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Preface tc the English Edition

This is an updated and translated version of my book Forskningscirkeln -
pedagogiska perspektiv (The Research Circle-Educational Perspectives), which
was published on the occasion of a congress held by LO, the Swedish Trade
Union Confederation in June, 1991.

The research circle is a form of cooperation between trade unions and
researchers that is spreading all over Sweuen and in recent years even
beyond our national borders. The idea for this book was born during a
discussion on cooperation between labor organizations and universities in
the fall of 1989. With the assistance of Lars Fernvall, LOFO, I was given the
opportunity to do an in-depth study of research circles from an educational
perspective during a three-month-period in the spring of 1990. I would like
to take this opportunity to thank both him and my other benefactors.

The rescarch circles I have participated in and describe in this book were
arranged jointly by SKAF (Sw ed’sh Municipal *Workers' Union) and the
Uppsala University department of education. My participation in the circles
was funded by FRN (the Swedish Council for Planning and Coordination of
Research).

I especially want to thank the participants - the women - in both circles for
everything they shared with me, both in terms of life exporience and
professional skills.

Since the work with research circles is above all a collective experience, as
evidenced by what follows in this text, T also want to point out that this book
could not have been written if it had not been for the cooperation that is
always going on among the multitude of “research circle rescarchers”. Our
number has grown over the years, as can be seen from my many references
to other works in the text. That is not to say that I am not solely accountable
for everything contained herein, but since my cooperation with Lars
Tolmstrand has been so intense and we have co-authored so many articles
about the research circle (most recently Tolmstrand and Ilirnsten 1994, See
also Holmstrand and Hdrnsten 1992 and 1993), 1 particularly want to thank
Lars for our many, long discussions about the research circle, its uses and
significance.

Furthermore, the ALFOFAK work (see below, under the section entitled
Fxamples of Research Circles) has neant more contacts, both with
researchers and union representatives, and this has increased my
appreciation of this form ot cooperation. Its importance has certainly not
diminished in these last few years, when Sweden has been i the hands of a
conservative government for the second time since the Second World War.
In three vears, this government has "succeeded” in not just threalening bt
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actually tearing down large parts of the welfare state that we so diligently
have been trying to construct. As can be seen from the concrete example of
the cleaning women in a county council hospital, Sweden’s public sector is
being dismantled in an alarming way. Daycare centers, schools, health care,
libraries and other kinds of public services are being scrapped at an
unprecedented rate. In this kind of Sweden, a collective counterattack is
neceded now more than ever.

It is in this context that I hope the research circle will find its niche and its
mission. There are many things we must try to safeguard for the future and
there are many good things that can be improved on, instead of climinated.
This is a work that must be done by the many, for the many. Research and
researchers bave their own particular tasks and importance in this work.

In the course of discussing and introducing the research circle in a variety of
other countries (England, Austria, Switzerland, Chile, Brazil, etc.) in recent
vears, we have become increasingly aware of the importance of good
cducational models and new forms of cooperation between theory and
praclise and between researchers and practitioners. The particular work
method and form of cooperation that is introduced and analyzed here is
needed in many parts of the world in order to achicve what we as
educeational researchers still hope to contribute toward in some way - a
better world to live in.

Uppsala, May 1994
Gunilla Harnsten




Background

Introduction

This report should be considered a preliminary contribution to an educational

analysis of the research circle. First, some words to explain what is meant by
a research circle.

In short, a research circle can be described as a study circle in which
researchers parlicipate. Another characteristic is that the work focuses on a
problem that a union or other practilioners have brought to the circle's
attention because it would benefit from a closer examination. As a rule,
there are certain knowledge resources that can be used systematically in this
analysis, the most important being the knowledge and experience of the
union porlicipants themselves. The participating researcher may also
possess inportant information about the problem under study. In addition,
he or she can contribute his or her professional skills, such as the systematic
analysis of a problem. Finally, the rescarcher can contact and invite other
researchers who are well-versed in areas that need to be mastered in order to
gain a deeper understanding of the problem.

This description is a basic model that has been used and is still being used in
many different ways and it order to attack many different types of problems.
Today, research circles are going on in almost all parts of Sweden and
interest in this method is spreading beyond our national boundaries.

To work in a research circle is to be engaged in a continuous dialogue. In the
same way, [ hope that the contents of this book will prompt a dialogue about
the 1esearch circle, Since my work was limited in time, it is only one
contribution to an ongoing discussion and cooperation between the different
rescarchers who are involved in research circles. T make no claims that this is
the one true theory or method, and at present several rescarchers in different
locations in Sweden are analyzing the theory and practise of the research
circle. Since we have all been working with different types of research circles
(see below) and because we belong to difterent academic disciplines, we have
a lot to learn from cach other. One good sign is that “research circle
researchers” appear to be less afflicted by the elsewhere omnipresent
academic illness of wanting o keep your results and knowledge to yourself
until they are presented in a finished work. I hope, instead, that this work
will provide an impetus to continued development and cooperation.

I myselt have worked as a special education teacher in the primary schools
for many years and my research has cente.ed on the regular cducation
system. This clearly enables me to pereeive learning in a slightly different
light than other researchers involved with research encle work, Among




other things, my vyears of teaching have provided me with extensive
knowledge of how individuals and groups of students are left behind in our
mandatory school system. In my dissertation (Harnsten 1988), I underlined
the social causes of this process and examined attempts by socialist teachers
fin Sweden, Denmark, England and former West Germany) to change it. !
have concluded that any basic changes in the school system must come frem the
outside and that alliances must form between the working class and the progressive
forces that do exist in limited numbers in the schools, In order for such alliances to
be effective, the labor movement orgarizations must at all levels be
composed of strong and politically aware individuals. People are shaped by
their childhood and early experiences, but a lot of important learning takes
place in working life too, for better or for worse. I have found the research
circle to be one way of taking advantage of and strengthening the positive
aspects of learning and eventually of changing the situation. Changes that
at'ect working life and those who are actively involved in it will also have
repetcussions on the education system, which in turn will have an impact
on working life, cte. (Cf. theories developed by Basil Bernstein, e.g. Bernstein
1977.)

With my experience and background, I have found it highly meaningful to
work with research circles, where the conditions, still within certain limits
of course, are completely different and significantly more in line with an
educational practise that takes people seriously.

The Structure of the Report

To start with, T will give a short summary of how the noton of research cirde
has been used by rescarchers and other participants who have direct
experience of this work form. T will also deseribe the vast need that seems o
exist for this type of educational practise.

Nent, T will examine the research circle in terms of its significance to
educational researchers and relate recent results from a {few research areas
that are closely related to the domain of the research cirele. This will in no
way be a comprehensive account, and the arcas discussed, i.c. research about
research mformation. research about adult education and research about the studu
circle tradition are not comparable. The results that have been emerging from
these different fields are, however, similar in that they signal a strong need
for other educational practises. It is my belief, too, that educational research
can make valnable contributions to arcas that have not traditionally been
the object of educational analyses

One major section is entitled The Research Crrcde as an Instrement of Change
Here, Uirst discuss similar research areas and adjacent activity tormes, Net, |
provide examples of different research cireles and give o more detailed

11




description of the research circles in which I have participated. As a result,
the section My Personal Experiences is written in a different style than the rest
of this work. This is inevitable, since it is simply a straightforward account of
what went on in these circles. Most of this material has been published
before in a conference report from the Center for Working Life (1990).

Under the heading The Theoretical Background of the Research Circle, T give a
brief introduction to some early educators whose ideas may help explain the
processes at work in research circles. The cducators chosen all share a
conviction that education can never be neutral, but is always used with a
certain intention. A preliminary analysis of the circles I have described in
the light of these theories completes the section.

In conclusion, I sum up the main characteristics of the research circle and
discuss the significance of this method in a free quest for knowledge.  do
net, however, provide a model for how a circle anght to work, since I am firmly
convinced that this is a highly dynamic method that depends on cooperation among
people that may be very different from cach other and whose reactions may differ
and sometimes be completely wunpredictable.

Some General Notes on Research Circles

The research circle is something as simple as a possibility te cooperate
among people who trust cach other and share a few basic convictions. By
now, n.any participants, both researchers and “organizers” of research
circles, have described both the purpose of the circles and their common
ground. What follows below is my selection from these comments.

At a conference in the Center for Working Tife on February 1, 1990, rescarch
circles were discussed under the double heading of The acquisition of
knowledge by local wnions in cooperation seith researchers and New insight into
working lite research oased on union cooperation. The introduction begins:

Rescarch dircles engage practitioners - often from
unions - and researchers in a joint etfort to develop
new knowledge. This development of knowledge
typically consists ol tking stock of, increusing the
kuoweled ge about and ceentually soleing problens m
workmg Iife, e in the work environment or the
organization or content of the work. In this
perspedtive, the research cirele is a part of ¢ umon’s
work process. The conventional, set lonm ol the
study circle 1s not sutlable tor this purpose, which is
to develop or callect knowledge that has nol
previoushy been recognized The work moa cinede




usually starts off with a definition of the issue to be

studied, the . vailable resources and the work forms
that can be used. Both practitioners and rescarchers

come to the research circle equipped with their own
knowledge, skills and insights. (From the invitation
to the conference, ALC 1990)

The expression rescarch circle was coined by Karl-Axel Nilsson during a
course that he and some of his colleagues organized at Lund University in
1976-77 for union representatives. This s Nilsson's description of the
research circle in a paper submitted to the above-mentioned conference:

Our discussions have brought us to the point of
viewing the extended experimental activities with
research circles as part of the process or organizing
and developing the exchange of knowledge between
researchers and union representatives. These
research circles can be used for a variety of purposes.
The circle could opt to work on problems of a more
universal nature and then it would turn into
something like a course. The research circle also
makes it possible to gear the studies to suit the union
work. In this case, the knowledge is used both for
immediate action by the unions and for long-term
union work. Researchers with an interest in and
knowledge about the problem chosen by the circle
are recruited from the university. Their main
function is to convey information about rescarch...

We assumed that the researchers would also stand to
gain something from this participation. The
reciprocal nature of the research circle was a
fundamental feature. The researchers were not to
function as teachers, but rather participants of the
circle. The exchange would consist in knowledge and
uscful contacts for ongoing research. The
possibilities to use the research circles to plan new
research were discussed from the beginning, but we
did not see the circles as a direct way to conduct
rescarch projects. (Nilsson 1990, p o)

Here, it can be seen thal the research information function was emphasized
at the beginning. People in other parts of Sweden, where more and more
rescarch circles have been starting, have also been willing, Lo describe the
significance of the meeting, that takes place in a research circle and the
character of that meeting.




Birgitta Eriksson, a researcher with many years' experience from circles in
Virmland, a counly in western Sweden, including those arranged within
the framework of the TREFF project (Three-way Cooperation Researchers
and Unions), described her view of research circles in her contribution to the
conference as follows:

Although the research circles that have been
arranged in Virmland have been and are different
from each other, there are certain common features
thal practically all of them share. They are based on a
cooperation among the participants in which
everybody's knowledge and experience are of equal
value and use. The participants have a mutual
respect for each other and for the others’
competence. In addition, when the research circle is
initiated, there is a willingness on the part of the
participants to change something,. (£riksson 1990,
p7

The TREFF project in Karlstad also gave rise to several reports about the
methodology of the rescarch circle (e.g. Bergsten 1986). In Uppsala, a
description of the basic ideas and principles of the rescarch circle has been

presented in a short paper (Holmstrand, Harnsten and Isacson 1989):

It is also a way to deal with problems that otherwise
receive no attention, cither in union work or in
research. The research circle liberates us from
conventional structures, it is a new form, a kind of
forum that provides a free space where we may
reflect both on everyday problems and on more
tniversal matters. At best, new perspectives open up
and the foundation of a new quest for knowledge is
established. For all the circle participants (union
representatives and researchers), the research circle
means a possibility to leave the everyday work
behind for a moment. It lets vou step back and think
about the situation. Under favorable conditions, the
research circle can be a highly creative environment.
(Holmstrand et al 1989, p 3)

These and other descriptions all touch on the importance of the meeting,
the cooperation, the freedom from conventional forms. Ingrid Wahlund,
TCO, who has followed the work with research circles from a central
position, has pointed out that it has not always been casy to find well-
functioning wark methods, even within a given framework:




The cooperation between unions and researchers is,
however, a relatively new phenomenon. This is
why it has sometimes taken a certain time to find
suitable forms for the cooperation. This part of the
work has occassionaly presented difficulfies. In some
cases, the union representatives have expected the
work to go a lot quicker and be more practically
oriented. At the same time, the researchers may at
times have lacked the necessary depth of knowledge
both of the reality being studied and the working
conditions of the unions. In order to facilitate
meaningful cooperation between unions and
researchers, it is therefore important to take one's
time in getting to know each other and bridging the
gaps between different outlooks and notions.
(Wahlund 1990, p 5)

This means that the way the circle develops is largely dependent on the

background, experience, interests and views of knowledge of the various
.2-,. s - 2-,

participants, both practitioners and researcher(s).

My discussion of the research circle from an educational point of view is
obviously primarily based on the circles that T'have had direct conlact with.
These are circles held at the workplace, consisting of women of a restricted
cducational background, among whom many are immrants. In my capacity as
rescarcher from the department of education, | was the main participating rescarcher.
Therefore, my observe 'ions cannot be extended to include all types of
research circles. Nevertheless, they reveal a great deal about different
educationai processes and how they can be related to the conditions under
which different groups in society operate.

Above all, these observations provide examples of how poorly-educated
groups in society can be reached through education and how they can be
stimulated into demanding education and rescarch that may help them
change their work situation.

It is also a matter of how 1o develop and strengthen the pernat democracy of
the labor movement, which I maintain is a pretequisite for a well-
lun(‘lioning evternal xi"nlm'r.u'y.

Fheretore, when you come right dowr to b, this is a matter of democracy.




The Research Circle — an Educational Concern

The Research Circle Answers a Collective Need

The growth of the research circle is m <t frequently described as in the
quotation above by Karl-Axel Nilssoi.. At approximately the same time as
Nilsson started his circles, however, activities based on similar ideas were
going on in other places. In 1977, for example, Jan Holmer and several other
researchers at the University of Goteborg and the Chalmers Institute of
Technology started study circles and other educational programs together
with shipyard workers at ¢t » Gétaverken shipyard in Goteborg. In his
dissertation Higher Fducation for Low-Skilled Industrial Workers, Holmer
presents a detailed analvsis of these and other projects (IHolmer 1987). This
way of working was not unique to Sweden. In former West Germany there
were some carly altempts at cooperation between union members and
researchers, e that on which Neglt based his theories (see chapter on “The
Theoretical Background of the Research Circle). It is surely relevant too that
Karl-Axel Nilsson and others found themselves in that special setting, the
Department of Education at Lund University, where the form and content of
educational theory were undergoing profound changes in the mid-seventies
(see, for example, Kall—s, Kohler and Nilsson, 1971). A related work form
can be seen in the parent education approach that Eva-Mari Kohler
developed on the basis of an experimental project in the fall of 1974, Her
pilot study resulted in an educational material, Parent Lducation (Kohler
1976), which highlights the importance of using the knowledge that people
have and shows how to process this knowledge with the assistance of
researchers. As Kohler explains it in her book:

An important source of knowledge in teaching and
in working with the study material is vour own
experiences. By becoming aware of them and
thinking them over, you increase vour own
knowledge of how to be a parent. You learn to think
and act in the light of the knowledge you have
gained and you are able to compare vour experience
with that of other people, which is yet another
source of new knowledge. (Kohler, 1970, p 8)

Kohler goes on to tell us that the material contains results from ditferent
studies of children and parents, but she urges her readers to he critical of
such itormation:

But vou also need to adopt a critical attitude toward
research and findings from different studies. How do
these tindings agree with vour own experience? 1's
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not enough for you lo recognize a iittle here and a
little there in the results that are presented. You
need to understand, see and feel that what is stated is
true in real life. (ibid}

Lier work on parenit education led o new perspectives and ideas for
continued research, which are presented in e.g. Study of the Enviromment of
Children and Swedish Child-rearing (Kdhler 1975 and 1981). Although this work
did not involve union representatives (even if many of the participants
were from the working class), it is an example of how people's previously
ignored experience can be merge” vith “scienlific” resuiis and lead to the
formation of new knowledge. The ~ommon denominator is the
fundamental conviction that people harbor unexplored resources.

The research circle, then, can be said to have developed out of a collective
need in the working class that coincided with a collective knowledge held by
certain researchers. The research circle may also be valuable as a
counterbalance to the privale sectar’s monopoly on the use of education and
rescarch. Anders Mathiesen pereeived tis early on:

A cocapany decides to adopt new technology and
chooses its particular woy of organizing the work on
the bas.s of profit. New technology is introduced
when it is profitable and any consequences in the
torm of increased demands on the qualifications of
the labor foree (changes in the structure of the
workplace) are reduced to a "managable” problem.
This is done by c.g. altering the organization of the
work and/or is perceived as the personal problem of
the workers. Only by mobilizing the political poieer of
the working class can we fight this tendency. To this cid.
the untons nead to develop an educational strategu.
(Mathiessen 1970, p 130) (My italics)

in view ot the recent changes in society, it is naturat for the unions to soek
out new paths. Itis probably not a coincidence, theretore, that activitios
involving rescarch circles are now on the rise

As an edicational concern, the reserach arcle may be detined by examining,
come existing researct arcas that have their own theories and focus on
special problems, nomely:




= Research about research information
- Research about adult education

- Research about the study cirele tradition

Research about Research Information

There is substantive research being done about the information of research,
both in Sweden and in other countries. However, rescarch information has
not been perceived as an important educational issue, especially not in the
Scandinanvian countries. In May 1990, a two-day Scandinavian conference
was held on the subject of “the transfer of knowledge and the preservation
of knowledge™. The conference was organized by the then newly formed
organization, "Forum for the Preservation of Knowledge®. together with the
Dalarna Research Council in Falun. This occasion too was short on
contributions by educationial rescarchers and the problem’s educational
aspects were only lightly touched on. I believe, however, that an educational
analysis would provide new and fruitful insights into this arca. I share this
view with, among others, Thomas Tydén, who contributed an article to the
anthology that was published after the conference, in which he describes the

transmission of knowledge as a "classical educational issue” (Tydén 1990b)
Ct. also his dissertation (Tvdén 1993). The following summary of current
research is based on the papers that were presented at the conference (and
subsequently printed, see Tydén 1990a). Most of these were written by
resecarchers in saciology or political science.

