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Praver tor .C.hildren

We ocrav for children
who nut chocolate fingers evervwhere,
who like to be tickled,
who stomp in puddles and ruin their new pants.
who sneak popsicles before subser, ’
who erase holes 1n math workbo ks,
who can never find their shaoes

And we prav tor those
who =tare at photogranhers trom behind barbed wire,
who can’t bound c¢own the streets 1n a new Ba&atr of

sneake s,

who never "“counited potataoes.’
who are bhorn in places we wouldn’t be cauqght dead 1n.
who never go to the circus,
who live in an x—-rated world.

We pray for children
who bring us sticky kisses ana tistfuls of Jangelicas,
who sleep with the dog and bury goldfish,
who hug us in a hurry and forget their lunch money.
who cover themselves with Band-Rids and sing off Key,
who squeeze toothpaste all over the sink,
| who slurp their soup.

And w~e prav *for those
who never get dessert,
who have no safe blanket to drag tehindg them.
who watch their parents watch them die,
who can’t find any bread to steal.,
who don’t have any rooms to clean up:
whose pictures aren’t on anybody’'s dresser.
whose monsters are real.
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Wwe pray ftfor children

~sho spera all their allowance betore Tuesdav,

1o “hrow temper tantrums in the gracerv stace and oichk at
their tooa.

who like ghost stories,

who =hove dirty clothes under the bed. and -~ever rinse out
the tub,

who qet visits from the tLooth fairvy,

who don’t like to be kissed in front aof the carpoal,

who saguirm in church and scream in the phone,

whose tears we sometimes laugh at and whose smiles can
make us cry.

Ana we pray for those
~hose nightmares come in the aavtime,
who ~111 eat anvything.
who nave never seen a dentist.,
who aren’t spoiled by anvbadv.
who go to bed hungry and crv themselves to =leep,
who live and move, but have no being.

We oray tor children who wart to ke carried and tfor those who
MUS T
for those we never give up on and tfor those who don’t aet
a second chances
for those we smother....and tor those
Wwho will grab the hand of anyone kind enocugh to offer it.

From “Comtortable Words.," Sarish News “rom the Chuczn 2% °2
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AT-HISK | ARLY CHILDHOOD CHILRREM. THETR t AMIE 15, NND

QUR +UITURE - A BEGINNING VILW

{. Detinitiow at At-Risk

We 1n Ameri1ca weem tu be "breeding” a large percventage
of children who (an be defined as "at-risk”. Thes are the
children whiao are not successful n cur nchoul svstems tfor ane
reason or another. ihey also are ot successtul 1o our
soc1ety. What 1s happening to our childron in this very

wealthy country?

Tawers (1989) has compiled a list of «.tudents who may he
at-risk. Ubvious early childhsod at-ri1sk students are thowe
who have disruptive behaviors, caome from very unstable homes,
are behind 1n school, and live in foster homes or abusive
hames. Nat 30 obvious are at-risk students who come from
poar families, who are very quiet, withdrawn, not occepted tyy
their peers. and teel they do not belong at schanol. Also at-
risk are those students who have limited English proficiency,
have low < | { -eateem, and have parents or siblings who did
Aot finish ochoal. Schools would list at-risk tudents as
those who eoxhibit low abilitv. have low (rades, cannot vead.
are frequently absent or tardy, cannot work well in
atructured onvaironmentsa, o have poor communication with Lhe
serhool .

Maagid and McKelvey (1987) says we are breeding hildren
in America wha have antisocial personality disorders. These
children are psvchopaths who have never honded pronerly with
ERIC
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anvone i thelr crurtai tfirat two vears ot Lhife. Hueh
(hildron are <ald to be unattached anad theretoce unable to
gdive and receive attectian. A Lond ¢t trust bhintween: a

Aur turing caregiver and the child oo crucial to anfants and
toddlers 1f they are to develop a sense ot trust n others.

Brontenhrenner (1986) says that some children living
wlth twa working parents wense the stress and external havoc
that 1a produced. The external havoc then may bocome
internalirzed tar hath parents ang ¢ v Ldresa, N G ovesult ot
this process, children tend to become i1nsecure and this may
lead to alienatian. Children who have no parents toa support
them tend to seek reliance with their peer groups. Since
adolescence peer qgroups tend to emphasize immediate
gratification, i1t leads to further alienation.

Hewlett (1991) says there are two powerful trends coming
in the next decade. One trend 15 the widespread
deterioration 1n the 1i1fe prospects af children. (he second
trend 1s the worker and sktitll shartages. Both of these
trends will have an enarmous eftect on the United itates as
1t enters the twenty—-first centurvy. Both trends directly
attect at-risk students.

At 4 time 1n their lite when they need the most heln,
children 1n America are being neglected. They are less
healthy,. less sate, and less prepared tor 1. fe noaw than 1n
the last twenty vears (Select Committee on Children, Youth
and l'amilies 1989). We are, indeed, a nation at risk.

We must rerember to use the term "at-risk" with cautian.

[}
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Moot pruqgrams that provide atervention for such chhildren
acknowliedage that the  hildron must be wdentitied. However
we shoutd fomemder .everalr puinta. Risk 1s not .tatsia and
iinear. Both children and theilr environments are 1n a
constant state ot flux. The i1mplications of this are that
standardized itests whould be only one tactor in determining a
child’s eligibility for available programs. fest scores dao
not alwavs otfectively predict children at-risks; thoretove.
the 1mplications are that such tactaors as e lf -egteem,

motivation. and temperament can affect test .cores. Chaildaven

develop 1nside an ecological or environmental context and not
as 1solated entitiess the i1mplication 1s ta make sure the
context 13 evaluated. Cold, non-responsive teachers,
inappraopriate curriculums, etc., must be considered. Please
keep in mind to apply the label *at-risk" judiciously {(Hrncir
and Eisenhart 192%91)!

There «re o test 1nstruments, unfortunately, that can
predict at-risk learners at an early age. A better i1ndicator
s the race and oducational status of the mother. the child’e

gender , and the wociuv-economic background (Rogers 1991).

II. The lmportance of the first Years ot lLite

We cannot caonsider "at-risk' preschoolers without

cransidering theilr parents. The 1mportance of the parent’s

role 1n railsing children was re-emphasized in the 1940s.
Parents should he made aware just how 1mportant a job they

have 1n raising their children.

ERIC " 9
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Parcnta control H7% of ctudents’ awake Lime. Home

curriculum and attitudes predict ochool Luccess tWloe as woll

o do S3Ci1o--eoonamlc status n familios. lherotore, the

=1

education and positive attitudes ot the parent are veary
necossary when warking with at-cisk students (Walberg 1984).

Ginsbur g and tHanson (1980)) state that 11t parents convey to

their chiildren that they think learning 15 rmpor tant, their

(hitdren will Le more successtul. [t parents aluo believe o

nard work und (esponsibiliity, thear (h1ldron wili ne less

{i1kely to drop out of school.

