DOCUMENT RESUME

ED 391 140 . : CG 026 889
AUTHOR Perry, Nancy
TITLE Planning To Meet Career Development Needs:

School-to-Work Transitional Programs: Program Guide.
Second Edition.

INSTITUTION National Occupational Information Coordinating
Committee (DOL/ETA), Washington, DC.

PUB DATE Oct 95

NOTE 29p.

PUB TYPE Guides - Non-Classroom Use (055)

EDRS PRICE MF01/PC0O2 Plus Postage.

‘DESCRIPTORS Administrator Guides; Career Counseling; *Career

Development; Career Education; Career Planning;
Comprehensive Programs; *Education Work Relationship;
Elementary Secondary Education; *Federal Legislation;
Program Development; *Program Guides

IDENTIFIERS School to Work Opportunities Act 1994

ABSTRACT

The purpose of this guide is to help those who are
planning implementation grants for funding through the School-to-Work
Opportunities Act (STWOA) and for local districts who are planning
for implementation of school-to-work transition programs. It is a
program guide designed to provide a framework through which each
state or district might plan to address the career development needs
identified in the Act. It also demonstrates how existinge resources,
both organizational and material, form a framework to support career
development planning and implementation. Chapters include: (1) Why
Should We Have a Comprehensive Career Development Program? (2) What
Is Career Development? (3) What Are the National, State, and Local
Roles in Career Development? (4) How Do We Design a Comprehensive
Career Guidance and Counseling Program? (5) What Are Some Best
Practices at Each Level? (6) What Are Issues to Consider in
Planning?; (7) Selected Resources, Products, and Training and How
They Relate to Career Development Needs; and (8) Organizations That
May Be iielpful to You. Appendices are: (1) Selected Text of
School-to-Work Opportunities Act; (2) An Action Plan: Developing a
Comprehensive Developmental Career Guidance Program That Meets the
Needs of School-to-Work Transition Initiatives; (3) State
Occupational Information Coordinating Committee Addresses and
Telephone Numbers; and (4) Career Guidance and Counseling Program
Information: OVAE. (JBJ)

¥ e Yo ¥t 9 e ¥ v ve e ¥ ve e v Y ol e ¥ 3% Yo Y Fevle Y et 9 e de ve ve oo v e de de 3% 9 e e v de dle e o e e v ol e e o dle dle Yo Yol Yo dedle e de Yo de gt Yo dedle e de v
* Reproductions supplied by EDRS are the best that can be made *
% from the original document. *

.............




ED 391 140

PROGRAM GUIDE

Planning to Meet Career
Development Needs

School-to-Work Transition
Programs  .ocooommcn

MATERIAL HAS BEEN GRANTED BY

Y. LESTER

CONTENT ' TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC) "

S A e A P ey
EDUCATIONAL RESOURCES INFORMATION

. PROCESSES | STRUCTURE |

National Occupational Information
| o Coordinating Committee (NOICC)

» Second Edition
()
Ka¥
" K-
o BEST COPY AVAILABLE
)




PROGRAM GUIDE

Planning to Meet Career
Development Needs

School-to-Work Transition
Programs

CONTENT

PROCESSES

STRUCTURE §

National Occupational Information
Coordinating Committee (NOICC)

Second Edition
October 1995




FCREWORD

I am pleased to make available the sccond edition of the Program Guide — Planning to Meet Career
Development Needs: School-to-Work Transition Programs. This bricf Guide is intended to help States
integrate career devclopment as a fundamental part of the school-to-work transition effort. The sccond
cdition of the Guide has been revised to reflect experiences in school-to-work transition and changes to carecr
development products since publication of the first edition in March 1994.

There is strong, public conscnsus that cconomic success, both for our nation and for cach of us as individuals,
rests in large part on our ability to educate all citizens and to prepare them for a dvnamic workplace that
demands cver increasing and changing skills. Lifclong Icarning has taken on a new significance, no longer
can it be the purview of a few, but it must become the prerogative of the many. Education is not a one-time

facct of our life but a continuum that helps us take advantage of the opportunitics in this new workplace and
to adapt to the changing skill nceds. -

The public clcarly recognizes this need, as reflected in the 1993 National Survey of Working America,
conducted by the Gallup Poll for NOICC and the National Carcer Development Association, in October 1993.
In gencral, the majority of adult respondents indicated that they felt high schools are not doing a sufficiently
good job in preparing students for the workplace, in providing occupational information, and in helping them
choosc careers. This is not an indictment of the high schools, in my belicf, but rather reflects a growing
intcrest and understanding by the American public of the need to better tic education to our work-lives. Our
cxpectations arc changing -- the American public wants us to pay more attention to assisting students make
the transition from school to the workplace, and they arc right! More detailed findings from this survey may

be found in Learning to Work: The NCAA Gallup Survey, publishced by the National Carcer Development
Association in 1995.

Ultimately each of us is responsible for our own futurcs. The real goal of school-to-work cfforts must be to
provide the opportunity and resources for cach person to move from dependence to independence.  Carcer
development must play a key role in this process, and the legislation clearly recognizes its significance. As
highlighted in this Guide, there arc a number of carcer development and carcer information resources and
tools that arc linked together to support a systematic carcer development program. Thesc tools arc available
and can be adapted by each State and local jurisdiction to meet their nceds. This Guide is not intended to
provide a detailed "how-to" process. It provides the framework for a carcer development program to be
included in State and local arca school-to-work plans and grant applications. However, the resources listed

and described in this Guide do provide the details for actually implementing a comprehensive carcer
development program.

My sincerest appreciation gocs to the author of this Guide, Nancy Perry. Thanks also go to the many
individuals, unnamed here, who reviewed the carlier draft of the Guide. Your insightful comments helped
immenscly in finalizing the Guide. | also would like to thank Jim Woods of NOICC, under whosc direction
this Guide was completed.

JULIETTE N. LESTER
August, 1995
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PLANNING TO MEET CAREER DEVELOPMENT NEEDS
THL SCHOOL-TO-WORK OPPORTUNITIES ACT

ﬂ. WHAT IS THE PURPOSE OF THIS GUIDE?

The purpose of this guide is to help those who are planning implementation grants for funding through the School-to-
Work Opportunities Act (STWOA) and for local districts who are planning for implementation of school-to-work
transition programs. It is anticipated that this will include State Planning Teams representing both the education and
labor sides of government as well as the private sector of business and industry. This is a program guide designed to
provide a framework through which each state or district might plan to address the career development needs identified
in the Act. This guide also demonstrates how existing resources, both organizational and material, form a framework
to support career development planning and implementation.

That the Challenge for this nation is to create a comprehensive system for helping
American youth make a smooth transition from high school to productive, skilled
employment and further learning. . .

Underlying Tenet: School-to-Work Transition Programs

To be effective, school-to-work transition plans must focus on the student who is deciding which educational and career
path he/she will follow. The School-to-Work Opportunities Act acknowledges the importance of career development
throughout its text. The School-Based Learning Component specifically calls for career awareness and career
exploration and counseling. It also implies a previous involvement in career decision-making by the student by requiring
"the initial selection by interested students of a career major not later than the beginning of the 11th grade.” The
Connecting Activities Component states that programs must provide for technical assistance in the design of counseling
and case management services and in the training of teachers, workplace mentors, school-site mentors, and counselors.
Title I School to Work Opportunities System Development and Implementation Grants to States highlights the training
and technical assistance to staff and asks States to describe strategies and methodologies for expanding and improving
career and academic counseling in the elementary and secondary grades, which may include linkages to career
counseiing and labor market information services outside of the school system. Partnerships between schools and
employers, academic and vocational education, secondary and postsecondary institutions, and schools and
community/state agencies form the foundation for the program activities. This includes all young people -- in school,
out-of-school, at-risk, and disadvantaged -- and the institutions which serve them. The clear expectation throughout the
Act is that career development shall be a systemic process integrated into the educational program from the elementary
level through the placement of the student into employment. (The text of the career development portions of the Act
may be found in Appendix A.)

*If there is a key to forging the connection between school and work, it lies in providing career counseling throughout
the school years." (U.S. Ed, OVAE, 1992)

The National Occupational Information Coordinating Committee (NOICC), a Federal interagency committee established
by Congress, and your State Occupational Information Coordinating Committees (SOICCs) are ready to assist you in
the important task of preparing your young people for their future work life.




WHY SHOULD WE HAVE A COMPREHENSIVE CAREER DEVELOPMENT PROGRAM?

