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So now we have to respond to a new criterion. which at first glance appears to be refatively simple
Integrity” At a technical college? After a lengthy review of published matcerial. it scemed that all we could
find were articles and books specifically written about cthical problems at large academic institutions:
cthics in the classroom:faculty departurc from rigorous standards of rescarch:inappropriate recruiting of
student athletes:conflicts of interest in teaching . publishing and consulting:and improper usc of grant
funds. This ted us to the conclusion that it is the "big" schools that should be most concerned with integrity
ISsucs.

Our sclf-study steering committee had attended the 1993 and 1994 Annual Mectings in Chicago
where we had specifically looked for information in other sclf-studics that would help us. Since we were
one of the first two-year technical colleges to be evaluated with the new criterion. we found little to help us.

But the cvaluation tcam was on its way to our college, Mitchell Technical Institute. in- Mitchell.
South D:;kota.-and we needed to find a way to include the “simple” fifth criterion in our sclf-study.
Suddenly. it wasn't so simple. nor was it only for "big" schools. How would we. as a small two-vear
technical college. fulfill the requirement of "demonstrating integrity™ in our “"practices and relationships™?
How could we document or show patterns of evidence that we did. or worsc vet. did not have institutional
mtegrity? Furthermore. how could we involve our staff and get them to even talk about integrity? How
could we prove to them that this was a critical issuc. not just for NCA evaluation purposcs. but for day-to-
day opcrations? We began by examining NCA materials to gain a clear idea of NCA expectations and to
generate an overall definition of institutional integrity within the context of a small. two-vear technical
college.

Definition of institutional integrity

Effcctive in 1994 the North Central Association developed a new criterion for accreditation The
new criterion described inits 1994 Handbook on Agereditation states simply that a member institution must
"demonstrate integrity in its practices and relationships” (North Central Association of Colleges and
Schools [NCA]. 1994). 1t requires member mstitutions to "incorporate into its accrediting process
consideration of all matters that speak to the integrity with which an institution of lugher education
conducts its business” (NCA. 1994).
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According to the American Heritage Dictionary. intcgrity is defined as "rigid adherence to a code
or standard of valucs: the state of being unimpaired or sound: and the quality or condition of being whole or
undivided". The NCA Handbook for Accreditation describes integrity as adherence “to the civil laws and
to the code of cthics commonly accepted by the academic community” (NCA. 1994). The American
Assembly (1979) uses the terms "intergrity™ and "ethical conduct” interchangably. Integrity requires a
consistency between the claims an institution makes and its deeds (Huffiman. 1982) . A simple definition of
nstitutional integrity is that an institution docs what it savs it will do (Hegerty. 1983).

We found the Hegerty definition of integrity. within the context of accreditation was an essential
guide. In beginning our search for the patterns of evidence that would support institutional intcgrity at
Mitchcell Technical Institute. we based our examination on Hegerty's statement: Were we doing what we
claimed we were doing? In addition. we had discussions about the institution's code of cthics. both written
and unwritten. and the culture of the organization.

Importance of institutional integrity

An nstitution that lacks integrity will be perceiv d by the public as untrustworthy. "Conscnsus on
what constitutes legitimate higher education has been reduced. and expectations of it--and claims for it--
have not been fulfilled (The American Assembly. 1979). A loss of integrity can be very difficult to regain
in smaller colleges which have close tics to their communities.

NCA developed the new criterion knowing that institutions of higher cducation must be committed to
the “pursuit of truth”. To maintain that perception the "institutional behavior must be bevond reproach
(NCA. 1994)  Pragmatically. how an institution is perceived by its public can impact student enroliments
and placement rates. vital issucs to the financial success of any college.

What is an institution of integrity?

We believe there are some gencral characteristics of technical colleges that will help identify: them
as nstitutions of integrity  To be pereeived as possessing integrity. an college must:

Establish its mission and purposes clearly .

I
2. Effectively communicate institutional processes and expectations to students
3 View itself as providing services to students. communitics. and socicty.
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4. Producc publications that accurately represent the institution.

5. Have programs which mect the needs of the public it scrves.

6. Mect all its contractual responsibilitics.

7. Not cxploit its students or faculty.

8. Bc unvanving in interpreting and applving standards and policics.

9. Be responsive to challenges to claims against its integrity.

10. Have the ability to meet the needs of its students.

1. Require personnel to kecp up-to-date to maintain academic rigor and currency.
12. Insist on academic honesty and uphold intcllectual standards.