Some people think literacy deve iopment may begin at
birth. We know that knowledge already acquircu {from the hame
environment 1s what children bring to <chool tor early

reading and writing experilences. Soci1al settings such as

parent-child interactions help develop literacy. Adults, and

pspectially parents, are 1ndeed maodels for literacvy becauwe

they demonstrate thelir uwn use at bhooke and print (Morrow

1991) .
what happens 1n the first two years of fitfe to a child
will 1mprint that child as an adult. Faulty 1nfant
children

attachment 1n these critical two vears may le2ad to

withaut  conscilence (Magid and McKelvey 1987).

111. What about Hrevention?

PFrovention, ol course, 15 the beost anawer Lo at riok

chi1ldren. (ne wsuch tool 1s quality child cares accovdina tao

- 10
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Helen Kleituberag ot the Lalifarnia Children’s Service
Caommissian. [t 143 a valued suppaort snvstem far parents and
teaciies parents e value thewn children as well s ottering
lessons tn discaipline and chald development (Calif. State
Department ot Educatien 1991a).

Experts agree that S0% of intelliyence is formed by age
four. The qreatest portion ot language is mastered by age
three. These tacts show the need tor bigh quality preschool

PBYoCarams. fhese prodrams (an be ot great hope ftovy low and

middle ¢lass socio-econamic tamilies. The HHigh/Scope Perry

Pre-Schoaol Project shows that children who have high-—quality
preschool programs gain a lot: I1.0. gains for at least four
vears, less frequently assigned to speciral education classwes,
lees frequently retained in a grade, more likely ta becaome a
high school graduate and go on to higher education (Berrueta-
Clement ot al. 1984).

It 15 a swad statistics then. o report that ecarly
childhood programs only serwve 30% of our nation’s children
under age !ive. This includes day care centers, mursery
schools, and day care homes. The nursery schools only serve

6% ot these children (Schweintiart 1989).

IV. Successful Proygrams of Intervention

Just what are the attributes of «uccesstul prodarams of
Interventiaon?  Schorr (1988) says the following: they offer a
broad spectrum of services, are flexible, wee the child 1n

the (ontext of the tamily and the family in the context of

ERIC
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hiw/sher surroundings. and keep services coherent and easy to
usie . (ither —uggestians are that the caregiver 1o nercelved
4S Caring, recpecting and trustworthy, dllowing continuity Lo
be maintained by a small team. All successful proarams will
find ways to adapt traditional professional and burcaucratic
limitations when necessary to meet the needs ot those they
serve. The professionals are also able £o redefine their
roles, 1f it 1s deemed necessary. Koos (1946) Lays we should
keep 1n mind that the family «1tn individuatl and Jiverse
interests and no gadegquate organizations will sutfer more
frequently, far o longer time, and with a greater degree of
permanent damage. People should be accepted at their own

level of need.

V. Carly Intervention Is Cost-Effective

Early i1ntervention saves money. In tact, 1t 15 very
cost-etfective. Lvery +1 spent on prenatal care saves $3.48
later for medical cost for low birth weight i1nfants. Every
%1 spent on preschool cducation saves from 3 to $6 later 1n
remedial educations welfare, and craime contral. Every %1
spent by the Federal Childhood ITmmunization Program <aves 10
in later medical costs (U.S. General Accounting Office
19290) . Eighty percent ot prison 1nmates 10 U.5. are high
wchoaol dropaoats. It will cost the taxpayer about $EQ,006 per
year to keep the i1nmate 1n jail tor one vear . This should
certainly be anather 1ncentive for early intervention

(Galyers 1991).

12
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Vi The tamily at Today

1Y 70% ot our nation‘s children are «ti1l! 1n the care ot

their parents full time we need to take a look at what
camprises a “family" today. As ot 19283, anlvy 7% ot taday’-
familiss were "traditional®™ with father, mother, and twao
<choal-age children. Increasingly, the "family" mav bhe one:
parent (by divarce ar death), single and/ar never-married
narent, Jay/lesbiran parent, adoobtive parent, wlteog npaent,
taoster parent, homeicss parent, a1grant parent and/ar
adolescent parent.

flea, the U.S. Census Bureau predicts that move than
half of all mothers will be 1n the work force «oon. In 1990,
the number of children under age six was around 3 million., a
17% 1ncreawe from 1980. Inn 1990, 5.8 million aof thewe
children lived in poverty. Unfortunately, minority
childron are disproportionately represented 1n poverty
statistics (Geiger 1991). They also are disproportignatelv

represented 1n at-risk children statistics.

VII. Poverty [s the Biggest l"actor

Increasing poverty 1n the American fami1ly 15 1ts number

one problem. One ot every five children 1s poor. For black
children, one of every twa 15 poor (Stern 1987). Ftor
Hispanic children, 40% are poor (Geigen). Mare than 33% of
all black children bharn 1n the U.S5. today are born to singlu,

primarily adolescent, lower socio-economic mothers (Edelman

o |
ERIC -
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1987 .

Not ton (1990) asserts that bilack chiulderen owe lasing
ground tn {uner tca. Those (ram toner cirties have a higher
rate ot 1nfant mortality and i1 llness, face disproportionate
early school fairlure, and may be .carred emotionally and
socially by family and cammunity viclence. Migrant children
have 4 triple burden of constant mobility, poverty, and a
second lanauage problem (795%). fhey vun a S0-50 chance of
hei1ng one ur o more years too old tor their yrade ievel by the
second urade; they are d-10 times mare likely to be vretained
1n kindergarten (Wright 1991). Young children should be
taught 1n their tirst or home language in order to achileve
academlc success. Parents of these children are concerned
that the children will become estranged and alienated from
them if only the second language, Standard English, is taught
1n preschools (California ‘itate Department ot lducation
1991b) .

Ironically, poverty was coming to a temporary fralt in
the 1970s. Only 1a% ot families were at the povecty level at
that time. {ederal Budget cuts, the economy, and an 1ncrease
af single-parent families began to reverse that trend.
tPolicy changes 1n lower rates ot expenditures and‘more
stringent eligibility rules of the Federal Government cut
hack on the numbey ot children served and theretore al luweda

poverty percentage levels to rise dramatically (Buosh 1988).

pac_;e td 14




VIiLI. N Luide to Socretal Organization

NOorton (1990) wavs we neerd an anthropological tramework
to oeek universal guides to societal organization. We need
to study how peonie relate to otherss how they meet needs,
and haw they conceive of themselves and others. These
answers are depenadent an the time, place, and location of the
family. PParonts cannaot give any meaming to values they do
not share or provide experiences that they cannot elate to.

Hero 15 an example of how thio wor ks, ihe {atant
Development t‘roject: Children at Risk (1DP) 1 esearch project
studied ways ‘hat 1nner city low SES mothers are sorlalized.
The implications arc Lhat some children trom lower GES bhilazk
families do not have a structured envaironment; therefore,s tho

children never learn how to complete a task. An awareness ot

linear time (past, present and future) is linked to an
awareness ot change. It 15 also linked to tanguaae and
soctlal 1nteractions. Mothers who had developed a sense of
time felt more 1n control at theiv lives and were mare
tuture—oriented with their children. The implaications from
this rewsearch 15 to teach mothers the need {or structuring
time 1n their homes. We need to talk to mothers wha will set
thei1r own goals. In this research, tangible 1ncentives
worket with the childrens’ parents as 4 motivation for them

to « hange the home onvirvonment.
IX. HResilience in Children
Interestingly enocugh, some children who have had

ERIC
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disruptive convironments gseem to have 1 oesilience

character istics. lhis 1ncludes a tomperament that makes
people around them vespond to them 11 a DO0S1Live wayv. Thece
children also enjoyed sacial interactions. Fortunately, they
had had a close bond with at least one caregiver during the
tirst years aof life (Werner 1989). Resilient children have
problem—--olving skills, a sense of autonomy or i1ndependence,
social competence, and a sense of purpose or future (Benard

1991).

