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THE PROFESSIONAL FUNCTIONS OF ELEMENTARY SCHOOL TEACHERS

Executive Summary

Michael Rosenfeld, Anne Reynolds, and Patricia Bukatko

Educational Testing Service (ETS) is preparing to introduce a new generation of teacher
assessments (The Praxis Series: Professional Assessments for Beginning Teachers™) intended
for use by states as part of the process of licensing or certifying teachers. This system will
consist of three stages of assessment. Stage I assessments are designed to be used by a state to
decide whether prospective teachers possess an acceptable level of competence in the basic
academic skills (e.g, reading, writing, mathematics) that the state requires of the beginning
teacher. Stage II assessments will measure knowledge of subject matter (e.g., biology, Spanish,
social studies), principles of learning and teaching, and subject-specific pedagogy. Stage III
assessments, which will measure the beginning teacher’s application of teaching knowledge and
skills, will be performance-based.

Three job analysis studies were conducted to provide data that would define the domain
of teaching and provide evidence supporting the content validity of the performance assessment
measures to be developed for Stage IIl. The goal of the studies was to identify a core set of
. tasks that are performed by and judged to be important for newly licensed teachers. Three
separate but parallel studies were conducted to reflect three school levels: elementary, middle,
and secondary. Due to the size and complexity of the studies, this report focuses primarily on
the elementary school job analysis, however, summaries of results for the middle and secondary
school studies as well as a comparison of similiarities and differences between school levels are
provided in the summary.

Each study was conducted in two phases. Phase I involved a series of meetings with
experts to establish an initial inventory of tasks; Phase II was a large-scale survey to solicit the
judgments of large numbers of educational professionals with knowledge of teaching. Typically,
content validity is established by the judgments of experts. Validity is enhanced when multiple
judges with relevant expertise are included. In this case, the judges included teachers,
supervisors of teachers (school administrators), and educators of teachers (college faculty). In
both phases of the study, judges in each category were chosen from different types of
constituencies and different areas of the country. Care was taken to include members of
minority groups as well.

During Phase 1, teachers, school administrators, and teacher educators met to create,
review, and polish a list of tasks that would become the basis for the survey in Phase I. The 80-
plus tasks were clustered into six dimensions: planning and preparing for instruction; managing the
classroom; implementing instruction; evaluating student learning and effectiveness; administrative
responsibilities; and additional professional responsibilities. The product of these meetings was a
survey instrument that listed the teaching tasks and asked respondents to rate each on a series
of scales. All respondents rated the tasks on a scale that assessed importance for the jobof a
newly licensed teacher. Teachers were also asked to rate the tasks on scales of importance for
their own job and the time they spend on each. School administrators and teacher educators




were also asked to rate each task on a scale of effectiveness, specifically the degree to which the
level of performance on the task differentiates between more and less effective beginning
teachers. Finally, teacher educators were asked to rate each task on a scale that measures
opportunity to learn, reflecting the opportunity that the beginning teacher may have had to leaia
the task in question. The surveys that contained the tasks and scales also asked respondents for
background information and for their judgments of the adequacy and inclusiveness of the tasks
in describizg the job of the teacher. ‘

Surveys were sent to large numbers of potential respondents. The primary groups of
potential respondents to the survey included (1) teachers, (2) school administrators, and 3)
teacher educators at the five largest teacher education institutions in each state. School
administrators and teacher educators w're included among potential respondents in order to
provide the perspectives of those who educate and supervise teachers. While minorities were
included in the primary group of teachers, a supplemental group of Black and Hispanic teachers
and teacher educators at Historically Black Colleges and Universities was also included in the
survey in order to increase the likelihood that a sufficient number of responses from minority
teachers and the minority institutions that train them would be available to reflect their
perspectives on the job of a newly licensed teacher.

Responses to the elementary school survey were obtained from 3,602 teachers, 125
administrators, and 232 teacher educators. The aggregate background characteristics of the
teacher respondents showed them to be similar to teachers who took part in several recent
studies of nationally-representative groups of teachers.

As noted, the main purpose of the job analysis studies was to identify a core set of tasks
at each of the three school levels that would become a pool from which to choose tasks for use
in designing the performance assessments in Stage II. To accomplish this, the major analyses
of the data addresseci three major questions. The major questions to be addressed, the analyses
used, and the standards set to interpret the results are provided below.

(1)  Is the task performed by newly licensed teachers?

The importance for a newly licensed teacher’s job scale provided respondents with
an opportunity to indicate whether the task is performed by newly licensed
teachers. Percentages were computed of the teachers, administrators, and
teacher educators who indicated that a given task is one that is performed. At
least 50% of each of the respondent groups had to indicate that the task is
performed by a newly licensed teacher in order for a task to be considered for
inclusion in the Stage III assessments.

(2)  If it is performed, how important is it for a newly licensed teacher’s job?

Mean ratings and standard deviations for each task were computed for each of
the respondent groups and for relevant subgroups of teachers. For a task to be
considered for inclusion in the Stage III assessments, the task’s mean importance
value on the i ortance for a newly licensed teacher’s job scale had to be at least
3.50 (the midpoint between scale points labeled moderately important and very
important) for each of the respondent groups and relevant subgroups of teachers.




- (3) Do all the respondent groups and subgroups of teachers agree on the level of tas*
importance?

Correlations were computed between the respondent groups and between
relevant subgroups of teacher respondents based on mean importarce ratings of
tasks. High correlations are indicative of congruent perceptions with respect to
the relative importance of the tasks performed by newly licensed teachers.
Comparisons of mean performance ratinge were also made to determine whether
or not a task met the 3.50 standard for all the respondent groups and subgroups
of teachers.

Results for Elementary School Level

The following highlights the major findings of the job analysis study for the elementary

school level:

. Fifty percent or more of the teachers, administrators, and teacher educators judged all of
the 85 tasks included in the job analysis survey to be performed by newly licensed
teachers.

. Results indicated high levels of agreement among teacher, school administrator, and

teacher educator respondent groups, and subgroups of teachers on the tasks judged

important for a newly licensed teacher’s job. (Most correlations between groups defined

by race\ethnicity, sex, years of teaching experience, primary teaching assignment, and

region of the country were in the .90%s.) ,

U Fifty-three of the 85 tasks (62%) were judged to meet the 3.50 importance eligibility
standard by all respondent groups (i.e., administrators, teacher educators, and teachers)
and relevant subgroups of teachers.

. The most important tasks were found in four of the six job dimensions: 1. Planning and
Preparing for Instruction, I1. Managing the Classroom, 1I1. Implementing Instruction, and
IV. Evaluating Student Leaming and Instructional Effectiveness.

. Teachers reported spending more time on tasks that they judged to be more important.

U Administrators and teacher educators agreed very highly on the degree to which tasks
differentiate between more effective and less effective new teachers.

U Teacher task ratings of importance for the newly licensed teacher’s job were highly

correlated with administrators’ and teacher educators’ task ratings of effectiveness for
beginning teachers.
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. Teacher educators from the American Association of Colleges for Teacher Education
(AACTE) and Historically Black Colleges and Universities indicated that in their
judgment they are providing students an opportunity to learn those tasks that they
judged to be important for a newly licensed teacher’s job and related to effectiveness on
the job.

. The resuits for the middle and secondary school job analysis studies were ve:y similar o
the elementary school findings. There were only minor differences in certain areas. Fifty
percent or more of the middle school teachers, administrators, and teacher educators judged all
but one of the 77 tasks included in the middle school job analysis survey to be performed by
newly licensed teachers. Forty-four of the 77 tasks (57%) were judged to meet the 3.50
importance eligibility standard by all administrators, teacher educators, teachers, znd relevant
subgroups of teachers. At the secondary school level, 50% or more of the teachers, :
administrators, and teacher educators judged all but one of the 87 tasks included in the
secondary school job analysis survey to be performed by newly licensed teachers. Also, 50 of the
87 tasks (57%) were judged to meet the 3.50 importance eligibility standard by all
administrators, teacher educators, teachers, and relevant subgroups of teachers.

Similarities and Differences Across the Elementary,
Middle, and Secondary School Levels

The primary purpose of each of the job analysis studies was to describe the most
important tasks performed by newly licensed teachers at each of the three school levels. Three
independent jot analyses, one for each school level, were conducted to ensure that any existing
differences in tasks across the three levels could be identified. The results permitted
identification of a set of tasks performed by and judged to be important for beginning teachers
at each of the three school levels by all groups who responded to the surveys. The data also
provided an opportunity to examine similarities and differences across school levels in terms of
the content of the survey instruments and the results of the surveys at the dimension and task
levels. '

tent

In Phase I of each of the job analysis studies, committees of content experts identified
the most important tasks of teaching for each of the three school levels. Each of the
committees was asked to tailor a generic description of the job of a teacher to their school level.
Despite this tailoring process, the final inventories were very similar. The job descriptions, one
for each level, resulted in six job dimensions which are all highly similar conceptually, but
contain minor differences in wording.

The tasks within each of the six job dimensions were also found to be highly similar
across all three levels. Those tasks that were unique to a particular school level (ie., did not
conceptually match any task in the other two inventories) represented a relatively small
proportion of the tasks. Even here, it is likely that many of the tasks would have been judged to
be appropriate for inclusion in the inventories being designed for the other school levels.
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Survey Results Across School L evels at the Task Level

In Phase II of each of the job analysis studies, the perspectives of large numbers of
educational professionals were collected in order to determine whether the dimensions and tasks
found in the elementary, middle, and secondary school job descriptions were performed by and
judged important for the newly licensed teacher’s job. The majority of the tasks that met or
exceeded the standard (i.e., mean importance rating of 3.50 or higher) for all respondent groups
and subgroups of teachers, that were also present in all three job descriptions, were found in the
dimensions Planning and Preparing for Instruction, Managing the Classrcom, Implementing
Instruction, and Evaluating Student Learning and Instructional Effectiveness. The majority of the
tasks that did niot meet the 3.50 standard across all three school levels fell in the job dimensions
of Administrative Responsibilities and Professional Responsibilities. -

It is important to note that while task statements may be similar, the ways in which the
tasks are carried out may differ by subject matter and grade level taught. The survey
methodology used in the three job analysis studies was designed to describe what tasks were
performed, not how they were performed.

Summary and Conclusions

The purpose of the elementary school job analysis study was to define the domain of
teaching tasks for the newly licensed teacher’s job at the elementary school level and to
contribute to the documentation of the content validity of the performance assessment measures
that will be developed for Stage III. The study identified a pool of tasks that were judged to be
performed by and important for newly licensed teachers by subgroups of teachers, school
administrators, and teacher educators. The most important tasks were found in the job
dimensions of planning and preparing for instruction, managing the classroom, implementing
instruction, and evaluating student leaming and instructional effectiveness.

The job analysis survey at the elementary schoe! level identified 53 of 85 tasks that met
the 3.50 eligibility standard for administrators, teacher educators, teachers and relevant
subgroups of teachers. In selecting tasks for inclusion in the assessments, first priority should be
given to the tasks that met or exceeded the 3.50 standard.

The tasks found to be important for newly licensed teachers also were judged by teacher
educators as tasks that teacher candidates have had an opportunity to learn in a teacher
education program and that also were judged by teacher educators and school administrators as
contributing to differentiating between more and less effective beginning teachers.

The job analyses conducted at the three school levels allowed an examination of tasks
across all three levels. This indicated a great deal of overlap in content considered to be
performed and important for newly licensed teachers across the three school levels. These
results could be used by test developers to develop specific assessments for each school level or
for assessments used across all three levels. It should be noted that the way in which the
behaviors are performed may differ across school levels and these differences should be
reflected in the assessment process.
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Introduction

In light of recent national debates about the preparedness and effectiveness of teachers,
as well as advances in measurement and technology, Educational Testing Service (ETS) is
preparing to introduce a new generation of teacher assessments (Dwyer, 1989). The new
assessment system (The Praxis Series: Professional Assessments for Beginning Teachers™) is
intended for use by states as part of the process of licensing or certifying teachers. This system
will consist of three stages of assessment. Stage I assessments are designed to be used by a state
to decide whether prospective teachers possess an acceptable level of competence in the basic
academic skills (e.g., reading, writing, mathematics) that the state requires of the beginning
teacher. Stage II assessments will measure knowledge of subject matter (e.g., biology, Spanish,
social studies), principles of learning and teaching, and subject-specific pedagogy. Stage III
assessments, which will measure the beginning teacher’s application of teaching knowledge and
skills, will be performance-based.

Three job analysis studies ' vere conducted to provide one data source that can be used as
a basis for defining the domain of teaching and for documenting the content validity of the
performance assessment measures that will be developed for Stage II. Independent job
analyses were conducted to ensure that any existing differences in tasks across the three school
levels (elementary, middle, and secondary school) could be identified. Due to the size and
complexity of the studies, this report focuses primarily on the elementary school job analysis.

The purpose of job analysis is to define the tasks and/or the knowledge, skills and
abilities required to perform a specific job. Job analysis is critical to the process of establishing
the content validity and job-relatedness of assessment measures in general (Schippmann, Hughes
& Prien, 1987; Schneider & Konz, 1989; Thompson & Thompson, 1982; Veres, Lahey & Buckly,
1987), and of licensing and certification examinations in particular (Mehrens, 1987; Shimberg,
1982; Vertiz, 1985). The Standards for Educational and Psychological Testing (AERA, APA &
NCME, 1985) state:

The content domain to be covered by a licensure or certification test should be defined
clearly and explained in terms of the importance of the content for competent
performance in an occupation..Job analyses provide the primary basis for defining the
content domain (p. 64).

In order to define the domain of teaching and to contribute to the documentation of
content validity, the study sought to identify a core set of tasks that are performed by, and
judged to be important for, newly licensed teachers at the elementary school level. To
accomplish these objectives, procedures used in the study were designed to answer three
questions: 1) Is the task performed by newly licensed teachers? 2) If it is performed, how
important is it for a newly licensed teacher’s job? and 3) Do all the respondent groups and
subgroups of teachers agree on the level of task importance?

The establishment of content validity depends primarily on judgmental evaluation. Such
judgment is enhanced when multiple judges with relevant expertise are included in the process
(Ghiselli, Campbell & Zedeck, 1981). This is commonly achieved through the use of committees
comprised of subject matter experts. The job analysis study reported here went beyond the
usual committee work by involving large numbers of teachers and others with knowledge of
teaching in the process of describing and evaluating dimensions and tasks for possible inclusion
in the Stage III assessments. The perspectives included were thuse of job incumbents (the
teachers themselves), of teacher educators, and of supervisors of teachers (school
administrators).
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Method

The elementary school job analysis study described here involved a multi-method
approach that included expert committees and a national survey. The study was conducted in
two phases. In Phase I, committees of content experts identified the most important tasks of
teaching. In Phase II, large groups of teachers, school administrators, and teacher educators
were asked to react to the inventory produced in Phase I. This was done to verify the
judgments of committees of content experts and to identify a core of important tasks for the
newly licensed teacher’s job. The use of survey information as the foundation of the job analysis
process is well documented (see Geisinger, 1987; Smith, Hambleton & Rosen, 1988).

The goals of Phase I were to engage large numbers of content experts in identifying the
important job dimensions and tasks within those dimensions ard to create a survey instrument
based on these dimensions and tasks. Each step in the developmental process involved
increasing numbers of educational professionals with broader geographic perspectives. The
work proceeded in three steps:

1. A literature search was conducted in order to identify important teaching tasks;

2. Local and regional advisory committee meetings were held in order to construct a
task inventory describing the job of elementary school teachers; and

3. A national committee meeting was held to finalize the task inventory describing
the job of elementary school teachers.

Literature review. The purpose of the literature review was to construct an initial
inventory of teaching tasks to serve as a starting point for discussions with committees of
content experts. A previously developed generic inventory of teaching tasks was used
(Rosenfeld, Thornton, and Skurnik, 1986). This inventory was based on an extensive literature
search and interviews with teachers and was built with the assistance of a panel of experts that
included teachers, teacher educators, and school administrators. The inventory was
administered to approximately 2,000 teachers and school administrators across three school
levels (elementary, middle, and secondary). Those tasks rated as being important by teachers
and school administrators at each of the three levels formed the basis of the initial draft of the
new inventory.

Reviews of the literature since 1986 were also conducted, and additional tasks were
added to the draft inventory. The literature review identified a relatively large number of task
statements (more than 80) that ETS staff clustered into a smaller number of dimensions. The
dimensions, which reflect both instructional and non-instructional aspects of teaching, were:
planning instruction, implementing and managing instruction, evaluating student leaming and
instructional effectiveness, administrative and clerical responsibilities, and other professional
activities. An inventory of the teaching tasks, clustered into dimensions listed above, became the
starting point for developing the task inventory.
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Local advisory committee. The next step was to tailor the initial draft to the elementary
school level. To this end, an advisory committee was convened that consisted of 10 teachers.
Officials from school districts located in New Jersey and Pennsylvania were asked to identify
teachers who knew their jobs well and who would be able to express their views in a committee
setting. The group was chosen to provide a range with respect to grade level, teaching
experience, gender, race, and school location (urban, suburban, rural). Committee members
received copies of the draft inventory in advance of the meeting and were instructed to come to
the meeting prepared to discuss the draft and recommend any necessary changes. Specifically,
they were asked to react to the overall structure of the draft; review each task statement for its
relevance to their own level of teaching; delete tasks that they viewed as unimportant to the
domain in'question; and add any important tasks that might have been left out.

On the basis of the suggestions of the local committee, the initial generic draft became a
draft survey for the elementary school level. The draft became the basis for c'iscussions with
regional advisory committees.

Regional advisory committees. -The next step involved convening three regional
committees to review and recommend revisions to the draft. The dual purposes of this step
were to further refine the draft and to broaden the base of participation in the process of
developing a final job analysis instrument. Committees of teachers that were similar to the local
committee in size and composition were convened in three regions of the country: the Far
West, the Middle West, and the South. Members of the regional committees were selected from
pools of potential participants nominated by school officials using criteria similar to those
described above for the selection of local committee members. The process of reviewing the
draft inventory was similar to that employed by the local committee. Committee members were
mailed the draft prior to the meeting and were asked to react to the overall structure and to
each task statement; delete tasks that they viewed as unimportant; and add important tasks that
might have been omitted. Comments from the three regional advisory committees (one
committee in each of the three regions) were incorporated into a second version of the
inventory.

National advisory committee. The survey instrument and the cover letter that would
accompany it was reviewed by a separate national panel of advisors. The panel was selectec to
finalize the draft and to provide a national perspective. The national advisory committee
consisted of teachers, school and state level administrators, and teacher educators. Panel
members were nominated by national associations (National Education Association, American
Federation of Teachers, American Association of Colleges for Teacher Education, National
Association of State Boards of Education, National Associations of Elementary and Secondary
School Principals, and National Association of State Directors of Teacher Education and
Certification). Again, the group was chosen to provide a range with respect to grade level,
teaching experience, gender, race, and location. Procedures for reviewing the survey instrument
were similar to those used by the local and regional advisory committees.

When the panel’s revisions had been incorporated into the survey instrument, the final

survey form was sent out for one final review by the panel members; their reactions were
solicited by telephone. The names of the committee members appear in Appendix A.

:l or




Phase II. Identification. of the Core of 1 Tas)

Phase II involved a large-scale su-vey in which groups of teachers, school administrators,
and teacher educators were asked to react to the inventory produced in Phase I. These
constituencies were included to ensure that their important perspectives were represented in the
process used to identify important teacher tasks and to determine the level of agreement on
judgments about these tasks. The goal of this phase was to involve large numbers of educational
professionals in verifying the judgments of the advisory committees and national panels, and to
identify the core of important teaching tasks for newly licensed teachers that would be given
further consideration in the development of assessment measures.

The survey instrument. The survey instrument was similar in format across different
groups of potential respondents. The survey was divided into four sections. The first included
the list of teaching tasks that had been developed with the help of the advisory committées and
panels and a set of scales (described below) on which respondents were asked to rate each task.
The inventory for elementary school teachers contained 85 tasks. The second section asked
respondents to judge the completeness of the list of tasks for teachers at the elementary school
level. The third section asked respondents to add important tasks and task dimensions not
included in the questionnaire. The final section asked for background information to be used to
describe the respondents and for conduc:ing analyses by relevant subgroups of respondents.

Separate instruments were developed for the three categories of respondents. All
respondents were asked to make independent judgments on two or three scales, depending on
the category of respondent. The importance for a newly licensed teacher’s job scale is the one
scale common tc all three constituencies (teachers, teacher educators, and administrators). The
importance for a newly licensed teacher's job scale was viewed as the most relevant scale for this
study since the major purpose of the study was to identify the most important tasks performed
by new teachers and to use these findings as part of the database for designing assessment
measures for use in the licensing and certification process. Teachers were alsc asked to judge
the tasks on scales of importance for their own job and time spent on their o'n job. The
importance for your job scale was included to allow for a comparison of the importance ratings
provided for an experienced teacher’s job with the ratings provided for a new teacher’s job. The
time spent scale was included to help identify tasks that teachers spend the most time
performing. It was reasoned that tasks which were judged to be important and on which
teachers spent the most time would be the most likely candidates for inclusion in performance
or observation measures. The scales were expressed in the following form:
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Importance: Newly Licensed Teacher's Job

Regardless of the amount of time spent, how jmportant is it for a newly licensed
(certified) teacher to be able to perform this task in a competent manner? (Circle one scal
point for each task.) -

(0) A newly licensed (certified) teacher would not perform this task
(1) Not important

(2) Slightly important

(3) Moderately importart

(4) Very important

(5) Extremely important

Time Spent: Your Job

Taking into account all of the things you do on the job during the course of a year, what
is your best estimate of the amount of time you spend on this task? (Circle one scale point for
each task.)

(0) I spend no iime

(1) I spend little time

(2) I spend a moderate amount of time
(3) I spend a great deal of time

Importance: Your Job

Regardless of the amount of time spent, how important is it for you to be able to
perform this task in a competent manner? (Circle one scale point for each task.)

(0) I do not perform this task
(1) Not important

(2) Slightly important

(3) Moderately important

(4) Very important

(5) Extremely important

In addition to the importance for a newly licensed teacher’s job scale, school administrators
and teacher educators were asked to rate each task on effectiveness. The effectiveness rating
scale was included for use as an additional source of information when selecting tasks for
inclusion in the Stage III assessments as well as to determine the relationship between
importance and effectiveness. The effectiveness scale was presented in the following manner:




Effectiveness

How well does the level of performance on this task differentiate between the more
effective and less effective beginning teachers? (Circle one scale point for each task.)

(0) Does not differentiate at all
(1) Differentiates slightly

(2) Differentiates moderately
(3) Differentiates well

Teacher educators were asked to rate each task on scales of importance for a newly
licensed teacher’s job, effectiveness, and opportunity to leamn. The importance and effectiveness
scales have already been described. The opportunity to learn scale was included to provide some
data on the degree to which students in teacher education programs were given an opportunity
to learn to perform tasks that might be included in Stage ITL. At the time this study was being
designed it had not been decided exactly when the assessments were to take place during the
first year of teaching. Project staff felt that the use of the opportunity to learn scale might
provide data useful in deciding this issue. The scale was presented in the following manner:

Opportunity to Learn

To what extent have students in your teacher education program (including field
experience) had an opportunity to learn to perform tkis task? (Circle one scale point for each
task.)

(0) Not at all

(1) Very little

(2) To a moderate extent
(3) To a great extent

Survey participants. The primary groups of potential respondents to the survey included
(1) elementary school teachers, (2) elementary school administrators, and (3) teacher educators

at the five largest teacher education institutions in each state. School administrators and
teacher educators were included among potential respondents in order to provide the
perspectives of those who educate and supervise teachers. While minorities were included in
the primary group of teachers, a supplemental group of Black and Hispanic elementary school
teachers and teacher educators at Historically Black Colleges and Universities was also included
in the survey in order to increase the likelihood that a sufficient number of responses from
minority teachers and the minority institutions that train them would be available to reflect their
perspectives on the job of a newly licensed teacher.

