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Facilitating Peer Supports & Friendships 16

s schools work to mclude ail students in
regular cducation classes and the doors of
spectal education classrooms close. a new pro-
fessional role emerges...the role of the Inclusion
Facilitator. From the very beginming. the heart
and soul for this book has come {rom Inclusion
Facihtators working throughout the state of New
Hampshire. 1t is thewr celebrated successes and
honest struggles that il the pages o follow:
Without the contrnibutions of these comnutted
professtonals. this book could not have been
written. Therr talent and wisdom mark every
page. Through the sharmyg of thewr stories. this
book grew from a manual of ediigues mo a
book rich with strategies born of experience.
This book 1s dedicated to all of the Inclu-
ston Facilitators working in inclusive schools
throughout the state of New Hampshire. We give
special thanks to the following membetrs of the
inclusion Facthtators Support Network for ther
generous contributions to this book.

Maureen Hutton Carolyn Smiles
Moultonborough, N H. Littleton. N.H.
Kathy Lanzim Mary Timson
Planfield. N'H FHampstead. N H.
Rhonda Morgan Camille Valenza
Exeter. N H.L Newport, NUH.
Valerie Morse Michelle Widdison

WindhanvPelham. N H Bedford. N H.

Marty Rounds
Amherst. N
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FOREWORD

ERIC

n 1990, New Hampshires Inclusion

Facthtators Support Network was created
as an activity of the New Hampshire Statewide
Systems Change Project. The Newwork provides
a lorum for Inclusion Facilnators to meet. share
ideas and strategies. and discuss the latest inno-
vations in inclusive educaton.

The Statewide Svstems Change Project. a
jornt project of the Instuute on Disabtlity/UAP
and the New Hampshire Department ol Educa-
ton. was designed to increase the capacuy of
school districts in New Hampshire to nclude
students with severe disabilities in regular edu-
caton classrooms and neighborhood schools. In
order to encourage Inclusion Facilitators in their
new roles and to enhance their skills and belicls.

the Project provided them with trainmg and
technical assistance. The Inclusion Facilitators
Support Network was a logical extenston of this
assistance. Its commument to redefine and
restructure educational roles and practices for all
New Hampshire educators became the impetus
for the dexclopment of this book. We hope that
hoth new and experenced tnclusion Facilitators
will learn from the hard work and tnal and crror
ol therr New Hampshire colleagues

The Stitewtde Ssstems Change Proredt s @ nve-vear project
funded by the U8 Depanment of bducaton Ofhee of speaal
Fducanon and Rehabilitauive senvices tGnant sHOB6IROOL 1-89%,
awarded o the New Hampshire speaai Bdusaron Baean for an
wclusive educanon project wih the Insttate en rsalnhin /CADR,
Universuy of New Hampshire The contents of this book do net

necessanty represent the palicy er postion of the U s Department
ot Education

By keeping students

-+ out of regular classes we ¥

_.-.give strong messages 'y

" Cthat some do not belong

in society or some of -

all students that iy o

‘less than perfectis - B

unacceptable.

Cuwmille Valenza
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MAGGIE'S STORY

aeie eraduated from college with a

degree mospeaal education and spent
10 vears teaching students with moderate and
wevere dizabtlities i a number of schools and
asses She taught o astate mstitution, a rese-
denual school, and a regional day school solely
for studenzs with autism. T 1688, NMaggie
moved te Sew Hampshre and began teaciung in
2sell-contaned speaal educaan classroom m a

small public clementary school. Of alt of her

jobs. this was the one that Maggie will always
refer o as the “turning pomnt”™ m her career.

Mha vear, the “winds of inclusion” were
blowmng through New Hampshire, Because ot
her interests and her experience. Maggie began
attending workshops that focused on a com-
pletely new and somewhat challenging wdea -
meluding students wath severe disabilities in reg-
ular cducatton classes. Maggic knew in her heart
that this 1dea could work (although she had lit-
tle 1dea of how to make 1t work) and she eagerly
approached her school principal E2
with the 1dea "Give it 2ty the
principal sud encouragingly:

Maggie began slowly but §
surch <he met regularly with 3

ERIC
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St is 'ini_porll(hll" '
to be-sure that support.",

services ure plf()\'l.(h’d'

Maureen Hutton

parents and teachers. and together they worked
out wavs to inciude “her” students mio regular
classes. Maggie would be the first to tell vou ut
wasn't always casv: “trial and error” were the
words she Tived by But Maggie quickly saw the
mmense gans that the students were making in
reeular classes and with wpieal peers Infact,
Maggie. oo, was fearnimg - espectaliy how to
balance her desire to “hold en”™ o her™ kds
while knowing that “letung go™ would best meet
their educatonal needs. _
Much of what Maggie was domg from the
start was offermy support to the other teachers in
e school Tiese teachers knew tiat Maggie Was
their resource. and daily they sought Maggies
help. Interacung with other teachers m- her
building was extremely satisfying. but Maggie
was hungry to find other special educators who
were taking on this new role. The wdea was so
new in New Hampshire that there werent many

others. “Someday.” Maggie remembers thinking,

“there will be plenty of cducators
throughout the state doing what
I'm domg. because 1ts the nght
thing 1o do. and it works.”

i a rcason_a_'bl:({ wy... -
L \.s'u_y that "wor’i-s foi' the" i
_ c[.aslsmom teacher,
" The Inclusion _‘I-'acilit(uor_. 3
needs to be [lexible:
_enough to u}(o;nnmdare'

the teachers schedule.

<
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EVOLUTION OF CHANGE

n cducanon., as in life. change 1s constant.

Educauonal pracuces -- like just about
every other “solid and tested” theory -- have
changed dramatically throughout the years.

As Maggie learned i 1988, the old “tried
and true” practices of educaung students with
disabihtics were not the best. As recently as the
carly 1980%, cducational practices dictated that
students with severe disabifiies be educated in
separate schools and classes. apart {rom their
wpical peers However, parents and cducators
began to face the evidence that this practice was
not meeting the needs of students with disabili-
ties. nor the needs of the communuty i general
(Biklen. 1985: Brown ct al . 1988: Fox. 1987,
Gartner & Lipsky, 1937). Through cvaluation
and questioming, parents and educators began
the scarch for alternatives. for new deas. for a
"new wind.” so to speak.

We now know that students with disabuli-
ties are hest educated when they are tull-time
members of tvpical age-appropri-
ate classrooms 1n neighborhood
schools (Biklen, 1985 Brinker, Z38
198+, Brown ct al | 1988: Brown,
Nietupski & Hamre-Nietupski. 8
1976, Halvorsen & Sailor, 1990:
strully & strully, 1987, Thousand
& Villa, Togae

With this change. svstems
had 1o develop  to support
students. teachers. and parents.

. .Advb_ca(ing

.in('l.usio.n Is an (Jng:o.ing,

o everydgy p'r(_)('(’s's.

»,.' - .'.\I(J_iilrlng'_sure that

. AL . . B -
- all students are valued .

for “whq.-

they are” . °

s one of my

. most impoftunt jobs.

Educaung students with disabilities i regular
neighborhood schools and  classrooms  meant
that educators, related service providers. and
familics had to change the way in which they
promoted best  educanonal  pracuces  for
all students.

Today. we no longer assume that the special
student will arrive by speaal bus at aspecad class
taught by a specal teacher according o a special
schedule and currtculum. In fact, we  generally try
to avoid using the word speaal when planning
and describing the educanon of students who
have disabilities.

