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Preface

The European Community Action Scheme for the Mobility of University Stu-
dents (ERASMUS) was established by the Council Decision of 15 June 1987,
and its second phase was adopted in 1989. The Programme is open to all types
of higher education institution and all subject areas, and aims to promote wide-
ranging inter-institutional cooperation for activities related to teaching.

The Inter-University Cooperation Programmes (ICPs) set up under
ERASMUS form the backbone of organisation behind a range of different ac-
tivities. By far the most significant element to date has been the student mobility
programmes which offer university students a chance to undertake a substantial
period of study (minimum three months) in another Community Member State
and have that study' fully recognised by the home institution as an integral part
of their degree. ICPs can also incorporate other activities such as teaching staff
mobility, development of new curricula, and intensive progammes. ERASMUS
also provides for study visits to other higher education institutions within the

Community, and complementary activities seeking to improve the general
European climate for academic cooperation. Although each ICP is contractually
linked to the pror.amine via a coordinator based at one of the partner
institutions. every partner has its own 'local director', responsible for activities
'on thc ground at the institution concerned.

The Programme has developed over the years, in response to the monitoring
and evaluation activities that are central to thc charting of the Programme's pro-
gress. Such studies and evaluations not only contribute to the historical record of
the ERASMUS Programme: they also point to the future direction of improve-
ments and innovations. Seeking the views of the local directors has been a sig-
nificant step in this proccss of adaptation. Since formal progress reports on pro-
jects are submitted via the ICP coordinator, it is particularly important to use
such studies as this to gauge the feelings from all the participating staff on thc

effectiveness and impact of European cooperation. When taken with the results
of studies of a third participating group - the students themselves - one can ex-
pect a balanced picture of the ERASMUS programme to emerge.

Thc most interesting evaluation studies have been published in thc

ERASMUS Monograph series, in order to make them accessible to a wider pub-
lic. The series listing appears elsewhere in the current volume. Ideas and

changes derived from the full range of studies have helped to create the

SOCRATES Programme. which not only continues to promote thc ERASMUS

actions mentioned above, but w ill also provide cooperation opportunities for all

education levels. It will also extend opportunities for universities to bring a
European dimension to the studies of all students - albeit a rather different
dimension from that achieved from studying in a foreign country. In addition.
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SOCRATES aims to encourage reflection on the longer-term effects of coopera-
tion. and to stimulate further the debate in the higher education sector.
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Objectives and Methods of the Survey

In 1987. the Commission of the Ely-,an Community inaugurated an Action
Scheme for the Mobility of Students (ERASMUS). Supplementary grants. aim-
ing to bear the additional costs for studying for a period in another EC Member
State. are predominantly awarded to students taking part in Inter-University
Cooperation Programmes (ICPs), where two or more departments from institu-
tions of higher education cooperate to allow for the regular exchange of stu-
dents. Thc ICPs arc also av aided support for part of the institutional costs
involved, and they may' also be granted additional funds for foreign language
provisions, curriculum development, intensive programmes and teaching staff
exchange.

Several studies have been undertaken in ordcr to analyse the successes and
problems of the ERASMUS Programme and the participating institutions and
persons. A statistical profile of student mobility within the ERASMUS pro-
gramme has been compiled annually since the inauguration of the programme.
Sun cys of a representative sample of more than 3,000 each of thc 1988/89 and
1990/91 ERASMUS students have been undertaken, and all ECTS (European
Community Course Credit Transfer System) students have been surveyed an-
nually since the inauguration of the programme (1989190, 1990/91 and
1991/92). In addition, the experiences of those in charge of the academic and
administrative provisions within the Inter-University Cooperation Programmes
have been documented annually in written reports thc ICP coordinators arc
asked to provide as part of their contractual obligation, and the reports for the
academic year 1989/90 were systematically analysed (Friedhelm Maiworm.
Wolfgang Steubc and Ulrich Teichler. ERAS.111'S Student Mobility Pro-
grammes 1989/9() in the riew lheir Coordinators. Kassel: Wissenschaftli-
ches Zentnim fOr Buffs- und Hochschulforschung 1991 I. Finally., teaching
staff, mobile %N ithin the framework of the ERASMUS programme in 1990/91,
have been surveyed as well.

In this study, 1991/92 ICP local directors - i.e. the persons in charge of
ERASMUS-related activities at the individual partner departments involved in
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ICPs (or institutions, if the ICP is not based on cooperation between depan-
ments) - were asked to report their experiences of taking part in ERASMUS.
The survey addresses 1CP coordinators as well, but only in their capacity of
administering ERASMUS-related activities at their respective departments and
institutions. The study is based on the responses of 2,682 local directors (698
of them serving as ICP coordinators as well) to a questionnaire: overall, about
60 percent responded to the 16-page questionnaire which was mailed to a
sample of more than half of the partners of almost 1.660 ICPs awarded
ERASMUS grants for student mobility.

The questionnaire was sent to thc partners cooperating within ICPs. because
ICP coordinators cannot be expected to know the details regarding each de-
partment and institution participating in the respective ICP. As a comparison
of the findings of this study with the analysis of the coordinators reports sug-
gests. the ICP local directors' survey provides a more realistic picture of the
average academic and administrative provisions for ERASMUS student mo-
bility and of their successes and problems: in contrast. ICP coordinators gen-
erally report practices dominant in the respective ICPs but which do possibly
not apply to some of the partners.

The questionnaire focused on the stnicture of the student mobility pro-
gramme within thc respective 1CP. the management and interaction of partners
in the ICP. the administrative and academic provisions for both the home and
host ERASMUS students. and the achievements and problems of the pro-
gramme. In addition. the local directors were asked to provide information on
their personal background and their ERASMUS-related activities.

The questionnaire consists of 59 questions. Most of them were standardised.
thus allowing a statistical analysis w ith differences of responses examined.
notably according to field of study, home and host country. and sin of pro-
gramme in terms of partners participating and students involved.

The questionnaire was mailed in early December 1992 to 5.015 local direc-
tors of I.() 18 ICPs A reminder letter with a second questionnaire was mailed
in mid-Febmary 1993. The respective ICPs were drawn by stratified sampling
from the total number of 1.660 ICPs comprising altogether 8.212 partners. As
180 questionnaires were not returned because the respective department turned
out not to be in olved in student mobility, 95 addresses were not valid. 49
questionnaires were sent back uncompleted and 58 questionnaires were re-
turned after our deadline, the entuell corrected target group was 4.411 Alto-
gether. 2,682 directors provided valid responses %%ithin five months (see Chart
1.11 The return rate was 60.5 percent.)

empt\ questionnaires v. ere sent bat. k Alt:n the deadline. lurthet 56 questionnaires
%sew reLeis ed I he ieturn rate ini.ludinir the late returned questionninte, is 61 X twicent
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As Table 1.1 shows, the distribution (according to the country of the 2,682
ICP partner departments and institutions for which the local directors provided
inforciation) differed somewhat from that of all 8,762 partner departments and
instituions of ICPs actually supported in 1991/92. The differences are pri-
marill caused by a variation of return rates ranging from 74 percent of German
1CP local directors to 43 of Portuguese 1CP local directors.2

Chart 1.1
Return of the Questionnaires (number per week)

350

300

250

'a5 200

7
150

100

50

c3 1 2

13 12 92
Jr questionnaire

3 5 6 7 8 9 10 11 12 13

15 2 93
Reminder letter

I

11.
16 17 18 19 20 2114 15

07 05 93
Deadline

For matters of simplification of the text. "home country" refers to the country
in which the respondent is in charge of ERASMUS-related activities, not to the
respondents' nadve country. "Host country" refers to all the countries the re-
spective department is sending students to or receiving students from. "Depart-
ment" means the respective "partner" within an ICP. One has to bear in mind

2 Ncluding I wo:mb"urg %here none ol the Mil local directors included in the sample
actoalk iesponded

A

13
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that a few ICPs arc not based on cooperation hem een partner departments. but
between institutions. Also, an individual department might be included in this
survey more than once, if it is a partner in more than one ICP.

The study was conducted by a research team at the Centre for Research on
Higher Education and Work of the Comprehensive University of Kassel
(Federal Republic of Germany). Friedhelm Maiworm and Ulrich Teichler, the
head of the research team, carried out the study and wrote this report. Martin
Eidmann and Robert Kreitz were responsible for data processing, data control
and the production of tables. Formal checks of thc responses, the coding of
open questions, help in the analysis and the data processing were undertaken
by Skarlatos Antoniadis, Angela Antona, Klaus Klein, Bernhard Krede, Isa-
belle Le Mouillour and Sabine Stange. Kristin Gagelmann took over many
responsibilities in administering the survey and Paul Greim in the processing
of this text. The proof reading was done by Irene Magill. The study was cased
by advice on the part of the Task Force for Human Resources, Education.
Training and Youth, and of the ERASMUS Bureau. Many experts in charge of
academic or administrative aspects of ERASMUS programmes in various
Member States of the European Community provided valuable advice and
support for all stages of the project.

The data processing and statistical analysis was undertaken with the help of
the Siemens BS2000 computer cf the University of Kassel and on IBM per-
sonal computers of the Centre. Programme packages SPSS-X served the statis-
tical analysis and the provision of tables.



Profile of the ICP Partners Surveyed

2.1 Country and Subject Area

The aim of this section. referring to the country and thc subject area, is not to
provide new information since administrative data. available at the ERASMUS
Bureau, allow for a Complete Over View on the partners participating in ICPs in
1991/92. Rather. thc information on thc respondents subject areas and coun-

tries in this chapter serves as reference information for the subsequent analysis
by explaining thc characteristics of the partners included in this survey.

Table 2.1 shows the country of the respective partner departments or institu-

tions of the responding ICP local directors, as well as the subject arca cf the
1C'P. Absolute figures are provided: 19 percent each of the local directors re-
sponding were from partner departments or institutions in the United Kingdom

and Germany: 18 percent from France: while Spain and Italy each comprised 9
percent of the partners included in this survey, followed by 7 percent each of
Dutch and Belgian partners. As regards the smaller EC member states. about 3

percent of the respondents each were from Denmark, Portugal, Greece and

Ireland.
Table 2.2 shows which host countries thc respective partners surveyed sent

students to in 1991/92. On average. ERASMUS students of thc departments
and institutions included in this survey went to 2.1 partner departments and
institutions in 1.8 other member states of the European Community while 41

percent of the departments and institutions had partners hosting their students
in the United Kingdom. 31 percent in France and 22 percent in Germany. In

comparison to the distribution of sending departments. Ireland, the Nether-

lands. and the United Kingdom were relatively frequent hosts.
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2. Profile of the ICP Partners Surveyed

Table 2.2
Host Countries of ERASMUS 1CP Partners in 1991/92, by Country of
Respondents (percent of departments/institutions sending students)

17

I lost
countr li 1) DK F

('ountry of respondents

F OR I IR1. NI I'

Total

o 8 10 14 II 21 13 19 29 23 10 12

I) 31 o 23 19 32 29 24 40 25 17 31 22

UK X 4 il 4 3 I 3 9 12 .3 8 5

1. 29 15 23 0 25 12 26 I I 25 21 20 20

25 40 27 41 0 43 35 32 31 34 42 31

4 4 1 3 4 () 0 10 I 0 4

17 IX IX 25 14 lc 0 11 20 10 16 16

RI 13 14 I I 6 hi 6 6 0 5 6 5 9

I 'N 0 (I 0 0 0 0 0 0 0 0 t) 0

NI 10 1 i 20 14 g 15 14 15 0 11 20 I S

10 4 3 6 7 4 4 8 6 0 4 5

UK 40 54 59 40 59 53 47 21 57 29 0 41

Total 209 175 195 174 174 199 180 175 225 157 161 Igo

(0) (lig) (475) (791 (243) (3841 (65) (231) (53) (157) (70) (4111(2329)

Question 4 2. To s Inch partner institutions departments did you send our students In

1 got 921 Ilins mans did oil send and tor %%hat duration'

The largest numbers of partners of inter-university cooperation programmes
included in this sury ey were in the field of foreign languages (14 "i0) and engi-

neering ( I? "ii). Business studies and management sciences (11 "10, natural sci-

ences and Social sciences ( "0 each) were strongly represented as well. Ten
other subject areas comprised 1-6 permit each of the partners. One percent
were "other" subject areas, and 2 percent "framework agreements in various

areas of stud ".
It 'should be noted that this survey refers to the field of study which forms

the basis of cooperation between the partners involved In those cases in which

the denomination of subject area of the individual partner differs front that of
the whole ICP, the field dominating in the ICP is the one used in the analy sis

1 1
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2.2 Size of ICPs and Number of Students Participating

As the available statistics on the awards of grants show, about five partners
cooperated on average within an 1CP. In a survey in which directors of indi-
vidual partner departments and institutions within an ICP are asked to name
the number of their partners. the average number of partners stated is bound to
be inflated as a statistical artefact. It does become a valid statistic though. if
the question is framed as "How many partners and thus. how many possible
options for sending and receiving students do the partners have involved in
ICP"

To this question. 25 percent of the respondents reported that only two or
three departments were involved in student exchange. A further 26 percent
reported an ICP size of 4-5 partners. 31 percent had 6-10 partners. and finally
18 r,L,..ent had more than 10 partners. with a maximum of 32 partners. Those
large ICPs with more than 10 partners were most often named by respondents
in communication science, education, law, geography and geology, and busi-
ness studies.

Among the local directors surve\ ed. 48 percent reported that their depart-
ment sent students to one onl partner department within the respective ICP. In
25 percent of the cases, students were sent to two partner departments, in 13
percent of the cases to 3. and in 14 percent to more than three partner depart-
ments or institutions. On a\ erage. students were sent to 2.1 partners.

Local directors were asked to state the reasons for not sending students to
all the partners in the respective 1CPs listing the reasons separately, according
to host countr\ . While 9 percent of the local directors did not respond to this
question. among those responding. 48 percent stated reasons why not all the
possible flow s had been realized. This statistic ties in with ERASMUS student
statistics w hich show that students from less than half of the departments in-
\ ol \ ed go to all the partner departments within the respective ICP.

Among those responding. possible student flow s w ere least often realized to
Greece (53 "(,) and Portugal (55 As regards most host countries, about two-
thirds of the possible flow s w ere realized, w ith the United Kingdom standing
out w ith X2 percent of the possible flow s realized.

Among those local directors who stated reasons for not sending students to
all partner institutions, 28 percent named lack of interest on the part of the
students

I he Wit., staled in the test !del i peRentap: ii duo...wt. statIn the iespectI\ e reaOlIS
IC12.11111112 ,11 least

1.6
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Problems of language competence play ed a significant role as well (19 %).
In 12 percent of the cases. students were not sent for purely coincidental rea-
sons.

Administrative problems (4 %). concern about costs of living abroad (4
and mismatch of the academic calendar (5 %) played a much lesser role than

the previously named reasons. Finally, a range of academic reasons were less

often stated than one might have expected:
disparity of content of courses (6 (i)):
level of courses offered at the partner department too high (0 %):
level of Courses offered at the partner department too low (2 %): and
problems of academic recognition (2 %).