Teachers: Primary Group. Potential elementary school teacher respondents were
randomly selected from separate state lists supplied by a commercial marketing service that has
in its files names and addresses of over 90 percent of the public school teachers in the United
States. Surveys were sent to a toial of 10,195 elementary school teachers. This amounts to
about 200 teachers per state. This size group was selected to provide the possibility of




conducting separate analyses by state.

Teachers: Supplementary Group. An sdditional group of Black arnd Hispanic eiementary
school teachers were sent surveys, having been idertified from the membership rolls of the
National Education Association (NEA). A total of SO0 elementary school teachers were
randomly sclected from each group. The NEA identified the teachers of interest and, to protect
the anonymity of these teachers, agreed to mail survey packets supplied by ETS.

School Administrators. Potential respondents among elementary school administrators
were randomly selected from a list of administrators from the same marketing service used to
obtain the primary group of teachers. Five hundred school administrators (10 per state) were
selected to receive questionnaires.

Teacher Educators: Primary Group. Teacher educators were surveyed in a two-stage
process with the aid of the American Association of Colleges of Teacher Education (AACTE).
The Association identified and wrote to 236 Deans of Education at member institutions, up to
five per state. In states with more than five such institutions, the Association mailed to the five
largest; in states with fewer than five, the full set was included. Each dean was sent a packet
containing two copies of the survey for the elementz.y school level. This was accompanied by
instructions to the deans to distribute the surveys to two individuals at their institutions who
were responsible for the field training of teachers at the elementary school level.

‘Teacher Educators: Supplementary Group. Teacher educators from Historically Black
Colleges and Universities with teacher preparation programs were invited to participate in the
study by means of direct contact with their deans. The process involved 84 of the 88 Historically
Black Colleges and Universities in the United States and was similar to that used to obtain the
primary group of *eacher educators.

Pilot test. A pilot test was conducted of the job analysis survey by sending copies of the
survey packet to small numbers of teachers, teacher educators, and school administrators and by
soliciting their responses by telephone. The pilot test demonstrated that the instructions were
clear and that the survey forms were readily understood and could be completed by respondents
in approximately 45 minutes. A list of participants is provided in Appendix B.

Survey administration. The surveys were administered between October 1989 and Jime
1990. In most cases, they were mailed from ETS directly to prospective respondents at thr,
addresses given by the organizations that provided the names.

Each survey was accompanied by a cover letter and a postage-paid envelope for return of
the completed instrument. A reminder postcard was mailed 10 days after the initial mailing.
Appendix C contains the survey and sample cover letters.




Data Analyses

The data analyses were planned to support the main objective of the job analysis study,
which was to identify a core set of tasks that are performed by, and judged to be important for,
newly licensed teachers at the elementary school level. For this reason, discussion of the data
analysis will focus primarily on the importance for a newly licensed teacher’s job scale. This scale
is the only one that was included in the survey instruments sent to all respondent groups (i.e.,
teachers, school administrators, and teacher educators).

In order to identify a core set of tasks at the elementary school level, the job analysis
study planned to answer three questions: 1) Is the task performed by newly licensed teachers?
2) If it is performed, how importa:t is it for a newly licensed teacher’s job? and 3) Do all the
respondent groups and subgroup:: of teachers agree on the level of task importance?

In order to answer the above questions, three separate types of analyses, based on survey
responses involving the importance for a newly licensed teacher’s job scale, were conducted.
Standards were also set to guide interpretation of the data analyses for test development
purposes. It is not common practice in job analysis to establish standards for including or
excluding tasks in the definition of a particular job, and job analysis literature does not provide
specific procedures on how such standards might be set. However, in view of the importance of
the decisions that will be made about the assessment of beginning teachers on the basis of this
analysis of the teacher’s job, it was decided that standards should be established to ensure that
within the elementary school level, only those tasks that are judged to be performed by newly
licensed teachers and only the most important tasks be eligible for inclusion in the pool of
potential assessment tasks. The major questions to be addressed, the analyses used, and the
standards set to interpret the results are provided below. .

(1) Is the task performed by newly licensed teachers?

The importance for a newly licensed teacher’s job scale provided respondents with
an opportunity to indicate whether the task is performed by newly licensed
teachers. Percentages were computed of the teachers, administrators, and
teacher educators who indicated that a given task is one that is performed. At
least 50% of each of the respondent groups had to indicate that the task is
performed by a newly licensed teacher in order for a task to be considered for
inclusion in the Stage I assessments.

(2)  Ifit is performed, how important is it for a newly licensed teacher’s job?

Mean ratings and standard deviations for each task were computed for each of
the respondent groups and for relevant subgroups of teachers. For a task to be
considered for inclusion, the task’s mean importance value on the importance for
a newly licensed teacher’s job scale had to be at least 3.50 (the midpoint between
scale points labeled moderately important and very important) for each of the
respondent groups and relevant subgroups of teachers.




(3) Do all the respondent groups and subgroups of teachers agree on the level of task
importance?

Pearson product-moment correlations were computed between the respondent
groups and between relevant subgroups of teacher respondents based on mean
importance ratings of tasks. High correlations are indicative of congruent
perceptions with respect to the relative importance of the tasks performed by
newly licensed teachers (Branch, 1990). Comparisons of mean importance ratings
were also made to determine whether. or not a task met the 3.50 standard for ail
the respondent groups and subgroups of teachers.

Additional analyses were performed in order to assess the suitability of each of the
rating scales used in the surveys in terms of the reliability or consistency of respondent
judgments. Reliability estimates were based on two approaches: (a) split-half response
reliability; and (b) intra-class correlations. Both approaches provide an estimate of the
similarity or consistency of results that are likely to be obtained if the same individuals were to
retake the inventory or another similar sample of raters selected in the same way were to
respond to the inventory. The split-half approach randomly assigned the existing respondents in
each of the three respondent groups (teachers, teacher educators, and school administrators)
into two groups of equal size. For each respondent group, mean ratings were then computed for
each task on each rating scale. These ratings were then correlated using each of the two split
groups. Intra-class correlation uses an analysis of variance approach to estimate the reliability
of the average rater. This reliability estimate is then adjusted by the number of raters. This
analysis was conducted for each of the three respondent groups.
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General Description of Survey Respondents

This section of the report provides an overview of the primary respondent groups for
each of the three job analysis studies (elementary, middle, and secondary). Its purpose is to
describe the respondents for all three studies and, where data are available, to compare the
characteristics of survey respondents with those of respondents from other national studies. A
more detailed description of each respondent group for the elementary school level is provided
in the results section. Table 1 presents the number of surveys returned by each of the
respondent groups separately by school level. As can be seen, responses were obtained from
10,054 teachers, 463 administrators, and 598 teacher educators.

Table 1
Survey Respondents
Teachers Admiristrators l Teacher Educators
Commercial Commercial
Usts NEA Uists AMCTE HBC
Elementary 134 163 125 190 42
Middie 3178 138 155 108 7
Secondary 3007 129 183 197 k74
Subtotals 9619 438 4483 492 108
Totals 10,034 483 508

Teacher Respondents: Primary Group. The demographic characteristics of the total
group of teachers across the three school levels are highly similar to those of the elementary,
middle, and secondary school teachers who took part in a national study conducted by the
National Center for Education Information (NCEI) (Feistritzer, 1986). A comparison of these
characteristics is presented in Table 2. The high degree of similarity shows that the teachers in
the primary group who participated in the present study are similar in background
characteristics to teachers who participated in a study in which a sample representative of a
national population: was identified. Approximately two-thirds of the respondents in both studie..
were female, approximately 909 were White, 6% Black, and 2% Hispanic. In addition,
approximately 80% were older than 35 years of age and about 80% had taught for more than 10
years. A complete description of the demographic characteristics of the teacher respondent
groups for all three school levels is provided in Appendix D.
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Table 2

Hispanic 2 2
Age (years)
<25 1 2
25-34 16 23
35-44 42 41
45- 54 30 23
55 > 11 11
Experience {yeurs)
<5 t | 2
6-10 14 16
11-15 21 24
16 -20 <4 =
21> 32 30

School Administrator Respondents. The demographic characteristics of the total group

of administrators (combining all three school levels) are highly similar to those of the
administrators wh. took part in a national study conducted by the National Center for
Education Information (NCEI) (F-eistritzer, 1988). A comparison of these characteristics is
presented in Table 3. Approximately three-fourths of the respondents were : : .2, about 90%
were White, 6% Black, 2% Hispanic, and approximately 95% were 35 years ot age or older. In
addition, about 50% had been in their current position for five years or less, 35% between 6 and
15 years, and about 15% for 16 years or longer. A complete description of the demographic
characteristics of the school administrator respondent groups for all three school levels is
provided in Appendix D.

1
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Table 3

White 92 90
Biack s ¢
Hispanic 2 2
Age (yoars)
<25 0 (1]
25-34 3 4
35-44 3 39
45 - 54 47 39
55> 18 18
ears in cusrent
<8 $1 80
¢-10 24 24
t1-18 12 12
16-20 8 8
21 > S 4

Since national data on the demographic characteristics
of teacher educators were not available, no comparisons could be made between respondents in
this study and any reference group of teacher educators. Half of the teacher educator
respondents were female; 93% were White, 5% Black, and 1% Hispanic. Approximately 95%
were 35 years of age or older and 59% had been teacher educators for 16 years or longer. A
complete description of the demographic characteristics of the teacher educator respondent
groups for all three school levels is provided in Appendix D.




Results

This section of the report will present the results of the survey in Phase II of the job
analysis study conducted at the elementary school level. Results of the analyses of rating scales
will be presented for each of the five respondent groups (primary and supplementary groups of
teachers; administrators; and primary and supplementary groups of teacher educators)
separately, followed by a comparison across the groups on the scale common to all of them
(importance for newly licensed teacher’s job). The goal will be to reflect the viewpoints of each of
the respondent groups and subgroups of teachers, to describe their level of agreement, and to
highlight those tasks that should not be included for assessment purposes based on the
importance eligibility standards.

Results of the analyses for the primary group of elementary school teachers will be
presented for relevant subgroups of teachers, with a focus on tasks that were rated below the
3.50 standard for any one subgroup. Analyses for the supplementary group of minority
elementary school teachers focused on the degree to which Black and Hispanic teachers’
perceptions of the job of a newly licensed teacher and of their own job confornied to those
obtained from the primary group of teachers. Analyses also focused on determining if there
were any tasks rated below the 3.50 standard for either the Black or Hispanic groups of
teachers. The goal of the analyses for the elementary school administrator group was to identify
tasks judged by the aéministrators as not performed or not important for a newly licensed
teacher’s job and to determine the relationship between ratings of task importance for newly
licensed teacher’s job and ratings of effectiveness. The goal of the analyses for the primary
teacher educator respondent groups was to identify tasks judged by the teacher educators as not
performed or not important for a newly licensed teacher’s job and to determine the relationship
between importance for the newly licensed teacher’s job, effectiveness, and opportunity to learn. The
supplementary teacher educator respondent group was included in the survey in order to ensure
that the views of educators at Historically Black Colleges and Universities were reflected in the
analyses. Since this group of teacher educators was relatively small, only a brief discussion of
the results will be provided.

Finally, results will be presented in terms of similarities and differences found across the
elementary, middle, and secondary school levels in terms of important tasks performed by newly
licensed teachers.
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Section 1; h ndents: Prim

Description of Survey Respondents. Of the 10,195 elementary school surveys mailed,

3,434 were returned (34% response rate). Twenty-five percent of the respondents were from
urban school settings; 31% from suburban settings; and 42% were from rural settings. Sixty-nine
percent of the respondents were between the ages of 35 and 54. Seventy-three percent of the
teachers had 11 or more years of teaching experience, and 10% had S years or less. Eighty-
seven percent of the respondents were female and 12% were male. Eighty-eight percent were
White (non-Hispanic); 7% were Black; and 2% were Hispanic. Forty-one percent of the
respondents indicated they held a bachelor’s degree and 52% had at least a master’s degree.
Sixty-six percent of the respondents indicated that they taught all or most elementary school
subjects; 10% of the respondents indicated Special Education as their primary teaching
assignment. Approximately two-thirds of the teachers (64%) had class sizes of between 20 and
30 students. The number of respondents by state ranged from a low of 44 from Rhode Island to
a high of 83 from Utah. In some cases, the above percentages do not total to 100%. This is
due to some respondents not answering all of the demographic questions in Part II of the
survey. A complete description of the demographic characteristics of the primary group of
elementary school teacher respondents is presented in Appendix D.

Reliability of Ratings. Group split-half and intra-class correlations were both .99 for all
three rating scales in the teacher survey. These reliability estimates indicate a very high level of
agreement across respondents within the primary teacher group. These findings indicate that
another group of elementary school teachers selected in a similar manner would provide ratings
that were highly similar to those obtained from this group of teachers.

ewly Licensed 1

1. Total Group of Respondents

asks Performed ewly Licensed Teachers. Fifty percent or more of the primary
teacher respondent group judged all of the 85 tasks included in the survey to be performed by
newly licensed elementary school teachers. In addition, 81% of the tasks were judged to be
either very important or extremely importa=t by 50% or more of the respondents. These results
provide evidence that the tasks described in the survey are performed by newly licensed
elementary school teachers and contain a large number of tasks that are judged to be important
for competent performance. (Appendix E shows the percentage of respondents who rated each

task statement as not performed, not important or slightly important, and very important or
extremely important.)

Mean Ratings. The mean importance ratings and standard deviations for the 85 task
statements are presented in Appendix F. The means (on the scale from 1 to 5) ranged from a
low of 2.67 (#73 Assume responsibility for collecting, recording, and turning in monies for school-
related activities) to a high of 4.80 (#23 Encourage desired student behavior e.g., praise, support).
Table 4 presents the 10 tasks with the highest importance ratings along with their mean ratings
and standard deviations. The majority of the tasks were involved with Managing the Classroom.
The remaining tasks were divided among Implementing Instruction and Additional Professional
Responsibilities.
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Table 4

Ten Highest Rated Tasks on | nce for N Teach ]

TASK MEAN S.0.

il. Managing the Classroom

16. Establish classroom rules and procedures 4.72 0.57
20. Monitor student in-ciass behavior 4.73 0.54
21. Monitor and adjust classroom activities 4.37 0.65
22. Manage ciassroom time etfectively 4.65 0.58
23. Encourage desired student behavior 4.80 0.46
24. Discourage undesirable student bshavior 4.57 0.68
1L implementing instruction
25. Use motivational techniques and activities 4.54 0.63
41. Facilitate student learning and encourage effort - 463 0.61
44. Provide opportunities to apply leaming 4.55 0.63
V1. Additional Profsssional Responsibiiities
77. Enhance student confidence and seli-estoem 475 0.52

Eighty percent of the tasks in the performance domain met or exceeded the mean rating
standard of 3.50 for the total group of respondents. Seventeen tasks received a mean
importance rating of less than 3.50 and are presented in Table 5. The majority of those tasks
that did not receive a mean importance rating of 3.50 or higher are in dimension V.
Administrative Responsibilities. A few of the tasks dealing with specific approaches to
implementing instruction also received mean ratings below the 3.50 standard. It should be noted
that only three tasks have a mean rating below 3.00, indicating that of the tasks considered for
exclusion, most (82%) had a rating of at least 3.00 (moderately important). This is not
unexpected in a survey intended to confirm judgments of task importance by several expert
panels. While the analyses at the total group level are useful, an additional issue for
consideration is whether or not a task meets or exceeds the 3.50 eligibility standard for all
relevant subgroups of teachers. This issue will be examined in the next section.

15
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Table 5

ean importarnce Ratinas for the 17 Task - Pri Teacher
Respondent Group
TASK MEAN S.D.
" Implementing Instruc
Use a variety of approaches, including:

3. educations! technology 327 1.01
34, community resouroes 343 (1174
35. independent study - 321 1.02
36. peer instruction by students 335 0.99

. Eval Learning. instr, Effectiveness

54, Administer and monitor standardized tests 323 120
55, nterpret results of standardized tests 326 1.16

v Administrative Responsibitities

60. Prepare reports or letters 3.20 1.11
61. Keep informed of state and local regulations 345 1.10
67. Compiets reports and maintain records of 289 1.17

equipment

68. Take inventory 2.85 1.15
8. Request additional materials and suppiies 3.0 1.08
70. Assist in preparation of school budiget requests 3.02 1.17
71. Assess comiort and safety of classroom, school 332 1.15
T2 Report acts of vandalism 3.18 1.22
73. Assurne responsibility for money 267 1.23
. Additions! Professional Responsibiilties
82 Serve on school and/or district-wide committees 325 1.0
83 Supervise or guide other adults in the classroom 333 1.1

2. Responses by Rejevant Subgroups

Mean Ratings of Task Importance. Mean importance ratings computed for the relevant
subgroups within each of the seven demographic categories (race, sex, years of experience,
teaching assignment, school setting, class size, and region) are presented in Appendix G. Thirty-
two tasks were identified that had a mean rating below 3.50 for one or more of the subgroups.
The 32 tasks and their means and standard deviations are presented in Table 6 along with the
subgroups for which the tasks did not meet the standard. Of these 32 tasks, 17 had previously
been identified as ineligible in the total group analyses. (All told, 34 comparisons were made
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for each task.) Of the 32 tasks, only 12 have a mean rating below 3.00 (moderately imporiant)
for one cr more subgroup(s). The majority of the tasks that did not receive a mean importance

rating of 3.50 or higher for any one subgroup appear in dimensions III. Implementing Instruction
and V. Administrative Responsibilities.

Agreement on Relative Importance Within Subgroups. Correlations of the mean ratings
of importance for a newly licensed teacher’s job between the subgroups within the seven
demographic categories (e.g., sex, years of teaching experience) are presented in Table 7. As
can be seen, the level of agreement by race/ethnicity, sex, years of teaching experience, school
setting, class size, and region of the country (Appendix H contains the National Association of
State Directors of Teacher Education and Certification (NASDTEC) states in each region) is
quite high (correlations ranging from .92 to .99).

Lower levels of agreement (correlations ranging from .58 to .97) were obtained when the
importance ratings of teachers in different teaching assignments were compared. The lowest
levels of agreement were obtained when the importance ratings of teachers in Home Economics
and Health/Physical Education were compared with those of teachers in other teaching
assignments. These correlations were .60’s for Home Economics and .70 to .80 for
Health/Physical Education. The level of agreement among teacher ratings of importance in
assignments other than Home Economics and Health/Physical Education, is generally quite high
(correlations in the .80’s and .90s).

In summary, the results indicate that there is a high level of agreement by almost all
subgroups of elementary school teachers on those tasks considered to be important for newly
licensed teachers. The groups that demonstrated lower levels of agreement with other teachers

were those whose primary teaching assignment is in Home Economics and Health/Physical
Education.
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Table 7 (cont.)

School n
u $ R
Urban
Suburban . - )
Rurai 90 90
Class Size
19 1014 1519 2024 2529 304 P+
1-9
10- 14 98
15- 19 96 98
20-24 6 98 9
25-28 6 K- ] 9 1.00
30-34 96 88 99 1.00 1.00
35 or more 96 98 99 1.00 1.00 1.00
Reglon
WS c N
Far West
Southem 97
Central 98 29
Northeast 9 7 9

B. importance For Your Job Scale

Mean Ratings. Mean ratings and standard deviations for the importance for your job scale are
presented in Appendix I . Means ranged from a low of 2.64 for task #73 (Assume responsibility
for collecting, recording, and turning in monies for school-related activities) to a high of 4.76 for
tasks #23 (Encourage desired student behavior (e.g., praise, support) and #77 (Interact with
students in @ manner that enhances their confidence and self-esteem). Sixty-seven tasks (79%) had
mean ratings above 3.50. The more important tasks tended to be in dimensions I. Planning and
Preparing for Instruction, 1. Managing the Classroom, 1I1. Implementing Instruction, and IV.
Evaluating Student Learning and Instructional Effectiveness. The least important tasks were in
dimensions V. Administrative Responsibilities and V1. Additional Professional Responsibilities.
These results are similar to those obtained for the importance for newly licensed teacher’s job
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scale. The high correlation between the two scales (r = .99) and also a comparison of the mean
ratings for both scales indicated that teachers’ judgments of the tasks important for their own
jobs were extremely similar to the tasks that they judged as important for a newly licensed
teacher’s job. This indicates that the judgments of relative task importance are similar; it does
not imply that the level of performance on those tasks is seen as being the same.

C. Time Spent Scale

ings. Mean ratings and standard deviations for the tirme spent scale (a four-point

scale, ranging from 0 - 3) are presented in Appendix J. Means ranged from a low of 0.84 for
task #70 (Assist in preparation of school budget requests) to a high of 2.83 for task #77 (' teract
with studenss in a manner that enkhances their confidence and self-esteem). Additional tasks that
received high ratings of time spent include tasks #20 Monitor stude.t in-class behavior to
encourage student effort, to observe progress, and to maintain classroom order (M = 2.76), #23
Encourage desired student behavior (e.g., praise, support) (M = 2.80), #41 Facilitate student
leaming and encourage effort by maintaining high expectations, responding to observed behavior,
asking and answering questions, and evaluating responses (M = 2.79), and #43 Provide feedback
during insiruction to facilitate student learning (M = 2.72). Additional tasks that received low
ratings of time spent include #35 independent study (e.g., research assignments, projects) (M =
1.39), #60 Prepare reports or letters describing student behavior and for progress (M = 1.30), #67
Compilete reports and maintain records of equipment and other school property issued to and used
by students (M = 1.23), and #72 Report acts of vandalism and defaced, damaged, or missing

" school property (M = 1.08). The time spent scale correlated .94 with the importance for newly
licensed teacher's job scale and .94 with the importance for your job scale. This indicates that
teachers reported spending more time on the tasks they considered to be more important for
their own jobs. In addition, those tasks they reported spending more time on were also judged
to be important for newly licensed teachers.

Mean Percentages of Time Spent on Six Job Dimensions. Additional information on time
spent on job dimensions was collected in the biographical data section of the survey, where
teachers were asked to estimate \he percentage of time (on an annual basis) they normally
spend on the six major job dimensions by distributing 100 points across the six dimensions.
Teachers reported spending approximately 36% of their time imple-: enting instruction, 21% of
their time planning and preparing for instruction, and 15% of their time evaluating student
learning and instructional effectiveness. They also reported spending approximately 16% of
their time on managing the classroom. In addition, non-instructional responsibilities and
additional professional responsibilities took approximately 15% of their time.

Summa I\ i T I nts

Fifty percent or more of the total primary teacher respondent group judged all of the 85 tasks
included in the survey to be performed by newly licensed elementary school teachers. In
addition, more than 80% of the tasks were judged to be either very important or extremely
important by 50% or more of the respondents. The most important tasks tended to be in the
four job dimensions dealing with managing the classroom, implementing instruction, evaluating
learning and instructional effectiveness, anc planning and preparing for instruction.




Analyses of the mean ratings for the total respondent group and for the relevant subgroups of
teachers indicated that 53 of 85 tasks had a mean importance rating of 3.50 or higher for all
subgroups of teachers and therefore, met the standard for possible inclusion in the Stage III
assessment process.

The correlational analyses indicated a high level of agreement in ratings of importance for the
newly licensed teacher’s job between groups defined by sex, race/ethnicity, years of teaching
experience, class size, primary teaching assignment, school setting, and region of the country.
The lowest levels of agreement (correlations in .60°s and .70’s) were found for certain categories
of teaching assignment. Levels of agreement were low in relation to other teaching categories
for those respondents teaching Home Economics and Health/Physical Education. For all other
subgroups of teacher respondents the level of agreement was very high.

