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ABSTRACT

In this paper a relationship is establisiied between
writing and early literacy in young children. The age at which early
literacy begins to develop in young children varies with each child.
For many children, literacy begins to appear in activities such as
pretend play, drawing, conversations about storybook plots, and
conversations about words or signs or labels. The development of this
early literacy is a social process embedded in social relationships,
particularly in children's relationships with parents, siblings,
friends, caretakers, and teachers. Readiness for school is now
regarded as influenced by familial, institutional, and community
variables. Between the ages of one and five, children learn to use
symbols to create and communicate meaning. These symbols can be used
to make up stories, draw images, and later on to write stories. R.
Charlesworth (1992) offers extensive suggestions for providing print
experiences for children, such as the following: (1) call attention
to the conventions of print while writing down children's dictation;
(2) point out the uses of print materials (such as phone books,
storybooks, shopping lists, greeting cards, menus, and magazines) as
children use these materials in dramatic play; and (3) model reading
behavior by reading when the children are reading (such as during a
library or rest period). J. A, Brewér (1992) suggests that children
pass through a number of stages in literacy development, including
the scribble stage, the linear repetitive stage; the random letter
stage, the letter—name or phonetic stage, the transitional spelling
stage, and the conventional spelling stage. Early literacy is
believed to contribute to success in learning at each level.
(Contains 10 references.) {IB)
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Theses activities indicate that a ~hild

in determining what writing has to do with literacy., it is
necessary to detine what literacy is. According to

Hew World Dict , literacy is e

gquality
of being literate; akilitu ¢ read  and write
Ancther definition : iterac oy Mclane and

knowing the letters of the alphaket and how to use

to read and write. McLane and McNamee go on to Ly

lso involves attitudes. assumptions, and =xpectations about

reading and  writing, and the place and value of these activities
in one’s life. i very interesting that bLoth

include reading and writing capanilities in determ

Therefore, writing become= cne vital component
concept of riieracy.
Writing and reacing clearly depend on eaéh other,
of the writier are lwavs  partially
and ¢ntcr_gts f the reader and
partialiy Jdirected Ty Che purposaes  snd interests

writer. To requires some undervlanding

vhe other (MceLane &% MoNamee, 194¢

Although 1eading ard wrifing have a definite coanection.

Lhey are juite distinet pursuits. Writing activities

more  vialble hecause  they  involve - makins something---usually

wAarks on paper o some other writing surtface, Keading activities

are leas vigible and  orften more of an  internal menta Proce
Lz trying vo understand a

stery throush pretend reading.,  ovamamtic  play. ete.  (Mcobane
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The age at which early literacy begins to develap in young

children varies with each child. " For many children, literacy
begins to appear in activities such as pretend play,-drawing,
conversations acbut storybook plots, and coﬁversations about
words on  signs or labels. . Through these activities. young
children are ﬁryin@ te uanderstand and make sense of veading and
writing lorg before they can actually read and write. At the
same time, they are acgquiring a broaa range cf knowledge, skills,

and dispcaitions related to writing and reading.
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The develooment iteracy is a social p
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embedded in  social relationships. particularly in children =

relationshipz with parents, siblings, {riends, caretakers, snd

teschers. Literacy develnspment beginé in cbildren's
relatiorashipe with thelr immedlate caretakers. Whenn this
deveivpment. actundly begines varies with the difference in
femilies and communities. Some chidlren have opportunities to

5&39?#97Much mofe‘reédihg'énd wﬁitingr géing on afouﬁ&rthem fﬁaﬁ
athers  do. zome  have wmuch more edperiénce interacting with
parentes and older siblings  in activities which involve litersacy
Aand, vherefore, enter scheol programs with  tar more experience
with literacy funntions and forms than  other children. A child
who  is  in an environment for most of his early years without
shierving reading andyor writing activities 1= at a disadvantsage
whenn 3 U cmes Hime for bimdher to enter w2 school progran (Gilson.

1959 . T otebr words, a child in an «nvironnent where veadng
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and writing are a way of life &and modeled every day is going to
he: more r.‘e-'-_ids_f for school.

Réaﬂinesﬁ for achool used to be considered & condition tha;
was primarily a ﬁatter cf maturity and. therefore, geneﬁically
predetermined. The. newer  thecriea of learning and development

~

focus on readiness as a condition that aow includes envirommentsad

O
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and ecological considerations. keadiness is now regard
conditiorr that is influenced by familial., institutional, and
community variable=s. The burden of responsibility for & chila's
readiness now shifts from the child’s responsibility to the
adult’s in the child’s life (Kagan, 199%).

Driginall&, it was thought that first it was appropriate to
learn, then perform: in other WOPdS? firet it was appropriate to
lear: oW 1o wriite, then actually write. Although this

rhilosophy may

0]

till hold true for some things (for example,
first one must learn how to fly a plane before one can ACtUmLly

fiy itL), it deean’t apply to writing any longer. First. it is

imboftént to wvifa, thén”io“lwérn abﬁuﬁ Qritiﬁg (Mﬁfra&, 39933.