DYSFUNCTIONAL FAMILIES
X. Substance Abhuse

We will 1now consider some factors that are particularly
distressing for infants to overcome in order to lead
successtul lives. One factor, substance abuse. by the mother
and/or father can lead to serious problems 1n young children
because af two reasons. Firsts thev may be born wiih
neuralogical problems. Secondly, there 1= usually a
confusing family environment because of continuing drug use
or faoster care situations. Necessary interactions between
caregiver (parent) and baby may not occur. Parents 1nvolved
‘1n substance abuse may have different priarities than other
parents. (ocaine (crack) and alcohol mothers are the mast
Serious. These at-risk children should have the same teacher
or caregiver for more than one year in urder to provide tLhen

with the security and stability they need. A low teacher -

paq'é 10 16




student ratio 13 also cecessdary. tostor parents may need to
teach the child “"twntvakings (a requiar back-and-tortih
communication habst) bhetor e language dnd communlcatian Can
take place. sJuch games as 'peek-a—boo, “patty-cake”. "clap
hands"s ©tc., may need to be played fur a longer -than-normal
time (Bauer et al. 1990). Three to tive childiren per
thousand are born with fetal alcohol effects (Nagel 19835).
lhese children, by Lhe way.s never <seem Lo outgrow their
nypecactivity and impulsivity (Coaper 1987).

there are a ftew 1ndilcators found 1n rasearcn tﬁat
indicate when there may be possible future abuse.
There seems to he a very positive value in banding to newlv
born 1nfants. [t appears that hours ot holding a newborn
baby may help reduce child abuse. Separations ot mother and
baby during the first 48 hours of the child’s life puts the
child at-risk for later abuse. It is interesting to note
that wstep-children sutfer higher rates ot abuse. Males are
at risk for becoming abusers while women and children are at-
r1sk for becoming victims. Exposure to abuse in childhood
leads to abusiveness as an adult, creating an
intergenerational cycle of abuse. Such things as status
incompatibilities, when the wife has more education or a
better job than the husband, increases abuse. Increasi1ng the
abusers’ coping <kills and self-esteem helps (Swii't

1986) .

17
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Xi. Sexual Nbuse

Sexual abuse 1s very prevalent 1 o cocietv todav.
One boy 1s victimized for every Lthree girls. About 23% of
the wexua! abuse occurs befare the age of seven. There 15
recearcnh to tndicate that children need better intarmation at
an earlier age concerning how to prevent sexual abuse.
PParents need Lo know facts and present them to thear
childvren. intortunately, some parents o vnt usually -ee
th1s ub o 1tk 10 theirr own children "because they ure well
supervised., otc.” Theretore they do not warn thei1v childvren.
Other parents do not want to scare their children; oddly
enough, parents do tell their children about kidnapping,
which 13 even mare trightening. Some parents are alsa
uncamfortable talking about sex with their children.
Formulas are needed, or slogans, to help parents talk with
their children. {‘or the parents who were victims at sexual
abuse themwselves, 1t brings back painful memories. Since
step-children may be victims, parents who remarry should be
aware of the statistics. Finally, because of the ditferent
cultures 1n the United SGtates, no ane program can he used 1or

all parents (Finkelor 1986).

XII. Violence

Maltreatment and vialence 1n the home are to
ascertain but one thing 15 certain - there 15 a lot ot 1t

happening, and 1t seems Lo be 1nCcreasing every year. Some of

page 12 18
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the dynamic characteristics of maltreating narents are
gnorance ot chilid develogment, 1mpulaivity. tmmatwrity. low
celt -esteem, and feelings af heilog out ot (oatrol, 1solation,
depression, and rejection. NMese tn turn lead to less verhal
interaction with the child, high levels of disapproval of the

child’s behavior, and role reversals. OQutside 1ntluences

such as tinancilal stress and the lack of subport systems may

lead to an environment where the vhild 1s not wanted and to
deprivation ot the child (Holton and Boivon 1987).
There are several commonalities 1n familv operations
across vialent families:
i. confused and distorted
2. unequal power and status distributian
3. frustration
4. distorted cognitions and attributions
5. role i1ncompetence in the face of stress
(Bolton and Bolton, p. 385-388).

Studies suggest that 30% of children below the age of 18
months are having difficulties vanging from auxiety attacks
to emotional withdrawal. This 15 presumably caused by
hostile home environments. The stability lacking in today’s
families is breeding 1nsecurity and doubts 1n their children.

Churches, neighborhoods, and schools are no longer

psychological anchors far such children. (Toutexi1s 1990).

XI11. Mental Health

Voices tor [llinaois Fhlldren (1991) state that
prevention, «arly intervention, and fami1ly support should be
emphasized when speaking of young children’s mental health.

19
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Guiding principles should be observed 1n this area. Mental
health 1o an 1mpartant part of children’s healthy
development., lhe goal nt mental health 1s to help chldren
realize their potential. [f the child and the family have
different needs, the needs of the child must be the highev
priority. Primary intervention rescurces used may he
relatives, neighbors, or friends. Prevention and early
Lnterventian must lLake precedence 1n cases of poverty,
hamelessness. substance abuse, and violence. 1t at all
possibles, a key criteria should be the opportunity to have a
beneficial impact. Communities have a very important role in
promoting %elf—determxnation, raising self-esteem, and

strengthening the community’s social fabraic.

XIV. Hamelessness

Home lessness and the problems 1t bhrings are relatively
new to the national American scene. Untartunately, tamilaies
with children are the tastest growing segment of people who
are homeless. Thirty percent are children, most often a
mother with children. Maternal depression may affect as many
as forty percent of this population (Malnar, et. al 19921).
The average age of a homeless child 1s si1x years old
(Partnership for the Homeless 1989). Due to federal subsidy
cutbackss a rapid 1ncrease in poverty level households, and a
rise in the price of private housing, our poverty levels will

continue to rise (Leonard., Dolbeare, and l.azere 1989 .

20
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XV. The Strosgs bactorx

One more thing that presents a problem to young chaldren
1 Ameri1ca todavy 15 stroess. It can come trom <everal areas.
We are in the midst of the infarmation revolution 1n America.
Unly &% of our population now live an farms. "actory warkoers
will begin to shrink in number, also, 1n the near future.
Pressures on voung peocple are enormous. They aure [iressuied
hy the homes the achools and the medira. Many parents want
thelr children Lo grow up dulckly. Sithools present pressuves
by offering curriculum that may be unfit for the vhild’s age
level. There also may be the threat ot vioclence, i1ntense
academics, peer competition, drug use, overt sexuality, thetft
and vandalism in the schools. The media also pressures
children to grow up gquicklys with television, books,
magazines, and records enticing students with sex and drugs.
These pressures rosult 1n headachess stomach-aches, Type A
behavior, and high blood pressure i1n younger and younger
children. Parents may, at varying times, fear for thear
lives, their jobs, and their marriages. A common reaction to
fear is to become egocentric. Children of such parents
reflect their parent’s fears (Elkind 1981}).

