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PREFACE

This volume contans summaries and
selected presentations trom the thirtieth
anniversary conference sponsored by the
Great Lakes Colleges Association on March
31 through April 3. 1993, The purpose ot
the conference entitled Celebrating Chal-
lenges of Change: Liberal Arts Colleges Meeting
National Needs was twotold—to celebrate
the thirticth anmiversary of the consortium
and to address the ssues that would ettect
the tuture detimtton of hberal arts and
sciences mstitetions,

From the outset, the purpose was ore

than celebratory, The amiversary provaded

an opportunity tor the twelve imstmuons
in the assoctation to idenuty the challenges
facing private, residential, hiberal arts
colleges tocused on undergraduate educa
tion. The intent was to contront the
challenges, seek resolutions, and reassert
the values of exceellence m undergraduate
cducation and ot collegnal community.
The conterence was divided mto two
parts. For the tirst, speakers from outside
the academy were invited to present the
penpectives of informed commentators on
the isues before the liberal arts and
sciences college of today. Many of these
speakers were graduates of the GLCA
mstitutions, thus bringing some tamiliarity
with the type of education oftered. They
are currently engaged, however, i their
own professtonal endeavors in walks of Iite
uther than lllghcl‘ cducation, The second

portion of the conterence focused on the

activities sponsoryd by the comortivm—
with a eve towards its past, a celebration of
its achicvements, and anticipation ot the
issues and intiatives needing consortial
attention for the tuture,

The conterence was held in Indiana-
polis, Indiana at the Westin Hotel and
supported by grants trom: the Amenitech
Foundation, the Ball Brothers Foundation,
the Herbert HLand Grace AL Dow
Foundation, the George Guand Foundation,
the Lifly Endowment, and the Charles ).
Strosacker Foundanon. Atendance
numbered over 190, bnnging together
taculty, adimmistrators, statt members,
alusnn, and trustees Fom the consortal
calleges and, in addition, guests trom other
untitutions and orgatmzations.

A planming committee headed by Dy
Lawrence 12, Bryan, President of
Kalamazoo College, guided the develop-
ment of the conterence. Dr, Jeanine L.
Elhott, Vice President of the GLCA, gave
leadership to the organization and plaming
of the second portion ot the conterence.
Gratetul acknowledgenient is due to cach
and every GLCA statt member who
worked o diligently and etfectively to

make the conterence a success.

Caro! | Guardo

President
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CONFERENCE OVERVIEW

As the GLOA preadents discussed the
theme for the conterence, a clear and
compelimg mesage emerged—that the
ruperative of the 19903 s twatold: not to
conduct “business as isual,”™ and not to
“rest on laurel,” either now, or mantice-
pation of the challenges of the tuture, In
positive terms, the need s te onee again
mextricably link the mission and purposes
of the institutions with the meeting ot
nationat needs tor educated citizen/leaders.,
Having a long and commendable record ot
preparing such graduates is not sutlicient to
ensure long-term viability, especially at the
exceptional level of quality that has
determined and detined the reputation and
purpose of these institutions tor decades.

The conclusions from the discussion
were unambiguous—change is mevitable:
change 1s necessary: the nature of change
protound and might even be radical. All
agreed that the institutions mst change.
And how better to address these circum-
stances than to contront the challenges of
change and celebrate them, The individual
colleges have ably met the eyeles ot need
tor uange m higher education tor well

over a bundred vears, Al have coliccnvely

T mand successtully addressed such ssues

withig the consortium for the past three
decades. These mstitutions, nshort, have
never tited to adapt m the past. With the
will to change and to embrace change,
thew vital vole mmectmyg nattonal needs

could, and should, be extended tar mto

the tuture.

The presidents recognized that conten
porary issues strike to the heart ot'the
essence, mission, and viabiliy ot these
institutions in the fice of a future which
might demand quite ditferent educational
responses trom those of the paste The
responses would entath ¢ eriteal exanima-
tion of the ewsential character ot these
institutions, ditinctive tor thew excellenee
m undergraduate weachimg.

The challenges of change. as pereeived
b)’ the prc\ldcllt\. pose tests to the resih-
ency and resourcetulness ot these mstitu-

tions due to:

¢ pressures en presidential leadership,

¢ demographie changes with the
potential to transforin the tradiional
compositton of student bodies and
taculties,

o managenient isues dealing with
pricing and competition,

* Lack of public good will, and

+ threats to the ethos of conmmumty.

These issues, cast i shorthand, mclude
the attordability, accountabihity, dusabihity,
and even survivability of the Tngh quality
mstitutions which the GICA colleges have
historicaliy been.

The firt portion ot the conterence
provided the torum tor mtormed observers
trom outside the academy to wdenuty: (1)
their perceptions of the hberal arts and

serences college of today and (2) the
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challenges to these institutions as seen trom
an external perspective. A syathesis ot the
presentations vields an agenda tor change
that 1 tiwotold—deriving trom values and
benetits which should be sustained and
from challenges which are to be met.

A signiticant portion of the agenda tor
colleges of liberal arts and sciences s to
preserve, sustain. and carry torward aset ot
values and benetits which acerue toa
liberal education, These values and benetits
melude:

o i emphasis on guality teaching.

The characteristios of quality teachig,
cited mvolve the mentoring ot
students by caring taculty, taculty who
have collaborative relationships with
students, such that students gain
knowledge trom their example and
nsprration from their enthusiasn,
Quality teaching abo opens new
horizons tor students. It assists them in
developing the abality to deal wath new
subjects, gather intormation, analvee
and ask questions, and to have the
courage to test boundaries. Iomvolves
an onentation to undergraduate
research and collaborative learning and,
imost importantly, it demonstrates a

willingness to tackle ethical isues.
SEaense of commumty,

he values inherent i small connm -
mues—-collegnal telationsIinps and a

seise of contmon purpose ||(‘t‘d to be

retamed and adapted to the changing
demography of the campuses ot the
tuture.

Fhe remamimg agenda s denved trom

the challenges whieh mstituttons of hiberal
arts and saence tace as they move mto the
tuture and a new miblleninnn. Some ot
these challenges stem trom external factors,
and others myolv ¢ tanstormations which
nust oceur withim the untituttons,

The challenges melude:
o Public perceptions of liberal art colleges.

PPublic perceptions are weghted
toward the negative, espeanally as
portraved m the popular media. Both
students and their famithies pereerve
tuition and the costs ot attendance to
be soaring. They question both the
value of the education for their doliars
and the attordability of a hiberal arts
cducation at a private, residential
college. The challenge is to keep the
mstitu.ions attordable—ceven to
partisans, namely alumni, who would
prefer to send their children to such
institutions, but abo perecive the cost
to be prohibitive.

In addion, the cnoasms that have
been fevied against large, upersonal
unmiversities where teachig s secon
dary to researeh have been genenalized
to alb institutions ot higher learnmeg,
For the small, private, residential
college, the task s to retam the tocus
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on the primacy ot undergraduate
teaching and to make that priority and
reality known,

Other pereeptions—that these
colleges are remote from the “real
world™ as well as "too white™ and
unddle class, that they are tor the clite,
a luxury tor the atluent, that they
provide inadequate career preparation,
and that they project an image ot
pohucal correctmess—must all be
overcome it these C()]]L‘gt‘\' are to
remam compettive m the higher

cducation marketplace.
Llements of the education of the futioe.,

The curnculnm of the tuture must
mclude the development ot techno-
logical hteracy i studesie and greater
use of technology in the educational
process. Students must be enabled to
deal with greater diversity both at
home and abroad. This may involve

more language trainmg, so that they

may function cttectively in other

cultures, and an undenstanding of
global interdependence. They need as
well 4 serentitic Titeracy such that
complex concepts and phenomena are
aceessible to them so that they can be
responstble citizens swhose hves stand
to be attected by new wientitic
advances and challenges, Lastly, they
need to have engendered in them an
orentatton towdard the tuture- ats

dangers and it promises.
New educational dimates.

Students need an education free trom
stereotypes conccrning gcndt‘r. race
and sexual orientation. Institutions
need to consider the chminaton ot
exclusive organizanons. They have the
obligation to create an environment
where women can tlonrnh without
sexual harasment or discouragement
in the classroom and underrepresented
groups are abo provided with suppor-
tive and encouragmg environments.
l.L‘.Irning opportimues need to
include the expenental. as contrasted
to the merely mtellectual, and
multiculural education needs to be
transtormative-—ot the individual and
the institution. Such environments will
allow the integration of personal and
cultural selt=esteem inall students,
especially students ot color. And.
above all, the hiberal arts and scienees
college must provide a guarantee ot

tree \pL‘L‘C]l.

In hight of these percepuons and

pressures, 1t is incumbent on hberal arts and
seiences institutions to recognize that the
strategtes of the past are insutlicient tor the
present and inadequate tor the tature, Not
only as they pertain to newer agenda
prionties such as mulucultural minatives,
but ako as they pertain to virtually every
aspect of mstituttonal finetiomng, he

10
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advice givenn the keynote address was
simple in the hearing, bat complex i the
domg—"not to losc tocus.™ Liberal arts and
srences colleges must stay tocused on therr
cory comstituents, the students, l)y concen-
trating on good teaching, student fearnmg,
and on the needs of students ot today and
tomorrow. Speatically, mstitutions reed to
address new clements m the education ot
the tuture through currteular and preda-
gogrcal changes. They must also create new
cducational climates tor their studeats.

The discussions came around tull crele
to the theme embaodied w the kevnote
address atde—-Confronting the Challenges,
Sustaming the Ualiues, The conclusions at
the end of the first portion ot the conter-
ence were meseapable—change s mdeed
mevitable, protound. and urgent: change
must be accomphished wathout loss ot the
values mherent m the liberal arts tradition
and in the dy namies of collegial communi-
nes,

The second portion of the conterence
Iighhghted the achievements ot the
comortium in selected arcas ot endeavor
and spoke to the mtratives swhnel nmght be
undertahen collectivels m order to address
challenges to excellence m undergraduate
education. Fhe challenges wineh now
contront our naton and ghet educaton
pose opportunities for these colleges to
contmue to serve natona! needs by
providing undergraduate educations ot the
highest quality to stadents who sall play

Jeadership roles m our society,

The GUCA has repeatediy demon-
strated the benetits of consortial activity
Without compromising the autonomy ot
any institution nor its unique idenuty, the
member colleges have garnered enormous
benefit from working together and trom
opportunitics to share—to share perpec-
tives, .lpproachcx' to common issues and
challenges, information, pedagogical
technigues, and formal or informal prob-
lem-solving strategies. The GLCA 1s
actually a communigy in its own right with
anidentitiabic ethe s marked by coopera-
ton, candor, openness of exchange, non-
competitivenes, treedom trom canipus
pohitics, and colleagueship. Given these
charactenstics, the consortimn has been
able to tackle the controversial, the innova-
tive, and the experimental tar more
ctfectively than any institution proceeding
on ity own. The fundamental consortial
challenge is to sustain this collegial chimate
mto the tuture,

For over thirty years of cooperative
imttative, the arcas of major consortal
activtty have been mternational and ott’
campus education, taculty development,
curnicular Cange, woinen's studies,
multicuttural atfars, pedagorcal ap-
proaches, public pohey, and vanous
admmeaiative ssues which have con-
tronted the u)“(‘uc\. In II}LII( of the cunent
allenges to the msttations, specal
Altenton was pivent to taculty developiment

11




activities which have been designed to
empower GLCA faculty to deliver a type
and quality of undergraduate education
unlike that available in other types of
mstitntions. In these endeavors, the ethos
of the consortinm has been especially
wlient m providing a collegial environment
for pursuing excellence in undergraduate
teaching whether the issues are curricular
or pedagogical, involve disciplinary canons,
or multidisciplinary approaches. In the
years ahead, this ethos will be further tested
as taculty confront the challenging issues
which question the tundamental defimtion
of their institutions,

With support from niajor toundations,
through workshops and conterences,
G CA faculty have designed courses and
cumncul They have fearned new teaching
strategies and approaches such. that the
undergraduate education experienced by
GLCA students is distinetive and qualita-
tively enriched moseveral respects, The
results have been students who are dutin-
gunhed by ther extent of mtemational
cducation and experience, thar success
wrenee, thar exposure to gender studies
and mulucultorab ssues, and the degree o
which then mvolvement i learmmng i
active and a dynanne reciprocal ot good
teachmg. But the challenge s not over. Tor
the tuture, these \'ollcgc\ must extend this
record m wayvs which will be etfective wath
new students and responsive to the de-

mands of ther tmes and socnal-pohincal-

ceonomic envirornient.

In sunumary, the anmversary

conterence:

« Attirmed the value ot the private,
residentral, hiberal arts and sciences
college and ity contribution to Amen
can higher education and explored the
shape this kind of college mav take m

the tuture,
3

Comidered the distmetiveness ot such
colleges, examied the tanstornations
that these colleges have undergone
the last three decades, and pl'U‘]L‘L'(L‘d
their future as they address the current

chatlenges contronting them.

Attirmed excellence in undergraduate

teaching and considered tuture

developments in light ot the changing

composition of the student body and
the taculty.

Celebrated a thirty-year penod ot
cooperation among twelve

midwestern, liberal arts colleges.

I estated the case tor the pl'l\'.lt\‘.
restdential, hberal arts and screnees

l'U”L'lL’\(‘.
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SyYNOPSIS

The Keynote Address

The kevnote address Confronting th.:
Challenges, Sustaining the Vilues wis
presented by Richard M. Smith, Editor-in-
Cliet of Newsteeck and an alumnus ot
Albion College. In Ins address, Snith
wenutied thiee teatures o the private,
fiberal arts and saences college which
deserve to be celebrated and preserved-—a
contmung emphass on quahty teaching: a
sense of community provided by the small,
residentiai college atmosphere: and, a
willtngness to tackle ethical sssues.

“Naot to lose tocus™ was, trom Snuth's
penpective, the greatest challenge con-
tronting the colleges. He warned that they
must not forget their core constituencics
and customers. With the public’s pereep-
tion of soaring costs and tuitton, and the
questioning of value for the dollar, institu-
tions must look tor “ott-strategy™ expenses
to trim (i.c., those which are tangential to
the core mission and primary focus ot the
tnstitution), Rather, he asserted. the tocus
needs to be on what the mstitution really
cares about.

Stnth then pomted to three areas of
emphasis tor the tuture - technology,
mternational studies, and teachmg,. He
argued tor the development of technolog
cal Tteracy i students and the greater use
of new technologies e the educational
process, He arted mternatonal studies s a
means to understanding global mterdepen-
dence and nrged language traming as an

acquisition vital to etfective tunctioning in
the emerging world. Dealing with other
cultures included, in his view, the ability to
deal with diversity at home and on campus,
asovell as abroad. Lastly, he emphasized the
enduring value of good teaching with its
concomitant dedication to student learning.
Ihe response to Smth's address was
given by Richard 1. Wood, President ot
Larlham College and Chair ot the GICA
Board. Both his remarks and the tull text ot
Snnth's address are reproduced m these

prm'ccdmg\.

Plenary Session

The morning of April 1 hegan with a
plenary session moderated by Kenneth
Bode, Director of the Center tor Contem-
porary Media at DePauw University and a
CNN correspondent. Participating in the
session were: James B Stewart, at-large
editor of Smart Meney, former page-one
cditor of the Hall Street Journal, and an
alumnus of Delauw; and Sarah Fritz,
national correspondent for the Los Angeles
Times and an ahimna of Denison Univer-
sity. The respondent was Richard F.
Rosser, President of the National Associa-
tion of Independent Colleges and Umver-
sities, tormer President of Del’auw Univer-
sity, and an dlumnus of Olio Wesleyan
University,

I'he topie tor the sesston was Liberal
Ans Colleges: "The Theeatened Species of
Amencan Higher Educarion? As aallustration

14




Kenncth Bode, Do of the Center tor

Contompenny Modia, DePae Usnrenary:

of the ways in which the media were

shaping the negative pliblic pereeptions ot

lugher education, Bode showed a CNN
video portraying education at large, public
ntitutions where taculty were unavailable
to students, rarely taught undergraduates,
and where students had large, impersonal
chises g, Gresham's Taw of journalism,
mamely, that bad news drives out good
news, Bode renimnded his audience that the
public often tads to draw distinctions

betw een types ot isututions ot hngher
education. Notmg that the negative
charactensues portraved m the filin did not
typity GLOA or other hberal arts colleges,
he called upon the GECA msitutions to
work dihigently to get out the good news
about what excellent ('()”Cg(‘\ ot Tiberal arts
and sciences accomplish with therr stu-
dents.

Sarah Fritz began her remarks by
commenting on the values of her own
hberal arts education—the value of
mentoring from caring taculty, persondl
relationships with teachers, an education
where knowledge was transmitted by
example as well as by study and expen-
mentation, and where students were
mspied by facubty enthusiasin tor therr
sabjects, She then commented on the
perceptions of GLCA and GECA-like
colleges m the lirger socrety where they
ate seen as remote fron the cal world, and
too white and muddie dass. She spoke ot
the oblyation of hberal ants colleges to

expose students to culturally diverse and
real world experiences and to provide an
education free trom stereotypes in terms of
gender and sexual orientation.

Fritz cited tive challenges that she
believed were derivative of the economic
and demographic conditions tacing the
colleges, The tirst was getting rid of
exclusive organizations, such as fraternities
and sororities, and other barriers that
exclude students trom full participation.
She noted that because sociocconomic
barriers are Ingh and racism runs deep, the
institutions need to otfer more than
platitudes about racial harmony. The
second challenge was to give new attention
to wornen and create an environment
where they can flourish without the
tyranny of sextal harassment or abuse, and
without discouraging cues in the class-
room.

Third, Fritz urged the colleges to
guarantee tree specch without silencing
even those voices which might be otten-
sive. Omly in a free, educational torum, she
argued, could social issues be tully exam-
med. Her fourth point was to ask that a
liberal arts education not be put beyond
the reach ot those who want it because of
price. She urged college leaders to cut costs
and improve productivity. And titth, Fritz
recommended that the GLCA colleges do
what they have alwass done best educate
students,

T s renaarks, James Stewart, abo
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Sarah Frs, Nasonal Conopendent, Tos

Angehs bunes

acknowiedged the value of his own liberal
arts educaton, particularly citing its ability
to open new horizons to students. As the
basts of his perspective on the challenges
confronting liberal arts colleges, he dent-
tied three magor problems based on
erroncous perceptions: (1) that these
colleges do not provide any, or even ade-
quate, career preparation; (2) that they are
clite institutions and a luxury tor the
affluent and upper middie class; and (3) that
they carry an image of political correctiess.

Stewart noted that because students are
concerned about finding a secure place in
the cconomic structure of soctety, they are
looking tor institutions that are more
vocational in orientation. While he himselt
would argue that a liberal arts education 1
4 vocational education, most prospective
students do not see 1t in that light, Stewart
argued that a liberal arts education fosters
the ability to deal with new subjects, gather
mtormation, do analyses, and, most
mportantly, to recognize what one does
not know and ask the questions that need
to be asked.

With respect to the pereeption of
clitinm, Stewart believes that the GLCA.
mstitutionts and colleges like them are na
double bmd-—they do not have the
prestige or reputation of the most clite of
private institutions, but they are assoctated
with the liberal arts tradition whieh is
pcrccwcd as such, He \ugg(‘\u‘d that, lll;(‘l'.ll

arts colleges need o nake the case for

themselves as the instruments of social
mobility which they have long been.
When it comes to the phenomenon of
political correctness, Stewart claiimed that
many see liberal arts colleges in terms of
the inmage of thought police patrolling the
campuses to enforee a kind of political and
soctologreal indoctrination. The hberal arts
college must strive, therefore, to encourage
tree expression and the cultivation of
ditferent points of view. Tt must allow
students to make mntakes, to tail periodi-
cally, but in a supportive environment
where students can correct their own
mistakes and continue to learn trom them.
In thiv way, according to Stewart, the
liberal arts college continues inits role of

preserving vital values.

Topical Sessions

In addition to roundtable discusaons,
where participants could react to the
challenges and address approaches and
initiatives to meet them, the attermoon
agenda included three (()pi('.ll sesstons, The
three arcas addressed were: international
cducation, scienee education, and
multicultural issues. These areds were
chosen for meluston tor specitic reasons.
The first arcd  international education
las heen an arca of comsortal mitative
throughout the thirty year history ot the
organization. Yet, tts relevance has never
heen more salient as now, in the current
time i nstory, when natons have dis-
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solved and new nation states are emerging,
and when the global village is more reality
than future vision,

The second arca—science education—
15 an aspect of education in which the
GLCA and other selecuve, hiberal arts
colleges have an enviable track record.
These stitutions educate and graduate
proportionally more scrence majors whao go
on to graduate study and carn the doctoral
degree than any other kind ot institution ot
higher education. Scienee education at
these colleges typically mvolves collabora-
tive research between students and taculty
members, allowing students to engage n
the scientific process in meaningtul ways
and to use these experiences in their
advanced work.,

The third arca—multicultural issues—n
an area of more recent imtiative tor the
consortinm and one that the GLCA
presidents see as vital to the tuture of the
mstrtutions and needing more attention.
Vanous faculty and curnicular development
activities are sponsored by the instituttons
and the consortim. Fhe msuitutions
cooperate as well on reermung
malocuitial studene, and share ap-
proaches to vatous conpus chimate ssies
that emerge as the colleges seck to become
welconmy and supportive envinomments

for more din erse student bades,

Multicultural Lssues

he session enttled Muluadunal 1vae and

!

the Education of Students of Color was
moderated by President Robert G, Bot-
toms of DePauw University. The two
presenters were Edgar Fo Beckham,
Program Officer in Education and Culture
at the Ford Foundation and fornier Dean at
Weslevan University, and John W. Porter,
CEQ of the Urban Education Allance,
tormer Superintendent of the Detroit
Pubhe Schools, and 1 trustee of Albion
College. The text of the Beckhan and
Porter addresses are included m this
volume,

Beckham traced the history of conver
sations on multcultural education and
divenity which vielded inaghts ita the
meaning of these issues. He noted that in
the 19504, diversity in imsttutions of hipher
education usually focused on geographie
and cconomic diversity, and not on racul
or cthnic differences, In the 19605, the
term took on new meaning as blacks and
women strove for the fulfilhment of their
civil rights. Beckham drew three lessons
from the conversations of the time, First,
education in diversity has to be experiential
(i.c., direetly expenenced and not merely
an intellectual topie). Scmndly. divenity
has a direct impact on every donain of
institutional activity and thus cannot be
contained in a segment of the instituttonal
communty. Thirdly, engagement with
diversty, both individually and collec-
tvely, s a transtormative expertence

leadimg i the best of cases to hette
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self-understanding.

The transtormative powers of diversity
are tultilied when what is done to address
and embrace diversity is embedded in the
history of the institution and in its strategic
plamning for change. Beckham noted that
over time, the conversation and the
questions have become more sophisticated
and subtle. For example, how does a
multicultural curriculum respond to a
multicultural seit? As Beckhan stated, it is
precisely through refined undenstanding of and
respect for differences that we discover what
unites us.

In his address, Porter answered the
question of how a private college addresses
multicultural wsues and the education of
students of color by responding-—not by
strategies used i the past. He pomted out
that we have moved beyond the cival rights
agenda which mvolved enacting laws and
creating environments for diversity, We
now must deal with seme compelling
demographic facts. For example, 2% of the
school systenmis m the country educate 35%
of the students of color Speatically, m the
Detroit school system, 90 of the students
are Black.

