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The purpose of this document is to provide students, teachers, parents, and administrators
with descriptions of assessment standards, accompanied by samples of students' work in the
four language skills at each of the nine language competency levels of the French as a
Second Language Program of Studies, so as to be able to define and describe clearly the
language performance and competency levels of students. Bearing this in mind, this
document is not meant to be read from page one to the end, but rather, it is written in such a
format that the reader may use the document in a number of ways, depending on the
reader's needs.

The document has been set up so that readers can select the section or sections they would
like to read, or need to read, using the detailed table of contents to determine which sections
are required. Depending on the situation, readers may find it appropriate to start with the
assessment standards and work through the document, using the assessment standards as
the focal point, and reviewing each language skill as it relates to the page references given in
the assessment standards section. Or, readers may wish to focus on one skill at a time, so as
to become more familiar with the samples and the descriptors, resorting to the assessment
standards, at the end, as the basis for developing criteria for evaluating their own students'
work. Or, readers may like to view the samples and analyses first and then read the
assessment standards so as to be able to identify the level at which their students are
performing in order to determine appropriate teaching and evaluative actions which need to
be taken.

These are only three of a number of ways in which the document may be used. As
demonstrated, there is sufficient flexibility built into the document so that readers can
choose the course which best suits their needs. In order to use the document to its fullest
potential, then, it is important to decide what your needs are and to subsequently choose the
way in which you read and use the document to fulfill those needs.
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Introduction

The purpose of this document is to present assessment standards for French as a second
language which include performance criteria for each level and language skill of the
program, suggestions for reporting student achievement and examples of students' work in
the four language skills listening and reading comprehension and oral and written
production, which will assist teachers in assessing students' language performance as it
relates to the curriculum standards of the Program of Studies for French as a second
language, ECS - grade 12.

Curriculum standards define the general and specific learner expects 'dons for a program,
identifying student achievement as it relates to students' knowledge, sk,.11s and attitudes. In
the context of the French as second language program, these curriculum standards are also
defined within a program that describes nine language competency levels. These standards
represent the communicative growth of students along a continuum that is ever-increasing in
communicative, cultural, linguistic and strategic abilities as students move through the
program. Within these curriculum standards a student's performance can be assessed by
degrees of success. These degrees are defined as acceptable standards or standards of
excellence.

In the French as a second language program, the language skill performance standards,
which are described in this document, refer to the acceptable standard for a specific level,
meaning that if the student has successfully completed all of the learner expectations of the
level, he or she is ready to move on to the next level. This means that students should be
demonstrating, on a fairly consistent basic, 4-he ability to understand and use the
communicative, cultural, linguistic and strategic elements described in the Program of
Studies at least 60 percent of the time. For example, if a student is at the Beginning
level, he or she must be able to demonstrate the acceptable performance described above in
order to move on to the next level. However, in order to maintain this standard at the
Beginning 2 level, the student must now maintain the previous standard with at least 80
percent accuracy, while developing the learner expectations of the Beginning 2 level, since
the present level's knowledge and skill development is based on the attainment and
maintenance of the previous level.

A standard of excellence, in this program, refers to those students who are performing
certain features of a superior level, but are not able to use these features consistently in
order to be fully functional at that level, while at the same time being able to understand and
use the communicative, cultural, linguistic and strategic elements at least 80 percent or more
of the time at the level that they are presently developing. For example, a student
demonstrating a standard of excellence at the Beginning 3 level can perform at the
Beginning 3 level with at least 80 percent accuracy and will exhibit some features of the
Intermediate 4 level, with some success, but not with consistency.

11.
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To distinguish between these two types of standards, teachers need to use assessment
standards, which will delineate what is being evaluated through the use of clear and precise
criteria. These criteria will assist teachers in judging students' language performance in
terms of how well students are meeting the curriculum standards. The samples found in this
document demonstrate that students are meeting acceptable standards. However, the
distinction between an acceptable standard and a standard of excellence is best quantified in
the sample model tests being developed for French as a second language. The criteria used
to judge students' performance are outlined in the form of rubrics and cut scores which are
found in the appendices of these tests. To ensure that these tests correlate with the
curriculum standards of the Program of Studies for French as a second language, the tests
provide a detailed description of the conceptual framework for the test (hoNV it was designed)
and include a table of specifications (blueprint) for the test, so that evaluators will know how
the test items were distributed in terms of the language skills tested, the performance
evaluated, the format of the test item and the mental processes being used in the test item.
Evaluators are encouraged to study these tests for a better understanding of assessment
standards.

The purpose behind all of these documents, then, is to provide educators with a complete
package of evaluation instruments which can inform students, fellow teachers,
administrators and parents about a student's French language performance. As a result,
this Samples document is one component of this package, providing information on students'
French language performance in the four language skills. These examples, then, are
intended to assist teachers in determining and assessing language performance in each of
the nine language competency levels as they relate to the program. The examples found in
this document represent the full range of levels from the Beginning to the Advanced levels
of the Program of Studies for French as a second language, ECS - grade 12. They illustrate
where the students are in the program in the 1993-94 school year, after three years of
implementation of the Beginning level of the program.

Accordingly, because different communicative tasks require varying degrees of language
complexity, precision of language use, sociolinguistic competencies and strategic use in order
to be able to carry out successfully a particular communicative task, within a given language
skill, it is necessary to present a number of ways in which students can demonstrate their
language competency. As a result, examples in a variety of communicative tasks, in different
language skill areas, are provided, such as: understanding a public announcement, classified
ads which communicate simple concrete messages, or telephone conversations which try to
convince someone to do something, publicity posters to promote safety, etc., so that teachers
can use these examples as reference points when assessing their own students' performance.
As the program enters the full implementation phase within the next three years, it is also
envisioned that another sampling of examples at all levels will be obtained to illustrate the
variety of language tasks which students are able to carry out.



Introduction

As a means of assisting teachers in this process, then, this document contains:

a description of the terminology relating to standards,
suggestions for reporting progress,
suggestions for the development and assessment of the four language skills,
general descriptions of the performance features of the language skills as they pertain to
each level of the program,
examples of students' work, and
an analysis of each example which describes the main features demonstrated by the
example as they relate to the specific learner expectations of the level.

The information provided by the analysis is intended to give teachers an overview of the
students' work and the manner ir, which the work can be described. When using the
descriptions, it is important to consider that the students' work can demonstrate
characteristics of other levels, but that the level assigned is due to the main features that the
work illustrates.

The appendices of this document contain summary tables of the standards criteria for
performance in the four language skills and grids for analysis, profiling and evaluation of the
languages skills, which can be used by teachers.

The entire document, then, is to be used as a reference tool for defining students' language
performance as it relates to the program's curriculum standards.

REPORTING STUDENT PROGRESS

An important aspect of the French as a second language program is providing information to
students, parents, teachers and administrators about the communicative language
performance of students during the course of a lesson, a unit or the entire year. Traditional
formats of reporting students' progress, such as multiple choice paper and pencil tests or rote
memory grammar tests which evaluate discrete items of knowledge and not the application
of this knowledge, must change in order to reflect the needs of an experiential/communicative
approach ti language learning. This approach includes activities which are task-based,
requiring students to engage in authentic language situations which demonstrate their
performance visa vis the ability to comprehend the language, orally and in written form, and
the ability to communicate their intents effectively orally and in written form. Therefore,
assessment instruments which reflect an experiential/communicative task-based philosophy
and measure the language skills, both quantitatively and qualitatively, are the only way in
which this may be accomplished.

Enhanced assessment which goes beyond the standard notation format (e.g., percentages) is
composed of a variety of evaluative instruments which provide students with information on
their progress over the course of a school year. This type of assessment involves formalizing

1L)

FSL
samples



FSL
samples

Introduction

an evaluation plan as to how data will be gathered and the recording procedures used to
quantify and qualify this information. As such, these assessment procedures can be carried
out in a number of ways, such as: task-based assessments which principally judge students'
performance through the use of criteria indicating what they know and how they are
applying this knowledge, anecdotal notes from informal or formal observation sessions,
evaluations of individual or class projects, self-evaluations and portfolio assessment.
Assessment of this sort focuses on student learning and student success. Moreover, it also
assists teachers, students, parents and administrators in identifying the students'
weaknesses in a more positive fashion so as to develop effective teaching and learning
strategies. In turn, it will also assist students in improving in these areas and help decrease
the chances of learning deficiencies remaining undetected.

One way in which students' progress in the French as a second language program can be
reported is through the use of portfolios and language competency profiling. A portfolio
involves the organized collection of a variety of examples of students' work in the four
language skill areas, which is illustrative of the attainment of instructional objectives and
performance-based outcomes. The samples are also accompanied by analyses and
descriptions of the work. The portfolio contains examples of students' oral and written
productions and examples of how students are demonstrating their level of oral and written
comprehension in a variety of texts. However, portfolios do not contain every single piece of
students' work done during the course of the year. Rather, it represents the "students'
language learning journey" (Powell) as they progress through the levels. The annotated
descriptions which accompany the portfolio are given in holistic terms which inform
students, parents and any other interested parties of the range of authentic communicative
tasks which students are capable of carrying out and to what degree. In addition, the
portfolio illustrates the strengths and weaknesses of the students' abilities as they relate to
each of the language skills and the components of the Program of Studies. The portfolio also
includes students' reflections on their own work and may include parental feedback if so
desired. Including students' participation in the development and maintenance of the
portfolio requires students to be actively involved in the learning process and the acquisition
of the language skills. Portfolios also allow students the autonomy to decide what should _

contained in their portfolio as a means of making them more accountable for their own
learning.

The advantage of portfolio assessment is that the language samples can be used for
placement as well as diagnostic p.arposes. In addition, this type of assessment demonstrates
o students, and others who wish to view the portfolio, the progress which has been made in
concrete terms, as opposed to the sole reliance on a mark for information. This can be quite
motivating for students, because they ran trace their progress from the beginning to the end
of the school year, or semester, or from year to year. it also allows them access to their own
communicative growth, so that they can see how the same communicative tasks can be
carried out at different language levels and how the same tasks will vary in their richness

14
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and precision as students move along the levels' continuum. This information should be
shared not only with students, but also with parents, other teachers, administrators and
future employers as an indication of the students' language competency as it relates to the
Program of Studies for French as a second language.

The process of incorporating a portfolio assessment procedure into an already established
evaluation plan can often be a complex and arduous task, which takes time and careful
planning, but once in place, becomes a routine rather than a burden. However, in order for
portfolios to have educational value, an organized system for gathering examples of student
work and a marking schema must be in place from the onset. Students must be informed
right from the start as to the contents of the portfolio and the criteria which will be used to
judge the contents contained in the portfolio. Students also need to know the reason behind
the use of portfolios and how the portfolio fits into the entire evaluation plan, i.e., in relation
to other summative evaluation instruments, such as the marking of assignments and tests,
or that its use is intended for placement in the next communicative language level, or for

challenge purposes at the senior high school level.

To facilitate the assessment of the portfolio, the "Language Competency Profile," found in
Appendix D, has been created as one method which can be used to describe what students
are capable of doing in each of the four language skills and to what degree. It provides a
global picture of students' language performance as it relates to the learner expectations of
the Program of Studies. If necessary, the global statements can be quantified using a rubric
system which will further define whether students are performing at an acceptable standard,
at a standard of excellence, or are not performing at all. Profiles for each language skill can
also be used for diagnostic or reporting purposes in much the same way and are included in
Appendix D.

What follows is an example of how a sample, which has been analyzed, can now be profiled
for assessment purposes. Although the first example is given in a qualified fashion, language
competency profiling may also be quantified in terms of percentages or using a point system.
The second example demonstrates how a year-end language competency profile may be
written so as to provide information on placement for the following year, in addition to
describing the degree of attainment of the level as it relates to the achievement standard.

As will be seen, reporting student progress is no longer limited to providing students with a
mark, but requires a variety of ways in which students can be informed of their progress.
This particular document will provide the necessary information needed to be able to report
students' language performance in qualitative terms for portfolio, anecdotal, diagnostic or

report card purposes.

1 3
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Introduction

USING THE SAMPLES TO ASSESS STUDENTS' WORK

As was mentioned previously, evaluation is an integral part of assisting students in
improving their ability to comprehend and use the language for real communicative
purposes. As a result, it is important to provide students with ample guidelines for using the
language in authentic situations in order to improve their understanding of oral and written
texts and to further improve their ability to produce both orally and in written form. The
ultimate goal of evaluation and assessment, therefore, must be to assist students in refining
their language competency. The purpose of the examples in this document, then, is to
provide teachers with concrete examples of what students are capable of doing in the
different language skill areas. These examples can then be used by teachers to measure
their own students' work to determine if their students are demonstrating similar features at
the same level. As in all language development not all skills are acquired equally. However,
when placing students along the continuum of language competency, students will tend to
demonstrate some features of a higher level and others of a lower level, but, in general, they
will fall within the parameters of one particular level. As a result, the analyses provided in
the document present the features of students' work that are most reflective of a particular
level of the Program of Studies. The examples, then, are to be used in this fashion:

The examples are intended to assist teachers in assessing and reporting on their students'
performance as it relates to the curriculum standards of the Program of Studies for French
as a second language, by providing a common understanding, in the form of feature
descriptions, to facilitate communication between teachers, students, administrators and
parents.

The examples provide a variety of ways in which students can demonstrate their
performance vis-à-vis the four language skills and emphasize the importance of allowing
students the opportunity to be assessed on communicative task performance as well as test
performance.

The examples can be used by teachers to determine where their students fall on the
language developmental continuum either for re7qedial or placement purposes.

The examples are also intended to assist teachers in adding to their repertoire of
assessment practices, by providing them with ways in which to annotate theirown
students' work.

0



Introduction

BACKGROUND TO THE SAMPLES OBTAINED

Samples were collected in each of the four language skills so as to provide teachers with the
necessary information which will assist them in the assessment pi ocess in their own
classrooms. The listening and reading comprehension examples were Gbtained from a
number of Alberta schools, using selected types of texts, in order to determine the features
that students exhibit at different levels of comprehension.

For these two skills, students were presented with a number of different unfamiliar texts and
were asked to either listen to or read the text to determine what content they were able to

understand and how they were demonstrating comprehension of the various texts. The
students were given three listening texts and three reading texts of varying degrees of
difficulty to determine if they were exhibiting similar behaviours in the amount of material
they were able to comprehend and the way in which they were demonstrating
comprehension. Students were instructed, in English, to choose one of five ways in which to
demonstrate their comprehension by writing down everything they could understand,
whether it was gene. al or specific information. Students were free to choose the manner in
which they felt most comfortable in order to demonstrate how much of the text they were
understanding. The five alternatives presented were: 1) using only English, 2) drawing a
picture, graph or diagram, 3) writing down just the French words they understood, 4) writing
down full French sentences they understood or 5) writing a summary in French of what they
understood. Students were asked to identify which of the alternatives would be the most
difficult and which would be the easiest, and how this would effect the way in which they
understood the message. This was done in order to allow students to make a decision
regarding their own comfort zone, and also to let them know that their decision meant
something in terms of competency levels. As a result, students asked if they could use a
combination of the alternatives presented and were told they could do so.

For the listening texts, students were asked: 1) to identify where they would hear this
listening text, 2) to define what kind of text it was, and 3) to identify the information they
were able to comprehend. They were allowed to hear the authentic texts twice to see how
much more they were able to understand upon hearing the texts a second time. For the
reading texts, they were asked: 1) to identify what type of text it was, for example a
classified ad, a poem, a short story, etc., 2) to provide the context clues which aided them in
deriving this conclusion and 3) to identify what content they were able to comprehend.

The oral and written samples were collected from a number of Alberta classrooms by means
of two different procedures. The first set of examples were obtained from a number of school
jurisdictions in the province who were contacted by letter and asked to participate. A second
set of samples were collected from different teachers in Alberta who were given educational
projects created by the Alberta Education's Language Services Branch in order to control
more variables relating to certain communicative tasks. This was also done so that
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comparisons could be made across the same field of experience at different communicative
language levels and to determine if the students had been able to carry out the tasks
individually and to what degree. As a result, the nalyses which accompany each sample
provide some background on the samples, so that 16aders will be able to understand the
context in which the samples were obtained.

In addition, the examples used in the document were chosen from amongst a wide sampling
of students' work. These samples should be viewed as unique in the sense that no two people
will ever create the same thing twice no matter how constant the teaching is. As such, two
factors will constantly intervene in any selection process creativity and individualism, two
factors which must be respected. In light of this, the examples do reflect features of a level
as they relate to the communicative task and should be viewed in this manner.

PROCESS USED FOR THE ANALYSIS OF THE SAMPLES

For the listening comprehension section, the first step taken was to determine from the
texts used what kind of information was considered important and pertinent to listen for, so
as to have a basis for the content aspect. Once all of the listening examples were obtained,
they were then grouped according to the way in which the students where demonstrating
comprehension, as outlined previously. Next, the examples were analyzed for the amount
of information which was understood, what kind of information was understood, i.e.,
were the students describing general information or providing specific details, and how were
the students demonstrating comprehension, that is, were the students using only English, a
combination of English and French or only French? For example, in the case of the public
announcement, students might have demonstrated comprehension by being able to state in
English that this was an announcement one would hear in a shopping mall but that was all
they understood. Or, on the other hand, they were able to identify the exact name of the
store and that they were hearing price reductions, using only French to demonstrate this
comprehension. It was this kind of distinction between general and specific information, and
the manner in which students were demonstrating comprehension which were used as
criteria for assessing the students' level of comprehension. The same process was used for
assessing reading comprehension levels.

For the production skills, oral and written grids were created for the purposes of analysis
(found in Appendix D). It was felt that it would be more efficient to use an analysis format
based on questions, so that one could better focus on one component at a time. In addition,
the question format assisted in looking at the various facets of each component as a means of
ensuring that all components of the Program of Studies were being assessed and that each
component's characteristics were being identified.

04 4
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To analyze the oral production skill, three different listening phases were carried out,
each time focusing on a specific component of the Program of Studies. The first phase was
based on the communication of the message, the second on the precision of the language and
the vocabulary used, and the third phase focused on the cultural and general language
education components. During each phase, notes were made pertaining to the types of
features being exhibited in terms of communicative ability, strengths and weaknesses in
language use (i.e., language precision), socio-cultural knowledge demonstrated and strategies
employed. Once the analysis had been completed the information obtained was matched
against the curriculum standards of the Program of Studies and a level of language
competency was assigned.

For the written production, three different phases were also carried out. The first phase
focused on the meaning of the messages and the intents being expressed. The second phase
focused on sentence structure, linguistic usage (verb tenses and agreement), vocabulary
usage and spelling. The third phase dealt with determining the sociolinguistic and strategic
usage employed by the students. During each phase of the analysis, notes were made
relating to the students' communicative ability, the strengths and weaknesses of the
language being used, and annotations were made regarding the cultural knowledge and the
strategies being employed.

What follows are examples of how the analysis was carried out for the two production skills.
These are here for illustrative purposes and do not relate to any particular example within
this document.

FSL
samples

W4111.:

.11.



Introduction

9o4m.
puardaatiort.

9ii4t
e.mpita44

communication

FSL
samples
ti' iiiiii(i1

wo.ik

ORAL PRODUCTION ANALYSIS

FIELD OF EXPERIENCE: ease lusty.

TYPE OF COMMUNICATIVE TASK: 9sistoiacosuematio4

TYPE OF TEXT: (Concrete) Concrete Abstract Abstract
rePrepared Spontaneous Prepared Spontaneous

TYPE OF COMMUNICATIVE INTENT: 44ecii°44

COMPONENT CHARACTERISTICS DEMONSTRATED

(Phase I)

1. Experience/
Communication

1. How is the message formed?
- non-verbally - linked simple sentences
- isolated words - complex sentences
- phrases - combination of simple
- simple sentences f and complex sentences

2. Is the message ...?
- unintelligible3

clear El
appropriate to the
type of text a

3. Does the message provide ...?
- sufficient information 6
- accurate information

- obvious El
- precise 1.3

(Phase II)

2 Language

4. Is the vocabulary ..2
- inappropriate to the task CjI - appropriate to the task El
- limited Ei - varied
- rich
Number of errors: 002 3 4 5 6 7 8 9 10 or more.

5. Is the student demonstrating ...?
- faulty pronunciation which interferes with the comprehension

of the message
some faulty pronunciation which does not interfere with the
comprehension of the message CI

- near natural pronun 'ation
Number of errors: 0 1 3 4 5 6 7 8 9 10 or more.

6. Are the ideas organized ...?
- sequentially Efi
- in a logical fashion
- showing appropriate development (coherence)

7. Is there cohesion at ..2
- the word order level Ej
- the sentence level
- the paragraph level
- the discour- level

8. Is the grammar usage appropriate at ..2
- the verb tense level El
- the agreement level (e.g., gender, adjective, plurality, verb)
- the relative clause level
- the discourse level
Number of errors: 0 120 3 4 6 6 7 8 9 10 or more.

2

final' I." temsp.1 and
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cont'd .
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. . . cont'd

COMPONENT CHARACTERISTICS DEMONSTRATED

(Phase III)

3. Culture

4. General
Language
Education

9. To facilitate the comprehension of the message produced,
the student used: thud app4optiatt.
- culturally appropriate information tatultdicvl. and

culturally appropriate conventions l!1 teavo-takivi
culturally appropriate gestures, social space, etc. conocntion4

non-verbal expressions, such as:
- gestures Pik
- drawings Ef
- facial expressions
verbal expressions, such as:
- repetition
- definitions
- circumlocution[]
- paraphrasing
specific strategies, such as: /Wowed eptadd
- modelling an oral production El meaudeel
- resorting to a dictionary u
- taking the risk to express a message orally a
- using self-correction techniques
- using first language referents to create a message (life

ccperiences, cognates, knowledge of text types, etc.) CI

IC. Other information:

Communicative language competency level. eei144i49-
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WRITTEN PRODUCTION ANALYSIS

FIELD OF EXPERIENCE: 4cloieecesste. and Mc to

TYPE OF COMMUNICATIVE TASK. Wuti49. a z oAticic

TYPE OF TEXT: Concrete Concrete
Prepared Spontaneous

TYPE OF COMMUNICATIVE INTENT:

COMPONENT

Abstract
Prepared

Piceemting. an opinion

Abstract
Spontaneous

CHARACTERISTICS DEMONSTRATED

(Phase I)

1. Experience/
Communication

1. How is the message formed?
- non-verbally - linked simple sentences
- isolated words - complex sentences only
- phrases - combination of simple and
- simple sentences complex sentences El

2. Is the message ...?
- unintelligible
- clear ei
- appropriate to the

type of text [j

- obvious El
- precise

3. Does the message provide ...?
- sufficient information El
- accurate information

(Phase H)

2. Language

Second phase
unpkas4

Ganyzmaszt.

spctlinst,
mat. coke/ten-cc
and colvaion.

acad.)

FSL
samples
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4. Is the vocabulary ...?
- inappropriate to the task U appropriate to the task El
- limited (j varied El
- rich
Number of errors: 1 2 3 4 5 6 7 8 9 10 or more.

5. Is the spelling appropriate at ...?
- the word level Of - the verb tense level
- the agreement level the relative clause level
Number of errors: 0 1 2(.3)4 5 6 7 8 9 10 or more.

6. Are the ideas organized ...?
- sequentially El
- in a logical fashion El
- showing appropriate development (coherence) El

7. Is there cohesion at ...?
- the word order level jj
- the sentence level El
- the paragraph level
- the discourse level Ulle

3 uvtou
ayAwnent noted

fatu.sat.4

8. ls the grammar usage appropriate at ...?
- the verb tense level U
- the agreement level (e.g., gender, adjective, plurality, verb) a
- the relative clause level Ef
- the discourse level d
Number of errors: 0 1 2 3 4 5 ©7 8 9 10 or more.
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COMPONENT CHARACTERISTICS DEMONSTRATED

(Phase III)

3. Culture

4. General
Language
Education

9. To facilitate the comprehension of the message produced,
the student:
- used culturally appropriate information

used culturally appropriate conventions Oa
- copied a model
- used a dictionary 13
- used an edited version d

followed a writing plan a
- followed a model fa
- took the risk to get till message across Ei
- used first language referents to create a message (life

experiences, cognates, knowledge of text types, etc.)

10. Other information:

a#2. a4tich, Aunat
aeitcted own cAztida, G pammrilk uzacit

Communicative language competency level. lcaitimad 7

0
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Introduction

Once the analysis of the example had been completed, an annotation for each example was
written so as to provide the reader with a full description of the features being portrayed by
the example. These annotations have been written so that teachers can now use them as a
reference for their own students' work. Therefore, for every example found in the document
there is a feature analysis provided. These feature analyses are linked to the performance
criteria described for each language skill at every level of the program which can &]s() be used
in conjunction with the synthesis tables of these performance standards which are found in
Appendix A.
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Assessing the Receptive Skills: Listening and Reading

Comprehension

In order to be able to assess and assign a level of language competency as described in the
Program of Studies for French as a second language, it is important to have a clear and
concise picture of what these two skills are. Listening and reading comprehension involve
the processing of messages to comprehend the intent and the meaning behind a given
communicative intent. There are two important elements to consider when developing and
assessing the receptive skills: 1) what is the purpose for listening or reading and 2) how will
students demonstrate what they have understood.

The reasm for listening or reading will dictate the way in which information is processed
and what is processed. Reasons for listening or reading might include: for decision-making
purposes, information-seeking, information-gathering, problem-solving, for curiosity sake or

just for pleasure. The type of text will often determine the reason for listening or reading.
Two tables found in Appendix B summarize the reasons for listening or reading different text
types. The check marks indicate the most common reasons for listening to or reading a given
text; however, as with anything there are always exceptions to the rule. In essence, though,
the listener/reader will determine the reason(s) for listening or reading, based on the format
of the communication and the message(s) being shared.

The tables illustrate that there are a vast number of texts that students can be exposed to
which, in turn; can be used to determine students' levels of comprehension. Different texts
will require different levels of comprehension, which can vary according to the complexity of
the text. Students can demonstrate these different levels of comprehension in the following
ways, starting from the simplest to the most difficult form: by being able to identify key or
known words, by understanding the essence (gist) of the message(s) using "who, what, where,
when and why" questions to guide this process, by identifying the main idea(s), by identifying
specific details and finally, by demonstrating full comprehension, which entails the
identification of all main ideas and their supporting details.

The ways in which comprehension can be assessed also has levels of complexity.
Comprehension can be demonstrated in a number' of ways: using one's first language,
drawing pictures or using gestures, selecting from alternatives provided (pictures, objects,
graphs, etc.), transferring from one form to another form (drawings, graphs, taking notes,
etc.), answering a question or questions using a few words or simple statements, condensing
information using a few words or simple sentences, adding information when the message is
incomplete, reenacting or paraphrasing a message or summarizing either verbally or in
written form using the target language. As students' language competency increases in the
production skills, they will move towards demonstrating their comprehension by using the
target language.

2J
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18.

Assessing the gyceptive Skirts: Listening and i(yaling Comprehension

In order to determine students' listening or reading comprehension competency, it is
important to know what the listener's/reader's function is regarding the type of text being
listened to or read. The function determines what information people will listen for or read,
and how they will approach the understanding of the text. Cognitive processes such as
recognition, identification, analysis, synthesis and evaluation are common ways in which
students can process a message or messages. The response format, on the other hand, will
determine how comprehension is demonstrated; i.e., the way in which students will
demonstrate how much they have understood of a given oral or written text. These two
elements, combined, are necessary in order to assess what students are capable of
understanding.

Although these are the common threads between the two receptive skills, these two skills do
differ a fair amount in the ways in which a person processes the information obtained and
the strategies used to process this information. The listening skill often requires the
comprehension of oral input that is received only once. From here, students must determine
the message(s) and the meaning(s) being expressed. Often just the main message is captured
if the input is received only once. However, in subsequent listenings, if it is authentic to
listen to the text more than once, students will be able to extrapolate more information each
time, providing that the function task directs them to seek out that particular information
and the students' comprehension level permits them to do so. This skill also requires
listeners to tolerate more ambiguity than a written text, because there are often a greater
number of interveni::g factors which can distort the message(s) being received and processed,
such as noise interference, pauses or hesitations, rephrasing, false starts, etc., which are
especially prevalent in spontaneous oral discourse. However, oral texts are often less
sophisticated in the types of linguistic elements that are employed in order to get the
message(s) across. In addition, there tends to be more redundancy in the content of the
message that is being shared which allows listeners to be more tolerant. Furthermore, in the
case of interactive texts, such as a conversation, listeners can rely on visual clues as well as
asking for more information, repeating what was said, rephrasing what was heard or
clarifying the intent in or to enhance their comprehension.

On the other hand, in reading comprehension, readers have the possibility of reading the text
a number of times, thus processing and extrapolating more messages each time they
approach the same text. With each subsequent reading, readers can also use different
reading strategies to seek and gather more information, such as skimming and scanning for
key words or ideas, or using a dictionary to further their comprehension of the text. The
types of strategies readers will use will depend on the function tasks given, that is, the
reason for reading the text. However, what can complicate reading comprehension and cause
interference is the recognition of the written symbols with the words and meanings that have
already been stored in oral memory, meaning that students must now recreate this decoding
process into textual memory. In addition, especially as it relates to literary works, the
language usage is often more sophisticated, resorting to discourse and literary tense usages
that are not usually found in oral speech, for example the passé simple. As a result, students
often get "bogged" down in the comprehension of a written text, because they tend to be less
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Assessing the g(eceptive Skills: Listening and 14ciding comprehension

tolerant of ambiguity; that is, they feel they have to know what every word means. Students
have to be taught that what is essential in reading a text is comprehending the messages
being shared and not the "exact" meaning of words that are causing them difficulty,
especially if these words are not impeding the comprehension of the message(s). Thus,
understanding the complexity of the receptive skills will assist teachers in the kinds of
authentic communicative tasks that they will have students carry out in order to assess their
comprehension level.

When assessing students' listening/reading comprehension, teachers should attempt to use a
number of different assessment strategies which will evaluate a broader spectrum of the
students' abilities, rather than solely relying on the use of paper and pencil tests, especially
multiple-choice ones which most often test knowledge and not the students' ability to use the
skill. As a suggestion, teachers should try to obtain samples of students' comprehension in at
least two different ways in order to be able to assign a level of language competency.

The first way is using a clinical research technique which asks students to listen to a variety
of listening/reading texts of varying degrees of difficulty. This process is particularly
effective for placement purposes. A good number of texts for determining a consistent
pattern in the students' comprehension level is at least three. This allows for greater
reliability in the data gathered. Prior to giving the students the texts, teachers must have
predetermined the level of the text. In order to be able to analyze the students' answers,
teachers must also determine what are the main messages and supporting ones being
shared. To carry out the procedure, students are provided with a number of alternative
formats in which they can list, in a paper and pencil format, what are the messages they are
understanding (see "Introduction" section for these formats). Or, this same process may be
carried out orally, by taping on cassette what the students have said in order to have
reference information for analysis at a later date. Once students have gone through the
process, teachers take the results and compare them to the texts that were given to the
students. The students' competency level will be determined, based on two factors: 1) how
much they are comprehending and 2) how they are demonstrating comprehension.
Depending on the pattern that is being demonstrated, the students' comprehension level can
be determined. For example, supposing in Text One (a public announcement), in which three
arrivals and two departures are being announced, students are able to give all the flight
numbers and the arrival and departure information only in English, and in Text Two (a
flight safety announcement) students are only able to discern that someone is talking, but no
more, what language level should be assigned? Using this information and the performance
standards, we can say that this student is demonstrating the features of a Beginning 2 level
student, since the student is operating at the identification of concrete words which are
familiar, that is flight times and places, but is not able to understand in global terms or pull
out isolated words in texts which are more sophisticated in nature, such as the safety
announcement.
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Assessing the Receptive Skills: Listening and 94ading Comprehension

To ensure validity of this data, teachers can also use paper and pencil tests, such as the
Model Tests designed by Alberta Education's Language Services Branch, which are
integrated in nature and evaluate students in each of the skill areas, using a variety of
evaluation techniques, such as fill-in-the-blanks, drawing what they have heard or read,
providing missing information, etc., which directly evaluate the students' ability to apply
their knowledge to real-life task-based situations. As a result, the level at which students
are operating can be determined by the manner in which they demonstrate their ability to
carry out the tasks.

What follows is a description of the features of what learners are able to comprehend at
different levels of the program. The examples of students' work which illustrate these
features have been reproduced in this section for easier readability. The examples illustrate
what students are capable of understanding in testing/teaching situations and with the use
of authentic texts. Specific background information on the authentic listening and reading
texts can be found in Appendix C.
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y-eatures of French as a Second Language Learners'
Listening Comprehension

BEGINNING LEVEL PERFORMANCE CRITERIA

BEGINNING 1

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of simple sentences in concrete texts, students are able
to use their cultural, linguistic and strategic knowledge to understand the main meaning
of simple, concrete message(s) being presented, when students are given specific
instructions to seek out certain information (guided situations). For example, in the case
of persons presenting themselves to each other, students are able to identify simple,
concrete, personal information, such as the names of the people, their telephone numbers

and addresses using French to describe in simple terms what they have understood. They
are also able to comprehend and follow routine instructions relating to certain classroom

procedures.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a

short duration no longer than 2 minutes), where students are not given specific

instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, etc.) to pull out isolated words which have been
previously taught and learned, without being able to discern any meaning from the
messages shared. They will use English to explain in very general terms the essence of
what they believe they have understood, plugging into their description the odd French
word they have been able to identify from the oral text. For example, in the case of a
conversation between two native speakers, in which they are presenting themselves for
the first time, they can distinguish how many speakers are speaking and may possibly be
able to identify simple concrete information, such as the speakers' names, but will not
necessarily be able to say with total certainty in what context the names were used.

I BEGINNING 2
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of simple sentences in concrete texts, students are able
to use their cultural, linguistic and strategic knowledge to understand the main
meaning(s) of simple, concrete message(s) being presented, when the students are given
specific instructions to seek out certain information (guided situations). For example, in
the case of persons presenting themselves to each other, students can identify the
personal information given, such as the names of the people, their telephone numbers,
addresses and states of being using French to describe in simple terms what they have
understood. They are also able to comprehend and follow routine instructions relating to
certain procedures.
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Features of French as a Second Language Learners' Listening Comprehension

In unstructured and unfamiliar contexts (relating to the use of authentic documents ofa
short duration no longer than 2 minutes), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, etc.) to identify the number of speakers speaking and
isolated words that they have been formally taught and learned, listing these words in
French. They will attempt to reconstruct the situation and context, in English, as a
means of attempting to understand what is going on and what has been said. However, in
many cases they are incorrect because they lack linguistic information to support their
guesses. They can extrapolate isolated words in French, but these words will not be
supported by the context. As a result, they will have difficulty determining the main
message or messages being heard. For example, in the case of a conversation between two
native speakers, in which they are presenting themselves for the first time, they can infer
that this is a conversation in which they will be able to distinguish how many speakers
are speaking, and possibly be able to identify the speakers' names, but if the language
used is far more complex than they are used to, they will attempt to recreate what they
believe was the context of the conversation.

I BEGINNING 3

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of variations of simple sentences in concrete texts,
students are able to use their cultural, linguistic and strategic knowledge to understand
the main meaning of simple, concrete message(s) when students are given specific
instructions to seek out certain information (guided situations). For example, in the case
of a weather report, students are able to identify the places named, the general weather
conditions, and the maximum and minimum temperatures for at least two different places
using French to describe in simple terms what they have understood. They are also able
to comprehend and follow simple instructions so as to be able to carry out a
communicative task or an activity.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a
short duration no longer than 2 minutes), where students are not given instructions
(non-guided situations), they are able to use their cultural, linguistic and strategic
knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such as
intonation, pauses, illustrations, etc.) to identify the global meaning and highly
predictable information from the message(s) being heard. They are able to identify how
many speakers are speaking, where the oral text is taking place and what kind of message
it is, using their knowledge of text types to assist them in determining what it is they are
understanding. They are also able to provide some details when the context is predictable
and familiar. They will demonstrate their comprehension using English by describing the
context/situation and the global meanings understood. For example, in the case of a
public announcement taking place in a store, they are able to identify that this message is
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Features of French as a Second Language Learners' Listening Comprehension

a P. A. announcement, that there are items being mentioned and what types of items, and
that prices were stated. They are able to describe this entire situation in English and
discrete vocabulary items familiar to them are produced in French.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Beginning level are given authentic texts to listen to which are
unfamiliar and have not been tailored to their learning level or edited at all, they are able to
recognize and understand only those words which are familiar to them in French. They will

tend to comprehend vocabulary items relating to numbers, names, time, dates, professions
and routine expressions that they have been taught in class, such as "Je ne sais pas,"
anumero de telephone," etc., in order to guess what kind of message or messages are being

communicated. They attempt to infer who is speaking, where and why, based on the words
they are able to gather from the message or messages heard. Most often their hypotheses
are incorrect, since they do not have sufficient information to capture the essence of the

message. They rely heavily on context clues, such as sounds (for example, a car door closing,

which was heard in the radio commercial) and non-verbal clues (such as intonation to denote

question format, as in the case of the conversation), to assist them in their comprehension.
These tendencies are especially true of Beginning 1 and 2 level students. In teaching/
testing situations, students are able to comprehend simple concepts which are highly

structured and guided.

Beginning 3 level students are able to comprehend simple instructions and directions which

are needed to carry out a task. They will sometimes seek out cognates in order to assist in
comprehension, such as the word "reduction," which was used in the P. A. announcement to
provide them with support for their hypotheses. They are able to extrapolate meaning from
phrases or sentences which are familiar to them and either avoid or tolerate ambiguity for
messages which are unfamiliar to them. Students at Beginning 3 level rely heavily on
English, producing only those words or phrases which are known and familiar to them in

French, but which are not necessarily either content-driven or contextually derived to
demonstrate their oral comprehension. This is the case, since their production level, either
orally or in written form, is not at the same level as is their comprehension level. However,
this is to be expected at this level.

