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Piloting Professional Year Parinership 2

Pariners Transforming Education: School+University s Communlty is a
process model to plan and articulate the simultaneous renewal of the
education of educators and the PreK-12 sector. The Coliege of Education
and Human Services, Wright State University, has been formaily involved in
this ongoing process to bring about systemic change to PreK-higher
education since January, 1992. Partners Transforming Education has
involved over 430 people representative of the PreK-12 sector, business,
human service agencies, the University, the military, and others, 10 give
input on the changes needed to create a new culture of collaborative
educators responsive to society's needs.

Individuals from the Pre-K-12 sector working with this initiative are
classroom teachers and administrators representative of a number of
school systems within the Dayton metropolitan region that Wright State
University serves. With the amount of criticism aimed at the public schools
and the growing concern about teacher education programs, educators
can no longer work in isolation. The College has faced the challenge and
invited not only the Pre-K-12 sector to join hands in problem solving, but has
turned to the University at large and the Community to work collaboratively
in building a program that will prepare more qualifled preservice teachers
and renew PreK-12 and higher education faculties and administrators,

| This concept of "simultaneous renewal" of both PreK-12 and Teacher

Education surfaced as an essential component of advancement efforts,
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No partnership can exist where only one partner grows and benefits. As
Goodlad establishes in Educational Renewai: Better Teachers, Better
Schools (1993) working together must be mutually advantageous.

Partners Transforming Education is moving forward the newly
designed teacher education curricuia, a newly conceptuadlized post
baccalaureate professional school model, and formally established
partnership school sites within PreK-12 schools. Classroom teachers, school
administrators, arts and sciences faculty, education and human services
faculty, and community representatives will continue serving as integrat
collaborato ¢ in the ongoing process for renewal. All partners will be
actively involved in professional development activities and a newly |
designed governance structure. The College of Education and Human
Services at Wrignt State University functions as one of sixteen member sites
of the John | Goodlad's National Network for Educational Renewal and s
currently a selected member of the Natlonal Education Association's
Center for Innovation, Teacher Education Initiative. These initiatives
contribute significantly to moving the College agenda forward by focusing
our energy and resources on the College's fundamental commitment:
"Working with others to better understand and improve the human
conditfion."

The partner schools and districts also have an identified agenda of
specific goals and improvements. The partnership goatl focuses on moving
the agenda of both parties forward. Evidence of mutual activity in this

particular site Is presented later in this paper.
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The Partner District and School

The Trotwood-Madison City School District Is iccated just northwest of
the City of Dayton, Ohio. While its physical setting represents a suburban
development complete with the oldest of the major regional shopplng
malls, it serves a largely minority student population (about 2/3) and has
nearly the same percentage of its 4200 PreK-12 pupils guaiifying for free or
reduced price lunches. Breakfasts are availabie for many students.

The Superintendent, Dr. Willlam Smith, has been an active and highly
involved leader who has led this district in some major new directions. The
system instituted site-based manogement programs, established open-
enroliment within the district's elementary schools, encouraged each
school to develop its own special emphasis, and worked hard on the
Wright State University effort to revise its teacher education program. All of
this has been accomplished in spife of some maijor financial problems such
as large amounts of unpaid taxes.

Shilohview Elementary School serves a K-6 popuiation of about 340
pupils plus a community pre-school type of program and several special
2ducation programs. Nearly 70% of the children are minority and about
55% quaility for the meal assistance program. The building's staff have
worked to establish clear goals for themselves and then developed the
programs and actions to attain the goalis.

The building's test scores have increased over the past four years. |t
was one of only 18 elementary schools in the state of Ohio to be
nominated for the National Biue Ribbon School competition in 1993-94. Six
teachers from this building gave two of their Spring break days in April 1993

to come to WSU to help in the early planning of the new WSU Teacher

t
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Education Program. Every teacher in the building volunteered to become

a part of the Pilot Program described in this paper.