Undoubtedly one ot the nggest changes for
schools embracing inclusion 1s the climination of
the model ol exclusion or pull out " services. We
now bring support services to the students in
regular cducation settings, allowing them to
learn 1n classes with their peers (Ford. 1989;
Giangreco. 1990 Janney & Meyer, 199Q: Stain-
back, Stainback & Forest. 1989: Thousand &

iE Villa, 1990. Vandercook & York,
1989: York ct al.. 1989). Educa-
tors. related service providers.

| students, and fanulics now work
together as collaborative team
| members. not 1solated experts. In
this way. we all provide the sup-
' ports necessary tor students with
disabilitics to be successtully edu-
cated alongside thewr typical peers

"("gzrrnilf(‘ }/n}('n:("x
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A NEW ROLE

HOW TO BEGIN

n smportant change necessitated by the

new wind” of mcluston 1s the evolution of
a new professional role. The speaal education
teacher takes on new responsibilitics character-
1zed by collaboratvely consulting with all teach-
ers. related service providers, and parents This
new roie also includes coordmaung services tor
students who are members ol regular class-
rooms. Quite simply; this role is to provide and
coordinate the supports that enable the success-
ful inclusion of students with disabilities.

As this new tole evolved. the scarch began
for an appropriate job title. We have chosen the
utle “Inclusion Factltator” as the term used
throughout this book, as we believe i accurately
reflects the true mussion of the person aceepting
this role.

Throughout New Hampshire. an inclusion
Facilitator 1s that person whose jabs it is to facili-
tate., however necessary. the full inclusion of
students who have disabilitics as active, partici-
pating learners i regular age-approprate classes
and neighborhood schools.

Given the move toward fully inclusive
cducation. the demand for skilled  Inclusion
Facilitators has greatly increased durning the past
five vears. In 1988 we knew of only one educa-
tor m New Hampshire who had a job deseription
which reflected her role as an Inclusion Faalta-
tor. Taday, there are mare than 60 members
of New Hampshires  Inclusion Facihtators
Support Network These members work daly to
<upport Tull inclusion i ther schools and m
the state

ur purpose for wrinng this book 1s to

provide guidance wdare we sav “words ol
wisdom™ to both new and expenienced Inclu-
ston Facilwators. Each chapter mcludes anecdo-
tal stories. discussion. and  strategics. Our
rescarch and information comes from you and
vour colleagucs who shared thew stories as well
as thewr “best pracuees”™. Contnibuung o this
book were Inclusion Facilitators who told us
they wanted to assist others in forming a process
to best support the vaiue they hold dear --
schools must be welconung places for all stu-
dents. This book highlights the best i all of us
as evidenced in the stories and examples woven
throughout. It is important to recognize. how-
ever, that behind every success story. there lics a
journey in which commitment. hard work. and
humor paved the way. The purpose of this book
15 not to create unrealistic expectanions for Inclu-
sion Facihtators, but to create a vision for the
potential of this new and excuting role.

The 1ole of the Inclusion Facilitator 1s a
dynamic orie. changing and growmg as inclusion
practices become increasingly comprehensive
and sophisticated. Clearly. Inclusion Facilitators
must mantan professional flexibiluy as their
role descriptions evolve to keep pace with the
changes oceurning in schools and communities.
This evolution 1s both exciting and challenging
-~ as New Hampshire Inclusion Facilitators know
first-hand  The Institute on Disabihty/UAR Uni-
versity of New Hampshire. s proud to celebrate
these dedicated professionals who work so
dihigently to keep the viston, spint.and realuy ol
nclusion ahve

9
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LUNCH IS MORE THAN JUST A MEAL
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sere noud 1f they il e comme te e anadle
woneol Dent ver Hhaw wall they patienate m
il enade dhssos SBewonders?

Stne e ons anformal fundh 2roup s
Povd, the district~ Industion Tachitaor she
e e cony reaton by beamning to taik o the
teacher= about e two students and e tremen-
dots henehits thev and thar dassmates have

feurth arade this vear Linda knows

reaped rom
o tse people-tiest linguage 1o desenibe the

awdents - tor evamples she savs o who

e ~hres some spead feth arade steries
thout e stadent cacrsh oo classmae,
hook report Sost en the plvaround s and
deserthes msome detart the wavs i wiich cach
dwdent llv parnapates my fewrth arade lessons
and actiaties Mostmiportasty Linda ashs the
TGS WAl SUDPOTT G nlormaton ea
wottid tecd teooch more comtorianie s e
<iandents tansion o middle school Phe e
ors Bave many gquestions and sdeass and Linda
feaves the tonch aroup with o maln-faceed
promise -+ <he 1xowomg oo schedule eacher
visitations. 4 workshop on mdusion, and meet-
mes hetween lourth and Bith grade teachers
Linda savs she wail coordinate reaudar mectings
with the hith grade weachers hetore the scrool
vear beains and throughowt the next school vear

A quick look at the lounge clock rennnds
the teachers that is back o the classioom: The
teachers returm o therr classes fess anxious and

Bappens to have awtsm 7 and Amchas who
Saes aanhicelchar She speaks of .

< s cadinoduals

Soeee qtadent

more excited about neat vear bnda cecls

1 encouraged by then openness and

! know< il nest sear waill work out

mam witts and capabihties The

sCachers hecome ore involved as

l know, how many-
' wonderful thmg 8o 'on'
- ina ‘clussroom. _ B
Al studcnts should;be\

"a pmt of this..

" Mary Timson: .

' i just fine
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ADVOCATING FOR INCLUSION

he suceess or fatlure of inclusion depends not
upon the charactenstics of a student. but
instead on the vision, commitment. and creativ-
ity of famihes. cducators. and adnmunstrators. It
follows then, that one role of an Inclusion Faal-
itator 1 to continuously reintoree that vision and
comnutment. Advacaung for inclusion as a value
and a philosophy, as well as a practice. 15 a crin-
cal role of the Incluston Faailwator.

For many classroom teachers and adminis-
trators. inclusion has provided them with thewr
first experiences with students who have signifi-
cant disabilitics. The Inclusion Facilitator can
demonstrate. through word and deed. that a stu-
dent with disabilitics 15 a student first. and needs
to be treated i an age-appropriate. respectful
manner. Speaking to. and not about. a student
will assist other adults and students in showing
the same respect. Inclusion Facilitators encour-
age others to assume a students competence by
emphasizing a students abilities and contribu-

. Asan advocate

tons, rather than disabilities and dehicnts e atl
parameters of the job -- from meetings o plav-
grounds -- the Inclusion Faclitator has the
opportunity to advocate value and respect for
all students.

Inclusion Faclitators work with teachers
and scudents 1o advocate tor inclusion For
example, the Inclusion Faalitator can weach
students peers how to use her/bus communica-
tion device. During the same dav. she may olfer
support to a teacher on developimg modiicauons
of lesson plans to meet the needs of idiidual
students Inclusion Faaltators advocate for a
students full participation i the classroom
Sometimes simply asking "How will Adam do
this?” will lead statf and students to define thewr
own problem-solving methods as a way to natu-
rally mclude the student. By conveving an
attitude of optimism, high expectations. and “we
can do it” spint, the Inclusion Faaliator effec-
tively demysufies the student and the process

for inclusion I believe

~in it s0 strongly that

no urglmu‘nl (lg((ﬂlh_( i,

could ever sway nte! .

I have seen it work

and 1 know that

it s the vight thing

for all students. dlasses

patnd schools

Camille Valeaza

1z

.Y a-_.-?_aw,..'?;ﬂ'l"‘ \-n'«;v-c'g-,..‘x:_ ta
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STRATEGIES FOR ADVOCATING FOR INCLUSION

isseminate articles. books. pictures. and

videos that demonstrate the success of n-
clusion in your school and throughout the state.
Make these materials available to teachers,
admimstrators, parents. school boards. and com-
munity members

2. Schedule workshops on inclusive educa-
tion 1 vour schooles). Invite teachers. admuns-
trators, parents. students. and community
members. \ary the workshop presenters --
remember that strong and convincing presenta-
tions can be made by parents. people with
disabilities. students. and teachers. All should
have the opportunity to present their stories.

3. Use language and behavior that shows
respect and value for all students” abilities. Treat
all students in an age-appropriate manner. Talk
with. not about, students and include students
in conversations.

