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ABSTRACT

This newsletter contains seven articles on
developmentally appropriate and equitable practices for use in
preschool and primary classrooms and at home. Examples frequently
relate to Hispanic or limited-English-proficient (LEP) students.
“Parents As First Teachers: Creating an Enriched Home Learning
Environment'" (Abelardo Villarreal) outlines what parents should do
and what they should avoid in providing learning opportunities for
preschool children. "Guiding Success for Preschool Age Children: An
IDRA Training Program" (Abraham Dominguez, Abelardo Villarreal)
describes training for teachers and caregivers in preschool
classrooms that encompasses seven competency areas. 'Creating Gender
Equitable Early Childhood Environments: A Look at What's So—-the
Status of Education” (Michaela Penny-Velazquez) describes
gend r-biased methods still practiced in early childhood classrooms,
and ways that preschool teachers can promote gender equity through
appropriate materials, activities, and language usage. "Picking
Pertinent Pisces from Pre-Kinder Portfolios: Pursuing Portfolios and
Assessing Alternative Assessment" (Aurelio M. Montemayor) discusses
portfolios as a means of implementing authentic assessment in
developmentally appropriate preschool programs. "What Teachers Are
Saying about Project Adelante' provides teacher comments on a program
devoted to improving instruction of preschool LEP children. "What We
Can Learn from the Reggio Emilia Early Childhoud Program" (Abelardo
Villarreal) describes an Italian program that draws on the diversity
of experiences that children bring from home, and discusses program
principles applicable to the preschool education of culturally and
linguistically diverse students. "Computers Are for Young Children
Too" (Bradley Scott) reviews "Young Children: Active Learners in a

Technological Age,'" an anthology of 21 articles edited by June Wright
and Daniel Shade. (SV)
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PARENTSASFIRST TEACHERS: CREATING AN
ENRIC HED H OM LEA RNING ENVIRONMENT

- AbelardoVillarreal, Ph.D."

By the end of the first semester of

second grade. Emilio was so ted up with his
performance in school that he decided to
play sick every morning. His teacher blamed
Emilio and his parents for his poor perfor-
mance. and his parents angrily accused
school personnel for the inadequate educa-
tionthat he was receiving, Atthe losing end
of this dichotomy was Emilio and his {uture.

Unfortunately this is not uncommon,
[ll-defined roles and responsibilities tor
school personnel and parents and an inade-
quate instructional program for Emiliokept
hiseducational well-being inabeyance. Nu-
merous articles have been written to help
school personnel reform their practices to
assume amore responsible role in the edu-
cation of all children and. in particular. the
children who speak a tanguage other than
English or who share a different culture
(TEA. 1994: Diaz-Soto. 1991: Villarreal.
1993). Although schools are still struggling
to become more responsive to alt students,
this fack of success isnot alwayvs due to luck
of information (Cérdenas. 1995),

Parents. on the other hand. decry the
lack of access to information for them to
play their part as children’s first teachers
{Schoonmaker. 1992), The purpose of this
article is to provide school personnel with
insights for use in parenting workshops on
enriching learning opportunities during their
children’s formative vears (ages three to
liver.

Parenting involves taking responsi-
bility senously, taking advantage ot every
opportunity toenhance children’s fearning.
and providing children with challenges.
Cluldrenabsorb hile experences indiserim-
inately . Toalarge extent, lhcwé{c experi-

ences form children’s character. feelings
and values. and they provide the window
through which they will view the world
(Scott. 1992; Villarreal. 1993). In other
words. through interaction with their chil-
dren and the experiences that they provide
them, parents can influence and guide chil-
dren’s growth and development.

By age five children will be exposed
to school life, Parents can either provide
learning experiences haphazardly or un-
knowingly (with good intentions. but with
little knowledge and no plan) or they can
conscientiously plan forquality experiences
to occur and exercise their obligation in a
more responsible manner. There are three
major tasks that parents can do to improve
the Icarning environment at home. These
tasks are discussed below,

Task 1:Learn More A bout How
ChildrenI.earn

Parents who have been successtul in
their role as the first teachers of children
share a similar philosophy about children”s
tearning. This philosophy isdefined by eight
kev assertions about parenthood and learn-
ing (Bredekamp. 1987y, The following out-
lines these major thoughts that are instru-
mental for parents to be successtul as chil-
drens firstteachers.

A.Childrenare alwavs ready tolearn.
Children have an inborn capacity to
learn (FForman and Kuschrer, 1983). They
start learning {rom the time that they are in
the mother’s womb. The fact that children
ask many questions or are cager to touch all
that they see s an expression of their readi-

Parents as First Teachers - continued on puge 17
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Popularized in the carly 1970s by author Thomas Kuhn, "paradigms™ are our models
or patterns of reality, shaped by our understanding and experience into a system of
rules and assumptions about the world around us, The call for restructuring in
education. emerging from a profound sense that education is not working for all
children. requires atransformation inhow we see schools, students. and their families.
If we are to find a new and equitable vision of what education can and should be. new
lenses are required to change the way we look at schools and the populations in them
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room.” by Charles E. Silkeman
page 85,1970

“I feel I pav a lot of [tax] monex. and |
want my child 10 have as much atten-
tion as she needs. I don”t want to come
off us a bigot either. I guess it’s good
old maternal instinet. You try to do the
best for your kid.”

- amother who, just before her
daughter started kindergarten.
moved out of an area where a
quarter of the students were non-
English-speakers to an arca where
less than 10 percent of the
students do not speak English.
Quoted in The Washington Post.
November 23. 1992

“There is a sensible way of treating
children. Treat them as :hough they
were voung adults. . Never hug and kiss
thent, never let them sit in your
lup . Give thent a pat on the head if
they have made an extraordinarily
vood job of a diffrcudn ask.”
- J.B. Watson quoted in Chuldren
Through the Ages. A thistory of
Childhood, 1978

childhood have become a time of peril
and loss for millions of children and
their families. Now. however, there is
an opportunity 1o prevent much of this
damage.”

- Quoted in **Starting Points:
Meeting the Needs of Our
Youngest Children,” by David
A. Hamburg, April 1994

“For as vour local programs become
more effective and pleasurable to
evervone involved, so the children will
suceeed. And the children's success iy
our world's salvation. But if the

Yo children fail. woe is unto us. And all

our remonstrations will be for
naught.”
- Mostasa quoted in "Speak to Us
of Evaluation,” IDRA Newslet-
ter, February 1982

v there are also many who. under
one cover or another, have done
essentially nothing - leaving countless
children to sink or swim. and hearr-

breaking numbers of these youngsters

{
!
i

are sinking.”

- Seerctary Shirley M. Hufsiedler
quoted in “The Continuing
Discussion Over the LAU
Regulations: Parents” Perspec-
tives IDRA Newsletter,
November 1980
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-SPOTLIGHT ON PROFESSIONAL DEVELOPMENT * :
IDRA challenges practices and firmly-held beliefs regarding the education of children. Instead of viewing readiness as an intrinsic,
child characteristic which must be assessed 1o determine w nether that child can benefit from certain scheol experiences. readiness
is views as external to the child and tied to teacher beliefs. IDRA s concept of professional development is based on valuing. of
self and others — it 1s the valuing of self and of volleagues as teachers and as adults with much to offer with a vision and a hope to
make a difference in children’s lives. We believe that all teachers bring strengths to the profession and that all arc capable of both
excellence and improvement. IDR A assists people to create educational solutions through innovative. participatory. and hands-on
presentations. workshops and technical assistance that promote sustained growth and development. With this principle that
encourages unity rather than uniformity. our assistance values the cultures of our participants and acknow ledges their experiences.

T

Ms. Gareia had just arrived at the
ABC Day Care Center to begin her work as
4 caregiver of preschool-age children. Just
three blocks away. Ms. Gomez was wel-
coming her preschool children at the Mo-
rales Elementary School. Both were eager
10 start the day. both had prepared their
rooms. and neither could wiit to start their
first interactions with the children.

After a couple of days. a sense of
frustration wasevident. Their cagernes:
starting to dwindle. Many incide..  .au
occurred that. to them, were obstacles to
their success as teachers and caregivers.
They pondered questions like: "Why don’t
these childrenstay put? Why can’tthey stop
talking? Why are they always asking ques-
tions? Why is it that some act nicely and
others couldn’t care less?” Ms. Gomez and
M, Gareta wondered why no one had pre-
pared them tor these surprises.

Challenging school-age children 1o
learn. act and behave appropriately and fos-
ter their creativity is a demanding task that
requires hknow ledge about child growth and
development. Children ure hungry forknow |-
edge and seeh stimulating experiences that
evpand their Anowledge and tinker with
their curiosity. Helping to develop the
“whole" child - inteHectuatly . socially. phys-
tcatly and psyvehologically —requiresasetof
okitls that can be obtained through training
and refined through experience. Hence,
teachers and caregivers have the responsi-
bility tocreate and manage stimulating learn-
ing environments that help to develop the
whole child. Many times, teachers and car-
carvers expect their children to be compla-
cent and behave. One rule of thumb 1o
remember is that the rowdy classroom may
he the children’s way of clamoring forhelp
rather than an expression ol nushbehay tor
0 mportant responsibility of the teacher

and caregiver is to turn these “expressions
of misbehavior™ into learning experiences.

The Intercultural Development Re-
search AssociationtIDRA Y has worhed with
teachers and caregivers by providing train-
ingindevelopmentally appropriate practic-
es. Our training is based on a model taat
recognizes the collective role of the duy care
center or school administraror and of the
.aregiverorteacherinmaximizing learning
.pportunities for children. The chart below
depicts how juxtaposing those forces that
are generated and managed by the adminis-
trator and the behaviors and characteristics
of teachers creates the conditions for etfec-
tive learning experiences for children.
IDRA's training approach is comprehen-
sive and addresses the needs of the adminis-
trator and caregiver or teacher.

This article provides a list of princi-
ples that guide IDRA’S training, and it de-
scribes a comprehensive training program
that complements the change model de-
scribed in the chart.

""" Abraham Dominguez,M.Ed.and A belardoVillarreal, Ph.D.

G UIDING SUCCESS FOR PRESCHOOL AGE CHILDREN:
ANIDRA TRAINING PROGRAM

Principles of Effective Training
Principles are guideposts that

undergird an approach or a set of activities.
IDRA hasdefined these principles and uses
thern as criteria for evaluating our training
sessions. These principles are based on w hat
the literature shows works and has a positive
impact on the participants’ responsibilities
as administrators or caregivers and teach-
ers. The privciples include:

+ Training must be focused and address
specific problem areas. such as learning
centers or inappropriate behaviors.

+ Training must be perceived asameans to
an end to improve children’s learning.

+ Training must acknowledge existing ca-
pabilities — participants have participat-
ed in training sessions and are already
doing something in their classrooms.

+ Training must stress the ability to solve
problems and issues that pertain to spe-
cific centers or schools.

+ Training muststress the powerof collab-

Guiding Success - continued on page 4

MoODEL FOR EFFECTING CHANGE IN A DAY CARE CENTER OR

PRESCHOOL CLASSROOM

Center or School

Caregivers or Teachers

+ Support « Adttitudes

o Expectations «  Expectation

+ Leadership + - Developmentally Effective

+ Recogmition appropriate practices Services to

o Adequacyof + Knowledye AllChildren
resourees «  Parent partners

o Clear vision and goals

¢ Linkages with soctal
agencies and commu-
ny

o t.
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Guiding Success - continued from puge 3

oration and collegiality in solving prob-
lems and learning from cach other.

+ Training mustacknowledge the powerof

attitudes in making or not making a dif-
ference.

« ‘Training must have a balance of theory
and “hands-on™ activities. In fact. train-
ing mustintegrate theory into the “hands-
on’ activities.

The IDRA Training Program

for Administrators

The administrator has many roles that
directly relate to the quality of the services
that are provided to children. The key roles
that administrators play revolve around those
forces that facilitate equity and excellence
in services. These are defined as follows:

« Support can be defined as (1) providing
the necessary resourcesto caregiversand
teachers to do their job. (2) mentoring

THE IDRA TRAINING PROGRAM FOR TEACHERS AND CAREGIVERS

COMPETENCY AREA: DEVELOPMENTALLY APPROPRIATE PRACTICES
« Tips to knowing what developmentally appropriate practices mean
+ Findingoutifexisting practices meet criteria for developmentally appropriate

programs

+ Designingdevelopmentally appropriate environments - reviewing and devel-

oping layouts

COoMPETENCY AREA: GUIDANCE TECHNIQUES
+ Understanding and addressing inappropriate behavior — guidance basics
+ Diagnosing and analyzing inappropriate behavior — its roots. symptoms and

solutions

+ Creating a learning environment that promotes friendships. cooperation and

effective discipline

ComPETENCY AREA: Faminy CULTURE aND INpIVIDUAL DIVERSITY
« Why knowing about children’s first language and cultural background is

important

+ Learning about stereotypes and how they affect the quality of child care
+ Creating learning environments that value and respect language and cultural

diversity

COMPETENCY AREA: LEARNING CENTERS
« Knowing what learning centers are and why they are important —achallenging
experience for caregivers and teachers
+ Creating learning centers — layout and materials
+ Managing the movement of children in a learning center environment

CoMPETENCY AREA: PHYSICAL AND INTELLECTU AL GROWTH
+ Learning the role of the first language in promoting intellectual growth
+ Ideas on how to develop language in children
« Creatingexperiencesthat develop language in children - constructing instruc-
tional activities and manipulatives
« Learning about math concepts — what are they and in what sequence are they

developed

» Learning about materials and activities that teach mathematics concepts
« Constructing materials and manipulatives that teach mathematics concepts

CoMPETENCY AREA Fasiiy RELvHIonsHI WORKSHOPS
+ Learning about the importance of teaming with parents — outreach strategies
+ Keeping parents aware of program requirements - an update
« Developing parent advocates for children’s rights

Covmprieney Area: Hi ot o Sareny
+  What is a healthy and safe environment? Knowing the basics
« Finding out whether an environment s healthy and safe - a “hands-on™

approach

« Improving your playground image - learning about easy-to-build playground

cquipment

caregivers and teachers to assist them in
making the “right”™ decisions. and (3)
providing the human resources to assist
in the classroom.

o Expecrarions refers to administrators’
perceptions about personnel and their
capabilities to meet the demands of the
job. Believinginteachersand caregivers
and communicating this belief can
strengthen their commitment to do the
“best™ job.

o Leadership refers to the administrator’s
ability 10 generate and seli ideas to teach-
ersand caregivers. Leaders have follow-
ers. Leadership can be a force that pulls
people to form “cadres™ that support and
meet goals in a more timely manner.