Children can also get overstressed by the following:
pressure to achieve, over-proaramming, floundering tamilies,
changing values, and other worries such as the economy.

There 1s no such thing as a stress-tree world, ot couwse. but
young children seem to be overwhelmed wlth mare pressures

than they need to be healthy. Symptoms uf stress in younqer

page 13 21




Aruitoxt provided by Eic:

ERIC

children are hed wetting, haiwrpullings aaghtmaress comulsrve
cryina, and being uncharacteristicully demanding or
dependent. What can narente dao? They —an «how celft -

awar eness, use management technigques, and use problem-solving
okills. fFurther, parents can heip the:r childven manage
stress by being alert to 1ts symptoms, setting reasonable
goals, and offering a positive example (Kuczen 1991).

Good varly childhood programs can help prepare young
children 1n acaulr 1ng socral kilis and the contidence they
need in order to learn. Young children iearn differently
than older studoents. It 15 hest to use taretul observation
by skilled people such as the parent or teacher as to what
children learn and how well-adjusted they are. Keep in mind

that burnout can occur even 1n small children (Elkind 1987).

XVI1. The Value of Home Visitatiaons

The home visit by a parent-educator or soclal-worker 1s
the heart of several successtul programs tocused on early
intervention 1n our country. These programs give support and
education to the parents of younqg children {Meyerhaoff and
White 1986). It has been found that home visits increased
paternal (father) involvement with the target child (Suber et
al. 1990).

Teachers or other caregivers who make home visits can
help establish valuable rapport with parents. They should
consider using positive communmications about the child while

explaining classrcom expectations. Examples of what parents
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can do to help reintorce curriculum 1n the home 19 needed.
Cxplain that the «hild needs a quiet place et asae for him
to do bhi- homewurk, time needs to be <et anwide »o the child
can read to e parent, and the 1mportance ot communications
between school and hame. Parents should feel free to ...k any
gquestions. Invitations should be extended to parents to come
to schootl and help or to attend parent classes (Lehr and
Harvis 19288).

To tielp 1tn otrenathenting the capactties ot tamilies, Lhe
following 1ntormation and areas may be useful. Establish
programs that veach new parents in order to help establish
early, supportive partnerchips to help them help thear
children, trom the prenatal period through age two. There
should be networking for families of older children and home -
based programs for younger children families that include
support 1n fulfilling family roles at home. Culture
sensi1tivity =hould he given to cach familyv. tull vecognitian
should be yiven o desiring families can help thelr own
&hildren. Assurance to parents that what they are taught
will be cunsistent with formal schooling as the child grows

older should be given (Keene 1991).
XVII. Family Stability vs. Family Instability

All ftamilies experience external or naternal stresses
aover the life spans of cach member. Thhe wtabiylity ar
instabilitv of the tamily changes over the period of a
li1fetime. The reactions of the family members to stressful
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exper 1ences depend on many interacting tactorn (Chhalmaxs

Nunnally, & Cox 19838).

HEALTHY TAMILIES

XVIII. Family Strengths

Loi1s iingstrom (1992), Supervisor of Adult and family
fducation in Minnesota, says that families have many
strengths. They are li1sted below with comments when
applicable.

Among low-i1ncome parents, respurcefulness might be

found. This includes such factors as putting things together
in a different than usual wav (creativity) and/or coping
mechanisms that allow for shortages of models, time, money,
etc. For example, these parenfs may make alliances with
other parents tb fill i1n roles that are missing. Engstram
(1992) says she is familiar with one small ltown 1 her state
that started a single mother’s group. Soon fathers wanted to
become members and it was allowed. This group soon became
one big extended family. They were able to do their own
networking. This group started, hy the ways, as a small
school project.

Possessing the same value system can be considered q
otrength. Engstrom said this was probably more true of black
families. They had a =piritual faith or beliet that provided

support for them.

lhe willingness to share 1s another strength. Being

| LRIC .24
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Aruitoxt provided by Eic:

“apen” 1n communication and being able to “agive and Lake" n
a relationship helps parents cape hetter.

With ditferent cultuves comes a diversity that provides
strength for tamilies. The respect for hard work and effort
1n Southeastern Asian families makes a difference 1n theaw
children and what they consider 1mportant. Anaother oxample
of this 15 the 1mportance Black rcultures place on touching
therir infants.

The confidence that "1 can make a difterence” s
especially helpful 1n a teen parent. accovding to Engstrom.
traits.

The concept that life-long learning 1s needed in today’s
world 1s an excellent trait to possess. It helps to foster
a "“"can do" attitude.

The attitude that your word counts and that you are as

good as your word 1 a helpful trairt. It translates to beina

reliable. It is based an trust.

______ for help 15 an asset. A parent

can look at his/her own needs and reach out for the help they
need. They are realistic in thinking that they can’t do
everything themselves.
lhe extended family 15 an asset because 1t provides
support ot ifferent kinds and degrees. Parents lucky enough
ta have an extended family should make good use uf 1t.
Commitment to tae tamily is a strength. tEngstrom said

that parents are much more protective of their families
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today.

br. Jobn LUllsworth (1972), who works wtth <exually
abusive parents for the state of South Carolina. says= there
are three otrengths ot parents. The first otrength 15 that
most parents really care and love their children. The secand
strength 1s how much knowledge the parents possess. The move
knowledge, the bhetter. The third strength of parents 1s
when they have met their basic needs. Basic needs ave such
things as tood, shelter, and clothing.

Stinnett and DeFrain (1983) share six commun elements ot
strung families. They are: commitment (the unity of the
family is valued), communication (all members have good
communication ski1lls and spend a lat of time 1ntera;ting by
talking), coping ability (families can view stress or crisis
as an opportunity to grow), spiritual wellness (a sense of a
greater power 1n lite; this belief gives them purpose and
strength). time (a lot of quality time is spent together},
and finally, appreciation of each other. Strong families are
made, step by step, continually, in the life praocess.

Curran’s (1983) research found fifteen traits mast often
found 1n healthy families. The four most common traits were
the ability to communicate and listen, to aftffivrm and support
one anather, to teach respect faor others, and to develop a
sense 0f trust. Next i1n 1mportance were a sense aof humor and
play, a sense of shared re5p0n51bllity, a sense of right and
wrong, and a sense ot family 1n which traditions and ritualy
abound. Then came a balance of i1nteraction among family
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memberss, a shared religious cores and respect far the privacy
ot one another. fhe least 1mpovtant but ﬁtyll CoOmMMoN were
the value of service to others, to foster family Lable time
and conversation, ta vhare leirsure time, and finallys to
admi1t and sceek help with problems.

