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ABSTRACT ,

This paper examines faculty development at the
universities of Croatia, faculty attitudes towards teaching at those
institutions, and offers a proposal for increased faculty
development. An opening section describes the situation and status of
university faculty in Croatia including low salaries, poor equipment,
general dissatisfaction, and the pressing need to make faculty aware
of their responsibility for quality instruction. The next section
looks directly at staff development in Croatia and discusses one
survey of teachers and students at the University of Rijeka. This
project found that university teachers objected to obligatory staff
development and did not believe in pedagogical education as a factor
in improving the quality of higher education programs. Students who
participated in the survey reported they were generally dissatisfied
with the teaching they received. A final section proposes minimal,
obligatory faculty development that, though it might draw on foreign
models, would be designed to meet Croatia's unique needs. Contains
nine references. (JB)
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Dr. Jasminka Ledid
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FACULTY (STAFF) DEVELOPMENT FOR IMFRGVING TEACHING AND

LEARNING IN HIGHER EDUCATION: CROATIAN EXFERIENCE
BACKGROUND

Felaving on domestic literature and persaonal zxperisnce
moncerning the problems onm university teaching., tihe statement
that uwniversity staff development is in our countryv problem
that nobody wants to deal with seriously, can be put. There
are many reascons for such an attitude which are entitled for
an zxtended discussion, but the Ffact is that they iead fto low
quality of university teaching.

Apart from low salaries of the university teachers, which
is a problem typical not only for Croatia, our universities
are wvery .badly equipped, so thaf this +fact in &all its
seriousness presents the problesm of the level of competence of
graduated students for their future work. It is also typical
that the level of equipment of educational institutions
becomes lower according to the level of education (meaning
that standard equipment in elementary schools is inm many cases
better thanm the equipment at universities).

In spite of the new govermment®s willingness to stop the
“brain-drain” trend which was big problem in former
Yugoslavia, tendency of educated experts to seek work abroad
has not stopped. In present situation a university teacher is
dissatisfied with his or her status, which is not only
materially, but also socially and pro#essionally minimized.

The waork at the universities despite the existential problems
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professional development. because the books, pericdicalz, and

especially the sossibility of attending professional
meetings — what 13 very Impoertant -  zare all almost completely
out o2f resacn. In such a situation, the guality or teaching at
universi+ties becomes & topic hardly worth menticoning. Buch
3itwation wnich conczrns szeEpecially vounger uwniverzity  staff

ZI@eme =vien norE glzacpointed and rfeustrating wWhen one have in

ming the +act *hat wnivereirties, a5 well zs public ernterprises

{(liksz thospitals, adminiztration of justice. ~ublic =zervice.
2tc. are oeing supported from budget. with ~verv different
Fange of =support for  service for 2auallv sducated zmplovees,

which shows that government treat universityv people wvery badly
and create such a desperate position. Such situation seems to
be very SEfious in context of searching for quality of higher
education: research that are questioning gquality of education
indicates +that the most important factor for & university
aspiring to agive gualitv is faculty: For instance. many
prestigious universitiss in United BStates addreszed the
importance of faculty as a key factor in achieving a gquality
education (iSmith, Raxter. 1992).

This situation ieads us "o the moint where we have to
make our univer=zity teachers be aware of their responsibility,
in spite of their desperate situation. In a wav it could be
done by the summarized discussion during the UNESCO project
"Establishment of a European hMNetwork on Staff Development in
Higher Education® (1987):

"one wav by which a higher education institution can face

the challenges of the time is by having staff members who
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can knowledgeably assess both the value of tradition and
the need for innovation. Teachers hold a strategic
position: they are the ones who produce, organize, and
transmit knowledge, set "standards of =zxcellence” and
direct learning and evaluation. They are institutionally,
spocially, and professionally responsibie for the
developmert of courses and curricula and for the ways by
which the minds of studentz and their gqualiFications are
molded."

Inattention in demanding bettsr guality osr the university

t@aching leads wuws to the conclusion that these ideas which

"
i+

ress the importance of universzity teaching zre far  +From
pedagogic credo of our higher education policy makers. A
situation like this also s=zems to be supported bv a stereotype
opinion that a man of science, an expert in his or her field,
is automatically also a good teacher., =o there iz nc need for
taking special care about te=aching performance. The legal
aspect of the problem also seems to be built upon this
assumption: scientific gqualities are absolutely beyond
teaéhing qualities. Although discussion about this problem has
never stopped (Gellert, Leitner and Schramm, 1790}, it seems
that the need €nor better guality of *eaching at universities
is widely recognized {(Aitkin, 1991). &lthough I do not suggest
that this situation should be converted, I thirk that
educational qualities of university teachers should be more
insisted on.