The reasons varied to a substantial extent by host country: As Table 2.3 shows.

lack of student interest and problems of language competence arc clearly

linked. This is supported by the fact that ERASMUS students, asked about

their reasons for choosing a particular host country. most frequently state their

prior foreign language proficiency. Students frequently did not choose Greece

and Portugal. both because of problems of language competence and lack of
student interest. Lack of interest was also named as reason for not sending

students to Belgium and Denmi,rk by more than 20 percent of the respondents.

w hose departments actually had partners in these countries
Within the 1,619 inter-university cooperation programmes which provided

support for student mobility in 1991/924. altogether about 33.500 students

went abroad. Thus. the average number of students per ICP was about 21 and

the average number per participating partner about 5.5. Among the partners

included in this survey and sending students abroad. the average number of

students sent abroad was 7.1. Some 10 percent did not send stuth2nts abroad.

but only received ERASMUS students from partner departments and institu-

tions
As Table 2.4 indicates, the average sir.e of the ICPs in terms of the number

of students varied considerably 32 percent sent only I or 2 students abroad.

and a further 25 percent or 4 students: 5-10 students w ere sent by 30 percent

of the partners, and onk 14 percent sent more than ten students abroad in

(n) I /92.
The duration of the study period abroad was 6.2 months on average, accord-

ing to the local directors The respective valid administrative data provided

dei. I Id i
It .1 hiedheltn Student N101,thts Ohm I IZASN1t IS 19q1 02

\ hottle 1`)9 1 notne

v..ut IS et,n2c (let litt. e nt.t \%,Iehtt..) .n.Lmdtini tt the utunhc...1 01 students path-

in the tespetti e th,>s
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2. Prufi nf the R7' Partners Surveyed 21

for all 1991/92 ERASMUS students were 6.6. In practice, a duration or 4-6

months was most common (44 "..), while a duration of 7-12 months was almost
as frequent. according to the local directors (38 %). In only 17 percent of the
cases. the duration w as three months or even shorter in a few cases.

Table 2.4
Number of Students Sent by Partner Departments Within the Inter-
University Cooperation Programmes, by Field of Study (percent and mean
of department ciinstitutions sending students)

1-2 3-4 5-6 7-10 More Total Mean

Agiictiltural sciences 42 12 14 18 5 100 4 4

Ardntectuie ,...; 20 25 18 11 100 .5 5

Art and design

liusine,, studies
management science,

24

15

2s

17

19

15

17

IX

14

31

10o

100

6.2

17 0

Iducation
teacher training 12 25 15 23 4 100 4.9

I ligineerin2 technolmp. 16 2 7 14 12 II 100 5 3

(. kograph\ ge,dos2c 1, 3, IS 0 10 100 4 6

Humanities 42 32 In 11 s 100 5 1

1 anguages plulo-
locur al ,cience, 25 25 IX 12 15 10o 6 0

1 im 20 21 15 19 25 loll 5 X

Mathematic,
111101111,111LS 411 2" 12 12 5 100 4 ;

Medical sciences -1; 2; 21 7 4 100 1 7

Nanual ...lc:me:, 44 23 14 10 "7 100 4 ;

Sooal science, 1.1 2o 15 17 I 5 loll X 0

Communication Imo,-
Mallon sleIlLe 2 0 .lx 24 s 1(10 ..; 0

( /diet illeas ol studs (I 12 12 12 loo 5 0

I mium.uk ao.ieements
ni %anon, stud, ,neas 4n 19 5 17 I 7 ion 7 2

I 01.11 t2 2s 10 14 ri 100 7 1

i7271 1C061 1;761 1;221 01O1 12;071 120071
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The duration varied by field of study . According to the local directors, it was
7 1 months on average in business studies and almost seven months in law and
mathematics (('.9 each). On the other hand, it was shortest in education (4.1
months). In most fields, an average duration of five or six months was re-
ported.

2.3 Work Placement

Placements in commercial. industrial or public organisations formed part of
the study period abroad in 21 percent of thc departments or institutions sur-
veyed. according to the 1991/92 1CP local directors responses, comparcd with
29 percent of the ICPs. according to reports of 1989/90 ICP coordinators.
Again, as not all the partners of thc respective ICPs participated in thc work
placement component of student exchange. the 1991/92 local directors' re-
sponses do not necessarily show a change over time, but rather a more realistic
picture of the opportunities for work placement abroad at the departments
participating in the ERASMUS programme. It might be addcd here that 21
percent of the 1990/91 ERASMUS students sun.ey ed participated in work
placement('

Placements w ere most common in education and teacher training (54 % of
the respective cases) and medical fields (48 %). They also were frequent in
business studies, agriculture (11 % each). and engineering (32 %). Comparison

ith the I 989/90 ICP data suggests that a substantial number of departments in
business and agriculture ICPs which arc involved in work placement do not
themselves participate in that kind of activity within the ICPs.

Placements were by. no means arranged solely in industrial and commercial
enterprises, ln fact. Table 2.5 shows that work placements were most often
taken in educational institutions, follow ed by. industrial, commercial and medi-
cal institutions. Educational institutions were the site of work placement for a
substantial number of students not only in education, but also in medical fields.
agriculture, natural sciences, engineering and some othci fields.

The number of students going abroad with the help of an ERASMUS grant
and part:cipating in w ork placements in the host country was 5 7 on average
per partner department sending students to work placement abroad. It was by
far the highest in business studies (14 2 students as compared to about 2-5

in the one hand. not all students going abroad in the trim ot exchanee. ottetmg
%%oils plaLement aLtuall\ participated in x oil; placement ( in the other hand. one has to
heal In mind that IC1's pro% iding plat.ement opportunities ate ielatRel% large on .1v-
el1121.! iii telins Ole nninbel 01 student, partmpatmo.



2. Profile of the ICP Partners Surveyed 23

students in other fields in which work placements arc provided in a consider-
able proportion of thc participating departments).

Table 2.5
Type of Institution/Sector in Which the Placement was Carried Out, by
Selected Fields of Study (percent of departments/institutions sending students
to work placement abroad: multiple reply possible)

Agr Bus Edu

Field of study*

Eng Mat Med Nat Soc Oth

Total

Industrial organisation 60 70 0 68 41 8 17 15 16 36

Commercial organisation 14 75 0 0 12 0 0 15 30 19

Public administration 3 23 5 2 0 3 3 13 20 I()

Medical institution 0 3 7 1 0 73 0 13 6 12

Social institution 0 5 41 0 0 5 0 50 4 9

Educational institution 49 13 71 3% 59 35 73 20 32 40

Other placement 17 10 0 7 12 3 17 10 30 12

Total 143 200 124 116 124 126 115 135 138 138

(n) (35) (91) (41) (104) (17) (66) (71) (40) (90) (555)

Question 4 9: In what type of institution economic sector did your students carry out their

placement?

* Explanation see Table 3.2

At 67 percent of the departments involved in work placement, students per-
formance during the placemeo was formally assessed and counted towards the

final degree. while in 19 percent of the cases, assessment undertaken did not

count for the final degree. Finally, assessment was not customary in 14 percent

of thc cases. According to the 1991/92 1CP local directors. counting of
achievements during work placement towards the final degree is a far more
widespread practice than data provided by ICP coordinators in 1989/90 sug-

gested. Obviously, an increasing number of participating departments turned to

this practice.
SeN cut -eight percent of ICP local directors of departments involved in

work placement stated that the host in 1 itution played a strong role in the su-
pervising and monitoring of the student, during their work placement period (1

and 2 on a scale front 1 = "very strong role" to 5 = "no role at all"). It is worth
noting that a strong role of the home institution in this respect was perceived

ri 3
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by 55 percent of the local mrectors as well. In both respects. slightly more
1991/92 ICP local directors repOrted a strong role than 1989/90 ICP coordina-
tors.

Table 2.6
Optional or Mandatory Placement Abroad, by Selected Fields of Study
(percent of departments/institutions sending students to work placement
abroad)

Agr 13us Edu

Field of study*

Eng Mat Med Nat Soc Oth

Total

Optional, some participated 62 49 21 49 SO 25 34 61 61 46

Optional, all participated 12 4 31 16 25 20 18 11 17 15

I\1andatory 26 46 49 36 25 56 48 29 22 39

'fmal 100 100 100 100 IOU 100 100 100 100 100

(n) (34) (91) (39) (101) (16) (61) (67) (38) (89) (536)

Question 4.4: Did your students earn out a period in placement (in a commercial, industrial.
educational, administrative, medical. socia) or public organisation. etc ) in 1991 92 within
this ICP as part of theii ERASMI IS period abroad?

* Explanation see Table 3.2

Table 2.7
Payment for Placement, by Selected Fields of Study (percent of depart-
ments/institutions sending students to work placement abroad)

Agr Bus Edu

Field of study*

Eng Mat Med Nat Soc Oth

Total

No 47 37 96 3g 56 80 79 77 69 61

Yes. some 39 41 7 33 19 14 I 15 10 23

Yes all 14 23 2 29 25 6 18 It 12 16

(ota) 100 100 100 100 IOU 100 100 100 WO 100

(n (36) ('n) (40) ((04) ((6) (65) (73) (391 (94) (560)

Question 4.8: Did \ our students carr\ Mg out a placement during the ERASMUS study period
abroad receive payment for their \\ ork?

* xplanation see Table .4 2

2 4
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Finally. 16 percent of the respective local directors stated that all students
received a payment from the host organisation. 23 percent reported that some
students received a payment, while in most cases (( 1 %) students did not re-
ceive a payment for their work placement. Paid Nork placement was most
common in business studies (64 % for all or part of the students). engineering
(62 %) and agriculture (53 %). As Table 2.7 shows. it was least common in
education (9 "'.).

4 0
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The ICP Local Directors: Personal Profile and
Functions

3.1 Academic and Administrative Position

Among the persons in charge of the participation of an individual department
and institution in an Inter-University Cooperation Programme in 1991/92. i.e.
those called ICP local directors in this survey, on average 3 percent were rectors
or presidents and 14 percent senior administrators (deans etc.). Most of them
held academic positions as well: 33 percent were full professors, 32 percent held
othcr professorial ranks and 16 percent were other academic staff (excluding
those holding an administrative position). Finally, only 3 percent were "other"
administrative officers. Among French, Greek and Italian ICP local dircctors, 6
percent each were rectors or presidents.

As Table 3.1 shows, departmental coordination was most frequently assigned
to senior administrators (dean etc.) in France (36 %) and Belgium (34 %). Pro-
fessors were almost exclusively in charge in Italy (91 %), Portugal (86 %) and
Greece (83 %), whereas "other" academic positions played a significant role in
Ireland (37 %), the Netherlands (29 %), Germany (25 %) and the Unitcd King-
dom (23 %). Finally. "other" administrative officers were more often ICP local
directors in Denmark (1(1 %) than in other EC member states (1-4 %). In fact,
there seem to be different national modes in terms of who is entrusted with 1CP
coordination functions, whereas the size of the ICP (both in terms cif participat-
ing institutimu and in the number of students sent) does not play any role in this

respect.

2 6
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Table 3.1
Academic or Administrative Position of ICP Local Directors, by Country of
Respondents (percent)

Countr!, or respondents Total

It I) DK 11 GR I IRI. NI. l' UK

Rector etc 3 2 3 .4 6 6 6 1 2 3 1

Senior administrator 34 3 10 17 30 1 5 14 0 6 14

Administrant e officer 4 3 I 1 1 1 3 3 3 3

Full professor 25 TO 14 35 27 02 53 21 14 75 17 33

Other professorial
rank 17 54 10 22 21 5 29 17 5 51 32

)ther academic
position 14 25 9 7 7 8 2 37 29 9 23 16

Total

( n)

100 100 100 100 100 1(10 100 100 100 100 100 jot)

175)(4971 (91) (253) 14741 (711(253) (73) (1501 (76) (520) (2063)

Question 1.5. What was our position in 1001 92 e.ithin our institution'

3.2 Gender, Age and Nationality

80 percent of thc ICP local dicctors were male and 20 percent female. In com-
parison to the gender distribution among senior academic and administrative
staff at institutions of higher education in the European Community , we note a
relatively high participation of women in ERASMUS coordination functions. As
one might expect. the percentage of women among thc local dircctors varies
according to field of study. Table 3.2 suggests, however, that even in male do-
mains. womcn play a significant role in thc coordination of 1CPs. It should be
noted. though. that many of the female local directors are non-professorial aca-
demic staff members (29 % as compared to 13 % of men) and are relatively
young (18 % up to 35 years old as compared to 6 % of mcn).

ICP local directors were 48 years old on average. Almost half of them (47 %)
w ere 46-55 ycars old, 36 percent were younger and 17 percent were older than
.55 years. Wc observe a proportion of relatively young persons among Spanish
ICP coordinators

A surprisingly high proportion of local directors were not native speakers of
the major language of their institutions (8 %). Notably. many local directors in
language studies and art and des'.:.n (15 % each), business administration (13 %)

n4



3. The IrP Local Directors. Personal Profile and Functionv 29

and communication sciences (I i %) were native speakers of other languages.
We do not know the proportion of them holding a foreign citizenship. Though
statistics on foreign teaching staff among institutions of higher education in the
European Community arc not available, we feel it is justified to assumc that
foreign staff are over proportionally involved in ICP coordination.

Most of ICP coordinators, among the local directors surveyed, played a key
role at the starting point of the ICP: 71 percent initiated the ICP, and a further 4
percent initiated the involvement of their department in an ICP which was initi-
ated somewhere else. Also, the majority of local directors who were not in
charge of the overall coordination of the ICP played a kcy role in the initiation
process - 20 percent initiated the ICP and 33 percent the involvement of their
institution within thc ICP.7 Notably in programmes with a small numbcr of
partners involved, the initiators continued to be local directors at the time thc
survey was conducted. This is demonstrated in Table 3.3 which indicatcs multi-
ple responses to the question. "How did you become involved with the manage-
ment function of this ICP?".
In addition, almost all local directors were active in:

informing their students about study abroad opportunities (86 %);
selecting students for participation (88 %); and
advising and supporting incoming students (84 %).

Also about two-thirds each reported that they play a role in:
preparing their students for thc study period abroad (67 (!,): and

- advising them during their stay abroad (68 %).

Only about half of the local directors each were involved in:
assessment of the host students' achievements (49 %); and
assessment of their own students' achievements abroad upon return (48 %).
This w as most frequently reported by Italian (67 %) and least frequently by
German local directors (31 %).

Onl 14 percent stated that they w ere involved in the selection of incoming stu-
dents. This was most frequent among British (26 %) and Irish (25 %) local direc-
tors, i.e. in countries in which the admission of students is the responsibility of
the individual institution of higher education.

7 It an ICI' director stated that he sir she initiated both the ICI and the ins olvement ot his or
her department in the ICI'. he or she Is only included in the percentage of those initiating the
ICI' In Table .1, hoc ever, both statements are registered.
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3. Me 1CP Local Directors: Personal Profile and Functions 3 1

Table 3.3
ICP Local Directors' Reasons for Taking Over Management Functions, by
Number of Partners within the ICP (percent, multiple reply possible)

2-3

Number of partners in the ICI'

4-5 6-10 11-32

"Ntal

Initiation of the ICI' 50 35 27 20 34

Initiation of the student exchange on
institutional departmental level 36 .14 38 37 36

In charge of student
exchange at my institution 21 24 23 30 24

Fmployed to manage th,:. ICI' 4 5 5 7 5

I n q u i ry to take over the
management of the ICI) 24 27 29 28 27

Ow.n wish to take over the
ICI' management 14 13 14 18 1 5

; Other involvement 5 5 7 5 5

Not ticked I 2 2 1 I

Total 154 145 146 147 148

(n) (662) (706) (823) (401) (2682)

Question 2.1. 11(o% did ou become i nvolved with the management functions within this ICI'?

3.3 Function and Workload Regarding the ERASMUS Programme

Throughout the academic year. 1CP local directors spent 3 3 hours on average
per week on work related to the ICP (excluding teaching activities). Sonic 25
percent reported an average of at most one hour per week, while 30 percent
spent four or more hours. The number of hours spent varied most clearly accord-
ing to the number of students sent abroad. As Chart 3.1 indicates, local directors
of ICPs sending only one or two students abroad spent 2.3 hours on average
related to the ICPs. while local directors sending more than 10 students spent 6.0
hours. In contrast, thc number of partners does not del-rmine the ICP coordina-
tor's work load.