« Recognition refers to the ability of the
day care center or school to value and
communicate the efforts of individualsin
meeting theirresponsibilities ascaregiv-
ers or teachers.

o Adequacy of resources is defined as all
timely resources that adequately meet
the needs of personnel 1n meeting their
job responsibilities.

o Clear vision refers to the ability of the
day care center or school to articulate its
goals. objectives and vision of what the
children will be able to accomplish.

o Linkageswithsocial agencies referstoa
successful working relationship with so-
cial agenciesthat provide relevant health
and safety services to children.

Training for administrators provides
the support for them to be able to generate
these facilitating forces. IDRA’s program
consists of 10 three-hour training sessions
that focus onthe following: assisting staff in
the development of self-improvement plans.
understanding the role of board members in
child care programs. becoming a leader and
an advocate for carly childhood programs.
comprehensive and effective interview pro-
cedures. creating teams that planand imple-
ment etfective change. communicating ef-
fectively with staff and clients. and conduct-
ing employee assessment conferences.

ThelDRA Training Program for
Teachersand Caregivers

The training program forteachers and
carcgiversisdetinedalong the lines of com-
petency areas thatare eritical inmeeting the
needs of eftective teachers and caregivers
tsee boxthis page). These competency areas
addressditterent facets of the learning envi-
ronment and prepare teachers and caregiv-
ers with a comprehensive set of shalls and

Guiding Success - N

cemtinued on page 2
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CREATING GENDER EQUITABLE EARLY CHILDHOOD ENVIRONMENTS:
A LOOKAT WHAT’S SO —THE STATUS OF EDUCATION

According to the American Asso-
ciation of University Women' s tAAUW)
report. Shorichanging Girls. Shori-
Chaneing America: A Call io Action,
recent statistics indicate that by the vear
2000, 66 pereent of the new entrants to
the work foree and 47 percent of the entire
labor torce will be women (199 1), There is
ademand tor well-educated. ighly skilled
workers tn our cconomy. particutarly in the
fields of science. engineering and mathe-
matics. Our educational syvstem needs to
prepare today s youth for tomorrow s eco-
nomic demands. Unfortunately . the sy stem
1s not doing enough to ensure that «ff stu-
dents experience aeademic success, self-
assurance. self-reliance and selt-confidence.

What happens in classrooms ali
too often is gender bias. Bias can be subtle.
and vet it pervades the very climate of
classrooms from carly childhood through
college vears. [tincludes the signals thatare
consciously orunconsciously communicat-
ed to both girls and bovs about what is
expected of them, Males and temales clear-
ly are treated differently throughout their
educational careers to the detriment of ei-
ther sex’s development. Bias ctfects how
they are taughtand how they are tracked in
the direction of their schooling paths and
ultimately in their career paths as well.

The rescarch is replete with indica-
tions of gender bias inclassrooms all across
the country, Most teachers are not aware
that this kind of bias is prevalent in their
classrooms. An ulumate goal of education
should be to ereate elassreom environments
w here children may grow to their potential
without harriers because of their gender.
While teachers atany level canbe trained in
their awareness and bringing about con-
scious change to their gender biases and
mgrained attitudes. the place to begin, as
always. is inthe carly childhood classrooms
and carly prunary vears.

The Case for Early Intervention
Earty childhood education gives
voung children the opportunity to explore
their world view beyvond themselves, therr
famtlics and their communities. An appro-
priate carly learnmg environment allows
y hildren the freedom to become comtort-

syt . e

able with the world around them and to
expand their place in it. It is here where
children are more tormaltly socialized and
evposed to societal expectations inctuding
sex-role socialization, norms. standards and
conventional rules, This is when children
are defining themselves and their identity
including their sex-role identification.

Developing one s identity. including
gender identity, is @ serious and important
feat foryoung children. Observersof young
childrencan notice them try on” their inter-
pretations of sex role stereotypes. One view
i~ that when children tirst learn the distine-
tions between masculine and feminine be-
havior. they often overgenerlize these dif-
ferences much like they would in language
when thev initially learn a rule and overuse
it. Often they base their behavior and that of
others on rather rigid outer influences and
expectations for bovs and girts. Much of
what occurs in early childhood is self-im-
posed sex segregation. One researcher ob-
serves: “Kindergarten is atriumph of sexual
self-stereotyping.. . They think they have in-
vented the differences between boys and
girls and. as with any new invention, must
prove that it works™ (Paley. 1984),

While rescarchers continue to ask
whether the differences between male and
female behaviors are innate orare caused by
carly socialization. educators clearly can
make aditference withvoung children. They
can become increasingly more aware ot how
their own views of sexisni or sex-role ste-
reotvpes influence what happens in class-
rooms and how their intluence shapes the
lives ot young children. Setnia Greenberg
warns. “Hwe accept the verdict of both lay
and professional persons thatthe carly child-
hood vears are not only important in them-
selves but that their eftects have lifelong
impact. we must view sertously what chil-
drendoduring these vears and perhapsview

R

_‘—ﬁ/“

" Michaela Penny-Veldzquez, M.A.

even more seriously what they donot do or
avoid doing” (1985).

+ WhatisHappening inbarly
 Childhood Classrooms

As Ivisithundreds of early child-
hood classrooms, I notice how learning
environments are arranged. who participates
in which learming activities. whattakes place
in the environment. and how the teacher
interacts and facil*ates young children’s
work and play. What [ often observe are
tvpical learning centers such as the home
center. block area. art center. discovery/
science center.and manipulatives/game area.
Typically girls are plaving “house™ in the
home/dramauc play center and boys are
constructing in the block center. Little girls
are "reading” books inthe library comerand
creating “masterpieces” in the art center.
Pictures and posters displaved on the walls
often illustrate sex role stereotvpes. partic-
ularly during units on community helpers
where femalesare portraved as nurses. teach-
ers. secretaries and hairdressers, and males
are portrayed as mailmen, firemen. police-
men and doctors.

Givenopportunities todramatize these
roles. bovs will act out the more aggressive
and protective roles of the “male™ and girls
will take on adecidely more passive role of
the “female.” Colors such as pink and blue
still separate bovs from girls. Science cen-
ters may have plants, a few animals, and a
magnifving glass to view some decaying
object — all too often not a very inviting
place after the initial novelty wears oft,

The mostatarming observationis that
teachers often allow children free time ™ in
the learning centers with little or no adult
interaction and tacilitation with children at
work and play in the centers. Sometimes., |
will observe ateacher with one small group
and a paraprotessional with another group.
often conducting an art project, while athird
group is “free” to explore in the learning
centers thathave been stocked with the same
cquipmentsinee the beginning ot the school
vear. Selections of children’s literature all
too often perpetuate sex-role stereotypes
and biases.

Creating Gender Fquitable o omtmiacd cnpave 6
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Creating Gender Equitable - conttnued from page S
Creating Gender Equitable Early
Childhood Environments

Teachers can make a difference in
shaping the futures of young children and
begin preparing them for the economic de-
mands of tomorrow. However. in order to
meet the growing demands to prepare all
students. it is important to raise awareness
about gender equity as promptly as in the
carly childhood classroom. After caretul
examination of one’s own biases. prejudic-
es and beliefs, itis then important to move
from aw areness into action—creating class-
rooms that are equitable and retlect diversi-
v, While voung children who are behaving
in sex stereotypical ways are naturally re-
sponding to a developmental need ot estab-
lishingtheir sexual identity. one can counter
this self-imposed sexism in the early child-
hood environment by paying attention to
several factors — the environment. curricu-
lar activities. curricular materials. teachers
as facilitators and language usage, Let us
examine each of these areas.

Environment

The first place to begin is to notice
how equitable the early leamning environ-
mentis. Teachers are architects of the leam-

CHECKLIST FOR AN EQUITABLE ENVIRONMENT

ing environment. designing both the physi-
calenvironmentand the curricular materials
and activities within the environment. In
critically looking at the envirenment for
gender equity. teachers can ash themselves
the questions in the box below.

Curricular Activities
Itissignificanttonote the importance
of encouraging voung girls to participate in
the block centerand the discovery and math
manipulative center. Research states that
bovs often have first-hand experience from
early on with activities requiring spatial
relations such as building with blocks. tink-
ering with gearsand levers and fixing things.
All too often. girls are not encouraged 1o
develop these skills tromearly oninlife and
thus are missing out on some basic concepts
and first hand experience that will assist
them later in physics and other math and
physical science courses. To ensure that
both males and females play in the block
center. teachers can expand children’s play
options and their awareness of genderroles.
Instead of just having blocks in the center.
teachers can place items such as zoo ani.
mals, farm animals. trees and park materi-
als. cars. trucks, and other modes of trans-
portation. and other objects that may retlect

+ How are lcarning centers arranged in the classroom?

+ Are "quiet” and “noisy” centers scparated?

+ How inviting are the activities and materials in the learning centers?

+ Do they interest both mates and females?

o Are the materials and activities within the centers changed periodically or
do they remain the sume throughout the year?!

« Do the learning centers reflect a theme or unit of study”

« Do the activities and materiats reflect sex stereoty pical roles?

+ Do these activites limit, stress or stretch young children?

+ Do pictures., rebuses. posters and other wall hangings in the environment
reflect a balanced picture of education for both genders?

" FRIC

« Are these pictures portraving stereotyped images of cither sex (i.c.. male

doctors. female nurses. male construction workers. female teachers or
secretaries. male tire fighters and police officersy?

Are the pictures and display s retlecting subtle or less obvious stereotypes
(re.. pictures of women with children. men with adubts, girls in passive
postures. boys m adventurous, aggressive or leadership rolesy?

Are there pictures or posters that display both girls and boys m science and
math activities. cookmg activities. art and Iiterature”

Do these pictures, displays and posters retlect dittferent ethme groups? Are
they retlected m posttive mages?

Are there centers or activities 1 the classroom m which hoys and girls
naturalhy segregate themseh es? Which activiies draw the attention of one
sen over the other?

Who play s where and with whom?

the current theme or unit of study. Teachers
caninclude pictures or photographs of both
genders actively building and constructing.
including classroom photographs of chil-
dren playing in the block center. Addition-
ally. teachers can increase children’s litera-
¢y awareness by including books or maga-
zines thatitlustrate ditferent building struc-
tures. homes. skyscrapers. ete, Children can
peruse the pictures in the books and use
them as models for their own constructions,

In addition. itis important to encour-
age both genders to play in the dramatic play
arca. Oftentimes. the dramatic play center
contains only “home™ equipment such as
stoves. refrigerators. tables. costumes for
dress up.and baby doll paraphernalia. While
this is appropriate for units of study on
home. family and self. the dramatic play
area offers many more opportunities for
voung children to actively play and drama-
tize their interpretation of the world around
them. The dramatic play area can be trans-
tormed to reflectany theme orunitof study.

Louise Derman-Sparks. in her book.
Anti-Bias Curriculum. provides many guide-
lines and specific activities that help chil-
dren see more equitable gender roles. For
example. teachers can “put the woodwork-
ing table and tools into the “houte™ for
making home repairs as well as wood con-
struction.: putatypewriter. adding machine
and other materials in a “study’: put the
block areanext to the dramatic play area for
building work places (amarket. a hespital.
a gas station with mechanics)™ (19€9).

Another areato investigate is the dis-
covery or science center. While teachers
may include activities thatreflect the natural
and biological sciences, physical science is
often neglected. Barbara Sprung. author of
Earix Chiddhood and the Phvsical Sciences.,
states, “Physical science belongs inthe cur-
riculum because itis as essential a building
block of future knowledge as is fanguage.
math. social studies. natural science. music.
art and physical education™ (1989). Here
oo, itisimportanttoemphasize thatscrence
is tor evervone and that no one group is
excluded due to societal steree | pes. Chil-
dre at this age are naturally curtous about
the world around them including the natural
sciences o= physics, chemistry . astronoms .
peologytechnology and machimery . These
are not qust malke domains, Teachers can
capttalize on children’s natural mquisitive-
ness by itrodueing activttes and materials
that allow children first-hand experience
with the natural sciences,

Creating Gender Equitable  contonecd on pove ”
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Creating Gender Equugable . atinacd trom e o
Curricular Materials

Once teachers have eritically serutt-
nized the physical environment and the
materials and acus ities within it the nest
step is 1o evaluate the books and other
currtcularmatertals. While much of the cur-
ricular matertals mancarly childheod class-
room are contamned in learning centeractiv-
ities. there are other matertals that teachers
constantiy use that also send messages 1o
children about sex role stereotypes. The
mostnoted are the storvbooks teachers share
with yoring childrendaily . Ottentimes. chil-
dren's literature is replete with gender ste-
reotypes. portraying young boys as adven-
turous. courageous, aggressive and intelli-
gent, while voung girls are portrayed as
passis e bystanders. in loving and nurturing
postures. Itis important for educators to not
only evaluate children’s literature for bias-
es. gender and ethnic. but albso o share
books that reflect other gender images. 1.e..
female heroines, boys in nurturing roles,
and children in non-traditional roles.

