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Capturing what has been learned over the past several

years about the characteristics of effective Even Start Family
Literacy programs, this book offers a guide for self-review by
programs for the purpose of staff development and program
improvement. The book also provides a focus for designing local
program evaluations, serves as an outline of important program
characteristics for those new to Even Start, and gives potential

collaborators information about Even Start.

The first section of the

book presents background information. The second section presents
indicators of quality within 10 major topic areas (integration of
components, collaboration, recruitment, parent-child interactions and
parenting education, home visiting, adult education/adult literacy,
early childhood program settings, retention of families, transitionms,
and staff development) with many interconnections across the topics
as appropriate for an integrated program. Each topic area begins with
a statement of the primary goal or challenge associated with that
topic or component, followed by statements of conditions associated
with quality programs, and a ''snapshot" description from a family
literacy project to illustrate how the quality considerations are
implemented in practice. Contains 50 references. A self~-assessment
tool using the quality considerations described in the book is

attached.
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EDUCATION GOALS

THE NATIONAL

he purpose of the Even Start Family Literacy program is to help break the cycle of poverty and illiteracy by improv-

ing the educational opportunities of the Nation’s low-income families through the integration of early childhood
education. adult literacy {adult basic education or English as a second language). and parenting education into a unified
family literacy program Under the Even Start Family Literacy Program, the Secretary of Education provides Federal finan-
cial assistance for family-centered education projects to help parents gain the literacy and parenting skills they need to
become full partners in the education of their young children, ages birth through seven, and to assist those children in
reaching their full potential as learners Even Start is implemented through cooperative projects that build on existing
comrnunity resources to create a new range of services

Even Start assists children and adults from low-income families to achieve challenging state content standards

and student performance standards. It also supports education reform by addressing four of the eight National
Education Goals to be achieved by the year 2000

1+ Allchildren in America will start school ready to learn.

All students will leave grades 4. 8. and 12 having demonstrated competency over chal-
lenging subject matter including English. mathematics, science. foreign languages. civics
and government, economics, arts, history, and geography, and every school in America
will ensure that all students learn to use their minds well. so they may be prepared for
responsible citizenship. further learning. and productive employment 1n our Nation's

modern economy

Every adult American wiil be literate and will possess the knowledge and skills necessary

to compete in a global economy and exercise the rights and responsibilities of citizenship

Every school will promote partnerships that will increase parental involvement and

participation in promoting the social emotional. and academic growth of chitdren

All four goals are equally important in Even Start  Even Start's design is based on the premise that the three
core components (adult iteracy, early childhood education. and parenting education) build on one another and that fam-
thes need 1o receive senvices in all three areas to effect lasting changes. It is the intergenerational approach and the inte-

grated family education focus that makes Even Start unique in addressing the needs of disadvantaged families

COSECTION |




This Guide captures what has been learned over the past several years about the
characteristi<s of effective Even Start Family Literacy programs. The guide is intended to serve multiple purposes related
to improving program quality @to offer . ide for self-review by programs for the purpose of staff development and
program improvement. @ to provide a focus for designing local evaluations to identify program strengths and weakness-
cs. ©to help siate personnel and peer assistance teams review and itnprove programs by identifying characteristics that
signal quality in programs as well as noting indications of possible problems; @ to serve as an outline of important pro-
gram characteristics for those new to Even Start. and @ to give potential collaborators information about Even Start
goals

The ultimate purpose of the guide is to improve outcomes for Even Start families.

The statements of quality included herein are intended as goals Even well-operated and effective programs may
not be implementing all the suggestions included in the document. The Department of Education perceives design of
local programs to be a matter of local discretion The quality considerations in this document are examples of approach-
es that have led to successful outcomes, they are not program requirements This document does not replace other fed-
cral guidance, programs must meet all of the requirements of the Even Start law, Part B of Chapter | of Title | of The
Elementary and Secondary Act of 1965, as amended.

BRI LN e Guide was developed in response to requests from Even Start state coordinators

for a document that they could use for engaging projects in a discussion of quality programs during project site visits

The process of development included input and review from Even Start and other family literacy practitioners and review
by Even Start state coordinators and federal staff

The guide incorporates iifurmation from a vanety of sources @ evaluation results from the initial four years of
Fven Start programs @ research that has been conducted in the fields related to Even Start, specitically early chitldhood
education, adult education. collaboration. parent education. and home visiting, © the wisdom of practice that has accu-
mulated from family literacy programs and been shared through conferences and visitations, @ the theoretical base that
has emerged for family literacy led by the work of the National Center tor Family Literacy; @ the work of other fields in

developing indicators of quality. specifically adult education. and @ some of the legal requirements in the Even Start

Family Literacy program legislation that shaped the Even Start program

BAL LA EREE IS :cn Start tamuly litcracy programs designed to serve special populations,
e g . Migrant. Indian, or English as Second Language. or operate in specialized contexts. e g isolated rural areas or
homeless shelters will need to adapt the considerations identified herein to program circumstances Some of the quality

considerations may not apply or they may apply very ditterently to these programs

SECTION I 7




S EIR N TR /e anticipate that Even Start state coordinators may want to use the Guide
asa ba5|s for developing their own state documents, incorporating state standards and expectations. For example,

states may wish to identify specific measures of performance associated with some indicator statements.

The indicators of quality are presented within ten major topic areas

with many interconnections across the topics as appropriate for an integrated program. Each topic area begins with a

statement of the primary goal or challenge associated with that topic or component. In some cases, clarifying informa-

tion about federai Even Start requirements has been added

Next. statements of conditions assaciated with quality programs are listed. For each topic area, a list of possible

problem indications is also included to facilitate program review and state techrical assistance These are intended as

Ted flags™ of possible problems to discuss further.

At the end of a topic. there 1s a "snapshot” description from a family literacy project to illustrate how the quality
considerations are implemented tn practice The brief descriptions are intended to be starting places to inspire ideas
for projects that might be using the Guide for self-review

References for major resource documents are included at the end of the Guide and primary sources identified for
each topic area

Finally. the quality considerations are provided in a workbook format to facilitate self-review by programs

SECTION 1,
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CORE VALUES: THE BIG PICTURE

his Guide begins with a brief discussion of six essential values or themes that distinguish high quality family

literacy/Even Start prograrns  The rest of this Guide describes in detail how these themes could be operational-

1zed as quality indicators within program components By their nature, indicators are discrete and specific so that they

can be observed anc 1ssessed  Thus, the presentation of indicators runs the risk of making the big picture of quality diffi-

cultto see The values below describe the big picture in Even Start — themes that are foundational to the indicators

components, and activities of high quality family literacy programs

roCENTERED PROGRAMMING Families are the primary stakeholders in Fven Start programs. responsible for

identitying their own prionties and making decisions Because the family 1s the unit of learning, Even Start values the
home gs the mest important classroom  Successful programs build on family strengths. using the interests and goals of

families as guides for programming  Even Start 1s a safe place for families to grow and develop

ERSwr bk 3F Famicits aNd SERVICE PROVIDERS Staff respect for the diverse languages. cultures.
and expenences of families is apparent in gll aspects of program practice Stalt members view themselves as partners
with other service providers 1n advocating for families within the larger community  Even Start staff work with famiiies

and other service providers to create and use social and resource support networks 1n the community

Srreoaws Duwear s 5k SERVICES Quality Fven Start programs have high coals and expectations tor
tamilies, requiring for many tamilies intense services over time  The design of the program recognizes the importance of

mtensily and emphasizes of quality of services

Bare oy oaNy Aparragriiny Successful Even Start programs fit services to families. not tamilies to the

program  Programs must remain flexible enough to both recognize and accommodate the diverse interests of different

families and the changing needs of individual families over time  Program services are tailored for individual families

PRUPTY 0 fF MESSAGES AND SERVICES Quality programs are characterized by philosophical

dpproaches and curricula that are compatible across cooperating programs. across Even Start components and over time
The goal of Even Statt prograims 1s seamless service for families through the many transitions they naturally make

Institutionahization of family-centered approaches within the community to ensure continuity of services is a priority of

Even Start leadership

ROLES awp RELATIONSHIPS FOR STAEF Even Start programs require staff to operate in new ways. and
thus provide speciahized cross-disciplinary and cross-agency training opportunities to support new roles and responsibili-
ties Staff from Even Start and collaborating agencies work together with tamilies as the focal point, that change requires
chfferent types of relationships among service providers - Even Start places. high priority on developing relationships with

collaborating agenaies to ensure comprehensive services tor families

S SECTION |- 9




NDICATORS

Infegration of Components

Colilaboration

Recrwitinment®

Parent-Child Intercctions &
Parenting Educzsltion

Home Visifiiney

Adult Education/Adullt Literacy

Early Childhood Program Settings

Refention of Families
Transitions
Staff Development

10




OF COMPONENTS

. - To connect program activities through meaningful and
consistent messages, providing an intense experience lo change intergen-

erational patterns associated with low literacy

T ‘_Vitf‘,g-'ﬂ,{j:_.S.ifl,'A- RI N OI R N R Even Start program models vary widely A few are totally home-based. most combine

center-based and home-based services Some programs operate with a mix of different service providers and
locations: in other cases, a single provider offers all component services in a single location

Co-location of services may facilitate integration but is not the only service delivery model for Even Start

All program components employ a holistic approach to serving families; that is, activities and plans are

based on goals and interests identified by families rather than relying on preset materials

2 Program has identified common messages to be emphasized across components, e g . the value of literacy.
high expectations for families, the importance of the application and transfer of skills, the role of experience in
development, the importance of practice, the use of individual strengths, the central role of the parent in a
child's development Staff are able to articulate these common messages to each other. to families, and to the
community so that others understand the messages.

3 Program sees the concept of integration as a way of planning opportunities to surround families with
messages that are continuously reinforced. Program recognizes the need for integration of compenents and
experiences as a way to intensify the program experience

4 Program implements specific connections across components, for example
a. home visit and parenting activities have literacy connections
b parenting time addresses issues that arise during home visits or parent-child interactions
¢ the home visit provides an opportunity to practice applications of what has been discussed during
pdarenting time
literacy skills for adults are taught in the context of early childhood development, parenting use of
community resources, employment

varent-child and home visit activities are designed with ease of transfer to the home in mind
home visits are connected to center-based instruction

Program uses a variety of approaches to establish linkages across components, including connections based

on meanirgful themes, learner strategies (e g., asking questions), particular activities, and values or attitudes.

[ seciiod |- EEE




Program staff understand the importance of integration at both the program level and the family level The

program’'s management structure is designed to facilitate integration of components. Program leadership
takes an active role in fostering integration of components Component integration is a staff development and

supervision issue

Program ensutes that tecam members meet together regularly/daily to plan together. Planning time is paid

time within the work day There is an opportunity for all staff to be part of planning home visits.

Staff development includes specific training in family literacy Staff development includes cross-training in

the several disciplines involved and addresses team building.

Whole language strategies are used with adults and children. Staff use an interdisciplinary approach to

curriculum.

Parents are involved in designing children’s activities Parents are welcome in children’s classrooms They are

frequently invited to participate, and special provisions are made if it is difficult for parents to attend

P> Program schedule does not include regular and P> Collaborators who provide direct service (e g . adult
frequent planning time for teams education} are not trained in family literacy

P> Staff do not view integration with other components P> There have been no cross-training opportunities
as their job Individual staff prefer to follow their
own curricular ideas P> Intervisitations of classrooms by program staff are
rare
P One or more components relies solely on prepack-
aged materials P> Parents cannot describe connections across their
experiences with different program components
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{based on an example developed by
Bonnte treeman,

National Center tor Family Literacy)

anda lives in a trailer at the end of a three-mile dirt road with ner tfour children. She
dAropped out of school when she was fifteen to have her firat child. Her two ochool-age children are enrolled in
Title | programs and one child has some hearing loss in the right ear. He is awaiting a hearing aid. The
yourngest chiidren are Lwo and four years, Wanda nas a difficuit time heiping her children with their homework
and often accuses the teachers of asking her to do their work. The Even Start home visitcr says there are
not enough pote Lo catch tne water dripping from the ceiling when it rains. Wanda does the best she can, liv-
ing thirteen miies from town with no car. Twice a month her sister will come over to take the family to town
to buy supplies. Wanda is bitter when she speaks of her two husbands. "They beat me and ieft me here to
take care of the children. | only hope the children can have a better life.” The family's main connection to the

world is the television and Wan 'a's love of stories. She enjoys making up "pretend” tales to entertain the

children. She agreed to be part of a home-based Even Start program because she gets lonely and wants the

children to "learn something.”

\j/z ona, Wanda's Even Start home visitor, does not know where to start! Mona decides to dis-

¢ uen Wanda and her family at the next staff meeting to help plan her approach with Mona. During the staff
dicussion, it became very clear to Mona that Wanda's interests and needs are all interrelated. Wanda's
desire to improve herself could be the catalyst to addressing so many other concerns wne has for her family,
“tatf recommended that Mona build the initial aduit iteracy lessons on Wanda's interest in reading to her
children. She could write down her "pretend” Lales and practice reading to her children. The parent-child

interaction time might then include writing down the children's stories for schrol. Staff suggested that




Mona talk to Wanda about her parent-teacher conference at school this fall so that Wanda may better under-

stand what her children are learning. Mona should emphasize with Wanda in every way possible the value of

reading and writing for herself and her children. Mona might ask Wanda what eise she would want to do with
her children, perhaps suggesting a trip to the library if it dees not initially come up. Mona hope ‘o transition
Wanda into the center to involve her in discussions with peers about domestic violence and subsidized housing.

Mona might want to come to the center's classes after meeting other parents.

%ﬂa began developing with Wanda her family action plan during the next home visit. Wanda identi-

fied three goals she wanted for herself and her children. As next steps, Mona and Wanda identitied a long list of
resources she would need to accomplish her goals: funds to buy a car, a driver's license, a job, job training, more
books, a library card, better reading ekills, and the self-confidence that she can do it! So Wanda began to identi-
fy the firet things she needed to do: learm to read better, explore job opportunities, ask her sister about watching
the kids, etc. Mona skillfully incorporated literacy and parenting activities and opportunities Wanda needed
into the weekly Even Start home visits. Mona started having her practice writing on Mona's pertabie computer,
and printing pages so the children could illustrate them. Wanda was amazed how easy it was! Mona also sug-
gested that Wanda call her church or volunteer groups to ask about free transportation to the library and to the
school. Wanda decided to start her community outreach by calling the welfare office to see if there were funds
to evaluate her son's hearing loss. Ag she began to see her accomplishments, Wanda became very excited about
her future. She agreed to bring the children to the “Family Fun Day." Each child seiected a favorite "homemade”

book to bring. They loved the attention and praise they received from everyone.




