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Preface

The European Credit Transfer System (ECTS). which provides a way of measur-
ing and comparing learning achievements and transferring them from one institu-
tion to another. was established under the ERASMUS programme in 1987. 1t was
tested and developed in a pilot scheme involving 145 higher education institu-
tions in all EC Member States and EFTA countries in five subject areas: Business
Administration. Chemistry. History. Mechanical Engineering and Medicine. The
pilot project runs until 1994 95.

The European Community promotes study abroad as a means of improving the
quality of academic cooperation and introducing a European dimension in studies
at all levels. Studving abroad can be a particularly valuable experience as it is not
only an ideal way to leam about other countries, ideas. languages and cultures.
but it is also an important clement in academic and professional career develop-
ment. In order to enhance student mobility . the Furopean Credit Transfer System
was developed to pravide a code of good practice for organising recognition of
such study by increasing the understanding of the various study programmes in
Furope and the nature of the students' achievements.

The ECTS scheme is now moving from its restricted pilot stage towards a
much wider use 1n European higher education. The mid-term external evaluation
of ECTS demonstrated the potential of the system and paved the way for its in-
clusion in the new SOCRATES programme under Chapter 1. higher education. as
an element of the European dimension. During the last phase of the pilot pro-
gramme, the Commission has asked the participating universities to submit plans
for the gradual extension of the ECTS beyond their pilot scheme activities to
other disciplines within their own institution, or to their direct partners, particu-
larly Interuniversity Cooperation Programmes (1C Ps). The process of this gradual
extension will facilitate further use of the system in the framework of SOCRA-
TES.

External evaluation on ECTS proved that the system provides an instrument to
create curricular transparency . to build bridges between instiutions and to widen
choices available for students. The system makes it easier for institutions to rec-
ognise the learning achievements of students through the use of commonly un-
derstood measurements - credits and grades - and it also provides a means to in-
terpret national systems of credit allecation. The ECTS is based on three core
clements: information on study programmes and student achicvement. mutual
agreement between the partner institutions and the student: and the use of credits
to indicate student workload.

)
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Objectives and Methods of the Survey

Context and Rationale of the ECTS Scheme

Student mobility is high on the agenda of higher education policies in most indus-
trial socicties. Student mobility is expected to contribute to the process of Euro-
pean integration by improving mutual understanding as well training a new gen-
cration of highly qualitied persons for whom expertise and activity in more than
one country has become a matter of course. Since student mobility is expected to
grow beyond the currently small group of students who are highly motivated and
able to pursue their goals even under unfavourable conditions, it has become de-
sirable and necessary to set up systems which systematically reduce barriers to
student mobility. For example, the additional costs involved in studying abroad
might be redressed by the provision of scholarships, language barriers might be
overcome by provisions and incentives for language training and by a move to-
wards the development of courses taught in widely known languages: administra-
tive barriers might be reduced, curricula might be co-ordinated and formal proce-
dures might be introduced to encourage recognition of study periods abroad - all
of these aimed at easing student mobility:.

I'he barriers to increased mobility are manitold and diverse and may not be
casily overcome by the various measures which could be undertaken. In addition,
it might not always be desirable to revamp higher education systems in ways
which mahke mobility casier: for examiple, there are variations between higher edu-
cation systems in terms of theories, content of know ledge, teaching and tearning
styles or examinations modes which are generally assumed to be valid and to re-
flect the cultural traditions of individual countries. Therefore policies in favour of
casing mobilits have to have moderate short-term aims and with priorities set
from the outset. When the European Communities inaugurated an Action Scheme
for the Mobility of University Students (ERASMUS) in 1987, an ambitious long-
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term objective was set out according to which 10 percent of the students at higher

education institutions in Europe should spend a period of study in another EC

Member State. Moderate aims and priorities were set. aimed at making an initial

break-through in the face of the manifold barriers against mobility. The main

characteristics of the programme are set out below.

- The ERASMUS programme predominantly promotes short-term mobility. As a

rule, students are expected to spend a term. a semester or an academic year
abroad and to return afterwards to their home institution. This. of coursc. keeps
costs low and reduces the academic risks for students involved, compared with
those involved in long-term study abroad or frequently crossing boundaries.
Mobility is promoted between a smll number of departments. each willing to
co-operate regularly and continuously in student exchange. In contrast to in-
dividual mobility of students to any department of his or her choice. mobility
betw een regularly co-operating departments might be expected to ensure im-
proved conditions in many respects. Mutual knowledge of study conditions and
provisions might lead to a certain degree of curricular co-ordination and to the
acceptance of the validity of existing curricular difterences by the academic
staft involyved which wou'd help to increase the quality of provision for learn-
ing abroad and the likelihood of achievements abroad being recognised. Based
on continuous experiences and committed to long-term co-operation, the co-
operating departments  might establish measures of academic and ad-
ministrative support for mobile students which could not be expected to be
realised by all departments of all institutions of higher education to the same
extent.
The official conditions for being awarded ERASMUS support are not exten-
sive. Participating departments have to provide evidence only that they have
taken measures aimed at ensuring that students' achievements abroad will be
recognised upon return. The selection of participating students is not regulated
at all by the ERASMUS programme, except for general principles of eligibility.
This allows participating departments to get involved in promoting student
mobility without being required. from the outset, to undertake substantial
changes in their own courses to favour student mobility. and this allows the
ERASMUS programme to support a wide range of academic and administra-
tive means in favour of increased students mobility in a flexible way.

Adhering in principle to a policy of stimulating diverse solutions does not pre-
clude, however. the search for a limited range of more ambitious solutions which
might serve as models of good practice for others. Within the ERASMUS pro-
gramme, the search for high-quality solutions takes various forms. For example,
award decisions are based on views on desirable academic and administrative ar-
rangements for student mobility. with information on award criteria and decisions

i0
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1. Objectives and Methods of the Survey

plaving a role in setting standards. Publications such as guides on how to establish
ERASMUS programmes serve to disseminate knowledge on successtul practice in
the past.

A further step aimed at exploring methods of improving practice was under-
tahen in 1989 when a considerable proportion of the ERASMUS funds was re-
served for a pilot scheme set up to examine the potential of introducing a few
more demanding conditions into study abroad programmes. The European Course
Credit Transfer System (ECTS). inaugurated in 1989, sets more ambitious condi-
tions for student mobility in two respects.

(a) Certain formal procedures for the caiculation of students' achievements and
for information on their achievements should be introduced. The underlying as-
sumption is that the level of academic recognition will be higher - other factors
apart - if there are common ways of defining units of learning and achievement
and if there are common ways of quantifying and accrediting academic achieve-
ments. Participating departments are expected to assign credits to courses in terms
of 60 credits per vear. to furnish transcripts on courses taken and credits awarded
when an individual student is to move to another institution, and to provide infor-
mation about their course programmes and individual courses in such a way that
potential participants can prepare thoroughly for their study period abroad.

(b) Recognition of achievements abroad ought to be ensured for a wider range
than the standard one in the ERASMUS ICP programme. Most commonly in
1CPs. the recognition of achievements acquired during a study period of up to one
vear abroad is awarded by the "home" department, i.c. the department which as a
rule had admitted the student. has shaped his or her knowledge already prior to the
study period. and is in the position to assess study on familiar programmes at a
small number of partner institutions as one of various components of the complete
process of learning it will eventually certify. The ECTS scheme aims to extend the
range of recognition in two respects. First, the network of co-operating depart-
ments is wider with initially about .5 departments in each field of study co-
operating in the pilot scheme from the outset, and with a further extension taking
place in 199091 (about 25 departments in cach field). Secondly, award of aca-
demic recognition (by means of credit transfer) is supposed to be granted for any
mode of students’ mobility: this includes moves from one participating department
10 the other, the aim being the award of a degree by the latter institution or more
complex moves, for example a move to a third participating institution upon the
completion of the study period supported by an ERASMUS grant.

A number of measures have been taken to ensure a thorough exploration of
these ambitious goals. First, preferential treatment has been ensured as far as re-
sources are concerned. Departments particinating in the ECTS pilot scheme re-
ceive a larger amount of institutional suppo-t and face no risk of discontinuity of
mid-term support compared with departments participating in Inter-University

1
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Co-operation Progiammes (ICPs). Secondly. due to the Commission's efforts in
ensuring teedback of experience, ECTS programmes are awarded. on average,
more indirect support than ICPs. Thirdly. the achievements and problems of the
students and departments involved in the ECTS scheme are more closely moni-
tored than those involved in 1CPs.

1.2 Evaluation of the ERASMUS Programme and the ECTS Student Survey

Systematic gathering of information is an important element in developing and
imoroving student mobility arrangements. DGXXIT (formerly the Task Force for
Fuman Resources. Education, Training and Vouth) of the European Commission,
therefore, places strong emphasis on the monitoring and evaluation of the ERAS-
MUS programme in a way which might be helptul for the European. national, and
regionat authorities, tor the institutions of higher educction involved and for the
participating students making use ot the ERASMUS programme, in ensuring its
continuity and in initiating and implementing improvements. Monitoring and eva-
luation takes various forms: meetings of participants and experts, studies on spe-
cific aspects to occasional comprehensive assessment ot the whole programme.
ete. In order to ensure a svstematic and continuous way of information gathering,
the Tusk Force entrusted a research team headed by Ulrich Teichler at the Centre
for Research on Higher Education and Work of the Comprehensive University of
iassel with the task of regularly establishing basic statistics, surveyving participat-
ing students. analysing reports peovided by academic staff. administrative staff.
and students involved, and supplementing this evaluation programme by other
relevant studies, for example graduate survevs or surveys of mobile teaching staft,
In the framework of this programme, three surveys "Experiences of ECTS Stu-
dents” have been undertaken targeting the students who have taken part in the first
three vears of the ECTS scheme.

The structure of the surveyvs of ECTS students were based on a series of sur-
veys conducted in the mid-eighties of students going abroad for a period in the
framework of variou support programmes: these surveys included the "loint
Study Programmes”. 1.c. the predecessor pilot programme of the FRASMUS pro-
gramme (see S. Opper. U Teichler and J. Carlson. The Impact of Studv Abroud
Programmes on Studenrs and Graduates. London: ). Kingsley, 1990) and those
surveys of FRASMUS students in 1988 89 and 1990 91 who were mobile within
the framework of Inter-University Co-operation Programmes or as "free movers”
(about 53°4) (see Fo Maiworm, W, Steube and U, Peichler. Lewrning in Europe:
The ERASMUS Expericnce. London: ). Kingsley. 19912 1. Maiworm, W, Steube
and U Teichler. Experiences of ERASMUS Students 1990 91 Kassel: Wissen-

i2
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1. Objectives and Methods of the Survey

schaftliches Zentrum fur Berufs- und Hochschulforschung der Gesamthochschule
Kassel, 1993).

1.3 Pesearch Design, Methods, and Procedures

This <iudy is based on three questionnaire surveys covering the experiences of
ECTS students of the study vears 198990, 199091 and 199192, Experiences ac-
quired in previous surveys and meetings with ECTS students, as well as experts
from the Luropean Commission. the ERASMUS Burcau, persons involved in the
ECTS network, and other experts helped in setting thematic priorities and in for-
mulating the westionnaire. Students were asked to provide information regarding:

their biography and educational career:

the pattern of the ERASMUS supported period:

preparation for the study abroad period:

advice and support provided by the home and the host institutions of higher

education;

living in the host country .

study ing at the host institution of higher education:

accommodation;

financial resources and expenses:

forcign language proficiency before and afier the study period abroad:

knowfedge of and opinion about the host country culture and society:

procedures related to crediting and credit transfer;

academic achievements and transfer of credits: and

summarising assessment of the life and study period in the host countrs .

ach of the questionnaires comprised between 24 and 28 pages, more than 80
questions. and about 800 variables. Most of the questions were closed. though
leaving room for statements, for example in a final open category, "others”. At the
end of the questionnaires, students were asked to describe their worst and best ex-
periences as well as difficulties successfully overcome. The questionnaires were
translated into the nine official EC languages. Students in Belgium were furnished
a questionnaire in either in French or in Dutch depending on the tanguage ot in-
struction at their home institution of higher education.

Programme administrators at the individual universities were asked by the
FRASMUS Burcau in summer 1990, 1991 and 1992 to provide addresses of the
students taking part in the ECTS programme. This resulted in addresses of onh
about 60 pereent of the participating students in the first year of EC LS, 80 percent
in the second year and an almost cemplete set of addresses in the third vear (99
pereent). I only the names but no addresses were made available, the question-
naires were mailed to the respective home institutions of higher education of the
students. The fromt page of the questionnaires comprised a short address by the

13
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I Ohbjectives and Methods of the Survey

head of the research project. explaining the intentions of the survey and the meas-

ures taken to cnsure confidentiality as well as clarification of major terms used

(e.g. the term "university” refers to all institutions recognised as institutions of

higher education in the respective EC Member States). A return envelope and

postage stamps were provided.

The questionnaires were mailed in spring 1991, 1992 and 1993, i.e. at the time
when all students had not only compteted the study period in the host country. but
also had experienced life and study at the home institution again. and in most
cases knew the outcome of the credit transfer process. All students not responding:
within six weeks were sent a reminder letter. '

Altogether. about two-thirds of students from cach ECTS cohort for whom
valid addresses had been made available responded to the questionnaires within
20 weeks. The response rate of the 1991.92 ECTS students to the questionnaire
was somewhat tower (61 percent) than for the other years but, by and large. the
response rates indicates the students' extraordinarily high witlingness to support
an evaluation of this student mobility programme by providing teedback regard-
ing their experience.

A comparison of the profile of the respondents to the questionnaire with the
students participating in the ECTS programme (see Table 1.1) shows
- in 1989 90: an under-representation of French students among the respondents,

a balanced representation according to host country, and finally an over-repre-

sentation of business administration;

- in 1990°91: a slight under-representation of British students among the respon-
dents and an over-representation of German students. The representation ac-
cording to host country was balanced. while students in history were over-
represented and students of business administration were under-represented:

- in 1991 92: no significant differences regarding country of home institution.
host country and field of study. Therefore we can assume that the respondents
to the questionnaire represent the total population of ECTS students 1991 92
very well

I'he over-representation and under-representation according to standard statistical
criteria were very low in most cases and should not lead to a substantial bias of
major findings.

' his report is based on the experiences of three cohorts of ECTS students with
the expectation that specific problems faced by the first cohort of ECTS students
due to the speeds implementation of the ECTS programme in 198889 would be
solved in the subsequent years (cf. the earlier publication on the first cohort:
I, Maiworm. W. Steube and U, Teichler: ECTS in its Year of Inaawation: The
View of the Students. Werkstattberichte, 37, Kassel 1992: in French: ECTS duns
I bmice do sem Lancement Lo Regard des Etudiants; Werkstattuerichte, 39, Kas-

15
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sel 1992). A comparison of the experiences of ECTS students 199192 with those
participiting in the first two years of the ECTS scheme allow us to examine
whether the formal procedures of credit transfer have improved and whether we
note a first sign of a genaal development owards further increase of the quahity
of the programme,

The description ot these rescarch findings starts with the latest actual informa-
tioti v ailable, Le. from the survey of ECTS students in 1991 92, In a second step.
thie responses of ECTS students in 199192 wilt be compared with those of LCTS
students of previous years and. in some arcas. with those of 1CP students. These
comparisons are only undertaken in generalised terms for the whole cohorts of
students and not for all possible sub-groups. i.e. students from specific ficlds of
stndies. home countries or host countries. Analyses of sub-groups of students pre-
sented 1 this reporr are contined to ECTS students in 1991 92,

This siudy wax copducted at the Centre for Research on Higher Education and
Work of the Comprehensive Univeraity of Kasse! (Feden i Repubiic of Germany ),
by Iriedhelni Maiworm and Ulrich Teichler. Word processing was undertaken by
Kristin Gagelmann ond Pau! Greim, The proof-reading of the text was done by
lrene Magiil. The study was eased by substantial support from the ERASMU'S
Burcau. Formal checks of the responses and the coding of open questions were
performed by Skarlatos Artoniadis. Angeta Antona. Bernhard Krede, Klaus Klein,

isabelie Le Mouillour and Sabine Stange. Last but not feast. the ECTES students
who cach speat more than one hour in cempleting the guestionnaire were the key
persons M ensuring a set of comprehensive and interesting findings.

The data processing and statisticat analy sis was uncertaken with ihe help of the
central computer of the Comprehensive Unicersity of Kassel and of IBM personal
computers of the Centre. Programme packages SPSSS0 served the statistical
analvsis and the provision of tabies.
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The Participating Students

2.1 Basic Profile Data

ECTS students were asked to provide basic information which served both to de-
scribe the structure of the programmes and the characteristics of the participating
students. Data items collected about the programme structure were country of
home institution of higher education and country of host institution. field of study-..
and duration of the study period abroad: data on age. period of prior study. na-
tionality. sex. parents' educational background. prior stays abroad. changes of
field of study, and family status were also collected to provide student profiles for
participating students. In addition, students were asked to state their motives for
studying abroad in general, as well as the reasons for selecting their particular host
institution in prefercnce to other institutions within the ECTS scheme. All data
presented in this chapter are used in describing the characteristics of the students
who reported their experiences regarding studying abroad in the iramework of
ECTS. Regarding home country, host country and field of study of ECTS stu-
dents. we are able to provide complete tigures of all ECTS students gathered from
so called “technical data sheets™ provided by the participating institutions. As al-
ready mentioned in chapter 1. the respondents to the questionnaires do not differ
very much from the total population of ECTS students.

I‘or convenience sake, we talk of "British", "French”, "Spanish” students cte. in
the subsequent text if we refer to the country of the home institution of higher
cducation: we do so because all major issues of this study refer to co-operation
between partner institutions of higher education from the respective countries, It
should be mentioned in this context, that between three and five pereent of the
students participating in ECTS in the first three years were "torcigners”, i.e. not
citizens of the country of the home institution of higher education.

17
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The number of students participating in ECTS increased from 553 in the first
vear to 753 in the second vear and 883 in the third vear of the ECTS scheme. In
each year about half of the students were from three countries: Germany, France
and Spain. The proportion of German stuzents was slightly above 20 percent and
the proportion of French students about 18 percent in the first three vears of
ECTS. Spanish students were represented with about 16 percent in the first two
ears and 20 percent in the third vear of ECTS. Only Denmark, [reland. Portugal
and Luxembourg were continually represented by less than 5 percent of the ECTS
students.

Table 2.1

Number of Students Participating in ECTS, by Host Country and Academic
Year (absolute numbers and percentages)

1989 90 199091 1991 92

Host country No. %o No. No

28
1.7

28.0

Lotal 553 1000 78] 100.0 883 1060.0

Oaestion 2.5: Please state. Home institution hiost institutionzinstitution you are enrolled in
now institution where s on swant to obtain the degree qualitieation towards swhich s ou are cur-
renthy study g

Although the proportion of British students participating in ECTS was only about
8 percent on average. the United Kingdom played the most important role as
ECTS host country (see Table 2.1). The proportion of ECTS students who spent

18




2. The Participating Students 19

their study period abroad in the United Kingdom was one third in 1989/90, 26
percent in 199091 and 28 percent in 1991/92. Another important ECTS host
country was France which hosted about 20 percent of the ECTS students each
vear. Germany and Spain. two of the major sending countries hosted about 10
percent each and clearly reccived fewer ECTS students than they sent abroad.
Limitations in tanguage proficiencies of students might be one of the reasons for
the tow number ot students who went to Denmark. Greece, Portugal and the Neth-
erlands.

The ECTS pilot scheme comprises five fields of study: business administration.
history. chemistry. medicine, and mechanical engineering. As Table 2.2 shows.
the proportion of students enrolled in each field did not vary much in the first
three vears of ECTS. About one-third of the respondents were enrolled in business
administration. a quarter in medicine. about one-fifth in mechanical engineering.
and about a seventh cach in chemistry and history.

Table 2.2
Number of Students Participating in LCTS, by Subject Area and Academic
Year (absolute numbers and percentages)

1989 90 1990 91 1991 92

Subject arca No %4 No. R No. %y
Business 170 307 219 29.1 267 30.2
Histon 88 159 105 13.9 105 11.9
Mcedicine 118 21.3 187 248 229 259
Chennstny 81 140 106 141! 130 147
Mechanical

engineenng 90 17.4 136 181 152 17.2
lotal 553 000 BRR) 100.0 8¥3 100.0

Question 2 20 Please state sour major field of study .

I'he average duration of the study period abroad for those ECTS students sur-
veved was 8.2 months in 1989 90. 8.9 months 1990 91 and 8.3 months 199192
In general, ECTS students spent about 1.5 months more in their host country(ies)
than did ERASMUS students in equivatent vears, As Table 2.3 shows, only 6 per-
cent of the 199192 ¢cohort of ECTS students spent three months abroad. while 29
percent spent 4-6 months and 64 percent more than six months abroad. On aver-
age. Duteh students (6.2 months) and Irish students (6.4 months) spent the shortest




periods abroad: periods longer than average were reported by Portuguese (9.8
months). Spanish (9.7 months). British (9.2 months). Danish (8.9 months) and
German (8.6 months) students. Students of business administration (7.2 months)
went on average for one month less abroad than students of the remaining sub-
jects. This tigures are similar to those of ECTS students of the preceding y cars.

