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Introduction

The National Committee for Citizens in Education (NCCE) is pleased to present this special
Guidebook to those parents, program staff, and policymakers interested in the hopes and dreams,
fears and frustrations of Hispanic parents who are committed to educating their children in this
country’s public schools. We are delighted to be able to share not only our expenences but also
our learnings from our work.

A little over two years ago, NCCE embarked upon a most interesting and important journey to
San Antonio. With the generous funding assistance of the John D. and Catherine T. MacArthur
Foundation and an anonymous donor, NCCE selected this well-known city in Texas to be the
site of a multi-year pilot project to work with selected Hispanic families, schools, and local
organizations to strengthen parent involvement. The project, known as Padres a la escuela or
PAE, embodied the idea of community action for public education.

The project was significant for several reasons: First, it represented a parent involvement
program that was designed and implemented exclusively for Hispanic families in one of this
nation’s leading Latino communities. Second, it featured two positive partnerships on behalf of
Hispanic children: on one level, a partnership between home, school, and community; and, on
another level, a partnership between a national organization (NCCE) and a local community-
based organization (AVANCE).

The Padres a la escuela project also re-affirmed three simple truths essential to the healthy
development of children and families throughout America--especially in our low-income
communities: 1.) Cultural diversity is one of our greatest riches; it must be respected and
preserved; 2.) Schools cannot educate every child singlehandedly; they need the active support
of the whole community; and 3.) Parents need more than rhetorical support for parent
involvement; they require resources.

In the course of this work, we re-affirmed our central belief that cultural diversity benefits one
and all when it is acknowledged and nurtured. And with strong leadership, clear goals and
appropriate commitments of both time and resources, Hispanic parents and community groups
can--and will--play active and meaningful roles in the education of their children.

We also learned that schools, even those whose principals and teachers are willing to work
openly and often with parents, are not able to provide--by themselves--all the support and
sensitivity that children and their families deserve. Without question, most individuals and
institutions who work with children benefit from thoughtful, increased public participation.

Finally, we found out first-hand that for parents in San Antonio to be effective advocates for
their children, they need to have a number of things--both small and large--take place. First and
foremost they need small support; that is, carefully considered people, training approaches, and
material resources that provide useful and culturally sensitive information, offer multiple
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outreach strategies, teach advocacy skills, encourage various collaborations, build trust, and
develop leadership among Hispanic parents. Throughout the two years, NCCE and its local
partners in San Antonio dedicated themselves to this agenda.

On a more profound level, parents need: 1.) citizen participation--the active collaborations and
contributions of others, both with and without children, in the community; 2.) family support--
broad and coordinated services, ranging from quality child care to decent housing; and 3.)
community development--new visions and action plans to rebuild our nations’s most abandoned
neighborhoods in order to meet the needs of all its children and families.

NCCE intends to continue the work that PAE began with partners, both local and national, in
urban and rural communities, from Texas to New York ana California to Florida.




Executive Summary

Overview

This handbook, Beyond Barriers: Involving Hispanic Parents in the Education Process,
describes the history, accomplishments, and learnings of the National Committee for Citizens
in Education (NCCE) in reaching out and working with the Hispanic community in San
Antonio, Texas. The Padres a la escuela (PAE)--or Parents in the School--program
represents a national effort to encourage and facilitate the involvement of Hispanic families
in public schools, with the collaboration of selected community-based organizations. The
ultimate purposes of this pilot program are twofold: 1.) to improve the education outcomes
of Hispanic children; and 2.) to share our initial lessons with other Hispanic groups and
communities.

There are six mzjor parts or sections to this report. In "Part One: A Profile of San
Antonio," the reader is introduced to the families, the neighborhoods, the schools, and the
context that shaped the PAE efforts. "Part Two. Program Overview" outlines the major
goals and components of the project. The specific activities, accomplishments, and barriers
that were central to the project are described in "Part Three: Putting Ideas Into Action." In
"Part Four: The National View," the PAE staff have gathered information on Hispanic
families ‘and communities across the nation.