COLLABORATION

*Ghallen’ge Tao develop a strong partnership of service providers who
jointly take responsibility for providing family literacy services. and

develop new relationships and systems to improve services for families

N -f;o-.f:..;:,.-{ . Even Start programs apply fcr funding in partnerships of at least two organizational
entities one or more local educaticn agencies (LEAs) and ene or more nonprofit community-based organiza-
tions, public agencies other than an LEA, institutions of higher educalion, or public or private nonprofit orga-
nizations of demonstrated quality other than an LEA The partners assume responsibility for the compliance
of the program with legal requitements and proper use of federal funds, although they might not have equal
management responsibilities  One or more partners serves as the fiscal agent  Additional coliaborative rela-
tionships help the partnership to extend the nature of support services to families It is important to distin-
guish between the many collaborations of those types needed to implement a program and the more formal

arrangements among partners that constitute the "eligible entity” that applies for an Even Start grant

I Program staff have a comprehensive view of the needs of families and recognize the need for a partnership in
order to fully serve families. Staff see the focus of the partnership as benefits to families; secondary benefits
are to partner agencies. Mutual objectives in terms of goals for families and the partner and other collaborat-

ing agencies have been articulated.

2 The program has developed multiple relationships with other agencies. The number of collaborators increas-

es over the life of the program  Collaborations lead to new relationships for the program  Program statt recog-
nize the value of a variety of joint arrangements. including referral and communication, cooperation, and col-

laboration

Program collaborators represent a variety of agencies, serving different types of family needs Aihances have
been developed in the areas of health, social services, counseling, education, and job training or placement.
Collaborators include housing authorities, homeless shelters, WIC programs, libraries. JTPA. adult education
programs. Head Start. vocational programs. voluntary literacy organizations, Title | and other programs fugded
through the Improving America's School Act and the Individuals with Disabilities Education Act. Evén‘ Start
program has expanded upor.the services available from collaborators based on the needs of the families
served Program has relationships with multiple providers of early childhood and adult education services

Fven Start is not dupiicating existing services

I 015
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Referrals for the program have come from collaborators. Even Start families have been referred to collabora-

tors for services  Even Start staff stay in touch with collaborators about families they have referred

Program and collaboraters share information about families when possible to improve and tailor service
options. Confidentiality issues have been addressed, programs know what in‘ormation can and cannot be
shared Collaborating partners make decisions on the basis of family needs and goals Program and collabo-
rators have attempted to standardize procedures to minimize barriers to services. including developing com-

mon terminology and definitions of clients

Program offers training as an incentive for collaborators. Collaborating staff train together to build "buy in” to

Even Start approaches and philosophy

Program has made formal and informal agreements with partners and other collaborators, beginning in the
early stages of preparing applications. Agreements might include: description of services each offers, designa-
tion of roles and contacts. fiscal arrangements and sources of funding, length of agreement and option for

renewal, communication mechanisms and expectations, procedures for problem-solving

Program recognizes that key staff time is required to attend to building and maintaining collaborative relation-
ships. Communication is regular and frequent and program staff visit each others’ program sites Program

leadership communicates with leadership of other agencies on a continual basis

Some staff have "boundary-crossing” roles with coliaborators; that is, they make connections based on their

cross-disciplinary experiences with staff of other agencies.

Ownership in tne relationship with collaborators is built at ali levels Staff are well-informed about the roles
and mussiens of the collaborators. Staff also know each others’ constraints. Staff express attitude of respect

for collaborators and their contributions and a willingness to work together to solve problems that arise

Program has provided information to help other agencies understand Even Start goals and clarified any mis-

understandings Al staff members can articulate the key messages of Even Start

Collaborators have a role in identifying outcomes for local evaluation and an interest in evaluation results.
Collaborating agencies cooperate with data collection as needed. Even Start local evaluation addresses suc-

cesses and improvements in collaborations

Families have a role in identifying possible collaborators  Families select resources that are most appropriate

for them

MEOEE ¢ |g
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P Program fears loss of identity or threats of competi-

tion for resources from collaborators

P There are no changes in service delivery to families

attnbutable to the efforts of collaborators.

P> There 1s loss of collaborators over time or turnover
among collaborators  Collaborators complain there
are few benefits for their agencies or improvements

in their services

P> Collaborators do not understand Even Start goals

and requirements (e g . component integration)

P Collaborators. including Even Start, cite fack of com-

mon procedures, definitions, and regulations and

P> There is no evidence of resource sharing with collab-
orators There are no apparent incentives tor collab-

orations

P Partners are not clear about what each program
offers. Common goals have not been discussed.
Staff have limited knowledge of collaborators or per-
ception that collaborators have little to offer

P> No co-training has occurred.

P> There are obvious omissions of relationships with

programs serving similar populations

P> itven Start duplicates existing services in community

bureaucracies as primary barriers to working together. P All collaborations are limited to referral and access

PRIMARY SOURCES:

only (e g., simple coordination of information).

SEE BrRUNER, MELAVILLE AND BuLaNk, Epucation axo Human

SERVICES CONSORTIUM IN REFERENCE SECTION.




(based on un example from Webster
Groves, Missouri, Lven Sturt program

and olthers)

he school district, covering a large rural area, and a non-profit family service agency successfully
wrot z an Even Start proposal and are implementing the plan together. The program is scheduled to open in a few
months. Additional community agencies representing a wide range of services (i.e., WIC, JTPA, housing, Head
Start, adult literacy) participated on the writing team and wrote contracts with the new Even Start entity
which clearly state the services and resources to be provided to support the Even Start proposal. Angela, the
new director, understands that you cannot expect collaborating agencies to have the same agenda as your own.

She knows it takes time to build trust. Time spent developing a shared vision is worth it.

he recognizes that it's important to keep the original collaboratore as part of the team. Some

are already involved on the advisory council. She will have an opening celebration, inviting the families of staff

and the advisory committee so everyone might see ways to support the program. She already has promises for

furniture from two members of her advisory council. It is important that all members of the advisory council are
able to articulate the purpose and services offered by Even Start because, at any time, anyone of them might be
asked, "What is that new program down the street?" Angela plans a retreat for the advisory council after the
program has been in operation a year. She will be able to present the first year's successes, as well as use the

group to set the second year's goals and identify community resources to support these goals.

ne collaborating challenge Angela already sees is the relationship of Even Start with the Head

Start program that already operates in the school district. Angela sees no duplication of services and little




reason for competition for families. Collaborators were chesen because they represent the community's charac-
teristics, i.e., cultural values, beliefs, problems, needs, and aervices, and Angela feels that there is a large group
of families for Even Start to target without getting into "turf wars." One strategy Angela is planning to suggest
at the next monthly planning meeting with her service partners is to share each others' waiting lists and devel-
op a joint screeningl/intake tool to facilitate referral of families to appropriate services. The group has already
set. up a system to track all referrals made to Even Start from other agencies and referrals made from Even

Start to other agencies. The commen screening/intake form would be a next step.

he collaborating partners have already started jont staff training The first goal is to share
information about each others' program services, ciient eligibility, and referral process. Staff from the collabo-
rating partners have expressed an interest in workehops on other topics: child development, nutrition, women's
health issues, legal services, and parenting. The collaborating partners will mutually determine the content of
training and share the costs, based on the agencies' abilities to pay. Even Start etaff offered to babysit during
the school district meeting and asked if seme of the Head Start staff could help them. Staff are planning joint
Even Start and Head Start family events because they anticipate they may have families in common. Angela

larns that Even Start will support other agencies’ activities and community events in every way possible.
P PP 9 A ry way p
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RECRUITMENT
To recruil those families most in need. specifically low-

income disadvantaged families with low literacy rates or limited English

proficiency at program entruy

HNO Ve Programs are expected to serve families with the greatest needs for Even Start services

as indicated by literacy needs, or English language proficiency of the eligible parents. In competitions. priority is

given to projects planning to operate in areas with the highest concentrations of poverty Other need-related
indicators also may be considered such as handicapping or disabiing conditions, homelessness, and chronic
unemployment Families eligible must have at least one eligible parent and one eligible child Teen parents
under the age of 16 are eligible to participate if they are within the state's compuisory attendance range. they are
among those most in need, and the LEA provides or ensures the required basic education component

Programs are expected to serve families with children representing at least a three-year age range (which may
begin at birth)

Program uses multiple methods and sources for recruitment, including methods that employ personal contact

Strategies for recruitment include distribution of informational materials about the program in high visibility
locations such as laundromats and stores Materials are prepared in the languages of the population that the

program serves Stiategies include methods that do not depend on print such as personal contact and infor-
mal meetings

Recruitment strategies and messages reflect the cultural diversity of the community and the intended target
families Recruitment processes take cultural norms into account (e g., which family member is contacted.
expectations of all family members)

Current and past program participants have an important and planned role in recruiting parents
Recruitment is proactive, especially in areas of high poverty. that is, likely participants are sought out and
encouraged to enter Several different types of contacts are made to encourage participation, as necessary

Programs recognize the preparation time it may take to recruit some families

Recruitment is considered part of everyone's job.




7 Recruitment is ongoing. Program recognizes that different levels of intensity for recruitment are required at

different stages in program development. Program pays attention to shifts in community population and

reviews recruitment strategies regularly.

Program provides clear messages about expectations associated with participation so parents have full
knowledge to help them make the commitment to entoll. Family commitment to participation in the program
is important, and program helps those most in need overcome barriers to full participation. Anticipated barri-
ers to the family's full participation in the program, e g., transporttation and child care, are addressed during

the recruitment process Solutions to barriers are sought before the family begins participation

Recruitment messages emphasize what the program can do for the whole family, assuming an outcomes/goals
orientation as the selling point

The recruitment process is made as easy and friendly as possible for families, e.g , pre-enrollment informa-
tion is gathered in the home

Program has established reciprocal relationships with community collaborators for recruitment Even Start

staff are active within various community agencies in service and volunteer roles.

When selecting participants, a variety of family needs are considered in determining "most in need.” including
the information from referring agencies. family stresses, and health of family members. Program selection cri-
teria (e g . level of adult literacy. family income. employment status) are written and available to all staff, par-
ents, and collaborators. The program has made its methods explicit, e.g .weighing criteria for ranking partici-
pants according to need.

olE et et ass o PR ol as Wi Re e iitment

P Entry scores of adults on literacy measures are P Selection criteria have been added to the tederal
high on the average for the area, e g , high school and state requirements that may limit eligibility of

level and beyond high needs families.

P Education and income statistics of families are P> Staff describe parents as "coming to us,” and sce

high for the geographic area no need to recruit.




P Program spends no resources on recruitment. B Families who drop out of the program were often

not aware of expectations and requirements upon
P> Program avoids active recruitment in high-poverty entry

areas

P> Profile of families in the program shows that most
P> Recruitment processes are formal and application- in need (e.g., low literacy adults, learning disabled

heavy with little personal contact incorporated adults, limited English proficient adults) have not
been recruited
P Program does not use collaborators i an active
way for recruitment. P Parents do not bring friends and extended families
to program’s family activities
P> Recruitment is a one-time event. rather than an
0ongoing process P> Recruitment messages suggest that low literacy

and inadequate parenting skills are characteristics
B> pParents are not participating 1n ali components of of a particular population group. i.e., one ethnic or
the program There is high turnover of famibes in racial group

the program

PRIMARY SourceEs: SEE RMC ReStARCH'S RESOURCES FOR RECRUITERS AND
Even Start NewsLerTTeRS DESCRIBING STAFF MENTORING SiTE EXPERIENCES 1IN
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thased on an example from Webster
Groves, Missouri, Even Start program
and Even Start National Evaluation

program descriptions)

taff in this urban Even Start project develop an annual recruitment plan always using multiple
methods and resources, including as a minimum: a highly visible media campaign (FSA's, calendar of events and
ads in newspapers, flyers, brochures, posters, etc.); an open house twice a year: special events monthly; partici-
pation in community events as often as possible; and a means and schedule to distribute material through the
community agencies and neighborhoods. Frogram information is in the language and at the literacy level of the
families. Neighborhcod canvassing is done as often as possible, but at least three times a year. Staff members
team together and select neighborhoods with which they are familiar to canvass. Current Even Start partici-
pants are encouraged to join the recruiting teams. Canvassing is frequently done door-to-door, particularly tar-
geting homes with young children's toys in the yards and hallways. Staff alsc visit the local laundromats and

convenience stores to talk about Even Start and leave brochures.

~

personal letter is written to a potential family and is followed up with a personal visit whenev-

er possible. Staff and parents complete a "screening questionnaire” at home which is intended to describe the
family as well as provide clues about their literacy skills. For instance, staff may ask the age and educational
level of all persons living in the heme, what the family enjoys doing together, what activities the children do at
home, if there are epecial concerns about any family member, and what about Ever Start sounds the most
important for the family. The staff select the families most in need of Even Start services based on this
screening tool. Staff also set recruitment goals identifying those families most in need based on the communi-

ty's profile. Staff need to keep in mind the program's limited resources and determine how they will most effec-
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tively werve the families most in need. Often staff will refer families to other services in the community if Even
Start has a waiting list. Staff review the waiting list each month and stay in contact with wait-listed families
by mail. Staff talk about the expectations with each family before enroliment in Even Start. In many cases,
otatf must provide ongoing assistance up to the day the family enrolis. Seemingly insignificant factors such

as serving breakfast and offering free books upon enroilment are impor tant to many families.

\/ach st aff member must be able to articulate the purpose of Even Start and activities for fami-

lies, vecause recruitment can happen at any time. To prepare, staff model talking about Even Start to potential
families and referring agencies during staff meetings. Each staff member oets recruitment goals, such as num-
ber of monthly contacts with famitiea and agencies. Recruitment becomes a weekly agerda item at each staff
meeting. The Even Start director has hired Spanish-speaking staff to be able to communicate with families as
they enroll in Even Start. As modeled by the director, ail staff have a strong desire to work with the program's
failies and know the community resources. Each staff member is asked to serve on community agencies' com-
mittees and boards to become familiar with community services and be visible as Even Start staff. Many Even
Start family events are planned with and include families in other community service organizations, such as Head
tart and the local YWCA. Resources and facilities are always shared o that families learn about the other

services. Ongoing and continuous community outreach builds trust and relationships with collaborating staff.




PARENT-CHILD INTERACTIONS
& PARENTING EDUCATION

) I:II l [.~l_*:-jﬁf;.n,.fﬁ 8 & To hdve o positive impact on the whole family by enhancing
the relationships between parents and children and the literacy value of
tnteractions
B AR AP "1 compenent and the next thome visiting for educational purposes) include a wide anay
of program activities in supportt of families literacy development of parents and children, children’s transition to
school, Interactions of parents with schouls and the wider community. development of understanding of child

development, improvement in family relations, and life skills development Home visits are addressed separately

because of the special role they play in Even Start

Program provides reguiarly scheduled opportunities for parent-child interaction as well as other types of parent
education and support.

The parenting component includes a variety of ways that parents can participate, including individual and

group involvement Planning allows for a range of types and levels of participation based on family goals

All staff receive training in parenting as part of their jobs

Staff spend time developing relationships with parents but are aware of appropriate boundaries Staff

members have an empathetic view of parents and the challenges they face

In programs that intend to produce substantial improvements in outcomes for children, parents participate about

twenty hours a month in parenting-related actwities, including home visiting. parent discussion groups. and par-
ent-child literacy activities.

Parenting program includes attention to family development and family relationships Parenting program

includes attention to supporting parental self-esteem. Parenting program is used as an opportunity for identify-
ing resources to support families

Parenting program builds on the interests and questions of parents, and does not rely solely on scripted materials
Parents are actively involved in the design and planning of parenting activities perhaps through an advisory council

Ongoing assessments by parents are used to ensure responsiveness of activities to’parents’ interests and needs
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Program planning attends to the need for parents to relate to their peers and allows time for social interaction.

