus men are concerned™ (19735 ol 1, 140




Runry Onders diengh Chao.

I another account, Amherst College alunmus Charles Kav Snirth
has observed that unul the lite phatosopher ot saence, Peray
Bridgmuan, made popular the term operational definition i 1938 to
expliin Einstem’s procedure i detining the concept ot aimultane-
ity by deseribimg ample, measurable operationsat did not occur to
rescarchers outstde the sarences to detine therr terms lllc.l\llr.lb]'\'“
(1974, 198). Bridgiman hmseltom an esay which appeared origi-
mallv m 1950 and wineh Watker Gibson Later reprinted i his Seerng
and T riting (1939, 148-137) noted that Einstemns work wath rela-
ity phenomens had led o the realizanon that “the common
e meaniys” ot such phescal terms s lengeh and tme were
not sharp enough to serve m the new physical atuations™ and that
m order to sharpen meanmg e was necessary "t specity the opera-
tons which were mvolved i conerete instances moapplving the
termt” (1481, Bridaman contended that adopung the “operational
atude toward meaniigs” would ental seeing “the world i terms
of activities rather than in terins of things™ (153, Bridgman added
that “the niost revolutionary of the maghts to be denved trom our

recent experiments m physien” was

the waght that 10s nmposstble to ranseend the bunun reterenee
pomnt. The new msight comes tronarealizaton that the wruee
wire of natare may aventuatly be such that our proceses off
thought do not correspond toatsuthaenth to pernnt us to think
about 1t atadl L We are now approadimg a bound bevond which
we are torever estopped tfrom pushimg our inguries. not by e
construction of the world. but by the contruction of ourselves,
Fhe world tades our and chrdes us because it becomes meamng-

Tess MU Canmot even expres this i the wan we would hke 1537

Bridgmans poution has been desenibed s one ot radial
cmpirienm and as ghly aoneal of the wavs lhinguage » cocom-
bered with metaphvsical asumptions. And vet it seems to me that
the phutosophical center ot Bridgmans thinking v not so much a
hope of punitving Linguage or of seemg things as they are more
early as 1t s anacknowledgment of the mposability of trac-
wendimg the human reterence pont. Bradgmans insight feads nat-
araliv to the turther maghe that homan reain s human con-
strucnion 1t s an order. ot e orden
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Bridgmans mfluence on English 1-2 can be detected m the
many assignmients which catled on Amherst tfreshmen o detine
their terms operationally and to explamn step by step what they had
done to reach a particular conclusion. Bridgmansanfluence can
also be seen 1 Bairds 1952 account of “The Freshman English
Course. in which Baird reported that

we try to put the student m the posinon where he will see tor
hiselt what his subject may be and how this subject can be
talked about as an order. For example. when the studene writes
about his activittes as a histortan he niay begm with somethimg
asapparently remote as has miemortes of his own grandfather and
then by taking describable steps he transhates his personal recol-
leconony nto statements about American history. Or he may
begm his wecount of his acnvities as a serentist by reading the
wstruments 1 the campus weather statton and again by taking
desersbable steps make a larger statement which nught be calfed
saicntitic, Our art as teachens lies in tindig examples <o sunple
thut when we wlk about diem we are reasonably sure that we are
all talkmyg about the same action. (195-196)

Bridgmans mtluence can abko be detected m Baird's concern
with the i of lainguage or. as he sometnnes phrased it, the
“mexpresible This concern, more than either the concerns with
nretaphor or with voice, both of which it subsumes, seems to have
Lun at the very center of Bairds thinking and ot English -2, Baird
spoke trequently about the dichotomy between the expressible and
mexpresible and sometimes linked it to paraltel dichotomies
berween the public and the private, between sense and nonsense, or
between order and chaos, The “mexpressible ™ seems for him to
have represented that chaos bevond the pomnt at which, as Bridg-
nean said, “the world fades out™ and human imquiry becomes
meatngless. Withim the bounds of human reality, which baoth
Barrd and Bridgman saw as narrow, Language could serve s a
means tor creating order. The challenge tor any speaker or writer,
and certantdy tor the teachers and students i English 1-20 was-—
through operational detimion, metaphoric extension, the adjust.

mciit o voree, and othicr measures - to extend the hnnts ot Lin-

gttige and mvent new wans ot organizing the world.
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Muany of the assigniments used over the vears in English 1-2
asked students to contront ther own limtanons as linguage users.
Assignment 12 of a series Baird wrote for the fall of 1948 asked
vudents to “Locate the pomt where vou reach your Speechles

I evel about the tollowing: Russta, Boogie-Woogte, Burial Cus-
toms amony the Carthagmuans, the Feudal Svstem, Trigonometry.
Proper Dress for an Amherst student.™ Asagnment 16 of 1 series
used m the fall of 1936 asked students to

Sclect from your recent expericnce at Amlent an exnanple
where o queston was ashed and ananswer was given amd you
were more than ordinarihy coneerned. Do not tike the tiese that
ocours to you but consider how your example may be wnitten
up. whae sou {or any writer) can make of iz Your exanple may
-] be taken from vour conversation between clases i the dormm-
tory, and so on, or from the clisroom. hiboratory, plaving tield. Te
Jrould show vou when you were unable to express what you

wanted to sy This does not mean that you renmned silene. You

nav have talked o good deal Yet vor were never able to vy wha
= vou wanted o

b Tell what happened i the torm ot ananecdote writng out
dis dranane sicaanon. nswerig the usual quesaoons, who.
what, where, how, why,

By What does 1emean toosay, 1 talked bue D awas unable o

what I awanted tosn 7z

Aswignment 33 of a4 sertes that John Buder wrote tor the fall of

1938 sked students to

[etlect on the “power ™ vou huve asaser ol Language. You huve

been writing for several weeks about what hinguage cannet Jo.
. Alrout the mespressble, about the unevpressed.aboutvour own
hintanons 1 1speaker and witer about the madegquaces of v
oty e Now ook onee maore at the other side ot What
pover do vou luve asuser of Linguage? VWhar s soamazing
about 1t Do notsearch vour niemory for . pertunctors amwer
to these questions, constder them treshiy, by ook g once g
At vonnedt s vou zo through o da by Tooking at the people and
s v see around von WChat evidence dovou see s vou look

- withi and aronnd vou ot the astonshng poseer of binguage:
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Bard wrote to nie about the mexprestble o leteer thae |
have reproduced 1 Appendix CHe sand:

Eehink tive course over the vears at least tor me developed the

ety tosund outade d prableni to el it as wonattar of how

Linguage v used. of what inguage can do i solving it How

much of experience anyway, can be expresed in Lingtige? T e .

per cent? What about m muaste? Inother swmbols® Whae then

was the Y5 per cent unexpresed? Can vou be aware of thae _
while talkmg and wirtmg? What does the aswarenes of the mex- Fye D
pressible do to your own convicoon i what vou are saving® Will

vou s die tor these words? No? Then What® Hae we tade oft

m cach one’s beliet And will. T osed to iy o sav finally, £ eaerr A
uy TEILL Ui sav patmone, finallv, Not reasonable [ know [ o

ot taults,

Paonder o b seong somethng about the unsavable s

swas tor e the hearr o mv teachimg T an this i so many s

[etter to RO Virnun, December 6, 190, Fl

What T construe Band to be saving here, aldhough he savs em
suchawav as to mock both himselt and human natureos that the
D human conditton entatls a perpetual struggle with the chaos that
mdnduals cncounter both within and outside themsehves, T order =
to see anvthing or do anvthing purposctully, individuaks niost draw )
upon the ool avabable to themyof which hinguage s one, and oy 4

to determme the relanonshinp berween therr wall and therr prob-
o fent Wich an eftorc ot walls they may suceeed mfinding a linguage
tosuit ther purpose Taccept Bard s statenent that g tocus on the
' himes ot Linguaze and on the rehinon ot the expresable o the
mespresible was at the heare ot the approach which he gradualh
developed to the teachmyg ot writing, That approach, as Fhave been
characterizmg e abo maluded asking students o wriee o NS ik
nencesaskmg thenn o formulate operatonal defimtions. and push- o
mi thiem both to recoamze and o emplov o sweder ranee of RN
metaphorsand vorces Thave been rgumg chae Perov Bridgiman,
Robert Frostoand Henry Adams provided mmportmt preces ot the
mecltecrual contest tor dhis approach. But there s aaother v
mportant part ot that context whnch T have not vet discused, md

that s the part provided by Amherst College et | aaspect that

-3 -
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Bairds concern with free sabl, swoith hunan hanatons.and wath
order and chaos has roats i Caliast dodinne.

Bairds relation to the traditions of Amiherst College s as dithi-
cult to Churacterize as his relations to Frost. Bridgman, or Adams.
Ou the one hand, Baird has clamed that Enghsh 12" was m the
best tradition of Ambhertand Ambherst has had 1 long radiaon ot
teachmg. I dunk that you could fook back and find one man ateer
other who was concerned about how vou reach a chiss™ (1978b.
31y, On the other hand, when T pressed hinm for detals abour this
teaching tradinon, he rephed, “Teachmg v a mystery. Nobody
knows how to teadh, Nobody knows hess to karns Dsappose there
i tadition ehat exists somewhere but i doesn'texat in the nimds
of very many people” And when Tashed him whether he thoughe
he had mhericed atradioon trom Ambersts dsungunhied protessor
of rhetorte, John Frankhn Genung, Bard sad T ehiokoat would be
very hard o tace local mfluences. bk o Genung, back o
George Whicher, except by reaction. No one wanes to do what his
predecessor, his teachers did. You get forgotten m five mmutes thad”
detter to R Varnun, December 80 1990) And m "A Dy and
Fhirsey Fand.”an esav which Band publshed i 1978 ten vears
atter his renrentent. and which seems as much an expression ot
perplesiee aboat his own plice m hntory as reflecion on his
connection to mneteenth centarny predecessors mthe Rhetorn

Rooom at Amherst College, Bard wrone:

As tor the pastoir s not onhy deado s stupid Soceven thoash
vou nne teel the pest s just waithim voun reach wlnle standimyg
wirere others e staond whsle techme whore others g
Ptz there s abso e suong wvaranes Uit 1 serse ot a uada
nor e e g s e cotsin feachine A fenmnge’
s o hastory.at least when phices hhe the Rberorse Room e
cotisiderad T9TSN]

Phe “Rherorne Boom, dooired s Antherses 1827

Johtison
Clapcd banbdare hd senved diroughout mach ot the meweenth
cemtuny s 1 plice both tor the delinvery ot student declimanions
andd for praver meetigs. Amberst College el had Beea tounded
mo 1821 by orthodoy Congregationalists sohooacung under the

conrrcton that e eatabhikhiment ot o oolleso was the saest
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method tor “avilizing and evingehzmg the world!” had hoped to

provide “tor the Classical Educanon of imdigent voung men of

preay and tlents, tor the Chrivtan My Noalr Webster
plaved a leadig role m the founding of the new college. and o
did Samuel Fowder Dickinson, the grandtather of Emily Dickin-
son Accordmg o Amberst nstorian Fhomas Fe Due, Ambheras

toundmy tathers itended the college to serve as an alternative

both to Willims College, whose location mdie Berkshire hutls of

tar western Masachusetes they percenved as too volated. and
Harvard, which thev percenved as a0 hatbed of Umitarnansm
o464 -3

Bared hinwelt, i ™A Drvand Thirey Tand.” has written about

the tounding and carly lustory of Amherst College, His essay s

mteresting both tor ns Instone dewnds and tor s expresion of

Bard™ views onthe combanvenes of human nature e savs thae
nearlv all those who mvolved themselves methe founding ot
Amherse College “were Calvinreascand thev could fght breeerlv™
978 F09) e savs that therr quarrels were local and relatively

mseniticant but nevertheles demonstiaed

te sureang encray o the huneo wall A sigle agent woah the
sipport of those who more or les share s determmmauon,
strnves st adl b ighie o nmpose s walt on others and he
Jdovsth tor then own good sothae dicy wall contorm to his
ndea o swhat thoy ougho to be s e not Tinmediatels, as it In
the relese ot o sprmgs other wills e et apposttan

F3d 1S

Band reports on several conthiees wluch mtertered wieh the
estabbishiment of Amberse College mcluding the quareel between
the bt and Secend Congrecauonal churches of Amherse and
other quarrels watlhn the Frste Churchowhose parshioners, despiee
thers ditterences, took aleadimg role m finanamg and burllding the

cdlec v ondimg ro Bard. when the tis college buldimg was

completed anthe Tnldleop south ot the Amherst Town Common,
cnhc o o1t Bodiaes oxasted wathin aomnde ot the center of town,
ard woodds sterchod e every dinection S 197S0 S T he sernen
prevcned a e dedication on this tmsebuddime wos cntrded ©A Plea
e Msenble World™ id purpereed tha

EERY A
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Fhis college was to be unbihe any other: here an education could
be had free of expense o those who would enter the gosped
mmistry And s ey was to brmg jov w the destirute and
hope and sabvation o pershimg nlhons Such was the Linguage
thed (S H

Baird. w ho himselt more than a century later exerensed consid-
erable aunthorey over students, reports that the mstructional statt ot
the fledghng college comsnsted ot a sl number of mnsien”
who “becamne protesors, exerenmg mtellectuall sprocual and
paternal authority over a tew green and ignorant countiy s
197800 830 These bovs i their turn becanie musters and mis-
aonaries. One of Amhersts carly graduates died i the cause of
Christ and became known as “the Martyr of Sumatrd” (83).