4. Use people-first language at all times
("a boy who has Down Syndrome”. “Leah. a
student who has physical disabilitics™. This con-
veys to the listener that the disapility is simply
one characteristic of the whole individual.
Encourage others to use people-first language.

5. Encourage your school district to
develop an Inclusive Education Committee (or
better yet, make sure these issues are discussed
as a part of a School Improvement Commuttee).
Advocate for the committee to include students,
familics. people with disabilitics. and communi-
ty members. Use the cheeklist, I [t REALLY
Incluston?. provided in Appendix 1. to promote
best practices in your district.

6. Give positive feedback. including letters
of recognition and notes of appreciation. to those
who have been successful at teaching all
students. Invite the local media to come nto the
school to recognize these individuals through
articles and photographs.

7. Remember all personnel who can offer
support Lo students and te you. For example.
invite custodians, nurses, and sccretaries o
inclusion workshops. Include them in your
appreciation and recognition efforts.

8. Advocate for individual students. Assist
others in secing a student’s abilities. Make certain
that cach student actively participates in all class
and school events and routines (including home-
room, locker. desk. books. papers. ana same
report card as all other students).

9. Become active in the community by
serving on regional or state commuttces. Attend
school board and PTO meetings. join school
committees. The more interest you show. the
more support you will be offered.

10. Include typical community organiza-
tions and supports (Girl Scouts. Boys Club) in
each students individual education plan. This
can support a students full participation in all
aspects of the community. Make certain that
these community events oceur at times that are

typical for all students (alter-school. weekends,
summer). Do not support students with disabil-
ities leaving the school building during times of
the day when all other students are in school.
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GETTING READY FOR SCHOOL

he hrst week ol school s always heetic,
Teachers. students. and parents all have vary-
ing degrees of difficulty adjusting to the struc-
tured routne of school after those lazy days
of summer

This vear. theres particular excitement
the Garera home. Along wich all the usual bustle
of gettng ready for o new school year. James
Garcta, T vears old. s getting ready to go o his
hame school for the first ume.

James will enter Main street School as a
sixth grader. Betore this vear., James attended a
segregated school ina neighbormg town. When
the Garctas and therr spectal education director
began talking about mcludmg James n a regular
cducation  classroom e his neighborhoeod
school. Mr. and Mrs. Garaia were anxious 1o
learn more. It sounded great. but naturally they
had a number of questions and concerns.
Would this be best for James? What kind ol sup-
port would he recerve?

The Garclas were mtroduced TESE
to Sharon. the distriets Inclusion
Facthtator. she came to their home

:‘.
KR
~everal umes to meet James and §]

... are very important
tcam members,.

“When parents and.

work together --

" everything is possible.

Valerie Mor Sg

v . e . -
** . Parents know their:.

children best."Parents - . &

talk with the famuly about what supports and
mformavon they would need o help fames
make a smooth transition 1nto a new school and
a new classroom. Sharon offered the Garcias the
names of scveral other parents whose children
were mcluded in thewr neighborhood schools.
She introduced James and his parents to the
school stalf and the team used the C.OACH,
Manual tChoostmg Qptions and Accommoduations for
Children: Grangreco, Clonimger & Iverson, 1993)
to write an Individual Educavon Plan that
reflected parental prionties and dreams. There
was lengthy discussion about the ways i which
James would be fully mvolved in sixth grade
classes, and the fanuly was given mtormauon
about the many parent-school orgamzations and
cvents (PTO. parent-volunteer program) that
aceur throughout the year.

September  came  guickly, and  James
entered Main Street School as a sixth grader.
As the school vear progressed. sharon mam-
' f tained contact with the Garclas
offering additional assistance with
§ extracurnicular actuivites. after-
school friendships. and anv other
family prionities

R

oy

b il

X
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FAMILY INVOLVEMENT

nvolving familics m the school lives of

their children 1s critical to the attinment
of effective learning outcomes. Most educators
agree that students do better m school if thewr
parents are involved. It is also true that families
must he supported to take the lead 1n setting
priorities and long-range goals for their children
The best opportunuties for learmng to be both
usctul and supported come about when expert-
ences between the school and the home can be
bridged on a daily basis. An essenual role of the
Inclusion Facilitator is coordinaung effective
home and school collaboration.

The Inclusion Facilitators role in support-
ing a family’s involvement must take into consid-
crauon the values of the family. however they
may differ from the Inclusion Facilitators own
values. With encouragement and support. many
families can more fully participate in all aspects
of the school community, in ways that fit with
their own needs and priorities. For example. not
all parents want to attend PTO meetings:
however. if a family wants to attend. the Inclu-
sion Facilitator could ass'st them in accessing
the supports they require (¢ g., transportation.
child care).

Some familics may have never participated
m open houses. school performances. recreation
and sports cverus, field trips. or classroom
parties. Perhaps these activities were not offered
in previous schools. By providing mformation
about these events, the Inclusion Facilitator will
be helping families o participate. 1f they so

choose. Family-to-family connecuons can be
facihtated through this participation because
these events focus on shared interests rather than
differences.

Full involvement of parents in events
specific to their child (parent-teacher confer-
ences, IEP meetings) is essenuial for reaping the
greatest benefit to the student. Things as simple
45 flexible mecung times and locations. support
for transportation, and child care during meet-
ings, can dramaucally increase a family’s involve-
ment. Facilitating regular communication
between home and school (via telephone calls,
notebooks. visits. and/or written reports) about
progress. homework, relationships. health. and
other issues, further connects the school and
the home.

The Inclusion Facilitators role in enhanc-
ing a familys ability to fully participate in any
and all aspects of their childs education also
includes respecting the family as a valuable and
accurate source of information about the stu-
dent. Many parents are asked to speak to their
childs class or to the faculty about their child.
Familics can be 1nvited to provide training in
inclusion. collaboration. and high expectations
to the school and/or community. By supporung a
family’s ability to become a visible member of the
school community (to the extent that they
desire). the Inclusion Facilitator not only
enhances one students school experience but
effectively advocates for a fully inclusive school
community:

16




STRATEGIES TO FACILITATE FAMILY INVOLVEMENT

ccome familiar with the many processes

used to ascertain student goals and
dreams (MAPS [Making Action Plans, Forest,
1989] and C.0.A.C.H. [Giangreco, Cloninger &
iverson, 1993]). Use these and other methods to
be certain that family priorities are incorparated
into the overall education plan.

2. Listen to and respect family values and
priorities. Teachers, therapists, and other educa-
tors flow n and out of a students world, but
parents are n thewr child’s life forever. Seek out
information from parents. Respect them for the
knowledge and information they can provide.

3. Support familics and students in their
efforts to become involved in extracurricular
activities in the school and the community.
Assist the famuly in accessing the supports neces-
sary for a student to participate in various
typical acuvaties (the drama club, the YMCA. an
after-school job).

4, Facilitate a communication loop
between families and teachers. i
Stay in the loop. but do not super-
sede the classroom  teacher’s B8
conncction  with the parents. |
Don't forget that informal contact §
(phone calls, notes home. occa- §
stonal home wisits) can provide a B
stre g hnk  between  home
and school.

" Working closely with
. [unnh(\ is a very

i 'ip)l‘,J;_).y tany pm.('-'(')] ,.m_\' jof;z
. .-\h'('ling_[(N'nu.tf_ly .

and informally with

running smoorhhy!

5. Model for others how the family is an
integral part of the students cducational team.
Make the family feel welcome. accepted. and re-
spected. Be careful of huge 1EP and/or cvaluation
meetings (refer to "My Dream [EP Mceting” in
Appendix 2).

6. Involve parents in workshops, trainings.
semnars, and support groups. o the extent
they are interested. Provide or seck support so
they can attend (offer a nde. scck tuition
waivers). Remember that parents are valuable
presenters to faculty, school boards. and
the community.

7. Connect families to one another.
Provide parents with informaton on exisung
parent support organizations. if they desire.

