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The purpose of this document is to provide students, teachers, parents, and 2dministrators
with descriptions of assessment standards, accompanied by samples of students’ work in the
four language skills at each of the nine language competency levels of the French as a
Second Language Program of Studies, so as to be able to define and describe clearly the
language performance and competency levels of students. Bearing this in mind, this
document is not meant to be read from page one to the end, but rather, it is written in such a
format that the reader may use the document in a number of ways, depending on the
reader’s needs.

The document has been set up so that readers can select the secticn or sections they would
like to read, or need to read, using the detailed table of contents to determine which sections
are required. Depending on the situation, readers may find it apprepriate to start with the
assessment standards and work through the document, using the assessment standards as
the focal point, and reviewing each language skill as it relates to the page references given in
the assessment standards section. Or, readers may wish to focus on one skill at a time, so as
to become more familiar with the samples and the descriptors, resorting to the assessment
standards, at the end, as the basis for developing criteria for evaluating their own students’
work. Or, readers may like to view the samples and analyses first and then read the
assessment standards so as to be able to identify the level at which their students are
performing in order to determine appropriate teaching and evaluative actions which need to
be taken.

These are only three of a number of ways in which the document may be used. As
demonstrated, there is sufficient flexibility built into the document so that readers can
choose the course which best suits their needs. In order to use the document to its fullest
potential, then, it is important to decide what your needs are and to subsequently choose the
way in which you wi'l read and use the document to fulfill thiose needs.
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The purpose of this document is to present assessment standards for French as a second
language which include performance criteria for each level and language skill of the
program, suggestions for reporting student achievement and examples of students’ work in
the four language skills — listening and reading comprehension and oral and written
production, which will assist teachers in assessing students’ language performance as it
relates to the curriculum standards of the Program of Studies for French as a second
language, ECS - grade 12.

Curriculum standards define the general and specific learner expectations for a program,
identifying student achievement as it relates to students’ knowledge, sk.lls and attitudes. In
the context of the French as second language program, these curriculum standards are also
defined within a program that describes nine language competency levels. These standards
represent the communicative growth of students along a continuum that is ever-increasing in
communicative, cultural, linguistic and strategic abilities as students move through the
program. Within these curriculum standards a student’s performance can be assessed by

degrees of success. These degrees are defined as acceptable standards or standards of
excellence.

In the French as a second language program, the language skill performance standards,
which are described in this document, refer to the acceptable standard for a specific level,
meaning that if the student has successfully completed ail of the learner expectations of the
level, he or she is ready to move on to the next level. This means that students should be
demonstrating, on a fairly consistent basiz, the ability to understand and use the
communicative, cultural, linguistic and strategic elements described in the Program of
Studies at least 60 percent of the time. For example, if a student is at the Beginning 1
level, he or she must be able to demonstrate the acceptable performance described above in
order to move on: to the next level. However, in order to maintain this standard at the
Beginning 2 level, the student must now maintais the previous standard with at least 80
percent accuracy, while developing the learner expectations of the Beginning 2 level, since
the present level’s knowledge and skill development is based on the attainment and
maintenance of the previous level.

A standard of excellence, in this program, refers to those students who are perforining
certain features of a superior level, but are not able to use these features consistently in
order to be fully functional at that level, while at the same time being able to understand and
use the communicative, cultural, linguistic and strategic elements at least 80 percent or more
of the time at the level that they are presently developiug. For example, a student
demonstrating a standard of excellence at the Beginning 3 level can perform at the
Beginning 3 level with at least 80 percent accuracy and will exhibit some features of the
Intermediate 4 level, with some success, but not with consistency.

ii
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To distinguish between these two types of standards, teachers need to use assessment
standards, which will delineate what is being evaluated through the use of clear and precise
criteria. These criteria will assist teachers in judging students’ language performance in
terms of how well students are meeting the curriculum standards. The samples found in this
document demonstrate that students are meeting acceptable standards. However, the
distinction between an acceptable standard and a standard of excellence is best quantified in
the sample model tests being developed for French as a second language. The criteria used
to judge students’ performance are outlined in the form of rubrics and cut scores which are
found in the appendices of these tests. To ensure that these tests correlate with the
curriculum standards of the Program of Studies for French as a second language, the tests
provide a detailed description of the conceptual framework for the test (how it was designed)
and include a table of specifications (blueprint) for the test, so that evaluators will know how
the test items were distributed in terms of the language skills tested, the performance
evaluated, the format of the test item and the mental processes being used in the test item.

Evaluators are encouraged to study these fests for a better understanding of assessment
standards.

The purpose behind all of these documents, then, is to provide educators with a complete
package of evaluation instruments which can inform students, fellow teachers,
administrators and parents about a student’s French language performance. As a result,
this Samples document is one component of this package, providing information on students’
French language performance in the four language skills. These examples, then, are
intended to assist teachers in determining and assessing language performance in each of
the nine language competency levels as they relate to the program. The examples found in
this decument represent the full range of levels from the Beginning to the Advanced levels
of the Program of Studies for French as a second language, ECS - grade 12. They illustrate
where the students are in the program in the 1993-94 school year, after three years of
implementation of the Beginning level of the program.

Accordingly, because different communicative tasks require varying degrees of language
complexity, precision of language use, sociolinguistic competencies and strategic use in order
to be able to carry out successfully a particular communicative task, within a given language
skill, it is necessary to present a number of ways in which students can demonstrate their
language competency. As a result, examples in a variety of communicative tasks, in different
language skill areas, are provided, such as: understanding a public announcement, classified
ads which communicate simple concrete messages, or telephone conversations which try to
convince someone to do something, publicity posters to promote safety, etc., so that teachers
can use these examples as reference points when assessing their own students’ performance.
As the program enters the full implementation phase within the next three years, it is also
envisioned that another sampling of examples at all levels will be obtained to illustrate the
variety of language tasks which students are able to carry out.




Introduction

As a means of assisting teachers in this process, then, this docament cortains:

+ adescription of the terminoclogy relating to standards,
+ suggestions for reporting progress,
« suggestions for the development and assessment of the four language skills,

« general descriptions of the performance features of the language skills as they pertain to
each level of the program, ‘

+ examples of students’ work, and
« an analysis of each example which describes the main features demonstrated by the
example as they relate to the specific learner expectations of the level.

The information provided by the analysis is intended to give teachers an overview of the
students’ work and the manner it, which the work can be described. When using the
descriptions, it is important to consider that the students’ work can demonstrate

character.stics of other levels, but that the level assigned is due to the main features that the
work illustrates.

The appendices of this document contain summary tables of the standards criteria for
performance in the four language skills and grids for aralysis, profiling and evaluation of the
languages skills, which can be used by teachers.

The entire document, then, is to be used as a reference tool for defining students’ language
performance as it relates to the program’s curriculum standards.

REPORTING STUDENT PROGRESS

An important aspect of the French as a second language program is providing information to
students, parents, teachers and administrators about the communicative language
performance of students during the course of a lesson, a unit or the entire year. Traditional
formats of reporting students’ progress, such as multiple cheice paper and pencil tests or rote
memory grammar tests which evaluate discrete items of knowledge and not the application
of this knowledge, must change in order to reflect the needs of an experiential/communicative
approach tu language learning. This approach includes activities which are task-based,
requiring students to engage in authentic language situations which demonstrate their
performance vis @ vis the ability to comprehend the language, orally and in written form, and
the ability to communicate their intents effectively orally and in written form. Therefore,
assessment instruments which reflect an experiential/communicative task-based philosophy

and measure the language skills, both quantitatively and qualitatively, are the only way in
which this may be accomplished.

Enhanced assessment which goes beyond the standard notation format (e.g., percentages) is
composed of a variety of evaluative instruments which provide students with information on
their progress over the course of a school year. This type of assessment involves formalizing

(S
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an evaluation plan as to how data will be gathered and the recording procedures used to
quantify and qualify this information. As such, these assessment procedures can be carried
out in a number of ways, such as: task-based assessments which principally judge students’
performance through the use of criteria indicating what they know and how they are
applying this knowledge, anecdotal notes from informal or formal observation sessions,
evaluations of individual or class projects, self-evaluations and portfolio assessment.
Assessment of this sort focuses on student learning and student success. Moreover, it also
assists teachers, students, parents and administrators in identifying the students’
weaknesses in a more positive fashion sc as to develop effective teaching and learning
strategies. Inturn, it will also assist students in improving in these areas and help decrease
the chances of learning deficiencies remaining undetected.

One way in which students’ progress in the French as a second language program can be
reported is through the use of portfolios and language competency profiling. A portfolio
involves the organized collection of a variety of examples of students’ work in the four
language skill areas, which is illustrative of the attainment of instrustional ohjectives and
performance-based outcomnes. The samples are also accompanied by analyses and
descriptions of the work. The portfolio contains examples of students’ oral and written
productions and examples of how students are demonstrating their level of oral and written
comprehension in a variety of texts. However, portfolios do not contain every single piece of
students’ work done during the course of the year. Rather, it represents the “students’
lai:zuage learning journey” (Powell) as they progress through the levels. The annotated
descrigtions which accompany the portfolio are given in holistic terms which inform
students, parents and any other interested parties of the range of authentic communicative
tasks which students are capable of carrving out and to what degree. In addition, the
pertfolio illustrates the strengths and weaknesses of the students’ abilities as they relate to
each of the language skills and the components of the Program of Studies. The portfolic also
includes students’ reflections on their own work and may inciude parental feedback if so
desired. Including students’ participation in the development and maintenance of the
portfolio requires studente to be actively involved in the lesrning process and the acquisition
of the lariguage skills. Portfolios also allow students the autonomy to decide what should . .

contained in their portfsiio as & means of making them more accountabie for their own
learning.

The advantage of porifolic assessment is that the language samples can be used for
placement as well as diagnostic purposes. In addition, this type of assessment demonstrates
0 students, and others who wish to view the portfolio, the progress which has been made in
soncrete terms, as opposed to the sole reliance on & mark for information. This can be quite
motivating for students, because they can trace their progress from the beginning to the end
of the school year, or semester, or from year to year. It also allows them access to their own
communicative growth, so that they can see how the same communicative tasks can be
carried out at different language levels and how the same tasks will vary in their richness

i4




Iniroduction

and precision as students move along the levels’ continuum. This information should be
shared not only with students, but also with parents, other teachers, administrators and
future empleyers as an indication of the students’ language competency as it relates to the
Program of Studies for French as a second language.

The process of incorporating a portfolio assessment procedure into an already established
evaluation plan can often be a complex and arduous task, which takes time and careful
planning, but once in place, becomes a routine rather than a burden. However, in order for
portfolios to have educational value, an organized system for gathering examples of student
work and a marking schema must be in place from the onset. Students must be informed
right from the start as to the contents of the portfolio and the criteria which will be used to
judge the contents contained in the portfolio. Students also need to know the reason behind
the use of portfolios and how the portfolio fits into the entire evaluation plan, i.e., in relation
. to other summative evaluation instruments, such as the marking of assignments and tests,
or that its use is intended for placement in the next communicative language level, or for
chalienge purposes at the senior high school level.

To facilitate the assessment of the portfolio, the “Language Competency Profile,” found in
Appendix D, has been created as one method which can be used to describe what students
are capable of doing in each of the four language skilis and to what degree. It provides a
global picture of students’ language performance as it relates to the learner expectations of
the Program of Studies. If necessary, the global statements can be quantified using a rubric
system which will further define whether students are performing at an acceptable standard,
at a standard of excellence, or are not performing at all. Profiles for each language skill can

also be used for diagnostic or reporting purposes in much the same way and are included in
Appendix D.

What follows is an example of how a sample, which has been analyzed, can now be profiled
for assessment purposes. Although the first example is given in a qualified fashion, language
competency profiling may also be quantified in terms of percentages or using a point system.
The second example demonstrates how a year-end language competency profile may be
written so as to provide information on placement for the foliowing year, in addition to
describing the degree of attainment of the level as it relates to the achievement standard.

As will be seen, reporting student progress is no longer limited to providing students with a
mark, but requires a variety of ways in which students can be informed of their progress.
This particular document will provide the necessary information needed to be able to report

students’ language performance in qualitative terms for portfolio, anecdotal, diagnostic or
report card purposes.
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Introduction

USING THE SAMPLES TO ASSESS STUDENTS’ WORK

As was mentioned previously, evaluation is an integral part of assisting students in
improving their ability to comprehend and use the language for real communicative
purposes. As aresult, it is important to provide students with ample guidelines for using the
language in authentic situations in order to improve their understanding of oral and written
texts and to further improve their ability to produce both orally and in written form. The
ultimate goal of evaluation and assessment, therefore, must be to assist students in refining
their language competency. The purpose of the examples in this document, then, is to
provide teachers with concrete examples of what students are capable of doing in the
different language skill areas. These examples can then be used by teachers to measure
their own students’ work to determine if their students are demonstrating similar features at
the same level. As in all language development not all skills are acquired equally. However,
when placing students along the continuum of language competency, students will tend to
demonstrate some features of a higher level and others of a lower level, but, in general, they
will fall within the parameters of one particular level. As a result, the analyses provided in
the document present the features of students’ work that are most reflective of a particular
level of the Program of Studies. The examples, then, are to be used in this fashion:

@ The examples are intended to assist teachers in assessing and reporting on their students’
performance as it relates to the curriculum standards of the Program of Studies for French
as a second language, by providing a common understanding, in the form of feature

descriptions, to facilitate communication between teachers, students, administrators and
parents.

B The examples provide a variety of ways in which students can demonstrate their
performance vis-d-vis the four language skills and emphasize the importance of allowing

students the opportunity to be assessed on communicative task performance as well as test
performance.

8§ The examples can be used by teachers to determine where their students fall on the
language developmental continuum either for rcruedial or placement purposes.

§ The examples are also intended to assist teachers in adding to their repertoire of

assessment practices, by providing them with ways in which to annotate their own
students’ work.
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BACKGROUND TO THE SAMPLES OBTAINED

Samples were collected in each of the four language skills so as to provide teachers with the
necessary information which will assist them in the assessment process in their own
classrooms. The listening and reading comprehension examples were cbtained from a
number of Alberta schools, using selected types of texts, in order to determine the features
that students exhibit at different levels of comprehension.

For these two skills, students were presented with a number of different unfamiliar texts and
were asked to either listen to or read the text to determine what content they were able to
understand and how they were demonstrating comprehension of the various texts. The
students were given three listening texts and three reading texts of varying degrees of
difficulty to determine if they were exhibiting similar behaviours in the amount of material
they were able to comprehend and the way in which they were demonstrating
comprehension. Students were instructed, in English, to choose one of five ways in which to
demonstrate their comprehension by writing down everything they could understand, '
whether it was gene. al or specific information. Students were free to choose the manner in
which they felt most comfortable in order to demonstrate how much of the text they were
understanding. The five alternatives presented were: 1) using only English, 2) drawing a
picture, graph or diagram, 3) writing down just the French words they understood, 4) writing
down full French sentences they understood or 5) writing a summary in French of what they
understood. Students were asked to identify which of the alternatives would be the most
difficult and which weuld be the easiest, and how this would effect the way in which they
understood the message. This was done in order to allow students to make a decision
regarding their own comfort zone, and also to let them know that their decision meant
something in terms of competency levels. As a result, students asked if they could use a
combination of the aiternatives presented and were told they could do so.

For the listening texts, students were asked: 1 to identify where they would hear this
listening text, 2) to define what kind of text it was, and 3) to identify the information they
were able to comprehend. They were allowed to hear the authentic texts twice to see how
much more they were able to understand upon hearing the texts a second time. For the
reading texts, they were asked: 1) to identify what type of text it was, for example a
classified ad, a poem, a short story, etc., 2) to provide the context clues which aided them in
deriving this conclusion and 3) to identify what content they were able to comprehend.

The oral and written samples were collected from a number of Alberta classrooms by means
of two different procedures. The first set of examples were obtained from a number of school
jurisdictions in the province who were contacted by letter and asked to participate. A second
set of samples were collected from different teachers in Alberta who were given educational
projects created by the Alberta Education’s Language Services Branch in order to control
more variables relating to certain communicative tasks. This was also done so that
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Introduction

comparisons could be made across the same field of experience at different communicative
language levels and to determine if the students had been able to carry out the tasks
individually and to what degree. As a result, the nalyses which accompany each sample
provide some background on the samples, so that 1caders will be able to understand the
context in which the samples were obtained.

In addition, the examples used in the document were chosen from amongst a wide sampling
of students’ work. These samples should be viewed as unique in the sense that no two people
will ever create the same thing twice no matter how constant the teaching is. As such, two
factors will constantly intervene in any selection process — creativity and individualism, two
factors which must be respected. In light of this, the examples do reflect features of a level
as they relate to the communicative task and should be viewed in this manner.

PROCESS USED FOR THE ANALYSIS OF THE SAMPLES

For the listening comprehension section, the first step taken was to determine from the
texts used what kind of information was considered important and pertinent to listen for, so
as to have a basis for the content aspect. Once all of the listening examples were obtained,
they were then grouped according to the way in which the students where demonstrating -
comprehension, as outlined previcusly. Next, the examples were analyzed for the amount
of information which was understood, what kind of information was understood, i.e.,
were the students describing general information or providing specific details, and how were
the students demonstrating comprehension, that is, were the students using only English, a
combination of English and French or only French? For example, in the case of the public
announcement, students might have demonstrated comprehension by being able to state in
English that this was an announcement one would hear in a shopping mall but that was all
they understood. Or, on the other hand, they were able to identify the exact name of the
store and that they were hearing price reductions, using only French to demonstrate this
comprehension. It was this kind of distinction between general and specific information, and
the manner in which students were demonstrating comprehension which were used as
criteria for assessing the students’ level of comprehension. The same process was used for
assessing reading comprehension levels.

For the production skills, oral and written grids were created for the purposes of analysis
(found in Appendix D). It was felt that it would be more efficient to use an analysis format
based on questions, so that one could better focus on one component at a time. In addition,
the question format assisted in looking at the various facets of each component as a means of
ensuring that all components of the Program of Studies were being assessed and that each
componeiit's characteristics were being identified.




[neroduction

To analyze the oral production skill, three different listening phases were carried out,
each time focusing on a specific component of the Program of Studies. The first phase was
based on the communication of the message, the second on the precision of the language and
the vocabulary used, and the third phase foctised on the cultural and general language
education components. During each phase, notes were made pertaining to the types of
features being exhibited in terms of communicative ability, strengths and weaknesses in
language use (i.e., language precision), socio-cultural knowledge demonstrated and strategies
employed. Once the analysis had been completed the information obtained was matched

against the cuiticulum standards of the Program of Studies and a level of language
competency was assigned.

For the writter production, three different phases were also carried out. The first phase
focused on the meanihg of the messages and the intents being expressed. The second phase
focused on sentence structure, linguistic usage (verb tenses and agreement), vocabulary
usage and spelling. The third phase dealt with determining the sociolinguistic and strategic
usage employed by the students. During each phase of the analysis, notes were made
relating to the students’ communicative ability, the strengths and weaknesses of the
language being used, and annotations were made regarding the cultural knowledge and the
strategies being employed.

What follows are examples of how the analysis was carried out for the two production skills.

These are here for illustrative purposes and do not relate to any particular example within
this document.




Introduciion

ORAL PRODUCTION ANALYSIS

FIELD OF EXPERIENCE: Community
TYPE OF COMMUNICATIVE TASK: _ _ Jnfvnalconversclion

‘m Zm STYPE OF TEXT: / Concrete Concretz Abstract Abstract
pratnda Prepared Spontanecua Prepared Spontaneous

TYPE OF COMMUNICATIVE INTENT: Giving creclions

COMPONENT

(Phase I)

1. Experience/
Communication

(Phase II)

2. Language

i

- the relative clause level
- the discourse level (J
Number of errors: 0 1(2)3 4 5 6 7 8 9 10 or more.

Aruitoxt provided by Eic:

real-bfe aclivily
Rupose of
bl
CHARACTERISTICS DEMONSTRATED
. How is the message formed?
- non-verbally O - linked simple sentences (O
- isolated words (J - complex sentences [J
- phrases (J - combination of simple
- simple sentences (& and complex sentences {J}
. Is the message ...?
- unintelligible (3 - obvicus @
- clear I - precise O
- appropriate to the
type of text [
. Does the measage provide ...?
- sufficient information
- accurate information J
. Is the vocabulary ...? .
- inappropriate to the task(J - appropriate to the task [
- limited & - varied
- rich Q
Number of errors: 0@2 3456789 10 ormore.
. Ie the student demonstrating ...?
- faulty pronunciation which interferes with the comprehension
of the message [ ‘3" in lempy and
- some faulty pronunciation which does not interfere with the i vag demain?
comprehension of the message
near natural pronunciation
Numberoferrors 01(2)34 56 78 9 10 or more.
. Are the ideas organized ...?
- sequentially [Ff
- in a logical fashion [
- showing appropriate development (coherence) [
. Is there cohesion at ...2
- the word order level
- the sentence level
- the paragraph level [J
- the discoures level (3
. Is the grammar usage appropriate at ...? some problems
- the verb tense level wilh imperalive
- the agreement level (e.g., gender, adjective, plurality, verb) (] - 2 tons noled

cont'd ...




Introduction

@ ...cont’d

COMPONENT CHARACTERISTICS DEMONSTRATED

(Phase III) 9. To facilitate the comprehension of the message produced,
the student used: ;
3. Culture - culturally appropriate information [ ﬁtha&m 5 Md’a'
- culturally appropriate conventions laue-tabing
Third phase - culturally appropriate gestures, social space, etc. O convendions
W > * non-verbal expressions, such as:
and stralegic - gestures &
W - drﬂwings E
- facial expressions (3
4. Genersal * verbal expressions, such as:
Language - repetition [}
Education - definitions O
- circumlocution(J
- paraphrasing (J
» specific strategies, such as: )
- modelling an oral production P4 W”‘d
- resorting to a dictionary 3
- taking the risk to express a message orally ]
- using self-correction techniques (]
- using first language referents to create a message (life
experiences, cognates, knowledge of text types, etc.)

16. Other information:

Communicative language competency levei: Beginning 3

\)

‘o J

Aruitoxt provided by Eic:
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WRITTEN PRODUCTION ANALYSIS

FIELD OF EXPFRIENCE: Reokscents and the, b : 2 ﬁ
3 W 0,
TYPE OF COMMUNICATIVE TASK: __ Vhiling an anlick read-bfe aclivily
ot
ZM TYPE OF TEXT: Concrete Concrete Abstract Abstract
paesenia
Prepared Spontaneous Prepared Spontancous
| TYPE OF COMMUNICATIVE INTENT: __Praenling an opinion et lupose of
|
| COMPONENT CHARACTERISTICS DEMONSTRATED
(Phase I) 1. How is the message formed?
- nomn-verbally (J - linked simple sentences (J U
1. Experience/ - isolated words {} - complex sentences only )
Communication - phrases (J - combination of simpie and
- simple sentences [ complex sentences [
2. Is the message ...?
- unintelligible O - obvious &
- clear ¥ - precise O .
- appropriate to the :
type of text :
3. Does the message provide ...? ,
- sufficient information (% .
- accurate information [
(Phase II) 4. Is the vocabulary ...?
- inappropriate to the task(j - appropriate to the task [f
2. Language - limited & - varied [
- rich(JQ
Number oferrors:(0)1 2 34 5 6 7 8 9 10 or more. B
5. Is the spelling appropriate at ...?
- the word level ( - the verb tense level J >
Second phase - the agreement level[J _ - the relative clause level J 3 -
emphasis — Number of errors: 6 1 2@ 456789 10 or more. crrote v
e ity
{w %, 6. Are the ideas organized ...? _pL
spelling. gram: - sequentially f
mar. coheacnce - in alogical fashion[7f
and co/m;oa- of - showing appropriate development (coherence) f
7. Is there cohesion at ...
- the word order level
- the sentence level &f
- the paragraph level
- the discourse level
8. Is the grammar usage appropriate at ...?
- the verb tense level [J good use of direct
- the agreement level (e.g., gender, adjective, plurality, verb) f W“Pé"“
- the relative clause level [ meal, some crrors
- the discourse level e "‘"A W .
Number of errors: 0 12 3 4 5(8)7 8 9 10 or more. ‘“‘”’f’ ’
9(.“- .
cont’'d .
FSL &

samples

Aruitoxt provided by Eic:

26
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...cont'd
‘ COMPONENT CHARACTERISTICS DEMONSTRATED
(Phase I1I) 9. To facilitate the comprehension of the message produced,
the student:
3. Culture - used culturally appropriate information
- used culturally appropriate conventions g
Third phase - copied a model O
emphasis - 5 - used a dictionary (2
iolinguisli - used an edited version Ei
and shategic - followed a writing plan (f
usage - followed a model (3
- took the rigk to get th» message across U]
4. General - used first language referents to create a message (life
Language experiences, cognates, knowiecge of text types, etc.) 0
Education
10. Other information:
- waed an m&czm
- selecled own J/c» graenman usage

Communicative language competency level: _Rdvanced 7

o
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Once the analysis of the example had been completed, an annotation for each example was e
written so as to provide the reader with a full description of the features being portrayed by

the example. These annotations have been written s that teachers can now use them as a

reference for their own students’ work. Therefore, for every example found in the document e
there is a feature analysis provided. These feature analyses are linked to the performance ‘
criteria described for each language skill at every level of the program which can wIso be used

in conjunction with the synthesis tables of these performance standards which are found in
Appendix A.



ﬂssessing the Receptive SKills: Listening and Reading

Comprehension

In order to be able to assess and assign a level of language competency as described in the
Program of Studies for French as a second language, it is important to have a clear and
concise picture of what these two skills are. Listening and reading comprehension involve
the processing of messages to comprehend the intent and the meaning behind a given
communicative intent. There are two important elements to consider when developing and

assessing the receptive skills: 1) what is the purpose for listening or reading and 2) how will
stadents demonstrate what they have understood.

The reason for listening or reading will dictate the way in which information is processed
and what is processed. Reasons for listening or reading might include: for decision-making
purposes, information-seeking, information-gathering, problem-solving, for curiosity sake or
just for pleasure. The type of text will often determine the reason for listening or reading.
Two tables found in Appendix B summarize the reasons for listening or reading different text
types. The check marks indicate the most common reasons for listening to or reading a given
text; however, as with anything there are always exceptions to the rule. In essence, though,
the listener/reader will determine the reason(s) for listening or reading, based on the format
of the communication and the message(s) being shared.

The tables illustrate that there are a vast number of texts that students can be exposed to
which, in turn, can be used to determine students’ levels of comprehension. Different texts
will require different levels of comprehension, which can vary according to the complexity of
the text. Students can demenstrate these different levels of comprehension in the following
ways, starting from the simplest to the most difficult form: by being able to identify key or
known words, by understanding the essence (gist) of the message(s) using “who, what, where,
when and why” questions to guide this process, by identifying the main idea(s), by identifying
specific details and finally, by demonstrating full comprehension, which entails the
identification of all main ideas and their supporting details.

The ways in which comprehension can be assessed also has levels of complexity.

Comprehension can be demonstrated in a numbey of ways: using one’s first language,

drawing pictures or using gestures, selecting from alternatives provided (pictures, objects,

graphs, ete.), transferring from one form to another form (drawings, graphs, taking notes,

etc.), answering a question or questions using a few words or simple statements, condensing

information using a few words or simple sentences, adding information when the message is

incomplete, reenacting o paraphrasing a message or summarizing either verbally or in

written form using the target language. As students’ language competency increases in the

production skills, they will move towards demonstrating their comprehension by using the

target language. FSL
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Assessing the Receptive SKills: Listening and Reading Comprehension

In order to determine students’ listening or reading comprehension competency, it is
important to know what the listener's/reader’s function is regarding the type of text being
listened to or read. The function determines what information people will listen for or read,
and how they will approach the understanding of the text. Cognitive processes such as
recognition, identification, analysis, synthesis and evaluation are common ways in which
students can process a message or messages. The response format, on the other hand, will
determine how comprehension is demonstrated; i.e., the way in which students will
demonstrate how much they have understood of a given oral or written text. These two

elements, combined, are necessary in order to assess what students are capable of
understanding.

Although these are the common threads between the two receptive skills, these two skills do
differ a fair amount in the ways in which a person processes the information obtained and
the strategies used to process this information. The listening skill often requires the
comprehension of oral input that is received only once. From here, students must determine
the message(s) and the meaning(s) being expressed. Often just the main message is captured
if the input is received only once. However, in subsequent listenings, if it is authentic to
listen to the text more than once, students will be able to extrapolate more information each
time, providing that the function task directs them to seek out that particular information
and the students’ comprehension level permits them to do so. This skill also requires
listeners to tolerate more ambiguity than a written text, because there are often a greater
number of interveni::g factors which can distort the message(s) being received and processed,
such as noise interference, pauses or hesitations, rephrasing, false starts, etc., which are
especially prevalent in spontaneous oral discourse. However, oral texts are often less
sophisticated in the types of linguistic elements that are employed in order to get the
message(s) across. In addition, there tends to be more redundancy in the content of the
message that is being shared which allows listeners to be more tolerant. Furthermore, in the
case of interactive texts, such as a conversation, listeners can rely on visual clues as well as
asking for more information, repeating what was said, rephrasing what was heard or
clarifying the intent in or“er to enhance their comprehension.

On the other hand, in reading comprehension, readers have the possibility of reading the text
a number of times, thus processing and extrapolating more messages each time they
approach the same text. With each subsequent reading, readers can also use different
reading strategies to seek and gather more information, such as skimming and scanning for
key words or ideas, or using a dictionary to further their comprehension of the text. The
types of strategies readers will use will depend on the function tasks given, that is, the
reason for reading the text. However, what can complicate reading comprehension and cause
interference is the recognition of the written symbols with the words and meanings that have
already been stored in oral memory, meaning that students must now recreate this decoding
process into textual memory. In addition, especially as it relates to literary works, the
language usage is often more sophisticated, resorting to discourse and literary tense usages
that are not usually found in oral speech, for example the passé simple. As a result, students
often get “bogged” down in the comprehension of a written text, because they tend to be less

30




Assessing the Receptive SKills: Listening and Reading Comprefiension

tolerant of ambiguity; that is, they feel they have to know what every word means. Students
have to be taught that what is essential in reading a text is comprehending the messages
being shared and not the “exact” meaning of words that are causing them difficulty,
especially if these words are not impeding the comprehension of the message(s). Thus,
understanding the complexity of the receptive skills will assist teachers in the kinds of
authentic communicative tasks that they will have students carry out in order to assess their
comprehension level.

When assessing students’ listening/reading comprehension, teachers should attempt to use a
number of different assessment strategies which will evaluate a broader spectrum of the
students’ abilities, rather than solely relying on the use of paper and pencil tests, especially
multiple-choice ones which most often test knowledge and not the students’ ability to use the
skill. As a suggestion, teachers should try to obtain samples of students’ comprehension in at
least two different ways in order to be able to assign a level of language competency.

The first way is using a clinical research technique which asks students to listen to a var{ety
of listening/reading texts of varying degrees of difficulty. This process is particularly
effective for placement purposes. A good number of texts for determining a consistent
pattern in the students’ comprehension level is at least three. This allows for greater
reliability in the data gathered. Prior to giving the students the texts, teachers must have
predetermined the level of the text. Inorder to be able to analyze the students’ answers,
teachers must also determine what are the main messages and supporting ones being
shared. To carry out the procedure, students are provided with a number of alternative
formats in which they can list, in a paper and pencil format, what are the messages they are
understanding (see “Introduction” section for these formats). Or, this same process may be
carried out orally, by taping on cassette what the students have said in order to have
reference information for analysis at a later date. Once students have gone through the
process, teachers take the results and compare them to the texts that were given to the
students. The students’ competency level will be deternmined, based on two factors: 1) how
much they are comprehending and 2) how they are demonstrating comprehension.
Depending on the pattern that is being demonstrated, the students’ comprehension level can
be determined. For example, supposing in Text One (a public announcement), in which three
arrivals and two departures are being announced, students are able to give all the flight
numbers and the arrival and departure information only in English, and in Text Two (a
flight safety announcement) students are only able to discern that someone is talking, but no
more, what language level should be assigned? Using this information and the performance
standards, we can say that this student is demonstrating the features of a Beginning 2 level
student, since the student is operating at the identification of concrete words which are
familiar, that is flight times and places, but is not able to understand in global terms or pull

out isolated words in texts which are more sophisticated in nature, such as the safety
announcement.
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Assessing the Receptive SKills: Listening and Reading Comprefiension

To ensurc validity of this data, teachers can also use paper and pencil tests, such as the
Model Tests designed by Alberta Education’s Language Services Branch, which are
integrated in nature and evaluate students in each of the skill areas, using a variety of
evaluation techniques, such as fill-in-the-blanks, drawing what they have heard or read,
providing missing information, etc., which directly evaluate the students’ ability to apply
their knowledge to real-life task-based situations. As a result, the level at which students

are operating can be determined by the manner in which they demonstrate their ability to
carry out the tasks.

What follows is a description of the features of what learners are able to comprehend at
different levels of the program. The examples of students’ work which illustrate these
features have been reproduced in this section for easier readability. The eiamples illustrate
what students are capable of understanding in testing/teaching situations and with the use

of authentic texts. Specific background information on the authentic listening and reading
texts can be found in Appendix C.




@ Teatures of French as a Second Language Learners’

Listening Comprehension

BEGINNING LEVEL PERFORMANCE CRITERIA

g Brecinning 1
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of simple sentences in concrete texts, students are able
to use their cultural, linguistic and strategic knowledge to understand the main meaning
of simple, concrete message(s) being presented, when students are given specific
instructions to seek out certain information (guided situations). For example, in the case
of persons presenting themselves to each other, students are able to identify simple,
concrete, personal information, such as the names of the people, their telephone numbers
and addresses using French to describe in simple terms what they have understood. They

are also able to comprehend and follow routine instructions relating to certain classroom
procedures.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a
short duration — no longer than 2 minutes), where students are not given specific

ﬁ instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, etc.) to pull out isolated words which have been
previously taught and learned, without being able to discern any meaning from the
messages shared. They will use English to explain in very general terms the essence of
what they believe they have understood, plugging into their description the odd French
word they have been able to identify from the oral text. For example, in the case ofa
conversation between two native speakers, in which they are presenting themselves for
the first time, they can distinguish how many speakers are speaking and may pc3sibly be
able to identify simple concrete information, such as the speakers’ names, but will not
necessarily be able to say with total certainty in what context the names were used.

§ BEeGINNING 2
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of simple sentences in concrete texts, students are able
to use their cultural, linguistic and strategic knowledge to understand the main
meaning(s) of simple, concrete message(s) being presented, when the students are given
specific instructions to seek out certain information (guided situations). For example, in
the case of persons presenting themselves to each other, students can identify the
personal information given, such as the names of the people, their telephone numbers,
addresses and states of being using French to describe in simple terms what they have
“ understood. They are also able to comprehend and follow routine instructions relating to
certain procedures.
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In unstructured and unfamiliar contexts (relating to the use of authentic documents of a
short duration —no longer than 2 minutes), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, etc.) to identify the number of speakers speaking and
isolated words that they have been formally taught and learned, listing these words in
French. They will attempt to reconstruct the situation and context, in English, as a
means of attempting to understand what is going on and what has been said. However, in
many cases they are incorrect because they lack linguistic information to support their
guesses. They can extrapolate isolated words in French, but these words will not be
supported by the context. As a result, they will have difficulty determining the main
message or messages being heard. For example, in the case of a conversation between two
native speakers, in which they are presenting themselves for the first time, they can infer
that this is a conversation in which they will be able to distinguish how many speakers
are speaking, and possibly be able to identify the speakers’ names, but if the language
used is far more complex than they are used to, they will attempt to recreate what they
believe was the context of the conversation.

Becinning 3

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of variations of simple sentences in concrete texts,
students are able to use their cultural, linguistic and strategic knowledge to understand
the main meaning of simple, concrete message(s) when students are given specific
instructions to seek out certain information (guided situations). For example, in the case
of a weather report, students are able to identify the places named, the general weather
conditions, and the maximum and minimum temperatures for at least two different places
using French to describe in simple terms what they have understood. They are also able
to comprehend and follow simple instructions so as to be able to carry out a
communicative task or an activity.

In unstructured and unfamiliar contexts (relatihg to the use of authentic documents of a
short duration — no Jonger than 2 minutes), where students are not given instructions
(non-guided situations), they are able to use their cultural, linguistic and strategic
knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such as
intonation, pauscs, illustrations, ete.) to identify the global meaning and highly
predictable information from the message(s) being heard. They are able to identify how
many speakers are speaking, where the oral text is taking place and what kind of message
it is, using their knowledge of text types to assist them in determining what it is they are
understanding. They are also able to provide some details when the context is predictable
and familiar. They will demonstrate their comprehension using English by describing the
context/situation and the global meanings understood. For example, in the case of a
public announcement taking place in a store, they are able to identify that this message is
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a P. A. announcement, that there are items being mentioned and what types of items, and
that prices were stated. They are able to describe this entire situation in English and
discrete vocabulary items familiar to them are produced in French.