In these articles, several different aspects of the problem of research
information start to emerge. These concern the research per se, i.e. its content,
form and direction, as well as the inforsation process, ie. different venues and
means, and the recipients, the uses available to different groups, cte.

In her contribution to the conference, sociologist Ruth Lonn (1990) attempts
to define different concepts in order to facilitate the discussion. When
analyzing the concept of research, she first refers to the conventional
definitions of research drawn up by the OECD, i.e. basic research, applicd
rescarcht and developaental work, but she goes on immediately to say that these
divisions are in reality quite arbitrary. R&I, i.e. research and development,
are increasingly regarded as a pair. In the Statute on Higher Education, for
instance, this is mentioned in connection with research information. It can
be seen, theretore, that researchers are under the same obligation to report
their results irrespective of how their research is defined.

Lonn uses a report from the Swedish Council tor Planning and
Coordination of Rescarch (FRN) as the baws for defining different areas that
fall under the category of research information (FRN 1983) This leads to the




following division: General research information, Uscer information and Scientific
and technical information maintenance.

"L.Onn concedes, however, that this division is not very clear-cut either.

THE RECIPIENTS. The recipients and the function of research o them have
been analyzed to a considerable degree. Lonn inentions three frequently
cited names: Carol Weiss, Helga Nowotny and Judith Larsen. In Sweden, the
work of these researchers has been carefully roviewed by, among others,
Sune Sunesson (e.g. in Nilsson and Sunessorc 1988) and Tomas Tydén
(Tydén 1988). The main concepts that Rut Linn derives from these
rescarchers are those of conceptual function and instrumental function. Swedish
studies on the use of rescarch have been carried out mainly in the ficlds of
social politics, construction and medicine. Based on these studies, which of
course differ among themsclves, but which also have much in common,
Lonn states:

.

What they have in common is their view that the
instrumental usce of research is more or less tangible.
Research is used in power struggles, to justify
decisions and to professionalize work. Social
networks and personal contacts in general are useful
to convey the results of R&ID.

The people in charge appropriate R&D results when
needed and when the person imparting the results is
trustworthy. If vou wish to spread R&D information,
vou need to pick the right person to impart the
results and the right outlets. (Lonn 990, p 2)

Manv of the other papers focus on the instrumental use of researe~ results.
One of these is "Transmitting knowledge in a regional perspective”
(Stokken 1990} In an outline o a research project, Ann Marie Stokken
discusses the two ditferent pictures that have gradually started to emerge:

One of the pictures concerns the transmission ol
“solutions.” It is a malter of concrete or instrumental
information, where it is relatively clear what is to be
transmitted. The object is to have the message
received. The knowledge is seen as a kind of product.
Both packaging and form are important
Technological subjects and Language courses are both
examples ot this

In the other picture, a higher value is placed on the
transmission of new perspectives, approaches or
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alternative ways of understanding a problem than
on solutions. I believe that in the social sciences this
kind of knowledge prevails. In the social sciences, we
do not often provide solutions or concrete answers.

In this view, transmitting knowledge is more a
question of creating forums or “mecting places” for
intellectual “thinking out loud” or for
synchronizing a perspective. (Stokken 1990, p 126}

Tuula Laaksovirta uses mainly the same definitions in her paper, although
she makes no generic division between the social and the naturat sciences
hased on the way the research is used:

In research about research, the wavs in which
scientific results are used have served as the
ditferentiating eriteria. Ore the one hand, people talk
about instrumental use, which means that you use
the results to legitimize vour decisions, i.c.
legitimization use. On the other hand, there s
enlightenment use (Stole and Heiskanen 1970, p 6).
According to the enlightenment model, research

about society does not in itselt solve any prablems in
sociely Instead, it is the basis for developing
intellectual ways of using research, as well as
torming premises, setting the direction and making
the results accessible. (Laaksovirta 1990, p 192)

Further on, Laaksovirta adds that the enlightenment maodel is not limited
only to the social seiences. She claims that a prime example of where the

enlightenment model would be more appropriate than the instrumental

model, would be in the information sector in the medical world, wheee it
could be useful m seccading mtormanon about sreventive medicine

The researcher would tend to agree with the view that the transmussion ot
knowledge trom the (sociab) science pens up new solutions, approaches or
perspectives Untortunately Kpell Nilksson and Sune Sunessor (1990) and
others have shown this to be an dlusion in many cases.

Nilsson and Sunesson’s use ot the notion of a contert of yse builds on the
work by the Audtrian sociologist Helpa Nowotny (1982) The complexity of
the researchers” svmbiotic relationshup with the envanonment that provides
them with work ceans that the knowledye s e from fiee tom yvalae
nidments Nilsson and Sunesson condluade,




This "context™ or "environment” is not just a
network of social relationships in general, but a
nevus of conflicts, where states, organizations,
scientific communities, departiments, private
companies and other scientists are all part of the
picture. The structure of the conflicts i< determined
by sodial forces and organized interest groups. This
“context of use” determines how knowledge and
concepts are understood and used. (Nilsson and
Sunesson 1690, p 114)

Sunesson also refers to a study by Thomas Brante, which shows that
researchers (in this case they were working on a study concerning the
referendum on nuclear power) are aware that the research of their
opponents is tainted by personal bias, whereas they regard their own work as
objective.

The definttions and notions used in current user research are ¢riticized by
Sunesson and Nilswon, who have analyzed how research is used and why
{Nilsson and Sunesson 1990). They conclude that the uses to which research
is put are even more dependent on contest than what the literature shows,
They found, for instance, that research results can be used in different ways
by a town's administration depending on where in the hierarchy the user is

situated In Nilsson and Sunesson’s study, ollice managers, union
ref res ntatives and sodal workers cometimes used the very same research
in hree different ways.

In their analyses, they firstidentify four different strategies according to
which research is used. The first,in which research is used as an investment
for political ends, is called a socropolitical inzestment strategy by Nilsson and
Sunesson. The second one to emerge from their material is determined by
the need to control both the rescarch and the users own organization, thus
its name, the contr ol strategy. The two additional, but fess common strategices,
are the persemnel oronted investment strategie and the resudt-onented strategu. The
latter means using research and researchers for the purpose of short-term
campaigns

The purpose o these studies of the uses of research s to explore how the e
attects Hie researd el Concermng the strategy that is the most producdtive
tor the rescarch Hsain, 1 es the socopolifical meestment -tralegy, Sunesson
observes that

i ostmubates e demand tor rescarch and eads o
the organzimg of networks of teseardbers and vser-
I these cases, the organizations do not protect
themselves by means ot “huatlers”, but by allving
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themselves with the reseaich. These alliances are
formed out of a need to control one's environment.
In this way, both of the main inyvestment strategics
are power techniques, methods to connect and
disconnect knowledge and power, which have a
direct bearing on the research (Nilsson and
Sunesson 9940, p 123)

These alliances are not in themselves a problem. What is a problem,
however, and what Sunesson discussed in his lecture at the Falun
conference, is that there are only a few, specific users of research. It is just the
tip of socicty’s lnerarchical pyramid that uses research in this way. Therefore, a
monopoly forms on the use of contacts and knowledge, which has major
ropercussions on the research and its uses.

This modsl, which can also be seen as . method for building netivorks, is, for
the most part, a good model to work with. An assessment of the importance of
networks to the rescarch conmunity, and to some extent Lo research
information, was presented by Tanne Foss Hansen (1990). Foss Hansen
holds ¢, that more permarent networks between rescarchers and
practitioners would lead to more long-term and constructive uses of
research. The networks that she examines involve researchers, public
administration and the private sector. Foss Hansen does not, however,
address the problem ot the kond of hnozeledye tha s being used.

THE INFORMATION PROCESS. There were several papers submitied
about the intormation process itsel to the Falun conferenee. Marianne
Gustavsson. secretary of intormation at the Work Environment Fund,
~deseribes how the Fund is able to reach difterent groups of users through its
various channels of written information The groups the Fund deals with
most treguently are referred 1o by Gustavsson (1990) as “transmitting
groups” As part of their jobs, these people sitt through, select and distribute
knowledge to union members and other appropriate people at their places of
work Transmitting groups incude personnel in charge of company health
aare, satety and work environment imspectors, statf' in charge of educalion as
well as regional sately supervisors, central satety supervisors and umon
otticials and representatives

Gustavsson explams how the wntten mtormation is rmnplvnwnl('d bv
conferenices and senunars One example of a “aiccessful” iniative was the
Clean up’ campaign This campaign was evaluated by 111 (the Uppsala
In-litute tor Personnet and Orgdni/nlinnnl Development). Gustavsson
quoetes from s report at 73000 contimied to work with the maternal after
the contererae (pabh Tos far trom dear what this realls means, however.
Avccording to e 10 report tHedhund et al Bam, onlv 1770 ot the people who
answered the questionnaire (2 out of 14 individualyad were trom the




cleaning staff. Out of 29 interviewees, two were cleaners. The main target
group of the information campaign was also stated to be the supervisors,
which corresponds to the general strategy of the Werk Environment Frnd
(see above). The report gives no indication of the answers of the cleaners
interviewed. There are, however, a few interesting answers from some of
the interviewees who did not continue working with the material. Some
said: "it works fine now, there is no reason to start changing things around”
(Hedlund ¢. al 1990, p 22). Another person claimed that the resistance 1o
reform came mostly from the cleaning staff: "._they don't want to change
their routines, o start working in cleaning patrols, for instanse.”

The authors of the report also conclude that it is important not to
overeitimate the effects of a campaign like this, where the object is to
transmit knowledge “higher up” in the organisations. It is also true that this
type of "evaluation” cannot be used to obtain any substantial knowledge
about where the obstacles to reform are to be found. In addition, it should be
noted that the researchers involved in the "Clean up” campaign were
finished with therr part of the project once they had compiled the material.

In a paper from the Norwegian Research Council for Science and the
Humanities (Norges Allmennvitenskapelige Forskningsrad, NAVE), Karl
Erik Brofoss »xamined whether results from rescarch are really used. Brotoss
focused on the importance of the channels used to transmit information. By

compiling resnlts from different studies, he concludes that the by far most
important means of transmitting information is direct contact seith the
researchers themselees (Brofoss 1990, p 103). e gives no clear indication of how
this contact is to be made, however:

It would not appear that the contact between
researchers and users is established first and
foremost at conferences. Furthermore, it seems
unlikely that direct contact with the researchers
increases the probability that the user groups will
read the research reports. And most noteworthy of
ali, the tact that the users read the written material
scemis {o have no bearing on whether or not they
use the research - (Brofoss 1990, p Lo

In comctusion, Brofoss notes the importance of discussing the transmission
strategios ol the tuture

Anather conceete study that pomnts in the same direction was undertaken by
Ivar Soderhind and Fars Vigglund (1990 Their work is about the contact
botseen rescarchers an - practitioners in the area ol environmental
protection and pubhce health. In their conctusion, where the authors present
thar recommendations, they suggest, inaddition to providimg written




information in various forms, increased contact between rescarchers and
practitioners Sdderlind and Hoglund also emphasize the importance of
weighing in the sacial environment of different groups when interpreting the
results of information campaigns. One way to strengthen this aspect would
be for the rescarchers to "go to where the practitioners are” to a greater
extent. This would give them insight into the reality of the municipalities.
According to Séderlind and Haoglund, the rescarchers could accomplish this
through observation, discussion, dialogue, and by providing guidance and
help in understanding the results of their research, cte.

From the above summary it can be seen then that the oldest model for
spreading information about research 1s starting to be challenged from
different directions. Ulrich Nitsch, professor at the Swedish University of
Agricultural Sciences, has made a detailed study of campaigns to spread
rescarch information among farmers (an area that has been at the forefront
of information transmission). According to Nitsch, the main criticism that
can be levelled against past diffusion research is that its perspective on e
sender Is too one-sided. 1t was presumed in carher research that the

information the sender wanted to convey was pood and should be conveyed.
It it did not succeed according to plans, the rescarchers considered this a
tailing on the part of the target groups and tried to explain why the
information had not been accepted and applied in terms of the targel groupy’
shortcoming -

His own research at the Swedish University of Agriculture Sciences has
prompted Nitsch to describe the meeting between the world of research and
the farmers as a cultural collision

Research information is based on a tormal rationale
and represents the values of the scientific
commmity. The farmers, however, apphy an
adjustable rationale, determined by the conditions
under which they live and work and the values that
grow out of their practical, agricultural work.

In mv opinion, it is crucial for the rescarchers to
clarily the nature of this mecting and under which
conditions and on whose terms it occurs This Kind
ol knowledge s necessary to ensure that the meeting
can be designed so as to be eariching for both sides
There is o tendeney in our saciety to ascribe higher
dignny to scientific knowledge than to knowledge
tet sprngs ttom eapenence Theretore, the
transimission o} research mtortmation risks boiny,
reduced to a controntation, or a one-sided cultural
tmvasion, rather than a truittul exchange  Fhis not
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only reduces the offectiveness of the research
information but also goes against our own
democratic principles. (Nitsch 1990, p 90)

This view is completely different from asserting that the cleaning staff
cannot be bothered to change their routines. It expresses a wish to take
people seriously. It addresses the questions: what kind of knowledge is to be
conveyed, to whom and in what context, and maybe even why? Only when
we have provided satisfying answers to these questions can we proceed to
take a closer ook at how the transmission of information should be carried
out.

It can be scen, therefore, that this problem is essentially an educational concern,

Research about Adult Education

In the discussion above about research on recarch information, I have
highlighted the crucial role that education researchers play in this contest,
which for <o long has been an interdisciplinary domain When it comes to
research about adult education, adult pedagogy, or andragogy, as it is
sometimoes known, the situation is almost the reverse, i.e. a more
interdisciplinary approach s needed. Adult education is a subdivision of
education and in some countries it has developed into its own discipline. In
a recently published article, however, a Dulch educational rescarche.
expounds on what he believes to be the disadvantages of an excessively
narrow view ot adult education (Tuinman 1991) Tuijnman gives Sweden
as a relatively good examnle of a country where the integration of adult
cducation with other eduecational research has been particularly beneficial
The theories about recurrent education that were introduced ip Sweden in the
late 1960 <, ked to turther integration with other social science research This,
accordimyg to Fuwjnman, has meant that the research about adult education
has found its own niche ina larger context of educational policy.

In June, 1990, a conterence was held at the Nardic Folk Academy in
Kungaly The conference was ealled Researddr o Scandinaew, st Annual
Conference on Research i Popindar Pidication and Adudt Ddneation: Howas
arranged by the academy n cooperation with the research group on adult
cducation at the University of Linkopire: Many ol the papers subnutted to
the conterence support Tuipman's argunment, i e that this tvpe of research
belongs in a larger context ol edncational policy

The sionnry that follows s my selection from the papers on recner et
cdcati nom a perspectine of workimg hile and the corkplace




The question of how to reach people with the lowest levels of education has
cropped up repeatedly in Sweden. The debate gathered momentum
particutarly after the “Low Income Repart”™ was presented. Lena Johansson's
contributions (1974} were among the most insightful. At the time, recurrent
education was a form of aduit education, which was perceived as a means to
bring about society’s stated intention of achieving equality by means of
education. Vast research resources were used to find (new) ways of reaching
people with little education. The paper submitied by Anders Fransson and
Staffan Larsson to this conference focuses on different ways to increase
participation in adult education The authors claim, however, that a general
effort to promolte education, any type of education, is not without its
drawbacks:

~adult education may come to be perceived as an
obligation, the same obhgation that made many
prople uncomfortavle about school. Sometimes
adult education 15 more a question of propaganda
than of education/increased knowledge, like in
those advertisements for companies that pretend to
be promoting further education. Even when it is a
matter of “good” education, it is not self-cvident that
every body should study. Tt is not always through
organized schooling that we learn what we need to
kinow. To place a high value on adult education is
more an expression of the world view ot certain
adult education fanatics and higher education
romantics than it 18 a general truth (Fransson and
Farsson 1990, p 1.

In spite ol these objections, the authors go on to present a series of
arguments for the importance tand mavbe even necessity) of ceducation. It is
crucial, however, that the education be imparted in the proper way and have
the proper content One of the reasons invoked for this, and which i of vital
importance in this contet, s that the werkplace is where we dearn the wicanig
of poreer. Without knowledge, we are often helpless and unable to increase
our influence. Fransson and 1arsson poimnt out that the right kind ot
cducation can be a boost in strengihening a person's position in the
workplace Traditional trainieg programs for the statf are not a viable
alternative from this perspective, since they tend 1o be otfered on the
emplovers terms and are very seldom available to those with the lee
amount of education (arsson et al, 1986, 10Y [989)

In addition (o the powerlessness epericnced at the workplace, some studies
i the Poeer Report Petersson et al 1959 chow that . maost measures ol
commnnity involvement show a considerable correlation with the ley el ol
cducation ” Petersson et al dlaim that
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To make new contacts, take ihe iniative, belong to
organisations, be abkle to stand up to authority and
other aspects of participation are much more
prevalent among highly educated people than
among these with little education (Petersson et al
1989, p 190).

