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Chapter One

INTRODUCTION

Iwant to talk to you about discipline with students at risk. Straight
talk about a task you wish you didn’t have, but one vou will face as long
as you teach young people. I know I don't have to convince vou of how
difficult discipline is for teachers at all grade levels. It’s sad that so many
leave teaching every year because they can't maintain order in their
classrooms or because they just don't want to put up with the hassle
anymore. '

It would be areal shame if you let discipline problems drive you from
teaching or make you unhappy and dissatisfied with the carcer vou've
chosen. School today is an exciting place! You are constantly
learning about new teaching methods. reading about new research on
how students learn. and using new technology like computers and
interactive video to teach students everything from math to business
English. The opportunities to make a difference in the lives of students
have never heen greater.

School is also a challenging place. You face a classroom filled
with students with a diversity of cultural backgrounds. learning styles,
interests, and problems. Administrators want higher test scores, business
leaders want better-trained workers, and cleeted officials want vou to
solve all of the community's social problems. Evervone wants youtosce
that students meet higher standards, master more difficult skills, and
ingest greater amounts of difficult content. You are expected to respect
student rights. involve parents in their child's education. and improve
vour professional skills by taking graduate classes on a regular basis,

But you and I also know that school is a scary place. Each vear
thousands of students and teachers are assaulted in school. More and

morestudentsare bringing weapons toschool—and in many cases, using
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them. Many schools have installed metal detectors and hired security

guards in an attempt to ensure a safe school environment. We read daily

- of the increase in violence and vandalism in school.

Since I'm talking about discipline with students at risk. I need to
clarify apoint. Allstudents at risk are not violent. They don't bring guns
to school. assault teachers and classmates. or disrupt lessons. All
students at risk are not discipline problems. But all students with a
history of discipline problems are at risk. As a teacher you will have to
deal with these students as well. Actually. it will help you to think about
discipline this way: All students need discipline;it’s just that some need
more help than others-——more firm boundaries. more attention from
teachers and administrators, more creativity in the methods to help

them acquire seif-discipline.

So, as a teacher vou are faced with a diverse group of students,

pressure for greater accountability in student achievement. threats of
violence, disgruntled parents, and cvnical business leaders. And within
this environment. vou are expected to maintain order. meet a greater
array of student needs. and prepare the future generation for success in
a rapidly changing world. No wonder you have a headache so often.

In preparation for thisbook. L read a lot of research on discipline and
classroom management. 1 talked to a lot of teachers. principals, and
counselors about what works and what doesn’t. Tthought about my own
experiences as a classroom teacher. principal. and teacher educator.

1 have tried my best to write it from the teacher's perspective. 1
imagined mysell as @ teacher in a rural elementary school in the
southwest, in asuburban middie schoolinthe northeast.and in aninner-
city high school in the southeast. T asked mysel: What do teachers in
all these different parts of the country have in common when it comes to
discipline?  What knowledge, understandings. attitudes. and skills
would I need to possess to be relatively suecessful at discipline in any of
these situations? How would Fdeal with the great diversity of individual
personalities, cultural backgrounds. abilities, achievement levels.
handicaps, Innguages, needs, interests, wants, desires. problems. and
dreams? How could Teopewith the violenee that seems to be inereasing?

And especially, how would Tdeal with students at risk of dropping out of

Y,
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Introduction 3

school or of graduating with such poor skills that they will have a tough
time coping in a competitive job market? ’

I also asked: Why are we having so many problems with discipline
in school—why the disruptions. violence. vandalism. teacher-student
conflicts. and fighting? What is causing this general disregard for
authority and the rights of others? I'spent alot of time pondering these
questions. What’s wrong with these kids today? 1 finally came up
with an answer: Adults! Hear me out before you dismiss the idea. I
don’t like it either, but let’s be absolutely honest. Student behavior is
simply a reflection of adult behavior in today's society. We adults are
very permissive with ourselves and our children. Many of us don’t want
to take responsibility for our own behavior, much less that of our
children—and particularly not that of other people’s children. Some
adults demand their rights but dont want to accept any personal
responsibility. They want a better life but lack the courage to make it
better. Keep this in mind as you continue to read.

As I thought about all these questions. it occurred to me that if 1
wanted my students to act better. 1 would have to step forward and take
responsibility to see that they did so. 1 realized that I had to focus on
myself and what kind of person I would have to be if I wanted to
be successful in the classroom. Then I had a very strange thought: 1
decided that 1 would have moresuccess at discipline if T spent more time
concentrating on my own heliefs and behaviors and less time on
those of students. So. in this book I'm going to share with vou some of
the beliefsand behaviovs that Tand others have found tobe indispensable
for teaching these students we call at risk.

As 1 eonsidered my own beliefs and behaviors, another thought

occurred to me: Self-knowledge is vital and necessary for success with

discipline, but it is not sufficient. 1 realized I would need to spend

considerable time learning about the students I was teaching. I'm
not just taltking about their names. where they live, who their parents
are. That's important. of course. T am mainly talking about what
motivates young people, how they learn, swhat their goals are, how they
react to social pressures, and how they make decisions about what they

want to become and how they want to achieve it So am going to share
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with you some ideas about these important topics as background for
understanding young people and how we must relate to them if we are
going to reach our goals as educators and. at the same time. help them
reach their goals as individuals.

As T continued to think about my behavior and beliefs and what
students are all about, I also began to rethink teaching in general and
discipline in particular and asked myself these questions:

What does discipline mean? s it a product? 1f so. is it a state of
the classroom (I have discipline in my class), or is it a condition of the
person (the student has self-discipliner? Is it a process? 1f so. is it
something the teacher does (I must discipline my studentsi, or is it
something the student does (the student exhibits self-discipliney? Is
discipline really part of the teacher's role. or should it be left to the
administration? Does the teacher need to establish discipline before
learning can occur, or does discipline naturally flow from good instruction

and successful learning? s discipline strictiy the responsibility of the

school. or must it also include students. parvents, and other community
persons? What are rules? How do they relate to discipline? Should

students be punished for breakingrules? Are punishment and discipline

synonymous? [fnot. does punishment play any role at all in discipline?
If the school finds it necessary to remove a student from school, does the
school have any further responsibility for the student?

What is the purpose of discipline? 1s it to produce order so
learning can take place? Is it retribution for bad and inappropriate
behavior? s it to build character in students? s it to socialize and
enculturate students so they can learn to live in the real world? 1 will
present some information for your consideration on this question. too.

What would a disciplined person look like anyway? | mean.
how would that person aet and what kinds of attitudes and vahies would
that person exhibit? If we want to do a good job at diseipline, I think it's
important to have an ideal picture ol what we are trving to achieve, So,
I want to talk about some characteristies of the direiplined person,

What would I need to do to achieve diseipline? [n the course of
miy musing about discipline, [hegan to build a catadog in my mind of what

I would need to do with students to “produce”™ discipline in school or to

i
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help them “develop™ discipline in themselves—in other words, the
strategies and techniques, the things a teacher does with. to. and for
students to get the job done.

Whew! It's all mind-boggling, isn't it? But these are questions that
I found myself asking when 1 took the .ime to really think about
discipline. And I'll bet you have thought about these same questions and
many othérs as vou've tried to shape your swn philosophy and practices
about student discipline. Well. I want to share with vou some of the
answers [ came up with when I considered these questions.

So where are we so far? [ promised that I would talk more about
adult responsibility for kids'behavior and what this has to do with school
discipline. I'll also talk about some of the beliefs and behaviors that a
teachermust possess for success with discipline, especially with students
considered at risk. I'll tryto give vou some insight into how young people
think and what motivates them to behave. We'll take a new look at an
old concept and explore just what we meanby discipline andits purposes.
as well as consider what the characteristies of a disciplined person might
be. Finally. T'lE describe some effective discipline "methods” that have
withstood the test of time,

I've organized these topies into nine chapters. I've cited references

fora coupl of reasons. First, I want vou to know I'm not just makine all
) J g

thisupanoe that at least one other person thinks about discipline the way

I'do. Second. I want you to have additional sources that vou can turn to
for help. These references are listed at the end of the book. In addition.
I have listed a number of organizations where you can write for morce
iformation,

As vou read the rest of this hook. T hope vou will treat it as a silent
conversation between you and me. If you're to gain anyvthing of value
from it. vou must be an active participant in the dialogue. As vou read,
ask me questions: then try to answer them vourself or talk to colleagues
about them. Ifyouthink Tam out in left field with an idea, t ry to suggest
a better one for yourself by going directly to the research literature.
Above all. don’t dismiss an idea without trving it for a reasonable period
of time totestits merits. Just remember. my objective is to help yvouteach

better with less stress so vour students can learn botter with greater seltf-
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control and all of vou can do so in an atmosphere of safety, security, and

satisfaction. So let's get started!
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Chapter Two

WaaT's WroNG WiTH THESE Kips Topay?

What's wrong with these kids today?

Why are our young people so undisciplined?
Why can’t they be responsible?

What's causing them to act like they do?

Inthe spacesbelow, briefiy jot down your answers to these questions:

As T have alveady said. I have a very strong opinion 1 want to share
with you: I believe that the problem with young people today is grown-
ups. As adults we're too undisciplined, we're transmitting the wrong
values, we're providing the wrong role models, and we're neglecting
responsibility for children's behavior.,

The May 1993 issue of ASCH Update was devoted to a recent ro-
surgence of the interest in character edueation in school, In the lead
article Mary Massey stated, “Experts say this movement is growing in

response to pressure on schools both to reduce student antisocial
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hehavior—including drug use and violence—and to produce more
respectful and responsible citizens” (Massey, 1993, p. 1). She quotes the
director of the Center for the Advancement of Ethics and Character who
said. “Parents and policymakers are disturbed by a total inability of our
culture to pass on its values.”

Look at that last statement again: “. .. the total inability of our
culture to pass onits values.” That’s an interesting observation. and. on
the surface, we might think it's true. However, I believe it misses the
mark. Ibelieve ourculture is doing a wonderfully effective job of passing
on its values. Unfortunately, so many of these values are threatening
our survival as individuals and as a society.

Before eiving some examples to support this view. let me digress for
t=d o

just aminute totell you what I mean by the term “values.” When we say

we hold a value, we are not ta'king about an abstraction—not simply an
idea. Norare we talking about something external to us: nothing outside
of us has intrinsic value. To hold a value is really a process: we assign
value. Something has value to us if we think it is important to our well-
being. We measure the value of something or someone by how we behave
in relation to them. The more valuable something is for us, the more we
expend time, money, and effort to get it or keep it. We can ask people
what they value if we want to; but when we really want to understand
a person’s value system. we have to look at how they behave when given
free choices. Now, using this concept of values, let me offer you some
evidence that prompts me to think grown-ups are responsible for the
mess young people are in.

As a starter, let's look at our values concerning violence in society

and our schools. Do we “value™ violence and are we transmitting this

value to our young people? Sounds cru?:y. doesn't it? Well, consider the
world of adults. The U.S. murder rate has doubled in the last few
decades. Tn 1991 there were 23.000 murders in America—a record high,
and 15 times higher than in Japan. Since 1960 there has been a 560°¢

increase in violent erime. The situation with black males is particularly
eritical, Twenty-five percent of black males between the ages of 23 and

29 are in prison or on parole. That's more than are envolled in higher

g
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education. The homicide rate for black males ages 20 through 29 is six
times higher than for the rest of-the population. And what’s happening
with children? Gunshot wounds are the leading cause of death among
males ages 15 to 19. On an average day in America, 10 children under
18 are killed with handguns (Bennett, 1993; Curwin, 1992: Lloyd,
Ramsey, & Groennings, 1992; Kuykendall, 1992).

Here is a story that paints a grim picture about what young people
areup against. AU.S. Congressman recently suggested that the federal
government require televisions to be manufactured so that parents can
block violent programs to keep their children from watching them when
they are not around. In a House subcommittee hearing, he called TV’s
so-called “sweeps month™ a “prime time erime wave.” Other researchers
testified to the many studies showing an indisputable link between
television violence and increased aggression by viewers. especially
children. None of the testimony was as convincing ds comments by a TV
news producer who remarked, “The old adage ‘if it bleeds. it leads’ is
certainly true during (sweeps) month. Murders have been very good to
us. Ifit's a tragedy. it certainly gains a greater share of the audience.”
In other words, TV networks produce and broadcast what the public
wants. What does this say about our values? Violenee sells—which is
another way of saying that many people in the general public value
violence.

What does all this say about how we negleet our responsibility? Is
it not ludicrous for Congress to debate Laws about mechanisms to bloek

TV channels? There should already be a mechanism in each home to take

~care of what children watch on TV: It's called a parent. It is estimated

that cach week the average parent spends about 30 minutes in
conversation with hisher children while most of these children watch
about 30 hours of television (Knowledge Network, 1992; Lloyd. Ramsey,
& Greennings, 1992),

A second area that gives us a good test of what we value in socioty is
sex. Inthe worldof youth,one in 10 girls aged 15 to 19 gets pregnant cach
vear. Two-thirds of them are unmarried.  Sixty percent of teenage

mothers have not finished school.  The illegitimate birth rate has

‘v
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increased more than 400% in the last 30 vears. Of the estimated 12
million cases of sexually transmitted discases, 85% occur among
teenagers and voung adults (Bennett, 1993; Lioyd et al.. 19921,
How are adults dealing with these issues? We can get a good idea
from this response by a group of teenagers who were asked to react to
stories about the “Spur Posse™ where boys in a gang earned points for

having sex with girls. Listen to what they said:

As teen-agers we sincerely regret the negative connotations that
have been delivered about teens in general. We do NOT think the
females who cater to these misguided males are representative of the
best in American womankind. However, we do not believe that the
attitudes of these guys and girls from California are so different from
teens' attitudes all over.

Saciety does not place the right value and emphasis on sex. The
romance and mystery and ambience surrounding lovemaking is
pretty much gone for us; it is more of an act. We think that adults
in our country have much to do with the attitudes that we are hearing
bemoaned lately. For example, the mediaisfilled with sex. sex, sex. It
is adults—not teens—who write ads, scripts, and song Ivries. It is
adults who sell aleohol, condoms, and suggestive clothing.

Also, we are told on one hand that sex is wonderful and natural;
on the other hand we are told that sex is dirty and must not he
engaged in by “kids"—just say no, in effect. Yet we are not given the
ceducation we need to keep ourselves clean and healthy because it
might give us “ideas.” Isn't this a mixed message? Is it any wonder
that UL.S. teens are rather evnical? (*“Media Sends,” 1993, p. 12B0.

What about our values coneerning substanee abuse? About two-
thirds of the adult population uses aleoholie beverages, with about 10

million beecoming problem drinkers. The aleohol industry alone spends

$1 billion a vear to advertise its products: some aleoholic beverage

companies even underwrite concert tours directed at teensand preteens,

The growing epidemic of alcohol and illegal drug use by pregnant
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women, and the associated rising rates of HIV infection, threaten the
health and development of 375.000 babies annually (Lloyd et al.. 1992).

What are young people doing? About half of all students in middie
school have used drugs or alcohol. Almost two-thirds of high school
seniors try an illicit drug before they finish high school. Four in five
dropouts use drugs regularly. Children raised by alcoholic parents are
four times more likely to become alcoholics than children from nonalcoholic
homes (Lloyd et al., 1992: National Governor's Association, 1987: “Drug
Use Up.” 1993; U.S. Departmént of Education, n.d.».

What about our values concerning the family? Since 1960, the
divorce rate has quadrupled and the percentage of children liv. g in
single-parent homes has tripled. Three million children now live with
their grandparents, a jump of 50% over the last deeade (Curwin, 1992:
Lloyd et al., 19921,

We could follow this line with other social issues, but you get the
point. How does it relate to student discipline? As 1 said earlier,
problems in society are reflected in school. Problems with violence,
sexual promiscuity, and individual seif-interest spill over into school.
And society. as in all crises, is turning to the schools for help. But schools
are beginning to cry “Uncle™ How can we deal with all these serious
issues and handle all the discipline problems students pose for us daily?
How do we reduce student antisocial hehavior and at the same time
produce more respectful and responsible citizens?

We need a“Just Say No” campaign! We adults need to say “no™ more
often to young people. We need to tell them that there are just some

things that we. as responsible adults, are not going to let them do. Some

behavior is just too dangerous, uninformed, or counterproductive to

them and to others. and it can ruin their lives now and for the future. We
don’t have to let students choose everything they want to do all the time.
We must provide guidelines for living, set examples of right bebavior—
which means that we have to say no to children, and teach them when
to say no.

Miny educators are talking today about student empowerment. We

must convinee our studentsthat the only way they can become empowered
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- is through developing self-control. ‘This means that they can gain power
to control the events in their lives only by gaining control over their own
behavior. We must help them understand that no one can be empowered
if he or she is under the control of impulses. bad habits, the absolute
authority of someone else, drugs. alcohol, or fear. We must relearn an
L important truth for ourselves and teach it to our children and students:

[t isonly through self-control and self-management that one can be truly

free. So.itisourresponsibility to empower voung people by helping them
_— move to higher and higher levels of self-control, self-reliance, and social
responsibility.

But T am not just talking about yvoung people here. We can't teach
these charaeter traits to voung people until and unless we as adults are
willing to demonstrate them ourselves. We also need a “Just Say No™
campaign for ourselves, If we want students to become empowered, to
take charge of theirlives, to exhibit self-control, to learn to manage their
own behavior in positive wavs, then we as adults must do the same. We
o ean no longer live by the maxim: “Do as [ say, not as 1 do™ where young

people are concerned. Rather. we need to remember these maxims as

o

well: *Actions speak louder than words.™ “A picture is worth a thousand
words.” "l can’t hear what you say because what vou are doing speaks
so loudly.”

I know what vou're thinking. All of this sounds very good and very
idealistic. but how do we accomplish it? Well, we can't teach young
people the kinds of values we want them to learn just by sayving no. We
must also have a “Just Say Yes™ campaign. We don't want to totally
control yvoung people and exelude them from decisions that affect their
_ lives. We need a school plan of student management that balances the

e needsand diversity of the individual student with the needs for cohesion,
{ harmony. and unity of the group. To get at this, we need some way to
= merge the two issues of school diseipline and social expectations so we
can deal with them together, We need to merge the old with the new. so
to speak.

A tremendous amount of research has already been collected
deseribing the most effective approaches to school discipline—what

works and what doesn't work, We need to become serious about this

iy
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research, study it. and incorporate these approaches in our classrooms
and schools. But we need a larger social framework to hold it all together
and extend it into the community now and into the future. I believe that
the growing movement of character education can serve as this larger
framework. We need to stop thinking of discipline in isolation, as
punishment for rule-breaking in school. We must see discipline, and all
aspects of student management, withinthe broader category of character
development. We must accept the premise that all discipline procedures
have as their ultimate purpose to build character.

Character is more than simple distinguishing features or behaviors
of aperson. Character represents moral and ethical strength. integrity,
and fortitude. In other words, character is all .those qualities that
represent the best a person can be both as anindividual and as a member
of society. Thomas Lickona. a renowned author on character education,
believes that schools should look at everything they do through a moral
lens. He contends that once educators accept that all relationships teach
lessons about morality, evervthing becomes character development. He
saysthat schools wilkbear greater fruit. however, if they take a systematic
approach (Massey, 1993},

I'm not going to describe the process of character education here.
However, I do want to draw your attention to a recent development in
this arca. In February 1993. the Character Education Partnership
(CEP). anational coalition of organizations and individuals, was officially
incorporated. The CEP advocates a curriculum for character huilding
that revolves around a set of core values that cuts ucross politics,
religion. race, ethnic background. economies. sex, and age. Thiscommon
core is based on a premise on which we can all agree: Some ways of
behaving are better than others when we live in groups. No matter who
vou arce, there are certain kinds of behavioral expectations vou must
follow because they ave right and thev are productive for ceveryone, Twill
talk more about character education in the chapter entitled *Definition
of Discipline.”

We must remember. however, that all learning is developmental, In

regards todiscipline, thismeans that students won't develop perfect self-

control immediately. Rather, they move along a continuum (o higher
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and higher levels of self control. Evervthing we do regarding school
discipline should help the student develop along a continuum from
dependenceto independence to interdependence. Although thereisaset
of ultimate goals that we want everyone to reach in terms of character
development and self-control, at each age there is a subset of criteria for
appropriate behavior—both for the student and for the teacher. These
criteria serve as guidelines for us as teachers and as mileposts for voung
people on the journey to maturity.

When it comes to developing discipline, self-control, and characterin
students, some teachers want to point a {finger at parents and other social
institutions. blame them. and say that schools have no responsibility to
do anything. I'm sure youdon't feel that way. But if you are having some
doubts, let me offer a few more arguments about our responsibility as
adults and as teachers.

If a child with a problem creates a problem in the classroom, it
doesn’t matter where the problem started or who caused it—schools
must deal withit. And ifthe problem occursin your classroom, you must
deal with it. P. Kenneth Komoski (19941 has written that young people
spend 814 of their time outside of school and just 19¢¢ in school. Just for
the sake of argument, then. let's assurne that only 19 of what a student
learns in life 1s acquired at school. Wouldn't we still have that 19¢¢ to
work with and shouldn’t we give 100¢¢ of our efforts to that 19%? Aren’t
we responstble for that much? Ifvoudoubt what Lam saying, answerthis
guestion and relate it to school: Whose fault is it if'the lion cats the lion
tamer?

So let's say “Yes"” to ourselves as well as to students. We are the
professionals in this situation. We are the adults. We count. What we
do makes a difference. We must take control of our schools. We must
make them safe and productive places for evervone involved in the
educational process.

One ofthesaddest laments of a teacheris, "l just can't doa thing with
this child.” That says more about the teacher than it does the child. A
worse comment is, “I've washed my hands of that child” or “We've made

adeal: the child doesn't eut up or hassle me and Tdon't put any pressure

on or hassle the child.” As adults we have no right to behave in this way.
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We are supposed to know whattodo. We can’t wash our hands of children
or let them slide by because it is easier for us. We are the grown-ups and
we need to take responsibility. And the way we do all this will not only
determine our own safety and sanity, but it might make a difference in
whether the child with a problem leaves school with a solution.