MAIN CHARACTERISTICS OF 1893-84 EXAMPLES

When students at the Beginning level are given authentic texts to listen to which are
unfamiliar and have not been tailored to their learning level or edited at all, they are able to
recognize and understand only those words which are familiar to them in French. They will
tend to comprehend vocabulary items relating to numbers, names, time, dates, professions
and routine expressions that they have been taught in class, such as “Je ne sais pas,”
“numéro de téléphone,” etc., in order to guess what kind of message or messages are being
communicated. They attempt to infer who is speaking, where and why, based on the words
they are able to gather from the message or messages heard. Most often their hypotheses
are incorrect, since they do not have sufficient information to capture the essence of the
message. They rely heavily on context clues, such as sounds (for example, a car door closing,
which was heard in the radio commercial) and non-verbal clues (such as intonation to denote
question format, as in the case of the conversation), to assist them in their comprehension.
These tendencies are especially true of Beginning 1and 2 level students. In teaching/

testing situations, students are able to comprehend simple concepts which are highly
structured and guided.

Beginning 3 level students are able to comprehend simple instructions and directions which
are needed to carry out a task. They will sometimes seek out cognates in order to assist in
comprehension, such as the word “réduction,” which was used in the P. A. announcement to
provide them with support for their hypotheses. They are able to éxtrapolate meaning from
phrases or sentences which are familiar to them and either avoid or tolerate ambiguity for
messages which are unfamiliar to them. Students at Beginning 3 level rely heavily on
English, producing only those words or phrases which are known and familiar to them in
French, but which are not necessarily either content-driven or contextually derived to
demonstrate their oral comprehension. This is the case, since their production level, either

orally or in written form, is not at the same level as is their comprehension level. However,
this is to be expected at this level.

Students must, however, be exposed to authentic texts in order to develop tolerance of
ambiguity and to employ strategies which will help them seek out information from which
meaning can be built upon, such as seeking out cognates, word families or key phrases.
Students must also engage in authentic tasks which will demand the use of these strategies,
such as jotting down key words from a telephone message in order to increase their
comprehension level in real-life situations.
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Examples of Beginning Level Students’ Listening Comprehension of Tailored Texts
in a Teaching/Testing Situation

The examples which follow demonstrate what students are capable of doing when they are
given oral texts which cater to their experiences with the language (guided situations).
These examples were obtained from the validation of the Beginning Level Model Test. This
test is integrated and does ask the students to read a bit of French; however, the idea here is
to have students listen for a reason and then demonstrate Low they can apply what they
have heard to make a decision. Since the test was designed mainly for high school students,
the questions test the French 13 (Beginning 1/2 level) and the French 10 (Beginning 2/3
level) programs. The examples below illustrate how students at this level are able to listen
for information and use this information to carry out the communicative task. All examples
illustrate correct answers, using simple French to demonstrate the students’ comprehension

of the oral texts heard and to demonstrate performance standards which are acceptable for
the levels indicated.

Beginning 1/2
Communicative Task: Listening to a message to determine if you have the winning ticket.

Instructions: Here are your tickets. Write down the number read by the announcer. Then decide if you
have the winning number. :

Directives : Voidi tes billets. Ecris le numéro donné par I'annonceur. Ensuite, décide si

tu as le numérs gagnant.
Club de francais Club de frangais
Prix : Un baladeur Sony Prix : Un baladeur Sony
Prixdubillet:18$ - Prix dubillet: 1%
N°* 680 N°¢ 087

Club de francais
Prix : Un baladeur Sony
Prixdubillet: 18
N° 007

1. Numérodonné O q 7

2. Coche (V) ta pensée. o]

Zut! Ce n'est pas mon

Youpi! C'est mon
billet.

billet.

FSL
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0 Beginning 2/3

C icative Task: Listening to the ther report in order to determine if the westher wili affect the
tnp.

Instructions: Listen to the weather report. For each region of Alberta, draw the weather conditions being
described and write down the tamperature, if it was mentioned. Uss the legend to help you.

Directives : Ecoute le bulletin de météo. Pour chaque région de I’Alberta, dessine quel
temps il fait et écris la température #i elle est mentionnée. Emploie la légende pour

PAFullToxt Provided by ERIC

t'aider.
Conditions
Région de la province météorologicues Température
p.ex. ;| Lethbridge et le sud @ 2°C
4. Calgary E}D 5 °C
5. Montagnes /A(Ae\ we o <
et contreforts ket
6. Centre de la province et N oo
Edmonton :Q ) C
7. Nord de I'Alberta = g-C
A8
H'\
g S
Légende :
nuages soleil pluie nige chinooks

e

Instructions: Use the information in the table on page 6 to help you make some decisions. Circle the letter

which best completes y ur thoughts.

Directives : Emploie les renseignements du tableau de la page 6 pour prendre des déci-

sions. Complete les bulles en encerclant la réponse appropriée.

8 Hmm! Aujourd’hui, est-¢e que
nous allons & Bonnyville? Moi,
jhabite
o) & Calgary @ 4 Edmonton
o® ¢} & Lathbridgs d) au nord
¢) au centre de la province f) ousud
g dans les montagnes ou
dane les contreforts
9.
Est-ce que nous faisons le voyage?
Joepenseque
oui b) non
o ®
o
10.

Certainemant, j'ai raison

™ ) il y a des nuages.

b} il pleut chez nous.
¢) il neige chaz nous.
(@) il fait soleil chex nous.
o) il y a des chinooke chez nous.

3
BEST COPY AVAILABLE
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Beginning 2/3

Communicative Task: Listening to a telephone message from the school in order to lea'se a message for
your parent(s).

Instructions: Read messages a, band c. Listen to the answering machine message. Circle the letter which
best corresponds to the message that you will probably leave your parent(s), knowing that you have just a
couple of minutes to write something down.

Directives : Lis les messages a, b et c. Ecoute le message téléphonique. Encercle la lettre
qui cerrespond le mieux au message que tu vas probablement laisser a ton parent ou A tes
parents, en sachant que tu as seulement quelques minutes pour écrire le message.

11 @p

c)

g;x_ﬁb l"‘l;s’l
Maman/Fapa Maman/Pepa
Riunisn ce s0is Secailaine db Liood a tikiphoni
94 30. 9430 Ricnion auppund Rui.
Mbw,mﬁudb Dans b gymncas, en focs dh e Salts s
salk ks prof. sl des prop. Q430
Entug par b ports denteic Rgardky & cante quii Rparky ma carte.
montiw oic alka.

Instructions: Use the message you left your parent(s) to draw the routs needed to get to the meeting
without any problems.

Directives : Emploie le message que tu as laissé a ton parent ou & tes parents pour tracer
le chemin pour arriver a la réunion sans probléme.

12.
Salle Salle Salle
Gymnase
104 106 106
Porte L—\ AN N [\
d'entrée
Bureau Salle Salle Salie Salle
des des
central 101 102 professsurs ordinateurs
Porte [\ N N AN N
d'entrée .
principals 7 7 7 / 7 l
Salle Conseil Salle
de Bibliothdque Toileties
conférance| d'6Rves 103 l
1= étage

Ecole Marie-Anne Gaboury

FSL
samples
wotkh
26

35
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Examples of Beginning Level Students’ Listening Comprehension of Authentic Texts
(non-guided situation) (See Appendix C for background information on these texts.)

Beginning 1

TeExT NUMBER 1
. y beand people tabking and they were saying |t ¢ This example illustrates what a Beginning 1
level student is capable of understanding with
authentic texts. The student is only able to
extrapolate from the texts that which is
Text NUMBER 2 . familiar te him/her in the form of isolated

& words which are pulled from the text. Because
the words are isolated the student is unable to
Lherm saey the words <bon, alors and avant>.” - identify the context. There is a heavy reliance
" on English to express what is understood, but
Text NUMBER 3 - the student has listed the words he/she knows
"0 heand the words Cicoule, non, vous> and i 1N French. This is an example of a
diffrent nwmbes. I abso heard the word performance standard which is acceptable for

this level. :




FSL
samples
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Beginning 2

Texi NUMBER 1
Vﬁcummwmmimdch&owdmmﬁby
aboul hour much something cosls /Sounds like

o

¥ This example illustrates what a Beginning 2
level student is capable of understanding with

aey aduerlissment where the hd? & comparing authentic texts. The student is only able to

the prices of itema pom hen store with dems | extrapolate from the texts that which is
eDrewdene.” * familiar to him/her in the form of isolated

RS concepts. The student does attempt to use
TexT NUMBER 2 what appear to be cognates as a way in which
Phore nwmber of Julia Gueo - 2 people - % to decipher the main messages. For example,
inuiting some peopls to go somewbert. Something the student has pulled out the word “gardien”
abowl midnight /Conversalion beluween 2 pesple. | Out of Text Number 2 and has attributed this
Sownds lide someone ia WW“/’WQ;M : word to mean “guardian” as it would in
bind because they were asking for child's Erglish. The student also attempts to use
guardian.” contextual clues, such as background noises,

' in order to determine what is going on in the
Text NuMmBER 3 text as in the case of Text Number 3. The

“Conuersation between two people. Soundedlibe | student still relies heavily on English to
Lhey were ina public place at fout and then stk | express what is understood by adding what is
. / . ~

R R

2RRRPRRERE

' Canadi.” | believed to be the situation as in 'vext Number
TR RS 1 but §s not quite correct because he or she
does not have sufficient linguistic background
to comprehend the oral text fully. This
sample illustrates a performance standard
which is acceptable for this level. .
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Beginning 3

TexT NumBeR 1
") wouldsee 01 bean it ina store maybe, orapiice | This example illustrates what a Beginning 3
level student is capable of understanding with

authentic texts. The student is able to capture

the essence of the global idea(s) behind what is

Thent musl be a sale, or something, so they have
a commencial.”
E being said. The student is able to extrapolate

Text NUMBER 2 from the texts that which is familiar to him/
“S&ammmwﬁam. ‘ her using vocabulary and context to assist
She waole on one of those sheels where & says * him/her in comprehending the main ideas

that she’s available for the Job, ben name, age, | presented and some details when the situation

phone aumben, bowe much & will cosl, el ~ is highly predictable as in Text Number 2 (e.g.,
R name, age, phone number, etc.). The student

Text NUMBER 3 still relies heavily on English to express what

“They are bolh at a party and they ane thinking b 1t is he/she is capable of understanding, since
o{ going Aome, bl z,‘/u,% drand and c@ can't & the production level is still not at the same

dhive, 30 they gel ideas o/(@ém? the cab.” evel as his/her comprehension level, but this
B s still to be expected of a Beginning 3 level

student. This sample illustrates a
performance standard which is acceptable for
this level.
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INTERMEDIATE LEVEL PERFORMANCE CRITERIA

g INTERMEDIATE 4
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences in concrete
texts, students are able to use their cultural, linguistic and strategic knowledge to
understand the main meaning of the message(s) being presented and to seek out specific
details, when instructions are given to seek out certain information (guided situations).
For example, in the case of persons presenting themselves to each other, students are able
to identify the personal information given, such as the names of the people, their telephone
numbers and addresses, in addition to their professions, activities they arz involved in and

~ their likes and dislikes using French to demonstrate what they have understood. They are
also able to follow all instructions related to the communicative tasks being 1ssigned.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a
short duration — no longer than 2 minutes), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of
speakers speaking, words/phrases/expressions that they have been formally taught, and
they are able to capture the essence of the main message(s) being shared in concrete and
abstract topics. They will have no difficulty in distinguishing between text types; that is,
they will be able to determine if what they are listening to is a conversation, a public
announcement or a commercial, for example. However, they will have difficulty
determining specific details if the information is abstract, since they are probably only able
to focus on the main message(s) at the most. However, in subsequent listenings, when
appropriate, they are able to extrapolate more information, if this infermation is concrete
and when only one detail at a time is given. They will need subsequent listenings to verify
what it is that they heard originally. For example, in the case of a conversation between
two native speakers, in which they are presenting themselves for the first time, they are
able to determine how many speakers there are with certainty and are able to provide
main concrete information regarding the two speakers, but specific details may not be
understood. Once again, they will rely heavily on English to demonstrate their
comprehension in this type of situation.

@ INTERMEDIATE 5
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to seek out specific details, when the
students are given instructions to seek out certain information (guided situations). They
are able to provide some specific details when the topic is concrete and very few details, if
any, when the topic is abstract. For example, in the case of persons presenting themselves
to each other, the students are able to identify the personal information given, such as the




Features of French as a Second Language Leamners ' Listening Comprefension

names of the people, their telephone numbers and addresses, in addition to their
professions, activities they are involved in and their likes and dislikes using French to
demonstrate what they have understood. They are also able to follow all instructions
related to the communicative tasks being assigned.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a
short duration — no longer than 2 minutes), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of
speakers speaking, words/phrases/expresssions that they have been formally taught, and
are able to capture the essence of the main message(s) being shared in concrete and
abstract topics. They will have no difficulty in distinguishing between text types; that is,
they will be able to determine if what they are listening to is a conversation, a public
announcement or a commercial, for example. However, they wili have difficulty
determining specific details if the information is abstract, since they are focusing on the
main message(s). However, in subsequent listenings, if appropriate, they are able to
extrapolate more information but only specific information that is concrete. For example,
in the case of a conversation between two native speakers, in which they are presenting
themselves for the first time, they will be able to determine how many speakers there are
with certainty and will be able to provide main information regarding the two speakers,
but specific details unless concrete in nature, will not be understood. Most importantly,
they will use mostly French to express what they have understood, describing what they
have understood in simple and general terms.

g INTERMEDIATE 6

In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to seek out specific details, when the
students are given instructions to seek out certain information (guided situations). They
are able to provide many specific details when the topic is concrete and some details when
the topic is abstract. For example, in the case of persons presenting themselves to each
other, students are able to identify the personal information given, such as the names of
the people, their telephone numbers and addresses, in addition to their professions,
activities they are involved in, their likes and dislikes and any events relating to these
people using French to demonstrate what they have understood. They are also able to
follow all instructions given to carry out a communicative task.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of a
short duration — no longer than 2 minutes), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of

do
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speakers speaking, words/phrases/expressions that they have been formally taught, and
are able to capture the essence of the main message(s) being shared in concrete and
abstract topics. They will have no difficulty in distinguishing between text types; that is,
they will be able to determine if what they are listening to is a conversation, a public
announcement or a commercial, for example. They will be able to determine specific
details that are concrete in nature but limited details when the topic is abstract. For
example, in the case of a conversation between two native speakers, in which they are
presenting themselves for the first time, they are able to determine how many speakers are
speaking, provide main and specific concrete information regarding the two speakers, but
the understanding of specific details which are abstract in nature, such as technical
information specific to a particular field, will not be understood. They will use French to
express what they have understood, and will describe their understandings in simple and
general terms, adding a few more details than an Intermediate 5 level student and using
more sophisticated forms of the language to express their understanding.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Intermediate level are gi 2n texts tailored to their level, they are
able te follow the instructions given and complete them appropriately. When they are given
authentic texts to listen to which are unfamiliar and have not been tailored to their learning
level or edited at all, they are able to recognize and determine those elements which are
concrete in nature and familiar to them in French. They are able to distinguish text types
and use their knowledge of context and concrete content to derive and comprehend the
meanings of the messages being shared. What distinguishes the three Intermediate levels
is the type of information which is understood and how understanding is being
demonstrated. Intermediate 4 students are able to comprehend mainly concrete
information, but information in abstract texts is not understood and will still rely on English
to demonstrate what it is that is being understood, since their production abilities at this
level are not the same. On the other hand, Intermediate 5 and 6 students will begin to use
French to demonstrate what they are capable of understanding, with the difference being the
specificity of detail and the type of language that is being used to demonstrate these
understandings. Intermediate 5 students understand more categories of information than
Intermediate 4 students but will use far less sophisticated language than will
Intermediate 8 students. Intermediate 6 students will be able to add a few more details
to the same categories identified by Intermediate 5 students, with an attempt to use more
sophisticated forms of the language to demonstrate their comprehension. Neither level can,
however, use the language with precision.

In order for students to increase their level of comprehension, it is vital that they be exposed
to authentic oral texts which will encourage them to use their knowledge of the language.
They must also engage in authentic tasks which will facilitate the natural extragolation of

information, such as taking down notes, or taking a phone message, in order to develop this
skill fully.
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Examples of Intermediate Level Students’ Listening Comprehension of Authentic

Texts (non-guided s:tuatxon) (See Appendix C for background information on these
texts.)

Intermediate 4

Texr NumBer 1

"9 think. thal this wan someone speaking ouer b This example illustrates what an

Lhe speakenin a slowe. ] beard ber annowncing ‘ Intermediate 4 level student is capable of
the specials and whal the prices were. J * understanding. The student at this level is
undestood almosl all o[ the rnumbers and that able to extrapolate from the texts the main
she was speaking aboul clothes, bul did nol = ideas, which are familiar to him/her using
undnsland whal many of the words wene [This vocabulary and context to assist in the
time J ﬁga/wd ol that they werne announcing comprehension of the main ideas presented.
the specials for the nent 20 minwiles. Poreack b This sample illustrates how the student is
special they gave the sale price and the amount | able to focus more on what is being said,

ings.” because his/her exposure to the language has
* been increased. The student is capable of
Text NUMBER 2 capturing the main points of the messages
") heand two people having a conversalion. | presented, but still needs repetition of the text
They were uniting somelthing down, and it fad | in order to verify his/her hypothesis regarding
something to db with a gils phone number. |: what was heard the first time. The student
Othen than that J am nol sure exaclly what it | can very easily differentiate between the text
was they werw talking aboul!/This time J " types as he/shei able to identify each type of
wndenstood that i was one gind budping anothen | text; i.e., Text Number 1is a store
to wnile anadorsomething for 8abysitling. She | announcement; Text Number 2 is a
docited to pul the hown she could babysit, fen | conversation; Text Number 3 is a commercial.
age and &kpéom, aumber and that she had |} 'The student still relies heavily on English to
express what it is he/she is capable of

* understanding, since the production level is

TexT NumBER 3 still not at the same level as his/her
"This one was an ador comemercial onTY. There i comprehension level. However, this is to be
were two people tabking aboul drinking and " expected of an Intermediate 4 level student.
iving. One said io the olben that it was fer ti This sample illustrates a performance
bfe. AL forol they were in a place with bts of | standard which is acceptable for this level.
people and then gol inlo a can/This lime J
that they would nol go with a cerlain peron
because felahe had been chmémg Rbo, that

R R SRR R R R
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Intermeditate 5

Text NumBER 1
“Unannonce publicitaie d unmagasind L achal :\é This example illustrates what an

2es annonces de vebais des anticles o vélements, | Intermediate 5 level student is capable of
chawssunes, elcldes ewpadhilles pdaum aw understanding. A student at this level is able
.20% e nebain cheg b ; te extrapolate from the texts the main ideas,
which are familiar to him/her using
Text NUMBER 2 vocabulary and context to assist in the

Une jeune i/é, de 16 ane qui veul gander bes comprehension of the main ideas presented.
Mﬁn&, enloncal, iy proudit un babilland avec This student is able to focus more on what is
ler noms, numinaun do Wliphone, prir, hewre, being said, because his/her exposure to the
ete front disponible 164, & 12:00 Jubia Greco, 16, | language has increased. This student is
555-2346, salaine esonable.” capable of capturing the main points of the

; messages presented, and some specific details
Text NUMBER 3 with more concrete texts such as Text

* Pes gents gui parkent do Laleobol o conduine, Number 2, which provides students with
probablement on on peul enlendhe wn annonce personal information which is easy to

comme ca sun Lo Lle ow radio/ Il rous partons understand at this level. The student is also
commment dine. Non aw Laleobiol volani. Comme [ able to distinguish what type of text is being
ol vie eal impontant el comment on pew & |} Produced as is demonstrated in Text Number
protegen en prennant un lani ele. Centre b bien 1, where the student writes that it is “un

étre do Carads.” annonce publicitaire” and in Text Number 3,
; where the student even attempts to provide
the name of the sponsor of the commercial.
What distinguishes this student from an
Intermediate 4 level student is that the
Intermediate 5 level student is now using
French to describe the various categories of
information he/she is capable of
understanding. However, the student’s
production level does not match his/her
comprehension level, as the student has not
necessarily attained fuli precision in the
language used to express what he/she is able
to comprehend. This example illustrates a
performance standard which is acceptable for
this level.
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Intermediate 6

TextT NUMBER 1

coids el rabais des objels. Iy a wne acsorlerment
de produits - velements, patissenies, dc. Alors &
sena probablement une magasin dipartement! Le
magasin a une wenle aussé des chawssunes poun

TexT NUMBER 2

Wm/zmpm&ahm.wmyam&&b 5

panrle & une flle gui voudha deenin wne gan-
& babilland poun ofpuin ses serwices de gandienne
de 16 hewnes & minuil chages nudl son nom esl
MGwdmmuMM555-23%,c&M
16 "

TexT NUMBER 3

“fudia Greco - 16 ans 555-2346. Une fermeme

b décident de prundie Caudobus au biew de
conduine. Le message élail dee Santé el Bien €
du Canada. b rnous disenl gu'on peul ehe
paﬁa&/?é, Uta malade 0w méme mouwniin 3 L
conduil avec une pewonnt gui @ bu Lop.
L aleool diminue nos senses e b lemp gu'id faud
poa/zdédgi/&."

This example illustrates what an
Intermediate 6 level student is capable of
understanding. A student at this level is able
to extrapolate from the texts the main ideas,
which are familiar to him/her using
vocabulary and context to assist in the
comprehension of the main ideas presented.
This student is able to focus more on what is
being said, because his/her exposure to the
language has been increased. This student is
capable of capturing the main points of the
messages presented, and adding some specific
concrete details, which are more precise in
nature, with more familiar texts such as Text
Number 2, which provides students with
personal information that is easy to
understand at this level. The student is able
te distinguish what type of text is being
produced without any problem. What
distinguishes this student from an
Intermediate 5 level student is the precision
of the details which are understood and the
type of French the student is using in order to
attempt to describe what he/she is capable of
understanding. Students at this level will
attempt to demonstrate more sophisticated
usages, since they have had more exposure to
the language. However, the student’s
production level still does not match his/her
comprehension level, as the student has not
necessarily attained full precision in the
language used to express what he/she is able
to comprehend. This example illustratesa
performance standard which is acceptable for
this level.

4; Podains.
\\m‘}l B
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ADVANCED LEVEL PERFORMANCE CRITERIA 0

§ ADVANCED 7 :
In structured and familiar contexts, using materials tailored for French as a second
language, students are able to comprehend fully instructions given to carry out the
assigned task and are able to provide all the main ideas and many supporting details
contained in concrete and abstract topics, using French to demonstrate what they have
understood (guided situations). In unstructured and unfamiliar contexts (relating to the
use of authentic documents of various lengths), where students are not given specific
instructions (non-guided situations), they are able to use their cultural, linguistic and
strategic knowledge (cognate usage; context clues, such as sounds; non-verbal clues, such
as intonation, pauses, illustrations, natural repetition, etc.) to identify the number of
speakers speaking, to identify the types of text being listened to, and to identify the main
message(s) being shared with the comprehension of many supperting familiar details, even
those which are sociolinguistically tied. For example, in the case of a conversation between
two native -peakers, in which they are presenting themselves for the first time, they are
able to determine how many speakers there are providing main and specific information
regarding the two speakers, even when the information is abstract. They will use French
to express what they have understood and will describe their understandings in general
terms, adding more details than an Intermediate 6 level student and using the odd

English word in their summaries in order to sustain the comprehension of the messages
which have been understood. @

g Apvancep 8/9
In structured and familiar contexts, using materials tailored for French as a second
languagre, students are able to understand with no difficulty, instructions given to carry out
the assigned task and are able to provide all the main ideas and almost all supporting
details contained in concrete and abstract topics, using French to demonstrate what they
have understood (guided situations). Inunstructured and unfamiliar contexts (relating to
the use of authentic documents of various lengths), where students are not necessarily
given specific instructions (non-guided situations), they are able to use their cultural,
linguistic and strategic knowledge (cognate usage; context clues, such as sounds; non-
verbal clues, such as intonation, pauses, illustrations, natural repetition, etc.) to identify
the number of speakers speaking, to identify the types of texts being listened to, and to
identify the main message(s) being shared, in addition to a substantial amount of
supporting details, both familiar and unfamiliar, even those which are sociolinguistically
tied. For example, in the case of a conversation between two native speakers, in which
they are presenting themselves for the first time, they are able to determine how many
speakers there are providing, in great detail, main and specific information given. They
will use French to exp-ess what they have understood and wili describe their
understandings in general terms, adding far more detail than an Advanced 7 level
student, and still using the odd English word or circumlocutions in their summaries in “
order to sustain the comprehension of the messages which have been understood.

e
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MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Advanced level are given authentic texts to listen to which are
unfamiliar and have not been tailored to their learning level or edited at all, they are able to
understand a substantial amount of oral speech. They are able to distinguish text types and
use their knowledge of context and familiar content to derive and comprehend the meanings
of the messages being shared. What distinguishes the students at the Advanced levels is
the quantity of what is understood and the manner in which comprehension is being
demonstrated. An Advanced 7 student is able to comprehend the main message(s) being
shared and is able to add some detail, but this detail is basically familiar information only.
On the other harid, Advanced 89 students are capable of understanding complete oral
texts, extrapolating the smallest of details, even those which may be new to them. ‘
Advanced level students will resort to the odd word in Englisa or use circumlocutions to
demonstrate their comprehension. This is done as a mear:s of sustaining what it is they have
understood, instead of letting the ideas slip away, as they may not possess a similar or exact
word in their vocabulary or are unable to retrieve it from memory at that precise moment.

The samples which follow are what ex-immersion students enrolled in a French as a second
language course at the Advanced level are capable of understanding. In order for more
students to move into these higher language competency levels, it is important that they be
exposed to authentic documents and asked to carry out real-life tasks which will assist them
in developing this skill at the Advanced level.
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Examples of Advanced Level Students’ Listening Comprehénsion of Authentic Texts
(non-guided situation) (See Appendix C for background information on these texts.)

Advanced 7

TexT NumBER 1

“2ans wn magasin i 4 a des spéciaun sun ls
uilements, la palessenie e ls chawssewns. On
peul économiser 20% sun bt chaussewns, 2
dollars sun b gilraw ot noir el poun b
wélements on peul Economisen encore 4 dollans./
Econoprin vont avoirles speciaunen 20 minules
ceal pounguoi elle {annonce en avance.”

TexT NUMBER 2

"2ans wne parlie, € 4 a beaucoup d'ivnesse.
Cleal une guestion de vie de boire. Alors nous
avons be roil de dive no. S on boil el condiil
n'acceple pas alors au liw de conduine, preney
Lawlobus. ow bien un lanilNotw vie et
impordante. Ne melley pas denigne b volant
aprés boine el chercher la demain. Vous avey le
dwit de protiger vobne uie. Cesl wn message de
social el bien Ebw du Canadz. Dia no pour

Caleool el b volant.”

TR

TexT NUMBER 3

"M esl wun cyclisle, ¢ sl pas Diés cher poun payen
pounl essence dans laoundance on peul squeege
in. Onporle wne casque. Cesl une manufactery
of bicyclette, motocycliste. Iy en a des sacs &
dos mais be docleun a suggesi que b cyclisle porle
pas bés bownd. En tous cas, i aime son buavail!
Son nom eal Mickel, £ un plus ancierns dans son
mélin. N fauk adapter & chague siluation
(S habillenpropre). Les molocylists sont les rois
de la nue. Rien rne peud protigen be cycliste dans
Chiven. 200 & 300 doblars pan semaiov. comme
salaine poun le Luavail de Mickel. N faud
déBownser 400 dollars poun payer Lassunance.
X est en bonne forme physigue. N et biio
hecnewn dans son melin. Les sac & dbos peul
avoin de 4 & 5 kilos.”

= This example illustrates what an Advanced

7 student. is capable of understanding. The
student at this level is able to extrapolate
from the texts the main ideas and some
supporting details from authentic texts of
varying length. These descriptions are
carried out fully in French, but are still

* general in nature, with some details being

described. At this level, the odd English

= word is inserted, as in Text Number 3

“squeeze in,” as a means of sustaining the
communication, as a result of the student’s
ability to capture the essence of the meaning
and wanting to maintain the recollection of
information. However, the student’s
production level still does not match his/her
comprehension level, as the student has not
necessarily been able to articulate, with
complete accuracy, what it is he/she has
understood. This example illustrates a
performance standard which is acceptable
for this level.

o
<
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Advanced 8/9

TEXT NUMBER 1

"Cest wne madame gui annonce sun unt syslime. | This example illustrates what an Advanced
Lintercome Lol lea iema en vente en neduction | 8/9 student is capable of understanding.

dans b magaam Eeonoprine. Elle nous dit que bes Students at this level are able to extrapolate
welements poun les feunes, en colon oli sonl en from the texts the main ideas and a

vente,d ya aussi des chausseines en venle et des substantial amount of supporting detail from
galeaun forEl noin en vents JEn réduction 1598 | authentic texts of varying length. These

- 119898, espadhille 2499. 2299 save 2008 descriptions are carried out fully in French,
988 - 798, Lea anticles en neduction sont s | With the odd English or invented word
welements poun jeunts, il a g a wne neductiond. & inserted, as in Text Number 2 “de chauffer”
4B, te prinnormale elait 1598 B et détait véduit | instead of “conduire,” solely as a means of

é /79&5’ Lea afmadlw P"“""’F"‘t"’ ond élail sustaining the communication, as a result of
the student’s ability to capture the essence of
i the meaning and wanting to maintain the
recollection of information. In addition, the
student is able to capture interesting

TexT NUMBER 2 expressions used by the speaker and later
"Cest dewnpersonnes dins unbarguiont bupas
mal beaucoup e Lun demande & Lavtne si lle
dewnait les neconduire & la maison. Lawte dit
non, pance gue de chacffer apris gu'ona bu a'esl
pas bon, ca diminue nobie coordinalion el nous
aeflere. Hdil gu'ils pounaiont weniner c&z/,; eun
G piedow appeler un lani. Wpense ésa vie avant
Lol el i pense que sa. vie esl imponlante [ La fille
esl daccord avee b gans et it gu'ds pounaient
aller en aulobus chechen Lawlo le lndemain.
C'était une message de Sanlé el Bien € social |
E_& Canada.”

R

i replicate them in his/her summary, such as
“cache-cache et zig-zager.” However, the
student’s production level does not fully
match his/her comprehension level, so the
student is not able to articulate, with
complete precision, what it is he/she has
understood. This example illustrates a
performance standard which is acceptable for
this level.

TexT NUMBER 3
"Ceal une madame qui anible e& inlewi. wn |
Mickel. La madame b demande beaucoup de |
questions cluoicice gu'daidin. Nditgu'dest |
wn des plus anciens emplogé, & o bavaille 3 |
hivens, 3 printemps, 3 Etés, 4 aulomaes. 2uand
& fait mauvais lemps i s'habille poun b temps.

cont’d ..




FSL

samples

N prend jamais b tami. W dil que les automo-

powr des pernsonnes profssioneds - paphiste,
pholographe, avoccl, ele. ﬂl/aatmwwdfm
Sicyclelle & prins par it pedalage en hiven.

yl':,ui'd*ﬁ@f

(Cesl b meilewn.)”

mpmfmmma&hwaad&m
dzngereun szdammmmm
ﬂy—ymMéWuthm. 2 E -
L assurance lui-méme (400Dl ana). M esl payer «
en 2 faons : Lawn foxe 0w pan des bivagisons. I |-
aencontre beaucoup d personnes elonesl touowrs |
en Bonne. forme physique | fuit des luwnasions. |

(|
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_ @ fFeatures of French as a Second Language Learners’ Reading

=0 Comprehension

BEGINNING LEVEL PERFORMANCE CRITERIA

§ BEGINNING 2
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of simple, concrete sentences, students are able to use
their cultural, linguistic and strategic knowledge to understand the main meaning of the
message(s) shared, when students are given specific instructions to seek out certain
information (guided situations). For example, in the case of a business, card, students are
H able to identify the personal information given, such as the names of the people, their
k telephone numbers and addresses, using French to describe in simple terms vhat they
have understood.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lerigths), where students are not given specific instructions (non-guided
situations), they are able to use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs or symbols, for example, monetary
symbols, etc.) to identify isolated words and phrases that are known to them in abstract
texts. They will have difficulty determining the main message(s) being shared,
‘ attempting to guess at meaning, and often being incorrect. In the case of information

i contained in concrete and highly predictable situations they will have an easier time to
extrapolate some ideas. For example, in the case of a classified ad, they are able to create
a list of words they know and are able to indicate what type of text it is, based on their

experience with these types of texts in their first language. Any technical language used
will not be understood.

Cognitive level will also play a role in how much a student is capable of understanding,
since at this level there are multiple entry points. Younger students will have had less
experience with some topics than will older students. This factor will effect the typc of
information derived and the quantity, especially if the difference is in the type of topic,
concrete versus abstract. Students will write down in English what they have understood,

and will sometimes provide, in French, the isolated words they know (non-guided
situations).

§ BEecinnng 3
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of variations of simple concrete sentences, students are
able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) shared, when students are given specific instructions to seek FSL
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out certain information (guided situations). For example, in the case of a business card,
students are able to identify the personal information given, such as the person’s name,
his/her telephone number and address, and distinguish between perscnal and business

information, using French to describe in simple terms what they have understood.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions (non-guided
situations), they are able to use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs or symbols, etc.) to identify key words
and phrases they know, but are not necessarily able to provide the general meaning of the
text unless it is concrete and highly predictable in nature. With abstract texts, students
are only able to pull out isolated words with no understanding of the ideas presented.
They are able to identify the type of text using their experiences from their first language.
This information will assist them in anticipating the kinds of information present, but will
not necessarily help them to be accurate in what they believe to be the meanings shared
in the text. Cognitive level will also play a role in how much students are capable of
understanding, since at this level there are multiple entry points. Younger students will
have had less experience with some topics than will older students. This factor will then
effect the type of information which is extrapolated from the text. Students are able to
describe everything they have understood in English and discrete vocabulary items known
to them may be produced in French. For example, in the case of a classified ad, students
are able to pull out all the necessary information, such as the name of the contact person,
the telephone number of this person, the address, what service or item is being offered,
the price and any other information that can be derived from the text, based on their

linguistic knowledge. Personal experiences in the first language will also effect how much
the student is able to understand.

MAIN CHARACTERISTICS OF 1993-94 ExAMPLES

When students at Beginning 2 level are given tailored texts, they are able to comprehend
the main messages. When they are given authentic texts to read which are unfamiliar and
have not been tailored te their learning level or edited at all, they are able to recognize and
understand only those words which are familiar to them in French. They will tend to
comprehend vocabulary items relating to numbers, names, time, dates, professions and
routine expressions they have been taught in class. They are able to distinguish betwseen
text format, such as the difference between a classified ad and a letter, by using inform ation
from their first language to assist them in this process. They attempt to infer the meaning of
the messages, but most often their hypotheses are incorrect, since they do not comprehend
sufficient information to capture the essence of the main message(s). They rely heavily on

context clues, such as illustrations (for example, the bicycle helmet found on the bottom of
the safety article) to assist them in their comprehension.

By
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Beginning 8 level students are able to complete reading tasks that have been tailored for
their level. When they are given authentic texts they will sometimes seek out cognates in
order to assist them in their comprehension, such as the word “expérience” in the classified
ad, “encourage” in the letter and “cycliste, négligence, infraction,” etc., to support their
hypothesis. They are able to extrapolate meaning from phrases or sentences that are
familiar to them and either avoid or tolerate ambiguity for messages which are unfamiliar to
them. Students at Beginning 3 level will rely heavily on English to demonstrate
comprehension and will produce in French only those words or phrases which are known
and familiar to them. However, those words or phrases which are written in French may not
necessarily be content driven or contextually derived. This is a direct result of their oral or
written production level not being at the same level as is their comprehension level.
However, this is a characteristic to be expected at this level.

At both levels, cognitive development and personal experiences are playing a role in the type
of information Beginning level students are able to extrapolate from authentic texts. In
order to assist students at this level in becoming more tolerant of ambiguity and to use
strategies which encourage them to seek out words, such as cognates or word families, to
build meaning, students must be exposed to authentic documents on a regular basis in order
to assist them in better understanding the contextual and cultural meanings being
expressed. Students must use real-life strategies, such as underlining pertinent information
in a classified ad in order to demonstrate what it is they have understood. These types of
strategies will help them increase their comprehension and develop the skill appropriately.

J
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Examples of Beginning Level Students’ Reading Comprehension of Tailored Texts
in a Teaching/Testing Situation

The examples which follow demonstrate what students are capable of understanding when
they are given texts which cater to their experiences with the language. These examples
were obtained from the validation of the Beginning Level Model Test. The difference
between the Beginning 2 level student and the Beginning 3 le. ¢l student is that the
Beginning 2 level student is able to only complete simple concrete information which is
familiar. The Beginring 3 level student is able to complete the entire subscription form
with only cne error noted in the calculation of the G.S.T. This is not a serious error, since
this calculation is something that students may have not necessarily done in their first
language. Both examples illustrate a performance standard which is acceptable for the level
identified. Itisimportant to note that linguistic precision is not evaluated in this skill;
rather what counts is what the student is able to comprehend.

Beginning 2 (13-15 yrs.) Beginning 3 (13-15 yrs.)

9000000V CO000000000C0P000ORPR0P0PO0O00000000INOOOIOIOITOES

N e
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Examples of Beginning Level Students’ Reading Comprehension of Authentic
Texts (1on-guided situation) (See Appendix C for background information on these

texts.)