8. Connect families to typical school and
community organizations (PTO. parent volun-
teer organizations., communily recreation
groups). Encourage and support parents to be-
come involved in the whole school community,
R to the extent that they are
comfortablc.

9. Make sure the classroom
teacher includes parents in all
typical teacher-parcnt connections
4 (parent-teacher conferences, class-
room volunteers, field trip chaper-

+

S parents iu-q;s (-\'4-&\-(1,'.__”-3;-._? ons). While 1EP and cvaluation

meetings arc important. they
should not take the place of typi-
cal parent-teacher connections

A
Curglvn Smiles

—
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BEHIND THE SCENES

st dance!' Jamiee Hanulton was so
4 excited. As Ms. Hamulton drove her daugh-
ter to the high school. she knew just how Janiee
lelt -- she was excited, too, but very nervous.
as well,

Just this Fall. Jamee entered high school as
a tenth grader atter having been previously edu-
cated 1 a vanety of schools and classes for
students with disabihiies Never betore had she
been a part of typical “teenage” events. never be-
fore had she had fnends 0 her own communuty.
\Ms. Hanulton was pleased., of course, that Jamice
was domg so well in school. but she was sull
anxtous about how the evening would go for hey
daughter. Would anyone be there to meet her?
Would anyone dance with her? Would she be
alone all night? Ms Hamulton was prepared to
stay at the dance all mght i necessary:

As the car pulled up to the school. three of
Janice’s triends were waitmg for her at the door.
Ihe grls ran over to the car and began chatung
excitedly about who was at the
dance and what cveryone was
wearing. Belore Ms. Hamilton
could ¢ven get out of the car. the
garls had helped Jamee mto her
wheelchar and whisked her nto
the building. They waved Ms.
Hamithon away. saying, Shedl be

It is important
to help classroom _
) assrslants &‘“” d good =

scnse of wlwn 0.

hne, dont worry.” Ms. Hamilton watched for as
long as she could unul the givls disappeared into
the buillding.
The four fnends entered the gymnasium
and danced. laughed. and talked the mght away
Although this was a mght lor teenagers. the
nclusion Facihtator was “behind the scenes ™
When the Inclusion Facthtator heard  Jamee's
friends talking about the years fist dance. he
wondered aloud if they needed any support to
mclude Janee n the big taght. The girls had i all
figured out, but agreed to call Janice’s parents to
tell them about the dance and what they had
planned.
The Inclusion Facilitator voluntecred to he
a faculty chaperon at the dance, but had no more
contact with Jamce and her friends than he had
with any other students. When the girls planned
to go to an ice cream shop after the dance, the
Inclusion Facilitator simply encouraged them to
problem solve the transportation 1ssuc (which
' they did successtully). Although
the Inclusion Facilitator gently

t these  reiationships, he  knew
£ .

B4 cnough to quickly move out of the
way once real friendships began to

mppor( and of]c By form.

" ussistance. (md whcn to_ 5

pull back sq as not

to stand in_the way of .

fric'ndsh'ips.

Kathy Lanzim

3 [acilitated the development of
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FACILITATING PEER SUPPORTS AND FRIENDSHIPS

he real cement of nclusion s provided
through peer acceptance and support. Though
relavonships and  friendships may begin m
school, extending them beyond the boundaries
of school - 10 home and the communuy --
1= a4 voal.

An olt-named hencht of mcluaon i~ the
development of muteally saustying triendships
between student~ with and without disabilines.
When students with disabilities are fully mclud-
ed and valued for therr participation m class and
school, relavonships can develop. However. lor
many students, cspectally those who had been
segregated for many years, the development ol
these relationships may need to be factlitated by
school and famuly members. An essential. but
sometimes overlooked, role of the Inclusion
Facilitator 1s the facilitation of both [riendships
and peer supports in and out of school. This may
not alwavs be an easy task. Patience. flexibility;
and an understanding of everyones hasic needs
must be the road map on this journey.

Peer supports and friendships are two
components of the kind of support an Inclusion
Facthtator may facilitate for a student It s
mportant to note that peer supports and peer
friendships are distinetly ditferent enuties. Do
not confuse them Friendship occurs when two or
more people discover common nterests and
develop a mutually sauslying relavonship. The
reinforcement 15 the relauonship uself. Peer
support s the kind ol help one student may aive
another, sometimes via an adults request While
s certamly true that friends often provide sup-
port. and peer supports frequentdy develop into
friendships. 1t 15 mmportant that the Inclusion

Facthtator not confuse the two  Many students
with disabilitics have an abundance of peer
support but too few friends.

Facilitatng friendships requires that the
age ot the student be taken mto account. Friend-
ships ior very young children naturally include
adults (family members, preschool and after-
school personned  Friendships for clementary
school students mvolve mereased ndependence
from adults and more emphasis upon other
students. Friendships for tugh school students
consist primarily of other high school students,
with adults sigmificantly out of the picture. 1t is
essential that these facets be considered by
Inclusion Facilitators.

It 15 also cssenual to fully involve peers in
the factlitation of these relationships. An Inclu-
sion Facilitator can ask peers what supports thev
inally need to develop a relationship with a
particular student. Once those supnorts are pro-
vided. the Inclusien Facilitator can step back
and let the relatonship take hold. Many Inclu-
sion Faalitators skillfully orchestrate situations
that support the development of relationships
and then quickly get out of the way

Recognizing that peers are a reservorr of
resourceful and creatve ideas. an inclusion
Facithtator can faciltate peer supports by asking
peers to help a student fully partcipate in class
and school. By including peers i the problem-
solving process. they are given the opportunity
to become true supports to a student, and not
simply “peer twors ™ When an Inclusion Facili-
tator assists peers and adults in acknowledging
that all of us are mterdependent, natural and
satisfving relationships can develop.

2U




STRATEGIES TO FACILITATE
PEER SUPPORTS AND FRIENDSHIPS

ecome aware of the “Fi, picture” for

each student. Explore with the student,
family, and peers their dreams for the present
and future. Together, develop strategies to facili-
tate relationships.

2. Become familiar with processes such as
Circles of Friends and MAPS (Forest. 1089)
which can facilitate the beginmng of fniendships
and supports for students.

3. Advocate for full access to any program.
service. or recreational opportunity (in school
and out) a student desires. Be a resource to facil-
itate the supports necessary to cnsure full partic-
1pation. Be available to follow up as a resource
person if necessary.

4. Model ways for other teachers and
students to include a student in all activities.
Use respectful language and a positive attitude.

5. Assist others to recognize the differ-
ences between peer supports and friends.

Be aware of the benefits of true friendships in
and out of school and vour role in making
them happen.

6. Communicate and collaborate closely
and often with a students family to ensure that
friendships can conuinue outside of the school
building.

7. Meet regularly with teachers. classroom
assistants, parents, admunistrators, and related
service professicnals to discuss friendships and
to develop strategies for peer supports.

8. Enlist the help of all school staff
(secretary, custodian. principal, guidance coun-
selor) to provide support to students, but never
at the expense of peer relationships.

9. Ask peers to be a part of the planning
process for an individual student. Utilize their
ideas on classroom strategies, after-school activi-
ties, friendships, and supports.

- Being involved with

~-ecircle of friends”

“has been a reul ledrning

. Al
experience fof me.

“Ihave Il).l;l‘)ll ‘{h'-u‘t.