It would scem, therefore, that the arguments for further education are
strong enough to convince us to try our utmost to encourage more people to
study. Fransson and Larsson also present ways in which this object can be
achieved, on the basis of seven dimensians, where one pole represents
active efforts to involve people with little education in adult education
programs and the other stands for a more passive approach.

The seven dimensions are:

location ~ linking the education to the workplace seems ta be an effective
incitement

recruifment - it is important that the studies be based on evervday bife in
order to reach those with a “latent need to study”

a network of studics - here, different forms of cooperation between the adult
ceducation organizations, the secondary schools for adults, ete., are
mentioned financing - that the education be fully remunerated is a necessary
condition for large g: »ups of workers

hours - flexibility is the key word

group composition - the workmates are an ideal group in many ways

course canient — according to current research about adult education, this
should ideally be adjusted to the experience of the parlicipants

One of the forms invoked by Fransson and Larsson as being close to the ideal
is the research circle method, in their artic) » represented by Eriksson and
Holmer (1990).

Fransson and Larsson warn about the dangers inherent in studies tied to the
workplace, mainlv as concerns the content:

Who decides the content? How can free and
independent knowledge be obtained in a course held
at the workplace? This type ot studies presupposes
not only impartial organizers, but also an attitude on
the part of the participants that independence is
important (ibid, p 10

They also point out that the trade unions inust place more stringent
demands on the education of their members in order to affect the content,
form and, most importantly. the iarget group of the studies. Fransson and




Larsson conclude their article by stating, however, that there is an obvious
risk in increasing the education programs at the workplace at the expense of
the education that is available te alk:

One commorn reason for choosing adult educatien is
that you want to gel away from a work situation that
is perceived as meaningless or hazardous to your
heatth. It is important that this possibility remain
open to evervone. If it is possible to change jobs by
means of further training, the employer will feel a
natural pressure to improve poor work conditions,
in order to maintain his labor force (ibid, p 11).

Far be it from me to deny anvone the possibility of changing jobs by means
of further training, but the problem is that even it more people are educated
this way, they are likely simply to leave the old jobs behind. New people are
then taken on to fill these positions In other words, the contest stavs the
same. Fransson and Larsson hope that the emplover will be foreed to make
changes in order to keep his workers, but this will be true only for some
sectors, definitely not ali. The only result will be the creation of transitional
jobs or workplaces, where only people with a very low standing in society
and with a poor self-image will remain (primarily women, immigrants,
ete).

A more inlegrated view of work and education was presented in a Finnish
paper submitled to the same conference. Within the framework of a large
rescarch program about continuing education, Jukka Tuomisto undertook a
study of different workplaces in Finland. The aim of the study was to
investigate the ideal conditions for a process of continuing learning The
introduction to Tuomisto's project deserves to be quoted in full;

a. The research on continuing learning, cannot be
limited to a mere discussion of a more tlenible
cducation system. It is just as important to analyze
general and structural problems in working life as
well as the matter of the distribution of work, which
affect people’s possibilities ta advance in their work.

b. In addition to education, we need to examine all
forms of learning that exist m working life. Itis only
through an analyvsis of the whole situation and by
discussing the importance to the individual's carcer
ot dilferent forms of learning, that we can build a
new strategy for the ongoing fearning process
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¢. Behind the concept of continuing education there
is always a normative view of man and society. The
ongoing learning process can be justified just as well
on the basis of the demands for effectiveness in
production, as from a humanistic point of view,
which would demand a more humane production
process. The rescarch should strive to ascertain to
what extent the different aspects affect the
development strategy in question. We must also
examine to what degree these aspects are
contradictory or if they can be combined, at least in
part.

d. Education is also alwavs a question of power. The
old saving that "knowledge is power™ is still viable,
maybe today more than ever. In the information
society, education and knowledge grow even more
important as the source and instrument of power. If
people’s ability to go on learning is recognized and
the attitudes to an ongoing learning process grow
more enlightened, the hierarchy at the workplace
will inevitably be affected. The employees must,
consequently, be given increased access to co-
determination and influence. If not, the ongoing
learning strategy will be just a new tool for the
employer to whip and manipulate his workers
(Tuomisto 1990, p 10)

Tuomisto’s ideas are based in part on the theories of 2 eritical psychology of
learning, which have become known in Sweden mainly through the work
of Ttayvrynen and Hauwtamaki (1976). The basic aim here is to change the
conditions and nature of the work, while at the same tinte engaging in a
process ot learning that increases the individual's ability 1o influence.

Jan Holmer's work “Studying as an impetus for changing the nature of work”
(Holmer 1990) also owes something to these theories. He, too, stresses the
importance of past experience in this context:

The qualifications that a person brings with him or
her are a product of learning processes and are based
on experiences that people share in their work,
home, school, ete. The knowledge, shills and
attitudes that a person gives expression to can be
mterpreted mthe ight of ¢ g the condibons of a
person’s tormative vears, the degree of reproductive
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work in the home and the position held in the
production chain. (Hoimer 1990, p 4)

In addition, Holmer is one of the few Swedish researchers who early on
became interested in Negt's theories and developed them further (e.g.
Holmer 1987).

Another perspective on what is largely the same preblem is represented by
Kenneth Abrahamssan (1990) in his discussion "Reflections on future
development strategies for adult education in Scandinavia”™. Abrahamsson
underscores the importance of strengthening Scandinavian cooperation in
the area of adult education:

If not, our Scandinavian platform for adult
education ricks being lost in the large European
transformation. We will either disappear in all the
smoke and dust kicked up by the dramatic changes
in Eastern Europe, or get lett by the roadside in the
drawn-oat negotiations concerning our relationship
to the European Community (Abrahamsson 1990,
p D

Atter having examined the process of life-tong learning in Japan, where
“frne for learming and problem-solimg at work™ may account for as much as 10
to 20¢ of the working hours™ (ibid, p ), and in the United States, where a
new form of education contracts are starting to be used in some companices,
Abrahamsson warns of the danger of taking the problem of education at the
workplace too lightly:

Could it be that the idea of learning at work is a way
of gradually transferring and legitimizing the
employer's power over society’s store of knowledge
and thereby also to control the individual's personal
quest for learning and knowledge? These are some
of the questions we should be asking ourselves
when trying to determine the direction adult
cducation should take in the new century. (ibid,

p 10).

In conclusion, current educational rescarch in adult education shows the
secessity of linking questions of education and learmmng fo the workplace and the
problems of work. At the same time, however, it is essentinl that the education
not be controlled by the employer, which would only serve lo perpetuale
existing conditions. The untens need to develop @ strategy in order to saleguard
all their members interests more competently than they do now.
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Research about the Study Circle Tradition

One form of adult edrzation that has long enjoved a very solid standing is
the study circle. The special way of working that characterizes the study circle
originated in the popular educatior movement and is a special form of
adult education. Therefore, it can be ciaimed that the study circle is based on
an educational theory of its own.

One of the carly pioreers of the study circle was the well-known proponent
of educational reform Oscar Olssan, who saw this as a valid method to put
people’s knowledge and experience to good use. Olsson claims that “the

€ ~der of Good Templars was the first major popular organization which
tried to launch a general educational program for its members” (Olsson 1922,
p D). Olsson refers to the courses of study that were designed in 1895 “along
the lines of the Anglo-American Good Templars™. There had been,
however, long before that, pre-union initiatives to start "educational
circles”. Bunny Ragnerstam (198 has described how two tailor's
apprentices, along with a doctor, drew up a formal announcement of the
formation of the Educational Circle of Stockholm, on October 26, 1845,
Although Ragnarslam's description is in the form of a novel, it is based on
extensive research. Not until the founders learned, on Octlober 28, that their
circle had been approved, did they, according to Ragnerstany;

- dare to issue an open invitation to all the artisans
of Stockholm to join their circle as of the New Year.
This was the first organization in the country,
outside the framework of the guilds, that was created
by the workers and for the workers, with the intent
of gathering together workers of all professions in
one and the same movement, to achicee a common
ol (Ragnerstam 1986, p 15)

Fhe fact that the workers, apprentices Olof Renhult and Sven Tradgdrdh,
needed a doctor to help them, was, according to Ragnerstam, due to the fact
that although this was "the era of associations”, with innumerable
organizations being formed, there was not yet a single organization for
workers. Therefore, the apprentices were worried about how their idea
would be received. They had been inspired by talking to forcign apprentices
and those returning from abroad, who related that in Germany, France,
Switzerland and England such organizations had been around for quite
seme lime. Thev also learned that organizations for worker education had
been introduced in Hamburg and other places. These examples made them
persist in their endeavour Although the beginnings were auspicious from
the workers' point of view, with a democratic form, the organization was
soon appropriated by “the rovalistic gentlemen of the bourgeoisie.” On LMav




17, new statutes that eliminated membership democracy were introduced.
Ragnerstam describes this as follows:

Instead, the board of directors gained absolute
control of the circle by abolishing the members” right
to vote and replacing it with a 24-member council
that would make all the decisions. After that, the
circle gradually turned into a forum for the
philantropic activities of the middle class, which
attempted to diffuse middle-class culture and
middle-class education among the lower classes.

(ibid, p 77)

In an article in Uppsalademokraten on August 9, 1990 (Bulow 1990), on the
controversial ban on «trikes introduced in the spring of that year,
Ragnerstam refers in an interview to “the dissolution of the first workers’
movement”. It is precisery these first study circles that he has in mind.
Ragnerstam adds something that is also highly relevant to today’s research
circles and their content:

When the values of the middle class start to
penetrate, the original ideals and visions are spoiled
(Bulow 1990, p b

When Oscar Olsson writes about the carly study cirdes of the Order ot Good
Templars, his main coneern is with the ardes that evolved over time. The
very first courses were not shining examples of "a good learning
environment.” Insicad, Olsson concludes about these circles that “grown
men and women will not in the long run be content with the elementary
nature of the courses™. He goes on to sav that the courses that were really
cuceesstul were ones that “had an altogether difterent character” (Olsson
1922, p2)

Here, Olsson is 1elerring to a form ol study arede that originated in Shae ond
Viarntland:

Atter working tor many vears with organizing,
courses in 1 und, the diredor ol studies tor the
district of Skine proposed in 1902 1o his distnict and
to the central oftice that a new organization tarm
<hould be introduced, the sty cndde TUwas aceeploed
at both fevels The Skane director had the
oppportunity of expermenuny: with the new form
lor a couple of years, hirst Shane and Later onan
Varmland At that time, almost all ol the existimg
study ardes  some twenty were limited o those
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two areas. After that, however, the circles spread all
aver the country and in another few years, the
number of circles started to increase by an average of
one hundred a year. (ibid, p 3)

A study circle as it was defined in those days was not allowed to be about just
anything. Olssan defines the study circle as fallaws:

The study circle is first and foremost a library
organization, but also a reading circle, a lecture
society and a club for social enjoyment. In addition,
it can easily, under favorable conditions, be
combined with studies. The wark methods used are

casy to adapt to lacal conditions almast anywhere.
(ibid)

One important tunction of the first study circles was ta "add mare substance
to people’s lives, by bringing them into contact with the treasures of art and
learning” (Ibid, p 23). In this way, the concerns of every-day existence and
people's drinking habits were to be pushed into the background. A certain
amount af cantral was certainly part of the picture, as evidenced by the
criteria laid down far a good circle leader. Such a person had ta b interested
in his work, persevering and punctual.

Olsson gaes on to discuss many different types of circles. He mentions for
example the folk high school variety, which, according to him, really live 1
up to the name af study circle. Another type that he refers ta is ane that he
came across in the British adult education system, namely the university
tutorial class. He labels this the "scientific study circle” or "university circle”
This kind of circle is described mare in detail by Olssan in his book The
University and Adult Tducational Activities in Sweden (Olsson 1925). This type of
circle had a maximum af 30 members, wha committed themselves to
meeting once a week for a tatal of three years. The university provided a
professor or an associate professor wha lectured for the first haur, and then
led a discussion among the members during the second haur. In Sweden,
two such circles were started in 1922, One in Stockhalm, headed by Prafessor
Gosta Bagge, and the other in Malma, under the direction of Emil
Sommarin’. While Olssan’s boak was being written, a third circle started in
Malma. Olsson mentians R. H. Tawney in England as one of the trail-blazers
in developing new teaching methods suilable for the meceting between
mature and mare experienced students and the universits world. Olsson
also points out the mutual benefits afforded by this meetng between the
university and the workers Another important point, in Olsson’s view, was

I Both Ragpe and Sommar were cecenoemists sho ook an mterestin worker related issues
10 1s mterestmg o nete, st conteat, that both, aere politically actine: Sommann sas d
woctal democrat, whereas Bagpe was active in the Conservative Party!
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that it was very clear from the start that the workers’ higher education
would not make them anything other than workers: “...they, still in their
capacity of manual laborers, did this to be better armed in the struggle to
liberate their class” (Olsson 1925, p 4).

It can be seen then that the study circle as a form goes a long way back, but, as
with so many other study forms, the content has varied considerably, as has
the leadership and the aim of the circles. It may have been more unusual
than what has previously been assumed for the circles to have had any sort
of emancipatory goal. This may be an instance of wishful thinking, rather
than actual reality.

That the form as such has many built-in benefits is beyond

question. The only problem is that, as with many other educational forms,
the structure has altered the original intentions. In a paper submitted to the
conference, Jan-Erik Perneman, of the Nordic Folk Academy in Kungdlv,
and Bosse Bergstedt, trace the history of the study circle and outline its
benefits, but also examine the problems that characterize today's practical
activities.

Among, the positive aspects of the study cirele, Bergstedt and Perneman
point out that the adult education movement holds that each individual's
experience constitutes a higher criterion of truth than the experts” scientific
methods

If it turns out that there is no final and absolute
truth, more people must be given the opportunity to
express themselves. The remarkable thing ebout this
view is that the view itself is a result of this
openness, i e. that different perspectives and points
of view can come together to provide a fuller picture
of the many-facetted whole. (Bergstedt and
Perneman 1990, p 8)

The authors also stress the fact that this form of adult education is i many
ways unique to the Scandinavian countries and that it should be
sateguarded. It is rooted in a popular struggle to learn about what is viewed
as important and to discern contexts and patterns in order to be able to
understand and influence. Throughout the vears, the study circle has helped
many people bolster their self-confidence and lcarn to see themselves as
members of a community as well as to increase their awareness about the
world around them. This, in turn, has made them more involved in the
develepment of soviely, according to Bergstedt and Perneman.

At the same time, the authors claim that there are dangers inherent in
institutionalizing this study torn:
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The ideological awareness of the origins and purpose
of the popular education movement is easily blurred
by external forms. A person who has not felt the
need to study can easily be misled into assuming the
role of leader or teacher and may believe that the
point is to transmit a pre-packaged form of
knowledge.

The goal of popular education is precsely the
opposite - to create knowledge oul of the collective
experience. (ibid, p 10)

Perneman also refers to Bosse Bergstedt's study of courses organized by an
adult education organization (1988), where a doubie reality clearly starts to
emerge. This consists of an explicit interest in freedom, on the one hand,
and, on the other, a control function that is kept in place by means of the
organization's rules and regulations.

The members gain a certain sense of freedom through the social life "within
the framework of the circle™. In other words, a direct, open relationship
often develops among the people who are participating,

1t would appear, then, that the social dimension works well. The same
cannol be said for the participants” interpretation ot knowledge, the
transmission of knowledge and the creation of knowledge:

Knowledge is petceived as something independent
of everything else, something to be transmitted or
conveyed. It is as though there existed a store of
knowledge, from which you could supply voursell,
almast as when you go shopping at the supermarket.
This view serves o create a distance between
vourself as a living human being and the
knowledge. There is no give-and-take between a
person's social life and knowledge (ibid, p 1)

Bergstedt and Perneman condude their discussion of adult education and
the notion of knowledge by outlining the consequences that an integrated
point of view will have en “popular research’™

This process is central to popular education It means
putting your experiences into words, converting
evervday knowledge mte a generalized
understanding of the world and alway s mamtaining




an open dialogue between the conscious and the
unconscious.

How is this approach part of the research process?

Popular research means putting vour own culture
into words and giving it expression in different
ways. This is important in academic rescarch too!
(ibid, p 13)

We may conclude, then, that the study circle method has deep roots in the
Swedish popular education movement. The content and direction of the
study circle, however, have not been discussed often enough.

Conclusion

Based on this review of the research and discussions about rescarch
information, adult education and study circles, it is clear that not in any of
these areas are the stated goals being met.

Based on *he work that has been done on research information, it is obvious
that thers is no such thing as a method to trapsmut “scientific knowledge™
The preblem ties both in the form of knowledge acquisition and in the
content of the knowledge to be transmitted. A society that claims to be, at
least in some respects, democratic, ought to be interested in posing serious
questions about research and rescarch information; questions like: what kind
of knoweledge should be transmitted to whom and why, and eventually also
hoiwe?