Our Historical Perspective

Having formulated the triad of WSU"s TED goals ( to formulate a
unigue TED curricula, a post baccalaureate professional school model,
and PreK-12 partnership sites) the College established a renewal strategy
to pilot process segments of these goals.- Believing in ‘r’he philosophy that
piloting various processes would make the final movement into the
renewal goals smoother, processes for piloting were articulated. In fall
1992 the first goal process was explored. This pilot identified a component
of the current TED program and moved the class and field component out
to a prospective PreK-12 site. WSU's TED sturients (called Teacher Interns),
Pre-K-12 instructors, and WSU instructors viewed the process of teaching In
a public school building, using site teachers and more time with Pre-K-12
students as positive outcomes of this preliminary endeavor. However a
maijor concern from all participants was the need for the
‘interconnectiveness' of what was happening in the PreK-12 classrooms
and the WSU classroom content. Thus the process for further piloting
clearly surfaced: The need to pilot a workshop designed to correlate

instruction.

Workshop
For renewal to occur, dll participants must be on the same page at
the same time. Thus we were clear that to actualize the Partners
Transforming Education efforis, all participants: teacher educators, public

school educators and educator interns had to be in sync., Therefore, as a
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pilot project was being constructed to the pilot process aspects of the
proposed new program, it was viewed essentlal that a workshop be
offered for the public school teacherswhere the program was to be
delivered. A Wright State University Alumni Grant was sought o nrovide
public school teachers (anticipated key plcyers'in our Partners Transforming
Education initiative) specific preparation for mentoring WSU CEHS teacher
education students. In addition to their role as elementary classroom
teacher, these teachers would assume an additional role of Clinical
Instructor.

The grant had three objectives. First, the grant provided a full
scholarship for 19 Shilohview Elementary School (Trotwood-Madison District
in west central Ohio) teachers to take a special graduate credit workshop
for one credit hour during the Winter 1994 quarter. This workshop provided
information about the process of "simultaneous renewal" of the Prek-12
sector and of teacher education. The workshop highiighted an overview
of teacher education, past, present and future directions or goals.

Second, the workshop helped teachers acquire mentoring and
conferencing skills. This enabled them to better work with the interns on
observation activities. Finally, the workshop informed them about the
specific college content interns would learn during their Spring 1994
quarter daily experiences. Also, teacher feedback was requested

conceming the proposed content of the courses .

Pllot
Following this workshop, 16 undergraduate students worked with
teachers in the building for 5 half-days per week. Five additional students

worked with teachers at the junior high. Weekly, on four afternoons (M-TH)
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the students would gather in Room 16 at Shilohview Elementary for four
basic education foundations courses. School personnel were involved in
some of those classes and were aware of all of the major assignments
required of the interns.

The overall goal of this training dnd of the experimental course
delivery system was 1o introduce the future teachers' to a real school |
atmosphere by an expanded field experiences. This goal was achieved by
five steps. Step One: Interns were exposed 1o the 'total ecology of the
school', Allday, everyday, interns were active participants. Step Two: the
college course content was integrated into field observation and
assistance. Step Three: Clinical school faculty had critigued the university
courses and blended classroom practice with theories which enhanced
application of theory into practice. Step Four: Cohort Faculty and Intern

Students evolved by blending the instructional staff, university educator

and public school educator working together as a cohort team.. Step Five:

Clinical Instructors. With the different pilot expectation, the classroom

teacher moved from being a Cooperating Teacher to a Clinical Instructor,

Teacher Intern Reactlons
Approximately six months following the pilot project, four teacher
interns were asked to briefly express their reflections on the pros and cons
of the experience as well as their overall reaction to their participation.