Most local dircctors were involved in other tasks related to the ICP, to other
ICPs or to other international programmes. Only 29 percent reported that their
international exchange responsibilities did not go beyond student mobility with-
in the respective ICP.

30



68 percent had other functions within thc respective ICP: 25 percent were in-
volved in the organisation of teaching staff exchanges, 18 percent in curriculum
development and 9 percent in intensive programmes. Those additional activities
within the same ICP were most often named by Dutch. Danish and Greek local
directors (see Table 3.4).

Chart 3.1
Weekly Hours Spent by the ICP Local Directors on Work Related to the
ICP, by Number of Students Sent Abroad (mean)

7,0

6,0

5,0

4,0

3,0

2,0

1,0

0,0

123'

32.
36:

139i

1 - 2 3 - 4 5 - 6 7 - 10

160

11

and
more

Number of students sent abroad

Total

Question 2.3. Please estimate the average hours per seek throughout the academic year
hich you spent on v,ork related to this ICP - excluding teaching acti% ities

31



T
ab

le
 3

.4
IC

P 
L

oc
al

 D
ir

ec
to

rs
' I

nv
ol

ve
m

en
t i

n 
O

th
er

 T
as

ks
 S

pe
ci

fi
c 

to
 th

e 
IC

P,
 b

y 
C

ou
nt

ry
 o

f 
R

es
po

nd
en

ts
 (

pe
rc

en
t.

m
ul

tip
le

 r
ep

ly
 p

os
si

bl
e)

11
D

D
K

E

C
ou

nt
ry

 o
f 

re
sp

on
de

nt
s

F
O

R
1

IR
L

N
L

P
U

K

T
ot

al

N
o 

ad
di

tio
na

l t
as

ks
 to

 th
e

st
ud

en
t m

ob
ili

ty
 p

ro
gr

am
m

e
33

37
17

30
23

16
30

32
25

27
30

29

T
ea

ch
in

g 
st

af
f e

xc
ha

ng
e

w
ith

in
 th

e 
IC

P
24

19
45

29
22

33
21

22
36

31
25

25

C
ur

ric
ul

um
 d

ev
el

op
m

en
t

w
ith

in
 th

e 
1C

P
18

16
12

15
20

29
13

18
21

10
21

18

In
te

ns
iv

e 
pr

og
ra

m
m

e 
w

ith
in

th
e 

IC
P

12
ft

22
4

4
12

7
14

20
6

9
9

M
an

ag
em

en
t o

f o
th

er
IC

P
s 

at
 o

w
n 

in
st

itu
tio

n
25

29
40

34
46

30
31

27
34

39
35

35

O
th

er
 a

dd
iti

on
al

 ta
sk

s
4

10
15

5
12

14
9

ti
13

4
7

9

O
th

er
 in

te
rn

at
io

na
l a

0v
iti

es
20

24
37

13
34

22
26

22
29

17
23

25

N
ot

 ti
ck

ed
4

4
4

2
2

3
4

5
5

8
2

3

T
ot

al
14

1
14

7
19

2
13

3
16

3
15

9
14

1
14

8
18

3
14

3
15

3
15

3

(n
)

(1
77

)
(5

01
)

(9
2)

(2
55

)
(4

76
)

(7
3)

(2
53

)
(7

3)
(1

83
)

(7
7)

(5
22

)
(2

68
2)

Q
ue

st
io

n 
2 

4:
 In

 a
dd

iti
on

 to
 w

or
k 

re
la

te
d 

to
 th

e 
st

ud
en

t m
ob

ili
ty

 p
ro

gr
am

m
e 

ar
e 

yo
u 

in
vo

lv
ed

 in
 o

th
er

 ta
sk

s 
sp

ec
ifi

c 
to

 th
is

 IC
I''

?



34

Thirty-five percent of local directors were not only involved in the management

of the ICP addressed in the respective questionnaire, but also in the administra-
tion of other ICPs. Multiple ICP management varied to some extent by field:

1CP local directors of fields of study involved with large students numbers most

often had multiple ICP involvement, as. Chart 3.2 shows: the main fields of
study being business studies (54 %), law (41 %). languages and engineering

(40 % each).

Chart 3.2
Management of Other 1CPs at Own Institution of Higher Education, by
Field of Study (percent of ICP local directors, multiple reply possible)

...,.

Business
-1

f---

i
Various _ --- - -

Law !-- 41-
Languages :

' 40
i--____________________ _ . _______ _-.__

Engineering 1
: 40
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Architecture ; 32
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Education 1 30
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Geography 29
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Agricutture I 24
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Mathematics 1 22
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Humanities 19
: .
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Question 2 4. In addition to ssork related to the student mobility programme are sou involved

in other tasks specific to this ICP"
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698 of the responding local directors (26 %) set u as ICP coordinators as well.
ICP coordinators were somewhat more often in senior administrative positions
(deans, etc.) than local directors without such a coordinating function (17 % and
13 % respectively) and less often in other (i.e. non-professorial) academic posi-
tions. ICP coordinators surveyed spent 4.4 hours on average on work related to
the respective ICPs, as compared to 2.9 hours on the part of local directors with-
out ICP coordination function.

Table 3.5
Received Assistance for ICP-Related Work from the Institution, by Number
of Students Sent Abroad (percent of ICP local dircctors, multiple reply possi-
ble)

1-2

Number of students sent abroad

3-4 5-6 7-10 11 and

more
None*

Total

Technical assistance 68 7t, 74 72 80 65 71

Administrative
secretarial assistance 5K 66 65 69 75 67 65

Reduction of teaching
load 6 6 11 12 25 6

Additional funds for
travel I I 8 12 15 22 9 12

Additional pay ment 3 .. 3 4 6 1- 3

Other assistance 5 6 9 10 9 g 7

No assistance 17 14 9
1 I K Ifi 14

Not ticked ' ._ 1 2 1 11 1 1

Total 168 174 184 194 225 175 183

(n) (727) (566) (76) (322) (316) (267) (2574)

Question 2.5 What kind of assistance do you receise from your institution IM your 1CP-related
si ork,

* e onl% hosting students

Mork: than tw o-thirds of local directors received technical assistance for their
ICP-related work from their institutions. In addition, almost two-thirds had sec-
retarial and administrative assistance as well. Reduction of teaching load was
granted to It) percent of the local directors and additional remuneration to 3

3:1
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percent. Local directors serving as coordinators of the tcp as well received morc
assistance than thosc not coordinating the 1CP. but the difference seems to be
quite small.

The larger the numbcr of students sent abroad. the more likely the various
kinds of support provided (see Table 3.5). Only 12 percent of local directors of
ICPs sending at most four students abroad reported reduction of teaching load as
compared to 25 percent of the local directors sending more than ten students
abroad. Those having reduced teaching load spent 5.4 hours, while those not
provided with any assistance spent only 2.8 on the ICP.

3.4 Personal Outcomes

At the end of the questionnaire, 1CP local directors were askcd to assess the
extent to which they considered it worthwhile for themselves personally to be
engaged in the management of the respective inter-university cooperation pro-
gramme. As Table 3.6 shows, 81 percent considered involvement in the ERAS-
MUS programme worthwhile for improving their understanding of the host
country. Better teaching contacts were considered valuable by 67 percent and
acquaintance with other teaching methods by 64 percent. About half of the re-
spondents each valued better research contacts, improved language proficiency
and travel opportunities. Only 14 percent considered involvement in the man-
agement of thc ERASMUS programme worthwhile to enhance career prospects.
Altogether, the responses to this question suggest that most local directors con-
sidcr involvement in the ERASMUS management quite positively. The obvious
administrative burden and time load docs not lead to an negative assessment of
their involvement in general.

Greek local directors ratcd the personal outcomes of involvement in the man-
agement of thc ERASMUS programmes by far the most positively. On average
across thc seven categories, 70 percent of thc Greek directors considered thc
personal outcomes worthwhile in contrast to 46-58 percent of the local directors
of the other countries.

1CP coordinators considered the engagement in the management of the ICP

slightly more valuable than local directors not serving this function. Notably
acquaintance with other teaching methods was pointed out as a valuable experi-
ence by ICP coordinators (69 % as compared to 62 %).

3 o
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4

Cooperation between Partners and
Management of the ICP

4. 1 Prior Involvement in ERASMUS Activities

Almost half of the ICP local directors (48 %) reported that their department (or
their institution. if the ICP was based on institutional cooperation) was already
inN olved in ERASMUS supported activities before student mobility started in
the framework of the ICP addressed in the respective questionnaire:
- 37 percent stated that the department was already involved in another ICP;
- 18 percent reported a prior utilisation of the short study visits scheme:
- 12 percent had prior teaching staff exchange;

7 percent were already involved in curriculum development:
5 percent had been awarded support for intensive programmes; and

- 2 percent stated other ERASMUS supported activities.

As Table 4.1 shows, departments of smaller EC Member Stales (except for
Denmark) more frequently made use of other ERASMUS support before they
got limit\ cd in student exchange than departments of larger EC Member States.
Notably, most Greek departments got involved in student exchange only after
other ERASMUS supported activities. Local directors of Greek departments
mentioned most often prior involvement in teaching staff exchange. curricular
de\ clopment. short study visits and - together with Portuguese local directors -
student mobility activities in other ICPs.

3



40

Table 4.1
Prior Involvement of the Department in ERASMUS Support Activities, by
Country of Respondents (percent of ICP local directors)

13 D DK

Country of respondents

E F 1 IRE NI. P 11K

Total

No prior involvement 50 58 414 53 51 29 48 47 44 47 55 52

Prior involvement 50 42 52 47 49 71 52 53 56 53 45 414

Teaching stall
exchanee 11 10 9 14 11 29 15 11 17 18 II 12

Curriculum
development 10 6 3 4 6 19 5 7 7 12 10 7

Short studs visits 17 11 17 18 70 49 20 29 23 21 15 18

Intensis e programme 10 4 1 0 4 3 7 3 g 6 4 5 5

Student mobility in
another 1CP 32 34 41 37 39 45 39 37 39 47 33 37

Other prior activities 1 2 5 2 2 4 2 0 5 1 2 2

Total 100 100 WO 100 100 100 I 00 100 10() 100 100 100

( II I (174)(493) (92) (252) (4614) (72) (249) (70) (179) (77) (510) (2636)

Question 3.1 Was your department (or institution, if >our ICP is not Imsed on cooperation
between departments) alread involved in ERASIYILIS supported activities before student
mohilit started in the framework of this ICP?

4.2 Information and Communication

Regular cooperation regarding administrative issues is needed within each 1CP,
because the coordinator applying for the ERASMUS support and his or her insti-
tution being awarded the grant has to share these resources with the partners.
Not infrequently, complaints are voiced regarding the communication within
ICPs on administrative issues. ICP local directors, therefore, were asked to state
what kind of information regarding the overall administration of the 1CP they
actually received.

About 80 percent of the local directors not in charge of the overall coordina-
tion of the ICP received copies of the application (or updatc application) while
61 percent received a copy of the contract.8

ICI' coordinators ale excluded here. because they or other persons of the respective de-
partment or institutions write or receive these docunwnts anyway.

36



(*tweration Between Partners. and Afanagemem of the 1CP 41.

Table 4.2
Information Related to the Administration of the ICP Received by the ICP-
Partners, by Number of Students Sent Abroad (percent of ICP local directors
not in charge of the overall coordination of the !CP; multiple reply possible)

1-2

Numi'ler of students sent abroad

3-4 5-6 7-10 11 and
more

None*

Total

Copies of application
and update forms 79 SI 84 80 84 79 SI

Farlv notification of 1CP
selection results 49 51 56 45 63 41 50

Copies of ICP contract 55 61 67 68 74 53 61

Details of ICP budget
breakdown between
partners 31 36 40 41 52 26 36

Copies of ICP report
and statement 01
expenditure 26 33 37 37 45 23 32

Other admimstratie
information 3 5 5 2 1 3 4

Not ticked 7 6 3 6 I
9 6

Total 252 273 292 279 322 235 269

(596) (415) (2641 (204) (176) (243) (1898)

Question 3 2 What kind of information related to the overall adm-iistration of this ICP in
1991 92 did ou recei%

* e only hosting students

About half of the local directors received an early notification of the ICP selec-
tion result on the part of the European Commission9 and about one third each of
the local directors not in charge of the overall ICP coordination got to know
details of the ICP budgLi breakdown between partners (36 %) and of the ICP
report as w ell as of the statement of expenditure (32 %). Obviously, detailed
information of the partncrs by the ICP coordinators regarding the use of thc
ERASMUS budget and regarding both the general and financial reporting is an
exception rather than a nile.

9 This v. as stated by 52 percent of the ICP tooidinators and b 50 percent of ICP directors
not in charge of the overall coordination of fhe

3

4
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Detailed analysis shows that information related to the overall administration
of the ICP is most common in programmes with large student numbers (see
Table 4.2). In contrast, the number of partners involved is not systematically
linked to practices of information regarding the overall administration.

Asked about the information they received on characteristics of the 1CP part-
ner institutions, most local directors reported affirmatively as far is academic
curriculum and academic calendar information (84 %) and accommodation
arrangements (70 %) were concerned. Less than half of thc respondents each
roceived information about facilities for study (libraries. language laboratories
etc.; 41 %). regarding academic recognition arrangements (40 %). and regarding
available services for international relations. Even less frequently. information
was provided on arrangements for social integration (29 %). counselling services
(19 %) and examinations boards (14 %).

Again, information on the characteristics was more often made available in
programmes involving exchange of large student numbers. as Table 4.3 shows.
However, we note another pattern as well: local directors of ICPs involving a
small number of partners reported most often that they received information on
the characteristics of the partner institution (see Table 4.4). We conclude that
information on administrative issues is most likely to bc distributed well in pro-
grammes involving exchange of large students numbers in which some kind of
professional administration of the ERASMUS programme tends to be estab-
lished (reduced teaching load of ICP local directors etc.). This also contributes
to information on study issues. Information on study issues seems to flow well
not only, if the programmes arc administratively well-arranged, but also when
ICPs involve small numbers of partners thus allowing for easier oral communi-
cation or visits.

As one might expect. ICP coordinators were much better informed than ICP
local directors who are not in charge of the overall coordination of thc 1CP (see
Table 4.5). On average across the eight categories, thc proportion of the 1CP
coordinators receiving the respective information was 11 percent higher than
that of ICP local directors. Notably, more ICP coordinators received information
on recognition issues.

Thc ICP local directors or their colleagues at their institution participated on
a\ erage in 2.3 meetings with their ICP partners during the academic year
1991/92 - ICP coordinators in 3.2 meetings and 1CP local directors without
o erall coordination function in 1.9 meetings. The participation in meetings with
partners. again, seems to be influenced by two contrasting factors: large student
numbers participating as % ell as small networks in terms of the number of part-
ners arc often linked to frequent meetings among the ICP partners (see Chart
4.1). The number of students seems to be the stronger factor: Local directors of

4 0
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departments sending at most fom students abroad most often named one meeting
annually with their partners. If five to tcn students were sent abroad, two meet-
ings annually were the most common practice. Finally, if morc than tcn students
were sent abroad, four and more meetings were reported by a substantial number
of the local dircctors.