Amhent histortan T heodore Greene reports that one halt ot all
Antherst graduates betore 1860 entered the munisery,and he says
that. m the carly days of the college, “students rose at 4:45 am. tor
moring pravers and two reatations betore breaktast™ (1992.5.9).
Student enrollments grew from 47 e 1821 1o 252 1m0 1830, by
which ome Ambherse was the second largest college e New Eng-
fand, behind Yale, but ahead of Flavard, Daramouth, and Williams
TR By 1SN Ao had 321 seudenns md.atter Harvard'scehe
weeond fastest rate of enrollment growth i New England (Peter-
o 1964691 During the tisst tour decades of Amherses history,

the currrcalum at the college was enurely tixed.and although m

18271 one of the nne faculty-imoaced curricalar repors m
American gher education, Protessor Jacob Abbaott proposed a
parallel currrculum which wouid both have nitroduced courses
the pure and apphed scrences and subsuituted courses i Enghsh he-
crature and the modern binguages tor the estabhished courses
Faun and Greek. the tustees of Amherst College clected not to
tund Abborts proposat dRudolph 197785 -84, Babb ctal. 1978 3).
Electives were ot mtroduced at Amherst to any sizmticant degree
unul the 1876=1890 gdmmntration of President Jubus HL Seebve
(Babb et al. 3 Although Harvard removed Greek as an entranee
and graduation requirement e 1886 (Rudolph. 180), Amherst
retaned botir Taon and Greek as graduation requirements unul
1ooa_atter which date students were required to study only one or

the other of these ancient linguages the Duc e, G4
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Phe resporibihiey tor teachimg the collective subjects of

rhetorie, oratory, and English heerature at Amberse College
devolved upon the tenant of 4 uangle protessorl charr unal the
ISSOs durmg which decade an Lnghish department began to
cmerge. By 1885, the ledghng department was statted by three
mdecdualy one of whom Johu Frankhin Genung, was responsible
tor teachmy rhietonic " Genungowho tught ac Amberst College
trom I882 to 1917 was unlihe most of the men hired there betore
IN90 10 not baving graduated trom the coltege. Bue ke one third
of Pis colleagaes he had recened graduate traming m Germany,
and ke the magoriey of thenm, he was an ordamed nuniseer (e

Duc 19400 495300 1 conader Genung the most signtticant ot

Barrd predecessors m Amthersts "Rhctorie Room ™

Crenung, along wath Aduns Shernan Fhlb and Baren Wendell
of Harvard.md Fred Newton Seotc ot the Universiey of Michigan,
has beertadenntied by composinon Iistovian Albert Katzhaber as
one ot the “bie tour™ who, through then authorship .and publica-
ton ot rhetorne textbooks, did the most to shape the theory and
practice of cotpositon teachmg i the tinal tird of the nme
teenth century £ 193397 Genung Jike S hlL Wendell and Scorte)

belonged to the acadenne generanon which, parthy as the resalt of

4 rapid prohiteraton of print medi, experienced the shitt trom
predemmantdy ord rhetone 1o the thetoric of written expression.
Genung reported moan 1887 pamphlec on The Study of Rhetor
that " Enghsh instrecuon s gropmg tor @ method™ (9 and | would

guess it b pronary motive tor witny testbooks, several of

which were tirst printed in the shop ot the focal Ambierst newspa-
perowas to sapply materialbs tor his owne chsses. Genung s test-
books mcluded most notbbe his Pt dements of Rhetor, pub-
Ibed by Guin & Company i 1886.and the revised and expanded
verston ot the same textissued m 1901 as The Horkmg Prinaples of
Rictonc According to one hintornn, the populanty of Genungs
texthooks iy partdy be anterred by the fength of their publica

uon: his shorter rhetorte seas kepe m prine by Ginn & Company
unul 1931 and the Tonger one unul 19427 (Rockas 1981, 300,
Kitzhaber attributes the popularits of Practiadd Elements to s “well-

phumed orgamzavon”™ mnd savs that the book i perlups one of

the ot s steraticathy ordered tentbooks on rhetorie ever writ -

ten’ 1R T

;
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I addition to the Practical Elements and the Horking Principles.,
Genung published a Handbook of Rhetorical Analysis i 1889 and .
Owlines of Rhetore m 1893, The tormer, an carly example of g

rhetorteal reader. provides aselection of exemplary essavs for stu-
dents to analvze, The Latter, an carly example of what would now
be called a thetortaal hurdbook, matudes o st of 125 numbered
rules tor correct grannarn punctuaton, and usage. In Hhe Fosr

Yoars, a1 have already noted, Barrd made tun ot Genung tor his

o “trichy numbermy swstem ™ (19310 2) Barrd aho wrote asertes ot
asigniments for the fall of 1963 1 which he mvated his students to

cxvamine the chust asumptions underlving Genungs concern wath
correctness (see Gabson TS5 143),

Genung swas g teacher as welbasawneer of tentbooks. Inan

obituary piece tor the Dicionary of cinerican: Brography, Genung’s
sudent, George Whicher, reported that Genung was “abwavs the
centlest of teachers™ and that “his clises were both o haven ot
retuge tor the unthinking many and a source of Lasting mspiration

tor the few students capable ofappreaatig has fine scholarship and ;

rich stores of wisdom™ (1931, 211, Genung hunsedfoim an 18919
e article on “Enghish at Amherse College!” deseribes the vearlong
‘ clectne course m rhetorie he ottered to sophomores. The fist two
termis of this three-term comne were devoted to the study o
i rictorica principics, the appitcation of these principles m written
« exvercnes. and the amabvss of exemphiry essavs. The third term was
" civen to the wntmg of essays swhich students were required to pre
wnt at the rate ot once every tortght. Genung reports thac he met
cach ot his students 1 conference to give “earctul mdivtdual eniti-
cinmn’ o then essavs (33). According to Genung, one ot the "mter-
estinge and novel teatures” ot the course was “the setimg up m v pe
of many of the students” written productions and the readig and
citicnm of dhem e proot™ 355 In e 1887 pamphilet on The
Sondy of Rhetorn, Genung deseribes addinonal teatares ot i

counse, ichuiding ssteny ot i dass publications which secins te '
have been vers much ke the svstem Liter amploved i English

I 2. Noung that he hked to provide students wath the “opportuim- ;
. tto estimate and enticize cach others work™ (23) he reported
that dunmg the dind term heasegubarky gase the tust hour et cach

Y twe hour Cass pentod o the readimg and antiosm o evans and

exerone preces s stidents had wrtten Over the conrse ot the
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term. every student i the s had his work sabjecred to s kind
of treatment. Retore cach el mectimg, Genung selected tour or
e representative papers tream those be had most recenthy Tooked
ever then he read them aloud i el without wenttang therr
sandentauthors or telimy them betorehand thae therr papers would
b pubbished Atrer readmg paper. Genung mated students o
chiticize it on snch pomec s “tathtubness o S vividness, consis
tencvand cooevleT 29 300 Years Later an dhe wnnng course Bard
directed imstructors abvo selected and publnhed anonvinous speci-
mens ot student wrinng, but unlibe Genang, these mstructors had
the advantage ot nmmeocraph machine,

Fhere was one oustandimge dittercne e boraen Genung s
coune and the one Baird later directed: Genungs cotise was elee
tnve and Bords was noc bn s 1894 arucle on = Foglich ar Ambeis
Colleye” Genuny, bad declared that “as o required study 1 the
bt ot eleconves Foghebow ar cdivadvantage: the very faoe that s
coinpubory werghts it with o odian which momany colleges
mahes e the bugbear of the comec™ (34 Fhs method ot deahing
with this “disadvantage ™ had been to dechne to teach those stu-
dents who did not treely elect is course Bawd. by contrast, seems
to have been happy when the course he directed was designated s
A vt ersal requirement. s may mdicate that he was astronger
reacher than Genung o ta newoll was s troneer

Bard never knew Genung, Fhe ofder man had died w1919,
cizht vears betore Bard came to Amtherst College Althougeh
Bards semor colleague, George Whicher, bad been o stadent ot
Genung s, Bard told e that he never hewd Whicher mention his
former teacher detter to ROVarnum, Deceniber 801990 5 s quite
posable, theretore, that the apparent smmbainn between Genungs
svstem ot el publications and Bards soan flusion Yet i seenss
clearrom vimous reterenees Band has nnde to Genungrhar Baaed
s s predecessor not oy asa figure to react acamst but adse s
aauthono o mvoke when itserved s purposes to do sosand as
adeliow tracior T fenethy niemoranan thie he dnculbad o
b sttt Aucost 06 tor example, Bard gquoted s passage trom
Crennng Praceal Hlenionte of Rhviers construed 1t as 1 contession
e U helplessnese and concluded it "o contession o Yolure
Pocheh b2 oo unnand ™ And i the tioad - oo by

swrote tor Eoghish Foncthe tdl of 1961, Band gquoted Genang

6
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opuon that rhetorie s concerned Twith the whole man™and then
phwerved that “much the e linguage could be used today and
with unnersal agreement and understanding”™

The Ambenst which Genung knew, however, was ditterent
fom Bands Anther-t The populanon of the tonn giew trom
aound oo readents e INTO o S n0e s 1900 and to ot m
Foda donesworth 19780 T Abnnon and Tonvnsend TU7S19T,
Po3 Although halt of all Amherst College graduates betone the
Crol W loed entered the manisery Iy IRTE three quarters of the
e o each new credoane Chiss were enterimg other protession
dongsworth, 148y Fhe college was gradually moving away trom
it Cdvmntie pastoand m Bard's swords nstory “proved to be on
the sde of acmereasing vontidence mthe goodness ot the T
heart” 1978 1300 When Genung arrived i Amberstm Iss20the
s cenved Iy poband dlanmined by gashightoand Bl Dick
tson was hne e the house her grandtadier had butde o Mam
Street I 1882 Amberst College was, aithough the oidest ot e
tour, evertheless only one of tour colleges meoas nmedute
resaen One ot the other thiee, Masachusetts Agniculuural College,
wos o pubhic Tind-grmt msutaton and was Tocated e Amherst
dasedt, The othier two, Mount Holvoke m the nearby town o Souath
Fadtor and St e nearby Northampton, were both private
wornen's colleses T 1931 soon arter Band began weaching
Amherst College, Masachusetts Agncaltural College became
Ao husets Stee Collese and enlirged s careal e ottengs
Andd by 19T view ot the "0 stadents at Massachusetts State
Coary 1o Lis nd the o700 aodens e Ambense College
Kenmedy 1935 170 educnon hod beconme a leadimg nadostey
thre teman of Amherst he sconomie miportance ot this mduostiy
toth distmeusshed Amberst o the nerby manutee unmg rowns
v Sprngheld. o lcopeesand Frohvoke and enabled Aimbierst to

-

woatbar the Daoprossioan i rchitndhy cood shape AR
Lo e, 10
Ohie ot o Aandrasr Celle o the Posnc anaesis tha

tii. u\H\':::' Fovth telt s b SR T Ao Bosette Stare U“\"_L\‘

Hrd held et oot o e oniside sl ST ISR TII I
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rangle on it secluded hitleop, focused inward on s own mtellecu-
ab hte. Fhe members of the Amherst Collece faculey concerned
thennelves much more with teachig than waith publishing-
despite the examples of such mdinaduals as George Whicher, who
published an amportne brography of Enule Dickinson e 1938,
and of Rov Elhoteand Robert Frost, whoe did helde wadnng, Gen-
craty speakmg, publication did not emerge as a sigmticant profes-
siomal nsue tor Amertean acadenies unalb atter World War 1 (Grat
FONT 5 Bard el cave his foremaost concern o teachimg and,
except tor The Foo Years, published very lietle, He has sard of
Amherse College, T thought that dns was avery tine place. 1 el
Prnvtleged to be herecnd Tabvavs have™ (1978, 6),

During the decade ot the 19308, Amberst College undertook a
szniticnt mnnber ot corrcabir changes. Some of these chan e
apparently generated tncuon.because carlv m 1939 4 group of ive
tculev membersmcduding Bards semor colicagues Rov Flhoo
and George Whicher sent adetter o President Semley King urgmy
hun to preserve Amherses character as 2 snall and selective college
reprmted m Babb ee b 19701 1390 AL the begnnnng ot e
tenure 1 Y32 Preside ne K had Ted o saccesstul ettort ro tree
the members o the reshimom chiss trom the requirement that they
studvan ancient linguage tBabb ce ol 40 Frediman oglinh, o
Figlsh Aswas dropped as o curmcubar iequitement i 1935 34 bt
mopracoce most of the freshmen conunued o clect 1, and i
P97 AN o (‘\.IHI}‘]('. 22vout of 237 did so o Band 1 32T A
curscular plan adopted v the Brenlee i 1935 chunnated vireaally
dEspeane coure and distnbutionad requirements and established
sequencing requirements m therr place Babb eral 11 13 11,
P2 Bue by the sprimg ot/ 1937 dhe taculne had deaded thae o
pvnhi review v ance agnn e ordar nd apponited thee o s
members Owo Ghser schare, Pheodore Band, and Chuarles W
Cole tosarve onca Currrculum Connmittee: Bard served on this
conmttes tor two o sears, anul 1939 Babb co a4l 107 e
ippended o disenting tootote, s 4 hoave aheady noted, 1o 1
Ropore ot November Tog oS

Necordme o the suthors of cP7S dads o die Minhienst o
veonh dhe Corncod i dhanrces resaltme o e recommenid
neare ot the Glisar Comminttee and e ned beoween 1958 i

e N . ' ! ' | L
Pl i cdn onconsiideonvead SHDSCOQUen T cl oy hoaeen
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undet taken atter World War L were among the most nnportant
m the College™s history™ (Babb et Al 1978, 107), The most sigiti-
cant ot these Changes was the inroducnon of o distibunional svs-
temn w hereby students were required o elect courses trom amony
cach of the tiree broad areas of " AMathemates and Naoural Sai-
ences. U Socnt Studies and Plalosophy,” and “Language. Litera-
tire, and the Ares™ (80 T This tparace division was to become
v organzational toundaton for the carmcutar plan which would
e adopted by the college m 1945 and would requne Bt and
UL ond vear students o Lll\k' COLE COUINes 11 ¢ach Hf. lllk' thiee
areas th,
L the sprimg of P38, soon atter the Glaser Commeeee had
begun s dehberanons, the Englih departiment appointed 4 com-
mtee to report o the ticshiman Fnghsh course, or Enghsh A One
of the thiee members of this conmuttee, Gilbere Hoag, put togeth
e what Bard calls “apohtad deal” securning Assoiate Protessor
Bards agreement onbv ateer first securing that ot Pratessors
W hicher and Morton. Hoag. whom Bard remembers as ™ thend
of e was prepanmnyg o leave Ambene having accepted o dean-
shp ehew heres Accardimg to the proposiaon Hoag put betore the
I nglishi depaiument an introductory course. Enghsh Towould be
required ot all treshimen but offered m three varants as bEoglish TA
1B, .and 1C Upoen arrnal at Amberst College. tfreshimen would be
anven o plicement tost [ hose who pliced wathm the lower two
thirds of the score tnge would be reguaned to tahe “Eoghsh 1
Composinon ™ Fhose soho plh edm the upper thind could clea
cither the compostion coune or Protessor W hichers Fnghsh TA:
Surves of Foghsh Dreenatare” or Protessor AMaortons “Enghh 1B:
Invoduction to the Stady ot Pocrrs and Prose Facoon™ (Bard
3o, 327 bnghih 1C would be taght i secuons by the juntor
members ot the Toghsh faculng ot whom Bard vas the ost
wemor Fike b courses then ottered ai Amhenst College, English 16
wonld be 1o semester course Jabboet al ToTS R0 Hoaes
proposal was aceepted not onlv by the Bnglish depariment, buit I
the entire Amherst frouley ad wos scheduled for nplementation
arthe Lot 193 Bard ons 7 Thisaw s the beammmae of Faelish
We were gnen the privibege, we were to be allowed to reach com-
position to e eshmon i we saonticed ol the Best students s

e sired by dnsestTeTsho 2
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When basked Baird to speculate on the reasons why Gilbert
Hoag may have wished to imsttate a composition course, he sad.
"I thimk he was jus pracuemg bemy dean” When |then awhed
Bard whether Dwas correct masuming he had personaliv had an
mterest - teachg composition, he wd, " Ies an meeresung thing
to do,vou see”™ and "Oh ves D was mterested.” And when 1 asked

hun whether he had wanted o teach the COMPOMLION Coure

Hoag had proposed. he sard. " Oh ves” and added that Morton and
Whicher “had nothing o do swodh e teaching that oo o
course, except they letme do Thev et me do '™