Their reflections follow:
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MiSSY BRADDS (Klndergdrten)

Du:lng the Phose l pllot progrdm ot Shllohvlew Elementory I hdd the

Also lsolo-tought for the tlrsttlme Slnceil wosot

scho everyday. the

students respected me os a teocher not :os a guest

Pros--I ledrned thdt fhere ore more dspects ot tedchlng" thdn |
originaily thought. The teachers do not just come ond go wlth the school

bells as do the. students I became oppreciotlve ot the prepdrdtlon dnd

dedication of teochers Also looklng bock-dﬁer,hovlng observed ot

other schools only one

wlth the students They begon to look S,

on outslder "observlng the_[ clossroom

Q_Q_nsult wos dlftlcult to' be so octlve _ln the mornlng wlth the

students. ond then slt ln our WSU cldss ln the?ottemoon ond be expected
to take notes it wos hord to go from belng the teocher to belng the
student all ln the some ddy I wonted to stdy ln the tedcher mode |

| lfeel that wlthout thls pllot progrom experlence in whlch l ossumed
the role of o "reol" tedcher, l wouud be in tor a surprlse during student
teachlng Observlng dt d school only one doy o week usuolly Frlddy.

whlch Is not the typlcol school ddy becduse of ossemblles. fleld trlps ond

other "fe"ruptlons |do not get the trueldeo'f't whdt belng a teocher

means.

BEST COPY AVAILABLE
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ROBERT MAY (6lh Grade)

l atlended Shllohvlew Elementary for holf o doy every mornlng for

lrealed me llke a leacher lnsleed ol on observer l crlso wos able lo glve ;

exfrcr help to the students who needed it whlle Mrs DeWeese lcrught lhe

rest of lhe class Slnce i had spenl olot of llme wllh ihe closs lndlvldual

enough to fit lnto‘qclassroom : 1 always feel like an eulslder who lhe

sludenls cannol-keep their cﬁenﬂon oﬂ of.. Instead of‘procllclng my'

leachlng skllls. I olwoys find myself busy answerlng quesllons about where ‘7

| grew Up Ond what college Is like. There lsn‘t-enough llme for the lnllloli':,:f

excliemenl of lhe new classroom person to dle down

i0
BEST COPY AVAILABLE
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TIFFINI MILLER (1st Grade)

Durlng the spring : ot 1994, 1 was exposed to hands on Iearnlng at

Shllohvlew Elementary I was glven great treedom to wor.k_wlth the ﬂrst

grade olass l was asslgned to Every mornlng l:had a:nce to work wlth

the students lndlvldually on: thelr readlng. and sometlm 'wlth thelr math

rtlclpated not
unch duty I
aiso learned alot about rhe clerlcal work of teachlngl such.as maklng

lgave spelllng tests. and oversaw so'_ ' wrltlng lessons '

only ln the classroom, but | had a chance to do recess. a

coples on the dltto machlne and settlng up vldeo equlpment )
There were many ups to partlclpatlng ln this pllot program such as
belng In the school everyday. and tormlng a bond wlth the students I
knew the activities that were to be done ln the mornlng, butl mlssed out |
on thelr afternoon actlvltles However. on Frldays | stayed all day so that I :

could see what they olld In the'faﬁer'

gave me a chance to not only know my students. but a chance to know

other teachers and how thlngs are run ln a school l ve learned how busy
a teacher Is from taklng attendance. breaklng for lunch and recess,
swltchlng tor speclal classes and then tlnally dlsmlssal and that walk

outslde to the buses Ithlnk | am better prepared to be a teacher. '

because | was able to Ilve the llte ot a teacher before belng thrown lnto a

classroom

BEST COPY AVAILABLE
11
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MATT SABLESKI (Intermedlote LD)

As teocher lnterns In the Sprlng pllot my peers ond l spent flve holt

days a week tor ten. weeks worklng wlth the teochers ' nd students ot

Shllohvlew Elementary We observed and. tutored mall groupsand -/
lndlvlduols, graded papers ond some ot us eve 'to“ght ent're lessons In

the otternoons. we become college studen goln, toklng lntroductlon to

Educotlon. Multlculturollsm. Leornlng Theorles ond Chlld Development

classes In one of the rooms at Shllohvlew ‘

There were mony posltlves ond a tew negotlves obout the pllot
program Belng ln the clossroom five doys a week. gove usa cleor plcture
of the teochlng protesslon We leorned how much work ond commltment

Is lnvolved ln belng o teocher We were able_to lnte_roct _wlth the students

ln a cldssroom tlve doys o week greotly decreose d.our. study tlme 3 .

