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Preface

The European Credit Transfer System (ECTS), which provides a way of measur-
ing and comparing learning achievements and transferring them from one institu-

tion to another. was established under the ERASMUS programme in 1987. It was

tested and developed in a pilot scheme involving 145 higher education institu-

tions in all EC Member States and EFTA countries in five subject areas: Business

Administration. Chemistry, History. Mechanical Engineering and Medicine. The

pilot project runs until 1994 95.
The European Community promotes study abroad as a means of improving the

quality of academic cooperation and introducing a European dimension in studies

at all levels. Studying abroad can be a particularly valuable experience as it is not

only an ideal way to learn about other countries, ideas, languages and cultures.

but it is also an important element in academic and professional career develop-

ment. In order to enhance student mobility. the European Credit Transfer System

was developed to pl ;)vide a code of good practice for organising recognition of
such study by increasing the understanding of the arious study programmes in

Europe and the nature of the students achievements.
The ECTS scheme is now moving from its restricted pilot stage towards a

much wider use in European higher education. The mid-term external evaluation

of ECTS demonstrated the potential of the sy stem and paved the way for its in-

clusion in the new SOCRATES programme under Chapter I. higher education, as

an element of the European dimension. During the last phase of the pilot pro-

gramme, the Commission has asked the participating universities to submit plans

for the gradual extension of the ECTS beyond their pilot scheme activities to

other disciplines within their own institution, or to their direct partners. particu-

larly lnteruniversity Cooperation Programmes (ICPs). The process of this gradual

extension will facilitate further use of the system in the framework of SOCRA-

TES.
External evaluation on ECTS pros ed that the system provides an instrument to

create curricular transparency , to build bridges between inst;tutions and to widen

choices available for students. he system makes it easier for institutions to rec-

ognise the learning achievements of students through the use of commonly un-

derstood measurements - credits and grades - and it also provides a means to in-

terpret national sy stems of credit all,cation. The ECTS is based on three core

elements: information on study programmes and student achievement: mutual

agreement between the partner institutions and the student: and the use of credits

to indicate student workload.



Objectives and Methods of the Survey

1.1 Context and Rationale of the ECTS Scheme

Student mobility is high on the agenda of higher education policies in most indus-
trial societies. Student mobility is expected to contribute to the process of Euro-
pean integration by improving mutual understanding as well training a new gen-
eration of highly qualiti:d persons for whom expertise and activity in more than
one country has become a matter of course. Since student mobility is expected to
grow beyond the currently small group of students who are highly motivated and
able to pursue their goals even under unfavourable conditions, it has become de-
sirable and necessary to set up systems which systematically reduce harriers to
student mobility . For example. the additional costs involved in studying abroad
might be redressed by the provision of scholarships, language barriers might be
overcome by provisions and incentives for language training and by a move to-
wards the developmerrt of courses taught in widely known languages; administra-
tive barriers might be reduced, curricula might be co-ordinated and formal proce-
dures might he introduced to encourage recognition of study periods abroad - all
of these aimed at easing student mobllity.

l'he harriers to increased mobility are manifold and diverse and may not be
easily es ercome by the various measures yy hich could be undertaken. In addition,
it might not always be desirable to revamp higher education systems in ways

hich make mobility easier: for eyample, there are variations between higher edu-
cation sy stems in terms of theories, content of know ledge, teaching and learning
sty les or examinations modes w hich are generally assumed to be valid and to re-
flect the cultural traditions of indiy idual countries. Therefore policies in favour of
easing mobility have to have moderate short-term aims and with priorities set
from the outset. When the European Communities inaugurated an Action Scheme
for the Mobility of University Students (ERASMI IS) in 1987. an ambitious long-
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term objective was set out according to w hich I() percent of the students at higher
education institutions in Europe should spend a period of study in another EC
Member State. Moderate aims and priorities were set. aimed at making an initial
break-through in the face of the manifold harriers against mobility. The main
characteristics of the programme are set out below.

The ERASMUS programme predominantly promotes short-term mobility. As a
rule, students are expected to spend a term, a semester or an academic y ear
abroad and to return afterwards to their home institution. This. of course, keeps
costs low and reduces the academic risks for students involved, compared with
those involved in long-term study ah..-oad or frequently crossing boundaries.
Mobility is promoted between a snydl number of departments. each willing to
co-operate regularly and continuously in student exchange. In contrast to in-
dividual mobility of students to any department of his or her choice, mobility
betw een regularly co-operating departments might be expected to ensure im-
proved conditions in many respects. Mutual knowledge of study conditions and
provisions might lead to a certain degree of curricular co-ordination and to the
acceptance of the validity of existing curricular differences by the academic
staff invols ed which wou'd help to increase thc quality of provision for learn-
ing abroad and the likelihood of achievements abroad being recognised. Based
on continuous experiences and committed to long-term co-operation, the co-

operating departments might establish measures of academic and ad-

ministrative support for mobile students which could not be expected to he
realised by all departments of all institutions of higher education to the same
extent.
The official conditions for being awarded ERASMUS support are not exten-
sive. Participating departments have to provide evidence only that they have
taken measures aimed at ensuring that students' achievements abroad will be
recognised upon return. The selection of participating students is not regulated
at all by the ERASMUS programme. except for general principles of eligibility.
This allows participating departments to get involved in promoting student
mobility without being required. from the outset, to undertake substantial
changes in their own courses to favour student mobility, and this allows the
ERASMUS programme to support a wide range of academic and administra-
tive means in favour of increased students mobility in a flexible way.

Adhering in principle to a policy of stimulating diverse solutions does not pre-
clude, however, the ward) for a limited range of more ambitious solutions which
might serve as models of good practice for others. Within the ERASMUS pro-
gramme. the search for high-quality solutions takes various Forms. For example.
award decisions are based on views on desirable academic and administrative ar-
rangements for student mobility, with information on award criteria and decisions

1 0



I. Objectives and Herhods of the Survey 11

playina a role in setting standards. Publications such as guides on how to establish
ERASMUS programmes serve to disseminate knowledge on successful practice in
the past.

A further step aimed at exploring methods of improving practice was under-
taken in 1989 when a considerable proportion of the ERASMUS funds was re-
served for a pilot scheme set up to examine the potential of introducing a few
more demanding conditions into study abroad programmes. The European Course
Credit Transfer System (ECTS), inaugurated in 1989. sets more ambitious condi-
tions for student mobility in two respects.

(a) Certain formal procedures for the calculation of students' achievements and
for information on their achievements should be introduced. The underlying as-
sumption is that the level of academic recognition will be higher - other factors
apart - if there are common ways of defining units of learning and achievement
and it' there are common ways of quantifying and accrediting academic achieve-
ments. Participating departments are expected to assign credits to courses in terms
of 60 credits per year. to furnish transcripts on courses taken and credits awarded
when an individual student is to move to another institution, and to provide infor-
mation about their course programmes and individual courses in such a way that
potential participants can prepare thoroughly for their study period abroad.

(h) Recognition of achievements abroad ought to be ensured for a wider range
than the standard one in the ERASMUS ICP programme. Most commonly in
ICPs, the recognition of achievements acquired during a study period of up to one
year abroad is awarded by the "home" department, i.e. the department which as a
rule had admitted the student, has shaped his or her knowledge already prior to the
study period, and is in the position to assess study on familiar programmes at a
small number of partner institutions as one of various components of the complete
process of learning it will eventually certify. The ECTS scheme aims to extend the
range of recognition in two respects. First, the network of co-operating depart-
ments is wider with initially about .5 departments in each field of study co-
operating in the pilot scheme from the outset, and with a further extension taking
place in I 9909 I (about 25 departments in each field). Secondly, award of aca-
demic recognition (by means of credit transfer) is supposed to be granted for any
mode of students' mobility: this includes moves from one participating department
to the other, the aim being the award of a degree by the latter institution or more
complex moves, for example a move to a third participating institution upon the
completion of the study period supported by an ERASMUS grant.

A number of measures have been taken to ensure a thorough exploration of
these ambitious goals. First, preferential treatment has been ensured as far as re-
sources are concerned. Departments participating in the ECTS pilot scheme re-
ceix e a larger amount of institutional suppol and face no risk of discontinuity of
mid-term support compared w ith departments participating in Inter-University

11
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co-operation Prow ammes (ICPs). Secondl, due to the Commission's efforts in
ensuring feedback of experience. ECTS programmes are awarded, on average,
more indirect support than ICPs. Thirdly. the achievements and problems of the
students and departments involved in the ECTS scheme are more ciosel moni-
tored than those involved in ICPs.

1.2 Evaluation of the ERASMUS Programme and the ECTS Student Survey

Sstematic gathering of information is an important element in developing and
imnro% ing stu:Ient mobility arrangements. DGXXII (formerly the Task Force for
I Inman Resources. Education, Training and youth) of the European Commission,
therefore, places strong emphasis on the monitoring and evaluation of the ERAS-
MUS programme in a way which might be helpful for the European, national, and
regional authorities. for the institutions of higher educr.tion involved and for the
participating students making use of the ERASMUS programme, in ensuring its
continuity and in initiating and implementing improvements. Monitoring and eva-
luation takes various forms: meetings of participants and experts, studies on spe-
cific aspects to occasional comprehensive assessment of the whole programme,
etc. In order to ensure a systematic and continuous way of information gathering,
the Task Force entrusted a research team headed by Ulrich Teichler at the Centre
for Research on I hither Education and Work of the Comprehensive Un;-.--_--sit of
Kassel ith the task of regularly establishing basic statistics, surveying participat-
ing students, anal sing reports tvovided b.. academic staftl administrative stafi
and students in% oked. and supplementing this evaluation programme 11. other
relevant studies, for example graduate surveys or surves of mobile teaching staff.
In the framework of this programme, three surves "Experiences of ECTS Stu-
dents" have been undertaken targeting the students who have taken part in the first
three years of the FC FS scheme.

The structure of the surves of ECTS students were based on a series of stir-
\ tn., conducted in the mid-eighties of students going abroad for a period in the
framework of variou support programmes: these surveys included the "Joint
Stud Programmes". the predecessor pilot programme of the ERASMUS pro-
gramme (see S. Opper, "reichler and J. Carlson. The hnpact of Study Abroad
Programmes on Students and Graduates. London: J. Kingsley, 1990) and those

s of [RASMUS students in 1988 89 and 1990 91 who were mobile within
the framework of Inter-t Iniversity Co-operation Programmes or as "free movers"
(about 51)0) (see Maiw orm. W. Steube and t ), I eichler. Learnmg in Europe:
The Experience. l.ondon: J. Kingsle% . 1991; I. Nlaiworm, W. Steuhe
and U. reichler. hpertences of td?..I.S.111'S Studotts VO0 0/. Kassel: Wissen-

12



I. Objectives and Methods of the Survey 13

schaftliches Zentrum fur &rut's- und Hochschulforschung der Gesamthochschule
Kassel, 1993).

1.3 Vesearch Design, Methods, and Procedures

'Ibis study is based on three questionnaire surveys covering the experiences of
EC I'S students of the study years 198990, 199091 and 1991.92. Experiences ac-
quired in previous surveys and meetings with ECTS students, as well as experts
from the European Commission, the ERASMUS Bureau, persons involved in the
EC FS network, and other experts helped in setting thematic priorities and in for-
mulating the luestionnaire. Students were asked to provide information regarding:

their biography and educational career:
the pattern of the ERASMUS supported period:
preparation for the stud y. abroad period:
adv ice and support provided by the home and the host institutions of higher
education:
liv ing in the host country
study ing at the host institution of higher education:
acconi modal ion:
financial resources and expenses:

- foreign language proficiency before and atler the study period abroad:
know ledge of and opinion about the host country culture and society:
procedures related to crediting and credit transfer:
academic achievements and transfer of credits: and
summarising assessment of the life and studs period in the host country .

kach of the questkmnaires comprised between 24 and 28 pages, more than 80
questions, and about 800 s ariables. Most of the questions were closed, though
leaving room for statements, for example in a final open category, "others". At the
end of the questionnaires. students were asked to describe their worst and best ex-
periences as w ell as difficulties successfully overcome. The qu.:stionnaires were
translated into the nine official EC languages. Students in Belgium \sere furnished
a questioimaire in either in French or in Dutch depending on the language of in-
struction at their home institution of higher education.

Programme administrators at the individual universities were asked by. the
FRASM115 Bureau in summer 1990, 1991 and 1992 to provide addresses of the
students taking part in the rcrs prog-amme. 'Ibis resulted in addresses of only
about 60 percent or the participating students in the first year of EC IS, 80 percent
in the second y ear and an almost ccmplete set of addresses in the third year (99
percent). If only the names but no addresses were made available, the question-
naires Nere 'nailed to the respective home institutions of higher education of the
students. The from page of the questionnaires comprised a short address by the

1. 3
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Ohjecnves and Methods the Survey 15

head of the research project. evplaining the intentions of fh,.. survey and the meas-
ures taken to ensure confidentiality as well as clarification of major terms used
(e.g. the term "university" refers to all institutions recognised as institutions of
higher education in the respective EC Member States). A return envelope and
postatte stamps were provided.

The questionnaires were mailed in sprint!, 1991, 1992 and 1993. i.e. at the time
when all students had not only completed the study period in the host country. but
also had experienced life and study at the home institution again, and in most
cases kno the outcome of the credit transfer process. All students not responding.
within six weeks were sent a reminder letter.

Altogether. about two-thirds of students from each ECTS cohort for whom
valid addresses had been made available responded to the questionnaires within
20 weeks. The response rate of the 1991.92 ECTS students to the questionnaire
was somewhat lower (61 percent) than for the other years but, by and lame. the
response rates indicates the students' extraordinarily high willingness to support
an evaluation of this student mobility programme by providing feedback regard-

ine their experience.
A comparison of the profile of the respondents to the questionnaire with the

students participatine in the ECTS proeramme (see Table 1.1) shows
in 1989 90: an under-representation of French students among the respondents,
a balanced representation according to host country, and finally an over-repre-
sentation of business administration;
in 1990 '91: a slight under-representation of British students among the respon-
dents and an over-representation of German students. The representation ac-
cording to host country was balanced, while students in history were over-
represented and students of business administration were under-represented:
in 1991 92: no sienificant differences reearding country of home institution.
host country and field of study. Therefore we can assume that the respondents
to the questionnaire represent the total population of ECTS students 1991 92

ver\ \\ ell.

[he over-representation and under-representation according to standard statistical
criteria were very low in most cases and should not lead to a substantial bias of
major findings.

lhis report is based on the experiences of three cohorts of 1-:CTS students with
the expectation that specilic problems faced by the first cohort of ECTS students
due to the speed implementation of the ECTS programme in 198889 w ould be
solved in the subsequent years (cf. the earlier publication on the first cohort:

Maiworm, W. Steube and U. .leichler: EC' in its Year of Inauguration: The
l'iew 01 the Students. Werkstattberichte, 37, Kassel 1992: in French: ECTS dans

de son Lino:mew 1,e Regard des htudiants: Werkstatfixrichte, 39, Kas-

1 5
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sel 1992). A comparison of the experiences of ECTS students 1991'92 with those
participating in the first two ears of the LC IS scheme allow us to exomine
whether the formal procedures of credit transfer hike improved and whether we
note a first sign of a geio:i al development tow ards further increase of the qualik
of the programme.

The description f these research findings starts with the latest actual informa-
lion a ailable, i.e. from the sur,,c of ECTS students in 199 1 92. In a second step.
the iesponses of ECTS students in 1991'92 will be compared with those of EC fs
students of pro, ious :ears and, in some areas, with those of ICP students. These
comparisons are onl undertaken in generalised terms for the whole cohorts of
students and not fOr all possible sub-groups, i.e. students from specific fields of
studies, home countries or host countries. Analyses of suh-groups of students pre-
sented Ili this repori. are conlined to ECTS students in 1991 92.

'1 his sitid condticted at the Centre fOr Research on Iligher Education and
Vt'ork of the Comprehensive I. er,it of Kassel (Fedet ii Republic of Cierman>, 1.

Fiiedhelni Maiworm and 7,J:doh Tcichler. Word processing was undertaken by
Kristin Gagelmann ond Paul Cireim. The proof-reading of the text 1,1as done hy
Irene Magiil. The stud M. as eased by substantial support from the ERASMUS
Bureau. Formal checks of the responses and the coding of open questions were
performed by Skarlatos Antoniadis. Angela Antona. Bernhard Krede, Klaus Klein.
isabelle I.e Mouillour and Sabine Stange. 1,ast hut not least. the EC IS students

ho each spent more than one hour in completing the questionnaire were the key
pet sons M ensuring a set of comprehensive and interesting findings.

'Hie data proce:ising and statistical analsis was undertaken with ihe help of the
contral computer of the Comprehenske Unkersit of Kassel and 01 IBM personal
computers of the Centre. Programme packages SPSS5.0 sered the statistical
analsis and the pro% sion of tabies.

16
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2

The Participating Students

2.1 Basic Profile Data

ECTS students m. ere asked to provide basic information which served both to de-
scribe the structure of the programmes and the characteristics of the participating
students. Data items collected about the programme structure were country of
home institution of higher education and country of host institution; field of study,.
and duration of the study period abroad: data on age, period of prior study. na-
tionality, sex, parents' educational background. prior stays abroad, changes of
field of study, and family status were also collected to provide student profiles for
participating students. In addition, students were asked to state their motives for
studying abroad in general. as well as the reasons for selecting their particular host
institution in preference to other institutions within the ECTS scheme. All data
presented in this chapter are used in describing the characteristics of the students
who reported their experiences regarding studying abroad in the framework of
ECTS. Regarding home country, host country and field of study of FCTS stu-
dents, we are able to provide complete figures of all ECTS students gathered from
so called "technical data sheets" provided by the participating institutions. As al-
ready mentioned in chapter I. the respondents to the questionnaires do not differ
very much from the total population of ECTS students.

For convenience sake, we talk of "British", "French", "Spanish" students etc. in

the subsequent text if we refer to the country of the home institution of higher
education: we do so because all major issues of this stud refer to co-operation
between partner institutions of higher education from the respective countries. It
should be mentioned in this context, that between three and live percent of the

students participating in ECTS in the first three years were "foreigners". i.e. not

citizens of the country of the home institution of higher education.

17
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I he number of students participating in EC FS increased from 553 in the first
ear to 753 in the second year and 883 in the third ear ot the ECTS scheme. In

each ear about half of the students were from three countries: Germany. France
and Spain. The proportion of German stu:iants was sliszhtly above 20 percent and
the proportion of French students about 18 percent in the first three years of
ECTS. Spanish students were represented with about 16 percent in the first two
:ears and 20 percent in the third year of ECTS. Only Denmark, Ireland, Portugal
and Luxembourg were continually represented by less than 5 percent of the ECTS
students.

Table 2.1
Number of Students Participating in ECTS, by Host Country and Academic
Year (absolute numbers and percentages)

Ilost countr

1989

No.

90

0 0

199091

No. No

1991 92

B 34 6.2 41 5.4 53 6.0

0 66 1 1 .9 83 11.0 88 10.0

DK 11 1 0 16 2.1 20 2.3

I. 61 11.0 85 11.3 110 12.5

I' 103 18.6 161 21.4 175 19 8

( II( 10 1.8 20 1 7 17 1.9

1 36 6.5 51 7 2 82 0 3

11t1 28 5.1 60 8 0 51 5.8

1 1 0 2

NI 13 2.4 18 2.4 25 2.8

1)
9 1 6 21 2.8 15 1.7

1' li: 181 32 7 194 75.8 247 28.0

1 otal 553 100 0 753 100.0 883 100.0

(3oestion 2.5: Please state. !Ionic institution 'host institutionrinstitution on are enrolled in
nos% 'institution s here '.tul %sant to obtain the degree qualification timards \Ouch ou are cur-
rend) qpil ing

Although the proportion of British students participating in ECTS was onl) about
8 percent on merage. the United Kingdom played the most important role as
ECTS host country (see Table 2.1). The proportion of EcTs students who spent

18
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their study period abroad in the United Kingdom was one third in 1989/90, 26
percent in 1990/91 and 28 percent in 1991/92. Another important ECTS host
country was France which hosted about 20 percent of the ECTS students each
year. Germany and Spain, two of the major sendin2 countries hosted about 10
percent each and clearly received fewer ECTS students than they sent abroad.
Limitations in language proficiencies of students miOlt be one of the reasons for
the low number of students who went to Denmark, Greece, Portuaal and the Neth-
erlands.

The ECTS pilot scheme comprises five fields of study: business administration,
history chemistry, medicine, and mechanical engineering. As Table 2.2 shows,
the proportion of students enrolled in each field did not vary much in the first
three y'ears of ECTS. About one-third of the respondents were enrolled in business
administration, a quarter in medicine, about one-fifth in mechanical engineerin,
and about a seventh each in chemistry and history.

Table 2.2
Number of Students Participating in I:CTS, by Subject Area and Academic
Year (absolute numbers and percentages)

Subject area

1989

No

90

0

1990

No.

91

0
0 No.

1991 92
0 0

RiNineS 1 "0 30 7 219 29.1 267 30.2

1listor 88 15 9 105 13.9 105 11.9

Medicine 118 21.3 187 24.8 229 25.9

Chemictr 81 14 6 106 14 1 130 14 7

Mechanical
engineering 96 17.4 136 18 1 152 17.2

1 otal 553 100 0 753 100.0 883 100.0

Que.tion 2 2. I'lease state our major field of stud .

Ube average duration of the study period abroad for those ECFS students stir-
ve ed was 8.2 months in 1989 90, 8.9 months 1990 91 and 8.3 months 1991 92.

In general. LCTS students spent about 1.5 months more in their host country(ies)
than did ERASMUS students in equivalent years. As Table 2.3 shows, only 6 per-
cent of the 199 ! :92 cohort of Furs students spent three months abroad. while 29
percent spent 4-6 months and 64 percent more than six months abroad. On aver-
age. Dutch students (6.2 months) and Irish students (6.4 months) spent the shortest

'1
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periods abroad: periods longer than averac,.: were reported by Portuguese (9.8
months). Spanish (9.7 months). British (9.2 months). Danish (8.9 months) and
German (8.6 months) .students. Students of business administration (7.2 months)
went on average lOr one month less abroad than students of the remaining sub-
jects. 1"his figures are similar to those of ECTS students of the preceding ears.

Table 2.3
Duration of [ICI'S Period Abroad 1991/92, by Country of Home Institution
(percent)

Countr ()Clime Institution rota!

D DK I I (aZ I IRi NI P

3 month. (fl le,,

4-6 month, 44

7-12 nimintli 48

13 month, and mon: 0

4 0 8 7 2)) 10 17 14 6

24 '6 38 57 4' 40 63 0 14 29

61 89 52 3' 42 35 28 72 59 61

9 4 1 0 4 5 0 11 14

erage length mil
quil period abroad 7 1 8.6 8.9 : -7 7 6 6 9 7 9 6.4 6.2 9.8 9.2 8.3

Iota! HM HM hM HM HM HM HM HM kM 100 HM UM

01) (2") (120) (23) (111) 061 (30) (45) (20) (40) (18) (17) (576)

Que,tion 2 -1 I'lea,e state the duration of the I ct S stud penod 1991'92 abroad (including
\\ tk plai.ement amid holida permod,I.

Prior periods of stud> abroad 11 ithin the framework of ECIS were stated b 8
percent of the 1991 92 respondents. Of these, two percent of them stated that they
had alread spent a period abroad through ECTS in 1989 90, the year of inaugu-
ration of the FC IS programme, with the remaining 6 percent in 1990 91. Among
the respondents of the ECTS suf.\ e 1991 92 were two students who had studied
abroad in all the three EC IS academic years from 198990 to 1991 92.