13. Practice full disclosure to the public.

14. Operate without conflict of intercst.

MTI's first steps to integrity

Mitchell Technical Institute's first step toward documenting integrity in our recent sclf-study was
to revicw the culture of the orga.nization and the institution's ethical valucs. Through this review process.
MTT's ethics and policics were compared to actual practices.

The second step was to evaluate our publications and policy statcments for accuracy. Reviews
were made of publications to identify: 1) statcments made that are not truc: 2) coursces listed. but not
taught: 3) policics written. but not uniformly cnforced: and many other arcas. We also looked for implicd
claims or promises subtly made. but not delivered.

Our third step was to examine administrative practices and governance issucs. At this point. the
steering involved the entire faculty n evaluating our practices, Iegal and opcerational.

Areas MTI examined for integrity

MTI chosce to cvaluate integrity within the institution's five major service arcas. The follow lists of
questions were presented to our sclf-study task forces. Onc task force was assigned to cach of the five
service arcas. The task forces cxamined documentation and responded to cach of the questions. Their
responscs were collated and infused into the sclf-study report.

A. Governance, fiscal and administrative services

. Arcnon-discrimination and cquity statements found on documents” Are there procedures for
addressing gricvances on these issucs?

2. Is anaffirmative action plan available and is there evidence that the plan was appropriately
developed and is uniformly used?

3 Is there a sexual harassment policy and a rapid response to claims of sexual harassmient?

4 Is there a standard code of professional cthics and conduct with which all members are expected to
complv?

5. Is duc process outlined in gricvance procedures?

J
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Docs the college have a process for the resolution of internal disputes?

Are the rclationships with other mstitutions profcssional?

Are contractual agreements adhered to”?

Do citizen advisory committees understand their role? Does the institution avoid exploitation of
the advisory committees”

Is the institution financially accountable and docs it pay bills promptly?

Do publications reflect the actual cost of attending the institution? Arc students informed of the
costs of attending the institution?

Are students given the opportunity to participate in decisions that affcct them?

Are student loan default rates monitored?

Docs the institution publicly disclose information on financial mattcrs?

Does the institution follow standard academic proccdures?

Docs the name of the college reflect its mission?

Docs the college responsibly regulate itsclf?

B. Student services

o —

o

N

o

9
10.

Do admissions policics rclate to the mission and are they uniformly applicd?

Is student government provided support for its function?

Is counscling assistancc provided to students with substance abusc problems?

Is student information confidential?

Are practices in place to promote gender and racial equity”?

Arc academic transcripts constructed to reflect student academic achicvement?

Is financial aid information accuratcly provided students?

Docs student insurance protect the student while participating in student activities?
Is student housing safc and accurately represented?

Arc students with disabilitics provided appropriate adaptations”

C. Instructional services
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14.

Arc courses schedules accurate and casily understood?

Are faculty credentials appropriate and accurately displayed?

Arc laboratory resources appropriate for course work?

Arc coursc syllabi accurate and do they outline the course?

Do faculty members have academic freedom?

Is the student cvaluation/grading system accurately represented and uniformly applicd and are
gricvances promptly resolved?

Arc instructors rcquirced to update themscelves and their courses”

Is the disciplinary and grievance proccess fairly applicd?

Arc articulation agrcements accurately portrayed?

Arc majors and programs described consistently with standard practices?
Arc requircments of degrees and diplomas well defined?

Is placement rate information provided students?

Arec students allowed to finish discontinued programs?

Arc student coursc cvaluations appropriately administered?

D. Marketing services

Arc publications accurate ?
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Arc all advertiscments accurate?

") .

3. Is placement information provided to students and is it accurate?
4. Are ncw programs appropriately developed and marketed?

hY Is survev information collected responsibly?

E. Physical services

. Do bidding processes for cquipment follow state laws?

2. Is adequate insurancc provided for students?

3. Does the campus comply with the Campus Sccurity Act?

4. Is the campus safe and securc?

5

Are all arcas handicapped accessible?

6. Arc classrooms cvercrowded?

Docs administration investigate issues that may compromise the health of students?
& lIs the institution adcquately insurcd for liability?

9. Is cvervone notified when there arc cancellations for weather or other causcs?

10, Is the faculty concerned with the physical environment of classrooms?