Therefore tumlng In quollty osslgnments wos -often difficuit. However, lt

was d good lesson cn ‘fime: monogement
We were ln the clossroom close to one hundred hours more thon )
the usuol Phose [ students Thls helped glve us o better understondlng ot

our coreer oholce We have rlcher understondlng ot chlldren beoouse ot

Trotwood Madlson we were exposed to mony " ltuotlons ond problems

thot we mov hove to tooel e i

11
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Results of the Total Pllof Project:

The teachers responded to a survey at the end of the school year,
three months after the end of the workshop and at the end of the pilot
program. Not every teacher answered every question, but the results
were most important and gratifying.

Parther School Personnel

1. All teachers felt that having the Interns in their classrooms was
positive and did NOT detract from their ability to teach and reach
their pupils.

2. All teachers agreed that when they had guestions or concerns
about the program, they were able to have them answered directly.
Because they already knew both professors from the workshop, they
reported an increased level of comfort.

3. All teachers agreed (14) or somewhat agreed (2) with the
statement, “At least some of my pupils experienced greater growth
because of the intemns than would likely have been possible
otherwise.”

4, Of the 16 who responded, 13 agreed that the total program
(workshop and pilot) had stimulated them *to think more about how
and why | teach as | do.”

5. Fifteen of the sixteen agreed with the statement: *| was comfortable
in my role as a role model for a beginning teacher education
student.” The other was uncertain or neutral.

6. All 17 who responded to the specific question about whether or not

we should conduct this program again respended favorably.

ig
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p hin School : Shilohvi R .

Three teachers (Susie Toney, 6th Grade; Brian Barker, 5th Grade; and
Sandy Coe;.primary) and the principal,Ccennie Thiel, responded to a series
of questions in a focus group. The questions and their responces follow.

J:.Uphoff: From a teacher's perspective what do you feel has been the impact of the
two pilot groups on your own students?

S.Toney: As a classroom teacher, having students from Wright State has been
very helpful in the classroom. One major empbhasis is that they're able to
relate to students as far as their interests, I guess because of the age
difference - they are closer to their age. Another asset is that you have
another body in the classroom, and you're able to assist students with
individual instruction., as well a small group instructions. Students have
gained from having them in the classroom.

B.Barker: As a Fifth grade teacher, I believe that it has been very helpful and
beneficial to have the Wright State students in my classroom, primarily
because it makes it easier to set up things like small stations where you
certainly will have more hands-on activities that you can plan - you can
utilize computers more often - they can help you set things up quickly, take
things down quickly, and also they can help you monitor programs as they
are going on within your classroom. It's also nice because you can bounce
ideas off of another adult to find out how well a class went, if you're tired
and that's why you are responding to the children the way you are- it gives
you another perspective on how your teaching is going, and how the class
is set up. It gives you the opportunity, if for some reason you need to step
out of the classroom for a minute, there is another adult there to help out.
Then you are better able to meet some of the kids individual needs as well.
By doing those kinds of things, it enhances your teaching and makes you
feel a little bit better about coming to work. It's been very beneficial having
those people in there. They've heiped us dramatically, and I very much look
forward to seeing them in the Spring for five days a week.

S.Coe: Being in the elementary, it has been very helpful, especially in
teaching the multi-age 1-2, where we have close to 50 students - having two
extra students with us has helped us to do more small group activity, to
allow our centers to work much easier than they would have with just two
of us. Also it allows the kids to get used to having another adult in the
classroom, and having to follow directions from another adult besides the
teacher. Also, it gives that extra pair of hands if someone needs help, with
a certain paper, explanation, or directions. In the primary, it has been very
helpful to allow the kids work in smaller groups.

J.Uphoff: From an administrative perspective...?