Teachersas Facilitators

One of the mostimportant roles of the
carly childhood educator is that of facilita-
tor. Fucilitation is a very skilled art. Just
designing the carly childhood environment
and letting children freely roamand experi-
ence the multitude of activities within the
environment is notenough. Facilitators ac-
tively and purposely observe voung chil-
dren at play and guide and intervene with
questions thatstreteh voung children's think-
ing skills. This is an opportunity to mode!
the appropriate uses of materials and activ-
ities within the environment as well as an
opportunity to step into the child’s world to
ask questions to ascertain their views. By
stepping into the child’s world. the teacher
can facilitate chitdren’s thinking and chal-
lenge their already formed steieotypes and
hiases as well as streteh their higher level
thinking skills. Facilitators become quite
Killed at the art of torming and asking
guestions that stimulate children’s thinking
and expand their limited view points.

Language Usage

Perhaps one of the more ditficulttcach-
et behaviors to change s that of language
use and attitudes. This can be both nonscr-
bal signals or inadvertent phrases and state-
ments that may convey biises and prejudice-
s, What 1s important tonote is that teachers”
langitage use is avery powertuland some-
“mes subtle way of defining the world o

children and their place init. Once teachers
pay careful attention to the habitual lan-
guage they use and begin to alter their lan-
auage, they become better models for chil-
dren. For instance. teachers can substitute
the words mail carrier for mailman. police
ofticer for policeman, fire fighter tor fire-
man, humanity tor mankind, nurturing for
mothering. business person for business-
man. etc. Teachers needtolook attheirover
usage of the termhe™ and instead substitute
“she” fromtime totime. Instead ot referring
1o all of the children as "guys™ as in, "Look
up here you guys™ or “Come on guys.”
teachers can refer to the group collectively
by saving. "I need for all of you to look up
here.” or "Come on evervone.” The collec-
tive term, “guys” sends subtle messages to
bothboys and girls. Qur Enghshlanguageis
replete with masculine terms, butitis impor-
tant forteachers to adjust their language use
to include both genders equitably. While
sometimes an arduous and tedious task at
first. the benefits of shifting language use
will make a significant difference in how
children view themselves in the world and
their place init,

In addition to altering the language
teachers use with young cluldren, itis im-
portant 1o cncourage their talents and abili-
ties regardless of gender. M.C. Linn and
A.C. Peterson describe equity as “freedom
for both sexes to choose school and career
activities without social censure™ (1985).

Animportantareaisto inerease girls”
motivation and interestin science and math
by promoting their appreciation of these
subjectareas. One way toaccomplish this in
the carly childhood classroomis to refer to
the voung girls as “scientists”™ and “mathe-
maticians”™ while they are engaged imactiv-
11es within the learning centers, For m-
stanee, when sou notiee girls niining and

‘concocting substances i the discovery cen

ter. state observations suchas, “Teansee you

chemists are experimenting with oil and
water. What do vou think a chemist would
notice about oil and water?” When studying
units on space, have both males and females
see themselves as astronauts and mission
specialists. Encourage both genders to ex-
plore what it would be like to go on aspace
vovage. Both girls and boys will benefit
from exposure not only to non-bias lan-
guage but also to career exploration that
goes beyond the traditional community help-
ers unit. The important thing is to help
childrensee themselves in various roles that
promote the use of science and math skills
and concepts. By helping children make the
connections with the real world and the
relevance of these activities to real life situ-
ations, teachers can open up a whole new
world of possibilities to children that other-
wise might not be available to them within
the confines of social sex role stereotypes.
Early childhood teachers play a para-
mount role in shapmg the future of young
children. By becoming cognizant of their
hehas jor with either gender, noticing their
own expectations tor cach sex. and provid-
ing more equitable opportunities for both
boys and girls. cach child is encouraged to
reach his or her full potential and become
better prepared to meet the challenges and
demands of the tuture labor foree.

Kesources

Americt Asseciation of University Womwen, Shore-

A Call
1o Action (W ashington, D.CL Amencan Associa
non of University Women, 1991,

Cardenas Jose A 7N Comprehiensive Approadh 1o
Gender Lquins ™ 1DRA Newlener (San Antonio,
Texas: Inercultural Deselopment Research Asso
cration, March 190dy 2chpp VA6

Dernan:-Sparks, | {oedy pen
FEmporcering Young Cinddeen v ashiyton, b O
National Assocution for the Education of Young
Cluldren, 1989).

Giteenbere, S Lducationat Fquits w Barls Educanon
1 nvronment.” Handbook tor Achioving Sev b

Chaneoe Gols Shorrchanging Ametica

\ntr-bas Currncidum

Creating Gender Fquitable  contnued on page 11
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SPOTLIGHT ONASSESSMENT- . .

Like other children, students whose first language is other than English bring a wealth of knowledge and experience to school. But
historically, standardized tests have provided littie or no useful information about these students’ language or cognitive abilities.
The use of assessment and testing data has too often been limited to holding students accountable. offering little ornohelp to guide
improvement efforts or foster collective accountability IDRA works with all parties that have a vested interest in the educational
outcomes produced by the schools — the students. the educational practitioners. the families and the broader community — to use
data to frame solutions. monitor progress and hold all of the participants involved in the educational process accountable for the
end results. IDRA is helping schools find solutions to traditional methods of testing and assessment. enabling students fromdiverse
backgrounds to become empowered learners.

P

“Prepare a workshop on portfolios
for early childhood education™ the note
said. Me? I'm more secondary and instruc-
tion rather than elementa, v and evaluation.
But. I'm committed to ket ping our organi-
zation's commitments. so here goes. I dive
into the archives of the Intercultural Devel-
opment Research Association (IDRA) and
find a section labelled “*Portfolio on Alter-
native Assessment” - ponderous portfolio
replete withthe kinds of materials thatIDRA
has been using in workshops and presenta-
tions over the last 20 vears: books. articles.
newsletters, task sheets. student samples.
transparencies. audio-tapes. photographs
and evenvideotapes. [ lay cvervthingouton
a large table and begin to select what T will
need. using a broad outline that helps me
divide the materials into categorics: Assess-
ment — general readings and definition:
Emergent literacy: State agency recon-
mendations; Appropriate assessment: Port-
folios = definitions. Doing it i the class-
room; Conditions tor adoption: Benefits,
Staff development: What the classroontlooks
like; and Sumpie children’ s portfohos.

Assessment —Genceral Readingsand
Definition
First. 1 find out what has been
written about portfolios. IDRA founderand
director emeritus. Dr. Jos¢ AL Ciirdenas
wrote thisonthe subject: “Alternative ways
of ussessing mental abilitics mustbe identi-
fied that will probably have to differ from
pastpractices. Psychometricians have gone
<o tar up the wrong creek in the assessment
of minority mental abilities that itis wise to
heed the National Education Association’s
recommendation that all intetligence test-
ing of ninority children be suspended until
alternative wavs may be explored™ (1995).
Dr. Albert Cortes. director of the

URSUING PORTFOLIOS AND A SSESSING ALTERNATIVE A

\ .

IDRA Institute for Policy and Leadership.
wrote, "If assessment and evaluation are to
keep pace with the research in the field. we
must also reframe our focus and not ask: old
questions in new ways but proceed with the
framing of new questions. using proce.ses
thatare more inclusive and provide data that
helps schools make a difference for chil-
dren™ (1995).

Deborah Meier discussed assessment
in early childhood education specifically:
“Early childhood education seekstoempha-
size words. concepts and reading material
that will help a child sort out the here and
now, that will provide continuity between
fthe child's} preschool learning and school
learning. between the different parts of [the
child sjownlife and environment. itstretch-
es out bevond the world of intimacy only
slowly. as experience. interests and needs
widen...Standardized tests are rigged against
the nature of thinking of all voung chil-
dren... Aseven-yvear-oldchild. stillengaged
in “pre-operational” thinking. or atmost. in
what Jean Piaget has desceribed as “early
concrete operational thinking.” 1s simply not
in the same world as the adults who fashion
such tests™ (1972),

Transparency #1

RECOMMENDATIONS FOR ASSESSMENT r
Task FORCE 0N EARLY CHILDHOOD AND ELEMENTARY EDUCsTION

For Campuses:

I Refrainfromthe use of letter grades durmg early childhood and elementary
- years. Assess children’s progress toward established performance stan-
dards through teacher observation narratives, cheekbists and portfolios
contatning samples of children’s work. Develop a structured method of
communicating children’s progress to parents.
Conducteonterences with parents and children tocommumcate children’™s

to

PickING PERTINENT PIECES FROM PRE-KINDER PORTFOLIOS:

SSESSMENT

relioM.Montemayor,M.Ed. '

From these readings. I then get the
definition of assessment: “The process of
observing. recording and otherwise docu-
menting the work children do and how they
do it as a basis for a variety of educational
decisions that affect the child” (NAEYC
and NAECS. 1991).

Emergent Literacy

Since I will focus on early childhood
education, Iread aboutmy colleague’s work
in emergent literacy and portfolios. IDRA
senior education associate. Michaela Pen-
nyv-Veldazquez. explains: “Young children
learn through interacting and playing with

* materials, objects and people surrounding

them. Thev are shaped by the many encoun-
ters they experience cach day. Teachers
play acritical role as architects and design-
ersof the learning environment. For optimal
learning. they must create a space that en-
courages and supports the kinds of play tha
are voung children’s primary avenue to
growth and development.”

She continues. “For classrooms with
second language learners. itis a good ideato
observe children interacting with onc anoth-

Pre-kinder Portfolios  contmed on page Y

progress and to solicit parents” expertise in making decistons regarding

placementand referral.
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er and record natural language samples of
children’s speech. These samples should
include serbatim recordings of the child’s
natural language production that are dated
and mamtauned in portiolio folders for fu-
ture compartson and analysis™ (1994,

State Ageney Recommendations

Next [ pull together some overhead
transparencies o use in my workshop. The
first witl highlight state agency recommen-
dationsonthe use of letter gradesand parent
conferences tsee box on page 8).

Appropriate \ssessment

The second transparency will com-
pare traditional assessment with performance
assessment. Transparencies Three and Four
will address appropriate assessment and
strategies (see box this page).

Portfolios—Definittons

Next. [will need to detine a portiolio.
IDRA senioreducation associate, Dr. Adela
Sulis tells me that a portfolio involves col-
lecting samples of student s work and expe-
riences that retlect through the things they
doand sav the ways in wiich they think. She
continues. “Teachers that have paid atten-
tion to the process of learning as well as to
the products of that learning evident in the
portfolio collection can collaboratively as-
sessthe students” abilities, skillsand know -
edge to accurately evaluate whether or not
their teaching is preparing the students for
the real world™ (1993),

Ann Arbor Public Schools alsoofters
a definition: A portfolio is a collection of
student produced work and support docu-
mentation that shows cvidence of a stu-
dent’s learning. A portfolio retlects a stu-
dent’s development and progress over time
on a variety of concepts, processes. shitls
and attitudes™ (1993).

Doingitinthe Classroom

After that, 1 interview Abraham
Domingues, IDRA education specialist, on
introducing portfolios in the carly child-
hood classroom. Here are some of the things
he said:

“If voudon tunderstand developmen-
tally appropriate practices, vou will have
trouble understanding portfolios and their
role in assessment. Piaget is very specilic
but can be ditficult to understand. My hest
learning has come trom individuals who
vutded me to observe chiddren and observe
how they grow and develop. from experi-

enced teachers that modeted appropriate
instruction. Thatis what Edo withmy teach-

ers. Piagets theory is just an ohservation of

what children do naturally...of how chil-
dren learn. Schools are forcing children to
learn unnaturally,

“Rightnow I'mworhing withapprox-
imately 43 ctassrooms. and at feast 30 of
those are developmentally appropriate,
These are teachers that T work with at least
once a month. The complete change within

Transparency #2

Traditional Assessment

Takes snapshots of the student’s per-
formance: highly susceptible to day-
to-day variations in behavior and in-
terest.

Isolated activity : disrupts instruction
Age and grade important variables

Limited ability to measure progressin
all developmental domains

Test design provides limited assess-
ment of thinking and communication

Drives locat curriculum to take the
form of narrow. isolated tasks

the classroom can happen within 24 hours,
as itdid with one teacher. or it can take four
months.as withateacher whotook longerto
see.understand. acceptand then actually try
out the new ways, This was four months of
my being there once a week.,

“Many teachers feel that they really
don tunderstand the process of curriculum,
assessment and theory pertaining to these
children. Most teachers have only had one

Pre-kinder Portfalios - conunwed on page 10

Performance Assessment

Portfolios grow with the student:
checklists show progress: presents lon-
gitudinal picture

Ongoing process: not intrusive to in-
struction

Assessment organized around indi-
vidual student: indicates learning needs
Checklistscaninclude outcomesinall
academic.social and physicaldomains
Able to assess higher-order thinking.
communication skills, und problem
solving

Draws upon local curriculum objec-
tives and outcome standards

Transparency #3

Key Outcemes:
Assessment Strategies:

Performance Indicators:

What is to be learned

How are vou going to collect information about
student performance?