Lids, have moyewdeas. 7

and are more

sophisticdted thinkers

o than Fwouldd have wiven

them credit for,

Mwwreen Hutton
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jor fae vears, Pault atended a regonal
; program for ~udents with disabihities. This
vear she enters third grade mher neighborhood
~«chool As part of the transion, Paulas new
teacher and the schools Inclusion Facihtator
pent tie observing Pauda m the regronal pro-
aram and aikme with the programs teachers
[he third crade teacher noted nght away that
what Facia was domg mothe special education
Jass was very ditferent from what went onom
third erade. What could Paula accomphsh
my s the coneerned thurd grade teacher
asked the Inciuston Facilitator,

Fhe Inclusion Facthtator and the teacher
<pent ~everal hours talking about what they: had
observed and what 1t would be hike for Paula
third grade It wasn't wise nor desirable lor the
third grade to duplicate the class m which Paula
was now; enrolled. the Inclusion Faatlitator reas-
sured the teacher “In fact,” she sad, “the prima-
v benehr ¢ ncluston s that i your class, Paula
will be earming how o be o R
“uccessiul ~tudent. and that will ¢ B
wtimateiy help her o become a l
~tecessul adult

Once a week '

I meet with teachers.

" to discuss upcoming. -

Jessons. content. and structure ol third erade and

the smportance of mamtaning that ntegmy.
With this as a base. they then discussed Paulas
IEP goals. The Inclusion Faalitwor and the
teacher “hramstormed ™ how these soals could he
met withm the context of third wrade lessons and
evervday routnes  The more they walked. the
more they began 1o develop wavs ol nciuding
Paula mto the cass The Inclusion Faciiator
smitied when the teacher wld her. When Paula
s my class, b of my students ae going to
learn things that will Wlimarely make them more
suceess(ul adults.”

Throughout the school vear. the Inclusion
Facthtator met regularly wuh the dassroom
teacher to develop strategies for Paula 1o full
participate m all aspects ol her class and o use
those opportunitics to teach her valuable knowl-
edge and skills. The Inclusion Facilitator did not
plan lessons lor Paula - mstead she worked with
the classroom teacher 1o modily, when necessary:

L (he class lessons and materials, As
the vear drew 1o a dose. the
teacher celebrated how much she
and Paula had learned

-+ lesson. plun_s..- By f(',(ﬂ’h’i_t@_ .

. about lessons and” . |3

“activities ahead ¢

we can muke

.. ~meaningful modifications,. |

s

Michelle Widdison:
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MODIFYING CURRICULUM

hat can this student do during this
lesson?™ 15 a question commonly asked
by teachers who have a new student with dis-
abilitics in their classroom. The ability of the In-
clusion Facilitator to respond to the classroom
teachers query m both a direct and collaborative
manner 15 pivotal o successful inclusion. An
inclusion Facilitator has a dual role to play to
ensure that the classroom teacher 1s the prnimary
person {acilitaung the learming of all studenis n
the class. That dual role is providing the teacher
with usctul 1deas for adapting activities and cur-
riculum. and supporting the teacher so that
she/he will begin to naturally plan day-to-day
learning opportuniues for every student.

Many new -Inclusion Facilitators struggle
with thewr role 1n curriculum modification.
Perhaps more famuliar with planning lessons for
students with disabilities. they may begin ther

job by providing a classroom teacher with aher-

nauve lessons for an individual student to work
on during classroom lessons. We strongly discour-
age this involvement -- the negative message that
this approach conveys is three-fold: only the
Inclusion Facilitator can provide appropriate
lessons plans for this student. the classroom
teachers role in this student’s educatiornt 1s mere-
ly to provide a place for learming rather than to
be the students primary teacher: and. tns
student 18 dramaucally different from all other
students and cannot participate in most class-
room lessons and activities. Obviously: these are
not the messages that the Inclusion Facalitator
wants to convey. This approach evitably leads
to a message of separateness as opposed to one

of mcluston,

All Inclusion Facilitators need to heed this
caution. The Inclusion Facilitator does not pro-
vide alternauve lessons and/or muterials for a
student. wstead sheshe collaborates with the
classroom teacher to ensure that ali students par-
ucipate -- and learn -- from the regular education
curriculum. The regular education curriculum
must he the starting pomt from which all modi-
fications are made

The Inclusion Facilitator and the classroom
teacher work together 1o make modifications to
the matcnals and/or the expectanons of class
lessons. All modificauons should respect the age
and the grade of the student and should adhere
to the concept of comparable challenge. Addi-
tionally, all modifications should reflect high
expectations for every student.

The Inclusion Facilitaror can also support
the classroom teacher in recognizing the numer-
ous opportumitics that exist throughout the
school day for a student to learn valuable skalls.
For example. pracucing reading skills in the
cafetena and learming dressing skills in physical
education class. can support a students learning
in natural environments. Because it is the class-
room teacher who is with the student through-
out the school day. the role of the Inclusion
Facilitator 1s to work with the teacher to denufy
and take advantage of these natural learning
opportunitics.

When Inclusion Faalitators see ther role
as offering support to classroom teachiers around
curriculum n.odificauion, classroom teachers are
better able to sce ther role as teachers of
dll students.
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STRATEGIES FOR MODIFYING CURRICULUM

sk the classroom teacher what she/he

needs from you to successfully teach all
students i the class. Be flexible n providing the
supports that the teacher requests.

2. Encourage a team cffort by acknowl-
edgmg the classroom teachers role as the
primary cducator for all students. The tecam
process should mcelude peers - they will have
idcas to help the student fully participate in all
class lessons. Include parents in this process. Re-
member, they know their child best.

3. Review the “Curriculum Modification

and Student Supports” chart. share this infor--

mation with others. Remember that the regular
education curriculum 1s the basis from which
all modifications are made. (Refer to the
Appendix 3.

4. Become familiar with augmentative
communication strategies and devices, includ-
ing facilitated communication. Supporting a
student who docs not speak or does not spcal\
clearly with a means to communi- Gl -
cate should bhe a top priority. L Ca

5. Meet rcgularly with the £
classroom teacher -- weekly if R
possible -- to discuss classroom

It mcans ml(rpnng

: lhc uguhn LurnCuhun

“The mclusnon [acuhmlm

Dund. I(ll(‘h() need to '
\\mk mg(th(l

o mu!\(’ llns happ( n,

Martv Rounds

culum nmdlﬁcauon

(I()(&H{ mum \vrmng

Ta squualc cmnculum.

strategies. Use these meetings to plan strategics
for future lessons ("How can we include Graham
in the Science Fair?”) rather than simply as
“progress reports” ("How did last weck go?™

6. Learn everything you can about innov-
ative teaching strategies (Reading and \riting
Process. Cooperative Learning, expenicntial math
and science). Join classroom teachers in attend-
ing traming sessions and workshops  share writ-
ten materials and encourage others to respect the
unique learning styles of all students.

7. Become knowledgeable about curricu-
lum modification and classroom strategies by
reading materials and auending trainings.
(See Appendix 4 for a list of resources.)

8. Have high expectations for all students
and convey this to the student, peers. family. and
teachers. Provide challenging learning opportu-
nities for all students by assuming competence
and ability.

9. Use the C.0.A.C.H. Manual (Giangreco,
§ Cloninger & lIverson, 1993) 1o
¥4 construct matrices which help
B} teachers 1o prioruize students’
| goals and work on them through-
out the school day.

HRY
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FOUR WAY STREET

ue  Lackmeyer. prinapal of - South
Elementary School, welcomed the faculty
to the annual spring meeting.  This was
M. Lockmevers favonte meeting: the stalf was
alwavs tull of wdeas for making the next school
vear even better than the previous one. This
vedrs daeenda included mntroducing the staff o

e ~chonis new Inclusion Facilitator, Kevin

Mahoney Though the faculty was well-versed in

the coneept of inclusion -- many had attended
workshops on classroom strategies. lacilitated
communicaton, and the vatue of diversiy --
they did have questions as to what role the
tncluston Faahtator would play in their school.
\Ms  Lockmeyer began the meeting with
one word -+ Collaboration! Collaboration is the
word that pertectly describes how we can best
answer the needs of all of our students.”™ She
conunued. “I'd like vou to meet Kevin
Mahoney, our new Inclusion Facilitator. He s
fiere to answer your questions.”
Kevin Mahoney smiled as le
began o explan what his role
would be at south Elementary. 28
'd Lke to meet with individual P58
teachers  he sard, “and together,
we can develop a mutually agreed
upon ~chedule of weekly meet- 3
mgs.” ~ome teachers might choose
to meet durmyg their established 2
planning pertods: others may feel

. _.('.'um‘_ullc Valenza

Keeping lhc hm.s
communuatmn ()p(n ;
: is on(' o[ the most
unpmmnl supports.
IaHz lbsun and -
- rcs'p( ct o,m'__(moz.lu.r 3 -
(‘(’)n'lributﬂions_.-T'hi.s_ '

is the key (o success:

hest about meetung before or after school. Some
others. Kevin said, “may ask me to teach their
class once a week™ o provide them with
an additional planning peniod. “As an Inclusion
Facilitator. 1 do not have any direct teaching
assignments, which alfords me the [reedom
to meet vour scheduling nceds.” Kevin
explained fusther.