C.Thiel: I've seem some impact in every case - more impact in some more
than others. A lot of it depends on how the staff utilizes the young ladies
and gentlemen that are working with them in the classroom. Most of the
teachers have found a way to make the young people feel like they are really

13
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an important, vital part of the classroom. Where it is successful, it has
always been the case of the WSU students being directly involved with the
students, with their personalities, with their situations in the classroom.
The few situations where it has been less successful is where the teachers
have had them doing more paperwork and that sort of thing. Gradually, as
we have gone through the two experiences, that situation has become
almost non-existent. At the point where we finished the second section of
students working with our teachers, we had very few that were just
assistants. They were now full-fledged participants, in working with
children and helping them accomplish those goals and tasks that the teacher
had set for each lesson.

In what ways has this program benefited you personally, as a professional
in your own growth, development, and that of your fellow teachers?

Personally, I feel that I have grown by being able to share with
another adult my experiences, and they have been very helpful for me
because many of my duties are shared now, which lightens the load, as far as
the classroom running and the everyday activities that you are involved in.
Definitely, I have grown, and I hope that I have benefited them in some way
also.

As a teacher, I have grown because I like being a more veteran
teacher. The WSU students coming in bring in some new and fresh ideas,
and that allows me to have a different view point on ways that I could teach,
or different ways that I could approach a lesson. Ilike that it has helped me
that way. Also being a veteran teacher, I hope that I have been able to share
some of my experiences with the students that have been with us - letting
them know different ways that I do things. They do help with supervision,
but the best part is that they bring new, fresh ideas into our classroom to
keep the interest of the children.

When I first started teaching, you always feel that fear of having a
stranger in the classroom, whether it be a parent, or whether itbea
supervisor, or principal, or anyone in the classroom, it would always have a
tendency to make me feel insecure about how the lesson was going. Now
by having someone in the classroom with me, I have overcome that, where
I'm not at all insecure about having anyone, including parents, come in an
observe a class. Presently, I have a student teacher in my classroom, and I
believe that I have been better able to utilize a student teacher, and make her
experiences in the classroom much more beneficial for her, myself, and my
students, because I've had PDS (Professional Devopment School) students
in my classroom previously, the last few quarters. I was also fortunate to
have two PDS students in my class for a while, last quarter, at the
beginning of the school year, which helped me better utilize space and their
efforts in the classroom. It makes you a stronger teacher by having those
people in there, It also helps you with the menial tasks that you have to do
from time to time. It's just helpful to have someone else in there to help you
with those tasks. It's been real beneficial having them here, and I look
forward to working with them as often as possible.

You have had an additional 20 people in your building...what has been the
impact of that?

io
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The overall impact I would say has to be excellent. The first
situation we had was the fact that my staff here at Shilohview received extra
training and supervision. That was an excellent experience for all of us. It
was especially good for those folks who had not been back to school
recently, and studied the more prominent programs for supervisory
activities. I think those people in that situation learned a lot. Some of my
teachers had just finished Masters Degrees and had participated in some of
those activities, so it was not as new and useful to them, but I still think it
was beneficial. That was the first area where I really saw we benefited.

The second area was that this staff was chosen to participate in this
program. This is definitely a pat on the back and I think that it was very
important to the staff, as it was to me, that we felt we had a staff, that we
felt very comfortable bringing 20 young people in to observe - not that
we're perfect - not saying that we do everything right, but that here was a
building, a school with a whole staff of people that we were willing to
expose to young, beginning education students to, I think is extremely
important, and I think it's something we're very, very proud of, and gives
us a boost as well.

Thirdly, just having the young people in the building, interacting
with our children has gone great lengths in giving our children a sense of
pride. They were proud that all of these people were here to work with
them. They felt good that they were chosen and selected to be the students
these people would work with. By far the fourth and most important thing
tc me as an administrator is the strides and the achievements that these
people have made possible for many of our children, who come from
homes and situations where they don't get all the help and attention that they
need. The young people in the building provide that opportunity for many
of my children here at Shilohview, to get more of the attention and help that
they so desperately need. So in many ways it's been a good experience.