Even if there were no School-to-Work Opportunities Act, and school-to-work transition programs were but a concept,
it would be difficult to ignore the needs of students as they prepare for their futures. We can no longer afford to educate
today's students for tomorrow's world in yesterday's schools. Our country, as wveell as the individual, will pav a heavy
economic price if our schools do not provide for the acquisition of strong academic and workplace skills which will allow
our future workforce to be competitive in a global economy. The basis for choosing a specific path involves a series of
educational and carecer decisions at critical points as the student moves from dependence to independence. The ulimate
goal of a carcer guidance program is to provide individuals with the knowledge and skills needed to develop realistic
carcer plans and to make the appropriate decisions to carry out these plans

The facts are documented in numerous reports from both governinental and pnvate sources  The House Report on the
School-to-Work Opportunities Act noted:

»  Scventy-five pereent of America's voung people do not achieve a college degree Many of these voung people
arc not equipped with the basic academic and occupational skills needed in an increasingly complex labor market.
The low-skill, high-paying manufacturing jobs that once provided decent emplovment for relatively unskilled
Amcricans no longer exist. Therefore, many high school graduates do not {ind stable, career-track jobs for five
to ten vears after graduation

»  Young Amencans entering the workforee afler high school make their way through school and into their first Jubs
with little guidance, direction, or support. Instead of following structured career paths that provide a basis for
rigorous, meaningful secondary and postsecondary education, students frequently wander aimlessly through an
unchallenging, disjoincd curticulum.

»  Although an initial selection of a career major must be made no later than the 11th grade, the Commitice believes
carcer awareness and exploration must begin much earlier in the elementary school vears, but no later than the
middle school years, where at all possible. The scleztion of a career major may be made earlier and School-to-
Work Opportunitics funds may be used to provide services to students prior to the 1 1th grade

This judgment is validated by the American public in the 1993 Gualtup Poll: National Survey of Working *merica In
a speech noting the significant findings for career development in this survey, Julictte N Lester, Executive Director of
NOICC, stated:

More than half of all adults said high schools are not domng enough to help students -- and particularly those
who are not going to college -- withr

choosing carecers

developing job skills
developing job-finding skills
job placement

In fact, in mot” ¢f these categories, the percentages of adults who said high schools were not doing enough
were well abe ¢ 50 pereent 1 think these data are a reflection of chanzing educational needs und a
subscquent chan ¢ 1in public expectations of the role schools play in addressing those needs  People know
the labor market 1s changing and that many of our vouth are having trouble finding a niche it They see
high schools as a logical source of help and expeet them to provide it One way schools can help 1s by
integrating carcer development into the education process  That can have lasting benefits for all students --
not just while they are in school but throughout their lives  (Lester, 1994

[}




WIHAT 1S CAREER DEVELOPMENT?

Career is more than one's current job or occupation. Super (1976) defines carcer as “the sequence of occupations and
other life roles which combine to express one's commitment o work in his or her total pattern of self-development.”

The terms career development, career guidance, and career counseling are often used interchangeably. While they are
closely related. there are critical differences among them. (U.S. DOL.ETA, 1993)

#  Carecer development is the most inclusive term. It refers not to an intervention but to the object of intervention.
It is the process by which one develops and refines self- and career-identity, work maturity, and the ability to plan.
It represents, then, all the carcer-related choices and outcomes through which every person must pass (Herr and
Cramer, 1992). Indeed, carcer development is generally conceived as “a lifelong process through which
individuals come to understand themselves as they relate to the world of work and their role in it." (NOICC)

Career guidance, on the other hand, is an intervention. Intended to assist individuals to manage their career
development (Herr, 1979), career guidance is a systemic program of counsclor-coordinated informatien and
experiences (FHerr and Cramer, 1992). The Commission on Pre-College Guidance and Counseling (1986) describes
it these terms:

Guidance consists of support services to help students gain understanding of their social.
intellectual, and emotional development. become knowledgeable about educational,
occupational, and social opportunities; learn decision-making and planning skills; and
combine these insights into personal plans of action.

Carcer counseling is primarily the communication that takes place between counseling professionals and their
clients concerning issues of preferences, competency, achievement, self-esteem and the array of factors that
facilitate or minbit personal planning. This may include but is greater than job counseling.

#  Carcer education is a term widely used in the 1970's which conceptually is very close ta the comprehensive
career guidance definition. In an operational sense, carcer education programs tend to olace a considerably greater
emphasis on the teaching/leaming process than do most comprehensive career guidance programs. Finally, the
kev persons needed for suceess in carcer education are classroom teachers whereas, in eareer guidance, the school
counselor is the Key person. (Hoyt, 1994)

The definitions of carcer development-related tenns used in the School-to-Work Opportunities Act are included in the
text m Appendix A
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WHAT ARE THE NATIONAL, STATE, AND LOCAL ROLES IN CAREER DEVELOPMENT?

Career development is a comprehensive, developmental, systematic, and sequential process that should be available to
all youth and adults throughout the life span. The National Career Development Guidelines initiative, sponsored by
NOICC, was a collaborative effort of the leading professional career counseling and development organizations to
establish national guidelines that state and local organizations can use to strengthen and improve career guidance and
counseling programs and enhance individual competence. The guidelines, tested through state and local demonstration
models, are currently used in more than 40 states as part of a comprehensive state career development strategy. The
following information is based on this nationally validated model.

The National Career Development Guidelines are statements of desired individual competencies, organizational
capabilities, and personnel requirements that provide the criteria for a comprehensive career guidance and counseling
program. Standards based on these guidelines will define an acceptable level or rate of performance and the criteria

against which the adequacy and effectiveness of programs can be judged. The development of state and local standards
then becomes the stimulus for program improvement.

Career guidance programs address three broad competency areas involved in the career development process. They are:
1. Self-knowledge and self-awareness: conscious examination of personal values, interests, and goals;
2. Educational and occupational exploration: presentation and integration of information and experience; and

3. Decision-making and career planning: understanding the interrelations between the self and the world, and
developing skills to make realistic choices and rational decisions.

National, State, and Local Roles:

»  National Role: Congress, the Administration, federal agencies, and national organizations such as the National
Governors' Association, have heeded the wamning bells and have responded with leadership in several areas.
Perkins and the School-to-Work Opportunities Act are two examples of legislation which enable states to set policy
and provide programs to prepare our young people for work. The U.S. Departments of Education and Labor have
been collaborating on ways to provide technical assistance and resources to states as they design appropriate
programs. Concurrently, grants have been awarded to groups responsible for setting national industrial skills
standards and educational standards. National accreditation and certification groups have responded to the call
for accountability. Never before has there been such a concern shared by such diverse groups. The result is a

- national movement to change the way our young people are educated and prepared for their future. The school-to-
work transition programs are a first step in redefining our educational paradigm.

®»  State Role: The State can take the federal legislation and policies and plan how such a system will operate in their
state. Through School-to-Work Opportunities Development Grants, every state that submitted a plan for
developing a school-to-work . transition system has been awarded funds to do so. The School-to-Work
Implementation Grants will initially be awarded to only a few states and local districts. However, it is assumed
that states are going forward with plans, with or without federal funding, because a recent study indicates that
approximately 23 percent of all public and private secondary schools already have some school-to-work transition
program and another 40 percent are partially implemented. (Educational Research Service, 1993).

Integrating career development into the school-to-work transition plans impacts many areas of state responsibility
such as accreditation, certification, licensure, legislation and policy, leadership, public awareness,
training/technical assistance, and the provision of resources. Once a desired outcome for school-to-work transition
programs is articulated, planners must consider possible changes in each of these areas in order to achieve the
outcome. The next step is in setting standards by which such outcomes may be measured. Standards-setting is
a comprehensive process that requires state-level leadership such as developing state-level guidelines and standards
for carcer development programs, increasing awareness of these standards and guidelines through statewide
dissemination activities, providing training and technical assistance to local programs to support implementation
of the state guidclines or standards, and developing evidence to support the nzed for and benefits of career
development programs.




Another important component of the State role is developing and delivering occupational and career information
to support career development. Automated career information delivery systems (CIDS), carecr tabloids, and other
resources must be available to support local implementation efforts. The goals of career development cannot be
realized without adequate and appropriate information to assist individuals in planning their careers and
appropriate educational preparation for such careers. The SOICC is an important resource to support these efforts
and to assist in State STWO planning. The Labor Market Information (LMI) Division, in each State Employment
Security Agency, is the key unit responsible for developing much of the labor market infcrmation in a State,
including occupational outlook information. Providing adequate support for LMI in each State must be considered
in the planning process, as well, if the information is to be evailable in local schools.