Fhe way that the Amhere Enghsh deparoment chose to deal
with the mwue of freshman Eaglish was not unusual i the 1930x,
According to fohn Michael Wozniak s surves ot Englisd: Clomposition
e Lastene Colleges, TXSO= 1940 1 freshmuan composiion coure w s
required throughout the whole decade ot the 19300 a0 28 out of 37
private castern colleges and required for portions ot this decade at
sevenr othersomnclading Amberst (19780 186). By the end of the
decades Alleghens, Brovn, and Colby as well av Ambent were
azempting students from composition on the basis of therr pertor-
tance ona placement et (187, Woznuk crtes 1 sarves: prepared i
142 tor dhie Natonal Counal of Teachers of English, of 200 (ol
leges and nnversites, of which 213 requared a vear of corapositi
and IRT grouped compostion stadent accordimg toaothey ((98),

AcAmbhent College mche tall of T938 e tell to Bard 1o seledt
the phicament tese which was to be admnastered to tie meeming;
treshinen. The one he o took the students about an hour .
complete nd convnted of Gaestons on vocabulany, crence strug
e grammatcal error puncuntion, nd spedhne Ache explined.
“Fhe virtue ot this kind of ex s aon s that we are dear abone
what we are tesung and certam that we qudge all papers by the
sune standard T He added 7 de not know how tosepanate 240w
dentonra three aronps by overenmy subjecrn e nndgment i the
cotie of atews hows T A 30N

Fhoc s tall 1o scadents estlier eleared orwere sagned con
the Basis of the test to tahe | Ilgll\h 1C These sondeims were then
divided mito et secoions ot tweny students each cBand 1o,
3250 But on Wednesda, Seprember 211938 the day betore the
tdl semester at Antherst College was scheduled to commence and

the tet sections ot Doghish 10 were scheduied o mect, Buanmd <
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Waght, fohmson Chapel: fallen trees on the Amherse College campus after i
Inveame of Sepremher 24 1938

orderly aangements were disrupted by ahurmeane which devast

ed Amberst and most of southern New Eogland. downed more
tran 130 trees on the Ambierst College campus, tore the root ot
the et end ot Johinson Chapel. and chirmed some Too dives
Conneeticut, Rhode Bsand. and nerghboring sttes. Clases were
cineeled at Amherst College und the tollow g Mondavoand s

denes pomed enthusistoclly i the ettore to dear tallen trees. fany

ddent tound tme to Inten 1o a radio on September 220 he nughe

have heard de Neville Chambalan, i Muamch, had atempred o

wonle Tpeace nour e

W hen the Ol samester iy cot under wans Boaord took up
the work of dirccmg Eoglsh 1C Ths mital sttt consisted of
Mewrs Mekeon. Theobald, Wood, and Hutcheson i1239, 327,
Band frd at deast three hev ideas to nplemont o ot thicse wen
that studenits hould wite tronn experrence and thae they should
wiite frequenthy The thind was that the members at his teaching
it shontd encage o comversation about therr colledcnve ente
prise From the vers outet, Band insisted upon a conmmon weach
L ATEATCL, 01 COTIOT N Ients yid exatnndions. and dpon

veehiv st pieetines
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Durmg che tirse vear,as Bard reported inan arucle he wrote
tor the Amhent alunme magazine m 1939

Wemetabout once woweek o dicus o mmnediate progian,
Cotistanthy \lll{)c( UTREOUT RS TOCITHCINm iy i to detine our
purpose. Whatever suceess the coune may ave we owe to these
nieetmgs. . Fhe meetings hept the course abive m our mimds .
somcething alw ns o be thought aboue Kealiv the course would
boas good s the nistructors e working together Fdeallv no
o person Would donmmate [ewould be a common action. sub-

et tooo sontol and Jdinccnon, aven as happenad dan by da,

SRRV IR Y

Band o dlimed thae “the onlv vireae of Enghish 1 C s ehae five
teachers are engaged o common ¢ftort 1o see w it that two-
thirds ot the tredhmen doacmuch wrinmg as we can read and that
the writmy sy decentas dearsas sensibic as meelligent s we
know hrow to nake 17333 When T asked Band o contirm that n
had becn Tus goal from the begmmng to have teachers work on thie
coune together. he wndc " That was our trade seeret, really. People
would come around and wivc Whae e vou domg® ' The ade seeret
reallv was we were vy to alk about how to teacdh conpostion,
Fhat doesnt wound Tike el Fhat st what vou would aali
very well-developed program ™

Fhe mmediate question Barrd remiembers having o addrew m

the £l of T9AS v “WHAT on carth were we cory to Jor”

clo7sbe 1 20 Nodonger could one teacher deade to read Shaw and
another toread Fliotor someone else Band remembes, ™ 1his was
vawondertul treedom that we seere sacritiang, and what were we
srcrttang e tor: What could we posably agree on® il 3 He called
vaneeung and proposed to “hegm at the begmnmge and do the
moststuprd thimg we could think ot doze - to oke ateatbook e
I done o hoen l\\‘_‘_'.lll e n ]HII:_: NS l‘l'fu‘h.'. and see i awe nn]‘l
doanveimg wath these questions of good Fughshand sphc it

tvescannd spolingcond this ke i Nid dios was agreed to and
this we did ond e swas o disapbme oo all” PR HE Baord and his
tellon teachers spent then tistsemester disiimmimg sentences on
the Bl kboand A Band achiow odaes  Fhat wasn’t avery o

vl Dogmng He adds B Dok 1 owoas dehiberate anongh
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about this to say, Well we Tl ust have to begin as stupidly as we can

Ind see what results we teel we get trom bemyg really stupid teach-

eres At least that 1s the way 1 began to explam w14, Baeds open-
mig ganibit may not have been very original, but it was astep
toward organmizmg chaos,

Bamrd savs he and his statt chose “the miost senable texthook
we could find” (1939, 3305, but after that first year. they never used
2 tentbook agan In the process of zomy through them ext Baird
nd the other teachers hud concluded that7this o way o teach,
divoremg the technique ot wrting from the act of compositton.”
I hev decided " Next year we Jhall ake our own book as we o
dong, trom the speatic needs of o own students” (329-330) In
fact. already by November ot thew first vear. they had lete thew
testhook bebind. After Thanhsgiving. cach teacher gave sevenal
wecks of Clss tne tothe readimy of whatwascn cordmg to Baird,
“1compaaondhy dithicult Look. cither Walder or Die Fdwanon o
Flonry  Vane, analy zing the deas, and using them as matenal tor
wiitmg” 13305 Fater the catt tried what Bard calted 7an expert-
ment m practcal Citesin. oW our spiration i ceneral o LA
Ioachards m his Praccal Crncsme and Tnterpretations Teaching”
Ao the spring. they worked w ith ther students on “the writ-
mg ot short autobrographical thagments and one fong autobiogra-
phy. Here the subjectmatier was given by experience. Fhe students
problem was to sort out from his ovnanemory those scenes ol
atimospheres or events w Ich were dear and which swere capable ot
expreston i wordh 3.

I the 1A Rachards phase of the comne, students were ginen
paraliel pasages and. withott knowmng where the passages caone
o, shed to make crinaal distmenons betseen them. Bard
inpressed upon e that “this took hours, you know, hinagime tny
g to tnd o good pooine vou'd get o good pocim brost abouta
P and voud st ets ind another bied! You'd o to the hbrars,
i voud find sometlimg e anes Ruselb avell or somebody,
md von'd put them together. You'd s o dindent] o One ot these
1 betzer than the other™ Bard told e that m g students pur
dicl passazes, heand b statt Jad made 4 great advance over
o hands, whose protocols conted of smgle, sindentitied pocins
A cordimg o Band CRachards wos fike e could give vou,or
STYUR IO MR TRER cond ook o md e maghie be Jolin Plonne.

.
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andatmight be Woodbme Willy, and vou didi'e know wlingh was

Whichoand sovou would prane e or vou would blame icand vou

would ot the wrong author, and he would sav o See Wi bad
readers (]l('_\ arel™

Enghsh 1C wudents were required o w e frequentdy: duringg
the second semeseer the norm was berween two and tour papers .
weehs Even o, Baird savs thae Cevery paper was carctullv read and
commiented on” None of these papers was SIVON A4 grade; mstead,
he wns the mseructors “swatched for sighs of improverent” (1939,
3L Band was far from aosticd with the fise years cttoreeand
the end ot the vear he declared dhat “at Teast half the ot nent
vear will be entirely revised ™ 1333). He swas carctul to note, owey -
erthat “there are no methods which will suceeed m teachmg
evervone tospedl correcty and o think sttnght Fhev are imeans to
e end.and come to hiteat atall, onhy because of the enerev whieh
they senerate mteacher and student™ (3331

fnthe sprmg of 1939 near the end o s firs vaar ot directing
Lnglnh TC Banrd was promoted to the rank of professor. i1 the
Ll perhaps owmg o the mcrease m his sabirvche and My Bard
boughe alot on g prece of high cround mowouth Aot and
began negottmy wich Frank 1 lowd \Woright to build them o house,
Phe three bedroom = Usontan House, which Wiright complered
ton thenm carlv 1941 Cost the Bairds approsimately $83.000 1o
build.  Fhe house s simall and tunctional, which seems to have
snted the Bands who had no children., To neeves, however i s
m thing but modest The Lirge expanse ot gl along e south wall
sitords both tire benetits of pasive solar heating and a connnandimg
view ot the il m the Holvokhe Range.

In 1940, Bard savs, house buldding was a distracnon. FHis pri
man concern remaned tocosed o his college duies and o Loy
I Te Fleand Ins sttt swere actneds seehme wans to nnprove the

VO s




Charting the Course

urine the ten vear perod fom 1935 wh ey Fnghshe 1O was -
b 1 <

tated, throseh T swhen soaswos renumbered s Loghsh 102,
Lecatne o overe component of Ambersts "Ny

unnl 1947wl
Curre wlum, " Ambents twvossemestor Beshmsrwnimg conrse gradu-
sy asseracd aore o more detinnee form Armour Crarg told me
that with the mplementitnen of the New Carncalum e 1947 7 dhe
stape of te couise and THhie way e cotine was conducted T became
ol established e was thon, Crang sara, thae " Foglish 1-2 begancreally
solle awab b the sagmaents - hoke sequence of assignnems.”
Do the ten preceding vears, Band and the msoractors onhis sttt
miciudie Crag ad experimicnted swath devisig shen ownmaa nals
aiet wagniionis They had rdied heavi on dhen depa mental
nmeowaphs neacdnme plinned ouc ther course from week to week it
it mectmes, and rgned voditeroush wath one another about the
phrasiag and seguencmg of asagnmentss Thev fud worked out . way
o eeiting students o wnte ahoutther fearnimg across the curricu
T Thes had adapred sshat s roughly be deseribed as New Crin-
cab methods o the analuas of student papers.and they had developed
4 micthad tor publishing student papers ndas Durimg this same pern-
od they had ud of necessin 1o deat swath dhe evigencies aeared
Wonld W It

T addition o Buard, the o men whoe plived the mest wnve
oles mthe carthe developriient of Foghsh TC o bngdnh 1 20 were
Roeuben Brower nd G Armonr Croe According wo Band. both
Brower and C g methen ditterent swons contnbuted “many new e

mud o Lo 107 sh TE Both wene o wdiates of Amhienst € ojleye

SO,
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and bodh, bike Band, had araduate degrees from Favand Brower
bogan teachimg v Amtherse m 1939 and Crog w0400 Crang, ke
Bard was o devore his eitire protessional Tite o reachimy at Anlierst.
atd ke Band. he has spoken to e at fength about Amberses tresh
e writng course. Brower tollowed a ditterent pathe concermny
hiselt not ondy wadi teachme bur abo wath protesaonal pubhicanon.
B 1933 he lett Ambierst to seck what e muost have seen s wider
opportamties. e died i 1975,

Brower erdused rom Amberse Cotlege m 19300 then went on o
complote a s ond baccalinears and nnasta S degiee at Cabrdge
Cnveran swhere he stadied sadh RO cavis md A RGehards, e
caned o doccorate i chisaes ae Flarvard and wrote o dissertation on
Droden™s Senens Band tikes seme ceedit for Biowers appointinient at
Aihenst The somor protessor ot Greek awas tetinme, aind o tiuste e off
the collewe asked Baird i capaaity as gmember of the histruction
Commirtee whether Aherst College sull ns eded twomen i Greek
Bamdrecalls thatheephedWell dhos avery simple mater s juse
vintter of fechng that when vou e privileged vou have obhgatrons,
pefb e penalege Uoolle e it net poci e o Gucstion
aboutmoney hereand no queston ather ofa need 1or tae teachers
of Greck FEs st nataor of pode, Ware s proud place and we can
attord exvo teachers of Greeh™ (1978b 14 130 The nustee apparenth
responded posiively o this argunient, tor Broswer was ired with
daad appomiiient i Greck and w English,

Brower contrired o Bnghsh 12 not onhv by teachmg the
counse el bt by destnme id direcongz a course m htarany cnm
cisin tor sophomores Hedid not teach composiion durmg his tirse
Tow vcans s bt and sonocisted methie oo Colloee Badlonn as
cantbmember tor ozl anal 1941 42 Thionghout the w i ve s,
however, he and Bard and C rage are the three mdiaidoals mose com
Py disicd s e iong Fochad T2 Biowar s sophomore course,

N ‘. I

. .. R o U » . i .
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Bodicminton thie tost time m 19982 483 Tebecanme acoutse i lose, o s

