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.\ AN OPINION SURVEY: DO TENTH GRADERS HAVE A BETTER

PERCEPTION OF GLOBAL MAPS THAN NTNTH GRADE STUDENTS?

-

by Daniel R.Abraham
INTRODUCTION:

Global History Studies is an important part of the Social
Studies curriculum at Maxwell High Schocl in East New York,
Brooklyn. I teach Global History to four classes plus prepare
one class to take over their Global RCT exams. I teach two dif-
ferent types of Global H;story courses. The ninth grade course
is concerned with the study of Asian countries such as China,
Japan, India and the Soviet Union. The tenth grade course is
concerned with the study of Modern Western Europe from the late
19th century to the mid-20th century. This course includes such
topics as nationalism, imperialism, the two World Wars, the Cold
War and Middle Easterfi politics. I have found that teaching
these courses is difficult and complex, since it involves teach-
ing the students with a vast array of complex information.

I have found ;hat in order for a Global History course to be
fully successful, it must have certain elements, necessary for
its success. The elements which make the course a success are
the teacher, textbook, topography of the classroom, and important
visual materials such as maps. When a spudent learns about a
particular region, visual maps either in a book or on a rail by
the blackﬂoard are necessary visual elements for the displaying a
country or its location. éome rooms, such as mine, do not have
rails. We have to rely on thumbtacks to keep the map up. Know-

ing where a country is located is an important part of the
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curriculum. It°s as imporﬁant as knowing about the history of a
region, since maps give a student a visual understanding of how

a country is shaped. It also relates the historical significance
and changes, which help to shape the boundaries cf that country.
An easy example of a visual memory about the boundaries of a
country is Italy. 1Italy is shaped like & boot. When we think
about Italy, we‘imagine the existence of great periods of Italian
history such &s the Roman Empire, the Renaissance, or about such
great leaders as Julius Caesar.

The factors making a successful Global History Class are:

(a) the teacher’s ability to successfully relay the information
about Global History; (b) the textbooks used (Are the textbooks
good source materialsj; (c) having the correct equipment such as
maps, rails and a clear chalkboard; {d) students® knowledge about
Global History:; and (e) students” abilities to interpret informa-
tion. All these factors are important for successfully learning
in Global Histcry.

My concern was about the students® abilities to read and
understand maps, because they were essential for understanding
how geographical factors played in shaping a country’s history.
The maps helped to relay: (a) location of countries; (b) changeg
in the geographic boundaries caused by historical events; and ({(c¢)
helped to elevate the students® cognitive skills by relating maps
to historical changes. The last part of that statement is the
reason for by study about students® knowledge about maps. I feel

that without an understanding of the geographic locations of a




country, a student®s perception and conception of 2 country
becomes murky. There is a tendency to confuse historical events
with a country’s location. .

For instance, one student thought that Hitler was the leader
of Italy, instead of Germany. Another student thought that China
was located in Europe. These are just a few examples of stu-
deats” cognitive misconceptions of historical events to maps or
country’s locations. A student must be able to relate'people
and events to the maps in order to comprehend the historical sig-
nificance to the maps. Geographic location has been the most
significant factor in shaping a country’s historical destiny. I
decided then to test the students® knowledge about maps, since
maps are a very important factor toward a student’s understanding
of Global History.

I carefully lookgd for a survey map study which would be
easy for the students to identify and took a short time to do so.
The first survey questionnaire would test the students® global
knowledge of the maps, by identifying each country’s location
around the world. The survey questionnaire was used by Mary 7.
Mason and called “wWhere In The World," (Appendix A). The survey
used by her was based upon a study conducted by the Gallup
Organization for the National Geographic Society in 1988 to test
the peoples”® geographic knowledge around the country. The places
in the questionnaire, selected for identification by the stu-
dents, were based upon counties which had historical, political

or economic ties to the United States.




