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EDITORS NOTES

Much of the literature on the topic of general education at the community

college is concerned with its curricular evolution and definition and with jus-
tifications for its inclusion in degree programs. Although the contributors to

this volume of New Directions comment incisively upon general education’s

aims and rationale, their focus is on the process of curriculum reform at the

campus and system level. Curriculum leaders at seven community colleges and

- . one communuy college sustem chronicle their experiences wnh general edu-
- cation reform. Throu;h these narratives, w e have sought to provide a practi-
~ cal guide and reference for those seeking to reexamine or restructure their own
g,eneral edumuou progranis. We hope that the eight representative models pre-
sented in this volume will provide others with a clearer picture of hou general

cducauon 15 aLu_aH\ undumkm al the comminity college level. o

asked to use a standard format. Included are brief descriptions of each college.
“ncluding-its nternal culture ‘and environmental ‘constraints: the: generai
education program, 1ts aims and evolution: implementation and assessment

cluding Remarks, discusses the intellectual [oundations of the general educa-
tion movement and appraises the eight models presented in this volume in
light of contemporary general education trends.

Distinguishing Features..

= I The one prerequisite for inclusio™ in this'volume was that a college’s general

e - education prograim had to be comprehensive. Programs were considered com-
prehensive if general education goals were incorporated into all an insti-
tution’s degree programs. Beyond this, as you read these narratives, you will
find both similanities and ditferences among them. We have found the fol-
lowing features of the curriculum change process at these mnstitutions espe-
cially interesting:

Black Hawk Community College (hmois): the DACUM process as a means of

.- defining and clanlying gencral education goals and ensuring laculty owner-
?ﬂi‘s o [y 7

shap of the program
= Broomc Community College (New YorkY. the role ol corcurncular program-

nence of civie educanon

Bunker Hill Community College (Massachusetts) thewr dose attentiontto a fully
participative process and planning for assessment

CNEW DIREC RO TOR COMMUSTIY QOLITGTS a G2 Waangg Lo @ gnssey bass Publichers l

The programs are presented in alphabetical order. Lach contributor was

- '~-~~~problems and a reflective appraisal on lessons learned. The final chapter, Con- -

‘ming in reinforcing and extending cutricular léarning as well as‘the promi-~ =77




-2 CURRICULUM MODELS FOR GENERAL EDuC aTION

Jeflerson Community College (Kentueky): how svstemavide competencies are
T translated into particular course and curriculum requirements for commu-
B . nity college students
© Miami-D Dade Community College (Flonda: the Wollson campuss thematically
integrative models and therr ihcorporation into the general education core
Minnesota Community Colleges: both the scale of the commiment to the par-
ticipative process and the pamsmking‘ systemwicde specification of goals and
competencics
Piedmont Community College (ViiginiaY their success in garnering grant
money in support of general education reform: in particular, a Nadonal
~Enddwment (ov the Humamtwes-funded interdisciplinary humanitics course ™
shorehne Community College (Washington, the twenty learning outcomes
“and. especially: the carriculum and insoructionat cicswn tl avincorporates 7T
lmrmmT communities and lmcumud <mdu< : : EE R

i v et e eebmetre—s s me e o e M e e S rr Sy e ——————— i an

Lo .. . ... N . s L P F . oo . e e
SRR Method of Selection - - - : ' o
. Weselected cight compyehensive general education programs lor inclusion. L
70 inthis volume using the following approach! TFirst, wiesent letters o évery 7 777
- — - pubhcand private twe-year LO”L\’L i the United States juviting each trstb-. .

. mitadescription of their program lor consideration. We received more than
five hundred responses. Sccond, letters were sent to all state community col-
lege oflices, mviting mstitutional nominations. \We also asked researchers in
the field for their nominations. tast. we scarched the hterature on community
college general educauon for hkely candidates.
- Fromthese responses we compiled alist al cighty-seven colleges that -
o claimed to have comprehensive general education programs. Subscquently, we
reviewed the materials provided and selected for inclusion the colteges con-
tined in this volume M the selection of institutions we have atiempred to pro-
vide some geographical diversite as well as variety in both programs and
conmunity wlkg governance arrangements, No doubt we have onutted
many worthy and interesting programs in lmuting those profiled to cight, but
we are very pleased to present to our colleagues engagéd in general education
curriculum reform this g sroup of excmplary modecls.

George Hhaginbottom
| . T T Richurd AT Rontiig
b . o . - bditors

GRORGY Him.l\h( FTON s d( an of the D.\ ST nl [aheral . \!!\ cmd R hu( d( dheets
at Broeme Community College in Bunghamton. New Yorle He is « Jounding membey
dand past presydent of the Communty Colleee General Educaton Asseaation.

Riciiakiy Mo Rosiaxo s professor of cconomics and long time General Education
Steering Comanttee menther at Broente Community ¢ollege He s also the doecter
of the Instiwte jor Community College Rescarch. |

S




Bluck Hawle Cellege demonstrates a comprehensive approdch
o gencral cducation, The college tsed a DACTN process o
ey dentipy the destesd outcomes of goneral education jor
all degree gradiaies

Black Hawk College

General Education in the Heartland

‘Dm'nth_\’ R'._ Ntartin, Sheila Lillis

Black Haw K wllese 1= Tocated i the hm:'hml ol the upper \‘I\\lsbll)pl \.1Hu

S porthwestern Do, The district covers 2164 squarc-miles and SCIVeS

approxmately 7300 stadents Toran FTE of 4100 per semester. Black Hawk
College operaies two campuses—a rural campis i Kewanee and an urban
camipus in Mobine The college opened in 1940 as an extension ol the Univer
sy ol hnotss In 194R 0t became Mohne Commumiy College. operated by
OMoline R=12 school Distsce Noo 40 Then, m 19602, it hecame a two- \ear com-
prebensive community college operating under the authony of its own 'board

Alel Frowram tnthe carly 1200 the college bogan to expand s course offer-
mas tomclede career programs - fodav the mlhg; alfers more than iy
diiferent career progrinnes in addion to s transter and auereach adult educa-
TR Programs.

Rationale/Description of General Education Program

e collcges seneral educanon phitfosophy reflecs s beammngs as anesten-

the comniment 1o providmg transfer students wiilya braad I\nn\\lulul hase.
Tod, w Back Haw k. hike miost commuminy colleges, ntegrates the traditional
Hhe ral s hnewicdee hase with <kgdis thar Leehtate Conumunicative and Guan
Aine corupctenee cnmal thinkmge, probleni-solbving, Hexibihg and hifelong,
arnny
e Canrert genorad cdicavon program it Black Flsvk College consists
ab siv catevores ol disaipline distnbution requirements commumications,

Sl b B L o0 W oy et o e e s b o B Publdoers ))

9

ol trustees” From al\iwumrmu\ the college has emphasized its University Par-

—avttelrtetseon pstedtion Embeddedan-that phifosophy has alwas s been
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humanities, social sciences, natural sciences. quantitative studies, and non-
Western studies. The descriptions of each area and examples of courses in that
area are as follows: :

Commmucanons. Courses 1n this area enhance the fundamenutal skills of
effective writing, reading, listening, and speaking essential o all fields of work.
Courses include composition and speech.

Humanitics. Courses in this arca broaden a students culturat experience
and knowledge and develop an appreciation of the fine arts. Courses include
modern fiction. American literature. foreign languages, art and music appre-
ciation, philosophy. logic. and history of Western civilization.

Secial sciences. Courses in this'area expand students” awareness of rela-

nonships among populations and socicties and provide an understanding of
*our cultural heritage and the interaction of Social svstems. Courses include ULS.

history: government. introductory psychology and snc:olog .Amhlopolog\ Lmd ‘
TLAMCTO~ANd: MACTOCCONONUES - - = = woee = LT T
- o Natural scicnces: Courses i this area contribute to Llu students” under: .

standing of the scientific method ol inquiry and intraduce them to the grow-
E,enf’ml bmlog,\ norganic chen-istry, geology, and ph\ SICS,

sharpen their skills in analysis, quantificauon. and s\vnthesis. Courses include
computer science, college alge pra. and tngonometry. calculus, and statistics.

Non-Western studies. Courses in this area provide students with back-
ground knowledge of social, political, and cultural development in Thivd
World or non-Western caltures. Courses include internattonal husiness, Astan
art, Eastern literature, histery of the Middle-East. non-European government,
and non-\Western music.

The general cducation credit uqumnmnh Tor the AA and AS degrees are
as fo]lm\s

AA Dearee AS Devree

Communications 9 hours Y hours

Humanmes 9-13 hours 6-9 hours

(2 disciphnes) (2 disciplines)
social sciences 9 houwis 6 hours
o s e e == ————ddiserplines Y (2 disciphnesy e —

Quantitative studies - . 6 hours - ®hours
TNt selenices ) T 6 hours 7 8 hours
Non-Western studhies 3 hows 3 hours

The general education credit tequuements for the Aas degree are three
hours in Communicatons and three hours in Quantitauve studies.
The rematmng courses must be selected from at feast thice of the foar

10

- g bedy of knowledge about “he natural world. Courses inchide astronomy:- -

- Quantitative studics, Courses in this arca allow students to develop and -




BLack Hawr CoiLEGE 5

remaining categories. The general cducation component of the AAS degree may

represent no less than 295 percent and no more than 50 percent of the toal
number of hours required {or completion of a particular curnicuium For exam-
ple. if sixty hours arc required to complete a degree program, then fiftcen 10
thirty credit hours may he general-education courses.

History of General Education

General education at Black Hawk College has moved through three distinet
phases of development s is fifty-vear history: a dden curriculum stage, a

proliferation pendd. and. currently; a time of analysis. Between 1946 and 1962,

the college did not idennfy disuner general education requirements but did,
in [act, include a common core of English, speech. and other general educa-

tion courses in all curricula. Dunng this period. the college was offering pro--
F—-——"—grams-of study modeled afrervarrous semor colleges and umversitics: General~— — —

education was more of an iniplicit, hidden curnculum. » »
The second penad beganan 1962 when the college hecame an indepen-

dent entity and was chartered as a comprehensive community college At this- -
. ’ Pl w

time, the college published graduation requirements tor enly the A\ and AS

‘degrees. The general education-component consisted of i core of three courses. =7 707

in communications and one in health science. In addition, students were
required to choose six hours cach hrom humanitics. social sciences. and nat-
ural scicnces distribution groups. Between 1962 and 1982, group A thuman-
ines) increased 31 pereent to include 100 courses. Group B tsocial sciences)
grew 34 percent tonclude 62 courses. and group C (natural sciences) grew
29 percent W include 62 courses. This proliferation becameeven greater
1977 with the addition of group D (human well-being® with its own 48

_courses. Almost all transfer courses were mcluded in the groupmas as general

cducation courses.

An ad hoc Carriculum Commnuttee. appomted i1 1980 o review 1he
ANVAS degrees, questioned whether it was sound academic pohey o allew stu-
dents such acafeteria-stvle menu of general education requirements. Further-
more, the committee expressed alarm that these distributon groups were
allowed to grow over the previous twenty-year pertod without any real analy-
<15 of the effect of unconstrained clective choices on student learming

_The third penod wis charactenzed by more analvtical thinkimy abowt gen-

,,,,,, A

cral cducation. tn 1983 the ad hoe Curniculum Committee reconunehded the
first of several degree-requirement revisions, The commuttee used the follow-

“ g enterta o elimmate more than two hundred courses roarthe distnbution -

selections.,
Eveny general education course ninst

* Be an mttoductory strvey or appreciation colse
¢ Be designed to meet the needs and interests ol any student regadless of the
students area of emphasis

[ Yy
mb .
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= ¢ Be offered on a egular basis
« Have no prerequisiies
- This fiest of saverad reductions iy the dismibuiion groeps siashed the
- © humansties group e lourteen courses, the social sciences 1o seventeen. the nat-
ural scienees 1o twents -tw o, and human well-being o v courses. Nt al
harpe- -c~'u'icd i the chmunasien of conrses one detiowenoy i the Associae
i AT degree was addressed by addme oo mathen nlu\ bocics or compuier-
Dleracyequiremiont to the cote Motnatons fer the st redicnon included
| fecal conters, cwech as cuting the costs o <uthng aaae ment of courses,
- pronding o \‘.!:‘iu. curricrium while isenre saibcient enrefhnent. aed roduce-
g compention between mre d wiony cotiaes dind pplicd majors courses
S Addinenal 1edsaits e Cmnaning cotrses s from conces s reganding”
. , the quabis of ourse offereras and b Juse of e need e ~n!‘.‘.I"[.\ v of advis-
ff:"'*"‘:"'”‘ SINGEHN A u i I T e iR be re Yok L omral- Xssoeraren
s N A T Puse Tarther sumalaied analvsis of the gencrad ciivaton canen-

fum ! Mo vistiing teant fowed some Vas programs ot afcommindiat ce with NeA
120 3 tocie s sehed-

1 1 v
whed Tor 19390 aaanrn ihat ceserab cdunaton conrsc work had oen et -
:
H

©reguirenmients, b ovaltanons led i tine foilown o
¢y

'i"“":“i'-"‘!" Ho et Progine. e e armen; aof odstncr et ad edisauan
Ponoy ldtement anad Ch iormieion of the Disicie Degree Commitee

- e T t o T Y e T
This comm il PO IO T :,1.:“.‘.! [ TON] RIR I ARTERIS | AN AT S D .x}| dowices

o coniorm wii the togaienients o the SO as et as the e conemae
ey “olle ol Board Jody The De *"Lt Comnmiiee L.& \ l"P\ J \-h “'lk“\l ¥
‘vtnmmn ot concral educanor for Blace Haa o caticae General educanion s

Apart &b censindenr o oonrse of sy regardiessoriischer sechineal
vinabional or prulcesicnal prepataiens s mtended 10 picside Gickony fearn-
g develep '\Lrsu'nii vabies, prepare madinviduabs to adapt to change i an
nathvasion, and o

Aabnang ~ials e anaivss, oo, Llu‘mt':!umuﬂ. and svnmiboas T e

T
)
i
1
i

‘;:‘.wuh ;‘.cnm‘m Worhd com ity ol s oslee and

na Degree Commitiee Doctanent I whitens tes conmmitiee reattirmed the

ot previeuah oned critena thar desctioe generad cducaizon courses Todia,

the Degree Comnutiees privomat fung o s o menitor the shape ot the ven-
cral cdueation ey e e Cumeeswhen corronnoae e connena-

et~ ednlu v o cor sider ratess o departinent o addcoutses ooy

addderetbandrom s bhe disaaphine dstnbuneon S

Foeddiees to i three st swcal pernod- cosniernal oy o, e

exter il lactors pleved and Conitteee o plas e e lim g e coerat o3
Tation Urpricilasy Iyone povn e catione nad booo irer teor s ovwee et
COTICATOT OIS ~C T s T e roghal e s gt e L astee-
Ment - et Lo v ettt o over anee TSs o b o b R e
edch VY NS e oo T cnten BT b s e e

domg the wenendd cludaron cwcadan By o SH Lo coomamin ol
‘--x:v\ Boad alieeen to conton e those medc s teocnsaie nansicrabilin o
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BLAck HAWK CoLtul 7
Anotaer powerful foree shaping the general educatton curmcalum at Black
Hawk College s the acarediung ageney for the college, the NCA. Cach instiw-
ton accrechted by the NCA must demonstrate that i satishies certam General
Istitutien Requirenients (GIRsY that the NCA uses 1o deline the kind of insu-
tution it accredits, These GIRs include the reguirement that general education
be a component of undergraduate degree programs, as well as certificate and
diploma proprams ol two or more acadenue vears in length. In addition, as
mentioned earlier. an NCA acerednation visiiin 1986 served as a catalyst to
further the analvsis of the general education curnculum,
Other external agenaies that affect general education requirements o

- Black Hawk College include the Hhnois Board of tHigher Education with is--

push for accouniabitity, adsisery committecs with their input on ectupational
Seqguirernents, and adnussion reguirements of senior institutions with whom
Black Hawk. has cooperauve attculation agreements. .
As s enadent, substanal internal .md external forces have molded gen-

eral education at Black tlawk © “ollege. The role of the college . community over
the vears has been to define the nature and phrlosophy of the cwnculum. The

- role of external agencies has been o dictate ns articulavon and accountabiliny,

~..Defining General Education Outcomes ...~ . 0 . =7

The Degree Commtiee had established tie theoretical foundation tor general
educaton at the college. bui theory was not enough. B took the challenge ol
accountability to move theory mio classroom practice 1t is not surprising that
the Quiconics Assessment Comnuttee was responsible lor focusing depart-

“mental atention on general education curriculum in practice. In an attlempt o

detime opcmuunull\' the outeames ol general education through a DACEN
Design A CUrmculudyworkshop. departroents hecame more deeply m\oI\Ld
with pedagogy and specitvimg fearining objective

DACUNM 12 astracrwred. group, kl‘”\L”.\'ll'\'.\L‘L'I\'le_’\ process that leads to
the creation of o matrix ol learnmg competencies oNorton, TU83Y 0 was orig- -
nally designed for the Job Corps in Chinton, fowaein the fate 179005 as atool
mn nuupdunnal analvsis, [pcal DACE M workshops mclude apanel of “expert
workers™ and a lacilitator tramed m the PACUN protacal The facibtator is the
proecess experts the paitel member< are the content experts. The factiator pro-
vides participants with rufes lor disctssion. suggestions for ctiguette, and vuid-
.mu through the process Throweh grotpconstn=us the panct determmes

hioad fune tenal arcs of veneral responstuhny catled duties and the conre

Csponding, work activities calted job tashs - These Gaks accomplish dnties and

lead o aproduct, servive. ot dectston A DACE S both a process and aprod
wet the process i the acual workshop ospenience. whide the praduct s the
‘chatt” of Teamme objecines thai the pancl praduces.

Black Hask used amodihed DACEOND I July 1992 10 spearly ~ando
fearnme outcomes for the general education curricadum o this case, seven
faculty members and four admpustrators were tie expertworkers ™ o rellect
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accomplishment from the students perspecuive, the panel identified broad cat-
egories of student ubilitics, rather than duties, and corresponding outcomes,
- rather than job tasks. The facilitator mstructed the panel 1o use the definition
of gencral education developed by the Degree Committee. the current listing
of general education courses, and the criteria the Degree Comumittee had used
to select these courses in order to assist them in the development of the stu-
dent abilities and the carresponding outcomes. The pane! identified a range of
abilities and carresponding measurable outcomes that students should possess
upon completion of the generat education requirements. Then it arranged the
abihities and outcomes into a matrix (Tible L.1Y
~= - - Inan attempt to-use the DACUM 1o measure general education outcomes,
' the Assessment Commmittee asked each departmen. to evaluate general educa-
e - - = ion courses. Faculty members identihed outcoties listed in the matrix that
. were also outcomes or objectives in their course(s) and indicated how student . - ..
__auainment of these objectives could be measured. For example, one of theoug- .
“comes identlied for Biology 145, Anatomy. and Physiology 1,15 the ability to .
B “convey ideas and information through writing The instructor measures tils
L OULCOMIC N LWO WaYs! As e88ay responses o questions on cach unit exam ancl
as critical analyses of journal artictes related to course content.
... These analyses are graded on both content and writing skills. Alter.all fac-
© 7 ulty members had completed the dentification of vutcomes. the Assessment
. Cormmittee gathered the information Irom both campuses and compared it to
3 the matrix, The committee was rehieved 10 find that cach of the DACUM out-
- comes is taught in at least one general education course. However, whether a
1 given student achieves an acceptable range of general education outcomes 1s
Eo . the crucial, if still unanswered, question, . )
§ The DACUM moved Black Hawks general education lhum, into pramu:
in several ways: The chart serves as a tool far assessing the scope of the gen-
¢ral education curriculum. And faculty now have a way to gather informauon
about general education courses i order to implement improvements in the
teaching/learmng process. The Qutcomes Assessment Comimittee has includedd
the DACUM matrix as one of the assessment tools in the institwional plan for
student academic achievement.

|

I

LR
i

e
!

T

Lessons Learned

[ 7 " \What has the institunion learned from tus experience® 10is now dbwrous thar
T mere vpen communication, broader narticipation, and more timely feedback. .
. __ within the callege community, would enhance general edecation efforts at.
Black Hawl: College. Given the colleges mlormation-overtoad environment,
the comuuttees probably should have designed a marketing campaign to reach
stratcgicalty appropriae audiences with thew findings and recommendatons.
Achieving maxonum college mvohvement s a prerequisite lor success in
curncular reform. The membership of the key committees must be fepresen-
tative of tansfer and career faculty:. It is important that the various constituents

14
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own the deciston-making process. When a project as large as curricular reform

15 goiny to be undertaken, enough human and finandial resources must be

conumitied to complete the rask. Released vme lor adnunistrators and faculty,

adequate clerical support staff. travel expenses. and staff development ave

imperative o achieve a high-qualiy produoct.

Questions

Many more questions than answers have arisen as a result of this experience
- with general educaton curricular reforne Following are just a lew.
- ) 1. s general education at Black Hawk College a curriculum or just a ¢ol- = 77777
fecnion of disjouited courses? The fuculty needs 1o pursuc this question con-
tinuously through the Degree Committee I 1 is truly a curtictdumy then -9
faculty must conmumunicae: with one another o better coordinate learning.
<~ 20 - Should stidents cnjoy complete freedom tosdesig their gereral edurm e —=
- aation curricuium. ar should fuculty steer them toward a preferred sequence?
shoudd a student majoring in scicnce choose dilferent courses from a student
T majoring in English? Il some majors, such as cccupational (AASY programs, .~ - .
require only the minmum ot general education courses, then which ones
o T should students take? None of these questions are casy to answer because they & - - -
all mpinge on competing departmental, discipline, or program interests.

3. Are students experiencing unneeessary duphication or gaps in their
general education curriculum? To answer this guestion, the college needs a
process for tracking students throughout their programs of study.

4. Should the responsibility lor providing general education he evenly

Cdistnhuted throughouw the college. or-shoald 1t be-the exclusive responsibility -

s _ ol only a few departments? Surely, students would henefit il an outcome such T
. asconveying informauon through wiiting were taught across the curriculum
and not just in Erglish classes. N

Although Black Hawk College has always been commiued to general edu-

cation, the college is just beginning to communicate the goals of general edu-
catton to the studants, measure progress toward those goals. and provide
teedback to enswre student success

References
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Comte o Researcl wn Vodational Ldueation oia stare Universinyg, 1985,

Dororin B Marny scdoector of the Teachngdearing Center, past chair of the
Degree Commmtice, centent char of the Outcomes Awessment Comnuttee, and pro-
Jessor of biology at Black Hawk College,

SHUIA LA LS 1 the m\x\hmf to the vice president for academic affans at Black Heawh

College.
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General Education at
_.. Broome Community. College:
Coherence and Purpose -~ - -

Richdaid M- Romane - - - T

-

Broome Communiy Coflege i8CCY s aunit of the state Universuy of New
vork, focated m seuth central New York state ahout two hundred nules from
New York cev The cellege has one canpus wath approsamatedy 6,500 ¢+500
FTEsY students cnolied m o credit courses, 75 pereent of whom come trom
Broome Cowmy The coliege 1~ focated m a suburban <cting owside the eny
“imuts of Binghamton, the Lireedt cine £55.0000 ma teunn v Broome o appros-
imatehs 220,000 pumlk The pmlun.m mth wiite stad. s poprlation (94 per-
cont? refleq s the raemd and ethize nnxc ol the local community. The communny
abo hotses another wnt of the State Unnversine, Rrighamton University which
= highiy selectve coltege of 12000 students effering programs through the
doctoral fevel
P was founded i 186 as aedhnedd coileee ba added Programs i
Iiheral arts and business i the 1900 The coliege prides isell on the quabin
ob 1= techneal programs. whichvsery e such lecal mdustries as I and Marun
Marictta However, these techiical programes hase snflered dechimmg enroll-
—taetisoved the st ten vedes. and mow appresinately 30 percent of the stge
dent population 1« mnl ed i Btheral arts transter programs. Acader .m.lll\ the -
college 1 divided o T-de dnsions Driberal Arts, Business ana Office: foch i
“natodes. flealth Sconces. and Fechiologios and € otpinne I tharv-two
dearee prograons have aracted approsimately 30 percent o the tocal igh
~chool graduanng dass o the Tast twentv-five vears 1t eraduated 1070 stu-
doents i [eas
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12 CURRICULUM MODELS FOR GENERAL EDUCATION

General Education Prior 1o 1987

The college offers AA. AS. and AAS degreces. The state ol New York requires that
these degree progr-ms contain a cerlain distrtbution of general education
courses trelerred to as the liberal avts cored, and it indicates that this core shall
not be directed woward speciahzed study or speaific occupationat or profes-
stonal objectives. The AAS programs in technical/occupational areas must con-
tain at least one-third of their credus (twentvy i hberal arts subjects. The state
suggesis that these twenty credits be balanced among the humanities. social
3 _sciences, and math/qupmc\ arcas, but s left o uuh campus o decide what
- this balance will he, The BCC campus has no overall curniculum commuttee.
and substantial power for seiting degree requirements rests with the faculty of

each degree program. T ' .

- AUBCC we have traditionally requived all degree students 1o take a mini-
““**nmm"nhi\*lrfdus m Enghsh (ag uail\' (W6 composition coursesY, sixcredits i
oo social science (ree choice among hity-four different courses?, and six 1o eight -

!

