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EXECUTIVE SUMMARY
CAREER CONNECTIONS FINAL REPORT

Overview of Project

Career Connections (CC) began as a model demonstration project funded by the
Office of Special Education and Rehabilitative Services (OSERS) — U.S. Department ot
Education and the Office of the Vice President for Student Affairs — University of
Minnesota. Disability Services (DS) now offers Career Connections as part of its
ongoing services. The mission of Career Connections is to enhance the career potential
of University students with disabilities, educate campué faculty and staff to work with
students with disabilities, and assist employers in hiring and supervising people with
disabilities. Career Connections provides unique disability-related career services to
students with disabilities that are not available in collegiate offices. At the same time,
Career Connections builds collaborative relationships between Disability Services and
career/employment-related services on campus and in the community. The long term
goal is to provide career services staff with the knowledge, skills, and resources to
provide effective career services to stixdents with disabilities. This goal is in keeping
with the interactional perspective of disability, in which all aspects of the
environment adapt to human differences rather than disabled individuals adapting to
an inaccessible environment.

In working with cumpus professionals and community employers, the emphasis in
years one and two was to heighten awareness on campus and in the business
community of the mandates under the Americans with Disabilities Act (ADA) and of the
creative possibilities for accommodations in the workplace. In years three and four,
the emphasis was on application of concepts learned — following up with those who
received training in years one and two.

In working with students, the emphasis shifted from project staff serving
primarily as consultants to Disability Services counselors and career services staff to
project staff also providing case management for students regarding their career
development. Staff from both Disability Services and the collegiate career services
offices did not have the resources to provide the kind of intensive career services
needed by many Career Connections participants.

Career Connections has created a web of connections on the University campus and
in the community. Career Connections has co-sponsored workshops on career
development and disability and a three-day conference on the ADA. Students with

disabilities serve as co-facilitators at Career Connections workshops, with
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overwhelmingly positive responses from audiences. Career Connections developed and
disseminated two training manuals (one to train career service providers/employers
and the other for mentors/mentees). Career Connections has also provided
consultation to colleges, universities, and community organizations around the
country in meeting the career needs of students.

Career Connections has established an employer network. These individuals have
either participated in, or indicated a willingness to participate in, CC programs, such as
serving as a mentor, being available for informational interviews, giving a
presentation to students, serving as an internship site, or hosting a workshop for
businesses in their area.

In addition to training campus staff and community employers, Career Connections
provides career services to University students. Students are offered an array of
services, including individual career counseling and assessment, a three-course
sequence on career development, a mentorship experience, internship development.
and job search assistance. Career Connections emphasizes student responsibility and
therefore matches its level of involvement with a student to the amount of commitment
the student makes to the program.

Since the beginning of the project, a high priority has been to design a program
that would become integrated into existing services and therefore continue beyond the
grant period. Career Connections has become an integral part of Disability Services,
with the position of career services coordinator continuing beyond the grant period
and Disability Services staff collaborating with Career Connections on student services
and on training. '

Project findings are disseminated through an annual newsletter, journal articles,
conference presentations, a packet on CC programs, an annual annotated

bibliography, and a job accommodations manual.

Accomplishments

Career Connections has reached or surpassed most of its objectives. Below are listed

highlights of the project's accomplishments:

« Provided career services to 180 students in four years (94 in cohort groups, %6 on
drop-in basis). Services offered included career assessment and counseling,
development of program plan, mentorship experience, job and internship search
assistance, and a career development course sequence.

o Conducted semi-annual follow up of all cohort participants.

Career Connections 2




e Reached 4,221 through workshops, graduate courses, and conference

presentations.

e Conducted annual follow up of two grorns of professionals trained by Career

Connections.

e Developed and disseminated two training manuals: Putting Ability to Work

(approximately 50 copies per year ordered) and The Mentoring Experience.

(approximately 30 copies per year ordered).

e Sponsored 5 employer forums and 3 disability networking events.
e Referred 31 students to Project with Industry for placement assistance.
» Co-sponscred the CLA Job Fair tc emphasize hiring a diverse workforce.

+ Established interagency agreements with the CLA Career Development Office,

Student Employment, and the Office of Financial Aid.

e Provided 75 consultations to campus units and provided phone/written

consultation to 200 postsecondary institutions and community organizations.

o Established and convened an advisory committee of 34 members, representing

employers, community agencies, and campus units.

e Mailed an annual newsletter to 1100 individuals locally and nationally.

e Completed 5 manuscripts, 4 of which have been accepted for publication and the

fifth is under consideration.

e Presented at 35 state, regional, national and international conferences.

+ Developed a job accommodation handbook which has been disseminated via the

World Wide Web.

+ Completed 3 annotated bibliographies (approximately 70 copies per year ordered).

Outcomes

The following outcomes were achieved and documented for campus professional

participants in Career Connections:

Increase in the amount of interagency communication, particularly with
University Counseling and Consulting Services, the College of Liberal Arts Career
Development Office, Student Employment, the Office of Student Financial Aid, and
the Alumni Association.

Personal changes made by more than 70% of the professional staff involved in the
project, including increased awareness, sensitivity, improved counseling skills, and
more knowledge of legal issues.

Significant increase in the number of specific accessibility practices and policies

implemented by campus units.

18 Career Connections 3




Tangible strategies to make change within units, including staff training, gaining
administrative support, and acquiring resources.
« Increase in awareness of abilities and needs of disabled students by community

mentors.

The following outcomes were achieved and documented for students participating in
Carecer Connections:

Increase in the number of students using campus career fervices from 24% at

entry to 61% at follow-up.

100% positive evaluations by internship supervisors of students participating in

internship courses.

« More than half of students made changes in their. educational and/or career plans
as a result of participating in Career Connections.

« 88% of students were employed six to twelve months after they left or graduated
from the University (other studies of disabled college graduates report a 60-65%
employment rate one to five years after graduation).

« Students demonstrated increased knowledge about the ADA and decreased

uncertainty about legal questions.

e Increase in number of students who disclosed their disability during the interview
(28% at entry, 54% at follow-up).

« Increase in number of students who requested accommodations in the workplace
(26% at entry, 42% at follow-up).

Perceived Value of the Project

Student evaluations of Career Connections were generally very positive. The highly
individualized support was especially valued. Professional staff also evaluated the
project highly. Aspects of the model noted as particularly strong included the work
with employers and faculty, the workshops, and the direct services to students. The
project was described as having a clear sense of purpose, a comprehensive approach,
and quality management.

Much remains to be dome, however. Students indicated that faculty responsiveness
to the necds of students with disabilities is still an issue, as is the quality of student
advising and counseling. Students also cited needs for improvement in career and
employment services, including increased understanding of hidden disabilities and

more services available for freshmen and sophomores.

-
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Interestingly, professional staff also identified understanding of hidden disabilities
as a continuing need. Other issues identified by professional staff included increased

collaboration among units and addressing the wide range of access and accommodation
needs.

Recommendations for Reflication
Based on the experience of implementing and evaluating Career Connections, the
following recommendations are made to other jnstitutions considering replication of
the model:

o Do a careful assessment of the needs of students with disabilities and the context
and climate of the particular campus. Then determine which aspects of this
model might be adapted to the setting.

o Target students as early in their education as possible. If the project is at the
postsecondary level, include activities for first and second year students as well
as upper level students.

« Do not assume anything about the level of students’ career development. Make

objectives flexible enough that they can be adapted to suit the needs of the
participants.

o Include a campaign to influence the academic community so that they will

acknowledge the importance of career' development and encourage students to
participate in career development activities.

o In designing the project, consider how it will be integrated into existing
programs and services.

o Take advantage of unforeseen opportunities if they fulfill the mission of the
project.

o Identify a small group of eight to ten key contacts on campus and form a
strategic planning team.

o Analyze evaluation data on an ongoing basis so that project decisions are based
on current evaluation results.

« When designing the project, select the number of objectives that can be achieved
and measured with the resources available. Also consider how the objectives will
be measured at that time, not after the proposal is funded.

« Begin planning for continuation at the time of project design. Make sure that
how the project will be continued after grant funding guides decisions

throughout the grant period.
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Conclusions

Career planning and placement remains a critical issue in ensuring equal
opportunities for people with disabilities. The experience of this project suggests that
university students with disabilities have a great need for career services yet often do
not use the collegiate career services available. This may be partially due to their
perception of those services not meeting their needs and also to the many other
priorities in their lives. Activities in which there is a personal connection, such as a
mentorship program, appear to be the most successful in capturing students’
commitment. The campus climate, in terms of how much emphasis is placed on career
development, also appears to play a role in students’ involvement in career
development activities.

Campus career-related staff, at least in this project's experience, are eager to learn
how to provide effective career services for students with disabilities. Training and
consultation for this group proved effective in building awareness and in serving as a
catalyst for change within campus units. At the national level, career services staff
seem hungry for information about serving this population, evidenced by the
attendance at presentations by project staff and by requests for materials developed by
the project.

Employers, also, have shown an interest in getting involved, for example, by
serving on the advisory committee, volunteering to be mentors and providing
informational interviews. However, although human resources personnel exhibit an
understanding of the requirements under the ADA, managers and supervisors need
education and consultation regarding putting the ADA into practice.

Thus there is a great cdeal of interest, but also a great need for a better
understanding of disability in the workplace. The first challenge is to assist others in
shedding old paradigms, in which disability is viewed as a deficit, something to be
corrected so that the person fits in with the larger group. The new paradigm of
disability, the interactional perspective, recognizes that disability resides in the
interaction between the disabled person and society. With this perspective, society
adapts to the wide range of human difference rather than the disabled individual
having to adapt to an inaccessible environment. If disability is celebrated as a natural
part of human diversity, students with disabilities will experience the same career
opportunities as their nondisabled peers.

Career Connections 6




INTRODUCTION

Context

As a result of Section 504 of the Rehabilitation Act of 1973, which mandates equal
access to higher education for students with disabilities, increasing numbers of
students with disabilities have aspired to higher education in the past fifteen years.
During the 1980’s, improving the transition of students with disabilities from high
school to adult life (including postsecondary education and work), was a major
initiative of the U.S. Department ‘of Education. Section 504 guidelines, along with the
transition initiative, resulted in improved access to academic accommodations for
students with disabilities. However, other aspects of campus life, including co-
curricular activities and career services, did not receive the same attention. There
was little evidence that improved accass to education had significantly improved
employment prospects for people with disabilities. Thus the Office of Special
Education and Rehabilitative Services (OSERS) established a priority to increase
higher education’s capacity to assist students in career planning and placement.

The University of Minnesota, having already developed model transition
programs, was well poised to respond to such a call. With input from staff of the LD
Transition Project, the LD Writers’ Project, and Project EXTRA (all funded by OSERS),
Disability Services submitted a proposal in response to the career planning and
placement priority. In 1991, Disability Services received funding from OSERS to
establish Career Connections. The Office of the Vice President for Student Affairs and
the Disability Services office provided matching funds for the project.

Career Connections (CC) began as a three-year research demonstration project,
received a fourth-year extension to complete grant activities, and is now an ongoing
program offered through Disability Services (DS). The mission of Career Connections
is to enhance the career development of University students with disabilities, to
educate campus staff to work with students with disabilities, and to assist employers
in hiring and supervising people with disabilities.

This report will describe the original goals and objectives of the project, project
participants, activities conducted by project staff, satisfaction of participants with
the services provided, and outcomes experienced by those involved. In addition, the
report will discuss how the project evolved, what changes were made in the original
plan and why, and the unanticipated outcomes of the project. Finally, the report will
reflect on the evaluation process used, the lessons learned, and recommendations to

others who may wish to adapt or replicate the model. It is hoped that the experience
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described here may assist others in their efforts to improve career opportunities for
students with disabilities.

The University of Minnesota is a large land grant research university with a high
proportion of commuter, nontraditional, and part-time students. The mean age of
students at the University of Minnesota is 25 years. Of the 36,999 students enrolled on
the Twin Cities Campus, 23,238 are undergraduates and 13,761 are graduate students.
Disability Services sees approximately 900 students per year. There are 17 collegiate
career planﬁing and placement offices on campus. In addition, the Career
Development Center provides services campus-wide. Before Career Connections, no
office on campus provided career services geared specifically for students with
disabilities.

Career Connections, which became an ongoing program of Disability Services
after the grant period, is a comprehensive program which provides specialized
services to students with disabilities; educates general career service providers so
that they might be more effective in working with students with disabilities; and
informs employers not only of their responsibilities under the ADA (Americans with
Disabilities Act) but also of the benefits of hiring people with disabilities. The
program also establishes agreements‘ with key units and agencies, such as Student
Employment, Office of Student Financial Aid, campus career development offices,
Division of Rehabilitation Services, and Project with Industry programs. The basic
premise of Career Connections is that by better tapping into existing services and by
developing effective networks, students will enhance their employment

opportunities before and after graduation.

Clientele

Student Participants

During the grant period, students who wished to use Career Connections (CC)
services could enter a cohort or participate on a drop-in basis. Criteria for cohort
participation included having interests and needs that were consistent with the goals
of the project, completion of 60 quarter credits, and a course completion ratio of 75%
or more at the time of entrance. These benchmarks were stipulated to shape a cohort
likely to complete an academic program as part of their career aspirations. Over the
course of the three-year project, three cohort groups were tracked. Cohorts consisted
of those students who entered the project between the spring quarter of one year and
the end of the winter quarter of the next year. Originally the drop-in option was for

students who were interested in only minimal services or who were referred to other
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services after minimal contact because Career Connections did not appear to meet
their needs. Later, the drop-in option was made available to students who wanted
ongoing services.

A total of 131 students participated in Career Connections over three years (1991-
1994), 94 as members of a cohort and 37 as drop-ins. Additional students who
participated in year four (n=49) are not included in the data reported here. Complete
data were collected only for the cohort groups. By the end of winter quarter 1992, 37
students had entered Cohort 1. By the end of winter quarter 1993, 36 students had
entered Cohort 2. By the end of winter 1994, 21 students had entered Cohort 3. The
entire group of participants was fairly evenly distributed between men and women
(51% women and 49% men). However, there were imbalances among cohort groups
(Cohort 2 had 61% women and Cohort 3 had 62% men). Table Bl in Appendix B shows
the complete breakdown by cohort.

The ethnicity of participants was similar to students served by Disability Services
and was fairly consistent across cohort groups. Table 1.01 presents a summary of

participants’ ethnicity. See Appendix B, Table B2, for a complete breakdown by

cohort.

Table 1.01

Ethnicity

Students Served CC Participants

by DS All  Cohorts

Ethnicity Frequency !Percentage Frequency Percentage
African American 98 6.3 3 3
American Indian/Alaskan WNative 17 1.1 0 -
Asian/Pacific Islander 46 2.9 3 3
European American 1,330 85.0 85 90
Hispanic 37 2.4 1 1
International 27 1.7 1 1
Other 10 0.6 1 1
ISubtotal 1,565 100 94 100
Unknown 546 - 0 0
Total 2,111 100 94 100

IPercentages for DS students are based on the number for whom ethnicity was known.

ERIC <
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Participants had a variety of disabilities. Across all three cohort groups, the most
frequently reported primary disabilities were learning disability, mobility,

psychiatric, systemic, and head injury (See Figure 1.01). Table B3 in Appendix B
includes a breakdown of disabilities by cohort.

Figure 1.01
Primary Disability B L eaming Disability
[ Mobility
| Psychiatric
Blind 1/ :/ ; _
5% 7" B systemic

Leaming
Disability

Low Vision 59
Head Injury

Head Injury 28%
10% [ Low Vision
Systemic B Biind
10%
° Il chemical Dependency
Mobili :
210/? Hearing Loss
Psychiatric
18% Deaf

Participants' ages at >ntrance ranged from 20 to 49, with a mean age of 31 and a
standard deviation of 7.69. Mean ages by cohort were similar to the mean age of the
cohorts combined. Mean G.P.A. at emtry for all participants was 2.99 with a standard
deviation of 0.59. Mean G.P.A. did not vary considerably across cohort groups. At
entry, 57% of the participants were enrolled in the College of Liberal Arts. About 7%
of the participants attended the Institute of Technology, Graduate School, General
College, and Extension. The rest of the students were enrolled in 8 other colleges at
the University. Most participants were juniors (30%) and seniors (40%) (sece Table B4
in Appendix B).

Upon entrance to the project cohort, students were asked to complete a
registration form and three standardized assessment instruments: the Career
Development Inventory (Super, Thompsoa, Lindeman, Jordaan, & Myers, 1981); the
Career Decision Scale (Osipow, Carney, Winer, Yanico, & Koschier, 1976); and the

Coopersmith Inventory (Coopersmith, 1975), a self-esteem instrument. Results of
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these assessments are summarized below. See Appendix A for additional technical
information.

The Career Decision Scale (CDS), developed for high school and college students,
measures career indecision and consists of two scaies, Certainty and Indecision.
Participants’ scores on the CDS suggested that students who entered the project
exhibited a higher degree of career indecision than is normative for their gender
and status in school. On the Career Decision Scale, 50% of the participants scored at or
below the 21st percentile on the Certainty Scale for their gender and status in school
(e.g., junior. senior). On the Indecision Scale of the Career Decision Scale, 50% of the
participants scored at or below the 73rd percentile.

The Career Development Inventory (CDI) measures readiness to make educational
and career choices. The CDI yields a Career Development Attitudes Scale, composed of
the Career Planning and Career Exploration scales; the Career Development
Knowledge Scale, composed of the Decision Making and World-Work scales; and the
Career Orientation Total scale composed of all four scales. Participants completed the
College & University Form of the Career Development Inventory. Of the 94
participants who completed the CDI, 45 percent scored between the 1st-25th
percentile on the Career Development Attitudes Scale (See Figure 1.02). Scores within
the 1st-25th percentile are considered low and indicate these students may not be
inclined to take a planful approach to career planning or use competent sources for
career exploration. These students may display low work-role salience and may not
foresee their future in the world of work (Nevill & Super, 1988). Twenty percent
scored between the 26th and 50th percentiles, 13 percent scored between the Slst and
75th percentiles. Twenty-two percent scored between 76th and 100th percentiles
which indicated that career planning and utilization of resources were areas of
strength for these students.

On the Career Development Knowledge Scale, 28 percent scored between the 1st-
25th percentiles (See Figure 1.03). These scores indicate that these students may not
yet be ready to use career information well and may need more career experiences
before they can become ready to make career decisions. Twenty-three percent scored
between the 26th and 50th percentiles, 34 percent scored between the Slst and 75th
percentiles. Fifteen percent scored between the 76th and 100th percentiles, which
indicates that thes: students are able to apply career information to self and are

ready to make career decisions.
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Figure 1.02
Career Development Attitudes (CDA)
Percentile Scores

76-100
22%
mi-25
R 1-25
= N 45% ®26-50
51-75 & g
13% ®51-75
B376-100
26-50
20%

Figure 1.03
Career Development Knowledge (CDK)
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Career Orientation Total is an indicator of overall vocational maturity and

readiness. On this scale, 35 percent scored between the 1st and 25th percentiles, 29

percent scored between the 26th and 50th percentiles, 18 percent scored between the
51st and 75th percentiles and 18 percent scored between the 76th and 100th
percentiles (see Figure 1.04). These scores indicate that approximately two-thirds of
the students enrolled in Career Connections required one to one career counseling to
enhance their career readiness and to help them take advantage of CC-sponsored
activities such as mentoring, internships and employer forums. This was confirmed

by information in the case notes, student surveys and interviews.

EMC Sy Career Connections 12




Figure 1.04
Career Orientation Total (COT)
Percentile Scores
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Of 94 cohort participants, 85 completed the Coopersmith Self-Esteem Inventory.
The Adult Form was used, which is geared for persons aged 15 and above. Participants
had a slightly lower score on the Self-Esteem Scale than their normative group.
Scores for participants ranged from 4 to 96, with 68 as the mean score and a standard
deviation of 21. In comparison, the scale mean for adults between the ages of 20 and
34 is 72 (with a standard deviation of 19 and a median of 76).

In summary, the students enrolled in Career Connections were typically
nontraditional age, white students who had above-average grades, but were
generally more limited in career readiness and decision-making skills than their

nondisabled peers. These students also had slightly lower self esteem than their
nondisabled peers.

Staff Participants
Career Connections worked with University staff who represented career

development/placement offices, Student Employment, advising units, Admissions,
Alumni Association, academic departments, diversity units, and many other offices.
Campus professionals self-selected to participate by attending workshops presented
by CC staff and by requesting consultation or follow-up site visits after attending
such events. Although Career Connections provided training to almost 2,000 campus
professionals, data were collected on two sub-groups, the “core group” (n=90), who
attended the first overview workshops offered, and “other campus professionals”
(n=83), who attended other CC-sponsored workshops offered in the first and second

year. The core group represented 46 units and the other campus professionals
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represented 56 units. See Appendix E for a list of the departments represented by
these groups. The numbers surveyed each year decreased due to staff leaving or
moving to other departments (See Table Al in Appendix A).

Components of Project
(See "Project Activities and Accomplishments, p. 19, for detailed presentation of

activities under the various project components.)

Carser Connections offered a two-pronged approach to service delivery: training
of campus staff and community employers and providing direct services to students.
The training component of the project was designed to teach campus service
providers and community business persons how to work with people with disabilities.
The premise of the training was that professionals must be prepared to share
responsibility in removing barriers to provide physical, environmental,
informational, and attitudinal access.

Employers on Campus

Career Connections brought employers to campus in a variety of ways. Employer
forums involved a panel of employers meeting with small groups of siudents to
discuss career-related topics. Disability netwerking luncheons involved
professionals with disabilities having lunch with students who have disabilities to
discuss disability-related issues in the workplace and to develop networks. Career
Connections worked collaboratively with the College of Liberal Arts Career
Development Office (CLA/CDO) to promote diversity in hiring at the annual job fair.
Career Connections also developed an employer network — a group of employers who
expressed interest in providing informational interviews, job shadowing
experiences, and other career experiences for CC students. Finally, Career
Connections developed a professional directory, which lists professionals with

disabilities who are willing to discuss career issues with individual students.

Interagency Agreements

One of the goals of Career Connections was to ensure that developments made in
increasing access on campus would not relapse once the project ended. Interagency
agreements were developed for this purpose. Career Connections and the College of

Liberal Arts Career Devclopment Office (CLA/CDO) developed an agreement to
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continue to work collaboratively to develop the career potential of students with
disabilities. Student Employment, a division of University Human Resources, agreed to
work collaboratively with Disability Services/Career Connections to accommodate
students in the application, referral and interviewing processes. Office of Student
Financial Aid (OSFA) agreed to provide a financial aid counselor to address the needs
of students with disabilities and to collaborate on training new OSFA staff on
disability issues. An agreement with Division of Rehabilitation Services was in effect

before the project and has been renewed each year.

Career Services to Students

The second part of the two-pronged approach was geared toward direct career
services to students with disabilities. Students enrolled in Career Connections met
with project staff to develop individualized career plans based on interviews with the
students and on results from standardized assessments. Students then could elect to
participate in the following programs sponsored by Career Connections: a) Career
Development Course Sequence, a three-course sequence in career planning, job
seeking, and internship experience; b) Mentoring Prdgram; c) Employer Forums; and
d) Internship Program. Students were encouraged to use their college career offices
for additional services, but if the student needed more specialized services than those
provided by the regular career development offices, project staff provided them.
These services included: a) Career Counseling and Assessment (in addition to the CDI,
CDS and Coopersmith, Career Connections offered an array of career assessments); b)
Informational Interviewing and Job Shadowing; and c¢) Job Scarcl:n Assistance.
Students could participate in Career Connections throughout their time at the
University and could return as alumnae/i for job search assistance. See the Student
Programs Packet in Appendix F for a more complete description of the services

provided to students.

Technical assistance, via phone, on-site consultation, and correspondence, was

provided to professionals who participated in CC workshops and to mentors

participating in the mentorship program. Technical assistance was also provided to

staff from other colleges and universities.
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The advisory committee met three times per year and consisted of campus staff,

community agency personnel, and community employers.

Dissemination
Career Connections produced an annual newsletter and annotated bibliography,

articles for publication, training manuals, and a job accommodation handbook. Staff

also presented at numerous state and national conferences.

Project Management and Support

In the first and second years of the project, professional staff conmsisted of a full-
time project director, a full-time career services coordinator, two half-time graduate
assistants and a dissemination coordinator. Disability Services staff also contributed
time to the project, including the director of Disability Services (DS), who served as
principal investigator; an assistant director, who served as training consvltant; and
the DS counselors, who referred students tc the project, participated in development
of the program plans, and consulted with the career services coordinator regarding
individual student issues. In the third year of the project, the project director's time
committed to the project was reduced, but a half-time training coordinator was added
to handle the numerous requests for follow-up training and consultation. At this
time, the career services coordinator also tiok on duties as DRS (Division of
Rehabilitation Services) liaison, which complcmented her work as career services
coordinator.

In the first year, all project staff reported to the project director. In the second
through fourth year, one of the graduate assistants reported to the career services
coordinator. The project director reported to the director of Disability Services, who
in turn reported to the Associate Vice President for Student Affairs. The project
director was a member of the management team for Disability Services and became
an assistant director of the department. Having the project director as part of the
management team provided the opportunity for integration of project activities into
the department.

The project received monetary support from Disability Services and the Office of
the Vice President for Student Affairs. Disability Services also provided in-kind
support, such as office space, computer equipment and software, technical computer
support, and accounting. The project also obtained small grants from the University

Community Building Project, for a mentor celebration, the ADA and U conference,
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and the :Iob Fair and Diversity efforts. Corporate support was obtained for one of the
disability networking luncheons. The project director managed the budget, with

support from the department’s accountant. All fiscal matters and official documents
(e.g. continuation applications) were processed by the University’s grant office, the
Office of Research and Technology Transfer. A staff member from this office served

as a consultant to the project regarding financial reporting and official guidelines
for funded projects.

Continuation of the Model

Since the beginning of the project, a high priority was to design a program that
would become integrated into existing services and therefore continue beyond the
grant period. Career Connections has become an integral part of Disability Services,
with DS staff collaborating with Career Connections on student services and on
training. Many of the activities which were developed during the grant are
continuing: individualized career counseling; career exploration; mentoring
program; and internship/job search assistance.

Disability Services has an ongoing contract with Division of Rehabilitation
Services (DRS) to serve as a liaison between the University, the student, and DRS.
Because these duties fit well with the mission of Career Connections, it was
determined that the career services coordinator should also be responsible for DRS
activities on campus.

In addition to the DRS liaison, Career Connections works with Careers On-Line
(another OSERS project) to build on the work of Career Connections. Careers On-Line
offers students with disabilities opportunities to access on-line career-related
information. This project builds on Career Connections by providing up-to-date job
and internship postings, information on adaptive technology products, referrals to
resume services, listings of career development offices on campus, and job
accommodation information.

The training and technical assistance activities of Career Connections have also
continued through the efforts of a new unit within Disability Services entitled
Training and Technical Assistance. This training unit uses the career development
and employment manual developed by Career Connections for training on campus

and in the community.
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Project Evaluation

Career Connections staff have invested considerable time and energy into project
evaluation. Staff believed that if this was to be a model project to be replicated by
others, that evaluation was a central, not a peripheral activity. In year one, the
project director served as the coordinator for evaluation activities and wrote the
evaluation plan. A research assistant collected, analyzed, and developed displays of
the data. The dissemination editor wrote the formative evaluation report. In years two
and three an external evaluator was employed, who wrote a formative evaluation
report, advised staff on the summative evaluation, analyzed survey and interview
data, and wrote sections of the final report. See Appendix A for a complete description

of the evaluation methods, tools, and procedures.
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ACTIVITIES AND ACCOMPLISHMENTS

In this section, activities and accomplishments for each objective in the original
proposal will be described, along with discussion of what changes were made and
why. Page numbers from the original proposal are cited and changes to the original
objective are noted in italics. Note that in most c..es, accomplishments are reported
only for the original three-year grant period. However, for activities funded by the
fourth-year no-cost extension, accomplishments are reported for all four years.

Data for this section of the report were obtained from an extensive database

developed for the project which is described in detail in Appendix A.

Training and Orientation
Objectives 1.1 and 1.3 are discussed together, because they are so inter-related.
jective 1.1: Disabjlities Semi (p. 11)
During each academic quarter in each project year (3 times per year), offer a

one-half day training seminar, providing overview of key issues. Each of the 3
seminars will be repeated 2 times.

This objective was revised with permission from the program officer to read:
During each academic quarter in each project year (3 times per year) offer a 2
hour overview workshep and a 1 1/2 hour follow-up workshop on a specific
topic. In addition, offer a 1 1/2 hour workshop through an existing
departmental program at least once a Yyear.

-up Sessions (p-13)
Twice each quarter after January, 1992, provide small group follow-up to
campus trainees and mentors.

In determining training needs of campus departments, project staff found that it
was more productive to offer overview workshops which addressed general
disability-related information such as disability types and workplace
accommodations. They then tailored follow-up workshops to the specific needs of
departments. Other organizations and departments frequently co-sponsored
workshops with Career Connections.

Career Connections reached significantly more people through training than
originally proposed. The proposal indicated that by the end of the project, staff would
reach 400 individuals in seminars and follow-up sessions. By the end of the four-year
grant period, 1,839 individuals had received training through workshops and 482
through graduate courses. An additional 1,900 individuals were reached through

conference presentations, which are discussed further in the dissemination section.
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Table 2.01 below summarizes the training. See Appendix B, Table B6 for a complete
listing of the presentations given.

Table 2.01
Number
Types of Training reached
Workshops 1,839
Graduate courses 482
Conference Presentations 1,900
Total 4,221

Accomplishments

In year one, 3 overview workshops were held, geared for campus staff, on the
topic of career development and disability. A 3-day conference on the ADA was also
held. This was a major collaborative effort in which 9 campus units planned the
event and 205 people participated. See Appendix D for the program.

In year two, 6 overview workshops were held on: a) disability in the workplace
(co-sponsored by Student Employment, for campus employers); b) expanding career
options (for campus staff); c) learning disabilities and psychiatric disabilities (for
campus staff); d) the ADA (co-sponsored by the University ADA task force, for Deans
and EEO officers); e) career counseling and advising students with disabilities; and f)
hiring a diverse workforce (co-sponsored by the College of Liberal Arts Career
Development Office and the Martin Luther King program) for community employers.
Two follow-up workshops were provided (Alumni Relations staff and Housing
Services staff). In addition, the Office of the Vice President for Student Affairs
invited Career Connections to present a workshop to all Student Affairs directors.
Finally, two follow-up sessions for mentors were oifered the first two years of the
program. Formative evaluation indicated that some mentors and students did not
believe this was necessary and others did not feel they had time to participate in
monthly group sessions. Therefore, group sessions were discontinued. However,
individual monthly follow-up calls (described under objective 1.4) were conducted in
years three and four.

In year three, four overview workshops were held on: a) communicating with
people with disabilities; b) employing people with disabilities; c) hiring a diverse
workforce; and d) a train-the-trainer presentation. Seven follow-up workshops were
offered, including mentor/student workshops and workshops developed specifically
for community employers.

-
-
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Career Connections also responded to numerous requests to speak to graduate
classes at the University and at other universities in the metro area. See Appendix B,
Table B6 for a listing of the guest lectures conducted.

In year two, a student trainer program was developed. Seven students with
disabilities were hired and trained to serve as co-facilitators at CC workshops. Five
additional students were trained in year three. Their involvement was a major

contribution to the success of the workshops.

Objective 1.2: M hip _Training (p.13)
In consultation with PWI, University Alunini and placement counselors in the
University network, identify and recruit 18-24 career mentors each year from
the public and private sectors for individual students. Each year conduct 3 to 6
mentoring training seminar for small groups of mentors.

Mentorship training is discussed under Objective 4.7.

1.4: Indivi Follow-up wi i (p.14)
Initiate monthly phone follow-ups with each trainee and mentor for
individual problem-solving or requests for further information.

Considering the large numbers of people trained through CC workshops, it was
impossible to follow up with each one individually. Staff sacrificed depth for breadth
in the first two years, capitalizing on the tremendous interest generated by the
passage of the ADA.

In years one and two, all workshop participants were given an opportunity to
complete a feedback form (See Appendix C) at the end of the workshop in which they
could request further information or a visit to their department by CC staff. All those
who requested such assistance received telephone follow-up. In a number of cases,
this resulted in on-site consultation in years two and three. Follow-up is also
discussed under Technical Assistance later in this section.

In year three, the focus of follow-up was in identifying key campus and
community constituents who would further the work developed by Career
Connections. These included the College of Liberal Arts Career Development Office
(CLA/CDO), the Office of Student Financial Aid (OSFA), and State Services for the Blind
(SSB). Collaborative work with these offices is discussed further under Interagency
Agreements and in other sections of the report.

Individual follow-up was conducted for mentors and their student mentees.
Mentors and student mentees were contacted by telephone midway through the pilot

program in years one and two and more often in cases where it was needed. As a
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result of participant evaluations, Career Connections followed up with mentors and
student mentees in years three and four via the telephone on a monthly basis to

assist in problem-solving and to ensure student/menter participation.

1,5: Traini -
By month 11 of year one, have compiled the first draft of a training manual

which brings together all seminar materials, background readings, and
procedures assembled in the first year.

By month 6 of year two, have attached appropriate narrative and explanatory

material so that training manual has shape and substance apart from local
application.

By month 12, year two, circulate draft of training manual to volunteer network

members, mentors, and colleagues on other campuses for formative reaction
preparatory to revision.

By month 9, year three, have revised and completed training manual ready for
dissemination via ERIC and conference mailing lists at cost.

A ctiviti

The training manual consists of information on disability types, disability-related
legislation, tips for enhancing communication and interaction with persons with
disabilities, possible accommodations, and career-related information. The manual
has a script with visuals shown alongside of the script which describe handouts and
overheads. Handouts and overheads are also supplied. In the field-test version, there
were two parts to the manual: the first geared toward campus career-related staff and
community employers and the second geared toward mentors and student mentees.
The two parts were later split into two separate manuals: "Putting Ability to Work:
Career Development and Disability” and "The Mentoring Experience.” The mentoring
manual consists of information on how to develop a mentoring program and includes

two workshops used for training mentors and student mentees. See Appendix F for
the table of contents of the manual.

Accomplishments

A draft of the training manual was completed, with attached narrative, in month 3
of year two. Career Connections immediately began distribuiing copies of the manual
for review and field-testing. Forty-three colleges, universities and agencies in 20
states received the field-test version and 13 returnsd field-test review forms. See
Appendix C for training manual field test forms.

The final version of the training manual, "Putting Ability to Work" was completed

by month 2 of year three, ahead of schedule, and was then disseminated nationally.
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The second training manual, "The Mentoring Experience” was completed in month §

of year three. Although it was not part of the original objectives, project staff began
work on a third training manual, which addresses job search techniques for
students/graduates with disabilities, which will be completed in Fall of 1995. This
third training manual will be a compilation of information and materials for students
developed by the project.

Project staff provided a train-the-trainer workshop on use of the manual,
"Putting Ability to Work," for the other campuses in the University of Minnesota
system and at a pre-conference session at the 1994 AHEAD Conference. Although it
was not part of the original proposal objectives, CC staff had planned to develop a
video to be used as a companion to the manual, but did not have enough staff time
available to follow-up with that idea.

Employers on Campus

Objective 2.1: Campus Forums with Employers (p.16)
Six times in each of three project years, bring employers from the community
to campus to provide information to students and staff and to enter into
informal mentoring relationships for follow-up.

A ctivities/Acc list
To expand student participation and to avoid duplication of effort, Career
Connections revised the objective in December of 1991, with approval of the

program officer.

Career Connections will develop a collaborative model for the forums, in

which Career Connections jointly sponsors such forums with the College of
Liberal Arts Career Development Office (CLA/CDO).

Career Connections held some forums in cooperation with CLA, resulting in
integrated sessions in which disabled and nondisabled students participated together.
By actively seeking people with disabilities to present at CLA/CDO events, both
disabled and nondisabled students learned about the variety of occupations in which
people with disabilities work. This was an excellent format for some topics which
were common to both groups. ‘

In year one, 5 forums were held on topics such as "Disability in the Workplace"
and "Hot Careers in the 90's". Career Connections had no difficulty recruiting
employers to participate. However, student participation was low, with 32 CC students
participating in year one (additional non-CC students participated). Three forums

were held in year two, with similar participation by students. Career Connections co-
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sponsored, with the Disabled Student Cultural Center (DSCC), two luncheons and a
breakfast for students and representatives of disability groups in private companies
in the Twin Cities. Corporate sponsorship was provided for one of these events.

A major effort begun in the winter of year two was the development of an
employer network. Employers in the metro area received an interest form (see
Appendix C) in their packet of materials at the CLA job fair. The interest form listed
ways they could become involved with students of color and students with disabilities.
More than 40 employers returned the form, often expressing interest in several
activities, such as providing informational interviews, hosting a‘ workshop, and
speéking at a forum. Employers were contacted when their interests coincided with
needs of CC students. These employers, along with other contacts made by CC staff,
made up the 250 employers in the CC Employer Network (The network was made up of
representatives from 179 community businesses and nonprofit organizations and 77
University departments (see Appendix H for a list of organizations represented).

By year three, it became evident that the best way to bring students and
employers together was on an individual basis related to the career interests of the
student. Thus a professional directory was developed, which lists working
professionals with disabilities who are willing to meet with students for
informational interviewing, job shadowing, or to discuss disability issues in the
workplace. This directory was disseminated to rehabilitation counselors, Disability
Service counselors, and campus academic advisers. Project staff alsc continued to

refer students to nondisabled professionals in the CC Employer Network on an as-

needed basis.

: ivi i with Proj wi (p. 16)
Once each month, from January, 1992 through June, 1994, the project will host
a formal on-campus meeting involving Project with Industry personnel,
participating students as invited or arranged, and core staff from the project
and appropriate career or placement office.

Activities/A lis}

Beginning in January, a Project with Industry (PWI) representative began
spending 1/2 day per month on campus to meet with students. However, not enough
students took advantage of the opportunity to warrant the time she spent on campus.
Therefore, Career Connections made arrangements to refer students to PWI when
appropriate. Project staff referred 31 CC students to PWI during the three-year grant

period. This referral model continues up to the present.

~
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Career Connections has worked with PWI in other ways as well. Three PWI staff
have been members of the CC advisory committee and several PWI staff have attended
CC workshops. Also, PWI provided Career Connections with their mailing list of 500
employers which Career Connections used to invite employe.s to the workshop on
hiring a diverse workforce held in conjunction with the CLA job fair. In addition,

PWI exhibited at the CLA job fair which Career Connections co-sponsored.

Objective 2.3: Career Fairs (p.17)
Each project year, identify among the various on-campus career fairs three to
be targeted for special enrichment in view of the special placement and
career needs of students with disabilities. For each targeted career fair, recruit

at least two persons with disabilities in relevant career areas to represent
their companies.

Activiti

In the fall of year one, Career Connections discovered that this objective was not
realistic for three reasons. First, most career fairs on campus had graduate schools
exhibiting, not employers. Second, career fairs were planned a year in advance and
it was too late to collaborate for year one fairs. Third, recruiting people with
disabilities to exhibit was unrealistic because certain people in an organization
(college recruiters) were assigned the task of exhibiting at campus career fairs. It
would have been unrealistic for someone in another position to take on that role
simply because he or she had a disability. Therefore, with permission from the
program officer, the objective was revised in December of 1991 to focus on student
participation in career fairs. The objective reads:

Three to six students per year, who are participating in Career Connections,

work as volunteers at targeted career fairs. Each year, 50% of participants will
attend a career fair.

Accomplishments

Project staff encouraged participants to attend their college's job fair. Since the
majority of CC participants were enrolled in the College of Liberal Arts, that college's
job fair was especially targeted for student participation. Students were encouraged
to attend job fair orientations in which disability-related information was provided.
Approximately 30 CC students attended or volunteered at career fairs. It was very
difficult to obtain accurate or complete information on participation, because most
fairs were very open and lists of participants were not necessarily kept. Career
Connections tried to gather this information in its bi-annual telephone follow-up of

all CC students, but not all students were reached.
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A major development in years two and three was a collaborative venture with the
CLA Career Development Office, Career Connections, and the Martin Luther King
program to place a special emphasis on diversity at the CLA Job Fair. The
collaborative effort has since expanded to include two additional campus units: the
Gay, Lesbian, Bi-Sexual, Transgender Office, and the Office of Special Learning
_Opportunitics (OSLO -- an internship referral program). Each year a special letter
went out to 1000 employers informing them of the opportunity to meet students of
color and students with disabilities at the job fair and a simultaneous recruiting
effort went out to students. Orientation sessions were offered jointly by Career
Connections and CLA for students, and a workshop entitled “Hiring a Diverse
Workforce” was presented to 135 employers (over three years) who were planning to
attend the career fair. This workshop addressed disability issues in the hiriug and

recruiting process. From year two through year four, 210 companies/organizations
exhibited at the career fair.

Interagency Agreements
ive 3.0:

Over the 3 years, negotiate and codify cooperative agreements with public
agencies and university offices. (p. 18)

Career Connections' original plan was to develop agreements with targeted
organizations each year. It quickly became clear that a better approach would be to
establish and nurture relationships from the beginning with the organizations
targeted for the three years. Once those relationships were fully developed by year
three, agreements could more easily be negotiated.

Career Connections targeted the CLA Career Development Office because 59% of
Career Connections students were from CLA. The other colleges each had less than 8%
of CC students.

Other targeted organizations were the Office of Student Financial Aid, which
administered Student Employment at that time; Project with Industry, and State
Services for the Blind. The Division of Rehabilitation Services already had a written

agreement Wwith Disability Services.

-
-~
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Accomplishments

CC staff visited all of the area offices for the Division of Rehabilitation Services to
provide information on DS and CC services. CC staff worked cooperatively with DRS to
ensure coordinated service delivery and to avoid duplication of services.

An interagency agreement was developed with the CLA Career Development Office
(CLA/CDO) which states that Disability Services and CLA/CDO will continue
collaborative efforts such as the Job Fair and Diversity program and the recruitment
of people with disabilities to present at CLA Employer Forums. CLA/CDO and Career
Connections also agreed to consult with each other on disability-related employment
issues.

An agreement was developed with Student Employment which is now part of
University Human Resources. This agreement states that students with disabilities
(for whom it is determined a reasonable accommodation) will be able to reduce the
number of credits for which they are registered and still be eligible for student
employment. Other areas addressed in the agreement include placement assistance
and accommodation procedures for the application, screening and referral processes.
This agreement appears in the Disability Services guidebook “Access For Employees
With Disabilities" which all departments received. See Appendix 1 for copies of these
two agreements which have been completed.

The Office of Student Financial Aid (OSFA) was ready to sign an agreement when a
new director was hired. Under the new director, OSFA has agreed to provide a
financial aid counselor to meet the specific needs of students with disabilities. The
financial aid counselor has office hours in Disability Services twice a week. OSFA has
also agreed to provide joint training with DS to OSFA staff on disability-related issues.
Additional issues are still under discussion, such as reducing credit loads while
maintaining financial aid packages and providing more flexibility in financial aid
packages. For example, a student with a psychiatric disability may receive financial
aid fall, spring and summer sessions instead of the traditional fall, winter and spring
quarters. .

Change in personnel was the major barrier for developing written interagency
agreements. Project staff met with both FWI and State Services for the Blind
regarding a possible interagency agreement. However, in both cases there were
personnel changes before enough work had been done to result in a written

agreement.
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Career Services to Students

Career Connections viewed career services on a continuum from minimum to
maximum investment on the part of the student and from minimum to maximum
involvement on the part of the counselor. Career Connections' philosophy was that,
while project staff provided opportunities, encouragement, and support, the
responsibility and the initiative must come from the student. Some services, such as
mentorships, job search assistance and internship development, were contingent on
student commitment. See Figure 2.01 on the following page for the continuum of
services offered. Every effort was made to inform students of opportunities available
through Career Connections. For example, a newsletter was mailed to students before
the start of each quarter. See Appendix F for sample copies of “Highlights."

Although Career Connections enrolled a higher number of students than
originally expected and these students expressed high satisfaction with the services
provided, Career Connections experienced low participation in many of the activities
offered, particularly group events. Some stuuents RSVP'd for an event and then
canceled at the last minute or did not show up. Part of the problem seemed to be that
students were over-extended. They were going to school, working full-time, and for
some, .’.)oking after families as well,

CC staff researched this problem by talking with other career offices on campus
and with other OSERS-funded projects. All of the people contacted had experienced
similar problems. Ian fact, the percentage of students participating in CC-sponsored
activities was greater than the percentage of students participating in general
career-related activities at the University of Mianesota. For example, in year two,
14% of CC students participated in job fair orientations co-sponsored by Career
Connections and the College of Liberal Arts (CLA) Career Development office in
preparation for the CLA Job Fair. Less than 1% of the general CLA student population
participated ir the job fair orientations.

In discussing the objectives below, numbers quotcd cover the original three-year
grant period, and are for the students in the three cohorts only; they do not include

students who used Career Connections on a drop-in basis unless otherwise noted.

Objective 4.1: Selection of Students (p.19)
In each of three project years, by September 30, identify, recruit, and select
25-30 disabled student participants whko are juniors or seniors.

With permission from the program officer, this objective was revised to read:
In each project year, identify, recruit and select 30-40 disabled student
participants who have earned at least 60 credits.

1

4
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A Cliviti

The number of students was increased, based on feedback received from
reviewers of the proposal that the project should serve a larger number of students.
The timeline was changed because it was determined that selection of students would
be integrated better into the department (DS) if enrollment could be on an ongoing
basis throughout the year. To increase the number of student participants, the
criteria of 60 credits was used, which includes some sophomores. A few students with
less than 60 credits were selected to participate because they appeared ready to
benefit from the program (see Table B4 in Appendix B for a profile of CC
participants). _

Criteria for participation in the project was explained to DS counselors, who then
referred eligible students to Career Connections. Students who applied and went
through the assessment process were placed in a cohort. A.new cohort was started at
the beginning of spring quarter of each year. A drop-in option was provided for
students who needed only minimal services or who did not want to make a
commitment to complete an assessment and a program plan. These students came in
for a limited time for one specific service (e.g. assistance with a resume) anc were
not placed in a cohort (see the Introduction Section for demographic information on
the students using CC services and their status at entrance).

By the third year, it became evident that the drop-in model was more attractive to
students than the cohort model. They could access services on their own terms
without making commitments up front. By the end of the third year, all services were
available on a drop-in basis. Thus, aithough the number of students in a cohort
decreased each year, the number of drop-ins increased. The concept of "drop-in"

changed to "ongoing" services, as many drop-in students sought services on a
regular basis.

Accomplishments

By the end of the third year, 94 students had been selected for Career Connections
and became part of the cohort services. An additional 37 students used Career
Connections on a drop-in basis. Thus Career Connections surpassed both its original
goal of serving 75-90 students and its revised goal of serving 90-120 students. See

Appendix C for a copy of the application form used.

Objective 4.2: Program Plan (p. 20)
For each new participant each year, develop a written implementation
(program) plan indicating which project services are appropriate and to be
implemented. 4‘_}
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After students completed an assessment (described in objective #4.4), they met
with their Disability Services (DS} and CC counselors to write a program plan. This
plan outlined the major career issues they wished to address, their goals, and the CC

activities in which they wished to participate. See Appendix C for a copy of the
program plan.

Accomplishmenis

- By the end of the grant period, 94 program plans had been completed. When
Career Connections moved to a drop-in model, preparation of a formal program plan
was discontinued. This was done because the program plan was not a dynamic
instrument which truly reflected students' goals as they changed over time. Students
reported that they wanted more flexibility in how Career Connections met their

career needs.

Objective 4.3: Program Plan Updates (p.20)
In project years two and three, review individual (program) plans and
preview appropriate activities for students who have not graduated or who,

having graduated, might appropriately continue program plan into period just
after graduation.

When follow-up calls were made to all CC students in January and June of each
project year, students who were due for a program plan update were invited to come
in to update their plan. Letters inviting them to come in were also sent at this time. A
number of students chose not to update their plans for a variety of reasons (e.g. some
students had not begun working on their programs and felt that they had nothing to
update; other students had been active users of Career Connections and felt that
project staff were aware of their activities and there was no need for a formal
update).

Accomplishments
Of the 41 students who were due for an update during the grant period, 20 were
completed. The remaining students were either inactive or had completed their

participation in Career Connections before updates were due.

Obiective 4.4: Career Development Assessment and Consultation (p. 20)
For students not already in possession of current and extensive equivalent,
provide for each new project participant by January 30 of each project year a
career diagnostic (development) assessment and consultation.

4:)
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With permission of the program officer, this objective was revised in December of
1991 to read:

For all students participating in the project, provide by January 30 of each
project year, a career diagnostic assessment and consultation.

Activiti

CC staff wanted to have standard information on all students entering the
program on which to base the program plans and to describe the population served to
others in the field. As explained earlier, students entered the program throughout
the year, so rather than complete assessments by a certain date, they were done on
an ongoing basis as students entered the program.

After students applied for Career Connections and before a program plan was
written, students were given the standard assessment battery described in the
Introduction. They also were given an informal survey developed by project staff,
which covered disclosure, use of accommodations, knowledge of legal rights, and use
of/satisfaction with career-related services at the University. See Appendix C for a
copy of the informal student survey. This survey is discussed at greater length in the
Evaluation Methods section of this report, and the results of the survey are discussed
in the Outcomes section.

After students completed the assessment, they met with their Career Connections
and Disability Services counselors for an interpretation of results. This was done at
the same time as the development of the program plan, so that assessment results

were used to help students determine which CC activities would best meet their needs.

Accomplishments

Early in the project, all cohort participants were expected to complete the career
assessments and the self-esteem assessment. However, staff became concerned that,
for a few students, having to complete the assessment would have been a hindrance
to further participation in Career Connections. As a result, CC staff continued to
present the assessment as part of the routine in entering Career Connections, but
provided an “out” for those few students for whom it seemed inappropriate. On the
other hand, some students were interested in additional assessments. Career
Connections offered an array of career assessments to both cohort and drop-in
students, including the Myers-Briggs Type Indicator, Strong Interest Inventory,

Campbell Interest and Skill Survey and the Minnesota Importance Questionnaire.
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jective 4,5: Career Deve Seqg (p. 21)
Each student participant enrolls -in and at least 75% complete, a 3-quarter long

career development course sequence. The sequence will be offered in each of 3
project years.

With Permission from the program officer, this objective was revised to read:

For each participant, for whom it is consistent with théir program plan,

enrolls in and at least 75% complete a 3-quarter career development course
sequence.

Activiti

When Career Connections began working with students, it immediately became
evident that it was not realistic or even appropriate to expect all students to take the
course. Some students did not need the course, but a greater number of students felt
they could not take it, because they could not fit it in their schedule, they couldn’t
afford the tuition for the course, or they weren’t willing to invest time in the course
when the credits did not count toward graduation (at that time).

The three-course sequence (2 credits per course) conmsists of a career planning
course, in which students explore their interests, values, needs and learning style as
they relate to occupational choices; a job seeking course, in which students learn to
write resumes and cover letters, develop interviewing techniques, and use job search
strategies; and an internship experience. Disability issues are covered in all three

courses, such as disclosure options, legal rights, and reasonable accommodations. See
Appendix J for course syllabi.

Accomplishments

In year one, 12 CC students selected the course sequence on their program plan. Of
these, 12 took the career planning course and 100% completed; 10 took the job
seeking course and 100% completed; and 7 took the internship course and 86%
completed. In year two, 6 CC students selected the career planning course
on their program plan. All 6 enrolled in and completed the course (additional non-CC
students took the éourses). The other two courses did not run that year due to low
student enrollment. In year three, not enough students registered for ‘the course, so
the course was canceled.

During year three, CC staff worked with appropriate campus committees to gain
approval for the course to apply toward graduation credit. It was expected that this
would be an added incentive for students to take the course. Career Connections
explained the course on their visits to Division of Rehabilitation Services (DRS)

offices and encouraged DRS counselors to fund students for the course. The courses
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were approved for graduation credit but not in time for an announcement in the
course bulletin. Despite numerous efforts to notify students of the change,
inadequate registration resulted in the course sequence not being offered in year
three. Disability Services will continue to promote the course and make it available
beyond the grant period with sufficient registration.

Objective 4.6: Internship Experience (p.22)
By April 1 of each project year, new participants will identify and begin an
internship on or off campus in an area appropriate to their training, major of

study, and career aspirations. Done in conjunction with course sequence,
above, when appropriate.

With permission of the program officer, this objective was revised to read:

By June 15 of the first year and by April 1 of the second and third years,
participants, for whom it is consistent with their program plan, will begin an

internship on or off campus in an area appropriate to their training, major of
study, and career aspirations.