& child’=s Tirast writing may nct look much like an adult’'s
idea of wribing. Fetween  the agez of one and five. chil-rern
learn to use cymbols Lo create  and comnunicate LEeAning. These

symbols - can be used to make up stories, draw images, and later orn

to write stories. Young children beginning to write often
scribble with the intention for these marks to be writing. s &

child s print awareness= increases, these scribbles take on the

character islics of Lyplcal print (Gibason., 13899,
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The process of learning to read and write bhegins at
home long before children enter school. The process varies form
child to child, hbut develops as éhildren gain experience with
language and print. Drawing is an integral part of <the writing
rrocess because 1t iz a way for children %o plan and organize
thiir written text. A drawing can tell & story that written
words  cannot yet  convey for the yvoung dhild. Parents should

cept their child s Adrawings . and encourage them to talk about
them. Seme researchers  sugsgest that parents and teachers write
down what children dictate so ﬁhey can see their own speech put
into written .words (Dailey, 1891;.

If we wanﬁ our young children to be literate and to becbme
li£erate acdults, parents and caregivers of young children need to
make their environment as encouraging as possible. Chearlesworth
(1992) has =some extensive suggestions for print experiences which
include the following:

1. "Call attention %o the conventions of print while

. wrjtnxg down children’'s dictaticen. = . L
. Point nut, the uses of print materiais (such as phone
btooks, =storybooks,  shopping lists, greeting cards,

menus, and magazines) as children uze these materials
in dramatic play.

"oy
-~

2. Model reading behavior by Peading when the children are
reading (such as durinz a library or rest period).
4. Have children read signs Jduring field trips.
L Read children’'s dictation and have them read their
aictation
0. Fneourage writing and drawing and label the products.
T I'raw attentijion to letters in  context =uch as when

writing the child’s name. labeling a picture. or taking
dictation.

3. Frovide A variety of writing implements and meterials
i lined and unlined paper. large and =mall paper, pens,
markers, pencila. chalk and chalkboard, palat and paint
brushes ). .

. Enoouprags children to write  and aceept  their producte

4




ne matter now distanct they &sre from conventional
writing.

10, Frovide props and print materials that will stimulate

role-playing and story reenactments.

. Encourage cooperative social interaction during play

and during writing activities.

T Provide movsable letters and encourage experimentation
{matvching, sSorting, sejuencing, etc. ).

13. Metivate children by encouraging them to write words
that are personally important to them (e.g.. their own
names, names of f{iiends and family members, names of
thelr pets, or favorite play materials).

L4. Provide opportunities to write letters, make greeting
cards, liate, labels, and captionz and to write
ztories.

1%, Call attenticon to print in familiar stories by pointing
to the words as they are read. :

1o, Write messages Lo Children {(e.g., 'I llke you, You
are a good helper,” “"Thanks for playing nice 13 tcjey '

‘"Time to wash vour hands'j.

17. Let 'the c¢hildren see adulws usineg written language
{making lists, writing captions and notes).

18. Encourage questions and discussinn during story
reading. especialiy by relating story content Lo the
children s past experiences.

9. Entist {he aild of parents. volunteers., and older
children to bhe  tralned as  &story readers to provide
individnal story reading time.

20, Develor a parent education program designed to provide
parents with techniques for enhancing learning at hoine.

Z3. Provide opportunities for and encourage Spretend’
reading by model ing wasy = to-learn stories, such as are
Tound in precictable locks and pattern books.

T T - 29 - Proviae - an o abundance of  reading materiel dincluding o -

s children s literature, wordless picture books.

newspapers, telephone books, Cdtle_u -artoonu, METUS .,

caoapons, Junk mali, and children’ s magazines.

{r. 415-413.

Faraent.a &0 Ceacnses are lmportant writiag models Aduitns
invoiveld In writiog behaviors such as writing a letnter, making =

grocery list, or writing a check often stimulate a vouvagZ2 <hild to

write, DBy observing adultis

o

writing., children discover ways in
which writing 1s usetful and meaningful. Farents can also provide

an environment. that encourages a young ochild to wrrice by having

many tools for writing and a variety of paper types available. A

i
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. typewriter or computéer as well as chalk and s.enciis  are okl

possible materials to promote writing {Dailey, 19931,
4 first otep in learring to read and write is understanding
han prinv has meaning. Thildren see adults stopring A car at a
stop sign or gelting  out the flour after referving to a recipe.
) Encouraging toung chidlren to help write lists, notes, Letters,
~ooks, etec. helps them understand that written messages can bhe &
way of communicating. As children play., they aliso become more
aware of symbols. An example of a symbol conld he a child using
a block to represent a car whiles playing. They <then learn ths
symbols are  a necessary part of arning to. read anc write and,
for example. making the letters “t-e-l-e-p-h-o-n-2°, which are
Juct marks on paper, stand  for  telephone (Mitchell & David.