Altogether 86 percent ()idle ECTS students survesed in 1991.92 stated lectures
and seminars as their major acti it during the period abroad. In about half of
these Lases additional activities like work placement. laborator work or work on
thesis were mentioned. AS I able 2.4 shows, solek taking lectures and seminars
w ere (host often stated b students in business administration (77 00) whereas the

respectise proportions w ere ser small in chemistr 1 I I and medicine (16 00).
In medicine a combination of lectures. seminars and work placement were most
common (51 "0) and in chemistr the combination of lectures, seminars and labo-

20
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rator work. Studcins in histor:. stated more often that they N\ orked on their thesis
(27 (),1) than students from other fields.

Table 2.4
Nlajor Actis ities During the Study Period Abroad 1991/92, by Field of Study
(percent; multiple repl possible)

Business
admmis-
tration

I listor

1. ield of stud

Chemistr Medicine Mechanical
engineering

I otal

I ectures

I cour,2, and
ork 1,1:to:mem

I et:tures and
laborator) ork

I et:tures. %ork place-
ment and laborator
\Wks

9

I

I!

58

.1

I

0

I I

11

45

12

10

51

I

u

14

44

18

I I

1_

I comes and
other cti ities II 32 0 13 I I

Work placement 1 0 21 4 8

I aborator \%ork 0 13

)ther I 0 2 3 3

I otaI 100 100 100 100 I 00 100

(n) (15)1 ("1) (951 1148) (110) (5-8)

Question 2 I What "ere our minor acti IlleS during the I l period 1991 92 abroad'?

2.2 Select Biographical Information

More than half of the FC FS students weie between 21 and 23 cars old at the time
the went abroad within the [CI'S scheme. The average age reported %aried be-
tween 23.0 ears in the first ear of [CIS and 23 5 years in the third ear. Only
about 10 percent of the students were on aerage older than 25 ears. female

IS students were about half a sear ounger on merage than their male coun-
terparts. Irish and British students were the ,voungest (2(1-22 ears) hile Danish

and (ierman (24-25 ears ) students were the oldest on merage.

4 1



Table 2.5
Study Period in Major Field of Study Prior to Study Period Abroad 1991/92,
by Country of Home Institution (percent)

Countr of home imtitution Total

Veal oi
prior tuJ U D DK I F 61( 1 IR1. NI. P UK

Beginner 4 I 0 $ 1 0 0 0 0 0 1

1 0 I 0 3 2 0 0 0 0 0 8 -,

I - 1.9 12 4 1 20 0 0 30 8 0 39 10

1_ 1 0 15 32 35 10 $0 $7 11 50 35 0 37 76

3 - 3 9 54 38 30 28 30 1$ 43 15 $5 17 5 $1

4 - 4 9 0 16 0 31 1$ 20 15 .-+ IS 72 $ 18

5 - 5 0 12 5 1$ 16 1 2$ 15 0 5 0 5 8

6 - 6 0 4 I 0 8 1 $ 1$ 0 $ II $ -I

dnd more 0 0 0 0 I 0 -)_ 0 0 0 0 0

Iota 1

(n)

100 100 100 100 100 100 100 100 100 100 100 100

(26) (129) (2$) (1091 (96) (30) (46) (20) (40) (18) ($8) (575)

Question 2 I. II os long sas the period of stud) on had completed n our majtir field of stud
prior to our IA. FS period 1001.92 abroad? (in cars and months: e.g tick 2 ears and 6
months. if on spent the second halt of our third car abroad)

Hie differences in the age at the time of the study abroad period by country of
home institution reflect to some extent - in addition to the ate at the time of the
first enrolment the timing of the study abroad period in the overall course of
study . More than half of the students of each ECTS cohort surveyed went abroad
in the third and fourth year of study. about 20 percent went in their fifth year of
stt.:d and about 10 percent in their second year. For British and Irish students. it
\% as more common to go abroad at an earlier stage. while for Spanish. Greek.
Italian and Portuguese students it was not unusual to go abroad during the fifth
y ear of study or e en later (see fable 2.5). This, of course, reflects the differing
lengths of courses ithin higher education institutions in the Member States of the

uropean :n ion.
I he timing of the study abroad period differed by field of study, as Table 2.6

indicates. Students enrolled in business administration and history went abroad at
a relat t ely early st:ge in their course of study - about half during the third year or
earlier. On the other hand, study periods at relatively late stages were reported by
students in medicine.
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Table 2.6
Study Period in Major Field of Study Prior to Study Period Abroad 1991/92,
by Field of Study (percent)

Years
Business

administration
1listor

ield of stud.N.

Chennstr Medicine Mechanical
engineering

rota!

Beginner 0 0 1
,- 1

3 0 I I I
,

1 - I 9 17 12 10 4 7 10

1 1.9 $0 48 33 1$ 15 26

3 - 3.9 30 23 28 19 42 31

4 - 4.9 13 9 24 23 18 18

5 - C.O 4 6 3 19 7 8

6 - 6.9 1 3 0 8 -, 4

7 and more 0 0 0 1 0 0

otal 100 100 100 100 100 100

(n) (155) (69) (96) (145) (110) (575)

Question 2.1- lloN% long was the period of study on had completed in our major field 01-stud.
prior to ow I.CIS period 1991:92 abroad? (in ears and months. e.g. tick 2 ears and 6
months. if on spent the second half of our third ear abroad)

The proportion of male students within EC Fs was about 10 percent higher than
the proportion of male student, within ICPs (56 9'0 on average of the first three
years). This higher ratio mie.ht be due to the characteristics of the fields of study
included in the ECTS programme (business administration, history, medicine,
chemistry and mechanical engineering) since male students clearly dominated in
mechanical emzineerint.t: they also comprised about half (or somewhat less than
halt) in business administration, medicine and chemistry and history. those fields
predominantly chosen by female students - such as foreign langunes or teacher
trainini4 - are not included in the ECTS pilot scheme.

Each sixth of the ECTS students reported that both parents were graduates
from institutions of higher education, and in a further quarter of the cases. only the

fiithers or - in a kw exceptional cases /*out 3 - only the mothers were gradu-

ates. The percentage of ECTS stude,,ts with higher education-trained parents

(either both or one ol' them) varied substantially according to home country but
with changing patterns over time. On the other hand. ECTS students enrolled in
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medicine in all three years survcyed often reported that one or both of their par-
ents had completed a degree, compared with students enrolled in other fields.

Almost all students surveyed had spent some period abroad since they were 15
years old prior to their ECTS study period, with half of those spending some pe-
riod in their ECTS host country. The average total duration of such visits abroad
was about 7 months (for all respondents); visits to the host country averaged about
2 months. Although most ECTS students spent on average less than one month
abroad each year, usually on holidays, prior to their ECTS period, these previous
cross-cultural experiences may have led to the acquiring of some basic skills of
coping with life and study in other countries.

2.3 Motives

Students were asked to state which motives influenced their decision to study
abroad. They were presented with a list of 13 reasons and asked to rate them on a
scale from 1 - "strong influence" to 5 "no influence at all". The responses of
three cohorts of ECTS students and 1CP students 1990/91 show similar patterns
regarding the importance of single motives. The responses of 1991,92 ECTS stu-
dents to the indis idual aspects are documented in ratite 2.7. Reasons such as
learning a foreign language (88 %), self-development (86 %), improvement of ca-
reer prospects (75 °.0), desire to gain academic learning in another country (73 %),
and the desire to enhance understanding of the host country (67 %) played the
most important role in the decision to study abroad. Only a few students stated
reasons such as better examination results (9 %) or the fact that friends were go-
ing abroad (8 %) as important.

Looking at the differences in rating given to academic matters across the 5
disciplines, this area was recognised as most important by business administration
students (82%) and least important by medical students (62%). The range of re-
sponses given to the importance of foreign language learning was less wide: it was
viewed as most important by mechanical engineering students (95%) and least
important by medical students (82%).

Improvement of career prospects were mentioned most often by students of
business administration (89 %) as an important reason for the decision to study
abroad. Also improvement of career aspecis played an important role for students
enrolled in other fields: about three quarter:. of students in chemistry (77 Oo) and
mechanical engineering (73 %) and about two-thirds in medicine (66 %) and his-
tor (62 %) stated this reason as an important one. Opportunity for self-devel-
opment was stated most often by students of business studies (93 %) and history
(92 Oo) and least often 11 students of mechanical engineering (80 %).

24
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Table 2.7
Motives for Studying Abroad in 1991/92, by Field of Study (percent*)

15

Business
adminis-
tration

I listor)

Field of stud

Chemistr) Nledicine Mechanical
engineering

fotal

Subject matters not
offered at the home
institution 21 36 26 10 17 23

Expectation of
better marks 13 10 6 8 5 9

Nes teaching methods 59 52 47 61 46 54

Academic learning
everience abroad 82 .18 62 69 13

Impros ement of
career prospects 89 62 7 7 66 73 75

Foreign language learning 90 87 85 82 95 88

Desire to tra el 54 59 56 55 53 55

Joining friends 8 4 10 8 8 8

Getting a new perspeetis c
of the home country 46 6 1 35 60 47 50

I.nhanee understanding
of the host country ,c 77 5" 69 56 67

Break from usual
,urroundings 58 65 58 66 64 62

Self-do elopment 92 93 83 83 80 86

Did not think much
about it 3 0 2 3 3

Question 1.6: Which of the follossing reasons influenced our decision to study abroad?

" Percent responding "1" or "2" on a scale from 1 "strong influence" to 5 "no influence at

au"

lo become acquainted with subject matters not offered at the home institution or

new teaching methods 1k ere more important for the decision to study abroad for
students front the Mediterranean countries than for students from the northern 17X'

countries. In this regard we do not note an.N., significant difThrences between RTS
1991 92 students and 1:CTS and ICP students of the preceding years.

2 J
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2.4 Information about Study Abroad Possibilities

ECTS students 1990'91 and 1991'92 were asked to state the ways they were in-
formed about the possibility to study abroad within the ERASMUS programme.
Accordingly, the most important source of information NS. e re academic staff mem-
bers in 1990 91 (59% as compared to 50% in 199192) and other students in
1991.92 (58% as compared to 44% in 1990,91): these findings emphasise the
growing reputation the ECTS programme has among the students now that the
programme is in its third year.

Many students, however, reported more than one source of information. In
addition, students got to know about the possibility of studying abroad in the
framework of the ERASMUS programme notably through:

posters, notices at the home institution (54 % in 1991'92 and 41% in 1990 .91 ):
- ERASMUS programme information material (40 % and 48%);
- adm inistrative staff members (15 % and 16%): and

information from newspapers, radio, television, etc. (5 % and 7%).

Official information material on the programme was used far more frequently by
ECTS students than their ERASMUS counterparts: also a higher proportion of
ECTS students reported that they were informed through posters and other visual
media at the home institution.

The different types of information methods used varied by field of stud.. As
Fable 2.8 shows, the proportion of ECTS students 1091 92 informed by academic
staff ranged from 37 percent in medicine to 68 percent in chemistr.. Information
by other students were most often mentioned in medicine (66 %) and business
administration (63 °0). while the respective proportions were clearly less in history
(44 06) and chemistry (46 %). Visual information at the home institution was least
often stated by chemistry students (47 0(0 and most often by students of mechani-
cal engineering (60 °,3) .1-his figures are similar to those found for ECTS students
of the previous year.

The importance of academic staff as a source of information about the ECTS
programme varied substantially by home country. Even in 199091 to 1991'92,
three-quarters of the students from Ireland and the United Kingdom were in-
tbrmed about the ECTS possibilities by their academic staff. The respective pro-
portion was considerable lower in the case of Dutch students (about one third).

2 6
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Table 2.8
Knowledge About Possibility to Study Abroad in 1991/92, by Country of
Home Institution (percent: multiple reply possible)

27

B D DK

Country of home institution

E F (IR 1 In NI. P UK

Total

Media 4 1 4 I I 5 0 13 0 3 0 5 5

Posters. notices 56 6 I 57 56 49 50 60 43 60 67 28 54

IMOrmation material 48 36 43 51 21 50 40 43 57 39 16 40

Academic staff
members 48 44 35 49 53 4" 62 76 18 56 72 50

Administratkc staff
members 19 9 17 7 33 23 4 14 5 6 26 15

Other students 52 58 74 66 53 73 55 52 65 78 21 58

Other 7 10 17 4 / 3 4 0 5 6 3 6

Not Ocked 0 0 0 0 0 0 0 5 0 (1 3 0

hal 233 220 248 243 217 247 238 233 223 250 182 228

(n) (27) (129) 1231 (111) (96) (30) (47) (21) (40) (18) (39) (581)

Question 2.18: lloss did ou get to know about the possibility to study abroad within the ECTS
programme?

2.5 Application and Award

'file second and the third cohort of ECTS students were asked about their experi-
ences regarding the timinif of application and award of an ERASMUS grant. Be-
cause the comparison of the responses of both cohorts does not show any signifi-
cant differences, the fellowiruf chapter is based only on the latest available infor-
mation i.e. the experiences of ECTS students studying abroad in 1991/92.

Those ECTS students eventually awarded an ERASMUS grant had applied for
it. On average, 7.4 months prior to the study period abroad. Only 2 percent applied
at most two months prior to the sojourn, and 6 percent 3-4 months before they
N cut abroad. 88 percent of the students applied 5-9 months before. Few ap-
plications were submitted more-than nine months prior to the study period (3 %).

2 7
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Table 2.9
Timing of Application for ECTS Support 1991/92 as Compared to the Depar-
ture, by Country of Home Institution (percent and mean)

Months prior
to departure II 1) DI:

Countr of home institution

I I' I IRI NI I' CI:

Total

I .1 0 0 0 0 0 0 0 0 0 0 0

1-2 months 0 0 0 1 1 0 1_ 0 IS 12 3 1

3-4 months 4 3 5 5 10 4 2 10 18 6 5 6

5-6 months 48 26 45 52 31 32 64 38 18 59 43 39

7-12 month: 44 68 50 42 56 57 30 48 44 24 32 49

13 months and more 0 0 0 1_ ) 5 5 0 16 3

Iota! 100 100 100 100 100 100 100 100 100 100 100 100

(n) (27) (125) (20) (1091 (93) (28) (47) (21) (39) (17) (37) (563)

.\ crap.: 6.6 8 0 7 4 6.7 7.9 8.5 6.6 8.1 6.9 5.5 8.3 7.4

Que:tion 2 6. \N hen did ou appl for an LC I'S-supported period 1991:92 abroad?

As Table 2.9 shows, the proportion of students applying at least half a year before
their departure varied from 24 percent in Portueal to 71 percent in Germany. The
average time of application varied from 5.5 months (Portugal) to 8.5 months prior
to departure (Greece). Onl, a small 1,ariation in the timing of application could be
observed b field of study.

Students were intbrmed on aNera e 4.4 months prior to departure that they
were accepted for study abroad. Onl 13 percent \vere informed more than six
months in advance; most students were informed between three and four months
prior (44 Oo), and 16 percent only within the last two month before departure.

I.ate information. i.e. within the last two months prior to departure. was most
often experienced by students of mechanical eneineering (27 °O) and chemistry
(2(1 't)). On average, students in mechanical engineering were notified latest of all
ohout their acceptance for the ECTS stud period (3.6 months) though this could
he explained to some extent by the relatively late timing of their applications (6.5
months prior as compared to 7.4 months on average of all EC1S students). Earli-
est nottfication about acceptance was reported b students of business administra-
tion (.4 8 months prior to the departure). the timing of acceptance varied to a
smallet extent accordine to the host country than according to the home country.
As tegards home countr. latest notification of acceptance was reported by Portu-
guexe students (3.3 months) while Irish (5.8 months). Greek and British students
(5 2 months each) were notified earliest (see Table 2.10).

r14 8
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Table 2.10
Timing of Notification About the Acceptance for the ECTS Period 1991/92,
by Country of Home Institution (percent and mean)

Months prior
to departure II 1) DK

Cotmtr of home institution

F I til( 1 110 NI 1) UK

Fotal

1 4 I 5 1 0 3 ,_ 0 3 0 0 I

1-2 numths II II 9 10 19 7 19 10 26 44 16 15

3-4 months 44 49 64 53 44 33 43 25 28 78 37 44

5-6 months 26 32 14 32 11 30 26 30 21 " 29 17

7- 12 months 15 8 9 5 15 77 11 35 21 6 13 12

13 months and inore 0 (1 0 0 0 0 0 0 3 0 5 1

1 oidl 100 100 100 100 100 100 100 100 100 100 100 100

(n) (27) (123) (22) (111) (95) (30) (47) (20) (39) (18) (38) (570)

crav 4.0 4 3 3.9 4.1 4.3 5.2 4.1 5.8 4.7 3.3 5.2 4.4

Question 2.7 \\hen %ere ou noti lied that out had been accepted for our studs period
1991 92 abroad"

All Danish, Greek, Irish, Dutch. Portuguese and British students reported that they
received an ERASMUS grant. The proportion of respondents from the remaining
countries who received an ERASMUS grant ranged from 80 percent in the case of
Spain to 91 percent in the case of Italy.

On average. ECTS students were informed about 3.1 months prior to departure
that they would receive an ERASMUS grant. The time span between application
and award lasted On average about four months.

Among those 76 percent informed more than 2 weeks prior to departure, 12
percent were informed 1-2 months prior and about one-third each were informed
3-4 months prior, and finally 5 and more months prior to departure to the host
countr . A relatively high proportion of students did not know even as late as one
month before departure whether they had been awarded an ERASMUS grant:

12 percent were informed ithin two weeks before and after the departure;
7 percent were informed about the award at a later stage during the swdy pe-
riod abroad; and
2 percent were informed only after their return to the host institution.

As I able 2.11 shows. very late information, not earlier than two weeks prior to
departure, was most often reported h German students (45 "o). On the other
hand, late information was rare for Italian (none) and Belgian students (8 %). Re-
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garding field of study very late information was frequently stated b students of
mechanical engineering (29 %) but was an exception for students of history (4 %).

ECTS students received information on the amount of the award on average
about three weeks before the departure, with 47 percent informed prior to the de-
parture. 22 percent at the time of departure and 31 percent after the departure to
the host country. Altogether, there was, on average, a time lag ot' about 2 112
months between the notification of the ERASMUS grant and the information
about the amount granted.

Table 2.11
Timing of Notification of Receipt of ERASMUS Grant 1991/92, by Country
of Home Institution (percent and mean)

Slonths prior to
after departure

7 and more
months prior

5-6 months prior

3-4 months prior

1-2 months prior

Prior. vithout
detailed information

About the time
of departure

1-2 months alter

3-4 months after

5-6 months after

7 and more
months after

Alter. vithout
detailed information

fotal

(n)

Average (months
prior to departure)

U D DK

Countr of home institution

1 HU. NI. P lK

Total

8 8 0 1_ 17 30 19 41 18 I I 15 13

29 I 7 4 26 17 30 43 33 18 11 18 77

38 19 43 43 34 20 31 10 23 33 21 29

8 10 35 6 10 10 5 5 20 28 1 -_., 12

8 I (1 0 4 0 1 0 3 0 2

8 13 17 14 14 3 0 5 20 6 13 12

(1 5 0 -, I 3 0 0 0 (1 3 1

0 5 0 5 0 0 0 5 0 0 c 3

0 1 0 0 I 3 0 0 0 6 0 I

0 S 0 0 0 0 0 0 0 0 0 I

0 15 0 1 0 0 0 0 6 0 4

100 I 00 100 100 100 100 100 100 100 100 100 100

(24) (110) (23) (86) (83) (30) (42) (21) (40) (181 (39) (516)

4.1 0 4 2.3 2.8 3.9 4.8 5.3 6.1 3 7 7.7 3.6 3.1

Question 2 9 When vere on notified that ou otild receive an 1 R ASMI 'S FCTS Student
(irant"

3 0
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In the majority of all EC member states, about half (or slightly less than halt) of
the students were informed late, i.e. not earlier than two weeks prior to departure,
about the amount of grant awarded. Only Dutch (30 %), Portuguese (34 %), Irish
(34 %), and Danish students (38 %) were less likely to be informed at a late stage.
Regarding the field of study the highest proportion of students informed at a late
stage about the amount of ERASMUS grant was observed in mechanical engi-
neering (62 %) and medicine (61 %). Students of history were informed earliest,
as Table 2.12 shows.

Table 2.12
Timing of Information About the Amount of ERASMUS Grant 1991/92, by
Country of Home Institution (percent and mean)

Months prior to'
atter departure

7 and more
months prior

5-6 months prior

3-4 months prior

1-2 months prior

Poor. ithout de-
tailed mMrmation

bout the time
of departure

1-2 months after

3-4 months alter

5-6 months after

7 and more
month,: after

Alter. s\ithout de-
tailed information

Iota!

(n)

eroge (months
poor to (-) or after
departure)

It D DK

Countr of home institution

L F GR 1 1R1. NI. P

lotal

0 5 0 1 8 10 5 19 10 I I 0 5

13 10 4 15 % 17 12 19 13 6 5 11

25 14 30 23 19 17 9 0 28 22 c 17

0 16 26 3 10 10 9 29 18 28 23 13

0 I 0 0 1 3 0 0 3 0 0

25 17 30 16 24 20 16 19 30 0 38 -r)

17 6 4 7 8 I 3 0 0 11 18 7

4 6 4 17 10 7 12 5 0 0 10 9

8 3 0 5 3 2 0 0 0 0 3

0 4 0 1 0 0 0 0 0 6 0

8 19 0 10 10 0 33 11 0 17 0 11

100 100 100 100 100 100 100 100 100 100 100 100

(24) (108) (23) (86) (83) (30) (43) (21) (40) (IX) (39) 15151

-0 3 0 6 -I 4 0.2 -1.1 -2.1 1.0 -3.4 -2.8 0.3 -0.3 -0.5

Question 2 10 When \sere >on informed about the amount ot our FCTS Student
( irate



Finally, students received the first payment of their ERASMUS grant on average
!wo months after their departure to the host country. Onl 9 percent received the
first payment more than two weeks prior to departure. On the other hand, 13 per-
cent received their ERASMUS grant onl after returning to the home institution,
as Table 2.13 shows.

Table 2.13
Timing of Receipt of the First Payment of ERASMUS Grant 1991/92, by
Country of Home Institution (percent and mean)

Countr of home institution 'Fotal
Months prior to
after departure B DK F F 6/2 1 11(1. NI. P l'K

7 and more
months prior 0 I 0 0 0 0 0 0 0 0 0 0

3-4 months prior 4 2 9 0 0 0 1_ 0 5 0 0 1

1-2 months prior 4 6 26 1_ 1 7 / It) 13 6 15 7

About the tune
of departure 25 31 52 8 18 55 14 16 68 44 38 31

1-2 months after 17 17 9 29 27 21 9 10 13 17 -qt 20

3-4 months after 8 14 4 37 32 14 28 5 3 1 1 18 20

5-6 months after 21 4 0 10 9 0 12 0 0 6 0 6

7 and more
months alter 0 4 0 0 0 3 5 0 0 6 0

Alter. x+ithout de-
tailed intimnation 21 23 0 13 0 28 0 0 11 0 13

lotaI 100 100 100 100 100 100 100 100 100 100 100 100

(n) (24) (111) (23) (86) (82) (29) (43) (21) (40) (18) (39) (516)

A%eratte (months
prior to (-) or
after departure) 2 4 2.8 - 3 3 0 1.5 1.0 3.5

Queqion 2 11: When did ou receke the first mone'.'

Verv late receipt of the first ERASMUS grant, i.e. later than two months after the
arrival in the host countr.v, was reported by 28 percent of the ECTS students. The
proportion of those receiving the Iirst payment very late was high among Spanish
(4700. Italian (45 °(,) and French students (42 %). I.ow proportions in this respect
could he obsered among Dutch students (3 c)o), Danish (4 %) und Irish students
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(5 N. Regarding the field of study, very late receipt of the first payment was
stated most often by the students of mechanical engineering (41 %), business ad-
ministration and chemistry (28 % each).