From the available research on adult education, we see that there are
important advantages in linking education to the workplace. For productive
learning situations to oceur, it is important that this education be beyond the
control of the emy lover. If it is not, it will always be a question of adjusting
the labor force to shanges based on short-term economic gain. The unions
should instead advocate o trategy based on an established plan, whereby the
education is rooted in the dav-to-day conditions of the members. Such a
strategy is also more advantageous to society in the long term.

The view of the study cirde as a forum tor building knowledge is not new,
but this 1dea has sometimes been misused and applied ina rigid context.
Clearty, a form of adult education is needed where people are truly engaged
i the process of putting their own experience into words and letting their
everyday knowledge form the basis of a general understanding of the world.
A re-establishment of the original kind of study dircle is theretore called tor.




In conclusion, it is necessary to revitalize all of the above-mentioned areas if
the original and fundamental intentions are ~ver to be fulfilled. There is a
clear need for forms and contexts with a less narrow view of knowledge.




The Research Circle as an Instrument of Change

The kinds of questions 1 have raised above are the same that rescarchers in
different fields have been asking for years. More work by these researchers
would in fact help complete the piciure of what a research circle is and what
it could be. From an international perspective, there are many similarities
with the field of rescarch known as PAR (Participatory Action Research). In
Sweden, an anthology pubtished by Jan Holmer and Bengt Starrin (1993)
helped spark new interest in this area. In their work, Holmer and Starrin
also give a brief introduction to the research circle as method. On an
ideological level, there are many parallels between the research circle and
those versions of PAR described and advocated by Orlando Fals-Borda and
Muhammad Anisur Rahman (1991) and Patricia Maguire (1987). The origins
of the resecarch circle, however, as well as the historical and praclical factors
that heiped bring it into existence, are specifically Swedish or Scandinavian.
1 have therefore limited my discussion here to a few Scandinavian works
that are important for understanding the research cirele.

Related Projects

A number of rescarchers associated with the Methodology Project in the
Center for Working 1 ife presented their findings in 1981:

There is an ongoing discussion of both the problems
and the possibilitics inherent in cooperation among
researchers, unioas and other parties, ¢.g. the
interplay between action and ideas, between practice
and theory, the necessary conditions for a long-term
acquisition of knowledge, the limits of local
influence and the possibilities of overcoming those
limits, (Sandberg, 1981, dust jacket)

In his introduction to this work, Ake Sandberg states that the collective
evperience from the action research program led the rescarch group to
fermulate two demands for continued research.

One was based on the need for loug-terin research consisting of both
mdependent and genendliziy resear I about society and the deielopment of
techmcaliorgamzational altermtives.

The second demand concerned the desigh of this long-term research Both in
form and in content, it should be designed in such a way as to eventually
suppart propie’s needs o control their own lives, their needs tor
democrahization - an action approach.
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Unfortunately, it cannot be claimed that Sandberg’s appeal led to a massive
outpouring of rescarch or progress in the direction he recommended. There
are, however, attempts being made here and there 10 link existing types of
knowledge in order to promote change. Independent, long-term research
about society with this ultimate objective have, up until now, been
relatively modest in scope. The examples cited below are just that, attempts at
research aimed at change.

In Luled, a project is under way to vitalize local efforts to unprove working
conditions. 1.0, Eriksson (1988) has summed up some of these experiences.
His argument is based on the linking together of, in his words, “at least twe
different kinds of collective knowledge. First, is the total knowledge which has
been conquered by rescarch and science throughout the ages, i.e. knowledge in the
conventional use of the term. Second, he focuses on Hie knowledge of cocryday
life and the experiences that grown men and women have acquired in (heir
daily lives, at work and in their contact with nature. The educational process
that he helps set in motion is described as follows:

A person’s new-found information is converted into
knowledge when he or she critically examines it in
relation to what is already known. This type of
knowledge leads to people who, based on thejr
values and needs, seck out new knowledge lor a
specific reason. This process does not preclude a
traditional quest for knowledge, but the collection of
krowledge is geared towards conerote problem-
solving and is therefore, by defintion, more
conducive to change. Henee, the knowledge of
everyday life serves to make preople better prepared
fo enter into an active relationship with thing~ new
and unknown. In local projects to improve working
lile, a higher value should be placed on the powerful
resource represented by the employees collective
knowledge of evervday life. It ought to be made
visible and <hared with others. (Enksson 1988, p45)

A strong faich in the “colleetive knowledge of everyday life™ can be seen to
be the most important aspect of Friksson's work.

The view prevailing within the Leld of so wpolitial researdi s also based on a
faith in peoples ability to change their situation through a mutual effort
This has long existed as a counterbalance to the notion that the authoritios
know best. A recently completed project in Skiftingehus in the small
Swedish town of FSkilstuna 1s a prime example of this view In their ¢ssay
on the project, Apelnoo and Fhermo conclude:
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In the processes triggered by this project, local
knowledge and experience played a decisive role. At
the same time, there was another kind of knowledge
and experience unrelated to the local situation in
Skiftinge This knowledge existed {and still exists) in
books and reports and in the for of experts who
came and lectured. The project leaders took it upon
themselves to bring in and introduce different types

- of general knowledge in the local work. In this way,
the local point of view met with other points of
view, not uncritically, but in a process ot evaluating
what could be valid and useful in the local work.
(Apelmo and Ekermo, 1989, p 13)

Another example of how people’s own experiences can be a usetui starting

pointin gaining @ perspective on hastorical and societal contexts comes to us from

Denmark. In Arhus, Kirsten Folke Harrits and Ditte Scharnberg have been

busy © o some ten years collecting, documenting and disseminating the life
b stories of workers (see e g Harrits and Scharnberg T988). For our purposes
Lere, the most interesting aspect of their work is that it developed into a
torm of adult education, where the participants” own experiences
constituted the educational material in a learning situation (1arriis and
Scharnberg 1989), The memories the participants share with one another.
“den lille historie™, is processed and linked with History, "den store
historie”, in such a way as to create a historical awareness:

cach participant learns both to see herself or himselt
as a link in the evolwtional chain ot the working
class, ard to recognize that a given siluation is
changeable. (Harrits and Scharnberg 1989, p 245)

By using this method, Harrits and Scharnberg hope to be able o put into
practice the conditions that ¢.g. Negt (see below) focused on, but failed to
mdicate precisely how to reach Another point of interestin their work is
that they address unskilled warkers, both men and women of varving ages.
They describe their work in these groups as extremely stimulating on an
educational fevel, since it i« among the unshilled that we see the largest gap
between the participants actual intellectua resources and the time spent in
tormal education This type of educational process.ie with a content that is
relevant o the partivipants, theretore vields quick results, which 1s
noticeable also to the participants themselves
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Examples of Research Circles
General comments

As I have shown above, there are a number of different examples of
educational forms that have developed out of the same views of society,
knowledge and man as those espoused by the research circle. At the Center
for Working Life (ALC) seminar in February, 1990, it became clear that the
number of research circles was growing. Many researchers presented exciting
results. It is true, however, that the term “research circle" is used to
designate circles that have different aims, especially depending on where in
the country they are located. The report (ALC 1990) that was compiled from
the papers submitted to the ALC shows the main centers for researchers
involved in research circles to be Lund, Karlstad and Uppsala. The
universitics in these towns appear to have developed traditions that differ
somewhat among themselves.

It is impossible for me here and now to provide a highly detailed description
or summary of all the different research circles that have existed or are
currently being held. Suck a summary is available in the ALC report. An
exhaustive compilation and evaluation of all research circles in Sweden
would be a project in itself, although a well-neceded one. What I can provide
here is a series of brief glimpses of past and present conditions that
characterize different parts of the country and refer you to articles on them.

In Lund, where the work on research circles originated, the point of
departure was 1o organize university courses for union activists. The special
conditions that characterized the work in these circles were fraught with
cducational possibilitics, which prompted Karl-Axel Nilseon to develop a
form that he labelled the research circle (in the early stages, the expression
“"research-linked circle” was used, see Nilsson 1990). During the fifteen years
that these activities have been going on in Lund, a large humber of circles
have started on different topics. “Practitioners” that have participated
include representatives from both the Swedish Trade Union Confederation
(1.0, the Ceniral Organization of Salaried Employees (TCO) and, to a lesser
extent, the Swedish Confederation of Professional Associations (SACQ). In a
couple of these circles (see e.g. Svenning 1984 and 1988), not all of the
participants were even union members. Such factors obviously affect work
methods and content. There has been extensive documentation of the Lund
circles (sce ¢.g. Nelson 1987 and Goransson 1988 for a summary).
Unfortunately, the activity in Tund has slowed down significantly in recent
years.

The activities in Karlstad were launched by the 1982 TRETT project (Three-
Way cooperation Researchers and Unions, ie. the LO and TCO districts, and
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the University, see Eriksson et al 1984 and Eriksson 1986), but they were also
closely linked to the Bergslagen project (Berger and Eriksson 1987).

When the TREFF project concluded, the contact between the TCO district
and the university ceased. According to Birgitta Eriksson (1990), however,
this relationship was renewed in the fall of 1987, when a part-time position
for a union contact secretary (between TCO and the university) was created.
The 1O district, too, was assigned a part-time contact researcher. In addition,
the LO district engaged a full-time researcher, something which is unique
among all the LO districts in Sweden. Apart from these resources,
researchers are taken on for various projects. The Virmland LO district has
also held courses to train rescarch circle leaders (Eriksson 1989), reportedly in
order to meet the large local needs for research circles. Furthermore, there is
extensive work being done here, both on a theoretical and a practical level,
in the area of participatory research (see Lundberg and Starrin 1990), where
practitioners participate in the rescarch as a matter of course.

In the carly 1980's, the regional administration of the Uppsala university
region met with representatives from the LO districts and a few from the
TCO organizations. Out of this dialogue resulted a university course in
business administration for union representatives, which was offered at
different university localities in the region over the next few years. The need
for other types of cooperation, including rescarch circles, was also discussed
at this time. After some preparation, including an evaluation of the Lund
experience, an experimental project with research circles was started in the
spring of 1984 (see THolmstrand 1986).

Up until the summer of 1994, some 30 research circles had been initiated in
the Uppsala region, with participants from both LO and TCO. Since 1988,
Uppsala University has been employing a part-time union contact secretary,
who is in charge of the entire region. This position, which is held by a
rescarcher from the department of education, was created and is funded by
Uppsala University. Another result of the local cooperation activities is a
rescarch program that was started in 1992, ALFOFAK (the Swedish acronym
is short for Working Life Rescarch based on the Knowledge Needs of the
Trade Unions). ALFOFAK is a natural extension of the discussions that
arose from the work with research circles.
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The ALFOFAK Research Program

The interdisciplinary ALFOFAK research program is sponsored by the Work
Environment Fund and headquartered at the Uppsala Uruversity
department of education. In addition to educational researchers, ALFOFAK
engages researchers in economic history, history, sociology, cultural
geography and business administration. Both L.O and TCO are actively
involved, with union representatives from six different counlies in central
Sweden.

Over the several years of cooperation, the researchers have noted a
considerable need for self-examination and a large interest in seeking oul
new knowledge on the part of the trade unions. Within a traditional
framework, we researchers have little chance of salisfying the increasing
demand for research information and for producing new knowledge
through research. Hence, the ALFOFAK research progrim consists of several
study levels, where the unions” needs for knowledge always determine the
nature of the contribution from the research side. This work is currently
characterized by a process, where the participants complement and support
cach other and where new knowledge and new approaches are created little
by little.

The project/program is based on the following three basic conditions:

(1) The research is based on cooperation between unions and researchers
before, during and after the actual research work. This means that the
research results are handed over to the unions on an ongoing basis. The
research circle is used as an important model for cooperation.

(2) Researchers from different disciplines participate, which means that
problems and issues can be attacked from many different angles.

(3) The eentral region of Sweden constitutes the geographical area within
which the cooperation is taking place and the research is being carried out.

The advantages of this tvpe of research can be summarized as follows:

* the research is based ont real problems

* there are many participants

*different types of knowledge and expericnce are brought into play
*aceess bo information is ensured

*the results are useful and can be disseminated immediately




My Personal Experiences

In order to be able to present some preliminary analyses further on in this
work on the basis of the theories presented here, I need Lo give a brief
description of the two circles T have worked in. Both were held for women
with low-status jobs. One was called "the girls in the canteen” and one was
for cleaning women. The groups have several characteristics in common.
Firstly, they have the same employer, the county council of Vistmanland,
and the same workplace, the Salberga special hospital in Sala.

Secondly, the participants in both circles consisted of only women. In the
canteen circle, there were seven kitchen assistants and cooks (out of
approximately 40 employees), while the cleaning circle consisted of ten
cleaning women (including one supervisor). All the employces of the
cleaning center participated in this circle. The low status that clings to these
jobs, especially because they are at Salberga (an old hospital which in the past
was used to confine the mentally handicapped), was an important facter in
the circle work.

Thirdly, the circles were initiated by SKAFs division 37 in Sala, which for
many years has been trying in different ways to persuade the employer to
recognize the existing problems and to correet them. All the participants of
the circles belonged to SKAF, but their involvment and interest in the
union had been relatively low, a factor that T wilt discuss more later on. The
union ombudsmen from the division participated in the circle work when
they had time and when the participants thought it desirable.

A fourth common factor was that the circle work was carried out during
work hours. The main contribution from the research side was my own, in
my capacity as educational researcher.

The Canteen

The canteen circle, which started in the tall of 1988, spanned over some 20
cossions, The work has now been suspended The proposals for change that
arose from this circle concern the majority of the employees in the canteen
and in the wards. The work to inform the emplovees about these changes
began right after the circle started, but since the hespilal is constantly being
restructured (see below), there have been considerable coordination
problems

One major task of the circe was to dhart the work situation for the women
i the canteen This was done with the help ot photographs taken by the
women themselves and careful documentation ol the work process hour by
hour for an entire dav. The most visible result of this was an avhibition on
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screens where the participants described their work i+ detail through written
accounts and photographs. The exhibition revealed the vast professional
knowledge held by the workers (knowledge which is largely ignored in the
daily work), as well as the heavy lifting and the monotonous tasks involved
in canteen work. In addition to showing the Larshness of the condilions, the
exhibition also conveved the women's deep-/.lt professional pride,

A less noticeable result of the documentation compiled in the circle was that
the handles on the stove lids were moved. The lids above the large frying
grills are supposed to be closed in case there is a fire on the grill. The handles
to close the lids are sitvated dircctly above the grill. When the participants
realized that all the grills on the market are of this same design, they
themselves took the initiative to have the handles moved to one side. Now,
an "idea folder” is kept in the canteen containing this and other suggestions
for technieal improvements, which may interest inventors of new
technology.

Another of these minor improvements consists of a lego board that shows
how the canteen employees can expect to work for the coming three-wecek
period. In the past, they would find out what they would be doing only
when they arrived at work in the morning. In addition, a half-hour session
is included every week for all the staff to meet in “set groups™.

By carrying out well-planned field trips to the hospital wards that the canteen
caters to as well as to other canteens and the training school for canteen
employees in Uppsala, the participants learned more about their own work.
For several of these field trips, they prepared their own well-thought-out
auestions.

A visit to SAS Catering at Arlanda airport gave cause for much reflection.
The shockingly inferior working conditions that the circle members met
with here instilled in them a permanent distrust of bright, cheerful
messages from private entreprencurs who claim they want to improve the
work environment in the public sector, Administrators often hire private
consultants to effect changes for municipal or county council employeos.
The participants knew of another such example in a nearby county.

In a more long-term perspective, the “girls in the canteen” became
noticeably more interested in union work after the circle. Through the ficld
trips we went on during the first stage of the ciidle, the participants started to
realiz e that their work conditions were share-: by others. While there were
some workplaces that offered tips and ideas for improvement, there were
also places where the conditions were much worse. To sce, meet with and
talk to others in similar situations helped change the participants” view of




their own conditions. They realized that they need to join forces and make a
major, mutual effort to bring about any real improvements.

The Cleaning Center

The main reason the union ombudsmen took the initiative to start this
circle was the cleaning staff's unbearable work situation, with recurrent
work injuries in the form of aches, stiffness, etc. In the early stages of the
circle, we therefore spent a lot of time ciarting the work and giving a detailed
description of haw it is actually done. After this process, each and everyone had
become an expert in her own field. Since the cleaning center’s entire staff
participated in the circle (during working hours), the cleaning had to wait,
which meant more work on other days.

Each participant gave an account of her work situation over the last few
vears and described the way it had been at the start of the circle. All these
accounts coincided in their view that the work had gradually deteriorated
and gotten more stressful and heavier after a reorganization in 1986. At that
time, the intensity of the cleaning work decreased (from each day to every
second or third day) and the areas of responsibility expanded. The new
distribution of work was carried out by a newly hired cleaning inspector and
was based on the standards of Spri (Swedish Institute for Health Services
Development). The women had no say whatsoever in these calculations or
in the distribution of areas. Nevertheless, they were very interested in
finding out how the decisions were made, so they invited the cleaning
inspector to come and explain his results to them. At the same time, we
requested material from Spri in order to do our own calculations. In
addition to material for time planning, Spri recommended a number of
magazine articles, books, etc. on more recent approaches to cleaning. The
institute also informed us that the old norms were no longer valid.