Activiti

In the first year, the course sequence began in winter quarter to accommodate
startup of the project, pushing the internship course to the summer session. In year
two, Career Connections b=2gan offering an internship development program
(described below) available year-round, so the April 1 date was no longer relevant. It
was also determined that not all students would be ready or would want to do an
internship and the goal became to assist students to obtain internships if they
indicated an internship on their program plan.

Students obtained internships in one of three ways — through the course, through
the CC internship development program, or on their own with only minimal
assistance from CC staff. The internship development program was started in year
two to provide a structured opportunity to develop internships for students not
taking the class. Students attended 3 workshops on skill identification, job search
techniques, and resume writing. Staff then assisted students in locating sites. In year
three, the group workshops were discontinued due to low attendance and replaced
with individual sessions with students. A key element to this program was that CC
services were contingent on the student doing his or her share of the work involved
in an internship search. CC staff worked with existing internship programs
whenever possible. See the Student Programs Packet in Appendix F for further

description of the internship development program.
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Accomplishments
Thirty-one participants selected the internship program and 27 students received

assistance in finding an internship site. It should be noted that some students

- selected the internship program, but then did not follow through with the work

involved in obtaining an internship. Also, some students did not indicate an
internship on their program plans but later decided to pursue an internship. Thirty

-three students completed internships while participating in Career Connections.

Objective 4,7. Mentorships (p. 23)
By June 1 of the first year of participation, but sooner in most cases, each
student for whom it is consistent with the individual plan, will be paired with a
mentor who is successfully working in the student’s field of interest.

Activiti

Career Connections developed a model mentorship program that has been
replicated by other departments and organizations. The mentorship program
continues to be offered after the grant period. Students are interviewed to determine
what kind of mentor would be an appropriate match. Career Connections staff then
recruit mentors through contacting professionals in the field and tapping into
existing networks, such as the Alumni Association and the CC employer network.
Efforts are made to recruit mentors who have disabilities themselves.

During years one and two, mentors were invited to participate in a disability
awareness workshop, prior to the mentor/student mentee training. The disability
awareness training consisted of descriptions of disability types, communication and
etiquette, and possible accommodations used by people with disabilities in academic
and work settings. In years three and four, project staff attempted to actively recruit
mentors with disabilities who could share both career and disability-related
information with students. This reduced the need to provide disability awareness
training for mentors. Approximately half of the mentors in year three had
disabilities and all of the mentors in year four had disabilities.

All mentors and student mentees participated in a 2 1/2 hour workshop which
described the mentorship experience. Topics included the role of mentor and student
mentee, expectations, and communication skills. The mentor and student mentee
developed a contract outlining their goals for the experience. Then it was up to the
student mentee to arrange regular meetings with his or her mentor, either at the
mentor’s workplace or at some other public setting, such as a restaurant. Mentors

and students discussed topics such as how to enter a career field, realities of the

V-
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workplace, career-decision making, and networking. See the Student Programs

Packet in Appendix F for a more complete description of the mentorship program.

Accomplishments

More students participated in the mentorship program than had selected this
activity on their program plan. Over the three years of the grant period, 19 students
selected a mentorship on their program plans and a total of 34 students were paired
with mentors, 10 in year one, 22 in year two, and 12 in year three. Some students
participated more than once over the three years of the grant. Everyone who wanted
a mentor was paired with one. In year one, the mentorship program ran from April
to June. The program was lengthened to run from October to April in subsequent
years. Celebrations were held in the spring of years two through four for mentors
and students to share their experiences with one another. CC staff received a small

community building grant through Student Affairs to fund this event in year two.

Q] . . ! 8' E _I. E . !
For each participant, for whom it is consistent with the program plan, project
staff will work with the University of Minnesota Office for Student
Employment to find appropriate placements for part-time paying positions.

This objective was revised to include assisting with a student’s job search for a
part- or full-time position.

Activiti

Assistance with part-time and full-time employment continues to be offered after
the grant period. CC staff refer to and work with agencies and campus career offices
to assist students and graduates from the CC program in finding either part or full-
time positions.

The CC philosophy is that Career Connections does not place students, but rather,
Career Connections assists students in their job search. Students who request
assistance are encouraged to participate in the job search assistance program or the
job seeking course (see Student Programs Packet in Appendix F). The job search
assistance program is the same package of services offered for internship
development; students work with a CC staff member to prepare for the job search and
to receive assistance in finding leads and in working with Student Employment.
However, students are expected to do as much work as the staff does on their behalf in
finding job leads. Career Connections' goal is to make students as independent as
possible, so staff consider themselves most successful when they prepare students to

conduct a job search independently.

~
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Accom’plishmgn;s

Of the 94 students in a cohort, 43 received job search assistance for part- or full-
time jobs. The reason not all participants used this service is that some were still in
school and not looking for work, and others did not take advantage of the service.
Career Connections developed a job lead notebook, with job postings sent to Career
Connections by cooperating businesses. The notebook was not particularly helpful
because postings in it became out of date so quickly. This system was discontinued
when Disability Services received funding to develop Careers On-Line, which posts
jobs on the Internet. Students are now referred to Careers On-Line for job leads.

Project staff have worked with Student Employment on two levels: on an
individual student basis and on a policy basis. The project director made a
presentation to the University Student Employment task force in July of 1992 and
shortly taereafter met with the director of Student Employment to discuss concerns
related to the accessibility of Student Employment services. A previously existing task
force was revived, which developed an agreement between Disability Services and
Student Employment. In addition to working on policy issues, project staff and
Student Employment staff met with students on an individual basis to explore
reasonable accommodations and possible job openings.

For students who are seeking full-time employment, Career Connections assists
them by either referring them to Project With Industry for placement assistance or
by working with the students individually to develop self-marketing skills through
interview preparation, resume writing and informational interviewing. CC project
staff also work with students to identify resources for tapping the hidden job market,
counsel them on disclosure options and provide information on employment rights

and responsibilities under the Americans with Disabilities Act.

Objective 4.9: Ongoing and Follow-up Counseling (p. 23)
For each student participant, DS staff provides ongoing counseling and follow-
up counseling via at least 18 counseling interviews each year of participation.

With approval from the program officer, this objective was changed in December
of 1991 to read:
For each student participant, an appropriate number of counseling interviews

per quarter will be determined and written on the program plan. Counselors
will provide at least that number of interviews at the initiative of the student.

(W
| )
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Project staff became aware that students didn’t necessarily see their DS counselors
on a regular basis. Those with mobility impairments often used phone contacts
instead of in-person sessions. Others only came in at the beginning of the quarter to
make arrangements for accommodations. The CC philosophy was that Career
Connections activities should fit well with the way things were done in Disability
Services, so that it would be easier to institutionalize the services when the proiect
was over. Therefore, it seemed reasonable that the number of counseling interviews
be determined by the student to fit his or her individual needs, as was the case with
other DS services.

Another development that affected this objective was that DS counselors did not
feel equipped to handle students’ career-related needs. When they began talking
with students about career issues, counselors were overwhelmed by the amount of
need that students expressed. They did not feel they had the time or the expertise to
address all of these needs. Therefore, the model was adapted so that the CC career
services coordinator and a graduate assistant became the primary counselors for
dealing with students’ career issues. DS counselors continued to play a role in the
development of the program plan, in the program plan updates, and in consulting

with the career services coordinator on specific concerns.

Accomplishments

CC counselors had an average of 20 contacts with each participant (cohort and
drop-in student) during their involvement with Career Connections. For DS
counselors, an average of 22 contacts were made with CC participants during the
three-year grant period. Students generally saw their DS counselors for academic
accommodations and their CC counselors for career-related counseling and services.
With CC’s philosophy of encouraging student independence, it became obvious that
Career Connections could not control the number of contacts CC and DS staff would
have with students, as the initiative was to come from the students. However, Career
Connections encouraged involvement by making periodic phone follow-ups and by
staying in touch with students through newsletters and flyers about upcoming
events.

As of January 1993, a computerized record of all contacts with students was kept,
including the type of contact. Disability Services had been keeping these data before,
but there was no option for recording career-related contacts. One of the

accomplishments of the CC project is that Disability Services is now monitoring itself
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on the number of counseling sessions held that are focused on career issues. An
awareness has developed that this should be a part of ongoing counseling, and
career-related issues are now included in the weekly case consultations held at DS
student services staff meetings. Counseling themes which Disability Services tracks
includes: advocacy, information and referral, academic accommodations, counseling
and guidance, and career.

CC staff conducted formal telephone follow-up on all CC students twice a year — in
January and in June. Data were collected on career-related activities in which
students participated and their job status. See Appendix C for a copy of the follow-up
form. This information was entered into the database.

CC counselors have continued to serve as the key counselors for career-related
issuzs. However, tuey encourage DS counselors to be engaged in the career
development process with their students. The number of counseling sessions
continues to be determined by the student, with encouragement from staff. The
network database system (described in Appendix A) has resulted in a more

coordinated approach between DS and CC counselors.

Technical Assistance

Objective 5.1: Technical Assistance (p. 25)
On a regular and ongoing basis, in pursuit of successful completion of the
objectives identified above, provide technical assistance in areas needed to

those career, placement, mentor, and internship agencies and individuals
working with project students.

Activiti

Career Connections provided numerous opportunities for people to access
technical assistance. As mentioned earlier, forms on which participants could
request technical assistance were distributed at each workshop. In addition, a
complete directory of DS/CC staff was distributed. Articles about Career Connections

appeared in numerous newsletters, which resulted in many calls and letters.

Accomplishments

During the three-year grant period, project staff provided 75 consultations to
campus units. See Appendix K for the units represented

Career Connections did not have as much opportunity to provide consultation to
employers, partly because many students chose not to disclose their disability and
therefore project staff were “out of the picture” once the students began the

application and hiring process. Also, although project staff assisted students in
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developing job search skills and leads, students got their jobs independently. It was
therefore inappropriate in many cases for CC staff to become involved, unless the
student requested it.

Career Connections was inundated with requests for assistance and information
from other colleges, universities and community agencies. By the end of the three-
year grant period, almost 200 organizations had received assistance. Career
Connections provided phone consultation and written materials on request and
expanded the materials available from the project to meet expressed needs. See
Appendix F for a listing of the materials available and Appendix K for a list of
institutions and agencies requesting assistance.

Objective 5.2: Document Technical Assistance (p.25)
Document technical assistance and materials provided to create a written

record of strategies (to be used to develop a manual on accommodations in the
workplace).

A\ ctivities/A lisk

Data collection for the job accommodation handbook, which is described under
dissemination objective 7.5, was actually accomplished via interviews. However, a
computerized database was established to document numerous activities of the
project. See Appendix A for a complete description of this database. Project staff
documented all technical assistance contacts, including the name, organization, and
address of the person receiving the consultation, along with case notes describing
the consultation. Career Connections shared a common database with Disability
Services, so that project staff were able to pull up all the consultations provided to a

particular person or unit and review consultations made by other staff persons in
the department.

Advisory Committee

Vi i (p.26)
By December 1, 1991, form a project advisory committee chaired by the
principal investigator and composed of members of the University community,
representatives from participating agencies, advocacy groups, and local
employers.

Activities/A lis} .
The advisory committee was formed by October, 1991 and originally included 21

representatives. Since then, the committee has grown to include 34 members,

representing community employers, Chambers of Commerce, a large personnel
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association, community agencies, and units on campus. Past and current
organizations represented on the advisory committee are listed in the
Acknowledgments.

Objective 6.2: Advisory Committee Meetings (p.26)
In all three project years, the advisory committee will meet bi-annually to
provide feedback and suggestions regarding project activities.

A ctivities/A list

The advisory committee met bi-annually in year one, but members felt that the
committee should meet more often. The committee agreed that three meetings would
allow members to become more involved and to make more of an impact. Therefore in
year two and following the committee met 3 times per year. Advisory committee
members were very active, both in attending meetings and in providing consultation
to CC staff on an individual basis. '

The first meeting in year one was spent mainly in acquainting committee
members with each other, project staff and CC activities. The winter meeting included
presentations by CC students and small group brainstorming sessions on ways to
collaborate with employers. In the spring, the committee assisted in determining
priorities for the formative evaluation of year one. In year two, the fall meeting
included small group brainstorming on key issues facing Career Connections. The
winter meeting focused on employment issues and featured presentations by two CC
students. The spring meeting emphasized networks for students and planning for
year three. In year three, the committee became an advisory to the new Careers On-
Line project as well as Career Connections. Committee members joined teams in their
interest area for small group discussions. For the fall meeting in year four, advisory
committee members were invited to a special meeting of the University of Minnesota
Student Affairs division in which Disability Services was featured. The second
meeting was delayed due to change in project personnel and was held in April. This
meeting focused on Careers On-Line, with a hands-on demonstration of its on-line

services. Members received certificates of recognition at this meeting. Subcommittee

meetings were held in the summer in years three and four. The final report was

presented to the advisory committee after the end of the grant period.

Objective 6,3: Continuation of Committee (p.26)
By July 31, 1994, have arranged that the advisory committee will remain
constituted beyond OSERS funding.
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Accomplishments

With the start of Careers On-Line, another DS project, in October of 1993, the
advisory commiitee became a joint committee for the two projects. At the end of
Careers On-Line, the advisory committee will be continued by the career services
coordinator (originally a CC position and now an ongoing position) or by the

Training/Technical Assistance cluster of Disability Services.

Dissemination
Although dissemination activities were not written as objectives, a timeline for
dissemination was outlined in the proposal and will be reported on here. To avoid a
lengthy report, activities for years one, two, and three will be described together.

The timeline is found on pages 65-68 of the original proposal.

. In
Information on the project will be provided each year to clearinghouses,

interagency and advocacy groups, campus newsletters, and business
association newsletters.

Activities/Accomplishments

Career Connections provided information about the project to all of the groups
listed above. Project materials were routinely sent to HEATH, The Fresident’s
Committee on Employment of People with Disabilities, and the Illinois Transition
Research Institute. Career Connections also developed a display board which is still
used for poster sessions, information fairs at the University, and CC-sponsored
events. The annual CC newsletter was mailed to 1100 individuals, about half locally
and the other half nationally. By year three, the newsletter was also distributed on
the Internet via World Wide Web. In addition, project staff developed the “"CC Student
Programs Packet," which describes the student services offered by Career
Connections. In the past year, 35 copies of the packet have been ordered. Finally a CC
staff member was interviewed by Graduating Engineer. The story appears in the
December 1995 issue. For a partial listing of the more than 15 publications in which

Career Connections has appeared and for some sample articles, see Appendix G.
jective 7.2: Artic P
Submit for publication two descriptive articles each in years one and two. In
year three submit a proposal for a special issue to the Journal of Job
Placement, highlighting projects funded under this grant. Also submit a data-
based article on project’s outcomes.
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Five articles have been completed and two are in process. One article, which was
published in the Journal of Higher Education and Disability, reports on an
international conference at which staff presented on the CC project. (The University
of MN Office of International Education and Disability Services funded this trip). The
second article completed describes the career counseling approach used by Career
Connections and has been accepted for publication in the NASPA Journal (National
Association of Student Personnel Administrators). Another article, accepted for
publication by the Career Development Quarterly, was done jointly with an OSERS-
funded project at the University of Nebraska. This article describes the results of the
survey, developed by CC staff, regarding students’ disclosure and accommodation
practices in the workplace, their knowledge of the ADA, and their use of/satisfaction
with campus career-related services. A qualitative' study of key career issues for
students with disabilities has been submitted to the Journal of College Student
Development. A manuscript has been written but not yet submitted on the career
development course sequence. Three of these articles were disseminated as a set of
working papers. In the past year, 47 people have ordered the working papers. Project
staff are writing manuscripts on the following topics: (a) components which
contribute to the ‘success of mentoring relationships; (b) successful collaborations
between student affairs and academic affairs (i.e. Job Fair and Diversity); and (c¢) the
process of gathering follow-along employment data and preliminary employment
outcomes of former CC students. Finally, the plan to do a special issue of a journal was
exchanged for the opportunity to contribute to a special issue on transition in Topics
in Language Disorders. The program officer, who was editor of this special issue,
invited the CC project director to write the article. A list of publications written by
Career Connections staff is found in Appendix F.

tiv
Submit 2 proposals for conferences in year one. Submit 3 proposals for

conferences in years two and three. In year 3, one of the proposals will be for
a pre-conference workshop on replicating the project model.

ities/A lis]

Career Connections far surpassed this objective. By the end of the four-year grant
period, Career Connections had presented at 35 conferences. Of these, 8 were state or
regional and 27 were national or international. Career Connections reached
approximately 1,676 through conference presentations. This included two pre- !

conference sessions at AHEAD, one highlighting career services to students and the
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other presenting the Putting Ability to Work training manual. Career Connections
was also a featured project at the annual meeting of directors of OSERS-funded

projects. See Appendix B, Table B6 for a listing of conference presentations.

Objective 7.4: Traini M I
In year one, establish format and begin collecting material for training
manual. In year two, continue to develop material for training manual. In

year three, complete training manual and develop plans fo- its use after the
grant period.

\ctivities/ A lis]

Development of the training manual was discussed under Training Objective 5. In
terms of dissemination, the manual was field-tested \nationally and was expanded and
revised in summer/fall of 1993.

The manual, entitled "Putting Ability to Work,” was disseminated in two ways.
First, it was advertised at conference presentations and through the CC newsletter
and provided to all who requested it at cost. In the past year, 47 copies of the manual

have been ordered. Second, staff conducted train-the-trainer workshops on using the
" manual. These workshops were provided to all University of Minnesota campuses and
as a pre-conference workshop at AHEAD. The DS Training and Technical Assistance
cluster continues to use the manual for training on and off campus.

Career Connections developed another manual which was not part of the original

objectives, "The Mentoring Experience.” In the past year, 33 copies of the mentoring

training manual have been ordered.

Objective 7.5. Job tation M I
Complete job accommodations manual and disseminate to all organizations
which participated in projeci. Make arrangements for its continued
dissemination beyond the life of the grant.

\ctivities/A Lis]

Originally, staff had planned to develop a computerized database for organization
of job accommodation data. However, it became evident that numerous resources
existed for this kind of information. What seemed to be lacking was information
about accommodations for hidden disabilities, which don't lend themseives to simple
solutions such as a piece of adaptive equipment.

Project staff thus contacted former students who are now working and
interviewed them about accommodations they use in the workplace. In addition,
project staff interviewed employers in the CC employer network, representing

companies of varying size, regarding how they had accommodated people with
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disabilities in the workplace. Case scenarios were developed from these interviews.
These scenarios became the main body of the job accommodations handbook, which
was completed in year four.

Both print and on-line versions were developed. Before the end of year four, the
handbook was put on Gopher and World Wide Web (WWW), distributed free to CC
advisory committee members, and made available at cost to organizations on the cC

mailing list.

Objectiv
Compile annotated bibliography of research and related materials in support

of grant activities and grant publications, to be updated annually and
submitted to ERIC.

Activities/A lis]

The first 2 annotated bibliographies were developed in collaboration with Project
ICAN at the University of Massachusetts at Amherst, which was another OSERS-
funded project. These bibliographies are available through ERIC. The third annotated
bibliography was developed in cooperation with Careers On-Line and was submitted
to ERIC. The bibliographies have been made available at cost; 71 copies have been
ordered in the past year. These materials and their ERIC citation numbers are listed

in Appendix F.

Summary
Career Connections has reached or surpassed most of its objectives. Below are
listed highlights of the project's accomplishments: _
« Provided career services to 18" students in four years (94 in cohort groups, 86
on drop-in basis). Services offered included career assessment and counseling,
development of program plan, mentorship experience, job and internship

search assistance, and career development course sequence.

Conducted semi-annual follow up of all cohort participants.

Reached 4,221 in four years through workshops, graduate courses, and

conference presentations.

Conducted annual follow up of 2 groups of profcssionals trained by Career

Connections.

Developed and disseminated 2 training manuals: Putting Ability to Work
(approximately 50 copies per year ordered) and The Mentoring Experience.

(approximately 30 copies per year ordered).

-
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* Sponsored 5 employer forums, 3 disability networking events, and assisted the
College of Liberal Arts (CLA) Career Development Office in locating employers
with disabilities for their forums.

* Referred 31 students to Project with Industry for placement assistance.
Collaborated with PWI for the CLA Job Fair.

* Co-sponsored the CLA Job Fair to emphasize hiring a diverse workforce.

* Established written interagency agreements with the CLA Career Development
Office, Student Employment, and the Office of Student Financial Aid.

* Developed a database for recording contacts and consultations with student,
professional, and employer participants.

* Provided 75 consultations to campus units and provided phone/written
consultation to 200 postsecondary institutions and community organizations.

e Established and convened an advisory committee of 34 members, representing
community employers, community agencies, and campus units.

* Mailed an annual newsletter to 1100 individuals locally and nationally (also on
Gopher and World Wide Web).

* Completed 5 manuscripts, 4 of which have been accepted for publication and the
fifth is under consideration.

* Presented at 35 state, regional, national and international conferences.

* Developed a job accommodation handbook which has been disseminated via the
World Wide Web.

* Completed 3 annotated bibliographies, 2 in cooperation with the University of
Massachusetts at Amherst, and 1 in cooperation with the Careers On-Line project

at the University of Minnesota (approximately 70 copies per year ordered).

vy
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OUTCOMES

This section addresses outcomes as a result of the project. Outcomes predicted in
the original proposal contain a reference to the page number from the original
proposal. Some of the outcomes listed in the original evaluation plan overlapped with
activity objectives already discussed. They will not be addressed here. Project staff
also measured additional outcomes not predicted in the original proposal. These are
noted in the sections that follow. '

The outcomes described below were measured by pre- and post-surveys and by
interviews of a representative sample of participants. See Appendix A for a complete

description of the evaluation instruments and procedures.

Professional Staff Outcomes through Training and Orientation (p. 43)

and through Technical Assistance (p. 47)

Predicted Outcomes
o Increase in amount of interagency communication

Career Connections staff established a variety of collaborative relationships
through the course of the project. Career Connections established relationships with
the Career Development Center, which is part of University Counseling and
Consulting Services (UCCS); the College of Liberal Arts Career Development Office
(CLA/CDO); and Continuing Education and Extension Counseling Office (CEE) to
establish a referral source and to provide training on disability issues. Career
Connections also worked with CLA/CDO and the Martin Luther King program to
develop "Job Fair and Diversity"-- a collaboration to promote diversity in hiring at
the annual College of Liberal Arts Job Fair. The Office of Special Learning
Opportunities (OSLO) and the Gay, Lesbian, Bisexual and Transgender program joined
this collaborative effort in 1995.

CC project staff worked with the University of Minnesota Alumni Association, the
Office of Special Learning Opportunities, Office of International Education, and the
Civil Service Unit of Student Employment to develop workshops which address the
needs of students with disabilities within those particular units on campus.

CC project staff also established liaisons with the Office of Student Financial Aid
and Student Employment to promote better access for students with disabilities. This
liaison resulted in the formation of a work group comprised of members of Disability

Services, Student Employment, Financial Aid, Student Registration, the Registrar's

] .
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Office, St. Paul Campus Student Center, and Continuing Education and Extension. See
the Interagency Agreement part of the Accomplishments section for further
information.

In addition to collaborating with campus professionals, Career Connections also
worked with the Disabled Student Cultural Center (DSCC) to co-sponsor two disability
networking luncheons and one breakfast. These meetings provided students with
disabilities the opportunity to meet with professionals with disabilities on an

informal basis to discuss disclosure, accommodation and disability in the workplace.

e Increase in knowledge about disabilities and ways to accommodate in
placement and employment
e More positive attitude about the potential productivity of individuals
with disabilities
The outcomes above concerning knowledge and attitude are addressed together
because the information collected overlaps. It was very difficult to find valid ways of
measuring these outcomes. Thus, attitudes about productivity were not specifically
measured. However, cther attitudinal changes were addressed through surveys and
interviews of the "core" group and "other professional” (see Appendix A). Most
. their awar disability is itivi peo wi
disabilities had improved. Respondents were asked to describe how they personally
had changed their approach to working with people with disabilities in the last two
years. Of the core group, 72% described changes they had made. Of the other
professionals, 95% indicated personal changes. Changes described by respondents
emphasized increased awareness and sensitivity. Table 3.01 notes the categories of

personal change described by participants.

Table 3.01
Types of Personal Change
Other
Core Group Professionals

n=25 n=43
Increased awareness/sensitivity. 16 (64%) 36 (84%)
Improved counseling skills. 1 (4%) 4 (9%)
Knowledge of legal issues. 1 (4%) 1 (2%)
Total who listed changes 18 (72%) 41 (95%)

Below are examples of comments of those surveyed and interviewed
« I have a greater awareness. 1 feel more comfortable dealing with situations where
I am assisting a student that has a disability, and also dealing with employers that

Y~
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may need accommodations made. 1 know the appropriate office to refer them to. I
know that things are available, such as, that you can tape things, you can Braille
things, suggestions for making print larger for low vision. Just, I guess, the
services that are available help me . . . it makes it easier for me to feel that I am
actually accomplishing something when the need arises that | know where the
resources are.

e I'm doing a better job in counseling the students and advising them.

e  Much more sensitive to the different needs of various disabilities; less judgmental
and [more] accepting.

o I feel more comfortable with these students, I think of them as an individual
studen: first rather than as a member of a disabled group.

e Greater sensitivity to differences that work to assist people in doing their work.
More creativity in finding solutions. Raised awareness of ADA issues. More
comfort working with PWD [people with disabilities].

e I don't feel so awkward and afraid of saying/doing the wrong thing when I'm
working with students with disabilities.

o I believe my comfort level has improved. I don't focus on the disability but on the
student, I listen actively to the student and don't assume I know what she/he will

say based on their disability.

Unpredicted Outcomes
The following are additional outcomes that were not predicted in the original

proposal but which the staff determined were important to measure:

e Increased knowledge of legal issues (ADA)

partici dem led incr _aw;
follow-up surveys, Participants were asked a series of questions about the ADA before
the first overview workshops and a year later. Some of these questions had several
correct responses and respondents were asked to check all that apply. Before contact
with CC programs, a majority of core group participants selected 6 out of 13 possible
correct answers to questions about legal issues. On the 1993 follow-up survey, a
majority of the core group selected 11 out of 13 correct responses to legal questions
So, although the majority still did not get all of the correct responses tc a particular

question, there was a definite trend of improvement (see Table 3.02).

Q bHJ
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Table 3.02
Legal Issues--Correct Responses

Core Group Core Group
Before Program 1993

Exposure Follow-up
n=85 In=40

Frequency Percentage Frequency Percentage

Question/Correct Response:
Can an employer ask an applicant if she/he has a
disability? '
No 42 49.4 38 95.0
Can an employer ask an applicant if he/she can
perform a task which is essential to the job? .
Yes 75 88.2 37 92.5
Does an employer have to give preference to a
qualified disabled applicant?

No 33 38.8 29 72.5
When may an employer give a test?

If all applicants are given a test. 58 68.2 32 80.0

If the test measures job functions only. 54 "63.5 24 60.0

When may an employer require a medical exam?
After the applicant is offered the job and
there is a reason for a physical. 62 72.9 31 71.5
Which of ‘the following are considered reasonable
accommodations which an employer may be
required to provide?

Restructuring of job responsibilities. 32 37.6 23 57.5
Adaptive equipment. 69 81.2 37 92.5
Flexible job schedule. 53 62.4 33 82.5
Readers and interpreters 42 49.4 29 72.5
What factors determine whether a company is
required to make an accommodation?
Financial resources. 10 11.8 18 45.0
Number of employees. 32 37.6 217 67.5
How the accommodation would affect
operations. 21 24.7 12 30.0

IThree people did not complete this section

_Imo co

st fact whi
company is required to make an accommodation. For example, on the 1993 follow-up
survey, only 45% of the core participants correctly identified financial resources as
a consideration in whether or not a company is required to make accommodations.
However, this was a definite improvement over the 12% who selected this option on

the entry survey (see Table 3.02).
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e Changes in policy and practice to improve accessibility

Core group participants reported increased use of accessibility practices. Core
group participants were asked about accessibility practices and policies which exist
in their center or office. Prior to their involvement in Career Connections, only 3 out
of 11 practices were reported by a majority of respondents. In 1994, a majority of
respondents noted 6 of the 11 practices or policies existed in their center. The
greatest percentage increase between pre-involvement and Spring 1994, was in the
reported adoption of policies concerning relocation of programs to an accessible
location and arrangement of sign language interpreters. Practices which were
reported as little or no éhange from pre- to post- included the provision of
readers/scribes, policies for loaning materials, policies regarding extended use of
materials or coniputers, and provision of center staff to serve as scribes. Table 3.03

reports the percentage of respondents indicating accessibility practices which exist
in their center.

Respondent uncertainty about accessibility practices decreased. By the 1994
follow-up survey, the percentage of respondents who were uncertain about
accessibility practices in their unit decreased in all but one practice. At follow-up
only one practice yielded uncertainty among more than 20% of respondents:
whether or not their unit monitored staff attitudes towards students with disabilities
and their career potential (See Table 3.03).

e [Evidence of unit plans to improve accessibility and climate

majori C partici i s who w

co g . -

students with disabilities. The 1994 follow-up survey asked respondents to describe
plans their unit or department had made and to indicate the status of the plan. A
majority of both respondent groups indicated plans were in place and many of those
plans were completed. Table 3.04 notes the number of respondents describing unit
plans and Table 3.05 lists the focus of the plans and their status.

Table 3.04
Unit Plans

Core Participants Other Professionals

n=25 n=43

n{%) n(%)

Have Plans 16 (64) 37 (86)
No Response 8 (32) 2 (5)
No Plans 1 (6) 4 (9)
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Table 3.05
Focus and Status of Unit Plans
(Frequency of Responses)

Core Participants Other Professionals
n=25 n=43

Imple- In Imple- In

mented Progress Dropped mented Progress Dropped
Increase awareness and sensitivity. 2 1 --- 5 1 ---
Enhance counseling skills. --- S --- 1 --- .-
Staff development on disability 3 --- --- 6 3 ---
issues.
Recruiting employees with --- --- --- 1 --- ---
disabilities.
Improve accessibility and 16 9 --- 32 19 1
accommodations, including policy
statements.
Collaborative work with CC and 1 --- .-- 2 --- ---
Disability Services.

Unit_ol i ibed t i : ] ibili i jati

jssues. Plans described by respondents, in many cases, focused on a variety of very
specific accommodation or accessibility changes. In addition, respondents frequently
mentioned policy changes and dissemination of information about unit policies.

Below are examples of unit plans that focused on accessibility and accommodation
issues.

Provide contact person to assist students who request accommodations.

« Electronic posting of jobs. .

e All publications (including syllabi) available to students with disabilities in
alternative formats.

« Traffic flow areas cleared, easier access to area and brochures, etc.

o Did survey of sites abroad to determine access for disability students.

Those interviewed also were asked about unit changes. They mentioned increased
awareness and sensitivity; enhanced counseling skills; staff development on
disability issues; focused recruiting of staff with disabilities; improved accessibility
and accommodations; and collaborative work with Career Connections and Disability
Services.

[Staff are] more proactive in dealing with students with disabilities and
wanting to go out of their way to help and make sure that they have the
opportunities that they deserve. 1 think it's just that there was more fear
before of not understanding how to help, and now. because of their becoming

v
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more aware of p ..¢dures and ways in which they can be of assistance. . . the
fear's going away. And now, it's more like, let's just get down to the practical
aspects of it. How could this office be of assistance?

We have become very aware that we are not very accessible. We are on the
third floor and need to do a little bit more of making students aware. We don't
see a lot of students with physical disabilities in this office. We see students
with hidden disabilities, but . . . we may need to change our own physical
environment here, and maybe not be located on the third floor of Fraser.
About a year ago, they were looking at maybe making some changes, and one
of those changes would have made us totally inaccessible, we wouldn't have
even had an elevator, wherever they would have stuck us. And so, v:ith our

new awareness and sensitivity that was the . first reason that we said that we

could not move.

Campus changes observed by some respondents included increased awareness and
sensitivity.

Six or seven years ago when we'd book a room for something . . . I would be
the one, or often times I wasn't even the one, to think about whether it was
physically accessible or what's the flow, what's the room arrangement. And
now that's a real basic piece . . . Well, like these OSA all campus meeting . . . I'm
sitting in one of those planning meetings and someone will talk about
accessibility . . . there won't necessarily be somecne there from Disability
Services asking that question. It will just be naturally talked abou: Within the
career piece, you know the same way international education or international
advising has been able to target international friendly companies, I mean I've
heard placement people talk in those terms about companies who are more
accessible, more open to interviewing persons with disabilities. You know,
they're just disability friendly. I've seen that happen on a University-wide
leve! in a meeting. The other is I've seen it happen in just discussions with
other career units. And the advising too, which is much more pervasive. There
are lots more advisors. Yeah, I see the topic mentioned in their training and
that it's well attended. So, you know, I've seen it happen. I've seen the topic
addressed and discussed intelligently and openly, where that wouldn’t have
been included, 1 don't think, that long ago.
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Respondents were asked to describe how unit changes were accomplished. The
strategies mentioned most frequently by both survey groups were focused on
administrative support and staff development. Administrative support included
gaining support and collaboration or responding to administrative directives. Table
3.06 lists the number of respondents reporting different change strategies.

Table 3.06

Change Strategies Reported
(Frequency of Responses)

Core Other
Participants Professionals
n=25 n=43

Staff training to increase awareness and
knowledge of disability issues. 4 9

Gain administrative support/collaboration
or respond to administrative directives.

Changed policies/practices
Made physical changes.
Acquired resources. ---

[ S S R
N A O

Respondents were asked about barriers to change. Responses were low to this
question; only 15 individuals identified barriers. Financial and time resources were

mentioned by 10 respondents as primary barriers.
Employers on Campus Outcomes (p. 44)

e Employers/mentors gain awareness of abilities and needs of students
with disabilities.

Data were not gathered on employers because staff were not able to follow the
same employers over a period of time. However, data were collected concerning
mentors’ experience. Thirty-four mentors participated in the mentoring program
from 1991-1994. Of these, 22 completed the survey (Survey found in Appendix C).
Mentoring program participants completed program evaluations and surveys which
elicited components of successful mentoring relationships. The following excerpts
from the data address how mentors believed they gained awareness of abilities and
needs of students with disabilities.

It has confirmed what I already knew from having worked previously with
people having disabilities-- that most (if not all) disabilities can be adapted for in c

work/educational setting.

Carcer Connszctions 53




It has besn an eye-opening experience. 1 have a better understanding of their
(people with disabilities) needs and challenges.

All people have a great deal to offer.

Also, mentors were asked to answer the following question: "As a result of my
participation in the mentoring program, I . . . (check all that apply)." Of the 22 who
completed the survey, these were their responses:

7 feel more comfortable in working with people with disabilities;

e 12 learned more about the current needs of university students;

8 learned more about why they entered the field in the first place;
e 1 enjoyed contributing to the growth of a student; and

e« 1 was able to work out some of his own concerns as a disabled person.

e Students gain awareness of opportunities and options within business
and industry.

This outcome is discussed under Student Outcomes.

Interagency Agreements Outcomes (p.45)

e Increase in the coordination between Disability Services and the
programs  targeted.

This outcome is discussed under Training and Technical Assistance Outcomes.

increase in the number of students with disabilities accessing

existiag campus Sservices

Dyia_are_avai \ : Cent
which inerne o wi enrol i ions. Student participants

veported » dramatic increase in their use of career planning and placement services
fece Table 3.07). At entry, only 24% of the students reported having used a career
planning or placement office. Students reported an increase in use on both follow-up
surveys and by 1994, 61% reported using campus career planning and placement
offices, not including career services offered by Career Connections/Disability
Services. The most frequently mentioned office used at entry and the 1993 surveys
was the College of Liberal Arts Career Development Office. In 1994, the most

frequently mentioned office was the campus-wide Career Development Center.

-
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Table 3.07
Used a Career Planning/Placement Office

INumber of students who used a career At Entry 1993 1994
planning/placement _ office n = §3 n =33 n = 36
Yes 20 24.1% 19 57.6% 22 61.1%
No 63 75.9% 14 424% 14 38.9%
2Those who indicated only DS/CC 3 3.6% 3 9.1% 4 11.0%
Missing data (Blank) 3 35% 0 - 0 -

10nly career planning/placement offices on campus are included
2pS - Disability Services
CC - Career Connections

e Increase in satisfaction of students with existing services

The survey results did not show a significant increase in satisfaction with
existing services (See Table 3.08). Disability Services received excellent/very good
ratings from a majority of students who rated the services, both at entry (73%) and
on follow-up surveys (68% and 64%). At entry, 22% of users rated Career Planning
and Placement as excellent or very good, increasing to 35% by 1994. At entry, 27% of

Student Employment users rated the services very good or excellent, increasing to
29% by 1994.

Table 3.08
Quality of Service Ratings
At Entry 1993 1994

Quality of On Campus Services:
Ratings from students Frequency Percentage Frequency Percentage Frequency Percentage
Disability Services

Responded to Item 82 33 36

Didn't use service 5 6.1 2 6.1 32 8.3

Rated service 74 90.2 31 93.9 i3 91.7

Excellent (5) / Very Good (6) 54 73.0 21 67.7 21 63.6
Career Planning/Placement

Responded to Item 76 33 34

Didn't use service 48 63.2 11 33.3 13 38.2

Rated service 27 35.5 19 57.6 17 50.0

Excellent (5) / Very Good (6) 6 22.2 6 31.6 6 35.3
Student Employment

Responded to Item 78 32 34

Didn't use service 40 51.3 16 50.0 17 50.0

Rated service 37 47.4 16 50.0 17 50.0

Excellent (5) / Very Good (6) 10 27.0 6 37.5 5 29.4

~y }
Ay
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Interview respondents generally expressed positive comments about campus services
available for students with disabilities. muwmxnmmw
their awareness and scope of services available for students with disabilities.

There definitely, more and more, seems 10 be more awareness about disability
issues on campus, especially with the efforts of the ADA self-sstudy task force,
and [the EEO director's] recent declaration of the equal access to all printed

documents on campus is pretty exciting, SO there's definitely been some

positive change.

Depending on what professors you take from...they have been more

accommodating. I think this year, more SO than in the past.

I think Disability Services, they were good when 1 first got there, but they're
fantastic now. They provide anything and everything that 1 need to get by in my
education . . . and I think registration is really good. I know Sports and
Recreation, they've gotten a whole lot better I think there's somewhat of an

attitudinal change by some of my professors in the College of Biological Sciences.

Career Experiences (Student Outcomes) (p.45-46)

Predicted Outcomes-
e 90% of students receive a positive evaluation by internship
supervisor, student employment supervisor, andlor full-time employer
Project staff were able to obtain internship evaluations for the students who
participated in the internship course in the career development course sequence.
Based on likert-scale ratings and qualitative information, 100% received positive
evaluations from their internship supervisors. It was not appropriate for staff to
obtain evaluations for students who obtained internships outside of the ccurse
because the project was not directly involved at the internship or. job site. Although
. there were not written evaluations for many of the internships, it is evident that

students were carrying them out independently as staff was not needed to intervene.

e JIncrease in career awareness and job seekingl/keeping skills

e Students gain awareness Of opportunities aiid options within Dbusiness

and industry.

These two outcomes are reported together because they overlap. Most students

dmm_p_mml_shangﬁ_and_@mmm& Most students, during ’nterviews,

described steps taken and decisions they made based on their participation® in Career
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Connections. Over half of the students described changes they had made in career or,

educational plans. In addition, respondents who worked on job seeking skills felt

they improved in that area. Below are examples of comments made by students in
interviews:

I think I've learned a lot. “'ve le.r.w ,ov 6 ~owduct informiational
interviews. I didn't even Frow what v.o - 5. ! lcurned how to be
responsible about following up it ,ecsle, ar’ linle tips in seekisg
jobs like writing thank you noies and bcing o 2 assertive, how to go
about finding jobs nontrad.tionally . . . I was cniy considering one areu
which would be speech pathology, for graduate school. And now, I'm
looking into o'her things tco. And I'm looking into working before
going back to school, to help me decide whar I want to do. And before 1

wasn't going to do that.

The class was very, very usejul. I ink [it] was very helpsul and
very experiential, very practical and very personal. "~ people didn't
walk out knowing about job seeking *l.cry. They w:iked o't with ‘this

is my life, this is what I need tc k>« to seek er ' . .evi

Improved placement/rei-ition figrv.: {based oun nur "cr of - -«ths
employed, number i weekly worl. hours. level - employrien:,
relationship of resiticn to ed- :ational traininp. earnings. .nd job
satisfaction.

About T.aif 749y of CCT n2 iipants had gr -uaed or left the T .versity by th. end

of inz + .rd year of the project. Emplotr wulcomes wr ~ jathered on tho  group,
put .esults < -uld be inierpreted it caution Jie to i small 'n’. A descrption of

e datr _ollected 2nd anzlysic . found in Appendix A,

Of those CC students .ntacted who had left or gradvawa from .ic Univeisity, 86%

were emploved at the .me of th: last semi-anpra Vi lcw-vy (see Table 3.09). This far
excecds rational nr.ms for .ae general diable . - ulation (33+%: employed, H=iiis,
19£6) 2ad the rrsulis retcrted by other rer .uers 7. “ouege graduates with
d'sabilities. For exampl., Frank, Kar.. #n Boles [1989) report a 65% employment rate
of college raduates with disabili.ics ithin five years of graduation. Deloach,
Sparger, =ad Pullen (1988) report ¢ 617% ~mployment rate of college graduates with
disabilitit s withir six years of poacfuation,

!7 q
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Table 3.09
Employment Status of all
CC Students who Graduated or Left

Total (Graduated or Left {(N=49)
Total Reached (N=29)
Response Rate 59%

Frequency Percent

Total Employed 25 86 %
Unemployed/Looking for Work 2 7
Unemployed/Not Looking for Work 2 7

A more complete picture of employment outcomes can be obtained by looking at
employment at specific intervals after leaving school or graduating. Within six
months of graduating from or leaving the university, 55% of CC particif)ants
contacted were employed in either a part-time or full-time position. The percentage
employed after graduating from or leaving the university increased from 55% at 0—6
months to 94% at 18-24 months (see Table 3.10).

Table 3.10

Employment Status by Number of Months
Since Graduated or Left

0—6 6.1—12.0 12.1—18.0 18.1—24
months months months months
Number reached 22 17 11 16
Percent employed 55% 88% 82% 94%
Mean hours/week 40 hrs 34 hrs 38 hrs 40 hrs
Range 40 45 20 8
Mean annual salary $20,748 $14,855 $18,500 $19,755
Range 23,680 24,720 22,500 17,500

Mean annual salaries over six-month time spans up to two years fluctuated
between $15,000 and $20,000 over the 24-month period (see Table 3.10). Although
there was not an increase in mean annual salary, the range for both salaries and
hours/week decreased, suggesting that more participants were near the mean. After

two years. the number of participants who were successfully contacted decreased.

b4
£
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Table 3.11
1Employment Staius of CC Students
by Graduated or Left

Graduaied Left

# graduated =29 # left =20

# reached =20 # reached =9

response rate =69% response rate  =45%

Frequency Percentage Fregquency Percentage
Total Employed 18 90% 7 78%
Unemployed/Looking for Work ) 1 5 1 11
Unemployed/Not Looking for Work 1 5 1 11
Total Unemployed 2 10 2 22

lFollow-up was conducted in MayfJune '94 and January '9S and all participants who had graduated or left at that time were
included.

Table 3.12
1Salary Status of CC Students
by Graduated Or Left

“degree, making comparisons between the two groups unwarranted. Another

Graduated Left

# graduated =29 # left =20

# reached =20 # reached =9

response rate =69% response rate =45%

Hours/ Annual Hours/ Annual

Week Salary Week Salary
Mean 38.17 $20,343 42.75 $14,773
Median 40 18,950 40 16,820
Mode 40 30,000 40 17,500
Minimum 15 7,500 40 7,500
Maximum 40 30,840 60 17,500
Range 25 23,340 20 10,000

lFollow-up was conducted in May/Junc ‘94 and January '95 and all participants who had graduated or left at that time were
included.

Those who had left the University without a degree earned less than did those who
had graduated from the University, and those who had left the University had a lower
employment rate than did those who had graduated (see Table 3.11 and 3.12).

However, many more participants graduated from the University than left without a

limitation in analyzing these data is that some of the students contacted during one
time period may not have been reached at a different time period, but other students
who were not reached during the first time period were reached in the second time

period. Thus the groups being compared were not identjcal.

L N0
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e Foilow-up placement and retention data collection system in place for

use beyond grant period

Project staff collaborated with the Data and Information Services office to develop a
computerized program to gather retention data on particular stud-nts or groups of
students through AIS (a centralized database on University students). Project staff have
explored possible ways to continue follow-up beyond the grant period. Three avenues
have been explored: 1) continue to do annual surveys and follow-up calls through the DS
office; 2) ensure disability is represeated on the critical measures for U2000 (a major
University of Minnesota initiative); and 3) work with career development offices to
include disability on instruments they develop. Instruments and procedures have been
developed for annual follow up: an electronic follow-up form, a follow-up survey, and
procedures for analyzing and displaying the results gathered. The department's
evaluation work group will include follow-up in its evaluation plan. Project staff have
attended meetings on the critical measures for U2000. The principal investigator (who is
the director of the office) has ensured that disability issues are conmsidered in the
development of the U2000 measures. Finally, project staff have researched what other
departments at the University of Minnesota and at other colleges and universities are

doing in terms of follow up for disabled students.

Unpredicted Outcomes
The following are additional outcomes that were not predicted in the original

proposal but which the staff determined were important to measure:

o Increased knowledge among students with disabilities about rights

and responsibilities under the ADA

demon: incre aware 1 is -ug

surveys, By 1994, 77% to 100% of all respondents correctly answered 4 of the 8
knowledge questions. For 3 questions (noted by the superscript "3" on Table 3.13)
respondents had to choose multiple responses to be considered correct. The general
trend for these questions was improvement, although only 2 respondents selected all of
the correct answers to an item by the end of the grant period. For example, the item on
what are considered reasonable accommodations went from 16.7% choosing all the
correct responses to 45.7%. The item on factors determining whether a company is
required to make an accommodation went from 4.8% correct to 16.7% (see Table 3.13).

Compared to other legal questions. respondeni.. both at entry and on follow-up
surveys. demonstrated less awarcness of factors which determine whether a
company is required to make an accommodation. The question which asked about

e y .
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company factors required the selection of four correct options. Although
respondents selected each of the 3 out of 4 correct options at increasing rates over
the three years, only one of the correct options (number of employees) was selected
by a majority (55.6%) of respondents by 1994 (see Table 3.14).

More recent participants demonstrated a higher awarepess of legal issues at the
time they entered the program. More recent cohort groups chose correct responses to
knowledge items at a higher rate than cohort 1. For example, the highest percentage of
correct responses were demonstrated by cohort 3 for 6 of the 7 knowledge questions all
groups were asked at entry. Cohort 2 demonstrated a higher rate of correct responses
than cohort 1 for 6 of the 7 items (see Table 3.13). Cohort 3 also expressed less

uncertainty about their responses to knowledge items (see Table 3.15).

e Increase in awareness of disability disclosure options

As part of Career Connections services, project staff worked with students to
identify whether, when and how to disclose their disability to an employer

A majority of participants had disclosed their disability to an employer. The percent
who disclosed did not change by the 1994 foliow-up (see Table 3.16). Appropriate
disclosure greatly depends on how the disability affects the individual and what
accommodations may be required. It was therefore difficult to determine whether
reported disclosure behavior on the part of CC participants was appropriate or not.

Table 3.16
Disclosure to Employer

At Entry 1993 1994

n=8$5 n=33 n=35

Frequency Percentage Frequency Percentage Frequency Percentage

'Have you ever told your
employer you have a disability?

Yes 46 54.1 14 42.4 19 54.3
No 25 29.4 8 24.2 7 20
Disability visible - no choice 12 14.1 8 24.2 9 25.7
2N/A 6 7.1 4 12.1 2 5.7
Missing data (Blank) 1 1.2 0 - 1 2.8

IThe option “yes" and "disability visible - no choice” could be chosen at the same time
2(¢.g., have never been employed, have not been employed since becoming disavled)

8 ‘.l Career Connections 61




L8 L 8 (pajoiud 134 jo0u) £le S 91 £ uoyop CQ
009 6 Sl 09 6 9 | 0S¢t L 0t ¢ Woyod )
0°0¢§ 9 el 8'8¢ ol L1 w ou [ uoyo)d
679 (44 S€ v'6S 61 (4 €€ Tl 9¢ J1ed0133y
i Jnpayss qof 2quxa|d (2
S'L8 L 8 (pajjoaua 134 10u) 0'SL [ 91 £ uoyo)n
' 0038 (Al Sl L°98 £l Sl 0°'SS i1 14 T uoyo)
£'es8 ol [ 7'88 9 | L1 wall oy [ 1oyod
6C8 6¢ S€E §'L8 8¢ € 6°€9 4 9¢ 21880188y
juawdinba  sanudopy (q
0'SL 9 8 {poj1o3ud 194 jou) €€ S 91 £ 10Yyo)
. 0°09 6 Sl L 8 Sl 0'0ov 8 0t ¢ Moyop
L1y S z1 £'§¢ 9 L1 way ou | uoyod
: 1°LS 0z S¢E 8'¢cy vl 4 1'9¢ €1 9¢ 91882133y
: sati1jrqisuodsaq
: qof fo Surnpnusay (o
iopiaoid o1 prunbas 2aq
Aew 19Kojdwid ue Yoiym SUOIIEPOLLIWIODDER
9]qRUCSEal PIJIPISUOD 3Ie YDIYM
0°SL £ 14 . (pa[ro3ud 124 10u) L'Ly 6 61 £ MoyoD
- 0°SL 9 8 S'Sy S 11 S'Sy Sl £t ¢ 1oyop
£'e8 S 9 L'99 0l Sl S8y 91 te [ uoyo)p
8°LL vl 81 L'LS st 9¢ 'Ly ov S8 18802133y
Ljuo
uonounf qof sainspaw 151 a3 fI (q
0°001 v v (pafjoua 134 10u) L'EL A 61 £ MoyoDd
0°0¢ 14 8 Lee 8 11 L' 69 94 £e ¢ Woyo)
t't8 S 9 £'eL 11 Sl 9°¢t9 1¢ g€ 1 oyo)d
LTL €1 8l I'€EL 61 9¢ 7°89 .86 S8 21884188y
1523 ays uaal8 aup spupoyddo o fi (v
; 21591 € nok aa1d 1akojdwo ue Kew UIYM;
38IUIg  ‘baig w1 o1 agdmuda1ag baiyg u1aly ol adejuaslag baig way] 01
syuapuodsay sjudpuodsay sjuapuodsay
# # : #
vee6il €661 Anuyg vy suofisanQ

suopsand) jeda7 woll 2ldunp
p1'¢ 2Iq8L

IC

Aruitoxt provided by Eic:

E




Lo

‘sisAjeug 10j PaUIqUWOd 3G P[ROD

Iy

1 JRYl OS ‘JUdIdIp sem AdAins ARUD JUILMIS JO UOISI3A 1S3l 9y uo woall -y Joy Suipiom YL,

-uonsanb siyy yse jou pip wwnjy £Q HIALAI Kaaing 4y mojjo,

# ’ #

#

0°0S T v (ParIous 19K 100) VLY 6 61 ¢ uoyon . S
0°St (4 8 €86 L (A £ €t 11 €€ 7 +0yod ~
0°0¢% € 9 L9 L Sl 8t vl (4% 1 Woyo)
6'8¢€ L 8l 6 1S bl LT 117 veE 8 a1e82133y
suonviado &
102[fv pinom uolDPOWUOIID Yl MO (P
0001 14 4 (paf[oud 1L jou) 8'6Gl £ 61 g Moyon
- 0 8 ] 1 (A 781 9 £t T Moyop
0'0¢ € 9 0z € Sl £'9 (4 (4% 1 Woyo)
6°8€ L 81 8yl v Lz 1€l I V8 nedaddy
2215 Auvdwod wi2iQ (2
0°001 14 14 (pa[loaud 194 j0U) £'9C S 61 ¢ Moyop
S'Lt € 8 0¢s 9 (A € LT 6 EE T MoycH
0°'0¢ € 9 6'CS 6 Sl T 17 L [ 1 uoyon
9°6¢ ol 81 9°6S ! LT 0°St 1 v8 aiedaddy
saadoydwa fo aaquny (q
0°¢sL € 14 (pa[loaua 134 j0U) "1z ¥ el £ Hoyo)
(AN 1 8§ g'ee 14 Tl it L €€ ¢ Woyo)d
g'ee (4 9 L97 14 Sl 1°8C 6 ¢ 1 uoyodH
€€ 9 81 9°62 8 LT 8 €C 0¢ v 91282138y
sasanosas Jprouvuly (v
juonepowionds
ue oyew o) pannbas st Auedwod
® JOUlayMm QUILLIdAP SI0I0B) IBYM
0°SL 9 8 (pajoaud 334 30U) $'T9 01 91
£eL 11 ¢l 09 6 (9 0°0¢t 9 0¢
0'SL 6 (A 9°0L (A L1 won ou
138 45 9¢ cE 9°69 1T Tt L AR A% 91 9¢
h.~w~uxﬁh3=.~ Y:u S42pDa Yy «Y
sqvjuddisg baayg wai] 01 a8eviuadiag baiyg way[ o1 agmiusdiag baig RS
syuapuodsay sjuopuodsoy sjus, uodsay




(™
e

(0

9l 9 61 £'ee I £t £0¢ ol £t 81¢ Le 8 24ns jou ul
{WBY [BoIpau &
aaey 0} noA annbai 1akojdwa ue Aew udYM

S0l [4 61 v6¢t €l £t S'Le Ti it 1'ze L 12'] d4ns jou u, |
iAupiqestp e aaey noA ji uuoj uoneaijdde
ayy uo nok yse 13kojdwa ue ue)

11t 4 81 £'0€ o1 £€ 69 St 43 $'Te LT £8 aims jou u, |
(Anniqesip e aey nok J;
MIIAIDIUL 9Y) Ut nok sk 19Kojdwd ue ue)

"1z v 61 £'0€ o1 £€ v'8y St 1€ 6'v€E 62 £8 ans jou ui, |
JJomsue 0} 3aey nok op ‘Ajjiqesip
® 9ABY no4 J1 syse wioj uonedijdde ue jj

11z 1 91 Sy 6 (114 (way oN) 1°9¢ £ 9¢ a4ns jou w, |
iopiacid oy panmbar aq
Kew 1akojdwa ue YoIym sucepowioddr
9]QRUOSE3] PAIIPISUOD IME YIIYM |

8'9¢ L 61 9°LS 61 £t 6’9 Sl [42 88y Iy v8 auns jou w |
{UONEPOURLOddE Ue deuw 0} pasinbau st
Kuedwod e 15aym JUILLIINAP 10108 TBYM

ddwudary baryy w0} adgueale ‘bary  wal O} adueudieg baryg wiayf o) adeuonad baiyg u 0}
syuspuodsay syuopuodsay siuapuodsay] syuapuodsayf
# # # #
£ 3i040) 7 3oqo) 1 3104o) 2j830a83Y suoysanQ

suopsand) [eda] uo Ljureiradu()
SI't 2qBL

IC

Aruitoxt provided by Eic:

E




~

siSA[eug 10} PAUIGUIOD 3q 10U PINOD I JEYi OS JUISJJIP Sem AVAINS AQUI S JO UOISIIA ISIL) Y} UO WAL Sy 10} Suiplom a L,

£'s 1 61 1'tl 14 £E sl S €€ 811 o1 S8 a4ns jou ut (
éqo!