L eredits in matlv/science. Most AAS and ali AA and AS programs cxceeded this
sooo ot minimum, but the distribution Creguirements  remained  subswandally

1 unchanged in the twenty-five years prior to the new 1987 gencral education

s Creformd-There was some-rationaice Tor the established distribution requirements, =~~~
e such as exposing students to diverse modes of inguiry. but for the most part

the requitements simply représented a poliical compromise among the depart-
ments mvolved.

L Process and Rationale for Reform

S The mosement at the college to reexamime what became known as the general - -

S ~cducation core was ittated by the liberal arts faculty. It came at a ttme. in the

late 1970s, when the country was experiencing a new wave of interest in cur-

riculum reform Following the pubhcation of Harvards Report on the Core Cur-

Ficilum in 1978 the dean of the Liberal Arts Division urged his chaurs 1o read

ir. Following this, a small core of Liculty within that chvision began to read the

relevant hterature, most notably Bover and Levines A Quest for Commen Learn-

e (1980, and study the new programs at Miani-Dade i Flonda (Lukenbiil

and MceCabe, 1978, and Los Medanos (Los Medanos (_'quq(‘, 1u76) Iin Califor-

L oiacamong others, ] ] L
During this carly pumd some liberat arts Luull\ e 1o hdlt\L llmt lht

scneral cducation prograng at the college had heen vocationalized oo much.

E= 7 7 7 I technical programs! taculty counseled stadents into general education

= courses that were closer to vocational ohjectives. For instance, i some AAS

programs, faculty succeeeded mesubstituting Technical Wrnng for morve liber-

allv educative humaninies courses. Of course, vocational and general eduva-

tion goals were not always incompatible, and vocationally ortented course

s selections seemed to miake sense given the conununiy college mission, New-

ertheless, as the navonal movement for niorm gamed momentum, a growing

18
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number of Lacudty began o feel tha the general education distribution require-
ments a B lacked inteleauual cobierence and reflected no clear edacanonal
purpose. ‘

During the ]L)HU ST academie vear, th Liheral Arts Division began a
lengihv discourse on gencral educaton By 1983, the division had produced
Apropesal debated ns features, and amended and approved it This was, in
cttect. the Tiberal Arts General Educanon plan.

Upon the request of the Tberalans faculty, the vice p-uuiuu for Acadennie
Afars inated w campuswade discussion of geneval education based on the hb-
cralars plan From this pomt en. sk lmu and a varfety of commitiees

examined the vanous aspects of thie plan. and 1 campuswide General Educa-
tion Steerng Commuttee was appomnicd o guide the process, Anamplementa-
pon_plan was presented 1o the enure faculty in 1986 and was passed by full vote
of teachimg and nonteaching professionals at the college. Fuil implementaton

——otthe plan began-wath the freshman Class i the Ll sémesicr-1987 The final

- product velledteditic feeling thar the exisumg, distributionr requirements were
not adequately addressing the lollowing tearmimg deficiences:

o Poor conmutieanon skills owrningand speakingY - s

Lack ol sophistcated e hum.malnluu\

i
-

adequate understanding ot scence and technology for clfective ciizenship

o Lack ol empaihene understanding of racial. cthme, and culual diflerences

o Insuficrent vuderstanding of the obligations of democratie enizenship and
the means of effective puhm.ll patticipanon

o Inadeguatel developed commitments o physical .lnd zmnml hmllh and
litness Co

'l'hle_c.ll‘t]m"'t ol Tearnmg dehaencies provided the rationale for general
cducation ictorm .t the vollege

The Plan

e General b ducation Steerig Comantiee estabhished seven subeommutiees
to sty cach of the seven wieas previousty aied. The subcomnuttees were
Fitective communication, NMoral Reasonmg, Civie Educanon/Public Aftars,

o Critead Hhindong, Globallutercudural Perspectives, Technological Tieracy, and

lealth and Fitness Ao additronal subeommittee oi the “extracurieuum® was

Chatged wah develapimg camipuswide-actvities, stwdras lecnues and exeracur-
vicuat aenvines, tharadyanced the overall coads of eencral education: on cam-
pus Tach ol the aght subcommnttees ssued eport, which was published in
Ashortensd form m campus pubhicatons Thits gave Lcudty a chanee o react
to what was bemg planned and e also helped prepare the way for a campus
vore on the overall proposal

Phe tmal plan moved the college awav frong the view that general eduica-
tion ment fuldhng distibution requivements i the conventional Tiberal ans

19
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academic categories—science and mathematcs, social sciences. and humani
ties. Instead, the faculiy set about to define the knowledge, skills, abilities, -per-
sonal auributes, and dispositions that theyv believed every graduate ought to
acquire. These general education goals were broadly conceived rather than
technically narrow, with the overriding concern of developing the associated
competencies requuired of an educated eizeniy: Onee these poals were agreed
upon. faculty would be expected to imcorporate them into their courses and
curricula.

The general education requirements of the college are published in the
college catalogue ana are presented to students ina pi'\ml\ written pamplilet
‘cancd A Common Learng. General Education at Broome Communiey College
(1994). This ten-page pamphlet is distributed to all students during the ori-
entation prmus The pamphiet contams the following statement concerning|
the goals of general education at the Colleger “The Gene ml Education Program

el Broome-Connnunity-College anms to equip-graduares with the skills: knowl=
o edze. and sensibilives which thevwill deed to function effectively in a com-
: plex. interdependent world. These learning goals are also intended o advance
-~ oursocietal well-heing by strengthening our social and civic bonds. General =7 7
: education complements rechnical and occupational education by nurturing
—— - cntcal and creative qualities of the nind and disposition, and alse by address-- -~ -
: ing the public domain of cducation where questions of the colfective good and -
of social obligaiion and justice are raised™ (p. 1\
The curnicular design used to advance these goals can he divided into two
pants: a required core program and a voluntary course infusion program. The
first part of the plan called for incorporating general education goals into a
- - - Peore™of courses throngh which all students m the college would pass: Cer-
e win required courses were designated s cither primary-or secondary carriers
of the seven dillerent aspects of the general education program. Through a
pamtull) long process. cach degree program at the college was modified o
include the required core. In addition. departments were encouraged to
develop their own courses—-curnculum-based wrinng courses, for example—
that would satisfy some of these requirements. All courses designated as core
courses needed the approval of the General Educanon Steering Commttiee,
which took on the role as the “keeper of the core.” Thas core program was not
voluntary and could not be by passed by students who wanted a degree from
the college.

— The second art ol the p! W was T anfuse as many courses as pocmhlc

=~ - willi content and micthodologics responsive o the generie general education ™7 77
- - -goals. Thus we had “writing across thecurviculam.” “moral redsoning across™
the curnewdum,” and ~o on This aspect of the plan was voluntary, but the eight
general education comnuitees organized workshops and the college oftered
hmancial imcentves tor faculty who wanted to infuse these objectives into their
courses. [he writing across the campus cllort was merged with a similar effort
voing on independently within the English department at the ume and has had
the largest impact on the curnculum, o date. ot all the mtusion efforts
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The Requirements

The key features of the new general education program are summarized below.
In each case a briel dehmtmn of the generie requirement is given, as well as
how it ts to be met. This is {ollowed by a statement concerning the assessment
of that goal. These seven goals apply to all students at the college and repre-
sent the mintmum requirements for the AAS degree. (Students enrolled in AA
and AS transfer programs must meet addinonal distribution requirements in
the urts and sciences for their degrees. For instance. most transfer studenss are
studying for the AA degree, which requires a full year tdLh of history. litera-
ture, and plulosophy or foreign language.)

Requirement No. 1: Communicating Effectively. Commumcating effec-
tively means sharing thoughts and feelings with others in speaking and in writ- -
ing and. as a consequence ;s nfluencing thewr thinking,

:— - - Each student acthe-college takes ENG 110, Wrinen Expression. whielvis. - oo

- a basic composttion course. The course is usually taken in-the first semester at

the college and must be preceded by developmiental courses if placement test

- scores are low This 1s much the same as the prereform requirement. The see-

ond English course, however, was moved [rom the second semester 1o the end

ol the students degree program. I between, students are reguired to take two

"W (writing) emphasis courses. These courses are offered by faculty.in all four.
divisions at the college. and most students owside the libe ral arts arca are now
getung at least one of these "W courses from thewr occupational or preprotes-
sional courses. ldeally. i their last semester of work. students take the second
English/Humantties course. entitled Communicating About ldeas and Values
(ENG 220).-As the title unplies. this new capstone course, designed by the
English faculty. serves as a final assessment ol writing and speaking skills and
carries pnmary responstbiliy for helpmg students acquire facility with morzi
reasoning, critical thinking, and cross-cultural ingury

I summary: the sequence goes as follows: EXG 11O 2" W7 ->"\W" 5> ENG
220. The class quota for all "W courses was dropped from the normal thirty-
live to twenty-hve, with the added suggestion that no person should teach
more than three of these sections per semester. The normal teaching load is®
five courses. Prehiminary assessment indicates that this writing program 1s
stronger and more coherent than the previous one. Students note that the col-
ch IS Seriots about writing, because 1t1s requured m courses throughout their
program and faculty owtside the English department assume greater responst-
bility for- wnung instruction. the E-nghch department has experimented with .. -

- portfollo assessment. but to-date lack-otundimg has kept thecollege fronvully .

implementing it

Requirement No. 2: Acting Civically, Eftecuve aitzenshup conststs of
the capabihty to participate acuvely and inethgently n pubhic altairs.

Prior to reform, education for civic competence was not a part of any
degree program All students were required to take two social science courses.
and liberal arts students had an addinonal tweo-course history requirement.

21
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- These distribution requiremenis are stilb i place after reform, but now one of
‘E‘: the socinl science courses must be selected Tont 2 list of seven courses that are
' strongly onenied woward civic cducation The requirement i ovic education
o narrows the students chotee of courses and concentrates the efforts of the fac-

wlty on a select group of courses aituned o the specttic goais of genetat edu-

caton, The designated cwvie education core courses ares Purhic \Mlarrs O

LT Sacial Problems 13OC 111 Science. Technology: and \'uuct}' SO 1200

Macrocconomics (ECO T Introduction to American Gos Timen O

20D, American State and Local Government «FOS 202 and U S Hhston |

(HIEs 1300

e overriding purpose of these cowrses s W ssist Studensin pardidl=——

pating actively and muelligendy in public altans Al of the seven core courses

qve students practice 1n confranting public pohoy 1ssues, undersrandmgand -~
S anterpretng our important cvic documents. anabvoimg issues historcaliv, and
P o capplvmg the ethicakconteni-of kev deriocrane conceprs liike pisnee equaiyes =
e talerance. lreedom., and |c<pun\1h' e 1o huble me\.L ms. ' :

Assessment technigues, by ond classroom evaluaiion. have not been

e amplemented The subcommitiee 13 currently developig an inventory of

F__,, ~assessable leaming acivines. o S

- -~ - - - Requirement No. 3: Thinking Globally and Cross-Culwarally. A glebal - -
- - - nternationat and cross-cultaral) perspective includes at least three aspects

. Firstis development of a cross-cultaral awareness and perspectne Second s

; a “state of the planet” awareness. and third s aknowledge o global dynamies.

Prior to reform. this coal was not a part of the general educanon require-
ment. Now, the seven avie education core courses menttaned carlier must ajso
S - consider global or intercultural perspectives As a general rule at feast 20 per-
- ©centof the course work must be so directed luaddon. the required core
© course in Enghsh/Humarities (ENG 220" must include SXPOSULOR and litcrary
works from different cultural perspectives, Course and carnicadum intuson ol
this coal has been embraced by the tacubis, and the college has alzo made
determimed eftort to internanionahze the carepus by secranmg ereign students
OO 10 150 assemestery and providing overscaystady programs or studens
and travel opportumnes tor faculty: Assez<nient of thiz goai o meomiplere. A
alobal awarencss test 1 heing consideied

chmremcm No. 4: Thinking Critically. ¢ nical thinknigas the \.1.‘ -
v 1o think raconally and reflecuvels anout an ssuc or argaiment and o veach

Csound judements based upon evidenee and good reasonmg A cincal thinkier
- wall stave for clanty of expresaion, logical consisieney and nuparnabiy m nges- -
-~ —preting all pertinent-facts-A trae crmcal thinker 12 Ase motvated- v mtellec-
tual honestv and appreaate e ssmpachy with thie convicnions of vihiers

Prior to relarm, concal thinkimg was not a ddeaniy defimed goal alihouch
i was imphcndy assumed to be the primary goat of the cducaitona process.
Under the new general education plan tacudiv were asked o consaoush incor-
porate critical thimkimg techniaties into thar msguctens! methods Core
courses 1 Enelish (ENG 1O and NG 2200 vivic educanien and matls and
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scrence were expedted o bear prmapal responsibility Jor critical thinking ped-
agogy. but many ather faculiy have also embraced the effort. The critical think-
ing subconunitiee orpanized activites o promote faculty awareness of how to
infuse aspects of critical thinkimg, into all courses.

Linuted attempts have been made 16 assess this goal. Some instructors
have axperimented with the Watson-Glazer test. but the resulis have been
meondiugive. Sometime in the hueare we plan o conduct alonguiudinal assess-
ment of crincal thinkinge developnwent.

Requirement No. 3: Reasoning Ethically. Moral reasoning and evalua-
7 Uon s the process of rving to distingwish nght fronywrong and then choos-
T g and JRsiRing onds deasion Ta achie® competenee in moval argument. -

one ~hould be able o explam o others why one xud“cs someihing right or
WIOHE el ¢ o an adternative judgment. ' -
Prior o reform, nossystenctic attempt was made to include this asa gen- -
——cral edicition Yodl - Now s ket teaching the corc course Communicanng. -
L Abdw deas and Values, NG 220, e required 1o engage students in moral -
; discaurse on cowrse readings. The six core courses i avie education explore
S puhlsu'mlux i ues relatiag o justice and farrness. Lvaluation of student
¥ progress i moral reasonmg s nx amh classroom hased. although an expanded
LT wning non[iolm program . ould he part of a lopgiudinal assessient m the -
fwe. - : - .
- Requirement No. 6: U ndcrstandmg and U smg Math, Sucnce and
Technotogy, VMathemadieal iteracy, or “numeracy. ™ 1s the abadite to deal with
the fundamentad notons of number md chance Sacnulic ieraey meludes an
. understandmg of hey conceprs and prinaples of saence: familiar ny with the
T naturabworld and recegnmon of hoth s diversiv and unitvrand an abilin o -
e e saentiie knowledge and saenudic wavs of thinking for mdrvictual and
ol purposes ' -
lechnotogy s the means lhlnll“h which mathematical and saennlic
kuowtedee s apphed ty solving probiems i ficlds such as transportaaon, com-
muniction, medicine, lood production, and envirenmental management. h
also imphes that one < able (o reasen entically aboue the mpact ol mnovative
technoloes upon the imdwvidual and soaety o partapate effectively in civie
hle one must have knowledee of mathematics, science. and technology m
order to make well-reasoned judgments on the uses of pertinent techimques
_and mlormater
Prior o eforn, al programs required at least two Courses m seenee and”
oo owthemdiioes thas requrement st stands: and feculny afenew by cammitted 1o
C o amegrmannacnmpuing mtothein coarses: where-feasible. Required course work - - -
o cdicaiion, as welbas the colicacs concurronlar prograniimng. suppoits
wied remtorces dus objective Assesstent of student understanding beyond
Hasstoon evaitanion s nor been discwsed
Requirement No. 7: Maintaining Good Health and Fitness, Good
health and phvsical finess are kev elements of what has come to be called well-
nes - Walhiess 1 a phvacal and emotional stae of feeling it ol bemg able to
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participate fully and productively in work. study, and recreational activiiy, and
1o possess the reserves of strength and energy to accomphsh extraordinary tasks.
To date this has been a requirement tor students in transfer programs. A

fitness profile test is admumstered 1o all students in designated physical edu-

cation (PED) classes They are provided with an individual program of activ-
ity designed to improve or mamntain thewr health and finess. Students 1n
transfer programs take a minimum of one (1 credir of destgnated cardiovas-
cular-intensive physical education. and all others are encouraged to enroll in
PED courses. or 1o use the colleges exercise facihities.

Making Connections Through the Extracurriculum

“The extracurriculum component of géneral educanon offers students oppor-

tunities outside the classroom to participate in a rich arrav of planned actvi-

~— - —ties suchas convovations. pubhcforums. conferences. and- performmgarts
-events. Public alfairs programs aun at connecting classroom learning with cur- -
rent events, They demonsirate the relevance of the general education program

and help \ludenh grasp the important relavonships berween their studies and. -
the range of vexing problems that confront us in the world, the nation, and in

-our communitics. Performance activities. on the other hand, am-atwidening.:

and deepening students” understanding of and appreciation for the arts of cre-
ative expression.

Each year the Extracurniculum Commtttee. i consuftation with the cam-
pus commumnty, estabiishes a convocation theme that serves o focus the var-
1ous forums and sympuosia scheduled throughout the fall and spring semesters.

~Faculty and students from the collegc’s fou! “aadenie divisions and Student

Affairs are involved. Extracurmicular programs support and reinforce the vari-

ous goals of the general educauon program. in particular, civic educavon, cnt-

ical and mar.l uasonm;‘.md judgment. glohal/muliiculiural puspuu\ ¢, and
scientific and technological “lieracy ™

Over the past several vears. specihic acuvines have claded prominent
national and mternational speakers addressing such themes as cutiural unity
and diversity, the ecologieal crisis, the compuier industry i transition, nuclear
arms control, discovery and creanvits, and the globhal population ensis: con-
ferences on such topics as Black Literatare, Working Class Literatw:. . and

__Homelessness: public forums on the Gull Cosis and the subsequent Gulf War;

and dramatic presentations and dance. These programs cnable students, f'u—

7t ulur and staft o experience umqm ln"m RIEH cﬂecmni 1nd Lmonmml
© o cengagementasascommunty ot dcarners T - o :

A Final Note on Assessment

In 1991 the college was requared 1o subnut acampuswide assessment plan to
the State University of New York, whuch mcluded gencral educavon. Brcause
our general education reguiremenis were semes hat tiuquie o our campus,
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assessment became a particularly comphlicated task. since standardized pack-
ages, such as those offered by Amenican College Testing Service (r\CD were
not completely congruent w ith.what we were tryving to measure.

The General Education Steering Committee has defined assessment in
terims of student learnimg outcomies, while recognizing that to date the general
education program of the college has been preoccupied with curnculum and
course design. We have some control over these inputs and can monitor
whether the faculty are carrving out the design of the general education plan.
However, we realize that the real test of assessment is to measure the impact
on the students.

=+ Techniques-eurrently inuse include surveys of graduates, transfer insti-
tutions, and employers. Additional assessment techniques under consideration
“include alumni interviews, student portlolios. standardizew pre- and post-
course exams. library statistics on wtilization and other such “trace” data, dinal’
——projects for students, and comunen exit exaus inselected courses. - o
We are sull struggling with this process and have made some attempts at
both qumumu\c and qualitaive assessment of most of the goals. However. the
- major topic of discussion within the General Education Steering Committee
these davs s the assessment issuc. and we will ot know whether our overall
_program 15 having the desired etfect unut a comprehensive program is in place.
“What we have found. however, 1s that our dmubslon of assessment has led
us into a discussion of classroom teaching technigues and pedagogics that pro-
mote more interaction between faculty and students. A rethinking of our deliv-
ery system premises 1o contribute in a positive way to our desired outcomes.

Lessons Learned™ . - D e

At Broome Comniunity College we have learned that currieulum changes can-
nat be adopted wholesale from some other campus That does not mean that
we cannot fearn from the experience of others but only that each campus has
its own cubture. insttutional governance, and statewide regulations that regu-
late the approach aud final product Based on our expericace. the following
buts of advice seem warranted:

L. Be pauent! Changing a curniculum takes years
2. Pay close attenuon to the degree Fequirements tm general or hhunl (,du»
T canon mandated by vour suate? T 7T oo T
Start-with a-small group of dedicated-laculty-Do not-move heyond-this
-~ group unul you all understand the purposc llmt)ou have in.nund. Grad:
wally spre ad vour net to inchude laculty trom allareas < the collepe.
4+ Do not ¢count on adnunistrative help for leadership m this area Build
momentuim among the fculty and work 1o bring the admuustrauon
around to your way of thinking,.
5. Design a program that makes sense for your campus, Study other models
and thetr ratonales and adapt them to fit the culture of your college.

4}
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6. Appoint a campuswide gencral education comnittec that can guide the
development and implementauon of the plan. dMake 1 a permanent com-
mittee with rotating membership once the plan is ingtivwionalized

Be flexible! Compromise! Provide a mechanism for modifying and updat-
g the plan. Encourage faculty 1o submit courses or methods that will
= help students meet the requirements.

8. Get vour coliege to devote resources. such as grants and taculty sabbas:

cal leaves, toward accomplishing the-goals of the plan.

=~

CTIR ) ME R

Clearly. the process of change will be dilficult ae anyv campus. Just as
clearly, however. that process has a number ol positive institutional benclits,
meluding faculty renewal and the development of a greater sense of commu-
nitv The dialogue generated during and after the reform process at BCC -
ennched both the faculty and the students involved. Indeed. 11 1s the process N
wmee-Atselt that may have gencrated-the mest-tasting-benc i sao-the—college-and-itis-

ongoing,.
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General education serves the Bunker Hill Community College learning
community us an deddemic commons where students from diversely
rich cultural and linguistic buckgrounds can come wgether and share
common intellectual expericnees.

Buriker Hill Comm‘unit-y Co‘ll‘egef
= . . A.Common Experience for

7 Maﬁﬁdd ;\~'f..5r1it4rt'Ie

- - . Tounded-in 1973, Bunker Hill Community College (BHCC) is a comprehen-
= ssive, puhlu urhan institution located in Boston's historic Charlesiown. With
- its Chelsea Campus, Bunker Hill Communny Callege serves the Common-
wealth of Massachusetts s ane of filteen community; colleges. Bunker Hill has
five academic divisions:‘Allied Health Sciences. Communication, Liberal Arts
and sciences, Public and Community Service, and Technology: 1t offers more
- - - than seventy-associate degree and certificate prograrms.

cally: racialy, and hnguistically diverse. The average age of the studenis in the
day program is twenty-cight, and thirty-three in the evemng, program. The
cthnic composition of BHCCs student body consists of African American,
Flispamc, Asian, Natve Amencan, and white students. More than 49 percent
ol the students are ol color. Representative native languages mclude Russian,
Pohish, Spanizh. Ttalian, Portuguiese, Vietnamese, Kl.aer, Chinese. Japancese.,
Karcan, Hastian French, French, Yiddish, and Enghsh. The international (visa
students and 1efugee students who study each semester come from more than
SiNIv-a1x countries, Bunker Hill has one ol the [argest Tiglish 2 a Second Lan-

-~ -meet the needs of students who-plan 1o transfer to a four-year.college ot unt-
versity. who want o prepare for immedate emploviment: who study at the
college level tor career advancement or personal enrichment: and/or who
return lor job retramimg. More than 10 pereent of the students attending
Bunker Hill have advanced degrees.

N DR beehe o GRS O e s e 92 Wanter 1095 4 foasa-Toes Pubhishers 2 [

_‘—'“ I;lfﬁl'OHg Learmng“ T T e ':';"_—""*f

— Bunket Hill provides high-quality, alfordable cducation o .lboul 6.500 - -
day and evening students who constitute a student population that s ethfu--

= guage prograims i New England - The college-ollers 2 vanety of programs to -
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‘Institutional Aims of General Education

Bunker Hill 1s commutied to creating a learning environment in which students’
potentials can be developed. While potential 1s difficult to assess, there can be |
little argument that it continues to develop long alter the student has gradu-
ated from, or left, Bunker Hill. The college’s general education curriculum,
included in every Associate in Arts and Associate in Science degree-granting
program, provides a hasis lor a commument to lifelong learning. General edu-
cation makes available to ali students a wide variety of courses that add breadth
to each students store of knowledye and iniroduce students to essential aspects

_of global and American cultures.