The intercorrelation of the rating scales indicated that teachers’ judgments of what is
important for their own jobs were highly similar to what they judged as important for a newly
licensed teacher’s job. Also, teachers reported spending more time on the tasks they consider to
be more important for their own jobs. In addition, those tasks they reported spending more
time on were also judged to be important for newly licensed teachers.

jon 2, ° her ndents; lemen

Description of Survey Respondents. Of the 500 surveys mailed, 168 were returned (34%
response rate). Of the 168 surveys returned, 12 were from White respondents and were
excluded from further analyses. Thirty-nine percent of the respondents were from urban school
settings; 26% from suburban settings; and 28% were from rural settings. Sixty-eight percent of
the respondents were between the ages of 35 and 54. Sixty-four percent of the teachers had 11
or more years of teaching experience, and 19% had five years or less. Eighty-seven percent of
the respondents were female and 12% were male. Forty-seven percent were Black and 53%
were Hispanic. Forty-one percent had a bachelor’s degree plus additional a credits; 39% had a
master’s degree plus additional credits. Sixty-four percent of the respondents indicated that they
taught all or most school subjects; 14% indicated that Special Education was their primary
teaching assignment. Fifty-nine percent taught class sizes of between 20 and 30 students. A
complete description of the demographic characteristics of the supplemental teacher respondent
group is provided in Appendix D.

I . Newly Li eacher’s Job 1

1. Total Group of Respondents

Tasks Performed by Newly Licensed Teachers. As with the primary teacher respondent
group, 50% or more of the respondents judged all of the 85 tasks to be performed by newly
licensed teachers. In addition, 93% of the tasks were judged to be either very important or
extremely important by 50% or more of the respondents. (Appendix E provides the percentage
of respondents who rated each task statement as not performed, slightly important or not
important and very important or extremely important on the importance for a newly licensed
teacher’s job scale.)




Mean Ratxings. The mean importance ratings and standard deviations for each of the 85 task
statements are presented in Appendix F. The means (on the scale 1 - 5) ranged from a low of
2.96 for task #73 (Assume responsibility for collecting, recording, and turning in monies for school-
related activities) to a high of 4.81 for task #23 (Encourage desired student behavior (e.g., praise,
support). Ninety-four percent of the tasks met or exceeded the eligibility standard of 3.50. Five
tasks received mean importance ratings of Jess than 3.50 and are presented in Table 8. All five
tasks deal with administrative responsibilities and were also identified as not having met the
standard by the primary group of teachers. Only one of these tasks received a mean rating
below 3.0, indicating that even the tasks considered for exclusion had a mean rating of at least
moderately important.

Table 8
Mean im nce Ratings for th Tasks That D Meet the - Supplementa
Teacher Respondent Group

TASK . MEAN sD.

V. Administrative Responsibiiities

60. Prepare report: and letters 338 1.14
67. Compiets reports and maintain records of equipment 326 1.21
68. Take inventory 3.21 1.14
70. Assist in preparation of school budget requests 324 1.22
73. Assume responsibility for money 296 1.20
2. Responses by Race/Ethnicity
Mean Ratings. Mean importance ratings and standard deviations were computed for Black

and Hispanic respondents and are presented in Appendix G. The means for Black respondents
ranged from a low of 3.24 for task #73 (Assume responsibility for collecting, recording, and turning
in monies for school-related activities) to a high of 4.85 for task #22 (Manage classroom time
effectively in order to maintain on-task behavior by students). The means for Hispanic respondents
ranged from a low of 2.67 for task #73 (Assume responsibility for collecting, recording, and turning
in monies for school-related activities) to a high of 4.81 for task #77 (Interact with students in a
manner that enhances their confidence and self-esteem). Eighty-seven percent of the tasks met or
exceeded the standard of 3.50 for both subgroups. Eleven tasks received mean importance
ratings of less than 3.50 by at least one of the two subgroups and are presented in Table 9.
Three of the tasks have a mean rating below 3.00 (moderately important) for at least one
subgroup. All 11 tasks were also identified as not having met the eligibility standard in the
primary teacher respondent group. It is interesting to note that Black respondents, in general,
tended to rate the tasks higher in importance than the Hispanic and White respondents.
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Tabie 9

Mean importance Ratings for the 11 Tasks That Did Not Meet the 3.50 Standard - Black and
Hispanic Teachers from the Supplementary Teacher Respondent Group
BLACK HISPANIC
TASK MEAN S.0. MEAN S.D.
118 in
Uss a variety of approaches, including:
32. educational technology s 1.18
IV. Evaluating rmind, ttectivensss
55. interpret results of standardized tests 3.16 1.16
V. Administrative Responsibilities
60. Prepare reports or letters 323 © 118
61. Keep informed of state and local reguiations 349 1.14
67. Complete reports and maintain records of equipment 2.87 1.13
68. Take inventory 2.87 1.1
70. Assist in preparation of school budget requests ) 3.49 1.30 3.07 1.14
71. Assess comfort and safety of classroom, school 3.42 1.15
72. Report acts of vandalism 335 126
73. Assume responsibility for money 3.24 1.30 2.67 1.01
V1. Additional Professional Re: [
82. Serve on schoot and/or district-wide committess 3.33 0.98

Agreement on Relative Importance Between Races/Ethnicities. It can be seen in Table 10
that the agreement among minority respondents is very high whether they came from the
primary or supplementary group of teachers (s in the low to high .90’s). In addition, the
correlation between the ratings of Black and Hispanic teachers from the supplementary group
was .90, indicating a very high level of agreement. The ratitgs of importance for the newly
-licensed teacher’s job by White teacher respondents from the primary group were also highly
correlated with those obtained by Black and Hispanic teachers in the primary and
suppiementary groups. ‘




Table 10

it ion M f Profiles of Mean Im nee for N n Teach Ratin

1 and Hispanic her R s | r
SUPPLEMENTARY TEACHER RESPONDENTS
PRIMARY TEACHER RESPONDENTS BLACK HISPANIC
Black -9 ) 92
Hispanic /) 95
White 93 97
B. Importance For Your Job Scale

i Mean ratings and standard deviations for the importance for your job scale
(range from 1 - 5) are presented in Appendix I. Means ranged from a low of 2.92 for task #73
(Assume responsibility for collecting, recori.ng and turning in monies for school-related activities) to
a high of 4.79 for task #77 (Interact with students in a manner that enhances their confidence and
self-esteem). Ninety-two percent of the 85 tasks had mean ratings above 3.50. When compared
to the primary group of teachers, fewer tasks were rated below moderately important on this
scale. The correlation between the importance for newly licensed teacher’s job scale and the
importance for your job scale was .99. This high correlation indicates tb  teacher’s judgments of
the tasks important for their own jobs were similar to the tasks they judged as important for a
newly licensed teacher’s job. In addition, as indicated in Table 11, these ratings are quite similar
(correlations in the .90's) between Black and Hispanic teachers from the primary and
supplementary groups and for White and minority teachers from the primary and supplementary
groups of respondents.

Table 11

| tion M les of ni Y R for B ispani

mmmmz_mmummmm

SUPPLEMENTARY TEACHER RESPONDENTS

PRIMARY TEACHER RESPONDENTS BLACK HISPANIC
Black . 96 9
Hispenic 89 95
White 9N 97
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C. Time Spent Scale

Mean Ratings. Mean ratings and standard deviations are presented in Appendix J. Means
(on scale from 0 - 3) ranged from a low of 1.64 for task #72 (Report acts of vandalism and
defaced, damaged, or missing school property) to a high of 2.87 for task #41 (Facilitate student
learning and encourage effort by maintaining high expectations, responding to observed behavior,
asking and answering questions, and evaluating responses). Table 12 shows that there is a high
level of agreement among minority and White respondents in both the primary and
supplementary groups of teachers on ratings of time spent.

Talt" 2

Imircorvelation Matrix of Profiles of Time Spent Ratinas for Black and Hispanic Teacher
R n : Pri n lem r

SUPPLEMENTARY TEACHER RESPONDENTS

PRIMARY TEACHER RESPONDENTS BLACK HISPANIC
Black ' 97 : 54
Hispanic 94 96
White 92 _ 97

Mean Percentages of Time Spent on Major Job Dimensions. Additional information on time

spent on job dimensions was also collected for the :upgpiementary group of teachers in the
biographical data section of the survey. The supplementary g -oup reported spending on
average approximately 33% of their time implementing instruction, 22% of their time planning
and preparing for instruction, and 14% of their time evaluating student learning and
instructional effectiveness. They also reported spending approximately 17% of their time on
managing the classroom. Administrative responsibilities and additional professional
responsibilities took approximately 15% of their time. As shown in Table 13, the primary and
supplementary groups of teachers made similar judgments on percentage of time spent.
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Table 13
f Tim nt on n
PRIMARY SUPPLEMENTARY
TEACHERS TEACHERS

JOB DIMENSIONS MEAN SD. MEAN $.D.
Planning and Prepasing for instruction 2086 10.53 244 11.07
Managing the Classroom 16.45 1148 16.71 10.26
Implementing Instruction 3572 16.34 32.99 16.58
Evaluating Student Leaming and instructional 14.54 8.17 13.67 6.13
Eftectivoness
Administrative Responsibilities 7.58 625 6.86 5.19
Additiona! Professional Responsibilities 7.3 5.52 8.01 464
umma R for Supplementary Teacher Respondent Gro

Fifty percent or more of the respondents judged all of the 85 tasks included in the survey to
be performed by newly licensed teachers. Approximately 93% of the tasks were judged as very
important or extremely important. As with the primary teacher group, thc most important tasks
tended to be in the four dimensions of managing the classroom, implementing instruction,
evaluating learning and instructional effectiveness, and planning and preparing for instruction.

The analysis of mean ratings revealed 11 tasks that had a mean importance rating of less
than 3.50 for the Black or Hispanic teacher respondent groups. Three of these tasks had a
mean rating below 3.00 (moderately important). All 11 tasks were also identified as not having
met the standard for the primary group of teachers. In addition, the supplementary teacher
group analyses identified fewer tasks that did not meet the eligibility standard than was
identified by the primary teacher group.

There were high levels of agreement among Black, Hispanic, and White teachers whether
they came from the primary or supplementary group. The correlations obtained between ratings
of importance for newly licensed teacher's job, importance for your job and time spent were all very
similar to those found for the primary group of teachers.
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Section 3: Administrator Respondent Group

ents. Of the 500 surveys mailed, 125 were returned (25%
response rate). Nineteen percent of the respondents were from urban school settings; 36% from
suburban settings; and 42% were from rural settings. Seventy-three percent of the respondents
were between the ages of 35 and 54. Fifty-six percent of the administrators had 10 or more
years of experience as a school administrator. Twenty-nine percent of the respondents were
fernale and 58% were male. Ninety percent were White (non-Hispanic), 5% were Black; and
2% were Hispanic. Ninety-two percent had at least a master’s degree plus additional credits. A
complete description of the demographic characteristics of the administrators is provided in

Appc: dix D.

Reliability of Ratings. The group split-half reliability estimates for the importance for the
newly licensed teacher’s job scale and the effectiveness scale were .95 and .94, respectively; and the
intra-class correlation reliabilities were .89 and .82, indicating a reasonably high level of
reliability. These results indicate that another group of administrators selected in a similar
manner would be expected to provide ratings that were highly similar to those obtained for this
group of administrators.

A. Importance For Newly Licensed Teacher’s Job Scale

Tasks Performed by Newly Licensed Teachers. Fifty percent or more of the administrator
respondent group judged all of the 85 tasks in the survey to be performed by newly licensed
teachers. In addition, 76% of the tasks were judged to be either very important or extremely
important by 50% or more of the respondents. (Appendix E shows the percent of respondents
who rated each task statement as not performed, slightly important or not important and very
important or extremely important on the im:ortance for a newly licensed teacher’s job scale.)

Mean Ratings. The mean importance ratings and standard deviations for each of the 85
tasks are presented in Appendix F. The means ranged from a low of 2.81 for task #68 (Take
inventory , store, distribute, and collect books, materials, and equipment use.’ in class) to a high of
4.74 for task #77 (Interact with students in a manner that enhances their confidence and self-
esteem). Eighty-two percent of the tasks had a mean rating of 3.50 or higher. Fifteen tasks
received a mean importance rating of less than 3.50 and are presented in Table 14. All of these
tasks were also identified as not having met the standard by one or more of the subgroups
within the primary and supplementary teacher respondent groups. In addition, only two of the
15 tasks below the standard had a mean rating below 3.00 (moderately important).
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Table 14

TASK MEAN §.D.

fil. Jmplementing Instructios:
Use a variety of approach ss, including:
32. educational echnology : . 3.46 0.84
34.  community resources 345 083
35.  independent study 3.38 0.85
N. Eva ro str. Effectiveness
54. Administer and monitor standardized tests IN 1.08
V., Adm Res;
0. Prepare reports or letters 329 1.02
61. Keep informed of state and local regulations 3.39 1.02
67. Compiete reports and maintain records of equipment 305 1.06
€8. Take inventory 281 1.01
68. Request additional materials and supplies 3.40 095
70.  Assistin preparation of school budget requests 297 1.1
71, Assess comfort and safety of classroom, school 3.40 104
72.  Report acts of vancialism 3.3 1.11
73.  Assume responsibility for money 3.05 125
V1. Additional Professional Responsibiiities
82.  Serve on school and/or district-wide committess 337 097
83. Supervise or guide other adults. in the class 345 095
B._Effectiveness Scale

Mean Ratings. Mean ratings and standard deviations for the effectiveness scale (range from
0 - 3) are located in Appendiz K. Mcans ranged from a low of 1.18 for task #70 (Assist in
preparation of school budget requests) to a hig: of 2.62 for task #20 (Monitor student in-class
behavior to encourage student effor, to observe progress, and to maintain classroom order). The 10
highest rated tasks on effectiveness are presented in Table 15. The correlation between the
effectiveness scale and importance for newly licensed teacher’s job scale is .96, indicating that
administrator’s judgments of the tasks related to effective performance were highly similar to
their judgments of what is important for a newly licensed teacher’s job. When teacher ratings of
importance for newly licensed teacher's job were compared with administrators’ ratings of
effectiveness, the correlation was .92. This indicates that the tasks seen by teachers as most
important to a newly licensed teacher performance tended to be the ones judged by
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administrators as more likely to distinguish between more effective and less effective new
teachers. '

Table 15
The Ten Highest Rated T; iven le: Adminigtrator R r
TASK MEAN S.D.
IL. Managing the Classroom .
16. Establish classroom rules and procedures 2.56 071
20. Monitor student in-class behavior 262 0.62
21. Monitor and adjust classroom activities . 252 0.66
22. Manage classroom time effectively 255 0.60
23. Encourage desired student bohlvior_ 252 0.71
1iL implementing Instruction
25. Use motivational techniques and activities 254 0.59
40. Encourage a variety of critical thinking skills 20 0.61
41. Facilitate student learning and encourage effort 259 0.65
45. Use a variety of techniques in presenting lessons 253 0.69
V. Additional Professional Responsibilities
77. Enhance student confidenos and seif-esteem 255 077
Summa Results dminis t Gr

Fifty percent or more of the ady ‘nistrator respondent group judged all of the tasks to be
performed by newly licensed teachers. Seventy-six percent were judged as very important or
extremely important by 50% or more of the respondents. The mean analyses revealed a total of
15 tasks that had a mean importance rating of less than 3.50. All of these tasks were identified
in the primary and supplementary teacher group analysis. Also, only two of the 15 tasks
reccwed a mean rating below 3.00 (moderately important).

* The correlation of the importance for newly licensed teacher’s job and effectiveness scales
indicated a high degree of similarity between tasks judged important for newly licensed teachers
and the tasks that best differentiate effective new teachers from less effective new teachers. In
addition, teacher’s ratings of importance for a newly licensed teacher’s job correlated highly with
administrator’s ratings of effectiveness. Mean ratings of effectiveness can provide supplementary
information that may be helpful in choosing tasks for inclusion in the Stage III assessment
measures.
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Section 4: Teacher Educator Respondents: Primary Group

Description of Survey Respondents. Of the 472 surveys mailed to deans for distribution to
their faculty, 190 were returned (40% response rate). The majority of the respondents (87%)
were between the ages of 35 and 64. Over half (60%) of the teacher educators had 16 or more
years of experience as a teacher educator. Sixty-four percent of the respondents were female
and 34% were male. Eighty-seven percent were White (non-Hispanic); 7% were Black; and 2%
were Hispanic. Seventy percent had a doctorate. A complete description of the demographic
characieristics of the primary group of teacher educators is provided in Appendix D.

Reliabilivy of Ratings. For the importance for newly licensed teacher’s job, effectiveness, and
opportunity to learn scales, the group split-half reliability estimates were .98, .98, .99, respectively;
and the intra-class correlation reliabilities were .93, .91, and .93, respectively. This indicates that
if the survey was completed by a group of teacher educators selecied in a similar manner, the
results would be very similar.

A._[mportance For Newly Licenscd Teacher's Job Scale

Tasks Performed by Newly Licensed Teachers. Fifty percent or more of the primary
teacher educator respondent group judged all of the 85 tasks in the survey to be performed by
newly licensed teachers. In addition, 88% of the tasks were judged to be either very important or
extremely important by 50% or more of the respondents. (Appendix E shows the percentage of
respondents who rated each task statement as not performed, slightly important or not important
and very important or extremely important or: the importance for a newly licensed teacher’s job
scale.)

Mean Ratings. The mean importance ratings and standard deviations for each of the 85
tasks are presented in Appendix F. The means ranged from a low of 2.68 for task #68 (Take
inventory, store, distribute, and collect books, materials, and equipment used in class) to a high of
4.82 for task #77 (Interact with students in a manner that enhances their confidence and self-
esteern). Eighty-seven percent of the tasks had a mean rating of 3.50 or higher. Eleven tasks
that received a mean importance rating of less than 3.50 are in Table 16. All of these tasks had
been identified in the analyses as not meeting the eligibility standard for the teachers or
administrators. Only 4 of the 11 tasks not meeting the standard are below 3.00 (moderately
important). .
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Table 16

Mean Importance Ratings for the 11 Tasks That Did Not Meet the 3.50 $tandard - Primary Teacher
Educator Respondent Group
TASK MEAN $.D.
V. Evaluating Learning. in ffectiveness
54. Administer and monitor standardized tests 3.00 1.2
55. interpret results of standardized test 348 1.10
V.  Administrative Responsibliities
60. Prepare reports of letters 3.16 1.01
67. Complete reports and maintain records of equipment 2.78 1.1
68. Take itventory 268 107
69. Request additional materials and suppiies 317 1.08
70. Assist in preparation of school budget requests 285 11
72. Report acts of vandalism 3.06 1.21
73.  Assume responsibility for money 273 1.26
Vi. Additional Professional Responsibilities
82. Serve on school and/or district-wide committees 324 1.08
83. Supervise or guide other adults in the classroom 345 0.68
B. Effectiveness Scal

Mean Ratings. Mean ratings and standard deviations for the effectiveness scale (ranging
from 0 - 3) are shown in Appendix K. Means ranged from a low of 1.04 for task #70 (Assist in
preparation of school budget requests) to a high of 2.76 for task #20 (Monitor student in-class
behavior to encourage student effort, to observe progress, and to maintain classroom order). As with
the administrators, a majority of the tasks were judged to contribute to a differentiation between
more effective and less effective beginning teachers. The 10 highest rated tasks on effectiveness
for the primary teacher educator group are presented in Table 17. The correlation between the
effectiveness scale and importance for newly licensed teacher’s job scale was .98, indicating that
teacher educator’s judgments of the tasks related to effective performance were highly similar to
their judgments of what is important for a newly licensed teacher’s job. In addition,
administrators and the primary group of teacher educators are seen to be in substantial
agreement in their ratings on the effectiveness scale (r= .97).
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Table 17

TASK MEAN S.D.
L Planning and Preparing for Instruction
6. Seiect a variety of seaching techniques amn 0.54
f. Managing the Classroom
16. Estabiish classroom ruies and procedures 273 0.57
17. Monitor and revise classroom rules and procedures 2.69 0.57
20. Monitor student in-class behavior 276 0.54
21. Monitor and adjust classroom activities 27n 0.54
22. Manage ciassroom time effectively 269 0.56
#i1. implementing instruction
40. Encourage a variety of critical thinking skills 275 0.51
41. Facilitate student leaming and encourage effort 2n 0.51
43. Provide feedback during instruction 266 0.54
44. Provide opportunities to apply leaming ' 272 0.50
G, Opportunity to Learn Scale

Mean Ratings. Mean ratings and standard deviations for the opportunity to learn scale are
presented in Appendix L. Means on the four-point scale (0 - 3) ranged from a low of 0.51 for
task #70 (Assist in preparation of school budget requests) to a high of 2.83 for task #9 (Prepare
lesson plans). The majority of the tasks were judged to be learned in a teacher education
program to a moderate extent or greater. Some examples of tasks rated below 2.0 or, to a
moderate extent, include tasks #60 Prepare reports and letters (e.g., letters of recommendation,
letters to social service agencies) describing student behavior and [or progress (_= 0.98), #67
Completerepommdmamtamrtcordsofequzpmmandothaschoolpmpavmuadwandused
by students (M = 0.89), #68 Take inventory, store, distribute, and collect books, mazerials, and
equipment used in class (M = 0.88), and #72Reponacmofvandal:smanddefaced, damaged, or
missing school property (M. = 0.90). The majority of the tasks located in dimensions V.
Administrative Responsibilities and V1. Additional Professional Responsibilities were judged to be at
the lowest levels, below 2.0. The 10 highest rated tasks in terms of opportunity to learn in a
teacher education program are presented in Table 18.




Table 18

The Ten Highest Rat th n m le: P Teacher E t
Res r

TASK MEAN S.D.

L. Planning and Preparing for lnstruction

2. Write instructional objectives 2.50 0.56

6. Select a varsiety of teaching techniques 2.46 0.66

9. Prepare lesson plans 283 0.41
1. Prepare and/or assembie instructional materials 2.49 0.54
12. Obtain and/or prepare instructional materials 242 0.63
IL Managing the Classroom

23, Ercourage desired student behavior 243 0.62
1L Impiementing Instruction

25. Uss motivational techniques and activities 2.4 0.62
28. laboratory or "hands-on® instruction 244 0.66
30. direct instruction 2.56 0.58

V1. Additional Professional Responsibilities
77. Enhance student confidence and self-esteem 2.48 0.65

When the mean ratings of the opportunity to leam scale were correlated with the other two
scales responded to by the teacher educators (importance for newly licensed teacher's job and
effectiveness) the resulting correlations were quite high. The opportunity to leam scale correlates
.84 with the importance for newly licensed teacher’s job scale and .84 with the effectiveness scale.
Teacher educators apparently perceived themselves and their programs as providing students
with an opportunity to learn those tasks that they judged to be most important for a new
teacher’s job and to differentiate between more and less effective new teachers.

Summary of Resuits for Primary Teacher Educator Respondent Group

Fifty percent or more of the primary teacher educator respondent group judged all of the
tasks to be performed by newly licensed teachers. Eighty-eight percent of the tasks were judged
as very important or extremely important. The meau analyses revealed a total of 11 tasks that had
a mean importance rating of less than 3.50. All of these tasks were identified in the teacher and
administrator respondent group analyses. In addition, only four of these tasks received a mean
rating below 3.00 (moderately important). Intercorrelation of the rating scales included in the
teacher educator survey indicated that judgments of the opportunity to learn the tasks in a
teacher education program were highly related to judgments of importance for a newly licensed
teacher and to judgments of tasks that differentiate between more and less effective new
teachers.
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jo u dents. Of the 168 surveys mailed to deans for distribution to
their faculty, 42 were returned (25% response rate). The majority of the respondents (95%)
were between the ages of 35 and 64. Sixty-four percent of these teacher educators had 16 or
more years of experience as a teacher educator. Eighty-six percent of the respondents were
female and 10% were male. Twenty-one percent were White (non-Hispanic), 70% were Black;
and 5% were Hispanic. Sixty-nine percent had a doctorate. A complete description of the
demographic characteristics of the supplementary group of teacher educators is provided in

Appendix D.