While this guide focuses on career development, the STWO Act calls for the State to develop "a system for labor
market analysis and strategic planning for local targeting of industry sectors or broad occupational clusters.” This
reinforces the need for the State to support a strong information program through State LMI Divisions and

SOICCs. It also, encourages States to support local area use of information to plan program offerings based on
workplace and labor market needs.

Local Role: The ultimate responsibility for implementing a comprehensive carcer development program lies at
the local level. Career development plays a key role in an institution's comprehensive educational program. As
such, it has unique goals and requires specific organizational capabilities, program structure and processes, and
staff expertise. The School-to-Work Opportunities Act promotes systemic change. The counselor's role becomes

one of a change agent, not only for students but for the system as well. "he resulting integrated career guidance
and counseling program:

- Is identifiable but integrated with other programs within the institution.

- Enhances the career development knowledge, skills, and abilities of all students by establishing program
standards.

- Uses coordinated activities designed to support student achievement of the standards.

- Supports the delivery of the program through qualified leadership; diversified staffing; adequate facilities,
materials and financial resources; and effective management.

- Is accountable, with evaluation based on program effectiveness in supporting student achievement of the
career guidance and counseling standards.

An additional aspect of the local role is to support career information delivery in each school. Automated career
information delivery systems (CIDS), career tabloids, and other career information resources must be incorporated into
the career development process. Schools should make provisions to include adequate access to CIDS and other career
information resources. In addition to using information to meet career development needs, local jurisdictions should also

use information to support program planning. State occupational information systems that include substate data and
products produced by the State LMI unit can support some of these planning needs.

L




HoOW DO WE DESIGN A COMIREHENSIVE CAREER GUIDANCE AND COUNSELING PROGRAM? “

The publication Here Is What We Must Do at School to Get Our Students Ready for Work -- Blueprint for a School-to-
Work System (US. Ed, OVAE, 1992) describes the importance of continuous student exposure to guidance and
counseling when it sets forth 16 critical elements of an effective school-to-work system. Seven of those elements are
the essence of a comprehensive and effective guidance and counseling program:

- Active participation of local employers in career guidance, credentialing, and placement preparation.

- All school counselors be trained and qualitied.

- At every grade level, curriculum must apply subject matter to the world of work.

- A career resource center with up-to-date information on wide-ranging career opportunities.

- Proper and frequent use of vocational interest and aptitude tests.

- A commitment and delivery to encourage all students to develop personal career plans.

- Job placement services which connect students with part-time, summer, or full:time job opportunities.

The National Career Development Guidelines (NCDG) initiative provides a nationally validated method for designing
a comprehensive career guidance and counseling program. The major features of such a program emphasize program
content, process, and structure. The Guidelines form the career development framework which is supported by curricula,

documentation, information, training, and counseling -- all integrated into a comprehensive program. The Resources
scction of this guide lists materials and training that complement the Guidelines framework.

Career Guidance and Counseling Program Model

CONTENT

* Self-Knowledge
* Educational and
Occupational

Exploration
* Career Planning

PROCESSES

¢ Outreach

¢ |nstruction

* Counseling

¢ Assessment
» Career Information

* Work Experience

¢ Placement

¢ Consultation

¢ Referral

* Follow-Up

STRUCTURE

* Leadership

* Management
¢ Persornirel

¢ Facilities

¢ Resources
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Centent: The content of the program is defined by the standards, state and/or local, organized around tirce broad
areas: self-knowledge, educational and occnpational exploration, and carcer planning. Many states have
developed curriculum keyed to the National Carcer Development Guidelines. The NCDG handbooks expand on
content according to the level. (Sce Resources.)

Processes are the strategics which actually deliver the program content. They include:

1. Outreach: Offers information to students about carcer guidance and counseling services available from
the school.
2. Instruction: Includes group activities, career-related instruction, and peer support groups that help

students acquire knowledge, skills, and abilitics outlined in the carcer guidance and counscling
competencies. It is most effective if career-related instruction is integrated into acadc mic education.

3. Counseling: Focuses on interaction between a student or a snall group and a professional counselor It
helps students explore personal issucs related to carcer development, examines how to apply acquired
information and skills to their personal plans, and determines individualized carcer plans.

4. Assessment: Involves the administration and interpretation of a variety of formal and informal measures
and teckniques to help students gain an understanding of their individual skills, abilities, interests,
achievements, prior learning experiences, and needs. The Ger a Life career development portfolio uses
the National Career Development Guidelines as competencies by which middle and high school students
may measure themselves against nationally validated criteria. 1t also provides an opportunity for schools
to assess their programs to ensure that they are providing students with opportunities to acquire the
competencies. (See Resources, p. 12.)

5. Carcer Information: Includes a variety of resources, such as computer-based carcer information delivery
systems, available in most states, print and media materials such as career tabloids, videos, cte.; and
simulated activities. All sources should provide current, unbiased information about occupations,
educational programs, and employment opportunitics. (Sce Resources, p. 13.)

6. Work Experience: Facilitates opportunities for students 11 actual work settings to test career decisions
and develop effective work abilities and behaviors.

7. Placement: Organizes resources and offers assistance so that students can make successful transitions
from the program to employment or further education and training.

8. Consultation: Expands career guidance and counseling resources for students by providing expertise and
information to staff, administrators, teachers, employers, parents, and otherst #5% « °

9. Referral: Encourages contact and cooperation with outside organizations as they offer additional services
needed by students.
10. Follow-Up: Establishes and maintains long-term contact with students who have made transitions to

determine the effectiveness of their career-related decisions.

Structure: A strong organizational structure enables successful dulivery of the program processes  The
framework supports the prograrm's activities and includes:

1. Leadership: A counselor or carc.s development specialist who is supported by a staff team dedicated to
improving career development opportunitics for students.

2. Management: Top level staff organizing program planning, clarifving staff roles and responsibilitics,
securing resources, monitoring program delivery, and revising the program.

3 Personnel Other staff, community resource persons, paraprofessionals, and volunteers who can help
serve the wide range of carcer development needs through dircet mvolvement or linkages with othes
organizations.




Facilities: Adequate space, materials, and equipment which ensure the delivery of career guidance and
counseling services.

5. Resources: The funds required to purchase materials, equipment, and other items needed to implement
a carcer guidance and counseling program.

See Appendix B for a detailed action plan for local development of a career guidance program.

| APPLICATION j
| PREPARATION '

i |  EXPLORATION
AWARENEsS |

The Career Development Continuum




WHAT ARE SOME BEST PRACTICES AT EACH LEVEL?

Comprehensive career development programs are usually implemented in ways that are developmentally appropriate
and thus will vary from level to level. Suggested methods of delivery at each level are:

1.

Elementary: (Awareness Level) Career development at the elementary level includes helping students understand
the role of work, one's own uniqueness, and basic knowledge about different occupations.

The school counselor and classroom teacher work together to plan how career development activities and career
education can be infused into the ongoing educational program. This is an opportune time to introduce the concept
of school as work and students as workers. Work values developed early in school are the foundation that the
student will carTy to the workplace. Elementary students become aware of community workers. Parent career days
or class visitors can expand the child's understanding of the world of work. Visits to community sites as well as
local businesses broaden the child's perspective of work.

There are numerous curricula available for the elementary grades as well as career information delivery systems
specifically designed for the younger child. The counselor usually acts as a career resource to the elementary
teacher but also may provide special classroom sessions, often in the area of self-knowledge. Since career and
self-awareness are integrated into the regular classroom educational program, very little time needs to be added
to the schedule except to incorporate special events such as field trips or class visitors.

Middle/Jr. High: (Exploration Level) The emphasis at the middle level is on the refinement of knowledge and
awareness to the actual experience of simulated work tasks. It is a time to discover abilities and interests and to
formulate career and educational plans.

A true middle-level structure provides many opportunities to integrate career development. Team teaching allows
a group of teachers to work together in infusing career information into the regular educational program. The
school counselor may serve as a resource for the team or to provide special instruction when needed. Middle
schools and junior high schools sometimes organize around advisor/advisee programs. This offers a unique
opportunity for career education and providing guidance and information for small groups of students. School
counselors are oflen coordinators of such efforts. In a school with a traditional class structure, school counselors
sometimes provide guidance classes which promote career development. Junior highs may have applied arts
curriculum such as industrial arts (applied technology), home economics (family life education) and computer
literacy classes which offer ideal opportunities for integrated career education. Libraries and/or career centers may
have spzcial, middle-level computerized career information delivery systems (CIDS) for student use. As in the
elementary, many career development activities can be integrated into existing classroom curriculum, thus bringing
relevance to academics. Visits to job sites can bring reality to the world of work and emphasize the importance
of strong academic and vocational skill development. Students should also have the opportunity to visit the local
or regional vocational programs before making educational choices for high school. Whatever the chosen strategy,
the middle years should be a time of expansion of opportunities through exploration activities.