September came. and the school year

began with weekly mectings between Kevin and
individuat teachers (with othier tecam members
attending as needed). During these meetngs,
they worked on curniculum modification, facili-
tation of Inendships., the coordinatien of related
services. and anything clse necessary o assist the
tcacher in successtully cducaung a particular
student. As the school year progressed. everyone
agreed that the focus of the mectings aceded to
change. No longer did thev need to exclusively
discuss one student -- they now discussed nno-
vative lLJthng strategles for all students.
Kevin  became a resource to the
¥4 enurc class.
Spring neared. and  Ms,
Lockmeyer began to put together
the agenda for next years mecting,
“Why tamper with success?” she
thought. with a snule. “Collabora-
tion 15 workmg so well. perhaps
that is just the word Ull begin with
again at next vears meeung,”

:
f
r
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COLLABORATION

RIC

nclusive education will become  truly

self-sustaining only when school person-
nel feel enabled to teach all students wogether in
regular classrooms. Professionals. who once
worked i solatton, must join forees o provide
comprchensive supports and services toall
students ' regular education classrooms. The
Inclusion Fadthtators role s to collaborate wath
cducators. related service providers, parents. and
students o ensure o students full and equal
participation t all school and class acuivitics.

The regular education classroom 15 rich
with learning opportumties for all students.
[hroughout the day. there are numerous oppor-
tunities for students to learn valuable skills and
knowledge The team -- parents. students. cdu-
cators. related service prowviders -- must work
together o identily these opportunities, and
support the students ability to participate in
them all Through coliaboration. members can
bring their respective expertise and experiences
to the table and deaide upon the 7%
best wavs to facilitate a students
full involvement.

Collaboration 1s hest viewed
a5 a four way street.” All team
members are responsible for the
students total partcipation and
lcarning i the classroom. No
longer do members of the team P
take responsibility for only their
gadls Tor example, m the past, a

physical  therapist  may  have : SSEEREQUIN PRI IR

worked on a students “gross .
motor” gaals -- mdependently and

."Collaboration.means .
7 giving as well as_
. receiving ideas from

" teachers, therapists,

T % -
~to believe that vwe can

. . P
learn from one anothef.

in an asolated environment  Now: that same
physical therapist works closely with all other
team members o support the student n her/
his ability o use those skills throughout the
entire dav

Collaboration works best when 1t s seen as
ajomt tenet based on equaliy, respect, and a
commument to problem-solving. Elfective col-
laboration mvoives parents, students. educators,
classtoom  assistants, and - related  services
providers all viewing themselves and cach other
as valued and equal members ol the team.
A shared commuument to the ideals of inclusive
education 13 essenual. Because the team must
work together 1o solve problems and brainstorm
ideas, 1t 1s important that the team conveys to all
members a sense of trust and respect.

[t goes without saying that the Inclusion
Facilitator is a tcam player. Additionally, the
Incluston Facilitator may be given the role of
“team coordmator” -- she/he manages the orga-
nizatton ol the team  process
(meeting times, meeting nunutes)
but supports the famly. student.
and teachers to take the lead n
goal setting, problem-solving. and
decision-making.

" parents, and-students, - & The  collaborative  team

All of us have ™

process 15 essential o successtul
inclusion. Inclusion Faalitators
should become knowledgeable
and supportive of the process, and
work diligently to mnclude this
in cvery students ceducational
expericnees.
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STRATEGIES FOR COLLABORATION

nclude yourself in the mainstream of

the school by attending all general faculty
and grade level meetings. Volunteer for school
committees, chaperon school dances. and advise
extracurnicular clubs. Assume lunch duty, recess
duty, and bus duty like all other teachers. Eat
lunch in the teachers room and attend faculty
parties. Convey the message that you are an
equal member of the school community.

2. Continue to educate yourself on best
practices in education, both regular (cooperative
learming, critical skills training) and disability-
ortented (facilitated communication, assistive
technology). Share this information with others.

3. Eliminate the division between regular
and special education in cverything you do.
Move yourself out of the special education office.
Move your books into the library and your
matenals into the general curriculum closet.

4. Get to know classroom activities and
the flow of classrooms. Offer to teach lessons to
a class. Switch roles with a classroom teacher for
a day. Divide responsibilities among all team
members so that no one feels overwhelmed.

5. Volunteer to cover classes for a teacher
so that she/he can attend an [EP meeting, a train-
ing, or visit another school. Do this often at the
end of the school year to allow teachers to
observe their future students.

6. Mcet regularly with classroom teachers,
assistants, related scrvice providers, and
parents. Keep them informed of trainings, mate-
nals, and interesting information.

7. Be respectful of classroom integrity.
Arrange observation times that arc convenient
for the teacher. Make sure that your supports fit
with the style of the teacher and the classroom.

8. Learn more about collaboration and
consultation. Atend trainings and review writ-
ten materials. Help classroom teachers and
parents acquire this knowledge.

9. Arrange a flexible, but realistic, dai.y
schedule. Build in time for planning mee*.ngs.
paperwork, phone calls, ctc.

10. Connect yourself and classroom teach-
ers with other educators across your state. Visit
colleagues and encourage them to visit your
school.

29
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PULLING IT ALL TOGETHER

deinz e son Dantels name to the hst
of three vear olds registered for preschool
was very eaciing for Mroand Ms Greene They
had been piasning this for a tong tme and they
knew Danies vould be happy m the focal com-
muniy pres ool program For the past few
months, the Greenes had been mecting with
Vlarta Dovie  the school districes Inclusion
Facthitator 7 ey knew that b they all worked
together. Darnel would do just lime.
Marta siended several mectings with the
Greenes, e teachers at the preschool. and

other team nembers who had worked with

Dantel and s family, It was mmportant to
wenufv what supports would be needed Hor
Dantel to be successtul in preschool.

AU the first mecting, Mara asked the
Greenes wha supports they felt were important.
“I've read ahout laahtated  communication.”
A Greene snswered, “and T'd like 1 to be ntro-
duced 1o Dantel.” Ms. Greene agreed with her
hushand. then added. "1 also think :
that Dantet meeds to be supported
to become more mdependent in
his mobihty Ud like to see these
two things . the top ot the hst.”

he team quickly responded.
Itwas agrec. that Martaand one
of the pres.aool teachers would
mtroduce amel o faalitated
communicaon The team would
also arrarnze tor Daniell his
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) T It's i.mpormx_l. y
ook at the student’s. . - §
s e.ri(ir_c.ddj It's bewter to o,
© provide related service -
';s-_"u[lfpor(lm a (-im_é .
" swhen the student n:ceds.%".l_

.it, rather than during

the. “free slot? in the

- therapist’s day,

.Va_lcric Morse

parents, and the districts physical therapist o go
to the assistive technology center o learn more
about motorized wheelchars and other mobility
supports. Maria volunteered o keep the entire
team mtormed about these visits through wrtten
notes and phone calls.