Finally, the last two sections assemble a number of informational resources and action tools
for those readers who want to act--or are active already--with and for Hispanic families on
school and community concerns. "Part Five" includes tools and resources used by the PAE
staff in San Antonio during the project and "Part Six" introduces a variety of other expansive
tools and résources taken from other similar work around the country.

One other important comment, by way of introduction: Although the term Hispanic is most
commonly used in the United States to refer to Spanish-speaking persons--from Latin
America, the Caribbean, and Spain--many who are included in this broad category prefer to
be called Latinos. Because of its widespread usage in the U. S. today, however, the word
Hispanic will be used interchangeably with the term Larino throughout this publication.

We do the Latino communities a serious disservice when we treat them as a single entity.
Each of the Hispanic sub-groups, including the distinct communities of Mexican, Puerto
Rican, Cuban, Dominican, South and Central American (among others), has had its own
patterns of immigration, culturalization, and geographic concentration, and each enjoys a
unique sense of identity, racial mixture, and history. They do not share national culture or
a common experience in the United States (Carrasquillo, 1991). Nor do they have one
educational perspective or one set of expectations of the American public schools. All of
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these differences must be understood and accepted by any group or program committed to
improving the academic achievement of Latino students.

Furthermore, the United States Bureau of the Census defines racial subgroups within the
population as White, Black, American Indian, Asian or Pacific Islander, and “Other Race.”
The Hispanic-origin population is classified for the purpose of Census studies on the basis
of another survey question altogether, one recognizing that Hispanic persons may be of any

race (1990 Census Profile.) All figures and data about Hispanics in this handbook are based
on this premise.

Origins, Elements, and Accomplishments of the Project

Initiated in late 1990, PAE was created as a response to the rapid growth of the Hispanic
community in the U. S. and the need for Hispanic families to become involved in public
schools for the improvement of their children’s education. The project evolved, in part,
from the needs revealed by Hispanic callers to NCCE’s Help Line and from a conscientious
look at the distressing facts about the educational status of Hispanics in this country.

As a national organization with experience in working at the local level, NCCE--in the
course of selecting San Antonio as its pilot site--immediately sought a partnership with a
local community-based organization (CBO). In this case, PAE entered into a collaborative
relationship with AVANCE, Inc., a respected and effective CBO dedicated to strengthening
and supporting Hispanic families through educational programs.

During the first year of its implementation, PAE worked with two schools in San Antonio:
Las Palmas Elementary School in the Edgewood Independent School District and Carvajal
Elementary School in the San Antonio Independent School District. By the second year, the
number of schools in the partnership was increased from two to four, adding Guerra and
Stafford Elementary Schools, both in Edgewood.

In its commitment to increase parent involvement, and develop Hispanic leadership and
capacity in education reform at the local level, PAE created and operated a project with six
interrelated components: Outreach; Information; Advocacy; Collaboration; Trust-building;

and Leadership. Each of these efforts has complementary goals and activities, which are
discussed in this handbook.
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A summary of accomplishments linked to the six PAE program components follows:

 Information (bilingual and culturally sensitive):

. Publications: Created a series of 12 brochures--in Spanish and English; designed and
distributed 5 issues of the PAE newsletter for parents and teachers;

. Training materials: Developed bilingual information sheets, transparency kits and
other handouts for the various parent, teacher, and community-based training
sessions

. Help-Line: Created and promoted a national bilingual service providing culturally
sensitive telephone assistance to parents, teachers, and other practitioners

. Clearinghouse: Expanded NCCE’s previous resources to include more than 2,000
new entries on Hispanic organizations and education services, national anc local

+ Outreach
. Home visits: Hired local staff as Parent Outreach Specnahsts to do extensive outreach
by making hundreds of contacts and dozens of home visits throughout the p:oject
. School district: Made contact with parent involvement offices in each district;
worked with the Edgewood office on an ongoing basis

» Advocacy
. Roles, rights & responsibilities: Conducted approximately 8 training sessions per
year for parents (and occasionally AVANCE) on these topics, to develop knowledge
and skills
. Access to resources.: Helped to tie in parents to local and national advocacy networks

« Collaboration
. Local: Along with AVANCE, introduced the project to businesses and community
groups
. National: Strengthened ties with several national Hispanic groups

« Trust-building
. Focus on teachers: Provided teachers with training to promote comprehension and
appreciation of parent involvement and to advance cultural awareness
. Focus on others. Offered additional resources to parents, schools and the community

 Leadership
. Parent: Provided support for parents who were recruiting and involving other
parents
. Community: Worked closely with the Mexican-American Legal Defence and
Education Fund (MALDEF) on parent leadership training workshops
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Key Findings and Lessons

Part One: A Profile of San Antonio

¢

Hispanics are unquestionably the largest, poorest, and youngest population segment in
San Antonio. The vast majority are of Mexican ancestry.