Students must, however, be exposed to authentic texts in order to develop tolerance of

ambiguity and to employ strategies which will help them seek out information from which
meaning can be built upon, such as seeking out cognates, word families or key phrases.
Students must also engage in authentic tasks which will demand the use of these strategies,
such as jotting down key words from a telephone message in order to increase their
comprehension level in real-life situations.
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Features of French as a Second Language Learners' Listening Comprehension

Examples of Beginning Level Students' Listening Comprehension of Tailored Texts
in a Teaching/Testing Situation

The examples which follow demonstrate what students are capable of doing when theyare
given oral texts which cater to their experiences with the language (guided situations).
These examples were obtained from the validation of the Beginning Level Model Test. This
test is integrated and does ask the students to read a bit of French; however, the idea here is
to have students listen for a reason and then demonstrate how they can apply what they
have heard to make a decision. Since the test was designed mainly for high school students,
the questions test the French 13 (Beginning 1/2 level) and the French 10 (Beginning 2/3
level) programs. The examples below illustrate how students at this level are able to listen
for information and use this information to carry out the communicative task. All examples
illustrate correct answers, using simple French to demonstrate the students' comprehension
of the oral texts heard and to demonstrate performance standards which are acceptable for
the levels indicated.

Beginning 1/2

Communicative Taak: Listening to a message to determine if you have the winning ticket.

Instruction= Here are your tickets. Write down the number read by the announcer. Then decide if you
have the winning number.

Directives : Void tee billets. Ecris le numero donne par l'annonceur. Ensuite, decide si
to as le numero gagnant.

Club de &anvils
Prix : Un baladeur Sony

Prix du billet : 1$
N 080

Club de francais
Prix : Un baladeur Sony

Prix du billet : 1 $
DI 087

Club de frincais
Prix : Un baladeur Sony

Prix du billet : 1$
N007
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Features of French as a Second Language Learners' Listening Comprehension

Beginning 2/3

Communicative Task: Listening to the weather report in order to determine if the weather will affect the

tnp.

Inatructionin Listen to the weather report. For each region of Alberta, draw the weather conditions being
described and write down the temperature, if it wu mentioned. Use the legend to help you.

Directives : Ecoute le bulletin de mAtio. Pour cheque region de 1'Alberta, dessine quel
temps il fait et kris la temperature si elle est inentionnee. Emploie la legende pour
t'aider.

4.

5.

6.

7.

Region de la province
Conditions

aiatiocologiquee

Lethbridge et le aid

Calgary

Montagnes
et contreforta

Centre de Is province et
Edmonton

Nord de l'Alberta

Iggsnsie
nuages soled pluie

..jLi:

neige chinooks

Temperature

2'C

3`c

c5c. C

9

Instruction= Use the information in the table on page 6 to help you make some decisions. Circle the letter

which best completes y ur thoughts.

Directives : Emploie les renseignements du tableau de la page 6 pour prendre des deci-

sions. Complete les bulles en encerclant la reponse appropriee.

8.

9.

10.

Hmm! Aujourd'hui, tst,te que
nous allons 1 Bonnyville? Moi,
j'babite

a) 1 Calgary
c) i lAthbridgs
e) ou centre de la province
g) dans lee montsgnes ou

dans les contreforts

0 1 Edmonton
d) au nord
f) au sud

eoui b) non

a) it y a du nuages.
b) it pleut else: nowt
c) it noise chat nous.

il fait soled cher nous.

a) U y a des chinooks chez nous.

BEST COPY AVAILABLE
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Features of French as a Second Language Learners Listening Comprehension

Beginning 2/3

Communicative Task Listening to a telephone message from the school in order to lea te a message for
your parent(s).

Instructions: Read messages a, b and c. Listen to the answering machine message. Circle the letter which
best corresponds to the message that you will probably leave your parent(s), knowing that you hige just a
couple of minutes to write something down.

Directives : Lis les messages a, b et c. Ecoute le message telephonique. Encercle la lettre
qui correspond le mieux au message que tu vas probablement laisser a ton parent ou is tea
parents, en sachant que tu as seulement quelques minutes pour ecrire le message.

11.

AkAaapc poems tail

Mansait(Asprt

Rismsert a la.
19 4 30.

2ans strtuaes isa si Is
*a* afa

entArq ps. Is pot& doot.sis
Als cat& 44dil.

MOAtAL ois am

b)

hieasage pout tail

14sonads/Asps

46140,1 CILOPICar6

9430.
man. & tyounast, us lace dr. Is

sod; clts p4.
14144* 4 *sits ra
was ~it* 04 41141.

c)

Aletusape pow:

.44amsafrApa

&Altaic. I !jai a tiSpAiNti.
Ria.saws as4044444u4.

Sidi As psolieessw.
9 d 30

4.'4" sta *Ws.
601:61, MWritle. C14 odic

Instructions Use the message you left your parent(s) to draw the routs needed to get to the meeting
without any problems.

Directives : Emploie
le chemin pour arriver

12.

le message que tu as laisse a ton parent ou tes parents pour
a la reunion sans probleme.

tracer

Sall.

104

Sall*

106

Sall.

106
Gymnasa

Porta
dentraa

N

Bureau Salk Sao Salk
dam

Sall.
des

central 101 102 protieetura ordinatours

Porto
d'entnie

N

r7Sall Conseil Salle

7

conflrarbre dllevas 103
Bibliothaqua Tollettae

1-etage

Ecole Marie-Anne Gaboury
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Features of French as a Second Language Learners' Listening Comprefunsion

Examples of Beginning Level Students' Listening Comprehension of Authentic Texts
(non-guided situation) (See Appendix C for background information on these texts.)

Beginning 1

TEXT NUMBER 1

"9 izea4c1 fleapit, tabfini. and they aAtAc, aayinst.

dilfrunt anzoanta ol money.. 9 rea rd Mon 4cat

64e, woad <ronisui."

TExr NUMBER 2

TEXT NUMBER 3

"9 IzerAct du wait& 4:icoutt, non, voia-v. and

dilleAtnt nundoe46. 9 atao Itea4c1 the. wad

This example illustrates what a Beginning 1
level student is capable of understanding with
authentic texts. The student is only able to

familiar to him/her in the form of isolated
words which are pulled from the text. Because
the words are isolated the student is unable to
identify the context. There is a heavy reliance
on English to express what is understood, but
the student has listed the words he/she knows
in French. This is an example of a
performance standard which is acceptable for
this level.
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Beginning 2

TExi. NUMBER 1

717.e4tawstnumSeAssi.aaixidattaa.xtaaonetlrin9.

alba Izaa, doenttlii49. castil Sawa hlt
as actieatiaunurt (atm thz ty. is coonpaisin?

itunik &A Stoat with itzAn

etatadteAt.

TEXT NUMBER 2

"Pkose, na,m6e4 Q. 2 people,

1.10itirgi.6ome,people, to 903omuulzerie,.

alout michuyilztJeonuermation ietaAan 2peop4,
Soancls 416 domumc auZ a loam dcwnt

Zinc/ Irecauae, tizzy. azyst, aa,ki.ty 102 Mat 1
pa4clian."

TEXT NUMBER 3

"ConvtimationisetaAetn. tag:Turk,. Souadec 44k

Mei twist in a pulilic place, a tpat a.sc tizen. duct

a ciao& 02 aconetizintAkeit i.tyaosta.nt, Ca.iacta."
mkimmaimwa-:,..mmem-

FSL
samples

This example illustrates what a Beginning 2
level student is capable of understanding with
authentic texts. The student is only able to
extrapolate from the texts that which is
familiar to him/her in the form of isolated
concepts. The student does attempt to use
what appear to be cognates as a way in which
to decipher the main messages. For example,
the student has pulled out the word "gardien"
out of Text Number 2 and has attributed this
word to mean "guardian" as it would in
English. The student also attempts to use
contextual clues, such as background noises,
in order to determine what is going on in the
text as in the case of Text Number 3. The
student still relies heavily on English to
express what is understood by adding what is
believed to be the situation as in Text Number
1, but is not quite correct because he or she
does not have sufficient linguistic background
to comprehend the oral text fully. This
sample illustrates a performance standard
which is acceptable for this level.
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Beginning 3

TEXT NUMBER 1

"9 wouiclaec 04.1v...wkitinczatolentarkoza.plice

4ertuction. aclueAtiaenzent. Mayloe on iodic., de o.

lizme meat be a sale, oz uNnetiany., so that /woe

a. commneAdal."

TEXT NUMBER 2

Site ia&vinyl. to a.ckeittiae &tufa& aIsaiyeitte4.

811.6 w/o& on one ol Moat deafer it aa,/a.

Mat aim' available /14 t& jok IzeA. nano, aft.,

plume nunzbeil, irow. nu.i.ch it wit/ coat, etc."

TEXT NUMBER 3

ane both at a. pa2t and ttzey, rote ttrinkiny.

o/ piny. !tome, but tAti cl4ank and ca#1.'t

ctsive, 60 tizzy, yet ideas. of taking. flu calf,"

iY

This example illustrates what a Beginning 3
level student is capable of understanding with
authentic texts. The student is able to capture
the essence of the global idea(s) behind what is
being said. The student is able to extrapolate
from the texts that which is familiar to him/
her using vocabulary and context to assist
him/her in comprehending the main ideas
presented and some details when the situation
is highly predictable as in Text Number 2 (e.g.,
name, age, phone number, etc.). The student
still relies heavily on English to express what
it is he/she is capable of understanding, since
the production level is still not at the same
level as his/her comprehension level, but this
is still to be expected of a Beginning 3 level
student. This sample illustrates a
performance standard which is acceptable for
this level.
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Features of French as a Second Language Learners' Listening Comprehension

INTERMEDIATE LEVEL PERFORMANCE CRITERIA

INTERMEDIATE 4

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences in concrete
texts, students are able to use their cultural, linguistic and strategic knowledge to
understand the main meaning of the message(s) being presented and to seek out specific
details, when instructions are given to seek out certain information (guided situations).
For example, in the case of persons presenting themselves to each other, students are able
to identify the personal information given, such as the names of the people, their telephone
numbers and addresses, in addition to their professions, activities they are involved in and
their likes and dislikes using French to demonstrate what they have understood. They are
also able to follow all instructions related to the communicative tasks being assigned.

In unstructured and unfamiliar contexts (relating to the use of authentic documents ofa
short duration no longer than 2 minutes), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of
speakers speaking, words/phrases/expressions that they have been formally taught, and
they are able to capture the essence of the main message(s) being shared in concrete and
abstract topics. They will have no difficulty in distinguishing between text types; that is,
they will be able to determine if what they are listening to is a conversation, a public
announcement or a commercial, for example. However, they will have difficulty
determining specific details if the information is abstract, since they are probably only able
to focus on the main message(s) at the most. However, in subsequent listenings, when
appropriate, they are able to extrapolate more information, if this information is concrete
and when only one detail at a time is given. They will need subsequent listenings to verify
what it is that they heard originally. For example, in the case of a conversation between
two native speakers, in which they are presenting themselves for the first time, they are
able to determine how many speakers there are with certainty and are able to provide
main concrete information regarding the two speakers, but specific details may not be
understood. Once again, they will rely heavily on English to demonstrate their
comprehension in this type of situation.

I INTERMEDIATE 5

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to seek out specific details, when the
students are given instructions to seek out certain information (guided situations). They
are able to provide some specific details when the topic is concrete and very few details, if
any, when the topic is abstract. For example, in the case of persons presenting themselves
to each other, the students are able to identify the personal information given, such as the

4
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names of the people, their telephone numbers and addresses, in addition to their
professions, activities they are involved in and their likes and dislikes using French to
demonstrate what they have understood. They are also able to follow all instructions
related to the communicative tasks being assigned.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a

short duration no longer than 2 minutes), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of
speakers speaking, words/phrases/expresssions that they have been formally taught, and
are able to capture the essence of the main message(s) being shared in concrete and
abstract topics. They will have no difficulty in distinguishing between text types; that is,
they will be able to determine if what they are listening to is a conversation, a public
announcement or a commercial, for example. However, they will have difficulty
determining specific details if the information is abstract, since they are focusing on the
main message(s). However, in subsequent listenings, if appropriate, they are able to
extrapolate more information but only specific information that is concrete. For example,
in the case of a conversation between two native speakers, in which they are presenting
themselves for the first time, they will be able to determine how many speakers there are
with certainty and will be able to provide main information regarding the two speakers,
but specific details unless concrete in nature, will not be understood. Most importantly,
they will use mostly French to express what they have understood, describing what they
have understood in simple and general terms.

I INTERMEDIATE 6

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to seek out specific details, when the
students are given instructions to seek out certain information (guided situations). They
are able to provide many specific details when the topic is concrete and some details when

the topic is abstract. For example, in the case of persons presenting themselves to each
other, students are able to identify the personal information given, such as the names of
the people, their telephone numbers and addresses, in addition to their professions,
activities they are involved in, their likes and dislikes and any events relating to these
people using French to demonstrate what they have understood. They are also able to
follow all instructions given to carry out a communicative task.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a

short duration no longer than 2 minutes), where students are not given specific

instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such

as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of
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Features of French as a Second Language Learners' Listening Comprehension

speakers speaking, words/phroses/expressions that they have been formally taught, and
are able to capture the essence of the main message(s) being shared in concrete and
abstract topics. They will have no difficulty in distinguishing between text types; that is,
they will be able to determine if what they are listening to is a conversation, a public
announcement or a commercial, for example. They will be able to determine specific
details that are concrete in nature but limited details when the topic is abstract. For
example, in the case of a conversation between two native speakers, in which they are
presenting themselves for the first time, they are able to determine how many speakers are
speaking, provide main and specific concrete information regarding the two speakers, but
the understanding of specific details which are abstract in nature, such as technical
information specific to a particular field, will not be understood. They will use French to
express what they have understood, and will describe their understandings in simple and
general terms, adding a few more details than an Intermediate 5 level student and using
more sophisticated forms of the language to express their understanding.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Intermediate level are gi c!n texts tailored to their level, they are
able to follow the instructions given and complete them appropriately. When they are given
authentic texts to listen to which are unfamiliar and have not been tailored to their learning
level or edited at all, they are able to recognize and determine those elements which are
concrete in nature and familiar to them in French. They are able to distinguish text types
and use their knowledge of context and concrete content to derive and comprehend the
meanings of the messages being shared. What distinguishes the three Intermediate levels
is the type of information which is understood and how understanding is being
demonstrated. Intermediate 4 students are able to comprehend mainly concrete
information, but information in abstract texts is not understood and will still rely on English
to demonstrate what it is that is being understood, since their production abilities at this
level are not the same. On the other hand, Intermediate 5 and 6 students will begin to use
French to demonstrate what they are capable of understanding, with the difference being the
specificity of detail and the type of language that is being used to demonstrate these
understandings. Intermediate 5 students understand more categories of information than
Intermediate 4 students but will use far less sophisticated language than will
Intermediate 6 students. Intermediate 6 students will be able to add a few more details
to the same categories identified by Intermediate 5 students, with an attempt to use more
sophisticated forms of the language to demonstrate their comprehension. Neither level can,
however, use the language with precision.

In order for students to increase their level of comprehension, it is vital that they be exposed
to authentic oral texts which will encourage them to use their knowledge of the language.
They must also engage in authentic tasks which will facilitate the natural extrapolation of
information, such as taking down notes, or taking a phone message, in order to develop this
skill fully.
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Examples of Intermediate Level Students' Listening Comprehension of Authentic
Texts (non-guided situation) (See Appendix C for background information on these
texts.)

Intermediate 4

Tr= NUMBER 1

Mini-Mat dila taw, aomeane. 6peakingg. OVeli

Mt apeakit in a dolt. 9 &aid he, ann011ACiI19.

the apecialld and wheat the piicea we's&

wide/466a almodit .u.unlovo. and that

ahe wad apeainy. about clothes., but did not
unde4dtand what many. oi the wo4cls we.z./71as

time 9 ticuted out Mat they. u,e4e, announcing.

Me dpecial 4,1o2. the, neixt .20 minute& q04, each

apeciat Mu/ gave the. 3a& pizict and the amount

(.1( 6444456'

TEXT NUMBER 2

hewed two people haviny a. conve4aation
Way. we4e, wintery. donuthiny. down, and it had

6o4nethiny to do with a. yai. phone, ruentheiz,

Othe4. Man that 9 am. not 644.4e, exactly. what it

was thug we 21 talAini about/71:a time
undeiatood that it wan one yid lutpiny anothe.4

to umite an ad ol. 6oniethinci, babyaittiny.. She

decd to put the lzow2d du could baloyeet, hea

aye, and tele.phone, nu,ntbeii. and that the. had

4ea3ona6le 441".4."

TEXT NUMBER 3

""Mid one. wad an. aclo4 commeAcialon V. 71vAt,

we4e two people. talking. about chinefiny and

d/doing One, mid to the °Mut that it was. he/z.

74t pat Meg. we/se, in a plac,e, with late. of

people, and then got into a. ca4.17hie. time
u.ncteAstood ba &ally the 6a*,16 au>541. The j. said

that they. would not yo with a cvstain pvi6on
becau4e, &Mt had been Ankeny. 7413.o, that

c/44144:49. you4 44ain."

This example illustrates what an
Intermediate 4 level student is capable of
understanding. The student at this level is

Iable to extrapolate from the texts the main
ideas, which are familiar to him/her using

4, vocabulary and context to assist in the
comprehension of the main ideas presented.
This sample illustrates how the student is
able to focus more on what is being said,

4'3

because his/her exposure to the language has
been increased. The student is capable of
capturing the main points of the messages
presented, but still needs repetition of the text
in order to verify his/her hypothesis regarding
what was heard the first time. The student
can very easily differentiate between the text
types as he/she t able to identify each type of
text; i.e., Text Number 1 is a store
announcement; Text Number 2 is a
conversation; Text Number 3 is a commercial.
The student still relies heavily on English to
express what it is he/she is capable of
understanding, since the production level is
still not at the same level as his/her
comprehension level. However, this is to be
expected of an Intermediate 4 level student.
This sample illustrates a performance
standard which is acceptable for this level.
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Intermeditate 5

TEXT NUMBER 1

"24a coutwr.t, ettatiatha ad:at
2,ea a G zcee de itelsaitv ofe.a a sedze tch,

dtcaaaant.e., etc./dee, cepachAe pati&leide4 as
.20% de. aettaa clup marsiet, econopiuc."

TEXT NUMBER 2

Veit /cane, ,14. cit 16 aeta. qui yea rocie.4 lee.

estlaetts., eettancat, ike pitauclit te*t kileciltd ave.e

&-te/ic nome, evamitita.u.a ck, liliplto#z pain, &U M.,

e.tc.laGett diapeoadt, 164. 1 12.00 Julia Qaeco, 16,

555-2346, 1ataillt 4..eonaiste,."

TEXT NUMBER 3

"2)e.e. yenta lea pa4&lt de, t alcohol et oar:dui/14

paoSaltle.enemt on peat emtemetic ten awe

co#rutt6 ca ew3. la tilt Ga. aadia/.911 noise padonet

crovunent cI4t Nen a.tc vela-44 eamme.

#latAt, vie. &it impontant et comment on. put

paoteie.z. pautetaitt tut taxi etc. Centitt & &us

tite. da
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This example illustrates what an
Intermediate 5 level student is capable of
understanding. A student at this level is able
to extrapolate from the texts the main ideas,
which are familiar to him/her using
vocabulary and context to assist in the
comprehension of the main ideas presented.
This student is able to focus more on what is
being said, because his/her exposure to the
language has increased. This student is
capable of capturing the main points of the
messages presented, and some specific details
with more concrete texts such as Text
Number 2, which provides students with
personal information which is easy to
understand at this level. The student is also
able to distinguish what type of text is being
produced as is demonstrated in Text Number
1, where the student writes that it is "un
annonce publicitaire" and in Text Number 3,
where the student even attempts to provide
the name of the sponsor of the commercial.
What distinguishes this student from an
Intermediate 4 level student is that the
Intermediate 5 level student is now using
French to describe the various categories of
information he/she is capable of
understanding. However, the student's
production level does not match his/her
comprehension level, as the student has not
necessarily attained full precision in the
language used to express what he/she is able
to comprehend. This example illustrates a
performance standard which is acceptable for
this level.

4 6'



Features of French as a Second Language Learners' Listening Comprehension

Intermediate 6

TEXT NUMBER 1

Nine, le.nont, &net. u.-he, enaythine., c&

cateret4 ailaia. a WIG atatilteMitIt 11!

de. p4oduit.s. vittrne.nte, patisamia., ctc. 11644. it

otliapidtableArznt ant rnayali4. &poi:tumult/A

enalazin. a ant utnte, auzza de e. dtcuaswita, pou.4

TEXT NUMBER 2

"pia q4c03 16 a.46. 555-2346. Vnele-nu.n4

padt a tate. IA voutka cluziniz ant 944
cre,nlants. f'llt ueut mat4c, use, pod.tvi, dun.

ft haloillwzd pow:. eiti4 ae6. WithiC.C.6 dt ri.411.i.-.1.1c

c& 16 !:tweet a mi*uat citacieu, *wit aon nom eat

J u l i a g4e.co et o 4w...rib:a eat 555- 2346 , et& at

16 and,"

TEXT NUMBER 3

pade..n.t d u.ne, Salt. ap4sea. fvtemcGze, c&d.

A diciduit de. auto6ua as &t.u. c&

..t me-mar, itaitc/et. Sang a Sin Etit,

du, eanada. nouz. diatnt fa on putt et.46

pa4alyqi, ticia otakde, au, ntowyti4 ai to

conduit avec UM6 pcAion4e, fai a 644 t.top.
.tos aemaez e tunp qu:i.1 taut

pow:. 4144."

This example illustrates what an
Intermediate 6 level student is capable of
understanding. A student at this level is able
to extrapolate from the texts the main ideas,
which are familiar to him/her using
vocabulary and context to assist in the
comprehension of the main ideas presented.
This student is able to focus more on what is
being said, because his/her exposure to the
language has been increased. This student is
capable of capturing the main points of the
messages presented, and adding some specific
concrete details, which are more precise in
nature, with more familiar texts such as Text
Number 2, which provides students with
personal information that is easy to
understand at this level. The student is able
to distinguish what type of text is being
produced without any problem. What
distinguishes this student from an
Intermediate 5 level student is the precision
of the details which are understood and the
type of French the student is using in order to
attempt to describe what he/she is capable of
understanding. Students at this level will
attempt to demonstrate more sophisticated
usages, since they have had more exposure to
the language. However, the student's
production level still does not match his/her
comprehension level, as the student has not
necessarily attained full precision in the
language used to express what he/she is able
to comprehend. This example illustrates a
performance standard which is acceptable for
this level.
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Features of French as a Second Language Learners' Listening Comprehension

ADVANCED LEVEL PERFORMANCE CRITERIA

I ADVANCED 7

In structured and familiar contexts, using materials tailored for French as a second
language, students are able to comprehend fully instructions given to carry out the
assigned task and are able to provide all the main ideas and many supporting details
contained in concrete and abstract topics, using French to demonstrate what they have
understood (guided situations). In unstructured and unfamiliar contexts (relating to the
use of authentic documents of various lengths), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of
speakers speaking, to identify the types of text being listened to, and to identify the main
message(s) being shared with the comprehension of many supporting familiar details, even
those which are sociolinguistically tied. For example, in the case of a conversation between
two native 0peakers, in which they are presenting themselves for the first time, they are
able to determine how many speakers there are providing main and specific information
regarding the two speakers, even when the information is abstract. They will use French
to express what they have understood and will describe their understandings in general
terms, adding more details than an Intermediate 6 level student and using the odd
English word in their summaries in order to sustain the comprehension of the messages
which have been understood.

I ADVANCED 8/9

In structured and familiar contexts, using materials tailored for French as a second
language, students are able to understand with no difficulty, instructions given to carry out
the assigned task and are able to provide all the main ideas and almost all supporting
details contained in concrete and abstract topics, using French to demonstrate what they
have understood (guided situations). In unstructured and unfamiliar contexts (relating to
the use of authentic documents of various lengths), where students are not necessarily
given specific instructions (non-guided situations), they are able to use their cultural,
linguistic and strategic knowledge (cognate usage; context clues, such as sounds; non-
verbal clues, such as intonation, pauses, illustrations, natural repetition, etc.) to identify
the number of speakers speaking, to identify the types of texts being listened to, and to
identify the main message(s) being shared, in addition to a substantial amount of
supporting details, both familiar and unfamiliar, even those which are sociolinguistically
tied. For example, in the case of a conversation between two native speakers, in which
they are presenting themselves for the first time, they are able to determine how many
speakers there are providing, in great detail, main and specific information given. They
will use French to express what they have understood and will describe their
understandings in general terms, adding far more detail than an Advanced 7 level
student, and still using the odd English word or circumlocutions in their summaries in
order to sustain the comprehension of the messages which have been understood.
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MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Advanced level are given authentic texts to listen to which are
unfamiliar and have not been tailored to their learning level or edited at all, they are able to
understand a substantial amount of oral speech. They are able to distinguish text types and
use their knowledge of context and familiar content to derive and comprehend the meanings
of the messages being shared. What distinguishes the students at theAdvanced levels is

the quantity of what is understood and the manner in which comprehension is being
demonstrated. An Advanced 7 student is able to comprehend the main message(s) being
shared and is able to add some detail, but this detail is basically familiar information only.
On the other hand, Advanced 8/9 students are capable of understanding complete oral
texts, extrapolating the smallest of details, even those which may be new to them.
Advanced level students will resort to the odd word in English or use circumlocutions to
demonstrate their comprehension. This is done as a means of sustaining what it is they have
understood, instead of letting the ideas slip away, as they may not possess a similar or exact
word in their vocabulary or are unable to retrieve it from memory at that precise moment.

The samples which follow are what ex-immersion students enrolled in a French as a second
language course at the Advanced level are capable of understanding. In order for more
students to move into these higher language competency levels, it is important that they be
exposed to authentic documents and asked to carry out real-life tasks which will assist them
in developing this skill at the Advanced level.

4
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Examples of Advanced Level Students' Listening Comprehension of Authentic Texts
(non-guided situation) (See Appendix C for background information on these texts.)

Advanced 7

TEXT NUMBER 1

"2am,6, u.a ma9am.4, it y, a. cia. apeciawx 6(44, lea ;:;1 This example illustrates what an Advanced
ciite,,na44, 6, eamsema et & dracadtwks.. On 7 student is capable of understanding. The
peed ico.lamiam. .20% 61.1.4 4e. rizavisattaa, 2 student at this level is able to extrapolate
dat/a4,3, acvc le y& teate. loizet noiva et pawa ke from the texts the main ideas and some
att.-nem& 041 peat iCeorkUniali, eenCeWat, 4do11ew,/ supporting details from authentic texts of
econopilirxvontavoi44.46peciawzen20.ninatas. varying length. These descriptions are
cid pow:real elk ta.lesonce. e t avance..' carried out fully in French, but are still

general in with details being

TEXT NUMBER 2 described. At this level, the odd English
"..2ame cute, paltee., it y. a Ileaucoup di4.44eme,

eat tau, radio*, ck, ait d4 6oLte. /164e motto

aeons l4 chait clt no.. Si at hod et conduit
roue, al/aus tomSeis. dana fete/feu. Mew q.u.'on

n'acapt& paa aleme aez luu ck, caicluM4 Fvuotzt

l'aedolseee. oar Slut. ee,et. &al...Mot/se. 4.4.4 (.4t

impoltamtt. Ne mettef pas cluaiiat vol amt

apws 6oe.m. et cite/x/724 lc dintrji t. Vows ave.? &,

chcod d potizie4 vote, vie. eat ten mieenr. etc

social et Seth 'ehie. de, eaezada.. 2ie mo pawra

talcool et volait."

word is inserted, as in Text Number 3
"squeeze in," as a means of sustaining the
communication, as a result of the student's

".:

ability to capture the essence of the meaning
and wanting to maintain the recollection of
information. However, the student's
production level still does not match his/her
comprehension level, as the student has not
necessarily been able to articulate, with
complete accuracy, what it is he/she has
understood. This example illustrates a

standard which is

TEXT NUMBER 3 for this level.

"9l eat ezn cycliete, test pas t/iie eize.a patvc rviFyn

pow:. teeauice. dame Sotersela4c.e. peect arieuele.

in.. On rxvit e 4446 caera. net amt. ma*uyacte4y.

b i c y c l e t t e , m o t o c y c.l i e t e. . 9l y em. a des aaca.

dos male le cloc.ttevx a aelyeei fa& k. cycled e peotite.

pas tirws &Act en. tckee caa., it aime son

Son mee, at iul Curt plus asiciem& &all:son

mita/L. 91 laut adapter. m3 dialect situation

(..TAalil.11eAp4ofaise). notocytida, 6ait
ett, la ecct. Pk" riG peat plate:74. cycliete, clans

(1:44...x. 200 a 300 dot/44e pa4. atmaiAc comme

aaki44 pawl t4a vea de, /We/mi. 9l 10442

clackeaevi. 400 dolla46 poa.4 pa yea tazeke/aance..

eet to ban4e, to,zent. pluielfue, 9l eet &le
Iteevaet4e clans eon metitA. .2e4 6ac a cioa, pent

auol4. ele. 4 15 44:61.-
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Advanced 8/9

TEXT NUMBER 1

"Cat tent, MaCtaMe. qui aneionce, 6444 ume vatinze,

crusty:alone tout k-a dune. at vas& an etecluction

lone la markun econopli4c. #1011.4 cfitque /ea

atunenta. pwvi kzjecenea, e.t c,oteNt oti wont at
ily, a acme: diet Maeteatuitte e.s ve-n4.. et cle6.

yeteaua. Ind nolit cn. vazte,./ 4iductitot 15 98

1198$ apactuilt, 24.99 . 2299 daue, 2D0$
9.88 7.88. witicItz, a acluction molt 4,6

atattemte. potatiteemat, 11 a y a. ei.te, acluctio,n. A

4$, le peu:x fu.vonate etait 1598$etilitaitetbGei2

logs. .r.e6 ezpactuiles. pow:. ayamtet ()fit itait

aaeit A 24.99$a. 22.99 0#1.e:co4soottiat, 2.00$
et l4Sateau loitit noiit eat /idea 9 28 17 .88 04

ecottootiat, 20%."

TEXT NUMBER 2

This example illustrates what an Advanced
4.: 8/9 student is capable of understanding.

Students at this level are able to extrapolate
from the texts the main ideas and a
substantial amount of supporting detail from
authentic texts of varying length. These
descriptions are carried out fully in French,
with the odd English or invented word
inserted, as in Text Number 2 "de chauffer"
instead of "conduire," solely as a means of
sustaining the communication, as a result of
the student's ability to capture the essence of
the meaning and wanting to maintain the

i recollection of information. In addition, the
student is able to capture interesting

"Cestcleuzzpeiktonete6clam6 1.1.11 hall. qui 04-tt6u, paa

real Awe...coup et Curt dana4dt, a taut: de: elle,

Auizait 4eCandal44 a ta. maiaon. ..2'autat, dt

non, pa4ce, gut cte Mau/frt. aphis. qu'on a, Itte et:at

pa& bon, ca. rot4e atatclimatio,t et natae

pouivsaient a...tf/tm Mei aux

1pie appeteA.un tee/xi. Ye pa:6e a.3a,uie,auamt

toa tt 1 penatriz 6a,vie ezt impentante./.1 p-

eat cr =coed avec & qam. et cid powletaiatt

alk4 en auto/ we,. citmcizeA. race& l4 tendeotaitt.

teme, oteckacilit de, San& et &M Eta, 6nr,i4

A Canada."

TEXT NUMBER 3

"Celt wit macta..rte qui avzift, et ieste/wieue. OA.

ottmart. cycle:sft ckne. une qui 6 appelit,

matia.nt & clunandt beaucoup

reurtion& etvoid as re'ilaadote. 91 ctitiee'dtit
ua dat plee4 ancitma unployi, it a &auaillt: 3
law/to, 3tvd4tanpo., 3 ftese, 4 autooute.6. .3.44net

digit ntawAaie, tulip& pours. tempa..

cont'ci

expressions used by the speaker and later
replicate them in his/her summary, such as
"cache-cache et zig-zager." However, the
student's production level does not fully
match his/her comprehension level, so the
student is not able to articulate, with
complete precision, what it is he/she has
understood. This example illustrates a
performance standard which is acceptable for
this level.
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pauid janraid. fe taai. 9l edit fUG aatonuw-

Atli:ate& pema6 (Abu, fie igoa de la. acute e &Nit
cla.:9-&-aeuxe. 9l ezdaye. de pzencl4e. k.4 &a/eta lea.

plea cycla4/24.. /*caul. as x caciu-cadm et cb.,

?i9.-?-492/2. acuta & t44.ctue eat clan.yeuma..x.. 91
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eatures of French as a Second Language Learners' Reading

Comprehension

BEGINNING LEVEL PERFORMANCE CRITERIA

I BEGINNING 2

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of simple, concrete sentences, students are able to use
their cultural, linguistic and strategic knowledge to understand the main meaning of the
message(s) shared, when students are given specific instructions to seek out certain
information (guided situations). For example, in the case of a business card, students are
able to identify the personal information given, such as the names of the people, their
telephone numbers and addresses, using French to describe in simple terms what they
have understood.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions (non-guided
situations), they are able to use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs or symbols, for example, monetary
symbols, etc.) to identify isolated words and phrases that are known to them in abstract
texts. They will have difficulty determining the main message(s) being shared,
attempting to guess at meaning, and often being incorrect. In the case of information
contained in concrete and highly predictable situations they will have an easier time to
extrapolate some ideas. For example, in the case of a classified ad, they are able to create
a list of words they know and are able to indicate what type of text it is, based on their
experience with these types of texts in their first language. Any technical language used
will not be understood.

Cognitive level will also play a role in how much a student is capable of understanding,
since at this level there are multiple entry points. Younger students will have had less
experience with some topics than will older students. This factor will effect the type of
information derived and the quantity, especially if the difference is in the type of topic,
concrete versus abstract. Students will write down in English what they have understood,
and will sometimes provide, in French, the isolated words they know (non-guided
situations).

I BEGINNING 3

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of variations of simple concrete sentences, students are
able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) shared, when students are given specific instructions to seek

t
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Features of French as a Second Language Learners ' wading Com:,reftension

out certain information (guided situations). For example, in the case of a business card,
students are able to identify the personal information given, such as the person's name,
his/her telephone number and address, and distinguish between personal and business
information, using French to describe in simple terms what they have understood.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions (non-guided
situations), they are able to use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs or symbols, etc.) to identify key words
and phrases they know, but are not necessarily able to provide the general meaning of the
text unless it is concrete and highly predictable in nature. With abstract texts, students
are only able to pull out isolated words with no understanding of the ideas presented.
They are able to identify the type of text using their experiences from their first language.
This information will assist them in anticipating the kinds of information present, but will
not necessarily help them to be accurate in what they believe to be the meanings shared
in the text. Cognitive level will also play a role in how much students are capable of
understanding, since at this level there are multiple entry points. Younger students will
have had less experience with some topics than sill older students. This factor will then
effect the type of information which is extrapolated from the text. Students are able to
describe everything they have understood in English and discrete vocabulary items known
to them may be produced in French. For example, in the case of a classified ad, students
are able to pull out all the necessary information, such as the name of the contact person,
the telephone number of this person, the address, what service or item is being offered,
the price and any other information that can be derived from the text, based on their
linguistic knowledge. Personal experiences in the first language will also effect how much
the student is able to understand.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at Beginning 2 level are given tailored texts, they are able to comprehend
the main messages. When they are given authentic texts to read which are unfamiliar and
have not been tailored to their learning level or edited at all, they are able to recognize and
understand only those words which are familiar to them in French. They will tend to
comprehend vocabulary items relating to numbers, names, time, dates, professions and
routine expressions they have been taught in class. They are able to distinguish beb...rcen
text format, such as the difference between a classified ad and a letter, by using inform ition
from their first language to assist them in this process. They attempt to infer the meaning of
the messages, but most often their hypotheses are incorrect, since they do not comprehend
sufficient information to capture the essence of the main message(s). They rely heavily on
context clues, such as illustrations (for example, the bicycle helmet found on the bottom of
the safety article) to assist them in their comprehension.
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Features of French as a Second Language Learners' 1(eading Comprehension

Beginning 3 level students are able to complete reading tasks that have been tailored for
their level. When they are given authentic texts they will sometimes seek out cognates in
order to assist them in their comprehension, such as the word "experience" in the classified
ad, "encourage" in the letter and "cycliste, negligence, infraction," etc., to support their
hypothesis. They are able to extrapolate meaning from phrases or sentences that are
familiar to them and either avoid or tolerate ambiguity for messages which are unfamiliar to
them. Students at Beginning 3 level will rely heavily on English to demonstrate
comprehension and will produce in French only those words or phrases which are known
and familiar to them. However, those words or phrases which are written in French may not
necessarily be content driven or contextually derived. This is a direct result of their oral or
written production level not being at the same level as is their comprehension level.
However, this is a characteristic to be expected at this level.