Table 2.3
Duration of ECTS Period Abroad 1991/92, by Country of Home Institution
(pereent)

Country ol home istitution Fotal

FooGR 1 IRt NI

Smonths or less - ) ) 10
40 months 441 B . h¥ ; 40
.12 months 48 2003 . RN

15 months and more 8 . . 3

Average length of
study pertod abroad 7 8.6 8y < T6 609 7 04 02 98

lotal 100 100 100 100 10n 100 100 100 100 100 100 100
) Q729 Q23 ey (96 (30) (5 20 <0y (18) (37 (570)

Question 2 4 Please state the duration of the 1 CLS study period 199192 abroad Gncluding
work placement and holuday periods).

Prior periods of study abroad within the framework of ECTS were stated by 8
pereent of the 1991 92 respondents. Of these. two percent of them stated that they
had already spent a period abroad through ECTS in 1989 90, the yeac of inaugu-
ration ol the EC TS programme. with the remaining 6 percent in 1990 91. Among
the respondents of the FCTS survey 1991 92 were two students who had studied
abroad in all the three EC IS academic vears from 1989 90 to 1991 92.

Alogether 86 percent of the ECTS students surveyed in 1991 92 stated lectures
and seminars as their major activity during the period abroad. In about half of
these cases additional activities like work placement. laboratory work or work on
thests were mentioned. As Fable 2.4 shows, solely taking lectures and seminars
were most often stuted by students in business administration (77 *o) whereas the
respuective proportions were very small in chemists (11 %0) and medicine (16 ©v).
In medicme @ combination of lectures, seminars and work placement were most
comman (51 %o} and in chemistry the cembination of fectures, seminars and labo-
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20 The Parncipatng Students

ratory work. Students in histor: stated more often that they worked on their thesis
(27 ®4) than students from other tfields.

Table 2.4
Major Activities During the Study Period Abroad 1991/92, by Field of Study
{percent; multiple reply possible)

Fichd off .\'ll!d) L otal

Busmess  Histors  Chemistry Medieme Mechanieal
adminis- engineering
tration

1 ectures

1 cetures and
work placement

[ cetures and
laborators work

I ectures, work place-
dtent and laboratory
WOl'a

[ cetures and
ather activ ities

Work placement
I aboratory work

Other

lotal 100 100 100 100 106
(n) (15h (" : (1) (11 (378%)

Ouestion 2 17 What were sour maor activities during the 1 C1S period 1991 92 abroad?

2.2 Select Biographical Information

More than halt of the ECTS students were between 21 and 23 years old at the time
they went abroad within the ECTS scheme. The average age reported varied be-
tween 23.0 vears in the first year of ECTS and 23 5 vears in the third year. Only

about 10 percent of the students were on average older than 25 years. Female

FCTS students were about halt a year younger on average than their male coun-
terparts. Irish and British students were the youngest (20-22 years) w hile Danish
and German (24-25 vears) students were the oldest on average.

-
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Table 2.5
Study Period in Major Field of Study Prior to Study Period Abroad 1991/92,
by Country of Home Institution (percent) '

Country of home institution Total

Years oof
prior studs B D DK I I GR 1 IR NL P UK
Beginner 4 | 0 3 1 3 0 4 \] 0 0 1

1 0 1 0 3 2 \] 0 0 0 0 8 2
l-1Y 12 - 4 202 0 0 30 8 0 39 10
2-29 1S 32 3% 10 3 3 11 50 3% 0 37 20
3-3Y S4O038 328 30 13 43 I8 3817 5 3
4-49 0 16 9 M 13 20 15 ST T S 3 18
.39 12 SO0 16 1 23 IS 0 s 0 s &
h-69 4 | 0 8 2 313 0 L 3 {
~and more 4} 0 0 0 | 0 2 0 0 0 () 0
Lotal 100 100 100 100 100 100 100 100 100 100 100 100
n) (26) (129) (23) (109y (96) (30} 1oy (20) (40) (I18) 38 (37

ERIC

Queston 2 1+ How long was the perickd of study you had completed in y our major field of study
prior to your ECTS period 199192 abroad? (in ycars and months: ¢.g tick 2 years and 6
months, if you spent the second halt of vour third year abroad)

I'he differences in the age at the time of the study abroad period by country of
home institution reflect to some extent - in addition to the age at the time of the
first enrolment - the timing of the study abroad period in the overall course of
study. More than half ot the students of ecach ECTS cohort surveyed went abroad
in the third and fourth yvear of study: about 20 percent went in their fifth year of
study and about 10 percent in their second vear. For British and lrish students, it
wits more common to go abroad at an earlier stage. while for Spanish. Greek.
HMalian and Portuguese students it was not unusual to go abroad during the fifth
vear of study or even fater (see Table 2.5). This, of course. reflects the differing
lengths of courses within higher education institutions in the Member States of the
I-uropean Union.

The tming of the studs abroad period differed by field of study . as Table 2.6
indicates. Students enrolled in business administration and history went abroad at
arclinely early stage in their course of study - about half during the third year or
carlier. On the other hand, study periods at refatively late stages were reported by
students in medicine.

s ¥
P




t9
W

2 The Participating Students

Table 2.6
Study Period in Major Field of Study Prior to Study Period Abroad 1991/92,
by Field of Study (percent)

Field of studs l'otal

Business Histors  Chemistry Medicine Mechanical
Years administration engineering

Beginner
~ 1
1-19
2-29 30 18 33 13 (N 26
3
1-49
§-59

6-069 ! 3 0 8 7 3
7 and more 0 0 ] l 0 0
Total 100 100 100 100 100 100
(n) (1535) (69) 90) (145 (1) (575)

Question 2.1+ How long was the period of study you had completed in y our niajor ficld of study
prior to vour FCES period 1991:92 abroad? (in ycars and months. ¢.g. tick 2 y cars and 6
months. 17 you spent the second half of your third y car abroad)

The proportion of male students within ECTS was about 10 percent higher than
the proportion of male students swithin 1CPs (56 % on average of the first three
vears). This higher ratic mighi be due to the characteristics of the fields of study
included in the ECTS programme (business administration, history, medicine,
chemistry . and mechanical engineering) since male students clearly dominated in
mechanical engincering: they also comprised about half (or somewhat less than
half) in business administration, medicine and chemistry and history. Those ficlds
predominantly chosen by female students - such as foreign languages or teacher
training - are not included in the ECTS pilot schemie.

Fach sixth of the ECTS students reported that both parents were graduates
from institutions of higher education, and in a further quarter of the cases. only the
fathers or - in a few exceptional cases (about 3 %) - only the mothers were gradu-
ates. The percentage of ECTS students with higher cducation-trained parents
(cither both or one of them) varied substantially according to home country but
with changing patterns over time. On the other hand, ECTS students enrolled in
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medicine in all three years surveyed often reported that one or both of their par-
ents had completed a degree. compared with students enrolled in other fields.

Almost all students surveyed had spent some period abroad since they were 15
vears old prior to their ECTS study period. with half of those spending some pe-
riod in their ECTS host countryv. The average total duration of such visits abroad
was about 7 months (for all respondents); visits to the host country averaged about
2 months. Although most ECTS students spent on average less than one month
abroad cach year. usually on holidays. prior to their ECTS period. these previous
cross-cultural experiences may have led to the acquiring of some basic skills of
coping with life and study in other countries.

2.3 Motives

Students were asked to state which motives influenced their decision to study
abroad. They were presented with a list of |3 reasons and asked to rate them on a
scale from 1 = "strong influence” to 5 = "no influence at all". The responses of
three cohorts of ECTS students and ICP students 199091 show similar patterns
regarding the importance of single motives. The responses of 199192 ECTS stu-
dents to the individual aspects are documented in lable 2.7. Reasons such as
learning a foreign language (88 %56). self-development (86 %6), improvement of ca-
reer prospects (75 %o). desire to gain academic learning in another country (73 %),
and the desire to enhance understanding of the host country (67 %) played the
most important role in the decision to study abroad. Only a few students stated
reasons such as better examination results (9 %o) or the fact that friends were go-
ing abroad (8 %0) as important.

Looking at the difterences in rating given to academic matters across the 5
disciplines. this area was recognised as most important by business administration
students (829%) and least important by medical students (62%). The range of re-
sponses given to the importance of foreign language learning was less wide: it was
viewed as most important by mechanical engineering students (95%3) and least
important by medical students (82%).

Improvement of carcer prospects were mentioned most often by students of
business administration (89 °%) as an important reason for the decision to study
abroad. Also improvement of carcer aspecis played an important role for students
enrolled in other fields: about three quarter:. of students in chemistry (77 %q) and
mechanical engineering (73 %) and about two-thirds in medicine (66 %o) and his-
tory (62 %) stated this reason as an important one. Opportunity for self-devel-
opment was stated most often by students of business studies (93 %) and history
(92 °4) and least often by students of mechanical engineering (80 %0).

24
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2. The Participanng Students

Table 2.7
Motives for Studving Abroad in 1991/92, by Field of Study (percent*)

Field of study Fotal

Business  History  Chemistry  Medicine  Mechanical
adminis- engineering
tration

Subject matters not
offered at the home
institution

Expectation of
better marks

New teaching methods

Academic leaming
experience abroad

Improyement of
career prospects

lForcign language learning
Desire to travel
Joining friends

Getting a new perspectise
of the home country

t'nhance understanding
of the host country

Break trom usual
surroundings

Self-des elopment

Did not think much
about it ; 2

Question 1.6: Which of the following reasons influenced your decision to study abroad?

* Percent responding "1
e

or "2" on ascale from | "strong influence” to § = “no mfluence at

I'a become acquainted with subject matters not offered at the home institution or
new teaching methods were more important for the decision to study abroad for
students fram the Mediterrancan countries than for students trom the northern EC
countrics. In this regard we do not note any signiticant differences between ECTS
1991 92 students and LCTS and 1CP students of the preceding years.
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2.4 Information about Study .Abroad Possibilities

ECTS students 199091 and 199192 were asked to state the ways they were in-
formed about the possibility to study abroad within the ERASMUS programme.
Accordingly. the most important source of information were academic staff mem-
bers in 1990 91 (59% as compared to 50% in 1991.92) and other students in
199192 (5896 as compared to 44% in 1990-91): these findings emphasise the
growing reputation the ECTS programme has among the students now that the
programme is in its third year.

Many students. however. reported more than one source of information. In
addition. students got to know about the possibility of studying abroad in the
framework of the ERASMUS programme notably through:

posters, notices at the home institution (54 % in 199192 and 41% in 1990 91):

ERASMUS programme information material (40 %o and 48%):

administrative staft members (15 %0 and 16%): and

information from newspapers. radio. television. etc. (5 %o and 7%0).

Official information material on the programme was used far more frequently by
ECTS students than their ERASMUS counterparts: also a higher proportion of
ECTS students reported that they were informed through posters and other visual
media at the home institution.

The different types of information methods used varied by field of study. As
I'able 2.8 shows. the proportion of ECTS students 1991 92 informed by academic
staff ranged trom 37 percent in medicine to 68 percent in chemistry. Information
by other students were most often mentioned in medicine (66 %o) and business
administration (63 ®o). while the respective proportions were clearly less in history
(44 %) and chemistry (46 %o). Visual information at the home institution was least
often stated by chemistry students (47 %0) and most often by students of mechani-
cal engincering (60 °o). This figures are similar to those found for ECTS students
of the previous year.

The importance of academic staff as a source of information about the ECTS
programme varied substantially by home country. Even in 199091 to 199192,
three-quarters of the students from lIreland and the United Kingdom were in-
formed about the ECTS possibilities by their academic staff. The respective pro-
portion was considerable lower in the case of Dutch students (about one third).
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2. The Farticipating & .. nts

Table 2.8

Knowledge About Possibility to Study Abroad in 1991/92, by Country of
Home Institution (percent: multiple reply possible)

Country of home institution

I: F GR 1 IRL

Total

Nedia 4

56

0
5

13
Posters. notices

Information material 48 S0

Academic staft

members 48

Adminmistratiy ¢ staft

members 19

s2

Other students
7

Other
Not tickhed

+

0 0

total 233 220

27y (129)

248 243 217
(23) (L) (96)

247 238
(30) (4N

233 223 250 182

(n} (21) (40) (18) (39)
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Question 2.18: How did you get 1o know about the possibility to study abroad within the ECTS
programme”?

2.5 Application and Award

The sccond and the third cohort of ECTS students were asked about their experi-
ences regarding the timing of application and award of an ERASMUS grant. Be-
cause the comparison of the responses of both cohorts does not show any signifi-
cant differences, the following chapter is based only on the latest available infor-
mation i.c. the experiences of ECTS students studying abroad in 1991/92.

Those ECTS students eventually awarded an ERASMUS grant had applied for
it. on average, 7.4 months prior to the study period abroad. Only 2 percent applied
at most two months prior to the sojourn, and 6 percent 3-4 months before they
went abroad. 88 percent of the students applied 5-9 months before. Few ap-
plications were submitted more than nine months prior to the study period (3 %).

27




Table 2.9

Timing of Application for ECTS Support 1991/92 as Compared to the Depar-
ture, by Country of Home Institution (percent and mean)

) Country of home instiwtion Total
Months prior

to departure . F F'ooGrR 1 IRI

1 - (
1-2 months 0
3-f months 3 h : . 10
5-6 months 48 50 X : 4 38
7-12 months 44 5 : ST 48

13 months and more ; 0 7 ]

Tatal 100 100 100 100 [0o 100 100 100 100 100 100 100
(n) (27) (125) (200 (109) (93) (28) 47y 21y (39 (1T) (3T)  (563)

Aserage 6.6 80 T4 67 79 85 o606 I 69 55 83 7.4

Question 2 6. When did sou apphy for an ECUS-supported period 199192 abroad?

As Table 2.9 shows, the proportion of students applving at least half a vear before
their departure varied from 24 percent in Portugal to 71 percent in Germany. The
average time of application varied from 5.5 months (Portugal) to 8.5 menths prior
to departure (Greece). Only a small variation in the timing of application could be
observed by field of study.

Students were intormed on averay ¢ 4.4 months prior to departure that they
were accepted for study abroad. Only 13 percent were informed more than six
months in advance: most students were informed between three and four months
prior (44 %e), and 16 percent only within the last two month before departure.

f.ate information, i.c. within the last two months prior to departure, was most
otten experienced by students of mechanical engineering (27 o) and chemistry
(20 o). On average, students in mechanical engineering were notified latest of all
about their acceptance for the ECTS study period (3.6 months) though this could
be explained to some extent by the relatively late timing of their applications (6.5
months prior as compared to 7.4 months on average of all ECTS students). Earli-
est natification about acceptance was reported by students of business administra-
tion (4.8 months prior to the departure). he timing of acceptance varied to a
smaller extent according to the host country than according to the home country,
As regards home country. latest notification of acceptance was reported by Portu-
guese students (3.3 months) while Irish (5.8 months), Greek and British students
(5.2 months cach) were notitied ecarliest (see Table 2.10).
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Table 2.10
Timing of Notification About the Acceptance for the ECTS Period 1991/92,
by Country of Home Institution (percent and mean)

Country of home institution Fotal
Months prior
to departure B B DK F FoGR 1 IRE NL P UK
1 4 i N ! 0 3 2 0 3 0 \] !
1-2 months 1 11 9 10 19 7 19 10 26 44 16 IS
3-4 months +1 49 64 83 f4 3R 3 25 28 28 37 44
S-6 months R 4 32 22 02 30021 2229 27
7-12 months 15 ] 9 s s 27 1 3521 6 13 12
13 months and more ¢ 0 i} 0 0 0 0 0 3 0 s 1
lotal 10D 100 100 100 100 100 100 100 100 100 100 100
(n) 27 (123) 225 (D (9% 30y (47 20 3N (18 (38) (570
Average 40 43 39 A 43 s2 41 s8 47 33 s2 44

ERIC

Question 2.7 When were yvou notified that you had been aceepted tor your study period
1991 92 abroad”

All Danish. Greek. Irish. Dutch, Portuguese and British students reported that they
received an ERASMUS grant. The proportion of respendents from the remaining
countries who received an ERASMUS grant ranged from 80 percent in the case of
Spain to 91 percent in the case of ltaty.

On average, ECTS students were informed about 3.1 months prior to departure
that they would receive an ERASMUS grant. The time span between application
and award lasted on average about four months,

Among those 76 percent informed more than 2 weeks prior to departure, 12
percent were informed 1-2 months prior and about one-third each were informed
3-4 months prior, and finally 5 and more months prior to departure to the host
country. A relatively high proportion of students did not know even as late as one
month before departure whether they had been awarded an ERASMUS grant:

- 12 percent were informed within two weeks before and afier the departure:

-7 percent were informed about the award at a later stage during the sady pe-
riod abroad; and '

- 2 percent were informed only after their return to the host institution.

As Table 2,11 shows, very late information, not carlier than two weeks prior to
departure, was most often reported by German students (45 %0). On the other
hand. late information was rare for ltalian (none) and Belgian students (8 %o). Re-
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garding field of study very late information was frequently stated by students of
mechanical engineering (29 %) but was an exception for students of history (4 %).

ECTS students received information on the amount of the award on average
about three weeks before the departure with 47 percent informed prior to the de-
parture. 22 percent at the time of departure and 31 percent after the departure to
the host country. Altogether. there was. on average, a time lag of about 2 1/2
months between the notification of the ERASMUS grant and the information
about the amount granted.

Table 2.11

Timing of Notification of Receipt of ERASMUS Grant 1991/92, by Country
of Home Institution (percent and mean)

Country of home institution Total

Months prior to
after departure : ° GR I IRL

7 and more
months prior

5-6 months prior
3-4 months prior
1-2 months prior

Prior, without
detailed information

Abuout the time
of departure

1-2 months alter
3-4 months after
5-0 months after

7 and more
wonths after

Alter. without
detaried information 15 2

l'otal 100 100 100 100 100 100 100 100 100 190 100 100
(n) (CH (T (23) (R6) (B2 (30) (42) 2D 0y (18 (39)  (516)

Average (months
prior ta departure) 4.1 R & 39 48 51 6l 37 22 30 3l

Question 29 When were you notified that s ou would receive an I RASMUS FCTS Student

Grrant”
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2 The Participating Students

In the majority of all EC member states, about half (or slightly less than half) of
the students were informed late, i.e. not earlier than two weeks prior to departure,
about the amount of grant awarded. Only Dutch (30 %). Portuguese (34 %). Irish
(34 %%). and Danish students (38 %) were less likely to be informed at a late stage.

Regarding the field of study the highest proportion of students informed at a late
stage about the amount of ERASMUS grant was observed in mechanical engi-
neering (62 %) and medicine (61 %6). Students of history were informed earliest,
as Table 2.12 shows.

Table 2.12
Timing of Information About the Amount of ERASMUS Grant 1991/92, by
Country of Home Institution (percent and mean)

Country of home institution lotal
AMonths prior to?
atter departure N . ' GR 1 IRL

7 and more

maonths prior 5 10
S-6 months prior K 5 17
3-4 months prior S : : 17
1-2 months prior 2 : 10

Prior, without de-
tatled information

About the time
of departure

1-2 months atler
3-4 months alter
S-0 months after

7 and more
months after

Alter. without de-
tailed information 19 10 [§ 17

lotul 100 100 100 100 100 100 100 100 100 100 100 100
(n) (20 (108) (23) (86) (83) (30) (43) (21) 40) (I18) (39) (515)

Average (months
prior to (-) or after
departure) 03 06 <14 02 -1 L2010 10 <34 228 03 030 -08

Question 2 10: When were sou informed abaut the amount ot sour FRASMUS FFCTS Student
Grant”
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Finaliy, students recetved the first payment of their ERASMUS grant on average

nwo months after their departure o the host country. Only 9 percent received the

) first payment more than two weeks prior to departure. On the other hand, 13 per-

L cent received their ERASMUS grant only after returning to the home institution,
as Table 2.13 shows.

Table 2.13
Timing of Receipt of the First Payment of ERASMUS Grant 1991/92, by
Country of Home Institution (percent and mean)

Country of home institution Total
Months prior to”
after deparure B D DK & F GR 1 IRl NL P UK
. 7 and more
- months prior 0 | 0 0 () 0 0 0 0 0 0 0
34 months prior 4 2 9 0 0 0 2 0 5 0 0 2
1-2 months prior 4 6 206 2 | 7 2 1o 13 6 18 7

About the tume
of departure 28 3 R g I8 35 14 6 68 44 38 3l

1-2 months afier 17 17 9 29 27 2] 9 10 13 17 28 20

-4 months after g 14 4 37 32 14 28 B 3 I 18 20

3-0 months after 21 4 0 10 9 0 12 0 0 6 0 6

7 and more

months after 0 4 0 0 1] 3 N 0 0 6 0 2

After. without de-

tailed information 21 23 0 13 13 0 28 0 0 11 0 13

lotal 100 100 100 100 100 100 100 100 100 100 100 100

n) QN L (23 (R6) (B (29) (43) (21 (40) (18) (39)  (51¢)
' Average (months

prior to (<) or

atter departure) 20 28 -3 30 28 10 302 -1 027 8 2.1

OQuestion 2 11 When did you reeeive the first money?

very late receipt of the first ERASMUS grant, i.e. later than two months after the
arrival in the host country, was reported by 28 percent of the ECTS students. The
proportion of those receiving the first payment very late was high among Spanish
(47 90). lalian (45 o) and French students (42 %). Low proportions in this respect
could be abserved among Dutch students (3 ©o). Danish (4 ©0) and Irish students

1 32
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2 The Participating Students

[9¥)
(V%]

(5 %). Regarding the field of study. very late receipt of the first payment was
stated most often by the students of mechanical engineering (41 %). business ad-
ministration and chemistry (28 % each).