The relationship between poverty and ethnicity in San Antonio remains powerful, as
indicated by such measures as high dropout rates, limited employment opportunities,
and low income levels among the city’s Hispanic population.

. Most of San Antonio’s poorest neighborhoods are those in which Hispanic families live;

this is especially true for the two neighborhoods surrounding the Edgewood and the San
Antonio Independent School Districts, in which the PAE program operated. Parents
living in these sections of the city.lack the necessary resources and clout to ensure that
their children receive equal educational opportunities.

Children living in the economically disadvantaged neighborhoods of San Antonio suffer
from disadvantages that will continue throughout their academic life; addressing the

inequality in the schools and neighborhoods is central to any future advancements for
children.

Ir. most Latino communities, like San Antonio, the family plays the most important role
in providing safe and nurturing environments and teaching positive values. The family,
as society’s primary institution for strengthening their children’s physical, emotional,
and intellectual growth, is in critical need of services, policies, and resources that

support and respect their effort. By strengthening the family, the community is also
empowered.

Thus, in considering the educational and developmental needs of all children--but
especially those in poor communities like those in the PAE project--it is important to
hold not only the education system accountable, but also the other systems--child care,
health care, housing--that support Latino children and their families.

Part Two: Program Design

¢

Research and experience has demonstrated that parent involvement improves the
academic achievement of all children, regardless of the family’s socio-economic status,

racial, ethnic, or educational background. It also benefits the family, the school, and
the community.

Xiv
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The PAE program strongly believed that Latino parents, like parents of other racial or
ethnic backgrounds, are interested in the well-being of their children. It also
recognized, however, that Hispanic parents in this country face many challenges that
do not always allow them to provide the best housing, schools, and neighborhoods for
their children.

The role of decision makers and leaders in the educational process has traditionally
been relegated to teachers; Hispanic parents are not used to taking a leading role in the
education of their children. Therefore, the design of the PAE program assumed: that
Hispanic parents are in need of a greater understanding of how a public school system
works; that they would benefit from more information on what parent roles, rights, and
responsibilities could be; and that they needed support in order to become more
effective advocates for, and play more meaningful roles in, their children’s education.

Hispanic families and their public schools often suffer from poor relationships due to
cultural differences, language barriers, and misconceptions about one another. Not
surprisingly, the program discovered that teachers and administrators--both Hispanic
and non-Hispanic--can play a more fundamental role in making parent involvement
more effective in public schools.

Parent involvement, as an important strategy for improving children’s education, is not
the exclusive task of parents and teachers. Local community-based organizations, like
AVANCE, have a stake in educating Hispanic children; they can play an active role in
providing a support system for families and schools.

Part Three: From Ideas to Action

¢

Involving Hispanic families in the education of their children is a time-consuming and

challenging process, but one that can result in handsome payoffs for all who make a
serious, long-term commitment.

Information is a key factor in helping parents understand and interact with the public
school system. Hispanic families, due to cultural and language differences, often lack
meaningful information. Creating bilingual and culturally sensitive materials is
essential w recruiting and retaining parents in the involvement of their children’s
education.

With the proper leadership, training, and encouragement, most parents have the
capacity to actively become involved on behalf of their children; it is within reach of
some parents to influence school decisions and others to become leaders and organizers
in their communities in order to mobilize other parents.
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Collaboration between community organizations, schools, and parents--representing
three "legs of the stool" in support of children--proved critical to the ongoing success
of PAE’s parent involvement program in San Antonio.