U} 0} [BNUASSD ST YIIYM Ysel & uuoprod

ued nok Ji noA yse Jakodwd ue ue)

e 14 61 (44 8 £ (R 44 8 tt S'€T 0t S8 uns jou w, |
1591 & noA 318 10£o0jduso ue Aew udaym

S0l [4 61 £'ee I 1313 £Le 6 1 %% 6°6¢ [A4 S8 ‘24ns you w |
‘31 UOHEUIILIISID Im

1kojdwa 1ok a3reyd ued no & “Aujiqesip
1ok Aq pasnes wajqoid soueusopad
® 10} noA paity sey 1940]duwid ok durdew)

FWeuaaied DAl wa[ 0} Jgquade baiyg way 0} Jdeusarsy baiyg wal] 0} 38U d. ‘basg walf 0}
syuspuodsay syuopuodsay syuopuodsay syuspuodsay
# # # #
£ 1oqo) 7 1oyo) 1 J0yo) 31882183y suopsand

IC

Full Tt Provided by ERIC.

E




ALl | - | fisc] heir _disabili 5iff . ]
frequent choice was during an interview. At entry, 28% of the participants indicated
they disclosed during an interview. By the 1994 follow up, 54% of the respondents
noted they had disciosed during an interview (see Table 3.17). The appropriateness of
this change in disclosure behavior is difficult to determine. If persons with
disabilities choose to disclose a disability, they must also consider the timing of the
disclosure. They may disclose on the job application, before the interview, during the
interview, at the point of job offer, when performance is affected, or never. In
determining whether to disclose in the interview, people with disabilities must
consider whether the disability is visible and whether they will require
accommodations in the interview or on the job.

Table 3.17
Time of Disclosure to Employer

At Entry 1993 1994

n=53 n=18 n=22

Frequency Percentage  Frequency Percentage  Frequency Percentage

!When did you tell your employer?

Written application 7 13.2 3 16.7 4 18.2
Interview 15 28.3 10 55.6 12 54.5
Soon after hired 7 13.2 1 5.6 4 18.2
After proven myself S 9.4 3 16.7 1 4.5
When it affected my performance 8 15.1 2 11.1 2 9.1
Other 13 24.5 2 11.1 2 9.1
2N/A 3 5.7 0 - 0 -
Missing data (Blank) 33 38.4 15 45.5 14 38.9

!More than one option could be chosen
2(e.g., have never been employed, have not been employed since becoming disabled)

w wait
disclose their disability, even though they anticipated using that strategy in the
future. At entry 15% of the students reported waiting to disclose. On both follow-up
surveys around 10% of the respondents noted that they had waited until their
performance was affected to disclose their disability (see Table 3.17).
In order to evaluate outcomes concerning students’ awareness of disclosure
outcomes, staff would nezsd to compare students’ answers with other variables, such

ud
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as whether the disability was visible and whether the disability would require

accommodations on the job. Career Connections did collect such data and has

identified disclosure as a research question requiring further analysis of the data.
Two students interviewed indicated that they gave more thought to disclosure now

than before participating in Career Connections.

1 had never really thought about it before. I think at the time I started Career
Connections, 1 was getting to the point where I was kind of proud of the fact
that 1 had a learning disability. And before I didn't accept it as well. So I didn't
have any problem with telling people I had one, but I always heard people
talking about that, "Well you know you don't have to disclose.” And I just never
had thought that would even be an issue, but now I think about it, and 1 try to
j’udge people. . .I try to see what they're like, and if they are the type of person
that wouldn't like the fact 1 had a learning disability, well then I wouldn't

bring it up. Because I don't think it affects me in certain situations.

I'm less willing to disclose now. . .I went to one of the luncheons that you had
that was business people plus students [disability networking luncheon] . . .the
person who was at our table who had been in business a long time said, "Don't
do it." And I had really not been thinking that disclosure was a bad idea. And

now I'm willing to be much more cautious about it.

e Increase in awareness of accommodation optio.s

Because the survey question regarding accommodations was changed part way
through the project, different data are available for earlier participants than for
later participants. One question was similar enough that the results could be
combined: whether the student had ever asked an employer for an accommodation. At
entry, 26% had asked for an accommodation. By 1994, 42% had asked (see Table 3.18).

y4
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Table 3.18
Requested Accommodaticns

At Entry 1993 1994
Number of respondents to question n=68 n=12 n=19
Frequency Percentage Frequency Percentage Frequency Percentage

Asked your employer for an
accommodation?

Yes (checked) 18 26.5 5 41.7 8 42.1

No (not checked) 43 67.2 6 50.0 10 52.6

IN/A 7 10.3 1 8.3 1 5.3
2Missing data (Blank) 18 20.9 21 63.6 17 47.2

(e.g., have never been employed, have not been employed since becoming disabled)
2Did not respond to the question

Based on available responses from the later group, 53% had arranged
compensatory strategies on their own at entry and on the 1994 s:rvey 42% indicated
they had arranged them on their own. (See Table 3.19). The fact that, after the
intervention, students were more likely to ask employers for accommodations than to
arrange them on their own, is difficult to interpret. It may indicate that students are

now more aware of their right to accommodations and are therefore more likely to

request them.

Table 3.19
Self-Arranged Accommodations

. At Entry 1993 1994

Number of respondents to gquestion n=79 n=12 n=19

Frequency Percentage  Frequency Percentage  Frequency Percentage

Arranged your own accommodation?

Yes (checked) 10 52.6 6 50.0 8 42.1
No (not checked) 8 42.1 5 41.7 10 52.6
IN/A 1 5.3 1 8.3 1 5.3
2Missing data (Blank) 18 48.6 21 63.6 17 47.2
3Not asked this question 49 --- ce- .-

l(c.g., have never been employed, have not been employed since hecoming disabled)
2Did not respond to the question

3The first version of pre-survey did not ask this question.

A
JJ
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Table 3.20 provides examples of accommodations students requested and Table 3.2l
provides examples of accommodations students self arranged.

e Qutcomes of student mentorship experience

Thirty-four students participated in the Career Connections Mentoring Program.
Of these, 19 completed follow-up surveys. Students were asked, "As a result of my
participation in the mentoring program, I . . . (check all that apply)." They reported
the following:
e 12 feel more confident in pursuing their career goals;

have built professional networks in their field;

applied for internships;

6
2
e 2 applied for jobs;
1 applied for graduate school;
1 disclosed the disability to an employer;
1 decided not to enter the fieldﬁ
1 became a mentor; and
1

narrowed his career choice.

Summary
The following outcomes were achieved and documented for campus professional
participants in Career Connections: ‘

« Increase in the amount of interagency communication, particularly with
University Counseling and Consulting Services, the College of Liberal Arts Career
Development Office, Student Employment, the Office of Student Financial Aid, and
the Alumni Association.

o Personal changes made by more than 70% of the professional staff involved in
the project, including increased awareness, sensitivity, improved counseling
skills and knowledge of legal issues.

o Significant increase in the number of specific accessibility practices and policies
implemented by campus units.

o Tangible strategies to make change within units, including staff training,
gaining administrative support, and acquiring resources.

e Increase in awareness of abililies and needs of disabled students by community
mentors, including feeling more comfortable working with people with

disabilities, and learning more about current needs of university students.

Lol
.Ln_)U
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The following outcomes were achieved and documented for students participating
Career Connections:

Increase in the number of students using campus career services from 24% at
entry to 61% at follow-up.

100% positive evaluations by internship supervisors of students participating in
internship courses.

More than half of students made changes in their educational and/or career plans
as a result of participating in Career Connections.

88% of students were employed six to twelve months after they had left or
Zraduated from the University.

Students demonstrated increased knowledge about the ADA and decreased
uncertainty about legal questions.

As a result of a mentorship experience, 63% felt more confident in pursuing their
career goals and 30% built professional networks in their field.

Greater awareness of disclosure and accommodation options was reported by
students.

Increase in number of studenmts who disclosed their disability during the
interview (28% at eniry, 54% at follow-up).

Increase in number of students who requested accommodations in the workplace
(26% at entry, 42% at follow-up).
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PERCEIVED VALUE OF THE PROJECT:
SUMMARY OF EVALUATIONS BY PARTICIPANTS

Students' Perceptions
Student Perceptions from Surveys
This section summarizes evaluations of Career Connections completed by CC
students in the annual follow-up survey.

£ servj i testi
interpretation. (Some testing was part of intake process.) Many students also reported
they used job search assistance and mentor services. The least used services included
employer forums and internships (see Table 4.01). When Career Connections began,
project staff had anticipated providing services to students which would help them
reach already-established career goals. What project staff had not anticipated was
that, even though most students had selected a major, many of them had not
identified a career goal. To address this need, project staff administered traditional
career assessments to identify students' interests, skills and values. Students also
received assistance in arranging informational interviews and job shadowing

experiences to assist them in identifying career options.

Table 4.01
Career Connections Service Use
1993 1994
4 # % # # %

Respondents Used Used Respondents Used Used
CC Program Services
Career Counscling 31 29 93.5 34 28 82.4
Testing and Interpretation 30 24 80.0 33 27 81.8
Job Search Assistance 33 14 42.4 35 13 37.1
Mentorship 32 14 43.8 35 15 42.9
Employer Forums 2 10 31.3 (no item)
Internship 32 8 25.0 33 7 24.2

Most respondents gave high marks to the CC services they had used. The majority

of respondents rated most services as excellent or very good (career counseling,
internship, mentorship and employer forums). Testing/interpretation and job
search assistance received mostly good/fair ratings from respondents on the 1994
survey. It should be noted that assessment was a required component in the program
until later in the grant period (see Table 4.02)

joed
oo
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Table 4.02
Career Connections Service Ratings

1993 1994
Rated services excellent
or_very good Frequency Percentage Frequency Percentage

CC Program Services
Career Counseling 19 65.5 18 64.3
Internship 5 62.5 4 50.0
Mentorship 8 57.1 8 53.3
Job Search Assistance 8 57.1 5 38.5
lEmployer Forums 5 50.0 - -
Assessment & Interpretation 8 33.3 11 40.7
IThis service was not provided in Year 3

Very few students offered suggestions for additional services. Two students

suggested topics for workshops: time management skills and resume writing. One

respondent forwarded career planning materials they had received from a
community college.

Stud P . : M . Evaluati
Thirty-four students participated in the Career Connections mentoring program
from 1991-1994. Participants were asked to complete a program evaluation which
identified their perspectives on the quality and usefulness of the mentoring
program. Sixteen students completed the program evaluation. Of these, 9 rated the
quality of the Career Connections iientoring program as good; 2 rated it very good
and 5 rated it as excellent. As to the usefulness of the mentoring program, 6 rated it as
good; 3 rated it as very good and 5 rated it as excellent.
Stud p . ¢ I .
The following sections highlight findings from interviews conducted in 1993 at

the end of year two. (See 'Appendix A for details on how interviewees were chosen.)

Students mentioned all components of Career Connections as helpful and
emphasized the support and responsiveness of staff. Students were very positive and
complimentary about their CC experience. Interviewees talked about different
aspects of Career Connections when asked to describe what was most helpful.
Although different respondents mentioned different services, all components were
mentioned.

When I went for help I always got thoughtful feedback. And when it
was clear that 1 wasn't able to make any decisions right then, we decided

Career Connections 68
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to put it off a little bit. So I didn't get generic advice, I got advice that
was tailored to me, and I thought that was helpful.

The mentorship was the highlight of my whole undergraduate career.
They were particularly helpful in hunting down a mentor for me. They

also supported me in my job search because I contacted them before 1
got my student job.

Student Perceptions from Survey and Focus . y and Focus Groups of Nop-Users

Students registered with Disability Services but not participating in Career
Connections were sent a survey and asked to participate in a focus group discussion.
Of the 21 students who responded to the Career Connections' survey, 6 had heard of
the service through brochures and student newsletters. Time constraints, concern
about stigma, and the availability of other career services on campus were cited by
students as reasons that students with disabilities may not access Career Connections.
These reasons were reiterated in the focus groups. Also, a recurring theme in the
focus groups was disability-related stigma. A student with a psychiatric disability
commented, "I am frustrated because I don't get the encouragement. 1 hear more,
'you can't do it, you're not going to make it'." A student with a hidden disability
reported, "I think because, you know, it's not a physical, they can't see it, makes a big
difference. I don't want them to know. If I go and ask them I think, do I have to look a
certain way for them to actually believe me?"

In referring to the services available through Career Connections, one student
stated, "Well, 1 didn't see how it would be able to help me, I guess." It became apparent
that Career Connections needed to diminish some students’ perceptions that career

services in general are not helpful or do not meet students' specific needs.

Professional Perceptions

Professional Perceptions from Workshop Evaluations

Evaluations of 22 workshops and conference presentations were compiled for
the first two years of the project. Evaluations were not administered in year three
because most presentations in year three were upon invitation by a group or
department rather than sponsored by the project. Results were categorized as to
audience type (campus employer, campus staff, conference participant, community
employer). Results from 1991-92 were compiled separately from 1993 because a
different scale was used each year. Overall, results were very positive. For example,

ERIC U
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Table 4.03
1991-1992 Workshop & Conference Presentation

Number of evaluations completed: 339

To what extent will you be able to utilize the
information for the workshop in your workplace?
Campus Employers
Campus Staff
Conference Participants

How would you evaluate the materials used in
the workshop?

Campus Employers

Campus Staff

Conference Participants

How would you rate the overall facilitation
of the workshop?

Campus Employers

Campus Staff

Conference Participants

Table 4.04
1992-1993 Workshop & Conference Presentation

Number of evaluations completed: 133

The session was presented effectively
Campus Employers
Campus Staff
Conference Participants
Community Employers

The information can be applied in my work setting
Campus Employers
Campus Staff
Conference Participants
Community Employers

The handouts printed were helpful
Campus Employers
Campus Staff
Conference Participants
Community Employers

Evaluations

Sufficiently or

Very Sufficiently

79%
79%
100%

Effective or
Very Effective
100%

92%

100%

Effective or
Very Effective
94%

96%
100%

Evsluations

Agree or
Strongly Agree
96%
99%
99%
94%

Agree or
Strongly Agree
73%
93%
78%
97%

Agree or
Strongly Agree
87%
98%
95%
97%

when asked whether information provided in the workshops or presentations could

be applied in their work settings, between 73%-97% agreed or strongly agreed. When

asked how they would rate the overall facilitation of the workshop, 95% to 100% rated

idd
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it effective or very effective. Summary tables of evaluation results are shown in
Tables 4.03 and 4.04. See Appendix B for complete resuits.

Professional P . ; Surv

resp ir involv with
influenced both unit and personal change. Respondents were asked about the extent
to which they felt the unit and personal changes they described were the result of
their involvement with CC services. Over half of the respondents indicated that unit

or personal change was "very much" or "quite a bit" the result of CC services (see
Table 4.05).

Table 4.05
Extent Change Attributed to Career Connections

Very Much Quite a Bit Some Not at All

n(%) n(%) n(%) n(%)

Unit Changes Attributed to CC Involvement:

Core Group n=16 6(38) 5(31) 2(12) 3(19)

Others n=37 8(22) 11(30) 11(30) 7(19)
Personal Changes Attributed to CC
Involvement:

Core Group n=20 6(30) 6(30) 5(25) 3(15)

Others n=41 8(20) 16(39) 14(34) 3 M
Pr i ] view

D compo iv

attributes as program strengths. Interview respondents echoed and went beyond

1993 survey findings when discussing program strengths. Identified strengths
included three structural components and four effectiveness attributes. Structural
components included: work with employers and faculty; educational workshops and
information; and direct work with students. Effectiveness attributes included: clear
sense of purpose, comprehensive/multi-faceted approach, and skilled staff and
quality management.

Structural Components

I think you're doing a superb job on working with employers and the
faculty on trying to broach sensitivity of the issues of students with
disabilities. 1 personally feel that these have long gone unnoticed. And I
think you're bringing an awareness and sensitivity to the whole

University and particularly to employers.

-~ \ Y :
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I think two things stand out for me. One thing is the overview of the
implications of legislation, both with respect to personnel and service
practice. The other thing 1 think [Career Connections] does especially

well is give voice, give occasion for voice, to folk among us with
disabilities.

Highly individualized work with the students really is exceptional. And I
see it as a hybrid of, you know, what can take place and what people
think takes place, and you know, kind of what doesn’t take place. I see it
as meeting a lot of needs and filling in a lot of gaps. And really coming

across with . . . real sound service for a population that is obviously

under-served.

Effectiveness Attributes

I think there is a very clear sense of purpose on the part of the staff
and a communication of that purpose. I think it provides a
comprehensive plan for the development of potential career
opportunities for students with disabilities. I think it is very strong to
include, to have an advisory board, and to include representatives from,

not only, University but also from the community. I think that there

has been a very careful plan to involve the input of that advisory
committee. I think those meetings are conducted in a very organized,

efficient manner. Their purpose and expected outcome is always clear.

Future Needs
- 'v

Most students felt changes were needed in campus services. Over half of the
student respondents described changes they felt should be made in campus services.
In most cases, respondents focused their comments on changes needed in academic
departments. Suggested improvements for employment and career services were also
mentioned. Suggested academic changes included: improved departmental and
faculty awareness and responsiveness to needs of students with disabilities,
particularly learning disabilities; and, quality of student advising and counseling.
Suggestions for improvements in employment and career services included:

increased knowledge and awareness of hidden disabilities; services available for

1.
Q .L'J /
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freshmen and sophomores; and, improved access to CC services for St. Paul campus
students.

Academic Improvements

It's going to take a lot more time than a couple years . . . people don't
change their minds by laws. So there's a lot of perceptions of disabilities
as being favoritism, if they're not obvious to the person then they can't
be real . . . So it's more the environment of learning. They don't really
respect different ways of learning . . . The University as a whole system,

in and of itself, is neglecting the fact that everybody learns in different
ways. '

Employment/Career Services Improvements

I think they should be educated more on . . . disability issues. I went to
the Career Development Office, 1 wouldn't really tell them I had a
learning disability, because it doesn't really apply to a lot of the things
they do, so I wouldn't even bring it up. I mean, for my learning
disability, I can't even explain what it is, and if somebody were able to,
my mentor helped me pinpoint, I mean I didn't understand the big
words that they described me with, so she kind of explained it to me
better. But if someone were to ask me in the Career Development Office,
"How does your disability affect what you do?" I really don't know. I just
know how it affects me daily, you know, making decisions and that sort
of thing. So maybe, if they were more educated on what a learning
disability was, or other disabilities, it would help them understand the
student.

I like the idea of Career Connections. But, I think it should start earlier
in the college years. Like maybe use it in conjunction with freshman

and college testing.

_N -- i P iv
Professi identifi chal
order to more effectively support and involve students with disabilitics, The most
perplexing challenge raised by respondents focused on increasing the capacity of

staff to deal with hidden disabilities and psychiatric disorders.

(A
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The area where our office might like a little bit more is in dealing with
individuals with psychiatric disorders and just emotional disabilities

trying to come back to school . . . We are seeing an awful lot of students
come in who are on medications for various kinds of disorders. And a lot
of times when I'm working with those students, I'm wondering if there

isn't a better way to go about trying to help them do what they need to
do.

Seven additional challenges were discussed:

1) outreach to and collaborative work with other student services units;
2) need for clear referral policies;

3) aggressive strategies to address access and accommodation deficits;
4) involvement of students with disabilities on advisory committees;

5) understanding scope and intensity of student needs;

6) alumni involvement; and,

7) moving beyond physical access and accommodation issues.

Summary

Student evaluations of Career Connections were generally very positive. The
highly individualized support was especially valued.

Professional staff also evaluated the project highly. Aspects of the model noted as
particularly strong included the work with employers and faculty, the workshops,
and the direct services to students. The project was described as having a clear sense
of purpose, a comprehensive approach, and quality management.

Much remains to be done, however. Students indicated that faculty responsiveness
to the needs of students with disabilities is still an issue, as is the quality of student
advising and counseling. Students also cited needs for improvement in career and
employment services, including increased understanding of hidden disabilities and
more services available for freshmen and sophomores.

Interestingly, professional staff also identified- understanding of hidden
disabilities as a continuing need. Other issues identified by professional staff
included increased collaboration among units, involvement of students on advisory

committees, and addressing the wide range of access and accommodation needs.
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MODEL-BUILDING AND RECOMMENDATIONS FOR REPLICATION

This section will provide comments on the model that was developed — what

worked, what didn't work, and how it might be replicated elsewhere.

Student Services

Project staff discovered very quickly that there was a great need for career
services to students. Students were not as far along in their career development as
had been expected and the program was re-shaped to include career exploration
activities. Although students enrolled in Career Connections exhibited a great need
for career services, participation in CC activities was lower than expected. Students
recognized that they needed to work on their career development, but academics,
jobs, disability management, and family demands took priority. The setting in which
the project took place no doubt affected participation. The fact that the University is
largely a commuter campus affected the level of involvement on campus. Being
primarily a research university, the campus environment was not conducive to
promoting career development and employment issues.

Early in the project, staff were concerned that they would not recruit enough
students to participate, so they accepted a few students who were not really ready for
the program. In the long run, this was not a wise decision because staff had to spend
disproportionate amounts of time with these students providing services that were
not the focus of Career Connections. To ensure that future selections were
appropriate, staff prepared more detailed written guidelines describing student
readiness for Career Connections to guide them in the selection process (see
Appendix L).

Group activities sponsored by Career Connections, such as employer forums
and job search workshops, were not well attended. Students showed greater.
participation in the mentorship program and individual career counseling. They
seemed to need a per:onal conmnection to be drawn into Career Connections activities.
Project staff adjusted by offering individualized job search and career exploration
activities, such as assistance with informational interviewing and job shal~wing.

The mentorship experiences developed into a particularly successful ~-ogram
and was cited by some participants as the most important experience in their college
education. Joint training with mentors and students and careful pairing of mentors
with students were two factors leading to its success. By the fourth year, all mentors

were working professionals with disabilities. Luring the first year of the program,
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some students did not follow through with their mentors. Thus in year two an
orientation was added to clearly explain the expectations of the mentorship
experience before students signed up to have a mentor. This orientation resulted in a
more committed group of students participating in the program.

The issue of commitment also played a role in the development of the job
search assistance program. Early in the program, staff found themselves working
harder than the students to find job leads. A decision was made that staff would only
work as hard for a student as the student worked for him or herself. Staff delineated
their role as not one to place students, but rather, to assist students in placing
themselves. Thus students needed to play an active role in obtaining job leads.

Students who made the commitment to actively participate in Career
Connections found the experience to be very helpful, and, in the majority of cases,
pivoial in determining their career direction. CC participants who graduated from or

left the University enjoyed a 'much higher employment rate than graduates with
disabilities in other studies.

Staff Services

Project staff recruited campus staff to participate in Career Connections by
tapping into the Career Network, an informal group of about 400 campus staff
interested in students' career development. During the first two yearé, these groups
were targeted for CC-sponsored workshops. These ini‘ial workshops generated a great
deal of interest and resulted in numerous invitations to collaborate with other units
to co-sponsor additional workshops. The initial broad-based workshops also provided
visibility for Career Connections to the University community. Project staff had
originally planned to provide ‘raining to 400 campus professionals. Instead, more
than 1,800 campus professionals were reached.

As a result, it was impossible to provide to such a large group the amount of
follow-up technical assistance that had originally been planned. Capitalizing on the
interest generated by the ADA, project staff sacrificed depth for breadth and selected
a few key units on which to focus their follow-up technical assistance

The initial overview workshops provided a foundation on which project staff
built for the next two years, offering follow-up workshops and specific topics
identified by participants and responding to invitations to make presentations geared
for specific units. The biggest problem in conducting follow up was staff turnover.
In addition to staff changes due to restructuring in a number of departments, some of

the staff who received the initial training were graduate students.
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The project was also broad-based in its selection of an advisory committee.
Perhaps because the commitiece offered a rare opportunity for employers and
campus/community professionals to network with each other, project staff had no
difficulty recruiting advisory committee members, and most continued to serve on
the committee throughout the grant period. The most effective format for meetings
was to spend the majority of the time in small groups discussing issues the project
was facing and having the committee provide suggestions as to how to address those
issues.

It became evident that it would be very desirable to build a cohesive team of
campus professionals to move forward the CC agenda, Several small working groups
were formed to work on specific issues, including the Section 504 task force, the ADA
and U committee, and the committee that planned the job fair and diversity activities
each year.

Written interagency agreements —:ere much more difficult to achieve than
project staff had imagined. Staff turnover was the major culprit in slowing progress
toward signed agreements. Project staff found that the process of working on the
agreement was more important than the product. Usually, items included on the
agreement were implemented long before the agreement was signed. It may be that
written interagency agreements are too static to be meaningful in institutions
experiencing such rapid change. Fluid collaborative relationships may be the best

alternative to written agreements, with perhaps a document on-line describing the

current working agreement.

Employer Involvement

Project staff had no difficulty finding employers willing to work with CC
students. Many more employers volunteered than could be tapped to serve as mentors
and to provide informational interviews and job shadowing experiences. However, it
was sometimes difficult to match employers to students’ interests. A large number of
interested employers were from large companies, cspecially insurance companies. At
the same time, a majority of the CC students were interested in the social services and
education. Ironically, the most difficult mentor to find was for a student who was
interested in secondary teaching.

Contrary to the original plan, project staff did little work directly with
employers and internship supervisors regarding individual students. This was
partially due to students’ concern about being identified as disabled by virtue of

participation in Career Connections. If project staff worked with an employer, there
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was no way to avoid disclosing that the student had a disability. The lack of employer
contact was also due to the project staff's decision to lay the responsibility of getting
a job on the student. Without direct involvement in placement, contact with the
employer later on was less likely.

Dissemination

Perhaps Career Connections' greatest contribution to the field was through its
conference presentations and publications. The original proposal indicated that
Career Connections -would submit proposals to present at 5 conferences over the life
of the project. Career Connections presented at 35 conferences, reaching over 1,600
individuals. The number of organizations which requested consultations and printed
information attests to the need for more information accessible to practitioners.
Through consultations, CC staff assisted other institutions in writing proposals and
implementing similar projects. Through the training manuals developed, Career
Connections provided resources for others to replicate the campus professional and
mentorship training. The bibliographies, now in ERIC, and the journal articles
spread the influence even wider. Disability Services will continue to offer these
publications at cost.

In its conference presentations and publications, Career Connections made a
deliberate effort to reach not only disability service providers .but also career
professionals. However, in choosing to focus dissemination efforts on campus
professionals, Career Connections did not reach a wider employer audience. There
was not time to target and reach conventions and publications read by human
resource professionals and other employer groups. This is one reason the University

wrote the proposal for Careers On-Line, which has a much stronger employer focus

than Career Connections.

Activities That Were Not Part of the Original Proposal

Project staff seized opportunities to enhance their effectiveness, even though
the activities were not part of the original objectives of the project. For example, in
the first year, staff initiated a 3-day conference on the ADA and obtained the
sponsorship of 12 other campus units and a small grant from the Community Building
Project on campus. It turned out to be a very effective way to kick off the first year of
the project.

Staff also responded to feedback from workshop participants about factors that
might improve the project’s effectiveness. For example, when evaluations indicated
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that participants appreciated hearing directly from people with disabilities, students
with disabilities were hired and trained to co-facilitate workshops with project staff.
Training materials for the student trainers are included i{n the Putting Ability to
Work training manual developed by the project.

Another unplanned collaborative venture was the co-sponsorship of the
College of Liberal Arts’ (CLA) job fair. Career Connections had participated in a

forum on workplace diversity sponsored by Cargill, where project staff met staff

from the University’s Martin Luther King Program. The director of this program

invited project staff and staff from the CLA Career Development Office to discuss ways
to engage employers with students of color and students with disabilities. This led to
an annual co-sponsorship of the CLA job fair, with an emphasis on diversity.

Many dissemination activities were not planned in the original proposal. For
example, materials developed by Career Connections (e.g., newsletter, job
accommodation handbook) were put on-line and are available to anyome with Gopher
or World Wide Web access. An e-mail address has also been established as an
information and referral service. Also, staff were invited to co-facilitate workshops
with an OSERS-funded project at the University of Wisconsin at Madison. Staff also
initiated a collaborative effort with an OSERS-funded project at the University of
Massachusetts at Amherst to co-edit two annotated bibliographies.

Project staff placed a high value on integrating project activities into
departmental operations. Aspects of the project were changed so that integration
could be better achieved. For example, students are expected to take the initiative in
setting up appointments with their DS counselors. The CC model of determining in the
program plan how many times the student would meet with his or her counselor did
not fit with the existing model and was dropped. On the other hand, some aspects of
the project that staff had hoped to integrate into existing services, weie not
integrated. For example, the original proposal had envisioned DS counselors serving
as case managers regarding students’ career development. This proved to be
unrealistic. Instead, project staff served students’ career development needs and
regular DS staff served their academic needs. Staff did consult with each other
concerning individual student issues.

The disability networking luncheons are another example of an activity that
was not in the original proposal. When the employer forums did not yield adequate
student participation, project staff, in consultation with the Disabled Student Cultural

Center, developed and implemented the idea of luncheons to encourage networking
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among students and working professionals with disabilities. These events were better
attended than the forums.

Program Evaluation

Career Connections invested a great deal of time and effort on evaluation.
Project staff worked collaboratively with an external evaluator to design the
evaluation methods and instruments. The evaluation required more time than was
perhaps warranted because of the number of objectives in the proposal and the
difficulty of measuring some of the predicted outcomes. Staff collected more data than
could be handled efficiently with the resources available. However, this was not
predicted at the beginning and original data were not entered into a statistical
package until later, when staff realized the data could not be handled manually.
Because of the large numbers of campus professionals who participated in one way
or another, it was impossible to follow their progress as intensively as originally
planned. .

In terms of students, it was very difficult ‘to obtain follow-up data. The staff
compensated by combining data collected via survey and phone follow up.
Employment outcomes were difficult to analyze because there were so many variables
to consider (e.g., determining how to classify participants who were part-time
students and working full-time; considering the two groups of students — those who
had graduated and those who had left; looking at employment outcomes at different
points in time). )

Student outcomes that were difficult to evaluate were those regarding
disclosure to employers and use of accommodations. Evaluating whether students
were now selecting more appropriate options in these areas would require looking at
the individual student’s disability, functional limitations, and the job setting.
Although these data were available, staff did not have the resources to analyze them.

It was impossible to collect baseline data in some areas (e.g. counselor contacts
regarding career issues), because the existing database at the beginning of the
project did not include the area. A complete database used in common with the
Disability Services unit was not complete until halfway through the project.
However, the project had a long term impact on the department by fostering the
development of the database — including records in the database that were not even
recorded before the project. These influences remained after the grant funding
ended.
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The evaluation included activities that were not originally proposed. For
example, when project staff found that participation in Career Connections was lower
than the demonstrated need, staff carried out surveys and focus group interviews
with students who were registered with Disability Services but were not using Career
Connections. Staff gained valuable information from that process, not only for its
own project, but also for the department as a whole.

Summary

The Career Connections model, then, underwent several changes to adapt to
the population served and to circumstances during the period of the project. The
basic goals for the project, however, remained intact and continue to drive the
ongoing program. Career Connections exists to provide unique disability-related
career services to students with disabilities that are not available in collegiate
offices. However, the long-term goal is to train career services staff so that any
collegiate or campus-wide career office would be able to provide appropriate career
services to students with disabilities. Career Connections also exists to educate campus
staff and community employers about the benefits of hiring people with disabilities
and about the letter and the spirit of the ADA. Finally Career Connections exists to
build collaborative relationships between Disability Services and
career/employment-related services on campus and in the community.

Students and staff have pointed to areas that continue to need improvement,
including more education for both faculty and staff about hidden disabilities, career
services for freshmen and sophomores, and better collaboration among units. The
U.S. Department of Education grant made it possible to articulate and formulate the
University's approach to disability and career development. The University has made

a commitment to continue to advance the career potential of students with
disabilities.

Recommendations
Based on the experiences in implementing and evaluating Career Connections, the
following recommendations are made to other institutions considering replication of
the model:
¢ Target students as early in their education as possible. If the project is at the
postsecondary level, include activities for first and second-year students as well as

upper-level students.
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« Do not assume anything about the level of students’ career development. Make
objectives flexible enough that they can be adapted to suit the needs of the
participants.

o Include a campaign to influence the academic community so that they will
acknowledge the importance of career development and encourage students to
participate in career development activities.

« Serve only students whom project staff believe are ready for the program. On
the other hand, if the majority of students are not ready for the program,
consider whether it’s the program that needs to be changed.

« Obtain students’ commitment to participate and to respond to requests for follow-
up information before enrolling them in the program.

« When collecting data on students, avoid exam times and the week before exams.
« Review other follow-up studies so that instruments are designed to include
important aspects of the data (for example, it is not adequate to ask the student
whether they have left the University and then to assume that he or she is no
longer a student if the answer is yes; the student may be attending school

elsewhere).

e In dcsigniﬂg the project, consider how it will be integrated into existing
programs and services.

« Take advantage of unforeseen opportunities if they fulfill the mission of the
project, even if they don’t fulfill the design of the project.

o Identify a small group of eight to ten key contacts on campus and form a

strategic planning team.

o Identify career areas student participants are interested in and target
employers in those areas.

+ Think beyond one’s own campus and consider how the experiences of this
project might benefit a national audience. Seek ways to broaden impact to the
larger community.

« Analyze evaluation data on an ongoing basis so that project decisions are based
on current evaluation results.

« When designing the project, select the number of objectives that can be
achieved and measured with the resources available. Also consider how the
objectives will be measured at that time, not after the proposal is funded.
 Begin planning for continuation at the time of project design. Make sure that
how the project will be continued after grant funding guides decisions
throughout the grant period.
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Considerations in Replicating the Career Connections Model

The Career Connections model has been described in brief in the Introduction
and in detail in the Activities and Accomplishments section of this report.
Institutions considering replication of this model or parts of the model will need to
consider the resources available. Career Connections received $362,334 in federal
funds over three years. In addition, the University contributed $210,103 in cash and
in-kind support, not counting office space, computer and office equipment, and
accounting services. Career Connections also obtained several small grants
(approximately $5,000) from University and community sources.

Other aspects to consider when determining replicability include the size and
type of institution. The University is a large, commuter, research university with a
large Disability Services office. The size and scope of the project was no doubt
influenced by its context.

Staff who served on the Career Connections project can be reached by
contacting Disability Services at the University of Minnesota. Questions can be
directed to the following persons:

Training/technical assistance: Susan Aase, Assistant Director
- Student career services: Donna Johnson, Career Services Coordinator

General questions about the project: Betty Aune, Associate .Director

Disability Services, University of Minnesota
12 Johnston Hall, 101 Pleasant St. SE
Minneapolis, MN 55455
612-626-9658
careers@disserv.stu.umn.edu
http://www.disserv.stu.umn.edu/TC/Grants/COL/
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APPENDIX A:
EVALUATION METHODS

Overview

Project staff used a variety of tools %0 maintain recbrds of activities, to measure
outcomes, and to determine participants’ perceptions of the value of the project.
Paper files and an electronic database were used to record activities of project
participants. Students and campus staff were surveyed at the beginning of their
involvement with Career Connections and annually thereafter. These surveys
measured changes in knowledge, attitudes, and behavior, and also provided
participants an opportunity to evaluate Career Connections services. A series of in-
depth interviews were conducted with students and professionals during the summer
of 1993, as part of the second year evaluation. The purpose of these interviews was to
understand participants' opinions about the program and to expand on information
available from annual surveys. A purposeful sampling strategy was used to select
participants for interviews. All interviews were tape recorded and transcribed for
analysis. A full report of interview findings is contained in the year two evaluation

report, which is available from Disability Services, University of Minnesota.

Data on Professional Staff

Data were collected on two groups. The core group consisted of those staff
participants who attended the overview workshops held during the first year of the
project. Staff were able to collect pre-intervention and follow-up data on this group,
which consisted of 90 staff from 49 departments. The second group is referred to as
“other campus professionals,” representing 51 departments. On this group, v.auch
consisted of 83 campus professionals who participated in second and third year
project activities, staff collected annual follow-up data. Data collected on campus staff
from coordinate campuses of the University and professionals from the community
who participated in these events were not included in the sample, as project staff
were interested in studying a distinct group which they could impact in a number of
ways on campus. Additional campus professionals participated in later Career
Connections events, but were not included in the data pool because project staff
would not have been able to follow them for a long enough time perio'd to gather
follow-up data.
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Consultation Notes

A record was kept of consultations made with Univcrsity staff or with
professionals from other organizations. In addition to notes on the consultation, the
database included information on the person’s title, organization, and unit. This

section of the database is also described under Objective 5.2 in the Accomplishments
section.

Surveys.

Faculty, professional staff and graduate student staff who had contact with Career
Connections were surveyed on an annual basis to obtain their assessment of Career
Connections services and to learn what, if any, initiatives were undertaken in
departments or units to improve accessibility. The survey also measured changes in
their knowledge of the ADA and the amount and iype of consultation they sought
regarding disability issues. Surveys were mailed to two groups of professional
participants. The core group completed pre-involvement surveys as well as annual
follow-up surveys. Other campus professionals were mailed the annual follow-up

surveys during spring quarter (see Appendix C for copies of the survey). Table Al
indicates the response rate for professional surveys.

Table Al
Professional Survey Response Rate
Core Group Other Professionals _
% %
Number Number Response Number Number Response
Surveyed Returned Rate Surveyed Returned Rate
Response Rates:

Pre-CC Involvement 90 85 94.4 --- “--
Spring 1993 Survey 54 42 77.8 83 67 80.7
Spring 1994 Survey 47 25 53.2 64 43 67.1

Interviews

Ten interviews with staff were conducted in July of 1993. The individuals were
selected for interviews based on their participation in multiple CC program activities
as well as on their professional roles. Eight of the interviewees were associated with
student support services. Two individuals were selected due to their broad view of
Univercity activities and their role on the Career Connections advisery committee.

The primary purpose of the 15-45 minute interviews was to explore how
respondents descsibed the program, and the results of their participation, when

given the opportunity to discuss their experience.
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CC staff developed an evaluation form used at workshops and conference
presentations. In year one, a 4-point Likert scale was used. This was changed to a 5-
point scale in year two. The form also included open-ended questions. See Appendix C

for a sample copy of the evaluation forms.

Data on Students
Students were grouped into cohort 1, 2, or 3 based on entry date. Cohort 1 included
students who =ntered Career Connections during fall quarter 1991 or winter quarter
1992. Cohort 2 students entered Career Connections in the spring, summer, or fall of
1992 and winter 1993. Cohort 3 included students who entered since spring quarter of
1993 through winter of 1994.

Assessment Instruments

Cohort participants took three commercial assessment instruments, which are
described in the Introduction to this report. Technical information about the
instruments is summarized below. Citations for the instruments are found at the end
of this Appendix.

The Career Decision Scale was used to identify students' level of career indecision.
Several studies examined the underlying structure of this instrument including a
factor analysis of Indecision Scale items with a sample of 837 college students. Test-
retest correlations for total Career Decision Scale yielded a correlation of .70.

The Career Development Inventory College and University Form was used to
identify career maturity. A sample of 1,345 community college and four-year college
students (including students from the University of Minnesota) completed the
instrument and data from the sample were used to create norms for each of the eight
scales. Measures of internal consistency for the combined scales range from .79 to .88
with a median of .86. The measurement has been validated for content and construct
validity.

The Adult form of the Coopersmith Self-Esteem Inventory was administered to 226
college students. The mean age of students was 21.5 years with a standard deviation of
3.5 and a range of 16 to 34 years. Measures of internal consistency for college
students using the adult form indicated coefficients of .80 for males and .82 for
females. The measurement has been tested for construct, concurrent, predictive,

convergent and divergent validity. Reliabilities ranged from .78 to .85.
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Surveys

Information about student practices and perspectives ,was obtained from an
enroliment survey and annual follow-up surveys (Spring 1993 and 1994) mailed to all
CC participants and from interviews of a cross section of CC participants.

Modified follow-up surveys were mailed to all CC students who had left or
graduated from the university. Table A3 shows the effective response rates of

different groups to both entry and follow-up surveys. For copies of the surveys, see
Appendix C.

Table A2
Student Survey Response Rate

Aggregate Cobhort 1 Cohort 2 Cohort 3

In(rr) n(rr) n(rr) n(rr)
Student Status
Entry 86(92.5) 33(89.2) 34(94.4) 19(95.0)
1993 Follow-up 27(59.0) 15(53.6) 12(46.2) .-
1994 Follow-up 18(51.4) 6(42.9) 8(57.1) 4(57.1)
Alumni Status
1993 Follow-up 6(54.5) 2(33.3) 4(80.0) .-
1994 Follow-up 18(48.6) 7(50.0) 7(41.2) 4(50.0)
Student/Alumni
Combined
Entry 86(91.5) 33(89.2) 34(94.4) 19(95.0)
1993 Follow-up 33(50.8) 17(50.0) 16(51.6) _.-
1994 Follow-up 36(50.0) 13(50.0) 15(48.4) 8(53.3)

Irr = response rate

Basic frequencies were calculated and open-ended responses summarized for all

items. The analysis focused on identifying response trends to closed-ended items.

Interviews

Sixteen interviews were conducted with students in July of 1993. Students were
selected for interviews based on the extent of their involvement in the program and
entry date. Low-involvement students (n=5) participated in diagnostic testing and
interpretation only. Medium- and high-involvement students (n=11) were selected
based on the number of different program services they used in addition to testing.

The primary pu.pose of the interviews was to explore how students assessed their
Career Connections experience. The 20-45 minute interviews were taped, in most

cases, and transcribed for analysis.
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Applicati . . .

Data collected in the Career Connections application was entered into an
electronic database. Information included use' of job accommodations, previous work
and/or volunteer experience, and long-range career goals. Students were already
registered with Disability Services before entrance to Career Connections; that
registration (entered into the same database) included demographic information. See
Appendix C for copies of the application and registration forms.

Demographic Information

Project staff accessed the AIS (Automated Informition System) for all University
students to obtain demographic information about Career Connections students.
Information about their disability was available on their Disability Services’

registration form which was in the electronic database.

Program Plans and Program Plan Updates

Career Connections participants were asked to select services which fit their
career needs. Mentoring, internship assistance, and a three-course career
development sequence were some of the items offered. Once students had selected
services, project staff entered the selection into the database. Career Connections also
used paper copies of program plans which allowed students to keep a hard copy of the
plan for future reference. Project participants had the opportunity to update their
program plans on a yearly basis. See Appendix C for a copy of the program plan.

Case Notes and Record of Contacts with Students

Project staff kept case notes on each contact with project participants. These case
notes allowed project staff to have a greater understanding of student needs and to
track their progress in meeting their goals. The case notes were used in the
evaluation process as a contextual framework for interpretation of other data
collected, as a validation of other data collected, and to fill in the gaps when pieces of
data were missing.

Follow-up Forms

Project staff developed follow-up forms to track student progress in CC activities.
Project staff attempted to contact all project participants by telephone each January
and June to track student progress in terms of program participation, employment,
and job retention. Data collected from these phone calls were entered into the .
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database. Information tracked on the follow-up forms included participation in: a)
the career development courses; b) mentoring program; c) internships; d) part-time
jobs through Student Employment; ¢) employer forums; (f) student development

activities; g) career fairs; and h) post-graduate employment. See Appendix C for a
copy of the follow-up form.

Data on Employers/Mentors
Employers were invited to campus in a variety of ways — through employer
forums, career fairs, mentorships, and networking luncheons. Data were not
collected on employers, except those who served as mentors, because staff were not

able to follow the same group of employers over the life of the project.

Surveys.

Mentors — professionals from the University and business communities —
completed program evaluations at the end of each year's mentoring program to
identify its quality and usefulness. Program evaluations were mailed to mentors at
the end of each mentoring program. (See Appendix C) Of the 10 mentors who
participated in 1992, 8 (.80) completed program evaluations; of the 22 who
participated in 1993, 7 (.32) completed the program evaluation; and of the 12 who
participated in 1994, 7 (.58) mentors completed the program evaluation.

Surveys were also sent to all mentors who participated in the program from 1992-
1994. These surveys were designed to identify the components of successful
mentoring partnerships and will be used for further research. Of the 34 mentors who
participated in the program, 22 (.65) completed surveys.

Analysis of Data
An external evaluator was employed to analyze the results of surveys and
interviews. She provided tables and narrative reports of her analysis, which have

been incorporated into this report.

Analysis of employment outcome data was conducted by a graduate research
assistant. As similar questions were asked on the survey and the phone follow-ups,
results were combined to increase the number of students repfescntéd. Phone follow-
up results were combined from June of '94 and January of '95. The survey was
conducted in May '94. No students were reported on twice. See Appendix B for
examples of tables developed (Tables B7 through BS8). Procedures used to compile

employment outcomes are summarized below.
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» Contracted with Data and Reporting Services to generate student status and
graduation information on CC students.

e Created an Excel table of participants who had graduated/left. Included in the
table previous college, date of last enrollment from the University, and date of
graduation.

e Used color to indicate which of those students who were contacied during last
follow-up were students, leavers, or graduates.

e Created a chart in Excel of those contacted who were employed versus not
employed, number of hours worked, and annual salary. Indicated
response rates for those leavers/graduates who were successfully
contacted versus those who were not.

» Separated the students into two groups — leavers and graduates — and created

- charts for each group.

After determining the resuits from follow-up of the leavers and graduates, the
results of the entire group were broken down based on number of months since the
students had left the University.

o Using the database, created a list of all CC students who had been contacted,
along with dates of contact.

o Created an Excel table fer each contact period that included date graduated or
left the university, date of contact with each student, and time since leaving or
graduating from the university.

e Created a list of names and months for six-month time periods since
departure.

e Created an employment table in Excel for each six month interval.

e Used previous tables to gather information on employment.

e Used student files to validate results and supply information on whether

the student was looking or not looking for employment.

Storage and Reportiag of Data
The following methods were used to store, analyze, and report on project activities
and outcomes.

Electropic Database
An electronic database was used to store most of the information described above.
Originally the database was developed using Filemaker Pro software. As the database

Q A. Evaluation Methods
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continued to be expanded for many uses in the department, a switch was made to
Fourth Dimension (4D), a more complex program which could handle more data.
Every person in the database could be assigned one or more flags. In this way
staff could keep track of mailing lists, attendees at events, employers interested in
participating in Career Connections activities, and members of the advisory
committee.
The database was shared with Disability Services staff, so project staff were able to

view activity with students and professionals conducted by all members of the DS
staff.

Year Two Report

A formative report was written at the end of year two, based on interviews and
pre- and follow-up surveys of students and campus professionals. Information from
that report has been updated and included in this final report.

Quarterly Reports

Project staff prepared monthly reports in year one and quarterly reports in years
two through four, summarizing project activities. These were submitted to the
principal investigator, the vice president for Student Affairs, and to the program
officer. They provided a record of activities that were not documented in the

electronic database and therefore offered additional information for the final report.

Appli

Disability Services was not required to submit a continuation application for year

two funding, but.the application for year three funding was updated and forms the
basis of the Accomplishments section of this report.

D . ¢ Di - A ctiviti

The materials developed by the project provide documentation of many of the
dissemination activities and are enclosed with the copy of this report to the program
officer. Training activities are documented in Appendix B, Table B6. Other readers of
the report may obtain copies of the materials from the Disability Services office for
the cost of printing and postage. See the order form in Appendix F.

All of the materials were reviewed in some way. The two training manuals,
“Putting Ability to Work,” and “The Mentoring Experience,” were field-tested

nationally (see review forms in Appendix C). Results of the field test were used in

g A. Evaluation Methods
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revision of the materials before dissemination. Manuscripts for journal publication
were peer reviewed. Some are now published and others are still under review. See
the list of papers and their status at the time of printing of this report in Appendix F.
Other materials, such as the Job Accommodation Handbook, the annotated
bibliographies, and the annual newsletter, were reviewed by the dissemination
editor, a consultant to the staff.

Surveys and Focus Groups of Non-participating Disabled Students

In year three, Career Connections mailed out 350 surveys to students who were
registered’ with Disability Services but had not used Career Connections services. The
purpose was to determine why they had not chosen to participate and ‘how Career
Connections might make their services more attractive to students. Students were
asked on the survey if they would be willing to participate in a focus group to discuss
these issues. Of the 21 students who responded to the survey, 12 indicated an interest
in participating in focus groups. Career Connections led three focus groups with 21
studenis participating. (These focus groups were held in conjunction with Careers
On-Line, another OSERS-funded project of Disability Services). A total of 700 surveys
were sent to nonparticipating students; 350 students whose last names started with A-
L received the Careers On-Line survey and 350 whose names started with M-Z

received the Career Connections survey. Twenty students responded to the Careers

On-Line survey. Of these, 14 reported that they would be interested in participating
in a focus group. Participants were not identified by ethnicity, year in school or

academic major. They were randomly selected from Disability Services' data base as
individuals who had used Disability Services within the past two years, but had not

used Career Connections or Careers On-Line services.

Limitations of the Career Connections Evaluation

Several limitations should be noted in terms of the data collected and analyzed.

1. Not all participants (students and staff) were reached at follow-up, so
comparison with data at entry does not involve identical groups.

2. The 'm' for students is small, especially when the data are divided according to
cohort groups.

3. There is no control group, so changes observed cannot be attributed with
certainty to the intervention.

4. Some data sets are incomplete. because staff were not able to obtain all

information desired (e.g., attendance was not taken at career fairs).

A. Evaluation Methods
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5. The electronic database was developed and staff were trained in its use during
the project. Some errors were found in the way staff entered data. These were
corrected to the extent possible.

Assessment Instruments
Coopersmith, S. (1981). Self-Esteem Inventories. Palo Alto, CA: Consulting Psychologist
Press. '

Osipow, S.H., Camey, C.G., Winer, J., Yanico, B., & Koschier, M. (1976). The Career
Decision Scale (3rd ed.). Odessa, FL: Psychological Assessment Resources.