Parenting program includes attention to beliefs and attitudes about child-raising in addition to dealing with

positive behavior management. Program provides guided opportunities for parents to problem-solve within
the context of routine family events

Parent-child activities are intended to help the parent learn more about his/her own child and see the child
as an active contributor to development and learning. Activities help parents form reasonable expectations of
their child's achievement and devise challenging experiences. Teacher-parent debriefing follows at least some
parent-child experiences There are opportunities to reflect on how wha. has beer learned about child devel-
opment applies to the activity

Program recognizes importance of addressing the most pressing concerns of famiiies. Program has identified
collaborators who can support parenting activities; collaborators might include libraries, counseling pro-
grams, IOBS, JTPA, Reading Is Fundamental, cooperative extension Parenting program addresses a wide vari-
ety of topics of interest and importance to families, including nutrition, wellness, household management,

community resources, and dealing with stress, substance abuse, and family violence.

Parent development and child development issues and questions are addressed frequently and directly.

Program affords opportunities for one-to-one interchanges for dealing with parenting issues

Parent-child activities encourage active manipulation of a variety of objects, engagement of children in prob-
lem-solving and thinking, and active involvement in reading stories. Activities are fun and encourage involve-
ment of ooth child and parent Children exercise choice and decision-making Parents communicate with and
listen to their child rather than instruct.

Reading every day is encouraged Program helps parents to learn about sources of books for children and

themselves, including becoming borrowers at public libraries

Activities are designed for easy transfer of learning to other situations Expectations for and ideas about

transfer and practice are made explicit. Teachers follow up transfer expectations.

Parenting activitics have literacy connections; parent-child activities have enhanced literacy value Parent
education strengthens literacy experiences that occur within routine family interactions. Parenting is integrat-
ed into the teaching of basic academic skills.

Program devises opportunities for the whole family to participate in parenting activities

MQ-?Q? 6
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The materials used in parenting and parent-child activities are culturally and linguistically relevant. Parent-
child activities are car.ied out in the dominant language of families.

Ig Program designs activities to strengthen partnerships between parents and school programs and persor: -

nel Parents participate in variety of school and classroom activities, including volunteering, governance, and

home learning activities.

P Staff do not see that paients have strengths from
which to build

P Parents are not involved in planning activities.

P Staff do not know individual families’ needs and

interests

P Most of parent education time is spent in “expert”

presentation

P Parent-child activities are always designed for
whole group participation rather than individual

exploration by parents with their children

P Staff do not model pesitive parent-child interac-

fions

P There is little interaction among group partici-

pants, groups are quiet, or there is little emotional

involvement of parents in discussions or activities

P> Parenting activities only include one family mem-
ber; there are no special activities to involve fami-
lies.

P Programs depend totally on pre-set materials

P> Parenting activities are held sporadically, not regu-

larly scheduiled.
P There has been no training for staff in parenting

P Parents object to taking time away from their own

literacy work to participate with their children.
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(based on Even Start National

Evaluation program descriplions)

upporting Even Start adults in their parenting role is part of most activities at this midwestern,
urban Even Start project. All Even Start staff received training in parenting education when the directors of all
the collaborators pooled resources and sponsored a six-session staff development course on parenting. Joyce,
the bilingual parent educator, is responsible for organizing and conducting the parenting workshops for Even
Start parents. Workshop topics are often requested by parents and repeated during the month so that par-
ents can choose the one that best fite their schedule. Some parents choose to attend a workshop more than
once. Topics have included early childhood development, drugs and alcohol, "Disciplining with Love," nutrition, and
community resources. Workshops are conducted in Spanish and English so that those speaking primarily
Sparnioh will want to attend and have an opportunity to learn more English. A lively conversation always takes
place during each workshop. Farents often take a leadership role in running the workshop. One parent educator

commented that parents learn more from each other than from staffl

/ arents have regular scheduled time in their child's claseroom every day except Fridays.

Because parents say that they often become bored with the activities their children select, staff decided during
parent-child time to have parents select the activity one day each week, the children select on two days, and the
staff select on the last day each week. Staff encourage parents to try each activity and point out to parents
during the activity how much the child is enjoying and learning. Staff encourage parents to make books with
their children as a joint activity. Stickers are a popular material. As the parent reads the story to the child,
the child selects the sticker that matches the text. Farents are asked to volunteer as a classroom aide twice a
month. Each early childhood classroom has several parents helping each week. The parents learn to supervise

smali group activitiee and model the teacher.
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taff use every oppertunity to model positive discipline strategies, e.g. not yelling, threatening, etc.
l Staff show parents how talk to their child, set limits, and problem-solve when they feel angry or frustrated with
] their children. For parents receiving parenting education in the home, the home visitor promotes positive family
interactions, The home visitor talks about spending time with their children and discusses turning off the TV
:‘.';', % during this family time. She talks about the value of seeing family or friends on the weekends, attending chil-
dren's events in the community, and visiting the public library and playgrounds. She asks the parent what she
would like tc focus on when discussing parenting. The home visitor is careful to suggest activities appropriate

for the age and development of the children and uses materials found in the home to reinforce parenting skills.




HOME VISITING

AR R o individualize the program for parents and children,

~:'1:.‘,,§ building on the strengths that are apparent in familiar settings and to
demonstrate that the home is the child's first and most important learning
environment Home visits increase the intensity of the program experience

1 as well as tncreasing access to services for some families.

EvEn SR N In Even Start, home visits are intended primarily to advance the instructional goals of
the program. Social service support goals are provided primarily through collaborators Even Start funds can be

used when necessary for social service support activities.

o N bRy

AR L K SRR

e , ! All families receive home visits with an instructional focus and educational objectives. The number of visits
' and the length of visits vary by program model and family need. Unless the home is the primary site for ser-

vices, project ideally conducts at least one home visit a month for each family, acknowledging that it may take

some time in group participation for some families to be comfortable with home visits

2 The home visit is used as an opportunity for the parent and child to learn and play together. Literacy is a

primary focus of activities. The home visit supports retention of families in all components.

) 3 Materials and approaches for the home visit are tailored for each family. The resources and materials found in
N the home are the basis of activities Home visitors build upon and adapt to the family environment, seeking

transfer of home visit activities to daily interactions between parent and child

4 Home visits are prearranged, planned, and regularly scheduled. Scheduling of home visits depends on indi-
- vidual and family schedules. Home visitor staff and families understand the importance of the home visit and

make the environment conducive to lcarning

5 Parents have an active role in shaping the visit and in the debriefing of the visit. The home visitor plans with
the parent activities or roles for the other adults and children who are likely to be present during the home

— visit

L
Program highly values home visitor rapport with families and families’ comfort with home visitor Rapport

with families in the program is key for staff selection and supervision. Home visits are conducted by a familiar

. service provider for continuity.
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Staff development for home visitors includes team debriefing of experiences they have had in the home; for
example. for twelve hours of direct service, approximately one hour of supervision, coaching, mentoring, is pro-

vided, including structured discussions among staff

8 Home visiting staff view visits as an information bridge to other resources. Home visitors have backup sup-

port to link families to resources. Home visiting staff receive training in dealing with issues that may arise in

- the home setting. e g , abuse. violence. substance abuse, safety in the home, and emergency procedures

Formal relationships with agencies help to address families with multiple needs.

Program recognizes that some families may require a transition period before they are comfortabie with and
committed to home visits Temporary alternate locations such as libraries are identified in cases where the

family initially is uncomfortable with the visit occurring in the home.

! ia The home visit is linked to other program components.

] 1 ‘ Home visitors demonstrate sensitivity to family culture. Ideally, home visitors speak the first language of the

family or involve collaborators who share the linguistic and cuitural backgrounds of families

] ‘2 Home visits balance parent-child relaticnship building, child development, and attention to parents’ needs

and interests

= . ,
: ]3 Home visitors help parents to observe children and point out developmental interpretations of cnildren's

actions Home visitors model interactions and reinforcements.

14 Home visitor staff are able to set boundaries for their roles in working with families.

15 Program coordinates home visit activities with other service providers who also make home visits to the

same families
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P Home visits are infrequent, occur only once or
twice a year. Parents are often not at home for

scheduled visit

P There is no attempt to create a learning environ-

ment for the home visit, e.g., no attempt to deal

with distractions, TV set left on, etc.
P> The parent is a passive bystander during the visit

P visits only address child's development or adult

literacy.

P> Activities are independent of activities in other

components of program. Home visits are

considered an “add on" rather than an integral part

of the program.

P Home visitors are unsure of how to deal with prob-

lems that arise during visit.

P Home visitors do not feel comfortable in home

setting.

P> Home visitors or parents identify cultural or lin-

guistic pariiers

P Home visits are focused on soc'al service needs

rather than being instructionz in nature

PRIMARY SoOURCES: Set Powetl, PareNts as Teackers, Cenver forR Future of

CHILDREN IN REFERENCE SECTION.




(based on Even Start National

Evaluation program descriptions)

‘// ary, a home visitor, takes her turn developing the lessons to be used in all the Even Start
components based on this month's theme: nutrition. Staff ask parents for suggestions for monthly topics. At
the regularly scheduled monthly meeting for the entire staff, Mary models the lessons plans which include, for
example, steps to do a weekly meal plan for a family based on a budget and good eating habits, how to read and
adapt a recipe, and ideas to involve the whole family in meal preparation. The exact materials she uses during a
home visit are tailored to the experience and background of each family. She wants to discuss topics which
would build a trusting relationship with each family. Mary knows that home visitors have to learn to be sensitive
to the family's culture. For example, one of her families is a large, extended family and she has to be prepared to
include the grandmother who speaks little English ar4 the older children if they are at home. She always has
extra materials so her lesson plan can be flexible. She makes a schedule with her families but she is flexible
about the length of time for each visit and the level of parent involvement. It varies from time to tine, and par-
ent to parent. If a family is not home, she leaves a note and cails the next day to reschedule the missed visit.
When one of her families is in crisis, Mary knows that she needs to deal with those stresses first, possibly mak-

ing a plan to assist the parent to contact other community resources, before moving onto literacy activities as

the focus of the visit.

\/./ ary visits the classrooms in which her families' children are students, typically on the day of

the scheduled home visit so that she sees what the children are doing and has something positive to report to
the parents. During the home visit, Mary has little trouble engaging the children with her planned activities; the
family knows to turn off the TV and to not talk to friends at this time. Mary may have another staff person

team with her if there are a number of children in the family so she can focus her attention with the targeted

IIENN 7]
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child and parent. Mary may ask the parent to do an activity with the targeted child and help the parent observe
her child. For instance, she asked Adam during one home visit to tell his mother the best thing that happened
at school this week. Adam described with great excitement the trip to the petting zoo. Adam's mother, Terry,
wrote down his story and Adam cut cut the animals from Mary's magazines to illustrate the storybook. Mary
pointed out to Terry how well Adam described the field trip. His speech had improved a lot this year at Even
Start. During a home visit, Mary often has an opportunity to interact with the whole family and reports back to
other Even Start staff what the family likes to do and ideas to further involve the family in Even Start. As part
of ongoing staff development, Mary will bring other Even Start staff with her on a home visit so that everyone
working with a family understands the family's home environment. Farents report that knowing the home visiter
makes them more comfortable when they come to the center. Mary usually has a monthly “group home visit" or,
as she calls it, a "parent meeting" in a community room at the housing project. Mary and the parents exchange
information and the parents take an active role in planning field trips. These group home visits are successful

because they take place ciose to the families’ homes and create a social atmosphere.

34 '
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ADULT EDUCATION
ADUILT LITERACY

Toe tmprove the self-sufficiency of families by enabling them

o meel their goals, increasing the English language literacy levels of family
members., enhancing skills and experiences related to employability, and

improving parents' abilities to be advocates for and teachers of their children

R R R AP IINEaRE C!izibility under the Adult Education Act, which is necessary for Even Start eligibility of all
parents except certain teen parents, includes those adults whose lack of mastery of basic skills constitutes a substan-
tial impairment to obtaining or retaining employment commensurate with abilities, or impairs their abilities to func-
tion in society. 1d those who do not have a certificate of graduation from secondary school or its equivalent
Collaborations often include agencies that provide postsecondary experiences so that efforts are not duplicated

Note Adult Education program model tndicators of quality (see OVAE in Reference section) are identified in
. parentheses at the end of the statements below 1o facilitate cross-referencing See also sections on Recruitmen! and

Retention for other Even Start indicators related to Adult Education model indicators.

St e At e T

‘ Adult students have short and long term goals for their participation in adult education. The goals represent

realistic expectations and take into consideration previous educational experiences Those goals are

] expressed in a written plan and are measurable or observable. Adults’ individual goals shape the program and
are directly and explicitly connected to instruction. Goals are revisited periodically and progress toward goal

attainment is assessed

2 The program values a wide variety of outcomes (¢ g . obtaining drivers’ license, reading to children, obtaining

high school diplomasi for adult learners

| - 3 Adults’ progress in literacy depends on their literacy levels at program entry. Most adults make constant

| progress on literacy indicators until they exit the program. Among adults who do not obtain their high
- school diploma or equivalent. most continue in the program long enough to receive on average at least 70

- hours of adult education prior to leaving the program For those for whom the GED is an appropriate goal,
most who enter the program at high school literacy levels obtain their high school diploma or equivalent with-
in a year. Most who obtain their high school diploma or equivalent in the program continue to pursue other

- s goals. including employment or continued education (Adult Education model indicators | and 2)

; ? 4 Academic content is taught within a functional context (e g., workplace, parenting, and/or life skills) appropri-

ate to the lives of adult learners. Content is integrated with other components. Adult education includes life
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skills, computation. and language 1L.anguage literacy incivdes rnore than reading. i e . speaking, writing, listen-

ing. and computer skiils

A mix of methods is used for instruction. including a balance of group and individual activities The instruc-
tional mix includes activities such as self-directed independent learning, computer-aided instruction. coopera-
tive learning, and individual tutoring. Adult students write regularly. The program employs strategies in a flexi-
ble manner (Adult Education model indicator 4)

Materials are appropriate tor the range of learner levels represented in the program (as assessed at program
entry), usually requiring a wide variety of materials Materials are culturally and linguistically appropriate to the
learners. Materials include authentic items, i.e.. newspapers. forms, magazine articles, announcements. etc
Materials reflect the context of the adult student'’s life, including work place items. {Adult Education model

indicator 4)

instruction and learning activities explicitly build from learners’ prior knowledge. Instruction emphasizes asso-
ciation of new learnings with daily life and encourages applications and transfer of learning to new situations

Connections are made to children’s instructional programs and to the activities of home visits

Program design offers maximum flexibility for the adult learner in terms of format, schedule. and location as

well as entry options Program actively encourages re-entry if absence from program has occurred

Staff are knowledgeable about learning needs of adults. Staff are knowledgeable about learners’ cultures and
languages Staff have good rapport with students and are interested in building relationships with students.