How do we as teachers do our part to accomplish this? The first step
is to reexamine our beliefs, values, and behaviors. In the next chapter
you will gain a better understanding of yourself as well as the kinds of
relationships necessary to foster development of discipline, self-control,
and character in students at risk.
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Chapter Three

TEACHER ATTITUDES AND CHARACTERISTICS

" hope Johnny doesn’t come to school today.”

“I'eould do a much better job of teaching if I didn't have to spend
so much time with Suki.”

“Manuel just doesn't need to be in school: he can't learn and he
Just keeps other students from learning.”

“My principal says Thave to cover this material: if Angelina can't
keep up. that's just tough.” '

“Floyd. school is for learning: [ don’t have time to deal with vour
personal problems.”

“All these new methods they want us to use are just fads: |
learned from a teacher who taught the wav I do now. so why can't
Lerova learn that way., too?”

"Abraham doesn't know what he needs to know: why should Task
him what I should be teaching?”

“Idon’t have time to get Edwina's parentsinvolved in her school
work: they won't even come to open house.”

“I'm fed up with yvou always asking me questions, Chaito: if vou
would just pay attention. vou could keep up.”

“Persennia, all vou want me todo is entertain vou: I a teacher.,
not a comedian.”

Have you ever said any thing like this? Have vou ever thougli

anything like this? Have you ever heard another teacher say anything

-

like this? Befove vou read the vest of this chapter. please complete the

following rating scale.

Q
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EXERCISE 1: For each pair of statements, place a mark in
the space closest to the one that best describes your
current belief about students at risk. It will take only a
couple of minutes. No one else has to see your results, SO

BE HONEST WITH YOURSELF!

School is for evervone. Not all children

belong in school.

All children can learn. Not all children

I don't like some
students.

[t's my job to make

instruction it student

needs,

I know this student
won't make it.

Don't bring vour
outside problenms
into my classroom.

sducation is a team

sport so teachers and
students must agree
on goals,

I've abways taupht
it this way.

can learn.

I like all students
but not all student
behaviors,

Instruction is herve
for students who
want it,

This student can
make it so I'll en-
courage and assist,

1 an individual
condition or need is
a barrier to learn-
ing. | must address
it o0 learning can
oceur,

Students must con-
form to my cxpec-
tations and adjust
Lo my syvsten.

Things change o
I must be {lexible.
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These statements reveal some of the beliefs you hold about school and
students. Sandyv Addis. a friend of mine who directed a districtwide
dropout prevention program, spent a lot of time studyving the teachers and
students in his program. He discovered something very important:
Teachers who are successful with students at risk hold certain beliefs
about them. Sandy found that what a teacher believes about students at
risk—whether in the arcea of academic achievement, attendance, or
discipline—greatly affects how they act toward those students, which in
turn affects student success (Addis, 19911,

Compare your ratings of statements in Exercise 1 with Sandy’s find-
ing about these teachers who are successful with students at risk .

School is for everyone. Schools must be “equal opportunity”
institutions=:students cannot become “push-outs” because some educators
believe they shouldn't be in school. Teachers who are successtul with
students at risk believe that free public education is a basic principle in
ademocratic. multicultural. pluralisticsociety. Teachers are the guardians
of this principle. They must helieve it and practice it in their evervday
behavior with students.  These teachers demonstrate the philosophy of
“invitationallearning™ advocated by Purkeyvand Novak ¢ 1984 by accepting
students as able. valuable. and responsihle.

All children can learn and everv student can make it; I'll
encourage and assist. These teachers reject the insidious belief that
some children can’'t learn. They refleet the findings from a large body of
research which reveals that most students. even disadvantaged ones. can
learn what the schools have to teach it schools provide favorable learning
conditions (Bloom. 1981, 1982: Slavin. Madden. Delan, Wasik. Ross. &
Smith, 1994,

Ll show students I like them even when I disapprove of their

behavior. When theseteachersdiscipline students. they make adistinetion

between the person and the behavior. They tollow Kuvkendall's 119929
suggestion that “there are nobad children. just ‘inappropriate hehavior™
(p. 7. They help students understand that consequences are for
imappropriate behavior rather than for the student’s personal
characteristies (Brendtro, Brokenleg, & Van Bockern, 1990,
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I'll go the extra mile to help my students. These teachers believe
that their responsihility to students is not restricted by the classroom
walls. They meet with students before and after school, communicate
with parents. and spend much time on their lessons at home. They are
advocates for students in school and the community (Wavson et al,.
1982,

If a human condition or need is a barrier to learning, I'll
address it so learning can occur; it’'s my job to make instruction fit
students’needs. These teachers attvibute academic failure not so much
to alack ofability in students as to life conditions or needs in students that
form barriers to their success. Student motivation is one important factor
that teachers must consider. and I'll look at it in more detail in another
chapter. Other factorsinclude needs in health and nutrition, physical and
psychological safety socialrelationships. and family conditions. Aceording
to Curwin 11992, such conditions and needs "not only negatively affect
children, but also strongly influence the way children behave in school and
how we must adapt to teach them™tp. 9,

Education is a team sport; my students and I must agree on

goals. These teachers believe that they will be more successful if they

involve their studentsin goal setting and in planning how to achiceve those
goals. Indeseribing his work with aggressive voungsters, Goldstein (19831
stated that students attended training sessions more regularly and
participated more enthusiastically when he matehed learning objectives
and activities with the real problems students were facing in their lives
evervday., Goldstein stiil followed the curriculum he had designed: he
simply adapted the order in which it was studied based on student needs
and interests. He accomplished his goals and at the same time increased
the likelihood that students woeuld learn the skills they needed.
Students, subject matter. and methods change; I must be
flexible. These teachers understand that student populations are more
diverse and that the world is changing more rapidly than in the past.
New curriculum frameworks and national standards are creating pressure
on sehools to change. As the role of the school changes, so must the role

of the teacher.
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You may be thinking that a teacher would have to be either an idiot
orahard-hearted scoundrel not to admit holding these beliefs. However

.

saying that we hold a belief is quite different from holding that belief
and lefting it direct our behavior. If we are to make any headway

toward improving ourselves, no matter which area of our lives we are

considering, we must be honest about what we believe.
Sandy also discovered that successful teachers possess certain
characteristies and behaviors that are evident in their work with students

at risk.

EXERCISE 2: See how you rate on characteristics and
behaviors that seem to be effective with students at risk.
Rate each statement from 1-10, with 10 being high.

Committed to students at risk,

Willing to trv innovative approaches.

Patient.

Enthusiastic about teaching students at risk.
linergetice,

Optimistic about students—look for good in all.

Calm and collected when maintaining discipline,

Role model for studoents at risk.

Persistent-—will try. try again with problem students.

Cooperative with other school staff and parents.
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Sandy found that teachers who are successful with students at risk
have certain characteristics and manifest those characteristics in their
relationships with their students, other staff, parents, and community
volunteers, Again, you can compare your responses to the items in
Exercise 2 with Sandy’s findings about these teachers.

Care about and respect students at risk and treat them with
dignity. When asked. “What is it about vour teachers that makes a
difference in whetheryou succeed orfail?" students at risk overwhelmingtly
responded: “They care about me and treat me like I am important”
{Hamby. 1992b). Curwin and Mendler (1988) popularized the concept of
“Discipline with Dignity.” They contended that, "It is essential to replace

competitive metaphors in schools with new images of cooperation,

mutual respect, and commitment to common goals for the good of
cveryoneinthe classroom™ (p.2). Wayson t 1989 suggested that teachers
must practice what they preach—show courtesy and respect, admit
mistakes, and present themselves as human beings with faults.

Are patient with students. These teachers understand that some
students need more time than others to learn. Many students at risk
need additional instructions, explanations. and practice before they
grasp a concept or develop a skill. Patience means waiting, repeating,
and adjusting. A basic principle of mastery learning ( Bloom, 1981 holds
that most students can learn if they are given enough time und if they
use that time engaging in learning the task. The concept of “wait time”
has been well-established as an important factor in stadent learning
(Denham & Liecberman, 1980). One of the best examples of patience |
have heard involved the great behaviorist, B, F. Skinner. Skinner was
demonstrating the way he taught pigeons to recognize letters of the
alphabet, play ping-pong. and neck certain geometric shapes and not
others. He stated that this was very simple behavior and that pigeons
were capable of much more sophisticated behaviors, When someone
asked him, “Just what can you teach a pigeon to do?” Skinner replied,
“It’s simply a matter of my own patience.”

Use innovative approaches until something works. Successful

“teachers combine patience wich persistence. They use a wide variety of

approaches to accommodate the diversity among students (Curwin &

U
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Mendler, 1988:; Kuykendall, 1992). They realize that it takes time for
serious changestooccur, so they look forsmallinitial signs that astudent
might be changing and reward small improvements. If they are not
successful in theirfirst attempts, they try and try again. Ifone technique
seems not to work, they try another one. What might work for one
student in one situation might not work for another, or even for the same
student in another situation. Sometimes they find it necessary to
continue an intervention for a long time before it begins to have an effect
(Molnar & Lindguist, 1989),

Look for good in all students. Onc of the most common

characteristics of students at risk is that they otten sce themselves as

Afailures. They do not have a rich store of positive experiences to draw

upon and can become cvnical about themselves and theiv future.
Successful teachers help these students discover the hidden potential
within themselves. They not only help students develop the competence
to succeed, but also the confidence to suceded with dignity (Curwin,
19921,

Demonstrate enthusiasm and energyinworking with students
at risk. Working with students at risk is laborintensive: thatis, it takes
more time and energy than working with students who are not at risk
(Addis. 19915, Not only must teachers have high levels of encergy. but
they must demonstrate that energy in the enthusiastic way they teach
and relate to students, Students at risk respond o the enthusiastic
teacherbecause this behaviovis asign to them that the teacher cares and
is willing to work hard to see that they suecced,

Perceive themselves as professionals with duties bevond the
classroom. Successtul teachers consider discipline as part of their job
description. They refuse to succumb to the common belief that all
problems of students at risk arise outside of school and that teachers
have tittle power to resolve these problems (Curwin, 1992). These
teachers are willing to meet with students before and after school, stay

in close contact with parents, work in teams with other school staff, and

work with community service personnel and volunteers to help these

students. They also spend time reading journals and books and take an

aetive role in professional organizations,
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Possess high self-esteem and take responsibility for their own
actions. Tcachers with low self-esteem are not very successful with
students at risk because they lack the confidence and the courage to take

— risks themselves to do what is necessary to see that their students

- succeed. Successful teachers are those who believe in themselves as well

as their students. They believe that they count in the scheme of things.

They believe that they can make a difference, and they try very hard to

do so. Rather than blaming the parents for the child’s problem, they seek

- to enlist the parents as cohorts in solving the child’s problem. "

= Hold high expectations for students and help students achieve

_ them. Successful teachers convey the attitude to students that, where

- discipline is concerned. developing responsibility is more important

than obedience. Thev set high expectations for students (Mendler.

1992), communicate these expectations to students in a language they

can understand (Molnar & Lindquist, 1989), serve as role models, and

provide allthe support they can to help students meet those expectations.

They avoid doing for children what the children can do for themselves

and give students as many choices as they ean that the students can

handle at their developmental level.  They give children regular
responsibilities and encourage and expect students to finish what they
start. They don't rescuc students too quickly when they are having
- problems if they think the students can work it out for themselves
— (Curwin & NMendler. 18900,

Understanding vourself—yvour beliefs, vour characteristies. vour

behavior—is an important part of your work with students at risk. 1t is
also important to understand students who ave at risk, In the next
chapter. T will present rescarch-based principles about student
development and motivation which are strongly related to successful

student discipline and management,
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Chapter Four

PRINCIPLES OF MOTIVATION

EXERCISE: The statements below describe some student
behaviors. Each statement is followed by spaces marked
“Before” and “After.” Before you read the chapter, write
in the “Before” blank a brief statement explaining why
each student behaved that way. Then, after you have
read the chapter, complete the “After” blank if you have
something to add or change. :

< A student will behave and do her work in your class, but is a
terror in another class.

Before

0,

A varsity football player loves sky diving and will jump from
a plane at 10.000 feet. yet breaks into a cold sweat when vou
ask him to speak in front of the class.

Before

After

J BEST COPY AVAILABLE

»
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EXERCISE (Continued)

< A student will act like an angel when she is with you alone.
but becomes a monster when three of her friends are with her,

Before

A student will smoke. take drugs. or cut school even when he
knows that these things will hurt him.

Before

A student misbehaves constantly although yvou send her to
the office regularly for punishment

Before

r\ﬂ(‘l‘m L
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We continue to puzzle over these and similar ways our students
behave in school. The behavior seems so contradictory. We often say
that a student’s behavior “just doesn't make sense.” What we fail to
realize is that this seemingly irrational behavior makes very good sense
in light of research on human development, learning. and motivation.
Using some of this research. I have developed eight principlesto helpyou
betterunderstand your students’behavior and toguide vour relationships
with them.

Principle 1: Humans are biopsychological beings.

Biopsychological beings! That's a $50 term. isn't it? What in the
world does it mean? Simply that cach of us has a physical body and a
psychological self. However. instead of thinking of the body and the solf
as separate things, we need to think of them as complementary parts of
a whole. Stop for a second and think about your physical body and vour
psychological self. Arve they really separate entities? It will help if vou
can think of vour body and your self existing along a dimension rather

than as categories,
Don’t think this way:

Biological Psychological
tBody (Setf)

Think this way:

Biological (tBody) Psyvchological (Self

When you think about body and self existing along a dimension., it is
difficult, and maybe even impossible. to determine where biological
functioning ends and psychological functioning begins. Forconvenience,
we can identify certain characteristics as more biological teve color and
others as more psychological tself-concepts. However, these attributes
exist in the same person and can interact in subtle ways, For example,

achild may be proud that sheis the only one in her elass with brown eves

(‘,l Lan

Ju
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(it makes her specialy, or she could feel so different from everyone clse
that she wants contact lenses that will change her eye color to match
other class members.
- The important pointis that human existence is unitary. We couldn’t
a have a psychological self without a biological body: however. a biological
body devoid of a psychological self, such as in a brain-dead person, is
— meaningless from an individual perspective. This concept of unitary

human existence is very important to understanding motivation,

£ Principle 2: Survival is the primary motivating force
i for humans.

f cach of us has a geneticallv-programmed need to survive. People
e sometimes think that the idea of survival is too simplistic and material-

tstic as an explanation for motivation. Furthermore, I'm sure vou can

offer examples to-illustrate how people often act in ways that scem

counterproductive to theiv well-being, You might ask, if survival is our

_ most primary need, why would a person commit suicide?  Of course.

survival means staying alive biologicallv, However, thinking of survival
RN simply as maintaining physical existence is too narvow, and it masks the
: power of survival to explain human motivation.  Survival must be
understood and interpreted along the hiopsyvchological continuam. This
means that we not only strive to prolong our biological existence. we also

struggie to preserve our psyehologieal selves. Combs and Snvgg (1959

wrote that our basic need 1= the preservation of the self’

IFrom birth to death the maintenance of the . .. self is the most
pressing, the most erucial, if not the only task of existence. To
maintain this personal organization of the self in the universe in
which he lives. however, requires of a human being much more than
mere biological survival. Man livesinachanging world . ... Because
oo, we are aware of the future. . . it is necessary to enhance the self
- against the exigencies of tomorrow ., .. Thus man seeks not merely
- the maintenance of ¢ self but the development of an adequeate self—
' a self capable of dealing effectively and efficiently with, .. life, both
now and in the future titalies in the originaly tp, 45),

Q
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Although Combs and Snyvgg probably overstate the case for the
psychological side of life, they do show that maintaining and enhancing
the self is an extremely powerful motivating force in our lives. The
important point is that our psychological selves are just as important to
us as our physical bodies. This concept contradicts Abraham Maslow’s
theory of hierarchy of needs 119681, Maslow contends that we must meet
“basic” needs (safety. security, nourishment) before we are motivated to
satisfv "being” needs (approval, self-actualization). The idea presented
here is that we seek to meet both basic (biological) needs and being
tpsychologicalinceds simultaneously. Furthermore, these needs are not
hierarchical: that is, basic needs do not supercede being needs, except,
maybe. during infancy. Sometimes, a student’s desive for attention from
parents. teachers, or peers is more important than eating or being safe.
Also, a student might attempt to protect her self-esteem by fighting,
which could result in bodily harm. When we relate this concept to
classroom discipline. it helps us see that our rules must ensure students’
safety and security and at the same time proteet students’ self-concepts
and self-esteem,

Oneofthe most interesting paradoxesin life. and one which confuses
common thinking about survival, is that biological and psychological
survival are often in conflict. We ean do things we feel are necessary for
our psychological survival but which mav be detrimental to our physical
well-being te.g.. smoking cigarettes. going to war to show bravery and
gainrecognition. exploiting natural resources for use in ereature comforts),
Sometimes in an attempt to stav alive physically, we can damage our
psychological selveste.g., deserting in battle andbeing branded a coward
or embezzling funds and being called a thief).

Itisnotagiveninlife that biological and psychological survival must

be in conflict: quite often, they are in harmony. However. each day we

are faced with the task of how to balance our needs for health and
secwrity so we don't get sick and die or get killed by aceident) with our
necdstoprotectand enhance ourself-identity and esteem. Ourhappiness
and success in life are a funetion of how well we are able to achieve this

balance between these two powerful motivating forces.
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Principle 3: Humans are valuing beings.

We are genetically programmed to place value on our environment
and even on ourselves. Every minute of everv day. each of us encounters
people. things. and events in our lives that we must deal with in some
way. In every instance, we are faced with the question: What does this
mean to me or for me? To understand this process, we must ask: What
does “meaning” mean? A thingis meaningful ifit has worth, importance,
or value. How do we determine if something or someone has “meaning”
for us? We determine the worth. importance. or value of anything by the
degreetowhich we believe it is enhancing or threatening to our biological
or psychological survival.

The following graphic will help vou understand the value scale we
use to measure the meaning of things:

Threat » Enhancement

Notice that the arrow points from “Threat™ to "Enhancement.” This

means that we will always move away {rom things we consider bad for

us and toward things we consider good for us. Objects. events, and
situations are not inherently valuable: we must assign value to them. Of
course, at the purely biological end of the biopsychological dimension.
our bodies can automatically identifv what is enhancing and what is
threatening, and respond without our having to consciously think about
it. At the psychological end of the dimension. however, we must learn
what is enhancing and what is threatening. Motivationis highly related
to the concept of valuing. The intensity of arousal we feel about
something and the divection we move relative to something is often
determined by the degree of personal meaning we assign to it, If we can
understand what students value, that is, what they find worthwhile,
important. or interesting. we are on the track to understanding what
motivates them.
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Principle 4: Consequences are basic to motivation.

Motivation, value, and personal meaning are all related to the
concept of consequences. No matter what we do, something always
follows. We call this something the consequence. A consequence is the
effect of our actions. We learn from experience when we receive feedback
about the consequences of our behavior; that is. we discover what effect
our behavior has had on someone or something. If our behavior allows
us to obtain something enhancing (good) or avoid or escape from
something threatening (bad), we say the consequence was positive.
When our behavior produces positive consequences, we are more likely
to engage in that behavior in the future in similar circumstances. If our
behavior leads to something bad or takes away something good, we say
the consequence was negative. When owr behavior produces negative
consequences, we are less likely to repeat that behavior in similar
circumstances in the future. '

Fll summarize these ideas about consequences into five generaliza-
tions:

1. Wetend to do things we perceive as enhancing to our survival—
that is, we are more likely to engage in and continue any behavior or
action that will produce or lead to pleasure. satisfaction, safety. security,
approval. acceptance, happiness. or self-esteem. Some people call this
positive reinforcement.

2. We tend to do things to avoid or to escape from anything we
pe.eeive as threatening to our survival—that is, we are more likely to
engage in and continue behaviors or actions that help us avoid or get
away from pain, aversiveness, discomfort, rejection, embarrassmoent, or

sadness. Some people eall this negative reinforcement.

3. We tend to stop doing things that produce or lead o pain,
aversiveness, discomfort. rejection, embarrassment, sadness, or anything
that we perceive as threatening to our survival., Some people call this
punishment.

3y
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4. We tend to stop doing things that push us away from orcause us
to lose things that produce or lead to pleasure, satisfaction, safety,
security, approval. acceptance, happiness, self-esteem. or anything we
perceive as enhancing our survival. Some people call this punishment.
but with the special label of response cost.

5. We tend to stop doing things that have no effect or lead to no
pavoffs. Some people call this extinction. It is the basis for the practice
of “time out” rooms.

Principle 5: Motivation is a function of individual
perception.

Survival and what leads to survival are matters of individual
perception and differ from person to person. Whatever is enhancing or
threatening is mainly a matter of individual pereeption: that is, “Beauty

is in the eyes of the beholder!™ “One person’s meat is another’s poison!”
“Different strokes for different folks!”

What is perception? It is the way we interpret the world. ourselves.

and our relationships to the world. What is this "world” and what can
we actually know about it? What is “reality™ We all know that reality
is what actually exists—what is “really” there. physically in the
environment. However, we can never know or understand the world
completely. truly. or fully. Rather, we construct our own unique views
of the world {rom information we receive through interaction with it, 1
call this unigue construction of the world “perecived reality.” Our
perecived reality might be quite different from what reality is like in fact.
Furthermore. we might perceive the same behavior differently for

oursclves than for others. as the following examples so clearly show:
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From the teacher’s perspective
about student’s behavior... about own behavior...

“She was late to class.” “T simply couldn’'t make it.”

“His desk is a mess.™ “Itmay look cluttered but Iknow
where evervthingisinmy room.”

"He can’t meet my “The principal expects too
expectations.” much.”

“She talks all the time.” “T'like to express my opinion.”

"She acts so bored.” “I am so tired of the same old
thing.”

“He never gets his work “I have so much to do. I'll have
done.” to turn in my reports later.”