Marta then asked the preschool eachers,
What supports will vou need to feel suceessiul
meludimg Daniel i all aspects ol preschool?”
The teachers. oo, wanted to learn more about
factlitated communication They also said it was
important to have regular contact with the
Greene family “How about il we-wnite notes to
cach other every day?™ Ms. Greene asked. That
would be great. the teachers agreed. "We'd also
ke to mecet with vou and vour hushband regu-
larly.” said once teacher. “to make sure that we all
agree that were downg the bhest for Damel”
Maria helped them set up a monthly schedule of
meetings. Tl be at the meeungs. wo.” said
Maria, “and 1 have some mformation about
: curriculum modihication that I can
{ sharc with vou. We can also
{ schedule some after-school train-
ings for the enuire preschool stalf,
if youd like.”

So Daniel began lus school
“career” in a preschool with teach-
ers and tcam members who felt
supported while supporting him.
Evervone worked together to
make 1t a great vear
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COORDINATION OF SUPPORTS

y now you know that we define mclusion
as educating all students in age-appropri-
ate regular cducation classes v their neighbor-
hood schools. But just as mmportant to that
definition 1s the proviston of the proper supports
so that the students. teachers. and classes can be
successiul. Coordination of these supports is an
essenual role of the Inclusion Facilitator.

An Inclusion Faalitator defines these
supports by asking the students, families, and
teachers what supports they think are necessary
to faciltate full inclusion. Once ascertained, the
Inclusion Facilitator helps the team to determine
the most natural ways of achieving those

SUpports.

All students and teachers need support to
maximize the educaton that occurs daily in and
out of school. Using naturdl supports conveys the
message that all students and teachers require
support from one another. Natural supports to
tcachers may include regular mectings with
colleagues. staff development opportunities,
meetings with parents and students to review
woals and progress. and consultations with other
school personnel (reading specialist. physical
cducation teacher) Natwural supports to students
may include peer support (reading partners.
cooperative learning groups). classroom: assis-
tants. and extra help from the classroom teacher.

Some students may also require addinonal
supports i order to be successful -- these can
mclude assistive technology, related services, and
fnendship facilitaton, for example. The Inclu-
sion Facilitator coordinates these additional sup-
ports by bringing together the students team to
discuss the best wayvs to introduce the supports
mto the students hfe. The Inclusion Facilitator

does not decide upon the appropriate supports
for a student -- mstead she/he brings together the
resources and the knowledge to achieve success.

While the classroom teacher takes the lead
in determining what supports she/he needs.,
the inclusion Facilitator 1s responsive to these
requests. For example, 1 a classroom teacher
expresses the need to have planning ume. addi-
nonal traiming, and/or assistance in the class-
room. the Inclusion Facilitator becomes a
resource to achieve these supports The Inclu-
ston Facilitator may also act as an advocate for
the clussroom teacher when needed. 1f a teachers
request {or support 1s not granted, the Inclusion
Facilitator mayv suggest alternauve supports,
and/or advocate with the teacher to receive the
requested supports.

Additionally, the Incluston Facilitator also
has the responsibility of coordinatung many of
the legal requirements for an individual student.
Often referred to as “the paperwork™ of speaial
cducation. attending to such things as the Indi-
vidual Education Plan (IEP) and cvaluations
constitutes a significant aspect of the Inclusion
Facilitators responsibilities. The Inclusion Facil-
itator does not have sole responsibiluy for
writing 1EPs and evaluations. but rather coordi-
nates the tecam members who contribute to this
process. Likewise. the Inclusion Facailitator may
assist a classroom teacher 1n writing progress
notes and report cards, but the classroom teacher
assumes the primary role m this task.

By coordinaung supports for teachers and
students, the Inclusion Facilitator plays an
essential role m making sure that inclusion wruly
15 successtul,

3c




STRATEGIES FOR COORDINATING SUPPORTS

Iwavs ask the classroom teacher how

you can best provide support to the class-

room. Be flexibie i your approach. and recog-

mze that not all teachers will want you to
support them m the same way.

2. Ask students, families. and tcachers
how to best provide support to an indwvidual
student. Remember. the people who know the
student best must be supported to offer sugges-
tions and strategies.  °

3. Recognize the availability of natural
supports in all school and class cnvironments.
Use “special” supports only when natural sup-
ports cannot achieve the goal.

4. Ensurc that the classroom teacher is
given support to take the lead on report cards,
parent conferences, and progress reports. Offer
to cover a teachers class so that she/he can meet
with parents or write reports. Provide support
and input but recognize the teacher as the
primary educator.

5. Become familiar with !
resources that are available to

example. an assistive technology  resource
center). Make sure that students have opportuni-
ties to access state-of-the-art equipment and
matenals.

6. Recognize the student’s peers as valu-
able supports. include them mn the problem-
solving process. Respect their contributions.

7. Make certain that supports are provid-
«d out of nced and not habit. Examine and
re-examine supports to make sure they are
appropriate. Remember support needs change as
the student and the situation changes.

8. Provide supports in ways that facilitate
a student’s full participation. Be careful of giving
a student “too much support.” This can actually
become a barrier to inclusion.

9. Assign paraprofessionals to classrooms
not students. Make sure they arc vicwed as class-
room assistants and not individual aides

10. Support, support, support. Remember
the role of the Inclusion Facilitator is to assist

] and support classroom teachers so
that they are best able to teach

e day a ¢

provide supports to students tfor X all students.

" teachdr saic
- “I really appreciate all .
of the support, but
_sometime’s there are 30 -
R m.'uny. adults.in’ -
Amy classroom, it feels

. like a "(‘():(".\f{(tl:, party. -
1 wonder if 1 should be

" teaching or serving

&4

pa g DY 4T S

- hor dloevres!”

Mawreen Hutton




onclusion
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MAGGIE'S STORY REVISITED

ERIC

e vears ago Maggie made awash she knew
would come true. she wished that all schools
would realize the benelits o educaung all
students m regular educaton Jassrooms. and
spectal educators would recognize the mmportant
role they plaved m the process she hoped that
her colleagues would move out of speaial eduda-
ton asses. wnd mto regular lassrooms - to
pport teachers and students. And she hoped
that semeday there would be plenty ol educa-
tors throughout the state domg what I'm doing,
hecause 1ts the night thing to do.and it works.
Maggies someday has arnved! There are
many spectal educators i New  Hampshure
whose b titles and job responsibiliies have
changed o better support all students m regular
cducation. Maggie is no longer the only Inclu-
son Factlitator m the state and she now meets
regularly wath Inclusion Facihtators from other
schools to share 1deas and strategies. In the
beginning. these mectings focused on the

ditheult issues cach Inclusion Facilitator faced n
her/his new role. They shared therr struggles.
their mustakes. and therr commuitment. Today.
while there 1s sull ume for problem-solving, the
Inclusion Facilitators share success stories and
olfer cach other encouragement and support,

Maggie knows that there will always be
new questions o answer and new problems to
solve 1 the quest lor equity and excellence
cducation But she and her colleagues are conhi-
dent that they are on the night track.

Maggie now has a new wish for the future.
she savs, “I hope that someday we will no longer
have to use the word “inclusion” when we talk
about education for students wult disabulities.
When we say cducation we wiil naturally be
talking about all students. Perhaps someday the
role of the Inclusion Facilitators will change once
more and my collcagues and 1 will take our
places as educators for all kids!”

Being an’ Inclusion

Facilitator is a.hare

" but rewarding --.j

Lve

)"(I-u:y I's

students Lloliv_lg'l"hmgs-“- 6

that no one ever -
" thought was possible.

Inclusion really sworks!

Mautréen Hutton
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APPENDIX #1
IS IT REALLY INCLUSION?

nclusion A simple word. A simple
concept. “All students educated i regular
cducatien casses tn thew neghborhood schools and
the supports provided to students and teachers so
that all can be successful © Why then s there so
much confusion as to what 1t really means? As
the famtharit with the word imclusion grows, so
Joes the opportumity for the word o be used to
deseribe cand even justify) practices that are not
truly inclusive. Have you ever heard of an
mclusive classroom™ where 23 of the 25 swu-
dents receive spectal education support services?