Whenever possible. the Even Start program manager is involved in selection of adult education staff
The learning environment is adult-centered. i e . appropriate and comfortable for adults

Instructors act as resources and facilitators, mcdeling problem-solving behaviors. They avoid "helping” in a

way that would increase or reinforce dependency

A combination of formal and informal assessment methods is used to identify progress and needs Assessment
is regular and frequent. Resuits are discussed with students and linked to learners’ goals and to instructional
plans. |deally. assessments are carried out in the context of meaningful tasks. Adults understand assessment

purposes, the results of assessments, and can explain their progress. Care is taken at intake so
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that adults value the role of assessment: testing may not be part of initial intake if not appropriate for the adult

learner (Adult Education model indicator 4)

13 The program promotes advancement in learning beyond basic literacy |ob readiness and career exploration
are a part of the curncutum  Program staff are knowledgeable about a range of options for participants to con-
tinue their learning and/or obtain employment, e g . community college. vocational programs, ties to the
business community Programs work on transition plans with adult students to meet adults’ goals, including

long-term goals for self-sufficiency (Adult Education model indicator 2i

IQ Program staff work with learners to remove or reduce common barriers, e ¢ . lack of child care. transportation.

by identifying appropnate support services {(Adult Education model indicator 6)

]5 Program services are continuous, including summer months, although the format of services may change in

ditferent program cycles

I Staff turnover is low Learners generally have the same instructor for the program year |If staff changes occur

program ensures continuity of approach to learning.
17 Stalf participate in ongoing staff development, including training specifically related to family literacy Staff
are familiar with parenting and early childhood staff and exchange relevant information Ideally, they meet at

least weekly to plan an integrated curriculum ({Adult Education model indicator 5)

Ia Program staff are able to address the needs of adults with learning disabilities

T N R WA R H TN

P Adult education occurs only periodically: adult P The program has a view that "one size fits all" when
education occurs only as a by-product of home visit. it comes to adult literacy. Most activities do not

. irectly or clearly relate to individual It learn-
P> Adult education is regarded by learners and by directly or clearly relate to individual adu n

‘ ‘ ‘ goals. Much time is spent In whole grou
other collaborating staff as simply a fixed course. ers’ goal pentin sroup

primarily workbook-based instruction or with drill and practice activities.
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P Adult education staff do not value the goals of the

P> Materials are limited in number, limited to texts.
Even Start program. Adult education staff do not

limited to a narrow band of skills, and/or not repre-
sentative of learners’ cultures. participate in program staff development

B> Adults who drop out of the program cite participa-

P> Adult students have difficulty articulating the rele-
tion barriers, e g . schedule, amount of time, child

vance of instruction to their daily hives or to their
care. etc  Stalff believe students are not motivated

Wil guals
P> Only a few adults who enter at high literacy levels

P Adults cannot articulate plans for continuation
receive their high school diplomas or equivalents

beyond high school equivalency
while in the program

PRIMARY SOURCES: SEE Evew Stary EvALUATIONS, OVAE MoDEL INDICATORS OF
PRoGRAW QUALITY FOR ApuLr EDUCATION PROGRAMS, Peravin, Nationar EvALUATION
of Aouttr Eoucation FROGRAMS N REFERENCE SECTION.

BEST COPY AVAILABLE




PAruiToxt provided by e [ +

thased on an example from Barbara
Fierney, Manhatlan, Kansas Even Stari
program, and Even Starl National

Evaluation)

n Even Start program in rural Pennsylvania offere the adult education component both at the
Fven Start Center iocated in the elementary scheol and through the home visiting program which offers an indi-
vidualized adult learning curriculum. One of tne students, Claudet, a mother of four, is finishing her second year
with Even Start. She dropped out of school in the tenth grade tollowing the birth of her first child. Her main goal
when enrolling in Even Start was to be able to read "chapter books," not just picture books, to her children. She
now has two children in grade school and she wants to help them learn. She feels this will encourage them to
finish high school. She said she is embarrassed that she can not read all the words on the food labels to buy
"good" food for her children. She also feels "ripped off" at fast food restaurants because she can not check the
bill.  Claudet's friend who brought her to Even Start initially has already gotten her GED and is starting a job.
Claudet said ohe may want a job when her children are older. She knows she has a ot to learn before she can get

a job. Right now her short term goal is to get a library card so she can get books to help her children with their

school work,

L) laudet was receiving adult education at home but has made the choice to come to the center

with her twe youngest children with transportation provided by a newly purchased Even Start van. Claudet
admita that she was arraid to come to the center's adult educat:on program but she decided to try it because
she says, " Ali the staff who have visited me at home are so friendly and encouraging.” She is finding that her
two children love their clasees at the center and that she is able to set up a class schedule four days a week
that is flexible, based around her family schedule. She also likes the postcards and telephone calis provided as

reminders of special events and about classes she has missed because of family ilinesses.
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laudet thought she might have to take a test when she started classes at the center and that
the classes would involve a lot of silent work in workbooks like she had in grade achool. inetead, she found stu-
dento reading materials and discussing topice such as budgeting, family health concerns, safety issues, and the
use of television which they had requested. You can tell she is really pleased about how much she is able to
contribute to the clase diecusszion. Claudet likes hearing the Teachers read to the class and often takes the
tape recorder home 0 that she can listen to a lesson on tape. She finds che learns vetter by listening and 15
really pleased with her progress. Claudet has told the staff several times that she feeis her aduit education

teacher who has been with her the whole year is very knowledgeable and able to teach the material so that she

understands,

laudet is surprised how much she likes computers. The program 5 linked up with another Even
Start project in the state and Claudet has a pen pal through the modem hook-up. She is thrilled to take the
center's laptop to do work at home with her children. She said ohe may want to think about getting a job work-
ing with computers as a long term goal. She received a Certificate of Improvement yesterday because she has
made significant progress towards completing a level in her adult education course. Claudet continually says,
"This 15 not like going to echool. | feel good coming to my Even Start schoel.” Claudet now 16 volunteering in her
oldest child's third grade classroom. Claudet was particularly pleased to announce to the class that her hus-
band has just enrolied in the aduit education classes offered at r aht to get his GED because he saw how posi-

tive she was feeling about Even Start.




EARLY CHILDHOOD
PROGRAM SETTINGS

NESENNS RN T cnhance development and ease transition to school

by providing developmentally appropriate settings for children of all
ages from the families enrolled in Even Starl.

; 'E ;‘j,: £S5 T KR 1 NOTE Children ages birth through seven are eligible to participate in Even Start if a parent is

eligible A family is no lenger eligible to participate .n Even Start two years after the youngest child reaches

the age of 8 or after all participating parents are no longer eligible for adult basic education services under

the Adult Education Act. whichever occurs first

I Early childhood staff members are well qualified. trained in child devel >pment. and have appropriate certifica-

tion by state requirements
2 Early childhood centers have received appropriate licensing from state

3 Children participate in sufficient hours of appropriate early childhood experience. including home visiting, Head

Start. etc ideally at least sixty houi s monthly for children ages three through five

4 The physical environment is safe. clean, well-lighted, comfortable, and age-appropriate in terms of furniture,

equipment, materials. and access to bathrooms and clean-up facilities.

5 The adult-child ratio allows for frequent interaction between children and adults. Adult-child ratios are consis-

tent with state licensing standards  Children have sustained relationships with primary teachers/caregivers

b
Early childhood program balances attention to all areas of development — social, emotional, physical cultural,

cognitive. aesthetic, and language

7 Program has a curricular base for all age groups served by the program. Early childhood curriculum has a

respected theoretical base, staff make use of curricular philosophy when planning activities for individual children

8 Staff encourage direct firsthand. interactive experiences for learning  Siaff recognize that children develop knowl-
edge and skills through active experiences and social interactions. The real world 1s the subject of learning activi-

ties. Classroom activities are integrated and interdisciplinary. building on children’s interests and knowledge.
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There are many opportunities for child-initiated learning. Children's play is respected by staff as legitimate

learning time. Children are encouraged to plan. They participate in planning their day and are aware of basic
schedules and routines.

‘a The environment is language-rich. Children are read to daily. Books and other reading material are abundant.
Songs, rhymes, and group stories are common activities. The staff demonstrate many ways to encourage chil-

dren to talk about their experiences and to represent their ideas in stories and pictures

1 I Staff encourage development of reasoning and problem-solving by providing challenging learning experiences,

encouraging children's development through skillful questioning and suggestions for furthering activities

‘2 Classroom environment reflects homes and lives of children in terms of culture and language Children’s work

is displayed
]3 Staff use positive behavior management for discipline.
14 Staff have frequent opportunities and time to plan together and with staff of other Even Start components.

15 Teachers regularly observe all children and record observations for use in planning activities and assessing
progress. Records of progress and development are maintained on each child and regularly shared with par-

ents. Children are helped to understand their progress in learning.
18 Children are relaxed and happy in the early childhood environment.

]? Program gears expected participation to the needs and development of the child. For example, program rec-
ognizes the time it may take for infants and toddlers to be comfortable in the program. Staff have identified
activities for the development of individual children based on observation of children’s development. Staff pro-

vide opportunities for all children to succeed.

] 8 Parents provide input on child's readiness for various activities and their progress. Parents are involved in
planning programs for children Staff help parents understand how home activities can reinforce and extend

children's learnings
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p> Children are unhappy. unsure, or tense. P Staff rely only on standardized assessments for
gauging children’s progress.
P> Activities are primarily adult-initiated.
P Staff rely solely on prepackaged materials. There is
P> Staff are not aware of children’s previous or other frequent use of worksheets.
current child care experiences.
P Classrooms are quiet; children are not encouraged
P> Materials are skimpy or inappropriate for age. to talk with each other.

P Activities are limited to traditional school readi- P There is frequent turnover or changing of staff so
ness or group activities that relationships witn children are not continu-
ous.
P> Staff do not understand goals of family literacy or
have not received special training in family literacy. P» Staff do not connect activities to developmental
outcomes.
P> Staff have infrequent contact with parents. Parents

are not encouraged to visit classrooms P> All chitdren do the same activities

P Parents are not clear about what their children are  p» Classroom is dominated with commercially pre-

experiencing, and its value pared materials.

P Parents are not clear about their children’s

progress
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(based on an example from Oklahoma
City Even Start program and Even
Start National Evaluation program

descriptions)

\// any Even Start children attend this Head Start class for their early childhood program. In

this classroom, activity areas are identified by signs and posters pictorially describing the area and giving chil-
dren the English and Spanish words for each activity area. "l ife size" materials are used by the children, such
as real cereal boxes, telephone books, and full-size pots and pans. Parents and children have brought in family

photos which are labelled in English and the language spoken at home if it is different. Projects made at home

by parents and children are displayed at school. In tum, parents are encouraged to display their children's work

at home.

~

staff member responds warmly to a young child's demand for attention, hoping to model this
for the mother when she comes into the classroom for her parent/child activity time. When children miss their
classes for a period of time, the Head Start teacher talks to the Even Start contact. One of them sends cards
and makes telephone calls and home visits to follow-up on each child's needs. Staff recognize that parents, over-
whelmed by other concerns, can easily misread their children's behavior. By talking to parents about the different
ways children strive to get attention, staff hope they are encouraging the parents to establish secure attach-

ment patterns with their children.

taff consider the children's interests and experiences in planning classroom activities and indi-
vidual activities for home visits. One teacher observed a quiet child enjoying the dress-up closet. The teacher
showed the child where the "overnight suitcase” was 0 she could take some of the dress up clothes home to
show her mother. When another child showed an interest in oceans, the water-table becomes an ocean, adding
SECT10Y 11 [
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sand and shelis, and the windows become underwater scenes, sticking cutout fish and seaweed on blue tempera
painted on the window glass. Children draw pictures about their families and dictate a story about a family
event to a teacher. During the parent and child activity time, parents help.their children make this into a book.
FParents are encouraged to write down at home what children say. A'library, operated by an adult student, is

available for parents and children to check out books on a daily basis.

hildren are encouraged to take responsibility for their actions and look ahead. Staff ask the
children to generate alternatives, and later to evaluate possible consequences. Staff question children with:
What else could you try? How else could you soive that problem? What will you do next? Children are taught
through modeling to use words to solve their problems. Rules are short and simple. Children are given exact

directions; explanations about appropriate behavior are clear.

eam planning time is set aside for teachers working in the same classroom. Staff from Head
Start and Even Start meet at a specific time each week and discuss the action plans for each family on a
rotating basis. They jointly go on home visits to learn more about each family's home environment. A file is kept
for each child at Head Start with the teacher's observations and samples of the child's work. Teachers share
this information with parents during their conference. On one occasion parents attended the preschool class
without their children and role-played in the activity areas. Teachers took this opportunity to explain to parents

what the children learn during various activities, such as water play, painting, cooking, etc.
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RETENTION OF FAMILIES

To keep families participating long enough in the

program to achieve learning gains and 1mprovements (n parenting

ERRY ' I ERSRENE  \iany of the indicators in other sections relate directly to retention and they have not

been repeated here

All families participate in all core components.

Most families stay in the program long enough to meet goals they have set. The program works with families
to set attainable, meaningful goals Appropriate symbols of attainment are identified, e.g., voter registration.
license, marriage, and successes are celebrated. Parents participate as a group in identifying meaningful

incentives and recognition

Family participation begins with an orientation period that focuses on positive reasons for participation.

socialization, setting goals. and understanding expectations

Program provides continuous services, including during the summer months, although the format of services
may change, e.g.. home visits may become more frequent if center-based services are not operating for a peri-

od of time.

Program demonstrates high expectations for the self-sufficiency of families. e g . by identifying meaningful
roles for parents within the program or agency. arranging job-shadowing at local businesses or volunteer '
opportunities in schools and community agencies, using program graduates as mentors for participants, find-

ing different ways to use strengths
Self-esteem of participants and staff is supported wihin the program

Program demonstrates respect for families by building on interests and recognizing traditions. acknowledging
values of families, and addressing families’ critical needs Program staff demonstrate personal interest in fami-

hes

Direct service staff in programs are empowered to address all the needs and interests of parents by providing

appropriate resources and making referrals

s i A




8 Program service schedules are flexible and convenient. Strategies for delivering service are flexible and adapt-

 able to meet changing family needs. e g . more home-based services might be necessary for families with new
babies

]a The program offers some activities for the whole family.
‘ 1 Program continues contact with families If participant does not show up as expected. program stalf foliow up
to find out the reason If family drops out for personal reasons, program maintains periodic contact Program

invites back successful graduates to work with participants.