High Schools: (Preparation Level) The early high school grades can be devoted to further exploration of career
choices. For those who choose to become involved in a school-to-work opportunity, the junior and senior years
should be a time for specific preparation, including the development of occupationally specific skills, the
application of academic theory in real situations, and the mastery of the workplace basics.

The greatest challenge and the greatest need for career development programs occur at the high school level. The
challenge is finding time in the busy student schedule to implement career development activities in groups. The
need is that carcer pathways dictate certain educational selections that require guided reflection and decision-
making. Informed educational decisions cannot be made without appropriate continuing career development
activities. One method of access is through existing classes. Teachers may not only promote careers relevant to
their discipline but also incorporate career development activities of general value, e.g., researching a career in
English class. Sometimes teachers, in collaboration with school counselors, actually provide mini-units within
classes. In some states, careers classes are scheduled and mandated for all students. Advisor/advisee programs
also offer an ideal opportunity for implementing a career education curriculum. However, advisors need to be
trained and provided with appropriate information if they are to be effective. At the high school level, information
provided to groups must be supplemented with individual planning sessions with the school counselor, which is
the essence of school counseling: assisting students in setting and working toward personal/social, educational,
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and career goals. Computerized CIDS, appropriate for high school students can help to sort the voluminous
amount of educational, occupational, and career information available. Career resource centers offering career
development tools are found in most high schools. Job shadowing and real work experience are often parts of the
experiential career development process.

School-to-work transition programs require continued career development as stuaents connect work-based learning
with school-based learning. Employability skills, job finding, and job keeping skills are all part of the
competencies which students must master as they consider their future role in the world of work. Resume writing,
interviewing, skills analysis, team problem solving are but a few of the abilities that young people need to take
to the workplace. Job shadows and industry visits can further connect the school to future employment. High

schools must accept responsibility for assuring that every student has the opportunity to be prepared to achieve
€Conomic success.

Postsecondary: (Application Level) Further training and preparation for future work is finely honed at the
postsecondary level.

Student development professionals in community colleges, four-year colleges, and universities assist adults of all
ages in career planning and decision making. In career centers or counseling offices, career faculty and staff offer
a broad spectrum of programs and services to diverse populations. To help students/clients choose/change a major
and/or identify potential occupations, colleges provide assessment of interests, aptitudes, values, and work styles.
Career Development Centers furnish carcer and transfer information in multimedia with career libraries providing
materials about colleges, graduate and professional schools as well as a full array of occupational data. Colleges
provide career development classes, and individual or group counseling sessions to assist special populations,
including new high school graduates. Many colleges provide cooperative education, internships, and other types
of work experience to support career clarification and implementation.

Colleges sponsor career, job, and transfer fairs and programs which promote relationships with area employers
and other colleges and graduate schools. College career professionals often rely on alumni to serve as career
contacts and mentors and also provide career services to alumni. Career centers maintain job listings and assist
in job placement for graduates. To support job search activities, career personnel offer workshops on resume

writing, interviewing, and portfolio development. College career professionals promote the belief that career
development is a lifelong process.

Community and technical colleges have a special role in the school-to-work transition programs. It is imperative
that they work with high schools to assure a smooth transition into specialized training. Articulation agreements

with specific high school and postsecondary course sequences can maximize the educational experience for the
student.




WHAT ARE ISSUES TO CONSIDER IN PLANNING?

Personnel

»

School-Based Learning. Career exploration and counseling are considered a Core Program Component of the
School-to-Work Opportunities Act (STWOA). Career guidance, as defined earlier, should be integrated into the
educational program involving not only counselors but also teachers, parents, paraprofessionals, community
members, and others who can help guide students with information and knowledge essential to refining career
goals. Career counseling is the communication between a counseling professional and a student which helps
students make informed career decisions. This counseling by a professional is essential if students are 1o choose
career majors no later than the 11th grage.

Work-Based Learning: To coordinate work experience with leamning at school, workplace mentors and instructors,
specifically assigned to that task, must be in place.

Connecting Activities: Assigning someone specifically to this activity will strongly enhance the chances of success
for the entire program. Connecting learning at school and on the job involves the following:

¢/ matching students with employers

v serving as a liaison among students, employers, schools, teachers, and parents

v training teachers, workplace mentors, school-site mentors, and counselors

v providing assistance to schools and employers to integrate school-based and work-based learning and academic
and vocational leaming

v helping to place graduates in jobs or further education and training

¢ linking the participants with other community services to ensure a successful transition

¢ collecting information on students' progress after graduation

v linking school-to-work programs with strategies for upgrading the skills of existing workers

In schools where comprehensive competency-based career development programs exist, counselors provide
connecting activities through management of career centers and career center staff. In schools where such
programs do not exist, the coordinating position for the connecting activities could also be filled by someone with
career guidance training and administrative skills.

Training

The STWOA recognizes the importance of training those who will be implementing the programs. Since this is a new
educational strategy, it is important that educators, employers, workplace mentors, parents, and students all speak the
same language and understand the expectations of each. Training is the key to this communication.

»

School-Based Personnel: Although school counselors may have had preservice training in carcer development,
many will be functioning in new ways that may require additional training in order to be most effective.
Counselors may be the coordinators of the career development programs, but all educators must assume
responsibility for carcer guidance as part of the educational process. This will require awareness training for the

entire faculty so that they can see the relevance of their school-based teaching to the work-based learning of the
students.

Work-Based Personnel: The employer who signs the agreement will probably not be the worker who will be given
the responsibility to mentor and instiuct the student. Clear expectations and sufficient training of the first-line
workplace instructor will be essential if skill development is to have meaning in relation to school. Mentors will
need not only competence in vocational skills but also interpersonal skills and teaching strategies.

Connecting Activities: Coordinators of school-based and work-based learning will have to be knowledgeable of
community resources, labor market, and school operations. They will also need competence in negotiation, team-
building, leadership and administrative skills. Persons chosen for this important position should seek training in
areas less familiar to them.

Lo




" SELECTED RESOURCES, PRODUCTS AND TRAINING AND HOW THEY RELATE TO CAREER DEVELOPMENT NEEDS

The resources listed in this section have been designed to fit together to form a complete career development
package. All are keyed to the umbrella of the National Career Development Guidelines, the framework for the
design and implementation of a comprehensive career development program.

Career Development Resources

PROGRAM DEVELOPMENT

* National Career Development Guidelines
* Get A Life Portfolio

CAREER * Career Guidance Curricula
INFORMATION s Supporting Materials STAFE TRAINING
* Career Information . Kﬁnproved Career Decision
i aking
. gglrzg:yPiﬁLea?gns *» Career Development Training Institute
* Tabloids * Career Information Delivery Systems
* Videos * National Career Development Guidelines

. . : ° Comprehensive Career
Occupational Information Systems Guidance Programs

* Portfolio
* Employee Career
Development

Resources and Products

1.

National Career Development Guidelines: These guidelines are designed to strengthen and improve career
development programs at all levels and in a wide range of settings. This comprehensive, competency-based
approach to career development serves as a blueprint for states, educational institutions, and other organizations

to use in developing effective career guidance programs. The following handbooks have been developed to aid
in this effort:

1. Trainer's Manual
2. State Resource Handbook

3. Local Handbooks: Elementary, Middle/Junior High Schools, High Schools, Postsecondary Institutions,
and Community and Business Organizations

Handbooks @$8.00; VHS Videotape A Focus for Action @$6.00
Order from: NOICC Training and Support Center (NTSC)
1500 West Seventh Avenue
Stillwater, OK  74074-4364
Call (800) 654-4502 for ordering information.

Get a Life, A Personal Planning Portfolio: This new carcer development initiative providus an orgunizational
tool to document a student's career development culminating in an individualized career and educational plan. It
also furnishes documentation of accountability in the area of career development for the school.

The School-to-Work Transition Planner is a concrete, sequential career decision-making program designed for
students in grades 11-14 who are in school-to-work programs.