Super, D.E., Osborne, W.L., Walsh, D.J., Brown, S.D., & Niles, S.G. (1992). Developmental
career assessments and counseling: The C-DAC model. Journal of Counseling and
Development, 71, 74-75.
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APPENDIX B:

Tables and Figures
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UNIVERSITY OF MINNESOTA

Career Connections, Disabilities Services

Session Title : Putting Ability to Work : Employing People with Disabilities
Date : March, 11,1992; May 20, 1992 and July 29, 1992.

1991-92 Campus Employer Workshop Evaluation

Number of participants of workshop : 75
Number of evaluation form received : 33 (44%)

Mean O 1 2 3 4

Blank Didnotmet Somewhat Met Exozeded
1. To what extent have your goals or 3.21 - - 9% 61 % 30 %
expectations been met in the workshop?

Blank Notatall Somewhat Sufficently  Very
2. To what extent will you be able to utilize 3.12 - - 2% 46 % 3%
the information from the workshop in
your work place?

Blank Ineffective Somewhat  Effective Very

Effective Effective
3. How would you evaluate the materials used 3.45 - - - 54 % 46%
in the workshop? '
Blank Ineffective Somewhat  Effective Very
Effective Effective
4. How would you rate the overall 338 3% - 3% 54 % 40 %

facilitation of the workshop?

5. What was the most useful part of the workshop? *

“‘
~

F MC * some participants gave more than one opinion.




more information on Affirmative Action and Equal Opportunity

more students presenting

more than one break (e.g.., break between videos and presentation)
more time on diversity (race, sex, religion) in the workforce

longer time on communicating across cultures

opportunity to interact with other participants in @ more structured way
role playing

scheduled breaks

separate the workshop into two sessions covering different aspects of diversity
slower pace

small group discussion

to address diversity as @ whole

wcrmer/friendlier atmosphere

ERIC * some participants gave more than one opinion. ; '/




6. What was the most effective part of the workshop? *

Blank

7. What was the least useful part of the workshop? *

N=
Not Applicable
Blank

8. What suggestions do you have for improving the workshop? *
Blank N =

be specific in promotional materials on the topic covered
different chairs

larger context of diversity

less distraction (entering, noisy door and floor)

less information presenting given the time constraint
less time for ADA

longer workshop

more in depth discussion

Q » .. ts than inion ;/J
EMC some participants gave more one opinion.




UNIVERSITY OF MINNESOTA

Career Connections, Disabilities Services

Session Title : Putting Ability to Work : Career Development & Disability
Date : December9 & 12,1991 and February 11, 1992.

1991-92 Campus Staff Workshop Evaluation

Nur.ver of participants of workshop : 100
Number of evaluation form received : 87 (87%)

Mean 0 1 2 3 4
Blank Didnotmet Somewhat Met Exceeded
1. To what extent have your goals or 3.19 - 1% 4% % 3%
expectations been met in the workshop?
Blank Notatall Somewhat Sufficiently  Very
2. To what extent will you be able to utilize 319 1% 1% 19 % 40 % 39 %
the information from the workshcp in
your work place?
Blank Ineffective Somewhat  Effective Very
Effective Effective
3. How would you evaluate the materials used  3.34 - - 8% 49 % 43 %
in the workshop?
Blank Ineffective Mt Effective Ef\fl:c?i've
4. How would you rate the overall 3.44 - - 4% 9% 47 %s

facilitation of the workshop?

ERIC ifg




UNIVERSITY OF MINNESOTA

Career Connections, Disabilities Services

Session Title : Midwest College Placement Association
Date : September 2, 1992.

1991- 92 Conference Evaluation

Number of participants of workshop : 20
Number of evaluation form received : 13 (65%)

Mean 0 1 2 3 4
Blank Didnotmet Somewhat Met Exceeded
1. To what extent have your goals or 3.77 - - - 3% 77 %
expectations been met in the workshop?
Blank Notatall Somewhat Sufficiently  Very
2. To what extent will you be able to utilize 377 - - - 3% 77 %
the information from the workshop in
your work place?
Blank Ineffective Somewhat  Effective Very
Effective Effective
3. How would you evaluate the materials used  4.00 - - - - 100 %
in the workshop?
Blank Ineffective Somewhat  Effective Very
Effective Effective
4. How would you rate the overall 4.00 - - - - 100 %

facilitation of the workshop?

g
A dd




UNIVERSITY OF MINNESOTA

.Career Connections, Disabilities Services

Session Title : Disability in the Workplace
Date : October 22, 1992 and November 24, 1992.

1992-93 Campus Employer Workshop Evaluation

Number of participants of workshop : 75
Number of evaluation form received : 42 (56%)

NA SO D U A SA
Mean O 1 2 3 4 5
1. The session was presented effectively. 460 4% - - - 38% 58%
2. The information can be applied in my work 402 - - - 23% 48% 25%
setting.
3. The handouts provided were helpful. 422 - - - 9% 56% 31%
4. The audio/visual aids were effective. 442 - 2% - 8% 32% 54%

NA = Not Applicable; SD = Strongly Disagree; D = Disagree; U = Uncertain; A = Agree; SA = Strongly Agree

i'do




Session Title
Session Title
Session Title

Date

UNIVERSITY OF MINNESOTA
Career Connections, Disabilities Services

z : Expanding Career Options for Students with Disabilities
ate :

November 24, 1992.

: Implementing the ADA
Date :

December 16, 1992.

: Learning Disabilities & Psychiatric Disabilities: Insights into Hidden Disabilities
Date :
Session Title :
Date :
Session Title :

January 26, 1993.

Accessibility for People with Disabilities

February 17, 1993.

Counseling and Acvising Students with Disabilities

: April 27, 1993.
Session Title :
Date :

The American with Disability Act: Responsibilities of Student Affairs Units
June 4, 1993.

1992-93 Campus Staff Workshop Evaluation

Nuwnber of participants of workshop : 271
Number of evaluation form received : 156 (58%)

NA SO D U A SA

Mean 0 1 2 3 4 5
1. The session was presented efcectively. 455 - - - 1% 43% 56%
2. Theirformation can be applied in my work setting.  4.33 - - - 6% 44% 49%
3. The handouts provided were helpful. 45 1% - - 1% 41% 57%
4. Theaudio/visual aids were effoctive. 434 1% 1% - 2% 56% 40%

NA = Not Applicable; SD = Strongly Disagree; ~ D =Disagree; U= Uncertain; A =Agree; SA =Strongly Agree

T

A L4

* come particivants gave more than one ovinion.




Session Title :

Date
Session Title

Date
Session Title

Number of participants of workshep : 332

UNIVERSITY OF MINNESOTA

Career Connections, Disabilities Services

The Benefits of Mentoring in Career Development

: October 10, 1992, March 12,1993.
5 : Enhancing the Career Potential of College Students with Learning Disabilities
ate :
Session Title :
Date :
Session Title :
Date :
Session Title :
: March 23, 1993.

: Diversity in Educational & Work Settings: Understanding Disability
Date :

November 6, 1992
Career Development for Students with Disabilities: A Three-Course Sequence
March 12, 1993.

Disability in the Workplace: An Inside View

March 12, 1993.

Rights of Students with Disabilities & Responsibilities of Student Affairs Professionals

June 16 1993.

1992-93 Conference Evaluation

Number of evaluation form received : 108 (35%)
NR NA SD D U A SA
Mean . 0 1 2 3 4 5
. The session was presented effectively. 458 - - 1% - - 38% 61%
. gtgnixgom\ationcanbeapplied in my work 4.15 ) 3% - 1% 18% 43% 35%
. The handouts provided were helpful. 456 - - - - 5% 34% 61%
. The audio/visual aids were effective. 440 1% 2% - 2% 3% 47% 45%
NR = No Response; NA = Not Applicable;
SD = Strongly Disagree; D = Disagree; U = Uncertain; A = Agree; SA = Strongly Agree
173

* some particivants gave more than one ovinion.




UNIVERSITY OF MINNESOTA

Career Connections, Martin Luther King Program, and the Office of Equal
Opportunity and Affirmative Action

Session Title : Hiring a Diverse Workforce
Date : February 11, 1993.

1992-93 Community Employer Workshop Evaluation

Number of participants of workshop : 60
Number of evaluation form received : 33 (55%)

NA SO D U A SA
Mean 0 1 2 3 4 5

1. The session was presented effectively. 410 - - - 6% 79% 15%

2. The information can be applied in my work 439 - - - 3 5 4
setting.

3. The handouts provided were helpful. 430 - - - 3 64 33

4. The audio/visual aids were effective. 461 - - - - 39 61

NA = Not Applicable; SD = Strongly Disagree; D = Disagree; U = Uncertain; A = Agree; SA = Strongly Agree

idd




APPENDIX C:

Data Collection Instruments
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Student Data
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Application for C . .
Include copy of OSD registration form plus the following information:

Name OSD Counselor

Date expecting to complete undergraduate degree:

Plans after graduation: graduate school (MA,FPhD) employment
if employment, type of work will be seeking
Long range career/occupational goal
Number credits earned Course completion ratio GPA
Work experience (past employment).
Position Organization Dates No. of Hrs

Volunteer work (where, when, what):

Previous career counseling or assessment: (Where, when, what)

Is internshin required or recommended for your major?

What job accommodations have you used in past positions, or do you anticipate needing?

What accommodations will you need for the career inventory?

Physically accessible

Adapted administration (Specify below):




UNIVERSITY

Disability Services
OF MINNESOTA Registration Form
Student LD. SSN DSID Dats Created Date Modified
First Name Last Name
Demographic Information
e ——————— e ———————— I
‘Curmu Address Current Phone
City State Zip Code
Permanent Address Permanent Phone
IMale [C Female
Gender Date of Birth Disability Services Counselor

Functional Impairment

Secondary Functional Impairment

Third Functiona! Impairment

Disability
OYes CNo
Ethnic Background Disability Verified Verification Date
OvYes ONo OYes TNo
Referral Source Signed Cert Agreement - Entered AIS
Educational Information
High School Grad Daze GED Date
Previous Colleges Previous Degrees
College U Status
Advisor Majo: UofM Entrance Date
DRS Information
OYes ONo OYes ONo
DRS Client DRS Status DRS Office OSD Referall 1o DRS
DRS Counselor DRS Counselor Phone

* Y
Cl
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UNIVERSITY | Disability Services
OF MINNESOTA Registration Form

M

Employment & School Credit Information

Employer Employu Phone

Employer Position Hours/Week Current Credit Load

Care:r Connections Information

A —
t— ———————————————————————

ZYes TOONo OYes OONo
Referred to CC Date of CC Program Plan CC Student
Self Assessment

___————_————_—_—_——__—=

Services/Accommodations which have been used or provided in the past:

Services/Accommodations which are currently needed:

Perceived Strengths:

Perceived Barriers:

Comments:




UNIVERSITY OF MINNESOTA
Office for Students with Disabilities

Career Connections: Program Plan

Student Name: Entry Date:
Address:

City, State, Zip: Phone: _( )
OSD Counselor: Phone(s):
Student's Career-Related Issues an¢ Concerns: CODE ( ) ( ) ( )

Overall Participation Goal (Describe in measurable terms):

Specific Steps to Reach Goal (These steps may include things other than activities offered through Career Connections,
i.c., meeting with an advisor, conducting informatical interviews. Add timeline in which these will be completes)):

Special Considerations: (i.e., disability - related issues, transportation, preferred work location.)

Services Available. Rank services that student chooses to participate in order of importance. (If two items
are of equal importance, rank them equally.)
Start Date Expected D(.Z:mpleﬂon
L

Career Development Course Sequence
Career Planning Course
Job Seeking & Keeping Skills Course
Intemnship Course
Internship Experience _(see_next page)
Mentorship Experience (see_next page)
Fart-time Job through Student Employment
Participate in Employer Lunches
Placement Assistance  (see next page)

, —1  lam interested in being informed about: Career Fairs, Workshops & Self-development Activities.
\‘ w
E RIC The student will contact his/her counselor A tines per quarter.

IToxt Provided by ERI
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Missing Information and Follow Up: (Information that the Counselor needs to know or gather in order to completean

appropriate plan with student.)

Internship Experience

Type of Internship: ) Paid 3 Unpaid T No Preference
Preferred Site: 1 Corporation ] Non-profit 3 Government
Length of Internship:

Disclose Disability to Internship Site Supervisor: [ Yes 3 No

Mentorship Experience

Field or Specialty:
Special Considerations:

Number of times would like to meet with mentor:

Placement Goal

Type of Placement: :
Anticipated Salary Range: Prefesrred Location:
Major Transferrable Skills:_

Disclose Disability to Placement Personnel (college office, PWI): C Yes 3 No
Disclose Disability to Potential Employer: 1 Yes 3 No

Disability Disclosure. If disability is disclosed, what wording should be used?

O  Student's Signature OSD Counselor's Signature

’ + sV ProgPin/PgMir/pg2/Novii




UNIVERSITY OF MINNESOTA
Career Connections: Student Survey

We'd like you to complete this survey when you start and finish your involvement with Career Connections.
Your responses will be kept strictly confidential, and reported in summary form only.

1. BACKGROUND INFORMATION

1. In which U of M college are/were you enrolled? What major?

2. Whatis your disability?

O visual [ hearing [ head injury O3 learning disability
[ speech {3 chronic illness [ mobility/coordination [] other.

3. Which best describes your academic status? (check one)

3 sophomore O extension
[ junior O graduate student
[ senior [ other (explain)

O have graduated

II. DISCLOSURE AND ACCOMMODATIONS

5. Have you ever told your employer you have a disability?
CJ YES

O NO
[ My disability is visible, so I don’t have a choice
O I'have never veen employed

6. If YES, when did you tell your employer?
[ On my written application
(3 At the interview
3 Soon after I was hired
O After I had proven myself

OJ 1 waited until the disability affected my performance (or became a concern)
CJ Other

7. When do you plan to disclose your disability next time you get a job?
[ On my written application
I At the interview
3 Soon after I am hired
[ After I have proven myself
O When my disability affects my performance (or becomes a concern)
2 My disability is visible s0 1 will not have the choice

CJ 1 would never disclose my disability to an employer under any circumstances
OJ Other

®

Have you ever asked for an accommodation on the job? (e.g., reader, adaptive equipment)
YES J NO [ I have never had a job

9. If YES, please list the main accommodations you have requésted.

10. Do you expect to ask for accommodations in future jobs? (] YES {J NO [ Depends on Situation

11. If YES, what are the main accommodations you expect to need?

Q

i




II.LEGAL ISSUES
Please indicate what you believe the Americans with Disabilities Act guidelines are for the following situations:
When You Are Applying For A Job:

12. Can an employer ask you in the interview if you have a disability ?
O YES O NO J I'mnotsure

13. Can an employer ask you on the application form if you have a disability ?
C Yes [J NO 3 1‘mnotsure

14. If an l:aj)plication form asks if you have a disability, do you have to answer?
YES 0 No CJ 1‘mnot sure

15. Can an employer ask you if you can perform a task which is essential to the job?
J YES O N O I‘mnotsure

16. When may an employer give you a test? (check all that apply)
03I 1f all applicants are given the test [ Never
(3 If the test measures job functions only 3 I'mnotsure
3 If the test is given only to the finalisis

17. When may an employer require you to have a medical exam? (check all that apply)
[ Before you are offered the job (3 Nover
3 After you are offered the job, but no reason is given 8O I'mnot sure
(3 After you are offered the job and there is a reason for a physical

When You Are Working On A Job:

18. Which of the following are considered reasonable accommorations which an employer may be required to provide ?
(check all that apply)

[ Restructuring of job responsibilities

(3 Adaptive Equipment

(3 Flexible job schedule

[ Readers and interpreters

0J None

3 I'mnot sure

19. What factors determine whether a company is required to make an accommodation? (check all that apply)
CJ Financial resources of the company
O Number of employees
3 Overall size of the company
O How the accommeodation would affect operations
3 I'mnot sure

20. Imagine that your employer has fired you for a performance problem caused by your disability. You can charge your
employer with discrimination if: (check all that apply)

[J You had disclosed your disability and had requested an accommodation which was refused

3 You had not disclosed your disability and had not requested an accommodation

CJ I'mnotsure




"IV. CAMPUS SERVICES

Finally, we'd like to know which services you have used on campus and how satisfied you were with their services.

21. Have you used a Career Planning/Placement office? [} YES O No
22. If YES, which one?

[  Fraser Hall O Humphrey Center

CJ Eddy Hall O Lind Hall

T Other (name location)

23. Which services have you used in the Career Planning / Placement office?

{3 On campus interviews (3 Interest testing
O Workshops O Job listings
CJ Individual counseling (approximately times) [ Career fair
CJ Resources in the center O Other (explain)

24. Which campus extracurricular activities have you participated in?
CJ Intramural sports
I Political group
[J Academic group
3J Social activities
[ Other

3 Did not participate
25. Have you had a position of leadership in any of the above activities? [ YES O NO
26. If YES, what was/is it?

27. How would you rate the quality of the services you have received from the following U of M departments?

Didn't Use Very Poor Poor Fair Good Very Good Excellent

Student Employment 0 1 2 3 4 5 6

Career Planning/Placement 0 1 2 3 4 5 6

Office for Students with 0 1 2 3 4 5 6
Disabilities

28. How much do you think your attending the U of M has helped you make gains or progress in the following areas?

Very Little Some Quite a bit Very Much
Vocational tzaning - acquiring knowledge
and skills applicable to a career? 1 2 3 4
Developing leadership skills? 1 2 3 4
Understanding yourself - your abilities 1 2 3 4

interests, and personality?

4

£
Thanks for helping us improve a?ss' and career opportunities for people with disabilities!

Q

il
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UNIVERSITY OF MINNESOTA
Career Connections, Disability Services

1994 STUDENT FOLLOW-UP SURVEY

Campus Services
We'd like to know which services you have used on campus and how satisfied you were with those services.

Have you used a Career Planning/Placement office?
—— Yes  Please comment
—— No Please comment

If yes, which one?
— 345 Fraser Hall (CLA Career Development Office) ——= Humphrey Center (Carlson Placement Office)
—— Eddy Hall (Career Resource Center)
= Other (name location)

How would you rate the quality of the services you have received from the follbwing U of M departments?
Please also comment on the services.

Didn'tUse VeryPoor Poor Fair Good Very Good Excellent

Student Employment 0 1 2 3 4 5 6
Comments

Career Planning/Placement 0 1 2 3 4 5 6
Comments

Disability Services 0 1 2 3 4 5 6
Comments

1. Evaluation of Career Connections

. . vSwroas¥®
How would you rate the usefulness of the following services that you &35 8 B §' I
have received from Career Connections? Also please comment on what 5oy Q=
you liked or didn't about the service. c & § 3
g -

Interpretation of Career Development Inventory (CDD

and Career Decision Scale (CDS) 01 2 3 4 5 6

Comment '

Career Counseling with Career Connections staff 01 2 3 4 5 6

Comment

Mentorship experience ¢ 1 2 3 4 5 6

Comment

Internship experience 01 2 3 4 5 6

Comment

Job Search assistance (PWI, HRD], or Career Connections staff) 01 2 3 4 5 6

Comment

5. s there anything that Career Connections could do to improve the program (i.e. what additional services would

be helpful, how should services be changed, etc.)?

2ol




6. How effective has Career Connections staff been in providing accommodations
which you have requested for Career Connections-sponsored activities? 0 1 2 3 4 5 6

III. Disclosure and Accommodations

7. Have you ever told your employer you have a disability?
— Yes
c—=No
—— My disability is visible, so it was apparent to the employer
3 Not applicable (e.g.  have never been employed, I have not been employed since becoming disabled)

8. If yes, when did you tell the employer? (Please leave blank if you have never disclosed)
—— On my written application
— At the interview
= Soon after ] was hired _
— After I had proven myself
—— I waited until the disability affected my performance (or became a concern)
—— Other

9.  Please list compensatory strategies or accommodations (e.g. adaptive equipment, large print) you have used on
the job. Indicate whether you asked your employer, whether the employer provided it, or whether you arranged
fo- it on your own. Two examples have been done.

Asked Employer Arranged

Cc.npensatory Strategy or Accommodation Employer Provided on Own
Reader twice a week X X —_
—Keepacalendar _ - X

IV. Legal Issues

Please indicate what you believe the Americans with Disabilities Act's guidelines are for the following situations:
When You Are Applying For A Job:

10. Can an employer ask you in the interview if you have a disability ?
> Yes — No —=—3 I‘mnotsure

11.  Cananemployer ask you on the application form if you have a disability ?
— Yes — No —= I‘mnot sure

12. Ifan application form asks if you have a disability, do you have to answer?
== Yes — No —3 I ‘mnot sure

13. Cananemployer ask you if you can perform a task which is essential to the job?
— Yes — No — I‘mnot sure

14.  When may an employer give you a test? (check all that apply)
—= If all applicants are given the test —— Never
== If the test measures job fur “tions only —=3I'mnot sure
= If the test is given only to L.e finalists

15. When may an employer require you to have a medical exam? (check all that apply)
—— Before you are offered the job — Never
— After you are offered the job, but no reason is given t=aI'm not sure
== After you are offered the job and there is a reason given for a physical

PRV




When You Are Working On A Job:

16. Which of the following are considered reasonable accommodations which an employer may be required to
provide? (check all that apply)
— Restructuring of job responsibilities
= Adaptive Equipment
1 Flexible job schedule
=== Readers and interpreters
— None
= I'm not sure

17. What factors determine whether a company is required to make an accommodation? (check all that apply)
— Financial resources of the company
= Number of employees
=2 Overall size of the company
— How the accommodation would affect operations
= I'm nwt sure

V. Background Information

18. In which U of M college are/were you enrolled? What major?
Please put your most recent college and major.

19. What is your disability?

— Visual c— Hearing —> Head Injury — Learning Disability
— Speech = Chronic liness = Mobility/Coordination—— Other (specify)
20. Which best describes your academic status? (check one)
=3 Sophomore =3 Extension
3 Junior 3 Graduate Student
C—3 Senior = Other (expiain)

0 Have Graduated

21. Think back to winter quarter of 1993 when you started Career Connections.
Which of the following best describes your employment status at that time?

— Unemployed —1 Worked in non-paying internship for hours/week
T— Worked in a paying position for numbser of hours per week
T Worked as a volunteer for ____ hours per week

22.  Which of the following best describes your employment status now? :
—— Unemployed 1 Working in non-paying internship for ___ hours/week
= Working in a paying position for_____ number of hours per week
—— Working as a volunteer for __ hours per week

23.  Following spring quarter 1994, will you be graduating or leaving the University?
— Yes — No

24.  If yes, have you accepted a job offer for work that will start after you leave the University?
— Yes —> No

25.  Are you currently looking for employment?
—= Yes —=No

Thank you for your time and cooperation, your comments are very important to us.
Please return this survey by May 6 in the enclosed postage paid envelope to:

Career Connections, Disability Services, University of Minnesota,
EK‘[‘C 12 Johnston Hall, 101 Pleasant St. S.E., Minneapolis, MN 55455

192




UNIVERSITY OF MINNESOTA
Career Connections, Disability Services

1994 ALUMNI SURVEY

I.  Campus Services
We'd like to know which services you used while on campus and how satisfied you were with those services.
1.  Did you use a Career Planning/Placement office?

— Yes Please comment
—= No Please comment

2. If yes, which one? ’
—— 345 Fraser Hall (CLA Career Development Office) = Humphrey Center (Carlson Placement Office)
— Eddy Hall (Career Resource Center)
= Other (name location)

3.  How would you rate the quality of the services you received from the following U of M departments?
Please also comment on the services.

Didn'tUse VeryPoor Poor  Fair  Good Very Good Excellent

Student Employment 0 1 2 3 4 5 6
Comments
Career Planning/Placement 0 1 2 3 4 5 6
Comments
Disability Services 0 1 2 3 4 5 — 6
Comments

II. Evaluation of Career Connections

4. How would you rate the usefulness of the following services that you g & 'é" g 9 § E’
have received from Career Connections? Also please comment on what s ?u 2 " §_ o =
. . "W . - [1]
you liked or didn't like about the service. c 8 § 3
8 " -
Interpretation of Career Development Inventory (CDD
and Career Decision Scale (CDS) 01 2 3 4 5 6
Comment
Career Counseling with Career Connections staff 01 2 3 4 5 6
Comment
Mentorship experience 01 2 3 4 5 6
Comment

L)
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Internship experience 01 2 3 4 5 6

Comment

Job Search assistance (PW1, HRD], or Career Connections staff) 0 1 2 3 4 5 6

Comment

IIl. Disclosure and Accommodations

5. Have you ever told your employer you have a disability?
— Yes
— No
1 My disability is visible, so it was apparent to the employer
= Not applicable (e.g. I have never been employed, I have not bees* employed since becoming disabled)

6. If yes, when did you tell the employer?(Please leave blank if you have never disclosed)
— On my written application
—= At the interview
—= Soon after I was hired
— After | had proven myself
— I waited until the disability affected my performance (or became a concern)
— Other

7. Please list compensatory strategies or accommodations (e.g. adaptive equipment; large print) you have used on
the job. Indicate whether you asked your employer, whether the employer provided it, or whether you arranged
for it on your own. Two examples have been done.

Asked Employer Arranged
Compensatory Strategy or Accommodation Employer Provided on Own
Reader twice a week . G X

— Keepacalendar . - - X

IV. Legallssues
Please indicate what you believe the Americans with Disabilities Act's guidelines are for the following situations:
When You Are Applying For A Job:

8. Canan employer ask you in the interview if you have a disability ?
I Yes —3 No —= I‘mnotsure

9. Canan employer ask you on the application form if you have a disability ?
— Yes ——=No —— I‘mnot sure

When You Are Working On A Job:

10.  Which of the following are considered reasonable accommodations which an employer may be required to
provide? (check all that apply)
— Restructuring of job responsibilities
—> Adaptive Equipment
— Flexible job schedule
— Readers and interpreters
t— None
= I'm not sure

id4




11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Background Information

Are you currently attending school anywhere?
I Yes 2 No

If yes, what is your academic status? (check one)
— Sophomore
3 Junior
—— Senior
— Freshman

What is your disability?
1 Visual t— Hearing
=3 Speech t— Chronic Illness

t——= Extension 4
=3 Graduate Student
t—= Other (explain)

t—= Head Injury 1 Learning Disability
— Mobility/Coordination == Other (specify)

During your time at the University, did you . . .(Check one box for each)

Work at an internship arranged through the University?

Work at a paid job?

Volunteer time to a community service organization?

Are you currently looking for employment?
3 Yes 3 No
Are you currently employed? ] Yes

If yes, what is your current job title?

t—Yes ——= No
3 Yes —— No
t—Yes =3 No
T No

What are your major duties?

How many hours per week do you work for pay?

How long have you worked at your current job?
What is your current annual salary? (check one)
3 Under $5,000

3 $5,000-$9,999
3 $10,000-514,999

T $15,000-$19,999
T $20,000-$29,999
3 $30,000 and over

Thank you for your time and cooperation, your comments are very important to us.

Please return this survey by May 6 in the enclosed postage paid envelope to

Career Connections
Disability Services
University of Minnesota
13 Johnston Hall
101 Pleasant St. S.E.
Minneapolis, MN 55455

1499




UNIVERSITY Career Connections
OF MINNESOTA Follow-Up Form

First Name Last Name . Date Filed

1. Career Developmenﬁourses
Career Planning
Job Seeking/Keeping Skills
Subjective Summary of Results Intemship

ello

2. Mentorship

Nameof Mentor

Mentor's Company

Starting Date Ending Date

Subjective Summary of Results

IR

3. Internship

Company/Agency Date CC Leamed of Intemahip
Tasks Performed

Starting Date Ending Date Number of Months
Subjective Summary of Results

¢l [0

Objective Evaluation by Supervisor

<l |

4. Part-Time Job
U of M Student Employment
Other
Company/Agency
Tasks Performed
Start End

Number of Months Hours/Week
Subjective Summary of Results (Include Reason for leaving) Date CC Leamed of Placement

S. Employer Forums Attended
Employer Forums Attended Employer Forums Dates

Subjective Summary of Results

[
ERIC

IToxt Provided by ERI




UNIVERSITY Career Connections
OF MINNESOTA Follow-Up Form
6. Employment After Graduating or Leaving School
Date CC Leamec: of Placement

Company/Agency Hours/Week
Position Title Salary
Dute of Placement Number of Months
Was the position within the same career family as the student's career goal? O Yes ONo
Subjective Summary (include reason for leaving)

@l |

7. List any accommodations used on the job or on the internship
Job Restructuring?______J 1

Part time or modified woek schedule? 1 2
Rentignmmﬂoavwnlpodﬁon?l 13

Adaptive Equipment?{ P

Madification of training, materials or poticies?_____1 5
Readers and Interpreters? [ s

8. Other Student Developmental Activities

Sports? Academic?
Political? Other?
Sodial? Leadership? O Yes ONo

9. Number of Career Fairs

Fairs Volunteered Fairs Attended

10. Other Career-Related Activities
Informational Interviewing
Job Shadowing

Other

11. Miscellaneous

Are you currently looking for a job? [} Part Time [J Pull Time
What type of Job?
Would you like assistance in your job search? [ Yes [INo
Date withdrawn from Career Connections:
Reason for Withdrawl
Date of Graduation




Campus Staff Data

) T
]:C AJ0

Full Tt Provided by ERIC.




UNIVERSITY OF MINNESOTA

Career Connections, Disability Services
Workshop Participant Survey
Background Information

Which of the following would best describe your employer?

[ University of Minnesota [ Other

L Workplace Accommodations

1. List any accommodations you are aware of that would be appropriate for a person with a disability
to use in a work setting. (Use examples from as many disability areas as you can think of e.g., hearing, vision,
learning, mobility, psychiatric, chronic illness, head injury.)

I1. Legal Issues - Please indicate what you believe the Americans with Disabilities Act guidelines are
for the following situations.

2. Can an employer ask an applicant if he/she has a disability?
[ Yes 1 No ] TI'mnotsure

3. Can an employer ask an applicant if he/she can perform a task which is essential to the job?
[ Yes 1 No 1 I'mnotsure

4. Does an employer have to give preference to a qualified disabled applicant?
1 Yes 3 No [ T'mnotsure

5. When may an employer give a test? (check all that apply)
If all applicants are given the test

If the test measures job functions only

If the test is given only to the finalists
Never

I'm not sure

JH0
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6. When may an employer require a medical exam? (check all that apply)
[ Before the applicant is offered the job
[ After the applicant is offered the job, but no reason is given
—— After the applicant is offered the job and there is a reason for a physical
[ Never .
(1 I'mnotsure

7. Which of the following are considered reasonable accommodations which an employer may be
required to provide? (check all that apply)

Restructuring of job responsibilities
Adaptive equipment

Flexible job schedule

Readers and interpreters

None

I'm not sure

Joaoot

8. What factors determine whether a company is required to make an accommodation?
(check all that apply)

[ Financial resources of the company
1 Number of employees

1 How the accommodation would affect operations
1 I'mnotsure |

III. Consultation

9. Please indicate which of the following organizations/departments you have consulted
with regarding a student or employee with a disability.

Never Rarely Occasionally Often
Office for Students with Disabilities 1 2 3 4
(Now Disability Services)
Civil Service Special Employment 1 2 3 4
(Now Human Resources)
Community Agency (specify): 1 2 3 4
Other (specify): 1 2 3 4




* 1V. Accessibility

How accessibleis your center and program tostudents with disabilities? Circle Yes, No, Not Sure,
or Not Applicable, to each statement listed below.

Yes No Not Sure N/A
OUR CENTER:

10. Is in a wheelchair accessible location. 1 2 3 4

11. Has the most frequently used materials
on lower shelves and all equipment in 1 2 3 4
wheelchair accessible areas.

12. Provides staff to assist students
needing assistance including the followirg:

* Readers (for printed material, andfor 1 2 3 4
computer screens, etc.)

* Scribes (for exercises and inventories)

* Assistance in operating equipment

* Assistance in procuring materials

—t pd A
NN
w ww
NS

13. Has policies to provide program
access and includes statement on all
advertising of programs concerning
these policies including:
* Relocation of inaccessible locations of
programs 1 2 3 4
* Arrangement of sign language
interpreters 1 2 3 4

14. Adapts policies to allow for students’
disability related needs, including:
* Allowing students to borrow reserved
material to allow for taping or 1 2 3 4
enlarging material if not provided
by the center
* Allowing student with print handicaps
to borrow materials for extended 1 2 3 4
periods of time or use computers
for longer amounts of time

15. Monitors the attitudes of the
program staff toward students with disabilities 1 2 3 4
and their career potential.

* This Section Adapted From: “Accessibility Checklist,” Aase & Smith, 1990.

THANKS FOR COMPLETING THE sm%i&w




Career Connections, Disability Services

Feedback Form

1. What suggestions do you have for future Career Connections activities?

2. What kind of printed information would be most helpful? What topics?

C1 1 am interested in having a Disability Services staff person visit our department meeting to discuss
specific issues.

Comments:

Name Phone
Department
Address

Full Tt Provided by ERIC.
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Putting Ability to Work: Employing People with Disabilities
Suggestions / Requests for Future Sessions

Today’s session was a general overview. We plan to offer in-depth sessions on topics for which there appears
to b interest. Your response to this form will help us detemine those topics.

CONTENT

I would like in-depth sessions on the following disabilities:
7 chronic illness [ hearing impatrment [ psychiatric disability
[ head injury [ leaming disability ] mobility

(] vision impairment
Comments:

I would like in-depth sessions on the following:

1 ADA: OO Employment section only O all sections
[ Interacting with a person with a disability (disability etiquette)

[ Disclosure and confidentiality issues

[ Job analysis and workplace accommodations

3 Resources on campus and in the community

] Other (specify):

Comments:

[ Iam interested in having a Career Connections staff person visit our department meeting to discuss
specific issues.

Comments:

Name Phone

Department

Address

©

) ;. L) 9 .
ERIC Thanks for yoir interest!

Aruitoxt provided by Eic:




Workshop Participant Follow-Up Questionnaire

According to our records, you participated in one or more activities sponsored by Career
Connections during the past two years. We are interested in your evaluation of services provided by
Career Connections and the nature of your current involvement with students with disabilities. Your
response will help us determine the effectiveness of our work and ways to improve the project.

L Background Information

1. Which of the following would best describe your employer?
2 University of Minnesota 2 Other

2. If the University of Minnesota, are you
(T Faculty [ Staff ) Graduate Student

3. In what Career Connections activities have you participated?

1 Workshop (Career Development & Disability - Dec '91, or Feb '92)

] Workshop (Employing People with Disabilities - March or May '92)

T Workshop (Expanding Career Options for Students with Disabilities or Disability in the
Workplace: An Inside View - Nov. '92)

[~ Workshop (Learning Disabilities and Psychiatric Disabilities: Insights into Hidden Disabilities -
January '93) B

2 Workshop (Counseling and Advising Students with Disabilities - April '93)

] Visit to your department by Career Connections staff (presentation or consultation)

) ADA & U symposium (May '92) '

] Career Connections Advisory Committee

r—] Telephone consultation with Career Connection staff on disability-related issues

1 Other

4. As far as you know, approximately how many people with disabilities have you worked with overthe
past year?

5. From what you've observed, has there been a change in the number of students with disabilities served
in your unit in the past year compared to prior years?

(3 More ] About the same _ {7 Fewer

II.  Your Evaluation of Career Connections Services and its Usefulness to your Work

6. In your opinion, what are the most important ways your involvement with Career Connections has
supported your work with people with disabilities? (Please list)

N/ ‘What do you see as the major changes your unit has implemented in their approach to working with
“people with disabilities over the past 12 months?

MR IA
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8. Does your unit have plans to implement new practices withing the next 12 months? — No — Yes

1 yes, please describe.

9. To what extent do you feel the changes you listed in number 7 or the plans described in number 8 are
the result of Career Connections programs and services?

&3 Very much 3 Quite a bit 3 Some 3 Not atall

10. We would like to know how Career Connections can best support you during the coming year. What
specific issues or challenges are you or your unit experiencing in your work with people with disabilities?

11. In what way can Career Connections best assist you in these challenges?

III. Information about Accommodations

12. As a result of your participation in Career Connections activities, what have you learned about
accommodations for people with disabilities?

13. List any accommodations of which you are aware that would be appropriate in a work setting. {Use

examples from as many disability areas as possible, such as hearing, visual, mobility, psychiatric, chronic
illness, head injury, learning disability.)

IV. Legallssues-One purpose~fCareer Connectionshasbeen to increase awareness in the University

community about ADA guidelines. Mease indicate what you believe the Americans with Disabilities Act
guidelines are for the following sit...uons.

14. Can an employer ask an applicant if he/she has a disability?
0 Yes C3No (-] I'mnot sure

15. Can an employer ask an applicant if he/she can perform a task which is essential to the job?
3 Yes T3 No I I'm not sure

16. Does an employer have to give preference to a qualified disabled applicant?
3 Yes I No 3 'm not sure
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17. When may an employer give a test? (check all that apply)
(] If all applicants are given the test
C If the test measures job functions only
[ If the test is given only to the finalists
C—J Never
3 I’'m not sure

18. When may an employer require a medical exam? (check all that apply)
] Before the applicant is offered the job
(3 After the applicant is offered the job, but no reason is given

T3 After the applicant is offered the job and there is a reason for a physical
(3 Never

3 I'm not sure

19. Which of the following are considered reasonable accommodations which an employer may be
required to provide? (check all that apply)

[ Restructuring of job responsibilities

) Adaptive equipment

[T Flexible job schedule

(] Readers and interpreters

) None

) I'mnot sure

20 . What factors determine whether a company is required to make an accommodation?
(check all that apply)

(T Financial resources of the company

(3 Number of employees

[ How the accommodation would affect operatlonq
2 I'm not sure

V. Consultation

21. Please indicate which of the follow ‘ng organizations/departments you have consulted with in the
past twelve months regarding a student or employee with a disability.

Never Rarely  Occasionally  Often
Disability Services 1 2 3 4
(Career Connections or other services
offered by Disability Services)
Community Agency (specify): 1 2 3 4
Other (specify): 1 2 3 4




VI.  Accessibility _

We would like to learn whether the accessibility of your center and program has changed since you last

completed this survey. How accessible is your center and program to students with disabilities? Chet
Yes, No, Not Sure, or Not Applicable, to each statement listed below.

Yes No Not Sure N/A
OUR CENTER:

22. Is in a wheelchair accessible location. 1 2 3 4

23. Frequently used materials are accessible 1 2 3 4
(e.g., materials on lower shelves, equipment in
wheelchair accessible areas.) '

24. Provides staff to assist students
needing assistance in the following ways:

o Readers (for printed material, and/or 1 2 3 4
computer screens, etc.)

o Scribes (for exercises and inventories) 1 2

e Assistance in operating equipment

e Assistance in procuring materials 1

N
W W w
e

25. Has policies to provide program
access and includes statement on all
advertising of programs concerning
these policies including:
* Relocation of inaccessible locations of 1 2 3 4
programs
¢ Arrangement of sign language 1 2 3 4
interpreters

26. Adapts policies : .- allow for students’
disability related needs, including:
* Allowing students to borrow reserved 1 2 3 4
-material to allow for taping or
enlarging material if not provided
by the center
o Allowing student with print handicaps
to borrow materials for extended 1 2 3 4
periods of time or use computers
for longer amounts of time

27. Monitors the attitudes of the program staff 1 2 3 4
toward students with disabilities and their
career potential.

THANKS FOR COMPLETING THE SURVEY!
Please return in the enclosed envelope by June 16.
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UNIVERSITY OF MINNESOTA

Career Connections, Disability Services

Session Evaluation

Session Title:
Date:

Part 1: Please circle the extent to which you agree or disagree with each statement.

NA = Not Applicable; SD = Strongly Disagree; D = Disagree; U = Uncertain; A = Agree; SA = Strongly Agree

.NA SD DU A SA

1. The session was presented effectively. 0 1 23 4 5
2. The information can be applied in my work setting, 0 1 23 45
3. The handouts provided were helpful. 0 1 23 4 5
4. The audio/ visual aids were effective. 0 1 23 4 5
5. What was the most useful part of the session?

6. What was the least useful part of the session?

7. What suggestions do you have for improving the session?
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The CLA Career Development Office, Career Connections - Disability Services, the Martin
Luther King Program, and the CLA Internship Center are collaborating to provide ways for
you to get involved with the career development of students with disabilities and students
of color. Here are some of the ways you might participate. This is nota commitment, but
an expression of interest. We will send you more information about the items you check:

Through Career Connections (CC), Disability Services

~___ Serve as a mentor to a student interested in your career area or help find a
mentor in your organization.

_____ Attend workshops for employers presented by Career Connections.

____Invite Career Connections staff to present a workshop at your organization on
hiring and supervising people with disabilities.

____Serve as a host for a workshop for businesses in your area.

___Serve on Career Connections Advisory Committee.

____Put CC on your organization's mailing list to receive job listings

Through Martin Luther King Program, College of Liberal Arts
____Invite Martin Luther King Program staff to present a workshop at your
organization on hiring and supervising people of color.
____ Attend Martin Luther King Career Preparation Day to share career path

experiences.
Name Please return this form to:
Title University of Minnesota
Organization CLA Career Development
Office Address 345 Fraser Hall
106 Pleasant Street S.E.
Minneapolis, MN 55455
Phone Fax

(ANKS FC

ERIC
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Mentorship Program
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Career Connections
Student Evaluation of Mentorship Experience

How would you rate the quality of the Career Connections mentoring program (training, staff
follow-up, etc...) ?

Didn'tUse VeryPoor  Poor Fair Good Very Good Excellent
0 1 2 3 4 5 6

How would you rate the usefulness of the mentoring experience?

Didn'tUse Very Poor Poor Fair Good Very Good Excellent
0 1 2 3 4 5 6

Was the mentor match appropriate? Why or why not?

Was the experience different than you thought it would be? Why or why not?

In what ways could the mentoring experience be improved?

How has the mentoring experience changed the way you view your career?

Would you be interested in having another mentor, Fall quarter? If not, why not?

Any additional comments?
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UNIVERSITY OF MINNESOTA
CAREER CONNECTIONS MENTORING PROGRAM

STUDENT SURVEY

We'd like you to complete this survey to tell us what you think of the Career Connections
Mentoring Program. Please check the blanks which best describe you. Your responses will be
kept strictly confidential and reported in summary form only. If you don't feel comfortable

answering a question, leave it blank.
I. BACKGROUND INFORMATION

1. What is your disability?

] Visual ] Chronic illness
[ Speech 1 Head injury
1 Learning disability 1 Mobility

(] Hearing 1 Other (explain)

2. What best describes your academic status when you were involved in the Career Connections
Mentoring Program? (check one)-

(] First Year (] Graduate student
(] Sophomore 1 Have graduated
1 Junior ] Other (explain)
[ Senior
3. What is your gender?
I Male
(] Female
4. At what age did you participate in the Career Connections Mentoring Program? (optional)
[118-24 1 31-35 1 4145 '
1 25-30 1 36-40 1 46+
S. Ar the time of your participation in the Career Connections Mentoring Program, what was
your grade point average?
3 3.5-4.0 12.0-2.49
1 3.0-3.49 ] Below 2.0
12.5-2.99

6. If you were employed during your participation in the Career Connections Mentoring
Program, how many hours did you work per week?

—1-10 [131-40
C311-20 3140+
J21-30
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7. At the time of your participation in the Career Connections Mentoring Program, which of
the following best describes the career development activities in which you had participated?
(check all thar apply)

[ Taken career assessments/inventories

[ Met with a career counselor

[J Read books/articles on career information

[ Used a computer system (i.e. Discover or MCIS) to gather career information

] Conducted informational interviews

[ Talked with friends employed in a variety of career areas’

[ Other (please specify)

[ I have not participated in any career development activities

8. At the time of your participation in the Career Connections Mentoring Program, had you
selected a career choice and were you satisfied with your choice?

3 Yes 1 No I I'm not sure

II. MENTOR RECRUITMENT

9. To what extent does this describe you? "Having a mentor with a of disability is important to
mc‘"

{1 Very much [ Somewhat not important
1 Much 3 Notatall
1 Somewhat

10. To what extent does this describe you? "Having a mentor with the same type a disabiliry is
important to me."

1 Very much ] Somewhat not important
] Much J Notatall
] Somewhat

11. To what extent does this describe you? "Having a mentor who is the same gender as me is
important to me.”

1 Very much [ Somewhat not important
3 Much ] Notartall
3 Somewhat

12. To what extent does this describe you? "Having a mentor who is similar in age is important
1t
to me.

[ Very much ] Somewhat not important
1 Much 1 Notatall
(] Somewhat
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1. MENTORING RELATIONSHIP

13. How many times did you meet with your mentor?
3 1-2 dmes ] 7-8 times
] 3-4 dmes 1 9-10 dmes
] 5-6times [ More than 10 tmes

14. How many times would you have liked to have met with your mentor?
] 1-2 times ] 7-8 times
1 3-4 dmes 3 9-10 tmes
3 5-6 times 1 More than 10 rimes

15. Did you disclose your disability t to your mentor?
3 Yes
C3J Neo
] My disability is visible, so it was apparent

16. If you disclosed your disability, when did you disclose?
] During the orientation training
] During the first meeting
3 During the second or third meeting
] During the fourth or fifth meeting
T3 During the last meeting

17. Which best describes the topics you discussed with your mentor? (check all that apply)
3 Career planning
J Disability-related issues
3 Job seeking skills
T Resume writing
[ Other (please specify)

18. Which best describes the reason you decided to participate in the mentoring program?
(check all that apply)

] To learn about employer expectations

1 To learn how to prepare for a specific field

1 To build professional networks

[ To gain exposure to the field

3 To learn about the use of accommodations in the workplace

[(T7 To learn from a professional with a disability

[ Other (please specify)
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19. As a result of my participation in the mentoring program, I (check all that aprly)
[ Feel more confident in pursuing my career goals
1 Have built professional networks in my field -
3 Applied for an internship
[T Applied for a job
3 Applied to graduate school
[ Other (please specify)

20. Rate your overall satisfaction with the Career Connections Mentoring Program.
(] Very satisfied
[ Satisfied
[ Somewhat satisfied
[ Somewhat dissatisfied
3 Not at all sarisfied

THANK YOU FOR HELPING US IMPROVE THE
CAREER CONNECTIONS MENTORING PROGRAM.
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Career Connections
Mentor Evaluation

How would you rate the quality of the Career Connections mentoring program (training, staff
follow-up, etc...) ?

Didn'tUse VeryPoor  Poor Fair Good Very Good Excellent
0 1 2 3 4 5 6

How would you rate the usefulness of the mentoring experience?

Didn't Use Very Poor Poor Fair Good Very Good Exceilent
0 1 2 3 4 5 6

Was the mentor match appropriate? Why or why not?

Was the experience different than you thought it would be? Why or why not?

In what ways could the mentoring experience be improved?

How has the mentoring experience changed the way you view people with disabilities?

Would you be willing to serve as a mentor next year if a compatible student is available? If no,
why not?

Any additional comments?
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UNIVERSITY OF MINNESOTA
CAREER CONNECTIONS MENTORING PROGRAM

MENTOR SURVEY

We'd like you to complete this survey in order for us to improve the Career Connections Men-
toring Program. Please check the blanks which best describe you. Your responses will be kept
strictly confidential and reported in summary form only. If you don't feel comfortable answer-
ing a question, leave it blank.

I. BACKGROUND INFORMATION
1. What is your gender?

] Male
{1 Female

2. At what age did you participate in the Career Connections Mentoring Program? (optional)
118-24 [J31-35 [(34145 [351-55 -
CI2s5-30 3640 [J46-50 [I55+

3. What is your disability?

3 I do not have a disability (] Hearing [ Other (explain)
3 Visual [ Chronic illness

(1 Speech (] Head injury

T Learning disability T Mobility

4. At the time of your participation as a mentor, which of the following best describes the
number of years you had been in your field of specialty.

1 1-5 years 3 16-20 years
3 6-10 years 3 20+ years
(1 11-15 years
5. At the time of your participation as a mentor, how many hours did you work per week?
—11-10 13140
111-20 140+
3 21-30
II. MENTOR RECRUITMENT

6. To what extent does this describe you? "Having a student/mentee who is the same gender as
me is important to me.”

(1 Very much ] Somewhat not important
3 Much 3 Notatall
I Somewhat
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7. To what extent does this describe yow? "Having a student/mentee who is similar in age as
me is imporrtant to me."

3 Very much ] Somewhat not important
1 Much (] Notatall
] Somewhat

8. To what extent does this describe you? "If you have a disability, having a student/mentee
with a similar disability as me is important to me."

(] Very much [ Somewhar not important
] Much 3 Notatall
3 Somewhat

9. To what extent does this describe you? "Being able to contact project staff to discuss prob-
lemsf/issues is important to me."

1 Very much [ Somewhat not important
3 Much ] Not at all
3 Somewhit :

10. To what extent does this describe you? "Having access to mentoring training opportunities
is important to me."

[ Very much [ Somewhat not important
3 Much (3 Notatall
] Somewhat

III. MENTORING RELATIONSHIP

11. How many times did you meet with your student/mentee?
] 1-2 times ] 7-8 tmes
1 3-4 times 1 9-10 times
[ 5-6 times 3 More than 10 times

12. How many times would you have liked to have met with your student/mentee?
[ 1-2 times ] 7-8 dmes
] 3-4 times ] 9-10 times
(3 5-6 tmes ] More than 10 times

13. If you have a disability, did you disclose it to your student/mentee?
1 Yes
CJ No
CJ My disability is visible, so it is apparent
[ I do not have a disability
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UNIVERSITY OF MINNESOTA

Twin Cities Campus A Disability Services 16 Johnston Hall

Office of the Vice President for Student Affairs iﬁi&l;;‘g;: ';;’16‘;5'355

612-624-4037

Dear Colleague,

You have expressed interest in field-testing the training manual,
"Putting Ability to Work: Career Development and Disability" developed by
Career Connections. Field-testing will take place during the '92-93 school
year. The manual will be revised during the summer of '93 according to
field testers’ suggestions and then disseminated during the '93-94 school
year. In this letter we'd like to describe the manual's purpose and our
criteria for field test sites so that you can determine whether you would
like to be a field test site.

The manual has two main sections. The first section, “Putting Ability
to Work,” is designed for use with college service providers (career
placement counselors, advisers, etc.) and with employers (both on campus
and in the community). The training is designed to familiarize employers
and campus staff with types of disabilities, A.D.A. guidelines, career
counseling issues, and reasonable accommodations related to college
students, graduates, and employees with disabilities. The introduction
provides tips on preparing and presenting workshops.

The second section, “The Mentoring Experience,” is designed for use
with mentors from the community and the college students who will be
their mentees. The workshop establishes the role of the mentor and the
student, and provides opportunities for the mentor and student to develop
good communication skills and define appropriate boundaries for their
relationship. The introduction provides tips on establishing a mentorship
program.

The two sections of the manual are divided into modules, which are
listed in the enclosed description. The modules are designed to stand alone,
so that you can change the order and select iiose modules most
appropriate to your audience. The manual is laid out so that the script is on
the left side of the page and the visuals to go with the script (overheads,
handouts, flip chart material) are shown on the right side. Masters for the
overheads and handouts are included in the manual.

While the manual provides a complete script and directions, persons
using it should be knowledgeable about the subject matter and
comfortable speaking before a group.
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Training Manual Field Test:

Instructions: Please fill out the appropriate portions of this field test immediately after conducting
the training. Please be specific when making suggestions on ways to improve the workshop.

‘Name Title

Telephone EMail ___
Institution/Organization . Date of Evaluation
Address

R g e R R R I I I A e Al e dd it

1.) Indicate the audience with whom you used the material.
_____ campus service providers (e.g., career counselors)

campus employers

community employers

mentors

other (specify)

2.) Indicate how you used the training manual.
workshop
course

individual and/or small group consultation
____ other (specify)

3.) Were the directions for use and conducting the training session clear? ___Yes___No
If not, what changes would you suggest?

4) Was the layout of the script (size of type, use of cues for handouts, overheads,
etc.) “user friendly?” _Yes __ No
If not, please identify suggestions for improvement.

5.) Did you include other topics or areas which you think should be incorporated
into the training manual? If so, explain.
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6.) Rate the modules on the following characteristics by circling the response which
best matches your opinion, using the scale: Strongly Disagree (SD), Disagree (D),
Unsure/No Opinion (U/N), Agree (A), Strongly Agree (SA), Did Not Use (DNU).
Remember, each module is meant to provide a brief overview of the material. They are
not intended to be all-inclusive.

Module 1 Introduction S
___UsedModule ___Reviewedonly ___Did not use or review

SD D U/N A SA DNU The presentation /script is easy to follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.
SD D U/N A SA DNU The handouts were useful.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module I Legislation____—.————————-
__Used Module __Reviewedonly ___ Did not use or review

SD D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.