‘2 Records show that services continue to be available to an eligible family even though a child or parent may

have completed the program

]3 Program staff or adjunct staff reflect the ethnic diversity and language backgrounds of the families enrolled

L T e s e P e b e s WU TR e

P Family participation is uneven across the compo- counseling, are not available, limited in availability.
nents. i e , some parents may attend parent sup- or tenuous
port groups regularly but not participate in adult
literacy P> Parents have not developed close relationships
with peers in the program
P Program experiences high turnover.
P> Staff are not aware of families’ needs and interests
P Program loses participants over the summer
months P Participants do not have a sense of the program —
don't know why they are participating
P Parents are not achieving specific goals because
goals are not clear. goals are too ambitious or unre- P Program components have limited availability in

alistic. or program activities do not connect to goals terms of scheduled offerings

P Support services, e g transportation, child care. P> Part-time staff are not available for staff meetings

and planning
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thased on an example from

Webster Groves, Missouri Fven Start pro-
gram and Even Start National Evaluation

program description)

his Even Start Program appears busy today, maybe even chaotic to a visitor. Clarisa, a parent enrolled in
Even Start with her two preschool children, is volunteering at the reception desk. She i on a recruiting commit-

tee which was initiated by the parents last year. Clarisa also participates in a peer support program for new

families. Other parents serve on an advisory board and various committees for Even Start within the district.
Clarisa arrived this morning on the school bus contracted by Even Start to provide transportation for families

s between its public school trips. Clarisa reports that her preschool children are ready first every morning for their

"achool." They carry on if she wants to skip the program. She also knows that Joyce, one of the Even Start par-

ent educators, will call or come by if she misses a day at the center. Joyce always tells parents when she calls

~

what they missed when they didn't show up and what is coming up 0 that they won't want to miss the next day.

— - -

Joyce has helped Clarisa establish a routine so that she can show up on time. Staff talked to Clarisa and e
scheduled her core Even Start components at convenient times for her. The coupons from local merchants

awarded for good attendance are an added incentive for Clarisa.

_:‘ - C/ taff concern for families is important. You'll hear staff say "I'm 90 glad you came today.”

| Clarisa loves seeing staff hugging her children. Clarisa feels very comfortable and welcomed at the center; she
hopes to stay in the program long enough to get her GED this year and go on to become a medical technician.
‘ She has already written an article about last month's outing for the program's newsletter and feels very com-

fortable answering the telephone when she volunteers as the program's receptionist one day a month. Clarisa

said last week, "l can't believe that | was scared to come in the door the first day!" She is looking forward 1o the

“""-. ! ‘] “Celebrate Succese" party for GED graduates. Staff have helped her believe that she can achieve her goals.
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Another role for parents is running a lending library for toys and books, which is open during the thirty-minute
break between adult education classes. Clarisa has won gift certificates for taking out ten books in one week

from the lending library.

athers are encouraged to volunteer in the classrooms to act as role models. At the same time,
they become more familiar with the programs and comfortabie having their wives attend. The local community
participates in a mentoring program. Many Even Start parents may not have someone as a positive role model.

Information is provided to the parente about the guidelines and expectations of both the mentors and parente, |

taff and parents plan special family events where staff and families can socialize together, such
as picnics, garage sales, talent shows, fashion shows, sieep-overs, camp-outs, educational field trips, cultural
interpretations, make-and-take workshops, health fairs, and computer family days. All family members are invit-
ed to special events to feel a part of the program. Ethnic celebrations are partizularly popular. Last year, a
group of fathers provided the entertainment. Monthly pot luck suppers generally follow a particular structure. A
family-style dinner is followed by a presentation designed to interest both parents and children plus an activity
based on the presentation. The purposes of the dinners are several: to provide an experierce that is both
social and educational; to provide a family-centered activity; and to bring parents into the school building in a

non threatening way.

49
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TRANSITIONS

To be a transitional opportunity through which families

chart a course for change, gain necessary skills, and reach their goals
Even Start offers a stable base for families while building
bridges for transitions and other types of changes that family

-members musl naturally makye

SH R:':.f' . N T Many difterent types of transitions are referenced here into Even Start, from

home to school, to employment, to different services.

l Program recognizes that it can play a role in smoothing the horizontal transitions (e g, between Even Start and
Head Start and/or day care) and vertical transitions (e.g.. between basic adult literacy and GED preparation or pre-
vocational training) that adults and childien make. Program has policy or plan for specific transition activities,

including plan for an orientation to Even Start. Program staff identify timelines for specific transition activities

2 Program views family members as life-long learners and looks for opportunities to engage them in activities

beyond the Even Start program

3 Staff and families plan together for transition support. Transition planning addresses how comprehensive ser-
vices can continue when service delivery mechanisms or eligibility changes. Transition activities include building

familiarity with new settings and new programs.

4 Staff development includes building awareness of cultural influences on learning, interactions, and parenting
Training addresses ways to integrate home culture and school or workplace activities, and strengthens the aware-
ness of other service providers about cuitural influences. Staff development includes building awareness of other

service delivery systems.

5 Program prepares for transitions of children to school in some specific ways.

a planning for transition becomes a topic within parenting classes and home visits

b early childhood programs prepare children directly. including visitations, role playing, and modeling

new routines

¢. program lets parents know about rights and responsibilities and encourages parental participation in

school in a variety of ways




d program helps parents with ways to deal with children's anxieties

e program staff establish communication with next teachers to share information about child's develop-

mental progress
f program staff take proactive role with school staft (and staff from other early childhood programs) to
help bridge cultural and language differences, to help staff gain an understanding of parents’ involvement,

and/or help staff recognize strengths of families who are economically or educationally disadvantaged.

s Program prepares for transitions of adults in some specific ways

a class time is spent in job readiness skills and discussions of educational and training opportunities

b program maintains connections with employers and postsecondary institutions to facilitate next steps

for adults
¢ adults develop a plan for goal attainment, including timeline and resource requirements

d class time is spent on how to access community services and solve prchlems

7 Children who enter school are successful. School staff see parents as supportive of children's learning and devel-

opment Children and families continue to receive appropriate services such as Title | upon school entry if needed
a Adults who receive GEDs seek additional education or training or obtain employment.

p | Program adjusts to family transitions (e g , divorce, birth, relocation) that occur within the context of the Even

Start program and adjusts program services to meet needs of families during times of transition

P No planning time 1s devoted to transitions. P> Staff do not take an active role in reaching out to

: other service providers Stalf are not familiar with
D P> Staff express hostile attitudes toward other settings , , _ .
T staff in other settings to which parents and chil-
P Staff expect transition planning to be initiated by dren are going

other setting ;

P Transition is seen as an event rather than an ongo-

N d ies int iti )
s P Families drop out of program at point of transitions ing process

i PRIMARY SOURCES: Sttt NAaTionNaL GOVERNORS' Assocmn_ou, RMC RESEARCH - '
;ﬂ L 1N REFERENCE SECTION. -
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tbased on Even Start National
Evaluation program descriptions and

Transition Study, RAMC Research)

osea and his mother will have many changes in the fall. Hosea will be spending a full day at
kindergarten and his mother, Angela, will be coming to the Even Start site full time for her aduit education and
parenting classes. At the Even Start parenting classes when they discussed the topic of transition, Hosea's
mother felt comfortable expressing her concerns about being in the center full time and being separated from
Hosea all day. Angela learned that three years ago a working community committee was established to plan

how to best facilitate a smooth transition for children entering kindergarten.

everal effective transition policies are now in place. For instance, Even Start staff meet with the
kindergarten teachers each spring to discuss each child and focus on what works well for the child in the class-
room setting. At this meeting, they exchange ideas about what worked and did not work well programmatically
during the past year. They use this opportunity to set up joint training in early childhood for both staffs in the
upcoming year. Talking about her concerns gave Angela reassurance about Hosea's transition and she began to

becore excited about spending more time at the center for herself.

0sea wae given the screening test for kindergarten at Even Start to see if there were any dis-
abilities that require further attention. Even Start staff explained all of the services and special opportunities
for children and families in the public schools. Angela feels that she is better able to seek out available services
for Hosea. Angela's home visitor encourages her to read to Hosea, find or start a playgroup during the summer,

and spend individual time with Hosea as preparation for the changes to occur this fall. Hosea's Even Start early

childhood teacher has already agreed to accompany Angela to the scheduled parent orientation at the public

SECTIO0N. I! Bl




school in a few weeks. Hosea and his Even Start friends who are goil 4 to kindergarten together are scheduled to
visit the kindergarten class with their Even Start teacher.
(‘\—’

ngeia received a voucher for public transportation prior to her first visit to Hosea's new
kindergarten classroom. She was told that these vouchers would be available for any visits she might like to
make to help out in the classroom during the school year. Angela received an information packet in the mail in
both English and Spanish. She was able to share it with Hosea's grandmother who only speaks and reads
Spanish. At their orientation meeting, Angela was informed about the developmental nature of the kinder-
garten program. She lezrned that a high level of parent involvement was welcomed and encouraged, and that her
opinion of how Hosea is doing is very valuable to the teachers. There will be two scheduled parent-teacher confer-
Frces a year, and frequent written correspondence and informal telephone contact. Hosea's Even Start teacher
told Angela if it would be helpful, she would be happy to review any of the materials from the public schools with

her at any time. Angela knows that ohe will visit Hosea each week in kindergarten as part of the parent/child

interaction for Even Start. She was very pleased about this.

osca and his mother went to a fair held in the school gym later in the week. The gym was
transformed into a gigantic kindergarten claseroom that both the adults and the children could experience. The
tamilies participated in some "make-and-take" activities and explored the learning centers with their children.
Angela arranged her ochedule at Even Start s0 she can accompany Hosea his first day. Angela is feeling much

better about their transitions this fall.
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STAFE DEVELOPMENT

4:_.-"B'h.’a_;'l"-l;eIniga"'e'- O To prepare Even Start staff and staff from collaborating

agencies to work effectively with families.

o Aualiby tews b erations

Staff development is explicitly connected to the goals of Even Start. Trairing is provided in Even Start and family
literacy philosophtes.

Staff d=velopment is systematic and ongoing Individual activities build on or complement each other

Staff have a role in identifying training needs. Staff are involved in planning training Input about training needs

1s sought from a variety of sources, including collaborating agencies, parents, evaluation results. advisory groups.
and national trends

A variety of learni.'g approaches is encouraged. including self-directed learning. mentoring, action research, and
peer coaching

Staff development inicludes attention to theory base as well as practical applications in real situations Training
activities build on the knowledge and skills of participants. Staff development includes demonstration and model-

ing and opportunities to practice new skills for transfer with feedback and coaching as well as adequate time for

follow-up after application

Some staff development activities are designed to motivate staff and build positive attitudes Most staff develop-

ment topics are chosen to improve instruction or enhance relationships with families

Some staff development training includes development of sensitivity to cultural issues associated with the fami-
lies served. including understanding one’s own cultural identity and biases as well as training in communication
skills with families. staff. and community.  Staff development includes attention to a strengths-based approach to

family development. focusing on identifying and building from what a family does well
Trainers have knowledge and experience base for the content area. Content is up to date

Training for early childhood includes information about at least one nationally-recognized curricutum or model

Training for adult education instructors includes methods of teaching beginning learners. ways to address learn-
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ing disabilities and whole language strategies that include ways of using experiences as a basis for writing and
reading

1 n Training is cross-disciplinary, i e . adult educators are trained in early childhood along with early childhood stalf
and vice versa Learning approaches use staff's varying routes into the field of family literacy as assets to enrich

each other's knowledge. e g . use of cooperative learning activities

1 1 Staff development includes participants from collaborating agencies with training opportunities occurring at mul-
tiple sites

]2 Program provides incentives for participating in staff development. including paid time, transportation as required,

and advancement potential  Scheduling permits all staff. including part-time staff. to participate in staff develop-

ment activities
13 Evaluation of staff development addresses benefits and applications, not simply satisfaction

14 Program creates a mechanism for ongoing information sharing among statf Staff development includes opportu-

nities to reflect on the Even Start program in the context of community needs and ongoing Initiatives

Inditcations ol Problems wilb g talt Development

P Attendance is low at staff development activities. P Staff development is available for selected staff

members only
P Stalf do not see the connection between staft

development and pressing on-the-job needs B There is no budget for staff development

P Staff development actwvities are discrete and P Stalf from collaborating agencies do not participate

unconnected o
P Administrative staff do not participate

P Staff development is imited to information-based

| ructi P Scheduling does not allow all staff to attend
arge group instruction

P There has been no assessment of the effectiveness
P All staff development i conducted by program

> b of staff development efforts
stall members

CCPRIMARY SOURCESS.SEE PELAYL ;nguremc_
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(based on an evample from Oklahoma
City and Manhattan, Kansas Even Starl
programs and Even Starl National

Evaluation program descriptions)

t each of this program’s staff meetings, staff members are informed of upcoming training
opportunities. The Even Start director participates in the school district's staff development planning. Last
year, the school district offered a series of free training workshops in early childhood which included discussions
about child development and curriculum. Even Start and other community preschool staff were encouraged to
take advantage of this opportunity. One goal of the director is to hire or retrain at least one adult education
teacher in early childhood education to improve curriculum planning across all Even Start components. All staff

regardless of discipline take advantage of the ongoing training sessions offered in the district.

taff development can be both formal and informal opportunities for reflection and skill building.
Staff spend time in discussion about understanding their own cultural biases and developing strategies to work
with families, building on what the families are doing well, rather than what they are riot doing. Staff trainings
have included sessions on how to make classrooms more culturally sensitive. Every effort is made to hire staff
who mirror the culture and ethnicity of families. Part-time staff begin work in the fall before the formal program
begins and are required to participate in a two-day orientation with existing staff. Volunteers, who might be
graduates from Even Start or people from the community, have a similar orientation course they must attend.
There i an ongoing staff supervision plan coordinated by the director. The goal of staff supervision is to

strengthen the capacity of staff to know their families and alter the program to fit the educatioral goals and

needs of the whele family,

o6
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taff members suggest topics for workshops without being asked. Recent requests included
training with collaborating agencies about domestic violence, Title |, and special education. Even Start sub-
scribes to many professional periodicals and has them available for checkout. Articles are routinely copied
(with proper credit given) and distributed to staff for reading and discussion. Whenever a staff member attends
a conference, he or ohe is expected to share ideas and handouts with the whole staff at staff meetings or dur-
ing specially scheduled timeo.  Staff members are sometimes asked to present materials in their tield of exper-
tise. Staff share real anecdotes at staff meetings to learn from each other. Staff also share inspirational top-
ice and sayings at weekly staff meetings and at group meetings with families. Staft members serve on numer-

ous community boards and task forces. Many participate in community "brown bag luncheons” with social ser-

vice agencies.

taff meetings become a format for staff development. Some are used as peer supervision

opportunities in which a staff member discusses his or her work with specific families as a strategy for model-

ling for peers as well as for coaching from peers. Other staff meetings are set aside for presentations or topic

discussions, Staff meetings take place each Friday when families are not scheduled to come into the center.
Each August, staff have a retreat to evaluate the year and suggest new directions. One of the tasks at the
retreat is to plan the staff development themes and assign responsibiiity to schedule community-wide evente

involving many agencies and, occasionally, their clients.
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SELF-ASSESSMENT




S he following pages contain a self-assessment tool using the

quality considerations in The Guide to Quality for Even Start Family
Literacy Programs. For each quality consideration
under each topic indicate how descriptive that consideration is of your
program (l=very descriptive, S=not at all descriptive).
Write notes that explain your rating. We invite you to use
these rating scales to examine aspects of operations
as a way of identifying strengths and weaknesses. determining where

local evaluation might be focused, or planning staff development.
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0 connecl program activities through meaningful and consistenl

INTEGRATION messages. providing an tatense experience lo change
OF COMPONENTS intergenerational patterns associated with low literacy
PROGRAM SELF-RATING e

R R N R VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE

All program components employ a holistic approach to serving
families; that 1>, activities and plans dare based on goats ahd nterests 1 2 3 4 5

identified oy tamilies ratner than relying on preset materials

\
0
1
_ £
S
b mme WS s ess D VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE
Program has identified common messages to be emphasized across 1 2 n 4 5
components e g the value of iteracy high expectations far fanilies v
; the impoeriance of the application and transfer of skill. the role of
experience in development the importance of practice the use of b
0
— indivicddy 1 \Hwhgvhf the contr gl rofo o the DArEnt D chitd, Jovelop \;
ment  Staff are abie to articulste these commuon message s 1o cach t ‘
R , 5
i other to farmihies and to the community so that others understand .
the messages K
Alorced Messapes VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE
- Program sees the concept of integration as a way of planning opportu- 1 2 3 4 5
nities to surround tamilies with messages that are continuously rein-
forced. Prugram recugnizes the need forintegration of components '
and experiencos as g way to intensity the progiani eapaericnice N
0
T
_ : 67

66
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OF COMPONENTS

PrROGRAM SELF-RATING
Connections- .. VERY DESCRIPTIVE NOT AT ALL DESCRIPTAV:bae

Program implements specific connections across components, |+ -I 4 5
exampie
it and parenting achivities have literacy contrecions
b parenting time addresses 1ssues that anse dunng home
wsits of parent-child interactions
the boine visit provides an opportunity to provide applicat-ors
b whiat has bect discussed duning parenting Linc
Crer g0y Sk DT adults are taught in the context of eariy chiig
el dosepmient sorenting dee of community resources
S wiied
v parent-child and home visit activities are designed with
sqne ol transfer to the home aomind

Cbome asits qre anected to center-hased nstruction

VERY DESCRIPTIIVE 7 NOT AT ALL DESCRIPTIVE.