The second survey quesfionnaires were created by myself.
They were regional survey guestionnaires and were divided into
the areas of study the students had covered in class. One was
called "The Europearn Regional Map Identification Survey Question-
naire" (Appendix B) and was based upon the course called Global
History 4, a history of medern Western ﬁuroy . This was thé
tenth grade Social Studies éourse. Tﬁe other questionnaire was
called "The Asian Regional Map Identification Survey Question-
naire" (Aprendix C) and was based upon the course called Global
History 2, a history of Asian countries. This was the ninth
grade Social Studies course. I used a blank map with numbers'for
both questionnaires.

The last opinion survey questionnaire, which I also created
myself, had three parts (Appendix D). The purpose of the survey
guestionnaire was to test their cognitive geographic skills in
map identification. The survey gquestionnaire was used to: (a)
ask the students” opinions as to which global issue they regarded
as most important to them; (b) to see if they could properly
identify the country with the most important issue they selected
to them} and (c) to list the reasons why the top issue they
selected was important to them and their future.

All three opinion polls would, I hoped, give a clear picture
about whether the students could properly identify countries oﬁ al
giobal and regional map and could correctly identify a country
and an issue associated with it. I hoped to get a clear picture

of the students’ geographic skills and hoped that they would be




able to associate their global studies to the map identification
skills surveys’ questionnaires.

REVIEW OF LITERATURE:

I carefully selected 9 pieces of Literature, Which I
thought held important findings judging a students' performance
in Global (Geography) History.

The first piece of literature, written by Sglvatore Natoli,
suggests that the»relationship of geography and geographic skills
to practical life skills are ;mportant to understanding the
Earth and its relationship to that knowledge. It suggests that
unless there is a practical understanaing cf the Earth, andlcer~
tain areas of the Earth, the Earth’s life forms or way of liie
couid be endangered by mankind“s tampering with the Earth.

Natoli demonstraces how geographic ignorance about the
topography of the land could endanger peoples” lives. He sug-
gested that certain cities that were located in the west were
done poorly, because of their locations on an earthquake fault
line. The people living on that line have had their lives
endangered because of its location. He suggests that geographic
ignorance could lead to a disaster to the community or the world.
He suggests, therefore, that it is necessary that geography be
taught to avert certain disasters in the future. Natoli'presents
a good argument for his case with clear evidence and understand-~
ing of how geography could affect the world. (Natoli, Salvatore

T. Some Thoughts On Strengthening Geography in the Social

Studies.)




James Marran suggests‘that the school curriculum should
also include a course of geography in school and sugygests that
teachers should come up with a practical plan, which includes the
administration and the parents, in ordzr to modify the curriculum
tb include geography. Teachers should have their plans reviewed
by a higher source of education, college professors, preferably,
in order to make sure that their plans for a course be adopted
and make geography a legitimate subject. His argﬁments are
practical and his plan for getting the plan approved are quite

logical. (Marran, James. Getting Geography Into The Curriculum:

Pursuing A Decalogue.i

A survey of college students suggested that the students”
knowledge‘about geography was deficient and too shallow. The
survey also suggests that students® interest in geography is
poor. The survey states that one-half of the college students
had taken only one co;rse throughout théir whole college career.
The survey also tests their knowledge of geography and found it
also to be poor. The survey did not look into the réasons why

the students® lack of interest was present or why the students

weren“t interested in it. (Hill, David. A. A Survey Of Global

Understanding of American College Students.)

Joseph Cirrincione and Richard Farrell suggest that there is
a need to improve geographic knowledge and skills. Americans
tend to be ignorant about geography. The study shows that
teachers needed to improve their knowledge about geographic data

through better teacher preparation. Teachers did not have
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adequate knowledge about geography. He states that gecgraphy is
taught only in elementary and junior high schools and is omitted
from high school studies. Gecgraphy is not emphasized in high
school. The study also suggests that students failed to
recognize the rzlationship of interdependence between geography
to population patterns, transportation and communication. They
came up with two important suggestions to improve high school
students” geographic skills. They were: (a) that the teacher
must be trained in breadth and depth about geography to make them
more competent; and (b) that a separate course in geography be
taught in high schooll' Cirrincione and Farrell hit at the heart
of the problem in high schools and come up with practical
suggestions, which will help students”® geographic knowledge.