Finally, as revealed in San Antonio, too many educators, especially non-Hispanics, lack
the time, opportunity, or motivation to learn about Hispanic families or culture.
Ultimately, only the school system, with some strategic assistance from interested
community groups, can play the necessary role in making sure adequate planning,
training, resources, and energy are available for the task.

Part Four: A National View

*

There are 22 million Latinos in the United States. It is estimated that by the year 2000,
Hispanics will be the largest minority group--in the country and in the public schools.

Not until educational conditions of Latino families are significantly improved will the
socio-economic gap between the Hispanic and non-Hispanic population be closed. But
education alone will not resolve poverty; it must be approached from several other
directions, such as housing, health care,.employment, and social services.

Hispanics made modest gains in educational attainment in the 1980s; however, they
remain among the most under-educated racial/ethnic groups, and in most
instances the educational gap between Hispanics and non-Hispanics is widening.

Hispanic youth have the highest dropout rates, fewer years of school completion, lower

‘rates of college enrollment, and higher rates of illiteracy than virtually any group in the

country. The extent of educational disadvantages for Hispanics goes from pre-school
through post-secondary education. It also affects Latinos of every sub-group and in
every region.

Generalizations about Latinos have obscured the important differences among them and
hampered the appropriate development of programs and policies to further their
education and socio-economic outcomes.

Reflections and Recommendations

Get to Know the Community

It is critical for those involved in starting and/or operating a new program (espécially
one focused on parents, children, schools, and communities) to get to know the local
people and their living/working/parenting/coping circumstances--whether or not they
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are from that community. This is especially true in settings where most of the parents
and families are viewed as being outside "the American mainstream."

With specific reference to San Antonio’s PAE project--in which the parents are
Hispanic (Latino), mostly living below the poverty level in neighborhoods that seriously
lack services and resources, and with limited histories or connections with the public
schools--it is incumbent upon everyone involved in running a program to take the time
to visit, discuss, observe, study and otherwise get to know the parents, the
neighborhoods, and the broader socio-economic and political issues that shape the larger
context. '

To this end, there are a number of diverse sources and strategies for gathering and
using information. Many of the tools included in this handbook are helpful in this
regard. Also, consider local census data and other relevant information that profiles
the families, schools, and neighborhoods in the target communities.

Understand the Broader Needs of the Families

It was essential to gain as much understanding of the strengths and weaknesses, needs
and opportunities of parents and families in the PAE program as possible. This is not
to say that the PAE project--or any other single program--should promise more than it
can deliver. However, it is not enough to discover/determine the needs of the parents
apart from their children or divorced from their immediate living conditions.

Again, it takes time and commitment by the program to do this important background
work. NCCE made efforts to do this on several fronts: a.) creation of review criteria
for selection of both the community and the specific schools; b.) use of an evaluation
design that incorporated strategies to learn from and about the San Antonio families;
c.) our partnership with an experienced and respected community-based organization
(AVANCE); and d.) a process dedicated to ongoing research, review, and revisions.

Recognize and Anticipate Barriers--in the Schools and the Communities

Even the best of parent involvement programs encounter barriers--both small and large.
PAE anticipated many of these, including outreach, language, materials, and staffing--
and addressed them reasonably well. It had more difficulty dealing with those concerns
outside the schools--related to poverty, the lack of comprehensive and continuous child
care, etc.

Perhaps the most significant challenges to overcome with regard to the schools were:
the uncertainty by many low-income parents about how to maintain an active
relationship with schools that have rarely welcomed them; and the limited knowledge
of, and motivation by, educators towards these parents. '

Xvil




Make Sure Resources Are Readily Available and Strategically Used

It was important to have resources that were thoughtfully targeted to the needs and
strengths of the parents in San Antonio. Through the partnership with AVANCE, the
PAE project was able to hire and supervise staff who handled all parent outreach,
provided useful information and materials, and acted as liaisons with the schools. In
addition, the two PAE workers were housed and supervised by AVANCE which also
served as the main contact with NCCE in Washington.