Beginning 2

Example 1 (8-10 years old)

TeXT NUMBER 1

chudfuiuc&onm needed,

W@P@Pm,
3 cﬁdc&zm (ages 4,

in newspaper, , and 8), |
phone Denis 4. P (nuwmber) bus. |

M(W)m@t&dadﬁuo 73 aue.and |

- is concrete and familiar to them in the form of

93 RL”

TexT NUMBER 2

Liter to Madame Lira Casuelle prom Diane
Goiday, July 24, 1993, Lwo drochures, number
WW#MMM@:){M

..................

Example 2 (15-18 years old)

TExT NUMBER 1

immedialely
aboul 10 months and proper
Wmmmadmwpzw
bids ing Sepl. 7."

TEXT NUMBER 2

liit = mild, swcre =
ciganreltle h&gﬁ&m
4@&‘2& MMMWW L‘owa&%

.7!&

TEXT NUMBER 3

¢ These examples illustrate what Beginning 2
- level students are capable of understanding

with authentic texts. These students are orily
able to extrapolate from the texts that which

™ isolated words or phrases and tend to

translate these words into English. Their
experience with these types of texts in their
first language facilitates their comprehension

- in French, so that they can anticipate what

they can expect to find in these types of texts,
For example, in the classified ads, the
students were able to use their knowledge of
ads to anticipate that there would be certain
information such as mentioning the person’s
name and telephone number. They rely
heavily on English to demonstrate what they

. have understood. These examples illustrate

performance standards which are acceptable

- for the language and cognitive level of the
. students.
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Beginning 3

TEXT NumBER 1
ad - Enperienced. Howse/Kilchen managen i This example illustrates what a Beginning 3
3 childen aged 4, 6 and 8. 2 ane in school |

- level student is capable of understanding with
fom C&ngg’% 'Zo‘zg;"éggfz authentic texts. The student is only able to
fé";@%d work office 422 - 1331 or at extrapolate from the texts that which is

bome 433-5912 Lscalion: 73 Auenue and i concrete and familiar to him/her in the form

931d Streed, %W‘"W‘m manage \ of isolated words or phrases especially in
infant on o 8%9';0”1%6 *4# & highly predictable texts, such as Text

&55,,@“ infants - Number 1. The student does attempt to use
pow&&, b é?::o Sc‘o/ut © what appear to be cognates as a way in which

3‘40&"“5% 7 7993: Phone ﬂ'm at 469-1857 to decipher the main messages. For example,
the student has pulled out of the text words
" suchas “ménagere et advantages sociaux,”

. etc., and has attributed these words to mean
the English equivalent, “social advantages

- and manager.” The student also uses the

= type of text as a means of anticipating the
TEXT NUMBER 3 kinds of information which will be contained
WNews Anticle in the texts. However, as the texts become
o ‘2““6“" Bicyck, PW lounism, yean, i more abstract in nature, the student is only

biles principal cause infraction Secunity Code . able to pull out isolated words without being
cause 60% of bicycle accidents Code, wders, | able Lo discern any kind of meaning as is

condp, canr, C‘W negligent, /—;‘Ww “CW‘? shown in Texts Number 2 and 3. There is
u{lma &W’% %5 : still a heavy reliance on English to express
m D{ what is understood. This example illustrates
...... A ——— =% g performance standard which is acceptable
for this level.

TeExXT NUMBER 2

Rxmd&outnu&é
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Features of French as a Second Language Leamers’ Reading Comprefension

INTERMEDIATE LEVEL PERFORMANCE CRITERIA

§ INTERMEDIATE 4
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and specific details when given instructions to
seek out certain information (guided situations). For example, in the case of a simple
paragraph in which a person is being presented, the students are able to identify the
personal information given, such as the name of the person, his/her age/birthdate, in
addition to his/her profession, the activities he/she is involved in and his/her likes and
dislikes, by describing in French what they have understood.

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions relating to the kind of
information to seek out (non-guided situations), they are able to use their cultural,
linguistic and strategic knowledge (cognaté usage; context clues, such as illustrations,
graphs, symbols, etc.) to identify the key words, expressions and phrases they understand.
They are able to demonstrate general comprehension of the text, but most often they will
use English to dc this. They are able to comprehend, with little difficulty, texts which are
simple and concrete in nature such as classified ads, by being able to provide all the main
messages and specific details. They are able to identify the type of text they are reading
by anticipating the kinds of information present; however, their strong reliance on
cognates will often cause them to misunderstand certain passages when the texts become
more complex and abstract in nature. Further, with abstract texts, students are only able
to pull out isolated words/phrases which are familiar to them, with no global or specific
meaning being attributed to these words/phrases. Onze again, they will rely heavily on
English to demonstrate their comprehension of these types of texts.

§ INTERMEDIATE §
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their cultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to seek out most specific details, when the
students are given instructions to seek out certain information (guided situations). For
example, in the case of persons being described in a paragraph, the students are able to
understand the information supplied in the paragraph by identifying the personal
information given, such as the names of the people, their telephone numbers and
addresses, in addition to their professions, activities they are involved in, and their likes

and dislikes, as well as some past events by describing in French what they have
understood.




Features of French as a Second Language Learners' Reading Comprefension -

In unstructured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions (non-guided
situations), they are able to use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs, key words, symbols, etc.) to identify the
main message(s) being shared, in addition to some specific details which are familiar to
them. They will have no difficulty in distinguishing between text types; that is, they will
be able to determine if what they are reading is a classified ad, a letter, a poem, or a short
story, for example,-using both their first and second language experiences with text types.
What differentiates the Intermediate § student from the Intermediate 4 student is
that these students will understand more categories of information and will use mostly
French to express what it is they understand, especially with concrete, simple texts like a
classified ad. However, when they begin to read more complex texts, such as a magazine
article, they will resort to English to describe what it is they understand. When they do
use French, they also tend to make a number of linguistic errors, because they will not
have fully acquired precision in a number of linguistic areas. In both cases, they will tend
to describe the main ideas of the text and only provide specific details when the content is
familiar and they have fully understood it. With abstract texts, they will only be able to
pull out factual information, with no ability to interpret the literary allusions being
referred to in the text.

INTERMEDIATE 6
In structured and familiar contexts, using materials tailored for French as a second
language students, which consist of a variety of simple and complex sentences, students
are able to use their eultural, linguistic and strategic knowledge to understand the main
meaning of the message(s) being presented and to se:ek out many specific details when the
students are given instructions to seek out certain information (guided situations). For
“example, in the case of a number of people being described in a few paragraphs, students
are able to understand the paragraphs by identifying the personal information given, such
as the names of the people, their professions, activities they are involved in, their likes

and dislikes, their daily routines, as well as past events, using French to describe what
they have understood.

In structured and unfamiliar contexts (relating to the use of authentic documents of
varying lengths), where students are not given specific instructions (non-guided
situations), they are able vo use their cultural, linguistic and strategic knowledge (cognate
usage; context clues, such as illustrations, graphs, key words, symbols, etc.) to identify the
main message(s) being shared, in addition to most specific details when these details are
familiar to them. They will have no difficulty in distinguishing between text types; that
is, for example, they will be able to determine if what they are reading is a classified ad, a
letter, a poem, or a short story, using both their first and second language experiences
with text types. What differentiates the Intermediate 6 student from the Intermediate
6 student is that Intermediate 6 students will understand more details in the same
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categories and will use French for both concrete and abstract topics to express what itis
they comprehend. As they begin to understand more complex texts, such as magazine
articles or literary works, they will attempt to sustain their description in French
resorting to English to complete their thoughts if they are unable to come up with the
words/phrases in French. Their language usage still contains a number of linguistic
errors, as they have not fully acquired precision in a number of linguistic areas. With
abstract texts, they will only be able to pull out factual information, with no ability to
interpret the literary allusions being referred to in the text.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

Whe students at the Intermediate level are given texts tailored to their level, they are
able to identify all the elements that they are being asked to understand. When students are
given unfamiliar, authentic texts which have not been tailored to their learning level or
edited at all, they are able to recognize and identify only that which is familiar to them in

- French. They are able to distinguish text types and usé their knowledge of context and

familiar content to derive and comprehend the meanings of the messages being shared.
What distinguishes the three Intermediate levels is what is understood in terms of
concrete and abstract topics, and how students are demonstrating their comprehension. An
Intermediate 4 student is able to understand mostly simple concrete ideas and some -
concrete supporting details, relying on English to demonstrate what it is that is being
understood in non-guided situations. Intermediate 5 students are able to understand most
concrete categories and will use French to describe what is understood for simple texts, but
when the text is more complex and abstract, these students will resort to English, providing
many details especially when the text is concrete (non-guided situations). Intermediate 6
students are able to comprehend almost all the main meanings and some details and will use
French to demonstrate what they are capable of understanding for both concrete and
abstract texts, resorting to English only to sustain their thoughts if the word or expression is
not readily available to their immediate situation. The comprehension of abstract texts is
limited to the recall of factual information for both Intermediate 5 and 6 students.

In order to increase students’ comprehension at these levels, it is vital that they be exposed,
on a continual basis, to authentic documents. When they are asked to engage in the reading
of these documents, it is important that the process be linked to real-life tasks, such as
seeking out information for use orally or in written form. It is only through these active
usages that the students will be able to develop and increase their reading comprehension.
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Features of French as a Second Language Leamers' Reading Comprehension

Examples of Intermediate Level Students’ Reading Comprehension of Authentic
Texts in a Teaching/Testing Situation '

The following examples were derived from a teaching situation in which the students carried
out an anticipatory activity relating to the authentic text. The use of these samples, then, is
to illustrate how to assess students’ comprehension levels using the same activity at a
number of language levels, so as to be able to distinguish if students are functioning at

mostly the global comprehension stage or if they are able to understand specific details which
are either concrete or abstract in nature.

To carry out this activity students were asked to think about why it is important to stay in
school. Their ideas were written on the board in a brainstorming activity. The students
were asked to read the text and then carry out the activities to see if they could identify the
main messages and specific details of a text written by Health and Welfare Canada. As a
reinvestment activity, the students were asked to write a letter to a friend to convince him/
her not to leave school. The idea behind this activity was to see how many general and
specific details the students were able to incorporate into their letters. The students only
wrote a draft copy of the letter. As a result, there are a number of linguistic errors present,
since the idea was to identify if students were able to transfer ideas, not to evaluate
production abilities. The students’ letters have been transcribed here for easier readability.
Underlining represents what the students have pulled out of the text, either directly or
indirectly, and employed in their letters. The answer key to the first two activities follows so
that students’ answers can be compared with the correct answers. All of the samples

provided in this section illustrate performance standards which are acceptable for the levels
identified.

ANSWER KEY TO ACTIVITIES:

1. Directives: Coche les phrases qui expriment les messages importants dans cette
publicité.

1. On gagnera beaucoup plus d’argent si on quitte 'école avant de terminer le

secondaire.

¥ 2. Maintenant et dans le futur, on aura besoin de plus d'éducation pour améliorer
sa condition de vie.

v 3. Onaura plus de choix d’emplois si on termine au moins le secondaire deuxieéme

cycle.
4. Ondonne 10 bonnes raisons pour quitter 'école.

. Le but de la brochure est d’aider les jeunes & se connaitre et & découvrir les
différentes possibilités qui s'offrent & eux dans 'avenir.
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g 2. Associe les expressions dans la colonne de gauche a celles de droite.

Expression dans le texte ' Une autre fagon de la lirg
1. On se fout de moi a Yécole. _ 7 Jetrouve I'école ennuyante.

‘l 2. J& coule tout le temps. _ 9 Jeveux trouver ma place dans le

monde. _
3. ...l1achant l'école. 4 As-tu déja pensé a quitter l’égole?
4. As-tu déja pensé a décrocher? _&  Jevais avoir un bébé.
5. Je veux me tailler une place au soleil. 3 ..décrochant.
_____ Onmecherche a I'école.
6. J’en vaux la peine. _-2_ Je ne réussirai pas.
7. L’école, c’est plate. _ 6 Jeme valorise.
@ 8. Je suis enceinte. _ 7 On se moque de moi & I'école.

3. Réinvestissement

Ton ami.e a décidé de quitter ’école. Ecris-lui une lettre en donnant au moins trois
raisons pour lesquelles il.elle ne devrait pas quitter 'école.




T
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Intermediate 4

In the first activity the student was only able to understand one main message (#5), which
used a number of cognates and was the most general in nature, and in the second activity
two specific ideas, which were concrete and familiar (#4 and #8). In the reinvestment
activity only the idea of “Yéducation secondaire,” a key word in the text, was used.

Directives :  Coche les phrases qui expriment les messages importants dans
cette publicité.

/
N 1. On gagnera beaucoup plus d'argent si on quitte I'école
avant de terminer le secondaire.

___ 2. Maintenant et dans le futur, on aura besoin de plus
d'éducation pour améliorer s& condition de vie.

3. On aura plus de choix d'emplois si on termine au moins
le secondaire deuxiéme cycle.

v_/ 4. On donne 10 bonnes raisons pour quitter I'école.
3[ 5. Le but de la brochure est d'aider les jeunes 2 se connaitre
et & découvrir les différentes possibilités qui s'offrent 2

eux dans l'avenir.

Directives :  Associe les expressions dans la colonne de gauche 2 celles de

droite.
Expression dans le texte Une autre facon de la lire
/t./ On se fout de moi 2 I'école. _3_ Je wouve I'école ennuyante.
2 Te coule tout le temps. __ & Je veux trouver ma place dans
'/* le monde. .
&7 ... lichant I'&cole. _71 As-tudéja pensé A quitier
I'école?
W, As-tu déj pensé A décrocher? B Je vais avoir un bébé.
%]e veux me tailler une place au soleil. ‘-‘\’ ... décrochant.
A Onmecherche a l'école.
& Ten vaux la peine. — Je ne réussirai pas.
2 1'écale, cest plate. 7 Jeme valorise.
A&, Je suis enceinte. _ S On sc moque de moi a lécole.

3. Réinvestissement

Jécoute loi guilten Licole, Quoi? NanmMﬁm&deom«mW
parce gu'on demandy Léducalion secondaine. N'esl pas Bonee. idie mes ami, tu pense bop tu idée.
: Moé

G

Aruitoxt provided by Eic:
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Intermediate 5

In the first activity the student was able to understand all of the main messages,
demonstrating the ability to comprehend the global meanings shared, and in the secend, only
two specific details (#4 and #5) were understood. In the reinvestment activity, the student
pulled out ideas and structures from the text, in addition to linguistic structures that he/she
felt could be incorporated in the letter to demonstrate what was considered to be key .

messages in the article.

3. Réinvestissement

Salul

Directives: Coche les phrases qui expriment les messages imporiants dans

cette publicité.

»
1. On gagnera beaucoup plus d'argent si on quitte I'école
avant de terminer Je secondaire.

A~ 2. Maintenant et dans le futur, on aura besoin de plus
d'éducation pour améliorer sa conaition de vie.

\

. On aura plus de choix d'emplois si on termine au moins

le secondaire deuxidme cycle. -~

K|

4. On donne 10 bonnes raisons pour quitter I'école.

. Le but de 1a brochure est d'aider les jeunes A se connaitre

et 2 découvrir les différentes possibilités qui s'offrent 2
eux dans l'avenir.

Directives :
droite.

Expression dans le texte

. On sc fout de moi 2 I'école.

. Je coule tout le temps.

. ... lachant l'école.

. As-tu déja pensé 2 décrocher?

. Je veux me tailler une place au soleil.
. Ten vaux la peine.

. L'école, c'est plate.

. Je suis enceinte.

pof b 51

Associe les expressions dans la colonne de gauche 2 celles de

Une sutre facon de la lire

Je trouve l'école ennuyante.

Je veux trouver ma place dans
le monde.

As-tu déji pens€ A quitter
I'école?

Je vais avoir un bébé.

... décrochant.
On me cherche A I'école.
Je ne réussirai pas.

Je me valorise.

On se moque de moi & I'école.

Comment ca va? Jo suis bien. [Jécoule (that) tu a decidi de quillen técole?
Pourguoi? Auant, §'ai decide pounr quillen Lécole, wmais §'ai pensé s, tis dur. Mon
amie dise <neslent & Lécole>. Clle me donne wne bois raisons poun beaquelles e ne
dewrais pas quillen Licole. Cesl bes raisons
«-th&w@#béwdmn'aga&dpﬁm&-,@um!mﬂp&w

f@g&dd-ﬁmm%mp&aww&d)

Ton amie,

BEST COPY AVAILABLE DY
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Intermediate 6

In the first activity the student was able to understand all of the main messages, and in the
second activity specific details relating to statements # 1, #4 and # 5. .In the reinvestment
activity, the student was able to incorporate two specific messages used in the text to
illustrate that these messages were understood to be the most important ones and the most

related to the student’s real-life experiences.

Directives :  Coche les phrases qui expriment les messages importants dans

cette publicité,

1. On gagnera beaucoup plus d'argent si on quitte I'école

avant de terminer le secondaire.

1/ 2. Maintenant et dans

le futur, on aura besoin de plus

d'éducation pour améliorer sa condition de vie.

4({ On aura plus de choix d'emplois si on termine au moins
le secondaire deuxi¢me cycle.

_ 4. Ondonne 10 bonnes raisons pour quitter I'école.

_ 15, Lebut de la brochure est d'aider les jeunes 2 se connaitre
et 2 découvrir les différentes possibilités qui s'offrent 2

eux dans 'avenir.

Directives :  Associe les exprescions dans la colonne de gauche 2 celles de

droite.

Expression dans le texte

1. On se fout de moi a I'école.

2. Je coule tout le temps.

3. ... lachant I'école.

4. As-tu déja pensé 2 décrocher?

5. Jeveux me tailler une place au soleil.

6. Jen vaux la peine.

7. L'école, c'est plate.

FLbLkErh

8. Je suis enceinte.

3. Réinvestissement

Mon ami, 8 lu guitles Uécole maintenant tu vas e nuillien G la maison el 4 be
bowveras un buavalle tu vas seubment faire de 5 & 7 dollars par beune. A colé de
¢a, bu vas awoir des problime i la maison avec Les parenls. Si tu fini Lécole, tu
peun faine plus d'argent gue dans un anné bu vas faire dans 5 anné du buavaille &

Une autre fagon de I2 lire

Je trouve I'école ennuyante.

Je veux trouver ma place dans
le monde.

As-tu déji pensé A quitter
l'école?

Je vais avoir un bébé.

... d&crochant.
On me cherche 2 'école.
Je ne réussirai pas.

Je me valorise.

On se moque de moi a I'école.

b plus do choin Lavenin. Tuw pewn anaidler gue tu vewn.

b6
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Examples of Intermediate Level Students’ Reading Comprehension of Authentic
Texts (non-guided situation) (See Appendix C for background information on these
texts.)

Intermediate 4

Text NumMBER 1
?MMWWMM&MMWQ/«’.&

1 This example illustrates what an
Pranco> aewspapen. The fonsl anlick i aboul | Intermediate 4 level student is capable of

;%m@ %Z@M%ﬁwf &::;Z understanding. Students at this level are able
i cood, clean and have experience j to extrapolate from the texts the main ideas
3 bids (4,6, and 8 yr. old). 2 go lo school 2 |
weeks & month 7:30 0. 5:00 duning Sepl. and structures which are familiar to them
. M"" Fay & 05%?%@7 (m”)m' 4&3{; using textual formats to assist them in the

- 5912 (home) addess 73 Aue., 93 g The comprehension of the main ideas presented.
¢ The student is able to focus more on what is

second anticls. is the samz bul the person needs |
bo clean as well. Slanl immedialely. %"'@5@5? being said, because his/her exposure to the
10 months needs oun language has been increased. The student is
al 444 - 0693. The Ind one & j ) )
o0 2 small bids (7 and 3 ge. old) /Vo capable of capturing the main points of the
concerning os olben. in case we messages presented, but vocabulary that is
need them U live with ws. Slant7 sept. 1993. unknown will cause him/her to make false
M!ﬂmtz%? , szm pro. At assumptions about what it is he/she is reading.
o cane “1 For example, the student had misunderstood

prom a newspapen.” ‘
the word “rentrée scolaire” to mean scholar as

TexT NUMBER 2 opposed to going back to school in the fall.

“ Since the tend is adtussed to Madame Caowelte, |: These misunderstandings occur because the’
this i a bllen. The lllen states thal aﬂ‘w the student is still employing the use of cognates to
. assist him/her in the comprehension of the

ext. He/she is not aware of the fact that there
are false cognates which can misconstrue what
t is the student believes he/she is
understanding. Students at this level can very
¢ easily differentiate between the text types as
Texr NUMBER 3 this student is able to identify each type of
“This is a wanningovinfrmationalartiols you & text: Text Number 1 as a classified ad, Text
Wma&aoo/zm&mmagm In Qucbec tbere |; Number 2 as a letter, Text Number 3 as an

Z"’?f;tz’"/w ";‘f;{; toﬂ"f’/‘ “z: nide for fun, article in a brochure. The student still relies
9«’1(/1:45) wre o ot of accident o ie:?'t b beawly on English to ex;?ress .what it is he/she
Rl 60% involues the riden "“M""‘“"?ﬁ the | 18 capable of understanding, since the

wides. Listen, qomyomcycd prevent sishs and | production level is still not at the same level as

wear a . his/her comprehension level, but this is still to
" be expected of an Intermediate 4 level

and some specific details relating to vocabulary

...............................................................................................................

ucé)&,ma&n MWW 7ﬁopmdon
&mmmammﬁamm

...................................

student. This example illustrates a
performance standard which is acceptable for
this level.
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Intermediate 5
Example 1

TexT NUMBER 1

"N disine wne

anmounce Denis 4. desine une

semaines par mois de
Oolelte. désine un

Guois son

annonice Rnnie desine une pows
pc&&uz{dn&@dzmmahmmamw
&’&awmwc&?up&om 7993 )

wnanlick pounle %d"-w RNM'!&PMWPM b level students are capabie of understanding.
Lii brods m{ fonds, 9 1y : E Students at this level are able to extrapolate
hewnes deseplembne & uin. Enl anticle dewniéme | familiar to them using vocabulary and context
" wWWWPZZ i to assist them in their comprehension of the
& b Droisic main ideas presented. The students are able to
: exposure to the language has been increased.
i For Example 1, the student is capable of

TexT NUMBER 2

a mis la ¢ . N a mis ausri son manleaw,
mw&‘&afmmmz&w, cﬂ,p&w,

Hamis b disine le caff el le lait e le sucre. I familiar texts such as Text Number 1, which

. provides students with personal information

TexT NUMBER 3

"In. Qutbec, people wse the bicgcle

good form encrcise and i i abso

M&mwxw«p Tt rivers’

acadm&x we have lo be el
(écoudona).
mo&ymw@codcmndmﬂwt

a bt. )t a i what type of text is being produced as is

i . demonstrated in Example 1, where the student
b yow lo school and work. Onecan |

juak aid it fos fun. But there are @ bt of

goun bicyels i ot badbut

These examples illustrate what Intermediate

from the texts the main ideas which are

focus more on what is being said, because their

capturing the main points of the messages
presented, and some specific details with more

% which they are easily able to understand. At

this level, students are also able to distinguish

- writes that it is “une petite annonce” and in
: Example 2, where the student status that the
on the road i the main cause. To I

reading is a short story by stating, “I know
because of the dialogue and the start, body and
nd” (Text Number 3). What distinguishes this

: student from an Intermediate 4 student is
% the fact that the students are able to

comprehend more categories of information
depending on the type of text and are now
attempting to use French to describe what they
are capable of understanding, especially as it
relates to simple concrete texts such as the
classified ad. However, as soon as the text
becomes difficult or is abstract, the students
immediately switch to English. Thisis
acceptable since the students’ production level
does not match their comprehension level.
Students have not necessarily attained full
precision in the language used to express what
they have understood. Their descriptions will

6o
)
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Example 2

TeEXT NUMBER 1

"Clesl un arlicle, },mpa/zcgwdm'@dmnécéb
«M&dWWWW
cas lea vélos. The anlicles ane all aboul bi

and hour poeple dbn't the
% 7&M&Cémacﬁwﬂzat M“"

Mm&wm%&c&o«n Lhe code. Tt also
Lhat bibes ane Q/»zzmz,cS’ummo
ﬂnuyogmudf,@wﬂ;l‘owé/w/wol,pmc
andaéo{»tomasm ﬂltﬁamdtﬁca/z&c&,

TexT NUMBER 2

mols comme <sans panole®> o Crans me
@'mtmpmetfomcapmuw
com»malwtamtmlapaga Jaicompnris towl
b tente. I esl do un malin quand <the
de%mmmmw&m
. Lbomene a fail beaucoup des choses,
mannapaoc&lmMM Lautre
Le «

G est un tente ks serivse. Cest pancegue des. |

speaber> el Cupset> par les |
ac&om&c"ﬁomm&pmcowda,mw&a
!amaa.mametd'apé«m l

TexT NUMBER 3

“This
of the di

t&aatyazdwd‘oan&lmm
bnows phone aboul i

mﬁm&tﬁr&/&(«w &, becauas sbe PUTS it

Lhem thnow. Lhemselues inlo the riven lo die.

mﬁo&mmwdaa&agm

wa,béoalfu‘oa? J bnow. because
wnderslan Matctwaéo«dﬁawommm/wm

i She |
she dnows |

Lhere & doesn't lose it b all, Wihen the person. |
Mmmwwm¢wmm |

Then she takes ben wmbrella, laves it in the |
m&c&ﬂco/tﬁowooc/d w&to{tﬁom and the |

¢ contain numerous linguistic errors, but this is
dancel | to be expected of the level. These examples
. illustrate performance standards which are

. acceptable for this level.

mmmm% 744 :
anlicle thal in Ifﬁ&&é&

0.
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Intermediate 6
Example 1

TeExT NUMBER 1

clunchen de

par €Récherche
powr wne personne gulé esl
L unménigine. Dans la premiine i doivent it
Cuddiniie Gussi el
enfants gui vonl & Lécole poun 2 semaines
mois. .&W(W@u)wxlﬁéOOq@ 7008 par
mois. Lo mire el Denis 9. Puguelle, lle
bavaille pancegu
wnda(&m)et(m)
- Dans la 2e ily dbivent Ee Prancophone el
comnmencet immédialement a p&mw
wn&)pcxwfmw{anldamemc/zqh
maison. Propre . b olelle.

sepl. méne Annie.”

mmdmmwwwmpm . These examples illustrate what Intermediate

fants et 6 students are capable of understanding.
PW‘WMM!&A\?&A&&(&W& udents are cap unaerstanding.

Duns dour i |

PRI ILEE

el adeunruumino de eliphone :

: because their exposure to the language has
. been increased. Students are capable of

TexT NUMRBER 2

bs risques e insecenile de les cycliales qui
nwou&p«mmcoa’ueawfaw&.‘bmnc&&/x&
& commence G parten de la plaisin & Davaille

Wmmmxlﬁawxcyc&a&pawkuﬁé&

Ecocden awn code sécunile mulitre. Pance gue . Text Number 1 is a poem “parce qu'il y a un

Mémddzdmwpom&-w«{éd

- rythme musicale,”

gu'on wlilise nos s pour. Aprts i |
) combin 3lea onl mowrin en |

accfk&xufctcﬁtwéo%ch&m,c'wém

gu'is sonl en i aw code de la sécunile

@Mwadlwpom&mmwg

i to use French to describe what he/she is

............................................................................................................................................

TeExT NUMBER 3

& Monde de 3 . Cest une beline pance que
& suiwne a,n/)am, d'm Lt &

- Bicyclelie dedans. Lo Monde db Bicyclelle & écnil

devenin membre de £ orangisalion ensemplissant
&szmmM

de les |

: student writes “perd son parapluie on

dewn Srochuns de mesuwre de sécurié aun
Creguesl> du Ministine de Cducation. Jb |
ensuile dit & vous abonmer au journal el i |

- able to relate factual information regarding
. what was understood. Students at this level

...............................................................

.....................................................................................................

Students at this level are able to extrapolate
from the texts the main ideas which are

: familiar to them using vocabulary and context

gui @ de Lenplrince pour 3 | 14 assist them in their comprehension of the

main ideas presented. Students are able to
focus more on the messages being expressed

capturing the main points of the messages
presented, and most specific details with more

= concrete texts such as Text Number 1

3 gmmaum(a,.a(mmm@@'
- 3 - ]
sociaun i e demewne G la maison. ébul 7

- personal information which they can easily
i understand. At this level, students are able to

{(Example 1), which provides students with

distinguish text types easily. For example, the
student in Example 2 is able to discern that

demonstrating that the

. student is able to bring and use knowledge

about poetry to make this deduction. What
distinguishes Intermediate 6 students from
Intermediate 5 students is that an
Intermediate 6 student is able to understand
the same categories, but more specific details,
and with more complex texts will still attempt

capable of understanding. If students do not
have the word or expression accessible to them
in French, they will plug in an English word as
n Example 2, Text Number 3, where the

purpose.” With abstract texts, such as

Example 2, Text Number 3, students are only

will attempt to demonstrate more
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Example 2

TeExT NUMBER 1

‘Cesl un poime parcegu'd y a un

TexT NUMBER 2

"Ceal wn adwerlissement, Cawarnenesss> de

m&p«opwmw&dnyammdo

comme. ils pantent au beclewn, demande lui. des |
7.%&0«4 A Qubec, ds onl concermen o bes |

aisgues. .&&cyc&b&uﬁw@zé&&o«aamw

TeExT NUMBER 3

.........................................................................................

pocm&&ocwc Eelle les inuile anencontre poun

Waﬁwpm&dmaw&[amacﬁxmpwdm
Kon pupose> pourgue les monsicuns |

: sophisticated usages, since they have had more
ca/c/ b aqoc&&ondw motf «cafe aw lait®, | exposure to the language. However, their
7'“'; ‘//'i C&me ::ic e j WW ﬁ‘ y comprehension level, as students have not
sana lui parler. I est panti sans lui dine wn §;

: language used to express what they are able to

production level still does not match their

necessarily attained full precision in the

comprehend. These examples illustrate
performance standards which are acceptable
for this level.

.......................................................
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ADVANCED LEVEL PERFORMANCE CRITERIA

§ ADVANCED 7
In structured and familiar contexts, using materials tailored for French as a second
language students (guided situations), and in unstructured and unfamiliar contexts
(relating to the use of authentic documents of varying lengths), where students are not
given speciﬁc instructions (non-guided situations), they are able to use their cultural,
linguistic and stratezic knowledge (cognate usage; context clues, such as illustrations,
graphs, etc.) to identify the types of texts being read and to identify almost all the main
message(s) being shared with the comprehension of many supporting familiar details,
even those which are sociolinguistically tied for both concrete and abstract texts.
Students at this level will also begin to make interpretations of literary texts such as
poems and short stories. For example, in the case of a poem, they are able to identify all
the concrete meanings being shared and will demonstrate this comprehension making
general statements about the content. They will begin to make general interpretations
about what it is they have read and are able to identify textual evidence to support their
hypotheses. For the most part. they will use French to express what they have
understood, but will use the odd English word in their summary in order to sustain the
description of the messages which have been understood.

g Avvancep 8/9
In structured and familiar contexts, using materials tailored for French as a second
language students (guided situations), and in unstructured and unfamiliar contexts
(relating to the use of authentic documents of varying lengths), where students are not
necessarily given specific instructions (non-guided situations), they are able to use their
cultural, linguistic and strategic knowledge (cognate usage; context clues, such as
illustrations, graphs, etc.) to identify the types of texts being read and to identify the main
message(s) being shared with the comprehension of a substantial amount of supporting
details, even those which are sociolinguistically tied. Students at this level will also be
able to make interpretations regarding literary texts such as plays and novels. For
example, in the case of a novel, they are able to describe, in fair detail, the factual events
and are able to analyze and interpret the symbolic meanings inherent in the text. They
are able to find textual evidence to support their hypotheses and will do so with precision.
They will use French to express what it is they have understood and will describe their
understandings both in general and detailed terms. They will use French as much as
possible, but may resort to the odd English word or use circumlocution techniques in order
to sustain their description of the messages which have been understood.
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g IMAIN CHARACTERISTICS OF 1993-94 EXAMPLES

At this point in the implementation process, there are Advanced 7 students who are able to
comprehend the main message(s) being shared. They are able to add most detail to what
they have understood, but this detail is basically concrete information only. They are able to
use French to describe what it is they have understood, but use the odd English or invented
word to sustain the communication. They are also beginning to make interpretations about
literary texts, such as poems and short stories, using textual information to support their
hypotheses. However, their written production skills are laging far behind their
comprehension level and lack precision. This precision can be improved by providing
students with ample opportunity to deal with authentic texts. At the present time no
Advanced 8/9 readers have been identified. '

® FoL
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Examples of Advanced Levei Students’ Reading Comprehension of Authentic Texts
in a Teaching/Testing Situation

Please refer to page 50 which explains how this sample was obtained.

Advanced 7

This student has been able to identify all of the main ideas and specific details given in the
first activity. In the reinvestment activity, the student was able to incorporate a few of the
main ideas presented in the authentic text to demonstrate that some transfer of information
was oceurring.

Directives :  Coche les phrases qui expriment les messages impontants dans

cette publicité.

— 1. On gagnera beaucoup plus d'argent si on quitte I'école
avant de terminer le secondaire.

Y 2. Maintenant et dans le futur, on aura besoin de plus
d'éducation pour améliorer sa condition de vie.

_@Z}. On aura plus de choix d'emplois si on termine au moins
le secondaire deuxiéme cycle.

4. Ondonne 10 boanes raisons pour quitter 1'école.

_3/5. Le but de 1a brochure est d'aider les jeunes 2 se connaitre
et 2 découvrir l2s différentes possibilités qui s'offrent 2
eux dans ['avenir.
Directives : ~ Associe les expressions dans la coionne de gauche A celles de
droite.

3. Réinvestissement

Chiére Jeannetle,

Expression dans le texte

}/ On se fout de moi 2 I'école.

.2. Je coule tout le emps.

/3/ lachant Iécole.

A As-tu déja pensé 2 décrocher?

5. Je veux me tailler une placs au soleil.

){ Ten vaux la peine.

7. L'école, c'est plate.

4 Je suis enceinte.

At R I

Une autre fagon de Ia lire

Je trouve l'école ennuyante.

Je veux trouver ma place dans
le monde.

As-tu déja pensé A quitter
I'école?

Je vais avoir un béb€.

... décrochant.
On me cherche & I'école.
Je ne réussirai pas.

Je me valorise.

On se moque de moi  l'école.

Jaé entendu gue vous alleg guitlen ! ‘ecole el c'esl poun ca gue § ‘ecnis celle leline.
L'école esl une place pour apprendre. Beaucowp de vos amies sont encore li aussi.
Dans 3 ou 4 années vows alleg auoin wotre diplome el beaucoup de choin pour des
fobs plus excitant. Tu pewn faire plus d'argent el un job stable. [Jo croin gue
guilles Lecole est la faule la plus mawvaise gu'id 4 a. Prends mes conseils el aesles

a lécole.

A.
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Examples of Advanced Level Students’ Reading Comprehension of Authentic Texts
(non-guided situation) (See Appendix C for background information on these texts.)

Advzanced 7

TexT NUMBER 1
"Cest un anlicle sun lo sécunilé e bs causes ;_x This example illustrates what an Advanced 7

dLaccidents pour les cyclistes. N parke e \ . student is capable of understanding. Students
pow WM{“‘”’ a&l’wdpw hm - at this level are able to extrapolate from the
causes s M ow lo morl. % & ace | LEXES the main ideas and most supporting

i details from authentic texts of varying

mm- ” parle des 4‘9’“ X M | lengths, especially concrete texts. These

assunengue bon cocidont n ocs. it gue \ descriptions are carried out fully in French

c'eal nécessaire du Ft bes aetions préuentil sun and are, for the most part, general i1 nature,
paat du a,d«sz‘a - with some details being added to the
S S e e description. At this level, the odd English
TexT NUMBER 2 word such as “purpose” in Text Number 3 or

Ceel MPW”&J/&WWWW@W . false cognate, such as “motoristes” in Text
| et exaciement comme ca dun 3

el | Number 1, are inserted, solely as a means of

Wﬁommc&m&mcaﬁc&o&zd&ém ﬂ!c

mmwa des ronds , dea cerch: |
auwla,funa,( ° i amode rings). N a mis bs

sustaining the communication, since the more

appropriate word may have been a new word
cendhes dans un cendhien (asbus in an

 in the student’s vocabulary or not accessible to
M s'eat lewé, porte sa chapeaw el mankeaw e | memory at that moment. As a result, the

tudent is able to capture the essence of
meaning so as to maintain the recollection of
information. With abstract texts, such as Text
Text NUMBER 3 Number 3, the student is beginning to
Undialogue. Ny ades — qui me "ﬁPP/U‘W demonstrate the ability to hypothesize about
‘;)“észmi’; ﬁmﬁ‘;j{'dwﬁ PMI“Z@ he literary meaning of the short story, since
Wmmwhmam /s | he/she states, “Je pense que la madame était
MW&W@WMW comme l'incarnation de mort...” However, the
pounr quelyue €punpose>. Lo monsivun gui & | student’s production level does not match his/
 her comprehension level, as the student has

Drouwen esl tellement conﬂaw La madame gui |

i1 me&mm miliew |

CZ‘: pont de bois & onge hewnes. QW;;M : not been able to articulate, with complete
anvive aw pont la madame it gue c'est son | accuracy, what it is he/she has understood.
heune et de saudey. T se gela dans la vivitre. Az F This example illustrates a performance

Pm{‘f[fw’ W; %WC&; pont. Je P“z standard which is acceptable for this level.

moat «lnauadipao(ecﬁm Célail nécessain
poun lui de sauley.”