~J

Documenting integrity

MTI uscd two methods to cxamine institutiona! integrity in its self-study. First. sclf-study tcams
responded to written questions taken from the previous lis's. Narrative comments recorded in mecting
minutes provided documentation that integrity issues were discussed. Sccond. samplings of various
constitucncics were surveyed to identify strengths and concerns about integrity. The following is a listing

of the populations and the survevs MTI used :
1. Students (student satisfaction inventory)

2. MTI graduates (graduatce follow-up survcy)
3 Students (¢nd-of-coursc cvaluations)

4. The gencral public (perception survey)

5. Emplovers (emplover survey)

6. Faculty (survey of institutional climate)

7. High school couns..ors (opinion survey).

The survey data was collected. sorted. and examined for questions and responses specifically related to
integrity issucs within the five service arcas.
Conclusion

Because of the nature of their mission and the closeness of their relationship to the public. technical
colleges need a high level of public trust to operate effectively . Business and industry support are needed
and uscd to maintain relevant curriculum. to supply up-to-date laboratory equipment. and to hire graduates

Public legisiative support is needed to maintain adequate levels of funding. To maintain trust it is
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imperative that technical colleges willingly meet the challenge of assessing their integrity. We believe that
failure to live up to acceptable standards of mtegrity will harm the professional reputation of any institution
and cverybody associated with it. public support will be weakened. the state may reduce funding. and. most
importantly. students will lose cducational opportunitics. Regardless of how we assess oursclves. the
public is continually assessing two-vear colleges on the basis of cost. quality. and access to scrvices.

The enterprise of accreditation is now in a unique position to promote institutional sclf-study and
guide an institution toward integrity (Lenn. 1989). The North Central Association has taken a lcadcréllip
role in cstablishing the new criterion for integrity (Greenberg, 1994). Educators must support their efforts
for the good of all institutions of higher education or clsc "the irresponsiblitics of the few will tamish the
good name of all" (The American Assembly. 1979). The impact of the NCA criterion has not vet been
fully realized. Institutions of higher education now need to be proactive in developiig processcs to
strengthen and ensure integrity. thereby securing public trust. Failure to do so will veny likely bring about

further charges and intrusive governmental control (U.S. Housc of Represenatives. 1992)(Greenberg. 1994).

o)
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Introduction

The Student Satisfaction Inventory™ is designed to measure students' satisfaction with
a wide range of college experiences. Colleges and universities need specific feedback
from their students as they seek to improve their effectiveness. The SSI can help your
iustitution answer some key questions pertaining to campus climate, student recruitment
and retention, strategic planning, and overall institutional effectiveness:

« What aspects of your college or university are most important to your students and
contribute most to their satisfaction?

« In what areas are you already meeting or exceeding student expectations?

¢ Where are your most severe performance gaps and which ones should you
concentrate on (without breaking the budget)?

« What are your strengths upon which you can build?

« What remedies or adjustment do you need to make?

« How can you best impact your strategic plans?

« How can you create a more student-centered campus?

How is the Student Satisfaction Survey™ different from other satisfaction surveys?
It asks a crucial second question. Unlike most satisfaction surveys, the Student
Satisfaction Inventory™ asks students two questions instead of one. The usual question,

_"How satisfied are you?" is accompanied by a new question, "How important is it to
you?" This second question makes all the difference because it gets to the heart of your
students' concerns.

It's state-of-the-art. This is the first satisfaction survey ever to be based on student
expectations, the true underpinning of human satisfaction. This approach is widely
accepted in the commercial world as the most effective method for measuring
satisfaction, but until now has never been available to postsecondary institutions.

For example, where other surveys might ask students to rate their level of satisfaction
with "Testing/grading system," this survey asks students to rate specific expectations
such as "Faculty provide timely feedback about student progress in a course." By
precisely identifying expectations in this manner, the survey effectively closes the door
on the wide range of unstated expectations that students would vtherwise typically
incorporate in their responses.
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How does the Student Satisfaction Inventory™work?

The power of the SSI lies in each item's "performance gap" score. This score is the
difference between the importance rating and the satisfaction rating that students assign
to each item. For example, if a student gave a satisfaction rating of "2" and an
importance rating of "4", the performance gap for that item would be "2". With the
performance gap scores for all items ranked from highest to lowest, you have a priority-
ranked list of the leading issues on campus that could dramatically improve students’
satisfaction if addressed.