(Cirrincione, Joseph and Richard Farrell. The Status oOf

Geograply in Middle Junior and Senior High School.)

Branon suggests that map skills test the . students® abilities
to encode and decode information. Students must also transfer
symbolic data into conceptual data. He suggests that global
skills be taught at third grade. Teaclers should look for appro-
priate maps and make the students perform graphing activities.

He says that students should be taught to develop cognitive and
vocabulary skills necessary for developing good map skills. He
also suggests that teachers use various activities and objects
such as globes to improve student performance. These skills
should be taught at an early level when the child is at his

developmental stage. I agree with this fact, because the




be Continually developed and €xpanded upon, (Branon, Robert,

Map, Giobe And Gr=phing: Readiness Activities; Developing

Universal Thinking Skills.) -

McClure Suggests the need to improve studentsg* Performance
by introducing Practical map examinations. A group test of
seévera® classes was put into three phases. The first pPhase

included using 100 Students. The teachers useg an overhead

pairs, working together to see if they. could interpret

the facts and to applicate them. The Purpose of the

test was to Ssee if the students” geographic skills would improve
with révisegq testing. Breaking down the students into groups
forces them to think more for themselves and improve their

cognitive skilils, (McClure, John w. Practical Map Examinationg

For Geograghx.)

more palatable towards the Students* appetite towards learning

about it, She foung Some practical solutions towards teaching

8
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Global History. She suggests that aiscussions, not guizzes
should be used in reinforcing the learning attitudes of the stu-
dents. By discussing global problems, a student elevates their
knowledge about élobal problems., She used music as a means of
motivation, bf comparing 60°s music with 80°s music. She began
to ask students to cut out articles and asked them to report
important global issues in the class. She began an interaction
debate between the classes and finally had a debate between her
school and another school over some important global issues.
This had elevated and aroused her students” learning and interest
in Global Studies. It also improved her students® performances
in class. This is a good example of a practical suggestion
implemented successfully and could be used as a method for

teaching Global History. (Carper, Sharon. Global what?. O.

What Mind 0Of Education.)

James Petrie used a global test based upon a study done by

the National Geographic Society to see if the students” perform-
ance would improve by completing their course of studies outlined
by the department. The course of study included the cultural
regions of Africa, Asia and the Middle East. He used two tests,
one to study a students” knowledge of global regions; the other -
test was based upon their regional area of study.

Part one of the test asked the students to ide:vily the
location of various countries on a global map. Part two tested
the students® practical knowledge of the world.

The conclusion of the test showed that students showed an

f
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increased knowledge of the geographic area they had studied about
and had obtained a respectable knowledge of Western Europe. .

The test was much too compiicated and detailed to give tc my
students. It involved very high standards and was too long. It
should have been shortened and less comprehensive. (Petrie,

James. Global Awareness Test.)

Mary T. Mason used the Gallup survey which was done for the
National Geographic Society in 1980, as a means for measuring
students” knowledge of names and places in geography. This
survey was used by myself, because it was the easiest one to do
and didn“t involve much thinking bf my students. It was also a
practical experiment which tested their knowledge simply.

When Mary Mason did her survey, she used three groups of
students, elementary, jurior high and high school students. She
found that the schools were producing geographically illiterate
students. She also sEressed tha* the United States needed to
make geography a required subject in school. The information on
the test dealﬁ with names of counties and a map with numbers

used to help the students find the country’s location. Since the
questionnaire narrowed the answers to four choices, the odds were
one in four that the student would get it correct,increasing
the students' ability to get the right answer. The students

had to correctly identify the country's location on a map.

(Mason, Mary T. Where In The World? The Status Of Place-Name

Geography Instruction.)

Thomas S. Barrows was the last and probably the most

10
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complicated survey I had to read about. Barrow’s study was
formulated to reflect the issues of the times. The test was
concentrating more on students® knowledge of their understanding
of the facts. The committee”s questions would be directed
towards their understanding of how other peoples anu cultures
felt about the United States. The second portion of the test
would reflect upon their global understanding of the past and
contemporary issues. The test was tailored to reflect their
general knowledge of global issues and attitudes towards them.
There were 101 questions based upon the students® knowledge of
historical facts of certain global issues. The survey

guestionnaire was too long and complicated. I found all the

questionnaires very challenging and extremely difficult. * rnas
test would be good for a statistical major.