.....................................................................................................................................................................................
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ssessing the Production SKills: Oral and Written
Production |

BALANCING THE ASSESSMENT CF THE MESSAGE

When assessing and assigning a level of language competency to these two skill areas, as
described in the Program of Studies, it is important to have a clear and concise picture of
what they are. Oral and written production involve the creation of messages to communicate
an intent. There are three important elements to consider when developing and assessing
the production skills: 1) the intent being communicated, 2) the communicative task and 3)

the precision of the language the students employ to communicate the meaning behind their
intent.

The communicative intent provides the reason or need for communicating and will
determine what will be produced and how it will be produced. These communicative intents
are often referred to as language functions, such as: asking/giving information, asking/
answering a question, persuading or convincing someone to do something, etc., which
determine what form the communication will take. These forms of communication are
known as communicative tasks, which replicate real-life ways in which messages are
produced. For example, for the oral production skill these communicative tasks would take
the form of informal/formal conversations, public announcements, oral interviews,
commercials, etc., and for written production, they could take the form of letters, recipes,
poems, summaries or reports, for example. In essence, the texts that exist for the receptive
skills are the same texts that can be used for the oral/written production skills (see Appendix
B for a list of some of these possible texts). The difference, though, is that students will need
to be consciously aware of what it is they are producing (the communicative intent of their
productions) and how they will be able to express this intent (the use of the language, i.e.,

correct grammar usage, appropriate vocabulary, and discourse markers to create coherent
and cohesive discourse).

Language precision will demonstrate the level of language sophistication and the accuracy
used by students. As with the comprehension skills, there are also levels oi complexity in the
forms of Janguage used by the students and the accuracy to be expected. In the beginning,
for example, students will begin producing the language by means of simple ritualized
sentences and will gradually move on to more sophisticated forms of the language, given the
context and the type of communicative task involved. For example, at the Beginning level,
precision will be expected at the word level so that the focus of assessment will be around the
precision of word usage, at the Intermediate level it will be at the sentence and the
paragraph level, and at the Advanced level it will be at the discourse level. In order for
students to attain accuracy and be suceessful in carrying out their oral and written
productions, they will need to bz provided with a vast number of authentic language models
before they will be able to produce a given communicative task orally or in written form.
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Initially, when students are asked to produce on their own, they will need guidance in the
development of their productions. These productions should be based on contextually
appropriate language models which can assist students in becoming fluent communicators
for either spontaneous or prepared purposes. Students should be made to understand that
being able to communicate successfully also involves linguistic precision. In order to attain
this precision, students must be given ample opportunity to develop and refine the language
forms they are being exposed to, using authentic, real-life situations and numerous language
models at the comprehension level before they are asked to produce. When students are
ready to produce, they should be given sufficient time and oppertunity to do so, with plenty of
time to practice and store in memory new structures which are being introduced while
recycling and reusing others which have been previously acquired.

They should also be shown that the same linguistic elements can be transferred from one
context to another and from one field of experience to another. For example, the concept of
numoers can be transferred to a number of linguistic usages, in addition to contextual
usages, such as asking the date, giving the time, numbering items, asking for a page number,
counting money, giving one’s telephone number and address, etc. When students realize that
they can recycle and transfer the same linguistic element to a number of different contexts
and situations, they will develop more confidence in their use of the language.

A further step in the language development of the production skills is to provide students
with accessibility to real-life examples or documents in order that they can hear and see
authentic language in use. These authentic documents can be used in turn as models of
correct and accurate oral/written productions. Students can analyze the content (messages)
and how these messages are being produced. In other words, students can identify, using
authentic documents, the types of linguistic elements and structures that are being employed
as a means of expressing these messages, the type of vocabulary that is being used and how
ideas are connected and interrelated. Employing this system of analysis will assist students
in being able to develop their oral/written language competencies as they begin to recreate or
create their own messages. It is only by being exposed to a number of authentic language
models that students will be able to generate and produce their own messages which are both
precise in language use and contextually appropriate.

Another aspect of improving and refining students’ language competency is providing
students with instruments and processes which will foster the development of their language
skills, not impede or hinder them. Processes such as peer or teacher editing, which ask the
students to reflect upon the errors being committed and not just correcting them, will assist
students in developing self-monitoring skills which will guide them in the choices they make
regarding their ability to communicate their intents. The use of diagnostic guides which
define the assessment criteria being used to evaluate the students’ final work will also allow
them the opportunity to improve their ability to refine their communicative/linguistic skills.
These guides should be accompanied by a viable error correction code which facilitates the
task of revising and editing one’s work. This code must be explained to students prior to

(]
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being used, so that all concerned will be able to understand and appropriately apply the code
to the revision of the students’ own work.

Correction codes need to be simple, efficient and effective. When creating the code and
implementing it, teachers must keep in mind the objectives of the task, what language
elements are being presently introduced, what is being developed, and what linguistic
elements are in the refinement stage. Error correction should raise to the students’
conscious Jevel those elements which are being introduced, but should mainly focus on the
developing and refining language elements to reduce the pessibilities of fossilization
(improper storage in memory) of these elements. Attainment does not occur after one or two
exposures; rather, students need to reinforce constantly what they have previously learned in
order to sustain its usage. For this reason, criterion-based evaluation ensures that all

previous linguistic elements are constantly being recycled and reused, both in formative and
summative situations.

Students should be presented with these criteria when the communicative task is initially
assigned, re-presented during the developmental process as a means of revising and editing
their work and once again at the point of summative evaluation, so that students are given
the opportunity to improve and refine their work. This is especially true of oral or written
work that is prepared, rather than spontaneous, since prepared speech is often characterized
by complete sentences, and a logical and sequential presentation of these thoughts. On the
other hand, spontaneous speech is often characterized by repetitions, incomplete sentences,
rephrasing, and may contain linguistic errors that do not disturb the listener (and sometimes
the reader). If, however, in spontaneous interaction there are errors that are
incomprehensible to the listener (or the reader), they are often negotiated between the
listener and the speaker, or the reader and the writer, so as to clarify the original meaning
behind the message(s) produced. In this sense, an immediate error correction process is
being carried out, since the interlocutors are negotiating the message(s) not understood. In
prepared speech, however, a more conscious process must be carried out in order to correct
and improve the communication, since the same interaction is often not a part of the process.

This is where checklists and grids will assist learners in becoming better communicators.
For example, in the Beginning Level Model Test students are supplied with checklists in
order tc assist them in ascertaining if they have included all the content required by the task
and to make them reflect upon their prepared production to determine if they have
successfully completed the task. Anexample from the Beginning Level Model Test is
included on the following page to demonstrate how students can be given a strategy which

will assist them in improving not only the communicative task but the precision of the
language being used.

In this test questicn, the students are asked to prepare a P. A. announcement for their school
regarding a Valentine’s dance, a basketball match between two schools or a French Club
meeting. They are to choose one of the three options. They are also provided with a medel if
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they need one in order to create their own P. A. announcement. In addition, they are given a
checklist to ensure that all the content required in the test item is included in their message ‘
and that they have checked, by listening to their message, to see if they have any errors they

wish to correct. This checklist is one of a number of checklists which can be found in this

particular model test.

Liste de controle
pour I'éleve

1. J’ai préparé mon annonce publique en
décrivant :

Q révénement (comm./lang.).
Q la date (comm./lang.).

Q Theure(comm.lang.).

O Yendroit (comm./lang.).

O une école ou une féte francophone

(c.).
2. Jai:

Q vérifié que mon message est complet
(comm./f.l.g.).

Q utilisé «il y a» (lang.).

Q utilisé le temps présent des verbes
(lang.).

Q utilisé une forme correcte de I'heure
(horloge de 12 ou 24 heures)
(lang./c.).

O utilisé un format approprié pour une
annonce publique préparée (f.1.g.).

1.

Student
Checklist

I have prepared my public
announcement describing:

Q the event (comm./lang.).

Cr I

Q the date (comm.lang.).
Q the time (comm./lang.).
Q the place (comm./lang.).

O afrancophone school or a cultural -
celebration (c.). %

I have:

Q ensured that my message is complete
(comm./g.l.e.).

O used “il y a” (lang.).

O used verbs in the present tense
(lang.).

J used a correct form for time (12 or 24
hour clock) (Jang./c.).

Q used a format appropriate for a
prepared public announcement (g.l.e.)

7J
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Therefore, in order to determine students’ oral or written production competency, it is
important to determine the intent the students are to communicate, the type of
communicative task the students will be engaged in in order to be able to carry out the
intent, what linguistic elements will be needed in order to be able to complete the
communicative task successfully and what sociolinguistic aspects are apparent which will
render the communicative task more culturally appropriate. These elements are essential

for determining at what level of language competency the students are functioning in terms
of the Program of Studies.

In order to assess students’ oral and written production it is recommended that both
formative and summative evaluations be taken into account. These assessments should take
the form of sample collections from both the students’ experiential classroom activities and
the test situations they are involved in. The accumulation of these types of samples will
provide a more exact picture of the students’ communicative/linguistic abilities at any given
point of time and will also provide the students with concrete evidence of their language
development over the course of the school year. These profiies can also be shared between

teachers as a means of placing students at the appropriate language developmental level or
for diagnostic purposes.

CREATING ASSESSMENT CRITERIA FOR EVALUATING THE PRODUCTION
SKILLS

As was previously discussed in the “Introduction,” an important aspect of the evaluation
process is the use of clear and concise assessment criteria which will be used to judge
students’ oral and written performance. The criteria describe, for the evaluator and for the
student being evaluated, the parameters permitted to attain certain standards as they relate
to a given communicative task, the language competency level and the curriculum standards
of the program. These criteria contain scaled rubrics which will ascertain to what degree
students have been able to attain the curriculum standards of the Program of Studies, i.e., to
determine whe‘her students have met the acceptable standard, have met a standard of
excellence or have not met the standard at all. The rubrics of these criteria delineate, in
qualitative terms, the scale of performance for the communicative task and the quantitative
value attributed to each rubric contained within the scale.

Rubrics are used to evaluate both the content and the quality of the performance. When
teachers (evaluators, test designers) assign an oral or written communicative task which is to
be judged summatively, it is important to determine, prior to assigning the task, what
content will be evaluated and how the content and quality of the message are to be judged.
To create an effective evaluation grid which contains scaled rubrics for each of the four
components and quantified descriptions which meet the curriculum standards of the
program, one can follow these three steps.
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1. List all of the elements which will be judged for each component and determine what
value each component will be given. At the Beginning level it is recommended to assign
greater values to the experiential/communicative component than to the language
component, since the latter is mostly in the development stage. However, as students
move into the higher Intermediate levels and the Advanced levels, the experiential/
communicative and language components should be weighted equalily.

2. For each criterion, develop a scale which starts with what is considered to be the standard
of excellence and move downwards for as many descriptors as are required. The

categories do not have to be exactly the same in quantity, but a progression must be
evident.

3. Provide a weighting for each rubric, based on what is deemed to be the standard of
excellence, what is considered acceptable and what is not acceptable.

(Adapted from the original source: Herman, Aschbacher, and Winters, 1992 as cited by Pate,
Homestead and McGinnis, 1993, p. 25.)

The following example will help to illustrate this process. The students have just finished a
unit on “Housing” and are now required to sell an item, because they are moving to another
city/province and this particular item is far too expensive to move. Students are required to
advertise the item in their community newspaper. They have seen classified ads previously
in both English and French and have done an example together as a class. Students are now
asked to create their own ad containing the following elements. Students are to: 1) indicate
the item to be sold, 2) provide a description of the item (minimum 3 characteristics),

3) provide a contact name, a telephone number and the correct expression required for
asking for more information, 4) mention the price of the item, using the correct format in
French Canada for writing the price, 5) use the appropriate format for writing a classified ad
(isolated words only, commas and boxed format), ensuring correct spelling, correct use of
adjectives, appropriate vocabulary and correct word order for the ad, 6) follow the model,

7) use a dictionary to ensure that the words are spelled correctly and 8) attempt to create the
ad to the best of their ability (risk-taking). The students are then provided with the
following evaluation grid so as to inform them of exactly what is to be evaluated and how.
The values assigned are arbitrary in nature and were assigned in this fashion for illustrative
purposes. These values will change according to the communicative task, the complexity of
the task and the level of precision required by the language competency level.
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Assessing the Production Skills: Oral and Written ®Production

As can be seen by the grid, the content and how it is to be evaluated is clear. Students are
fully aware of how their performance will be judged and it is up to them to perform

accordingly. An example of this grid is included in Appendix D which can be adapted to
classroom use if the reader so chooses.

As teachers, evaluators and test designers develop criteria, they will also become aware of
the fact that the higher the language competency level the more precise the descriptors will
have to become and that more categories will be needed to define the students’ performance,
since the communicative tasks are more complex in nature and require more sophisticated
language usage. In all cases, evaluators may find the summary tables in Appendix A useful
for creating the acceptable standard descriptors and building the remaining criteria from
there. For further examples, readers are encouraged to view the Intermediate Level Model
Test which provides a number of examgles of different criteria, which have been developed
based on the type and complexity of the communicative task.

This section has provided suggestions for the development of criteria for judging students’
language performance for the oral and written production skills. What follows are
descripticas of the performance criteria for these two skills at different language competency

levels as defined in the Program of Studies and examples of student work that illustrate the
main characteristics being featured by the samples.
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?’eatures of French as a Second Language Learners’ Oral
Production

BEGINNING LEVEL PERFORMANCE CRITERIA

§ BecinNine 1

Students at this level are able to take learned and rehearsed words, using their cultural,
linguistic and strategic knowledge, to communicate their intents orally (listing, naming,
asking/answering ritualized questions, and describing simple concepts) by creating
simple, prepared texts containing one or t'wo words, phrases or sentences, relating to the
fields of experience under study. The ¢:.umunicative tasks the students are able to carry
out are very simple in nature and are always initiated by someone or something else, for
example, being able to provide information in simple dialogue situations (answering
ritualized questionc in a reactive manner, naming items, identifying and describing
concrete things, etc.) based on the context. These texts are always modelled for the
students before they are able to recreate their own similar texts. They are able to use
simple linguistic elements, such as the verbs “avoir, étre, aller, faire,” and simple
vocabulary relating to colours, numbers, personal information, such as their age, their
name and telephone number and information about their family, when asked ritualized
questions that require this information. If questions are asked that are not exactiy as
memorized, they experience difficulty in providing an answer. The delivery is marked
with the presence of first language interference in the melody and the rhythm and is often
staccatto-like in nature.

As there are multiple entry points at the Beginning level, the type of content onc will
find in these oral productions will be directly related to the cognitive development of the
students and their age. Students who are in either junior or senior high school will be
able to link more sentences together, but these sentences will still remain very simplistic
in nature and without the use of cohesive elements to make the oral production more
natural in its delivery. For example, upon hearing the ritualized question “Comment
t'appelles-tu?” a 9/10 year old will say, in a presentation situation “Je m’appelle Paul.” and
will then need the question “Quel dge as-tu?” in erder to be able to answer with “J’ai dix
ans.”, whereas a junior or senior high school student may say under the same
circumstances “Je m’appelle Suzanne et jai quinze ans.”, since at this 2ge and cognitive
level tte students are more likely to want to be more explicit with the kinds of information
they want to share with the listener. At all age groups, though, students will rely heavily
on models for pronunciation and linguistic replication and will require a number of
redundant situations in order to be able to transfer the linguistic knowledge they have
acquired in one field of experience to other fields of experience, and from one context to
another within the same field of experience. They will require constant guidance and
modelling in order to be successful in their oral productions.




Features of French as a Second Language Learners’ Oral Production

i BeGINNING 2

Students at this level are able to take learned and rehearsed words or sentences, using
their cultural, linguistic and strategic knowledge, to communicate their intents orally
(listing, naming, answering ritualized questions, asking and answering simple (juestions,
giving simple commands, describing simple concepts, and expressing simple needs) by
creating simple, routine prepared texts composed of a number of simple words, phrases or
simple sentences relating to the fields of experience under study and the context(s) being
presented. The communicative tasks the students are able to carry out are simple, but
are becoming more authentic in nature, although still requiring someone or something
else to initiate and sustain the communication. For example, they are able to provide
information in simple dialogue situations containing a question/answer format. The types
of communicative tasks that students at this level can successfully carry out are tasks,
such as describing one’s family in an audioletter, giving someone simple directions using a
map or creating a weather report which contains information on highs and lows and
meteorological conditions. These productions are still somewhat staccatto-like in their
delivery and the melody and rhythm continue to be influenced by their first language.

These oral texts are always modelled for the students before they are able to recreate

their own similar texts. They are able to use simple vocabulary and linguistic elements

relating to qualifying adjectives, directions, the use of “er” verbs in the present tense, the

imperative, sentences which use the verbs “avoir, étre, faire, aller,” and information about
themselves, their family and their friends, etc., when asked ritualized questions that a
require this information. If questions are asked that are not exactly as they have

memorized them, they are unable to provide an answer.

As stated in Beginning 1, students at this level can range in age and as a result, the
content of their oral productions will reflect their cognitive development and their age.
Students will still rely heavily on models for pronunciation and linguistic replication, and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience and
from one context to another within the same field of experience. They will require
continual guidance and modelling in order to be successful in their oral productions;
however, at this level, students will begin to take a few more risks in the kinds of things
they say as they are developing more confidence with the language and the situations
they are confronting. As a result, they will tend to make more language and
pronunciation errors which must be corrected appropriately in order to avoid incorrect
storage in memory of their usage and pronunciation.

B BEGINNING 3
Students at this level are able to take rehearsed and acquired words and sentences, using
‘heir cultural, {inguistic and strategic knowledge, to communicate their intents orally
(listing, naming, asking and answering simple questions, giving simple directions/ @
commands/advice, describing simple concepts, and expressing simple needs) by creating
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Features of French as a Second Language Leamers’ Oral Production

simple, routine, prepared texts composed of many simple words, phrases or simple
sentences relating to the fields of experience under study ard the context(s) being
presented. The communicative tasks the students are able to carry out are still simple
but authentic in nature. They are able to recreate dialogues, for example, which are
basically st:uctured but where they can add some spontaneity. The delivery, however, is
still somewhat stilted and lacks the naturalness associated with authentic discourse. The
types of communicative tasks that the students can successfully engage in are, for
example, describing one’s likes and dislikes or activities in an exchange audioletter,
producing a fairly descriptive weather report, presenting a P.A. message related to
activities in the school, participating in a controlled interview situation, giving precise
directions over the telephone, etc. They are also beginning to create their own questions
so as to be able to participate more naturally in authentic face-to-facz exchanges.
However, their productions are still staccatto-like in delivery and the melody and rhythm
continue to be influenced by the students’ first language.

Oral texts are still being modelled for the students before they are able to recreate or
create their own similar texts. They are able to use vocabulary, limited to the fields of
experience, and linguistic elements relating to the present tense, simple future and the
imperative, sentences which use the verbs “avoir, étre, faire, aller,” qualifying and
possessive adjectives, to provide information about themselves, their family, their friends,
their activities, their likes/dislikes, etc., when asked ritualized questions that require this
information. If questions are asked that are not exactly as they have memorized, they will
require the questions to be rephrased so as to be able to provide an answer.

As stated in Beginning 1and 2, students at this level can still range in age and as a
result, the content of their oral productions will reflect their cognitive development and
their age. Students will still rely heavily on models for pronunciation and linguistic
replication and will require a number of redundant situations in order to be able to
transfer the linguistic knowledge they have acquired in one field of experience to other
fields of experience, and from one context to another within the same or different field of
experience. They will still require continual guidance and modelling in order to be
successful in their oral productions. As students develop more confidence with the
language, they will take more risks in the kinds of things they will say. As a result, they
will tend to make more language and pronunciation errors, especially when reading
prepared texts. Itis important to provide students with the opporttnity to be corrected
appropriately in order to avoid incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producing. In addition,
error correction should be done in order to make students aware of the importance of

language precision as a means of becoming a better communicator with native speakers of
the language.
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MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students the the Beginning level are asked to produce texts, they are very limited in
nature and tend to lack authenticity as they relate to communicative tasks. Students are
still being asked to engage in activities that are language focused as opposed to being
communicatively focused; that is, communicative activities in which there is an intent (a
reason for communicating) and a communicative task (an authentic way in which
language is used in real life). As a result, students tend to rely heavily on prepared texts,
which are teacher corrected and in which the students are not actively involved in the edit/
revision process. These texts are then read aloud and the students often find themselves
producing words which they are neither familiar with or have had sufficient practice
pronouncing. They often repeat texts without really knowing what they are producing. The
reason for this is that students are often being asked to produce for evaluative purposes
before they are ready to do so, resulting in insufficient time to attain the elements being
evaluated. What is important to note is that students should be given authentic texts to
model from and real-life tasks to carry out after having followed guided practice sessions. In
addition, they should also have sufficient exposure to simple spontaneous interactions so that
they become accustomed to asking as well as answering questions with the language
knowledge that they are able to understand and employ.

In order, then, for Beginning level 1, 2 and 3 students to become better communicators, they
must engage in real-life tasks that allow them to develop and refine the communicative/
linguistic elements of the Program of Studies sufficiently so as to be able to progress into the
Intermediate level. The examples that follow illustrate some of the features of the Program
of Studies which are being demonstrated at the present time, but more authentic tasks must

be carried out in order for students to perform effectively in experiential/communicative
situations.

The examples can be heard on the audio cassette which accompanies this document.
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@ Examples of Beginning Level 1 — Oral Production (on casseite)

Example 1

F1ELD oF EXPERIENCE: BACKGROUND OF THE EXAMPLE!

Animals Students were given the opportunity to prepare in
advance the colours they wished to use to describe

TyeE oF TeExT: the animals. They were given time to practice

Simple, concrete, prepared text before being recorded.

TyPE oF CoMMUNICATIVE Task: CUREiCULUM STANDARD:

A simple narrative of one’s favourite animals Students were expected to create a message,
following a model which identified an appropriate

TyPE oF COMMUNICATIVE INTENT: colour for the animals chosen, using the present

Describing animals tense. They were also asked to identify themselves,

their age and what they were studying.
AGE OF STUDENTS:

8-10 years
FeaTURES BEING DEMONSTRATED BY THIs EXAMPLE:
qMMUNICATWELY: /LINGUISTICALLY: \
¢ The student demonstrates the ability to link ® The vocabulary used in this sample is
rehearsed words together to create a simple appropriate to the task, using words that have
message composed of simple sentences, been taught in a ritualized manner. The use of
prepared in a modelled and structured fashion. colours is appropriate to the types of
animals menticned and demonstrates logical
* The message is appropriate to the text and the use of the concept.
intent is obvious.
* The student is making some pronunciation
@ * The message provides simple, concrete informa- errors within the sentence, with rhythm and
tion that is representative of the task. Some melody being influenced by the first language,
hesitation is evident as the student attempts to but this would not distract a native speaker.
express the message, but this is expected of
students beginning to experiment with the * The student shows agreement between the
language. noun and adjectives and correct word order,
k since the text has been practiced and language
J k use is memorized, not fully attained. )
/CULTURALLY: \ (s STRATEGICALLY: \
* The text does not lend itself to cultural * The student has used structured practice as a
information since the task does not necessarily means of acquiring the linguistic structure.
require the identification of cultural facts or the (cognitive)
use of social conventions.
¢ The student has taken the risk to create a
recorded message voluntarily. (socio-affective)
* The student is selectively attending to the task
by adhering to the model provided.

K } k (metacognitive) /

This example illustrates a performance standard which is acceptable for this level.

wink ¢ 71
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Example 2

FIELD oF EXPERIENCE:
School

TYPE oF TexT:
Simple, concrete, prepared text

TyeE oF CoMMUNICATIVE TASK:
Autobiographicalnarrative

TYPE oF COMMUNICATIVE INTENT:
Presenting oneself to a classmate

AGE OF STUDENTS:
8-10 years

BACKGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare an
oral presentation in which they would provide
personal information to someone unknown to them.
They were given language models to follow which
ware prepared by the teacher. From these models,
students were to select the sentences that they felt
best described them.

CURRICULUM STANDARD:

Students were expected to communicate in‘ormation
about themselves using autobiographical
information such as their name, their birthdate,
likes and dislikes in order that another person could
get to know them better.

FeATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/ COMMUNICATIVELY: N\

* The student demonstrates the ability to link
rehearsed words and ritualized sentences
together to create a number of simple concrete
messages prepared in a modelled and
structured fashion.

* The message is appropriate to the
communicative intent and is obvious and clear.

* The message provides simple but accurate
information thatis representative of the task
and the communicative intent.

k y,

/CULTURALLY: \

* The task does not require that any particular
cultural information or social conventions be
included.

_ Y,

/LINGU!STICALLY:

* The vocabulary used in this example is
appropriate to the task, but limited in natuve.

* There is some faulty pronunciation evident, for
example, “mars” and has a stacatto-like
delivery, but this does not impede the
comprehension of the message. Rhythm and
meledy are influenced by the first language.

* The student is demonstrating the correct use of
the present tense, adjectival placement, and
correct word order.

* There is coherence of thought and cohesion at
the word level, but as a series of thoughts, they
are not developed sequentially or logically. }

/STRATEGICALLY:
* The student has followed the model given in
order to create a message. (cognitive)

* The student has voluntarily taken the risk to
produce a number of simple sentences orally.
(socio-affective)

* The student has selectively attended to the
task by following the instructions, with assis-
tance from the teacher regarding the language
models to use and the completion of the task.

(metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Example 3

FIELD OF EXPERIENCE:
School

TyeE oF TEXT:
Simple, concrete, prepared text

Tyre oF COMMUNICATIVE TAsk:
Public announcement

TyprE oF COMMUNICATIVE INTENT:
Informing fellow students of a school event

AGE OF STUDENTS:

BACEGROUND OF THE ExaMPLE:

Students were given the opportunity to prepare an
oral announcement in which they would provide
information regarding a school event. They were
given language mndels to follow in the Beginning
Level Model Test and were to recreate a message
from the alternatives presented. They were also
given a checklist to use as a means of verifying their
message.

CURRICULUM STANDAKD:
Students were expected to communicate information
about the event by identifying a francophone

15-18 years presence and by using linguistic elements
appropriate to the message being communicated.
FeaTURES BEING DEMONSTRATED BY THis ExAMPLE!
/COMMUNICATIVELY:

» The student demonstrates the ability to link
rehearsed words and sentences together to
recreate a prepared, concrete message
composed of a number of simple sentences,
produced in a modelled and structured
fashion.

* The message is appropriate to the communica-
tive intent and is obvious and clear.

* The message provides simple and sufficient

information that is representative of the task
and the communicative intent.

N\ J

GINGUISTICALLY: W

¢ The vocabulary used in this example is
appropriate to the task, but limited in nature.

* There is some faulty pronunciation evident,
for example, “commence,” but it does not
impede the comprehension of the message.

* The delivery ofthe message is still influenced by
the firstlanguage astherhythm and melody are
not smooth or natural.

* Thestudent is den:onstrating the correct use
of the present tense ana preposition usage.
The student was not able to use the posses-
sive usage with “de” correctly.

* There is coherence of thought and cohesion at

\ the word level. J

/ CULTURALLY: \

* The student was able to identify s franco-
phone presence in the province by naming the
school “Maurice-Lavallée”.

[STRATEGICALLY:

¢ The student has been able tc follow a model to
recreate a message appropriate to the instruc-
tions given. (cognitive)

* The student has voluntarily taken the risk to
preduce a simple message orally. (socio-
affective)

» The student has selectively attended to the
task by using a checklist to verify the produc-
tion. (metacognitive)

N _/

k »,

This example illustrates a performance standard which is acceptable for this level.
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Examples of Beginning Level 2 — Oral Production (on cassette) @
Example 1

FieLD oF EXPERIENCE: BACKGROUND OF THE EXAMPLE:

School

Students were given the opportunity to prepare an
oral presentation in which they would provide

TyYPE oF TexT: personal information to someone unknown to them.

Simple, concrete, prepared text They were given language models to follow which
were prepared by the teacher. From these models,

TYPE oF CoMMUNICATIVE TASK: students were to select the sentences that they felt

Autobiographicalnarrative best described them.

TypE oF COMMUNICATIVE INTENT: CURRICULUM STANDARD:

Presenting oneself to a classmate Students were expected to communicate information
about themselves, using autobiographical

AGE OF STUDENTS: information, such as their names, their birthdate,

8-10 years likes and dislikes in order that another person could

get to know them better.

FEATURES BEING DEMONSTRATED BY THis EXAMPLE:

/ COMMUNICATIVELY: / LINGUISTICALLY: \
* The student demonstrates the ability to link - ® The vocabulary used in this example is
rehearsed words and ritualized sentences appropriate to the task, but limited in nature.
together to create a simple, concrete message
composed of a number of simple sentences, * The student’s pronunciation is near natural
prepared in a modelled and structured and is easy to comprehend, but the thythm
fashion. and melody of the language are still
influenced by the first language.
* The message is appropriate to the communica- . 0
tive intent and is obvious and clear.’ * The student is demonstrating the correct use
of the present tense and adjectival placement.
* The message provides simple but accurate The student has also used linguistic elements
information that is representative of the task that are found at other levels, but has done so
and the communicative intent. correctly, with the assistance of the teacher.

¢ There is coherence of thought and cohesion at
the word level, but as a series of thouj-its
they are not developed sequentially or

\ \ logically. )

———— e —

/,C ULTURALLY: \ { STRATEGICALLY:
* The task does not require that any particular * The student has been able to follow the model
cultural information or social conventions be given tc recreate a message. (cognitive)

included.

* The student has voluntarily taken the risk to
produce a simple message orally. (socio-
affective)

* The student has selectively attended to the
task by following the instructions, with the
assistance from the teacher regarding the
language models to use and the completion of

\ / K the task. (metacognitive) /

This example illustrates a perfo. mance standard which is acceptable for this level.
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@ Example 2

F1eLD oF EXPERIENCE:
Weather

BACKGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare the
text in advance.

TyPE OF TEXT:

Simple, concrete, prepared text CURRICULUM STANDARD:

Students were expected to communicate weatier
conditions using weather expressions appropriate to
the temperatures chosen. They were also to identify

francophone communities in their forecast to
Type oF COMMUNICATIVE INTENT: demonstrate their knowledge of a francophone
Informing someone about weather conditions presence in Alberta.

Type oF CoMMUNICATIVE TASK:
A weather report for the radio

AGE OF STUDENTS:
12-15 years

FEeATURES BEING DEMONSTRATED BY THIS EXAMPLE:

COMMUNICATIVELY: \ /ZINGUISTICALLY: \
o The student demonstrates the ability to link * The vocabulary used is appropriate to the
memorized sentences to create a simple, task. It is limited; however, the student is
concrete message composed of a number of showing the initiative to recycle some
simple sentences, prepared in a modelled and vocabulary as is evident in the statement,
structured fashion.

“Les rues de la ville sont glacées.” The
student is also showing attainment of

The intents are clear and obvious. - vocabulary relating to weather conditions and
temperature.

* The message contains appropriate informa-

tion, situated within the context of a radio * The student is still making a fair number of

broadcast. This is evident with the statement pronunciation errors, such as pronouncing

“Un bulletin de météo pour la province.” final consonants (“moing”) which does not
impede the understanding of the message.

* The message provides sufficient information Rhythm and melody are still influenced by the

that is representative of weather reports, first language.

presenting information on temperatures

(maximums and minimums) and weather * The text is read with hesitations and pauses,

conditions, such as whether or not it will rain, since the student is still learning to decode

snow, etc., which is appropriate to the task. written symbols so that they reflect the
sounds of the language.

The student has also used the present tense

which is appropriate for the time frame of the
text. No eriors were found in this area as the

L text had been revised before its presentatiory

\_ Y,

/” CuLTURALLY: w /” STRATEGICALLY: w
¢ The text includes the identification of a ¢ The student has followed the model given in

franchophone presence by naming franco- order to create a weather forecast. (cognitive)
phone communities in Alberta, such as Riviére
la Paix, Morinville and Legal. * The student shows a positive attitude towards

the language by taking the risk to add some
extra ideas to the text. (socio-affective)

* The student has used knowledge of the
elements of a weather report to attend to the
k J k task selectively. (metacognitive) /

This example illustrates a performance standard which is acceptable for this level.

ERIC g
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Example 3

FIELD OoF EXPERIENCE:
School/People around us

TyeE oF TEXT:
Simple, concrete, prepared text

Type oF CoMMUNICATIVE Task:
Recording a prepared audioletter

Tyre oF CoMMUNICATIVE INTENT:

Describing one’s family for an exchange
partner

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare
their message regarding the beginning of a letter
they would be sending an exchange partner. They

were given a checklist to use as a means of verifying
their message.

CurricULUM STANDARD:
Students were expected to provide information
regarding themselves and their families using the

model supplied in the test item for the Beginning
Level Model Test.

FEATURES BEING DEMONSTRATED BY THis EXAMPLE:

/ COMMUNICATIVELY:

¢ The student demonstrates the ability to link
learned words and ritualized sentences
together to create a simple, concrete message
containing a series of interrelated simple
sentences, prepared in a modelled and
structured fashion.

* The message is appropriate to the task and
the intent is obvious and clear.

¢ The message provides simple and sufficient
information that is appropriate to the task
and the intent.

N ' J
/ CuLTURALLY: \

* The student was able to identify a
francophone name for the letter, in this case
“Frangois.”

* The student did greet the exchange student
with “Bonjour,” using a social convention
appropriate to the task.

. J

/ LINGUISTICALLY: \
s The vocabulary used is limited but
appropriate to the task.

¢ There is some faulty pronunciation evident,
for example, pronouncing the final consonant
in “aofit, compassionant” and the “ey” sound
of “Terre Neuve.” Some elisions are missing
but do not impede the comprehension of the
message. The staccato-like delivery of the
message is appropriate for the level.

* The student is demonstrating the correct use
of possessive adjectives and age, but does
commit one verb error with“. . .elleatrés...
comique.”

¢ The student has also attempted to use verb
usage that is above the level. This
demonstrates that the student is beginning to
acqu » language usage from the Beginning
3 level, but its attainment is not complete as
the student added a “le” in the sentence “Elle
aime le lire les télé-romans.”

¢ There is coherence of thought and cohesion at
the word and sentence level as thoughts are

\ developed sequentially and logically. J

/STRATEGICALLY:
¢ The student has been able to follow a model
to recreate a message. (cognitive)

* The student has voluntarily taken the risk to
produce a simple message orally to fulfill the
communicative intent. (socio-affective)

* The student has selectively attended to the
task by using a checklist to verify the
production. (metacognitive)

¢ The student is carrying on some monitoring
of the production by correcting a
K pronunciation error. (metacognitive) /

This example illustrates a performance standarcﬁw!?ch is acceptable for this level.
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Examples of Beginning Level 3 -— Oral Production (on cassette)

Example 1

F1ELD oF EX°ERIENCE:
Weather

TypE oF TEXT:

Simple, concrete, prepared text

TypE oF CommuNicaTIVE TASK:
A weather report for radio

TyprE oF COMMUNICATIVE INTENT:
Informing someone of weather conditions

AGE OF STUDENTS:
12-15 years

BACEGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare the
text in advance.

CURRICULUM STANDARD:

Students were expected to communicate weather
conditions using weather expressions appropriate to
the temperatures chosen. They were also to identify
francophone communities in their forecast to
demonstrate their knowledge of a francophone
presence in Alberta.

FeATURES BEING DEMONSTRATED BY THIs EXAMPLE:

/COMMUNICATKVEL'Y:

* The student demonstrates the ability to link a
number of ritualized sentences to create a
simple, concrete message composed of simple
sentences, prepared in a modelled and
structured fashion.

The message is appropriate to the text and the
intents are clear and obvious.

* The message contains appropriate information
situated within the context of a radio
broadcast of a hockey game, incorporating the
student’s experiences and knowledge base.
The inclusion of this information also shows
the student’s desire to add authenticity to the
text.

* The message provides sufficient information
that is representative of weather reports,
which focus on presenting information on .
temperatures (maximums and minimums)
and weather conditions, such as whether or
not it will rain, snow, etc.

* The student has also included other informa-
tion to add humour to the weather report.

N /

/memsncum \

* The vocabulary used is limited but appropriate
to the task, showing attainment of the
vocabulary relating to weather conditions end
temperature and the initiative to integrate
more vocabulary.

* The student is still making a fair number of
pronunciation errors, such as pronouncing
final consonants, which is occurring because
the student is reading the text and not
necessarily thinking about how the word
should be pronounced. These pronunciation
errors do not interfere with the understanding
of the message.

* The hesitations and pauses are expected,
especially when new structures that have not
been introduced and developed in class are
included in the text, such as “La ville est un
«Saddledome» géant.”, referring to Calgary as
totally frozen over like a skating rink.

* The student has also used the present tense
which is appropriate for the time frame of the
text. There were no errors in this area
because it was a text that had been revised

\ before its presentation.

/CULTURALLY: \

* The text includes the identification of a
francophone presence by naming francophone

communities in Alberta, such as Beaumont
and Legal.

* The text includes appropriate simple social
conventions, such as “Bonsoir” and "merci.”/

/
/ STRATEGICALLY:
¢ By adding humour to the text the student
shows a positive attitude towards the
language. (socio-aiTective)

¢ The student has used knowledge of weather
report elements to attend to the task

K selectively. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Leamers’ Oral Production

Example 2

FieLp oF EXPERIENCE:
School/Activities

TyrE oF TExT:
Simple, concrete, prepared text

TyrPE oF COMMUNICATIVE TAsK:
Leaving a message on an answering machine

TyYpE oF COMMUNICATIVE INTENT:
Giving a friend directions to the school
gymnasium to see a basketball match

AGE OF STUDENTS:
15-18 years

BACEGROUND OF THE ExXaMPLE:

Students were given the opportunity to prepare
their message regarding directions to be given to a
friend. T}.ey were given a checklist to use as a
means of verifying their message.