The Student Satisfaction Inventory™ was developed by Dr. Laurie A.Schreiner,
Associate Professor of Psychology, and Stephanie L. Juillerat, Adjunct Professor of
Psychology, both of Eastern College, St. Davids, Pennsylvania.

Noel/Levitz Centers conducfed the National Pilot Study at 41 campuses across North
America ranging from large four-year public universities to small liberal arts colleges to

two-year community and technical colleges. This national validity study provided the
norms for the final 2-year and 4-year versions of the Student Satisfaction Inventory ™
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January 4, 1994
Dear Counselor

As part of the accreditation process through the North Central
Association, we have been asked to measure Mitchell Technical
Institute's effectiveness in several areas. As Admissions Coordinator,
my task is to develop a pattern of evidence supporting the
admissions process at Mitchell Tech.

If you ask K-12 educators, counselors and administrators, the
common answer to questions about technical education is, "I've
always believed in vo-tech" or "I'm a supporter of technical
education.” However, it is probably also fair to say that the same
group has felt that vocational-technical schools were primarily
designed for the non-college bound student.

The purpose of this survey is to determine if attitudes toward
technical education have changed, and if so, why? We are also
specifically interested in hearing your reactions to encounters you
have had with the Mitchell Tech Admissions Office, either directly or
through your students.

Please complete the enclosed survey to the best of your knowledge
and return it to us in the enclosed postage-paid envelope. If you
 have questions, please call us at (605) 995-3024 or (800) 952-0042.

Thank you.

Sincerely

Lance B. Carter
Student Services
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1. What is your definition of vocational/technical education? (short statement)

2.  Has your attitude toward technical education changed in recent years?
yes no somewhat
3. In your opinion, what has changed in technical education?

degree of difficulty

higher percentage of job market requires technical training
higher level of acceptance by the general public

nothing

1]

4. Did the Mitchell Tech school representative help you gain insight on
technical education?

—_—

yes - no somewhat

——

Did the Mitchell Tech school representative accurately depict the
programs/majors at Mitchell Tech?

yes no unsure

—_—_— —

|

Did the Mitchell Tech materials accurately depict the program/majors
at Mitchell Tech?

no unsure

—_— —

yes

—

What would you change in the admission materials available from
Mitchell Tech? (short statement)

Nothing--materials are good.

Is the Mitchell Tech admissions process:

difficult _ average simple
Is the pre-admissions testing at Mitchell Tech:
_ ' necessary unnecessary - unsure

When students toured Mitchell Tech and returned to your school,
their impressions were:

favorable unfavorable neutral

Lo COoPY




11.

12.

13.

14.

15.

16.

17.

18.

When phoning the Mitchell Tech Admissions Office, was the response
helpful, prompt and courteous?

yes no
Were materials you ordered delivered promptly?

yes no

Are technical schools starting to forget their role when meeting the needs of
the traditional high school non-college/university bound students?

yes no somewhat

Has technology so overwhelmed educators that it has become difficult to
advise high school students in a specific direction?

yes no somewhat

—_— —— ———

Has it become evident that our entire high school curriculum and post-
secondary curriculum must be restructured to prepare students for the
globally competitive workplace?

yes no somewhat

Does the legislature need to refocus its funding formula and emphasis away
from the university system and on to the technical system?

yes no somewhat

— _-— —

The purpose of the AAS Degree (Associate of Applied Science) is to allow a
two-year technically trained student access to a college degree. Should
technical institutes expand AAS degree course offerings (e.g. general education
courses)?

yes no somewhat

—_— —_—

If you answered no, should the two-year technical institutes make better use
of the four-year colleges and universities where the curriculum already exists?

yes no - somewhat

Do you have any specific suggestions to Mitchell Tech?

1i COPY
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In what areas did vou hire MT! graduates?

Number
ol
Ciraduales
Hired

In \Vhai Poulions?

Agricuiture

Accounting/
Bookkeeping

Receptionist/
Secretary

Food Service

Child Care

Medical
Laboratory
Technician

Automotive

Electrical
Construction and
Maintenance

Electromics

Satellite
Communications

Computer
Systems
Technology

Architectural
Drafting/
Building
Construction

HVACR Service

Power Line
Construction and
Mamntenance -

Propane and
Natural Gas
Technology

Weiding

Other

iplease spectvy

Comments:

2. In vour opinion, 15 it important for MTI graduates to possess

these skiilst

Important

Not

Very Somewhat

tmportant

Oral
communication

Whrtten
communication

Problemn-solving
skills

Positive work
attitude

Comments:

ERIC

Aruitoxt provided by Eic:

3. Rate your satisfaction with the job <earch skills of MTI
graduates.

Above average | Average | Below average

Cover Letter

Resume

Interview

Comments:

4. How would you prefer MTI graduates to apply for positions
with your company?! Check ail that appiy.

Cover letter/letter of application

Resume

Telephone

FAX information

Go in person

Company appiication
Other:

Do you prefer references to be sent prior to an interview?