Whatisthe criteriaor stundard il defines aceept-
able pertormance?

Source: Texas Education Agency. 1993,

Transparency #4

ASSESSMENT STRATEGIES
Interviews
Observations
Portfolios

STUDENT SELF-ASSESSMENT
Performance Tasks
Student Writing

Source: Ann Arbor Public Schools, 1993,

Source: Ann Arhor Public Schoois, 1993,
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Pre-kinder Portfolios - continued from page 10

course inearly childhood development.and
many have been teaching at the upper grades.
They have to reassess their view of the
nature of learning and developmental theo-
ryv. When teachers of young children under-

stand how children think and how children -

grow and learn, then they can. as a group.
establish some benchmarks and indicators
of children's progress. Once they ' ve decid-
ed on the benchmarks. they see a clear
picture andhave an"ahha’ experience. This
is what we're trying to measure.

“In the traditional system. the report
card r: juires a letter. "Knows readiness
skills?" The teacher givesthe childan *S* for
satisfactory. Another teacher’s letter might
be completely different. But in a portfolio
vou see what the child has done throughout
the vear. The child has done inventive spell-
ing. documenting dictations of what he has
drawn. There is proof of reading readiness
skills for this child while other children that
are still at the ‘making marks’ stage. The
portfolio gives you better information to
make a judgment. The portfolio gives you
much more solid basis forassessing growth
and if need be. giving a letter grade.

“Some of my teachers are developing
portfolios on emerging literacy. showing
the different stages a child is going through
to become literate. In this process. the child
actually answers his or her own questions:
*Where am [?7° *“Why am I scribbling?” The
child continues to make sense of his or her
own world at this very egocentric stage.
Children cannot see things from an adult’s
point of view. The assessment has to be
relevant to how they sce the world. and
traditional testing has had little to do with
how they see the world.

“If 1 want to assess the child s ability
to quantify or use numbers. it has to be
through observation of a hands-on activity
where I process how he or she gets the
answer, Rather than ask « direct question
about numbers. [ ask the child more general
questionsand. in the process. sce whetheror
not the child responds with concepts of
numbers. If a learning center iv well de-
signed and has number problems to be re-
solved, and it the child is readys . he or she
will solve the problem.

“It vou want to have a portfolio thet
reflects what the child v showing about
number sensc. you take a picture reflecting
that. The child builds an claborate three
dimensional block structure. Feapitalize on
that opportunity I see and hear that the child
understands geometrie shapes because he on

THE ASSESSMENT HAS TO
BERELEVANTTO HOW
[YOUNG CHILDREN]
SEE THE WORLD, AND
TRADITIONAL TESTING HAS
HADLITTLE TO DOWITH
HOW THEY SEE THE WORLD.

she told me. "The barn is a square.” Always
have a camera in the classroom. Capture
those moments that visually iliustrate those
things that are hard to assess. such as play
with blocks, because those are things you
can’t put in a portfolio. A photograph is a
much more graphic representation of the
skill demonstrated by the child than a teach-
er’s note or checklist. as audiotapes of the
children reading are much better documen-
tation of a child s reading skills than are any
written comments. Y ou might use the cam-
era three times in one week.

“These processes seem unwieldy in
contrast to alist easily checked off, vet they
vield rich information. Eventually this ap-
proach becomes a natural process for the
teacher. He or she might assess five children
inoneday...looking forand capturing those
moments when the children are demonstrat-
ing their understanding of the world around
them through actions, words and products.

*Assessing inthis contextis notabout
judging right or wrong. but capturing those
beautiful moments whenthe childisreflect-
1ng what he or she has discovered. learned.
cando. manipulates. etc. Youare constantly
enhancing the self-concept of the child to
accelerate the learning process. We are doc-
umenting growth rather than correctness. 1f
the self concept is very strong. the child is
going to succeed.

“Wehave successfullyintegrated this
developmentally appropriate philosophy
intoa public school systemthatis skill based
and has adefined set of "essential elements’
- things that must be learned and demon-
strated eventually in a paper and pencil test.
What we ve done is take the list of essential
elenients. we've identified all those that
relate to particular activities, such as *play -
g witiblocks, and we've putthemonone
sheet. Sothatatthe block center, the teacher
canohserve the children playing with blocks
and identify those skills from the listthat the
child 1s suceesstully demonstrating.

“Betore | had conducted staft devel

opment. modeling and coaching. I would
ask teachers "Tell me what skill vou are
teaching in the dramatic play.’ They would
flip through their lesson plan book. and they
couldn’ttell me. The learning centers were
just being used as rewards. We discovered
play wasn't being considered real lcarning,
and artificial distinctions made by adults
were blocking the teacher s ability to see the
discoveries and explorations of the children
inthe activities we label "play” incontrastio
‘real lessons.” They considered seat-work
and taking dictation as the real work. but
now thev can see clearly that their children
are learning more powerfully through play.”

Conditionsfor Adoption

Abraham Dominguez directs me toa
list of IDRA s four conditions for creating a
developmentally appropriate campus (notes
for negotiating with the principal).

1. Beginwithacore groupof willing partic-
ipants. teachers thatactually wanttodoit
without coercion:

2. Allow teacherstoobserve inclassrooms
where we have already worked withteach-
ers and where a developmentally appro-
priatc environment and portfolios are
being effectively used:

3. Agree to extended technical assistance
through observations. modeling instruc-
tion in the classroom by the consultant,
debriefing. follow-up and problem-solv-
ing sessions. and even classroom rede-
stgn and physical re-arrangement: and

4. Allow teachers to design their own sys-
tem during the staff development and
technical assistance process. The result
s great ownership of the process with the
assurance it is based on solid pedagogy
and modeling.

The process stares with a small group
of willing participants. respects those teach-
ers that don’t wish to participate. provides
theory and practice in the safe environment
ot aworkshop. follows-upthroughtec hnical
assistance in the classroom. supports the
teachers in adapting their classrooms and
using the new concepts. enconrages exper-
mientation and risk taking. and bueilds peer
leadership as skilled practitioners become
campus models.

Benefits
Falso gather four points that will help
convinee principals.
a. The state education agency is strongly
recommending this and has published
detailed guidelines:

Pre-kinder Portfolios  « omtoed on pace 11
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COMPUTERIZED STUDENT RECORD AND ASSESSMENT SYSTEM

Student Family
Information Information
Health: [ntellectual
Medical Behav tors
Reading Reading

sample
Writing Handwriting
Sample

Pre-kinder Portfolioy - «onunued 1rom page [0

b. Teachers get enthused when observing
this elsewhere and getdeeply committed
whea they apply it with their children:

¢. The children are increasingly interested
mnschool.and the evidence ot the growth
and development is powertully evident
s their porttolios; and

d. Parents are more active. informed part-
ners in the education of their children.

StaffDevelopment

I gather some polaroid pictures of

Abraham conducting statt development. One
shows Abriaham seated ataround table with
five teachers. with samples of portfolio ma-
terials spr i out on the table. [ also have a
picture ot Head Start staff development
with IDRA semor staff associate. Bradley
Scott. working with a group of Head Start
teachers from south Texas,

What the Classroom Looks Like

Next. | wiil show the newly revised
video tape. Yo Escribo: Emergent Literacy
for Young Writers.” developed by IDRA
senior education associate. Michaela Pen-
ny-Velizquez (see Page 3).

Sample Childrens Portfolio’s

Of course. [ will want to show a sam-
ple portfolio. F have one that is made up of
twostapled manili folders decorated on the
outstde wiih a drawing by the child and her
name Maria, Inside. a computer-generated
sheet has the picture of the child smiling  her
name and a printed statement: i vida ¢s
herntosay bontta Mivida es saliv de pasco
A pugar alapelota. Yo reugo siete anos. (My
tife is beautifut and pretty. My lite is gomg
out on a trrp and playving ball, T am seven
vears oldo

The other contents include: a check-
st o books read with two listed by the
student: assartedteacher cheeklists onemer-

Emergencies Special
Services

Standardized Listening

Tests

Speaking Speaking
Sample

Teacher's Prinicipal/

Remarks Counselar

gentliteracy. math and science: two written
responses to questions about a book he read:
abookletcreated by the studentfromcut and
paste figures. added original itlustrations
withstudent created narration with attached
notes giving reasons for what was selected:
two student drawings with attached notes
giving reasons for w hat was selected: aone-
page book report that includes a detailed
drawing at the bottom: an audiotape of the
child talking about a books he read: and a
picture of the child at a block center and
another at the cooking center.

Print Copy of Computer Screeny

1 also have found a printed copy of a
school district’s computerized student record
and assessment system including pictures.
drawings and audio-recordings. Each child
hasafile with vitalinformationand detailed
information about his or her intellectual.
listening. speaking. reading and writing char-
acteristics. These files are s used to docu-
ment the cumulative the progress.

These materials suffice. 'mready to
prepare my workshop. All T have to do is
Jdetermine my participants’ neec. related to
portfolios. write the objectives and agenda.
design participatory activities using the
materials ["ve selected. have all the hand-
outs copied. and I'm ready to start.

“Good morning early childhood edu-
cators. Today "stopie is Pursuing Pre-Kind-
er Portfolios. We will review current
thoughts on the assessment of young chil-
dren. clarify the relationship of authentic
assessment todevelopmentally appropriate
instruction, locate and define portfolios in
the contestof authentic assessment, expert-
ence the use of portfolios with learning
centers, and identify the ne xt stepsin adopt-
g these mnovations on your campus. ..~
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W HAT TEACHERS ARE SAYING ABOUT PROJECT A DELANTE

Editor's Note: The following is the text of an interview conducted by IDRA research assistant Aurora Ydiiez-Pérez. The San Antonio
area teachers interviewed have been participants in the IDRA Project Adelante. They are: Mary Rase Trinidad of Lamar Park
Elementary. Elizabeth Turner of Thornton Elementary, Maria Northrupe of Northside Pre-kindergarten Center. and Margarita
Reves also of Northside Pre-kindergarten Center .

How hasthe IDRA early childhood training affected you?

Ms. Trinidad: 1thas changed me totally. Tusedtobe avery traditional teacher...adittogueen. I thought T had to do worksheets.
[ used to ring bells: one to stand up. onc to move. When | got into the {IDRA] training. I thought there was something else for the
children. something better. It has made a difference in my children. It has made a difference in myself.”

Ms. Reyes: “Ithas helpedtremendously. fromre-arranging my roomto just giving usa whole new path to teaching pre-Kinder
through the Project Adelante. Now it is less structured. and the children are more able to make choices. It has been very difficult
tochange. butit has been good. Also. we have been able to learn from other teachers that have adapted to it faster. We have leamned
from them because we kept seeing [that] it works.”

Ms. Northrupe: “For me it has been a complete revolution. I feel like I am not the same person. T have changed so radically.
and | feel that 1 am still in the process of *becoming.” Mr. Dominguez has revolutionized our way of thinking and our way of doing
our work. It has been a slow gradual process because change doesn’t come easy. I was so used to doing things a different way that
it was very hard for me to even begin to think about changing. It was very hard to convince myself. and then. to convince my assistant
because she kept saying: *No. no. this is not going to work. Look how awful it is. Look how they are misbehaving. Look how noisy
this roomis." Fiually...] began to realize intellectually that what [Mr. Dominguez] was saying made sense. Whatreally convinced
me was during the April convention [IDRA La Semana del Nijio, 1994] when the people from TEA came and told us the same'things
that Mr. Dominguez had been trying to tell us for years.

“Now [my classroom] is not teacher-directed like it was before when f was incomplete control. Now the children have choices.
and I let them have input on what we are going to do. The structure | had before limited me. and I didnt realize it. Now I feel so
free. and I feel like I can do almost anything. T have learned a lot myself because of the children and their interests. It just makes
it so much more exciting. Teaching has taken a whole new meaning for me.”

Whatimpact have you seeninthe children?

Ms. Trinidad: “The children are allowed to express themselves. They can communicate with each other. They can
communicate with me. The language they are developing is out of this world. Thave children [who] are writing sentences already.
and [ would not have had that the other way, because 1 was telling them what to do instead of letting them decide. Tdidn tlet them
grow on their own.”

M. Northrupe: Tamfinding that the more et go. the more the children are showing me how capable they are of doing things.
They are so independent it is unreal. They are capable of doing so much more than we ever thought that they could. The children
have been able to be so free. T am getting to know the children better than T ever knew the children from the past because they only
answered the answers | wanted them to give me. Now, I am seeing that there are so many possibilities that it is endless. There is
so much more to teaching. and itis so much fun.

“Also.1think itis wonderful that these little ones are allowed to have this kind of environment. . .and that. with time. all children
will be allowed to have more input on w hat they are going to learn. They are going to be using their own minds and making their
own decisions because itis so important to make decisions at a young age and to learn that there is not just one way . There are many
wans of doing things. We all have something to give, and even though we are all different. we all are good.™

Hasthetraining impacted others besidesthe participants?

M. Turner: “Yes. other teachers, [One] was very interested, and she saw the change in my kids the first vear that Twas in
IDRA’s [training]. She was asking me what I was doing differently. Texplained about the program. and she was so interested that
she wanted to join, Qur hindergarten teachers.. .were very interested in what was gomng on because Lalways keep my doors open.
They walk by and they see everyvthing on a daily basis. They express an interest: *Can you come and help? Whatam Tdoing wrong
because it is not working? How can I set up my classroom so that it is developmentally appropriate?” And when the teachers ask
Igladly offermy help. When they ask vou beczuse of the difference they have seenin your classroam. thenitis casy tolend ahe bping
hand and give advice because they know it woris.”