Fifty percent or more of this group of teacher educators judged all the tasks to be
performed by newly licensed teachers. The mean ratings of importance for newly licensed
teacher’s job scale are presented in Appendix F. The means ranged from a low of 2.88 for task
#73 (Assume responsibility for collecting, recording, and turning in monies for school-related
activities) to a high of 4.74 for task #41 (Facilitate student learning and encourage effort by
maintaining high expectations, responding to observed behavior, asking and answering questions, and
evaluating responses® Ninety-one percent of the tasks had a mean rating of 3.50 or higher.

Eight tasks received a mean importance rating of less than 3.50. All 8 tasks were also identified
as not having met the standard for one or more of the respondent groups of teachers,
administrators, or teacher educators.

Mean ratings and standard deviations for the effectiveness and opportunity to leamn scales are
presented in Appendix K and L, respectively. Means for the effectiveness scale ranged from a
low of 1.17 for task #70 (Assist in preparation of school budget requests) to a high of 2.85 for task
#40 (Encourage a variety of critical thinking skills). Means for the opportunity to learn scale
ranged from a low of 0.62 for task #70 (Assist in preparation of school budget requests) to a high
of 2.71 for task #9 (Prepare lesson plans). Despite the smaller size of the supplementary group,
there were high levels of agreement between teacher educators from the AACTE and
Historically Black Colleges and Universities on judgments of task importance for a newly licensed
teacher’s job and on judgments of effectiveness and opportunity to learn the tasks (.96, .93, and .97,

respectively).

36

04




eeme; Relatj ance Among R ndent Groups. The intercorrelation of
mean ratings of importance for newly licensed teacher’s job are shown in Table 19. All values are
.91 or higher indicating that teachers, administraiors, and teacher educators make highly similar

judgments about the relative level of task importance for newly licensed teachers. 5.
Table 19
Intercorrelation Matrix of Mean Ratin f Importance for Ne nsed Teach : _All
Respondent Groups
Primary Supplementary
Primary Supplementary Teachet Teacher
RESPONDENT GROUPS Teachers Teachers Administrators Educators Educators
Primary Teachers
Supplementary Teachers .98
Admiristrators 95 94
Primary Teacher Educators 5 54 95
Suppismentary Teacher T8 91 82 96 K
Educators
Mean Ratings of Task Importance. Across all respondent groups and relevant subgroups

within the two teacher respondent groups, 32 tasks received mean importance ratings of less
than 3.50. These tasks are presented in Table 20 along with a code indicating the respondent
group for which the given task did not meet or exceed the 3.50 standard. Even though the 32
tasks did not meet the standard, many had ratings close to the standard and thus could be
considered for inclusion in assessment measures if test development committees felt it was
important to do so. Fifty-three tasks met or exceeded the eligibility standard for all the
respondent groups and subgroups of teachers. In selecting tasks for inclusion in the assessment
measures, first priority should be given to these 53 tasks.
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Table 20

t Did N the 3. ard - Al R ndent Gr. n levant
Subgroups of Teachers
b nning and ring Instruction
+ 8. Prepare pre-instructional assessment techniques to determine current leve: of student knowiedge and/or functioning
and to direct student learmning

+

13. Prepare and maintain dispiays of student work, bulietin boards, charts, posters, eic., to enhance leaming
+ 15. Organize/prepare lesming space for instruction A
fi.  jmplementing instruction
Use a variety of approaches, including:
+ 29. games, simulations, role-playing
+ 31. group interaction techniques
*+ 32. educational technology
+ 33. visual aids
+ 34. community resources
*+ 35, independent study
+ 36. peer instruction by students
+ 37. impisment classroom programs for students with special needs
+ 42. Recognize, correct, and remedy probiems students exhibit in communication skills
N, Evalust Learning, instr. EN
+ 49. Evaluate student written work for content, compistenass, correctness, and creativity
1*+54. Administer and monitor standardized, district, and/or statewi-ie tests 10 students
t+ 85. interpret results of standardized, district, and/or statewide tests 1o students

+ 75, Analyze test scores and other evaluative information to assess the instructional etfectiveness of specific lessons and
the need for additional or alternative instruction

V.  Administrative Responsibliities

1400. Prepare reports or letters describing student behavior and/or progress
*+ 61. Keep informed of state and local achool-related regulations

+ €2 Establish, maintain, and update student records

+ 64. Supervise students outside classroom in such locations as junch room, haliway, playground, assembiiss, pep rallies,
fire drills, etc., %0 ensure orderly and safe conduct

+ 06. identify and refer exceptional students to appropriste school staff and follow up as appropriate
1+ +67. Compiete reports and maintain records of equipment and other school property issued to and used by students
1468. Take inventory, store, distribute, and oofiect books, materials, and equipment used in class

+ = Below the 3.50 standard for tezcher respondents
* = Below the 3.50 standard for administrator respondents
¢ = Beiow the 3.50 standard for teaches educator respondents

38

Ho




1+++60. Request additional materials and supplies as nesded

4= 470. Assist in preparation of budget requests

*4 71. Assess comfort and safety of ciassroom and school environment and report deficiencies when necessary

4=4+72. Report acts of vandalism and defaced, damaged, or missing school property

12+73. Assume responsibiiity for collecting, recording, and turning in monies for school-related activities

VL  Additional Professional Responsibilities

+ 81. Review and/or communicate pians with others to coordinate and expedite school routines, curriculum activities, etc.
4=+82. Serve on achool and/or district-wide committees

1++83. Supervise or guide the work of other adults in the class

+ 85. Plan for and attend schooi-related aftar-school sctivities

+ = Below the 3.50 standard for téacher respondents
* = Below the 3.50 standard for administrator respondents
4+ = Below the 3.50 standard for teacher educator respondents

Mean Importance Ratings of the Six Job Dimensions. In order to obtain an overall rating

of importance for each of the six job dimensions, the mean importance rating was calculated for
each task in the dimension for each respondent group. These mean ratings were then summed
and averaged for each job dimension for each of the five respondent groups. The means and
standard deviations are presented in Table 21. Although the mean of all of the dimensions
exceeds 3.0 (moderately important), it is apparent that several can be considered as very important
or greater and would warrant special attention as sources of the more crucial job tasks for
application in an assessment system.

Thus, as an example, Managing the Classroom constitutes the most important set of job
tasks performed by the newly licensed teacher as judged by all the respondent groups; the means
ranging from 4.33 to 4.61, placing it between very important and extremely important in value.
Evaluating Studen: Learning and Instructional Effectiveness, Implementing Instruction, and
Planning For Instruction are next in the ranking at levels that are close to very important, while
Administrative Responsibilities and Additional Professional Responsibilities represent those
groupings of job tasks seen as being of lesser relative importance than the other task
dimensions.
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Table 21

M n t

f the Tagk Dimengion: hef's
Primary Supplementary
Primary Suppiementary Teacher Teacher
Teachers Teachers Administrators Educators Educators
JOB DIMENSIONS Mean S.D. Mean S$.D. Mean S.D. | Mean S.D. Mean  S.D.
Planning and Prepering for 410 2¢ 430 .18 297 25 4122 2 4.15 2
Instruction
Managing the Ciassroom 453 23 461 18 443 23 45 26 433 18
impiementing Instruction 407 43 427 36 410 39 428 34 4 29
Evaluating Student Leaming 398 40 4.19 32 407 34 4.05 40 411 36
and Instructional Effectiveness
Administrative Responsibilities 351 48 3ars 358 45 34 83 3.66
Additionsl Professional 406 48 425 M4 403 47 414 82 4.10 39
Responsibilities
. Verification ont maj erage

To determine the adequacy of the survey’s content domain coverage, respondents were
asked to judge how well the survey covered the important tasks that an elementary school
teacher should be able to perform. These judgments were obtained using a 5-point rating scale
for each of the 6 major job dimensions (from 1=poorly to 5=very well). Mean ratings and
standard deviations for each dimension are shown in Table 22 for all respondent groups. As

illustrated, all of the respondent groups

(Le., approximately 4.0 or higher).
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Table 22

Mean Ratings of Content Domain Coverage
Primary Supplementary
Primary Suppismentary Teacher Teacher
Teachers Teachers Administrators Educators Educators
JOB DIMENSIONS Mean S.D. | Mean S$.D. Mean SD. | Mean S.D. Mean S.D.
Planning and Preparing for 418 82 | 43 78 433 71 | 423 g2 448 72
Instruction )
Managing the Classroom 4.21 83 427 .87 4.47 65 422 82 423 73
implenenting insttuction 422 81 4.35 81 4.42 70 429 $1 4.45 68
Evaluating Student Leaming 4.16 83 4.31 .86 434 .76 4.04 838 423 86
and Effectiveness
Administrative Responsibilities 3.94 83 383 103 420 73 3.9 98 4.08 B9
Additional Professional 398 3 39 . 97 421 75 4.04 K-} 4.15 80
Responsibilities

Content Analysis of Respondents’ Write-In Comments. Teachers, school administrators,
and teacher educators were given the opportunity to add tasks they believed were missing from
the task domain. While many individual comments were made, no particular theme emerged.
Comments about individual tasks frequently provided greater detail for tasks already listed on
the survey. In addition, teachers frequently added desired personal characteristics of teachers
such as pleasing personality, sense of humor, stamina, etc. These results are consistent with
those obtained and previously discussed in the content coverage section of the survey
instruments in which respondents indicated that the content domain had been well covered.

Summary

In comparing the responses of the teacher, administrator and teacher educator groups on
the one scale common to all of the respondents (importance for a newly licensed teacher’s job), a
high degree of agreement was found for all groups. In addition, 32 tasks were identified as not
meeting the eligibility standard of 3.50 for one or more of the respondent groups and relevant
subgroups of teachers. Fifty-three tasks are considered eligible for inclusion and are mostly
found in dimensions I. Planning and Preparing for Instruction, 11. Managing the Classroom, TI1.
Implementing Instruction, and IV. Evaluating Student Learning and instructional Effectiveness. Of
the 32 tasks that did not meet the standard, the majority had mean ratings above moderately
impontant (3.00). In selecting tasks for inclusion in the Stage III assessments, first priority
should be given to the 53 tasks which met or exceeded the 3.50 standard. If a test development
committee believes that a task that did not meet the 3.50 standard should be iricluded in the
assessment they must provide a compelling reason for doing so. In addition, the content domain
covered in the survey was judged to be well defined by all of the respondent groups.
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Summary for the Elementary School Leve]

The purpose of this study was to describe the most important tasks performed by newly
licensed (certified) elementary school teachers and to identify a subset of these tasks to be
considered for inclusion in the Stage IT assessment measures. In order to do this, five groups
of practicing professionals were administered surveys to obtain their judgments of the
importance of 85 tasks identified for a newly licensed teacher’s job, time spent on these tasks,
contribution to effectiveness, and opportunity to learn the tasks. Standards were set to define
the level of importance above which tasks would be considered for inclusion and conversely to
decrease the probability of including tasks not performed or not of sufficient importance to be
included in the assessment.

Usable responses were received from 3,434 elementary school teachers, 156 supplementary
teachers (Black and Hispanic teachers), 125 elementary school administrators, 190 teacher
educators from institutions belonging to the American Association of Colleges for Teacher
Education, and 42 from teacher educators at Historically Black Colleges and Universities.
Ratings on all five scales used in the surveys were found to be highly reliable, indicating that
other groups selected in a similar manner would provide results similar to those found for the
respondent groups in this study. '

The following highlights the major findings of this study for the job analysis at the
elementary school level: ,

* Fifty percent or more of the teachers, administrators, and teacher educators judged all of the
85 tasks included in the job analysis survey to be performed by newly licensed teachers.

® Results indicated high levels of agreement among all respondent groups and subgroups of
teachers on the tasks judged important for a newly licensed teacher’s job.” (Most correlations
between groups defined by race, sex, years of teaching experience, primary teaching
assignment, and region of the country were in the .90’s)

o Fifty-three of the 85 tasks (62%) were judged to meet the 3.50 importance eligibility standard
by all administrators, teacher educators, teachers, and relevant subgroups of teachers.

¢ The rost important tasks were found in four of the six job dimensions: 1. Planning and
Preparing for Instruction, 11. Managing the Classroom, I11. Implementing Instruction, and IV.
Evaluating Student Learning and Instructional Effectiveness.

® Teachers reported spending more time on tasks that they judged to be mare important.

¢ Administrators and teacher educators agreed very highly on the degree to which tasks
differentiate between more effective and less effective new teachers.

® Teacher task ratings of importance for the newly licensed teacher’s joo werc highly correlated
with administrators’ and teacher educators’ task ratings of effectiveness for beginning teachers.
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e Teacher educators from the AACTE and Historically Black Colleges and Universities
indicated that in their }udgment they are providing students an opportunity to learn those
tasks that they judged to be important for a newly licensed teacher’s job and related to
effectiveness on the job.

Similarities and Differences Across the Elementary, Middle, and Secondary School Levels

The primary purpose of each of the job analysis studies was to describe the most important
tasks performed by newly licensed teachers at each of the three school levels. Three
independent job analyses, one for each school level, were conducted to ensure that any existing
differences in ‘tasks across the three levels could be identified. The results permitted
identification of a set of tasks performed by and judged to be important for beginning teachers
at each of the three school levels by all groups who responded to the surveys. The data also
provided an opportunity to examine similarities and differences across school levels in terms of
the content of the survey instruments and the results of the surveys at the dimension and task
levels.

Content of the Survey Instruments

In Phase I of each of the job analysis studies, committees of content experts for each level
identified the most important tasks of teaching for each of the three school levels. Each of the
committees was asked to tailor a generic description of the job of a teacher to their school level
Despite the tailoring process, the final inventories created were very similar. As shown in Table

23, the job descriptions at each of the three school levels resulted in six job dimensions which
are all highly similar conceptually, but contain minor differences in wording.

Table 23
Six Job Dimensions hool Level -
ELEMENTARY SCHOOL MIDDLE SCHOOL SECONDARY SCHOOL

Planning and Preparing for Instruction

Planning and Preparing for instruction

Planning and Preparing for Instruction

Managing the Classroom

Managing the Classroony

Managing Student Behavior in the
Classroom

implementing Instruction

implementing Instruction

impiementing instruction

Evaluating Student Leaming and
Instructional Effectiveness

Evaluating Student Leamning and
Instnuctional Effectiveness

Evaluating Student Leaming and
Instructional Effectiveness

Administrative Respongibilities Administrative and Other Non-instructional Responsibilities
Re Yonsibilities
Additional Professional Responaibilities Additional Professional Activities

Additional Professional Activities
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The tasks within each of the six job dimensions were also found to be highly similar across all
three levels. Those tasks that were unique to a particular school level (i.e., did not conceptually
match any task in the other two inventories), which represented a relatively small proportion of
the tasks, are presented in Table 24. Even here, it is likely that many of the tasks would have
been judged to be appropriate for inclusion in the surveys being designed for the other school
levels.

Table 24
t hool

Eementary School

17.Monitwandnviu.unoodod,dmmmbtmdpmoadummdmmunwmtom.ottmmpofsonml.
parents, and/or guardians.

18. Develop student self-monitoring strategies for responsible behavior and leaming.

43. Provide feedback during instruction to facilitate student lsarmning.

&mammmmmmmmwmmwngmmmumm aural,
visual, kinesthetic)
3. identify and refer exceptional students (e.g., LD, gifted) to appropriate schooi staff and follow up as appropriate.

78. Use a variety of strategies 10 respond 10 student social and emotional needs.

Middie School

3. Review and/or monitor school records, including test scores, and information from the other teachers to assist in selecting
instructional methods.

31. Encourage lsaming opportunities and implement activities that promote multicuttural understanding and appreciation,

Secondary School

25. Maintain order in the face of interruptions and unexpected events,
44. Reiate current lesson 10 previous and future lessons.
€8. Report suspectsd negligence and/or abuse of students 10 proper authorities.

Survey Results Across School Levels at the Task Level

In Phase II of each of the job analysis studies, the perspectives of large numbers of educational
professionals were collected in order to determine whether the dimensions and tasks found in
the elementary, middle, and secondary school job descriptions were performed by and judged
important for the newly licensed teacher’s job. The tasks that met or exceeded the standard
(i.e., mean importance rating of 3.50 or higher) for all respondent groups and subgroups of
teachers, that were also present in all three job descriptions, are presented in Table 25. The
majority of these tasks were found in the dimensions Planning and Preparing for Instruction,
Managing the Classroom, Implementing Instruction, and Evaluating Student Learning and
Instructional Effectiveness. The majority of the tasks that did not meet the 3.50 standard across
all three school levels fell in the job dimensions of Administrative Responsibilities and Professional
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Table 25

Tasks Meeting the 3. All R nt Gr
School Levels

All

TASK

NUMBER OF TASK IN INVENTORY

ELEMENTARY

MIDDLE ~ SECONDARY

L. Planning and Preparing for instruction
Analyze instructional objectives
Review basic learming resources
Design alternative objectives and iessons
Select a variety of teaching techniques
Prepare lesson plans
Prepare and/or assemble instructional materials
Obtain and/or prepare instructional aids
Prepare activities
il. Managing the Classroom
Establish classroom rules and procedures
Monitor student's behavior as they entsr and leave class
Monitor student in-class behavior
Manage classroom time effectively
Encourage desired student behavior
Discourage undesirable student behavior
1il. implementing Instruction
Give students an overview of lessons
laboratory or "hands-on” instruction
direct instruction
Modify instruction to suit needs of student groups
Provide individual assistance/instruction to students
Encourage students to use variety of critical thinking skills
Facllitate student leaming and encourage effort

Provide opportunities for students to apply what they have
leamed

Summarize content covered in each lesson
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Table 25 (cont.)

NUMBER OF TASK IN INVENTORY

TASK ELEMENTARY MIDDLE  SECONDARY

IV. Evaluating Student Learning and instructional Effectiveness
Administer activities 47 45 45
Soors, grade, record, and give feedback on tests, etc. 48 4647 4647
Establish and maintain student records 50 50 51
Analyze student achievement in class using evaluative 51 52 53

information

Incorporate test acores into gracies, record resuits 52 §1 52
V. Administrative Responsibilities

Exchange information 10 snsure proper care of students 58 58 58
Exchangs information 10 gain understanding of studernt behavior 59 s8 58
identify and refer students with problems 65 57 67
V1. Additional Professional Responsibliities

Establish and communicate standards of social betavior 74 16 59
Keep abreast of deveiopments in education and subject speciatty 7 L4 79

Across all respondent groups and subgroups of teachers who participated in the three job
analysis surveys, the correlational analyses and comparisons of mean ratings indicated high levels
of agreement on relative levels of task importance. This agreement indicates the applicability of
the tasks included in the surveys across various subgroups of teachers and teaching contexts.

While the present study was conducted to provide information that would be useful in
identifying the content for possible use in the Praxis Classroom Performance Assessments, the
results allowed an examination of tasks across all three school levels. The results indicated that
the majority of the tasks across all three school levels were considered to be performed by and
important for newly licensed teachers by all respondent groups and subgroups of teachers. Itis
important to note, however, that while task statements may be similar, the ways in which the
tasks are carried out may differ by subject matter and grade level taught. The survey
methodology used in the three job analyses studies was designed to describe what tasks were
performed, not how they were performed. In summary, the results from the three job analysis
studies identified a core of important tasks performed at each of the three school levels as well
as a pool of tasks judged to be important and common to all three school levels. These results
car: be used to build separate assessment measures for each school level or a common
assessment system appropriate for all three school levels.

46




Summary and Conclusions

The purpose of the elementary school job analysis study was to define the domain of teaching
tasks for the newly licensed elementary school teacher’s job and to contribute to the
documentation of the content vaiidity of the performance assessment measures that will be
developed for Stage IIl. The study described in this report identified a pool of tasks that were
judged to be performed by and important for newly licensed teachers by subgroups of teachers,
school administrators, and teacher educators. The most important tasks were found in the job
dimensions of planning and preparing for instruction, managing the classroom, implementing
instruction, and evaluating student learning and instructional effectiveness.

The job analysis at the elemr-atary school level identified 53 of 85 tasks that met the 3.50
standard for all administrators, teacher educators, teachers and relevant subgroups of teachers.
Of the tasks that did not meet the standard, the majority had mean ratings above moderately
important (3.0 scale value). However, in selecting tasks for inclusion, first priority should be
given to the tazks that met or exceeded the 3.50 standard.

The tasks found to be important for newly licensed teachers also were judged by teacher
educators as tasks that teacher candidates have had an opportunity to learn in a teacher
education program and that also were judged by teacher educators and school administrators as
contributing to differentiating between more and less effective beginning teachers.

The job analyses conducted at the three school levels allowed an examination of tasks across all
three levels. This indicated a great deal of overlap in content across the three school levels
considered to be performed and important for newly licensed teachers. These resuits could be
used by test developers to develop specific assessments for each school level or for assessments
used across all three levels. It should be noted that the way in which the behaviors are
performed may differ across school levels, and these differences should be reflected in the
assessment process.
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Teachers {American Federation of Teachers)

Barbara Bennett
Baltimore, Maryland

Patricia Taylor
Newtown, Pennsylvania
Teachers (National Education Associatio

Allen Beal!
Baltimore, Maryland

Ann Davis
Harvey, Illinois

Jolynn Grindrod
Richboro, Pennsylvania
Principals

" Dennis S. Nichols
Indianapolis, Indiana

Nancy Snyder

Jacksonville, Florida
School Administrator

John DeFlaminis

Wayne, Pennsylvania
Dean

Robert Egbert

Professor, Curriculum & Instruction
University of Nebraska, Lincoln
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tate Di acher Education & Certificati

Dr. Carroll Hall

Director of Evaluation and Testing

New Mexico State Department of Education
Sante Fe, New Mexico

State Boards of Education

Louise Matteoni
Bayside, New York
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Appendix B
Pilot Test Participants
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Alana Battishill
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Priscilla Coles
Elsinboro School District
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Administrators
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Bethlehem Elementary School
Taylorsville, North Carolina
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Pablo Road Elementary
Jacksonville, Florida

Teacher Educators
Lois Coleman

Wesleyan University
Lincoln, Nebraska




Appendix C
C1 Elementary School Job Analysis Survey
C17 Demographic Section: Teachers
C22 Demographic Section: Administrators
C25 Demographic Section: Tea;:her Educators

C29 Sample Letters of Invitation to Participate in the Job Analysis Survey
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_PART II: DEMOGRAPHIC INFORMATION

Please answer the following questions by circling the number that most closely describes you or your professional
activitis. P| ircle onl ; ! ey

86.

e

93.

Which of the following best describes the school district in
which you work?

1. Urban
2. Suburban
3. Rural

. What is your age?

1. Under 25
2. 25t034
3. 35t0o 44
4. 45t0 54
5. 55t064
6. 65 or over

How many years, including the current school year, have you been a school administrator?

Which of the following best describes your current status?

L. Principal
2. Assistant Principal

How many years, including the current school year, have you held your present position?

1. Less than a year
1-2 years
3-5 years
6-10 years
"11-15 years
16-20 years
21 or more years

Nounawp

What is your sex?

1. Femaie
2. Male

Is your ethnic heritage Hispanic?

1. Yes
2. No

Which of the following best describes you?

3. Asian or Pacific Islander
4. American Indian or Alaska Native
5. Other

c23
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DEMOGRAPHIC INFORMATION (continued)
94. What is the highest professional degree you hold?