Yes

No
Comments:

S. Rate your satisfaction of the work quality exhibited by the
MTI graduates you have employed.
(check the appropriate box.)

Above average

Average

Below average

Comments:

6. Would you prefer to hire a technical college graduate
versus a non-technical college trained personi

— . vyes

no

Comments:

7. Were technical graduates hired at a higher pavscale than
employees wilhout technical training?

Yes

No

N/A (Please explain)

Comments:
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8. Has technical college education decreased on-the-job [4. How many y2ais has your . Jmpany been in busines:
training time tor v our emplovees?

0-5 years

Yes, howt

—_— 610 vears
NO whv!

— 11-20 vears
N/A (Please explaini

21-50 vears

Over 50 vears

Comments:

15. Which of the following best describes your company?

——— . Pmvately 0wned

Headgquarters of a mulu-location company
9. Does atechnical education increase advancement potential

within s our organization?

Branchidivision/subsidiary of a company

Cooperative

Yes
Service organtzation

No

Educatron/Government

N/A iPlease explain)

Uttty

Otter (Please specifv):

Comments:

| 16. \What is your pnimary product or senicel

10. Have vou or vour emplovees attended workshops,seminars,
or additional courses offered bv MTI?

Yes 17. Total number of employees?
‘ <o
| . 10 or less
Comments:

— 11 10 20

— 211050

11. Have vou found MTI placement services to be helpful to
| vour organization? —— 51 1t0 100

1 Over 100
Helpful Do not

Not use Any additional comments vou feel would be helpful are
very Some- helpful service welcome-
what

Instructors

Counselors

|
| Placement
Statf (CSCy

Others
iplease
specifvi

Comments:

12, What recommendations do sou have for additional training
opportunities that would be benefictal to vour business or
industrv?

13 Would vou recommend ATl and its graduates to other
emplovers!

Yes

NoO (Please Explain)

Comments-
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Aruitoxt provided by Eic:

~

¥4




VOCATIONAL
MITCHELL & el
INSTITUTE

21 Nuorth Caprat + Matcheft Soutn Danea 77010 o~y TR IRY) S A LR RY 2

Do Not Write (Un

[II.

This Sheet
Please be objective and fair in your responses. Omit irrelevant items.
Thank you for your cooperation.
1. STUDENT SELF-EVALUATION
1. The amount of work I did for
course was . . . . . . very great 12345 quite small
2. The quality of my work for
this course was . . . excellent 12345 poor
3. My contribution to the class
as a whole was . .. . excellent 12345 poor
4. In my career the subaect matter,
methods, or skills learned
will be . . very useful 12 345 useless
[I. INSTRUCTOR
5. Knowledge of the subject
was . . . . . current 12345 outdated
6. Expressed concepts clearly . . . . always 12345 never
7. Use of technical language
was . . appropriate 1 2 3 4 5 inappropriate
8. Speaklng abillt] (enunc1at10n,
volume, etc.) was . . . . . . . excellent 12345 poor
9. The treatment of students '
. was . . . courteous 12345 discourteous
10. Was able to help students
solve difficulties . . . always 12345 never
11. Was open to differences of
opinion . . . . . . . . . . . .. encouragement 1 2 3 4 5 intolerance
12. Was available to the students
for consultation . . . . . always 12345 never
13. Was one I felt I could go to
for help . . e e e e e e always 12345 never
ORGANIZATION OF CLASSRCOM PROCEEDINGS
14. The inatructor was well
prepared . . . always 12345 never
15. The basic concepts were
logically developed . always 12345 never
16. The class was . . too teacher- too student-
dominated 12345 dominated
17. The activities were . . stimulating 12 3 45 boring
13. Instructional activities
were varied . always 12345 never
13. The instructor prosented
the material . . . too quickly 12345 too slowly
20. The course was what I thought
it would be from the description .
in the brochure and catalog . excellent 12345 poor
4"‘u4’\h,lﬂ‘b'\ ”~
«