The survey seems “to stfess that there is a lack of interest
in global understanding and many students in college did not read
‘about international events or cared to know about it. There was
also a perception that the United States was capable of solving
any economic problem in the world. The survey questionnaire form
used by Barrows had no practical use in studying about high
school students® knowledge about maps, since it was too compli=-

cated for them. (Barrows, Thomas S. College Students Knowledge

And Beliefs: A Survey of Global Understanding.)

The various pieces of literature, which I reviewed
1 reflected the many issues concerned with the teaching of

. Global Studies. The key factors are: (a) the teachers'

backgrouhd ard strength; (b, ‘1




students' abilities and Qiziingness to learn about Global issues
and it's historical roots and (c) the topography of the world.

The equipment and its' functions are the key factors —
towards helping the students understand their subject. Most of
the surveys I saw were” too complicated. The National Géographic
Study was probably #he simplest one to use for my study of stu-
denté’ knowledge of Global History and issues.

HYPOTHESIS:

) _ L ~__~/'
students tend to have better geographic knowledge as
.

they get older and gain new experiences and skills in their edu-
cation. I used two gfdups‘of students from ninth grade and two
groups of students from tenth grade to prove my hypothesis. My
theory is that when both groups are tested with the same geo~
graphic survey questionnaires, the tenth grade students should do
better on the opinion survey questionnaires than the ninth

graders because they ﬂ%vg more edupational;e§ng5;encg.hnd
therefore have more advanced kno@ledge than the ninth graders. I‘
also think that the tenth graders should have better cognitive
skills than the ninth graders. I think that both groups of

students should be better able to identify countries on a global T

map than on a regional map.

METHODQLOGY :
I used four Global History classes to test my theories. Two

of the Global classes were ninth grade classes, which studied

L4

about Asia, 4ts culture and history. The other Global classes
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studied modern Western Civilization in the late 19th and early
20th centuries. These were tenth grade classes. 1 also used
four opinion survey questionnaires. The first survey opinion
test was based upon the one used by Mary T. Mason called Where In
The World? (Appendix A). The second Global survey test was con-
structed by myself and was split into two regional tests, one on
Europe and the other on Asia (Appendix B, Appendix C). The |
regional questionnaires used were based upon the area of study
they were learning about.

The fourth gquestionnaire was used to test the cognitive
skills of the students in both groups and to get their opinions
concerning which issue they felt would affect their future the
most by listing the issues in numeric sequence by their impor-
tance to the individual student (Appendix D). They would then
try to identify the country with the issue they were concerned
with. The students aiso had to list the reasons why that issue
was important to them or their future.

It was hoped that these surveys would give me a clear pic-
ture of the students” abilities to identify countries on a map
and to be able to identify countries which were concerned with a
particular issue. The students” visual and cognitive skills were
being tested by the survey questionnaires.

HOW THE SURVEY WAS DONE

I divided my four classes into two groups. The first group
was my control group, which consisted of two tenth grade Global

History classes. The other two ninth grade Global History

13
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classes was my experimental group. The tenth graders studied

modern Western Civilization. while the ninth grade students

—a ‘

studied Asian Culturg_gnd Hisgsryt

The';enth graders received no prior introduction, since I
felt that they would do better in map identification and in their
cognitive skills test than the ninth graders, whose map skills
and experience with it would be more deficient. They were given
all three tests in the following order: (1) The Global
Identification test; (2) the Regional Map Identification tests of
Europe and Asia; and (3) the Cognitive Map Identification tests.
They were given instructions on how to answer the questionnaires
and were told why it was given. This included looking at the map
and picking one of four multiple choice answers. They were given
15 minutes to identify the countries on the Giobal Map.

The second test also had a brief summary of instructions.
The students were asked to pick the numﬂer which identified the
country on the top sheet by putting the correct number next to
the country after looking at the map with the numbers on the
bottom sheet (Appendix B, Appendix C).