Bunker Huill recognizesthat there are things all human belm,> >hmc, and
it has implemented a general education curriculum that acknowledges those
. - commonalities. Boyer and Levine (1981). for example, maintain that general
o eduuuons rm:.smn islo lcafﬁrm the LOl'lnCLl(’dn("\‘- among all mdmduals lt

mdmduahsm alone is msnihuent (LL\'lHt 1990, 51). Its 1gcnd'1 1s the’
developmentand mtegration of “every student’s knowledge, skills, auitudes,
7 7and experiendds so that the student can engage effectively in a lifelong process:
of i mquxr) and decision making” (Lukenbill and MeCabe, 1978, p. 29).
ZILTL 7T TSome might argue that Bunker-Hills complclknanc general cducation
o cumculum burdens students who choose a career track option and seck only
- to acquire workplace skills. The general education curriculum. however, atms
; to provide to all students the muellectual flexibiiny and knowledge to support
hfelong learning. Also. many occupational program students may at some time
decide to continue their education. In roday’s rapidly changing society and
“ecoriomy; narrow job'skills quickly bedome obsolete. Consequently, knowledge
-of the principles that enable mastery of new technologies and techniques.
which underlie the abilty to use human relatons skills at work and which
facilitate the adaptation to changing job placements. will serve the student for
many years in this lifelong learning process (Bartkovich, 1981
Although sensitive to the needs and realities of 1ts students. Bunker Hill
strives to provide them opportunities w be “removed from the daily activities
and anxieties associated with carning o hving in ovder to understand and reflect
upon those permanent or universal concepts which have shaped civihization
and twhichY will shape them decades to come™ (Lukenbill and McCabe, 1978,
. Lopo3-lsgeneral education curriculum isthe focus of lifelongdearning skills *- — -~
. and values. as well as the knowledge and understanding ¢ .\.\Lllll_dl 1o whatever L
- fwure roles students might choose. ‘ o

General Education Goals

Bunker Hill’s dynamie curniculum aims to be responsive to the cultural, eco-
nomic, cducational, linguistie, political, societal, and technological forces that
constantly affect the student and communny As Miller (1988) pointed out m

2§
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The Meaning of General Education, the technological revolution has moved
much faster than our economic, pélitical, and social institutions’ ahilities to
adapt: it is not only technology that is changing. “it is the inuricate fabric of
society, the collection and organization of shared assumptions and principles
that are the common stock of thought and action in daily life, that are only too
quickly being transformed” (p. 1},

Given that the mission of Bunker Hill is defined by the needs of the stu-
dent and the community, the function of its general education curnculum is
to enable students to better understand and meet the challenges of a changing
world (Gaff, 1983). Bunker Hill believes that the college experience should and
must address the whole person, and it envisions that general educations inte- . . . _
gration of lifelong learning skills into each degree granting program of study

- will provide the foundation for a fuller life. Speaifically, it mainains that its
-general edacation curriculum will guide its students toward the successful

- auainment of the lollowing nine goals:

_Acsthetics. Students will explore the dimensions of cultural and creative )
expressions of the human intellectand imaginaton. They will learn how to -~ -
___muorpomu the arts to ennch their lives. . -
Curcer. Students will develop those skills necessary tora productive pro-
fessional life and will learn how to set educational goals and Ob_]el.tl\ es for lhe1r B
" individual professional pursuits. —m e
Communication. Students will develop the ability to perccive., gdlher orga-
nize, and present mformation by a variety of means, verbal and nonverbal
alike. They will also learn how ' to apply such ahilities to exploring interper-
sonal communication nceds such as confhet resolution, problem solving. and
negotiations.

Critical- Nunhug Students will fearn how to think analytically arid reasen
logically using current information and past cxperience to make informed =~ 7
judgments and to exhibat practical applicanon. ~ Cae

Earth, Life. und Tednology. Students will investigate the laws, theories, and
screntitic methods of inquiry used to explain the physical universe. its hie
forms. and its natural phenomena. They will examine the applications of this
knowi Jge that have produced technology. They will also stucy the impact of
human behavior on the environment and the imphceations of such behavior for
their lives.

Ethies and Values. Students will participate in the study of conduct (ethics)

= and the study-ol behels-(values).-They-will examine-the sowrces of their ethi- ———
cal system, the nature of their values, and the impact their ethics and values
4111_\@ on their qualty of hife,

Global Awareness Students will examine the development and main-
tenance of cultural idenuty. They wall study the role of cultural dentity in a 1
multicultural environment They will also examnine the interdependence of cul-
tures. [n addition, students will explore global survival issues. such as ccology.
cconomics, education. food. govérnment structures, health, natural resources ‘
developnient, and population growth. 1
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Holistic Health. Students will identify and examine the major health issues
of the day. explore tireir impact on the indiviaual and society. and investigate
- ethods of prevention and control. Students will also identify and examine
. eir own major health requirements and lifestyles. They will set objectives for
lifelong physical and emotional well-being,

Human Relations. Students will lcam about human relationships and
behavior within institutions through history and within and among diverse
social, linguistic, and racial groups. They will learn how to apply this knowl-
edge of human behavior to their development of human relations skills.

General Education Progiam? Core and Distribution =~~~ *

The nie general education goals dewaled earlier are wfused throughout the
courses’histed i the general educanon course mente This curncular menu con-
_sutates a general education program consisting ol twenty-one to twenty-two

LILLlll\ made up ol hoth core and distribution offenngs and 15 “required of all
Associate in Arts and \wmmlc in Scicnee degree students. Six of these credits
must include the “core™ requirement of ¢ nllcoL Wriing Fand 11 fn addition.
students must complete the equivalent of fifteen to sixteen credits in five gen-
crai education “distnbution” categones, Course choices within these five dis-

“trilbution groupings may be” \Pu.l[lt‘d by students iy iclual programs of study.

“To ensure breadith among course selections. no more than one course from 2
single prefix may be used to complete distnbution requirements. The core and
distnibution requirements ave sausficd w the following way:

Core Requirement: Communicdtions (6 credits). These courses seek o
develop students” abdity to pereeive, gather, organize, and present inlornadon
and ideas by a variety of means. \lleLnl\ must ke College Writing Land 1.

Distribution Requnvement: Individual and Socicty (3 u(d ts). These courses
examine one ol the fundamental issues we all face in our development, namely:
the mterrelationship ot the individual and the communits. The mteracuions of
the individual with the family the school or college. the corporanon. the vol-
untary associations we form. and/or the government are studied. Emphasis is
placed on how imdividuals shape and are shaped by institutions. belief systems,
and conduct. Students must choose one course from the following: Principles
of Psychology, intraducton 1o Philosephy, Introduction to Ethics. Principles
of Sociology. and Culteral Anthropology.

~ Distnibutien-Requarement: Modern Civthzutton i areditst horthese courses stu- -+

dents wili %1ud\' selected and tinely jzsties of the modern global svstems, such

as uolngv cconomics, cdueation, hm(l government structures, health, natural

TCSOUECes Lln\dnpnu nt. and |)opul ion gronth Students will come 1o under-
stand the global issues encountered i seconcihng divergent views and resoh-
mg contlicts Fqually important, students will begin o develop their own
perspectives with respect o global issues and the development and maintenance
of culiural identity ;md its role in a multcultural environment. Stidents must
choose one course from the lollowimg: Macroecanonmies. Microccononugs,

L =30
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S. History I,

History of Western Civihzauon U, World Civilization Tand 11, UL
World Regronal Geography, and World Religions.

Distribution Requirement: Scientific View of the World (4 credits). These
courses examine the fundamental similarity of all matter and life in the uni-
verse. The aim s 1o provide the basic elements of scientific and technological
literacy. Students investigate the laws, theories. and scientific metheds of
mquiry used to explam the physical universe. its life torms, and its natural phe-
nomena. They examine the applications of this knowledge .nat have produced
technology: They also study the impact of human behavior on the environment
and s relations o quality of lite. Students must choose one laboratory-based
~—— . science from the following: Eovirenmental Science and Lab. Carth Science 1.
i and Il and Lab, Principles of Biology 1and 1 and Lab. General Biology 1 and -
—— - Lab, General Physics | and Lab. College Physics 1 and Lab, Chemical Science
_ 1 and Lab: and General Che mistyy | and Lal.
2ee - - - Distribution Requirement: Creative Expleration (3 credits). In these courses _
. students will study art, dance, {ilm, mustc, literature, languages, and theater. ™ 7
© 7 Stiidents learn how 1o view their'warld through the dynamics and syntax of
e diverse modes of expression. Students explore the dimensions of cultural. lin-
Soo 0 guistic, and ereative expressions of the human intellect and imagination and - - - - -
‘ -come Lo urderstand how they harmanize their personal visions with their cul-
~tural times. Students must choose one coudise fr oni the humanitics dlscxpimcs

General Education Implementation

Bunker Hill used a collaborative decision-makmng model for its general educa-
_tion imtiative. First, faculty and staff volunteered 1o serve on a General Edu-
cation Task Force that set the paraneters of the debate and researchin 1989, 77 7
From the task force came a core of faculty véluntecrs to form a General Edu- - '
T catien Curriculum Review Steering Committee. This committee wascomposed - -+ =5
of seven AA and AS faculty members and one adminstrator. I elected a chair-
person to fachitate s acuvities. The president released each faculty member
of this Steermg Commuttee from one course cach semester for the duration of
the project. trom 1990 to 1994, During the stummer, the president provided
stipends tor the Steering Committee faculty members.
The major initial task was the estabhshment of communication and {eed-
back svstems to ensure communiy participation. Town mectings were held cach
— o semwester so that anyore-cotdd meet with the Steering Commitee menthers and- - ——
ask guestions or give recomiendations  Regularly scheduled wmectings and
~wurkshops were conducted for department chairs and their departments dur--
myg the four vears A gene ral cducation nerwork was crcated that assigaed a
Steermg Committee member to a particular diviston and s departmen <. in
addition, mectmgs were held with individnal college community members at
tharr request, and a general education newsletter was regularly published. Also,
information concerning general education was pliced in the student newspa-
per, faculty and stalt newsletter, and local arca newspapcts.
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A communication system was also implemented. The General Education
Steering Comimittee distributed yearly reports 1o the college community. it
passed out surveys and questionnaires 10 clicit responses to its reports. The
Steering Committee published the responses withow using the names of the
respondents. Moreovér, the Steering Committee published report revisions
based on the comments of college communuy members. Likewise, the Steering
Comnuttee presented updates to the College Forum, Board of Trustees. Presi-
dent’s Cabinet, Academic Deans, and Student Government. The Steering Com-
miltee invited guest speakers and trainets such as Arthur Levine, Jerry Galf, and
Terry O'Banion to the college for the benefit of the college community:

- The process of verifying the incorporation of goals into the courses-is the
purview of the Curricutum Committee, using standardized forms developed

. by the General Education Steering Committee. This comumittee examined the
syllabus of each of the courses and the curriculum of.each of the programs of

.. ._study. It also developed another series of standardized. forms to enable depart-
ments to designate o the Curriculum Comumittee the current course status: -
© exisling course, existing course to be general-education modified, or a new

_course. In '1dd1uon the Steering Comimitiee developed a process tor the Cur:
“riculum Committee that requires a deparmem to submit a catalogue descrip-

_lon. a course syllabus, and the general education course objectives before a .

" Course can be considered for the general ¢éducation distribution categories. Fur-
thermore. each program of study must demonstrate to what extent, major or
minor, each general education goal is met in each course. This general educa-
tion goal grid is necessary in order to enable the college to present to accred-
iting agencies the extent of its general education compliance.

_ To demonstrate a relationship between the general education goals and -

course requirements, the General Education Steering Committee, workmg with
the college community, delineated general education competencies and the
‘method with which these competencies will be met. This is summanzed in
Table 3.1. Once the general educauon program was implemented in fall 1994,
the work and charge ol the General Education Steering Commitiee ended and
a general educatton curriculuin was in place. Thereafter, departments or indi-
viduals wishing to prepare. courses for inclusion in the general education
course menu would make their proposal submissions directly to the Curricu-
fum Commttec.
As is the case with any curniculum reform, Bunker Uil expects that the
~gene: rateducation curriculum will underge conmuous-fine tuming in the com-
10 years. There will always remain a constant need for review and oversight

of the general education curriculum if Bunker Hill iinfends 1o accomplish the -

following goals:

Ensure that adl mue general education goals and the equivalent of twenty-one
general education creduts (six core arcas) are infused throughout a program
+ Allow programs flexibility in meeting general cducation requirements while
satisfying hberal arts, transter, and caveer accreditation requirctnents
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¢ Provide a process for the liberal arts service departments to identity courses
as meeung general education core requirements (menu courses)

* Provide a process for the liberal arts setvice departments to assign general
education course equivalent credit for courses required by AS programs

¢ Identifv a need 10 create new courses or modll\ existing courses to meet gen-
eral education requirements ‘

e Provide documentation for currictlum comuuittee cvaluation

* Pravide documentation for institutional accreditation review N

Bunker Hill Community College affirms the following as integral 1o
achieving its general education goals: (1Yany AA and AS student can take any
course listed in the general education menu; and (2) instructors teaching
- general education courses will understand what general education objectives
are to be taught and how they are to be presented. Alternative courses to the
_ traditional classroom format, such as External Studies, Telecourses, and Con-

_ tract Learning, should also incorporate the general Ld'u‘.auon ;,oals and com-
" petencies listed in the general education course menu.

For these premises to be vahd, any course subnutted 1o the Curriculum
“Committee for inclusion n a geaeral education distiibution category must be -
_ presented to the respective liberal arts and scicnces departments for review.
" These Tiberal arts and scicnces depariments will be given the dpportunity o =
make recommendations to the Curriculum Committee. The justification for
this procedure is based on the understanding that general education is not
meant o displace the liberal arts and sciences foundation of all programs of
study as stipulated by the New England Asscciation ol Schools and Colleges
(‘\.EASU which accredits Bunker Hill, .

At this juncture, Bunker Hill has dev cloped gencml education requure-
ments and a general education course menu responsive to the following:
(1) the NEASC mandate that all programs of study include twenty-one credits
of liberal arts and sciences w cach program of stucly and a minimum of twenty-
one credus of peneral education (Decetnber 1991); (2) the Higher Education
Coordinating Council. which in Octeber 1991 reaffirmed the Undergraduate
Expenence veport of the former board of regents mandating all community col-
feges to have a mmimum ol twenty eretlits of general education; (3) Career/
Qccupational Program faculty members who emphauncally stated that they
could not replace any ol their concentratton requirements with general edu-
caton courses; md (4 the lack of substantiated data-presented by the Assoei--
ate in Science degree programs that demonstrate the transterability of career/
oceupational courses as liberal arts and sciences electives.

1L is hoped that future dialogue among caee toceupational Taculty, NEASC
officials, and arca institutions that accept BHCCs transfer students will result n
the incluston ol career/occupational coursesn the general educatnion course
meuu. Presently three As programs have developed new courses for the general
education distribution categories: American egal Systems (Criminal Justice),
Principles of Internavonal Business (Business Administration). and Amertcan
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is monitoredl by the dean’of the division sponsoring general education courses.

30 CURRICULUM MODELS FOR GENERAL EDUCATION

Studies and Culture (ESL). Faculty for these three courses believe that their
courses are transferable and plan wo supply the necessary verification of such
transferability to the Curriculum Committec.

Once the carcer/occupational programs have some of their courses
included in the gencral education menu. all AA and AS students will have the
opportunity 1o take them. thereby mereasing enrollment in these general edu-
cation occupationad courses. In adduion, these programs will be able 1o free
up at least three adduional credits for use by their students as program con-
centration requirements.

Assessment

improvement. [t endorses the need for sysiematicatly collecting, interpreting,

and using information about student lemmn}, Current assessment practice 1s__

defined as examuning student achicvement within courses and asking about
cumulative lc‘uning outcomes (McClenney, 1993). Bunker Hill belicves that

assessment &b at exanunes student achievement and cumulative le: rning out-

comes should lead to real umprovement of the general education eurriculum.
Thice-Year Internral Monutoring Process. The ‘g,cneml ecducation curriculum

This evaluation process reviews classroom instruction, course syllabi, course
materials, student achievement and retention in accordance with the Collec-
tive Bargaining Agreement. Students and Student Affawrs staff are invited to
paructpate in this monttoring process to help determine the standards for

~learning. Student learning outconmes evidenced by portfolios, student self- .

assessiment, student projects/exhibits, and/or pmformanu cvents arc some
examples of alternatve methods of assessing the students” attainment of the
general education geals

Five-Year External Evaluation Process. Every live vears Bunker Hill hms an
outside consultant to conduct a program review: It w 11 do the same for its gen-
cral education program. {n 1997 the Division of Liberal Arts and Sciences will
conducet a program review of general education and liberal arts. Tt will use a
responsive evaluation where assessmients are keyed directly to the concerns of
faculty. students, and administrators with astake in the results and to the nat-
ural methodologies that grow out of the sitwation at hand rather than follow a

predetermined <design. This effortwill focus-atfeast 70 percent on'mterview-""—_

g, faculty, students. and advisory board members. and 30 percent on ques-

“trontires, Guba and Lincoln (19811 deseribe Stakes responsive model which..

recommends heavy rellance on personal mterviews with support from ques-
tionnares when the audience s as diversified as the one at Bunker Hill,

The responie model, featwnng personal mterviews, maintains as prior-
ity the necessity of getmg down mto the trenches and gaining a real sense ol
the effectiveness of the evaluation. To rely solely on data received from ques-
tlonnaires may result m the loss of important information that surfaces only
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during the interview process. A major challenge facing the team evaluators is 10
develop the appropriate questions to be used for interviews or questionnaires
to ehcit méaningfut mformation. The common approach is to hase the Jues-
tions on the anticipated goals of the general education programito be evaluated.

Lessons Learned

First and foremost, a task as comprehensive as the development and imple-
mentation of a general education program requires presidenuial support in
terms of funds. tesourees. faculty, release time, guest speakers and trainers, and
adminwstrative cooperatmn. Second, such-acampaign tor curriculum change
has 1o be cleer!. defined. planned. organized. marketed, and endarsed by the
college Communn\ Third, commumcation and feedback sysiems should be

-methodically unplcmcnu d 1 keep evervone wformed about the progress of

the general educatian imtiative. — S —

. Kevto curriculum change on the m\]c nf «.:cnual ulu ation proumm al -
Bunker Hill Community C ollcs,u was the use of a collaborative decision- making
~model. This mode} uulized an inclusive approach that invited. constdered, and. -
incorporated the participation of faculty, staff, students. trustees, and alumni.

This.model aimed at providing a safe environment where debate and dissent

~occurred without any admunistrative recrmunation or punishment. Further-

more, the model relied on negonation as a methad of problem solving and
consensual conflict resolunon rather than administrative mandate or fiat. The
model also acknowledged the important role taculty have mn the development
and success of any curnculum and the fact that curriculum reform must
address academic as well as political concerns. At times. students’ learning
needs may be overshadowed by divizional and departmental turl and power
issucs that must be addressed

The coliaborauve deaision-making moele! resubted in the implementation
of a general education program at Bunker Hill i the fall of 1994 In spring
1991, the general education goals were approved by the College Forum. In
spring 1992, the general education model was aceepted. The general educa-
uon implementation process was aceepted and approved by the Curriculum
Comnmuttee m fall 1993 and approved by the College Forum in spring 199+
The college catalogue. degree audit forms. and student academic advising

sheets were revised in tme for the fall 1994 mmplementavon of the general
" cducation program. Last. a brochure was developed that expldined the general
- education goals and model for the students. Adnussions. Envoliment Services,
-Student Advising and-Retention.Center stalf, faculty. acadenue advisers..and.

the regstrars office also used this brochure.

In conclusion, a core of commeon learmng enhances the sensge of comr u-
mty, whether large or small Colleges have an obhgation 1o provide students
with a plan that specthies the leavning that should result from four or more
semesters of course preparation. There s an intetrelationship that exists among
the dillerent disciplines that oo olten goes unnoticed by graduating students.
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- They view their college education as simply a piecemeal sequence of course
’ l'L’([UH'CI'ﬂCH[S. A gCﬂCl"dl CdUCLl[iUH care can cnsure that th SlUdCﬂ[ \.\'hO is
transierring o an upper-division college or entering the job market knows
these interrelationships exist. Like Boyer and Levine (1981), who argue that
an etlective college has a clear and vital mission, all members of the Bunker
Hill College communny have come to understand and promote a shared vision
of what the institwtion 15 secking to accontplish with its geneval education pro-
gram, namely; the education of well-rounden ~tudents who are prepared ltor
the challenges of lilelong tearuing,
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tn implementing the general education program at Jeffer<on
Community College in Lowsville. Kentucky: the feculty confronted
the difficultics of ensuring the teachmg of competencivs across the
curriculum, assessing the effects of generual education, and main-
taining a balance between integrity to the ideals of general
cducation and accountabihty for speafic requirements.

General Education at '
'--Jefferson Community College: - e
Accountablhty and Integm}

Pam(k E(l e Dzanf Calhmm Fumh

- The facubhy and admmstranon of Jefferson Community College in Louisville,

“Kentucky: have struggléd with the shape and nnrlumnnlmn of the generdl |
cducation portion of IhL curriculum for the Jast several years. The struggle has
centered around itegnty and accountabihits the miegriny of what 'we do and
accountahility to the stare and to the University of Kentucky, We will detail that
struggle and suggest w hat meanings 1t has for our college. \We witl begin with

- adeseription of the college and its basic structure: then we will enumerate sev-

-eral of the-major constramnts that have surfaced in considering general educa-
‘tion at Jetierson: next we will descnibe the new general education plan and the
problenis mherent with s maplementaton and evaluation: hnaliv, we will sug-
gest some conclusions and directions for the future.

'

Community Colleges in Kentucky

Vhe structure of public commuiity colleges m the state of Kentucky provides
the essential starting pomt i understanding the complexities of the general
cducation plan at Jefferson. in 19620 the Kentud by General Assembly antho-
tized e Linversny of Kenrucky Board of Frustees 1o estabhsh and operatese - -
~systemal community colleges across the state. When lefierson’ Communiiy '
Callege hirst opened its 5.1001}. i LOOR 1L did so as part of the Universite of Ken-
tucky Community Colblege Svatem It contmues 1o aperate as part of that svs-
tent today. The gencral education program i place at Jellersonas the same plan
that 1« i operation st the other thiteen communny colleges of the Uruversity

Now VR b s sk skal B d 1 va s e~ Wildd TPY 1 focas Bass Fublithern % %
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of Kentucky systeru. Jefferson participated in the debate over what form the
plan should ml\c and assumed responsibility fm the specifics of implementa-
ton and evaluation.

The University of Kentucky Co ymunuty College Sysiem has always been

committed (o a strong core of gemml educatton m all its instructional pro-
grams. Over its history, however, the scope and nature of this component have
varied with shifting cducanonal perspectives and changing econoemic and cul-
tural imperatives. The latest version was developed during the 1992-93 aca-
demic year by a committee corposed of faculty representatives from each of
the fotmeen colleges in the University of Kentucky Community College Sys-
temn. Special care was taken to include both gencral education and technical
faculty fresw arange ol acadenmue disciplines. Commitice members conveyed
deas, suggestions, and concerns to and trom their campus colleagues as the
commuttee did its year-long work. The final recommendations of the commit-
tee were lorwarded {or approval 1o the UK Community College System Coun-
cil, also composed of facultyrepresentatives from cag h n college. Thls body had

“linal authory OVET curTicular matters. However, approval did not accur with-
~ out congiderable ohjection and debate from the Jelferson representatives and
- the facuhy they vepresented. o

- Constraints:

“When adnunistrators and faculty at the system office in Lexington, and else- -

where across the state, felt the necd 1o revise the general education program to
bring it i line with modern standards and trends. community colleges all
across the state had o work together to come up with a plan acceptable to the
majority. In a sense, this dlffu ult. drawn-out progess ultimately henefited
everyone because the linished product had input from faculty across the state.

At the same time. the major virtue of this svstem can at times Tecome s major -

constraint. Satisfying the majonwy may detract sigmhcantly from what an indi-
vidual college can do to meet 1ts own needs. As the only pubhe community
college in Kentucky Tocated in o large metropohitan arca. some of Jetfersons
concerns are wuque. For example. most of cur ransfer suddents go 1o the Uni-
versity of Lowsville, others go 1o Western Kentucky Unversity, Eastern Ken-
tcky Unn sty or to a vartety of private four-year msututions Many students
in the castern part of the state transfer o Morehead State University, while
many from the far western part of the state have their sights on Murray State

- = —Uversitye Eachrol-these mstiintions has ttsown geireral cducaon prograny;

_oand =omchow the new UK Comnmunity: College Svstein. general education

mtiative had to complement general educatton programs in higher education

nsttuttens across the state: Tosugges as did the ongmnal version of the sys-
tem geteral education plan. that techmicat math would sausfy the nuthemanes
component of general educaton requiretments did ot make sense tor Jetlerson
because, for example, ithe Unmiversity of Lowsville and other four-colleges i our
transfer area required college algebra
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A second major constraint centers on the nature ol open-doer admis-
sions. We admit a Targe number of students who. tor a vanety of reasons, are
not prepared for college work. This problem s particularly acute in the math-
ematics area where berween 80 and 90 percent of our students need ~medial
work to acquire the foundation necessary 1o pass our college algetia class.
One of the problems facing the general education initiative in Kentucky in
genceral, and at Jeflerson in particular, revolved around the need to have high
standards 1 an open admissions setting. Communily colleges across the
nation face this challenge.

A third major constraint on the general (.dug.uwn currculum s our com-
mitment to diversity. When the Kentucky community colleges began in the
early 1960s, it scemed suflicient in the general education program to enumer-

ate genieral categories such as American or European history, English literature
{and not American hterature), and public speaking, With the advent of a more
_acute awareniess of the needs of a dnusc student body. it was necessary lor the
" general cduumon committee 16 take into account Aior¢ complicated and”
- diverse questions than it had inthe past., For example. it o longer made sense
to Insist on only European or American history: the educated citizen needed
- 1o have a larger, global perspective, and-general education-curricula had to take -
‘that into account.
~ " The ever-present problem of fiscal constraint also intruded into the delib-
“erations. The 1990s have brought many changes to the community college the-
ater, but surely none have been as impertant as increased accountability and
decreased levels of funding {rom the state. The significant decrease in levels of
funding for the state-supported schools in Kentucky has resulted in what
would have looked strange twenty years ago: significant fundraising efforts. In
- terms of general education. this has proved 1o be a potential constraint. For =~
. example, while 1t seemed obvious that some computer literacy component
needed to be added to the general education program, it remained problem-
atic where the money would come from to fund such a requirement, particu-
larly at Jelterson where some eleven thousand students were involved.