Course Evaluation Inventory

Page 2

IV.  REQUIREMENTS

21. The text, with respect to
course objectives, was . . relevant 12345 irrelevant
22. Handouts and reference
materials were useful . . always 12345 never
23. Assignments helped me complete
the goals of the course . always 12345 never
24. The number of assignments
WA . v v e e e e e too great 12,345 too amall
25. The assignments were . . necessary 12345 busy work
V. EVALUATION
26. Sufficient notice was given
for due dates . . . . . always 12345 never
27. A course ayllabi contaxning
grading criteria was given to me . at the start 1 2 3 4 5 never
28. The instructor graded
fairly . .. . always 12345 never
29. The return of proaects,
papers, and exams was . prompt 12345 delayed
V1.  CONTENT
30. The subject matter was . . up-to-date 12345 outdated
31. Classroom and labs were neat and
equipment in good condition . always 12345 never
32. Materials and supplies were . . . adequate 12345 to few
33. Lab time was well used . . . . always 12345 never
34. Lab projects were deszgned to
accomplish course goals . always 12345 never

PLRASE WRITE YOUR.RESPONSES TO THE QUESTIORS BELOW ON A SEPARATE SHEET OF PAPXR

VII. QUESTIONS

[f [ were to teach this course I would include more of . . .

If I were to teach this course [ would include leaa of . . . . . .
What suggestions can you give us that will improve your program . .
What suggestions can you give us that will improve the MTI campus .
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Mitchell Technical Institute Self-Study Survey

Plcase complete this survey by circling the most appropriate response.

1.

2.

13.

O

ERIC

Aruitoxt provided by Eic:

Are you aware of the programs/majors offered at Mitchell Technical Institute (MTI)? YES

Have you cver attended any class (daytime or evening) at MTI?

Have you been inside the MTI facility within the last four years?

Do you recognize a need for technical education?

How do you feel the MT1 staff has affected the Mitchell community?
POSITIVELY NEGATIVELY DON'T KNOW
How do you feel the MTI student body has affected the Mitchell community?
POSITIVELY NEGATIVELY DON'T KNOW
How would you characterize MT1's contribution to the Mitchell economy?
SUBSTANTIAL SIGNIFICANT INSIGNIFICANT

In your experience MTT facilities are:

EXCELLENT GOOD ADEQUATE INADEQUATE
Have you cver employed an MTI graduate? YES
If yes, was it a positive experience? YES
Have you ever worked with an MTI graduate? YES
If yes. was it a postitive experience? YES

Do you feel the programs/majors citered at MT1 are in tune with the demands
of business/industry?

Would you like to see more credit-granting night courses offered by MTI?

Would you like to see more community education night courses offered by MTI

In your opinion. employment opportunities for a technical graduate arc:

In your opinion, employment opportunitics for a college graduate are:

Would you recommend MTI for higher education?

Indicate the highest level of education you have completed: 8 9
IS 16

Where have you learned what you know about MTI? (Circle all that apply)

NEWSPAPER RADIO TELEVISION

BROCHURE/FLIER PERSONAL EXPERIENCE

o -
2J

NO

YES NO

YES NO

YES NO

DON'T KNOW

DON'T KNOW

NO DONT KNOW
NO
NO DON'T KNOW
NO
YES NO
YES NO
7 YES NO
EXCELLENT GOOD FAIR  POOR
EXCELLENT GOOD FAIR POOR
YES NO
10 1 12 1314
17 18 19+
MAGAZINE WORD-OF-MOUTH
OTHER
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Mitchell Technical Institute Self-Study Survey

Please comiplete this survey by circling the most appropriate response.

1.

o

13.

14.

20.