The last test was the hardest test. It involved detailed
instructions on how to answer each of the three parts. Students
had to look over each of the issues affecting the world today and
had to list by order of importance, which issue was most
important to them and why. They s%so had to identify the country
which was experiehcing the problem to see if they could correctly

identify it by memory.
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The ninth graders weré given a lesson, to help them to do as
well as the tenth gfaders, about maps and shown various
illustrations of different kinds of maps (Appendix B). They were
given a map which had pictures of a global and a regional map.
They were shown where the Asian countries were located. They
were also given two blank maps. The first blank map was a global
map (Appendix F). The second blank map was a regional map
(Appendix G). The students were instructed to £il) the blank
maps with ﬁhe current country they saw in their books. The
students were also asked if they couid tell the class what a map
was and to identify the seven continents and the three oceans on
the globe. They also put the major countries of the world on the
blank global map. This included the Soviet Union and the United
States. I told the class that they would be given tﬁe same test
as the tenth graders and I also said that they shouldnt fear the
test, since it wouldn‘t count on their feport cards. I wanted
them to come into class without any worries or misapprehensions
towards it and relaxed. The same three tests which I had given
the previous day to the tenth graders were given to the ninth
graders.

RESULTS OF THE TESTS:

The first table shows comparative results of the four global
classes which were divided into two groups of tenth grade Global
History students and ninth grade Global History students. The
results of the first test show that despite the lesson given to

help the ninth graders to do better in their performance, the

15




overall performance of the tenth graders was still better in
identifying places (see Table 1) found on a regioral map than the

ninth graders.

TABLE 1

GLOBAL TDENTIFICATION TEST

Type of Studerts Poar Average Very Good Total
0-4 Correct 5-8 Carrect 9-12 Correct ¥ %
# of % of # of % of # of % of of of
Students | Students | Students Studen't':s Students | Students [Students | Students
Students -3 1 i Ic _ e 1 4% 100%
2. Sth Grade 6 . 23" 17 46
Students 1% T ] 37% . 0%

L4

The tenth graders® performance was higher in number of

correct answers than the ninth graders, despite the lesson given

to them.

amount correct than the tenth graders.

answers correct.

basically just average.

The ninth graders did better in getting the average

The Global Map Identifi-

cation test shows that more tenth graders got a higher number of

. while the ninth graders” correct answers were

The second table shows the results of the Regional Global

Identification Test given to the tenth and ninth graders.

The

tenth graders used a European Regional Identification Map test,

while the ninth graders used an Asian Regional Map Identification

test.

them.

They were given ten minutes to f£fill in the answers to

The tenth graders did slightly better than the ninth

graders in the Very Good range, whereas the ninth graders did

slightly better in the Average Range by 9%.

16
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in the Poor category with 7% separating both groups (See Table

2) 3
TABLE 2
REGIONAL MAP TDENTIFICATION TEST
Type of Students Poar Averege Very Good Total
0-4 Correct 5-7 Correct 8-11 Carrect L %
# of % of # of X of # of % of of of
Students | Students | Students | Students | Students | Students [Students | Q+iwiarmte
1. 10th Grede 13 . Vi7s § 164 Len | 38
Studernts Vet ' . 100%
ol et
2. 9th Grade 9 14% | 130
Students Ji 56% ’ i_ . 3 100%

Students” perforﬁanc; was much better off the Global Map
Identification test than on the Regional Map Identification test.
Mary T. Mason’s test had similar results to my test. 1In
general, students seemed tc be able to identify places on a
Global Map better than on a Regional Map, even though they were
shown throughout the ;erm the location of the countries they had
studied. The ninth graders did better in the average categories
on both'tests than the tenth grade students, whereas the tenth
grade students did better in the Very Good categories than the
ninth grade students. One can attribute these results because of
the wider range of experience and learning about global studies
Ly the tenth grade students than the ninth grade students.

The Global Cognitiave Test showed even a wider range of

correct answers and incorrect answers between the tenth and

ninth grade classes (see Table 3).