Faculty and admunistrators across the state faced many constraints as they
struggled with the paruculars of how to incorporate changes into the general
education curricula and still remain viable in the diverse setting of the state of
Kentucky. We have struggled o keep mtact the mtegrity of what we do and
believe in white at the same time halancing the need to be accountable to the

—- system-and the state ofavhichawe arean-integral part.

.. The. General Education Curriculum ..

The present general education program is grounded m the behef that education
must “help students become productive people who are aware ol the wleas and
aspirations which motivate human thought and who can successfully use their
understanding of the world, themselves, and their roles in society™ (University
of Kentucky Community College Systent. p. D, Its specilic requurements derive
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from the twelve systemwide competeney statements that follow from this. These
requirements propose that the graduate of any associate degree program can;

j——

Communicate effectively using <tandard writen English

2. Communicate in a clear oral and nonverbal fashion and employ acuve lis-
tening, skills

3 Demonstrate basie skills i computer operations and/or software applica-
tons

4. Organize. analvze, and make information useful by emploving mathe-

matics

cnvironment

6. Demonstrate an awareness of self as an individual, as a member of 2 mul-
ucujtural society, and/or as a member of a world community

7. Recognize the impact of decisive ideas in human heritage

8. Develop and perform basic search strategies and aceess mlonn‘umn mn a
- variety of formats. printand nonprint -
9. Analyze, summarize. and interpret a variety of reading materials

10, Think crincally and make connections in lcznnmg across the disciplines-
11 Flabarate upon knm\lcddg 10 Create new lhouEh[c processes, and

© produicts

12. Demonstrate an awareness of ethical consideravons in making value
chotces

These carefully aruculated competencey statements reflect their develop-
ers” overarching phllnsoph\ of general education. explicily presented as back-

(_‘!Ollntl. explanation, and justificanon in the system decument. The w riters
-assert that the curricidlum must be of sufficient dcpth and breadth 10 meet the

needs of all stedents and that graduates must be “intellectually {lexible, artic-
ulate. creative. and prepared for continuoas growth™ (University of Kentucky
Community College System, p. 1) This means that studenis need both an
understanding of the contemporary world of work and the specitic carcers they
have chosen and an appreaiation for their own talents and-interests. Indeed,
the gencral education curriculun must enable students “to develop their own
values. to pursue goals, and to contrbute to the polindal. moral, social. and
cultural ennchment ol society™ (p. 1Y Students are expected to achieve some

-of these competeneies by enrolhing nr spectfic courses, other competencies are

to be taught across the curriculum. For each of the lirst eight competencies, a

~speatfic list of courses is given from which students must choose a specilied

numbet of hours For instance. students can choose between 1wo courses
cnabling them to “communicate effectively using standard wrntten English.”
There are tinety courses m such disaphnes as anthropoiogy: foragn languages,

psvchology, socology, and womens studies that students can choose among to

ensure that they “demonstrate an awareness of sell as an individual, as a mem-
ber of a mutucultural socieny, and/or as a member of a world community™ ().

42
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3 The fast four competencies (9-123 listed above—dealing with reading. inte-
grated learming, creative thinking. and ethics/valaes—are expected to be taught
across the curnciium: by addition, a tifth competeney requirement called for
writing (o be taught across the curnculum as well. Table 4.1 indicates the gen-
- eral education credit-hour requuremient for cach of the three degrees conferred
by Jefierson Community College. as well as the numbers of the twelve com-
PEleticy SLatements 1o w hich they are linked.

This latest version of general educaton dilters fram previous curnicula in
two stgmificant wavs, First, there s a common hst ol courses that =ausfies
requirements for adl degrees, rather than one hist for AA and AS programs and
“another for AAS degrees. This retlects the current and. we believe, healthy blur-
nng of disimcetions henween “academic™ and “rechnical™ programs and the real-
zation that contemporary students need comprehensive skdls for the
ceonomite mat ketplace as well as a commuitment o lifelong expansion of both
pmcm( T Their mctision of across=the-curriculum “competencies, by far the
most controversiak aspect o the general education program.

" The Challenge of General Education:

_atJefferson Community College

Although the competenaies. course lists. and degrec requirements were devel-
opud and ratiticd by the commumuny college svstem. each individual colicge
was charged with developmg its own impiementation and evaleauon plan,
Fhat is, the Jefferson Communiy College faculty is ebigated to gpecify how it

Tahle + L “General Education Credit Hour chmrcnu nts by Degree

~thar cultural and techmeal honzons The new requirements also revise past_

W 1I| ensure that acress-the-curncutum competencics are being taught and that
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all general education competencies are indeed being learned. And, while pro-

gram evaluation is common in Kentucky community colleges, this new empha-

sis on measuring the outcomes of gencml education—especially competencies
“infused™ across the curriculum—reflects a genuinely new climate tor educa-

tion in our state and region.

In an cra when accrediting bodies such as the Southera Association of
Colleges and Schools emphasize institutional effectiveness, and our legistature’s
accountability bill tics new funding to specific performance measures, colleges
must do a better job of discovering and aniculating what our graduates can do.

It 1s no longer sufficient to infer the success of general education curricula and

Lo e courses from sporadic review ol grade distributions, retention data, enrollment .
and performanec in subsequent sequential courses, and transfer performance

=—-- - records. What is necessary 1s the systematic review of student performance and

T evidence that this review leads, when appropriate, to subsiantive change at the

oo L COune, program, or institutional level. Jeflerson Commumt) College is cur-

oo rently wrestling w vith the torm our implementation and evaluation plan should =

. take; our struggles are. we belicve, indicative of the problematic accountabil-

Sy fmd assessiment issucs [‘h'il all_ higher education faces.

S Jeflerson's lmplementatmn and Evaluauon Plan

Before Jefferson fac ulty began their work on the college’s lmplememauon and
evaluation plan, some two dozen or so attended a workshop conducted by
members of the systemwide General Education Committee. Here they received
a copy of the general education guidelines including the competencies, lists of
. .courses ALCLplablL to fulfill course-specific requirements, and the kinds of
- issues that should be addressed thiough the across-the-curriculiim competen- )

cies. They also received an Implementation Guide that suggested the kindsof - - - -
instructional activities that might develop the desired competencies in stu-
dents. The presenters ended by sharing sample syllabi and assignments from
a vanety of disciplines. Armed with these materials and background informa-
tion. the jefferson faculty were to develop their own plan.

Subsequent to this system-sponsored workshop, Jeflersons acaclemnic deans
distributed the general education requirements and guidelines o the faculty as
a whole. The deans then appointed a collegewide committee composed of rep-
resentatives from every academic dvision on cach campus to formulate a plan
— 1w submit for collcggwrclu faculty approval and forwarding ta the UK Commu- . _
... nity College System. At this writing, such a plan has just been approved and
- A_:,uhmruud the system oilu.c has not had time to respond or comment.

Discussion of g hcnual education implementatior: has centered around one ~ =
controversial 1ssue: the teaching of across-the-curriculum competencies.
Assessiient matters at issue include building consensus around a particular
philosoply of evaluation, deternunimg hosw to.appropriately evatuate student
attainment of across-the-curriculum competencies, and compiling an array of
possible mdicators of student success :
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Clearly, one way to ensure that the across-the-curriculum competencies
are being addressed is to require that every course designated as general edu-
cation contain experiences that provide for student attainment of every com-
petency. Indeed, a majority of the systemwide General Education Committee

- advocated precisely this in their workshop. and it appears that a majority of
system colleges have adopted this strategy. With this approach, syllabi for each
general education course would list the attainment of the five (9-12, plus writ-
ing) across-the-curriculum competencies as projected student outcomes.

Presumably. the successful course completer would thus have achieved these -

as well as other course-specitic outcomes.
~~-- - - Jefferson Community Colleges faculty, however; seemed loath te take such
o a prescriptive approach that required that every competency be addressed in
=~ every course. Many felt such a mandate was an infringement on their appro-
- priate roles as determiners of course content. Others expressed concern that,

== -although it would_certainly be possible to_meet the letter of the general edu- —-. -
e - cation law--with such an approach. its spirit. would .be better served by.-.

“acknowledging that certain courses are better vehicles for addressing specific
I across-the-curriculum competencies than others. Thus, Jefferson’s draft docu-

ment set forth a'goal of énsuring that general education competencies would

- . bemetin general education courses on an institution-wide basis. using the
"7 example that a mathematics instructor would probably spend less time on
ethics and values than would a sociology instructor. Following from this, the
final approved document further indicates that, although individual syllabi
may include stalenents about across-the-curriculum competencies, such inclu-

sions are not mandatory.

" Assessment Issues

Assessment issues in general educaiion have generated an equal amount of
discussion at Jefferson. since the decision not to require each syllabus to
address the attainment of general education competencies makes their mea-
surement even more problematic. However, this implementation decision is
consistent with the assessment philosophy around which the college faculty
have developed consensus: evaluation © Il focus on the instuution and its
general education program. rather than on individual students. Indeed, such
an approach dictates that, although individual student course performance
7 Ty be indicative of suteess, holistic measures of achievement that evaluate
= .- . institutional and program achievement witl be more important. Moreover,
... .. although multiple indicators of success are needed, such a system permits
random sampling of student attainment. And, finally. it obviates the necessity
for each general education instructor and course to address student achicve-
ment of across-the-curnculum competencies, instead dispersing this respon-
sibility institution wide.

Under its assessment scheme, Jefferson will gather two types of informa-
tion to ensure that its general education program is successful: information
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about the extent to which the institution integrates appropriate learning expe-
ricnees into the curriculum and nformation about the performance of the stu-
dents as a whole. The former will require us to ascertain—through survey
review of syllabr and tests. and other methods-—that competeney-hased learn-
ing experiences are bemg provided across the curriculum sufhicient 1o ensure
that cach student completing the general education curniculum will have the
opportunity to achieve cach cnmpctcm‘)'. The Later will require us wo demon-
strate—through multiple quantitative and qualitavve mdicators—thad Jeffer-
son students do indeed auwain the competencies to which these learning
experiences are directed. such indicators swill include tradtional indexes ot

emeee o gchrevements fike grade distributions, retenuon data studeri evaluation gques---» - == -

tionnailes, pre- ‘m(l posttesting. and sustemwide emplover and stadent survey
= -~ instruments. But rehance on such trachtional ndieators will not he cnough—
o especialiy inchght of the Kentucky Educauen Reform Act which iz changig,

wemee - the dage of clementary and secondany educagoen m our state and_propusing i
e new hind ol student by the end ol the decade e mustabsa explore the use
of focas zroups. pouloho CVAULALON ., CAPSLONC COUFSCS OF PROJCCts, ol Inter-

the stdaent ot the twenv-fivst centunn.

Lessons Learned

Clearly, there e naportant lessons e be learned trom jetterson Communty
Callege s experiences with the development and implementation of current
, acnerl education requitements. dhe first s the importance of broad laculny
~ o oanvebement i the process from the vuzset This was certamdy recognized by
the UK Communimy College Svsicinas it put together a broad and representa-
Ve sy demaide contmittee: Despite this, however, many fasully members at
our institution seemed to bebieve that then “ownership” of the curriculum was
somchow boang undernuned 101 not enoueh for facaliy o be represeited.
They must fecl—all of them—miformed about and nvelved ina precess for
which thev are witiately responsible. This will alwavs be dillicult tor colleges
i asystem as diverse as Kentaeky s
Owr struggle with the mmplementation ol acress-the-curmcuinm compee-
teneres also taught us how cnucally imperto s lor academic administra-
tors and faculty alike to develop procedures that ace Hextble, espeaally when
. “LacaT percdre Thetr classrdontand wistivicttond pretogan ey wbe Shalfertged
oo Moy lact mosi, of the Jelerson facuiie whether they are teachig eeneral

i
ctes i the classes they teach, mosame Tashieon and to come extant o msist,
nowever, tha thewr sutab should exphicitdy contiact theey to doso proved
Admost wversallv unaceeptable toa Lieuliy who tike these docaments and the
obheations they cnonr upon then wiy serioush

Finally, this expenence has taught us all thie importance of heepang
focused onour goal o nanture those quatities mour students that we beheve

— o ccducanon ar wdhoeal coutsescaddiess the acrass-the-curricuhum compeien:

C oo viewgdiscussions, and the ke o CIve us the minr.n IO NQUCRRITY Lo Sery (_
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arc critical'to their tuture success on the job and in their lives. Qur {actig
comaiitee could have casily dispatched its task by adopting “legally™ correct,
but uitinuately meaningless, approaches to these new requirements  For
instance. every instructor could have technically {ulfilled her obligation to
teach ethics and values by admoerushing the students not o cheat. but opting
for the letter ol the law rather than its spint ultimately would have benefited
no one, wast of all the students, What s important. alter all, even in this age
of accountability where we must be concerned wath the letter of the law: is not
ulttnately the meeung ol curricular prescriptions but the development of stu-
dents and the integrity of those of us who teach them. Jelferson Community
Caollege s commutted to aceess, excellence, and diversity, and we must tirst and.
foremost he accountable to these ideals and to ourselves.
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A brief review of the wllegewide general education program
provides a context for the discussion of specific applications ut
the Wolfson Campus that huve enriched the scope of the program.

- Miami-Dade Community College:
 Applications at the Wolfson Campus

'Edi(ardo J. Padron, Ted Levitt

For many years, events in South Flonda have served as precursors o the
“mementous social, cultural, and economic changes affecting the country. The
Cuban revolution in 1959, the Maricl boatlift in 1980, and a constant exodus
ftom impoverished Latun American countries have brought wave after wave of
new residents to our shores and changed the personality of South Florida for-
ever. Once famous as a winter vacation spot and retirement home for count-
less northerners, the regton has evolved as one ol th most complex, exciting,
and turbulent urban areas in the country:
i Metropeluan Dade County is now home to more than two nullion pco-
ple. According to the 1990 census (LS. Department of Comimerce. 1990), the
county 15 51 percent Hispanic, with approximately equat numbers of Anglo
and Afncan-American populations filling out the mix Those numbers, how-
ever, do not come close to approxinuting the diversuy of culture, thought, and
lifestyle that constitute this community. “Hispanic.” lor example, denotes a
multitude of nationalitics as well as cultural and social nuances: “Afncan Amer-
ican” implies various regrons of this country, Hatian and Jamawcan peoples,
and a wealth of distinctions in heritage and customs: and the Angle poputa-
~tion can hardly: be termed homogeneous. with so many having mu,mlecl here__
from northern chimes.
Mianu-Dade Community College was founded in 1960 and quickly

“Becime the first and often onlvavenue of personal developmeént for'this new

Miamu mulutude. The colleges enroltment reflected the massive demographic
shifts overtaking and changing the natwre of the communiny Inits imangural
vear, the college received 1,338 credit students i temporary quarters, today the
college enrolls more than 77,000 credit students and 0,000 noncredit studes

NEW DAIR OIS BB oMM Sy Gl ber - e 92 Wit B 5 josaes e Publishers . 'l’))
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- at five major campuses and numerous outreach centers. Miami-Dade is per-
haps the prime example in higher education ot the new American educational
and cultural context: enrollment 5 more than 37 percent Hispante, with
approximately equal (20 percent) proportions of African-American and Anglo
students. Women make up 38 pereent of the student body, and the mean age
ol all students is just over twenty-siy (Morns and Folsom, 19943,

The Wolfson Campus probile (Quiroga and Garca. 1994 further detines
this new reality, Located m the heart of downtown Mamio e draws heavily
from the oy s downtown work foree, with more than™ 350 pereent employed
m the range o thiry-five hours per week, Commensurately, 65 pereent are
part-time students, averagng sixteen crechits per year. Hispanics make-up 08
pereent of the credit enrollment, and close 1o 60 pereent speak Spanish or
Haitlan Creale in their homes. More than hall (57 percend) are tirst genera-
tron college students. Each yvear the Wolfson graduation ceremony opens with
oo parade of some sisy Hags. represenung thecounuies of origin.of thatyears. .. .
oo graduatess :

: -~ The Challenge of Basic-Skills.~ . S
-

- Muore than three-gquarters ol Wollsons enterning studenis reguire at feast one
~developmental cowrse, and combined with students in need of Fnglish as d
second Language (Lsb cowrse work, Tully 84 percent are considdered undet-
prepared for college. Approximately halt of the student poputation, based on
2 ity assessment tests, requires developmental asststance in the erincal areas
of reading and wnting
N - Traditionakapproaches to-general education assume an adequate profi-
' creney level in the English Linguage and basic acadenue skills, but clearly: other
L wraditons, both culural and social, have been at world in this community and
| the colfege. A Mami-Dade, we have ong recognized that a suceesstul general
cducaton format depends, to a large degree. on the attent .o we are withng 1o
altord hasic skills development Despite strong fechings and vaned philosophies
within the college comniumity, as well as fegisfauve grumbling and proposals
o curtatt funding for developental programs, the college remams steadfast
mn supporting students” elfors o develop the basie skalls necessary to suceeed
m college and the workplace. Tnadopung, this stanee, we are simply vespond-
mg to an increastgly potgnant sectetal and cultural veahione that s partie-

- ularly evident in Sowh Florida, Having sad thaticisalsamimportant to note

Shlln - that basic skilis are not regarded: by any means. as the ceutial aspect ul the
— o genera! education-program. . )
Though not a guding principle, h 1S \l\l“\ developrent has nec \\lrll\

diawn the creauve encrgy of both faculty and admmistrators Tieour BS1E pro.
gram, for example, lacudty have emploved o range of teachmg methods o
meorporate the general cducaton goal on thinkmg-skills development into the
currictium, naddiwon, the colfege and the Wollson Campus, viaggressive
grantsmanship and faculty mgenuiy, have provided students with up-to-the-
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minute technological support and specialized tutoring. And, of course, our
devclopmental courses tie in as an carly companion piece for most students in
the general education program.

The General Education Program Reforms

In 1974, the college undertook an institutional self-study (Lukenbill and
McCabe, 1978) that olanted the ¢2eds for the sweeping general education
reforms that followed. The study noted a lack of “synthesis and integration
within and acros: courses and disciplines”™ (p.8) in the then existing general
education program. It further assessed the courses as “too often taught as a
simplified introduction to a discipline 1 ather than us courses which are part of

_ a program providing a liberal arts foundation” (p.8). In echoing the disap-

pointments of many who have watched general education lose its focus and

. fall prey 1o the disciplines, the sell-study urged the presentation of a “clear and

“meaningful rationalé for gencml ufu(.allon courscs for hcultv and—studems T
- ahkc (p:8). : :

- What followed was a systematic and compreheénsive general education

‘study that affected-almost every-area of the college - The study reassertéd the

colleges mission, addressed a broad spectrum of philosophical and practical

“issues relative to community colleges and general education; and then pro-

ceeded to lay out a new definition and rationale for general education. 1t also
articulated specific goals for the program and generated a new curricular strue-
ture and course content.

Definition, Rationale, and Goals. The colleges definition of general
education reflected not only a respect for the liberal traditions of general edu-
cation but the emerging understanding of the role of community colleges in
American education: general education at Miami-Dade Community College is
that aspect of the colleges instructional program which has as its fundamental
purpose the development and integration of every student’s know®ledge, skills,
attitudes, and experniences sa that the student can engage etfectively in a life-
long process of inquiry and decision making. Most telling, however, in the
articulation of the new program was a series of value statements. As the study’s
authors so aptly put it, “The question “Why have 1? is directly related to
another question, ‘What is its worth? "(Lukennl! and McCabe, 1975, p.5). The
highest values were placed on the integration of knowledge drawn from mul-

tiple- sources-leading to effective decision making and practical behavior.in.

daily life. A commitment to the process of self-actualization and a lifetime of

learning were jomned with an appreciation for the breadth and dépth of ideas

and the growth of socicty and its institutions. Clearfy, Miami-Dade determined
that its program ol general education would be, above all, relevant. The edify-
ing value of learning was even superseded by the need o be a learner, 10
actively connect learning to living lile in a conscious fashion, Developing the
character and the capacities to direct the course of one’s own life were practi-
cal achicvements that hugher education could and should foster.
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The general education program delineated a set of broad goals that served
as guidelines for the curricular development of the program. The goals were
divided into six areas: fundamental skills, the individual, the individuals goals
for the future, the individual's relationships with other persons and groups,
society and the individual, and natural phenomena and the individual. The
structure of the program is illustrated in Figure 5.1.

The basic skills courses are required of students whose assessment results
indicate a developmental need. All students must complete the five core courses,
and AA students are required also to complete the distribution.requirement.
Students pursuing the Associate in Science degree in one of the occupational
or-allied health programis,-or the Associate in General Studies, are only required - -
to complete the core. They are afforded a broader range of course choices in
order to clanfy their career plans. :

The Core Courses and Dlsmbunon Groups Thc ﬁ\'e core Courses sit

~ and acadumc dev clopmun Thu.x, courses were not dCblt_,ncd mcul) 0 intro- .
~duce the disciphnes; rather, the primary aim of the core courses was, and

remarns, to assist students in achieving the goals of the general education pro-

gram. The ¢ore courses are taken early in a students program and provide tiec:

_ cssary and valuable input even for those students who de not complete degrees

" or “stop out” for a period of time. However, students are not required to com-

plete the core prior to taking other courses, and. in fact, they are encouraged

to mix distribution group courses with core courses.

To complete the twenty-one credit distribution group requirement, stu-
dents must take at least one course from cach distribution group, including the
one_required course at the distribution level, English composition They can opt
out of a second distribution requirement in Lomposmon by achieving good per-
formance in the core and first distribution composition courses. The courses in
the distribution groups were designed to further fulfill the goals of the general
education program and introduce students to the principles and basic methods
m these areas. The number of courses 1 the distribution groups is relatively
small, directing students to courses that are more general in approach.

Figure 5.1. General Education Requirements for an Associate in Arts

Basic Slu”s

Math Competencey l\e.uilm, ad W ulm;, Lman lcnu
tRequited for Graduanont . (Required far Core Communicanons ¢ “ourse)-

Genent] Pducanon Core — 13 Credas

CONMUNIGRIonNs Humamities ok FFivironment Natal Frivuonment Indmadual

Distrtbunon Groups — 21 Credus

oMM A0S Humaities Socul Saences Natural sewenees Physwcal Fducanon

o1
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Program Assessment and the CLAST. For the past decade, Florida’s
community college students, as well as all state university students complet-
ing their second year, have been required to take the College Level Academic
Skills Test (CLAST). The exam has been’a sonurce of controversy and frustra-
tion statewide. Many educators, at Miami-Dadc and throughout the state, have
long considered the test a gatekeeper with particularly adverse effects on
minority students. The competencies have been seriously questioned, and it is
widely believed that the test tails as a gauge of the effectiveness of the general
education program. In fact, the primary criticisms center on the additional
course work required to prepare for the CLAST competencies and the richness

T
T

rcviewing the CLAST and us effect on students.

The Wolfson Campus o ' )

VO PR . ——— ———— - [———

b - The genelal eduLauon stud) and sub:equem unplamgmauon broughL a umhed
L. philosophy and structure to general education collegewide. Each of Miami-
- - _ . Dades five campuses, however, was encouraged to address the needs of its par-

ticular student body, highlighting content and developing pedagogy that would
- - [ulfill the gencral education goals. At the Wolfson Campus, a number of prin-
L cipal themes have emerged, some already articulated in the general.education
1 rationale and others particular 1o our constituency and expertise. Specific

tive technology, multicultural awareness and global thinking, individualized

and interdisciplinary learning, and thinking-skills development have all con-
"~ ... tributed to the unique dmrauel of the general education program at the Wolf-
son Campus.

EDGE: Environmental Dimensions in General Education. Thc Wolf--
son Campus Environmental Center and Environmental Ethics Institute have
combined, since 1976, o offer a wide range of credit and noncredit courses to
South Fleridians. In 1990, faculty from the institute took up the investigation
of “earth literacy,” a term coined by the historic Club of Rome in No Limits to
Learning (Botkin, 1979). In this volume, the authors sought to broaden the
scope of knowledge 1o include “carth literacy.” a deeper understanding of the
planet and our relationship to it.

Environmental Dumensions for General Education (EDGE) was born from

. Tthis appreciation of the nieed for carth literacy EDGE seeks to integrate within——

-~ .. the general education program an appreciation of the human-earth relation-
- ...ship. By generating in students an awareness of that relationship and a practi-
‘ cal concern for environmental issues, we also are providing an important
context for critical thinking and intelligent decision making, important values
ot the general education program.