“She's off in some dream “T often spend time reflecting.”
world.”

“He never remembers.” “Oh.1forgot the media requests
were due vesterday,”

There is encugh commonality in the world and in the wav we
tal . .

understand it to allow us to communicate and get along with cach other

without too many problems. However, this uniqueness in pereeption

that each of us brings to a situation can cause disagreements and
conflicts at times. The seriousness of the conflicts will be basically a
function of the degree to which our perceptions differ. Furthermore.
individuals can have serious problems to the degree that their perceived
reality differs from actual reality.

Pereeption is a result of our unique biological make-ups interacting
with a unique set of experiences we have in life. Therefoie. what one
person sces as enhancing, another might view as threatening,  This
explains the great variation in preferences. interests, attitudes, and

values among individuals. Ttalso means that most personal confliets are
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values conflicts—that is. differences of opinion about what is good or bad
for one’s biological or psychaological survival. Our fajlure to understand
this concept of perceived reality causes us much grief in teaching,
motivating, and disciplining students. Once we begin to see that each
: student filters what we say and do through a screen of personal
- perceptions developed over a long period of time in a particular
environment,itismuch easiertorelate tothat student. Thisisespecially

- § truz when we recognize that a value system is a set of emotions attached *
_ to a constellation of beliefs about what will help or hurt us as we try to

stay alive and gain personal significance.

Furthermore, since perception is basically a matter of personal
experience, whetherornot somethingisactually enhancingorthreatening
toan individualisirrelevant to understanding that person’sbehavior. It

is the person’s perception of things that is important. According to

Combs and Snygg (19591, “..the factors cffective in determining the

_ behaviorofanindividual are those.and only those, which are experienced
A

_ by the individual at the time of his bebavior. The experiences we call

perceptions....” tp. 200,

Principle 6: Each human being seeks personal identity
in a social setting.

As ['ve already noted, each of us is born with a potential to develop
a unique set of characteristics sometimes called the “self-concept™ or
“tdentity.” 14 is important to remember that the actualization of this set

of unique characteristies we call the “self ™ occurs within a social context.

Indeed. a large part of who we are ax individuals is a function of our

membershipin agroup. Not everything that we call “self "is determined

by the people around us. However, we probably would have no concept

of *I" ax we know it without association with others (Mead, 1934).
One of the most complicated problems of living is how to maintain a

- personal identity while participating as an cffective member of i group,

Conversely, the group must face the problem of how to protect its
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cohesion and unity while providing a flexible environment which will
encourage individuality without unduly suppressing it. Many discipline
problems can be reduced to the question of how to resolve conflicts
between the individual and the group.

Principle 7: All behavior is adaptive.

If survival is our 1nain task in life, how do we achieve it? Through
adaptation, another misunderstood process. We commonly think of
adaptation simply as how we change ourselves to the demands of life
situations. It is more beneficial to us if' we consider adaptation as the
dynamic interaction between the individual and the environment that
produces changes in both at the same time. We are changed by
environmental influences and we also change the environment, when
pussible, to meet our own needs. Adaptation is reciprocal. We are not

Just passive receptors of what happens to us; we are active in shaping our

world. Once we change in r:esbonse to environmental demands, we then
can act in new ways not possible before. Once we change the environ-
ment, that change can affect us in new ways.

Development of the automobile is a good example of adaptation. The
invention of the automobile changed our lives in profound ways. Some
changes were positive and some not so positive. It reduced the time it
took to get from place to place, thereby giving us extra time to do other
things. However, we had to work longer hours to buy it and maintain it.
It also meant traffic jams, accidents, and pollution. Because of the auto,
we made tremendous changes in the environment. We built super
highways and great bridges to accommodate more and more cars, but we
also ciuttered the countryside with billboards. We built interstates to
give us quick access to every part of our country. Unfortunately for large
cities, these interstates allowed for the middle class exodus to the
suburbs. As you can see, each time we changed the environment, we
were forced to change in return. Of course, this is a single example.
Think of the multitude of interactions in which we engage individually




36 StiealGHT TaLk Anott DISCIPLINE

and collectively each day. When you couple this idea with the concept of
ecology—where the change in one part of a system affects the other parts
of the system—you can begin to understand the complexity of human
existence and the difficulties we face not only in society but in the school
and classroom as well.

Jean Piaget 119701 defined intelligence as the process of making
betterand better adaptations. itisimportantthat we teachourstudents
how tochangeto accommodate to the pressures of life and the expectations

- of other people. It is also important that we teach them the intellectual.
personal, and social skills necessary for them 6 change the world in

positive ways to make life better for themselves and for others,

Principle 8: Humans are always motivated.

There is no such thing as an unmotivated human being. That's hard
to believe if you're a teacher. isn't it? What do we mean when we sav a
student is unmotivated? Usually we mean that we can’t get them to do
what we want them to do or to go in the direction we want them to go or
to behave with the enthusiasm we think they should. For example. a
student in math rarely completes her class assignments. The teacher
says she is lazy: the student says that math is boring. Another student
“talksback™tothe teacher. Theteachersays the student is disrespectful:
the student says he has to show his classmates that no one can push him
_ around. We must remember. however, that ecach of us is always doing
~ something to ensure survival—both biologically and psychologically.
—~| We can also heed the words of Combs and Snygg (1959 who wrote.
“When people seem to us to be unmotivated. it is not beeause they are
really so. but beeause we don’t understand their goals. . .. that from the
= point of view of the behaver himself. he is never unmotivated™ (pp. 56-57),
- I'mnotsaying that what we wantis bad forstudents, In light of what
) [ have already said about adult role models. itis the teacher's obligation
to provide order and guidance to students. However. if we want to move
students in the desired direction with appropriate intensity. we must

understand how they pereeive the situation, Is our goal their goal? Do
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they have the knowledge and skills to achieve that goal? Do they
understand and possess appropriate goal-seeking behavior? I not, then
how do we make it s0? One thing is for certain: We can do it only if we
approach motivation from a student’s perspective.

I want to conclude this chapter with a word about motivation and
students at risk. They are no different from other students in the
mechanisms that determine motivation. The same principles apply
to students at risk as to other students. They come to have beliefs and
values about themselves. their world. and their relationship to it just like
everyone else. We may not always agree with their beliefs and values,
and we certainly don't have to tolerate inappropriate, dangerous. and
destructive behavior that comes from some of these beliefs and values.
However, we will have much more success in motivating them and
helpingthem learn to the degree that we understand the eight principles
desceribed in this chapter.

Now that you have read this chapter, return to the statements at the
beginning and determine if you want to change or add anything to what
vouwrote in the "Before™ blanks. Write vour additions or changes in the
“After” blanks.

Inthe next chapter. I describe a definition of discipline and enumerate

some goals and purposes of discipline and student management.
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Chapter Five

DEFINITION OF DISCIPLINE

EXERCISE 1. Before you read this chapter, write your
definition of discipline.

I've been talking about discipline as if we all agreed on what it is and
how to achieve it with students. I guess it's time for me to define some

terms so we can all ride on the same tracks. We can avoid misunder-

standing and confusion if we realize that discipline is both a process and

an outcome,

Discipline Is a Process

When we say, “Teachers must discipline students.” or “Students
must discipline themselves,” we're talking about discipline as o process.
The idea hereis that we do something to someone else or to ourselves in
an effort to control behavior. We assume that there is a set of practices
and technigues we can use to gain control of others or ourselves:
something we can do to bring.about order to our lives. Otherwise, self-
discipline is either something we are born with or something we learn at
random.
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Therefore, it is important for us to understand that discipline is
léearned and can be taught. The Phi Delta Kappa Commission on
Discipline (Wayson, DeVoss, Kaeser, Lasley, & Pinnell, 1982) issued a
report that said that not only ean discipline be taught—it must be
taught. According to the Commission, “One principal goal of education
is to teach discipline. . .. the most basic of all *basics’. . . The challenge
for educators and all adults . . . is to help children develop the skills of
responsible behavior by ereating an environment in which children may
acquire those skills” (p. 11, Richard Curwin and Allen Mendler (1990)
contend that discipline is part of the process of learning and that it works
best as an integral part of education.

Unfortunately. educators do not always agree about the school's role
in discipline. Many teachers and administrators think that discipline is
a job for parents: that students should come to school already knowing
how to behave so teachers can get on with the job of teaching. If we view
discipline and education as separate. we are likely to spend much of our
time in school using *. . . repressing measures to establish order rather
than to provide positive educational approaches to discipline that
educators know will work™ (Wayson et al., 1982, p. 1). If. on the other
hand. we believe that discipline is a matter of instruction and should be
a part of the curriculum, then we will accept it as part of our primary
responsibilities as teachers.

According to Wayson and his eolleagues, discipline is best taught by
teachers who are willing to impose it on themselves. To teach self-
discipline, one must possess self-diseipline. The teacher is the adult in
the classronm. The teacher must set the standard of behavior and then
live up to it as well as hold it up for students, Evervone is a role model:
teachers can’t have one set of rules of behavior for students and a
different one for themselves. As teachers, we can’t demand that students
treat others with respeet, come to elass prepared, be honest, and strive to
meet high expeetations if we are not willing to do these things ourselves.

Many students at risk have a history of dizeipline problems. They

have not responded positively to traditional diseipline approaches that
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are adversarial and negative. Schools have often resembled battie-
grounds—the teachers on one side and students on the other—with both
suffering casualties from time to time. Inrecent years, many educators
who work with students at risk have found that nontraditional approaches
often work best for these students. They have tried to replace the
“battlefield syndrome” with the less competitive approach ofencouraging
cooperation. mutual respect, and commitment to common goals for the
good of everyone in the classroom (Curwin & Mendler, 1988).

Our traditional approach to discipline leads us to the conclusion that
students are broke and it's our job to fix them. Curwin and Mendler
(19901 believe that we perceive discipiine so often in negative terms
because we think students are bad and we must straighten them out.
They offer another view: Think of rule violations as consequences of poor
choices. From this point of view. then, the way to improve discipline is
to help studentsimprove their choices. The process of discipline becomes
a series of experiences designed to increase students’ skills in decision
making and to develop greater awareness of the relationship hetween
what they do and what happens when they do it. Aecording to Curwin
and Mendler. "A farmer doesn’t lecture or scold crops into growing. The
farmer provides nutrients, the best svil and water to establish the best”
possible growing environment. In the same way. . .teachers are most
effective in discipline when they provide the best possible growing
environment. . .. When discipline is viewed as a teaching opportunity
rather than as arepair. much of the stress of helping children grow and
learn is reduced. Many of the battles are minimized. because our
challenge isn’t to win or to change the child. Ourfocus istohelp the child
become better at being who he or she is™ (1990, pp. 1-2).

Discipline Is an Outcome
We sometimes say. “I am very disciplined.” or "My students have
self-discipline.” In this caze. we are thinking of discipline as an out-

come—a set of characteristies that distinguishes a disciplined person

from an undisciplined one. Wayson and his colleagues ( 19821 deseribe

40
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“

discipline as “. . . the ability to identify the essential character of a
situation or circumstance, to determine one'’s most constructive role in it,
and to carry out that role directly and to sustain it as long as necessary”
(p. 1.

The ultimate goal of discipline (process) is self-discipline (outcome).
Self-discipline simply means that people can act appropriately, positively,
productively, and constructively even when no authority figure is present
to correct them. In other words, they discipline themselves; they are
disciplined. Wayson believes that being disciplined is a part of being
educated, and being self-disciplined is the highest form of preparation
for effective citizenship.

EXERCISE 2: What are the characteristics of a person
who is disciplined? Before you continue reading, make
your own list of these characteristics and compare your
list with mine.

Remember, we need to view self-discipline as developmental; that is,

the way a person exhibits characteristics of self-control must be viewed
from the standpoint of the person’s age and developmental level. Self-
discipline is not an all-or-nothing proposition. With thisin mind, we can
say that a diseiplined person displays at least six traits.

1. Competence: The disciplined person has developed and
continues to develop capabilities to master life's tasks. Tgnorance and

incompetence make it difficult to gain any sense of control over the

q ‘I
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forces that shape a person’s life. A student needs to be competent in at
least three areas. Academic competence means that the student is
learning the skills. knowledge, and understandingQ that allow for
success in school and beyond. Voeational competence means that the
student is making decisions about a career as well as learning those
skills necessary to get and succeed in a job. Psychomotor competence
means that the student is developing manipulative skills, increasing
physical strength and dexterity, and practicing good health habits.

2. Confidence: To be sclf-disciplined is to be self-assured. We
often use the term self-esteem in relation to confidence. However,
confidence goes beyond a feeling of self~worth: it is a “can do” attitude. a
sense of having control of the factors that affect one's life. A student who
is confident believes in his or her abilities to get the job done. William
Glasser (1992) believes that self-discipline can develop only when our
management techniques allow students to exert power over their lives.
Brendtro et al. (1990, following Glasser's line of reasoning. believe that
“...discipline never really succeeds if it does not recognize the universal
need of all personstobe free, tobe in control of themselves, and to be able
toinfluence others” (p. 431, If we want to build this kind of confidence in
students. therefore, we must give them a certain degree of independence
totry and fail and try again within an atmosphere of caring and guidance.

3. Commitment: Erik Erikson (Maier, 1965 believed that the
development of a sense of identity was one of our most crucial tasks in
life. School is an important place for helping students ask and answer
questions like: "Who am 17" “Where do I fit in the scheme of things?”

*Where am I going?” Erikson. of course, saw the development of personal
identity growing out of the way a child mastered other developmental

tasks within a social community. That is, personal identity is to a great

extent a result of social belonging. We are individuals within a social
context: who we are is to a great degree who others say we are and the
attributes they assign to us. Part of who we are as individuals can be
defined as whowe are as membersofgroups-- -families. schools, churches,
clubs. Because we find part of ouridentity in others, citherasindividuals

ot groups, we develop a sense of commitment to them—that is, we are

40
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bound emotionally to them. Therefore, just as we desire and work to
achieve the best for ourselves. so when we identify with another person
or an institution, we do the same. The more that students identify with
and, feel they belong to the school. the more committed they will be to
coming to school, behaving appropriately. and working for the welfare of
evervone at school.

4. Cooperation: Competence. confidence. and commitment all
connote alooking inward. Cooperation.on the other hand, is more other-
directed. A self-disciplined person is both willing and able to work with
others to accomplish mutually-beneficial goals. When we cooperate with
others. we display a variety of important social skills, We initiate
contacts, communicate clearly. listen attentively, assert ourselves
tactfully. express needs and feelings positively, and seek solutions to
common problems to mention just a few (Johnson. Jason, & Betts, 19901,
We must also know how to resolve conflicts with others in positive and
nondestructive wavs. Although we often think of school mostly in terms
of academic achievement, we would do well to adopt the view of Johnson
and his colleagues that "School settings can . . . offer students numerous
opportunities to discuss social skills, practice using them. and receive
feedback on their performance.”

5. Control: Discipline is more than exerting control over others:
it 1s showing self-control as well. Self-control means self-direction. We
identify goals, set priorities, and attend to and complete tasks on our
own. Self-control means delay of gratification. We can put things off
until a later time. we can wait. we are patient. In this push-hutton age
of instant pleasure. we are less and less willing to work hard now for good
things to come later. Self-control means being orderly. We can follow
rules because we understand that they benefit us as well as others.

6. Character: Although character has not been a popular subjeet
in public schools in recent years, the development of character should be
the ultimate goal of discipline.  Thomas Lickona, a developmental
psychologist who has written extensively about charaeter education,
quoted these words of Theodore Roosevelt: *To educate a personin mind

and not in morals is to educate a menace to society™ (1993, p. 61, Lickona
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believes that character encompasses the cognitive, affective. and
behavioral aspects of morality. A student with high character knows
what is good, desires to be good. and does good.

We don't emphasize character education in school today because we
arenot able toagree on which values to teach. Many people contend that
one set of values is as good as another. Also, many people believe that
morality and religion are the same thing: if the practice of religion is to
be forbidden by the Supreme Court, so is the practice of moral teaching.
However, advocates of moral education believe that a set of ethical
values exists which lets us avoid the controversy over separation of
church and state. These values can be embraced by all religious faiths
and are the kinds of values that the great majority of parents want their
children to learn.

In March 1993. a group of leaders from business. labor, government.
faith communities, and the media joined with parents and vouth to
organize the Character Education Partnership. The major goal of this
national coalition is to help schools focus on charaeter education as an
important educational objective. The Character Education Partnership
suggests that character education rests on the development of six core
values. A person of high character is (1) trustworthy. (2) respectful, 3)
responsible, (4) fair, (5} caring, and (6) a good citizen. More information
on the Character Education Partnershipisincluded in the Resource seetion.

We can see, then, that defining discipline as both a process and an
outcome is helpful in two ways: It lets us develop an optimistic attitude
that we can indeed have an impact on how students behave in school.
andit gives us aset of eriteria to help us decide if we have heen suecessful.
With this concept of discipline in mind, let me offer some goals and

purposes for discipline to guide us in our efforts.

Goals and Purposes of Discipline

Goals are actually a reflection of our needs. They represent what woe
want to accomplish in order to have a more satisfying fife, Discipline in

school should be direeted toward accomplishing the following goals:
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1. To manage groups to provide the greatest short-term and
long-termbenefit for all concerned—students, school staff, parents,
community. Very few teachers have theluxury of a one-on-one teaching
situation; moest school instruction is done in groups. Therefore, the
primary goal of discipline is to establish and maintain an environment
in which groups can work in an orderly, effective. and efticient manner.

2. Todealeffectively with students whose behaviorinterferes
with achieving Goal 1. Most students will respond to guidelines, rules.
and boundaries that define expected behavior in a group. However,
groups are composed of individuals. Individual differences require
individual attention. Therefore, we need techniques and methods for
dealing with those students who either don’t know how to behave in a
group setting or who are unwilling to behave appropriately. Dealing
with those who don't know is easy: We just teach them how to behave
appropriately. Dealing with those who are unwilling—thatis. those who
are defiantly and intentionally disruptive—is a more difficult task.

Fortunately, this latter group includes a minority of students.

Unfortunately, they occupy an inerdinate amount of a school’s time and
effort and often are the ones that require help beyond that which the
regular public school program can provide.

3. To achieve both Goals 1 and 2 in such a way that each
individualdevelops character. As1have already stated. the ultimate
goal of all discipline is to develop self-discipline which defines the char-
acter of the happy, productive citizen.

In order to achieve these three goals, schools will need to develop
rules and guidelines for at least the following six specific purposes: (1)
ensure safety, (2) facilitate instruction and learning, (3) increase and
maintain efficiency in classroom and school operations. (4) encourage
social harmony and unity, (51 protect individual's rights in their persons
and property, and (8} enhance individual growth and development.
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EXERCISE 3: Doyouagree with these goals and purposes?
If not, why not?

Can you add other goals and purposes?

Inthenext chapter, we will look at proactive discipline and elassroom
management strategics that can help us meet these goals and purposes.
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Chapter Six

PROACTIVE MANAGEMENT STRATEGIES

Student management can be divided into two broad categories:
proactive and reactive. Proactive approaches include the planning vou do
before contact with students and the techniques vou use when vou are
with students to prevent discipline problems from oceurring. Reactive
techniques are things voudotodeal with problems and conflicts when they
arise. The more time we spend on developing effective. proactive ap-
proaches. the less time we will spend on the reactive ones.

Eachofthese categories canbe subdivided into strategies vou use with
groups and those vou use with individuals. Whether yvou are teaching in
an alternative school where all students are considered at risk or whether
vou have aregular classroom with a few of these students, you spend most
of your school day teaching groups. Itisimportant, thevefore, to plan well
for group management to prevent discipline problems and conflicts. Many
individual discipline problems can be avoided if you usc good group
management techniques.

Of course, there is no substitute for a well-planned, relevant. varied
instructional program to maintain order, sustain students' interest, and
reduce discipline problems. J. K. Davis tquoted in Weber, Roff, Crawford,
& Robinson. 19831 summarizes this view: “A well-planned curriculum
implemented by a well-prepared teacher who presents a study topic so
that it holds the interest of the students has traditionally been considered
adeterrent to disruptive classroom hehavior™ (p. 301 In addition to vour
instructional program, however, you can do other things to increase your
chanees of having a productive and harmonions classroom regardless of
the setting, [ thischapter. T will present six proactive group approaches:
Classroom organization. teacher sensitivity and group process hehaviors.

stress management through relaxation training, developing and enforeing
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rules, resiliency training, and law-related education. I will end the chapter
with a description of the effective classroom manager.

Classroom Organization

One of the most important proactive approaches to student manage-
ment is effective classroom organization. Success in discipline is directly
related to a teacher’s ability to “arrange a ciassroom that is cheerful and
orderly, organized 9 as to maximize productivity and minimize misbe-
havior, and well-designed with regard to the physical placement of
students™ (Weber et al,, 1983, p. 32). Kuvkendall (1992), Gordon (1974),
and Wayson (1989) stress the relationship beiween the classroom envi-
ronment and effective discipline. They recommend that we orgiinize the
physical environment to:

Make it comfortable and attractive. This will motivate students
and instillin them a sense of pride. Display individual student work and
positive slogans that foster values, keep students inspired, and facilitate
persistence. Also, be aware of what research says about the effects of
color and light on student behavior (Birren, 1961; Day, 1980). Students
are more likely tobe alert to what is goingon around theimin the presence
of bright light and warm, luminous colors such as yellow, peach. and
pink. This type of environment is best when you want students to
participate actively and to become emotionally involved with the learn-
ing task. On the other hand, students are more likely to have greater
concentration and be distracted less in the presence of lower brightness
and softer, cooler colors such as gray. blue, green, and turquoise. This
type of environment is more beneficial when you want students to
concentrate on complex mental tixsks (Birren, 1982; Reeves, 1992),
These colors are also related to lower levels of aggressive and nonatten-
tive behaviors (Wohlfarth & Sam. 1981,

Make it easier for students to learn. 1sxperiment with a variety
of flexible seating arrangements to meet different learning objectives.