The meeting with the cleaning inspector did not afford much insight into
the calculations. Not only that, but our own calculations showed that the
time allotted to do the work was too short. There was, for instance, no time
set aside for emptving waste baskets, getling from one building to another,
ele. At the same time, the overwhelming time pressure was what had
caused almost all of the cleaning women to develop work-related injuries of
one kind or another. This is how some of the emplovees described their
situation: -

During the first four hours, the work area varies
depending on if anvone is out sick or not. The last
hour, we clean the large exercise room (three times a
week) and the wood <hop (twice a week). The
exercise room is difficult because the floors are old
and not well kept. It's often messy with a lot of
cquipment in the way.
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I now suffer from aches in my arms, legs and feet. In
1982, I developed eczema (which was classified as a
work injury). The only help I've gotten is free
ointment!

Starting in December of that year (1986), we spent the
full six hours cleaning every day. This included
cleaning the canteen. Shortly afterwards, I began to
experience pain in my shoulders. It started when |
got home from work and got worse during the night.
In 1988, the cleaning staff had a routine check-up. At
that time, I was put on sick leave full-time and I've
been out ever since. I've tried to train to go back to
do the same work (or work full time as a nurse's
aid), but it hasn't worked out. I've got pain in my
shoutders, neck and arms. Sometimes my right hand
goes numb. During this time, I've gone to the
company doctor to have my sick Jeave extended
every two months. The only treatment I've had is
physical therapy for a total of four wecks. The
doctors tell me that the pain-killers are the only help
they can give me.

I've been working at Salberga since October, 1970. 1

started out working four hours a day and then
switched to full-time in 1979, I'm the only full-time
cleaning, woman right now. I clean 47 offices, the
coffee rooms, the rest rooms, the stairways, the
machine room, the basement, ete. The long cornidors
are difficult to clean because they are seldom empty.
Another problem is the big heavy furniture that
can’t be moved. The offices are filled with cords,
shoes, boxes, ete. We also have to unlock and lock a
lot of doors (no allowance was made for this in the
caleculations, my comment). I'mv under a lot of
pressure in the morming (work starts at 6 am.) to
tinish as many affices as possible while theyre still
empty. The afternoons are calmer. This makes tor an
uneven work situation 1 have aches in my
shoulders and hip. My left leg hurts after T get hall-
way through the day. I've also had a blood-clot in my
leg a long time ago and now the leg gets swollen and
“can  keep up” The doctors tell me theres nothing
to be done According to a radiologist (who took
ravs), it would be posable to operate When | rest,
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my leg gets better. After the heavy scrubbing, is when
it's worst.

From the beginning, the circle members were determined to look for good
examples of better work conditions, since they were sure that they were
worse off than most others. One workplace that had been discussed in the
media was "AB MOPP & SOPP", a cleaning firm located in the neighboring
town of Givle. A field trip revealed that most of the changes that had been
made there were purely cosmelic: more cheerful uniforms, some good
machines, a different company spirit and rehabilitation of the people who
suffered from work-related injuries (but no preventive health care). The
circle members were looking for compietely different and much more
substantial solutions.

Other workplaces that we visited included the County Labor Board (LAN) in
Malmé and the University in Umed (Burholm 1988a and 1988b). lere, too,
some improvements had been implemented, but for various reasons they
were inappropriate to use as models for our own work. Nevertheless, by
learning about other people’s work conditions, the members of the circle
realized that the problems are universal, even if they sometimes look
slightly different on the surface. The situation as such is what they share
with other people and in this awareness they found the strength to keep on
going,

The work-related injuries that the women suffered from made us interested
in making ergonomical improvements in the cleaning habits. This
initiative, which was mine, met with great suspicion, however. The reason
was that the physical therapist at the hospital had given them some "good
advice', e.g. to "dance with the mop”, something they were unable to
appreciate. Because of the time pressure they were under, they felt it
impossible lo give any consideration to how they moved. And just how do
vou go about dancing with your mop in an area that is a few square yards
and littered with chairs, boxes, binders, shoes, ete?

Through one of the articles we obtained from Spri (Ortengren 1988), we were
able to contact a researcher who had a wider perspective on the problem and
who helped us draw up a list of conditions that needed to be fulfilled ©
achieve an over-all improvement in the work environment. This
researcher (a professor of industrial ergonomics) attended one of our
sessions, where, in addition to suggesting more far-reaching measures, he
explained how important it was to make the right movements, take short
breaks, ete. In a larger context, the value of such knowledge is enbanced.

MANAGEMENT AND UNION. We ended up, then, with many good
suggestions and tips from dafferent quarters on how o create our own
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model for how the work at the cleaning center could be carried out in a way
that was satisfying to all parties. The constant resistance and lack of interest
from the employer sometimes made us despair, however. For years, the
cleaning women Lad been fighting a losing battle when it came to getling
more time to do their work, information about the chemicals they were
using in their work, gaining a perspective on their work conditions, etc.
There are even several recent examples of how the work environment has
deteriorated. For instance, the personnel cafeteria has been refurnished. Tt
looks nice, it is just that the chairs cannot be placed on top of the tables,
because this would damage the surface of the new tables.

This is what the supervisor has to say about the last few years:

Working as a supervisor has beer nothing but
trouble from the very beginning. The reorganization
changed everything for the worse. When we bring
different problems to the attention of the cleaning
inspector, we get no reaction. Lately, I've been trying
to get help from the union instead.

The cleaning women were used to always hearing from a higher level in the
organization about plans to save and reorganize, cutbacks ete. Because of the
highly conventional hierarchical attitudes that characterize the entire
hospital establishment, the cleaning women saw no way to improve their
situation. They were also afraid that their operation would be offered to a
private company instead, if they put up too many demands.

As the supervisor indicated above, the cleaning staff turned to their union
ombudsmen for help in solving their problems. Since these representatives
received much the same treatment from the hospital management,
however, the women's faith in the ability of the local union to change
things started to falter.

The circle members repeatedly raised the question of how their groups are
represented in the labor movement as a whole. At the section meetings,
their situation was never, or hardly ever, discussed. They were the last to
benefit from wage hikes and thev were usually unable to feel that they had
any part in the decisions that were made. "We're not allowed to go on strike,
cither”, they would sometimes say when things looked particularly bleak.

Al the workplace, the union representatives do a good job of invelving the
members in education programs, union courses, et Although some of
these activities are seen as interesting, it is clear that they do not correspond
to the needs of these groups, which consist exclusively of women. In both
circles, we discussed the importance of the union to individual members
and tried to approach this question from a wider perspective. What could
the union do to make the work more meaninglul to its members and
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stimulate them to take an active part in union activities? In order for the
interests of all union members to be safeguarded, the members themselves
need to get involved.

It is feasible that these women would be more active if the content of the
meetings and the language of the courses were altered and if a wider range
of topics than just the terms of employment and wages was discussed.
Subjects that the participants proposed included child care (opening hours at
daycare centers, etc.) and questions dealing with codetermination and
education. It is obvious that women represent a large, untapped potential for
increased knowledge and change. Another important point that was raised
was that all the work mates need to get involved. If some of them are absent
to attend courses or participate in organs for cooperation, etc, this must not
be viewed as unfair privileges. These tasks concern all of them and must
have the support of the group as a whole - maybe the women should always
participate in these activities two at a time, so that no one is tempted to shy
away from the responsibility. We want to keep working on this problem,
which was one shared by both groups, to be able to contribute to innovative
solutions and reforms in the labor movement. One step in this direction
was the invitation we extended to LO's "expert on women's issues”, Boel
Carlsson. She attended a session where the members of both circles (and
other interested canteen workers) participated.

SUGGESTIONS FOR CHANGE. In the cleaning circle, we worked out a
proposal to change the cleaning center into a model workplace. The object of
our proposal was to make the center completely autonomous and let the
cleaning women take full responsibility for the budget. Estimates have
shown that absence due to work-related injuries is so costly that the staff
could be increased by two full-time positions and show a profit if these
ailments could be eliminated in the long term. In their new program, the
cleaning women have allocated the time needed for cleaning different areas,
based on their own experience. The total number of working hours includes
a half-hour joint planning session every day to allow the workers to divide
up the work, order products, discuss vacations, etc. Time is also set aside for
obligatory participation in an exercise program twice a week, as well as for
education and training for all the workers, according to the guidelines issued
by LO (e, 19 days a year).

Primarily, the cleaning women wanted education in the following areas:

1 More basic knezeledge abont thew owen special ficld, to allow them to
trengthen their position in various “cooperation groups™. This includes
knowledge about ¢ g. floor products, furniture, chemicals, new cleaning
methods, ete One very modest request that was exprossed was the desire to
attend cleaning, fairs, otc,, to keep abreast of new developments in the field.
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2. Budget. More than just a general course in budgeting, this information
would focus specifically on budget issues from the cleaning crew’s point of
view, e.g. estimales on wear and tear in case of poor cleaning routines, etc.

3. Computers. Training in how to use computers. This course too must be
adapted to meet the special needs of the cleaning center.

4. A special intreductory course for new employees should be designed.

5. When all the employees have received the instruction listed under points
1 - 3 above, they go on to study ergonomics, Swedish, ete.

A meeting was held to present proposal to the hospital director, an
administrator, a nurse from the personnel health center and a politician
(social-democrat). To start with, all of them claimed to be very positive to
the work that had been done, without (as was only to be expected) making
any concrete promises. In spite of their professed good will, their reaction
was one of critical reserve. When the new time schedule for cleaning was
introduced, the hospital director said: "What do you think the County
Council Confederation will say if you do not follow the Spri guidetines?
That could spread to other workplaces. The rules are there to be followed™.

When we pointed out the need to include time for exercising, education,
etc., he said: "It would have heiped if you had thought of a way lo finance
this, too". The estimaltes that showed the staggering costs of work-related
injuries were nol considered interesting, since this new source of capital
would not be readily available. Our plan for educating all the workers also
came under criticism. In this case, it was the administrator who said that he
would like to "send the supervisor on a course” so that she would be better
able to manage the crew. When the cleaning women emphasized how
important it was that all the employees have access to education, and mainly
specific knowledge aboul-cleaning probliems, he seemed quite offended.

We left the meeting with one question lingering in our minds: Long-term
solutions Lo improve stressful work conditions do not seem to interest the
county council administrators - are these people trying to create more
patients for their hospital?

THE CIRCLE CONTINUES.The research circle has met sporadically after
this meeting, mostly because it was felt that this contact was needed to keep
up the women's spirits and commitment to change. This was necessary for
several reasons, first and foremost because of a demand to cut operating
costs for all county councils by 25%. At this time, SKAT did not agree to any
cutbacks in the cleaning centers. Instead, the cirele presented another
proposal aimed at combining, the cleaning with education at a county
college. (This was a way to lengthen the total working hours and make the
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work less monotonous, ete.) At the same time, the union demanded better
equipment and the possibility to exercise during work hours.

It is interesting to note that the cleaning women in 1990 benefitted from
local wage raises, were interviewed on local as well as national television,
and featured in the magazine “Municipal employee” and, above all, that
they did not give up. In the fall of 1990, we continued our work to find new
ways to lessen our dependence on the employer's good will. We were, for
instance, able to arrange courses at the hospital itself with the help of the
local county college. This was not, however, a matter of buyving additional
time with the help of adult education subsidies The cleaning women were
able to attend the courses during work hours, but this reduced the time left
over for cleaning, which of course was somewhat of a problem.

The education provided by the county college went on for a full academic
vear. During this time, the cleaning crew studied chemistry, problems of the
work environment and budgeting. They also launched new discussions of
the organization of their work. The conditions are in a constant state of flux,
since the hospital is in a phase of reorganization and wards are being closed
and opened now and again.

The education has vielded some conerete results, While studying chemistry,
for instance, the wonen learned that the spirit they had been using for
many years to clean the waslestands dries out the skin very much. There are
no warnings to that effect in the instructions that aezompany the product.

In the courses on budgeting and computer processing, the cleaning crew
fearned about the budget sy stem that the hospital was in the process of
adopting, When the system was introduced to the hospital staff, the cleaning
women were proud to be the only ones who understood it. This was a
source of irritation to other groups on the payroll and a triumph for the
cleaning women.

In a review ol cleaning methods, the women also learned that scrubbing the
floors, which was one of the main causes of work-related injuries, wears out
the floors too much and <hould be avoided! Todav, they simply mop the
floors with water, which is caster both on the floors and on their own backs
and shoulders Their work was also made easier through the acquisition of
an clectrical mopping moped, which ¢an be used for the larger arcas.

One of the women, who i spite of working only four hours a day has been
on sick leave tor long periods of time because of pan in her shoulders, cte.,
told me with a relicved smile when et heran the spring of 14491

Can vou imagine, Gunilla, it doesn't hurt snvmore. |
went to the phvsical therapist this summar and she




showed me some exercises that I did for a while. But
since we got the mopping machine and don’t have
to scrub the floors anymore it stopped. I haven't had
to do the exercises. It doesn’t hurt.

Another step towards mobilizing public opinion, raising morale, etc., was
the workers’ conference arranged by the Eskilstuna SKAF division in
September of 1990. Approximately 40 cleaning staff from central Sweden
attended. In addition to information about cleaning materials, ergonomics
and "good examples”, the conference focused on how to tind ways to
strengthen these workers' position. The slogan that summed up the feelings
expressed at the conference was that the we need a little

get up and go!

Three years after the circle stopped meeting, things look different at this
cleaning center. The women have their own budget (within certain limits
set by the hospital administration), they plan the cleaning of the different
areas themselves, they have a mopping machine (a kind of cleaning
machine that vou ride) and time for studying and doing exercises. Work-
related injuries have been reduced considerably, but the women still see
themselves as a very vulnerable group when it comes to changes in the
hospital's organization, reforms that come from above, ete. They still feel
that they are on the bottom rung of the ladder and the victims of arbitrary
decisions made by the "big bosses™

Al present, I am carrying out in-depth interviews with the women in a life-
story perspective concerning their life-long learning. In addition to their
personal history, we talk about what happened in the rescarch circle. One of
the women said this, when asked if there had been any changes:

Yos, in self-esteem, since we tended to look down on
ourselves because we had such a low-status job, As
soon as people appeared where we were cleaning, we
would back up against the wall, almost as if we were
trying to make ourselves invisible. That affects how
vou are as d persoh a lot. Now we have, well, it's
because I'm a supervisor so I'm forced to have some
confidence, since I need to talk to people. And plus
this circle. Now 1 feel Tean talk to anvbody. And |
don't go mto hiding as soon as someone comes
along or something No, I mveelt am a completely
ditterent person

With the restructuring of society that is now taking place m Sweden and
which s nothing short of a complete dismantling of the pubhc sector, the
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jobs of these women are at risk, however. That is why we spent a lot of time
during the interview : talking about what they would do if they lost their
jobs. It would req 111 .00 much space here to give an account of their ideas,
but suffice it to say that it would be a shame for society to lose this group.
The collective mass of knowledge and the innovativeness they possess are
hidden and unexplored resources that society ought to take better care of.
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The Theoretical Background of the Research
Circle

A scientific, educational perspective provides mainly a description and
explanation of the processes at work in an educational practise, as well as a
discussion of how these can be altered. It can never, however, function as a
list of practical instructions of how to proceed.

In order to explain what happens/can happen in a research circle and discuss
the possibilities inherent in this method, 1 wish to introduce a few
theoretical principles, mainly those formulated by Paulo Freire and Qskar
Negt. I also wish to present certain glimpses from a debate dating back to the
beginning of the 20th century, involving such educators as Fransisco Ferrer,
Adolphe Ferriere and Célestin Freinet.

The theoreticians T have included share a firm belief in the equal worth of all
human beings. They hold that people can learn infinitely more, that
everybody has a large, untapped potential to work with and that, in societics
such as ours, there is enormous waste of human as well as other resources.

They also subscribe to the notion that education can never be neutral, but is
ahways used with a certain intention. To pretend otherwise would be to put
oneself in the service of the establishment, the oppressors, the well-to-do.

Furthermore, ail of them believe that theories about educational processes must
never be sepacated from their societal context and need to be reassessed when
conditions change.

These shared convictions mean that the theories presented below are in
goveral applicable to the situations under discussion. As to individual
research circles, the ideas may be applicable only in part, and to varying
degrees.

[ will go to some length to explain concepts that are not very wide-spread (at
least not right now) in Sweden, but which go a long way toward explaining
developments I have noted, especially in the research circles where I myself
have participated. The first chapter is about three educators from the
beginning of this century, who worked with children and adolescents. Freire
and Negt, on whom 1 will then focus the attention, are still active educators
whose main interest has been in adult education?.

2 ~ .

<. Paulo Frerre, however, was tor a couple of yeras the Fducation Comnussioner ot Sao
Paulo v Brazal and was theretore ultimately responsible tor mithons ot children. He s
now retired, but he still writes,




Three Educators from the Early 1900's
Ferriére, Ferrer and Freinet

Adolphe Ferriere was one of the many reform educalors who were active
during the first few decades of the 20th century. He was the director of
L'Ecole Nouveau in France. 1 have decided to include Ferriére even though
he was not specifically concerned with adult education theory, because his
book about the work school “L'Ecole Active” (Schule der Selbstbetatigung) is
an excellent illustration of a collective developmental process. When
Ferridre describes his activities school, or work school (which is the word 1
will use here), he does not claim to have "invented” a new way of working.
Instead, he lists several of his sources inspiration and includes the names
both of theoreticians and past and conlemporary practitioners. He does not
take credit for having explored or deve.oped the ideas of any one
predecessor. The work school, according to Ferriere, aspires 1o "an ideal of
spontaneous, personal and productive activity”. It opposes the "midicval
ideal", which held that experience was waorthless compared to pure ideas.
According to Ferritre, man must live too, not just think:

Ist das Leben Ohne Denken schon recht wenig, so ist
das Denken ohne Leben rein gar Nichts. (Ferriere

1928.p 3"

Ferriere sees his ideal not as anti-intellectual, but anti-intellectualistic, and
he does not want o take credit for it himeelf, but reters to Montaigne, Locke,
].J. Rousseau, Pestaliozzi, Fichte and Frébel. Yos, he says, it has been the ideal
of all intuitive and gifted educators who have come before us. e affirms
that the only difference between the old educators and his own time is that
what thinkers felt intuitively can now be “scientifically proven through
psychoiogy”.