What Teachers «ontnued on page 13
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What Teachers . wnnued itom pae 12

Whatadvice would you give other car-
Iv childhood educators?

M. Trinidad: Tothose childhood
educators who have not gone through the
training. they need to become aware of
how this type of setiing benetits the ¢hild
and how you dan’t need the worksheets
They needtoattend in-service workshops.
[ wish {Mr. Dominguc/s] could train the
whole district.”

\ EPUCATICH

Ms.Northrupe: "Htheywouldhave DD
the opportunity to listen to someone like e
Mr. Domingues tell them how free and \ ‘
how wonderful it is to atlow the children

to be free. How it will free them also and
how it will make their teaching more
exciting...they should listen and learn
about itand try to understand this system.
Visit classrooms swhere it is being imple-
mented, evenif theydontthink they want
tochange. Ididn tthink [ wanted tochange.

;_? 3
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Reprinted with permissian trom the cartoonist, Joel Pett.

I thought I was doing the best | could do.
I'was convinced I couldn’t do any better.
but that was a mistake because there is
alway s something you can try. You can
never stop learning.”™

What wasyour niost memorahle
moment?

Ms. Trinidad: " Allofitinitsentire-
tv. Butwhenwehad thatconference, what
we were doing was recognized by others,
I even had a letter sent to our superinten-
dent by Dr. Villarreal [of IDRA]. So that

See Dicks ‘Farm

See Dicks grades.
Also poor:

See Dick’s future?
Neither can Dick.

SeeEheeﬂpd
blame {:he E.choo]J Ib\ame DicKs family:

in itself was something. I received some
recognition. {1 also liked] being able to get
involved with other teachers from another district.”

Reprinted swoath permission trom the catoomist, Joel Pent

Ms. Turner:"Whenlwasashedtoshare atthe Semana Del Ninoin April. Tam nota public speakerand never feltThad anything
to share witha group of teacliers, but when {Mr, Dominguez] asked me to share at Semana Del Nino, Dsaid, " Wow!™ That was like
giving me a pat on the back. Fdo have something to share. After being in the program and implementing evervthing earned. FHelt,

*Yes Tdohave something to share!”

Assoonas he asked me. 1 said. "Flldo it because Twas excited about what I was doing. Tknew

it was working. I knew what I was doing before was not working. and L knew that there were still a lot of teachers doing the same
thing. That was the most exciting time for me when [ was able to share with others something that works.”

Project Adelante 1s designed to provide support services necessary for ensuring the quality instruction of preschool limited-English-
proficient (LEP) children. It is funded by the Office for Bilingual Education and Minority Languages Affairs (OBEMLA) of the U.S.
Department of Education. Through Project Adelante, IDRA works to improve education in four critical areas: materials, teachers,
administrators and parents. For more information. contact Project Adelante's project director, Abraham Dominguez, at 210/684-

&180.
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W HuAT WECANLEARN FROM THE REGGIO EMILIA

EArLy CHILDHOOD PROGRAM

Searching for new ways to improve
cducation for ail students has become an
obsession for those educators who will not
tolerate the dismal condition of education,
particularly for language minority students.
Dr. Maria Robledo Montecel. ¢t al. cite
statistics on Hispanic youth - a population
that is expected to triple in the near future -
that surprise many educators, *Dropout rates
tor Hispanic vouth are the worst in the
country. by any ineasure...In some cities,
the annual dropout rate is as high as 50
percent” (1993).

Among the strategies formulated to
address the failure of education to adequate-

ly prepare lunguage minority students. early -

education plays a prominent role (Sosa,
1993). It has been the focus of attention at
both the national and state levels. At the
national level, policymakers saw the impor-
tance and urgency of addressing this need by
having itas their Number One national goal.
America 2000°'s first goal reads that, by the
year 2000, “All children in America will
start school ready 1o learn.” This goal com-
municates anerroneous notionthat children
are not ready to learn or that the famity
context fails to nurture this natural curiosity
for learning. Children are born with acuri-
osity and a thirst for learning. Dr. José A.
Ciirdenas and Blandina Cardenas aptlhy state
that 1t is when children reach the “halls of
learning™ that this thirst and interest in ex-
ploration and discovery begin to diminish
(1977). Perhaps this goal should read: “All
schools will be ready to educate children
with diverse linguistic and cultural back-
grounds and needs.”

Current rescarch indicates. however.,
that programs of carly education are also
shortchanging minority students. The con-
clusions of an evaluation study of pre-Kin-
dergarten children conducted by the Texas
Education Agency (TEAY reflect anational
concern and support the notion that itis not
the children who are not reads to learn, itis
the inadequacy of the sehools that impedes
the success of the program (TEAL 1993,
The study revealsthatthe following barriers
continue to affect the quality of preschool
programs in Texas:

« Although teachers appeared to have a
basic understanding of how young chil-

Dr. Lella Gandini

dren learn and the concept of develop-
mentally appropriate practices, they con-
tinued to have difficulty translating this
knowledge into classroom practices.

« Teachers did not understand or imple-
ment strategies best suited to facilitate
language development of young chil-
dren.

« Theprogramsfor limited-English-profi-
cient (LEP) students continued to focus
on moving children into English. rather
than ensuring that children first had a
strong foundation in their native lan-
guage,

¢ Classrooms continued to mirror the envi-
ronment of elementary classrooms rather
thanrefiect the atmosphere of carly child-
hood environments.

« Parents. though strongly supportive of
kindergarten, did not appear to have a
strong partnership with districts.,

A tew months ago. Dr. Lella Gandini
led atwo-day workshop for carly childhood
teachers sponsored by the Intercultural De-
velopment Research Association (IDRA).
:he Title VITMultifunctional Resource Cen-
ter-Service Area 9 (MRC-9), Project
ADELANTE. and Incarnate Word College.
Dr. Gandini discussed the fundamental prin-
ciplesthat guide the Reggio Emiliaprogram
in htaly. At this time, Dr. Gandini stressed
that the goal of the program. as articuluted
by Dr. Loris Malaguzzi. its seminal thinker.
is "to create an amiable school - that s, a
wehoolthatis active, inventive, livable.doc-
umentable and communicative” (Malaguzzi,
1993y, This program has received world-
wide recognition for ns success, and as

AbélardoVillarreal,Ph.D.

Rebecea New states. in maximizing chil-
dren’s creative and intellectual potential
without sacrificing their need for play and
exploration (1990).

ReggioEmilia’s successis evidenced
by its 22 community preschools. 13 infant
andtoddler centersand apresence of church-
affiliated preschool programs, Strong cem-
munity support is generated by a belief that
high-quality scrvices for children of day
care through preschool ages is beneficial to
all - community, parents and children.This
article summarizes fundamental principles
discussed by Dr. Gandiniasthey are applied
in the town of Reggio Emilia and suggests
how some of these activities canbe integrat-
ed intoabilingual early childhood program.

Principle 1: Early educationis considered
exsential and receives support from the
local community. '

Early education in Reggio Emilia has
full moral and financial support of city gov-
ernment. Not only is the city government
involved in the selection of locales. it col-
laborates with religious group and national
government efforts to promote educational
opportunitics for all children.

Inthe United States. the responsibili-
v of early education has been centered on
federal programs such as Head Start and
state-mandated programs tor specific stu-
dent populations. Consequently, anarray of
programs with little or no ties to cach other
prevails in most communities. There is no
collective efforttoaddressthe need forearly
cducation.

Communities should make it their
business to facilitate the provision of carly
educationtorall of their population, Specif-
ically, communities could learn from Reggio
Emilia by doing the following:

« Fund cfforts to promote collaboration
among carly education centers: and

« Formacommunity boardsor committees
to study carly education needs. establish
linkages among social service agencies
and early education centers, propose pol-
icy that facilitates carly education for all
children. and torm partnerships with the
private sector to upgrade educational
services to children.

Regpio Emilta  contimued on pace 13
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Regyio Emilia - contnued trom pave 14

Principle 2: Childrencometoschoolready

tolearn: they havearight to aneducation.

In Reggro Emilia. planning cduca-
tional experiences isnot based on children’s
needs. Instead. children are acknowledged
for the diversity of experiences they bring
from home. School is seen as the ple
where children begin to appreciat and en-
gage in social interzoions outside of the
tamily context. As such.aschool represents
amicrocosmof the community and its diver-
sity. Children. on the other hand. learn to
value diversity of culiures and languages
represented in the classroom. Teachers fo-
cusonchildren’spotential. and they provide
avariety of experiences for children to con-
struct their own learning. According to
Gandini. "the curricutum ts riot established
inadvance... Teachersexpress general goals
and make hypotheses about what direction
the activitics and project might
take...Curriculumemergesin the process of
cach activity or project is tlexibly adjusted
accordingly™ (1993),

In the United States. curriculum is
bascd on the needs of children. Educational
goals are established and become the bench-
marks ot success. Teachers measure the gap
that exists between the skill of children and
the educational goals and objectives. Be-
cause educational experiences are planned
to close that gap. children are many times
exposed to contrived learning experiences
that limit their creativity and interest. Rare-
ly.are children seen as possessing unlimited
potential.

Suggestions for making leaming a
memorable and lasting experience in many
of our schools include:

+ Create opportunities forteachers and ad-
ministrators to analyze the impact that a
different paradigmcan have onchildren’s
learning and on a nurturing environment;

« Establish goals and objectives that pro-
mote tapping onchildren’s potential rath-
er than on a set of prescribed skills and
concepts; and

» Learn the power of the emergent curric-
ulum and use it every time the opportuni-
ty ariscs.

Principle 3: Parentsarcanintegralpart of

theeducational process.

Gandini stresses the important role
that parents play in children’s educational
process. Parents and teachers are partners
who rely on each other to continuously
nurture the children”sleaming and teelequal-
ly responsible forthe education of children.

Parents and teachers engage on day-to-day
conversations that range from educational,
social and emotional issues affecting chil-
dren’sicarningtospecial eventsdesigned to
extend e learning opportunities afforded
to cinldren. Parents are constantly visiting
classrooms or meeting with teachers and
administrators.

Teachers not only torm partnerships
with parents. they form partnerships with
children. Gandini describes. “Teachers use
the understanding they gain to act as a
resource for the children... Teachers ask
questions. discover the children’s ideas.
hypotheses and theories. and provide occa-
stons for discovery and learning”™ (1993).

Current rescarch confirms that our
national goal of achieving a cooperating
parent-teacher partnership is tar from being
accomplished. We continue to use different
outreach strategies and many times face
limited success. Many parents do nex tee!
they are warmly welcomed: instead. ey
feel intimidated. Many of our administra-
tors and teachers fail to see the wealth of
information that parents bring about their
children. This information can be very valu-
able in making curriculum and instructional
decisions that affect their children.

To create these cooperating parent-
teacher partnerships, it is necessary for
schools to engage in these activities:

+ Believe and trust parents who are scek-
ing the best learning opportunitics for
their children:

+ Create opportunities for parents and
teachersto planspecialeducational events
together:

« Involve parents in defining the curricu-
lumand keepthem continuously informed
on the instructional process:

+ Plan with parents how learning will be
extended at home; and

+ Picture eachotheras partners in lcaming.

Principle 4: Teachers belong to virtual
teams: thev havethesupport ofother teach-
ersandadministrators inmaking educa-
tional decisions.

In Reggio Emilia, decisions that af-
fect the quality of the educational experi-
ences that will be provided to children are
made by teams of teachers, administrators
and parents who bring different expertise to
the table. Many times these pro-active deci-
sions require multifaceted approachesanda
number of individuals té implement them.
These decisions are supported by aseries of
activiti-s that require askhillful orchestration
of resources. Teachers never feel alone:

Coming Up
In May, the ,
IDRA Newsletter
focuses on
Action Research !

instead. they feel supported and acknow |-
edged.

Inmany cases. teamdecision-making
is the exception rather than the rule in the
United States. Teachers seek assistance from
otherteachers. administrators orcounselors

only whenadifficult situation arises. Team -

planning is reactive and driven by problems

with difficult solutions.

Suggestions to improve teacher efti-
cacy include:

+ Create virtual teams that are pro-uctive
and plan educational experiences that
have a positive impact on children: and

+ Establish a planning system that moni-
tors the effectiveness of the school as a
learning center.

The Reggio Emilia program is based
on cultural notions that differ somewhat
from our own. Nevertheless. many of the
p-inciples that undergird the program have
been alluded 16 in recent research on effec-

-tive schooling in the United States. Work in

the area of readiness by IDRA and others
challenges practices and firmly-held beliefs
regarding the education of young children,
Instead of viewing readiness as an intrinsic.
child characteristic that must be assessed to
determine whether that child can benefit
trom certain school experiences. rcadiness
is viewed as external to the child and tied to
teacherbeliefs. IDRA's Project AMANEC-
ER led this trend in the late 1970s with an
innovative. child-centered curriculum for
carly childhood bilingual education that in-
corporates the language of a people. their
culture, their values and their contributions
to their children’s leaming (see Page 21).
Perhaps. the schools inReggio Emilia
have provided unique examples of how these
ctfective practices can work in early child-
hood education. Rebecca New reminds us
that“while some features described certain-
ly reflect ITtalian cultural values, and. as
such. might nos be applicable to American
programs. there are many lessons to be

leamed from the teachers and children of

Reggio Emiha™ (1990).

