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FOREWORD

The most exciting thing about involvement in this project for
me has been to see the modelling of writing done by the teachers
who created the project. Through their active participation in writing
in the classroom, they show the students that all of them — teachers
and students — are writers in a community of writers. As a writer
who visits schools often, I welcome this change of paradigm. Writers
write Dot tu gel marks, but 10 process reality (as John Gardner says
in The Art of Fiction) and to communicate. Whether that writing is
a private journal, a personal letter, + poem or meditation written
for a family celebration, a learning exercise, a picce written with intent
to publish, the same principles apply. Writing comes from the heart
and spirit, not the head and intellect. Young writers — and all writers
— do hest if they are given not only permission to use their hearts
but an example of — and encouragement [rom — other writers who
struggle with the same issues. And, make no mistake, no matter how
long we write, some of those issues such as that of confidence, of
reaching tor a persondl voice and of scarching tor excellence — never
go away. Thev simply change as we change, providing a lifetime
“spiral curriculum’ for every writer,

Recently, 1 taught an advanced adult workshop. Tarrived to find
six participants. four were adults ranging in age from 27 to 45: the
other two were voung people, one still in high school and the other
in junior high school. T was somewhat surprised, o carried on as
planned. When we introduced ourselves the voungest of the two
vouths said, "'Hi, I'm _______ I'm fourteen years old and I've
been writing for six vears. [ saarted in Grade 3.7 This young writer
spent the weekend participating when indicated and when the
curriculum was not relevant, working hard at writing. Clearly, there
was nothing unusual for this person to be among writers, and in
focus, attentiveness and attitude, I saw someone who acted not like
a stereotyped fourteen-year-old, but as a writer of six years'
experience, Many of us envied that head start. wished we could
go back 20 or 30 vears to start our careers again with that cear
understanding of our writing agendas.

‘I'his project shows us that any student can have that understand-
ing. And who knows — mavbe some of vou teachers reading it will
finally recenve the sarne permission — o dare to express your life

through writing.

Candas Jane Dorsey
Editor
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INTRODUCTICN

On mv desk is a binder filled with my writing. It's an essential
part of my self-expression. When 1 write [ have an assured voice that
takes strong stands that [ would rarely articulate. 1 can probe my
intellectual, emoticnal and physical responses to issues going on
around me

Writing can lcad me to understanding; it has helped me grieve,

nd put words to the pain and loss ['ve suftered. ['ve written in
response to another author’s writing. Writing is one way [ maintain
balance. 1t allows me to step back and place things in perspective.

I've always written in my classroom when my students write.
Thev commented that [ was forever stroking things out, starting new
pages and spending time staring off into space. I told them what |
was doing and let them read somne of what U'd written. This sharing
created a shift in the atmosphere of e classroom. My nervousness
about showing what Twrote was met with supportive comments from
the students. When I took in their writing assignments [ found myself
looking forward to hearing the voice of cach writer. [ realized we
were all engaged in the same task: struggling to find the language
to express something important to cach of us and looking for sup-
port, help and encouragement as we worked. When | incorporated
the writing process into my Language Arts class the concept of writers
i a commumty of writers really ok hold.

This teacher's resource guide has been written in conjunction
with the Student Extressions anthology, but can be used as a resoarce
on its own. The maia focus of the handbook is to discuss the wiiting
process and the way 1 have used 1t in my classroom. 1" is narrative
s a distillation of the different approaches I have tried with different
groups. The other members of the committee who developed the
Student Expressions anthology shared their insights as well. The ideas
are applicable to any Language Arts classroom.

One thing is certain, Northland teachers are involved with
students who ‘ome to their classes with a great variety of abilities
in the usage of English. It is our challenge to give them the oppor-
tunities 1o develop their language skills in all five strands of the
Laneuage Arts curriculum. This book attempts to tackle the problem
on two fronts. first by providing literary selections culled trom their
peers around the division; second by examining how the writing
process might be used within the dassroom to generate language
usage, creativity and response. [ believe using the writing process
maoves us nearer to the world of our students, allowing us to be party
(o their views of what i« important, what is critical, and what forces




shape their lives. It is a powerful and revealing process that reshapes
the traditional order and structure of the classroom. It demands risk
from both the students and the teacher. Successfully tapping into each
child’s creativity can make your teach.ng vear both vital and
refreshing.

The selections in the Student £xpressions anthology are the results
of positive writing experiences in Northland Junior High Language
Arts classrooms. Each story was selected to prompt discussion, 1o
provide a thematic focus for other literature, and to provoke your
students to write on the ideas brought forward in the selection. The
Student Expressions stories and this resource guide will help vou to
consider the following ideas:

I. Our students come from rich cultures. We need to recog-
nize and place value on the experier.ce and knowledee our
students bring with them in‘o the classroom.

. We must bring the importance of each student’s world into
the learning situation.

. When we allow students to “‘cut loose’’ with writing we
have to expect the unexpected. When allowiug students to
write about what is important to them we need to respect
their choices.

‘This book will discuss the advantages of using techniques,
strategies and concepts that inake up an integral part of the Junior
High Language Arts Curriculum: language and learning connected
to the child’s own world.

While divided into five categories, the writing process is a means
of encouraging creativity as well as focus. This rarely occurs in a
linear manner. Each student will tackle the process uniqucly.

The writing process has been the most etfecrive teaching sirat-
egy that I have ever used. My classroom environment is more
pleasant, providing me with a much better understanding of the stu-
dents I teach. The writing I receive is vital and alive. I'm always
surprised by the honest, clear, unhindered voices of students embarked
upon writing experiences that involve some part of their lives.

il
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STARTING OUT

At the beginning of each year I develop the environment [ want

in thie classroom by doing the following:

1. I organize the classroom so that prominent space is set
aside to display student-produced writing.

2. I discuss the types of writing that occur within the
Language Arts classroom, then I introduce the writing
process and explain how it will be used for the entire year.