1352,

Brewer (1%3Z) glves the various stages of writing in voung

children as follows:

b acribble Stage---In this stage of writing. children

. - - scribble before they learn which msrks mske letters and
witich do not.

2. Linear Repet.tive otAage--—In  this next  stage of
writing, children begin Lo discever  that writing iz
usually hori.onta:  and  thar letters appear in a row
A Liter R . They  owegin o laok For  som=
onn=clions L e warle and the objects they
IR I M T R T

3. kandom-letrer dtage---This third stage o©f writing iz
when chiitdren begin to learn which linese ars gaoreprtabile
as levtoers anc will =tart Lo use Lhese l~1te 2 in some
;xxJ o In crder o orecord worde or sentences. .

4. Letter-Name Writing or Phonetic Writing---This is “he
=taw~ of writing during which <bildren begin  to
assoclatle  letters with their sounds. While writing
words and =cntences, children write ords by writing
only the Lortters that they actually hear.

o. Transitionas. Spelling---In  this stage. children begin
tuo spell words in thelr conventional form, as it reallv

3
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is spelied and not how it sounds. The examrple given by
Preowaer is the word “"love”. Becauss young cnildren see
this word so often. they begin to speil it the correct
way even though the "o" and "e" have different sounds.

6. Conventional Spelling---This final stage of writing,
according tc Brewer., is when children, atter receiving
on-going support from adults while learning to write,
have learned most of the rules for conventicnal
spelling.

Writing plays a major rcole in every area o¢f the curriculum

throughout every level of education. Using writing to learn

allows our children to actively engage in sclence. social

studies, and arc through observing, esperiwnenting, reading, and
recording data. Writing to  learn 1s the key to explore
connections among  the different curriculum areas, language arts.
andAaft throughh the method of integrated curriculum (Atwell,
1990y, To help our young children be able to succeed and learn
at each level, we must. be sure they have ample oppertunities to
pﬁrﬁue writing at a very early aée.

In ciosing, this writer would like te tell a story that was

told toe her by & second grade teacher who teache

m

in 3

consérfative, ﬁédiﬁm sizéd &idwestéfn rcity. rThisAtéécﬁerrhédra
baoy in her classroom who had a  great  deal of  difficuliy with
veading, writing sentences, and speiling and had been labeled a
slow  learner by the Lime he enteved second grade . His
handwriving  was  ewceptionally neat---pervfect. in fact---hut ne

couldn ™t think of senlences to write nor was he able to spell any

rt the worda if he did happen Lo come up with a sentence. He

expressed a great ueal of frustration througnoutl Lhese
ExpDElrienses. He alse struggled with reading, including even the
7




most basic of celer words or sight words. Iuring wone of this

tescher = conversations with this bov & mother. this teacher wmade

-

the comment about how neat his writing was: he worked really hard
Lo make it pertfeot, His mother ' a response was, 'Tharn & bhecause
he was never allowed 1o scribble with crayous or pencils at all.
We wanted him Lo write neatly, so we didn't iet him even use
crayons ot pencils until the summer before kindergarten.” Frem
this convefsation, this teacher realized that the boy’'s
frustraticn conld have been avoided had his parents encouraged

him to scribble. ete. when he was young...even if it wasn’'t

perfect.

ERIC

s PAruntext provided by eric




ERIC

Aruitoxt provided by Eic:

REFERENCES

Atwell, K. {1850y, comins Lo knhnow writing Lo leara in the
nterme ngLﬁ_amﬁdﬁ_. Fortsmouth. NE: Heinemann.

Introduction  to early childheood education.

2
Allvn & Bacon.

Charlesworth. R. (1882). Understandins child development, Srd =d.
Albany. NY: Lelmar.

e

aileys K.A. (Spring, 1891y, "Writing in kindergarten . Chilchocd
Edugation., p. 170-17%.

throush

the earilv VPa
chers College VYr

&
o358

Guralniik., D.EBE. (Ed. {1938, Webster’s new world dictionary, #ad
ed. HNew Yorlk. V“' Frentice Hall.

nagan.  S.L. i May, 1992). “Young children ana  educaticn:
Firet...at la " oErincipal., p. 6-8.

McLane. J.B. & McNamee. G.D. (1990). Early literacy. vambridge,
MA: Harvard University Preass.

Mitchell, A. & David. J. (1y=2). Ixpliorations with_ _vours
2huldren. Mt. kainier. MD: Gryphon House.

Murray D.M. {(1=23) . Write Yo learn. Fort Worth., TX: Hzroours:
ce Jdevanovich. '

E"‘
P" »
;1:

11