Table 4.3
Information Received About the ICP-Partner Institution, by Number of
Students Sent Abroad (percent of ICP local directors, multiple reply possible)

1-2

Numberoistudents sent abrotal

3-4 5-6 7-10 11 and
more

None*

Total

Acadenuc curiculum
and academic >ear g 1 g6 M1 tit; (it) 75 114

Academic recopition
arrangements 15 17 44 47 55 31 40

Fximunation boards I 1 12 16 17 211 6 14

Availabilit\ of
counselline scrx ice 15 1 X 2' 25 27 10 ; 9

Accommodation
arrangements 66 73 77 711 84 49 71

Arrangements for
social integration 21 211 31 15 41 21 20

I n s t 1 t u t 1 o n a I facilities 10 41 4; 411 40 ;4 42

As ailabilit of Nen ice
for internat. relation, 211 37 41 41 55 24 37

Other intormation about
partner institutions 4 6 6 6 3 5

Not ticked 10 6 i 4 17 g

Total ;11 144 174 102 440 271 340

(7271 0661 (376) (322) (31(0 (267) (2574)

Question 1.1 What information it am. did von leceive about the chaiacteristics ot the oth .r
partnei institution in this ICI'?

+ I c n I I 1, I II C. \Indents
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Table 4.4
Information Received About the ICP-Partner Institution, by Number of
Partners within the ICP (percent of 1CP local directors, multiple reply possible)

1_3

Number of-partners in the ICP

4-5 0-10 11 and more

Total

Academic curriculum and
academic ear 87 g3 85 80 84

Academic recogriition arrangements 51 42 30 30 40

Examination boards 17 14 13 10 14

A% ailability of counselling servitx 18 19 18 20 19

Accommodation arrangements 73 70 71 00 70

Arrangemeitts loi Nt'clat integiation 13 27 27 2g 29

Institutional taLilities 47 39 41 37 41

A% allabilit 01 sen icc tor
international relations 40 31 37 .15 37

()the! Intoimation about
partnei institutions 4 4 6 7 5

Not ticked 7 I{ 7 11 8

Total 370 319 342 323 340

(002; (700; (523) (491) (2082)

Question 1 A What intormation it ,t11%. dld rt.ceive about the chaiacteristics of the other
partner institution in this

In communicating w ith their 1CP partners, the majorit of local directors used
more than one language regularly. 42 percent used one language only, 35 per-
cent two languages, and 23 percent three or more languages.

As Table 4.6 shows, only 12 percent used exclusivel the language of the
home institution in communication with their 1CP partners. This was true for 63
percent of the Irish and 17 percent of the British. but for less than I() percent of
the 1('P local directors front other countries surveyed. 19 percent used both the
home institution language and other languages. and 51) percent .ised only other
languages in communication with their 1CP partners. Notably, almost all Greek
and Danish local directors used only other languages

English was used b 79 percent of local directors as the only or as one of the
languages in communication with their partners: French w as used by 4/i percent.
German h\ 21 percent. Spanish h% 15 percent and Italian by 12 percent. The

4 4
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other official EC languages wen named by 1 to 5 percent of the local directors
each, as Table 4.7 indicates. It might be worthwhile to mention that among
1990/91 ERASMUS students suixeyed 41 percent reported English as the lan-

guage of instruction abroad, 22 percent French, 15 percent German, 10 percent
Spanish, 7 percent Italian and about one percent each the remaining four official

EC languages.
English and French played a less important role in ICPs with up to three part-

ners. In larger ICPs, other languages were named as frequently, but notably
English was named in addition. This suggests that other languages also play
frequently a role for bilateral communication in large IC Ps, but English is the

more often the lingua franca the larger the 1CP.

Chart 4.1
ICP Local Directors' Average Participation in Meetings with Partners in
the ICP, by Number of Partners (mean)

4,0

3,5

u't 3,0

cu

c

2,5 I.

2.5
:5 2,0 2 4

1.5
To

1,0 .

0.5

0,0
2 - 3 4 - 5 6 - 10 11 - 32

Number of partners

Total

Question 1 4 INA% often did (111 In Your colleagues at vow institution participate In nleenngs

with one or mile 01 %our partners in this ICI' during the academie ear 1991 92?
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Table 4.5
Information Received About the ICP-Partner Institution, by Status of
Respondents (percent of ICP local directors, multiple reply possible)

Status within the ICP

Coordinator Partner

Total

Academic curriculum and academic year 90 K2 g4

Academic recoenition arrangements 57 34 40

\amination boards 19 12 14

Availability of counselline sers Ice 1g 19

Accommodation arraneements 79 (17 70

Arrangements for social integiation 39 25 29

Institutional facilities 49 39 41

Availahiltt ot sers ice I'm international telations 47 33 37

( Abel information about partner institutions 5 5

Not ticked 1)

"Iota] 411 31; 34(1

Ulf (09))) (19g4 (2682)

Question 1.3 What information it ans did sou receive about the characteristics of the othcr
partner institution in this 1C1'

Table 4.6
Correspondence of Language of Country of Institution and Language of
Communication, by Country of Respondents (percent of ICP local directors
multiple repls possible)

I.anguage ol

Comillunication 11 D DK

Countr 01 respondents
I F CIR I Ikl. NI. P 111:

I otal

.mruage ol ,.ountrs
,4 institution (1 1 0 g 0 2 63 I 0 37 12

nlier Luieuageisl

anguage t cumin-%
of institution and
othei languages

4g 59 g9

4h IQ I

4g

49

44

57

92

g

r,c

3;

14

21

74 (0, 21)

25 14 3 5

cp

lot.d 100 100 1011 100 100 100 100 1101 PRI l()(I

(Ill (17404014) OM (252 ) (.171) (72 (252 ) (71) 117 )1 177/ Ogg) 12(1241

Q"esh"n I 4 "111,-kloreign Linguagets1do Notm use regular l %%hen communKatine ssith %out P

partnep- '
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Chart 4.2
ICP Local Directors' Average Participation in Meetings with Partners in

the ICP, by Number of Students (mean)

4 0

3 5

3 0

2 5

2 0
; 3 8

1 5

2 4

1 0 1 9
2 1

0 5

0 0
1 - 2 3 - 4 5 - 6 7 - 10 11 and

more

Number of students sent abroad

Total

Question 3.4 I low often did >ou or your coil eaitues at your institution participate in meetings

with one or more of 'our partners in this ICI' during the academic year 1991 92?
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Table 4.7
Lanpages Regularly Used for Communication Between the Partners, by
Country of Respondents (percent of ICP local directors, multiple reply possible)

It D DK

Country ol respondents

l F GR 1 IRI. NI. P

Total

Danish 1 1 1 i 0 0 0 0 0 0 0 I I

Dutch 29 1 0 0 0 0 I 1 25 0 2 5

knglish )i4 KS 92 67 );) 84 78 g4 95 g2 67 79

French 64 i7 15 55 65 47 48 30 42 70 42 48

German 2g 41 26 g 16 IS 10 12 52 10 16 23

Greek i 1 0 0 I 8 0 0 2 0 I 1

Italian 8 10 4 19 12 10 35 1 5 3 8 12

Portuguese t 2 0 4 3 0 0 0 1 34 1 3

Srunsh 7 7 5 51 16 3 18 3 13 29 g 15

Other languages 2 0 0 0 0 0 1 (I 1 0 0 0

No) ticked 2 1
1 I I I 0 3 2 0 6 2

ota1 22g 1 gu 157 207 195 167 192 134 237 227 153 188

(0) (177)15011 (92) (255) (476) (73) (253) (73) 183) (77) (522) (2682)

Question 1 4 Which It treign language( s) de you use regularly x% hen communicating ,Aith your
ICP partners?

4.3 Administrative and Financial Issues

Two-thirds of the ICP local directors reported that the ICP budget 1k as adminis-
tered centrall b, the coordinating institution: 5 percent reported a sub-
allocation of part of the funds. and 28 percent a general sub-allocation to each
partner on the basis of an agreed budget split. Again, a budget split was more
frequent among programmes involving large numbers of students as well as
among programmes involving a small number of partners (see Chart 4.3). This
link between administration of budget and size of the programme was weaker
than the previously observed link between information and size of the pro-
gramme

Sonic local directors reported problems regarding the financial administra-
tion:

4 6
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19 percent pointed out considzrable problems duc to a delay in the receipt of
the institutional grant:
12 percent faced difficulties with the administration of the grant:

- 8 percent stated problems due to what they conceived as unbalanced distribu-
tion of funds between the partners; and

- 9 percent stated other financial problems (notably shortage of funds).

Chart 4.3
Administration of 1CP Grant Budget, by Number of Partners within the
ICP (percent of 1CP local directors)

-Grant administered centrally :A Agreed budget split Other

tinestion A ) % hat lisi a, N our ICI' grant budget zidnunisteted.'

The problems regaaling financial administration N ere not related to the si/e of
the ICP A. "lable 4 8 show s:
- (lerman local directors most often (28 "i)) critici/ed the delay in the receipt of

the instdutlonal grant
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- Italian local dircctors state,1 most often (22 %) difficulties with the admini-
stration of the grant, and
Greek local directors complained most frequently (1( %) about unbalanced
distribution of funds between partners.

Table 4.8
Considerable Financial Problems, by Country of Respondents (percent*)

Delay in receipt
01 institutional grant

Difficult\ %\ ith admi-
nistration of grant

linbalanced distri-
bution of funds
box\ een partners

13 1) DK E

Country of respondents

F 1 IRI. NI. P UK

101111

0 28 23 23 15 23 19 12 11 11 19 19

1 15 1 11 11 17 22 4 7 7 13 12

5 H 4 9 H 10 7 0 5 8 0 8

Question I 0 Plea.e state the extent to %%Inch the follow,ine financial problems tor your insti-
tution in particular occurred

Percent responding "1" or "2" on a scale from 1 "very considerable" to 5 "not at all"

As one might expect. some of these problems are less likely to affcct the depart-
ments where the local directors are overall coordinators of the ICPs. As Table
4 9 show s, local directors not in charge of the overall coordination of the ICP
complained about three times as often about the unbalanced distribution of funds
hem een the partners than ICP coordinators did. Thcy also faced problems due to
a delay in the receipt of the institutional grant more often.

The majority of local directors voiced satisfaction regarding the dissemina-
tion of information within the ICP (ratings of 2.1 on average on a scale from I ----

"ver satisfied" to 5 = "very dissatisfied"). the administration of the ICP grant
budget (2 2). and thc reporting procedures (2.4):

I() percent were dissatisfied (ratings of 4 or 5) with the dissemination of in-
formation:

- 14 percent with the administration of the ICP grant budget: and
- I 5 percent with the reporting procedures.

Greek. Portuguese and Irish ICP local directors were clearly more satisfied than
others in those respects. as Table 4. I t) shows As regards fields of study, wc note
that local directors in arts and design were clearly least satisfied regarding dis-
,,enunation of information and regarding reporting procedures, while lucal direc-
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tors of architecture were least satisfied regarding the administration of the grant

budget.

Table 4.9
Considerable Financial Problems, by Status of Respondents (percent*)

Status within the ICP Total

Coordinator Partner

Delay in receipt of institutional grant

Difficulty with administration of grant

linbalanced distribution of funds between partners

13

13

3

11

10

19

12

Question 3.6: Please state the extent to which the following financial problems for your institu-

tion in particular occurred.
* Percent responding "I" or "2" on a scale from I - "very considerable" to 5 "not at all"

Table 4.10
Satisfaction with the Framework of the 1CP, by Country of Respondents
(mean*)

B D DK

Country of respondents

E F GR I IR1, NI. P tiK

Total

Dissemination
of information 2 2 2 3 2 2 2.1 2.9 LH 2 1 2 1 2.3 1.9 2.2 2 1

Administration
of the ICP grant
budget 2.2 2 2.2 2.2 2 3 1.8 2 3 2.0 2.2 2.1 2.2 2.2

Reportinft
procedures 2.4 2 5 2 6 2.4 2.3 1 9 2 3 2.1 2.6 2.0 2.3 2.4

Financial matters 2 5 2.6 2 7 2.7 2.5 2.3 2.9 2.7 2.6 2.3 2.4 2.6

(n) (1571(45(t) (75) (225) (394) (60) (205) (65) (165) (69) (479) (2344)

Question 3.7. Ilin satisfied are you overall regarding the following aspects of this ICP'.'

* (In a scale from I "very satisfied" to 5 "N ery dissatisfied"

1CP coordinators surveyed were somewhat more satisfied regarding the dissemi-

nation of information within the WP than local directors not in charge of thc
overall coordination of the ICP (74 % as compared to (5 %). The same holds
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tnie regarding administration of the 1CP grant budget (71 (1.. as compared to
63 %). while ratings on reporting procedures did not differ.

Only half of the local directors were satisfied (1 or 2 on the live-point-scale)
with financial matters in general. Italian local directors were least satisfied in
this respect (40 %) 10

Saii tlin recardinp the 4 aNpeck correlated hir.thl. them een 4(1 and (,t)
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Academic Arrangements of the Programmes

5.1 Selection of Students

lit 61 percent of the departments participating in the ERASMUS programme in
terms of student exchange, processes of selection were employed in ordcr to
decide who should take part in study periods abroad within the ERASMUS pro-
gramme. Five percent of the ICP local directors reported that no selection took
place because participation was mandatory while 24 percent stated that no se-
lection was needed, because all interested students could go. In 6 percent of thc
cases, students were selected on a "first come. first served" basis. Finally, 4
percent of those sending students abroad did not provide any information about
the selection procedure.

Academic achievement of the students were taken into consideration in 59
percent of all the departments sending students abroad. i.e. almost all of those
selecting systematically . Also, aspects of thc students' motivation and personal-
ity and their proficiency in the host country language were taken into account
each in exactly half of the departments and thus in more than thrcc quarters of
those selecting systematically. Active preparation for the study abroad period
was a criterion for the selection of the students in 19 percent of the departments,
i.e. almost one third of those selecting systematically, while other criteria played
a minor role.

At first glance, these findings seem to differ substantially from those reported
by 1CP coordinators 1989/9(1, 84 percent of whom named academic achievement,
73 percent motivation and personality. 71 percent host country language profi-
ciency and 34 percent active preparation as selection critcria. Thc most striking
difference, however, is due to the fact that sonic partners of an 1CP did not se-
lect stematically (because of smaller numbers of students interested) w hereas
other did Therefore. it is natural that systematic selection will be least often
stated in a survey addressing individual departments rather than the w hole ICP.
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Among those 1991/92 ICP local directors stating systematic selection, thc indi-
vidual criteria were almost as frequently statcd as among ICP coordinators
1989/9() reporting systematic selection procedures within their ICP.

Systematic selection processes were most frequently reported by Spanish
(79 %). Greek (75 %), Italian (71 %) and Portuguese (68 %) local directors. It is
interesting to note that these four countries are those countries where ERAS-
MUS students are awarded the highest ERASMUS grants.

As Table 5.1 shows. selection differed somewhat according to field of study.
Systematic selection was least often employed in mathematics (49 %) and most
often in law as well as in geography and geology (69 % respectively). The in-
clusion of motivation and personality into the selection criteria varied by field of
study to a lesser extent (39-58 %) than that of the proficiency in the host country
language (32-62 %). The humanities and social science departments put stronger
emphasis on the latter than mathematics and natural science departments. Thc
fact that host country language proficiency was given different emphasis (as a
criterion for student selection) in different fields of study cannot be explained by
the information available. It might indicate a different status for foreign lan-
guage knowledge and proficiency in each subject arca, but it could also reflect
the importance placed on students foreign language proficiency in particular
subject areas. The choi(.e of a part:ular host country for the study abroad period
might have had sonic influence - the respective host country language may al-
ready be w ell known (e.g. usually taught in secondary school). or proficiency in
the host country language might not have been necessary, since students were
not instnicted in the host country language during their study abroad period.

5.2 Foreign Language Preparation and Language of Instnietion

Most departments expect incoming ERASMUS students to take all or most of
the courses in the language generally used for instruction at the respective insti-
tution. According to the 1989/9() ICP coordinator survey, students in 65 percent
of all partner institutions of the ICP were exclusively taught in the host country
language, 21 percent partially in the host country language. and only in 12 per-
cent in another language. ERASMUS students surveyed in 1990/91 reported
almost identical figures: 65, 26 and 9 percent.