. I give each student a file folder which will contain all
of that student's writing activities for the year.

. I make writing a part of each one of my Language Arts
classes; particularly at the beginning of the year.

THE CLASSROOM

There are a number of ways to set up a classroom to make it
conducive to writing. In my classroom I set asid= the back wall as
“THE WRITER'S WALL". [ utilize a large colourful sign to identify
and emphasize the importance of this space in the room.

On a side wall T place a poster of the five major components
of the Writing Process. Over the blackboard at the front of the room
I place the banner: *“WRITING IS FOR EVERYONE". I want
students to he constantly influenced by and reminded of the
importance : . i value of the writing experience.




WRITING

It is not necessarily true that Junior High students distike writing,
but there is often resistance when it is first introduced. This is why
[ make writing a part of each class at the beginning of the year. If
a student’s experiences with writing have been largelv negative
{vorrecting a plethora of grammatical and spelling errors, the assign-
ments highly structured and involving little of the world the student
kuows) the child's resistance to writing may be very high.

James Britten suggests there arc three types of writing:

1. Poetic — crafted language in literary genres.

2. Expressive — language of the self in a comfortable milicu

(diaries, lewters, poems ete.).

3. Transactional — language that gets the job done.

Most writing done in schools is transactional, It involves the
restating of ideas and information learned in classes, from lectures,
texts, and encydopedias. The writing is specific and the outcome
1s usually verv important to the success of the student. Most evalua-
tons use transactional language: onc- or two-sentence answers 1o
speeilic questions. This can lead to stressful situations particularly
when a student’s confidence in English is low.

The writing process focuses on expressive writing. This is cen-
tral to both the written and oral content of the course. The writing
begins with students writing for no one other than themselves. It
grows outward to writing that can be shared in an atmosphere of
mutual trust. This requires a need to change the psychological setting
of the classroom to relieve some of the stresses, allowing the students
to become comfortable with the act of writing,

This is not to suggest that transactional writing is not
umportant within the context of a Language Arts classroom: but in
a situation where teachers ask questions to which we already know the
answers, we create a situation that is rare in the “real”” world and
we denv students the opportunity to use their own langiage and their
OWN CXPETICHCes.




DEVELOPING THE WRITING PROCESS
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! The kev to developing this program in your classroom is to tocus
on the process involved. It's important to remember that everyone

] comes to writing differendy. This program recognizes that, and 1s
flexible enough to let writers involve themselves in the writing process

n m ways most suitable to each of them.

I place a poster on a side wall of my classroom which identifies
the five stages of the writing process and suggests the sense of flow
hetween the stages. It looks a bit like this:

o
=
E PRE WRITING
DRAFTING
RIFVISING
EDITING

PUBLISHING

The arrow pointed at both ends suggests that new ideas in
content and form can cnter the writing process at any stage. ldeas
are continually percolating through the entire piece and can send

To give a sense of how much time is spent on cach part of the
writing process I use the following set of figures with my dasses.
Professional writers spend:

* 10%-20% of their time on pre-writing activities
* 5%-10% of their time on first drafts
* 70%-85% of their time on revisions,
for any piece of writing published. Not each writer works this way
of course, but these statistics help students become more willing to
«vend time thinking out what they want to write, and ake revisions
v¢ they've completed that first dralt.
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e a writer right back to drafting with a new idea to explore.
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GETTING THE STUDENTS STARTED

FILE FOLDERS

I hand out file folders at the beginning of each year. I explain
the function of the file folder to each class, and have students store
them in a class file in the filing cabinet, [ have a few rules concern-
ing these files, developed through trial and error over the years:

THE WRITING FILE IS ALWAYS LEFT IN THE CLASSROOM

Individual pieces of writing may = taken home for further work
but the file folder is the storage area for all works in progress during
the year.

This method helps prevent students from losing their writing
assignments during the year, and gets the work off of my desk where
it could get buried for months. Students who finish other assignments
then have writing on which they can work readily available in the
classroom.

THE WRITING FILE IS CONFIDENTIAL

Each student is responsible to ensure sensitive writing remains
in the file folder, in the filing cabinet. Very sensitive writing should
be kept at home. or in a safe place

ALL WRITING IS VALID

Vriting in progress should be stored in the file folder. This means
that those pieces that just don’t work at the drafting stage should
be kept for future exploration. An incomplete draft shouldn’t be
thrown out.

There are two problems to contend with here: correction fluid
and crumpled up paper. Correction fluid is banned by most teachers
in their classrooms for a variety of reasons, including the fact that
not all correction fluids are water bascd. This fluid is often a safety
net for starting writers, but [ allow it to be used only in the final
steps of the editing stage. where a simple error can be corrected to
save recopying the whole page. [ never allow correction fluid during
the drafring stage,

The crumpling of paper is more problematic. As the class
becomes more used to pre writing and drafting exercises the students
should do less paper crumpling than at the beginning of the vear.

<
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THE FIVE STAGES OF
THE WRITING PROCESS

1. PRE-WRITING

Most students seun to have a fear of the plank page. There-
fore, a great deal of ume and attention needs to be paid to this first
stage.

Students, especially those who are used to specifically defined
writing assignments, are unprepared to choose what to write about
themselves. When a student howls, I don’t know what to write!™’,
it usually means, **1 don’t know how to begin.”’