Reggio Emilia - conunued on page 20

Qi
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“SPOTLIGHT ON TECUNOLOGY. - R
Appropriate uses of technology give us a new opportunity to provide exc
learning process can be transformed so that students truly are the center
cultural diversities can then become part of that center: classrooms can
can also transform the way schools operate. Student progress can
with each other more effectively. Programs can be evaluated quic
design ways of utilizing emerging technology to make schools work for all children,

ellent education for all children. With this opportunity, the
of the learning process. Student needs, characteristics and
be places to learn, more than places to teach. Technology
be assessed in new ways. Schools and families can communicate
kly and accurately. IDRA is helping teachers and administrators

Working to make all children ready
for school by the year 2000 is a goal that has
many meanings and implications. 7" His-
cussions. as noted by IDRA befo... gave
centered on historical concerns around readi-
ness issues such as psychomotoric. cogni-
tive and socio-emotional development and
how to create meaningful education that
addresses these concerns forchildren of the
new millennium (Cortez. 1994). Anew. and
not so new. dimension is now clearly a pan
of the discussion. The dimensionistechnol-
ogy.the mediumisthe computer. the setting
is the classroom, and the level is preschool.

A new book. Young Children: Active
Learners in a Technological Age. engages
the discussion with a fairly comprehensive
examination of many of the issues that
abound in early childhood circles today
{Wright and Shade. 1994}, Its editors. June
Wright and Danicl Shade. comment:

The appropriateness of the computer
in carly childhood environments was
aotuntversally accepted in the 1980
and stillis not in the 19905, Knowing
that young children construct knowl-
edge throughmanipulating objects and
moving space. early childhood educa-
tors were very skeptical of the value of
computers for voung children. Often-
asked questions included. What will
happen to children’s development if
symbolic representation takes place
on a two dimensional medium - the
computer screen’? Otherquestions fo-
cused on how social refationships
would be affected and whether emo-
uonal expression would be encour-
aged.

From covertocover. the 21 contribu-
tors. who are also early childhood eductors
and computerexperts, discuss awide range
of tsues. Part ! entided " Young Childrenas
Active Learners,” presents diseussions about
voung children and their involvement with
microcomputers as @ part of their learning

, ~ndeas or. These lead the reader to consider

ComPUTERSAREFORY oUNG CHILDRENT 00

that computers allow children to use their
multiple intclligences in unique and benefi-
cial ways. computers cancontribute tochil-
dren’s acquisition of school-related skills
under the right circumstances. and. when
the software is technologically appropriate.
children can manage computers in indepen-
dently competent ways.

Part {1. “The Role of Technology in
the Early Childhood Curriculum.™ isapow -
erful tool forthe practitioner. [t providesthe
reader with a myriad of practical applica-
tions and “how-tos™ for integrating comput-
ers into early childhood classrooms and
programs. Chapter Six. in particular. offers
a discussion of the potential of the micro-
computer inthe early childhood classroom.
The authors offer five attitudes and assump-
tions about computers that. in their opinion,
should permeate the early childhood pro-
gram. 1 belicve that one more assumption
should have been added regarding micro-
computers: Computers can be ctfective “lev-
elers regarding access to the curriculum for
girls as well as boys and for culturally di-
verse students when proper planning and
implementationoccur.

Part H1. “The Challenge for Early
Childhood Educators.” offers the readerpre-
cautions about computers and their use.
Chapter 11 raises theissue of equity regard-
ing computers. The discussions promote
cquality i gender, language. cultural and
special needs. The authors caution the read-
er to consider that if these issues are not
taken 1to account, it 1s quite possible that
schools will continue to repeat the inequal-
ities of the past. They offer two mandates
that are worth repeating here:

1. Educators must support equity ol aceess
1o technology for all children - tor girls
and boys, and for children of diverse
backgrounds, needs. cultures and lan-
guages: and

2. Educators must strive to integrate tech-
nology mmeaningful waysacrosscuric-
ulum arcas for all learners.

BradleyScott M .A

Dr. José A. Cirdenas states that para-
digm shifts will need to occur to produce
equity in schools and classrooms regarding
gender (1994). It appears that such shifts
will need to occur in all matters of equity in
schools and classrooms and at all levels to
produce the kinds of new realities these
authors suggest.

The final chapter of Young Chil-
dren: Active Learners in a Technological
Age states:

While early childhood is. by its very
nature. an exciting time. early child-
hood in the 21st century is likely to
prove even more exciting because of
the role that electronic media could
play inthe young child sdevelopment.

The chapter goes on to present some
wonderful and exciting possibilities. As the
chapter unfolds. the reader is drawn into a
futuristic wonderland of potential regarding
the use of interactive technology tor the
voung child.

In addition. the appendices include a
wealth of practical information on using
computers to support thematic units, carly
childhood education and netw orking. soft-
ware for young chitdren. and helpful hints
on acquiring hardware. The inclusion of a
glossary of terms and an excellent resource
bibliography round out whatistruly a “"must
have™ for every professional carly child-
hood educator’s library.

Reswources

Cardenas, José AL A Comprebensise \Approach to
Gender Bquinn,” IDRA Newvicate: 15an Antoo,
Tevas Intercultural Deveropment Rescarch Asso-
cration, March 19941, XX

Cotter. Albent "Reads to Teach® Revisitig the Na-
ton's "Ready o Lean” Goal " TORA Nownderter
(San Antomo, Texas Intercultural beselopment
Rescarch Awoctaten, Apnl 19940 XXIeh

Wright, I and Daed 1Y Shade teds v Yoy Ciil
Jren Actve Lowrnerys o Tecnnolocn al A

W ashimgton, DO Natienal Mssoviatson tor the
Education of Young Childien 1994

Bradley Scott v a semor ediecation assocdle tn
the IDRA Divivion of Professional Develop
ment
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Parenis as First Teachers - continued o pase |

ness toreceive input from the esvironment.

This innate willigness to learn could be

nourished or weakened by childhood expe-

ricnces fromthe environment. Parents must

be vigilant and expose their children to the

“rightexperiences,”

What Parents Showld Do

« Turn as many everyvday life experiences
as possible into learning opportunitics,

« Model learming from evervday experi-
ences.,

«  Talk about the importance of learning as
a self-initiated activity.

What Parenes Should Avoid

« Interactwith childrenonly when theyask
a question (L don't have time to talk™.

B.Children haveacuriosity forlearning.

Chil fren test the world. When the
child jumps from a chair the first time and
tinds out that it hurts, he or she has learned
the consequences of such an act. The re-
sponsihility of the parent is to teach the child
that risks nced to be calculated. Killing
curiosity for learning wilt have serious con-
sequences later in life.

What Parents Should Do

» Tuke advantage of children’s questions
toextend learning.

« Capitalize on children’s interest in se-
lecting learning experiences.

+ Planthchome physicalenvironment with
children’s needs and desires in mind.

+ Purchase toys that are specifically de-
signed to stimulate children’s thinking
and creativity.

What Parents Should Avoid

+ Leave children’s learning to chance.

¢ Tellchildren vou are too busy to answer
theirguestions.

C.Childrenlearnfrom their environment.

Children learn from all aspects of the
environment (Greenman. 1988: Penny-
Velizquez, 1993 Adame-Reyna. 1995). The
environment is represented by people and
objects that surround them. Every experi-
ence. whether it is a positive or negative
experience. wilt teach children something.

Some experiences that can be used to
teach new concepts and develop appropri-
ate behaviors are the following: (1) child
sees a mountain and asks about it: (2) child
isinvolvedin a fight with another child: (31
sisteris reading a book and child sits nextto
her: (d)childreceivesaballof clay: (S)child
accompanies mommy to the doctor s office:
and (6) child watches a cartoon on televr-

Q@ n

What Parents Showld Do

+ Exposcchildrentoexperiences thatteach
social. academic and motor skills.

« Capitalize on children’s interest in se-
lecting learning experiences.

+ Allow children to actively interact with
theenvironment - allow them toexplore
and ask questions.

What Parents Should Avoid

+ Expose children to experiences that to-
cus only on one sct of skills,

+ Exposechildrento experiences thatonly
interest the parents.

D. Children thrive in an environment of
loveandrespect.

Children need to teel secure in order
totakerisks and tuke advantage ot a learning
experience (Scott. 1992: Gonzidlez-Mena,
1991 Allenand Mason. 1989). Children are
unique individuals whose feelings evolve
from their experiences with other people
and with the environment that surrounds
them. These teelings form the basis for
children’s self-esteem — a love, an appreci-
ation and an acknowledgment of one’s
uniqueness.

Feelings can facilitate or hinder learn-

ing. Feelings that facilitate leaming are based

on Jove and respect. Children who teel a

sense ofbefonging and feel like worthwhile

individuals who have unique qualities and
characteristics experience love and respect.

Parents have the responsibility to sustainan

environment tull of love and respect and 1o

nourish children’s self-esteem when con-

fronted with a hostile orunfriendly environ-

ment (Bredekamp. 1987 Scott, 1992;

Adame-Keyna. 1995).

What Parents Should Do

+ Show love for all their children equally.

+ Celebrate the uniqueness of each child.

« Respect children’s views of the world.

+ Askand value children’s opinion.

« Provideopportunities forchildrentoexcel
and experience positive feelings about
themselves.

+ Model respect tor other’s beliefs and
values.

+ Expectchildrentorespectothersbeliets
and values.

What Parents Should Avoid

+ Be partial to some of your children.

+ Criticize children for their actions and
behaviors.

Parents as First Teachers - conttnued on pave 19

During the next six months. 1 (we) will try out the tollowing five activities:

1.

CONTRACT WITH MY CHILDREN

(3]

[twey will find out if T cwe) have been successful it my children do the

following:

1.

] Signed:

Date:

L .

Aruitoxt provided by Eic:
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PARENTs AS FlnsT ThALHERs CHFU\[ wr

Rate cach ttem accordme 1o the deviee that it s pracneed in your howsehold Place da e heckmark in the appropriate
colunm.

Item Always Sometimes  Never
e e e e . l . 2 . 3
. 1take advantage of as many learning opponunmcs for my children as
powb]e

1 modd b\ ldl\lnb Advanlagc ofds many’ learmnu opponunnu,s as p()\%lbl&_

3. Ttalk about the lmponanw of lmrnmn from ev ery experience with my
children.

4, ltake advamal_c ot my chlldrgn S qucsnons by cxlendlm_ luammg

5. 1Cdplldllle on m) chlldrcn s mlcresls in scleumg lcammg expcnences

6. Iplanmyhome phybl(.dl environment w 1lh my children’s needs and desires
in mind.

1. IpurchAsc toys lhdl snmuldlc thldl‘Cl‘ s lhlnkms_ skllls

8. lexposemy dnldrenlo experience’ that develop soctal, d(.ddLmlC and/or
motor skn]lq

Y. I respect my chnldrm s views ; of the world

21_0.__ Lask chlldren for their opinions.

1.1 Acknowledge my chlldrcn s cffoﬁs
12. Ipr.nse my children’s accomphshments

13,1 modcl respect for other's beliefs and values.

14, 1 expccl my chllern to respect. olhu S bellds and values

15. ltlk to my children as often as possnble

16. 1 engage ir in conve rsauons and disc usslons w nh my chlldrcn

17. 1 ask for my “children’s views about certain loplcs
18. [Istriveto mcreasc my thldl‘(.n s vomhulanu in many different lopncx

19. i pmvldc oppununmu for my children to express their ideas in different
ways.

200 1 modcl how ideas can be expressed in different ways.

201 acknm\ ledge my children’s use of acceptable behavior.

22, I redirect my children's use of unacceptable behavior.

23 1 p}ovidc opportunities for my children to appreciate art and music.

2401 ;;rohc to ensure that my children understand the importance of compre-
hending what is read.

25 1 br(widc opportunities for children to select topics or books to be read.

26. lreadto my children constantly.

27. Thave prml material available at home.

28, 1read all labels and signs with my children.

20, lex expose my children to classic literature.

30. 1 provide my children opportunitics to use the different senses to learn.

31, Tteach my children that some gquestions do not have a right answer.

RANEES p-rn\ ide my children opportunities for problem sofving using the ditterent
senses.

33 Iprovide my children opportunities to role play.

II)I\ A ,\ru sletter . Iniercultural Development Reseirch Association. \pnl 1995
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Parents as Firvt Feachers

conttnnted from paze 17

o Imposeyourwill without anexplanaton
tor your action.

o Demean children because of therr ac-
tons or beliets.

E.Children haveapotential for acquiring
language.

Children learn from their parents or
the persons with w hom they live, Children
have an innate capacity to process and use
language (Sosa. 1993: Strickland. 1990:
Gonziles-Mena, 1991). The process for
learning a language is complex. requiring at
least 12 vears to formalize itselt, In homes
where the language is Spanish. children will
become proficient in Spanish. If children
live inanenvironment where a wide variety
of languages are used. they will become
very proficientin those languages. Parents,
siblings and other adults who spend consid-
crable time with the children become lan-
guiage models.

Parents should make sure that chil-
dren are exposed to effective language us-
ers. Talking and reading with children de-
velops their control of the language. Once
children have mastered one language. they
can learn a second one quickly. For exam-
ple. children who have mastered the Span-
ish language well, have been exposed sufti-
ciently tothe Englishlanguage atthe appro-
priate time, and are not forced to learn the
new language, can become proficient users
of both Spunish and English. Parents should
ensure that children are not prematurely
forced to learn a new language.

What Parents Should Do

 Talk to children as often as possible.

+ Engage children in conversations.

« Ask for their views about certain topics
of interest.