Progrr wes i varlety of approaches to establish linkages : :. 1 4 5

companents based on meaningful themes learner strategies ie @ s

iFe v s’ Clicties gl e or gthtgdes

63
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OF COMPONENTS

Prooram SeLF-RaTING

egram teadership VERY DESCRIPTIVE

Program staff understand the importance of integration at both the 1
program fevel und the family level  The program’s Management struc-

ture 1s designed to facilitate integration of components Program

leadership takes af aClive nsie in tustenng integration ot components

Component integration 1s a statt development and supervision issue

BOT AT ALL DESCRIPTIVYE

4 i

| Prlasabeg dime VERY DESCRIPTIVE

ER]

PAFullToxt Provided by ERIC

Program ensures that team members meet together reguiaryy duiny {u 1
plan together Planning time is paid e within the work day  There

is an opportunity for all staff to be part of planning hume visits

HOT AT ALL DESCRIPTIVE

4 9

$tall development i VERY DESCRIPTIVE

Staff development includes includes specific training in tarmily Iteracy 1
Staff deveiopment includes crss-training IN the several discipiines

involved ard addresses team building

70

HOT A7 ALL DESCRIPTIVE
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OF COMPONENTS

PROGRAM SELF-RATING
CROT-ATERTL PESER.
Whole language strategies are used with adults and children  Statt 1 4

1 'll‘ﬂ |A.S,.Atl_l ! llnar ! l pproach’. VERY DESCRIPTIVE

use 4 nterdisciplinary approach to cirncutum

. e T e Sl
Parents are invnived in designing children’s activities  Parents are YERY DESCRIPTIVE | NOT AT ALL D ESSF;'BEE"'I: 4

: i

—_———

weicome n children's classrooms They are frequently invited to par- 1 4
ticipate andspecia! prov.sions are made 1t is difficult for parents to

. .
qttoant i

Dotome Cows areat 3as tesm Guror 10 Quavety vot Evem Stann Famivr Livgnacr Proctans 11998 Poevowawre NH RM( Rostaren (crronatign
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o develop a strong partnership of service providers that jointiy take
responsibilitu for providing family literacy services., and develop new

relationships and systems Lo tmprove services for famifies

ProoramM SeELr-RATING
VERY DESCRIPTIVE ROT AT ALL DESCRIPTIVE

Program staff have a comprehensive view of the needs of famiites and 1 3 4 5
recognize the deed tor d partnerstup in order to tully serve tamihies

Stat see the Loy us of the partnersbap os beaefits to families; secondan

benefits are 1o partner agencies  Mutual cbjectives in terms of goals ter

tamilies atdd the partner and cther ollaberatng agences b been

articul sted

SUMeltiple, Relatlenships

The program has developed multiple relationships with cther agencies YERY DESCRIPTIVE ROT AT ALL DESCRIPTIVE

The number of wollaburaturs indreases overt the hfe of the program 1 4 5

Collaberali ns et tonea st wshs tor the program Progran statt
recognize the value of g vanety of ,cint arrangements induding referra:

and commurication cocperation and coiiaboration

VarYely of Rgencins '

Program collabarators represent a variety of agencies, sening ditfeient

fypes of lar: needs  Alliances have been developed in the areas of health

YERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE

SOl e, o s oarsehing education and b training of placement
Conata r® 0 0 Lt L st Do, atern, WO pn ‘l 4 5
el Hfaiies A et educalion proghaMs Head Stan socational pro- . . .
ST tany lera s wigaindalions Titie i abd uther programes fuided
vl the i tovitig AMertcd s Schoot A and the dndhdidis with
Praabiitie Eous gt At Fyen St prowgram bas expanded gison the ser
et T e tab T bancid R e pocids T the lambes sehved
et o eabaocsipes waith bl o b videiadvain dhnidbe aad aind

s Baer STt r ot dupn atny ensting Senoes

Qude e Comegrnn.ons cn3w Goior 10 Quaviry vor Evew Statt Famuey Livetacy Proctaas 11955 Poetcusurn, HH RMC Resratin Coeroration
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. ProcRrRaAM SELF-RATING
Reterrals . .. ' - VERY DESCRIPTIVE HOT AT ALL DESCREP

Referrals for program have come from collaborators Even Start ] 4 5
families have been reterred to collaborators for services  Even Start
staff stay in touch with collaborators about families they have

referred

Snsnariaglilermation VERY DESCRIPTIVE
Program an- collaborators share information about families when 1 4
possible to improve and tailor service options Confidentiality 1ssues
have been addressed programs know what information can and cannot
be shared  Cailaborating pariners make decisions on the basis of fami-
ly needs and coals  Program and collaborators have attempted to stan-
dardize provedures to mimmize barniers o services inciuding deveiop-

T o lerminoiogy and defirntions of dients

Teatwing 2as bncentive VERY DESCRIPTIVE HOT AT ALL DESCRIPTIVE

Program offers tralning as an incentive for collaboratisrs ] 4 5

Coiiaborating staff train together to build buy in to Even Stard

APPIoA hes And PRSPy
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‘ - _ _ PrROGRAM SELF-RATING
Partners &-Colfaborators - VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE

Program has made formal and informal agreements with partners and 1 3 4 5
other collaborators, beginning in the early stages of prepanng applica-

tions Agreements mightinciude  description of services each offers

designation of reles and contacts fiscal arrangements and sources ot

tunding lenath of agreement and option for renewal communication

mechanism- and expectations procedures tor problem-<olving

ceemmunication .- VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE

Program recognizes that key staff time is required to attend to building 1 4 5
and maintaining collaborative relationships  Communication 15 regular

and frequent and program staff visit each others program sites

Program leadership communicates with leadership of other agencies on

a continuai basis

‘Boundary-crwssing Roles VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE

Some stalf have "boundary-crossing” roles with collaborators that :s ‘l 4 5
they make connections based on their cross-disciplinary expenences

with statf of other agencies

78

Qubiitr Coneppnatigas socw Guiot 1o Quatity ron Even “1aer Famiir Livgnacy Proceams (19955 Porrswoyrn NH O RMO Reseanca (onroration

SEOTION 1Y Y
\‘l

ERIC

PAruiToxt provided by e ||




COLLABORATION

A A _ , _ PROGRAM SELF-RATING
_ Relationships-. .. VERY DESCRIPTIVE H-0Teeh;
Ownership in the relationship with collaborators is built at all leveis .I 3 4

Statf are well-informed about the roles and missions of the collabora-
tor~ Stattaise know each others constraints  Staff express attitude of
respect for coitaborators and their contrnibutions and a willingness to

work logetner to solve problems that arise

ilanfermation - . YERY DESCRIPTIVE
Program has provided information to help other agencies understand ] 4

Ever Start goais and clanfied any misunderstandings  All staff mem-

bers can articiiate the key messages ot Ever Start

Evalwatlon Results, I VERY DESCRIPTIVE NOTA\’ALLDESCR'[_.TE;_;!}Y’E“

=
Cellabrators have a role in identifying outcomes tor focal esaiuation ‘I 4 5
I ne o evaluation results. Colisboialing agencies coopet -
e P S et I S LTI S TR TV B S A ETP AL RTLNN 1§ TR
[ Tl T e e Dt an Cnligbeargtioans
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ProcrRam Setr-Rating
Ckamily Role . VERY DESCRIPTIVE HOT AT ALL DESCRIPTIVE

Families have a role /v idert:t, rg noes Vi collabadatiiy i s 1 3 4 5

seiert resorces that are must appl iphiate fur them
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o recruit those fumilies most 1n need, spectfically low-income

RECRUITMENT disadvantaged familtes with [ow literacy rates or limited English

proficiencu at program cntry

. PROGRAM SELF-RATING
Maultipie Methods VERY DESCRIPTIVE T TN OTIALIALLTDE,

Program uses multiple methods and sources for recruitinent «l 2 n 4

megdng methodds that employ personat contact

I T YT AT KRN VERY DESCRIPTIVE

Stinte gt s ot Caruitment indude distribution of inlormatina 1 4 5
watee s gt it the ersgeymon high vistbility Incatinns such an
Poor e g sl s Maletials gre preparedd n the languages - !

TR TS T

oA enes eges iy de et L

vyt cdepend oft print sy b g pers nal rtyt gndert em

VERY DESCRIPTIVE o ROT AT ALL DESCRIPTLUEy

Re ¢ tmert trtegion and messages tefliect e cultural diversity ‘I 4 5

i ;\-ll ropiteTiert
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PROGRAM SeLF-RATING
VERY DESCRIPTIVE NOT AT ALL DESCRIFTIVE

Current and past program participants have an impoertant und .| 4 5

planned tule In tecruting parents

o—

Proaglive Btcruitment ﬂiégg&;,ﬁng.{f&élg“VE < HOT AT ALL DESCRIPTIVE
Recruitment is proactive, especially 1n areas of high poneet | thar g, ] 4 5
likely participgants are sought cut and encouraged to enter Several dif-
ferent types of “Untacts are made to engy
sary Programs recognize the preparaton Lre it Moy Lare T recrut

sume famiies

SIn!! Iavetvement. AYERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE™S

Recruitment is corsidered part of everyone’s Job. 1 4 5

§6
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e Recruitment is ongolng. Program recognizes that differerd icoeis i

titetimty hol feviaitiment dre reoutred at different stages (1 program

Sove et Proglatn pans atlention te shiftsm commun by feoputy

Y re s TRUTLATent strategies reguan

Prograr provides clear messages about expectations +-~ o at
s pAton s parents have Gl knowledge 1o hoip them fane the

Somimadineni T enroi FAMLY cCommitment to participation nthe pieo.

gram i~ important and program helps those most in needLernome

R P R T T S S S O o T
1 1 ' PR 1t 1 [ HE I
R S LU R ST TONLIR L SIS A AT TN L SRR LT
. et e the iy heging particpation
| delcenmes. |

Recnitmer! messdges emphasize what the program e 10 o0
&'t L oy outcomes/goals orlentation i
H

s

&Y

PeoGrRaAM SEtr-Rarting

YERY DESCRIPTIVE

1 2

NOT AT ALL DESCRIPT)VEE

4 g

YERY DESCRIPTLIVE

1 2

NOT AT ALL DESCRIPTIVE

4 d

YERY DESCRIPTIVE

1 2
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RATING
. pasy Precess , . LEEWX L
The recruitment process is made as eas; and friendly a5 possibic fur -l 2 3 4 5
families e 2 pre-enrollment information 1s gathered 1n the home

Program has established reciprocai relationships with community «I 2 3 4 5

collaborators for recruitinent  Even Start staff are active within various

community agencies in sefvice and volunteer roles

W e O oW
~

e S IS Tr.al TV
RN Sl ks +~a ek i

. mp RSN
3 . g O T AT AL ESRES CR1P
When selecting participants a vanety of family needs are cnsidered ‘I 2 3 4 5
ih Jdetermiring most in need  inciuding the informat: n from refer-
Mg oweidivs famuy stresses an dreath s famny merpers Program
selection criteria (e g . level of adult Iiteracy family income employ -

. . ty I L . I
et &t L ale winleh aind uvmml,'lr to an sian paicing aind \.\Jllab\n-

ratots The progtarm has made amethida eaphat e g weighing

Pl JBEC I w- B 4
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: - .‘ 0 have a posttive impact on the whole family by

enhancing the relationships between parents and

INTERACTIONS & PARENTING children and the literacy value of interactions

, ProOGRAM SELF-RATING _ ‘ _
Gpportonities - o . HOTffA’f;fkjL"JL;‘*DES}:"

P d

YERY DeSCRIPTIVE
Program provides regularly scheduled opportunities for

tion and suppernt

Vardely, of Participation

VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE
The parenting compenent inciudes a variety of ways that 1 4 5
parents can participate, inciuding individuat and groud

mvenemert Planming ailas g rnge ol rypes ard ievens

of partiapation based on family gnals

YERY DESCRIPTIVE ROT AT ALL DESCRIPTIVE,,
All staff recomve tining in parenting as part of their ot

1 4 g

J3

Qony o (Awearngteans rqan Goroe 1o Quavere vor Eren Sranr Fawnvy Loveracr Precranm CTIRGY Porrawngte NHORMO Rosreos [seroeatidn

BN ¢

S sy




PARENT-CHILD
INTERACTIONS & PARENTING

o Aelationships

Staff spend time developing relationships with parents but
are aware of appropriate boundaries. Staff members have an

empathetic view of parents and the challenges they face

In programs that intend to produce substantial improvetients
in outcomes for children. parents participate about twenty hours
a month in parenting-related activities. including home vistting

parent discussion groups and parent-child hteracy activittes

Famliy Developmen!

Parenting program includes attention to family development
and family relatianships  Parenting program includes attention
1o supponting parental self-esteem. Parent:ng program is used

-, as an oppurtunity foridentifying resources Lo support Lanihies

94
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PARENT-CHILD
INTERACTIONS & PARENTING

_ _ _ PROGRAM SELF-RATING
Corrreresdis el Parents oo VERY DESCRIPTIVE NOT AT ALL DESCRIPTH

R A

Parenting program builds on the interests and questions 4
of parents, and does not rely solely on scripted materials

Parents are actively involvea in the design and planning of par-

enting activities perhaps through an advisory counctl Ongoing

assessments by parents are used to ensure responsiveness of

activities to parents interests and needs

e gl Tetera el ess T VERY DESCRIPTIVE

Program planning attends to the need for parents to relate to 1 4

their peers and allows time for social interaction.