Facilitator's Packet (materials sufficient for one school or district coordinator) containing one copy of portfolio,
one Facilitator's Manual (131 pages), one Facilitator's Guide, one introductory videotape (12 minutes), an IBM
computerized version, and a Macintosh Programming Guide for $48. The school-to-work version also has a
facilitator's packet for $48. Portfolios are sold in packages of 25, 50, and 100. A package of 100 is $185.
Discounts for large orders. To order, call ASCA distributor at (800) 401-2402.

ey
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6.

Career Information Delivery Systems (CIDS): These computer-based systems provide information about
occupations a.d educational pregrams within a state. CIDS, available in most states, are an important resource
in carcer and employment counseling, job placement, educational planning, and vocational and career cducation
programs. They also are used by individuals exploring carcer options and opportunities. CIDS systems are a basic
school counscling resource used in more than 13,000 schools nationally, at all grade levels, to describe the most
common carcers and how to prepare for them. Career information is also available in other forms such as state
produced tabloids, videos, and curriculum. Job search information may be part of the CIDS or may be available
through existing agencies.

As noted carlier in this Guide, CIDS should be available in all schools as part of this ¢flort. They provide the most
flexible access to information and are the source of the most comprehensive set of national, state, and local career
information. For information concerning the use of CIDS in your state, contact your SOICC.

Occupational Information Systems (01S): Computerized databases of occupational and labor market information
help states meet the occupational information needs of vocational education, economic development and
employment and training program planners and managers. Each State Occupational Information Coordinating

Committee (SOICC) develops and implements its own OIS program, with financial and technical support from
NOICC.

NOICC is in the process of redesigning the occupational information system to include an Occupational and Labor
Market Information Database (OLMID) that brings together national, state, and local labor market and education
data. This databasc can be used to update some of the data files in career information delivery systems and other
carcer information resources more cfficiently.  The new occupational information system will also help local
cducation planners and administrators by offering three methods of aceessing reports, including several structured
planning processes, commonly asked questions, and direct and structured scarches.  The planning option, for
example, will guide the user through a series of steps that will help in specific planning tasks such as targeling
occupations for training, targeting industries, evaluating existing training programs, and reviewing a suggested
occupation or industry.

The Life Work Portfolio: This portfolio provides a process for adults to assess their career development, record
their experiences in work and community activitics, and reflect on important arcas of life development as they
consider their next carcer moves. Available in fall 1995

The ASVAB Carcer Exploration Program: This comprehensive, integrated program can be used as a
foundation for more extensive carcer counseling of secondary and postsecondary school students. The program
uses measured aptitude and interest information, along with self-reported personal preference data, to help students
identify occupations that have comparable characteristics. Counselor and student materials are available, as is an
automated career exploration system. Call (404) 655-0400 for information.

Training and Professional Development

Carcer Development Training Institute (CDTI): CDTI is a program established by NOICC to design career
development training programs for states to use to train personnel who help students and adults acquire career
planning skills and make carcer decisions. This "Institute Without Walls" will play a major role in helping states
to build comprehensive carcer development programs.  The CDTI has alrcady held a summer institute for
counselor educators and a national teleconference on career development programs to meet the needs of school-to-
work transition initiatives.

Trainer's Manual' Career Counseling for Change: Helping Students Transition from School-to-Work: This manual
was used to train facilitators for workshops accompanying the national teleconference telecast on March 10, 1994,
Itis a complete guide for program development.

For ordering information, contact CDTI, Center on Lducation and Work, (608) 263-2704.

Improved Carcer Decision Making Program (ICDM): A NOICC-sponsored training program, 1ICDM s
designed to help counselors and advisors increase their knowledge and use of labor market information in career
counseling  The program targets practicing counselors, graduate counseling students, and others involved in carcer
planning and development activities, including carcer technicians and ciployment and traming specialists
Contact your SOICC for information about ICM training in your state
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3. The Employee Career Development Program (ECD): This training program is for counsclors, advisors, and
human resource professionals who assist adult workers in career transition. Through ECD workshops, counselors
and advisors in public agencies, educational institutions, and business and industry learn to implement carcer
development programs that will help adult workers who are facing job or carcer changes.

I:CD Publications may be ordered from NTSC ( see address on page 12) or by calling 1-800-654-4502 and asking

for the ECD Reference Guide (#NC1010) or the ECD Program Guide (#NC1009). Cost: $12.50/book + 10%
shipping fee.

4. Workforce in Transition (WIT): A Blueprint for Adult Career Development and Job Search Training: This
publication is a blucpn'nt of basic principles and suggested processes that professional and paraprofessionals who

deliver services in career development, job search readiness and placement can use to build a program in their own
style and to serve a diverse clientele.

The WIT publication may be ordered from NTSC (see addvess on page 12) or by calling 1-800-654-4502 and
requesting order number NC9015. Cost: $10/book + 10% shipping fee.

5. Career Development Facilitator Curriculum: This 120-hour course in four modules will help paraprofessionals

and others to enhance their career development skills. The program contains a course plan with supporting
materials. Available in fall 1995.

Supporting Materials:
Brochures and reports: Theie are several brochures and reports available which may be helpful.

I. A Community Guide for Building Career Counseling Programs
Building Your Child's Future Together (Parent Guide)
Children Are Our Future: School Counseling 2000 (Counsclors' role in National Education Goals)
The School Counselor and School-to-Work Transition

All of the above may be ordered through the American Counseling Association at (703) 823-9800 x217, the
American School Counsclor Association (same numbcer, x388), or the National Carcer Development
Association (same numbcr, x309).

2. What Work Requires of Schools: A SCANS Report for America 2000: Fxecutive Summary. This small booklet
validates the importance of carcer guidance through the foundation and competencics listed.

Order from: U.S. Government Printing Office
732 North Capitol Strect, NW
Washington, DC 20401
(202) 512-1800

3. The School Counselor and Comprehensive Programs for Work-Bound Youth: Position Paper of the American
Counseling Association (ACA). Available through ACA, (703) 823-9800.

4. From Pilot to Practice: Strengthening Career Development Programs (NOICC, 1992). This informative
book, a joint 1992 report of NOICC and U.S. Ed., OVAE, presents successful strategies for using the National
Carcer Development Guidelines at the state and local levels. Available through the NOICC Training Support
Center.  (Sce address on page 12))

5. For additional information concerning the wide varicty of career guidance curricula and supporting materials
available, contact Nancy Perry at NOICC, (202) 653-7680, or your SOICC Dircctor. (See Appendix C.)
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ORGANIZATIONS THAT MAY BE HELPrUL TO YOU

I.  American Association of School Administrators
Oncida County BOCES
Box 70
Middle Settment Road
New Hartford, NY 13413-0070
(315) 793-8560
Contact: Jamcs Carter

2. Amernican Counseling Association
5999 Stevenson Ave.
Alexandria, VA 22304
(703) 823-9800 x288
Contact: Carol Neiman

3. American School Counselor Association
801 North Fairfax, Suite 310
Alexandna, VA 22314
(800) 306-4722
Contact: Fletcher Hall

4. American Vocational Association
Guidance Division
1410 King Street
Alexandria, VA 22314
(800) 826-9972
Contact: Dr. Pat Schwallie-Giddis

5. Association of Computer-Based Systems for
Career Information
5999 Stevenson Ave.
Alexandria, VA 22304-3300
(703) 823-9800 x309
Contact: Virginia Moore

6. Carcer Development Training Institute
National Occupational Information Coordinating
Committee
2100 M Strect, NW
Suite 156
Washington, DC 20037
(202) 653-5665
Contact. Nancy Perry

7. Council of Chief State School Officers
I Massachusetts Avenue, NW, Suite 700
Washington, DC 20001
(202) 408-5505
Contact: Glenda Partce

8. International Association of Personnel in
Employment Sccurity
1801 Louisville Road
Frankfort, KY 40601
(800) 662-2255 (enter 895 afier tone)
Contact: Michacl R. Stone, Executive Dircctor

9. National Carcer Development Association
5999 Stevenson Ave.
Alexandria, VA 22304
(703) 823-9800 x309
Contact: Dr. Julic Miller, Executive Dircctor

10. National Governors Association
444 North Capitol Street, NW, Suitc 267
Washington, DC 20001
(202) 624-5427
Contact: David Brown

11. National Association of State Directors of
Vocational Technical Education Consortium
444 North Capitol St., NW, Suite 830
Washington, DC 20001
(202) 737-0303
Contact: Madeleine B. Heminings, Director

12. Partnership for Training and Employment Careers
1620 Eyc Street, NW
Washington, DC 200006
(202) 887-6120
Contact: Eileen Mclintire
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APPENDIX A — AUTHORITY: SCHOOL-TO-WORK OPPORTUNITIES ACT OF 1994

NOTE: The School-to-Work Opportunities Act of 1994 was signed by President Clinton on May 4, 1994. Selected
text relative to career development are noted here.