There is no best way to arrange a room. Design active and quiet arcas
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in the room by using dividers and partitions. Restrict noisy activities to
specific areas. Install learning centers with audiovisual equipment and
materials close at hand. Limit the number of students who can be in a
given area at one time. Develop checklists to assure completion of tasks.
Play classical music at a low volume if it helps students concentrate and
work quietly.

Put materials and books where students can reach them or provide a
small ladder for reaching high shelves. Label drawers, file cabinets, and
doors. Post instructions for use of materials and equipment in conspicuous
places. Develop a checkout procedure for books and materials. Teach
students how to get materials and how to return them after use. Place
much responsibility on students for securing materials, setting up
equipment, and cleaning up work areas near the end of the class period.

Design traffic patterns to either restrict movement or to enhance
movement hased on the objective of a given lesson. Have students follow
a “take-a-number” technique for time with you. Provide “in-baskets” and
“out-baskets” for assignments. Have dry runs or rehearsals for the ways
students are expected to move throughout the room. Post signs as
reminders. cues. and guidelines about how students are expected to
operate in a variety of classroom arrangements.

Enhance teacher mobility. Wayson (1989) contends that a teacher
who moves around the room will have fewer problems than one who stays
in one place. He suggests that you use arrangements that allow you to
move easily around the room, bring you into close physical proximity to
students, and promote eye contact between you and your students. You

should arrangs the room to minimize the distance between you and any
student in the room and to minimize the number of physical barriers
between you and any student in the room. You should avoid placing your

desk in the front of the room between the students and you because it
creates a barrier, increases the distance between you, and gives students
the impression that only you are responsible for what happensin the class.
Vou should also seat potentially disruptive students close to you and mix

low-achicving students with high-achieving students.
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EXERCISE 1: What barriers and constraints do you face in
your classroom to orgamnizing it according to these sug-
gestions?

What are some ways you might overcome these barriers and
constraints? Be sure to ask your students, other teachers, and
your principal for help.

Teacher Sensitivity and Group Process Behavior

Sinee most of vour teaching takes place in a group. your major task
while working with the group is to establish and maintain an effective.
productiye classroom group. You willbe able to accomplish thistask better
to the degree that you are sensitive to what goes on in class and promote
certain group process behaviors. Many of these ideas were developed by
Kounin (19701 and other rescarchers deseribed by Weber et al. (19830,

Withitness. Thixis the ability to be observant and attentive to what
is happening in the classroom at all times, You scem to “have eyes in the
back of vour head.” By staying attuned to the mood and behaviors of
students, you communicate to them that you know what is going on in the
classroom, that youare very much aware of what students are doing or not
doing. Not only will this show students that vou are interested in all their
behavior in class, but it will set high expectations for good behavior on
their part,
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Overlapping. This is your ability to attend to more than one issue
at the same time. You are able to handle two situations simultaneously
without becoming so immersed in one that you neglect the other.
Overlapping skill requires planning as well as competent knowledge of
your subject. This skill is called for when vou are teaching a lesson and
someone comes to your classroom unexpectedly. a student gets suddenly

ill, or a student becomes unusuatly disruptive,

Maintaining group focus. Thisis your ability to keep all members
of the classroom group actively involved, alert, and accountuble for their
performance. This skill requires that you know your students well so vou
canrespond to their needs spontancously and quickly. H requires that vou
planyourlessons well takingintoconsiderationstudents needs and interests,
It also brings into play the processes of “withitness” and “overlapping.”

Fostering reasonable, clearly-understood expectations. Most
teachers underestimate the power of expectations for good classroom
behavior. You will have fewer disruptions and student conflicts if you help
students develop accurate. realistic, and clear understandings oi' their
relationships to one another and to you. and if you set high expectations
about how members of the classroom group are to behave. This includes
awell-developed rules svstem, but it also requires that vou serve as amodel
for students and provide them with examples of acceptable behavior,

Promoting productive group norms. It is important for you to
develop and communicaie your expectations for student behavior. You

can also promote good classroom behavior if you help students develop

shared expectations about how they and other members of the group

should act to make the group productive. Students witl not only monitor
their own behavior against these norms, but will begin to encourage
classmates to behave more appropriately in class tWentzel, 19910,
Sharing leadership. The greatest untapped resource available to
vouin your class is your students. It is important that vou develop the
ability to disperse leadership functions so that students are encouraged
to help the group achieve its goals and objectives. You can achieve this
taxk more casily if vou have worked with the elass to develop group and
individual goals and objectives for academic performance and social

behavior. You can also reduce the number of activities for which vou are
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responsible by delegating leadership to students. This helps you have
more time to teach, and it teaches students responsibility.
Establishing and maintaining group morale. We are frequently
concerned about individual student motivation and the satisfaction a
student might get from a personal accomplishment. It is also important
that you display the ability to help students experience satisfaction from
the total classroom situation and to be cooperative and enthusiastic.

Such morale is positively related to group productivity. Cooperative

teaching techniques and whole-class activities are ways you can reach
this goal.

Fostering group cohesiveness. Many students at risk of dropping
out of school and many who eventually drop out express feelings of
alienation in school. That is, they do not feel a part of the school; they have
no bond with school nor the peopleinit. It isimportant that you consciously
and intentionally try to develop feelings of belongingness in each student.
You can help them identify with their classroom group as a whole so they
can work together with relatively little discord and dissension.

Developing cooperation. In the world of work, cooperation has
become an important factor in productivity. The same idea can work in
a classroom. You will want to encourage cooperation rather than
competition in order to facilitate a classroom atmosphere that fosters
learning and encourages studentsto help each otherbehave appropriately.

Employing effective movement management. ['ve already
discussed how the arrangement of the classroom will increase your
mobility and enhance your ability to maintain classroom control. The
idea here has todo with your ability to move students smoothly fromone
activity to the next and to maintain momentum within an activity. This
flow and pace of activities might be something as simple as having
students put up their math books and take out their English books with
a minimum of disruptions. On the other hand. it could involve the way
voumove students from one learning center tothe otherin the classroom.
Again, vou will be more successful to the degree that vou have planned
for transitions between lessons and movement of individuals and groups
within the room.
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EXERCISE 2: Make a video tape of yourself teaching a
lesson and do a self-analysis of your teaching behaviors
using the points described in this section. Keep a written
record of your strengths and weaknesses. Make a second
tape in two weeks and compare your findings.

Stress Management Through Relaxation Training

Students at risk probably live with more stress and ereate more stress
for their classmates and for vou than do other students. Much of this
stress among these students arises from the threatening situations they
face in their lives at home, in the community. and in school. High levels
of stress can be debilitating to them. especially as they try to cope with the
demands ofsocial and academic expectationsthat are a basic part of school
life. Stress can cause students to be inattentive, neglectful of their-work.,
and easily provoked to disruptive and aggressive behavior. Therefore,
any means that vou can use to reduce their stress should help them be
mbre successful in vour classroom as well as reduce the number of
discipline problems you must deal with.

Relaxation training is one promising approach for reducing student
stress and improving their self-management skills by teaching them to
relax when they feel fearful und anxious. Researchers (Matthews, 1986)
have found that aslittle as 15 minutes of relaxation exereises daily during
the school yearean significantly reduce discipline infractions such as class
cutting and fighting. In addition, relaxation techniques can help highly
anxious students increase alertness and att stion, enhance self-control,
decrease disruptive behavior. promate positive self-coneept. relieve test-
taking stress, and improve achievement.

Training sessions conducted live by a trained professional are most
effective. However, audiotape exercises can be effective and are convenient
for use in classrooms. Technigues can c'nnsist of one or a combination of

the following exercises: deep breathing, the quieting reflex. stretching,

BEST COPY AVAILABLE

, .
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autogenicsiself-messagestorelax), visual imagery (guided or self-directed ).
meditation. self-hypnosis. and various types of feedback. Guided visual
imagery seems to be a particularly effective method (Matthews, 19891,

EXERCISE 3: Have each of ybur students make a list
. of the five things in school or the classroom that create
- high levels of stress for them. Arrange them in small
groups and have them discuss theirlists and come up with
a consolidated group list. Hold a class meeting to discuss
— ... these stress-creating situations and discuss ways to re-
- lieve them. Use the stress-reduction suggestions de-
scribed above to help them deal with their stress.

- Inaddition to vourattention tostudent stress, you must alsobe conceerned
about yourself. Yourstresscan cause discipline problems becausc it interferes
with your interactions with students and others (Wayson, 19891 You canuse
the techniques described above as well as the following. some of which are
suggested by Curwin und Mendler (19881 and Wayson (1989

1. Have a plan and take charge. 1 have frequently stressed the
importance of planning in developing effective lessons and arranging the
classroom environment. When vou have a plan not only for how vou will
teach but alsofor how vou will deal with discipline problems, vou can greatly
reduce vour anxiety levels,

2. Confrontyour problems as they arise. Don'tignore inappropriate
and disruptive behavior. Faee it head onand try to resolve it in a positive way
for the benefitofathinvolved. When probiemsaceumulate, so does vour stress.

3. Deal with real problems, not with symptoms. Often, yvou must
ook at vour own needs and values to understand why certain student
hehaviorseauseyousomuch grief. Remember what Isaid about psyehological
survival heing an important motivating foree in vour life. When a student
makes vou angry, aslk: What am 1 afraid of? In what way is this behavior
threatening my psvehological or biological well-being? Often, vou will find

that vour fears are unfounded: other times vou will see that the threat is
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real. Once vou can separate real from perceived threats you will be more
effective in dealing with students’ behavior and with your own stress.

4. Focus on the positive. Look for the good in students and in
situations where conflicts arise. Consider problems as challenges and
opportunities. Rather than think about the goal itself. think about
improvement toward that goal. When working with students at risk. you
must measure success in small inerements.

5. Beyourown best friend. Think of what a friend might say or do for
vou.and then doit for yourself. Reward yourselffor achievements. Be honest
with vourself about failures and resolve how you will do better next time.

6. Try to find humor in situations. |1 don't mean that vou should
take serious matters lightly. However, it is sometimes better to laugh at
yvourself and help students to laugh at themselves and with others than
1o sce every situation from a serious side.

7. Organize a faculty support group. Enlist a few other faculty
memberstomeet together regularly to discuss stressful situations and to help
cach other work through them. This should not be a gripe session or a time
to talk about students. Rather, it should be a time of sharing. bonding. and
providing mutual psychological support.

8. Don’ttake all the world’s problems on your shoulders. You can't
be resxponsible for what happens toevervone. Youmight want every situation

to be positive and want everyone 1o be happy. but vou can't make every
situation positive and evervone happy. Do vou ever let students get by with
inappropriate behavior to avoid a confrontation? Do you do things for
students that students should be doing for themselves? Do vou try to solve
other's problems so others won't have to suffer, then wind up suffering
vourself? You must let students grow up and become responsible for theirown
behavier. You can assist them, but vou can’t do it for them.

9. Take care of your mind and body. You must cat properiv. got
enough sleep. and exercise regulavly. You need yvour own private time for
leisure and relaxation terecharge vour batteries”™ In vourbusy life, this time
will nat just happen: you must plan forit. Don't feel guilty for taking time for
voursclf. Think of it as capital reinvestment.,

10. Believe in the importance of what you do. When vou have a

purpose. it gives your work sigmificance and it energizes vou to persist in the
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face of difficulties. William Wayson (1989) sums it up very well: *The good
that you do goes far beyond your comprehension and lives on in generations
you will never live to see. If people’s lives seem bad. think what they would
be if you weren’t working” (p. 8).

EXERCISE 4: Make a list of the five things in your classroom or
school that create high levels of stress for you. If appropriate,
discuss these with students, other teachers, or your principal.
Apply the suggestions described here to help you deal with these
situations. .

Establishing and Enforcing Rules

Defining Rules. You will be a more effective teacherif you establish
reasonable, definable, clearly understood rules. It is important that you
help students from the beginning of the year understand what they can
and cannot do with regard to daily activities (Weber et al., 1983). A rule
is a statement which says that if you do something in a certain situation
there is likely to be a specific censequence. A rule includes at least four
components: (1) Who the rule is for, (2) the situation or conditions in
which the person is to behave, (3) the specific behavior involved, and
t4) the consequence of behaving in the specified way,  This graphice

ilustrates these components:

Who-- Situation—— Behavior————Consequence
{

G '
I
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A rule is an “If/Then” probability statement. That is, it tells us the
likelihood that if a specified person behaves in a certain way in a particular
situation then a specific consequence will follow. We develop rules as we
reflect on and evaluate our past behavior. As we think about our experiences,
we discover connections between our behavior and consequences given
certain situations. We then develop statements about these connections and
use these statements to guide our behavior. We can also share these
statements with others as guides to their behavior.

We hope that remembering a rule will help students control their
behavior or that our stating a rule will control their behavior. Rules
sometimes work the way we want; unfortunately. they sometimes don't.
Forexample, we often write or state rules ina shorthand fashion. Terms
like DON'T RUN IN THE HALL. KEEP OFF THE GRASS. DON'T
TALK IN CLASS, RAISE YOUR HAND IF YOU WANT TO TALK are
all shorthand rules. Stated in this fashion, these terms are just clues to
help students remember the more complete rules. If they don't know to
whom the rule is directed, the conditions under which the rule applies.
or the consequences to the rule. they might not follow it. A shorthand
statement is acceptable as the final form of a rule. Hovever. when you
are developing rules and teaching them to students, make sure vou have
included all the important components.

The following is an example of two ways vou might state a rule that
students are to walk rather than run when they are in the halls,

You can state the rule positively like this tnumbers correspond to the
four components above and are for illustration only: vou wouldn’'t write
the rule like this when explaining it to students).

(1) When you (21 are in the halls. (31 walk rather than run (4150

vou won't have an accident or disturb other classes.

Suppose vou wanted to put a more tangible consequence tothis rule. You
might say

t 1) When vou (21 are in the halls, 131 walk rather than run and

t4rvoucan have five extra minutes of recess tor we will end class

ten minutes early so vou can talk with yvour friends..

A shorthand statement of the first rule might be

Walk when vou are in the halls,

Uu
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You might state the rule another way:
(1ilfyout31run(21in the halls, (41 vou might cause an accident
or disturb other classes.

A more tangible way to state this rule is
(1 If vou t3irun (21in the halls. (4) vou will have to stay in at
recess.

A shorthand statement of this rule might be

Don't run in the halls.

EXERCISE 5: Think of three of the most iniportant rules
you have in your classroom. Write a statement of each
rule using the four components described above. Then
for each statement, write a shorthand rule you can use as
a clue for students.

Rule Statement 1

Shorthand rule

Rule Statement 2

Shorthand rule

Rule statement 3

Shorthand rule ___
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There are several other reasons why a rule might not control
students’ behavior: (1) They don't know or don’t understand it "2) it is
vague or too general: (3) it keeps changing; (4) it is not enforced
consistently; (5) the student has no personal experience with which to
relate the rule; (6) the student discovers through personal experience
that the rule is false—that is, the relationships among situations.
behavior, and consequences do not hold in ways deseribed by the rule;
and (7the rule violates a strong need or value—that is, the student does
not accept the purpose of the rule.

We must also realize that simply knowing a rule does not mean that
we will follow it. Rules don’t cause behavior, If students know a rule, it
may increase the probability that they will act in accordance with it. but
it is no guarantee. Motivation of students will also have an impact on
whetherornot they obey arule. Theirmotivation is usually based on the
type of consequence that comes from following the rule or to students’

pereeption about the probabiiity that the consequence—eitherpositive

or negative--will acerue to their behavior. Many teachers think that

rules must be stated negatively: for example.*Don't talk or vou will have
to stav in at recess.” The same effect might be obtained by stating the
rule. "Remain quiet and you can go to recess on time.” Students at visk
often are more likely to follow rules when you state them positively
rather than negatively. You can understand the relationship between
students’ motivation and their following rules by referring to what we
satd about motivation and values in Chapter Four.

Rules are more likely to control behavior if vou follow these suggestions
fordeveloping and enforeing them. Some of these suggestions were gleaned
from the rescarch of Chernow and Chernow (19810, Curwin and Mendler
(198819901, Mendler (19492), Wayson (1989), and Weber et al, (19830,

Developing Rules

L. Know yvowr limits when developing and enforeing rules: don't
make rules that conflict with federal, state, district, or school regulations

and policies tsee Fxercise 6,
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2. Don’t make rules you are unable or unwilling to enforce.

3. Make sure you have control of consequences (see Chapter Four).

4. Make asfew rules as possible for the efficient operation of the class.

5. Develop a system to monitor effectiveness of rules; if you determine
that a rule is a bad one; eliminate it or change it as soon as possible.

8. For nonmandated rules. involve students and parents as much as
possible.

EXERCISE 6: Use thefollowing form to helpyoudetermine
yourlimitations when developingrulesin your classroom.
For example, what is a rule dictated by the federal
government that you and your students must follow and
which is nonnegotiable? Do this for each level of authority
and you will be able to determine those rules you can set
independently and those in which students can be
involved and which are izegotiable.

Source of Authority Rule Negotiable?
(Y/N)

Federal Gov't

State Gov't

School District

School

Teacher

Students/Teacher
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Enforcing Rules

1. When a student does not follow a rule, ask three questions:

* Does the student know what is expected of him or her?

* Ifthe studentknowswhatisexpected but still mishehaves, does
he or she have the skills and abilities to do what is expected?
When the student knows the rules and has the competencies to
perform in an expected fashion but still misbehaves. ishe or she
motivated to do what is expected: that is, does the student want
to or need to obey the rule?

2. Make sure students know and understand the rules.

* Give students written copies of the rules.

* Give students opportunities to discuss the rules.

* When a rule concerns movement of students or classroom
procedures, walk students through the rules so they will have
personal experience with them—use good modeling.

Early in the yvear or when you first develop rules. you might
post signs. symbols, or clues in the room to help students
remember then:; however. vou should remove these cues after
you are certain students understand the rules.

3. Once students learn the rules, avoid reminding themn about the rules.

* Help students develop their own cues for remembering rules.

* Letthe consequences of behavior come into play when a student
breaks arule:thisisthe only way some will learn and remember
the rule. If vou remind or warn students. then the reminder or
warning comes to eontrol behavior rather than the rule.
Never threaten students by saving vou will enforee the rule if
they misbehave again. Don't give second chanees: just enforee
the rule.

4. Enforee rules consistently and fairly. Onee a rule is established
and students understand it. vou should-

* Enforee it every time it is violated: you have no right to allow
someone to break the rule.

Avoid favoritism and injustiec.

lgl]()l'(‘ exeuses and arguments.
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e Don't blame the whole class for misbehavior of one or a few.
. Don't count misbehavior when computing grades.
5. Stay calm when enforcing rules.
e Don't expect students to always abide by rules or to learn new
rules right away.
Don't become excessively emotional.
Avoid becoming angry when a student breaks a rule.
Don't take rule violations personally.
Practice anxietv-reducing exercises when you are not in class.
Smile as vou enforce a rule: tell the student y ou have no other
choice and would not be honest if vou didn't enforce the rule.
Maintain vour dignity and that of the student when enforeing rules.
e Actlike an adult when enforcing rules:don’t engage in juvenile
behavior such as screaming. arguing. being sarcastic. and
petty.
Don't “wipe students out” psychologically when enforeing
ruies: when vou correct mishehavior. always show students

that voubelieve they have the potential tobehave appropriately.

[ e

‘| EXERCISE 7: Respond to these suggestlons. Were you
surprised by any of them? Do you agree or disagree with
these suggestions? What other tips might you add for

i
1
I
enforcing rules? Record your responsesbelow and discuss 1
J

s
.
'
I

i
'
i

them with other teachers and/or your principal.
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Rules and Punishment. Since punishment is often the
- consequence for breaking a rule, it is important to understand some
research findings that will help you use punishment more effectively
when it is necessary. Punishment is defined as the decrease in the
— future probability of a behavior as the result of a consequence. If the
behavior does not decrease or stop as a result of following it with a
consequence, then no punishment has taken place. If you send a
— student to the office time after time for the same offense, then going to
the office is not punishing to the student. One kind of consequence is
the application of a “noxious” or “aversive” event following a behavior;
for example, when a student talks out in class, you give the student
detention. A second kind of punishment, c¢alled “response cost.”
_ involvestaking away something the individual already has: forexample,
keeping a student in at recess for disrupting class.

Ross Parke (1972) described the following six statements derived
from research on punishment:

1. It is more effective the shorter the delay between the act and the
onset of the consequence. '

2. The more intense the consequence the greater the inhibiting
effect on future displays of the behavior. _

3. It is more effective when there is a close and affectionate
relationship between the punisher and the one being punished.

4. 1t is more effective when accompanied by a set of reasons for not
mishehaving.

5. Whenitis delaved. verbally deseribing the earlier misbehavior at
thetime that the punishment isadministered increases its effectiveness;
— 6. Applving punishment every now and then for the same behavior
_ is le..s effeetive than when it is delivered after each behavior.

Punishment may have seveval undesirable effects:
* The punishing agent may serve as a model for agaression.
- * 1f it is in an inescapable context. the recipient may hecome
' passive and withdrawn (that is, develop learned holpl(rssnv.ss)

or retaliate aggressively. kS

I it is frequent, it may cause the relationship between the
recipient and the punisher to deteriorate.
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¢ It does not teach appropriate behavior; it only tells the
recipient what not to do.

EXERCISE 8: How do you feel about punishment as a way
to discipline and manage students? Did this discussion of
punishment change your viewpoint?

Resiliency Training

Many students at risk sce themselves as alienated, isolated, and
victimized. They have developed inappropriate behavior patterns and
coping mechanisms that hinder their academic performance and
interpersonal relations. Other students who fit the deseription for being
at risk nonetheless are making it in school and in their communities,
These “resilient” students have positive attitudes toward themselves
and others. They have effective social skills such as being responsive,
flexible, empathie, ar o earing. They ean communicate well and exhibit
agood sense of humor. They possess effective problem-solving skills that
allow them to think abstractly and reflectively and to find alternative

solutions to problems. Resilient children demonstrate a strong sense of

IRy
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independence and believe that they have control over their lives. They
hold high educational aspirations (Benard, 1991; McMillan & Reed, in
press). Because they see school as important to their future success, they
study hard. get along with their peers, participate in extracurricular
activities, and stay out of trouble (“Resilient Children Defy Stereotypes,”
1992).