In this survc. 1991/92 ICP local directors were asked to state the language of
instniction for incoming students. If more than one language NN as used. they

cre asked to estimate the respectiy e percentages. On the basis of their re-
sponses. NN e estimate that altogether about three quarters of the instruction was
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offered on average in the language generally used at the respective institutions
of higher education) I

The responses by 1991/92 ICP local directors also show that on average for
the partners involved in thc ERASMUS programme, 40 percent of instruction
was provided in English, 22 percent in French, 17 percent in German. 8 percent
in Spanish. 7 percent in Italian, and 6 percent in the remaining languages. This
finding is very similar to that reported by 1990/91 ERASMUS students, for
whom 41 percent of instruction was provided in English. 22 percent in French,
15 percent in German, 1() percent in Spanish, 7 percent in Italian, and 5 percent
in the remaining languages.

The data provided also allow us to examine thc extent to which the language
of the respective country w as uscd for incoming students. On onc hand, English
was the language for 98 percent of the instruction offered by the Irish and Brit-
ish partner departments involved in the ERASMUS programmes. On the other
hand. as Chart 5.1 shows. Danish was the language of instruction for only 10
percent of instruction offered to ERASMUS students spending the study. period
abroad in Denmark.

We did not collect exact data on how much of the instruction is provided in a
third language. i.e. a language different from both, the host country language
and the mother tongue of the ERASMUS students. According to thc 1991/92
ICP local directors. we might estimate that only about 12 percent of the hisu uc-
lion was provided in the language of the respective partners and about the same
proportion in a third language.I2

These data show that, as a rule. ERASMUS students arc expected to be ca-
pable to listen, read, write and talk in a foreign language in an academic context.
even though this language. in many cases, was not taught in school. Most
ERASMUS students. therefore. arc in need of foreign language preparation for
study during the ERASMUS supported period.

Foreign language preparatory courses, prior to the ERASMUS-supported
stud period abroad, were provided by 62 percent of the partners. In 1989/90, 75

percent of ICP coordinators reported that foreign language preparatory courses
were offered within the 1CP. Again, thc different data do not allow to draw any
conclusion about the change over time, because within each ICP sonic. partners
[Eight pros ide those courses whereas others do not. The responses by local di-

I I titian%
. II all institutions used the side ot the niai language tor the respeLtive oitintr

and 11 then: via,, lin mix ot I midi and Dutch instiuLtion at lielemn institution', ol Ideher
education. the figure sould he 7g 6 perLent

12 I he propottion tele!. to the language 01 the partm i dirleient liom that ofthe host cumin,.
I'm example it does not milude Lotuses taught in Fnglish to hish students in the llnited
Kmedom.
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rectors, how eNcr, are morc precise Thev allow us to c\anune the proportion of
departments actually providing foreign language preparatory courses for their
students.

Chart 5.1
Host Institution Language as Language of 11,st:ruction, by Country of Re-
spondents (percent of 1CP local directors)
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Question n.6 What language(s) o.cre used at our Institution for the instruction (lithe incom-

ing studem.s in this ICP'' I SO end languaues were used for instruction please estimate. in per-
centav.es (multiple reply possible,

The larger the number of students sent abroad, the more likely foreign language
preparatory courses were available. As Table 5.2 show s, 53 percent of partners
with onl one or two ERASMUS students had foreign language preparatory
courses, compared to 72 percent of partners with more than ten ERASMUS

qudents.
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Table 5.2
Provision of Foreign Language Preparatory Courses, by Number of Stu-
dents Sent Abroad (percent of ICP local directors)

Number of students sent iohroad .Fotal

1-2 3-4 5-6 7-10 I I and inure

No 47 3g (7 .12 28 38

Yes, at oxs n institution 39 46 40 50 59 4(1

Yes. at other institution )) 9 8 9 4 8

Int.:rnal and external
offer ul courses 4 7 7 9 7

Yes. not specified 2 0 1 1 1

Total 10(1 100 100 100 100 100

17141 (5491 (3661 (314) (3001 (22.)2)

=.91.
yuc.1;on - 2. Do \ ou [-Ito\ ode loreirn lanrivage preparatorN courses for our students?

Altogether. 47 percent of the partner departments provided foreign language
preparatory courses exclusively at their own institution, 7 percent only exter-
nally (language school ctc.), and 7 percent both internally and externally. Danish
institutions most often relied on external language courses t.19 % exclusively
and 12 'Yu in addition to internal courses).

Foreign language preparatory courses were available, on average, for about
half of the host countries to which the respective partner departments and insti-
tutions sent students. Actually-.

among the departments sencing students to France, 62 percent provided
French language courses, and among those sending students to German 60
percent provided German language courses.
Among those sending students to Italy. 54 percent provided Italian language
courses. The figure regarding Spain and Spani::11 tuition IN as identical to that
regarding Italy and Italian tuition. Among those sending students to the
Ilnited Kingdom and Ireland. 51 percent and 50 percent respectively pro-
vided English language courses

- Among those sending students to Portugal. 45 percent provided Portuguese
language courses The respective figure regarding Greece and Greek was 41
pet cent
Among those sending mudents to Belgium. 17 perceot pros ided French and
10 percent Dutch language coursec.

f13
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- Among those sending students to the Netherlands and Denmark, only 28 per-
cent and 24 percent provided Dutch and Danish language courses respec-
tively.

Of those local directors stating that their department provided foreign language
preparatory courses. 56 percent reported that the courses were optional. In 18
percent of the cases. courscs were in part optional and in part compulsory -
mostl depending on the host country to which the students were heading. Fi-
nally. in 26 percent of the cases, foreign language preparatory courses were
compulsory. for all future ERASMUS students. Notably, many students going to
Germany were required to take foreign language preparatory courses.

On average. foreign language training provided comprised 63.8 hours. If the
number of students sent abroad was up to ten, courses comprised about 60 hours,
whereas 76 hours were provided on average, if more than tcn students went
abroad.

Among thc departments providing foreign language preparatory courses. 25
percent granted credit for students foreign language performance 14 percent
granted full credits and 11 percent partially. British and French departments

each) were most inclined to grant credits for foreign language preparatory
courses.

Chart 5.2 provides information on differences of the provision of foreign lan-
guage preparatory courses according to field of study. Only large fields, in terms
of the number of partners. arc included. Chart 5.2 clearly demonstrates that pro-
grammes in law and business studies put most emphasis on foreign language
preparatory courses

Local directors were not explicitly asked about the foreign language training
provisions for incoming ERASMUS students. However. they were asked to state
in general the extent to which they provided assistance. guidance and advice
regarding various areas, among them language training. As shown below in
Table 5.5. 57 percent of the local directors stated that considerable assistance
was provided in this respect.

67 percent of all ICP local directors surveyed reported that no ERASMUS
grants w ere spent on foreign language preparaton courses. If ERASMUS grants
were spent. the sum ranged from less than 100 ECU to more than 3,000 ECU
with about 1.150 ECU on average. British partners (43 %) most often spent part
or the ERASMIIS grant for foreign language preparatory courses. Among those
partners actually using ERASMUS grants for foreign language preparatory
courses. British partners spent less than 1,400 ECU on average. This was the
second largest amount - respective French progranunes spent more than 1.800
ECU.

5 7

.17,
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Chart 5.2
Foreign Language Preparatory Courses in Major Fields of Study (percent of
ICP local directors)

o Provision of courses

Total hours per course
80

-5 73

09

Provision of compulsory courses

OProvision of fully credited course

70 71

Business Engin- Human- Lan- Law Medical Natural Social

eenng 'ties guages

Major field of study

sciences sciences sciences

Qu.,tion c 2 Do %on prmidc foreign language in eparaton. ,ourses for %our siudenis''

Question 5 4 Was ,inendame il lorcign language courses compulsor or optional.'

Question 5 5 Dim man \ how itotal it f oreign lanpage prepalator . sources did out students

attending lake As a

Question 5 Is ;icidci.iii icilit granted toi students' lot cign language pertonnani:e during the pre-

About 20 percent of the departments spending ERASMUS grants On foreign
language instniction actually used them for thc establishment of new courses. A
further 20 percent used the grant to extend existing provisions. while about 60
percent stated that they used ERASMUS grants ( ithout changing the existing
range of tbreign language provisions.

Foreign language preparation tor study abroad primaril takes place at the
home institution prior to the stud period abroad. According to the ICP coordi-
nators and ERASMUS students previousk surveyed. ho\\ e\ er. many depart-
ments offer foreign language courses for incoming ERASMUS students as well.

dr- 8



T
ab

le
 5

.3
Pr

op
or

tio
ns

 o
f 

V
ar

io
us

 S
tu

de
nt

 G
ro

up
s 

B
en

ef
iti

ng
 f

ro
m

 E
R

A
SM

U
S 

Su
pp

or
t f

or
 F

or
ei

gn
 L

an
gu

ag
e

Pr
ep

ar
at

io
n,

 b
y 

Fi
el

d 
of

 S
tu

dy
 (

m
ea

ns
 o

f 
IC

P 
lo

ca
l d

ir
ec

to
rs

 r
es

po
ns

es
)

F
ie

ld
 o

f s
tu

dy
T

ot
al

A
gr

A
rc

A
rt

B
us

E
du

E
ng

G
eo

 Il
um

La
n 

La
w

M
at

 M
ed

N
at

S
oc

 C
or

n
O

th
F

ra

( 
)u

tg
oi

ng
 F

IZ
A

S
-

M
I I

S
 s

t..
.d

en
t

70
 3

60
 7

45
 5

17
.7

51
.0

61
.6

47
.0

O
th

er
 s

tu
de

nt
s 

!r
io

t)
th

e 
ho

m
e 

in
st

itu
tio

n
3 

5
1 

9
1 

9
4 

7
7 

9
4.

0

In
co

m
in

g 
F

R
A

S
-

M
I I

S
 s

tu
de

nt
s

22
 5

;9
.3

41
 1

57
 3

44
 3

25
.7

45
.6

O
th

er
 h

os
t s

tu
de

nt
s

3 
1

0
2

2.
U

1 
7

4

( 
4t

he
r

0
.0

4.
2

5
.0

48
 2

31
.1

54
.0

59
.6

49
.7

65
.5

44
.8

52
.0

40
.7

42
.5

50
.5

1
2.

9
5 

7
1.

4
.0

1 
2

1.
9

.0
17

.1
.0

3 
2

51
1

61
 0

37
.3

36
.4

49
 3

29
.6

47
.9

45
 0

42
.1

56
.4

43
.4

.5
2.

6
2.

1
2.

0
1.

0
2.

6
4 

3
0

0
1.

1
2

2 
4

.9
6

0
1 

0
1.

1
.0

.0
0

In
)

(1
6)

(1
5)

(2
7)

15
6)

(3
0)

 (
10

4)
(2

5)
(5

)
(6

2)
 (

53
)

05
) 

01
)

(6
5)

(7
8)

(5
)

(7
)

(1
4)

(0
94

)

A
gr

A
rc A
rt

B
us

1 
du

E
ng

A
gr

ic
ul

tu
ra

l s
ci

en
ce

s
A

rc
hi

te
ct

ur
e.

 u
rh

 a
nd

 r
eg

 p
la

nn
in

g
A

rt
 a

nd
 d

es
ig

n
Ilu

si
ne

ss
 s

tu
di

es
. m

an
ag

em
en

t s
ci

en
ce

s
E

du
ca

tio
n.

 te
ac

he
r 

tr
ai

ni
ng

E
ng

in
ee

rin
g.

 te
ch

no
lo

g

('l
eo

G
eo

gr
ap

hy
. g

eo
lo

gy
Ilu

m
an

iti
es

I a
n

1.
an

gu
ag

es
, p

hi
lo

lo
gi

ca
l s

ci
en

ce
s

I A
N

N
'

la
w

M
at

M
at

he
m

at
ic

s.
 in

fo
rm

at
ic

s
M

ed
M

ed
ic

al
 s

ci
en

ce
s

N
at

S
oc (o
m

O
th

F
ra

N
at

ur
al

 s
ci

en
ce

s
S

oc
ia

l s
ci

en
ce

s
C

om
m

un
ic

at
io

n 
an

d 
in

fo
rm

at
io

n 
sc

.
()

th
er

 a
re

as
 o

f s
tu

dy
F

ra
m

ew
or

k 
ag

re
em

en
ts

 in
 %

ar
to

us
ar

ea
s 

of
 s

tu
dy

Q
ue

st
io

n 
c 

'4
 W

ho
 b

en
ef

ite
d 

!to
m

 1
 R

A
S

M
) 

IS
 s

up
po

rt
 lo

t f
oi

 e
ig

n 
la

ng
ua

ge
ep

ar
at

io
n'

 P
le

as
e 

st
at

e 
pe

tc
en

ta
ge

s

C
s



62

1991/92 ICP local directors pointed out in this survey that ERASMUS support
for foreign language preparations played a significant role in providing oppor-
tunities for ERASMUS students to continue their language training at the host
institution. According to the local directors. incoming ERASMUS students com-
prised about 43 percent and othcr host students two percent of those benefiting
from this kind of ERASMUS support.

As able 5.3 shows. ERASMUS grants for foreign language tuition were
used most often by incoming students in foreign language studies and business
studies In contrast, outgoing home students %sere most likely to use ERASMUS
grants for this purpose if they were studying natural sciences, engineering and
mathemat ics.

5.3 Assistance Provided for Home and Host Students

At man) institutions and departments participating in the ERASMUS pro-
granune. substantial assistance. guidance and advice for home students prior to
the study period abroad is a matter of course. Also, assistance, guidance and
advice provided by the host institution is generally viewed as a factor in success-
ful stud) abroad and might be crucial during the first days and wccks abroad.
Local directors, therefore, were asked to state the extent to which their depart-
ments and institutions provided assistance, guidance and advice both to their
home students prior to the study period abroad and to incoming ERASMUS stu-
dents. The) w ere given a list of (regarding home students) 12 or (regarding host
students) 14 areas covering academic issues, foreign language courses, host
culture and society, and practical and personal matters abroad.

As regal ds home students. 78 percent of ICP local directors of departments or
institutions sending students abroad and responding to this question, actually
stated that considerable activities in\ olving dissemination of information about
the ERASMUS programme w ere undertaken. About two-thirds each named
assistance and advice regarding academic matters in general (69 %), regarding
registration and course selection abroad (67 %) as well as financial support
((i7 %),I Notably. assistance and advice regarding financial support were pri-
marily pros ided for the home students prior to the stud) period abroad, as a
comparison bow een Tables 5.4 and 5.5 show s.

3 Ii teSportdolts stated that ;issistattLe \as 1)1,\ ided to a (lii Iden! extent accoiding to the
host (.ounti . the pementave mesented heti: reteis to the mean ad..ording to host conntr.
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As regards host students, the number of departments offering substantial assis-
tance and advice was higher than for home students. both for academic issues in
general as well as registration and course selection. Assistance regarding ac-
commodation of host students (83 % of the local directors of partner depart-
ments and institutions receiving students and responding to this question). re-
garding registration and course selection (82 %) and regarding academic matters
in general (77 ''.)) ere most often rated as considerable."

ICP coordinators 1989/90 had been asked the same questions on assistance.
guidance and advice provided for host students (questions on assistance for
home students were phrased differently thus not allowing a comparison). Again.
we note that assistance reported by ICP coordinators looks more impressive than
that reported by local directors (about five percent higher on average). The most
substantial difference might be observed regarding advice on academic matters:
According to the 1989/9() 1CP coordinators, considerable academic advice for
host students was provided in 89 percent of the ICPs while the 1991/92 1CP
local directors reported that considerable advice of this kind was pros idcd at 77
percent of the partner departments.