EDGE began with seven faculty inembers from throughout the curriculum
meceting for lunch on a weekly basis for one semester with faculty from the
Environimental Ethics Institute. Once they gained a working understanding of

of advanced course offerings that is lost- At present; & statewide committee is- - - .« .
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earth literacy, the faculty in attendance began developing resources suitable 10
their disciplines. The aim was to create modules that would fit seamlessly into
existing core and distribution courses, providing context for the general edu-
cation goals, as well as introducing an enriched environmental awareness.

core course offered fifteen hierary selections—poems, essays, and a short story,

challenging environmental issues they articulate. Describing the works as stim-
ulating “self-reflective” and “earth-reflective™ thought. the module’s creator
included author biographies and discussion and essay questions. The second

mental bibliographies ol American literature as seen through an environmen-
tal/earth literate perspective. The bibliography chronicles an American literary
tradition concerned with the relationship of men and women o the land. The

- Hemingway. Frost, and-Steinbeck ensure a literate and thoughtful elevation of
our environmental concerns. '

Miami, highlighting the environmental paradise that was Miami as recently as
100 years ago and the degradation of this environment that accompanied the
city’s development. Via supplemental readings. a wealth of historical and envi-
ronmental data, pretour exercises, and a posttour follow-up, students are
encouraged to assess their personal “sense of place,” exploring the notions of

“and Miami history courses.

Humunitics. The title of the humanities medule, A Re-enchantment with
the Natural World Through Art,” (Goulieb-Roberts, 1990) has pointed our stu-
dents toward an invaluable reordering of perspective, on both the environment
and their own perceptual capacuy. Utilizing progressive public art as an evoca-
tive setting, the module strikes at our "adult” tendency to separate or detach
from the phenomena that surround us. By reinvesting in their own direct expe-
rience, through art. students are addressing an attitude that 1s, as the module’s
creator states, “tragically manilest in our abuse of the environment™ (p. 2). Uti-
lizing preparatory materials, lecture and slides, and a tour of an example of

what they feel and to develop and trust their intuition, all essential qualities in
valuing the environment.

Equally creative and effective modules have been created for the socal sci-
cnee and natural environment core courses. a mathematies distnibution group
offening, and for English as a Second Language.

Applying Multimedia in General Education Curriculum. For the past
three years members of the Wolfson Campus faculty have invested untold

93 :

Communications. A two-part teaching module for the English composition

as well as selected audiotapes—all exemplary for their literary quality and the
~ section, intended for any American literature course, presents four supple-~
~names.of Thoreau. Hawthorne. Melville, Whitman, Twain.-and later Faulkner, -
The Social Environment. Students in this core course benefited from the - . .-

“efforts of a member of our social science faculty who is regarded as one of
_-Florida’s premier-historians. He designed a guided walking tour-ol downtown-.

- neighborhood, communuty, tradition. and home in the context of the physical -~
region they inhabit. This module has also been effectively used in U.S., Florida,

public art. this module-assists students to connect their senseryexperience to

'
1
l




MIAMI-DADE COMMUNITY COLLEGE 49

hours in the development of multimedia applications for the classroom. With
the help of grants from the National Endowment for the Humanities and uti-
lizing the emergent CD-ROM technology, they have combined text, audio,
slides, and video segments into the production of nineteen laser discs for use
: throughout the curriculum. These interactive modules include an examination
; of four major ethnic groups in Miami via their religion. music, and history; the
presentation of various works of art with a range of critical statlements, chal-
lenging students’ thinking and writing skills; a visit to the theaters of Greece,
Rome, England. France, and the United States. exploring historical examples
and modern playwrights; and an exposition of certain philosophical and eth-
Lo . ical approaches to the study of our natural environment. ]
- ' These topics and a host of others are brought to mulumedia life. provid-
_ing a teaching tool that we could not have imagined when the original general
~ education reforms were instituted. Through mulUmedm creations, we are
) addressmg an ever more dommam vlsual leammg style in our studems We ‘

to-one that is image based and image conscious. The followmg exampm of
classroom-based multimedia has provnded successful learning expcriences for

-~ “students whe are often unaccustomed or uncomfortable witk the tradiional

dcademlc culture that appeals to a more auditory/conceptual learning style.

cal nation of ECOVERDE provides the context for an extraordinary interdisci-
plinary, critical-thinking and decision-making exercise. Students are presented
with striking tepographical, social. and cultural graphics combined with a data
base of existing natural resources, demographics, ethnic composition, histor-
ical background, and political conditions. Students develop the counury’s eco-
nomic, social, and political life, choosing from among 1iumerous options and
dealing with the ramifications of their decisions. The exetcise, which can be -
spread over numerous class.mectings, allows for both individual and group
skills development. The module encourages thinking-skills competency s well
as several of the specific conceptual and content requirements from the vari-
ous core courses. ECOVERDE has been used in the numanities and social and
natural environiment core courses, as well as in additional elective offerings.

Multicultural Awareness and Global Thinking. \e cannot help but be
aware of the variation in culture and cthnicity that has converged on the Woll-
son Campus. The campus and the community exist as a natural laboratory tor
- -—exploring the impact of diverse, culturally rooicd understandings-on the canon
of the general education curniculum. We needed, however, to supplement our
natural atnmsphm with a structure that would ensure that cultural perspec-
tives were aired and allowed 1o influence the discuséion. Again, we have
adupted a modularinfusion approach, designed to integrate with the estab-
hshed course content.

The goals of internationahzing the curriculum have a famihar ning: o
provide students with a competitive advantage in the economic marketplace
by acquiring torcign language skills, geographic knowledyge, and cultural

54
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understanding; to demonstrate the diversity of the worlds culturés, their com-
parative development and translormation; and to transcend ethnocentric atti-
tudes—to see beyond the “I and mine” mentality to the importance of
communicating effectiv ely with others.
Folktales und Their Role in the Development of Cultures and Individuals. This
generic module has proved applicable in no fewer than four of the core
courses. The module explores various versions of a single folktale in cultures
around the world. Students are introduced to the fables archetypes and adult
themes and asked to explore their own experience. Not only are they able to
appreciate the universality of certain elements, but they can alse discover new
-understandings-particular only to other cultures and times. Language-and lit- -~
erature also take on a new dimension. displaying the power to communicate
~+- - the beliefs and dreams of a nation’s people. : -
T The Individual in Transition. This module, for the psychology core course of
L.~ .- the same name. asks students 1o articulate their personal experience relative to . - -
SN 'de'LlLUlal psy choloqu.al phenomena. Alternate perceptions of consciousness,
" healing, personality formation, and psychopathology, as well as a reassessment
of major schools of psychological thought are consmlcred in the context of the
- students” multinatorial experience. The effect is to display the universal nature -
f.. . ofthe most basic of emoticnal and psychologjcal experiences and to underscore
7 cultural impact n these phendmena. Each persons approach to his or het life,
to problem-solving strategies, as well as to notions of “normal” and “abnormal”
are scen in a new light. Using the established knowledge base and addressing
the course competencies, the module ofters the students a new dimension of
expericnce, broadening the impact of the general education curriculum.
- . Additional modules have been developed for the core courses in com-
- munications, addressing competencies in mechanical and grammatical skills
and library research. These modules use readings and written work pertain- -
ing to the themie of the global village and the social environment, as well as
systematic analysis of a foreign culture to develop competencies in commu-
mications. Modules have also been developed for several of the distribution
courses.
Life Lab and Open College: Cultivating Individual Responsibility.
In Amertca’s new cducational reality, the myth of the cighteen-year-old enrolled
at State U, graduating four years later, and moving on to professional tife or
graduate study has quietly been dispetled. Behind the public perception are
—six millionadultsenrolled m communiy college credit courses, two-thirds of ==
them attending on a part-time basis, and all sccking degrees and certificates. . - - - .=
. Their average age is twenty-nine, and their educational lives reflect the coms-.
3 plexity of their adult vears and the times in which they live They “stop out”
for a range of compelling reasons and return to school renewed., not once, but
often two and three times before they achieve thew degrees. Life Lab and Open
College are Wollsons attempt to provide academic offerings lor students will-
3 ing to apply their maturity to an independent studies program. In both pro-
grams, on-camptis class time s exchanged for mentor-student adwvisories,
independent research, and relevant pracicum activities.
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Life Lab offers four of the five core courses and five additional distribution-
level courses, as well as sot.ae fifty elective offerings in an altered format. The
core course in English composition is a prerequisite to ensure the necessary
reading and writing skills. With diminished class time, both Life Lab and Open
College require a great deal more written product to confirm mastery of the
subject matter and competencies. In fact, Life Lab is primarily a competency-
and contract-hased program. The student contracts for a particular grade—A,
B. or C—and then designs and completes a study plan to meet the agreed
upon requirements. [ncluded in the plan are projected writings (a minimum
of three thousand written words per course) and practicum or volunteer

involvement. Students are also requimd to attend a weekly peer group.meet- - - -

ing with a faculty facifitator to share and discuss their progress.
Open College also relies on the adviser-student relationship with little for-.
mal-class time. The program isless practicum oriented, relying more heavily

--ability-to-think systematically, catically, and creatively in 1dentifying problems.
~analyzing alternate solutions, and making decisions, as indicated in the gen-

. eral education goals, is plumbed through competency-re aled cllscuss:on ques-

" tions and essay examinations at regular intervals, -

- - Thinking-Skills Development. In addition to basic skills deficiencies,
“many of our students arrive with a conspicuous lack of development in the
realm of thinking skills. Poor reading and writing skills have undentably
affected thinking habits, and the complex of dehcmnucs presents a major
teaching and leafning challenge. Regardless, the mandate of the general edu-
cation program is clear; we have proceeded to teach thinking even as basic
skills are being mastered. . ,

~In fact many of the tools and rmethods dev elopcd b) our faLull) for the

“general education core and distribution offerings have been ditectly applica-
ble in ESL courses and basic skills. Most are geared to particular disciplines
and subjects. while others are more gencric and apply throughout the cur-
riculum. In addition, in cach of the past four years, the Wolfson Campus, now
i partnership with Dade County Public Schools, has sponsored the National
Conlerence on Instructional Applications of Critical Thinking, showcasing not
only our own laculty’s efforts but the work of seventy 1o eighty teachers trom
across the country.

Through aur own Teaching and Learning Resource Center we have circu-

* Tated the models developéd by Facalty members o titenrcolleagues throughout - -
. the campus and college. We have seen the introduction of thinking-skills meth-

-ods.in every core course and many of the distribution courses. Our faculty bave
developed teaching tools uuhzing drama, poctry, and storytelling; developed
methods that specifically tie together writng and thinking; assisted students
with the development of memory and note-taking strategies; taught improved
thinking and decision making 1o the context of developmental mathematics:
developed nteractive, muitimedia programs of their own, and much more.
These faculty members have seen our students’ developmental predicament not
as an impediment but as fertile ground for teaching thinking skills.
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To emphasize thinking-skills competency throughout the curriculum
requires an environment that fosters such skills on an everyday basis, not only
in the classroom but throughout the institwtion. The new Wolfson Campus
Thinking Skills Institute will provide a forum for development efforts in meth-
ods, interdisciplinary programs, and assessment. The nucleus of faculty who
have been able to formalize and share the tools and methods that they use in

the classroom serve as lcadcr: in developing a campuswide ethic on critical
thinking.

Final Thoughts

Both the mission of the community college and the goals of general education 7
remain quite simple. [n a phrase u nught read, "Educate all the people who are
- willing with all the knowledge and skills required for a lifetime of learning.” - -
Obviously, simple does not imply casy: In spite of the promuse of the programs ’
- -described here.we know there are. major-challenges that-remain unfulfilled.——
Alas, for all of the intelligence and- wisdom embodied 1n our_institutions, -
higher education is not a patient realm; yet that is the essential requirement of
e - - this endeavor. The fundamental traditions of liberal arts education remain . . ..-.0
- valid, yet they are continually being stretched and challenged by a culture and
~-society that is diversifying and redefining itself in exponential leaps. R
The truth is that all the profound changes in the universe will not 51gn|l-
icantly alter the nature of human learning, and it is to that nature that our
learning institutions must hear allegiance. Indeed, we will continue to teach
our students to read and write and add numbers and to appreciate the full
range of human enterprise. Vision, intelligence, and creativity will be required
ORn our part, not to mention a good deal of patience. - - - -
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L General education reform in Minnesota’s community colleges
- began with a statewide agenda for improving student transfer.
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General education reform in Minnesotas community colleges is a “story within
0 astory.” Auits center, the story is about faculty redesign of general education -
: at each of the twenty-one campuses across the state. But general education
reform began with a collaboration extending across the four higher education
systgms, involving community college faculty and their colleagues from seven
state universities, four campuses of the University of Minnesota, and thirty-five
technical college campuses. Getting a sense of the whole story is important to
understanding how and why statewide reform is becoming a reality. This chap-

- ter will provide: (1} a brief introduction to-the colleges that make-up Min-
nesota’s statewide Community College System, (2) an overview of the forces
behind reform and the collaborative agenda that defined it, (3) an introduc-
tion to the Minnesota Transler Curriculum (MNTC), (4) a review of the MNTC

implementation at the community colleges, and (5) an assessment of the chal-
lenges remaining.

The Community Colleges of Minnesota

,,,,,

how far you want to go. Potential students reading the opening sentence in the

“system’s “viewbook" would find supporting cvidence i an experienced faculty,

"~ anetwork of good transfer relationships. state support that covers about two--- -~~~
thirds of tuition costs, and geographic accessibility. No matter where one lives
in Minnesota—the northern woods, the southern plains, the lake country, or
the growing metropolitan area around Minneapolis and St. Paul-—there is a
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community college nearby. Most are, by national standards, relatively small

institutions.

- The stated mission of Minnesota’s community colleges is comprehensive,

, but because the state also supports a network of two-vear technical colleges,

2 the community colleges are, in practice, somewhat more liberal arts and trans-

. fer oriented than comparable colleges in some other states. That will change
with a three-way merger of higher education systems in 1995. A number of
community colleges and technical colleges located in the same communities
are already planning to become single institutions. Most already have a base of
shared Associate in Applied Science (AAS) programs where communuy col-
leges provide the liberal arts.or general education courses and the technical
cotleges the occupational courses. Beginning in 1995, liberal arts courses in al!

- AAS pregrams will be scelected from the Minnesota Transfer Curricuium
_described later in this chapter.

For now. the nineteen colleges and wwe college centers form a smu.\\\dc

system. with a central office m St Paul that provides fiscal, computer, and per-

soninel services to all. The chancellors stalf provides leadership and coordina-
~tion in academic affairs. student services, f’lLUll) developnient, legislative
~ relations, facilities planning, and rescarch. [t is a system in which many rela-
___tionships cross college houndaries Faculty and aclnnmsnalors meet se pamlel)
 and together in facultv-fed (and achninistrator- 5upporlcd) inauves, including =~
writing across the curriculum. computing across the curnculum, or projects on
critical thinking and classroom research that are all part of the systemwide Cen-
ter of Teaching and Learning. Task forces and work groups address assessment
of student learning in developmental education, write policies on student
_progress, and, more recently, support reform of general education.

i summary, therc is a veceptivity within the community college system
to ¢ollaboration that addresses issues of teaching and learning, as mll as an
expectation of working across college boundaries to address common prob-
lems. Very carly in our general education reforim efforts it became clear that all
of these ongoing activities built the critical base of faculty suppon and leader-
ship that is so essential to reform.

The Forces. Behind Reform: Agenda

Everyone working in education knows that good ideas for reform are every-
“wherte. yet few-of these good-ideas-arc-ever-developed sulfictently 1o become--- -
part of the institution. Why is it that a project as large as the Minnesota Trans-
~fer Curniculum has come this far and is still moving forward? A short list of
clements that made a difference in getting started would have 1o include tead-
ershup. a- -igned responsibility. clear goals to be achieved. and umuing.

Leadership. By 1990, budgets for lngher education were not keeping pace
with enrollment growth. Chiel acadenie oflicers in Minnesotas four public col-
lege and university sysiems wanted to know how other institutions were cop-
ing with growing numbers of students and proportonately fewer dotlars. A
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jomnt meeting in August of 1990 produced a long list of shared concerns,
including two priorities: student transler and the quality and coherence of gen-
cral or liberal education. Briefly, chiel academic officers felt that Minnesota
needed to move beyond the “nuts and bolis™ approach to student transfer
reflected in agreements of the 1980s. They saw growing numbers of students
taking general education courses from two or more institutions, each with its
own notion of what general education should be. Students who were merely
meeting distribution requirements most likely viewed their general education
courses as separate, unrelatecd experiences. The “chicfs” recognized that faculty
were the key to improving student mobility and to reforming general or hib-
. eral educauon. Faculty collaboration on these two issues, they believed, would
help to build trust and mutual respect among institutions that were educating
many of the same students

Asstened responsinlity. 1f faculty Lollahomtmn was to be successful, some-
oue needed to setand keep te an agenda, preferably someone perceived asa

neutral party, Responsibility for managing the process of collaboration was: .

assigned 1o an office of Intersystem Collaborationi: Itz work included thp
_ hudmo faculty development of the Minnesota Transfer Curricutum, w riting
~its competenciesand redralts, staffing the articulation councils, managing a -
_statewide transter logistics committee and a network of transfer speciahsts. run-
© tunig workshops, wnting a newsletter and docunvents, and serving as staff o -
the chief academic officers.

Cleur godals. Student transfer worked as the mechanism for-addressing
other issues, providing external pressure lor good changes. The collaboration
agenda had goals that were narrowly Imuqed and realizable. Two indispens-
able principles formed the foundation of this approach: (1) colleges and uni-
versities would accept responsibility for making transfer of credit simpler and
more predictable, and (2) all students, transfer-and nontransier alike, would -
receive comparable treatment. The transfer agenda had four parts:

L. The Minnesota Transfer Standards would define clear transler pathways and
common procedures for transter at all campusces.

2. Articulation Councils would build an ongoing faculty communication struc-

ture to focus on curriculum and buwld trust among faculty.

Data would be more systematically collecied to develop a full picture of

student mobility and performance.

- ==+ - The Minnesota Transfer-Cur nculum.-a competency-based approach-to-gen——-

_eral education, \\ould be the centerpiece, the major effort

ot

Tinmy, Some pood ideas fail because they do not match iliSlilLliluh;ﬂ con-
cerns of the moment. Transter became o “hot™ 1ssue in 1991 when the state leg-
islature 1ssued a mandate o all systems to solve specific transler problems. The
second priomty, reform of general education, already had some support from
public colleges and universities. A committee had begun work on a new lib-
eral education program at the Lnuversity of Minnesota, Twin Ciies Campus.
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i Several state universities and community colleges were working on their gen-
eral education programs or writing student competencies. These internal efforts
= would be supported by the pressure of an external agenda The stage was set
for timely reform.

The Minnesota Transfer Curriculum

Minnesota’s version of a redesigned general education curriculum began by

defining the Minnesota Transfer Curriculum.

Principles and Design. By fall of 1995, each community college in Min-

s ... nesota will offer its version of a redesigned general education curriculum, four
SN " years after the first summer workshop when faculty from public colleges-and
— ... .universities met 1o begin definition of the Minnesota Transfer Curriculum. Two
- _ conditions had been agreed to by chief academic officers before that first work-
B shop {11 the general education curriculum would be competency based, that

o s, it would identify the student fearming o “be expected from gencral or liberal

T ~ education, and (2) faculty in collaboranon across systems would define the -

E,, ~ common goals and competencies to be achieved. while reserving the actual -
F--o- - design-of curriculum—the means to achieve the competencies—to faculty at-~ 77"
¢ each campus. Faculty at the first of sev eral uorkshops de\ eloped gu1delmes of

o= - theirown; mcludmg - R -

3

g 1. The expectation of equivalent learning in comparable courses or programs

] at all institutions

2. Faculty certification of its students’ satisfactory completion of its transfer

curriculum

. 3. Completion of an institutions transfer curriculum (or an Associate in Arts.

"~ .degree) to satisfy the lower-division g beneral education: requnrements atany -
- ‘publie university- »

The first transfer curniculum, distributed to all campuses in the fall of
1991, consisted of an introduction, guidelines. and ten areas of emphasis, each
with a general statement of goals. Student competencies were written later by
faculiy groups meeting in each of the ten areas of emphasis to add some flesh
to the bones of a general education curriculum.

In 1992, nearly two hundred faculty representing four systems and more
- - - .--than-fifty colleges and universities met for two days to review-and critique the
draft of the Minnesota Transfer Curriculum. The many pages of comments and
_discussion summaries were subsequently forwarded o a redraft committee. ~ 7 -
~ Faculty, supporting the notion of a competency-based curriculum, asked that ~ ™

no particular distribution of credits be specified. A sixty quarter credit mini-
muim woutld be the sole relerence to credits. Twvo redrafts laier—in January of
1993 and 1994—a final version incorporating most of the recommendations
of faculty from all four systems was accepted by the chief academic officers for
implementation on all campuses.
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Rationale. The Minnesota Transfer Curriculum is a response to the ques-
tion, “What should a liberally educated person in our time know and be able
to do?” It recognizes that although competence in writing, in critical thinking,
and in modes of inquiry are essential, the educated person also needs content
and an awareness of values to think clearly about and solve problems. This
particular view of general education stretches but does not sever ties with tra-
dition. It maintains traditional discipline areas, such as the natural sciences or
the humanities and fine arts, while adding an emphasis on process that engages
students in the structure and ways of thinking unique to each discipline.

Competencies encourage students to use the methods of a discipline and

* to become participanis-in learning. Beyond the knowledge and skill areas; four -~ - =

themes—human diversity, global perspective, ethical and civic responsibility.

and -people and the environment—bring world issues to the classroom, help-

ing students understand that problem solving in today’s world is an interdis--

- . ciplinary.challenge. Competencies in the four theme areas require studentsto . - =
- - apply-their knowledge as-well as to examine their own beliefs. Faculty are chal- -
lenged to embed critical thinking in courses across the curriculum.

. All competencies will be achieved at an academic level appropriate to
 lower-division general education. The ten areas of emphasis are summarized
-in Table 6.1..In addition to these competencies, students will be expected to
‘use computers, libraries, and other appropriate technology and information
resources. Institutions should assure integration of these skills in courses
throughout the general education curriculum.

Cumcular and Instructlonal Formats

Once the systemwide goals and Lompetencms were specmed cach c1mpus was
allowed to develop 1ts own curriculum design for meeting them. The options
for curriculum design are as far-reaching as faculty imagination, but to focus
discussion on communily college campuses, a small faculty group designed
three different curricular models that illustrated the range of possibilitics. First
is the Traditional Model with separate, discrete courses that address competen-
¢les in ong, or at most two, of the ten goal areas. This model would most likely
offer a course in “cnitical thinking™ or a course on “human diversity™ rather than
embedding the competencies in, for example, sociology or literature courses.
C()”Lﬁ% using this model would most hkely specity a credit distribution

e second. called the Nontraditional " Modél, 'would ¢luster ¢ourses

~around common themes and issues-or pair them, perhaps linking an intel-
- lectual skills course with.a content course. Students might register concur-

rently for a biology and political science course ointly addressing, “Ethics and
the Environment,” The advantages of a learning comuunity could be reahized
through faculty collaboration and the time students and faculty would spend
together.

The third curncular model for general education was dubbed the Utopian,
because the proposed changes in structure and in interdisciplinary teaching
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are the most far-reaching. This medel would embed intellectual skills and
themes into each of four traditional knowledge areas in a two- or three-quarter
course. For example critical thinking, communication, and the four thernes
of the transfer curriculum would be addressed as appropriate in extended
courses in the four traditional discipline groupings of natural sciences, history

and the behavioial sciences, the fine arts and humanities, and mathematics/
logical systems.

Planning for Implementation

Faculty interest in teaching and learning, nourished by a history of collabo- - ---- - 24
ration across college lines, has made systemwide general education reform
“possible. Both faculty leaders and administrators: have-rallicd o support - - -
changes.
i -~ —_ Faculty Support. .Faculty leaders involved at_the outset have stayed - - ..i
C involved. The president of the statewide Minnesota Community College Fac-
ulty Association has been an effecuve advocate for innovation in teaching,
.~ . auention to student learning. and, now, for the reform of general education.
" Another strang voice has been that of a faculty member present at the first dis-
~cussion of a transfer curriculum. He summed up the leeling of others, too. S
when he said. "If this were jusi about transfer, my interest would have waned; oo
hut its really about general educauon reform, and that energizes me.” He and
the vice chancellor visited all campuses for dialogues with faculty about gen-
eral education and the transfer curniculum. He also chairs the systemwide Task
Force on General Education and continues to provide counsel 1o campus com-
mittces working on implementation. Other *facuity champtons™ are effectively
working on their college curriculum committees, on articulation councils, or
as leaders in their departments. -
Budget for Implementation. A budget request assembled by a small
working committee of faculty, academic adninstrators, and project leaders
from the Center for Teaching and Learning was approved by college presidents
and by the goverming board. New activities to be funded included support for
campus cfforts to reform general education. In the year before the fall 1993
implementation, the following activities were planned: (1) A small faculty
resource team in each of the curriculum arcas will provide leadership to show-
case “best general education practices,” to develop maodels of outcomes for stu-
. dentlearning and/or assessnient strategies, aad to plan workshops for faculty, = -

== . (2) One statewide conference with teams from all campuses will look at -

~— . options for curriculum design..(3) Small grants will be asvarded to faculty to |
carry out innovative general education projects such as pilots of interdiscipli-
nary teaching or paired courses. (4) Special workshops will address at least two
ol the four theme areas. Al faculty development leaders are networking to he
certain that all activities provide more opportuniues for general education
reform. Al the campus level, two representative colleges illustrate the strue-
tural and substanuve wssues of implementation.
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General Education Reform in a Large College. Reform began at this
college in the Minneapolis-St. Paul metropolitan area in spring of 1993 with a
multimedia presentation for all by a core of faculty involved in development of
the transfer curricutum. In the presentation, faculty and administrators being
interviewed about the MNTC were asked difficult questions about academic
freedom and college autonomy. After viewing the preseniation, faculty divided
mto discipline groups for discussions focused on issues they identified.