In summarising the typical timing of application. award and financial support
by half of the ECTS students ranging closest to the average, we note that students
hoping to be awarded an ERASMUS grant in 1991/92 typically had to apply 5-9
months prior to the study abroad period. They got to know as a rule 3-6 months
prior to departure whether they were accepted and they were officially notificd
that they received an ERASMUS grant mostly between 1-5 months prior to their
departurc. They got to know the amount of grant mostly between three months be-
fore and two months after their departure and they typicaily received the first
payment of the grant between the time of departure and three months later.

It is certainly justified to argue that the following propoitions of ECTS students
were informed or supported extraordinarily late: 16 percent were informed only
during the last two months before their departure that they were accepted for the
study period abroad while 25 percent did not know for sure even two weeks be-
fore the departure whether they would be awarded an ERASMUS grant. Some 53
percent did not know as late as two weeks before departure how much ERASMUS
support they would receive and 61 percent had not received any ERASMUS
money two weeks after their arrival at the host institution. In comparing these fig-
ures with those of the preceding vear, no significant changes in the enhancement
of the administrative procedures could be observed. On the other hand. the in-
creasing number of ECTS students did not lead to a worsening of the administra-
tive procedures within the programme in those respects.




Academic and Administrative Support

3.1 Ways and Areas of Preparation

As a rule. students have to anticipate the chalienges presented by life and study
abroad and to prepare themselves in various ways prior to the study abroad period.
it is generally assumed that preparation helps reduce feelings of uncertainty and
ensures the acquisition of knowledge necessary to ease integration and to cope
with the academic requirements during the study period abroad. Because of the
rapid start of the ECTS pilot programme in 1989-90. the extent of preparation of
ECTS students was significantly lower than it was among ICP students in
1988/89. One could assume that the preparatory provisions as well as students’
preparatory activities increascd over time.

In fact:

the proportion of students preparing themselves through self-study increased

steadily from 635 percent in 1989/90 to 71 percent in 199091 and finally 73

percent in 1991/92:

the use of written material increased from 46 percent in the first year to 55 per-

cent in the second vear of ECTS. In the third year of ECTS. this way of prepa-

ration decreased to the same level observed in the vear of the inauguration of

ECTS:

attendance in optional preparatory courses grew from 38 percent in the first

vear to 44 percent in the second year and remained stable in the third year

(43 %)

no changes could be observed regarding the proportion of students taking part

in preparatory meetings. About 22 percent of each cohort of ECTS students

survey ed reported this way of preparation; and

El{llC
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- attending mandatory courses of preparation for the study period abroad was re-
ported by about 15 percent each of ECTS students participating in the first and
the second year. In the third year. the proportion reached 20 percent,

Table 3.1
Ways of Preparation for the Study Period Abroad 1991/92, by Field of Study
(percent: multiple reply possible)

Field of studs fotal

Business  [hstors  Chemistry  Medicine  Mechanieal
adminis- engineering
tration

W ritten maternal
Meetings

Mandators courses
Optional courses
Self study

Nu prepiration stated

Not tiched

lotal 220 208 210 199 223 212

(n) (155) (7h (96) (149) (1) (S81)

Question 3 1. How did you prepare for your stay abroad before you actually feft? What courses
did you attend? If y ou attended courses. were they part of the repular study course programme
(academie eredit recogmition granted)”

Although some preparatory activities in the framework of ECTS expanded. they
remained by and large less frequent than found., on average. within the tramework
of the [CPs. Only the attendance in optional courses was mentioned more often by
ECTS than 1CP students, A lack of preparatory provisions offered by the insti-
tutions of higher education participating in ECTS scem to have caused more
ECTS students to prepare themselves by self-study (71 %o in 199091 as compared
to 66 Yo of [CP students in comparable ycars).
In looking at the use of the mast highly organised preparatory provisions as re-
ported by IEC TS students 1991 92, we note that:
- 20 pereent of the ECTS students (see Table 3.1) participated in mandatory pre-
paratory courses (sometimes additionally in aptional ourses and or meetings):
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3 Adcademic and Admiustrative Support 37

- 34 percent participated at lenst in optional preparatory courses (sometimes also
in meetings); and
- 7 percent attended at least preparatory meetings as a minimum.

Thus. a total of 61 percent of 1991/92 ECTS students participated in preparatory
meetings and courses (62 % of ECTS students 1990:91 and 35 % of ECTS stu-
dents 1989.90). Of the remaining students:

- 29 percent reported that they had prepared themselves for the study period
abroad without attending meetings and courses (though possibly with the help
of written material provided).

- 7 percent stated that they went abroad without any specitic preparation: and

-3 percent did not provide any information on whether they had prepared them-
selves and. if so, how.

Participation rates in preparatory courses or meetings ranged from 50 percent in
medicine to about two-thirds of students in chemistry and mechanical engineering.

In 1991 92, lowest participation rates in preparatory courses or mectings were -
marked. as Table 3.2 shows. in the case of ECTS students from Belgium (41 ®o)
and Greece (47 %), The respective participation rate was highest among Irish
(76 °6), German (71 %o) and Danish students (70 ©o).

Table 3.2

Wayvs of Preparation for the Study Period Abroad 1991/92, by Country of
Home Institution (percent: multiple reply possible)

Country of home institution Fotal

B D DK | F GR I IRLL NLL P UK

Written material Ao06 260 33 3 40 43 33 o8 M 3 45
Meetings T2 2 29 1421 52 11t IR 21
Mandatory courses 420 9 16 3 o 23 29 1S 6 38 20
Optional courses 3750 43 400 31 3 4o 43 43 Se W 3
Self studs 67 &1 6l 76 70 T7 70 67 73 7)Y oY 73
No preparation stated - 7 2 9 O g 17 9 S 0 h N
Not tivhed 4 4 0 4 2 ( 4 s 0 0 8 3
total 700 253 474204 191 90 211 233 228 K0 208 202
(n) QT2 23 (90 (30) 4Ty 2B (o) (18) (39 (58D

ERIC

Question 3 1 How did you prepare for your stay abroad before you actually feft? What courses
Jid vou attend? H you attended courses, were they part of the regular study course progrimme
(acadenie eredit recognition granted)”?
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The data available allow us to evamine how many students actually could have
made use of courses or meetings before the study abroad period. Preparatory
means were offered to 62 percent of the ECTS students in 199192 - 8 percent less
than in the preceding year and the same proportion as in 1989/90. the vear of in-
auguration of the ECTS programme. In most countries, two-thirds of the students
in 199192 or even more were provided with preparatory means, in contrast with
less than half of the Greek (47 %) and Danish students (48 %). By and large, we
note that the level of participation in preparatory activities on the part of the stu-
dents was clearly influenced by the preparatory provisions offered by the insti-
tutions.

Table 3.3
Ways of Preparation for the Study Period Abroad 1991/92 Regarding Society

and Culture of Host Country, by Field of Study (percent: multiple reply possi-
ble)

Ficld of study Total
Business  Histors  Chemistry Medicine  Mechanical
adminis- engincering
tration
Wrilten material 25 18 16 19 16 20
Mectings 6 4 2 3 3 4
Courses: mandatory 5 1 1 0 1 2
Courses: optional 4 13 N 1 10 6
Self-study 4 49 47 18 44 45
No preparation stated 39 3l 38 K 37 36
Not ticked 2 4 2 6 1 3
Total 121 121 110 110 112 15
ny (185) (701) (96) (149) (110) (581)

ERIC

Question 3 1 How did you prepare for your stay abroad before you actually left? What courses
did you attend” 1f s ou attended courses, were thes part of the regular studs course programme
(academice credivrecognition granted)?

About 40 percent of the participants in preparatory courses reported that at least
some of those courses were part of the regular course programme. This was most
often stated by British (67 20) and least often by Greek students (17 %o).
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Students were asked to specify their ways of preparation in terms of four dif-
ferent topics:

- 80 percent of the ECTS students in 199192 prepared themselves through
learning a foreign language (as compared to 77 % of the ECTS students
1990/91 and 69 % of the ECTS students 1989/90), 13 percent of these with the
help of respective mandatory courses provided (see Table 3.6):

67 percent regarding practical matters (65 % and 56 %). |5 percent of those
with the help of meetings (see Table 3.5):

61 percent as regards host country culture anc society (56 % and 51 %), 7 per-
cent of these with the help of respective courses provided (see Table 3.3); and
47 percent reported academic preparation (42 % and 35 %). 13 percent with the
help of respective courses provided (see Table 3.4):

Table 3.4
Ways of Academic Preparation for the Study Period Abroad 1991/92,
by Fieid of Study (percent; multiple reply possible)

Ficld of study Total

Business  Histors  Chemistry Medicine  Mechanical
admings- engineering
tration

Written material 4
Meetings 7
Courses: mandators 11
Courses: optional 6
Sclt-study 19
No preparation stated 51

Not tiched 2 E 6 1

Total 109 115 105 109 107 109
(n) (155) (71 (96) (149) (1o (581

Question 3.1: How Jid you prepare for your stay abroad before you actually left? What courses
did you attend? I you attended courses. were they part of the regular study course programme
(academie credit recognition granted)?

The increasing number of students in each of the four arcas who prepared them-
selves in various wiys could be on one hand an expression of the increasing sen-
sitivity for the importance of preparation or, more simply, be due to the fact that

.
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LCTS students of the second and the third vear were informed at an earlier stage
about their opportunity to study abroad and, thus, could prepare themselves more
thoroughly.

About two-thirds of ECTS students 1991/92 prepared themselves on practical
matfers and the culture and society of the host country, mostly through self-study
and the use of written material - only 5 percent attended courses for those pur-
poses. The highest proportion of students preparing themselves on practical mat-
ters and on host country culture and society were from Germany, Ireland and the
Netherlands, while Belgian, Danish and ltalian students paid least attention to
those aspects.

Table 3.5

Ways of Preparation for the Study Period Abroad 1991/92 Regarding Practi-
cal Matters of Living and Studying in Host Country, by Field of Study
(percent: multiple reply possible)

Ficld of study Total
Business  Ilistory  Chemustry  Medicine  Mechanical
administration enginecring

W ritten material kK 39 K 3 7
1

Meetings

Courses: mandatory

Courses: optional

Selt=study

No preparation stated

Not ticked 6

Total 120 119 121 120 121
(n) (71) (V6) (149) (110) (581)

Question 3.1: How did you prepare for your stay abroad before you actually left? What courses
did you attend” Iy ou attended courses. were they part of the regular study course programme
Gacademie creditrecopnition granted)?

Less than halt of ECTS students participated in any academic preparation for the
study period abroad. Again, self-study prevailed, while only 13 percent of the stu-
dents prepared themselves academically by attending courses. Courses offering
academic preparation were most often attended by students in business admini-
stration (16 %) and least often by students in medicine (10 %). Not a single stu-
dent from Belgium and Greece attended courses for academic preparation.

ECTS students in 1991/92 gave the highest priority to foreign language prepa-
ration: 80 percent prepared themselves linguistically, thereby 52 percent through

35
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3 Academic and Administrative Support

self-study and 49 percent through participation in courses, while 13 percent at-
tended mandatory language courses.

Table 3.6

Ways of Linguistic Preparation for the Study Period Abroad 1991/92,
by Field of Study (percent; multiple reply possible)

Ficld of study

Business  History  Chemistry  Medicine  Mechanical
adminis- cngineering
tration

Written matenal 10 13
Meetings 2 3
Courses: mandatory 2 K
Courses: optional 37 : K K2’
Self-study S 3 65
No preparation stated 3 16

Not ticked 6

Total 143 123 129 136 143 136
(n) (15%) (71 (96) (149) (Him (581

Question 3.1: How did you prepare for your stay abroad before you actually left? What courses
did you attend? If s ou attended courses, were they part of the regular study course programme
(academice creditrecognition granted)?

Students going to Belgium, Denmark and Ireland took part less often in linguistic
preparation than students going to other European countries. In the case of Bel-
gium, this might be due to the fact that about a tenth each of the ECTS students
hosted in Belgium were from France and the Netherlands and therefore did not
need any language preparation. Almost all students going to Portugal, the Nether-
lands. Italy and Spain prepared themselves linguistically. Participation in foreign
language courses was most frequent among students going to Portugal (100 %)
and Spain (61 %).

Altogether, a refatively low percentage of students enrolled in medicine (34 %)
did not prepare themselves linguistically compared to students from other fields.
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Table 3.7

Ways of Linguistic Preparation for the Study Period Abroad 1991/92,
by Host Country (percent; multiple reply possible)

Host country
[ F GR 1 IRI. NL

Written material g : 16 17 17 0 7
Meetings 0 3 0 6 0 0
Courses: mandatory 3 12 17 6 17 43
Courses: optional 39 45 53 48 29 14
Self-study 38 ht] 67 52 71
No preparation

stated 26 24 31 12 17 13 29 0

Notticked 10 3 0 0 5 8 0 2 0

Total 132 124 125 151 147 117 i56 129 136 150 128 136
(n) (G1) (66) (10) (69) (%) (12) (39 42y (1) (6) (173) (581)

Question 3.1: How did you prepare for vour stay abroad before you actually let? What courses
did you attend? 11y ou attended courses, were they part of the regular study course programme
(academic creditrecognition granted)?

3.2 Assessment of Preparatory Provisions

The assessment of the preparatory provisions turned out not to be very enthusias-
tic. The overall assessment was 3.1 in 1991/92 on a scale from | = "very good" to
5 = “very poor" (3.2 in the preceding vear and 3.0 in 1989/90). Provisions of
preparation regarding practical matters of living and studying in the host country
and those regarding host country culture and society were rated worst (3.3 each).
Better ratings than in the preceding year could be observed regarding means of
academic preparation (3.0 as compared . 3.1). Means of foreign language prepa-
ration were most favourably assessed (2.5 . compared to 2.6 in the preceding
year and 2.5 in 1989/90).

As Table 3.8 shows, ECTS students 1991/9% <arolled in mechanical engineer-
ing assessed preparatory provisions slightly better, in general. than students of the
other ficlds of study. History (3.6) and medical students (3.4) were lcast satisfied
with preparatory means on practical matters of living and studying abroad av well
as regarding the society and culture of the host country (3.4 and 3.6). Academic
preparation was most negatively assessed by students in mechanical enginecring
(3.3) and history and chemistry students were least satistied with linguistic prepa-
ration (2.8 and 2.7).
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2 Academic and Administrative Support

in excluding provisions for foreign language preparation, which are generally
most positively assessed, we observe that notably French and Greek ECTS stu-
dents rated the preparatory provisions of their home institutions more negatively
than students from other countries. As Table 3.9 shows. Danish and [talian stu-
dents were most satisfied with the preparatory provisions.

Table 3.8

Assessment of Preparatory Provision for the Study Period Abroad 1991/92,
by Field of Study (mean*)

Field of study Total

Business History  Chemistry  Medicine  Mechanical
administration engineering

Practical matters 3. 3 3. id KN
Society and culture 2 3 RIR) 3.6 33
Academic preparation . KN = 28
1 mpuistic preparation ; . 24

Preparatory prosision
overall 3 3. 3.2 3 29

(n) (64) (1) (52) (60)

OQuestion 3.2: How do you assess the preparatory provision”?

* On ascale from T - "very good” 10§ "vers poor”

Table 3.9
Assessment of Preparatory Provision for the Study Period Abroad 1991/92,
by Country of Home Institution of Higher Education (mean*)

Country of home institution Total
DKt I GR 1 IRL

Practical matters 33

Society and culture

ﬂ
Academic preparation 33 33 33 i 7

1 mguistic preparation : = . I 733 . A

Preparatory provision
overall : 32 025 28 35 34 2S5 33 30

(n) (10) (57) (11 (40) (4 (11 28) (1) 2D (10) (21) (269)

Question 3 2: How do yoti assess the preparatory provision”

* O aseale from 1 "very good” to § "very poor”

>
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3.3 Assistance and Advice Provided by Home and Host Institution

In addition to issues of preparation, students were also asked about the assistance.
guidance. and advice they were provided by their home and by their host institu-
tions concerning the study period abroad. They were asked to state both the extent
to which they were provided assistance ("substantial”, "modest", "none"), and the
degree of satisfaction they felt with the assistance (scale from [ = "very high" to 3
= "very low"). They were provided a list of 12 identical categories for both, assis-
tance from home and host institution and two additional categories with regard to
the host institution which refer - like the questions about preparation - to academic
issues. foreign language. host cuilture and society, as well as practical matters
abroad. Further. students were asked about the advice and assistance provided by
the home and host institution regarding personal matters and information about
the ECTS programme. While foreign language, academic and personal matters
were referred to in an aggregate way, specific aspects of living and studying
abroad were addressed, as well as aspects of the culture and society of the host
country.

Almost all students in 199192 were provided assistance in one way or the
other. Less than one percent reported no assistance in any of the 14 categories by
the host institution of higher education: in addition, one percent reported no assis-
tance by the home institution. Except for information about the ECTS scheme and
tinancial matters, the respective host institutions provided more assistance than
the home institutions. as a comparison of Tables 3.10 and 3.11 indicates.

Assistance varied substantially by area. No assistance, guidance. and advice
was provided. according to the students' statements, regarding:

living and studying abroad (4 % of the students by the home institution and 2

percent by the host institution):

information about the ECTS programme (7 and 28 % respectively):

academic matters (24 and 12 %o respectively):

as regards foreign language training. no guidance by the home institution was

reported by 38 percent of the students as compared with 28 percent by the host

institution:

culture and socicty (55 and 9 % respectively): and finally

56 percent of the students did not report any guidance regarding personal mat-

ters by the home institution compared to 40 percent by the host institution of

higher education,

The proportion of 1991/02 ECTS students stating the various kinds of assistance
and advice provided by home and host institution was almost identical to those re-
ported by the preceding ECTS student cohorts. Again, we observe neither an in-
crease in support nor a decline,
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Table 3.10

3. Acadenuc and Admunistrative Support

Assistance/Guidance/Advice Concerning the Study Period Abroad 1991/92
Provided by Home Institution, by Country of Home Institution (percent)

DK

B

I

IRI

Country of home institution

GR

Fotal

Information
about ECTS
Substantial
Modest
None at all

Registration,
course selection.
Substantial
Modest
None at all

Accommodation
Substantial
Modest

None at all

Matters regarding
financial support
Substantial

Modest

None at all

Practical matters
Substantial

Modest

None at all
Academic matters

Substantial
Modest
None at all

Work placement
matters
Substantial

Modest
None ol all

Inform. about
host inst.

Substantial
Modest
None at all

{10 be cont )
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(Vable 3.10 cont.) Country of home institution Total

E Iy h I IRL

Language training
Substantial

Modest

None at all

Host country
Substantial

Modest

None at all

Local community
of host inst.

Substantial
Modest 2
None at ali 65

Personal matters

Substantial R 10 {1 17 k 0 0
Modest 32 284 17 16 56
None at all S8 S 61 37 67 84 44

(n) (24 (118) 20) (99) (78) (30) (4 (19 (39) (16)

Question 4.2; To what extent were you provided with assistance/guidancesady ice concerning
vour ECTS study period 1991.92 abroad. by your home institution prior to the study period
abroad?

It was cxpected that host institutions would play a more important role in assis-
tance concerning the study period abroad than the bome institutions of higher
education. because the host institutions are in the position to provide such assis-
tance more directly and more immediately. If the respective institutions provided
assistance in accordance to their potential, one would expect that students' satis-
faction with the assistance provided would not differ substantially. Tables 3.12
and 3.13. however, show that students were less satisfied with the assistance and
advice provided by the home institution (3.2 on average for all categories) than by
the host institution (2.7). Both of these scores were almost identical to the ratings
by ECTS students in 199091 and 198990 and slightly better than the respective
ratings recorded by 1CP students 199091,

In general, we rote that there is a positive correlation between the amount of
assistance offered and the degree of satisfaction felt about it. This shows that there
was a corresponding demand for assistance, guidance, and advice and that good
support provided was appreciated in general. Similar results were observed in all
surveys of [CP and ECTS students undertahen.

45"




3 Academic and Administrative Support

Table 3.11

Assistance/Guidance/Advice Concerning the Study Period Abroad 1991/92
Provided by Host Institution, by Host Country (percent)

Host country Total
GR 1 IRL

Information about
ECTS

Substantial
Modest

None at all
Registration,
course selection
Substantial
Modest

None at all
Accommodation
Substantial
Modest

None at all
Matters regarding
financial support
Substantial
Modest

None at all
Practical matters
Substantial
Modest

None at all

Academic matters
Substantial

Modest

None at all
Work placement
matters

Substantiul
Maodest
None at all

(to be cont )
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(Table 3.11 cont.) Host country

F GR 1

Inform. about
host inst.