1CP coordinators might state considerable activities took place. even if the,
w ere undertaken only by Wine Of the partners involved. Therefore, we consider
the information provided by the local directors more realistic as far as thc aver-
age availability of assistance, guidance and advice for students is concerned.
This assumption is also supported by thc finding that considerable support both
for outgoing and incoming students was provided slightly more often in 1991/92
at those departments and institutions where the ICP local director was overall
coordinator as w ell. Thc difference w as four percent and three percent across the
as erage of the 12 categories provided. Obviously. 1CP coordinators are selected
from the most active departments within aim ICP.

In comparing the responses by 1991/92 1CP local directors to those of the
ERASMUS ICP students stin'eed in 1990/91. wc observe somewhat less fa-
vourable ratings on the part of the students. As regards those areas in which
most assistance, guidance and advice was pros ided and the areas in Which least
support was provided, the students ratings were similar to the 1CP local direc-
tors' ratings.

I I \!2atii ii teilimdem, stated that ,1ist,,, \\ as p1,151ded to a kill feient extent atkAnditni ti
the lio\t Linintr. the peRentage ptewnted here telets to the mean accolditig to host coml-
ITS
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5 Icademic irrangemenis of the Programmes 67

The amount of assistance and advice provided for home and for host students
varied considerably according to the subject arca of the 1CPs. In comparing the
average level of assistance and advice across all aspects, we note that the highest
level of support was provided - according to the local directors - in business
studies (63 % considerable assistance and advice to outgoing home students and
65 % to incoming students). On the other hand, the mean percentage of consid-
erable assistance and advice was relatively low in the case of architecture (45
and 46 % respectively) as well as in communication and information sciences
(44 and 44 % respectively).

Provision of assistance and advice for students prior to the study period
abroad differed to a moderate extent according to the host country ERASMUS
students eventually went to.IS As Table 5.6 indicates, students going to Den-
mark and to Germany most often received considerable assistance and advice
prior to the study period abroad (6(1 % and 58 % respectively on average of the
12 categories according to the local directors assessment), while those going to
Greece received least assistance and advice (59 % on average).

Similarly, provision of assistance and advice to incoming ERASMUS stu-
dents was not provided evenly according to the students' host country. Again.
differences were relatively sma11.16 Danish students were most often provided
assistance and advice by the hosting department according to the host depart-
ments' 1CP directors (63 %). In contrast. Dutch students '%1 ere provided assis-
tance and advice least frequently (56 %). as Table 5.7 indicates.

Peer students might play a very important role as advisors for ERASMUS
students. The% ob% iously play such a role not only on their own initiative, but
mans of them are explicitly asked to advise future ERASMUS swdents. ICP
local directors were asked:. "To what extent were students actively involved in
preparing the 1991/92 students?" The questions did not delineate clearly whether
informal individual activities are excluded or included. As Table 5.8 shows.
ERASMUS students of previous years played a considerable role in 36 percent
of the institutions and departments in preparing later generations of ERASMUS
students Also ERASMUS students from partner institutions were involved in
the preparation at 24 percent of the departments aild institutions. Former ERAS-

I h is could be measured. first. h( taking into account it e respechNe host countrs partnets
the iespechs c I( l' dnectoi's departments sent students to This measure sas applied, it the
l( I' Micit, M. iepitcd the sante assistance and adviLe to all home students - mespective
the iiiiintr\ the% ssent to R)' di ectors. himever. sseie asked to state the extent of assis-
mike ;Ind ads Re \ ided to students separatels iiindinti to eat h host (ountr. it in fact
,issistance ;Ind ads ice vatied according to Mist countr.
I he same methods ol anal( sine dillerences iegatding host students \sell.' employed as In
the questwn (in pfos ision ol assistance and ads ice toi home students prim to the study pe-

Go
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MUS students or current host ERASMUS students are less frequently involved
in the prcparation of future generations of ERASMUS students, if the number of
ERASMUS students at the respective department is very small. By and large.
ERASMUS students in humanities and social sciences arc more likely to bc
involved in preparation of the future ERASMUS students than science and engi-
neering students.

Support for accommodation is considered as one of the most essential but
also as one of the most difficult and time-consuming activities host institutions
undertake for ERASMUS-students. As Table 5.9 shows. diverse activities were
employed by the host departments and host institutions:

61 percent provided rooms in university owned halls of residence to (all or
part of their) ERASMUS host students:
29 percent rented private rooms and departments for incoming students in

advance:
28 percent gave active help in finding accommodation upon arrival:
19 percent made arrangements in halls of residence not owned h the institu-

tion of higher education:
18 percent arranged room SN1aps between incoming and outgoing students.
Notahl. Dutch (33 %). Belgian (32 %). Danish (29 "'i,) and German (27 %.

as compared 8-15 % of the other countries) departments and institutions were
active in this w ay:
14 percent reserved provisional accommodation upon arrival:
14 percent gave information on accommodation but left students to make

their ow n arrangements:
2 percent stated other arrangements: and
2 percent explicitI stated that the did not provide assistance regarding ac-

conunodation.17

In aggregating the responses w c notc that 95 percent of the departments provide
accommodation for at least part of the incoming students. Onl live percent left

all the burden of the search for accommodation to the students themselves.

1991/92 ICP local directors stated that on average they provided student ac-
commodation in halls of residence (irrespecth (2 Of universit ownership or not)
to 57.6 percent of the students 51 percent of the ERASMUS students 1988/89
responding to a questionnaire stated that they had lived in university accommo-
dation. compared with 49 percent for 1990/91 ERASMUS students. Although

e assume that local directors tend to overestimate the proportion of students
proN ided accommodation in hall,: of residence to sonic eNtent. as obiousk

ix%0 poLcul ol 1C1' thick.loo, of departments and institutions reLei% .tudents did nu(

le\pothi

G
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1989/90 1CP coordinators did as w ell. it is possible that a moderate increase of
accommodation in .halls of residence might have occurred. In Chart 5.3, ICP
local directors responses regarding 1991/92 are compared to those made by
ERASMUS students 1990/91. Both studies confl.m that accommodation in halls
of residence is provided least frequently in Spain, while in France. the United
Kingdom and Germany accommodation in halls of residence is provided for a
relatively large proportion of incoming students.

According to the 1991/92 ICP local directors. Greek. Dutch and Belgian insti-
tutions played a much stronger role in providing accommodation in halls of
residence than 1990/91 students' responses suggested.

Table 5.8
Other ERASMUS Students' Involvement in Preparing the 1991/92 ERAS-
MUS Students, by Field of Study (percent of 1CP local directors)*

I lome institution's
pro. ious FRASM115 students

Current incoming
1.RASM115 atudents

Aericultural seiences 17 11

Aiehitectuie 44 2X

Art and design do 2g

Itusiness studies management sciences 44

1 Lineation teziehei training 4'; 27

Finiinceiang technolop. II 19

( ieilgraphic c!eiiIs 1i) 1 ;

1 limianities 12 21

1 anguages philological sciences .19 27

1 :lc\ I; 2'

Mathematics intoimatics 2s 26

MedlCal slleme, 42 29

%luta) science. 26 I c

SOL MI M..lent.C... .1(1 II

I .minitinicalion information semi, es 17 21

t )thei aieai. ill stud\ 12 19

haineecork iivieei ent. in e anions itica, iii studs 2: I I

1 old! tri 24

Question Iii lo se hat extent eeeie students iictis els me olved in prepat me the 1910 92
1 RASN1115 students"

reicent iesponding "1- or "2- on a scale liom 1 "to a great extent" to i "not at all"

Gs
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Chart 5.3
Proportion of Incoming ERASMUS Students Provided University Accom-
modation According to the 1991/92 ICP Local Directors' Estimates in Com-
parison to 1990/91 Students' Statements, by Host Country.
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5.4 Host Students Study. Activities

A high degree of curricular integration is undoubtedly reached. when a study
period abroad is a mandatory component of the course programme for all stu-
dents enrolled. This holds true for 13 percent of the partner departments and
institutions according to the 1991/92 ICP local directors responses. A further 5
percent stated that study abroad is mandatory for some areas and subspecialisa-

lions. while 82 percent reported that study abroad was optional.

21 percent of the 1989/90 ICP coordinators stated that the study abroad pe-

riod was a mandatory component of the course programme for students either in

all or in some of the participating departments. 23 percent ticked the statement

"The ICP is a more or less tuintly agreed course programme at all or at least sev-

eral of the participating departmental units." Again, we might assume that this
difference is most likely duc to the fact that in sonic ICPs study abroad was only

mandatory at sonic partner institutions, but optional at others. Thus, the re-
sponses by the local directors might be more realistic.

Table 5.10
Status of the Study Period Abroad Within the Overall Degree Course, by.
Country of Respondents (percent)

Mandatory part of
course programme

Mandator.: for sub-
specialisation or in
some course pro-
grammes

( )ptional

Total

13 D DK

Country of respondents

E F (HZ I WI, NI, P UK

Total

13 5 5 9 IX I }{ 3 13 7 I I 27 13

5 4 4 3 3 8 0 2 5 5 I I 5

82 91 91 88 79 73 96 85 88 83 62 82

100 IGO 100 100 100 100 100 100 100 100 100 100

(157)(473) (79) (241) (389) Y07) (23(1) (52) (156) (72) (400) (2322)

Question 4.1: Is the study period abroad sNithin this 1C1' compulsory or optional t6r your stu-

dews" I'lease tick one box only

As Table 5.10 shows. mandatory study abroad periods were most common at
British departments involved in 1CPs (27 %) and least common in Italian (3 %).

Danish and German departments (5 % each). British departments most often opt
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for a mandatory period in ordc.r to assure that those studying abroad do not have
to study longer than those not studying abroad: thcy either tend integrate the
study period into the regular duration of a course programme or to extend the
whole course programme by one y ear in order to accommodate thc study. period
abroad on top of what is generally studied at home. In contrast, individual pro-
longation of study' due to the study period abroad is of lesser concern in coun-
tries in which some prolongation of the overall period of study' is quite custom-
ary

Mandatory study periods abroad were most frequent in a few fields of study
such as business studies. foreign language studies and laws (sec Table 5.11).

In addition. 1991/92 ICP local directors were asked about differences in par-
ticipation in the course programme between incoming students and (home) stu-
dents at their institution. 53 percent of ICP directors resp,iding to this question
stated that incoming students had more or less the same course load as home
institution students. in 21 percent of the departments host students followed
few er courses than customary in the regular course programme for home stu-
dents. and 4 percent host students took more courses. The figures do not add up
to 100 percent one reason being that a substantial number of E::.ASMUS stu-
dents spent most of their time abroad on individual study. A course load more or
less equivalent to that for home students w as most common for students spend-
ing the ERASMUS supported study period in the United Kingdom (69 % of the
respective departments) and in Denmark (62 ''1). while it was least common for
those going to Greece (30 'Vu). as Table 5.12 shows.

Sonic students took courses abroad which were provided for the home institu-
tion students at an earlier level of stud; II percent of the local directors re-
ported this practice, most commonly for ERASMUS students spending the study
period abroad in Germany (20 "ii). It should be noted in this context that
1990/91 ERASMUS students going to Germany more frequently stated that they
took more demand:ng courses in the host count ry. than at home, in contrast to
students going to other EC countries

In addition. ERASMUS host students faced some restriction in the choice of
courses at 20 percent of departments. This was most often thc case in Spain
(30 " the NeeI-lands and Greece (28 and 27 % respectiy ely
17 percent of the local directors stated that special courses for foreign students
w ere offered. This w as most common in Denmark (36 %). the Netherlands
(2') %). Belgium (27 "io and Greece (24 - notably. if ERASMUS students
N ere not expected to learn the host countr language. Among the 1990/91 stu-
dents surves ed. 13 percent stated that all the courses they took %% ere especially
for foreign students - notably a high proportion of those studying in Greece.

72



5 4c 7dervic Arrangements of the Programmes 75

Denmark and Portugal. A furtIter 25 percent of students stated that they took
some courses abroad provided especially for foreign students.

At 26 percent of the departments. ERASMUS students spent more time on
individual study than home students. This arrangement was certainly chosen in

part, but not exclusively in those cases in which ERASMUS students could not
participate in courses provided in the host country language. for it was most
often reported by Greek (38 %). Dutch (37 %), Irish (35 %). Portuguese (34 %).

and Danish and Italian (34 % and 33 %) 1CP local directors.
The proportion of 1991/92 1CP local directors reporting that host students

took more or leSs the same course load did not differ significantly from thc pro-

portion of 1989/90 ICP coordinators stating the same for the whole ICP (56 %).

In contrast. I 989/90 1CP coordinators had stated more frequently almost all thc

categories referring 10 different activities on the part of host students. For ex-
ample. fewer courses were stated by 25 percent of the 1989/90 1CP coordinators

(as compared to 21 % of the 1991/92 local directors), and special courses for
host students by 22 percent (as compared to 18 %) Again, these findings do not

provide any evidence for a change over time, but seem more likely to be due to

thc fact that ICP coordinators name a variety of different solutions within the

ICP which do not occur at all the individual departments of the respective !CP."'

It should be noted that the proportion of departments where incoming
ERASMUS students took more or less the same course load as home students

did not differ as much according to the field of study as it did according to
country. However, we observe striking differences by field of study regarding
the proportion of departments providing special courses to foreign students and
those expecting host students to spend morc time on individual study. As Table

5.13 shows, more than a quarter of the departments in education. law, business

studies. frunework agreements and foreign languages offered special courses to

host studems, in contrast to less than 10 percent in mathematics, natural sci-

ences, engineering, humanities as well as art and design. ERASMUS students
were expected to spend more time on individual study notably in natural sci-

ences. agriculture and engineering as well as geography and geology (at more
than 40 % of thc respective departments). This practice was least frequently
encouraged in business studies and law (less than 1(1 %, each).

18 Hie ICI coordinators among the 199I 92 ICI' local directors sun eyed did not state more
frequently restricted choice of coUrses. less el courses. COlIrses Oti lowel les CI and special

coumes tor host students than ICP local directors did not being in charge of the overall ICP
co-mdmation This supports the %less that 19119 fi9 ICP coordinators retetted to the range

of practice %Whin their ICI'

73
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5. Actukmic Arrangements of the Programmes 79

5.5 Certification

The importance of the academic study' period abroad is underscored by the fact
that ERASMUS students at 70 percent of the departments received some kind of
written certification about their stuiy period abroad upon graduation. As Table
5.14 shows, some ICP local directo.'s named more than one way of certification.

at 8 percent of the partner depaAments and institutions, a double degree was
awarded, i.e. degree both by the 1.,:spective host and home institutions:
at 9 percent of the departments and institutions, a joint certificate was issued
by the home and host institutions
21 percent reported Me attestation of the study period abroad in the degree
document:
35 percent reported a separate attestation: and
10 percent named other ways of certification.

Formal certification is least frequent in architecture: only half of the respective
Jocal dircctors stated some kind of formal certification. In contrast, more than
three quarters of the law and business studies provided some kind of formal
certification. In the latter two subjects. certification both by the home and host
institutions v'as most often awarded, while a double degree was the dominant
pattern in business studies and a joint certificate in law.

As Table 5.15 indicates, national modes of degree-granting and certification
come into play as well. Formal certification was undertaken by more than 80
percent of the partner departments and institutions in Denmark. Spain, Belgium,
Greece and the Netherlands on the one hand and on the other by less than 60
percent of the German. British and Portuguese departments. In comparison
across-the countries, a double degree was clearly more often granted at French
partner departments and institutions (16 %), while a joint certificate was more
frequent at Greek (21 %) and Belgian departments and institutions (20 %).