In summarising the typical timing of application, award and financial support
by half of the ECTS students ranging closest to the average, we note that students
hoping to be awarded an ERASMUS grant in 1991/92 typically had to apply 5-9
months prior to the study abroad period. They got to know as a rule 3-6 months
prior to departure whether they were accepted and they were officially notified
that they received an ERASMUS grant mostly between 1-5 months prior to their
departure. They got to know the amount of grant mostly between three months be-
fore and two months after their departure and they typically received the first
payment of the grant between the time of departure and three months later.

It is certainly justified to argue that the following proporions of ECTS students
were informed or supported extraordinarily late: 16 percent were informed only'
during the last two months before their departure that they were accepted for the
study period abroad while 25 percent did not know for sure even two weeks be-
fore the departure whether they would be awarded an ERASMUS grant. Some 53
percent did not know as late as two weeks before departure how much ERASMUS
support they would receive and 61 percent had not received any ERASMUS
money two weeks after their arrival at the host institution. In comparing these fig-
ures with those of the preceding year, no significant changes in the enhancement
of the administrative procedures could be observed. On the other hand, the in-
creasing number of ECTS students did not lead to a worsening of the administra-
tive procedures within the programme in those respects.
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Academic and Administrative Support

3.1 Ways and Areas of Preparation

As a rule, students have to anticipate the challenges presented by life and study
abroad and to prepare themselves in various ways prior to the study abroad period.

It is generally assumed that preparation helps reduce feelings of uncertainty and
ensures the acquisition of knowledge necessary to ease integration and to cope
with the academic requirements durine the study period abroad. Because of the
rapid start of the ECTS pilot programme in 1989190, the extent of preparation of
ECTS students was sienificantly lower than it was among ICP students in

1988189. One could assume that the preparatory provisions as well as students'
preparatory activities increased over time.

In fact:
the proportion of students preparine, themselves through self-study increased
steadily from 65 percent in 1989190 to 71 percent in 1990191 and finally 73
percent in 1991192:
the use of written material increased from 46 percent in the first year to 55 per-
cent in the second year of ECTS. In the third year of ECTS. this way of prepa-

ration decreased to the same level observed in the year of the inauguration of

ECTS:
attendance in optional preparatory courses grew from 38 percent in the first

year to 44 percent in the second year and remained stable in the third year

(43 uo):
no changes could be observed regarding the proportion of students taking part
in preparatory meetings. About 22 percent of each cohort of ECTS students

surveed reported this way of preparation; and

34
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attending mandatory courses of preparation for the study period abroad was re-
ported by about 15 percent each of ECTS students participating in the first and
the second ear. In the third .vear, the proportion reached 20 percent.

Table 3.1
Ways of Preparation for the Study Period Abroad 1991/92, by Field of Study
(percent: multiple reply possible)

Held of stud

Ilusincss II istor) Chemistr Medicine !Mechanical
adnums- engineering
(ration

1 otal

V ritten material 46 52 41 42 45 45

Meetings 25 14 20 19 23 21

Mandator courses 28 17 31 11 lb 20

Optional courses 41 46 38 38 5-1 43

Self stud 69 66 73 79 17 73

No preparation stated 10 8 6 5 4 7

Not ticked -) 4 1_ 6 1 3

I otal 22(1 208 210 199 223 212

In ) (155) 171 (96) (149) (110) (581)

OuL,tion 3 1. I lou did ou prepare for our sta) abroad hefore you actuall left? What courses
did on attend'? If ou attended courses. were tilt* part of the regular stud course pi ogramme
aLademie credit recognition granted)?

Althoueh some preparator activities in the framework of ECTS expanded. they
emained b and large less frequent than found, on average, within the framework

of the ICPs. Only the attendance in optional courses was mentioned more often by
I ( I S than IdP students. A lack of preparatory provisions oMred by the insti-
tutions of higher education participating in ECTS seem to have caused more
1 C I S ::tudents to prepare themselves by self-study (71 0,0 in 199091 as compared
to 66 00 of IC P students in comparable . ears).

In looking at the use of the most highly orlmnised preparatory pro\ isions as re-
potted h IC IS students 1991.92. we note that:

20 percent of the ECTS students (sec Table 3. I) partijpated in mandatory pre-
parator courses (sometimes additionally in optional :ourses and or meetings):

35
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34 percent participated at le.,st in optional preparatory courses (sometimes also
in meetinits); and

- 7 percent attended at least preparatory meetings as a minimum.

Thus, a total of 61 percent of 1991/92 FITTS students participated in preparatory
meetintts and courses (62 % of ECTS students 1990:91 and 55 % of ECTS stu-
dents 1989.'90). Of the remainimt students:

29 percent reported that they had prepared themselves for the study period
abroad without attendinit meetings and courses (though possibly with the help
of written material provided);
7 percent stated that they went abroad without any specific preparation: and
3 percent did not provide any' intbrmation on whether they had prepared them-
selves and, if so, how.

Participation rates in preparatory courses or meetings rantted from 50 percent in
medicine to about two-thirds of students in chemistry and mechanical engineering.

In 1991 92, lowest participation rates in preparatory courses or meetinas were
marked. as Table 3.2 shows, in the case of ECTS students from Belttium (41 °b)
and Greece (47 O-0) The respective participation rate was histhest among Irish
(76 00), German (7 I 0) and Danish students (70 °O.

Table 3.2
Ways of Preparation for the Study Period Abroad 1991/92, by Country of
1-lonie Institution (percent; multiple reply possible)

Countr of (iome institution

11 1) 1)K 1- I' (R 1 M.

Written material 44 66 26 33 34 40 43 33

Meetings 21 26 29 14 10 21 5'

Mandator courses 4 20 9 16 31 10 23 19

Optional courses 37 59 43 40 31 37 40 43

Self stud 67 81 61 76 70 77 70 67

No preparation stated 7 2 9 6 8 1 7 9 5

Not ti....ked 4 4 0 4 2 (1 4 5

lotal

(n)

10 253 174 204 191 190 211 2 1;

(271(129) (231 (111) (96) (30) (47) (21)

NI. P 11K

rotal

68 44 31 45

18 11 18 21

15 6 38 20

43 56 38 43

73 77 69 73

1 0 0 5

0 0 8 3

225 189 208 212

(40) (18) (39) (581)

Question I I low did on prepare for our sta abroad before ou actual') kV What courses
did ou attend? If ou attended courses. ere the part of the regular stud course programme
(academic credit recognition granted)"

3 6
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The data available allow us to evamine how many students actually could have
made use of courses or meetings before the study abroad period. Preparatory
means were offered to 62 percent of the ECTS students in 1991...92 8 percent less
than in the preceding year and the same proportion as in 1989/90, the year of in-
auguration of the ECTS programme. In most countries, two-thirds of the students
in 1991 '92 or even more were provided with preparatory means, in contrast with
less than half of the Greek (47 %) and Danish students (48 %). By and large, we
note that the level of participation in preparatory activities on the part of the stu-
dents was clearly influenced by the preparatory provisions offered by the insti-
tutions.

Table 3.3
Ways of Preparation for the Study Period Abroad 1991/92 Regarding Society
and Culture of Host Country, by Field of Study (percent: multiple reply possi-
ble)

Business
adminis-
tration

II istor)

Field of study

Chemistry Medicine Mechanical
engini.sering

Total

Written material lc 18 16 19 16 20

Meetings 6 4 / 3 3 4

Courses: mandator) 5 1 I 0 1
,

Courses: optional 4 13 5 1 10 6

Self-stud) 41 49 47 48 44 45

No preparation stated 39 31 38 32 37 36

Not ticked -,- 4 1_ 6 1 3

Foud 121 121 110 110 112 115

(n) (155) (71) (96) (149) (110) (581)

Question 3 1: [loss did )ou prepare lin- ) our sta) abroad before ou actually left? What courses
did )ou attend911)ou attended courses, were the) part of the regular stud) course programme
(acadeniic credit/recognition granted)?

About 40 percent of the participants in preparator courses reported that at least
some of those courses were part of the regular course programme. This was most
often stated by British (67 9 O) and least often by Greek students (17 %).

3 7
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Students NNere asked to specify their ways of preparation in terms of four dif-
ferent topics:
- 80 percent of the ECTS students in 1991/92 prepared themselves through

learnine a foreign language (as compared to 77 % of the ECTS students
1990/91 and 69 % of the ECTS students 1989/90), 13 percent of these with the
help of respective mandatory courses provided (see Table 3.6);

- 67 percent regardine practical matters (65 % and 56 %), 15 percent of those
with the help of meetings (see Table 3.5);

- 61 percent as reeards host country culture and society (56 % and 5 I %), 7 per-
cent of these with the help of respective courses provided (see Table 3.3); and

- 47 percent reported academic preparation (42 % and 35 %), 13 percent with the
help of respective courses provided (see Table 3.4);

Table 3.4
Ways of Academic Preparation for the Study Period Abroad 1991/92,
by Field of Study (percent; multiple reply possible)

Business
adminis-
tration

Ilistory

Field of study

Chemistry Medicine Mechanical
engineering

'Iota!

Written material 14 15 7 7 8 10

Meetings 7 7 3 4 4 5

Courses: mandatory 11 4 11 7 10 9

Courses: optional 6 7 4 4 6 5

Self-study 19 77 27 40 16 26

No preparation stated 51 51 50 41 62 50

Not ticked 1_ 4 -,- 6 1 3

Total 109 115 105 109 107 109

011 (155) (71) (96) (149) (110) (581)

Question 3.1: 1 loss did you prepare for your stay abroad before you actually left? What courses
did you attend? II you attended courses, were they part of the regular study course programme
(academic credit recognition granted)?

The increasing number of students in each of the four areas who prepared them-
selves in various ways could be on one hand an expression of the increasing sen-
sitivity for the importance of preparation or, more simply, be due to the fact that

okk
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ECTS students of the second and the third year were informed at an earlier stage
about their opportunity to study abroad and, thus, could prepare themselves more
thoroughly.

About two-thirds of ECTS students 1991/92 prepared themselves on practical
matfers and the culture and society of the host country, mostly through self-study
and the use of writeen material - only 5 percent attended courses for those pur-
poses. The hip..hest proportion of students preparing themselves on practical mat-
ters and on host country culture and society were from Germany, Ireland and the
Netherlands, while Belgian, Danish and Italian students paid least attention to
those aspects.

Table 3.5
Ways of Preparation for the Study Period Abroad 1991/92 Regarding Practi-
cal Matters of Living and Studying in Host Country, by Field of Study
(percent: multiple reply possible)

Business Ilistory
administration

Field of study
Chemistry Medicine Mechanical

engineering

Total

\1 raten material 32 39 31 32 27 32

Meetings 15 10 16 14 17 IS

Courses: mandatory I 1 1
/ /

1

Courses: optional 2 4 2 3 8 4

Self-study 37 34 37 40 33 36

No preparation stated 34 27 34 26 32 30

Not ticked / 4 2 6 1 3

'total 123 120 119 121 120 121

to) (155) (71) (96) (149) (110) (581)

Question 3.1: Ilow did you prepare for your stay abroad before you actually left? What courses
did ou attend.' If you attended courses. %%ere they part of the regular study course programme
(academic creditirec(.gnition granted)?

Less than half' of ECTS students participated in any academic preparation for the
study period abroad. Again, self-study prevailed, while only 13 percent of the stu-
dents prepared themselves academically by attending courses. Courses offering
academic preparation were most often attended by students in business admini-
stration (16 %) and least often by students in medicine (10 %). Not a single stu-
dent from Belgium and Greece attended courses for academic preparation.

I CIS students in 1991192 gave the highest priority to foreign language prepa-
ration 80 percent prepared themselves linguistically, thereby 52 percent through

3"
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self-stud), and 49 percent through participation in courses, while 13 percent at-
tended mandatory language courses.

Table 3.6
Ways of Linguistic Preparation for the Study Period Abroad 1991/92,
by Field of Study (percent; multiple reply possible)

Business
adminis-
tration

Ilistbry

Field of study

Chemistry Medicine Mechanical
engineering

Total

Written material 14 6 10 10 13 11

Meetings I 0 0 2 3 1

Courses: mandator) 21 I 5 20 1 6 13

Courses: optional 37 39 34 34 53 39

lf-study 45 39 48 65 55 52

No preparation stated 23 18 15 16 13 17

Not ticked 1_ 4 1 6 I 3

Total 143 123 129 136 143 136

(0) (155) (71) (96) (149) (110) (581)

Question 3.1: Ilmk did y ou prepare for y, our stay abroad before you actually lett? What courses
did y ou attend? If ou attended courses, were they part of the regular study course programme
(academic crcdit;recognition granted)?

Students going to Belgium. Denmark and Ireland took part less often in linguistic
preparation than students going to other European countries. In the case of Bel-
gium, this might be due to the fact that about a tenth each of the ECTS students
hosted in Belgium were from France and the Netherlands and therefore did not
need any language preparation. Almost all students going to Portugal, the Nether-
lands. Italy and Spain prepared themselves linguistically. Participation in foreign
language courses was most frequent among students going to Portugal (100 %)
and Spain (61 %).

Altogether, a relatively low percentage of students enrolled in medicine (34 %)
did not prepare themselves linguistically compared to students from other fields.
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Table 3.7
Ways of Linguistic Preparation for the Study Period Abroad 1991/92,
by Host Country (percent; multiple reply possible)

D DK E

Host country
F GR 1 IRI. NI. P UK

Total

Written material 10 8 13 16 13 17 17 0 7 (1 11 11

Meetings 0 0 0 3 1 0 6 0 0 0 1

Courses: mandator) 3 12 6 17 9 0 6 17 43 0 16 13

Courses: optional 35 39 19 45 53 75 4% 29 14 100 31 39

Self-study 48 3% 56 58 56 50 67 57 71 50 46

No preparation
stated 26 24 31 17 9 17 13 29 0 0 19 17

Not ticked 10 3 0 0 5 8 (1 2 0 0 3 3

lotal 132 124 125 151 147 117 156 129 136 150 128 136

(0 ) (31) (66) (10) (69) (98) (12) (54) (42) (14) (6) (173) (581)

Question 3.1: Ilow did ) ou prepare lOr your stay abroad beMrc you actually la? What courses
did ) ou attend? If )ou attended courses, %%ere they part of the regular study course programme
(academic creditirecognition granted)?

3.2 Assessment of Preparatory Provisions

Die assessment of the preparatory provisions turned out not to be very enthusias-
tic. The overall assessment was 3.1 in 1991/92 on a scale from 1 = "very good" to
5 - "very poor" (3.2 in the preceding year and 3.0 in 1989/90). Provisions of
preparation regarding practical matters of living and studying in the host country
and those regarding host country culture and society were rated worst (3.3 each).
Better ratings than in the preceding year cozild be observed regarding means of
academic preparation (3.0 as compared o 3.1). Means of foreign language prepa-
ration were most favourably assessed (2.5 compared to 2.6 in the preceding
y ear and 2.5 in 1989190).

As Table 3.8 shows, ECTS students 1991/9:: ,nrolled in mechanical engineer-
ing assessed preparatory provisions slightly better, in general, than students of the
other fields of study. History (3.6) and medical students (3.4) were least satisfied
with preparatory means on practical matters of living and studying abroad a., well
as regarding the society and culture of the host country (3.4 and 3.6). Academic
preparation was most negatively assessed by students in mechanical engineering
(3.3) and history and chemistry students were least satisfied with linguistic prepa-
ration (2.8 and 2.7).

41
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In e\cluding provisions for foreign language preparation, which are generally
most positively assessed, we observe that notably French and Greek ECTS stu-

dents rated the preparatory provisions of their home institutions more negatively
than students from other countries. As Table 3.9 shows, Danish and Italian stu-
dents Were most satisfied with the preparatory provisions.

Table 3.8
Assessment of Preparatory Provision for the Study Period Abroad 1991/92,
by Field of Study (mean*)

Business
administration

Ilistory

Field of stud)

Chemistr Nkdicine Mechanical
engineering

Total

l'ractical matteN 3,) 3.6 3.2 3.4 3.3 3.3

Societ and culture 2.9 3.4 3.3 3.6 3.3 3.3

Academic preparation 2.9 3,1 2.8 3.3 3.0

1 inguistie preparation 2 3 2 8 1.7 2.4 1 7 1.5

Preparator proision
o eral 1 3.0 3.3 3.2 3.1 2.9 3.1

(n) (64) (31) (52) (62) (60) (269)

Question 3.2: lloss do >on assess the preparator) pro\ ision?

On i scale from I s er) good" to 5 "ser.: poor"

Table 3.9
Assessment of Preparatory Provision for the Study Period Abroad 1991/92,
by Country of Home institution of Higher Education (mean*)

D DK

Country of home institution

I F (iR I IRI. NI P tK
Total

Practical matters 2 7 3.3 3.8 3 4 4.2 3.3 2.6 3.3 3.1 3.0 3.1 3.3

Societ and culture 3 3.6 2.3 3.4 3.8 3.0 2.7 2.5 3.5 2.0 2.9 3.3

Academic preparation 3.3 3 1 2.3 3.1 3.3 3.8 2.5 2.7 3 2 1.3 2.6 3.0

1 inguktic preparation 23 2.3 1.4 2.5 2.7 3.3 2.6 1.1 1.1 2.9 2.5 1.5

Preparator. pro ision
eral 1 3 0 3.2 1.5 2.8 3.5 3.4 2.5 3.3 3.0 3 (1 3.1 3.1

In) (10) (57) (I I) (40) (44) (13) (28) (14) (21) (10) (21) (269)

Question 3 2: I loss do ou assess the preparator provision?

On a scale front 1 "%cr goitd" to 5 "s er poor"

4 2
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3.3 Assistance and Advice Prlvided by Home and Host Institution

In addition to issues of preparation, students were also asked about the assistance.
guidance, and advice they were provided by their home and by their host institu-
tions concerning the study period abroad. They were asked to state both the extent
to which they were provided assistance ("substantial", "modest", "none"), and the
degree of satisfaction they felt with the assistance (scale from 1 = "very high" to 5

"very low"). They were provided a list of 12 identical categories for both, assis-
tance from home and host institution and two additional categories with regard to
the host institution which refer - like the questions about preparation - to academic
issues, foreign language, host culture and society, as well as practical matters
abroad. Further, students were asked about the advice and assistance provided by
the home and host institution regarding personal matters and information about
the ECTS programme. While foreign language, academic and personal matters
were referred to in an aggregate way, specific aspects of living and stud ing
abroad were addressed, as well as aspects of the culture and society of the host
country.

Almost all students in 1991'92 were provided assistance in one way or the
other. Less than one percent reported no assistance in any of the 14 categories by
the host institution of higher education; in addition, one percent reported no assis-
tance by the home institution. Except for information about the ECTS scheme and
financial matters, the respective host institutions provided more assistance than
the home institutions, as a comparison of Tables 3.10 and 3.11 indicates.

Assistance varied substantially by area. No assistance, guidance, and advice
was provided, according to the students' statements, regarding:

living and stud ing abroad (4 % of the students by the home institution and 2
percent by the host institution);
information about the ECTS programme (7 and 28 % respectively);

- academic matters (24 and 12 °.',3 respectively);
as regards foreign language training, no guidance by the home institution was
reported b 38 percent of the students as compared with 28 percent by the host
institution;
culture and society (55 and 9 °'0 respectively); and finally
56 percent of the students did not report any guidance regarding personal mat-
ters by the home institution compared to 40 percent by the host institution of
higher education.

The proportion of 1991/92 ECTS students stating the various kinds of assistance
and advice pro ided hy home and host institution was almost identical to those re-
ported by the preceding ams student cohorts. Again, we observe neither an in-
crease in support nor a decline.
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Table 3.10
Assistance/Guidance/Advice Concerning the Study Period Abroad 1991/92
Provided by Home Institution, by Country of Home Institution (percent)

II I) DK

Cottntr Of home instit(ition

F F 1 IRI NI P l'K

lotal

Informafion
about Ec IS

Substantial 56 42 17 54 31 41 48 45 55 28 32 42

Modest 37 50 83 41 58 48 50 45 43 67 59 51

None at all 7 8 0 5 12 10 2 10 3 6 8 7

Registration,
course selection.

Substantial 22 24 9 43 26 34 48 10 28 50 II 30

Modest 63 .18 57 37 35 45 41 70 67 39 50 46

None at all 15 28 35 20 39 21 I 1 20 5 11 39 25

Accommodation

Substantial 12 15 14 32 19 27 41 30 25 39 8 23

Modest 46 29 45 34 14 40 26 40 48 50 38 35

None at all -12 56 41 35 47 33 33 30 28 11 54 42

Matters regarding
financial support
Substantial 44 19 30 28 26 27 20 65 60 22 19 29

Modest 37 49 65 44 54 47 50 35 40 56 62 49

None at all 19 32 4 28 20 27 30 0 0 22 19 23

Practical matters
Substantial 8 1 11 13 8 13 22 5 5 6 8 9

Modest 27 24 12 27 21 30 18 40 3fi 29 27 25

None at all (, 4 5- 60 7 I 57 60 55 65 65 65 65

Academic matters
Substantial 20 21 9 34 "" 13 11 25 8 22 9 21

Modest 56 53 52 51 48 70 57 60 65 7' 57 55

None at all

ork placement
mallets

24 26 39 15 30 17 22 15 28 6 34 24

Substantial 13 II 6 0 14 20 19 (1 30 0 18 12

Modest 13 41 19 11 33 25 38 57 35 44 24 29

None at .111 '5 48 15 8') 5' 55 43 41 35 56 59 59

I Mot rn almut
host inst
'substantial I I I I 0 20 II 17 15 21 8 17 14 13

Modest 56 52 39 49 45 43 5" 42 65 50 42 49

None at all

(to be iont

13 37 61 31 44 40 33 37 28 33 44 17



(Table 3.10 cont.)

It D DK

Countr) of home institution

F. I (iR I IRI. NI.

Total

Language training
Substantial 17 19 19 21 11 13 20 11 26 33 34

Modest 50 34 38 37 41 40 34 39 49 56 43 40

None at all 33 46 43 41 37 37 45 39 26 11 23 38

Host country
Substantial 4 3 0 7 5 3 16 0 0 11 11

Modest 37 30 9 31 31 40 40 40 50 44 35 34

None at all 59 67 91 62 64 57 44 60 50 44 54 61

Local communit
of host inst.
Substantial 4 6 0 8 I 7 I 4 5 13 0 3 6

Modest 27 19 0 27 16 40 26 20 43 33 19 24

None at all 69 74 100 65 83 53 60 75 45 67 -7 8 70

Personal matters

Substantial 13 10 10 II 18 17 23 0 8 0 3 12

Modest 46 32 15 28 45 17 25 16 44 56 24 31

None at all 42 58 75 61 37 67 52 84 49 44 73 56

(n) (24) (118) (2(J) (99) (713) (30) (44) (19) (39) 06/ (37) (524)

Question 4.2: To %%hat extent %%ere )on provided %%ith assistance/guidance/ad% ice concerning
)our FCI'S :,tud) period 1991:92 abroad. by )our home institution prior to the stud) period
abroad?

It was expected that host institutions would play a more important role in assis-
tance concerning the study period abroad than the 1,ome institutions of higher
education, because the host institutions are in the position to provide such assis-
tance more directl and tnore immediately. If the respective institutions provided
assistance in accordance to their potential, one would expect that students' satis-
thction with the assistance provided would not differ substantially. Tables 3.12
and 3.13, however, show that students were less satisfied with the assistance and
advice provided by the home institution (3.2 on merage for all categories) than by
the host institution (2.7). Both of these scores were almost identical to the ratings
by ECTS students in 1990.'91 and 1989.'90 and slightly better than the respective
ratings recorded b,, ICP students 1990.'91.

In general, we Lote that there is a positive correlation between the anlount of
assistance oared and the degree of satisfaction felt about it. This shows that there
was a corresponding demand for assistance, guidance, and advice and that good
support provided was appreciated in general. Similar results were observed in all
surveys of ICP and ECTS students undertaken.