KN A VERY DESCRIPTIVE

Parenting program includes attention to beliefs and attitudes 'l 4 5

about child-raising 1n addition to dealing with positive behavior
Management  Program nrovides gutded opportunities for parents

to problem-sabve withie the context of routine family events,

96
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PARENT-CHILD
INTERACTIONS & PARENTING

PROGRAM SELF- RATING

Pare;,,g N B Acllvilles"‘

Parent-child activities are intended to help the parent learn more
about his/her own child and see the child as a.. active contributor
to development and learning  Activities help parents form reason-
able expectations of their child's achievement and devise challeng-
ing experiences Teacher-parent debriefing follows at least some
parent-child experiences There are opportunities to reflect on how

what has been learned about child development applies to the

activity

‘f:_-:_'_'.ila,,glely ”Innl:s

Program recognizes importance of addressing the most pressing

concerns of families Program has 1dentified collaborators who can

support parenting activities. collaberators might include libraries,
counseling pr.ograms. IOBS. ITPA, Reading Is Fundamental, cooper-
ative extension Parenting program addresses a wide variety of
toplcs of interest and importance to families, including nutrition,

wellness. household management. community resources. and deal-

ing with stress, substance abuse. and family violence

b N0 T AIHALLHDESCRIPTM

i . IR RS ami s L S e .
Parent development and child development issues and ques- 3 4 5

tions are addressed frequently and directly Program affords

opportunities for one-to-one interchanges for dealing with

parenting issues

98 ‘ 39
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INTERACTIONS & PARENTING

o PrROGRAM SELF-RATING
A B UL LIV M Ly VERY DESCRIPTIVE - SN0 THATEALLED

B Parent-child activities encourage active manipulation of a -l 2 3 4
-] variety of objects. engagement of children in problem-solving

and thinking, and active involvement in reading stories.

Activities are fun and encourage involvement of both child and

parent Children exercise choice and decision-making Parents

communicate with and listen to their child rather than instruct

B Y L e VERY DESCRIPTIVE NOT AT ALL D ESEALET

Reading every day is encouraged Program helps parents 1 4 5
to learn about sources of books for children and themselves.

including becoming borrowers at public libraries

Codranster VERY DESCRIPTIVE NOT AT ALL DESCRIPTLVES

Activities are designed for casy transfer of learning to ] 4
other situations Expectations for and ideas about transfer and
practice are made exphicait Teachers follow up transter expecta

t1ons

Gutnriv Consssiaaioons ¢h0a Guint 1o Quavitr ror Evew STart Famety Liveracy Procrams (1995) Porrsmiure, NH RMC Researon Conroration

SECTION IV 3




PARENT-CHILD
INTERACTIONS & PARENTING

Parenting activities have literacy connections; parent-child
' activities have enhanced literacy value Parent education
strengthens literacy experiences that occur within routine family
interactions Parenting is integrated intu the teaching of basic

academic skiils

Dnoo g family

Program devises opportunities for the whole family to
participate In parenting activities

The materials used in parenting and parent-child activities are
culturally and linguistically relevant Parent-child activities
are carried out in the dominant iunguage © e

102 | R
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PARENT-CHILD
INTERACTIONS & PARENTING

PrROGRAM SELF-RATING
VERY DESCRIPTIVE , HO_T;—;A-“TA;“M

Program designs activities to strengthen partnerships between ]

B E I

parents aad school programs and personnel  Parents partici-
pate in variety of school and classroom activities, including vol-

unteering, governance, and home learning activities

Qoaurte Consiperations srok Guioe 1o Quatiry sor Even Start Famrey Liveracy Procrams (1995) Porrsmourn, KH- RMC Researce Corporatiow
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o individualize the program for parents and children, building on the

. o e strengthts that are apparent in familiar settings and to demonstrate that

\ the home 1s the child's first and most important learning environment. Home
HOME VISITING visits tncrease the intensity of the program experience as well as increasing
access to services for some families

SN ﬂ 2y l £ cLiy es

All families receive home visits with an instructiopal focus and educa- n ‘

tioral objectives  The number of visits and the length of visits vary by 1 2 3 4 5
program model and family need Unless the home is the pnmary site for

services project ideally conducts at least one home visit a month for N

each tamily acknowledging that it may take some time 10 group parii-

pation far serne families to be comfertable with home visits

D Lty

TEALALLIDES CRIPTRE

(et S <€

The home visit is used as an opportunity for the parent and child to ledrn ] 2 3 4 5

and play together Literacy Is a primary focus of activities The home

visit supports retention of famihies in all components

Vo — O

l I AEARE -{a"_l‘: 12t o -

kN Materials and approaches for the home visit are tallored for each family 'I 2 3 4 5

The resources and materials found in the home are the basis of activities e i e D

t Home visitors build upon and adapt to the family environment seeking i
B transfer of home visit activities to daily interacuions between parent und N
- 0

chad ! l
- E 07
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PROGRAM SELF-RATING
VERY DESCRIPTIVE TN TEATERL

Home visits are prearranged. planned. and regularly scheduled. 1 2 3 4

Scheduling of home visits depends on individual and family schedules
Home visitor staff and farmiies understand the importance ot the home

vistt and make the environment conducive to learning

A EI Ve Rofes o VERY DESCRIPTIVE NOT AT.ALL DESCRP, TR
Parents have an active role in shaping the visit and in the debneling ol 1 4 5
the visit The home visitor plans with the parent activities or rales for the
vther aduits ard chiidren who are Bikely to be present during the home

Vistt

;f'".f '-'.'-"'!" R YERY DESCRIPTIVE

Pragram highly values highly home visitor rapport with families anct ‘i
families comiort with home visitor Rapport with families in the pro-
BrAM s bery torstaf sele tin and supervision Horhe viits ale cone

ducted by atamiinyr sercce provder for ontirgey

108
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i NG
AT
Staff development for home visitors includes team debriefing of

experiences they have had in the home. for example. for twelve hours

of direct service, approximately one hour of supervision coaching

mentoring s provided, including structured discussions among statf

Home visiting staff view visits as an information bridge to other
resources. Home visitors have backup support to link families to
resources Home visiting stafi receive traintng in dealing withi issues
that may anse in the home setting, e g . abuse. violence substance
abuse safety inthe - and eniergeidy piucedures  Formgi relation-

ships with agencies help to address famiiies with multiple needs

gJravsiiien

Program recognizes that some families may require a transition

period before they are comfortable with and committed to home visits
Temporary alternate locations such as tibraries are identified in cases
where the family inially 1s uncomfortable with the vicit occurring in the

home

110
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PROGRAM SELE-RATING \
e VERY DESCRIPTIVE . R o R % e
The home visit is linked to other program components. .| 3 4 5

CREAMl by Cwbieee s VERY DESCRIPTIVE . PR R L 1 G vy U e
Home wvisitors demonstrate sensitivity to family culture Ideally.
home visttors speak the first language of the family or involve coilabo-

raters whe share the inguistic and cultural backgrounds of families

CAglawge e ] VERY DESCRIPTIVE NOT AT, ALL DESCH

s

Home visits balance parent-chiid relationship buliding ciuld ‘I 4 5

development and Attention to patents need< and inferests

112
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HOME VI

kIR

Home wisitors help parents to observe children and point out

¥ developmental interpretations of children’s actions Home visitors

model interacticns and reinforcements

Sapbvendaries oo

Home visitor staff are able to set boundarles for their roles in

working with families

pplce-broviders - o WERTL M SRR L e CNEey AT ARG .uh:':.r(fﬁm: T RVE A

Program coordinates home visit activities with other service

providers wh. also make home visits to the same famiies

114
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e L k o improve the self-sufficiency of families by enabling them to meet their

- . - ' goals. increasing the English language literacy levels of family members,
ADULT EDUCATION enhancing skills and experiences related to employability, and improving

ADULT LITERACY parents abilities to be advocates for and teachers of their children.

PrRoGoRaAmM SELF-RATING
y - A iR e
YERY DESCRIPTIVE - “°§@jﬂﬂgﬁ

Adult students have short and long term goals for their participation 4| 4

in adult education  The goals represent reaiistic expectations and
take intc consideration previous educational expertences  Those
g~ are oxpressed in @ whitten plan 2nd are measurable or observ-
abie Aduils individual goals shape the program and are directly and
expiictly connected to instruction Goals are revisited periodically

anaoroaress toward goal attainment s assessed

R AR VERY DESCRIPTIVE NOT AT ALL DESCRTPT]ViERu
2 e C T AR AR il B

The program values a wide variety of outcomes (e g obtaining 1 4

drivers hcense reading to children obtatning high school diplomas,

for aduit fearners

P A|_,'r__ et

Adults progress in literacy depends on therr literacy levels 4t program

entry Most aduits make constant progress on literacy indicators untii VERY DESCRIPTIVE
they extt the program Among adult<who do not obtaim their bigh
schoect Biploma or eqrivalent most continue in the program leng 1 4
et e 0 e o A dt fedst 70 huars of adult education prioe
rleaving the program - For those for whom the GED 1s an appropriate
¢ stk oenter the progran at high school iteracy fevels obtan
therr booh wchoal diplama of equiaalent within g year Most who obtain
e hopd SChoot diphoma o equnvatent in the program continie te pur

wue ther grals including emplayment or continued education

Goaete Coxoesrrarsone reow Guioe ro Quarety ron Evew Start Famoty Literacy Procrans (1995) Ponrseours, NH RMC Restarcn Corsoration

SECTION |V IR

irerveney

* ARullText Provided by ERIC

’



ADULT EDUCATION
ADULT LITERACY

CVERY DESCRIPTIVE

Acadermnic content is taught within a functional context (e ¢ work- 1

place. parenting. and/or ife skills) appropriate to the lives of adult

learners  Content 1s integrated with other components  Adult educa-
tivn includes fife skilis computation and language Language hteracy
includes more than reading 1e speaking. wnting. listening. and com-

nuter skiils

Sy MEINR s “VERY DESCRIPTIVE
A mix of methods is used for instruction including a balance of group 1

and individual activities  The instructional mix includes activities such

as self-ditected independent learning, computer-aided mstruction

Covpurative iearning uiid individual tutonng  Adult students wrnite

fegulally The program employs sirategies in a flexible manner

AT aercLevels . o “VERY DESCRIPTIVE
Matenals are appropnate for the range of learner levels represented 1
In the program (as assessed at program entry). usually requinng a wide
variety ul matertais  Maenais ate culturally and hinguistically appro-
priate to the learners  Matenals include auther *ic items te newspa-
pers, forms magazine arhicles announcements etc Materials reflect

the conteat of the adult student e, including work place items

Quavvry Cowervemaroowe vonw Guine 1o Guavtiry son Even Starr Famiey Liveracy Procraus (1995) Portsmours, N RMC Restarcn Corroeation
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ADULT EDUCATION
ADULT LITERACY

Lass Knowliedgs -
instruction and leaming activities explicitly build from learners prior
knowledge. Instruction emphasizes assoctation of new learnings with

Qo ateandercoursges apphoations and transfer of learning to new

Seaions Connecnons are made to children s instructional programs

arnd U the activities of home visits

CELERRERL LY
Program design offers maximum flexibility for the adult learnerin
termm. ftrmgat schedule and location as well as entry options

Procear actinely encourages re-entry if absence from program has

(SRR

D IR R

I O VERY DESCRIPTIVE-

Staff are knowledgeable abuut learning needs of adults  srait are l

knowiedgeable about leatrers cultures and languages  Stalt appear to
Reve sonond Lot with students and are interested in buthding rela-
tor e wiiostadents Whenever paossibie the ven Start progiari

Do s D et e e Dot ! edae atton stofi

Quner (unsepifanogns 7ioh Guint 10 Quavitr ror Even START Famrey Litenacy Procrass (1995) Porrsmours, WH: RMC Restarcn Corroration
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. ADULT EDUCATION
ADULT LITERACY

Ariiedement 0 T ol i : . S REY AR S Rl

The learning environment 1s adult-centered. i e , appropriate and

comfortable for adults

P '.~‘ in i N ™ PRE G g g7 L Ny s s B R Y
RT3 B 3 B bhators. o0 - O ot & 6 r A SR | X (AT AR CA

Instructors act as resources and facilitators, modeling problem-
solving behaviors  They avoid "helping” in a way that would increase or

re:nforce dependency

CfAssessment

A combination of formal and informal assessment methods 15 used to
identify progress and needs Assessment 1s regular and trequent  Results
are discussed with students and hinked to learners goals and to instruction-
al plans Ideally. assessments are carried out tn the context of meaningful
ta-ks  Adulls understand assessment purposes. the resuits of assessments
gl van explain they progress  Care s taken at intake so that adults value
the 1ole of assessment testing mav not be part of initial intake if not appro-

prote tor the adult learner

T — - - e e ——————— e e e 4
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ADULT LITERACY

B The program promntes advancement in learning beyond basic iteracy

lob readiness and career exploration are a part of the curnculum
Program staff ure knowledgeakle aboeut a range of optiens for partic
pants to continue thelr learning and/or obtain employment, e g.
uitimuiuty wotlege, vecational programs. ties to the business commu-
nity Programs work on transition plans with adult students to meet

adults goals including fong-term goals for self-suffictency

Rarriers
Program staff work with learners to remove or reduce common

barriers, ¢ g lack of child care transportation_ by identifying appropri-

ate suppoert semnices

o %chedule
Program vensces are continuous, including sumimer ot

althcugh the format of senvices may change i different programi cyles

124
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ADULT EDUCATION
ADULT LITERACY

- , R PROGRAM SELF-RATING
SR T R VERY DESCRIPTIVE oo N 0T oAl QoS Rl B T-lglgfees

3

e Staff turnover s low Learners generally have the same instructor for -l 3 4 5
the program year |f staff changes occur, program ensures continuity

of approdach tu fearning

LA NI e et VERY DESCRIPTIVE i MO AT ALLDESCRIPT 13
Staff participate in ongoing staff development, including training
specificaily related to family iteracy  Staff are familiar with parenting 1 5
and early childhood staff and exchange relevant information  Ideally.

they meet at ieast weekly to plan anintegrated curncuium

@l saantivies T VERY DESCRIPTIVE oy e DT AT L

Program staff are able to address the needs of aduits with learning 1 3 4
disabilities.