Brower renmad o slow™ readimg and emploved the methods of

ochards, Towos and the New o Bard told e Browers

. . . . T ' ovor t by
soplionore o e e o v the practo o dug t

scvomd seinester of Eaoghish 1O ot uang veadimg as nireral tor wint
me The mmoducton ot the soplivmore conrse meant that Fogish

S s ey comernn e e meore sty

79




Rovdar Brovea avowe 1930

writng course. White sophomores i Fughsh -2 b zed frreran
tents treshmen i Eaglish 12 anadvzed the toas wbh thov and then
assnates composed

Both the freshiman and sophomaore conses were statt-taught iy
mote or fess the same peoplesand tor awhile notonly was Biower g
member of Bard™ statt, bot Bard was wmembar of Browas Bad
recatls attendimg weekh statt meetings tor both conrses - 197RB 1A
Walker Ciilwon told e that be fourd no mconsntency between bngs
hoh 12 and Browers sophomore comse and die “imaa of us tiugh
both cotrses contortably and simulancowh 7 The statt of the sopho-
o conre, ke that ot the treshman course. agreed Gdthaagsh o
without mguments on o connan readimg intendecommen ser of
exetcines These exerones. as Wl Pot and reports i a P985 arodde
on CReuben A Brower, neser took the torm of a “tree-Hoating mvi-
Lton to discuss” somethmg Pricchard s Band would have terined
S matation to o batdled onthe stadent oo tecare hinesddt
“yrehation o pecitic expressions i the o 2420 Pne hard saivs the

exners s consisted of e caretulls plinned series of gaestions, queries

dreonat paradlel words and phrases o Cannvtanon to the student o

Giorhe o Dot nab oo coon tade el e dization

et the bd ot ey evorenee e ad TN (C T RTINS ST T
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tul sequencimg ot both exeranes and readigs was esentul tor, as
Brower argucd i a 1962 esay on “Reading m Slow Moton ™ every
stage ofahterature course should be “plinned with a view 1o hov the
student reads the next workowhether poen or play or novel ™ (1535,

Brower lett Ambierst tor Harvard nn 1933, tking course materals

with b to ose mdhe meroductony literature course he would orga-

nzeand direce ar Iy new ainstitution. His Harvard course, enatled
“Humantes 60 The Interpretatnon of breerature”™ and fannharly
known s Hum 67 mvolved two hundred or miore Harvard freshimen
ternt trom B934 unnl 19730 Ie was ainlar i many was to the
sophomore course Brower had direceed at Amberst, Hum 6 was seati-
tinght swath Brower supervismg the work of the ux or seven junior
NG U tors or gradwate studens who served as s sectton leaders, b
treshimen met all together once o week fora lecture. generally dehy
cred by Brower Tnmseltind twice o week addioonally. i groups or
tenns e or o, tor discussion sessions with therr section leaders, Tt
was o two term course and called upon stodents to address aserres of
some twehe caretully sequenced Teserone " esans per term Histornan
fohn Brereton has deseribed Hinm 6 as “one of the best-hnown and
mostmtluental lieerature: coures of s e (1993, 15, Speakig
more precselv Brereton characternizes e U hitComp™ counse racher
thana hrerature course th because, e savs e combimed imstruction m
readmgewth mseruction i weima and did o manumber of explic -
iowanas by the demonstrations Brower provided mthe lectures, In che
renthablv o fighiv direcnve saienments: by mtensive disus
stons i sectnons: by examples tfrom other student papers read o given
outn clisstana by the imstructors conmments on the papers them
selves ™2y Brower nimneltom his esay on - Readig i Slow Moton”
contends thae the “teachmg ot readmg onecesarty teacdnmg ot wie
e because “the student cmnot show s eacher or himselt that e
has ad o nportme md relevant iterary expertence except i wra
s ot speakmg that s diaphned as good writing ™ (1o 07y,
Other mtioductony Foghsie courses ae Harvard ae e s o,
accordmg o N ham Provcchord who sas asesnon Teador m Flung 6 s
the inddle 19300, had “atles such as Epie and Novel” or “ldeas ot
Good md Esor Manand the World” or ¢ risesand the di ol
andthev covered ot of gromd, doling ont great ideas about Western
cvlization to the freshmen wirh Postoey sk as the mevitably ey

taredsne and o anomg themselves vary e soth oo malod

-72;
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and searcely at ath with the acoviny of readig ™ (1985, 24%). Hum 6
wonned ditferent and, Pricchard tesaties, was “lookea at wath conde-
wenstonn and anmovance by other teachers ot rerature ac Flarvard”
245 Marcover, because many members ot the Flunn 6ottt had hike
Armrour Crag nd Wilham 1R Bdor alwo taught at Amherstor had.
Lke Prccnd el and ke Rachard Pomier, done ther undergrad
wite work there, the course was corsidered to b Anibicra opera
ton (243 Pocchard savs that those who tanght Hum 6 “were arro-
cant v, amvway s and detenave About the course, frehing
that umhke the rest ot bemghted Harvard Foglish o were vebides
ot truth, bringers of lrighe o least ot the Raghi Method tor comyg
abount thing 7 243
Flum o ke Browers caher wourse at Aihenst cmphoaned the
Drethods of Nesy Crn s One of Browwers frequent practices W e
prosent studena,as Bard had donen the cady davs of Bghsin 1O
with panied tonts and o students o compare them ovee Brova
1962 14 Brower ako ashed students o detine tenms "by contest™and
toosee “how words are given rich and precse meanig through thar
mrenielions wath other words™ 11 B inlike Nesw O ehe
where, Brower awith b background i classtos and i philologey was
deeply mterested mthe historical contests ot hterany works. Pricchard
wivs that Brower s mterested partcubariy meche “histon of genres”
andd thut 1t he Began o cotse “by tocusing mnureh on the sonnet o
rnattam.” he would go en ot aily toa comstderaiion of other gen
resosn s poctic drnnaand the nosel bt would tace the tortunes
ol pastoral or the herow throngh asequence ob wniters and hterans
pertods O824 Rachnd Pormier.w ho hke Pricchard served asa
wotton feader 1 Hun 6] pomsts out e a P arncde on the cournse
Vit the termn o SNew C ntost” s esasperatinghy mesact T amd thac to
Bin o Fhas and o the 190800 ad destenated “anadeoloacal mata
ton of 1AL R chards that swas occurnmg not at albm tlom 6, but
Ciher 1o e sowh of e o Yale™ 24 For Brower, Pomer contends,
“reading sdeath cemamed momoton, not dhoosing te cncapsulate
el a0 N - Cntcal readings abwas s alimaately aspired to do7 21
Posrier Faks Hum towath s parent _ounses ot Amhenst College and
vt ats mnteliectmit contest mduded the adaasy of Thancrson,
Frevce Woailoan bunes and John Dew e Withgensaeim, Keanneth Burke
md T RO e s maost of whom have been attorded hietde or no phice m

the Tistony of contomporars theory ™ 1o Porer abo acknoes Fedpes
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the conadenable mtlacnce which Robert Frost eserted upon Brower s
thinhing 123 290 Prcchard. tor fns partsavs that Brower leanned trom
Frostto value the quabin of “voice ™ wnitmg 11985, 244
Brower graduated trom Ambhera College at g tme (F930 w hen
Frost v a I\':lll tomeinber ot the .'\!l!!!\!xl 1l '.ll.{‘-.,'\i U |'\l|||( \Iul -
g Browars andergraduate vears at Ambhenst, Frost heard Ting read an
Flizabethim pocm lond. manveled at 7 the swon his varee tell o those
hnescthe mataral way be did that very dithicult poem.” and told Brow -
b e voian A on e oaner 199027 Procchand 1983240
Fos bowhide e swoas e g Amherst, Brower pubhshed a colle

ton at cnocab esavsenutded The Faelds of Lighe s swhich he achnow]-

cdzed debs bath o Theodore Bard and G Armour € g whom he

beheved would “see i poans how much | have learned trom
ther teachmg, and o fRobert Frost ovnis Thie eproraph o the tinae
N O T R R TR NN A IR IRTIN | vervthine Wy
s zood o domaoac Brower TO3 19 Froa 199913 T b
Bt essan enntled ™ Fhe Speahimag Vorce Brosser asserts tint ©a pocin
rodimate tioon o desoth o cping imd s speab o The vohone
e plaov o lew coremon o the words on the primredpace™ 1 n
ordar o support this aserman, e espiicates Frosts “Onee By e
Pacitic. contendmg gt ion iy e ader the evpeniens e o e adng s
pocinsall Consive nat andy o secme ocean, ot ind Lind throuch
Frosts eves but of hearmg Frosts specid vonce A ordme ro Brow e

this vonce tihes it Chanicten trom o specalinn e s ot tathing, trom
the o ndrest ot Amerrom speech ™ but s “other strams sound

Wi Uiz w pronoancements of the COFd Testanene adh bt .
RIR}

conb ot e wa G ol b obdon imcilodogie 1 e Brom
cvonchudos B coon by contending thae renders hew e deam o g
Povie o e sowe of the poct. 2
I Eroscimspired Brower Broseer m s tarn mepaed oo o thee
sotnger anstructors who tingho wath b o Andherst and Hoanvard
Wl Prvcnands who was Brower's sadent o both Ambierst and
Fhovod el s o secaon deader i Hlum 6, rcmemd o it whot
et wid wht soome o e teachn B st
st Uy cvimpies cpe nifle i the Comaple ot proettotmme
vorce ke b prece ot old pocrey come e 1985 2000 ATk
Coibvvm o brche o bl Brossor o B o Mot o e
P b ooy yuestieanss i abodt Basd S mittucence on s aab

cament towc b b T s thar v i oo R R TV P R T
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e atter Dlett Ambrerse College was ot just Enginh Tobut was the
Biowen. hterature, 1AL Rachards hind of thing as welloand thae Do
putting these together m some shape or torm™ Speciticalh, Gibson
told me that his 1930 aradde on Auathors, Speakers. Readets, and
Mok Readers, which s otten cited as wecarly example ot reader -
Fesponse CrIcE cane Ctar more directiy out ot the Brower sopho
miore terature course” than our of Boeds Enghdy 12

Johu Cameron, on the other iand, old me thar rom ins pernpe
tive as o nastrncton Brower had seemed bhe st a bz shana
sl pend Cnneronswho e oo Abndie ot trom Yalo i PaNatea
Brower hud already mmoved onto Fhirvarnd, rememiers that when he
Pegan to entertam the noton of commne to Antherst, thends at Yale
referred b to Browers e Bacids of Lighe € amerons toowhon
Biowets e was o, temembors thae soon atrer o the
Amherst Loty 71 s mtormed ot BReuben Bronver was one ot the
Teading ey i ihe workdoand thae o me eprtonnzed Ambers Col
Lo Pocron puting han Jownr A bor o Yde P never hiend ot
finm

I Tnd Porrrer, swho noa teaches at Rutzersoacknowdedges m
Tie itrc b o o <7 T s eontely e moall i reterences to
Anthent diat the credst Tgve o b 6o Flavand and oo toundua
Rocnben Broan e couhd beodimterends distnbutad soas to ane e
Pronmnerce seme ten hers at Ambhernst who were Browers cal
ovnes sahivn he taaght thereswhomtatad wah b dhe paen
Contees of o Goend who hehped fihon many ot the awzoment
deed 1 the connse ation Brower statedi ae Flovad ™ ormn o ton Pain
aow e awos e nnederoraduare ar Anhenson the Tate 19808 notes thiat
donaaade Browers sophomore ienatnc counse at Mihers there was
teshim Wity otinse ot wos aneven mere tadi Al tmmiersian n
the savwandnes of lagace™ 2001 vordentadhe, Poniar aradies
Avvirenn C o s b o B ainstineter e bochide 0 20wt ey e
mdinocml trom whose teaching st Ymhest B protted most som
tideraradiate T N

Crne ke Band s eoabose v wacher And ke Barnd, he puls

[T U FT A A T LR TR PR \ 1ol N oy s
et AR LAY T T BT PO L e G IR T PR TS YRR Y PR UY R R RER T I

wortk heer b s b P 180 € o e band above joned

ATOTLISE LIty i 1 b i o et Thrower arrned.and bk Bhow
0o b comibraiod sremtc b to the el devclopient of bucheh
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ter's dewree from Harvard i P35 ind wie workez on 0 Pt
Hooved sohen be recened veelegrm o Ambiersa whing b to
retnn ot oach o ehe colb o e Gl et v ioc G i
TN [SANTIT P ehundered Yol o toud that chey heard me T He hod noe ) '
cor e it and i e woaid ot do o antd e the N ,
o Proren s st e eeachie it Arhierse e Giueht two secton
ot nchh o

Pantervioned Protesaor e taoees both times i Felruany ot '
et Conce he s b T B eme d o Srhara o olleg m g
Pos o tonang ottonted duaer PSSR s ot prosdent ind .
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Cabvors speakine o ool wold e that Foghish 12 bad been
Sbaabuich cennnd to bos T T Droughie Walan i adasmos of Faehsd, l
Ero o e e et i Bord s e preadent |
cb Do o0 o b s preadent Band Bimselt ackhnow | :
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Charnng the Conne

Draod Moreon at the e e the nnd- 149300 when Morton. Wincher.
i Boord had agreed o comman reading hae Crang remembers
reading A Lear and Boswells Lirc o Jolnraon and not w nomg mudh
Fia ven Crag teld mes there were no conmon ssiiients. voi
cive whrever couwted.and Davd Morton wanted to read s tew
papers as possible” C o sad he began FOTII AN INTerost i cothipo-
ation durmg beopumor vearoas g resulr of huy g to strugeglde both to
wrne vood papers o figaie vat what amade s papa good, T
remerabered thae e el daw ned onme that a good paper m Ame
om htor on Kant or whatever, bad to answer aguestion,and i gricss
G ot e that diove the ashar o paocaha passage o pae-
wizes T He remrked gt while this tusm minght seenn obvious tone
and o others ot iy generanon, e had norseemed soto i booattse
“iost ety md humarnstre educaton i those das s was realls bemg
Bt koo certnn kand ot bellen st thetone V goond paper wasan
chtusion