O

ERIC

Aruitoxt provided by Eic:

Are you aware of the programs/majors offered at Mitchell Technical Institute (MTI)? YES NO
Have you ever attended any class (daytime or evening) at MTI? YES NO
Have you been inside the MTI facility within the last four years? YES NO
Do you recognize a need for technical education? YES NO
How do you feel the MTI staff has affected the Mitchell community?
POSITIVELY NEGATIVELY DON'T KNOW
How do you feel the MTI student body has affected the Mitchell community?
POSITIVELY NEGATIVELY DON'T KNOW o
How would you characterize MTI's contribution to the Mitchell economy?
SUBSTANTIAL SIGNIFICANT INSIGNIFICANT DON'T KNOW
In your experience MTI facilities are:
EXCELLENT GOOD ADEQUATE INADEQUATE DON'T KNOW
Have you ever employed an MTI graduate? YES NO DON'T KNOW
If yes, was it a positive experience? YES NO
Have you ever worked with an MTI graduate? YES NO DON'T KNOW
If yes, was it a postitive experience? YES NO
Do you feel the programs/majors offered at MTI are in tune with the demands  YES NO
of business/industry?
Would you like to see more credit-granting night courses ofiered by MTI? YES NO
Would you like to see more community education night courses offered by MTI?  YES NO
In your opinion, employment opportunitics for a technical graduate are: EXCELLENT GOOD FAIR POOR
In your opinion, employment opportunities for a college graduate are: EXCELLENT GOOD FAIR  POOR
Would you recommend MTI for higher education? YES NO
Indicate the highest level of education you have completed: 8 9 10 i1 12 13 14
15 16 17 18 19+
Where have you learned what you know about MTI? (Circle all that apply)
NEWSPAPER RADIO TELEVISION MAGAZINE WORD-OF-MOUTH
BROCHURE/FLIER PERSONAL EXPERIENCE OTHER___
coP"”
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North Carolina State Universit,

College of Education and Psychology . :
COLLEGE OF

Department of Adult and Community College Education EDUCATION
joseph D). Moore Distinguished Professorship & SYCHOLOGY
Suite 300
Box 7801
Raleigh. NC 27645-7801 March 9, 1994
(919) 515-6289

Ms. Tina Bennett

Mitchell Vocational-Technical Institute
821 N. Capital

Mitchell, SD 57301

Dcar Ms. Bennett:

Thank you for your call yesterday. There are two options I would like to offer you regarding the
use of the Personal Assessment of the College Environment (PACE) instrument at your college.

Option 1: We will send you a model PACE questionnaire. You discuss it on your campus and
give us input so that it can be customized to provide the most effective results for your college. We
will design the final survey instrument; however, it would be administered and analyzed into report
form within your administration. The one-time site use fee for the PACE instrument would be
$500.00.

Option 2: Again, we will design the PACE survey instrument with your input. However, we will
analyze data, write the report, and return it to you. The cost for this treatment is $1,000.00.

"I have enclosed a sample PACE instrument. Should you select either option, you could begin the

review process at your institute.
We look forward to your consideration and response in the ncar future.

Sincerely yours,

G BTy

IToxt Provided by ERI

George A. Baker I
Joseph D. Moore Distinguished Professcr
of Community College Leadership

GAB:jsd

Fnc.
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North Caroling State University is o land- grant university and a constituent institution of The University of North Carolina.
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Personal Assessment of the College Environment
»PACEe

Report on
National Norms for the Institutional Effectiveness Model
for
Mitchell Technical Institute

by George A. Baker, II, North Carolina State University
June 14, 1994

The figure below depicts how norms from the 1994 PACE survey from Mitchell
Technical Institute compare with national norms generated from other institutions
that have participated in similar climate studies (n = 50). The ratings from MTI on
all of the climate factors are higher than the national averages, and place solidly in
the "consultative” climate as described by Likert (1967). His research found that the
participative group approach, which he called System 4, generally produced better
results in terms of productivity, job satisfaction, communication, and overall
organizational climate. System 4 is considered as a climate to be sought as opposed
to existing naturally in the environment. Of the more than 50 studies completed,
no organization has been found to have achieved a System 4 environment, except
in aspects of some categories, and with certain categories of employees.

Information for the Student Focus and Work Design climate factors is not available
because that is still insufficient data to be able to makeé comparisons nationwide on
these two new factors. When available, this information will be fort arded.

Participative
(System 4) 5
4.5
Consultative 4
(System 3) 1.8 - —&
Benevolent 31
Authoritative 2.5 1+
{System 2) 2 4
1.5 +
Exploitative | —4—MTI means
Authoritative 1T —Jl—National means
(System 1) 0.5 T
0 t $ } = - .
Formal Communication Collaboration Org. Structure Qverall
Influence Climate
Formal Influence Communication Collaboration Org. Structure Overall Climate
MTI means 3.73 331 6 3.66 3.73
National means 3.35 319 32 3.47 3.31
Difference +0.38 +0.32 +0.40 )19 +).42
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