CURRICULUM STANDARD:

Students were expected to provide accurate
directions which would assist a friend in arriving at
the school gymnasium to see the hasketball game.
They were to provide the time, place and give
instructions as to how to get there. Their friend was
a francophone so they were to chose an appropriate
French name. -

FeaTures BEING DEMONSTRATED BY THIs EXAMPLE:

/" COMMUNICATIVELY: \
* The student demonstrates the ability to link
learned words and expressions together to
create a £‘mple, concvete message composed of
a series of simple interrelated sentences,
prepared in advance.

¢ The message is appropriate to the communica-
tive intent and is obvious and clear.

The message provides simple and sufficient
information that is representative of the task
and the communicative intent, but one
inaccuracy was noted with the time of day,
“une heure du soir.” This inaccuracy,
however, does not impede the comprehension
of the message.

/LlNGUISTICALLY:

* The vocabulary used is appropriate to the
task but still limited in nature.

¢ There is some faulty pronunciation evident,
for example, “commence, chemises, gymnase”
and a number of elisions are missing, but
thesz errors do not impede the
comprehension of the message. The staccato-
like delivery of the messages and the lack of
natural rhythm and melody are still
appropriate for the level.

* The student is demonstrating some usage of
Intermediate level elements by having used
the passé composé “Tu m’as téléphoné hier.”
Its usage does not necessarily mean that it is
fully acquired.

* The student is demonstrating the correct use
of the verb “devoir” and preposition usage.
However, the student was not able to use “de”
correctly, for example in “de la gymnase.”

There is conerence of thought and cohesion at
the word and sentence level, as the thoughis

N _J

are developed sequentially and logically. )

[ CULTURALLY:

* The student was able to identify a francophone
name for the text, in this case “Nicole.”

¢ The student was not able to conclude the
message with an appropriate leave-taking
expression, such as “A bientét,” “Au revoir,”
etc.

samples

- J

/STRATEGICALLY: W
* The student has been able to follow a model

to recreate a message appropriat~ to the
instructions given. (cognitive)

* The student has voluntarily taken the risk to
produce orally a series of simple messages to
fulfill the communicative intent. (socio-
affective)

* The student has selectively attended to the
task by using a checklist to verify the produc-
k tion. (1netacognitive) j

This example illustrates a performance standard which is demonstrating excellence for this level.
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Features of French as a Second Language Leamers’ Oral Production

® INTERMEDIATE LEVEL PERFORMANCE CRITERIA

§ INTERMEDIATE 4

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally
(principal communicative intents from the Beginning level, plus giving directions/
instructions/information/advice, expressing needs/feelings/preferences, asking for
information/advice, describing actions and comparing items/people) by creating oral texts
containing a number of interrelated thoughts and ideas relating to the fields of experience
under study. These texts are most often prepared, since students at this level are still
relying on modelled texts to help them recreate their own messages. These messages are
composerd of simple sentences or combinations of simple sentences as is appropriate to the
communicative task. In a spontaneous situation, students are still dependent on probing
techniques and contextual clues in order to be able to sustain a conversation. These face-
to-face interactions are also guided and mostly sustained by someone with a higher
language competency level. The communicative tasks that students are able to carry out
are still simple in nacure, but will begin to show more depth and development in terms of
the types of linguistic elements being employed. They can participate in simple
conversations which are limited to simple question/answer situations, dependent on
practiced rather than spontaneous usage and demonstrating limited use of social
conventions such as, “oh la la!, hé bien!, Bien!” etc. To assist in sustaining their
communication, students will use gestures which are not necessarily culturally tied.
Cther types of communicative tasks which are possible at this level are, for example:
public announcements, prepared interviews and prepared surveys. To carry out these
kinds of tasks, stadents will need to be able to use vocabulary froin the Beginning and
Intermediate 4 fields of experience and the linguistic elements related to the present.
and immediate future tense, questions in the inversion form and other forms developed in
the Beginning level, adverbs and ‘adverbial expressions, the incorporation of simple
sentence cohesion markers, such as “mais, et, parce que,” etc., in addition to the linguistic
elements developed in the Beginning level.

Students will still rely heavily on models for pronunciation and linguistic replication and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience, and
from one context to another within the same or different field of experience. They will
still require continual guidance and modelling in order to be successful in their oral
productions. As students develop more confidence with the language, they will take more
risks in the kinds of things they say. As a result, they will tend to make more language
and pronunciation errors, especially when reading prepared texts. it is important to
provide students with the opportunity to be corrected appropriately in order to avoid
incorrect storage in memory of the usage and pronunciation of the prepared and
spontaneous texts they are producing. Correction at this level should be done in order to
make students aware of the importance of precision in the language they use and as a
means of better communicating with native speakers of the language.
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Features of French as a Second Language Learuers’ Oral Production

# INTERMEDIATE §

Students at this level are able to take acquired words, phrases and structures, using «neir “
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal

communicative intents from the Beginning level, plus giving directions/instructions/

information/advice, expressing needGs/feelings/preferences, asking for information/advice,

describing actions/simple topics, comparing items/people and narrating events) by

creating oral texts containing a number of interrelated thoughts and ideas relating to the

fields of experience under study. These texts are most often concrete and prepared, since

students at this level are still relying on modelled texts to heip them recreate their own

messages. These communications are composed of a combination of simple and/or e
complex sentences as is appropriate to the communicative task. Even though the "
communicative tasks that the students are able to carry out are still modelled, they
continue to show more depth and development in terms of the types of linguistic elements
being employed. In spontaneous situations, students are still dependent on probing
techniques and contextual clues in order to sustain a conversation and are limited in their
ability to initiate and close a conversation. They will participate in conversations using
simple questions with limited use of social conventions and will begin to experiment with
the difference between formal and informal language usage. These interactions will still
be limited to question/answer situations which are dependent on practiced rather than
spontaneous usage. The types of communicative tasks which are possible at this level are,
for example, simple conversations, public announcements, commercials, prepared
interviews and prepared surveys. To carry out these kinds of tasks, students are able to
use, on a fairly consistent basis, vocabulary from the Beginning and Intermediate 4
and 5 fields of experience and the linguistic elements of the Beginning and
Intermediate 4 levels, in addition to the superlative and the past tenses (passé composé

and the imparfait), with the usage of direct and indirect pronouns limited to their use in
natural situations.

Students will still rely heavily on models for pronunciation and linguistic replication and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience, and
from one context to another within the same or different field of experience. They will
still require continual guidance and modelling in order to be successful in their oral
productions. As students develop confidence with new language structures, they will take
more risks in the kinds of things they say. As a result, they will tend to make more
language and pronunciation errors, especially when reading prepared texts, if this is
appropriate to the task. Itis important to provide students with the opportunity to be
corrected appropriately in order to avoid incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producing. Students also
need to be encouraged to listen to their productions in order to monitor their
pronunciation and language usage. These self-correction and monitoring techniques will
assist students in becoming aware of the importance of precise language usage as a means
of better communicating with native speakers of the language. @
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Features of French as a Second Language Learners’ Oral Production

B INTERMEDIATE 6

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategi~ knowledge, to communicate their intents erally (principal
communicative intents from the Beginning level, plus giving directions/instructions/
information/advice, expressing needs/feelings/preferunces, asking for information/advice,
describing actions and simple topics, comparing information/situations, narrating events
and making simple hypotheses) by creating oral texts containing a number of interrelated
thoughts and ideas relating to the fields of experience under study. These texts are most
often prepared since students at this level are still relying on modelled texts to help them
recreate their own messages. These communications are composed of a combination of
simple and cdmplex sentences as is appropriate to the communicative task. Even though
the communicative tasks that the students are able to carry out are still modelled, they
show more depth and development in terms of the type of linguistic elements being
employed. In spontaneous situations, students are guided so as to be able to initiate,
sustain and close a conversation with spontaneity still being limited. They can participate
in conversatiens, using simple questions with limited use of social conventions and are
able to experiment with the difference between formal and informal language usage.
These interactions will still continue to be limited te question/answer situations but are
not necessarily dependent on practiced usage. The types of communicative tasks which
are possible at this level are, for example: simple conversations, public announcements,
commaercials, prepared interviews, prepared surveys and prepared presentations. To
carry out these kinds of tasks students will need to be able to use, on a fairly consistent
basis, vocabulary from the Beginning, Intermediate 4, 5 and 6 fields of experience, and
the linguistic elements of the Beginning, Intermediate 4 and 5 levels, in addition to the
conditional and simple future, with the use of direct and indirect pronouns limited to
usage in natural situations.

Students will still rely heavily on models for pronunciation and linguistic replication and
will require a number of redundant situations in order to be able to transfer the linguistic
knowledge they have acquired in one field of experience to other fields of experience. They
will still require continual guidance and modelling in order to be successful in their oral
procuctions. As students develop confidence with new language structures, they will take
more risks in the kinds of things they will want to say. As a result, they will tend to make
more language and pronunciation errors. It is important to provide students with the
opportunity to be corrected appropriately in order to avoid incorrect storage in memory of
the usage and pronunciation of the prepared and spontanieous texts they are producing.
Students also need to be encouraged to listen to their productions so as to monitor their
pronunciation and language usage. These self-correction and monitoring techniques will
assist students in becoming aware of the importance of precision in the language they use
and as a means of better communicating with native speakers of the language.
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Features of French as a Second Language Learners’ Oral Production

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Intermediate level are asked to produce texts, they are limited in
nature and tend to lack authenticity as they relate to communicative tasks. Students are
still being asked to engage in activities that are language focused as opposed to
communicatively focused. Students tend to rely heavily on prepared texts which are teacher
corrected and in which the students are not actively involved in the edit/revision process.
When given these texts to read aloud, students often find themselves producing words that
they are neither familiar with nor have had sufficient practice pronouncing. The reason for
this is that students are often being asked to produce for evaluative purposes before they are
ready to do so without having had sufficient opportunity to practice and use the linguistic
elements acquired in real-life contexts related to actual communricative tasks. In order for
Intermediate 4, 5 and 6 students to become better communicators they must engage in
real-life activities that allow them to develop and refine sufficiently the linguistic elements of
the Beginning and Intermediate levels in experiential/communicative tasks so as to be
able to progress into the Advanced level. The example. that follow demonstrate some of the
features of the Program of Studies which are being demonstrated at the present time but
more authentic types of tasks need to be carried out in order for students to be able to apply
their communicative/linguistic knowledge to experiential situations.
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Features of French as a Second Language Leamers’ Oral Production

} ERIC

Examples of Intermediate Level 4 — Oral Production (on cassette)

Example 1

FieLp oF EXPERIENCE:
Holidays and celebrations/Trips, excursions
or student exchanges

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare the
letters in advance, have them edited and then

record them.

Type oF TEXT:
Simple, concrete, prepared text

Tyre oF CoMMUNICATIVE TASK:
An oral letter to an exchange student

Tyre oF COMMUNICATIVE INTENT:
Giving personal information

AGE OF STUDENTS:
12-15 years

CURRICULUM STANDARD:

Students were expected to describe themselves and
their family, their school, things they like to do and
what there is to see in Calgary, using ritualized
usage of the simple future, the present conditional
and the expression “Il faut que ...".

FeaTURES BEING DEMONSTRATED BY THis EXAMPLE!

/COMMUN]CATIVELY:

» The student demonstrates the ability to link a
series of concrete ideas in a logical and
sequential fashion, showing development of
thought and ideas that are appropriate for a
prepared oral letter composed mostly of
complete, simple sentences (e.g., “J’ai un pére
et une mare.”) and by some complex ones (e.g.,
“I1 y a aussi Ia Tour de Calgary oi1 tu peux
regarder la plus belle vue de Calgary.”) which
reflect the authentic nature of the text and the
communicative task.

* The messages are appropriate to the text and
the intents are clear and obvious.

The messages provide sufficient and accurate
information that is representative of a
personal letter for a student this age. Some
hesitation is evident as the student attempts
to express messages that are not necessarily
fully attained at the Intermediate 4 level.

_ )

/CULTURALLY:

* The student identified tourist places in Paris,
such as the Tour Eiffel, Notre Dame and L’Arc
de Triompne after also naminjg tourist places
in Calgary.

¢ The student concludes the letter with an
appropriate closing.

\ p

/LlNGUlSTICALLY: \

* The vocabulary is app? opriate to the task
demonstrating a variety of words used in as
authentic a manner as possible.

¢ The student is still making a fair number of
pronunciation errors, such as missing elisions
and pronouncing final consonants, which do
not interfere with the understanding of the
message. Natural meledy and rhythm are
also being influenced by first language but
delivery 1s becoming more rapid and natural.

* Since this text was previously edited, there
are less errors evident than had the letter
been given impromptu. The student is also
using the superlative as is evidenced in “la
plus belle vue de Calgary.” However, there is
still a fair number of language errors that are
occurring such ss, “premier temps” and
“parler le francais trés bon.” (At least 4 errors
were located in this area.)

* The student has used complex tenses such ac
the present conditional, simple future and the
expression “I1 faut que”; however, it is obvious
that attainment of these tenses is not there
since the student has difficuity pronouncing

k them. j
/STRATEGICALLY: \
to

* The student used self-correction techniques
improve the comprehension of the message
(e.g., begins by saying “ma” and then changes
to say “mes valises”). (socio-affective)

» The student has used and developed personal
reference materials in order to present the
letter, in addition to using selective attention
techniques to complete the task.

(metacognitive)
- _/

This example illustrates a performance standard which is acceptable for this level.
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Example 2

FIELD OF EXPERIENCE!
Holidays and celebrations/Health and exercise

TYPE or TEXT:

Simple, concrete, prepared text

TyYPE oF CoMMUNICATIVE TAsK:

Announcing information on a public address
system

Tyre oF COMMUNICATIVE INTENT!
Giving information regarding a school’s
activity day

AGE OF STUDENTS!
15-18 years

BACEKGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare
their message regarding a public announcement
about the school’s activity day.

CURRICULUM STANDARD:

Students were expected to provide accurate
information, informing fellow students of the
activities available to them. They were to
incorporate a question in the text as well as use
cohesion markers which list a sequence of events
and the appropriate language elements needed to

create the message.

FEATURES BEING DEMONSTRATED BY THis ExamMpPLE:

(¢ COMMUNICATIVELY: \
¢ The student demonstrates the ability to link
learned words and expressions together to
create a series of interrelated simple,
prepared sentences to create a public

announcement.

¢ The messages are appropriate to the commu-
nicative intent and are obvious and clear.

¢ The messages provide simple and concrete
information that is representative of the task
and the communicative intent.

N

/C ULTURALLY:

¢ The text does not necessarily lend itself to the
inclusion of cultural information.

/

_ Y,

1 LiNcuisTicALLY: \
¢ The vocabulary used in this example is
appropriate to the task but limited in nature.

¢ There is some faulty pronunciation evident
but these errors do not impede the
comprehension of the message. The staccato-
like delivery of the message and the lack of
natural rhythm and melody are still

approvriate as first language interference is
still ocourring.

¢ The student is demonstrating the correct use
of the imperative, the inversion, adverbs such
as “toujours,” and cohesion markers such as
“premitrement, en fin” to list the activities
available.

¢ There is coherence of thou.ght and cohesion at
the word and sentence level as the thoughts
are developed sequentially and logically. j

\

/s STPATEGICALLY:
¢ The student followed a model to recreate a

message appropriate for the instructions
given. (cognitive)

¢ The student has voluntarily taken the risk to
produce orally a series of simple messages to
fulfill the communicative intent. (socio-
affective)

¢ The student has selectively attended to the
task by going through a revision/edit process
to ensure that the text is communicatively
and linguistically appropriate.
&(metacognitive)

J

This example illustrates a performance standard which is acceptable for this level,
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Features of French as a Second Language Learers’ Oral Production

Examples of Intermediate Level 5 — Oral Production (on cassette)

Example 1

F1eLp oF EXPERIENCE:
Outdoor activities

Type oF TExT:
Simple, concrete, prepared text

Type oF COMMUNICATIVE Task:
Carrying out a prepared interview

Type oF COMMUNICATIVE INTENT!
Asking someone for information on outdoor
activities

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:

Students were asked to prepare in advance survey
questions they could ask fellow students regarding
their favourite outdoor activities.

CURRICULUM STANDARD:

Students were expected to design a survey of at
least 10 questions which were logically linked to
each other, using a variety of question formats. The
interviewee was asked the questions and was
informed to answer the questions in a natural way.
The students were asked to peer edit their work and
listen to each other’s pronunciation before taping
the interview.

FeaTurEs BeiNng DEMONSTRATED BY THIS EXAMPLE:

/ COMMUNICATIVELY:

* The students dernonstrate the ability to
create messages composed of simple, concrete,
prepared questions and answers.

* The intents behind the questions are clear,
obvious and appropriate to the interview
situation as are the responses.

* The interviewee responds in a natural fashion
to the questions with sufficient and accurate
information.

* There is n introduction and conclusion to the
interview which are appropriate to the task.

* The questions and answers show coherence
and cohesion, being developed logically and
sequentially.

_ .

* The vocabulary used is appropriate to the
task.

¢ The students are demonstrating some faulty
pronunciation (e.g., “source,” “tours”) and
some hesitations which do not impede the
comprehension of the message. Rhythm and
melody are still showing first language
interference.

The students have demonstrated natural
usage of the passé composé and the imparfait
in additicn to the use of direct and indirect
pronounreplacement.

One error at the word level was noted in “Est-
ce que les Treks cottant chers?”; all other
questions and answers were precise at the

/C ULTURALLY: w

* The use of the “tu” form is appropriate since
the students know each other.

* The type of text does not necessarily require
an explicit demonstration of cultural
knowledge.

* The interview 1 missing socio-linguistic
pauses, such as “eh, d’accord,” etc., which
would render the interview format more
natural.

ERIC

K The students concluded the interview in an
appropriate fashion. ‘/

4 STRATEGICALLY:

¢ The students willingly corrected the errors
pointed out by someone else so as to improve
the quality of the production. (socio-affective)

¢ The students are sel{-correcting their
pronunciation errors. (socio-affective)

¢ The students used revision techniques to edit
their text and to ensure communicative and
linguistic accuracy. (metacognitive)

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Leamers’ Oral Production

Examples of Intermediste Level 6 -— Oral Production (on cassette)

Example 1

F1eLD oF EXPERIENCE:
Social life

TypE oF TEXT:
Simple, concrete text, showing some spontaneity

Tyre oF COMMUNICATIVE TASK:
Informal conversation on the telephone

Tyre oF CoMMUNICATIVE INTENT?
Inviting someone to go out

AGE OF STUDENTS:
15-18 years

BACEGROUND OF THE ExampPLE:

Students were given the opportunity to prepare in
advance the ideas they wished to discuss but
prepared dialogues were not permitted.

CURRICULUM STANDARD:

Students were expected to ask someone out using
the present conditional, identifying a francophone
singer’s concert that they would be attending and
using the appropriate, culturally accepted
conventions one would use when speaking on the
telephone.

FEATURES BEING DEMONSTRATED BY THis EXAMPLE:

\

/COMMUNICATIVELY:

* The students demonstrate the ability to
initiate, sustain and close a spontaneous
telephone conversation by linking a series of
ideas in a logical and sequential fashion,
showing development of thought and ideas
that are appropriate to the task.

The messages are appropriate to the text and
the intents are clesr and obvious. There is
some hesitation present as the students
attempt to formu‘ate their thoughts buzt not
enough to interfere with the delivery of the
message.

The messages are characterized by simple
responses which reflect the authentic nature
of the text, in addition to the use of a variety
of simple questions and answers which are
appropriate to the communicative task.

¢ The messages provide sufficient and accurate

information that is representative of a
k telephone conversation. j

’ LINGUISTICALLY: \
¢ The vocabulary used is appropriate to the
task using a variety of words in as authentic a
manner as possible.

* There is still evidence of a lack of attainment
of different tense levels such as the present
tense “Je vas.” There are still some errors
present in the formulation of complex ques-
tions, but simple question forms are acquired.
The use of the present conditional is also
present and is used correctly.

The students are committing some agreement
and word order errors.

The students are also still making a fair
number of pronunciation errors such as lack
of elisions; however, these errors do not
interfere with the understanding of the
message. The spontaneous nature of the
activity may account for inconsistency in
rhythm and melody.

N

J

(G

¢ The text shows the use of appropriate social
ccnventions such as answering the call with
“allo,” asking about someone’s state of being,
ending the conversation with an appropriate
response such as “Merci, au revoir” and using
informal language based on the context.

* The students attempt touse appropriateemotive
expressions such as “Oh, d’accord.”

¢ The text makes reference to Quebec singer,

students’ ability to identify and recognize an

Gilles Vigneault, which represents the

important personality in the culture. ‘/

/STRATEGICALLY: w

* The students have used repetition in order to
negotiate meaning so as to sustain the
communicative interaction. (cognitive)

¢ The students have taken the risk to
communicate spontaneously. (socio-affective)

¢ The stadents have used selective attention
techniques to carry out the task.
(metacognitive)

-

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Leamers’ Oral Production

ADVANCED LEVEL PERFORMANCE CRITERIA

i Abpvancep 7

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal
communicative intents from Beginning and Intermediate levels, plus extending best
wishes/gratitude/sympathy/etc., expressing opinions/feelings/desires, persuading someone
to do something, explaining/defining, narrating in more detail, telling a story, and
hypothesizing) to create concrete or abstract texts. These texts are often prepared,
containing a number of interrelated thoughts and ideas related to the fields of experience
under study. These communicaticns are composed of simple and/or complex sentences as
is appropriate to the communicative task. In spontaneous situations, students are stiil
guided so as to be able to initiate, sustain and close a conversation, while demonstrating
some natural spontaneity in the interaction. In these situations, students can incorporate
some social conventions and are able to demonstrate the appropriate use of formal and
informal language as it relates to the situation and the context. They will begin to
experiment with non-verbal communications as a way of embellishing their
communications, but not on a consistent basis. These interactions will continue to be
limited to question/answer situations, but not dependent on practiced usage. The types of
communicative tasks which are possible at this level are, for example: simple
spontaneous conversations, public announcements, commercials, interviews, surveys,
personal narratives and story-telling. To carry out these kinds of tasks, students are able
to use on a fairly consistent basis the correct word and sentence order with vocabulary
from the fields of experience and linguistic elements from the Beginning and
Intermediate levels, in addition to: the past conditional, the subjunctive, discourse
elements, such as “lequel, ce qui, ce que, ce dont, pour que, avant que, ainsi que, bien
que,” with the usage of direct and indirect pronouns, “y” and “en” limited to their use in
natural situations.

Students wiil still need models for pronunciation and communicative replication and will
require a number cfsimilar situations in order to be able to transfer the communicative/
linguistic knowledge they have acquired in one field of experience to other fields of
experience, and from one context to another within the same or different field of
experience. They will still need continual guidance in order to be successful in their oral
productions. As students develop confidence with new language structures, they will
continue to take more risks in the kinds of things they will want to say. As a result, they
will continue to make a number of language and pronunciation errors, especially in
spontaneous situations. It isimportant to provide students with the opportunity to be
corrected appropriately in order to avoid incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producing. Students also
need to be encouraged to listen to their productions in order to monitor their
pronunciation and language usage. Techniques such as paraphrasing and
circamlocutions should be encouraged so as to demonstrate to the students that there are
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other ways in which a communication can be sustained even when the word or phrase is
not immediately available from memory, especially in spontaneous situations. Self-
correction and monitoring techniques will assist students in becoming aware of the
importance of precision in the language they use and as a means of better communicating

with native speakers of the language. These techniques need to be encouraged and
reinforced.

ADvANCED 8

Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal
communicative intents from the Beginning and Intermediate levels, plus extending
best wishes/gratitude/sympathy/etc., expressiny an opinion/idea(s) and supporting it with
some details, persuading someone to do something, explaining‘defining, narrating in more
detail, telling a story, hypothesizing, discussing, debating) to create concrete or abstract
texts containing a number of interrelated thoughts and ideas related to the fields of
experience under study. These texts are prepared, if the task requires it, or spontaneous
and are composed of simple and/or complex sentences as is appropriate to the
communicative task. In spontaneous situations, students are able to initiate, sustain and
close a conversation while demonstrating some natural spontaneity in the interaction by
demonstrating some independence as it relates to taking the floor or interjecting at an
appropriate moment. In these situations, students can incorporate most social
conventions and are able to dem9nstrate the appropriate use of formal and informal
language as it relates to the situation and the context. They will continue to experiment
with non-verbal communication as a way of embellishing their communications, but not
on a consistent basis. When the communications are prepared, students will demonstrate
more native-like pronunciation; whereas in spontaneous situations, there will still be an
inconsistency in the pronunciation of certain sounds with the first language still
interfering in the melody and rhythm of the language, but its interference is less obvious.
The types of communicative tasks which are possible at this level are, for example:
spontaneous conversations, public speeches, commercials, interviews, surveys, personal
narratives, story-telling and debating. To carry out these kinds of tasks students are able
to use, on a fairly consistent basis, the correct word and sentence order for vocabulary
from the fields of experience and linguistic elements from the Beginning, Intermediate,
and Advanced 7 levels, in addition to: the pluperfect, the present participle, possessive
and demonstrative pronouns, discourse elements, such as “lequel, ce qui, ce que, ce dont,
pour que, avant que, ainsi que, bien que, tandis que, lorsque, de plus, en outre,” etc., with
the use of direct and indirect pronouns “y” and “en” limited to their use in r:atural
situations.

Students will still need models for communicative replication and will require a number of
similar situations in order to be able ta transfer the socio-linguistic and linguistic
knowledge they have acquired in one field of experience to other fields of experience, and
from one context to another within the same or different field of experience. They will
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still need continual guidance in order to be successful in their oral productions. As
ﬁ students develop confidence with new language structures, they will continue to take
more risks in the kinds of things they will want to say. As a result, they will continue to
make a number of language and pronunciation errors, especially in spontaneous
situations. Itisimportant to provide students with the opportunity to be corrected
appropriately in order to avoi 1 incorrect storage in memory of the usage and
pronunciation of the prepared and spontaneous texts they are producihg. Students also
need to be encouraged to listen to their productions in order to monitor their
pronunciation and language usage. Techniques such as paraphrasing and
circumlocutions should be encouraged so as to demonstrate to students that there are
other ways in which a communication can be sustained even when the word or phrase is
not immediately available from memory, especially in spontaneous situations. Self-
correction and monitoring techniques will assist students in becoming aware of the
importance of precision in the language they use and as a means of better communicating

with native speakers of the language. These techniques need to be encouraged and
reinforced.

§ Abvancep 9
Students at this level are able to take acquired words, phrases and structures, using their
cultural, linguistic and strategic knowledge, to communicate their intents orally (principal
communicative intents from Beginning and Intermediate levels, plus extending best
@ wishes/gratitude/sympathy/etc., expressing an opinion/idea(s) and supporting it with
specific details, persuading someone to do something, explaining/defining, narrating in
mor: detail, telling a story, hypothesizing, discussing, debating) to create concrete or
abstract texts containing a number of interrelated thoughts and ideas related to the fields
of experience under study. These texts are prepared, if the task requires it, or
spontaneous and are composed of simple and/or complex sentences as is appropriate to the
communicative task. In spontaneous situations, students are able to initiate, sustain and
close a conversation while demonstrating some natural spontaneity in the interaction and
showing independence as it relates to taking the floor or interjecting at an appropriate
moment. In these situations, students can incorporate most social conventions and are
able to demonstrate the appropriate use of formal and informal language is it relates to
the situation and the context They will continue to experiment with non-verbal
communications as a way of embellishing their communications, but not on a consistent
basis. When the communications are prepared, students will demonstrate more native-
like pronunciation, whereas in spontaneous situations, there will still be an inconsistency
in the pronunciation of certain sounds with the first language still interfering in the
melody and rhythm of the language, but its interference is less obvious. The types of
communicative tasks which are possible at this level are, for example: spontaneous
conversations, public speeches, commercials, interviews, surveys, personal narratives,
story-telling and debating. To carry out these kinds of tasks students are able to use, ona
@ consistent basis, the corract word and sentence order and discourse usage with vocabulary
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from the fields of experience and linguistic elements from the Beginning, Intermediate,
and Advanced 7 and 8 levels, with the usage of direct and indirect. pronouns, and “y” and
“en” limited to their use in natural situations.

Students wili still need models for communicative replication and will require a number of
similar situations in order to be able to transfer the sociolinguistic and linguistic
knowledge they have acquired in one field of experience to other fields of experience. They
will still require continual guidance in order to be successful in their oral productions. As
students continue to develop confidence with the language, they will take more risks in
the kinds of things they will want to say. As a result, they will terd to make more

lai. -uage and pronunciation errors, especially in spontaneous situations. It is important
to provide students with the opportunity to be corrected appropriately in order to avoid
incorrect storage in memory of the usage and pronunciation of the prepared and
spontaneous texts they are producing. Students also need to be encouraged to listen to
their productions in'order to monitor their pronunciation and language usage.

Techniques such as paraphrasing and circumlocutions should be encouraged so as to
demonstrate to students that there are other ways in which a communication can be
sustained even when the word or phrase is not immediately available from memory,
especially in spontaneous situations. Self-correction and monitoring techniques will assist
students in becoming aware of the importance of precision in the language they use and as
a means of better communicating with native speakers of the ianguage. These particular
techniques need to be encouraged and reinforced.

IMAIN CHARACTERISTICS OF 1993-94 ExaMPLES

At the present time, very few students have been identified at these levels and those who are
functioning at this level are either ex-immersion students in the French as a second language
program or some students of the International Baccalaureate program. The examples which
follow h:ive been obtained from these situations. In order for students to arrive at this level
it is imperative that the Beginning and Intermediate levels are met before the students
are moved into the Advanced level. This Ievel requires that students be able to carry out
highly sophisticated communicative intents that not only demand higher order thinking
skil's, but are also a demonstration of the more elaborate use of sophisticated language

elements. The examples which follow demonstrate some of the features of the Advanced
level but not all of them.
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Examples of Advanced Level 7 — Oral Production (on cassette)

Example 1

F1ELD oF EXPERIENCE:
Social life

TypE oF TEXT:
Simple, concrete text, showing some spontaneity

TyrE oF COMMUNICATIVE TAsK:
Informal conversation on the telephone

TyrE oF COMMUNICATIVE INTENT:
Inviting someone to go out

AGE OF STUDENTS:
16-18 years

BACEGROUND OF THE EXAMPLE?

Students were given the opportunity to prepare in
advance the ideas they wished to discuss but
prepared dialogues were not permitted.

CURRICULUM STANDARD:

Students were expected to ask someone out using
the present conditional, identifying a francophone
singer’s concert that they would be attending and
using the appropriate, culturally accepted
conventions one would use when speaking on the
telephone.

FeaTtures BEING DEMONSTRATED BY THIs ExaMPLE:

/e COMMUNICATIVELY: \

¢ The students demonstrate the ability to
initiate, sustain and close an informal
telephone conversation by linking a series of
ideas in a logical and sequentiel fashion,
showing development of thought and ideas
that are appropriate to the task, characterized
by simple, concrete responses, in addition to
the use of = variety of simple questions and
answers which are appropriate to the commu-
nicative task. '

The messages are appropriate to the text and
the intents are clear and obvious.

The messages provide sufficient and accurate
information that is representative c€an
informal spontaneous telephone conversation,
focusing on the acceptance of an invitation.
Some hesitation is evident 2s the students
attempt to express their mossages, but this is
to be expected of the task since one often
pauses before replying to an invitation.

/LlNGUISTlCALLY:

¢ The vocabulary used is appropriate to the
task, including a variety of words and lan-
guage structures that they have used in as
authentic a manner as possible, such as “Est-
ce que tu as encore ton rhume?” and the other
student’s response of “Non, ¢a va mieux.”
The language is beginning to demonstrate the
natural flow expected of native speakers,
using cohesion markers such as “Je vais
porter des jeans, puis, un chandail.”

~

The students are also still making a few
pronunciation errors such as lack of elisions,
which a native speaker would use; however,
these errors do not interfere with the under-
standing of the message. Some French
sounds, in addition to the melody and rhythm
are still being interfered with by the first
language.

There is attainment of different tense levels,
such as the simple future (e.g., “Qui va
conduire?”) and the present conditional. The
formulation of questions has been attained

_J

and very few grammatical and structural

Kenors are being committed.
cont’d...

100




ERIC

PAFulToxt Provided by ERIC

Features of Frenchasa Second Language Leamers' Oral Production

( CULTURALLY: \

s The text shows the integration of appropriate
social conventiens such as answering the calt
with “allo,” asking if the person is there,
asking about someone’s state of being and
ending the conversation with an appropriate
response such as “Merci, au revoir.”

¢ The text shows the integration of emotive
expressions to add coherence to the text such
as “Bien siir” and “puis.”

* The text makes reference to a Quebec singer
Céline Dion, which represents the students’
ability to identify and recognize a popular

personality in the culture.

- /

[ STRATEGICALLY: \

¢ The students are using their knowledge of
text structure to create the messages and
interact appropriately. (cognitive)

* The students have taken the initiative to
begin, sustain and conclude a spontaneous
communication. (socio-affective)

s The students have selected and used the
applicable rules of grammar to improve their
communication. (metacognitive)

k | ),

This example illustrates a performance standard which is acceptable for this level.

i0
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Example 2 (This is only a portion of the 12 minute narrative.)

F1ELD oF EXPERIENCE:

BACKGROUND OF THE EXAMPLE:
Adolescents and the law

Students were given an authentic text to read,
written by Health and Welfare Canada, and an
opportunity to form an opinion on the topic
presented in the text. They were able to make a few
notes to help them formulate their opinion by using
some guided questions if they chose to do so.

Tyre or TEXT:
Abstract, spontaneous

Tyre oF CoMMUNICATIVE TAsk:
Personal narrative

CURRICULUM STANDARD:

Students were expected to form an opinion on the
topic based on their personal experience, what they
have read ar2 using linguistic forms and
appropriate vocabulary to communicate their

Tyre oF COMMUNICATIVE INTENT:
Expressing a personeal opinion on drug use

AGE OF STUDENTS:

15-18 years opinion.
FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:
/COMMUMCA’TIVELY: \ /LINGUISTICALLY:

* The student demonstrates the ability to link
a series of ideas in a logical and sequential
fashion showing development of thought and
ideas that are appropriate to the task.

* The messages are composed of linked simple
and complex sentences which reflect the
authentic nature of the text and the commu-
nicative task. However, some of the senten-
ces are incomplete due to the fact that the
student is attempting to formulate the
opinion and is not necessarily fully cognizant
that the sentences have not been completed.

The student uses personal experiences as
well as the authentic document to support
the opinions presented, with the messages
providing sufficient and accurate informa-
tion.

¢ The student started the text with a prepared
portion and then moved into spontaneous
use of the language showing a dependence
on preparation but also the ability to
initiate, sustain and close a spontaneous
communication.

* The messages are appropriate to the text
and the intents are clear and obvious
although there = some switching and
groping for words occurring in midstream in

\ order to reformulate thoughts and ideas. J

* The vocabulary used in this sample is varied
and appropriate to the task. The student
uses a fair amount of discourse elements,
such as “parce que,” “et” and “puis” to link the
sentences so that there is coherence and
cohesion within the text.

* The student still commits a number of
pronunciation errors but these do not
necessarily impede the comprehension of the
messages being transmitted. First language
influences are continuing to affect the melody
and rhythm of the language.

¢ There are still a number of grammatical
errors occurring, such as agreement problems
with the words “probléme,” “innocent” when
referring to a girlfriend.

The use of the verb “savoir” is inappropriate
since the student wishes to say “to know”
someone not “to know something.”

* The student is demonstrating knowledge of a
number of verb tenses but not necessarily full
attainment of these tenses.

There is also evidence of some first language
syntax interference as the student attempts
to formulate an idea.

cont’d...
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/¢ CuLTurAl LY:

* The authentic document did not supply
specific information about francophone
opinions on the use of drugs; therefcre, on2
would not expect that information to be
present unless the student had prior
knowledge in this area.

¢ The student demonstrates the need to use

text to suit the audience.

_

~

more formalized language forms, tailoring the

/

/ STRATEGICALLY: \

* The student is using knowledge of text
structure to create the messages. (cognitive)

¢ The student is able to distinguish between
relevant and irrelevant information to
understand a communication and develop
opinions relating to this information.
(cognitive)

* The student has taken the initiative to begin,
sustain and conclude a spontaneous communi-
cation. (socio-affective)

'The student uses the phrase “tout¢a”as a
means of sustaining the communication.
(metacognitive)

* The student monitors the use of language as
hesitations occur frequently as an attempt is
made to improve the communication of the
message. (metacognitive)

* Self-correction techniques are used to ensure
K there is improvement. (metacognitive) )

This example illustrates a performance standard which is acceptable for this level.
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Examples of Advanced Level 8 — Oral Production (on cassette)

Example 1

F1eLD OF EXPERIENCE:

BACEGROUND OF THE EXAMPLE:
Adolescents and the law

Students were given an authentic text to read,
written by Health and Welfare Canada, and an
opportunity to form an opinion on the topic
presented in the text. They were able to make a few
notes to help them formulate their opinion by using
some guided questions if they chose to do so.