Because most students are hesitant to simply sit down and write.
the first series of collected dralts may be very limited. The first thing
[ assure all students is that they do not write about ANYTHING;
ilicy write about what they know, what is vital and important to them.
Getting words on paper is my priority, so Fuse the following strategies
tu get them started:

¢ The Ildeas List

Students make up a list of 20 things they feel they could write
about. While the class does this on foolscap I write 20 things I can
write about on the blackboard. '

Example:
1. Vollevball Tournaments
. Bus Trips
. My First Summer n Desmarais
. Teaching at Mistassiniy
. Sing-A-Long Tape Machines
5. At the Beach
7. King of the Ditch
.~ Winter Blues
9. Changing Diapers
. Wakes
. Changing a Tirc
2. Fabulous "60s
3. Real Rock Music
. My First Car
. Hot Lunch
5. Friendship
. Califorma
. School “*Cliques™
¢ Jokes
. Cruising the Halls by a Vice-Principal




Lask students to help me, and encourage them to borrow from my
list as well as classiates” lists. [ tell them these ideas should be placed
at the beginning of their file tolder and should be added to con-
tinuously throughout the vear.

I wander around the rooni to help make students” ideas more
specitic. For example, a muimber of boys usially put hunting down
as one ol their ideas. T suggest that there zre at least three difterent
stories, probably more, based on what thev hunted for. They can
develop even more stories it they describe specific hunting trips.

[ generally allow a half hour for this. [ don’t worry about cach
student having exactly 20 ideas listed. The breakthrough has already
been achicved. They've demonstrated to themselves that they DO
have things to write about.

‘Then I ask the class to select one idea [rom their lists and write
about it for the next class. I trv 1o make this a homework assign-
ment but leave enough class time 1o allow all students o get some-
thing on paper lot the next day. The only requirement for this writing
s that itallows the reader o understand the writer’s idea/experience.
There is no other length requirement. This is important, 1rell them
I will select one wopic [ had listed on the blackboard, write about
it and read my draft to the class at the beginning of the next period.

The tollowing is the first draft of a story I started fron: the list.

[ was listening to some student’s music in the hall the
other day at school. The kid was excited, this was the new
Merallica or sonie such. The band sounded like an ampli-
ficd murder, and on the ghetto blaster it drove myv cranky
spirit to distraction.

“You call that music?™, 1 howled, pointing at the boom
hox rattling to the beat on the floor, **Turn it off, NOW!'"

The boy took ghetto blaster and tape and headed out-
side where a group of appreciative friends gathered “round
to listen. [ shuddered. **Thev call THAT music?™". T asked
anuther Grade 8'er. 1 don't think he heard me. His eves
were i little distant and he kept muttering something that
may have been the lvries under his breath. Something about
the end of the world. but he scemed relaxed about it.

I stomped back into the oiiice to get some distance
heoseen me and that mifernal racket. T made a commment
to the secretary that “'rock music ™ in our day at least had
melody and words vou could understand. The secetary
nodded e agieement. Dwent into i otfice hummainyg o
inttle chtty that was popular when | was o teenager. It was

ol
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that well thought out tune by the Castaways, a one-hit band
from 1966,

**Liar, lar, pants on fire

Your nose is longer than a telephone wire!™

Yes, those were the days when songs didn’t make any
sense at dl But when Twis 14 ithad a beat, 1 eould dance
to it and it had a melody hook that made the song damn
near unforgettable, 1t would wander around your brain long
after vour nind begged you to turn it ofl.

We didn't have ghetto blasters back 1966 when 1
was 14, Cassette tape recorders were just coming out onto
the market. You could buy TLPs or 45s. LPs had 10-12 songs
on them and ran about five dollars. 45s were a buck cach
and contained a song heard on the radio and a flip side
song which no one ever listened to. We used record players
then. There were stereos then but most people had good
old mono plavers. My parents had bought theirs in the
1950s and it had one neat feature. 45s would play over and
over without shutting oft. T could listen to the same song
10 or 12 times without having to get up off the couch. 1
loved it, but my mother would usually say something hke:

“You call that music? I've heard that same song twelve
times now. Turn it oft, NOW!™

“*But I was just getting into it Mom. C'mon, every-
one listens to this song all the time, it's good.”

B this point Mom was looking at me with a glazed
far away look, muttering what sounded like the lvries.

“They'ie conung to take me away,

ha! ha' he! he! ho! ho!

lo the funny farm, where life 15

beautiful all the tme v

Yes, Napoleon XIV could sure drive ‘em crazy.

This particular song was done to a 4/4 drumbeat and
nothing elsc. The effeet would render us catatonic, especially
after 20 or 30 consccutive playings. 1loved it. My parents
bought me my own record player so that [ could listen to
it in my voom; upstairs, with the door closed.

My mother constantly complained about my taste 1n
music. the way the band members looked. They have long
hair. they look like girls, don't they ever bathe? (How she
figured all this out trom listening to the record perplexed
me. but it never stopped her.) She said music in her dav
had melody. lyries that made sense. (Low blow, Muother.)




I told her that the sorgs were written for us, not her.
I was quite indignanr too. [ told her if she really listened
to the songs (Napoleon X1 excepted) she would sec how
goud they were. I played her my Byrds songs, my Rolling
Stones songs and my Herman’s Hermits songs. Then [
made a fatdl error. [ played her Rubber Soul by the Beatles.
She liked 1t. She wouid play it in the davtime when I wasn't
houme. She told her friends about it. Soor 1t got around that
Gibbs” mother LIKED the Beatles. God was [ embarrassed.