Croe boad s s teaching expenences e the e i3 when e
wor et bt stadeni st Plaivad Howon responsible for two e trons
ct b rehinle A oy ad s fredimn comiposinien coutse, pel seimestel
Crng remembers Fughsh A a7 counse mowhich vou woubd read
wanethag and then have the dbs wote actheme on this” e remem
Peors st 1 re rden L B oo opetine o belierrsue dieory ot
composition wherchy o student showdd Twnee with some hind ot
crw e and Cwnee bhe a gentdeman” He rernernbers bemy rritated
watl semn proteser it Farvand tor speakimye the bd o “dviable
ok by posdicey’ ind specin dh swath b protessor ot
Rt hrenatne whio once ashed i withermzh, "Dontvon
R whot mn vetond tidei 57 Danmg b second vear o teach
mg Eogtinh Vg bl the dea that one was o stidents toowinte
worthd be teo sk them to explinm what they were done i dierr otier
Ciees HIo alostnatad this o e by rcarac i datogue wath o
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EENCING WL H W

sand Wt o cvplam e to e Tel e what vou Jdo

whenvou docparacular Cicmicd asaenment

Crang wold me he mied das approasc with severa! imdinoduoal s

dents durme s il ven o Farvaod, thoweh pever wurh an cotine

Cliss Hle s ot meerested e die 1 got tiicrested ot s prine-

ple ot camposation " Hoewould vontmiae baddnngg on the approach a
Aniherst

Band remembarn that soun aier Crng omed the Fnghah 1.
hesnggested shing stndents o wre sbome then experens e m othe
conses and that he mrerviewed teodne members e bodosy chon
s ad odher deporarents to sohor wdeas tor w FIIR assigiimnents
Acvordim e Bt Cras swoned stwdents 1o masbate “therr expen
crces s studente e the sorenoc cootses o boelsh whinch woudd b,
petcbinbio oo iebods Vb s e Baad wenie subiedes Proposed m
nuatheriateosand this was very imteresting. ooomes mdd sall s of swwhere
sonndr e e e Berweat Tingoges Can vea sy that ot s ilhe tausn
whoere vou hnow ar e ot g overhd NP nees Nt s ot verlel
evar thoush peopic co o tdhang abour it G dic toee and weang
menphonod Brrrge vou hew someone consnenting on anew
recondie by e welioe bons coe] T Baend added T And o we had
viznients e tedeow bad assizmments onomathenin s and voald
covswhar e ehe T of Eoebabe and soud s swhoe ot Janies o
e ehior b0 Bl sonidi sue Comre contniunon
s staze Fhe contnibution wos wiew dltive s thrag bt 197sE
IR

Crngctold me be ramemberns b oo Ot Clsers the Bead o
the Dicdo dep et s 0 W e
asstepments i Dnchab compoaton thar woll sk sesdens sohoe oy
Lioss ond how they et to know e, cepectlhv b eothe caperon, e
of Brodosy - Wit doson 037 Cong o e i the nnes “peapl
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Coararnny tie Coonis
cot e really mterested i the nonliterars approach to compostion, i
vou will was helpimg a tend of nume ae Harvard wath a book he was
wrinng, the ude of which was Wy Soadde Arones > Hins swas one ot the
st books about atom sty and what st meantm modern s
ence” Crang added dat “mmportant changes were occurnng thenon
che philosophy ot sacence Finstem had sparked revalution m phy o
Witk brought ihe huiiai capaciis o comsttactiag g model of the
unmverse o question People ot my zenerinon huad to onlean nun
ot the tinges they had been wught Tebecame dear thatwe bive mia
world of probabihites sather than cartaimines We boan to take it to
cranted that there were things gomg on thae we did nos undertant
MW \'[‘!'.'d the suboonncions ton L'\d”ll"k' h
U nhihe Band. € e discosed the mediecal context of Enghieh
Py e 1 somc densth Speabang ot the history ot ten himg g
ey, e tond e thoe Frebeb bosnr Becec cpnotession b o fome, nnd
tor o doazs tere most ot the peeple dnt tiizhon swere cente orcenta
nopeople hes the Meholle man” md thing ke thar and they had
sl o ot ot mdoi i, Bots avete watn,aany tow people
Betore the 19200 betore R toeds swho s practicm penple ricd o
whdress the pertormance of she magmanen 7 Cratsad thacthe mod-
et history o the protosion “hegan e e 19200 e redadhon g
Vol e e Dol s o o dde i coeeen
Gond s aorses TW en b oehed abaot spocme imtucnces apon Eoghish
I 2 Crng eane st craditro the contmbuoons of Roibare Fros and
In et Thae,
G sandth o bazh T e . cbhort breeran d
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FENCENG WiTH WOl

Uontormed stdenss o aovar-cnd dassoom e inhenst College,

Boe own tnnbang and thioveh i on Eoghsb 802 1ot when
B b B '

b e
Hoaniiiaa

Coan tondaec that Kenneth Borke had had cnogor mtluenae on

ton i

o
wdenintied ne G note pueonelh
Plo i i
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Coanarting Ha Clons

Wts o deiner on e Ambers caonpus Caarg was guoied s sasaig tia
I ke was Tone of the most orgnal thimkers m Ameriea toda ™ b
Woiean Frtciand, who swas o stadent i © gy 1949 30 section
of Eoghsh 12 v that when he Prtchard. subsequently read 1
Gyt Monec, e tecogntzod pereadim g rhot Burkes “ihicton
il dianatsti way of thinkang about commumeauon’ was some
thing 1 had tikenom hereand there m o treshoan vear. i Fng
b b ooeise Craeshadroad Butke

e hond Poren, who bie Pratchard s fonmer student ot Crngs,
Feo sttt that C o was T ndevored teader of Kennetle Burke, nearly
ae o s o FrostTorem 27 Porrrer s s that TOrang at one tnie i
die Caiy fittes, proposed hanging the vocabulary of Laghishe 19 '
whtch was Broseers sophomore ireriture course at Amhent. ™o s o
P T E TS S T T AT S A U I L KT Vo bpunpee ™

B LY TR T N

i

Phe angm vnone Aot poopic toeain s bprohitonation
o et wzu e prevaeds Boseeva And evenat the termmolo
oy hd been wdopred e woukd not have nade the emphasis fess
Proetoen stnee boontsan sisre e e the donatne o the drame ot
ord ot swords, Tesemiies winn Burke s s toebeseven i

T s

Well Fetore e encountered Burke, Crag had had 1o jom with
Bonnd and Brower moaddiesang e pedagogmod datlenges posed by
Wonl 5 W 11 Crng todd e that dormg the war vears il three of
dem uneehit aiood the ook, desitng wien studenes s ey G
4 whethar they atrned 0 Ooaber or e Febroany or m the
aii Doand ramemibers that mmmedneis aner e began. thie
College b ootk o to e ene Army ot Awr borce progam
dver other The revubr sandent body abl bt vamshied™ O1978b0 T
P b s mieant thae tine Do would Gl me up a T the

Sl vind sivs W L e oo e thos
Fere o bode 7 A Bt oo she o BV o o ATEnch Floss o s
cons Hhows ot odoes Eriedsh meets W hen the dom had pien hun
st Mt aendd cb s e wth Brooesar e G e

ool b b e s veed e e hi s compoation,

G e et npionsd on s shon rorm b ned e
S A HY FC SRR T TP TIUNI DIPEL I RO SIS R R



FESSeISNG W THHE WORTDS

Uatormed studer.s on the Amhert College campus during the TVorld 1y 11

I

whatesar tine wasavababic i Crag remembers they ceneridly hod
varoup of el cades i prethighe schooi, agroup from the Unied
Stites Malirs Acidenn (USMACand o groap maming o become
weathor obsarvons Avcordimge o Crang the USMA stdents generathy
sonveddoran cnere ve s nd he taldme thae s cave thon mavea
the cqualent ot freshinan nd sophomoere vears ae Ambent College ™
Bard remembers thacthe premcetearofogy students swere e the college
for o acht weeks o preengneer g group stnved onlv et
wochoandapre Wear Posae roups whindh ied shieady sean conibt,
staved tor three monthe e v tha dthoungh be md Crag and
Brower Tund hrde more woowork swadh than ™0 mmneogniph niachine
nrd o w7 they took thar wank waith these wartnne groups “ven

v s thoa cantnbtion tothe s cttore - 978,

ooy regandin

2 The pace could be aruehing, Bard told me " There was o
trme there T ranght three hoaraom o ditferent ws o asagnments |
dont knose how Tt e T ovhinsted aed we were v
Hronver We were il under creat pressure ™ He s aha noted that 1
P W e STy o e thiese chisses the best we b s good s
we oo e i Ambastcbie THTSR 20

Bard behoves that the war plaed snomstiimentd role e the

i . y 1 . ] .
o et e oo 1 20 mdc seeic o TR C B GUTINE The vt




Charting the Coune

that e and b colleagues refined the pracoce, which sas o become
Natliark of the course, of devismg, mimcogiaphimg, and teaching
ronn sequences of short wrting assignments, fowas abso durmy the
W Brd recalls that they began nmeographimgz student papers
md usng them s clisroom teats Baird tobd e that the war was the
tinng that shook us up ™ He explauned duche and his sttt were torced
to develop wreat thesibiliny They had to learn to make sets of asagn
ments i veny short order Thes had o learn o swork swaeh adude stu-
FlLitlsenh W Dt wais poibiaps of miost siggnticance was that they had ro
Tt to otk waeh stosbenas w o hodd then londs secradb o rhe
dembmds of then aeidemae and by iees dhat otten, s Bard told
me. e ondy wnnme: they could doowas swohen we Bad dicnsm the
iereom U Bard reported s Pode i beoand Bns sorrome statt had
round o the stadents e goiorm had the commeoen knowdedye of
tont e aand thiat assiginents deabing swath techingues fearied
outstde the s haoolioom were unnsually succestul ™ e reported i
P o comnutoe ocod wath review g thie Anhensc anmmeutunm
that, dormg dhe wa b anad s st had Caghit Engiishto abou s

oldices md hd

proved that we could cootrdenty taoch wntin eo adnnost o
Zoup ot people solony svowe could cainch thern atrentoa tor ot
coeensene AT ae e o de s tel them o o headand wnee,

Lo R Foan i b et TP A e PR 3 oot

O T S PE SN

Phe Pooh-l b 2wt seen to hrnve discoverad they coulih most ettes

ll\\‘}\ Cliy

e e stindonts b sz sonng ek that teeed st

poariee ol st st v ety ot

Bt onneplns othern thanowhiere the bewn

Ao the cogrse tnneet 8 peliet iesd Hi These Wl vedis diid
don bechd s the Foghide 12 colfection me the Amiberst Colieue
Vo hince s st of twenn ta stz cnts on boamdinies T dhe
culi et ndaod wequence of assagmneont Eom tindsndat e hoee
b Inhd the patrern for e even boneen segquieniees Boord wooid
devatop sabhoguenti This wortme sequen e yhdieates mmoreos ey ot
ot wbkn Band cobd e abou the constrapr on Gl nnhras

| R 1t s T T !
Vidite. Ui b Diis voriie e sy AT i B bR Ty oS i




P L

FENUCING WEHEH WOR S

reards to what they expected these students o accomphsh Bard™
authorshp o the sequences which was apparentdy used o the tall ot
T malb secoons of Foghsh 1Tocan be adduced trom a memo sent in
Band o Brower and Crag on July 4019404 oudnnng b prehimmarn
tdeas toraset of assignments on boundaes,

Accordimg o this outhne, the frst seven asagnments m the series
were mtended o show that bines and boundaries are made by men tor
particubar purposes and that the natre md exacmess of these bound-
anes depend on these purposes. The next three asagnments were
mtended first to demomstrace the madeguacy of wgeneral theory ot
boundaries o bring order out of the “chaos™ which geographers
creanmeer mthe actnal worlds Bard hoped they would abso prepare
students o consder “the Fanguage Froblem swhich we tind ae the
heart of evervthing, of course” Other assignments e the series had o
dowadh how mope e made amd used md wath dhie Baildine up a7

vocabulary tor ceography The acoual asagnments are buthe around a

. . R R A TS | N e ey e N e

collecton of mmicographed passages mcluding an acceunc ot a sport-
mg event at which a ball was sind 1o be “out of bounds.” aegal record
g boundan Lll\“l”('. adicourse onthe (\‘rrlll\rl.lhl_\ ot brrds. discus-
sions ot the overlippmg ot cimate zones and ot cultural regrons,
techmal descrpuon of the Connecacur Raver Valtey fow land. and
paratiel desenipoons ot the Arabs one more saenutic and the other,
g trom Doughtv s farels in b Deserta more Titerary, The asaign-
manits tend o diect student o analy ze the language of these passages
= by carnving onca detuled Bst o s many as foun or even ten separate
steps Students are ashed to nuake Inesctor example, then to reartange
the bty accordimg e some craterion, and tinally o explam what they
e dones Phey are ashed to detine terms by comtest™ and to trace
B poardled passagessthe meanmmg of o paocabae terme i <hate
Fhes are ashed st one pomt o transhate & map mto Fnglish and e
another to nake anap trom atable of satstios I the case ot the fegdd
Aisputesthey e shed st o detime “hoandany i the tonms of both
- the phinnt ard ot the detendant, then o explan how the comt
cstibhishes the rae boundanv and il o vy whae e bonndany ™
i i ths contost B thie case o thie ponllel desonpoians of the
Araiss they oe ashed to st the nses they cansee tor caddl of the
sooounts und to vy which s bertersor “betrer ™ tor whach purposes
Ple stines s o « \;‘il‘l\.‘\ the wass mwindh NERIN I"]!\'I\ () gt

s cchaos by babine oo oo wond




Clarnng the Course

When 1oasked him about the sertes, Bard msisted: “We weren't

mterested e geogaphers, We o were anterested an the wav AN

GUAGTE makes order our of chaos Over and over agam we consid -

ered ow Linguaee does this, We nei mto opposttion because many
preshimen assumed that the order was there, out therecand ol ey had
toc o vas Took aiid thoy woudd socat T dcie soa8 Voo, fanaaay
Poue Wath respect nonunally o these boundany it but
wtadh to b ogdhisie £ 2 asaignments i genenl Bard added et
ap ovanplos of how T orgamzes o chaos ik the assian-
s coneiy but not s s shoved aeatimaenute This s
e Al there was dor me at dease s fot of funomoae | bhoghed o
cood dead T detter to ROV Loy i