TyYPE oF TEXT:
Abstract, spontaneous

Typz oF CoMMUNICATIVE Task:
Personal narrative

CURRICULUM STANDARD:

Students were expected to form an opinion on the
topic based on their personal experiences, what they
have read and using lii,guistic forms and
appropriate vocabulary to communicate their
opinion.

TypE oF COMMUNICATIVE INTENT!
Expressing a personal opinion on drug use

AGE OF STUDENTS!
15-18 years

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/ COMMUNICATIVELY.
* The student demonstrates the ability to link

* The vocabulary used is varied and appro-
a series of ideas in a logical and sequential

priate to the task. The student uses a fair

{ LINGUISTICALLY: \

fashion showing development of thought and
ideas that are appropriate to the task.

The messages are composed of a combination
of linked simple and complex sentences which
reflect the authentic nature of the text and
the communicative task.

The student uses personal experiences as
well as the authentic document to support
the opinions presented, with the messages
providing sufficient and accurate informa-
tion.

The messages are appropriate to the text and
the intents are clear and obvious,
demonstrating the ability to initiate, sustain
and close a spontaneous interaction.

J

number of discourse elements to link the
sentences so that there is coherence and
cohesion within the text.

* The student still commits some pronunciation
errors but these do not necessarily impede the
comprehension of the messages being
transmitted. Some hesitations are occurring,
but this is due to the spontaneous nature of
the task. Rhythm and melody still contain
some tirst language interference but this is
only cbvious when the student is
reformulating ideas.

» There is attainment of the tense levels used
and common discourse elements are employed
naturally, although the student does exhibit
difficulty with the use of the verbs “savoir”
and “connaitre,” more so in the context in
which they are to be used (meaning) as

k opposed to structural usage (form).

_/

cont’d...
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/CULTURALLY:

¢ The authentic document did not supply
specific information about francophone
opinions on the use of drugs; therefore, one
would not expect that information to be
present unless the student had prior
knowledge in this area.

¢ The student is able to use the correct register
for the type of discourse.

_/

/s STRATEGICALLY:

\ (metacognitive)

\

¢ The student is using knowledge of text
structure to create the messages. (cognitive)

¢ The student is able to distinguish between
relevant and irrelevant information to
understand a communication and develop
opinions relating to this information, since the
student refers to the text when giving opinions
on certain aspects of the text, for example, “Je
sais, dans cet article il dit que ‘chez les jeunes
canadiens, les gargons et les filles consomment
au moyen la méme quantité de tabac.” Je ne
sais pas si je suis d’accord avec ¢a parce que...”
(cognitive)

¢ The student has taken the initiative to begin,
sustain and conclude a spontaneous
communication. (socio-affective)

¢ The student monitors the use of language as
there are « number of hesitations present as
the student attempts to improve the
communication of the message.

J

This example illustrates a performance standard which is acceptable for this level.

1




ERIC

Aruitoxt provided by Eic:

Features of French as a Second Language Leamers' Orad Production

Examples of Advanced Level 9 — Oral Production (on cassette)
Example 1

FieLD oF EXPERIENCE:
Adolescents and the law

BACEKGROUND OF THE EXAMPLE:

Students were given an authentic text to read,
written by Health and Welfare Canada, and an
opportunity to form an opinion on the topic
presented in the text. They were able to make a few
notes to help them formulate their opinion by using
some guided questions if they chose to do so.

TvyrE or TeEXT:
Abstract, spontaneous

Tyre oF CoMMUNICATIVE TAsk:
Personal narrative

CURRICULUM STANDARD:

Students were expected to form an opinion on the
topic based on their personal experiences and what
they have read, using linguistic forms and
appropriate vocabulary to communicate their
opinion.

Typre oF COMMUNICATIVE ISTENT:
Expressing a personal opinion

AGE OF STUDENTS:
15-18 years

FeATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/ LINGUISTICALLY: W
d,

¢ The vocabulary used in this sample is varie

/COMMUNICATIVELY:
¢ The student demonstrates the ability to link

k transmitted.

a series of ideas in a logical and sequential
fashion showing development of thought and
ideas that are appropriate to the task.

* The messages are composed of a combination
of linked simple and complex sentences which
reflect the authentic nature of the text and
the communicative task.

¢ The student uses personal experiences in
addition to information supplied in the
authentic text to support the opinions
presented, with the messages providing
sufficient and accurate information.

* The messages are appropriate to the text and
the intents are clear and obvious. One hasno

difficulty in understanding the messages

ricl: and appropriate to the task. The student
uses a variety of verb tenses and linguistic
structures that are taking on native-like
formulations.

¢ The student has almost no pronunciation
errors and those that do occur are most often
corrected by the student. The melody and
rhythm are more native-like and the delivery
is fluid.

¢ There is attainment of all tense levels and
discourse elements, although the odd error of
agreement does occur, such as “.. la curiosité
devient dangereux.”

* There is precision at the word, sentence and
discourse levels demonstrating coherence and
cohesion of ideas. J

cont'd...
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€ CuLTURALLY:

* The student is able to demonstrate the
appropriate use of formal and informal
language. For example, the student uses
vocabulary young people would use when
talking about parties.

¢ The student is able to tailor the text to suit
the audience, i.e., to use a formal register.

N\

N

/

( STRATEGICALLY:
* Thestudent uses knowledge of text structure
to create che messages. (cognitive)

* The stuclent is able to distinguish between
relevant and irrelevant information to
understana « communication and develop
opinions relating to this information since
the student refers to the text when giving
opinions on certain aspects of the text, for
example, “Um ici, Il y avait une partie, ici, il
disait ‘60% des jeunes ont déclaré que le
sentiment de faire partie d'un groupe, oh
c’est parce que..’, c’est la raison qu'ils ont pris
les drogues.” (cognitive) )

¢ The student has taken the initiative to begin,
sustain and conclude a spontaneous communi-
cation. (socio-affective)

* Thestudent is constantly monitoring the use
of language as one hears the repetition of
words or partial phrases as the student
attempts to improve the communication of

k the message. (metacognitive) j

This example illustrates a performance standard which is acceptable for this level.




@ ?;atures of French as a Second Language Learners’ Written
Production

BEGINNING LEVEL PERFORMANCE CRITERIA

g BEGINNING 2
EX Students at this level are able to take learned and rehearsed words, using their linguistic,
e cultural and strategic knowledge, to communicate in written form their intents (listing,
labeling, asking and answering simple questions, giving simple commands/advice/
information and describing simple concepts) by creating simple, concrete, prepared texts
e . composed of isolated words, a combination of simple words, phrases or simple sentences
S relating to the fields of experience under study and as appfOpriate to the communicative
task. The types of texts the students are able to produce are always structured, modelled
and dependent on someone or something else before students are able to recreate their
own similar texts. The communicative tasks students are able to carry out include:
writing down grocery or school supply lists, creating simple classified ads or writing very
simple autobiographical information for letters using the appropriate format for letters.
They are able to use, on a fairly consistent basis, from the fields of experience of
Beginning 1 and 2 levels, simple, routine vocabulary and linguistic elements such as the
@ verbs “ailer, &tre, avoir, faire,” the present tense, familiar adjectives, and personal
information such as their age, their name, telephone number and information about their
family as it pertains to the context and in keeping with the social and textual conventions
of the communicative task. They are also able to use simple cultural conventions such.as
correctly addressing an envelope. Spelling will be limited to the word level, with
_ agreement being demonstrated between the determiner/noun, adjective/noun and subject/
Lt verb, with accuracy of word order limited to simple sentences.

As there are multiple entry points at the Beginning level, the type of content one will
find in these written productions will be directly related to the cognitive development of
the students and their age. Students who are in either junior or senior high school will be
able to link more words together to create a number of simple sentences. However, these
— . sentences will still remain very simplistic in nature and will demonstrate limited use of
cohesive elements. The most commonly used cohesive element used will be “et” and its
use will depend on the communicative task. For example, a 10/11 year old will need to be
guided as to what type of content is required to write a simple letter to a pen pal. For
, example, “Bonjour, je m’appelle Mary. J’ai 10 ans. J'ai un chien.”, etc. Whereas, junior or
i senior high school students, given the same task are able to write “Je m’appelle John

et j'ai quince ans. J’habite avec ma famille dans une maison.”, etc., since at this age and
”'-{ cognitive level, the students are likely to want to be more explicit with the kinds of
' information they wish to share with the reader. At all age groups, though, students will

. rely heavily on models for correct spelling and linguistic replication. They will also ~ FSL
N samples
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require a number of redundant situations involving constant guidance and modelling in
-order to be able to transfer the communicative/linguistic knowledge they have acquired in

one field of experience to other fields of experience and to other contexts to ensure success
in their written productions. '

BEeGINNING 3

Students at this level are able to take learned and rehearsed words or sentences, using
their linguistic, cultural and strategic knowledge, to communicate in written form their
intents (listing, labeling, asking and responding to simple questions, giving simple
directions/commands/advice/information and describing simple concepts) by creating
simple, concrete, prepared texts composed of simple words, phrases or simple sentences as
is appropriate to the communicative task and relating to the fields of experience under
study. The communicative tasks the students are able to carry out are structured and
modelled and include: writing a simple safety announcement, labeling the various
buildings on a map by providing pertinent information as it relates to streets and
avenues, writing a more sophisticated classified ad or writing a simple publicity poster.
They are also able to use simple writing conventions which are appropriate to the text
they are writing. In the communicative tasks they are asked to carry out, they are able to
use, on a fairly consistent basis, from the fields of experience vocabulary from Beginning
1,2 and 3 and the linguistic elements from these levels including verbs in the present
tense, the imperative and the immediate future tenses, the verbs “avoir, étre, faire, aller,”
2nd cohesive elements at the word level. Spelling is limited to the word level, with
agreement demonstrated between the determiner/noun, adjective/noun and subject/verb.
Accuracy at the word order level is limited to simple sentences. For example, they will be
able to provide information for classified ads using the correct form of qualifying
adjectives and vocabulary related to the sale of the item, using the correct monetary
symbol as it is used in French in addition to writing out the classified ad as it would
appear in he newspager.

As stated in Beginning 2, students at this level can range in age an. as a result, the
content of their written productions will reflect their cognitive development and their age.
Students will still rely heavily on models for linguistic replication and will require a
number of redundant situations in order to be able to transfer the communicative/
linguistic knowledge they have acquired in one field of experience to other fields of
experience and from one context to another. They will require continual guidance and
modelling in order to be successful in their written productions. Students at this level will
begin to take more risks in the kinds of things they will want to express as they develop
more confidence with the lenguage and communication tasks they are confronting. As a
result, they will tend to make more language usage and spelling errors which must be
corrected appropriately in order to avoid incorrect storage in memory.
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MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

When students at the Geginning level are asked to produce something in writing, they are
still being asked to engage in activities that are language focused as opposed to being
communicatively focused; that is, activities in which there is an intent (a reason for
communicating) and a communicative task (an authentic way in which language is
produced in real life). When they are asked to produce real-life texts, they are often being
asked to produce for evaluative purposes before they are ready to do so. The end product is
often one in which the students have not had sufficient practice nor sufficient exposure to
authentic texts which model the correct usage of the language. Students need to be exposed
to a number of authentic documents if they are going to be able to replicate these texts
themselves. They will also need to have the opportunity to practice creating these texts
before they are able to be evaluated summatively. Practice is important if students are going
to be able to produce with precision. o '

Another vital step in developing writing skills is to involve students actively in the edit/
revision process. Students need to have the oppportunity to reflect upon the corrections
macde, whether done with a teacher or by themselves. This step is very important if students
are to improve the quality of their written productions. In order for Beginning 2 and 3 level
students to become better communicators they must engage in real-life activities that allow
them to develop and refine the communiéative/linguistic elements of these levels of the
Program of Studies sufficiently so as to be able to progress into the Intermediate level. The
examples that follow demonstrate some features of the Program of Studies but more
authentic types of tasks need to be carried out in order for students to be able to apply their
linguistic knowledge to experiential/cornmunicative situations.

This section contains examples which illustrate what students are able to do at this level. A
number of examples from different age groups are presented to demonstrate how different
age groups will develop the same communicative task.

In addition, one will see the terms “independent draft” and “presentation copy.” The
independant draft demonstrates what the student was able to do on his/her own. The
presentation copy is an example of what the work could have looked like had an edit/revision
process taken place. In some cases, the students did carry out this process which will be
indicated in the analysis.




Features of French as a Second Language Learners’ ‘Written Production

Examples of Beginning Level 2 — Written Production @
Example 1 (9-10 years)

INDEPENDENT DRAFT AND PRESENTATION CoPy:

T\ S’aﬁ)@\\e Brzzose
T\ esk mulhi- couleur
hu ﬂkmge;ées basw:\:\
T\ hokite dons un ioJoo



Aruitoxt provided by Eic:

f ERIC

Features of French as a Second Language Learners’ Written Production

Example 1

FIELD oF EXPERIENCE:
Animals/Food/Housing

TypE oF TEXT:
Simple, concrete, prepared text

BACEGROUND OF THE ExAMPLE:

Students were given the opportunity to prepare the
text in advance and go through an edit process with
the teacher.

CURRICULUM STANDARD:

Tyre oF CoMMUNICATIVE Task:
A deseription of an invented animal

Tyee or COMMUNICATIVE INTENT:
Describing an invented animal

AGE OF STUDENTS:

Students were expected to name their animal,
provide a colour description and describe its eating
habits and lodging requirements following a given
model.

9-10 years
FeATURES BEING DEMONSTRATED BY Tiis ExaMpLE:
/ COMMUNICATIVELY: \ /” LiNGUISTICALLY: w
¢ The student demonstrates the ability to link a ¢ The vocabulary used is limited and

number of words to create a simple, concrete
message composed of a number of structured
sentences containing appropriate information.

* The message is appropriate to the text and the
intents are clear and obvious.

¢ The student has shown some creativity by
naming the animal “Bizarre” using an adjec-
tive to create a name.

* The message provides sufficient information
that is representative of a simple, concrete
description.

¢ The student uses an illustration to enhance the
\_ communication of the message. J

structured but appropriate to the task.

¢ The student has used the present tense

correctly with cohesion being demonstrated
at the word level, i.e., adjective, gender and
tense agreement. For example, with the
sentence “Il mange des biscuits,” the “i1”
matches the gender of the animal; “mange”
agrees with “i1” and the present tense, and
“des biscuits” shows correct use of plurality.

* The student demonstrates accurate spelling of
the words used and correct word order.

- . _J

/CULTURALLYz \

¢ Tt.e text does not include the identification of
a francophone presence or the use of
appropriate social conventions since the task
does not naturally require this information.

/ STRATEGICALLY: w

¢ The student has successfully followed the
model given. (cognitive)

¢ The student shows a positive attitude
towards the language by taking the risk to
design an animal and create a text to
describe it. (sccio-affective)

¢ Thz student has followed a language model
to develop the text using selective attention

- J

to complete the task. (metacognitive) ‘/
" .

This example illustrates a performance standard which is acceptable for this level.
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Example 2 (9-11 years)

INDEPENDENT DRAFT AND PRESENTATION CoOPY!

Y
|

ESENS

PAFullToxt Provided by ERIC
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Features of French as a Second Language Learmers’ Wrilten

Production

" Example 2

FIELD oF EXPERIENCE!
Hygiene and safety

TypE oF TEXT:
Simple, concrete, prepared text

TyprE oF COMMUNICATIVE ‘TASK:
Creation of a publicity poster

Typge oF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
9-11years

BACEGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bicycle safety. In a brainstorming session,
students came up with language models and were

then given the opportunity to choose the model(s)
they preferred.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bike safety to create an ad campaign informing
students of their age about the dangers of the road.
They were to use an illustration to help
communicate their intent and any cultural
information deemad pertinent. Linguistically, they
were to employ the corre -t form of the imperative in
addition to the vocabulary related to the unit.

FeATURES BEING DEMONSTRATED BY THis ExaMPLE:

@MMUNICATWELY:

* The student demonstrates the ability to link
rehearsed words together to create a simple,
concrete message in one complete sentence.

* The message is appropriate to the text and the
intent is obvious and clear.

* The message provides simple but accurate
information that is representative of the task
and the illustration provided.

4 LINGUISTICALLY: \
¢ The vocabulary used is limited but

appropriate to the task. The student was able
to employ the vocabulary of the unit with
precision and authenticity, with no spelling
errors regarding gender or verb tense used.

» There is agreement demonstrated between
the determiner and the noun.

¢ There is coherence of thought and cohesion at

* The student uses an appropriate illustration to
enhance the communication of the message. J

the word level.

J

/CULTURALLY: w

* Although the field of experience does touch
upon some cultural differences in terms of
road signs and certain laws that are pertinent
to Quebec, the message, as it stands, does not
necessarily lend itself to cultural information.

¢ The student does use the appropriate
punctuation mark for the text.

/STRATEGICALLY:
¢ The student was able to follow a model to
create an appropriate message. (cognitive)

~

¢ The student has voluntarily taken the risk to

communicate a message in French. (socio-
affective)

* The student has used the ability to attend to
the task selectively by following the instruc-
tions given by the teacher regarding the
language model and completion of the task.

o _/

(metacognitive)

_J

This example illustrates a performance standard which is acceptable for this level.
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Example 3 (9-11 years)

INDEPENDENT DRAFTS

Pro Tour Cheglu
Rose ef viclette
Fille.
4 viesses.
Tous fefledelns wnt  indus.
A seri un ang
Valeus 104, deronde 904 €erme.
Condice  3AD-9072

PresentaTioN Copy:
With the assistance of a grid constructed

at the word level the student would have e Tour Cheduh, Rxe ef viclet
heen able to: catch the missing accent on

. i ’
“réflecteurs”; write the correct adjective Bile. 14w Tous  feflecteurs
form of “violet” and the appropriate wt  ncly 5. A et un ans
monetary symbol; and employ the
classified ad format. With this assistance Valewsr “O#; deverde %i ferme
the work may have looked like this.

‘ Caclea 3304072
FSL
samples
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Features of French as a Second Language Learers’ Written Production

Example 3

F1ELD OF EXPERIENCE:
Hygiene and safety

Type oF TExT:
Simple, concrete, prepared text

TypE oF COMMUNICATIVE TASK:
Creation of a classified ad

TypPE oF COMMUNICATIVE INTENT:

Informing someone of one’s intent to rell
an item

AGE OF STUDENTS:
9-11 years

BACEGROUND OF THE EXAMPLE!

Students were given the opportunity to prepare a
classified ad, based on the classified ad models
presented in the educational project.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bikes to sell a used bicycle in a newspaper using the
appropriate adjectives and vocabulary related to
bicycles.

FEATURES BEING DEMONSTRATED BY THis ExaMpLE:

/” COMMUNICATIVELY: w
* The student demonstrates the ability to link
rehearsed words together to create a simple,
prepared message.

» The message is appropriate to the text and
the intent is obvious and clear.

* The message provides simple but accurate
information that is representative of the task
and the conventions of a classified ad,
although the correct format of the ad was not
adhered to.

/CuLTuRALLY:

¢ The student has demonstrated an
understanding of the placement of monetary
symbols in French-speaking Canada.

/1 LINGUISTICALLY:

* The vocabulary used is appropriate to the
task. The student was able to employ the
vocabulary of the unit in an authentic fashion.

¢ The student may have had interference
between the term “un vélo” and “une
bicyclette.” As a result, the student used the
incorrect adjective form of “violet,” since most
often the term “vélo” is used when selling a
bicycle.

* There is coherence of thought and cohesion at
t the word level. J

/ STRATEGICALLY: ﬂ
¢ The student has been able to follow the model

presented but not the conventions appropriate
to a classified ad. (cognitive)

¢ The student has taken the risk to create a
written communication. (socio-affective)

» The student has selectively attended to the
task by following the instructions given by the
teacher regarding the model and completion

N J

of the task. (metacognitive)
N\ Y,

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learners’ Written Production

Example 4 ( 12-15 years)

INDEPENDENT DRAFT:

RESTEZ ALERTE,
RESTEZ EN SECURITE!

PresentaTiON CoOPY:

With the assistance of the teacher the
student could have improved the work by
discussing the meaning of “rester” through SOYEZ ALERTE;
the use of a verification activity, by
employing a French only dictionary and by
using authentic documents which provide S
contextually appropriate language models.

SOYEZ SUR!




Aruitoxt provided by Eic:

Features of French as a Second Language Learners' Written Production

Example 4

F1ELD OF EXPERIENCE:
Hygiene and safety

TYPE OF TEXT:
Simple, concrete, prepared text

Type oF CoMMUNICATIVE TAsk:
Creation of a publicity ‘poster

TyrE oF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
12-15 years

BACKGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bike and health safety. In a brainstorming
session, students came up with models and were
then given the opportunity to choose the model(s)
they preferred.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bike and personal safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative, in
addition to the vocabulary related to the unit.

FEATURES BEING DEMONSTRATED BY THIs EXAMPLE:

ﬁCOMMUNTCATlVELY:

» The student demonstrates the ability to link
rehearsed words together to create a simple,
concrete, prepared message in a simple
sentence.

* The message is somewhat appropriate to the
text and the intent is obvious, although some
English interference is occurring with the use
of “rester,” which is not appropriate to the
communicativeintent.

* The message provides sufficient information

that is representative of the task and the

/) LINGUISTICALLY: X

¢ The vocaebulary used in this example is
appropriate to the task. The student was able
to employ the vocabulary presented in the
unit with no spelling errors noted.

* There is coherence of thought and cohesion at
the word level aithough the intent of the
message is showing English interference. The
student needed to be made aware of the fact
that “rester” is a verb of movement as opposed
to the English meaning “to stay.” To attain
the meaning of “to be,” he/she should have

used “soyez.”

& illustration provided.

/" CuLTURALLY: \
* Although the field of experience does touch
upon some cultural differences in terms of
road signs and certain laws that are pertinent
to Quebec, the message, as it stands. does not
necessarily lend itself to the inclus.on of
cultural information.

ERIC

* The student does use the appropriate
K punctuation mark for the text.

/

J
/| STRATEGICALLY: \
* The student has taken the risk to put the
language acquired into a sentence in order to
create a message appropriate for the age
group. (socio-affective)

* The student has selectively attended to the
task by following the instructions given by the
teacher regarding the task. (metacognitive)

_ W,

This example illustrates a performance standard which could have been acceptable had a revision

process been carried out.
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Example 5 (15-18 years) “ ;

INDEPENDENT DRAFT AND PRESENTATION COPIES:

Conl" enl
Home"te
o R gan/sé
- [relligent
SOC/C(b/e

| oyele
anal Fque
Débms-\\ude
_] etetrignene
A\Frroie ®
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@ Example 5

FIELD oF EXPERIENCE:
People around us

BACEGROUND OF THE EXAMPLE:
Students went through a brainstorming session in
which they created a list of characteristics that best

TypE oF TEXT: describe students of their age.

Simple, concrete, prepared text

CURRICULUM STANDARD:

Students were to choose another student in the
classroom and, by using their name, find adjectives
that best describe the person. They were to ensure
Typr oF COMMUNICATIVE INTENT: that they used the correct form of the adjectives

Describing the characteristics of a according to the gender of the person.
fellow classmate

TypPE oF COMMUNICATIVE TASK:
Writing an acrostic

AGE OF STUDENTS?

15-18 years
FeATURES BEING DEMONSTRATED BY This ExaMPLE:
/Conmuméulw:m: \ /LlNGUlSTlCALLY:
* The students demonstrate the ability to put * The vocabulary used is appropriate to the
“1solated words together to create a simple task.
message.
* Both students used the correct form of the
* The messages are appropriate to the texts and adjectives based on the gender of the person
the intents are-obvious and clear. being described.
* The messages provide simple but accurate » There is coherence of thought and cohesion at
information that is representative of the task the word level.
and the conventions of this kind of poem. J L

J

/ CULTURALLY: /” STRATEGICALLY:
* The text does not require the inclusion of * The students have followed a model in order
cultural information. to create an appropriate message. {cognitive)

* The students have taken the risk to create a
message that best describes the other student
by finding adjectives which contain the
required letter but which may not start with -
that particular letter. (socio-affective)

* The students have selectively attended to the
task by following the instructions given by the
teacher regarding the formulation of the poem

k and completion of the task. (metacognitive) J

\ .

These examples illustrate performance standards which are acceptable for this level.




FSL

samples

Features of French as a Second Language Learners’ Written Production

Examples of Beginning Level 3 — Written Production
Example 1 (9-11 years)

INDEPENDENT DRAFT:

PresenrtatioN Copy:

With the assistance of the teacher the
student could have improved the work by

being made aware of the accent error on " ﬁ E en e Ion )

the word “protégez,” by discussing the }
meaning of “s’arréter” through the use of a Cou e Z :i.
verification activity, and by using
authentic documents which provide

contextually appropriate language models. rr °+ P 7 V *

e

Toujours un Casgue!

.




Features of French as a Second Language Learers' Written Production

@ Example 1

F1eLD oF EXPERIENCE:
Hygiene and safety

TypE oF TEXT:
Simple, concrete, prepared text

Type ofF COMMUNICATIVE TAsk:
Creation of a publicity poster

TypPE oF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:

BACRGROUND OF THE EXAMPLE:

Students were given the opportunity fo prepare a
publicity poster which would inform fellow students
about bicycle safety. In a brainstorming session,
students came up with models and were then given
the opportunity to choose the model(s) they preferred.

CURRICULUM STANDARD:

Students were expected ta use their knowledge of bike
safety to create an ad campaign informing students of
their age about the dangers of the road. They were to
use an illustration to help communicate their intent
and any cultural information deemed pertinent.

the intent.

¢ The student demonstrates the ability to link
rehearsed words tagether to create a series of
simple, complete sentences to communicate

* The intents are vbvious, but some imprecise
expressions cause the message to be less clear.

The message provides simple and sufficient
information that is representative of the task
and the illustration provided and
demonstrates the appropriate conventions
applicable to messages found on posters.

The student uses an illustration to enhance the

communication of the message.

ERIC

Aruitoxt provided by Eic:

9-11 years Linguistically, they were to employ the correct form of
the imperative in addition to the vocabulary related to
the unit. :

FeaTures BEING DEMONSTRATED BY THIs EXAMPLE:
[ COMMUNICATIVELY:

/” LINGUISTICALLY: \
¢ The vocabulary used is somewhat appropriate
to the task. The student was able to employ
the vocabulary presented in the unit with
only one spelling error noted, i.e., the missing
accent noted on “protégez.” However, other
vocabulary was not used appropriately. The
translation error in the use of “s’arréter” does
render the text less appropriate. “Attention!”
would have been better. In addition, there is
a nuance implied with the expression “Proté-
gez la vie.” The usage of “la vie” implies.life
in general. In this context, the student is
actually making reference to the protection of
oneself: therefore, the correct usage should
have been “Protégez votre vie.” or “Protégez-
vous.” which now implies the protection of
oneself. Or, since the context is about helmet
safety, the student could have been provided
with the model “Protégez votre téte,” which
would make the text more contextually
appropriate.

* There is coherence of thought and cohesion at

the word level, with the intents showing some
English interference.

¢ The student demonstrates knowledge of the
k use of the imperative form and correct word

order.

contd...
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Features of French as a Second Language Learners' Written Production

/CULTURALLY: \
¢ Although the field of experience does touch
upon some cultural differences in terms of
road signs and certain laws that are pertinent
to Quebec, this message does not necessarily
lend itself to the inclusion of cultural informa-
tion.

¢ The student does use fairly consistently the

/” STRATEGICALLY:

¢ The student has taken the risk to puta
number of sentences together in order to
create a more complete message. (socio-
affective)

¢ The student has selectively attended to the
task by following the instructions given by
the teacher regarding the model and

correct punctuation for the text. J

This example illustrates a performance standard acceptable for this level, given the complexity of the

message.

K completion of the task. (metacognitive)

J




Features of French as a Second Language Learmers’ Written Production

0 Example 2 (9-11 years)

INDEPENDENT DRAFT:

G\ Temdo St nowe. €1
Yore Avés tonre. condinion 3l
z\/‘i\‘mﬁﬁoc.\\c denlever \a
sdle et \es prets Gvort,
‘Vau’f HYOp Provxe damdﬁ,

_‘&%O‘éb Cerone_ PDQ&’. L
& | nSicmatrion oppaez %r\cnw

[ Chermact DEENR0L.

PresenTaTION CoPY:

With the assistance of a verification grid €AY Tordea S?\"ﬁ oce et
constructzd at the word level, the student

would have been able to catch the T Frds bomne, condihion (b

incorrect accent on “trés,” the missing viteses, Cocn le denle v la
accent on “demandé” and the spelling ‘?)\C— +

et \e n
mistakes of “le pneu” and “information.” \ P cb Qvorﬁ.

With this assistance, the work may have vaur HOP Prix C\cﬂ'ond:_

Jooked like this. 330% Carme pour

h‘?a-ma\'xon Opm Brieme
0 Sreruodd 33200
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Features of French as a Second Language Learners Written Production

Example 2
F1ELD or EXPERIENCE:

Hygiene and safety
TYPE OF TEXT:

Simple, concrete, prepared text

TypE oF CoMMUNICATIVE TAsK:
Creation of a classified ad

TYPE OF COMMUNICATIVE INTENT:
Informing someone of the intent to sell
a bicycle

AGE OF STUDENTS:
9-11years

FEeATURES BEING DEMON

q COMMUNICATIVELY:

* The student demonstrates the ability to link
rehearsed wordsy together to create a simple,
concrete, prepared message.

* The message is appropriate to the text and the
intent is obvious and clear.

* The message provides simple but accurate
information that is representative of the task
and the conventions and format of a classified
ad.

- /
[CULTURALLY: \

* The student has demonstrated an
understanding of the correct placement of

monetary symbols and how to write them in
French.

BACEGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare a
classified ad based on the models presented in the
educational project.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bikes to sell a used bicycle in a newspaper using the
appropriate adjectives and vocabulary related to
bicycles and their knowledge of classified ads.

STRATED BY THIs EXAMPLE:

;- LINGUISTICALLY:

* The vocabulary used in this example is
appropriate to the task. The student was able
to employ the vocabulary presented in the
unit in an authentic fashion.

* There were four spelling mistakes noted: the
incorrect accent on “trés,” “les pneus avant”
should not have been plural, “information”
and the missing accent on “demandé.”

* There is coherence of thought and cohesion at
Lthe word level. /

s STRATEGICALLY:
¢ The student has followed a model in order to
create an appropriate message. (cognitive)

¢ The student has taken the risk to add more
information to the ad in order to make the
bicycle more saleable. (socio-affective)

* The student has selectively attended to the
task by following the instructions given by the
teacher regarding the language model and

- ),

completion of the task. (metacognitive) /

This example illustrates a performance standard which is acceptable for this level.

13




Features of French as a Second Language Learners' Written Production

Example 3 (12-15 years)

INDEPENDENT DR4: T3
(This is just a portion of the story. The remainder follows without the pictures.)

TXXLTZ; 13 DS YR

| QUESTCE QU
CESTCA?

Clest e petit LISSE o

AJ—

:‘ Qu "est-ce que Clest gap 4
¢

3

of

o

Voici sqa famille. Qu’est<e que clest go?

Il o une méce Lisse ot un  pere

_ Clest \e petit Robotenx,
i hdbitent dans un grind triengle.

Vami du petit Lisse.

PresSENTATION COPY!

The student’s story could have been
improved by providing a verification grid
which asked the student to check accent
marks and the spelling of words used in

* the text.

la o dmB 5o Balp? ath &
:' S

' Vo sa famille.

‘. Qu "ast-ca qu clest gno

6 Clest e petit LTSSE
. \ o
of I et sed....

I e umt mde Lisee @t un pice

@ hintent darw U0 grand Sriengla.

FSL
f - samples
A WS TY R RV /R TTTY ARG

“‘,]R S

i3y
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Continuati

Qu’est-ce que c’est ¢a?

C'est le petit Raboteux, 'ami du petit Lisse.

Le petit Raboteux habite dans un cercle avec sa famille.
Pour jouer avec son ami, le petit Lisse marche le long d'un rue longue et
droite pour aller chez Raboteux

Qui est 147

Clest le petit Rayure.

Bonjour petit Rayure!

Bonjour petit Lisse!

Bonjour petit Raboteux!

Est-ce que tu as vu le petit Tache?

Non, je n’ais pas vue le petit Tache.

Allons le chercher!

Ah voila!

11 est 14 derriére toi dans le coin.

Les quatre amis rient et jouent ensemble.

Ils courent le long de la courbee 4 1a maison du petit Tache. Ils jouent
dans la carré

Le soir, Ils sont trés fatigues et heureux

Bonne nuit le petit Raboteux!

Bonne nuit le petit Rayure!

Bonne nuit le petit Tache!

Bonne nuit le petit Lisse!




Features of French as a Second Language Leamers ' Written Production

_ Example 3
i FIeLD oF EXPERIENCE: BACEGROUND OF THE EXAMPLE:
D People around us/Fine arts Students were given a model to follow for creating
N the story.
ST Tvype oF TexT:
Simple, concrete, prepared text CURRICULUM STANDARD:
Students were expected to create an imaginary
Tyee oF CoMMUNICATIVE TASK: family and write a story about them with their
Creating a simple picture book for children target audience being young children.
TYPE oF COMMUNICATIVE INTENT:
Telling a simple story
AGE OF STUDENTS!
12-15 Years
‘. FeATUREsS BEING DEMONSTRATED BY THIs ExamPLE:
/CommuNICATIVELY: \ (" LiNGUISTICALLY: \
e * The student demonstrates the ability to link a * The vocabulary used is limited but
number of simple sentences and a few appropriate to the task. It inciudes the use of
complex sentences to create simple, concrete descriptive adjectives to add more
messages containing appropriate information naturalness to the structured context.
which is well situated within the context of a
young child’s picture book. * The text demonstrates a number of linguistic
errors such as missing accents, misplaced
* The messages are appropriate to the text and accents and the incorrect form of the passé
the intent is clear and obvious. composé.
¢ The student has shown creativity by naming ¢ The student is also attempting to use
the characters in the story as they relate to linguistic forms from other levels to narrate
their physical descriptions, such as “le petit the story such as the past tense and direct
Lisse,” because he is smooth and his friend object replacement, but their usage is most
“Raboteux,” because this character’s physical likely not attained.
appearance is rough.
¢ The student uses the present tense with
* The messages provide sufficient information cohesion demonstrating an understanding of
that is representative of a concrete narrative. its use especially in the context of a child’s
storybook.
* The student uses illustration to enhance the
ication of the messages.
\_ communica / K )
/ CuLTURALLY: \ /e STRATEGICALLY:
* The t2xt does not include the identification of * The student has used knowledge of children’s
a francophone presence since the task does storybooks to create his/her own. (cognitive)
not naturally require this information. .
¢ The student shows a positive attitude
* The student does use the correct social conven- towards the language by taking the risk to
tion for saying “Good night.” design a child’s storvbook which a young
child is capable of understanding. (socio-
affective)

* The student has foliowed a model to develop
the text, demonstrating the use of selective
attention to complete the task.

\_ j \ (metacognitive) J

This example illustrates a perforrance standard which is acceptable for this level.
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Example 4 (12-15 years) . @

INDEPENDENT DRAFTS

Le concect d'un *pva,ngop}’\or\e_

Farnawx : Rock Vo Sine!

Ou;le 33 Rodan
Dotz : le 1S Mo

Peix . A8 aun paTsONNe

Heura : 16 heuseg @

Le concest de Rock Voisire
et M&SniCC%VQ},
- Jeai- Pad Bwjvf\& de Quebde :)—Wa-( .
—Eﬁr\e(:'\{s GArre le. movt sov (,QLDQ».LX MCI»'\OLQ«Q .

FsL ®
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Features of French as a Second Language Learners' Written Production

é Example 4

FieLp or EXPERIENCE: BACKGROUND OF THE EXAMPLE!

Activities/School This example was obtained as part of the validation
of the Beginning Level Model Test. Students were

Tyre oF TEXT: given the elements required to produce the poster.

Simple, concrete, prepared text They were supplied with a student, checklist to

) verify if they had included all the items mentioned.
TyrPe oF COMMUNICATIVE Task:

Creation of a publicity poster CURRICULUM STANDARD:
Students were expected to comrnunicate their
TypE oF COMMUNICATIVE INTENT: message by creating an advertisement which
Informing the community of an event and announced the performance of a francophone
persuading people to attend performer or performing group by providing the
date, time, place of the event, price of the ticket with
AGE OF STUDENTS: correct placement of the monetary symbol, and a
12-15 years sentence which would convince people to attend the
event.

FeATURES BEInG DEMONSTRATED BY THIS EXAMPLE:

/” COMMUNICATIVELY: \ /" LINGUISTICALLY: N

* The student demonstrates the ability to link » The vocabulary used is appropriate to the
rehearsed words together to create a simple task emploving the vocabulary requested.
messagec. Some grammatical errors were noted such as

the incorrect placement of the accent on “oi1,”

* The message is appropriate to the text and the use of “par” instead of “au,” “est” instead
the intent is obvious and clear. of “et,” ete.