Substantial
Modest

None at all
L.anguage training
Substantial
Modest

Nonc at all

Host country
Substantial
Modest

None at all

Local community
of host inst,
Substantial
Modest

None at all
Personal matters
Substantial
Modest

None at all

o b2 el
o 3 -

Social contacts

Substantial

Modest

None at all

Cultural, recrea-

tional activities

Substantial K 49 18 23 57 17
Modest k k 31 S 55 46 25 43 17
None at all X KK 20 27 31 18 67

(n) (29) (66) (15) (65) (9 (1) (52) (40) (1) (6) (169) (561)

Ouestion 42 Fo what extent were you provided with assistance/puidanee advice conceming
vour FCLS studs period 1991.92 abroad, by your home institutica prior to the study period
abroad”
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3. Academic and Administrative Support

Table 3.12

Degree of Satisfaction with Assistance/Guidance/Advice Provided by Home
Institution in 1991/92, by Country of Home Institution (mean*)

Country of home institution Total

DKk F GR [ IRI

Information about
ECTS
Registration.
course selection
Accommodation

Matters reparding
financial support

Practical matters
Academic matters

Work placement
matters

[ntorm. about
host institution

l.anguage traming
Hlost country 3 S03d

1.ocal community
of host mstitution 3. 3. 360 3. 36 34 36 8

Personal matters . 3. 3137 31 38 Al 37 30

Question 4.2: To what extent were you proyided with assistance/guidanceadvice concerning
your ECTS study period 199192 abrogd. by your home institution prior to the study period
abroad”? And to what extent were you satisfied with the assistance/guidance advice provided”?

* Onascale from 1= "very high” to 5 "very low”

Satisfaction with assistance bv the home institution of higher education diftered -
in some respects substantially - aceording to the country of the home institution.
as Table 3.12 indicates. ltalian, Belgian and Dutch ECTS students in 1991/92
were most satisfied, while Spanish, French and British students were least satis-
fied with the assistance provided by their home institutions. Respeetive ditter-
ences according to the field of siudy were relatively small.

As regards assistance and advice provided by the host institution of higher edu-
cation, ECTS students in 199192 spending their study period abroad in the Neth-
crlands, Belgium and Denmark were most satisfied and those going to Portugal.
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ltaly and Spain least satisfied. One should bear in mind. however. that the number
of ECTS students going to some of these countries was relatively small.

Table 3.13

Degree of Satisfaction with Assistance/Guidance/Advice Provided by Host In-
stitution in 1991/92, by Host Country (mean*)

Host country Total

GR 1

Intormation about
FCYS programme

Registration,
vourse selection

Accommodition

Matters regarding
financial support

Practical matters
Academic matters

Work placemerit
matlers

In'orm. about
host institution

1 anguage training
Host country

1 ocal community
of host institution

Personal matters
Soctal contacts

Cultural. recreational
activities 1y 24 . . IR 2. RO )

(n) (29) (64 (1h 60y (92) (11 (S0) ¢y (13) (0) (16d)  (544)

Q

Question 4 2. To what extent were s ou provided with assistance:guidance advice coneerning
vour LC TS study pernad 1991 92 abroad. by sour home institution prior to the study period
abroad™ And to what extent were sou satislied with the assistance gaidanee advice provided?

* Onascale from i "very Tugh™ to § "very low™

Altogether, 1-CTS students viewed both preparation for the study abroad period
and assistance concerning the study abroad period provided by their home institu-
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_ tion with some caution. They had a somewhat more positive view about the assis-
T tance provided by the host institution. These findings suggest that. in particular,
provisions and assistance by the home institutions in these respects ought to be
improved.
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Life and Study Abroad

4.1 Culturai and Social Activities in the Host Country

L.earning about the host country culture and society and experiencing the host
country directly is obviousty essential in order to cope with life and study in other
countries. to serve one's own social and cultural needs in the host country and to
enrich knowledge and competencies required in a future in which traditional
boundaries disappear or lose their importance. ECTS students of each cohort sur-
veved undertook a wide range of activities abroad in order to broaden their expe-
ricnce. Around 74 percent of ECTS students in 199192 often had conversations
with host country students and 63 percent cach with other host country nationals
and with host country teaching staff. Listening and reading newspapers was an
activity frequently undertaken by 80 percent of students and visitir.g museums and
attending concerts by 75 percent of the respondents; 67 percent often experienced
joint leisure activities with host country nationals, as Table 4.1 shows.

In contrast to the findings of previous surveys on ECTS and ICP students. the
frequency of contacts ECTS students 91/92 have had with teaching staft did not
depend on the duration of the period abroad. Although the proportion of students
with short stays abroad, i.c. a period of about threc months, stated frequent con-
tacts with teaching staft of the host country (48%) less often than their counter-
parts who stayed longer, no significant differences could be observed in compar-
ing students spending 4-6 months abroad and students spending 7-12 months
abroad (59 6 and 61 ). Regarding an overall decrease of frequent contacts with
teaching stall (from 64 ®a to 59 Vo) one may argue that the presence of ECTS
students at the host institutions has become more and more a matter of procedure.
Ihus. over time, less attention will be paid to them by the teaching staff of the
host countries.




4
4

On the other hand, the frequency of contacts with teaching staft clearly differs
by field of study. About three-quarters of students in chemistry stated frequent
contacts while only half of the medical students reported positively on this aspect.

ECTS students in 199192 spending their study period abroad in the United
Kingdom, the Netherlands. Portugal and Greece most frequently had contacts with ,
host country academic staff. while those going to France and Germany reported -
- less frequent contacts of that kind. With the exception of Ireland. communication
- outside institutions of higher education were reported far more often by students
spending their study period abroad in the Mediterranean countries.
- Table 4.1
Experiences and Activities 1991/92 Abroad, by Host Country (percent*)
_ Host country Total
B D DK t I GR I IRl N P UK
‘ Contact with
teaching stalt 3547 63 82 3 67 57 571 67 RO 39
Conversation
with students 77070 81 80 68 92 67 90 64 8 T3 4
Conversation with
other people 15 55 56 8 6l "5 8 76 64 83 53 63
News about
host country 65 78 93 79 67 87 83 537 B3 &) 80
- Travelling 7082 56 7L 60 67 79 8 79 83 M2 67
- Cultural actnities 87 68 88 78 77 82 77 63 64 33 7775
| crsure activities 65 71 69 81 59 92 77 66 S0 83 62 67
n) (31 (65) (16) (69) (96) (12) (53) (1) (1) (6) (172) (575)
Question 4.1 Please state the frequency of the followmg experiences and activities during your B
- LCTS study period 1991:92 abroad-
* Pereent respondmg “17 or "2" onaseale from 1 Mvers often” to 5 - "natatall”

Students enrolled in medicine reported frequent contacts and discussions with host
country students (76 %o) as well as with host country people outside the system of
higher education (74 Y o). as Table 4.2 shows. Activitics such as visiting muscums,
attending concerts cte. were most frequent's reported by students in history
(81 ?0) and medicine (80 %o).
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4. Life and Study Abroad

Table 4.2
Experiences and Activities 1991/92 Abroad, by Field of Study (pcrcent®)

Field of study Total

Business  History  Chemistry Medicine  Mechanical
adminis- engineering
tration

PAFullToxt Provided by ERIC

Contact with teaching
staft

Conversation with
students

Conversation with
other people

News about host country 7 26
I'ravelling ; 66
Cultural actis ties

| cisure activities 2 3 ) 64

) (154) (69 (95) (147) (110) (575)

Ouestion 4.1 Please state the frequency of the following experiences and activitics during your
LCTS study period 1997:92 abroad:

* Pereent responding "1 or "2 on @ scale from 1= "very often” to § - "not at all”

4.2 Accommodation in the Host Country

Half of the students supported in the framework of the ECTS programme in
199192 were provided with university accommedation (halls of residence fur-
nished by the institutions of higher education or other agencies in charge of ac-
commodation of students) during the study period abroad (as compared to 57% in
the previous vear and 55 %o in 1989/90). As Table 4.3 shows, about one third of
the students lived in an apartment or house abroad which they shared with other
students. As compared to previous years, this type of accommodation became
more and more important. It increased from 22 percent in 1989/90 to 31 percent in
199091 and 37 percent in 1991/92. Renting of a room in a private home was
qtated by 7 percent of ECTS students in 1989 90,9 percent in 199091 and 6 per-
centin 1991 92,

The proportion of ECTS students in 199192 provided with university accom-
médation varied considerably according to the host country. About two-thirds of
the students gaing to Germany (71 %), Greeee (67 ®o) and the United Kingdom
(65 Y0) as well as more than half of the students spending their study period
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abroad in Belgium and France livad in halls of residence. On the other hand, few
students going to Spain (4 %} lived in university halls of residence; instead, living
in apartments or houses together with other students was most common for them
(74 %% respectively).

Table 4.3

Accommodation During Study Period 1991/92 at Host Institution, by Host
Country (percent)

Host country lotal

University
accommodation

Own apartment
house

Apartment’house
with other students

Apartment/house with
parents relatives

Apartmentzhouse
with partnerschildren 0

Room with another
family

Hotel'pension:
boarding house

Other
accommodation 0 | 3 0 2 0 17 4

Not ticked 0 0 3 0 0 0 0 |

Total 100 103 100 101 101 100 106 100 107 100 102 102
(n) (31} (66) (16} (697 (98) (12) (58 (42) (1h) (6) (173)  (581)

Question 6 1: Where did you live: (a) immediately prior to your ECTS study period 1991/92
abroad. (b) most of the time during the P CTS study period 1991792 abroad. and (¢) where do
sou live now?

Lhe majority of ECTS students in 199192 (62 ©o) stayed in the same place for the
whole study period abroad, 24 percent moved once, and 14 percent twice or even
more often. On average, students changed their place of living 0.6 times during
their study period abroad (slightly less than ECTS students of previous years).
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4 Life and Study Abroad

Only 53 percent of the ECTS students in 199192 could move directly into a
regular room or other kind of accommodation upon arrival: 35 percent had to
spend a waiting time, lasting up to one week, while a further 11 percent waited for
up to | month. and 3 percent of the students for more than I month. ECTS stu-
dents going to Portugal (20 days) and Spain (6.8 days) had the longest waiting
periods on average. The shortest waiting periods on average were reported by
students studying in Belgium. the Netherlands and France (up to two days on
average). Students not being provided accommodation in university halls of resi-
dence during their period abroad waited. on average, twice as long before finding
their tirst regular accommodation (on average six days).

Table 4.4

Quality of Accommodation in Host Country 1991/92 and in Home Country
(mean*)

Countny Fotal
I GR

In host country
(by mncoming students)

In home country

(by students oing to the

respective host country )

In home country

(by home students) : a2 . 6 18

m) (27)(129y (23) (10715 (29 (47) 20y (36,18 (39 (373)

Ouesiion 6.4: How would sou. in general, deseribe the quality of your accommodation m the
host country and in your home country ?

* Onascale from 1= "very good” to 5 "very bad”

ECTS students were asked to assess the  uality of the accommodation in the host
country and to compare it with the quality of their accommodation during their
study at therr home institution. Altogether. students were not dissatistied with
their accommodation in the host country (see Table 4.4). On average. ECTS stu-
dents in 1991 92 rated 2.4 on a scale from | - “very good” to § - "very bad”. This
wan @ stightly better result than that for the ECTS students of the preceding years
(2.6 and 2.5). ECTS students considered accommodation abroad, however, still
clearly worse than accommodation at home which was rated 1.7 on average in
1991 92 and 1.8 cach on average in the preceding years. Actually. 16 percent of
the FCTS students rated their accommodation abroad as bad (scale points 4 and
3. but only 3 percent did so regarding accommodation at home.

.
.o
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Over the years, one host couniny clearly stood out in quality of accommodation
provided. as Table 4.4 shows. On average. ECTS students studying in Denmark
rated the housing provided by far the most positively (between |4 and 1.7). Stu-
dents going to this country rated the guality of accommodation slightly better than
the quality of accommodation they had in their respective home countries. On the
other hand the qualits of accommodation m France and Spain was rated below
average by at least two of the three cohorts of ECTS students surveyed. In com-
parison. ICP students had also rated accommodation in Denmark positively. while
accommodation in France and Spain had been viewed least favourably.

4.3  Funding of the Study Period Abroad

Of all the expenses ECTS students had during the study period abroad m 1991 92
{including tuitton tees and other related fees), 57.3 percent was funded by the stu-
dents themselves or their families while 23.5 percent was covered by the ERAS-
MUS grant. Other grants and loans covered 8.2 percent of the expenses during
the study period abroad. These figures are similar to those of the preceding years.

The targest proportion of expenses covered by the ECTS grant was stated by
Portuguese (54 %o) and Irish (45 90) students. as Table 4.5 shows. On the opposite
end. Greek. Spain (16 %o cach). French and German (19 %o cach) found that the
ECTS grant covered a very low percentage of their expenses while abroad.

Home country grants and loans covered the highest proportion of expenditures
borne by Danish (36,1 %0). Dutch (47.9 %0} and British students (27.4 %), In
Greece, Germany, France, {taly, Spain and Belgium, the parents. retatives and the
students themselves had to cover almost half or more than halt of the expenses.

EC TS students and their parents surveved in 1991 92 had paid 78.7 percent on
average of the expenses incurred while studying at the home institution. Eighteen
pereent of the expenses were covered by home country grants and loans, and 3.3
percent Irom other sources. The data do not differ much from those provided by
the 1990 91 {CP students. As can be seen from the data on the study abroad pe-
riod. grants and loans are the major sources for funding of study at home for
Dantsh (734 “a). Duteh (60.4 *or and British students (41.2 %)

¥ PAruliText provided by ERIC
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4.4  Study at the Host University

ECTS students in 1991.92 took a weekly average ‘of 18.8 hours of courses

(including laboratory work, etc.) abroad (see Chart 4.1). The weekly course hour

load was on average 3.1 hours (14 %) less than that takén at the home institution

of higher education (21.9 hours). These figures are similar to those of ECTS stu-
‘ dents of the preceding years. The number of hours taken abroad by 199192 ECTS

students varied markedly by field of study: from 10.1 hours in history to 25.5
hours in chemistry.

Chart 4.1
Weekly Course Hours at Host and Home Institution in 1991/92, by Field of
Study (percent)

= ®Home institution O Host institution
h X 188 1
Total .
— 219 X

- Chemustry
- >~
©
) 2 )
: z Mechanical
- - engineering 230 :
- 2 i 90 i
[V 1
_ 209 1
Business 179 .
admunistration 215 i
. 101 {
History 137 !
_
00 50 100 15.0 200 250 300 350

Weekly course nours

Question 4.5 How many hours (60 minutes) per week did youesciusnvely tiahe courses
(including taboratory work ete)?

_ oy

Q
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4 Life and Studv Abroad 61

The total work Ivad, including practical projects, foreign language training. inde-
pendent study. work on thesis. field trips etc.. of ECTS students while abroad was
on average 38.8 hours per week (about 4 hours less than stated by ECTS students
1990 91). As Table 4.6 shows. 9 hours on average were devoted by ECTS stu-
dents to independent study. about 7 hours to practical projects. 2 hours to work on
thesis. 1.4 hours to field trips and 2.5 hours to foreign language training. Students
enrolled in chemistry and medicine spent a substantial proportion of their time on
practical projects (15.8 and 12.1 hours respectively).

Table 4.6
Weekly Hours Spent on Study During Academic Study Period Abroad
1991/92, by Field of Study (mean)

Field of study Total

Business thistors  Chenustry Medicine  Mechanical
adminixtration engineering

Courses 18.1 oW 130 hY -

Practical projects,
laboratory work

Independent study
Work on thesis

I aeursions

1 anguage traimmg

Other study activaties

lotal Rh 388 419 40.6 38. 388
(n} i (64 (Y0) (1:42) (108) (567)

Question 4.4 How many hours per week did you spend on average on the following types of
study” Please estimate for the TC TS academic study period 1991 92 only (e, excluding work
placement and holiday periodsy

Most students used the opportunity of study ing at an institution of higher educa-
tion of another 1-C country to participate in courses complementing those offered
at the home institution About two-thirds of the ECTS students in 1991 92 took
courses involving content not avatlable (or of lesser quality ) at the home mstitu-
tion. About a half experienced new teaching methods while one third utitised
laboratories or other tacilities not available (or of lesser quality ) at the home insti-
ttion. In addition. 43 percent af the students took courses to broaden their aca-
demic and cultural horizon which were not require - and not directly linked to

o
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their area of specialisation. Abcut half of the students took courses in the host
country language and 13 percent courses in other languages. About.a fifth of the
students reported that they developed a new area of specialisation, and 8 percent
changed their earlier chosen specialisation. Altogether, these findings are similar
in all surveys undertaken since 1988/89 on ERASMUS students.

Table 4.7

Type of Academic Enhancement During the Study Period Abroad 1991/92,
by Field of Study (percent: multiple reply possible)

IPield of study Total

Business  History  Chemistry  Medicine  Mechanical
adminis- cngineering
tration

Courses not available

at the home inst. 67
Courses involving new
teaching methods
Laboratories not available

at the home institution
Courses to broaden

academie. cultural
background

New areas of

specialisation

Larlier chosen

specialisation

1 anguage courses in the

host country language

| anguage courses in

another tanguage 7 7

Not tiched : 9

total 321 303 30 223 324 292

(n) (155) (71) (96) (149} (1 (581)

Question 4 6 Durng sour TS study period 1991 92 abroad. did you take

As Table 4.7 shows, some substantial differences regarding ficld of study could be
observed: ECTS students enrolled in medicine took significantly less courses
involving content not available at home. Chemistry students took fewer courses to

GO
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4. Life and Study Abroad 63

broaden their academic and culiural background and more often develop a new
area of specialisation. Business students took far more tanguages courses in other
than the host country language.

The language of instruction was the host country language for 84 percent ot the
ECTS students (similar in the previous years of ECTS). As Table 4.8 shows. the
host country tanguage was least often solely the language of instruction for stu-
dents going to Denmark (33 %), the Netherlands (43 %) and Greece (50 °6): no-
tably in Denmark. English was frequently used as the language of instruction for
incoming ECTS students.

Table 4.8

Language of Instruction* During Study Period Abroad 1991/92, by Host
Country (percent)

Host country Towd

1Host

Home

Lfost - home

Home rother

Host * other

Host « home= other

(ther 0

lotal 100 100 100 100 100 100 100 100 100 100 100 100
(n) (30} (65) (151 (67) (95) (12) (33) ¢ (BH 6y a7h (570)

OQuestion 4 70 What was the language of instruction in the courses you took at the host institu-
tion™ 1 you sere tiught in more than one tanguage. pledse state percentages.

* “Home” was coded it host country language and countrs of home institution language were
wdentieal.

Regarding various aspects of teaching and learning, ECTS students noted sub-
Jantial differences between education at their home and their host institution.
L.ooking at the data by country. the differences perceiv ed ranged from at least 1.0
on average to at most 1.7 on the five-point- -scale (from | “strongly emphasised”
to 5 “"nat at all emphasised”). Largest difterences between the home and host
institutions were perceived as regards the emphasis placed on oral examinations
(1.8). using publications in forcign fanguages (1.7). out-of-class communication

61
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between teachers and students (1.6). freedom to chose specific areas (1.5) and
regular class attendance (1.4). The perceptions by ECTS students in 1991/92 re-
garding differences between higher education at the home and host institution of
higher education were quite similar to those by ECTS students of the preceding
vear as well as to those by ICP students both in 1988/89 and 1990/91.

4.5 Problems Faced During the Study Period Abroad

Difticulties and problems faced abroad may reduce students' academic progress
and personal development. In order to examine the extent to which problems oc-
curred and what major problems ECTS students faced, they were presented with a
list of 20 possible problems. Three-quarters of ECTS students reported that they
faced problems during their study period abroad. among them:

52 percent mentioned problems in organising life and study conditions in the

host country (accommodation, finance etc.):

43 percent problems of study:

24 percent foreign language problems:

21 percent issues regarding social contacts: and

about 10 percent mentioned problems regarding the lifestyle of nationals of the

host country or climate. food. health etc.

By and large. the proportions of ECTS students in 1991/92 stating problems re-
garding the different areas were similar to those among the ECTS students of the
previous years. However, the proportion of ECTS students who reported serious
problems regarding matters of credits and credit transter decreased from 25 per-
cent in 1989790 to 18 percent in 199091 and 17 percent in 199192, This finding
would appear to indicate that there is an increasing tendency to implement the
practical side of ECTS credit recognition. Obviously. however. not all procedures
of awarding credits to courses and credit transfer worked up to the level of stu-
dems' expectations. As Chart 4.2 shows, this was especially the case in history
where 25 percent of the students mentioned serious problems in this respect (9 %
more than in the preceding year). Also the proportion of students in business
studies who reported matters of crediting and credit transfer as problematic were
above average (23 %. the same as in the preceding year). A decrease of problems
in the core issue of ECTS could be observed among students in mechanical engi-
neering (from 15 %6 in 1990 91 to 8 Yo in 1991:92) and medicine (25 % to 14 %),
while the proportion of chemistry students who mentioned problems increased
trom seven percent in the preceding year to 14 percent in 1991792,

The most frequent problem stated by ECTS students 1991792 was the accom-
modation in the host country (20 % as compared 17 %5 in the preceding year) with
host students in Italy (40 20). Spain (34 %4) and France (28 °o) stating the highest
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level of problems in this respect. Among the other aspects of living conditions.
financial matters (19 %) and administrative matters (16 ®o) were mentioned most
often.