Definitions (Section 4)

“4)

(18)

(25)

Carcer Guidance & Counseling. The term “carcer guidance and counscling” means programs

(A)that pertain to the body of subject matter and related techniques and methods organized for the development n
individuals of carecr awarcness, career planning, career decision-making, placement skills, and knowledge and
understanding of local, State, and national occupational, educational, and labor market needs, trends, and
opportunities;

(B)that assist individuals in making and implementing informed educational and occupational choices; and

(C)that aid students to develop career options with attention to surmounting gender, race, ethnic, disability, language,
or socioeconomic impediments to carcer opt.~ns and encouraging carcers in nontraditional employment.

Career Major. ‘The term “carcer major" means a cohet 'nt sequence of courses or field of study that prepares a
student for a first job and that

(A)integrates academic and occupational learning, intcgrates school-based and work-based learning, establishes
linkages between secondary and postsecondary educational institutions;

(B)prepares the student for employment in a broad occupational cluster or industry sector;

(C)typically includes at least 2 years of secondary education and 1 or 2 years of postsecondary education;,

(E)results in the award of (i) a high school diploma or its equivalent, such as (I) a general cquivalency diploma; or
(I1) an alternative diploma or certificate for students with disabilitics for whom such alternative diploma or certificate
is appropriate, (ii) a certificate or diploma recognizing successful completion of 1 or 2 years of postsccondary
education (if appropriate); and (iii) a skill certificate; and

(F)may lead to further cducation and training, such as cntry into a registered apprenticeship program, or may lead
to admission to a 2 or 4 year college or university.

School Site Mentor. The term "school sitc mentor” means a professional employed at a school who is designated
as the advocate for a particular student, and who works in consuitation with classroom teachers, counsclors, related
services personnel, and the employer of the student to design and monitor the progress of the School-to-Work
Opportunitics program of the student,

Workplace Mentor. The term "workplace mentor” means an employee or other individual, approved by the
employer at a workplace, who possesses the skills and knowledge to be mastered by a student, and who instructs the
student, critiques the performance of the student, challenges the student to perform well, and works in consultation
with classroom teachers and the employer of the student.

TITLEI

School-Based Learning Component (Section 102) The school-based learning component of a School-to-Work
Opportunities program shall include

(h

(2)

(6)

carcer awareness and carcer exploration and counsciing (beginning at the carliest possible age, but not later than the
7th grade) in order to help students who may be interested to identify, and sclect or reconsider, their interests, goals,
and carcer majors, including those options that may not be traditional for their gender, race, or cthnicity;

initial sclection by interested students of a carcer major not later than the beginning of the 1 1th grade;
procedures to facilitate the entry of students participating in a School-to-Work Opportunities program into additional

training or postsccondary education programs, as well as to facilitate the transfer of the students between cducation
and training programs.
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Sec. 103. Work-Based Learning Component. The work-based learning component of a School-to-Work
Opportunities program shall include

2

3)

a planned program of job training and work experiences (including training related to preemplovment and
employment skills to be mastered at progressively higher levels) that are coordinated with learming in the school-
based learning component described in section 102 and are relevant to the carcer majors of students and lead to the
award of skill certificates;

workplace mentoring;

Sec. 104. Connecting Activities Component. The connecting activities component of a School-to-Work Opportunities
program shall include

3)

©)

providing technical assistance and services to employers, including small- and medium-sized businesses, and other
parties in (A) designing school-based leaming components described in Section 102, work-based leaming compoenents
described in Section 103, and counseling and case management services; and (B) training tcachers, workplace
mentors, school site mentors, and counselors;

(A)providing assistaxce to participants who have completed the program in finding an appropriate job, continuing
their education, or entering into an additional training program; and (B) linking the participants with other community
services that may be necessary to assure a successful transition from school-to-work;,

Title 1I: School-to-Work Opportunities System Development and Implementation Grants to States:

N

®

(13)

amn

)

8

)

Subtitle A: Statec Development Grants. Section 205. Use of Amounts.

supporting local planning and development activities to provide guidance, training and technical assistance for
teachers, employers, mentors, counselors, administrators, and others in the development of School-to-Work
Opportunities programs;

developing a training and technical support system for teachers, employcrs, mentors, counselors, related services
personnel and others that includes specialized training and technical support for the counseling and training of
women, minorities, and individuals with disabilitics for high-skill, high-wage careers in nontraditional employment;

developing a system for labor market analysis and strategic planning for local targeting of industry sectors or broad
occupational clusters that can provide students with placements in high-skill workplaces;

coordinating recruitment of out-of-school, at-risk, and disadvantaged youths with thosc organizations and institutions
that have a successful history of working with such youths;

Subtitle B: Statc Implementation Grants. (d) State Plan. A State plan referred to in subsection (b)(1) shall

describe the strategy of the State for providing training for teachers, employers, mentors, counselors, related services
personnel and others, including specialized training and technical support for the counseling and training for women,
minoritics, and individuals with disabilitics for high-skill, high-wage careers in nontraditional ecmployment, and
provide assurances of coordination with similar training and technical support under other provisions of law;

describe how the State will adopt, develop, or assist local partnerships to adopt or develop model curricula and
innovative instructional methodologies, to be used in the secondary, and where possible, the clementary grades, that
integrate academic and vocational learning and promote career awareness...

describe how the State will expand and improve carecr and academic counseling in the elementary and secondary

grades, which may include linkages to career counseling and labor market information services outside of the school
system,
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APPENDIX B - AN ACTION PLAN: DEVELOPING A COMPREHENSIVE DEVELOPMENTAL
CAREER GUIDANCE PROGRAM THAT MEETS THE NEEDS OF SCHOOL-TO-WORK TRANSITION
INITIATIVES (BASED ON NATIONAL CAREER DEVELOPMENT GUIDELINES})

UNDERSTANDING

Step 1
Planning to Plan

Understand why change is taking place and its impact
on the community

Learn about school-to-work transition programs

PLANNING

Step 2 Establish scope of position
Identify Staff
Coordinator Define responsibilities
Step 3 Determine participants
Establish Steerin . .
Stzg) 5 S 8 Coordinate with the school-to-work programi
ommuttee committees
Step 4 Advisory committee
Form Other Sub-committees
Committees . .

Liaison to school-to-work program committee
Review current data Collect data

Step 5 Design instrument Analyze data

Conduct Needs Identify respondents Report results
Assessment

Administer necds
assessment

Step 6 Adopt mission

Establish Program
Standards Develop competencies and indicators
Step 7

Plan for Evaluation

DEVELOPING

o -

Review current program

Coordination

Step 8
S Create Program Design improved program
Design
Design evaluation
T —— Involve committees and subcommittees to explain new
IMPLEMENTATION program to parents, teachers, students, and business
Hold public informational meetings
Step 9

Conduct staff development and training

Carry out program activities

Monitor program implementation

Step 10
Evaluation

Evaluate program (i.c., monitor student achievement,
determine program effectiveness, identify strengths
and weaknesses)

Revise program to address deficiencies of program

2
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APPENDIX C —~STATE OCCUPATIONAL INFORMATION COORDINATING COMMITTEE ADDRESSES

AND TELEPHONE NUMBERS
ALABAMA GEORGIA MASSACHUSETTS
I>r Mary Louise Simms, Director Mr Richard Jenkins, Executive Director Mr Robert Vinson, Director
Alabama OICC

Alabama Center for Commerce -- Room 424
401 Adams Avenue -+ Post Office Box 5690
Montgomery, AL 36103.5690
(334) 2392.29%0 (334) 242.5515
ALASKA

Ms Brvan Keith, Executive Director
Alaska Department of Labor
Rescarch and Analysis Section

Post Otfice Box 25501

Juneau, AK 99802

(907) 4654518 (907) 465-2101
AMERICAN SAMOA

Dr To'afa Vaiaga'e, Director

Amencan Samoa OICC and Research

Departm~nt of Human Resources

Amencan Samoa Government

Pago Pago, AS 96799

(684) 6334485

ARIZONA

Dr Hugo H Soll, Executive Director
Anzona State OICC

Post Office Box 6123, Site Code 897
1789 West Jefferson St , 1st Floor North
Phoenix, AZ 85005-6123
(602) 542-3871 (602) 542-6474
ARKANSAS