Or an "inclusive school™ mto which students
from other towns are bussed to attend regular
classes? Clearly these are not examples of inclu-
ston, but examples of the word inclusion being
used to describe non-desirable  educatonal
pracuces.

Below 15 a checklist o help teachers,
parents, and admumstrators: deternune it thar
schools practices are truly nclusive. Although
the checklist does not contain every indicator of
inclusion. it can provide vou with a guideline for
your schools practices and philosophy.

IS 1T REALLY INCLUSION?

U ¢ this checklist o determune if vour school/school district's pracuces and philosophy support melusion
Everv YES answer indicates an inclusive practice. Every NO answer indicates (n area of need

1 Do all studens avend the school and elass they would aitend af they did not have disabihties

NEIGHBORHQOD SCHOOLY YES NO
> Do all students aitend regular education classes appropriate to their CHRONOLOGICAL AGE? YES NQ
3 Po studenis with disabilnes attend regular educauon classes on a FULL TIME basis

Lo tecene alt support services w the classroom, follow same schedule as other studentsi? YES NO
4 Do regular educanon chasses have a NATURAL PROPORTTON o ~tudents with and

without disabtlities m the class approxinuately 10-13% of studenms in the elass receve

seaial educanon suppon? YES NO
5 D sudenss winh disabilities use the same places and sersices as other students

e, tegular transportation, caleteria, bathrooms)? YES NG
n Do stadents with disabiliies recetve the SUPPORTS they need to be suceesstul in the dassroom

ve wartiedlum modification. assistive technology, adult and peer assistance. et W YES NQ

Do teacher < who have stidets with disabilities methetr classrooms recewe the SUPPORTS

peceaatis ot them to successlullyv each all students w therr class tee . planming tme.

onsnltatent and collaboration with spectalists, classroom support, taming, ete YES NO
2 e PARES IS of students with disabhities siven evety oppontuniy 1o be full parnapams s

then child ~ educanon’ LS NO
9 DPoes voun school have a PHILOSOPHY that respeas all students as leainers and contnibuting

swenilers of the dassroom and school comnunie? \TS NO
10 Daesvoun ~choal have 4 FASK FORCE 1o address the tssues indicated by vo - answers

an s checkdise ) Yis NO

Y !
37
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¥ APPENDIX -2
MY DREAM IEP MEETING

By Beth Dixon

cth Dixon, a business woman  from

Concord, has four children, ages 8-20.
Andrew 15 her voungest and attends sccond grade
at Conant Elementary School.

Wouldn' it be great if parents could look
forward to their childs 1EP meetings? 1t they
could go knowing they would walk out fecling
good. proud. and satistied? For many ycars, as
the date of my sons IEP inceting drew near.
knots would form in my stomach. | knew scver-
al things would characterize the meeting. The
room would be filled with too many people,
sometimes as many as 21, all eager to push for
their own agendas. The meeting would begin
with cvaluations. present levels, and a list of
things that Andrew could not do. About then, the
tension would grow into a sick fecling. Goals had
been written by specialists who discussed how
they were going to “fix” Andrew’s problems, with
the hopes of “getting him ready” for a regular
classroom (7 out of 10 umes, with 85% accura-
cy). By the time the meeting ended. my husband
and [ were so drained and depressed it was hard
to function.

We've come a long way from those dis-
couraging times. What has changed? Andrew is
now a full time member of a regular second
grade class in our neighborhood school. We
meet with just the immediate team (par-
ents. teacher, integration facilitator, therapists)
and begin with positive stories of what has hap-
pened 1n the classroom and on the playground,
stories of friendships and skills that arc growing.
We list Andrew’s strengths, and discuss lus

weaknesses by deciding what can be done to
improve the quality of his day to make it mean-
ingful for him. \We talk about a beauuful child
and his gifts, the things he is learning and what
other children are learning from him. When we
set goals no one cares that Andrew doesnt
isolate his index finger on command 2 out of 3
times. We care that he 1s doing the same thing as
the rest of the class. We depend upon our
dreams to sct goals for Andrew that will help
him succeed in society when his school days are
over. My husband and I now leave IEP meetings
in a positive frame of mind and are very proud
to be Andrews parents. He 1s a wondertul little
boy with many gifts to share and they are now
recognized. My dream is that all parents can ex-
pericnce this kind of IEP meeting and let those
memories of former meetings slip into the past.

How to Create a Dream IEP Meeting

¢ Limit the number of people 1o key players

+ Have the meeting in a regular education
setting.

+ Make sure the team has a shared vision for
the student.

o Start off with the post ives Try to imagine
how it would feel to "ear only the weakness-
es of someone you love.

+ Write goals that enhance the student’s abulity
to participate in typical opportunitics, now
and in the future.

¢ Invite peers to be part of the 1EP process.

Reprinted from Innovations, Spring 1991, Institute
on Disability/UAPR University of New Hampshire.
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APPENDIX #3
CURRICULUM MODIFICATION AND STUDENT SUPPORTS

7Cnn the siudent participate in this lesson in the same way as all other students?
®

If YES — stop here. 1 NO — go on to question #2.

\\ huch of the following supports and/or modifications (one or more) are necessary for the
student’s full participation in this lesson?

...peer support

...modifying
the | ...modifying
demonstration | the quantity
of learnmg of work

...adult support

...adapting
materials

...adding

materials

MOD[F[E_ o MODIF[ED
- MAT ER[ALS EXPECIATIONS

...modifying
the priority goals

...substituting
materials

« Docs the student have all of the necessary supports (¢.g.. technology, medical, family involvement)?
« Docs the student have a way to communicate all day long?

« Arc all modifications and matenals age-appropriate?

« Are modifications made taking into consideration the concept of comparable challenge?

» Are all modifications made keeping in mind the highest expectations?

« Docs the student have opportunities to give as well as receive support?

« Has the student been given all of the necessary instructional opportunities to gain core skills

: ?
(reading, math, and writing)? 335 Y

Extraordingry institute on Disability/UAP Uniseraity of New Hampshire. 1993

Keprnted trom From Specal te Revular. From Ordinan o




APENDIX #4 :
RESOURCES FOR CURRICULUM MODIFICATION
AND CLASSROOM STRATEGIES

* Frishee. K. and Libby. J. (1992).
All together now.
Concord. NH: Chubb Life America.

* Giangreco, M.E. Cloninger, CJ., and Iverson. G.S. (1993).
Choosing Options and Accommodations for Children (C.O.A.C.H.).
Burlington: Umiversity of Vermont, Center for Developmental Disabilines. Balumore Brookes

+ Oakes. . (1085),
Keeping track: How schools structure inequality.
New Haven: Yale University Press.

Rainsforth. B.. York, J., and Macdonald. C. (1992).
Collaborative teams for students with severe disabilities.
Baltimore: Brookes.

* Schaffner, C.B.. Buswell. B.E. (1988).
Discover the possibilities: A curriculum for teaching parents about integration.
Colorado Springs: PEAK Parent Center.

¢ Schaffner, C.B.. and Buswell, B.E. (1991).

Opening doors: Strategies for including all students in regular education.
Colorado Springs: PEAK Parent Center.

« Stainback. S., Stainback. W., and Forest, M. (1989)
Educating all students in the mainstream of education.
Baltimore: Brookes.

Tashie. C.. Shapiro-Barnard, S.. Schuh. M., Jorgensen, C.. Dillon. A.. ard Nisbet. | (1993
From special to regular, from ordinary to extraordinary.
Durham, NH: Institute on Disability.

* Villa, R.A.. Thousand. J.S.. Stainback, W, and Stainback. & (1992)
Restructuring for caring and effective education.
Baltimore: Brookes.

* York. | . Vandercook, T.. Macdonald. C.. and Wolff, S. (Eds.). (1989).
Strategies for full inclusion.
Minineapolis: Institute on Community Integration, University of Minnesota
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