AgrowinQ number of researchers and educators believe that children
at risk become resilient because of certain "protective mechanisms” that
help them overcome debilitating and traumatic circumstances in their
families, communities, and schools and become successful and productive
students and citizens. These protective mechanisms include caring and
support. high expectations. and meaningful participation in groups
(Benard. 1991).

Although the home and community exert a powerful influence on
children. research has shown that vou. the teacher. also have the power
to eliminate threatening conditions, establish protective shields, and
facilitate the development of personal characteristics that make children
resilient. Here are some suggestions for you organized within the three
categories described above. Some of these ideas are research findings
taken from McMillan and Reed (in press) and Benard (1991

Caring and support. Numerous researeh studies have found one
key element in the lives of most resilient students: A strong emotional
bond with at least one person (not necrssarily the father or mother) who
provided stable care and adequate attention. You can be a "significant
person”in the lives of vour students. Be a warm and caring positive role
model. Become intensely involved with your students: show them
attention and personal interest and teach them to be compassionate.

Iy

Spend “quality time” with students: establish an atmosphere in your

classroom where you and your students can delight in each other's

company. Be “nice” to students: that is, be a teacher who is easy to get

along with, one who is funny and fun to be with. Be somewhat strict, but
not too strict, with class work and discipline. Be patient with students:
explain things they don't understand. Listen to their problems, give
them good advice, and don't repeat what they tell yvou in private.
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High expectations. Your students will be more likely to achieve
success when you hold high but attainable expectations fortheir academic
and social behavior. Show them by vour words and ictions that_you
believe they are capable of fulfilling vour expectations. Don't give up on
students and don't let them give up on themselves. It won't hurt to
“push” students to give their best efforts as long as you provide the
encouragement and resources necessary for them to succeed.

Meaningful participation. One way to help students attain vour
high expectationsis to provide opportunities for them to be meaningfully
involved and to take responsible roles both in vour classroom and in
school activitics. Authentic participation also allows students to fulfill
the basic human need to bond with others and helps them avoid the pain
of alienation that so many students at risk endure. Involve students
actively in lessons. Provide opportunities for them to be involved in goal
setting. problem solving, decision making. and planning. Give them real
and important tasks to do in the classroom and treat them responsibly.
Arrange many experiences where students can work with peers: use
couperative learning. peer tutoring, and peer mediation. Teach them
how to help others and to seek help when they need it. Encourage and
arrange for students to join school clubs. organizations. and sports
teams. Establish a service-learning project to help them get involved in
the community.

A sample curriculum. Vicki Phillips11994) has developed a et of
resiliency-training curriculum materials for use with both groups and
individuals tsee Resources). These materials are designed to help vou
empower students by developing in them the perception that they arein
charge of their own destinies. You do this hy teaching skills that allow
students to own their choices and the consequences that follow. choose
their behavior instead of reacting to others, and refuse to be vietims of
circumstances and the behavior of others,

The following are a few of Phillips’ suggestions to help vou involve
students in many types of experiences to develop resiliency.

1. Encourage students to emphasize their strengths rather than
dwellon their weaknesses. If vou recognize students’ strengths, vou can

get them started in the right direetion. Somie simple activities include
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having students write autobiographies in which they describe their
strengths, using feedback groups where students point out each other's
strengths, and using a variety of vocational and personality questionnaires
to give students a systematic way to analyze their preferences.

2. Help students understand that happiness is not dependent on
what happens to them but a choice they make. You can teach students
how to focus on the good things that happen to them as well as how to
turn bad situations into opportunities for building character. Students
can also keep a “Reasons Why I'm Happy List™ and add to it each day.

3. Give students information and experiences so they can relate
effectively and assertively, even to those who are difficult. Youeanteach
students the basics of Transactional Analvsis (Harris, 1969) and 1-
messages and active listening (Gordon. 19741, These ideas help them
better understand themselves and others as well as improve the way
they communicate and resolve conflicts.

4. Teach students that they arc able to choose their own attitudes

and behavior regardless of the situation or provocation. Help them
understand the idea of “irrational ideas™ (Ellis & Harper, 19751 and how

to control theiremotions through their own thought processes. Point out
tostudentsthat they can't control other people’s behavior. only theirown
reaction to i, You must be able to model this kind of hehavior for
students so they will not “push your button™ and make vou angry.

5. Help students develop the confidence that they can make things
happen. Thix is often a matter of teaching them good decision-making
skills. Teach them to ask the right questions about the problems. set
goals, consider consequences, and choose effeetive behaviors to reach
those goals. Try to get students to focus on what they are going to do to

solve a problem rather than make excuses and play the vietini.

Law-Related Education

You may know some students at risk who have a history of discipline
problemsin schootor whohaveheen involvedin thejuvenile justice system

because of delingquent or eriminal behavior in schoolt or in the community.,

Py
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Are you amazed at the amount of knowledge these students have about
law enforcement and the justice system? They are quick to tell you about
theirrightsascitizens. Unfortunately. most of their experiences concerning
authority and the legal system have been negative. They might have some
ur}derstanding about their rights. but they often have a distorted view
— about the relationship between their rights and the attendant
_ responsibilities they have to respect the rights of others.
Law-velated education (LRE) is an increasingly popular curriculum
designed to teach students in grades K-12 about law, the legal system, and
— the fundamental principles and valueson which cur constitutional democracy
isbased. Itis particularly effective with students at risk hecause of content,
. flexibility ininstruction, and relevance tostudent nceds. LRE not only helps
. students learn about their legal rights, but it also emphasizes their
responsibilities as citizens. This program goes bevond merely developing
knowledge of facts about the law: it has as a primary goal the development
of positive attitudes and values that have immediate application both in
school and in the community (Waldoff, 1994).

One of the beauties of LRE is the flexibility with which you can use it
in your school. For example. LRE can be offered in your school as an
clective course. If a course is not feasible, such topics as how laws are
_ made. natwre and causes of crime. consumer law, family law, housing law,
- and individual rights and liberties might be offered as part of a required

course (such as history. civies, or governmenti. A third approach is to
~ expose students to LRE through u special event tfor example, law day.
court visits, or mock trial tournaments),

One of the most attractive features of LRE is the way students are
actively involved through case studies. dilemmas, and simulations.
Students read a case'about a legal situation and then assuine different
roles—attorney, judge, jury member, defendant. plaintiff, witness—as
they analyze. debate. and discuss the case. Students might be asked to
play one role the first time the case is studied and a diffcrent role on
another occasion for the same case. The teacher serves as a facilitator
for students by clarifving issues, highlighting specific facts, and asking
probing questions, Students alsostudy local, state, and federal Taws that

apply to the specifie situations they read about in the cases. They niight

N
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also venture into discussions of the moral and ethical implications
related tothe cases and to the laws that apply to them. These interactive
approaches are both cognitive and affective in nature: They help
students develop positive attitudes, critical thinking skills, and
participation skills (Waldoff, 1994).

In addition to prepared written materials such as textbooks, case
studies and questions, and scripts for mock trials, you can enhance vour
LRE instruction by taking field trips to courts and by having outside
resource persons visit your school. These may include law enforcement
officers, lawyers, judges, or other professionals and paraprofessionals
who can provide additional real-life experiences for your students. (For
more information on sources for LRE materials. see Resources.)

‘

The Effective Classroom Manager

To conclude this chapter on proactive approaches, I want to present
six keys to becoming an effective classroom manager gleaned from the
research literature by Heather McCollum (1990). She contends that an
effective, successtul, skillful manager:

establishes the rules and proecedures carly in the vear and is
explicit in communicating them;

consistently monitors compliance with the rules;

has adetailed and consistent accountability system, keeps track
of student assignments. and gives clear deseriptions of the
evaluation system;

is clearin communicating information, directions, and objectives
to students;

is good at organizing instruction, does not waste time getting
prepared, makes smooth transitions, keeps the momentum in
Jessons, and maximizes student engagement;

is pereeptive about classroom contexts and events and uses this
information to develop activities that keep the flow going with
minimal interruptions.

b
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In the next chapter, I will describe a variety of reactive management

strategies that have proved to be helpful in working with students at

risk.
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Chapter Seven

REACTIVE MANAGEMENT STRATEGIES

In spite of all vour planning and positive approaches. students are
likely to behave inappropriately. disruptivelyv. and aggressively. When
that happens, you must be prepared with a repertoire of approaches to
quell the disruption, redirect the aggression, and teach the appropriate
behavior. In this chapter I will describe classroom meetings and peer
mediation as two promising approaches vou can use to resolve conflicts
and improve student behavior. Next I will describe contracting and self-
regulation of behavior as ways to deal with some types of individual
problems. I will then offer some hints on traditional ways to deal with
the difficult and disruptive student. I will conclude the chapter with a
brief discussion of methods that don’t work in student management and
discipline.

Classroom Meetings

Sometimes you will notice that the order and harmony vou would
like is just not happening in vour classroom. Students do not get along
with each other. they are not following the rules. or they complain about
how other classmates are acting. One approach to decling with these
problems is to hold a elassroom meeting where vou involve students in
tryving to solve problems of mutual concern to all. A classroom meeting
should give vou and vour students an opportunity to share thoughts and
feelings. identify and clarify problems. propose and analyze a varioty of
solutions, and commit to a plan of action that has the potential to solve
the particular problem under discussion (Weber ot al,. 19831, Effective
classroom meetings should foster group norms for behavior and ereate

i sense of responsibility in the students.
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Wayson (19891, using ideas from William Glasser’s (1965) Schools
Without Failure, offered some suggestions about conducting a classroom
meeting.

Students must willingly participate: if students are coerced into
taking part in a classroom ineeting. nobody will benefit.

The teacher serves as a nonjudgmental group discussion leader.
All problems concerning the class or individual members are open
for discussion.

Every student has the right to speak.

The teacher should not interrupt a student to correct bad gram-
mar or slang.

The teacher should encourage students to participate and express
their feclings.

The teacher ensures that the discussion always focuses on solving
the problem rather than punishment or fault finding.

The teacher is free to participate in the discussion and offer
solutions like everyone else: however, the teacher's solutions do
not take precedence over those of students.

Students are permitted to make judgments about discipline and
management issues discussed: however. the goal is to find possible
solutions, not administer punishment. The class is not permitted
to serve as “judge and jury” regarding student misconduct or
other social problems in the class.

The teacher and students should sit in a closed circle for the
mectings.

The meetings should be held on a regular basis and should be

considered an important part of the curriculum (pp. 39-40),

Gordon (1974) proposed o six-step problem solving system chat can
beused in conjunction with theideas presented by Wayson. Gordon calls
this approach Method [Tl tas opposed to Method I— being too authoritarian
and Method Tl—heing too permissiver, It can be used with individuals
or groups to solve a variety of classroom problems including those

relating to discipline and management.

7o
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The six steps of Method III are:

1. Define the problem in terms of the needs of ali involved. not in terms
of solutions that each brings to the meeting.

2. Generate possible solutions. Solutions are not evaluated or justified.
Brainstorming is a good approach. Get evervone's suggestions on the table
no matter how far out they might be.

3. Evaluatethesolutions. Ifanvone objects toa solution for any reason.
it is eliminated from consideration. This is the step where documentation
and analyvsis are important—those who propose solutions must now justify
them before the group.

4, Make a decision. Solutions are determined by consensus, not by
voting. Prospective solutions should be thoroughly discussed and analyzed
tosecif'students and the teachercan live with them, at least on a trial basis.
Make sure evervoneis genuinely satisfied with thesolution. Writedown the
solution and get everyvone involved to sign it.

5. Determine how to implement the solution, Ask students what is
needed to get started. look at the issue of standards of performance, and
decide who will do what and when as well as who will monitor these factors.

6. Asscess the success of the solution. It is important to check on the
effectiveness of the solution and to make necessary changeswhen it appears
that it 1s not working. Additional meetings are a good way to revise
solutions. .

Asateacher, vouare an equal participant with studentsin classroom
meetings. Jf yvou think you might not be able to live with the outcomes
of this approach, yvou should use it with less important problems first
hefore using it for more important ones. Once you become comfortable
with classroom meetings, yvou ean use them to involve students in
developing nonmandated classroom rules.

In order to conduct effective classroom meetings, vou must establish
some ground rules for taking part in a discussion for example, being
recognized before speaking. taking turns, keeping emotions under control,
presenting convineing arguments for solutions, respecting others' rights

totheiropinions, avoiding name calling and personal eriticism), You will

t
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also need to develop other interpersonal skills suggested by Gordon
(1974) such as active listening and the use of I-messages.

EXERCISE 1: If you do not already use classroom
meetings, how comfortable do you feel with the idea?
Analyze your feelings and abilities with this approach by
answering the following questions.

How must I change n.y attitude ii'I use this approach?

What <kills must Idevelopif [ use classroom meetings?

What training must [ give my students before we start?

What supportdo Inced from my principal?

Peer Mediation

Many conflicts arise in your class because of name-calling, gossip.
prejudice, “dirty looks,” and many other situations where students “rub
cachother the wrong way.” Often you or the counselor can step in to help
resoh e these conflicts. However, many teachers and schools are having
success with enlisting students to help other students solve these
interpersonal problems ¢Johnson, Johnson, Dudley, & Burnett. 1992),

Peer mediation uses student volunteers to help elassmates resolve

o U
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conflicts. Some schools have experienced a significant decrease in
suspensions and an increase in attendance and grades as a result of
settingupa peer mediation program. Thisapproach hasbeen particularly
successful with helping students at risk identifv with the school and
reducing feelings of alienation (Koch, 1988).

All students should be given an opportunity to volunteer to be a
mediator. Students at risk and those with a history of discipline
problems make some of the best mediators (Koch. 1988). However. not
all students make good mediators. so it is necessary to screen them
carefully and train them well. Before vou let a student serve as a
mediator, you must ensure that vou have taught him or her how to
t1) create a relaxed. trusting. non-threatening atmosphere where the
students with a conflict can vent their disagreements. make accusa-
tions, and communicate directly with each other to reach a settle-
ment; (2) listen sensitivelyv. use neutral language. and offer options
without becoming emotionally involved in the squabble: and (31 make no

judgmental. punitive. or coercive statements nor impose anv sanctions
. b o .

tKoch. 1988: Cahill. 1989; Johnson et al.. 1992; Willis, 1993

In a mediation session, the mediator's task is to help the two
students answer three main questions: What happened? How do vou
feel about it? What would vou like to see happen? Mendler (1992, p. 78»
offers a 10-step process as an example of how a mediation session might
proceed. The niediator introduces himself or herself and then asks that
each student:

1. take a turn discussing what the other did that he resented.
disliked. or made him feel angry:
-2 repeat what was said to ensure understanding;
3. say what he likes about the other and what the other might
like about him:
4. repeat what was said:
5. tell what he wants the other to do that will solve the problems
6. repeat the other's demands:

7 say if he will do these desired things;

P
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repeat what he is willing to do, as well as to listen to what the
other is willing to do. and to reach an agreement;
shake hands. sign a statement of the agreement,
agree on a follow-up meeting to determine if the agreement is

working.

Peer mediation is appropriate for problems such as fighting.
harassment. spreading rumors about another. poor sportsmanship.
conflicts over property ownership. character slurs. jealousy. space
encroachment. and the like. It is not a substitute for discipline, and it
does not replace your authority or that of the school administration. It
would not be appropriate for cases such as weapons possession. drug use,
vandalism. or extreme violence and threats of bodily harm. These
situations should be handled through normal discipline policies and
procedures.

Peer mediation advocates (Koch. 1988: Cahill, 1989: Johnson et al.,
1992; Willis. 1993 Rogers. 1994) agree that with about 15-20 hours of
training. vou can teach students as young as fourth graders to be peer
mediators. They can work singly or in pairs, and mediation is effective
with students in all grades. Agreements usually endure because the
“antagonists” have worked hard to arrive at a settlement and cach has
a vested interest in the outeome. As with any program. peer mediation
will need supervision. constant monitoring to see if it is working. and

continuous training and support for mediators (see Resources).

EXERCISE 2: Read additional information about peer
mediation. Then discuss this approach with other teachers
and your principal to determine how you might start a
schoolwide plan.

B




Reactive Management Strategies 79

1 ' ‘l u‘m'ﬂlmw

Ccatracting

ik

Contracting, sometimes called contingency contracting, helps vou

bring together the best elements of reinforcement theory and nca-
coercive student-teacher negotiations to resolve conflicts. reduce
disruptive behavior, and improve student learning. A contract is a
binding agreement between the student and teacher (and other parties
in some cases) about expected behavior and consequences. It describes
simply. clearly. and precisely what the student will do and what the
teacher will do within the context of a mutual agreement (Gage &
Berliner. 1988). A contract is basically an *If/Then” agreement. If the
student will do A in a certain way at a certain time to a certain degree
under certain conditions, or will not do B in certain situations, then the
teacher will do X. Y. or Z.

One problem that you might have with using a contract is that
participation is voluntary on the student’s part: you can't force a student
to enter into a contractual agreement. A contract is negotiable. and can
be terminated by either party and renegotiated. How then can it be
effective for solving conflicts? A contract will work only when vou have
control over reinforcers that the student will work for. If vou are not in
control vt the contingencies that affect the student’s behavior, then a
contract is not going to work for you. You must be creative in discovering
what those reinforcers are by getting to know the student well and by
working with parents in setting up the contract. Often. parents must be
willing to be a partner with you in applying consequences if contracting

" ix to be successful.

Homme, Cranyi. Gonzales, and Rechs (19703 recommended several
tips for developing cffective contracts with students, In order to
understand these tips and to be successful with contracting, vou must
have a good grasp of the terminology and principles of reinforcement
theory thehavior modification),

ERIC,
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1. When you first develop a contract with a student, require and
reward small and easy steps toward the final objective you are trying to
achieve. This is the concept of shaping behavior by successive
approximations. Too often, teachers make requirements fur a payoff too
difficult. So no matter how strong the reinforeer or how often the teacher

may be willing to give it, the student makes no progress because the
expectations are too high. For example, the teacher develops a contract
with a student who is an incessant talker in class, The teacher agrees

to let the student out of class ten minutes early on Friday if the student
will not tatk without permission during the week. Unfortunately, one
incidence of talking will cause the student to lose the entire reinforcing
consequence. A better approach is to give the student two minutes of
time on Friday for each day that the talking behavior is less than a
certain level. say the frequency of the behavior the day before. The idea
is to find an appropriate starting point where progress can be made and
to gradually increase the expectations as the student gets better.

2. Early in the contract situation, you should provide the payoff as
soon as possible after the behavior and give the payoff frequently in small
amounts. Later, you can wait for longer periods hefore giving the payoff.

3. All pavoffs to the student should be for accomplishment of a
specific goal, not obedience to you as a person. You want the student to
learn that good things happen because the student has achieved a goal
to which both of you have agreed. This lets the student feel empowered
and responsible, not docile and dependent.

4. Youshould give the payoft only after the student has accomplished
the mutually-developed objectives. This is what is commonly called
“*Grandma’s rule”™: First you work and then vou play. This approach not
only helps the student stay on track to achieving goals, but it also helps
develop good work habits that wil' have long-term benefits,

5. The contract must be fair and reasonable. That is. the payoff
should be commensurate with the behavior we expecet from the student.
Toask thestudent tobehave appropriately foramonthin orderto receive

five minutes free time to read a book of his or her choice is neither
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reasonable nor fair, and probably would have very little effect on his or
her behavior.

6. The terms of the contract must be clear so that the student knows
exactly what is expected and what the payvoft will be. Therefore, it is
important that contracts be written in simple language and brief
statements. It is helpful to have the student read the contract and
explain it to you before it is put into effect.

7. The contract must be honest. That is, once you have agreed to its
terms, you are bound to carry it out. It isimportant, then, that you know
whether or not you can deliver the payoffs before you agree to the
contract.

8. The contract must be positive. You can write contracts that state
that something unpleasant will Happen if the student fails to behave in
a certain way. However. the student is more likely to improve behavior
if there is o pavoff for positive behavior than if there is punishment for
negative behavior,

EXERCISE 3: Study this approach in more detail and tvy
it with one or two of your students with whom you think
this would be successful. Make sure you know what
consequences these students find reinforcing. Also, it
would be helpful to involve parents.

Curwin and Mendler (1988) reported that some teachers have had
good success using contracting with an entirve class. a process they call
social contracting.  While some of the same principles for individual
contracting apply for an entire class. Curwin and Mendler describe
additional features of the social contract:

1. A set of classvoom principles to guide the development of rules
for behavior. These principles include the fullowing: Berespectful. be
courteous. be prepared, treat others as vou wish to be treated, and try
your best at all times.

8o
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2. Asetofrules which are behavioral expressions of these principles
and which define what is and is not acceptable in the classroom.
Specifically stated rules lead to predictability and an understanding of
S expectations. You can refer to the discussion on rules in the previous
= chapter for guidelines in establishing rules.

3. A range of consequences for each rule. Consequences should be
logical. positive as much as possible, and those over which the teacher
has control. Again, refer to the discussion of consequences in the section
on rules in the previous chapter.

4, Student involvement in the development of the social contract.
This can be done in several ways. Students can develop rules for the
teacher tfor example, how long the teacher should take in grading
homework assignments); they can develop rules for each other (for
—: example, what to do when you want to borrow pencil or paper from

another student); and they can vote on negotiable rules (for example,

how to line up to go to Junch or assembly). If you allow students to give

input into rules. vou must be willing to live by their decisions. Don't let
: them have a say in a rule if you don't feel comfortable enforcing it.