1. Less than Backelor's Degree

2. Bachelor’s Degree

3. Bachelor's Degree + Additional Credits
4. Master's Degree or Equivalent

5. Master's Degree + Additional Credits

6. Doctorate
95. In which state do you work?
1. Alabama 18. Kentucky 36. Ohio
2 Alaska 19. Louisiana . 37. Oklahoma
3. Anizona 20. Maine 38.
4. Arkansas 21, Maryland 39. Pennsyivania
5. California 22. Massachusetts 40. Rhode Island
6. Colorado 23. Michigan 41. South Carolina
7. Connecticut 24. Minnesota 42. South Dakota
8. Delaware 25. Mississippi 43. Tennessee
9. District of 26. Missouri 44. Texas
Columbia 27. Montana 45. Utah
10. Florida 28. Nebraska 46. Vermont
11. Georgia 29. Nevada 47. Virginia
12, Hawait 30. New Hampshire 48. Washington
13. Idaho 3L New Jersey 49, West Virginia
14, Minois 32 New Mexico 50. Wisconsin
15. Indiana 33. New York 51, Wyoming
16. Iowa 34. North Carolina
17. Kansas 35. North Dakota

THANK YOU FOR COMPLETING THIS INVENTORY.
PLEASE RETURN IT WITHIN 10 DAYS
IN THE ENCLOSED POSTAGE-PAID ENVELOPE.
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i
l )
EDUCATIONAL TESTING SERVICE E[lgl PRINCETON. N.J. 08541
; <
] .
|
SJreQOTV R Anng

Dresudent October 6, 1989

Dear Teacher:

We need your help with an important study of teaching being conducted by
Educational Testing Service (ETS). As you are undoubtedly aware, the
profession is receiving inereasing nationsl press as nev plans and programs
are proposed for assessing teaching. The purpose of this study is to create a
comprehensive and accurate description of the job of teaching. We expect the
results of the study to receive a great deal of attention among the various
constituencies and interest groups in education,.

You were chosen to participate in this study as a member of a carefully
selected sample of teachers. The sample is intended to be broadly
representative of teachers throughout the United States and of the three major
levels of teaching (elementary, middle, and secondary school). The value of a
survey like this one is directly related to the number of individuals who
return their questionnaires. Because you represent a larger number of

teachers with characteristics similar to your own, yocur responses are very
important to us.

The enclosed questionnaire asks you to react to a list of tasks that
teachers perform and to express your visws about the relative amount of time
you spend at each task and the importance of each in your work. You are also

asked to rate the tasks with respect to their importance for new beginning
teachers., .

The information you provide will vltimately be used to guide the
development of a successor to the National Teacher Examinations, an activity
that ETS is undertaking in response to concerns expressed by the teaching
comrunity and to reflect new developments in the area of teacher assessment.
At the same time, the study represents an important contribution in its owm
right to our understanding of teaching as a profession. This is one of the

most systematic studies ever undertaken of teaching, and we expect the results
to be widely disseminated.

Your responses will be treated as confidential. You will notice that we
ask for some background information about you; this is solely for purposes of
describing the sample of teachers. 1If you provide your name, we will send you
a letter that thanks you for your participation in the study; the letter can
be added to your personnel file or given to your supervisor. Under no
circumstances will your name appear in connection with your responses, which
will be reported only in the form of group summaries.

C30
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A postage-paid envelope is enclosed for the return of your completed
questionnaire. Please return the questionnaire within ten days. If you have
any questions about the study or about your participation in it, feel free to
call Dr. Norman Freeberg, collect, at 609-921-9000 Ext. 5786.

Thank you for your cooperation in vhat we feel is an exciting and
important venture.

Sincerely,

S

Gregory R. Anrig

Enclosure

If you would like a letter that acknowledges your participation in this study,
please provide your name and preferred address (if different from mailing
label) below.

Nage:
Address:
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A
EDUCATIONAL TESTING SERVICE E!‘S' PRINCETON. N.J. 08541
‘ <

Gregorv R Anrig
Prosident October 6, 1989

Dear Administrator:

' We need your help with an important study of teaching being conducted by
Educational Testing Service (ETS). As you are undoubtedly aware, the
profession is receiving increasing national Press as new plans and programs
are proposed for assessing teaching. The purpose of this study is to create a
comprehensive and accurate description of the job of teaching. We expect the
results of the study to receive a great deal of attention anong the various
constituencies and interest groups in education.

You were chosen to participate in this study as a member of a carefully
selected sample of administrators. The sample is intended to be broadly
Tepresentative of administrators throughout the United States. The value of a
survey like this one is directly related to the number of individuals who
return their questionnaires. Because you represent a larger number of
administrators with characteristics similar to your own, your responses are
very important to us.

The enclosed questionnaire asks you to react to a list of tasks that
teachers perform and to express your views about the importance of each for
nev teachers. You are also asked to rate the tasks according to their ability
to differentiite between more effective and less effective beginning teachers.

At the same time, the study represents an important contribution in its own
right to our understanding of teaching as a profession. This is one of the

most systematic studies ever undertaken of teaching, and we expect the results
to be widely disseminated.

Your responses will be treated as confidential. You vill notice that wve
ask for some background information about you; this is solely for purposes of
describing the sample of administrators. If you provide your name, we will
send you a letter that thanks you for your participation in the study. Under
no circumstances will your name appear in connection with your responses,
vhich vill be reported only in the form of group summaries.
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A postage-paid envelope is enclosed for the return of your completed
questionnaire. Please return the questionnaire within ten days. If you have
any qusstions about the study or about your participation in it, feel free to
call Dr. Gita Wilder, collect, at 609-921-9000 Ext. 5578.

Thank you for your cooperation in wvhat ve feel is an exciting and
important venture.

Sincerely,

Frk

Gregory R. Anrig

Enclosure

If you would like a letter that acknowvledges your participation in this study,
please provide your name and preferred address (if different from mailing
label) below.

Nage:
. Address:

12
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EDUCATIONAL TESTING SERVICE \E]J’S) PRINCETON. N.J. 08541

Gregory R. Anng
President

November 6, 1989

Dear Teacher Educator:

We need your help with an important study of teaching being conducted by
Educational Testing Service (ETS). As you are undoubtedly aware, the profession is
receiving increasing national press as new plans and programs are proposed for assessing
teaching. The purpose of this study is to create a comprehensive and accurate description
of the job of teaching. We expect the resuits of the study to receive a great deal of

attention among the various constituencies and interest groups in education.

You were chosen to pariicipate in this study as a member of a carefully selected
sample o teacher educators. The sample is intended to be broadly representative of
teacher educators throughout the United States. The value of a survey like this one is
directly related to the number of individuals who return their questionnaires. Because you
represent a larger number of teacher educators with characteristics similar to your own,
your responses are very important to us.

The enclosed questionnaire asks you to react to a list of tasks that teachers perform
and to express your views about the importance of each task for new teachers. You are
also asked to rate the tasks according to their ability to differentiate between more effective
and less effective beginning teachers. Finally, you are asked to judge whether a student in

your teacher education program would have had the opportunity to learn how to perform
the tasks. :

The information you provide will ultimately be used to guide the development of a
successor to the National Teacher Examinations, an activity that ETS is undertaking in
response to concerns expressed by the teaching community and to reflect new developments
in the area of teacher assessment. At the same time, the study represents an important
contribution in its own right to our understanding of teaching as a profession. This is one

of the most systematic studies ever undertaken of teaching, and we expect the results to be
widely disseminated.
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A postage-paid envelope is enclosed for the return of your completed questionnaire.
Please return the questionnaire within ten days. If you have any questions about the study
or about your participation in it, feel free to call Patricia Bukatko, collect, at 609-921-9000
Ext. 5193. '

Thank you for your cooperation in what we feel is an exciting and important venture.

Sincerely,

Pk

Enclosure
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Appendix D

lementary. Middle, and Secondary Scho ondent Groups: Demographic Characteristics

D2  Primary Teacher Respondent Groups

D8 Supplementary Teacher Respondent Groups
D12 School Administrator Respondent Groups
D15 Primary Teacher Educator Respondent Groups

D18 Supplementary Teacher Educator Respondent Groups

D1
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dent Groups

D2
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ELEMENTARY MIDDLE SECONDARY
N = 3434 N = 3178 N = 3007
Number Percent Humber Percent Number Percent
School  etting
Urban 863 25.1 837 295 745 F7 8 ]
Suburban 1059 308 1237 38.9 1080 359
Rural 1441 420 880 277 1098 36.5
No Response 7 21 124 39 “ 2.8
Age
Under 25 a1 12 30 0.9 5 o3
25-34 810 178 s21 16.4 366 122
35-44 1467 427 1362 42.9 1199 399
45-54 900 262 903 28.4 1034 344
§5-64 383 12 294 9.3 337 112
65 or over 8 0.2 15 0.5 12 0.4
No Response 25 0.7 53 1.7 34 11
Years Teaching
Less than 1 4 0.1 B 02 4 0.1
1-2 72 21 47 1.5 42 14
3-5 271 79 204 6.4 149 5.0
6-10 &7 159 442 139 322 107
11-15 806 235 681 214 534 178
16-20 785 23.1 761 24.0 739 24.5
21 or more 917 26.7 - 987 31.1 1185 394
No Response R 22 0.6 s1 1.6 32 10
Sex
Female 3001 874 1958 81.6 1441 479
Male 407 19 1167 36.7 1531 50.9
No Responss 26 0.8 53 1.7 35 1.2

D3
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ELEMENTARY MIDDLE SECONDARY
N = 3434 N = 3178 N = 3007
Number  Percent | Number  Percent | Number  Percent
Hispanic Heritage
Yos 66 19 . 54 17 41 14
No 3331 97.0 3053 96.1 2925 73
No Response 7 11 n 22 4 14
Race
Black 28 7.0 212 6.7 139 4.6
White 3007 878 aris 873 2720 90.5
Asian or Pacific Islander ss 19 48 15 55 18
American indian or Alaska Native " 03 14 o4 12 04
Other 58 1.7 3 2.0 3 13
No Response 52 15 87 21 43 14
Highest ree
Less than Bacheior's 1 02 3 0.1 16 05
Bacheior's 201 se 148 4.7 2 31
Bachelor’s + Additional Credits 1402 408 1078 340 844 28.1
Master’s or Equivalent 801 175 502 158 417 139
Raster’'s + Additional Credits 1163 339 1386 43.0 1535 $1.0
Doctorate 16 0S5 N 10 &S 22
No Response 43 13 49 15 38 13
Employment Status
Reguiar Teacher 3218 3.7 2999 M4 2885 953
Temporary Substitute 3 0.1 2z 0.1 0 0.0
Permanent Substitute 20 0.6 18 0.6 1 04
Other 144 42 t -4 29 a6 22
No Response 51 1.5 67 2.1 8s 22

D4
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ELEMENTARY MIDDLE SECONDARY
N = 3434 N = 3178 N = 3007
Number  Percent | Number  Percent | Number  Percem
Primary Teaching Assignment
All or Most School Subjects 2264 65.9 155 49 46 1.5
Special Education 37t 108 284 8.9 182 6.1
Arts 163 4.8 220 72 154 51
Language Arts and Communication 11¢ 34 602 189 581 193
Mathematics and Comiputer Sclence 58 1.7 444 140 539 179
Physical and Blological Sciences 34 1.0 343 108 380 128
Social Sciences F~] 0.7 380 13 396 132
Home Economics 2 0.1 9 31 L < 28
Business and Vocational Education 1 0.0 4 3.0 298 29
Health and Physical Education 76 22 215 68 125 42
Other 26 6.6 199 63 83 a1
No Response 98 29 153 48 130 43
ss Size

1-9 388 12 190 6.0 129 43
10-14 151 4.4 193 6.1 200 67
15-19 31 96 264 83 496 16.5
20 -24 1106 322 787 24.8 809 269
25-29 1094 318 1090 43 : 861 88
30-34 210 6.1 I72 "z 293 8.7
35 or more 52 15 131 4.1 112 7
No Response 104 3.0 151 486 107 36

8EST COPY AVAILABLE
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ELEMENTARY MIDDLE SECONDARY
N = 3434 N = 3178 N = 3007

Number  Percent | Number  Percent | Number  Percent
Alsbama 55 16 55 17 6 19
Alaska 55 16 38 12 46 15
Arizona 55 16 48 15 s3 13
Arkansas 78 22 74 23 4 15
California 53 15 55 17 51 17
Colorado 52 15 a 15 65 22
Connecticut 59 17 48 15 6 19
Delaware 6 13 59 19 ] 23
District of Columbia ss 1 a3 14 k74 12
Forida 77 22 50 18 [ 2.1
Georgia 74 22 60 19 54 18
Hawail 57 17 51 16 57 19
idsho 59 17 83 28 50 17
Wlinois [V} 20 80 25 s7 19 .
indiana 73 21 78 2s &3 2.1
lowa [ 20 70 22 74 25
Kansas s7 17 a2 13 &2 21
Kentucky 59 17 53 17 85 13
Louisiana 67 20 50 16 41 14
Maine 76 22 68 21 62 2.1
Maryland 64 19 62 29 61 2.0
Massachusetts 54 18 s4 17 % 19
Michigan 56 18 &7 2.1 56 19
Minnesota 64 19 67 21 73 24
Mississippi 67 20 61 19 as 16
Missouri 61 18 60 19 €0 20
Montana 52 15 (¥ 21 54 12
Nebraska 76 22 72 23 78 26
Nevada 75 22 58 13 63 2.1
New Hampshire 52 15 e 21 60 20
New Jorsey 53 15 s6 13 67 22
New Mexico [ 19 70 22 52 17

ERIC 135

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

New York
North Carolina
Noith Dakota

Oregon
Pennsylvania
Rhode island
South Carolina
South Dakota
Tennessee

Texas

Vermont
Virginia

Washington
Wast Virginia

Wyoming
No Response

136

ELEMENTARY MIDDLE SECONDARY
N = 3434 N = 3178 N = 3007
Number  Percent | Numbor  Percent | Number  Percent
46 13 55 1.7 49 18
67 290 59 1.9 78 26
85 16 70 22 46 15
72 21 54 1.7 sE 1.8
68 20 52 16 45 15
73 2.1 58 19 64 21
60 1.8 72 23 70 23
44 13 €S 2.1 48 16
66 19 74 23 67 22
54 16 62 20 57 19
74 22 58 18 55 1.8
69 20 81 26 58 1.9
83 24 65 21 58 1.9
49 1.4 41 13 60 20
60 18 65 21 63 2.1
59 1.7 55 1.7 56 1.9
62 1.8 60 1.9 §7 1.9
(-1 19 62 20 59 20
60 1.8 69 22 68 23
249 73 86 27 49 18
D7
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Supplementary Teacher Respondent Groups

ELEMENTARY MIDDLE SECONDARY
N = 156 N=12¢ N =110
Humber Percent | Number Percent umber  Percent
School Setting
Urban 61 39.1 40 323 41 373
Suburban 41 263 36 2.0 37 336
Rural 4 282 4 355 27 245
No Response 10 64 4 32 s 45
Age
Under 25 1 0.6 - - - -
25-34 35 224 30 242 14 127
35- 44 63 404 62 50.0 4% 418
45-54 43 276 27 218 34 30.9
55-64 13 83 4 32 15 136
65 or over - - - - - -
No Response 1 0.6 1 0.8 1 0.9
Years Teaching
Less than 1 1 0.6 2 16 - -
1-2 7 45 6 48 s 45
3.5 21 135 15 12.1 7 64
6-10 27 173 3 25.0 10 9.1
11-1§ 34 218 24 19.4 15 13.6
16-20 31 199 2 185 3 282
21 or more k2 218 2 17.7 40 6.4
No Response - - 1 0.8 2 1.8
Sex
Female 136 72 94 75.8 67 60.9
Male 19 122 28 226 a3 29.1
No Response 1 0.5 2 1.6 - -

BEST COPY AVAILABLE
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ELEMENTARY MIDDLE SECONDARY
N = 156 N =124 N =110
Number Percent | Number Percent | Number Fercent

Hispanic Heritage
Yes 8 532 e 508 62 554
No 72 462 7 asa 48 438
No Response 1 06 1 os - -

Race
Biack 73 468 e 508 52 473
White 26 167 13 145 32 29.1
Asian or Pacific slander - - - - - -
American indian or Alaska Native - - - - - -
Other 48 308 1 os P 200
No Response ° 5.8 36 290 4 36

Highest Degree
Less than Bachelor's - - - - - - N
Bachelor's s 5.1 3 24 3 27 B
Bacheior's + Additional Credits 7] 410 29 ns 3s 318 B
Master’s or Equivalent 21 125 19 153 20 . 182 Q
Master's + Addltional Credits 60 385 1 492 50 a5 '
Doctorate 2 13 2 18 2 18
No Response 1 0 - - - -

Employment Status
Regular Teacher 139 9.1 m 8.5 102 92.7
Temporary Substitute - - - - - - B
Permanent Substitute 1 0.6 1 o8 2 18
Other 1" 7. 10 81 1 09
No Response 5 32 2 16 - -

D10
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ELEMENTARY MIDDLE SECONDARY
N = 156 N = 124 N = 110
Number Percent | Number Percent | Number Percent
Primary Teaching Assignment
All or Most School Subjects ) 635 19 153 3 27
Special Education 14 9.0 .19 153 .10 9.1
Arts 2 13 3 24 1 0.9
Language Arts and Communication 7 4s 31 24 23 209
Mathematics and Computer Sclence 3 1.9 4 25.0 23 209
Physical and Biological Sciences 2 13 5 4.9 s 73
Soclal Sciences 2 13 10 8.1 10 9.1
Home Economics - - 3 24 7 6.4
Business and Vocational Education - - 2 1.6 - -
Health and Physical Education 4 2.6 9 73 9 82
Other 15 9.6 14 13 9 82
No Response 8 5.1 s 4.0 1 09
ss Size

1-9 10 6.4 12 9.7 7 64
10-14 10 6.4 10 8.1 5 4.5
15-19 ' 3 3.8 1 89 12 109
20 -24 38 244 23 185 2 2.0
25-29 54 4.6 30 242 33 30.0
30-34 29 18.6 30 242 16 145
35 or mors 4 28 3 24 9 82
No Response s 32 s 4.0 5 45

BEST COPY AVAILABLE
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ch dministrator Respondent Groups
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School Setting
Urban
Suburban
Rural
No Response

Age
Under 25

25-34
35-4
45- 54
§5-64
€5 or over

No Response

Years ence

Less than 1

1-2

3-5

6-10

11-15

16-20
21 or mote

No Response

Current Position

Principal
Assistant Principal

No Response

O

ERIC

Aruitoxt provided by Eic:

trator ondent Groups
ELEMENTARY MIDDLE SECONDARY
N = 125 N = 155 N = 183
Number Percent Number Percent Number Percent
24 192 a“ 284 29 159
& 36.0 o4 413 51 279
52 416 a1 265 Y 514
4 32 6 39 9 49
(] 0.0 ° 0.0 (] 0.0
5 40 4 26 5 27
40 32.0 a“ 28.4 68 372
52 as 79 510 81 4“3
25 20.0 23 148 23 126
(] 0.0 (] 0.0 (] 0.0
3 24 5 32 6 33
4 32 (] 0.0 1 0.6
24 4 26 3 16
24 192 12 7.7 22 12,0
21 16.8 34 219 a 24
24 192 a1 %S a7 257
23 18.4 s 226 35 19.1
23 184 25 16.1 28 153
3 24 4 26 6 33
115 $2.0 140 163 89.1
s 48 1 71 13 7.1
4 32 4 7 38
D13
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ELEMENTARY MIDDLE SECONDARY
N = 128 N = 155 N = 183
Number  Percent | Number  Percent | Number  Percent
Years in Position
Less than 1 10 8.0 1" 74 18 8
1-2 16 128 19 123 26 142
3-8 28 24 57 < ] 46 25.1
6-10 F44 218 34 219 45 246
1M1-18 15 120 14 9.0 26 142
16-20 18 144 9 53 9 49
21 or more 8 64 7 45 6 33
No Response 3 24 4 28 7 3s
Sex
Female 49 232 6 233 2 120
Male 73 584 1s 742 155 84.7
No Response 3 24 4 28 6 33
Hispanic Herttage
Yeos 2 1.6 7 45 2 11
No 120 96.0 144 929 174 85.1
No Response 3 24 4 28 4 38
Race
Black L] 43 8 s2 10 58
White 12 X 137 884 160 874
Asian o Pacific islander 0 0.0 1 0.7 0 0.0
American indian or Alaska Native 0 0.0 1 0.7 1 0.6
Other 3 24 3 19 4 22
No Response 4 - 32 s 32 8 43
Highest Professional Degres
Less than Bachelor's 0 0.0 0 0.0 0 0.0
Bachelor's 0 0.0 0.0 0 0.0
Bachelor's + Additional Credits 1 o8 2 13 0 0.0
Master's or Equivaient S 4.0 1" 71 L] 33
Master's + Additional Credits 24 78 109 703 146 7.8
Doctorate 18 144 21 136 25 13.7
No Response 4 32 12 7.7 L 33
D14
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Primary Teacher Educator Respondent Groups

D15

144




, Runary ducat oups *
ELEMENTARY MIDDLE SECONDARY R
N = 190 N = 105 N = 197
Number  Percent | Number  Percent | Number  Percent
Age
Under 25 1 0.5 0 0.0 0 0.0
25-34 11 58 4 38 7 36
35-44 $1 268 35 333 53 26.9
45 - 54 67 353 37 352 7 36.0
55-64 48 253 23 219 S5 279
65 or over 9 14.7 S 48 S 25
No Response 3 16 1 10 6 a1
Years rience: Teacher
Educator
Less than 1 3 16 0 0.0 4 20
1-2 S 26 3 29 6 3.1
3-5 2 16 16 182 28 142
6-10 20 105 18 17.1 19 9.6
11-15 22 116 16 152 15 76
16-20 51 268 19 18.1 Q 218
21 of more &3 332 31 235 76 38.6
No Response 4 A | 2 1.9 6 3.1
Current Status
Assistant Professor 62 326 = 324 66 s
Associate Professor 42 221 26 248 39 198
Full Protessor 43 253 21 20.0 76 38
Adjunct Professor 23 12.1 16 152 8 4.1
No Response 15 79 8 7.6 8 4.1
Sex
Female 122 642 48 45.7 68 US
Male 64 3.7 S6 533 2 619
No Response 4 2.1 1 1.0 7 36

* American Association of Colleges for Teacher Education
D16
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ELEMENTARY MIDDLE SECONDARY
N = 190 N =105 N =197
Number  Percent | Number  Percent | MNumber  Percent
Age
sars : Fleld sor
Lees than 1 s 42 s 7% 10 51
1-2 17 9.0 13 124 17 85
3-8 29 205 24 29 2 198
6-10 30 153 25 238 26 132
1-15 29 153 $ 86 = 12
16-20 ’ 3s 184 17 162 @ 208
21 or more 23 121 s 87 3% 183
No Response ) a7 3 29 s 31
Hispanie Herltage
Yes s 21 2 19 1 05
No 181 953 102 97.1 188 95.¢
No Response ) s 26 1 10 s a9
Race
Black 14 74 s as s 31
White 168 74 98 913 177 299
Asian or Pacific islander ) 0.0 0 00 1 0s
American indian or Alsska Native 0s ) 00 1 05
Other 1 05 1 10 3 15
No Response 8 42 2 19 8 45
Highest Degree
Lees than Bachelor's 0 00 0 00 0 0.0
Bachelor's 1 0s ) 00 0 0.0
Bachelor’s + Addltional Credits 5 26 2 19 2 10
Master’s or Equivalent 4 2.1 2 19 2 10
Master's + Additional Credits “ 22 2 0.5 3 173
Doctorate 122 ©®s o7 s 153 e
No Response 4 2.1 2 19 s a1
D17
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Under 25
25-34
3B5-44
45 - 54
§5-64
65 or over