At both levels, cognitive development and personal experiences are playing a role in the type
of information Beginning level students are able to extrapolate from authentic texts. In
order to assist students at this level in becoming more tolerant of ambiguity and to use
strategies which encourage them to seek out words, such as cognates or word families, to
build meaning, students must be exposed to authentic documents on a regular basis in order
to assist them in better understanding the contextual and cultural meanings being
expressed. Students must use real-life strategies, such as underlining pertinent information
in a classified ad in order to demonstrate what it is they have understood. These types of
strategies will help them increase their comprehension and develop the skill appropriately.
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Examples of Beginning Level Students' Reading Comprehension of Tailored Texts
in a Teaching/Testing Situation

The examples which follow demonstrate what students are capable of understanding when
they are given texts which cater to their experiences with the language. These examples
were obtained from the validation of the Beginning Level Model Test. The difference
between the Beginning 2 level student and the Beginning 3 le, el student is that the
Beginning 2 level student is able to only complete simple concrete information which is
familiar. The Beginr ing 3 level student is able to complete the entire subscription form
with only cne error noted in the calculation of the G.S.T. This is not a serious error, since
this calculation is something that students may have not necessarily done in their first
language. Both examples illustrate a performance standard which is acceptable for the level
identified. It is important to note that linguistic precision is not evaluated in this skill;
rather what counts is what the student is able to comprehend.

Beginning 2 (13-15 yrs.)

JE DESIRE M'ABONNER A 1; 'del -)' /2/ K5

Je desire m'abonner pour uno durie do :

NI 6 mole 1 an 2 ant Au prix de
Nestle: fairs le eakul pour la T P.S. (7%, it mum*
tame pronaelalee applleab(os)

"'Nom X Xs /il0Ca
&fru'. 0..2_3 3,4u e APP

Ville coo,' 4 Prov.A15th Code postal

Telephone ( 4/AS1 479a0
Mode de pahtment :

Carte do credit Visa Mastercard Echisuics
Am.*

Signature obligatoire (assure is validite do re commando)

Je vs= qui mon nom soit sjoute aux bites d'abonnes d'autrst entreprises do

bonne reputation. Vitalise amber Oh Is case appropride : oui non

Pour nous alder a mieux revanche a vos !twins, ',stalks indiquer, i it vous

plait, vos &trite* ou interns preterit.

Jaime : (p. ex. : frfmcsiasl prdparer la ma/es/Nagai,...)

1.

2.

3.
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Beginning 3 (13-15 yrs.)

JE DESIRE NCABONNER A r- ha-+ e. e
Je "tire m'abo or pour une dui** de :

'216 moist 1 an 2 ens Au prix de 1,
Vetullal fairy a calcul pour Is T.P..9 (7%. it *litres
taxa pronaciales applicable.)

r,
Nom "I'

Adresse _5_40(4 9,6"e^"Ae

alk110111011 Prov.

App

Code postall t 4)(

Telephone. 140,) 47

Mock de paisment CzIrAe rke r(hitt
Carte do credit QVisa Mastercard Echtanc.

N 40-4. 1441 'RW1 &Cc'

GSIc

Sign attire obligatoire (assure Is validite do votre commando)

J. veto quo mon nom soit 'dente aux list.. d'abonnis d'autros *ran:prises de

bonne reputation. Vouillee oxbow ( 'I) Is case approprie. : non

Pour nous eider a mieux ripped» I vos betoins, vouillez indiquer, s'il vous

plait, vas activitits ou infinite priffria.

Jaime : (p. ex. : la cuisine frencaise/prepartr la cuisine franceist)
1 ).0 - I.

2 TO~ de crcutei- ale /__./271:(si9f_er

3 7 la ; 0.7e p r^ce Sl/7e ck':ILL45(?,i

tJ

BEST COPY AVAILABLE



Features of French as a Second Language LC4nters' Xeading Comprehension

Exampl es of Beginning Level Students' Reading Comprehension of Authentic
Texts (lion-guided situation) (See Appendix C for background information on these

texts.)

Beginning 2

Example 1 (8-10 years old)

TEXT NUMBER 1
"Ck&Sitail aaction let netutpapeil, needed ,

ne.e.aapapen, 3 driaen (art 4 and 8),
achoolizam, Septembeit to lune, tala/ut 4t600 to
$700, phone .2enit 4). Pareattt (numlien..) Aut.
and (.uanheir.) 4e4antiat, ackl4t34 73 ave. and
93 al."

. isolated words or phrases and tend to

These examples illustrate what Beginning 2
level students are capable of understanding
with authentic texts. These students are only
able to extrapolate from the texts that which
is concrete and familiar to them in the form of

TEXT NUMBER 2
"bttrA. to Madame 1%Ao. Caouettt tio" 2iant
Choquette/ t a 4. Madame, Caouttto, telephone, on
qlizkv, /4 24 1993, two loodumea, num,it4

jou/awl memlivi, 416e/ata Minittay. ol £d."
......... . .

Example 2 (15-18 years old)

TEXT NUMBER 1
'7heat aistnuaapapeAcolu,~6, 411/o4,1whyaittuit,
the pat one 6ayt, 3 kid& bon& 7:30 17A Sept.

/ant 2 kid qa to dc-hool 2 uatla month,. 'Mt
6econd 6ayt tizzy need a klAysittuk immediately
and tome-du:41. about 10 months and p4ope.z.
tzamapyitation and the Sad one 6a yo 2 small
4ds. atadinz, Sept. 7

TEXT NUMBER 2
"29tune/a. die. coati n lunch today, c a = cop-,
laic = tuvie = auras, .21 a allane; ant

At litiAtt ciya/zette, 80#1 CitapeCat, 31,(4,

6a. #,t6 = /rat on ht kad, = to watch.:

TEXT NUMBER 3

Se.

"itai., a. lac pluok.al /cyan,. 6onutitini.
about anG ident, bafe mc.4.,/sity,"

translate these words into English. Their
experience with these types of texts in their
first language facilitates their comprehension
in French, so that they can anticipate what
they can expect to find in these types of texts,
For example, in the classified ads, the
students were able to use their knowledge of
ads to anticipate that there would be certain
information such as mentioning the person's
name and telephone number. They rely
heavily on English to demonstrate what they
have understood. These examples illustrate
performance standards which are acceptable
for the language and cognitive level of the
students.
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Features of French as a Second Language Learners 7(f-tiding Comprehension

Beginning 3

TEXT NUMBER 1
"504 ad 6x/wile-nevi .Aocuse/Kitchen. manaeivi,
/04 3 datum, ari 4, 6 and 8. 2 a4e, dcliool
tom Septe,m1k4 te. louse lizom.7:30 a.m. to 5.00
p.m., &laity. 600 $7010 a. Ca'

'. Paquette at vicvd, olice, 422 1331 OIL at
MOW. 433-5912 .location: 73 TquellUG and
934ceStAtetgel,neecleclkronectiateht, 02a4lay.
in/ant 04 &hydi&ell, 104 10 nu:Ant/us, own
blanapyltation, Mom 444-0693
04.4 ad, 8alsyatta# 2 iniants afea 1 a.ul 3,
po&liSle, &oda! advantagez., Izauzb Staid
Scptemkeil, 7 1993, Phone, 161011 at 469 -1857

`'
6:00 pm."

TEXT NUMBER 2
"Them algout mil ay.faik, mull cAtany, cc

C.01#4 ciejaizette Jammu, 4evaiulvz,
Azad .2 !rave.,,

,,, .

TEXT NUMBER 3
New Xlittjrh,

Zatiec, Bicych-, plyileal, towilsm, yea4,
cycfeta accident ciilminal neelifence ol automo-
lillez, principal caeca in action Secviilty. Code
azuze, 60% ol tilaycle, =duds Cock, /tame,
condo, wit, cyclied neilifent, eicyclv 6ecevilty,

acceilation, & conclitio.' vs, open,
Beaten, impcortant &cych, 11/ mcwiity.
cyclia&iteapectiudeiicockacea4&p4etRud
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This example illustrates what a Beginning 3
level student is capable of understanding with
authentic texts. The student is only able to
extrapolate from the texts that which is
concrete and familiar to him/her in the form
of isolated words or phrases especially in
highly predictable texts, such as Text
Number 1. The student does attempt to use
what appear to be cognates as a way in which
to decipher the main messages. For example,
the student has pulled out of the text words
such as "menagere et advantages sociaux,"
etc., and has attributed these words to mean
the English equivalent, "social advantages
and manager." The student also uses the
type of text as a means of anticipating the
kinds of information which will be contained
in the texts. However, as the texts become
more abstract in nature, the student is only
able to pull out isolated words without being
able to discern any kind of meaning as is
shown in Texts Number 2 and 3. There is
still a heavy reliance on English to express
what is understood. This example illustrates
a performance standard which is acceptable
for this level.
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Features of f-rench as a Second Language Learners' Reading Comprehension

INTERMEDIATE LEVEL PERFORMANCE CRITERIA

INTERMEDIATE 4

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and specific details when given instructions to
seek out certain information (guided situations). For example, in the case of a simple
paragraph in which a person is being presented, the students are able to identify the
personal information given, such as the name of the person, his/her age/birthdate, in
addition to his/her profession, the activities he/she is involved in and his/her likes and
dislikes, by describing in French what they have understood.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions relating to the kind of
information to seek out (non-guided situations), they are able to use their cultural,
linguistic and strategic knowledge (cognate usage; context clues, such as illustrations,
graphs, symbols, etc.) to identify the key words, expressions and phrases they understand.
They are able to demonstrate general comprehension of the text, but most often they will
use English to do this. They are able to comprehend, with little difficulty, texts which are
simple and concrete in nature such as classified ads, by being able to provide all the main
messages and specific details. They are able to identify the type of text they are reading
by anticipating the kinds of information present; however, their strong reliance on
cognates will often cause them to misunderstand certain passages when the texts become
more complex and abstract in nature. Further, with abstract texts, students are only able
to pull out isolated words/phrases which are familiar to them, with no global or specific
meaning being attributed to these words/phrases. Once again, they will rely heavily on
English to demonstrate their comprehension of these types of texts.

I INTERMEDIATE 5

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to seek out most specific details, when the
students are given instructions to seek out certain information (guided situations). For
example, in the case of persons being described in a paragraph, the students are able to
understand the information supplied in the paragraph by identifying the personal
information given, such as the names of the people, their telephone numbers and
addresses, in addition to their professions, activities they are involved in, and their likes
and dislikes, as well as some past events by describing in French what they have
understood.
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Features of French as a Second Language Learners' Reading Comprehension

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions (non-guided
situations), they are able to use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs, key words, symbols, etc.) to identify the
main message(s) being shared, in addition to some specific details which are familiar to
them. They will have no difficulty in distinguishing between text types; that is, they will
be able to determine if what they are reading is a classified ad, a letter, a poem, or a short
story, for example,-using both their first and second language experiences with text types.
What differentiates the Intermediate 5 student from the Intermediate 4 student is
that these students will understand more categories of information and will use mostly
French to express what it is they understand, especially with concrete, simple texts like a
classified ad. However, when they begin to read more complex texts, such as a magazine
article, they will resort to English to describe what it is they understand. When they do
use French, they also tend to make a number of linguistic errors, because they will not
have fully acquired precision in a number of linguistic areas. In both cases, they will tend
to describe the main ideas of the text and only provide specific details when the content is
familiar and they have fully understood it. With abstract texts, they will only be able to
pull out factual information, with no ability to interpret the literary allusions being
referred to in the text.

N INTERMEDIATE 6

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to seek out many specific details when the
students are given instructions to seek out certain information (guided situations). For
example, in the case of a number of people being described in a few paragraphs, students
are able to understand the paragraphs by identifying the personal information given, such
as the names of the people, their professions, activities they are involved in, their likes
and dislikes, their daily routines, as well as past events, using French to describe what
they have understood.

In structured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions (non-guided
situations), they are able :o use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs, key words, symbols, etc.) to identify the
main message(s) being shared, in addition to most specific details when these details are
familiar to them. They will have no difficulty in distinguishing between text types; that
is, for example, they will be able to determine if what they are reading is a classified ad, a
letter, a poem, or a short story, using both their first and second language experiences
with text types. What differentiates the Intermediate 6 student from the Intermediate
5 student is that Intermediate 6 students will understand more details in the same
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Features of French as a Second Language Learners' wading Comprehension

categories and will use French for both concrete and abstract topics to express what it is
they comprehehd. As they begin to understand more complex texts, such as magazine
articles or literary works, they will attempt to sustain their description in French
resorting to English to complete their thoughts if they are unable to come up with the
words/phrases in French. Their language usage still contains a number of linguistic
errors, as they have not fully acquired precision in a number of linguistic areas. With
abstract texts, they will only be able to pull out factual information, with no ability to
interpret the literary allusions being referred to in the text.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Intermediate level are given texts tailored to their level, they are
able to identify all the elements that they are being asked to understand. When students are
given unfamiliar, authentic texts which have not been tailored to their learning level or

edited at all, they are able to recognize and identify only that which is familiar to them in
French. They are able to distinguish text types and use their knowledge of context and

familiar content to derive and comprehend the meanings of the messages being shared.
What distinguishes the three Intermediate levels is what is understood in terms of

concrete and abstract topics, and how students are demonstrating their comprehension. An

Intermediate 4 student is able to understand mostly simple concrete ideas and some
concrete supporting details, relying on English to demonstrate what it is that is being
understood in non-guided situations. Intermediate 5 students are able to understand most
concrete categories and will use French to describe what is understood for simple texts, but

when the text is more complex and abstract, these students will resort to English, providing

many details especially when the text is concrete (non-guided situations). Intermediate 6
students are able to comprehend almost all the main meanings and some details and will use

French to demonstrate what they are capable of understanding for both concrete and
abstract texts, resorting to English only to sustain their thoughts if the word or expression is

not readily available to their immediate situation. The comprehension of abstract texts is

limited to the recall of factual information for both Intermediate 5 and 6 students.

In order to increase students' comprehension at these levels, it is vital that they be exposed,

on a continual basis, to authentic documents. When they are asked to engage in the reading

of these documents, it is important that the process be linked to real-life tasks, such as
seeking out information for use orally or in written form. It is only through these active

usages that the students will be able to develop and increase their reading comprehension.
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Features of French as a Second Language Learners' Xeading Comprehension

Examples of Intermediate Level Students' Reading Comprehension of Authentic
Texts in a Teaching/Testing Situation

The following examples were derived from a teaching situation in which the students carried
out an anticipatory activity relating to the authentic text. The use of these samples, then, is
to illustrate how to assess students' comprehension levels using the same activity at a
number of language levels, so as to be able to distinguish if students are functioning at
mostly the global comprehension stage or if they are able to understand specific. details which
are either concrete or abstract in nature.

To carry out this activity students were asked to think about why it is important to stay in
school. Their ideas were written on the board in a brainstorming activity. The students
were asked to read the text and then carry out the activities to see if they could identify the
main messages and specific details of a text written by Health and Welfare Canada. As a
reinvestment activity, the students were asked to write a letter to a friend to convince him/
her not to leave school. The idea behind this activity was to see how many general and
specific details the students were able to incorporate into their letters. The students only
wrote a draft copy of the letter. As a result, there are a number of linguistic errors present,
since the idea was to identify if students were able to transfer ideas, not to evaluate
production abilities. The students' letters have been transcribed here for easier readability.
Underlining represents what the students have pulled out of the text, either directly or
indirectly, and employed in their letters. The answer key to the first two activities follows so
that students' answers can be compared with the correct answers. All of the samples
provided in this section illustrate performance standards which are acceptable for the levels
identified.

ANSWER KEY TO ACTIVITIES:

1. Directives : Coche les phrases qui expriment les messages importants dans cette
publicite.

1. On gagnera beaucoup plus d'argent si on quitte l'ecole avant de terminer le
secondaire.

2. Maintenant et dans le futur, on aura besoin de plus d'education pour ameliorer
sa condition de vie.

3. On aura plus de choix d'emplois si on termine au moms le secondaire deuxieme
cycle.

4. On donne 10 bonnes raisons pour quitter l'ecole.

FSL 5. Le but de la brochure est d'aider les jeunes a se connaitre et a ddcouvrir les
samples
4 idudciit te,

4

t,(trk

diRrentes possibilitks qui s'offrent tl eux dans l'avenir.
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Features of French as a Second Language Learners Reading Comprehension

2. Associe les expressions dans la colonne de gauche a celles de droite.

Expression dans le texte Une autre facon de la lire

1. On fout de moi a l'ecole.

2. a coule tout le temps. 5 Je veux trouver ma place dans le
monde.

3. ... lachant l'ecole. 4 As-tu déjà pense a quitter l'ecole?

4. As-tu déjà pense a decrocher? g Je vais avoir un bad.

5. Je veux me tailler une place au soleil. 3 decrochant.

On me cherche a l'ecole.

6. J'en vaux la peine. 2 Je ne reussirai pas.

7. L'ecole, c'est plate. 6 Je me valorise.

8. Je suis enceinte. 1 On se moque de moi a l'ecole.

3. Reinvestissement

Ton ami.e a decidd de quitter l'ecole. Ecris-lui une lettre en donnant au moins trois
raisons pour lesquelles il.elle ne devrait pas quitter l'ecole.

7 Je trouve l'ecole ennuyante.
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Intermediate 4

In the first activity the student was only able to understand one main message (#5), which
used a number of cognates and was the most general in nature, and in the second activity
two specific ideas, which were concrete and familiar (#4 and #8). In the reinvestment
activity only the idea of "l'education secondaire," a key word in the text, was used.

Directives : Cock Its phrases qui expriment les messages importants clans
cette publicite.

1. On gagnera beaucoup plus d'argent si on quine l'ecole
avant de terminer le secondaire.

2. Maintenant et clans It futur, on aura besoin de plus
ci6clucation pour ameliorer sa condition de vie.

3. On aura plus de choix d'emplois si on termine au molts
le secondaire deuxi2me cycle.

4. On donne 10 bowies raisons pour quitter recole.

5. Le but de la brochure est d'aider les jeunes a se connaitre
et i d6couvrir Its diffe.rentes possibilitis qui s'offrent
eux dans l'avettir.

Directives : Associe Its expressions clans la colonne de gauche a celles de
droite.

Expression dans le texte Une lustre facon de la lire

,t(On se fout de moi a l'icole. ,, Ye trouve Fecole ennuyante.

Ye veux trouver ma place clans
it monde.
As-tu deji pensi I quitter
recole?
Ye vais avoir un kW.

... d6crochant
On me cherche i l'icole.
le ne ttussirai pas.

Ye me valorise.

On se moque de mot I Vicole.

.Zie coule tout it temps., ... lchant l'6cole.i

.62
q

Yr As-tu cleji pens I d6crocher? 5
e veux me tailler une place au soled. ^-4-

.3.-

-eTen vaux la peine.

-?rl'Ecole, c'est plate.

X. Je suis enceinte.

___7_,

_.

3. Reinvestissement

ehallitAty

PCOUtt toe fUitte/1 reCOtt.340i? Ak 4e.qa.44.4 paa moi dais tico&, et ne, civAck, paa l4.11

pact 1.44 :an. clzma.ick, terkzatian decoodai/se.. /Vat pas tonne, idle mes cum; ts. puset bop ta

GL;



Features of French as a Second Language Learners' Readtrtg Compreftenston

Intermediate 5

In the first activity the student was able to understand all of the main messages,
demonstrating the ability to comprehend the global meanings shared, and in the second, only
two specific details (#4 and #5) were understood. In the reinvestment activity, the student
pulled out ideas and structures from the text, in addition to linguistic structures that he/she
felt could be incorporated in the letter to demonstrate what was considered to be key
messages in the article.

Directives : Coche les phrases qui expriment les messages importants darts
cette publicite.

I. On gagnera beaucoup plus d'argent si on quitte
avant de terminer le secondaire.

2. Maintenant et clans le futur, on aura besoin de plus
creducation pour tuneliorer sa condition de vie.

3. On aura plus de choix d'emplois si on temtine au moms
le secondaire deuxieme cycle.

4. On dorm 10 bombes raisons pour quitter l'ecole.

N., 5. Le but de la brochure est d'aider les jeunes 3 se connaltre
et 3 &Scout/cis les differences possibilites qui s'offrent
eux dans ravenir.

Directives : Associe les expressions dans la cotonne de gauche I celles de
droite.

Expression dans le texte tine autre falcon de la lire

1. On se fout de mail I'lcole. it_ Se trouve recole ennuyante.

2. k couk tout le temps. S Je veux trouver ma place clans
It monde.

3. ... Ifichant Mole. g_ As-tu dIji penal I quitter
Fleck?

4. As-tu deji pense i decrocher? I Je vais avoir un beb6.

5. Je you: ma tallier one place au soled. 2 .. dlcrochant
_ On me cherche I recole.

6. Ten vaux la peine. ii..ja_ Sc ne reussirai pas.

7. L'ecole, c'est plate. .J1. Je me valorise.

8. k suis enceinte. 2. On se moque de moi I Mole.

3. Reinvestissement

&Ala
Co rusunt ca cat? e, 644.i.6. 4511.. il:Gatt& (Ma) 144, a, rhra. de fait/J.4 ricole,?

Aa/iftta:2 "(1t40.4t,i'ai decide pawl. fiatt24 rico& mai:alai pemd, title, 412, 44. Man

anue. del <r4eAte,nt a. (wale >. e& are do+soz ume. boa 4aieone. pow:. k.ehr

clumaie paa quittm. tizok,. Cat &,s. 4aitona
<-67e6t tlop i.u.and on n'a. pa4 rye cl.ptoent. (0.4446 /242e, pica

cfavit,ti_t tt tailleA. tale, place aec 6otid..3,

104 ant,

BEST COPY AVAILABLE G
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Features of French as a Second Language Learners' leading Comprehension

Intermediate 6

In the first activity the student was able to understand all of the main messages, and in the
second activity specific details relating to statements # 1, # 4 and # 5. In the reinvestment
activity, the student was able to incorporate two specific messages used in the text to
illustrate that these messages were understood to be the most important ones and the most
related to the student's real-life experiences.

Directives : Coche les phrases qui expriment les messages importants dans
cette publicite.

1. On gagnera beaucoup plus d'argent si on quitte
avant de tenniner le secondaire.

2. Maintenant et clans le futur. on aura besoin de plus
d'education pour ameliorer sa condition de vie.

On aura plus de choix d'emplois si on temtine au moins
le secondaire dewcilme cycle.

4. On donne 10 bonnes raisons pour quitter l'ecole.

..j.d5. Le but de la brochure est d'aider les jeunes 3 se connaitre
et I cleanly& les diffirentes possibilites qui s'offrent I
eux clans !'rvenir.

Directives : Associe les expressions dans la colonne de gauche 3 celles de
droite.

Expression clans le texte Une autre facon de la lire

1. On se fout de moi l'ecole. Je trouve l'ecole ennuyante.

2. le coule tout le temps. f Je veux trouver ma place dans
le monde.

3. ... lIchant l'ecole. As-tu deji pense I quitter
l'ecole?

4. As-tu diji pens6 I decrocher? a Je vais avoir un bebe.

5. Je veux mot tallier une place an soleil. decrochant.
On me cherche I l'ecole.

6. Ten vaux la peine. Ye ne reussirai pas.

7. L'ecole, c'est plate. Je me valorise.

8. Je suis enceinte. On se moque de moi I l'Ecole.

3. Riinvestissement

4404 aim:, ai ta ta vats. EtAt .wittivz. a. la maiao4 et ebi tea

toaveAaa u". tAavaille. 4.4 vaa audrnent cfc 5 a. 7 dogma pas. &vile.. 74 cc t& do

vaa avo4t lea p4oStunt a ea .mica, avec tea pai7eAsta. tea

ptuac /wire, ,_sta/lite..st fut. clan (44 a.sni tat vas labic date 5 ante dia &avail& et

tea pica tit dzoix l avutvs. 7aa peuix t4availhic gut- tca vect.x..

6G
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Features of French as a Second Language Learners' Reading Comprehension

Examples of Intermediate Level Students' Reading Comprehension of Authentic
Texts (non-guided situation) (See Appendix C for background information on these
texts.)

Intermediate 4

TEXT NUMBER 1
'you. will Fncl thud in Me clamitadUCtian °pr.&
q4a-ncoa, ne-aapape ... 7la tp4at a4tich, is about

peiaon. loo4f.ing. AK a 9/and& Nanny 04. dans
ant wlea can Speak hunch. 'flay need ta 6c atilt
ta cook, dean. and Izaue, e.g.-of:a.= taking. ca4t.
3 &A (4, 6, and 8 yz. otd). 2 go to &citool .2
weela niontA tom 7 :30 to 500 clu.4ing. Sept.

Pay. a 600$ to 700$ peiz. month.
2)tniz. 9. Paquette, at 422 1331 (La.) 433

5912 Mame.) ackhzeta 73 ;44.,&., 93 St. I&
&e.cond aatick. is tlu danit tout the peizao4 *gas
to clean as well. Sta/it immeetateht. 67o. &
ol 10 enontla nude awn tlanepattation,

at 444 0693. 7Ize. 34d one, to
/a4. &ma& kids (1 and 3 y.46.. old!

concvudev. police a& aMe4... in. cam, we
need the to live with ta. Sta4t 7 dept. 1993.
Call "%nit. 469 18'57 OA 6 p.m. 'wit 17.
leackng. the a/dick& and the title yoa cads bflit &

a nevhapapeiz,
the word "rentree scolaire" to mean scholar as

This example illustrates what an
Intermediate 4 level student is capable of
understanding. Students at this level are able
to extrapolate from the texts the main ideas
and some specific details relating to vocabulary
and structures which are familiar to them
using textual formats to assist them in the
comprehension of the main ideas presented.
The student is able to focus more on what is
being said, because his/her exposure to the
language has been increased. The student is
capable of capturing the main points of the
messages presented, but vocabulary that is
unknown will cause him/her to make false
assumptions about what it is he/she is reading.
For example, the student had misunderstood

TEXT NUMBER 2
ince. Me,tvxtiaac 4emedtoMadana thaelse.,

thud is a k.tteir.. 7lu kttvc atata azat altvz. tdu
talk on 674id.cat au 24 a liuly 1993 Ay plzont,
the pemon. invited and co~ntrtted on
being. a me*n6.A. 01 the 4.4 MiCiAllatiOf1. 7.iuy Sent

awn. 2 64ocitaizeza, Monde- a acyc&te. and
(Ada It ..satin, both about bicycling.. 7hze, prAeon
given. Am. bat 4ega4cla and itaptb Madam&
Caouttte. &comm. a 6c/zotaA. amdytia cltret,

TEXT NUMBER 3
'7Ei43. ie. a waizning. in/o4,nationa a/Wick you.'d
Ind in a bizac.luot.. 04. magalin6.
aizt M. a/ bike. 4idcA&. 1100. wha aides 102 IWZ,
to yet to place's, to get to. woak, Foe. Mea.
yet aim aize, a lot a/ accident& conceAning Mutt..
aut 60% involve& the 4rdvz. not lot/awing. the
duke. Platen, open yaw:. ere., p4event 44116 and
weaa. a. helmet:

opposed to going back to school in the fall.
These misunderstandings occur because the
student is still employing the use of cognates to
assist him/her in the comprehension of the
text. He/she is not aware of the fact that there
are false cognates which can misconstrue what
it is the student believes he/she is
understanding. Students at this level can very

this student is able to identify each type of
text: Text Number 1 as a classified ad, Text
Number 2 as a letter, Text Number 3 as an
article in a brochure. The student still relies
heavily on English to express what it is he/she
is capable of understanding, since the
production level is still not at the same level as
his/her comprehension level, but this is still to
be expected of an Intermediate 4 level
student. This example illustrates a
performance standard which is acceptable for
this level.
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Features of French as a Second Language Learners' Wfading Comprehension

Intermediate 5

Example 1

TEXT NUMBER 1
"9ldiai4tuntya ncliennt paws. L4e4aat4. 9l
t e . n a A t i c l t p o w t . & 9 4 a n c o . Rkut.ltpuma e fade&
announce 2tnit 19 c ucttcufeiruu ntymdiennt
powt. &a &ae:e.. (Alan& 2ewte wont a Cecola cltwx
at.nainet pave .noit de, dept &me, &,..ntt a. cing.
Atteite a. de. aeptunlvit e a.t.t c tcleahelinit
Colette diable, ten ntina91.2t intinifizattment paw:.
ten enlant de due. ntoia maia & #ninaii4e. de&
a-v.0w don pi:0pm, ttanapa/d. & st4

annonct Annie, c&sirte. ant 9a4diennt poec4 clew,e
petitz. uticaita a dunta.46 maitan. avec &ea,
elle. a conwunce. 7 uptentlme. 1993."

TEXT NUMBER 2
"9l a. oda, e cliche,/ It cri. et It laic et le. 3uC46.
a .ni.& dpittett. .91 a. oda aumi don olantt4.4.t,
dale, da tee,, et mn manteatt de,

TEXT NUMBER 3
2aliec, people, text tizt Sic.ycle, a. lat. Yt is a

pod lawt. a/ plujeical ea.eAcist and it i4 alto
twit,' to tat you to acizool and wank. OW. can
/teat /la it lo4 pt.. But titylt tat a lot of
acciAnt4 yea4 it pee. eep. 7lu A:4mm:
netiliziemc6 an Me, toad' a Me, main caeca&
pleuvit accidents, wet /taut to 6e, watclgeti et
(icoutont). Odi/. you//. Iticyc& is not bad but
we. o6ett Me. mcwsity. cods then it F4coent
Gat o clanrz.."

These examples illustrate what Intermediate
5 level students are capable of understanding.
Students at this level are able to extrapolate
from the texts the main ideas which are
familiar to them using vocabulary and context
to assist them in their comprehension of the
main ideas presented. The students are able to
focus more on what is being said, because their
exposure to the language has been increased.
For Example 1, the student is capable of
capturing the main points of the messages
presented, and some specific details with more
familiar texts such as Text Number 1, which
provides students with personal information
which they are easily able to understand. At
this level, students are also able to distinguish
what type of text is being produced as is
demonstrated in Example 1, where the student
writes that it is "une petite annonce" and in
Example 2, where the student states that the
reading is a short story by stating, "I know
because of the dialogue and the start, body and
end" (Text Number 3). What distinguishes this
student from an Intermediate 4 student is
the fact that the students are able to
comprehend more categories of information
depending on the type of text and are now
attempting to use French to describe what they
are capable of understanding, especially as it
relates to simple concrete texts such as the
classified ad. However, as soon as the text
becomes difficult or is abstract, the students
immediately switch to English. This is
acceptable since the students' production level
does not match their comprehension level.
Students have not necessarily attained full
precision in the language used to express what
they have understood. Their descriptions will



Features of French as a Second Language Learners' Aealing Comprehension

Example 2

TEXT NUMBER 1
"e eatan wsticle, daidpaixcia, 'dm clowiii 4_4
lact4:4> et iniwonation um. tcn topice.a cla m. cet
cal lea alo,3,. 7114 a/dielea. aae, alt about hicycic

and !rota. marry poeplt don't lollow. the
nine &. The anti e, advisee, that you keep aleid,
4.4te..n, and ate nia4fa Selont they. Zappen. Iht
adicie, dart. that in 66% a/ the Lae accidenta,
tizt,a to an 'Abaci...On the co& 9t alao
that /idea aae toecotninf. malt & maze,
lo4 emioyinent, a nick to wo44.1 achoo t/XfACifit.

and alsolo4 tor..aziam. /It the end, the article aaya
that cyclida are atailtimy, to izzape,ct the iudea."

TEXT NUMBER 2
Va. eat un te,xte tzee. aeAi 24e. Cut pa4ce fat- &a
mote coount e.eana. paisole.3) et <awn me
4.eriaide4.3 >. eat un poeme ette ca, pa4ce fat
com...ne d eat iv:it 3.U/c e par,. pie/NT:pia tat
la torte. 2 eat de un matin fizancl <the
apecatA> ct an &mint, 64.26 rim. nom °Azov,. &as.
dejewseir.. .1710411*M wait Seaze.coup dee c.ho,se.I,
maia mot o4 4efa44.4.
pe4aonne. .1 e < apeae eat srupacti, pae 4.4
action& ch. /7/43.nme. pevice 1.444: it a otie ao.i. tzte

lama as main et c a pleu/Li.

TEXT NUMBER 3
reading. is a alzent ato4y. 9 know. tier.(Ae

the dcalaiue & the ataat, body. and end.
ikneleAstand that it is about a. woman adzo 63e4
Atiz. pa4aFiluie (0,rdwielea) in the (mooch., eaat

cit,/, and wait& until Aomeo#7e .3o16. it. c3iit
knoan peoplle phone about it & ahe known
adzeiie. they have Iowa it, Secacthe, ehe P1118 it

l o s e all. Wen the pe-zion
Am& izeA, umibnelfa ak, &A& it and then make.
awn th4ou.., themaelvea into the 44A/A. to die.
Then. ate- tale4 kit (4...nine/la, leave.?, it 1.41. the
#niddle, of the woods., cad a f the town, and the.
whole &&e$47410 6talltd again.."

contain numerous linguistic errors, but this is
to be expected of the level. These examples
illustrate performance standards which are
acceptable for this level.
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Features of French as a Second Language Learners' ?jading Comprehension

Intermediate 6

Example 1

TEXT NUMBER 1
".2e1,a4t.ick4danatenjowenal qui dant irAiZpou.4
clevedive ck, pi/die/use, et mini4 & enlantet.
pcace fete dans,. tout& ka 3 tvxtea ifa commence

Reduadze pAdienne.7. 24426 dewx. ile
demand pow:. tau peimon*st qui. eat bancoplume,
tai ..2renz.&founiiize ddoivent etiu,

cleizineize &Awe', ct fed, a, ek evxpeidence pow:. 3
en/an& fai 0341t Cu alt pow:. .2 aemainez. pa
moia. 6a1a.eiee ( 1/aye4)6ont600.$ 700$ pc-ve

..2a mbie tat _Zenie. 7. Paquette, el&
tizavadle palalteAlh, ack,wzneembdo fr:tephone,
n de (bout.) et (4.t4.)

& 2e :16. doivent etas 94ancoplione, et
commend, immidiatement a, temp& 0in
eime) powe 1 as enlant e& 10 ozoil club 6,
maizon. P:opee t4anapaitt. Colette.

3c qa4dicnelc ch, 2 4nte, (1, 3) Iluantaged,
aociawz ai eile, deme..Au I maiaore. 2ileat 7

. mble 11,u-sie."

TEXT NUMBER 2
nine annonce iaeit awx cycliatve pow:, lea dit de
&Nave awz cock aicite: itoutibit. Paiece, at
dans It tv;ett lc& et eveit clvi paints ra: 4t jleet
ef,1 uldecuiriti dt k.4 Cycliitt4
n'e:coute pas awx cock, aic eenita.i4e. -22ans.ce, tvxte,
d commence- a. padve de, & plr.dain, et AcevadA
fee.'on, edam, nos tsicycleieted. powe. 7<11:141-el it
vxplirretent combien cycliatve ant moet4i4,
accident, et die fete 60% doe, tempo, c'eest parce,

aunt en inteaction ace code
4outii4e 91 aa t.t de:16 comment utieule 6.4
41.5demente, et timpoietance, dt 4e.dpecte,4 ca.
cod A.."

TEXT NUMBER 3
lettntICAd ate, Minideile, de tichicationPa4

it4o4ick Sicyclettc,. Cid wee, Ge tt, e pa4c viz
auiviz ecn foa.n Gran lett4e et padt eh, GA.

6,4,44'4 (A:64*s. kfcmck, de, acyclette it iCAd
Awe twoduovs. c t mtewle de &AV/ iti acv
,r,urrat,At-1, du, /14i.liati4e. de, PAcation.
enutite cid a, votta a6andie.4. as lowuial et
cittAtniA. mun.64e, de, tevsanyiaation. 4emptiawast

10411<dal1/6 cue, dvouen,
.. ......

These examples illustrate what Intermediate
6 students are capable of understanding.
Students at this level are able to extrapolate
from the texts the main ideas which are
familiar to them using vocabulary and context
to assist them in their comprehension of the
main ideas presented. Students are able to
focus more on the messages being expressed
because their exposure to the language has
been increased. Students are capable of
capturing the main points of the messages
presented, and most specific details with more
concrete texts such as Text Number 1
(Example 1), which provides students with
personal information which they can easily
understand. At this level, students are able to
distinguish text types easily. For example, the
student in Example 2 is able to discern that
Text Number 1 is a poem "parce qu'il y a un
rythme musicale," demonstrating that the
student is able to bring and use knowledge
about poetry to make this deduction. What
distinguishes Intermediate 6 students from
Intermediate 5 students is that an
Intermediate 6 student is able to understand
the same categories, but more specific details,
and with more complex texts will still attempt
to use French to describe what he/she is
capable of understanding. If students do not
have the word or expression accessible to them
in French, they will plug in an English word as
in Example 2, Text Number 3, where the
student writes "perd son parapluie on
purpose." With abstract texts, such as
Example 2, Text Number 3, students are only
able to relate factual information regarding
what was understood. Students at this level
will attempt to demonstrate more

r0



Features of French as a Second Language Learners' leading Comprehension

Example 2

TEXT NUMBER 1
"C'eat un poinze, panzecta'il y. a an aytiunt
nuthicy2A1 , 4epetition dea mot cc*,
9/44.41.3>, <4.e. za4a e4.. .2e, poimt eat a. p4ope. de
q.adefa'an qui eat &ate, paace. grit la pt./Lac:wine
1,44,VelA viva avec many& eon p..7: dejeuneiz,
aana 14.4i paate4. .91 eat paidi aana kci di/zt, un
mot."