In deahng with these issues and facts,
Porter made a distmetion bevween eltial
and personal self-esteem and argued that the
two st be mtegrated if @ person i to
function well m socety, Stadents of colon
m private colleges may adopt a strong,
coltanal selt esteent (e adaptimg o

behavioral norms) in order to suceeed n
that environment, but in ways which may
be detrmental to personal self-esteem,
Private colleges need to be vigilant to this
divergence and try to assist in the mtegra-
ton of both.

Another role for the private college, in
Porter's view, 1s to prepare the pre-college
teachers of students of color who will
prepare these students to go on to college.

Science Education

The session entitled Science Education and
the Education of Scientists was moderated by
President F. Sheldon Wettack of Wabash
College. Presentations were given by
tielen Murray Free, President ot the
American Chemical Society and an
alumnus of The College of Wooster, and
Richard C.. Hudson, Executive Producer
of Science Programming for Twin Cities
Public Television and an alumnus of
Kalamazoo College.

Drawing on her experience asa
medical rescarcher at Miles, Ine. and her
mvolvement with the American Chenneal
Socicty, Free addressed the need to educate
students in science not only as majors, but
i order to be responsible citizens, She

noted tnat liberal arts colleges have “over-

produced™ scientists i the sense of cducat-

g proportionally more saientists than
other mstitutions of lagher education,
Fawenty five to 0% of all degrees
chemstiy are, tor example, awarded by
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hberal arts colleges, although they educate
afar smaller percentage of college students,
In addition, a larger proportion of these
students go on to pursue and carn ad-
vanced degrees. The orientation to under-
graduate rescarch and the close faculty/
student collaborations were identitied as
the correlates of these muarks of successtul
scrence education,

Hudson, who produces the series
Newton's Apple on PBS, presented a
sampler of videos from the series in order
to llustrate his points, He noted that the
primary purpose of the program is to
increase the public understanding of
science by making scientific concepts and
phenomena accessible. The underlying

MOssagres are that science cannot remain an

clitist enterprise and that science s a part ot

everyday lite with a relationship to popular

culture. Hudson articulated four implica-

tions of his work and experience tor hiberal
arts and sciences colleges: (1) career paths
in science are not limited to graduate
school or teaching and research in higher
education; (2) pre-college teaching is
entical in encouraging the pursuit of
serencee; (3) tuture saentists need commu-
meatton skills as well as techmeal expertise
to educate a wide audience; and (4) the
attitude of the seientific community toward
the populanzing ot science needs to be
supportive,

14

International Education

The last concurrent session entitled
Intesnational Developments and International
Education was moderated by President S,
Frederick Starr of Oberlin College. The
presenters were R Moses Thompson,
President of Team Technologies, Ine. and
an aluninus of Kalamazoo College, and
Jackson H. Bailey, Protessor of History and
Senior Advisor to the Institute tor Educa-
tion on Japan at Eartham College.

Thompson identitied his perspective on
the topic as that of the owner of a snall,
international consulting business. He
addressed the benetits ot a liberal arts
education tor international activities and
identitied what characteristies liberal arts
colleges need to continue to toster in
students so that they can function effec-
tively ina global context. His own liberal
arts educatton had led him to diseover a
new world order, to have the courage to
move out to the extremes of boundaries,
whether they be the boundaries of coun
tries or of communications, He urged the
colleges to promote flexibility m college, as
contrasted to too carly a tocus, The
willimgness to explore, to inguire rather
than advocate, to value torms of conmnun-
cation are all traits which wilt help the U.S,
from losing the competitive edge in the
plobal cconomy,

Noting that corporations are inoving,
away from command-and-control organ-
cations and toward learning organzations
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that generate knowledge, Thompson called
upon the colleges to engender a tuture
oricntation, to provide students with
experiences which will allow them to be
flexible, to create new paradigins, to work
collaboratively, to be contributing mem-
bers of teams, and to appreciate and enjoy
diverse environments with their
imulticultural opportunities and ditterent
Languages. He urged the fostering of the
quality of exploration and creativity, and a
set of balances—between reason and
intuition, systematic problem-solving and
chaos, and planning and executing.

Bailey, in his remarks, articulated a set
ot principles to guide the development of
mternational study opportunities tor
students. First, he noted that international
cducation happens on campus as well as
abroad. It requires faculty ownerslup of the
programs and the mtegration of ofi-campus
with on-campus experiences, Secondly, the
rattonale for mternattenal education reades
tirst and toremost i the mtellectual
demands of the matertals and experiences.
Third, an mtermational expenence s not an
add-o11 to campus expertences, but an
mtegral part of the total educational proces
tor students, Fourth, mternational educa
ton s an interdisciplinary enterprise and
many of its values derive trom this condr-
ton. And fifth, no one college can cover
the plobe m terms of offering opportimties
for sttidents to study abroad, therefore, a
comortial division of Labor mnakes enn-
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nenthy good sense.
I closing, Bailey urged college

sdmimistrators to follow three stratepies to

promote international education on therr

campuses: (1) to provide supportive
leadership for faculty imtiatives in this area,
(2) to treat the international programs as
essential parts of undergraduate education
and to have the reward structure and
administrative statements value these
activities: and, (3) to form a partnership
between taculty and adiministraters to
overconie points of resistance to the role
and value of intermational education in the
curriculum.

Closing Commentaries

To bring the first portion of the conterence
to a close, two of the GLCA presidents
were asked to provide conmentary on the
sessions and on msights garnered froni a
confiontation with the challenges posed to
the tuture of the hberal arts and sciences
colleges. Prasdent Michele Tolela Myers
of Denson University and President Alan
E. Guskm of Antioch University gave these
closing commentarnies,

Guskin's comments focused on three
major chatlenges that he saw as having a
agiiticant nnpact on the private, liberal arts
and science collepe over the next tive to
ten vears, These were the costs ot educa-
tron, the advances in new technology, and
the need to focus on student learing
outcomes, Regardmg cost, he noted that
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tew can atford to pay the price and experi-
ence Usticker shock™ as they consider this
type of mstitution. Institutions have put
more and more into financial aid to
counteract this resistance to price, but
cannot continue on the current tl‘.ljk‘('t()l‘y.
Eederal and state resources were abso not
there to help and are unlikely to be. While
tederal foan programs are expanding, this
puts 4 heavy burden on students, All these
tactors add up to pressure to cut back
expenses by trimming administration and
ultimately by rethiiking the faculty role.

New advances in technology, Guskin
argued, will dleer the way students learn
and how faculty teach. He views technol-
ogy as a powertul supplement to teaching,
but also as a change factor. Interactive
technologies will redetine faculty-student
relabomships, and engage taculty in soft-
ware development tor undergraduates, As
these changes oceur, the compelling
questton will be how to retain the elements
in student/ taculty interactions, which are
cructal to good learning. Relatedly, faculty,
i addressig student fearning outconmes,
will have to take into account research on
fearnimg stvies and muluple mellhigence as
thev devign fearnimg expertences for
students m the years ahead.

Myers' remarks, the tull test ot which
s cluded, alvo spoke to three themes, She
addressed first the idea ot celebraton and
put the three decades ot collective histon
of the GHCA 1 the contest of Anterican

higher education. She noted that these
institutions are heirs to a uniquely Ameri-
can tradition with values connected to the
American drean. Liberal arts colleges have
contributed to the education of leaders in
society through personal, as contrasted to
mass, education.

Her second thenie echoed the concerns
of Guskin about the high cost of education
tor those attending colleges of liberal arts
and sciences. Myers questions the abiligy to
rematn a viable option to the nuddle class
tamily that increasingly questions the
attordability of education at one of these
institutions. Because financial aid escalation
15 a pressure that cannot go unchecked, she
sees the danger ot becoming clite institu-
tions, available only to the attuent, and
runmng counter to the institutional goals
of building a community with divensity.

Lastly, Myers noted the urgent need to
restructure internally by cutting costs and
betng open to what may be perceived as
radical ideas (... the development ot a
three-yvear degree optien), The ultimate
challenge, in short, tor colieges ot liberal
arts and scrences will be to Ch.lng(‘*—
dramatcally and protoundly - -but without
commpromisang therr baste and detinmg

values
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OPENING REMARKS

Carol |, Guardo: Good evening,
cvervone. 'm Carol Guardo, President of
the GECA, and it's my spectal privilege to
welcome vou all this evemng to our
thirneth amversary conterence, 'd Tike to
nke just afew brict remarks to put the
conterence 1 sonte context and o set the
stage tor the discussions that we'll be
having over the next tew days,

At the outset when we began to plan
this conterence, we were very clear that we
wanted to do something that was more
than celebratory, though abviously we teel
very proud of the thirty-year history et the
comortiun and teel that there s much tor
us to celebrate. However, we wanted to
Create an opportunity for us to contfrom
some of the challenges that are oy our
instituttons today and to iy to respond, as
we talked about those challenges, to the
many, tany erites wWho have had much wo

sy about Ingher education and, particu-

larle, our kmd o istitenon m higher

education. Actually, the conterence isan
outgron th of some carhier discusstons we
had m the comortiuna.

When | tirst came to the GECA, now
ovet three vears ago, the Board ot
irectors wked 1t would undertake a
strategie planning proces tor the assocn
ton Phey abo ashed that Ty o atcoubae
the prionties we would pursue ava consor
num s our institetions began to prepare
tor the twenty first century and as weasa

corsortm began to prepate tor om tourth
¥

decade ot acuvities and mittatives, As pant
of that process, the presidents of the GHCA
gathered together tor a tull day of discus
sion, braistornnng, and battimg sdeas
around. They identitied a whole set of
msues and challenges, particularly those that
were confronting our kind ot imsttution:
the private hberal arts and scienee college
that tocuses on undergraduate education,
Now | amn sure all of vou m ths room can
magme what st's like to spend a day with
twelve prestdents who are bramstonuing
about iwues, topics, directions, and things
that we should address, Tt was one of the
most stinwlating days, nrost interesting
davs, that's always a sate word to use, that |
thik [ have ever spent i my career.

Out of that discussion, we tdentified a
whole set ot things that we were con-
cerned about. Some of the issues which are
very familiar to all of us the mereasing
competition tor our students, the changes
1 demography that we are contronting,
the demands on us from a variety of
sources for accountability, tor the assess-
ment of student learning and the hke. But
there were another set of 1ssues that came
up that were based on the recogmtion that
we seem ta be suttering now a low off
public contidence i private institutions,
W seem to be gettmg increasgly
margnalized m higher educanion as the
compettion with our brethren i the
public sector mcreases and grows stronger
And, moze fimdamentally, swe seent to be
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encountering chatlenges to what has been
the traditional role et our kind of insaitu-
tion, namely setting the standard of
excellence in undergraduate education,

It was the articulation of those kinds of
concerns that we carrted into our planmng
tor the conterence. The purposes of the
conterence, then, really are: to contront
those challenges head on, honestly,
strarghttorwvardiy, nondetensivelyat
possible: to fook at them: to look at what
our institutions need to do to meet them:
to engage (we hope) in some very spirited
dialogue, provocatve, stimulating I'm sure,
given the nature of this audience: and to
seck.af we can, some resolutions tor some
of the sobering realities that we do con-
front. And lastly, to reassert the values of
excellence in undergraduate educatton and
the value of collegial community that has
charactenized our institutions tor decades
and decades,

So those are the sorts of thigs that we
would like to engage all of vou in over the
neat tew davs and m the many sessions that
have been planned. Tam delighted to have
vou with us. T thank yvou for jommng us tor
this hind ot conversanon and dualogue,

Richard J. Wood: 1t's 4 pleasure to
welcome vou on behalf of the assoctanon. |
want to add mv welcome to that of Carol
Guardo, This s a very speaial e, A
number of vou have been mvolved m the
GHOA hom the very begimnng, 1 ahimost

maker it saince | started at Eartham twenty-
seven years ago.

These colleges and this assocuation have
made signiticant contrtbutions in the arts. Tt
i m education i the arts, i ternational
cducation, m the sciences, and indeed, in
setting the standard tor excellence
undergraduate education that these contn-
butions have been made. More than that,
and somethimg often missed, s that these
colleges are as Peter Stanley, formerly of
the Ford Foundation and now Prestdent of
Pomona College, putt a tew months ago,
“real engines for soctal mobthey.” We
educate a disproportionate number ot
nmnority vouth, of low-income youth,
which s something that many people miss,
And. we send a disproportionate nunitber
ot them on to graduate and protessional
cducation,

In planning for this conference, the
leadership has been carried by D,
Lawrence Bryvan, whom 1 will from now
on refer to as Larry, the President of
Kalamazoo College. ft's mice that we could
have this thirtieth anniversary celebration
here in Indiana, because betore we sent
Larry oft to guard the northern outposts of
the GLCA, he was the Dean of Franklin
College, not tar trom here, He s donga
wondertul job of guarding the northern
outposts as President of Kalamazoo, and he
has done o superb job leadng the plannig,

tor thhs conterence.
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Lawrane 1 Bryan, Prndent, Kalamazoo

Colleg

Lawrence D, Bryan: Carol asked mie to
pertorm three tasks this evenmg and to
tultill these tasks with all appropriate
brevity. I'm to acknowledge the financial
support of the six most generous
toundations, to reflect brietly upon the
highlights within the thirty-year history ot
the GLCA, and to introduce three very
special guests here this evening,

Muricl Humphrey, ' told, once
advised her loquacious husband in these
words, “Hubert, a speech does not have to
be cternal to be immortal.™ My remarks
tonight, of course, will be neither cternal
nor immortal. Immortality withm time,
however, may just be the proper way to
understand the good accomplished by
means of our six foundations” spint of
generosity, the corporate accomplishnient
of this consortiam’s proud history, and the
personal and educational legacy passed on
to this generation trom tonight's specal
guests.

Initially, and on behalt of all ot our
Great Lakes Colleges Assocution institi
tions, et e exXpress sicere appreciation
tor the financual support to this conterence
provided by the Ameritech Foundation,
the Ball Brothers Foundation, the Herbert
H. and Grace A, Dow Foundation, the
George Gund Foundatton, the Tilly
Lndowment, and the Charles | Strosa ket
Foundation. We are deeply gratetul to your
contidence and support, and we know that
the value of this contetence will certandy

justify your investment in us.

The Great Lakes Colleges Association
has been busy justitying these investments of
titme, talent, inancial resources, and new
ideas tor thirty years now. Both James
Dixon, tormer president of Antioch Uni-
versity, and Larry Barrett, tormer provost of
Kalamazoo College and interim president of
the GLCA., attribute to Landrum Bolling,
then president of Earfham College, the
initial and moving spirit behind the torma-
tion of the Great Lakes Colleges Awocta-
tion. By 1961 the GLCA had hired its tirst
president, Eldon Johnson. The new consor-
tiun was tormally chartered in Michigan in
1962, The founding twelve liberal arts
colleges m Ohio, hidiana and Michigan
constitute its membership today.

GLCA insttutions came together as a
ditect result of our commaon commitiment
to an educatton in the arts and sciences, to
the edication of students ot high academic
abihty, and to the expamion of educational
apportumtics beyond the horizon and
resources of any one member institution.
Indeed, the gandmg principle of the GLCA
then ard now 1s that the comortium would
undertake only those mitiauves which could
be better effected m collaboration than by
am one msutiton acting alone. Wath
adherence to this prime directive came
coonomtes of seale, protection of mdivadual
imstitutional autononmy, and an outstanding

record of L‘nrpnr.ltc achievement.

The first GLCA program nitiatives




were in the realm of international study
opportunities for students, The agent
college concept was developed, a coneept
whereby one member institution would
administer an oft-campus program open to
enrollment by its own and all other GLCA
students, Students enrolled in that program
were permitted to apply financial aid from
therr home campuses to the costs of the
agent colleges overseas venture, Eventually,
domestic oftf-campus cooperative programs
were added to the GLCA roster of activi-
ties. Ohie of these aetivities, the Philadel-
phi Center Program, will celebrate its
twenty-fitth anmiversary this May.

I subsequent vears many new GLCA
minatves were added under the general
rubrie of faculty development. One quite
promment example i the extremely
succestul GHCA cousse design and
teachimg workshop now entering s
seventeenth year. Inaddioon to these
workshops, GLCA msututions have
collaborated etfectively m saence educa-
ton, women's studies, and multicultural
cducation, These collaborative activities
have tradiionally cigoved financial support
trom numerots major toundations,

In all of these ettorts, o strong, motivat-
my, and gundimg onentation persisted from
the very begmmng of the GFHCA and
thioughout s thice decades of nstony.
That orentation s one that s sorely missed
1 much ot lnpher educanon today. Tosan
onentation to e excelence munder

graduate teaching. The presidents of the
tounding GLCA institutions agreed imtally
to contribute to what amounted to the
equivalent ot one full protessor's salary
annually to support the new orgamzation.
They expected that this new consortal
venture would surely be worth that much
to cach member institution. We are here
now to celebrate their investment, and
their wisdon, Fortunately tor us, we can
do more tonight than merely celebrate the
vision of the Great Lakes Colleges Assocn
tion founders. We can express our appre
ciation to three of them. I mentioned all
three Just 2 moment ago.

James Dixon. tformer President of
Antioch University, was, with Landrumn
Bolling of Earlham, one of the tounding
prestdents of the GLCA.

Eldon Johnson left his prestdency at the
University of New Hampshire in 1901 1o
become the tounding president of the
GLCA. During his five year tenure, Eldon
Johnson giided the development of carly
GLCA international programs, He admim-
stered programs by means of which fuculty
members could gain direct expertenee in
nomvestern cross=cubtural areas of language
study, research, and curniculum develop-
ment, 4 program made posable through o
$500.000 grant trom the Ford Foundation,
And, he utihzed grants trom the Kettering,
Foundation and the UL S, Office of
Ldocation to launch imtiatives i taculty

protessional development, and nmprove-
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wents in undergraduate teaching,
Our List spectal guest s an individual
about whomn I personally have heard much,
and trom whom, Tam sorry to sy, T've
heard all too little. But on those vecastons
when § have heard directly trom Larry
Barrett, I've learned to listen very closely
and heed Ins advise with great care. Larry
Barrett is a tormer provost and an emcritus
professor of English at Kalamazoo Cuilege.
In 1973-74 he served as President of the
Great Lakes Colleges Association, Durnng
that briet year, with the help ot a major
and pivotal grant trom the Tilly Endow
ment, Dr. Barrett launched faculty devel
opment and teaching excellence mitiatives

that continue to this very day.
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CONFRONTING THE CHALLENGES, SUSTAINING THE VALUES

Melvin L. Vulgamore: Good evening,. ft s
wondertul to see you here. Most of us i
tis roon have asembled i soalier
gathermgs of G CA-related activines. |
don't thmk 1 reahized until 1 aaw us all
gathermg together how truly celebranonal
this evening . 1t a dehight o see you all
here, 1 know my tellow presidents realize
the honor 1 eel i meroducing an Albion
dhum to kevnote this conference. | ealled
ack's old protessor at Albion to tind out
what kind of student he was. Charlie
Schutz on Albion's taculty s one ot enr
more rascible faculty members —that’s an
adimmistrative, editorial coniment.
Although there's a brisk compennon tor
that honor on our campus, Charlic out
does evervhody . Somehow, Rack sunvived
Al that. In tact, Chathe s that over s
vears of teachimg, Rick was oie of two
students who stood out ese cp(lun.l”y well.
I he other went on to clerk tora Supeme
Coutt Justice. Fand to Chathe Wello what
abont 1ack: And he sad, "Well, he came
out ol Cass Tech Thgh o mmer ity
Detort that tells you sometiimg ™

Rack came to Alon ready to e and
veady to work. T fact, while astudent he
was 4 strnger tor the Bale Creek Lnguneer
When he went on the Yuogoshiy program,
e did asenes of arhicles winch were sent
hack on hite under Commumsm, e
enlarged that experience s own speaul
wav. When hie stands wp, you'll guess thae
he plaved baskhethall Ple was fully invested
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Journalisim at Columbia. He rose m

i all the actvines wineh eould be garnered
trom a good, quahty, small college and
graduated Summa Cum Laude and Pin
Heta Kappa,

1ick attended Columbia School of
International Atfars. He received his

master's d(‘gl\‘c trom that tabled school ot

Newsweek as a Foregn Affars writer and
headed tirt the Asian bureau for a number
of years, and then the international divison
of Newstweek. He went on to become the
Excoutive Editor. T met Rick swhen | first
came to Albron, at which tme he sull held

that position. hianother year he was
Editor-in-Chief of Newsieeek. In 1991, he
became the President of Newsieeek, which
means he heads not only the news but the
bustness of that great magazme as well

I am happy to say that Rack will be
speakmg to us tomght on the genenal
theme of confionting the Challenges and
astatning the valies, e will be on
Albon’s Board m the tall and P gomge o
directhy benefit from the hind ot wisdom
hie brmgs rom all lns many contaas, Please
join e m o welconnng Rick Sinth o speak

to us tonight

Richard M. Smith: 10 mdeed a pleasine
to be the Revnote speaker at this vear’s
tteth ammversary celebraton ot the
Cireat Lakes Colleges Assocntion and an
even greater honor to be ashed to

contnbute my thoughts on the challenges
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that the GUCA and other mstitutions of
hgher learning will face 1 the vears ahead.
I contess that Tstand betore you as an
unabashed partisan. Not only am 1 a proud
graduate ot one of your member imstitu-
tons, but 1 was also the direct beneticary
ot one of the GLCA'S carliest programs,
Back in 1967, when the association sas
barely four years old, 1 participated in a
GLCA summer sennnar in Yugoshvia. For
nearly six weeks, 1oined with four GLCA
protessors, about eighteen Amercan
students, and 4 smular number off
Yugoslavs for semimars and travel through
that beanttul and now tragically war-torn
country. Along che wav, of course, there
was a ot of fearnmg and an equal amount
ot old taslioned, cross-cultural sochizing,
Ihe program ottered me my first trap
out of the United States, Tt s abo fair to
sav that iy sommier's thiest tor things and
people mternanonal has vet to he
quendched. The program oanstormed an
acadenie anterest uo a htelong personal
qurest 1 or that, Tame protoundly gratetul
Fant also pratetul that m cannvinge om
the tsk of tathing about the duallenges
faciy GEHOA schools, Tdo NOT have ta
deal with athiletc reanmnng scandals €0
Lopus accounnng (or miatmmoth 1 ederal
tesearch prants. O the |\ln|lli'l.|llnn ot
barely qualiticd teaching assistants i the
clisstocmand 1,000 seat fecane halls (s
many of the other il tacing our country's
latger mstitettons of gher learmng,

Yes, there s uch tor us to celebrate:
the carly and contmumg emphiaas on
quality teaching: the ense of commumty
that can tloursh moa small, residential-
college aunosphere; and the wallimgness to
tackle the kind of cthical issues that are
sunply not subject to measurement by
computer-graded, multiple-choice tests.

Alas, you didn't ask me here just to
celebrate—but to challenge. And. God
knows, there are plenty of challenges out
there,

In large measure, the greatest challenge
to lngher education is part of a larger
challenge that all of our society™s mstitu-
tons seen to be facing today. Indeed,
somie of vur vldest, most venerable institu-
tons are under attack-~and nghtly so m
my view—taor loang thar focus -, and
fosing therr way, For forgettmg ther core
comtituencies and therr customers . the
groups atd markets that they were de
\lglu‘(l to serve.

At the bhroadest level, we anlv need o

look to government tor one examnple (and

vou don’t need to fook too hard to tind
povernitient these davs). Rarely betore in
modern history - -despite all e soandals
and upheavais i the past= have Amencans
doubted more deeply our goversment's
abtlity to serve the naton's best interest
and to spend our money wisely than we do
todday.