Certification is more likely to bc undertaken if the number of students sent
abroad is large. 68 percent of local directors where the departments sent only
onc or two students abroad reported sonic kind of certification of the study pe-
riod abroad upon graduation. compared w ith 86 percent of respondents where
the departments sent more than 10 students abroad. The number of partners
in ol ed, however, does not determine the practice of awarding any kind certifi-
cation

A double degree. how eN er. is most likek to be awarded in nem orks with a

small number of partners sending large numbers of students abroad. A double
degree was twice as often awarded in ICP comprising only two or three partners
(13 %) than in those comprising more partners. It was most often awarded, if the
partners sent more than 11.1 students abroad (20 %).

7
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6

Achievements and Problems

6.1 Academic Problems Students Face During the Study Period Abroad

ICP local directors were asked to state the extent to which their students faced
academic problems during their ERASMUS supported study period abroad as
w ell as the extent to which incoming ERASMUS students faced academic
problems at tlie local director's department. In contrast to the students' surveys
undertaken in previous years. ICP local directors were not asked about the stu-
dents' problems regarding living and study conditions as well as regarding social
contacts.

As regards incoming students, local directors most often observed problems
in coping with courses and subsequent examinations in a foreign language: 14
and 15 percent respectively each stated "1" or "2" on a scale from 1 = "very
serious problems" to 5 = "no problems at all".19 As Table 6.1 shows. other acade-
mic problems of incoming students were stated by 9 to 12 percent of the respon-
dents each: 12 percent regarding differences in teaching and learning methods;
I() percent due to too high academic level of courses at the host institution; and
9 percent regarding the class and group size. Matters of recognition were stated
by only 6 percent of the local directors. Finally, 2 percent reported that incom-
ing students had problems because the academic level of courses was too low.

Asked about their own students' academic problems abroad, local directors
clearly perceived fewer problems. On average across six areas. I 1 percent of the
local directors both sending students abroad and hosting ERASMUS students
stated problems for incoming students but, as Table 6.2 indicates, only 6 percent
for their students during the study period abroad. Notably, foreign language
problems (14 and 15 % as compared 7 and 9 %) as weP as too high academic

19 ICI' local directors were asked to state problems specifically regarding each host country.
The data presented in Tablc 6 I and 6 2 refer to the average of problenn stated for all host
countries while Tables 6.4 and 6.5 refer to individual host countries
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6. Achievements and Problems 85

level (10 % as compared to 4 n/o) were observed more frequently for incoming
students than for their own students during the study period abroad.

On average across the categories, 1989/90 ICP coordinators stated serious
academic problems on the part of the ERASMUS students as frequently as
1991/92 ICP local directors did regarding incoming ERASMUS students. There
are some differences, however, according to individual categories, as Table 6.3
shows. In contrast, 1990/91 ERASMUS students themselves clearly differed in
their perception of academic problems. They stated fewer problems regarding
too high academic level of courses and regarding examinations to be taken in a
foreign language,2° but stated far more frequently problems regarding recogni-
tion. We might conclude that recognition problems are relatively frequent and
mostly artificial according to the students, but infrequent, and, if present at all,
well-founded according to the local directors.

According to the local directors' views, ERASMUS students' problems seem
to differ dramatically according to the host country. This is visible, first, by
differences according to local directors' country in respect to their reports of
incoming students' problems.2i On average across six possible academic prob-
lems,22 including the utilisation of a foreign language in an academic context,-
Irish ICP local directors stated only 2 percent and British local directors only 4
percent of students had problems, while in contrast German local directors stated
18 percent (cf. Table 6.1). Similarly, local directors reported only 3 percent
problems on average for their students going to Ireland and 5 percent for stu-
dents sent to the United Kingdom. According to this measure (cf. Table 6.4),
however, ICP local directors perceived most academic problems on the part of
ERASMUS students going to Greece (13 % on average of the six categories) and
to Italy (11 %). As regards Ireland and United Kingdom, few problems emerged
regarding foreign language competence, learning conditions and too high aca-
demic level. It should be noted, though, that local directors slightly over propor-
tionally stated problems faced by their studcnts going to Ireland and United
Kingdom regarding too low academic level of courses (7 % as compared to 5 %
on average of all ERASMUS students, see Table 6.4).23 Altogether, the inter-
nationally wide-spread knowledge of English, the education-minded academic

20 In this comparison. statements by ICP local directors regarding their ossn students while
stud mg abroad are excluded, because they seem to be less realistic than their perception
of problems faced by incoming students.

21 Di I lerences according to field of study %sere smaller and seem to be spurious, i
due to different home and host country distributions.

22 "Academic level of courses too low" is excluded in the aggregate score reported hoe and
elsewhere in this section because the nature 'lithe problem oh\ musty is quite dif ferent

21 This was slightl !. future often stated regarding students going to Greece (9 as %%ell as

France. Italy and Spain (5 00 each)
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environment and the not-too-thananding academic level of British and Irish insti-
tutions seem to ease study periods in Ireland and the United Kingdom according
both the ICP coordinators of the two countries as well as of the other EC mem-
ber states.

Students' problems also seem to differ according to the country of the home
institution. British ICP local directors reported most frequently problems of their
own students during their study period abroad (12 % percent on average of the
six categories), followed by Portuguese respondents (9 %), while Belgian stu-
dents seemed to face least problems according to their local directors (3 %).
Similarly, all local directors Nhere asked about the extent incoming ERASMUS
students from each EC member state faced academic problems while studying at
their department. According to this measure (cf. Table 6.5),
- lrh and British students most frequently faced serious problems abroad

(20 % and 17 % on average of the six categories);
- Greek, Italian and Spanish students faced more than average problems;
- Dutch, German, Belgian, Portuguese, and French students faced fewer than

average problems; and
- Danish students faced least frequently serious problems (4 %).

British and Irish zt.udents seem to face more problems abroad in part due to
problems of foreign language proficiency. They Aso seem to be more disap-
pointed about the contrasts of teaching and learning between the host and the
home institutions, and they perceive less assistance and guidance abroad. Some
of them seem to face academically more demanding course programmes abroad.

It should be noted that 1990/91 ERASMUS students surveyed confirm these
differences according to country, b:f and large, though the proportion of students
stating problems differ substantia, ly from the respective proportion among the
local directors. There are some differences according to country, but the student
survey confirms that ERASMUS stadents going to Ireland and the United King-
dom reported least academic and foreign language problems, and in conversdy.
British and Irish ER ASMUS students reported most academic and foreign lan-
guage problems while studying abroad.
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6 Achievements and Problems 91

6.2 Means of Assessment of Students

ICP local directors were asked about the type of formal academic work the stu-
dents were required to prcduce during their period abroad and how students'
performance was assessed. According to the local directors:

students at 53 percent of the departments and institutions had to produce
tests, papers. essays, oral examinations and other assessment of individual
courses or other units;
at 3 I percent of the departments or institutions, written reports on studies at
host institution were required:
29 pe-cent of local directors reported that students had to take comprehensive
written tests, to write essays. etc. on the whole programme of study abroad:
25 percent of the local directors stated certification of attendance in courses
at the host institution without formal assessment;
19 percent of the local directors stated oral examinations as a type of formal
academic work required from students; and
15 percent stated that other types of formal academic work were required.

1989/9() ICP coordinators reported more frequent assessment by tests, papers
etc. referring to individual courses and other units (75 %) and more frequent
written reports on the overall study period abroad (46 %). As regards other cate-
gories, responses by 1989/90 1CP coordinators hardly differed from that by
1991/92 ICP local directors.

The types of formal academic work students were required to produce varied
according to home country. As Table 6.6 shows. French departments put strong-
est emphasis on comprehensive assessment of the overall study period abroad.
notbly by means of an overall written test (58 %). Also. Spanish, Belgian and
Portuguese departments put most emphasis on overall assessment, with Spanish
departments having a prefereice for written tcsts (48 %). Belgian departments
for oral examinations (38 %). and Portuguese for written reports on the overall
study period (60 %). In contrast, Dutch (70 %) and German departments (68 %)
relied most strongly on extensive assessment of individual course units taken
abroad.

A certificate of attendance in courses without formal assessment sufficed most
frequently for students returning to Denmark (39 %), Greece and Portugal
(38 %) This practice was least common at French (16 'Vo) and British depart-
ments (19 %)

Table 6.7 indicates different examination cultures of disciplines. Compared
across disciplines, business studies departments were more strongly in favour of
written tests on the overall study period abroad. Law departments put strongest
emphasis on oral examinations on the overall study period abroad. Written rc-



92

ports on the oN emll stud), penud abroad w ere most common in natural sciences,
agriculture, communication science, education and engineering. A certificate
without formal assessment was frequently reported regarding humanities and
foreign language departments.

Table 6.6
Formal Academic Work Required from the Incoming Students, by Country
f.;i. Respondents (percent of ICP local directors of department/institutions send-
ing students abroad, multiple reply possible)

B D DK

Country of respondents

E F GR 1 IP L NL P UK

Total

Certificate v,ithout
formal assessment 21 29 39 30 16 38 33 25 23 38 19 25

Tests, papers etc. 56 68 49 34 47 52 24 58 70 37 65 53

Written test on
overall study period 26 10 22 48 58 24 17 35 23 I 1 24 29

Oral examination on
overall study period 38 i 1 9 13 33 19 33 6 12 6 12

Written report on
overall study period 2is 25 29 31 36 33 21 32 31 60 32 31

Other academic work 16 16 16 I 1 12 17 9 25 23 6 20 15

Not ticked 3 9 4 3 3 2 I 3 1 2 3 2 5

Total 187 167 168 171 203 186 149 182 183 162 174 177

(n) (156)(440) (76) (217) (445) (63) (221) (72) (171) (65) (502) (2428)

Question 7.1: What type(s) of formal academic work were students who spent their study
period abroad at your institution in this ICP required to produce?
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6.3 Performance of Incoming ERASMUS Students

Altogether. incoming ERASMUS students perfornied almost as well as home

students according to the local directors. Their performance was rated 3.1 on

average on a scale from I = "host students much better" to 5 = "host students

much worse". Altogether 10 percent of the local directors stated that host stu-

dents were better than home students, while 20 percent considered their per-

formance worse than that of home students. In contrast, 1990/91 ERASM.,S

students rated their academic progress abroad on average clearly better than

their academic progress at home (2.5 on a scale from 1 ---- "much better" to 5 =

"much less").

Table 6.8
Performance of Incoming ERASMUS Students from Different Countries
Compared to Own Students - According to the ICP Local Directors of the

Hosting Departments/Institutions (percent of all respondents)

Country incoming
students came from Better

Incoming ERASMUS students

Same Worse Total (n)

II 17 73 11 100 (305)

D 20 69 11 100 (593)

DK 14 73 13 WO (146)

E 11 00 23 IOU (501)

F 13 09 1g 100 (024)

GR 11 62 28 NO (160)

I 12 69 19 100 (453)

IRI. 0 00 28 100 (131)

LUX 0 100 0 100 (3)

NI. 17 71 12 100 (345)

P 10 04 20 MO (154)

UK 6 62 32 100 (673)

Total 10 70 20 100 (218()

Question 7 2. MI in all, how did the students v,ho spent their study period ahnuid at your

institution perform aN wmpared to students studving at your institution'
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According to the local directors, incoming ERASMUS students performance
differed substantially according to the host country. German, Belgian and Jutch
students were rated highest (2.9 each). As Table 6.8 shows:

20 percent of the respondents rated incoming German students' perforn ance
higher and 11 percent lower than their home students' performance:
the respective figures were 17 and 11 percent regarding incoming Belgian

students: and
17 and 12 percent regarding incoming Dutch st,tdents.

In contrast, British and Irish students were rated lowest (3.3 each):
32 percent of the respondents rated incoming British students' performance
lower and 6 percent higher than their home students' performance: and
the respective figures were 28 and 6 percent regarding incoming Irish stu-
dents.

Dutch students going to Greece and to Ireland as well as German students going
to Greece were rated most positively by the host ICP local directors (2.6 each),
while Irish students going to France were rated most negatively by their host
ICP local directors (3.6), as Table 6.9 shows.

A J2
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6.4 Extent of Recognition

Different measures were employed to examine the extent to which ICP local

directors reported that study abroad was recognized by the home institution upon

return. Identical or almost identical questions were posed to 1989/90 1CP coordi-

nators v.s well as ERASMUS students in 1988/89 and 1990/91.

First, the degree of recognition was taken into account (i.e. the degree to which

the academic study successfully undertaken at the host institution was recognized

or otherwise considered equivalent). As the top line of Table 6.10 shows, local

directors reported that 91 percent of successful study abroad was accepted on

average by the home institution upon return.

Secondly, the degree of correspondence was addressed (i.e. the extent to which

study at the host institution actually corresponds to the amount of typical study at

the home institution during a corresponding period). The second question wa,

considered necessary because students might take less (or in a few cases more)

courses abroad than at home and therefore might have to face an additional work

load at home even if all courses taken abroad were recognized. As the centre line

of Table 6.10 indicates, local directors stated that study abroad on average corre-

sponded to 93 percent of study at the home institution.
Thirdly, the degree of non-prolongation w as asked for (the responses to the

question about the expected prolongation of the overall duration of study due to

the study period abroad provided the basis for this measure).24 As the bottom line

of Table 6.10 shows, local directors estimated that students will prolong their

studies by 12 percent of the study period abroad. Thus, the degree of non-prolon-

gation was 88 percent according to the local directors' estimate.2''

The 199192 1CP local directors estimated the degree of correspondence and

the degree of non-prolongation higher than the 1989/90 1CP coordinators, and

they estimated the degree of recognition as high as the 1989190 1CP coordinators

(see Table 6.11). Whereas many other findings suggest that 1CP coordinators pre-

sented a somewhat too positive view because they had the more successful de-

partments and institutions of the respective network in mind, their estimates re-

garding recognit:on were lower according to two criteria and the same on one.

We might conclude that recognition has improved over time. We note that 1CP

24 According to respectively detailed questions. ID percent of the local directors stated that all

students prolong and 17 percent that some students prolong the Os eral I study period due to

the study period abroad At 6 percent of the departments and institutions. 100 percent po

longation is customary at a further 6 percent more than half. and at I I percent than

half those actually prolonging svere etp, led to do so by 3 5 months on as cringe

2c ICI' local directors were asked to state differences of recognition, correspondence and

prolongation according to host country applicable As differences according to host

country %sere relans ely kiss. they are not documented here
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coordinators among the 1991 92 ICP local directors surveyed even stated 94, 95
and 90 percent respectively for statistics on recognition, correspondence and non-
prolongation (as compared to 90, 93 and 86 percent of the local directors not in
charge of the overall coordination of the ICP).

However, students' surveys addressing the 1988/89 and 1990/91 ERASMUS
students, firstly, suggest that both ICP local directors and ICP coordinators over-
estimate the degree of recognition and second1y, students do not indicate any
increase of recognition over time. Further studies will be needed in order to allow
conclusions regarding the trends of recognition.

It is interesting to note that recognition according to all three criteria, based on
thc local directors' estimates, differed neither according to number of departments
involved in the respective 1CP nor according to the number of students sent by the
local directors departments or institutions. Some variation according to field of
study could be observed, ranging from 87 to 96 percent regarding the degree of
recognition, from 88 to 96 percent regarding the degree of correspondence, and
from 71 (by far the lowest in law) to 95 percent regarding non-prolongation. The
figures according to field of study were less consistent, though, than those accord-
ing to country of correspondents with recognition across the average of the three
criteria highest in Denmark and lowest in Greece (see Table 6.10).26

Local directors of those ICPs in which full recognition was not normally
awarded were asked to state reasons for incomplete recognition or correspon-
dence. Actually, 25 percent named reasons: discrepancies of teaching and learn-
ing modes between the home and host institutions were referred to by 13 percent
of the respondents, and 13 percent, too, named programme-related reasons (e.g.
only a limited number of courses abroad were equivalent). Thus, the major diffi-
culties were primarily attributed to problems inherent in study abroad pro-
grammes. Achievement problems of the individual students were stated only by 2
percent and practical difficulties of living abroad by 3 percent, while language
barriers were viewed as a :ilajor cause for incomplete recognition by 5 percent of
the ICP coordinators. Four percent named other reasons.