Chart 4.2
Serious Problems Regarding Matters of Credits and Credit Transfer, by
ECTS Year and Field of Study (percent*)

PAFullToxt Provided by ERIC

00 1989/90
0 1990/91
m1991/92

Business History Chemistry Medicine Mechanical
administration engineering

Question 8.2: To what extent did you has ¢ significant problems in any of the following arcas
during s our study period atroad?

* Percent responding "1 or "2" on a scale from T "very serious problems” to §° "no prob-
lems at all”

About 19 percent of ECTS students faced significant problems in taking ex-
aminations in a foreign language while 15 percent had problems with their lan-
guage of instruction. Notably, 8 percent missed a readiness on the part of the
teachers to meet and help foreign students. Only 5 percent of ECTS students ex-
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perienced seriotis problems because the academic level of courses was too high.
and only 6 percent considered class size a serious problem.

Another frequently stated problem by ECTS students 199192 was the differ-
ence in teaching and learning methods between home and host institution (18 %o).
As Table 4.9 shows. those ECTS students spending their period abroad in Spain.
ftaly. France or Germany most frequently stated problems in this respect. Guid-
ance concerning academic matters was considered most problematic by ECTS
students going to Spain. Germany and France.

In general. British students stated clearly more often that they experienced aca-
demic problems abroad than ECTS students from other countries. We should bear
in mind that the perception of academic problems might be caused by divergent
factors. for example inadequate pro-isions abroad on the part of the host institu-
tion, by poor preparation of the students going abroad or by a high level of expec-
tation on the part of the students. possibly formed by favourable study conditions
at honie.

Altogether ECTS students in 199192 mentioned academic problems slightly
less frequently than ECTS students of the preceding years. Regarding problems in
other arcas, however. only small differences could be observed between the three
cohorts of ECTS students.

4.6 Integration into the Academic and Social Life of Students at the Host
Institution

Altogether, ECTS students succeeded in becoming integrated into the academic
and social life of the host country. As Table 4.10 shows. their average ratings
were 2.2 on both aspects on a scale from 1 = “to a great extent” to 5 - "not at all”.
Ihe ratings were somewhat more positive than those for ECTS students of the
preceding year (2.3 regarding both aspects). Academic and social integration was
felt to be most successful by the ECTS students spending a study period in lIre-
land. Denmark or the United Kingdom. Students going to the Netherlands (3.2)
and France (2.6) felt least integrated into the academic life and students going to
Germany and Italy felt least integrated into the social life of their host country.

PAFuiToxt Provided by ERIC




4 Life and Study Abroad

Table 4.10
Integration into Academic and Social Life of Students Abroad in 1991/92. by
Host Country (mean*)

Host country fotal

GR 1

Integrabion mto

acadenic lite

Integration into

social life ot

students 2 32 . 2 . 22ty R2

PAFullToxt Provided by ERIC

(1} (31} (66) (16) (691 (90) (12y (52) (4D (I () (17D (37H

Ouestion 8 7 To what extent did you feel mtegrated into the academic and social lite of st
dents at your host institution”

= Onascale from 1 "o a great extent” to 5 "not at all”
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The Formal Mechanisms of the ECTS System

5.1 Expected Procedures

The ECTS pilot scheme was inaugurated in 198990 in order to improve the
award of academic recognition through the development of a system of credits
and credit transfer. Participating departments are expected to allocate and to
award ECTS credits at all stages of a course programme in terms of 60 credits a
vear (30 per semester, or 20 per term), to provide outgoing students, i.e. those
moving to another institution of higher education, any necessary documentation of
credits hitherto awarded, and to accept all credits previously awarded by insti-
tutions participating in the ECTS scheme to incoming students. in addition. de-
partments participating in the ECTS scheme are expected to support students'
mobility in the same way as those in Inter-University Co-operation Programmes
are expected to do, i.e. in the case of a sending department to help students aca-
demically and administratively prepare for a study period abroad. and, in the casc
of a receiving department, to provide access to courses and to case their life and
study abroad through various means of academic, administrative, and possibly
social advice and support.

In relation fo the mobile students. the home and the host departments have to
undertake the following activities in order to comply with the formal mechanisms
of the ECTS programmec:

- the home institution has to calculate previous achicvements. i.c. stages of the
course programme successtully completed. on the basis of 60 credits annually:
the home institution has to provide the student, or directly the host institution, a
transcript of records on credits awarded prior to the study period abroad:
the host institution has to provide an “information package" informing the stu-
dents from the partner institutions, via the co-ordinators in the respective de-
partments, about the structure of the study course, titles of the courses, and
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academic time units (trimester. semester, year or any larger unit), the credit
value of the course as well as the type (lecture, seminar, laboratory practical,
etc.) and the content of the individual courses. This should enable students to
select the courses 1o be taken abroad y - r to the sojourn:

the host institution has to recognise p.ior study and. if necessary. to adapt the
achievements stated by the home institution on a transcript of records to its
own system of calculaiing credits:

upon completion of the studv period abroad. the host institution has to provide
the student - or directly the institution the student returns to (or newly goes to)
- a franscript of records about his or her academic achievements during the
study period abroad (again calculated on the basis of 60 credits annually for
successfully completed study): and

the institution the student returns to (or newly selects) has to accept the credits
previously awarded and must transform the credits awarded for the study pe-
riod abroad into its own credit system,

We can assume, that to a certain extent while the application of the rules of ECTS
are not standard. they are similar for cach student of the same department because
of the subject-oriented organisation of the ECTS programme with its limited
number of participating institutions of higher education. Therefore the institutions'
rcfusal to apply to the ECTS rules can endanger the success of the , rogramme to a
degree proportional to the number of students which the institutions are sending or
receiving. In assessing the impact and real issues surrounding the ECTS scheme in
its third year. we have to take into account this problem and also the possibility
that students were not well informed about the mechanisms and procedures of the
programme. This lack of information may be due to the fact that the process of
establishing the correspondence regarding academic achievements and credit
transfer could be undertaken directly between the home and host institutions,
without involving the students. By using an additional source of data, i.c. infor-
mation about formal mechanisms and credit transfer provided by the institutions
for cach student on so-called "Technical Data Report Sheets", we are in the posi-
tion to cross-check both pieces of information provided by students and depart-
mental co-ordinators.

§.2  Transition from the Home to the Host Institution

Asked about the award of ECTS credits for their achievements at the home insti-
tution. only 23 percent of ECTS students in 1991792 were awarded ECTS credits
for their achievements at the home institution of higher education prior to the
study period abroad. This small proportion of students in 199192 whose aca-
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3. The Formal Mechanisms of the ECTS System

demic achievements prior to the period abroad were considered in terms of ECTS
credits indicates not only a decrease of this practice in comparison with previous
vears (28 %5 in 1990’91 and 38 %% in 1989:90) but might also possibly show a gen-
eral trend in the perception of ECTS credits as beneficial for the recognition of
achievements acquired abroad but not necessary or even helpful while studying at
the home institution. This notwithstanding. some remarkable differences in
awarding ECTS credits for achievements at home could be obscrved in 199192
by hame country of ECTS students. ltalian students (53%) reported most often
that prior achievement was calculated in ECTS credits while only small propor-
tions of British (3 %) and German (13 %) students received ECTS credits for their
prior achievements. Because the differences by field of study were very small in
this respect, we might conclude that calculation of prior achievements in terms of
ECTS credits is more strongly linked to naticnal cultures of higher education sys-
tems than to any disciplinary barriers.

Only 26 percent of the ECTS students in 199192 reported that a written state-
ment was provided about their achievements betore they went abroad (as com-
pared to 27 % of the ECTS students 1990/91 and 31 %o of the ECTS students
1989-90). Only 12 percent received a written statement reporting ZCTS credits.
while in 14 percent of the cases other ways of calculating credits were employed:
31 percent of students reported that they did not receive any written statement.
while 42 percent did not know whether the host instiwution had received a written
statement. Taking into account another source of information. provided by the in-
stitutional ECTS co-ordinators. in most of these cases the home departments had
sent the transcripts of records directly to their host partner departments without
giving any information to the students. The co-ordinators stated that 31 percent of
the ECTS students 199192 were not provided a written statement on prior
achievements. This figure is identical with those of the students.

As Table 5.1 shows. the proportion of ECTS students who were not provided
with such a written statement varied substantial by field of study. The respective
proportions were relatively small in chemistry (16 %) and history (22 %) while
more than one-third of students in medicine (38 %), mechanical engincering
(37 %%) and business administration (34 °o) stated cxplicitly that no written state-
ment on their prior achievements was provided.

About half of the German {48 %) and the Dutch (47 %) students as well as 41
percent of the Spanish students reported that they were not provided with a written
statement (see Table §.2). Smallest proportions in this respect could be observed
among students from Greeee (10 %), Ireland (14 %) France (17 %) and ltaly
(18%0).
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Table 5.1
Provision of Written Statement by the Home Institution on the Achievements
Prior to the Study Period Abroad 1991/92, by Field of Study (percent)

Ficld of study Total
Business  History  Chemistry  Medicine  Mcechanical
adminis- engineering
tration

Yes. in terms of 60
credits annually 10 6 18 4 17 12
Yes. in other ways of cal-
culating credits, hours. ete. 14 10 16 14 4 14
Do not know 41 St 19 43 32 43
No 34 2 16 38 37 3l
Total 100 100 100 100 100 i0d
(n) (143) 67) 93) (138) (107) (548)

Question 7.1.3: Did vour home institution provide a written statement on your achicvements
prior o your study period 1991/92 abroad?

Table §.2

Provision of Written Statement by the Home Institution on the Achievements
Prior to the Study Period Abroad 1991/92, by Country of Home Institution
(pereent)

Country of home institution Total

B D DK E F GR I IRl NL P UK

Yes. in terms of

60 credits annually 19 g 4 14 12 120 s 7 7 3 12

Yes. in other wads

ol calculating

credits, hours, cte. 23 7 24 27 9 27 Y S o4 1l 6 14

Do not know 35 3 33 I8 63 S0 5376 022 H o8 43

No 237 48 29 41 17 too1g 447 280 24 3

lotal 100 1000 [0 100 100 100 100 100 100 100 100 100

() (20) (120} (21) (103) (94 (30) (45) 21) (36) (18) (3  (548)

Question 7.1.3: Did your home mstitution provide a writien statement on your achies ements
prior o your study period 1991792 abroad?

1
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Only half of the students in 199192 who received or at least were informed about
the provision of a written statement reported a calculation of prior achievements
in terms of 60 ECTS credits per vear. Although we do not know how prior
achievements were calculated for the 43 percent of students who did not know
whether a written statement were provided or not, we might assume that the re-
spective figure in this sub-population will not be completely different. Obviously.
these formal mechanisms of the ECTS were not well accepted by the participating
institutions. This conclusion is underlined by the fact that no improvement was
achieved over the years surveyed.

Rv and large, the proportion of students who did not know whether a transcript
ot records had been sent to the host institution seems to be extraordinarily high.
Thus one may argue that a stronger involvement of studenrs in the whole process
of caiculating and transferring ECTS credits might help the implementation of the
ECTS scheme.

5.3 Course Selection

To enable the students to select the courses to be taken abroad. the host institution
has to provide an "information package”. This is aimed at informing the students
and co-ordinators about the structure of courses, titles of courses. the content of
courses. the academic level of courses and the credit value of the courses.

The information package of the host institution was made available to almost
two-thirds of the ECTS students 1991 92 prior to their application (63 %). An-
other 12 percent received the information package before the selection, while 22
percent received it after the selection for the period abroad. Only one percent of
the respondents reported that the information package was not available before the
departure to the host country. and 3 percent stated that an information package
was not made available at all.

Substantial differences on when the information package was made available to

the ECTS students 1991/92 could be observed by field of study. About two-thirds
or more of the students in chemistry (74 %o), mechanical engineering (71 %o).
medicine (69 %" and history (67 %) received the information package of their
host institution before they applied for the ECTS period abroad. The comparable
proportion was only 44 percent in business administration where many students
(38 ®0) received the package only after the selection procedurc.
As Table 5.3 shows. carly availability of the information packige, i.e. before the
application for an ECTS period abroad. was most often reported by students
spcnding their period abtoad in Fortugal (100 %), the Netherlands (79 %o} and
Spain (72 o). Information packages on the host institution were least often avail-
able carly for students spending a period abroad ir. che United Kingdom (53 ®s).

72
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Table 5.3
Time of Availability of the Information Package Provided by the Host Insti-
tution in 1991/92, by Host Country (percent)

Host country Total

B D DK E I GR I IRl N P UK

Before the

application 6y 63 60 72 64 67 68 62 79 100 53 63
Betfore the selection 7 9 20 12 1817 8 12 7 0 12 12
After the selection 21 22 20 13 14 17 21 26 14 0 31 2
Not available

before departure 3 0 0 0 1 0 2 0 0 0 ] i
Not avaifable at all v b 0 3 5 0 2 0 0 ) 3 3
lotal 100 100 100 100 100 100 100 100 100 100 100 100
) (29y (03) (13) (69) (98) (12) (533) (42) (1 (0) (172) (57%)

RIC,

PAFullToxt Provided by ERIC

Question 2 190 When was the information package of the host institution made av ailable to you?

Substantial differences in the timing of availability of the information package
could also observed by home country of students. Three-quarters or even more of
the ECTS students 1991/92 from Portugal. ltaly. the Netherlands or Germany
could make use of the package before they applied for the period abroad com-
pared with only about S0 percent among Greek, British and Spanish students.

In general, the degree of satistaction with the quality of the information pack-
age provided by the host institution was not very high (2.9). Highest ratings were
given to irformation packages which were made available by Belgian, Greek (2.5
cach) and Danish institutions (2.6) while packages provided by Portuguese (3.4).
Spanish (3.2) and Italian host institutions (3.1) were assessed least favourably.
‘The ratings by field of study did not differ substantially: they ranged trom 2.8 in
chemistry to 3.2 in history.

Regarding the individual aspects contained in the information packages, stu-
dents were most satistied with information on ECTS ruies and on the host institu-
tion (2.3 each) as Table 5.4 shows. Above average ratings were also given to the
information provided on the department and the course description (2.7 each).
L.cast satisfaction could be noted regarding aspects related to the modes by which
courses were processed. ie. teaching methods (3.2), course level (3.3) and meth-
ods of assessment (3.3). Low satisfaction was also expressed regarding informa-
tion provided on administrative matters (3.2), accommodation in the host country
(3.1) and langunage tuition facitities (3.1).
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The ratings regarding the utility of the information for the choice of the host insti-
tution and the choice of courses were correlated with the degree of satisfaction
with information provided on the host institution (pearson corr. 0.4) and the de-
scription of courses (pearson corr. 0.5). On average. the utility for choice of the
host institution was rated 2.5 and that for the choice of courses, 2.4, These ratings
were slightly better than those of ECTS students of previous years (2.6 on average
in 199091 and 2.7 in 1989:90). As Table 5.5 shows. information packages made
available by the host institutions from Portugal and Belgium in 1991/92 were
considered as most useful for both choice of the host institution and choice of
courses. Greek institutions provided information packages which were rated use-
ful regarding the choice of the institution but less useful for choice of courses. In-
formation packages provided by host institutions of the Nethertands, Germany
and Spain were rated least useful for both choice of host institution and courses.

The assessment of the utility of the information packages for the choice of the
host institution did not differ in most respects by field of study with the exception
of history students who considered the information they received as not very use-
ful for the choice of courses (3.2 as compared to 2.4 on average) because they
thought the courses were poorly described.

Table 5.5
Utility of the Information Package Provided by the Host Institution in
1991/92, by Host Country (imean*)

ERIC

Host country l'otal

B D DK L FGR 1 IR N PUK

Information for
choice ot host
mstitution 23 027 26 27 24 22 25 25 31 22 24 2.8

4 (i (o)

) GOY (63) (16)  (67T) (99 (12) (52) (167)  (562)
Intormation for

chotee ot courses a1 27 24 26 24 25 27 22 26 18 24 24
(n) (29) (62) (16) 07) (99 (11 (32) (4 (Lh (6) (168) (339

Question 2 21 Overall, how usetul do you consider the 1-CTS Intormation Package for the
chotee ot the host mstitution and the choice of courses™

COn asaale om 1 "vers usetul™ to S “not usefut at all”

As labie 5.6 shows. about half of the students in 1991 €2 selected all courses to
be taken abroad by themselyes while a further third involved the departmental co-
ordinator in the selection procedure but =aainly decided themselves. Finally. 16

[l
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5. The Formal Mechanisms of the ECTS System 79

percent of the ECTS students stated that the departmental co-ordinator decided
about the course selection himself (6 %) or made the decision after consultation
with the student (10 %). The role of the departmental co-ordinator at the home
institution in the original sclection of courses to be taken at the host institution
varted substantially by field of study. About two-thirds of the students enrolled in
chemistry and mechanical engineering stated that their co-ordinators were in-
volved in course selection compared with about half in business administration.
and only one-third in history and medicine. These figures are similar to those
stated by the ECTS students of the preceding year.

Table 5.6
Role of Departmental Co-ordinator in Selection of Courses 1991/92, by Field
of Study (percent)

Field of study Total
Business  History  Chemistry  Medicine  Mechanical
adminis- engineering
tration
The departmental co-
ordinator decided himself 4 1 12 + Y 6

Students involvement
but co-ordinator decided

predominately 12 K 10 7 18 10
Co-ordinators involve-

ment but student decided

predominately 29 20 16 3 34 33
Student seleeted

all the courses hh 70 2 58 39 A
fotal 100 100 100 100 100 100
(n} (154) (70) (93) (144) (108) (509)

Question 7.2.1: What role did the departmental co-ordinator at your home institution play in the
original sclection ol courses to be taken at the host institution”

About 80 percent of the ECTS students 199192 reported that their programme of
study was approved either by the ECTS co-ordinator of their home instituticn
(12 °4) or the co-ordinator of the host institution (24 ®o) ar by both the co-ordina-
tors of the home and the host institution (44 o), A turther |8 percent reported that
no formal approval of the programme of study was necessary because of free
choice of courses. Finally, 3 percent stated that their programme of study was not
approved although in principal it had to be.
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As Table 5.7 shows, the highest proportion of students who got their study pro-
gramme approved prior to the departure - usually by both the co-ordinator of the
home and the host institution - were in the fields of chemistry (39 o). medicine
(33 %) and mechanical engineering (44 %). Approval of the study programme on
arrival in the hosi country was mos. often mentioned by students in business ad-
ministration (47 °s). while students in history were more likely to have a free
choice of courses and hence not necd approval o1 their study programmes (39%o).

Table 5.7

Approval of Study Programme by ECTS Co-ordinators 1991/92, by Field of
Study (percent)

Field of study l'otal

Business  Histors  Chemistry  Medicine  Mechanieal
adminis- engineering
uation

Before departure by home
and host co-ardinator 1"

Before departure

by home co-ordinator
Before departure

by host co-ordinator

On arrival by home and
host co-ordmator

Onarrnval by home
co-ordinator

On arrval by
host co-ordinator

No formal approval
necessary

Programme of study
not approved

1 otal 100 100 100 100 100 100
(n) {1583 (67) “vhH (144) (107 (565)

-

Question 72 2 Dud you have your programune of study approved by the TCTS co-ordimators it
the home wistitution and the hostinstituton™

On the basis of the information packages. and partly with the help of the de-
partmental co-ordinator at the home institution of higher education, ECTS stu-
dents in 199192 selected on average 5.9 courses to be taken at the host institution.

‘7
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5 The Formal Mechanisms of the ECTS System 81

Upon arrival in the host country, some differences between courses originally se-
lected and courses actually taken could be observed. On average. students:

- were not admitted to 0.3 courses:

- did not take 0.8 courses originally selected: and

- attended 1.1 courses not originally selected.

As Table 5.8 shows. the number of courses actually taken amounts to 6.0 on av-
erage. About 27 percent of the ECTS students in 199192 reported that they were
not admitted to courses at the host institution they originally had selected (as
compared to 24 % of the ECTS students in 1990 91 and 12 %% in 1989:90). in
most of these cases, the courses originally selected turned out not to be available
upon arrival at the host institution.

Table 5.8

Course Selection and Courses Actually Taken in 1991/92, by Field of Study
(mean)

Field of study Total

Business  History  Chemistny Medicine  Mechanical
adminis- engineering
tration

Courses originally
selected

Courses not adnutted to
Courses not taken

Courses originally
not sclected . 1.4 . . . 1.1

Courses actually taken 2 19 6.2 R . 6.0

n) N (67 (74) (07 (93) (460)

Question 7.2 3: Please state the number of courses and the number of FCES credits originally
allocated to these courses.