According to one survey lst year, only
2% ot all Americans Bad erther a Pgreat
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deal™ or "t amount™ ot trust and conti-
dence mthe Fedenal government. That was
down trom 753" two decades ago. And the
trends tor contidence n state and local
governments have been headimg m the
same directon,

There has been, in my viewan awtul
tot of foose talk about the Amencan people
and therr unwallimgness to pay higher taxes.
1 don’t doubt the unwialimgness. T do doutn
the conventtonal wisdom about the reason
tor . [ suspeet that Amencans are willing
to pav more  E and s0s a big 1F) they
teel that the money will go to a tocused et
of genmne national or local priornes and
uot tor pohtical pork, to pay ott By
Money contrtbutors, or tor narrow and
nony speetal meerests,

1Us g relatvely sumple equation ot
dolars spent ve. value receved. I the
current Washigton war zone, Preadent
¢ himton’s biggest challenge -and, ot
coutse, that of Congress as well o
convinee Amertcans that they can meel
that mathematical test.

While the governmentmas be the
most dramatic example, there are countless
cases e the husiness world that ke the
athe pomt,

Fake the Amencan antomobile makes
of the 19700 and carlv 80 W ahimost
willtul ignorance, they disiissed then
astomer s chungmg atttudes about size,
satets, guahityand tael efficiency . 1 osng,

that tocus cost them nu b of g generation

of potential buyers and et them wath
tinancial and ergamzanon toublies that soll
afthet the indusoy today,

Or take 1BM. Once the very symbol o
this country's technologieal and business
eadership, IBM has recently become the
symbol ot a company that Tost its tocus, or
<imphy missed basie changes i the come
puter market and ity customer’s needs.

Or look at my own business. The
magazine mdustry ot the 1980s was marked
by large number of pubhications that were
horn because o a pereeived niche in
advertiser needs, whose circulations were
prmped up by ottermg gadgets and gzmos,
or whose editors (yes, Thave to adimt i)
mdulged ther whims at the expense of
creating real value.

What was lostan that decade? The
tocus on the reader: What serves the reader
hestz What engages and involves the
reader? What provides genumne value --not
for an advertiser of tashions, fragrances, or
Jett- handed garden tools—but tor the

people advertisers are tryig to reach L

the READERS? The magazime landseape s

Intered wath the rusting hutks of publica
ttons who torgot those truths,

By now. vou may be wonderng wha
Al ot this has to do with the tuture of the
GLOA. Wello b would argue that vow
sclools are not mmune to the kinds ol
challenges  the questionmy, the dout
me taomg other pubbic and private
inttutions. And, alaso 1t cold contont o
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sy that small, residential colleges of the
GLOA-type aren’t really attheted by mam
of the alls pervadimg Lirger umversiies. In
the often-untan court of public percep
tons, a sehool s a schoolisa schogl. In
this arena, vou have to contmue domg an
etfective job of emphasizimg and enhanang
vour \trcngth\ and pomting out the
ditterences - between your schools and
most Lirger mstitutions,

Grven all the finanenal pressures it may
seent untir to have to detend yourselves
agamist charges + Fsoarmg costs and soarmg
tition. Fair or not, vou will have to make
that detense: -and contimue making that
detense-—tor as far imto the tuture as the
eye can see. lnan .ltnm\phcrc of natonal
and imternainonal ccononne uncertamty and
with tmnons contmumg to mse at rates well
above mtlation, parents, donors, and
Tegislators will not stop asking the queston:
“What hind of value are we getting tor our
monev:”

1 know how hard it s to raise money—
and how cnetul you try to be m spending
1 Suttice it to say that any insttution that
s not scrutnzing s budgets these days,
and tmnnng expenses that are “ott-
stratepy,” 18 hadby ot of step with trends
that are sweepiny thiough every public or
provate orpanization 1 the Uited States
and the world

Ehe pliase "ot statepy ™ s the key.
Budgets detine what an mstitution truly
cates abont Spending shonld reflect
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prontes. Spendimg should akso retlect a
clear nnderstanding ot what an institution’s
customers and constituencies need and
deserve,

In the cave of colleges and universities,
determmmng those needs 1 no casy task. In
J real sense, G CA sehools serve several
constituencies ranging from the obvious
and direct =students—to the communities
m which they Iive, and to society asa
whole.

Siee you were kind enough to ask,
what would F emphasize? There are several
hroad arcas that T know yvou are already
thinkimg about, but that 1 believe are
entically important in the lives of your
students today-—and in their future hves a
Cizens,

The first s technology. No, | dont
think that GLCA schools should all
develop departinents of computer pro-
gramming or that the ideal student should
citber be a nerd or a hacker. Nor do |
believe that addressing technologieal
change means abandonmg, in any way, the
entical thinkmg and the value judgments
that are the hallmarks of"a hiberal arts
cducation,

Nonctheless, st educatig citizens ol
the twenty Hrst century, we st recop
mze that i nuny respects we are there
aready. No el respectimg scholar cando
sertons work today wathout vsingan anas
of high-tech tools i the bib ot the
library. No physicnns, biwyer, bismies
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The focus on internationalism academically should be coupled

with a complementary emphasis on diversity in campus

life in everything from recruiting and hiring to

the character of campus crents,

person, soctal worker, or teacher can be g

leader—or even a full participant— his or

her protession without bemg asware of how
technology s changing those ticlds—and
rantng new social, political, cconomie, and
cthical issues almost every day,

Constder, tor a moment, the nation’s

current health care ensis, There s no better

exarnple of what lappens when technol -
Ug\ LSUTCHIC e, l‘“h“( N -|l|d CCONOmiies

collde ma process ot uncontrolled com

bustion. Pueled by the inesorable narch of

mediaal advances, technology has con
fronted vis with g host ot the most tunda
mental chioces nangang Hom who pays
tor and who s covered by msurance, all
the wav up to who hves and who dies.
More tedhnology done will not provde
the answers,

O ook at iy own ticld, the media
business. We are an the brink ot 4 whole
new medi world, Just last month,
Newsieck mtroduced o new quarterly
mteractive version of the magazine using
CD-RONM technology, On one compact
Jdisk that can hold 300,000 pages, it used
only for text. the viewer-reader can choose
his or her own |\.Il|l tln'nlly,h test, video,
audho mterviess, anmated graphics, or the
past three month's archives of Newseeck
and the ashigton Post.,

And we've only dipped our toe i the
water. Other media compantes will soon
he mtroducmg 300 channel aable 1V
aatetits . ata hetty price. Wil these

swtens—with all thewr potential to mtorm,
entertamn, and teach-—be used that way? Oy
will the technology serve to further sphinter
our sense of community and perhaps even
create 4 nation sphit between technological
haves and have-nots?

Even in the stae ald newspaper
busness, sophisticated reader trackimg
studies and survey technques can now
wdentity readers  and potential readers-—m
preat detatl, Sinee most advertisers want to
reactht only affluent target markets, some
editors e now teporting pressuie to ot
hack on coverage ot mterest to nimontes
and low mcome teaders

Indeed, Fd put s a plug tor the GHCA
to constder a e edieand socety
sentnat to look at how techinolopy s
Changmg the news and mtomaton
Busiessand how those chages wall
atfeat pvnpl("\ Ines

Tedhnolograal hteracy s, mshort, ot

Just tor the technocrats, by et Fwould

argue that the greater the gap between the
“eaperts” and the cuzenry, the more
dangerous 1t s for our soctety as 4 whole.

I would also enmphasize imternational
studies  whether abroad ar hiere at home.
It has become somethig ot a chiehe to ik
about the emerging global society . But st
a chiche mereasimgly rooted m reality.

1 or decades, Amenca’s relann e sola
ton trom, and disimterest towad, the rest
of the world nade coude, bt somew bt
pracucal sense With aleaderdup postion
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in scrence and mdustry and the world's
largest homogencous market, most Ameri-
cans could well aftord to feave international
studies and an international world-view to
asmall cadre of specialists,

No more. When a North Amertean
Free Trade Agreement will change the
rules of the gamie for thousands of US.
bustesses and countless American workers.
When the FEuropean market s more
profitable tor General Motors or Ford ora
host of other American conipanies than
domesuc sales. When the Latest bio-tech
breakthrough or medical miracke 18 as hkely
to come from Scoul or Stuggart as from
Sthicon Vallev, When environmental
pohaies i the Third World can have
global as well as remonal consequences, we
stmply can’t attord to keep our heads
burted m the warm and comtortable
domestie sand.

Magazmes hhe nune, and othe
Journalistic mstitimons, ty to play a tole
contrtbutmg to g global dulogue. We
arcitlite mover 190 countrees, mumtam
news bureaus around the world, and even
publish ediions i Japanese and Korean,
{-or better or worse, we take over niuch of
the rale of educating our readers atter they
have fett our hands, But our coverage will
fll on deat cars anless we have an -
tormed, receptive audience -an audience
that understands the basic smportance of
g]nh.ll lllt(‘ld(‘p(‘lldclu C.

it proud of the Jeadership role taken

by the GLCA in this area. Itis even more
remarkable considering your midwestern
roots. But there is more to be done.
Internanonal study and exposure, T beheve,
should not be for specialists or linguists
alone, Like it or not, all of today’s students
will be citizens of the world tomaorrow,
And—not because of the pursuit of 4
mulucultural ideal, but because of a

genuine, practical necessity—those students

simply must be conversant with other

cultures, political systems, and cconomies,
And. ves, that means more language
traming. ‘To ccho an argument that my
kids can now recite in their sleep, that
nmicans true proficiency for g far greater
number of students, not the kind of well-
icanmyg dabbling that their tather escaped
with.

The focus on mternmatonalism acadenn-
cally should be coupled with a comple-
mentary emphasis on diversity i campus
Iife mn everythimg from recrutting and
hinng to the character of camipus events,
Uy now, you are probably all aware of the
trends, /\ccnrding to I'C('(‘lltl}'—r(‘\’i\(‘d
figueres from the Census Bureau, the hon's
share of future growth in the US. popula-
ton will come tfrom non-Whites, Within a
httle more than the nest fifty years, Astans,
Atrican Americans, and Hispanies will
represent fully 47" of the entre popula-
tton,

My miterest i these figures goes
hevond o taseimatton with statisties, b fact,
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More than the valor of the _football tean, the beauty of the

buildings, or even the heroic cfforts of the administration, great

teachers have the ability to shape the destinies of young lives

—and the very future of your institutions.

1 think that an etfort to precisely mirror the
U.S. population in your student bodics
would be mindlessly counterproductive.
Sull, to strive toward, to acknowledge, and
to celebrate diversity as, to my mind at
feast, vital,

On one fevelat's very pracuacal. in
much the sanie way as Americans will have
to learn to function ma global society, we
will also have to learn to tuncoon m g
multi-racial, soviety of our own,

1am remimded of 4 panel discussion g
group of us dhd not long ago at the head
quarters of 4 major Amertean msuranee
company. The topie was the twenty first
century famitly,and needless o say, the
audience was cager to ask about tinancral
plamnmg, demographe trends, and m
more detad than we were prepared to deal
with - the tuture of the msurance busiiess,

Finally, one voung woman on our
p.m(‘l fooked out at the all Winte, all-male
audicnce and sard, " not an expert on
speaitic msurance products, but | do know
that vour groawvth markets don’t ook hke
anyone in this room.”

That message apphies to alimost every
busimiess, pubhication, or protessional
practice. But there are spectal reasons win
colleges and umveraites should heed the
call as well, it ample conmon sense that
the growing commumues ot Asians,
Attican Amercans, and Thspantes could
benetit mghtly from the quahity educanion

of the type your whools ofter. 1ty l‘(]ll-l”\'

true that your students who represent the
current American majortty can gam trom
their encounters on campus with the
people who may soon be the majonty on
the "outside.™

In a real sense, | believe that vour
campuses have the potential to provide a
maodel tor the soctety as whole, Ameriaa
has yet to prove that we can blend races
and ethnie groups suecesstullyand buld a
true national commumty. We may aitever
get there as g nation, but T would arpue
that vour schook ofter one ot o bes
hnpv\. Where better to start on des vlnplll,;
anopen and tolerant soaety than m places
that are relanvely simall and managesble,
are commtted to avil debate and gy,
and chersh respect tor the indadual?

My Last area of emphasis s one that you
are deeply fannbar wath: Teachimg, When |
fook back on my own college and graduate
school years, what sticks iy mmd are
the taces of the protessors, the quahity of
their teachmg, the spirtted debates i thew
senumars, the rigors of then exans, and
terr strengths and weaknesses as scholars
and as human beings.

1 suspeet that ' not alone. Betore an
alum sends ns or her teenager ofi tor g
CAMpUs Visit - cor chooses tomake o
contribution -=those vivid mmages (for
better or worse) undoubtedly mtorm the
deaston. More than the valor of the
foothall team, the beauty ot the buldgs,

ot even the herowe ettorts of the admnns
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tration, great teachers have the abihty o
shape the destimes of voung hives -and the
very future of vour institutions,

Fortunately, vou recogmzed all this
fong ago. I the old davs m busiess,
quahity teaching would have been catled
vour Umque Scelling Proposinon.
becomes even maore tportant, however,
at a e when high wehool teaching seems
shakier and shakier and teachimg at large
NV CISHICS 1S lwn'()nllng Cven more remote
and impersonal,

As 1 aalk to teaders mthe new mtorma
ton mied, 'mostrock l\,\' how otten tlu"\'
sy thar these new, high tech products are
d\'\lglll'd to dehver what a areat teae her
dehvers m the clasroom every dav. To
that. I sav: “Why not cut out the weelino-
fogacal nddleman as much as posable and
mahe sure that we encourage more great
teachers?™

We have come adong way. | hope,
tron the days ot “publsh or pensh.™ But
have we come tar enough? Tapplaud vour
cttorts to mentor and tram voung, «cholars
to cncourage more effective teachmg. And
PCCT TEVIEW 1ENLNS 4N mportant tool. |
suspect that we can alb learn a dot abont
great teachmg by bistenimg to great teacher
talk about then trade.

Although semme nught disagree, T dunk
we canalso fearn a ot by stenmg o
students, Fdon’t want to venture too farm
the murky waters of how this mught be
done Bue b wounkd dunk that maddiiion to

vear-end surveyvs, more tirght be done i
the way of askimg students 1o evaluaee
professars three vears or tive vears after
graduation when, as my triend Elen
Futter, the prestdem ot Barnard College,
puts itz “Students are less imbued wath the
romance of the course--- or the horrors ot
the exam.”™ Whatever the Ill\'thndnlng'\'.
the goul of all of these efforts ought to be
the samer to develop, encourage, prod, and
reward the kind of teaching that brimgs
course-work, and students, alive,

As T wmd toward a conclusion, 1 tind
that even most of miy challenges provide
cause tor some celebration. For thirty vears,
the schools of the GECA have torged
remarkable alliance. An allanee that works
because 1t does not subimerge the wdentities
and idividual personalities ot the member
school —and vet takes .ld\'.tlli.lg_’,c of shared
resources. More tportantly, st builds ona
firm toundatnon ot shared values.

When allbis sard and done, anv co
operative venture can thrive only when the
participants come together on not only
where they ate going, but WHY. In
dedicating vourselves to quality teaching,
to open and hvelv mtellecual mterchange,
to developimg leaders who can think as
wellas act, to buildimg a tue sense off
CONIUNIEY 0N vour catpuses, svou have
conmtted o schools mdivadualiy and
callectively 1o the very best taditrons of
vort past and Lud the groundwork tor
deahng with the multple chalfenges of
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Speaking Redard M Sonth
Seted Reund |1 ood

the tuture,

As your important quest continues, |
am dehghted to salute your success—and to
wish you Godspeed on the exating road
ahead.

Richard J. 1ood: (Editor's note: President
Wouod sabstituted tor RRobert HL Atwell,
President of the American Council on
Education and alumnus of The College of
Wouoster, who was unable to attend the
conterence due toanclement weather)
Thank you very much. That was a very
thoughttul and. indeed. challenging talk. |
have worked closely with Bob Atwell fora
number of years, and it you can magine
somceone six mches taller and fitty pounids
heavier, 1wl uy 1o mise to Bob's stature, |
won't presume to speak for Bob, T know
better than that, But i responding, I'm
reasonably contident about some things
that he would have prcked up from the tlk
we qust heard. Certamly, one of them
would have been the concern with the
international sphere. 1 chaired the
cominsion on mternattonal educaton tor
the Amenican Counal on Education
(ACE) tor the last couple of years, and Bob
Atwell, asats president, never nmissed a
meeting, He would inveigh agamst, T think
m tact with less gentleness than vou did,
Amcncan higher education and sts neglect
of mternauonal education. Tle would pomt
out with sarcasim that less than halt ot one
percent of all Amercan students i coltege
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study abroad, And of that less than halt
than one pereent, roughly 80% study in
LEngland or in English-speaking settings,
feaving 15-20% o study where they must
fearn a toreign language. That, as Rick
Smith has suggested, is a sertous problem
tor our society. We are, 1 thmk without
question, the muost provinesal society |1
know. These GLCA schools are working
against that and we send a very signiticant
percentage of our students to study abroad.
We still require them to at least make a
start at learning a foreign language, but we
have a fong way to go. We have not
embraced proficiency as a goal, av Bob
Atwell would say. Our departments of
Linguages have, on the whole, stull not
embraced proficiency in the four abilities
of listenig, speaking, readimg, and writing,
We are unable or unwilling to require it
for graduation. My own institution sull

allows people to (1 hate this wordmg but 1

will repeat it yet one more tine), pas-out
of the foraign linguage requirement. 1
think the wording s very revealing, We
are moving toward requirimg people to
buitd on what they have learned i
secondary school, not pass-ont beaause
they have learned enough to get by m
placement exams.

So | know that it Bob Anwell were
here this evening, he would underhine the
nnperativeness, not only of language
proficiency but of developmg the kind of
global conmpetence that Rachard Siith was

39




talkig abaut. The abibity to understand the
ceononnes, the soanlogy, and the polities
of the global commumity. The alwhty to
relate to people ot ditterent cultures with
respect and with at feast the posability of
understandmyg. And he would be hard on
the whole Amertcan educanon connunity
tor om fatdure to do so. And Bob would
not spare the GECA colleges, although he
would say that all things consadered, GECA
(‘ullvy,(‘\ are dulng better than most. He
would qlm'kl}' Sy that vou need to lead
because you are m a1 position to lead, niost
are not.

A second thing that Bob would prek up
on was contaimed in Richard Snath's last
remarks, and that i the ability to make
connections. JE there is amark ot an
cducated person, 1t s the abality to make
connections. Spectahized education misses
much of that and it s possible to have, and
we have had tagic examples over the last
SINtY toseventy years, people who are
highly educated m one area who could not
make connections to others, Whose values
did not, in tact, come into play and who
become a highly educated and very
dangerous people. T had an e-mal message
today that inspired me. Now maost c-muail
messages bget, | should sav, do notimspire
me. i beguning to wonder it ¢ anal s
blessig o g curse. But today. the mowt
Jution member of Barlham's nology
department sent me a miessage saving that

the speaker Freenayy Dyson, who e early

3

Muay was speaking in an endowed science
lextureship, had written a book that wen
members of the Natural Science divivion
would like to read and discuss together
hetore he came. What insprred me about
s request was the tact that ten members
ot the Natural Science division, across
departmental lines, wanted not only to read
the book, but to discuss it now, betore
Freeman Dyvson comes to Eartham. "That
docesn’t happen i alot of places outside of
schoolslike the GEHCA schools, But it
would not be unusual at any of our
schools. Atwell would want to stress the
nnportance of that tor American nglier
cducation. Tt s that ability to make con-
nections which is rooted not Justn
breadth, but in values, and m diveraty.
Bob would want to underhine what

Richard Snnth sad about diveraty. Not

Just because people ke miyselt, WASPS it

vou will, or Anglos, are gomyg to become a
mimority. That's simply a fact. We forget,
by the way, m talking about diversity that
it mchides a fot more than whai we now
think of as race/ethmeny. The mportance
ob diversaty s that we learn from cach
other. The best book watten on Amercan
cuttural history i recent years s a book by
David Hackett Fascher, called Alhon's Seed.
IS actually the first of tour volunies
promsed. What makes thie book so goad s
that Hackett Fascher takes English regronal
IINUI'y and dl\'vrslty \(‘l'!tlll\l)‘.

On iy canipus, and Faspect on guite
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Civility, respect, leaming to deal with peeple with whom one

disagrees, without assuming that they are either immoral or

stupid ... is ercial to what we are about.

i tew of the GECA campuses, some of the
most miportant diversity, and the places
where we get some of the most important
conthicts, hes not m racial or gender
diveraty, but m cconome diversity, We
have to wateh the problems ot class as
much as we do those of race and gender.
GLOAS schools take a sigmficant sk as
well as make g signtticant ivestment every
vear by enabling working class Kids to
attend college, and more than that, to
attend a quahty mstitution. Whether those
kids be Hispame, Latmo, Atncan Amert-
can, Native Amencan, or Anglo American,
those are ditterent cultures,

s society has not taced up to class as
an issue, 1 you look at the medran tanmly
mcomes of the GLCA tamihes, you would
tind 1 every state that those meduan tanuly
imcomes are lower than the median tanily
icomes of the tlagship state untversiy
that state, That m pereentage terms, we are
more diverse 1 socio-economie tenms, and
imost cases, 1 el and ethine term,
than are the thgship state umversines. That
s true here m Indiana and it has been true
m every state m o which it has been stadied.

Along with that, and this would be the
other thing, that Bob Atw el would pick
up, s the chalienge of civihey and, agam,
Ichard Smith emphasized that. Our
students do not come wath ervibiey as aligh
value. The more idealistic they are, at
tines, 1t seeins the les they come with

avility as a lngh value, One of the advan
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tages ot a classical education, ot course, it
produces usetul analogues, and 've been
rennding my colleagues that education is
a Stsvphean effort: that is, the rock rolls
down every sunmaer and you start up
September.

That, by the way, is a better and much
less discouraging metaphor than Abe Kobo
used 1 the English transhation of lns novel
Woman in the Dunes, i which he has a
discouraged junior high teacher thimking ot
Ins students as the grains of sand, as he
drowns in a sand dune. A very pessimistic
metaphor, indeed, for education. At least
the Sisvphean mictaphor gives you nine
months to get it back up.

And we should not be discouraged,
The rock only rolls down all the way tor
the irst-year students, we hope. But
civthty, respect, learnmyg to deal wath
people with whom one disagrees, without
asunnng that they are aither inmoral or
stuptd, they may be but you need to tind
out, i cructal to what we are about. The
challenge that Rrchard Smith has given us,
to be models of that, is crucial to us, So
think 1t Bob were here, in tact ' guite
contident it Bob were here, he would have
picked up on those themess he might have
picked up on others.