SD D U/N A SA DNU The handouts were useful.

SD D U/N A SA DNU The overheads enhanced the presentation.

SD D U/N A SA DNU The interview simulation was effective.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module HI Eﬁquette / Disclosure S
__Used Module ___Reviewedonly __ Did notuseor review

SD D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.
SD D U/N A SA DNU The handouts were useful.

SD D U/N A SA DNU The overheads enhanced the presentation.
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What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

—_Used Module __Reviewedonly ___ Did not use or review

SO D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.
SD D U/N A SA DNU The handouts were useful.

SD D U/N A SA DNU The overheads enhanced the presentation.

SD D U/N A SA DNU The simulations were effective.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

MOdUle V Video “Part Of the Teamn_—
___Used Module __Reviewedonly ___Did not use or review

SD D U/N A SA DNU  The presentation/script is easy to follow.
SD D U/N A SA DNU The information adequately covers the topic.
SD D U/N A SA DNU The information/video was well received by the audience.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module VI Case G CC TN 11 O'S: 00
__Used Module ___Reviewedonly ___ Did not use or review
SD D U/N A SA DNU The presentation/script is easy to follow.

A
SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.

SD D U/N A SA DNU The handouts were useful.

SD D U/N A SA DNU The overheads enhanced the presentation.

SD D U/N A SA DNU The small grou ezxa;cxse was effective. 3




What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module VII
__Used Module

SD D U/N A SA DNU
SD D U/N A SA DNU
SD D U/N A SA DNU
SD-D U/N A SA DNU

What did you like best about this module?

Career Exploration/Decision Making ss————
___Reviewed only

Did not use or review

The presentation/script is easy to follow.

The information adequately covers the topic.

The information was well received by the audience.
The overheads enhanced the presentation.

What improvements do you suggest for this module?

If you did not use this module, why not?

Module VIII
__Used Module

SD D U/N A SA DNU
SD D U/N A SA DNU
SD D U/N A SA DNU
SD D U/N A SA DNU
SD D U/N A SA DNU

What did you like best about this module?

___Reviewed only

Did not use or review

The presentation/script is easy to follow.

The information adequately covers the topic.

The information was well received by the audience.
The handouts were useful.

The overheads enhanced the presentation.

What improvements do you suggest for this module?

If you did not use this module, why not?

Module IX
__Used Module

SD D U/N A SA DNU
SD D U/N A SA DNU
SD D U/N A SA DNU
SD D U/N A SA DNU

Making Your Office Accessible s asse———————
___Reviewed only

Did not use or review

The presentation/script is easy to follow.

The information adequately covers the topic.

The information was well received by the audience.
The handouts were useful.
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What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module X Career Development Resources mmemessssses——c——
__Used Module ___Reviewedonly ___ Did not use or review

SD D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The information adequately covers the tcpic.

SD D U/N A SA DNU The information was well received by the audience.
SD D U/N A SA DNU The handouts were useful.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module X1 Wrap Up—__
__Used Module ___Reviewedonly ___ Did not use or review

SD D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.
SD D U/N A SA DNU The handouts were useful.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?
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Please comment on the manual as a whole: m—————eecee——————

7.) Did you create or use other handouts or overheads to support the modules?
If 80, please describe.

8.) Would you recommend the training manual to others? Why? Why not?

9.) Other comments: We are particularly interested in knowing:
a,) any problems you had with this training manual
b.) your perception of its strengths and weaknesses, and
c.) suggestions to improve it.

Questions? Contact Betty Aune (612) 624-6884

D Please check here if you would like a complimentary copy of the final version of the
training manual.

Please return Training Manual Field Test to:
Betty Aune, Project Director
Disalility Services
University of Minnesota
16 Johnston Hall
101 Pleasant St. S.E.
Minneapolis, MN 55455
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— Training Manual Field Test: mos——ccee—
The Mentoring Experience se——m—m—m—

Instructions: Please fill out the appropriate portions of this field test immediately after conducting
the training. Please be specific when making suggestions on ways to ir.,prove the workshop.

Name Title

Telephone EMail
Institution/Organization Date of Evaluation
Address |

PSPPI RS S et R A A i dhdhdiadiodiodidiadiliadiadiadiedidiaddiaid

1.) Indicate the audience with whom you used the material.
mentors
students

2.) Indicate how you used the training manual.
workshop
course

individual and/or small group consultation
other, specify

3.) Were the directions for use and conducting the training session clear? __Yes _ _No
If not, what changes would you suggest?

4.) Was the layout of the script (size of type, use of cues for handouts, overheads,
etc.) “user friendly?” __ Yes__ No
If not, please identify suggestions for improvement.

5.) Did you include other topics or areas which you think should be incorporated
into the training manual? If so, explain.
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6.) kate the modules on the following characteristics by circling the response which
best matches your opinion, using the scale: Strongly Disagree (SD), Disagree (D),
Unsure/No Opinion (U/N), Agree (A), Strongly Agree (SA), Did Not Use (DNU).
Remember, each module is meant to provide a brief overview of the material. They are

not intended to be all-inclusive.
Module 1 Introduction S
___UsedModule ___Reviewedonly ___Did not use or review

SD D U/N A SA DNU The presentation /script is easy to follow.
SD D U/N A SA DNU The information adequately covers the topic.
SD D U/N A SA DNU The icebreaker helped build rapport between participants.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module I The Mentor/ Student Relationship R
__Used Module ___Reviewedonly ___Did not use or review

SD D U/N A SA DNU The presentation/script is easy ¢~ follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.

SD D U/N A SA DNU The discussion topic was helpful in identifying individual mentoring
needs.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module 111 C oM NMTINICA H O u0nmmmmesnss——n——————————————————
__Used Module ___Reviewedonly ___ Did not use or review

SD D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The iaformation adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.

SD D U/N A SA DNU The active listening exercise was useful.

SD D U/N A SA DNU "The Story" exercise was useful.

SD D U/N A SA DNU The problem solving scenarios were useful.
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What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module IV Boundaries mmeeeeseseeses s —
— Used Module __Reviewedonly ___Did not use or review

SD D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.
SD D U/N A SA DNU The assertiveness exercise was useful.

SD D U/N A SA DNU The description of disability-related issues was useful.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module V Ioumal__—_————-—

__Used Module ___Reviewedonly ___ Did not use or review

SD D U/N A SA DNU The presentation/script is easy to follow.
SD D U/N A SA DNU The information adequately covers the topic.
SD D U/N A SA DNU The information was well received by the audience.

What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Module VI ConcdusioNesese————————————————
__Used Module ___Reviewedonly ___ Did not use or review

SD D U/N A SA DNU The presentation/script is easy to follow.

SD D U/N A SA DNU The information adequately covers the topic.

SD D U/N A SA DNU The information was well received by the audience.
SD D U/N A SA DNU The handouts were useful.
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What did you like best about this module?

What improvements do you suggest for this module?

If you did not use this module, why not?

Please comment on the manual as a whole: eesecsssse————————————

7.) Did you create or use other handouts or overheads to support the modules?
If so, please describe.

8.) Would you recommend the training manual to others? Why? Why not?

9.) Ccher comments: We are particularly interested in knowing:
a.) any problems you had with this training manual
b.) your perception of its strengths and weaknesses, and
c.) suggestions to improve it.

Questions? Contact Donna Johnson (61 2) 626-8035

Please check here if you would like a complimentary copy of the final version of the
training manual.

Please return Training Manual Field Test to:
Betty Aune, Project Director
Disability Services
University of Minnesota
16 Johnston Hall
101 Pleasant St. S.E.
Minneapolis, MN 55455 231 4
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Career Connections
m m

Offers Students with
Disabilities an Opportunity to:

Develop Career Focus
Gain Internship Experience
Network With Employers
Connect With A Mentor

Obtain Job Placement Assistance

For MORE Information
Contact a Counselor at the
Office for Students with Disabilities 624-4037
or call Career Connections at 624-6884
245
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Wednesday, February 24
10:00 a.m. to 2:00 p.m.
Great Hall,
Coffman Memorial Union

T e DO Sy A e

Just a reminder to all Career Connections participants,
that Career Connections is co-sponsoring the CLA Job
Fair. This is an Opportunity for you to:

» Meet with employers who have been
recruited for their interest in hiring a
diverse workforce

» Talk to representatives from business,

government and nonprofit organizations %
who have the power to hire

« Explore career options and gather
information

Questlons" Ca]l Donna at 626-8035

246
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UNIVERSITY OF MINNESOTA

Twin Cities Campus Office for Students with Disabilities Room 16
Johnston Hall
101 Pleasant Street S E.
Minneapolis. MN 55455

612-624-4037

Dear Colleague,

The Office for Students with Disabilities recently received a three-year
grant from- the U.S. Department of Education to improve career planning
and placement opportunities ‘for university students with disabilities. The
project is called Career Connections and involves services to both
students and staff.

Career Connections will be offering a series of workshops geared
especially for career development and placement counselors, internship
program coordinators, student employment personnel, and other
interested professionals. The first set of sessions, entitled Putting Ability
to Work: Career Development and Disability, will be a general overview
of issues related to disability and career. The second set of sessions will
focus on issues raised at the overview session and on specific disability
areas.

[ invite you to the first session in the series. Please invite other staff
in your department also.

Sincerely,

/Sue Kroeger a

Director, OSD
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Career Connections

| Office for Students with Disabilities (OSD) B

PuTtTING ABILITY TO WORK:
CAREER DEVELOPMENT & DISABILITY

THE FIRST IN A SERIES OF
WORKSHOPS FOR
PROFESSIONAL STAFF

Mon., Dec. 9, 10:00-12:00 a.m.
- OR -
Thurs., Dec. 12, 8:30-10:30 a.m.

Dale Shepard Room, 4th Floor
Campus Club, Coffman Memorial Union

Betty Aune Susan Aase Donna Johnson
Project Director Ass’t Director, OSD Career Experiences Coordinator

As a participant, you will:
» Gain awareness of disabilities (hearing, vision, mobility, learning, psychiatric, eic.)
* Discover ways to make your own services more accessible
e Become more comfortable in talking with students about their disability
e Learn about accommodations appropriate to the work, internship or practicum setting
e Become informed on how the Americans with Disabilities Act (ADA) affects
hiring and supervising workers with disabilities
e Develop skills in assisting disabled students in the career development
and job seeking/keeping process

* Acquire information about campus and community resources

Fill out the enclosed RSVP form and return by Monday, Dec. 2. Registration is limited!
UNIVERSITY OF MINNBSO% 3 B




RSVP FOR CAREER DEVELOPMENT AND DISABILITY WORKSHOP

(Please RSVP by Monday, December 2)

Name Phone Number

Department

Mailing Address

1 will attend the workshop on Mon. Dec. 9, 10:00 - 12:00 AM.
I will attend the workshop on Thurs. Dec. 12, 8:30 - 10:30 AM.

I cannot attend on either of these days, but please send me
information about the next workshop.

I suggest you send information about the next workshop to the
following persons (inciude address):

Send RSVP to:  Career Connections
Office for Students with Disabilities
University of Minnesota
16 Johnston Hall
101 Pleasant St. SE
Minneapolis, MN 55455

Questions? Call Betty Aune, Project Director, 624-6834
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APPENDIX E:

Departments Represented by
Campus Professionals Participating

in Career Connections




Departments Represented by Core Group of Campus Professionals

Academic Counseling-Intercollegiate Athletics
Admissions

Advanced High School Student Services

African American Learning Resource Center

Alumni Association

Art Department

Asian/Pacific American Learning Resource Center
Athletic Department

Carlson School of Management (CSOM) - Career Development
CSOM Career Planning and PlacementCenter for Applied Research &
Educational Improvement (CAREI)

College of Liberal Arts (CLA) Career Development Office
CLA Individualized Degree Program

CLA Pre-Major Advising

CLA Upper Division

CLA-Student Academic Support Services

College of Agriculture

College of Biological Sciences -' Career Inform-.on Office
College of Education

College of Human Ecology

College of Natural Resources

Continuing Education & Extension Counseling (CEE)
Educational Psychology

General College

Graduate Assistant Office

Human Resources

Institute of Technology - Placement Office
Inter-College Program

Intercollegiate Athletics

Law School Admissions

Medical Technology

Minneapolis Student Unions - Payroll

Minneapolis Student Unions - Student Organizations
Nursing Career Development

Occupational Therapy

Office for Special Learning Opportunities (OSLO)

Office of Human Resources

Office of International Education (OIE) - Career Development
Office of Student Activities (OSA)

Personnel

Social Science Divisional Office

Sociology Department

Student Employment Center

Twin Cities Public Television

Undergraduate Admissions

University Counseling Services (UCS/CRC)

251

1
)
El{‘[c [Final Report/Appendices/List of Depts Rep]




Departments Represented by Other Campus Professionals

Academic Affairs

Admissions

American Indian Learning Resource Center
Asian/Pacific American Learning Resource Center
Boynton Health Service

Continuing Education & Extension Counseling (CEE)
Chemical Engineering and Materials Science (CE)
College of Liberal Arts (CLA) Honors Division

CLA Martin Luther King Project

CLA Premajor Advising

CLA Student Academic Support

CLA Upper Division

College Admistration

College of Agriculture

College of Biological Science (CBS)

College of Human Ecology

Carlson School of Management (CSOM) Career Development
CSOM Career Planning & Placement

CSOM Undergrad Studies

Counseling & Student Personnel Psychology Program (CSPP)
Disability Services

Education Student Affairs Office

Educational Psychology

General College Student Services

General College - SBS

Housing Services

Institute on Community Integration

Inter College Program

International Study and Travel

Law School

Libraries - Public Service

Metropolitan Center for Independent Living
Multi Resource Centers, Inc.

National Center for Youth with Disabilities
Occupational Therapy

Office for Special Learning Opportunities (OSLO)
Office of International Education (OIE) - Career Development
Office of Registrar

Pediatrics

Pharmacy

Physical Medicine and Rehabilitation

Psychology Advising

Registrar's Office

School of Dentistry

School of Journalism

School of Nursing

School of Public Health

Student Diversity Institute

Student Employment Center

Student Judicial Affairs

Student Services, CHE

The University Day Community

University Counseling Services (UCS/CRC)
University of Minnesota-Duluth-Career and Placement Service
University Telecommunications

Upper Division Advising
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APPENDIX F:

Career Connections Publications

Publications Written by Career Connections Staff
Order Form
Table of Contents: The Mentoring Experience

Table of Contents: Putting Ability to Work

Student Programs Packet
Highlights - Copies of Student Newsletter

Career Connections - Copies of National Newsletter
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Publications Written by Career Connections Staff

Available to order:

Trammg Manual: Putting Ability to Work: Disability, Career Development and
Employment, 1994, Donna Johnson, Betty Aune, Susan Aase, and Joyce Anis. Will also
be available through ERIC.

Training Manual: The Mentoring Experience: A Manual for Training, 1994, Donna
Johnson.

Career Connections Student Programs Packet, 1994, Donna Johnson.

Han ith Disabiliti Transiti
in
Employers/Supervisors, 1995, Joyce Anis.
Co S
Disabilities: An Annotated bhgg[anhy 1992. Elizabeth Aune, Donna Johnson, David

Baggett, Susan Aase, Susan Carlson, and Sue Kroeger. Also available through ERIC
(ED350741)

Developm Emp Col
Disabilities: An Annotated Bibliography, 1993, Betty Aune and David Baggett, Editors.

Susan Aase, Donna Johnson and Kevin Nutter, Contributors. Available through ERIC
(ED368117)

Mmpmwww
Disabilities: Annotated Bibliography, 1994. Betty Aune, Editor. Susan Aase, Joyce Anis,

Rick Battaglia, Tim Fitzgerald, Beth Gaipa, Curt Griesel, and Donna Johnson,
Contributors. Submitted to ERIC.

Manuscripts submitted for journal publication:

Career Development: A Three Course Sequence for Students with Disabilities
Susan A. Aase and Diane Maijala. Working paper.

Transition to Postsecondary Education: Institutional and Individual Issues (Invited
article). Betty Aune (University of Minnesota) and Mary Friche (Augustana College).
Topics in Language Disorders (in press).

Career Development of College Students with Disabilities: An Interactional Approach
to Defining the Issues. Betty Aune and Sue Kroeger. Submitted for publication.

Career Service Needs of College Students with Disabilities. Mary Friehe (Augustana
College), Betty Aune (University of Minnesota), and Jan Leuenberger (University of
Nebraska. Career Development Quarterly (March, 1996).

Career Connections: A Model for Making College Career Programs Accessible. Kevin
V. Nutter and Donna M. Johnson. NASPA Journal (in press).

Report on an International Conference on Disability in Higher Education. Betty P.
Aune. Journal of Postsecondary Education and Disability. Vol. 10, No. 2, pp. 27-36, 1993.
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Order Form

If you are interested in obtaining any of our materials, please complete this form.
(Payment is to cover printing and postage, payable to Disability Services, University
of Minnesota.) See Career Connections newsletter for further description of these
items or contact the project office.

Name:
Address:

Phone number:
E-Mail address:
Fax:

____ Please add me to your newsletter mailing list (no charge)
* ___ (NEW) Job Accommodation Handbook [$5.00]
____ (NEW) User Guide: Accessing Careers On-Line Services through Internet
Gopher [$4.00]

____ Training Manual: Putting Ability to Work: Disability, Career Development
[$18.00]

____ Training Manual: The Mentoring Experience [$5.00]
____Career Connections Student Programs [$4.00]
Annotated Bibliographies:
1992 edition [$4.00] Also available through ERIC (ED350741)
1993 edition [$5.00] Also available through ERIC (ED368117)
1994 edition [$5.00]

The following items wili be available Fall '95. Please indicate if you would like
information when the items become available.

Career Connections Final Report

____Training Manual: Job Search Techniques for People with Disabilities
Project LEEDS Manual: Disability and Leadership Curriculum

Annotated Bibliography: 1995 edition [$5.00]

Mail/Fax your order with check or purchase order to (checks preferred):

Career Connections, Disability Services

University of Minnesota Note: If you use a purchase order, be
12 Johnston Hall, 101 Pleasant St. S.E. sure to make very clear to whom the
Minneapolis, MN 55455 material is to be sent.

Fax: (612) 626-9654
*These materials are also available on-line. Select Careers On-Line at gopher.disserv.stu.umn.edu or
World Wide Web at http:/fwww.disserv.stu.umn.edu/TC/Grants/Col/

Note: These materials are available in alternative media. To request Braille, large print, disk, or tape,
Q contact the project office (612) 626-9658 (V); (612) 626-9649 (TTY); or e-mail: careers@disserv.sisi.umn.edu
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UNIVERSITY OF MINNESOTA
CAREER CONNECTIONS, DISABILITY SERVICES

~ StupenT PROGRAMS

PAckeT

STUDENT
AFFAIRS

Permission is granted for noncommercial reproduction of this material with the following acknowledgment:
Developed by Career Connections, funded by the U.S. Department of Education, OSERS, and the University
of Minnesota-Office of the Vice President for Student Affairs and Disability Services. For more information,
contact Donna Johnson, Career Services Coordinator at (612) 626-8035.
© 1994 University of Minnesota
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UNIVERSITY OF MINNESOTA
Disability Services

CAREER CONNECTIONS
CAREER DEVELOPMENT FOR STUDENTS WITH DISABILITIES
THREE-COURSE SEQUENCE

Purpose:
The main goal of the Career Development for Students with Disabilities course sequence is
to further individualize, specify, and adapt the career planning, job seeking skills, and

work experience process to the education, vocational, personal and social needs of indi-
viduals with disabilities.

Participants:
The course is offered by the College of Liberal Arts Learning and Academic Skills depart-

ment through Extension as well as day school and is therefore open to University students
and the general public.

Course Opportunities:

Career Planning
In this course, students discover their interests, values, needs and
learning style as they relate to occupational choices. Decision-making

strategies to identify possible career options and how to set realistic
goals are also discussed.

Job Seeking Skills
This course focuses on implementing career decisions by developing skills
necessary to conduct a productive job search, write resumes and cover
letters, fill cut job application forms, and interview effectively. Additional
topics include legal requirements, disclosure issues, and workplace
accommodations.

In

This course involves paid or volunteer internships combined with an on
campus seminar. The student gains the actual work experience that
employers are looking for to give an edge on future employability.
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UNIVERSITY OF MINNESOTA
Disability Services

CAREER CONNECTIONS
CAREER COUNSELING AND ASSESSMENT

Purpose:

The main goal of the Career Connections Counseling and Assessment Program is to help
students with disabilities identify their skills, abilities, interests and values as they relate to
the world of work. Many times students feel comfortable with choosing an academic major
without giving much thought to how that major translates to a career. Career Connections
can help students identify appropriate career choices through additional counseling and
assessment.

Participants:

Career Connections students must have a documented disability, be registered with Dis-
ability Services and be seeking a degree at the University of Minnesota. Individuals who
have graduated, but were previously involved with Disability Services, are also eligible.

The Career Counseling Process:

t : Injtial Interview a t
Career Connections staff work with students to clarify career concerns and to ex-
plain the boundaries of counseling within the Career Connections project. The
Career Development Inventory and the Career Decision Scale are used to help
determine student needs in the career development process.

Step Two: Gaining Self-Understanding
Once students begin exploring their strengths and limitations, they may require
more self-knowledge. In order to enhance self-understanding, Career Connections
uses the Campbell Skill and Interest Survey, Strong Interest Inventory and the
Self-Directed Search to help students identify interests. The Myers-Briggs Type
Indicator and Minnesota Importance Questionnaire are used to clarify personal
preferences and a variety of exercises are used to identify transferrable skills, per-
sonal values and work values. Students who wish to have more information on
their abilities are referred to University Counseling Services or the Division of Reha-
bilitation Services. Counselor and student work together to integrate assessment
information and generate career possibilities.

. Exp
Students choose occupations to explore further by using computerized career
information systems, Dictionary of Occupational Titles, Occupational Outlook
Handbook, other published sources and through informational interviewing and
job shadowing.
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After the student has gathered career information, the counselor and student work
toward a course of action. The decision-making process includes weighing the pros
and cons of each alternative, considering the desirability of each option, identifying
possible accommodations/modifications and determining potential for success. The
student also develops contingency plans during this step.

: Acti i -
Once a decision has been made, the counselor and student work to implement the

plan and to identify any barriers which may prevent the plan from being imple-
mented.

Disability Issues:

Throughout the process, counseling techniques and career assessments used are program-
matically accessible. Information on disc.osure options, accommodations and legal rights
are integrated in the counseling process.

Rewards:
Participaiing in the Career Connections Counseling and Assessment Program offers stu-
dents the opportunity to be proactive in their career development. Understanding

strengths and exploring options which utilize these strengths is the first step to realizing
career satisfaction.




UNIVERSITY OF MINNESOTA
Disability Services

CAREER CONNECTIONS
INFORMATIONAL INTERVIEWING AND JOB SHADOWING

Purpose:

Career Connections Informational Interviewing and Job Shadowing are two ways for A
students to learn about the variety of careers and industries within the Twin Cities area and
how tte skills they attained in college may transfer to specific job titles. Both Informational
Interviewing and Job Shadowing provide students with a chance to learn more about what

others have done to become successful in their professional careers and how they may take

similar steps to reach their career goals.

In an Informational Interview, the student seeks information about a job or occupation
rather than employment. This is a way for the student to learn about a particular job or
occupation by talking to people employed in that job or field. The student has the chance
to practice interviewing skills in a low-risk, non-threatening situation, to obtain answers to
specific questions from someone with an insider’s view of the field and the working envi-
ronment, and to meet contacts who may provide the student with future job leads.

In Job Shadowing, the student seeks information about a job or occupation through ob-
serving (“shadowing”) the individual employed in that particular job or occupation. The
student gets a first-hand experience of the “day-to-day” aspects of the occupation by sitting
in on a portion of the work day in the actual work environment.

The Students:

Career Connections students must have a documented disability, be registered with Dis-
ability Services and be seeking a degree at the University of Minnesota. Individuals who
have graduated, but were previously involved with Disability Services, are also eligible.

Your Commitment: :

For Informational Interviews: Provide a student with 30 to 60 minutes of your time to
come to your place of employment. The student will ask questions and talk with you about
your career. For Job Shadowing: Provide a student with half a day (or more) of your time
in your place of employment. The student will sit in on some portion of your day and
observe the actual work setting, asking questions and learning about the actual work envi-
ronment.

do
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UNIVERSITY OF MINNESOTA
Disability Services

CAREER CONNECTIONS
MENTOR PROGRAM

Purpose:

The main goal of the Career Connections Mentoring Program is to match a student with a
professional who is currently involved or employed in a related area of interest. (If a stu-
dent is interested in a mentor with a disablity, and attempt will be made to locate an appro-
priate individual.) The student and mentor will meet a minimum of once a month during
the academic year (November through April). This requires a commitment o:f meeting with
the student at least six times during the year. Mentors and students may choose to extend

the length of the mentorship. Meetings will be held on campus, at the mentor’s worksite,
or at a mutually convenient site.

The Students:

Career Connections students must have a documented disability, be registered with Dis-
ability Services and be seeking a degree at the University of Minnesota. Individuals who
have graduated, but were previously involved with Disability Services.

Roles and Responsibilities:

For Mentors:

1. Respect the student’s schedules. Besides attending classes,
many students hold demanding jobs. Let your student
know early whether you will be late or need to re-
schedule.

2. Remember, the mentoring relationship is not that of teacher
and student, but a chance to talk candidly and to
exchange ideas.

3. Respect confidences.

For Students:

1. Remember that the mentoring program is not an internship
or a way to find a job in the mentor’s place of
employment.

2. You'll be most likely to draw helpful insight from your
mentor if you bring good questions and healthy curiosity
to the program. Questions about job seeking, networking,
job keeping strategies and office politics may be topics
for lively conversation.

3. Respect your mentor’s time and job pressures. If you
cannot make a scheduled appointment, you should call
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your mentor in advance.

4. The mentoring relationship is two-way. Mentors typically
are interested in learning about the views, values and
experiences of students. The more open and honest you
are, the more likely your mentor will respond in kind.

5. Respect confidences.

Some mentoring partnerships work better than others. Those that are not working well can

be changed if you let us know early enough. We'll also ask for your evaluation following
the program.

Establishing a Mentoring Relationship

Training will be provided to mentors and students in which we will further discuss roles
and expectations as well as disability issues. We will also conduct an ice breaker at the
training which will help mentors/students get to know each other better.

Resources for the Mentor

We will provide a list of disability-related resources for the mentors to enhance their
knowledge of disabilities.
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UNIVERSITY OF MINNESOTA
Disability Services

CAREER CONNECTIONS
INTERNSHIP PROGRAM

Purpose:

The main goal of the Career Connections Internship Program is to provide the necessary
tools to help students with disabilities identify potential internship sites. This process
includes identifying strengths, writing resumes, contacting organizatiors and communicat-
ing abilities. In most cases, students will have completed the necessary career exploration
activities, such as informational interviewing and skill assessment in order to identify
appropriate sites. '

Roles and Responsibilities:

Internship development is a joint process between students and Career Connections staff.
The amount of assistance students receive from Career Connections in developing an
internship site depends on the amount of work students put into it.

As a matterof practice, Career Connections will always explore opportunities through the
student's deparment first. Many university programs do not provide potential internship
site listings for students. In these cases, Career Connections staff will assist students in
developing leads through networking and cold calling.

Students are expected to contact employers on their own behalf as well as follow up with
leads provided by Career Connections staff. Students must keep a journal of contacts and
communicate their progress with Career Connections staff by phone or in person every two
weeks. If students do not follow through, Career Connections will discontinue assistance
in identifying internship sites uatil the student resumes initiating contact.




UNIVERSITY OF MINNESOTA
Disability Services

CAREER CONNECTIONS
JoB SEARCH ASSISTANCE PROGRAM

Purpose:

The main goal of the Career Connections Job Search Assistance Program is to provide the
necessary tools to help people with disabilities locate jobs. This process includes identify-
ing skills and what the market demands, writing resumes, networking, cold calling and
interviewing. In most cases, job seekers will have completed the necesssary career explora-

tion activities, such as informational interviewing and skill assessment in order to identify
appropriate jobs.

Participants:

Career Connections participants must have a documented disability, be registered with
Disability Services and seeking a degree at the University of Minnesota. Individuals who
have graduated, but were previously involved in Disability Services are also eligible.

Roles and Responsibilities:
Job development is a joint process between job seeker anc Career Connections staff. The

amount of assistance the job seeker receives from Career Connections in locating employ-
ment depends on the amount of work the job seeker puts into it.

As a matter of practice, Career Connections will utilize existing university and community
resources first. Since many job seekers may need to use nontraditional job search methods,
Career Connections will work collaboratively with job seekers to identify options in the
hidden job market. Techniques include networking, research and cold calling.

Job seekers must keep a journal of contacts and communicate their progress with Career

Connections staff by phone or in person every two weeks. If participants do not follow
through, Career Connections will discontinue assistance in locating employment.
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THE MENTORING
EXPERIENCE

A manual for training

e Mentors
e Students/mentees

Text: Donna Johnson
Production and design: Liz Malherek

CAREER CONNECTIONS
DISABILITY SERVICES
UNIVERSITY OF MINNESOTA

©1994 By UNIVERSITY 0F MINNESOTA
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“PUTTING ABILITY TO WORK”
Overheads

Module I
1. Two Models of Disability: A Contrast
2. Meaningful Access
3. This publication /material

Module I
1. PL 93-112 Title V Section 504
2. Americans with Disabilities Act
3. Tide I - Employment
4. Individual with a Disability
5. Qualified Individual with a Disability
6. Reasonable Accommodation
7. Types of Reasonable Accommodations
8. Undue Hardship Determined by

Module III
1. Visual Impairments
2. 8 Point Type
. Leading causes of blindness
. Retinal problems
. Deafness and hearing loss
. There are three types of hearing loss
. Degrees of hearing loss

. Mobility Impairments

W 0 NG N e W

. Depending on the severity

10. Systemic Conditions

11. Psychiatric Disabilities

12. Psychiatric disabilities served
13. Learning Profiles

14. Input-Processing-Output

15. Section 504

16. People with ADHD may have
17. Head Injury

18. People with head injuries may experience




19. Factors which affect the outcome

Module IV
1. Inappropriate Language
2. Words to Use
3. Terminology more trendy than useful
4. If a person discusses their disability with you

Module V
1. Types of Reasonable Accommodations
2. Scenario #1
3. Scenario #2
4. Scenario #3
5. Scenario #4
6. Scenario #5

Module VI

No overheads

Module VII
1. When working with a person with a disability
2. Explore the following issues
3. When counseling students with disabilities on career options
4. In preparing people with disabilities for the job market
5. It takes 10 times more contacts
6. Eight common but erroneous attitudes

7. Suggestions for students with disabilities

Module VIII
1. Job Analysis
2. Questions to Ask
3. In the pre-employment process
4. Employers
5. Employees with disabilities

Module IX

1. Response to Video

Module X

No overheads
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"PUTTING ABILITY TO WORK"

Handouts

Module I

1. Accessibility Checklist for College/University Units
2. Accessibility/Accommodations Checklist

Module II
1.'A Brief Summary of the 504 Regulations of the Rehabilitation Act of 1973

Module III
1. College Students with Disabilities
2. Psychiatric Disability Panel Questions

Module IV

1. Person First
2. Communication

3. Interacting with People with Disabilities

Module V

1. Ways to Provide Reasonable Accommodations

2. Workplace Accommodations
3. Scenario #1

4. Scenario #2

S. Scenario #3

6. Scenario #4

7. Scenario #5

8. JAN Brochure

9. National Resources on Accommodations

Module VI
1. Low Cost Adaptations

2. Workplace Accommodations - Learning and Psychiatric Disabilities

Module V11
1. Personal Counseling Roleplay
2. SSI & SSDI
3. Career Counseling Roleplay
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4. Ways to improve career services for people with disabilities
5. Eight common but erroneous attitudes
6. Suggestions for advising students with disabilities

7. Academic Advising Roleplays

Module VIII
1. Job Interview Script
2. Supervision/Feedback Roleplay

Module IX

No handouts

Module X
1. Student Trainer Weekly Schedule
2. Student Trainer Homewoik Assignment
3. Student Trainer Topic Description
4. Student Trainer Feedback Form

S. Session Evaluation
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“Meet Your Mentor.”

Mentor / Student Training will be from 4:30 t6 6:30
p.m. Tuesday, April 7 in the Dale Shepard Room of Campus
Club, Coffman Union for all students who chose mentoring
as part of their Career Connections plan.

This training will give everyone an opportunity to
meet their mentor, as well as give students and mentors
more information on their roles and responsibilities. Atten-
dance is mandatory if students wish to be part of the

mentoring program. Any questions, call Donna Johnson at
626-8035 or 624-6884.

“Can 1 Actually GetPaid For Doing

The Work I Love?”

If you love helping people and finding ways to improve
the world we live in, but are not sure how what you're learning
in school transfers to the "real world", join us Tuesday, April
14 in the Dale Shepard Room of the Campus Club, Coffman
Union. This session will be held from 4:00 to 5:00 p.m.

Brad Melby of IDS will tell us how his speech
communications major prepared him to become a
financial planner for IDS. Nathan Williams will share how he
went from the military to being a case manager for Re-Entry
West, a halfway house for individuals on parole, and Marty
Hawk, Northwest Human Service Council, will discuss how to
take a project from start up to success.

To reserve a space, please call Donna Johnson at
624-6884. Space is limited. Appetizers and sn.cks will be
served.

Career

Connections
Calendax

0000003 00ONGOOIOOIOVDOS

Meet Your Mentor
April 7, 1992
4:30 - 6:30 pm

Can 1 Actually Get
Paid For Doing The
Work I Love?
4:00 - 5:00 pm
April 14, 1992

Project With Industry
(Individual Appointments)
April 15, 1992

What Do I Need To
Get Into Graduate _
Schooi?
4:00 - 5:00 pm
April 30, 1992

How Can I Prepare
Myself For The Job
Market Without A
Lot of Money?
4:00 - 5:00 pm
May 5, 1992

Be sure to check with
your college Career Center for
more career-related activities.
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~r sWhat Do I Need To Get Into
CGraduate Schouol? 77

ﬂ

Dennis Clayton, Assistant to the Dean, Office of
Equal Opportunity in Graduate Study will share
information on the difference between graduate and under-
>. graduate studies and how both processes work. He will also ,
P discuss financial aid, application components and depart-

ment-specific issues. The meeting will be held from 4:00
to 5:00 p.m. Thursday, April 30 in B-33 Johnston Hall.

To reserve a space, call Donna Johnson at
626-8035 or 624-6884.

#

“How Can I Prepare Myself For The Job Market
Without A Lot Of Money?”

Learn more about the many low cost/no cost
resources available to help you get the job you want.
7 Representatives from Minnesota Job Service Jobs 7
Training and Partnership Act JTPA) and Goodwill g
< Easter Seals will provide information on how to tap into
these resources.

Mark your calendarnow! Tuesday, May 5, from4:00
to 5:00 pm in B-33 Johnston Hall.

#“Senior PANIC Got A Hold On YOU?”

Why not contact Amy Fafinski of Multi Resource
Center’s Project with Industry. She will be on campus April
15 to help you with job seeking and interviewing skills as
7 well as resume writing. Projects With Industry works with
more than 300 employers, why not take advantage of this
- service? To schedule an appointment, call 624-4037.
Jenny Kron of Human Resources Development
Institute is also available to assist in individual job
development. For more information, call vonna

Johnson at 626-8035 or 624-6884.

Bl

7
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“What Do I Need To Get Into
Graduate School?”

Dennis Clayton, Assistant to the Dean, Office of Equal
Opportunity in Graduate Study will share information on the
difference between graduate and undergraduate studies and how
both processes work. He will also discuss financial aid, appli-
cation components and department-specific issues. The meet-
ing will be held from 4:00 to 5:00 p.m. Thursday, April 30in B-
33 Johnston Hall.

To reserve a space, call Donna Johnson at 626-8035 or
624-6884.

“How Can I Prepare Myself For The
Job Market Without A Lot Of Money?”

Learn more about the many low cost/no cost resources
available to help you get the job you want. Representatives from
MinnesotaJob Service Jobs Training and PartnershipAct (JTPA)
and Goodwill Easter Seals will provide information on how to
tap into these resources.

Mark your calendar now! Tuesday, May 5, from4:00to
5:00 pmin B-33 Johnston Hall.

«genior PANIC Got A Hold On YOU?”

Why notcontact Amy Fafinski of Multi Resource Center’s
Project with Industry. She wili be oncampus May 20 to help you
with job seeking and interviewing skills as well as resume
writing. Projects With Industry works with more than 300
employers, why not take advantage of this service? To schedule
an appointment, call 624-4037.

Jenny Kron of Human Resources Development Institute
is also available to assist in individual job development. For
more information, call Donna Johnson at 626-8035 or 624~

6884,

Careerx
Connections
Calendar

Disabled Student
Cultural Center
Meeting
B-33 Johnston Hall
12:00-1:30 pm
April 17,1992

What Do I INeed To
Get Into Graduate
School?

4:00 - 5:00 pm
April 30, 1992

How Can I Prepare
Myself For The Job
Market Without A
Lot of Money?
4:00 - 5:00 pm
May 5,1992

Project With Industry
(Individual Appointments)
May 20, 1992

Career Access For
Students with Dis-
abilities in Science
and Engineering
8:30 am to 3:30 pm
May 8, 1992

Be sure to check with
your college Career Center for

more career-related activities.
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Thinking of a Career in Science or Engineering?

2

If a career in science and engineering is more than a passing
fancy, you may want to attend a special one-day workshop
entitled, “Career Access For Students with Disabilities in
Science and Engineering”. The workshop will study the
issues faced by students with disabilities, identify barriers to
access career opportunities and develop strategies to over-
come them. The workshop will be held at Honeywell Plaza,
May 8 from 8:30 a.m. to 3:30 p.m. For more information,
contact Donna Johnson at 626-8035 or 624-6884.

M

>

“How Can I Get a Job Without Experience. ..
How Can I Get Experience Without a Job?”’

>

It seems like Catch-22 for many students, and this
phrase may be all too familiar. . . To help students avoid this
situation, 3M has developed a Business and Education
Laboratory. The program allows students to gain practical
business experience in the areas of marketing/sales, quality,
customer service and manufacturing. Students take projects
from the research phase to development.

All programs are driven by the University of Minne-
sota with assistance from 3M. Site supervisors work in
conjunction with U of M faculty to ensure that theory
learned in the classroom can be put into practice at the
Business and Education Laboratory.

For more information on how you can earn valuable
experience while still in school, contact Donna Johnson at
626-8035 or 624-6884.

f

“ADA Conference”

Americans with Disabilities: An Introduction to an Emerg-
ing People is a three-day conference designed to celebrate
the Americans with Disabilities Act. The conference will be
held May 11, 12 and 13 at various locations throughout the
University of Minnesota. Registration is free. The fee for
lunch is $3.00 for students. For more information, contact
Darla Carlson at 626-7846.

e
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"Can't Get a Job Without Experience. ..

Can't Get Experience Without a Job"
To find out how you can avoid this Catch-2Z, come to the

Career Connecﬁonsprsentaﬁonondevelopingmtemstﬁps. Sheryl

Olsen, Assistant Director of the Office for Spedial Learning
Opportunities will offer information on how to locate an
internship, as well as tips on how to market your skills.

This presentation will be from 4:00-5:00, Tuesday,
October 6 in the Presidents Room, Coffman Memorial Union
(Third Floor). If you plan on attending this session, please call
DonnaJohnsonat626-8035. Spaceislimited. Hopetoseeyou there.

Mentor/Student Training
Set for October 20

If you've signed up for the Career Connections Mentoring
Program, plan to meet your mentor October 20 from 4:30-7:00 in
the West Wing of Campus Club, Fourth Floor, Coffman Memorial
Union. A light buffet supper will be served.

This session will give you an opportunity to get to know
your mentor, practice communication and problem-solving skills
and set goals with your mentor In order to participate in the
Career Connections Mentoring Program, you must attend this
session. Any questions, please call Donna Johnson at 626-8035.

"Plan on Working in Social Services,
but Don't Plan on Pursuing a Masters?"

Jenny Peterson, Volunteer Coordinator at Courage Center
and John Bielinski, Health Science Specialist at the Veteran
Administration Center, will discuss what skills they'veleamed in
college and how they use these skills to help others.

This forum will be from 4:00-5:00, Tuesday, Nov. 3 in 307-
308 Coftman Memorial Union (Third Floor). Please cali Donna
Johnson at 626-8035 to reserve a space. Refreshments will be
served.

228

Career

Connections
Calendar

0000000000000000000
Internship Grant
Application
Deadline - Sept. 28

"Can't Get a Job
Without Experience,
Can't Get Experience

Without a Job"

4:00-5:00 pm.
October 6, 1992

Job Success Fair
11:00-4:00 p.m.
October 19, 1992

Mentor/Student
Training
4:30-7:00 p.m.
October 20, 1992

Be sure to check with
your coilege Career
Center for more
career-related
activities.




IToxt Provided by ERI

— Career
CLA | Development | Activities
Office

Graduates, a departmental representative, and a career counselor
will discuss career options associated with the major and aliberalarts
degree. Co-sponsored with the following departments:

Psychology
Sociology

Monday, October 19
Wed.,Nov.11  2:00-3:30

(Tentative)
235 Blegen Hall

CAREERS IN BUSINESS FOR LIBERAL ARTS MAJORS

This 2 hour workshop explores the advantages of a liberal arts
background in pursuing a career in business. Tips on marketing a
liberal arts degree and suggestions for usefui coursework will be
given. Liberal arts students considering a business career will learn
about likely employers and job titles for liberal arts graduates. Pro-
grams will be held in 101 Fraser Hall.

1:30-3:30

Tues., Oct. 27

Wed., Oct. 14 1:00-3:00

A special program to help individuals prepare for interviews. Com-
pany representatives who interview on campus, both professional
human resources personnel and managers, will discuss what they
look for in a candidate at an interview.

102 Fraser Hall

Mon., Oct. 12 1:30-3:30
Disclosing your Disability to:an Employer

' “Learamore about theoptionsavailable Whei_}":diSCld sing your

disability ~to:an: employer:.

"Getting Financial
Support While
Holding an Unpaid

Internship”

If you are interested in an
internship but cannot afford to
accept one that is unpaid, the Of-
fice for Special Learning Oppor-
tunities (OSLO) in the College of
Liberal Arts may be able to help.
OSLO offers a one-quarter non-
renewable grant of $800 to CLA
undergrads at the sophomore
level oraboveinvolved in unpaid
internships.

Fall quarter grant appli-
cation deadline is September28.
Pick up applications at OLSO, 220
Johnston Hall or for more infor-
mation call OSLO at 624-7577.

Donna. Johnson: and “Anne
Heisenfelt: Wln answex: QUES- .

tiens-on how to present your.
disability as a. strength rather.
than a:limitation and. provide:

| ]ob Success Fair
‘ Scheduled for October 19, 1992 I

The seventh annual Job Success Fair—-Exploring Your Op-

disclosure options. Bringabag,.
Junch and be prepared to ask
questicns:: The- first meeting,

tions for people with disabilities will be held at the Marriott Hotel,
Bloomington, MN. The Fair provides an opportunity to learn about
jobrequirements, meet potential employers, obtain informationabout

willbe Weédnesday,October14; job placement and training services, community resources, and the

from 12:15-12:45' in:Room251 | Americans with Disabilities Act. The event s free, sponsored by the

of Nicholson Hall. Please call | City of Bloomington, Office of Special Services and the Marriott
| us-at 626-8035°if you plan on Hotel-Bloomington. Contact: Nancy Schuett, 612/881-5811, ext. 409
‘l Catt'e'!'\'dings;:: e . s (voice); 612/ 887-9677 (TDD).
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Academic Skills Center?

Fall Quarter 1992 Workshops

Job Fair

TheCollegeof Liberal Arts
Job Fair will be held in February.
In order to help prepare students
in marketing their skills, the
College of Liberal Arts Career
DevelopmentOfficeand Disabil-
ity Services/Career Connections
are co-sponsoring resume
writing, interviewing skills and
orientations which will help stu-
dents learn how to use research
and networkingin theirjobsearch
strategies.

For more information on
why students need to prepare for
this year's Job Fair, call Donna

Johnson at 626-8035.
Student Trainers Needed for "Need Placement
° 3 , "
Career Connections Workshops Assistance?

Amy Fafinski of Multi-Re-
Career Connections conducts workshops on disability- source Center's Projects With In-
related issues to campus staff and community employers. We dustry is available to help stu-
are seeking students who would be willing to co-facilitate two dents with direct placement, job
to four workshops with us this year. We have developed seeking skills and resume writ-
materials for the workshops and will provide training to the ing. Multi-ResourceCenterworks
students. Students will be paid a small stipend for each work- With more than 300 employersin
shop. If you are interested, contact Betty Aune, project director the Twin Cities area. Take ad-
of Career Connections, at 624-6884. She will give you more Vvantageof this greatopportunity!
information and application instructions. Application dead- For moreinformation, call Donna
Johnson at 626-8035.
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Career Connections (CC) Seeks
Student Trainers and Consultants

Career Connections plans to hire student trainers and
consultants to assist with project activities. Trainers co-
facilitate workshops with CC staff; presenting to groups of
campus staff and community employers. Time commit-
ment is variable. Consultants brainstorm with staff about
ways to make CC events accessible and interesting to
students, and they promote CC activities by providing
information to student groups. Time commitment is 10-
20 hours per quarter. Trainers are paid a stipend for each

-vorkshop and consulcants are paid a stipend for each

Need Help
Finding a Job?

Resource Inc./Project With
Industry is available to
provide placement assis-
tance to University of Min-
nesota students with dis-
abilities. Project With
Industry provides: a free
job service to match candi-
dates with employers; job
development assistance;
support through a job club
and resume writing assis-
tance. To arrange an ap-
pointment or for more

quarter. If you are inter-
ested, contact Joyce Anis at
625-7578 for further infor-

mation.

Job Success Fair Scheduled for
November 22, 1993

The eigth annual Job Success Fair - Exploring Your Op-
tions for people with disabilities will be held on Monday,
Nov. 22 from 12:00-4:00 p.m. at Marriott Hotel,
Bloomington, MN. The fair provides an opportunity to
learn about job requirements, meet potential employers,
obtain information about job placement and training
services, and community resources. The event is free,
sponsored by the City of Bloomington's Disability Services
and the Marriott Hotel - Bloomington. Sign language

interpreters will be available. For more information, con-

information, contact Donna ¢3¢t Nancy Schuett (612) 887-9604, cxt. 409 (voice);

Johnson at 626-8035.

(612) 887-9677 (TDD).

BEST COPY AVAILABLE
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Career Connections Internship Program

If you would like assis-
tance in developing an
internship site for winter
quarter, Career Connec-

tions Internship Program
will begin Monday, Nov. 8

Nicholson Hall. Students
will meet with Career Con-
nections staff for three
consecutive Mondays to

identify skills, develop goals,

from 3:00-4:30 in 252
Capital City U of M Research
Internships Explorations
The Capital City Intern-  If you are looking for more
ship Program is an in- opportunities to gain re-

ternship program offering
students the opportunity
to gain valuable work
experience with the local
government of the City
of St. Paul. Some of the
interships include: Cleri-
cal; Computer Graphics;
finance, public policy;
marketing; library.

To be qualified, students
must be registered at least
half-time at a post-sec-
ondary institution and
must agree to intern fora
minimum of 10 weeks.
For more information,

call Donna at 626-8035.

search experience, you may
want to explore Research
Exploration (REX). This
program allows students to
become a member of a
faculty research team for a
special project.

Research projects range
from field work to lab,
clinical, studio and field
work conducted on campus
and throughout Minnesota.

For more information, call
the REX director at 625-

. 6361 or 626-0214 for more

information.

discuss disclosure and
accommodations, and
identify potential intership
sites. For more information
or to sign up for this pro-
gram, please call Donna
Johnson at 626-8035.

Engineering Co-op
Programs

If you are an Engineering
student, you may be inter-
ested in the Co-Op Pro-
grams sponsored by the
Engineering department.
The principle objective of
the program is to provide
industrial experience dur-
ing the last two years of
students' academic careers.
Students take courses one
quarter and work at the co-
op site in alternating quar-
ters. For more information
contact Lori Gardner,
Mechanical Engineering
Co-Op Program at 625-
5326 or Ann Flynn. Elec-
trical Engineering Co-Op
Programs 624-4365.
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rated, IBM and

Institute of
Technology
Placement Office

Institute of Technology
Placement Office is in the
process of recruiting for on-
campus interviews. Some of
the companies re ~ruiting
this year include: Koch
Industries Incorporated,
Lawrence Livermore Labora-
tories, Motorola Incorpo-

Westinghouse Electric Cor-
poration. If you have not
signed up yet, contact the
Placement Office at 624-
4090 to see when the next
sign up deadline is.

§ .\ Nié%?ﬁ%%%ﬁ e%@ 33:%
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On-Campus Recruiting:  and Fall grads and alumni

 Cargill are eligible.
* Cigna
 Edina Realty Prior approval of resume by

Equitable Life of lowa  Career Development Office
Franklin Life Insurance  staff is required.
Hayne, Miller and Farni

IDS Financial Services  For more information call

* Macy's West 624-7505.
e Northwestern Mutual
e State Farm Insurance Graduate/Professional
e Urban Outfitters School Day:
e Walt Disney World

Wednesday, October 27
Priority sign-up dates: 10:00-3:00 p.m.
October 6 and 7 Great Hall, Coffman

Winter, Spring, Summer  Memorial Union

Carlson School of Management

Placement Office

On-Campus Recruiting:

Students enrolled in the Carlson School of Management
may sign up for on-campus interviews. If you have not
yet signed up additions to the list will be due Oct. 13.
Oct. 18 is the first day of interviews. Some of the compa-
nies interviewing this year include: 3M, Cargill,
Dayton's, General Mills, Pillsbury and Honeywell.

If you are interested in on-campus interviewing, you must
be a CSOM student, register with the CSI Placement
Office, submit 40 copies of your resume, and be graduat-
ing Fall '93, Winter, Spring or Summer of '94.

Undergraduate CSOM Career Fair:

Thursday, October 14

9:30-3:00 Humphrey Atrium

20-30 companies will be available to provide information
on their organizations.
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Office for Students with Disabilities

' Career Connections

May 1992

University of Minnesota

Project Explores Options for Students with Disabilities

In the fall of 1991, the University of
Minnesota’s Office for Students with
Disabilities (OSD) was awarded a re-
search/demonstration grant from the
U.S. Departmentof Education, OSERS.
The University’s Office of the Vice
President for Student Affairs has pro-
vided matching funds for the project
and University’s General College as-
sisted in the development of the pro-
posal. The project, Career Connections,
calls for the development, evaluation,
and dissemination of amodel program
tofacilitate placement of postsecondary

students with disabilities.

The basic premise of the three-year
project is that by better tapping into
existing services and by developing
effective networks, students will en-
hance their employment opportuni-
ties. Equally important is the idea that
campus faculty and staff and commu-
nity employers need training and con-
sultation on issues related to disability
and career.

As part of the project, Career Connec-
tions staff will disseminate its findings

51 Students Enroll in Program

Career Connections’ student activities
are ~ff to a rousing start with 51 stu-
dents enrolled in the program. In or-
der to participate, students must be
seeking a degree at the University of
Minnesota, have a documented dis-
ability, and have a goal to obtain em-
ployment after graduation.

Approximately half of our students
areseniors who expect to graduate this
June. All disability groups served by
the Office for Students with Disabili-
ties (OSD) are represented.

Webegan student activitiesinNovem-
ber, by administering career assess-
ments and developing program plans.

Q

Employer forums were next on the
agenda. The first topic was “How to
Stand Out in the Job Market” followed
by “Disability in the Workplace” and
“Can I Actually Get Paid for Doing the
Work I Love?” The Mentoring Pro-
gram began in April, with eleven pairs
of students and mentors from the com-
munity representing diverse careerar-
eas. Follow-up sessions were con-
ducted for students and mentors in
April and May in which participants
had an opportunity to celebrate suc-
cesses, brainstorm ideas and solve
problems.

In addition to these activities , some
Continued on page 4...
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in professional journals, conferences,
and throughanannual newsletter. This
newsletter will summarize highlights
of the first year, share plans for the
coming year, and announce materials
which will be available through the
project. We invite your comments and
questions.

For further information, write to Eliza-
beth Aune, Project Director, Office for
Students with Disabilities, 16 Johnston
Hall, 101 Pleasant St. SE, University of
Minnesota, Minneapolis, MN 55455,
or call (612) 624-6884.

The goal of Career
Connections 18 0
EMPOWER...