17
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CABLE 3

GLOBAL COGNITIVE TEST ~ COUNTRY CORRECTLY IDENTIFIED WITH A GLOBAL ISSUE

Type of Students 4 of X of # of Xof
Students | Students Studerts | Students Total
with with with with ] %
Correct | Correct Incorrect| Incarrect of of .
Answers | Answers Answers Answers Students | Students
1. 10th Grede
Students 12 55% 10 4% » 100%
2. 9th Grade
Studerts 7 34% 14 66% 24 100%

Fifty-five percent of the students in the tenth grade class
were better able to i@enfify a country with an issue, with a
country associated within. The ninth grade percentage of finding
an issue associated with a country was almost 20% less than the
tenth grade students.

There was als0O an opinion survey to find out which issue
the students felt was.most important to them. The top three
issues in the opinion were about dead even. They were Global

Peace 26%, Starvation 26%, and Pollution 22%. The bottom issue
which received little or no support by the students was the
Energy Crisis 2%.

The students seemed to be in tuned with the country’s
sentiments of these issues. '

I also did an analysis to see which countries the students
were best able to identify correctly. The tenth graders did
better in identifying countries on a regional scale than the
ninth grade students. The ninth grade students could identify
five countries with a mé¥gin of 50% or better (see Table 4,

i8
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whereas the tenth grade classes were able to identify all the
regional countries with a margin of over 53% or better (see Table
5).

The top three countries the ninth graders were able to
identify were the Soviet Union, India and China. They had
already studied about India and China, not the Scviet Union.
Japan, the other country they hLad studied about, came in fourth.

The top four countries the tenth graders were able to iden-
tify were France, Germany, Italy and Spain. Britain came in
frifth. France, Germany and Italy were countries we had studied

‘in depth as compared to the other countries. S o

19

21




TABLE 4

NINTH GRADE REGIONAL MAP TEST -~ ANALYSIS BY COUNTRY

Nemz of Courtry & of X of # of % of
Students | Students Students | Students
with with with with
Carrect | Correct Incarrect|{ IncarTect
Answers | Answers Aswers | Aswers Students
3. Soviet Undon 25 78.1% 7 21.9% K 4
2. China 25 78.1% 7 21.9% o
3. India 24 75% 8 o5 -
4. Japsn 23 74.8%6 3 28.% 2
5. Mongolis 2 68.7% 10 N )
6. Philippines 15 46.8% 17 53.2% R
7. Thailed 15 46.8% 17 53.% R
8. Vietnam 13 40.6% 15 59.4% R
9. Burma 11 34.3% 21 65.7% R
10. Cambodia -9 28.1% | < B 71.9% 2
5
22
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TAELE 5

TENTH GRADE REGIONAL MAP IDENTIFICATION TEST - ANALYSIS BY COUNTRY

Name of Country # of %X of #of % of
Students | Students Students | Students Total
with with with with ¢ X
Carrect | Carrect Incarrect| Incorrect of of
Answers | Anewers Answers | Anewers Students | Students
1. Frence &9 90.6% 3 9.4% » " 0%
2. Germeny % 78.1% 7 21.9% xR 100%
3. Soviet Union 24 7% 8 5% g 100%
4. Italy 3 71.9% 9 29.1% R 1005
5. Spain 22 68.7% 10 by -4 K74 100%
6. Great Britain 15 65.6% 11 34.4% 2 100%
7. Greece 15 59.3% i3 40.7% K] 100%
8. Czechoslovakis 13 58.3% 13 40.7% K 100%
8. Sweden 11 53.1% 13 46.9% P 100%
10. Greece 9 53.1% 15 45.9% 7] 100%
11. Poland 16 50% 16 50% 2 100%

The overall performance of the tenth graders was still much

better than the ninth graders on the Global Map Identification

test, which was exactly alike and mixed European and Asian

countries to give them an equal chance.

The tenth grade

performance was much better in ten out of twelve categories

the exact same countries.

The top two countries, which are

probably the easiest ones to identify in both testings were

Soviet Union and the United states with both groups showing

90% or better of the students” recognizing these countries.