At the beginning of the next class I read my story to them
before T colleet their writing. 1 confess I'nv usually a bit nervous.
With this example 1 chose something I thought might connect with
the class as the audience and I was careful to make mysell the
speaker in the piece,

Then I collect their pieces. Tnat evening I read each one and
comment on something I like in the writing: an idea, a statement,
an observation, a nifty piece of language usage — anything.
1 welcome each student to my class and sign it. I don't mark ihe
piecc 1n any other way. I want to change the psvchological environ-
meni within my classroom. I want the students to feel comtortable
with e readiag their writing. T want to den:onstrate the courtesy
they must show each other when working together on writing projects.
[ always feel vulnerable when I read niy piece in class. Remember-
ing this makes it easier to respond with care to all the writing mv
classes give me.

* Timed Sustainea Writing

I do this must sften at the beginning of the year. The instruc-
tions are simple: each person, me included, writes for five minutes
non-stop. There is no topic, we write about whatever comes to mind.
If needed, students can repeat a worc' over and over until something
else pops into their heads. This is non-threatening writing intended
to get students to write every day: reduce their fear of the blank
page and loosen words from the students’ natural hesitation.

The students will complain of tired hands after about three
minutes. Some students will balk a: repeating words. Others do not
need to do this exercise routinely to {ocus on writing. Fach class
devotes different amounts of time to this narticular exercise.
depending on the need.

Again | share my writing with the class. My problems with
toherepce, grammar and svniax allow stadents to write without
wortying hecanse I've demonstrated the expectations of the exercise
1o them,
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The whatever comes to mind approach encourages students who
stop writing when they can’t find the right word. It can even break
the correction fluid habi, because mistakes are acknowledged as a
natural part of the exercise.

¢ Using ra.fts.

Once the students have developed writing strategies to get them
started | introduce a process to focus each piece of writing before
they begin the draft. It's called a ratts. and it’s attributed 1o Dick
Addler. I've found it a consistently successful exercise to allow a writer
to have a clear goal in mind as he begins a piece of writing.

A ra.frs Jooks like this

r = role of the speaker

a = audience the piece is intended for

f = form the writing will take

t - tense of the piece, past or present

s = strong verb used to show the intcnt of the writing

I begin by referring back to the piece of writing I'd read to the
class after making up the idcas List. T ask who they thought the speaker
of the piece was, and who T had written the picce for. I explain rafus.
to the students, brainstorming lists as 1 gu along:

* Role of the speaker

‘The writer decides who is narratng the story. The speaker could

be the writer, a familv member. teenager. elder, someone new
to the community. . . you get the picture. A large hist ot poten-
tial speakers in the student’s file or up on the wall in the class-

room can lead to a lot more variety in the student’s writng.
® Audience

The writer decides who the receiver of the message intended
in the writing will be. This could be anyone on the list you've
developed for potential speakers. The audience may he as small
or as large as the writer wishes. The role of the audience is
among the most important decisions the writer will make
about a piece of writing. The choice of audience can influence
the tone of the piece, the stvle of language used by the speaker,
.and the details and objectives of the writing. Think of the differ-
ences in the oral language uscd by students when talking among
friends versus when talking to the principal. Children often have
a greater need for a real audience than adults who have learned
to write for readers in general.

* Form

The writer decides the genre of writing the piece will become.

A list of writing genres on a wall in the classroom or in the stu-
dent's writing file can lend even more variety to the choices in
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the writing students atempt. Some torms include: poems. nar-
ratives, expositions, letters, essavs, noics, editorials, monologues,
seripts, tall tales, riddles, advertisements, diary entries.

* Tense

The piece is usually written in the present or the past tense.
It the student decides this ahead of time he may be able to get
better control over tense usage Trwill then allow him 1o experi-
ment between the tenses intentionally. This might require a class
lesson on tense and tense usage at some point during the vear
® Strong Verb

Directs the writing, This writing could: inform. expose. enter-
tam, predict, reflect, simplily, explore, analvze, hvpothesize,
reflect, reminisce, persuade, sell, provide, assist o1 intensity,
depending on what the writer wants the piece 1o sound like.

Getting students 1o muke a ralis. before they begin writing
will give them more assurance as they attempt the first draft of the
writing.

My oradfas, tor this teacher’s guide looked like this:

r = long winded Language Arts teachcr

a = other Language Arts teachers

f = a teacher’s guide explaining the writing process

t = present tensc

s = inform, involve, revitalize

One way to practice making ra.f.t.s. is 1o have vour class make
one for o piece of writing in the Student Exprevaomy bhook or an
anthology vou use in the classroom. This will give them a chance
to decide how published writers might have organized and planned
their writing, and let them realize *real writers™ go through the same
kind of process. It's also an effective way of tying in literature
and student writing. '

The other teachens who worked o develop the Student Expresswns
anthologv were asked 10 disenss the techniques and exercises that
have been most suceessful i getting their students to start writing.

Douglas Ross. a wacher at Athabasca Delta School in Fort
Chipewvan asked his students to discoss therr views on writig and
to answer these questions:

How do vou write?

What keeps vou going when vou are writing?

Here's what two of his students said:

" Students just write. Some students write about what

they think the eacher s uving o get at Othens just g

an adea and write until their thoughts about the topic run

[NINN)




“Writing happens when a studen Jortable with
a set of thoughts or an idea. Writing ., on for as long
as the idea lasts for the student.”’

Neil Kowal, teacher at Elizabeth Settlement School, writes:

Spontaneous writing is a result, in many instances of
a creative mind which may have been infused with a word
picture which results in writing that is directed 10 a specific
topic. [ often will mention a single word or several related
waords revarding a season, special dav (Halloween, Faster,
or Thanksgiving, etc.) or a local event {Snow Carnival,
Rodeo. Hockey Tournament or any other sporting event)
Students may write a poem, paragraph or a shortstory by
expanding on oae word or a group of words. Rough drafts
are shared with students, handed in, discussed and final
ddrafts are written. These picces are displayed. [lustrations
are aiways acee pred.