It is rather interesting that only this part of
educational svystem in Crocatia remained totally absent of anv

obligation for obtaining any kind of preparation for teaching:
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among other reasons. this iz probablv the result of another
stereotype opinion =sustaining that the 1importance o+ the
methods o+ teaching diminishes as the population being taught
is =lder. Following this principle it iz considered almost
unimportant in which manner knowledge is presented to
stucents. it is accepted among university teachers that

ztudent’= failure 1z fresult of

their capabilities, lack of
motivation, but in Mo wav asz lack of protessor’= abilitv to

Laacn.

STAFE DEYVELOFMEMT IN CROATIA
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hcugnh we nave to  agree with the fact that
development as & svstematic and continuous activity does not
exist in Croatia, it is worth menticning +that individual
attempts have taken place. Unfortunately, these attempts have
not had proper legislative, institutional and material
=support. So up to the present moment staff development remains
mainlvy an the level of individual initiative. It is mainlv a
lone individual who is prepared to put in extra ef+orts, and
such an  individual must expect to be frequently exposed te
criticiem and lack of collaboration from his colleagues. If we
accept the general consensus in the literature that the major
function of education is to increase individuals® capacity tp
learn, to provide them with analytic skills, to increase their
ability to deal with new information and draw independent
conclusions (Gow and Fkemher, 1270), this brings us to the
point in which (high) standards et for the education of
studentes — which, in my opinion. zhould be the fundamental
pre—-texut of all activities at universities - are not

6
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imperative. Thev are onlv achisved as a sacrifice of those who

achieving necessary zkills and knowledge to carry this task
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re orepareasd inviest their own free time <for the aim of

out. It was =2ven more disappointing for .people who care tor

=taf¥ development when the ©oroposal of new law aon higher

14

ducatimn was re2cently made, without a word concerning anv

Find of neceszitv +or staff development.

At ths Jpiver=sits of FRijeka we hried to galin information
£ram tHe woniversity teachers themselvies about their attituses
towards statf development. The result of this i1nguiry fLeoic,
1297 showed —nmat tmachers. ©o a iarge extent. 20 not feel the
need to improve the pedagogical aspect of their work and that
they believe to exercise their teaching activity in a
satisfactory marner., not indicating too many problems tHat
occur to them while teaching. All in all, the general attitude
towards pedagogical improvement expressed bv the population we
evamined was negative. All our subjects expressed a firm
opinion against the introduction of an obligatory stasf
development program, but they do consider it would be useful
to introduce some forms of pedagogical improvement which they
would be free to chomse from. Some verv interested facte have
come up., like the one indicating the lack of belief in
pedagogical esducation as a factor which could cantribute to &
higher guality in'educational programs at a college, what was
in accordance with some studies (Britzman. 1986). This
attitude seems to be even more definite when expressed by the

teachers of social sciences.

On the other hand, attitudes expressed by the students
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about the guality of teaching offered greatly differ from
opinions expressed by the teachers. The students are mostly
dissatisfied and they expressed nesds +For mnany changes
regarding +the marner of teaching. Although fhe attitudes of
studertsz towards their teachers should bte taken into
consideration with some reserve. The fact alone that they are

diszatisfied with teaching seemed *o be an indicative cluse.

The problem of teacihing on the wniverceity leavel in
Troatia could ke 2leo resgarded as & verv delicate one. Expert
zervice a2xvist whizh almpst  =xclusively direct their
activities towaraos vnproving the gJeneral level of kt=2aching,
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but =nly st lower lewvels of the iprimary
and secondary e=ducation) where teachers are obliged to have at
least minimal pedagogic education. These expertz are entitled
to enter the classrooms and to advise the teachers. But nobddy
sver enters a university teacher’s classroom and nobody ever
interferes. Nobody - apart from students - knows what happens
behind the closed doors. What are we left with other than to
believe the students?

The neglect of the demand for higher guality of teaching
at the university level seems even more serious when connected
with the implication on ourn.’s teachers helief (defined as =
particularly provocative form of personal knowledge that 1is
generally defined as pra— or inservice teaczhers’ implicit'
assumptions about students, learning, classrooms, and the
subject matter to be taught (kagan, 1992). It 15 assumed that
teachers-to~be probably bring praconceptions and personal
beliefs about students and classtrooms, which are resistant to

change. These beliefs are probably profiled by the hours and
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hours spent in classrooms a&s studentz. internalizing models of
good and poor teaching {(Tabachnick and Zeichner. 1984).
However. rather than modi€ving their =tarting points, hteachers
appear to hecome comfortable with them. Zuch a process -
sppocsed with the new challengee arisen from the nesd to adapt
urivereities to rfew FegQuirements - needs b2 be radically
rged:  staf¥v  develeopment programs  have to chalisnge the

adeaunac s oF unlversity feacher’s beliefs.