45;



3 Academic and Administrative Support

Table 3.11
Assistance/Guidance/Advice Concerning the Study Period Abroad 1991/92
Provided by Host Institution, by Host Country (percent)

47

B D DK E

Ilost country

F GR 1 In NI_ P tiK

Total

Information about
ECTS

Substantial 62 29 43 22 17 25 15 23 21 0 34 27

Modest 28 42 36 45 47 50 50 48 57 83 44 45

None at all 10 29 21 33 36 25 35 30 21 17 23 28

Registration,
course selection

Substantial 83 39 80 52 46 58 40 51 57 17 60 53

Modest 17 44 7 36 47 42 42 34 29 50 34 37

None at all 0 17 13 12 6 0 17 15 14 33 6 10

Accommodation

Substantial 66 68 75 31. 51 42 -15 49 79 0 75 58

Modest 31 25 13 29 30 50 30 37 21 67 17 26

None at all 3 8 13 40 19 8 25 15 0 33 9 16

Matters regarding
financial support

Substantial 10 5 0 9 8 0 10 5 7 0 9 7

Modest 21 21 50 13 26 67 25 18 7 17 28 24

None at all 69 74 50 78 66 33 65 78 86 83 63 68

Practical matters

Substantial 59 26 31 17 18 30 26 20 29 0 31 27

Modest 31 39 56 29 43 30 30 28 57 40 36 36

None at all 10 35 13 55 38 40 43 53 14 60 33 37

.Academic matters

Substantial 55 30 56 43 39 33 46 38 36 0 59 46

Modest 45 47 25 48 45 58 46 50 43 67 34 43

None at all 0 23 19 9 16 8 8 13 21 33 6 12

Work placement
matters
Substantial 44 17 55 17 54 17 21 21 50 0 36 34

Modest 33 30 27 37 25 50 21 43 13 0 32 30

None at all

(to be coot 1

22 53 18 .46 21 33 58 36 38 100 32 36
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( fable 3.11 cont.)

B I) DK F

I lost country

I GR 1 1RL NI. P UK

Total

Inform, about
host inst.

Substantial 43 29 40 29 28 42 15 28 36 17 46 35

Modest 50 38 33 50 54 42 59 53 50 17 40 46

None at all 7 3:1 27 21 18 17 16 20 14 67 14 19

Language training

Substantial 52 48 50 44 37 70 43 21 79 17 38 41

Modest 41 20 31 36 30 20 35 37 14 67 30 31

None at all

(lost country

7 31 19 20 33 10 22 42 7 17 32 28

Substantial 28 14 40 24 23 36 21 23 29 17 15 20

Modest 45 43 33 39 40 55 37 28 36 0 46 41

None at all 28 43 27 37 38 9 42 50 36 83 39 39

I.ocal communit
of host inst.

Substantial 21 20 33 26 27 18 18 23 21 17 34 16

Modest 52 48 33 38 37 13 45 33 36 0 39 41

None at all 28 31 33 36 36 9 37 44 43 83 27 33

Personal matters

Substantial 39 15 40 31 17 42 10 21 14 33 34 26

Modest 15 33 17 17 31 33 40 45 43 33 36 34

None at all 36 51 33 41 51 15 50 34 43 33 30 40

Social contacts

Substantial 21 32 47 42 23 64 2 38 50 17 37 33

Modest 52 41 40 35 41 18 46 33 36 33 35 38

None at all 28 27 1$ 23 35 18 31 28 14 5(1 29 28

Cultural, recrea-
tional actkities

Substantial 62 38 47 49 41 18 23 57 50 17 64 49

Modest 31 39 20 31 45 55 46 25 43 17 27 34

None at all 7 23 33 20 14 27 31 18 7 67 9 17

) (29) (66) (15) (65) (94) (11) (52) (40) (14) (6) (169) (561)

Question 4 2 fo %%hat e \lent %%ere !eon pro% ided %%ith assistanceiguidance,ady ice concerning
) our FCIS stud) pci od 1991.92 abroad. b) ) our home institutici prior to the stud) period
abroad.'

47
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Table 3.12
Degree of Satisfaction with Assistance/Guidance/Advice Provided by Home
Institution in 1991/92, by Country of Home Institution (rnean*)

11 D DK

Country of home institution

E CiR I IN NI. P UK

'rota!

Information about
FCTS 1.2 2.7 3.0 1.5 1.7 2.4 2.2 2.6 1.4 2.7 2.8 2.6

Registration.
course selection 2.7 3.1 3.3 1.9 3.3 1.5 2.2 3 0 3.0 2.6 3.5 3.o

Accommodation 3.2 3 5 3.1 3.2 3.4 3.1 2.6 3.5 3.3 2.7 3.9 3.3

Matters regarding
financial support 2.5 3.2 2.3 3.5 3 1 3.1 2.9 2.3 2.2 3.1 3.0 3.0

Practical mauers 3.4 3.8 3.2 3.8 3.9 3.8 3.3 3.9 3.6 3.4 3.7 3.7

Academic matters 2.7 3.1 3.4 3 0 3.2 3 3 2.9 2.8 3.3 2.9 3.6 3 I

Work placement
matters 3.7 3.2 3.1 4.3 3.5 3.8 3.3 3.7 2.8 4.1 3.7 3 6

Inform. about
host institution 3.0 3.1 3.3 3 4 3.5 3.3 3.1 3.2 3.3 3.4 3.4 3.3

1.anguage training 2.7 3.2 3.0 3.6 3.2 3 0 2.9 2.8 2.4 2.8 2.8 3.1

lost countr) 3 2 3.5 3.4 3.8 3.6 3.7 3.1 3.5 3.1 3.3 3.1 3.5

1.ocal communit)
of host institution 3.5 3.6 3.6 3.9 4.0 3.6 3 4 3.6 3.1 3.8 3.5 3.7

Personal matters 2.1 3.2 3.1 3.7 3.1 3.8 3.1 3.7 3.0 3.2 3 5 3.3

Question 4.2: To what extent were )ou pros ided ss ith assistanceiguidanccadvice concerning
) our E(TS stud) period 1991 '92 abroad. b) ) our home institution prior to the stud) period
abroad? And to ss hat ext.mt \sere ou satisfied ss ith the assistance/guidance 'ads ice pros ided''

* On a scale from I "s er) high" to 5 "s er) low"

Satisfaction with assistance by the home institution of higher education differed -
in some respects substantially - according to the country of the home institution.
as Table 3.12 indicates. Italian, Belgian and Dutch ECTS students in 1991'92

wert: most satisfied, while Spanish. French and 13:itish students were least satis-
fied with the assistance provided by their home institutions. Respective differ-
ences according to the field of siudy were relatively small.

As regards assistance and advice provided by the host institution of higher edu-
cation. ECTS students in 1991/92 spending their study period abroad in the Neth-
erlands. Belgium and Denmark were most satisfied and those going to Portugal.



50

Italy and Spain least satisfied. One should bear in mind, however, that the number
of ECTS students going to some of these countries was relatively small.

Table 3.13
Degree of Satisfaction with Assistance/Guidance/Advice Provided by Host In-
stitution in 1991/92, by Host Country (nean*)

D DK

I lost countr)

(iR I RI. NI. P l'K

Total

Information about
IC FS programme 2.2 2.8 2.4 3.0 3.1 2.6 3.1 3.2 2.3 2 6 2.6 2.8

Reg istrat ion.
course selection I 0 2.8 2.0 2.5 2.5 2.0 2.9 2.6 2.4 3.8 2.2 2.4

Accommodation 1.9 2.1 2.1 3.4 2.6 2.5 2.9 2.6 1.8 4.8 1.9 2.4

Matters regarding
financial support 3.5 3 2 2.8 35) 3.4 2.9 3.7 3.4 3.1 4.6 3.4 3.4

Practical matters 2.2 3.2 2.8 3.5 3 2 2.8 3 2 3.0 2.5 4.2 2.6 3.0

Academic matters

ork placement

i .9 2.8 2.4 2.5 2.6 2.3 2.6 2.5 2.6 3.7 2.0 2.4

'natters 23 3 3 2.5 3.5 2.3 2.8 3 4 3.2 2.0 . 2.7 2.8

In'Orm. about
ho:a institution 2.5 1.0 2.6 2.8 2.8 2.4 2.8 2.7 2.4 4.3 2.3 2.6

tmguage training 2.2 2.6 2.4 2.6 2.6 2.1 2 8 3.4 1.6 3.7 2.7 2.7

I lost countr) 2 3.0 2.1 3.0 2.8 2.6 3.1 3.1 2.3 3.8 2.9 2.9

I ocal commumt)
of host institution 2.7 2.9 2.4 3.0 2.8 2 6 3.4 3.1 2.4 3 8 2.6 2 8

Personal matters 2.7 3.3 2.4 2.8 3 1 2 4 2.9 3.0 1.7 2.6 1.5 2.8

Social contacts 3 0 2.5 2.1 2.4 3.1 2.0 3.0. 2.6 2.1 3.2 2.5 2.7

( ultural. recreational
dais Ries 1 0 2 4 2.4 2.1 2.3 25) 2.7 2.3 1.9 3.2 1.8

In I (29) (641 (14) (60) (92) (11) (5(l) 1411 (13) (6) (164) (544)

QM: slmn 4 2. I o ss hat intent %sere ,ou pros ided s ith assistance,guidance ads ice concerning
soul FCIS stud) period 1901 92 abroad. b) )our home institution prior to the stud) period
abioad" And to %shin intent \sere sou satisfied ss Mt the .issistance'guidance 'ads ice pros Med..'

On a scale Iron) i "ser) high" to 5 "set-) loss"

Altogether. students iewed both preparation for the study abroad period
and assistance concerning the study. abroad period provided by their home institu-
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tion with some caution. They hPd a somewhat more positive view about the assis-
tance provided by the host institution. These findings suggest that, in particular,
provisions and assistance by the home institutions in these respects ought to be
improved.



Life and Study Abroad

4.1 Cultural and Social Activities in the Host Country

Learning about the host country culture and society and experiencing the host

country directly is obviously essential in order to cope with life and study in other
countries, to serve one's own social and cultural needs in the host country and to
enrich knowledge and competencies required in a future in which traditional
boundaries disappear or lose their importance. ECTS students of each cohort sur-
veyed undertook a wide range of activities abroad in order to broaden their expe-
rience. Around 74 percent of ECTS students in 1991'92 often had conversations

with host country students and 63 percent each with other host country nationals

and with host country teaching staff. Listening and reading newspapers was an
activit) frequentI undertaken by 80 percent of students and visitir.g museums and

attending concerts by 75 percent of the respondents; 67 percent often experienced

joint leisure activities with host countr nationals, as Table 4.1 shows.

In contrast to the findings of previous surveys on ECTS and ICP students. the

frequency of contacts ECTS students 9192 have had with teaching staff did not

depend on the duration of the period abroad. Although the proportion of students

with short stays abroad, i.e. a period of about three months, stated frequent con-

tacts with teaching staff of the host country (48°.b) less often than their counter-

parts who stayed longer, no significant differences could be observed in compar-

ing students spending 4-6 months abroad and students spending 7-12 months

abroad (59 00 and 61 00. Regarding an overall decrease of frequent contacts with

teaching staff (from 64 "0 to 59 0 0) one may argue that the presence of ECTS

students at the host institutions has become more and more a matter of procedure.

Finis, over time, less attention will be paid to them by the teaching staff of the

host countries.



On the other hand, the frequency of contacts with teachina staff clearly differs
by field of study. About three-quarters of students in chemistry stated frequent
contacts while only half of the medical students reported positively on this aspect.

ECTS students in 1991 92 spending their study period abroad in the United
Kinadom. the Netherlands. Portugal and Greece most frequently had contacts with
host country academic staff, while those going to France and Germany reported
less frequent contacts of' that kind. With the exception of Ireland. communication
outside institutions of hiaher education were reported far more often by students
spending their study period abroad in the Mediterranean countries.

Table 4.1
Experiences and Activities 1991/92 Abroad, by Host Country (percent*)

B D DK I

Host country

1 (iR 1 IRI NI. P 11K

Total

Contact s%ith
teaching stall 55 4- 63 52 39 67 5 54 71 67 80 59

Conversation
ith students 70 81 80 68 92 67 90 64 83 73 74

Cons ersation ss ith
other people 45 55 56 83 61 5 83 76 64 83 53 63

NeAks about
host countr) 74 65 75 93 79 67 87 83 57 83 83 80

.1 run ell ing 71 42 56 71 60 67 79 83 79 83 71 67

Cultural acti( ities 87 68 88 78 77 81 77 63 64 33 77 75

1 eisure actis Ines 65 71 69 81 59 92 77 66 50 83 62 67

(n) (31) (65) (16) (69) (96) (12) (53) (41) (14) (6) (172) (575)

Question 4.1 Please state the frequenc of the t011os% mg experiences and activities during our
stud period 1991,92 abroad

* Percent responding "1" or "2" on i scale from I "s er often" to 5 "not at all"

Students enrolled in medicine reported frequent contacts and discussions with host
country students (76 00) as well as with host country people outside the system of'
hiaher education (74 00). as 'Fable 4.2 shows. Activities such as visiting museums,
attending concerts etc. were most frequenti:: reported by students in history
(8 1 °0) and medicine (80 "01.
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Table 4.2
Experiences and Activities 1991/92 Abroad, by Field of Study (percent*)

Contact xith teaching
staff

Conversation \%ith
students

Cons ersation s%ith
other people

Nev.s about host countr

fra ening

Cultural acti \ ities

l.eisure acti \ itics

(n)

Field of study Total

Business
adminis-
tration

Iiistory Chemistry Medicine Mechanical
engineering

56 61 74 50. 63 59

77 69 68 76 75 74

60 60 56 74 62 63

76 86 74 84 82 80

"7 7 66 55 65 69 67

71 81 77 80 67 75

71 71 63 67 64 67

(154) (69) (95) (147) (110) (575)

Question 4.1- Please state the frequency of the follming experiences and actiN ities during your
EC1S study period 1991:92 abroad:

Percent responding I" or "2" on a scale from I '' er often" to 5 "not at all"

4.2 Accommodation in the Host Country

lalf of the students supported in the framework of the ECTS programme in
1991.92 were provided with university accommodation (halls of residence fur-
nished by the institutions of higher education or other agencies in charge of ac-
commodation of students) during the study period abroad (as compared to 57% in
the previous year and 55 % in 1989'90). As Table 4.3 shows, about one third of
the students lived in an apartment or house abroad which they shared with other
students, As compared to previous years, this type of accommodation became
more and more important. It increased from 22 percent in 1989/90 to 31 percent in
199091 and 37 percent in 1991192. Renting of a room in a private home was
stated h 7 percent of Fcrs students in 1989 90, 0 percent in 1090 01 and 6 per-

cent in 1991 92.
The proportion of ECI'S students in 1991'92 provided with university accom-

modation varied considerably according to the host country. About two-thirds of
the students going to Germany (71 "0, (Ireece (67 oo) and the United Kingdom
(65 "0) as well as more than half of the students spending their study period

53
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abroad in Belgium and France lived in halls of residence. On the other hand, few
students going to Spain (4 %) lived in university halls of residence; instead, living
in apartments or houses together with other students was most common for them
(74 % respectively).

Table 4.3
Accommodation During Study Period 1991/92 at Host Institution, by Host
Country (percent)

13 D DK E

I lost country

F GR 1 IRE NI. P UK

'I otal

l'inversity
accommodation 58 71 38 4 54 67 37 38 43 0 65 50

Own apartment]
house 3 5 0 0 3 8 2 2 0 33

Apartment:house
Nith other students 32 21 31 '4 34 17 48 45 37 50 26 37

Apartment/house Yith
parents, relatives 3 2 0 0 0 0 4 2 0 0 0

Apartmenuhouse
with partner/children 0 0 0 I 1 0 0 0 7 0 I

Room with another
family 3 5 25 14 3 0 9 7 0 0 3 6

1 lotel:pension,
hoarding house 0 () 6 6 0 8 4 5 0 0 I

Other
accommodation () 0 0 1 3 0 2 0 0 17 4

Not ticked 0 0 0 0 3 0 0 0 (1 0 1 1

otal I 00 103 100 101 101 10)) 106 100 107 100 102 102

(n) (31) (66) (16) ( 69) (98) (12) (54) (42) (14) (6) (173) (581)

Question 6 II Where did you live: (a) Eninediatel) prior to your F('TS stud) period 1991/92
abroad. (b) most of the time during the I CIS study period 1991/92 abroad. and (c) where do
)ou Eye now?

I he majority or FCTS students in 1991'92 (62 °o) stayed in the same place for the
w hole study period abroad, 24 percent moved once, and 14 percent twice or even
nn Ire often. On average, students changed their place of living 0.6 times during
their study period abroad (slightly less than EC1S students of previous years).

5 4
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Only 53 percent of the ECTS students in 1991 92 could move directly into a
regular room or other kind of accommodation upon arrival. 35 percent had to
spend a waiting time, lasting up to one week, while a further 11 percent waited for
up to I month, and 3 percent of the students for more than I month. ECTS stu-
dents going to Portugal (20 days) and Spain (6.8 days) had the longest waiting
periods on average. The shortest waiting periods on average were reported by
students studying in Belgium. the Netherlands and France (up to two days on
average). Students not being provided accommodation in university halls of resi-
dence during their period abroad waited, on average, twice as long before finding
their first regular accommodation (on average six days).

Table 4.4
Quality of Accommodation in Host Country. 1991/92 and in Home Country
(mean*)

(.ountr lotat

It I) DK I I (iR 1 HU NI P

In host countr
tb incoming students) 2 4 2 0 1 6 2 2.8 1.3 2 4 2 2 2 4 0 2 4 2.4

In home country
th students going to the
respectke host coutur ) 1.6 IS 17 IS 1.6 1 1.8 1.9 1.9 1.7

In home countr)
(h liome students.) 1 1 1 4 1 5 1.7 2 0 1.4 1.6 I. 2.1 2.0 1 7

01) (271(1291 (23) (107) (951 (29) (47) :201 (3,,,118) (39) (573)

Question 6.4: I ION.% Aould ou. in general, describe the quaht) of our accommodation in the
host countr and in our home countr'.'

* On a scale from 1 - cry good" to 5 er had"

FCTS students were asked to assess the uality of the accommodation in the host
country and to compare it with the quality of their accommodation during their

study at their home institution. Altogether. students were not dissatisfied with
their accommodation in the host country (see 'Fable 4.4). On average. FCTS stu-
dents in 1991 92 rated 2.4 on a scale from 1 "very good" to 5 "sery had". This

w as a slightly better result than that for the F( .TS students of the pre( eding y ears

(2.6 and 2.5). NC I'S students considered accommodation abroad, however, still
clearly w orse than accommodation at home which was rated 1.7 on average in
l'iO1 92 and 1.8 each on average in the preceding y ears. Actually. 16 percent of
the IV FS students rated their accommodation abroad as bad (scale points 4 and
5). hut onls 3 percent did so regarding accommodation at home.

rOJ



Over the years. one host count, y clearly stood out in quality of accommodation
provided. as 'fable 4.4 shows. On average. ECTS students studying in Denmark
rated the housing provided by far the most positively (between 1.4 and 1.7). Stu-
dents going to this country rated the quality of accommodation slightly better than
the quality of accommodation they had in their respective home countries. On the
other hand the quality of accommodation in France and Spain was rated below
average by at least two of the three cohorts of ECTS students surveyed. In com-
parison. ICI) students had also rated accommodation in Denmark positively. while
accommodation in France and Spain had been viewed least favourably .

4.3 Funding of the Study Period Abroad

Of all the expenses ECTS students had during the study period abroad in 1991 92
(including tuition fees and other related fees), 57.3 percent was funded by the stu-
dents themselves or their families while 23.5 percent was covered by the ERAS-
Mt :5 grant. Other grants and loans covered 18.2 percent of the expenses during
the study period abroad. These figures are similar to those of the preceding y ears.

The largest proportion of expenses covered by the ECTS grant was stated by
Portuguese (54 00) and Irish (45 (io) students. as Table 4.5 shows. On the opposite
end. Greek. Spain (16 g() each). French and German ( 19 (!o each) found that the
EC' IS grant covered a cry low percentage of their expenses while abroad.

Ilome country- grants and loans covered the highest proportion of expenditures
borne by Danish (56.1 "(,), Dutch (47.9 0.(J) and British students (27.4 00) . In

Greece. Germany France. Italy. , Spain and Belgium, the parents, relatives and the
students themselves had to cover almost half or more than halt-of the expenses.

EC I S students and their parents surveyed in 1991 92 had paid 78.7 percent on
erage of the expenses incurred w bile study ing at the home institution. Eighteen

percent of the expenses were covered by home country grants and loans, and 3.3
percent from other sources. The data do not differ much from those provided by
the 1990 91 lCP students. As can he seen from the data on the study abroad pe-
riod, grants and loans are the major sources for funding of study at home for
Danish (75.4 "0. Dutch (60.4 "(0 and British students (41.2 0) .
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4.4 Study at the Host University

ECTS students in 1991,92 took a weekly aerage of 18.8 hours of courses
(including laboratory work, etc.) abroad (see Chart 4.1). The weekly course hour
load was on average 3.1 hours (14 %) less than that taken at the home institution
of higher education (21.9 hours). These figures are similar to those of ECTS stu-
dents of the preceding years. The number of hours taken abroad by 1991'92 ECTS
students varied markedly by field of study: from 10.1 hours in history to 25.5
hours in chemistry.

Chart 4.1
Weekly Course Hours at Host and Home Institution in 1991/92, by Field of
Study (percent)

Total

Chemistry

Mechanical
engineering

Medicine

Business
administration

History

111Home institution 0Host institution

18 8

21 9

25 5

28 7

19 3

23 0

19 0

20 9

17 9

21 5

10 1

13 7

0 0 5 0 10 0 15.0 20.0 25 0 30.0 35 0

Weekly course nours

QueNtion 4.5- I lm niam, hours ( 60 minutes) per %%eel. did ou e \clii.1%el. take eollrties
(including laboraior 1%ork etc.1?
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The total work load, including practical projects, foreign language training. Mde-
pendent stud.v, work on thesis, field trips etc.. of ECTS students w hile abroad was
on average 38.8 hours per w eek (about 4 hours less than stated by ECTS students
1990 91). As Table 4.6 shows, 9 hours on average were devoted by ECTS stu-
dents to independent study. about 7 hours to practical projects. 2 hours to work on
thesis, 1.4 hours to field trips and 2.5 hours to foreign language training. Students
enrolled in chemistry and medicine spent a substantial proportion of their time on
practical projects (15.8 and 12.1 hours respectively).

Table 4.6
Weekly Hours Spent on Study During Academic Study Period Abroad
1991/92, by Field of Study (mean)

Business
administration

Ilistor

l'ield of stud

Chemistr Medicine Mechanical
engineering

Total

ourses 18.1 16 5 13 0 15.4 16.5

Practical proiects.
laborator) %%ork 7 0 1 9 15.8 12 I 5 I 7.4

Independent stud 8 5 11 3 8 3 8.6 8.5 8.8

' ork on thesis I 8 4 6 1 7 5 2 0 2.0

1 \cursions 1.6 I 9 6 2.1 7 1.4

1 anguage training 1.4 I 9 3 (1 2 5

Other suid ities .4

otal 35 6 38.8 -11.9 40.6 38.2 38.8

(n) 152) (69) (96) (142) (108) (567)

Question 4.4 11(m man hours per %eels did . on spend on a%erage on the folliming i pes Of

stud" Please estimate for the I 1 s academic stud period 1991 92 onl (i.e. escluding %%ork
placement and holida periods)

110,,t students used the opportunity of studs ing at an institution of higher educa-
tion of another LC country to participate in courses complementing those offered
at the home institution About two-thirds of the ECTS students in 1991 92 took
courses involving content not available (or of lesser quality ) at the home institu-
tion. About a half experienced new teaching methods while one third utilised
laboratories or other facilities not available (or of lesser qualit) I at the home insti-
tution. In addition. 43 percent of the students took conrses to broaden their aca-
demie and cultural hori/on which were not require and not directly linked to
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their area of specialisation. About half of the students took courses in the host
country language and 13 percent courses in other languages. About. a fifth of the
students reported that they developed a new area of specialisation, and 8 percent
changed their earlier chosen specialisation. Altogether, these findings are similar
in all surveys undertaken since 1988/89 on ERASMUS students.