Edelman (1992) shares several lessons tor life. They
are common sense items many paronts would like to pass an to
theitr children but usually never write down. Additional
lessaons she would add are to remember hat you uce not alones
never work for just power or money, to be haonest, to never
give ups and to never stop learning and improving your mind.
Other sage comments are not to be afraid to take risks or to
be criticised, to set goals and work systematically toward
them, to not be afraid of hard wark, to live in the present,
and to choose your friends carefully. Edelman brings up the
subject of racism by saying to remember that the fellowship
of human beings 1s mare important than the fellowship of
race, class or gender. She also says to be a can-do, will-
try persan and to be confident that you can make a
difference. Throughout her “lessons"”, she stresses

responsibility for your awn self.

WHNAT NEEDS TO BE DONE?
XIX. Some Facts to Keep in Mind

As seen 1n the literature, we know that there ave

several prerequisites for academic success. Dimidjian (1989)
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cams up the four that are most important. The tirat
prerequlstte includes oadequat. physical cares nutrition,
health, medical care and treatment. A secarul prereguistite
1s endurring secial velationships, starting with the
biological family and extending out to communities for an
extended family. A third prerequisite 1s the opportumity to
interact with a responsive envirenment. This includes caring
adults that plan age-appropriate learning activities and play
that helps ta build various kinds af thinking. Caregivers
alsa must model language. The final prereqguisite 15 a '
feeling ot positive self—esteem,\an inner conviction that i
he/she is a persan of value. i

Archibald MacLeish said that "there is one thing more
powerful than learning from experience and that is not
learning fraom experience.” Will we continue to lase
generation after generation of young peaple to drugss
violence,s poor health, poor education, unemployment, tamily
disintegration, splritual paverty, physical poaverty, and too-
early parenthood (Edelman 1992)7 How can we give aur :
children "the maximum of support with the maximum of
challenge” (Makarenko 1967})7

The United Nations Children’s Fund Executive Hoard
(1984) gives two reasons why the children of the world are
suffering movre than necessary at this time. One veason 1s
that partial and narrow approaches and not an all-out,

encompassing approach has been used in the past. The second

reason is that there are unclear national policies and
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priorirties.

Chatel (1990) points out that the world of work will
cutter from a tack ot educated adults when 1t most needs Lthom
if society does not 1ntervene early 1n the lives of children
at-risk. FEconomically speaking, 1t 15 an investment 1n the
future. “It 1s also the humane and compassionate thing to do
(p. a242)."

The Repart of the President’s LCommission on National
toals as far Dde.dS 1960 stated:

‘Above all, Americans must demanstrate in every
aspect of their lives the fallacy of a purely selfish
attitude - the materialistic ethic. Inditference to
poverty and disease is inexcusable in a society
dedicated to the dignity of the individualj so also is
indifference to values other than material comfort and
national power. Our faith 1s that man lives, not by
bread alone, but by self-respect, by regard for other
men, by convictions of right and wrong, by strong
religious faith.

Man has never been an island unto himself. The
shores of his concern have sxpanded from his
neighbortood to his nation, and from his nation to his
world. Free men have always known the necessity for
responsibility. A basic goal for each American is to
achieve a sense of responsibility as broad as his world-
wide concerns and as compelling as the dangers and
opportunities he confronts.’ (p. 23.)}

David Elkind (1991) also suggests that the battle 1n
early childhood education will be between the need to be
economically competitive and the need to meet humanitarian
needs. Let us haope we will choose humanitarian needs. Lynch
(1991) says that cooperation between social service agencies,
schools, and all of society will be needed to help at-risk
families.

A commitment to our children’s environment 1s very

needed in today’s world. Only one in five children get the
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help they need and agains, poor and mlinor ity children get the
least amount ot help (Toutexis 1990). [Uliminating poverty

in families with children would cost 6.1 billian.
Climinating povery among all persons would cost 33.48
billion. This last figure of $33.8 1s equivalent to aonly one
percent of the gross ﬁational product. Poverty elimination
in families with children would only cost about 1.3 cents of
every dollar that tederal, state, and local governments spend
(Chitdren’s LDefense Fund 1990).

wasged lives, on the otheyr hand, ar-e qulte costly.
Irving Harrais (1987) estimates one wasted life casts at least
$300,000 per life. Most of his calculations stem from the
high expense of the criminal justice system. Prison costs
total $&0 billion yearly in the United States (Hewlett
1991) .

Parents need support for their efforts and recognition
of the contributions aonly they can make to their children’c
healthy development. They need help in identifving wavys they
can help themselves and their children. [f parents
participate, as in decisions made, they will accept help more
readily. All programs need to be made accessible. The
reality 1s that most families must try to get help alone.

The base for good mental health is a strong and safe
attachment to a consistent caretaker, usually the parent.
Naturally, the eas lier in life help is offered, the less the
cost in human suffering and the smaller the cost to %qciety.

State and Federal mandates do not begin to make a dent in the
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mental health af (hildren at this time (Voices for [llinoss
Children 1991). iewlett (1991) srates there 15 o aritical
tirst three days peraiod after the birth of a baby when the
tather needs to attach to his chaild, This 1s called
"engrossment” and helps the father cement to his child. We
need to (yive fathers time to adapt and adjust to the new bahy
the same as we Qive to mothers. Barriers to this critical
bonding between tather and child need to be lessened.

The devailuatian ot children 1n dmerica has been
cccurring for 3 yeara. Of all i1ndustralized nations, the
United States has the highest percentage of children in
poverty, 135%. The devaluation of children is being openly
shown by nat investing money in our children - a resource
deficit. Indeed, we spend one/fifth the amount ot money on
children that we spend on people over 63 years of age in
America. The devaluation of children is also shown by the
lack of time available for children. This is a time deficit.
The time deficit is caused by the vscalating divorce rate,
the shift uf mothers to the work forces, an i1ncrease in the
number of hours on the j;ob, drops 1n wages due to 1 eCess10Nns,
and the abandaonment uf children by their fathers (tewlett
1991) .

Hewlett further states that industrial success 15
foreshadowed by a skilled and educated work force. The
United States has a high school graduation rate ot 73%, while
Japan has a 90% success rate. Only one/fourth ot the total

parents visit their child’s school in the Umited States.
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We need & massive commitment tog cnildren bv the national
government. We also need a shift in personal priorities as
well as a political shift of major intensity. The personal
shift must move from personal fulfillment, a "me tirst”
attitude to a "family first" attitude. A sharing attitude of
affort between mothers, tathers., employers, communities, and
government is necessary. We all must take collective

reéponsibility for the next generation (Hewlett).
XX. What Should Be Done?

With all the statistics in hand given within the
confines of this paper, a dash of common sense, and several
"guides" to help, I would like to set forth the following as
necessary in order to help at-risk early childhood students
as well as the family, society», and the nation. The

following sources were used in this section:

Bover, Ernest L. (Ed.) (1992). Ready to learn: A mandate for

Cadiz, Sharon M. (1991). Developing a procedure for
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Chamberlin, Robert W. (Ed.). (1988). Beyond individual risk

Children’s Defense Fund. (1990). Children 1990: A report
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Gulley, Beverly, Matthias, Maggie, & Zobairi, Nillofur.
(1989). Building liaisons for young children:
Successful collaborative efforts within the Southern
region prekindergarten project.