I want to conclude with one that is a
growing theme on our campuses, and that
is the weddings of, or the mamtaning ot
great teachimg, O our campuses, imereas-
mgly, tos meludes the wedding ot teaching




with student taculty research. One of the
advantages of bemng in a place wineh has
nnly llnd(‘l‘gl‘.ldll.lt(' students, ('\p(‘('l.l“)‘ q
plice that s indeed conmitted to having
state-ot-the-art technology, s that the
eraduate students do notionopohize the
technology or the attenton ot the taculty
menibers. And these colleges e maeas
g, This s nota new rdea, by the way.
Some of onr colleagues know people

who've been at this tor a long tune, who

are unheralded on the whole, Whose

students have been publsling, as under
praduates whao go on to graduate schools,
But increasingly, s a curticular emphasis
ot the G CA colleges to wed the under-
eraduate student expenence with real
rescarch. Where, with o taculty member as
part ot the research team, the project
trequently vields pubhcaton. We had the
dehghttul expenence more than onee, and
Fknow this has been repheated across the
comortunt, ot an undergraduate student
Lo to 4 protessional asoctation to give
ananvated paper and facalty trom major
rescarch umversities ashing, “And where
are you domg vour work?” Meanmg, ot
course, ¢ Pl And the student saymg,
“Oh, Fian undergraduate at college
XYZ.7 (It could be Denson, Debauw,
Antioch, Oberhin, it doesn’t matter.)
Suddenly, the interest of these graduate
taculty people takes & whole ditferent turn
and they sav, "L et e talk to you about
Harvard, or Cheago.” 1t has, m et led to

sonie interesting fellowshps, That's one
waty that our kinds of istitations can deal
with the challenge of contmumg to
produce great teaching m the world
whneh we hve

Faially, 1tk Bob would say that we
have a real challenge and, again, he wounld
be pcking up on somethimg Rachard Simath
sacd, i deabmg with budgets. We have
taken g good brt ot heat, as evervbody has,
becanse our tntions have risen, Although,
over a thirty- or a fitty-year pertod we
have not rsen sigmticantly i comparison
with the cost of hiving. But people don't
have thity- and fifty-year memones. Ten
vears s long time, Otherwise, people
would never build houses in Malibu,

Can we go on as we are? Tehink Bob
would sav no. We have got to pay more
attention to ('ﬂi('i(‘ll(')'. We have got to, as
Ik Snuth suggested, make sure that what
we spend money on fits wath our strategy.
One challenge to trustees s whether von
can read the poionues of vour isttution
trom the Changes i the badpet of vom
nistitution over five vears Notee |
emphastze the changes. Hovou cannor,
theve's a problen That will chiallenpe abl of
us to find wavs to do g hetter job, not
necessarthy more, wath ess Tk that's
mphat i what Rack Snuth savs. 1 hope
that these comments have helped at east
underlme what ook to be o very chal
lenging and thoughttul wlk

Thank vou vernv mnch
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MuULTICULTURAL ISSUES AND THE EDUCATION OF STUDENTS OF Coror

Robert ;. Bottoms: Culoanal students and
the education of students of color, Clearly.,
our oftice Tas been mivolved i the GECA
tor the past several years and reatized that
this s topre that has been much discossed.

When we are together hraggimg on
ounselves, we brag abont such things as
these. Oxver the last sy vears the numibers
of Athcan Amertcan students studying
our cstitutions have mereased 3% Pl s
a taster growth at the G CA sehools than
at simular colleges moother parts ot the
country. We can poiat to, with some pndc
perhaps, the fact that cach GLCA school
las at least one adnnssions officer who s
charged with recruiting minonty students,

Many of us have taken part i the
consortial arrangement workimg, in vanous
nner-city comnumities together to try to
mcerease enrolliment i our institutions,
Siilarly the numbers of African Amierican
taculty in our institutions have mereased
53" over the past aix years. Halt ot our
sehiools, the statt has been good enough to
tell me, ofter majors or nunors i Atrican
American Studies and 1 think everybody
here aftihated with one of our msututions
realizes that we recently recerved o Ford
Foundation Grant to revise general
education courses to retlect a broader range
ot cultural diversity, Those are the kinds of
things we say when we brag to ourselves
about ourselves, The interest m the subject
s heen, butit's also not without s

problems =some of wineh we'll talk about

tns afternoon.

I telt as those of us who oversee
budgets often teel when the statt gave me
the numbers that 1 just shared wath yvou, |
noticed that all the numbers were m
percentages. Fhat makes some ot us
nervors. The petcentage moreases are
dramatie. But perhaps far more so than the
rase mnnbers. Perhaps they're less dramane.

Some ot owr cnties nughit also say that
we spend a ot ot the energy attracting
studenis to our campus but what do we do
on campus inmate ssues? How are we
dealmg with tensions that artse among
vanous cultural groups on our campuses?
How, and this s the way Edgar Beckham
and 1 really hecame acquamted wath one
amother when we were workimg, a tew
vears ago on developmg, some guestions for
tocus groups, are we deabing with majoriy
students to help them understand what the
clnph.lw\ .Il‘(“lll our mstitutons?

1 don’t tell jokes ke Mr. Bode, but |
would share one cartoon that came out,
Some of you may have noticed =1 know
all of vou read the Bamer Graphic m
Greencastle, nduana 1t swas i last
Tuesday's edivon. hy Calvin and Hobbes,
some of you may tollow that, the young
man 1s belimd s desk and he says, “Miss
Wormwood, | protest this C grade, that's
hke saving T only did an average job.”
Second caption, still behnd his desk, 1 got
75% ot the answers correct and i today's
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society, domg somethmg, 75% right i
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outstanding. 1t government and mdisin

were Y e competent, we'd beeostatie
Ihen came the caption, " wor’t stind tor
this araticnl standard of pertormance. |
demand an A tor thes kind of work.™ And
the lost caption read, 1 think s tealls
gross how she drimks Maalos straght trom
the baottle.™

Well, onr percentage meoreases e
dranmatie, but we'll itk some this attetnoon
about how we're domg, really and we
have two guests with use Fhe tinse speaker
will be Fdgar Bechhame Tdgar s known o
many ob us Tlesa gradoate ot Weskevan
College m Contrectieut, The has an MA
degree from Yale s Genman Tingnages. ©e
tantehit for nany vears ae Weslevan Fle
senyed there as Asoome Provost and ton
seventeen vedrs was Deasi of the college.
Currenthy, bdgar s the charperson at the
C onnectieut Staie Boad ot Fducaton. He
senves on the Baecntive Commstiee ot the
Aswoctition of Amerncan Colleges and,
stice 90, has heen a program othicer at
the Ford Foundaton workig m the very
atea weTE ok about this atternoon. Fdpa
oversees the Ford Foundation’s grants tor
graduate feliowships fot wmmorty students
and gurdes the Ford Foundation gramt
program stéessihg cntpus dl\'\'l'\lty' and
vouth commumity service Fdgar, we

welcome vou to this conference

Edgar . Becklam: 10 eally a pleasine o

be beres Tk ths o wondertul

B blopn Do erm onnea Foad
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occaston to particpate m the celebianon ot
the thuteth anmnv ey of GECA, swiich |
conntder to be amodel ot mcermstinitional
cooperation tor Tugher education m this
county. Fhat o commodity wineh all ot
vou Pimsie know s very, very ditficnle o
come |\) and one that i d('\pcr.ltcly'
needed, especally m the feld that Tl be
talknig abont today, nmamely, divensity in
multcultural educanon.

About a vear ago, | presented a paper
10 the board of the Ford Foundation on
the Toundation’s campus-diversaty
minatve. el the way most students do
whien they are writng a paper, that 1t was
mcumbent upon me to define my terms,
That's one of the things | learned
Wesleyan fong ago. There, as T wrote and
wrote and wrote, 1 tound mvselt mmore and
more reluctant to detine terms. Fmally, 1
figured out what my dodge would be,
what | eould use that maght mipress the
protessor.

That dodge was to sav why 1 was not
gomg to detine my terms, and that’s what |
did. Fauggested to the Foundation i all
sertousiess that it should not rush o a
detimtion o diversty, That it should not
attemipt ta rell the world what e, the Fond
Foundanon, meant by diveraty, Instead,
what it should do s isten. Disten to the
topics that get discused when notions such
as diversity and muluadral education wme
mvohed.

Asat turs out, Pve been istening o




and p.ll'[l('lp.llllly‘ I conversations about

diversity tor o fong, long e, Maybe e

about all my hie. What 1 want to do today

1 tell you about somie of those
conversations and how 1 see those
conversations as evolving, 'm gomg to use
three or tour lenses to look at these
converations. 1 say three or tour because
I have time, I'm going to add a tourth,
though my note. contain only three. | had
a notable conversation yesterday and it
there s timie, T want to say a word or two
about 1t.

The tint conversation retlects
discusstons that 1 had at Wesleyan. That's
Wesleyan University, by the way. We're
sort of proud ot that name, even though
1ts a collepe. My asoctation with
W esteyars goes back over forty years, to
1951 when 1arnved there as a treshman. |1
particaipated m that imstitution’s
engagement of diversty isues over a
perod of nearly that Tong, Tleft Wesleyan
ton the Ford Foundation i 1990,

The second converation retlects some
discusstons at the Ford Foundation through
which I will attempt to give you a sense of
how the ntiative on campus diversity has
evolved. T mentioned that one of our latest
grants was to the Asocution of Amencan
Colleges. Just about 4 week orsoago |
participated m some conversations with
members of the National Advisory Pancl
that will be advising that project and T want

1o say 4 word or two about the discussions

dhere. And. as Dindicated, 1t 1 have tme Tl
sy a word or two about yesterday's very
interesting discussion,

At Weslevan m 1931, 4 school that was
single-sex and had about 750
undergraduates, dincussions of diveraty
normally focused on geography. Wesleyan
totaled up the number of students, the
number of states represented, and the
mumber of toreign countries represented
every September. It the number went up,
andd 1 1t went up in terms of pereentages,
everyone was very happy. They also
evalnated cconomic diversity. We thought
that we were better than Yale for a number
of reasons, but one of them was that we
had a hagher proportion of working-clas
dudents from Bristol, Connecticut that
Yale did.

So. cconomic diveraty, the larger
number of students receiving tinancial aid,
and geographic divenity were the primary
topies of discussion, Interestingly enough,
even though 10% of Wesleyan students
were Jewnsh, they were not very much a
part of the discussion on diversity. Some of
us thought that we understood the reason.
That 10% was remarkably consistent trom
vear to year. 1t was so stable that there
were afew of us nave students who
thought that 1t might have something to do
with manspulation of the numbers, or
quota as the tern was, That, of course, was
dented by the admistration, which did

very little to cool our suspicion,
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Duverary has a direct and dramatic impact on every domain

of msnitutional activity .

- tnless the institution has a plan for

dvaweing all of those domains into the engagement of diversity, there

will be deficits in that engagement that will be problematic,

Now there were black students at
Wesleyan too, but black students weren't
part of the discusston of diversity, and we
thnllgll( we tnderstood the reason there
too. You see, there were three black
treshmen and one black sophomore. We
thought that those low numbers nugin
have cooled the ardor for including Afncan
Amertcans, or Blacks, or Negroes as we
were then, m the discusson,

But thigs chanped at Weslevan
vadically s and vers dramatecaliv, i the
19608 a8 result ol tw o momentous events,
Phe finst was o deasion m the early 60s to
recnnt black stodents aggessevely. Hhe
second was the deciston, fater i the 604 1o
retins Weslevan tor the second ume to
cocducanon 1t had heen cocducational for
4 pentod o abount torty vears mthe late
mncteenth century and carhy twentieth
century, Those two decistons chuanged the
mstitution very dramatically over the next
several decades, Recruitment of ' hispanie
students and Avan students fllowed very
quickly, The colloguial mekname for
Weslevan m the 5306 when 1 was astudent
there was Weste Tedh, This name gave way
toa new sobmguet, Diversity Univeraty

There were a number of lessons that
Westevan learmed trom this change and |
want to mentton three of them One was
that the education i diversity had to be
eapertential The students had to he there
m order for the nstitetion to fearn about
the unphcaiions of diveraty. One of v

cdosest assocuates at W(‘\l(‘)’.lll. 4 man whom
I constder to be my primary mentor there,
once and only once made me very angry
when he suggested that Wesleyan perhaps
should have waited a bit longer, unnl it
learned more about how to deal with black
students i more substantial numbers, |
went up to i and, with as muoch anger as
I could muster with that particular person,
Faaid, “Bob, how could you have learned
without the students here?™ 1 thmk Bob
saw iy pomt and 1 dimk Weskevan has
smee seen that point, It has learned that it
has to eam through the expenence of
diversty.

A second lesson that Wesleyan earned
was that divenity has a direct and dranatie
mipact on every donin of insntutional
ACtVItY. Sure, you start out thimking about
recruttment, then yvou think about
retention, and of course you have to think
about financal aid, There is the
curnculum, there is recrutiment ot faculty,
and so torth and so on, But that's not the
end ot There 1s the othice of security,
there s he health center, there are student
actvities, and changes m the way that space
i allocated o groups, espectally te new
groups that no one even hnew esnted just
stx months betore, anid so on and so forth.
Fyery sigle domamn ot mstitnttonal activaty
i atleated dueatdy and, unless the
institution has a plan o deawang all of
those domams mto the enpagement of
diversity, there wall e detiots i tha
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cngagement that will be problemane.

Fhe third lesson that T want to mention
that Wedevan learned s that the
engagement of diversity s transtormanve.
Transtormative ot the msttution’™s own
selt-understandimg. Yes, it becomes a
ditterent mstitution and all its members
recognize that it s ditferent. They don't
abwavs hke i, but what s there that people
ahways hike about ther msotunions? Very
httle at Wedevan, 1 can tell vou. There are
some people who hke the tact that
Wesleyan is Wesleyan Umiversaty, and
there are others who don’t. There are some
who hke the tact that there are PhD.
programs and there are others swho don't.
There is one thimg that everyone wishes by
the way, that Weslevan had more money.
There is unanumiy on that. But that
transtorntation toward diveraficanon, ihat
protound transtormation, 18 a very
mmportant outconte that became very much
a part of the discussion at Wesleyan,

Just as Fwas about to leave Wesleyan,
the Ford Foundation actually made a grant
to the University tor diveraty imtative.
This happened just betore Thecame an
cmplovee of the Ford Foundation. There
are rumors around that Dintluenced it but
really didn’t. T have never been succestul
m convincing people ot that.

1 was very glad that Wesleyan got the
grant and 1 just want to say one word or
two about the evolution of that grant and
how 1t has contributed to the shaping ot

41

conversations on diversity. The
charactenisties of that grant at the outset
were pretty routine, There were taculty
sennmars ot diversity and individual
projects mowhich mdividual faculty wonld
either revamyp courses they were abieady
teaching or create new ones

But then someone asked an iteresting:
question: How diverse or how attentive to
diversity is the Weslevan curmicuhnn
currently? It turned out that not only dud
no one know the answer to the question,
but no one had a methodology tor tindimy,
out. 'Fhey knew that a simple survey was
niadequate, so they came up wath an
approach that mvolved 4 more caretul
mquiry about courses that seemed to have
some relationship to diversity.

Th('_\‘ also used computer tt‘('hnulugy to
map the muktic altural areas of the
Wesleyan curriculom. As they began o do
that, they began to appreciate the power of
that mappmyg and the extent to which that
computer mapping of those sections of the
curriculum actually produced greater,
richer access to the curriculum, So they
sard, obviously, “this is something that we
need to do tor the envre curniculum.”™
That s what they are currently engaged n
and the grant given to Wesleyan by the
Ford Foundation is now being used to
pursue that curncolar mapptng project.

Let me move to my work at the lord
Foundaton over the last two and o half
years. When | got there, the Foundation
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was makimg grants of the sont that |
deseribed and that it made to Weslevan
Each one was a discrect project and
represented a diserete mtervention on the
part of the msttution related to the topac
of diveraty.

In the second vound ot grants, there
was a change which at tint we thought was

rather modest, but we began to understand

it better as we got turther mtoat, Tnstead ot

mviting mstitutions to deseribe projects m
proposals, we mvited a group ot arban
conmmuter mstitutions to tell us about the
history of their engagement of diversity
isues, 1t was on the basis of those Instones
that we selected the nstututions that were
candidates for grants, We then mvited
representatives of the five msatutions 1o
come together for a couple of days and
then sent them ot to write ther proposals.
We made sure that there was no basis tor
competinon among them by tellimg them
that there was enough money for all of
them to recerve grants and that the size ot
the grants was fixed. 16s almost hke
creatimg a consortitm. They began to
cooperate with cach other and to leamn
trom cach. As a result we think that the
quality of the proposals was enhanced.

I think the sigmficance of that approach
to conversations about diversity hes in the
tact that we sard to these imstitunions,
“whatever you do, we want your to see it as
cnibedded in your own imsttational

history; a Instory winch you, of course, will

produce.”™ There are some very sigmticant
mplications of that for the way one
procecds to asess diversity projects As we
contmued our grant makig, we reahized
that we were thimkmg more and more
about strategae constderations, ashing the
guestion, "How s a particular mterveution
embedded in that history and to what
extent is that mtervention g part of the
istitution’s sirategic planmng tor
mstitutional change, indeed for msutunonal
tramstormation?” How selt=conscious s the
mstitution that it is engaged mthe process
of matitutional transtormation?

That's the way our grant-making has
developed over the last several months, IF
we look at the last grant that we made, tor
intance, ta the Association of American
Colleges (AAC), that strategy becomes
even more apparent. The Association of
Amenean Colleges will embark on three
mittatives that are interconnected. The first
will be the development of a national
torum for discussion of diveraty issues and
espeaally as those ssues intersect wath
questions regarding American identity,
polincal identity, and cultural identity, The
second will involve aseries of leadership
development imstitutes that will draw
together teanis of leaders trom mstitutions
that have made a pnor comnntment to the
kind of insututional transtormation that |
have heen reterring to, The third project
will be the creation of clusters of

mstitutians deross the country that wall
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work together on addressimyg these issues,

It's our hope that, through this series of

projects that the AAC is embarking upon,

more institutions will be drawn mto this

enterprise, that they will tocus increasmgly

on those strategic considerattons, that they
will address institutional rranstormation,
and that they will help cach other. As
mentoned, a couple of weeks apo Tsatm
o what was nearly an aborove fisst
meetmy of the advisory panel that wall
purde the AACT ctorts, The mecting was
to be held m Washimpton, DO and e was
to begin on the Sunday atter the tatetul
Sattnday on wlhisch that very sertous sterm
It Washigton, Fortimately, a number ot
people, mddudmg the i of that panel,
I rank Wong tfrom Calitorni, were able to
be there and had a very mteresting
conversation on topies related to diversaty,
What T want to do at this pomnt »
amply give you the flavor of those
discusstons with the expectation that you
may agree wath nie that this s g second or
third generatton of questions reparding
diversity; that these are g sions which are
not yet answered. i not gomyg, 1o ofter
answers to these questions, bt saggest that
they represent greater sophitication,
greater subtlety, ieater msight mto the
process through wich msatonons engage
diversity, For mstanee, how s the stroctue
ot a major program related to s
AUEICTIVENEss to vartous subgroups withim
the student population? Does locatmyg,

advocacy for students of color in the
adnmmistration, and as often happens in a
single locattion within the administration,
tend to produce a uniform institutional
response that further marginalizes these
groups or runs that msk and diminishes
their aceess to the divenity of resources
that are represented by the faculty and the
acadenne departments? 1t that s the case,
and one trtes to counter that by

de cnlr.llmng .ld\'m'.u')’ tor students of
color, how does an nmstitution manage that
decentrabized .ld\'m'.lt'y?

How can institutions that have been
mntially successtul with diversity hear and
Iisten to the multiple voices that are
emerging from withm culturally identitied
groups? When do ditterent groups of
students of color orgamze around thetr
cthicity? When during their passage
through the institvtion? It there are
differences in timing, as some of us suspect
there are, what is theirsignificance? How
can departments respond through therr
major programs to the desire of students ot
color to have an impact on soctety, an
mpact that the students beheve wall be
helptul to ther own groups?

We say we want mulocaliural
curriculum that responds 1o a mulnculinal
society, How does a multcaluural
currreulum respond to the mulucultaral
selt? Thow can members of the teachmy,
faculty and members ot the student services
support stafls collaborate on benalt ot
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enhunced educaton as th('y address these
sometimes dificult diddogues that are a part
of multicultural education? And what
problems do these new conversations pose
for the assessmient of what institutions and
toundations are attetipting to accomplish? |
tound those really very exciting questions
to hear members of the educanonal
community ask and I hope that the work
that the Ford Foundanon continues to do
m the fiuture will contimue to advance
those kinds of conversations,

Now yesterday's conversation was also
with one of our grantees, the Umveraty of
Masachusetts at Boston, a representative of
one of those urban commuter mstitutions
thar | mentioned betore. It was a
conversaton about culture and cultural
tadition at an urban commuter mstitution.
One whose students and whose faculty do
not hive at the istitution and, on a daily
hasts, move away from it Some people m
that mstitution, through the activities
supported by the grant, have discovered an
mstitutional culture m o which taculty are
turnmg to cach other and saving, “this s
the tirst e momy career ar U Mas
Boston that 've had this kind ot
oppurtumty to cigage with iy colleagues
on topacs mvolving teadimy, and
enhananig the leammmg opportunsties tor
out divene student bods ™ Other such
connents were heard and there was the
begnming of 2 kind of longmg, tor
addinonal opportunisties for that kind of

Cngagement.

This representative of U Masws Boston
asked the Ford Foundanon, which thought
1t was helping the institution discover its
diversity, whether, m another round of
grant-making. we nught help it, through
that discovery ot its diversity, to discover
ity community. Well, as some of you who
know the way T think about diversity ssaes
will be aware, nothing has happened to me
recently that made me happier than having
that conversation because it remains my
conviction that there is no essential tension
between differences and commonality. On
the contrary, it s precnsely through a
refined understanding of and respect for
ditferences that we discover what unites s,
So, that's how miy conversations have been
changmg, cvolving, and developmg m
what T hope is 4 posinve way over the
vears and P cmgoyving at, a fot. Someone
asked me recently, “Edgar, how s your ife
at the Ford Foundation different from your
e at Wesleyan®™ My answer was, “At the
Ford foundation, | get to think about the
same thing every day.”

Thank you.

Robert (5. Bottoms: Our second speaker
this atternoon is John W Porter. Heas g
native Hoaoser, we discovered, having

heen bornm o Wayne, He camed Ins

hachetor's degree at Alinon College, and
Ins master’s and Phob. degrees mngher
education admmnstravion trom Michigan
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States e has aovaned career. He taught
public school m Albion and m the Tansng,
school systenn. John Porter became the
Supermtendent of Public fnstruction for
the State of Michigan in 1969, At that e
he was thirty-cight years old. He was not
only the youngest state \upcrnm'ndcnt m
the country; he was the tirst black person
to hold this job. He has served as a college
president at Eastern Michigan Univeraty.
He has been the superintendent of public
schools in the City of Detroit and he s
currently the Chiet Executive Ofticer of
the Urban Education Allance. Mr.
Vulgamore would also have me add that he
1 a trustee of Albion College. Welcome to

our sesston this atternoon,

John 1. Porter: 1 am very pleased to be
here this afternoon and to have the
opportunity to share the plattornm wiath an
expert on multicultural isues on Amenican
college campuses. This topic, mmy vies,
i the second most mportant one facing,
American education today! My renarks are
moditied trom an unpublished arucle
entitled, “1hgher Education and the Pubhe
{iood ©

I e pubhic and private tour yean
colleges and maveranies, as well as the
CINCHEINE communty (‘n”cgc systems, have
enjoyed inprecedented grantude from the
Amencan publhic and have been held i
hagh esteem durmg this Last halt of the
twentieth century.

Q
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Ower these past tour decades, America’s
public and private colleges have responded
m a very noteworthy fashion to the
hangimg American scene.

Thas prarse and position of respect
afforded American higher education
istitutions s well deserved, torat was the
private and pubhe colleges that first opened
therr doors to the returning Gls and o an
increasing number of minority students
who sought access to a better lite through
academia.