TEXT NUMBER 2
"e&it v,.r ackyztieaement, crawa/zineuko) die

atc,u/ziti, pato. A vetote aria pa/ice g.44,"il eat ivii/ze,
co me ila padent au &duo., cAnzancle Ica cka.
ittatio.e26. Rce, .2udgec, de, Nit conceizneiz. 7 ce lea

cycliatea. lont pads aaacf ct attention ria'ancl iA
concha:lent hahicydettea. aont dea 4zaciaes. maid.
avec le plop46 6tamiti, it 4 a, paa aimA2 de
4ieriectes. ci.icliaAe. eic.4.A4aient Etat cauzaizt-)>

dez. 4izetute. et comment plevente4, Aa accidents
pa/za, n'eat pas toe gown. lca aatomobilistea
yui caaae lis =cants piudecanu.."

TEXT NUMBER 3
"Cat ant petit iziatai/ze cla &alai e, tG aaia paace

atpaident enaemitle. .2a madamepe/zdaon
pa/zap/4th, csn pcopoae. pawl-v(4 monaiuma
pow: le &Nazi,. et el& lea invite a 'lino:ant/2e pour.
izczevoia. f)a/zapluit, . Puia 1 a lenunt lea &ant.
ea, pa 4t aana pa/zaplaie pow/.
itaket: a41. aatize pat o. le, tizoi-weix."

sophisticated usages, since they have had more
exposure to the language. However, their
production level still does not match their
comprehension level, as students have not
necessarily attained full precision in the
language used to express what they are able to
comprehend. These examples illustrate
performance standards which are acceptable
for this level.

Ai
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Features of French as a Second Language Learners' wading Comprehension

ADVANCED LEVEL PERFORMANCE CRITERIA

ADVANCED 7

In structured and familiar contexts, using materials tailored for French as a second
language students (guided situations), and in unstructured and unfamiliar contexts
(relating to the use of authentic documents of varying lengths), where students are not
given specific instructions (non-guided situations), they are able to use their cultural,
linguistic and strategic knowledge (cognate usage; context clues, such as illustrations,
graphs, etc.) to identify the types of texts being read and to identify almost all the main
message(s) being shared with the comprehension of many supporting familiar details,
even those which are sociolinguistically tied for both concrete and abstract texts.
Students at this level will also begin to make interpretations of literary texts such as
poems and short stories. For example, in the case of a poem, they are able to identify all
the concrete meanings being shared and will demonstrate this comprehension making
general statements about the content. They will begin to make general interpretations
about what it is they have read and are able to identify textual evidence to support their
hypotheses. For the most part. they will use French to express what they have
understood, but will use the odd English word in their summary in order to sustain the
description of the messages which have been understood.

I ADVANCED 8/9
in structured and familiar contexts, using materials tailored for French as a second
language students (guided situations), and in unstructured and unfamiliar contexts
(relating to the use of authentic documents of varying lengths), where students are not
necessarily given specific instructions (non-guided situations), they are able to use their
cultural, linguistic and strategic knowledge (cognate usage; context clues, such as
illustrations, graphs, etc.) to identify the types of texts being read and to identify the main
message(s) being shared with the comprehension of a substantial amount of supporting
details, even those which are sociolinguistically tied. Students at this level will also be
able to make interpretations regarding literary texts such as plays and novels. For
example, in the case of a novel, they are able to describe, in fair detail, the factual events
and are able to analyze and interpret the symbolic meanings inherent in the text. They
are able to find textual evidence to support their hypotheses and will do so with precision.
They will use French to express what it is they have understood and will describe their
understandings both in general and detailed terms. They will use French as much as
possible, but may resort to the odd English word or use circumlocution techniques in order
to sustain their description of the messages which have been understood.

74



features of French as a Second Language Learners' 14a1ing Comprehension

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

At this point in the implementation process, there are Advanced 7 students who are able to
comprehend the main message(s) being shared. They are able to add most detail to what
they have understood, but this detail is basically concrete information only. They are able to
use French to describe what it is they have understood, but use the odd English orinvented
word to sustain the communication. They are also beginning to make interpretations about
literary texts, such as poems and short stories, using textual information to support their
hypotheses. However, their written production skills are laging far behind their
comprehension level and lack precision. This precision can be improved by providing
students with ample opportunity to deal with authentic texts. At the present time no
Advanced 8/9 readers have been identified.
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Features of French as a Second Language Learners' R. eacing Comprehension

Examples of Advanced Level Students' Reading Comprehension of Authentic Texts
in a Teaching/Testing Situation

Please refer to page 50 which explains how this sample was obtained.

Advanced 7

This student has been able to identify all of the main ideas and specific details given in the
first activity. In the reinvestment activity, the student was able to incorporate a few of the
main ideas presented in the authentic text to demonstrate that some transfer of information
was occurring.

Directives : Coche les phrases qui expriment les messages importants dans
cette publicite.

1. On gagnera beaucoup plus d'argent si on quitte Mole
avant de terminer le secondaire.

Maintenant et darts le futur, on aura besoin de plus
d'education pour a.meliorer sa condition de vie.

4Z3. On aura plus de choix d'emplois si on tenrtine au moms
le secondaire deuxitme cycle.

4. D donne 10 bonnet raisons pour quitter recole.

_145. Le but de la brochure est d'aider les jeunes a se connaitre
et a decouvrir les diff6rentes possibilites qui s'offrent a
eux dans l'avenir.

Directives : Associe les expressions darts la coionne de gauche a celles de
droite.

Expression dans It texte Une autre facon de Is lire

3/ On se fout de moi a l'ecole. Je trouve l'ecole ennuyante.

.2. Je coule tout le temps. Je veux trouver ma place darts
le monde.

21/ lichant l'ecole. A As-tu deja pensi a quitter
l'ecole?

ft. As-tu deja pence a dicrocher? 'Z Je vais avoir un bebe.

". Je veux me trifler une place in soleil. a. ... decrochant,
On me cherche a l'ecole.

Yen vaux la peine. Je ne reussirai pas.

3. Reinvestissement ,7.' L'ecole, c'est plate. Je me valorise.

4 Je suit enceinte. _I__ On se moque de moi a l'ecole.
itamw-ette, ,

trae,nclu, ff 1.4C. 4,4444.a. ale.p tatty?, ex.olc c t c' tat pou,2 ca e,c4ia cette, lettv
1,cole, tat a.u, place, pou,a. app4emStr, 8e,a,u,c,oup arnics a.o.tt cnco-ae,

-Zan's 3 au, 4 anne;e4 4,,4u.a. ally? au.c.i.2 4,,ot4e, clip& ime, e,t au,cau,p pou.4.
txcitant. 7u, pe,u,x, Iaiaz avt.st a e jolt a. ta4l6 . /6 c,,zoi,x fu,e,

fu4i,tte,4 l &colt cat la lautt la plu,a, 014.4.44,ta.ist ftc. 1 a. Pumcla. mr,a. can,sega. et 414 tvz.
a &ale. .

7.1



Features of French as a Second Language Learners' Heading Comprehension

Examples of Advanced Level Students' Reading Comprehension of Authentic Texts
(non-guided situation) (See Appendix C for background information on these texts.)

Advanced 7

TEXT NUMBER 1
"C'eAt ee azticle au4. 14 dicuititi. et &a cauisee,
d 'accidents pato. &,& 9l pa de. de,

powzquoi, orilabu hicyriettcdpizia la.anbne
accidents, chacut, anelee avec lee. cydiati4,, qui

caethea. lea Altzate, oa lw molt. 60% de AU,
accidents aunt pa4 cydiltea, pae.
mato/dated.. 91 panic de 4bilts et la Code ck,
alcuita, 401.1.tiseAt et c,e, fee on peat fact pour.
aiacale4.q.u.c &s accidents. n'occeuie pea. 91clitque
c'eet nicezdaim, actio#kvp4.46.4.
paid dez. cydiati.4.

This example illustrates what an Advanced 7
student is capable of understanding. Students
at this level are able to extrapolate from the

TEXT NUMBER 2
"eat an poime, etle daa ca. pa4ce que, la format
at vieactement come ca. dun poi#nt.
qu,'Itonvme, a. borize, an ca." da fait et UCCAt. 91 a
Iami, u n ciiiasett%et des. isonda. , des ceActe

avec 6. fame (cP 64/1414. 44.496). 91 a mie, lea

clana. ten cendue.z. (ahtiv..a. in an as/V.44,1).
6.'eat &ve:, pouts 6s clzapeaa et manteaa et

paizti 30a.<1 91 n'a. panic pea au, via/dm.
a u t 4 e , I z o m m t et paid. aubst homme, eat plewzi.

ai comp4ia citalue

texts the main ideas and most supporting
details from authentic texts of varying
lengths, especially concrete texts. These
descriptions are carried out fully in French
and are, for the most part, general i. i nature,
with some details being added to the
description. At this level, the odd English
word such as "purpose" in Text Number 3 or
false cognate, such as "motoristes" in Text
Number 1, are inserted, solely as a means of
sustaining the communication, since the more
appropriate word may have been a new word
in the student's vocabulary or not accessible to
memory at that moment. As a result, the

`= student is able to capture the essence of
meaning so as to maintain the recollection of
information. With abstract texts, such as Text
Number 3, the student is beginning to
demonstrate the ability to hypothesize about
the literary meaning of the short story, since
he/she states, "Je pense que la madame etait
oc mme l'incarnation de mort..." However, the

student's production level does not match his/
her comprehension level, as the student has
not been able to articulate, with complete
accuracy, what it is he/she has understood.
This example illustrates a performance
standard which is acceptable for this level.

TEXT NUMBER 3
diatopt. 9l y. a ded. oyui me. w.pp/v2. 94.4t,

c 'eat du. pad.c4 peAsan4e4. 91e ddceux.
1) .2a.,1 qa:401. a pviclu, Son paiwp&it.
&dope con:envie& avec 1a. 3on. dw titeplonc.
peAeon4e, tileplzone a, peAda 6on pa/sap/wit
poem . que4ut, erpeopodo> A onaitee4. lea la
&wu vy:. eAt tell'ement 2a. madame, qui.
Ca peAda ize9a.4.h, c.d.& peAtonne cza mil uc

da pont d e, itoics. a owe. liewtea. .2uand Iromme
01141.4.46 au, pont la madame, dit gut c'eet eon
have e.t de 6a4.4tel.. 916, jute dame, la 4441146. J
pediapheie, eat &lade: as maw. da pont. ie. peekve
feet, la mactam.6 e:tait content 1 incarnation de

molt, it n'avait pas le cAoi4c. Cita& nicatiai4e,
pows hei de 6aute.i."
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Assessing the Production Skiffs: ()rat and Written
Production

BALANCING THE ASSESSMENT OF THE MESSAGE

When assessing and assigning a level of language competency to these two skill areas, as
described in the Program of Studies, it is important to have a clear and concise picture of

what they are. Oral and written production involve the creation of messages to communicate

an intent. There are three important elements to consider when developing and assessing

the production skills: 1) the intent being communicated, 2) the communicative task and 3)

the precision of the language the students employ to communicate the meaning behind their

intent.

The communicative intent provides the reason or need for communicating and will

determine what will be produced and how it will be produced. These communicative intents

are often referred to as language functions, such as: asking/giving information, asking/
answering a question, persuading or convincing someone to do something, etc., which

determine what form the communication will take. These forms of communication are
known as communicative tasks, which replicate real-life ways in which messages are
produced. For example, for the oral production skill these communicative tasks would take
the form of informal/formal conversations, public announcements, oral interviews,
commercials, etc., and for written production, they could take the form of letters, recipes,
poems, summaries or reports, for example. In essence, the texts that exist for the receptive

skills are the same texts that can be used for the oral/written production skills (see Appendix

B for a list of some of these possible texts). The difference, though, is thatstudents will need

to be consciously aware of what it is they are producing (the communicative intent of their
productions) and how they will be able to express this intent (the use of the language, i.e.,

correct grammar usage, appropriate vocabulary, and discoursemarkers to create coherent

and cohesive discourse).

Language precision will demonstrate the level of language sophistication and the accuracy
used by students. As with the comprehension skills, there are also levels of complexity in the

forms of language used by the students and the accuracy to be expected. In the beginning,

for example, students will begin producing the language by means of simple ritualized
sentences and will gradually move on to more sophisticated forms of the language, given the

context and the type of communicative task involved. For example, at the Beginning level,
precision will be expected at the word level so that the focus of assessment will be around the

precision of word usage, at the Intermediate level it will be at the sentence arid the
paragraph level, and at the Advanced level it will be at the discourse level. In order for
students to attain accuracy and be successful in carrying out their oral and written
productions, they will need to 1-ve provided with a vast number of authentic language models

before they will be able to produce a given communicative task orally or in written form.

7U
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Assessing tile Production Skills: Oral and Written Production

Initially, when students are asked to produce on their own, they will need guidance in the
development of their productions. These productions should be based on contextually
appropriate language models which can assist students in becoming fluent communicators
for either spontaneous or prepared purposes. Students should be made to understand that
being able to communicate successfully also involves linguistic precision. In order to attain
this precision, students must be given ample opportunity to develop and refine the language
forms they are being exposed to, using authentic, real-life situations and numerous language
models at the comprehension level before they are asked to produce. When students are
ready to produce, they should be given sufficient time and opportunity to do so, with plenty of
time to practice and store in memory new structures which are being introduced while
recycling and reusing others which have been previously acquired.

They should also be shown that the same linguistic elements can be transferred from one
context to another and from one field of experience to another. For example, the concept of
numJers can be transferred to a number of linguistic usages, in addition to contextual
usages, such as asking the date, giving the time, numbering items, asking for a page number,
counting money, giving one's telephone number and address, etc. When students realize that
they can recycle and transfer the same linguistic element to a number of different contexts
and situations, they will develop more confidence in their use of the language.

A further step in the language development of the production skills is to provide students
with accessibility to real-life examples or documents in order that they can hear and see
authentic language in use. These authentic documents can be used in turn as models of
correct and accurate oral/written productions. Students can analyze the content (messages)
and how these messages are being produced. In other words, students can identify, using
authentic documents, the types of linguistic elements and structures that are being employed
as a means of expressing these messages, the type of vocabulary that is being used and how
ideas are connected and interrelated. Employing this system of analysis will assist students
in being able to develop their oral/written language competencies as they begin to recreate or
create their own messages. It is only by being exposed to a number of authentic language
models that students will be able to generate and produce their own messages which are both
precise in language use and contextually appropriate.

Another aspect of improving and refining students' language competency is providing
students with instruments and processes which will foster the development of their language
skills, not impede or hinder them. Processes such as peer or teacher editing, which ask the
students to reflect upon the errors being committed and not just correcting them, will assist
students in developing self-monitoring skills which will guide them in the choices they make
regarding their ability to communicate their intents. The use of diagnostic guides which
define the assessment criteria being used to evaluate the students' final work will also allow
them the opportunity to improve their ability to refine their communicative/linguistic skills.
These guides should be accompanied by a viable error correction code which facilitates the
task of revising and editing one's work. This code must be explained to students prior to

7'"



Assessing the Production Skiffs: Oral and Written Production

being used, so that all concerned will be able to understand and appropriately apply the code
to the revision of the students' own work.

Correction codes need to be simple, efficient and effective. When creating the code and
implementing it, teachers must keep in mind the objectives of the task, what language
elements are being presently introduced, what is being developed, and what linguistic
elements are in the refinement stage. Error correction should raise to the students'
conscious level those elements which are being introduced, but should mainly focus on the
developing and refining language elements to reduce the possibilities of fossilization
(improper storage in memory) of these elements. Attainment does not occur after one or two
exposures; rather, students need to reinforce constantly what they have previously learned in
order to sustain its usage. For this reason, criterion-based evaluation ensures that all
previous linguistic elements are constantly being recycled and reused, both in formative and
summative situations.

Students should be presented with these criteria when the communicative task is initially
assigned, re-presented during the developmental process as a means of revising and editing
their work and once again at the point of summative evaluation, so that students are given
the opportunity to improve and refine their work. This is especially true of oral or written
work that is prepared, rather than spontaneous, since prepared speech is often characterized
by complete sentences, and a logical and sequential presentation of these thoughts. On the
other hand, spontaneous speech is often characterized by repetitions, incomplete sentences,
rephrasing, and may contain linguistic errors that do not disturb the listener (and sometimes
the reader). If, however, in spontaneous interaction there are errors that are
incomprehensible to the listener (or the reader), they are often negotiated between the
listener and the speaker, or the reader and the writer, so as to clarify the original meaning
behind the message(s) produced. In this sense, an immediate error correction process is
being carried out, since the interlocutors are negotiating the message(s) not understood. In
prepared speech, however, a more conscious process must be carried out in order to correct
and improve the communication, since the same interaction is often not a part of the process.

This is where checklists and grids will assist learners in becoming better communicators.
For example, in the Beginning Level Model Test students are supplied with checklists in
order to assist them in ascertaining if they have included all the content required by the task
and to make them reflect upon their prepared production to determine if they have
successfully completed the task. An example from the Beginning Level Model Test is
included on the following page to demonstrate how students can be given a strategy which
will assist them in improving not only the communicative task but the precision of the
language being used.

In this test question, the students are asked to prepare a P. A. announcement for their school
regarding a Valentine's dance, a basketball match between two schools or a French Club
meeting. They are to choose one of the three options. They are also provided with a model if FSL
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Assessuig the Production Skiffs: Oral and Wntten Production

they need one in order to create their own P. A. announcement. In addition, they are given a
checklist to ensure that all the content required in the test item is included in their message
and that they have checked, by listening to their message, to see if they have any errors they
wish to correct. This checklist is one of a number of checklists which can be found in this
particular model test.

Liste de controle Student
pour l'eleve Checklist

1. J'ai prepare mon annonce publique en 1. I have prepared my public
decrivant : announcement describing:

l'evenement ( comm./lang.).

la date ( commllang.).

O l'heure ( comm.lang.).

l'endroit (comm./long.).

une ecole ou une fête francophone
(c.).

O the event (comm./long.).

the date (comm.lang.).

the time (comm./lang.).

the place (comm./long.).

a francophone school or a cultural
celebration (c.).

2. J'ai : 2. I have:

verifie que mon message est complet
(comm./f.l.g.).

U ensured that my message is complete
(comm./g.l.e.).

utilise «il y ao (lang.). used "il y a" (lang.).

O utilise le temps present des verbes used verbs in the present tense
(lang.). (lang.).

utilise une forme correcte de l'heure
(horloge de 12 ou 24 heures)
(lang./c.).

U used a correct form for time (12 or 24
hour clock) (lang./c.).

O utilise un format approprie pour une U used a format appropriate for a
annonce publique preparee (f.l.g.). prepared public announcement (g.l.e.)



Assessing the Production Skiffs: Oraf and Written Production

Therefore, in order to determine students' oral or written production competency, it is
important to determine the intent the students are to communicate, the type of
communicative task the students will be engaged in in order to be able to carry out the
intent, what linguistic elements will be needed in order to be able to complete the
communicative task successfully and what sociolinguistic aspects are apparent which will
render the communicative task more culturally appropriate. These elements are essential
for determining at what level of language competency the students are functioning in terms
of the Program of Studies.

In order to assess students' oral and written production it is recommended that both
formative and summative evaluations be taken into account. These assessments should take
the form of sample collections from both the students' experiential classroom activities and
the test situations they are involved in. The accumulation of these types of samples will
provide a more exact picture of the students' communicative/linguistic abilities at any given
point of time and will also provide the students with concrete evidence of their language
development over the course of the school year. These profiles can also be shared between
teachers as a means of placing students at the appropriate language developmental level or
for diagnostic purposes.

CREATING ASSESSMENT CRITERIA FOR EVALUATING THE PRODUCTION
SKILLS

As was previously discussed in the "Introduction," an important aspect of the evaluation
process is the use of clear and concise assessment criteria which will be used to judge
students' oral and written performance. The criteria describe, for the evaluator and for the
student being evaluated, the parameters permitted to attain certain standards as they relate
to a given communicative task, the language competency level and the curriculum standards
of the program. These criteria contain scaled rubrics which will ascertain to what degree
students have been able to attain the curriculum standards of the Program of Studies, i.e., to
determine whLther students have met the acceptable standard, have met a standard of
excellence or have not met the standard at all. The rubrics of these criteria delineate, in
qualitative terms, the scale of performance for the communicative task and the quantitative
value attributed to each rubric contained within the scale.

Rubrics are used to evaluate both the content and the quality of the performance. When
teachers (evaluators, test designers) assign an oral or written communicative task which is to
he judged summatively, it is important to determine, prior to assigning the task, what
content will be evaluated and how the content and quality of the message are to be judged.
To create an effective evaluation grid which contains scaled rubrics for each of the four
components and quantified descriptions which meet the curriculum standards of the
program, one can follow these three steps.
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Assessing the Production Skiffs: Oral and Wr tten Prociar.tion

1. List all of the elements which will be judged for each component and determine what
value each component will be given. At the Beginning level it is recommended to assign
greater values to the experiential/communicative component than to the language
component, since the latter is mostly in the development stage. However, as students
move into the higher Intermediate levels and the Advanced levels, the experiential/
communicative and language components should be weighted equally.

2. For each criterion, develop a scale which starts with what is considered to be the standard
of excellence and move downwards for as many descriptors as are required. The
categories do not have to be exactly the same in quantity, but a progression must be
evident.

3. Provide a weighting for each rubric, based on what is deemed to be the standard of
excellence, what is considered acceptable and what is not acceptable.

(Adapted from the original source: Herman, Aschbacher, and Winters, 1992 as cited by Pate,
Homestead and McGinnis, 1993, p. 25.)

The following example will help to illustrate this process. The students have just finished a
unit on "Housing" and are now required to sell an item, because they are moving to another
city/province and this particular item is far too expensive to move. Students are required to
advertise the item in their community newspaper. They have seen classified ads previously
in both English and French and have done an example together as a class. Students are now
asked to create their own ad containing the following elements. Students are to: 1) indicate
the item to be sold, 2) provide a description of the item (minimum 3 characteristics),
3) provide a contact name, a telephone number and the correct expression required for
asking for more information, 4) mention the price of the item, using the correct format in
French Canada for writing the price, 5) use the appropriate format for writing a classified ad
(isolated words only, commas and boxed format), ensuring correct spelling, correct use of
adjectives, appropriate vocabulary and correct word order for the ad, 6) follow the model,
7) use a dictionary to ensure that the words are spelled correctly and 8) attempt to create the
ad to the best of their ability (risk-taking). The students are then provided with the
following evaluation grid so as to inform them of exactly what is to be evaluated and how.
The values assigned are arbitrary in nature and were assigned in this fashion for illustrative
purposes. These values will change according to the communicative task, the complexity of
the task and the level of precision required by the language competency level.

FSL
samples

%%ark

70



N
am

e:
 T

gl
if

t_
A

ta
dz

in
ta

di
ag

ei
eg

at
ed

 L
ir

a,
- 

3 
Pa

ne
l

D
at

e:
 a

/A
.A

. _
20

 1
99

4

G
L

O
B

A
L

 O
R

A
L

A
V

R
IT

T
E

N
 P

R
O

D
U

C
T

IO
N

 C
R

IT
E

R
IA

C
ha

ra
ct

er
is

tic
s 

of
 th

e 
M

es
sa

ge
:

T
yp

e 
of

 C
om

m
un

ic
at

iv
e 

T
as

k:
 a

ik
ita

cf
ra

i
m

St
an

da
rd

C
om

m
un

ic
at

io
n

C
on

te
nt

 o
f 

m
es

sa
ge

/n
ow

 f
or

m
ed

C
ul

tu
re

So
ci

ol
in

gu
is

tic

L
a.

ig
ua

ge
V

oc
ab

ul
ar

y,
gr

am
m

ar
, s

tr
uc

tu
re

G
en

er
al

 L
an

gu
ag

e
E

du
ca

tio
n

St
ra

te
gi

es
 u

se
d

C
on

te
nt

 r
eq

ui
re

d:
0 

na
m

e 
of

 it
em

 m
en

tio
ne

d 
(1

)
C

on
ve

nt
io

ns
/

In
fo

rm
at

io
n 

re
qu

ir
ed

:
Pr

ec
is

io
n 

re
qu

ir
ed

:
co

rr
ec

t u
se

 o
f 

ad
je

ct
iv

es
St

ra
te

gi
es

 (
po

ss
ib

ly
)

em
pl

oy
ed

:
0 

de
sc

ri
pt

io
n 

gi
ve

n 
(m

in
. 3

ch
ar

ac
te

ri
st

ic
s)

 (
3)

r 
j c

on
ta

ct
 n

am
e 

pr
ov

id
ed

 (
1)

te
le

ph
on

e 
no

. p
ro

vi
de

d 
(1

)

us
ed

 c
or

re
ct

 p
la

ce
rm

nt
 o

f
m

on
et

ar
y,

 s
ym

bo
l

[]
 u

se
d 

co
rr

ec
t f

or
m

at
 f

or
w

ri
tin

g 
pr

ic
e

0 
ap

pr
op

ri
at

e 
vo

ca
bu

la
ry

0 
co

rr
ec

t w
or

d 
or

de
r 

fo
r 

te
xt

0 
fo

llo
w

ed
 th

e 
m

od
el

 (
1)

0 
us

ed
 a

 d
ic

tio
na

ry
 (

1)
0 

to
ok

 th
e 

ri
sk

 to
 c

re
at

e 
a

m
es

sa
ge

 (
1)

0 
us

ed
 a

pp
ro

pr
ia

te
 c

la
ss

if
ie

d 
ad

fo
rm

at
, i

so
la

te
d 

w
or

ds
, o

pe
n

bo
xe

d 
fo

rm
at

, c
om

m
as

 (
3)

0 
us

ed
 th

e 
co

rr
ec

t e
xp

re
s-

si
on

 r
eq

ui
re

d 
to

 in
qu

ir
e

fo
r 

m
or

e 
in

fo
rm

at
io

n
0 

m
en

tio
ne

d 
pr

ic
e 

(1
)

E
xc

el
le

nt
C

om
pl

et
e

al
l e

le
m

en
ts

re
qu

es
te

d 
ar

e 
pr

es
en

t
10

-
ap

pr
op

ri
at

e 
co

nv
en

tio
ns

/
in

fo
rm

at
io

n 
us

ed
 f

or
 th

e
3

-
ac

cu
ra

te
 u

se
 o

f 
gr

am
m

ar
ru

le
s,

 v
oc

ab
ul

ar
y,

 s
pe

lli
ng

5
-

ef
fe

ct
iv

el
y 

su
st

ai
ne

d,
us

in
g 

a 
va

ri
et

y 
of

3

-
ap

pr
op

ri
at

e 
to

 s
itu

at
io

n/
co

nt
ex

t
(u

si
ng

 is
ol

at
ed

 w
or

ds
/p

hr
as

es
)

9
si

tu
at

io
n/

co
nt

ex
t

an
d 

w
or

d/
se

nt
en

ce
 s

tr
uc

tu
re

fo
r 

th
e 

co
m

m
un

ic
at

iv
e 

ta
sk

st
ra

te
gi

es

8
2.

5
(0

-2
 e

rr
or

s)
4

2.
5

A
cc

ep
ta

bl
e

Pa
rt

ia
lly

 c
om

pl
et

e
al

m
os

t a
ll

7.
5

-
so

m
e 

ap
pr

op
ri

at
e

2
-

so
m

e 
er

ro
rs

 in
 g

ra
m

m
ar

3
-

pa
rt

ia
lly

 s
us

ta
in

ed
,

2

el
em

en
ts

 r
eq

ue
st

ed
 a

re
 p

re
se

nt
7

co
nv

en
tio

ns
/in

fo
rm

at
io

n
us

ag
e,

 v
oc

ab
ul

ar
y,

 s
pe

lli
ng

us
in

g 
a 

nu
m

be
r 

of
-

so
m

ew
ha

t a
pp

ro
pr

ia
te

 to
6.

5
us

ed
 f

or
 th

e 
si

tu
at

io
n/

an
d 

w
or

d/
se

nt
en

ce
 s

tr
uc

tu
re

st
ra

te
gi

es
si

tu
at

io
n/

co
nt

ex
t

6
co

nt
ex

t
as

 it
 r

el
at

es
 to

 th
e 

co
m

m
un

i-
5

1.
5

ca
tiv

e 
ta

sk
 (

3-
5 

er
ro

rs
)

2
1

N
ot

 a
cc

ep
ta

bl
e

In
su

ff
ic

ie
nt

fa
r 

to
n 

m
an

y
4

-
fe

w
, i

f 
an

y,
 a

pp
ro

pr
ia

te
.5

-
fa

r 
to

o 
m

an
y 

er
ro

rs
 in

1
-

un
su

st
ai

ne
d,

 n
ot

 o
ne

.5
el

em
en

ts
 a

re
 m

is
si

ng
3

co
nv

en
tio

ns
/in

fo
rm

at
io

n
gr

am
m

ar
 u

sa
ge

, v
oc

ab
ul

ar
y,

st
ra

te
gy

 u
se

d
-

in
co

m
pr

eh
en

si
bl

e/
2

us
ed

 f
or

 th
e 

si
tu

at
io

n/
sp

el
lin

g 
an

d 
w

or
d 

se
nt

en
ce

in
ap

pr
op

ri
at

e 
to

 s
itu

at
io

n/
1

co
nt

ex
t

st
ru

ct
ur

e 
as

 it
 r

el
at

es
 to

 th
e

co
nt

ex
t

0
0

co
m

m
un

ic
at

iv
e 

ta
sk

 (
m

or
e

th
an

 5
 e

rr
or

s)
0

0

T
ot

al
:

/2
0

/1
0

/3
/5

/3

B
E

S
T

 C
O

P
Y

 A
V

A
IL

A
B

LE
U

0

5' 0 A



Assessing the Production Skiffs: Oral and Written Production

As can be seen by the grid, the content and how it is to be evaluated is clear. Students are
fully aware of how their performance will be judged and it is up to them to perform
accordingly. An example of this grid is included in Appendix D which can be adapted to
classroom use if the reader so chooses.

As teachers, evaluators and test designers develop criteria, they will also become aware of
the fact that the higher the language competency level the more precise the descriptors will
have to become and that more categories will be needed to define the students' performance,
since the communicative tasks are more complex in nature and require more sophisticated
language usage. In all cases, evaluators may find the summary tables in Appendix A useful
for creating the acceptable standard descriptors and building the remaining criteria from
there. For further examples, readers are encouraged to view the Intermediate Level Model
Test which provides a number of examples of different criteria, which have been developed
based on the type and complexity of the communicative task.

This section has provided suggestions for the development of criteria for judging students'
language performance for the oral and written production skills. What follows are
descriptiGas of the performance criteria for these two skills at different language competency
levels as defined in the Program of Studies and examples of student work that illustrate the
main characteristics being featured by the samples.
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Features of French as a Second Language Learners' Oral-

Production

BEGINNING LEVEL PERFORMANCE CRITERIA

BEGINNING 1

Students at this level are able to take learned and rehearsed words, using their cultural,
linguistic and strategic knowledge, to communicate their intents orally (listing, naming,
asking/answering ritualized questions, and describing simple concepts) by creating
simple, prepared texts containing one or two words, phrases or sentences, relating to the
fields of experience under study. The c....umunicative tasks the students are able to carry
out are very simple in nature and are always initiated by someone or something else,for

example, being able to provide information in simple dialogue situations (answering
ritualized questions in a reactive manner, naming items, identifying and describing
concrete things, etc.) based on the context. These texts are always modelled for the
students before they are able to recreate their own similar texts. They are able to use
simple linguistic elements, such as the verbs "avoir, etre, aller, faire," and simple
vocabulary relating to colours, numbers, personal information, such as their age, their
name and telephone number and information about their family, when asked ritualized
questions that require this information. If questions are asked that are not exactly as
memorized, they experience difficulty in providing an answer. The delivery is marked
with the presence of first language interference in the melody and the rhythm and is often
staccatto-like in nature.

As there are multiple entry points at the Beginning level, the type of content one will
find in these oral productions will be directly related to the cognitive development of thj
students and their age. Students who are in either junior or senior high school will be
able to link more sentences together, but these sentences will still remain very simplistic
in nature and without the use of cohesive elements to make the oral production more
natural in its delivery. For example, upon hearing the ritualized question "Comment
t'appelles-tu?" a 9/10 year old will say, in a presentation situation "Je m'appelle Paul." and
will then need the question "Quel age as-tu?" in order to be able to answer with "J'ai dix
ans.", whereas a junior or senior high school student may say under the same
circumstances "Je m'appelle Suzanne et j'ai quinze ans.", since at this age and cognitive
level the students are more likely to want to be more explicit with the kinds of information
they want to share with the listener. At all age groups, though, students will rely heavily
on models for pronunciation and linguistic replication and will require a number of
redundant situations in order to be able to transfer the linguistic knowledge they have
acquired in one field of experience to other fields of experience, and from one context to
another within the same field of experience. They will require constant guidance and
modelling in order to be successful in their oral productions.

C.)
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Features of Yrench as a Second Language Learners' Oral Production

I BEGINNING 2

Students at this level are able to take learned and rehearsed words or sentences, using
their cultural, linguistic and strategic knowledge, to communicate their intents orally
(listing, naming, answering ritualized questions, asking and answering simple questions,
giving simple commands, describing simple concepts, and expressing simple needs) by
creating simple, routine prepared texts composed of a number of simple words, phrases or
simple sentences relating to the fields of experience under study and the context(s) being
presented. The communicative tasks the students are able to carry out are simple, but
are becoming more authentic in nature, although still requiring someone or something
else to initiate and sustain the communication. For example, they are able to provide
information in simple dialogue situations containing a question/answer format. The types
of communicative tasks that students at this level can successfully carry out are tasks,
such as describing one's family in an audioletter, giving someone simple directions using a
map or creating a weather report which contains information on highs and lows and
meteorological conditions. These productions are still somewhat staccatto-like in their
delivery and the melody and rhythm continue to be influenced by their first language.

These oral texts are always modelled for the students before they are able to recreate
their own similar texts. They are able to use simple vocabulary and linguistic elements
relating to qualifying adjectives, directions, the use of "er" verbs in the present tense, the
imperative, sentences which use the verbs "avoir, etre, faire, aller," and information about
themselves, their family and their friends, etc., when asked ritualized questions that
require this information. If questions are asked that, are not exactly as they have
memorized them, they are unable to provide an answer.

As stated in Beginning 1, students at this level can range in age and as a result, the
content of their oral productions will reflect their cognitive development and their age.
Students will still rely heavily on models for pronunciation and linguistic replication, and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience and
from one context to another within the same field of experience. They will require
continual guidance and modelling in order to be successful in their oral productions;
however, at this level, students will begin to take a few more risks in the kinds of things
they say as they are developing more confidence with the language and the situations
they are confronting. As a result, they will tend to make more language and
pronunciation errors which must be corrected appropriately in order to avoid incorrect
storage in memory of their usage and pronunciation.

I BEGINNING 3

Students at this level are able to take rehearsed and acquired words and sentences, using
their cultural, linguistic and strategic knowledge, to communicate their intents orally
(listing, naming, asking and answering simple questions, giving simple directions/
commands/advice, describing simple concepts, and expressing simple needs) by creating



Yeatures of French as a Second Language Learners' 0f-4(1'ra:wit:It

simple, routine, prepared texts composed of many simple words, phrases or simple
sentences relating to the fields of experience under study and the context(s) being
presented. The communicative tasks the students are able to carry out are still simple
but authentic in nature. They are able to recreate dialogues, for example, which are
basically sti uctured but wherP they can add some spontaneity. The delivery, however, is
still somewhat stilted and lacks the naturalness associated with authentic discourse. The
types of communicative tasks that the students can successfully engage in are, for
example, describing one's likes and dislikes or activities in an exchange audioletter,
producing a fairly descriptive weather report, presenting a P.A. message related to
activities in the school, participating in a controlled interview situation, giving precise
directions over the telephone, etc. They are also beginning to create their own questions
so as to be able to participate more naturally in authentic face-to-fan exchanges.
However, their productions are still staccatto-like in delivery and the melody and rhythm
continue to be influenced by the students' first language.

Oral texts are still being modelled for the students before they are able to recreate or
create their own similar texts. They are able to use vocabulary, limited to the fields of
experience, and linguistic elements relating to the present tense, simple future and the
imperative, sentences which use the verbs "avoir, etre, faire, aller," qualifying and
possessive adjectives, to provide information about themselves, their family, their friends,
their activities, their likes/dislikes, etc., when asked ritualized questions that require this
information. If questions are asked that are not exactly as they have memorized, they will
require the questions to be rephrased so as to be able to provide an answer.

As stated in Beginning land 2, students at this level can still range in age and as a
result, the content of their oral productions will reflect their cognitive development and
their age. Students will still rely heavily on models for pronunciation and linguistic
replication and will require a number of redundant situations in order to be able to
transfer the linguistic knowledge they have acquired in one field of experience to other
fields of experience, and from one context to another within the same or different field of
experience. They will still require continual guidance and modelling in order to be
successful in their oral productions. As students develop more confidence with the
language, they will take more risks in the kinds of things they will say. As a result, they
will tend to make more language and pronunciation errors, especially when reading
prepared texts. It is important to provide students with the opportunity to be corrected
appropriately in order to avoid incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producing. In addition,
error correction should be done in order to make students aware of the importance of

language precision as a means of becoming a better communicator with native speakers of
the language.
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Features of French as a Second Language Learners' Oral Production

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students the the Beginning level are asked to produce texts, they are very limited in
nature and tend to lack authenticity as they relate to communicative tasks. Students are
still being asked to engage in activities that are language focused as opposed to being
communicatively focused; that is, communicative activities in which there is an intent (a
reason for communicating) and a communicative task (an authentic way in which
language is used in real life). As a result, students tend to rely heavily on prepared texts,
which are teacher corrected and in which the students are not actively involved in the edit/
revision process. These texts are then read aloud and the students often find themselves
producing words which they are neither familiar with or have had sufficient practice
pronouncing. They often repeat texts without really knowing what they are producing. The
reason for this is that students are often being asked to produce for evaluative purposes
before they are ready to do so, resulting in insufficient time to attain the elements being
evaluated. What is important to note is that students should be given authentic texts to
model from and real-life tasks to carry out after having followed guided practice sessions. In
addition, they should also have sufficient exposure to simple spontaneous interactions so that
they become accustomed to asking as well as answei-ing questions with the language
knowledge that they are able to understand and employ.