* The message provides simple and sufficient * The student’s inessage could have been
information that is representative of the task improved by using the word “célebre” instead
and the conventions of an advertising poster. of “fameux.” The message is understood, but

it would have been more precise had the

* The student has also attempted to give some correct word been used.

authenticity to the poster by providing a
critique statement as a means of convincing

There is coherence of thought but there are

the public to attend the event, a technique errors of cohesion at the word level for
cften used in publicity posters. example “de Quebéc Journal” should have
been “du Journal de Québec,” but these errors
¢ Thestudent uses an iliustration toenhance the do not impede the comprehension of the
communication of the message. message; they do, however, distract the
K j K reader. )
e CULTURALLY: \ gnfcmcxcuw: \
» The student uses the correct placement for * The student used knowledge of publicity :
the dollar sign and the correct form for poster elements to create his/her own poster.
writing time in French. (cognitive)
* The student is able to identify a francophone * The student took the risk to create a unique
perfomer, Roch "oisine. message by writing a critique statement and

attempting to use a circumlocution with the
word “benefits” to mean “bénéfices” in French.
(socio-affective)

* The student has selectively attended to the
L task by following the instructions given in the
test to complete the task. (metacognitive)
_ P gitive) _J

This example illustrates a performance standard which is acceptable for this level.
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Features of Frenck as a Second Language Learners’ Written Production

Example 5 (15-18 years)

INDEPENDENT DRAFT:

BACLETES A VENTRE

PO DreQaon O gRrion, howe &
Y\&b\ht\\& &foq\fitieovx Y\O(‘:SY X
Bomine vewve. Wes Yon ek, frix: 0503

' L,
s ) Wiesses %

\
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it\t‘a \m\l\ E\b\ W\X W & m‘(\\m&u YL\u,
o -1
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Broveno. Selledowes Sdus. A spon & 2.

With the assistance of a verification grid
constructed at the word level the student
would have been able to catch the spelling
mistake of “compteur” in the second ad
and the adjective agreement of “vélo” and
“noir” in the third ad. With this

assistance the work may have looked like
this.

e

\ll\%u{k,;_-,-l 2'8

Presentation Copry:
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Features of French as a Second Language Learmers ' Written Production

_ @ Example 5

| FieLp oF EXPERIENCE: BACEGROUND OF THE EXAMPLE!
Hygiene and safety Students were given the opportunity to prepare a
\ classified ad based on the models presented in the
Type oF TexT: educational project.
Simple, concrete, prepared text
CURRICULUM STANDARD:
Tyre oF CoMMUNICATIVE Task: Students were expected to use their knowledge of
Creation of a classified ad bikes to sell a used bicycle in a newspaper using the
appropriate adjectives and vocabulary related to
TyrE oF COMMUNICATIVE INTENT: bicycles and their knowledge of classified ads.
" Informing someone of the intent to sell
a bicycle
AGE OF STUDENTS:
15-18 years
FEATURES BEING DEMONSTRATED BY THIs EXAMPLE:
/” COMMUNICATIVELY: \ /” LiNGUISTICALLY: \
* The student demonstrates the ability to link ¢ The vocabulary used is appropriate to the
rehearsed words together to create simple task, employing vocabulary presented in the
1messages. "unit in an authentic fashion.
* The messages are appropriate to the text and * There were two spelling mistakes noted:
the intent is obvious and clear. “computer” for “compteur” and the adjective
agreement between “vélo” and “noir.”
* The messages provide simple but accurate
information that is representative of the task * There is coherence of thought and cohesion at
and the conventions and format of a the word level.
L classified ad. J )
< CULTURALLY: \ [ STRATEGICALLY: \
* The student has demonstrated an * The student has followed a model in order to
understanding of the correct placement of create an appropriate message. (cognitive)
monetary symbols and how to write them in
French-speaking Canada. » The student has taken the risk to add more

information to the ad in order to make the
bicycle more saleable. (socio-affective)

* The student has selectively attended to the
task by following the instructions given
L regarding the model and the completion of

J k the task. (metacognitive) J

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learners' ‘Written Production

Example 6 (15-18 years)

INDEPENDENT DRAFT:

FSL

samples

FRudEirs
workH 'g[%
30

SG"S'TO'- De. _E\ T‘é:\c \

W

Rxde Le Casque Protecteur!

With the assistance of the teacher the
student could have improved the work by
discussing the difference between “le” and
“un” with “casque protecteur,” and the use
of pessessive pronouns with reflective
verbs through the use of authentic
documents, which provide contextually
appropriate language models.

PresenTATION CoPY:

Sm-{g' de ’. déde.

poie wa cowpe proteciesr.

14.
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Features of French as a Second Language Learners ‘Written Production

Example 6

FieLp oF EXPERIENCE:
Hygiene and safety

TypE oF TExT:
Simple, concrete, prepared text

TyrE oF CoMmMUNICATIVE TasK:
Creation of a publicity poster

Typre oF COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:

BACEGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bike and car safety. In a brainstorming
session, students came up with models and were
then given the opportunity to choose the model(s)
they preferred.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bike and personal safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help

15-18 years communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative in
addition to the vocabulary related to the unit.

FeaTures BEING DEMONSTRATED By THIS EXAMPLE:

/¢ COMMUNICATIVELY:

¢ The student demonstrates the ability to link
rehearsed words together to create a

concrete, prepared message combining two
simple sentences.

* The message is appropriate to the text and
the intent is obvious and clear.

* The message provides simple and sufficient
information that is representative of the task
and the illustration provided.

* The student uses an illustration to enhance
the communication of the message.

o J

* The student has used & culturally
appropriate register since the “tu” form is
often used in public service announcements
by Quebec advertisers.

* The student has used the correct punctuation
for the message.

N J

/ CULTURALLY: | \

GINGIHSTICALLY: \

* The vocabulary used is appropriate to the
task, empioying the vocabulary presented in
the unit with no spelling errors noted.

* There is one error in the use of the definite
vs. indefinite article. At this level, students
must know when to use the definite and the
indefinite article. The incorrect usage does
not interfere with the comprehension of the
message but it does render the text less
accurate.

There is also an error between the use of the
reflexive verb “se servir” and the possessive
pronoun “ta” with “téte.” Grammatically,
their use together is incorrect. The student
should have been guided to use “la téte”
instead. .

There is coherence of thought and cohesion
at the word level which allows for clear

comprehension of the student’s communica-
k tive intent.

/ STRATEGICALLY: \

* The student has followed a model to create
an appropriate message. (cognitive)

* The student has taken the risk to put the
lar.72age acquired into a sentence in order to
cresie a message appropriate for the age
group. (socio-affective)

* The student has used selective attention to
carry out the task by following the instruc-
tions given regarding the model and

K completion of the task. (metacognitive) j

This example illustrates a performance standard which is acceptable for this level.
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Features of French as a Second Language Learmers Written Production

INTERMEDIATE LEVEL PERFORMANCE CRITERIA

@ INTERMEDIATE 4
Students at this level are able to take learned and modelled phrases, using their
linguistic, cultural and strategic knowledge, to communicate in written form their intents
(principal communicative intents from Beginning level, plus giving directions/
instructions/advice/information, expressing needs/feelings/preferences, asking for
information/advice, describing actions and comparing items/people) by creating mainly
simple, prepared texts, mostly concrete in nature, containing a number of ideas related to
the fields of experizuce and the context(s) under study. These texts take the form of lists
of sentences which are written in a logical and sequential manner at the sentence level,
while respecting the appropriate conventions of the communicative task. However, these
sentences are not yet fluid in the manner in whic they are connected. The sentences
used are typically simple sentences or combinat.ons of simple sentences joined by
cohesion markers, such as “et” and “parce que,” produced in a structured, guided and/or
modelled fashion. Students are able to carry vut communicative tasks such as writing
personal letters, creating a health survey, writing a shopping guide for personal gifts for
friends and family, etc. To carry out these tasks, they are able to employ, on a fairly
consistent basis, vocabulary and linguistic elements from the Beginning level in addition
to the vocabulary from Intermediate 4, the comparative, expressions which use “faire,”

adverbs and adverbial expressions and cohesion markers at the sentence level in order to
create their messages.

Students will still rely heavily on authentic models for language usage and replication.
They will require a number of similar situations in order to be able to transfer the
linguistic, sociolinguistic and strategic knowledge they have acquired in one field of
experience to other fields of experience and from one context to another. They will need
continual guidance and modelling in order to be successful in their written productions.
They will also need to be given a number of writing strategies which they can resort to as
a means of improving the quality of their productions such as the use of bilingual and
unilingual dictionaries, checklists for ensuring content and precision of language use and
edit/revision processes (self, peer, group) which assist students in becoming aware of ways
in which to improve the quality of their productions. Students will continue to take more
risks in the kinds of things they will want to express as they are developing more
confidence with the language and the communicative tasks they are confronting. As a
result, they will tend to make language usage and spelling errors which must be corrected
appropriately in order to avoid incorrect storage in memory of new and developing
language elements.

§ INTERMEDIATE b
Students at this level are able to create their own written messages based on the use and
modelling of authentic documents employing their linguistic, cultural and strategic
knowledge to communicate their intents (principal communicative intents from
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Features of French as a Second Language Leamers' Written Production

Beginning level, plus giving directions/instructions/advice/information, expressing needs/
feelings/preferences, asking for information/advice, describing actions/simple topics,
comparing items/people and narrating events) by preparing texts more sophisticated and
abstract in nature which contain a series of interrelated ideas related to the fields of
experience and context(s) under study. These texts take the form of lists of sentences
developing into a paragraph but which do not necessarily display connectedness at the
paragraph level. These texts are composed of simple and/or complex sentences which
describe events in the past, the present and the future while respecting the conventions of
the communicative task. As a result, the communicative tasks that the students can
engage in are related to more sophisticated compositions such as writing advice columns,
creating a fashion brochure or guide, creating publicity posters, writing business
correspondence (e.g., writing a letter to ask for information), writing an article, etc. The
texts will begin to demonstrate the use of cohesion markers relating to a sequence, such
as “puis, ensuite, apres, alors,” etc., to connect these ideas so that there is more flow to the
text. To carry out these tasks, they are able to employ, as is necessary and on a fairly
consistent basis, all the vocabulary and linguistic elements developed in the Beginning
level and Intermediaie 4 level in addition to the vocabulary of Intermediate 5, the
superlative and past tenses such as the passé composé and the imparfait and the use of
direct and indirect pronouns when textually appropriate.

Students will still need authentic models for language usage, so as to ensure that their
texts are authentic and incorporate more natural usages/expressions of the language.
They will require a number of similar communicative tasks in order to be able to transfer
the communicative/linguistic knowledge they have acquired in one field of experience to
other fields of experience. They will need continual guidance in order to be successful in
their written productions by being given a number of strategies which they can resort to
in order to improve the quality of their productions such as the use of bilingual and
unilingual dictionaries, checklists for ensuring content and precision of language use and
edit/revision processes (self, peer, group) which will assist students in becoming aware of
ways in which to improve the quality of their productions. As students continue to take
more risks in the kinds of things they will want to express, they will continue to make
language usage and spelling errors. These errors need to be corrected apprepriately in
order to avoid incorrect storage in memory. Guided revision sessions are required to
ensure that new and developing language items are being stored properly.

B INTERMEDIATE 6

Students at this level will be able to create their own written messages on a more
independent basis based on the use and modelling of authentic documents employing their
linguistic, cultural and strategic knowledge to communicate their intents (principal
communicative intents from Beginning level, plus giving directions/instructions/advice/
information, expressing needs/feelings/preferences, asking for information/advice,
describing actions/simple topics, comparing information/situations and making simple
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hypotheses) by preparing texts of a more abstract nature which contain a series of
interrelated ideas related to the fields of experience and context(s) under study. These
texts will now take the format of connected sentences forming one or more paragraphs,
which are beginning to demonstrate an interrelationship between paragraphs but which
are not yet employing, on a consistent basis, cohesive elements between paragraphs so as
to link them smoothly. These paragraphs take mainly the form of narratives which
describe events in the past, present or future, in a fairly consistent manner, using
combinations of simple and complex sentences which are related to more sophisticated
compositions such as writing travel advice columns, creating a newspaper, creating
environmental publicity posters, writing business correspondence, such as introduction
letters accompanied by a curriculum vitae, writing film critiques, etc. To carry out these
tasks, while respecting their conventions, students are able to employ vocabulary,
linguistic and sociolinguistic elements, on a fairly consistent basis, such as the simple
future, the use of replacement and interrogative pronouns and the present conditional in
addition to the vocabulary and linguistic elements developed in the Beginning and
Intermediate 4 and 5 levels. The use of the indirect and direct pronouns, in addition to
“y” and “en” will be limited to the use as is deemed textually appropriate.

Students will still need authentic models for language usage so as to ensure that their
texts are authentic and incorporating more natural usages/expressions of the language.
They will require a number of similar communicative tasks in order to be able to transfer
the communicative/linguistic knowledge they have acquired in one field of experience to
other fields of experience. They will also need continual guidance in order to be successful
in their written productions. They will need to be constantly reminded to resort to
strategies which will improve the quality of their productions such as the use of bilingual
and unilingual dictionaries, checklists for ensuring content and precision of language use
and edit/revision processes {self, peer, group) which will assist them in producing quality
written productions. As students continue to take more risks in the kinds of things they
will want to express, they will continue to make language usage and spelling errors.
These errors need to be corrected appropriately in order to avsid incorrect storage in
memory. Guided revision sessions are still needed to ensure correct storage in memory of
new and developing structures.

MAIN CHARACTERISTICS OF 1993-94 EXAMPLES

At the present time, there are limited samples available which demonstrate both
communicative tasks and linguistic precision for students at this level since full
implementation of the Program of Studies has not been attained. Students who are
technically at this level are, for the most part, still being asked to engage in activities which
are language focused as opposed to being communicatively focused and real-life based.
However, when they are asked to produce authentic texts they are often being asked to do so

FSL
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for evaluative purposes before they are ready. The end product is often one in which the
students have not had sufficient practice nor sufficient exposure to authentic texts which

model the correct usage of the language. Therefore, the students’ texts lack both contextual
appropriateness and accuracy.

To ensure good written communication skills and precise language development for the
Intermediate level, it is important to involve students actively in the edit/revision process.
Students need to have the opportunity to reflect upon their work ‘and the corrections being
suggested and made. This step is important if students are to be able to improve the quality
of their written productions as a group and as individuals. As a result, in order for
Intermediate 4, 5 and 6 students to become better communicators, they must engage in
real-life tasks that will allow them to develop and refine sufficiently their communicative/
linguistic knowledge and skills required at the Beginning and Intermediate levels so as to
be able to progress into the Advanced level.

The examples that follow demonstrate some of the features of the Program of Studies which
are being demonstrated at the present time.
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Examples of Intermediate Level 4 — Written Production

Example I (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION CoPY:

FSL
samples
Ol Siddits
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Features of French as a Second Language Learners Wnitten Production

Example 1

FIELD oF EXPERIENCE!
Health and exercise

TypE oF TEXT:
Simple, concrete, prepared text

TyrE oF COMMUNICATIVE TAsK:
Creation of a publicity poster

TypE or COMMUNICATIVE INTENT:
Giving safety advice

AGE OF STUDENTS:
15-18 years

BACEKGROUND OF THE EXAMPLE:

Students were given the opportunity to prepare a
publicity poster which would inform fellow students
about bicycle and car safety. The students
brainstormed a list of possible messages and then
created their own from the list.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bike and car safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative,
the vocabulary related to the unit, in addition to

creating a message composed of more than one
senten-e.

FEATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/¢ COMMUNICATIVELY:

e The student demonstrates the ability to
combine a simple and a complex sentence to
create a prepared, concrete message.

S

* The message is approprizate to the text and
the intent is obvious and clear.

* The message provides simple and accurate
information that is representative of the
task and the illustration provided.

* The message demonstrates the appropriate

The student uses an illustration to enhance

/LINGUISTICALLY:

e The vocabulary used is appropriate to the
task employing the vocabulary presented in
the unit with no errors noted.

* The student demonstrates knowledge of the
use of the imperative form and the present
tense with no spelling errors noted.

* There is coherence of thought with cohesion
being demonstrated at both the word and
sentence level, with a message that flows
logically from one sentence to the next.

conventions applicable to posters.
{

the communication of the message.

\

J

/ CULTURALLY:

* The student has been able to link cultural
knowledge by employing the correct stop
sign that would be found on Quebec streets.

e The student used a strategy common to
Quebec advertisers and that is the use of the
“tu” form, in addition to the use of positive
statements that would cause more reflection
than the use of an authoritarian tone to get
the same message across.

* The student also used the correct

& punctuation for the text.

J

(s STRATECICALLY:

¢ The student has used reference material to
ensure that the message is correct.
(cognitive)

* The student has willingly corrected errors
pointed out by someone else.
(socio-affective)

e The student has selectively attended to the

task by choosing, independently, from the
criteria presented what was necessary for
k the completion of the task. (metacognitive)

J

This example illustrates a performance standard which is acceptable for this level.
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Examples of Intermediate Level 5 — Written Production @

Example 1 (15-18 years)

INDEPENDENT DRAFT:

SQQ\/es peulf—/éjﬁ' e

\a _jr\e('\(\e \

NQ comclu'\s pas

oNeC \es WCC\CU\*éS

q {-\ ?a'\\)\'\es .
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PRESENTATION CoPY:

The student’s message could have been
made clearer had the student been
provided with a verification process which
reflected upon word usage so that the
hyphen problem between “peut” and “étre”
could have been caught.

LQ vie gue U

SOUNES peu\’ @JW e
\o J\"\e(\(\e \
NQ co(\c{u'\s pas

avec les {'Z\CU\)Vé‘%

Q {-\ Igd'\\o\'\QS :
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Example 1

FIELD OF EXPERIENCE: BACKGROUND OF THE EXAMPLE:

Advertising Students were given the opportunity to prepare a
publicity poster which would inform fellow students
Typre or TexT: about bicycle and car safety.

Simple, concrete, prepared text

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bike and car safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an illustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative,

Tyre oF CoMmMUNICATIVE Task:
Creating a publicity poster

TYPE oF COMMUNICATIVE INTENT:
Giving safety acvice

AGE OF STUDENTS:

15-18 years the vocabulary related to the unit in addition to
creating a message composed of more than one
sentence.

FeATURES BEING DEMONSTRATED BY THIS EXAMPLE:
/Comumc;\'rlvsm \ (" LINGUISTICALLY: \

* The student demonstrates the ability to
combine a complex and simple sentence to
create a concrete, prepared message.

The student has creatively used the illustra-
tion to enhance the message by making the
eyes appear in the windshield as if it were a
mirror so that the communicative intent is
made clearer.

* The message is appropriate to the text and
the intent is fairly obvious.

¢ The message provides simple and accurate
information that is representative of the task
and the illustration provided, following the
conventions of a publicity poster.

- J

¢ The vocabulary used is authentic and
appropriate to the task.

¢ The student had one spelling error which
changes the meaning behind the communica-
tion. The student should have been made
aware that the hyphen use can change the
meaning. For example, by leaving the
hyphen in and placing a comma after
“sauves,” the message says “The life that you
save, maybe your own! Don’t drive while
impaired.”; where as without the hyphen, it
means “The life that you save can be your
own. Don’t drive while impaired.”: a subtle
but distinct difference.

* The student demonstrates knowledge of the
use of the imperative form and correct word
order.

There is coherence of thought with cohesion
heing demonstrated at both the word and
sentence level, with sentences that flow

logically from one to the next.

_J

KCULTURALLY: w

¢ This student has used a strategy common to
Quebec advertisers, the “tu” form,
demonstrating knowledge of informal vs.
formal use.

N J

/” STRATEGICALLY:

* The student has taken the risk to use and
create a message with linguistic structures
that are not necessarily a part of this level.
(socio-affective)

¢ The student has selectively attended to the
task by choosing, from the criteria, the

elements which were necessary for the
completion of the task. (metucognitive)

/

This example illustrates a performance standard which is acceptable for this level.
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Example 2 (15-18 years)

INDEPENDENT DRAFT AND PRESENTATION CoPIES:

’ fe 29 septembre 1993

Example 1 Monsieur Bernard Theroux
Canada inc.
7524,Cote-de-Liesse

Ville Saint-Laurent (Québec)
H4T 1E7

Cher Monsieur Theroux,

En réponse 3 votre annonce parue dans La Presse, le samedi
29 septembre 1993, je pose ma candidature au poste de Représentant avec
un programme de formation.

Je pense que jai les compétences nécessaires. Je suis
responsable,8nergique, et enthousiaste.

Ce poste m'intéresse beaucoup. A ['6cole St. Francis Xavier,
je suis un cours de commerce. Je suis disponsible de mardi @ samedi aprés
15 heures. Je me tiens 3 votre disposition pour une entrevue.

Veuillez agréer Monsieur, mes sincdres salutations.

Chris Koziak

RENSEIGNEMENTS PERSONNELS Expiiriance de Travall

NOM: Koziak Caissier Travail bénévole
Cineplex-Odeon L'h8pltal Misericordia
PRENOM: Chris Sept. 1990-Jul.1992 1990 au présent

ADRESSE: 18325 86 avenue N
. INTEBETS
NUMERO DE TELEPHONE: 487-1227 )
Lire, jouser aux sports et ecouterla musique

NUMERO D'ASSURANCE SOCIALE: 654 123 672

DATE DE NAISSANCE: le 27 Juin 1979 REFERENCES
LANGUE MATERNELLE: l'anglais 1. NOM: Frank Adams  ADRESSE: 7273 rue 187
TEL : 487-7663

AUTRES LANGUES: le frangais
2. NOM: Shannon Mays ADRESSE: 18937 ave 67

. TEL : a44-3946
ETUDES
ETUDES SECONDAIRES: St. Francis Xavier FSL
9250 rue 163 am
Edmonton ( Alberta) - ol ":«'.Iudq'l\l;\‘
H Sk
T5R 0A7 154 sk

Dixiéme année
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Example 2:

Monsieur R, LeBlanc
Party's Leather
9 rue Champlain

Dieppe (Nouveau-Brunswick)

B2V 3L4

Cher Monsieur LeBlanc,

ré \
En réponse a votre

le 3 octobre 1993

annonce parue dans Le Joumal de Québec,

le 19 septembre 1993,je posé ma candidature au poste de vendeuse.

Je pense que j'ai

les compétences nécessaires. Je suis

débrouiliarde, géndreuse, honndte, et indépendante.

Le posta mintéresse beaucoup. A I'§cole St. Francis Xavier,

j'étudie les mathématiques ot
'argent.

I'informatique. Je suis aussi trés bonne avec

‘Je suis disponsible de lundi 2 samedide 15 heures a 21 heures. Je
me tiens a votre disposition pour une entrevue.

I ~ .
Veuiliez agréer Monsieur, mes sinceres salutations.

Renseignements Personnels

Nom: Chevalier

Prénom: Monique

Adresse: 79 Gariepy cres.

Numéro de téléphone: 487 270

Numéro d'assurance soclale: 651 892 456
Date de naissance: le 18 septembre 1978
Langue matarneile: Anglais

Autres langues: Frang:als

Etudes

Etudes Secondaires
St. Francis Xavier
9250-rue 163
Edmonton,Ab

T5R 0A7

Dixidme année

Monique Chevaliier

Exparlence de Travail
-Vendeuse

-Le Chiteau
-janvier 1992 - février 1993

-Gardienne d'enfants
-1889 - 1993
( Donna Ro&e )

LntarSts

Je m'intdresse beaucoup & la mode.
Jo lis tout ce que je peux a ce sujet.

P
Nom: Thomas Jhon

Adresse: 8770 rue 170
Teléphone: 444-3070

Nom: Donna Rose
Adresse:49 Gariepy Cres.
Téléphone: 487-5559
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Features of French as a Second Language Learners' Written Production

@ Example 2

| F1ELD OF EXPERIENCE: BACEGROUND OF THE EXAMPLE:
World of work Students were given the opportunity to follow a
: model in order to develop a covering letter for their
TypE oF TEXT: curriculum vitae.
Concrete, prepared text .
CURRICULUM STANDARD:
Type oF COMMUNICATIVE TasK: Students were asked to read job ads in French
Writing a covering letter and curriculum language newspapers and to choose a job that they
vitae were interested in. They were then asked to write a
letter to the business providing information on
TyPE oF COMMUNICATIVE INTENT: themselves as it relates to the job. They were to
Providing someone with information on one’s write the address and the date as it would be
work experience and expressing the desire to written in French and to follow the appropriate
obtain a certain advertised job conventions for beginning and closing a letter.
AGE OF STUDENTS!
15-18 years
FeaTures BEiNG DEMONSTRATED By THIs EXAMPLE:
/ COMMUNICATIVELY: \ /" LINGUISTICALLY:

* The students demonstrate the ability to * The vocabulary used is authentic and
combine a number of ideas, using a appropriate to the task with no errors in
combination of simple and complex sentences, spelling noted.
based on a given structure and models, to
express the nature of the intent behind the * The use of the present tense is appropriate
letter. for the letters and no errors were noted in

this area.

* The messages are appropriate to the text and
the intents are obvious and clear. s There is coherence of thought with cohesion

being demonstrated at both the word and

* The messages provide simple and accurate sentence level, with sentences that flow
information that is representative of the task logically from one thought to the next.

and the conventions for formal letters and a
\ curriculum vitae.

O\ J
/" CuLTURALLY: \ /” STRATEGICALLY: \

* The students have been able to apply their * The students have used models and

knowledge of differences in writing letters in examples to assist them in writing their
French in comparison to standards in English letters and curriculum vitae. (cognitive)

by writing the date, the address and correct

forms of salutations and closings for a formal * The students have willingly corrected errors
letter in French. pointed out by someone else as they have

edited their letters and their curriculum
vitae. (socio-affective)

» The students have selectively attended to the
task by choosing independently, from the
criteria presented, the elements which were
necessary for the completion of the task.

(metacognitive)
N AN y

These examples illustrate performance standards which are acceptable for this level.

erlc

. Aruitoxt provided by Eic:




Features of French as a Second Language Leamers Written Production

Examples of Intermediate Level 6 — Written Production

Example 1 (15-18 years)

INDEPENDENT DRAFT:

On pense que boice 1'aleool est amutant , Mals
quand il y @ alcool auw volant, Ce n'est pas
une mathitre a rice . Le €ait et que plus de
_)eunes que dladultes Sownt \m()\'\qufs dang des,
acei dents mortels, Ceox des )cunes Somt Cawsts
par Viveesse et leg dcoach. Ci leg )cw\eg
é'i'a;fn'f' Ft‘sponiub\es, personne ne mguf(‘u;’{"

SOYEZ RESPONSABLES!
NE BUVEZ PAS SI VOUS CONDUISEZ!
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Features of French as a Second Language Learners' Written Production

PresentaTioN Copy:

The student’s message could have been made
clearer had the student been provided with a
verification grid and asked to reflect upon the

work, in addition to being provided with
authentic documents which would have

helped the student see how certain structures

are used. This is what the text may have
looked like had the student been given

guidance and the opportunity to reflect upon
the work. The underlining represents the

corrections made to the text.

On pense gue boire Laleool et amusant. Mais guand i ¢ a Lakool
wpéw&;wmwd’adx&omtunp&qaud‘m&mdw
monleds e cewn caunts pan & 4 impoll Liwnesse & bo

ne .

SOYEZ RESPONSABLES!
SI VQUS CONDUISEZ NE BUVEZ PAS!
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Features of French as a Second Language Learners’ Written Production

Example 1

F1ELD oF EXPERIENCE:
Advertising

TypE oF TEXT:
Concrete, prepared text

TyrE oF CoMMUNICATIVE TASK:
Creation of a publicity poster

TypeE oF COMMUNICATIVE INTENT:

Informing someone of the dangers of the
road

AGE OF STUDENTS:
15-18 years

BACKGROUND OF THE EXAMPLE:
Students were given the opportunity to prepare a

publicity poster which would inform frllow students
about bicycle and car safety.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
bike and car safety to create an ad campaign
informing students of their age about the dangers of
the road. They were to use an iilustration to help
communicate their intent and any cultural
information deemed pertinent. Linguistically, they
were to employ the correct form of the imperative,
the vocabulary related to the unit in addition to
creating a message composed of more than one
sentence.

FeATURES BEING DEMONSTRATED BY THIS EXAMPLE:

/o COMMUNICATIVELY:

* The student demonstrates the ability to
combine different sentence lengths, both
simple and complex, to create a message in
the form of a paragraph.

* The messages are appropriate to the text and
the intent is obvious.

* The messages provide simple and accurate
information that is representative of the task
and the illustration provided.

* The student demonstrates the appropriate

conventions applicable to messages found on
posters.

* Thestudentuses anillustrationtoenhancethe
communication of the message.

¢ The vocabulary used in this example is
appropriate to the task.

* The student is still relying heavily on
English syntax to express him/herself. For
example, “...ce n’est pas une matiére & rire.”
is a direct translation of the English “It is
not & laughing matter.” In order to help
students recognize these “faux amis,” they
must be supplied with numerous authentic
language models.

* The student demonstrates knowledge of the

use of the imperative form and correct word
order.

* There is coherence of thought with cohesion
being demonstrated at both the word and

. J

/CULTURALLY:

* This student has attempted to use a tone of
voice in the poster that would be suitable for
the intended audience.

* The student has used the appropriate
punctuation for the text.

\_ _/

* The student has taken the risk to use and
create a message with linguistic structures
that are not necessarily a part of this level.
(socio-affective)

* The student selectively attended to the task
by independently choosing, from the criteria
presented, the necessary elements for the

This example illustrates a performance standard which is acceptable for this level.

/LINGUIS'HCALLY: \

sentence level, with messages that flow
K logically from one thought to the next. /
4 STRATEGICALLY:

\ completion of the task. (metacognitive) j
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Example 2 (15-18 years)

INDEPENDENT DRAFT:
(Retyped for easier readability.)

Pounguani il foit tougoure roid dans. ba sally 233

Ny avast wne fis une professene de pancais & Lécole sécondaine & Spruce Grove gui

s ‘appellait Madame Lalllanche. Sa salle de clisre, numénos 233, élail tougouns chaude & cause

dbw_{cmwadmmm«dw-m

Un joun, le dineclewn M. ﬂM@W@hMWW%M. &l était la tlagitne,

M&.W@WM,J%MW&WWMM.ka&W

dew moés.

Alors dunank ces dewne mois, Mle. Vampinegenberg bravaillail bis il & elle a deverns iés

We&cmk&c&xd@&dpmlwcm %Mmd%dmwdwk

monde {aimail. 7oa£&,nwna/z,aaa//l/(m Lallanche. Vous voyes, pendant ls dewr mois, M.

ﬁnéoﬁatom&mmmw@mm dth&WMW &l

MMWMWWM.#Mw@MMW,JW,%MMM

menacée. Ma&»d’wnmubwmd’mam,dka-mlwdwxxbng&m.

LaBlanche gu'clle serail mmplacée pan la jeune professeun. Mm.[’a@hxwﬁcd‘at_ﬁwmoete&

s'esl promis de se vengen.

Lo prochain matin guand Mlle. Vampirgenberg a amivé & la salle 233, b conps b Mime.

WM&(MWLW!&W

Mc&;bm,hd&/[&.233w$b@bm!zo%. 7oa£kmona&,dtg/wec'wtkv/ané>mo&

Mene. Lallanche qui hante la salle. &M@M‘WMJJWGM/KW

Lallanche gui nespire sun buns cow!

FSL
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Features of French as a Second Language Learners' Written Production

PRESENTATION CopY:

The student’s message could have
been improved had the student been
provided with a verification grid which
would address verb usage and spelling
to revise the work. This is what the
text may have looked like had the
student been given guidance and the
opportunity to reflect upon the work.
The bold lettering represents the
corrections the student may have been
able to make with the assistance of a
grid and a teacher conference.

Pourquoi falt-il toujours froid dans la salle 2337

i étalt une fois une professeure de frangais a I'écols de
Spruce Grove qui s'appelalt Madame LaBlanche. Sasalle
de classe, numéro 233, était toujours chauds & cause de la
cafétéria qui se situait directement on dessous.

Un jour, le directeur M. Antoff est venu & la classe avec
une belle dame. C'était la stagaire, Mile Vampiregenberg,
et elle était supposée travaiiler avec Mme LaBlanche pour
lgs prochains deux mois.

Alors pendant ces deux mois, Mile Vampiregenberg
travaillait trés fort et elle est devenue trés respectée par les
éléves ot par ses collégues. Elle était jeuns, bells et
intelligente et tout le monde I'aimait, tout le monde sauf Mime
LaBlanche. Vous voyez, peidant les deux mois, M. Antoft
ast tombé amoureux de fa jeune stagaire, et la professeure
de frangais était jalouse. Elle était secrétement en amour
avec M. Antoff pendant les dernlers six ans, et maintentant,
elle se sentait menacée. Mais d'une maniére ou d'une autre,
elle a serveécu pendant ies deux longs mois.

Quand le jour ast venue ol Mlle Vampiregenberg devait
partir, M. Antoff a informé Mime LaBlanche qu'elle serait
remplacée par la jeune professeure. Mme LaBlanche était
furieuse et elle s'est promis.de se venger.

Le lendemain matin quand Mlia Vampiregenberg est
arrivée a la salle 233, le corps de Mme LaBlanche était
suspendu au plafond.

Depuis ce jour, la salle 233 est toujours froide. Toutle
monde dit que c'est le fantdme de Mme LaBlanche qui hante
la salle. Et quand les éléves frissonnement, on dit que C'est
Mme LaBlanche qui soutfle sur leurs cous!
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“ Example 2

FIELD OF EXPERIENCE! BACEGROUND OF THE EXAMPLE!
Legends and myths Students read through a number of legends and
looked at how they are written, discussing which
TypPE oF TEXT: elements, both linguistic and literary, are present.
Abstract, prepared text
CURRICULUM STANDARD!
Tyre oF CoMMUNICATIVE TAsk: Students were expected to use their knowledge of
Creation of a legend legends to create their own original legend. They
were to use the appropriate verb tenses and all
TyrE oF COMMUNICATIVE INTENT! other linguistic elements, including discourse
Narrating a fictional story markers, to create a legend that demonstrated
coherence and cohesion of ideas.
AGE OF STUDENTS!
15-18 years
IeaTures BEING DEMONSTRATED BY THIS KXAMPLE!
/ ComMuNICATIVELY: \ /” LINGUISTICALLY: \
¢ The student demonstrates the ability to ¢ The vocabulary used is varied and
combine both simple and complex sentences approprisate to the task although the student
to create a sophisticated message. has sometimes chosen words that are not
necessarily the most appropriate such as
* The message is appropriate to the text and “durant,” instead of “pendant.”

the intent is obvious.
¢ The student is committing a number of

¢ The message provides simple and accurate spelling errors which could have been
information that is developed coherently and reduced had the student been given a grid to
logically and is representative of the task. guide the correction of errors.

@ ¢ There is evidence of a beginning, a middle * The student is still demonstrating some
and a conclusion to the story. difficulty distinguishing between the verbs
which take “étre” and those which take

e The student demonstrates some humour by “avoir”; however, the student is able to
using the name Mme LaBlanche instead of distinguish between the use of the imparfait
Mme LeBlanc. and the passé composé. Other problem areas

tend to be related to agreement (gender,
adjective, plurality and verb).

¢ The student is demonstrating knowledge and
use of the relative clause “qui” and the
appropriate discourse conventions applicable
to narratives which are elements from
higher levels. However, their use is not
necessarily attained.

* There is coherence of theught and cohesion is
being demonstrated at the word, sentence

\_ ) k and paragraph level. J

cont'd...
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/" CuLTURALLY: \ /” STRATEGICALLY: \
* The student has attempted to begin the * There is evidence of the student’s knowledge
legend in a fashion that is typical of franco- of the text elements required to create a
phone legends, “Il y avait une legend — beginning, middle and a

fois...” summarizing statement. (cognitive)

¢ The student has not fully acquired the use of ¢ The student has taken the risk to initiate,
the abbreviated form of “Mme” or “Mlle”; i.e., sustain and conclude the communication.
no period is used. (socio-affective)

* The student is beginning to demonstrate the ¢ The student has selectively attended to the
appropriate use of narrative conventions task by choosing, independently, from the
which help render the text more French-like, criteria presented, the necessary elements to
such as “Depuis ce jour, ...” create a legend. (metacognitive)

The student has attempted to select and use
rules of grammar that were appropriate for
j the completion of the task. (metacognitive)

\w )

This example illustrates a performance standard which is acceptable for this level.

16
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Features of French as a Second Language Learners' Written Production

ﬁ ADVANCED LEVEL PERFORMANCE CRITERIA

i Apvancep 7

Students at this level are able to begin, develop and appropriately conclude their own
written messages with more independence, based on and guided by the use of authentic
documents, employing their linguistic, cultural and strategic knowledge to communicate
their intents (principal communicative intents from the Beginning and Intermediate
levels, plus extending best wishes/gratitude/sympathy, etc., expressing an opinion,
feelings or desires, persuading someone to do something, explaining/defining, narrating in
detail, telling a story and hypothesizing). These are prepared concrete or abstract texts
which contain a series of interrelated paragraphs related to the fields of experience and
context(s) under study. These texts take the form of longer discourse, mostly narrative in
nature, describing events in the past, present or future in a fairly consistent manner, or
are texts which express opinions, explanations or hypotheses supported by facts found in
authentic documents, using combinations of simple and complex sentences which are
related to more sophisticated compositions such as writing a myth or a legend, creating a
health magazine, creating summaries on scientific discoveries, writing away for
information on francophone universities, etc. In addition, these texts begin to show usage
of discourse elements, such as “done, alors, depuis que, dés que, ainsi, en effet, car,” ete.,
in order to develop smocther and more natural transitions between sentences and
paragraphs. To carry out these tasks, while respecting the conventions of the task, they
are able to employ on a fairly consistent basis vocabulary, sociolinguistic and linguistic
elements such as the past conditional, lequel, relative pronouns (“ce qui, ce que, ce dont”),
and the present subjunctive, in 2ddition to the vocabulary and linguistic elements
developed in the Beginning and Intermediate levels. The use of direct and indirect

“_ "N

pronouns “y” and “en” is limited to appropriate situations within the text.