At the vime te s Bard and s colleagues were teachmg trom
Phee Borc s asacnments, b alos Comrree on Fong Roonee
Foiny was et mnder the chonraansings ot Protessor Gonld
Renmeay nb Ambierses phliu\u}*h\ \|Lp.lrll||cl]( to constder the currie
ubin and polioy diccnons the college pght bos tdee attar the wae,
s comnmnitioe. cotsttutcd onrgiabiv m Ocrober ot P40 was
voconsntaee b Febrnare of 1o e seork had beenmmtennogpe d
by the s Babbocr ol PS03 A The reconstonred commmnteee ot
INcvrc Gty Jooamber ot e ot
RETII PRI Cnd the one e b bow s o b s natosna b atientoon,
oo New G slunn v thar tho Zvoostblnh o
G e T by daqaiiied
Ohrois o b oy the ae ek o o
tost of the teconmmemdatons of the kennedy Comntee o

iy r . Lo T B o
ot i e N Uit b ticadicas s e e o

AT T
Vinherats Noew e nhinn woes i b naiber of sonond e
hoar curnoan e mstated ool SO o v erstties vcross th U
S Srresn the meeedn arcrmath of Workd W 1 daoonnd
IASIRRRIE Picdonn 'n R\ullli.‘h [ h'.h(\ thi ‘P'ul'}h wWiorii vl Il'.\ Pords s
cendnopent o G Loty e b S ot b
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PENCING WHTH WOl

reluctint erhier o relax disapline or to restore the measure ot elecave
chonee which studenes had enoyed betore the war,

I hree Amherst College reports dewenbe the carricabar changes
which were undertihen at the college dunmg the New Curneulum
seas Tho it two of these the 1945 Repore of the Faadry Compitree on
ooy Koy so Poly mdidhe 195 Roperr or the Rezien Comnieancc on th
Nt Program, were published rogether s 1955 a0 uangle volume
adied Dy Goal Kennedy ond enntled Edfecanane a0 bdier-1 The N
Progrom. The thud, produced Iy Protessor Fawrence AL Babb and five
other members of die Amhent ficubeys appears i a 1978 volume ene-
ted Lducaron ar Ambosa Reconadoed Babb and s five colleagues
choage dhat che 1945 Roperrop e Lacadty Commnnee on Lo R Pol-
ty ranks among dhe deadedh ano clecovint documients ot Anieriean
conho et hatony 7 20y

Fhe ann which Rennedy and fas conanthions ot the s repore
wohnowdedued ae dhat time was o establinh Amberse College even

nhont

EEEN KRR RO PRTARN CR S L TP RO PRV Caoouloos o ado

ot
mtcthoence™ 1350 Accordimgdy thoy urged rhe college to make
P St Pronite to secnte o casing nnnber of stadents ot high
il T ST They recomnnended the adopuon of o curnculum
which would onve cnh ot these sandens “the sense the Be has
oty of knowdedee and mrerest wath b ot s tellow soudene”
20 oy vears Trers Amhonse College historun Theodore B

Corcene obsarved tiat the tanners of the Now Currrcabinn did noe

o b rcet iy contnadinotion benween thieir destie 1o1a bt
Giichiv comorc dinense pooion ppicants e dierr nsstenoe upon
avsiutenian ot aorent cducimon comses wi ich wans o be pore
Accvaidencomete s regqureneno. imd los oolerant of dnverse

TN

B Vs o Gy ani e onier iaibers o thie connmmittee tha

o SN Gt ot dtrmed the Yimher teoules s oade
. o
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comnnatto s b whor e thiougein o
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Charnng the Conrse

entirely proseribed (395 Ther plan called tor treshmen and sopho-
mores to take 1 hen Toad of Core courses 1 e hvat the three broad
curricubar arcas of mathematrcs and the phastcal and biologeal ser-
ences, hstory and dhe socnl sarencestand the Lomanmties. These would
motude Toghsle 120 Hhistors 120 Saence 12 ard o Inmanmues

course T b P9 Saece i 2 and e batanmties course had vet
to be developed. History 1 20 although renamed. would contmue
from 1 counse th Western cmalizanon dae had been ottered at Anherse
for vears 2180 Bogheh 1 20acconding to the Kenoedy Contteee
“has prosed et an etteane coure and should be required ot evers
stindent” 4y

Fuoghsdi 12 md the hunamues course were v he tiken conan -
fentiy s it cowses, whinh together would mindi dhie freshinman
Pogaitoniont i thie himantes Reneds 10332290 b, Bowever,
there was some spartig over trt Lheoadore Bard told me that Gl
Kennedy id hoped to model the proposed humamities course atter
the tamons wreat books counse organzed ae Columbia Unnerainy m
oA

v Tong el Ko dy AT B eeb et e o

and e w neded v datand we sndc T ec os teach the eerarure
andd cive us tive hours aoweek mstead of hivimg two courses. three
Bouts and diee hours™" T toral protese, Band and s st

docTued o

W the st e tors i b oocbshe T2 v sworkes ot Tonent

tn ot the Do noniond and e intesr e ot Froshiim
Lo edie whinc b e B heove e o boble cowchbbe maver no
e oeeds whieh v Fhonmmites Coarse praposes tooilb Wee
Foave Jdoodtopod o metinads of orrentitioen aadante it b
O TN I N PRTRL T PP SR TS PR AN B LT R N A AN
it et h basdeds b2 thocene b well oot
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toctte ot those who bk 10 nove Oeotcd m kennedy i
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PENCING W WORDAS

Although the New Curnculum was tormally adopted by the
Amberst faculty i Lice 194303 mmplementatnon was delaved tor two
vears miorder to @ive tme both tor the college to readjust to peace-
tine condions and tor the tacules to plan the mandated new courses
iKenneds 1935, 191 A compheanon arose when the number of
potenuab students seekimg adimision to the college atter the war was
swaiied by hosts of returnimg veterans, The ireshinan class ot 400 w-
dents admitted m 1946 was nearly ewirce as large as the class adimeeed
m o4 had been (176,191 and the ol enrollment tigures swelled
from SAstodents me PR 410 L6 11T I8 and to 1201
1945 4901935, 197) Meanw hile those attempng to plin the new sai-
ence course stumbled over 4 number of disagreements, wath the result
that Saience =2 did not tinally gel unal Armold Arons was appomted
to the taculty m 1932 and made co-chamman ot the course 1209y 5ull
another plannmg problem was posed by the face that the proposed
course foud tor treshimen was mnsuatly heavy 118310 No one kiew
whether the dss adnited i 1947 480the tiest to encounter the New
Curnculum. would be able to handle s requirements, but accordimg
to those who reviewed the New Carrcalimn m 19547 Hbe seudents
Jidat Thev did i becanse they head the abihine were challenged by the
dithiculen and ok aselt consaous pode s thamselves as “guinea
pies T Accordimg to the same report, CAs the whole college
ciaduallv went over tothe new program, teshman vear seemed com
paratnely Tes ditticult and the stadent body came o tike amatter-ot-
cottse arttnde toward the harder work ™ 1970 Stedents swho Tad e
the cround rummig atter World War HE not only took Ambersts
Jennands e sirde they established asmart pace tor then successors to
tolow Taaspescthat Cold W nuhtaney abso openaed to heep stan
Jards hagh

In the Enghsh deparunent. Protessor Baord worked waidn an
ciibized st ot bt mstrn. tors sone ot whom ke Wodker Gilson
were treshic desommissioned tome the baidatichd o adapt Foghish
P2 o the requiroments of the Sow Correndum Sevenb docmnents
swhn b Bond soore me 1994 37 mdicate the natare ot us prepananons
ton the tansition One ot diese s thiee page stacement which Band
wiod tor the Commnzio e on Publiczng the New Curnculum tih
s e ol ow ne b prepale RETO TN

B s pobhe starcmient, Band addiosed the mnve B Bl 7ot e

Nowc G ntnain asserone tin Foodsh T2 craplose d dhie Do nons

- NN -




Charting the Course

The facudty of the Ambherst College English department in 195 [=52. Seated,

from lett: G, Armonr Crag, assodate professor; Renben AL Brower, professor:
George F 1 cher, professor; Theodore Baird. profeswrs Newton £ McKeon Jr.,
protessor and dnector of Converse Memortal Eihvary: Coan L Barher, assoaate
prefesar Standing, trom lett, TV T adker Grbson_aistant professor, Robo €
DPreyer st Robert Rows Staley istmator, Bewgann H. Lo Note, i,
Rihaod U Wandehch imsrniror

wethod and prowated the mtegration ot knowledge, Fle desenibed

Foglsh T2 as alaboratons couse. notny that

Lhere are o leceures and the student does novequired readimyg,
el stndens supphes Tis oo sabject marter tor wrimng thats.,
we ash the student to put mto English what he haslearned. both
m ad outside the chissroom. in Ferin 1we arbiranby it his
material te physical actovates skl e the sworkbendhe plavs or
srohes trom games, nansy of them pertormed without any v

bal accompannnent. We ash the stdent to become consaous of
his particular abihiog to sort out those actions which he hnows
he cando welland to wte about then As teachers we encow

age the student to beheve that whae he Tuas Tearned o do he o
put o words,and i the detded cnnasan of paracuba papers
M TV Fo CNPIUSS the }‘\\\\Il\\c relattons berswesn the vrder ot the

wondloss action and the sructire of the Enghsh sontence




PENCING WHTH WOR DS

b the same docament. Bard deseribed Amherse College oy ™a
unnerse of hinguages,among which Enghah werved as the comimon, or

unihving mediin of communication”™ {2, vee note 810 He declared thae

tor the Amberst freshman, at leat. commumcation ought o be
posible. He oughi to beable to wlkh and write abour his experi-
ence with gaones and machines. with biology and chemisery and
Instory and cconomies mosuch o wan chat a peron ot ordiary
mtelhgence canundersand him Indhis behet Enghsh 122 oper-
ates, that i the act ot expression knowdedge can be umitied. 13,

e note Ny

In the summer of 1946, Bard tor the firste nme emploved the
pracice, winch he and others would repeat. ot drattng aseries of
astgniments tor the commg vear of Enghsh 12, 0On Auguse 3. 19406,
havimg worked oura set ot asignments tor the talband b partal seector
the spring. e sued o twentv-four-page memorandum entided
“Enghsh 1-20 thseony and Content™ and circulated copres to Ins
statt. The memorandunm. conssting ot ten-page overview ot the his-
tory of the coursesasummary of is methods and objeconves, and the
SUHUCTICS ot AL TN Buaird had dratied. lL'PlL'\L‘ll[k'd 4 ~ort of
teachers guide o Englnh 1-20 Bard mtormed his seatt chat durmg
the vear aheado which he deseribed as o vear of ansinon meto the
new curriculum, they would be responsible tor teaching some 480
treshimen {2y

Bard expressed reluctance to detine his theorencal asumptions
too exphertdve He explamed thar “Engish 12 s not a body ot meta
phasical propositions, a sestem of logie and epintemology. complete,
tial and known as the trudi, Te s not a content course m wineh
teachers transnint the s, rales primaples of writing”™ {1, see note 9.
Radheran inoan untrument. created by purposetul effort, to do a par-
tcular thimg, 1 means to an end. 4 force to motivate action™ (R), Tt
should motvate stidents to make connections, to relate new tdeas to
oldand todeirn @ Burd enjomed iy seattoas he would Ccontinue o
do long atter 1946, not to give students ready -made answers To do o

might mtertere withy therr !

carmng. “See to 1t they make the com-
ments he msnteds " donteell them things™ 5 He bkened the role of
wrnme teacher to that ot an athlete coach creating “situations

practice whichwdl form halis of succestul pertornance” (.

39




Clarnng the Conise

Lsatrd began the historical overview section of his memorandum
by seatang that English 12 had evolved through troab and crror ove
the period of erght years (1 see note 9). As the director of the course,
he had alwavs behieved that it should be possible tor the members of
hirs sttt to conmuncate, cooperate, and even tearn from one another
(2). He explamed that he and those who had helped e develop the
course tearned carly on that “we should alwavs make our own exercis-

evad tind our own esamples” G Bard was caretul to e credit to

the most sermon of his colleagues, notmg that the course ook a post-

tive turn when Armour Craig proposed having students write about
wiat they were learming in ther other courses (3). Argumg that 1t
took another turn durmg the war sears when teachers found that
“astgnmients dealing with techniques learned outade the swehoolroom
were unmsually succestul™ (7). Baird credited Reuben Brower with
having developed “a trustful senies of asgnments on the order of
actions m g technque™ (8). At the conclusion of this section of his
memorandun, Barrd declared that "English 1-2 now takes this shape:
term 1 students write onsubjects relating to partncular acttons which
they huve pertormed vutside the dasroom:term 20 the students write
o subreces derved from ther courses Antherst™ (8).

Burd then hsted twenty -imne asignients tor English 1 che tall
and cighteen of the thirty-two assignments needed for Enghsh 2m
the spring. He mtended tor his sttt to use these assigimments i come-
mon. and he expected every member of the sttt to particaipate
revisig thenn. Weekly sttt meetmgs, s he expluned ma memoran
Jum on “Some Practical Mateers” !t would serve as the forum i
which to revise the assignmenes. On the second page of this memo-

randunt. he mstacted his punror cotleagaes that

Whonever vou see . posstble mmprovement m the phrasing ot
astgntients or lead tor new assignments make anote ot o
mstanthy and share it at the weeklv mcetimg, Keepa part ot sow
mind on the ne s week S work for thos vou conrol diectoion |
Sl send yvou i advance of our mecting a tentative, 1 possible
It of astgnmients, Ay suggestions or anges whidh oceun to
vou shoald be discassed ae our mectmz. mnd at the end ot ow
disctission we must hnow what s e are aorng to dotor the
nest three or tow chisses: My part e all dins wall be e orvngs to
mamtam the hind ot coherence shuch Thave ted o espiess

it lﬂll_\_’ papt |\UU nowe “] fsen vou

-9 ~




FENCING WHEILWORIDS

Fhe twenty-nme aisagnments Baord outhined m August wers thus
discussed and moditicd by s entire statt, and from ame o tme
throughout the Bl Band ssued memoranda histing new or reworded
astgnments. By the ame they were finallv given te stadents, some of
the assignienss had been revised and re-revised three or four mnes
Probably becawse of the carrcular rerment e the college and because
ot the several new anstractors on his sttt Bard provided Tos soatt
thie tall ot 1946 wath an unusaad number of written suggesaons tor
teachinge Thus it s posable o torm oty dlear adea o how his
asstgnments for that Sl were acomalty taught The documents which
are most usetul are the above-cieed memorandum ef Auguse 5 on
“hnghsh B 20Hhaon and Content” and athree-page memonandum
dated Seprember 1501946, 7 which contams revised assignnenes and
directions tor teachmg the first as classes ot the terme Bard S diseus-
ston o the tall T9 30 asagnments nbas 1932 wadde on " The Freshnan
Enghish Course™ s also usetul.

In lns memorandum ot Auguse 5. Baird ntormed e new mem-
hercot s sett that Eoglish 12 was selt sapporting enarely that it
ciploved no restbook, and that his proposed assigniene. together

with studened responses to them, were meended o provide the nate-

rialtor our classes™ (V. see note 9. When a teacher had read the papers

N students svrote e response to any partiealar assignment, he was to
connnent upon them and then to select exemplary papers, or portions
thereot, to nnmieograph and 1o discuse swach i seadents gt the nest
meeting of lus Clss OV He could call apon the deparimenaal secretan
tor help with ovpmg and numecographing specimen papers.