21
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ninth graders were able to identify two countries of Asia pratty

well. Japan was recognized by 85% of the students in the two

ninth grade classes, whereas only 47% of the students were able

to recognize Vietnam. This is a pretty high percentage because

Vietnam is a hard ccuntry to locate and Japan was a country we

uad studied intensely. The tenth graders who were studying about

modern European Civilization also did pretty well in recognizing

the countries they were studying, specifically the Soviet Union

and France, ', which were two countries we were studying in

the course. The surprising fact was that the students in *%e

- - -

o |

tenth grade did poorly in identifying the country of Great Br

-

- T ' red

V7 m ———

whicn was véry importént in our discussions of modern Europe. »
The performance of the students in the ninth grade was some-

what better on the Global test than on the Region test. The

only conclusion as to the reason why the tenth graders did better

on their Global tests ;as due to the fact that they spent more

time studying modern European maps than the ninth graders who

dealt with ancient and modern maps.
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TABLE &
NINTH GRADE GLOBAL MAP SURVEY TEST

Name of Country # of % of #of X of

Students | Students | Students | Students Total

with with with with ' X

Carect | Carrect | Incarrect| Incorrect | of of

Answers | Answers Angwers | Answers Students | Students
1. United States | . 31 91% 3 % 32 100%
2. Soviet Union 3 67 4 12 2 | on
3. Japen 2 8% 5 1% 2 1005 '
4, Pacific Ocean % 76% 8 4% 32 100%
5. Mexico 2 | ex 12 5% 2 100
8. South Africa 20 5% 14 4% 32 100%
7. Vietnam 18 53% 16 47% % 100%
8. France 17 50% b, 50% R 100%
9. Cenaca 3% 21 7% 32 100%
10. Egypt 1, 2% 24 85% 32 100%
11, Persisn Gulf 5 15% 2 85% 2 100%
12. Britain 5 15% B5% % 100%

.
23
20




TABLE 7

TENTH GRADE GLOBAL MAP IDENTIFICATION SURVEY TEST

Name of Country # of X of #of X of
Students | Students Students | Students Total
with with with with # %
Correct | Correct Incorrect| Incorrect of of
Answers | Ansvers Aswers | Answers Students | Students
1, United States 1 3% 2 7% B 100%
2. Soviet Union 31 a3% 2 75 k<) 10K
3. Cansde 27 8% 6 8% 3 100%
4. South Africa % 7% 8 2% 3 100%
5. Egypt 23 0% % <) 100%
6. Mexico 22 67% X <] 100
7. Britain 16 48% 17 52% k<] 100%
8. Jspan 13 3% 20 1% 3 100%
9, Pacific Ocean 13 3% 61% Kx] 100%
10. Persian Gulf 12 3% 21 84% B 100%
11, Vietnam » 36% 21 484 B3 100%
12, France B 24% 25 7% 3 100%
CONCLUSION:

The results of all &be opinion survey tests prove that the
tenth grade students dié;better on their Global Identification,
Regional Identification and Cognitiv.: Identification test than
the ninth grade students. Despite the fact that the ninth grade
students were given a lesson to help them get higher grades, they
stilllgcored_}gﬁnghan the tenth grade students. The tenth
graders had tk. aévantage of more learning and visual experience
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with maps. This helped them to do much better than the ninth
graders. | .
Both groups'did hectter on their Global Identificatientest t
than on thelr Regional Ldentlflcation test. ” The ninth graders
didn“t do as well as th: teﬁth graders on all three tests. The

percentage of tenth graie students having numbers of correct

answers on the Regional Map test _was much hlgner‘than what the
'Au_

‘ninth graders achieved. The number of ténth graders getting

their Regionai Identification test with 50% or better was greater
than the number of ninth grade students taking a similar Regional
Identification test. 'ihe number of students getting their
Regional identification test with over 50% of the students was

much less. Only half of the questions on the Regional Identifi-

catlon test £nowed 50% or vpetter “T‘“ﬁ@‘ﬁ*ﬁ?ﬁ grade snudents\. :
\w‘.b"' .a ' f 1—C‘~ .
‘**.-‘a‘g'ﬁ ~0

getting thelr answers corrertly.