For those who were Gls from the
19405, the G Bill was the pateway to the
American Dream and colleges, hike the
GLCA mstitutions, rose to the occasion,

For those, like miyselt, who were the
first wave m the 19506 from the Civil
Raghts era, we too know and appreciate
what colleges ike the G CA msututions
did to equip us to become mtegrated mto
Amencan society.

Throughout the 1960y, 705 and 8Os,
the public and private colleges have tried
diligently to cratt programs that would be
1esponsive to the changing tnes: Athirma-
tve Action, Black Studies, enrichment
courses, sitdticultural clases, and a host of
others,

It should be noted that m terns of
today's tapic, | associate multicultural sssues
with those imaidents that occur on campus
which distupt the education of students,
The ssues of a mulucultural college

curniculum is a4 separate matter.

43

45




But the challenge sull remams more
pressing than ever ... "How does a private
coliege address multicultural issues and the
cducation of students ot color?

The answer T must give you today iv—
not by the strategics so succestully utlized
n the past. Debating multicultural isues
ters of educating students ot color within
the current contexe of campus lite will not
sighiticantly improve conditions,

Sunply put, the environment of the
urban ghetto, the media portrayal, and the
schooling culture of the 19805 and 1990«
are such that for a private college to
contront multicultural issues i an atmo-
sphere of “busaness as usual,™ is to be
doomed to tailure. The “Rules of Engage-
ment”™ are much diterent than thirty years
ago. 1o be efectuve, the college executive
today needs to know it the sues are an
extension of previous debate, or g call tor
altering the culture of the campus, Under-
standing the “Rules of Engagement™ i
relattonship to mutucultural ssues on the
campus s extremely umportant.

I would subnut to you this afternoon
that a contimuation of the “good cttorts™ ot
the past will not be sutticient to correct the

devastating problems now bemg faced by

mereasmg numbers of younger people m
our urban centers, These new ssues have
only become prominent durmyg the past
thirey years, which s why the challenge
SO great.

Let me provide you with two examples

46

of what 1« causing the current multicubtural
challenges on private college campuses,

EXAMPLE #1 - There are 15,000
school boards in America, 40 million
students, and 2.8 million teachers. How-
ever, a close exammation of those statisties
reveals that only 300 school boards are
responsible for the education ot 35% ot the
students, hire 33% ot the teachers, and,
turthennore, educate most of the students
ot color. That 18 2% of the school systenis!

EXAMPLE #2 - The City of Detront
had a population of 2 nullion in 1963 and
65" of the students were white. In 1993,
the population is T million and 90% ot the
students are black. That turn around
occurred m less than thirty years!

When we attempt to discuss
“Multicultural Tssues and the Education ot
Students of Color,”™ we must now conduct
such discussions within a ditterent context
than the one used m the past, namely the
promotion of the Civil Rights agendas.
The onginal mtent of the Civil Raghts
movement was to enact laws and create
environments that demonstrated “blacks™
could be part of mamn street U.S.AL The
imovement was not mtended to be sus-
tamed untl equality would be a reality,
When blacks can be clected governor ot a
southern state, senators, mayors, appointed
umversity prestdents, and when blacks can
reach high Tevels of Teadership m numerous
other endeavors, the movement has

succeeded, As a result, T eonsider the
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Although higher education can take credit for much of the

exposure of diversity that appears in the television media, the

tacts are disquieting and compelling behind the “glitter.”

mov ement 4 contrtbution ot the past
Fhave come to thns conclusion based
upon my dhssroom teachmy expenence,
mtomal leaderdnp roles, service as State
Supermtendent of Pubhic instruciion, asa
Univeraty Prestdent and tinaliv, as Supar
mtendent ot Schools m Detrow the
seventh Logest school dhistiic t i the naton
I Ingher education, swe <o
CORMNINE O focus our attentizal on ‘II('
el proces” i Amencr as we hnow it
today s tositvve Nov can we assunie tha
there we an “acceptable set™ ot
multicultmral wsues o debate on ow
private college campuses rebated to students
ot color. Both of these prenises are taulty
Farst, e termis of multcultural isoes,
we now have suthicient unpublished
evidence that there exists o cultural selt-
esteent, as well asa personal selt=esteem,
within the urban commumity. For most ot
us who function etfecaively i the larger
saciety, these twao esteens have been
mtegrated. However, many students ot
color, funcaonimg m 4 mulocudtural,
private college setting have Jearned bow to
survive by adopting a strong cultural selt
esteem. Untortunately, that posture does
not always produce the most favorable
sourctal results,
it such a vudent s deticientm Lan -
guage Arts, Mathematies and Saence, all o
the multcubtural talk m the world will not
enhance his or her personal selt-esteem

either on g pravate college campus oran an

urban school settmg.

Second, although ngher education can
tike credit tor much of the exposure of
diveraty that appears in the televivion
media, the tacts are disquictmg and com-
pelimg behind the “ghtter.” One-halt of all
wrhan children enter tirst grade wathout
“readmes” to dearn. bty pereent ot the
nith giaders wemost urban centers are
alieady two o more vears belind acadenit-
callv, e of sl nnth graders til to
aatistactoniv progress to the tenth grade,
and ondv 10ta ot the ugh sehool graduates
aeable to be regulardy enrolled na
W CINITY OF Prvate o n“k‘}.!c.

Statstically, m the Detroit Pubhc
Schools i 98K there were 19060 mth
graders, the next vear there were 12,000
tenth graders, the nest year there were
%500 cleventh graders, and m 1991 when |
retived, there were only 6,000 graduates—
of winch only 600 meet the standards to be
regularly enrolied at one ot your mstitu.
tons. s there any wonder why statistically
more black males we enrolled m prison
than are emolled m ngher edocation m
Amenca!

T hiss s ashametul trath that muose be
directhy contronted Regiettablv, there are
tew ot us willing to pubhddy contront the
msue head ons Freter vou to the basi
questions of the Amencan educanion swatem
and k. U lsopubhc education justz” A
private college ot 1300 students that has
only titty students of color 1 an unten
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able posttion i regard to the topic at hand.

1. tor one, do not wish to encourage
our pubhe and private colleges to contnue
to tinker on the edges with debates about
multcultural isues tor students of color
when such institutions are not devoting
resources and energy to preparing teachers
who can make a difterence wath those
preschool clementary children and middle
school youngsters strugghng to survive in
terms of improving their Language Arts,
Muathematios, and Science hiteracy.

The unrelenung tacts of today are that
most ot the teachers engaged m teaching
such areas are not prepared to make a
sigmficant diftference tor vulnerable
students of color and are petung no
signticant asistance from higher educa
tion,

I would ofter the observation that 1
doubt it any of the mstitutions assetubled
here today have made such an mvestinent.

This s notesvorthy, tor the tacts are
that for every one student ot color you
attract to campus, there are ten tmes that
many back home mtluenang and shaping
the mulvicultural agenda that we hope to

address on our private college campuses,

My renarks today are not aimed at
criticizing the role played by private
colleges in the past four decades. Indeed,
suspect these remarks will fall on deaf cars
because they call for such a radical campus
departure trom the past,

Howcever, for these reasons and others,

1 have suggested to the President that what
this nation needs is a National Education
Detense Act of 1993, Such an Act would
undertake to retrain and provide for the
traming of an clite corps of classroom
teachers capable of altering the educanonal
circumstances 1 have just deseribed.

This would serve us well on private
college campuses in two ways. Finst, 1t
would deal direetly with the personal selt-
esteem psychic, and second, it could
substantially increase the number of
students of color who are cligible for
college.

We are doomed to become a second
class nation it we continue to display on
television and in other protessional endeav-
ors, those very few of us who made it to
the hallowed halls ot academia, while
denying that for every one of them, there
are ten times as many doomed to failure
back home. This is why there has emerged
two self-esteems and why it will be ditticult
to engage i any serious discussions of
multicultural issues with college students of
('()]()r.

1 have every contidence that these mat-
ters wall get the attention of those who are
m a policy position to make a difference,

1 Y0 have contidence that the Great
Lakes Colleges Association that has repre-
sented private Ingher education so adimira-
bly in the past, will respond to this new set
of chalfenges 1t provided the encouragement.

Thank you very much,

ERT




Q

ERIC

PAFullToxt Provided by ERIC

Robot € Botton, President, Dalhaae Uleeraty

Didgar 1 Beckbam, Drogram Officer, Ford Forndunon

John 18 Porter, 1O, Unban Lducanion: Alhanee and

tormer Superntendent, Detvort Prbhie Schools. M

DPovter also serves ay a tnastee for Alhon College.




COMMENTARY

Michele Tolela Myers: 1Theve is sometinng
quite wondertul and warm m this pathenng
ot faculty, adimmistrators, and alunnn ot
these twelve small, mdwestern ('(»||cgv\. ]
an gratetul to be a part ot When Carol
Guardo asked me to do ths “commentary™
I sandd sure, not fully realizing that 1 would
have to face vou atter 4 day and o half o
some of the most stimulating and cogent
discussions about liberal arts education we
have heard moa winle. T reahze now the
soup 1 amin, and hope you will be
indulgent as T make these few comments
about what struck me as particularty
INPOTLNE 1 0OUr CONVeration so tar,

First, there s the whole idea of celebra-
non. We came together to celebrate three
decades of an extraordinny collective
story. We e heus toa tadition umguely
Anertcan and to vatues that are mtinately
connected to the deal ot the Amencan
Dreant. Where else but i Amienica do we
w carnesthy attemipt to demaocratize Ingher
cducation, and swhere else but i sl
Itheral arts colleges do we educate so nany
who will become leaders mour sovtety, In
Prance, for example, two gundes coolec are
the souce of most of the countiy's leaden
ship, and preaions tew of these graduates
ate first generation colfepe students o
1epresenta wide tange of soco ccononne
ha Ly,lnlmd\ Where else but m these
sl vesidential colleges do we even
dttempt to (Iv\vlnp Jsense ab conmumts

and Gk selt Consoronsdy about what 1t

tahes to butld communty i a diverse
soaety. Mahmg ths kind ot personal
cducatton avatlable to all those who can
henetit fromat, regardless of sociocconone
CIFCUNSLNCES, IS .mcmptcd nowhere el
but m this country. We should be proud
mdeed to be part of this story. It iva
umque story. Ttis a suecessful story. Teas
an Amencan story.,

I realize that in this era of global world
views, T may sound oft-base with untash-
jionable patriotic pride. My comments are
not intended to sound the patriotic hom,
but rather to remind us that if we do not
persist or 1t we fail in our attempt to
provide the kind ot personal, not mass,
cducation our country’s feadership needs
and to provide it for all who can benetit
from i, regardless ot cconomic circum-
stances, then we can be almost certam that
nowhere else i the world will this be even
attempted.

T his brings me to my second point.
The costisue and the danger we face m
fosmg our abihty to remain a viable option
tor those who cannot atford our costs,
1t hard Smiath made @ conument last niglt
whieh soared me. “Simee most advertisers

want to reach only affluent target markets™,

he sand, “some editors are now reporting,

prossure to cut back on coverage of mnterest
to pnunontes and low mcome eaders ™
ik about ts tor amoment. Does this
apply to us as well? Beaause most of o

here are heavili tnton dependent, how
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many ot us are abo feehing the pressure o
recnint aggressively “tull pay™ students so
we can aftord o support larger tinanaal ad
budgets? Who among us 1s not feeling the
pressure that financial budget escalation s
not sstamable over the long haul. Who
among our Board of Trustees has not
already started to talk about changing some
of the financial md principles dear to us,
such as need blind-admissions and mecting,
the tull needs of all students who quabty
tor aid? Could we be begimnmg to ravo-
nahze and are we gettng on the shppery
stope that leads to convinemg ourselves
that our kind of education is not tor
CVEIYORIL dnywWay?

What scares e s that no noddle clas
famly can afford our price. Unles pubhi
policy changes sigiticantly, we have to
provide ad 1t we want to keep our colleges
a real option for these tamihes, IFwe don't,
we will make our colleges a preserve tor
the wealthy cite and the expermient wall
tasl, T will ail because there are too many
ot us tor a small pumber of truly affluem
people and some of these colleges will not
survive. Tewall tnl because it wall bea
return to pre-World War 1 chosm - -
when imostly, only the children of the
white-upper clais could attford us, We
would be agam the higher education
version ol the exdusive prep schools. |
need not say how anachromsoe this maodel
i, and how |\nnl'l\' it would proepare
students tor hives of Teadership and service

T Collioe of [hoe b

m a4 diverse socrety. [abo need not einpha
size to this group the truly destrucnve
premise that anly the atfluent should be
prepared to dead.

My third and last comment buikds on
the urgent need to restructure mternally
1O cut costs, to restructure external
pereeptions that a school s aschool s
school, and to convince the pubhie that
not all ot us should be tarred by the
problems and seandals that plague larger
mstitutions,

Tinkerg with cost-cutting measures
will not be enough it we wish to preserve
what makes us unigue and sttt make a real
ditference 1 our costs, We need to pursue
more radical ideas such as g three-year
baccalaureate program, an idea that Fred

Starr, Gerhard Casper of Stantord, and a

tew ot us have suggested as a possibihity tor

restructuring,

We cannot aftord to be complacent as
1BM and other corporate grants have been
and assumie that we will survive without
changing sigmticanthy. The challenge s to
¢hange without compronnsig the values
that make us a unique Amencan expen-
ment i democnate and individually
centered eduvation,

Fam contident that we have the
acatnaty and the dedicanon to keep
these collepes open tor sounp, people trom
the wnab and wihan indwest, atthuent o,
sot, st peneration o not, as well as
audents tony aoross the countiy and aoross




the globe who find us strving to bean

example of what a diverse, far, and

hunane commuity can be.

Vinhede Tolda Myers, Preadent. Donson Uniearaty
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Part 2—INSIDE PERSPECTIVES




SYNOPSIS

Fhe siccess of the Gireat Takes Colleges
Assoctation Tas come as 1t has addiessed
msues relatig to the role and imsson ol
mdependent, hberal arts and sorences
colleges. Bqually miporant has been the
service and educatonal components ot the
consortiin: the programs and projects that
have addressed the needs ot taculty,
adminstrators, and sutt, and throngh them
the students of the twelve colleges, The
second Inalt of the conference was devel-
oped tor the many peoples of the consor-
tnum; these programs retlect the isoes and
concerns that those who promote student
learnmyg both made and outside ot the
classroom face m their daly work.,

Four progranimatic arcas were agh-

hghlt‘d i the second halt of the con-

terence: ficulty professtonal developiment,

miternational and ott-campus educanon,
Waomen's Studies, and multcultral
cducation and isues. Tostart the second
halt ot the conference, faculty members
who had been mvolved m these GLCA
programs tor many years shared tharr
reflectons on the mimportance and value of
these programs tor themselves and other
taculty. Then comments are included m
their entirety m these proceedings under
the title Thirty Years of Educational

Change- Lookmg Forward and Tookmg
Back.”

Concnurrent Sessions

Frve conqurrent sesstons, ('.u'll (ll'g.\lll/(‘d

atound one o more of the GLCA program
prionties, swere meluded mthe conterence
progran. Most of the sesstons were highly
imteractive, with participants learning trom
cach other through shanng ot common
msues and problems, Participants Jett the
sesstons fch as they leave a GLCA
conterence or meetimg with (1) an athirmu-
non of the value of the work that they do,
(2) new ideas on how to address a teaching
or administrative problem, and (3) height-
ened knowledge and respect for higher
education in general, and the independent
Iiheral arts college in particular.

Briet deseriptions of cach of the

programs tollow.

From Crossig Borders 1o Crossang Cultures —
Iternanonal Prograons un the Copext of
Mduwcnlnnalvan

Over trty sears ago, the small group ot
(u”vgv plc\ulvlll\ who g.llhcl'cd to con
sider the rdea of anassocation ot U”('g(‘\
had, as g primary goal, the destre to

pros ide more upportinities tor students to
have an educational expenence that carned
them to another country and another
culture. The firs, programmate funcuon ot
the GLCA was to estabhish mternational
progranis, sponsored by a single college,
that students trom all of the GEFCA colleges
could attend asaf 1t were sponsored by
their own college. Today, the GEFCA
International and OIF Campus Education
Committee looks tor wass to make it
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possible for more multicnltural students to Antoch Education Abroad. Annoch

partcpate ot canpos and mtemational College.

programs and tor all students to learm inore

about hvmg and fearmmg across culonral Acee Teadnng and Learmng-—
boundanes, m this country and abroad. Hhy Of-Campus Programs Flounsh

The sesstion was led by mermatonal . .
o d by mternation his program focused on ott=campus study
cducators trom several GECA campuses. R . N )
expenences m this country and was

They explamed how the “mternational™ - :
Y explame ¢ e corollary to the intermational tocus of the
expericiee has ch.nngcd over the past thll'()‘ firdt program Two GLCA oft-c pus
vedrs and the reasons they beheve tha ) .
> I _ res (h('\. .l cheve that centers were featured, the Philadelphig
mternational and other off=campus expen- Center and the New York Arts Progran:
ences are vital to global education. Interna- Both programs offer opportumties for
tonal cducators serve as * b ¢ be- : f
b educators serve as the bridge be students to serve in mternships and appren-
tween the students and ther academie
¢ ) I e teeships winle takmg academie courses that

programs and the off=campus and mterna tahe advantage of the urban setting of the
tonal sites to which students go. They are respective programs, The two presenters
particularly aware of how students can Stevems I Brooks, Executive Director of

the GECA Phifadelphia Center, and Alvin
Sher, Director of the New Yark Arts

Program, have many years ot experience m

mahe use ot thar global expeiences avan
mtegral part ot ther educatonal program.
I'he conveners rased ssues related to the

sudy abroad espenence s an mterculiral . . . -
: | this kind of expeniential education. Thou-
whole ad considered the potental i these . . -
sanids ot students have had an opportunity

MOERAN to hcl v students see connections “ . . . .
prox ! to “try-out” their academic learning i an
hetw een thar miternational expenence ad : ]
apphied seting through these two pro-

the multticultural LS, sodety. i
" : "; \ granis,
rosenters were: Joseph bhrockmgton,
I ! & Brooks and Sher, atong wath the

Awoctate Dhirector ot Foretgn Stady . .
! clate Director of Foreym Study and moderator for the sesston, Thomas R
Associate Protessor of German banginage .
’ ' R Haugshy . Asociate Dean of Facalty and
and | iterature, Kalunazoo College: . N
R Associate Protessor of Cooperative Educa

Howard Lamson, Protessor ot Spansh, .
! ton at Antioch College. led a discussion

Farthans College: Patricia O Maley,
2 | : about acuve teaching and learning as the

Iirector of hnternational Programs, - . -
ros pedagogreal foundations for thewr progranis

Farlham College; Michael Vande Berg, .
. s s and the \p(‘('l.ll isues that are rassed l‘}'

Iirector of Foreign Study: Kalunazoo

. hanging socnl attitudes about the eny.
College: JoAnn deA. Wallace, Director of
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Roevndiable divaieaen

Brcaking the Color Barrier in Higher Lducation

Sl colleges m small nndwestern towns

have to work hard to have student bodies

that 1etlect the actual demographies ot the

larger Amencan soacty. Two ot the

G CA colleges, Oberlim and Annoch,
represented i this sesston by Dwaght
Hollins and Dmo Wallamis, have an
Iustore comnutment to Atncan Amesnoan
students. Today,all ot the GEFCA colleges
have programs to assist students ot diverse
cultural backgrounds o attend collepe

Fhis program showcased the Oberlin
Colicge Adnissions video, nattated by il
Cosby, which demonstrates how one
college worked to ereate a diverse studem
body trom 1835 to the present and the
many contnbutions Oberhin alutnt have
made to soc ety . Fhe ronndiable discussion
addressed current ssues of canpus dimnate
tor diverse students mcollege communities
and engaged particpants meactivites which
tHhummated how differences amonyg,
connnunty members are asets.

The presenters were Dwighe Haollms,
Asssstant Director of Adnnssions and
Coordmator of Multculunal Adintsions,
Oberhn College and 1o Wilhams,
Assistant Protessor of Cooperative Bduca
tion, Antioch University, Carol Tasser,
Assoctate Dean ot the College, Oberhn

College, maderated the session,

Fostenng Cooteth as “Teachers and Leanets

As part o the GECA Taculty Development

Program, a summer workshop on course
design and teaching has been held tor
sixteen vears, Perhaps the Tongest running
stmmer teachmg workshop m the country,
over 40 faculty have participated i the
program. hn tns conterence session, statt
tor the sumimer waorkshop (all dassroom
teadhers) mvolved the participants ina
sesston sinlar to a portion ot the summer
workshop. In the sesston, taculty and
adtmstiators were ashed to think about a
course they were teaching or an educa-
tional destgn that they were working on.
I stmall group setting, cach told ota
teachmg learnmg expertence that had a
multicultural tocus. As the seston came to
a close, the partiapants drew common
themes about teaching from their indi-
vidual accounts,

Conveners for the session were:
Dieborah Butler, Wabash College: Jane
ickie, Hope College: Dave Finser,
Wittenberg Universitys Peter Fredenck,
Wabash College: Dhanne PP Guenm-§ elle,
Albton College; Terry Kershaw, The
College of Wooster: Farry Tovell ‘Froy,
AMailhkin Umiversity: Ohver Foud, Antiodch
College: Kathenne PoPrice, DePaus
Ui ersitys Kenth Ward, Densson

Uhiversity,

Buddue Connnnnty aod Compntties i a
Reswdennal College

Th - restdential college otters £ umgue

cducational opportuny
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to create a hving-learning environment.
While many larger colleges and umiversities
are expenmenting wiath this educational
coneept, most hiberal arts colleges have
been residenaal centers of commumty
since their toundimg Even with this
history, dithcult issues of community hife
often present thenwselves, The panelists
discussed programs at thetr own institutions
that promote learning about community.

Questions ransed indluded: Where does
the responsibihity tor teachig about and
mamtaming commumty hte he? What are
the vartety of wavs that hberal wrts colleges
structure communtey ite? What are the
miphcanons tor comnunity hie ot the
mcreasing diversite ot both students and
fuln:

Promald . Omahan, Viee Preadent and
Drean tor Studene Attairs ar Albion College
moderated the session. Panehsts were:
Charles 1. Morns, Provost, Dentson
University: R Fugene Race, Viee Pres-
dent and Dean ot the Faculty, Antioch
College: Anne HL Winght, Dean of Student
Develapment, Farlham College.

Plenary Session

OF the tour program areas addressed mthe
second halt ot the conterence, the
muluculural educaton manve s the
most recent. The theme was highhghted
the conterence through several avenues,
inctuding o major address by Manning
Marable, wmanonally-known Atrean

Amcrican Studhes scholar and an alumnus ot
Eartham College. At the tune o his presen-
tatton, he was Protessor of Political Science
and History and Director ot the Center tor
Studies of Ethmetty and Race m Amertea at
the University of Colorado. He now holds a
stiilar positton at Columbia Univeraty, Has
specch, Mudticulral Education and 1t
Challenges for the Fuoare of Higher Fdwanon,
i mcluded m these procecdimgs.