127
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S _— providing developmentally appropriate settings for children
EARLY CHILDHOOD of all ages from the families enrolied in Even Start.
PROGRAM SETTINGS
PRQGR»AM S~EELF-RATING

R R R L VE R Y- D ESEGRA BT Nalsiarsifruag s 2o

Earty childhood staff members are well qualified, trained in child

0 enhance development and ease transition to school by

development and have appropriate certification by state requirements 1

LR L L VERY DESCRIPTIVE . NOT-AT:ALL D Esc;nm

Early chiidhood centers have received appropriate licensing -I 4 5

‘

from state

- ——

o Safltdedent Kowrs YERY DESCRIPTIVE NOT AT ALL ”Esé;ﬁéiﬁm

Children participate in sufficient hours of appropnate edrly childhoad 4 5
experience including home visiting Head Start etc deally at least sty

hours monthly for children ages three through five

128
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_EARLY CHILDHOOD
'PROGRAM SETTINGS

Ryt Red et S

The physical environment is safe, clean, well-lighted, comfoitable,
and age appropriate in terms of furniture. equipment, matenais.

and access to bathrooms and clean-up facilities

Cooaba e rac i f

;_-»V-_E RY.:D E_gSs(;R,l PTIVE.
cot e iadsee Nl e
The adult-child ratio allows for frequent interaction between children

and adults Adult-child ratios are consistent with state licensing stan- 1

dards Children have sustained relationships with primary teachers/care-
givers

T T I TN

SR YRR SR BLLE
Early childhood program balances attention to all areas of develop- ]

ment — social. emotional, physical, cultural, cognitive, aesthetic. and

language

130
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EARLY CHILDHOOD
PROGRAM SETTINGS

. , - ProGRrRAM SELF-RATING
o bR e e AT Base s i RPTC SRR
Program has a curricular base for all age groups served by the pro-

gram Early chiidhood curnculum has a respected theoretical base 3

staft make use ot curncular philosopny when planning activities tor

individual chiidren

N L A R VERY DESCRIPTIVE S NOT ATALL DESERE
Staff encourage drrect firsthand interactive experiences for learning *I 4 5
Stattf recognize that children develop knowledge and skills through

active experiences and sociabinteractions The real world s the subiect

of learming activities Classroom activities are integrated and mterdisa

prnan buridies oroChiddren < interests and knowledge

R I N R R N VERY DESCRIPTIVE NOT AT ALL DESCRIPTIN

There gre many spportunities for child-initlated learning Children s 1 4 5

phay ' recpedted by statt as legitimate learming ime - Children are
encourayed Lo plan They participate in phanning thew day and are

AhaTe v bas scheduies and routines
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EARLY CHILDHOOD
PROGRAM SETTINGS

PrROGRAM SELF-RATING
ANERYDESCRIPTIVE .- iR S0

Lk

Lamgudge o

® The environment is language-rich. Children are read to dailly Books

and other reading material are abundant Songs. rhymes. and group

B stories are common activities. The staff demonstrate many ways {o
encourage children to talk about their experiences and to represent

their ideas n stones and pictures

CORReNtem Sokvingooa i VERY DESCRIPTIVE
Staff encourage development of reasoning and problem-solving by -I

providing challenging learning experiences encouraging ch''dren’s

development through skillful questioning and suggestions for further-

ing activities

N RS ang dives -

Classroom environment reflects homes and lives of children in terms -I 2

of culture and language Children's work is displayed

134
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PROGRAM SETTINGS

_ _ PROGRAM SELF-RATING
CNERY D ESCRURIVE Lotie - E SR

o S - A e 0 : PEIRAC
l 3 Staff use positive behavior management for discipline 2

. time to Planm ..

oo Bmenavier Management, o

VERY DESCRIPTIVE

Staff have frequent opportunities and time to plan together and wiih 1
statt of nther kven start components

YERY DESCRIPTIVE
Teachers regularly observe all children and record obser dtions for use
In planning aulivities and assessing progress Records of progress and
development are maintained on each child and regularly shared with

parents  Chitdren are helped to understand their progress i learring,

Quavitr Conwsoppeatigns 100w Guror 10 Quarere sor Evem STant Famerr Livenacr Procrass (1995) Porrswours, HH RMC Ruseaecn (Orroration
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'EARLY CHILDHOOD
PROGRAM SETTINGS

A ERLAESCRIPTILE .

CWVERYDESC

BT S A L R Ty e T

Ol eVt R M ta ] AR R aEh RIRTIVE

P

Program gears expected participation to the needs and development ‘l

of the child. For example. program recognizes the time 1t may take for o
infants and toddlers to be comfortable in the program Staff have 1den-

tified activities for the development f individual children based on

observation of children's development  Staff provide opportunities for

ali children to succeed

Parents provide input on child s readiness for various activities and

their progress  Parents are invoived in pianning programs for children

Staff help parents understand how home activities can reinforce and

extend children s learnings
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R_E ' 0 keep families participating long enough in the program
TENTION to achieve learning gains and improvements in parenting

o, BUMpg e s

All families participate in all core components.

. g 3 _-2\““.?_‘. s
MOTTATZALL DES

Most families stay in the program long enough to meet goals they 1 4

have set  Program works with families to set attainable meaningful
sudls Appropnate symbols of attainment are dentified. e g , voter
registration license marnage and successes are celebrated Parents
participate as 4 group i identifying meaningful incentives and

recognition

Cooertentatien’ o e VERY DESCRIPTIVE : C . NOTIATHALL DE

PRI i
Family particication begins with an orlentation penod tha! b gses ‘I 4
ON Pestling feasans fof participation suaaiization. setiing godls. and e

undeistanding expectations
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_ _ PROGRAM SELF-RATING
B B O T P VERY DESCRIPTIVE : NOT AT ALL DESCRIPTIVE .
Program provides contlnuous seivices, including during the summer 3 4 5

months, although the format of services may change. e g.. home wisits
may become more frequent if center-based services are not operating

for a period of time

I R R VERY DESCRIPTIVE NOT AT ALL DESCRIPTLVE:
Program demenstrates high expectatlons for the self- sufficiency of 1 4 5
families. e g . by identifying meaningful roles for parents within the .
program or agency arranging iob shadowing at local businesses or
volunteer opportunities in schools and community agencies. using pro-
gram graduates as mentors for participants. finding different ways to

use strengths

U gS eV Esteem T L NOJ AT ALL.DESCRIPTLLE

Self-esteem of participants and staff is supported within the program 4 5
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Program demonstrates respect for families by building ur imterests 2 3

and recognizing traditions acknowledging values of families, and

addressing famities critical needs  Program staff demonstrate per-

sonal interest 1n families

L s s es L VERY DESCRIPTIVE

Direct service staff in programs are empowered to address ali the ]
needs and interests of parents by providing appropnate resources and

¢
MaKiM reterr 4.

Frextwility .« 0 7 i VERY DESCRIPTIVE

Program service schedules are flexible and convenient  Strategies for l
delivering service are tlexithe and adaptable to meet changing fanmuly

needs ey mare home bsed serces mipht be necesaany for famities

with new babies

44
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B The program offers some activities for the whole family.

SO raati e e aed L
Program continues contact with families If participant does not
show up as expected. program staff follow up to find out the reason
if family drops cut for personal reasons program maintdins pernodic
contact Program invites back successful graduates to work with par-

ticipants

G tagtiawed Service: o0

Records show that services continue to be available to an eligible
farnily even though a child or parent may have completed the program

146
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VERY DESCRIPTIVE ...

AT
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RETENTION OF FAMILIES

,A, PROGRAM SELF-RATING
! :'S:,I_-_-a"'t 1. _}:t‘,"h.g. T2 .‘,'I;:'vl;_e"'-‘l\].;s‘. t".it:c" s:.'_A,.* Lo = ';?"}_i.i";m ji;iﬁf’:-l
Program staff or adjunct staff reflect the ethnic diversity and language .

9. backgrounds cf the families enrolled.
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0 be a transitional opportunity through which families chart a course for
change. gain necessary skills, and reach their goals Even Start offers a sta-
ble base for families while building bridges for transitions and other types of

changes that family members must naturally make

. “ _ PROGRAM SELF-VRAHNG
_Iypg;"p'lA_I'ra-nsllipns :

Program recognizes that it can piay a role in smoothing the horizontal 4

transitions {e ¢ . between Head Start and day care) and vertical transl-

tions (e g . between basic adult literacy and GED preparation or pre-

vocational training) transitions that aduits and children make Program

has policy or plan for specific transition activities including plan for an

orientation to Even Start  Program staff identify timelines for specific

transiticn activities

|- Long learners VERY DESCRIPTIVE

Program views family members as life-long learners and looks for 4 5
oppontunities tu engage them in activities beyond the kven Start pro-

gram

B
Wk oy

e rlanine PRV RS R PILLE GOk o o - it aidis . Wl AT ALL DESCRIPTL

Stalf and families plan together for transition support  Transition 4 5
planinng addresses how comprehensive senices can cohtinue when scr-
vice delivery mechan.sms of ehgibility changes  Transition activities

inciude buiiding larmhanty with new settings and new programs

151
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. - PrRoOGRAM SELF-RATING
SRR Develepment: . VERYLDESCRIPTAVE &+ L onE
Staff development includes building awareness of cultural influences 2
on learning. interactions, and parenting Training addresses ways to
integrate home cuiture and school or workplace activities, and strength-
ens the awareness of other service providers about cultural mfluences
Staif deveiopment includes building awareness of other service delwery

Svalems

TRapsitiens to Sehesl VERY DESCRIPTIVE
Program prepdres for transitions of children to school if suine speailic -l
Ways
3 planning for transitton becomes a topic within parenting classes
and home visits
+eatly childhcod programs prepare children directly including
Lisitations role playing, and modeling new routines

Liuglali iels parents know about rights and responsibiiities and

epcourages parental participation in school in a variety of ways

Drogram heips parents with ways to deal with children <
anvielios

program staff establish communication with next teachers to
share informatien about child s developmental progress

Y oproarann staff take proactive role with school staff (and staff

from other early chiidhood pragramsi to help bridge cultural
and language differences 1o help staff gain an understanding
SEDAIENTS NVOReMenT and of neip stalf recognize strengins
O IAMOS W N 4TE BCOMNM roii‘, O eduCAtoNgily disadvean-

taped
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TRANSITIONS |

y
_ . , PrRoGRAM SELF-RATING :
T Thangd Vianis. ot CABu s o e . i . T 5T Y T n

AR, oA lys e YERY DESCRIPTIVE o WOT AT ALLYD-ESCRIPT ¥k

Program prepares for transitions of adults in some specific ways 1 2 4

a class ime is spent in job readiness skills and discussions of edu-
cational and training opportunities

b program maintains connections with empioyers and postsec-
ondary institutions to facilitate pext steps for adults

¢ adults develop a plan for goal attainment, including timeline
and resource requirements

d class time 1s spent on how to access community services and

solve problems

Sifates’s InSThool el VERY DESCRIPTIVE

Phey R ouk E

Children who enter school are successful. School staff see parents as 1
supportive of children’s learning and development  Children and fami- T

lies continue to recetve appropriate services such as Title | services.

upon school entry 1f needed

N eR et nfyg RY"DESCRIPHVE" S

Adults who receive GEDs seek additional education cr training or 1 2

obtain employment.
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TRANSITIONS

, A _ PROGRAM SELF-RATING
Adjistments v w0 VERY DESCRIPTIVE NOT AT-ALL DESGRLE

Program adjusts to family transitions {e g . divorce birth relocation) 1 4 5
that occur within the context of the Even Start program and adjusts

proarsm weraces to mect needs of families during times of transition

Guaiity Conseomarions raom Guit 1o Quattrr ron Even Start Famriy Livenacr Procraus (1995 Porrsugure NH RMC Researcn CorPoRATiCN
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STAFF EELOPENT ;0 prepare Even Start s'aff and staff from collaborating agencies to

work effectively with families

PROGRAM SELF-RATING
SO venae s ved . o T VERY DESCRIPTIVE e sz B0 T AT L LD ESCRIPTLLE

Staff development is explicitly connected to the goals of Even Start ] 2 3 4 E

Training 1s provided in Even Start and family hteracy philosophies

e BWEOERET DA VERY DESCRIPTIVE o KOTAT ALL.DESCRIPTLLE.

Staff development is systematic and ongoing. Individual activities ] 4 5

build on or complement each other

‘galabng Needs 4 . . SNERYGDESCRIPTINE 0o om0 T A 1A e o

T

Staff have a role in identifying training needs. Staff are invoived in 1 5
planning training  Input about training needs 1s sought fromn o vatiety of
suurces. Including collaborating agencies parents. evaluation results

anvisory groups. and national trends
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STAFF DEVELOPMENT

PROGRAM SELF-RATING

VERY DESCRIPTIVE - - .

A variety of learning approaches 1s encouraged including self-directed

iy
AR s
fearming mentoring action rescarch and peer coaching 'I 3

b oandoPrRElice. .o VERY DESCRIPTIVE _ NOT AT ALL DES

I T

Staff development includes attention to theory base as well as practi- 1 4
cal applications in real situations  Training activities build on the

knowledge and skills of participants Staff development includes

demonstration and modehng and opportumties to practice hew skibis

tortranster with teedhack and coaching as well as adequate time for

t K S S

Mativation . o VERY DESCRIPTIVE

Some staff development actwvities are designed to motivate staff and ]

butld poaitive attitudes  Most stalf development topics are chosen to

LT e rac et renhan e relton hie ath tamahe
+ ]
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y o ’

PROGRAM SELF-RATING
VERY DESCRIPTIVE . HOT AT ALL DESCRIPTIVE
Some staff development training includes development of sensitivity to ] 2 4 5

cultural 1ssues associated with the tamilies served including under-
standing -ne s own cultural Wdentity and biases as well as training in
communwation skills with famibies staff and community Statt devel-
opment includes attention to a strengths-based approach to family
deselopment focusing enadentifying and binlding from what a family

Uyoars wel

e ENBERLE e VERY DESCRIPTIVE NOL AT ALL DESCRIPTIGE

e

Trainers have knowledge and experience base {or the content area 1 5

Content s up to date

L Tragdning Content . YERY DESCRIPTIVE & . NOT AT-ALL nsscurn@g
. . o 2. 2 . . S+
Training for early childhood inciudes information abont 4t ieast one '] 4 5
nationally recogmzed curriculum or model  Tralning for aduit educa-
tlon instructors mdiudes methods of teaching beginning learners woys
to gudress iearning aisabiibies and whole langudage strategies that

i rade ways ol usting eapenienees ON 4 DASIS IOr writing and reading
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STAFF DEVELOPMENT

. PrRoGRAM SELF-RATING
Cress-Bistipline VERY DESCRIPTIVE HOT AT ALL DESCRLPIE

s

Training is cross-disciplinary, 1 e adult educators are traiped i cany 1 4 5
childhood aiang with early childhood statf and vice versa  Learning
approa. hes use Statf S vaning routes into the field of family teracy as

ascets toennch each othor s knowledge e g use Stoosperative learn

YERY DESCRIPTIVE

Staff development inchudes participants from collaborating agencies «l 4

with trarnng opportunities ezcurning at multiple sites

YERY DESCRIPTIVE NOT AT ALL DESCRIPTIVEE

Progrym oo dec incentives for parmcipating inst gt b pment 1 4 5
e teanaport aten as requited and advancement
R I A A

tiip ot sttt feyelopment gotnites
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STAFF DEVELOPMENT

PROGRAM StrFr-RATING )
CEvaleation .. - o VERY DESCRIPTIVE NOT AT ALL DESCRIPTIVE

Evaluation f staff development addresses benefits andd o0 - 1 4 5

Nt ety satisfaction

VERY DESCRIPTIVE HOT AT ALL DESCRIPTIVE

Program creates 4 mechamsm for ongoing informatlon sharing +m: o1 1 4 5
AUt et e rertn ke spnentanition Uonchedt o the T
SEart g b ofooammunity needs and ng ang it
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