I would be lying if I said there weren't a few more things that I had
to do administratively because of the situation, but it certainly has not been
an unbearable burden. There have been times when I have had to talk to the
young people about professionalism and some of my expectations of them
as professional - there is a fine line between being a student and a
professional, and though they were students, we expected them to be
professional educators while they were here. So, of course, there were
times when we had to have those discussions. The University was very
supportive of me in all those types of situations and I think the wonderful
working relationship with Wright State is one of the reasons this has been
so successful a program here at Shilohvicw.

In what ways has this partnership facilitated or helped you to do the things
you have wanted to do or experiment with in the school.

I would make one general comment...The thing that I found isin
relation to our action plan that we write every year. For each school year
the staff writes an action plan that which indicates the direction we want to
go and the things we want to accomplish. One area is that we focus on our
standardized tests, and the fact that we've had input from the young people
and assistance from them, even in after school tutoring on some occasions,
has definitely been an advantage in that area of our action plan, and
preparing students to take those tests. Another area that we focus on in our
action plan is community involvement/interpersonal relations. The
community, the parents of Shilohview strongly support this program. They

16
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are very excited about the young people being here. So, it has given us one
more way, one more emphasis, one more area of focus with our parents,
with our community, to indicate that they want our involvement, we want
their participation, and they appreciate the fact that we are doing something
above and beyond for their children. So this has been a chance to talk to
our parents and explain our program to them and help them understand what
we are doing here. The PDS program has caused communication to
improve and increase between the school and the community especially our
parents.

In the primary, we were looking to a multi-age classroom and since
we didn't have any staff development in that area Connie, Jim, and myself
attended a STE conference that gave us more information about the multi-
age. It also allowed us to get an idea of where we should start - that we
should start small and work our way up from there. Having two extra
people in the classroom, and especially the two that we had, they were
exceptional and allowed us to do a lot more with our students and with our
activities than we had originally thought possible. The first couple of weeks
they weren't there, and my teaching partner and I were not sure if this was
the right thing to do. Having those additional hands and additional ideas
helped make the program smooth itself out and it's running much better than
we had hoped it would be.

I think there's one other thing I should mention about
_ rofessionalism and staff development. Having the PDS program here and
having the WSU classroom here in the building where the professors come
here to teach the classes has given some people an opportunity to focus their
educational knowledge in a different direction. Working with children and
the PDS teachers in the classroom has been a wonderful experience. Even
more important has been the opportunity for interaction between school
personnel and the PDS students here at the building. We've had our DARE
officers speak with the students, our nurse, several of the teachers have had
the opportunity to discuss some things, but overall I think that has been an
important input because it gives us a different direction to focus some of our
professionalism and some of the knowledge that we might have that might
help the young people.

Yes, there have been some instances where we were able to come
into :he classroom and address some of the concerns of the young people.
Another thing that makes it good for them is that they participate in the
everyday life of our school. We have a fire drill, they have a fire drill. We
have an assembly, they participate in the assembly or at least observe if
nothing else. So it's given them a chance to see a fairly normal school in
fairly normal environments everyday, and I think this is important for
young people who are deciding if this is truly the direction they want to go
with their lives or not. It certainly is much better for them than an isolated
college classroom.

I've also been happy, for the most part, with the screening process
that Wrigh' “tate has done in choosing who will be in the PDS school.
We've only had a very few instances of people who have not fit in well, and
I think that speaks well for the people who go through that process, because
the majority of the people who work with our students and work with us
have been very approachable and very easy to work with. We can make
corrections and changes where ever possible, and because they are so easy
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to adapt to our programs and our schedules, it's made it a lot more
beneficial for everyone involved.

C.Thiel: In regard to that, there's one more thing I'd like to add. When we
started this program, it was a voluntary program - no teacher was required
to participate, no teacher was required to accept the PDS student into their
classroom. There were a few people who were hesitant, who spoke with
me about their concerns, and I encouraged them to do whatever they =%
they needed to do. Everyone participated, and now we are to the point, after
two pilots and a set of student teachers, where teachers are saying "How
soon are they coming back? How soon are we going to have them?" There
is no thought of anyone passing up the opportunity a* this point, because it
has been such a success, and has been a terrific opporunity, not only for
the students but for the professional staff at Shilohview as well.