+ Increase children’s vocabulary on ditfer-
ent topics.

What Parents Should Avoid

« Uselanguage torequest children’s com-
pliance only,

+ Criticize children for the way they say
words or express themselves, )

+ Turn down an opportunity to explain or
respond to a question.

+ Expectchildrento listen passively.

«  Dominate a conversation with children.

F. Children can communicate ideas in
many different ways. _
Children are versatile individuals who
have learned to communicate ideas through
language, behaviors and actions (Gandint.
1993: Greenman. 1988). Many have learned

that they can communicate ideas on paper.

That is. children have learned that people’s

scribbles communicate an idea. Children

who are read to discover the excitement

those™ seribbles represent. They begin to

scribble themselves. Soon, their scribbling

begins to communicate a feeling or an ac-

tion. When asked. children will talk about

the scribbling. Parents can help children

master this form ot communication by read-

ing and providing them opportunities to

scribble and talk about their masterpicces,

Display ing theirwork guarantees acknowl-

edgment of children’s unigue qualities and

characteristics,

What Purents Should Do

+ Provide opportunities for children tocom-
municate ideas through speech or writ-
ing.

+ Show children ways they can communi-
cate ideas.

+ Encourage children to use acceptable
behavior.

+ Redirect unacceptable behavior.

+ Provide opportunitics tor children to
appreciate art and music.

What Parents Should Avoid

¢+ Criticize ordemean cultures or languag-
¢s that are different from theirs.

+ Pressure children to react or respond in
one specific way.

¢ Criticize children who use unacceptable
behavior,

G.Childrencanacquirealoveanddesire
forreading.

Reading is the most etficient way of

acquiring information. Reading is a shill

that children candevelop from a very early

age (Strickland. 1990: Greenman, 19838).

Children who are exposed to print at a very

carly age tend to become better readers and

learners when they go to school. They de-

velop a thirst for information and knowl-

edge. Parents can help their children by

talking about the beauty of reading. by get-

ting books for them to own, and by reading

signs. labels and a range of items that have

print on them.

What Parents Should Do

= Stress the importance ot comprehending
what is being read.

« Provide opportunitics tor children to se-
lect topics or books to read.

+ Readtochildren starting at un carly age.

« Have printmaterials (newspapers. books.,
letters, forms and in whatever language
at home at all times.

« Read all Tabels and signs to and with
children,

o Expose children to different literature
sty les atan carly age.

What Purcnts Showld Avord

+ Askchildrentocontform withyourselece-
tion of reading materials only.

¢« Force children to begin decoding works
when they are not ready.

¢ Criticize childsen tor not liking to read.

«  Compare childrento other children’s ac-
complishraents,

H.Childrenlearnindifferent ways.
Aduits and children use the senses to

learn (Forman and Kuschrer, 1983). Some

learn by secing. Others learn by hearing.

reading ortouching. Some of us are betterat

learning by using one particular sense or

another. For example. some of us can learn

better if the reading is accompanied by

pictures, Reading about how to put a model

together may be sufficient for some. While

other children may learn better if presented

with-a “hands on™ activity. Parents should

keepthis information in mind and determine

which is the preferred way of their children

to learn. Provide more opportunities for

children to learn in their preferred way.

Whar Parents Should Do

+ Provide children opportunities to learn
by using all the senses.

+ Teach children that some questions do
not have a right or wrong answer.

« Provide children opportunities tfor prob-
lem solving using the different senses.

+ Provide children with opportunities to
role play.

What Parents Showld Avoid

+ Teaching children to learn only by read-
ing and memorizing materials.

+ Teach children that one way of learning
is better than another.

Task 2: Establish a Vision and Goals
A vision is a mental picture of an
event that has not vet occurred. A mental
picture allows us to define what children
would be able to do within a period of time.
Getting there does not happen automatical -
ly: parents have to make sure that support is
available to help them to get to that point.
Afterhcaring about a successful learn-
er who entered school at age five, a parent
decided to write down his vision for his
three-yvear-old child. The vision went like
this:
My son will know about many things,
He will be able to talk about them and
cxpress hisdesire toknow more about
certain things. He will not be afraid to

Parents As First Teachers - continued on page 20
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Parents As First Teachers - continued from page 19

ask it he isunsure of things. He will not
be afraid of making mistakes. He will
show respect and love for others and
willalways be happy. He wall be high-
Iy dominant in Spanish. the language
that we speak at home. He will be in
the process of leurning English in a
meaningful manner and not feel frus-
trated or hurried to learn English im-
mediately,

1 challenge parents to do the same.
Write or share with someone else a vision
thatwill guide you and vour children through
the journey of childhood life.

The parent procecded to write his
eoals in meeting this responsibility. Goals
are like guideposts that define responsibility
in making a visionareality. His goals were:
s Strive to learn more about how children

learn by reading articles. books or watch-
ing informational television programs.

+ Tuake advantage of every opportunity to
engage my children in learning.

+ Create an environment at home that is
conducive to learning.

» Instill in my children a desire for learn-
ing.

These goals served him and his chil-
dren well, The parent planned activities to
ensure that goals were met nd the vision
was realized.

Task 3: Reflect and Plan an Inriched
Learning Home Environment

The third major task is to take stock.
reflect and plan the improvement of the
home learning environment. The chart on
Page 18 provides a cheeklist with activities
that promote a positive home learning envi-
ronment. Parents can usc this checklist to
reflect on what has been occurring athome.
Allratings of “never” or “sometimes” merit
some attention by parents.

Afterusing the checklist. parents may
dentify those activities that they propose to
improve upon during the next stx months.
On this form. parents can write down their
commitmentsto improve the learmingenvi-
ronment. They can share this contract with
therrchildrenand other adults and ask them
to"check onthem periodicadls . They should
post this contract on the refrigerator or a
place where they will see it ofien. Repeat
this process every siv months.

Parentsasettective teachers play sev -
eral roles. First, they are goad fisteners,
They histen to everything that children say,
and they observe the environment that sur-
rounds them. They respect what children

have to say. There are no absurdities: what-
ever is said is said with a reason. Parents
look for the message and question children
when the message needs clarity. A good
listener promotes the use of language by
children. Children appreciate and are
prompted to use language when they know
that others listen and do not criticize them,
One of the major responsibilities of aparent
is 1o initiate conversations and take every
opportunity for their children to use lan-
guage.

Sccondly, parents who are resource-
ful promote learning in many different ways.
They have print available for children to
see, They model the use of print to commu-
nicate ideas. A resourceful parent creates
opportunities for learning,

Resources

Adime-Reyna, Ninta. * What Parents Can Do tor Their
Chuldren’s Mathematics Learmng.” IDRA Mews-
ferrer 1San Antonio, Texas: Intereuttural Develop-
ment Research Assoctauon, February 1995).

Allen. JoBeth and Jana M. Mason. Risk Mukers. Risk
Takers. Risk Breakers. Reducing ithe Risks foi
Young Literac v Learners tHeinemann Education-
al Book. Inc.. 1989).

Bredehainp. Sue tednor). Developmentally Appropri-
ate Prucnce in Eariy Childhood Programs Sery-
e Children From Birth Through Age 8 (Wash-
meton, D.C.: National Association for the Educa-
ton of Young Children. 1987).

Cardenas, Jose A, Midncuwlnwral Educarion. A Gener-
anon of Advocacy (Needham Heights, Mass.
Stmon & Schuster Custom Publishing. 19951

Diaz-Soto, Lourdes. “Understanding Bihingual/Bicul-
tural Young Children.” Young Chularen January
199114

lorman. George Eand David §. Kuschrer. The Chold ™
Construe ton of Knowledee Praget ter Teachg
Cluldy cc vWashington, D.C: National Assocn-
von tor the Education of Young Children, 19820,

Gandint, Letla, “Fundamentals ot the Reggio Ennlia
Approach 1o Early Childhood Education,”™ Yoty
Claledten (November 1993y

Gonsalesz-Mena, Janet. Tips and Trdbis A Book o
Famniy Davoare Prongders SV ashimgton, D.C
Nanonal Assoctation tor the Educatnon of Young
Chaldren, 1991y

Greenman, Jim Cariig Spaces. Learning Places
Cluldien's Emaonments That Wark (Redmond.
Wasli: Exchange Press Inc., 19881

Penny-Velazgues, Michaela Yo Escrrho: Promoung
Interactions i the Earlv Childhood Classraom,”
IDR Y Newslener 1San Antomo, Texas: Intercul-
tnal Development Researdh Associanion. August
1093

Schoonmaker, Mary EHen ~“When Parents Aceept the
Unaceeptable.” Lol Claldhood T ducation
tGuiltord, Comn . the Dushiain Pablishing Compa-
ny, 192

Seott. Bradles " Providhng tor Strong Routs = The
o bet and Human Relanons i the Preschoel ™
IDR Y Newslenar oSan Antomo, Texas Intereul
taral Deselopment Research Assocuiion, Apnl
1992,

Sost Alic S Questions aud Aty Ahout Brlm
caal Fducanen £San Antonio, Texas Intercultoral
Developnient Research Assocsion, [9493)

UprcomING EVENTS

WOW Workshop on Workshops
IDRA Regional Workshops

This two-day workshop will help par-
ticipants become more effective pre-
senters. Each workshop features fo-
cused sessions on the WOW approach
1o training and its application in your
district or community.

May 2-3, 1995
IDRA Center
San Antonio. Texas

May 11-12, 1995
Albuquerque, New Mexico

For more informanon. contact:
Carol Chavez at 211 084-8180.

Sinchland, Dorothy S."Emergent Literacy : How Young
Children Leamn to Read and Wnite ™ Educational
Leadership (March 1990y

Texas Education Agency. First Impressiony: Primeras
Imprestones (Austin, Teaas, Texas Education
Agency, Junuary 1994).

Villarreal. Abelardo. “The Challenge for Site-Based
Decnsion Making Council: Making Quahty Pre-
school Aceessible o Language Minority Students.”
IDRA Newslener (San Antonio, Texas: Intercul-
wral Development Research Assactation, June
1993).

Abelardo Villarreas s the director of the [DRA
Divisian of Professional Development

Reggio Emilia - contiued $tom puece A

Kevaurces

Cardenas. Jose A-and Blandina Cardenas e Hheors
o Incompanbdines 1San Antonio, Tevas: Inter-
cubtural Development Research Association. 19771

Gandinr. 1. Fundamentals ot the Reggo Emirha Ap-
rroach to Ealy Childhood Educanon.”™ Yeoung
Cluldren (November 1993 pp. 4-9

Malaguzzi, 1 For an Education Based on Relation-
shps.” Yorore Cluddven iNovember 19930, pp 9
12

ANew. Rebecea “Eacellent Barly Edvcation. A City 1n
taly Has W7 Youne Cluidien (September 19901,
pp 410

Robledo Montecel. Mana et al Hisprame Fanilies As
Valeed Partiers An Educator’ s Guede (San An
tonio. Tevas. Intercultural Deyelopment Research
Assocition 1993y

Sosa. Ahen Trovough and Tan Creatine Rowdes o
Sttccess for Mevcan Amorcan StudemsaCharles-
e, W v ERIC, Cleannghouse on Rutal Educa-
non aned Sl Schools, 1993

Tonas Foucaion Agencs Tovas Dyaluanar Study of

I mlerearten Prociamsilnienim Repat e Aus

i lenas Tenas Bdneanion Agency. 1993

Abelardo N idllurical s the duector of the IDR A
Dinvivion of Poofessional Dy elopment
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NUEVOAMANECER
ANEARLY CHILDHOOD
EpvcaTion SYSTEM

The NUEVO AMANECER .\ Mulhti-
cultural Actuon Network for Early Child-
hood Education Resources) name tells
of a curriculum model that incorporates
the language ot a people, their culture.
their values and ther contributions 1o
their children’s learning.

Developed by IDRA as part of the Ad-
ministration tor Children’s Head Start
Strategy for Spanish-Speaking Children.
NUEVO AMANECER is a process ap-
proachtolearning thatsuccesstully com-
hines the most appropriate elements of
the theories of Piaget. Montessori and
Maslow. it stresses the need for careful
planning of the learning environment,
while building parental involvement.
teacher competencies, and program cl-
fectivencss,

oE©

amanece\s

NUEVQ AMANECER tramning is available
from IDRA (2 HV684-5 1801 AMANECER
rublications —ihe 24 core curriculum bouks.
daily lesson cards, idea file cards. language
profile instrument. weekly planning gurdes
and other materials - are available from NTC
Publishing Group, 4255 West Touhy Ave-
nue. Lincolnwood. linois 60646-1975.

Y o ESCRIBO
EMERGENT LITERACY FORY OUNG W RITERS

“Children are writme long before they come toschool.ontoggy car wimdows and
wel beachers. .on pavements and walls...with any thing that Teaves amark.” This
simple observation is the guiding principle of Yo Escribo. an emergent hteracy
approach designed to foster anguage development i young children. Yo Excribois
aprovenapproach to developmg linnted-English-proticient(LEP) children’s emer-
genthiteracy inanearly childhood education setting. Using asertes of in-class writers
workshops. Yo Esertho empowers and supports teachers to pros de aliterature-nich
environment for pre-kindergarten to first-grade LEP students,

Key components of the Yo Escribo approach include:
« Reading children’s literature
every day.

%2091 A Lady brushiag ber taech

T (Ot
G T_/.ME

« Modeling writing for children.
+ Establishing a set routine for a
“writers” workshop™ in the

- 1
classroom.

+ Accepting children’s choices. O 9 AN

+  Encouragimg children to ik — i
about their work with other e { .