The presence of "local" NCCE staff in San Antonio, which meant greater visibility and
credibility, also required tailored communications, support, and resources from the
national office on a regular basis over the life of the project.

| Improve the Understandings and Attitudes Between Parents and Teachers

Teachers and parents know relatively little about one another. They often come from
and live in different places, and there are few opportunities for them to learn more
about each other. Both need to find new and different (perhaps more creative) ways
to better understand each other’s world: educators can introduce parents to the overall
school and parents can introduce school personnel to neighborhoods. This is an area
that the PAE project was weak on, and that future work needs to emphasize.

Make Parent Involvement more Familiar and Meaningful to All

Despite regulations and rhetoric that often sing the praises of “parent involvement," too
few teachers and administrators in San Antonio appear to be very knowledgeable about
either parent involvement programs/resources in general or the PAE program in
particular. Aside from attending the initial teacher training session, the school faculty
made limited attempts overall to become familiar with the PAE program goals and
resources. This points up a weakness of the PAE project, since it focused mainly on
the parents and not as much on the teachers or the schools.

This can be remedied. NCCE has gathered a number of tools, resources, and strategies
to address this concern, although their use would most likely require an even more
significant commitment on the part of all participants.

Address the Age-old Issues of Time and Resources
Schools and their staff have many obligations and relatively little time for attending
extra trainings or meetings, even when they have some interest in the new efforts.

Many new commitments or "add-ons" are regularly being introduced, although not that
many are ever fully embraced, much less institutionalized; new programs/priorities,
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such as PAE, have to fight for time and attention. Successful adoption generally
requires a "champion" on the inside, significant resources from the outside, and the
necessary time to make the project work for everyone involved.

Create Partnerships

Overall, there was easier acceptance of the PAE project when the locally well-known
and respected community-based organization (AVANCE) entered into partnership with
NCCE. Their knowledge of the San Antonio families, schools, and neighborhoods
made it much more possible to develop trust and relationships between the different
players. Also, the fact that AVANCE had more diverse and extensive awareness of
community resources enabled some of the parents and families to make connections
with health, social services, and employment opportunities.

Participants, especially some of the principals, acknowledged the value of outside
groups--both local and national--particularly when they were able to deliver useful
materials and/or concrete services. Also, in the beginning there was some prestige and
benefit from working with a national organization (NCCE) and being part of a pilot
project, even though this currency does not last long or guarantee lasting commitment.

It is important not to be seen simply as a one-time resource. It is essential to improve
the likelihood of continuation, in anticipation of the national partnership ending, by
establishing a partnership with a solid CBO like AVANCE. (While there is no
guarantee of new funding due to this partnership, there nevertheless is a capacity upon
which to build.)

Pay Attention o the Program

It is crucial to review the program from beginning to end. Concerning start-up, there
are a variety of sources to look at for inspiration on developing successful projects for
Spanish-speaking families (schools and communities): 1.) recent and successful parent
involvement programs, especially those models that stress collective responsibility as
reflected in the concept of Home/School/Community partnerships; 2.) ideas and
approaches drawn from the best work of other Hispanic projects and research (e.g.,
Aspira; La Raza); and 3.) more traditional citizen involvement, training, and organizing
efforts.

Two of the most important points to focus on during the operational phase of the PAE
project relate to the concepts of process and partnership. An emphasis on thoughtful
and clear processes can contribute a sense of consistency and ownership to the work.
It also encourages mutual respect, increases benefits, and leads to potential "win-win"
situations. The value of partnerships--at the local as well as national levels--is both
conceptual and practical. It makes sense to advocate for collective responsibility on
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behalf of our children and shared ownership for the program. And, as demonstrated
in PAE’s efforts, it is also a good idea to make use of national resources and local
knowledge, whenever possible.

Throughout the project and at its conclusion, evaluation can be useful in the
improvement and continuation of the program. If seen as a "user-friendly" tool,
evaluation can be helpful in making mid-course corrections, measuring
accurnplishments, and informing strategies for future revisions. There are many types
of evaluation design, ranging from a third-party or outside evaluator to self-evaluation.
The PAE project used a combination of both, with mixed results. It is necessary
therefore to consider carefully the most appropriate approach for assessing and
documenting the project’s activities and accomplishments.