Teachers “an extract a much higher level of expres-
sion in written et vral work 1 they are aware of the in-
terests of their students.

One good introduction 1o writing is an oral exercise
i which students are asked to spcak 10 to 20 seconds on
a general topic as given by the teacher or classmates thke
fashion. teen music, hockey, horses, movies, etc.). At the
conciusion of this exercise the students are asked to write
about anv one of the oral presentations.

Oratorv/public speaking skills are casily developed and
as ume passes oral presentations may be increased up to
one minute with no written preparation,

2. DRAFTING:

The best definition 1've heard of tor dratting is placing a eision
om paper. This is the first attempt to explore the idea the student has
chosen to write about. This will be done in the child's own language.
Medved and lorbe suggest:

“‘that language, and the social uses of it. which the
students bring to school with them, are the only ones
they have. We have no choice but to work with them.”

— py. 42, The Climate for Learning

When students are given the opportunity o use their own
Janguage. they have an effective means of describing their world. As
reachers, we need to watch our ethnocentric bias toward the tvpe of
Linguage we expedt to see used When getting students to write drafts
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the teacher necds to be sensitive enough to listen for stories, not
stortes.

Here's an example from a grade eight student. The class was
given a choice of assignments: something from the ideas list or what
they had done the night before (which happened to be Halloween).
This connected with Albert Badger, who had not placed much in
his file folder 1o that point.

Halloween Night

On Halloween night I stayed home and gave out the
candy. It was kind of boring and hardly anyone dressed up.
Most of the kids just came to try and get candy. I didn't
give them any because they didn’t dress up.

I gave candy out until 8:00 then Brain came and picked
me up with his van there was me Brain, Dwayne, Dendrick,
and Eirics. They told me get some egys for myself because
they cach had a dozen eggs 1o,

We went all over then we seen Dale, Dean Dallas and
Mike. We slowed down and opened the side door and throw
at them one of the guvs hit Dale on the butt. T throw my
eggs from the back door.

Then we went for a cruse then as we passing Armind
they throw eggs at us. So we turned around and chased
them. We went right beside them and they opened the doors
and nailed them pretty good, Then we passed them and
I told Brian to slow down and then T opened the back door
and throw at their windshicld. I must have thrown about
7 eggs.

Brain septd on it while going around a cruve w almost
tiped. Then he wasn't looking where he was going and we
almost hit a fire hidrent went into the ditch and got stuck
we all got out and pushed him out. 'I'han me Dwayne and
Firics walked home we didn’t want to ride with him again.

This is a detailed, exciting narrative if the teacher doesn’t let
the grammatical and spelling errors get in the way, (Tell that to the
spelling checker in the computer I'm using.) Albert had something
to tell us, and that vision was placed on paper. His lively tale of the
mayhem Halloween Night creates in Wabasca is clearly drawn. T bet
his Mom had a fit when she read this.

I liked the sense of fun Albert had, and the enthusiasin shown
in the writing. It held my interest. T knew that with help, Albert could
surt vut most of the minor mistakes made in getting down this vision
while he remembered it all,
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Terry Durnnian, teacher at Clarence Jayeox School in Loon
ke discusses the need to pay attention to the inner voi es of student
writers:

Inner Voices

Writing and the teaching of the writing process is a
continuous and constant force of selt-expression. My
students possess an inner voice that was created by a wealth
of experiences, positive and negative. I may not understand
them socially or culturally, but they're nevertheless legiti-
mate. [ iry to listen and be positive to their ideas, teelings,
opinions, dreams and fears. For this 1s a trust. They are
communicating their inner voices with me, a part of them-
selves. Self-disclosure, especially in the self-conscious
tecnage vears is a big risk. I respect this. Writing from the
inner voice can be an expression of joy and of pain. Both
are equally accepted as intricat. parts of an individual.
\What [ stress is honesty in their writing, honesty with
themselves.,

As a teacher 1 try to stimulate, prompt and trigger the
individual inner voice of my students for an honest expres-
sion of themselves. It is a lot easier for students to repeat
what happened on a television program the night before.
But I want to hear their voices, not someone clse’s.

With Flovd (a student in my class whose writing is
featured in the Student Expressions anthology), there 1s an
inner voice strugghng with the physical language to express
and articulate itself. He has feelings and experiences he
wants to share but has problems translating them into
words. Knowing this student T can see the risks he took
in his writing. [ respect and appreciate his self-disclosure.
Once students realize you honestly desire to hear how they
feel and what they think, they slowly start opening up more
and more in their writing: being nonest with themselves
and you. As the students started sharing. I found myself
doing likewise. I took risks, sharing my writing with them.
They returned respect. We both grew through the writing
process.”

Terry's discussion leads to one possible consequence of the
writing process. When children find someone with the ability to show
empathy and respect for what they write, they may choose to share
with vou the serious problems they are going through, These can
range from loss and grieving to abuse, depression and suicidal feelings
or behaviours.
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Always remember the legal responsibilities you have for the
needs of your students. If a student writes something which con-
cerns vou, don’t panic. Report it immediately to your principal. If
vou leel competent to do so, discuss the issue with the child, If not,
at least acknowledge that vou’ve received and understood the message.

Recently a student talked to me about some of the problems
he was guing through. [ shared some writing I had done after an
accident that had occurred near my home. After our conversation
the student 100k steps to resolve the problem. This poem arrived the
next day

Who Cares About Life?
If you're having problems ... who cares?
Il vou're feeling down ... who cares?
I vou're being abused ... who cares?
It things don’t go vour wav ... who cares?
Well to tell vou the truth .. 1 care!

Lite 15 dumb, vou sav.