No Responss

Years

Educsator
Less than 1
1-2
3-§
6-10
11-15
16-20
21 or more

No Response
Current Status
Assistant Professor
Associate Professor
Full Professor
Adjunct Professor
No Response

Sex
Female
Male

No Response

ence: Teacher

Su

a che t opdent Groups *
ELEMENTARY MIDDLE SECONDARY
N 42 N=27 N=37
Number  Percent | Number  Percent | Number  Percent
0 0.0 o 0.0 0 0.0
0 0.0 1 37 0 00
11 262 5 185 8 216
15 357 3! 407 14 378
14 333 6 22 8 216
2 43 1 a7 4 108
0 0.0 3 11.1 3 8.1
o 0.0 0 0.0 o 0.0
1 24 3 11.1 1 27
4 95 0 0.0 1 27
1 24 4 14.8 1 27
] 214 0 0.0 3 8.1
10 238 7 259 1" 297
17 405 11 407 17 46.0
0 0.0 2 74 3 8.1
14 333 10 370 5 135
16 38.1 5 185 16 32
21.4 7 259 10 270
2 .8 3 1.1 3 8.1
1 24 2 74 3 8.1
36 857 16 593 14 378
4 9.5 s 296 20 s4.1
2 48 3 111 3 8.1

* Historically Black Colleges and Universities
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ELEMENTARY MIDDLE SECONDARY
N =42 N=27 N=37
Number Percent Humber Percent Number Percent
Age .
Years Experience:; Field Supervisor
Less than 1 1 24 2 74 0 0.0
1-2 2 48 8 28 2 ‘ 54
3-5 7 16.7 1 37 s 162
6-10 s 143 7 259 s 135
11-18 8 19.1 3 1.1 9 243
16-20 7 18.7 4 148 s 135
21 or more 7 18.7 0 0.0 7 189
No Response 4 1] 2 74 3 8.1
Hispanic Heritage
Yo 2 48 2 74 1 27
No 37 8.1 22 s a3 89.2
No Response 3 7.1 3 1.1 3 8.1
Race
Btack 29 69.1 19 704 28 70.3
White ) 214 3 1.1 s 162
Aslan or Pacific islander 0 0.0 0 0.0 1 27
American indlan or Alaska Native 0 00 0 0.0 0 0.0
Other 0 0.0 1 a7 1 27
No Ruponn 4 9.5 4 14.8 3 8.1
Highest Degres
Less than Bachelor's o 0.0 o 0.0 o 0.0
Bachelor's o 0.6 0 0.0 0 0.0
Bachelor’'s + Additional Credits 0 0.0 o 0.0 o 0.0
Master’s or Equivalent 1 24 0 0.0 0 0.0
Master’s + Additional Credits 10 238 7 259 218
Doctorate 28 69.1 18 6.7 2 703
No Response 2 43 2 74 3 8.1
D20
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Appendix E

Resuits of Frequency Analyses of Importance for Newly Licensed
Teacher’s Job Ratings: All Respondent Groups
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Appendix F

Mean Ratings of Importance for Newly Licensed Teacher’s Job:
All Respondent Groups
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Appendix G

Mean Ratings of Importance for Newly Licensed Teacher’s Job by Subgroup:
Teacher Respondents

G2 Mean Ratings by Race\Ethnicity

G8 Mean Ratings by Sex
G12 Mean Ratings by Years of Experience
G18 Mean Ratings by Teaching Assignment
G23 Mean Ratings by School Setting
G27 Mean Ratings by Class Size

G33 Mean Ratings by Region

G1
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Mean Ratings of Importance fg‘r Newly Licensed Teacher’s Job by Sex
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FEMALE MALE
N=3001 N=407
Mean S.D. Mean s.D
L. PLANNING AND PREPARING FOR INSTRUCTION
1. Determine level of knowiedge/readiness of students 4.26 0.79 391 097
2. Write instructional objectives 3.94 0.98 373 1.08
3. Analyze instructional objectives 3.98 0.94 3.76 1.00
4. Review basic learning resources 4.15 0.84 383 0.91
5. Design altemative objectives and lessons 420 0.84 3.89 097
6. Select a variety of teaching techniques 4.34 0.78 4.10 081
7. Schedule lessons and experiences 4.42 0.74 412 083
8. Prepare pre-instructional assessment techniques 3.67 1.01 3.46 1.01
9. Prepare lesson plans 452 073 439 0.82 .
10. Prepare and/or assembie instructional materials 4.46 Q73 429 0.81
11. Prepare equipment 3.84 1.01. 3.74 1.04
- 12. Obtain and/or prepare instructional aids 4.10 0.87 3.76 0.22
13. Prepare and maintain displays 3.97 0.92 3.59 1.02
14. Prepare activities 4.13 0.86 4.16 0.84
15. Organize and prepare leaming space for instruction ’ 387 095 3.58 1.06
Il MANAGING THE CLASSROOM
16. Establigh classroom rules and procedures 4.72 0.56 4.66 0.63
17. Monitor and revise classroom rules and procedures 4.42 0.79 4.30 0.89
18. Deveiop student self-monitoring strategies 423 0.88 397 1.05
19. Monitor students’ behavior as they enter and leave 4.10 0.96 403 1.01
20. Monitor student in-class behavior 4.74 0.53 468 0.58
21. Nonitor and adjust classroom activities 459 0.63 4.42 0.77
22. Manage classroom time effectively 4.66 0.57 4.55 0.64
23. Encourage desired student behavior 4.81 045 4.74 0.51
24. Discourage undesirable student behavior 458 0.67 4.45 0.75
PL IMPLEMENTING INSTRUCTION
25. Use motivational techniques and activities 456 062 443 0.68
26. Maintain fiexible grouping patterns 420 0.84 3.90 0.94
27. Give students an overview of lessons 420 0.86 4.05 0.94

BEST COPY AVAILABLE
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FEMALE MALE
N=3001 N=407
Mean $D Mean $D
Use a variety of approaches, including:
28. laboratory or “hands-on® instruction 420 - 083 402 0.89
20. games, simulations, role-playing 378 095 3.41 1.08
30. direct instruction 417 0.83 4.0 0.82
31. group interaction techniques 4.10 0.88 385 0.99
32. educational technology azr 1.00 328 1.07
33. visual aids 381 0.90 3 0.94
34. community resources ‘ 345 0.96 327 1.00
35. independent study 320 1.01 3% 1.02
36. peer instruction by students 335 0.99 330 1.01
37. implement programs for students with special needs g7 057 373 1.05
38. Modify instruction to suit needs of groups 425 0.82 4.01 0.91
39. Provide individual assistance/instruction 442 075 417 050
40. Encourage a variety of critical thinking skills 4.47 0.74 427 0.%7
41. Facilitate student leaming and sncourage etffort 4.63 0.60 456 0.68
42. Recognize, correct problems in communication skills 405 0.89 385 0.93
43. Provide feedback during instruction 454 0.65 4.36 0.76
44. Provide opportunities 10 apply leaming 4.56 0.62 4.45 0.67
45. Use a variety of techniques in presenting lessons 452 0.69 432 0.75
45. Summarize content covered : 0.77 4.20 0.77
IV. EVALUATING STUDENT LEARNING, INSTR. EFFECTIVEN7SS
47. Administer activities 4.18 0.82 418 0.85
48. Soorm, grade, record, and give feedback 433 0.81 425 0.86
49. Evaluate student written work 426 0.82 4.15 0.69
50. Estabiish and maintain student records 4.31 0.83 419 0.85
51. Analyze student achievemnent in class 425 0.80 393 0.4
52 Incorporate test scores, efc. into grades, records 427 0.83 4.09 0.93
53. Monitor student responses to instruction 400 0.86 39 0.91
54. Administer and monitor standardired tests 327 119 293 121
S5. Interpret results of standardized tests 3 143 3.085 118
56. Analyze test scores, other evaluative information an 1.03 38y 1.08
G10
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v.

ADMINISTRATIVE RESPONSIBILITIES

J¥Y3883822B3R 2888

Communicate school rules and procedures
Exchange information to ensure care and custody
Exchange information for understanding, development
Prepare repocts or letters '

Keep informed of state and local regulations
Establish, maintain, and update student records
Ensure compliance with safety rules

Supervise students outside of the classroom

identify and refer health, smotional problems

Identify and refer exceptional students

Complete reports and maintain records of equipment
Take inventory

Request additional materials and supplies

Assist in preparation of school budget requests
Assess comfort and safety of classroom, school
Report acts of vandalism

Assume responsibility for money

VL. ADDITIONAL PROFESSIONAL RESPONSIBILITIES

74.

28d3Fdd

B 2B B

Establish, communicate standards of social behavior
Communicate respect for diversity and equity
Interact with students supportively, respectiully
Enhance student confidence and sslf-esteem
Respond *n student social and emotional needs
Keep up with developments in education, specialty
Keep informed of health-related information
Review and/or ooﬁamunicate plang with others
Serve on school and/or district-wide committees
Supe;vise or guide other adults in the class
Collaborate with colleagues

Plan for and attend afier-school activities

FEMALE MALE
N=3001 N=407
Mean S.D. Mean 8.D.
407 085 3.90 1.00
3.96 0.98 3.68 1.06
422 0.84 3.96 0.96
322 1.1 3.00 1.10
349 1.08 3.18 113
3.76 1.06 338 1.18
3.89 1.06 3.78 1.10
3.75 1.14 359 121
4.17 0.88 395 0.96
4.12 0.80 382 1.05
2.88 1.17 290 117
285 1.14 280 121
3.41 107 326 1.15
3.02 1.17 3.04 1.16
3.3 1.15 325 1.15
3.18 123 323 120
268 124 251 1.19
4.51 0.74 4.40 0.81
4.50 0.7 4.39 0.80
4.51 0.75 443 077
4.77 050 4.65 0.62
453 0.68 435 0.80
4.20 0.86 4.04 083
3.90 0.96 3.70 1.04
3.72 097 3.54 0.96
327 1.05 3.14 1.08
337 1.08 3.04 1.18
395 1.00 384 1.07
3.66 1.04 383 1.08




Mean Ratings of Importance for Newly Licensed Teacher’s Job by Years of Experience
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Mean Ratings of Importance for Newly Licensed Teacher’s Job by School Setting
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L PLANNING AND PREPARING FOR INSTRUCTION

1.
2.
3.
4.
5.
6.
7.
8
9.

10.
1.
12.
13
‘14.
15.

Determine level of knowledge/readiness of students

* Analyze instructional objectives

Review basic leaming resources

Cosign altemative objuctives and lessons

Select a varisty of teaching technigues
Schedule lessons and experiences

Prepare pre-instructional asssssment techniques
Prepare lssson plans

Prepare and/or assemble instructional materials
Prepare squipment

Obtain and/or prepare instructional aids
Prepare and maintain displays

Prepare activities

Organize and prepare leaming space for instruction

il. MANAGING THE CLASSROOM

16.
17.
18.
16.

24.

Establish classroom rules and procedures

Monitor and revise classroom rules and procedures
Develop student self-monitoring strategies

Monitor students' behavior as they enter and leave
Monitor student in-class behavior

. Monitor and adjust classroom activities

Manage ciassroom time effectively
Encourage desired student behavior
Discourage undesirable student behavior

lil. IMPLEMENTING INSTRUCTION
25. Use motivational techniques and activities

26. Maintain flexible grouping patterns

27. Give students an overview of lessons

URBAN SLUBURBAN THURAL
N=863 N=1059 N= 1441
Mean SD. | Mean  SD. | Mean SD.
426 084 426 080 | 417 o082
404 09”7 | 38 09 | 38 101
403 097 398 092 | 389 o097
416 085 414 085 | 407 086
423 087 417 085 | 411 087
434 080 | 432 080 | 428 080
442 078 441 075 | 435 o079
373 106 365 098 | 357 1.00
4.55 0.72 4.52 0.74 4.47 0.75
445 078 443 070 | 440 o075
g2 101 381 162 | 377 101
413 088 409 087 | 399 089
399 o2 392 095 | 380 o0s5
415 089 413 087 | 412 08
a3 og7 383 098 | 376 096
476 052 474 055 | 468 060
443 081 445 078 | 435 o081
430 086 423 089 | 413 083
421 085 400 096 | 402 o098
4.77 0.52 4.75 0.51 4.70 0.57
457 064 460 063 | 454 067
468 056 468 056 | 461 060
484 039 480 046 | 477 o048
461 066 458 068 | 453 070
4.61 0.59 4.57 0.61 4.48 0.66
422 0.89 421 0.81 4.00 087
427 084 418 087 | 414 o088
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Uso a variety of approaches, including:
28. laboratory of “hands-on" instructicn
. games, simulations, role-playing
direct instruction
group interaction echniques
wducational technology
visual aids
community resources
independent study
peer instruction by students
Implement programs for students with special needs
Modiy instruction to suit needs of groups
Provide individual assistance/instruction
Encourage a variety of critical thinking skills
Facilitate student jearning and sncourage effort
Recognize, comect oroblems in communication skills
Provide feedback during instruction
Provide opportunitic.. 10 apply leaming
Use a variety of sechniques in presenting lessons
Summarize content covered

S & PO B 2EBRUBE BB Y EY

V. EVALUATING STUDENT LEARNING, INSTR. EFFECTIVENESS

47. Administer activities

48. Score, grade, record, and give feedback

49. Evaluate student written work

50. Estabiish and maintain student records

51. Analyze student achievement in class

52. incorporate test scores, efc. into grades, records
53. Monitor student responses to instruction

54. Acminister and monitor standardized tests

S5. Interpret results of standardized tests

36. Analyze test acores, other evaluative information

210

URBAN SUBURBAN RURAL
N=863 N= 1059 N= 1441
Mean SD. Mean S.D. Mean SD.
422 086 416 084 | 417 o083
378 1.03 372 o097 | ar2 o095
428 080 416 08 | 410 o8¢
411 050 406 08 | 404 091
332 103 3277 102 | 324 099
38 092 378 094 | 376 oss
351 098 341 0% | 341 o085
326 103 323 103 | 317 099
33% 103 337 100 | 33 og7
396 o097 394 098 | 394 09
429 083 424 083 | 417 o084
444 076 439 078 | 435 o078
448 074 445 074 | 442 o077
486 057 464 060 | 460 o063
416 086 402 092 | 395 o089
455 068 453 006 | 448 o067
454 064 457 000 | 453 o064
452 o7 452 060 | 447 089
432 078 420 080 | 428 o076
424 081 418 083 | 416 081
43 080 431 085 | 431 080
431 081 425 085 | 420 o083
433 o4 430 083 | 426 083
425 084 423 083 | 418 o082
432 081 424 087 | 422 o085
408 080 400 088 | 404 086
340 1.2 321 117 | a1 119
340 115 323 114 | 318 16
384 108 374 104 | 374 12
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V. ADMINISTRATIVE RESPONSIBILITIES

8 &8 9

/3
-

7.
72
73.

388388288

Communicats school rules and procedures

Exchange information to ensure care and custody
Exchange information for understanding, development
Prepare reports o lstters

. Keep informed of state and local regulations

Establish, maintain, and update student records
Ensure compliance with safety rules

Supervise students outside of the classroom
identity and refer haalth, emotional problems
kientity and refer exceptional students

Complete reports and maintain records of squipment
Take inventory

Request additional materials and supplies

Assist in praparation of school budget requests
Assess comfort and safety of classroom, school
Report acts of vandalism

Assume responsibility for money

VL ADDITIONAL PROFESSIONAL RESPONSIBILITIES

74.
75.
76.
7.
78.

8 3

& 2 8 8

Establish, communicate standards of social behavior
Communicate respect for diversity and equity
Interact with students supportively, respectfully
Enhance student confidence and seli-esteem
Respond to student social and emotional needs

. Keep up with developments in education, specialty

Keep informed of health-related information

. Review and/or communicate plans with others

Serve on school and/or district-wide committess
Supervise or guide other adults in the class
Collaborate with collieagues

Plan for and attend after-school activities

URBAN SUBURBAN RURAL
N=863 N=1059 N=1441
Mean SD. | Mesn SD. | Mean SD.
416 083 407 095 | 397 o8
396 1.0 396 100 | 38 0%
424 085 425 084 | 411 o088
329 113 316 113 | 316 108
353 108 341 110 | 343 110
383 107 372 100 | 365 108
392 106 390 104 | 384 108
378 115 368 119 | 373 112
418 080 420 088 | 408 090
412 094 411 092 | 408 0838
288 147 284 118 | 286 116
294 116 279 113 | 283 115
35 110 339 107 | 33 108
300 119 300 116 | 300 116
338 117 332 113 | 329 115
331 124 | 313 122 | 316 121
270 123 265 12 | 266 124
452 073 452 074 | 446 076
454 075 453 o7 | 441 o7
454 073 455 072 | 445 o078
478 050 476 051 | 473 053
455 066 454 067 | 446 073
421 087 416 087 | 417 086
386 097 387 097 | 38 o097
372 1.01 377 0¢3 | 364 o097
329 107 32¢ 105 | 323 103
337 115 331 11 | 332 108
395 103 390 100 | 38 100
368 107 361 104 | 364 105

G26

211




ati

I

rtance {o

1

G27

icens

12




b1g

82o
IS0 oLy "o W 080 oy 50 vy | »o Wy 950 wy sen ey
860 20 €60 w®r 60 siy 60 iy | 280 o'y 160 "y %0’} T
%60 %0 660 1y 690 sey oo ey | 180 ey %0 w2y %o Oy
280 gy 120 ey 060 ory wo ey | wo Sy €90 ey B0 £y
280 soy 050 ooy 150 wy 50 wv | 20 oLy $90 o wo  wy
260 my 20 we 960 we €60  16¢ | ¢80 e 690 vee 20 19€
60 gLy 610 ey $90 "y wo 2ty | 0 sty %0 iy 160 66¢
" 19 260 sov £60 98¢ 060 10y | s60 18¢ £60 T 00)  29¢
960 gec 260 sov wo %0y 80  ¢v | s90 %0y 0 S0P w0  see
81 ue 160 we 00') e 60 08¢ | 660 we z0'h ot 2z e
[JN) t24 $90 Sy L0 iy eLo sy L0 s 920 er'y 080 cer
s00 vy 900 »r o Wy oo vy | €0 ory 180 vy | sr0 v
ol ore 0 Y3 00') 9¢ 0y esc | 980 vee %0’ yg 0L et
$10 "y o "we 8.0 6y 20 zvy | wo ory 090 oy 0o &
£00 o2y 920 R g 080 v 190 v | sz0 ey 10 "y Wo eIy
504 Yy ) w0 %0 18 S80 o1y | w0 12y 60 ey wo  Rr
Yl et 060 Sy 90 iy wo ey | evo (1% £20 "o 160  $6¢
260 96°¢€ 560 e8¢ 50 e $60 i8¢ | 90 66°€ 160 +6¢ $60  06€
808 Yoy 660 0 204 ¢ o0 o8¢ | es0 8¢ Y80 o9c 680 90V
104 e8¢ 160 ey 90 oy o ¥y | weo 2y 00 ey Yo e
‘a8 usew a8 uwey | g8 uwew | cas  usew | g ueewy | s  weew | cas  uween
25*N 01Z=N Y601 =N 9011 %N 1EE=N 151 =N oE=N
) ve-0C o'se 2R 61-sl -0t ol

JOABLEQ S88[O-U) JUSRNS JojlUO O

8ARS] PUE JBJUS Ayl 8T JOIABYSG ,BIUSPNIS 20U B}

00{001u28 BupsojuUOLLI-HeS JuepNnis dojeAs] 81

$0INPE00Id PUS 38N LWIOOISEEID 081AS) PUR JOLUOW L1

20InPe0sd PUR S8HNI LUOOISSEID YSHANST 9}
WOOUSSVIO IHL DNIOYNVIN M

uoponsu) so) ededs Binuieey siedesd pus szueBi) ‘G

SO{UANOS SINdeld b

sAuidsip umivisw pus mwdely €1

spie jeuopanisy eredasd so/puw uRIa) 24
juswdinbse eiedery

-
-

S|BJ0TULL [RUOJIDNIILY] SlqLLISSES 10/pus siedeld

e

sueid uosse| sssdesy

senbjuysel usLSIENNE UOHIONNU) 8)d esZarg
200USI0dxe PUB BUOSEH BINPEYDS

sonbruyde) Bupyouey jo Ajejiea 8 Oejeg

1 Pus 884;100(q0 sansuIsHe UBISE]

000,110883 Buuseey O188Q Moy

20A1150(q0 [RUOHONIISYE BZAIBLY

6N ®m ¥ B © N © O

SOA1120[GO WUOIIONIISYY BRI
Sjuspnis JO s8eUIPReI/eBpeIMOUY JO |0AS) SUHLINIK]
NOILONYLENI HO4 DNIBVAIUd ONY DNINNVIE )

-

IC

Aruitoxt provided by Eic:

E




FT18VIIVAY AdOD 1538

G1d
T~ 629
NN
$60 90’y €90 "y 820 oy 220 er'y 0L0 ory 080 " 060 oy S11i4s GuinuRK reoilio jo Aepsea v eBminoouz Oy
004 »iy 090 6cy 80 ey L0 «©r 0L0 6y oro £y 0 0y UOIDMIBUI/GUNISISS [INPIAPUL BPADIY "6
Y50 oLy 190 @Zy 90 o £60 si'y £90 6y &0 ©y L0 ey 861018 j0 Spesu lins o} uoIONNSY] AlPOKY '9C
"'} 09t 160 20¢ €50 e 880 e 00's s0'y %0 8y 260 ey SPesU (wi3eds 4w sjuepnis Joj sweiBosd jusweiduy 2¢
21 4 960 ore 00't ece 160 1 10 e 004 1] 960 oz¢ siuepnis Aq uofionssy) Jeed "gg
81 0zt y60 ore 10 €z 20 91¢ 161 ize 201 92¢ 00') e Apnis uepusdepu; g¢
601 144 960 o 460 e $60 ere $60 £re <60 ere 10 (14 ) 990100801 Aunwwod pg
00'l eye 80 43 980 0ne 160 9e 680 e 480 ue 160 09¢ Spie jensiA “EE
901 2Ze 00’} 14> €0’ 124> 00’4 ”7e 660 "e 00'L 0e'e 960 4> ABojnosy jsuojisonpe ¢
oLy e 960 60y 180 $O'y 90 1§ 180 Siy 80 90'y 260 s8¢ senbjuyoe) uotiowsniu) dnos8 “i¢
990 2y »0 1Y 090 8l 290 si'y 280 60y $80 Iy 890 %0y uopINIIsY PP OF
£ awe %01 29¢ 960 (V3 $60 oLe 060 yrys $60 (733 00’ $9¢ OuiAeid-ejo; ‘suonieinws ‘sewes 62
00} 80’y £60 10y 80 61y £80 €Ty »0 6y 180 o0z 290 0 vogonnsY ,uo-spusy, jo Aiojeioqe; gz

:Buipniou) ‘seyavoidde jo Aejiea e espy
260 Yo'y "o ey 890 (1 4] 80 1% oo €'y €90 - €60 Yo'y
080 1 {24 €60 "o 490 o'y L 1Y o'y 190 €'y w0 oy »$90 'y
"0 os'y 880 oS’y €900 'y 290 o8y 00 (3 490 ¥’y 00 or'y