1))

TAFF TEVELOFMENT AT CROATIAN UNIVERSITIEZ: OME FROFDSAL

it is consider=sd ko ke important that =very starf
devalonment —onceEnt =houla be founded from "zelow” rather than
£from "above". Although the authorities onm staff development
stress that +this process cannot be based upon an obligatory
concept, my opinion is that at our universities at least =
minimum oF'pedangical education zhould be an obligation which

the teachers cught fo fulfill, The un

n

atisfactoryv position of
our higher educatieon through & longer period, which is already
described before. resulted in a situation in which uriversity
teachers do not have = stimulating motive for participating in
staff development. This brings uws to another difficulty
cencerning this problem: it is very difficult to transfer
experience and rules from those countries where staff
development is an already functioning activity (=.g. United
Statesz, Great Britain, Germany, etc.). It is necessary to be
very cautious when taking over foreign models. Here 1 am
concerned with the possible <failure of certain models which
canrot be accepted without seriously taking into account the

situation of the country into which they are being
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transferred. For instance., it is altogether different to
avpect voluntary participation in a non—c-ompetitive

environment., tuled by other principles, whicn i -~ we all hope

n
=
T

- going to change in vaars to come. & change, which would
l@ad us to hetier guality @f teaching at universities should -

at least =zt the beqginning of this procsss - b2 backed with new

legal weoncapt  of higrer =education. For  fthe :time being,

attzmding 2 3tafs develooment course mavy CEROrEEent & personal
seprse  oF achirevement and therefors aven zatisz fto an
indivioual. out 1t owall not be appreciated i anyvy wav.,
Universities ought te stress demands for betitz2+ guality of

worl (in taaching, as well as in researcni: thev have to honor
university teachers with high teaching performance as well as
to sanction opposite one. However, it is oFf great importance
to illuminate student’s sense of importance of guality of
teaching: .students should be aware of ex1sting situation in
which low guality of work (teaching and research) at

universitis=s iz at the Firsht plac

Lio=

0]

their personal loss.

In whatever direction the higher education system is
going to develop - and I hope that the government will enable
all 4 universities now @xisting in Croatia to outlive and even
develop their differences in greater sense - at least aone
staff development center (unit, institute, clinic) should be
established and developed, because at the moment such an
institution does not exist at Croatian universities. Although
the better solution should be that each university has such a
unit {(with it "natural" connection to Faculty of Arts or

Teacher’s Training College), for the beginning one unit could

i0
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care for the needes for zll universitv staf+ (of course, in a

smaller manner!. Anvway, I think that we should accept a model
of czntar for =taff development as small unit consisting of a
faw members onlv who will often he going 2isewrnere, but would

also be brirg:irng other zolleague

n

Mere, Thisz could be the
point  for intermational collaboration. anmd  thilis =zeems the
right  moment -“or zuch a concept to take lire. Tollowing this

idea, we atr rcur university, with the collaboration of

-+
~

Uriversity  af Berlin. Ydniversity of Sdipbargs and Univers:

of London. mroposed  a joint  European 2rorect =nti

T

led

il

"ESTARLISHMENT OF CENTER FOR STAFF (FACULTYY DEVELQFMENT fozd)
FOR THE IMNDVATION OF  TEACHIMG AND LEARNING AT  UNIVEREITIES"
to European Community’®s TEMRUS program. This project proposal

was made upor our experience on this problem, as well as on

suggestions * from @xperienced colleagues and relevant
literaturs. It takes sccount about menticoned oproblems
concerning staff development in Troatia and anticipates

participant-orierntated *2aching, based on careful analyses of
participart®=z reecs., as well as individual approach to every
participant. We proposed that center’s activities should be
considered in Ccreocecss of aelection and re-electinn of
university tezchers.

One of the most important factors of cuccessful ataFf
development activity im Croatia is intermational cooperation.
I believe that an international dialogue should contribute to
forming a positive attitude for a pedagogic theory which is
not entirely subordinate to an ideology f(as 1t often was

before, and - in a certain degree, tends to be sven these

days), and also to make acceptable the need for a personal
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development in the field of improvement the quality of
teaching at uriverz:ties. which is in fact conditio sine qua

non for good university work.
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