In order, then, for Beginning level 1, 2 and 3 students to become better communicators, they
must engage in real-life tasks that allow them to develop and refine the communicative/
linguistic elements of the Program of Studies sufficiently so as to be able to progress into the
Intermediate level. The examples that follow illustrate some of the features of the Program
of Studies which are being demonstrated at the present time, but more authentic tasks must
be carried out in order for students to perform effectively in experiential/communicative
situations.

The examples can be heard on the audio cassette which accompanies this document.

FSL
samples

sloth:4,4

76.



eatures of French as a Second Language Learners' Oral Production

Examples of Beginning Level 1 Oral Production (on cassette)

Example 1

FIELD OF EXPERIENCE:
Animals

TYPE OF Tun:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
A simple narrative of one's favourite animals

TYPE OF COMMUNICATIVE INTENT:
Describing animals

AGE OF STUDENTS:
8-10 years

BACKGROUND OF TILE EXAMPLE:
Students were given the opportunity to prepare in
advance the colours they wished to use to describe
the animals. They were given time to practice
before being recorded.

CURRICULUM STANDARD:
Students were expected to create a message,
following a model which identified an appropriate
colour for the animals chosen, using the present
tense. They were also asked to identify themselves,
their age and what they were studying.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words together to create a simple
message composed of simple sentences,
prepared in a modelled and structured fashion.

The message is appropriate to the text and the
intent is obvious.

The message provides simple, concrete informa
tion that is representative of the task. Some
hesitation is evident as the student attempts to
express the message, but this is expected of
students beginning to experiment with the
language.

CULTURALLY:
The text does not lend itself to cultural
information since the task does not necessarily
require the identification of cultural facts or the
use of social conventions.

LINGUISTICALLY:
The vocabulary used in this sample is
appropriate to the task, using words that have
been taught in a ritualized manner. The use of
colours is appropriate to the types of
animals mentioned and demonstrates logical
use of the concept.

The student is making some pronunciation
errors within the sentence, with rhythm and
melody being influenced by the first language,
but this would not distract a native speaker.

The student shows agreement between the
noun and adjectives and correct word order,
since the text has been practiced and language
use is memorized, not fully attained.

7e.STRATEGICALLY:
The student has used structured practice as a
means of acquiring the linguistic structure.
(cognitive)

The student has taken the risk to create a
recorded message voluntarily. (socio-affective)

The student is selectively attending to the task
by adhering to the model provided.
(metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learners' Oral Production

Example 2

FIELD OF EXPERIENCE:
School

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Autobiographical narrative

TYPE OF COMMUNICATIVE INTENT:
Presenting oneself to a classmate

AGE OF STUDENTS:
8-10 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare an
oral presentation in which they would provide
personal information to someone unknown to them.
They were given language models to follow which
were prepared by the teacher. From these models,
students were to select the sentences that they felt
best described them.

CURRICULUM STANDARD:
Students were expected to communicate information
about themselves using autobiographical
information such as their name, their birthdate,
likes and dislikes in order that another person could
get to know them better.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words and ritualized sentences
together to create a number of simple concrete
messages prepared in a modelled and
structured fashion.

The message is appropriate to the
communicative intent and is obvious and clear.

The message provides simple but accurate
information that is representative of the task
and the communicative intent.

CULTURALLY:
The task does not require that any particular
cultural information or social conventions be
included.

LINGUISTICALLY:
The vocabulary used in this example is
appropriate to the task, but limited in nature.

There is some faulty pronunciation evident, for
example, "mars" and has a stacatto-like
delivery, but this does not impede the
comprehension of the message. Rhythm and
melody are influenced by the first language.

The student is demonstrating the correct use of
the present tense, adjectival placement, and
correct word order.

There is coherence of thought and cohesion at
the word level, but as a series of thoughts, they
are not developed sequentially or logically.

(-STRATEGICALLY:
The student has followed the model given in
order to create a message. (cognitive)

The student has voluntarily taken the risk to
produce a number of simple sentences orally.
(socio-affective)

The student has selectively attended to the
task by following the instructions, with assis-
tance from the teacher regarding the language
models to use and the completion of the task.
(metacognitive)

2
This example illustrates a performance standard which is acceptable for this level.
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Example 3

FIELD OF EXPERIENCE:
School

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Public announcement

TYPE OF COMMUNICATIVE INTENT:
Informing fellow students of a school event

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare an
oral announcement in which they would provide
information regarding a school event. They were
given language models to follow in the Beginning
Level Model Test and were to recreate a message
from the alternatives presented. They were also
given a checklist to use as a means of verifying their
message.

CURRICULUM STANDARD:
Students were expected to communicate information
about the event by identifying a francophone
presence and by using linguistic elements
appropriate to the message being communicated.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words and sentences together to
recreate a prepared, concrete message
composed of a number of simple sentences,
produced in a modelled and structured
fashion.

The message is appropriate to the communica-
tive intent and is obvious and clear.

The message provides simple and sufficient
information that is representative of the task
and the communicative intent.

CULTURALLY:
The student was able to identify a franco-
phone presence in the province by naming the
school "Maurice-Lavallee".

/LINGUISTICALLY:
The vocabulary used in this example is
appropriate to the task, but limited in nature.

There is some faulty pronunciation evident,
for example, "commence," but it does not
impede the comprehension of the message.

The delivery of the message is still influenced by
the first language as the rhythm and melody are
not smooth or natural.

The student is defilqnstrating the correct use
of the present tense anti preposition usage.
The student was not able to use the posses-
sive usage with "de" correctly.

There is coherence of thought and cohesion at
the word level.

STRATEGICALLY:
The student has been able to follow a model to
recreate a message appropriate to the instruc-
tions given. (cognitive)

The student has voluntarily taken the risk to
produce a simple message orally. (socio-
affective)

The student has selectively attended to the
task by using a checklist to verify the produc-
tion. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.

91
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Features of French as a Second Language Learners' Oral Production

Examples of Beginning Level 2 Oral Production (on cassette)

Example 1

FIELD OF EXPERIENCE:
School

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Autobiographical narrative

TYPE OF COMMUNICATIVE INTENT:
Presenting oneself to a classmate

AGE OF STUDENTS:
8-10 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare an
oral presentation in which they would provide
personal information to someone unknown to them.
They were given language models to follow which
were prepared by the teacher. From these models,
students were to select the sentences that they felt
best described them.

CURRICULUM STANDARD:
Students were expected to communicate information
about themselves, using autobiographical
information, such as their names, their birthdate,
likes and dislikes in order that another person could
get to know them better.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words and ritualized sentences
together to create a simple, concrete message
composed of a number of simple sentences,
prepared in a modelled and structured
fashion.

The message is appropriate to the communica-
tive intent and is obvious and clear.'

The message provides simple but accurate
information that is representative of the task
and the communicative intent.

iCuLTurtALLv:
The task does not require that any particular
cultural information or social conventions be
included.

(-LINGUISTICALLY:
The vocabulary used in this example is
appropriate to the task, but limited in nature.

The student's pronunciation is near natural
and is easy to comprehend, but the rhythm
and melody of the language are still
influenced by the first language:

The student is demonstrating the correct use
of the present tense and adjectival placement.
The student has also used linguistic elements
that are found at other levels, but has done so
correctly, with the assistance of the teacher.

There is coherence of thought and cohesion at
the word level, but as a series of thoui_hts
they are not developed sequentially or
logically.

(-STRATEGICALLY:
The student has been able to follow the model
given to recreate a message. (cognitive)

The student has voluntarily taken the risk to
produce a simple message orally. (socio-
affective)

The student has selectively attended to the
task by following the instructions, with the
assistance from the teacher regarding the
language models to u3e and the completion of
the task. (metacognitive)

This example illustrates a perfo.mance standard which is acceptable for this level.
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Example 2

FIELD OF EXPERIENCE:
Weather

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
A weather report for the radio

TYPE OF COMMUNICATIVE INTENT:
Informing someone about weather conditions

AGE OF STUDENTS:
12-15 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare the
text in advance.

CURRICULUM STANDARD:
Students were expected to communicate weather
conditions using weather expressions appropriate to
the temperatures chosen. They were also to identify
francophone communities in their forecast to
demonstrate their knowledge of a francophone
presence in Alberta.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link
memorized sentences to create a simple,
concrete message composed of a number of
simple sentences, prepared in a modelled and
structured fashion.

The intents are clear and obvious.

The message contains appropriate informa-
tion, situated within the context of a radio
broadcast. This is evident with the statement
"Un bulletin de mete° pour la province."

The message provides sufficient information
that is representative of weather reports,
presenting information on temperatures
(maximums and minimums) and weather
conditions, such as whether or not it will rain,
snow, etc., which is appropriate to the task.

L
(CULTURALLY:

The text includes the identification of a
franchophone presence by naming franco-
phone communities in Alberta, such as Riviere
la Paix, Morinville and Legal.

LINGUISTICALLY:
The vocabulary used is appropriate to the
task. It is limited; however, the student is
showing the initiative to recycle some
vocabulary as is evident in the statement,
"Les rues de la ville sont glaceses." The
student is also showing attainment of
vocabulary relating to weather conditions and
temperature.

The student is still making a fair number of
pronunciation errors, such as pronouncing
final consonants ("moins") which does not
impede the understanding of the message.
Rhythm and melody are still influenced by the
first language.

The text is read with hesitations and pauses,
since the student is still learning to decode
written symbols so that they reflect the
sounds of the language.

The student has also used the present tense
which is appropriate for the time frame of the
text. No err ors were found in this area as the
text had been revised before its presentation./

(-STRATEGICALLY:
The student has followed the model given in
order to create a weather forecast. (cognitive)

The student shows a positive attitude towards
the language by taking the risk to add some
extra ideas to the text. (socio-affective)

The student has used knowledge of the
elements of a weather report to attend to the
task selectively. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Example 3

FIELD OF EXPERIENCE:
School/People around us

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Recording a prepared audioletter

TYPE OF COMMUNICATIVE INTENT:
Describing one's family for an exchange
partner

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare
their message regarding the beginning of a letter
they would be sending an exchange partner. They
were given a checklist to use as a means of verifying
their message.

CURRICULUM STANDARD:
Students were expected to provide information
regarding themselves and their families using the
model supplied in the test item for the Beginning
Level Model Test.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

("COMMUNICATIVELY:
The student demonstrates the ability to link
learned words and ritualized sentences
together to create a simple, concrete message
containing a series of interrelated simple
sentences, prepared in a modelled and
structured fashion.

The message is appropriate to the task and
the intent is obvious and clear.

The message provides simple and sufficient
information that is appropriate to the task
and the intent.

1CULTURALLY:
The student was able to identify a
francophone name for the letter, in this case
"Francois."

The student did greet the exchange student
with "Bonjour," using a social convention
appropriate to the task.

LINGUISTICALLY:
The vocabulary used is limited but
appropriate to the task.

There is some faulty pronunciation evident,
for example, pronouncing the final consonant
in "Boat, compassionant" and the "gu" sound
of "Terre Nave." Some elisions are missing
but do not impede the comprehension of the
message. The staccato-like delivery of the
message is appropriate for the level.

The student is demonstrating the correct use
of possessive adjectives and age, but does
commit one verb error with ".. . elle a tres
comique."

The student has also attempted to use verb
usage that is above the level. This
demonstrates that the student is beginning to
acqt, e language usage from the Beginning
3 level, but its attainment is not complete as
the student added a "le" in the sentence "Elle
aime le lire les tele-romans."

There is coherence of thought and cohesion at
the word and sentence level as thoughts are
developed sequentially and logically.

/STRATEGICALLY:
The student has been able to follow a model
to recreate a message. (cognitive)

The student has voluntarily taken the risk to
produce a simple message orally to fulfill the
communicative intent. (socio-affective)

The student has selectively attended to the
task by using a checklist to verify the
production. (metacognitive)

The student is carrying on some monitoring
of the production by correcting a
pronunciation error. (metacognitive)

This example illustrates a performance standardahlch is acceptable for this level.
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Examples of Beginning Level 3 Oral Production (on cassette)

Example 1

FIELD OF E3C'ERIENCE:
Weather

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
A weather report for radio

TYPE OF COMMUNICATIVE INTENT:
Informing someone of weather conditions

AGE OF STUDENTS:
12-15 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare the
text in advance.

CURRICULUM STANDARD:
Students were expected to communicate weather
conditions using weather expressions appropriate to
the temperatures chosen. They were also to identify
francophone communities in their forecast to
demonstrate their knowledge of a francophone
presence in Alberta.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link a
number of ritualized sentences to create a
simple, concrete message composed of simple
sentences, prepared in a modelled and
structured fashion.

The message is appropriate to the text and the
intents are clear and obvious.

The message contains appropriate information
situated within the context of a radio
broadcast of a hockey game, incorporating the
student's experiences and knowledge base.
The inclusion of this information also shows
the student's desire to add authenticity to the
text.

The message provides sufficient information
that is representative of weather reports,
which focus on presenting information on
temperatures (maximums and minimums)
and weather conditions, such as whether or
not it will rain, snow, etc.

The student has also included other informa-
tion to add humour to the weather report.

CULTURALLY:
The text includes the identification of a
francophone presence by naming francophone
communities in Alberta, such as Beaumont
and Legal.

The text includes appropriate simple social
conventions, such as "Bonsoir" and "merci."

(LINGUISTICALLY:
The vocabulary used is limited but appropriate
to the task, showing attainment of the
vocabulary relating to weather conditions and
temperature and the initiative to integrate
more vocabulary.

The student is still making a fair number of
pronunciation errors, such as pronouncing
final consonants, which is occurring because
the student is reading the text and not
necessarily thinking about how the word
should be pronounced. These pronunciation
errors do not interfere with the understanding
of the message.

The hesitations and pauses are expected,
especially when new structures that have not
been introduced and developed in class are
included in the text, such as "La ville est un
«Saddledome. geant., referring to Calgary as
totally frozen over like a skating rink.

The student has also used the present tense
which is appropriate for the time frame of the
text. There were no errors in this area
because it was a text that had been revised
before its presentation.

/STRATEGICALLY:
By adding humour to the text the student
shows a positive attitude towards the
language. (socio-affective)

The student has used knowledge of weather
report elements to attend to the task
selectively. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learners' Oral Production

Example 2

FIELD OF EXPERIENCE:
School/Activities

TYPE OF l'Exr:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Leaving a message on an answering machine

TYPE OF COMMUNICATIVE INTENT:
Giving a friend directions to the school
gymnasium to see a basketball match

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare
their message regarding directions to be given to a
friend. Trey were given a checklist to use as a
means of verifying their message.

CURRICULUM STANDARD:
Students were expected to provide accurate
directions which would assist a friend in arriving at
the school gymnasium to see the s.,asketball game.
They were to provide the time, place and give
instructions as to how to get there. Their friend was
a francophone so they were to chose an appropriate
French name.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(-COMMUNICATIVELY:
The student demonstrates the ability to link
learned words and expressions together to
create a e:mple, concrete message composed of
a series of simple interrelated sentences,
prepared in advance.

The message is appropriate to the communica-
tive intent and is obvious and clear.

The message provides simple and sufficient
information that is representative of the task
and the communicative intent, but one
inaccuracy was noted with the time of day,
"une heure du soir." This inaccuracy,
however, does not impede the comprehension
of the message.

2
(CULTURALLY:

The student was able to identify a francophone
name for the text, in this case "Nicole?

The student was not able to conclude the
message with an appropriate leave-taking
expression, such as "A bientot," "Au revoir,
etc.

9

(-LINGUISTICALLY:
The vocabulary used is appropriate to the
task but still limited in nature.

There is some faulty pronunciation evident,
for example, "commence, chemises, gymnase"
and a number of elisions are missing, but
these errors do not impede the
comprehension of the message. The staccato-
like delivery of the messages and the lack of
natural rhythm and melody are still
appropriate for the level.

The student is demonstrating some usage of
Intermediate level elements by having used
the passé compose "Tu m'as telephone hier."
Its usage does not necessarily mean that it is
fully acquired.

The student is demonstrating the correct use
of the verb "devoir" and preposition usage.
However, the student was not able to use "de"
correctly, for example in "de la gymnase."

There is coherence of thought and cohesion at
the word and sentence level, as the thoughts

\ are developed sequentially and logically.

STRATEGICALLY:
The student has been able to follow a model
to recreate a message appropriat' to the
instructions given. (cognitive)

The student has voluntarily taken the risk to
produce orally a series of simple messages to
fulfill the communicative intent. (socio-
affective)

The student has selectively attended to the
task by using a checklist to verify the produc-
tion. (metacognitive)

This example illustrates a performance standard which is demonstrating excellence for this level.
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Features of French as a Second Language Learners' Oral Production

INTERMEDIATE LEVEL PERFORMANCE CRITERIA

I INTERMEDIATE 4
Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally
(principal communicative intents from the Beginning level, plus giving directions./
instructions/information/advice, expressing needs/feelings/preferences, asking for
information/advice, describing actions and comparing items/people) by creating oral texts
containing a number of interrelated thoughts and ideas relating to the fields of experience
under study. These texts are most often prepared, since students at this level are still
relying on modelled texts to help them recreate their own messages. These messages are
composed of simple sentences or combinations of simple sentences as is appropriate to the
communicative task. In a spontaneous situation, students are still dependent on probing
techniques and contextual clues in order to be able to sustain a conversation. These face-
to-face interactions are also guided and mostly sustained by someone with a higher
language competency level. The communicative tasks that students are able to carry out
are still simple in nature, but will begin to show more depth and development in terms of
the types of linguistic elements being employed. They can participate in simple
conversations which are limited to simple question/answer situations, dependent on
practiced rather than spontaneous usage and demonstrating limited use of social
conventions such as, "oh la la!, he bien!, Bien!" etc. To assist in sustaining their
communication, students will use gestures which are not necessarily culturally tied.
Other types of communicative tasks which are possible at this level are, for example:
public announcements, prepared interviews and prepared surveys. To carry out these
kinds of tasks, students will need to be able to use vocabulary from the Beginning and
Intermediate 4 fields of experience and the linguistic elements related to the present
and immediate future tense, questions in the inversion form and other forms developed in
the Beginning level, adverbs and adverbial expressions, the incorporation of simple
sentence cohesion markers, such as "mais, et, parce que," etc., in addition to the linguistic
elements developed in the Beginning level.

Students will still rely heavily on models for pronunciation and linguistic replication and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience, and
from one context to another within the same or different field of experience. They will
still require continual guidance and modelling in order to be successful in their oral
productions. As students develop more confidence with the language, they will take more
risks in the kinds of things they say. As a result, they will tend to make more language
and pronunciation errors, especially when reading prepared texts. it is important to
provide students with the opportunity to be corrected appropriately in order to avoid
incorrect storage in memory of the usage and pronunciation of the prepared and
spontaneous texts they are producing. Correction at this level should be done in order to
make students aware of the importance of precision in the language they use and as a
means of better communicating with native speakers of the language.

9
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Features of French as a Second Langu ige Learners' Oral Productton

INTERMEDIATE 5
Students at this level are able to take acquired words, phrases and structures, using ineir
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal
communicative intents from the Beginning level, plus giving directions/instructions/
information/advice, expressing needs/feelings/preferences, asking for information/advice,
describing actions/simple topics, comparing items/people and narrating events) by
creating oral texts containing a number of interrelated thoughts and ideas relating to the
fields of experience under study. These texts are most often concrete and prepared, since
students at this level are still relying on modelled texts to help them recreate their own
messages. These communications are composed of a combination of simple and/or
complex sentences as is appropriate to the communicative task. Even though the
communicative tasks that the students are able to carry out Plre still modelled, they
continue to show more depth and development in terms of the types of linguistic elements
being employed. In spontaneous situations, students are still dependent on probing
techniques and contextual clues in order to sustain a conversation and are limited in their
ability to initiate and close a conversation. They will participate in conversations using
simple questions with limited use of social conventions and will begin to experiment with
the difference between formal and informal language usage. These interactions will still
be limited to question/answer situations which are dependent on practiced rather than
spontaneous usage. The types of communicative tasks which are possible at this level are,
for example, simple conversations, public announcements, commercials, prepared
interviews and prepared surveys. To carry out these kinds of tasks, students are able to
use, on a fairly consistent basis, vocabulary from the Beginning and Intermediate 4
and 5 fields of experience and the linguistic elements of the Beginning and
Intermediate 4 levels, in addition to the superlative and the past tenses (passé compose
and the imparfait), with the usage of direct and indirect pronouns limited to their use in
natural situations.

Students will still rely heavily on models for pronunciation and linguistic replication and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience, and
from one context to another within the same or different field of experience. They will
still require continual guidance and modelling in order to be successful in their oral
productions. As students develop confidence with new language structures, they will take
more risks in the kinds of things they say. As a result, they will tend to make more
language and pronunciation errors, especially when reading prepared texts, if this is
appropriate to the task. It is important to provide students with the opportunity to be
corrected appropriately in order to avoid incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producing. Students also
need to be encouraged to listen to their productions in order to monitor their
pronunciation and language usage. These self-correction and monitoring techniques will
assist students in becoming aware of the importance of precise language usage as a means
of better communicating with native speakers of the language.
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INTER] tiEDIATE 6

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and stratecrk knowledge, to communicate their intents orally (principal
communicative intents from the Beginning level, plus giving directions/instructions/
information/advice, expressing needs/feelings/prefennces, asking for information/advice,
describing actions and simple topics, comparing information/situations, narrating events
and making simple hypotheses) by creating oral texts containing a number of interrelated
thoughts and ideas relating to the fields of experience under study. These texts are most
often prepared since students at this level are still relying on modelled texts to help them
recreate their own messages. These communications are composed of a combination of
simple and complex sentences as is appropriate to the communicative task. Even though
the communicative tasks that the students are able to carry out are still modelled, they
show more depth and development in terms of the type of linguistic elements being
employed. In spontaneous situations, students are guided so as to be able to initiate,
sustain and close a conversation with spontaneity still being limited. They can participate
in conversations, using simple questions with limited use of social conventions and are
able to experiment with the difference between formal and informal language usage.
These interactions will still continue to be limited to question/answer situations but are
not necessarily dependent on practiced usage. The types of communicative tasks which
are possible at this level are, for example: simple conversations, public announcements,
commercials, prepared interviews, prepared surveys and prepared presentations. To
carry out these kinds of tasks students will need to be able to use, on a fairly consistent
basis, vocabulary from the Beginning, Intermediate 4, 5 and 6 fields of experience, and
the linguistic elements of the Beginning, Intermediate 4 and 5 levels, in addition to the
conditional and simple future, with the use of direct and indirect pronouns limited to

usage in natural situations.

Students will still rely heavily on models for pronunciation and linguistic replication and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience. They
will still require continual guidance and modelling in order to be successful in their oral
productions. As students develop confidence with new language structures, they will take
more risks in the kinds of things they will want to say. As a result, they will tend to make

more language and pronunciation errors. It is important to provide students with the
opportunity to be corrected appropriately in order to avoid incorrect storage in memory of
the usage and pronunciation of the prepared and spontaneous texts they are producing.
Students also need to be encouraged to listen to their productions so as to monitor their
pronunciation and language usage. These self-correction and monitoring techniques will
assist students in becoming aware of the importance of precision in the language they use
and as a means of better communicating with native speakers of the language.
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MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Intermediate level are asked to produce texts, they are limited in
nature and tend to lack authenticity as they relate to communicative tasks. Students are
still being asked to engage in activities that are language focused as opposed to
communicatively focused. Students tend to rely heavily on prepared texts which are teacher
corrected and in which the students are not actively involved in the edit/revision process.
When given these texts to read aloud, students often find themselves producing words that
they are neither familiar with nor have had sufficient practice pronouncing. The reason for
this is that students are often being asked to produce for evaluative purposes before they are
ready to do so without having had sufficient opportunity to practice and use the linguistic
elements acquired in real-life contexts related to actual communicative tasks. In order for
Intermediate 4, 5 and 6 students to become better communicators they must engage in
real-life activities that allow them to develop and refine sufficiently the linguistic elements of
the Beginning and Intermediate levels in experiential/communicative tasks so as to be
able to progress into the Advanced level. The example: that follow demonstrate some of the
features of the Program of Studies which are being demonstrated at the present time but
more authentic types of tasks need to be carried out in order for students to be able to apply
their communicative/linguistic knowledge to experiential situations.
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Examples of Intermediate Level 4 Oral Production (on cassette)

Example 1

FIELD OF EXPERIENCE:
Holidays and celebrations/Trips, excursions
or student exchanges

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
An oral letter to an exchange student

TYPE OF COMMUNICATIVE INTENT:
Giving personal information

AGE OF STUDENTS:
12-15 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare the
letters in advance, have them edited and then
record them.

CURRICULUM STANDARD:
Students were expected to describe themselves and
their family, their school, things they like to do and
what there is to see in Calgary, using ritualized
usage of the simple future, the present conditional
and the expression "Il faut que ...".

FEATURES BEI7.4C DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link a
series of concrete ideas in a logical and
sequential fashion, showing development of
thought and ideas that are appropriate for a
prepared oral letter composed mostly of
complete, simple sentences (e.g., "J'ai un Ore
et une mere.") and by some complex ones (e.g.,
"II y a aussi la Tour de Calgary oil to peux
regarder la plus belle vue de Calgary.") which
reflect the authentic nature of the text and the
communicative task.

The messages are appropriate to the text and
the intents are clear and obvious.

The messages provide. sufficient and accurate
information that is representative of a
personal letter for a student this age. Some
hesitation is evident as the student attempts
to express messages that are not necessarily
fully attained at the Intermediate 4 level.

CULTURALLY:
The student identified tourist places in Paris,
such as the Tour Eiffel, Notre Dame and L'Arc
de Triomphe after also naming tourist places
in Calgary.

The student concludes the letter with an
appropriate closing.

LINGUISTICALLY:
The vocabulary is apps opriate to the task
demonstrating a variety of words used in as
authentic a manner as possible.

The student is still making a fair number of
pronunciation errors, such as missing elisions
and pronouncing final consonants, which do
not interfere with the understanding of the
message. Natural melody and rhythm are
also being influenced by first language but
delivery is becoming more rapid and natural.

Since this text was previously edited, there
are less errors evident than had the letter
been given impromptu. The student is also
using the superlative as is evidenced in "la
plus belle vue de Calgary." However, there is
still a fair number of language errors that are
occurring such as, "premier temps" and
"parler le francais tres bon." (At least 4 errors
were located in this area.)

The student has used complex tenses such as
the present conditional, simple future and the
expression "Il faut que"; however, it is obvious
that attainment of these tenses is not there
since the student has difficulty pronouncing
them.

STRATEGICALLY:
The student used self-correction techniques to
improve the comprehension of the message
(e.g., begins by saying "ma" and then changes
to say "mes valises"). (socio-affective)

The student has used and developed personal
reference materials in order to present the
letter, in addition to using selective attention
techniques to complete the task.
(metacognitive)

\-.
This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learners' Oral Production

Example 2

FIELD OF EXPERIENCE:
Holidays and celebrations/Health and exercise

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Announcing information on a public address
system

TYPE OF COMMUNICATIVE INTENT:
Giving information regarding a school's
activity day

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare
their message regarding a public announcement
about the school's activity day.

CURRICULUM STANDARD:
Students were expected to provide accurate
information, informing fellow students of the
activities available to them. They were to
incorporate a question in the text as well as use
cohesion markers which list a sequence of events
and the appropriate language elements needed to
create the message.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(COMMUNICATIVELY:
The student demonstrates the ability to link
learned words and expressions together to
create a series of interrelated simple,
prepared sentences to create a public
announcement.

The messages are appropriate to the commu-
nicative intent and are obvious and clear.

The messages provide simple and concrete
information that is representative of the task
and the communicative intent.

2

(71ULTURALLY:
The text doei not necessarily lend itself to the
inclusion of cultural information.

AANGUISTIC ILLY:

The vocabulary used in this example is
appropriate to the task but limited in nature.

There is some faulty pronunciation evident
but these errors do not impede the
comprehension of the message. The staccato-
like delivery of the message and the lack of
natural rhythm and melody are still
appropriate as first language interference is
still oczuning.

The student is demonstrating the correct use
of the imperative, the inversion, adverbs such
as "toujours," and cohesion markers such as
"premierement, en fin" to list the activities
available.

There is coherence of thought and cohesion at
the word and sentence level as the thoughts
are developed sequentially and logically.

iSTPATEGICA1 LY:

The student followed a model to recreate a
message appropriate for the instructions
given. (cognitive)

The student has voluntarily taken the risk to
produce orally a series of simple messages to
fulfill the communicative intent. (socio-
affective)

The student has selectively attended to the
task by going through a revision/edit process
to ensure that the text is communicatively
and linguistically appropriate.
(metacognitive)

2
This example illustrates a performance standard which is acceptable for this level.
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Examples of Intermediate Level 5 Oral Production (on cassette)

Example 1

FIELD OF EXPERIENCE:
Outdoor activities

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASIC
Carrying out a prepared interview

TYPE OF COMMUNICATIVE INTENT:
Asking someone for information on outdoor
activities

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were asked to prepare in advance survey
questions they could ask fellow students regarding
their favourite outdoor activities.

CURRICULUM STANDARD:
Students were expected to design a survey of at
least 10 questions which were logically linked to
each other, using a variety of question formats. The
interviewee was asked the questions and was
informed to answer the questions in a natural way.
The students were asked to peer edit their work and
listen to each other's pronunciation before taping
the interview.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

1COMMUNICATIVELY:
The students demonstrate the ability to
create messages composed of simple, concrete,
prepared questions and answers.

'.%\ (-LINGUISTICALLY:
The vocabulary used is appropriate to the
task.

The intents behind the questions are clear,
obvious and appropriate to the interview
situation as are the responses.

The interviewee responds in a natural fashion
to the questions with sufficient and accurate
information.

There is en introduction and conclusion to the
interview which are appropriate to the task.

The questions and answers show coherence
and cohesion, being developed logically and
sequentially.

CULTURALLY:
The use of the "tu" form is appropriate since
the students know each other.

The type of text does not necessarily require
an explicit demonstration of cultural
knowledge.

The interview lc missing socio-linguistic
pauses, such as "eh, d'accord," etc., which
would render the interview format more
natural.

The students concluded the interview in an
appropriate fashion.

The students are demonstrating some limit),
pronunciation (e.g., "source," "tours") and
some hesitations which do not impede the
comprehension of the message. Rhythm and
melody are still showing first language
interference.

The students have demonstrated natural
usage of the passé compose and the imparfait
in addition to the use of direct and indirect
pronoun replacement.

One error at the word level was noted in "Est-
ee que les Treks coOtant chers?"; all other
questions and answers were precise at the
sentence structure level.

ISTRATEGICALLY:
The students willingly corrected the errors
pointed out by someone else so as to improve
the quality of the production. (socio-affective)

The students are self-correcting their
pronunciation errors. (socio-affective)

The students used revision techniques to edit
their text and to ensure communicative and
linguistic accuracy. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Examples of intermedi9te Level 6 Oral Production (on cassette)

Example I

FIELD OF EXPERIENCE:
Social life

TYPE OF TEXT:
Simple, concrete text, showing some spontaneity

TYPE OF COMMUNICATIVE TASK:
Informal conversation on the telephone

TYPE OF COMMUNICATIVE INTENT:
Inviting someone to go out

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare in
advance the ideas they wished to discuss but
prepared dialogues were not permitted.

CURRICULUM STANDARD:
Students were expected to ask someone out using
the present conditional, identifying a francophone
singer's concert that they would be attending and
using the appropriate, culturally accepted
conventions one would use when speaking on the
telephone.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:

The students demonstrate the ability to
initiate, sustain and close a spontaneous
telephone conversation by linking a series of
ideas in a logical and sequential fashion,
showing development of thought and ideas
that are appropriate to the task.

The messages are appropriate to the text and
the intents are clear and obvious. There is
some hesitation present as the students
attempt to formulate their thoughts but not
enough to interfere with the delivery of the
message.

The messages are characterized by simple
responses which reflect the authentic nature
of the text, in addition to the use of a variety
of simple questions and answers which are
appropriate to the communicative task.

The messages provide sufficient and accurate
information that is representative of a
telephone conversation.

(-CULTURALLY:
The text shows the use of appropriate social
ccnventions such as answering the call with
"fillo," asking about someone's state of being,
ending the conversation with an appropriate
response such as Nerd, au revoir" and using
informal language based on the context.

The students attempt to use appropriate emotive
expressions such as "Oh, d'accord."

The text makes reference to Quebec singer,
Gilles Vigneault, which represents the
students' ability to identify and recognize an
important personality in the culture.

( LINGUISTICALLY:

The vocabulary used is appropriate to the
task using a variety of words in as authentic a
manner as possible.

There is still evidence of a lack of attainment
of different tense levels such as the present
tense "Je vas." There are still some errors
present in the formulation of complex ques-
tions, but simple question forms are acquired.
The use of the present conditional is alsa
present and is used correctly.

The students are committing some agreement
and word order errors.

The students are also still making a fair
number of pronunciation errors such as lack
of elisions; however, these errors do not
interfere with the understanding of the
message. The spontaneous nature of the
activity may account for inconsistency in
rhythm and melody.

(STRATEGICALLY:
The students have used repetition in order to
negotiate meaning so as to sustain the
communicative interaction. (cognitive)

The students have taken the risk to
communicate spontaneously. (socio-affective)

The students have used selective attention
techniques to carry out the task.
(metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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ADVANCED LEVEL PERFORMANCE CRITERIA

ADVANCED 7

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal
communicative intents from Beginning and Intermediate levels, plus extending best
wishes/gratitude/sympathy/etc., expressing opinions/feelings/desires, persuading someone
to do something, explaining/defining, narrating in more detail, telling a story, and
hypothesizing) to create concrete or abstract texts. These texts are often prepared,
containing a number of interrelated thoughts and ideas related to the fields of experience
under study. These communications are composed of simple and/or complex sentences as
is appropriate to the communicative task. In spontaneous situations, students are still
guided so as to be able to initiate, sustain and close a conversation, while demonstrating
some natural spontaneity in the interaction. In these situations, students can incorporate

some social conventions and are able to demonstrate the appropriate use of formal and
informal language as it relates to the situation and the context. They will begin to
experiment with non-verbal communications as a way of embellishing their
communications, but not on a consistent basis. These interactions will continue to be
limited to question/answer situations, but not dependent on practiced usage. The types of
communicative tasks which are possible at this level are, for example: simple
spontaneous conversations, public announcements, commercials, interviews, surveys,
personal narratives and story-telling. To carry out these kinds of tasks, students are able
to use on a fairly consistent basis the correct word and sentence order with vocabulary
from the fields of experience and linguistic elements from the Beginning and
Intermediate levels, in addition to: the past conditional, the subjunctive, discourse
elements, such as "lequel, ce qui, ce que, ce dont, pour que, avant que, ainsi que, bien
que," with the usage of direct and indirect pronouns, "y" and "en" limited to their use in
natural situations.

Students will still need models for pronunciation and communicative replication and will
require a number cf. similar situations in order to be able to transfer the communicative/
linguistic knowledge they have acquired in one field of experience to other fields of
experience, and from one context to another within the same or different field of
experience. They will still need continual guidance in order to be successful in their oral
productions. As students develop confidence with new language structures, they will
continue to take more risks in the kinds of things they will want to say. As a result, they
will continue to make a number of language and pronunciation errors, especially in
spontaneous situations. It is important to provide students with the opportunity to be
corrected appropriately in order to avoid incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producing. Students also
need to be encouraged to listen to their productions in order to monitor their
pronunciation and language usage. Techniques such as paraphrasing and
circumlocutions should be encouraged so as to demonstrate to the students that there are
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other ways in which a communication can be sustained even when the word or phrase is
not immediately available from memory, especially in spontaneous situations. Self-
correction and monitoring techniques will assist students in becoming aware of the
importance of precision in the language they use and as a means of better communicating
with native speakers of the language. These techniques need to be encouraged and
reinforced.

ADVANCED 8

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal
communicative intents from the Beginning and Intermediate levels, plus extending
best wishes/gratitude/sympathy/etc., expressing an opinion/idea(s) and supporting it with
some details, persuading someone to do something, explaining'defining, narrating in more
detail, telling a story, hypothesizing, discussing, debating) to create concrete or abstract
texts containing a number of interrelated thoughts and ideas related to the fields of
experience under study. These texts are prepared, if the task requires it, or spontaneous
and are composed of simple and/or complex sentences as is appropriate to the
communicative task. In spontaneous situations, students are able to initiate, sustain and
close a conversation while demonstrating some natural spontaneity in the interaction by
demonstrating some independence as it relates to taking the floor or interjecting at an
appropriate moment. In these, situations, students can incorporate most social
conventions and are able to demonstrate the appropriate use of formal and informal
language as it relates to the situation and the context. They will continue to experiment
with non-verbal communication as a way of embellishing their communications, but not
on a consistent basis. When the communications are prepared, students will demonstrate
more native-like pronunciation; whereas in spontaneous situations, there will still be an
inconsistency in the pronunciation of certain sounds with the first language still
interfering in the melody and rhythm of the language, but its interference is less obvious.
The types of communicative tasks which are possible at this level are, for example:
spontaneous conversations, public speeches, commercials, interviews, surveys, personal
narratives, story-telling and debating. To carry out these kinds of tasks students are able
to use, on a fairly consistent basis, the correct word and sentence order for vocabulary
from the fields of experience and linguistic elements from the Beginning, Intermediate,
and Advanced 7 levels, in addition to: the pluperfect, the present participle, possessive
and demonstrative pronouns, discourse elements, such as "lequel, ce qui, ce que, ce dont,
pour que, avant que, ainsi que, bien que, Landis que, lorsque, de plus, en outre," etc., with
the use of direct and indirect pronouns "y" and "en" limited to their use in natural
situations.