Mr C Coy Cozart, Executive Director

Askansas OICC/Employment Secunty Division
Employment and Training Services
Post Office Box 2981

Little Rock, AR 72203

(501) 682-3159 (501) 682-3713
CALIFORNIA

Califormia OICC

1116 - 9th Strect. Lower Level

Post Office Box 944222

Sacramento, CA 942442220

(916) 323-6544

COLORADO

Dr James J Podolak, Director
Colorado OICC

1515 Arapahoe Street

Tower Two, Level 3, Suite 300
Denver, CO 80202-2117

(303) 620-4981 (303) 620-4988
CONNECTICUT

Dr Prudence Brown Holton, Executive Director
Connectieut OICC

Connecticut Department of Education
25 Industrial Park Rosd

Middletown, CT 06457

(203) 6384042 (203) 638-4062
DELAWARE

Dr James K McFadden, Executive Director

Office of Occupational and LN 1X01.
University Office Plaza

Post Office Box 9029

Newark, DE 197149029

(302) 368-6963 (302) 3686593
DISTRICT OF COLUMBIA

Ms Ftta Williams, Exccutive Direetor
District of Columbia OICC

Departm. at of Employment Senvices
500 C Sticet, NW, Room 218

Washuins ion, D C 20001

(202) 747237 (202) "24-7236
F. ORIDA

*vIs Rebeeca Rust, Manager

Bureau of LMI/DOL. and S

Suite 200, 1! ~'tman Building

2012 Capit- ‘ircle, SE

Tallahassee, F1. 323990673

(%) 4881048 (V04) 488 2558

Numbers tn ITALICS are fax
numbers
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Georgia O1CC Department of Labor
148 Intemational Boulevard--Sussex Place
Atlanta, GA 30303
(H04) 656-9639 (404) 657-5965
GUAM

Mr John J Onedera, Executive Director

Guam OICC Human Resource Development Agency
Guam ITC Building, 3rd Floor
Post Office Box 3358

Agana, GGLU' 96910

(671) 649-9759-8

HAWAIL .
Mr Patnick A Stanley, Executive Director
Hawan State OICC
830 Punchbow! Street
Room 318

Honolulw, HI 96813
(808) S86-8750 (808) 586-9099y
IDAHO

Nr Charles R Mollerup, Director
[daho OICC

Len B Jordan Building. Room 301
P O Box 83720

650 West State Suect

Boise. D 83720-(695%

(208) 334-3708 (208) 334.2365
ILLINOIS

Mr Jan Staggs, Exccutive Director
Hhinows OICC

217 East Monroe, Suite 203
Springficld, IL 62706

(217) 785-0789 (217) "85-6184
INDIANA

Ms Linda Piper, Exccutive Director
Indiana OICC

Indiana Government Center, South
ION Senate, 2nd Floor
Indianapolis, IN 46204
(317)232-8528 (3171 233-4824
TOWA

Ms Penelope Shenk, Lxecutive Director

lowa OICC

lowa Department of Econome Development

200 East Grand Avenue
Des Moines, IA SO0
(S19) 2424889 (515)242-4859
KANSAS

Mr Randall Withams, irector
Kansas Ol

101 Topeka Avenue

Topcka, KS 66603

(913) 296-2387 (V13)296-211¢9
KENTUCKY

Mr Don Sullivan, Information Liaison NManager
Kentucky O1CC

S00 Mero Street, Room 2031
Frankfort, KY 40601

(502) 5634258 (502) 564-3044
LOUISIANA

Ms Linda Vandrell, Acting Director
Lowsiana OICC

Post Office Box %4094

Baton Rouge, 1A TUS(M-9094
(S04) 342.51499 (5041 342-5115
MAINE

Mr James Nimon, Executive Pirectar
Maine OICC

State House Station 71

Augusta, ME (4331

(207) 6246200 (207) 624-6206
MARYLAND

Ms Jasmin M Duchett, Diector

AManyland SO1CE

State Department of Emploviment and Tranning

1100 North Lutaw Street, Room 103

Raltimore, M1Y 21201

{410) 7672087 (4101 767005

(671 64949229004

Massachusetts OICCMA Division of Emplovment Secunty

C F Hurley Building, 2nd Floor
Government Center

Rosion, MA 02114
(617)626-5718 (517)°27.2039
MICHIGAN

Mr Robert Sherer, Executive Coordinator

Michigan OICC

Victor Office Center, Third Floor

201 N Washington Square--Box 30015
Lansing, M1 48909

(517)373-0363 (517)335-6965
MINNESOTA

Ms Carole Fuller, Director

Minnesota OQICCDepartment Economic Secunty

390 North Robert Sueet
St Paul, MN 55101
(612) 296-2072 (612) 282-5429
MISSISSIPPI

Ms Liz Bamett, SOICC Director
NMississippt SOICC

301 West Pearl Street

Jackson, MS 39203-3089
(601)949-2240 (601) 949-2291
MISSOURI

Ms Kay Rarthel, Director
Missoun OICC

400 I1x Road

JetTerson City, MO 65109
(313) 751-3800 (314) "51-2149
MONTANA

Ms Anne Wolfinger, Director
Aontana OICC

1327 Lockey Street, 2nd Floor
Post Office Box 1728

Helena, MT 59624

(406) 444-2731 (406) 444-2638

NEBRASKA

‘Mr-Flovd Colon, Administrator

Nebraske OICC

Post Office Box 94600
State House Station
Lincoln, NE 68509-4600
(402) 471-9953

NEVADA

Mr Robe st Murdock, Manager
Nevada DICCDETR

S00 East Third Street

Carson City, NV 89713
(702) 6871550 (702) 68°-4119
NEW HAMPSHIRE

Ir Victor P Racicot, Director
New Hampshire State O1CC
61 Old Suncook Road
Concord, NH 03301

(603) 228-3399 (603) 228-3209
NEW JERSEY

Nr Laurence H Seidel, Staff Director
New Jersey OICC

609 |.abor & Industry Building
CNO0S7

Trenton, NJ 08625-0056

(609) 292-2682 (609) 292-6692
NEW MEXICO

Mr Charles Lehman, SOICC Director
New Mexico OICC

401 Broadway, NE-Tiwa Building
Post Office Box 1928

Albuquerque, NM 87103

(505) 841-8485 (505) 841-9007
NEW YORK

Mr DavidJ Trzaskes. tixecutive 1rector

New Yurk State O1CC 1DOL.

Rescarch & Statistics Iivision

State Campus Building 12 - Room 488

Alhany, NY 12240

(S1R) 357-3806 (518) 485.1773
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NORTH CAROLINA

Ms Nanev H MacCormac, Executive Director
North Carolina OICC
700 \Wade Avenue
Post Oftice Box 25903
Raleigh, NC 27611
(99) 733-6700 (919) 733.83662
NORTH DAKOTA

I>r Dan R Marrs, Program Administrator

North Dakota SOICC

1720 Burnt Boat Dnve
Post Oftice Box 5507
Bismarck, NI 58502-5507
(701) 328-2733 (701) 328-2626
N MARIANA ISLANDS

Nir Konrad Reyes, Executive Director
Northemn Manana Islands OICC

PO Box 149 -- Room N-1, Building N
Northern Manana College

Saipan, CM 96950

(670) 2341457 7394 (6701 235-2501
(e11116]

\Mr Mark Schaff, Director

Ohio OICC. Division of LMI

Chio Bureau of Employment Services

145 South Front Street

Columbus, OH 43215

(614)466-1109 (613) ~52-9621
OKLAHOMA

Mr Curtis Shumaker, Executive Director

Oklahoma OICC

Departmant of Voc Tech Education
1500 W Seventh Avenue
Sullwater, OK 74074

1405) 743-5198 (403) ~43-6808
OREGON

Mr David Allen. SCICC Director
Oregon OICC

875 Union Street, NE

Salem, OR 97311

(503) 378-5747 (303)3°3.7515%
PENNSYLVANIA

\Mr Fritz ] Fichtner, Jr . Director

Pennsylvania QICC

Pennsylvania Department of Labor and Industry

304 Capital Associates Building
901 N Tth Street

Hamsburg, PA 17120-0034
(717) 787-865/8647 (717) 7722168
PUERTO RICO

Mr Victor § Cintrén. Executive Director

Puerto Rico OICC

Post Office Box 366212
San Juan, PR 00936-6212
(809) 723-7110 (809) "24.6374
RHODE ISLAND