HWorkshops

Several workshops were orgamzed around
themies of teachmg and leanung. A descnp
non of these warkshops tollows. A presenta
tton trom one of the workshops, The Liberal
Aty College: cin Endurnng chnencan Siecess
Story. by Jacob Lo Nyenhus, Provost at

Hope College, s micluded i this volume

Alermatee Approaches o Teadung Duerary

The curncalum has been a contmually
evolving vehiele tor the ransimsaion el
Knowledge. The discussion ot cultaral
diversity as reflected mothe college conncu
fun s otten emotional as varnous asump-
nons about colture, Tearmng and teachmg
are presented. b thns sesson, ditterent
approaches to teaching about diveraty were
highlighted by tacultv and adimumstratons
trom selected GEOA colleges,

The presentations became e case
studies ot the politics ot cutncntim devel

opinent. As one ot the panehsts, Jew el
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Graham, a retured protesor of social work
at Anooch College and former Interna-
tional President of the YWCA sad, 7l
have come to the conclusion that any
acadenie program s dependent toa large

degree on the mterests and commiments

of the taculty implementng that program

day by dav. class by class, commaittee by
committee. It happens, or doesn’t happen,
becanse of a mulupheiy of small decistions
made out of the vested interests ot the
people making them.™ As the case studies
untolded. the differences in how taculties
shape the curnculum became evident.
Conveners for the sesston were Lisa
Ransdell, Director of Attirmatve Action
and Women's Programs, Denson Univer-
aty and Bomita Washington-Lacey,
Associate Dean tor Mimmority Attairs,
Earlham College. Panelists were Phylin
Boanes, Asocnte Protessor of History and
Prirector, Afncan and Atnican Amenican
Studies, Farlbam College: Altredo
Gonzales, Asistant Provost, Hlope College:

Tewel Grahani, Protessor ot Soaal Work

{ementus), Antioch College: and Akwas P

Oxer, Vimting Assistant Protessor of Black
Studies, The College of Wooster.

Teaching to the Challenges of Everyday Lije

It the dassroom ot today, ditficult topres
arine spontancowshy or by design. Faculty
and students become rsk-takers as they

struggle to mtegrate intellectual and

emotional responses to problem-solving
and decrvion-nakimg, regarding issues such
as ATDS, sexual identiey, raciam, and
violence. The presenters cach deseribed a
clasroom stuaton thatinvolved an
cmotional responise trom theninelves or
from therr students and how they mte-
grated these responses into the intellectual
content of the class,

Convenen tor the sesston were Laune
Churchnll, Asistant Protessor of Humam-
tes-Clasies and Women's Studies, Olno
Weslevan Umverany and Kewh Ward.
Director of the Fint-Year Program,
Demson Univeraity, Presenters mcluded
Robert Bennett, Kenvon Coltege: Jane
ickie. Hope College: 1 aurie Finke,
Kenvon College: and Swart ord, DePauw

Umversty.

Faculty Roles in Confronting Institunional
Challenges

Mangene Armold, Kalamazoeo College, and
Susan Figge, The College of Wooster.
convened this discussion on the Jeaderhip
responsibilities called for from taculty m
response to the challenges currently tacmy
imstitutions of higher educatnon. laes
discussed included: How will these <hal
lenges attfect who the taculty are and what
and how they teach? What hinds ot tacule
leadership wall hberal art and saences need
now and i the future? Where will th

leadership come trom?
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Closing Plenary

To close the conterence, tive people,
representing the vanety of GLCA comtitu-

cenctes, were asked to retlect onan aspect of

the conterence that they would carry away

with them, Thew remarks are mcluded i
these }\rm'cudlng\.

While the programs of music and art
that were presented to the conterence
participants cannot be mcluded mths
volunie, therr contribution to the conter-
ence was signiticant. W Bing Davis, Chair
of the Art Department at Central State
University and an alumnus of DePausy
Univenity, exhibited several of his works,
gave a gallery talk, and presented a multi-
media program designed to enhance the
undentanding and appreciation of cultural
diversity, Vhe program was titled Adorn-
ment as Art and Coftee. The Earlham
College Gospel Revelanons, under the
direction of Aaron Stevens and Robert
Hunter, gave a concert tor the conference
participants, Gospel Revelaoions ichades
stadents and facules of Barlham College
and residents of Rachmond, Induana. Also
partiaapating m the program were students
trom DePauw Unverate's Schoot of
Muste, who pertormed prano works by
Mozart and Havdn, The students were
Pamelr Wellsand and Jolin Clodtelie
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Tiurry YEARS OF EDUCATIONAL CHANGE—

LOOKING FOrwARrRD AND LOOKING BACK

Paul C. McKinney: Good mommg, We
want to fook back, and by leoking back
this morning, to look toward the tuture, |
think the GFCA has grown because we
have been a consortium ot ereative abnliy,
We have been proneers mseveral ditterent
arcas which our speakers are gomig to
address this morning, We have a great spirit
of collegnality in the GEFCAL A part of that
great spirte of collegality s that we have
conversation about important isues, We
alvo come together to work out those
tsues and to work as a consoruum. The
wdea of a cluster for somne v a4 modernadea,
but tor GLCA that's beenanadea that's
now thirty vears old. So our pomt this
morning, after our speakers have spoken, s
tor us to have that conversation. | hope it
will e a conversation about the tuture of
the GLCA The landseape of the past s the
ground tor the shape ot the future, hope
we can begim that tuture atter our
conversation this mormmng.,

I ¢t me mtroduce our distinguished
pancl. Bt ot all, Peter Frederick, protessor
of history at Wabash College i here, Tam
reninded that he has g doctor ot humane
Jetters i teachmg from Albion College,
the tirst ot the colleges i the GLCAL Gail
Gntlin, asocute protessor of Enghish and
coordimator of women's studhes s trom
Kalamazoo College. Twant to call your
attention to Gail's new book, Calling: Toay
on Teaching and the Mother Fongne. Neil

Sobama, professor of hnstory and director

ot meernational education at Hope
College, and Yvonne Wilhams, protessor
of Black Studies and political science and a
tellow dean of the faculty at the college of
Wouoster are also here wath us this
morning. I'm going to ask our panel to
speak i the following order, first Peter
Frederick will lead us off, then Gail Grithing,
tollowed by Yvonne Willins and tinaliy,
then, by Nl Sobania.

Peter Frederick: 1 really wanted to use thns

time to look backward as a4 nstoran, To

Just imagine and think about sonie nuages

trom the taculty development program that
roes back to 1973 or 1974, some nineteen
or twenty years ago. There are some
mages that T have and some stories that |
want to tell about this ficulty development
progran,

The GLCA program, was tounded
nmeteen vears ago this month in 1974,
with 1 404,000 grant tunded by the Lilly
Endowment. The image and the story that
I keep going back to was an Academic
Council mccting held at Houston Woods
m April of 1974, The acting GLCA
president, Larry Barrett, who Fin delighted
s here, g.ltht'n‘d t()gcthcl' ] gUess what was
detined as an Academic Couneil. 1 thimk he
asked cach Dean to name sort ot the young
hot-head, the young person on your
taculty, the young Turk with lots ot ideas
to this councl, It didn't matter whether

thc)‘ WEre any g(md or not, _ill\t R lnng G
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cach had a lot of ideas o bring together
nto g group and could think about a new
direcnon tor GLCA.

At that tme, GLCA was mvolved with
student programming and mternanonal
programmmyg. but nothing m partncular tor
on-canpus and ticulty programs. The
council was a group of voung people tull of
tdeas: Steve Scholl, Jim Cooper, Peter
Haveholm, Jim Cook, Gordon Thompson,
Herb Dersham, myselt, and otherse We
subnutted this grant to Dilly, and here s the
purpose, tor more effective teaching,
learning, and tor protesstonal development
of tacultv. We were at Houston Woods, to
get the needed approval of the Deans
Council and Academie Counal that were
meeting there.

This was absolutely new terrtory for
me. We went mto the mecting fust and
made our cager proposal; we hadn't ve
quite heard trom Tilly, though we would
get the positive approval two months later.
But we also needed approval trom our
colleagues in the Deans Counetl and
taculty, We were not, how shall 1 put i,
we were not unarrogant sbout the wav in
which we presented the need, and our
excitement over our own ideas and
program. They essentally retused usa
quick approval and wnt us out of the
toont, wanting to discuss it turther. As ex
vl rights workers and anes Vietam War
aetivists, this was not an unusual experience

tor us, so we went back imto the other
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room and warted there. Meanwhile, Larry
Barrett was going back and torth between
TOONIN,

The hist of those in the other room
mcluded: Evan Farber, Pick Rosser, Irwin
Abrams, Lou Brakeman, Jim Cook, Ml
Vulgamore, Bruce Havwood, Sheldon
Wettack, Vie Powells and Fred Cropp. It
was quite a distinguished group in that
room makimg the decision atter they sent
us out to cool our heels. Larry Barrett, and
I only have haltf the story, was telling us,
“Look, go back in, it's an anthropological
dance, 1i'sall vou have to do, go m there
and datice ther danee.™ 1 heard later that
he was i the other room faving, “ve got
4 bunch ot hotheads out here, vou know,
ftont the 68"

Sitting i the room where we were
watting, coohing our heels, was this ):uung
kid. e was ust sitting there very quietly
while we were selt-nighteously declanng
our excellence, the mmportance ot our deas
and our program. and what tools they were
i that room. Foally, 1 orned o this
voung kid and samd, “Hi, I'm Peter
Frederick, are vou a graduate student

studymyg this program?™ He sad, "No, 'm

Jon Fuller, the new president of GLCAL™

That was the tint mnstake of many m
the GLCA program that the Hily
Endowment tunded and tounded. Over
two sushiners and two vears, trom 74 o
76, we did workshops at Albion, Wimona
m Minnesota, and the finey Dodge




Manston, or Meadowbrook Lodge, north
of Detroit. During those workshops we
discussed instructional development,
personal development, and institutional
development. During one workshop Lou
Brakeman led us through a simulation of
Save U.. an imagmary perfect liberal arts
college in the year 2000, and its
counterpart Straight U, which was the
traditional model,

Many of you were there in those years
and know that we made every mistake m
the book. A big mistake was bringing n
the Cleveland Gestalt Institute people.
Because the Gestalt stuft was too touchy-
teely, we got embroiled with issues of
sexism, power, control and Gail Sheehy's
Passages. Some of us have very wondertul
memones and learning from that
expenience and others don't. There was
more power hnes, drawing more personal
development, and more life planning than
many 10 that group were ready tor,

Another big mistake 1 think we made
i those carly years was planting the idea
that this was a program tor faculty who
were deficient, rather than for already good
teachers who were trymyg and secking to
become better, 1t was not our mtention to
present the program this way. This
misunderstanding occurred partly in the
cars of the reciprents and partly m our own
naivete and greenness, That was an idea
that has died, but died hard, in some
G CA colleges, Insome instances, T think

we still struggle wath it. Let me correct that
record once more. The GLCA faculty
development program has always been for
excellent teachers who, in their excellence,
want to become even better. They come
together to reattirm, confinn, and support
cach other in doing that.

Out of those workshops, we distilled
what worked best. We made many, many
mistakes, and msensitive ones, and even
hurt some people m those carly years.
However, the initial grant, m that trial
period, did what a Lilly, what any
endowment plan should do, and that was
to give some young people a chance to
tearn from their mistakes. 1 think we did.
It was from that mitial grant that we
distilled: the Course Design and Teaching
Workshop: plus all those various summer
programs; plus the ones on-campus; the
whole variety of Eartham and DePauw
models; teaching and learning committees;
release time consultants: and the many

different models and programs of faculty

development that take place on campuses,

as well as on weekends, elsewhere.

1 just want to conclude by reflecting in
a conple more images about the sunmer
program. While studying course design and
teaching trom the Cleveland Gestalt
people, we head, Tearned, and experienced
mncrotead g We've heen domy
miscroteac nng now ton seventeen summers,
i a very powentul bondig expenence
for tasnlty e a siall supportive proup to
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The personal, institutional, and professional career dimensions

are ahways there beneath and behind that faculty member

struggling to teach better or to help students interact with cach

other and with the material more cflectively.

try shees of teachmg, getting constructive
and supportive feedback trom thar peers,
and growing from that with and without
the use ot video.

The Course Design and Teaching
Workshop is without question, the longest
runming, most successtul taculkey teaching
development program in the country. ve
been saving this tor several years, Tsay 1t at
nattonal torums at various times and no
one disputes it at all. Seventeen years s g
long time. The average hite of a ot ot the
programs that began i the nud-704 was
three years, Some listed seven years, cight
to ten years at most. Seventeen years is
exceptional. In the fast two years, we've
doubled the number of workshops, we
now do two a summer. | added up all the
participants, including the original Lilly
vears, and there have been almost 500
prople whao've been faculty members or
who've been part of the GLCA Course
Design and Teachmg Workshops and the
original workshops. Over 300 of those 300
come from the twelve GLCA colleges,
which is a considerable number. They have
ranged 1 any given vear trom faculty
their first vear, who testify later as to how
cructal and hte-torming it has been tor
them, to Oliver Loud., our beloved statt
member for all these years,

A second mage. Early i the course
design vears, in 1978 or 1979, 4 man about
agre fitty was teaching i this powertul
mucroteachmg format. He had just given a

tive to six nunute lecture i s coldly
analytreal, racher dull way, We were
watchimg him on the screen m the veplay

and T was swatchmyg his face as he watchied

Chimselt teach i thes five to sy nnte

shees As e imshed, Fsasw s eves ook
at the muage ot himselt teachimg When
asked him o desertbe thie teacher e saw,
tears came out and ran down his cheeks
Hesard, “Hie's cold and distne,™ He sad,
"I wouldn’t want to take a course from
that man.” Nouce he reterred to g thard
person. The mmagimg was a distancing
process, That was a tormative, changng
maoment tor him, He is now and has
continued to be tor the last fifteen years, a
highly mnovative, interactive, experimental
teacher and, in tact, is the driving toree tor
awhaole new GLCA south program at the
Asociated Colleges of the South, who are
beginning this summer with @ workshop
based and modeled entirely on this one.
Another image that T must mention to
this group is of Nan Nowick of Denson,
one of the origmal tellows, g term that
always amused her i the origimal Hilly
program. Nan, who founded and taughit us
alb about retcent students, abways claned
she was one once. Nan, i the 1986 01
1987 \\‘(n'l\\ll()p at Albron, was domy the
traditional session she alwayvs did on the
reticent student, then dithoubty speakang in
classe and was tetling us alb about hey swork
with them, Nan said, as shie osually did,

that a lot of facukty members were once
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reticent students and that's why a lot ot us
became faculty members, We were
runmng out of time, whieh was always the
case. and Nan said, “Those of you who
want to continue this discusston come on
up atter.” 1 was sitang m the corner
watching and two-thirds to three-tourths
of the room, most of the men, went up to
Nan afterwards and wanted to continue
talking about their own reticence,

What Nan taught us was just another
reflection. That the original idea was to
combinge holistically instructional, institu-
tronal, protesional, and personal develop-
ment. And, that you can’t just study one
thing. teaching techniques, because they're
embedded in context. They're embedded
m mstitutional cutture, They're embedded
m personality. What Nan really taught us
through that reticent program, about our
students and about ourselves, was how as
teachers we deal with the whole person.
That the personal, mstitutional, and
professtonal career dimensions are always
there benseath and behind that faculty
member struggling to teach better or to
help students mteract with cach other and
with the material more ettecuvely.

That was an orginal conception ot that
Lilly program. Although we focus on
coune design and active learning strategies
1t the suminer workshop. that holistic
notton of the taculty member is one that 1
think we've preserved, It contniues as a

fundamental, underlying prinaiple for the

program even today.

The tinal image 1 close with s just
simply, my experiences fast year at Kenyon
and Wooster, Taee an evolving and
growing statt—tull-tnne teachers at GICA
and other small fiberal arts college—Kit
Price, Larry Lovell-Troy, Dave Finster,
Nancy Taylor, Terry Kershaw, Dhanne
Guenin-Lille, Jane Dickie, and Deborah
Butler. T see them, one atter another, take
turns leading the workshop with consum-
muate poise, skill, contidence and sensitivity.
We've come afong way from the awk-
ward, bumbhng nustakes of Peter and
Steve in 1973-76, and so has faculty
development.

The genius of the GLCA taculty
development program has been the
development of ditferent models on
different campuses, retlecting institutional
culture and style; and. in the summer
workshop, the way it has evolved and
changed, vetstayed tundamentally the same
1 1ts core ethical vision tor higher educa-
tton. 1'd say that the eftort born nineteen
years ago has ended up domg what was
originally ntended: to mmprove the quality
of teaching and learning in GFCA colleges,
and. i a ome of retrenchment (then and
now, agan), to help taculty renew them
selves professionally, The Tilly Endowment
has every resson to be enormously pleased

with 1ty mvestment,

Gail B. Griffin: 1'm not sure 'm gomg to




answer the questions that I was \llpp(m'd to
address this mornmg, but 1 wall talk about
the GLCA Women's Studies program, past,
present, and future as it fooks through my
particular eyes.

First of all. what 1 remember s that |
am ror one of the foundimg mothers of
GLCA Women's Studies. T know who
those tlustrious sisters were; some of them
are here today, most of them are not. 1 ask
all ot ther spirtts to simile on me and to cut
me some shack.

What 1 remember most is that we were
outlaiws, | remember the constant sense of
subversiveness and danger, of marginahty
and illegitimacy, of working wathout a net,
and of being under suspicion. We were on
the edge in all senses of that expression, |
remember thimkimg ot “the program™ as
comststing mostly of the constant, personal
energies of thirteen or so women,
untenured, Inghly overcommutted. who
simply couldn’t he without this connection,

1 remember committee mecetings where
we drank Carlo Rossi, ate m college
cateterias, and slept in sleeping bags or on
the beds of the children of women col-
leagues or of the committee member
hosting the meetng. 1 retnember the
occastonal thrill of staying at a motel and
cating at 4 restaurant, the Warm Friend
Motel s the one 1 rememnber the most
clearly. Fremember the meeting with the
Dreans at Mangold 1 odge at Hope, after
which the Deans stayved at Manigold 1 odye

and the Women's Studies comnttee
hauled thew stuff into dorm rooms. |
remember that commmttee meetings were
rite with drama high and low. The personal
was indeed political but vice versa too. The
political was very personal,

I remember tough, unrelenting
struggles to stay abive--to keep on keeping
on. [ remember watching Jon Fuller, short-
harred, button-down southern conservative
that he was, watching us ever so closely
with those narrow, hooded, astute eyes of
his and slowly, quietly putting his conud-
crable weight behind a program that he
couldn’t have agreed with on very many
levek. But | remember some tough
negotiating in the process. 1 remember in
particular the intense committee meetings
leading up to our bid for “hard money™
trom the GLCA. This was the moment
when Women's Studies went legit or died.
I remember being yvanked into service to
write up the proposal to the Board,
because Lisa Godtrey knew 1 could write,
and feehing that finally 1 could be usetul. 1
remember betg in on the tint (and only)
conference call of my hife to make final
revistons on this proposal. And | remember
Disa calling e 1o say that the Board had
voted and we'd been tunded. Twelve men

—not unhke the Supreme Court at the
time, not unhke the Apostles had made
us. a dozen or so qumior faculty women
phs our coordmator — legitnmate. 1t was a
brave day.
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At the heart of our conversations then were the issues that have

nowr moved to the center of academic discussion: racism; sexual

harassment and assault; classroom climate; progressive pedagogies;

mudticultural curricula; policies and practices that affect women

throughout institutions; hiving, tenure, retention.

I remember " The Conterence.™ (It
vou have to ask “What conference?”, you
weren't therel) T remember planming
mcctmgs where sessions were put together
by moving scraps of paper around on a
long table, late into the night. 1 remember
the weeks ot work that went into orgamz-
ing one’s campus contingent. I remember
the Geneva Center, sitting out there i the
Indiana countrvside. wiath its paper
bathmats and its pictures ot Jesus made out

of dried beans. 1 remember Bernice

Johnson Reagon and women of the

Calabash, Peggy Meintosh and Ehzabeth
Munnich. 1 remember those November
weekends as worlds apart, where we
Liughed, tought, cried, drank and smoked.
roassaged shoulders, made alluncees, and
spoke of our contuston, anger. and enlight-
enment to people who actually understood
what we were talkig about and made us
teel less alone.

And I remembier our steadtast retusal to
define ourselves assolely a “faculty devel-
opment” program or a “curricular”
program, our refusal to respect the bound-
artes that traditionally divide up campuses.
At the heart of our conversatons then
were the wsues that have now moved to
the center of acadenie discussion: raciin:
sextal harasment and assaults dassroom
chmate; progressive pedagogies:
mulucultural ctrrculas policies and
pracuces that atiect women throughout

nititutions, hll‘lllg. tenume, tetenhiion

Well, those are my three choruses ot
“The Way We Were.™ T was supposed to
tell vou what we expected the program to
become. What we hoped it would become
was, first, legir: tunded and coordinated
through the GLCA: and then we hoped it
would become as wide-ranging, inclusive,
and responsive a program as it could be, i
terms of what we defined as “"Women's
Stuches.™ Tt became both of those things, 1
think. I personmally expected that we would
alwaves be embattled. Bue | think we
expected that it we got our tunding and
our halt-time coordinator, and it the
women vho came after us were properly
“rased up,” as Lisa Godirey used to sy,
the program would thrive as 2 souree ot
cnergy, exXpertise, support, security, and
sanity tor women m the GLCA as long as
there was a G CA, and 2 modet of coop-
crative consortial programming tor the
acadenue world.

So what did we become?

On one level, it appears to me that
Wonien's Studiv—GLCA and otherwase
—has become termbly legitevate. There are
coordinator, conmitrees, or prograns on
Al our campuses and courses proliterate.
There's nothing renegade or outlaw abouat
ns to the naked eve, Our dealings wath the
powers that be at onr nsttutions oy at the
GHOA office are very ditierent. Hello some
of us e the powens that be. We stay at
motel, and at Last fall's committee meetng,
by God, we all staved at the Mangold

by




lodge. We drmk nicer wine and we cat
mee Ethiopran tood. And, as T said, many
ot our ortgmal concerns have entered the
nattonal spothght.

So why s thiv woman not sanling?

Well, tor starters, she worries about the
next GLCA Women's Studies conference.
When we dectded asa commiteee to
forego annual conterences because they
had become so unwieldy and ume-
consuming. we opted for br-annual
conterences, with smaller. discipline- or
issue-tocused conterenees inintervening
vears. But [ truly wonder it we will ever
have another big conterence. It we don'tl
wonder what could possibly replace it to
serve it manv tunctions: galvanizing
student and new faculey interest in
Women's Studies, renewmng older taculey.,
shattering the class system on which
campuses operate. torging remarkable
student-taculty relationships, generating
conversatons between colleagues that
simply never take place on campus,

And then there's the fact that we have
no GLCA Women's Studies coordimator.
We have remarkable women m the GLCA
office. working on our behalt, but we do
not have that coordmator we worked so
hard tor, and that means a net low tor the
program.

Somewhere T hear the argument bemyg
made that v tirg observation expluns my

second: that ths “stabihty™ we seem to

have achieved sigmities that we no longer

need as tauch consortal connection,
programming, or coordimation. This
explanation worries me. Because 1 look
arourntd at the women on my campus and
wonder what rexus, what matnix s going
to werve them as GLCA Women's Studies
served me, 1 don’t believe that thar need
tor such a matrix has disappeared. T know
mine hasn’t. The GLCA Women's Studies
connection was one terntic taculty reten-
tion device. T would wager that a lot of
extremely important GLCA faculty who
are now regarded as central on thar
campuses would sayv the same. T would bet
that it helped keep Jane Dickie at Hope,
and Brenda Bankhart, God bless her, ae
Wabash. and Marigene Arold at
Kalumazoo. T kaowe it is one of the things
that kept Gail Gnttin at Kalamazoo, and
Kept her sane there—though there may be
some debaie about that latter clam.