5. Ateston the elements of the cor-tract. This will prevent students
from saying they did not know what was expected of them. Studentscan
take the test as many times as necessary to pass. bu they cannot partake

_ in payoffs unti} they pass.
) 6. Input from parents and school administrators. Itisalways agood
i idea to test your plan with parents and the prineipal. This step can often
. help you avoid grief later if sumething goes wrong.
N 7. A plan to evaluate the effectiveness of the system. As with an
2 individual contract plan., vounced to monitor the social contract frequently
and make changes when necessary. You can monitor student behavior
to see ifitischanging in the desired direction. You can also ask students
to give you feedback about how things are working and what changes
need to be made so the contract will work beiter. If vou enter into a
contracting proces~ with an experimental attitude and know that vou
will need to make changes when things are not working, vou will not feel

the need to continue a flawed process simply to save face.

5 5
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I should caution you about a problem that might arise when you use
social contracting. Peer pressure is one factor that makes social
contracting work. Sometimes, this pressure becomes overly negative
because students who behave appropriately and follow the rules become
angry with those who do not. This might cause conflicts ar ‘1disturbances
in your class that you had not expected. Ifthishappens, youcan address
the problem by using class meetings and peer mediation to relieve
tension and resolve these conflicts.

EXERCISE 4: Study this approach in more detail and try
it with one or two of your classes on » limited basis until
you feel comfortable, then expand it. As with individual
contracting, be sure to involve parents and your principal.

Teaching Self-Regulation of Behavior

[ stated earlier that individual behavior is designed to produce good
outcomes for the individual in question. There is nothing sinister or evil
about this: it’s just the way humans are designed to act. Talso stated that
the particular behaviors that one develops are primarily a matter of
experience; that is, we learn to act in certain ways that we think will bring
us good outcomes. As we grow older, we gain greater and greater control
over our behavior; that is, we can determine how we are going to act in
given situations. Sometimes, the way we act is good for us and for others
as well, However, sumetimes we choose to act in ways that hurt others.

A common sense view of self~control is choosing to act in certain ways
for self-enhancement but not at the expense of someone else. Actually, we
al .o exercise self-control when we act i.oways that may cause other people
harm. The important point is that we learn to behave: therefore, we can
learn to be antisocial or prosocial. When T talk about self-regulation of

hehavior, T am deseribing the process by which we engage in more prosocial
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than antisocial behavior. We act in wayvs to accomplish the most for

ourselves but in the most socially-acceptable and sociallty-productive

manner. Since both good and bad behavior is learned, we can teach
students ways to act so they can meet their own needs and vet gain
personal satisfaction in doing good things for others. The key is to make
sure individuals develop satisfaction by doing good things rather than
had things.

One way to help studentsdevelop prosocial behavior is to teach them
a process of self-regulation of their own hehavior (Gag - & Berliner,
19881, This is the process of observing. judging., and applying
congequences eithercovertlv orovertivito our ownbehavior in order
to reach a goal. If vou want students to learn this process:

1. Teach students how to observe and monitor their ¢wn behavior,
Help them hecome more sensitive to what they do, when they doit, who
is involved. and what happens as a result of their behavior, Teach them
tokeep records either by eharting theirbehavior or keeping ajournal. At
first, you might need to keep a record and check on their aceuraey by
having them compare their records with your own observations or those
of another observer,

2. Teach them how to judge their behavior against standards they
develop or aguinst those they have learned from others. As vou help
students with this part of self-regulation, yvou witl benefit from findings
from social learning theory concerning self-regulation of behavior.
Students who observe adults who set fow eriteria for their own behavior
are likely tobe highly self-indulgentand self-approving for comparatively
low achiovements—both academically and socially, By contrast, chitdren
who see adults set high eriteria for their own behavior tend to do the
same. Sinee students learn some of the standards for judging their own
hehavior from teachers and other adults, we can expoct low standards of
performance from children iff we set ow standards for ourselves, On the
other hand, parents and teachers who set high standards can oxpeet
children to adopt high ~tandards,

Students tend to adopt stringent performance requirements and to
reward themselves sparingly when we set and consistently maodel high

standards for ourselves. When we hoth practice and teach lenieney,

b
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children become satisfied with mediocre performance and reward
themselves for such attainment. However. we want to avoid setting
standards that are too high as to be unattainable and discouraging to
students. The key. then. is to match our standards to the abilities and
ages of our students and to adjust them upwards or downwards when
necessary. but to ahways challenge students to strive for better and
better behavior.

3. Teach students how to identify consequences and apply them to
their own behavior. People who reward their own behavior achieve
significantly higher levels of performance than those who perform the
same activities under instruction but receive no reinforcement. who are
rewarded noncontingently. or who monitor their own behavior and set
goals for themselves but do not reward their attainment of goals. People
who punish themselves, particularly for behavior that they do not want
to engage in. or for behavior that will be punished by others, can also
nodify theirbehavior, Students canreward or punish themselvesintwo
wavs: Covertly by consciously talking to themselves and overtly by
arranging for tangible events that are either pleasant or unpleasant.

Let students be involved in setting up consequences: Teach them
terminology for covert reward</punishment.  Let them decide on and
obtain tangibles or work with vou on other types of consequences. Be
sure that students understand that when they are choosing consequences.
they must stay within the boondavies of higher-level rules and policies.

4. Step inonly to serve as a consultant for helping students monitor
their behavior, judge it. and apply consequences.  Shift control to

students as soon as possible.

EXERCISE 5: Identify a student who has behaved
inappropriately and give him/her the form“Getting Control of
My Behavior” which you will find in the Appendix. If the
student is too young to read the questions or has difficulty
reading them, you will want to assist. Ask thestudent to share
answers with you, another student, or his/her parents.

¢
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Dealing With Difficult, Disruptive, and Violent Individuals

- When the group and individual approaches mentioned above don't
work for some students. vou might find it helpful to use more conventional
approaches, I have compiled the following suggestions from the research
of Chernow and Chernow (19811 and Wavson (19891

The student who constantly talks—

¢ Keep a chair in an isolated place that vou can get to easily for
students who can't stop talking.
Ask the talker questions so he must pay attention: make the
questions authentic and avoid sarcasm.
Use the icy stare technique unless the student is one who enjovs
yvour attention.
Use nonverbal communication: stroll close to the student and

move his chair slightly: do not interrupt the flow of the lesson.

The openly defiant student—

¢ Ifpossible. ignore the first outburst: the student might drop this
tactic if you do not become upset.
If the behavior persists or if it simply cannot be ignored. isolate
the student and give him a chance to cool down in a non-punitive
space. possibly an empty seat near vou.
If possible. try not to interrupt the class lesson to discipline the
child. At the first opportunity. talk with the child privately while
the rest of the class is working,
Insist firmly but calmly that the behavior must stop. Stress the
fact that it is the behavior, not the student, that offends yvou,
[f the hehavior stops, continue with the rest of the lesson as if
nothing has happened.
If the student persists, it might be necessary toisolate herin the
principal’s oftice until vou finish the class,
Later. attempt to determine the cause of the behavior and then

help the child dealwith the problem ina more acceptable manner.
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The student who cheats—

e Make sure students are well-prepared for tests.

* Have students compete with themselves: do not grade on the
cusve where a student’s grade is dependent upon what everyone
else does.

* If you can prove that the student cheated without holding an
inquisition, have a talk with the student and explain that he gets
no credit for work when he cheats and cheating is stealing from

- himself. For the first offense, give the student a chance to make

_ - up the work on his own time.

- ¢ Make sure that the student understands that what she was doing

constituted cheating.

= * Avoid humiliatingthe student in front of the whole class; this may

- stop the cheating. but it may cause other problems.

7 * After the case is settled. consider it closed. Treat the student as

i vou would any other.

iy * Announce all tests: avoid "pop” tests: give frequent tests to take

the pressure off students,

ya The student who refuses to work—
* Make sure the work is net too hard for the student. If so.
55 readjust objectives. give the student success with casier work.,
' and gradually work up to that which is more difficult.
* Provide incentives for completed work, and praise the student for

any work that is done.

The hyperactive student—
* Provide as much structure as possible, Make classroom rules and
procedures consistent from day to day and aveid surprises.
¢ Minimize distractions, avoid seating the studont in the middie or
y back of ti.e room. and keep the student away from windows,
e Couple verhalmessages with visval cuesto reinforee the message.
For example. if vou tell the student to he quiet. put your finger

over vour lips,

Q
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* Setup a quiet corner in the room where the student can go during
brief periods during the day.

The student who uses profanity or foul language—

* Indicate calmly that the language used is improper in your
classroom.
Don't insist on a public apology.
Don’t take obscenity as a personal affront but as an offense
against the class and the school.
Stop foul language as soon as it begins; use of this language can
be as contagious as slang.

The student who is aggressive and violent—Everyone in our
schools today is concerned about violence. There might be times when
vou will be faced with fighting, a student under the influence of drugs or
alcohol, a student threatening you. or a student carrving a weapon. [
assume that your school has a specific set of policies and practices vou are
to follow in these cases. If not. you should talk with vour principal about
what vou should do in these situations.

You might want to follow some suggestions offered by Kadel and
Follman (1993) to deal with students who fight or bring weapons to
school. These tips are for situations that arize either in your classroom
or at other places in school.

Fighting:

* If a fight breaks out. send a veliable student to the office to

summon assistance.

Speak loudly to let everyone know that the fighting should stop
immediately.

Start giving orders and get nonfighting students away from the
commaotion as quickly as possible,

Call out the names of fighting students and lot them know vou
have identified them.,

If the fight is serious or involves @ weapon, get help from other

teachers--don't try to be a hero.

J
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Afterseparating students, trytoavoid using further confrontational
behavior yourself (e.g.. don't point at students. make accusations.
or corner them with their backs against the wall),

set students away from each other so they cannot make eyve
contact or make threats to each other.

Give students time to cool down and to talk in a calm setting to
gradually change the climate of the situation.

Once administrators have taken control of the situation. find a
quiet time and place so vou can relax and calm down.

Use the incident as a "teachable moment” with students who have
been fighting and with other students to remind them of rules

about fighting and alternatives to fighting.

Student with a weapon:

* Do not confront the student who has the weapon.

¢ Stay calm and try to keep students calm.

* If possible. notify school administrators or security personnel
immediately.

EXERCISE 6: Make alist of other behaviors not discussed
above that you have difficulty with in your classroom.
Read about and/or ask other teachers for positive ways to
deal with these problems. Keep a “Difficult Behavior
Str-tegies” file. Write the type of behavior at the top of a
note card and list successful approaches for dealing with that
behavior on the card.

Ineffective and Inefficient Discipline Practices

It is important for you to know about a variety of management

methods that have been shown to work with students at risk. 1t is also
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important for you to know what doesn't work so well with these students.
The following list of ineffective management and discipline practices
was compiled from the research of Curwin (1992), Weber et al. (1983),
and the Florida Department of Education (n.d.).

Scolding and lecturing. Most students have already heard it
all before. Telling students what they should or should not do in
a condemning tone of voice will turn them off to changing their
behavior.

Sending students to the principal or assistant principal
for minor offenses. This portrays you as weak and unable to
handle the situation without help. It also increases the distance
between you and students. You should bring in administrators
only for serious cases.

Using sarcasm. This attempt at discipline will cause students
to lose dignity and be humiliated. It will lead to power struggles
and. eventually. counterattacks. Usingsarcasm might make you
feel better. but when you do it with students at risk you are just
adding fuel to the fire.

Administering physical punishment. Research has shown
that physical discipline is associated with increases in aggression,
vandalism. and delinquency. It might possibly lead to depression
and lowered self-esteem. Many states now forbid its use in schools.
Using school work such as writing as punishment. This
associates punishment with an important academic skill and
makes students dislike writing.

Using threats. 1f you have rational rules with realistic

consequences, then it is unnecessary toissue a threat: just apply

the conseyuences. Threats arve often the substitute for a well-

planned system of rules or the fack of courage on the part of the
teacher to administer the consequences of the rules that exist,
Studoents became sensitized to constant threats and often lose

respeet for the teacher.
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e Using harsh reprimands. Positive corrective feedback about
inappropriate behavior is necessary if students are to learn more
appropriate behavior. However, a harsh reprimand is usually
seen by students as very negative feedback. Research hasshown
that it is both ineffective and inefficient.

EXERCISE 7: Do you believe that the approaches
described in this section are ineffective and inefficient?
What is your basis for your belief?

FFor cach of the behaviors desceribed above, think of an opposite,
positive approach yvou can use.

In the next chapter. 1 deseribe 1 number of factors necessary to
develop o comprehensive, schoolwide discipline and management plan
for students.

ERIC
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Chapter Eight

ScHOOLWIDE FAcTORS IN EFFECTIVE
STUDENT MANAGEMENT

So far 1 have been talking directly to vou as an individual about a
variety of positive management approaches for use primarily in the
classtoom. All of these strategies will work if you are the only one using
them in your school. However, they will work much better when they are
part of a comprehensive. schoolwide program of student management.
After all. discipline is a schoolwide concern. Student management is too
important to be left to chance and too great a burden to be shouldered by
the individual teacher working alone in the classroom. Many behavior
confliets yvou face in your elassroom are spillovers from outside that result
froma poorly-designed schoolwide management planor the absence of one
altogether. We must consider discipline as part of the school's curriculum.
We must view it within the context of the goals of positive and productive
interpersonal relationships and of life in a demoeratic society. So if vou
think vour school does not have a comprehensive student management
and discipline plan. vou can discuss this chapter with vour administrator.

In this chapter. Twill deseribe common characteristics of schools with
effective discipline and student management programs; offer tips on how
your =chool can develop policies that establish a positive vet orderly
climate where everyone feels secure and learning can take place; list the
basic elements of a comprehensive schoolwide plan: and detail a number

of additional factorsthat yourschool should consider for effective discipline.

Common Characteristics of Schools
With Effective Discipline

IFrom the results of an intensive literature search and a survey of 500

schoots, the Phi Delta Kappa Commission on Diseipline discovered the
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folowing common characteristics of schools with effective discipline and
student management programs (Wayson et al., 1982):

A belief that discipline is developmental and that discipline is
accomplished by incorporating it as part of the academic program:
A total school environment conducive to good discipline rather
than adopting isolated practices to deal with disruptive behavior;
A belief that schocl is a place where staff and students come to
work and to experience the success of doing something well;

A student-centered orientation:

Afocusonthe causes of discipline problems rather than symptoms:
An ‘emphasis on positive behaviors and the use of preventive
measures rather than punitive actions to improve discipline;

A principal who plays a key leadership role:

Congruency between the prineipal’s leadership stvle and the
discipline philosophy and practices of the staff;

High expectations for students with a belief that students can
succeed and a commitment to expend high amounts of energy to
achieve that goal:

Teachers who handle allor most of the routine discipline problems
themselves;

Staff development on discipline philosophy. policies. and
procedures:

Stronger-than-average tieswith parents and community agencies:

Anopenness toceritical review and evaluation from awide variety

of sche 1 and community sources.

EXERCISE 1: How does your school rate on each of the
above factors? Using a scale of 0-5, with 5 being Excellent
and 0 being Nonexistent, give your school a score for each
factor. Forany factor you give alow score, write astatement
about what you might do to bring about improvement.
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Developing School Policies That Promote
Positive Student Management

The following questions can guide your school staff in developing
discipline and student management policies (Mendler, 1992, p. 118;
Curwin, 1592, pp. 149-152»:

Will policies work long term as well as solve the short-term
problems?

Are policies “knee-jerk reactions” which deal with a symptom but
never get to the cause of problems?

Are policies developed through a deliberative process?

Will policies teach students to be responsible?

Is character development the ultimate goal of discipline?

Do policies dignify or humiliate faculty and students?

Do policies encourage discipline practices such as paddling, writing
names on the board. threatening students, and using sarcasm?
Are policies designed for the benefit of school staff at the expense
of students?

Daopolicies protect educators from complainers, erities, and others
who have their own agendas for what happens in school rather
than to improve education for students?

Do policies ensure that all students, regardless of their cultural
background, sex, and individual characteristics, are treated

without prejudgment or condescending, limiting expectations?

EXERCISE 2: Evaluate the discipline and student
management policies of your school and district in light
of these questions. Discuss your evaluation with other
teachers and your principal.
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Elements of a Comprehensive Schoolwide Plan

These policy questions can help vourschool in designing a schoolwide
management and discipline plan that should include at least the following
seven components:

1. Participation by teachers, administrators, students, parents,and
community leaders in designing and monitoring the plan.

2. A statement of the purposes and goals of discipline and student
management in vour school. This statement should be related to the
overall school philosophy as well as relevant district. state, and federal
policies. This statement should make it clear that discipline is a basic
part of theschool curriculum and should contribute to successful learning
by all students.

3. An enumeration of student and school staff behaviors that are
necessary and acceptable in meeting these goals as well as those
behaviors that are unnecessary and unacceptable.

4. A set of practices, strategies, and approaches that will enhance
positive discipline and management. This will necessitate anevaluation
ofthe usefulness of existing discipline policies and practices for achieving
the goals of your school and new ones that must be adopted.

5. A communication system to inform all interested and involved
parties of the goals, policies, and practices.

6. A feedback svstem to determine if and how well the plan is
working. This component will involve decisions about who will give
input into the feedback syvstem, how input will be obtained. and how it
will be reported.

7. A correction syvstem for changing the program, This will involve
decizions about how vou can change ineffective and damaging practices
and develop new ones as well as who will make changes and when they
can be made.
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EXERCISE 3: Does your school have a plan that includes
these seven components? If not, which ones are missing?
Discussyourfindings with otherteachers and your principal.

Additional Factors for Consideration

In order to develop a comprehensive, effective schoolwide discéipline
and student management program. vour school can address several other
areas that impact directly on student behavior. These include the
instructional program, expectations for student behavior. the physical
school environment, the psychological climate. counseling and guidance,
extracurricular and social activities, helping and service-learning activi-
ties, close home/school connections, multicuitural awareness, out-of-class
supervision, alternatives to suspension, elimination of corporal punish-
ment., aggression replacement training, dealing with violenee. and the
“comfort pair.”

Instructional program. Your school can provide a challenging,
relevant. supportive instructional program for all students. Research
overwhelmingly confirms what most of us learned from experience:
When students are learning, they are likely to he orderly (Weber et al.,

1983, We must not make the common mistake of believing that order

by itself will produce learning. Students can be orderly and not learn

anything. Sogood discipline produces learning, not just order. Students
come to school to learn.  Curriculum and instructional goals must he

worthwhile and attainable for students. Ifnot, then students’ energies

K
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and efforts will be directed elsewhere, often in the form of inappropriate
and disruptive behavior. We can see, therefore, that curriculum and
instruction can actually be the causes of discipline problems. Trying to
produce order within a weak instructional program is a losing proposition.
Active, aiuthentic, real-life, hands-on, experiential, accelerated

learning is often more effective for students at risk than traditional
approaches such as listening to lectures. reading-the-chapter-and-
answering-the-questions-at-the-end. and marl{ing ditto sheets in seat-
work (Brandt, 1992; Harmin, 1994). Wayson etal. (1982, pp. 51-52)offer
some suggestions about how your school can improve its curriculum and
instruction practices so as to decrease the probability that they will
cause discipline problems:

Develop curriculum that appeals to a wide range of student

interests and meets specific academic deficiencies.

Add courses and activities to enrich the curriculum.

Stress both basic skills and higher academic goals.

Provide tutoring for students having academic difficulty.

Use a variety of grouping techniques tomeet the needs of students

and faculty.

Provide training for faculty and staffon how todevelop curriculum,

improve instruction, and obtain school and community resources.

Svstematically evaluate academic programs and solve problems

carly,

We ean't improve our instructional programs without addressing
the issues of tracking and grouping and retention of students in grade.
ResearcherstBraddock, 1990; Gamaron. 19921 have found that tracking
and ability grouping do not increase overall achievement in school,
Although these practices have positive effects for achievement among
Asian-American subgroups and some high achieving majority students,
long-term trends show negative implications even for these students.
Furthermore, tracking and ability grouping have serious negative effeets

ontheachievement of African-American, Hispanie, and American Indian

subgroups, A number of educators and rescearchers are advoceating that
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schools begin a process of "untracking” tWheelock. 1992) and organize
curriculum and instruction so as to improve learning for all students
tQ'Neil, 1992). Alternatives to rigid tracking and grouping by ability
include cooperative learning. flexible grouping within classes. and
multiclass grouping (Braddock, 19901 as well as anongraded instructional
program (Pavan. 19921

Researchers have also shown that retaining students in grade can
have strong negative effects on achievement. self-concept. attendance.
and social adjustment (Smith & Shepard. 1987; Gampert & Opperman.
1988: Shepherd & Smith. 1989:; Holmes. 1989: Morris. 1990; Meisels &
Liaw. 1991). Retention has also been identified as one of the most
reliable predictors of students dropping out of school (Hess., 1987:
Grissomi & Shepard. 1989). Some people worry that the only alternative
to retention is social promotion. However. there are a number of
alternatives to holding students back. Some simple approaches inelude
setting up tutoring and mentoring programs: providing extra help to
students after school. on weekends, and at night: using computers for
initial and remedial instruction; and promoting potential retainees to
the next grade and providing intense remediation for them, More long-
term approaches include setting up a nongraded. continuous progress
svstem: providing ineentives to schools with low retention and high
achievement levels; and replacing the Carnegie Unit in high school with
a more competeney-based system for graduation (Hamby, 1994,

Expectations. Your schoo! can set high expectations and all school
staff'can serve as good role models. When the adults in school set low
standards of performance for students, they can expect students to
behave at the level of low standards. When they set high standards. they
ean expect students to behave at the level of high standards (Gage &
Berliner, 19881, Many poor and disadvantaged students are at risk of
school failuve. Knapp, Turnbull. and Shiclds ¢1990) remind us: *Disad-
vantaged ehildren are capable off much more than we typically require of
them, If they are to fulfill their potential. we must adopt practices that
refleet this higher expectation™ (p. 4,

Physical school environment. Your school can provide physical

facilities and grounds that are safe, attractive. and well-maintamed.
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The age of the facility is not the most important congideration. Students
can be comfortable in and feel proud of their school regardless of the age
of the building (Kuykendall. 19921, However, all school personnel must
make certain that dangerous and hazardous conditions are eliminated.
Roofs should keep out the rain. heating and cooling plants should work
properly. lights should provide sufficient lumination. restrooms should
be clean. toilets should flush. locker doors should lock. window glass
should be intact. and gvm and playground equipment should work
properly. Walkways and driveways must be controlled sufficiently to
avoid accidents. Grounds should be clean and. when possible. green
areas (grass, trees, and plantss should be provided.