Fhe procedure that was actually established was to collect one
asstgninent, give another.and discuss a third accach clas mecting. A
teacher who taught on a Mondav-Wednesdav-Fridav schedule, * tor
anvample, began a Wednesday class by collecung the papers written to
the assignment he had given on Mondav, e then diseributed numico-
graphed vopies of specunen papers he had collecied oan Monday,
Ihese m-class"publicanons™ were tor the most pare, handled anony -
mousheand the pomt wasctor the dass toudge how well cach student
author had taced the queston put o i, Acthe end of chie hour the
teacher gave o new assignnent which he expecred his scadents o
complete tor Foday Fach teacher cove three asagnments per week tor

cleven wecks then saamned o long paper and adnoistered oo1inald




Clinting the Conse

exan it twenty o more students persecnon, the teacher read asn
OF 1NIOTE NIV Por sedtion per week.
- Students” csavs were not graded. As Band expluned o Tusstarrm

his memuorandum of Seprember 1A We do not put grades on then

* papers. We do correctand make commenis. We do gne arades when
Ddean ks tor tem” 0F 20see note 120 Tn s memonandim ot Augost
- 3, Barrd suggested that “the most sensible comment tor many ot the
students papersoweek atier weehowill e that e doesnt know what
heos talkig about™ (rinsee note th.
e nominal subyects of the assignments Band had drateed 1o the
T Ll of 1946 were “techmgue’™ and “leanmg” and they aalled upon
vudents to describe the experience of pertforimg a phyvacal action. In
- s tnemorandum of Augost 3. Bad advised his colleagues to procead P
Py asking students torellh what vou didoveu cnalwans el what vou '
- Dids it s it vou kioss shae sou did™ chosee note S The fsg few
g astgmneiis mthe sequence. he sad.were desigmed to gt the course
cotng by encouragmy the sident o tink abouthisndienee and the
content tor s wrntmg o I s memorandum or Seprember 15,

Band cvphimed dhat die st tew asstginnents should serve to

pase the question of what the mdwadual sadent knows i gen

codband mparcealas L Then thoy voncentiate enan e unple.
here s sotmethimg v particular Thnows The words most used will
be ko, bom dos T Teaned e rest of the course sall detine

T these words Fosee note A

- At the fint mecnng of cveny section of bl Tostudens were
R whed toaddress 1 bret ogaphincal exercne medases Thes were asked

to descnihe therr previous schoohng, e experiens oom reading and

wrinmg, tin
o sonenate mtoraton thar would beip st o e students
B tanies and Fices AU e end ot the homs mstrnetons wse studens then

tr -t hotewotk issicmnent

V1 et e voun tesetinoos bar vt s bashndby b
: ke 0 b of subrects o cxporn i de bl
. G vens koo o baos
TR
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bi Selectone i which vou clam speenal CXPeTtiess.
¢ Gave reasonis to support this clanm,

s Write a paragraph. one pagem which vou write out by

coasan U English paper”

The directive to wrtee a paper “as an “English paper™ meane thae
the stndent was to write a cohierent essav, not a series of answers to

sepatate duiestions, The purpose o die assigmnent was o get students

to begin thinkmg about acnions thev knew how o pertorm As Bard

Liter explimed m lus 1932 arocke on “The Freshman Enghsh Course”
s Amherst treshnan could “successtully pertorm a number of acnons,
sote o thenr complex and subtdde all of them requirmyg some capaciey
to ke ashape.to putm order. to see what to do nest. to begm and
end” 9 A acnon dhe student conild pertorin could serve as

subject tor s writmg Moreover, as Barrd explamed. writimg et

o cnonat s something the sandent doess md the teadhier i
at putting the stadent nea posmon where he can doat The assign-
ments are our means of locaonyg that sitiaton m which the -
dentknows what heassalkmg about i which he teek the desire
o express whnt be knows When we nmake an asignment ¢ do
not sy “Phisctse - o TWoniee apaper about U but ginve such
L'\}‘Il\ it directions that onee thev are tollowed the student wall
find hnmselt wvmzsomethmg he did not know be could w194y

Pz dhe socond dass penod. Bard suggested m lns memnoran -
Junot September 1omsoactors should desanbe “the conducr and
machimeny ot the cotnse " They should explun thae Fnglish 1 was ot
Alecture course, Jor] acontent course. and 1t has no requnred readimg,
e acton™ " e paper they would asagn at the end ot the o
was destzned to cer students to dnnk turdhier about acoons they counld

erform and wans to wite about these pertorin s
}

SN e apern o paae

avpeiteess which vou cham

Iy s mpor bt ton e stodent rons hooas g loerirons subien 1o

vt o Ch By he nche i dittcole oo procced aoth dhe




Charting the Conne

neat several assymments, The dhird cliss penod, accordimgh was
designed to give students the opportunity to change thew nunds. Dur-
myg this pertod. tor the Birse times nstructors were to muroduce the
proceduie of disnbutng minneogaphed speennens ot what studenes
aad sorncien previowshy Inothis cses the spedinens swere responses to
asigniment #Eselect somethmgg mewhich vou chin spe ul enpertise,
Instructors would discuss these speciiens with their students betore
civing thent assignment #3As b demonstration ot teachimg proce-
dures, Baird nimeographed o paper astndent had witten on "My
Flobbies and diiributed copres to hisstatts > The student had assereed
that

Ay hobbies are mostly o the spores tpes howeversand T
mterested too m model planes.

Os this Last T dnok T am preay expert because 1 hiow about
many dffcrent aopes of plane: The thnll of vy vour own
model too v sanething not to foreet. and | lave had o

finnes

Bard suggested that an instructor leadimg adiscussion ot this papern

Liss should ash: " Who would be mterested i s or " Who would

Pother sath this except g parents” Phe nstructor should abko ask s

cdents: " What other names of hobbies could you subsntare here
without violinng the sense of the paper?”™ Band observed that the
paper night as easthv beabout ke o as about v model
phines. Towas an example ofwhatoa his memorandunm of August 3,
he had called “themewnong, or "write anvehmg about antthing for
amvbody T writmg (1, see note 93 I his memorandum ot Seprember
13, Band sugeested thatan instractor dehng with o theme ke the
one on moded planes should Tead ns chis to recogmze that the wiining
was Chad ™ and thae 1t was bad because it subrect was notoand perbups
could not besupported This discussion would prepare the students to
address assigmment 230 whneh would mviee them o teconsider both
the sbjects they were dhnnmg to know and tharesoorees for sup-

porting these clans,

Voo Bapress wnn the sabiectaon Jthe] paper st handed m

b Redetine tns subiectso that s manageable mthis connse
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Assignmient #3 was the first of several i itations for revision bl
into the assygmment series, Bard suggested dhac e mighe be done i the
List tive mmnutes of the second class period and handed i together
with asagnment #20 Fdeallv. the student would now clam to be an
expert atsomie kind of phvacal acnon. The touarth assignmient would
ke thatexphee

40 Winte apaper enan acton vou e repeatediy pertornied
with distincuon

by el exacey how vou pertormed this acion onca paracular

[SIWNENIRI}|

Ehe asagimment, ke others wlich would rollow, called tor nuarra
tve writmy about g specitic experience s subjectsas Bard explamed

1 his imemorandum of Augost = could be “detined in terms of what |

didawadh vy body T el note 99 I his memorandum ot Seprember

i3 he direcred b tellow teachers to steer ther students away from
vt about somethimg commonplace, ke broshing weeth, Jor|
mMowing graiss” {30see note 12) Serving a tenms ball would make a
better subjece. But even with w good subject. as Bard Later pomeed cut
m hivaracle on Vb Vreshiman Englnhr Course.” the student was ike-
Iy to have touble explammg how e did whatever 16 was hie was

clinmmng to be able to do well:

Astudent who v good wonms plaver sets out o wiee o pape
o swhat e does swhen he serves o eennis ball He knows he
Knows wiat he s wrninmg about vetas he begin to addres hun-
selt to T sabyect he mvmedutely enconnters the mescapable
pror that his conscrousness o s own acuen contanns a large area
orespenience gunte bevond his powers of expression. The ns-
cilar tensions. the thyvthm of Tis body s he shafts s werghe,
above .l the tect ot the action by which he knows a strohe s
vood or bad almost betore the ball feaves the acket, all this and
much more hes bevond s commuand of inguage, and rendered

Amost speechless he produces a e, (1932, 193)

A selecton of sample paragraphs writeen by stadents m Walker
Gibson's section Loancresponse to asigiments #2 and &3 o the tall

PG sequence dlustrates Bards pomt One sandent tound e ditticule

=496 ~




Charnmg the Comse

o write about satlig because “meaddinon o beng o nghly desel -
oped shath e s also i art™ and because “there wa certam "Feel tha
boat and sahing which comes only with long practice and notalways
ther Another who began by detinmyg tishing as a “science orart,if
vou please went on to sy that s tishing skt a feast 7570 o the

bacde” He concluded that "tishing ssulban unsolved myseery™ and

that “just when vou think vou have mastered e something happens

which completely undermmes your pet theories” A third student
declared that “the tichd ot horseback riding, n wlhich Lhave chiosen o
comtder myselt iy expertsrequires from s experes both aknowl-
edge of horse and =portand the ability 1o control vhone w ih a great
deal of skl

One cannot help svipattuzing with these stadenes, And asatae
weren't fard enouglt sunphy to describe ow to satla boator fish tor
s, or ride a horse, the fitth ssignment e the fall 1946 seres sked

students o explan how they had earned o do these thimgs

3 0 How did vou fearn this aconon?
Iy What did vou do o learn®

o Detine Clearn”T i dhis contest.

1 he question of Tearnig would come vup agam Later nnthe series,
Bt tirstas Barrd explamed to s statfmchis memorandunt of Septem-
ber 13, he watited to spend a tew class pertods buitlding up the vocab-
alary ot the course and comphcatng “the detimoon ot the Kevawvords
knon and knvicledgd™ (30 see note 1210 He saggested that an action
“which 1 student knows how to do™ and “has done repearedly and
rceestully maght be catled i and one which he has done
accestilly only once” could be called ke oy T s sinth assign

ment. Bard called on students to deseribe a tluke.

foan Write a paper onan action vou pertonmed once and onlh
ance with distmcnon, an action you pertornied once but
were unable torepeat

b Ll esacty o vo id e

In s memorandunm of August 30 Baind suggested e “ratling

dosn i st aind adig on oo feerT conld womve s e nnple ot
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Hluke.” Students could be asked m class to distinguish between a case
m which someone felb downstars and Linded on his feet and another
case where he broke Tnv i This would prepare them to andertake
astenment #30 Fast, however, they had o address #70 which was

another istinee of L imvtton tor revision:
Roeswrite asignment g4

Stceasicnment F4ws the one mowhich the stadent had had to
desanbe o techmque, assignment #7 allowed him to reconstder his
desanpoon i the hght of what he had wintten subsequently aboat a
Hukhe Asigniment #8 ashed him exphanthy to

SoCantast papers witten for Asigeents 6and 7 tedhiigue
and tlokerand ke o bseor direrens es berween 1 Tedhngue

and a Fluke

Asvizmmment 29 ashed him o review what he had done so farm

the course mnd o

ONDIRe wovocibulay b of Keveornds worh detimitions; for

this course Do not use faf dicoionan

I hequent mvaitinons forresiston were one noteworthy feature of

the assignment sequence tor the fall of 1946, 50 were repeated calls tor

the burllding ap ot a course vocabulary. e and ke were key

words of course Soowere keeneor bl dec feane aonen, and define,
One stodent m Walker Cabsons secton Fowrote that “as far as this
coune s concerned Theliese s sate to say thae e acuon s any bodi-
homovenment " Another defined techmgue s “asesennane method of
B senes of aenonsowhnchot Carnred out methe order cegquired . awall
[T \»lll“ll\ll Astccestul executon ot the desned end 7 A dhird student
wrore thar a thike sanacnon dut aves o desed resale, but the ope

ator ot this acoon s unable o explim how he did i nor s he able o

Cth action suceesstulle” S Bute however students managed o

v
detioe tcdmeprie and thike, thew defimurons were sure to be comphaared

feher by ements s hooand a1




Clrarimg the Conise

T, One mans uke s another mans techimque” Take o new
personal example and show how anacadental pertormance
ot one man night reasonably bea mateer ot consaous shall

ror another,

Baird suggested mhus memorandum of August 5 that the Hukish
case of tathng dowistans and hindig on one’s teet nngat be reconsid-
cted mothe contest of this assignmient. Fallmg downstaires was an
setion wineh could be fcarned and which was often performed sue-
costulls by downs and sttt men oFosee note 1y Assgmment #H
called tor 0 new contrast, and astgmment 1.2 swas another mvataton

FOT TeVISION:

I One mans toutne s another man’s techogue ™ Take an
exvanple and show how routme behavior of one man nnght

reasottabl be comscions and purposetul tor another

2 Copn fassigmnent] 30T What did vou do o Tearnz”
by Rewnte- using ortgmal or a new example?--n hight ot
present knowledge ot meanmg ot fearn
O Look at example o fluke and vamg dhe vocabulary ot this
coune eapress what the dithicudoe o dearnimg how o

pertorm a tluke.

Asstgminent #1412 called tor canetully tocused revision. The s
dent w s (o revie s asagnment #3 paper S the hight ot what he
had learned abour fearmimg sinee he st wirote it He had wiitien sis

new papers siee that ome and presunmably had become aware of

some ot the complesities entated by his orgmal position. Assign -

ment @14 Called tor o smibo Kind of tocused revision o this case ot
assignment @1 E Asagnment #1130 by contrasto was an open-ende

thyitatron to

P Rew e iy paper vouithe

P4 Dresonbe arechnnque tnt hs become arontme

DBty descnbe wsitoien whare this toutie poton

P e svonld Beoomsoatist wotony
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o Telb exactly what vou would J s and how vou would do it

to ke voun pertoriass ¢ satistactory,

Assignments #15 and #24 worked together as o parr. While #2414
would call on the stadent o desenbe a teachimg expenence, #1535
called on hion o

15 Dlesertbe exactly the sttuaton (circunistanges, tine, plice
personst when vou fearned somethimg trom another person,
A coach or teacher, at the montent when vou became aware
that vou had fearned 1t
by What had the coach or weacher done to teadh vou?®

o What dhid vou do o fearn?