I also worry that “legitimacy™ or
“stability™ means we stop worrving about
it, What T know tor sure i that it some
woman or women don‘t make women’s
concerns and needs primary, they don’t get
addressed.

And | worry about this trend toward
reabsorption by the campuses. To me, this
wanalogous to reabsorption of Women's
Studies by departments or by disaphnes, 1t
the net result s that we are absorbed back
HItO eXIstng structures, we have not
transtormed the academy.

And vet, I know on somie fevel we
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I hope that the critical discussions of multiculturalism on our

campuses will not obscure or muffle the dimension of gender,

as discussions of gender have traditionally obscured

differences of race and culture.

have. 1see and teel the ditference every-
where, daily. As to what will happen to the
program in the future, 1 think that depends
a lot on the GLCA leadership and on the
composition of the Women's Studies
committee. Let me tell you instead what 1
hope.

1 hope that the Women's Studies
conittee will continue to represent a
convening of some ot the siartest, angr-
est, FUNNICSE, OSE creative woinen m
academe. 1 hope that it negotiates some
kind of coordinaton from the GI CA
otfice that can nnplement the proneerimg
hind of projects tor winch the program
became tattonaliy tunous, Thope st tinds
ways to make our colleges satntying and
heatthy places tor new wonien faculty,
especnally women ot color. T hope that it
conunues to dety boundanies,

I hope that the enitical discussions of
muluculturalism on our campuses will not
obweure or muttle the dimension ot gender,
as discussions of gender have tradiionally
obscured differences of race and culeure.
This will require a stretch on the part of
the tradiional acadenmue mund, which has
ditficulty sustaming muluple truths,
muluple perpectives, and muluple but
very simtar demands tor change.

I hope that the Women's Studies
commuittee, which with two exceptions ha
alwayvs been white, wall look to Bermee
Johnson Reagon's essav on coalition

butldinge and wall seek to pursue coopera

uve projects with those other GLCA
groups who are tighting the good fight to
Iiberate and humanize our curricula, our
campuses, our students, and ourselves.

I hope that Women's Studies will not
be swallowed up by gender studies i the
name of “equity.” This is not progress: this
is hustory repeating iselt. But 1 do hope the
GLCA will make resources avaitable to
help the men of the consortium begin to
study themselves, their traditions, and their
impact on our campuses and on the ives of
the women there,

In the spring term, which has just
sarted at Kalimazoo, 1 teach two women's
studies courses simultancously, In just the
tivst three days 1 have seen, telt, and heard
the hunger of voung woren in search ot an
undentanding ot thenmwelves, their history,
therr world, and some sense ot how to
survive in it 1 hope the GLCA continues

to help us teed them,

Yronne C. Williams: What will happen
here today s my attempt to recall some o
the nghlights of the begimmings and the
development o Black Studies withni the
consortiun. [ drd want to acknowledge,
however, that this s a group efort. T'nnot
going to name names heaause T know Tl
torget some, but so many contnbuted to
what | have tosay - The push to establish
Black Studies onour campases began on
several campuses simultancousdy. tebegan

prmaniy with groups of students who
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Black Studics began primarily with groups of students who

were denianding that they be included in the curriculum,

not as icons or afterthoughts, but as an integral part of the

intellectual endeavor in which we are engaged.

were demanding that they be included i
the curnculum, not as icons or atter-
thoughts, but as an integral part of the
mtellectual endeavor in which we are
engaged. At Wooster, supportive taceity,
white taculty members as well as black,
began oftfenng individual courses as carly as
1968, That was the same vear in which
Black Studies courses were introduced in
the same manner at Denson. In 1969
Wabash jomed this parade of progress with
the establishment of the Malcolm X
Institute under the direction of Horace
Turner, who s still there.

In those days there was a much more
tangible link between cultural inttiatives
and acadenne ones. Many campuses were
moving ahead, but it seems that Denison
and Wooster were che carliest to establish
viable academic programs in Black Studies.
On both campuses, this took the shape of
interdiseiplinary programs and. | might
add, the programs at both of those cam-
puses are stll healthy and thriving. Not
long afterward, Oberhin also developed a
tull-fledged interdisciphinary program m
Black Studies which has become a depart-
ment. | beheve it the onlv depanument
that exists m the GFCA. Onother GEFCA
CAINPses, cttorts were underwan toat least
develop courses where the baners to
Progranis o1 d(‘p.llllm‘nl\ were too gaedt to
overcome. Each ot our campuses was
strugghing with its own version of moving

squarely mto the twentieth century

~
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terins of curriculum, as were institutions
acrow the country. [t was a time of awak-
ening and development.

Most of these efforts were spearheaded
primarily by newly conscious students
supported by a few committed faculty,
black and white. Some campuses, ot
course, moved forward at a faster pace than
others. Wooster formalized its interdiscipli-
nary program in 1973 when its tinst
director of Black Studies was hired. as the
Black Studies curriculum was designed, and
as the major was established. We have been
graduating students with a Black Studies
major from Wooster ever since. in the
same year, Denison established its tamous
diversity requirement. It became a model
tor which other campuses strove to
achieve. This year, as Denison recognizes
the twenticth anmiversary of that require-
ment, Albion’s faculey, T understand, has
voted to institute such a requirement.
Progress is sull occurring.

The tirst tormally structured ettort to
recognize the emergence of Black Studics
in the consortium was the 1978 conterence
held at Denison. Tlhas etfort was stimulated
by Jon Fuller and implemented primarily
by Charles Henry who, mcidentally, is just
begmning his term as Chair of the National
Couneil of Black Studies. 1 don't know
how the rest of you teq Labout that, but |
thunk that's a coup tor the GLCA, Charles
left Denon to go to Berkeley but we sull
claim him. And of course, he had the help
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of others, Again, I think it's dangerous to
mention names, but 1 do recall that Eric
Fehardo from The College of Wooster and
Provost Woolson of Ohio Wesleyan, and

of course Lou Brakeman all had some input

into that cttort.

The cooperative eftort between schools
and between faculty and administrators
which characterize that early effort contin-
ues to be a key element in the way Black
Studies functions today. The result of that
conference was the tormation of a very
informal and loosely organized group
whose purpose was to evaluate the possi-
bilities tor increaang the presence of Black
Studies on our campuses as well as improv-
g the gquality of lite for black students.

We contmue to hold conterences
around the circuit, some more successtul -
than others, In 1983, The College of
Weoster hosted a national symposium to
celebrate the tenth anniversary of its Black
Studies program. Again Jon Fuller lent
support from the GFCA for this event and
there are some persons here in this room
who were present there on that occasion as
well as many of the other conferences that
we held, Those conterences have been the
lite blood of that group because 1t 1s at
those gatherigs where we reathirmed,
where we rejuvenated and got the energy
to o back to our own mdivtdual campuses
and carry on the strugsle. The struggle
does continue and, untortunately, 1t

contitmes to be a struggle.

There were conferences held in 1984
and in 1986 with student life as much a
concern as academic structure. The "86
conference was the first one since 1978
with such a wide spectrum of the campus
community present. There were top
administrators there as well as our facutty,
all of whom heard Herman Blake and
Jenella Butler niake cogent presentations,
Following that conference, the GLCA
Board of Directors authorized the torma-
tion of a task torce to ... F'm not sure
what they were charged with., But I do
know that they did a sort of multicultural
assessent compiling information about
whai was happening on our various
campuses.

From that mecting also emerged a
multicultural adnnssions committee, which
was sort of the other arm to tocus on the
recruitment of minority students to our
campuses. The Board of Directors, acting
on this group’s recommendation, estab-
lished the position of part-time coordina-
tor, a position in which Bonita Washing-
ton-Lacey began serving in 1988, Through
that position, we really began to coalesce
and we have held a series of conterences
since then: 1989 at Wouster: the fall of "89
at Hope: 1991 m Kenyon: and 1992 at
DePauw. You have to remember there are
very few of us, There are certamiy more of
us within the GICA than there were
twenty years ago, but there are sull very

few of us, Tt takes an awtul Jot of energy
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and some tolks do get burned out.

The history of Black Studies in the
GLCA is comp! .x. What we were trying
to do despite the complexity of the history
was to do something very simple. To
establish within the parameters ot the
academy a non-traditional curriculum, to
correct what many of us felt was an
unconscionable omission, and to include in
that curriculum that which had been
excluded,

Jeanine Elliott said to me when she
asked nie to do this, “We're going to be
telling stories.”™ 1f 1 could really follow that
directive and tell the story ina less tormal
wav. 1 would be tollowing the cultural
tradition, because that's what the Atrican
tradition 15 all about. Telling stones,
Another part of that tradition is a commu-
nalism. Mind vou. I did not sav conunu-
nism. A communchsm. Which means a
sharig and a support That certanly has
ovcurred in our growth and development
i the GLCAL There it has been character-
1zed by persstence and by support. We
were somettmes m very lonely places, but
it was helptul tor us to know that someone

che was out there,

There were along the wayv touch pomts

and links wiath other things happemmng in
the GLCA, Certamnly we had sonte hinks at
tunes with Women's Studies. Actually,
there are those who will adinnt that what
happened in Black Studies became the

model tor Women's Studies. They were
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able to muster their resourees i the wass
m which Gail Grithin has outlined. We
have sometimes traveled the road t()gcthcr.
sometimes we have taken different roads. 1
think the highlight of our cooperation is
what occurred at Denison, and 1 do want
to emphasize that, where there was a
cooperative effort between Women's
Studies and Black Studies to establish a
requirement in diversity, a graduation
requirement in diversity. 1 think we might
say Black Studies sought to enrich the
curriculum, and the goal of Women's
Studies was to transtorm the academy,
Maybe we did a little bit of both along the
way.

The challenges that were there for us in
the beginning are still there, Orie reason |1
can’t just not acknowledge Women's
Studices is becatise some of the energy that
have fed into Black Studies came along
with my introduction into Women's
Studies. although Black Studies has ahways
been a kind of priority. We are still like
Sisyphus pushing that rock up the hill.
There are the naysavers, skeptics, and the
guardians of the resources who are unwill-
myg to concede that this is one ot the best
wavs of utilizing the resources, it we are
looking toward the future,

What we must face is that the question
of multculturalistn s moot. Took around.
The very tact that we are here, both on
our campuses and beyond that, the very

tact that we are collectively concerned




about the issue means that it has some
credence. The survival of our institutions
really depends on how open we are going
to be to this issue, because that's where you
are going to have to get your students.
And, you're going to have to be concerned
about how they accept what we have to
otter in the academy.

What does the tuture hold for us? I've
been accused of being a pessinist. Not at
Al 1 that were so 'd have given up long
ago, and I'm far trom giving up, But 1 do
contess to being pragmatic, rather than
idealistic. And T posit that while the
mmmediate tuture may look a littde bleak, 1
remind vou that we are survivors, that we
will endure. And. that Black Studies will
continue to be the modet tor academic
development as it has been i the pase.
There will be others who will seek to be
included and we must find ways ot doing
that without destroving what has gone
betore, by detining ways to build on the
toundation that we have. Actually, Black
Studies becomes the metaphor for the
academy. I think you do percerve that
we're not going away. We in the academy
must go somewhere and it s my techng
that we are going to go together.

As tor the tuture, yvou have to remem-
ber that Black Studies s not just for black
folks. 1t 18 not just for black students, What
we bring o the academy i nches, benetits
us all and T urge vou to take advantage of

that. We are not entirely in control of the

tuture. We may lay the groundwork, we
may present the bluepring, but it’s going to
take all of us to execute it Let me ask you
a question. When was the dast time a black
person was tenured onyour campuses?
When was the Last tine a black person was
hired on your faculty who wasn't associ-
ated with Black Studies? These are impor-
tant questions for you to consider. It
progress i to be made, it will be made in
the GECAL You will reman on the cutting
edge as you have been m the past. Ieis only
here that we have beenable to accomplish
sonte of our goals m the way m which we
have chosen, Nevertheles, Tam called
upon to recall Robert Frost, we have intles
to go betore we sleep.

I alo want to acknowledge the level of
collegiality and to use Bomta Washmgton-

Lacey's term of yesterday, stabihity wiathin

which most of us operate on our campuses

and in this comsortium, Liberal arts educa-
tion as we know it in the GECA s doing
what it was intended to do, It is pushig
back the barriers. ‘The need is still there but
we're going to keep putting one toot in
tront of the other and | think we'll get

where we want to go. Thank you,

Neal 1. Sobania: 1've been asked to
reflect on the GLCA'S involvementan
International Education, 1S apity there
can be only oune such reflection this
maornmg becanse there are others here

from whom it would have been appropri-




ate tor us to hear as webl, 1 do, however,
want to single out two who are here, Irwin
Abrams and Paula Spier, for each one
represents, as it were, a different strand of
my own international education. Irwin
Abrams represents my tirst overseas study
experience. In 1966, he was the director of
the second international seminar to Yugo-
slavia. Eighteen GLCA students and three
faculty members in political science,
history, economics, and sociology went oft
to Yugoslvia. | think there were two
more student seminars after that. 1t then
switched over to a faculty development
seminar and there may indeed be some of
vou present in the room who were part of
that. One of the real strengths of that
program was that it was truly an exchange
of ideas. There were twelve Yugoshav
students and their faculty representatives
who joined us in that seminar, That
program provided me with my first travels
down the road of cross-cultural learning, |1
think it's unfortunate that we have gotten
away from this exchange of ideas in
International Education. It is very sad tor
me to note what's been going on in the
tormer Yugoslavia and to see the destruce-
tion of towns where we visited and places
where we met students, 1am sure that
exists on a number of campuses, tor a
number of people.

Paula Sprer represents the second strand
in my mternational educanion and what |1

think is one of the truly great strengths of

the GLCA. Following my return to Hope
College in 1981 as a taculty member and
director of International Education, Paula
was then the Dean at Antioch. She imme-
diately began the mentoring process
ensure my comnutment to the Interna-
tional Education programs of GLCA and to
the GLCA in general. That commitment of
individual faculty and administration to
International Education, to Women's
Studices, to multicultural atfairs that you've
been hearing about, and to faculty devel-
opment seminars is, | think, one of the
strengths that GLCA has, e is a trust and a
loyalty that we all have, 1t's almost as it we
cach have yet another alma mater.

When the GLCA began, study abroad
was a central tocus of the consortium,
Throughout the conterence here we have
heard glowing words about our interna-
tional involvement and lots of, [ guess what
1 would call rhetoric of our need as
mstitutions and as a consortium to prepare
citizens of the world, to teach for language
competency, and to-assist our students in
acquiring an international perspective. But
these wdeals which were once very well
retlected in the GLCA do not today have
the same solid grounding, 1 don’t believe,
in consortial programming. The tield of
mternational education in which we once
led 15 poised, 1 believe, to pass us by, We
have a well-carned reputation but 'ma
bt concerned about what tht reputation

will be tor us in the year 20013,
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Today, we have only three interna-
tional programs of our own. A tourth one
1s through Kalamazoo College’s generosity
and others come to us through the Associ-
ated Colleges of the Midwest. Of our
three, two are English-language programs.,
Only Japan, the third program, has a
language component and that worrtes me
very much.

Now, these are very solid programs,
The European Academic Term has in fact
evolved from those carly Yugoshv semi-
nars arrd the comparative perspective which

grves it ats serength has shitted to ditferent

countries reflecting the state of Europe

today. The Scotland program provides a
direct entry to Aberdeen University and
has been domg so tor many, many years,
long before the Bnusi University Repre-
sentatives were tipping over themselves on
Our campuses to tout therr vares, _].lp;m
Study at Waseda, sometimes called the
Cadillac of Japan programs, mvolves
student exchanges to our campuses as well,
another strength. Tt s a model for study
abroad, but as first rate models go, at does
not come cheap.

We have not added a study abroad
program of our own m & very long time.
Now, some tight gquibble wiath that
statement. We did add a program in Chima
but we did 1t by jommng the CIEE Consor-
trum. Rusaa was added, but that's been at
the imbanve of the ACM programs to

which we have jomed. In that same tine

we've lost programs. We've lost our
program in the Middle East, where once
we were in Beirut, and tried Israel for a
short time. And we've lost our program in
Latin America. This climinated two very
important regions of the world and options
tor our students. That suggests to me at
least, from my perspective, that we've lost
our edge. Not necessarily as individual
institutions; 1 think far trom it. But as a
consortium.

Yet there are still some very serious
cutting-cdge developments that we're
involved in. The Program for Inter-
Institutional Collaboratton in Area Studies
(PICAS) and the Consortium tor Inter-
Institutional Collaboration in Atrican and
L atin American Studies (CICALS) pro-
grams come mmediately to nund i area
studies and language acquisition. They're
excellent, innovative programs. But I don't
see that we've parleyed those programs
mto very much on our campuses or mto
the consortium. This is the tourth sumumer
m which students are studying Portuguese
at Michigan State University, GLCA
students. But 1t seems to happen in sola-
non from study abroad experiences or from
any kind of language learninyg that these
students can follow up on when they
TCturn to OUr campuses.

PICAS may be drawing to a close
although there, in recent weeks, has been
some cause for optinnsin. Six years of
Language study, faculty sabbaticals, and
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The international program is not yet an integral part of what

we do. It seems to me that that'’s the challenge for the next

decade. e have to_fully embrace international education

Just as we have to fully embrace women's studies

and multicultural affairs.

taculty Language study. But, what have we
done consortially to institutionalize any ot
that intensive learning ot non-traditional
Languages?

We once led in study abroad, but
evervbody does study abroad today. We've
had faculty overseas, we've received
visiting faculty. But we've never moved
on, I don't think. to that next step of tvmg
ourselves to our counterparts and looking
at wavs that we might discuss with them
various pedagogical issues that relate to
both here and overseas.

We've not looked at the opportunities
that 1 think really do exise for joint re-
search, tor tillmg taculty sabbanical leave
replacements, and tor awarding interna-
tional student scholarship montes to
students ttom countries m which we have
overseas prograns, Although, a number of
us are i fact mvolved moawarding interna-
tonal scholarship.

Last mght we agam heard our mterna-
tronal perspective desertbed as enormously
suceesstul and a goal that could have only
been met because of our sense of commu-
mty withm the corsorttum. What then
troubles me s that we enter the tovrth
decade with an assumption that thas
perspective 1s now m place. 1 would
suggest that the evidence does not support
our having really: msotutionahized mterna-
tional cducation. Tt exists on our campuses
m varving degrees. On some it could, at’

not cease to exint, certamly play a dimnn-
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ished role i we cannot maintain the solid
comsortial basis trom which we all have
gathered strength and guidance to sustain
us and the international programs ot our
Catnpuses.

Our consortial approach at the end of
thirty vears reminds me a bit ot that Indian
tolk tale about the six blind men and the
clephant. Upon encountering an clephant
in the court of a maharajah, one of the
dlind men touched the elephant’s side and
said, “oh, the elephant is strong and wise
like a wall.™ Another touched his trunk
ond concluded the clephant was long and
round hke g snake. and anather who tele
the tusks sard 1e's smooth and sharp, like a
spear. And the one who touched the leg
“1's round and tinn ke atree.” And the
one who touched the car said “it's very big
and tlaps, hke a fin” And the one who
touched the tal sud, “ah, vou have it all
wrong. The clephant s long and thin, like
arope.”

For some of us, International Education
n no more than the sending of students
overseas. For some 1t's mternational
students, For afew, at's an opportunity tor
taculey to travel. For some at's a1 opportu-
mty tor lainguage study. For sull othersat's
asiphonimg ot of ttion or tinancal wid.
And tor too tew, it's courses that are
mnternational i content, mtegrated into a
curriculum that prepares students tor study
abroad. And then, atter the study abroad

experience, there are courses to which the
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students come back tor true articulation,

The internattonal program is not vetan
mtegral part ot what we do. It seems to me
that that's the challenge tor the next

decade. We have to tully embrace interna-

tonal education just as we hrave to tully

ctmbrace women's studies and mulucultural
atfairs. We have to bring these mto the
liberal arts curriculum i the same way |
am told that, at one time, the scienees, the
natural sciences, were not part of the hiberal
arts curriculum. But, who would think ot
them that way today? For me, then, the
challenges tor the next decade include the
tollowing: global issues must be tully
mtegrated across the curriculum, with
study abroad tully articulated with that
curriculum: study abroad and acquisition of
lainguage competeney need to be linked
much more directly: we have to explore
turther the common ground between
nternattonal sues, multicultoral issues and
women's studies needs m order to explot
those to the advantage ot all ot us: taculey
development and hinkages with overseas
taculty - -espectally at those sites where we
have study abroad programs-- need to be
developed to our mutual benetits and vers
mportant, the cost of fnternational
Education needs to be budgeted for as
regular cost ot educating our students, not
as something to penodically viaie to balance
4 budget. If we can move torward, m these
arcas, then I think the GLCA wall msdeed
stand tall and large and be recogmized hke

the eleplant tor what 1t s and tor what we
are, as feaders m International Education.

Fhank vou.

il ¢ MoKy, Provest and Dean of the College,
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MutTicutTURAL EDUCATION AND ITS
CALLENGES FOR THE FUTURE OF HIGHER EDUCATION

Len Clark:  1he concept of multucultoral-
s has already provided, tthink, a velncde
m several of our sesstons for helping os
tnnk together about posible directions tor
the next tive or ten vears. Ethink ar's just
erazy m this world we live i to think
about the neat thirty years, so we'll be
more modest. Iowon't hurt, § dunk,
seting the stage tor this seswion o
acknowledge a couple of the many nipor-
tant contributions that have been made to
this subject durning the conterenee already.
I don’t mean to onut other important
things that people have satd, but three have
struck me as particularly iportant tor us
to keep momind in this session. tehink by
recaliiy and honormy the people who sad
them and by htting up those wdeas we may,
by repeating them, remember them.

One was sid by Edgar Beckham
vesterday and then repeated by i m
another sesston. ftseemed to me p.micu-
Larly helptul in structumng our retlections
on this subject. He sad it you want to
know the roots of vour commumty, it vou
want to know what vou have m common,
vou nist tatk about vour ditterences. That
seenn so mterestimgly ditterent than the
wav we olten think about and tlk about
divcusang ditterences that 1 thought it was
worth our httig up Weallo Tk,
temember converations m owhich the tea
of decomnucnon, the fea ot the femimist
cntigue. was such that, omechow, we were

atrd we would accentate dhitterences i

so many ways that we would break down
the community wineh we thought was
holding us together. What Ed Beckham
would remind vs ot is that as we talk
together about our ditterences, T mean tuk
together, not get mad, yell and then walk
out of the room, but talk together about
our ditterences, we are torging the lan-
guage of community—. Language in winch
we can talk to and with one another. That
is areally neat spim on the challenge ot
hermencutios, deconstruction, and a lot ot
the entique of higher educanion that we've
been debatng tor some mne.

Another comment was tade by Bonita
Washmgton-tacey who yesterday morning
remmded us of the niportance ot the
meanimg of words, She talked, vou will
remember, about the word “compronnse™
and the way m whnch that word ifwe're
not caretul, structares all kinds of relatvien.
ships and puts people m thewr plce ma
wav that can be terribly destructive. She
wasi 't saving that, suggesting that we
not use the word. She was suggesting, n
the very best hberal wits tadition, that we
be sensttive to the meamngs of our words,
In tact ateer that session, 1 looked at the
titde tor this session. 1o, Mulocultural
Education and s Challenges tor the
Futiee o Hhgher Educanon™ And | begim
to wonder how ditterenty we would have
thought about this session it it had been
“NMulticultinal Fducation and s Promse

tor the Futme of Thgher Fducanon ™ That
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v not to say that one or the other ot those
1s right or wrong, but that as Bonta
remmds us, and as Socrates remminded those
to whom he spoke, words are powertul.
Words help to structure the way we thuk
about cach other and about wses. We, of
all pc()plc. should be L‘\}H‘k'l.l”}' caretul
about them.