Life is hard, su vou have to pay
Life is drugs, vou get high.

Lite 1s booze, you drink vour re.

Life is tough. can’t take it anv more,
You pull the trigger. You settle the score,
Butwait ... talk tome .. don’t give up on lite
Give 1t a chance because
Lite can be paradise.
— Dwayne Cardinal
Sharing wiiting, accepting the importance of what the student
has to savo s vital to the writing process and the teacher's role as
a uustworthy, empathetic human being.

(Note: If you're not satisfied there are services iwithin your communtty to
ndequately cope with the problem, ask your principal to call Alberta Social
Services or Alberta Mental Health in your region through the *Govermment
R ITE Number — Dial ‘0 and ask for Zenith 22333 )

3. REVISING

Revision is the personal act of rewriting. This involves discus-
sions on content and form. Therefore revision incorporates all aspects
of the writing process. For clarity’s sake we will separate revision
and editing by looking at changes in content through revision, and
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changes in form through editing. This allows us to look at content
conferences, a powerful method to encourage a wiiter to revise.

Patti Publicover who teaches at Little Buffalo School explains
her approach to revision and tells how she helped Jason Laboucan
revise **The Big Sumimer Vacation™

One of the key stages of the writing process is revision.
This is a delicate stage because as teachers we are asked
to "judge’” student content as well as torm. What students
see as acceptable content may be at odds with what we know
they are capable of producing. Conferences between student
and teacher need to be as constructive and frank as possible.

When I discuss students’ work with them I make sure
1o mention what I like about the piece, then mention what
I think are the weak points and what [ think can be done
to improve the writing. I put these forward as suggestions
and then leave the student to do the revisions.

In the case of Jason's story, **The Big Summer Vaca-
tion’", I felt only minor changes in form and content were
necessary to polish the story. T suggested an edit to fix up
punctuation and paragraphing and then we'd take it from
there. Since Jason hadn’t seen the piece of writing in over
a year (it had been completed for another English teacher’s
course), he decided to add more details to his original story.
What resulted was a different, more sophisticated version.
We then sat down at a computer with both dralfts and came
up with the final version, a cumbination of the two earlict
ones. This final draft appears in Student Expressions.

Because I entered Jason's writing process at the mid-
point, our initia) conference was quite lengthy. We discussed
how he came o write his story (a vivid childhood memory).
and T explained why I enjoyed reading it. What I particu-
farly liked about *“The Big Summer Vacation'" was the jux-
taposition of the traditional way of life (riding in a horse
drawn wagon, hunting, trapping and camping) with the
evidence of the modern world (the tipped grader, the truck
ride home). I was also amused by Jason's dry, matter-ol-
fact humour; something of which he was completely
unawdle,

As Jason and I continued to work on his writing: revis-
ing. editing, and completing his final draft, we spent time
discussing the whole concept of writing. He told me he did
most of his writing at home, at the kitchen table. He would
think of what to write and then concentrate on getting
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it down on paper. His ideas come from television, books

and personal experiences. He wrote **The Big Summer

Vacation™ quickly because he remembered it clearly and

it was an enjoyable experience. Writing the story for others

was the only motivation he needed.

So often we ask students to write about things they've
never experienced or are of no interest to them. These
assignments have no meaning for them. By having an open
dialogue with our students throughout the writing process
we can understand what motivates them (o write, and help
them along the way.

These discussions are conferences between writer and reader
about a piece of writing. Thev can occur in the classroom, in the
halls. during the tunch hour, even by telephone in the evenings.
Writers” conferences become more spontancous as the year progresses,
but it’s important to set the expected tone at the beginning of the
vear. Tom Romano indicates the ditticulty in sharing writing when
he writes:

e

to share those true feelings with cthers is a
protound act of faith and trust — a willingness to become
vulnerable,
~ Clearing the Way: Working with Teenage Writers.
The writing conference is the forum for sharing this writing.

to one other person, to a group or to the whole class. Conferences
need to be set up with care: the purpose of the conference should
be clearly defined and the expectations of students clearly laid out.

® Peer Conferencing

Students generally can be counted on to be very sensitive to each
other’s writing. My job is to direct them to help the writer by listen-
ing for stories, rather than to stories. [f all the preparatory work is
done, the psychological setting of the classroom will lend emphasis
to a supportive and helpful discussion of the students’ writing by
other students,

To start L ask the students to choose a draft they feel comfortable
about sharing, several wecks after the writing assignments have
begun. Each student then finds a partner. If [ have an odd number
of students T become a partner as well, so [ have a picce of writing
ready just in case. [ ask the students to read the draft they've selected
to thewr partners. Some students feel very self-conscious about this
so I will allow silent reading too, but 1 point out that writing can
be very compelling when read by the writer.

On a separate piece of paper I ask each reader to respond to
the writing with a sentence which tries to describe the intention of




the writing, a comment on a part of the draft they really like, and
ont question which might help clarify some aspect of the draft. I ask
the reader to sign the piece of paper and return it to the author to
be placed with the draft in the writing file. I want students to take
responsibility for what they write. .. ALWAYS.

Later, perhaps the next day, I ask all students if they wished
to revise their drafts based on the comments made by their partner.
Often they don’t, but given time these conferences can spark new
ideas that end up in the writing.

As the vear progresses these conferences becothe more spon-
taneous than planned. I wander around the room listening to the
conversations writers are having about writing. I listen for ideas
students are exploring and add my encouragement and support to
the quality of the writing. T can add my concerns about voice, cohesion
and unity in an ongoing discussion with each writer. This helps them
w6 dedve into the ideas they 're trying to communicate and helps them
shape the language, explore, experiment and continue to strive
towards good writing.