Table 4.7
Type of Academic Enhancement During the Study Period Abroad 1991/92,
by Field of Study (percent: multiple reply possible)

Business
adminis-
tration

I listory

Field of study

Chemistry Medicine Mechanical
engineering

Total

Courses not available
at the home inst. 67 86 74 36 73 64

Courses involving nek%
teaching methods 63 56 45 5 -.' 53 56

Laboratories not available
at the home institution 38 14 60 1 -) 38 35

Courses to broaden
academic, cultural
background 43 48 28 46 51 43

Ness areas of
specialisation 19 30 34 5 21 20

Larlier chosen
specialisation 9 7 8 8 8 8

I anguage courses in the
host country language 49 54 48 32 67 49

1 anguage courses in
another language 27 10 8 13

Not ticked 1
9 5 5

total 321 303 310 223 324 792

( it) (155) (71) (96) (149) (110) (581)

Question 4 6 1)uring >our 1 ( I S studs period 1991 92 abroad. did ou take .

As Table 4.7 shows, some substantial differences regarding field of study could be
observed: LC FS students enrolled in medicine took significantly less courses
imob. Mg content not available at home. Chemistry students took fewer courses to

G
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broaden their academic and cuIiural background and more often develop a new

area of specialisation. Business students took far more languages courses in other

than the host country language.
The language of instruction was the host country language for 8 4 percent of the

ECM students (similar in the previous years ot' ECTS). As Table 4.8 shows, the

host country language was least often solely the language of instruction for stu-
dents going to Denmark (33 %), the Netherlands (43 %) and Greece (50 %): no-

tably in Denmark, English was frequently used as the language of instruction for

incoming ECTS students.

Table 4.8
Language of Instruction* During Study Period Abroad 1991/92, by Host

Country (percent)

Ii I) DK I-

I lost countr

I' (IR 1 IRI. NI. P l'K

FoLl

I lost 70 86 33 93 81 50 77 93 43 67 96 84

(Ionic 0 7 0 5 0 0 5 0 0 I .-,

I lost home 0 7 0 3 0 0 (1 0 0 0 I

I loinc -other 0 1_ 0 0 0 0 0 0 0 0 0 0

Host.other 17 6 17 3 II 8 19 -,_ 29 17 3 8

I lost home- other 3 0 0 0 0 8 0 0 0 0 0 0

Other 0 6 27 4 0 33 4 0 19 17 0 4

I (nal UM HM UM MO UM NM UM UM UM UM UM UM

In) (30) (65) ((5) (67) (95) (12) (53) (42) ((4) (6) (171) (570)

Question 4 7: What \%as the language of instruction in the courses ou took at the host institu-

tion" 11 on cre taught in more than one language, please state percentages.

"Ilonte" \as coded il host eountr language and countr a (iome institution language ere

identical.

Regarding various aspects of teaching and learning, ECFS students noted sub-

stantial differences between education at their home and their host institution.

Looking at the data b countr. the differences perceied ranged from at least 1.0

on average to at most I .7 on the live-point-scale (from I "strongly emphasised"

to 5 "not at all emphasised"). Largest differences between the home and host

institutions were perceived as regards the emphasis placed on oral examinations

(1.8). using publications in tOreign languages (1.7). out-of-class communication

Cl
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between teachers and students (I.6), freedom to chose specific areas (1.5) and
regular class attendance (1.4). The perceptions by ECTS students in 1991/92 re-
garding differences between higher education at the home and host institution of
higher education were quite similar to those by ECTS students of the preceding
year as well as to those by ICP students both in 1988/89 and 1990/91.

4.5 Problems Faced During the Study Period Abroad

Difficulties and problems faced abroad may reduce students academic progress
and personal development. In order to examine the extent to which problems oc-
curred and what major problems ECTS students faced, they were presented with a
list of 20 possible problems. Three-quarters of ECTS students reported that they
faced problems during their study period abroad, among them:

52 percent mentioned problems in organising life and study conditions in the
host country (accommodation, finance etc.);
43 percent problems of study:
24 percent foreign language problems:
21 percent issues regarding social contacts: and
about 10 percent mentioned problems regarding the lifesty le of nationals of the
host country or climate, food, health etc.

13. and large, the proportions of ECTS students in 1991/92 stating problems re-
garding the different areas were similar to those among the ECTS students of the
previous years. However, the proportion of ECTS students who reported serious
problems regarding matters of credits and credit transfer decreased from 25 per-
cent in 1989'90 to 18 percent in 1990'91 and 17 percent in 1991/92. This finding
would appear to indicate that there is an increasing tendency to implement the
practical side of ECTS credit recognition. Obviously, however, not all procedures
of ow arding credits to courses and credit transfer worked up to the level of stu-
dents' expectations. As Chart 4.2 shows, this was especially the case in history
w here 25 percent or the students mentioned serious problems in this respect (9 %
more than in the preceding year). Also the proportion of' students in business
studies who reported matters of crediting and credit transfer as problematic were
above average (23 %, the same as in the preceding year). A decrease of problems
in the core issue of ECTS could be observed among students in mechanical engi-
neering (from 15 00 in 1990 91 to 8 °:o in 199192) and medicine (25 % to 14 %),
while the proportion of' chemistry students who mentioned problems increased
from seven percent in the preceding year to 14 percent in 1991/92.

I he most frequent problem stated by ECTS students 1991.92 was the accom-
modation in the host country (20 % as compared 17 % in the preceding year) with
host students in Italy (40 %), Spain (34 %) and France (28 00 stating the highest

62,
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level of problems in this respect. Among the other aspects of living conditions.
financial matters (19 °.'0) and administrative matters (16 0) were mentioned most

often.

Chart 4.2
Serious Problems Regarding Matters of Credits and Credit Transfer, by
ECTS Year and Field of Study (percent*)

50

45

45

40 -

35 -

30
27

4E'
a)
2
o_

25 - 23

20

15

10 -

5 -

0

o 1989/90

0 1990/91

1991/92

Business
administration

25 25

History Chemistry

22

14

16
15

Medicine Mechanical
engineering

Question 8.2: To %\ hat extent did >nu ha c significant problems in am of the follm%ing areas
during our stuM period abroad?

Percent responding "1" or "2" on a scale from 1 er serious problems" to 5 "no prob-

lems at all"

About 19 percent of ECTS students faced significant problems in taking ex-
aminations in a fmeign language while 15 percent had problems w ith their lan-
guage of instruction. Notably. 8 percent missed a readiness on the part of the
teachers to meet and help foreign students. Only 5 percent of ECUS students ex-
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perienced serious problems becatne the academic level of courses was too high.
and only 6 percent considered class size a serious problem.

Another frequently stated problem by ECTS students 199192 was the differ-
ence in teaching and learning methods between home and host institution (18 %).

As Table 4.9 shows. those ECTS students spending their period abroad in Spain,

Italy , France or Germany most frequently stated problems in this respect. Guid-

ance concerning academic matters was considered most problematic by ECTS

students going to Spain. Germany and France.
In general. British students stated clearly more often that they experienced aca-

demic problems abroad than ECTS students from other countries. We should bear

in mind that the perception of academic problems might be caused by divergent

f-actors. for example inadequate pro-isions abroad on the part of the host institu-

tion, by poor preparation of the students going abroad or by a high level of expec-

tation on the part of the students, possibly formed by favourable study conditions

at home.
Altogether ECTS students in 1991'92 mentioned academic problems slightly

less frequentl than ECTS students of the preceding years. Regarding problems in

other areas, however, only small differences could be observed between the three

cohorts of ECTS students.

4.6 Integration into the Academic and Social Life of Students at the Host

Institution

Altogether, EC'TS students succeeded in becoming integrated into the academic

and social life of the host country. As Table 4.10 shows, their average ratings

N.1 ere 2.2 on both aspects on a scale from I - "to a great extent" to 5 "not at all".

l'he ratings were somewhat more positive than those for ECIS students of' the

preceding year (2.3 regarding both aspects). Academic and social integration was

telt to he most successful h the ECTS students spending a study period in Ire-

land. Denmark or the United Kingdom. Students twing to the Netherlands (3.2)

and France (2.6) felt least integrated into the academic life and students going to

ierman and Italy felt least integrated into the social life of their host country.
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Table 4.10
Integration into Academic and Social Life of Students Abroad in 1991/92. by
Host Country (mean*)

Integration into
academic life

Integration into
social lite or
students

01)

D I
I lost countr

OR I IRI. NI. I' IX
I owl

2.3 2.5 I 9 2.4 2.3 2.3 2.5 1 8 2 0 , 1.0 -) 1

2.1 2.3 2.0 2.1 2.( 21 2.2 Ii 3.2 2.2 2 1 1 1

1311 (66) 1(6) (69) (96) (12) (521 (41) (14) (6) (I'l) (574)

Question 8 7. "I o %%hat e \ tent did ou feel integrated into the academic and soLial lite of stu-
dents at our host institution"

- d scale from 1 "to a great e tent° to 5 "not at all"

#Y.
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The Formal Mechanisms of the ECTS System

5.1 Expected Procedures

The ECTS pilot scheme was inaugurated in 198990 in order to improve the
award of academic recognition through the development of a system of credits

and credit transfer. Participwing departments are expected to allocate and to

award ECTS credits at all stages of a course programme in terms of 60 credits a

year (30 per semester, or 20 per term), to provide outgoing students, i.e. those
moving to another institution of higher education, any necessary documentation of

credits hitherto awarded, and to accept all credits previously awarded by insti-

tutions participating in the ECTS scheme to incoming students. In addition, de-

partments participating in the ECTS scheme are expected to support students'

mobility in the same way as those in Inter-University Co-operation Programmes

are expected to do, i.e. in the case of a sending department to help students aca-
demically and administratively prepare for a study period abroad, and, in the case

of a receiving department, to provide access to courses and to ease their life and

study abroad through various means of academic, administrative, and possibly

social advice and support.
In relation to the mobile students, the home and the host departments have to

undertake the following activities in order to comply with the formal mechanisms

of the ECTS programme:
- the home institution has to calculate previous achievements, i.e. stages of the

course programme successfully completed, on the basis of 60 credits annually;

- the home institution has to provide the student, or directly the host institution, a

transcript of records on credits awarded prior to the study period abroad;

- the host institution has to provide an "information package" informing the stu-

dents from the partner institutions, via the co-ordinators in the respective de-

partments. about the structure of the study course, titles of the courses, and
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academic time units (trimester, semester, year or any larger unit), the credit
value of the course as well as the type (lecture, seminar, laboratory practical,
etc.) and the content of the individual courses. This should enable students to
select the courses to be taken abroad' m. to the sojourn:
the host institution has to recognise p. sof study and, if necessary, to adapt the
achievements stated by the home institution on a transcript of records to its
own system of calculaiing credits:
upon completion of the study period abroad, the host institution has to provide
the student or directly the institution the student returns to (or newly goes to)
- a transcript of records about his or her academic achievements during the
study period abroad (azain calculated on the basis of 60 credits annually for
successfully completed study): and
the institution the student returns to (or newly selects) has to accept the credits
pre% iously awarded and must transform the credits awarded for the study pe-
riod abroad into its ON% n credit s,,stem.

We can assume, that to a certain extent while the application of the rules of ECTS
are not standard, the are similar for each student of the same department because
of the subject-oriented orszanisation of the ECTS programme with its limited
number of participating institutions of higher education. Therefore the institutions'
refusal to apply to the ECTS rules can endanger the success of the , rogramme to a
degree proportional to the number of students which the institutions are sending or
receivinsz. In assessing the impact and real issues surrounding the ECTS scheme in
its third year. we have to take into account this problem arid also the possibility
that students were not well informed about the mechanisms and procedures of the
prouramme. This lack ol information may be due to the fact that the process of
establishirm the correspondence regarding academic achievements and credit
transfer could be undertaken directly between the home and host institutions,
sv ithout involving the students. By using an additional source of data, i.e. infor-
mation about formal mechanisms and credit transfer provided by the institutions
for each student on so-called "Technical Data Report Sheets", we are in the posi-
tion to cross-check both pieces of information provided by students and depart-
mental co-ordinators.

5.2 Transition from the Home to the Host Institution

Asked about the award of EcTs credits for their achievements at the home insti-
tution, only 23 percent of ECTS students in 1991/92 were awarded ECTS credits
tor then achievements at the home institution of higher education prior to the
stud pemod abioad. This small proportion of students in 1991192 whose aca-
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demic achievements prior to the period abroad were considered in terms of ECTS
credits indicates not only a decrease of this practice in comparison with previous
years (28 in 1990191 and 38 % in 1989!90) but might also possibly show a gen-
eral trend in the perception of ECTS credits as beneficial for the recognition of'
achievements acquired abroad but not necessary or even helpful while studying at
the home institution. This notwithstanding, some remarkable differences in

awarding ECTS credits for achievements at home could be observed in 199192
by home country of EC TS students. Italian students (53%) reported most often
that prior achievement was calculated in ECTS credits w hile only small propor-
tions of British (3 %) and German (13 %) students received ECTS credits for their
prior achievements. Because the differences by field of study were very small in
this respect, we might conclude that calculation of prior achievements in terms of
ECTS credits is more strongly linked to national cultures of hiaer education sys-
tems than to any disciplinary barriers.

Only 26 percent of the ECTS students in 1991-'92 reported that a written state-
ment was provided about their achievements before they went abroad (as com-
pared to 27 % of the ECTS students 1990/91 and 31 % of the ECTS students
1989.90). Only 12 percent received a written statement reporting riCTS credits.
,vhile in 14 percent of the cases other ways of calculating credits were employed:
3 1 percent of students reported that they did not receive any written statement,
while 42 percent did not know whether the host institution had received a written
statement. 'fakina into account another source of' information, provided by the in-
stitutional ECTS co-ordinators. in most of these cases the home departments had

sent the transcripts of records directly to their host partner departments without

Eziving any information to the students. The co-ordinators stated that 31 percent of
the ECTS students 1991'92 were not provided a written statement on prior
achievements. This fiuure is identical with those of the students.

As Table 5.1 shows, the proportion of ECTS students who were not provided

with such a written statement varied substantial by field ot' study. The respective

proportions were relatively small in chemistry (16 %) and history (22 %) while

more than one-third of students in medicine (38 %), mechanical engineerine.
(37 %) and business administration (34 %) stated explicitly that no written state-
ment on their prior achievements was provided.

About half of the German (48 °I ) and the Dutch (47 %) students as well as 41
percent of the Spanish students reported that they were not provided with a w ritten

statement (see 'fable 5.2). Smallest proportions in this respect could be observed

amontz students from Greece (10 %), Ireland ((4 %). France (17 %) and Italy

((8" ()).
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Table 5.1
Provision of Written Statement by the Home Institution on the Achievements
Prior to the Study Period Abroad 1991/92, by Field of Study (percent)

Field of study

Business Ilistors Chemistrs Medicine Mechanical
adminis- engineering
tration

Total

Yes. in terms or 60
credits annually 10

Yes, in other ssass of cal-
culating credits, hours. etc. 14

Do not knoss 41

No 34

Total 100

(n) (143)

16 18 4 17 17

10 16 14 14 14

51 49 43 32 43

21 16 38 37 31

100 100 100 100 100

(67) (,931 (138) (107) (548)

Question 7.1.3: Did your home institution pros ide a ssritten statement on sour achievements
prior to sour studs period 1991/92 abroad?

Table 5.2
Provision of Written Statement by the Home Institution on the Achievements
Prior to the Study Period Abroad 1991/92, by Country of Home Institution
(percent)

B D DK

Country of home institution

I F 1 IRI. NI. P UK

Total

Yes, in terms of
60 credits annualls 19 8 14 14 12 13 20 5 17 17 3 12

Yes. in other %sass
of calculating
credits, hours. etc. 23 7 24 27 9 27 9 5 14 11 6 14

Do not knoss 35 38 33 18 63 50 53 76 77 44 68 43

No 23 48 79 41 17 10 18 14 47 28 74 31

Iota) 100 100 100 100 100 100 100 100 100 100 100 100

(n) (26) ((20) (21) (103) (94) (30) (45) i211 (36) (DO (34) (548)

Question 7.1.3: Did sour home institution pros ide a ssrillen statement on our achiesements
prior to s our studs period 1991/92 abroad'.'
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Only half of the students in 1991'92 who received or at least were informed about
the provision of a written statement reported a calculation of prior achievements
in terms of 60 ECTS credits per year. Although we do not know how prior
achievements were calculated for the 43 percent of students who did not know
whether a written statement were provided or not, we might assume that the re-
spective figure in this sub-population will no t. be completely different. Obviously,
these formal mechanisms of the ECTS were not well accepted by the participating
institutions. This conclusion is underlined by the fact that no improvement was
achieved over the years surveyed.

By and large, the proportion of students who did not know whether a transcript
of records had been sent to the host institution seems to be extraordinarily high.
Thus one may argue that a stronger involvement of students in the whole process
of calculating and transferring ECTS credits might help the implementation of the

ECTS scheme.

5.3 Co u rse Selection

To enable the students to select the courses to be taken abroad, the host institution
has to provide an "information package". This is aimed at informing the students

and co-ordinators about the structure of courses, titles of courses, the content of
courses, the academic level of courses and the credit value of the courses.

The information package of the host institution was made available to almost
two-thirds of the ECTS students 1991 92 prior to their application (63 %). An-
other 12 percent received the information package before the selection, while 22

percent received it after the selection for the period abroad. Only one percent of

the respondents reported that the information package was not available before the

departure to the host country, and 3 percent stated that an information package

was not made available at all.
Substantial differences on when the information package was made available to

the ECTS students 1991/92 could be observed by field of study. About two-thirds

or more of the students in chemistry (74 00), mechanical engineering (71 %).

medicine (69 clr. and history (67 %) received the information package of their
host institution before they applied for the ECTS period abroad. The comparable

proportion was only 44 percent in business administration where many students

(38 0) received the package only after the selection procedure.
As Table 5.3 shows, early availability of the information package, i.e. bcfore the

application for an ECTS period abroad, was most often reported by students

spending their period abroad in Portugal (100 %), the Netherlands (79 %) and
Spain (72 %). Information packages on the host institution were least often avail-

able early for students spending a period abroad ir the United Kingdom (53 0'0)

7 2
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Table 5.3
Time of Availability of the Information Package Provided by the Host Insti-
tution in 1991/92, by Host Country (percent)

It D DK l

llost countr

F GR I IRI. NI.

Total

Before the
application 69 65 60 72 64 67 68 62 79 100 53 63

Before the selection 0 20 12 15 17 8 12 7 0 12 12

After the selection 21 21 20 13 14 17 21 26 14 (1 31 12

Not to ailable
before departure 3 0 0 0 1 0 1_ 0 () 0 I I

Not aailable at all 5 0 3 c 0 1 0 0 0 3 3

Iota! 100 100 100 100 100 100 100 100 100 100 100 100

(n) (29) (65) (15) (69) (98) (12) (53) (42) (14) (6) (172) (575)

(,tuestion 2 10: When \\ as the intOrmation package of the host institution made a\ ailahle to )ou?

Substantial differences in the timing of availability of the information package
could also observed 13) home country of students. Three-quarters or even more of
the Ecrs students 199192 from Portugal. Italy, the Netherlands or Germany
could make use of the package before they applied for the period abroad com-
pared with only about 50 percent among Greek, British and Spanish students.

In general, the degree of satisfaction with the quality of the information pack-
age provided by the host institution was not very high (2.9). Highest ratings were
1.fiven to irformation packages which were made available b., Belgian, Greek (2.5
each) and .)anish institutions (2.6) while packages provided by Portuguese (3.4),
Spanish (3.2) and Italian host institutions (3.1) were assessed least favourably.
lhe ratings 1-) field of studs did not difkr substantially: they ranged from 2.8 in
chemistry to 3.2 in history.

Regardinu the individual aspects contained in the information packages, stu-
dents were most satisfied with information on FCTS ru;es and on the host institu-
tion (2.3 each) as 'Fable 5.4 shows. Above average ratings were also given to the
informatiin provided on the department and the course description (2.7 each).
l.east satisfaction could he noted regarding aspects related to the modes 11. which
course, were processed. i.e. teaching methods (3.2), course le el (3.3) and meth-
ods of assessment (3.3). I.ow sati,.faction was also expressed regarding informa-
tion provided on administrative matters (3.2), accommodation in the host countr,
(3.1) and hmguage tuition facilities (3. 1).
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The ratings regarding the utility of the information for the choice of the host insti-
tution and the choice of courses were correlated with the degree of satisfaction
with information provided on the host institution (pearson corr. 0.4) and the de-
scription of courses (pearson corr. 0.5). On average, the utility for choice of the
host institution was rated 2.5 and that for the choice of courses, 2.4. These ratings
were slightly better than those of ECTS students of previous years (2.6 on average
in 199091 and 2.7 in 1989,90). As Table 5.5 shows, information packages made
available by the host institutions from Portugal and Belgium in 1991/92 were
considered as most useful for both choice of the host institution and choice of
courses. Greek institutions provided infbrmation packages which were rated use-
ful regarding the choice of the institution but less useful for choice of courses. In-
formation packages provided by host institutions of the Netherlands. Germany
and Spain were rated least useful for both choice of host institution and courses.

The assessment of the utility of the information packages for the choice of the

host institution did not differ in most respects by field of study with the exception
of history students who considered the information they received as not very use-
ful for the choice of courses (3.2 as compared to 2.4 on average) because they
thought the courses were poorly described.

Table 5.5
Utility of the Information Package Provided by the Host Institution in
1991/92, by Host Country (mean')

Information for
choice of host
institution

ml

Information Mr
choice of courses

In1

I lost countr Iota!

B DK I OR I !RI. NI. P

2.3 2.7 2.6 2.7 2.4 2.1 2.5 1.5 3.1 1.2 1.4 2.5

(30) (63) (16) (671 (94) (12) (52) (4)) (14) (6) (167) (562)

2.1 2.1 2.4 2.6 2 4 2 5 2.7 2.2 2.6 1.8 2.4 2.4

(20) (621 (16) (67) (94) (11) (52) (40) (14) (6) (168) (559)

QueAion 2 21 (kerall. hoss useful do oti consider the liCTS Intormanon Package Mr the
choice the host institution and the choice of coursei,

hi a skid,. (tom 1 cr useful- to c "not useful it ill"

As fable 5.6 shows, about half' of the students in 1991 ('2 selected all courses to
he taken abroad by themsek es while a further third involved the departmental co-

ordinator in the selection procedure but .Aainly decided themselves, Finally. 16
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percent of the EC IS students stated that the departmental co-ordinator decided
about the course selection himself (6 %) or made the decision after consultation
with the student (10 %). The role of the departmental co-ordinator at the home
institution in the original selection of courses to be taken at the host institution
varied substantially by field of study. About two-thirds of the students enrolled in
chemistry and mechanical engineering stated that their co-ordinators were in-
volved in course selection compared with about half in business administration,
and only one-third in history and medicine. These figures are similar to those
stated by the ECTS students of the preceding year.

Table 5.6
Role of Departmental Co-ordinator in Selection of Courses 199102, by Field
of Study (percent)

Fiekl of study

Business Ilistor. (hemistry N1edicine Mechanical
adminis- engineering
tration

Total

The departmental co-
ordinator decided himself

Students invokement
hut co-ordinator decided
predominate).

Co-ordinators in% ol \ e-
ment but student decided
predominate!.