Students will still need models for communicative replication and will require a number of
similar situations in order to be able to transfer the socio-linguistic and linguistic
knowledge they have acquired in one field of experience to other fields of experience, and
from one context to another within the same or different field of experience. They will
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still need continual guidance in order to be successful in their oral productions. As
students develop confidence with new language structures, they will continue to take
more risks in the kinds of things they will want to say. As a result, they will continue to
make a number of language and pronunciation errors, especially in spontaneous
situations. It is important to provide students with the opportunity to be corrected
appropriately in order to avoi I incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producing. Students also
need to be encouraged to listen to their productions in order to monitor their
pronunciation and language usage. Techniques such as paraphrasing and
circumlocutions should be encouraged so as to demonstrate to students that there are
other ways in which a communication can be sustained even when the word or phrase is
not immediately available from memory, especially in spontaneous situations. Self-
correction and monitoring techniques will assist students in becoming aware of the
importance of precision in the language they use and as a means of better communicating
with native speakers of the language. These techniques need to be encouraged and
reinforced.

I ADVANCED 9

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal
communicative intents from Beginning and Intermediate levels, plus extending best
wishes/gratitude/sympathy/etc., expressing an opinion/idea(s) and supporting it with
specific details, persuading someone to do something, explaining/defining, narrating in
more detail, telling a story, hypothesizing, discussing, debating) to create concrete or
abstract texts containing a number of interrelated thoughts and ideas related to the fields
of experience under study. These texts are prepared, if the task requires it, or
spontaneous and are composed of simple and/or complex sentences as is appropriate to the
communicative task. In spontaneous situations, students are able to initiate, sustain and
close a conversation while demonstrating some natural spontaneity in the interaction and
showing independence as it relates to taking the floor or interjecting at an appropriate
moment. In these situations, students can incorporate most social conventions and are
able to demonstrate the appropriate use of formal and informal language is it relates to
the situation and the context They will continue to experiment with non-verbal
communications as a way of embellishing their communications, but not on a consistent
basis. When the communications are prepared, students will demonstrate more native-
like pronunciation, whereas in spontaneous situations, there will still be an inconsistency
in the pronunciation of certain sounds with the first language still interfering in the
melody and rhythm of the language, but its interference is less obvious. The types of
communicative tasks which are possible at this level are, for example: spontaneous
conversations, public speeches, commercials, interviews, surveys, personal narratives,
story-telling and debating. To carry out these kinds of tasks students are able to use, on a
consistent basis, the correct word and sentence order and discourse usage with vocabulary
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from the fields of experience and linguistic elements from the Beginning, Intermediate,
and Advanced 7 and 8 leVels, with the usage of direct and indirect pronouns, and "y" and
"en" limited to their use in natural situations.

Students will still need models for communicative replication and will require a number of
similar situations in order to be able to transfer the sociolinguistic and linguistic
knowledge they have acquired in one field of experience to other fields of experience. They
will still require continual guidance in order to be successful in their oral productions. As
students continue to develop confidence with the language, they will take more risks in
the kinds of things they will want to say. As a result, they will tend to make more
lai.,-cage and pronunciation errors, especially in spontaneous situations. It is important
to provide students with the opportunity to be corrected appropriately in order to avoid
incorrect storage in memory of the usage and pronunciation of the prepared and
spontaneous texts they are producing. Students also need to be encouraged to listen to
their productions in order to monitor their pronunciation and language usage.
Techniques such as paraphrasing and circumlocutions should be encouraged so as to
demonstrate to students that there are other ways in which a communication can be
sustained even when the word or phrase is not immediately available from memory,
especially in spontaneous situations. Self-correction and monitoring techniques will assist
students in becoming aware of the importance of precision in the language they use and as
a means of better communicating with native speakers of the language. These particular
techniques need to be encouraged and reinforced.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

At the present time, very few students have been identified at these levels and those who are
functioning at this level are either ex-immersion students in the French as a second language
program or some students of the International Baccalaureate program. The examples which
follow have been obtained from these situations. In order for students to arrive at this level
it is imperative that the Beginning and Intermediate levels are met before the students
are moved into the Advanced level. This level requires that students be able to carry out
highly sophisticated communicative intents that not only demand higher order thinking
skills, but are also a demonstration of the more elaborate use of sophisticated language
elements. The examples which follow demonstrate some of the features of the Advanced
level but not all of them.
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Examples of Advanced Level 7 Oral Production (on cassette)

Example 1

FIELD OF EXPERIENCE:
Social life

TYPE OF TExr:
Simple, concrete text, showing some spontaneity

TYPE OF COMMUNICATIVE TASK:
Informal conversation on the telephone

TYPE OF COMMUNICATIVE INTENT:
Inviting someone to go out

AGE OF STUDENTS:
16-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare in
advance the ideas they wished to discuss but
prepared dialogues were not permitted.

CURRICULUM STANDARD:
Students were expected to ask someone out using
the present conditional, identifying a francophone
singer's concert that they would be attending and
using the appropriate, culturally accepted
conventions one would use when speaking on the
telephone.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The students demonstrate the ability to
initiate, sustain and close an informal
telephone conversation by linking a series of
ideas in a logical and sequential fashion,
showing development of thought and ideas
that are appropriate to the task, characterized
by sample, concrete responses, in addition to
the use of a variety of simple questions and
answers which are appropriate to the commu-
nicative task.

The messages are appropriate to the text and
the intents are clear and obvious.

The messages provide sufficient and accurate
information that is representative cf an
informal spontaneous telephone conversation,
focusing on the acceptance of an invitation.
Some hesitation is evident Is the students
attempt to express their messages, but this is
to be expected of the task since one often
pauses before replying to an invitation.

LINGUISTICALLY:
The vocabulary used is appropriate to the
task, including a variety of words and lan-
guage structures that they have used in as
authentic a manner as possible, such as "Est-
ee que to as encore ton rhume ?" and the other
student's response of "Non, ca va mieux."
The language is beginning to demonstrate the
natural flow expected of native speakers,
using cohesion markers such as "Je vais
porter des jeans, puis, un chandail."

The students are also still making a few
pronunciation errors such as lack of elisions,
which a native speaker would use; however,
these errors do not interfere with the under-
standing of the message. Some French
sounds, in addition to the melody and rhythm
are still being interfered with by the first
language.

There is attainment of different tense levels,
such as the simple future (e.g., "Qui va
conduire?") and the present conditional. The
formulation of questions has been attained
and very few grammatical and structural
errors are being committed.

1O

cont'd
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features of French as a Second Language Learners' Oral Production

iCULTURALLY:
The text shows the integration of appropriate
social conventions such as answering the can
with "alio," asking if the person is there,
asking about someone's state of being and
ending the conversation with an appropriate
response such as "Merci, au revoir."

The text shows the integration of emotive
expressions to add coherence to the text such
as "Bien sae and "puis."

The text makes reference to a Quebec singer
Celine Dion, which represents the students'
ability to identify and recognize a popular
personality in the culture.

STRATEGICALLY:
The students are using their knowledge of
text structure to create the messages and
interact appropriately. (cognitive)

The students have taken the initiative to
begin, sustain and conclude a spontaneous
communication. (socio-affective)

The students have selected and used the
applicable rules of grammar to improve their
communication. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Example 2 (This is only a portion of the 12 minute narrative.)

FIELD OF EXPERIENCE:
Adolescents and the law

TYPE OF TEXT:
Abstract, spontaneous

TYPE OF COMMUNICATIVE TASK:
Personal narrative

TYPE OF COMMUNICATIVE INTENT:
Expressing a personal opinion on drug use

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given an authentic text to read,
written by Health and Welfare Canada, and an
opportunity to form an opinion on the topic
presented in the text. They were able to make a few
notes to help them formulate their opinion by using
some guided questions if they chose to do so.

CURRICULUM STANDARD:
Students were expected to form an opinion on the
topic based on their personal experience, what they
have read an:. using linguistic forms and
appropriate vocabulary to communicate their
opinion.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link
a series of ideas in a logical and sequential
fashion showing development of thought and
ideas that are appropriate to the task.

The messages are composed of linked simple
and complex sentences which reflect the
authentic nature of the text and the commu-
nicative task. However, some of the senten-
ces are incomplete due to the fact that the
student is attempting to formulate the
opinion and is not necessarily fully cognizant
that the sentences have not been completed.

The student uses personal experiences as
well as the authentic document to support
the opinions presented, with the messages
providing sufficient and accurate informa-
tion.

The student started the text with a prepared
portion and then moved into spontaneous
use of the language showing a dependence
on preparation but also the ability to
initiate, sustain and close a spontaneous
communication.

The messages are appropriate to the text
and the intents are clear and obvious
although there i8 some switching and
groping for words occurring in midstream in
order to reformulate thoughts and ideas.

The vocabulary used in this sample is varied
and appropriate to the task. The student
uses a fair amount of discourse elements,
such as "parce que," "et" and "puis" to link the
sentences so that there is coherence and
cohesion within the text.

The student still commits a number of
pronunciation errors but these do not
necessarily impede the comprehension of the
messages being transmitted. First language
influences are continuing to affect the melody
and rhythm of the language.

There are still a number of grammatical
errors occurring, such as agreement problems
with the words "probleme," "innocent" when
referring to a girlfriend.

The use of the verb "savoir" is inappropriate
since the student wishes to say "to know"
someone not "to know something."

The student is demonstrating knowledge of a
number of verb tenses but not necessarily full
attainment of these tenses.

There is also evidence of some first language
syntax interference as the student attempts
to formulate an idea.

cont'd . . .
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...,ULTURA1
The authentic document did not supply
specific information about francophone
opinions on the use of drugs; therefore, one
would not expect that information to be
present unless the student had prior
knowledge in this area.

The student demonstrates the need to use
more formalized language forms, tailoring the
text to suit the audience.

STRATEGICALLY:
The student is using knowledge of text
structure to create the messages. (cognitive)

The student is able to distinguish between
relevant and irrelevant information to
understand a communication and develop
opinions relating to this information.
(cognitive)

The student has taken the initiative to begin,
sustain and conclude a spontaneous communi-
cation. (socio-affective)

The student uses the phrase "tout ca" as a
means of sustaining the communication.
(metacognitive)

The student monitors the use of language as
hesitations occur frequently as an attempt is
made to improve the communication of the
message. (metacognitive)

Self-correction techniques are used to ensure
there is improvement. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Examples of Advanced Level 8 Oral Production (on cassette)

Example I

FIELD OF EXPERIENCE:
Adolescents and the law

TYPE OF TEXT:
Abstract, spontaneous

TYPE OF COMMUNICATIVE TASK:
Personal narrative

TYPE OF COMMUNICATIVE INTENT:
Expressing a personal opinion on drug use

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given an authentic text to read,
written by Health and Welfare Canada, and an
opportunity to form an opinion on the topic
presented in the text. They were able to make a few
notes to help them formulate their opinion by using
some guided questions if they chose to do so.

CURRICULUM STANDARD:
Students were expected to form an opinion on the
topic based on their personal experiences, what they
have read and using lilig,uistic forms and
appropriate vocabulary to communicate their
opinion.

FEATURES BEING DEMONSTRATED BY Tins EXAMPLE:

OMMUNICATIVELV.

The student demonstrates the ability to link
a series of ideas in a logical and sequential
fashion showing development of thought and
ideas that are appropriate to the task.

The messages are composed of a combination
of linked simple and complex sentences which
reflect the authentic nature of the text and
the communicative task.

The student uses personal experiences as
well as the authentic document to support
the opinions presented, with the messages
providing sufficient and accurate informa-
tion.

The messages are appropriate to the text and
the intents are clear and obvious,
demonstrating the ability to initiate, sustain
and close a spontaneous interaction.

/ LINGUISTICALLY:
The vocabulary used is varied and appro-
priate to the task. The student uses a fair
number of discourse elements to link the
sentences so that there is coherence and
cohesion within the text.

The student still commits some pronunciation
errors but these do not necessarily impede the
comprehension of the messages being
transmitted. Some hesitations are occurring,
but this is due to the spontaneous nature of
the task. Rhythm and melody still contain
some first language interference but this is
only obvious when the student is
reformulating ideas.

There is attainment of the tense levels used
and common discourse elements are employed
naturally, although the student does exhibit
difficulty with the use of the verbs 'savoir"
and "connaitre," more so in the context in
which they are to be used (meaning) as
opposed to structural usage (form).

J
cont'd . . .
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CULTURALLY:
The authentic document did not supply
specific information about francophone
opinions on the use of drugs; therefore, one
would not expect that information to be
present unless the student had prior
knowledge in this area.

The student is able to use the correct register
for the type of discourse.

CSTRATEGICALLY:
The student is using knowledge of text
structure to create the messages. (cognitive)

The student is able to distinguish between
relevant and irrelevant information to
understand a communication and develop
opinions relating to this information, since the
student refers to the text when giving opinions
on certain aspects of the text, for example, "Je
sais, dans cet article it dit que 'chez les jeunes
canadiens, les garcons et les filles consomment
au moyen la meme quantite de tabac.' Je ne
sais pas si je suis d'accord avec ca parce que..."
(cognitive)

The student has taken the initiative to begin,
sustain and conclude a spontaneous
communication. (socio-affective)

The student monitors the use of language as
there are u number of hesitations present as
the student attempts to improve the
communication of the message.
(metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Examples of Advanced Level 9 Oral Production (on cassette)

Example 1

FIELD OF EXPERIENCE:
Adolescents and the law

TYPE OF TEXT:
Abstract, spontaneous

TYPE OF COMMUNICATIVE TASK:
Personal narrative

TYPE OF COMMUNICATIVE INTENT:
Expressing a personal opinion

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given an authentic text to read,
written by Health and Welfare Canada, and an
opportunity to form an opinion on the topic
presented in the text. They were able to make a few
notes to help them formulate their opinion by using
some guided questions if they chose to do so.

CURRICULUM STANDARD:
Students were expected to form an opinion on the
topic based on their personal experiences and what
they have read, using linguistic forms and
appropriate vocabulary to communicate their
opinion.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

CCOMMUNICATIVELY:
The student demonstrates the ability to link
a series of ideas in a logical and sequential
fashion showing development of thought and
ideas that are appropriate to the task.

The messages are composed of a combination
of linked simple and complex sentences which
reflect the authentic nature of the text and
the communicative task.

The student uses personal experiences in
addition to information supplied in the
authentic text to support the opinions
presented, with the messages providing
sufficient and accurate information.

The messages are appropriate to the text and
the intents are clear and obvious. One has no
difficulty in understanding the messages
transmitted.

lv

(-LINGUISTICALLY:
The vocabulary used in this sample is varied,
rich and appropriate to the task. The student
uses a variety of verb tenses and linguistic
structures that are taking on native-like
formulations.

The student has almost no pronunciation
errors and those that do occur are most often
corrected by the student. The melody and
rhythm are more native-like and the delivery
is fluid.

There is attainment of all tense levels and
discourse elements, although the odd error of
agreement does occur, such as "... la curiosite
devient dangereux."

There is precision at the word, sentence and
discourse levels demonstrating coherence and
cohesion of ideas.

cont'd .
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,uvruRALLY:
The student is able to demonstrate the
appropriate use of formal and informal
language. For example, the student uses
vocabulary young people would use when
talking about parties.

The student is able to tailor the text to suit
the audience, i.e., to use a formal register.

ISTRATF,GICALIX:
The student uses knowledge of text structure
to create the messages. (cognitive)

The student is able to distinguish between
relevant and irrelevant information to
understand it communication and develop
opinions relating to this information since
the student refers to the text when giving
opinions on certain aspects of the text, for
example, "Urn ici, II y avait une partie, ici, it
disait '60% des jeunes ont declare que le
sentiment de faire partie d'un groupe, oh
c'est parce que..', c'est la raison qu'ils ont pris
les drogues." (cognitive)

The student has taken the initiative to begin,
sustain and conclude a spontaneous communi-
cation. (socio-affective)

The student is constantly monitoring the use
of language as one hears the repetition of
words or partial phrases as the student
attempts to improve the communication of
the message. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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BEGINNING LEVEL PERFORMANCE CRITERIA

BEGINNING 2

Students at this level are able to take learned and rehearsed words, using their linguistic,
cultural and strategic knowledge, to communicate in written form their intents (listing,
labeling, asking and answering simple questions, giving simple commands/advice/
information and describing simple concepts) by creating simple, concrete, prepared texts
composed of isolated words, a combination of simple words, phrases or simple sentences
relating to the fields of experience under study and as appropriate to the communicative
task. The types of texts the students are able to produce are always structured, modelled
and dependent on someone or something else before students are able to recreate their
own similar texts. The communicative tasks students are able to carry out include:
writing down grocery or school supply lists, creating simple classified ads or writing very
simple autobiographical information for letters using the appropriate format for letters.
They are able to use, on a fairly consistent basis, from the fields of experience of
Beginning 1 and 2 levels, simple, routine vocabulary and linguistic elements such as the
verbs "alIer, etre, avoir, faire," the present tense, familiar adjectives, and personal
information such as their age, their name, telephone number and information about their
family as it pertains to the context and in keeping with the social and textual conventions
of the communicative task. They are also able to use simple cultural conventions such as
correctly addressing an envelope. Spelling will be limited to the word level, with
agreement being demonstrated between the determiner/noun, adjective/noun and subject/
verb, with accuracy of word order limited to simple sentences.

As there are multiple entry points at the Beginning level, the type of content one will
find in these written productions will be directly related to the cognitive development of
the students and their age. Students who are in either junior or senior high school will be
able to link more words together to create a number of simple sentences. However, these
sentences will still remain very simplistic in nature and will demonstrate limited use of

cohesive elements. The most commonly used cohesive element used will be "et" and its

use will depend on the communicative task. For example, a 10/11 year old will need to be

guided as to what type of content is required to write a simple letter to a pen pal. For
example, "Bonjour, je m'appelle Mary. J'ai 10 ans. J'ai un chien.", etc. Whereas, junior or
senior high school students, given the same task are able to write "Je m'appelle John
et j'ai quince ans. J'habite avec ma famille dans une maison.", etc., since at this age and
cognitive level, the students are likely to want to be more explicit with the kinds of
information they wish to share with the reader. At all age groups, though, students will
rely heavily on models for correct spelling and linguistic replication. They will also FSL
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require a number of redundant situations involving constant guidance and modelling in
order to be able to transfer the communicative/linguistic knowledge they have acquired in
one field of experience to other fields of experience and to other contexts to ensure success
in their written productions.

I BEGINNING 3

Students at this level are able to take learned and rehearsed words or sentences, using
their linguistic, cultural and strategic knowledge, to communicate in written form their
intents (listing, labeling, asking and responding to simple questions, giving simple
directions/commands/advice/information and describing simple concepts) by creating
simple, concrete, prepared texts composed of simple words, phrases or simple sentences as
is appropriate to the communicative task and relating to the fields of experience under
study. The communicative tasks the students are able to carry out are structured and
modelled and include: writing a simple safety announcement, labeling the various
buildings on a map by providing pertinent information as it relates to streets and
avenues, writing a more sophisticated classified ad or writing a simple publicity poster.
They are also able to use simple writing conventions which are appropriate to the text
they are writing. In the communicative tasks they are asked to carry out, they are able to
use, on a fairly consistent basis, from the fields of experience vocabulary from Beginning
1,2 and 3 and the linguistic elements from these levels including verbs in the present
tense, the imperative and the immediate future tenses, the verbs "avoir, etre, faire, aller,"
and cohesive elements at the word level. Spelling is limited to the word level, with
agreement demonstrated between the determiner/noun, adjective/noun and subject/verb.
Accuracy at the word order level is limited to simple sentences. For example, they will be
able to provide information for classified ads using the correct form of qualifying
adjectives and vocabulary related to the sale of the item, using the correct monetary
symbol as it is used in French in addition to writing out the classified ad as it would
appear in he newspaper.

As stated in Beginning 2, students at this level can range in age any as a result, the
content of their written productions will reflect their cognitive development and their age.
Students will still rely heavily on models for linguistic replication and will require a
number of redundant situations in order to be able to transfer the communicative/
linguistic knowledge they have acquired in one field of experience to other fields of
experience and from one context to another. They will require continual guidance and
modelling in order to be successful in their written productions. Students at this level will
begin to take more risks in the kinds of things they will want to express as they develop
more confidence with the language and communication tasks they are confronting. As a
result, they will tend to make more language usage and spelling errors which must be
corrected appropriately in order to avoid incorrect storage in memory.
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MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Leginning level are asked to produce something in writing, they are
still being asked to engage in activities that are language focused as opposed to being
communicatively focused; that is, activities in which there is an intent (a reason for
communicating) and a communicative task (an authentic way in which language is
produced in real life). When they are asked to produce real-life texts, they are often being
asked to produce for evaluative purposes before they are ready to do so. The end product is
often one in which the students have not had sufficient practice nor sufficient exposure to
authentic texts which model the correct usage of the language. Students need to be exposed
to a number of authentic documents if they are going to be able to replicate these texts
themselves. They will also need to have the opportunity to practice creating these texts
before they are able to be evaluated summatively. Practice is important if students are going
to be able to produce with precision.

Another vital step in developing writing skills is to involve students actively in the edit/
revision process. Students need to have the oppportunity to reflect upon the corrections
made, whether done with a teacher or by themselves. This step is very important if students
are to improve the quality of their written productions. In order for Beginning 2 and 3 level
students to become better communicators they must engage in real-life activities that allow
them to develop and refine the communicative/linguistic elements of these levels of the
Program of Studies sufficiently so as to be able to progress into the Intermediate level. The
examples that follow demonstrate some features of the Program of Studies but more
authentic types of tasks need to be carried out in order for students to be able to apply their
linguistic knowledge to experiential/communicative situations.

This section contains examples which illustrate what students are able to do at this level. A
number of examples from different age groups are presented to demonstrate how different
age groups will develop the same communicative task.

In addition, one will see the terms "independent draft" and "presentation copy." The
independant draft demonstrates what the student was able to do on his/her own. The
presentation copy is an example of what the work could have looked like had an edit/revision
process taken place. In some cases, the students did carry out this process which will be

indicated in the analysis.
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Examples of Beginning Level 2 Written Production

Example 1 (9-10 years)

INDEPENDENT DRAFT AND PRESENTATION COPY:

S'cweA\e, Gz.zose

es\ mL44;coa\guri
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Example 1

FIELD OF EXPERIENCE:
Animals/Food/Housing

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
A description of an invented animal

TYPE OF COMMUNICATIVE INTENT:
Describing an invented animal

AGE OF STUDENTS:
9-10 years

BA.4.1(GROUND OF THE EXAMPLE:
Students were given the opportunity to prepare the
text in advance and go through an edit process with
the teacher.

CURRICULUM STANDARD:
Students were expected to name their animal,
provide a colour description and describe its eating
habits and lodging requirements following a given
model.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link a
number of words to create a simple, concrete
message composed of a number of structured
sentences containing appropriate information.

The message is appropriate to the text and the
intents are clear and obvious.

The student has shown some creativity by
naming the animal "Bizarre" using an adjec-
tive to create a name.

The message provides sufficient information
that is representative of a simple, concrete
description.

The student uses an illustration to enhance the
communication of the message.

CULTURALLY:
The text does not include the identification of
a francophone presence or the use of
appropriate social conventions since the task
does not naturally require this information.

(LINGUISTICALLY:
The vocabulary used is limited and
structured but appropriate to the task.

The student has used the present tense
correctly with cohesion being demonstrated
at the word level, i.e., adjective, gender and
tense agreement. For example, with the
sentence "II mange des biscuits," the "iI"
matches the gender of the animal; "mange"
agrees with "il" and the present tense, and
"des biscuits" shows correct use of plurality.

The student demonstrates accurate spelling of
the words used and correct word order.

ISTRATEGICALLY:
The student has successfully followed the
model given. (cognitive)

The student shows a positive attitude
towards the language by taking the risk to
design an animal and create a text to
describe it. (socio-affective)

The student has followed a language model
to develop the text using selective attention
to complete the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Example 2 (9-11 years)

INDEPENDENT DRAFT` AND PRESENTATION COPY:
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Features of French as a Second Language Learners "Written Production

Example 2

FIELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMNfUNICATIVM TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
941 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bicycle safety. In a brainstorming session,
students came up with language models and were
then given the opportunity to choose the model(s)
they preferred.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bike safety to create an ad campaign informing
students of their age about the dangers of the road.
They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the corr* t form of the imperative in
addition to the vocabulary related to the unit.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(COMMUNICATIvELY:
The student demonstrates the ability to link
rehearsed words together to create a simple,
concrete message in one complete sentence.

The message is appropriate to the text and the
intent is obvious and clear.

The message provides simple but accurate
information that is representative of the task
and the illustration provided.

The student uses an appropriate illustration to
enhance the communication of the message. 2

CULTURALLY:
Although the field of experience does touch
upon some cultural differences in terms of
road signs and certain laws that are pertinent
to Quebec, the message, as it stands, does not
necessarily lend itself to cultural information.

The student does use the appropriate
punctuation mark for the text.

I

LINGUISTICALLY:
The vocabulary used is limited but
appropriate to the task. The student was able
to employ the vocabulary of the unit with
precision and authenticity, with no spelling
errors regarding gender or verb tense used.

There is agreement demonstrated between
the determiner and the noun.

There is coherence of thought and cohesion at
the word level.

STRATEGICALLY:
The student was able to follow a model to
create an appropriate message. (cognitive)

The student has voluntarily taken the risk to
communicate a message in French. (socio-
affective)

The student has used the ability to attend to
the task selectively by following the instruc-
tions given by the teacher regarding the
language model and completion of the task.
(metacognitive)

This example illustrates a performance standard which is acceptable for this level.

1 14.
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filatures of French as a Second Language Learners Written Production

Example 3 (9-11 years)

INDEPENDENT DRAFT:

TouS

se.,AVi utY\ ourki

\fa\ eur IIDA i deovvAck, cfNi fenne.

(.0ociloe 30b-4072

Pm Tour dleeAtt.\>

Rose

fe$Ve.L.Veukk-s tr.DAt inc./us.

With the assistance of a grid constructed
at the word level the student would have
been able to: catch the missing accent on
"reflecteurs"; write the correct adjective
form of "violet" and the appropriate
monetary symbol; and employ the
classified ad format. With this assistance
the work may have looked like this.

FSL
samples

work
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PRESENTATION COPY:

4.ct 'Taut aeit1s. kid s.4 violet

Ile. 11 vAitaele*. "Touts reclecieum

ult.° t.Q1
cA'm

Vol eur l 109', derforcie, 90# ftrille

CArches 3.704072
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Features of French as a Second Language Learners Written Production

Example 3

FIELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a classified ad

TYPE OF COMMUNICATIVE INTENT:
Informing someone of one's intent to r ell
an item

AGE OF STUDENTS:
9-11 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
classified ad, based on the classified ad models
presented in the educational project.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bikes to sell a used bicycle in a newspaper using the
appropriate adjectives and vocabulary related to
bicycles.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

LINGUISTICALLY:
The vocabulary used is appropriate to the
task. The student was able to employ the
vocabulary of the unit in an authentic fashion.

COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words together to create a simple,
prepared message.

The message is appropriate to the text and
the intent is obvious and clear.

The message provides simple but accurate
information that is representative of the task
and the conventions of a classified ad,
although the correct format of the ad was not
adhered to.

(CULTURALLY:
The student has demonstrated an
understanding of the placement of monetary
symbols in French-speaking Canada.

The student may have had interference
between the term "on velo" and "une
bicyclette." As a result, the student used the
incorrect adjective form of "violet," since most
often the term "velo" is used when selling a
bicycle.

There is coherence of thought and cohesion at
the word level.

STRATEGICALLY:
The student has been able to follow the model
presented but not the conventions appropriate
to a classified ad. (cognitive)

The student has taken the risk to create a
written communication. (socio-affective)

The student has selectively attended to the
task by following the instructions given by the
teacher regarding the model and completion
of the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.

1 4?
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Features of French as a Second Language Learners ' Written Production

Example 4 (12-15 years)

INDEPENDENT DRAFT:

2GcrGB ALGRTG,
RGcrGa c-6tRil-6

With the assistance of the teacher the
student could have improved the work by
discussing the meaning of "rester" through
the use of a verification activity, by
employing a French only dictionary and by
using authentic documents which provide
contextually appropriate language models.

PRESENTATION COPY:

SOYEZ ALERTE;

SOYEZ SUR!

2



Features of French as a Second Language Learners' Wm ten Prodactton

Example 4

FIELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
12-15 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bike and health safety. In a brainstorming
session, students came up with models and were
then given the opportunity to choose the model(s)
they preferred.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bike and personal safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative, in
addition to the vocabulary related to the unit.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words together to create a simple,
concrete, prepared message in a simple
sentence.

The message is somewhat appropriate to the
text and the intent is obvious, although some
English interference is occurring with the use
of "rester," which is not appropriate to the
communicative intent.

The message provides sufficient information
that is representative of the task and the
illustration provided.

(CULTURALLY:
Although the field of experience does touch
upon some cultural differences in terms of
road signs and certain laws that are pertinent
to Quebec, the message, as it stands. does not
necessarily lend itself to the inclur.ion of
cultural information.

The student does use the appropriate
punctuation mark for the text.

(L NGUISTICALLY:
The vocabulary used in this example is
appropriate to the task. The student was able
to employ the vocabulary presented in the
unit with no spelling errors noted.

There is coherence of thought and cohesion at
the word level although the intent of the
message is showing English interference. The
student needed to be made aware of the fact
that "rester" is a verb of movement as opposed
to the English meaning "to stay." To attain
the meaning of "to be," he/she should have
used "soyez."

(STRATEGICALLY:
The student has taken the risk to put the
language acquired into a sentence in order to
create a message appropriate for the age
group. (socio-affective)

The student has selectively attended to the
task by following the instructions given by the
teacher regarding the task. (metacognitive)

This example illustrates a performance standard which could have been acceptable had a revision
process been carried out.

12
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Features of French. as a Second Language Learners' Written Production

Example 5 (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION COPIES:

Example 1:

Example 2:

Content
°mete

oRgamii
Intelligent

Sociable



Features of French as a Second Language Learners' Written Production

Example 5

FIELD OF EXPERIENCE:
People around us

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Writing an acrostic

TYPE OF COMMUNICATIVE INTENT:
Describing the characteristics of a
fellow classmate

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students went through a brainstorming session in
which they created a list of characteristics that best
describe students of their age.

CURRICULUM STANDARD:
Students were to choose another student in the
classroom and, by using their name, find adjectives
that best describe the person. They were to ensure
that they used the correct form of the adjectives
according to the gender of the person.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/COMMUNICATIVELY:
The students demonstrate the ability to put
'isolated words together to create a simple
message.

The messages are appropriate to the texts and
the intents areobvious and clear.

The messages provide simple but accurate
information that is representative of the task
and the conventions of this kind of poem. )

(CULTURALLY:
The text does not require the inclusion of
cultural information.

LINGUISTICALLY:
The vocabulary used is appropriate to the
task.

Both students used the correct form of the
adjectives based on the gender of the person
being described.

There is coherence of thought and cohesion at
the word level.

(-STRATEGICALLY:
The students have followed a model in order
to create an appropriate message. ;cognitive)

The students have taken the risk to create a
message that best describes the other student
by finding adjectives which contain the
required letter but which may not start with
that particular letter. (socio-affective)

The students have selectively attended to the
task by following the instructions given by the
teacher regarding the formulation of the poem
and completion of the task. (metacognitive)

These examples illustrate performance standards which are acceptable for this level.

1 1
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Features of French as a Second Language Learners "Written Production

Examples of Beginning Level 3 Written Production

Example 1 (9-11 years)

INDEPENDENT DRAFT:

F ez Nous!
8COlifeili.

litere z TetijOurS tin Castel.

rrOferl. La vie.

With the assistance of the teacher the
student could have improved the work by
being made aware of the accent error on
the word "protegez," by discussing the
meaning of "s'arreter" through the use of a
verification activity, and by using
authentic documents which provide
contextually appropriate language models.

FSL
samples

PRESENTATION COPY:

4virenflon I

8coufeit
fork .z. Tujours un Caved.

-- /briar Mitre
si
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Features of French as a Second Language Learners' Written Production

Example 1

FIELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
9-11 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bicycle safety. In a brainstorming session,
students came up with models and were then given
the opportunity to choose the model(s) they preferred.

CURRICULUM STANDARD:
Students were expected to use their knowledge of bike
safety to create an ad campaign informing students of
their age about the dangers of the road. They were to
use an illustration to help communicate their intent
and any cultural information deemed pertinent.
Linguistically, they were to employ the correct form of
the imperative in addition to the vocabulary related to
the unit.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(-COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words together to create a series of
simple, complete sentences to communicate
the intent.

The intents are obvious, but some imprecise
expressions cause the message to be less clear.

The message provides simple and sufficient
information that is representative of the task
and the illustration provided and
demonstrates the appropriate conventions
applicable to messages found on posters.

The student uses an illustration to enhance the
communication of the message.

LINGUISTICALLY:
The vocabulary used is somewhat appropriate
to the task. The student was able to employ
the vocabulary presented in the unit with
only one spelling error noted, i.e., the missing
accent noted on "protegez." However, other
vocabulary was not used appropriately. The
translation error in the use of "s'arreter" does
render the text less appropriate. "Attention!"
would have been better. In addition, there is
a nuance implied with the expression "Prote-
gez la vie." The usage of "la vie" implies life
in general. In this context, the student is
actually making reference to the protection of
oneself; therefore, the correct usage should
have been "Protegez votre vie." or "Protegez-
vous." which now implies the protection of
oneself. Or, since the context is about helmet
safety, the student could have been provided
with the model "Protegez votre tete," which
would make the text more contextually
appropriate.

There is coherence of thought and cohesion at
the word level, with the intents showing some
English interference.

The student demonstrates knowledge of the
use of the imperative form and correct word
order.

131
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FiJtures of French as a Second Language Learners Written Production

CULTURALLY:
Although the field of experience does touch
upon some cultural differences in terms of
road signs and certain laws that are pertinent
to Quebec, this message does not necessarily
lend itself to the inclusion of cultural informa-
tion.

The student does use fairly consistently the
correct punctuation for the text.

This example illustrates a performance standard a
message.

FSL
samples

STRATEGICALLY:
The student has taken the risk to put a
number of sentences together in order to
create a more complete message. (socio-
affective)

The student has selectively attended to the
task by following the instructions given by
the teacher regarding the model and
completion of the task. (metacognitive)

cceptable for this level, given the complexity of the

1;3 G.



!Feature of French as a Second Language Learners' Written Production

Example 2 (9-11 years)

INDEPENDENT DRAFT:

With the assistance of a verification grid
constructed at the word level, the student
would have been able to catch the
incorrect accent on "tres," the missing
accent on "demande" and the spelling
mistakes of "le pneu" and "information."
With this assistance, the work may have
looked like this.

b_r(snit

PRESENTATION COPY:

GT TiralckStk.,,nomc e..1-

vcrx-)+3-5 b=cflee

(i'coicAtr- IG

t6te e4 1e Fnco Gvan-t.
vo.ut Pr, x derronclt.
3.50$ pour
snierrncalon ci)pckz. briciirc
Siertuccd
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Features of French as a Second Language Learners' Written Production

Example 2

FIELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a classified ad

TYPE OF COMMUNICATIVE INTENT:
Informing someone of the intent to sell
a bicycle

AGE OF STUDENTS:
9-11 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
classified ad based on the models presented in the
educational project.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bikes to sell a used bicycle in a newspaper using the
appropriate adjectives and vocabulary related to
bicycles and their knowledge of classified ads.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUN1CATIVE.Y: -N.

The student demonstrates the ability to link
rehearsed word:; together to create a simple,
concrete, prepared message.

The message is appropriate to the text and the
intent is obvious and clear.

1

The message provides simple but accurate
information that is representative of the task
and the conventions and format of a classified
ad.

(-LINGUISTICALLY:
The vocabulary used in this example is
appropriate to the task. The student was able
to employ the vocabulary presented in the
unit in an authentic fashion.

There were four spelling mistakes noted: the
incorrect accent on "tres," "les pneus avant"
should not have been plural, "information"
and the missing accent on "demander'

CULTURALLY:
The student has demonstrated an
understanding of the correct placement of
monetary symbols and how to write them in
French.

There is coherence of thought and cohesion at
the word level.

(STRATEGICALLY:

The student has followed a model in order to
create an appropriate message. (cognitive)

The student has taken the risk to add more
information to the ad in order to make the
bicycle more saleable. (socio-affective)

The student has selectively attended to the
task by following the instructions given by the
teacher regarding the language model and
completion of the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learners' 'Written Production

Example 3 (12-15 years)

INDEPENDENT Da T:

(This is just a portion of the story. The remainder follows without the pictures.)

4, lje *6112.' ett
P

Quist -at cwt. c.itst cia ?

Ciest 1t petit Robotto xi

61/4) pelt Lisse.

The student's story could have been
improved by providing a verification grid
which asked the student to check accent
marks and the spelling of words used in
the text.