SUOSSS| JO MOIAISAD US BJUSPNIS BA|D  '42
suseyed SuidnoiB ejgixey unueN ‘92
S$8{HAIOR PUS Senbiuyoe) [euOHeAOW B8N ST
) NOILTNUASNI ONILNIWI 13N "I
80 o'y 850 |y 890 490 90 s’y 490 i34 oro 444 ¥ o'y Joanyeq Juepnis siqeisepun eBwnoosy y2
190 o'y $0 €9y $Y0 oo’y #'0 oL’y 4] gy 4] 324 0§50 oLy
$S0 i9'r 080 [ 23] 480 |y 950 SOy ) SOy €90 8y 80 sS'y
00 Sr'y 290 290y 990 gy €90 95y €90 Sy 890 o8y €0 iy

soimyeq juepnis pesjsep eBwnoouy ‘g2
Ajeaoe)e sl Woossse|d sOsusyy 22
SHIIANOY WO0INSe]S 8nfpe PuUe IOlUOW 12

‘as useyy ‘as uneyy ‘as usepy ‘as ueeyy ‘as useyy ‘as usey ‘as usen

+2S=N 01c=N »50L=N 0l =N tEe=N ISi=N WE=N

+SE e-0C 652 202 8i-G1 ¥i-0t -




813

L1¢

0£D
(1% 6C€ 60'4 62€ oLl He 1%} 12e 1y "ne 90’} e o "ne siol0] j0 spodes eiedeig ‘08
¢80 1% 890 oy $U0 X4/ "”80 [ 4 €80 "7e 180 e 680 iy iueiudojeasp ‘Ouipusisiepun 0} UolisuiolY) eBusyoxXg  ‘8g
060 -1 680 o€ 660 ot 660 e 90 6t "'l ne €'t Nt Apoisna pus e1¥0 einsue o} uojldWIOj) eBUNYOXT g%
0o’y 00’y ¥60 Sty 160 si'y 00 o'y $6°0 (¢34 104 12 34 0’4 6Le $0)npes0id Pus B8N OOYIS SIENUNWWOY LS
SALNAISNOISIY FAILVHISININGY ‘A
60 8t 60°1 £4- 54 [ ee L 1789 20t ue 0t 334 680 16 uojIeuIIojUE SAjON|8AS J8ylO0 ! 1801 0zA sy gg
€2 ere 1) 74 4 142 e 118} 1Ize L]} a3t S or'e 143} e 0180) pezipIEPUIS O SIiNBeS Jeidioju| 'SC
DN €St ez "7e 1%} 43t 'l 1z€ €T e1'e 84 %€t 1%} D 0188 POZIPIEPUSIS OO PUB IOISIUIWIPY  pS
[ /X4] o'y £9°0 o'y 080 ne 890 SO0’y L 1) 60’y %0 oLy 90 o'y flonie 0} dses JuspnIs Joluop 'S
480 ”°y 80 zry %o &y 180 °'y 090 144 680 'y 90 (1% $P10I8; 'sepeil Oj ol ' 180} ejwiodiody 'Z§
080 @Zy »o Ty 8o a'y 200 1zy 190 ey 80 1244 190 Izy SS90 UY JUSLIBASIUO® jUepN)S ezA sy 1S
940 1Z44 480 os'y 890 [ 14/ 190 o'y w0 "®r 680 Ty 980 sty P08 JUSPNIS ujBILBW pUe ys)qeis] 05
[1 9} >34 €49 o'y %80 7y 190 &3y 090 x4 €80 Ty 080 oL’y HIOM USHIM JUsDN|S Sl8NIBAY  "BY
€60 ey (234 oSy 840 6E'Y 280 ey 640 (24 4 80 £y 080 "e ¥oUQPes) 6410 pus 'PIoOe) ‘epeId ‘01005 “gr
»L0 t4>4 $8°0 1,44 6l0 sTY 280 [ 1% 4 190 L'y &0 1% 080 oy SOIA{ION JeIsiULDY Ly
$SANTAILDI44 "ULSNI "ONINEYIT INIANLS DNILVATIVAT “Al
040 (¥4 "wo ISy Lo ey 40 oy 90 "y "o 184 190 Sty POISACD JUSIUOO ZPBWILING Oy
8s0 oSy 090 "y "o ory 90 % 90 >4 90 o'y 890 sy suosse] Bupussesd uj senbjuyosy jo Ajepea 8 es) 'Sy
190 ooy $90 S’y €00 % 000 "y €90 &S’y 690 1417 €90 " Bujwee Aldds o} sepjunpoddo epiacid “py
490 sry "wo S 90 s’y 090 oSy oL0 ISy 90 "o £30 sy uoonasul BuLNp Xosqpes) epirold “Ey
104 .14 £80 X4 180 s6¢c 90 v %0 60’y 80 60’y 260 oi'y $HDS UONIBAUNUNLIOD 1y SWweiqosd 1992100 ‘eTjuBooey 2y
0Lo Sry TS0 Ly €90 20 650 K9 090 k424 . $90 1417 €90 ;2] yojje eBwinoous pus Buusee) Juepnie elelNoey iy
‘as useyy ‘as veeyy ‘as UseN ‘as useyy ‘as usey ‘as usey ‘a8 usey
2%=N 0iz=N 801 =N 904 =N iEE=N ISt=N 98E=N
+5¢ ye-0t 14 202 61-6t "o 8
_EJ
) —

E

r

Full Tt Provided by ERIC.




078

1D
960 €'t 104 it $60 oLe 460 ole 860 oLt 00’} 8ot 460 oLt
190 os'e 680 9%t 460 {9t 160 19¢ $6'0 68¢ 460 1137 108 e
40 o'y %0 'y 90 'y $e0 ocy 80 @y 680 "y 80 £y
%o EEy 180 W'y 0Lo ar'y 90 Sy wo 5y $90 as'y L0 'y
es0 oy 850 ou'y $$0 1 734 IS0 o'y 60 'y <o 'y 8ro 8Ly
o €Ly 20 6y $L0 ISy 820 o8’y 120 "$y €20 oy 9L0 sr'y
90 134/ 690 iy $L0 sry $L0 t434 820 ISy &40 . eyy "o ey
90 sy €20 334 40 o'y L0 e 020 Sy 1¢0 se'y 080 (44
(24 862 ez e T 9T i 90T 1) A 90T (4} 19 133 95T
4 03¢ e 4% © 4} "we 243 e (X 4) Tt ' €0t o' t4.x4
Q01 i€ [ 4} 34 € %t €1 ©t el £t €'y 1% o) (111
860 1747 (1N} 0t 84 €0t Si' 90¢ 1z’ €0t 60'l 12X (20 e
i 12e (1%} ore W 3> 90') ere 113} e 680 "e 00 124
SO 42 4 11 14 Sty 0we (18 ) e oLy o8z 41X} " 904 sLe
(X43 6re €T 66T 4 me L1} 06T 84 ”e ol [ 7% 4 S 00z
880 oy (41 ey $60 $0'y 060 oL’y 080 "o 0 'y $60 60’y
180 1234 "0 oLy 080 Sty %0 sl 060 61’y 160 1oy €60 o'y
ot SS¢€ 61l X 17 1N ) ae ekl 19°¢ 1) (754 €04 €9°¢C 24} L1
€60 o'y o't 88'€ o'y g€ £o't 08t 680 96¢ e 19¢ i 137
€60 st oL e (333 ore 90} 173 oLl (754 90’} 1£3] 00’ (.73
€60 19¢ ] w 0S¢t o1t e 3%} "t oL .14 0 ire 90°) o't
‘a's usey ‘a's ueepy ‘as vsepy ‘as ey ‘as vsepy ‘as Usepy ‘as usepy
26=N 0iz=N ¥60i =N 0011 =N 1EE=N 1Si=N 98E~N
+GE ye-0¢ 82-%2 7o 15+ o1 -4

S1010 YiIm suBd S1UUNLILWIOD JO/PUS MOJANY |8
UO(IBLUIOJ POIR|0l-Igi[seY JO pausioju] desy 08
Awioeds ‘uotjeonps vy ejueldojensp yiim dn desy 6
$POSU [SUOIOWS PUS 181508 JuapnIs Of puodsey (9L
WeOiSe-}#8 PUB SOUSDHUOD JUEPN|S BUBYUT ‘L4
Ajinpoedses ‘Ajeanioddne sjuepnis yim PBINY  g¢
Ainbe pus Ayisiealp 10§ 10edses ejejunIWO]) ‘G
10[ABY6Q [91308 JO BPEPUBIS MEUNWILIOD ‘YB|IQEIsT 'L

S3LLINBISNOISIH TVNOISSI40Ud TYNOILIAAY CIA

Aeuotw s05 Ajjliqisuodses ewnssy ‘€4
WeHepUeA j0 8108 podey ‘2L
10008 ‘WOOIESEIO JO Ajejus DU LIOJIOD SEeSSY LU

sisenbes je8pnq jooyds jo uopiedesd uj isjssy ‘0L
sejjddns puw sjspeisw [suopippe |senbey ‘69

Aiowueay exey ‘g9

Juewdinbe 40 spiodes uimuUBW pue suodes ejedwo) ‘L9
sjuspnie |BuOjIdedxe Jeje) pus Ajnuepy 99

SWejqod [BUOHIoWe ‘Yieey Jojes pus Aluep; 'SQ
WOOISSR[d Y1 jO OPISINO ejUepNIS e8)NdNG  ‘p9

sejns Ayojus Yiim eduwdwoo esnsuy ‘¢

SPIOJ8S JUEPNIS SIPAN PUs "W YsjiquIs] 29

suopininBe; 1#00] pus w8 jo pewnojuj desy ‘319

Q

Aruitoxt provided by Eic:

E




¢ED

263 : 1¢¢

$6'0 0’y ' oue €04 e L) ot 0} <9t €0l st 08 6t SO[ANDE JOOUDS-1018 pUSHY PUS 10} UBLY S8
404 .75 e0'i XX 980 1) 20 96'c 00’} 0y 0l 8C ' Lt senBueijoo yum emioqelo) ‘yg
9 9Se oz ere oL et 903 1325 4 see 80’4 et 01t oce SSBIO Sl U] NP JeY10 epinb Jo espuedng €9
80’1 sit a0l e 90’} et £0'4 «c 10') 2-4] 0’4 si'g 20t e | SO8IULIOO SPIM-INISIP JO/PUS [0S UO SAINS 28

‘as useyy ‘as vsey ‘as usen ‘as vsep ‘as usep ‘as useyy ‘as usep

TS=N OlZ=N »50i =N 90li=N LEE=N 1Si=N 98E=N
+SE re-0e [.S2-14 o2 6153 ri-0i [ 43




Mean Ratings of ortance for Newly Licensed Teacher’s Job by Regio




1. PLAKNING AN" PREPARING FOR INSTRUCTION

1.

15.

16.

17.
18.

4.

Determine vel of knowiedge/readinass of students
Analyze instructional objectives

Review basic lsaming resources

Design alternative objectives and lessons

Sslect & varisty of teaching techniques

Schedule lessons and experiences

Prepare: pre-instructional asssssment techniques
Prepare lesson plans

Prepare and/or asssmbie instructional materials

. Prepare squipment

Obtain and/or prepare instructional aids

. Prepare and maintain displays
. Prepare activities

Organize and prepare leaming space for instruction

I MANAGING THE CLASSROOM

Establish classroom rules and procedures
Monitor and revise classroom rules and procedures
Develop student self-monitoring strategies

. Monitor students’ behavior as they enter and leave

Monitor s_wdom inclass behavior

. Monitor and adjust classroom activities

Manage ciassroom time sffectively

. Encourage desirsd student behavior

Discourage undesirable student behavior

. IMPLEMENTING INSTRUCTION
25. Use motivational techniques and activities
26. Maintain flexible grouping pattems
27. Give ttudents an overview of lessons
Use a varisty of approaches, including:
28. laboratory or "hands-on® instruction

29. games, simulations, role-playing

NORTHEAST CENTRAL SOUTH FAR WEST
N=675 N=838 N=873 N=793
Moan  SD. Mean SD. | Mean SD. | Mean S.D.
429 078 412 087 433 074 417 087
391 1.00 384 103 405 083 385 101
388 096 389 096 400 083 395 094
417 085 406 0.86 414 083 | 412 o088
418 0.87 412 088 424 080 4.11 089
430 083 429 082 431 0.78 433 078
437 081 437 080 445 072 436 077
365 104 353 098 3z 100 367 102
449 077 453 073 453 072 448 074
448 0N 439 077 447 073 443 074
3.88 1.01 a1 391 0.96 376 104
412 088 388 032 415 083 401 088
4.01 0.95 387 097 38 083 387 094
418 086 407 087 419 054 411 085
390 097 373 099 389 082 83 098
471 0.62 470 058 472 087 474 054
443 084 434 081 443 076 443 079
421 0.8« 413 096 419 085 430 088
402 1.02 404 097 424 089 405 098
470 058 471 054 476 052 475 051
450 070 452 068 462 060 460 063
462 058 464 061 47 0.53 463 060
482 042 480 045 476 050 487 044
458 068 450 074 462 064 456 067
459 062 451 065 4585 062 453 063
4.24 0.84 407 091 419 083 419 083
4.17 0.88 . 412 090 428 083 415 087
422 082 414 086 416 085 422 081
372 1.00 367 1.00 382 085 373 085
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ERIC

Aruitoxt provided by Eic:

. direct instruction

. group interaction techniques

educational technology

visual aids

community resources

independent study

peer instruction by students

impiement programs for students wnh special needs
Modify instruction 10 suit needs of groups

Provide individual assistance/instructicn

Encourage a varisty of critical thinking skills
Facilitate student leaming and encourage effort
Recognize, correct problems in communication skills
Provide fesdback during instruction

Proviide opportunities to apply learning

Use a variety of techniques in presenting iessons
Summarize content covered

V. EVALUATING STUDENT LEARNING, INSTR.
EFFECTIVENESS

. Administer activities

. Score, grade, record, and give feedback
Evaluate student written work

Estadiish and maintain student records
Analyze student achievement in class
incorporate test scores, etc. into grades, records

B 5258235888388 BR2SH

Monitor student responses to instruction
Administer and monitor standardized tests
interpret results of standardized tests

$ 62 BR 2B LN

Analyze test scores, other evaluative information
V. ADMINISTRATIVE RESPONSIBILITIES
5§7. Communicate scho rules and procedures
58. Exchange information 1¢ ensure care and oustody
50. Exchange information for understanding, development

NORTHEAST | CENTRAL SOUTH FAR WEST
N=675 N=838 N=873 N=799
Mean SD. | Mean SD. | Mean SD. | Mean SD.
413 085 | 411 08¢ | 42 o077 | 414 o084
405 093 | 401 093 | 406 089 | 414 o085
323 104 | 327 101 | 337 o9 | 320 oss
381 091 | 372 083 | 391 090 | 373 089
345 099 | 339 o094 [ 352 099 | 335 095
324 105 | 318 100 | 322 101 | 324 103
327 106 | 33 098 | 33« 095 | 347 099
36 096 | 383 101 | 393 100 | 394 095
425 087 | 419 086 | 426 080 | 419 084
441 078 | 438 077 | 4% 077 | 437 o078
446 076 | 440 078 | 448 074 | 443 076
465 060 | 461 063 | 461 o061 | 462 o061
406 089 | 396 092 | 408 086 | 396 092
446 071 | 448 063 | 45 062 ;| 456 065
455 063 | 452 064 | 458 061 | 455 064
452 068 | 443 073 | 453 060 | 452 o068
427 080 | 427 078 | 440 o071 | 423 o79
415 085 | 411 080 | 438 o076 | 412 o086
431 084 | 427 084 | 444 076 | 426 o085
429 085 | 418 085 | 429 o080 | 421 o084
425 087 | 425 o088 | 441 o077 | 423 os8s
421 088 | 413 08¢ | 430 o7 | 419 om2
424 088 | 421 o086 | 43 o079 | 417 o087
412 087 | 398 090 | 414 086 | 407 086
313 122 { 317 116 | 357 113 | 300 122
321 .53 | 321 117 | 38 110 | 306 118
arz 107 | 367 107 | 391 o9 | 374 105
399 100 | 399 097 | 419 o088 | 404 099
389 106 | 387 100 | 404 o094 | 392 o099
418 093 | 416 085 | 425 o082 | 419 o087

G35




Aruitoxt provided by Eic:

ERIC

' EEEEEEEEEEEEE:

Prepare reports or letters

Kaep inforred of swmiv and local regulations
Establish, maintain, and update student records
Ensure oompluno. with safety rules

Supervise students outside of the classroom

identify and refer hesith, smotional problems
identify and refer exceptional students

Complete reports and maintain records of equipmant
Take inventory

. Request additional materiais and supplies
. Assist in preparation of school budget requests

Assess comfort and safety of classroom, school
Report acts of vandalism
Assume responsibility for money

VL. ADDITIONAL PROFESSIONAL RESPONSIBILITIES

74.
75.
76.
.

8 3

& 2 8B

Establish, communicate standards of social behavior
Communicate respect for diversity and equity
interact with stuclents supportively, respectfully
Enhance student confidence and self-esteem
Respond to student social and emotional needs
Keep up with deveiopments in education, specialty
Keep informed of health-related information

. Review and/or communicate plans with others

Serve on school and/or district-wide committess
Supervise or guide other adulis in the class
Collaborate with colleagues

. Plan for and attend aﬂor-s&tool activities

NORTHEAST | CENTRAL SOUTH FAR WEST
N=675 N=838 N=673 N=790
Mean SD. | Mean SD. | Mean SD. | Mean SD.
306 113 | 323 110 | 335 108 | 310 11
335 110 | 339 113 | 368 105 | 33 108
362 111 | 365 110 | 401 o099 | 356 107
3g3 107 | 384 100 | 397 100 | 38 107
3:57 1.17 370 112 4.01 1.07 358 .18
4.13 0.91 400 094 419 0.86 4.18 087
405 084 | 405 o094 | 414 089 | 408 o094
278 119 | 285 100 | 316 118 | 273 116
200 118 | 276 114 | 311 114 | 270 110
338 113 | 334 106 | 355 108 | 330 108
320 119 | 290 117 | 297 119 | 300 115
335 115 | 323 116 | 344 114 | 328 115
310 126 | 314 117 | 338 128 | 314 122
268 122 | 286 118 | 201 120 | 255 118
453 069 | 447 078 | 45 072 | 449 o077
45¢ 072 | 444 078 | 447 o078 | 45 075
457 070 | 445 o078 | 45 o074 | 452 079
478 049 | 475 052 | 472 056 | 480 047
45 065 | 447 073 | 448 o069 | 456 o068
427 085 | 418 085 | 417 087 | 410 090
391 095 | 38 100 391 095 | 382 096
a73 097 | 364 085 | 372 o097 | 373 o
325 108 | 328 102 | 333 102 | 317 1.09
328 113 | 312 108 | 351 108 | 340 1.1
34 102 | 388 101 | 395 104 | 398 1.00
350 108 | 382 104 | 375 104 | 361 104
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Appendix H

States Within Each of the Four NASDTEC Geographic Regions
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Alaska
Arizona
California
Colorado
Hawaii
Idaho
Montana

Alabama
Arkansas
Florida
Georgia
Kentucky
Louisiana
Mississippi

llinois
Indiana
lowa
Kansas
Michigan
Minnesota
Missouri

NORTHEAST

Connecticut
Delaware

District of Columbia
Maine

Maryland
Massachusetts

H2
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New Mexico
Nevada
Oregon
Utah
Washington
Wyoming

North Carolina
South Carolina
Tennessee
Texas

Virginia

West Virginia

Nebraska
North Dakota
Ohio
Okiahoma
South Dakota
Wisconsin

New Hampshire
New Jersey
New York
Pennsylvania
Rhode Island
Vermont
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PRIMARY SUPPLEMENTARY
TEACHER TEACHER
RESPONDENTS RESPONDENTS
N=3434 N« 156
Mean S.D Mean 8.D
I PLANNIKG AND PREPARING FOR INSTRUCTION
1. Determine leve! of knowledge/readiness of students 4.10 0.85 421 084
2. Write instructional objectives 350 1.00 4.0 098
3. Analyze instructional objectives 370 099 392 095
4, Review basic learning resources 3.90 0.88 - 4,08 0.89
5. Design alterative objectives and lessons 415 086 4.40 078
6. Select a variety of teaching techniques 426 0.85 4.54 0.64
7. Schedule lessons and experiences 435 0.7% 4.45 0.66
8. Prepars pre-instructional assessment techniques 343 1.08 381 1.00
9. Prepare lesson \pllns 4.18 . 0.94 4.42 0.83
10. Prepare and/or assembie instructional materials 4.30 0.81 431 0.81
11. Prepare equipment 3.66 1.06 392 0.99
12. Obtain and/or prepare instructional aids 3.90 0.83 4.05 083
13. Prepare and maintain displays 383 1.00 | 412 0.8s
14. Prepare activities 4.0t 0.92 4.18 0.85
15. Organize and prepare leaming space for instruction 3.69 1.03 3.96 0.91
I MANAGING THE CLASSROOM
16. Establish classroom tules and procsdures 4.56 0.72 4.61 0.67
17. Monitor and revise classroom rules and procedures 421 0.82 435 0.81
18. Develop student seli-monitoring strategies 4.10 0.96 4.19 0.88
19. Monitor students' behavior as they enter and leave 3.92 1.05 4.18 1.03
20. Monitor student in-class behavior 462 0.65 468 0.58
21. Monitor and adjust classroom activities 4.46 0.72 450 0.67
22. Manage classroom time sffectively 4.56 0.65 4.62 0.65
23. Encourage desired student behavior 476 0.51 475 0.51
24. Discourage undesirable student bshavior 447 077 449 0.69
L IMPLEMENTING INSTRUCTION
25. Use motivational techniques and activities 4.48 0.68 4.56 0.62
26. Maintain flexible grouping patterns 4.10 0.90 438 0.72
27. Give students an overview of lessons 4.11 0.5t 446 0.74
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PRIMARY SUPPLEMENTARY
TEACHER TEACHER
RESPONDENTS RESPONDENTS
N=3434 N=156
Mean S.D Mean S.D
Use & variety of approaches, Including:

28. laboratory or “hands-on” instruction 4.14 0.80 4.14 0.88
29. games, simulations, role-piaying 368 1.01 3.89 0.95
30. direct instruction 4.12 0.87 425 0.76

‘oup interaction techniques 4.04 0.94 4.36 0.80
32. educational sechnology 3.16 103 3.49 1.12
33. visual aids 3.70 0.96 4.00 083
34. community resources 3.3 1.01 3.64 1.01
35. independent study _3.13 1.08 349 1.03
36. poer instruction by students 328 1.05 3.63 1.00
37. impiement programs for students with special needs 393 1.02 4.11 1.06
38. Modify instruction to suit needs of groups 4.20 0.87 4.40 0.79
39. Provide individual assistance/instruction 440 0.79 4.57 0.67
40. Encourage & variety of critical thinking skills 443 0.79 4.65 0.54
41. Faciiitate student leaming and snoourage effort 463 0.62 4.74 0.54
42. Recognize, correct problems in communication skilis 99 0.94 4.10 0.93
43. Provide feedback during instruction 452 0.67 4.62 0.58
44. FProvide opportunities t0 apply leaming 4.54 0.64 4.62 0.56
45. Use & variety f sechniques in presenting lessons 449 072 4.57 0.65
46. Summarize content covered 422 0.84 4.41 0.69

IV. EVALUATING STUDENT LEARNING, INSTR. EFFECTIVENESS

47. Administer activities 4.00 096 4.24 0.76
48. Score, grade, record, and give feedback 423 091 4.45 0.70
49, Evaluate student written work 4.14 093 4,26 0.76
50. Establish and maintain student records 4.18 083 4.42 0.73
51. Analyzs student achievement in class 4.15 0.88 4.35 0.73
82. Incorporate test scores, otc. Mo grades, records 4.16 090 435 0.80
§3. Monitor student responses 10 instruction 390 0.80 4.13 0.89
84, Administer and monitor standaidized tests .16 124 3.66 1.3
§5. Interpret results of standardized tests 3.20 1.19 3.53 1.21
56. Analyze test scores, other evaluative information 373 1.06 3.90 1.05

ERI

Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

V. ADMINISTRATIVE RESPONSIBILITIES

57.
58.