) > ) }

children. : :

« Conterencing with¢hildren
one-on-cne. '7---——‘

Yt -

+ Publishing children’s work

tmaking books that can be

“read ™).
+  Keepmg folders onthe “work

i progress” as well as “published works™ of children.
« [nviting children to do a “reading™ of published works.

This set of materials consists of a 30-minate training video and a training guide (in
Enghishi thatincludes acuvities, transparencies and handout masters. and all other
information one w outd needtoconduct atraming session for teachers. administrators
and others invoived in carly childhood education.

For more information on Yo Escribo (849.501 comact IDRA ut 3835 Cullughan Roud. Suite

350, Sun Antonto., Texas 78228, 210:684-8180.

Guiding Success - « ontued from page 4
concepts that are associated with children’s
success in day care centers and preschool
classrooms.

The goals of the training address four
majorareas: attitudes, expectations. knowl-
cdge and classroom practices, These goals
are defined as follows:

+ Develop positive attitudes that promote
caregiver and teacher efticacy.

+ Develop and nurture expectations that
communicate beliefinchildren and their
abilitics regardless ot socio-economic
status, physical or mental condition. gen-
der, or rehigion,

Q Developeonceptsand skills thatinerease

the teacher and caregivers’ compeltency
ininteracting with children.

+ Developand expand the teacherand care-
givers' knowledge base about child
growth and development.

Each training session is three-hours
and can be extended to provide time for
teacherstobegitto planthe implementation
of new idcas or refine existing practices.

IDRA designs acomprehensive train-
ing package that inc ludes training and tech-
mcal assistance. The technical assistance is
a critical component of the training pack-
age. Technical assistance includes class-
toom observations, modeling and coaching.
IDRA staft have seen the transformations

that teachers and caregivers make when
provided the necessary administrative sup-
port. training and technical assistance. Staff
have also observed and teachers have pro-
vided testimony on the decline indiscipline
problems and the increase in the children’s
engagement in the learning process, which
contirms the success of the project.
Abraham Domingrie: is an education associate
i the IDRA Divisien of Professional Develop-
ment Dr Ahelardo Villar real is the director of
the 1NDRA Divivion of Professional Develop-
ment.

More information on these workshops can be
obtatned bvw e orcalling IDRA at 210 684 -
8180,
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RESOURCESON EA

BT MOST URGENTLY AND
IMPORTANTLY 1T WL WANT OUR
CHILDRIN 10 GROW LD
RESPLCTING AND VALUING 11U MAN
LIFE.WIOMUST BEGIN BY

rLY CHILDHOOD

" ADDITIONAL R EADINGS AND INFORMATION |

Baron. Naomi S. Growing Up with Language: How Children Learn to Talk (New York,
N.Y.: Addison-Weslev Publishing Company. inc.. 1992).

Cirdenas. José A. "My Magnificent Twenty.” /IDRA Newsletier (San Antonio. Texas:
Intercultural Development Research Association, April 1994). XXI(4).pp. 1. 12-13.

Cortez. Albert. “Ready to Teach? Revisiting the Nation’s *Ready to Learn” oal.”
IDRA Newsletrer (San Antonio, Texas: Intercultural Development Rescarch Asso-
ciation, April 1994). XXI(4), pp. 5. 15-16.

McCollum. Pam. "Examining the Three Rs: Readiness, Redshirting and Retention,”
IDRA Newsletter (San Antonio. Texas: Intercultural Development Research Asso-
ciation, April 1994), XXI(4). pp. 3. 14-15.

Penny -Velizquez. Michaela. “Encouraging Emergent Literacy: A Guide forthe Early
Childhood Educator.” IDRA Newslerter (San Antonio, Texas: Intercultural Devel-
opment Research Association, April 1994), XX1(4). pp. 6-11.

Ramsey. Patricia G. Teaching and Learning ina Diverse World: Muiticuluwral Education
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RESPECTING AND VALUING THEIRS
BY MARKING THEIR NEIGHBORHOODS
AND SCHOOLS ZONES OF SAFETY
AND NCRTURANCE AND SUPPORT.
-Marian Wright Edelman,

in“Leave No Child Behind.”

Children's Defense Fund, 1992, o ) )
Tuies i bold are available rom IDRA ar no cost.

Contac 1 IDRAs Compmoncanons Maanager 1o obram reprons: Thank vou

PuBLICATIONS AVAILABLE FROM IDRA

The following publications are available prow IDRA at the listed price: there is no additional charge for shippuie and handling.
Publication orders should be directed o Commumecations Manager ADRA. 3833 Callughan Road. Suite 350, San Antonio T exas 7822A-
1190 11 is IDRA policy that all or:ders toraling less than $30 be pre-paid. Thank you.

Hispanic FAMILIESAS VALUED PARTNERS: AN EDUCATOR’S G UIDE
by Maria Robledo Montecel. P Awrora Gallagher . Aurclio M Montemayer. MAd. Abelardo Villarreal . PID . Ninta
Adume-Revna M S and Josic D Supih . M.A
This publication explore the role of Hispanic familics, particularly parents. in U.S. education. Through a presentation of facts
about Hispanics in the Unrted States and an honest discussion of Hispanic cuftural values and mores. the authors dispel the
my thy that many educators have about their Hispanic students” familics. Most importantly . the book focuses on the common
ground shared by schools and Hispanic homes - most notably that education is important. It seeks to show administrators and
teachers the value of family participation in education. Instructions and worksheets for implementing a parental involvement
program tailored to the needs of Hispanic familics and a comprehensive resources list are also provided.
90 Pages. MNMustrated: $19.95
1993 First Edition: Quality Paperback/wire bound: ISBN 1-878550-47-0

MurLTictLTURAL EpUvcatioN: A GENERATION OFADVOCACY
by dose A Cardenas. Ld D
This publication is a compilation of 92 articles on multicultural education published over a 25-year period. Dr. Cirdenas is the
founder of IDRA. was its excetttive director for 20 yvears and now serves as director emeritus of the organization. This pubhica-
tion provides a historical overview of the author’s involvement in the most significant issues in multicultural education as a
teacher. administrator and an active advocate for children, It 1« being distributed by Allyn & Bacon as areference textbook on
this subject. The dates of various articles included in the textbook range trom 1970 10 1992, though some of the materiad dates
back 1o the middle 1960s. Articles are organized mto 10 chapters dealimg with each of 10 major issues in mu acultural educa-
ton” minorty education. hiligual cducation, education of undocumented children. school dropouts. retention in grade. carly
childhood education. serence and technology . standardized testing. school reform and anew cducational paradigm.
S50 ages: SIR.00
1995 Hardbach: ISBN 0-530-58760)-4
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SCHEDULE OFIDRA RAINING AND WORKSHOPA CTIVITIES

DATE

Apr.

l

Apr. 2

Apr.
Apr.
Apr.

Apr.
Apr. 5-
Apr.
Apr. 7

Apr.

Apr.

r\p[‘.

Apr.

Apr.
Apr.

Apr.
Apr,

Apr.

Apr.
Apr,

k]
3.4
4

18
19

20-

T2 o
o —

SCHOOLDISTRICT/AGENCY

Donna Independent School District t18D)
LaJoya ISD ‘

IDRA Regronal - Brownsuille. Texas
IDRA Regional -
El Paso ISD
Multifunctional Resource Center t(MRC)
Regionai - Corpus Christr. Texas
MRC Regionat - Harlingen. Texas

Dallas. Texas

MRC Regronal - Midland. Tevas

MRC Regional - Del Rio. Texas

Houston ISD

San Antonto ISD

Brownsville ISD

Weslaco ISD

El Paso ISD

Goose Creeh ISD

Brownsville1SD

IDRA Regional - Austin, Texas

Ector County ISD

San Antonio Association for Bilingual Education
Conference

Weslaco ISD

El Paso ISD

IDRA Regional — Austin. Texas

IDRA Regional - San Antonio, Texas

Marfa ISD

Texas Department of Human Services (TDHS)
Victoria, Tevas

Corpus Christi ISD

Devine ISD

Marfa ISD

McAllen [SD

Northside ISD

LalJoya ISD

MRC Regional - Corpus Christi, Texas
MRC Regional - Corpus Chnstr, Texas

San Antonio ISD
Houston 1SD
San Antonio ISD
Northside 1SD

Northside ISD
Rio Grande City Consolidated 151D
South San Antomo [SD

The Coca-Cola VYP Fifth Annual National Trainmg

Semvmar and Valued Youth Conference
Houston ISD
Corpus Christi. Texas

Eagle Pass Rotary Club

APRILI APRIL 30,1995

Fhus st onehudes ae nvities that have heen scheduled for particalur school diserrcts and otlier eroups. Fhey are notopen to the public. For itormation
S schedidine o simdar event for xou school districtor otlier eroup. contact IDRA ar 2111 6084-8 184

TOPIC

English as a Second Language (ESL) Strategies and Methodologies

Coca-Cola Valued Youth Program (VYP) - Third Implementation
Meeting

Creating Effective Learming Centers in Early Childhood Education

WOW (Workshop on Workshops)

Computer Workshop for HILT Teachers

Implementing Multidisciplinary. Interdisciplinary or
Traasdisciplinary Curriculum Models i a Bilingual Classroom

Intergrating Active Learning Strategies to Enhance

Second Language Acquisition at the Secondary Level

Using Action Research in the Bilingual Education and ESL
Classroom

Creuting Effective Learning Centers in the Bilingual and ESL
Classroom

ESL Technigues

Technical Assistanee on Finding Qui/Descubsrinuento

VYP - Mentor Meeting

Coca-Cola VYP - Observations and Case Studies

Developmentally Appropriate Practices

Transitioning and ESL Curriculum

VYP - Mentor and Tutor Meeting

Creating Effective Leaming Centers in Early Childhood Educauon

Parent Training on Discipline

Dicho y HechorLanguage Play and the Arts

Coca-Cola VYP -V alley Youth Forum
Math Training

Creating Effective Learning Centers in Ew’
Pathways Reading Strategies

Coca-Cola VYP - Observations and Parent Training
Developmentally Appropriate Practices

Childhood Education

Sheltered English ‘T echniques

Parent Training Session

Coca-Cola VYP - Tutor Training and Elementary Teacher Training

Coca-Cola VYP - Teacher Training and Observations

Young Scientists Acquiring English (YSAE) Project

Coca-Cola VYP - Elementary Teacher Traning and Teacher
Coordinator Mecting

Creating Effective Learning Centers m a Early Childhood
Education

Using Portfolio for Assessing Student Performance in a Bilingual
Education and ESIL. Classroom

YSAE Project

High Expectations

Classroom Visits

Integrating Authentic Assessment and Technology into
Interdisciplinary Curricula

Classroom Visit

Reading Project Orientation

Parent Training - Como Hacer a wn Noio Lector

Valued Youth Program

Portlolio Assessment

i .mily Culture and Individual Diversity -
Coastal Bend Avea Project

Parent Training

| ERIC

Aruitoxt provided by Eic:

April 1998
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S CHEDULE 0FIDRA TRAINING AND W ORKSHOPA CTIVITIES

DATE SCHOOLDISTRICT/AGENCY
Apr. 2425 IDRA La Semana del Nino Conference
Apr. 25 Education Service Center — Region 18
Apr. 2526 Rio Grande City CISD
Apr. 27 Houston ISD
LaJoyalSD
Apr. 28 Bilingual Educution Conference
Houston ISD
MRC Regronal - El Paso. Texas
Apr. 29 Donna ISD

“ApriLl - APRIL30 1995

TOPIC

Early Childhood Education

Methodologies for Bilingual Education and ESL. Education

Coca-Cola VYP = Case Studies, Observations and
Technical Assistance

Parent Training

Coca-Cola VYP - Final Observations

Alternative Assessment

Folow -up to Team Building

Cooperative Learing Structures for the
Paraprofessional in a Bilingual Education Classroom

Reading Comprehension

BoRrRDER CHILDREN’S FUND ESTABLISHED

i
!
|

The Corporate Fund for Children has announced a
national campaign to develop a fund for children’s projects on
the U.S.-Mexico border. Ths Intercultural Development Re-
search Association is an Amigo de los Nifios by helping to
launch the fund.

The campaign for the Border Children’s Fund will
begin on May S. in Austin. Texas, where hundreds of support-
ers are expected to attend the premiere of Francis Ford
Coppola’s My Family. The film traces the multi-generaticnal
story of the Sanchez family. It features outstanding Latino
artists Edward James Olmos, Jimmy Smits and Esai Morales.

Two of the four border states, California and Texas.
together have more than half of all Hispanic children in the
United States. According to the U.S. Bureau of the Census. 40
percent of Hispanic children are living in poverty, double the
number for all other populations. A large number of these
children live in El Paso. Eagle Pass. Del Rio. Brownsville,

Laredo. or in one of 1,436 colonias. Colonias are unincorpo-
rated rural subdivisions that do not meet water, sewer, road.
and other infrastructure requirements. The children in this
area are the most at risk for loss of funding due to recent
government budget cuts for food programs, child care, etc.:
hence, the need to create a private fund.

The goalistoraise $1 million annually until the fund has
$5 million. Half the funds raised annually will be distributed
for matching grants. During the first three years, the fund will
be restricted to the counties with the highest numbers of
children in poverty. In the following years the fund will be
expanded to include all of Texas. New Mexico, Arizona. and
southern California.

For more information on the Border Children’s Fund or to
contribute, contact the Corporate Fund for Children, 1611
West Sixth Street, Austin. Texas 78703, 512°472-9971.
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