Student selected
all the courses

lotal

(n)

4 I 12 4 9 6

12 3 0 7 18 10

19 26 46 31 34 33

55 70 32 58 39 51

100 100 100 100 100 10(1

(154) (70) (93) (144) (108) (569)

Question 7.2.I: What role did the departmental co-ordinator at .our home institution play in the
original selection of courses to he taken at the host institution'?

About 80 percent of the ECTS students 1991/92 reported that their programme of
study was approved either by the FITTS co-ordinator of their home institution
(12 "o) or the co-ordinator of the host institution (24 "o) or by both the co-ordina-
tors of the home and the host institution (44 00). A further 18 percent reported that
no formal approval of the programme of study was necessary because of free
choice of courses. Finally, 3 percent stated that their programme of study was not
approved although in principal it had to be.

76'
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As Table 5.7 shows, the highest proportion of students who got their study pro-
v.ramme approved prior to the departure usually b.v both the co-ordinator of the
home and the host institution were in the fields of chemistry (59 %), medicine
(53 O0) and mechanical enoineering (44 %). Approval of the study programme on
arrival in the host country was mos, often mentioned by students in business ad-
ministration (47 while student; in history were more like:y to have a free
choice of courses and heriu not need approval o:their study programmes (39%).

Table 5.7
Approval of Study Programme by ECTS Co-ordinators 1991/92, by Field of
Study (percent)

Field of stud

Business
adminis-
nation

Ilistor Chemistr Medicine Mechanical
engineering

lieforc departure I.1 home
and liot co-ordinator I 21 56 44 32 34

Before departure
h home co-oidinator 12 10 3 3 11 8

Before departure
b host co-ordinator 1 0 0 6 1

-,

On am% al h home and
host co-ordinator 16 10 5

-) 15 10

On arm al 1.) honie
co-ordinator 7 3 I 3 -) 4

( )n arm al h
host co-ordinator 24 13 26 19 23 12

No formal approk al
necessar 20 39 7 19 11 18

I'mgramme ot stud
'lot dppro \ ed 3 3 I

-, 5 3

otal 100 100 IOU 100 100 100

(n) 11531 (67) (94) (144) (1(17) 1565/

Question 7 2 2 Old 0011.1%e our programine of ,,tud appro ed b the I.( I'S co-ordinators at
the home institu)ion and the host institution"

On the basis of the information packages. and partl) with the help of the de-

partmental co-ordinator at the home institution of higher education. ECTS stu-
dents in 1991'92 selected on average 5.9 courses to be taken at the host institution.

7 7
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Upon arrival in the host country. some differences between courses oriainally se-
lected and courses actually taken could be observed. On average, students:

were not admitted to 0.3 courses:
did not take 0.8 courses originally selected: and
attended 1.1 courses not originally selected.

As Table 5.8 shows, the number of courses actually taken amounts to 6.0 on av-
erage. About 27 percent of the ECTS students in 1991i92 reported that they were

not admitted to courses at the host institution they originally had selected (as

compared to 24 % of the ECTS students in 1990 91 and 12 'o in 1989/90). In
most of these cases, the courses oriainally selected turned out not to be available

upon arrival at the host institution.

Table S8
Course Selection and Courses Actually Taken in 1991/92, by Field of Study
(mean)

Business
adminis-
tration

Ilistor}

Field of stud}

Chemist!, Medicine Mechanical
engineering

Total

Courses originall}
:seleLted

Courses not adulated to

6 3

.i
4.3 5.9

1

5 7

I

6.6

1

5 9

.3

( nurses not taken 7 .6 1.2 .8

( nurses originall}
not selected 1.1 1.4 1.1 .8 1.2 1.1

( nurses actual)} taken 6.2 4 9 6.2 5.7 6.4 6.0

(n) (125) (67) (74) (107) (93) (466)

Question 7.2 3: Please state the number of courses and the number of4C1S credits originall}
allouited to these courses.

Some 39 percent of the students did not take at least one course which had origi-

nally been selected (as compared to 28 (!.0 in 199091 and 30 % in 1989.90).
mostly for operational reasons, such as timetable overlap with other courses.
courses starting before the student's arrival at the host institution, etc. Other im-
portant reasons for change w ere that the course content did not meet prior expec-

tations or new preferences for courses had emerged in conjunction w ith the per-

Leived need to reduce the number of courses to be studied at the host institution in
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general. Academic and linguistic reasons played a marginal role in decisions not
tc. take courses as originally intended. This figures are similar to those of the
ECTS students of the previous years.

Table 5.9
Reasons for Taking Courses Originally not Envisaged in 1991/92, by Field of
Study (percent of students taking courses originally not envisaged: multiple reply
possible)

Field of stud)

Business Ilistor) Chemistr) Medicine Mechanical
adminis tration engineering

fotal

Fulfilled prerequisites
for add. courses

Substitute for courses
not admitted to

Substitute fOr
courses dropped

Add. courses belies ed
to be easier

Add. courses
linguisticall) easier
Add. courses belies ed
to he more demanding

Add.courses
preferable in teaching

Add. courses operation-
all) ad antageous
Add. courses fiw
specialisation

Interesting theme
of the course

Interesting alternatise
to stud) at home
Recommendation b)
host co-ordinator

Other reasons tor
selection

otal

tni

I 0 8 18 21 7 12

16 17 14 8 13 16

15 6 1' 11 24 15

14 1
.... 0 10 17 10

II 6 6 5 1 6

13 33 16 18 13 17

23 10 10 31 II 18

34 17 29 51 35 34

32 35 31 13 10 28

64 58 45 42 44 52

26 29 18 15 20 12

1 X 19 35 I X 24 21

19 38 12 21 24 27

304 179 255 263 272 279

( 1111 (48) (51) (62) (71) 0431

(,tuestion 7 .2 1 IIoti took courses at the host institution )ou did not select prior to ) our stay
there. please state the reasons.

7J
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More than half of the ECTS students 1991.92 took one or, in a tew cases, even
more courses at the host institution which they, originall did not intend to take
while studying abroad (45 ° o in 1990 91 and 55 % in 1989 90). This was true for
72 percent of students in business administration. 68 percent of students enrolled
in history, 65 percent in mechanical engineering. 53 percent in chemistry and 42

percent in medicine. Courses initially not envisaged were taken mostl tbr posi-
tive reasons, as shown in Table 5.9:

- 52 percent of the students taking courses initially not envisaged did so because
of interestin2 themes:

- about 42 percent believed that the courses were an interesting alternative to the
study provisions at the home institution (e.g. no similar courses offered at
home, or specially related to the host country), or that they fitted well into the
respective area of specialisation (28 °,0 each): and

- a considerable number of students selected new courses not originally planned
for operational reasons (34 00), e.g. because they fitted well into the stud\ pe-
riod abroad or because of the timing of the course provision.

About one-sixth of the ECTS students stated that all courses broad were aca-
demically equally demanding as the courses they would have been expected to
take at their home institution. One-fifth took at least one more demanding course
but no less demanding course, about a quarter did not take any more demanding
but at least one less demanding course, and about one-third experienced less de-
manding courses as w ell as more demanding during their study period abroad.
Some 13 percent of the students stated that more than half of the courses taken
abroad were less demanding, and 6 percent stated that all the courses were less
demanding

Altogef..er. 28.2 percent of the courses taken abroad by ECTS students were
rated as less demanding. This figure was almost identical to that of the prex ions
ear. About 50 percent of the courses were viewed as academically equally de-

manding and 21.1 percent were more demanding. as Table 5.10 show S.
ECTS students spending their period abroad in the United Kingdom considered

the highest proportion of courses as less demanding (34 oo)I, while students going
to Denmark experienced only few less demanding courses (7 %). As Table 5.11

shows, students going to Denmark, the Netherlands, Spain and Germany were
most likel.x to follow courses which were more academically demanding than the
courses they would have been expected to take at their home institution.

I he percentage of courses considered as academ'call more demanding
showed most variation h home country. Most courses ,..hich were academicall

Iteianse oldie small number of caSeN the high proportion al le s. demanding courses e
enced luring the pci iod abroad in Poitugal \%1II be lenored
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more demanding were attended students from Greece (39 O0), Denmark (36 °'0)
and the United Kingdom (28 "0). On the other hand, fewer experiences of this
kind were reported h) Dutch (9 00) and Belgian (13 00) students. Less demanding
courses were most often experienced b Spanish (38 O*0) and French students

(35 "0).

Table 5.10
Academie LeN el of Courses Taken at the Host Institution in 1991/92, by Field
of Study (mean of percentages stated by all students: multiple reply possible)

Percentage of courses
more demanding

Percentage ot ,:ourscs
equall demanding

Percentage of courses
less demanding

1(4,11

(n)

Field stud [(nal

Business
admims-
(ration

Chemistr Nledicine Mechanical
engineering

18 0 20 0 111 26.) 1- 21.1

40 0 50 4 52 6 52 4 40 50.7

32 I 20.5 2.2 21.4 33 0 2.2

100 0 100 0 100 0 100 0 100 0 100.0

(151) (70) (91) (136) (106) (554)

(Stiestion 8 1. Appro s imatel) o hat percentage of the ecturses %%filch ou took %%hilt: abroad NN LTA:

aeademicall less or more demanding than courses ohich on oould has c taken at the home

institution during the same period?

Students in business administration and mechanical engineering experienced less

demanding courses more frequentl and more demanding courses less frequentl

than students in other fields of stud . The proportion of courses considered as

more demanding uere highest in medicine (26 ()0).

As I able 5.12 show s, 26 percent of the LCI S students stated that courses taken

abroad w ere a repetition of work already co ered in previous courses. This was

most ()lien stated b students in business adminis -ation (37 "0) and mechanical
engineering (34 "0) and least often in medicine (12 "01 and history (14 "0). About

15 percent of the students stated that at least one of the courses taken abroad

w mild be appropriate for an earlier year of stud., and one-third reported other rea-

sons w Ii courses w ere considered as less demanding.

Si
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Table 5.12
Reasons for Considering Courses Taken in 1991/92 at the Host Institution as
Academically Less More Demanding, by Field of Study (percentages stated by
all students: multiple reply possible)

Field of stud Total

Reasons for con- Business I fistor Chemistr) Medicine Mechanical

sidering courses adminis- engineering

less demanding tration

C.outses more or less

repeated 37

Courses appropriate Mr
an earlier car of studs 25

Courses sere less demand-
ing in other respects 31,

Not ticked 26

1 otal 123

(n) (155)

Reasons for considering
courses more demanding

Course load at the host
Inst k% as hefts ler 26

Some host instil conNes
scre of dillerent t pc 30

I he academic les el

"as s f2f. 101111
17

Other reasons 10

\ ot tickd 43

1 mid 135

(n ) (155)

14 30 12 34 76

18 14 15 15

44 11 38 43 36

39 50 52 30 39

115 116 107 121 117

(71) (961 (149) (HO) (581)

25 14 21 21

25 40 47 29 18

10 18 11 12 14

23 13 1 5 IS 14

51 44 42 50 45

134 127 137 126 133

(11) (96) (149) (1',0 (581)

on 8.1 Apprommaiel %shut percentage of the courses s%hich you took su hile abroad %sere

acadenucall less or more demanding than courses ssInch >on sould has e taken at the home
mstiwtion during the same period' If (some on the courses ssere less demanding, please indi-

cate ss ou consider them to Imse been less demanding (multiple reply possible). If (some of)
the onuses %%eft more demanding. please state sh

A hem icr coure loa6 at the host institution was stated by 22 percent of the ECTS

student., 1990 91 as a reason for considering courses as academically more de-

63
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manding. Courses which were more ..leoretical or more practical than those ex-
pected at the home institution were also viewed as more demanding (38 %).
Medical students were most likely to find courses academically more demanding
(47%) while history students were least likely (25%).

High academic level of courses was stated by 14 percent of the ECTS students.
This was most often the case for students going to Denmark (25 %), while not one
single student going to Portugal stated the high academic level of courses as rea-
son to consider courses taken abroad as more demanding than the courses which

have been expected to take at the home institution.

5.4 Procedures upon Completion of the Study Period Abroad

Upon completion of the study period abroad, 57 percent of the ECTS students in
1991 92 reported that they had received a transcript stating the amount of ECTS
credits awarded (50 % of the ECTS students 1990;91 and 56 % of the ECTS stu-
dents 1989 90): 15 percent reLeived other types of written statements (18 % and
29 90), while 28 percent did not receive ECTS credits at the host institution (32 %
and 15 %). Comparable information made available by ECTS co-ordinators looks
much more positive than those of the ECTS students: according to the co-ordina-
tors, more than 90 percent of the students in 1991'92 were awarded ECTS credits

at the host institution documented by a transcript of record.
The discrepancies between the statements made by co-ordinators and students

on whether a transcript of record is provided by the host institution could he ex-
plained to a certain extent by the practice of sending the transcript of records di-
rectly to the home instItution of the students. Obviously, a substantial proportion
of the students were not informed about the transcripts of records and its direct
transfer to the home institution. It is amazing, though, that about 20 percent of the
ECTS students 1991 92 were awarded ECTS credits from their host institution but
w ere not intbrmed about it.

A considerable proportion of students stated that no ECTS credits were
awarded by the host institution but that academic achievements abroad were oth-
erwise considered equivalent. This could be found most frequently in medicine
(31 "0), as Table 5.13 shows and least frequently in chemistry (7 %) where most
of students stated that they had received ECTS credits (88 "0).

'Ihe duration of the period abroad plays an important role in %hether ECTS
credits and stating academic achievements were formally awarded on an transcript
of records (see Table 5.14). Only 39 percent of the students 3taying abroad for

three months reported that they received a transcript of records stating ECTS

credits compared to 49 percent among students spending 4-6 months abroad and

63 percent amontz those spending more than hallo y ear in fir host country .
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Table 5.13
Crediting of Achievements at Host Institution in 1991/92, by Field of Study
(percent)

Business
adminis-
tration

Yes. rcrs credits
stated on a transcript 58

Yes. Fcrs credits
not stated on a transcript 14

No but achioements
xere others\ ise considered 21

No 8

Total 100

(n) (145)

I listor>

Field of stud>

Chemistr> Medicine Mechanical
engineering

Total

57 71 47 59 57

24 17 8 18 15

18 7 31 17 20

1 5 15 7 8

100 100 100 100 100

(67) (95) (131) (107) (545)

Question 7 2.7. Did > ou receike Ft FS credits from your host institution (i.e. the institution you
v.e-e enrolled at during the ECTS period 1991:92) for your achicAcments during the ECTS pe-
riod"

Table 5.14
Crediting of Achievements at Host Institution in 1991/92, by Duration of Pe-
riod Abroad (percent)

Yes. I.C.IS credits stated
on a transcript

Yes. I CIS credits not
stated on a transcript

No hut achieements ere
othemise considered

No

total

tnt

to 3
months

Duration of period abroad

J.6 months 7- I 2
and more

13 months
and more

fotal

39 49 63 65 58

6 20 13 29 15

36 21 18 6 20

18 10 6 0 8

100 100 100 100 100

(33) (157) (333) (17) (54(t)

Question 7.2 .7 Did >ou i eceive F( I S credits from >our host institution (i.e the institution you
s%ere enrolled .tt during the F('I 5 period 1991/92) for >our achioements during the FCTS pe-
riod?

85
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We assume that students spending a longer period abroad, i.e. periods of more
than half a year. are better informed about the ECTS credits system in tzeneral and
particularly about the allocation and award of ECTS credits. On the other hand.
specific procedures between home and host institution not known to the students,
may be implemented in the case of short study periods of up to haif a year.

5.5 Problems Students Face Regarding Credit Transfer

As discussed in Chapter 4. students were asked to state the extent to which they
had significant problems with regard to various aspects of their study period
abroad. Although matters of credit transfer were not the major problem mentioned

ECTS students 199192, they were also very far from reducing in size. Actu-
ally, 17 percent reported serious problems of this kind (1 and 2 on a scale from I

"vpry serious" to 5 - "no problems at all"), compared with 18 percent (1990;91)
and 25 percent (1989/90) of the ECTS students in previous years. Again. it is sur-
prising to note that a high proportion of students (who were obviously not well in-
formed about the formal procedures and the award of credits) did not perceive any
major problems in this respect. The awarding of credits and credit transfer appears
to have been organised in 1991.'92 on an informal basis between participating in-

stitutions. similar to the methods used in earlier years.

S6
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Credit Transfer, Recognition, and Academic Impacts

6.1 Credits Awarded by Home and Host Institution

As already mentioned in Chapter 5, only 23 percent of the 1991'92 ECTS students

stated that they were awarded credits in ECTS terms for their achievements at the

home institution of higher education prior to the study period abroad. :n addition.

some institutions calculate credits and inform their partner institutions respec-

tively, but not their own students.
Of those students who were awarded credits according to the ECTS scheme

(23° a), 80 percent earned 60 credits (or more) per year.' On average 57.5 credits

per year were awarded: the average annual number of credits was 60.4 in diemis-

tr., 58.9 in business administration, 58.1 in mechanical engineering, 55.3 in
medicine and only 51.4 in history.

ECTS students were asked how man> of their prior achievements implicitly or
explicitly were accepted by the host institution in terms of piacement in courses at
the host institution. However, only about two-thirds of the ECTS students re-

sponded to the question and whether the renlaining third did not know the extent
of acceptance of their prior achievements by the host institution ot simply refused

to answer the question for various reasons could not be clearly determined. Of the

ECTS students responding in 199192. 82 percent stated that all their prior
achievements were accepted (as compared to 81 °.'0 of ECTS students in 1990,91

and 85 0o of ECTS students in 198990), as Table 6. I shows. in 8 percent of the

cases, prior achievements were not accepted at all. Non-acceptance of prior
achie% ements had obviously not resulted in non-admittance of students or im-

A comparison of these figures %soh those of the pres imis ears is not possible because the

translation of the question in some of the I uropean languages %sere not done correctl in the

lit st Ind second sun
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posed a limitation on the academic level of courses in which the students partici-
pated. On average. 89 percent of prior achievements were accepted: 93 percent in
mechanical engineering. 90 percent in chemistr. 89 percent in business admini-
stration and 88 percent in medicine as compared to 81 percent in history. Irish
(58 0.1 and British students (70 00) reported less often than those from other
countries that their prior achievements were accepted. Regarding host country, the
highest ratio of acceptance by the host institutions was reported by students going
to Denmark. Greece (100 Oi) each). the Netherlands (99 00) and the United King-
dom (95 06) Nkhile the lowest acceptance of prior achievements was reported by
students going to Ital.v and Ireland (77 each).

Table 6.1
Percent of Prior Achievements Accepted by the Host Institution in 1991/92,
by Field of Study (percent)

listor
adnnnis-
tranon

I. !cid of stud

Cheinistr Medicine Mechanical
engineering

rotal

None 6 15 5 I I 5 X

I - 24 "ii 0 1 0 0 I 1

25 - 40 "0 1 o 3 o o I

50 - 74 "0 5 4 5 i_ 0 3

75 - 9 6 I
,_ 6 5

I 00 "0 78 --, 85 85 88 82

I owl Inn Inn l 00 lUll nn 100

int (94) 19- I (821 (3911

\%eragt. 118 5 80 89 6 V' 6 88 5

Question 7 I .1. I ii t,ian if OW prior achtoements %%ere unplicitl or e \plicitl> accepted b
the host institutioa. in terms of placement in courses at the host institution"

Ihe ement to w hien prior achieements at the home institution w ere accepted h
the host institution did not appear to depend on the home institution's way of cal-
culating those prior achievements (in 1:('FS credit terms, other credit terms or not
according to credits).

In response to a question about the courses taken abroad, 70 percent of the
I C FS students in 199 I 92 indicated the number of credits originall allocated to

8.6
4
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these courses (as compaied to 6000 in the precedim!, ear and 70 00 in 1989 90)
w bile a further 20 percent of the students listed courses but did not know the
number of credits oritlinall allocated to them. About 64 percent of the 1991 '92
F.CTS students stated the number of credits actually awarded by the host institu-
tion: 28 percent reported that they had not received any ECTS credits. and 8 per-
cent did not provide .my information on the number of credits awarded by the host
institution. As already mentioned in Chapter 5. the proportion of students awarded
Ff:TS credits at the host institution was more than 90 percent accordint4 to the
ECTS co-ordinators. In confining our subsequent analysis onl to those students
who provided complete information, i.e. both on the number of credits originally
allocated and those actuall awarded, we note that ECTS students in 1991 92 were
allocated, on average, 45.8 credits tor their actual stud ig the host country

Table 6.2
('redits for Courses Taken at the Host Institution in 1991/92. by Field of
Study (mean of students pros iding complete information)

RusineNs
adnums-
(ration

Ilistor

Field of stud

Chemistr Medicine Mechanical
engineering

Total

Credits originall
allocated 42 2 51 0 46 8 40 9 49.3 45.g

Credits a%arded tor
other actix ilics 8 1 0 1 .(i 0 .4 .8

Credits failed to achio c 2 il 2 0 1 1 1 3 2 5 2.0

Ciedits actual> a%).ardcd 40 4 49 0 47.1 39 g 47.1 44.6

in) (92) (49) c6) (54) (74) (345)

Question 2 K II cs. state tlie number of ciedits ou recei \ ed.

As 'Fable 6.2 indicates, tw o ECTS credits were lost on average because students
failed e \am inations or did not complete courses. On the other hand. .8 credits
were aw ilrded additionall on as erage - for activities outside the regular Coln se
programme (language courses etc.). fhis resulted in an a erage overall aw ard of
-14.6 credits corresponding to 96 percent of the course load of 46.6 credits origi-
nall allocated and additionally taken. In comparison to the respectise figures of
the pres ions ears (8) "0 in 1990 91 and 92 °0 in 1989 9(1). the loss of F.C1,
credits was lowest in 1991 92 Students in mechanical engineering (2)) "0)
imi,,,oess administration ( I() c) reported most often that the lost credits because

0.9
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courses were not completed or exam:aations failed. Among students in medicine
the respective proportion was smallest (7 %).

The award of credits for other activities than the regular course programme was
mentioned by only 5 percent of the students. It ranged from 1 percent in medicine
to 8 percent in chemistry. No significant differences in this respect could be ob-
served according to the host countries.

Information, provided by the participating institutions on a "Technical Data
Sheet Form" for each student, shows an almost identical figure regarding the
credits allocated to the approved study programme prior to the period abroad
(about 44 ECTS credits). In contrast, ECTS co-ordinators reported a smaller num-
ber of ECTS credits awarded by the host institution (39 as compared to 44.6 stated
by the students), constituting a loss of about 10 percent. This discrepancy may be
due to a variety of reasons C.e most likely being non-responses by students who
were not very successful during their period abroad.

Table 6.3
Number of Credits Received at Host Institution in 1991/92, Calculated per
Year in ECTS Terms, by Field of Study (percent and mean of students being
awarded creas in ECTS terms)

Field of stud)

Business I listor Chemistry Medicine Mechanical
adminis- engineering
tration

Fotal

1.ess than 30 3 10 3 5 8 5

1 e,..; than 60 31 10 20 37 33 27

60 39 66 60 47 44 50

More than 60 1.7 15 17 12 15 18

otal 100 100 WO 100 100 100

( n) (67) (41) (65) (43) (66) (282)

A. erage 56 6 57 3 58 8 55.6 56.1 56 9

(,mestion 2 8. 11 es. pledse state the number ol credits >nu reeek ed.