38823882 BR2

8 2

73

Communicate school fules and procedures
Exchange information t0 ensure care and custody
Exchange information for understanding, development
Prepare reports or letters

Keep informed of state and local regulations
Establigh, maintain, and update student records
Ensure compiiance with safety rules

Supetvise students outside of the classroom

identity and refer health, smotional problems

kientify and refer exceptional students

Complete reports and maintain records of equipment
Take inventory

Request additional materiais and supplies

Assist in preparation of school budget requests

. Assess comfort and safety of classroom, school

Report acts of vandalism
Assume respo~:sibility for money

VL. ADDITIONAL PRGFESSIONAL RESPONSIBILITIES

74.

g 34 4344

-3
-

g 2 BB

Establish, communicate standards of social behavior
Commuricate respect for diversity and equity
Interact with students supportively, respectfully
Enhance student confidence and self-esteem
Respond to student social and emotional needs

'Kup up with developments in education, specialty

Keep informed of heaith-related information
Review and/or communicate plans with others
Serve on school and/or district-wide commitiees
Superviss or guide other adults in the class
Collaborate with colieagues

Plan for and attend after-school activities

_R32

PRIMARY SUPPLEMENTARY
TEACHER TEACHER
RESPONDENTS RESPONDENTS
N=3434 N=156
Mean $.D. Mean ..

396 099 4.14 0.91
3.89 102 TRE 0.90
4.6 0.88 429 079
318 1.12 aar 1.19
335 112 366 113
355 111 399 1.05
3.84 1.09 4.00 1.04
365 121 394 117
41 0.94 425 0.84
409 095 4.09 082
2.86 1.18 326 125
279 117 2.04 122
335 1.09 368 1.10
an 1.16 3.28 120
332 115 351 1.19
3.19 124 3.50 126
264 124 292 123
4.48 .77 4.54 0.69
447 0.78 467 0.64
4.50 0.78 463 061
478 052 479 0.46
4.50 0.71 460 063
4.14 0.87 441 0.76
3.84 0.99 407 0.82
366 0.98 373 097
3.35 101 358 0.0
3.46 1.09 390 0.90
37 101 4.00 1.00
3.54 1.06 a0 107
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Aruitoxt provided by Eic:

| ERIC

L PLANNING AND PREPARING FOR INSTRUCTION

1.
2.
3
4.
5.
6.
7.
8.
9.

10.
1.
12.
13.
14.
15.

Determins level of knowiedge/re:adiness of students
Analyze instructional objectives

Review basic leaming resources

Design alternative objectives and lessons

Select a variety of teaching techniques

Schedule lessons and experiences

Prepare pre-instructional asssssment techniques
Prepare lesson plans

Prepare and/or assembile instructional materiais
Prepare equipment

Obtain and/or prepare instructional aids

Prepare and maintain displays

Prepare activities

Organize and prepare learning space for instruction

iL. MANAGING THE CLASSROOM

16.
17.
18.

24.

Establish classroom ruies and procedures

Monitor and revise classroom rules and procedures
Develop student self-monitoring strategies

Monitor students' behavior as they enter and leave
Monitor student in-class behavior

. Monitor and adjust classroom activities

Manage ciassroom time effectively
Encourage desired student benavior
Discourage undesirabie student behavior

. IMPLEMENTING INSTRUCTION

25.
26.
27.

Use motivational techniques and activities
Maintain flexible grouping pattems

Give students an overview of lessons

J2

234

1.85
208

2.33
247
2.54
1.76
2.50
258
1.96

201

2.44
217
2.16
217
276

265
2.80
247

Bk ?

0.65
0.85
0.73
0.69
0.71
067
0.63
0.81
0.67
0.60
0.79
0.72
0.75

072

0.78

0.68
0.77
0.79
0.79
0.50
0.60
055
0.45
0.68

0.54
0.76
0.72

g kbikb

215

2.61

2.42
243
245
232

2.4
2.38

267
273
2.84
2.54

277
250
2.56

0.60
0N
0.70
0.68
0.66
0.58
0.58
o.77
0.57
0.62
0.72
0.72
0.65
0.63
0.63

0.61
0.71
067
0.72
0.42
0.50
0.48
0.39
0.66

0.44
0.61
0.59




PRIMARY SUPPLEMENTARY
TEACHER TEACHER
RESPONDENTS RESPONDENTS
N=3434 N=156
Mean S.D. Mean S.D.
Use a variety of approaches, including:
28. laboratory or “hands-on® instruction 231 0.78 242 0.67 -
2. games, simulations, role-playing 2.01 0.76 2.2 0.7
30. direct instruction 248 0.63 . 262 0.55
31. group interaction techniques 231 0.74 2.64 0.61
32, educational technology 142 0.86 197 0.75
33. visua! aids 206 0.75 237 - 089
34. community resources 1.58 0.82 201 0.75
35. independent study 1.39 0.90 198 0.72
36. peer instruction Dy students 167 0.83 212 0.74
37. implement programs for students with special needs 1.85 1.00 228 0.77
38. Modify instruction to suit needs of groups 240 0.69 263 0.56
39. Provide individual assistancs/instruction 2.54 0.63 267 0.54
40. Encourage a variety of critical thinking skills 2.56 0.62 275 0.46
41. Facilitate stucient leamning and enocourage effort 279 0.45 287 - 0.36
42 Recognize, correct problems in communication skills 223 0.72 238 0.68
43. Provide feedback during instruction 272 0.50 281 0.41
44. Provide opportunities to apply leamin, 267 0.52 2.76 0.44
45. Use a variety of techniques in presenting lessons 2.62 0.57 272 0.52
46. Summarize content coversd 234 0.60 253 0.60
IV. EVALUATING STUDENT LEARNING, INSTR. EFFECTIVENESS
47. Administer activities 232 0.72 2.58 0.55
48. Score, grade, record, and give feedback 252 0.73 274 0.48
49. Evaluate student written work 232 0.90 267 0.53
S0. Establisk and maintain student records 2.49 0.75 2.66 0.55
51. Ansiyze student achisvement in class 239 0.71 2.59 0.57
$§2. Incorpora test scores, ofc. into grades, records 243 0.75 2.60 0.60
3. Monhm stucient responses to instruction 225 0.70 242 0.68
54. Administer and monitor standardized tests 1.54 0.94 215 0.78
55, interpret resuits of standardized tests 1.40 085 1.98 0.76
$6. Analyze test scores, other evaluative information 195 0.88 226 0.75
J3
5 235
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PRIMARY SUPPLEMENTARY
TEACHER TEACHER
RESPONDENTS RESPONDENTS_
N=3434 N=156
Mean S.D. Mean S.D.
V. ADMINISTRATIVE RESPONSIBILITIES
57. Communicate school rules and procedures 212 0.79 2.34 0.74
58. Exchange information 10 ensure cars and custody 199 0.83 227 077
59. Exchange informaion for understanding, development 229 0.70 247 0.66
60. Prepare reports or lettecs 1.30 0.90 1.75 0.77
61. Keep informed of state and tocal regulations 155 0.81 197 0.76
62. Establigh, maintain, and update xtudent records 188 0.83 225 0.78
63. Ensure compliance with safety rules 1.78 0.96 227 0.78
64. Supervise students outside of the classiaom 209 0.54 233 0.72
65. dentify and refer health, amoctional problens 2.00 0.79 2.24 0.70
66. Identify and refer exceptional students 183 0.89 212 0.76
67. Complete reports and maintain records of equipiment 1.3 0.90 1.89 0.80
68. Take inventory ' ) 1.55 0.80 1.79 0.79
69. Request additional materials and supplies 1.7 0.74 203 077
70. Assist in preparation of school budget requests 0.84 0.92 1.65 o7
71. Assess comfort and safety of classroom, school 143 0.79 1.83 0.77
72. Report acts of vandalism 1.08 0.82 1.64 0.83
73. Assume responsibility for money 1.39 1.00 1.83 0.80
V.. ADDITIONAL PROFESSIONAL RESPONSIBILITIES

74. Establish, communicate standards of social behavior 265 0.57 270 0.54
75. Communicate respect for diversity and equity 2.56 0.63 276 0.50
76. Interact with students supportively, respectiully 262 0.62 272 0.52
77. Enhance student confidence and self-esteem 283 0.41 285 0.38
78. Respond to student social and emotional needs 260 0.57 an 0.50
79. Keep up with developments in education, specialty 228 0.70 260 0.54
80. Keep informed of health-reiated information 1.82 o7 228 0.68
81. Review and/or communicate pians with others 1.98 0.77 2.09 0.72
82. Serve on schooi and/or district-wide committees 1.89 0.85 218 0.72
83. Supervise or guide other adults in the class ' 1.4 1.06 225 0.72
g84. Collaborate with collesgues 1.89 0.90 234 0.72
85. Plan for and attend after-school sctivities 197 0.76 218 0.73

J4a
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Mean Ratings of Effectiveness
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.. PLANNING AND PREPARING FCR INSTRUCTION

1.

© ® N O 0 s PN

P e S . )
> &5 p =B

15.

Determine level of knowiedge/readiness of students
Write instructional objectives

Review basic leaming resources

Design altemative objectives and lassons

Select a vasisty of teaching techniques

Schedule lessons and experiences

Prepare pre-instructional assessment techniques
Prepare lesson plans

Prepare and/or assembie instructional materials

. Prepare squipment

Obtain and/or prepare instructional aids

Prepare and maintain displays

Prepare activities

Organize and prepare learning spacs for instruction

Il. MANAGING THE CLASSROOM

16.
17.
18.
18.

24,

Establish classroom rules and procedures

Monitor and ravise classroom rules and procedures
Develop student ssif-monitoring strategies

Monitor students’ behavior as they enter and leave
Monitor student in-class behavior

. Monitor and adjust classroom activities

Manage classroom time effectively
Encourage desired student behavior
Discourage undesirable student behavior

Hl. IMPLEMENTING INSTRUCTION

25

Use motivational techniques and activities

26. Maintain flexiblie grouping patterns

27. Give students an overview of lessons

PRIMARY SUPPLEMENTARY
TEACHER TEACHER
ADMINISTRATORS EDUCATORS EDUCATORS
N=125 N=190 N=42
Mean $.D. Mean S.D. Mean §$.D.
237 0.67 254 0.62 256 0.54
201 0.80 2.24 0.78 252 0.66
2.14 0.76 226 0.73 240 0.79
1968 076 226 0.76 213 0.68
246 0.69 260 0.60 249 0.67
244 0.69 27 0.54 260 0.62
227 0.70 238 0.71 ‘240 076
205 0.76 221 0.60 214 0.83
220 0.79 247 0.76 264 057
228 0.69 2.41 0.68 247 o067
1.81 0.85 1.84 0.84 1.83 0.96
204 075 219 072 232 0.78
1.99 0.84 1.96 o.82 225 0.89
229 0.78 2.46 0.65 244 o7
203 0.79 212 069 217 0.80
2.56 071 273 0.57 248 0.73
2.44 0.69 269 0.57 250 0.73
241 0.67 257 0.68 250 073
217 0.75 2.18 0.78 217 075
262 0.62 276 0.54 257’ 0.62
252 0.66 27 0.54 2.38 075
255 0.60 269 0.56 250 0.66
2.52 0.71 262 0.64 260 062
239 0.75 259 0.64 255 0.62
2.54 0.59 266 0.56 259 058
2.28 0.71 242 0.67 244 0.63
228 0.73 237 0.69 232 0.68
K2
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PRIMARY SUPPLEMENTARY
TEACHER TEACHER
ADMINISTRATORS | EDUCATORS EDUCATORS
N=125 N=190 N=42
| Mean S.D. Mean  S.D. Mean 8.D.
Use a variety of approaches, including:
28. laboratory or “hands-on® instruction 242 o062 | 258 0.6 260 069
29. games, simulations, role-playing 199 o067 | 232 070 243 054
30. direct instruction 215 072 | 2% 070 245 062
31. group interaction techniques 228 0.72 255 0.61 248 0.63
32. educational technology 175 073 | 186 07 207 089
33. visual aids 185 070 | 213 072 2.31 074
34. community resources 188 073 | 211 om 207 083
35. independent study 178 073 | 196 o068 202 079
36. peer instruction by students 190 o078 | 217 on 210 078
37. impiement programs for students with special needs 231 o7 | 237 o7 238 062
38. Modify instruction to suit needs of groups 248 068 | 256 0.0 257 049
30. Provide individual assistance/instruction 248 069 | 257 061 252 055
40. Encourage a variety of critical thinking skills 260 081 | 275 051 285 035
41. Facilitate student leaming and encourage effort 258 065 | 271 051 276 048
42. Recognize, correct problems in communication skills 227 o076 | 234 072 252 059
43. Provide feedback during instruction 250 063 | 266 054 264 081
44. Provide opportunities to apply leaming 247 069 | 272 050 2.71 0.55
45. Use a variety of techniques in pressnting lessons 253 0.68 2,65 0.57 274 0.44
46. Summarize content covered 230 071 | 232 074 262 o062
V. EVALUATING STUDENT LEARNING, INSTR.
EFFECTIVENESS
47. Administer activities 228 075 | 244 065 261 0.58
43. Scors, grade, record, and give fesdback 222 080 | 233 075 261 0.58
49. Evaluate student written work 231 o073 | 241 o087 248 0.55
50. Establish and maintain student records 19 087 | 221 o078 240 0.69
51. Analyze student achievement in class 237 o7 | 240 o070 248 066
52. Incorporate test scores, stc. into grades, records 211 084 | 219 076 243 06
53. Monittr student responses 1o instruction 2% 070 | 248 065 243 0.65
54. Administer and monitor standardized tests 152 097 | 143 096 177 099
5. Interpret results of standardized tests 172 087 | 174 090 195 092
56. Analyze test scores, other evaluative information 217 085 | 237 o7 243 o073
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PRIMARY SUPPLEMENTARY
TEACHER TEACHER
ADMINISTRATORS | EDUCATORS EDUCATORS
N=125 N=190 N=42
Mean sSb. Mean SD. Mean S.D.
V. ADMINISTRATIVE RESPONSIBILITIES
s57. Communicate school rules and proosdures 210 0.80 2.18 0.85 231 0.80
58. Exchange information to ensure care and custody 1.8§ 0.89 210 0.80 219 0.88
58. Exchange info for understanding, development 217 080 | 222 075 248 0.66
60. Prepare reports of letters 1.57 093 1.59 0.87 1.83 082
61. Keep informed of state and local reguiations 1.62 0.87 1.70 0.87 183 0.94
62. Estabiish, maintain, and update student records 1.65 0.94 168 090 233 0.75
63. Ensure compliance with safety rules 183 0.96 203 0.89 231 0.77
64. Supervise students outsic.  the classroom 1.83 0.94 187 097 22 0.86
6S. Identify and refer heatth, smotional problems 2.16 0.79 218 0.76 217 0.90
66. identify and refer exceptional students 222 0.79 2.14 0.80 249 0.67
67. Compilete reports/maintain records of equipment 1.30 0.89 1.26 0.94 1.67 0.954
68. Take inventory 1.24 0.87 1.12 0.89 1.60 0.8
69. Request additional materials and supplies 1.65 0.87 145 0.82 1.62 0.85
70. Assist in preparation of school budget requests 1148 098 | 104 098 1147 1.07
71. Assess comfort and safety of ciassroom, school 1.58 083 1.67 0.94 1.80 0.82
72. Report acts of vandalism 1.53 0.98 1.25 0.85 145 1.00
73. Assume responsibllity for money 1.30 1.02 1.14 0.99 1.48 1.18
V1. ADDITIONAL PROFESSIONAL RESPONSIBILITIES
74. Establish, communicate standards of social behavior 2.39 0.81 253 0.65 243 0.85
75. Communicate respect for diversity and equity 2.36 085 | 267 056 262 0.62
76. Interact with students supportively, respectfully 247 082 | 261 0% 27 0.55
77. Enhance student confidence and seli-esteern 255 0.77 273 0.53 2 0.50
78. Respond to student social and smotional needs 2.44 0.73 2.67 0.52 269 0. -
79. Keep up with dovgbpmnts in education, speciaity 2.06 0.75 245 0.72 251 0.55
80. Kesep informed of health-related information 1.71 0.78 1.98 0.76 212 0.73
81. Review and/or communicate plans with others 1.86 0.78 207 0.74 195 0.87
82. Serve on school and/or district-wide committess 177 0.88 1.73 0.96 1.76 0.88
83. Supervise or guide other acults in the class 1.85 0.79 198 o081 202 0.90
84. Collaborate with colleagues 228 0.76 235 0.73 212 0.91
85. Plan for and attend after-school activities 1.85 0.85 188 090 1.88 0.3
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Appendix L

Mean Ratings of Opportunity to Learn
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PRIMARY SUPPLEMENTARY
TEACHER TEACHER
EDUCATORS EDUCATORS
N=190 N=42
Mean S.D Mean S.D
. L. PLANNING AND PREPARING FOR INSTRUCTION
1. Determine leve! of knowledge /readiness of students 201 0.61 1.96 0.64
2. Wiite instructional objectives 250 0.56 267 0.56
3. Analyze instructional objectives 217 0.72 224 0.72
4. Review baric lsaming resources 232 0.65 2.07 0.72
5. Design altemative objectives and lessons 203 0.70 1.98 0.78
6. Select a variety of teaching techniques 246 0.66 233 0.78
7. Schedule lessons and experiences 202 0.67 1.88 0.82
8. Prepare pre-instructional assessment techniques 1.89 0.63 1.79 0.77
8. Prepare lesson plans 283 0.41 271 055
10. Prepare and/or assembie instructional materials 249 0.54 2.26 0.73
11. Prepare equipment 212 0.65 1.85 0.85
12. Obtain and/or prepare instructional aids 242 0.63 2.29 0.70
13. Prepare and maintain displays 231 0.66 233 0.52
14. Prepare activiies 225 0.64 215 0.65
15. Organize and prepare leaming space for instruction ‘ 1.82 0.67 1.83 0.74
I MANAGING THE CLASSROOM
16. Establich classroom rules and procedures 2.14 0.71 219 0.79
17. Monitsr and revise classroom ruiss and procedures 202 0.76 202 0.89
18. Caevelop student sslf-monitoring strategies 1.84 0.72 1.83 0.2
19. Monitor students' behavior as they enter and leave 1.98 0.71 205 0.84
20. Monitor student in-class behavior 239 0.66 221 0.83
21. Monitor and adjust ciassroom activities 221 0.68 1.90 o0.82
22. Manage classroom time effectively 2.18 0.62 2.12 0.70
23. Encourage desired student behavior 243 0.62 238 0.75
24. Discourage undesirable student behavior 222 0.66 226 0.79
lil. IMPLEMENTING INSTRUCTION
25. Use motivational techniques and activities 244 0.62 237 0.69
26. Maintain flexible grouping pattermns 1.90 073 1.90 o7
27. Give students an overview of lessons 240 0.65 2% 0.71
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2.26
227
183
Provide feedback during instruction 237 0.66 245 0.66
229
2.36
232

PRIMARY SUPPLEMENTARY
TEACHER TEACHER
EDUCATORS EDUCATORS
N=180 N=42
Mean S.D. Mean SD
Use a variety of approaches, including:

28. taboratory or "hands-on® instruction 2.44 0.66 233 0.71
29. games, simulations, role-playing 217 0.70 226 0.69
0. direct instruction 2.56 0.58 245 0.54
31. group interaction techniques 223 0.73 212 0.70
32. educational technoiogy 1.82 0.69 1.80 0.80
33. visual aids 222 0.63 225 0.73
34. community resources 188 0.72 195 0.7¢
35. independent study 1.79 0.7 177 0.80
36. peer instruction by students : R Y ] 0.69 176 0.78
37. \mpiement programs for students with speciai needs 1.83 0.78 1.80 0.74
38. Modify instruction %0 suit needs of groups 2.10 0.68 207 0.70
38. Provide individual assistance finstruction 2.15 073 210 0.65
40. Encourage a variety of critical thinking skills 0.74 215 0.68
41. Facilitate student learning and encourage sifort 0.68 217 0.61
42. Recognize, comect problems in communication skills 0.73 202 0.7
43,
44,
45,
46.
EV.

Provide ocpportunities to apply learning 0.75 221 0.64

Uss a varisty of techniques in presenting lessons 0.71 23 0.64

Summarize content covered 0.63 250 0.59

IV. EVALUATING STUDENT LEARNING, INSTR. EFFECTIVENESS

47. Administer activities 2.19 0.65 217 073

48. Score, grade, record, and give feedback 21 0.66 224 0.62

49. Evaluate student written work 217 0.66 212 0.82

50. Establish and maintain student records 1.99 0.70 214 0.80

51. Analyze student achievement in class 193 0.74 202 0.74

52, INCOrPOrate 188t 80OTES, @1C. into Grades, records 1.70 0.73 176 0.84

53. Monitor student responses 10 instruction 191 0.74 1.86 077

4. Administer and monitor standardized tests 128 0.81 146 0.80

55. Interpret results of standardized tests 1.18 082 131 0.96

6. Analyze test 8cOres, other evaluative information 174 077 1.64 0.81
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PRIMARY SUPPLEMENTARY
TEACHER TEACHER
EDUCATORS EDUCATORS
N=190 N=42
Mean S.D Mean S.D
V. ADMINISTRATIVE RESPONSIBILITIES
57. Communicate schooi rules and procedures 1.7 0.79 1.79 0.86
58. Exchange information 10 snsure care and custody S 1 0.81 133 0%
59. Exchange information for understanding, deveiopment 1.56 0.80 1.52 091
60. Prepare reports or letters 0.98 0.81 1.15 0.84
61. Keep informed of state and local regulations 1.38 0.76 152 (¢X)]
62. Establish, maintain, and update student records 133 0.85 167 081
63. Ensure compliance with safety rules 1.68 0.85 1.76 082
64. Superviss students outside of the classroom 2.00 0.83 207 0.88
65. Identify and refer heaith, emotional problems 158 081 1.60 1.02
66. identity and refer exosptional students 1.49 0.88 1.63 1.10
. 67. Complete reports and maintain records of equipment 0.89 0.79 120 0.89
68. Take inventory 0.88 0.79 1.14 0.85
69. Request additional materials and supplies 103 o0.82 1.19 1.01
70. Assist in preparation of school budget requests 0.51 0.73 0.62 0.0
71. Assess comfort and safety of classroom, school 1.19 (o1 122 1.02
72, Report acts of vandalism 0.90 0.87 0.98 0.96
73. Assume responsibility for money 1.09 0.93 1.20 0.54
V1. ADDITIONAL PROFESSIONAL RESPONSIBILITIES
74. Establish, communicate standards of social behavior 235 0.70 226 0.85
75. Communicate respect for diversity and equity 238 0.68 236 0.75
76. Interact with students supportively, respectfully 2.31 0.71 231 0.74
77. Enhance student confidence and sel{-esteem 248 0.65 236 0.72
78. Respond to student social and emotional needs 221 0.69 214 0.71
79. Keep up with developments in education, speciaity 217 0.74 245 0.63
80. Ksep informed of health-re:ated information 1.66 0.74 1.74 0.87
81. Review and/or communicate plans with others 1.53 0.82 1.52 0.76
82. Seitve on school and/or district-wide committess 0.96 0.87 131 0.86
83. Supervise of guide other adults in the class 1.16 (oX-)] 138 0.2
84. Collaborats with colleagues 167 0.94 155 083
85. Plan for and attend after-schoo! activities 17 0.90 157 078
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