Hewlett, Sylvia Ann. (1992). When the bough breaks: The
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Kuresh. L.inda U. (1990)., carly intervention tor at-risk
children in the North Central Region: A camparative
analysis of selected state education agencies’ policies.
Executive summarv.

Magid, Ken, & McKelvey, Carole A. (1987). High risk: Children
without a conscience.

Rodriguez, Gloria G. (1990). Preparaticn and professionsal

Sale, June Solnit. (1989, August). Keeping the family in
family day care.

Washington State Office of Community Development. (1989,
July). Washington’s can do kids.

XXI. The Federal, States. and County Gaovernments

Racism and sexism in America must stop. The economy
needs both women and minorities in our work force if we are
to continue to meet the predicted deficit in our future work
force and to be a world power. Black Americans make up 12.1%
of the total population. However, they only get 7.8%4 of the
country’s total personal income (Hacker 1992).

Racism is too costly. The median earnings for a white
man in 1990 was %21,170 yearlyj for a black man, it was
$12,868. Wasted human capital leads to a reduction in the
Gross National Product in any country (Levinson 1992). All
programs or laws that prevent wasted human capital should be
supported fully.
be made. These priorities must be backed by the leadership,
time, money, and commitment necessary tu achieve the

priorities.
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In the area 217 <hild cace:

Federal and state standards for Guaiitv aohlid care
facilities shculd be made and enforced.

Training to work 1n such tacilities =hould be orovided
it eeded.

Necessary money should be nrovided in low—income
neighborhoods so the facilities can be the same as in middle
and high-i1ncome neighborhoods.

Head Start monev should be made available so that all
eligible families are reached.

W.I.C. =should be extended to cover all persons not
getting health care now.

Funging tor Tull tmmunization for ail Jhildren needirq
1t.

Extend Medicaid coverage to pregnant women and children
when the family i1ncome is below 200% of the poverty level.

Expand all programs that provide for low-income housing.

€ncourage middle and high-income families to join
Habitat for Humanitv or other such programs to actively work
for new housing.

Provide subsidies for low-income families.

Adopt a bottom—line logic and focus on high-priority
prevention programs and intervention where we get the most
return for ocur money. :

Expand all successful programs tor at-risk children in
schools.

Encourage creative support svstams from businesses and
communities that may not be in e istence at this time, if
they would help children rise above poverty.

Expand job training for new job skills, if vnecessary, on
a community level.

Guarantee children universal ~ights and entitlements
with a comprehensive system of supports for children.

Provide sex education and reproduction knowleage in
grades k-12. Sex should be a natural and open topic instead
of a hidden, forbidden topic. Our children reed the facts
and the skills to make wholesome choices. “The Life Cycle"”
health course Boyer speaks of may be used in conjunction with
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this sex eaucation cource.

Enforce doctors who are placed in low—1ncome communities
because aof repaying education debts zo stav 1n the .ow-inCome
communities. Or, begin a rotaticnal system for doctors to
serve in such communities. Or, rotate nurses to serve in
such communilties witih transportation services provided for
those who need doctors.

Support curriculum that supports second language
teaching, self-esteem, whole lznguage, developmentally
appropriate activities. and consistency in curriculum for
children.

Use tax reform to the advantage of the tamilv bve
reducing the cost of Social Security by taxing the now—exempt
half of the benefit and raising the retirement age, make
military and civil service pension self-supporting,
redistribute the tax burden =0 more is paid :n the rorm of
income tax and less is paid in the form of oayroll taxes,
create a $2000 per-child family allowance.

Due to the information barrage hitting us, set up & task
force to read research and compile the impertant facts for
biweekly reports to all educators and childcare personnel .
This task must be divided into such areas as curriculum.
testing and assessment, nutrition and health, child
development, technology, etc.

Set up a major marketing public relations priority with
a time line to stress that education is important, support
for students is essential, and every child is important to
America.

Make =sure that sound management practices are used in
all systems.

Let the state absorb the risk when a noncustodial parent
evades his/her responsibility to pay child support.

Set up a tracking system through nediatricians and
social services to refer names of babies and infants with a
possible high risk of unattachment. Set up home visits with
their families for intervention as quickly as possible.
These and other at-risk children should be given the highest
priority for intervention and prevention. This would alsc
provide a data base that can monitor results over time.

Set up support groups called Unattached Chiidren
ANONYMOUS .

Use a positive instead of a deficit model to service
delivery. Programs should be based on wellness. Anyone who
needs some of the services can use them.
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All programs that nromote self-help and oeer support are
to be used, .f at all possible.

Trained home visitors have been proven to be very
effective. Use them if at all possible.

Provide as many atter school child care and recreational
services as possible if they promote social, emotional, and
cognitive development in a safe environment.

School site child care and parenting programs should be
avaidable.

‘Public transportation that can be used if recessary is
ideal.

All resources should be listed and available. A
resource center shouid be 1n every community. Make available
information facts on many .evels, in order to reacnh all
levels of parent education. A comprehensive parent educat:ion
program should be available for everyone who wants to access
it. Use a priority list in order of importance so that all
levels are comparable. Keep resources updated on computers.

Stable sustained long term funding through legislation.
Promote interagency collaboration.

Before beginning any programs, build a broad based
constituency of support.

Evaluate and refine programs at least every three vears
and vearly, if possible.

A delivery system should be easily attainable, friendly
and familiar, respectful of differences, transferable, and
adaptable to self-sufficient use.

Work closely with university professionals, public
school teachers, administrators, communities, and families at
the local level.

Make model programs and environments available to those
who most need them.

Places of service should exude a warm, encouraging, and
caring atmosphere where everyone is treated with respect and
dignity. They should be family-centered, multidisciplinarv,
neighborhood-based, empowering and utilizing a preventive -
approachs comprehensive, wholistic, sequential, integrative,
and culturally relevant.

Provide a broad range of nutritional, mental health,
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deatals, ang .nedical services ~i1th health screenings «nd meal
provisions when needed.

Creative means of getting carents 1nvolved with schools
and teachers should be emploved.

Help s reeded in the area of judicial services.
Personmel needs to be i1nformed and updated on research that
would help judges, social workers, etc., make better
decisions. We need to educate these "experts" so they can
help nip small problems before they become larger problems.
There needs to be a consistent way of punishing peonle that
is more fair. GStealing should not be eguated with the same
amount of time spent in jail for a murderer, no matter how
many times a person steals. Judges need to know more in the
area of custody arrangements in order to make dec:sions that
will help the child. The noncustodial parent reeds to have
his/her rights laid out so he/she can maintain a loving
relationshio with the child.

XXI11. Employers

Adequate health insurance for all emplovees. This

includes access to high quality primary and specialist health
care,

Flexible work schedules and job sharing during the
child’s early years until first grade.

Paid pregnancy leave for six months.

Paid childcare leave that would enable parents to visit
schools at least two days a year.

Paid childcare leave in case of illness.
Work site child care and parenting programs, if
feasible. However, the child care should not be used so

parents can work longer hours.