[ ask students what they think a fellow writer should look for
to improve the quality of draits. They olten reler to a huge poster
on the wall in my classtoom which asks **What is Good Writing?"".
I've taken this from Kirby and Liner’s book Inside Out, page 91:

What Is Good Writing?
1. Good writing has voice — it is honest.
2 Good writing moves — it builds with variety, it chases,
twists and turns.
3. Good writing has a sense of humour — it doesn’t take
itself tou seriously.
. Good writing is inventive — it says something new (or
something old in a new way).
Ciood writing is informative — it has something to say;
cach wiiier has his own area ol authority.
5. Good writing has a sense of audicnce — it is aware
of the reader’s needs.
. Good writing uses detail — but not too much detail.
. Goud writing uses words that sing — rich in imagery
and associations, strong in thvthm and repetition, filled
with word play.
) Good writing looks good on the page — it is designed
to appeal to the reader.
. Good writing demonstrates control of conventions —
grammar, spelling, construction, and word usage.




‘These criteria are very useful. They allow writers to make judge-
ments based on expectations of good writing. They allow for critical
cominents to be made by myself or classmates which the writer
understands are to improve the quality of the writing. These criteria
include reasons for revising content and editing for proper word
usage. The key to good writing is that the writer is aware of the
reader’s needs.

Conferences can acquire some interesting characteristics as stu-
dents recognize the expertise of their classmates. Students not al-
ways included in the general discussions in class find classmates
approaching them for help with word usage. In return [’ve scen these
students ask others about their experiences so they can get a better
handle on an idea thev're exploring. The conferencing proccss can
evolve into a year long discussion of writing by a comnunity of writers
who have for a short time each day dropped the traditional
teacher/student relationship within the classroom. The more confi-
dent your writers become with the act of writing, the more involved
these conferences hecome. Romano suggests that:

Conferences are so immediately human, and provide:

— helpful facial expressions

— eves that show interest

~— & human voice repeating the writer's words. asking

genuine questions based on those words.”
— Clearing the VWay: Working with Teenage Whriters

Conferences help the teacher know more about the learner.
They are an excellent way to become aware ol the interests of the
students as Neil Kowal suggests earlier.

4. EDITING

Nocall conferences need be on content. Pl refer to revision,
which examines torm and conventions as editing, Tiking Kirby and
Liner’s crieria again, T ask each wrner

@) Does the piece of writing the student’s editing take care of

the reader’s needs?

h) Does it use sufficient detail?

¢} Are the words rich and powerful with strong imagery? Docs

the writer flinch when describing events that may be uncom-
tortable?

How does the draft ook on the page?

Is this the best tormat tor the theme of the prece? For exam-
ple. i piece of prose may work etter as a poemn.

Are illnstrations necessary to focus the piece”
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¢} Has the author control over conventions so that the clarity

of the writing is not affected?

hy Is the writer comfortable with the word usage. or is there

more precise language available to improve understanding?

These questions are given to students for pieces they select to
edit with the intertion of publishing them as not all writing placed
in the writing file needs to be taken to this stage.

Sometimes these dratts are edited 1 conterences with dassiates
or myself. Somctimes they find a computer, rewrite the piece and
run the results through the spelling checker (I warn them to not
pay attention to corrections of proper nouns.) I introduce the
tlass to a handbook of English. One that [ use for Junior High stu-
dents is called The Nelson Canada Young Whriter’s Handbook by Allan
A, Glatthorn and Willa F. Spicer. One hundred and thirty-six pages
long including the index, this book is divided alphabetically into all
the pertinent conventions of English necessary for good writing. Its
compact size makes it far less formidable to use than other hand-
buuks. A writing handbook such as this is particularly useful when
a group of people is working with a writer tackling problems with
punciuation, verb tense and grammatical usage.

[ encourage students and try to make them comfortable with
using 4 handbook of English. If through conferences 've discovered
a commonly repeated grammatical mistake, [ will run 2 quick lesson
tor evervone. 1t's always more eilective to teach grammar to help
students improve a piece of writing important to them. Most speakers
of English cannot identify to any great degree all the parts of speech,
punctuation, and word usage they've been taught. Grammar
delnvered in isolation to writing 1s soon forgotten. It students know
where to look for help when problenis are identified by the group
or the teacher, they find and choose the conventions necessary to make
the writing as clear as possible,

When Albert discovered that I was interested in using his
nartative " Halloween Night'™ he asked for a conference to help edit
the prece. He didn’t wish to change much in terms of content. He
was satisfied he'd described the scene fairly well. What Albert cared
about was that the writing was "OKT — that there weren't oo may
spelling and grammatical errors. We went through it quicklv and
Catiie up with this,

Halioween Night in Wabasca
I stayed home until ecight W'dodk giving out cands. |
was prettv bored because hardly anyone dressed up. Tdidn's
give them any candy unless they had a costume on.




Then Brian came to pick me up with his van. Along
with Brian and me, there were Dwayne, Dendrick and Eric.
They told me to get some eggs. They already had a dozen
each.

We drove all over Wabasca when we saw Dale, Dean,
Dallas and Mike walking on the road. We slowed down,
vpened the side door to the van and threw eggs at them.
One of the guys hit Dale on the butt. | opened the panel
doors at the back and threw mine from there.

We were cruising when we passed Armand’s truck.
They threw eggs at us so we turned the van around and
chased them. We drove right beside them and when they
opened their door to throw more eggs we nailed them good.
After we passed them I told Brian to slow down. [ opened
the back door and threw eggs at their windshield. By then
['d used up seven eggs.

Brian stepped on the gas going around a curve, and
we nearly tipped. Because he wasn t locking where we were
going, we hit the ditch, just missing a fire hydrant and got
stuck. We all helped push the van out, but then Dwayne,
Eric and I walked home. We didn’t want to ride with Brian
any more.