On this campus, reform has been led by a subcommittee of the college’s
curriculum committee. Their first decision was to use a zero-based approach
to curriculum; that is, ali general education courses would need to be formally

might offer to the new general education curriculum. By spring 1994, the task
force had reviewed a number of course proposals and prepared a draft grid, or

_ matrix, of how course proposals addressed the student competencies. Results
. were reviewed by a collegewide forum in the fall of 1994. It is an inductive

1pproach to.curriculum whereby course proposals lead to fac.ult) decisions
“about the overall design of the curriculum.

The benefits of campus conversation range beyond creation of a new cur-

riculum. Faculty say that curriculum discussions have been the best ever held

__at their college. They have talked about the nature of their disciplines and their_ _
“'reijevarice to themes of the MNTC. New pedagogy and possibilities for assess-

ment are common topics in faculty discussions on campus. Recently, the entire
staff development committee attended a national conference on teaching and
learning. Within the next few months this college’ general education curricu-
lum will take shape for the fall of 1995, a shape already referred to by some as
the best possible first step. They add that the focus on student learning estab-

- lishes the right direction for-the future.

General Education Reform in 2 Small College. According 1o one long-
time faculty member, this small-town coltege had done general education
reform before but always one discipline at a time. For this revision of the whole
curriculum, coilege faculty decided at the outset that no courses would be “in™,
all would have to earn a place in the new curriculum. In planning the new cur-
riculum, faculty hatc been led by an ad hoc group {all of whom are members
of the college curriculum comniitiee) that mceets weekly. All faculty were
invited to well-attended conversations on general education scheduled in the
alternoons from 3:00 10 5:00.

The commuttee goal in the-fin it year was to establish a renrative framework ——-

for general education. Although their choice far that framework was the Tra-

~ ditional Model discussed earlier, fot the first time they will be offering courses, _

that address the competencies in the four theme arcas of the MNTC. This is a
significant step forward to a broader expenence tor students.

Challenges Remaining

The truc test of this reform will he whether improvements in currieulum and
student learning take hold and continue.
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Continuing the Evolution: Faculty and academic administrators will
continue to devise strategics and procure budgets to encourage, support, and
reward an evolutionary curriculum. Of the list of issues still to be addressed,
the first one is assessment of student learning. Once the question, What is the
point of general education? has been answered, faculty need to know that stu-
dents are “getting the point.” Because “how" we teach is largely “what™ we
teach, students who are to become questioners and investigators need many
opportunities to apply new skills of intellectual inquiry. New structures, such
as freshman seminars or learning communities. would further the goals of this
general education reform.

. Surviving in a Changing Environment. On July 1, 1995, three Min-
nesota higher education systems—the community colleges, state universities,
and technical colleges—Dbecame one new entity, the Minnesota State Colleges

~_and Universities. While new leadership supports the Minnesota Transfer Cur-

riculum and its goals, pressing issues of merger and some campus consolida-

tions will compete for faculty and administrators” attention. Some present”

“Jeaders will move into the new merged system. Their support for-faculty devel-
opment and innovation will be essential for ongoing success. New questions
“will emerge as technical college programs seek transfer recognition and as a -

_ faculty oversight committee begins its work to monitor general eduaauon .

“under the umbrella of student transfer.

Conclusion

The MNTC has proved to be a more effective approach to general educauon
than its framers might have realized. It encourages and supports a wide range
of responses, allowing for differing visions of general education content and
structure. It is possible to ifnplement cautiously, experimenting with new
approaches and teaching methods. Yet the themes and their demands for
interdisciplinary problem solving pull faculty toward innovation. Iis focus on
student learning demands connections that break down barriers, whether they
be barriers of structure, meffective teaching, or inappropriate content. As a
design for continuing improvement, the MNTC has a good chance of making

a difference for students n the technical and community colleges in Minnesota.,

NANCY ReGsTER WaNGEN is the system director for program colluboration for Min-
nesotd State Colleges and Universitics and worked doscly with faculty to develop the
transfer curriculum.




The authors address the institutional context, gouls, philosophy:.
external constraints, and ussessment implications of the gereral
education program at Picdmont Virginia Commumity College.
They offer four pieces of advice for institutions beginning their
work in general education—namely. ownership, wrf, larger
external connections, und currvicular restructuring.

The Piedmont Virginia
Commumty College Experlence
n'General Education " — T 777

Deﬁbgi‘ah MDIC roce. Dmld R. Perkins .

7 Withoult question, Piedment Virginia Community Colleges (PVCC) géneral
education program is the singularly most defining aspect of 1ts existence as a
comprehensive community college. Indeed. the program reflects both the col-
leges academic standards and the uniquencss of its service region. This chap-
ter describes the PVCC experience in genceral education by (1) placing the-
general education program within an institutional context, (2) identifying pro-
~grammatic goals and the philosophical impetus for their dev elopment, (3) pro-
“viding an analysis of pertinent state initiatves and mandates. (4) outlining the
assessment tmplu ations of the program, and (3 offering usctul advice to insti-
tutions beginning their work in general education.

Institutional Context

Picdmont Virginia Community College is part of the Commonwealth of Viur-
ginias comprehensive community college system. which was founded in 1960
and consists of twenty-three colleges strategically situated across the state. Mid-
size by systeny standards: the colle ge-opened its doors in September 19724t
served 6,953 different eredie students in 1993-94, with an annualized FIE of
© 1,965 and a fall 1993 headeount of 4,369,
Statistical Profile. Since 198889, the callege has experienced an 11
pereent increase m enroliment. Enrollment 15 expecied to level off unul
[996-97, when an unusually high pereentage ol high school graduates 1s pro-
jected o commence in-state postsecondary study. Recent shilts in state public

NEA DR 11N TR GOV CotTTues i 920 S nier 198 6 finsed Bass Culibishers Gf
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policy suggest that Virginia community colleges will play a major role in
- responding to the enrollment demand.
A present, PVCC oflers twenty-five associate degree and ten certificate pro-
grams. Of the associate degree programs, eleven are in the university-parallel/
college transfer area with the remaining fourteen in the occupational/technical
area. The Associate in Arts (AA) and Associate in Science (AS) are awarded to
those students intending 10 transfer into four-year haccalaureate programs.
The Asseciate in Applied Science (AAS). Certificate (O, and Career Studies
Certificate (CSC) are awarded to students preparing for specific oce upanonal/
technical occupations.
s oo In 1993-94 the college’s student body was 63 percent women, 82 per- - .- - -
cent part time, and 15 percent mnority: African Americans made up 12 percent
- of the student body. The average age of the students was thirty-one. though  ~ -7
- nineteen was the most frequent age. Approximately 11 percent required some
e .~ form of developmental course work. Thirty-five percent of all studentswere_ -
« v . cnrolled in courses designed to transfer, and 75 percent of those students who.
- officially matriculated into a degree program were enrolled in transfer courses.
- InMay 1994, the college awarded 259 degrees and certificates, 53 percent of
- which were in the AA and AS areas: In response Lo specific training needs for
_ area business and industry, the college served 2,409 employees with special-
“ized, tailormade credit and noncredit course offerings. Indeed, i the most fun- = 7
‘damental ways, the college is typical of a comprehensive community college.
Relationship with the University of Virginia. In other ways, however,
PVCC is atypical of community colleges. [ts uniqueness emanates from the ser-
vice area itself and its relationship with the University of Virginia. The college
is lacated in a university town, nestled between Thomas Jeflerson’s home of
Monticello and the University of Virginia. With the exception of some light
industry, the areas economic development is driven by small-to-medium-size
businesses. The university is the areas largest employer. Paradoxcally, the col- -~
leges service arca can best be described as a community of extremes—with
incredible wealth on the one hand and incredible poverty on the other.
The presence of the University of Virginia, especially, has had an impact
upon the college’s culture. Obviously, it both creates a segment of the com-
munity that 1s highly cducated and enhances the quality of life of the commu-
nity with rich cultural opportuniues that an area of this size simply would not
be able 10 access on its own. But th universiey's mﬂucnu on PV C(_ 1S [ar more
- —deep=seatcd than this- -~ -~ - T
I _ Asa selective research umversity, the Un_i\'(‘_rsily of Vtrginia has p__lay(:(l a .
. mjor role i shaping the tranisfer curriculum. PYCC faculty define the colléges T
i academic standards for transfer education largely through the undergraduate
standards of the university: In fact. the college tpically transfers more students
to the University of Virginia than all the other twenty-two community colleges
i Virgita combined. and, upon transfer, PVCC students do as well as the
native university student. This transfer rate speaks more to the model part-

. -
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nership between the two institutions than to the proximuty of location. As an’
aside, 34 percent of the colleges full-time teaching faculty hold doctorates, and
many of them were conferred at the university. No doubt atypical of most com-
munity colleges, PVCC jaculty exhibit characteristics assaciated with four-year
college faculty. /

Programmatic Goals and Philosophical Impetus

The present general education program of Piedmont Virginia Community Col-

lege grew out of a college report for regional accreditation some ten years ago.

===~ Based on a 1983-1984 Fifth-Year Report to the Commission on Colleges of the -

Southern Association of Colleges and Schools (Piedmont Virginia Community

=== College. 1984), the college concluded that its then current general education

- program was not grounded in any clearly identified set of beliefs and, conse-
= - (aenty._demonstrated neither breadth nor coherence in some curricula,

faculty from all areas of the curriculum, the college engaged in wide-ranging
... . .debate on general education. The result was a set of student-oriented outcome
© 7 7 statements that identified and reflected the competencies and values the PVCC
... . community believed to be important for its students. A position paper issued
_ in September 1984 provided the philosophical impetus for defining the role” -
of general education in the “PVCC experience.” It states:

The successful community college must provide an education for its graduates
that results 1n citizens who are well prepared as workers. it must do . re, how-
. ever. The graduate of the successful community college 15 an active citizen who

C 1s informed about the issues of the day and who uses good judgment in voting
i on the fssues; the graduate thinks clearly as well as acts responsibly: the gradu-
ate uses leisure time 10 a wav that is valuable 1o the individual and to society.
The successful graduate, then, is one who has a general education as well as one
who has speciahized skills for eaming a hving [Predmont Virginia Communuty
College, 1984, p.-2]

With this rationale as an underpinning. the college cited seventeen par-
ticular general education skills and habits of mind that its curricula, both
university-parallel/college transfer and occupational/technical, would seek to

-+ ‘Publication of Position Paper on General Education.. Led by a coreof ...

" _cultivate: These goal staténients addressed thie topics of communicationrskills -~

=.=-.and the role of language, creative and critical thinking skills, the cultural role

process of scholarship, the role of the arts, the social and economic impact of

technology, the harmony of nund and body, the basis {or ethical judgment and
behavior, and learning as an exciting. lfelong activaty.

Position Paper and Grants Development. Of course, several uses for

the position paper were soon recognized. The most obvious was its value in
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serving as a basis for curricutum review. To what degree did the colleges pro-

grams incorporate courses whose content and learning objectives addressed

the expected general education outcomes? Less apparent perhaps, but equally

. valuable, the statement of values served as a basis for grants development to

2 strengthen general education at PYCC.

; Staie Grant. Between 1986 and 1991. the college was successful in
receiving three grants for strengthening its general education program. The
first, a broad-based, two-year project, was funded by the State Council of

" : LIS Tl i‘l"‘f o IGTI}!!H"!' WHII]‘ "
-~
<

Higher Education for Virginia for academic years 198637 and 1987-88. Enti- -

tled “Enhancing General Education at Piedmont Virginia Community College,
I -1986-88" (Piedmont Virginia Community College, 1986), this grant supported
= faculty, curriculum, and library development for general education: It also
- .. allowed for a review of the contribution of nonclassroom activities to general
- education outcomes. Fimally, it sought to enhance articulation of the collcges
..o .. _uansfer programs with the Unwersity of Virginia.