Your school can also provide for the physical safety of students and
school staff. Every effort must be made to protect students and staff from
violence. Your school should not tolerate criminal acts on the part of
students. The administration can work with law enforcement agencies
to develop policies und procedures for dealing with disruptions quickly
and efficiently,  Law enforcement officers and social service agents
should be invited to school as speakers, consultants, and mentors for
students. Your schooi cannot allow drug dealers or students who have
been suspended or expellcd wo disrupt school or harm students or
teachers,

Psychological elimate. Your school can provide a psychologically

safe school climate, Many discipline problems are caused by the way we

operate schools and classrooms imd how we treat students. Even when
wedon't cause the problems, many school policies and elassroom practices
exacerbate these problems and make keeping order much more difficult,
Your school will have a more positive psyvchological atmosphere if
administrators, teachers. and other school staff practice the principles
of discipline, self-control, and character education they are tryving to
teach to students. Students are more likely to behave appropriately if
vour school designs student management policies and practices tomake
every student feel wanted and to encourage achievement. good behavior,
and participation in school functions. Students who feel they belong and
whaoadentify with the school are not going to cause disruptions. engage

i violence, cut school, and eause vandalism,
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Counseling and guidance. Your school can have an intensive and
extensive counseling and guidance program (Hamby, 1992b). Counseling
is sometimes the glue that keeps students at visk connected to school.
Thevefore. counseling must occur when and where students need it. The
type of counseling needed by students at risk goes well bevond simple course
planning and routine testing. It includes help with personal problem
resolution, self-concept and self-esteem development. social relations skill
training. and. in high school. educational and career planning.

Just as with instructional approaches, vou need a wide vange of
counseling arrangements {for students at risk including 11 planned.
vegularly-scheduled group counseling: (2) planned and unplanned indi-
viduai counseling: and 131 spontancous, erisis intervention. Counseling
with students at risk is labov-intensive: it is not a one-person operation,
Unfortunately. financial and logistic constraint= usually make it impossi-
ble for a school to employ enough wrained professionals to provide all the
counseling services needed by students at risk. Therefore, vour school
can adopt the  “emergeney room™ concept rather than the “general
practitioner” approach to counscling. Such a strategy makes it possible to
complement your professional counselors with a support system of para-
professionals. mentors, parent=. students, human service ageney repre-
sentatives, classroom teachers, and other school staft, A trained counselor
ixneeded to coordinate this approach. However, others may assume many
of the roles and duties traditionally assigned to counselors which go
undone for lack of time.

Some schools have had suceess with peer counseling (Flax. 19901,

Trained volunteerswork ene-on-one with fellow students who are lonely.,

troubled. or need some extra academic help  Peer counselors don't give
advice: rather, they listen, paraphrase. explore options, and refer peers
to adult counselors. The rationale behind this approach is that students
are more likely to talk to other students about their problems than they
are to teachers or counselors. Peer counsclors are not o substitute for
adult counseling, but they can complenient the work of adults, The kev
to peercounseling is tothoroughly train volunteers and provide constant
supervision and follow-up. Peer counselors can also serve s tutors, lead

group discussions on vouth problems, and take part m new student
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orientations. The basic differences between peer counselors and peer
mediators are the purpose of the activity and the content of training.

Extracurricularandsocial activities. Youcanimprovediscipline
—- in your school by involving all students in extracurricular activities and

school-sponsored social events. We sometimes assume that students at

risk who don't succeed very well in academics make up for it by joining

clubs. Actually, one of the distinguishing factors of many students at

risk is that they are noticeably absent from club meetings and other

school social events. Kuvkendall 11992) believes that because some
- students at risk don't feel comfortable in or don't qualifv to join the
. regular clubs in school, we should organize clubs to which they can
belong. She suggests the Comedy Club for class clowns: a Rappers
— Forum for poets and rappers: a “New You™ Club for students whose
strengths are in personal adornment, style. and cosmetology: and an
Artists Alley for students who have special skills in art.

You can help students learn many of the personal and social skills
they need for positive interpersonal relations and general prosocial
. behaviors by involving them in social activities with peers. teachers,
. mentors, and parents. Students can have fun. develop friendships. learn

shaved goals. and improve =clf-esteem in activities such as:

I ¢ Qutdoor sports. dances, food fairs, and car washes:
e “Ropes courses.” “trust walks” and other personal and social
awareness activities;
_ e Dinners, awards banquets, and picnics where students get together
- with teachers, administrators, parents, mentors. and others from
' the community. Thisis especially effective as partofan incentive

program for appropriate student behavior tHamby, 1992b).

Helping and service-learning activities. Your school can give
students opportunities to develop caring attitudes and prosocial behay-
jors by involving them in activities where they help others. These can be
simple homervom and school chores such as letting students do routine
classroom duties, provide tutoring. and conduct clean-up and beautifica-

tion projects. Students can serve as cross-agge buddies, whereby older
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students help vounger students with such activities as craft projects and
playground games. Older buddies also can make the yvounger students
feel more comfortable at school {Nucci, 1989,

Service learning is a more involved experience where students are
engaged in “significant., well-planned, and genuine service” in the
community such as conducting recveling projects. highway clean-ups.
and service at convalescent hospitals i Duckenfield and Swanson. 1992),

Service learning works best when it 12 integrated into the academic

curriculum. The essential components of service learning are:

¢ Preparation, where students identifv and analvze a problem.
seleet and plan a project, and engage in training related to the
tasks they must perform:
Action. where students perform direct service to people. indirect
service such aschanneling resourcesto a problem (raising money),
and civie service where students might raise awareness of a
community problem ordevelop a petition to get elected officials to
take some action:
Reflection. where students have an opportunity to think eritically
about their service, read and write about it, and discuss it with
other students and the teacher. This component makes serviee
tearning a legitimate academic activity by improving students’
learning skills and enriching their knowledge and understanding

of subjeet matter related to their service.

Duckenfield and Swanson (19920 believe that serviee learning
promotes “personal, social and intellectual growth. as well as eivie
responsibility and carcer exploration™ (p. 71, Since these are also goals
of a comprehensive discipline plan, service learning ean complement
otherelassroom and school proactive approachesto student management.

Close homelschool connections. Your school can develop close

home/school connections, This does not mean that parents must alwayvs

come to the school. There are a number of wavs to get parents involved
(Hamby, 1992an
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Keep them informed of the goals and procedures of the discipline
plan through regular newsletters mailed to the home.

Involve them in special functions such as awards ceremonies,
picnics, talent shows. and job fairs.

Contact parents in person when feasible, by visit or phone, rather
than by letter.

Conduct monthly meetings where you present some aspect of the
discipline program.

Provide workshops to teach parents how to help their children
with school work and how to teach them prosocial behavior.
Hold meetings at places other than the school when it is more
convenient for parents.

Hold meetings and parent-teacher conferences at varyving times
during the day to accommodate parents with schedules that differ
{from that of the school,

Once key is Lo communicate information about what students are
doing that is positive as well as negative. Many parents hear from the
school only when there is a problem with their child.

Multicultural awareness. Your school can enhance its chances of
developing an effective discipline and student management plan by
raising the awarcness of students and staff to several multicultural
issues, Although we can agree with Banks (1993) that multicultural
education is not "an entitlement program and curriculum movement for
African-Americans, Hispanics, the poor. women. and other victimized
groups.” we will he more successful to the degree that we consider the
unique needs of these diverse groups.

Kuvkendall (19921 believes that we should rethink the concept of an
“orderly environment” in light of learning styles research that tells us

that students from certain subcultures need more activity, movement,

and sharing during some learniv g experiences. Therefore, "order™ might

he defined as that which fosters student motivation. She also cautions
that we should avoid school poliey and rules that punish students for
cultural habits. Rather, we should try to convey to students that school

success will not require a rejection of their home or family culture,

o
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Curwin and Mendler (1988 believe that while it is not necessary for
theteachertolearntospeakthe language ofevery non-native childin the
classroom. it is necessary for the teacher to understand something of the
culture of each child. For example, some students use language and
physical mannerisms to express their* -oolness.” If teachers understand
this language and these mannerisms, they can arrange for them to be
expressed in positive ways. Teachers can also help themselves by
understanding that different cultures have different comfortable distances
for proximity and eye contact.

Wayson (19891 believes that most poor students. regardless of race
orgeographical area, speak differently from children with a middle-class
background. He suggests. therefore, that we respect a student’s language,
culture, and values while teaching an alternative language to be used in
the common culture. Since students cannot reject the language of their
culture without rejecting evervone and everything they love. an attack
on a person’'s language is an attack on the person. He believes that
anyone whose language is constantly corrected or ridiculed will respond
with frustration and hostility which will lead to discipline problems.

Banks (19931 believes that multicultural education is much more
complex than we have thought. He suggests that it “is not an ethnic- or
gender-specific movement...." but rather one “designed to empower all
stude its to become knowledgeable, caring. and active citizens in a
deeply troubled and ethnically polarized nation and world™ tp. 231,
Within this framework, then, I would suggest that we follow Wavson's
suggestion: "Effective teachers develop skills to discern the positive
strengths of other cultures and to emphasize those strengths in the
educational process" (11989, p. 38+ 1 would only suggest that we change
Wayson's phrase “other cultures”™ to “all eultures,”

Out-of-class supervision. Your school can have an ongoing sy <stem
of supervision and monitoring. We know that the key to any elassroom
management plan is the teacher, but who is responsible for students
when they are not in the elassroom?  Although this is an issue that is
often neglected when we talk about discipline and student management.,
itis a serious issue. and one your school should address if you want a

comprehensive program in the school. Administrators often assume

100
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that teachers will supervise students when they are not in class, and this
may be the case in elementary schools where students are with one
teacher for most of theday. In uppergrades, where students may change
classes halfa dozen times a day and eat lunch unsupervised. addressing

the issue of who is responsible is more difficult. Teachers often feel that
administrators should monitor students when they are not in class. In

' reality, however, few schools have the personnel to adequately monitor

- all students ¢t all times when they are out of the classroom. We can
' establish all the rules we want for how students should behave outside
of class. but. without adequate supervision. we will probably have to
trust students to follow the rules. One option is to devote school time to

meetings with students and discuss thisissuce and encourage responsible

behavior on their part. Then use available school staff to supervise

trouble spots.

o Alternatives to suspension. Your school can seek alternatives to

: out-of-school suspension for minor offenses.  Minority students are
= suspended more often and for more minor offenses than are otherstudents
tJohnston. 19881, Many schoolshave found that after-school and Saturday
programs are helpful. but in-school suspension, when used cffectively,
may be the hest alternative to out-of-school suspension,

Aneffective in-school suspension S8 program requires the following

as a minimum Johnston. 1988: Florida Department of Education. n.d. .

A rehabilitative focus aimed at identifving and correcting

_ underlving problems through tutoring. structured lessons, and
counseling:
* Input from faculty, staff, and pavents in planning and

implementing the program:

¢ Orientation of faculty and administrators to the program’s
philosophy. ohjectives. and strategies:
= * ISS rules and procedures which are clearly defined and

communicated to faculty and students:

*  Full-time, qualified. well-trained. paid staff members with
the desire and ability to work with students with hehavior

problems;
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A space of adequate size for study carrels. work areas. and

materials:

* A systematice record-keeping svstem to help monitor student

I progress and to ensure the accurate evaluation of the program;

* The opportunity for students to complete regular class
. assignments for eredit without academic penalty and to receive
tutorial help:

¢ Follow-up for students through communication to parents and

teachers:

*  Extensive counseling suited to the student’'s academic and

behavioral problems;
¢  Alternative discipline ptans for chronic offenders and those who
refuse to comply with 1885 rules;
e Aldimit on the number of times a 2tudent can be referrved to ISS
in a semester or school vear,
T Unfortunately. in-school suspension often does not reduce out-of-
" school suspensions, but beeomes merely a detention eenter for minor
S offenses and a holding pen for students that teachers don’t want to deal
e with in their classes.  In-school suspension is not appropriate for alt
offenses and should not be the first level of diseipline for minor behavior
problems. Rather. it should he part of the schoolwide plan along with
=\ other approaches and strategies. Furthermore, sometimes it hecomes
B necessary to suspend or expel a student. When this happens, it is more
cffective il vour school refers the case to asocial ageney for treatment and
fotlow-up.
Elimination of corporal punishment. Your school can evatuate
_ the use of corporal punishment, and, if' it is not already ferhidden by state
K faw or district poliev. determine if it.should be eliminated as a discipline
technigue,  Although many states have hanned the use of corporal
punishment in school, it is still used in many others.  Opponents of
corporal punishment argue that when adults physicatly punish students,
they model aggressive hehavior and make students more likely to use

physical aggression to solve conflicts, Proponents contend that corporal
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punishment is one of the last techniques left to them to keep order in
- school. If vour school continues to use corporal punishment. [ would offer

four observations:

1. Administrators should ensure that all incidences of corporal
punishment follow Supreme Court rulings and state and district policies
governing its use.

2. Accurate records should be kept to see what effect corporal
punishment is having on students on whom it is used. Remforcement

theory tells us that a consequence is defined by the effect it has on future

occwrrences of a behavior, If vou find that the same students are being
paddied over and over for the same offense, you can be certain that

paddling is not punishment because it is not affecting student behavior,

3. Records should also be kept to make sure this approach is not
being used excessively on minorities and poor children.
4. We would probably be wise to heed the warning of Weber et al.
(1983 1when they tell us: “Research findings are elear in suggesting that
corporal punishment is a managerial strategy that has far more disacd- .

-, vantages than advantages™ tpp. 34-35).

Aggression replacement training. Yowr school can reduce the
amount of aggressive behavior directed toward teachers and students.
Actsofaggression toward individuals and property inschool have inereased

— 7 at an alarming rate in the past 20 yvears, especially in the clementary

I school. You and other teachers in your school may be suffering from what
Goldstein calls the ™battered teacher syndrome” acombination of stress
reactions including anxicety, depression, disturbed steep. headaches,

elevated blood pressure, and cating disorders™ (1992, p. 51 Goldstein

; g (19881 believes that aggression is leaned. Aggressive students have a
history of experiences with aggression: they have been abused and have
been reinforced for their own aggressive behavior. They also show
seriousdeficiencies in prosocial skills of interpersonal relations, planning,

i and aggression management.,

Aggression Replacement Trainingt ARTHs designed to help students
teaurn the skills necessary to control their anger and aggression and use
1 AL
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Schoolwide Factors in Effective Student Management 109

alternative behaviors that will lead to more positive outcomes, both in
terms of meeting the students’ needs and avciding damage to others
{Goldstein, Glick, Reiner, Zimmerman, Coultry, & Gold. 1986). ART is
usually conducted with groups of six to eight students who have histories
of aggression and who have similar deficiencies in desired prosocial
competencies. ART has three basic components, each with a specific set
of curriculum objectives and activities.

The first component is Structured Learning Training which teaches
students positive behaviors as alternatives to aggression. Each skill is
taught through a four-step process: (1) modeling. where an expert
demonstrates the desired behaviors: (21 role playving, where the trainer
guides students through rehearsal of the desired behaviors; (3
performance feedback. where the trainer provides praise. reinstruction.
and related feedback on how well students’ performance matched the
model’s portrayal of the behavior: and (41 transfer training. where the
trainer encourages students to engage in aservies of activities to inerease
the chances that they will use the behaviors in other settings at school,
home. and the community. Transfer is extremely important if we want
students to apply what they learn in training settings. Goldstein et al.
119861 found that most students could tearn the skills but did not always
use them oncee they were confronted with real-life situations. They often
let their emotions override their knowledge about what they should do
in their relationships with others,

The second component. Anger Control Training. was designed to
enhance transfer by helping students learn what not to do in anger-
instigating situations so they would be more likely to engage in more
positive behavior. Thiscomponent helps students recognize the *triggoers”
which cause them to get angry and provides them with a variety of skills
on how to stay calm tsuch as deep breathing, backward counting, and
pleasant imagery). The trainer takes students through the same four
steps as those for learning prosocial hehaviors,

Thethird stepin ART i Moral Sducation. The traineruses Kohlherg's
moraldilemmasin avariety of group arrangements to challenge the moral
thinking of students, Goldstein et al, (19861 believe that this approach

-1

F e




Q

E

PAFullToxt Provided by ERIC

RIC

110 Srratcut TALK ABOUT DISCIPLINE

gives students a framework within which to view their development of
prosocial behaviors and avoidance of anti-social ones.

Goldstein (1988) contends that this approach works better when all
school faculty and staff understand its purpose and components so they
can encourage and reinforce students in real-life situations outside the
training sessions. This requires some in-service training so staff can
become familiar with the program and waysto cooperate with the trainer
to enhance student learning and application skills.

Developing a plan todeal with violencein school. Every school
should have a well-developed plan for dealing with student violence and
other incidents that might threaten the safety of students and staft
(Kadel & Follman. 1993). This plan should be developed by a Crisis
Management Team made up of teachers. administrators. students,
counselors. bus drivers, security personnel as well as parents, school
district office personnel. law enforcement officers. and health and
human services representatives. The Crisis Management Team should
establish specifie procedures for all personnel about what to do in a

situation involving violence or the threat of violence including:

¢ how students, teachers, administrators, law enforcement offi-
cials, parents, the media, and other interested parties are to com-
municate with cach other in the event of a crigis:

¢ wayvs students, teachers, administrators, and other school staff
are to respond to acts of violence:

* ways to aid victims in recovering [rom acts of violence:

¢ how to report violent incidents:

¢ wavs to enforee a code of conduct. including what to do with
students who commit serious acts of violence and those who
engage in less sertous acts:

¢ ways to prevent school violenee by ereating a safe school environ-
ment. teaching nonviolence and alternatives to vielence, involv-
iy and educating parents and the community, and collaborating

with other professionals,
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It is extremely important that everyone in the school know what to

do in case of a violent incident. Therefore, early in the school vear.
meetings should be held to inform students and school staff about
policies and procedures that have been developed. Also, every means
possible should be used to inform parents and seek their cooperation in
dealing with violence in the school. Principals should enlist law en-
forcement officials and other service agency personnel to meet with and
instruct faculty and staff in ways to deal with students who fight or
brandish weapons in school.

The comfort pair. Yourschool can develop adiscipline and student
management plan that is more positive than negative. All students. but
especially those at risk, tend to respond to warm, personal treatment by
teachers andotheradults much more readily than thev doto punishment
or negative reinforcement. Life is not all positive. however. and it is
foolish to think that there are never negative consequences to our
behavior—punishment is sometimes necessary. When we are setting up
rule systems and consequences, however. we should remember a concept

:alled the “comfort pair.” That is. when we must punish a behavior, we
should look for an incompatible. positive behavior to model or to suggest
and reinforce when it occurs. For example, if a school is going to have a
system of demerits. it should also include merits with which students can
redeem demerits or use to obtain other reinforcers the school has
established. The key is to balance the positive and negative approaches
that work and toeliminate altogetherthose approachesthat are destructive

to students’ psychological well-being and which don’t work anyway.

“
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EXERCISE 4: Do you agree that each of these schoolwide
factors is an important consideration for developing a
comprehensive student discipline and management
program? If not, why not?
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Are there other schoolwide factors that [ did not include that you
think should be considered? What are they?
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Chapter Nine

A FinaL WorD

I hope you have enjoved our talk as much as 1. T've tried to talk
straight with vou about discipline with students at visk. Before we part.
[ want to review several important points,

1. You can make a difference in the lives of vour students by the
approaches vou take to diseipline and student management. Youare the
adult in the classroom, and vou have both the responsibility and the
opportunity tohelp vourstudentsdevelopthe self-control. self-confidence,
and self-reliance necessary for them to hecome productive citizens and
happy individuals.

2. To be a good disciplinarian and manager of students, yvou must
examine vour beliefs. values, and behaviors and make sure they are
consistent with research. If vou want to be effective with the diverse
population of students in school today. not only must vou hold certain
beliefx and values about young people and their education: you must
manifest these beliefs and vidues in the wavs vou interact with and treat
them.

3. Youwill be a more effective teacher and classroom manager if vou
understand what motivates studentsandincorporate that understanding
intovourinstruction and interpersonal relations with students. Humans
are always motivated to adapt to life in order to survive physically and
psvehologically by placing value on the consequences of their behavior,
[fvou know what students perceive as enhancing or threatening. vou are
in & better position to help them develop self-control and competence to
deal with life,

1A disciplined person will possess at least sis charaeteristies:
Conmpetence. confidence. commitment. cooperation. control, and charace-
ter, The development of these characteristies can serve as goals for vour

discipline and clissroom management plan. In order to develop these
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characteristics. you will need rules and guidelines for the following
specific purposes: (1) ensure safety, (2) facilitate instruction and learn-
ing, (3)increase and maintain efficiency in classroom and school opera-
tions, (4} encourage social harmony and unity, (5) protect individual's
rights in their person and property, and (6) enhance individual growth
and development. Character education can serve as the framework
within which to view all aspects of discipline and student management.
The ultimate outcome of all discipline is personal character. Character
is more than the simple distinguishing features or behaviors of a person.
It includes moral and ethical strength, integrity. and fortitude. Charac-
ter represents the best a person can be, both as an individual and as a
member of society.

5. As aclassroom teacher, you work mostly with groups of students
and spend most of your time establishing and maintaining an environment
in which groups can work in an orderly, effective, and efficient manner.
You also must deal with those students whose behavior interferes with
the group or their own learning as individuals. How well vou keep the
group progressing toward its goals while meeting the needs ofindividuals
is the ultimate mark of your success in discipline and classroom
management.

6. You can greatly increase your chances of success if vou are
proactive in discipline. Planning, variety, and flexibility are the kevs to
being proactive. Anticipate problems ahead of time and plan in such a
way astoavoid or minimize them, develop awide array of techniques and
approaches, and be willing to change when an approach is not working.
You can be proactive in the way you organize vour classroom. develop
and enforce rules, exhibit sensitivity to group processes and behaviors,
employ stress management with your students and for yourself, and
provide your students with opportunities to develop resiliency.