Some final notes on program continuation: First, it is important to develop broad-
based community ownership and ongoing public support for the work. And second, to
the extent possible, both the original proposals and the actual programs need to have
strategies that focus on Jocal capacity building (advocacy; key information and
resources; leadership development). ‘

Program Evaluation

Most of the data and program results in this handbook have been extracted from two main
sources: 1.) formal evaluation and documentation efforts and 2.) reviews of relevant data
and literature. The formal sources included an independent evaluation on PAE’s activities,
program effectiveness as perceived by participants, and program strengths and weaknesses
during the first year. It was conducted by the Center for the Study of Evaluation (CSE), at
the University of California, Los Angeles (UCLA). In addition, NCCE conducted its own
exit survey at the end of the second year to parents (58, or 30%), teachers (15), and school
principals (4) who participated in the program. The secondary sources that are reflected in
this document include: 1990 Census data, resource materials and literature from Hispanic
organizations, and NCCE’s publication and research, and experience working with minority
families and communities. '
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Community Profile: San Antonio Texas

Roberto’ and Lupe’s Story: Part I

Roberto and Guadalupe Pérez have lived in their present home for the past twelve years. A
console television set is the only luxury in their three-bedroom home, located in a housing
project in southwest San Antonio. Roberto works for a construction company making minimum
wage, and Lupe stays home to care for their seven children, whose ages range from two to
sevenreen.

Roberto, whose parents grew up in San Antonio, is bilingual and graduated from the same high
school his two oldest children attended. Lupe speaks only Spanish and left school after the 10th
grade, in her native Mexico. Later, she came to ie United States with her family and soon
married Roberto. She found English difficult to learn, and ar the time she believed she did not
really need it, since most of her neighbors and relatives were bilingual. The Pérez children,
however, are all bilingual or are in the process of learning the two languages.

Their two oldest children, Juan and Teresa, dropped out of school. Juan (17-years-old) had poor
grades and decided that school was not for him, while Teresa (15-years-old) became pregnant
and was too embarrassed to return to school. The two youngest children are of pre-school age,
but they do not attend school. Mrs. Pérez, does nor know that her children are more likely to
do better in school if they aitend a pre-school program, and second, she has neither the means
to send them to nursery school, nor access to information about free pre-school programs. The
other three children artend the local elementary school and are in 2nd, 4th, and 6th grades.
Lupe walks with them to school every day because she is afraid something will happen to them.

Lupe wishes she could work outside the home, bur understands the difficulties of finding a job
with limited skills and no knowledge of English. She knows that the low wages she can earn--
possibly doing domestic work on the wealthier Northside of San Antonio--would all be invested
in child care. At any rate, she would have 10 take the children to another neighborhood because
she knows of no facilities close to where she lives. Transporiation is also a problem: the family
owns only a very old truck that Roberto takes to work every day, and public transportation is
not very reliable. '

Roberto and Lupe would like a better life for their children, but things seem to get worse every
day. Now in her late thirties, Lupe wishes she hadn’t dropped out of school and is determined
to learn English; she realizes that education is important for a better job. She wants her children
1o stay in school, but does not know how to get the oldest ones back on the right track--and she
JSears that the younger children will follow in their footsteps. She desperately needs help and
support. Unfortunately she does not know where to go for it.
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A.

Introduction

The implementation of Padres a la escuela in San Antonio was determined by factors -

related to the demographic, educational, and socio-economic conditions of that city, as
well as logistical considerations involving site accessibility, funding potential, availability
of a community-based organization (CBO) to carry out the program, and interest
expressed by, as well as specific needs of, the school community. San Antonio fully
satisfied all these site requirements, and offered greater possibilities for better educational
outcomes for Hispanic children than did other suggested locations. This chapter
summarizes the conditions that led to NCCE’s two-year commitment to the Hispanic
families in that southern central Texas city, and provides a brief description of the
community in which the program took place.

San Antonio is, according to the Census Bureau, sixth among the nation’s Metropolitan
Statistical Areas with the highest percentage (47.6%) of Hispanic origin. The city is well
known for its history, strong multicultural influences, beauty, and the warmth of its
people. However, the reality is that in the middle of its richness, San Antonio faces
poverty, tremendous educational inequities, and social disadvantages which affect the
Hispanic family as well as its children’s educational outcomes--despite the fact that the
once-totally segregated Hispanic community is slowly dispersing into the northwestern
section of the city and into suburban areas.