Some 39 percent of the students did not take at least one course which had origi-
nally been selected (as compared to 28 %o in 199091 and 30 % in 198990).
mostly for operational reasons, such as timetable overlap with other courses.
courses starting before the student’s arrival at the host institution, etc. Other im-
portant reasons for change were that the course content did not meet prior expec-
tations or new preferences for courses had emerged in conjunction with the per-
ceived need to reduce the number of courses to be studied at the host institution in
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general. Academic and linguistic reasons played a marginal role in decisions not
lc take courses as originally intended. This figures are similar to those of the

Table 5.9 :

Reasons for Taking Courses Originally not Envisaged in 1991/92, by Field of
Study (percent of students taking courses originally not envisaged: multiple reply
possible)

Ficld of studs lotal

Business  Fhstory  Chemistrs Medicine  Mechanical
adiinis traton engineering,

Fulfilled prerequisites
for add. courses 14
Substitute for courses
not admitted to
Substitute for

courses dropped

Add. courses believed
1o be casier

Add. courses
linguistically caster
Add. courses belicved
to be more demanding
Add.courses
preferable in teaching
Add. courses operation-
ally advantageous
Add. courses for
specialisation
Interesting theme

of the course
Interesting alternatine
to study at home

Recommendation by

host co-ordmator 19
Other reasons {or

selection 38

lotal 304 279 255 263
(n) (rn (48) (S (62) (343)

Question 7.2 1 H you took courses at the host institution s ou did not seleet prior to your stay
there. please state the reasons.
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More than half of the ECTS students 1991.92 took one or. in a few cases, even
| more courses at the host institution which they, originally did not intend to take
while studyving abroad (45 %o in 1990 91 and 55 % in 1989 90). This was true for
72 percent of students in business administration. 68 percent of students enrolled
in history. 65 percent in mechanical engineering. 33 percent in chemistry and 42
percent in medicine. Courses initially not envisaged were taken mostly for posi-
tive reasons, as shown in Table 5.9:

- 52 percent of the students taking courses initially not envisaged did so because

of interesting themes:

- about 42 percent believed that the courses were an interesting alternative to the
study provisions at the home institution (e.g. no similar courses offered at
home, or specially related to the host country). or that they fitted well into the
respective area of specialisation (28 %% each); and

- aconsiderable number of students selected new courses not originally planned
for operational reasons (34 ®o). e.g. because they fitted well into the study pe-
riod abroad or because of the timing ot the course provision.

About one-sixth of the ECTS students stated that all courses abroad were aca-
demically equally demanding as the courses they would have been expected to
take at their home institution. One-fifth took at least one more demanding course
but no less demanding course. about a quarter did not take any more demanding
but at least one less demanding course. and about one-third experienced less de-
manding courses as well as more demanding during their study period abroad.
Some 13 percent of the students stated that more than half of the courses taken
abroad were less demanding. and 6 percent stated that all the courses were less
demanding

Altogeti.er. 28.2 percent of the courses taken abroad by ECTS students were
rated as less demandiug. This figure was almost identical to that of the preyious
vear. About 50 percent of the courses were viewed as academically equally de-
manding and 211 percent were more demanding. as Table 5.10 shows.

ECTS students spending their period abread in the United Kingdom considered
the highest proportion of courses as less demanding (34 %0)'. while students going
to Denmark experienced only few less demanding courses (7 ). As Table 5.11
shows, students going to Denmark, the Netherlands. Spain and Germany were
most likely to follow courses which were more academically demanding than the
courses they would have been expected to take at their home institution.

fhe pereentage of courses considered as acadeniically more demanding
showed most variation by home country. Most courses which were academically

Because of the small number of cases the high proportion of less demanding courses expen-
enced furing the pettod abroad in Portugal will be ignored
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more demanding were attended by students from Greece (39 °o). Denmark (36 ©o)
and the United Kingdom (28 %0). On the other hand. fewer experiences of’ this
kind were reported by Dutch (9 %0) and Belgian (13 ®o) students. Less demanding
courses were most often experienced by Spanish (38 °0) and French students
(35 %)

Table 5.10
Academic Level of Courses Taken at the Host Institution in 1991/92, by Field
of Study (mean of percentages stated by all students: multiple reply possible)

Field of studs towl

Business  thstory  Chemistry Medicine  Mechanical
adminis- cigineering
tration

Percentage of courses

more demanding I8 200

Pereentage of courses

cqually demanding 490 s d

Pereentage ot courses

less demandmg : 295 . 214

lotal 1000 100 0 1000 100 0 1000 100.0
(n} (IS (70) 91 (130) (106) (554

Question 8 1. Approximately what pereentage ol the courses which you 1ok while abroad were
acadenucally less or more demanding than courses which you would hay e taken at the home
mstitation during the same period?

Students in business administration and mechanical engineering experienced less
demanding caurses more frequently and more demanding courses less frequently
than students in other fields of study. The proportion of courses cansidered as
more demanding were highest in medicine (26 ©o).

As Lable 5,12 shows, 26 percent of the ECTS students stated that courses tuhen
abroad were a repetition of work already covered in previous courses. This was
nost often stated by students in business adminis -ation (37 o) and mechanical
engineering (34 o) and least often in medicine (12 %0) and history (14 %0). About
15 percent of the students stated that at least one ol the courses taken abroad
would be appropriate for an carher year of study. and one-third reported other rea-
cons why courses were considered as less demanding.
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Table 5.12

Reasons for Considering Courses Taken in 1991/92 at the Host Institution as
Academically Less / More Demanding, by Field of Study (percentages stated by
all students: multiple reply possible)

Field of study Total
Reasons for con- Business  History  Chemistry Medicine  Mechanical
sidering courses adminis- engineering
less demanding tration

Courses more or less
repeated

Courses appropriate for

an carlier s car of study
Courses were less demand-

mg i other respects

Not tiched

lotal
()

Reasons for considering
courses more demanding

Course foad at the hos
mst was heavier

Some host sttt courses
were of a different iy pe

The academic lesed
wasvens high

Other teasons

Nottiched

lotal

(n) (155) (1) (96) (119) (1)

PAFulToxt Provided by ERIC

Onestion 8.1 Approvimatels what percentage of the courses which you took while abroad were
acidermeally less or more demanding than conrses whieh you would have taken at the home
wsttution durmg the same period” 1 (some of) the courses were less demanding. please indi-
cate why you consider thent o have heen less demanding (multiple reply possible). [T (some of)
the courses swere more demandmg. please state why

A heanier course load at the host institution was stated by 22 percent of the ECTS
dudents 1990 91 as a reason for considering courses as academically more de-
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5 The Formal Mechanisms af the ECTS System

manding. Courses which were more ..coretical or more practical than those ex-
pected at the home institution were also viewed as more demanding (38 %o).
Medical students were most likely to find courses academically more demanding
(47%) while history students were least likely (25%).

High academic level of courses was stated by 14 percent of the ECTS students.
This was most often the case for students going to Denmark (25 %). while not one
single student going to Portugal stated the high academic level of courses as rea-
son to consider courses taken abroad as morc demanding than the courses which
have been expected to take at the home institution.

5.4 Procedures upon Completion of the Study Period Abroad

Upon completion of the study period abroad. 57 percent of the ECTS students in
1991 92 reported that they had received a transcript stating the amount of ECTS
credits awarded (50 25 of the ECTS students 199091 and 36 % of the ECTS stu-
dents 1989 90): 13 percent received other types of written statements (18 % and
29 94). while 28 percent did not receive ECTS crediis at the host institution (32 %o
and 15 %o). Comparable information made available by ECTS co-ordinators looks
much more positive than those of the ECTS students: according to the co-ordina-
tors. more than 90 percent of the students in 199192 were awarded ECTS credits
at the host institution documented by a transcript of record.

The discrepancies between the statements made by co-ordinators and students
on whether a transcript of record is provided by the host institution could be ex-
plained to a certain extent by the practice of sending the transcript of records di-
rectly to the home insiitution of the students. Obviously. a substantial proportion
of the students were not informed about the transcripts of records and its direct
transfer to the home institution. It is amazing, though. that about 20 percent of the
ECTS students 1991 92 were awarded ECT'S credits from their host institution but
were not informed about it.

A considerable proportion of students stated that no ECTS credits were
awarded by the host institution but that academic achicvements abroad were oth-
erwise considered equivalent, This could be found most frequently in medicine
(31 99). as Table 5.13 shows and least frequently in chemistry (7 ®o) where most
of students stated that they had received ECTS credits (88 % o).

The duration of the period abroad plays an important role in whether ECTS
credits and stating academic achievements were formally awarded on an transcript
of records (see Table 5.14). Only 39 percent of the students staying abroad for
three months reported that they received a transcript of records stating ECTS
credits compared to 49 percent among students spending 4-6 months abroad and
63 percent among those spending more than half a year in the host country.
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Table 5.13

Crediting of Achievements at Host Institution in 1991/92, by Field of Study
(percent)

Field of study Total

Business  lHistors  Chemistry  Medicine  Mechanical

adminis- enginecring
tration

Yes, ECTS credits

stated on a transcript 58 57 71 47 59 57
Yes, FCTS credits

not stated on a transeript 14 24 17 8 ] 135
No but achicvements

were otherwise considered 21 18 7 31 17 20
Nao 8 I s IS 7 8
Total 100 100 100 100 100 100

Question 7 2.7, Did you receive ECTS credits from vour host institution (i.c. the institution you
vee enrolled at durmg the ECTS pertod 1991923 tor your achiesements during the ECTS pe-

(n) (145) 67) (95) (131) (107) (545)
| rod”

Table 5.14
Crediting of Achievements at Host Institution in 1991/92, by Duration of Pe-
riod Abroad (percent)

Question 7.27 Did you receive FCTS eredits from your host institution (i.e the institution you
swere enrolled ot during the FCTS period 1991/92) for vour achicy ements during the FCTS pe-
riod”

Duration of pertod abroad l'otal
Upto3 4.6 months 7-12 13 months
months and more and more
Yes., FCTS credits stated
on a transcript 39 49 63 05 S8
|
‘ Yes, LTS eredits not
| stated on a transeript 6 20 13 29 1S
| No but achicyements were
| otherwise considered 36 21 18 6 20
‘ No 18 1] 0 0 8
| fotal 100 100 100 100 100
(n} (33) (187 (333) (17 (540)

ERI
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5. The Formal Mechanisms of the ECTS System

We assume that students spending a longer period abroad. i.e. periods of more
than half a year. are better informed about the ECTS credits system in general and
particularly about the allocation and award of ECTS credits. On the other hand.
specific procedures between home and host institution not known to the students,
may be implemented in the case of short study periods of up to hait a year.

5.5 Problems Students Face Regarding Credit Transfer

As discussed in Chapter 4. students were asked to state the extent to which they
had significant problems with regard to various aspects of their study period
abroad. Although matters of credit transfer were not the major problem mentioned
by ECTS students 199192, they were also very far from reducing in size. Actu-
ally. 17 percent reported serious problems of this kind (1 and 2 on a scale from |
= "very serious” to 3 = "no problems at all"), compared with 18 percent (1990/91)
and 25 percent (1989.90) of the ECTS students in previous years. Agaii. it is sur-
prising tc note that a high proportion of students (who were obviously not well in-
formed about the formal procedures and the award of credits) did not perceive any
major problems in this respect. The awarding of credits and credit transfer appears
to have been organised in 199192 on an informal basis between participating in-
stitutions. similar to the methods used in earlier years.
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Credit Transfer, Recognition, and Academic Impacts

6.1 Credits Awarded by Home and Host Institution

As already mentioned in Chapter 5. only 23 percent of the 199 92 ECTS students
stated that they were awarded credits in ECTS terms for their achievements at the
home institution of higher education prior to the study period abroad. in addition.
some institutions calculate credits and inform their partner institutions respec-
tively, but not their own students.

Of those students who were awarded credits according to the ECTS scheme
(239). 80 percent earned 60 credits (or more) per year.' On average 57.5 credits
per year were awarded: the average annual number of credits was 60.4 in chemis-
try. 58.9 in business administration, 58.1 in mechanical engineering, 553 in
medicine and only 51.4 in history.

ECTS students were asked how many of their prior achievements implicitly or
explicitly were accepted by the host institution in terrs of pfaccment in courses at
the host institution. However, only about two-thirds of the ECTS students re-
sponded to the question and whether the remaining third did not know the extent
of acceptance of their prior achievements by the host institution or simply refused
to answer the question for various reasons could not be clearly determined. Of the
ECTS students responding in 1991:92, 82 percent stated that all their prior
achievements were accepted (as compared to 81 %0 of ECTS students in 1990791
and 85 % of ECTS students in 1989-90), as Table 6.1 shows. In 8 percent of the
cases. prior achievements were not accepted at all. Non-acceptance of prior
achieyements had obviously not resulted in non-admittance of students or im-

A comparison of these figures with those of the previous years is not possible because the
translatien of the question in some of the Furopean fanguages were not done correetly m the
fitst And second survey.
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posed a limitation on the academic level of courses in which the students partici-
pated. On average. 89 percent of prior achicvements were accepted: 93 percent in
mechanical engineering. 90 percent in chemistry. 89 percent in business admini-
stration and 88 percent in medicine as compared to 81 percent in history. Irish
(58 %0) and British students (70 o) reported less often than those trom other
countries that their prior achievements were accepted. Regarding host country. the
highest ratio of acceptance by the host institutions was reported by students going
to Denmark, Greece (100 %6 each). the Netherlands (99 °0) and the United King-
dom (95 %5) while the lowest acceptance of prior achievements was reported by
students going to Italy and Ireland (77 %o cach).

Table 6.1
Percent of Prior Achievements Accepted by the Host Institution in 1991/92,
by Field of Study (percent)

Field of studs Total

Busmess  Hhistory Chemistry Medicine Mechanical

adminis- engleering

tration
None 4} 15 S 11 5 ]
1-24% 0 2 0 0 1 !
23490, 2 0 3 0 1] |
$-"4% 5 4 5 2 0 3
TRL9y 0, 9 O 1 2 O 5
100 ¢4 TR "2 8 8s 88 82
lotal 100 100) 1o0 104 100 100
tn) (94) A7) 73) (97} (82) (393)
\Lerage 88 s L{U 89 6 876 93 () 88 5

Question 7 14 How many of your prior achieyements were inphaertls or explicitly accepted by
the hest mstitution. i terms of placement in courses at the host mstitution”

Ihe extent to which prior achicvements at the home institution were aceepted by
the host institution did not appear to depend on the home institution’s way of cal-
culating those prior achievements (in ECTS eredit terms, other credit terms or not
according to credits).

In responce 1o a guestion about the courses tahen abroad, 70 percent of the
FCTS students in 1991 92 indicated the number of credits originally allocated to

88
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6 Credi Transfer. Recognmon, and Academic Impacts 93

these courses (as compared ta 60°% in the preceding vear and 70 %o in 1989°90)
while a further 20 percent of the students listed courses but did not know the
number of credits ariginally allocated to them. About 64 percent of the 199192
ECTS students stated the number ot credits actually awarded by the host institu-
tion: 28 percent reported that they had not received any ECTS credits. and 8 per-
cent did not provide any information on the number of credits awarded by the host
institution. As already mentioned in Chapter 3. the proportion of students awarded
FCTS credits at the host institution was more than 90 percent according to the
FCTS co-ordinators. In confining our subsequent analysis only to those students
who provided complete information, i.c. both on the number of credits originally
allocated and those actually awarded. we note that ECTS students in 1991 92 were
allocated. on average. 45.8 credits for their actual study i the host country

Table 6.2
Credits for Courses Tahen at the Host Institution in 1991/92. by Ficld of
Study (mean of students providing compiete information)

I'ield of stady Total
Business  History Chemistry Medieme Mechanieal
adnunis- enginecring
withion

Credits onginally
ablocated 422 Sto 46 8 109 49.3 458
Credits avwarded tor
other actis ties 8 10 K¢ 0 A 8
Credits tatfed o achieve 26 20 11 [ 23 2.0
Credits actualls awarded 404 499 47,1 RUR 171 44.6
() [E (49) (70) (34 (74) (345

Ouestion ™ 28 11 ves, please state the number of credits sou received.

As Table 6.2 indicates, two ECTS credits were lost on average because students
failed examinations or did not complete courses. On the other hand. .8 credits
were awarded additionally - on average - for activities outside the regular course
programme (language courses ete.). This resulted in an average overall award of
44,0 credits corresponding to 96 pereent of the course foad of 46.6 credits origi-
nally allocated and additionally taken. In cemparison to the respective figures of
the previous years (89 % in 1990 91 and 92 %o in 1989 90), the loss of ECTS
credits was lowest in 1991 92 Students in mechanical engineering (20 o) and
Pusitiess administration (19 2o) reported most often that they lost credits because

ERIC 89
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courses were not completed or exam aations failed. Among students in medicine
the respective proportion was smallest (7 %o).

The award of credits for other activities than the regular course programme was
mentioned by only 3 percent of the students. It ranged from | percent in medicine
to 8 percent in chemistry. No significant differences in this respect could be ob-
served according to the host countries.

Information. provided by the participating institutions on a "Technical Data
Sheet Form" for each student, shows an almost identical figure regarding the
credits allocated to the approved study programme prior to the period abroad
(about 44 ECTS credits). In contrast. ECTS co-ordinators reported a smaller num-
ber of ECTS credits awarded by the host institution (39 as compared to 44.6 stated
bv the students). constituting a loss of about 10 percent. This discrepancy may be
due to a variety of reasons .c most likely being non-responses by students who
were not very successtul during their period abroad.

Table 6.3

Number of Credits Received at Host Institution in 1991/92, Calculated per
Year in ECTS Terms. by Field of Study (percent and mean of students being
awarded credits in ECTS terms)

Field of study Total

Business  Histors  Chemistry Medicine  Mechanical

adminis- engineering

tration

1 ess than 30 3 10 3 N 8 s
1 ¢ss than 60 3 10 20 37 33 27
0 39 66 60 47 44 0
More than 60 27 13 17 12 15 18
lotal 100 100 100 100 100 100
(n) (67) (b (65) (43) (60} (282)
Average 566 S§73 588 556 56.2 569

Ouestion 72 8 1t yes. please state the number of eredits you received.

In a further question, ECTS students were asked to state the total numbe: of cred-
its actually awarded by the host institution as well as the period of stuay these re-
ferredd to. This made it possible to caleulate the average number of credits granted
to stadents responding to this question. compared to the norm of 60 ECTS credits
per year. As Table 6.3 indicates. 18 pereent (17 95 according to the reports by the

El{fC‘ 90
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6. Credit Transfer, Recognition, and Academic Impacts

institutions) of the ECTS students were awarded more than 60 credits per year and
50 percent (31 %o) exactly 60 credits; 32 percent (52 %6) were awarded less than 60
credits, among them 5 percent (17 %) less than 34 credits. The average number of
credits received per year was 56.9 (50.0), i.e. 95 percent (83 %) of the ECTS norm
of 60 per year. 1t was 59 (as compared to 59 stated by co-ordinators) in chemistry.,
57 each in business administration (46) and history {31), and 56 each in medicine
(46) and in mechanical engineering (47). We have to bear in mind that calcula-
tions about the amount of credits reccived were based on the statements of .css
than half of the ECTS students in 1990:91. The other half of the students were
excluded from the calculation for various reasons: about 28 percent explicitly de-
clared that they did not receive credits from the host institution and a further 23
percent did not provide the information needed for the calcutation of the normal-
ised amount of credits received. The figures provided by the institutions suggest
that the respective figures of the respondents to the questionnaire would be less
favourable if complete information was available.

6.2 Degree of Credit Transfer, Correspondence of Achievements and Pro-
longation

Upcen completion of the ECTS period abroad most of the students in 199162 re-
turned to their home institution (83 %0). Only a few students stayed at the host in-
stitution (3 %) or went to a third institution of higher education (5 %) while about
nine percent completed their studies during the period abroad cr decided to break
up the study programme after the period abroad. With one exception. there were
no remarkable differences on how study was resumed after the period abroad ac-
cording to field of study: only students in chemistry returned less often to their
home institution (67%s), and subsequently a higher than average proportion went
on to a third institution of higher education {14 %) or completed their studies
(17 %0).

As Table 6.4 shows, 77 percent of the ECTS students in 199192 responding to
this question (53 %o of alt students surveyed) stated that ail of the credits awarded
abroad were transferred (or were likely to be transferred) to the institutior of
higher educaticn in which they were enrolled in the subsequent year, i.e. in most
cises (83 20) the home institution of higher education: the credits thus transferred
were accepted (or likely to be accepted) by that institution. The average number of
credits transterred corresponds to 91 percent of the credits awarded by the host
institutioi of higher education (see Chart 6.1). slightly tess than the 95 percent de-
gree of credit transfer reported by ECTS students in the preceding years. Almost
all of the credits were transferred in 1991 92 in chiemistry (96 o). history (94 %),
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and medicine (93 o) while 10 percent in mechanical engineering and 13 percent
in business administration were not transferred.