Job protection when parents elect to take a leave of
absence for parenting.

Family-friendly work policies should be actively sought
and enacted.
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(xIIl, Higner Lavels or —2arning

Reorganize teaching and what s 1mportant. llist
priorities i1n order of importance. Have as much hands-on
training as gossible.

Teachers today need many skills not neeaged in past
vears. ' Assess these skills and orovide them.

Allow students to take such courses «as public relations,
media artss, and technology and allow these courses to count
toward the degree the student is seeking. In other words.
become maore flexible.

Teach students how to be eftfective politically in order
to change models that do not work. Teachers today must be
educated in the field of mass meaia.

Wwork closely with government stficials to share current
teaching, curriculum, and developmental research and
practices.

Work to provide "real world" practicum experiences.

Provide knowledge of how to forqe links between
families, schoolss teachers, and educational agencies.

Provide leadership skills as well as information on how
to form coalitions to all educators and childcare
prafessionals.

Make available yearly or bi-yearlv ongoing training to
update educators and childcare professionals on the latest
research and practices. This should be a free service for
all who wish to access it.

A professional model for teachers needs to be
established similar to those of doctors and lawyers, but
created with children’s interests in mind. There is a need
for generalists with many interests and the ability to work
them together in a complex way. We want a model that can
plan and act, not just react. Long term planning for
cooperative and humanistic values is necessary.

Oversee the development and training of child-care
professionals within the state.

XXIv. Television Networks
Create more children’s educational programs tor
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preschoolers.

Establish a readv-to-learn cuole channel that otfers
preschoolers guality praogramming.

[ntersperse public service messages that Tocuses on the
phvesical, emotionai, Socials, or =2ducaticnal ~eeds of
children.

Ask companies that produce children’s toyss food, etc.,
to help underwrite quality educational television for
preschoolers. Any company that makes larqge orotits from
childrens” oroducts should be willing *o give something back.

Work responsibly to remove violence from television at
all hours. Children to whom violence becomes common are a
risk to evervone.

Work responsibl, to have threse to tour uhnild-rriendly,
nonhostile television siewing hours for oreschooiers each
atterncon.

Air stories and statistics on the status of children in
vour state. Infoerm the public how important children’s
issues are for the future of the state and the nation.

Air programs that serve children to report on conditions
in which so many children struggle to survive and learn.

XXV. Communities and Neighborhoods

Have available plavgrounds., indoors and outdoors., for
children of all ages. This is especially neeged 1n urban
areas.

Libraries. museums. grbcery stores, hospitals. zoos,
etc., should have programs available for preschooclers. Free
visits by preschoolers to such places should be encouraged.

The primary care physician can help to reduce the
bonding crisis in the United States. The community needs to
keep him informed with the latest research and make sure he
does something positive with the information to help parents
who are at high risk about bonding with their children. He
may want to refer parents to a support group with educational
information and activities to help in this area for the
parents.

Hospitals should see to it that early bonding is not

interfered with. The bonding is more impurtant for parents
and their babies than many medical procedures.
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Help strengthen vamilies with support grouss. Helo
people prepare to be parents and teach them the value of
orenatal bonding. Be aware of characteristics of unbonded
children and parents and set up support groups. Farents
Anonvmous: foster grandparents or parent aidess family-
support services for counseling, and/or other amergency help
is especially needed in families where violence is a factor.

Establish one learning center in each community, with
resources available that are helpful to parents and
preschoolers. A major shopping mall is an excellent place to

put the learning center. A toy and book library are great
nere.

Establish programs that bring people of all ages
together. Have grandparents "adopt” a preschoocler to read a
story to each week, to play with on a plavground, to talk
with, to make things with, etc. There is a lot of talent in
each communitv. Access it.and use 1t. Manv retired people
nave a neea to feel! useful again. Have community “rituals”
eacn vear that are well-planned and developmentally
appropriate. A "farm day" where old techniques used on a
farm are modeled would be excellent as well as fun. A
"bank day" could show what happens in a bank. A travel
agency could show an African safari. which would be
educational as well as fun. The possibilities ark endless.

If at all possibles, sponsor a doctor, nurse, teacher,
guidance counselor, or psychotherapist who would be
interested in learning Rage Therapy for children below the
age of seven. Provide training in this area for them.

Circulate oublic education materials such as State Fact
Sheets on your state’s performance record. This can be
obtained from the Children’s Defense Fund in Washington. DC.

Sponsor political candidate forums on the needs of
children. If possible, ask other organizations to join vyou.

Become politically active. Learn candidate’s views on

the needs of children and their platforms on what should be
done.

XXVI. What Early Childhood Centers, PFrimary and/or
Elementary Schools Can Do

Provide a safe, healthy, and nutritious environment for
all children.

Teach the whole child. Allow for each child’s social,
emotional, mental, and physical needs.

Teach developmentally appropriate curriculum that is

Page 34

40




well-planneg, sequentials and consistent. Children learn
through play. Activities should be matched to the child’s
ievel of develooment.

Flexible classrooms help teachers adapt to different
modes of learning, needss and interests of each child.

Curriculum should focus on the "real’" as much as
possible.

Children learn best by actively participating in
activities. This may be called “"learning by doing.” There
should be individual, small group, and large group
activities. Models such as the project approach (Katz &
Chard 1989) and the Reggio Emilia approach are good models
{Edwards, Gardini, & Forman 1993).

Children should help establish rules and maintain order
in the classroom.

Plan for respecting and using «ach child’s learning
style.

A multisensory approach should be used.

Show respect far each childs his family, and his
culture.

Cooperative learning has been shown to be successful in
research (Foyle, Lyman, & Thies 1991) to help make children
more caring.

Whole language has been shown in research to help
children learn literacy with real-life experiences (Goodman
1986) .

Positive parent/school communications and interactions
should be encouraged.

Parents who learn early how to parent their children
correctly are helping them the most. Provide educational
training for parents in all areas.

There must be high expectations for children ({Benard
1992; Rosenthal & Jacobson 1968).

Allow children to make mistakes on their own. This
allows them to act responsibly in the future and to better
solve problems. Children must learn to take risks in today’'s
world. Schools should allow for children to be vulnerable.

Teachers should know how to bond with unattached

children. This is difficult to do. Formal education for
unbonded children should begin early.
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Provide tor the technology of the future bv allowing
students to use and become familiar with computers.

Use proven research and common sense to make decisions

- v o oy — —

Have an ungraded primary school, if at all possible and
feasible.

Heterogeneous grouping is better for children than
homogeneous grouping (Slavin, Karweit, & Madden 198%).

Enable curriculum to flow from one grade level to
another in a planned and sequential way.

Remember that many students are learning a second
language and provide for the use of the first or home
language in school respectfully. The aim 1s to retain the
home language while learning the second language (Standacd
English) 1n a sequential manner.

Raising the self-esteem of children should bte the
foremost goal of teachers. Good self-esteem enables
children to approach tasks and life with confidence and
allows them to like themselves. Self-esteem is at the heart
of all future social interactions.