In answer to the more direct question of what the work school really is,
Ferridre says that it is not a question of being, but of becoming. What it was
vesterday, it will no longer be tomorrow. The principles at work are of a
dynamic, not static, nature. It is not exactly organized chaos, but neither is it
a rigid mechanism.

Among the educators and schools that fried to implement these ideas at the
beginning of the 20th century, Ferriere mentions the Ferrer school in
Lausanne, Decroly in Belgium, Monlessori in [taly, the Ruskin Home
Sehool in Fngland, Samskolan in Goteborg (founded by Sven Lonbory, and
brought to Fernere's atiention by the carly Swedish leminist Tllen Key),

)]
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Slgjdskolan in Néis (vhich, however, he found to be pedantic and lacking
in inspiration and imagination, as weil as unsuitable for children), Jan
Lighart in Belgium and Dewey in the United States.

In his introduction to the third printing of the German edition of his book,
Ferriere claims that the expression "école active” was unknown as late as
1918. (In 1914, he published the first of what he called his "little studies”, in
which he introduced the notion of work school, which he and many others
later claimed had been an unfortunate choice of words.) Only two years later,
in 1920, “école active” was the motto of the day. Ferridre was always eager to
keep in touch with the new movements of his time. He attended the
international conferences of 1922, 1923 and 1925, all of which focused on the
renewal of educational practises. (n this context, he once again presented a
series of schools in different countries, where the new ideas were being

applied.

[ 'wish this introduction to show that, most of the time, ideas are not
procuced by a single individual and then reworked in different ways by his
successors, which is often claimed to be the case. Instead, ideas may exist in a
state of gestation and come to [ruition only when the "climate” is right.
Another important point is that for at least the last 100 years and really,
intuitively as Ferridre puts it, much longer, there have been enough
educational knowledge and even occasional atlempts to implement
different types of progressive educational theory. What has been missing,
however, to make this a more wide-spread educational practise, is the
political and class-defined base needed for its realization.

The two other educational thinkers mentioned, Ferrer and Freinet, both
have a more pronounced political aim for their activities. Francisco Ferrer,
the founder of Barcelona's modern school in 1501, can even be said to have
been executed for his commitment to these ideas. Ferrer was held in great
esteem by Sweden's budding labor movement, Hjalmar Branting and Fllen
Key praised his work in the magazine Tiden (Time), in 1909 and 1910
respectively. They drew a parallel between the unsympathetic coverage of
Ferrer in the conservative Swedish press shown to the negative attitude
toward the Workers' Institute, when it opened in Stockholm. The silent
treatment accorded to Ferrer and his "modern school” has, howoever,
persisted and he can hardly be considered a well-known educator in Sweden.
But then again, Swedish teachers have not on the whole been n *od for a
clear and unequivocal socialist commitment.

This is demonstrated by the tact that the last of our three vducators, Célestin
Freinet, is a more familiar name in Sweden Freinel himselt mentions both
Ferriere and Ferrer among his models, but the “depoliticized” version of
Freinet that has been popularized in Sweden is bost known for the concept
of “"the pedagogy of work”, which 1+ associated primanty with printing




activities (nowadays also computers) in the classroom (cf. Harnsten 1988).
Dietrich, however, lifts out the strong political dimension of Freinet's
pedagogy in her work from 1982 on French Freinet teachers. One of the
tenets of the French follow. vs of Freinet that Dietrich wants to develop
further is that the struggle to achicve a better educational practise is a poliiical
struggle that cannot be separated from political movements and forces.

Paulo Freire

Just as the above section on Adolphe Ferridre clearly demonstrates that
practical ideas do not just materialize out of the blue, it is equally true to say
that evervone involved in progressive education in recent years has been
influenced and inspired by the work of Paulo Freire. It is not clear to what
extent Freire's thought has influenced education in Sweden, however. For
instance, Staffan Selander claims in his dissertation that "Freire's practical
pedagogy is too narrow to be applied within the framework of the Swedish
cducational system” (Selander 1984, p 161). Selander limited his analysis to a
very restricted portion of Freire's ideas and failed to include important arcas
where he is still considered influential. Both Kall—s and Rodhe {1984) and
jan-Erik Perneman (1985) have pointed this out. These rescarchers refuted
Selander's claim: with a detailed description of the influence Freire has
exerted in the field of adult education, both in Sweden and internationally.
Perneman, whose thesis is also on the work of Freire (Perneman 1977),
taught for some years at the Nordic Folk Academy in Kungalv, near
Géteborg, and he still sets great store by these ideas. As recently as in 1990,
Freire participated in a conference held in Kangdlv. This goes to show that
Freire's theories, which have been in use (and sometimes misuse) for the
past 20 years, are still alive and healthy in some circles in Sweden, mainly in
adult education

To Iry to comment on or quote only certain parts of Freive's interpretation of
"the great human task on behalf of the oppressed” (Freire 1974, p 39), feels
somewhat sacrilegious. 1t is impossible to do justice to Freire’s vast
erudition and social pathos in just a few pages, without greatly
circumscribing their significance. Reading Freire is an enriching experience
for anybody with a sincere interest in cducational questions. What T can do
in this conted is to select those aspects that T have found to be the most
important in regard to the rescarch gircle. Viewed in this perspective, the
sources of Preire’s inspiration are of course also of importance. In his preface
to the first work by Freire to be translated into Swedish, Pedagogy of the
oppressed (Freire 1972), Sten Rodhe lists them: “Sartre and Mounier, Erich
Fromm and [ouis Althusser, Ortega v Gasset and Maao, Martin Tuther King
and Ché Guevara, Unamuno and Marcuse.Hegel, Mary, Lenin, Lukdes, ete”
(p 9. These are all existential and/or Marxist thinkers.
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Since there have been so many analyses and interpretations of Freire, in
Sweden too but mainly in other countries where his work has been
published, there are many different angles from which to approach his ideas.
In the preface to the German edition of Pedagogy of the oppressed, Ernst Lange
(to whom Sten Rodhe refers in the Swedish edition) condenses Freire's

thought to three main concepts, which I will discuss one by one below. They
are:

1. The culture of silence
2. Education is never neutral
3. An educational criticism of the revolution

THE CULTURE OF SILENCE. By the culture of silence, Freire means the
silence that has developed as a result of the oppression whose most
important instrument is today's mandatory schools:

The most important instrument of this "cultural
invasion,” this occupation of the minds of the
oppressed by the myths of the oppressors, is
education, both the institutionalized school system
and the informal learning processes, which are
perpetually staged in an atmosphere of violence and
anguish. (Freire 1972, p 13)

tere, as usual, Freire is concerned mainly with the situation in the Third
World. It should come as no surprise that the public schools and other
“controlled educational units” in our societies have the same function, but
in a more subtle and surreptitious way (see ¢.g. Abrahamsson 1974,
Lundberg, Sclander and Ohlund 1976, Berner, Callewacrt and Silverbrandt
1977, Holmstrand 1989). Good ideas and \'Nom are brou;,hl down by the
inherent contradictions of ev crvday reality. "Liberating”, "participant-
directed”, "consciousness-raising”, etc. are ideals that fade aw ay to nothing
in the confronmtmn with concrete reality, irrespective of the good
intentions of those involved (cf. Tldrnsten 1988).

Freire shows that a majority of the citizens in the industrialized countries
must also be considered to be enclosed in “the culture of silence”, by
describing what the culture of silence and adjustment means in "modern
society™

Perhaps the greatest tragedy of modern man is his
domination by the force of these myths and his
manipulation by organized advertising, - Jdeological
or otherwise. Gradually, without even realizing the
loss, he relinquishes his capacity for choice; he is
expelled from the orbit of der ons. (Freire, 1973, p o)




To combat the culture of silence, a work of demystification is needed, to use
Freire's term. This means, first of all, denouncing the structures that
prevent people from having a say in the decisions that touch their own
lives. This is certainly no easy task and must be combined with a scientific
criticism of reality, a criticism not "produced” by experts, but developed in
cooperation between scientists and practitioners. One consequence of this view of
knowledge is that scientific knowledge cannot simply be transmitted. If it is,
it too turns into an ideological myth, even when it is transmitted with the
intention to liberate people.

One major problem highlighted by Freire is that many “scientists” have a
very limited, and therefore flawed, picture of reality, which is a result of
structural factors. In order for today's highly technological socicties to work,
we need a series of specialists who work in clearly defined fields. These fields
develop into "specialisms™ and the situation degenerates into one of myth-
Qenerating irrationalism, which obstructs the development of a well-balanced
scientific perspective. Obviously, specialists are not an evil in and of
themselves, but the environment in which they are formed limits their
ability to sec clearly:

Distinct from specialties, to which we are not
opposed, specialisms narrow the area of knowledge
in such a way that the so-called “specialists” become
generally incapable of thinking. Because they have
lost the vision of the whole of which their
“specialty” is only one dimension, they cannot even
think correctly in the arca of their specialization.
(Freire, 1970, pp 79-80}

This means that cooperation and confrontation with people in everyday
reality would lead to a questioning of the "scientific” perspective and/or
approach. At best, this can bring with it a reappraisal and a fresh quest for
knowledge. This is not to say that experience from “everyday life” in and of
itself lends a different perspective and increases understanding.
Nevertheless, cooperation can develop a critical way of looking at reality.
Freire emphasizes that this method of clarifying reality means training,
people to engage in a constant process of reassessment, of analyzing findings,
using scientific methods and processes and learning to see themselves ina
dialectical relationship with their sodial reality. By developing, such an
approach, education would be able to help people develop an increasingly
critical atitude to the world and in this way to change it.

EDUCATION IS NEVER NEUTRAL. This critical outlook naturally foswrs
and fucls the opposition between the powers that be and the people that are
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being exploited. This leads us to the second point in the summary above, i.e.
that education is never neutral. Lange expresses this truth by saying that
education is an instrument either {or man's liberation or for his
domestication. It is not, however, the pedagogy in itself that incites people to
rebel. A liberating pedagogy has nothing to do with propaganda or political
slogans, it is not a question of programming, but rather of problemizing:

The subject matter is the daily lives of the students
and their experience of this life, their minds, with all
of their contradictions, their own words, values,
conceptions and prejudices. (Lange in Freire 1974, p
15)

he more accurately men grasp true causality, the
more critical their understanding of reality will be.
(Freire, 1973, p 44)

If education helps increase awareness, this is a consequence of an increased
understanding of reality. It is therefore the task of the political leaders (or in
our case mainly the unions) to see to it that this awareness is used in a
suitable way. A pedagogy of freedom can be of use in popular politics, since it
is through increased awareness that people are able to comprehend hows
social structures are used as instruments of power and violence. It is not,
however, the task of the educator (or in our case the researcher) to orient
this newly formed awareness in any particular political direction.

Accordingly, the limits of how far this type of pedagogy can reach are
determined by the strength of the political (and/or union) organizations,
which represent "the newly awakened™.

AN EDUCATIONAL CRITICISM OF THE REVOLUTION. In this third
area, Freire develops an educational criticism of the revolution. This is
clearly of no relevance to today's Swedish society, where it is all too clear
that no revolution has taken place. However, the view of man ithat Freire
advocates here too could in many respects be useful in a pedagogy designed
for our societies. Tle writes:

Our pedagogy cannot do without a vision of man
and of the world. It formulates a scientific humanist
conception which finds its expression in a dialogical
praxis in which the teachers and learners together, in
the act of analvzing a dehumanizing reality,
denounce it while announcing its transformation in
the name of the liberation of man. For this very
reason, denunciation and annunciation in this
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utopian pedagogy are not meant to be empty words,
but an historic commitment. (Freire 1970, p 40)

This passage contains many ideas that we can use to guide us in our work
with research circles. A word of warning is, however, issued in Rodhe’s
preface to Pedagogy of the Oppressed. We should not, he insists, strive for
“reformative palliatives, which serve only to prolong the oppression” (1972,
p 11). Instead, it is a matter of working critically and combining critical
analysis with action to find your own way in the exact historical situation in
which you find yourself at a given moment.

THE DIALOGUE. If we view the research circle as an educational forum,
where, under the most favorable conditions, some kind of genuine dialogue
will evolve, where new knowledge is exchanged and developed, where the
monopoly o knowledge held by researchers and. to an even greater extent,
by employers, can be challenged, Freire offers much eniightening material.

A union strategy to promote change through education can serve as a
counterforce to the controlling function exercised by e.g. personnel training
programs. Freire, quoting Simone de Beauvoir, states that:

Indeed, the interests of the oppressors lie in
‘changing the consciousness of the oppressed, not
the situation which oppresses them.'(Freire 1968, p
ou)

Freire also shows rescarchers how to find another view of knowledge than
that which prevails in the academic world. For this to happen, they need
input from sources other than the closed-off world of research. Authentic
thought, thought that cares about reality, is not born in the isolation of the
ivory tower. It can be achieved only through communication, according to
Freire.

One important dimension in all of Freire's books is the dialogue, which he
defines as an encounter between individuals, mediated by the world, in
order to name the world. A dialogue, then, cannot occur between those who
wish to name the world and those who do not wish this nanting - between
those who deny others the right to speak and those who are denied that
right. A dialogue, in Freire's sense of the word, cannot occur if the parties {or
one of them) lack fummnlity. As far as the researchers and their view of
themselves and their knowledge go, this means:

How can | dialogue if T consider mysell a member ol
the in-group ol ‘pure’ men, the owners of truth and
knowledge, for whom all non-members are ‘those
people’ or ‘the great unwashed.” (ibid, p 92)




Dialogue requires a strong faith in people, a faith which at the same time
needs lo be realistic in view of the existing conditions, but which must not
for that matter forget the visionary aspect: :

Faith in man is an a priori requirement for dialogue...
‘dialogical man' is critical and knows that although
it is within the power of men to create and
transform, in a concrete situation of alienation men
may be impaired in the use of that power. Far from
destroying his faith in man, however, this possibility
strikes him as a challenge to which he muslt respond.
He is convinced that the power to create and
transform, ¢ven when thwarted in concrete
situations, tends to be reborn. And that rebirth can
occur - not gratuitously, but in and through the
struggle for liberation - in the supersedence of slave
labor by emancipated labor, which gives zest to life.
Without this faith in man, dialogue is a farce, which
inevitably degencerates into paternalistic
manipulation. (ibid, p 79

In addition to this faith, Freire mentions hope and critical thinking as other

prerequisiles for a genuine dialogue. Without hope, you are resigned to a
hopelessness characterized by a denial of and escape from the world. Critical
thinking is related to action. For a crilically thinking person, the continuing
transformation of reality is the most important thing in the humanization
of man.

Time and time again, in many different contexts and versions, Freire
returns to the difference between adjusting man (o a given reality and
working logether to achieve a more humane world. In a research circle, this
means long-lerm work over many different stages, which may seem
irrational to the casual observer. "Specialists”, in Freire's sense of the term,
maintain that it oughlt to be possible to transmit and directly apply scientific
knowledge in the same way that well-planned and tested action programs
are. This, however, means yielding to a simplified picture of reality. In order
for new knowledye to be understood and integrated, you need knowledge both
of objective situations and of people’s understanding of these situations. By working
together on the empirical knowledge about reality, which can gradually be
placed in larger, possibly more theoretical contexts, a knowledge will
eventually evolve of the causes of this reality. This can often be frustrating,
and trigger unevpeeted reactions:

For as the people emerge into a state of awareness,
they discover that the elite regard them with




contempt; in reaction, they tend whenever possible
to respond aggressively. The elite, in turn, frightened
at the threat 1o the legitimacy of their power, attempt
by force cr by paternalism to silence and domesticate
the masses; they try to impede the process of popular
emergence... The middle class, fearing proletarization
and alwavs seeking privileges and upward mobility,
view this popular emergence as, at the very least, a
threat to their own "peace” and react with
predictable mistrust. (Freire, 1973, pp 32-33)

Finally, I wish to emphasize once again the limitations imposed on us by the
political reality in which we find ourselves today. T will expound on this later
on, when describing the projects carried out in former West Germany by
Oskar Negt. In his preface to Freire's fducation for Critical Conscousness in
1975, Francisco Weffort states:

If these people nevertheless continue to be
manipulated, it is because they quite objectively did
not find any other political possibility In other
words, the educator must combine his or her work
with genuine, large-scale political wor and this task
has never been ceriously attempted  QWettort in
Freire, 1975, p 40)

As 1 mentioned above, Freire's theories are at their most usetul in the Third
World, i.c. in situations that are in many respects different from ours One
factor that should be kept in mind in this context is that the basic social
conditions are visibile there in a way that is completely different from, for
example, present-day Sweden. The differences in living conditions, posver
«tructure and means of production, cte, are much more visible, which mav
make it casier to carry out education with o dearly emancipatory aim,

In highly developed and industnalized capitalist countrnies™ it is possible to
hide these conditions to a much greater extent, which means that you must
assume a difterent attitude 1inan educational situation. A person who has
spent a fot of time analyzing these problems. espeaally i the form ol study
circles for tactory workers, 15 Oskar Negt




Oskar Negt

In a number of books (e.g. Negt 1975, 1978, 1987), Negt has developed his
notions of the sociological imaginatien and exemplary learning. As with
previous “pioneers” that 1 have mentioned, Negt too merits a more detailed
presentation and analysis than what I can provide here. Such a task would
require a considerable amount of time and space, but I nevertheless consider
it most urgent. To my knowledge, no such serious attempt has ever been
made in Sweden. The only one of Negt's works to have been translated into
Swedish is his latest, Living Work, Stolen Time. Political and Cultural Dimensions
in the Tight for Working Hours (Negt 1987). This may, however, be an
indication of a heightened interest in his work at the moment. In Denmark
his work has always attracted a lot more attention and many different kinds

of educators have expounded.nn his lheories4 (see below). For example, it
was a group of students at Roskilde University Center (RUC) that translated
Soziologische Phantasic und exemplarisches Lernen (German original, 1971) into
Danish in 1975, in the hope of encouraging use of this book outside all but
the smallest university circles. For our purposes, I will limit myself to what [
consider to be Negt's most important contributions to the discussion on "the
pedagogy of the rescarch circle™.