In a further question. ECTS students were asked to state the total numbc: of crel-
its actuali a arded b the host institution as well as the period of stuuy these re-
ferred to. 'this made it possible to calculate the average number of credits granted
to stadents responding to this question. compared to the norm of 60 ECTS credits
per >ear. As Table 6.3 indicates. 18 percent (17 03 according to the reports by the
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institutions) of the ECTS students were awarded more than 60 credits per year and
50 percent (31 %) exactly 60 credits; 32 percent (52 %) were awarded less than 60
credits, among them 5 percent (17 %) less than 3G -redits. The average number of
credits received per year was 56.9 (50.0), i.e. 95 percent (83 %) of the ECTS norm
of 60 per year. It was 59 (as compared to 59 stated by co-ordinators) in chemistry,
57 each in business administration (46) and history (51), and 56 each in medicine
(46) and in mechanical engineering (47). We have to bear in mind that calcula-
tions about the amount of credits received were based on the statements of :ess
than half of the ECTS students in 1990/91. The other half of the students were
excluded from the calculation for various reasons: about 28 percent explicitly de-
clared that they did not receive credits from the host institution and a further 23
percent did not provide the information needed for the calculation of the normal-
ised amount of credits received. The figures provided by the institutions suggest
that the respective figures of the respondents to the questionnaire would be less
favourable if complete information was available.

6.2 Degree of Credit Transfer, Correspondence of Achievements and Pro-
longation

Upon completion of the ECTS period abroad most of the students in 199192 re-
turned to their home institution (83 %). Only a few students stayed at the host in-
stitution (3 %) or went to a third institution of higher education (5 %) while about
nine percent completed their studies during the period abroad cr decided to break
up the study programme after the period abroad. With one exception, there were
no remarkable differences on how study was resumed after the period abroad ac-
cording to field of study ; only students in chemistry returned less often to their
home institution (67%), and subsequently a higher than average proportion went
on to a third institution of higher education (14 %) or completed their studies
(17 0)

s 'Fable 6.4 shows, 77 percent of the ECTS students in 1991'92 responding to

this question (53 % of all students surveyed) stated that all of the credits awarded
abroad were transferred (or were likely to be transferred) to the institution of
higher education in which they were enrolled in the subsequent year, i.e. in most
cases (83 0,) the home institution of higher education: the credits thus transferred
%sere accepted (or likely to be accepted) by that institution. The average number of
credits transferred corresponds to 91 percent of the credits awarded by the host
institutioil of higher education (see Chart 6.1), slightly less than the 95 percent de-

gree of credit transfer reported by ECTS students in the preceding years. Almost
all of the credits were transferred in 1991 92 in chemistry (96 °o), history (94 %).
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and medicine (93 00) while I() pPrcent in mechanical engineering and 13 percent
in business administration were not transferred.

Table 6.4
Credit Transfer from Host Institution to Students' Current Institution in
1991/92, by Field of Study (percent and mean of students being awarded credits
tbr their achievements at the host institution)

Business
admmis-
tration

Ilistor)

Field of study

Chemistr) Medicine Mechanical
engineering

Total

100 'i, and more 68 83 91 75 75 77

99 ",, 15 7 4 15 9 II
- 74 "" 4 7 0 6 10 6

25 "o - 49 " 5 0 1 3 3

less than 25 "0 7 1- 7 3 4

lotal 100 100 100 10(1 100 100

(n) C3) (41) (45) (48) (69) (276)

..1%crage 86.7 94.2 95.6 92.6 90.3 91.1

Question 7 3.2. Ilm man) of the Ft: I'S credits mentioned in response to question 7.2.8 ere
trim,ferred to (accepted h) ) the institution in hich ou are currently enrolled?

According to the information provided by the participating institutions regarding
the recognition of ECTS credits awarded by the host institution, 12 percent of the

students did not receive full recognition, 80 percent had all credits awarded rec-

ognised and 8 percent had more credits recognised than had been awarded at the

host institution. Thus, the average number of credits recognised corresponds to
100 percent of the credits awarded at the host institution. This calculation, based

on information of about 90 percent of all 1991 !92 EcTs students indicates the
iety of procedures regarding ECTS credits awarded by the host institution.

I he ratio of 91 percent credit transfer reported b., the ECTS students is imprcs-

si% c in comparison to the "degree of recognition" in the case of the 1C1 students in

1090 01 (74 "0 for all 1('P students). One has to bear in mind, however, that onl
i+ percent of the 1:C FS students had responded to the respective questions (84 %

ot the 1CP students), notably those who were intbrmed about the calculation of
dcadernic achievements in (-CIS credits. Nonetheless, if we take into account
both. information provided b FCTS students and co-ordinators. there is no doubt
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that the ECTS programme contributes successfully to the recounition of academic
achievements gathered through the study period abroad.

Chart 6.1
Average Recognition According to Different Criteria, by Academic Year
(percent)

loo -gs gs 01989/90 0 1990/91 1991/92

84 83 83 83

77

Credts Cures- Non-pro- Credits Corres- Non-pro-

granted pondence longaton granted pondence longaton

Average recognition .
Proportion of students awarded full

recognition

Question 7 3.2: I low many or the I S credits mentioned in response to question -.2.8 %sere
transferred to (accepted by ) the institution in %shich you are currently enrolled?

Question 7.3.4: Fo s% hat extent did your successlUlly completed academic study at the host in-
stitution (credited or othemise recognised by the host institution) correspond to the amount of
typical study in a corresponding period at the institution in shich skere enrolled immedi-

ately prior to the FCTS study period 1991192'

Question 7 1 8. The I Cl S study period 1991.92 is likely to prolong the total duration of our
stud

Most of the students in 1991 92 who reported that not all FC1: credits w ere

transferred or that achievements during the study period abroad were not fully
recognised in other ways, continued their study at the home institution at a level

corresponding to full credits transfer or did not perceive any consequences (67",i)
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from the non-recognition or incomplete transfer of credits. Only 19 percent stated
that they were placed at the institution currently enrolled at a lower level; this
proportion reporting this outcome ranged from 5 percent in history to 29 percent
in medicine.

Seven percent of the ECTS students 1991 92 stated that they repeated an ex-
amMation at the home institution which they had already passed successfully at
the host institution. In most of these cases, this was required by the home institu-
tion. while in some cases students themselves wished to repeat. The largest pro-
portion of students repeating an examination already passed successfully at the
host institution could be found among students in medicine (16 %) and the small-
est in history (1 %).

As Table 6.5 indicates, 44 percent of ECTS students responding to this ques-
tion (78 00 of all students surveyed) stated that the successfully completed aca-
demic stud at the host institution (credited or otherwise recognised by the h,st
institution) corresponded to a similar amount of typical study in a corresponding
period at the institution in which they were enrolled prior to the ECTS study pe-
riod abroad (as compared to 45 % of the ECTS students 199091 and to 62 % of
the FCTS students 198990). On average. successful study abroad credited or
otherwise recognised corresponded to 83 percent (84 % in 1990'91 and 86 % in
1989 90) of that typically expected in a corresponding r2riod at home: 90 percent
in chemistr, 88 percent in medicine, 83 percent in mechanical engineering. 82
percent in history and 76 percent in business administration. An 83 percent
"degree of correspondence" of ECTS students successful study abroad in com-
parison to studs typically expected at home compares favourably with the 72 per-
cent reported by the ICP students of the preceding year.

Hie correspondence of successful study abroad tc the typical amount of stud
at home was slightly lower than we had expected. Taking into account that stu-
dents w ere awarded, on average. 95 percent of the 60 ECTS credits norm per year
and that 91 percent of these ECTS credits were recognised, we could expect a 86
percent correspondence of the work load abroad to that at home instead of the 83
percent actual l reported (as compared to 84 "0 in 1990 91 and 86 00 in 1989.90).
It can he shown, how ever, that those students who were awarded credit in the
"currenc" of ECTS credits, i.e. those providing information about allocation,
award and recognition of ECTS credits, stated a slightly higher correspondence of

ork load abroad compared to that at the home institution (85 0.0) than other stu-
dents (81 no),

Finall. 40 percent of the FrES students in 1991 92 stated that the stud.,
abroad period was most likel to prolong the total duration of stud (as compared
to 31 00 of the [CI'S students 199091 ,.nd 37 "0 of the 1:CTS students 198990).
It should he noted that the proportion of students expecting a prolongation of their
o \ erall stud\ period IN somewhat lower than the proportion of students \\ ho either

04
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stated that they did not reach the norm of 60 ECTS credits per year or were not
given full recognition (48 go). One possible reason for this finding could be that

study components taken abroad which were not granted by the host institution or
not recognised by the home institution were, in some cases, not a necessary or
mandatory part of the study programme at home. On the other hand. students
might expect that shortl), after their period abroad, they would be able to "catch-
up" during further study at the home institution and therefore did not expect any
prolongation.

Table 6.5
Correspondence of Successfully Completed Academic Study at Host :nstitu-
tion to the Amount of Typical Study in a Corresponding Period at Institution
Enrolled in Prior to Study Abroad in 1991/92, by Field of Study (percent and

mean of students being awarded credits abroad)

Business
adminis-
tration

Ilistor)

Field of stud)

Chemistr) Medicine Mechanical
engineering

tal

0 "0

1 - 49 0 0

0

12

-,_

II

0

9

0

9

0

5

0

9

50 - 99 °. 57 38 38 39 54 46

100 ". "2, I 49 54 51 40 44

1 ot 1 100 100 100 100 100 100

(11) (114) (61) (69) (117) (94) 14551

erage -5 9 82.3 90 1 87.6 82.8 83.3

Question 7.3 4. 1-0 %%hat e tnit did )our successfull) completed academic stud) at the host in-
sti(ution (credited or othem I.(e recognised h) the host Institution) correspond to the amount of
()pica) stud) in a corresponding period at the institution In khich )ou %%ere enrolled immedi-
atel) prior to the I.C1S stud) period 1991 92?

I he as erage prolongation of the total duration of their stud) expected b) ECTS

students 19Q1 02 w as 2.3 months, i.e. 27 percent al the period actual)) spent

abroad (as compared to 23 °() in 1990 91 and 29 "4, in 1989 90), as I able 6.6

s. In contrast, the comparable prolongation expected was about 46 percent

for the 1(21) students 199)) 91 .

95
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Table 6.6
Ratio of Prolongation to the Duration of the Study Period Abroad Due to
ECTS Study Period in 1991/92, by Field of Study (percent and mean)

of stud.

Business 11istor Chennstr Medicine Ntechanical
adminis- engineering
tration

Total

\ one 76 61 61 58 71 66

1 ess than 511. I
1 6 / I

-,-

50 - -74 "" 6 I 0 , 24 17 13

-5 - 99 0 0 I 0 4 4 11 -,-

100 "0 and Illure 16 28 21 13 11 16

1 ot,11 100 100 100 100 100

(n) (1191 (01) (6-) 11191 (89) (455)

1erdge 2; 3 33 3 30 2 2Q.I 20 0 26 5

Queskon 3 8 I he I-CIS study period 1991 92 is likel to prolong the total duration of our
stud 1.o

Least prolongation \\ as expected b students in mechanical engineering (20 °O)
and business administration (23 °a). while the expected prolonuation in histor
(33 00). chemistr (30 °a) and medicine (29 °a) was above average.

Prolongation was expected, in particular, b Greek (58 ° a of the duration of the
stud period abroad). Dutch (51 °a) and German students (44 °'0). A substantial
number of students from Greece (5(1 °a) and the Netherlanis (37 ° 0) stated that the
prolongation the expected was as long, or longer. than the duration of their pe-
riod abroad. I.east prolongation \\ as reported b\ Irish, Danish. French and Belgian
students (the.\ expected only about 4 to 9 00 prolongation).

tiurprisingl. students who stated that the wcre not awarded FCTS credits b.\
the host institution or that their academic achie ements abroad were otherwise
considered as equialent. did not expect a higher level of prolongation on average
than those awarded I:CIS credits. Again, we cannot he certain whether these stu-
dents i eall eie not awarded I ( I S credik or the\ were simpl not informed b
the lionie and the hit's( institution

o 6
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6.3 Self-Rating of Academic Progresc
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I CIS students in 1991 92 rated their academic prouress abroail more positie1
than academic prouress during a correspondinu period at the home institution. Fhe
average ratinus were 2.6 on a scale from I "much better" to 5 "much less"
(shady better than the ratinus of 2.7 of ECTS students of the pro, ious years).
Mose ECTS students ratinu academic prouress abroad nettathel most awn
stated problems due to ditThrences of course content and different modes of
teachinu, learninu and assessment. As Table 6.7 shows. ECTS students enrolled in
mechanical engineerinu (2.9) rated academic progress abroad less favourably than
students in the other fields of stud (2.5 and 2.6).

Table 6.7
Academie Progress in 1991/92 Abroad, by Field of Study (percent and mean*)

Business
adminis-
tration

I lisior

held of mud

Chetristr Medicine \ lechameal
engineering

lotal

\ luch better ( 1) 21 1- 20 21 10 Ill
1 25 33 31 28 19

tiame (3) 26 32 2) 26 -zu _

4 23 14 20 20 21,
.11

Much less (5) 5 3
,_ 4

1 ot a 1 11111 100 11111 11)0 100

(a) (153) (60) (061 ( I It)

.\crage 2 6 2.5 2.5 2.() 2.6

Question g 5 I 1m% xould ou rate our general academic progress during our IV I S siud
iod 1 991 92 abroad. compared N%ith IIhat ou Nould hd e e \pected in a corresponding pe-

riod dt the institution in shich ou \ere enrolled immediatel prior to that period?

^ (In d scale from I "much better" to 5 "much less"

Academic progress abroad %), as rated highest b students who spent their stud
period abroad in Denmark (1.91 and the linited Kingdom (2.,4). while it was rated
low est b students going to Portugal (3.21. Spain (3.0) and France (2.9). One
should bear in mind, though, that the number of students going to sonic of .these
countries %kw, ver low . 1 bus random effects cannot be excluded. It was some-
w hat surprising that the academic progress students reached in the United King-
dom was ahme average although a relativel high proportion of courses attended

9 7
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during the period abroad were rated as academically less demanding than courses
students had expected to take at the home institution.

As regards home country, Greek, Spanish, Italian and Portuguese students
rated academic progress abroad most highly (see Table 6.8). Also ICP students
from southern European countries seemed to consider the quality of higher educa-
tion abroad somewhat higher than in their home country.

Table 6.8
Academic Progress Abroad in 1991/92, by Country of Home Institution of
Higher Education (percent and mean*)

It D DK

Countr

E l

home institution

(.IR I IRI. NI. P tK
Iota!

Mat.h better ill 7 14 22 19 15 33 20 0 15 17 16 N
1 15 19 26 36 26 33 37 10 21 39 -71 19

.iitik: i ; I 56 27 1 17 29 23 28 48 33 33 12 27

4 12 21 26 I" 25 10 11 29 18 II 35 21

\ Itn.h less (51 i 9 9
1 4 0 I 14 3 0 0 4

otal UM UM WO WO WO UM UM UM (0O UM UM 100

m) (27) ((26) (23) (111) (9c) (30) (46) (21) (39) (IX) (37) (573)

\ dee 2.9 1 8 2.7 2.3 2.8 2.1 2.4 3.5 2.8 2.4 2.8 2.6

Question )1 5:11m% Nould on rate your general academic progress during our IsCIS study
petiod 199 1 92 abroad. compared %%ith %khat on Nould haNc expected in a corresponding pe-
riod at 'he institution in +hich you v,ere enrolled immediatel) priot to that period?

On scale Iriun Houch better" to 5 "much less"



Achievements and Assessment of the Study Period
Abroad

7.1 Improvement of Foreign Language Proficiency

As already stated in Chapter 2, proficiency in the host countr language was one

of the students' major motives in selecting their host institution. In addition, some

departments provided courses not in the host countr language. but in another

language in w hich the incoming students were more proficient. Therefore, one

could expect that the proficiency in the language of instruction was already rela-

tively high prior to the study period abroad.
ECTS students were asked, after their period abroad, to rate their proficienc in

the (major) language of instruction at the host institution prior to and after the
study period. They were expected to undertake a self-assessment of their reading.

listening, speaking. and writing proficiency, both in academic settings as well as

outside the classroom, each on a scale from I - "ver good" to 7 "extremely

limited". As Table 7.1 shows, students in 1991-92 rated their prior language pro-

ficiency on average between 3.8 and 4.7. with proficienc in academic settings

rated only slightly inferior to proficiency outside classroom. Prior to the study pe-

riod abroad, students considered their reading proficiency about half a scale point

better than active proficiency. i.e. speaking and writing. Listening proficiency was

also considered on a lower level than reading proficiency. EC I'S students 1991192

rated their prior language competence slightly better (4.3 on average of all eight
ratings) than ECTS students 199091 (4.4), but slightly worse than 1:CIS students

1989 '90 (4.1).
FCTS students in 1991 92 going to the United Kingdom (3.8 on average of all

eight ratings), Ireland (4.0) and Greece (4.0) rated their language proficiency prior

to the stud.s . period abroad highest. while those going to Portugal (b.71 and Den-
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mark (5.8) rated it lowest. In general, we note that prior language proficiency was
more highly rated the more common the language of instruction was in Europe.
The relatively high rating of prior language proficiency of students spending a
period abroad in Greece could be explained to a certain extent by the considerable
proportion of Greek natives among those students (17 %).

On the other hand, prior language proficiency did not differ substantially ac-
cording to the home country of the students. As in the preceding years, ECTS stu-
dents enrolled in 199192 in business administration rated their language profi-
ciency prior to the period abroad highest (3.8) and students in mechanical engi-
neering lowest (4.9).

Table 7.2
Self rating of Competence in (Major) Language of Instruction Prior to and
After the Study Period Abroad 1991/92, by Duration of Period Abroad
(mean*)

Reading in academic
setting

Listening in academic
setting

Speaking in academic
setting

Writing in academic
setting

Reading outside
classroom

I istening outside
classroom

Speaking outside
classroom

Writing outside
t. lassroom

1!1.1 to 3

months

Duration of period abroad

4-6 7-12
months months

13 months
and more

Total

prior 3.6 4.0 3.9 4.4 3.9

after 2.3 1.9 1.7 1.8 1 8

prior 4.6 4.4 4.5 4 1 4.5

after 2.8 2.0 1.8 1.8 1.9

prior 4.5 4.7 4 8 4.5 4.8
alter 2.9 2.4 1 ..1.. 2.1 1.3

prior 4 3 4.8 4.7 1.7 4.7

after 3.0 2 6 2 4 2.4 2.5

prior 3 .1 3.8 3 8 3.8 3.8

after 2 3 1.9 I 8 1.7 1.9

prior 3.9 4.2 4.2 3.6 4.1

after 1.3 1.9 I .8 I 4 1 8

prior 4.1 4 4 4.3 3.8 4.3

after 2.4 2 0 1.9 I .7 1.9

prior 4 I 4 3 .1 4 4.1 4.3

after 1
.
'7.. 2 3 1 1- - 1.1 2 3

Question 4.8. I Itm do on rate our competence in the (major) language of instruction at the
host institution onl fdiIircnt from the language of instruction at our home inst;Iti-

tion1?

On a scale from I "ser good" to 5 "e tremel) limited"
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It is obviously a surprising finding that students preparing themselves linguisti-
cally for the study period abroad rated their prior proficiency in the language of
instruction abroad less favourably than those not undertaking foreign language
preparation (4.5 as compared to 3.5). As it is certainly not appropriate to assume
that preparation led to a deterioration of proficiency, this finding seems to be
mainly due to strong efforts for improvement of foreign language proficiency on
the part of students starting off from a very low level. In addition, participation in
foreign language preparation might have led to a more self-critical appraisal of the
foreign language proficiency.

The study abroad period proved to be effective in raising the level of foreign
language proficiency to a substantial extent. The ratings upon return were on av-
erage about two points more favourable on the seven-point scale. Speaking and
writing proficiency remained somewhat less highly rated than listening and read-
ing proficiency. but improved to about the same extent. Speaking proficiency in
an academic context (2.3) remained more cautiously assessed than speaking pro-
ficiency outside the classroom (1.9), as Table 7.2 shows.

Language proficiency after the study period abroad varied less by host country
than it did before the study period abroad. Students who spent the study period in
Portugal. Denmark, Italy and the Netherlands stated the largest improvement in
this respect. Also a relatively large improvement were reported by students stay-
ing abroad in Spain and Belgium.

Students spending three months abroad improved their foreign language profi-
ciency on average only 1.5 points on the seven-point scale. Those going abroad
for 4-6 months improved 2.2 points, and those going abroad for 7-12 months 2.3
points. Similar figures regarding the development of language proficiency through
the period abroad could be observed in each ECTS and ICP cohort surveyed.

7.2 knowledge about the Host Country

Study in another country can also be expected to improve the knowledge or the
host country. Asked to rate their knowledge on 13 aspects of the host country no-
tably its politics, culture and society economic system and geography as well as
the higher education system (on a scale from 1 "extensive knowledge" to 5
"minimal know ledge"), EC IS students in 1991.92 admitted to a relatively low
level of knowledge of the host country prior to the study period. 'Die ratings were
similar to those of the ICP students in 1990,91 and the ECTS students of the pre-
ceding y ears.

It was surprising to note that prior knowledge about the system of higher edu-
cation in the host country was lowest, together with knowledge about the treat-
ment or immigrants. Again, it may be that the students rated prior knowledge very
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low retrospectively, because they gained more insight on higher education than on
many other areas of the host country during their study period abroad.

In general. prior knowledge of the "smaller" countries of the European Com-
munity was more limited, as Table 7.3 shows. As regards field of study, we note
that students were better informed on those aspects of the host country closely re-
lated to their field of expertise, such as students of history on political and cultural
issues or business students on the economic system of the host country.

Upon return from the study abroad period, students rated their knowledge of
the host country much higher. The average score of 2.2 indicates an average im-
provement of 1.5 points on the five-point scale. The largest improvement was re-
ported regarding the system of higher education (2.1) and above-average im-
provement regarding cultural and social issues, while knowledge on political is-
sues. such as foreign policy in general or policy tow ards the own country, and

know ledge about the economic system of the host country increased to a lesser
extent.

The improvement in knowledge of the host country was strongly related to the
duration of the study period abroad. It increased from 1.1 on the five-point scale if
the study period was three months, to 1.3 for a half year period and to 1.5 it' the
study period was 7 months or longer. Because prior knowledge was assessed at a
similar level by students going abroad for 3 months. 4-6 months or even longer.
the knowledge about the host counti y after the period abroad also increased with
the length of the stay abroad. It ranged from 2.5 if students spent 3 months abroad
to 2.1 for students staying abroad more than half a year.

Regarding host country, above-average improvement in knowledge was re-
ported by students going to "small" EC' countries, about which relatively little was
known prior to the study period abroad. If we aggregate the responses to the vari-
ous aspects. we note the greatest improvement in knowledge reported by students

going to Portugal, Ireland. Denmark, Belgium and the Netherlands there was also
an above average improvement of knowledge were reported by EC1 S students

stay ing for a period in Spain.
Respondents who stayed for a period abroad in Greece rated both their prior

knowledge about the host country and their prior language competence higher
than ECTS students going to other host countries. The improvement in their
know ledge turned out to he relatively. modest.

Know ledge on the di fkrent host countries continued to vary substantially from
country to country atter the study period abroad, as Fable 7.3 indicates with those

spending a study period in Belgium. France and ihe Netherlands feeling least
knowledgeable about the host country. By and large, the improvement of knowl-
edge about the host country w as similar for all ICP and EGTS students survey ed

since 1989.
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7.3 Opinions of Culture and Society

With respect to ten aspects, such as foreign policy, cultural life, and the higher
education system. EC Ts students were asked to rate their opinions of the host
country and of the home country both immediately before and after the study pe-
riod abroad. Again a five-point scale was applied from 1 "highly positive" to 5 =-

"highly negative".
ECTS students' opinions of both the host and the home countr: were 2.9 on av-

erage both before and after the study abroad period. This shcrcs that opinions on
the home and host country were balanced. It also shows that the study period
abroad did not lead on average to substaltial changes of opinion on the host or the

home country. The opinions on botb die home and host countries expressed by

ECTS students in 1991 92 were on average very similar to those expressed by 1CP

students and ['CIS students of the previous years.
this does not mean, however, that opinions remained identical since 60 percent

of the scores on the host country changed over time and as many as 33 percent of
the ratings on the home country also changed. In .view of the fact that most stu-
dents had spent almost all their life in the country of the home institution of higher
education, the latter proportion might be considered to be remarkably high.