PRESENTATION COPY:

13u
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Features of French as a Second Language Learners' W:itten Production

Continuation

Qu'est-ce que c'est ca?
C'est le petit Raboteux, l'ami du petit Lisse.
Le petit Raboteux habite dans un cercle avec sa famille.
Pour jouer avec son ami, le petit Lisse marche le long d'un rue longue et
droite pour alley chez Raboteux
Qui est la?
C'est le petit Rayure.
Bonjour petit Rayure!
Bonjour petit Lisse!
Bonjour petit Raboteux!
Est-ce que to as vu le petit Tache?
Non, je n'ais pas vue le petit Tache.
Allons le chercher!
Ah voila!

Il est la derriere toi dans le coin.
Les quatre amis rient et jouent ensemble.
Ils courent le long de la courbee a la maison du petit Tache. Ils jouent
dans la carre
Le soir, Ils sont tres fatigues et heureux
Bonne nuit le petit Raboteux!
Bonne nuit le petit Rayure!
Bonne nuit le petit Tache!
Bonne nuit le petit Lisse!
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Features of French as a Second Language Learners ' Written Troduetion

Example 3

FIELD OF EXPERIENCE:
People around us/Fine arts

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creating a simple picture book for children

TYPE OF COMMUNICATIVE INTENT:
Telling a simple story

AGE OF STUDENTS:
12-15 Years

BACKGROUND OF THE EXAMPLE:
Students were given a model to follow for creating
the story.

CURRICULUM STANDARD:
Students were expected to create an imaginary
family and write a story about them with their
target audience being young children.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link a
number of simple sentences and a few
complex sentences to create simple, concrete
messages containing appropriate information
which is well situated within the context of a
young child's picture book.

The messages are appropriate to the text and
the intent is clear and obvious.

The student has shown creativity by naming
the characters in the story as they relate to
their physical descriptions, such as "le petit
Lisse," because he is smooth and his friend
"Raboteux," because this character's physical
appearance is rough.

The messages provide sufficient information
that is representative of a concrete narrative.

The student uses illustration to enhance the
communication of the messages.

\.. 1
(CULTURALLY:

The text does not include the identification of
a francophone presence since the task does
not naturally require this information.

The student does use the correct social conven-
tion for saying "Good night."

2

LINGUISTICALLY:
The vocabulary used is limited but
appropriate to the task. It includes the use of
descriptive adjectives to add more
naturalness to the structured context.

The text demonstrates a number of linguistic
errors such as missing accents, misplaced
accents and the incorrect form of the passé
compose.

The student is also attempting to use
linguistic forms from other levels to narrate
the story such as the past tense and direct
object replacement, but their usage is most
likely not attained.

The student uses the present tense with
cohesion demonstrating an understanding of
its use especially in the context of a child's
storybook.

r STRATEGICALLY:
The student has used knowledge of children's
storybooks to create his/her own. (cognitive)

The student shows a positive attitude
towards the language by taking the risk to
design a child's storybook which a young
child is capable of understanding. (socio-
affective)

The student has followed a model to develop
the text, demonstrating the use of selective
attention to complete the task.
(metacognitive)

This example illustrates a performance standard which is acceptable for this level.

1 3 4'
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Features of French. as a Second Language Learners Written Production

Example 4 (12-15 years)

INDEPENDENT DRAFT:
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Features of French as a Second Language Learners 'Written Production

Example 4

FIELD OF EXPERIENCE:
Activities/School

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Informing the community of an event and
persuading people to attend

AGE OF STUDENTS:
12-15 years

BACKGROUND OF THE EXAMPLE:
This example was obtained as part of the val;dation
of the Beginning Level Model Test. Students were
given the elements required to produce the poster.
They were supplied with a student checklist to
verify if they had included all the items mentioned.

CURRICULUM STANDARD:
Students were expected to communicate their
message by creating an advertisement which
announced the performance of a francophone
performer or performing group by providing the
date, time, place of the event, price of the ticket with
correct placement of the monetary symbol, and a
sentence which would convince people to attend the
event.

EATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(-COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words together to create a simple
message.

The message is appropriate to the text and
the intent is obvious and clear.

The message provides simple and sufficient
information that is representative of the task
and the conventions of an advertising poster.

The student has also attempted to give some
authenticity to the poster by providing a
critique statement as a means of convincing
the public to attend the event, a teuhnique
often used in publicity posters.

The student uses an illustration to enhance the
communication of the message.

"CULTURALLY:
The student uses the correct placement for
the dollar sign and the correct form for
writing time in French.

The student is able to identify a francophone
perfomer, Roch Voisine.

(LINGUISTICALLY:
The vocabulary used is appropriate to the
task employing the vocabulary requested.
Some grammatical errors were noted such as
the incorrect placement of the accent on "oil,"
the use of "par" instead of "au," "est" instead
of "et," etc.

The student's message could have been
improved by using the word "celebre" instead
of "farneux." The message is understood, but
it would have been more precise had the
correct word been used.

There is coherence of thought but there are
errors of cohesion at the word level for
example "de Quebec Journal" should have
been "du Journal de Quebec," but these errors
do not impede the comprehension of the
message; they do, however, distract the
reader.

MTRATEGICALLY:
The student used knowledge of publicity
poster elements to create his/her own poster.
(cognitive)

The student took the risk to create a unique
message by writing a critique statement and
attempting to use a circumlocution with the
word 'benefits" to mean "benefices" in French.
(socio-affective)

The student has selectively attended to the
task by following the instructions given in the
test to complete the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.

1 3 J
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Features of French as a Second Language Learners' Written Production

Example 5 (15-18 years)

INDEPENDENT DRAFT:

or,t,TV1),INUM., TwAQ.;A Q, '

Y\Ws30QAt v\)6.0v, 11MS \N5Y45.

IxtmmvoQuz \ \an ti..\1*.k. ,

qivve'AZ k 41\k,wt 1\3k- 'MO

Selo
T/C1(*(1) \AW' \\IZ'' \i\\6*14

trey \PA (ZVI?. t`t 9,,,At-t, twtoQ,

.tAQrft..1 $f°1)( 15 5L1A\

Y\q,\\\' 11111-1T1

\mix\ wk. A ,Akusts. Ii.31,1\\tko

VoNt n . U.1(114.&vn i'va\\b 434,1\i\ tm.
lre5 \Am Ux 110 '4tt.
\ 1\1'1- NC

With the assistance of a verification grid
constructed at the word level the student
would have been able to catch the spelling
mistake of "compteur" in the second ad
and the adjective agreement of "Mon and
"noir" in the third ad. With this
assistance the work may have looked like
this.

PRESENTATION COPY:
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Features cd French as a Second Language Learners' Written Production

410 Example 5

FIELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a classified ad

TYPE OF COMMUNICATIVE LNTENT:
Informing someone of the intent to sell
a bicycle

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
classified ad based on the models presented in the
educational project.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bikes to sell a used bicycle in a newspaper using the
appropriate adjectives and vocabulary related to
bicycles and their knowledge of classified ads.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words together to create simple
messages.

The messages are appropriate to the text and
the intent is obvious and clear.

The messages provide simple but accurate
information that is representative of the task
and the conventions and format of a
classified ad.

CULTURALLY:
The student has demonstrated an
understanding of the correct placement of
monetary symbols and how to write them in
French-speaking Canada.

LINGUISTICALLY:
The vocabulary used is appropriate to the
task, employing vocabulary presented in the
unit in an authentic fashion.

There were two spelling mistakes noted:
"computer" for "compteur" and the adjective
agreement between "velo" and "noir."

There is coherence of thought and cohesion at
the word level.

STRATEGICALLY:
The student has followed a model in order to
create an appropriate message. (cognitive)

The student has taken the risk to add more
information to the ad in order to make the
bicycle more saleable. (socio-affective)

The student has selectively attended to the
task by following the instructions given
regarding the model and the completion of
the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Example 6 (1618 years)

INDEPENDENT DRAFT:

Sers-io, De To

Por-le Le. COSS.1e. ?ro-kec_Atur t.

With the assistance of the teacher the
student could have improved the work by
discussing the difference between "le" and
"un" with "casque protecteur," and the use
of possessive pronouns with reflective
verbs through the use of authentic
documents, which provide contextually
appropriate language models.

FSL
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Example 6

FIELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bike and car safety. In a brainstorming
session, students came up with models and were
then given the opportunity to choose the model(s)
they preferred.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bike and personal safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative in
addition to the vocabulary related to the unit.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(COMMUNICATIVELY:
The student demonstrates the ability to link
rehearsed words together to create a
concrete, prepared message combining two
simple sentences.

The message is appropriate to the text and
the intent is obvious and clear.

The message provides simple and sufficient
information that is representative of the task
and the illustration provided.

The student uses an illustration to enhance
the communication of the message.

CULTURALLY:
The student has used a culturally
appropriate register since the "tu" form is
often used in public service announcements
by Quebec advertisers.

The student has used the correct punctuation
for the message.

The vocabulary used is appropriate to the
task, employing the vocabulary presented in
the unit with no spelling errors noted.

There is one error in the use of the definite
vs. indefinite article. At this level, students
must know when to use the definite and the
indefinite article. The incorrect usage does
not interfere with the comprehension of the
message but it does render the text less
accurate.

There is also an error between the use of the
reflexive verb "se servir" and the possessive
pronoun "ta" with "tete." Grammatically,
their use together is incorrect. The student
should have been guided to use "la tete"
instead.

There is coherence of thought and cohesion
at the word level which allows for clear
comprehension of the student's communica-
tive intent.

STRATEGICALLY:
The student has followed a model to create
an appropriate message. (cognitive)

2

The student has taken the risk to put the
lar..5raage acquired into a sentence in order to
create a message appropriate for the age
group. (socio-affective)

The student has used selective attention to
carry out the task by following the instruc-
tions given regarding the model and
completion of the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
FSL
samples
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Features of French as a Second Language Learners' Written Production

INTERMEDIATE LEVEL PERFORMANCE CRITERIA

INTERMEDIATE 4

Students at this level are able to take learned and modelled phrases, using their
linguistic, cultural and strategic knowledge, to communicate in written form their intents
(principal communicative intents from Beginning level, plus giving directions/
instructions/advice/information, expressing needs/feelings/preferences, asking for
information/advice, describing actions and comparing items/people) by creating mainly
simple, prepared texts, mostly concrete in nature, containing a number of ideas related to
the fields of experits.-lice and the context(s) under study. These texts take the form of lists
of sentences which are written in a logical and sequential manner at the sentence level,
while respecting the appropriate conventions of the communicative task. However, these
sentences are not yet fluid in the manner in whic.1 they are connected. The sentences
used are typically simple sentences or combinations of simple sentences joined by
cohesion markers, such as "et" and "parce que," produced in a structured, guided and/or
modelled fashion. Students are able to carry vut communicative tasks such as writing
personal letters, creating a health survey, writing a shopping guide for personal gifts for
friends and family, etc. To carry out these tasks, they are able to employ, on a fairly
consistent basis, vocabulary and linguistic elements from the Beginning level in addition
to the vocabulary from Intermediate 4, the comparative, expressions which use "faire,"
adverbs and adverbial expressions and cohesion markers at the sentence level in order to
create their messages.

Students will still rely heavily on authentic models for language usage and replication.
They will require a number of similar situations in order to be able to transfer the
linguistic, sociolinguistic and strategic knowledge they have acquired in one field of
experience to other fields of experience and from one context to another. They will need
continual guidance and modelling in order to be successful in their written productions.
They will also need to be given a number of writing strategies which they can resort to as
a means of improving the quality of their productions such as the use of bilingual and
unilingual dictionaries, checklists for ensuring content and precision of language use and
edit/revision processes (self, peer, group) which assist students in becoming aware of ways
in which to improve the quality of their productions. Students will continue to take more
risks in the kinds of things they will want to express as they are developing more
confidence with the language and the communicative tasks they are confronting. As a
result, they will tend to make language usage and spelling errors which must be corrected
appropriately in order to avoid incorrect storage in memory of new and developing
language elements.

I INTERMEDIATE 5

Students at this level are able to create their own written messages based on the use and
modelling of authentic documents employing their linguistic, cultural and strategic
knowledge to communicate their intents (principal communicative intents from
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Beginning level, plus giving directions/instructions/advice/information, expressing needs/
feelings/preferences, asking for information/advice, describing actions/simple topics,
comparing items/people and narrating events) by preparing texts more sophisticated and
abstract in nature which contain a series of interrelated ideas related to the fields of
experience and context(s) under study. These texts take the form of lists of sentences
developing into a paragraph but which do not necessarily display connectedness at the
paragraph level. These texts are composed of simple and/or complex sentences which
describe events in the past, the present and the future while respecting the conventions of
the communicative task. As a result, the communicative tasks that the students can
engage in are related to more sophisticated compositions such as writing advice columns,

creating a fashion brochure or guide, creating publicity posters, writing business
correspondence (e.g., writing a letter to ask for information), writing an article, etc. The
texts will begin to demonstrate the use of cohesion markers relating to a sequence, such
as "puis, ensuite, apres, alors," etc., to connect these ideas so that there is more flow to the
text. To carry out these tasks, they are able to employ, as is necessary and on a fairly
consistent basis, all the vocabulary and linguistic elements developed in the Beginning
level and Intermediate 4 level in addition to the vocabulary of Intermediate 5, the
superlative and past tenses such as the passe compose and the imparfait and the use of
direct and indirect pronouns when textually appropriate.

Students will still need authentic models for language usage, so as to ensure that their
texts are authentic and incorporate more natural usages/expressions of the language.
They will require a number of similar communicative tasks in order to be able to transfer
the communicative/linguistic knowledge they have acquired in one field of experience to
other fields of experience. They will need continual guidance in order to be successful in
their written productions by being given a number of strategies which they can resort to
in order to improve the quality of their productions such as the use of bilingual and
unilingual dictionaries, checklists for ensuring content and precision of language use and
edit/revision processes (self, peer, group) which will assist students in becoming aware of
ways in which to improve the quality of their productions. As students continue to take
more risks in the kinds of things they will want to express, they will continue to make
language usage and spelling errors. These errors need to be corrected appropriately in
order to avoid incorrect storage in memory. Guided revision sessions are required to
ensure that new and developing language items are being stored properly.

INTERMEDIATE 6

Students at this level will be able to create their own written messages on a more
independent basis based on the use and modelling of authentic documents employing their
linguistic, cultural and strategic knowledge to communicate their intents (principal
communicative intents from Beginning level, plus giving directions/instructions/advice/
information, expressing needs/feelings/preferences, asking for information/advice,
describing actions/simple topics, comparing information/situations and making simple

14:)
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hypotheses) by preparing texts of a more abstract nature which contain a series of
interrelated ideas related to the fields of experience and context(s) under study. These
texts will now take the format of connected sentences forming one or more paragraphs,
which are beginning to demonstrate an interrelationship between paragraphs but which
are not yet employing, on a consistent basis, cohesive elements between paragraphs so as
to link them smoothly. These paragraphs take mainly the form of narratives which
describe events in the past, present or future, in a fairly consistent manner, using
combinations of simple and complex sentences which are related to more sophisticated
compositions such as writing travel advice columns, creating a newspaper, creating
environmental publicity posters, writing business correspondence, such as introduction
letters accompanied by a curriculum vitae, writing film critiques, etc. To carry out these
tasks, while respecting their conventions, students are able to employ vocabulary,
linguistic and sociolinguistic elements, on a fairly consistent basis, such as the simple
future, the use of replacement and interrogative pronouns and the present conditional in
addition to the vocabulary and linguistic elements developed in the Beginning and
Intermediate 4 and 5 levels. The use of the indirect and direct pronouns, in addition to
"y" and "en" will be limited to the use as is deemed textually appropriate.

Students will still need authentic models for language usage so as to ensure that their
texts are authentic and incorporating more natural usages/expressions of the language.
They will require a number of similar communicative tasks in order to be able to transfer
the communicative/linguistic knowledge they have acquired in one field of experience to
other fields of experience. They will also need continual guidance in order to be successful
in their written productions. They will need to be constantly reminded to resort to
strategies which will improve the quality of their productions such as the use of bilingual
and unilingual dictionaries, checklists for ensuring content and precision of language use
and edit/revision processes (self, peer, group) which will assist them in producing quality
written productions. As students continue to take more risks in the kinds of things they
will want to express, they will continue to make language usage and spelling errors.
These errors need to be corrected appropriately in order to avoid incorrect storage in
memory. Guided revision sessions are still needed to ensure correct storage in memory of
new and developing structures.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

At the present time, there are limited samples available which demonstrate both
communicative tasks and linguistic precision for students at this level since full
implementation of the Program of Studies has not been attained. Students who are
technically at this level are, for the most part, still being asked to engage in activities which
are language focused as opposed to being communicatively focused and real-life based.
However, when they are asked to produce authentic texts they are often being asked to do so
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for evaluative purposes before they are ready. The end product is often one in which the
students have not had sufficient practice nor sufficient exposure to authentic texts which
model the correct usage of the language. Therefore, the students' texts lack both contextual
appropriateness and accuracy.

To ensure good written communication skills and precise language development for the
Intermediate level, it is important to involve students actively in the edit/revision process.
Students need to have the opportunity to reflect upon their work and the corrections being
suggested and made. This step is important if students are to be able to improve the quality
of their written productions as a group and as individuals. As a result, in order for
Intermediate 4, 5 and 6 students to become better communicators, they must engage in
real-life tasks that will allow them to develop and refine sufficiently their communicative/
linguistic knowledge and skills required at the Beginning and Intermediate levels so as to
be able to progress into the Advanced level.

The examples that follow demonstrate some of the features of the Program of Studies which
are being demonstrated at the present time.

1 4
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Examples of Intermediate Level 4 Written Production

Example 1 (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION COPY:

wink
'136

de seawliai'ic!
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Example 1

FIELD OF EXPERIENCE:
Health and exercise

TYPE OF Tram
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bicycle and car safety. The students
brainstormed a list of possible messages and then
created their own from the list.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bike and car safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative,
the vocabulary related to the unit, in addition to
creating a message composed of more than one
sentence.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to
combine a simple and a complex sentence to
create a prepared, concrete message.

The message is appropriate to the text and
the intent is obvious and clear.

The message provides simple and accurate
information that is representative of the
task and the illustration provided.

The message demonstrates the appropriate
conventions applicable to posters.

The student uses an illustration to enhance
the communication of the message.

ICULTURALLY:

The student has been able to link cultural
knowledge by employing the correct stop
sign that would be found on Quebec streets.

The student used a strategy common to
Quebec advertisers and that is the use of the
"tu" form, in addition to the use of positive
statements that would cause more reflection
than the use of an authoritarian tone to get
the same message across.

The student also used the correct
punctuation for the text.

LINGUISTICALLY:
The vocabulary used is appropriate to the
task employing the vocabulary presented in
the unit with no errors noted.

The student demonstrates knowledge of the
use of the imperative form and the present
tense with no spelling errors noted.

There is coherence of thought with cohesion
being demonstrated at both the word and
sentence level, with a message that flows
logically from one sentence to the next.

/STRATEGICALLY:
The student has used reference material to
ensure that the message is correct.
(cognitive)

The student has willingly corrected errors
pointed out by someone else.
(socio-affective)

The student has selectively attended to the
task by choosing, independently, from the
criteria presented what was necessary for
the completion of the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Examples of Intermediate Level 5 Written Production

Example 1 (15-18 years)

INDEPENDENT DRAF'11
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G vie CiUe fu

saku\ies peu-v-e

Ne cocAdu.\s Pas

\es -Thac01-Ves
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PRESENTATION COPY:

The student's message could have been
made clearer had the student been
provided with a verification process which
reflected upon word usage so that the
hyphen problem between "peut" and "etre"
could have been caught.

1 5

Ci/Ue 4-u

Swqes peuVi*--\-Ce

Ne pas

a-Jec -61A-es

c-Ue.\\D\e.s .
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Example 1

FIELD OF EXPERIENCE:
Advertising

TYPE OF TEXT:
Simple, concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creating a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Giving safety ac? vice

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bicycle and car safety.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bike and car safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative,
the vocabulary related to the unit in addition to
creating a message composed of more than one
sentence.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(-LINGUISTICALLY:
The vocabulary used is authentic and
appropriate to the task.

The student had one spelling error which
changes the meaning behind the communica-
tion. The student should have been made
aware that the hyphen use can change the
meaning. For example, by leaving the
hyphen in and placing a comma after
"sauves," the message says "The life that you
save, maybe your own! Don't drive while
impaired."; where as without the hyphen, it
means "The life that you save can be your
own. Don't drive while impaired.": a subtle
but distinct difference.

COMMUNICATIVELY:
The student demonstrates the ability to
combine a complex and simple sentence to
create a concrete, prepared message.

The student has creatively used the illustra-
tion to enhance the message by making the
eyes appear in the windshield as if it were a
mirror so that the communicative intent is
made clearer.

The message is appropriate to the text and
the intent is fairly obvious.

The message provides simple and accurate
information that is representative of the task
and the illustration provided, following the
conventions of a publicity poster.

CULTURALLY:
This student has used a strategy common to
Quebec advertisers, the "tu" form,
demonstrating knowledge of informal vs.
formal use.

The student demonstrates knowledge of the
use of the imperative form and correct word
order.

There is coherence of thought with cohesion
being demonstrated at both the word and
sentence level, with sentences that flow
logically from one to the next.

(-STRATF,GICALLY:
The student has taken the risk to use and
create a message with linguistic structures
that are not necessarily a part of this level.
(socio-affective)

The student has selectively attended to the
task by choosing, from the criteria, the
elements which were necessary for the
completion of the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.

FSL
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Example 2 (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION COPIES:

le 29 septembre 1993

Example 1: Monsieur Bernard Theroux
Canada inc.
7524,Cote-de-Liesse
Ville Saint-Laurent (Quebec)
H4T 1E7

Cher Monsieur Theroux,

En reponse a votre annonce parue dans La Pressg, le samedi
29 septembre 1993, je pose ma candidature au poste de Representant avec
un programme de formation.

Je pense que j'ai les comptences n6cessaires. Je suis
responsable,gnergique, et enthousiaste.

Ce poste m'inticresse beaucoup. A 1.6cole St. Francis Xavier,
je suis un cours de commerce. Je suis disponsible de mardi a samedi apr4s
15 heures. Je me tiens a votre disposition pour une entrevue.

Veuillez agrger Monsieur, mes sinceres salutations.

A:49,44i6

Chris Koziak

CURRICULUM VITAE.

RENEEIGNEMENTS PERSONNELS ezperlance de Travail

NOM: Koziak Caissier Travail benevole
Cineplex-Odeon L'hepttai Misericordia

PRgNOM: Chris Sept. 1990-Jul.1992 1990 au present

ADRESSE: 18325 86 avenue
INTERETS

NUMgRO DE TgL61-IONE: 487-1227
Lire, jouer aux sports et gcouterla musique

NUMERO D'ASSURANCE SOCIALE: 654 123 672

DATE DE NAISSANCE: Is 27 juin 1979 RF:FeRENCES

LANGUE MATERNELLE: l'anglais 1. NOM: Frank Adams
TgL : 487-7663

AUTRES LANGUES: Is franiais

ETUDES

iTUDES SECONDAIRES: St. Francis Xavier
9250 rue 163

Edmonton ( Alberta)
T5R 0A7

DIxiame annee

ADRESSE: 7273 rue 187

2. NOM: Shannon Mays ADRESSE: 18937 ave 67
TgL : 444-3946

153
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Example 2:

le 3 octobre 1993
Monsieur R. LeBlanc
Party's Leather
9 rue Champlain
Dieppe (Nouveau-Brunswick)
B2V 3L4

Cher Monsieur LeBlanc,

En reponse a votre annonce paws dans LelaumaLsteQuttesu
IE 19 septembre 1993,je pose ma candidature au poste de vendeuse.

Je pense que j'ai les compgtences ncessaires. Je suis
debrouillarde, Onefreuse, honntte, et indgpendante.

Le poste mintgresse beaucoup. A l'eccole St. Francis Xavier,
rgtudie les mathgmatiques et l'informatique. Je suis aussi tres bonne avec
l'argent.

Je suis disponsible de lundi a samedi de 15 heures a 21 heures. Je
me tiens a votre disposition pour une entrevue.

Veuillez agreer Monsieur, mes sinceres salutations.

Rensalg.naments Personnels

Nom: Chevalier
Pr6nom: Monique
Adresse: 79 Gariepy cres.
Num 6ro de teltiphone: 487 1270
Num6ro d'essurance soclale: 651 892 456
Date de naissance: is 18 septembre 1978
Lanus maternelle: Anglais
Autrss langues: Fran?als

Etudes

Etudes Secondalrss

St. Francis Xavier
9250-rue 163
Edmonton,Ab
T5R 0A7

DIxi4me armee

Monique Chevalier

Eminence de Travail

-Vendeuse
-Le Chateau
-janvier 1992 avrier 1993

-Gardienne d'enfants
-1989 - 1993
( Donna Rose

fn to rat,

Je m'intgresse beaucoup a la mode.

Je lis tout ce que je peux a ce sujet.

Riiteirencea

Nom: Thomas Jhon
Adresse: 8770 rue 170
Tiliphone: 444-3070

Nom: Donna Rose
Adresse:49 Gariepy Cres.
T616phone: 487-5559
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Example 2

FIELD OF EXPERIENCE:
World of work

TYPE OF TEXT:
Concrete, prepared text

TYPE OF COMMUNICATIVE TA.5tli:
Writing a covering letter and curriculum
vitae

TYPE OF COMMUNICATIVE INTENT:
Providing someone with information on one's
work experience and expressing the desire to
obtain a certain advertised job

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to follow a
model in order to develop a covering letter for their
curriculum vitae.

CURRICULUM STANDARD:
Students were asked to read job ads in French
language newspapers and to choose a job that they
were interested in. They were then asked to write a
letter to the business providing information on
themselves as it relates to the job. They were to
write the address and the date as it would be
written in French and to follow the appropriate
conventions for beginning and closing a letter.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The students demonstrate the ability to
combine a number of ideas, using a
combination of simple and complex sentences,
based on a given structure and models, to
express the nature of the intent behind the
letter.

The messages are appropriate to the text and
the intents are obvious and clear.

The messages provide simple and accurate
information that is representative of the task
and the conventions for formal letters and a
curriculum vitae.

(CuuruitAux:
The students have been able to apply their
knowledge of differences in writing letters in
French in comparison to standards in English
by writing the date, the address and correct
forms of salutations and closings for a formal
letter in French.

LINGUISTICALLY:
The vocabulary used is authentic and
appropriate to the task with no errors in
spelling noted.

The use of the present tense is appropriate
for the letters and no errors were noted in
this area.

There is coherence of thought with cohesion
being demonstrated at both the word and
sentence level, with sentences that flow
logically from one thought to the next.

STRATEGICALLY:
The students have used models and
examples to assist them in writing their
letters and curriculum vitae. (cognitive)

The students have willingly corrected errors
pointed out by someone else as they have
edited their letters and their curriculum
vitae. (socio-affective)

The students have selectively attended to the
task by choosing independently, from the
criteria presented, the elements which were
necessary for the completion of the task.
(metacognitive)

These examples illustrate performance standards which are acceptable for this level.

15,3
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Examples of Intermediate Level 6 Written Production

Example 1 (15-18 years)

INDEPENDENT DRAFT:

On p eyse. 10,t bore e.s+

0, l'0,1 coo 00A po,c

uhe rilk-Viire a. rre . Lt -0,;+ e.s4 qMe pito 4e.
je,rles so.+ des

o,ccideit+s mor-fekS. Ce0.y des jtv,rits C0.4 Cats
Pa.- Vivresse lec &ores. ci les ;cones
t4'04,14- resportcOoles, perDyvle AC Anottrre.j,

SOYEZ RESPONSABLES!

NE BUVEZ PAS SI VOUS CONDUISEZ!
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PRESENTATION COPY:

The student's message could have been made
clearer had the student been provided with a
verification grid and asked to reflect upon the
work, in addition to being provided with
authentic documents which would have
helped the student see how certain structures
are used. This is what the text may have
looked like had the student been given
guidance and the opportunity to reflect upon
the work. The underlining represents the
corrections made to the text.

On pemee qu6 dove talcool eat antuuint. 444b quanci it yt. a. &kcal
au. mata.nt, c'eet que4ue, cltoee a peendne au, ei/zieux. eat cut pat
fUL pluw ckievitea fua cracluftee. dant ei.tpGgecia clans ke. accicinta

maltella et cuvz caa pa4 1e6 jeu.nee. Unpliquemt tiv/ieeee et

Si be jewsee etaiuit plue, 46sfacwsedteet., not de puseconnee..

mou4aiust.

SOYEZ RESPONSABLES!
SI VOUS CONDUISEZ. NE BUVEZ PAS!
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Example 1

FIELD OF EXPERIENCE:
Advertising

TYPE OF TEXT:
Concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Informing someone of the dangers of the
road

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform f'llow students
about bicycle and car safety.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
bike and car safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative,
the vocabulary related to the unit in addition to
creating a message composed of more than one
sentence.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to
combine different sentence lengths, both
simple and complex, to create a message in
the form of a paragraph.

The messages are appropriate to the text and
the intent is obvious.

The messages provide simple and accurate
information that is representative of the task
and the illustration provided.

The student demonstrates the appropriate
conventions applicable to messages found on
posters.

The student uses an illustration to enhance the
communication of the message.

CULTURALLY:
This student has attempted to use a tone of
voice in the poster that would be suitable for
the intended audience.

The student has used the appropriate
punctuation for the text.

rIAINGUISTICALLY:
The vocabulary used in this example is
appropriate to the task.

The student is still relying heavily on
English syntax to express him/herself. For
example, "...ce n'est pas une matiere a rite."
is a direct translation of the English "It is
not a laughing matter." In order to help
students recognize these "faux amis," they
must be supplied with numerous authentic
language models.

The student demonstrates knowledge of the
use of the imperative form and correct word
order.

There is coherence of thought with cohesion
being demonstrated at both the word and
sentence level, with messages that flow
logically from one thought to the next.

STRATEGICALLY:
The student has taken the risk to use and
create a message with linguistic structures
that are not necessarily a part of this level.
(socio-affective)

The student selectively attended to the task
by independently choosing, from the criteria
presented, the necessary elements for the
completion of the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Example 2 (15-18 years)

INDEPENDENT DRAFT:

(Retyped for easier readability.)

Powzrtuoi it fait 640w:a paid lone. I 4/214. 233

91 y. a.aze ,,,,,, biz, ,,,,,, plotAsatwx, de, izomcaiz. a tec.04, diconclaim. a Spizace Cj irove. fui

d.appellait kfacia.nt .e.aaancAt. & .vjt de, clais.st, nezeniAo 233, itait to.ajou4a cluzuele I cave&

cla caliteida. q..tei 66 dituait cliaectemunemt en-duzoia,.

Vniat&s, it clblectewr, 44. 1<1ntoi a, vena a. la. dada& avec WIG belt dame. elk, iivt ea da924t,

21ampLugtn et elle itait dappodiz de tzavaille4 avec 44.ni. 2a8tamate, pawl. k..a p4ochaind

dr.4.we noia.

/11:o& durtant ced. clewz maiz, Mlle. 21a*npi4e.yeellse49. &a...yaw:licit tiziz. !Kt et elle a. cleve.14ti tale.

izespectie pair k-t itacliantd. et pair les co/Ape's. elle &cat et belle et intellifente, et tout it

mon& t aimait. lout it mode, daul /14nt. .1a/31ancize. Vow,. vompelciait G.4. due x moi4., M.

?4,:toll a. toot& a...You/v.-tux. avec !alt dtagible, et la, p4oleddecale. de Iza,Kaid. itait /dowse. e&

itait mei:eft-mud en amowk avez 44. 741,:tol pow:. &i. 4.4..ai/e d. dirx aikl et naintematt, elA de deAtait

ent.macie. Maid. cf wit mamii.4.6 acc ct une, aut4e, ally a. du4.44 led- clewx Asruia. moia.

.2aa.i.d l e. , /au, J. r . . /A 1 s;, /.1./ . /I ,

2.a.4214.ncht, q-u.'elle wait e . . .fra./3lanaze, &cut Iwzi.eadt et elle

feat pizoni.d. de de, uemcie.4.

Ze. p4ocitain mai" .2/ ..u.," a. aivii.4.4. a & .,al/., 233, le, amp& de, kfmt.

..eaSkaicire itait 34thalACIU. pat It plaloncl.

.2tpuia CZ /OWL, & 6a././6 233 edt toalowl6 kali:le. lout it monde die pe c' eat & iamto.ne, de

ktme. ..faEtaimelze rei &at. la. dalle. ft q.u.4.4cl ka. &at/jam& itiadonneit, on die fla. 4 'ett /runt.

2CIECaltiZt pi 44dpi/lt dwz. &yid. coal
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PRESENTATION COPY:

The student's message could have
been improved had the student been
provided with a verification grid which
would address verb usage and spelling
to revise the work. This is what the
text may have looked like had the
student been given guidance and the
opportunity to reflect upon the work.
The bold lettering represents the
corrections the student may have been
able to make with the assistance of a
grid and a teacher conference.

FSL
samples

Pourquoi falt -il toujours froid dans Ia salle 233?

II &aft une fois une professeure de francais a l'ecole de
Spruce Grove qui s'appelalt Madame LaBlanche. Sa salle
de classe, numero 233, etait toujours chaude a cause de Ia
cafeteria qui se situait directement on dessous.

Un jour, le directeur M. Antoff est venu a Ia classe avec
une belle dame. C'etait la stagaire, Mlle Vampiregenberg,
et elle (Raft suppose() travaiiler avec Mme LaBlanche pour
les prochains deux mois.

Alors pendant ces deux mois, Mlle Vampiregenberg
travaillait tits fort et elle est devenue tr.& respect& par les
eleves et par ses collegues. Elle Otait jeune, belle et
Intelligente at tout le monde l'aimait, tout le monde sauf Mme
LaBlanche. Vous voyez, pendant les deux mois, M. Antoff
est tornbe amoureux de la jeune stagairo, at la professeure
de francais eta jalouse. Elle Otait secretement en amour
avec M. Antoff pendant les dernlers six ans, at maintentant,
elle se sentait menacee. Mais d'une maniere ou d'une autre,
elle a servecu pendant les deux longs mois.

Quand le jour est venue ois Mlle Vampiregenberg devait
partir, M. Antoff a inform() Mme LaBlanche qu'elle serait
remplacee par la jeune professeure. Mme LaBlanche etait
furieuse et elle s'est promis.de se venger.

Le lendemain matin quand Mlle Vampiregenberg est
arrives a Ia salle 233, le corps de Mme LaBlanche Otait
suspendu au plafond.

Depuis ce jour, Ia salle 233 est toujours froide. Tout le
monde dit que c'est Is fanteme de Mme LaBlanche qui hante
Ia salle. Et quand les Oleves frissonnement, on dit que c'est
Mme LaBlanche qui souffle sur lours cous!
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Example 2

FIELD OF EXPERIENCE:
Legends and myths

TYPE OF TEXT:
Abstract, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a legend

TYPE OF COMMUNICATIVE INTENT:
Narrating a fictional story

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students read through a number of legends and
looked at how they are written, discussing which
elements, both linguistic and literary, are present.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
legends to create their own original legend. They
were to use the appropriate verb tenses and all
other linguistic elements, including discourse
markers, to create a legend that demonstrated
coherence and cohesion of ideas.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

7,0a,a0MMUNICATIVELY:
The student demonstrates the ability to
combine both simple and complex sentences
to create a sophisticated message.

The message is appropriate to the text and
the intent is obvious.

The message provides simple and accurate
information that is developed coherently and
logically and is representative of the task.

There is evidence of a beginning, a middle
and a conclusion to the story.

The student demonstrates some humour by
using the name Mme LaBlanche instead of
Mme LeBlanc.

(LINGUISTICALLY:
The vocabulary used is varied and
appropriate to the task although the student
has sometimes chosen words that are not
necessarily the most appropriate such as
"durant," instead of "pendant."

The student is committing a number of
spelling errors which could have been
reduced had the student been given a grid to
guide the correction of errors.

The student is still demonstrating some
difficulty distinguishing between the verbs
which take "etre" and those which take
"avoir"; however, the student is able to
distinguish between the use of the imparfait
arid the passé compose. Other problem areas
tend to be related to agreement (gender,
adjective, plurality and verb).

The student is demonstrating knowledge and
use of the relative clause "qui" and the
appropriate discourse conventions applicable
to narratives which are elements from
higher levels. However, their use is not
necessarily attained.

There is coherence of thought and cohesion is
being demonstrated at the word, sentence
and paragraph level.

cont'd .
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CCULTURALLY:
The student has attempted to begin the
legend in a fashion that is typical of franco-
phone legends, "Il y avait une
fois ..."

The student has not fully acquired the use of
the abbreviated form of "Mme" or "Mlle"; i.e.,
no period is used.

The student is beginning to demonstrate the
appropriate use of narrative conventions
which help render the text more French-like,
such as "Depuis ce jour, ..."

STRATEGICALLY:
There is evidence of the student's knowledge
of the text elements required to create a
legend beginning, middle and a
summarizing statement. (cognitive)

The student has taken the risk to initiate,
sustain and conclude the communication.
(socio-affective)

The student has selectively attended to the
task by choosing, independently, from the
criteria presented, the necessary elements to
create a legend. (metacognitive)

The student has attempted to select and use
rules of grammar that were appropriate for
the completion of the task. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.