Based upon e analysis of these tests, one can conclude
that because the tenth grade students had more leéhing and visual
experience, they will do better in identifying maps than the
ninth graders., They will also do better aghiﬁantifying regional
maps. The tenth graders elso did_Petter—ie;identifying a global
issue with the’country, which is concerned with it than the ninth
graders. The key factor in this analysis was identifying the
country associated with the global issue. A further analysis
also points to the fact that both groups were able to quickly
identify the two countries they heard about the most in the news;

the Soviet Union and the United States. It was very surprising
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to me that very few students could identify the Persian Gulf, ~

even though they were shown maps and saw maps on television.
This showed that they werc ignorant about the Middle East and
were more concerned with local issues. The majority of my

students were concerned also with issues of peace and apartheid.

< \

-
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APPENDIX A
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The purpoﬁo of these tests is to indicate your knowledge
- about the location of each country,especlally in your area
of study,Western Europe.lt is also to test your awvareness
of other global regions.It is also to indicate your aware-
ness of important global issues and which areas were most
8ffected by these important issues,

.dDstructions: Carefully, 1ook at each of b the threes naps.
Then tell me the location of each country, simply by listing

the number which identifies the location of the country.Example
[ 4

Which number indicates the location of France?Answer 7.

Part 1-
l.-Which number indicates the locatiorn of France?
2.~-Which number is Spain? |
3.sWhich number is Great Britainé
. :.-Which number is the Soviet Union(Russia)?

S.=Which number is Jtaly?
6.-Which number is Germany?
7.-Which number i{s Poland?

' 8 -Which number is Greece?
?(-Which number i{s Czechoslovakia?

- 10.~Which number is Sweden?

11.=-Which pumber is Portugal?

28
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The PULPOsSe Of TNESE WELE 48 wv euscowvcs o
about thc location of each country,especially in your area
of study, - RER LIt is also to test your avareness -
of other global rgq;ons.lt ig also to indicate your avare-

ness of important global {ssues and which areas were most.

gffected by these important issues.
1 Instructions: Carefully. 1ook at each of b thc three maps.

Then tell me the location of each country, simply by listing

the number which jdentifies the location of ‘the country Example

which number indicates the location of France?Ansver 7.

part_\-
‘1.=Which number is China?

2.-Which number is Japan?’

31-?hich number is the Soviet Union?
‘4.1Which number is India?

5:-which number is the Phillipines?
G.eWhich number is Vietnam?

7.-Which number is Burma?

‘y~Whic} number is Mongolia?

;»~Which number is Thailsnd?

u‘o.-hhich number is Camhodia?
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" APPENDIX

WHERE IN THEB WORLD?

gm'ncnom Record your answcss o be anewer shoet wiing 3 Number 2 peacil DO NOT PUT YOUR NAML ON ‘1111 ANSWIR

Uso the World Map for questions 1-12

1. Which nuir;bcr shows the location of the United States? -

L A)1 B) 2 C)4 D) 10
2. Which number shows the location of the Soviet Union?
A)2 B) 16 C) 17 D) 31
3. Which number shows the location of Japan?
A) 32 B)33 .. C) 34 D) 35
4. Which number shows the locatioﬁ of Canada?
A)l B) 2 C)4 D) 10
S. Which number shows the location of France?
A)9 B) 14 (610 LIS D) 22
6. Which number shows the location of the Persian Gulf? ‘
' A)17 B)8 - Cc)28 D) 29 '
4. Which numbér shows the location of Mexico? :
Al B) 4 C) 26 D) 30 }
8. Which number shows the location of the United Kingdom? 5
A)9 B) 13 C) 15 D) 16
{
9. Which number shows the location of South Africa? !
A) 11 B) 24 C) 25 D) 30 i
0. Which number shows the location of the Pacific Ocean?
A)3 . B) 7 C) 12 D) 18 ‘
11. Which number shows the location of Egypt? -
A) 15 B) 20 C) 21 D) 23
12, Which number shows the location of Vietnam?
A) 32 B) 33 "C) M D) 35
36 |
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