Most of what follows has been culled from the introduction to the Danish
edition by Carsten Cuhn and Kai Rasmussen (e, pp 7-25 in Negt 1975). 1
have translated their ideas rather freely and will only exceptionally provide
more literal quotations.

The Danes start off by saying that Negl's work is an attempt to redefine the
vontent of the ediccatonal work being done within the organizational framework of
trade wunions and labor partics.

The overall objective is to give the working class the possiblity, through
certain learning processes, to discover and gather collective expeviences and give
them a political meaning.

It is a malter, then, of people training their soctological inagmation, based on
their experience of everyday life and information about the society we live
in. In short, to develop a wav of thinking that allows the individual to
understand the relationship between her or his own life and societal
conditions.

1
One cxample of such successors s the women mentioned carher, whe me now working
on people s e stories (Harrtts and Scharnberg) - Another examiple s the work carned out
by teams of soctabist teachers i the bate 70 (Dreby 191




This is the kind of education that Negt labels examplary learning. It aims to free
the working class from the economic, political, social and ideolagical fimitations
imposed on it by a capitalist mode of production. It is applicable both to the
individual worker, the entire working class and, in a more general sense, to
the way in which we live together.

It is important, therefore, to design the goal of the learning processes, their
content and form so that they coincide with the present reality and current
trends.

This means determining the exact extent to which the conditions of
production hamper not only the forces of production, but also the level of
awareness of the working class. This requires knowledge about (and making
allowances for) the true level of development of the class struggle and the
possibilities of aifecting both the objective and the subjective dimensions of
the individual conflict.

The starting point, then, is the everyday lives of the workers. The goal of the
learning process is to put this day-to-day experience in perspective. This is all
part of a process whose ultimate objective is to determine the extent to which
the situation at the workplace, in the family, etc. is shaped by socictal factors, with
capitalism as the limiting structure for the whole situation of the working
class.

An important part of the process is acton:

Only to the extent that the exemplary learning
processes lead to direct action will they be able to
amount to anything over and above mere
clarification” or “consciousness-raising”. (ibid, p I

The authors also insist on the importance of developing a sense of security
and solidarity in smaller units during the first - awd preferably very long - phase.
“Discussion groups” without any set programs or study plans are necessarily
the right way to start outl.

During, the second phase, it is crucial 1o mclude the personalprivate sphere in the
processing of the collectize experience. This is because capitalism cannot be
overcome through a "step-by step emancipation”. Instead, it is essential to
<how that even peoples free time is regulated by the "first commandment”
of a capitalist mode of production, i.e. accunrulate, accumulate!

One must therefore be prepared to explain how the wholly legitimate needs
for recreation and relazation are used to consolidate a system whose
abolition is m the aljective interest of the working class. It this is not done, an
offective private sphere may inhibit the ability or willingiess to change the




production sphere. In other words, a person’s working life experience is
repressed through, for instance, amusing, relaxing entertainment, alcohol or
other compensatory measures It can also be denied through media
manipulation (e.g. television) or in the confrontation with completely
different experiences in the home, or through recreational or hobby
activities,

In this light, all new TV channels must be considered to be a devastating
part of everyday life, not least because of their monopoly on the news.

In order to process socigtal conflicts in a productive way, Negt relies on the
exemplary principle. This is a theory that originaled in bourgeois pedagogy,
according to the Danes, who refer back to Negt. The bourgeois version of the
exemplary principle means that you ¢an reduce the subject matter in a
course and instead "investigate complex relationships from the perspective
of a central point of view", according to Negt. In regular education,
especially on the junior high level, the exemplary principle has been applicd
to solve what is known as “"subject matter crowding”. It is, however, clearly a
method of limited use, since, in Negt's view, it can be used neither to
describe the educational goals on the basis of historical and societal needs,
nor to abolish the conventional division of labor between different scientific
domains. Consequently, the bourgeois version of the exemplary principle is
more than anything a purely educational method that is characterized by
inherent contradictions and deficiencies.

From Negt's point of view, it also represents a transmussion of information,
which, since it is divorced from any sociological or political education
processes, reinforces sociely’s existing power structure. In the same way, the
sourgeois exemplary principle can be (mis-)used to cement the bureaucratic
organizaticn of the unions. A pedagogy that is used to cenvey "work
models” or “type situations” to union ombudsmen for use in different
situations perpetuates the inflexibie roles in the unions too, Negt concludes.

With this limited use, people run the risk of adapting to a system whose
survival is not at all in the interest of the workers. [n addition, their own
experience does not coincide with the intormation they are supposed to
absorb.




According to Negt, an exemplary principle that will be eftectively received
must be based on:

*the experience of the workers themselves

* their present situation

* the level of awareness

* the level of psycholagical well-bemg

* the social conditions

* ather living conditions of an cconamic and political
nature

Since all of the above interact in a situation of conflict, which also is
characterized by - although not visibly - fundamental societal
contradictions, they are in themsclves examples of the contradictions
inherent in sociely. For the workers themselves these factors emerge as an
exemplary example and provide a new perspective. Among other things,
this means that they ¢an discover that individual experiences and problems
are in fact universal. Since the contradictions can be traced back to conflicts
in society, on the one hand, and stand in direct relation to the individual
worker's own experience, on the other, an effective learning situation is
created.

Negt evaluates the content and form of education on the basis of three
different factors:

1. Their proximity to the interests of the mdieidual.

2. Those clements in the workers' consciousness which extend beyond
immediate interests and concern more universal probiems i socicty.

3 The importance that the content of the learning process can have for the
hiberation of the workers. In other words, to what extent does this process
manage to fulfill the individuals’ needs for satisfaction and at the same time
hold on to the liberation impulse in the workers” awareness?

This means, then, that it is necessary Lo link together the individualy'

L kground with the objective, collective Tiving situation, so as to leave a
lasting impression of the entire picture: This can be achieved only in an
action and discussion torum, where the ongoing class struggle is analyzed.
Negt does, however, also emphasize that the limitations on what can be
achieved through the teching processes are defermined elmost exe lusively by
sociefy. His analysis of the present situation cannot be accused ot being
unduly optimistic:

Today's political cancepts and entire political game
between parties, about representation, et do not

S
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correspond either to the workers' awareness or the
objective situation in society. (ibid, p 23)

The Danish authors tend to support Negt's view tnat the cducational work
should be based in the unions, but they also stress the importance for the
labor unions to assume an autonomous position in relation to the
traditional workers’ parties and not to forget the political function of the
economic struggle.

It is equally important to question the mechanistic view of the relationship
between consciousness and societal being. Political awareness is not a mechanic
product of objective relationships, but presupposes instead a long-term cducational
work. The Danes also point out that it is not up to the
intellectuals/educators, i.c. the academics, to put together one eloquently
formulated prograny after another or one learning process after another. It
ought to be up to the workers themselves to set up educational programs at
their workplaces or any other place. The know-how of the intellectuals can
in this instance serve as an aid to the workers in the planning/design of their
vwn learning process. The intellectuals will then constitute a resource from
which the workers can gather material and increase their knowledge.

The Danish authors conclude:

Didactic work is not carried out at a desk, but
collectively in organizations. Negt sees union work as
the most important. For him, one of the central
themes is the development of the sociological
imagination, i.e. breaking the hegemony of bourgeois
ideology in the workers' consciousness, by lifting out
those elements that represent real, concrete
experiences resulting irom a person’s objective
position in the production process. The sociological
imagination would then evolve into a political
understanding of society as a whole, in gucl a way as
not to evclde the imagination from the field of action
(which is often the case with phrase-mongering
sectarian groups), but instead to convert the
miagination into the people’s most important productiee
force in socivty (and not in a sublimated or privatized
way as in advanced bourgeais culture or as a form of
businesslike or technological mnopatieness). (ibid,

p 27)

In the tust chapter of Secologreal Baginedion and Dyemplaone earnmyg, Negl
describes the situation in West Germany at the time when he started his
work m the labor unions He accuses the traditional adull education centers




and the union education programs of being stuck at the “pre-scientific
axiomatic level of pedagogy”. He claims that this description fits all other
types of learning institutes as well.

Negt purposely avoided including white-collar workers and office workers
in the analysis of his later experiments. If they had been included, he holds,
the danger of unfounded generalizations would have been too great.

As a result, he claims not to know what happens in the work with these
groups. However, Negt believes that the double function of these
employees, both as salaried workers and as holders of certain predefined
positions in a hierarchical system, tends to lead to conflicts which can either

stimulate or block the edication process.D A similar problem plagues "inter-
union life”, where full-time officials tend to develop a different world view
than most of the members they represent. Negt holds that:

The establishment of a middle-class ideology within
the lator unions facilitates the process which "slowly
but surely” is threatening to turn a formally
democratic society into an authoritarian, class-
segregated or even fascist society. (ibid, p 40)

Negl warns against a blind faith ia Methods (with a capital M), i.e. placing
arcater value on form than on content. In his view, today's widespread
“fetishization” of methodolegy is part of the technocratic ideologies that
limit enlightenment interests to the narrow sphere of technological
rationale. In this way, the probtlem of the content of education is made
invisible.

For the labor movement, this has meant learning aboul the pmcliml aspects
ot organizing. Noeat mamtains that methods that are defmed as to content and
especially designed for worker education must be used instead. The content-
defined method advocated by Negt is called, with his pedagogical term,
exemplary learnmng. This educational form must stem from the fact that
today's worker lives i a state of permanent tension due to the feeling of
incvitability as to his social living conditions and his desire to cease being a
worker.

I order to meet the legitimate need tor education. today s employers have
borome awdre uf a number of problems and are busy launching grand
cducation schemes to increase the participants’ “understanding of the
wituation . Negt has no respect or sympathy tor this type of program,

5
Dby (19871 and others have shown that such expeniments can hinder a
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however. According to him, they are based on interests that are completely
divorced from the objective interests of the working class:

The ideology based on the harmonizing interests of
different classes in society, which i¢ at the bottom of
these programs, can often be hidder quite
successfully, by proclaiming that the educational
work will focus on structural conflicts. These
conflicts are said to be about vague concepts, such as
‘freedom, responsibility and security’, or at best,
about the ‘difficulties forced on people by the double
loyalty to work and union’, in such a way as
completely to ignore the conflicts in society. (ibid, p
19)

A workers' education that centers on conflict and is designed from a political
. . O
perspective must instead focus on three main areas:

1. The clearly defined interests, ideals and views of society that can be

. y . . . . - )
generalized and inlegrated into typologies by using current empirical
scientific methods.

2. The mental and cognitive mechanisms of alienation (e.g. the tendency to
personify, a simplified use of language, etc.), which can be traced back to
society as a whole or just one class.

3. The objective economic and social living conditions of the workers.

The ideologics based on cooperation and equality which are espoused officially
may have left "an impression of a progressive world order” on a limited
number of the organized workers, according to Negt. But due to a number of
factors, the cooperation ideologics have not been able to dissolve and replace the
negative social self-esteem of the large majonty of workers. This self-esteem
includes notions of surplus value, unemployment, the dubious results of
technological progress under the given circumstances, of the power of
capital, etc.

It is true that these notions have frequently lost their specifically economic
meaning, but they nevertheless signal the workers' deep-felt "discomfort” in
a society that is based on a structure of privileges defined by class. This
discomfort gives rise to a social fopic (a common world view), which stays in
the awareness of the working ~hiss, even in periods where there is no direct
threat. This topic may include .. general feeling of insecurity, the possibility of
a new workplace and a lack of faith o the sta*lity of society, closely alhed with
unemployment as an economic reality. This is all perceived as boing the result
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of technological development and the structural crises of a capitalist
economy.

The remarkable stability of this topic is proof, says Neg, of the workers’ high
degree of sociological sensitivity to societal changes that may effect their
immediate interests and their actual position in society.

It is important to bear in mind the content of this social topic when
designing education programs, so as not to dismiss it as preconceived
notions, ideological remnants or wishful thinking. Instead, the topic should
be allowed to form part of the participanls’ consciousness-raising process. If
not, there is an overhanging danger that the workers will adjust to and
unresistingly identify with a society which can only salisfy their private
necds at the cost of repressing their needs for solidarity and belonging.

In my view, one of the most important tasks of the rescarch circle is
contained in this very notion, i.c. not to bulldoze over existing ideas, ideas
that are actually based on a concrete and historical reality. I this way, the
research circle tnay constitute an alternative to resignation.

NEGT'S FOLLOWERS IN SWEDEN. In Sweden, it is mainly Lena Hellbom
(1985) and jan Holmer (1987) who have written in depth about the influence
Negt has had on their own work. Lena Hellbom refers to Negt in her
dissertation' (and to Kluge, Negt and Kluge 1972), when discussing the
notion of proletarian public life in relation to party interests and bourgeois public
life. In the circles that Hellbom studied and examined, an authentic
prolelarian public life (based on (he experiences of the workers themselves)
has not been able or not been allowed o emerge, apart from extremely
sporadic and short-lived examples. In a historical review of the emergence
of labor education in Sweden, FHellbom also notes that both exemplary
principles and the socological imagination have been largelv absent. She
concludes:

The personal quest - a study goal that grows out of
the participants’ own experiences based on their
discussions (=talks), i.e. out of the ideal conditions
for a study circle - has remained by and large an
ideal, a utopia. The study circles that do work in this
manner can be said to constitute the exceplion rather
than the rule. (Ilellbom 1985, p 351)

Hellbom's conclusions are quite critical of the way the labor movement has
let “free methods” determiine form but not content. She notes that the
participants are assimilated inw a predetermined way ol thinking.
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In his dissertation, Jan Holmer analyzes the work he has been involved
with in circles held in shipyards and university circles for shipyard workers,
in the light of Negt's theories (see above). He sees both advantages and risks
in using this method. One important reservation that Holmer makes is that
the world view of the teachers/researchers (i.e. their more or less
unscientific knowledge) is important in this context and needs to be
clarified.

In conclusion, Holmer lists a serics of requirements that he ~ as an extension
of Negt - believes must be clarified and defined before you start working on
¢ g. a research circle. He mentions the participants’ world view, the direction of
the work (goal, methods, results) and the distribution of roles (Holmer 1987, p 283).
This kind of list can be helptul, if not taken too literally, since there is a great
risk in such an approach, too.

Tt is clear that theories and categorizations are needed both as a source of
inspiration and as a basis for description and explanation. They must not,
however, be allowed to become set, inflexible models. This point is in
agreement with Ferridre's words about the work school: “it is not a question
of being, but of becoming”. The same is certainly true of research circles.

Obviously, we need to collect our experiences, discuss different ways,
theoretize and categorize, but we must never draw up rigid models or
manuals with too many details, since this would turn the research circle

into a pre-packaged method devoid ot both life and creativity.

The day when we “research circle researchers” think that we have found the
Method, Form or Structure that tells us how to work, that day marks the end
of this idea. The whole point of research circles, which some participants
may experience as extremely stressful and insecwire, is that it represents a
highly dynamic way for people to work together, people who are allowed to
be ditterent and react in very diffetent ways and sometimes completely
unpredictably It is precisely this aspeet that is the most creative and exciting
and even carries within it the possibility of generating new knowledge.
From the outset, none of the participants know what will happen. If they did,
it would not be a research dircle

When reading texts by Negt or his tollow ers, it is casy to torget that it really
is fen o be part of a research drede One should not let oneself become so
wrapped up in the process of generahizing, analvzing and theoretizing aboul
the activities that one forgets, m one's eagerness to “scientize” evervthing,
that what motivates the researchers Lo participate in this kind of work, in
spite ot the uncertainty, poor remuneration, ete, is the atmosphere, the
spirit, that otten pearmeates this meeting Alb sorts of partapants have, ina
variety of contesds, desertbed this experience breathlessly, with shining eves




This fact is obviously also an important aspect of an activity that fights for
authentically human values in a world full of inhumanity.

NEGT ON THE ROLE OF THE LABOR UNIONS. It can be seen then that it
is extremely important for the content of the circles to coincide with the
experience of the participants. The idea of the research circle can definitely
not be reduced to a model that uses pre-packaged material and risks
adjusting the participants to the existing conditions and attitudes in new
ways and to an even greater extent. Working with the sociological imagination
and exemplary learning necessitates a forceful questioning of existing patterns and
structures in many different areas and on many different levels.