We've started working on this three years ago, with teachers
volunteering to work on Spring Break to begin the process and I think with
the staff's help and under the management of our Superintendent, who is
certainly vital in getting this program into our school, we really appreciate
and are thrilled with the programs and it's effects here on the students and
the staff here at Shilohview.

Intern Assessment

This prcgram required pre-service students to engage in a
"Professional Quarter" In which most took no courses other than the four
foundation courses normally taken (two-per-quarter for two consecutive
guarters) and requirihg less time in a classroom with a teacher. These pilot
program students participated in over 180 clock hours of classroom field
experience in one quarter, comparing to only about 90 hours in the regular
program. Thus the role of the classroom teacher (Clinical Instructor)
became significant and vital to the success of such an improved teacher
education procedure.

These pilot students graded themselves on 18 basic objectives of
the four courses* which cons‘rifu‘re the foundation block of Phase | at WSU.
All students are regularly asked to do this at the end of the quarterin which
they finish their Phase | work. (*ED 214 Intro. fo Educ.; ED 216 Teachingin a
Multicultural Setting; ED 218 Learning Theory; and ED 220 Cnild |

Development)
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Teacher education students grade themselves using an A through F
scale on each of the objectives. Presented in the attached table are the
'‘grade point averages' for the pilot group and for three regular Phase |,
groups for each of the 18 program objectives for the of Phase | finishers

from the 1993-94 school year.
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TROTWOOD PILOT INTERN ASSESSMENT COMPARED WITH THE TRADITIONAL
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PROGRAM STUDENTS
Mean
Objective Trotwood
Tradifional Pliot
Spring '94

= —————— —— —

1. Know how the Federal Government, parents wishes, teacher

organizations, school funding, history and national trends have 3.07 3.40
Influenced the schools.

2. Understand the organlization, function, and control of the 3.10 3.47
public school system.

3. Know the iegal basls of the American educational system and 3.08 3.47
the major educational theories.

4. Aware of the historical origin of contemporcry socletal Issues

and thelr effects on the educational system. 2.97 3.13
5. Formulate your own position on critical Issues In school

funding, raclal matters, classroom discipline and the most 2.97 3.40
effective classroom structure.

6. Less likely to act on personal prejudice throughknowledge of

your own prejudices and public forms of discrimination. 3.27 3.80
7. Know cognitive, affective, and psychomotor domains of

learning and thelr influences on curriculum planning. 2.98 3.20
8. Understanding legal and ethical considerations In the

application of learning theories and problem-solving modeis. 2.97 3.13
9. Better able to resolve conflict and arrive at good solutions to 3.10 3.33
professional oroblems.

10. Be aware of different points of vliew about what schools

should be. 3.19 3.60
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TABLE TWO
TROTWOOD PILOT INTERN ASSESSMENT COMPARED WITH THE TRADITIONAL
PROGRAM STUDENTS
Mean
Objective Traditional Trotwocd
Piiot
(Spring '94)
—_———

11. Able to apply problem-solving processes to the resolution of
Interpersonai, intrapersonai, and Institutional dilemmas. 3.07 3.27
12. Assess your own sultablity for the career of teaching. 3.34 3.53
13. More empathetic and understanding of puplls who are 3.52 3.87
different from yourself,
14. Know Influences of heredlty and environment, stages of 3.29 3.60
development and developmental disorders.
15. Know contribution of environmental heredity factors to
Intellectual, physical. language and sex-iole development and 3.19 3.67
personality.
16. Know stages of language development, physical growth, 3.30 3.60
and moral development,
17. Understand effects of abuse, television, drugs, alcohol and
sex-role stereotyplng on chlid development. 3.28 3.67
18. Know children's social relationship pattemns, play patterns,
peer relationships and development of Intimate relationships. 3.12 3.53

oo
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The student self-assessment results confirm what the professors
sensed during the pilot quarter. These beginning teacher education
students felt much more that they were an integral-part of the schoo!, that
they were much befter able 10 deal with diversity, and had a far better
understanding of children--their development cn.d learning than did our
regular Phase | delivery-system students.