— Albert Badger
Two girls and T helped with the sentences. Albert fixed the spell-

ing mistakes after | had underlined them for him. We all agreed that
Albert had described the incident in enough detail to give the reader
a clear understanding of the excitement of the evening.

What surprised all of us was how little editing this piece required.
The writing was interesting and lively. The short choppy sentences
effectivelv paced the action.

However, for most writing, revision never ends even after
it's been published. New ideas can percolate through the writ-
ing at any time, forcing the writer to revise once again.

The writing process is open ended, so the constant revision of
ideas is both normal and important to the developing skills of the
writer.

5. PUBLISHING

This stage of the wrinng process comes last and ts not the goal
for every piece of writing started during the vear. In my classroom
I've defined publishing as placing writing up on the Writer's Wall,

28

. . oA . R R N . N s e P X P B P B




a requirement each term; reading the writing to the class; sending
it to local papers or Northland School Division publications, and
placing pieces in a class book published at the end of the year. By
the end of the first month students are placing work they’ve edited
on the Writer’s Wall. These are read by other students coming into
the class at breaks or at lunchtime. There is a constant strcam of
students from other classes to the Writer's Wall and their enthusiasm
for the writing bolsters the students’ self-confidence.

‘Throuih the currer:t and future editions of this Student Expressions
publication, students from Northland Schools will have the oppor-
tunity to become published authors in a Language Arts anthology
written for their peers. Thosc using these materials outside Northland
School Division may have access to similar publications, or ray wish
to create their own.

A burgconing market is developing for Aborigina! writers. There
is a strong possibility some of our students could mak< their living
as authors,
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EVALUATION

As the writing process is a means of encouraging creativity we
must provide a supportive atmosphere {or this creativity to {lourish.
Evaluating the writing process becomes a balance between expect-
ing and honouring the best efforts of cach student.

["ve always considered the writing file of cach student to be a
major component of cach term’s mark. I insist that students place
two pieces of their own writing on the Writer's Wall. 1 ask that they
select what they consider to be their two best pieces of writing to
be marked each term. These mayv not be the pieces on the Writer’s
Wall. The students decide how public they wish each piece of writing
to be,

I look for the following in cach file each term:

a) Isthere alist of ideas to write about, and is this list being

added to as the year progresses?

b) Is there evidence of pre-writing strategies, drafts and
revisions for published writing (based on how much of
the writing process was necessary to finish the piece)?

¢) Are there two new signed pieces of writing on the
““Writer’s Wall’"?

d) Are there works in progress in the student’s file?

e) In the pieces chosen for publishing is there evidence of
editing: correction of grammatical and spelling errors?

f) Has there been a variety of forms attempted by the
writer?

I assign marks basedt on the initial strength of cach student’s
writing ability and how inudh writing has been attempted. 1 reward
the struggling writers for their attempts and the competent writers
for their ideas and polish. Those that have titde in their files are
reminded that effort is the kev 1o their success.

I believe that evaluation should recognize the sirengths of
cach writer, and encourage risk taking as competence improves.
make it difficult for students to fail and award marks to svur greater
ctforts. The six questions, which help determine cach mark, can be
used to explain to students, administrators and parents the ration-
ale for the mark.




THE TEACHER AS WRITER

All through this discussion I have referred to places where model-
ling wriing can help focus the expectations of your students. Model-
ling vour writing 1o the class changes the psychological setting within
the classroom. You've allowed yourself to become valnerable. Students
are given a glimpse of vour human face. Because writing is reveal-
ing, other ag: ects of your humanity, which are not always shown in
the rigours of the Junior High classroom, can now shine through.

We eapect our students to write {or us and we show sensitivity
and support for their efforts. Every teacher with whomi I've spoken
who has shared his or her personal writing with students has remarked
on the courtesy and sensitivity students have shown to their honest
citorts.

Terry Durnnian writes:

Initially 1 rejected the idea of sharing my own writing
in a Jassroot. My writing is personal. Then it occurred
to me [ was insceure about doing whar I asked my students
to do: take risks and be honest.

I used mv writing to help Floyd (and myself) write
better. 1 showed Flovd my struggle with writing — the
miperiections, serbbles, arrows and mistakes. He responded
positively and respectfully, taking an interest in what T had
written. As T helped Floyd with his draft, he would ook
back to my writing to see what I had done.

In ¢ community of writers, evervone writes. This strengthens
the importance and value writing is given in vour classroom. Tt also
bodes well tor the hstening, speaking, viewing, and reading skills
vou're pursuing with the samne students. Courtesy, mutual respeet,
anid (v-uperation are haid to adhieve. When these occur during
writing classes, they will be easier to attain at other times.

Vriters in a community of writers: modelling writing, sharing works
in progress, discussing revisions, editing and publishing worthy pieces,
can create successiul writing programs in any classroom. The teachers
hecome the catalysts to the creative talents of the students. Tt's a
tascinating and rewarding icaching stiategy.
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who assisted in the development and production of the Student
Expressions Anthology and Teacher’s Resource Guide. A special thank you
for their inspiration and support is extended to:

Fiders — Fred Belcourt, Emily Moberly, Evelyn Thunder

Education Committee — Adele Carifelle, Donna Halabisky,
Elizabeth Jacknife, Cecelia Sterling

Fxternal Sources — Bil Chinn {Alberta Teachers’ Association
English Language Arts Council), Jennifer Crane,
Barbara Esdale (Alberta Education, Curriculum Branch),
Merv Kowalchuk, Bernie McKee (Alberta Education,
Native Education Project); Dr. Jean Young (University
of Alberta)
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