7 7 NEH Grants. Overlapping this actlivity In time was another project of

T greater nngmludc Two planning and development granis from the National
Endowment for the Humanities (NEH) spanned 1986-87 through 1990-91.
~~~~~ “7 Entitled Strengthening General Education Through the Humanitics (Piedmont

: expansion of lihrary humanities holdings, the addition of a full-time faculty
: member in philosophy/religion, a program of extracurricular activities care-
- fully designed to enrich humanities education, and the use of faculty release
time for study, travel, and course development.

Development of Humanitics Course Sequence. However, the central outcome
of the NEH gronts was a coherent, team-taught, six-semester-hour, interdisci-
_ plinary humanities course that blends its‘instructional emphases on the art,
==+~ - architecture, literature, music. and philosephy of Western culture. First pre-
sented in fall 1988, the course has been systematically improved by teaching
faculty over the course of the past seven years. It remains the centerpiece of
PVCCs general education program.

Establishing the new course within the colleges degree program was not
an easy task. Initially, the project director believed that the new course would
be included in all university-parallet/college transier and occupational/tech-
nical programs, But opposition surfaced among faculty in occupational/tech-

= . college transfer programs. Following lengthy and sometimes acrimonious dis-
- cussion, the compromise was to require the humanities course sequence in
the AS general studies program (which enrolls the largest proportion’of trans-
fer students) and strongly encourage it n the colleges remaining AA and AS
degree programs. The compromuse also incorporated a humanities elective
mto the colleges AAS degree programs, thus ensuring that all associate degree
curricula have a humanities component. This understanding was imple-
mented by 1987-88, and 1t essentially remams in effect today.
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~ Virginia Community College, 1987, 1991), these grants focused specifically
T o' the role of humanities in genoral education. The projecis resulted in'the™

-+ nteal curricula as well-as -many faculty teaching in the -university-parallel/ -
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Analysis of Pertinent State Initiatives and Mandates

Because PVCC functions as part of the state’s community college system
(VCCS), a piece of its general education program is shaped by state initiative
and mandate. The VCCS prescribes a working definition for genelal education
and a table of discipline-specific disiribution requirements differentiated by
degree type. PVCCs general education program must fit within the confines of
lhlS VCCS policy. Thc VCCS's current working definition for general education
is as follows: “General education is that portion of the collegiate experience
which addresses the knowledge, skills, autitudes, and values characteristic of
... educated persons. It is unbounded by disciplines and honors the connections ... . ..
among bodies of knowledge. The following eight efements embody the essence T

. of general education: communicaiiow, izarning skills: critical thinking; inter-

. personal skills and humarn relations: computational and computer skills;

.- understanding culture and society; understanding scicnce and technology: and

. wellness (Virginia Commumty Colle;,e System, 1994, Section 2.IV.C, p. Zr\_ 5. .
~ Ali Virginia community LO“C'—"CS are required to incorporate this defimition into”
_their ca lalogucs 1nd 1o demonslr.uu praulces In Ecnual cdw.anon consistent

“with it:
_ College Explication of State Definition. PVCCs explication of this det- -
“inition is adapted from its 1984 position paper. It is also displayed in thecol- = C T

lege catalogue in the form of-eleven general education efements that students
achieve through the PVCC experience in general education. According 1o these
guidelines (Piedmont Virginia Community College. 1994. p. 28), students
should be able to:

-« Present knc)\\ledbe in an orderl\ and wielhgible [ashmn N Witig, ¢ and in
~ speech : ' S
+ Demonstrate value for a litelong process of intellectual and cultural-growth -~ - -
» Obtain, understand. and use quantitative information
» Demonstrale computer literacy and appreciate the role of computers in
society '
» Understand how and where the sciences are applied. including thewr appli-
cation to environmental problems
¢ Value physical and emotional health
¢ Understand the relationship of a person to society
—— — o Develop appreciation for the arts and-learn to-make acsthetic judgments——————
_* Articulate a global perspective o R .
¢ Develop critical thinking o o =
* Demonstrate lmcrpcrsmml skills

State Degree Distribution Requirements. PVCCs general education pro-
gram must also be placed within the context of the VCCSs table of distribution
requircmients, These requirements are applicable to all associate degree pro-
grams andt reflect the systenmwade defitition of general education cited earher.
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c The current version of these requirements was adopted in fall 1991 as part of
3 the systemwide reform effort in general education. PVCC meets or exceeds the
state policy requirements.

College Emphasis in General Education. Table 7.1 dlSpld\S the col-
leges minimum requirements for its associate degrees in both the university-
parallel/college transfer and occupational/technical program areas. These
requirements provide the framework for incorporating the eleven elements of
the PVCC experience in general education into the curriculum. in addition,
most programs exceed these minimal expectations in one or another of the five
identified categones of general education.

. Fundamentally, the culture of the college 1tself encourages a collegiate cli-
mate in which all faculty are aware of the multiple connections between the
. ..+ courses they teach and general education learning outcomes. In addition,
- strategies for fostering these outcomes are regularly discussed at division and
= . . department meetings. Periodic program reviews ask faculty how general edu-

e

cation objectives are being met. And the content of specific courses—for exam-—

- ple, autention in English composition to writing, speaking, and critical thinking
.. skills—explicitly encompasses the general education elements. The expecta-
---- - - -tion of computer literacy is addressed through either an elective computing
P course or a competency examination administered prior to graduation. Finally,
-~ “rurriculum infusion initiatives—most recently-in ethics and service learning— -~ -
strengthen the PVCC experience in general education.
Table 7.1. Piedmont Virginia Community College Minimum
Distribution Degree Requirements
T 4 T - . - Minimum Number 'tJfScmt’slrr-Hour Credits
o . General Education - , AA AS - AAS
}..‘ - -
o I English Composition C : 6 6 - 3
I Humamties/Fine Arts 6 & 3
Foreign Language 8 d ¢
111, Social/Behavioral Sciences ' 12 9 6
IV. Natural Sciences 8 8 |
Mathematics 6 6 3
. -~ V. Wellness . 2 2 2
p— . - Minimum General Education Total 48 37 . .. 17 _#*_“
E_“ 7" Other Requirements for Associate Degrecs ' T N
V1 Student Development 1 1 1
VI Major Freld Courses and Electives 16 27 47
Minimum Total for Degree 65 65 63
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Assessment Implications

To be sure, assessment of student achievement of general education outcomes
is no easy task. PYCC}s experience indicates that answering three basic ques-
tions greatly facilitates the process: What do we want to know about our stu-
dents’ knowledge of gereral education? What assessment measures will give
* us those answers? How will we use the information we obtain to make appro-
priaie changes in the curniculum? _
Defining the Outcomes. In its work in assessing general education, the
college has found that it is important to identify specifically the questions to
be addressed in assessment. Working througn lhe college’s assessment com-
mittee and selected faculty, PVCC attempts flrst to identify its expected out-
- comes; stated as much as possible in measurable, objective terms. For example;,

“whether students can state the steps in the scientilic method is far easier to -

-:-aassess than-whether students understand. how the sciences are applied.
Measuring Student Achievément. After defining outcomes, the college
determines exactly what it wants to know about students’ knowledge of a par-

* program-placed students improve their critical thinking skills as they progress

- through- their program? is a more efficacious (and interesting} question than
Do our students think critically? Care must be taken to include faculty in the
generation of questions; otherwise, subsequent assessment activities may not
be seen as relevant to the improvement of classroom instruction.

Once the areas for inquiry are precisely identified, it is much easier to
determine appropriate measurement tools. Using multiple measures that
include external and locally developed instruments improves the chances that
data will be accurate and useful. PVCC gathers data by means of student, grad-
uate, and employer surveys; standardized tests of general education such as

" the Academic Profile, Watson-Glaser Critical Thinking Appraisal, and Com-
munity College Experiences Questionnaire; various faculty projects designed
to determine achievement in such areas as writing or math skills; and assess-
ment by outside evaluators.

Using the Data Results. Although seemmgly a relatively simple process,
using assessment data to improve the curriculum becomes quite complex
when the data do not pinpoint precisely the curricular weakness. For exam-
ple. in PVCCs survey of transfer students. some respondents indicated prob-

. lems with the amount and complexity of reading required in their upper-level

- course work: -What-does one do with such information? Should-faculty in

“transfer curricula be encouraged to-increase the amount -of reading-for all stu--

dents in ther classes? What are the implications with respect to faculty auton-
omy? How would changing the reading requirements affect casual students
who are taking one or two courses 1n that particular program? Is it the amount
of reading per individual course that is causing the difticulty, or do many trans-
fer students from community colleges begin full-time study at'the senior insti-
tutions when previously they carried only a part-time load? Rather than solving
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problems, assessment in general education quuite often leads to more unan-
swered questions and can, 1f results are not used wisely, lead to costly and dis-
ruptive curticular changes that fail to remedy the perceived weaknesses.
Finally, in using general education assessment data, 1t is important to rec-

ognize that such discussions are often politically charged and threatening to
both faculty and administrators. Ou the other hand, failure to demonstrate that
‘assessment activities result in improved instruction and enhanced studern
learning will quickly damage an assessiment programi. An assessment plan that
includes faculty-ininated projects having a direct bearing on classroom teach-
ing, simplified data collection procedures, and a process lor regular follow-up

“ol assessment findings wall result in a general education-assessment-program- - -
lhdl ha> \alue 1) both facul ly and students.

Lessons Learned

Over the past ten: years Pledmom Vlrglma Commumt) Lolnga has & .earned
much about both the process and product of establishing a general education
program. The lessons 1t has learned serve as usefui advice for institutions
begmmno thelr work in general educatlon The,y fall'into four categories— = -

Ownershlp College\wdé féfult) ownershlp is critically 1mportam to
developing a general education program. The institution should deliberately
invoive occupational/technical, as well as traditional liberal ans, faculty at the
onset. It should also identify a shared philosophical framework for the ensuing
debate. For obvious reasons, “critical thinking” can effectively frame this debate.

- - Turf.-Ownership aside, turf battles are inevitable. For example, occupa-
tional/technical faculty will be concerned about a general education core over-
powering the specialized requirements of their degree programs. Faculty who
teach courses in literaturc, art history, theater, and philosophy may well be con-
cerned about the effect of a requlred interdisciplinary humanities seriés on
enroliment in introductory courses in their disciplines. The institution should
anticipate such battles as natural, again finding the common bond of its cul-
ture and values and, where possible, encouraging course choice in developing
the conceptual framework for the gencral education program.

Larger External Connections. External connections o four-year insu-
tutions, as well as to such external entities as governing boards or state coor-
~dinating agencies, constitute key linkages early on for a successful general -

“education program: In particular. the institution should rally the support of its .
primary transfer institutions, .involving them in the development of the pro-
gram to ensure course transferability and using theim to help make the case to
external entities. _

R: structuring. Like 1t or not, defining an institution’s general education
program cannot be done piecemeal and is best accomplished within the larger
framework of curricular restructuring. Among other things, the institution
should define for itself the key curricular questions it hopes to address in its
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work in general education. Three likely such questions are: What should be
F: the maximum number of hours for the associate degree, and what portion
] should be devoted to general education? What ramifications do the global
forces of change have for a general education core? How should technology
. redefine the content and structure of general education course offerings? In its
g . restructuring context, the institution should also incorporate into its general

education work such curricular matters as the appropriateness and extent of a

foreign language component, an international dimension, a computer literacy

requirement, and an interdisciplinary approach. It should attempt to reconcile

the conflicting demands of the spectalized. occupational/technical areas and
-+~ the general education-core. It should reconsider the cstablished canons of such
"7 general education courses as survey English and American litcrature and world
= - history, and it should prepare students for an-increasingly complex, techno-

-~ logical, and multicultural world.

o= ___-=_In:short, these key curricular restructuring questions and related matters

<—- -~ serve as a powerful synthesis for an institutions work in gerieral education.
= Indeed. as PVCC5 lessons learned. they speak fundamentally to the essence of
- ... the task and issue a clarion call for action. .
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: Shoreline Community College has established general education

25 chicomes that guide the design of a coherent core of study for both

Pk academic teansfer and vocational students. Intcresting features of the

gencral cducation program nclude integrated studics courses and
CAININg <« RIS,
learning communitie

. The General Educatlon Core -
‘ i‘- _at Shorelme Commumty College .

e —— ey -

" Marie E. Rosenwasser”

, Founded m 1964, Shoreline Community College (SCCY s a state-funded, .
0 Ccomprehensive conmunity college and one of the thiryy districts-comprising - -~
the Washington community-and technical college svstem, ten of which are in

the greater Puger Sound region. Shoreline is located ten miles north of Seattle
in a restdential community: There are 155 full-time faculty and an average of
200 part-time faculty serving a student body of approximately 8,500 full- and
part-time siudents for an annual FTE of 4,300 10 3,000 students.

Az a comprehensive community college, Shoreline is guided by vision
stucments that address = excellence, dn ersity. responsiveness, innovation, and
leaderslup. 1t is striving (o achicve gﬂd]&- related to stident mastery of college-
level content and skills, a mulucubiural perspective through curriculum infu-
sion. and a svstem for assesang cducational outcomes. Shoreline’s student
hody is 60 pereent female and about 835 percent Caucasian Approximately 69
pereent of the studems are enrolled in academic transfer or developmental edu-
cation cotteses, and 33 pereent are in vocational programs such as those in the
health occupations, industrial or sciencee technology: business technology and
computing, and crinunal justice, to name a few

i
i

S Raummlt. fol Geuual Educauun chunremems

‘In-its“mission statement Shoreline- dedicates wself to smdcm suecess and
promis¢ -« “an envionment of excellence which encourages stidents to reach
their potential and enables them to graduate with competence and confidence
m therr skalls and knowledge, appreciation for diversiy, a respect lor the past
and an openness o the future, and a sense of responsibility for global ssues

-
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and the natural environment” (Shoreline Community College’s Plan for a General
Education Core Curriculum,/1990. p.1). Four of its 1991 to 1695 institutional
= goals relate to implementing a strong general education program and assess-
2 ing student outcomes.
These excerpts from the definition and rationale of the approved general
1 education core curriculum (Shoreline Community College’s Plan for a General
Education Core Curriculum, 1990) illustrate the relationship between institu-
tienal mission and goals and the colleges philosophy of general education.
“General education . . . exposes students to both the content and method of
major aieas of human inquiry. Broadly based and embedded throughout the
- . currtculum, the Shereline Community College general education program
strives to develop, integrate and expand the experiences, knowledge, skills,
| .attitudes and values of students through enduring academic exploration so that
... they are able to grow and mature in the process of inquiry and deliberative -
. decision making throughout. their lives” (p..4). The rationale declares;

e — - —= —— ey
b e e e

E T Thiscore pmgr.,m threugh a brmd and integrated L\pO:Ul’t‘ 10 the humdmms
’ social sciences, multicultural studies. and the natvral sciences, 15 designed to fos- o
-7 ter cognitive habus of evaluation and expressionsa that studdents have the oppor- T T3
f: ~ tunty to prepare themselves for creauvely mature, healthy, intellectual and
o aesthetic lives through, aYdeveloping the powers of reasoning and judgment and
the ability to retrieve information: b) understanding and evaluating, hisiorically
and philosopmcally, the culture of the western world from which our insutu-
tions’ mores and values onginate; ¢) gamning wsight into the diverse cultures of
a world shnnking to a global neighbo ‘hood . . . : d) becoming informed citizens
_prepared to exercise their constitutional freedoms vesponsibly. [p. 4]

Learning outcomes, which follow from the philosophical underpinnings A
of the definition and rationale for general education, address crosscurricular
skills, knowledge, and attitudes and values. In dbbreviated form, the twenty
outcomes are presented as follows (Shoreline Community College’s Plan for a Gen-
eral Education Core Curriculum. 1990, pp.5-6):

1. Skills: Students will be able to demonstrate competence in communica-
tion, quantitative reasoning, general intellectual (critical thinking) and
social functioning skills.

- - --A- Communication Demonstrate ability o ¢ read, listen and imterpret,  ——%

and communicate through appropriate. spoken or written forms of .

“standard English; (2) vrecognize and critically exanune attitudes apd
values expressed by others in oral and written form; and (3) interpret
and/or create appropriate visual and auditory representations coms-
plementary to the ideas expressed in language.

B. Quantitative Reasoning: Demonstrate ability to apply principles of

mathematics and logic to understanding ancl Interpreting quantitative
information and problems,
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. General Intellectual Abilities: Demonstrate ability to: (1) acquire,
understand, process, and draw conclusions from information using
observation, analysis, interpretation. speculation, and evaluation;
(2) Wdenuty problems and engage in problem solving using alternative
answers; (3} learn new skills. new technologies and develop new
ideas; (4) use basic research methods and apply current technologies
Lo retrieve, evaluate, and use information.

D. Saocial Functuoming: Demonstrate ability to: (1) understand and toler-
ate different viewpeints and behaviors; (2} understand gender and cul-
tural differences and adapt to multicultural settings; (3) cooperate with,
relate to, and work with others: (4) apply leadership skills-and assess
personal strengths and weaknesses as a leader; 5) take civic, social, and
environmental responsibility appropriate to the community, S

lI.  Knowledge: Students will be able to comprehend and demonstrate knowl-
--edge_ of_the_principles inherent n_the_general education curriculum and
exhibit active awareness of the natural, social, and culLural environment
‘through an understanding of:
A. Methods and principles of scientific inquiry, its technological contri-
butions, and their impact’'on hutnans and their environment:
., B. Human responses to historical issues. ideologies, and events as well as
" “the philosophies of érganized societies. N
C. Implications of the growing global interdependence of diverse soci-
cties and cultures.
D. Finding value in the aesthetics of the arts across ume and cultures.
E. Implications of sound health practices.
ML Attitudes and Values® Based on their knowledge of themselves, the stu-
dents will demonstrate the capability for continued self-direction by:
A. Exhibiting the ability to function effectively under LOI]dlllUnS of ambi-
guity, uncertainty, and contlict.
B. ldenufying personal values and cultural mores and consciously )
employing these in ethical decision making.

’
s

Factors Influencing Design of the General
Education Program

~ Although part of the colleget origmal adninistrative structure integrated voca-—+ - -
uonal programs into acadenue divisions and housed both acadenuc and voca-
~uonal faculty [rom the humanitics, sciences, and sacial sciences in the same
area, this structure did rot automatically result in a strong and coherent core
of general educatton and related mstrucuon in all the degree and certihcate
programs. With a strong fuculty and administration confident 1n what they
were doing and proud of the college’s excellent reputation, it took a combina-
tion of external and internal forees 1o stumulate reform of the general educa-
tion core curncutum,
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Externai Factors. The Northwest Association of Schools and Colleges
(NASC), after an interim visit in 1987, reconunended stronger compliance with
. its policy on gereral education and related instruction. l'lm spurred the col-
lege 10 strengthen the coherency of the general education program and ensure
its inclusion in transfer and vocational degrec and two-vear certificate pro-
grams in preparation for a full-scale sell-study and evaluation visit in 1992.
Another source of external influence was the development of the Washington
Associate i Arts degree transfer agreement by the tnter-College Relations
Commission. Additonally, the Universuy of Washington began to restrict the _
courses it would accept as satislying distrbution requirements iz the human: -
ities, social sciences, and sciences.
e - Internal Factors." At Shorcline the new exceutive vice president. hired in+ -
- -1986, and the new Humannics Division chair, hired i 1988, brought expen--
s oo _ence-in reforming general.education trom other colleges. Facully leaderswere
- -~ - - aware of national developmenis in general cducation reform-and wanted to -
4 strengthen Shorelines educational program by making it more outcomes ori-
F. . ... ented.-In addition faculty began to obscrve an increasing disparity between
o lhelr expeLHllons nf entering sludmls Imm sluln and knm\lcduL and stu-

YRR
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1

2 studems lack of plepalauon f01 x_ollLBL le\ el w ulk‘ bhmelmg 1.nplemz_nted a
g required initizl assessment and placement system in fall 1988, Today, students
wha register for move than five quarter credit hoers or for any English or math
class are required 1o complete the Amcrican College Testing (ACT) "Assessiment
of Student Skills for Entry Teansfer™ (ASSET)Y placement tests in the areas of
L.~ reading, language usage, and-math skills. Students who score in what the Eng- .
L lish faculty wdentify as the “decision mnc/bmdulmc English 1017 may wnite™”
- anessay for reconsideration of pl.\umuu

- Test results showed 30 1o 40 percent of the entering students place below
freshman composition and 40 10 30 pereent below intermediate algebra. Whilde
these test results clearly demonstrated that students” basic skills needed
mmprovement for college success, the faculty did not agree that they shared
responsibility for remediation. The same sort of resistancee was encountered
when it came to incorporating college-level competenaes i general education.
The faculty agreed that it was important, but they were not convineed that they
should have to incorporate instruction in general cducaton into vocational
. programs ot that students should be requived to take a core of courses
== - designed to strengthen their skills and knowledye

Nm e e o Lol . - e . - R R

Description of the General Education Program

Responsive to existing institutional degree requirements and the Neorthwest
Assoctatton’s accreditation standards, the college has developed a core of
coutses within its baste and distnbution degree requiremients that opera-
tondlizes the defimuen and rationale ol yeneral educanion and 1< puided by
the twenty student learming, outcomes cited carlier. Courses that satisly the core
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component have heen reviewed and approved by the General Educaticn Com-
mittee and are pubiished in the coilege catalogue and on regularly updated lists
of "Approved General Education Core Courses.”

Courses that satisfy the general cducation core quunemt‘nH for the Asso-
cizne m Arts and sciences LAAS) transter and many of the Associate in Applied
Arts and >aience (AAAS vocational degrees include:

Commumncation Skills—ENG 101 Composition and L\pn:.uou Prose, ENG
102 C ompo:un n and Language Coneepts.

above Math 105 Pre-Caleulus J-Llunml‘..\ Funcuions, or PHIL 120 Logic,
ov PHYS 110 Physics ot Carrent Issucs; \\hl(.h’l(_ql_ll['Lb the same proficiency -
as the Math 103 course.

Nlticuliural qucmmn (3-3 co.)=>Mulocultural Issues, Diversuy, and Com-

munication i U5, Soctety. Sociology of Moy Groups, Culiural Anthres
pology. Ethnue U rb.m Pauterns, or Gender, Raee, and Cldbb

Antegrated Swudies A and B—Inciudes five-credit individual courses and len-
to lilteen-credit fearning community or combined conrses, all of which are
“listed on the - —\ppm\ul List of General Education Core Curriculum
Courses,” updated qu'nlml\

Physteal Education (3 or —Cither \\Lllnw; }"1 st Asdand Salety, or acvariety
of fitness and activity classes.

Integrated Studics Courses and Learning Commumnities. Integrated

and interdisciplmary, such as Humanities 16007 Culture and Science, and
alwavs have wriing as intégral to both content and grading, Generally, these
are hve-crednt classes that have been created or reviged to'meet the crtetia for
Integrated Studies Group A. Other examples include: Science, Civihization. and
Huwman Creativiey o Narsar TOHwY Encounters with Mamished Lives (Gealoge
TOOM 1, Duroncan Biterature (NG 281W 2820, 283W) Laterature of the
Anmierican West (FNG 208WE Epidenues and Cudture (BIOSC 130W)Y: and
Cuolization and Cultare SHISTAHON TEIW T, TE3WY However, the nte-
arated \llldic‘\ reguireient can also be satishicd by compleung a “leaming com-
munty - These lL nmm_, cCOmMMUILCs 1y plmll\ contain two o three general
~distnbution courses m the socul sGienieds, natural sCieneds, and/or humianiics”
organmized around a commen theme, as with a recent feaining community uided
“Thuking Green.” which combined Environmental Science, Introduction to
Macroceenomie s aind a colleae composition course

Also hroader than moest tadivonal Tiberal studies couwrses, ntegrated Stud-
tes Group B eowrses are uerdisciphnary withun a given division and do not
require writing OV Y designation. Examples of Integrated Studies Group B
cotises mclude Art Fhstory, Uinderstandimg, and Appreaiating Music. Envi-
ronmental Seicnce. introduction to NDrama, Introduction o Anthropoelogy, Sur-
vey ol Japauese Literatute, History of the Pactlic Northwest, History of Jazz,

© Quantitative Reasohing, Sy n\hom Logic—Either one mathematics course at or -

—studies courses are classthied- mto two-categories. Those in-Group A are broad . .
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o History of Costume, Modern European History, International Studies, Philo-
g sophical Classics, Introduction to Political Science, and Lifespan Development.
S Currently almost sixty courses have been approved by the General Education
Committee as meeting Integrated Studies Group B criteria.
Regardless of whether integrated studies courses are classified into Group
A or Group B, they all have to meet these ten criteria: be introductory; be mul-
tidisciplinary and nonvocational in nature: demonstrate breadth (spanning
time and cultures) rather than depth of knowledge from the traditional areas
of liberal studies; show the integration of ideas from discipline to discipline;
S include instruction in information retrieval and use of original as well as sec-
ondary source materials; show the different methodologies used in the study
~ of major areas of knowledge; concentrate on the major 1deas of the disciplines
~ being studied-in each course: incorporate practice in the four skills areas and
application-of relevant attitudes and values-work toward the-student’s devel
-- opment of positive personal identity and social interaction; and integrate the
research methods and procedures used in a variety of academic disciplines. -
~- --- Transfer Degree Requirements. The number and nature of the credits- -
required in this comprehensive core depend on whether the student is com-
- pleting the Option-A-or Option B AAS degree. At Shereline and other-com-
- munity colleges in Washington State the standard, or general, transfer associate
degree that meets the requirements as specified in the inter-College Relations
Commission’ atticulation agreement is called the “Option A Associate in Arts
and Science,” while the transler degree that is shaped to meet unique general
undergraduate requirements at a spectfic baccalaureate institution is c?lled the
“Option B Associate in Arts and Science” degree. There are thirty-one quarter
hour credits in the general education comprehensive core required for the
Option A AAS degree, but ten fewer credits may be required of the student
completing the Option B AAS degree, depending on requirements of the
intended transfer institution. The general education core component of the
Option A AAS degree can be summarized as {ollows: ‘

Communication (10) + Quantitative (5Y + Multicultural (3) + Integrated
Studies (10} + Physical Education (3!

In addiion, studenis complete forty quarter credits in humanities, intra-
~ American studies, scienee, and socal science distnbution courses and twenty-
two elecuve or pre-major credits. Students compleung the Qption B AAS
- degree usually complete five tewer-credits in communication and integrated -
studies, respectively. as do those pursuing the AAAS degree

Vocational Preparatory Degree Requirements. AAAS degree students
complete the same. or very similar, general education core requirements as
the AAS degree students. Depending on theit vocational-technical (applied)
degrec requirements, students might be allowed to use nontransfer, but col-
lege level, vocational communications and quantitative reasoning courses.
Some vocational -programs with mere than ninety-six credits have been
granted permission to require only five of the normal ten integrated studies
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credits, and some programs 1dentify a specific integrated studies course that
all students must take. For example, nursing students take Psychology 204:
1 Lifespan Development. and graphic design students take Art History: To com-
ply with Northwest Assaciation of Schools and Colleges requirements for
“related instruction.” all vocational degree and certificate students must also
complete a minunum of twenty bours qwo credits) in human relations. The
communications. quantitauve reasoning, and human relations content and
skills may, with commiitee approval. be embedded in program courses.

.~ Development aﬁd'lﬁqilehxehtatioﬁ Process =~ ST

--- Early in 1989, the exccutive vice president and instructional administrators
- formed the SCC General Education Task Force composed of five vocational,
-, -:six academic transfer, twa developmenial education, one counseling, and one
library. faculty. The chairs of the Humanities- and Social Sciences divisions
served as administrative representatives. The threé charges to the task force
_wetre to: (1) develop a rationale for and definition of general education at SCC; |
(2)identify and define common cumulative learing outcames of general edu--
- . cation for all students receiving two-yeat associate degrees; and (3) developa = . .
*carricular design with established standards that will énable studerfits in trans=~ =~
fer or vocational degree programs to achieve these learning outcomes. '

The task force deliberated over several proposals and eight montks later
released to the faculty a plan that included a core requirement of five credits
of communications, five in quanutative reasoning, {ive in multicultural edu-

_cation, and fifieen credits of integrated humanities, science, and social science
college transfer—level courses that addressed the twenty student learning out-
comes. This proposal was criticized because it increased the general education

~ ¢redits for every degree program. especially those of the vocational students - - -
who would have had to add ten to twenty credits beyond their existing pro-
gram requireients.

After a quarter of faculty forums and meetings with vocational advisory
committees. the General Education Task Force revised the plan by reducing
the total nuinber of credus. while maintaining a commitment to a core of
courses that integrated liberal arts knowledge and skalls. The final proposal for
the core curncnluin was approved by the board of trustees in March 1990 and

eonsists of the requiremenis identified earlier. —- - - - T e

Creation of the General Education Implementation Committee. Once - ,
the general plan had been approved, the vice president formed the General -
Education Implementation Committee. Membership included some of the fac-
ulty and both division chairs from the original task force plus additional faculty
and chairs from divisions with several vocational programs. This commitiee was
asked 1o develop the iaplementation schedule, the process tor identifying
which courses would sausly cach of the categories of requirements, a process
for hearing requests for exceptions tor cenain programs, and recommendations
for how students would be informed of the changes and faculty advisers would
be trained. Unlike the original General Education Task Force, which was ad
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hoc to the executive vice president. this committee reported to the Division
Chairs Group. composed of all instructional adnuinistrators and chaired by the
vice president, who then presented all degree changes and new course pro-
posals to the College Cabinct for approval and adoption.

In fall 1990, the General Education Implementation Commutiee, Division
Charrs Group. and vice president tor acadeimic affairs asked taculty 1o develop
master course outhnes for all courses that addressed relevan ceneral educa-
tion outcomes. Beginning with existing course outhnes and class svilabi, lac-
ulty updated almost all the course outiimes lor the college curnculum. In s
first vear-of-implementation work, the commitiee struggled 10 spectfy and
arniculate eritena for Integrated Studies Group A and Group b and mudticul-
tural education requirements. At the same time, this committee reatized that
- there were very lew courses that miet the criteria for Integrated-Studics Group
_Aor mulmuhuml cducation, Therefore, the commuee invited _faculiy o proz: - =
pose courses thut cambined content from brox i fields of study. and with simall
curricufum development stipends. five such courses were duxlopul
- Concurrently, faculty were alse mvited to demonstrate through revised
course vutlines how traditional liberal’arts and sCienees wanster coutses could

was used for consndcnnc incdhvidual courses or learming commumiies that
would meet the requuements i communicauon s Mlh quantitative feasoning.,
ov multicultural education.

All students entering Shorehne m fall 1992 were obhied to meet new
graduation requirements n general education. Programs that admutted many
transfer studenis, such as Dental Hygiene, took speaial tcasures to nondy the.
advising otfices at each college n the state about the new general education
program. Ta facilitate the advising process and the k\dllull](\n of transfer stu-
dents gunual edducation courses. a handhook with criteria and master course
outhnes for general education core courses was developed.

The work of nuplementation conunues. Committee menibership has
changed. and the General Educaiion Tmplementanon Comnnttee 13 now called
the General Educaiion T Comnutee: This conmimittee hears requests for excep-
tons to general education core reatrements, recommends courses or learn-
ing communtties that qualiy as integrated studies or muluculurcal cducation,
and shares membership and work related to currculum and staden lcarnimg

iy lh?'umrpn\ COMMUIECS 0N OUCOITICS TSseSEmeni  {edriing commmniiices, ~-
and writing (W).courses. [n fact throweh General Educatien He discusston -