Programme-related reasons for incomplete recognition were most frequently
stated by local directors in law (24 %) with discrepancies in teaching and learning
modes most frequently viewed as barriers to complete recognition in the case of
architecture (26 %). Differences in this respect according to country were clearly
smaller.

26 Denmark and ( ;recce ssere the eNtremes regarding recognition as ssell accorling t) the
1989.'90 1(1' coordinators.
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Table 6.11
Recognition of Study Abroad Upon Return A Comparison of Different
Views (percentage)*

.ocal directors
1991 92

Accordine to

ICI' coordinators
1989 90

Students
1990 91

Students
19g8

Degree of recognition 91 90 74 77

Degree of correNpondence 94 gl 72 74

Degree of non-prolongation 8g 77 54 56

In response to a question about the possible consequences. about 16 percent. i C.

about two-thirds naming reasons for incomplete recognition. stated some. conse-
quences. In ilicst cases (10 %). students had to make up the courses. while
repetition of courses and exams was only required in very few cases. Sonic 5

percent of the local directors stated that incomplete recognition will lead to a
prolongation of thc overall stud period.

6.5 Spin-off Activities

Cooperation in the framework of an ICP is not solely confined to issues of stu-
dent niobilits and teaching and learning in this framework. 79 percent of the ICP

local directors named, in response to a respective questions. "spin-offs" of the
ERASMUS progranune. i.e. outcomes beyond the ERASMUS-supported activi-

ties such as:
17 percent reported that in\ olvement in the ICP led to research cooperation

with partner departments and institutions:
in 34 percent of the departments and institutions. the 1CP had led to exchange

of staff in the respective field:
student exchange outside this ICP was encouraged by partnership in the ICP

addressed in thc survey in 24 percent of the cases:
partnership agreements set up in 21 percent of the cases.
and contacts between other departments in 22 percent of the cases.

As 'Fable 6.12 show s. Greek and Portuguese local directors most frequent named
spin-off effects, i e. reprc'entatives of those two countries facing most difficul-

ties in getting successfull involved in the ERASMUS programme in the first
ears after its inauguration. It is obvious that spin-offs will be the more impres-



6. Achievements and Problems 101

Sive, %%hen there were few er international contacts in existence at the beginning
of the ERASMUS-related cooperation.

As Table 6.13 indicates, local directors of departments sending large numbers
of students abroad are more likely to name a broad range of spin-off activities.
In contrast, the number of partners involved in an ICP is not clearly linked to the
number of spin-off activities named.
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Table 6.13
Spin-Off Activities, by Number of Students Sent Abroad (percent. multiple
reply possible)

1-2

Number of students sent abroad

3-4 5-6 7-10 11 and
more

None*

Total

Partnership agreement 16 23 28 25 42 14 23

Contacts between
other departments 17 22 24 25 33 13 22

Student exchange
outside the 1C1 20 24 27 29 34 18 24

Student exchange in
other areas 14 17 19 24 28 13 18

Staff exchange in
this field 26 32 38 41 46 29 34

Staff exchange in
other fields 7 10 6 8 12 6 8

Research in this field 40 41 37 35 3., 30 37

Research in other fields 10 II 11 I() 8 7 10

Inter library services 2 3 3 I 2 1 2

Administrative staff
contacts II 12 16 20 32 9 15

Exchange of assistants 10 12 15 9 11 5 11

Othet forms of
cooperation 10 14 13 11 16 7 12

Not ticked 24 19 16 18 II 36 21

Total 206 239 253 256 309 189 237

(n ) (727) (566) (376) (322) (316) (267k (2 574 '

Question 10 3. Are there any spin-off activities resulting from the interaction within the ICP?

* I. e. onl hosting students
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Summary

7.1 Content and Information Basis of the Study

This study is based on the information provided by ICP local directors of the
partner units (mostly departments and in a few cases framework arrangements of
institutions) of ERASMUS Inter-University Cooperation Programmes (ICPs) in
1991/92. Altogether, 2,682 1CP local directors (the response rate was 59 per-
cent) resiponded to a questionnaire comprising 59 predominantly standardiz.ed
questions. The questionnaire addressed the local directors' personal profile and
functions, the stnicture of the ICP and the cooperation between the partners.
academic and administrative arrangements of the programmes as well as rec-
ognition and other possible outcomes of study abroad.

A voluntary, anonymous, representative sample survey of 1CP local directors
was chosen for the academic year 1991/92 instead of a sequel of the analysis
previously undertaken of the 1989/90 official reports provided by the ICP coor-
dinators. As not all 1CP coordinators know respective details about cach depart-
ment involved, the ICP local directors' survey was expected to provide a more
valid picture about the provisions for thc outgoing and incoming ERASMUS
students as well as about the problems and outcomes in the view of those re-
sponsible for student mobility.

7.2 Profile of the Partner Departments and Institutions

Of the 2,682 partner departments comprising by this sin almost twent) per-
cent each were at British. French and German institutions, almost ten percent at
Spanish and Italian institutions, seven percent each from the Netherlands and
Belgium. and about three percent each from Denmark. Portugal. Greece and
Ireland. In comparison to sending departments. Ireland. the Netherlands and the
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Unitcd Kingdom were relatively frequent hosts. The largest number of partners
represented was in languages and philological sciences, engineering and tech-
nology, business studies and management science, natural sciences as well as
social sciences.

Less than half of the departments sent students to all their partners. Possible
"flows" were least often realized to Greece (53 %) and Portugal (55 %). Lack of
interest on the part of the students was stated most frequently as a reason for not
making 1.13C of all the possible partnerships within the ICP. Looking at more
specific reasons, problems of foreign language proficiency was named most
often.

Work placement in the host country was offered (and in a substantial number
required as a mandatory component of the study' programme) at 21 percent of
the partner departments and institutions, notably in teacher training, medical
fields, business studies, agriculture and engineering. 86 percent of the respective
departments assessed the work placement abroad formally, and 67 percent
counted it towards a final degree.

7.3 The 1CP Local Directors

Three percent of the ICP local directors were rectors, presidents etc. and 14
percent senior administrators (deans etc.). One third each were full professors or
held other professorial ranks: 16 percent were other academic staff and 3 percent
other administrative staff and 20 percent were women. About half of thc local
dircctors were between their mid-forties and mid-fifties. Seven percent were not
native speakers of the language of their institution of higher education.

Throughout the year, local directors spent 3.3 hours on average per week on
work related to the respect. 'e ICP. More than two-thirds had functions in the
ICP beyond coordination of student mobility at the respective department.
Among others, 26 percent served as coordinators of thc ICP while 35 percent
were involved in the management of more than one ICP.

Most local directors considered active involvement in the management of the
ICP worthwhile for improving thcir understanding of the host country. for better
teaching contacts, and for acquaintance with other teaching methods. Few of
them (14 %) considered it worthwhile for better career prospccts. Greek ICP
local directors rated the personal outcomes of involvement in the ICP manage-
ment most posith cly.
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7.4 Cooperation with Partners and Management of the ICP
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Almost half of the ICP local directors (48 (!f)) reported that their department (or
institution, if the ICP was based on institutional cooperation) was already in-
volved in ERASMUS supported activities before student mobility started in the
framework of the ICP addressed in the respective questionnaire. Some 37 per-
cent of the departments were already involved in another ICP, and 18 percent
made prior use of the short study visits scheme.

80 percent of the local directors not in charge of the overall coordination of
the ICP received copies of the application, but only about one third got to know
details of the ICP budget breakdown between partners. Most local directors felt
well informed about their partners' curricula, academic calendar and accommo-
dation provision, but less than half each about their partners facilities for study
or their recognition arrangements.

ICP local directors participated on average in 2.3 meetings with their partners
during the academic year 1991/92. The majority used more than one language in
communication with their partners, with English used by 79 percent, French by
48 percent and German by 23 percent of the respondents.

As regards the financial administration of the programme. 14 percent voiced
dissatisfaction with the administration of the ICP grant budget. 19 percent
pointed out considerable problems due to a delay in the receipt of the grant, 12
percent faced difficulties with the administration of the grant, and 8 stated
problems due to an unbalanced distribution of the funds between thc partners.
As regards other aspects of the ICP. I() percent w ere dissatisfied with the dis-
semination of information, and 15 percent with the reporting procedures.

7.5 Academic and Administrative Arrangements for Study Abroad

Sonic o I percent of the ICPs employed systematic criteria for the selection of
students, others had arranged mandatory study abroad periods which could pro-
vide study opportunities abroad for all students interested, or they selec'd on a
"first come, first served" basis. In almost all cases of systematic selection, aca-
demic achievement was taken into account. and in thc majority of cases per-
sonality and motivation as well as foreign language proficienc were also taken
into consideration Active preparation for the study period abroad was reported
to be a selection criterion at about one third of the departments selecting sys-
tematically. Systematic selection was most frequently reported by Spanish.
Greek. Italian and Portuguese local directors. i.e. from those countries where
ERASMUS students arc awarded the highest grants.
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About three quarters of the courscs ERASMUS students took abroad were
taught. according to the local directors, in the host country language, and about
half of thc remaining courses each in the home country language and in a third
country language. ERASMUS students at 65 percent of all the partners of the
ICP were exclusively taught in the host country language, at 26 percent partially
in the host country language, and only at 9 percent in other languages. Alto-
gether, 40 percent of instruction was provided in English, 22 percent in French,
17 percent in German. 8 percent in Spanish, 7 percent in Italian, and 6 percent in
thc remaining languages. On one hand. English was the language for 98 percent
of the instruction offered by the Irish and British partner departments. On the
other hand. Danish was the language of instruction for only 19 percent of
ERASMUS students spending the study period abroad in the Denmark.

Foreign language preparatory courses were provided by 62 percent of the
partner departments and institutions for students prior to the study period
abroad, and by about half of the partners for incoming ERASMUS students.
More than 60 hours of language training were offered on average in those cases.

Preparatory assista:Ice. guidance and advice were provided by more than
three quarters of ICPs sending students abroad with regard to studying in the
host country. About two-thirds each named assistance and advice regarding
academic matters in general. registration and course selection abroad as well as
financial issues. As regards incoming students, about 80 percent of hosting de-
partments each offered assistance and advice referring to accommodation, regis-
tration and course selection as well as academic matters in general. Most assis-
tance was provided to incoming students in business studies. As regards the host
country. Danish and German departments provided the broadest range of con-
siderable assistance and advice. while Greek departments provided least.

At 36 percent of the partner institutions or departments, previous ERASMUS
students played a role in advising the next generations of students. In 24 percent
of the cases. host ERASMUS students were instrumental in advising future
(home) ERASMUS studcnts.

As regards accommodation. 63 percent of the partners provided rooms in
halls of residence to all or some students while 18 percent arranged room swaps
between incoming and Outgoing students. The majority of partners provided
rooms for incoming students, and less than 20 percent left the search, at most
supported by information, completely to the incoming ERASMUS students.

At 13 percent of the partners addressed in the survey, study abroad is manda-
tory for all, and at 5 percent mandatory for some fields 'or sub-areas of speciali-
zation. Study abroad was most often mandatory. at British departments involved
in ICPs.
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More than half of the local directors reported that their students took more or
less the same course load abroad as host students, while 20 percent stated a
lower load and 4 percent a higher load. In addition. 20 percent reported some
restriction of course selection and 11 percent stated that their students took
courses abroad which were provided for the home institution students of earlier
years of study. In 17 percent of the cases, special courses for foreign students
were offered. Finally, at 26 percent of the departments. ERASMUS students
spent more timc on individual study than home students.

Eight percent of the local directors of departments or institutions sending stu-
dents abroad reported the practice of awarding a double degree (i.e. at the home
and the host institution), 9 percent a joint degree, and more than 5 0 percent an
attestation in the degree document or in other ways. Only 30 percent had no
formal certification of the study period abroad. Formal certification was least
common at German and Portitguese departments. A double degree was relatively
frequent at French partner institutions, and a joint certificate between Greek and
Belgian partners.

Most of these academic and administrative arrangements abroad were less
frequently reported by 1991/92 ICP local directors than by 1989/90 1CP coordi-
nators. This seems to bc due to the fact that sonic ICP coordinators reported the
practice prevailing at the more active partners of the ICP. Therefore. the ICP
local directors survey obviously provides a more realistic picture of the aca-
demic and administrative arrangements provided on average at the departments
and institutions involved.

7.6 Achievements and Problems

Serious academic problems of incoming ERASMUS students were observed by

15 percent of the ICP local directors of receiving departments and institutions as
regards taking examinations in a foreign language. and by 14 percent as regards
coping with courses in a foreign language, 12 percent stated problems regarding
the differences in teaching and learning methods. 9 perccnt regarding the class
and group sin while 10 percent perceived problems due to too high academic
level of cohrses (mid two percent due to too low academic le\ el of courses).
Finally , only 6 percent stated problems regarding recognition and credit transfer.
In respect to their own outgoing ERASMUS students abroad, local directors tend

to believe that problems are considerably fewer than for incoming ERASMUS

students from partner departments and institutions.
On average across thc six problems, the level of problems perceived by local

ICP directors regarding incoming students corresponded to that stated by ICP
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coordinators two years earlier, although 1989/90 ICP coordinators had more fre-
quently expressed corcern about examinations in a foreigt. language and less
concern about a too high academic level. 1990/91 ERASMUS students stated
problems due to a too high academic level far less frequently, but mentioned
problems regarding recognition far more often.

Least academic problems were perceived by ICP local directors regarding
ERASMUS students going to Ireland and the United Kingdom. Most problems
were perceived in respect to British and Irish students going abroad.

Achievement abroad was accepted as a complete package not requiring fur-
ther assessment anymore in only 25 percent of the departments. In most cases,
students were offered recognition ot, the basis of assessment of individual
courses successfully completed abroad as well as some kind of additional com-
prehensive assessment based on tests. written work or oral examination.

Ten percent of the local directors perceived incoming ERASMUS students'
academic performance as better than their home students' and 20 percent as
worse, while 70 percent perceived about the same level. German. Belgian and
Dutch students were rated highest in this rcspcct and British as well as Irish
students lowest.

According to the 1991/92 ICP local directors. the homc institutions recog-
nized 91 percent of successful study. abroad. Recognized achievements corre-
sponded to about 93 percent or slightly more of study typically undertaken dur-
ing a similar period at home, and the prolongation of the overall course of study
due to the study period abroad was expected to amount to 12 percent of the
duration of the study period abroad. Recognition according to two of these three
criteria was higher than perceived by 1989/90 ICP coordinators. According to
both the 1998'89 and 1990/91 ERASMUS students, 1CP coordinators and ICP
local directors tend to underestimate grossly the problems of recognition and the
prolongation students have to face due to the study. period abroad.

More than three quarters of the local directors reported that the involvement
of their department or institution in the ERASMUS programme led to sonic
form of spin-off. For example. 37 percent stated that cooperation regarding
student mobility stimulated research cooperation, and in 34 percent of the cases
staff exchange had been implemented for teaching purposes. Fewer 1991/92 ICP
local directors named the various kinds of spin-offs than 1989/9(1 ICP coordina-
tors did.

Whereas the local directors, i.e. the persons in charge of the ERASMUS stu-
dent mobility at the individual partner departments, reported fewer academic
and administrative arrangements for supporting thc study period abroad than ICP
coordinators did two years earlier, their assessment of the problems and out-
comes was not less favourable on average. Local directors stated fewer spin-
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offs. about the same le\ el of academic problems for students while studying
abroad, and an even higher degree of recognition.
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