Students

...with disabilities to access
career opportunities

University Faculty &
Staff

...to effectively advise,
counsel and place disabled
students

Employers
...to tap the under-utilized

resource of individuals with
disabilities




Career Challenges Addressed in Courses

“Respect”, “give and take”, “affirma-
tion of what I always knew about my-
self, yetapplying this in new directions”
- these are all comments made by stu-
dents to describe their experience in a
creative three-quarter course sequence
entitled “Career Development for Stu-
dents with Disabilities.” The Office for
Students with Disabilities has designed
this course sequence to address the
unique challenges of job seekers with
disabilities.

Students participate ina variety of learn-
ing experiences which begiri with an
explorationinto self-knowledge and the
world of work, proceed through practi-
cal job seeking skills, and culminate in
aninternship experience. Individualized
attention is given to personal concerns
through confidential responses to
weekly journal entries about their ca-
reer exploration.

Career Planning is the first course. Stu-
dents identify interests, skills, values,
needs and learning styles. Respect and
realistic goal setting are emphasized.
Decision-reaking strategies arereviewed
and anintroduction to theworld of work
isgiventhrougha preliminaryjob search
and an informational intr.sview.

The second course, Job Seeking Skills,

builds on the insights and information
gained in the first course. More informa-
tional interviews are conducted. Assign-
ments include the writing of a resume
and cuver letter, a video-taped dress
rehearsal of ajob interview, and research
into an intemnship experience in a field
of interest. The rights of people with
disabilities in the hiring process are
emphasized in light of the Americans
with Disabilities .Act.

The culmination is an internship experi-
ence, either paid or volunteer. A variety
of work experiences are available to stu-
dentsinprivate, publicand government
sectors. This type of on-the-job training
increases employability and helps to
develop job-keeping skills. It also af-
fords a pragmatic indication of job fit,
allowing for confirmation or redirection
of career selection.

Students have reported that the classes
have helped them become more aware
of what they have to offer an employer.
“These courses have been invaluable. I
have learned so much about myself, and
have gained a sense of confidence in my
abilities.” “I didn’t know I had so many
skills! I understand more clearly my
options for employment and how to
actually get a job that uses my skills and
matches my values.”

Survey indicates Students
Need More Legal Information

One of the objectives of Career Connections is to assess how
much students with disabilities know about their rights as aperson
with a disability in an employment setting. Students compieted an
informal survey upon entrance into the program. Although 47
percent of the students surveyed had told previous empioyers
they had a disability, 70 percent of the students said they had
never asked for an accommodation on the job. Thirty-seven
percent were not sure whether an employer can ask on the
application form if the candidate has a disability. The graph below
illustrates that 47 percent were not sure whether an employer can
zsk in an interview if the candidate has a disability.

Can an employer ask in the interview if you have a disability?

Yes W

]

No 40%

I'm not sure

a7%

_ |

1 W ¥ 0 W 0 T N0 N 1K

20

%
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* Training Conducted on Disability Issues

The Career Connections staff believes
that it is just as important to prepare
campus staff and community employ-
ers for disabled students as it is to pre-
pare disabled students for the work-
place. To put this idea into practice, we
have targeted career development and
placement counselors, advisers, intern-
ship coordinators, studentemployment,
campus personnel, and numerous other
programs for training and consultation
on career and disability.

Our strategy has been to conduct infor-
mational interviews with these offices,
offer overview workshops, provide fol-
low-up workshops and departmental

site visits, and be available for phone
consultation. Our overview workshop
includes information about: Americans
with Disabilities Act (ADA), disability
conditions, career counseling, accommo-
dations in the workplace, and campus
and community resources.

More than 120 people have attended the
overview workshops and many of them
have requested follow-up visits to their
individual departments. These visitsare
customized to theneeds of the particular
department. For example, we have con-
ducted an accessibility audit of an in-
ternship program, provided information
on technological accommodations for

the workplace, and discussed career is-
sues specific to inte.national students
with disabilities.

This spring Career Connections co-spon-
sored a three-day conference entitled
“ Americans with Disabilities: An Emerg-
ing People.” The first day focused on the
ADA. The second and third days fo-

cused on disability and culture. Over
200 people attended.

We have been developing a network of
employers in anticipation of our efforts
to reach the business community for
training and consultation next year.

Career Needs of OSD Students Being Researched

One aspect of Career Connections is to
conduct research assessing the career
needs of students and identifying effec-
tive interventions. We are also gather-
ing data on the attitudes and awareness
of college career development and place-
ment personnel relating to disabilities,
in order to find out how these services
might be made more accessible and ef-
fective for students with disabilities.

Two research efforts have been identi-
fied for the project’s first year. Onestudy
will define the issues related to careers
and disabilities for college students with
disabilities. The study will focus upon
the needs and concerns of students and
staff with regard to career development.
Issues will be identified and sugges-
tions will be made not only for the im-
provement of career services to college

Bibliography and Manual Available Soon

Career Connections will be publishing an up-to-date annotated bibliography on
career-related issues for postsecondary students with disabilities. This bibliogra-
phywill be available after May 31 for dissemination and will be submitted to ERIC.

Career Connections will also be developing a training manual which will be ready
for field testing by next fall. The training manual will include presentation notes,
simulation activities, and visuals for use with career-related campus staff and
community employers. There will also be a section on training mentors, which
includes presentation notes, visuals, and interactive activities.

If you are interested in field testing the manual or obtzining a copy of the
bibliography, contact our office at (612) 624-6884 or write to Elizabeth Aune, Office
& Students with Disabilities, 16 Johnston Hall, 101 Pleasant St. SE, Minneapolis,

155455.

IToxt Provided by ERI

-3-
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students with disabilities, but also for
the establishment of training and con-

sultation services for college faculty and
staff.

The second research study will concen-
trate on the relationship between three
standardized instruments and their ap-
plicability to the career development
process of students with disabilities. The
Career Development Inventory, the Ca-
reer Scale, and the
Coopersmith Self-Esteem Inventory
have been used by the Career Connec-
tions staff as tools in the assessment of
students’ career readiness and self-
awareness. The study will judge the ef-
ficacy of the three instruments and will
suggest possible applications of the in-
struments for other professionals work-
ing with thiz population.

Decisions

If you are interested in obtaining copies
of the working papers (available in the
fall), contact our office.




“Students” continued from page 1...
students have expressed a need for ca- Who Are Our Students?

reer counseling. Some of the issues on
which counseling sessions are focused
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] Training Manual -
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ing criteria for field-test site.)

1 1 would like more information on Career Connections (specify )

C3 Working papers on research studies
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University of Minnesota

When career counseling students with disabilities,
Focus on Abilities, Interests and Skllls

As a growing number of students
with disabilities enter institutions
of higher education, career counse-
lors may find themselves uncertain
about how to deal with disability
as it relates to career planning.

When working with people with
disabilities, don’t assume that
people with the same disability
have the same concerns. If you
have questions about how the dis-
ability affects the individual, ask.
People with disabilities generally
know what accommodations have
worked in the past and what modi-
fications will need to be made.

Students with disabilities need to
know their legal rights. Itis up to

The goal of Career -
Connections is to
EMPOWER...

Students
...with disabilities to access
career opportunities
University Faculty & Staff
...to work effectively with
students withdisabilities
Employers
...to tap the under-utilized
resource of individuals with
disabilities

the student whether the disability
is disclosed. But under the Ameri-
cans with Disabilities Act (ADA),
employers have to provide accom-
modations only for disabilities
which are disclosed. Althoughitis
illegal for employers to ask if a
candidate has a disability, at times,
it may be to the candidate's advan-
tage to disclose the disability. For
example, if the candidate hasa vis-
ible disability, it can be helpful to
discuss how they have completed
tasks and what accommodations
they have used in previous jobs or
in school. Candidates with invis-
ible disabilities may consider dis-
closing after a job offer has been
made.

Students with disabilities benefit
fromself-assessmentand career ex-
ploration techniques just as stu-
dents without disabilities. Where
they may differ is in their need to
assess an organization's physical
or programmaticaccessibility. Stu-
dents withdisabilities may alsoben-
efit from meeting with a mentor
(preferably anotherindividual with
a disability) who may share ideas
about how to enter a career field
and whataccommodations may en-
hance the student's potential for
success.

In resume development, assessing
transferable skills, abilities and
strengths is a key element. The
focus should be on what individu-
als can do, not what they can’t do.
Justasincluding personalinforma-
-1-
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tion is no longer appropriate, dis-
ability generally should not be dis-
closed on the resume.

Whenidentifying potential employ-
ers, it is good to know what the
company’s history, policies, and
practices are related to employing
people with disabilities. This infor-
mation can be obtained through the
equal opportunity/affirmative ac-
tion office in the company, or by
asking the human resource depart-
ment what kind of disability aware-
ness training they provide. Re-
sources to identify companies that
have a positive history of employ-
ing individuals with disabilities are
the journals Careers and the disAbled,
and People with Disabilities.




More than 1000 Attend Training

Training is a major thrust of the Ca-
reer Connections (CC) project. Since
"1l of 1991, staff have provided 22
workshops and presented at 14 con-
ferences with over 1000 in atten-
dance.

In November we presented two
workshops for campus employers
and student services staff. We used
an experiential approach in which

participants moved from station to
station to observe and participate in

using both low-tech and hi-tech ac-
commodations, such as adaptive
computer technology.

A workshop on learning disabilities
and psychiatric disabilities in Janu-
ary drew 70 participants. We cov-
ered both career and academic is-
sues related to these two invisible

Student Trainers Share Disability Experience

Inresponseto workshop participant
feedback, we established a student
trainer program, in which students
with disabilities work with staff to
co-facilitate workshops. Students
share information about their own
disability and how they use accom-
modations in school or the work-
place; and/or present on one of the
topics in our training manual, Put-
ting Ability to Work-Career Devel-

To recruit students, an article de-
scribing opportunities for student
trainers appeared in the Disability
Services newsletter. Interested stu-
dents weresent an applicationanda
job description which included a
description of student qualifications
and benefits.

Seven students were selected as stu-
dent trainers. A variety of disabili-
ties wererepresented—mobility and
visualimpairments, head injury,and
chronic systemic conditions.

Career Connections and Disability
Services staff provided training ses-
sions. Session I included a descrip-
tion of the workshops, expectations
of student trainers, specific training
guidelines, facilitating audience par-
ticipation, and suggestions for dis-

289

disabilities.

February marks our first workshop
specifically for community employ-
ers, funded in part by a grant from
the University Community Build-
ing Project. This workshop was for
college recruiters who were attend-
ing the College of Liberal Arts (CLA)
annual job fair. The CLA Career
Development Office, the Martin
Luther King Program, and Career
Connections collaborated to place a
special emphasis ondiversity at this
year’s job fair. More than 60 employ-
ers attended the workshop entitled
“Hiring a Diverse Workforce.” We
co-presented with staff from the
Martin Luther King Program and
the Office of Equal Employment Op-
portunity and Affirmative Action.

A workshop for the Alumni Rela-
tions staff focused on making
Alumni Association eventsand pub-
lications accessible to people with
disabilities.

“Warkshop participant._

ability disclosure. For Session II,
students prepared a ten minute pre-
sentation which was videotapedand
critiqued.

Career Connections staff select stu-
dent trainers for each event by con-
sidering availability, the content of
the workshop, and the audience.
Formal feedback through workshop
evaluations, aswellas informal feed-
back, has been overwhelmingly posi-
tive.
BEST COPY AVAILABLE




Program Adapts to Meet Student Needs

Career Connections staff have
struggled with how toinfluencestu-
dents to take a more proactive ap-
proach to their career development.
When we began serving students,
we anticipated that the majority of
the students who met our selection
criteria had identified college ma-
jors and had also chosen careers. In
reality, about 35 of the 76 students
currently enrolled in Career Con-
nections have not chosen a career
and 10 have not chosen a major. To
assist students in this process, we
encouraged them to use their col-
lege career planning and placement of-
fices. Inaddition, weofferacareerdevel-
opment course sequence and provide
career counseling.

Our career counseling services in-
clude the administration of person-
ality and interest inventories and
other paper and pencil inventories,
such as transferable skills analyses
and values clarification exercises.
Throughout assessment interpreta-
tion, we discuss how the disability
may affect the student and what job

‘accommodations may be used.

In addition to individual counsel-
-ing, we offer group activities. Em-
ployer forums are an opportunity
for students to meet with employers
representing a variety of careerareas
or specialties. Although the forums
are well-received by those in atten-
dance, the number of students attend-
ing each forumhasbeensmall. Wea:e
thereforeconsidering other formats to
gain greater participation. A group
activity which has been very suc-
cessful is the mentoring program.
Twenty-two mentors and students
participated inthe programlast year,
and 40 mentorsand studentsare par-
ticipating this year. Most partner-
ships appear to be running smoothly.

Career Connections also offers as-
sistance with internship develop-
ment and job searches. Whenever
possible, we work withagencies such
as Project with Industry (PWI) or
ftudent Employment. However,
sume students are not eligible for
PWI services. To assist these stu-

dents, we havedeveloped jobsearch
and internship development pro-
grams, in which students attend
workshops onskillidentification, job
search techniques and resume writ-
ing before seeking a job or an intern-
ship. Staff then assist students in
locating sitesand serveassite super-
visors for students with internships.
A key element to this program s that
CC services are contingent on the
student doing his or her share of the
work involved in a job or internship
search. For our part, we are devel-
oping a job resource book by solicit-
ing leads and postings from local
employers and by developing a da-
tabase of company representatives
who are interested inbeing involved in

our program.

By providing individualized services,
by constantly revising program offer-
ings to better meet the needs of stu-
dents, and by collaborating with exist-
ing services, we hope that students
will begin to takecharge of their career
development and to understand the
importance of life-long learning.

BEST NOPY AVAll ARYEB-




43 Organizations Field-Test Manual

The Career Connections (CC) train-
ing manualisbeing field tested by 43
colleges, universities and agencies
in 20 states. CC staff will revise and

d the manual over the sum-
mer of ‘93 and it will be available for
dissemination in fall of ‘93. The re-
vised manual will include material
from the workshops presented in
the “92-93 school year, training ses-
sions for student trainers, and a new
section for students on job search
strategies. Weare also workingona
video, as a companion to the train-
ing manual.

For those of you who expressed in-
terest in our working papers, we
apologize that you have not received
them yet. Working papers will be
available in Spring of ‘93 and are
described on the order form insert.

The 1992 annotated bibliography is

still available. We will be writing
another bibliography this spring,
again in collaboration with the Uni-
versity of Massachusetts-Ambherst.

Finally, a new item we have avail-
ableisa packet of information about

our student services.

If you are interested in ordering any
of the above material, fill out the
insert order form. We will contact
you when the materials are ready.

-4-
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Careers On-Line:

Employment, Disability, and Technology

| One of the toughest challenges

in ary successful job search is

§ getting the opportunity to inter-

view. With an exorbitant 70%

| unemployment rate for people

with disabilities, obtaining those
critical interview opportunities

can be particularly frustrating.

One initiative that addresses this

unemployment issue is Careers

§ On-Line. Careers On-Line, a
E collaborative project of the Uni-
| versity of Minnesota Disability
} Services and Distributed Com-
g puting Services, is funded by the

U.S. Department of Education-
OSERS and the University of

§ Minnesota. Careers On-Line es-

tablishes an electronic database

| accessed via Internet by employ-

ers, University students/gradu-
ates with disabilities, and career
development professionals. The

| elecironic network includes

full-time/part-time job/intern-
ship postings and job accommo-

§ dation/adaptive technology re-
d sources. This network linkage

should help facilitate the em-

I ployment process for all three

parties.

The project will collect career-

} related information into a cen-

tral computer and then make the

information directly available to
computer users as a “Gopher”
server on Internet, a world-wide
computer network. In addition to
the information on Internet, a re-
sume database will be established.
University of Minnesota students
with disabilities will submit their
resumes and prospective employ-
ers will access the database when
seeking candidates. Project staff
will train participants in the use
of Careers On-Line services and
refer them to other electronic
sources of information.

Students and professionals with
access to Internet will be able to
access the server via Gopher cli-
ent software. Anyone without ac-

cess to Internet may gain the
same information by joining
one of the participating com-
puter networks, either locally or
nationally. Students with dis-
abilities who are proficient in
use of the network will be hired
to assist in training others.

1994 is the first year for the
project. By the end of the final
grant year in 1996, at least 150
University of Minnesota stu-
dents with disabilities are ex-
pected to make up a core group
of active Careers On-Line us-
ers. Additional students from
the University and other insti-
tutions will be casual users of
the network.

contributions.

Careers On-Line Vision

Careers On-Line envisions a community linked by electronic
telecommunication in which students, campus staff, and em-
ployers realize the range of career possibilities for people
with disabilities, utilize disability resources and adaptive tech-
nology, and access on-line services. We envision students
gaining a greater sense of control over their futures through
the use of technology and we envision employers who —
through electronic networks — interview, hire, and advance
people with disabilities based on their individual abilities and

t2
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CC After the Grant Period

Although the OSER’s-sponsored
Career Connections grant will be
coming to a close on August 15,
1994, the Career Connections
program will still be going
strong. University of Minnesota
Disability Services institutional-
ized the Career Connections pro-
gram one year early — and now
it’s officially part of services pro-
vided through Disability Ser-
vices.

We will now serve students on
an on-going basis in which intake
interviews will be conducted to

determine appropriateness of ser-
vices. Students who access ser-
vices from Career Connections
may choose career planning and
assessment, mentoring, and in-
ternship/job search assistance as
ways to enhance their career de-
velopment. These services were
rated highly by students and were
deemed successful by project
staff. Students will no longer be
required to take an initial assess-
ment upon entrance to the pro-
gram nor will they complete a
program plan. These two aspects
to the Career Connections pro-

gram were not found to be as
helpful as the other services,
based on surveys and interviews
of students.

The training and consultation ser-
vices will also be continued
through the newly formed out-
reach unit of Disability Services.
This unit will provide work-
shops, on-site consultations, and
technical assistance for Univer-
sity of Minnesota faculty and
staff, local employers and com-
munity agencies.

Materials Available from Career Connections

The training manual that was
field-tested last year has been
revised and expanded and is now
ready. Its new title is Putting Abil-
ity to Work: Disabili r De-
velopment and Employment.

This manual can be used to train
campus professionals, commu-
nity employers, and human re-
source professionals. One section
is designed to train students with
disabilities on how to co-facili-
tate workshops.

Topics in the manual include: 1)
interactional model of disability,
2) ADA and Section 504; 3) over-
view of major disability types; 4)
enhancing communication with
people with disabilities; 5) rea-
sonable accommodations in the
workplace; 6) counseling stu-
dents with disabilities; 7) hiring
and supervising; and 8) becom-
ing a student trainer.

The manual includes lectures
with overheads and handouts,
small group activities, role plays,

simulations, demonstrations, and
suggestions for videos.

The field-test version of the
manual also included a section on
training mentors (professionals
in the community) and mentees
(students wita disabilities).
Mentorship training will now be
a separate manual (The
Mentoring Experience) and will
be available spring of '94.

Other materials developed by
Career Connections include 1)
annotated bibliographies on ca-

reer development, employment,
and disability (in collaboration
with the University of Massa-
chusetts); 2) working papers on
career development and em-
ployment issues; 3) “Student
Programs Packet” (describing
Career Connections student ser-
vices); and 4) annual newsletter
(jointly with Careers On-Line).
To receive any of these items,
please fill out the order form in-
cluded in this newsletter. Note
that the 1992 annotated bibliog-
raphy is also available through
ERIC (ED350741).
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The Benefits of Computerized

Communications in the Job Search Process

§ It is no secret that gathering in-
§ formation is an essential part of
the job search process. There is
a wealth of information to be
sifted through, from job listings
} to company information to things
¥ as mundane as talking to a pro-
fessional to learn more about the
| work world.

| With the advent of computer
§ communications, it iS now pos-
| sible for such information to be
| made readily available to persons
with disabilities, one of the most
| highly-trained yet under-em-

ployed groups in the country.
| Computerized communications
can assist in the job search pro-
cess by ensuring that career in-
| formation is accessible, orga-

nized, timely, and conforms to
the reader’s schedule.

i Accessibility

| Computerized documents can be
readily converted by the reader
i to the format that is most easily

| read. In addition to the standard

printed page, computer technolo-
gies now éxist to present docu-
| ments in large-print, Braille, and
| even in a spoken voice. Also, a
variety of devices exist that al-
low one to manipulate docu-
ments easily with simple key-

strokes, and even with spoken
| commands, making material
more manageable for people with
motor impairments.

Organization

Information on a computer can
| be quickly sorted, searched, and
reorganized. This makes it pos-

Qo
EMC sible to peruse larger amounts of

information than could be pro-
cessed in printed form. Also,
useful information can be quickly
copied and reorganized into per-
sonal files for later reference.

Timelines

Not only is access to informarion
important, but the quality and
timeliness of information is also
critical. Computerized commu-
nications allows immediate up-
dating of information, so the
reader can gain the latest infor-
mation and learn of any changes
as quickly as possible. This is
especially important for finding
job openings.

Conforms to Reader’s Schedule
Computerized information can
be made available on-line
twenty-four hours a day. Witha

personal computer and a modem,
a job seeker no longer has to make
an appointment or travel to another
location to learn the latest job
search information. Job seekers
can access information when they
want it and at a location convenient
to them.

Accessibility, organization, time-
liness, and flexibility of schedule
are among the benefits that com-
puterized communications offer to
the job seeker. While relatively
small at this time, the amount of
job search activity that takes place
“on-line” is rapidly growing. As
such resources grow, the Careers
On-Line project exists to ensure
that job seekers with disabilities
will be made aware of and ensured
access to this exciting new job
search tool.

Announcing a New Leadership Projéct

Disability Services at the University of Minnesota has received a
grant from the Dwight D. Eisenhower Leadership Development Pro-
gram, U.S. Department of Education to develop Project LEEDS
(Leadership Education to Empower Disabled Students). This project
will provide national training to develop the leadership and self-
determination skills of students with disabilities.

Project LEEDS will offer six-day intensive workshops in the sum-
mers of 1994 and 1995 for students with disabilities and student
affairs professionals from colleges and universities nationwide.
Twenty-five institutions will be selected over the two years to re-
ceive partial funding for attending the workshop. In addition, re-
gional networks and an Internet bulletin board will be created to
establish and maintain nationwide communication among partici-
pants of the project.

For more information or for an application to participate, contact
Project LLEEDS, 340 Coffman Memorial Union, 300 Washington
Ave SE, Minneapolis, MN 55455 (voice/TTY 612-626-0961) e-
mail (leeds@disserv.stu.umn.edu).
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Project Staff Available for Consuitation

Project staff are available to provide consultation via phone, ¢-mail or
on-site. Staff specialize in issues related to career development,
employment, and technology. Consultation can be provided to an
individual or a group. For instance, a department might invite a
project staff member to attend one of your staff meetings or to meet
with one or more members of your staff. To request a consultation,
contact Rick Battaglia, Project Coordinator (phone: 612-626-9649)

(e-mail: careers@disserv.stu.umn.edu).

Sue Kroeger, Ed.D., Principal Investigator
Berty Aune, Ed.D., Project Director
Rick Battaglia, Project Coordinator

Curt Griesel, Technology Coordinator

Tim Fitzgerald, Systems Operator

Terry Collins, Ph.D., Dissemination Editor
Ann O'Toole, Administrative Ass’t

Joyce Anis, Graduate Teaching Ass’t

Beth Gaipa, Graduate Research Ass’t

Liz Malherek, Student Secretary

Mary Boeser, Student Data Entry Operator

Donna Johnson, Career Experiences Coord.

Career Connections and Careers On-Line Staff

This newsletter is available
in Braille, large print, audio
tape, and via e-mail. To
request alternative media or
to obtain further informa-
tion about the project,
contact the project office at
612-626-9658; e-mail
(careers@disserv.tc.umn.edu);
fax (612) 626-9654.

Career Connections (Project # HO78C10039) and Careers On-Line (Project
#HO78C30029) are funded by the U.S. Department nf Education, Office
of Special Education and Rehabilitative Services wi.h additional support
from the Office of the Vice President for Student Affairs, Office of the
Vice President for Academic Affairs, Disability Services, and Distributed
Computing Services, University of Minnesota.

Career Connections
Disability Services

12 Johnston Hall

101 Pleasant Street
Minneapolis, MN 55455
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| With Careers On-Line in full
operation, many useful career
| resources are available on-line
| for job seekers and employers.
2 The electronic material avail-
| able through the Internet is in-
! tended to make job and intern-
} ship listings more accessible to
| students and graduates with
i disabilities and provide them
| resume and job accommodation
information and referrals. Em-
A ployers also benefit from ser-
vices provided by Careers On-
| Line by advertising job and in-
| ternship listings to qualified
§ candidates, and by accessing in-
formation on accommodating
Y workers with disabilities.

| The resources available through
¥ Careers On-Line include: An
1 Adaptive Technology Products
1 and Resources Database which
lists over 1000 products that
help to make information more
d accessible to people with dis-
| abilities. It covers computer-
based and other electronic
products. It is not a compre-
hensive listing, but can assist in
discerning the range and types
of products that can be used to
provide workplace accommo-
dations.

| The Job and Internship
Postings Database includes job
| and internship listings from
| many local agencies and com-

ONNECTIONS |
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_' Resources and Referrals Through Careers-On-Line

panies. Most of the positions are
located in Minnesota, but some
national postings are listed.
Postings are organized by disci-
pline, with categories including
Arts, Law, Education, Medicine/
Health Care, Social Services,
Sales/Marketing, Social Science,
Engineering/Science, Office/
Clerical, and Recreational/
Sports/Fitness. In addition tojob
listings on Careers On-Line, our
system offers connections to
other job listing services on the
world-wide Internet. These list-
ings are as easy to browse as
those on Careers On-Line. Na-
tional lists include those for jobs
in federal agencies, higher edu-
cation, and general career centers
listing verieties of jobs from all
over the country and the world.

The Job Accommodation
Handbook from Career Con-
nections has been put on-line to
offer information on accommo-
dating workers with disabili-
ties. Included in this database
are scenarios of how individu-
als have accommodated their
disabilities in the workplace,
and how employers have pro-
vided accommodations. The
database also offers referrals to
other sources of accommoda-
tion information including the
Job Accommodation Network.
A brief summary of the Ameri-
cans with Disabilities Act is

236

also available in this database.

The Resume Information Data-
base contains resume writing
tips, reference to commercial re-
sume services available on the
Internet, and general career de-
velopment information.

A listing of Career Develop-
ment Resources at the Univer-
sity of Minnesota includes in-
formation on Career Connec-
tions, the University Counseling
and Consulting Service, the Ca-
reer Development Center, and
other career development/
placement offices on campus.

Anyone with access to the
Internet may reach our services at
no fee by pointing their Internet
Gopbher client software to the ad-
dress disserv.stu.umn.edu and
choosing the option Careers On-
Line. You may also reach us
through the World Wide Web at
[http://www.disserv.stu.umn.
edu/TC/Grants/COL/]. Refer
technical problems accessing
Careers On-Line services to Curt
Griesel, Technology Coordinator
at (612) 626 - 0365.

Careers On-Line project staff
welcomes your comments and
suggestions about our services.
Please direct feedback and
inquiries via e-mail to
(careers@disserv.stu.umn.edu).




Sharing Disability Resources on the ‘Net

Wide Web.

Resources available on the
Internet allow professionals
and students opportunities to
share and access useful infor-
mation, and to network with
others.

Electronic mailing lists are one
way that you can utilize the
Internet. E-mail lists are ongo-
ing discussions that people
subscribe to (at no cost) in or-
der to discuss topics of mutual
interest. There are e-mail lists
for almost every interest, from
environmental activism to
David Letterman’s Top Ten
lists! One list of interest to
people who work with students
with disabilities in higher edu-
cation is DSSHE-L (Disabled
Student Services in Higher
Education-List). On this list,
you can share concerns about
the provision of services, ask
for advice from others, trouble-
shoot, or celebrate successes.
Another list that may be of in-
terest is Able-Job. This list is
concerned with job-related ac-
cess for people with disabilities.
EASI (Equal Access to Software
and Information) is a list de-
voted to general information
access.

Mailing lists that may be of in-
terest to students with disabili-
ties include CADRE (Coalition
Advocating disABILITY Re-
form in Education), a list for
students with disabilities, and
NABS-L a mailing list for blind
students.

Finally, there are lists that may

interest both students and pro-
fessionals. There are many lists
devoted to particular disabili-
ties: Deaf-L, Blind-L, LD-list,
MS-list, etc. For people who
are interested in cross-disabil-
ity politics and want to keep
their finger on the pulse of the
disability rights movement,
MOBILITY or ADVOCACY
lists are helpful.

Participating in these mailing
lists will not only provide you
with specific information, but
also will acquaint you with a
larger community of people
who share your interests and
concerns. People from all over
the U.S., Canada, and the
world join these lists.

In addition to the networking
available through mailing lists,
there is a burgeoning amount
of archival information about
disability and disability ser-
vices on Gopher and World

Policies and activities related
to disability are posted in a
variety of places on Gopher
and WWW. If you are already
“hooked-up” to the Internet
through an account,at your
institution or organization,
take the time to explore the
Internet resources available to
you. The time you invest will
be well worth it! If youaren’t
hooked up, or don’t know if
you are, check with personnel
at your organization respon-
sible for computing services
regarding how you can ac-
cess the Internet. Happy ‘net
surfing!

If you have an Internet ac-
count and have specific ques-
tions about the information in
this article, contact Rarbara
Robertson at (612) 625-0673
barbarar@disserv.stu.umn.edu

Careers On-Line Vision

Careers On-Line envisions a community linked by
electronic telecommunication in which students, campus
staff, and employers realize the range of career possibilities
for people with disabilities, utilize disability resources and
adaptive technology, and access on-line services. We
envision students gaining a greater sense of control over
their futures through the use of technology and we
envision employers who — through electronic networks
— interview, hire, and advance people with disabilities
based on their individual abilities and contributions.
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Projects Offer Resource Materials

Career Connections and Careers
On-Line have developed a num-
ber of resources that are avail-
able at cost. Newly developed
materials include the “Job Ac-
commodation Handbook,”
which is described in the feature
article in this newsletter; and the
“User Guide: Accessing Careers
On-Line through Internet Go-
pher,” a step-by-step Macintosh
manual to help you access the
databases described in this
newsletter’s feature article. The
guide is complete with graphic
illustrations, especially helpful
for the novice Internet user.
Available Fall ‘95 is a training
manual for use with students
entitled “Job Search Techniques
for People with Disabilities.”

Annual annotated bibliogra-
phies ¢ “ resources on disability,
career development, and em-
ployment are also available. Be-
ginning with the 1994 edition,
the topic of technology as it re-
lates to employment was added.
Each year’s edition has all new
abstracts.

The project continues to offer
previously announced materials.
“Putting Ability to Work: Dis-
ability, Career Development, and
Employment” can be used to
train campus professionals, com-
munity employers, and human
resource professionals. One sec-
tion is designed to train students
with disabilities to co-facilitate
workshops.

Topics in the manual include: 1)
interactional model of disability;
2) ADA and Section 504; 3) over-
view of major disability types; 4)

enhancing communication
with people with disabilities; 5)
r=asonable accommodations in
the workplace; 6) counseling
students with disabilities; 7)
hiring and supervising; and 8)
becoming a student trainer.
This manual includes lectures
with overheads and handouts,
small group activities, role
plays, simulations, demonstra-
tions, and suggestions for vid-
€os.

Another training manual, “The
Mentoring Experience,” pro-
vides instructions to coordinate
a mentoring program, incl-.d-
ing how to recruit mentors and
students.

Mentors for this program are
working professionals in the
community. The manual also
includes a student orientation
workshop and a training for
mentors and students. The
“Student ProgramsPacket” de-
scribes Career Connections stu-
dent services. Finally, the “Ca-

reer Connections” newsletter is
disseminated annually.

PROJECT LEEDS (Leadership
Education to Empower Disabled
Students) is another program
offered by Disability Services. By
fall of 1995, PROJECT LEEDS will
make available the Disability
and Leadership Curriculum
Manual. This manual will in-
clude in curriculum format the
materials developed and the re-
sources used for the 1994 and
1995 Institutes on Disability and
Leadership. Information from
sessions held at the Institute and
a general bibliography will be
included. The manual will be
designed for use in training and
development programs at your
institution.

To receive any of these items, fill
out the order form included in
this newsletter. Note that mate-
rials are also available through
ERIC or on-line as indicated on
the order form.

Career Connections Vision

Career Connections envisions students who are proactive in
their career development — accessing mainstream career ser-
vices, understanding their rights and responsibilities under
ADA, and obtaining satisfying jobs that match their strengths.
We envision campus career development counselors who are
aware of the wide range of career possibilities for students with
disabilities and who provide accessible and appropriate services.
Finally, we envision local employers who have explicit knowl-
edge on how to carry out the ADA and who actively seek to
hire and advance people with disabilities.
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Career Connections/Careers On-
Line Presents at 17 Professicnal
Conferences in '94-'95

Society for Disability Studies —

Rockville, MD

o Association cn Higher Education
and Disability (AHEAD)-
Columbus, OH; San jose, CA

¢ National Closing the Gap -
Minneapolis, MN

o American College Personnel
Association (ACPA) -Boston, MA

* National Association for Job Search
Training (NAJST) -Atlanta, GA

® Minnesota Career Development
Association(MCDA) -
Maple Grove, MN

o College Placement Council (CPC) -
Orlando, FL

 Project Directors Meetings
US Dept. of Education —
Washington DC; Philadelphia,
PA; San Francisco, CA

o National Career Development
Association (NCDA) -
San Francisco, CA

e New York University Systems
Conference — Albany, Syracuse,
Brooklyn, NY

o Building Bridges: Systems Change
through Assistive Technology —
Sioux City, IA

o American Counseling Association —

Denver, CO

Project Staff Available for Consultation

Project staff are available to provide consultation via phone, e-mail
or on-site. Staff specialize in issues related to career development,
employment, and technology. Consultation can be provided to an
individual or a group. For instance a department might invite a
project staff member to attend one of your staff meetings or to
meet with one or more members of your staff. To request a
consultation, contact John Weir, Project Coordinator (V/TTY: 612-
626-9649) (e-mail: careers@disserv.stu.umn.edu).

Career Connections and Careers On-Line Staff
Sue Kroeger, Ed.D., Principal Investigator
Betty Aune, Ed.D., Project Director
John Weir, Project Coordinator
Donna Johnson, Career Services Coordinator
Curt Grieszl, Technology Coordinator
Tim Fitzgerald, Systems Operator
Terry Collins, Ph.D., Dissemination Editor
Tina Lorsung, Administrative Assistant
Devora Lomas, Graduate Research Assistant
Liz Malherek, Student Secretary / Editor
Katy Burns, Student Data Entry Operator

Career Connections (project #H078C10039) and Careers On-Line
(Project #H078C30029) are funded by the U.S. Department of
Education, Office of Special Education and Rehabilitative Services with
additiona! support from the Office of the Vice President for Student
Affairs, Office of the Vice President for Academic Affairs, Disability
Services, and Distributed Computing Services, University of
Minnesota.

This newsletter is available in Braille, large print, audio tape, and via e-mail.
To request alternative media or to obtain further information about the project,
contact the project office at (612) 626-9658 (V); (612) 626-9649 (TTY); (612)
626-9654 (Fax); or e-mail: careers@disserv.stu.umn.edu

Career Connections
Disability Services

12 Johnston Hall

101 Pleasant Street
Minneapolis, MN 55455

Non-profit org.
US Postage
PAID
Minneapolis, MN
Permit No. 155
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’ APPENDIX G:

Media Coverage of Career Connections

Newsletters in Which Career Connections Information has

Sample Acticles about Career Connections

Appeared




Newsletters in which CC Information has Appeared
1991-1995

AHSSPPE Alert, July 1992

Newsletter to MN Division of Rehab. Services counselors (8-92)

Minnesota Daily (U of MN newspaper) 5-92 and 1-92

Working Notes (U of MN student employment newcletter (Wtr.-92)

MCDA Communiqué (MN Career Development Assoc.) - Wtr.-92)

University of Minnesota Briefs (1-92)

Guidepost, Sept. '92 - newsletter of the American Counseling Assn.

CAM Report, Fall '92

NASPA News, Nov. '92 - Region IV Newsletter of Nat'l Association of Student
Personnel Administrators

Career Developments, Sept. '92 - newsletter of National Career Development
Association

ACPA Developments, Aug. '92 - newsletter of American College Personnel
Association

Career Opportunity News, Jan-Feb. '93

CHED Cable, Dec. '92, Council of Honeywell Employees with Disabilities

The Minnesota Women's Press, May, 1994

Graduating Engineer - People with Disabilities, Dec. 1995
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Career Connections works for students with disabilities

Fact or myth: since students
with disabilities all receive gov-
emment benefits, they don’t
have to work, either during or
after college.

Myth, answers Elizabeth
Aune, project director for Ca-
reer Connections, a new re-
search/demonstration project
operated by the Office for Stu-
dents with Disabilities (OSD).
She cites a Harris Poll finding
that two-thirds of adults with
disabilities are under- or
unemployed. They are seeking
work and not able to getit.

People with disabilities often
feel the worst disability they
have to overcome is other
people’s assumptions and atti-
tudes, Aune said. One of those
assumptions is that if you can’t

see it, it's not a disability. Dis- -

abilities can include vision or
hearing impairments, mobility
impairment, chronic illness,
learning disabilities, psychiatric
disability or head injuries that
are not physically apparent.
Employers nationwide will
need to become aware of such
misconceptions as the July 1992

inside

o fyi p.2

¢ gince you asked........ p.3
¢ Disability mythe ....... n.4
e Winter workshops ....p. 4

Route to:

implementation date of the
Americans With Disabilities
Act (ADA) nears. The act ex-
tends the protection of civil
rights laws to persons with dis-
abilities in employment and
other areas.

Career Connections, funded
by the U.S. Department of Edu-
cation and the Office of the
Vice President for Student Af-
fairs, provides student employ-
ers with & resource to leamn
more about the facts related to
employing the disabled. The ba-
sic premise of the program, said
Donna Johnson, career experi-
ences coordinator, is that stu-
dents with disabilities who tap
into existing services while still
in school will increase their em-
ployment opportunities after
graduation, and employers will
be able to draw from the most
educated group of unemployed.

A workshop on disability
awareness for employers will be
held March 11 in Coffman
Union (see page ' for details).

Career Connections is not a
campus placement service, but
provides technical assistance
and coordination so that stu-
dents with disabilities can ac-
cess existing internship, mentor-
ing, and student employment
programs in order to build mar-
ketable skills. Previously, Uni-
versity students with disabilities
got some career counseling
from their counselors at OSD
and were able to use college
placement offices. Through Ca-
reer Connections, these offices
combine their expertise in dis-
ahility awareness and career

CAREER CONNECTIONS to p. 2

SeniorKaren Christsnsan (r) with some ofthe “tocisothertrada®™—
music, dance, and play therapy, with Donna Johnson, career
axperiencas coordinator, Career Connections.

“Dream” internship replaces skepticism
University College senior Karen Christensen was skeptical when
she received a mailing about a new campus program to assist
students with disabilities. It took additional prodding from her
counselor at the Office for Students with Disabilities (OSD) to
convince her that the program, Career Connections, “would
come through with what they said.”

Christensen's skepticism has been fueled by her experiences
in life and at the University. All too often, after -ummoning up

CHRISTENSEN top.4 —
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CAREER CONNECTIONS from page 1

planning, said Aune.

“Some students aren’t aware
of their own career-related
needs. Their needs, in some
cases, are enormous,” Aune
said. “Some have unrealistic
goals, little or no work experi-
ence, and are taking inappropri-
ate classes in relation to their
career goals. But the amount
of interest in the program is
tremendous.”

Students apply to Career
Connections through their OSD
counselor. After taking an as-
sessment and working on an in-
dividualized career plan, they
can take advantage of any com-
bination of programs. These in-
clude a for-credit, three-course
sequence in career develop-
ment. The first course, Career
Planning, is offered winter quar-
ter. The second, Job Seeking
and Keeping Skills, will be of-
fered in the spring. The third
course is a summer internship.

Career Connections also
helps students who do not
choose to take the courses
above obtain internships, part-
time jobs through the Student
Employment Center, opportuni-
ties to meet a mentor, informal
forums with employers, place-
ment assistance, access to other
campus offerings, and ongoing
counseling. “We’re looking for
people to be mentors in a wide
variety of career interest areas,”

Aune said. “We're also look.ng
for intemship sites and speakers
for the employers’ forums.”
When its three-year funding
period ends, the goal is to “insti-
tutionalize the Career Connec-
tions model within OSD,” Aune
said. Terry Collins of General
College was instrumental in
writing the proposal to the De-
partment of Education.
Employers can also consult
with Career Connections staff at
any stage of the hiring and ¢m-
ployment process. By the third
year of the project, a manual on
iob accommodations for dis-
abled employees will be avail-
able to student employers who
have participated in any Career
Connections program.

“Putting Ability to Work:
Employing People
with Disabilities ©

a free workshop
Wednesday, March 11
8000 1030 a.m.
320 Coffman Union

To register,
fill out enclosed form.
Questions about content?
Call Betty Aune, 524-6884.

WORKING NOTES

l

\ Published six times a year for student employers and

! advisors at the University of Minnesota, Twin Cities,

l by the Office of the Vice President for Student Affairs,
Office of Student Financial Aid (OSFA)

Laura Weber, editor, OSFA Publications, 626-7250
Nancy Johnson, photographer, Media Resources

publication to:
Barbara Foster

277 Fraser Hall

612/624-4506

You are invited to submit comments, information,
ideas, address changes, or additions no later than the
20th of the month, six weeks prior to the date of

Student Employment Center

106 Pleasant St. S.E.
Minneapolis, MN 55455-0422

Student employees who want to be considered for College
Work-Study (CWS) in the 1992-93 school year must indicate
a preference for CWS by checking “part-time job only” on
question #108 of the 1992-93 ACT Family Financial Statement
(FFS). This applies to current, as well as potential, CWS stu-
dents. Due to limited CWS funding, the Office of Student
Financial Aid awards CWS only to those students who check
this box. Therefore, students should not check “Part-time job
and Toan,” even if thcy would also accept loans. If a student still
shows need after gift and work-study are awarded, loans will be
included in the award offer.

1992-93 financial aid applications (which include the FFS) are
available in 210 Fraser Hall and 197 Coffey Hall. Students who
want to be considered for summer 1992 College Work-Study
must complete a separate summer application and have a
1991-92 FFS on file by May 1, 1992. Summer applications

will be available at the beginning of spring quarter.

Employers are responsible for monitoring College Work-Study
registration credit requirements each quarter (12 credits for
undergraduates and 3 credits for graduate students). The depart-
ment or agency will be responsible for paying 100 percent of the
student’s wages as of the date the student becomes ineligible.

Jobs in Community Service Programs provide students unable
to volunteer with opportunities to become involved in commu-
nity service. Applicants maust be eligible for financial aid and be
registered for 12 credits as an undergraduate or 3 credits as a
graduate student. On- and off-campus jobs are posted on the
community service bulletin board outside 120 Fraser Hall. For
more information, call Margaret Bodley at 624-4814.

Several Student Employment Center staff were reassigned to
new duties in December. Barbara Foster now manages Off-
Campus Programs, which includes Job Location and Develop-
ment and Community Service Programs. She will also tempo-
rarily continué some of her former duties as manager of Train-
ing and Development, Research, and Publications. Dava
London, Student Temporary Services (STS) manager, has been
reassigned 50 percent time to assist with the Off-Campus Pro-
grams, Training and Development, and Publications. She will
also continue in her role as STS manager. These reassignments
will be reviewed June 30, when other organizational changes
will be considered.

Dana Peitso has been promoted to operations supervisor of STS
placement and payroll. During Dana London’s reassignment,
Peitso will accept increasing responsibilities in the daily opera-
tions of STS.

Troy Harper, Job Location and Development coordinator for
the past three years, left the University in December to work as
a personnel recruiter for Dacon, a Minneapolis engineering firm.
Lee Woodward, student senior office specialist for STS recruit-
ment and placement, left the University at the end of January to
complete her degree program at the College of St. Catherine.
Dana Thompson has accepted the position vacaied by Lee
Woodward.
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Community Organizations Represented
(n = 179)

A H. Wilder Foundation

ADC T~lecommunications
Advance Circuits, Inc.

Allied Interstate, Inc.

Ameri Data

American Express Financial Advisors
American Heart Association
American Lung Association
American Photocopy Inc.
American Red Cross

Anderson Consulting

Anoka County

Arthur Anderson

Bar-None TRC

Best Buy Company

Breck School

C.H. Robinson Company

Cargill Inc.

Carlson Marketing Group

Center for Victims of Torture
Children's Home Society

Citizens for a Better Environment
City of St. Paul

Colle & McVoy, Inc.

Concordia College

Cooperating Community Program (CCP)
Cooperating Community Services
Courage Center

Dakota County

Dakota Inc.

Damark Internation |

Dayton's - Marshal Field's Hudson
Deloitte Tonche

Deluxe Corporation

Department of Natural Resources
Division of Rehabilitation Services
Dobbs Professional Staff

Dolphin Temporary Services, Inc.
Donaldson Company

Dow Brands

DRAGnet

E. W. Blanch Holdings, Inc.

Easter Seal Society

Eastman Kodak Co.

Enterprise

EnviroStaff, Inc.

Emst and Young

Especially for Children

Face to Face Health and Counseling
Fairview Riverside Medical Center
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Fairview Southdale Hospital

Franchise Associates, Inc.

Franklin Life

Friendship Ventures

Genetic Laboratories Wound Care
Good Samaritan Society of Minnesota
Goodwill

Great Lakes Disability

Green Corps

H. B. Fuller Company

Hans Tronnes Associates

Hansen, Jergenson and Co.

Harvest States Cooperatives

Hennepin County District Court .
Hennepin County Human Resources & Employment
Hennepin County Personnel
Hennepin Faculty Associates
Homeward Bound

Honeywell Inc.

Hormel

Hubbard Broadcasting

IDS Financial Services, Inc.

IRS

JC Penney Co.

Jostens

K-Mart Corporation

KARE Television

Kelly Services, Inc.

Lay Lutheran Campus Ministry

Leam PC

Libraries - Public Services

Little Brothers Frierds of the Elderly
Littie Six, Inc.

Lutheran Social Services

Lyon Financial Services

Mandoweer Temporary Services
Marriott Minneapolis Center
McCrossan Boys Ranch

McGladrey and Puller

Medtronic Inc.

Metropolitan Center for Independent Living
Midwest Coca-Cola Bottling Co.

Migrant Health

Minneapolis Children's Medical Center
Minneapolis Youth Work Internship Program
Minnesota Air Traffic Control Training
Minnesota Air Traffic Controls
Minnesota Board on Aging

Minnesota Clildren's museum
Minnesota Council for Nonprofits
Minnesota Dental Placement Services
Minnesota Department of Corrections
Minnesota Department of Employee Relations
Minnesota Departwient of Health




Minnesota Department of Human Services
Minnesota Department of Revenue
Minnesota Disability Law Center
Minnesota Mutual

Minnesota Society

Minnesota State Council on Disability
Montgomery Wards

MPIRG

MSI Insurance

Multi Resource Centers, Inc.
National Audubon Society
National Center for Youth

News America Publishing Co.
Norstan Communications
Northern States Power Company
Northland Insurance Companies
Norwest Bank Minnesota

Norwest Financial Services
Olgten Staffing Services
Owobopte Inc.

Partners Intern Program Minnesota Nonprofit
People Incorporated

Piper Jaffray Inc.

Prime Net Data Systems

Pro Staff Personnel

Productivity Point International
Proex Photo Systems

Project with Industry

Prudential Insurance Co.
Resource, Inc.

Ricke Carroll Muller Assoc., Inc.
Rivertown Trading Co.

Rosemount Inc.

Saint Louis County Land Department
Sister Kenny Institute

Spectrum Community Mental Health
St. Louis Park Jr. High School

St. Paul Chamber of Commerce

St. Paul Companies

St. Paul Fire & Marine Insurance
St. Paul Schools

STAR Program

Star Tribune

State Farm Insurance

State Services for the Blind

Super Value Stores Inc.
SuperAmerica

Tandy Corporation/Radio Shack
Target Stores

TCF Bank Minnesota

The Phoenix Residence, Inc.
Thomas Allen Inc.

TOTS

Trio

o1l




TSI Inc.

Twin Cities Public Television

U.S. Customs Services

U.S. Marshall's Service

Uarco Incorporated

Unisys Corporation

United Defense

University of Illinois

University of Minnesota - Duluth Career & Placement Services
USDA, FSIS, POB

VA Medical Center

Velocity Healthcare

Vintronic Systems Inc.

Waterovs Co.

Wausau Insurancc Companies

WOCO-AM

Wilder Foundation

Wilderness Canoe Base

Wings-South

YWCA of Minneapolis .
YWCA of St. Paul _
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University Departments Represented in Employer Network
(n = 77)

Admissions Office

Acrospace Engineering and Mechanics

American Indian Learning Resource Center
Asian/Pacific American Leaming Resource Center
Boynton Hecalth Service

Campus Mail

Carcer Development Office

Carcer Planning & Institute of Technology Placement
Center for Urban & Regional Affairs (CURA)
Chemical Engincering and Material Science

CLA Honors Division

CLA Martin Luther King Program

CLA Pre-Major Advising

CLA Student Academic Support

CLA Upper Division

College of Agriculture

College of Biological Sciences

College of Education

College of Human Ecology

College of Natural Resources

College of Pharmacy

Continuing Education & Extension Counseling (CEE)
Counseling & Student Personnel Psychology Program (CSPP)
CSOM Carcer Development

CSOM Career Planning & Placement

Department of Educational Psychology

Department of Obstetrics & Gynecology (OB/GYN)
Department of Ophthalmology

Department of Pediatrics

Department of Physical Medicine & Rehabilitation
Department of Psychology

Department of Psychology Advising

Department of Vocational & Technical Education
Disability Services

Distributed Computing Services

Education Student Affairs Office

Food Service

Gay Lesbian, Bisexual, Transgender Program Office
General Coilege - Administration

General College - Social Behavioral Sciences
General College - Student Support Services
Hospital Human Resources Depariment

Housing Services

Human Ecology

Human KResources

Institute of Community Integration

Inter Coliege Program

Intenational Study and Travel Abroad

Law School

Legal Services
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Minnesota Daily

Minnesota Extension Service

Minnesota Women's Center

Nutrition

Occupational Therapy Services

Office for Special Learning Opportunities (OSLO)
Office of Equal Opportunity

Office of International Education - Career Development (OIE)
Office of Registrar

Office of Special Education and Rchabilitation Services (OSERS)
Office of Special Education Programs (CSEP)
Personnel Office

‘Registrar's Office

Rehabilitation Services

School of Dentistry

School of Journalism

School of Nursing

School of Public Health

SCOM Undergraduate Studies

Student Diversity Institute

Student Employment Center

Student Judicial Affairs

Student Services, CHE

University Day Community

University Libraries

University Telecommunications

Upper Division Advising
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UNIVERSITY OF MINNESOTA

University of Minnesota Disability Services and the College of Liberal Arts Career
Development Office have worked collaboratively to increase career development and
placement opportunities for college students with disabilities and to ensure that
employers are informed of their rights and responsibilities regarding hiring people with
disabilities. In order to ensure that these collaborative efforts will continue in the future
and to ensure that these two units will continue to promote physical, programmatic,
attitudinal and environmental accessibility, we have developed the following agreement:

1. JOB FAIR AND DIVERSITY

a. Disability Services (DS) and the College of Liberal Arts Career Development Office
(CLA/CDO) agree to continue to co-sponsor the Job and Internship Fair. DS and
CLA/CDO agree to send joint invitations to prospective job fair recruiters, continue to
develop interest forms and pool their resources to identify potential job fair participants
(both recruiters and students).

b. Disability Services will continue to organize an employer orientation which addresses
aspects of recruiting and hiring people with disabilities.

c. CLA Career Development Office will continue to include disability-related information
in the job fair student orientations.

d. Disability Services will provide accommodations for the job fair (i.e. interpreters,
alternative print format). CLA Career Development Office will contine to include
disclosure statements on all job fair materials.

2. REFERRALS

a. Disability Services (DS) will continue to refer students to the College of Liberal Arts
Career Development Office (CLA/CDO) for services when appropriate.

b. CLA/CDO will consult with DS on disability-related issues (i.e. disclosure,
accommodations, Americans with Disabilities Act) when appropriate.

¢. CLA/CDO will work to ensure that on-campus recruiters are free from discriminatory
practices in recruiting, interviewing and hiring students with disabilities.