Ms Mildred Nichols, Director
Rhode Island OICC

22 Hayes Street - Room 133
Providence, RI 02908

(401) 272-0830 ($01) 2776178
SOUTH CAROLINA

Ms Carol Kososki, Director
South Carolina OICC

1550 Gadsden Street

Post Oftice Box 995
Columbia, SC 29202

(803) 737-2733 (803) ~37-099S
SOUTH DAKOTA

Mr Phallip Gearge, Director

South Dakota OlCC

South Dakota Department of Labor
4208 Roosevelt Street

Post Office Box 4730

Aberdeen, S1> 574024730

(605) 620-2314 (605) 626-2322
TENNESSEE

Dr Chreystal Partndge, Exceutive Directar

Tennessee OICC

11th Floor Volunteer Plaza

S0 fames Robertson Pakway

Nashwille, IN 37219

(615) 741-6451 (615) 74,3203

EXAS

A Richard Froeschle, Director

Texas OICC

Texas Employraent Commussion Building
3520 Executive Center Drive, Suite 205
Austin, TX 78731
(512) 502.3750 (512) 502-3763
UTAH

Ms Tammy Stewart, Director

Usah OICC--c‘o Utah Department of
Employmer.t Secunty

140 East 300 South

Post Otfice Box 45249

Salt Lake City, UT 84137

(801) 536-7806 (801) 536-7869
VERMONT

Mr Tom Douse, Director
Vermont OICC

S Green Mountain Dnve
Post Office Box 488
Montpehier. VT 05601-0488
(802) 229-0311 (802) 828-4022
VIRGINIA

Ms Dolores A Esser. Executive Director

Virginia OtCC/VA Employment Commussion

703 E Main Street
Post Office Box 1358
Richmond. VA 23211
(804) 786-7496 (804) 786-7844
VIRGIN ISLANDS

Vacant, Coordinator

Virgin Islands OICC

Past Office Box 303359

St Thomas, US VI 00803-3359
(809) 776-3700 x2036 (809) ~74-5908
WASHINGTON

Mr Michael Pans, Executive Director
Washington OICC

cio Employment Secunty Department
Post Otfice Box 9046

Olympia, WA 98507-9046

(360) 438-4803 (360) 438-3215
WEST VIRGINIA

Dr George McGuire, Executive Director

West Virgiia OICC

S088 Washington Street, West
Cross Lanes, WV 25313
(304) 759-0724 (304) °59-0726
WISCONSIN

Ms Sue Gleason

The Wisconsin OIC Council
201 East Washington Avenue
Post Office Box 7944
Madison. Wi 53707

(608) 266-8012 (608) 267.0330
WYOMING

Mr. Tom Gallagher. Acting Director

Wyoming OICC

Post Office Box 2760

246 South Center Street, 2nd Floor

Casper, WY 82602

(307) 473-3809 (307) 473-3806
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NOICC SUPPORT CENTERS

Carcer Development Traiming Institute
Nancy Perry

(202) 653-5665 (2021 653-2123
NOICC Traiming Support Center
Mary Ann Houston

(405) 743-5156 (405) 743-6808
NOICC Crosswalk ard Data Center

Steve Rosenow (515)242-4881

THE NOILCC ST AFF
2100 M Strect, NW - Suit- 156
Washington, DC 2003 °
(202) 653-5665
(202) 653-2123

Juliette Lester, Executive Director
Ext 11

Mary Alston, Management Services Assistant
Ext 18

Billye Armstrong, Secretary
Ext. 10

Burton Carlson, Coordinator
*tate & Interagency Network
rxt 12

Barbara Derwart, OIS Speciahist
Ext 23

Pamela Frugoli, OIS Specialist
Ext 21

Harvey Ollis, OIS Specialist
Ext 22

Nancy Perry, Contractor
Ext 16

James Rude, OIS Speccialist
Ext 13

Rodney Slack, Program Analyst
£xt 1§

Mary Margaret Walker, Contractor
(301) 422-0466 (301)422-1160
Mary Williams, Secretary

Ext 14

James Woods, Coordinator
Occupational Information Svstems
Ext 20

Numbers i ITALICS are fax
numbers




APPENDIX D — CAREER GUIDANCE AND COUNSELING PROGRAM INFORMATION: OVAE

OFFICE OF VOCATIONAL AND ADULT EDUCATION
DIVISION OF VOCATIONAL-TECHNICAL EDUCATION
INFORMATION RESOURCE CENTER

CAREER GUIDANCE AND COUNSELING PROGR.. MS

WHAT IS A CAREER GUIDANCE AND COUNSELING PROGRAM?

it 15 a comprehensive, developmental program designed to assist individuals in making and implementing informed
educational and occupational choiees. [t develops mdividual’s competencies m self-knowledge, educational and
occupational exploration, and career plannmg

WHY IS CAREER GUIDANCE AND COUNSELING KEY TO THE DELIVERY OF
YOCATIONAL-TECHNICAL EDUCATION?

Because career guidance and counseling programs help individuals acquire the knowledge, skills, and experience
necessary 1o dentify options, explore alternatives and succeed m society. It better prepares individuals for the
char 2ing workplace of the 21st century by:

. teaching tabor market changes and complexity of L] improving decision making skills
the workplace ° building interpersonal effectiveness

L] mereasing self-esteem and motivation L maxinizing career opportunitics

. mproving emplovment marketability and ® promoting cffective job placement
opportunities . strengthening employer relations

® broadening know ledge, skills, and abilities

WHO BENEFITS FROM CAREER GUIDANCE AND COUNSELING PROGRAMS?

Evervone - vouth and adults, male and female, disabled, disadvantaged, mmartities, limited Ynglish proficient,
wicarcerated dropouts. single parents, displaced homemakers, teachers, admimstrators, parents, and emplovers.

WHERE ARE CAREER GUIDANCE AND COUNSELING PROGRANMS OFFERED?
Lverywhere - clementary, juntor and senior high schoals, community colleges, technical institutes, universities,
CareeT resource centers, correchional facilitics, commumity based organizations, human services agencies, community
and business organizations, skill chinies, emplovment and placement serviees -

WHERE IS CAREER GUIDANCE AND COUNSELING WORKING?

Dirmg 199293 two programs woei e selected as exemplary.

Iy Canton Public Schools i Canton, Mississippt and 23 Anne Arundel County Public Schools in Annapolis,
Manland  Those States implementing the Nattonal Career Development Guidelines have many suceess stories,

bay
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WHAT ARE THE KEY COMPONENTS OF SUCCESSFUL CAREER GUIDANCE AND
COUNSELING PROGRAMS?

® A planned sequence of activities and esperience o achieve speeific competencies such as self-appraisal,
deersion making. goal setung. carcer planming

® Accountabihity couteome ortentedtand prograny improvenient (hased on results of process/outeome

evaluations)

Quabtied leadership

Fffectiv e management needed to support comprehensive carcer guidance programs

A team approach where certified counsclors are eentral to the program

Adequate facilities, matenials and resources

strong professtonal development activities so counselors can regularly update ther professional
knowledge and skills

Ditterent approaches o deliver the program stich as outreach, assessment, counseling. currieulun,
program and job placement. tollow -up. consubtation. referral

WHAT DOES THE PERKINS ACT HIGHLIGHT ABOUT CAREER GUIDANCE AND
COUNSELING PROGRANMS?

Fasures guabified feadership & supeivision
Continues expenditares for prograni si.pport
Easures program quahty & ceffectiveness

Promotes counselor tramnmng & retraimimg
Encourages clummation of sex brax & stereotvping

®
®
®
® Regquires career development activities for special populations
®
®
® [ acilitates school-to-work programs

®

Strengthens tech prep prograums through reenntment. retention & replacement

WHAT ARE SOME OPPORTUNITIES FOR CAREER GUIDANCE COUNSELORS
UNDER THE PERKINS ACT?

Counsclors have opportumities te participate i an education and trammg sy stem which mtegrates acadenne and
voeational edueauon, to encourage mdividualy’ greater participation i further education by articulating secondary
and post seeondany edncation 1o renew therr commuiment o serving the most at-nsk or disadvantaged of our society.,
o promote program outeomes and perfornzance measwes, and to respond to business and ceononie development

FOR INFORMATION:

Oice of Vocanonal and Adult I-ducation

- U Department of Fdueation
Voashmgton, DO 202027241
I ciephone 1202) 205-3440
24
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