Students will continue to need authentic models for language usage, so as to ensure that
their texts are authentic and that they incorporate natural usages/expressio .3 of the
language. They will require a number of similar communicative tasks in order to be able
to incorporate the communicative/linguistic knowledge they have acquired in previous
fields of experience. They will begin to become more resourceful and independent as to
the type of strategies they will use in order to be successful in their written productions.
They will choose strategies which will improve the quality of their productions such as
using unilingual dictionaries, creating and using checklists for ensuring content and
precision of language use, selecting grammar rules which will improve their
communication and using edit/revision processes (self, peer, group) which will assist them
in producing quality written communications. As students take more risks in the kinds of
things they will want to express, they will continue to make language usage and spelling
errors. These errors need to be corrected appropriately in order to avoid incorrect storage
in memory. Guided teacher revision sessions will still be required in order to ensure
correct storage in memory of new and developing structures.

16
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§ Abvancep 8

Students at this level are able to begin, develop and appropriately conclude, on a more %
consistent and independent basis, their own written messages, based on the use of

authentic documents, employing their linguistic, cultural and strategic knowledge to

communicate their intents (principal communicative intents from the Beginning and

Intermediate levels, plus extending best wishes/gratitude/sympathy, etc., expiessing an
opinion/idea(s) and supporting the opinion/idea(s) with some details, persuading someone

to do something, explaining/defining, narrating in detail, telling a story, hypothesizing,

discussing and arguing a point). These texts are either abstract or concrete and are

prepared, containing a series of interrelated paragraphs composed of a combination of

simple and complex sentences showing coherence of thought related to the fields of

experience and context(s) under study. These texts take the form of longer discourse, in

mostly a narrative format, describing events in the past, present or future in a fairly
consistent manner. Or, they are texts which express opinions/ideas supported by facts

found in authentic documents. These sophisticated compositions can be texts such as

writing a play, creating a drinking and driving brochure, writing biographies on famous 3
francophone personalities, writing summary reports on the future of the world, etc. These
texts continue to show usage, on a more consistent basis, of discourse elements such as 5
“donc, alors, depuis que, dés que, ainsi, en effet, car,” etc., while adding more to the

repertoire such as “étant donné, malgré, néanmoins, vu que,” etc., in order to develop .
transitions between paragraphs. To carry out these tasks, they are able to employ
vocabulary, sociolinguistic and linguistic elements, while respecting the conventions of the
task, such as the pluperfect tense, the present participle, possessive pronouns, passive
voice and future perfect when required by the text, in addition to the vocabulary and
linguistic elements developed in the Beginning, Intermediate and Advanced 7 levels.
The use of direct and indirect pronouns “y” and “en” is limited to appropriate situations
within the text.

Students will continue to need authentic models for language usage and guidance so as to
ensure that their texts are authentic and that they incorporate natural usages/expressions
of the language. They will require a number of similar communricative tasks in order to be
able to incorporate the communicative/linguistic knowledge they have acquired in
previous fields of experience. They will still need gnidance in order to be successful in
their written productions. They will need to be reminded to resort to strategies which wil’
improve the quality of their productions, such as using unilingual dictionaries, creating
and using checklists for ensuring content and precision of language use, selecting
grammar rules which will improve their communication and using edit/revision processes
(self, peer, group) which will assist them in producing quality written communications.

As students take more risks in the kinds of things they will want to express, they wili
continue to make language usage and spelling errors. These errors need to be corrected
appropriately in order to avoid incorrect storage in memory. Guided teacher revision

sessions are still required in order to ensure correct storage in memory of new and
developing structures.
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§ ADVANCED 9

Students at this level are able to initiate, sustain and conclude consistently, on an
independent basis, their own written messages, base! on the use of authentic documents,
employing their linguistic, cultural and strategic knowledge to communicate their intents
(principal communicative intents from the Beginning and Intermediate levels, plus
extending best wishes/gratitude/sympathy, ete., eipressing an opinion/idea(s) and
supporting the opinion/idea(s) with specific details, persuading someone to do something,
explaining/defining, narrating in more detail, telling a story, hypothesizing, discussing
and arguing a point). These texts are conérete or abstract, containing a series of
interrelated paragraphs composed of combinations of simple and complex sentences
showing coherence of thought related to the fields of experience and context(s) under
study. These lengthy texts are mostly in a narrative format describing events in the past,
present or future. Or, they are texts which express ideas or opinions, supported by facts
found in authentic documents, which are related to sophisticated compositions such as
writing a short story, writing an article on francophone humour, writing a pamphlet on
becoming independent, writing a report on social trends and issues, etc. These texts
demonstrate usage, on a consistent basis, of discourse elements such as “donc, alors,
depuis que, dés que, ainsi, en effet, car, étant donné, malgré, néanmoins, vu que, bien que,
lors de, lorsque, tandis que, pour que,” etc., in order to develop smooth and natural
transitions between sentences and paragraphs. To carry out these tasks, they are able to
employ vocabulary, sociolinguistic and linguistic elements acquired through the previous
8 levels, while respecting the conventions of the task.

Students will continue to rely on authentic models for language usage and guidance so as
to ensure that their texts are authentic and that they incorporate natural usages/
expressions of the language. They will still require writing strategies which will improve
the quality of their productions, such as using unilingual dictionaries to determine the
best word to use, selecting grammar rules which will improve their communication,
creating and using checklists for ensuring content and precision of language use and using
edit/revision processes (self, peer, group) which will assist them in producing quality
written productions. Students will continue to make some language usage and spelling
errors which need to be corrected appropriately in order to avoid incorrect storage in
memory. Guided revision sessions are still an important step in maintaining correct
storage in memory of structures previously acquired.

IMAIN CHARACTERISTICS OF 1993-94 EXAMPLES
At the present time, there are limited samples available which demonstrate both

communicative tasks and linguistic precision for students at the Advanced level since full
implementation of the Program of Studies has not been attained. Only some Advanced 7
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students have been identified at this time. Students who are technically at the Advanced
level are, for the most part, still being asked to engage in activities which are language
focused as opposed to being communicatively focused and real-life based. In order for
students to arrive and develop at this level, it is important that they be given constant and
sufficient exposure to authentic texts and that the written texts they are being asked to
produce are related to real-life tasks. This step is very important if students are to be able to
produce with precision, accuracy and for real purposes.

In addition, to ensure that students do develop the language competencies that are described
at this level, it is vital that Advanced level students are actively engaged in the edit/
revision process in order to refine the language elements required for this level and to ensure
the constant recycling of the elements previously learned and attained at the Beginning
and Intermediate levels. Students need to have the opportunity to reflect upon their work
and the corrections being sugziested and made, in addition to making the corrections to the
texts for public exhibition. This step is very important if students are to improve and sustain
on a continual basis the quality of their written productions. As a result, in order for

- Advanced 7, 8 and 9 students to arrive at and attain the criteria described for written
production, they must engage in real-life activities that allow them to develop and refine
accurately their communicative skills, in addition to the vocabulary and linguistic elements
of the Program of Studies for the Beginning, Intermediate and Advanced levels.

The examples that follow illustrate some of the features of the Advanced 7 level of the
Program of Studies which are being demonstrated at the present time. The examples were
obtained from classes which are presently experimenting with the level but have not
necessarily fully implemented the French 31a program. Or, they are examples of ex-French
immersion students who are currently enrolied in the French as a second language program,
However, no Advanced 8/9 students have been identified at this time.
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Examples of Advanced Level 7 — Written Production
Example 1 (15-18 years)
INDEPENDENT DRAFT AND PRESENTATION CoOPY!

This example represents work in which the student went through a verification
process with the teacher.

L'alcool es i'onni
Wrtout quand tu conduig !

Prends |la meilleure décision
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Example 1

FiELD oF EXPERIENCE:
Adolescents and the law

TYPE oF TEXT:
Concrete, prepared text

TyprE oF COMMUNICATIVE TASK:
Creation of a publicity poster

TyrE oF COMMUNICATIVE INTENT:
Informing someone of the dangers of drinking
and driving

AGE OF STUDENTS!
15-18 years

BACKGROUND oF THE EXAMPLE! :

Students were given the opportunity to prepare a
publicity poster which would inform fellow students
of the dangers of drinking and driving, based on the
information supplied in the educational project.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
drinking and driving to create an ad campaign
informing students of their age about the dangers of
these two as a combination. They were to use an
illustration to help communicate their intent and
any cultural information deemed pertinent.
Linguistically, they were to employ the correct form
of the imperative, the vocabulary related to the unit,
in addition to creating a message composed of more
than one sentence, using discourse elements that
would render the publicity more informative.

FEATURES BEING DEMONSTRATED BY THis EXAMPLE:

/” COMMUNICATIVELY:

* The student demonstrates the ability to
combine both simple and complex sentences
using discourse elements to create concrete,
prepared messages.

<

* The messages are appropriate to the text
and the intent is obvious and clear.

* The messages provide simple and accurate
information that is representative of the
task and the illustration provided.

* The messages reflect the appropriate conven-
tions applicable to messages found on
posters.

* The student uses an illustration to enhance
the communication of the messages.

I

/” CuLTuRALLY:

* The student has attempted to use a tone of
voice in the poster that would be suitable for
the audience; i.e., a more positive tone
versus a negative one.

_/

N

* The student has used the appropriate
punctuation for the text.

* The student has tailored the text to suit a
particular audience by using the “tu” form.

. J

/” LINGUISTICALLY: )

* The vocabulary used in this example is
authentic, varied and appropriate to the
task.

* Since the student went through a
verification exercise, there is no evidence of
grammar or spelling errors.

¢ The student has used the knowledge of

rhyme (ennemi/conduis) to add to the
message.

* The student demonstrates knowledge of the
use of the imperative form, correct word
order and the use of discourse markers.

* There is coherence of thought with cohesion
being demonstrated at the word, sentence
and discourse level with sentences that flow

K logically from one to the next. J

/” STRATEGICALLY:

* The student uses knowledge of text
structure in order to create a publicity
poster. (cognitive)

* The student has taken the risk to begin,
sustain and conclude a communication in
French. (socio-affective)

* The student has selectively attended to the
task by choosing, independently, from the
criteria presented the necessary elements for
the completion of the task and those
discourse elements which would render the
text more cohesive and coherent.

k (metacognitive)

This example illustrates a performance standard which is acceptable for this level.

168




Features of French as a Second Language Learners' ‘Written Production

@ Example 2 (15-18 years)

INDEPENDENT DRAFT AND PRrRESENTATION CoPY:

/_a [eﬁeno'e De

@RECOIRE

Le

CLSTER

Nicole Duffee
L aura mackcrey

11 était une fois un castor
qui s’appelait Grégoire.
Grégoire habitait dans un
R A N\ maison de bliches avec sa
mére et son pére.

FSL
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Un matin Grégoire se réveilla

et il avait trés faim. De sa
chambre il sentit les gaufres que
sa mére faisait. Grégoire se leva,
1nis ses vétements et son chapeau,
et il alla & la cuisine.

(For ease of publication purposes the remainder of the story is retyped here as it originally
appears in the students’ text.)

«Bonjour Maman,» dit Grégoire.
' «Bonjour Grégoire,» dit Maman.
«J'ai faim. Es-ce que je peux manger mon petit déjeuner» demanda-t-il.

«Plus tard. Nous allons manger quand ton pére va arriver avec les poissons,» répondit-
elle.

«Mais j'ai trés faim. S'il vous plait?» mendia Grégoire.

«Non, Grégoire, mais si tu es un bon petit castor je vais te donner un autre gaufre au
petit déjeuner,» dit-elle.

«Mais, Maman-»

Grégoire n’était pas amusé avec la situation et d’ailleurs son ventre n’arretait pas de

gronger. Juste aprés sont ventre gronga trés, trés bruyamment, il repéra les biscuits qui

étaient dans un pot sur le réfrigérateur. C'était des biscuits au choclat avec des brisures 0
de chocolat.

FSL
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«Ce jour est chanceux pour moil» pensa Grégoire.

Maintenznt Grégoire attendit le moment parfait pour changer son idée action. Quand sa
meére commencait 2 sortir une gaufre du gaufrier Grégoire reconnut son occasion.
Aussitdt qu'elle tourne le dos, Grégeire monta sur le comptoire & c6té du gaufrier ouvert.
Les biscuits étaient trés haut, mais si Grégoire se leva sur la pointe des pieds il était
juste assez grand. Il était sur le point de prendre les biscuits au CHOCOLAT avec des
BRISURES de CHOCOLAT quand... soudainement il perdit son équilibre. Ses bras
s'agitérent et avant de savoir ce qui se passait, il frappa le gaufrier avec son pied. Le
gaufrier se ferma sur la queue de Grégoire.

AIE - AIE - AIE!

Heureusement pour lui, sa mére était proche. Eile appela le docteur et gréce a leurs
soins il recouvra la sante.

C’est pourquoi les castors ont de grosses queues rondes et plates. C’est aussi pourquoi ils
ont la queue imprimée comme une gaufre.
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Example 2

FIELD OF EXPERIENCE!
Myths and legends

Type oF TEXT:
Abstract, prepared text

Type oFr CoMMUNICATIVE TaAsK:
Creating a legend

Tyre oF CoMMUNICATIVE INTENT:
Narrating a fictional story

AGE OF STUDENTS:
15-18 years

BACEGROUND OF THE EXAMPLE:

Students read through a number of legends and
looked at them, in terms of the language and
expressions used, discussing which elements, both
linguistic and literary, are present. Students went
through a guided edit session with the teacher in
which errors were pointed out, discussed and
changed using the students’ linguistic knowledge
during the editing process. The students were in
groups of two to carry out the communicative task.

CURRICULUM STANDARD:

Students were expected to use their knowledge of
legends to create their own original legend. They
were to use the appropriate verb tenses and all
other linguistic elements, including discourse
markers, to create a legend that demonstrated
coherence and cohesion of ideas.

FEATURES BEING DEMONSTRATED BY THIS EXaMPLE:

4 COMMUNICATIVELY:

* The students demonstrate the ability to
combine simple and complex sentences to
create messages that are interrelated by
paragraphs.

* The students have creatively used illustra-
tions to enhance their messages and also to
make them more evident for their younger .
readers.

* The messages are appropriate to the text and
the intents are obvious, authentic and
creative,

* The messages provide sophisticated informa-
tion that is developed coherently and is
representative of the task and the illustra-
tions provided.

FSL
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Aruitoxt provided by Eic:

/" LinguisTicALLY: \

* The vocabulary used in this example is
varied, authentic and contextually"
appropriate to the task.

There are some errors in accent placement,
such as the word “tres,” which is a consistent
error, and “apr2s,” but these errors may have
been committed as a result of using a
computer to type the text and at that mo-
ment concentrating on the typing and not
accent placement.

* There are some gender errors present (for
example, “un” maison instead of “une”
maison); however, these may be typing
mistakes as in the case of the accents. Other
errors of typing are also evident.

* The students are demonstrating the correct
usage of the imparfait and the passé simple,
and appropriate discourse markers which are
often used in legends to make the text more
fluid.

* There is coherence of thought with cohesion
being demonstrated at the word, sentence
and paragraph level with sentences that flow
logically from one idea to the next.

- J

cont'd...
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/C?LTURALLY:

¢ The students have begun the legend in a
fashion that is typical of francophone legends
by using the opening sentence “Il était une
fois un castor qui s’appelait Grégoire...”

« The students are demonstrating the usage of
emotive expressions and literary style to
render the text more authentic such as
“demanda-t-il, AIE - AIE - AIE!,
Heureusement pour lui, ...,” ete.

N

_

N

@RA’I‘EGICALLY:

o The students have applied their knowledge w
of texts related to legends to create their
own legend. (cognitive)

* They have taken the risk to use and create
messages with linguistic structures that are
not necessarily a part of this level, for
example'the passé simple. (socio-affective)

¢ They have been able to choose grammar
rules and linguistic elements necessary to
create their legend and improve the
communication of the story. metacognitive)‘/

This example illustrates a performance standard which is acceptable for this level.
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Example 3 (15-18 years)

INDEPENDENT DRAFT;

(Retyped for-easier readability.)

LES 2ROqUES

Cleol un fait biagique comment bes gounee & aujpund buii sont entrainés diu mawais bord do s
socitlé. Iy a tank de pression sun s feuncs de fuine partie d'un groupe, gu'its visguenaient de

dermoln burs wie en foisant doo doguce.

sewdement en. cunivails, mais guand vous commences, c'eal dun damilten.

The student’s messages could
have been made clearer had
the student been provided
with a grid that asks the
student to reflect on content
and form. Using peer editing,
self-editing and teacher
guidance the text may have
looked like this. The bold
represents the corrections
made to the text.

PRESENTATION CoPY!

LES DROGUES

C'est un fait tragique comment les jeunes d'aujourd’hui sont
entrainés du mauvais bord de Ia société. liy atantde
pression sur les jeunes de faire partie d’un groupe, qu'ils
risqueraient de demolir leur vie en prenant des drogues.

La taxicomanie devient un grand probleme chez les jeunes,
peu importe leur race, leur age, leur sexe, leur intelligence
et leur statut sociai. Les différentes influences sur les
jeunes sont les pressions psychologiques, physiques,
sociales ot calles exercées par les pairs. Plusieurs jeunes
prennent des drogues seulement par curiosité, mais quand
vous commencez, c'est difficle d’arréter.

Oui, ga peut étre amusant en premier quand vous vous
sentez dans les alres, sans problémes, sans soucis. Mais
ce n'est pas si amusant de se réveiller un jour a I'hépital.

Je vous jure, que les drogues sont quelque chose de trés
dangereux, pas un jeu. Alors dites «non» aux drogues.

BEST COPY AVAILABLE
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@ Example 3

F1ELD oF EXPERIENCE: BACKGROUND OF THE EXAMPLE:
Adolescents and the law Students were given an authentic text to read,
written by Health and Welfare Canada, and an
TypPE oF TEXT: opportunity to write an article for a newspaper on
Abstract, prepared the topic presented in the text. They were able to
use the text to help them find supporting
TypE oF COMMUNICATIVE TASK: information for their article and a dictionary to help
Journal article for the school newspaper with spelling. They were allowed to choose the
opinion they favoured for the activity.
Tyre oF COMMUNICATIVE INTENT:
Narrating a personal opinion on drugs CURRICULUM STANDARD: .
Students were expected to write an informative
AGE OF STUDENTS: article using their knowledge of these types of téxts,
15-18 years selecting appropriate vocabulary and verb tense

usage to communicate the intended messages.

FeATURES BEING DEMONSTRATED BY THis ExaMpLE:

4 COMMUNICATIVELY: 4 LINGUISTICALLY:
¢ The student demonstrates the ability to link a * The vocabulary is varied and appropriate to
series of ideas in a logical and sequential the task. The student tends to translate the
fashion, showing development of thought and expression “taking drugs” with “faire les
ideas by beginning the article, providing a X drogues” literally. The student also
middle and a conclusion. translates “stature sociale” for “social status”
as a meens of sustaining the communication.
¢ The messages are characterized by linked
simple and complex sentences which reflect ¢ The student still has some spelling errors,
the authentic nature of the text and the such as accent errors in the cases of
communicative task. “entrainés” and “dur,” but these do not
@ necessarily impede the comprehension of the
¢ The student used other information to support messages being transmitted.
the opinions presented with the messages
providing sufficient and accurate information. * There is attainment of tense levels but some
phrases show errors in syntax, such as “dans
* The student begins to demonstrate the ability I'hépital” and “si amusant de vous réveillez
to write at a discourse level that uses opinion- une journée,” etc.; however, these are
taking to link thoughts. For example, one relatively small linguistic errors such that
seas the use of “Je vous jure que ies dregues they would have been corrected in an edited
sont quelque chose dangereux” as a means of version of the text.

formulating and concluding the student’s
opinions on the topic.

¢ The messages are appropriate to the text and

K the intents are clear and obvious. k J

4 CULTURALLY: \ 4 STRATEGICALLY: \

¢ The authentic document did not supply ¢ The student is using knowledge of text
specific information about francophone structure and target audience to create the
opinions on the use of drugs; therefore, one messages. (cognitive)
would not expect this information to be
present unless the student had prior ¢ The student has taken the initiative to begin,
knowledge in this area. sustain and conclude independently a

prepared communication. (socio-affective)

* The student attempts to select and use rules
of grammar to improve the communication of

\ J k the message. (metacognitive) _/

é This example illustrates a performance standard which is acceptable for this level.

FSL
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Features of French as a Second Language Learners’ Writtin Prodiction

Exomple 4 (15-18 years) e

INDEPENDENT DRAFT AND PRESENTATION CoPY;
(Retyped for easier readability.)

Chapite #2

749:30wmaﬁma&h,/&30fbmuummmiedpa&édwwlmw. Jacques, facgueline
e Jessi Lafforl ont i bidnappis. Ler trois enfants avaient decidé ce malin-le & aller seuls aw parc
prts de Limmeuble. Leun mine élail occupée avec la vaiselle quand les enfanls sont panlis. &l ne
sauait pas G guelle bewe s sont sontis, mais elle esl alle chenchen ses enfants & 9:30 du malin.

dernitnes personnes gui les ont v éigient Carnoline Leonand el son fils Steve e& Robert it & conciege.

T a laissé bes enfants sonlin de Limmecdle sans la permission de Mme Laffonl. Meme Laffont a
immedialement Gliphoné aun polices, elle a auasi conlaclé tous ses voising. Roberl Rié a dit & Mme N
Laffont gu'il a laissé les enfants sortin debors de Limmeubl & i a dit que b enfants sont alles fouen
aw panc. Meme Laffont esl allie toul autoun de Limmeudle. e a bowné b poupée de Jacgueline dans ;
s escaslins. La poupée auail de la peintune sun la face. e a bouné ks mantrawn de Jacgues e

Jessi, elle a aussi towié une pelite empreinte de pied au 4 étage. Mme Laffonl a parigué. e ne

170 &
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é Example 4

FIELD OF EXPERIENCE! BACKGROUND OF THE ExaMPLE!

Characters and personalities Students used the resource “L'immeuble” to create a
fictioneal story. They were grouped in pairs so as to

TYPE oF TEXT: work on edit and revision techniques.

Abstract, prepared text
CURRICULUM STANDARD:

TYpPE oF CoMMUNICATIVE TAsK: Students were expected.to use their knowledge of
Creation of a story characters and personalities, in addition to plot, in
: order to create their own original story. They were
Tyre oF CoMMUNICATIVE INTENT: to use the appropriate verb tenses and all other
Narrating a fictional story linguistic elements, including discourse markers, to
create a story that demonstrated coherence and
AGE OF STUDENTS: cohesion.
15-18 years
FeATURES BEING DEMONSTRATED BY THIs ExAMPLE:
/ COMMUNICATIVELY: \ [ LiNGUISTICALLY: \
* The students demonstrate the ability to ¢ The vocabulary used in this example is
combine simple and complex sentences to varied and contextually appropriate for the
create messages that are interrelated by task. There are three spelling errors noted:
paragraphs. “concierge”, “escaliers” and “quelque chose.”
¢ The students demonstrate the ability to ¢ The students are demonstrating the correct
organize thoughts in a coherent fashion at usage of the imparfait, the passé composé
the paragraph level showing a beginning, . and the plus-que-parfait.
middle and a transition sentence to lead into
the next paragraph. * There is coherence of thought with cohesion ;
being demonstrated at the word, sentence ‘,
* The messages are appropriate to the text and and paragraph level, with sentences that i
the intents are obvious. flow logically from one to the next.
* The messages provide accurate information
k and are representative of the task. J K /
fCULTURALLY: \ 4 STRATEGICALLY:
* The students have attempted to use formal * The students have applied their knowledge
language that is appropriate to the text, and of texts related to stories to create their own
appropriate writing conventions such as “4* story. (cognitive)
étage.”

» The students have taken the risk to use and
create messages with linguistic structures
that are not necessarily a part of this level,
for example the pluperfect. (socio-affective)

* The students have been able to choose the
grammar rules and linguistic elements
K necessary to create and improve the story.

(metacognitive)

o _/

This example illustrates a performance standard which is acceptable for this level.
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ﬂppemfi{ B: Summary Tables for Reasons for Listening to
or Reading Texts

TABLE ONE
Reason for| Decision- | Problem- | Information- | Information- Curiosity/
Listening | Making Solving Seeking Gathering Pleasure
Text Type
Weather reports v v v V) v
Interviews V) v V)
News reports v v V)
Conversations
(informal/formal) N v v v v
P.A.
announcements v v V) V) v
Telephone calls
(informal/formal) . v A v v v
Lectures V) N V)
Oral presentations v v V)
Surveys
(read aloud) V) ) V) V)
Radio talk-shows v v
Songs v
Commercials v v v v v
Sports casts | V)
Recorded messages
on an answering ¥ v ¥
machine
Television
programs ¥ N ¥ N
Debates v V) V) v v
Feature films V) V)
Documentaries v v A

Please note that these tables are not exhaustive; rather their intent is to provide examples of
the variety of texts that students can become expc-ed to in real life.
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Appendix B: Summary Tables for Reasons for Lisiening to or Reading Texts

TasLE Two ﬁ
Reason for| Decision- | Problem-

Information- | Information- C-riosity/
istening| Making Solving Seeking Gathering Pleasure

Text Type

Weather reports v )

Interviews

News articles

Tables of contents

Indexes

Classified ads

Personals

Surveys

L] | | | | ] | 4| &

L A A SN N
< | 4] | 4] 4 <

Letters (formal)

Letters (informal)

Postcards

< | | | | | ol | ] < 4| <4 <

Magazine articles v )

Poems

o

< < <

Novels

L, <

Advertisements v v J

Announcements v v N

| <] <] | < <] <« <« <« <] <« <4« <«] 4] <4 < <4

Letters to the editor v

Cartoons

Flyers

Brochures

Manuals

Maps

Memos

Invitations

Business cards

Price tags

<

Labels

{nstructions

P I B i A e B N I R N
P2 R i - (A 2 B I N <

Recipes

Short stories

Critiques (e.g., film, v )
FSL novel, etc.) e

2| | ] ]| | | | < ] 4] 4] 4] L
< | <] <
Aéééééééééé@éééé

< | <l ] <] <
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ﬂppencfix C: Background Information Contained in the
Authentic Listening/Reading Texts

LISTENING TEXTS

The first text the students listened to was dealing with a public announcement over a P.A.
system in which the announcer described clothing items and food items that were being
reduced within the next 20 minutes. The announcer mentioned the type of reductions ir:
either dollar or percentage terms. This text was 30 seconds in length. The second text was a
conversation between two young girls in which one of the girls, Julia Greco, 16 years of age,
wanted to put up a babysitting ad on the bulletin board of her apartment building. Her
friend advised her to give personal information relating to her name, telephone number,
hours available and salary required. This text was 1 minute in length. For the third text,
two options were used. One text was a radio commercial by Health and Welfare Canada, in
which two teenagers discussed the dangers of drinking and driving, and the kinds of
decisions one should be making after having had a few drinks such as not driving and taking
the bus or a taxi instead of risking one’s life. This text was 1 minute and 20 seconds in
length. The other text was an interview between a bicycle courier and a female interviewer,
in which the interviewer asked the cyclist a number of questions re]atirig to his job, its
benefits and disadvantages. The cyclist provided information on his salary and working
conditions. This text was 5 minutes in length.

The amounts of what the students have understood and how the students are demonstrating
this comprehension are illustrated. It is important to remember that the examples were
obtained in a situation in which students were not given any previous context nor were they
taught the material specifically for this situation (non-guided situation). They were only
asked to listen to the texts and provide, on paper, what they believed they were able to
comprehend. They heard the texts twice and were allowed to add more inforination if they
understood more the second time around. The second listening is indicated in the
reproduced text by a slash (/) mark.

The best use of these samples is in the case of placement or for diagnosing comprehension
strengths and/or difficulties.

FSL
samples
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Appendix C: Background Information Contained in the Authentic Listening/Reading Texts

READING TEXTS

As in the case of the listening comprehension section, there are two ways in which to gather
data and assess the skill: 1) through guided activities or 2) through a process which asks
students to identify what they are able to understand in a variety of written texts for
placement or diagnostic purposes in a non-guided situation.

The samples illustrate the amount of text the students have understood and how they are
demonstrating this comprehension when asked to read authentic texts. These samples are
found in the sections which refer specifically to the use of authentic texts. It is important to
remember that these examples were obtained in a situation in which students were not given
any previous instruction. They were only asked to read the texts and provide, on paper,
what they believed they were able to comprehend. They were given the same procedures as
in the listening section, only this time, in order to determine what strategies were being
employed, the students were asked to indicate how they knew that the text they were
reading was either a letter, a poem, a story or a classified ad. Although there were five texts
to choose from, only two or three were given at any one time, depending on age and time.
The classified ad was always given as the basal text. The other texts were then chosen on
the basis of how well the majority of the students were understanding the classified ad.

In order to respect the concept of reinvestment, the content of the reading texts chosen
attempted to replicate, as closely as possible, the type of content the students had previously
heard in the listening texts. The first text contained three separate classified ads from a
French language newspaper, containing similar and distinct information. The three ads
were looking for nannies. Each ad gave a contact name, a telephone number, and the
number of children to be taken care of and their ages. The rest of the information varied

from ad to ad. This text was chosen for its redundant information, in addition to its exclusive
information.

The second text was a letter regarding a telephone call made to Le Monde a Bicyclstte. The
call was requesting information from the organization regarding bicycle safety. As a result of
the call, the writer mentioned enclosing brochures and their newspaper. In addition, the
writer of the letter also encouraged the recipient of the letter to become a member of their
organization and concluded the letter in the formal standard format used in French.

The third text was a portion of a bicycle safety brochure from “La société de assurance
automobile du Québec,” which discussed the reasons why more people are cycling. Asa
result of increased activity in this area, more people are injured or die from cycling accidents.
It was reported that in 60 percent of the cases these accidents were not necessarily being
caused by motorists, but rather as a result of cyclists’ errors and were directly related to
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Appendix C: Background Information Contained in the Authentic Listening/Reading Texts

craffic violations. The text provided some suggestions for riding one’s bike more safely, such
as being alert, listening for oncoming traffic, ensuring that one is visible and not taking
risks. Their final comment was that safe cycling begins by respecting the rules of the road
and by adopting preventive behaviour to ensure safety.

The fourth text was a poem by Jacques Prévert entitled “Déjeuner du matin,” in which the
poet described the activities of a person during breakfast before he/she leaves his’her
partner. This poem was chesen since it contained simple vocabulary and language
structures, yet allowed students to interpret what was happening. '

The fifth text vas a short story entitled “La femame au parapluie” by Michel Tremblay. The
story was about a man who found a black umbrella that had been left behind at an
establishment. The person who lost the umbrella calls the place where she has left it. The
man asks how she knows that he has found it and she replies that she had intentionally left
it for him to find. She tells him where to meet her so that she can get her umbrella back.
When they do meet, she asks him to jump over the guard rail into the river, which he does.
She then leaves the umbrella again for someone else to find. This is the literal rendition of
the text and was chosen to see if students could interpret the literary essence of the work.
That is, to see if the students were able to interpret the meaning of the symbols (the
umbrella and the woman) in the context of the story.

A combination of these texts were then used to determine the students’ reading
comprehension level.
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ﬂppenc{i{ D: Analysis, Profile and Assessment Grids

ORAL PRODUCTION ANALYSIS

FIELD OF EXPERIENCE:

TYPE OF COMMUNICATIVE TASK:

TYPE OF TEXT: Concrete Concrete Abstract Abstract
Prepared Spontaneous Prepared Spontaneous

TYPE OF COMMUNICATIVE INTENT:

COMPONENT CHARACTERISTICS DEMONSTRATED
(Phase I) 1. How is the message formed?
- non-verbally Q - linked simple sentences U
1. Experience/ - isolated words O - complex sentences O
Communication - phrases O - combination of simple
- simple sentences O and complex sentences U

2. Isthe message ...?
- unintelligible Q - obvious O
- clear Q - precise QO
- appropriate to the type of text U

3. Does the message provide ...?
- sufficient information Q
- accurate information QO

(Phase II) 4. Isthe vocabulary..?

- inappropriate to the task O - appropriate to the task Q
2. Language - limited Q - varied Q

- rich U

Number oferrors 0 1 234 56 78 9 10 or more.
5. Isthe student demonstrating ...?

of the message O
- some faulty pronunciation which does not interfere with the
comprehension of the message O
- near natural pronunciation QO
Number oferrors 0 1 23 4 56 78 9 10 or more.

6. Are the ideas organized ...?
- sequentially Q
- in a logical fashion O
- showing appropriate development (coherence) O

cont'd . .
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Appendix D: Analysis, Profile and Assessment Grids

. ..cont’d

COMPONENT

CHARACTERISTICS DEMONSTRATED

7. Isthere cohesionat...?
- the word order level O

the sentence level O

- the paragraph level Q

- the discourse level

8. Isthe grammar usage appropriate at...?
- the verb tense lavel O
- the agreement level (e.g., gender, adjective, plurality, verb) QO
- the relative clause level O
- the discourse level O
Number oferrors 0 1 23 4 56 78 9 10 or more.

(Phase I1I)

3. Culture

4. General
Language
Education

9. To facilitate the comprehension-of the message
produced, the student used:
- culturally appropriate information Q
- culturally appropriate conventions 0
- culturally appropriate gestures, social space, etc. O

* non-verbal expressions, such as:
- gestures O
- drawings QO
- facial expressions O
* verbal expressions, such as:
- repetition O
- definitions O
- circumlocution O
- paraphrasing Q
* specific strategies, such as:
- modelling an oral production G
- resorting to a dictionary O
- taking the risk to express a message orally O
- using self-correction techniques 0
- using first language referents to create a message (life
experiences, cognates, knowledge of text types, etc.) O

10. Otherinformation:

Communicative language competency level:
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Appendix D: Analysis, Profile and Assessment Grids

WRITTEN PRODUCTION ANALYSIS

FIELD OF EXPERIENCE:

TYPE OF CCMMUNICATIVE TASK:

TYPE OF TEXT: Concrete Concrete Abstract

Prepared Spontaneous

TYPE OF COMMUNICATIVE INTENT:

Prepared

Abstract
Spontaneous

CHARACTERISTICS DEMONSTRATED

COMPONENT

(Phase I) 1. How is the message formed?
- non-verbally Q

1. Experience/ - isolated words O

linked simple sentences O
complex sentences O

Communication - phrases O - combination of simple and
- simple sentences O complex sentences O
2. Is the message...?
- unintelligible Q - obvious O
- clear O - precise U
- appropriate to the type of text Q
3. Does the message provide ...?
- ‘'sufficient information O
- accurate information Q
(Phase II) 4. Is the vocabulary...?
- inappropriate to the task O - appropriate to the task [0
2. Language -.limited Q - varied QO
- rich Q

Number of errors 0 1 23456 78 9 10 or more.

5. Isthe spelling appropriate at...?
- the word level O - the verb tense level [
- the agreement level Q - the relative clause level Q
Number oferrors 0 1234 56 7 8 9 10 or more.

6. Are the ideas organized ...?
- sequentially Q
- in a logical fashion O

- showing appropriate development (coherence) O

7. Isthere cohesion at ...?
- the word order level Q
- the sentence level O

- the paragraph level O
- the discourse level Q




Appendix D: Analysis, Profile and Assessment Grids

...cont'd
COMPONENT CHAFACTERISTICS DEMONSTRATED
(Phase II) 8. Is the grammar nsage appropriate at ...?
- the verb tense level O
2. Language - vhe agreement level (e.g., gender, adjective, plurality, verb) O
- the relative clause level O
- tue discourse level O
Number of errors 0 1 2 3 4 5 6 7 8 9 10 or more.
(Phase I1I) 9. To facilitate the comprehension of the message
produced, the student:
3. Culture - used culturally appropriate information O
- used culturally appropriate conventions O
4. General - copied a model U
Language - used a dictionary U
Education - used an edited version 0
- followed a writing plan O
- followed a model Q
- took the risk to get the message across U
- used first language referents to create a message (life
experiences, cognates, knowledge of text types, etc) O
10. Other information:

Communicative language competency level: _
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lossary

Communicative intent: provides the reason or need for communicating and is often
referred to as a language function which involves the comprehension or production skills.

Communicative task: an authentic task which is carried out in real life, such as listening
to a public service announcement for the name of the sponsor, reading a magazine article
on the environment for information to be used in a presentation, phoning a friend to find

out at what time the group is leaving for the mountains, writing a letter to obtain
information on a new product, etec.

Cut scores: categorize three basic levels of performance — unacceptable, acceptable and
exceptional (standard of excellence) — based on a quantified continuum which defines
the number of questions or points a student needs in order to attain the passing standard

or the standard of excellence or to ascertain that he/she has not attained the passing
standard.

Formally taught: refers to the pedagogical process used to present, develop and refine a
skill or knowledge.

Learned: refers to the process in which knowledge can be acquired by incidental discovery
or in a formal situation.

Rubrics: are scaled descriptors which quantify degrees of performance for a certain
criterion.
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