Teach positive discipline that leads to responsible
autonomy. This will increase the child’s self-esteem,
encourage cooperation, allow feelings of worth and value,
help in acquiring initiative, help in problem solving, enable
gradual responsibility, help in relating to others, and
motivate for change instead of for blame (Greenburg 1988) .

Teach life cycle and sexuality courses trom kindergarten
through grade 12.

Teach higher order thinking skills to all children.

Make school hours flexible for parents to visit,
Schools should be open until 10:00 p.m. to allow for parent
education, conferences, recreation for children, support
groupss community groups, home-work in the afternoons, e}c.

Involve parents as much as possible in all aspects of
school life. Joyce Epstein and Susan Dauber (1991}, James
Comer (1991), Doug Powell (1989), and Kevin Swick (1991)
offer many ways for parents to get involved.

Use technology to the child’s and school’s advantage.
Children can be tracked easily with the use of the computer.
resources can be updated quickly with the computer, etc. Use
this data as a basis to provide better services for the child
and his family.
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Have resources iavallable ‘or parents’ use T they need
them. Parents need help in where to go to seek the help they
need. A Parent Center at the school site is good.

Show vision. Vision 1s a very important characteristic.
All successful leaders have vision (Bennis 1989).

Be an advocate for children at all times.

Be as politically active as possible in order tao
advocate for children’s rights. If you do not know the
facts, contact the Association for Childheood Education
International, the Natiomal Association for the Education of
Young Children, the National Education Association (Early
Childhood area), the Children’s Defense Fund, etc. There are
many reputable groups with reliable facts and information.
Stav informed.

Create a positive and moral school climate. <Character
education is a must for voung children in schools today.

Create a collaborative partnership with all personnel
within the school system.

Make allowances for stress in the school setting for
both personnel and children. Active ways of relieving stress
can be accomplished at. the site. :

Normalization for handicapped children should be a goal
of the school (Wolfensberger 1972). However, decisions about
what is best for the handicapped child and the other children
should be made on an individual basis.

Use guidelines for leadership. GSome guidelines given by
Smith (1989) are applicable: trust is vital, have good
communications, be a good teacher, facilitate problem
solving, have stamina. manage time well and use time
effectively, obtain technical competence, do not condone
incompetence, take care of your people, provide vision, know
how to run meetings, be a motivator, be visible and
approachable, have a sense of humor, be patiently decisive,
pe introspective, be reliable, be open—minded, establish and
maintain high standards of dignity, exude integrity, and
subhordinate egos to the goals of the school.

Focus on quality and equity of education for all
children (Birdsell 1988).

Emphasize academics (School Improvement Council News
1990).

Support groups for violent and abusive parents need to

be formed if they are not already in place. Vioclence only
leads to further violence if it is not interrupted. There
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are many -echnigues that can be used with such parents.

Site-pased governance should be a means to decentralize
and democratize educational policymaking. It can be a means
to energize and revitalize school systems (Malen & (Ogawa
1988). Public education must he decentralized so the school
site is the most meaningful olace in the educational system
(Safran 1981).

Forge creative links with the community to "open up"” the
school. Wilson and Rossman (1986) found the following to be
true of the best schools: they actively recruit human
resources of their communities; they use aggressive public
relations campaigns that rely on parents as promoters,
communicators, and decision makersj; they have staff members
who are adept at attracting financial resources for the
community; staff members invite the community into the
schools and themselves into the community; they build an
identity that takes advantage of the characteristics of their
community. These links tend ‘o strengthen the technical
aspects of the schoal, make the school more accessibles
build political support across constituencies, and shape a
school/community culture that encourages a sense of caring.

XXV1I. Final Recommendations
Uark to eliminate poverty in all ways.

Work to eliminate racism and sexism in all ways.

Initiate one policymaking body for early childhood an
national, state, and local levels (Dimidjian 1987).

Establish separate standards of licensing of early
childhood programs and personnel (Dimidjian)

Share information, research, and skills with others,
especially parents of young children.

Surround yourself and your staff with supportive people,
but always allow and listen to those who think differently.

Model an appreciation for all cultures and people.
Model cooperation.

Always keep a vision.

Model the attitude that "we are all in this together”
and the attitude that "there is always hope.”

Model integrity so you can sleep well at night.
\
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Remember that yood organizational planning is crucial.
Paositive leadership is essential for success.
Have high expectations for everyone.

Remember that it is okay to make mistakes; however, it
is not okay if you do not learn from your mistakes.

Establish facts that need to be publicized in a
prioritized way.

Learn and use ways of dealing with stress.

Be open and honest with everyone. We do not have time
to play posychological games.

Commit yourself to speak as an advocate for children.

Work toward positive self-esteem in all people.
gspecially yourself.

Work collaboratively with everyone - children, youth,
parents, businesses, communities, personnel, handicapped,
older people, etc.

Be willing to work hard for your beliefs.

Use technolagy to your advantage to make your work
easier.

Be approachable to everyone.
Use formative evaluations of personnel.

Allow for more inservice in schools, government,
businesses, etc.

Be creative in ways to accomplish intervention and
prevention for children.

Use positive discipline at all times.

Keep abreast of the latest research.

Always remember that all children need a warm and
suppartive environment, high expectations, and involvement or
participation (Benard 1992). Every child needs at least one

adult person who really cares for them, also.

XXVIII. The Future Is Not Hopeless
It is heartening to note that 41 states consider early
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cn1ldhood educatian &5 one o7 the op five .sSsues Tacing
their sStates todav (National Conference of Htace
L.eqislatures 1990).

The people of Arerica =eem to tnow what is best for
them. They are aware of the unraveling of the social fabric
ot our country and would preter higher taxes rather than
violence in the homes and streets (Hewlett 1991;. The
Gallop Poll (1989) shows the same reasoning bv caring adults.
They want educational improvement in poorer states and
communities. They also would be wiiling to zav nigher taxes
in order to equalize educational opportunity for all
students. The public also favors lower class size. after
school and summer programs far children whose parents works
more Head Start programs, and more tederal and state
assistance for those students who have the ability and desire
to attend college but not the money to do so.

It would be wonderful to think that America will come to
its senses by the 2lst century. We could eliminate cnild
poverty with vision, hard work, positive leadership, and
systematic investment in proven strateqgies. The gaps that
separate minority and poor children from other voung children
can be eliminated. We can show the world that all of God’s
children are precious in His sight and also in our sight
(Children’s Defense Fund 1990).

As past President Havel of Ciechoslovakia stated while
in prisans "Either we have hope within us or we don't: 1t 1s

a dimension of the soul....Hope in this deep and powerful
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Aruitoxt provided by Eic:

e

SEMSE 15...40 abilisy €9 ~Orx T2r sometning cacause it is
gcog, ot ;ust pecause .t stands a chance to succeed.... It %
also +his hope, above 4all, wnich gives us the strength to
live and continually to try oew things. 2ven in conditions
that seem as hopeless as curs da here and now"” (Edelman
1992)

Let us hope and pray that we aducators can rise to meet
the challenge that lies before us. If the United States is
to preserve itself as a world leader, it is imperative that
we restore dignitv to @acn and every ingividual, wvsgecially
our children. Our work is certainly cut out tor us in the

next few vyears!
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