Looking at the replies for both home and host country. most changes of attitudes

took place regarding the system of higher education.
Opinions on the respective host countries varied substantially, across the range

of aspects students were asked to consider, as Table 7.4 show. On average, opin-
ions on culture. customs and traditions as well as on the urban life of the host
country became more fallourable. while opinions on host country's policies were
almost identical upon return. Altogether. positive changes of attiiudes %% ere re-

ported most (Wien by students w ho spent their study period abroad in Denmark.
Ireland and Spain. while changes in the negative direction were most frequent

among students N1 ho went to Italy , Germany and the Netherlands. In looking at
individual countries and aspects. w e note for example that among the 'Om major
host countries for ECUS students, German higher education was, on average.
more positively assessed than British. French, and finally Spanish higher educa-
tion. The differences in this respect were larger after the study period abroad than

prior to it. Spanish and Greek cultural lift was most highly appreciated after the

study period abroad.
I.00king at the information by country athe home institution of higher educa-

tion, we note that Dutch and Danish students expressed the most positix e opinion

about their home country both before and after the study period abroad. On the
other hand. Italian. British. Spain and German students viewed their home country

least favourably both belOre and alter the study period. as I able 7.5 show s.
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Altogether We might state that the study period in another EC country w as instru-
mental in causing students to re-assess both the host and the home country and to
change opinions on many aspects of the host country and, to a lesser extent, the

horn: country as well. This did not lead, however, to more positive or more nega-
tive attitudes towards the host country or the home country overall. The value of
the siudy period abroad in changing opinions seems to lie not in increasing sy m-

path) towards other countries or towards the home country in general, but rather

in the provision of opportunities for a broad range of experiences which might
lead to changes of opinions on particular aspects of home and host country:.

7.4 Personal Value of Study Abroad

Students w ere asked to state the extent to which they considered it worthwhile to

study, abroad for reasons such as study progress. career, foreign language profi-

ciency, understanding the host country, travelling, or making a break from usual

surroundings. They were asked to rate each of eleven aspects of the question on a

scale from I "extremely worthwhile" to 5 "not at all worthwhile".
Altogether, EC' FS students considered the study period abroad supported by

the ERASMUS scheme as worthwhile. The average rating for all eleven aspects

was 2.0. which could be called "worthwhile": the average rating of 1991'92 ECTS

students was almost identical to that of ICP students and ECTS students of the

pa:\ ious years.
As Table 7.6 shows, acquaintance with people in the host country . foreign lan-

guage proficiency ( 1.3 each), and knowledge and understanding of the host coun-

try (1.6) w ere most highly valued, while academic issues - although appreciated as

well - w ere less positively viewed: exposure to other teaching methods was as-

sessed as a more worthwhile academic outcome (1.8) than exposure to subject ar-

eas not offered at the home institution (2.5) and the impact on study progress after

return (2.9).
'the overall assessment varied only sliOnly by host country. F.CTS students

si ho spent their study period abroad in Germany and Denmark rated the overall

value of the period spent abroad most positively (1,9 on average for all eleven

items). Only those spending the study period in the Netherlands considered the

;due of this study period somewhat less favourably (2.2).
Differences in the assessment of the value of the study. period abroad were also

relatively small. as far as fields of study were concerned. Howe% cr. as Fable 7.7

shows, students enrolled in history highly appreciated the exposure to subject ar-

eas not offered at the home institution. Students in business administration finmd
it particularly worthwhile for their career. Students in medicine found the study

period abroad less worthwhile with regard to exposure to other subjects. Finally.
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students in mechanical eneineering found the period abroA.d less valuable for their
study progress after return.

Asked to state their satisfaction with their study period abroad in general ("all
things considered") on a scale from 1 = "very satisfied" to 5 - "not satisfied at
all". 66 percent of the ECTS students rated it very positively. The average score
was 1.4 (slightly better the score of 1.5 of the ECTS students of the preceding

ear). Onl 3 percent (rating 4 or 5) were clearly dissatisfied with the study period
abroad.

Table 7.7
Personal Value of Study Abroad in 1991/92, by Field of Study (mean*)

Field of siud)

Business I listor) Chemistr) Nledicine Mechanical
adminis tration engineering

rota!

Other teaching
methods than at home 1.8

Ixposure to subjects
not of fered at Imie
unis ersit) 2.4

Stud) progress during
stud) abroad 2 6

Study progress
afier return 2.9

Opportunit) to trio el 1 7

('areer prospects 1.6

Acquannance %kith people
in another countr) 1.3

Foreign language
proficiene) 1 3

Ness perspectis es on
home countr) 2.1

Kilos% ledge and under-
standmg of the host
countr) 1.6

Break from usual
surroundings I 8

(152)

1.9

2.1

2 5

1 9

2.3

25

1.7

3 0

2 6

2.0

1 7

2 8

1.8

1.5

2.6,

2.6 2.8 2.8 3.2 2.9

I 1.8 1 7 1.8 1.7

1 ) 1.8 2.3 1.8 1.9

1.3 1.3 1.3 1.4 1.3

1 2 1 3 13 1.3 1.3

1 8 2 5 2 2 2.1 2.1

1.3 1 7 1.5 1 7 1.6

I 6 1.- 1 8 1 8 1 8

((.8) (95) (1461 (1(17) (568)

Question 8.8: I 0 11 hat extent do you consider it ss as ssorthwhile for )ou to stud.) abroad N1 id)
regard to the follossing aspects?

On a scale from 1 "estremel) ss orthss bile" to 5 "not at all ssortlisshile"

1 i
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7.5 Desired Duration of the ERASMUS Supported Period

Roth the positive experiences during the study period abroad and the limits of
%%hat the could experience and achieve during their stay. led many students to

ish tor a longer stay abroad than initially intended or supported. Around 16 per-
cent of the ECTS students actually had a longer stay abroad than originally
planned (of about 4.8 months on average). In addition, 56 percent would have
liked to extend it on average for 7.2 months. If IA e calculate the sum of realised
and desired duration, it resulted in about one ear on average for both groups.

1 2
,



Summary

Students participatiim in the European Community Course Credit Transfer System
(EC Us) between 1989 90 and 1991 92. i.e. the first three years of ECTS. were
sun, e. ed some months after completion of their study period abroad. The written
questionnaire was an adapted \ ersion of the one sent to 1CP students in 198890
and 1990 91. extended by questions concerned with the formal mechanisms and

recognition procedures of the ECTS scheme. This allows for a comparison of the
findings of ECTS students from the three cohorts surveyed and for an analysis of
the progress of the pilot programme in reaching its ambitious goals. On the other
hand, a comparison of experiences of ECTS students and ERASMUS students
surve.ed in 1989 90 and 1990 91 who spent a period abroad in the framework of
Inter-Universit. Co-operation Progyammes (ICPs) may lead to some insight views
in the strength and weaknesses of the special mechanisms introduced in the ECTS

scheme to ensure full recottnition of studs achievements abroad.
Of the 553 ECTS students participating in 1989 90. the 753 ECTS students in

1990 91 and the 883 ECTS students in 1991 92 about two-thirds in each cohort
responded to the questionnaire.

More than half' of the ECTS students were between 21 and 23 years old at the

time the) went abroad within the ECTS scheme. The average age reported varied

between 23.0 years in the first )ear of ECTS and 23.5 years in the third year. Only
about 10 percent of the students were on average older than 25 years. Across the

a\ erage of the three .ears in\ estigated, 56 percent of the ECTS students were
male: about 40 percent of ECUS students' stated that at least one parent had been

awarded a higher education degree. A large proportion of ECTS students had al-

read spent some period abroad since the age of 15 (about 7 months on average

including 2 months in the host countr) of the ECTS period abroad).
I.0 1 S students in 1991 92 spent on merage 8.3 months studs ing abroad (as

compared to 8.9 months in 199(1 91 and 8.2 months in 198990). with 64 percent

spending more than six months abroad. Major motives for a study period abroad

\\ ere learning a foreign language, self-development. improvement of career pros-



118

pects desire to expel ience academic learning in another country and desire to en-
hance understanding of the host countr. In this respect. ECTS students did not
differ from 1CP students. In selecting the host institution of higher education.
ECTS students considered primarily the host country and their foreign language
proficiency and, to a much lesser extent, the presumed reputation and quality of
the host institution. Around 30 percent of the ECTS students surveyed went to the
, iited Kingdom, about 20 percent to France.and about 10 percent each to Spain
and to Germany.

The rapid stall of the ECTS programme in 1989.'90 did not allow for adequate
preparation to take place at the home institutions for the study period abroad in the
Eirst year of the ECTS pilot scheme. It improved in the second year, both in terms
of increased preparatory means provided by the host institution (74% offering
substantial preparation on average as compared to 62 %) and in terms of an in-
creased ororion of students participating in preparatory meetings and courses
(62 % as compared to 55 (!o). In the third year of the pilot programme, i.e. the year
addressed b. the most recent survey, the proportion of students reporting that they
were pros ided ss ith substantial preparator\ means b. their home institution de-
creased to the level reported in 198990. i.e. the year of the inauguration of ECTS
(62 00). On the other hand, the proportion of students making use of organised
wa.s of preparation was similar to those of the preceding year. Attendance in
mandatory courses was stated in the third year of ECTS (20 %) even more often
than in the prior years (14 O. in 199091 and 15 '? b in 1989.'90). Attendance in
mandator courses for preparation on the part ECTS students in 1991 92. how-
ever. remained clearly lower than on the part of ICP students in the preceding ear

(39 %).
Hie preparatory provisions were rated by the ECTS students 1991'92 on aver-

age as 3.1 on a scale from 1 "ver .. good" to 5 "vet-. poor". This obviously un-
enthusiastic rating remained similar to that for previous years (3.2 in 199091 and
3.0 in 1989 90). In general. assistance and advice provided by the respective home
institution of higher education was more negativek assessed (3.2 on average) b.
the ECUS students than that provided by the host institution (2.7). These ratings
w ere similar to those by 1CP students participating in preceding surveys.

ECTS students had, as a rule, frequent contacts with the host institution stu-
dents and teaching staff as well as with other persons of the host country. Various
activities were undertaken for broadening their academic study and for getting ac-
quainted with the host countr\ culture and society. Therelbre it is not surprising to
note that most 1.( TS students felt well integrated into academic and social life
abroad (a craw score of 2.2 on a scale from 1 "to a great extent" to 5 "not at
al l"

Flie l'CI S students surve.ed in 1991 92 w ere iss arded an ERASMUS grant
w Ii cli cos ered 23.5 percent of the cost incurred during the studs period abroad. In
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the preceding year, the proportion of the expenses abroad covered by the ERAS-
MUS grant was about 2 percent higher and in the first year of ECTS about 12 per-
cent higher. Therefore, a larger proportion of expenses of ECTS in 1991'92 w as
covered by parents- and the students own resources as well as by home countr
fellowships.

On average. ECTS students in 1991.92 took 18.8 hours of courses per week
abroad, ranging from 10.1 hours in history to 25.5 hours in chemistry. The total
number of course hours was 3.1 less than that taken at home. The language of in-
struction was the host country language alone in 84 percent of the cases (in com-
parison to 65 0,0 in the cases of the ICP students in 199091). This proportion is
similar to that stated by ECTS students in previous years.

Serious problems regarding matters of credits and credits transfer were stated
by about the same proportion of ECTS students 1991.92 as in the preceding year
(1700 and 18 00 respectively ). but less frequently than by ECTS students in the
)ear of the inauguration of the scheme (25 00 in 1989/90). Most frequent prob-
lems stated by ECTS students 1991 92 referred to accommodation in the host
country (20 00). financial matters. taking examinations in foreign language (19 00
each) and differences of teaching and learning styles between the host and home
institution (18 00) Altogether. students in the third )ear of ECTS mentioned aca-
demic pi oblems less often than had [CI'S students in previous years.

Calculation of academic achievements in terms of ECTS credits prior to the
period abroad has not yet emerged to he a common practice in the institutions of
higher education and their departments participating in the ECTS pilot pro-
gramme. Only 23 percent of the students surveyed in 1991 92 reported that they
were awarded ECTS credits by their home institution prior to the study period
abroad. A regular practice of allocating credits in terms of the ECTS scheme to all
courses of the whole study programme seems to have remained an exception.

Obviousl), a substantial proportion of departments sent credit transcripts to the
partner institution without informing their students: 42 percent of the ECTS stu-
dents 1991 92 did not know whether a transcript of records stating their prior
achievements w as sent from the home to the host institution. The respective fig-
ures were also 42 percent in 199(1 91 and 31 percent in 1989 90. Onl) 12 percent
of the students stated that they received a written statement stating their prior aca-
demic achievements in terms of EC I'S credits. Other sources of data, i.e. informa-
tion provided by ECTS co-ordinators. allow us, however, to conclude that almost
all of those in charge of the [CIS scheme at the respective departments sent tran-
scripts of records to their partner institution - in man) cases, though. without pro-
viding a copy or another type of information to the students. According to the data
made available by the participating ECTS institutions, for about 70 percent of the
[CIS students 1991 92 (as compared to about 50 0 '0 of the ECTS students
1990 ) ss ritten statements \% ere provided before the ss ent abroad.
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It might be added here, that again according, to data made avadable 1.1% the

institutions a transcript of records stating. ECTS credits or other t)pes of calcu-
lation was provided by the host institutions for about 90 percent of the ECTS stu-
dents 1991 92 (80 % in 1990'91) upon completion of the study period abroad.
Again, a substantial number of students neither knew that a written statement was
sent from the host institution to the institution they were enrolled in after the pe-

riod abroad nor that the host institution had awarded ECTS credits for their aca-
demic achievements abroad. Actually, 57 percept of the ECTS students 1991,92
received a transcript stating ECTS credits and 15 percent another type of written
statement. About 20 percent reported that the) did not receive a written statement
but their academic achievements were otherwise considered as equivalent and 8
percent of the ECTS students 1991.'92 stated that they did not receive a written

statement from the host institutions (similar proportion as stated by co-ordinators).
The two types of data available do not allow any firm conclusion about the ex-

tent to which the formal procedures of credit transfer were not applied by the insti-
tution. Obviousl), a substantial proportion of ECTS students felt there w as a
problem regarding the transparency of application of credit transfer.

An information package on the host institution was made available to almost

two-thirds of the ECTS students 1991 92 prior to their application. Another 12
percent received the information package before the selection and 22 percent after

the selection for the period abroad. In general the degree of satisfaction with the
quality of the information package provided b) the host institution was not ver)
high (2.9 on a scale from 1 - "very satisfied" to 5 - "very dissatisfied"). 'The util-

ity of the information package for the choice of the host institution and the courses

to he taken abroad was rated somew hat better (2.5).
About 80 percent of the ECTS students 1991 92 had their programme of stud)

approved either by the ECTS co-ordinator of their home institution (12 %) or by

the co-ordinator of the host institution (24 %) or h) both the co-ordinator at the

home and at the host institution (44 %). A further 18 percent reported that no for-

mal approval of the programme of stud\ was necessary because of free choice of

courses. Finally 3 percent stated that they did-- not hae approval of their pro-
gramme of stud) although in principal the) were required to dt. so.

Students in 1991'92 were admitted to 95 percent of the courses they had cho-

sen originally. but 59 percent of the students also courses at the host university
that they had not intended to take at the beginning of their stay abroad (45 % of

the IV IS students 1991) 9 ) and 55 % of the FcTs students 1989 90). Obs ious1\ .

information provided during the initial weeks at the host institution had a strong

impact in terms of revising choices made prior to the sojourn. Most students stated

positive reasons for changing courses, mainl) in terms of interesting courses, al-

ternatives to study programme at home, good fit with their area of specialisation.

while some named problems such as the academic level of the courses and Ian-
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guage problems. Some 64 percent of the ECTS students in 1991 92 howev er. re-
ported that at least one of the courses they followed abroad were less demanding
than similar courses taken at home (28 (l'i3 of all courses taken kll into this cate-
gory).

ECTS students in 1991 92 who responded to the questions regarding implicit
or explicit acceptance of prior achievements by the host institution (about three
quarters) stated that 89 percent of these prior achievements were accepted (similar
as in previous years of ECTS). While abroad, students were granted on average 96
percent of the credits allocated to the courses they actually took. The figures here
are reported with some caution, because only about 60 percent of the students re-
sponding provided information both on the amount of ECTS credits allocated to
courses and the amount actually awarded. Respective figures provided by the par-
ticipating institutions on a "Technical Data Sheet Form" were less positive: ac-
cording to this source. students lost 10 percent of the credits originally allocated
for a variety of reasons. The awards corresponded on average to 57 credits annu-
ally according to the students but only to 50 credits annually according to the co-
ordinators reports.

The average number of credits transferred (i.e. accepted by the institution
ECTS students were enrolled in for the subsequent academic year) was 91 percent
of those awarded during the study period abroad 1991 92 (95 0.3 each in 1990 91
and 1989'90). According to the co-ordinators' reports, 100 percent of the EcTs
credits awarded by the host institutions were recognised by the institutions in
which the students were enrolled in the subsequent year.

Achievements during the study abroad period 1991 92 were rated to corre-
spond on average to 83 percent of those expected during a corresponding period at
home (as compared to 84 % in 199091 and 86 % in 1989 90). The prolongation
of the total period of study was expected to amount to 27 percent on average of
the study period abroad (23 % in 1990/91 and 29 (!,() in 1989 90). These figures are
similar to those of ECTS students 1989'90 but compared favourably to those re-
ported on average by ICP students 1990/91 (74 00 degree of recognition. 72 "0 de-

gree of correspondence and 46 o expected prolongation).
ECTS students 1991/92 rated their academic progress abroad more positively

than academic progress during a corresponding period at home: 2.6 on ay erage on

a scale from I - "much better" to 5 - "much less". This was slightly better than

the ratings by ECTS students of the previous years (2.7 each). Ecrs students'
ratings. however. were somewhat less positive than those by the K'P students in
1990 91 (2.5 ). These findings of EC( S students being awarded a higher extent of
recognition, though rating their achievements abroad slightly less fay ourahly than
ICP students. invites various different interpretations.

Knowledge on the host country culture and society increased substantially
during the study period abroad according to the Frl'S students' ratings. Opinions
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on %arious aspects of culture and society, both of the host and the home country.
did not change on average during the study period abroad, because the changes
observed were spread equally positively and negatively. In all these respects. rat-
ings by the EC1S students 1991 92 were almost identical on average to those by
the Fcrs and ICP students of the previous years.

file personal salue of study abroad was viewed positively by most ECTS stu-
dents. Acquaintance with the host country and language proficiency were most
highl saltied, while academic issues were less positively viewed. The overall
satisfaction with the study period was very positive in the case of 66 percent of the
ECTS students 199192. The average score of 1.5 on a scale from 1 = "very satis-
fied" to 5 - "sery dissatisfied" was slightly better than the rates reported by ECTS
and 1CP students in the previous years.

As regards fields of study, we note that students in business administration
most often stated the improvement of career prospects as a major motive for
studying abroad. They were also most likely to take courses for academic prepa-
ration purposes and courses at the host institution involving new teaching methods
not available at the home university. Travelling in the host country was more fre-
quent among business students than among students in other subjects. However,
the loss of ECTS credits through failing exams or not completing courses were
highest among students in business administration: this might be attributed to the
comparatively low correspondence between the study abroad to the study which
ty picaily could have been expected at the home institution.

History students did not assess their means of preparation very favourably.
!hey faced more problems in taking examinations in a foreign language and
problems of administrative matters as well as problems of accommodation: they
also expected most prolongation of study due to the study abroad period than stu-
dents in any other ECTS discipline. Finally, they seemed to appreciate more than
average the value of being exposed to subject matter not offered at home.

Chemistry students, too, did not assess their preparation very favourably. They
took fewer courses abroad for the purpose for broadening their academic and
cu!tural experiences and more often developed a new area of specialisation. Se-
lection of courses was mostly done with the help of the co-ordinators, and the
proportion of chemistry students provided a written statk:Inent by the home insti-
tution. containing their prior achievements was higher than in the other fields. The
correspondence of the study abroad to the work load they had expected at the
home institution w as high, and almost all the credits awarded to thm while
abroad were transferred to the institution the y. w ere enrolled in subsequently.
therefore chemistry students stated few er problems of credit transfer. However.
they expected an ilkose-average prolongation of their overall study period due to
the period abroad.
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Medical students were most often informed by other students about the ECTS
programme. Participation in preparatory courses or meetings was low, and medi-
cal students took fewer courses abroad involving content not available at home
than students in other fields. They took fewer courses abroad which were less de-
manding than those at home. Medical students, together with those enrolled in
history, expected more prolongation of study due to the study abroad period than
students enrolled in other fields.

Students enrolled in mechanical engineering stated foreign language learning
most frequently as the .najor motive for their stay abroad and their participation in
preparatory courses and meetings was higher for students in other fields of study.
Accommodation was stated as their most serious problem abroad. Matters of
credits and credit transfer were least often mentioned as a problem, and the ex-
pected prolongation of the study period was lowest. However, students in me-
chanical engineering were most reluctant in considering the study period abroad a
worthwhile experience. Also, they rated academic progress abroad as well as aca-
demic progress upon return least favourably.

As regards home country , the level of preparatory provisions was highest in
Ireland. Portugal. the United Kingdom and Italy with fewer provisions in this re-
spect made for Danish ai.d Spain students. No provision of a written statement on
the previous achievements by the home institution was most often reported by
students from Germany, the Netherlands and Spain while only few students from
Greece, and Ireland were not provided with such a statement. Expected prolon-
gation of study was highest for Greek. Dutch and German students. Greek. Span-
ish, Italian and Portuguese students appreciated academic progress most highly.
As already noted in regard to the responses by the ICP students, students ftom
southern European countries seem to consider the quality of higher education
abroad somewhat higher than in theic home country.

As regards host country, we uote that a substantial proportion of courses which
the ECTS students took in Delimark. Greece and the Netherlands were not taught
in the host country language. Students going to Denmark. Greece. the Netherlands
and the United Kingdom appreciated frequent contacts with host academic staff
while students spending the period abroad in Denmark. Germany and Ireland
rated the quality of accommodation most positively. Fewest administrative prob-
lems were perceived by students going to the Netherlands. Belgium, the United
Kingdom and Greece. Academic integration was felt most successful by students
spending a study period in the Ireland, Denmark, the Netherlands and the United
Kingdom. Students going to Denmark, Belgium, Greece and Italy w ere least
likely to follow less demanding course vhile more demanding courses w ere most

often experienced by students going to Denmark. Students' knowledge on the host
country was found to he lower for the smaller EC countries. Among the major

A,-
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host countries, hieher education in Germany and cultural life in Spain were most
positively assessed.

It remains to he seen whether gaps reeardine implementation of the formal
mechanisms of the ECTS scheme, eaps reearding preparatory provisions as well
as the frequent choice of less demanding courses abroad than those at home are
temporary phenomena in the initial phase, i.e. the first two or three years of the
pilot programme. or whether they will persist. Althoulth ECTS students received
substantial support and assistance abroad as well as regarding matters of study and
lt ing conditions abroad, a considerable proportion of them reported academic
problems. Award of recognition had clearly a higher profile in the ECTS pilot
scheme than on averaee within the framesork of ICPs but when viewed in rela-
tion to the ambitious Ltoals of the ECTS pilot scheme. further improvement is
certainly desirable.
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The European Course Credit Transifer System (ECTS) was in-.
augurated in 1989 as an ambitious pilot scheme in the frame--
work of the ERASMUS programme:It aims to ensure highest

-;R
possible mutial recognition of all achievements for students
spending -sa- period of study in another European country
thrOugh imiiroved information, co-ordination of curricula and !r,"

standardised ,procedures of reporting study achievements. This 'Jo

study, based *on the analyses of responses to written question-
if

naires, provides an oVerview on the elperiences of the first three
.generations of ECTS students.'
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