Often, the amount of time and energy required to provide their children with the most
basic needs, combined with cultural traditions which separate schooling from family life,
and with insensitive attitudes or policies in many American schools, have served to
isolate Latino parents from their children’s formal education. Although the Texas
Education Agency (TEA) mandates the inclusion of parental involvement programs in all

public schools, parent participation in school activities in low-income sections of the city

remains minimal. Unless decisive actions are taken by the community, the low-income
Hispanic families in San Antonio will not improve the quality of thei: lives.

The information provided in this chapter is the most recently available from the Census
Bureau. Due to the difficulty of collecting complete data either for the San Antonio
Metropolitan Statistical Area (MSA) or Bexar County, we will use information from both
sources as availability dictates. The San Antonio MSA consists f Bexar, Comal, and
Guadalupe Counties, with more than 90 percent of the population concentrated in Bexar
County. Data for Bexar County includes the city of San Antonio. It’s important for the
reader to remember that the data reflects the U.S. Census determination that Hispanic
population can be of any race.
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Yolanda’s Story: Part 1

Yolanda Garcia, even though she is a very young woman, feels as though her life is in a tunnel
with no light at the other end. Her husband abandoned her and their three children two years
ago, and has not been heard from since. She works as a part time cashier at the neighborhood’s
convenience store making minimum wage, and has no health insurance. Like many other single
parents with a low income, it has often seemed to be all she could do just to provide her children
with their basic needs. '

Yolanda graduated from high school and would really like to go to college some day. She feels
more comfortable speaking English, although she can communicote in Spanish when necessary.
She lives with her parents in a small house on the Southside of San Antonio. They often take care
of the children for her, particularly after school hours.

Patricia and Sonia, her two daughters, are not doing well in school. Yolanda would like 1o help
them, but has never known quite how to go about ir. All her life she has believed that it would
be wrong to interfere with the way the teacher instructs, since the teacher is, after all, a well-
educated professional. ‘

The elementary school her daughters attend has been the rarger of several community
organizations, which offer a variety of adult-education and parent-involvement programs on the
campus. All parents are welcome to artend these sessions, which are usually held in the morning
and less ofien in the evening or on weekends. Yolanda has seen flyers inviting parenis to come
to these programs, but she did nor feel thar they would concern her or her children’s needs. In
effect, she did not understand how these workshops might be of any benefit to the Garcia family.
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B. Demographic Profile of San Antonio.
1. Race and Hispanic origin
Hispanics are by far the largest ethnic group in the San Antonio MSA. Approximately
616,800 (47.4%) of San Antonio’s residents are of Hispanic origin which, combined with
the African-American population, comprises more than half of the metropolitan-area
population. Close to two thirds (64.9%) of the Hispanics in San Antonio are reported by
the census to be within the White racial group (see Figure 1.1). -
FIGURE 1.1
San Antonio MSA population
by Race and Hispanic Origin
Population Numbers Percentage
White 979,319 75.2
African-American 88,709 6.8
Asian 16020 1.2
American Indian, Eskimo, or Aleut 4,673 0.4
Other Race 213,378 16.4
Total population 1,302,099 100.0
Hispanic origin any race 616,878 474
Total non-Hispanic 685,221
Source: 1990 Census of Population and Housing
2. Hispanié diversity in San Antonio
The majority (92.7%) of Hispanizs in San Antonio are of Mexican ancestry, which
greatly exceeds the national percentage of 62.6 percent. Other Latinos, including Puerto
Ricans, Cubans, and Central and South Americans, constitute a small fragment of the
Hispanic population in San Antonio. Overall, 44 percent of all residents of the San
Antonio MSA are of Mexican background (see Figure 1.2). (1990 Census of Population
and Housing).
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FIGURE 1.2

Composition of Hispanic population
in the San Antonio MSA 1990

Hispanic Population Numbers
Mexican 571,960
Cuban 1,293
Puerto Rican 7,514
Central and South Americans 5,939
Other 30,172
Total Hispan