16,
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ADVANCED LEVEL PERFORMANCE CRITERIA

ADVANCED 7

Students at this level are able to begin, develop and appropriately conclude their own
written messages with more independence, based on and guided by the use of authentic
documents, employing their linguistic, cultural and strategic knowledge to communicate
their intents (principal communicative intents from the Beginning and Intermediate
levels, plus extending best wishes/gratitude/sympathy, etc., expressing an opinion,
feelings or desires, persuading someone to do something, explaining/defining, narrating in
detail, telling a story and hypothesizing). These are prepared concrete or abstract texts
which contain a series of interrelated paragraphs related to the fields of experience and
context(s) under study. These texts take the form of longer discourse, mostly narrative in
nature, describing events in the past, present or future in a fairly consistent manner, or
are texts which express opinions, explanations or hypotheses supported by facts found in
authentic documents, using combinations of simple and complex sentences which are
related to more sophisticated compositions such as writing a myth or a legend, creating a
health magazine, creating summaries on scientific discoveries, writing away for
information on francophone universities, etc. In addition, these texts begin to show usage
of discourse elements, such as "donc, alors, depuis que, des que, ainsi, en effet, car," etc.,
in order to develop smoother and more natural transitions between sentences and
paragraphs. To carry out these tasks, while respecting the conventions of the task, they
are able to employ on a fairly consistent basis vocabulary, sociolinguistic and linguistic
elements such as the past conditional, lequel, relative pronouns ("ce qui, ce que, ce dont"),
and the present subjunctive, in addition to the vocabulary and linguistic elements
developed in the Beginning and Intermediate levels. The use of direct and indirect
pronouns "y" and "en" is limited to appropriate situations within the text.

Students will continue to need authentic models for language usage, so as to ensure that
their texts are authentic and that they incorporate natural usages/expressio .s of the
language. They will require a number of similar communicative tasks in order to be able
to incorporate the communicative/linguistic knowledge they have acquired in previous
fields of experience. They will begin to become more resourceful and independent as to
the type of strategies they will use in order to be successful in their written productions.
They will choose strategies which will improve the quality of their productions such as
using unilingual dictionaries, creating and using checklists for ensuring content and
precision of language use, selecting grammar rules which will improve their
communication and using edit/revision processes (self, peer, group) which will assist them
in producing quality written communications. As students take more risks in the kinds of
things they will want to express, they will continue to make language usage and spelling
errors. These errors need to be corrected appropriately in order to avoid incorrect storage
in memory. Guided teacher revision sessions will still be required in order to ensure

correct storage in memory of new and developing structures.

1G
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I ADVANCED 8

Students at this level are able to begin, develop and appropriately conclude, on a more
consistent and independent basis, their own written messages, based on the use of
authentic documents, employing their linguistic, cultural and strategic knowledge to
communicate their intents (principal communicative intents from the Beginning and
Intermediate levels, plus extending best wishes/gratitude/sympathy, etc., expressing an
opinion/idea(s) and supporting the opinion/idea(s) with some details, persuading someone
to do something, explaining/defining, narrating in detail, telling a story, hypothesizing,
discussing and arguing a point). These texts are either abstract or concrete and are
prepared, containing a series of interrelated paragraphs composed of a combination of
simple and complex sentences showing coherence of thought related to the fields of
experience and context(s) under study. These texts take the form of longer discourse, in
mostly a narrative format, describing events in the past, present or future in a fairly
consistent manner. Or, they are texts which express opinions/ideas supported by facts
found in authentic documents. These sophisticated compositions can be texts such as
writing a play, creating a drinking and driving brochure, writing biographies on famous
francophone personalities, writing summary reports on the future of the world, etc. These
texts continue to show usage, on a more consistent basis, of discourse elements such as
"done, alors, depuis que, des que, ainsi, en effet, car," etc., while adding more to the
repertoire such as "etant donne, malgre, neanmoins, vu que," etc., in order to develop
transitions between paragraphs. To carry out these tasks, they are able to employ
vocabulary, sociolinguistic and linguistic elements, while respecting the conventions of the
task, such as the pluperfect tense, the present participle, possessive pronouns, passive
voice and future perfect when required by the text, in addition to the vocabulary and
linguistic elements developed in the Beginning, Intermediate and Advanced 7 levels.
The use of direct and indirect pronouns "y" and "en" is limited to appropriate situations
within the text.

Students will continue to need authentic models for language usage and guidance so as to
ensure that their texts are authentic and that they incorporate natural usages/expressions
of the language. They will require a number of similar communicative tasks in order to be
able to incorporate the communicative/linguistic knowledge they have acquired in
previous fields of experience. They will still need guidance in order to be successful in
their written productions. They will need to be reminded to resort to strategies which
improve the quality of their productions, such as using unilingual dictionaries, creating
and using checklists for ensuring content and precision of language use, selecting
grammar rules which will improve their communication and using edit/revision processes
(self, peer, group) which will assist them in producing quality written communications.
As students take more risks in the kinds of things they will want to express, they will
continue to make language usage and spelling errors. These errors need to be corrected
appropriately in order to avoid incorrect storage in memory. Guided teacher revision
sessions are still required in order to ensure correct storage in memory of new and
developing structures.
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I ADVANCED 9

Students at this level are able to initiate, sustain and conclude consistently, on an
independent basis, their own written messages, based on the use of authentic documents,
employing their linguistic, cultural and strategic knowledge to communicate their intents
(principal communicative intents from the Beginning and Intermediate levels, plus
extending best wishes/gratitude/sympathy, etc., expressing an opinion/idea(s) and
supporting the opinion/idea(s) with specific details, persuading someone to do something,
explaining/defining, narrating in more detail, telling a story, hypothesizing, discussing
and arguing a point). These texts are conerete or abstract, containing a series of
interrelated paragraphs composed of combinations of simple and complex sentences
showing coherence of thought related to the fields of experience and context(s) under
study. These lengthy texts are mostly in a narrative format describing events in the past,
present or future. Or, they are texts which express ideas or opinions, supported by facts
found in authentic documents, which are related to sophisticated compositions such as
writing a short story, writing an article on francophone humour, writing a pamphlet on
becoming independent, writing a report on social trends and issues, etc. These texts
demonstrate usage, on a consistent basis, of discourse elements such as "done, alors,
depuis que, des que, ainsi, en effet, car, etant donne, malgre, neanmoins, vu que, bien que,
lors do, lorsque, tandis que, pour que," etc., in order to develop smooth and natural
transitions between sentences and paragraphs. To carry out these tasks, they are able to
employ vocabulary, sociolinguistic and linguistic elements acquired through the previous
8 levels, while respecting the conventions of the task.

Students will continue to rely on authentic models for language usage and guidance so as
to ensure that their texts are authentic and that they incorporate natural usages/
expressions of the language. They will still require writing strategies which will improve
the quality of their productions, such as using unilingual dictionaries to determine the
best word to use, selecting grammar rules which will improve their communication,
creating and using checklists for ensuring content and precision of language use and using
edit/revision processes (self, peer, group) which will assist them in producing quality
written productions. Students will continue to make some language usage and spelling
errors which need to be corrected appropriately in order to avoid incorrect storage in

memory. Guided revision sessions are still an important step in maintaining correct
storage in memory of structures previously acquired.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

At the present time, there are limited samples available which demonstrate both
communicative tasks and linguistic precision for students at the Advanced level since full
implementation of the Program of Studies has not been attained. Only some Advanced 7
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students have been identified at this time. Students who are technically at the Advanced
level are, for the most part, still being asked to engage in activities which are language
focused as opposed to being communicatively focused and real-life based. In order for
students to arrive and develop at this level, it is important that they be given constant and
sufficient exposure to authentic texts and that the written texts they are being asked to
produce are related to real-life tasks. This step is very important if students are to be able to
produce with precision, accuracy and for real purposes.

In addition, to ensure that students do develop the language competencies that are described
at this level, it is vital that Advanced level students are actively engaged in the edit/
revision process in order to refine the language elements required for this level and to ensure
the constant recycling of the elements previously learned and attained at the Beginning
and Intermediate levels. Students need to have the opportunity to reflect upon their work
and the corrections being sug'6ested and made, in addition to making the corrections to the
texts for public exhibition. This step is very important if students are to improve and sustain
on a continual basis the quality of their written productions. As a result, in order for
Advanced 7, 8 and 9 students to arrive at and attain the criteria described for written
production, they must engage in real-life activities that allow them to develop and refine
accurately their communicative skills, in addition to the vocabulary and linguistic elements
of the Program of Studies for the Beginning, Intermediate and Advanced levels.

The examples that follow illustrate some of the features of the Advanced 7 level of the
Program of Studies which are being demonstrated at the present time. The examples were
obtained from classes which are presently experimenting with the level but have not
necessarily fully implemented the French 31a program. Or, they are examples of ex-French
immersion students who are currently enrolled in the French as a second language program.
However, no Advanced 8/9 students have been identified at this time.

1E[
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Examples of Advanced Level 7 Written Production

Example 1 (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION COPY:

This example represents work in which the student went through a verification
process with the teacher.

L'alcooi es+ ton enncrni5trfart viand fu conduiS

Reends la rrI8 ieu re dkoion.

167
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Example 1

FIELD OF EXPERIENCE:
Adolescents and the law

TYPE OF TEXT:
Concrete, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a publicity poster

TYPE OF COMMUNICATIVE INTENT:
Informing someone of the dangers of drinking
and driving

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a
publicity poster which would inform fellow students
of the dangers of drinking and driving, based on the
information supplied in the educational project.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
drinking and driving to create an ad campaign
informing students of their age about the dangers of
these two as a combination. They were to use an
illustration to help communicate their intent and
any cultural information deemed pertinent.
Linguistically, they were to employ the correct form
of the imperative, the vocabulary related to the unit,
in addition to creating a message composed of more
than one sentence, using discourse elements that
would render the publicity more informative.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(COMMUNICATIVELY: LINGUISTICALLY:
The student demonstrates the ability to
combine both simple and complex sentences
using discourse elements to create concrete,
prepared messages.

The vocabulary used in this example is
authentic, varied and appropriate to the
task.

The messages are appropriate to the text
and the intent is obvious and clear.

Since the student went through a
verification exercise, there is no evidence of
grammar or spelling errors.

The messages provide simple and accurate
information that is representative of the
task and the illustration provided.

The student has used the knowledge of
rhyme (ennemi/conduis) to add to the
message.

The messages reflect the appropriate conven-
tions applicable to messages found on
posters.

The student demonstrates knowledge of the
use of the imperative form, correct word
order and the use of discourse markers.

The student uses an illustration to enhance
the communication of the messages.

There is coherence of thought with cohesion
being demonstrated at the word, sentence
and discourse level with sentences that flow
logically from one to the next.

(-CULTURALLY: STRATEGICALLY:

The student has attempted to use a tone of
voice in the poster that would be suitable for
the audience; i.e., a more positive tone
versus a negative one.

The student uses knowledge of text
structure in order to create a publicity
poster. (cognitive)

The student has used the appropriate
punctuation for the text.

The student has taken the risk to begin,
sustain and conclude a communication in
French. (socio-affective)

The student has tailored the text to suit a
particular audience by using the "tu" form.

The student has selectively attended to the
task by choosing, independently, from the
criteria presented the necessary elements for
the completion of the task and those
discourse elements which would render the
text more cohesive and coherent.
(metacognitive)

FSL
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Example 2 (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION COPY:

f cole. DtAffec.

Laura Thackerai

II etait une fois un castor
qui s'appelait Gregoire.
Gregoire habitait dans un
maison de baches avec sa
mere et son Ore.

FSL
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Un matin Gregoire se reveilla
et it avait tres faim. De sa

chambre it sentit les gaufres que
sa mere faisait. Gregoire se leva,

inis ses vetements et son chapeau,
et it alla a la cuisine.

(For ease of publication purposes the remainder of the story is retyped here as it originally
appears in the students' text.)

«Bonjour Maman,» dit Gregoire.

«Bonjour Gregoire,» dit Maman.

«J'ai faim. Es-ce que je peux manger mon petit dejeuner» demanda-t-il.

«Plus tard. Nous allons manger quand ton Ore va arriver avec les poissons,» repondit-
elle.

«Mais j'ai tres faim. S'il vous plait?. mendia Gregoire.

«Non, Gregoire, mais si to es un bon petit castor je vais to donner un autre gaufre au
petit dejeuner,» dit-elle.

«Mais, Maman-.

Gregoire n'etait pas amuse avec la situation et d'ailleurs son ventre n'arretait pas de
gronger. Juste apres sont ventre gronga tres, tres bruyamment, it repera les biscuits qui
etaient dans un pot sur le refrigerateur. C'etait des biscuits au choclat avec des brisures
de chocolat.
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.Ce jour est chanceux pour moi!. pensa Gregoire.

Maintenant Gregoire attendit le moment parfait pour changer son idee action. Quand sa
mere commencait a sortir une gaufre du gaufrier Gregoire reconnut son occasion.
Aussit6t qu'elle tourne le dos, Gregoire monta sur le comptoire a cote du gaufrier ouvert.
Les biscuits etaient tres haut, mais si Gregoire se leva sur la pointe des pieds it etait
juste assez grand. II etait sur le point de prendre les biscuits au CHOCOLAT avec des
BRISURES de CHOCOLAT quand... soudainement it perdit son equilibre. Ses bras
s'agiterent et avant de savoir ce qui se passait, it frappa le gaufrier avec son pied. Le
gaufrier se ferma sur la queue de Gregoire.

AYE - AYE - ATE!!

Heureusement pour lui, sa mere etait proche. Elle appela le docteur et grace a leurs
soins it recouvra la sante.

C'est pourquoi les castors ont de grosses queues rondes et plates. C'est aussi pourquoi ils
ont la queue imprimee comme une gaufre.

17' FSL
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Example 2

FIELD OF EXPERIENCE:
Myths and legends

TYPE OF TEXT:
Abstract, prepared text

TYPE OF COMMUNICATIVE TASK:
Creating a legend

TYPE OF COMMUNICATIVE INTENT:
Narrating a fictional story

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students read through a number of legends and
looked at them, in terms of the language and
expressions used, discussing which elements, both
linguistic and literary, are present. Students went
through a guided edit session with the teacher in
which errors were pointed out, discussed and
changed using the students' linguistic knowledge
during the editing process. The students were in
groups of two to carry out the communicative task.

CURRICULUM STANDARD:
Students were expected to use their knowledge of
legends to create their own original legend. They
were to use the appropriate verb tenses and all
other linguistic elements, including discourse
markers, to create a legend that demonstrated
coherence and cohesion of ideas.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

(COMMUNICATIVELY:
The students demonstrate the ability to
combine simple and complex sentences to
create messages that are interrelated by
paragraphs.

The students have creatively used illustra-
tions to enhance their messages and also to
make them more evident for their younger
readers.

The messages are appropriate to the text and
the intents are obvious, authentic and
creative.

The messages provide sophisticated informa-
tion that is developed coherently and is
representative of the task and the illustra-
tions provided.

FSL
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iLiNcuisTicALLY:
The vocabulary used in this example is
varied, authentic and contextually
appropriate to the task.

There are some errors in accent placement,
such as the word "tres," which is a consistent
error, and "apres," but these errors may have
been committed as a result of using a
computer to type the text and at that mo-
ment concentrating on the typing and not
accent placement.

There are some gender errors present (for
example, "un" maison instead of "une"
maison); however, these may be typing
mistakes as in the case of the accents. Other
errors of typing are also evident.

The students are demonstrating the correct
usage of the imparfait and the passé simple,
and appropriate discourse markers which are
often used in legends to make the text more
fluid.

There is coherence of thought with cohesion
being demonstrated at the word, sentence
and paragraph level with sentences that flow
logically from one idea to the next.

cont'd . . .
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CULTURALLY:
The students have begun the legend in a
fashion that is typical of francophone legends
by using the opening sentence "II keit une
fois un castor qui s'appelait Gregoire..."

The students are demonstrating the usage of
emotive expressions and literary style to
render the text more authentic such as
"demanda -t -il, AIE - ATE - AIE!!,
Heureusement pour lui, ...," etc.

1-STRATEGICALLY:
The students have applied their knowledge
of texts related to legends to create their
own legend. (cognitive)

They have taken the risk to use and create
messages with linguistic structures that are
not necessarily a part of this level, for
example the passé simple. (socio-affective)

They have been able to choose grammar
rules and linguistic elements necessary to
create their legend and improve the
communication of the story. (metacognitive)

9

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learners Written Production

Example 3 (15-18 years)

INDEPENDENT DRAM:

(Retyped for easier readability.)

XeNtlle8

eat ccn /alt comment lea Fumes d'aajoivicritai &Nit embtaine4 ohw otautzaio. lio-sd de. la
60ciiti. 9l <y a tant pilt.saion &u.4. /Yuma de acaiia paga dun poupe, 44w/want de,
dundbi. leevla cu.& en lai4ant dts etloyaca.

taxicomanie Avant an panel TY1064Int, aver k. icanca, sax, &tit tao.
tierce, ltiwa intellifence, et &wt. atattva 6ocialt. dig/ante& 4a-elec.& &ca lea fecc 1e acwit lacpluseiona
puicAolNiceaa, phyairtaca, &ocialu& et cuvx c.xti:cita pa .lea palm.. athicasa leanca /Nit lea ctoittaa
audunent en ualio&iti, enaia fuanel voua con:mu:al, c'eat cf.cut d'avlitus.

dui, ca peat eta anuaant e t pseenitis quand voaa aentivl elan& &a ai4c.s, dame pialeunea, cans
&toacia. Mai& cid pa a a amusant de 4,<out, Z willtil ana jowsnie, dada rhopital.

le vocal.- juia, qat lea ctioiacc, &one lea44.a clanguau.4, non pas u.z feu. 4616 &ea <rnaro>
au ettopta.

The student's messages could
have been made clearer had
the student been provided
with a grid that asks the
student to reflect on content
and form. Using peer editing,
self-editing and teacher
guidance the text may have
looked like this. The bold
represents the corrections
made to the text.

FSL
samples

work '
,162

PRESENTATION COPY:

LES DROGUES

C'est un fait tragique comment les jeunes d'aujourd'hui sont
entraThes du mauvais bord de la societe. II y a tant de
pression sur les jeunes de faire partie d'un groupe, qu'ils
risqueraient de demolir lour vie en prenant des drogues.

La taxicomanie devient un grand probleme chez les jeunes,
peu importe our race, our age, our sexe, leur intelligence
et leur statut social. Les differentes influences sur les
jeunes sont les pressions psychologiques, physiques,
sociales at cellos exercees par les pairs. Plusieurs jeunes
prennent des drogues seulement par curiosite, mais quand
vous commencez, c'est difficle d'arreter.

Oui, ca peut etre amusant en premier quand vous vous
sentez dans les sires, sans problemes, sans soucis. Mais
ce n'est pas si amusant de se raveiller un jour a l'hopital.

Je vous jure, qua les drogues sont quelque chose de tree
dangereux, pas un jeu. Alors dites anon* aux drogues.

171

BEST COPY AVAILABLE
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Example 3

FIELD OF EXPERIENCE:
Adolescents and the law

TYPE OF TEXT:
Abstract, prepared

TYPE OF COMMUNICATIVE TASK:
Journal article for the school newspaper

TYPE OF COMMUNICATIVE INTENT:
Narrating a personal opinion on drugs

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given an authentic text to read,
written by Health and Welfare Canada, and an
opportunity to write an article for a newspaper on
the topic presented in the text. They were able to
use the text to help them find supporting
information for their article and a dictionary to help
with spelling. They were allowed to choose the
opinion they favoured for the activity.

CURRICULUM STANDARD:
Students were expected to write an informative
article using their knowledge of these types of texts,
selecting appropriate vocabulary and verb tense
usage to communicate the intended messages.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The student demonstrates the ability to link a
series of ideas in a logical and sequential
fashion, showing development of thought and
ideas by beginning the article, providing a
middle and a conclusion.

The messages are characterized by linked
simple and comp'ex sentences which reflect
the authentic nature of the text and the
communicative task.

The student used other information to support
the opinions presented with the messages
providing sufficient and accurate information.

The student begins to demonstrate the ability
to write at a discourse level that uses opinion-
taking to link thoughts. For example, one
sees the use of "Je vous jure que les drogues
sont quelque chose dangereux" as a means of
formulating and concluding the student's
opinions on the topic.

The messages are appropriate to the text and
the intents are clear and obvious.

CULTURALLY:
The authentic document did not supply
specific information about francophone
opinions on the use of drugs; therefore, one
would not expect this information to be
present unless the student had prior
knowledge in this area.

/LINGUISTICALLY:
The vocabulary is varied and appropriate to
the task. The student tends to translate the
expression "taking drugs" with "faire les
drogues" literally. The student also
translates "stature sociale" for "social status"
as a means of sustaining the communication.

The student still has some spelling errors,
such as accent errors in the cases of
"entraines" and "dur," but these do not
necessarily impede the comprehension of the
messages being transmitted.

There is attainment of tense levels but some
phrases show errors in syntax, such as "dans
l'hopital" and "si amusant de vous reveillez
une journee," etc.; however, these are
relatively small linguistic errors such that
they would have been corrected in an edited
version of the text.

(-STRATEGICALLY:
The student is using knowledge of text
structure and target audience to create the
messages. (cognitive)

The student has taken the initiative to begin,
sustain and conclude independently a
prepared communication. (socio-affective)

The student attempts to select and use rules
of grammar to improve the communication of
the message. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.

1. !J
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Features of French as a Second Language Learners ''"Writt,:rt Prod)::tion

Example 4 (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION COPY:

(Retyped for easier readability.)

elzapit46 #2

9:30 aranect. matin, k. 30 jaewie4. cur C/Ii4,16 6:at Ana lacce.eza, Praline,
ct Yeaai Nont ant iti kid:tapped.. 2ea boa emlassta avaiemt decide ca matin-& dal/en. awls. au. pa/1G
TA& de l'i.tuneu.64.. ..2t444. miAe, etait occ.upie avez z cv;;Adle quand &a entasta sant paiztia. rsa

aezvait paa cwt.& &caw &Nit untie., maia elk, eat alit dreacluil ael. 444 a. 9:30 clu.

jacfuta, lacrtudi4e. e 'eau: 24134tiottaiemt ac4 pvz rt.caid anc peimannt tez. a 4.....cisiappla. ..tea

ctvuiiima pvmonne4 yeci da ont vet. itaierst &violin& hona4d et aortylle. Steve e.t Rot,e4t 4.4e: It corrierit.

9t a. laimi lea eopaz, acnti4 ieroneuhle as peAgniadion de, k(oza 2alont Mem 2aliont a.

ien.mediattment titiplzoni aw policea, elk, a. caulai coeitacti toua &es voiaina. Ro4eat 13.4i. a data Mme.

.2agont a. &deal, lea emlaizta. aoiti4 cie/zt de l'imeneutrie et it a'Id fut lea eAlamta aunt

adz panz. Mote 2agodit eat allow tout autou.4 de ti*nintable. rih, a t4ouvi poupla de levy a4:,:e,

C4Cadiefkl. poupiw await de la peintcv4. 6144 ta. lace. P11. a t4ouvi. &a .na.2.teaurx eta iiacluta et

el/c azoi; taouvi at petite empaeinte d. pied au. 4 Mme ..2agont a paeiqui.. eih. .24

pouvoit ja#nala x pa4clon.naic ai reticitet. cizoode a4444ait a aea. e4aAta.

171)
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Features of French as a Second Language Learners' Written Production

Example 4

FIELD OF EXPERIENCE:
Characters and personalities

TYPE OF TEXT:
Abstract, prepared text

TYPE OF COMMUNICATIVE TASK:
Creation of a story

TYPE OF COMMUNICATIVE INTENT:
Narrating a fictional story

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students used the resource "L'immeuble" to create a
fictional story. They were grouped in pairs so as to
work on edit and revision techniques.

CURRICULUM STANDARD:
Students were expected,to use their knowledge of
characters and personalities, in addition to plot, in
order to create their own original story. They were
to use the appropriate verb tenses and all other
linguistic elements, including discourse markers, to
create a story that demonstrated coherence and
cohesion.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY:
The students demonstrate the ability to
combine simple and complex sentences to
create messages that are interrelated by
paragraphs.

The students demonstrate the ability to
organize thoughts in a coherent fashion at
the paragraph level showing a beginning,
middle and a transition sentence to lead into
the next paragraph.

The messages are appropriate to the text and
the intents are obvious.

The messages provide accurate information
and are representative of the task.

ICULTURALLY:
The students have attempted to use formal
language that is appropriate to the text, and
appropriate writing conventions such as "4°
etage."

LINGUISTICALLY:
The vocabulary used in this example is
varied and contextually appropriate for the
task. There are three spelling errors noted:
"concierge", "escaliers" and "quelque chose."

The students are demonstrating the correct
usage of the im parfait, the passé compose
and the plus-que-parfait.

There is coherence of thought with cohesion
being demonstrated at the word, sentence
and paragraph level, with sentences that
flow logically from one to the next.

STRATEGICALLY:
The students have applied their knowledge
of texts related to stories to create their own
story. (cognitive)

The students have taken the risk to use and
create messages with linguistic structures
that are not necessarily a part of this level,
for example the pluperfect. (socio-affective)

The students have been able to choose the
grammar rules and linguistic elements
necessary to create and improve the story.
(metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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AppendixfB: Summary Tables for masons for Listening to
or Reading Texts

TABLE ONE

Reason for
Listening

Text Type

Decision.
Making

Problem-
Solving

Information-
Seeking

Information-
Gathering

Curiosity/
Pleasure

Weather reports

Interviews I I q

News reports

Conversations
(informal/formal) 1

N 4 1 1 1

P.A.
announcements I 4 4 4

Telephone calls
(informal/formal) . 4 4 4 4 4

Lectures I I 4

Oral presentations

Surveys
(read aloud) 4 4 I 4

Radio talk-shows 1

Songs I

Commercials J J J I I

Sports casts

Recorded messages
on an answering

machine
I 1 I

Television
programs I 4 1 4

Debates 4 4 J J 4

Feature films 4 1

Documentaries J J 4

Please note that these tables are not exhaustive; rather their intent is to provide examples of
the variety of texts that students can become expe-md to in real life.
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Appendix B: Summary ladles for masons for Listening to or Iteading Texts

TABLE Two

Reason for
'stening

Text Type

Decision-
Making

Problem-
Solving

Information-
Seeking

Information-
Gathering

C;.riosity/
Pleasure

Weather reports 4 4 4 4 4

Interviews 4 4 4

News articles 4 4 4

Tables of contents 4 J 4 4

Indexes 4 4 4 4 4

Classified ads 4 4 4 4 4

Personals 4 4 4 4 4

Surveys 4 4 4 4 4

Letters (formal) 4 4

Letters (informal) 4 4

Postcards 4 4

Magazine articles J J J 4 4

Poems 4 4 4

Novels 4 4 4

Advertisements J 4 4 4 4

Announcements J J 4 4 4

Letters to the editor 4 J 4

Cartoons 4

Flyers J J J J 1/

Brochures 4 4 4 4 4

Manuals 4 4 4 4 4

Maps 4 4 4 4

Memos 4 4 4 4 4

Invitations 4 4 4 4 4

Business cards 4 4 4 4 4

Price tags 4 4 4 4 4

Labels 4 4 4 4

Instructions 4 4 4 4 4

Recipes J J 4 4 4

Short stories 4 4 4

Critiques (e.g., film,
novel, etc.)



Appendix C: Background Information Contained in the
Authentic Listening/Reading Texts

LISTENING TEXTS

The first text the students listened to was dealing with a public announcement over a P.A.
system in which the announcer described clothing items and food items that were being
reduced within the next 20 minutes. The announcer mentioned the type of reductions in
either dollar or percentage terms. This text was 30 seconds in length. The second text was a
conversation between two young girls in which one of the girls, Julia Greco, 16 years of age,
wanted to put up a babysitting ad on the bulletin board of her apartment building. Her
friend advised her to give personal information relating to her name, telephone number,
hours available and salary required. This text was 1 minute in length. For the third text,
two options were used. One text was a radio commercial by Health and Welfare Canada, in
which two teenagers discussed the dangers of drinking and driving, and the kinds of
decisions one should be making after having had a few drinks such as not driving and taking
the bus or a taxi instead of risking one's life. This text was 1 minute and 20 seconds in
length. The other text was an interview between a bicycle courier and a female interviewer,
in which the interviewer asked the cyclist a number of questions relating to his job, its
benefits and disadvantages. The cyclist provided information on his salary and working
conditions. This text was 5 minutes in length.

The amounts of what the students have understood and how the students are demonstrating
this comprehension are illustrated. It is important to remember that the examples were
obtained in a situation in which students were not given any previous context nor were they
taught the material specifically for this situation (non-guided situation). They were only
asked to listen to the texts and provide, on paper, what they believed they were able to
comprehend. They heard the texts twice and were allowed to add more information if they
understood more the second time around. The second listening is indicated in the
reproduced text by a slash (/) mark.

The best use of these samples is in the case of placement or for diagnosing comprehension
strengths and/or difficulties.
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AppendkC: Background Information Contained in the Authentic Listening/ading Texts

READING TEXTS

As in the case of the listening comprehension section, there are two ways in which to gather
data and assess the skill: 1) through guided activities or 2) through a process which asks
students to identify what they are able to understand in a variety of written texts for
placement or diagnostic purposes in a non-guided situation.

The samples illustrate the amount of text the students have understood and how they are
demonstrating this comprehension when asked to read authentic texts. These samples are
found in the sections which refer specifically to the use of authentic texts. It is important to
remember that these examples were obtained in a situation in which students were not given
any previous instruction, They were only asked to read the texts and provide, on paper,
what they believed they were able to comprehend. They were given the same procedures as
in the listening section, only this time, in order to determine what strategies were being
employed, the students were asked to indicate how they knew that the text they were
reading was either a letter, a poem, a story or a classified ad. Although there were five texts
to choose from, only two or three were given at any one time, depending on age and time.
The classified ad was always given as the basal text. The other texts were then chosen on
the basis of how well the majority of the students were understanding the classified ad.

In order to respect the concept of reinvestment, the content of the reading texts chosen
attempted to replicate, as closely as possible, the type of content the students had previously
heard in the listening texts. The first text contained three separate classified ads from a
French language newspaper, containing similar and distinct information. The three ads
were looking for nannies. Each ad gave a contact name, a telephone number, and the
number of children to be taken care of and their ages. The rest of the information varied
from ad to ad. This text was chosen for its redundant information, in addition to its exclusive
information.

The second text was a letter regarding a telephone call made to Le Monde a Bicyclatte. The
call was requesting information from the organization regarding bicycle safety. As a result of
the call, the writer mentioned enclosing brochures and their newspaper. In addition, the
writer of the letter also encouraged the recipient of the letter to become a member of their
organization and concluded the letter in the formal standard format used in French.

The third text was a portion of a bicycle safety brochure from "La societe de l'assurance
automobile du Quebec," which discussed the reasons why more people are cycling. As a
result of increased activity in this area, more people are injured or die from cycling accidents.
It was reported that in 60 percent of the cases these accidents were not necessarily being
caused by motorists, but rather as a result of cyclists' errors and were directly related to

U



Appendix C: Background Information Contained in the Authentic Listening/Reading TeXts

traffic violations. The text provided some suggestions for riding one's bike more safely, such
as being alert, listening for oncoming traffic, ensuring that one is visible and not taking
risks. Their final comment was that safe cycling begins by respecting the rules of the road
and by adopting preventive behaviour to ensure safety.

The fourth text was a poem by Jacques Prevert entitled "Dejeuner du matin," in which the
poet described the activities of a person during breakfast before he/she leaves his/her
partner. This poem was chosen since it contained simple vocabulary and language
structures, yet allowed students to interpret what was happening.

The fifth text was a short story entitled "La femme au parapluie" by Michel Tremblay. The
story was about a man who found a black umbrella that had been left behind at an
establishment. The person who lost the umbrella calls the place where she has left it. The
man asks how she knows that he has found it and she replies that she had intentionally left
it for him to find. She tells him where to meet her so that she can get her umbrella back.
When they do meet, she asks him to jump over the guard rail into the river, which he does.
She then leaves the umbrella again for someone else to find. This is the literal rendition of
the text and was chosen to see if students could interpret the literary essence of the work.
That is, to see if the students were able to interpret the meaning of the symbols (the
umbrella and the woman) in the context of the story.

A combination of these texts were then used to determine the students' reading
comprehension level.

2 0 7
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Appendix D: ginarysis, Profile and Assessment Grids

ORAL PRODUCTION ANALYSIS

FIELD OF EXPERIENCE:

TYPE OF COMMUNICATIVE TASK:

TYPE OF TEXT: Concrete Concrete Abstract
Prepared Spontaneous Prepared

TYPE OF COMMUNICATIVE INTENT:

COMPONENT

Abstract
Spontaneous

CHARACTERISTICS DEMONSTRATED

(Phase I)

I. Experience/
Communication

1. How is the message formed?
- non-verbally 0
- isolated words
- phrases

simple sentences

- linked simple sentences
- complex sentences 0

combination of simple
and complex sentences

2. Is the message ...?
- unintelligible - obvious
- clear precise
- appropriate to the type of text

3. Does the message provide ...?
- sufficient information 0
- accurate information

(Phase II)

2. Language

4. Is the vocabulary ...?
- inappropriate to the task
- limited 0 - varied
- rich 0

Number of errors 0 1 2 3 4 5 6 7 8 9 10 or more.

- appropriate to the task

5. Is the student demonstrating ...?
- faulty pronunciation which interfere3 with the compreLcrision

of the message
- some faulty pronunciation which does not interfere with the

comprehension of the message
- near natural pronunciation

Number of errors 0 1 2 3 4 5 6 7 8 9 10 or more.

6. Are the ideas organized ...?
- sequentially 0
- in a logical fashion 0
- showing appropriate development (coherence) D

2 0
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COMPONENT

AppendixD: Analysis, Profile and Assessment Grids

CHARACTERISTICS DEMONSTRATED

7. Is there cohesion at ...?
- the word order level
- the sentence level
- the paragraph level
- the discourse level U

8. Is the grammar usage appropriate at ...?
- the verb tense level
- the agreement level (e.g., gender, adjective, plurality, verb)

the relative clause level
the discourse level

Number of errors 0 1 2 3 4 5 6 7 8 9 10 or more.

(Phase III)

3. Culture

4. General
Language
Education

9. To facilitate the comprehension of the message
produced, the student used:
- culturally appropriate information

culturally appropriate conventions
culturally appropriate gestures, social space, etc.

non-verbal expressions, such as:
- gestures

drawings
- facial expressions
verbal expressions, such as:
- repetition
- definitions
- circumlocution
- paraphrasing U
specific strategies, such as:
- modelling an oral production U
- resorting to a dictionary
- taking the risk to express a message orally
- using self-correction techniques U
- using first language referents to create a message (life

experiences, cognates, knowledge of text types, etc.)

10. Other information:

Communicative language competency level:

FSL
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AppenckD: Analysis, Profile and Assessment Grids

WarrrhN PRODUCTION ANALYSIS

FIELD OF EXPERIENCE:

TYPE OF CCMIVIUNICATIVE TASK:

TYPE OF TEXT: Concrete
Prepared

Concrete Abstract
Spontaneous Prepared

Abstract
Spontaneous

TYPE OF COMMUNICATIVE INTENT:

COMPONENT CHARACTERISTICS DEMONSTRATED

(Phase I)

1. Experience/
Communication

1. How is the message formed?
- non-verbally
- isolated words
- phrases
- simple sentences

- linked simple sentences
- complex sentences 0
- combination of simple and

complex sentences

2. Is the message ...?
- unintelligible 0 - obvious
- clear - precise U

appropriate to the type of text U

3. Does the message provide ...?
- sufficient information
- accurate information

(Phase H)

2. Language

4. Is the vocabulary ...?
- inappropriate to the task 0
- . limited - varied
- rich

Number of errors 0 1 2 3 4 5 6 7 8 9 10 or more.

- appropriate to the task

5. Is the spelling appropriate at ...?
the word level the verb tense level

- the agreement level O the relative clause level 0
Number of errors 0 1 2 3 4 5 6 7 8 9 10 or more.

6. Are the ideas organized ...?
- sequentially 0
- in a logical fashion 0

showing appropriate development (coherence) 0

7. Is there cohesion at ...?
- the word order level LI
- the sentence level
- the paragraph level 0

the discourse level

210
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AppendiV: Analysis, Profile and Assessment Grids

. . . cont'd

COMPONENT CHALACTERISTICS DEMONSTRATED

(Phase II)

2. Language

8. Is the grainmar visage appropriate at ...?
- the verb terse level
- the agreement level (e.g., gender, adjective, plurality, verb)
- the relative clause level 0
- the discourse level

Number of errors 0 1 2 3 4 5 6 7 8 9 10 or more.

(Phase III)

3. Culture

4. General
Language
Education

9. To facilitate the comprehension of the message
produced, the student:

used culturally appropriate information
- used culturally appropriate conventions
- copied a model
- used a dictionary
- used an edited version 0
- followed a writing plan

followed a model 0
took the risk to get the message across 0

- used first language referents to create a message (life
experiences, cognates, knowledge of text types, etc.) 0

10. Other information:

Communicative language competency level:
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Communicative intent: provides the reason or need for communicating and is often
referred to as a language function which involves the comprehension or production skills.

Communicative task: an authentic task which is carried out in real life, such as listening
to a public service announcement for the name of the sponsor, reading a magazine article
on the environment for information to be used in a presentation, phoning a friend to find

out at what time the group is leaving for the mountains, writing a letter to obtain
information on a new product, etc.

Cut scores: categorize three basic levels of performance unacceptable, acceptable and
exceptional (standard of excellence) based on a quantified continuum which defines
the number of questions or points a student needs in order to attain the passing standard
or the standard of excellence or to ascertain that he/she has not attained the passing
standard.

Formally taught: refers to the pedagogical process used to present, develop and refine a
skill or knowledge.

Learned: refers to the process in which knowledge can be acquired by incidental discovery
or in a formal situation.

Rubrics: are scaled descriptors which quantify degrees of performance for a certain
criterion.
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