Table 6.4

Credit Transfer from Host Institution to Students' Current Institution in
1991/92, by Ficld of Study (percent and mean of students being awarded credits
for their achievements at the host institution)

Ficld of study

Business
adminis-
tration

History  Chemistry

Total

Mechanical
engineering

100 % and more
T30,-99%

<(’ "Il - —4 l)(l

08

I3

77
11
6

25“()‘4‘) 0() -~ . 3

less than 23 %o ! ; 4

lLotal 100 100 100 109 100
(nj (73) (40 (45) (6Y) (276)

Average 86.7 94.2 95.6 90.3 91.2

Question T 3.2, Hlow many of the FC TS credits mentioned in response to question 7.2.8 were
transferred 1o (aceepted by ) the institution in which you are currently enrolied?

Accarding to the information provided by the participating institutions regarding
the recognition of ECTS credits awarded by the host institution, 12 percent of the
students did not receive full recognition, 80 percent had all credits awarded rec-
ognised and 8 percent had more credits recognised than had been awarded at the
host institution. Thus. the average number of credits recognised corresponds to
100 percent of the credits awarded at the host institution. This calculation. based
on information of about 90 percent of all 199192 ECTS students indicates the
variety of procedures regarding ECTS credits awarded by the host institution.

The ratio of 91 percent credit transfer reported by the ECTS students is impres-
sive in comparison to the "degree of recognition” in the case of the ICP students in
1990 91 (74 94 for all ICP students). One has to bear in mind. however, that only
33 percent of the ECTS students had responded to the respective questions (84 Yo
of the 1CP students). notably those wha were informed about the calculation of
academic achievements in FCTS credits. Nonetheless, ift we take into account
both. information provided by FCTS students and co-ordinators, there is no doubt
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that the ECTS programme contributes successfully to the recognition of academic
achievements gathered through the study period abroad.

Chart 6.1

Average Recognition According to Different Criteria, by Academic Year
(percent)

Percent

0 . . .
Credils Corres- Non-pro- Credtts Corres- ' Non-pro-
granted pondence fongation granied pondence longation
Average recognition . Proportion of students awarded full
recognition

Question 7 3.2: How many of the T C1S eredits mentioned in response to question T.2.8 were
transferred to (aecepted by ) the institution in which you are currently enrolled?

Ouestion 7.3.4: To what extent did your successfully completed academic study at the host in-

- stitution (credited or otherwise recognised by the host institution) correspond to the amount of
typical study in a corresponding period at the institution in which you were enrolled immedi-
ately prior to the FCTS study period 19917927

Ouestion 7 3 8 The FCTS studs period 1991:92 18 tikely to prolong the total duration of your
study by

Most of the students in 1991 92 who reported that not all ECTS credits were
transferred or that achievements during the study period abroad were not fully
- recognised in other ways. continued their study at the home institution at a fevel
cotresponding to full credits transfer or did not perceive any consequences (67°%)

e 93
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from the non-recognition or incomplete transfer of credits. Only 19 percent stated
that they were placed at the institution currently enrotled at a lower level: this
proportion reporting this outcome ranged from 5 percent in history to 29 percent
in medicine.

Seven percent of the ECTS students 1991 92 stated that they repeated an ex-
amination at the home institution which they had already passed successfully at
the host institution. In most of these cases, this was required by the home institu-
tion. while in some cases students themselves wished to repeat. The largest pro-
portion of students repeating an examination already passed successtully at the
host institution could be found among students in medicine (16 %) and the small-
est in history (1 %).

As Table 6.5 indicates. 44 percent of ECTS students responding tu this ques-
tion (78 % of all students surveyed) stated that the successfully completed aca-
demic study at the host institution (credited or otherwise recognised by the hust
institution) corresponded to a similar amount of typical study in a corresponding
period at the institution in which they were enrolled prior to the ECTS study pe-
riod abroad (as compared to 45 % of the ECTS students 199091 and to 62 % of
the ECTS students 1989-90). On average. successful study abroad credited - or
otherwise recognised - corresponded to 83 percent (84 % in 199091 and 86 % in
1089 90) of that typically expected in a corresponding pariod at home: 90 percent
in chemistry, 88 percent in medicine. 83 percent in mechanical engineering. 82
percent in history and 76 percent in business administration. An 83 percent
"degree of correspondence” of ECTS students' successful study abroad in com-
parison to study typically expected at home compares tavourably with the 72 per-
cent reported by the ICP students of the preceding vear.

I'he correspondence of successful study abroad te the typical amount of study
at home was slightly lower than we had expected. Taking into account that stu-
dents were awarded. on average. 93 percent of the 60 ECTS credits norm per year
and that 91 percent ot these ECTS credits were recognised. we could expect a 86
percent correspondence of the work load abroad to that at home instead of the 83
pereent actually reported (as compared to 84 %o in 1990 91 and 86 %o in 1989-90).
It can be shown, however, that those students who were awarded credit in the
“eurrency* of ECTS credits, i.c. those providing information about allocation,
award and recognition of ECTS credits. stated a stightly higher correspondence of
work load abroad compared to that at the home institution (85 %o) than other stu-
dents (81 %o).

Finally. 40 percent of the ECTS students in 1991 92 stated that the stud,
abroad period was most likely to prolong the total duration of study (as cornpared
to 3 %o of the ECTS students 199091 (nd 37 %9 of the FCTS students 198990).
1t should be noted that the proportion of students expecting a prolongation of their
overidl study pertod s somewhat lower than the proportion of students who cither

94
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stated that they did not reach the norm ot 60 ECTS credite per year or were not
given full recognition (48 %s). One possible reason for this finding could be that
study components taken abroad which were not granted by the host institution or
not recognised by the home institution were, in some cases, not a necessary or
mandatory part of the study programme at home. On the other hand. students
might expect that shortly after their period abroad. they would be able to "catch-
up" during further study at the home institution and therefore did not expect any
prolongation.

Table 6.5

Correspondence of Successfully Completed Academic Study at Host institu-
tion to the Amount of Typical Study in a Corresponding Period at Institution
Enrolled in Prior to Study Abroad in 1991/92, by Field of Study (percent and
mean of students being awarded credits abroad)

Field of study lotal

Busmess  Histors  Chemistry  Mudieme  Mechaneal
adminis- engineering
tration

0%
1 -49%,
S -99 %

10 9y

total 100 100
(m ({O] (94

Average : x 90 1 7. 828

Ouestion 7.3 4 Fo what extent did your suceesstully completed academie study at the host in-
“hitution (eredted or others e recognised by the hostmstitution) correspond to the amount of
typreal study ina correspondimg pertod at the institution m which you were enrolled mimedi-
atehy prior to the 1FC TS study perind 1991 927

Ihe average prolongation of the total duration of their study expected by ECTS
dudents 1991 92 was 2.3 months, i.e. 27 percent of the period actually spent
abroad (as compared to 23 o in 1990 91 and 29 ®o in 1989 90). as Table 6.6
Jhows. In contrast. the comparable prolongation expected  was about 46 percent
tor the 10T students 1990 91,




Table 6.6

Ratio of Prolongation to the Duration of the Study Period Abroad Due to
ECTS Study Period in 1991/92, by Field of Study (percent and mean)

Ficld of study Total

Business  Histors  Chenustry Medicine  Mechanical
adminis- engineering
tratton

Nonge

[ ess than 20 %
SO- 7Yy
REUE

T o and more 21

lotad 100 100 100 100
) (67) (hty) (8Y) (455)

\verage 3 RRIK 302 291 200 265

Question ™ 38 Lhe FCTS study pertod 1991 92 s likels 1o protong the otal duration of your
study by

Least prolongation was expected by students in mechanical engineering (20 °o)
and business adnunistration (23 %o). while the expected prolongation in history
{33 9%). chemistry (30 °o) and medicine (29 %0) was above average.

Prolongation was expected, in particular, by Greeh (58 o of the duration of the
study period abroad). Dutch (31 %) and German students (44 %0). A substantial
pumber of students from Greeee (30 o) and the Netherlands (37 ©o) stated that the
prolongation they expected was as long. or longer. than the duration of their pe-
riod abroad. 1.cast prolongation was reported by Irish, Danish. French and Belgian
students (they expected only about 4 to 9 ®o prolongation).

Surprisingly . students who stated that they were not awarded ECTS credits by
the host institution or that their academic achievements abroad were otherwise
constdered as equivalent. did not expect a higher level of prolongation on average
than those awarded FCTS credits. Again, we cannot be certain whether these stu-
dents teally were not awarded 1C TS eredits or they were simply not mtormed by
the home and the host institation

PAFulToxt Provided by ERIC
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6.3 Self-Rating of Academic Progress

ECTS students in 1991 92 rated their academic progress abroad more positively
than academic progress during a corresponding period at the home institution. The
average ratings were 2.6 on a scale from | - "much better” to 3 "much less”
(slightly better than the ratings of 2.7 of ECTS students of the previous years).
Those ECTS students rating academic progress abroad negatively most often
stated problems due to differences of course content and different modes of
teaching. learning and assessment. As Table 6.7 shows. ECTS students enrolled in
mechanical engineering (2.9) rated academic progress abroad less favourably than
students in the other fields of stady (2.5 and 2.6).

Table 6.7
Academic Progress in 1991/92 Abroad. by Field of Study (percent and mean*)

lotal

Ficld of study
Business  Historns  Chenustry Medieme Mechameal
adminis- engineerning
tration

NMuch better (1) 21 20 10

2 28 33 R 28 29 20
Same (3) 26 2 26 26 R 27
4 23 4 X 20 Xh AR

Much fess (5) 2 2 ] 3 R 3
[otal 140 jon {00 100 1oy a0
() (153 (hY) 196) (1 48y T AERY)
Average 20 2.5 28 2.0 2 16

Question 8 5 How would you rate your general academie progress during vour FCES study
period 1991 92 abroad. compared swith what you wouald have expected i a corresponding pe-
riad at the mstitution m which you were enrotled immediately prior to that period?

~Onasale from | “much better™ o 8 "much fess”

Acidemic progress abroad was rated highest by students who spent their study
period abroad in Denmark ¢1.9) and the United Kingdom (2.4, while it was rated
lowest by students going to Portugal (3.2). Spain (3.0) and France (2.9, One
should bear in mind. though, that the number of students going to some of these
cotntrics was very low. Thus random effects cannot be excluded. tt was some-
what surprising that the academic progress students reached in the United King-
dom was abose average although a relatively high proportion of courses attended
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during the period abroad were rated as academically less demanding than courses

students had expected to take at the home institution.

As regards home country, Greek. Spanish. ltalian and Portuguese students
rated academic progress abroad most highly (see Table 6.8). Also ICP students

Table 6.8

from southern European countries seemed to consider the quality of higher educa-
i tion abroad somewhat higher than in their home country.

\ Academic Progress Abroad in 1991/92, by Country of Home Institution of
- Higher Education (percent and mean*)
Country of home institution Totat
B D DK E ' GR 1 IRE. NI P UK
Much better (1) T4 22 29 18 3320 0 15 17 16 18
2 IS 29 26 3 26 3} 37 10 21 3w 27 29
Same (3) 627 17 1729 2% 28 48 33 33 22 27
4 22 20 1728 W 1 29 28 HE 38 21
Much les (5) T T T O | S © R 4
S Total 100 100 100 100 100 100 100 100 100 100 100 100
) (2711200 (23 (D) (95) (20 (46 21y (39 (18) (3T (57D
; Average 29 38 27 23 28 21 24 35 28 24 28 26

Question & 52 How would vou rate vour general academic progress during your FCTS study

periad 1991 92 abroad. compared with what y ou soukd has ¢ expected ina corresponding pe-

ried at the institution in which vou were enrotled immediately prion to that period?

* Onascale lrom 1 “much hetter” to 8 "much fess”

Q
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Achievements and Assessment of the Study Period
Abroad

7.1 Improvement of Foreign Language Proficiency

As already stated in Chapter 2, proficiency in the host country language was onc
of the students' major motives in selecting their host institution. In addition. some
departments provided courses not in the host country language. but in another
language in which the incoming students were more proficient. Therefore, one
could expect that the proficiency in the language of instruction was already reta-
tively high prior to the study period abroad.

ECTS students were asked. after their period abroad. to rate their proficiency in
the (major) language of instruction at the host institution prior to and after the
study period. They were expected to undertake a self-assessment of their reading.,
listening. speaking. and writing proficiency. both in academic settings as well as
outside the classroom. each on a scale from 1 = "very good” to 7 - "extremely
limited™. As Table 7.1 shows. students in 199192 rated their prior language pro-
ficiency on average between 3.8 and 4.7, with proficiency in academic settings
rated only slightly inferior to proficiency ouiside classroom. Prior to the study pe-
riod abroad. students considered their reading proficiency about half a scale point
belter than active proficiency. i.e. speaking and writing. Listening proficiency was
also considered on a lower level than reading proficiency. ECTS students 1991792
rated their prior language competence slightly better (4.3 on average of all eight
ratings) than ECTS students 1990:91 (-1.4). but slightly worse than CTS students
1989 90 (4.1).

ECTS students in 1991 92 going to the United Kingdom (3.8 on average of all
cight ratings). treland (1.0 and Greeee (4.0) rated their language proficiency prior
to the study period abroad highest. while those going to Portugal (6.7) and Den-

S
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= Achievements and Assessment of the Study Period Abroad

mark (5.8) rated it lowest. In general. we note that prior language proficiency was
more highly rated the more common the language of instruction was in Europe.
The relatively high rating of prior language proficiency of students spending a
period abroad in Greece could be explained to a certain extent by the considerable
proportion of Greek natives among those students (17 %o).

On the other hand. prior language proficiercy did not differ substantially ac-
cording to the home country of the students. As in the preceding years, ECTS stu-
dents enrolled in 1991:92 in business administration rated their language profi-
ciency prior to the period abroad highest (3.8) and students in mechanical engi-
neering lowest (4.9).

Table 7.2

Self rating of Competence in (Major) Language of Instruction Prior to and
After the Study Period Abroad 1991/92, by Duration of Period Abroad
(mean*)

Duration of period abroad Total

Uptod 4-6 7-12 13 months
months months months and more

Reading in academic prior 3 4.0
setting after . 1.9
Listening in academie  prior . R
seing after . 2.0
Speaking in academic  prior . 4.7
setling after . 24
Writing in academic prior 4 4.8
selting after KN 26
Reading outside prior 3 KR
classroom after : 1.9

[ istening outside prior R 4.2
classroom after . 1.9
Speaking outside prior 4. 4
classroom aller - 0

Writing outside prior ; 1
hissroom after . K 2

Question 4.8 How do s ou rate your competence in the (imajor) language of instruction at the
host institution (ephy only i different from the fanguage of instruction at y our home instiju-
tion)?

"

¢ Onascale trom | "vers good” to 8 "extremely limited”
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It is obviously a surprising finding that students preparing themselves linguisti-
cally for the study period abroad rated their prior proficiency in the language of
instruction abroad less favourably than those not undertaking foreign language
preparation (4.5 as compared to 3.5). As it is certainly not appropriate to assume
that preparation led to a deterioration of proficiency. this finding seems to be
mainly due to strong eftorts for improvement of foreign language proficiency on
the part of students starting oft from a very low level. [n addition, participation in
foreign language preparation might have led to a more self-critical appraisal of the
foreign language proficiency.

The study abroad period proved to be effective in raising the level of foreign
fanguage proficiency to a substantial extent. The ratings upon return were on av-
crage about two points more favourable on the seven-point scale. Speaking and
writing proficiency remained somewhat less highly rated than listening and read-
ing proficiency. but improved to about the same extent. Speaking proficiency in
an academic context (2.3) remained more cautiously assessed than speaking pro-
ficiency outside the classroom (1.9), as Table 7.2 shows.

Language proficiency after the study period abroad varied less by host country
than it did before the study period abroad. Students who spent the study period in
Portugal, Denmark, ltaly and the Netherlands stated the largest improvement in
this respect. Also a refatively large improvement were reported by students stay-
ing abroad in Spain and Belgium. '

Students spending three months abroad improved their foreign language profi-
ciency on average only 1.5 points on the seven-point scale. Those going abroad
tor 4-6 months improved 2.2 points, and those going abroad for 7-12 months 2.3
points. Similar figures regarding the development of language proficiency through
the period abroad could be observed in cach ECTS and ICP cohort surveyed.

7.2 Knowledge about the Host Country

Study in another country can also be expected to improve the knowledge of the
host country. Asked to rate their knowledge on 13 aspects of the host country no-
tably its politics. culture and society. economic system and geography as well as
the higher education system (on a scale from 1 - “extensive knowledge” to §
"minimal knowledge”), FCTS students in 1991792 admitted to a relatively low
level of knowledge of the host country prior to the study period. The ratings were
similar to those of the ICP students in 199091 and the ECTS students of the pre-
ceding years.

It was surprising to note that prior knowledge about the system of higher edu-
cation in the host country was lowest, together with knowledge about the treat-
ment of immigrants. Again, it may be that the students rated prior knowledge very
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low retrospectively, because they gained more insight on higher education than on
many other areas of the host country during their study period abroad.

in general. prior knowledge of the “smaller” countries of the European Com-
munity was more limited, as Table 7.3 shows. As regards ficld of study. we note
that students were better informed on those aspects of the host country closely re-
lated to their ficld of expertise, such as students of history on political and cultural
issues or business students on the economic system of the host country.

Upon return from the study abroad period. students rated their knowledge of
the host country much higher. The average score of 2.2 indicates an average im-
provement of 1.5 points on the five-point scale. The largest improvement was re-
ported regarding the system of higher education (2.1) and above-average im-
provement regarding cultural and social issues. while knowledge on political is-
sues. such as forcign policy in general or policy towards the own country, and
know ledge about the economic system of the host country increased to a lesser
extent.

The improvement in knowledge of the host country was strongly related to the
duration of the study period abroad. It increased from 1.1 on the five-point scale if
the study period was three months. to 1.3 for a half year period and to 1.5 if the
study period was 7 months or longer. Because prior knowledge was assessed at a
similar leve! by students going abroad for 3 months. 4-6 months or even longer,
the knowledge about the host country after the period abroad also increased with
the length of the stay abroad. It ranged from 2.5 if students spent 3 months abroad
to 2.1 for students staying abroad more than half a vear.

Regarding host country, above-average improvement in knowledge was re-
ported by students going to "small" EC countries, about which relatively little was
known prior to the study period abroad. 1 we aggregate the responses to the vari-
ous aspects, we note the greatest improveinent in knowledge reported by students
going to Portugal. Ireland. Denmark, Belgium and the Netherlands there was also
an above average improvement of knowledge were reported by ECTS students
stay ing for a period in Spain.

Respondents who stayed for a period abroad in Greeee rated both their prior
knowledge about the host country and their prior fanguage competence higher
than ECTS students going to other host countries. The improvement in their
know ledge turned out to be relatively modest.

Know ledge on the different host countries continued to vary substantiatly from
country to country after the study period abroad. as Table 7.3 indicates with those
spending a study period in Belgium, France and the Netherlands feeling [east
knowledgeable about the host country. By and large, the improvement of knowl-
edge about the host country was similar for all ICP and ECTS students surveyed
since 1989,

u3-
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7.3 Opinions of Culture and Society

With respect to ten aspects, such as foreign policy. cultural life. and the higher
education system. ECTS students were asked to rate their opinions of the host
country and of the home country both immediately before and after the study pe-
riod abroad. Again a five-point scale was applied from 1 = "highly positive™ to 5 =
"highly negative". '

ECTS students' opinions of both the host and the home countr;* were 2.9 on av-
crage both before and after the study abroad period. This shows that opinions on
the home and host country were balanced. It also shows that the study period
abroad did not lead on average to substaatial changes of opinion on the host or the
home country. The opinions on both e home and host countries expressed by
ECTS students in 1991 92 were on average very similar to those expressed by 1CP
students and ECTS students of the previous years.

This does not mean. however, that opinions remained identical since 60 percent
of the scores on the host countrs changed over time and as many as 33 percent of
the ratings on the home country also changed. Inwiew of the fact that most stu-
dents had spent almost all their life in the country of the home institution ot higher
education. the latter proportion might be considered to be remarkably high.
Looking at the replies for both home and host country. most changes of attitudes
tock place regarding the system of higher education.

Opinions on the respective host countries varied substantially across the range
of aspects students were ashed to consider. as Table 7.4 show. On average. opin-
ions on culture. customs and traditions as well as on the urban life of the host
country became more favourable, while opinions on host country’s policies were
almost identical upon return. Ajtogether. positive changes of attitudes were re-
ported most oiten by students who spent their study period abroad in Denmark.
freland and Spain. while changes in the negative direction were most frequent
ameng students who went to Italy, Germany and the Nethertands. In looking at
individual countries and aspects, we note for example that among the foui miajor
host countries for ECTS students. German higher education was, on average.
more positively assessed than British, French, and finally Spanish higher educa-
tion. The differences in this respect were larger after the study period abroad than
prior to it. Spanish and Greek cultural life was most highly appreciated after the
study period abroad.

f.ooking at the information by country of the home institution of higher educa-
tion. we note that Dutch and Danish students expressed the most positive opinion
about their home country both betore and after the study period abroad. On the
other hand. Natian. British, Spain and German students viewed their home country
least favourably hoth betore and after the study period. as Table 7.5 shows.
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Achiovements and Assessment of the Study Period Abroad

Altogether we might state that the study period in another EC country was instru-
mental in causing students to re-assess both the host and the home country and to
change opinions on many aspects of the host country and. to a lesser extent. the
home country as well. This did not fead. however. to more positive or more nega-
tive attitudes towards the host country or the home country overall. The value of
the s'udy period abroad in changing opinions seems to lic not in increasing sym-
pathy towards other countries or towards the home country in general. but rather
in the provision of opportunities for a broad range of experiences which might
fead to changes of opinions on particular aspects of home and host country.