3. TRAINING

a. CLA/CDO will arrange for and Disability Services (DS) will provide training and
consultation on disability-related career issues to the College of Liberal Arts Career
Development Office (CLA/CDO) staff during fall quarter of each year, the inservice will
cover specific selected topics and case studies.




CLA/CDO Agreement page 2

4. RESOURCE ASSISTANCE

a. Disability Services will provide the College of Liberal Arts Career Development Office
with copies of a resource directory of professionals with disabilities which can be used in
directing students with disabilities to mentors, informational interviewing resources.

b. Disability Services will provide the College of Liberal Arts Career Development Office
handout packets on financial disincentives, disclosure issues, community referral sources
etc. CLA/CDO counselors will provide these handouts to students when appropriate.

¢. CLA/CDO will continue to prominently display statements regarding the availability of
accommodations for materials and programs. '

d. CLA/CDO will continue to explore options in making career materials accessible to
students with disabilities. DS will continue to consult with CLA/CDO regarding access
issues.

5. CONTINUED COLLABORATION

a. Disability Services and the College of Liberal Arts Career Development Office will
continue te explore further collaborative efforts:
1. Uses of technology and electronic communication to enhance career
opportunities for students.

2. Alternatives to current structure of career development courses (LASK
1301-1303 and Psych. 1011).

3. Joint mentorship programming.

4. Co-sponsorship of adaptive technology forums with DS and other campus

career development offices.

Da;%/ﬁ

Director, Disability Services

= PNV~ RARSE
Director, CLA Career Development Office Date

CLA/CDO-DS Agreement "




ACCESS FOR EMPLOYEES
WITH DISABILITIES

POLICIES, PROCEDURES, AND RESOURCES

On each campus of the University of Minnesota there is a1 office designated to provide services for people
with disabilities, through which documentation of disability and determination of reasonabie
accommodations are provided. These offices provide, arrange, or coordinate accommodations for courses,
programs, scrvices, jobs, activities, and facilities.

On the University of Minnesota, Twin Cities campus, Disability Services is the designated office that
obtains and files disability-related and medical documents, certifies eligibility for services, determines
reasonable accommodations, and develops plans for the provision of such accommodations for faculty, staff,
students, and guests with disabilities.

Access for Employees with Disabilities is intended to acquaint faculty, staff, students, and departments with
the procedures for ensuring access to employment at the University. The companion volume, Access for
Students with Disabilities, outlines policies and procedures that ensure access to the University for students
with disabilities. If you have any questions regarding disability or reasonable accommodations, make
Disability Services your first point of contact:

Disability Services
12 Johnston Hall
101 Pleasant Street S.E.
University of Minnesota
Minneapolis, MN 55455
(612) 624-4037 (VITTY)




STUDENT EMPLOYMENT

The University of Minnesota’s Disability Services and Human Resources/Student Employment have worked
collaboratively to increase access to employment opportunities for University students with disabilities. In
order to ensure that these collaborative efforts will continue in the future and to ensure that these two units

will continue to promote physical, programmatic, attitudinal, and environmental accessibility, the
following agreement has been developed.

Credit Requirements

A Disability Services and Human Resources/Student Employment agree to allow students with documented
disabilities, who are currently registered at the University of Minnesota and for whom the
accommodation is determined reasonable; to apply for and maintain student employment positions if
they drop below six credits (Non College Work Study). '

B. Counsel ors from Disability Services will draft letters requesting that reduced credit requirements be
made as a reasonabl e accommodati on for speci fic students.

Placement Assistance

A Disability Services and Human Resources/Student Employment agree to meet collaboratively with

students with disabilities (when appropriate) to assist students with screening positions and exploring
possible accommodations.

B. Disability Services staff will perform job analyses and assist departments with determining reasonable
accommodations (when appropriate) in order to ensure access.

Training

A. Human Resources/Student Employment agrees to refer University departments who request additional
training on disability-related employment issues to Disability Services. Disability Services will provide
training, while Student Employment will assist with identifying issues to be addressed in the training.

B. Disability Services agrees to provide follow-up trcining and cousultation on disability-related

employment issues ori request for Srudent Employment staff and University departments who hire students
with disabilities.

Application Screening/Referral Accommodations

A. Disability Services and Human Resources/Student Employment agree to facilitate reasonable
accommodations in the application, screening, and referral processes for students who identify themselves
as having a disability as required by the Americans with Disabilities Act.

B. Human Resources/Student Employment agrees to post a disclosure statement in the main office, which
states: “To request disability accommodations, please contact (name of person or department).” They also
agree to include the following statement on all their print material: “This material is available in
alternative print format upon request.” Disability Services agrees to provide the alternative format and
interpreters during the application, screening, and referral phases.

C. Student Employment will assist students with visual impairments in accessing job leads by reading,

postings until such time that a more accessible method is achieved. Student Employment will fill out
applications when necessary for students with visual and writing disabilities.

o139




D. Disability Services and Human Resources/Student Employment agree to review Student Employment

application forms to identify and delete questions that are illegal under the Americans with Disabilities
Act.

Continued Collaboration
A. Disabiliry Services and Human Resources/Student Employment agree to continue to explore ways to
increase access for students with disabilities in Student Employment positions. This may include:
1. exploring ways to increase the accessibility of job postings;

2. creating an adaptive equipment pool (Media Resources has purchased video equipment and film
projectors. Disability Serviceswill explore other resources);

3. developing methods for tracking placements of students who identify themselves as having a disability;

4. incorporating disability-related information as an optional category in the Student Employment User
Satisfaction Survey (when Student Employment finds it necessary to redesign the survey).

Disability Services and Human Resources/Student Employment agree to continue these efforts and to review
the agreement on an annual basis in order to include appropriate amendments.
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Career Planning for Students with Disabillities

LASK 1301 Section 1
Winter Quarter 1992
Wednesdays 4:30 -6:30 PM

Instructor: Susan A.Aase
30 Nicholson Hall
626-1333
Office Hours: By Appointment

Graduate Teaching Assistant: Sue Carlson
307 Nicholson Hall
626-8035 or 624-6884
Office Hours: 3:00 - 4:00 PM Wednesday
or by appointment

Course Description/Objectives:

Career Planning for Students with Disabilities was developed to further individualize, specity,
and adapt the career planning process to the special educational, vocational, personal, and social
needs of individuals with disabilities. This course is designed to engage students in the career
planning process through assessment, subjective self-exploration, lecture, and class discussion.
This course is the first in a three-part series which will culminate in an actual internship. The
objectives for the course include:

* To assess individual skills, interests, values, personality, and goals as they
relate to making career decisions.

* To learn to research and explore occupational options through printed and
computer sources, as well as informational interviews.

* To practice a decision-making strategy for making realistic career
decisions.

Attendance/Participation:

Because of the experiential nature of this course, it is expected that students will attend and
participate in all class sessions. Students who anticipate missing should call ahead and make
arrangements to make-up missed assignments.

Texts: ing Cha C irection: Planni
second edition by Robert D. Lock. Brooks/Cole Publishing Company.
Copyright 1992 (Available at the University Bookstors, Williamson Hall).

.
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Course Outline and Reading Assignments

Reading Written
Date = Topics Assignments  Assignments
1/8/92 Review syliabus Ch. 1 Strong-Campbell
Introductory Activity pp. 1-29 interest Inventory
Strategies and instructions and Myers Briggs
for career inventories. Type indicator
Introduction to Career Development
1/15/92 Defining Career Develobment Ch. 6 Skills Exercise
Theories of Career Development pp. 199-236
Defining and assessing aptitudes,
skills, and abilities.
1/22/92 Defining Career-related interests. Ch.4 Interest Exercise
Assessing interests. pp. 124-139
Strong Campbell Interest
Inventory interpretation
1/29/82 Defining career-related values Ch.7 Values Exercise
Assessing/prioritizing values pp. 237-272
2 /5/92 Defining personality traits/ Ch. 4 Personality Exercise
characteristics. Assessing pp. 139-146
personality traits/characteristics.
Myers-Briggs Type Indicator MidTerm Take Home
interpretation. Due 2/12/92
2/12/92 World of work Ch.2 Career Report
Occupational trends pp. 31-72 Due 3/4/92
Occupational information Ch.3 Career Interview
' pp. 73-122 Due 3/11/82
2/19/92 Occupational information Ch. 4
pp. 149 - 160
Occupational Prospects Ch. 8
pp. 273-283
2/26/92 Dacision-Making Ch.9
pp. 285-320
Reality-Testing Ch. 10 .
pp. 321-361
3/4/92 Motivation and Achievement Ch.5
Goal Setting pp. 161-198
3/11/92 Summarization and integration Summarizaiton and

Course evaluation

23

Integration exercise
Due 3/18/92

FINAL - Take Home
Due 3/18/92




Course Requirements and Grading Procedure

Topics Possible Points ~ Total
Attendance 5 ea >h session (10) 50
Journal Entries . 10 each entry (9) 140
Strong Campbaell 20 160
MBTI 20 180
Skills Exercise 10 190
Interest Exercise i0 200
Values Exercise 10 210
Personality Exercise 10 220
Career Report 50 270
Career intervisw 50 320
Summarization and Integration 30 350
MIDTERM TAKE HOME (Due2/12/92) - 50 400
FINAL TAKE HOME (Due3d/18/92) 100 500
= 80% - 100% 450-500
= 80% - 89% 400-449
C= 70% - 79% 350-399
D= 60% - 69% 300-349
F= 59% - and below 299 and below




Career Deveiopment for Students with Disabilities

Job Seeking/Keeping Skills
LASk 1302 Section 1
Spring Quarter 1992

Wednesdays 4:30 - 6:30 PM

S-136 Kolthoff Hall

Instructor: Susan A.Aase
30 Nicholson Hail
624-9566
Oftice Hours: By Appointment

Graduate Teaching Assistant: Sue Carlson
307 Nicholson Hall
626-8035 or 624-6884
Office Hours: By Appointment

Course Description/Qbjectives:

Job Seeking/Keeping Skills was developed to further individualize, specify, and adapt job
seeking/keeping skills to the special educational, vocational, personal, and special needs of
individuals with disabilities. This course is designed to engage students in skill acquisition and to
extend the career planning process into the implementation/action phase through activities, lecture,
and class discussion. This course is the second in a three par series which will culminate in an
actual internship. The objectives for the course include:

-

To provide an overview of the job search and sources of job leads.

To develop writing skills for resumes, cover letters, application forms, and other types of
written communication.

To develop interviewing skills for informational and job interviews.
To evaluate job offers.

To identify/develop job maintenance skills.

To provide resource information on legal rights and discrimination in employment.
To discuss disclosure issues.

-

»

L]

-

-

Attendance/Participation:

Because of the experiential nature of this course, it is expected that students will attend and
participate in all class sessions. Students who anticipate missing should call ahead and make
arrangements to make-up missed assignments.

Texts: Job Hunting for the Disabled by Edith Marks and Adele Lewis. Barrons' Educational
Series, Inc. Copyright 1983. (Readings will be provided)

Job Search: Career Planning Guidebook, Book Il (second edition) by Robert D. Lock.

Brooks/Cole Publishing Company. Copyright 1892. (Available the the University
Bookstore, Williamson).

2
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Course Outline and Reading Assignments

Reading Written

Date Topics Assignments  Assignments
4/1/92 Syllabus Review Lock, Ch.1

Introductory Activity Lock, Ch.2

Overview of the Job Search Marks & Lewis, Ch.8
4/8/92 Office for Special Learning Marks & Lewis, Ch. 4

Opportunities / Internships

Legal Issues, Discrimination,

Disclosure
4/15/92 Research Lock, Ch. 5

Lock, Ch. 6

4/22/92 Application Forms Lock, Ch. 4

Resume Lock, Ch. 3 Resume (Rue 5/13/92)
4/29/92 Resume Lock, Ch. 3 Midterm Take Home

Cover Letter . (Due 5/6/92)

Other Types of Written Cover Letter

Communications Follow up Letter

Acceptance Letter
Decline Letter

_ (Due 5/20/92)
5/6/92 Informational Interviews Lock, Ch. 7 Informational Interview
Job Interviews Lock, Ch. 8 (Due 6/3/92)

Marks & Lewis, Ch.7

5/13/92 Interviewing Skills
Videotaping (To be arranged)

5/20/92 Review / Critique of Videotaping

5/27/92 Transition to Work Lock, Ch. 9
Marks & Lewis, Ch. 3

6/3/92 Job Maintenance / Modification Lock, Ch. 10 FINAL - Take Home
Quality of Work ' (Due 6/10/92
Summary / Review 4:30 PM at

Course Evaluations 30 Nicholson Hall)

5
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Course Requirements and Grading Procedure

Topics

Possible Points _Total
‘Attendance 5 each session 50
Resume (Due: 5/13/92) 75 125
Cover Letter (Due: 5/20/92) 50 175
Follow up Letter (Due: 5/20/92) 25 200
Acceptance Letter (Due: 5/20/92) 25 225
Decline Letter (Due: 5/20/92) 25 250
Videotaped Job Interview (Due: week of 5/13/32) 100 350
information interview (Due: 6/3/92) 100 450
MIDTERM TAKE HOME (Due: 5/6/92) 50 500
FINAL TAKE HOME '(Due: 6/10/92) 100 600

All assignments (except exams) MUST be typed.
All assignments are required to receive a passing grade.

All assignments are expectec on the date due unless prior
arrangements are made with the instructor before the due wate.

90% - 100%
80% - 89%
70% - 79%
60% - 69%

540-600
480-539
420-479
360-418

59% - and below 359 and below




Career Development for Students with Disabllities
internship Experience
LASk 1303 Section 1
Summer 1992
Wednesdays 4:30 - 6:30 PM

instructor: Susan Aase
30 Nicholson Hall
624-9566
Office Hours: By appointment

Graduate Teaching Assistant: Sue Carison
307 Nichoison Hall
626-8035 or 624-6884
Office Hours: By appointment

scrip

Internship Experience was developed to provide students with ways of gaining
work experience and future employment. This course wil! invoive a cooperative
learning experience combining actual work experience and on campus classroom
activities. This course is the last in a three part series which focuses on Career
Development for Students with Disabilities. The objectives for the course include:

To provide work experience
To assess/tryout work skills

To identify relative employment strengths and weaknesses
To improve job maintenance skills

®» % = »

Attendance/Participation

Because of the experimental nature of this course, it is expected that students
will attend and participate in all class sessions. Students who anticipate missing
should call ahead and make arrangements to make-up missed assngnments

Students are also required to spend a minimum of 4 hours per week for a minimum of
10 weeks at their internship sight.

(Y]
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Date __  Topics ' _Assignments
6-17-92 Review Syllabus, Goal Setting Skills Contract, Journal |

internship Contract (Due 6-24-92)
6-24-92 Individual Supervision Journal | Due
7-01-92 Communication Skills Journai 1l

(Due 7-8-92)

7-08-92 Individual Supervision Journal Il Due
7-15-92 Assertiveness Skills Journal Il

(Due 7-22-92)

7-22-92 Individual Supervision Journal Il Due
7-29-92 Stress Management Skills Journal IV
(Due 8-5-92)
8-05-92 Individual Supervision Journal IV Due
8-12-92 Summary and Integration Reaction Paper
(Due 8-19-92)
Evaluation

(Due 8-19-92)

8-19-92 Individual Supervision Reactlon Paper
and Evaluation Due




Course Requirements and Grading Procedure

Possible
Points Jotal
Attendance (Lectures/Individual Supervision) 10 each 100
Journal Entry | 50 150
Journal Entry i 50 200
Journal Entry i 50 250
Journal Entry IV 50 300
Reaction Paper 150 450
Contract Form 25 475
Evaluation Form 25 500

All assignments are REQUIRED to receive a passing grade. All assignments are

expected on the date due unless prior arrangements are made with the instructor
BEFORE the date due. No Exceptions!

Grade Percentage Point Range
A 80 - 100% 450 - 500
B 80 - 89% 400 - 449
C 70 - 79% 350 - 399
D 60 - 69% 300 - 349
F 59% and below 299 and below

Q 330




LASK 1303 Internship / Experience

Journal Entry Format

A weekly journal summary of internship activities and reactions to the internship
experience must be submitted each week. There will be a total of four (4) journal
assignments: -

Journal Assignment Due
| 6-24-92
Il 7-08-92
i 7-22-92
v 8-05-92

Follow the format below for journai assignments:

Describe job duties and responsibilities.
Discuss your progress on contract goals.
Identify new sKill acquisition.

Identify skill areas that need improvement.
Discuss any disability related concerns.
Other reactions.

omp,whA
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University of Minnesota Units
Which Received Consultations

Academic Advising Network

Alumni Association '

Alumni Relations

African American Leaming Resource Center
Asian/Pacific Islander Learning Resource Center
Biological Process Technology Institute

Carlson School of Management Career Development Office
Carlson School of Management Undergraduate Studies
Chicano/Latino Learning Resource Center

College of Agriculture

College of Biological Sciences

Center for Children & Youth with Chronic Illness and Disabilities
College of Education Career Services (Education Student Affairs)
College of Human Ecology Career Placement Office
College of Liberal Arts Career Development Office
College of Veterinary Medicine Library

College of Veterinary Medicine Student Affairs
Continuing Education and Extension

Continuing Education and Extension Counseling
Disabled Student Cultural Center

Dental Hygiene Program

Diversity Institute

Educational Development System

Financial Aid Office

Foundation Office .

Gay, Lesbian, Bisexual, Transgender Program Office
General College

Global Campus

Hospital-Human Resources Department

Housing Services

Human Resources Office

Institute on Coinmunity Integration

Institute of Technology Placement Office
Intercollegiate Athletics

Law School Career Planning and Placement Office
Lutheran Campus Ministry

Martin Luther King Program

Native American Learning Resource Center

Office of International Education

Office of the Vice President for Student Affairs
Office for Special Learning Opportunities
Opthamology Department

Physical Therapy

Pre Major-Advising

School of Journalism

School of Public Health
- Student Employment Center

University Counseling Services

University of Minnesota at Crookston

Women's Center




Organizations in Minnesota
Which Received Consultations

A_H. Wilder Foundation

Augsburg College -Career Development Services
Barbara Jerich and Associates

Carlson Marketing Group

Check Technology-Human Resources
Division of Rehabilitation Services (DRS/SSB)
First Bank System-Human Resources
Genetic Laboratories Wound Care
HIRED

Homeward Bound

Honeywell Inc.

IDS- Human Resources

IDS-Materials Management

Interhealth

Jewish Family Services

KARE Television

Kelly Services Inc.

Marriott Minneapolis City Center

Metro State University

Minnesota Department of Health
Minnesota Disability Law Center
Minnesota Services for the Blind
Minnesota State Council on Disabilities
Minnesota Public Interest Research Group
Crton Society-Center for Lifelong Learning
PACER Center

Proex Photo Systems

Ramsey County

Target Stores

Twin Cities Public Television

Unlimited Boundaries




Out of State Organizations
Which Received Consultations

Arkansas State University

Armstrong State College

California State University

Calvin College

Central Community College

College of Dupage-Central Campus Counseling

Cornell University-Career Services

Eastern Washington University

Easter Seal Society

Fashion Institute of Technology

Fitchburg State College-Office of Disabilities

Graduating Engineer Magazine

Grend Valley State University-Office of Academic Support (OAS)
Harper College

HEATH Resource Center

Keene State College

Marquette University-Disability Services

Mesa Community College-Special Services

Michigan University of North Carolina

Minot State University-Student Development Center
Mississippi State University-Counselor Education Department
Montana State University

Mt. Baker High School

National Center of Disability Services

New York Institute of Technology-Career Development
Northeast Metro Technical College
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CAREER CONNECTIONS
THE CAREER DEVELOPMENT PROCESS

PURPOSE:

Career Connections is designed to assist students with disabilities in
their career development and exploration process. Issues counselors are
available to discuss include selection of academic major, potential career

options, disability- related issues in the workplace, accommodations, and job
search techniques.

RESPONSIBILITIES:

Counselors will assist students in making academic and career
decisions. Through this process, students will explore and evaluate their
education, training, work history, interests, skills, values and personal traits.
Counselors will also assist students with the job search process by developing
job seeking skills. Such activities include resume writing, interviewing skills,
job locating techniques, and the application process. Counselors network
with other community professionals who may be of assistance to students in

their career development process. Appropriate referrals will be made if
necessary.

The relationship is a collaborative one, and student participation in the
process is voluntary. Counselors and students have found that the most
beneficial results are achieved through active participation and commitment
to the counseling process. Students are responsible for identifying key issues
in their development and for communicating their needs to the counselor.
In return, students agree to complete any necessary assessments, self-reports,
or information gathering assignments. The process is designed to be tailored
to the individual needs of the students and students will be encouraged to

explore their thoughts and feelings about the world of work and their career
concerns.

CONFIDENTIALITY:

Confidentiality will be maintained in the counseling relationship.
Information provided or obtained during meetings with Career Connections
counselors will remain private. Students may agree to the release of some
information for purposes of consultation with other university staff or
community organizations. Information is not released without written
permission from the student.
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Career Connections
Referrals

When making referrals to Career Connections, piease check to make sure the student fits
these criteria:

Step 1

1. _ Readiness for Career Planning/Exploration
(The ability to follow through on career assignments/meetings.)

2. Independence

(The ability to use appropriate social judgment and demonstrate ability to function
effectively in an academic and/or work environment.)

3. Self-advocacy
(The ability to communicate required accommodations and career planning needs.)

4 Support

(The ability to seek out and follow though with friends, DRS counselors, UCS counselors
etc... to resolve personal, interpersonal or psychological issues.)

5. Motivation
(The ability to establish goals and follow an action plan.)

6. Maturity
(The ability to exhibit age-appropriate behavior.)
Step 2:

If the student meets the above criteria and you believe the student would benefit
from Career Connections, fill out CC application and send transcripts to Career
Connections.

Step 3:
If the student needs personal counseling, which in your opinion would be in

conflict with their career development process, refer them to University Counseling and
Consulting Services or Boynton Health Center for long-term issues.
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14. If you disclosed your disability, when did you disclose?
1 During the orientation training
[J During the first meeting
] During the second or third meeting
[ During the fourth or fifth meeting
[ During the last meeting

15. Which best describes the topics you discussed with your mentor? (check all that apply)
] Career planning
[ Disability-related issues
[ Job seeking skills
[ Resume writing
3 Other (please specify)

16. Which best describes the reasons you decided to participate in the mentoring program?
(check all that apply)

1 To learn about disability issues

3 To assist a student’s in his/her career planning

] To contribute to a student’s learning

[ To contribute back to the university/community

[ As a favor to a friend

[ Other (please specify)

17. During my participation in the Career Connections Mentoring program I (check all that
apply)

] Met with my student/mentee at work

] Invited the student/mentee to spend the day job shadowing at my place of work

3 Invited my student/mentee to meet with coworkers

] Wias given time off work to meet with my student/mentee

1 1did not meet with my student/mentee at work or on work time

18. As a result of my participation in the mentoring program, I (check all that apply)
] Feel more comfortable in working with people with disabilities
] Learned more about current needs of university students
[ Learned more about why I entered my field in the first place
J Other (please specify)

19. Rate your overall satisfaction with the Career Connections Mentoring Program.
[ Very satisfied
[ Satisfied
3 Somewhat sarisfied
] Somewhat dissatisfied
] Not at all satisfied X

THANK YOU FOR HELPING US IMPROVE
THE CAREER CONNECTIONS MENTORING PROGRAM.
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Abstract

The Office for Students With Disabilities at the University of Minnesota-
Twin Cities proposes to develop, test, evaluate, and disseminate a model
comprehensive, cooperative program for effective placement and job retention of
postsecondary students with disabilities. The proposed model program is
collaborative across a central service unit, collegiate internship and career
development offices, alumni networks, and metropolitan area employers and
service agencies. ' ,

The major program elements of the proposed OSERS project are summarized
below.

* Training and Orientation: 1) disabilities seminars offered to 250-300
professionals, including career and placement counselors, internship coordinators
and site supervisors, mentors, personnel staff, and employers ; 2) small group
follow-up sessions; 3) development of training manual.

* Employers on Campus: 1) forums with students; 2) representation at career
fairs; 3) Projects with Industry sessions with students.

* Interagency Agreements: 1) agreements between OSD, Divison of
Rehabilitation Services, Projects With Industry, career planning/placement offices,
student employment, internship programs, business groups.

* Career Experiences: 1) 75-90 students develop individual plans leading to
eventual placement, based on career assessment and counseling; 2) activities include
career development courses, mentorships, internships, part-time jobs, participation
in employer forums, placement assistance, and follow-up job retention counseling.

* Technical Assistance: 1) consultation and technical assistance provided to
those who are working with project participants; 2) development of a manual on
accommodations in the workplace.

* Dissemination: 1) information on project provided to relevant
clearinghouses and newsletters; 2) articles submitted for publication; 3) proposals
submitted for conferences; 4) annotated bibliography submitted to ERIC annually; 5)
training manual and job accommodations manual developed and disseminated.
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Overview and Summary

Under CFDA 84.078, the Office for Students with Disabilities at the University of
Minnesota-Twin Cities proposes to develop, test, evaluate, and disseminate a model
comprehensive, cooperative program for effe-tive placement of postsecondary students
with disabilities. The proposed model program is collaborative across a central service
unit, collegiate internship and career development offices, alumni networks, and
metropolitan area employers and service agencies. The basic assumption is that by better
tapping into and developing existing networks, those charged with support and
development of persons with disabilities in the postsecondary setting can achieve a high
degree of efficiency and efficacy in appropriate job and career placement of students with
disabilities.

By proposing to develop and test this model in the context of a large, decentralized
campus, we seek to build replicable program elements from which persons in other
institutions can choose as best fits their needs as we disseminate our outcomes.
Dissemination will provide descriptive, evaluative, and programmatic information for
use by professionals in higher education settings and in the workplace. That is, in
addition to providing much needed direct service to students locally, we will create
materials and publications which describe what we do, why we do it, and what we have -
achieved to fulfill the charge of demonstration projects under OSERS guidelines. With
significant experience and prior success in so disseminating the results of demonstration
projects, we offer the following proposal under both the service and demonstration
rubrics of CFDA 84.078.

The major program elements of the proposed OSERS work are summarized below.
These key elements are treated in detail in the work plan and objectives, later in the
proposal.

The goal of the project will be to empower:

¢ Postsecondary service providers to more effectively counsel, advise and place

students with disabilities
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e Employers to tap the underutilized resource of individuals with disabilities and to
find ways for these individuals to maximize their productivity in the workplace

¢ Students with disabilities to access opportunities and accommodations both on

campus and in the workplace
The strategy of the project will be to:

e Train existing personnel on campus to provide appropriate ars. effective service to

persons with disabilities

* Build on existing relationships between the University of Minnesota Office for

Students with Disabilities (OSD) and career-related offices on campus

¢ Cultivate new relationships with additional programs on campus and business

groups in the community. For example, access employers through the alumni

association.

¢ Establish a network of skilled personnel who will continue to work for the career

success of students with disabilities after the grant ends

* Develop a staff position within OSD to continue to coordinate these efforts after the

grant ends
Training and Orientation
1. Disabilities Seminars
One half day introductory session offered once per quarter. First year seminars will
be on campus. Second and third year, some seminars at business host sites. CEU's |
arranged for when possible. Project staff will work with Projects with Industry (PWI) to
jointly sponsor some of the seminars. Institute on Community Integration, Department
of Educational Psychology, U of M, is available to provide trainers for some se¢ ‘ons.
Students participating in the project will also be invited and coached to make
presentations at the seminars.
Offered to the following groups:
Year One:

¢ U of MN Career Network (representatives from the 17 different placement




offices on campus and from other offices on campus which provide advising
and career counseling.)
e U of MN Student Employment staff
e U of MN Internship Coordinators
* Mentors (drawn from the public and private sectors in the community)
* Internship site supervisors in business and industry
Year Two:
» Orientation for new individuals in above categories
e U of MN career planning/placement/counseling personnel who were not
reached through the Career Network training
* U of MN Personnel Office
¢ Human resource departments at selected internship sites
e U of MN advising network
Year Three:
e Orientation for new individuals in above categories
¢ Business groups and organizations (e.g. Chamber of Commerce, Twin Cities

Personnel Association, Honeywell, Interhealth, Wilder Foundation)

2. Topics for disabilities seminars:

» Characteristics of adults with disabilities
(physical disabilities, learning disabilities, sensory impairments, head
injuries, psychiatric disabilities, chronic illnesses)

o Common misconceptions about people with disabilities

o Legislation protecting the rights of persons with disabilities
(MN Human Rights Act, Section 504 of Rehabilitation Act, Americans
with Disabilities Act)

e Accommodations appropriate to the classroom and the workplace

e Counseling, «dvising and placing individuals with disabilities
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* Job retention and advancement issues for employees with disabilities

3. Mentorship training
Additional one-half day offered once per quarter on topics specific to mentors:
e Purpose of mentorship
¢ The role and responsibilities of the mentor
* Responsibilities of the student
¢ Establishing a mentoring relationship
* Resources for the mentor
4. Follow-up group problem solving sessions
Offered twice per quarter on U of M campus and at business sites
Informal sessions for personnel involved with our students to discuss
common concerns. A brief topical presentation following up on the initial
seminar will also be made, based on requests of the group.
5. Training manual to be developed for use after the project ends, for yearly new staff

orientations and for additional companies/business groups

Employer m
1. Campus forums with employers (6 per year)

Representatives from employer groups talk informally over lunch with groups of
students with disabilities. Discuss opportunities in their career area,
possibilities for accommodations for specific disabilities. Answer students'’
questions about their company or organization. Employer representatives will
be recruited through alumni association, business contacts through PWI,
placement and internship offices and our own business contacts (e.g.
Interhealth, Honeywell, Twin Cities Personnel Association).

2. Monthly individual sessions with Projects with Industry
Representatives from PWI meet with individual students regarding placement

issues. PWI provides job leads, counseling, contacts.
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3. Career fairs (2-3 per year)

Persons with visible disabilities represent various companies at career fairs
already scheduled on campus (e.g. College of Liberal Arts, Carlson School of
Management, Institute of Technology). They share what accommodations they
have used in the workplace.

4. Mentczships - described under Career Experiences

Inter r n

Agreements concerning responsibility for referral, placement, and follow-up of
students with disabilities will be made concerning such issues as participation in training
and orientation, use of technical assistance, accessibility of programs and jobs,

participation on an advisory committee. Agreements will be made between OSD and the

following groups:

Year One:

* Expand and formalize relationship with Division of Rehabilitation Services, PWI,
and State Services for the Blind

* Develop agreements with campus career planning and placement offices,
campus student employment office, and campus internship programs

Year Two: Continue to develop the above relationships and add agreements with:

* Campus personnel office

* Counseling and advising offices

Year Three:

* Expand two way agreements between OSD and another agency to three way
agreements (eg I’'WI, U of M placement office, OSD)

» Develop agreements with personnel and business coalitions (eg Mpls Chamber

of Commerce)
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Career Experiences for Students

Over three years, 75-90 students will be selected to participate in the project. To
participate, students must be eligible for OSD services (have a documented disability),
agree to participate in all career experiences they select for their individual plan, and
have a goal to obtain a full-time job after completion of their education. Preference given
to juniors and seniors. Over the three years, the participants will reflect the proportion of
different disability areas utilizing OSD services.

A new cohort of 25-30 students each year will be offered an array of career
development activities. Each student will develop a written plan with project staff
indicating which activities are most appropriate for him or her. Plan will be developed
based on counseling and assessment through Career Resources Center. Students who
enter the project the first year will remain participants throughout the three years.
Second year students will participate for two years. OSD will continue to provide follow-
along and follow-up counseling for third year participants after the life of the grant. The
following activities will be offered:

* Career diagnostic assessment and consultation

* Development of individual plan

* Three cours;e career development sequence

1) Career planning
2) Job seeking/keeping skills

3) Internship experience

¢ Internship experience (either through career development sequence, through
required internships in their major area, or through other internship programs available
(such as U-YMCA's metro internship program, OSLO (Office for Special Learning
Opportunities), or State Services for Blind internship program. Project staff will work
closely with internship coordinators and site supervisors to assist in appropriate

placement and accommodations. Internship sites will be screened before placement,
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evaluated after the first 10 days, midpoint during the internship and at the end of the

internship.

* Mentorship experience: Student paired with a mentor who is successfully working
in student's field of interest. When poséible, a mentor will be chosen who also has a
disability. The mentor will meet with the student on a regular basis over a one to two
year period. Mentors will be drawn from Alumni Association (18 collegiate societies,

many have mentorship programs) and from other contacts in public and private sectors.

* Part-time job through student employment: Project staff will work with student
employment to find appropriate placements for project participants. They will continue
to provide technical assistance to site supervisor and student employment staff, along

with ongoing job keeping counseling to the student. See letter of commitment.

* Ongoing counseling and follow-up counseling: OSD counselor provides direct bi-
monthly counseling to the student related to all project activities.Counselor provides
referral to and liaison with other agencies when needed. Counselor works closely with
appropriate placement service. Counselor continues to provide follow-up counseling

after the student leaves school and gets a full-time job.

« Participation in employer forums,Projects with Industry (PWI) sessions and career

fairs (described previously).

 Placement assistance through their major area's placement office, Division of
Rehabilitation Services, and Projects with Industry. OSD will provide consultation and

technical assistance to collegiate placement offices as needed.

e Access to other campus offerings: Students will be encouraged to participate in
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campus activities which will develop their leadership skills, build self-confidence, and
develop work-related and job-seeking/keeping skills, such as Student Organization
Development ( =nter, Career Resource Center workshops, student government
programs, and CLA's informational interviewing resource directory. They will also be

invited to make presentations at the disabilities seminars.
Technical Assistance

1. Consultation and technical assistance provided on a regular basis to personnel
working with project participants, including:

» Counselors/advisors in career network

e Student employment counselors and site supervisors

¢ Internship site supervisors and campus coordinators

e U of MN personnel staff

¢ Mentors

e Employers and prospective employers of project participants

2. A manual on accommodations in the workplace will be developed and
disseminated to all who have participated in the project - employers; placement,
counseling, advising personnel; internship supervisors and coordinators; and

individuals with disabilities.

Advisory Committee: An advisory committee will meet bi-annually to provide feedback
and suggestions regarding project activities. Advisory committee will include
representatives from:
eUniversity of Minnesota
College Placement Offices

Student Employment Offices




Personnel Oifice

Career Resources Center

Office for Special Learning Opportunities
eCommunity

Projects with Industry

Chambers c¢f Commerce

Division of Rehabilitation Services

State Services for the Blind

State Council on Disability

Twin Cities Personnel Asscciation
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Plan of Operation

The work proposed will result in designing, implementing, evaluating, and
disseminating a comprehensive model program for efficient, effective cooperative
occupational and career placement of postsecondary students who have disabilities.
In this section, program activities featuring direct service of students and technical
assistance to career placement officers and employers are featured. Outcomes
delineating local impact are treated via the objectives in this secﬁoﬁ. Those aspects
of the plan of operation outlining broad impact via dissemination of project
findings and materials, and those focussed on evaluation, are treated separately, but
should be seen in terms of the overall plan.

In this section, program features mentioned in outline fcrm in the overview
and summary at the start of the proposal are expressed in terms of objectives, with
activity outline or, where appropriate, specific action steps. Please see, in addition,
the schematics (at the next page) which give visual representation of the program
concept and plan of operation:

*"Project Model: Career Connections for University Students with Disabilities"

*“Year One Timeline and Basis for Year Two and Year Three"

*"Network of Office for Students v-ith Disabilities (OSD) for Career Connections

Project."
The project is divided into three overlapping components:

*training and consultation with campus career and placement network;

*intense career immersive experiences for students who have disabilities; and

*employer involvement with students.

The three components of the work plan are interactive, and together bring to bear
on the problem a coordinated effort to make most efficient use of significant
resources now in place but not yet coordinated or skilled in ways which might make

them capable of addressing the need. This element -- redirecting the activities of
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professionals now in place and employers now open to campus-based recruitment
and assistance -- is key, for through it the placement of students with disabilities
becomes centered in the career networks (with appropriate support) rather than the

province of separate, marginalized entities.

Objectives and work plan

Training an rientation
1. Disabilities Seminars:

Objective: During each academic quarter in each project year (three times per year),

offer a one-half-day training seminar to groups listed below, providing overview of

key issues. Each of the three seminars will be repeated two times. The seminars are

preparatory to extensive follow-up, below.

Key issues to be covered include:

* Characteristics of adults with disabilities
(physical disabilities, learning disabilities, sensory impairments, head
injuries, psychiatric disabilities, chronic illnesses)

* Common misconceptions about people with disabilities

* Legislation protecting the rights of persons with disabilities
(MN Human Rights Act, Section 504 of Rehabilitation Act, Americans
with Disabilities Act)

* Accommodations appropriate to the classroom and the workplace

* Counseling, advising and placing individuals with disabilities
* Job retention and advancement issues for employees with disabilities
Activities
Reconfirm list of campus network of career and placement coordinators housed
in the various colleges and programs (done 1,91).

First year seminars will be on campus. In the second and third year, some

vwud
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seminars at business host sites.

CEU's arranged for when possible and appropriate.

Project staff will work with Projects with In-dustry to jointly sponsor seminars as
appropriate.

Institute on Community Integration, Department of Educational Psychology,
University of Minnesota, provides trainers for some sessions.

Detail work -- preparation of materials, room assignment etc.
The orientation seminar will include the following groups:

Year One {(on campus):

* U of MN Career Network (sixty-one separate offices)
* U of MN Student Employment staff

* U of MN Internship Coordinators

* Mentors

¢ Internship site supervisors in business and industry

Year Two (on campus and at employer sites):

« Orientation for new individuals in above categories

¢ U of MN career planning/plécerﬁent/counseling personnel who were not
reached through the Career Network training

* U of MN Personnel Office

* Human resource departments at selected internship sites

* U of MN advising network

Year Three (on campus and at employer sites):

* Orientation for new individuals in above categories

* Business groups contacted through relationships developed with career
offices and internship programs (e.g. Chambers of Commerce,
Twin Cities Personnel Association)

Personnel responsible: Director, Career Experiences Coordinator (CEC), Trainer

ERIC ubl
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Consultant, OSD staff as needed

Evidence of Completion of activity and objectives: Project files will contain a log of

all training sessions and scheduled follow-ups summarizing activity and listing
participants; materials prepared for seminars are archived and dated, some for use
in training manual

2. Mentorship training

Objective: In consultation with PWI, University Alumri, and Placement

Counselors in the University network, by January 1 of each project year identify and

recruit 18-24 career mentors from the public and private sectors for individual

students.

Objective: From January to April of each project year, conduct three to six mentoring

training seminars for small groups of mentors covering as core:

* Purpose of mentorship

e The role and responsibilities of the mentor

* Responsibilities of the student

* Establishing and maintaining a mentoring relationship
* Resources for the mentor

Personnel responsible: Director, CEC

Evidence of Completion of activity and objectives: Log names, addresses, phone,
affiliation, and occupational area of 18-24 mentors for project files; seminar logs
contain summary of topics covered, participants; seminar materials archived for
possible use in training manual

3. Follow-up problem solving sessions for UM network personnel and mentors in

business and industry

Obijective: Twice each quarter (6/yr) of project year after January, 1992, provide small

group follow up to campus trainees and business mentors.

These scheduled meetings will be sessions for personnel involved with our

[ IV
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students to discuss common concerns and extend their skills into new areas
of need. Typically, they will include a brief topical presentation following up
on the initial seminar based on requests of the group.

Personnel responsible: Director, CEC

Evidence of Completion of activity and objectives: meeting summary logged in

project files

4. Individual follow-up with trainees and mentors

Objective: Monthly, at scheduled times, initiate phone follow-up with each trainee

and mentor for individual problem-solving or requests for further information.

Follow-along insures continued growth and maintenance activity; smoothes
disruptions from personnel changes, illness, reassignments etc.; maintains flow of

information between group follow-up.
e Compile and update active phone lists
¢ Use each phone contact to schedule next contact

 Use phone follow-up for problem-identification, recruitment of new mentors

or recent counseling staff hires

Personnel responsible: Director, CEC

Evidence of Completion of activity and objectives: log of phone contacts

5. Training manual

Obijective: By month 11 of year 1, have compiled the first draft of a training manual

which brings iogether all seminar materials, background readings, and procedures

63
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assembled in the first year.

Objective: By month 6, year 2, have attached appropriate narrative apparatus and

explanatory material so that training manual has shape and substance apart from

local application.

Objective: By month 12, year 2, circulate draft of training manual to volunteer

network mem’ers, mentors, and colleagues on other campuses identified through

OSERS Director's meeting and AHSSPPE for formative reaction preparatory to

revision.

Objective: By month 9, year 3, have revised and completed training manual ready

for dissemination via ERIC and conference mailing lists at cost.

* Gather/create materials and evaluate utility during seminars;
e Gather copyright releases as needed for background readings to be included;
* Use questionnaire among OSD staff, network, and mentors to solicit best advice
on materials and approaches for training manual;
* Test draft material informally among network and colleagues as written;
* At OSERS Project Director's meetings, solicit and gather names and addresses.
of colleague Directors who will review draft material as developed;
¢ Use Dissemination Consultant to refine draft and presentation as developed
toward final draft;
» Announce availability via conferences and newsletters (hard copy and disk).
Personnel responsible: Director, Dissemination Consultant, RA, all staff as
contributors of material

Evidence of Completion of activity and objectives: by named dates, draft developed

as stated; disseminated as listed, with log in project records
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B. Employers on Campus
1. Campus forums with employers

Objective: six times in each of three project years, bring employers from the

community to campus to provide information to students and staff and to enter

informal mentoring relationships for follow-up.

Representatives from employer groups talk informally over lunch with
groups of students with disabilities. Discuss opportunities in their career area,
possibilities for accommodations for specific disabilities. Answer students' questions
about their company or organization. Employer representatives will be recruited
through alumni association, business contacts through PWI, placement and
internship offices and our own business contacts (e.g. Interhealth, Honeywell). Scc
letters in appendix from University of Minnesota Alumni Director, Minneapolis
Chamber of Commerce, others.

Personnel responsible: Director, CEC

Evidence of Compiletion of activity and objectives: Log 18 campus forums, listing

names and affiliations of employer participants and student/staff in attendance for

project files.

2. Monthly individual sessions with Projects with Industry

Obijective: Once each month, from January, 1992, through June, 1994, the project will

host a formal on-campus meeting involving Projects with Industry personnel,

participating students as invited or arranged, and core staff from the projrct and

appropriate career or placement office.

Representatives from PWI meet with individual students regarding
placement issues.
PWI provides job leads, counseling, contacts.

RPN T
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Personnel responsible: CEC

Evidence of Completion of activity and objectives: Log all meetings, including
participant names and affiliations, for project files.
3. Career fairs

Objective: Each project year, identify among the various on-campus career fairs

three to be targeted for special enrichment in view of the special placement and

career needs of students with disabilities.

Objective: For each targeted career fair, recruit at least two persons with disabilities

in careers in relevant areas to represent their companies, their discussion to include

presentation of accommodations and opportunities in the career area/company
represented.

Background: each of the seventeen undergraduate colleges and professional
schools offering baccalaureate degrees hosts career fairs for the upper division
students, most at annual intervals, all on campus. As the student populations of
persons with disabilities varies across these colleges, we will target those each year
for special attention when the students with disabilities' interests will be so served.

The colleges most likely to have upper division students with disabilities in anv
year are the largest: College of Liberal Arts, Institute of Technology, Carlson School
of Management, Education, and the undergraduate hea!th professions (O.T., P.T.
etc.).

Requires coordination from those in seminars outlined above and student input.

Personnel responsible:  Director, CEC

Evidence of Completion of activity and objectives: annual report will list career fair

detail; log participants from employer groups and student participation.

4. Mentorships (see A.2, above)
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C. Interagency Agreements

Obijective: over the three year life of the project (i.e. between August, 1991 and [uly,

1994), negotiate and codify cooperative agreements for the cooperative career

development and placement of University of Minnesota students with public

agencies and university offices, some 60 in total.

Agreements concerning responsibility for referral, placement, and follow-up ot
students with disabilities will be made concerning such issues as internships,
mentoring, participation in training and orientation, use of technical assistance,
accessibility of programs and jobs, participation on an advisory committee.
Agreements will be made between OSD and the following groups:

Year One:

* Expand and formalize relationship with DRS, PWI, State Services for the Blind

* Develop agreements with campus career planning and placement offices,

campus student employment office, and campus internship programs

Year Two:

Continue to develop the above relationships and add agreements with:

* Campus personnel offices

¢ Counseling and advising offices

Year Three:

* Expand two way agreements between OSD and other agencies to three wayv

agreements (e.g. PWI, U of M placement office, OSD)

* Develop agreements with personnel and business coalitions (¢.g. Mpls

Chamber of Commerce)
The agreemeﬁts will grow out of, reflect, and extend the relalionships developed
under the work plan for the activity funded, and will specify a working relationship

which will survive beyond expiration of the OSERS funded work.
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Personnel responsible: Director, CEC, Principal Investigator, Trainer, OSD Staff
assigned liaison roles with DRS and PWI (Wolford), State Services for the Blind
(Allegra) etc.

Evidence of Completion of activity and objectives: By July 31, 1994, memoranda of
agreement reflecting above in project files and operational via OSD staff to be in

place after federal funding.

D, Career Experiences for Students

Background: 75-90 students will be selected to participate in the project. To
participate, students must be eligible for OSD services (have a documented
disability), agree to participate in all career experiences they select for their
individual plan, and have a goal to obtain a full-time (or, as appropriate, a
permanent part-time) job after completion of their education. Preference given to
juniors and seniors. Over the three years, the participants will reflect the proportion
of different disability areas utilizing OSD services.

A new cohort of 25-30 students each year will be offered an array of career
development activities. Each student will deveiop a written plan with project staff
indicating which activities are most appropriate for kim or her. Plan will be
developed based on counseling and assessment through the Career Resources
Center, unless student has already had extensive career guidance. Students who
enter the project the first year will remain participants throughout the three years.
Second year students will participate for two years. OSD will continue to provide
follow-along and follow-up counseling for third year participants after the life of the

grant.

1. Objective: In each of three project years, by September 30, 1991, 1992, and 1993,

identify, recruit, and select 25-30 disabled student participants who are juniors or

Seniors.
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Devote attention to diversity across college of enrollment; major of study;
gender; disability type; racial/ethnic diversity; occupational aspirations.

Personnel responsible: CEC, OSD staff

Evidence of Completion of activity and objectives: Within privacy restrictions,
identify participants in project files by college, major, disability, demographics of

gender, race, urban/rural residence, preferred accommodations, job history.

2. Objective: For each new participant student each year, develop a written

implementation plan and calendar indicating which project services are

appropriate and to be implemented.

Personnel responsible: CEC

Evidence of Completion ot activity and objectives: Individual plan for each

participant in project files by December 15 of each project year.

3. Objective: In project years two and three, review individual plan and preview

appropriate activities for students who have not graduated or who, having

graduated, might appropriately continue individual plan into period just after

graduation.

Personnel responsible: CEC

Evidence of Completion of activity and objectives: Individual contacts logged and

individual plans revised and date noted.

4. _Obijective: for students not already in possession of current and extensive

equivalent, provide for each new project participant by January 30 of each project

year a career diagnostic assessment and consultation.

Specifics:

An individual assessment of the student's career maturity will be conducted
by the staff of the Carcer Resource Center, University Counseling Services, using
both standardized inventories (Career Maturity Inventory, Career Decisions Scale,

BEM Inventory, Adult Career Concerns Inventory) and a clinical interview. Such
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an assessment will focus on measuring the student's level of vocational
development, vocational attitude, and competence in coping with vocational
developmental tasks.

The information gained from such an assessment will then be used with the
student to help in the design of their individual career plan.

By assessing the client's career maturity or progress in the career choice
process, the program Will identify the tasks that the students have mastered and are
concerned about as well as the difficulties in coping and in decision-making. It is.
with this sense of where each individual student is developmentally that more
efficient and effective career plans can be based.

Not only will the initial assessment be valuable for tailoring irdividual
career plans it wiil also act as a pre-experience measure to compare with data ‘
collected in a post experience assessment conducted at the end of the program. Such
an effort will help clarify the level and types of developmental progress the program

participants have made.

Personnel responsible: Director, Career Resources Center-University of Minnesota

Evidence of Completion of activity and objectives: Assessment write-up in file of

each student participant, or evidence of current equivalent.

5. Objective: Each student participant enrolls in, and at least 75 % complete, a three-

quarter long career development course sequence. The sequence will be offered in

each of three project years.

These courses are designed specifically for students with disabilities. In view of
individual circumstances, some very few participants will exempt from course
sequence at one quarter or another. (See course syllabi from pilot offerings in the

appendix.) The three course sequence shifts its emphasis over the year to address, in
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turn:

1) Career planning
2) Job seeking/keeping skills
3) Internship experience

Personnel responsible: Trainer/consultant and Graduate teaching assistant; guest

speakers and lecturers, various, from OSD staff, University faculty, business
community. See letters of commitment in the appendix. See syllabi in the

appendix.

Evidence of Completion of activity and objectives: Course enrollment records and

grade sheets; course syllabi; all in project files.

6. Objective: By April 1 of each project year, new participants will identify and begin

internship on or off campus in an area appropriate to their training, major of study’,

and career aspirations. Done in conjunction with course sequence, above, when
apprbpriate.

Internships can be arranged through career development sequence, through
required internships in their major area, or th}ough other University internship
programs available (such as U-YMCA's metro internship program, Office for Special
Learning Opportunities, collegiate placement offices), or through community
resources such as State Services for Blind internship program. Project staff will help
develop internship sites and will work closely with internship coordinators and sitc
supervisors to assist in appropriate placement and accemmodations. Internship sites
will be screened before placement, evaluated after the first 10 days, midpoint during
the internship and at the end of the internship.

Personnel responsible: Director, CEC, Trainer/Consultant

Evidence of Completion of activity and objectives: A log of all internships, copices of

internships contracis, evaluation notes all in project files.
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7. Objective: By June 1 of the first year of participation, but sooner in most cases, each

student for whom it is consistent with the individual plan, will be paired with a

mentor who is successfully working in student's field of interest.

When possible, 2 mentor will be chosen who also has a disability. The mentor
will meet with the student on a regular basis over a one to two year period. Mentors
will be drawn from Alumni Association (18 collegiate societies, many have
mentorship programs), Chamber of Commerce, and from other contacts in public
and private sectors. The mentor pool will also provide personnel for career fairs as
needed; see above. See letters in appendix.

Personnel responsible: CEC, OSD staff, Director

Evidence of Completion of activity and objectives: Mentoring logs in project files.

8. Objective: For each student participant for whom it is consistent with the

individual plan (see above), project staff will work with the University of

Minnesota Office for Student Employment to find appropriate placements for part-

time paying positions, usually on campus at an appropriate time, for an appropriate

amount of hours, and for an appropriate duration (no time specific indicated).

Project CEC will help outline and OSD staff will provide technical assistance to
site supervisor and student employment staff, along with ongoing job keeping
counseling to the student. See letter of commitment in appendix for detail.

Personnel responsible: CEC, OSD Staff

Evidence of Completion of activity and objectives: Individual student records in

project files contain log of employment and accommodations used.

9, Objective: For each student participant, OSD staff provides ongoing counseling
and follow-up counseling via at least 18 counseling interviews each year of
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participation.

OSD counselor provides direct bi-monthly counseling to the student related to
all project activities. Counselor provides referral to and liaison with other agencies
when needed. Counselor works closely with appropriate placement service.
Counselor continues to provide follow-up counseling as requested for up to one
year after the student leaves school and gets a full-time (or, as appropriate, a
permanent part-time) job. In this area, there is a good deal overlap between special
project activities and regularly provided OSD services.

Personnel responsible: CEC, OSD staff

Evidence of Completion of activity and objectives: Student files log contacts; those

with project-specific content are asterisked to differentiate from routine and te

account for effort certification.

In addition, participant students with disabilities will have regular ongoing
access to an environment of placement and career development enriched by project
activities described in section A, above, and in secticn E, just below. To recap, this
placement and career development environment includes typical services and those
specifically related to project activities of training and coordination:

e Participation in previously described

employer forums,
Projects with Industry (PWI) sessions and
career fairs.

¢ Placement assistance through their major area's placement office, with
consultation to that office from project staff. Placement assistance also available
from Projects with Industry and the Division of Rehabilitation Services.

* Access to other campus offerings: Students will be encouraged to participate in

campus activities which will develop their leadership skills, build self-confidence,
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and develop work-related and job-seeking/keeping skills, such as Student

Organization Development Center, Career Resource Center workshops, student

government programs, College of Liberal Arts' informational interviewing resource

directory, etc.