[ s micmorandum of August 5, Bard suggested that o zood

i students would respond to this assigiment by winang that

they know they have Tearned because they swere prased or got
rewards o were old they had learned by someone i authornn
Sonte will v, when T did e worked, it succeeded. What does
this reter to” Here we tace 1 magor isue of pragmatis, but our
purpose s achneved it we demonstrate to them that success and
tathire is notan cither-or proposaaon, Games are extreniely use-
tul here as lustrations, tor thev all huve rules and, somietimes,

umpires toapph tham (120wee note Yy

o o memonandum he coculated on October 25 (see nowe 19,
Band noted that the question asked in asagnment #1350 " Whae dud
vou do roearn?” ought “to get words ke pracece and iy oucinto the
openr.” Assigmnent S 1o would ask seadenes o reconsider ther use off

suehverbs

To s Muke ahist ot the verbe whinch vou used i paragraph 0

b Worrte a new paragraph usmye these words Land| show iy
& = k
how vou learned this acton,

Asignment 217 cdled on students once agan to revise #4,

“Wotea paper onan acton sou have repeatediv pertormed with dis-
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tncuon.” Fhey had had. tor asagnment #7 o revise #4 once betore,

In s nemorandum of October 23 (see note 19), Barrd reterred o
#17 a8 "an inportant assignmient” which should show whether seu-

dents had “made anv advancee”

17 Rewnite o fantef a completely new version of i redhigue

ind the process of fearmmg i

Asignment 218 asked students to conader alterative wavs off
Jdescnibmg a pertormance, A basebali plivers pertornmne e, tor exam-
ple.nnght be desanbed Toosely as “good ™ or “had " or “succestul or it

mght be deseribed mcerms of has batimg nerage,

PR Dt three sundands or saales of successtul pertornance,
onutting those wsed as examples i chise sudh as o batting

- JVeage

b Select one and transhate the frgures standing tor very goad
and very bad pertormance By manshate se mean, express
m Fughsh

Asagnments 19 o 221 related to the contoveraal itth down of
4 oo roothall game between Daranouth College and Cornell. Ona
one -page document- - dat was mnneographed tor alb soudents i all

. sections, the gante and s attermath were deseribed as tollow s

o ON Satvirbay, Novimsir 16, 1940, Cornell deteared Dare-
mouth 7 3. Widh lew dhan three seconds to plascthe seore Dare-
mouth 3 Cornedb 00 Bl Murphy caught a pass i the end
sone, sealimyg the doom of one of the tighungest Dartmouth
teanis nn history:

Cornell had advanced to the Dartmouth 6 vard hine. There
sollowed dhree e plavs whinch netied 3 vads Cornedl swas thon
penalized 3 vards tor an extra ame out pertod. Cornell passed and
Hall or Daromourh knocked e down mseead ot catchmg e as e
nnght well have done. Ancothioal started to put the balb down on
the 20 vard hines meanmg 1t was Partimouth s ball on downs, but
he hanged s momd and replaced e on the Daromouthn o vard
Imeand gave it o Cornell With 3 seconds ta plav Schaoll pased

ro Murphy i the end zone and the e was over, Coracll 7

- l“l -
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Dartmouth 3 Coach Snavely supposed, e was sad. that on dhe
pass which swas knoched dovwen both teams had been ottade

Atter the game coachies and otficals adnisteed thar Cornell
had five plive in the scormg senes, Reteree Friesell retused to

make a statement

ON MoxDay, Noviasir 18, Aa Bushnell head ot the B
cn ntercollegace Football Asocuron declired his assoctaton
Tas o authoriey to change the 7 -3 score. Nor, he sasd. do dhe
otticls have any authoniee to Chunge thar decsion atter achas
been made The Daromonth Cornedl wome was he sandonathier
unIge case

Con Plhll‘u 1econds ot IU\!([M“ dalnoes s done by an o gatildas
ton that s no power oomahe iy dhiatiges the scores of
IRTIICY

Fhe whole pome seenmis to revolve abour the queston
whethar there was o double offade on the pass thrown st
betore the nal pass, s ot the game are bemg developed
reverishly

The Daranouch indums swere haled on the Baramondy com
pus asvictonons heroes 7 Hhe Daromouth coach told a rally diae
Proeselb swas a mgrear reteree " and thar Daromouth sall abade Iy

the deaision ot the Fastern Intercollegaee Football Acocution.

ON Terspay, Novimsir 19, Reteree Frieseil publich adnne-
ted e had been i errar when he gave the Big Red o titeh
Jown Cornell vehngoshed alb i o victory Daremouth

docepted the momph, Onlv by dhas combiation ot araann-

stinces cotld the score be reversed, tor there s no anthorin

bevond e colleges thenmselves tor correctmyg the error. Cornedl
- domyg dhis removed et trom the s of undeteated ceans,
and at has had 18 strarghe victories,

ON WiEnNEspay, Novespe R 200 President Doy or Cornedln
speathiing ac arally Bikened Cornedls tnbulations to che i tor-
tanes of Job,ad he s id he has been ™ deeply reventtal ot some ot
the things the season has brought o the umveraee andd the
teann” The Captam ot {the] toathall tearns reported mthe hos-
preabwich astomach atbment

ON Novemsrr 21, Conmessioner Bushnelb of the Fstemn
Iuter, olle gate Toathall Assoctimon sad tdhat e g the seore ot

the Dantnouth Cornell toodydl ganre should noe esabbinde o
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precedent. Only when an ottical reverses his decision on the Last

plav of the gane w ot possible toacceptachange moscore,

O~ Novemisir 23, the nitth Jown T sundae rcpurtcd AN st
oy the wee creansivle at Hanover

Acagnments 719 o @21 asked Ahera students to arapple with

the ambiguitnes mherent i the Dartmouth € ornell ame.

19 AMake a naratne of avenes e dnonelogical order and wathin
the Tt ot page

by his niemorandun of October 23 (see note 195, Band suggested
that betore uinv g students assignment # 20 nstractors should spend a
s pertod discresmg the question ot what teothall come was A
toothall game might be described. he observed.as v contest, Durmy
the Last fitteen tmnutes of the poertod students could beasked to

address the new asagonment
200 X e adetmition of 4 ganie

I Walker Gibson® section ELone student wrore that 1 game
“ahwavs s 4 winner except for the case ot ne’” Another student
arote thit 10 not unconmmon to have the intertor tean win beease
of tlukes tumbices. penalties, ete and so succes based onscore v no
secunate menute of the team’s real abilien ™ A third wrote that “the
thing strven for s suceess or victory whichn detined mthe rules ot
the wame” Hos student added that “the rafes mse be construed o
meet the stnation™ and that “the authorty o do this s given to the
game ofhcnl

fhe mstrustor sho led sevnon B Walker Gibsonowasa triend of

1trend of the man who e 1940 had been the captaan ot the Dart

mouth football teamn. On November 13, 1946, Gibson wrote g letter
o this tormer ciptam explammg that the Enghsh sttt a Ambarvt

College was very miterested i the 1940 Dartmouth- € ‘ormell wame:

We line Been asstaning 1 series ob treshin compostion eser -

Crnes Bosed o that reversed decsion ashmg o stidents s h
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questions as “lust what g game" " Who really won on Saur-
Gy Who really won the tollowmg Wednesday: ™ ere. These
quastions s Pinsure vou pereer e are nghly provocany e and
wideed ahmost ananswerable We hope 1o get o usetul kind ot
pomt ictoss nnolving shitting concepts of Success and
Fadure ™

Assiznment #21 asked studentes to Took at the caome trom ditterent
by o
pomts of view:

20 What went wrong with the tunous Dartnouth-Cornell
saiie? Wrong trom the pomt ot view ot 1) Scholl and
Murphy. by Reteree Friesell. o) the Dartmouth Captain,
di Asa Bushnell, ¢) the Daramouth Coach, 1) the Cornell
Coach @) the President of Cornell hy the Captam of the
Carnedl tean

I Gibson's secaon ELone student wrote that the Cornell coach
had been “bitterly disappomted™ because “his teamn had done their best
ad the Last play had heen pertect but m vam due o the retereens
crror” Another contplumed that"how the Cornell coach. captan. and
Presdent could difter is hevond my comprehension” A third student
wrote that “the thing wrong from the C captams pomt of view was
that the referee hud erred L butso whae? " He explamned in capatal let-
ters that "REFEREFE'S MISTAKES ARE PART OF THE GAML
OF FOOTBALL and should be treated as such ™

Asnnent 222 was an imvitanon tarevise 220, Awimnnent #23,

bhe =0 mvted students to tihe stock of what they were learnimg

Fnglish 1

22 Rewniee fvour] detimtion ot a Game

25 0 Make s hst of kevwords mthis conre
Do vou want to add some” You don't hune todo this,

< Anmgze these kevwords i dugram o mdicate relations,

Assignment #24 was paned to #1353, For the carlier asagniment,

students had had o desanibe o learnimg expetrence, Now they had to
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24 0 Dresoribe ety aosttuanion cplice nines anvunitinieest
which vou tnght some one something he needed o
know,

B What did vou do to teach hin?

i What did he do?

& How did vou ko he tinally suceeeded my fearnmgs?

e Pomt out those things slindh wie unteachable (those
things which no one on carth can supply tor another
}\L'l'\nlﬂ.

B What kiid ot experience can be tinghe?

[ s memorandum of Auguse 3, Bard told his seatt thae “we
onght ow to he able to sort out the clement of mtation™ (13 see
note 9 An athlete could fearn somethimg by ntating his coachs
movernents, Bord observed., but nocall that he needed to know A seu-
dent m Gabsons section b oawrote about his expertence teaching his sis-

ter to ride a ke, He explamed:

[ found ot T eouldn't teadh 1y sister how to keep the bike bal-
areed She Tad to teel 1w out tor herself using her own sense ot
Pabiee, Wlne T eould weach her were the acttons themselves the
acton of pedaling and ot i the bevde. Feould not control
ler . tions, but Toould show her how to do thene

It b memorandum of August 3, commenting o the gquestion
“N bt can be tughe:” Bard observed that “the answer here s not
movenient (tor is not that niespressible?) but the order ot movement.”

At s pomt m the course, he suggested. nstraictorns could "mrodnee

Jdow monon, tismyg the cteral Hus 1 monients ot oe, breaking

dow i sequetice meo steps or stages and e the natter they would
“talk about nearle every dav tor the rest of the course. - ~order” o4,
wee note Y Asagnments #23 and #260 would deal squarehy with this

nuitter of order:

'3 A bike o b ot tive orders vou hiow how toam the

do Selecta particular order vou kiosw how to nake.

b Makeat e paracuban terms - and i manageable tor
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) Explam briefly your reasons tor establishimyg each posi-
ton m ths order,
3 How else could dus order be made?

el How would you prove that one fiby or td)] s “raghe s

Grang reasons tor estiblishimg mine places moa battng order.
Bard obswerved i memorandinm he corculated on November 22,

would “tike pages"isee note 20). Asignment #27 asked students to

COLHTASt an \H'le'l' AN l(]l 4OITIOSS

Dresarbe ames of phvacal olbiects and el how veu

sttnghtencdar out how vou put it i ander,

Asagimients #28 o #30 had o do wih naking orders m the
Wb and widh them Bard mooduced the pracnce, which thereateen
became stmdard. of building dinee on four asagnments on the libran
mto cach Bl sequence He devised the tall 1946 hibioy asagnments
with the help of Newron MeKeon, who had been a member of
Band's mimal watt i 1938 39 and then, m 1939, becane the director
of the Amberst College ibran, In comuncetuon with the library
asstgtments, MoReon and ns sattwould give cach Bnglish 1 class se

ton .t tour of the hbrry: Bardom s memorandum of Auguse 5,

explaned that the by assignments would be espeaally crineat ror

students because

Flere we conmect i practical tenms the subgect of our comera-
non md astznnenes waith then ot expertence as studenes, and
relate same mstrnctnon nruse of the Dby o oun man ideas
Hae we tihe oo mnnber ssstenr and connece w0 wath plivacal
movernents. both s using the hbeay and o ot the

Bl (13 see note o

Fhe fist assigment m the by block calted on students to
desanbe the arnangement of books i the by i tamis ol user s

uaperienoe

'S Goreoahe Dby Note the mnnbar of ann cand i the wata

loe Find the boeb which the nimber dosgmates s e

S L
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s place. vou nay assumie thae 1 has been loaned. Retarn
to the catalog and begm atiesh with another numbard 1o
witiig, report ) the mumber, by how vou got from @ num-
ber ona cad o the book, o the author and e or the
book.

W hat speaticallvo s agmiticd when vou sav ot s

book that 1t mis placc?
¢ What v demuanded ot anvone wishimg to nnd the

l\()\)k? N

The nest assignmient asked students to look ae the came arrange

ment of books through the eves ot aatatoguer:

29 Go o to the hbrary and tollow the dirccoons m the above
astgnmenst, kg another book number to stare waith On
tadmyg the book examme thie ather volunies on the e
<helt,

4 What subject dothey appear to have e connmont’

b \WChat clements ot then numbers do they hoave mocom
nmen©

oW hat mterence can von deaw s to the relanon between
the numiber and the subyects
W threspoctta other elements these numbers sl all dit
ter By examiminz the backs ot books as they st on the
helt ascereon what relanon thiese elements on the nun -
Biers b o the books

¢ You hanve csobhshed tao relationships berween the nam
Bos and the pbysical objecs How thens would vou
\lc\\ Ill‘\‘ lII\' \'l\lL'l \'Illpln\\'\l el ban 2 l‘nnk\ m ll)\'

[ITAVIRTRNE

The third ssignment i the hibrary block asked students to con-
trast what a hibary Gaer and o catadoguer would need to know about

che wnangement of books e the bibrany

Wi Asanme thacvou lve o newhy purchused book md hve
the tisk ot stz it to s approprnte number \What
devrson would vou st hone toore s b

B Who e s would vou hive torreachime e’
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¢ Your next operatton would be to determme the proper
munber (which, you have observed, conaists of tho ele-
ments). What sort oi mformation would yvou require m
order to do this?

d Which s the more complex, findimg the book ateer 1
has been avagned to s place o the order. or placing
the book whoere ity be tound!

¢ What does the phirase vz s place sigmty to the ibrary 2
To the user?

At s pome m the semester, chere remanmed only time tor one
st asstignmient betore the Chrsos break. The term would notend
untl Tanary, however, and when students retarned trom vacaton,
they would Tuve (o write o VHong paper™ tor Enghsh Tand to passa
Aol esanmmation Asigmment 31 was simlar to ssagnments #9 and

223 and was destgned to prepare students tor ehe kinds of sanma