While our regular Phase | has been 21 good system and has had very
positive results based on NTE test scores, student teaching performances,
hiring records, and employer satisfaction, the early data analysis on the
Pilot program of all-day, every-day, on-site learning of the foundations
block of content indicates it 1o be an even better delivery system.

The analysis of the self-assessment data presented above reveals that on
some objectives there was only a minimal difference (less than three-tenths
of a point) in the group "gpa's"--EX: #4, 8, and 9. However on other
objectives (EX: #6, 15, and 18) the difference exceeded four-tenths of a
point on a 4-point scalel

The Piiot group's gpa exceeded that of the three regular groups on
each and every one of the 18 objectives, but the variation in differences
indicates that the Pilot students were selective about how they evaluated
themselves. This, in turn, gives added credence to the results.

Further study of this group and two which followed it during the Fall
1994 quarter is being conducted. The first of this pllot group will be student
teaching during the Spring 1995 term. Collection of their performance
data wiil begin at that time for comparison with those who have taken our

traditional approach.
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Conclusions
Based on the survey data summarized above, the informal
comments by teachers, administrators, and WSU students, the observations
of the two TED instructors, and the assessments of the WSU stuaent intern's
course projects and assignments we have arrived at the following
conclusions:

1. Prior preparation of classroom tecachers who will serve in the
additional role of Clinical Instructor is vital and becomes a key
element in a successful field-based professional education program
of study.

2. Close communication between professors and Cis can enhance the
quailty of student learning—both that of the P-12 and coliege
students.

3. Such specific and focused professional preparation for the Cl role is
a key ingredient in the process of “simultaneous renewal" and basic
to the Professional Partnership model for teacher education,

4, The PreK-12 school's agenda for self-improvement can be
enhanced via its affiliation as a partner site Thrdugh the expertise of
the university personnel, their contacts, and the added "hands" that
having numerous additional adults in a building provides.

5. Future teachers, even sophomore first quarterin teacher education
ones, show evidence of added sklll, knowledge, and maturity as
a result of a "professional quarter' such as the one described in this
report.

6. Bridging the two distinct cultures of higher education and a
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public school is not easy, cannot be done effectively without serious
effort and attention, but is possible given a wilingness to work

together and mutual respect.

Follow-up Resuits

Due, at least in part, to the findings from this first endeavor of
providing a one-credit hour graduate level workshop for future Cls, the
University has agreed to expand this offort in a dramatic way. During the
Winter 1995 quarter, 30 secondary teachers in Trotwood-Madison schools
will receive a 2 credit workshop via a scholarship from WSU. During the
Spring 1995 quarter, approximately 45 elementary and secondary
teachers in Fairborn schools will have the same opportunity. Similar
scholarship effor‘rs are in the planning stages with other districts such as
Fairborn, Dayton, Middletown, and Celina.

Another pilot group with two different orofessors was held at
Shilohview and the Junior High again this past Fall 1994 quarter. Results are
now being tabulated, but, according to the two professors, the previous
workshop learning remained an obvious and essential element .

Summary

The professional year concept (closely aligned with the described
experience) is identified by Goodlad and other key renewal leaders as
workable and needed. This concept Is designed to provi'de future teachers
with an Intense year-long experience in PreK-12 schools and college
classes . WSU's TED goai is to actualize the professional year model.  This
pilot's results of some of the essential concepts and ingredients of such a

program have given us the momentum to move ahead.

ANy
b’—-
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The elementary school which has served as the site for this pilot has
simultaneously benefited. ts professional staff has seen significant
improvement in the work and attitudes of their pupils and they have had
support in their own pilot efforts of inclusion and multi-age grouping.

The partnership's intent is to continue the relationship and to make
whatever adjustments are needed over time to keep the relationship a

healthy one benefiting all learners PreK through teacher preparation.
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