7.4 Personal Value of Study Abroad

Students were asked to state the extent to which they considered it worthwhile to
study, abroad for reasons such as study progress. carecr. foreign language profi-
cieney. understanding the host country. travelling, or making a break from usuai
surroundings. They were asked to rate cach of cleven aspects of the question on a
scale from 1 “extremely worthwhile" to 5 - "not at all worthwhile”.

Altogether, ECT'S students considered the study period abroad supported by
the ERASMUS scheme as worthwhile. The average rating for all eleven aspects
was 2.0. which could be called "worthwhile": the average rating of 199192 ECTS
students was almest identical to that of [CP students and ECTS students of the
previous years.

As Table 7.6 shows. acquaintance with people in the host country. foreign fan-
guage proficiency (1.3 each). and knowledge and understanding of the host coun-
try (1.6) were most highly valued. while academic issues - although appreciated as
well - were less positively viewed: exposure to other teaching methods was as-
sessed as a more worthwhile academic outcome (1.8) than exposure to subject ar-
cas not offered at the home institution (2.5) and the impact on study progress after
return (2.9).

e overall assessment varied only slightly by host country. ECTS students
who spent their study period abroad in Germany and Denmark rated the overall
value of the period spent abroad most positively (1.9 on average for all eleven
items). Only those spending the study period in the Netherlands considered the
value of this study period somewhat less favourably (2.2).

Differences in the assessment of the value of the study period abroad were ulso
relatively small. as far as fields of study were concerned. However. as Fable 7.7
shows. students enrolled in history highly appreciated the exposure to subject ar-
cas not offered at the home institution. Students in business administration found
it particularly worthwhile for their carcer. Students in medicine found the study
period abroad less worthwhile with regard to exposure 1o other subjects. Finally,
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Achievements and Assessment of the Studyv Period Abroad 115

students in mechanical engineering found the period abroad less valuable for their
study progress after return.

Asked to state their satisfaction with their study period abroad in general ("all
things considered") on a scale from | = "very satisfied” to 5 = "not satisfied at
all". 66 percent of the ECTS students rated it very positively. The average score
was 1.4 (slightly better the score of 1.5 of the ECTS students of the preceding
vear). Only 3 percent (rating 4 or 5) were clearly dissatisfied with the study period
abroad.

Table 7.7
Personal Value of Study Abroad in 1991/92, by Field of Study (mean*)

Field of study “Total

Business  History  Chemistrs Medicine  Mechanical
adminis tration engineering

Other teaching

methods than at home 1.8 . . 20
Fyposure to subjects

noi olfered at home
unisersity

Study progress during
study abroad

Study progress

after return

Opportunity to travel
Cireer prospects
Acyuaintance with people
in another country
Forergn lunguage
proficiency

Ness perspectives on
home countrs

Know ledge and under-

standing of the host
countrs

Break from usuial
surroundings 18 O l. I8 18

) (152) (€8) 98y (140 (107} (508)

Question 8.8: To what extent do vou consider it was worthwhile for you to study abroud with
regard to the Tollowing aspects”
*Onascale from 1 "extremels worthwhile” to 8 "not at all worthwlule”

RIC




Q

E

PAFullToxt Provided by ERIC

RIC

7.8  Desired Duration of the ERASMUS Supported Period

Both the positive experiences during the study period abroad and the limits of
what they could experience and achieve during their stay. led many students to
wish tor a longer stay abroad than initially intended or supported. Around 16 per-
cent of the ECTS students actually had a longer stay abroad than originally
planned (of about 4.8 months on average). In addition, 56 percent would have
liked to extend it - on average for 7.2 months. If we calculate the sum of realised
and desired duration. it resulted in about one year on average for both groups.
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Summary

Students participating in the European Community Course Credit Transter System
(ECTS) between 1989 90 and 1991 92. i.e. the {irst three years of ECTS. were
surveyed some months after completion of their study period abroad. The written
questionnaire was an adapted version of the one sent to ICP students in 198890
and 1990 91, extended by questions concerned with the formal mechanisms and
recognition procedures of the ECTS scheme. This allows for a comparison of the
findings of ECTS students from the three cohorts surveyed and for an analysis of
the progress of the pilot programme in reaching its ambitious goals. On the other
hand. a comparison of experiences of ECTS students and ERASMUS students
survesed in 1989 90 and 1990 91 who spent a period abroad in the framework of
inter-University Co-operation Programmes (1CPs) may lead to some insight views
in the strength and weaknesses of the special mechanisms introduced in the ECTS
scheme to ensure full recognition of study achievements abroad.

Of the 533 ECTS students participating in 1989 90. the 753 ECTS students in
1990 91 and the 883 ECTS students in 1991 92 about two-thirds in each cohort
responded to the questionnaire.

More than half of the ECTS students were between 21 and 23 years old at the
time they went abroad within the ECTS scheme. The average age reported varied
between 23.0 vears in the first year of ECTS and 23.5 years in the third vear. Only
about 10 percent of the students were on average older than 25 years. Across the
average of the three years investigated, 56 percent of the ECTS students were
male: about 40 percent of ECTS students' stated that at feast one parent had been
awarded a higher education degree. A large proportion of ECTS students had al-
ready spent some period abroad since the age of 15 (about 7 months on average
meluding 2 months in the host country of the ECTS period abroad).

FCTS students in 1991 92 spent on average 8.3 months studying abroad (as
compared to 8.9 months in 1990 91 and 8.2 months in 1989°90). with 64 percent
spending more than six months abroad. Major motives for a study period abroad
were learning a foreign language, self-development. improvement of career pros-
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pects. desire to experience academic learning in another country and desire to en-
hance understanding of the host country. In this respect. ECTS students did not
differ from ICP students. In sclecting the host institution of higher education,
ECTS students considered primarily the host country and their foreign language
proficiency and. to a much lesser extent. the presumed reputation and quality of
the host institution. Around 30 percent of the ECTS students surveved went to the
. 1ited Kingdom. about 20 percent to France and about 10 percent each to Spain
and to Germany.

The rapid start of the ECTS programme in 198990 did not ailow for adequate
preparation to take place at the home institutions tor the study period abroad in the
first vear of the ECTS pilot scheme. [t improved in the second vear. both in terms
of increased preparatory means provided by the host institution (74% offering
substantial preparation on average as compared to 62 %) and in terms of an in-
creased oronertion of students participating in preparatory meetings and courses
(62 6 as compared to 55 %). In the third year of the pilot programme. i.c. the year
addressed by the most recent survey. the proportion of students reporting that they
were provided with substantial preparators means by their home institution de-
creased to the level reported in 1989°90. ie. the vear of the inauguration of ECTS
(62 %). On the other hand. the proportion of students making use of organised
ways of preparation was similar to those of the preceding year. Attendance in
mandatory courses was stated in the third year of ECTS (20 %) even more often
than in the prior vears (14 % in 19909 and 15 %0 in 1989-90). Attendance in
mandatory courses for preparation on the part ECTS students in 1991 92. how-
ever. remained clearly lower than on the part of ICP students in the preceding year
(39 %),

I'he preparatory provisions were rated by the ECTS students 1991492 on aver-
age as 3.1 on a scale from 1 - "very good" to 5 - "very poor". This obviously un-
enthustastic rating remained similar to that for previous years (3.2 in 199091 and
3.0 i 1989 90). In general. assistance and advice provided by the respective home
institution of higher education was more negatively assessed (3.2 on average) by
the ECTS students than that provided by the host institution (2.7). These ratings
were similar to those by 1CP students participating in preceding surveys.

ECTS students had. as a rule, frequent contacts with the host institution stu-
dents and teaching staff as well as with other persons of the host country. Various
activitics were undertaken for broadening their academic study and for getting ac-
quainted with the host country culture and society. Therefore it is not surprising to
note that most FCTS students felt well integrated into academic and social life
abroad (average score of 2.2 on a scale from 1 "to a great extent” to S "not at
all™y,

The FCTS students surveyed in 1991 92 were awarded an ERASMUS grant

N

which covered 23,5 percent of the cost incurred during the study period abroad. In
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the preceding year, the proportion of the expenses abroad covered by the ERAS-
MUS grant was about 2 percent higher and in the first vear of ECTS about 12 per-
cent higher. Theretore, a larger proportion ot expenses of ECTS in 199192 was
covered by parents and the students’ own resources as well as by home country
tfetlowships.

On average. ECTS students in 1991-92 took 18.8 hours of courses per week
abroad. ranging from 10.1 hours in history to 25.5 hours in chemistry. The total
number of course hours was 3.1 less than that taken at home. The language of in-
struction was the host country language alone in 84 percent of the cases (in com-
parison to 65 %o in the cases of the ICP students in 199091). This proportion is
similar to that stated by ECT'S students in previous vears.

Serious problems regarding matters of credits and credits transter were stated
by about the same proportion of ECTS students 199192 as in the preceding vear
(17°%0 and 18 %o respectively). but less frequently than by ECTS students in the
year of the inauguration of the scheme (23 %0 in 1989/90). Most frequent prob-
fems stated by ECTS students 1991 92 referred to accommodation in the host
country (20 %0). financial matters. taking 2xaminations in foreign language (19 %o
cach) and differences of teaching and learning styles between the host and home
stitution (18 %o). Altogether. students in the third year of ECTS mentioned aca-
demic problems less often than had ECTS students in previous yvears.

Calculation of academic achievements in terms of ECTS credits prior to the
period abroad has not vet emerged to be a common practice in the institutions of
higher cducation and their departments participating in the ECTS pilot pro-
gramme. Only 23 percent of the students surveved in 1991 92 reported that they
were awarded ECTS credits by their home institution prior to the study period
abroad. A regular practice of allocating credits in terms of the ECTS scheme to all
courses of the whole study programme seems to have remained an exception.

Obviously. a substantial proportion of departments sent credit transcripts to the
partner institution without informing their students: 42 percent of the ECTS stu-
dents 1991 92 did not know whether a transcript of records stating their prior
achievements was sent from the home to the host institution. The respective fig-
ures were atso 42 percent in 1990 91 and 31 percent in 1989 90. Only 12 percent
of the students stated that they received a written statement stating their prior aca-
demic achievements in terms of ECTS credits. Other sources of data, i.e. informa-
tion provided by ECTS co-ordinators. allow us. however. to conclude that almost
all ot those in charge of the ECTS scheme at the respective departments sent tran-
seripts of records to their partner institution - in many cases. though. without pro-
viding a copy or another type of information to the students. According to the data
made available by the participating ECTS institutions, for about 70 percent of the
LCTS sudents 1991 92 (as compared to about 30 % of the ECTS students
1990 9 1) written statements were provided before they went abroad.
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It might be added here. that - again according to data made available by the
institutions - a transcript of records stating ECTS credits or other types of calcu-
lation was provided by the host institutions for about 90 percent of the ECTS stu-
dents 1991 92 (80 % in 1990'91) upon completion of the study period abroad.
Again. a substantial number of students neither knew that a written statement was
sent from the host institution to the institution they were enrolled in after the pe-
riod abroad nor that the host institution had awarded ECTS credits for their aca-
demic achievements abroad. Actually, 57 percent of the ECTS students 1991:92
received a transcript stating ECTS credits and 15 percent another type of written
statement. About 20 percent reported that they did not receive a written statement
but their academic achievements were otherwise considered as equivalent and 8
percent of the ECTS students 199192 stated that they did not receive a written
statement from the host institutions (similar proportion as stated by co-oidinators).

The two types of data available do not allow any firm conclusion about the ex-
tent to which the formal procedures of credit transfer were not applied by the insti-
tution. Obviously. a substantial proportion of ECTS students felt there was a
problem regarding the transparency of application of credit transfer.

An information package on the host institution was made available to almost
two-thirds of the ECTS students 1991 92 prior to their application. Another 12
percent received the information package before the selection and 22 percent after
the selection for the period abroad. In general the degree of satisfaction with the
quality of the information package provided by the host institution was not very
high (2.9 on a scale from 1 = "very satisfied™ to 5 = “very dissatisficd™). The util-
ity of the information package for the choice of'the host institution and the courses
to be taken abroad was rated somew hat better (2.5).

About 80 percent of the ECTS students 1991 92 had their programme of study
approved cither by the ECTS co-ordinator of their home institution {12 %) or by
the co-ordinator of the host institution (24 ®e) or by both the co-ordinator at the
home and at the host institution (44 %0). A turther 18 percent reported that no for-
mal approval of the programme of study was necessary because of free choice of
courses. Finally 3 percent stated that they did not have approval of their pro-
gramme of study although in principal they were required to de so.

Students in 199192 were admitted to 95 percent of the courses they had cho-
sen originally, but 59 percent of the students also courses at the host university
that they had not intended to take at the beginning of their stay abroad (45 e of
the PO TS students 1990 91 and 55 ©4 of the ECTS students 1989 90). Obviously.
information provided during the initial weeks at the host institution had a strong
impact iti terms of revising choices made prior to the sojourn. Most students stated
positive reasons for changing courses, mainly in terms of interesting courses, al-
ternatives to study programme at home, good fit with their area of specialisation,
while some named problems such as the academic level of the courses and lan-

1i6




ERIC

PAFuiToxt Provided by ERIC
8 .

8 Summary

guage problems. Some 64 percent of the ECTS students in 1991 92 however, re-
ported that at least one of the courses they followed abroad were less demanding
than similar courses taken at home (28 %o of all courses taken fell into this cate-
gory).

ECTS students in 1991 92 who responded to the questions regarding implicit
or explicit acceptance of prior achievements by the host institution (about three
quarters) stated that 89 percent of these prior achievements were accepted (similar
as in previous years of ECTS). While abroad, students were granted on average 96
percent of the credits allocated to the courses they actually took. The figures here
are reported with some caution, because only about 60 percent of the students re-
sponding provided information both on the amount of ECTS credits allocated to
courses and the amount actually awarded. Respective figures provided by the par-
ticipating institutions on a "Technical Data Sheet Form" were less positive: ac-
cording to this source. students lost 10 percent of the credits originally allocated
for a varicty of reasons. The awards corresponded on average to 57 credits annu-
ally according to the students but only to 50 credits annually according to the co-
ordinators' reports.

The average number of credits transferred (i.e. accepted by the institution
ECTS students were enrolled in for the subsequent academic year) was 91 percent
of those awarded during the study period abroad 1991 92 (95 %6 cach in 1990 91
and 1989/90). According to the co-ordinators' reports, 100 percent of the ECTS
credits awarded by the host institutions were recognised by the institutions in
which the students were enrolled in the subsequent year.

Achievements during the study abroad period 1991 92 were rated to corre-
spond on average to 83 percent of those expected during a corresponding period at
home (as compared to 84 % in 199091 and 86 % in 1989 90). The prolongation
of the total period of study was expected to amount to 27 percent on average of
the study period abroad (23 % in 1990/91 and 29 %0 in 1989 90). These figures are
similar to those of ECTS students 1989/90 but compared favourably to those re-
ported on average by ICP students 1990/91 (74 °o degree of recognition. 72 %o de-
gree of correspondence and 46 %o expected prolongation).

ECTS students 1991/92 rated their academic progress abroad more positively
than academic progress during a corresponding period at home: 2.6 on average on
a scale from 1 = "much better” to § = "much less". This was slightly better than
the ratings by FCTS students of the previous years (2.7 cach). ECTS students'
ratings. however. were somewhat fess positive than those by the ICP students in
1990 91 (2.5). These findings of ECTS students being awarded a higher extent of
recognition, though rating their achievements abroad slightly less favourably than
ICP students. invites various different interpretations.

Knowledge on the host country culture and society increased substantially
during the study period abroad according to the ECTS students' ratings. Opinions
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on varous aspects of culture and society, both of the host and the home country,
did not change on average during the study period abroad, because the changes
observed were spread equally positively and negatively. In all these respects. rat-
ings by the EC'LS students 1991 92 were almost identical on average to those by
the ECTS and ICP students of the previous vears.

Uhe personal value of study abroad was viewed positively by most ECTS stu-
dents. Acquaintance with the host country and language proficiency were most
highly valued. while academic issues were less positively viewed. The overall
satislaction with the study period was very positive in the case of 66 percent of the
ECTS students 199192, The average score of 1.5 on a scale from | = "very satis-
fied" to 5 = "verv dissatistied” was slightly better than the rates reported by ECTS
and {CP students in the previous years.

As regards ficlds of study. we note that students in business administration
most often stated the improvement of career prospects as a major motive for
studving abroad. They were also most likely to take courses for academic prepa-
ration purposes and courses at the host institution involving new teaching methods
not available at the home university. Travelling in the host country was more fre-
guent among business students than among students in other subjects. However,
the loss of ECTS credits through failing exams or not completing courses were
highest among students in business administration: this might be attributed to the
comparatively low correspondence between the study abroad to the study which
tvpically could have been expected at the home institution.

History students did not assess their means of preparation very favourably.
They faced more problems in taking examinations in a foreign language and
problems of administrative matters as well as problems of accommodation: they
also expected most prolongation of study due to the study abroad period than stu-
dents in any other ECTS discipline. Finally. they seeraed to appreciate more than
average the value of being exposed to subject matter not offered at home.

Chemistry students, too. did not assess their preparation very favourably. They
ook fewer courses abroad for the purpose for broadening their academic and
cu'tural experiences and more often developed a new area of specialisation, Se-
lection of courses was mostly done with the help of the co-ordinators. and the
proportion of chemistry students provided a written statcinent by the home insti-
tution. containing their prior achievements was higher than in the other fields. The
correspondence of the study abroad to the work load they had expected at the
home institution was high, and almost all the credits awarded to them while
abroad were transferred to the institution they were enrolled in subsequently,
Fheretore chemistry students stated fewer problems of credit transfer. However,
they expected an ahove-average prolongation of their overall study peried due to
the period abroad.
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Medical students were most often informed by other students about the ECTS
programme. Participation in preparatory courses or meetings was low, and medi-
cal students took fewer courses abroad involving content not available at home
than students in other fields. They took fewer courses abroad which were less de-
manding than those at home, Medical students, together with those enrolled in
history, expected more prolongation of study due to the study abroad period than
students enrolled in other tields.

Students enrolled in mechanical engineering stated foreign language learning
most frequently as the -najor motive for their stay abroad and their participation in
preparatory courses and meetings was higher for students in other fields of study.
Accommodation was stated as their most serious problem abroad. Matters of
credits and credit transfer were least often mentioned as a problem, and the ex-
pected prolongation of the study period was lowest. However, students in me-
chanical engineering were most reluctant in considering the study period abroad a
worthwhile experience. Also. they rated academic progress abroad as well as aca-
demic progress upon return least favourably. '

As regards home country, the level of preparatory provisions was highest in
Ireland. Portugal. the United Kingdom and ltaly with fewer provisions in this re-
spect made for Danish ai.d Spain students. No provision of a written statement on
the previous achievements by the home institution was most often reported by
students from Germany, the Netherlands and Spain while only few students from
Greece. and lreland were not provided with such a statement. Expected prolon-
gation of study was highest for Greek. Dutch and German students. Greek. Span-
ish, ltalian and Portuguese students appreciated academic progress most highly.
As already noted in regard to the responses by the ICP students, students from
southern European countries seem to consider the quality of higher education
abroad somewhat higher than in their home country.

As regards host country, ve tiote that a substantial proportion of courses which
the ECTS students took 1n Dermark, Greece and the Netherlands were not taught
in the host country language. Students going to Denmark, Greece, the Netherlands
and the United Kingdom appreciated frequent contacts with host academic staft
while students spending the period abroad in Denmark. Germany and Ireland
rated the quality of accommodation most positively. Fewest administrative prob-
lems were perceived by students going to the Netherlands, Belgium, the United
Kingdom and Greece. Academic integration was felt most successful by students
spending a study period in the Ircland, Denmark, the Netherlands and the United
Kingdom. Students going to Denmark, Belgium, Greeee and ltaly were least
likely to follow less demanding course:  vhile more demanding courses were most
often expericnced by students going to Denmark. Students' knowledge on the host
country was found to be ower for the smaller EC countries. Among the major
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host countries. higher education in Germany and cultural life in Spain were most
positively assessed.

It remains to be scen whether gaps regarding implementation of the formal
mechanisms of the ECTS scheme. gaps regarding preparatory provisions as well
as the frequent choice of less demanding courses abroad than those at home are
temporary phenomena in the initial phase. i.e. the first two or three years of the
pitot programme. or whether they will persist. Although ECTS students received
substantial support and assistance abroad as well as regarding matters of study and
living conditions abroad, a considerable proportion of them reported academic
problems. Award of recognition had clearly a higher profile in the ECTS pilot
schemc than on average within the framework of ICPs but when viewed in rela-
tion to the ambitious goals of the ECTS pilot scheme. further improvement is
certainly desirable,
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