7. Regardlessof how well you plan, problems and conflicts will arise
and you must be capable of reacting to them in a positive way. Classroom
meetings, peer mediation, contracting, and self-regulation of behavior
are promising approaches to resolving conflicts and dealing with some
tvpesof individual problems. Some traditional wavs for dealing with the

difficult and disruptive student arc effective. However, methods such as
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scolding and lecturing, sending students to the office for minor offenses,
using sarcasm, administering physical punishment, using school work
as punishment, using threats, and using harsh reprimands have been
shown to be ineffective and inefficient.

8. You can have success if you are the only teacher in your school
using the strategies described in this book. However, because
discipline is a schoolwide concern, you will be more successful if these
approaches are part of a schoolwide plan. Important considerations
for an effective schoolwide student discipline and management plan
might include the instructional program, school expectations for
student behavior, the physical environment, the psychological cli-
mate, counseling and guidance services, extracurricular activities,
service-learning and helping activities, home/school cooperation and

collaboration, multicultural awareness. alternatives to suspension,

elimination of corporal punishment, and aggression replacement
training.

One final word before we say good-bye. One of my motives for writing
this book is my awareness of how difficult it is to be a public school
teacher today. I have the utmost respect for teachers, and I congratulate
you for choosing this profession. To paraphrase a quote by Bertrand
Russell, “We can’t be good teachers unless we have feelings of warm
affection toward our pupils and a genuinie desire to impart to them what
weourselvesbelieve tobe of value™(Dale, 1984, p.83). Inourrelationship,
[ have, to some extent, been a teacher and you a pupil. Rest assured that
[ have approached our dialogue with feelings of warm affection towards
vou and have, with a genuine desire, tried to impart to you something I
consider of great value. However, I have also been a little self-servingin
writing this book. [ agree with Samuel Smiles who said, “It is one of the
most beautiful conmpensations of this life, that no one can sincerely help
another without helping himself” (Dale, 1984, p. 4). If anything I've said
helps you achieve your goals of being a better teacher, then our dialogue

has indeed been worthwhile—for both of us.




Q

ERIC

PAFullToxt Provided by ERIC

APPENDIX

GETTING CONTROL OF MY BEHAVIOR
Directions: Use this set of questions to analyvze your behavior to help
vou develop self-regulated behavior. You can complete the questions
alone, in cooperation with yvour teacher, your parents. a counselor, a
mentor, or another student. It can also be the basis for discussion be-
tween vou and any of these people.
What did 1 do?
What were the cireumstances? Where? Who was involved?
Why did T do what 1 did? What dia [ think the payoff to me would be?
What happened when I did what 1did?
Wis the outcome what 1 eapected?
Was the outeome positive or negative for me? Inowhat way?

Was the outeome positive or negative for others? In what wiay?

H the payvoff was not postove for hoth me and othors, what can do in
future situations to make it positive?

If the outcome was negative for me or others, what can I do in the
future to avoid that outcome and produce a more positive outeome?

Canyou write some rules to help guide vour future actions”




RESOURCES

Aggression & Prosocial Behavior

Innovative Training Materials

By Arnold P. Goldstein & Col-
leagues

Research Press

Dept. 171

P. 0. Box 9177

Champaign, IL 61826
(217)352-3273

Character Education

Character Education Institute
8918 Tesoro Drive

San Antonio, TX 78217

(8001 284-0499

Character Education Partnership
1250 N. Pitt Street

Alexandria, VA 22314

(7031 549-9110, ext. 750

Ethies Resource Center

1120 GG Street. N. W., Suite 200
Washington, DC 20005

(202) 434-8465

Jefferson Center for Character
[Sducation

202 S. Lake Avenue, Suite 240
Pasadena, CA 91101

(818) 792-8130

Jusephson Institute of Ethics
310 Washington Blvd, Suite 104
Marina Del Rey, CA 90292
(310) 306-1864

Identification

The Dropout Prediction Scale
Center on Education and Training
for Employment

The Ohio State University

1900 Kenny Road

Columbus, OH 43210-1090

(8001 848-4815

Intervention Strategies

The At-Risk Student in Gur Schools
By S. B. McCarney

Hawthorne Educational Services
P. O. Box 7570

Columbia. MO 65205

(3141 874-1710

Cooperative Discipline: How to
Manage Your Classroom and Pro-
mote Self-Esteem

By Linda Albert, Will Roy, and
Andy LePage

American Guidance Service

4201 Woodland Road

Circle Pines, MN 55014-1796
{800y 328-2560

Positive Discipline in the Classroom:
Featuring Classroom Meelings

By Jane Nelson, Lynn Lott. and
Nan Miller

Sunrise, Inc,

PO, Box B

Provo, UT 84603

(8001 456-7770)




PAFullToxt Provided by ERIC

Law-Related Education

Street law: A Course in Practical
Laie. Fourth Edition

By L. P. Arbetman, E. L. O'Brien.
and E. T. McMahon

West Publishing Company

St. Paul, MN

Constitutiona} Rights Foundation
601 South Kingsley Drive

Los Angeles. CA 90005

(213) 487-5590

National Institute for Citizen Edu-
cation in the Law

711 G Street. S.E.

Washington, DC 20003

1202) 546-664.1

Peer Mediation

Educators for Social Responsibility
School Conflict Resolution Programs
23 Garden St

Cambridge, MA 02138

16171 492-1764

National Association of Mediation
in Education

205 Hampshire House

Box 33635

Amherst, MA 01003-363

1130 B4H-2:062

International Center tor Coopera-

tion and Confliet Resolution

Box 53

Teachers College
Columbia University
New York. NY 10027
1212) 678-3402

Resiliency Training Curriculum

Personal Development

P. O. Box 203

Carmel Valley, CA 93924
Contact: Vicki Phillips
(14081 899-7026

Service Learning

National Center for Service Learn-
ing in Early Adolescence

25 West 43rd Street, Room 620
New York, NY 10036-8099

1212) 642-2947

National Dropout Prevention Center
Clemson University

205 Martin Street, Box 345111
Clemzon. SC 29634-5111

1803) 656-2599

National Service-Learning
Cooperative

R-290 Vocational and Technical
Education Building

195.1 Buford Avenue

University of Minnesota

St Paul. MN 53108

(8001 ROZ-SERVE

National Youth Leadership Council
1910 West County Road B

St Paul, MN 55113
(6H121631-3672

Youth Serviee America
1101 15th St. NW
Stite 200

Washington, DC 2000
12021 296-2992




Q

BERIC)

PAFullToxt Provided by ERIC

REFERENCES

Addis. S. (1991). Administrative considerations for development and
implementation of dropout prevention projects. Jowrnal of School
Leadership, 1. 155-167

Banks, J. A. (September, 1993). Multicultural education: Development,
dimensions, and challenges. Phi Delta Kappan, 75111, 22-28.

Benard, B. (1991). Fostering resilicney in kids: Protective factors in the
family, school. and community. Portland, OR: Northwest Regional
Educational Laboratory.

Bennett, W. J. tApril. 19931 Is our culture in decline? Education Week,
XI1128), 32.

Birren. F. (19611. Color psvchology and color therapy. New Hyde Park,
NY: University Books. Inc. :

Birren. F. (1982). Light. color. and environment. New York, NY: Van
Nostrand Reinhold Company. ‘

Bloom, B. S. (1981). All our children learning. New York: MceGraw-
Hill Book Co.

Bloom. B. S. (19821, Human characteristics and school learning. New
York: McGrasw-Hill Book Co.

Braddock. J. H. (1990. Februaryv). Tracking: Implications for student
race-ethnic subgroups (Report No. 1), Baltimore, MD: The Johns
Hopkins University, Center for Rescarch on Effective Schooling for
Disadvantaged Students.

Brandt, R. (September, 1992). On building learning communities: A con-
versation with Hank Levin, Educational Leadership, 5001, 19-23,

Brendtro, L. K. . Brokenleg. M., & Van Bockern. S. 119900, Reclaiming
yonth at risk: Qur hope for the future. Bloomington, IN: National
Educational Service.

Cahill, P. (19891, Peer mediation. The (Amherst. MAT Union-News,
Monday, February 13, 1989, 16,

Chernow, F. B.. & Chernow, C. (1981, Classroom discipline and con-
trol: 101 practical techniques, West Nvack., NY: Parker Publishing
Company. Inc,

Combs, AW, & Snvge, DL 019590 Individual behavior: A pereeptual
approuch to behavior. New York. NY: Harper & Brothers.

Curwin, R L. c1990y Intering adulthood: Developing responsibiliiy
and self-discipline. Santa Cruz, CA: Network Publications.

Curwin, R, L. & Mendler, ACNL (1988, Diseipline cith dignity, Alexan-
dria. VA: Association Or Supervision and Curriculum Development.,

1d.




122

Curwin, R. L., & Mendler, A. N. (1990). Am I in trouble¢ Using disci-
pline to teach young children responsibility. Santa Cruz, CA: Net-
work Publications.

Curwin, R. L. (1992). Rediscovering hope: Our greatest teaching strat-
egv. Bloomington, IN: National Educational Service.

Dale, E. (1984). The educator’s quotebook. Bloomington, IN: Phi Delta
Kappa Educational Foundation.

Day, W. C. (March-April, 1980). The physical environment—revisited.
CEFP Journal.

Denham, C., & Lieberman.A. (1980). Time to learn. Washington, DC:
U.S. Government Printing Office.

Drug use up for pre-high schoolers. (1993, April). The |Charleston, SC|
Post and Courier, 3-A.

Duckenfield. M.. & Swanson, L. (1992). Service learning: Meeting the
needs of vouth at risk. Clemson, SC: National Dropout Prevention
Center.

Ellis, A., & Harper, R, A, (1975). A new guide to rational living.
Englewood Cliffs, NJ: Prentice Hall.

Flax, . (October, 1990). Peer-counseling programs keep lines of com-
munications open. Education Week, X(9), 7.

Florida Department of Education. (n.d.). Hot topics: Alternatives to
suspension. Tallahassee, FL: Florida Department of Education.

Furtwengler, W. J.. & Konnert, W. (1982). Improving school discipline:
An administrator’s guide. Boston: Allyn and Bacon, Inc.

Gage, N. L., & Berliner, D. C. (1988). Educational psychology, fourth
edition. Boston: Houghton Mifflin Co.

Gamoran, A. (1992, October). Is ability grouping equitable? Educa-
tional Leadership, 50(2), 11-17.

Gamgoert, R. D., & Opperman, P. (1988, April). Longitudinal studyv of
the 1982-83 promotiunal gates students. Paper presented at the
Annual Meeting of the American Educational Research Association.

Glasser. W. (1965). Schools without failure. New York: Harper and
Row.

Glasser, W. (1992). The quality school: Managing students without
coercion. New York, NY. Harper Collins Publishers.

Goldstein, A. P. (19881, The prepare curriculum. Champaign, IL: Re-
search Press.

Goldstein, A. P. (May, 1992). School violence: Its community context and
potential solutions. Testimony presented to Subcommittee on Elemen-
tary. Secondary and Vocational Education, Committee on Education
and Labor, U.S. House of Representatives, May 4, 1992,




123

Goldstein, A. P, Glick, B., Reiner. S., Zimmerman, D., Coultry, T. M., &
Gold, D. (1986). Aggression replacement training: A comprehen-
sive intervention for the acting-out delinquent. Journal of Correc-
tional Education, 37(3), 120-126.

Gordon, T. (1974). T. E. T.: Teacher effectiveness training. New York,
NY: David Makay Company, Inc.

Grissom, J. B., & Shepard, L. A. (1989, March). Structural equation
modeling of retention and overage effects on dropping out of school.
Paper presented at the Annual Meeting of the American Educa-
tional Research Association, San Francisco, CA.

Hamby, J. V. ({1992a). The school-family link: Akey to dropout preven-
tion. In L. Kaplan (Ed.), Education and the family. Boston: Allyn
and Bacon, 54-68.

Hamby, J. V. (September, 1992b). Vocational education for the 21st
century. Clemson, SC: National Dropout Prevention Center.

Hamby, J. V. (1994, Summer). It's not a bow] of cherries—it’s the pits:
Ten myths of grade retention. The Journal of At-Risk Issues. 1(1),
17.22.

Harmin, M. (1994 Lispiring active learning. Alexandria, VA: Asso-
ciation for Supervision and Curriculum De ctopment.

Harris, T. A. (1969). I'm ok—vou're ok: A practical guide to Transac-
tional Analvsis. New York: Harper & Row.

Hess, I\ (1987, Aprili. A comprehensive analvsis of the dropout phe-
nomenon in an urban school svstem. Paper presented at the An-
nual Meeting of the American Educational Research Association,
Washington. DC.

Holmes. C. T. (1989). Grade-level retention effects: A meta-analysis of
research studies. In L. A. Shepard and M. L. Smith (Eds.), Flunk-
ing grades: Research and policies on retention. London: The Falmer
Press.

Homme, L. E., Csanyi, A. .. Gonzales, M. A.. & Rechs. J. R. (1970,
Houw to use contingeney contracting in the classroom. Champaign,
IL: Research Press,

Johnson, . W.. Johnson. R. T., Dudlev, B., & Burnett, R. (September.
1992). Teaching students to be peer mediators. Educational Lead-
ership, 50(1), 10-13.

Johnson, J. H., Jason, L. A., & Betts, ). M. (1990). Promoting social
competencies through educational etforts. In T. P. Gullotta, G. R.
Adams, & R. Montemayor (Eds.), Developing social competeney in
adolescence. Newbury Park, CA: Sage Publishing.

Johnston, d. S, (19881 In-school suspension: A practical approach for
academic suceess and dropout prevention. Raleigh, NC: IntelliSource
Publishing.

< 4
L




Q

ERIC|

PAFullToxt Provided by ERIC

124

Kadel, S.. & Follman, J. (1993, Marchi. Reducing school violence. At-
lanta, GA: SouthEastern Regional Vision for Education.

Knapp. M. S., Turnbull, B. J.. & Shields. P. M. (September, 1990). New
directions for educating the children of poverty. Educational Lead-
ership, 48(1), 4-8.

Koch, M. S. (19881, Conflict without fighting. The (Baltimore. MD1
Sun, Wednesday. December 7. d

Komoski, P. K. tJanuary. 19941 The 81 percent solution: Restructuring
our schools and communities for lifelong learning. Education Week,
X111 18, 52.

Kounin. J. 8. 1970y, Discipline and group management in classrooms.
New York: Holt. Rinehart & Winston,

Kuykendall. C. 19921, From rage (o hope: Straiegies for reclaiming
Black & Hispanic students. Bloomington. IN: National Educational
Services.

Lickona, T. tNovember, 19931, The return of character education. Edlu-
cational Leadership, 5143, 6-11.

Llovd. K.. Ramsey. D, & Groennings. S, 119921, Knowledge revolution for
all Americans—Winning the war against (gnorance: Empotcering
public schools. Reston, VA Knowledge for All Americans Center,

MacMillan., D. L. (19730, Behavior modification in education. New
York. NY: The Macmillan Company.

Mater. HO W, 119650 Three theories of child development. Revised edi-
tion. New York: Harper & Row. Publishers,

Maslow. AL H. (19681 Toward a psyehology of being. New York. NY:
Van Nostrand Reinhold Company.

Massev, M. (May, 199301 Interest in character education seen growing
ASCD Update. 35041, 6, 4-5.

Matthews, D, B, 119865, Discipline: Can it be improved with relaxation
training?  Llementary School Guidanee & Counseling, 20030 194-
200.

Matthews, D B. «September, 198900, Relaxation theory for ruraf vouth. Re-
search Bulletin No. 46. Orangeburg., SC: South Carolina State College.

McColtum H. (19900, Study of academic instruetion for disadvantaged
students, In Better schooling for cliildren of poverty: Alternatives
foconventional wisdom. Vol II. Washington, DC: ULS, Department
of Education. Office of Planning. Budget. and Evaluidion.

McMillan, J. H.o & Reed. DU F (In pressi. Resilient at-risk students:
Their views ahout why they succced, The Journal of At-Rist Issues,
12,

Mead., GoHL 19340, Mond. self. and society, Chicago, 1 University of
(Chicago Press,




Q

ERIC

PAruntext providea by enc | -

125

Media sends mixed signals about sex. (1993. Mav). The [Charleston,
SCIl Post and Courier. 12 B.

Meisels. S. J.. & Liaw, F. (1991, January). Does earlv.retention in grade
reduce the risk of later academic fuilure? Ann Arbor, M1: The Uni-
versity of Michigan, Center for Human Growth and Development.

Mendler.A. (1992). What do I dowhen...? Howe to achicve discipline with dignity
in the classroom. Bloomington. IN: National Educational Service.

Molnar, A.. & Lindquist, B. (1989). Changing problem behatvior in
schools. San Francisco: Jossey-Bass Publishers.

Morris. D. R. (1990. November). Comparative aggregate patterns of
grade retention rates. Paper presented at the Florida Educational
Research Association Conference, Deerfield Beach, FL.

National Governors Association. 119871, Making America work: Bring-
ing down the barriers. Washington: Center for Policy Research.

Nucei, Lo P «19891. Moral development and character education: A
diclogue. Berkeley, CA: McCutchan Publishing Co.

O'Neil, d. 11992, Qctober), On tracking and individual differences: A
conversation with Jeannie Oakes. Educational Leadership, 50021,
18-21.

Parke. R. D. 119721 Some effects of punishment on children's behav-
ior. In U, Bronfenbrenner. (Edo. Influences on human behavior
Hinsdale. 11: The Dryden Press. Inc.

Pavan. B. N, (1992, Octobern The benefits of nongraded schools. Edfie-
cational Leadership, 5062y, 22-25.

Phillips. V. (19941, Teaching resiliencey skills to at-risk adolescents,
Paper presented at the Sixth Annual National Dropout Prevention
Conference. San Jose, California. March 7. 1994,

Piaget, J. (19701 The science of education and the psvehology of the
clild. New York: Orion Press.

Reeves, 1080 K. (April, 19921, Color and its effeet en inmate behavior.
Corrections Today, 5421, 128-130.

Resilient children defv stercotypes, suceeed against the odds. (1992,
Julyr CDS. 1-3. Baltimore. MD: Center for Research on Effective
Schooling for Disadvantaged Students.

Rogers, M. 11994, Juner. Resolving conflict through peer mediation
Solutions and Strategies, No. 9. Clemson. SC: National Dropout
Prevention Center.

Shepard. L. AL & Smith, M. L. (Edso. (19891 Flunking grades: Re-
search and policies on retention. Lewes, England: Falmer Press.

Slavin, R EFL Madden, NCAL Dolan, L, J. Wasik, B AL Ross, S, M., &
Smith, L. J. cApril, 19940 Whenever and whersver we choose™
The veplication of *“Suceess for Al Phi Delta Kappan. 75(8), 639-
647,




At

126

Smith, M. L., & Shepard, L. A. (1987, October). What doesn’t work:
Explaining policies of retention in the early grades. Phi Delta -
Kappan, 69(2), 129-134.

U.S. Department of Education. (n.d.). Growing up drug free: A parent’s
guide to prevention. Washington: U.S. Department of Education.

Waldoff, T. (1994). Law-related education. Presentation at the Na-
tional Dropout Prevention Center 1994 Summer Leadership Insti-
tute. Clemson, SC: National Dropout Prevention Center.

Wayson, W. W, DeVoss, G. G., Kaeser, S. C,, Lasley, T., Pinnell, G. S, & the
Phi Delta Kappa Commission on Discipline. (1982). Handbook for de-
veloping schools with good discipline. Bloomington, IN: Phi Delta Kappa.

Wayson, W. W. (1989). What are my alternatives to corporal punish-
ment? A practical handbook for teachers. school administrators, par-
ents, and students. Westerville, OH: The Ohio Center for More Ef-
fective School Discipline.

Weber. W. A.. Roff. L. A., Crawford, J., & Robinson, C. (19831 Class- -
room management: Reviews of the teacher education and research
literature. Princeton, NJ: Educational Testing Service.

Wentzel, K. R. (1991). Social competence in school: Relation between
social responsibility and academic achievement. Review of Educa-
tional Research, 61(1), 1-24.

Wheelock, A. (1992, Octoher). The case for untracking. Educational
Leadership. 5002, 6-10.

Willis, S. (December. 1993). Helping students resolve conflict. ASCD
Update. 35(10), 4-5, 8.

Wohlfarth. K., & Sam, K. (1981). The ¢ffects of color psychodynamic
environment modification upon psycho-physiological and behavioral
reactions of severely handicapped children. Edmonton, Alberta:

Planning Services Branch, Alberta Education.




STRAIGHT TALK ABOUT DISCIPLINE

What's wrong with kids today? Why are our young people <o undisi-
plined? Why can’t they be responsible? What's causing them to act like
they do? And what can schools. teachers, and 1 vents do about it?

Noted educator John V. Hamby not only gives answers to these
questions. he also provides educators with a comprehensive. holistic
approach to achieving responsible. well-hehaved voung people.

Learn more abont group and individual approaches to preventing
disruptions. resolving conflicts. reducing violence. motivating responaible
social behavior, and building character in the school and elassroomn.

THE AUTHOR

Dr. John V. “Diek™ Hamby has been a teacher. principal. and teacher
educator. He was assistant divector at the National Dropout Prevention
Center from its founding in 1986 to 1991, Now an educational consultant .
Dr. Hamby has authored such publications as Voeational Education for the
2Ust Century. How 1o Identify At-Risk Students. and Effective Strategios
for Dropout Prevention: he has heen published in Educational Leadership
and The Journal of At-Risk {ssues. He holds a Ph.D. in psvehological
foundations of education from the niversity of Florida,

AL

Y Y

National Dropout Prevention Center
205 Martin Street
Clemson University
Clemson. SC29634-5111
803-636-2599
10y
Q

PAFullToxt Provided by ERIC