mittee 1s begimning,

Assecsment of General Education Core
Curriculum Plan

There ate two dimensions to the assessient processs the first = an evahuation
ol whether and how well the ptan wselt 1s operatng, and the second s an
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assessment of the degree to which students are accomplishing the twenty gen-
eral education student learning outcomes. The General Education Core Cur-
riculum requirements have been in place for two academic years, and
implementation has been smoother than many predicted. The annual college
catalogue includes a list of degree requirements and courses that satisfy them:
the quarterly class scheduie 15 constructed to offer both day and evening stu-
dents several opportunities for meeting the general education core require-
ments: fac Ity have been hired or trained to teach the multicultural education
courses; mare learning community courses are taught; the list ol approved
“-integrated studies and "W courses is growing: and every degree or centificate - -
program planning sheet identifies the required and recommended general edu-
cation cote-courses. Generally; the plan is working well for those students who -
-~ -~ = Dbegin and complete their associate degrees-at Shoreline.
-~-ﬂ_::“,_4_A5~15Lm;., transfer students, howuer _is proving challenging, pqrucularh
-+ for the requirements in integrated siudies.and multiculiural education. Some...
- division chairs and the academic vice president spend more time evaluating
- - .- sludents’ transfer courses than they did prior to the implementation of the geni-
.. eral education coré curriculum requiremenis. Communication Lo advisers and
g other.colleges.about changes in the "Approved General Education Core Cur-
riculum List" occurs regularly; but challenges in getung students and faculy
advisers to understand and tollow the degrce plans remain.

Efforts 1o assess student attamment of the general education outcomes have
begun, In response 1o a legislative mandate to assess institutional effectiveness,
the Higher Education Coordinaung Board directed all colleges and universities
-to develop and implement an cutcomes assessment plan. Campus activity in |
outcomes assessinent has mvoived substantial numbers of faculty and a variety
of assessmient strateges. Cross-disciplinary groups of faculty work tor articulate
more specifically cach of the general education outcomes and propose ways to
assess achievement ol them. This work is leading e reshaping the outcomes
and recogniuon of the need 10 assess the degree to which integration of knowl-
edge and skills 1s oceurning for students. Although clarifying the outcomes for
communications is proving easier than those for quantitative reasoning. social
functtoning in multculiural society. and integraung knowledge, the faculty are
heginning to develop a resource guide that articulates the skills and knowledge
neeessary o achieve the general education outcomes together with assessment

“Technigues apphicable 6 most courses " Evaluation miethods suchras portfolio
assessment and focus group mterviewmg have been implemented. but use of a
standardized test to assess the degree 10 which graduating students have
achteved the general education outcomes has not vet been considered.

YO et

T,

Lessons Learned

Lessons learned fall into the following categornes: committee formation, cam-
pus participation, ns=ttutional research, student learning outcomes, size and
complexuy, communication and publication, and assessing outcomes.
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Committee Formation. To achieve full an” ' wmed participation by all
committee members, specify their responsibii . Jr keeping their division
informed about committee deliberations and rep-s.nting division viewpoints
to the committee. Provide resources and training for members. To make the
adoption phase smoother, make the process inclusive of faculty with a diver-
sity of opinicns about general education and from a range of academic and
vocational programs. Counseling and library faculty should also be included.

- Campus Participation. There must be lots of it, but not so much that
the committee cannot get its work done. Invite nonmembers to atiend meet-
I -ings, to be-part of focus groups. to give written input. Seek input-from stu- -~ - - =
- dents. Keep the president and vice presidents informed, as their support is
<m - - - critical. Support from both Instruction and Student Services is needed if-imple- - = = -
o - mentation of a general education core curriculum 1s going to succeed. -
oo . ____Institutional Research. Either before, or early in the process, gathg_l:
S - - -information on degrees awarded, program requirements, where students trans-
" fer; students’ course enrollment patterns, completion and retention rates,
" ... . expectations for student learning as stated in course outlines, and the like.
- Such information will assist the committee as it struggles with shaping a gen-~
. .. eral education core and anticipating problems. iwt its implementation. . ,
.7 77" " Student Learning Qutcomes. Articulate outcomes expected of all stu-"
dents, and let the outcomes guide the curriculum design. The clearer faculty
are in articulating general education outcomes. the easier it will be to shape
the curriculum that addresses these outcomes and the assessment system that
] evaluates the degree to which students achieve them Clearly articulated gen-
- _eral education outcomes and course expectations should become pant of mas-
ter course outlines and class syllabi.

Size and Complexity of General Education Core Requirements. Be
realistic about the number of credits that can be added 1o or used to replace
degree requirements; avoid the temptation of ending “turf” wars by adding
credits from everyone’s department. Keep the core simple; creating two groups
(that is, Integrated Studies Group A and Group B) of liberal studies courses
leads to confusion. If integration of content and skills is part of the college’s
definition of general education, consider using clusters of courses, as in learn-
ing communiiies, to satisfy this objective, or requiring the same two to four
general education courses of all students,

“Communication and Publications. Develop a system {or the conmiit=" ==
.. _ leeto communicate with the campus on a regular basis. Develop student and
" faculty advising materials; usé the catalogue, class schedule, program planning,
sheets, and brochures to warn of impending changes, as well as for imple-
mentation of new requirements.

Assessing OQutcomes. Begin faculty work on articulating the skills and
abilities needed for achicvement of the student learning outcomes during the
development of the curricular design. Engage faculty in assessing the degree
10 which important concepts such as “integrated learning™ are achieved. Con-
nect nstitutional research and outcomes assessment to curriculum reform.
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Keep Learning. Although general education reform consumes time,
avoid the temptations of implementing new requirements and not evaluating
the results. Revising general education core requirements is best described as

“work in progress.”
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The eight curriculum models presented n this volume are products of the cur-
-rentwave ol gencral education relorm. Whatever their parucular institutional
hceds or program designs. ¢ach has béen deeply intluenced by three seefningly -
disparate projects: Harvards Report on the Core Curriculum (Harvard Commit-
tec, 1978}, an update on the perennial quest for the liberally weil-educated per-
son; Miami-Dade’s curriculum reform imtiative, General Education in a Changing
Soctety (Lukenbidl and McCabe, 1978), atmed at making community college
.- educanon count for something. while also betng accountable; and Boyer and
Levines, A Quest for Common Learmung (1981, which reminds us of our com-
mon humanity and the ties thar bind people who are outwardly different.
“Taken mc:,uhcx these three projects have set general educatton reformss agenda
concernmg, for example. the indnidual dnd the community, social responsi-
bility and treedom, and the means and ends of inquury and knewledge.
Besides Bover, Levine, and Lukenbill. other influenuial theorists and pub-
licists of the contemporary reform clfert. whose work has heen especially
important for communiy colleges, include Johnson (1952, 1982), Cohen and
Brawer (1982, 1987, Colhins and Drexel (1976), Case (1983), Gafl, as author
(1983, 1991 and as editor of the Amencan Assoctation of College’s GEM (Gen-
erab Fducation Models Project, 1979=1982), and Miller ¢1988).- - - -~ - -
What has inspired the work of these thutkers aad currtcnlum teformers
_1é.the conviction that undergraduate edutation ought to be purposeful and edi-
l\ g and that a portion of 1t ought to provide the groundhing, for broadly inclu-
sive civie conversation. Coflege educators, they argue. should define clearly
and justfy to cach other what 1s essential to a college education, as well as pre-
scribe a common set of learmimg objecuves encompassing knowledge, cogni-
tive and performative capabilities, the capacity for mnoral judgment, and
dispositions obitellect and temperament Furthetmore, these learning goals
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90 CURRICULUM MODELS FOR GENERAL EDUCATION

should have a practical purport, enabling generally educated graduates to cope
successfully with the myriad challenges of contemperary living and, in partic-
ular, with the requirements of competent, participative citizenship. .

Although these contemporary reformers have advocated a more coherent
general education for all levels of postsecondary education, each has acknowl- -
edged that the collision of perspectives and interests within and among diverse
institutions would precipitate a variety of objectives and curricular content.
Universities, for examnple, influenced by graduate school values and faculty
research interests, would most likely favor a general education plan based upon

Liberal arts colleges, presumably more student-centered, would have greater

e latitude in certifying general education courses according to broadly shared

127, -~ - criteria-or in experimenting- with thematic cross-disciplinary offerings. The

- - most pragmatic of postsecondary-institutions, community colleges would need

L "-"<... 10 balance the interests of-occupational and transter-oriented curricula and fac-

. ulty, lest general education goals be 100 abstract or, worse, misappropriated in

- 1he service of a narrow vocationalism..

T " Given such differences, what seems most remarkable after roughly flfleen

years of general education reform is the extraordinary convergence of aims and -

objectives across these diverse postsecondary institutions. Whether lmpelled
by political pressures for accountability, as is the case with most public col-
leges, or merely by an interest in rationalizing the knowledge and information
explosion, or by concerns for stemniing cultural splintering, agreernent on the
importance of enhanced thinking and communication skills, cultura! (and

... .. multicelwral) literacy, moral reasoning and judgment, and democratic citi-

_ zenship spans the entire range of institutions. And that is ¢specially true of

7 commurity colleges, as our eight model programs attest.

" - Reviewing the learning goals endorsed by these eight community colleges,
what paiterns can be discerned? First, every college affirms the importance of
clear communication. Composition courses and writing across the curriculum
efforts have become the norm. and emphasis upon competence in oral dis-
course is increasingly common. Second. appreciation for diversity, multicul-
turalism. and global perspective characterizes all these programs. These
commitments reflect recognition of and support for the diverse community
college student constitvency, as well as sensitivity to the social, cultural, and

~ international milieu that graduates will inhabit. Third, there is the altempt to™

—-_ -~ - come to terms with technology: 1o-help swudents become technologically lit-

— ... .erate, usually eonstrued.in.terms of electronic information literacy..Fourth, . . .

F there seems to be a consensus on the role of mathematics in the general edu-

cation curriculum; beyond competence in hasic algebra 1s a uttlitarian aim:

helping students to understand and interpret media-purveyed statistical data.

Fifth, most programs have adopted goals related to ethics. expressed as morai

reasoning. social responsibility, valuing education, or character development.

Finally, virtually all programs aim to inprove students’ capacity for critical

_thinking and judgment.
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;- - Strong Foundations

Perhaps the most sustained reform effort of general education inquiry to date
E has been Jerry Gafls. [n two significant books, as editor of the GEM Newsletter,

and as catalyst and mentor of the Task Force on Strong Foundations in Gen-
eral Education of the American Association of Colleges and Universities, Gaff
has greatly stimulated general education reform efforts nationwide. In his New
Life for the College Curriculum (1991), he reported on trends in general educa-
tion reform, finding that it had become a total programmatic undertaking per-
meating all aspects of postsecondary education. Although the various pressures
of the academic culture “conspire to whittle down good ideas that call for sig-
-nificant change from the status quo” {p. 77). there are, Gaff believes, good rea-
sons to persist in light of survey responses that report large increases in
oo favorable attitudes toward general education by bothjac.l.l.lt-){_and administra- -
-- - - - tors as a consequence of reform efforts. ~ :
i One development in general education reform reporled by Galf (1991 p-
ommmo. 73)is of particular interest to cornmunity college leaders who attempt to bridge
7 the general-occupational education divide, namely, the growing popularity of -
approaches that seck "across the curriculum’” learning objectives. Writing, crit-
ical thinking, appreciation for diversity, ethics and moral reasoning, and global
perspective, for example, are objectives that can be accommodated within
many existing courses and curricula. Instead of having to establish new core
courses that draw off prospective students from traditional departmental offer-
ings, skills and knowledge infusion approaches pose little threat to organiza-
tional-arrangements and discipline integrity, requiring onty.modest changes in
_content areas but—and here is the most interesting part—major changes in
instructional niethodologies. General education so conceived is more than
" mere.curriculum redesign: if done conscientiously and well, ‘t focuses the’
attention of faculty squarely upon the qualiy of teaching and learning,

Most of the community colleges profiled in this volume have adopted, as
much out of necessity as conviction, across the curriculum models that typi-
cally combine “core” courses—composition, science, a thematicaliy organized
offering—wnh across the curriculum course infusion. It 1s a practical solution
to the interna! and external strictures that beset community colleges. A gen-
eral education program that proposes to be comprehensive must establish its
“Tobjectives within the curricular constraints imposéd by state education and
university systems, accrediting and licensing agencies, and even employer pref- - .
erences. With a sixty-plus. credit hour himitation and an wstitutional mission.
.md phulosophy different from seruor colieges, conymunuty college general edu-
cation must attempt to prepate graduates for both seamless transfer to semor
colleges and immediate employment. Hence the common recourse to across
the curriculum infuston

Among our cight contributors one also finds a common nomenclature for
general education learning—outcome, proficiency. competency—that is decid-
- edly more practical and techmeal than is the case at most senior colleges.
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Blackhawk’s DACUM, for example, is a method for writing curriculum goals
and rendering them in performative language. Jefferson, in Kentucky. has been
involved in drafting a systemwide set of competency statements. as have the
Minnesota Community Colleges. Piedmont. in Virginia, established its cam-
pus outcome objectives within the statewide general education definition and
discipline distribution framework. And even Shoreline, wath more institutional
autonomy, has developed a list of twenty learning outcomes that provide speci-
ficity for the skills, knowledge, and attitude commitments of its mission state-
ment and general education definition. ‘

Not only is the careful specification of outcomes, or competencies, a
deeply ingrained practice at two-year institutions obsessed with accountabil-
iy-and performance (some community colleges have recently taken to certify-

- ing their graduates to employers) but it is also an effective means of installing
general education objectives-in across-the-curriculum infusion models. The - -

practice ensures that desired learning outcomes are widely disseminated-and
that the learning goals themselves are assessable. The more difficult task, cne
requiring serious, ongoing faculty involvement, concerns the deé,ree o \thLll

" understanding is shared and commitment given.

That the general education reform process is a total, long-term.undertak-

ing is not the only cautionary advice offered by our.authors. Anolhcr relaicsto

the very practice of rendering general education objectives in behavioral lan-
guage. Care must he taken to ensure that the specification of learning compe-
tencies does not unduly restrict divergent expression and that learning
outcomes are not reduced only to what is measurable. Virtually all our eight
colleges continue to speak the more subjective educational language of under-...
standing, appreciation, and reflection while conscientiously developing gen-

eral e(lumuon learning goals and 1mpk menting assessment strategles. '

Community College Models: Measuring Up

Although most colleges continue to struggle with general education assess-
ment, there is evidence (Astin, 1993 Terenzim and Fascarclla, 1991 ; Galf,
1991) that comprehensive, firmly established, and strongly supported pro-
grams lcad to enhanced student learning and degree persistence. The Strong
Foundations Task Force, convened by Gathin 1993, drew msprration from

“those tindiings” Menibérs worked To defing a set of 'basic premiises arotind

which generat ecucation curricular reform-deally would coalesce. Ihe task

force (Project on Strung Foundations for General Cducaton, 1994, pp. 3-54)

proposed that effecuve general educanen programs (paraphrasing the text):

I Arc clear about their anms

2. Embody an istitutional mission

3. Strive for coherence

4 Are committed to vatues education and soctal responsibiluy
5. Are attentive to students” experiences

94




CONCLUDING REMARKS 93

Are constantly evolving

Are comrmunity-building projecis

Requure strong campus leadership at alt tevels
Have a diverse base of support

Promote cross-disciphnany dialogie

Suffuse the co-curncutum

Monitor and assess performance Vis-i-vis an evolving vision

This group of affirmauons consututes a formial framework for general edu-
-catton curricular refor suitable for guiding the pracuce of all sprts of institu-
tions. while also seuing out some of the parameters of substantive debates over
goals. Tas a document of inclusion. cqually germane 10 the diverse missions
- and-chenteles of elite iberal arts colieges, state unversities. and community
wolleges, These twelve statements ncgl:_tum\u.dr coherenee based upon LdLl- '
- cationai and mstiutional visions < that are continuoushy evolving, Thatiake s
dents’ experiences. interests. and aceds (even Imrmnu stylesY seriously, and
Jthathink curnculum with pu\temmn ab du Llopmcm dnd mllug.dlm amona all
Lampuc constituenuies: - - -

- Generaleducation curricular refornt so conceved can becoe a program

“for transforming institdticns—theirmstructonal methodologies, organizational
structures, and human relationships—aithough. tvpically; the nmal under-
taking does not encompass such broad goals (Gall. 1991). Few reformers, m
fact. understand at the outset the capaay of general education reform to stim-
ulate pedagogical conversation by disclosing teaching and learning issues that
hitherto had_been overlooked or avowded. These trmsformational conse-
quences of general education retorm are borne.out again and again in the nar-

‘ratives of our eighr conmmnty college authors. Manifestly. chapter authors
have soteht o be clear ahowt their colfeges and to alig:,n-ganual ecucation .
goals with the colleges nussion.

Emblematic of the sl ity among our institations 1s their common strv-
ing tor what the “Strong Foundations™ group termed educational coherence.
With emphasis upon coherence, a formal property of program design, the
object of curncular orgamzation and student learning can assunie several dit-
ferent arrangements, content, kalls, mquiry. and personal development med-
cls however different conceprually, share the same mtegrative asprrations. [
‘ol conmunty toltege models tend o elevate cognitive and commnnicaton
skalls objectives over other vistons of curnendar coherence, it is only a matter

olemphasis None of the eight neglects content. inguinry: and personal devel-
opmient goals - T

h varving degrees all aight mstitute - have adopted goals referencmg,
soctal and avie responsibilits, Jelferson, sharehne, Manesota, and Broome m
particular. Always altected carhy by rocual cconomic. and demographice
changes, commumty colleges are aueneve to charactenstes of the student pop-
alation that bear crtcaliy upon the seneral education pregram: Virtually all
the models m this volwme provide analyses of student attributes as contexts
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for curriculum planning. Those profiling their student bodies in greatest detail
- include Miami-Dade, Piedmont, and Bunker Hill.
SN That general education program development is open ended and evolv-
- ing and that it is a community-building enterprise are richly textured discov-
eries of the process itsell. Black Hawks DACUM process is illustrative of the
community-building aspect of curriculum reform, as is, notably, Shoreliness,
Miami-Dades, and Bunker Hill's. Broome and Miami-Dade seem to have com-
mitted most fully to integrating curricular and co-curricular learning goals,
'1Ilh0ugh alt eight institutions have thematized hfc.long learnmg as a focal aim
- ... . of their programs. : S
- Finally, each of these cight colleges ha\ p'ud close aitention to assessment:
| to wha th Slroug, Foundations” group represents as “Progress Toward an-
: . Evolving Viston Through Ongoing Self-Reflection (Project on Strong Founda-
L tions, p. 52), Difficulties inherent in assessing student learning within courses, ...
T 7 actoss the curriculum, and over time are further complicated by the dynamic
nature of genieral education program objectives "Although freel‘) acknowledg-
ing 1hese difficulties, our eight colleges remain steadfast in their efforts to deter-
=T 77 “mine whether demonstrable enhancements in student learning ¢an be -
ﬁ “attributed to general educanon reform efforts.
=~ The narratives and refleetive appraisals of the authors featured in lhlS vol-.
“ume recapitulate the experiences of all institutions that have embarked upon
the long and difficult journey of general education curriculum development.
Each of the “Strong Foundations”™ principles has special poignancy for these
authors and their institutions, for they are connected in their experiences to
specific 1ssues, actors, debates, disagreements, resolutions, frustrations, and -
“compromses. One 1s struck, nonetheless, by how similar their experiences
F=7 - “have heen. Authorial reports on *lessons- learned.” for example, amplify and
-0 -« extend the tenets of the “Strong Foundations™ group, whilé also attesting not
only o the similarity of community college culture but especially to the
remarkable (and comforting) play of reasoned judgment.

Regional acerediting bodhies scem also to have exerted powerful conver-
gent influences on behalf of general education reform, even to the point of urg-
ing the adopuion of spectflic learming goals and pedagogies. Systemwide efforts,
such as those in Kentucky, Minnesota, and California, undertaken principally
1o smooth two-vear/four-vear transter. have both positive and negative features,

—as aur authors explain: loss of institutional autononmy and tlie eclipse of home-" 7
grown models—negatives—atre balanced by standardization of requiements
and predictability, which favor students. And while transter talk is.the com-.
mon coin of systemwide h.u;,nnnu“ that dialogue usually spills over mto oceu-
pational programs, and students in these currnicula also benehit.

Grven thus account of similanty among our erght institutions and of con-
vergence on general education goals within pustsecondary education generally,
one mught wonder if this movement toward curricular commonality 1s becom-

e g stulubying? Clearly not. for the tasks ot specitving the content and learn-

ing protocols for cach of the general education objectives are highly complex
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and intellectually engaging undertakings for faculiy and staff. Innovative cur-
riculum design and conversation on teaching and leaming provide opportuni-
ties for all sorts of creative synergy and profess nal development. General
education reform is full of surprises and provides :nany opportunities for per-
sonal growth. By sharing and dissemina ing this discourse on the goals of our
common learning we improve our teaching, gain both credibility for and satis-
faction in our intelléctual and pedagogic practices, and, most important of all,
help our students toward enlightened, competent participation in the ensem-
ble of conversations, activities, and institutions that constitute our social being.
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The editors cite additional references that match the most common
learning goals mentions din the cight general education pluns in
this volume,

Additional Sources of Information

For a hibliography of material on general education. we refer the reader o the

references at the end of cach Lhdpl(.l They contiin most of the works that have .

“informed the general education debate at the commumty college. In this chap-

“ter we will Tocus on & lew addinonal sources of information. Aswe mentioned -

w the introductory chapter. a great degree ol agreement as to what is impor-
tant can be found among the general education plans at most campuscs. For
this reason we have concentrated on ciing additional references that mach up
with the most common learning goals among these plans.

Civic Education

Althiough not all the colleges profiled m this volume have adopied formal goals
in civic education, most acknow ledge as general education aims the impor-
tance of competent, parteipauve cizenship Those wishing to learn more
about the subject should consult B Barber, Strong Democracy: Participatory Pol-
ies for a New Age, Berkeles, Calil: Unmiversity of Califorma Press, 1984 R
Freeman Butts, The Revival of Civie Learr ng. Bloonungton, Ind.: Plu Delta Kappa
Foundation, 198Q: S\ NMorse. Renewmg Civic Cupuatly: Preparing College
Students for Service and Ciiizenship, ASHE-ERIC Thgher Education Report No &,

(ed ), Higher Educatian dnd the Practice of Demo racy: A Poliical Education Reader,

Didyton, Oheot Kettering Foundarion. 1991 R. Pratte. The Civic Imperative.”
Fxamining the Need for Civee Fucation. New \ml\ Teachers College Press. TORR:

and UL Lappe. The Quuckenmg of Amenca, San Francisco Jossev-RBass, 1994,
“The Cvie Purposes of Tiberal Tearning.” Liberal Educanon, wimter 1982,
contdains & superh collection ol essavs on the subject Inaddition to these are
—the numerous recent books and articles on community service as civie educa-
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1 tion. Finally, three organizations actively involved in promoting citizenship
2 education are the Natienal Council for the Social Studies. Washington, D.C.,
F the Center fur Civic Education, Calabasas, California, and the Kettering Foun-
dation, Dayton. Ohio. _ -

Communication

Community college general education programs in communication generally
include reading, writing, listening, and speaking skills. Virtually all adminis-
, ter placement examinations to entering students in reading and writing; all
- -+ requre at least -one composition course, and many also require a course in
o public speaking or oral communication. Since English faculty generally keep
SRS abreast of the literarure in composition theory, the following references address
‘ communicating across the curriculum. Writing across the curriculum. or dlS- N
- - .- cplines, is.a broadly shared goal of higher education... . - - A
Lo o Writing Across the Cumculum th Community Colleges, L. C: Stanlev andj T
é o \mbron(cds) \t.\‘. Dl]t‘L”O]’lb lor Cnmmunm Colleggs no. 73, San FlanC!sco
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L oreucal foundanon_s. and prnsum a great many “how-to" strategles its end of-
S chapter references and hibliography are 111chspmsablc for those seeking guidance: -~ -
-7 "in not only written communication but also critical thinking and “writing-to-
3 learn” pedagoby Of the journal and periodical literature College English and
College Composttion and Communication provide rich resources for practitionets.

Critical Thinking

The :pll‘]llld] and mullutual center of the ercﬂ lhmkmg movement is
Richard Paul’s Sonoma State University Center for Criucal Thinking and Moral
Critique. Its stimulating August conferences attract many of the leaders of the
movemertt. The center has also spawned regional organizations and work-
shops. Avaifable from the center are instructional videos and print matenals.
Other centers of important critical thinking programs are the Oakton (Illinois)
Critical Literacy Project and the Montclair (New Jersey) State University Insti-
tute for Critical Thmking,

The following texts are essential reacing for faculty and institutions seri-
ous about critical thinking, Introductions to the topic, its theoretical grounds
~7and disagreements] ineTude 1. Kiirfiss” Critical Thinking: Theory. Rescarch Frac-

- ties, und Possibihnes, ASHE ERIC Higher Education Report No. 4, Washington, o
- D.C.: Clearinghouste.on Higher Education, 1983; A. Benderson. “Critical - - - -
Thmking,” FOCUS, Princcton, N.J.: Educational Testing Service, 1984; R. Paul
(ed.), "Crincal Thinking.” Nunonal Forum, winter 1985, Baton Rouge, La. Honor
Soctety of Phi Kappa bhi. Louisiina State Umiversity. Richard Pauls Critical
Thinking: \What Every Person Necds to Survive in a Rupidly Changing World, Santa
Rosa, Calif : Foundation for Critical Thinking, 1994, is a treasure trove of
essays on the subject. Cynthia Barnes (ed.), Cnacal Thinking: Educational fmpet -
ative, New Directions for Communuy Colleges, no. 77, San Francisco: Jossey-
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£ Bass, 1992, and R. E. Young (ed.), Fostering Critical Thinking, San Francisco:
° Jossey-Bass, 1980, provide helpful strategies on a wide range of matters from
- instruction to assessment. Among other important works are J. Chaffee, Think-
: ing Critically, Boston: Houghton-Mifflin, 1991 (a text). V. R. Ruggiero, The Art
' of Thinking: A Guide to Critical and Creative Thought, New York: Harper-Collins,
1991; and V R. Ruggiero, Teaching Thinking Across the Curriculum, New York:
Harper and Row, 1988; S. Brookfield, Developing Critical Thinkers, San Fran-
cisco: Jossey-Bass, 1987; and M. Lipman. Thinking in Yducation, Cambridge,
England: Cambridge University Press, 1991.

T hthies

- sciousness has become integral to education in the professions, health sciences.-

- on.relevant moral dilemmas.
" . Those wishing to explore the bases of moral ps)ch(ﬂogy dnd phlosophy
_-should consult_the many works of Lawrence Kohlberg in cognitive moral .
developmem T. Likona. Education for Character: How Qur Schoals Can Teach
Respect and Responsibility, New York: Bantam., 19¢2; E. A. Wynne, “The Great
Tradition in Education: Transmitting Moral Values,” Educutional Leadership;
December 1985/January 1986, 43(4) p. 4-9: C. Hoff Sorimers, “Ethics With-
out Virtue,” The American Scholar, summer 1984 and the books and articles of
-William-Benneut are-excellent on.charactér education.

For feminist ethics see C. Gilligan, In u Different Voice: Pauholo;,uul Thc-
ory and Woemen's Development, Cambridge, Mass.: Harvard University Press,
1982; and N. Noddings, Curing: A Feminine Approach te Ethics and Moral Edu-
cation, Berkeley. Calif.: University of California Press, 1984. A “how-10" briel
text with case studies by V. R. Ruggiero, Thinking Critically About Ethical Issues,
San Francisco: Maylield, 1992, is a usetul supplement to course texts.

International/Intercultural Education

The_ lerms “uuunmlonal" or "glol)al sludlcs" st uhcn rcfcr o the dwcrsily ol'

- tion on lhls, l‘L’idLrS can start wnh R. K. Cneuﬂ’l_eld {ed.), Dcvelupmg Interna-

-tional Education Programs, New Direcuions for Community Colleges, no. 70. San
Francisco: Jossey-Bass. 1990. It contauns a wealth of references and information,
not just on curriculum matters but also on other aspects of internationalizing
the campus. For profiles of campu < programs see “Internationalizing the Cur-
riculum,” The Forum for International Education, March 1984, 6 (4); and Beyond
Borders: Profiles in Internationa' Education. Washington, D.C.: Association of
American Colleges and Universiues, 1994,
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engmeermg and business LUI[‘lLU‘d texts increasingly incorporate dlscussmns A

~Tespite the current clash of moral lhcorics—cugmtivc developmenual, virtue---- - -~
and value based, and feminist—some form of moral education appears to be
Fror= a-goal ofvirtually all general education programs: As heightened ethical con- - -
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v The terms mudticulturalism and especially diversity direct attention 1o mul-
~ tiethnic, racial. and gender issues within the United States. Fifteen 1o twenty
) years ago colleges talked about intraducing global dimensions into the cur-
riculum. This has gained widespread acceptance among both four- and 1wo-
year colleges. Now the clebate has shifted to whether diversity should he
included in the general education curricalum. We could find very few cases
where community colieges have actually done this. and where they have. it has
tended to be an infusion effort, The leaders in introducing diversity 1o the
curriculum are located in border states, such as California, Texas. Florida, and
Washington, for obvious reasons. Four-vear colleges scem to be more aggres-

" sive in umoduuné diversity requitements than twosvear colleges.
The hterature on diversity is vast. For a recenu discussion relevant 1o gen-
F— - eral education sce G. H. Cornwell and E. Stoddard. “Things Fall Together! Lrb-
: eral Education. Fall 1994, 80 (), pp. 40-31. For an examinauon ol theoreucal
..z—and practical issucsin-multicultural curricula see B. schmitz, Core Curricudum

ciation of American Colleges. 1992,

\Iathematics Science, chhnology

titative proﬁumu These usually ertail familianzation'with concepts and meth-
ods of data analysis amed at thanunE graduates’ competencies as citizens,
workers, and problem solvers. A trend in scienee education is wo require both
biological and phvsical science course work. In many community colleges

puter Ior word processing, data nmmpuLumn and prnhlg m sol\mg and. increas-
ingiy, for becoming “information hiterate.” Where general education reform has
provoked innovauve thinking, new course development in technological liter-
acy has taken several forms: historicaltopical survevs: science, technology. and
saciety problems courses: and across the currculum course integration.

One of the most ambitious of the survey tvpe is offered at Johnson County
(Kansas) Communty College which combines a lustorical overview with units
on Energy and Socrety, Electronics and Computers, Transportation, Materials,
and Assessment. Such courses present opportunities for collaboratnion among,
scientists, engineers. philosophers, and social scientists at communny colleges.
“Wath growing anxictics abowt econemic competitiveness together w ith a gat h-

cring consensus on worksite skills. such courses are ikely-ro-mulnply=-

Journals

Journals that {cature general education 1ssues include The fowrnal of General
Education, Pennsylvama State University Press, University Park, Penn.; Per-
spectives, Journal of the Association of General and Liberal Studies, Columbus,
Ohiv; and L iberal Fducation, Journal of the Amcerican Association of Colleges
and Universtiies, Washington, D.C.
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and Cultural Plurahism: A Gurde Jor-Campus Planners, Mashigton; D:C.: Asso-:

Most Lommunm wll%ps have established standards of mathematicat or quan-

~ technological diteracy s interpreted as-computer literacy: the ability to use a com- -
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NEW DIRECTIONS FOR COMMUNITY COLLEGES is a series of paperback books that pro-
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.. ... .include appropr iate sales tax. Canadian residents add GST and any local taxes. - -
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Single copies: include individual title code (such as CC82)

MAIL ALL ORDERS TO:
Jossey-Bass Publishers
350 Sansoine Street
. . _San Francisco, California94104-1342. . _ ... .. ... _.
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- This volume of New Directions for Community Colleges presents eight
different general education models from colleges across the United
States. It is designed to be a practical guide and reference for those
seeking to reexamine or restructure their programs. Each coutributor
was asked to provide the following: brief descriptions of each college,
including its internal and environmental constraints: a description of the

“general education program. its aims and evolution: a discussion of the
implementation and assessment problems; and., finally, a reflective
appraisal on lessons leariied. '
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