E. Technical Assistance

1. Objective: On a regular and ongoing basis, in pursuit of successful completion of

those objectives identified above, provide technical assistance in areas needed to

those career, placement, mentor, and_internship agencies and individuals working

with project students.
Technical assistance audiences will include:
* Counselors/advisors in career network
* Student employment counselors and site supervisors
* Internship site supervisors and campus coordinators
* U of MN personnel staff
* Mentors
* Employers and prospective employers of project participants

Personnel responsible: FI, Director, CEC, Trainer/Consultant, OSD Staff

Evidence of Completion of activity and objectives: Log all technical assistance

contacts and compile in project files.

2. Objective: Document technical assistance and materials provided to create a

written record of stratezies.

A manual on accommodations in the workplace will be developed and
disseminated to all who have participated in the project -- employers; placement,
counseling, advising personnel; internship supervisors and coordinators; and
individuals with disabilities. This manual will be a subset of the training manual

and will be developed in tandem with that longer and more comprehensive
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resource. See Objective A.5, above, and the dissemination plan.

F. Advisory Committee:

1. Objective: By December 1, 1991 form a project advisory committee chaired by the

PI and composed of members of the University community (including the Vice-

President for Student Affairs and Director of the University Alumni Association),

representatives from participating agencies, advocacy groups, and local employers.

2. Objective: In all three project years, the advisory committee will meet bi-annually

to provide feedback and suggestions regarding project activities.

3. Objective: By July 31, 1994, have arranged that the advisory committee will

remain constituted beyond OSERS funding in the Continuation Plan.

Personnel responsible: Principal Investigator, Director

Evidence of Completion of activity and objectives: membership list; meeting

minutes in project files.

G. Management Plan

The workplan outlined above implies a plan of management in pursuit of
project goals. Outlined below are details additional to those above fleshing out
management particuiars.

1. The Principal Investigator has overall responsibility for the proposed work.
She reports to the Vice-President for Student Affairs ard is final signatory for
funded work.

2. The Director reports to the Principal Investigator. For the purposes of grant
activity, all other grant-supported personnel report to the Director.

3. Management by collaborative consensus is the preferred mode of operation.

To maintain communication, but to insure that time is not spent in mindless
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meetings, the following management consultation schedule is proposed at the
outset, to be modified as operations require or permit.

a. Core staff meetings involving all funded personnel will be held weekly during
months 1-4 of funding, and twice monthly thereafter.

b. Quarterly budget conferences involving PI, Director, and budget administrator
in Vice-President for Student Affairs office.

c. Effort certification as mandated by the University Office of Research and
Technology Transfer Administration -- typically monthly -- via PL.

d. Dissemination meetings involving Director, Dissemination consultant, and,
as needed, other staff twice monthly in months 1-4, 9, 21, 33-36; as needed in interim
intervals.

e. Monthly phone contact between Director and OSERS Project Officer (Dr. Joseph
Rosenstein).

f. Contact as needed with U.S. Department of Education grants specialist
regarding fiscal administration.

g. Annual repofts to OSERS as prompted.

h. In July of years one and two, a cyclic planning meeting involving core staff in
view of annual formative evaluation report (see evaluation section of this
proposal).

i. Research assistant maintains data base of all participating persons -- to include
name, affiliation, phone, address, and other pertinent information.

j. Mailing list maintained in data base for correspondence and dissemination.

k. PI makes annual report to the University of Minnesota Senate Committee on

Services to the Handicapped.

The Director is responsible for day-to-day operation of grant activities and for

management of workflow.

eo
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H. Affirmative Action:

In all aspects of project activity, the program will address the needs of persons
with disabilities. Statistics are not kept on incidence of service provision under OSD
by race or ethnicity. In its affirmative action policies, however, OSD and project
staff are bound by and operate under all University guidelines and procedures
relative to diversity.

In hiring project staff, the project is bound by the thoroughly formulated

procedures for affirmative action governing all aspects of non-student hires. The
procedures constitute a three-inch ring binder of procedures, forms, requirements,
and goals, and is not included here. But in addition to the two named staff
(Principal Investigator Kroeger and DRS Liaison Wolford) who have disabilities, the
known pool .of interested parties and potential applicants for the Career Experiences
Coordinator position, the Graduate Teaching Assistant position, and Research
Assistant position includes qualified persons with disabilities. Any appointment to
open positions must, of course, be the outcome of a search performed in accordance

with and approved by the Office for Affirmative Action.
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Quality of Key Personnel

The personnel who will carry out the workplan form a compatible team with
complementary strengths and training. Their combined abilities will help to insure
timely completion of the work plan at a level of quality that will

ecreaie a successful collaboration in design, implementation, and

evaluation of the proposed work;

*help insure continuation for key elements of the funded work beyond

the duration of OSERS funding; and

elead to thorough dissemination of project components as described in

the dissemination plan.

The project director, Elizabeth Aune, has served as staff on a previous

successful OSERS demonstration project (Transition Project for Learning Disabled
Youth, University of Minnesota, 1986-1989). She is currently implementing a local
outgrowth of that OSERS project via a State of Minnesota funded technical
assistance project to implement staff training in all of Minnesota's Technical
Colleges during 1989-1991. From 1984-86, Ms. Aune directed an interagency JTPA-
funded project which combined direct service and inservice training to improve job
placement for two- and four-year college graduates with learning disabilities. Ms.
Aune has done dozens of professional development workshops for educators and
trainers; she has presented at national conferences; she is the author of four articles
related to the education, employment, and transition of persons with disabilities;

and is co-author of a curriculum with Jean Ness, Tools for Transition: Preparing

Students with Learning Disabilities for Postsecondary Education.

The Dissemination Consultant, Dr. Terence Collins, is Professor and Division

Head in the General College of the University of Minnesota. lle has served as
Principal Investigator of three successful OSERS demonstration projects between

1985 and 1991 (The Learning Disabled College Writers' Project; The Transition
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Project for Youth with Learning Disabilities; and Project EXTRA, now in its second
year of funding). Collins' OSERS projects have three times been featured projects of
the Illinois Transition Institute program at the OSERS Project Directors' annual
meeting, and have resulted in extensive evaluation and dissemination (as listed in
detail in the appendices). He is author of some thirty articles and a textbook, and has
given papers and workshops at a range of professional forums. He is the recipient of
the Horace T. Morse Award for Outstanding Contributions to Undergraduate
Education. |

The Principal Investigator is Dr. Sue Kroeger, Director of the Office for

Students with Disabilities, University of Minnesota. In this capacity, she is the
central line officer responsible for all facets of services tc students with disabilities
on the Twin Cities Campus, with its 50,000 students, and serves as coordinator of
service directors across the four regional campuses in rural Minnesota. Her office
serves over 1,000 students directly each year. She is active with AHSSPPE and
serves on the local arrangements committee for the 1991 convention. In addition,
Dr. Kroeger has written four articles on various aspects of rehabilitation and service
delivery, and regularly leads workshops and speak- to varied audiences.

The Trainer/Consultant is Susan Aase, currently Assistant Director of the
Office for Students with Disabilities and coordinator of services to Learning Disabled
Students in the Office for Students with Disabilities. She is the faculty leader of the
the pilot three-course sequence on career development and students with
disabilities. In addition, Ms. Aase has-done extensive curriculum development in
areas of accommodation and career development. She has made numerous
presentations at conferences and workshops on transition and disability. She is on
the program and local arrangements committees for the 1991 AHSSPPE Conference,

and is co-author of a textbook in progress.




The individual assessment consultant is Dr. Kevin Nutter. He is a

professional counselor and director of the Career Resource Center, University of
Minnesota counseling Services, and is associated with Assessment and Vocational
Services, a rehabilitation and outplacement counseling firm (it is in his role in the
University of Minnesota that he is to be affiliated with the OSERS work). Dr. Nutter
has presented his work in counseling, career development, organizational
development, and disabilities at many sate and national conferences.

Credentials of OSD staff who will participate in the work plan are reviewed in
view of their involvement in the funded work:

Barbara Blacklock, BS criminal justice and psychology from Michigan State
University and a MA in Rehabilitation Counseling from Michigan State University.
Barbara has also obtained licensure from the State of Minnesota as a Licensed
Independent Social Worker (LISW). In addition, Barbara is a Certified
Rehabilitation Counselor (C.R.C.) which is a national certification. She has taught
job seeking skills courses at the Minneapolis Rehabilitation Center and career
development seminars at the University of Minnesota. In ad.dition, she has
provided vocational counseling services to students with disabilities at the
University of Minnesota for the past ten years.

Linda Wolford is the Coordinator of General Services/Division of
Rehabilite.ion Services Liaison Counselor. She has a BA in Criminal Justice Studies
and a Master's in Rehabilitation Counseling from St. Cloud State University. Linda
has worked as a Work Adjustment Training counselor with people with
developmental disabilities and psychiatric disabilities which included doing job-
secking skills training and job placement. She has taught classes in the Human
Relations Department at St. Cloud State and worked for the Minnesota State
Council on Disability as an Information and Referral Specialist. She has worked at
OSD nearly two years with students with a wide range of disability conditions
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including mobility impairments, head injuries, psychiatric disabilities, chronic
illness and chemical dependency. She has substituted as an instructor for OSD's
Career Development course.

Richard Allegra has been an Education Specialist for students with sensory
impairments in the Office for Students with Disabilities since July 1989. Some of his
duties include providing advocacy scrvices, academic advising and career
counseling. He has a Master of Science degree in Rehabilitation Counseling from
San Francisco State University. His work experience includes teaching independent
living skills to foreign-born deaf students as well as preparing disabled adults for job
placement.

The major position in the proposed work not yet identified is the Career
Experiences Coordinator. This position will be searched in accordance with
guidelines and procedures outlined by the University of Minnesota Affirmative

Action Office.

The proposed staff have balanced strengths. In their previous attention to the
issues to be addressed by this workplan and through their previous successful work
in OSERS demonstration projects, the staff have shown considerable likelihood of

bringing the work to a successful conclusion as outlined in the work plan.
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Proposed Job Descriptions

All named positions (see budget) are described by functional outline below. When
the person to fill the position has been identified, the name is provided. Positions
without names attached are to be filled after funding.
Principal Investigator (Dr. Sue Kroeger) will oversee and hold responsibility for:

1. Operation of project activities

2. Research conducted within the project

3. Management of personnel

4. Management of budget and reporting to administrative/fiscal offices

5. Initiation of fund raising to continue the activities after the grant period

6. Development of interagency agreements with cooperating organizations
Dissemination Coordinator/Editor (Dr. Terence Collins):

1. Provide technical assistance in the planning of dissemination activities

2. ‘Serve as editor for all written materials disseminated through the project

3. Assist in the preparation and writing of proposals for future funding

Project Director (Elizabeth Aune):
1. Supervise and coordinate the activities of project personnel
2. Supervise the keeping of records and collection of data
3. Prepare reports and proposals requested by the Department of Education
4. Coordinate training and consultation activities described in the work plan
5. Coordinate the development of interagency agreements
6. Coordinate the development of training and job accommodations manuals
7. Work with staff in preparation of conference proposals, articles, and

information on the project for cissemination

8. Assist in hiring of project personnel

Career Experiences Coordin .tor:

1. Coordinate recruitment and selection of student participants

1. Coordinate student activities outlined in the work plan
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2. Coordinate mentorships and student employment opportunities
3. Serve as a liaison between OSD counselors and other campus/employer
personnel participating in project
4. Arrange for employer forums
5. Arrange for persons with disabilities to be represented at career fairs
6. Assist in the development of training and job accommodations manual
7. Assist in the delivery of disabilities seminars
8. Keep records required by the workplan
Trainer/Consultant (Susan Aase):
1. Present at disabilities seminars
2. Contribute to the development of training and job accommodation manuals
3. Provide follow-up technical assistance through small group sessions and
individual consultations
4. Supervise career development course sequence and internships
Graduate Teaching Assistant:
1. Teach career development course sequence
2.Coordinate internship experiences
3. Keep records as required in the work plan
4. Assist with other project activities as needed
Career Resources Center Director (Dr. Kevin Nutter):
1. Provide initial career assessment to project participants
2. Provide consultation to student and OSD counselor regarding results of
assessment
3. Facilitate access to Career Resources Center activities to project participants
4. Guest lecture/present in career development course sequence
OSD Counselors (Blacklock, Wolford , and Allegra):
1. Provide counseling for project participants in their disability area

2. Develop individual plan with each student
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3. Provide technical assistance and consultation regarding project participants to
placement counselors, internship coordinators/site supervisors, and
employment supervisors

4. Participate in training sessions when appropriate

5. Encourage- and facilitate student participation in project activities

7. Keep records of counseling and technical assistance provided

Research Assistant

1. Collect baseline data as outlined in evaluation plan

2. Develop data collection system for use in evaluation and follow-up

3. Train project/OSD staff in use of system

4. Develop record-keeping system for all project activities

5. Provide technical assistance in the development of surveys and evaluation

6. Compile reports and tables on outcome measures

7. Write annual evaluation report

Note: All project staff will have the opportunity to contribute to dissemination

through attendance at various interagency meetings, contributions to articles and other
publications, and presentations at conferences. Delivery of training will be divided

according to the expertise of the individual staff members.
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Evaluation Plan

The following plan for evaluating the proposed work builds on several
assumptions. First, evaluation must play a formative role in shaping the work plan
as it is enacted: that is, evaluation must provide feedback to project staff which is
useful and timely. Second, evaluation must provide an external view of the
relative success or failure of the project in meeting its goals in a summative way,
leading to informed dissemination of final products and (0 accurate reporting of
outcomes. Third, evaluation of a project like this one, which works with a
relatively small number of subjects (75 to 90 student participants, sixty campus
network participants, and about 250 business and industry representatives overall),
will not rely exclusively on quantifiable data. Rather, the really interesting
evaluation material will be qualitative, growing out of interviews and observations
of participants and the like. Fourth, in spite of the relatively small number of
participant subjects, there is room for quantifiable data in some key elements of
evaluation.

In testing the model .roposed here, the useful evaluation questions will
focus on how well cooperative participants see themselves served by the project's
efforts. In establishing a long-term cooperative model which will provide
leadership and momentum beyond the duration of OSERS funding, we perceive as
essential the processes through which people from different sectors are brought
together to work toward a common goal. Three years does not provide an
opportunity to honestly examine long-term outcome measures in terms of
placement and career success. But it is én adequate window within which to test
whether we are building a successful cooperative model.

The evaluation data will be used formatively in both informal and formal
ways. Informally, the Director and Research Assistant will have free flow of
information as patterns emerge. That information will be nsed in adjusting the

work plan in small ways as things move through the normal course of a project
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year. Then, annually, the formative evaluation will be put to more formal use in a
day-long meeting/retreat in which significant formative evaluation data are shared,
and cyclic planning involving revision of the workplan, takes place. Such a
meeting is scheduled for July in t'he first and second project yezrs -- that is, at the end
of years one and two and prior to the start of years two and three. Summative data
will be assembled in a final overall evaluation report to be used in meeting federal
reporting requirements and in shaping dissemination in the period at project's end.
Quantifiable evaluation data

The objectives from the "Plan of Operation " section which lend themselves

to quantifiable data are the following. For each, a description of the evaluation
approach and measure is given. Instruments will be created in the first two months
of project activity — scales will be project-specific.
*Objective: During each academic quarter in each project year (three times per year),
offer a one-half-day training seminar to groups listed below, providing overview of
key issues. Each of the three seminars will be repeated two times. The seminars are
preparatory to extensive follow-up, below.

Audiences for the seminars vary over the three years, from University
network members to employers and mentors. For each, the evaluation measure
will be: On a series of questions which measure overall satisfaction that the
seminars are worthwhile (e.g. that presenters were knowledgeable, that materials
presented were of high quality, that participants would recommend the seminar to a
colleague, that knowledge will be useful in working with persons with disabilities
etc.), 90% of seminar participants each year will score seminars at 5.5 or higher on a
seven-point Likert scale.

*Objective: In consultation with PWI, University Alumni, and Placement Counselors in
the University network, by January 1 of each project year identify and recruit 18-24 carecr
mentors from the public and private sectors for individual students.

*Objective: From January to April of each project year, conduct three to six mentoring
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training seminars for small groups of mentors covering as core:

® Purpose of mentorship

The role and responsibilities of the mentor

Responsibilities of the student

Establishing and maintaining a mentoring relationship

® Resources for the mentor
sObjective: Twice each quarter (6/yr) of year project year after January, 1992, provide small
group follow up to campus trainees and business mentors.
As above, a Likert scale will be constructed to measure perception of quality and utility of
training and follow-up sessions. The evaluation measure will be 90% satisfaction on the
overall survey at a level of 5.5/7.
*Objective: Monthly, at scheduled times, initiate phone follow-up with each trainee and
mentor for individual problem-solving or requests for further informatiox.
As above, those in phone follow-up,in response to a survey measuring perception of
quality and utility of phone follow up in improving their work, will respond to a 7-point
satisfaction scale at a rate of 5.5 in 90% of cases.
*Objective: six times in each of three project years, bring employers from the community
to campus to provide information to students and staff and to enter informal mentoring
relationships for follow-up.
*Objective: Once each month, from- January, 1992, through June, 1994, the project will host
a formal on-campus meeting involving Projects with Industry personnel, participating
students as invited or arranged, and core staff from the project and appropriate career or
placement office.
*Objective: For each targetcd career fair, recruit at least two persons with disabilities in
careers in relevant areas to represent their companies, their discussion to include
presentation of accommodations and opportunities in the career areaf/company
represented.

Each of these three key contact points will require a satisfaction survey which measures
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perception of quality and utility. Each will be constructed somewhat differently, but all
will address the format, the content, the various key components of each session, the kind
and ainount of information given or exchanged, and participants’ willingness to take part
in similar events in the future. Again, the evaluation measure will be 90% incidence of
average satisfaction scores at 5.5/7.

eObjective: For each new participant student each year, develop a written implementation
plan and calendar indicating which project services are appropriate and to be
implemented.

In a follow-up questionnaire, student participants will respond positively at a level of 5.5/7
90% of the time in response to items about perception of utility and quality of the
individual plan.

*Objective: for students not already in possession of current and extensive equivalent,
provide for each new project participant by January 30 of each project year a career
diagnostic assessment and consultation.

Students will rate positively at 5.5/7 90% of the time the process and outcome of career
diagnostic assessment and consultation.

*Objective: Each student participant enrolls in, and at least 75 % complete, a three-quarter
long career development course sequence. The sequence will be offered in each of three
project years.

Using the standard "Course Evaluation Survey" for student evaluations of courses in the
University of Minnesota, students will rate the career development courses positively at
5.5/7 on satisfaction items 90% of the time. In a supplement to the survey addressing
specifically those aspects of the course aimed at students with disabilities, the same level
will be achieved.

*Objective: By April 1 of each project year, new participants will identify and begin
internship on or off campus in an area appropriate to their training, major of study, and
carecr aspirations.

A survey will be designed which will measure both student satisfaction and
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employer/internship supervisor perception of achievement in the student. These will
supplement internship journals outlined below.

eObjective: By June 1 of the first year of participation, but sooner in most cases, each
student will be paired with a mentor who is successfully working in student’s field of
interest.

Students and mentors will be surveyed separately at the end of the third month of
mentoring or at termination of mentoring relationship, whichever is sooner. On scales of
quality and utility of the experience, 90% will respond positively at 5.5/7 avere-e.
*QObjective: For each student participant, OSD staff provides ongoing counseling and
follow-up counseling via at least 18 counseling interviews each year of participation.
Students who participate in counseling under this objective will be surveyed in June of
each year to determine their perception of quality and utility of career counseling.
Satisfaction at the 5.5/7 level will be reported 90% of the time.

*Objective: On a regular and ongoing basis, in pursuit of successful completion of those
objectives identified above, provide technical assistance in areas needed to those career,
placement, mentor, and internship agencies and individuals working with project
students.

Annually in June, those reported as receiving technical assistance (logged in project files)
in the previous year will be surveyed by mail to assess the quality and utility of that
technical assistance. |

*Objective: In all three project years, the advisory committee will meet bi-annually to
provide feedback and suggestions regarding project activities.

eObjective: By July 31, 1994, have arranged that the advisory committee will remain
constituted beyond OSERS funding in the Continuation Plan.

By mail following each meeting of the Adviscry Board, members will be surveyed to assess

quality and utility of A.C. work.
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Qualitative data

In addition to the above quantitative data, the Director and Research Assistant will
consult with Illinois Transition Institute personnel assigned to OSERS projects funded
under 84.078 in order to design instruments to be used in qualitative data. Such
instruments will include internship journals, phone surveys of selected participants,
open-ended interviews with selected participants across the full range, from students to
mentors to network members to employers. Such narrative data will be summarized by
the research assistant working with the project director. Annual and three-year
summaries will be provided in July of each year (for formative use in years one and two
and for summative use in year three.

Narrative data will access information on aspirations, perception of project work,

perception of personal or institutional change, problems, accommodations, etc.

Working relationships in evaluation

The tension in project evaluation centers on the role of the Research Assistant.
To be useful, evaluation must provide formative feedback in a fluid way. To be
finally reliable in summative ways, evaluation must stand apart from project
activities and view them coldly. In OSERS projects we have worked with in the
past, this has been an unresolved but productive tension.

The role of research assistant in the project will be held by a graduate student.
Because of institutional status patterns, graduate student evaluators in the past have
felt the tension of being "inside outsiders" very markedly. Their tension has been
put to good use -- managed, if you will, in productive ways -- by frank and open
discussion of the two roles and by external consultation. The graduate student
evaluators have been encouraged to make use of technical assistance from the
Illinois Transition Institute personnel assigned to OSERS, and they have been

encouraged to discuss project activities, within confidentiality of participants, with
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their major advisors.

Evaluation in the proposed work plan will be taken seriously, and the tension inherent
in the relationship between research assistant and Director will be addressed purposefully.
The research assistant who will perform the evaluation in consultation with the P,
Director, and Dissemination Coordinator also serves as project bibliographer. This, in our

experience, is an extremely important tie, for the RA becomes a local expert informed by
constant updating on national movements, seeing our local work in view of that national
landscape, and providing formative feedback against a backdrop composed not only of the

projects' objectives, but also the expanding domain of the possible as articulated in the

literature.

Other Background for Evaluation

Below are summarized preliminary evaluation strategies discussions held among core
staff proposed for the OSERS work planned. These evaluation discussions will form the

basis of final work on evaluation and represent the skeleton of the evaluation plan.

Training and Orientation

Outcomes:

1. 60 programs/organizations affected by 10 disabilities seminars

2. 300 individuals participate in disabilities seminars

3. 30-35 individuals participate in mentorship training

4. 100 individuals participate in 16 small group follow-up sessions

5. Increase in knowledge about disabilities and ways to accommodate in
placement and employment

6. More positive attitude about the potential productivity of individuals with
disabilities

7. Training manual completed and plans in place for its use after grant

Evaluation tools:
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1. & 2. Record kept of programs/organizations/individuals participating in training

3. Record kept of individuals participating in mentorship training

4. Record kept of individuals participating in small group sessions

5 & 6. Pre-post attitude/awareness survey given to all participants at beginning and
end of project; Evaluation of training sessions completed by participants (see
Workshop Evaluation)

7. Manual printed, plans for use in writing

Employers on Campus

Outcomes:

1. 100 students (may attend more than once) participate in 18 campus forums with
30 employers

2. 40 students attend individual sessions with Projects with Industry representative

3. Persons with visible disabilities represented at career fairs

4. 45-50 mentors meet at least six times per year with student

5. Employers/mentors gain awareness of abilities and needs of students with
disabilities

6. Students gain awareness of opportunities and options within business and

industry

Evaluation tools:

1. Record kept of students and employers who participate in monthly forums

2. Record kept of individual sessions with Projects with Industry representative

3. Record kept of representation at career fairs

4. Record kept of mentorships established and number of times they meet

5. Awareness/attitude survey completed by visiting employers and mentors at
beginning of their participation and at the end of each year

6. Student evaluation of employer forums, sessions with Projects with
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cooperating organizations
4. Increase in satisfaction of students with existing services
Evaluation tools:

1. Log of all communication with organization representatives; Copies of written
agreements

2. Baseline number of contacts compared with contacts at end of each grant year

3. Baseline of students using services compared with student use of services at end
of project

4. Pre-post- student satisfaction survey

45
Industry, and mentorships
Interagency Agreements |
Outcomes:
1. Agreements made with 50-60 programs/organizations
2. Increase in the coordination between OSD and the programs targeted
3. Increase in the number of students with disabilities accessing existing services of
Career Experiences (student activities) _
Outcomes:
1. All students (75-90) participate in initial career assessment and ongoing
career/placement counseling while in school and for at least one year after
completing their education I
2. All project participants (75-90) develop a written plan outlining objectives relating l
to career and listing project activities in which the student will participate
3. All students (75-90) participate in at least one of the following activities:

¢ Career development course sequence

¢ Internship
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* Mentorship experience
* Part-time job through student employment

4. 100 students (may attend more than once) participate in employer forums.
40 students attend individual sessions with PWI

5. 50-75 students utilize other career-related campus opportunities
(leadership development programs, student senate, career workshops, career’
fairs etc.)

6. 90% of students receive a positive evaluation (average scale of 5.5 on 1-7 Likert
scale evaluation) by internship site supervisor, student employment

supervisor, and/or full-time employer (see Internship Evaluation Form)

7. Increase in career awareness and job seeking/keeping skills in participants

8. Improved placement/retention figures based on number of months employed,
number of weekly work hours, level of employment, relationship of position
to educational training, earnings and job satisfaction.

9. Follow-up placement and retention data collection system in place for use beyond

grant period

Evaluation tools:

1. Case notes kept on assessment results and consultation, counseling sessions and
contacts made on behalf of student
(See Student Contact Record, Summary of Interviews)

2. Written plan for each project participant

3. Record kept of students participating in career assessment, career development
course sequence, mentorships, internships, and student employment

4. Record kept of number of students participating in forums and PWI sessions

5. Record kept of campus activities in which students participate

6. Evaluations completed by internship supervisors, student employment and/or

full-time employment supervisors (See Internship Evaluation form)
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7. Written evaluation completed at end of studen*s narticipation in each career

development course, internships and mentorship experiences. (see career
course evaluation forms); Pre-post measure of students' skills and awareness
’( see career course pre-test); Pre-post interviews

8. Baseline follow-up data on former OSD students' placement and retention (#
months employed, level of employment, earnings, relationship of position to
educational trainung, job satisfaction, weekly work hours) compared with
same data on project participants. |

9. Follow-up data included in OSD's annual reports.

Technical Assistance
Qutcomes:
1. 1000 contacts made with cooperating programs/organizations to provide
consultation regarding student participants
2. 250 personnel affected through the technical assistance provided
3. Increase in amount of interagency communication
4-. Developmer.¢ of a job accommodations manual

Evaluation tools:

1. Record kept! of all contacts made
2. Record kept of all personnel receiving consultation
3. Baseline of current interagency contacts compared with contacts each project year

4. Job accommodations manual printed

Research:
Qualitative study to evaluate students, project activities and outcomes in depth. Use
case notes, interviews and documént analysis.
Quantitative studies based on data collected over the three years. Studies of student

outcomes, results of training and consultation, and employer involvement.
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Adequacy of Resources

The resources available for the activities proposed under OSERS funding are

adequate to the needs of the project. In addition to commitment of financial

resources in the form of extensive new money and reassignment of time from
several existing OSD staff members, the University of Minnesota will provide
facilities and equipment sufficient to carry forward the training, technical assistance,
service, evaluation, and dissemination activities to be funded under this work plan.
For commitment of financial resources, see the budget for this proposal. Other
resources are noted below.

Offices: The Office for Students with Disabilities is located in Johnston Hall,
situated in the main campus quadrangle and central to student/staff traffic flow.
The building is fully accessible, has disabled-only parking spaces, is across the street
from a campus-bus stop, and is adjacent to (and accessed directly from) heated
underground parking. The building, so situated, meets the mobility
accommodation needs of staff and students to be involved with the project
activities, as well as placing project work in the main flow of campus life on the East
Bank of the Twin Cities Campus.

The Office for Students with Disabilities (Suite 12 Johnston Hall) already
houses the Principal Investigator and affiliated OSD staff whose time will be
partially assigned to this activity. Each has a private office in a suite housing
secretarial support. In un adjacent fully accessible building, Nicholson Hall, Suite 30,
the learning disabilites group in the Office for Students with Disabilities are housed,
again, in a suite of five private offices with secretarial pool space. New oriice space
will be required for the Project Director, the Career Experiences Coordinatos, tiw
Research Assistant, and a student clerical worker. Suite 250-251-252 Nicholson Hall

and Suite 18 Johnston Hall are identified as potential space to be vacated in




Sumimer, 1991, and one or the other would be assigned to these staff. Either would

provide suitable private offices for the Director and Career Experiences Coordinator
and workspace for the research assistant and clerical support, both part-time. The
Dissemination Consultant is housed in Appleby Hall, just across the street from
Johnston Hall and Nicholson Hall. Thus, all participating personnel are officed in
suitable space nearby and adjacent to other staff members to insure smooth work
flow. (In addition, Curt Griesel, the Academic Computing Systems specialist
coordinating adaptive technology, is likewise housed in Nicholson Hall 316b, and
thereby is accessible for technological consultant/technical assistance efforts.)

The career counselor and placement network is composed of professionals
throughout the Minneapolis and St. Paul campus - a dispersed group, to say the
least, separated by as much as four miles from one another. This is the reality of life
on this large campus. Communication via telecommunica‘ions, electronic bulletin
boards, TDD speeds up contact. All are served by a Unive.sity-operated transit
system (with stops at Nicholson and Johnston Halls) ar«d an efficient campus mail
system.

Johnston Hall has conference and training rooms suitable for groups up to
twenty, with appropriate a-v support. Larger sessions will be conducted at Coffman
Union in the Campus Club or, when the St. Paul Campus is involved, the Earle
Brown Center for Continuing Education, where training and conference rooms for
larger groups can be reserved ad hoc, with a-v equipment suitable for presentations.

Equipment: The equipment needs of the project are not extraordinary.
Secretarial pools in place have adequate microcomputer and printer equipment.
Individual needs vary and are addressed as follows:

All staff have private telephone and ready access to two TDD devices.

The Director will have assigned to her use a Macintosh Classic or equivalent

SE microcomputer, which will be equipped with word processing,
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telecommunications, and data base software. On this machine will be installed a
stats pack software for use by the research assistant. A medium quality laser printer,
such as the HP Laserjet III or equivalent Apple product, will accompany this
computer. An IBX dataphone or equivalent modem will be attached for accessing
University Vax and Cyber computers for data and for e-inail/bulletin board access.

The Career Experiences Coordinator will not have daily need for a personal
computer, but will have free access to those in the Office for Students with
Disabilities and that of the Director.

The Dissemination Coordinator has compatible equipment —~ a Macintosh
SE30 microcomputer with telecommunications and laser printer access. He has a
286 MS DOS computer with AMI word processing/desktop publishing software. In
the adjacent office secretarial space he has ready and free access to a Macintosh
workstation with double editing screen, Pagemaker desktop publishing, media
services consultation in layout and design, and high-end laser printer.

All OSD staff have equipment adequate to their needs as part of the ongoing
work flow in an office supporting thirteen staff and serving several hundred diverse
disabled students.

The equipment needs of a project with needs for professional quality
correspondence, overhead production, training materials in print, and ambitious
dissemination are met.

Other:

The proposed work will be housed at the University of Minnesota Twin
Cities Campus. Not unlike other research universities in its facilities, UM has
resources in library, conference, printing, research support, and computer areas
supportive of complex projects of direct service, evaluation, and dissemination. In
addition, the University is situated in the largest metropolitan area in the state and

region, unlike many Big Ten public institutions. Only ten blocks from downtown
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Minneapolis, 10 minutes from downtown St. Paul and state government, and
situated directly adjacent to buslines and freeways accessing suburban office and
manufacturing parks, the University campus provides easy access to the region's
main employers. This access is very important in a project designed to take

advantage of the employment community in both the public and private sectors.
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Continuation of Key Project Activities beyond the Duration of OSERS
Funding

Building model programs is resource-intensive in ways which maintaining

those programs is not. There is every expectation that the key elements of the
OSERS-sponsored activity will continue beyond this resource-intense sfart—up made
possible through the period of enriched federal funding. This is likely in view of
(1) the commitment of funds by the Vice-President for Student Affairs at
level adequate to that continuation and

(2) the previous record of participating University of Minnesota offices and
personnel in continuing externally-funded work beyond the duration
of special funding.

The University of Minnesota, through the Office for Students with
Disabilities and with funding from the Vice-President for Student Affairs, will
contribute $24,000 new money, in addition to reassigned time, annually to the
OSERS activity. The OSERS work will create a new position, that of Career
Experiences Coordinator, within the Office for Students with Disabilities. On
expiration of OSERS funding, that position will continue by permanent reallocation
of the local support for OSERS activities into the Office for Students with Disabilities
at a level adequate to maintain the position full time. While during the grant
activity that local funding will be used to supplement federal money in a number of
areas important to getting the program in place (see budget), in aggregate the
contribution of the Vice-President for Student Affairs, left in place in the OSD base
funding, will cover the salary and new fringe cost of this position.

The Career Experiences Coordinator will be charged via his/her job
description to maintain key clements of the work plan proposed here. The OSERS
activities over three years will create materials for training, networks of contacts,

and precedents for the core of the OSERS model proposed. A full time position,
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surviving the start-up and evaluation period, will be sufficient to maintain activity,
especially so in view of the fact that contributing staff at OSD and the principal
investigator are regular staff, whose positions will be enriched via OSERS-funded
work and who will remain in place upon expiration of OSERS funding.

In addition, the trained career and placement counselors in the campus
network will remain in place. Naturally there will be attrition, but after three years
of training seminars and individual follow-up, there will be continuity among the
network members sufficient to maintain momentum. Moreover, the fact that OSD
will firm the position of Career Experiences Coordinator provides opportunities for
modified activities which will bring new hires among the network personnel on

line with a minimum of formal structure.

It should be noted, too, that the University of Minnesota units and personnel
involved in this proposal have a history of maintaining in modified form OSERS
and other projects funded previously. The Dissemination Consultant has served as
Principal Investigator of three OSERS projects and as Director of one. The Director
of the proposed project has served as staff in a successful OSERS project.

The Learning Disabled College Writers Project (1985-1988) used OSERS
Demonstration Project funds to model computers as an accommodation for writers
who have learning disabilities. The set-up technology provided for the grant and
the curriculum developed under that funding, are still in place. Students with
learning disabilities have access to the curriculum through priority registration in
appropriate sections.

The Transition Project for Learning Disabled Youth (1986-1989) served the
transition needs of high school students who have learning disabilities through
direct service and technical assistance to secondary and postsecondary personnel in a

cooperative model. Upon expiration of OSERS funding, the local high schools
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involved had adopted the new model for transition services. For two years
subsequent to federal funding, the State of Minnesota awarded a total of $200,000 to
maintain technical assistance at a level to train the staffs of all Minnesota Technical
Colleges based on the model developed under OSERS funding.

Project EXTRA is in its second year of OSERS funding. While maintenance of
the cooperative efforts in training high school and postsecondary personnel through
continued technical assistance has not been formalized, discussions with the
cooperating agencies has begun.

In addition to these federal programs, the University of Minnesota Office for
Students with Disabilities was the recipient of a major IBM equipment award,
cooperating with the department of Computer Science and Academic Computing
Services. The initial grant was to establish a centralized adaptive workstation
meeting the needs of a variety of disabilities through alternative input, output, and
software devices. Since the original award three years ago, OSD and Academic
Computing Services have expanded the concept to meet varied needs in on-site
computer labs in addition to the centralized workstations. Equipment has doubled
and become more sophisticated, and has evolved with local support and
commitment of a computer center staff member's time to include Macintosh

equipment and telecommunications.

Finally, the Office for Students with Disabilities, in cooperation with the
University's General College and the proposed Dissemination Coordinator, were
members of the Annenberg/Corporation for Public Broadcasting Project ENFI
Consortium, studying the opportunities provided by interactive locai area network
technologies. Specifically, collaborating with Professor Trent Batson from Gallaudet
University, curriculum in writing for deaf students was designed, tested, and

implemented. After A/CPB funding expired, the General College and OSD have
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cooperated to offer the specially adapted course via LAN interaction as opportunities

and student numbers have permitted.

The pattern is one of using external funding to design, implement, evaluate,
establish, and disseminate programs, key elements of which are retained as useful
beyond the funding period. Overall, then, through commitment of local money
duri:lg and after OSERS funding and through credibility fostered by past experience,
it is likely that key elements of the work plan sufficient to maintain the essential

elements of service delivery will continue after OSERS funding.
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Importance: Need for the Proposed Work

OSERS demonstration projects must have national significance. They must
propose to address a real problem in ways which are not just locally relevant, and
they must disseminate the outcomes of that work to a national audience. At the
same time, this nationally significant work must address genuine local needs: work
proposed here must address a real problem at the University of Minnesota and in
the upper midwest region served by the University, but this local problem must
mirror the national landscape if the work is to have more than local significance.
This section, therefore, has two parts: the local problem to be addressed, and the
national significance of that problem.

Local importance

As noted elsewhere in this proposal, the University of Minnesota - Twin
Cities is one of the largest campuses in the country, with some 50,000 students
enrolled, centered in the largest urban commercial and industrial area between
Chicago and Seattle. It is spread from the west bank of the Mississippi River near
downtown Minneapolis to the east bank to suburban St. Paul. Services for all
students are necessarily decentralized. Too often, this means that they are not
coordinated in meaningful ways. In the area of career development and placement,
we count sixty-one separate offices serving students, some of them loosely
connected in a campus advising network, others isolated. Students with disabilities
are not served in any coordinated or consistent way -- in this regard, the campus is
symptomatic of the national problem.

Such a diversely organized campus has many strengths to build on. The
existence of five dozen offices devoted to the career and placement needs of students
suggests that personnel in the departments and colleges are concerned about student
development, and that there is in place a set of resources that can be tapped. Thus

the local problem is not so much one of creating new placement services. Rather, it
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is one of providing technical assistance and coordination so that students with
disabilities can better access and gain from the extant network of support,
internships, volunteer mentors, part-time employment etc. found in this rich but
diasporic institution.

In view of this loose association, we organized several planning meetings
through which input from the personnel in place could be garnered in shaping this
proposal. We surveyed participants and found, not surprisingly, that no one is
accountable for the special career needs of students with disabilities. Personnel in
the departments and colleges are devoted to the special needs of their constituencies:
engineers have needs apart from English majors; Marketing majors require
handling somewhat different from computer systems specialists.

Surveys indicated a common need, however, for special opportunities for
disabled students in the various departments and colleges, for technical support
among mainstream personnel charged with career development and placement,
and for coordination of existing opportunities to better serve students with
disabilities. Moreover, the surveys indicated not only the need for such services, but
also a common perception of that need, suggesting a high degree of self-awareness
among University of Minnesota personnel. The survey instrument is reproduced
in the appendix.

In reaction to our discussions, we received strong commitment of local
support and participation, as evidenced by letters in the appendix. The letters
indicate a strong local desire to see such a project funded and reflect the sense of
local need for the work proposed. Transcripts of discussion sessions support the
perception of local need for a program which is diverse in its approaches and
coordinated in its work flow.

Mary Galvin, representing Projects with Industry, commented that "part-time

employment is verv important. Students with disabilities often leave education
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with no work experience. Student employment experience gives them the

opportunity to try accommodations in the workplace." Herb Harminson, from the
University's Institute of Technology Placement Office, indicated that in his
experience "There is still a lot of resistance toward hiring workers with physical
disabilities" even among highly trained IT graduates, where only the upper 12% o¢
high school graduates are admitted in the first place. Corinne Ellingham of the
University's Physical Therapy Department notes that “internship sites turn out to be
the best employers.” The transcripts suggest, overall, a high level of local awareness
of the problem and a high degree of commitment to participating in change. This
commitment is reflected further in the letters in the appendix, which note the need
for the project from multiple perspectives -- from campus to the business
community.
National significance

That there is need for new ways of serving students with disabilities in
making successful transition from post-secondary education to employment is
probably beyond the need of demonstrating. The priority of CFDA 84.078, in fact,
implies recognition of the importance of the problem. Moreover, the recent shift in
priorities in CFDA 84.078 from postsecondary demonstration projects in other areas
and consolidating them under the priority of transition to employment is strong
evidence of the need for activity in this area, informed as such a move is by the
pattern of service in previous demonstration project priorities.

The employment community is beginning to perceive a need for action in its
domain on this issue, spurred in part by passage of the Americans with Disabilities

Act. In the February, 1991, Personnel News, for instance, Mike Caples writes in the

lead article that "In the arca of 'what's hot, what's not,’ the ADA will definilely be
hot." He asserts that 1991-1992 is "a period designed to allow employers to become

educated and to put in place systems to help comply with the ADA.... Human
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resource professionals should be hard at work reviewing what the ADA is going to
require of their employers and taking steps to meet requirements."

The timing of the proposed work is significant beyond its overlap with
employer need diiven by the ADA. In "Working Ideas," Fall, 1990 (the newsletter of
the Career Planning and Placement Special Interest Group of AHSSPPE), the

argument is made as follows:

During the next decade or so, there will be fewer young adults looking for work and
a greater demand by employers for trained and competent employees. College
graduates with disabilities who have the educational backgrourd and the work-
relaied skills and experience will be in much greater demand than ever before. This
window of opportunity will last about 10 to 15 years before the next baby boom
generation reaches adulthood and there is once again a plethora of workers looking
for jobs. Students with disabilities have about 15 years to break down negative
stereotypes and prove that they are, as a group, qualified, competent, successful

workers.
The article goes on to shift the burden to support personnel: "How well we prepare
our students for the transition to the world of work will reflect how well we do our
jobs."

The national literature reinforces the assumptions behind the work proposed.
A BRS Information Technologies literature review, commissioned by the Office for
Students with Disabilities in 1989-1990, abstracted 160 recent articles and papers on
career issues for postsecondary students with disabilities. The papers and articles
converge in a number of ways: underemployment is epidemic; employment barriers
are real; self-perception limits students with disabilities, compounding the real
structural barriers; employer attitudes amplify barriers and self-perceived limits;
accommodations can raise productivity of workers with disabilities; students with
disabilities enter the workplace with insufficient prior experience in areas that build
employment skills. Furthermore, it is our sense from interaction with colleagues
via AHSSPPE, state council meetings, and other informal networks, that in a time of

shrinking resources and a more conservative public ethic, there is not likely to be an
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infusion of new money into specialized service provision to address these problems,
so much as there will be a call for re-orientation and support for persons and offices

already in place.

Likewise, as the national sense of the "safety net" and economic benefits has
shifted over the past decade, so has some of the sense of why it is important to more
efficiently support the transition of postseconday students with disabilities.
"Employment Fact Sheet: Investing in America's Future" catalogs in a number of
articles the "cost" of underemployment among persons with disabilities. In
"Economics of Disability,” the newsletter (building on information from the
Industrial Relations Department of Indiana University Northwest) asserts that "The
cost of maintaining people with disabilities out of the employment mainstream
amounted to $169.4 billion dollars [sic] [in 1986]." Moreover, the same sense of cost
efficiency has led "Employment Fact Sheet" to calculate, with the Job
Accommodations Network's input, the costs of accommodating the workplace
needs of persons with disabilities. The cost is surprisingly low. Only 1% of
accommodations required expenditures of $5,000; half cost nothing or less than $50;
seventy percent cost less than $500. Thus, whether from the traditional civil rights
perspective or from the point of view of the new conservative economic paradigm
in the country, it is important to assist both students and employers in finding ways
to make transition into employment and to make efficient use of the available
resources is so doing.

The research literature points to the need for cooperative arrangements such
as the one we propose to design, implement, evaluate, and disseminate. Monadic
studies point to the need for and efficacy of one or another isolated approach.
Adelman and Vogel (1990) point to the need for self-awareness training among

students with learning disabilities as key. Biller (1989) focuses on the need for
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students to be supported in making a clear choice about career while in school,
while Rosenthal (1985) focuses specifically on the need for deliberate and informed
choice -- as opposed to impulse -- in the career decisions of students with learning
disabilities. Carpenter (1990), again writing about the needs of students with
learning disabilities, points to the strong impact of mentors in learning workplace
skills, while Tritell (1989) emphasizes the need for supported work experience while
in school for this population. Additional articles make similar claims for those with
other disabilities.

To the extent that any research has focussed on the type of integrated model
we propose, it is to be found in the work of Humes (1982, 1985), Humes notes the
need for multifaceted approaches to the question of career development and
transition, implying involvement across educational, support, advocacy, and
employment sectors. Humes, ‘however, posits the centrality of the counseling role
and longitudinal efforts. While one cannot argue with the desirability of
longitudinal processes, the transition needs of postsecondary students -- students
who are already at least 22 years old -- do not lend themselves to the longitudinal,
and present needs which transcend the role of counseling.

The role of cooperative, multifaceted programs like the one we propose can
help redress the fragmentation sponsored by monadic interventions. Building from
the success of Project with Industry models (Houser and Chace, 1989), and informed
by syntheses of major developments over the past decade (Brolin and Gysbers, 1989),
we will build from what others have found to be effective in the disparate areas of
counseling, career education, linkages with industry, self-advocacy, etc. to model a
more unified cooperative paradigm which sponsors whole services and whole

systems for whole persons.
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Dissemination Activities

The function of demonstration projects is at least twofold. First, they build sound
local models through which local objectives are achieved. In our case, this includes
designing, implementing, and evaluating a collaborative model for better career
preparation and placement of disabled students in the University of Minnesota. The
second function, in many ways the more significant function, is dissemination of the
success and failure of key project components which are available for implementation in
other sites, adapted to local conditions.

The work plan for the proposed OSERS project, therefore, has a strong emphasis on
dissemination. Core staff members of this proposal — the Project Director, Elizabeth Aune,
and the Dissemination Consultant, Terry Collins -- have played key roles in three prior
OSERS demonstration projects where dissemination successfully transmitted to a large
professional audience the results of grant work. To suggest the scope of dissemination
activity on previous awards and which we hope to bring to the work proposed here, we
have attached as an appendix a dissemination summary from those previous awards. We
do so in the hope of establishing this work plan as one which is likely to achieve success in
both domains of the demonstration pro’ect charge: building local models which are
effective and disseminating both reliable and useful information to the professional
community concerned with the issue of successful career and employment placement of
postsecondary students who have disabilities.

The following timeline and dissemination plan is our best attempt to anticipate the
work flow under dissemination activities. We see this as a minimum description of what
we will do. Opportunities for dissemination are frequently invited or arise out of visibility
garnered through planned activity. In our previous experience, the plan submitted in the
funded work plan has anticipated only about half of actual dissemination activity, whether
oral presentation or print outcome. In addition, dissemination is likely to continue
beyond the funded period, as data is codified and re-examined in the period beyond federal

funding (for instance, the final article to come out of the Learning Disabled Writers Project,
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funded 1985-1988, appeared in November, 1990).
Dissemination audiences:

In view of the complex nature of movement through postsecondary education
programs and into the workplace, we have selected a variety of dissemination audiences.
Simply to target disabilities services providers or placement counselors, the primary
audiences, would be to miss addressing the legitimate interests of administrators,
developmental classroom educators, administrators in academic departments serving
students with disabilities, alumni, and employers. Thus, at different phases of project
activities, we will target audiences appropriate to the information we have to offer. In
addition , we do not propose to limit ourselves to traditional scholarly articles. We will
write such pieces, incorporating our evaluation data, but we also recognize that many of
our targeted audiences do not rely on traditional scholarship for information leading to
action or organizational activities. Therefore, we propose to produce a range of products
covering the needs of the audiences we address, from press releases to training manuals,
from conference papers to staff meetings.

Dissemination products are most often written, although some are spoken.
Manuscripts will be submitted to the ERIC Clearinghouses and to journals such as the
following (recognizing, of course, that editorial selectivity might not result in publication

of each submission):

Journal of Postsecondary Education and Disability

Journal of Career Development

Journal of Counseling and Development

Journal of Applied Rehabilitation Counseling

Rehabilitation Counseling Bulletin

Rehabilitation Psychology

Journal of Career Education

Journal of College Student Personnel

Rehabilitation Literature
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Carrers and the Handicapped

Intervention

Exceptional Children

[ournal of Job Placement

NASPA Journal (National Association of Student Personnel Administrators)

Corporate Report

Minnesota Alumni Magazine

[ournal of Developmental Education

Change Magazine

Conference proposals will be submitted to organizations such as

Association on Handicapped Student Service Programs in Post-Secondary Education

(AHSSPPE),

Council for Exceptional Children,

Learning Disabilities Association,

American Association for Counseling and Development,

National Rehabilitation Association,

National Society for Human Resources Management,

National Society for Performance and Instruction, and

The National Association for Developmental Education.
In addition, we will cooperate as requested in featuring our work at the annual OSERS
Project Directors' meeting in conjunction with the Illinois Transition Institute.
Dissemination timeline:
Year]

1. Information on the project provided to:

Clearinghouses such as HEATH, ERIC, President's Committee on Employment of
the Handicapped, National Center for Research in Vocational Education, Job
Accommodation Network (JAN). These will be brief descriptive articles and/or press

releases.
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Interagency and advocacy groups such as State Transition Interagency Committee,
Minnesota Higher Education Consortium on Learning Disabilities, Community Transition
Interagency Committees,State Council on Disabilities, Division of Rehabilitation Services,
Projects with Industry, State Services for the Blind.

Campus newsleiters such as placement office newsletters, alumni association

publications (audience of 360,000).

Business association newsletters such as Minneapolis Chamber of Commerce,

Personnel News.

Personnel responsible: project director, research assistant, and dissemination consultant.

2. Submit for publication two articles:
Career assessment and development of individual plan
Description of career development course sequence

Personnel responsible: project director and dissemination consultant

3. Submit two proposals for conferences:
Description of project
Content of disabilities seminars

Personnel responsible: project director and principal investigator

4. Establish format and begin collecting material for training manual

Personnel responsible: project director, career experiences coordinator, and trainer

5. Establish data base for a job accommodations manual and contribute to data base
Personnel responsible: project director, research assistant, career experiences coordinator,

and OSD staff

6. Compile annotated bibliography of research and related materials in support of grant
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activities and grant publications, to be updated annually and submitted to ERIC.

Personnel responsible: research assistant and project director

Year 2
1. Send updated information on project to clearinghouses, interagency and advocacy
. groups, and campus and business newsletters

Personnel responsible: project director, research assistant, and dissemination consultant.

2. Submit two articles for publication:
Pre-post- attitude/awareness of personnel involved in training - preliminary results
Descriptive article on utilizing internships for students with disabilities

Personnel responsible: project director, research assistant, and dissemination consultant.

3. Submit three proposals for conference presentations:
Description of mento.rship component
Description of employer involvement in project and application to other settings
Description of cooperative efforts between placement offices and office for students
with disabilities

Personnel responsible: project director and principal investigator

4. Continue to develop material for training manual

Personnel responsible: project director, career experiences coordinator, and trainer

5. Continue to collect examples for job accommodations manual.

Personnel responsible: project director, research assistant, career experiences coordinator,

and OSD staff

6. Continue update of annotated bibliography -- submit update to ERIC if significantly
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changed from year one.

Personnel responsible: research assistant and project director

Year 3:
1. Update information on project and submit to clearinghouses, interagency and advocacy

groups, business and campus newsletters

Personnel responsible: research assistant and project director

2. Submit proposal for special issue to the Journal of Job Placement highlighting projects
funded under this grant. All projects invited to submit manuscripts. Best selected for the
issue. Our contribution would be a qualitative study to describe and evaluate students,
project activities and outcomes in depth. Based on case notes, interviews, and document
analysis.

Personnel responsible: research assistant and project director

3. Submit data-based article on project 's outcomes

Personnel responsible: project director, research assistant, and dissemination consultant

4. Submit three proposals for conference presentations:
Report on project outcomes to two conferences
Pre-conference workshop on replicating project model

Personnel responsible: research assistant and project director

5. Complete training manual and develop plans for its use after the grant period.
Disseminate training manual to other postsecondary sites and make arrangements f
for its continued dissemination beyond life of grant

Personnel responsible: project director, principal investigator, project director

n
pmd
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6. Complete job accommodations manual and disseminate to all organizations which
participated in project. Make arrangements for its continued dissemination beyond
the life of the grant

Personnel responsible: project director, research assistant, career experiences coordinator,

and OSD staff

7. Compile final version of annotated bibliography and submit revised and compiled

version to ERIC.

Personnel responsible: research assistant and project director

Dissemination activity will take place throughout the year as information is
available. The dissemination consultant is housed in a building adjacent to the project
activities, and will schedule fifteen days for project activities each year in consultation with
the director and principal investigator. It is expected that writing will be concentrated in
the summer months when activities involving on-campus personnel and students on

campus will be reduced.