The knowledge and awareness that can be created in a research circle are,
however, naturally limited as regards their immediate or direct applied use.
The whole societal situation in which we find ourselves at the beginning of
the 1990's can hardly be said to be conducive to a process of transformation
based on principles of solidarity or democracy. What perhaps we can hope
for is to provide more and more people with an antidote to resignation and
despair and thereby ta awaken ther willingness and eagerness to fight together for a
better world. At the same time, it is important that the exemplary learning
processes evolve into direct action in order to set the stage for something
more durable than just superficial reactions or temporary consciousness-
raising, according to Negt.

In his latest book (1987), Negt ascribes an important role to the trade unions.
Te maintains that current popular movements, e.g. for peace and the
environment, are important, maybe even essential, but he also notes:

The experience to date does indicate that these social
movements constitute a threat to the prevailing
power structure only at the point when they include
major parts of the organized working class. (Negt
1987, p 12)

In this case, the role of the trade unions can hardly be overestimated and
Negt also holGs that one important step in the right direction is the
initiation of an ntraorganizatwona! discussion of the social sclf-understanding
of the labor uniows. In this discussion, he claims to find traces of a new
awareness that indicates an awakening from “the collective amnesia™
Instead, there is an understanding of the importance of the proletarian
struggle for liberation as part of the Jabor movement. According to Negt, the
unions’ collective social responsibility hies in determining coneretely what
practical measures are peeded in vies of the current trends in society Ttis
important that people hecome involved in the issues that form society
Here, Negl once apain mvokes o well-known statement by Harold Taski-
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First, the labor unions need to become democratic in
themsclves, then they must be able to wield their
power effectively in the political arena. (ibid, p 17)

It may be in this context that the research circle finds its greatest significance
~ in helping shape a democratic outlook and way of working, where the participants
dare to seek out new knowledge, question “scientific” knowledge, and knowledge
conveyed by union representatives, te use all available channels to influence and wark
together to change the existing conditions.
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A Preliminary Analysis of some Research Circles

Up until now, researchers have not been able to devote themselves full-
time to research circles, which may actually be a good thing. Nevertheless,
an in-depth analysis of the workings of the research circle requires a more
complete set of data than it has been possible to compile in most circles. The
available funds have been sufficient only to start a circle and keep it going,
At best, some kind of simple report has been put together of what the circle
has accomplished or amounted to. One interesting form of follow-up would
be to interview all the participants of a circle and chart the different steps in
the processes that the participants go through. Such studies are now under
way in several research circles in the Uppsala region. I myself am conducting
a study of this type with the participants of the cleaning circle. Since the
interviews are reviewed in their entirety by the participants in order to
enable them to take part in the analysis of the material, the study has many
features in common with participatory research. Furthermore, since the
members of the circle are all women, this is an example of a feminisl,
participatory research study (cf. Maguire 1988, Gottfried 1993). Parts of this
material were published in a paper submitted in April 1994 to the Vienna
conference of the European Society for Research on the Education of Adults,
ESREA (Hdrnsten 1994).

1 want to emphasize the preliminary aspect of the analyses presented below
and 1 hope in the future to be able te expound on them in much more detail,
both from a theorelical and an empirical point of view.

The circle for cleaning women, however, presented many striking
illustrations of the ideas presented by both Freire and Negt

Freire's main objective was to shatter the culture of silence. This requires a
work of demystification, which can take many forms, depending on the
context. in the rescarch circle for cleaning women where | worked, it meant
«mply that someone was willing to listen and take what was being said
seriously. The exacting labor of documenting the work in detail through
photograpls and writlen descriptions cotlected tagether in a folder made
these women visible as a group The fact that they later stood up for their
rights in newspapers and on television is proof both of the pride they lake in
their work and ol the anger they felt because of the wav they had been
treated.

The demyvstification work was needed primarily to strengthen the women's
faith in their own ability to learn something new. Within the framework ol
the research cirdle, the women have now realized that any earlier gaps in
their knowledge were due not to any personalits detects but to social
conditioning. The content ot the education thev received asa result of the
circle was in many respects quite advanced. Teis remarkable that the cleaning
women were the tirst at their workplace to learn how the new computerized
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budget sysiem worked. Basic knowledge about chemical substances, i.c.
knowing which products are safe to use and which are not, also threatens
the existing power structure. Freire expilains why superiors tend to react
negatively to such changes:

From the point of view of the elite, there is no doubt
as to what must be done: the masses that are
struggling upwards must be domesticated,
subjugated within an authoritarian system which is
acceptable to the dominating classes. If it is no longer
possible to count either on people’s traditional
meekness or their absence from the political arena, it
is all the more crucial to manipulate them into
serving the interests of the dominators and to
enclose them within narrow limits. (Freire 1975, p
32)

The realization that education (the acquisition of knowledge) can never be
neutral is a truth that affects all aspects of the work in research circles. The
starting point itself, a problem defined by a union, implies a choosing of
sides. The knowledge that results from a research circle may sometimes also
be used to bring into question. a union's stated position, etc. This has
happened several times. Another circle held a few years ago on "The Public
Sector and the Eurepean Community” (Holmstrand 1990) concluded by

disagreeing with LO's position favoring a Swedish membership.

One advantage of the research circle activities is that the reality and
knowledge one comes in contact with are problemized. The participants of the
cleaning circle were not prepared to accept "good advice” from an
crgonomist. They had heard it all before and knew it for what it was worth
Only when ergonomically sound cleaning methods were integrated into a
more complete picture based on a faith in the participants’ own knowledge,
did these improvements make sense to the women. Neilher were they
willing to "buy” the models for cleaning work that we studied. At one of the
places we visited, it was clear to them that the purely cosmetic "changes”
had been introduced by the emplover and served only to hide the cleaning
staff's real problems.

According to Freire, a dumlogue can never take place if those involved are not
willing to question their own values and points of view. In this context,
there is every reason to be suspicious of the so-called "dialogue” that is being
conducted at workplaces all over Sweden. The controlling function of the
emplover is hard to regulate in such situations In the Sala eircle, we saw an
example of how this function can be expressed, 1o the administrator who
wanled to “send the supervisor on a course” instead of recognizing the
whole deaning statt’s educational needs




Freire stresses the importance of fiope and critical thinking alongside action as
three prerequisites for a genuine dialogue. Nevertheless, Freire and Negt are
both aware that our possibililies of establishing such a dialogue are limited
by the political reality we live in. In the cleaning circle, the possibility for
aclion was severly circumscribed by this reality.

Our new strategy consists in adjusting to the prevailing political (and
economical) situation in Sweden. The priorities that currently determine
the distribution of rescurces do not allow any implementation of the
changes that we know would provide the cleaning women with better
working and living conditions. Qur society considers it far more important
te find "exciting new toys” for our doctors to experiment with, to build new
sports complexes, to pour money into spectacular fighter aircraft, gigantic
bridges, highways, etc, than to protect those who are worn down in the daily
grind by an inhumane work environment. To carry out some minor
reforms can never, under these conditions, be more than feeble attempts to
safeguard at least a small part of these people’s human worth. The
participants of the circle are awarc that many vast changes are needed before
things will start to change for the people "at the bottom of the totem pole™. Tt
is this insight that enables them to keep on going in spite of their strenuous
situation, to speak up in official contexts ard stand up for what they believe
in. Ve won't keep quict now that woe 've become azeare”, they say.

Without a more detailed analysis, it is impossible to determine whether the
work in the cleaning circle, for instance, can be said to function according to
a kind of exemplary principle, m Negts terms. Nevertheless, we can discuss
the possibie existence of the conditions that Negl secs as necessary, the first
of which would be the proximity to the individual's interests. Because the
parlicipants of the cleaning circle share a day-w0-day reality that the
discussion.can center on, there is no need to create or recreate special themes
or situations. They exist naturally. Most learning situations, including freer
forms, like evening courses, university programs and even union courses,
with a less rigid structures than conventional educational settings,
nevertheless constitute artificial situations (cf. e.g. Jacobsen et al 1980). In
research circles held at the workplace, the work material is ahways readily
available and the action aspect is built in. In the two circles 1 have described,
the starting point was the participants’ own experiences from their own
workplaces. Both the cleaning staff and kitchen help described their own
personal situation in minute detail. They then proceeded to discuss the
work 1 the light of their own interests and those of their workmates.

The second point Negt makes concerns the possibility of touching on wore
general societal problems. By including field trips to workplaces with similar (il
slightly better) working conditions, the participants’ came to realize that
their problems are universal and shared by a large part af Sweden's workers,
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especially women. This insight prompted the circle participants to accept
several invitations to talk about their work. Two women from the kitchen
circle have participated in a rescarch course for union representatives at the
unien's educational facility on the island of Rund. They had also planned to
contribute a screen exhibit to the cancelled 1.O fair in Norrképing in June,
1990. In addition to the media appearances mentioned earlier, the cleaning
women have participated in a course for women union activists from both
LO and TCO. It was called "Girls - it's time to start dealing with our work
environment” and was held in Visterds in October of 1990.

As the discussion grew to include aspects outside of the circle, many issucs
of a more general union-oriented or political nature were debated in the
course of the circles. A growing willingness to participate in union life was
also noted.

lor obvious reasons, Negt's third point, i.c. the importance of the liberation
of the workers, is the hardest to assess. The declaration quoted above, "We
won't keep quiet now that we've become aware”, could be taken as an
indication that research circles is one path to take (although it may
sometimes seem an awfully indirect one) to initiate the emanicipatory work.
Research circles do seem to be one way of tapping the sociological imagination
and the sociological sensitivity that Negt mentions and that spring from the
workers' social topic. The possibility of linking this to some form of future
action would be a way to limit and combat resignation. A clear itlustration of

the existence of this social topic is the cleaning women's frequently voiced
concern that the cleaning operation would be privatized and that they
would then lose their jobs. Having access to facts that show that
privatization can lead to higher costs (results that emerged from another
research circle, see Holmstrand 1988), can then be used as a weapon and o
source of strength in the ongoing struggle.

It is highly probable that the labor movement as a whole stands to gain a lot
by realigning itself with the social topic of its members, since this would
increase the potential for internal democracy in the unions - a prerequisite
for exercising the external democratic function

Conclusion

As can be seen from all the different approaches presented above, 1 have no
intention of providing a cear detinition of The Method, 1o be used as a model
for all poscible situations where a research circle would be a useful work
form. Instead, the rescarch citcle has emerged and continues to develop in
response Lo certain important needs m present-day society T want Lo repeat
that the research cirele is a work form that has assumed many different
shapes depending on where it has been used




The different pesaivle functions of a research circle in the model presented
in this report vary as to their importance and composition:

1. It can provide adult education, either within the circle itsclf or by stimulating the
participants to got involved in additional education outside the circle.

2. It can convey rescarch information.
3.0t can strengthen the donble democratic function of the unons.

4. It can contribute new knowledge and new perspectives to research, not least by
triggering idvas for future rescarch with a partially nete content.

ADULT EDUCATION. First of ail, the research circle activities in
themseives can be said to constitute a form of adult education. In addition,
the importance of the research circle as an initiation into other forms of
education forms cannot be emphasized enough. Since the participants’
knowledge and experience are seen as important resourees in the circle
work, it is possible to work out programs that differ from the employers’
suggestions. In this way, the unions can strive for a type of education that
combines popular and union education with the need for staff training. This
aspect is considered very important by e.g. Alger Klasson (1990), contact
rescarcher for the county of Ostergdtland. When the participants of a
research crcle realize that their knowledge and experience count and are
important in the transformation process, their interest in education will
increase. This is a way to overcome resistance to and fear of learning
situations. As shown in the discussion under Adult Fducation above (e.g.
Tuomisto and Holmer), it is not enaugh to present a suitable education
program, even if the content is of very high quality. For the learniag to be
effective in the long term, concrete changes need to be made so that the new
knowledge will be seen as meaningful and allowed to evolve in a positive
manner. By consulting Freire and Negt (as well as critical psvehologists such
as Leontiev 1986 and Havrynen and Hautamdki 1976), we will be able to
determine where the limits imposed by the political reality go At best, we
will also be able to make those limits visible and explain why they exist

RESEARCH INFORMATION. One important function of the research cirele
io Lo transmit information to groups that would not ordinarily be able to
take part or make use of the results of research. In this context, the attitude
ot the researcher(s) is very important. Some basic rles are:

openness and mutuality

~ sensitvity to the needs and backgrounds ot the particpants
an ability to recegnize and respect the knowledge and experience of both
parties
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Two important advantages of the rescarch circle are that it provides @ possibility
to tst scentific Anoteledge against evervday reality, and that it constitutes an
wdeal form for conveying (scientificr knowledye to interested users. The research
circle carries the added advantage of having members that are truly
interested 1n the information that is presented to them.

These remarks bring us to the third aspect, namely the double demogratic
function.

THE DOUBLE DEMOCRATIC FUNCTION. Both « vire and Negt are
concerned with the "double democratic function™. In this context, that
means that the unions must be democratic in themselves, i e
intraorganizationally, m order fo carry out a democratic mission in society
(cee section above entitled "Negt on unions’)

This cannot be overemphasized New knowledge adds seme backbone to the
union’s demands and provides the opportunity to exert infiuence on more
cqual terms At the <ame bme mese people ¢an tike part m the demogratic
processes that are needed bothom the mtracrganizational and the external
work

In order tor thes to happen. we need to davelop knowiedge that is relevant
and can be svstematized Thes leads us o the tourth aspect

NEW KNOWLEDGE FOR RESFARCH The rescarchers swho choose to gt
involved 1 research arcles otten meet swith an unknown or ditterent
preture of reahity with which to contront thair oswn Inother words, the
researchers come 1 contact with new knowledge and new perspectives
which can rock the toeundations of their own worid, give rise to new

gquestions and perhaps cventinily also tenes research Tius last aspect is
necessary to provide rew knowledpe to meet all those necds that have
praduaite been awakered through the research oo

P
In this summary, Fhave pomted ot some ot the unportint tunctions ol
rescarch cirdes in modern Swedish societs AU the same e 1 must repeat
Fernéere ~ words, that the pedagogy of the research arde should be g
pedagon detmned i termes not ot Lo, but of e The most inportant
thing i the basiv atttude that ouehi o be shared by ail

circle, 1 e that they be prepared to break ont of thoerr

e members ot the
traditiona; roies, have an open mind and contribate i e own
know ledge on terme that are the same tor evervbody

WHDY RLSEARCH CIRCIES? Une question that i otten taised 1o whethes 1t

1= really necessary to maude a researcher i order to start o produchive
process s Gt enotisgh with a good teachier™ Tawash tooaddiess this queshion

81




by stating that there are seeeral good reasons why a rescarcher, and preferably a
posl—gmdualc one, should be in charge of the research circle To have one's
PhID means to be aceepted in the “scientific community”, an important
attribute which raises the status both of the work of the rescarch circle and
its results.

In addition, and purciv for reasons of fairness, it 1s about time that people
other than industrial leaders and their likes be allowed access 1o the
knowledge that accumulates in the academic disciplines. The fact that it is a
union problem that constitutes the starting point of a research circle means
that the rescarchers who choose to get involved are letting the interests ot
the: participants dictate the general direction of the circle. This 1s not without
its difficulties Freire has this to sav about intellectuals who wish to put
themselves i the service of the working class

Qur converts.. truly desire to transform the unjust
order; but because of their background they believe
that thev must be the executors of the
transformation (Freire 1971, p 46)

I have heard similar views espressed by high-rankimg union ofhicials and
other “information-givers™ in the eircles. The researcher in charge of the

circle should therelore be engaged in a continuous struggle to maintain the
trusting and mutual attitunde that must characterize the work in a chapter
entitled Pedagosy ds Science and Saence as Pedagogy, the Norwegian social
screntist Regt I nerstvedt discusses both the problems inherent in the
subject/obect relationship as swell as the necessary conditions and the wdeal
participants ot a process which develops an cmancipatory science. One
meaninghal requirement, according to Fnerstvedt, s

1l (stience) should not onty be about the people, but
tor the prople Hencee, its truth and meaning must
take shape in communication with the peaple, not
just the scientitic profession and the rulers It is in
(his last aspect that mutual pedagogy comes into
plav U nerstvedt 1971, p 8%

Frerstvedt goes on to say that when science s born out ot communication it
can never be mdiiterent, neutral or passive to the conditions that close ol or
hinder this communicition:




Aruitoxt provided by Eic:

If it wants (o survive, it must struggle. Together with
the political forces that are working to change the
conditions that hamper free communication, against
those that defend those conditions. This is part of the
pedagogy of social science. It is a political pedagogy.
And only when it is aware that it is can it be
scientific. (ibid, p 84)

One reason that the person in charge of the circle should be a trained
researcher is that this increases the possibility to view sciendfic results with
a critical eye, including the work of those rescarchers who are invited to
share their results with the circle and those who insist on being in

possession of the “truth™. It is imporiant to instill this critical attitude into
all the participants.

Another important reason is that researchers are accustomed to seek out
information, sift through available data and make contact with other
researchers. For this purpose, it is important in the near future to build up a
network of rescarchers who would be interested in participating in these
activities.

The last and perhaps most important reason I wish to invoke here is that

researchers, who in many respects are considered authorities, can help make
society’s silent groups more visible. It is about time that we relieved these
people of the idea that they are not worth anything, a view that goes back
years, maybe even decades. If a person is met with respect and sincere
interest by a rescarcher in a smaller selting, this can have a major impact on

his or her self-image and world-view. In the words of Camus (as quoted by
Carmichaci):

~awhen a slave stops accepting the definitions
imposed on him by his master - then, and only then,
will he begin to set himself in motion and create an
independent enistence. (after Carmichacel 1969, p 135)
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