Finally. T guess a fiting introduction to
this sesston was provided by Yvonne
Williams just a few minutes ago this
morning. when she sad, It mulacul-
turahsi is the question, it's moot.”™ We'd
better not be talking about whether, but
about how. There are tew people tha |
could imagine better equipped to help us
retlect on issues of multiculturalism than
two ot the speakers we've mvited to jom
us this moming. T want to introduce
Manmng Marable now, and then Gawyneth
Kirk atter Manning tinishes.

Manmug Marable s a native ot Day-
ton, Ohto who received that kind ot
prosuigious, excellent, and ehite education
which equipped him tor future sucees
without any other real effort on s part,
That s, he graduated trom Farlham,
Though 1t wonldn’t have been necessary,
he went on to the Lhinversity of Wasconan
and the Umveraty of Marvland. Manmng
has taughte. been a sertor researcher, and an
adnmistrator m a dizzymg array of napor-
tant, but tremendousiy ditferent, mstitu-
tons of gher education i the Unieed

States  Fhevive maduded the Community

College ot Baltimore, Towson State
College, Smith College, Tuskegee Insti-
tute, the University of San Francisco,
Cornell Universty, Fisk Universaty,
Colgate Univensity, and Purdue University.
Then he took on the greatest challenge ot
Al and became head of the Black Studies
departinent at Ohto State some vears ago.
He is currently serving as professor m the
departments of Pohtical Science and
History tor the University of Colorado at
Boulder. He tells me that there s somie
prospect that he will soon be working m
New York City, at eaither Columbia or
NYU. doing really toundational work in
some kind of institute dealing with race
and public policy. Manning has beena
columnist tor some time. He s a commen-
tator for many public radio stattons and has
been busly involved over the past several
vears leading workshops tor public and
NNV private msttutions on ssues ot
multiculturalism and race m the workplace.
1t's really a delight to welcome and to
ready ourselves to Tearn trom Mannming
Marable.

Manning Marable: Thank vou so much.
Whenever ©speak at a GECA Tnstitntion, |
teel ike 1'm going home. I'm not just
saving that = wax clogquently about nn
relattonship to both Fartham and to other
isttutions i this consorttum. 1tk that
the character of the undergraduate educa-

tonal expenence creates a hind of stamp: g
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Multiculturalism, really, is an approach toward a set of values

which should inform the way in which we not only understand

the changing character of American society, but the way in which

we understand education as being part of a process of

inclusion and democratization.

QUEET TINPACT UPOIl J Young person’s
development that stavs with her or him for
the rest of their hves, Certainly that
happened to me at Earlham. There wn'ea
ome ©ean think ot whenever P holding a
department meeting where T don'task
people for a sense of the mectng. People
ook at me oddhy, 1 0 Quakersim,

IS a pleasure to speak to vou this
atternioon about the promise of
multcutturaban i the context of Amer
can education and. more speaticallvom
higher educanon, What Fd bhe to do thi
atternoon s to outhne the dinensions ot a
dulogue which s designed to bring us
doser to the ideaks of mulocuturahan and
academie excellence as they relate to the
pracucal tish we have as educators, 1"d hke
to address three mter -eelated thenes: e,
what i useiul detinmon tor the phirase
multicuburahsm

In Amencan soden, people e words,
overtse words,and tik past cach other
I ey anean ditterent things but use the
idenucal discouse Sou i comg o einve
vou Maable's veraon ot what
poloe ulo st s Mulocutaten, readh
i approc towand aoset of vilaes which
Jronkd mitornn the was mowhich we non
ol undenstand the Cangmg chaaceer of
Anenoan soctety, bt the s swhich
we undentind education as bemg pacot g
proces of inchon and demoaatzation
Fhat s to sy matoculwnabiamoas aper

spective onthe aducational project ot

bringmg more Americans into nog g
mainstream, but mto a dialogue of equality
and opportumty where we learn and share
trom cach other on the bavs of mutual
respect.

Second. what are the general ends tor
pcnplc ot color in America’s educanonal
institutions? Now becaunse Tam asocnl
serentist of the Atrican American experi-
cnoe, moerns UI.III}' [SANR]] rescarch, most ot
my comments will focus on the disturbing
trends away trom educational cquahty that
are bemg expertenced by Black Amencans
i thie 19805 and 90 These mequahnies are
feadimy us mto two unequal Amencas. Not
a the Kerner Commnssion sad. one black
and one white, but one whichas over
whelmmeh Black, Fannosand Amencan
Indin. 10 people ot color,and low
meome people ot whatever color, divided
by levels of skl feammig, and acees
educatonal opportumuoes And although
out tocus v on higher educaton, want to
mention bricth atew renshs abowt
cducational mequalicn which s hnked wo
problamns ol pubhe educanon which we
mnd ounselves deabmg wath an the fevel ot
. n”('_ut'\ and wnnnversities

Fhind, it we tuh cie about Amenca’s
nunony communtes ad tosenng greater
mterculunal dudopue, how would we
bein to charta blueprmt tor a mulo
cultunal agenda mour wnveraties and
collegest Can collepes be cencars ton the

e igontion of constructnve healtn
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relations across the hne of color m dis
country? Can we, m ~hort. brdge the race-
class-taudt lme that trembled a vear ago m
tos Angeles? Can we tind a wav to heal
this countrv, and canwe tind 4 wav to
create d democracy i wineh all ot us have
tull opportamey?

About a vear ago. wasmated unes-
pectedly. and some niught sav mespheably,
by ABC Televiaon to appear on Nghihne
to debate wath former Secretanv of Educa-
ton Watham Bennett on the subject of
multuculturaban Now the wue under
discusaon, within the rubre of

multcutturaliam, was whether schook

should adopt new tentbooks and teaching

techniques which would include a tull
range of Amenca’s racual gender and ethime
diveriny: Now Pan old debater and |
Koow that the best strategy under debate s
to tranie the discoune, trame at frow the
beginmming, and it vou rame it carrectiv o
that vour opponent can't dnagree with the
Baae prnaples ot what vou are argnng,
then vouve won abready No nuatter what
che happens So umped out and spoke
fint, and 1 aid trom the outset that wha
we're reallv aalhing about i mulacul
turahyn means two bas o opresnes

Fustothe recogmuon thae Ameneas
hatony and culture of this nanon’™s accom
pishment were notvetfected solehy m the
wines of only one cthme group - Anglo
Savons o by peaple spehing one

hovuage Erghsh or by one Tnacd”

8\3

(Whites), or by people wath one rehgnon
(Chnvamity), Atncan Amencans, Hispan-
s Avan Amencans, Paatic Amencan
people. and Amencan Indians are others
who have made central conmbunons to
this society,

My second premne was that, beneath
these ditterences are vone underhing
principles and valoes which actualhy bring
(838 togcthcr RN pcdplk‘: the ~hared deaks of
human equahty. of democracy, ot indi-
vidual hberty and opportumty . | held that
nuloculturalism m that context w a prism
through which we undenund ditterent
experiences, but ale some shared values
which undercut the vanous commumues.
Now Bennett was asked, "W ell, what dao
vou think about thiid™ He sad. “Well, uh.
wankh b ean't reallhv dvagree with that ™~
Aand Fad. "Gorvou™

Bennett, however, quichiv regrouped
and later sard. "Weelll now that Fye had a
chance to think about dus atter the ieak.
there dre some things that we Jdo diagied
about 7 TNumber one.” he sand. “tha

Tstorn, and

there woan abectin e trath o
that amv devooon trom the cental Baces i
history s nathimg few than propaganda ™~
“ORavy Who o to detertmne the tath™ ™ )
whad It outh msocud sacnce o
the humamnes o wany ot undentanding
sovnd o cadtutal phenomena wineh will
- dependimg upon the tervam upon
which one stands® And nom the pracacal

CApeniences agioup of people havel i




Ve Maraide, Proteessr of Pontna! Nt

and Hicrory and Dheccrer, Conter b Sidues of

Irvaany and Raccm Amena Unnceary ot

Coionade ar Beidder

gleamng somie maght into phenomena?™

Well, Bennew sad. “truth o truth o truth.”

Now Bennett was wrong, was wrong.
was wrong, and T ean conunue. The man
point he made. though, was that, “within
this truth we must st upon a prmacy,
primacy of Western avihzanon ™ In the
detimuon of what i~ truth, that s, the
things that we have gleaned trom the Wew
clearly estabhshed thea supertoney.

Nowan domg curniculum develop-
ment. 've run mto this argument. that
what vou're tnong to do vadd Ahee
Walker and throw out Witham
Shakespeare. That i to v the pomacy of
Western anvihzanon. culture. hentage. e,
munt be mamtaned at the coren the
cutrculum o that we all have a shared
tramework. No one wants to throw avwa

Witham Shakespeare: at least. they

shouldnt What we should st upon »

that whatever cultural socnll pohucall or
coonomie msights we have imte the hunun
avperience. that simph the geography of
the Wests meanming western Furope, does
not Jdetine the baso ot that truth

How do we underntand the tramew ok
tor mulocubatahan® Wello moradinenal
scholaship, the term cthiman generalh
tcters toa broad wange ofsoonl pracoges,
Boh v, and values which cnve a group
anwdenuny of and tonaselt For Amerncans
ot Aaan, Paatic Bhnd, Hhigpame, Canb
bean, Amencan indian, and Atncan

bacKaounds. explotations e cthin

idenuty are more comphaated because they
are abho directhy related o thair subords-
nated status within the hivon of this
country. A subordmavon which i charac-
terized by ccononne imequahing, pohocal
UNdeTrepresentation or no representition at
Al and <ol or cultural mequabinn within
the larger context ot a ~socual order - Thus.
muloculturalism tor peaple ot color should
mean several specitic pomnts.

The first factor i the detimoon of
mulaculturahism should be the vantage
pomt of historv, or the hintonaal penpec-
uve of those people who have experenced
mequabty and disenmmaton. The vatues,
the nuuals, the behet sestenin, the cultural
evpenences, and socal patters ot the
people of colorm Amenca are rooted i a
verns dionet and mimque nstoneal proces.
Identte w this sense w largehy a group's
Tnstorical consaonsnes ot el 1 collee-
o attenng and expenencesats attempis
at selt-defiinion, and s eftorts to ereate a
context m which wcan adhieve tull human
digmn

Secend. the punut of muloculralivm
by denmuon must be comparanve s
aubhoae A molucultnnal penpecun e should
approach cach mdividual cultural tadion
thot s, Amernican Indnin culture, or
Chicaso vulture, <t wuhan awarenes of
iantegrny at  histoncd conunany Butn
must abo seek the paratlel of experience,
values, and udwons bemween the vanous

croups {ehould o link the basae patterns




The task of nudticulturalism is in part to deconstruct the

racist asstnptions and theories within vaditional scholarship

about people of color: Furthermore, it st present a rigorons

but passionate defense of ..

of cultural, pohuoeal. and socnal organmiza-
tons of people of color wath the cultaral
patterns of Antertcans of Furapean descent
We should explore those commonihines
which make us all Amencans and those
crinical pomts of departure which have
created divistons and socnl contlioe
between vartons groups,

T hard. a4 mualocultural curncadum
should be meerdinaphnam i s theoretioad
and mrethodotogical approaches integranng
the waghes ot vanous dsaphies i dhe
humamoies and soctl scrences. Students i
the ficld should be tramed to seck ansawers
o wide spectrum of academie tickds,
recogmizmyg that the vanous expenences of
people of color m America cannot be
understoad through the narrow proam of
one disciphne or inethod of soaal anmabvas

tourth, o mudacultural approadhvm
cducation departs trom traditional W estern
schobanhip an dhat i seehs comaouh
beatvpe of meellectual prases

Phe tek ot schobushp an the neld s
not merehy o be descnpone of coltarad o
socnl phenomenon. but to be carreaue
That v the vast body of nadiconal schol
al wnong and rescarch throughouat the
cightecnth and mncteenth. and thioughout
maost ot the taenticths contuny . dbow
Amcrso m bdins, st Ao aine,
Chncanos, Atnean Amcncans, d othons
has beenmtluenced by Farecenosn i the
concept ot racab intenonn of non W e

Fhere icoa need to recogniee that the
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totahity ot the Amencan expertence. as
told Bill Bennetto s not expressed and was
nui created By small sabset of mdividuals
trom western Furope. Consequently | thie
tsh of mulucuiturahsnt s part to
deconstruct the racst asumpuons and
theanes within tradittonal scholardup
dhout peaple of color. Furthermore,
HIUst presenit a rigorous but pasionate
detense of the piimaple of human equaalin
and the culturat integniey ot all peoples
And tinallv. g mulocubaral approach o
cducanon should mdlude a scholarh
commitment to cmpow erment ad hunan
transtormaton.

1 heortes of cultaral and ol reahty,
which wtop short of addresang basie hunuan

problemssas expertenced i the evervda

world tor people ot color waithin Ameriaa
are useless A theon v only imporuant m
the unount of human reabiey 1thelps o
explaim Crnocal rdeas about calare,
histon . soacty,and human development
< tul cmpower a people who have
avpenenced meguahtn or socual musuee.
The tsk ot scholaship m i ticld to
help o nurture and o toster a ennieal
Cotlsctousiess ad comrucin e awaenes
Aamong conununes of peeple ot color,
Avnung imdividuals and groups o creaee
the condittons tor new hunnin posabihoes
i thar dahy haves

Perhaps the greatest imsight tr malu
cultanahan s specal redevanay o people

who are not taand mmaontes wmoagppreant-




... the principle of Inman equality and the cultural miegrity

of all peoples. And finally, @ multicultural approach 1o education

should include a scholarly conunitment to empowerment

and Tnanan transfonmation,

ing the tll specaunt of human hite and
creativity which v g part of our cvihzation
Put i briet, Atro Anterican studies s
mnmportant not st tor black students e
mnportant and relevant to evervone. That
studving the Naove American expenence.
or the Asan Amcerican expenence, s not
wiportant sinphy o racial nimonties, but
this o important to b students regardles of
their ethme or racual background. Thivon
mv tranew ork for muloculuradsom, This s
what T mean by it

Now., one nnght question why Bill
Bennett, the chiet meellectual o the
Reagan revoluton, arguably s and so many
others are m such o uzzy about the term
multcutturaban. We recenthy Tearned atter
the debate that the Ohn Foundanon pavs
Bill Bennett about STT3.000 3 vear to do
absolutelh nothmg exeept debate people
Like mie on television: that the Ohn
T oundaton pavs hinda Chaves 872000 10
aeue the same Rinds of diambes agaimse
multnculturabisi, or Dmesh DY Souza—
SOt bty ear from the Ol ounda-
fron, o1 S8R o orer protessor Alln
Bloom tor his educanonal program winch
w s at the Unverany ot Uhicago

Unhhe many other foundations, Ohin
B made ddea patan pan athlaaons,
combrmng that with an extienmie hosle
aeenda to mulncattunhiim Why
comsenvatn ¢ ntedlectuab and these toanda
tons so dightened by the teom” One ot

teasonis,  believe, s becse of the ond ot

the Cold War. With the Soviet Unton
going out of business, Amerncan comerva-
s now no longer have 1 common
wdeological enciy, By enmaizing and
attacking mulucultural educanon, by
attacking and smearmyg attiematve acaon,
they are dehiberately manipulatmg racial
and gender swimbols to maobihize thew
supportens withm the soaeny. Phinna
pomt I'm gomg to come back to at the
end: that the debate around mulocul-
turahism goes ar beyond the contines of
gher education, What we're reathy talhmg
about, ultmatelv, s the tuture of Amenican
society as o whole,

The second pome Fawish to nahe m
enamuing quesaons of diveray s placing
problems of lugher educanon into ther
neduate socal and pohiticat contexe. The
Amenican Counail on Educiuon reported
that m 1989, raast mcdents mcludimg
phvacal asaulis on Abcan Amenican
students were teported at over 174 cam-
puses This was g ovpicab vears Over the last
f o venns vou s e seen mare than 1o
intances of tacaal sk mmed ag people
of colon at colleges and universates acros
the country How do we measure the shiti
il and cthinne atatudes o collepe
Gmpuses’ T Regmald Wakon isosemor
whobu atdhe Amcncan Counal on
Pducatnon explans e this way Quotg
W nave adifterence mtesn ot the
matonal Chimate that exasted i the (900

from the 1990 T the 19000 there wana
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povtve chnate m the entorcement of civil
rights laws. Today that povave chmate no
lnngcr CNINS,

Several vears ago Newnieeck did a poll of
several thousand White college students
across the country. The college students
were asked questions about race relations
and atatudes. Most college students
questioned ndicated that Whte-nunono
relattons on thar college campuses were
cither "tnendh but not dose™ vaboue 360 o,
or “ddose and harmonmous™ (277000 But then
when Newsweek asked them whether
u\”t‘g\‘\ should mcrease etforts “to reerunt
addinonal nmone students”” only 370 of
b students tesponded fvorablve Only one

iy W hite students polled strongh

tnvored attempts Tto hire nimonny tacalen

w hile nearly alt urged “no speaal ettort
should be made.™ Then when asked
whether “the decreased number ot Athcan
Amencan students has negatn el atiedted
33 ot the White

students polled responded that therr

vour education,”

cducaton has “not much been attected ™
Why do we see such negauve atatudes
s W hite sisdents whao are too voung
to remember the anal nghts movement’
Perhups that's our answer Many W hinee
stdents Bebeve dis bout the presence o
ol Asan Amenoan, Namve Amictioan,
o Atncan Aunencan studonts dhinnmstaa
tore and tacndte onthen cnnpuses there o
+unth that fes quabticd nunonoes ue

disphwoun more quabined W hites by the

hundreds of thousands on our campuses.
But the truth. accordmy o the Carnegre
Commiston Educational Report. s that
when the tevel of educational obtamment
and seholarhy productivaty o held o be
cqual. Atrrcan Anrencans sull recerve
tenure and promoton at . lower rate than
Whites, Whites recerve about 78" ot all
Ph.DUS but accupy about 87 ot all
tenure track taculey positons throughout
the United States as of 1990 A of [oun,
college and umiveraty facultes were ull
nearly Y07 white and soll way above o,
male.

There nvanother mveh: that chie
umverstes and colleges lower standards
speattically tor ractal and ethnie nmores,
while all White students are bemng held wo g
much more nigorow standard. Perhaps no
ene acquainted these students or the other
people who beheve these mvths wath the
concept ot legacres. Back m 1990 1 had
the <tats on Harvard College. In 1990t
vouapphed to Harvard Caollege to jom the
treshman s, voa would have a hkeh-
hood ot adimssion ot one i ten. Itvou
were t lecaov it vour grandtather or great-
ereat gnandtather attended Harvard, on
pethiaps diould < “Harvood ™. then vou
waould hve aonte of adimisson ae 44
That w o 1990 Sounds kind o Bike
i nLtn e acton toran chee, doesn'oe

Fhere s aomaeh that hundreds of
thowsnds ot underquahitied Hispanie and

Bhick stndents are kg away opporom-
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tes trom better qualiiied Wihite students
who are the mnocent victns ot revense
discrimmmacion. But the reality s that
durmyg the 198504 and carly 905 the per-
centage of nainorny ngh school graduaces
that went on o colleges acnnatke decdmed.
in 1975 aboue 36 ot all Hispamc ugh
school graduates benween the ages ot
cthtecttand twenty iy were enrolled
college By 1992 Fess thun 247 were
college The same percentage. the same
retteat ol educattonal cquahine occurted tan
Atricm Amencans o 197532 ol
Blick high school graduates aged cigheeen
and twenoy-as were attendimg colleges
Fitteent vears Liter. less than 27 o them
were cnrolled e colleges md univ enates
Meanw lnte, W hite coltege entolliiens
durmg the same vears actuadh moreased
from about 324t 3N The total
number of White students cnrolled trom
1973 to 1990 micreased by aver T anthon
students: that exceeds the ot number ot
Atrtcan Amernican students ur highet
cducauon. Opportumtes tor Atncan
Amertcan and batno qudenes acnnath
dedhed over the List fitteen o twenny
Ve,

Lhe baste pattern ot educaton nthe
tasen and 99 has aonath been towad
ereater chitm, demvone cducationl
oppottwnties to lhons of people ot color
et as lon mcane and poot peaple
The v enaee unton and tees tor sqadaes a

tour veur stde collopcs more i doubled

NY

Dot cen 19850 900 At tour-vear private
unn ersities and colleges, the average
tuttton and tees rose trom S3 80 1980
to pearh $9,000 by 1989 At the same
tune. the ederal Government aggresanely
cut tfinancal ad programs. Back in 19449,
tor example, the Federal Govermment
allocated 90 ot is budget on educanon,
Laday that figure v about 3.53% In 1969, 1t
tunded 60000 graduate telfowsips. Today
i funds 12,000, Several educational
tunding programs virtualiv disappeared. For
example. the Department of Education
spent 387 muthon o college housing
Foans wr T9S2 By F9OS9 atter two termis of
Reagan. onh L200mthon was spent on that
program In oso 32 arall mconmg
treshimen at colleges dhiroughout the
countiy tesenved ad rrom the Pell Grane
Program tor low o nuddle-mcome
aqudents Tenvens biters onhy Totowere
recenving Pell G ads That's what we
mesn s retreat tram cducatoml oppor-
tumny and equahn

How do we undenstand the change m
the tacnl dimate onour college campuses
taday > Not through the signs that read
“White " and “Colored™ at public places
That was the cnteniand understanding of
vacul discrmunaton a generatton ago.
Porbips we cunundenstind that retreat
we tihe ook atspeatic areas where we
s that the gams dat were adhrevedn the
aicand Tos have been turned mto revetses

m the SOsand 900 W e can take 1 look e
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the statnues tor African Amertcan doctoral
\‘Cgl'ck'\.

In 19760 the vear T recaved vy PhD L
the total nuimber ot students recenny
dOrtorates 3t American unverities W
abour 32000, of which 1116 wete
received by Atncan Amenicans, By the
carhv 19808 durig the pentod ot
Reaganim. the number of Atcan Amert-
s going onto graduate s)ohool and
ultmateh recerving PhuDUs began o
dechne. Phe Reagan Adnunivuaton
mttated budget cuts in education, replaced
government grants tor toans, dehiberately
hiked unemplovinent for fow -mcome
people. making o daticule to atord anoon
it pratesstotal schook But perhapsmose
danaging was the ethoe and racal chimate
that was established by Reagan and hi
adnnnstraton, By devalumg and undercut-
ang athirmatve actong it sent a cluthng
THOSSIEC B0 CAVery INOTUIEON aoross this
counay 1o notsurpriang that by the
i o bite [958 vou began tosee s
preciprious diopm Advican Amerteans
bemg cnrolled mnum protessional schook
md e cadenne msatunons at the godueae
level Tu 1957 onlv 763 Atvican Amencans
toconvad doctonites Tn 19920 ronghh oo
Atcm Ametcans tecenved Phiby ' A
adler nuber, w other words, than
nearlv i vears ago

Fhere v duect cotmecnon benween
the cusis descnbed m Ingher education

uid the cutrent problems that exetin ow

8 Ju

pubhe schook Accordmg to a recent
report ot the Parn-based organization on
ceonomie cooperation and development,
the United States spertding tor education
Ligs behmd the mayority of western
mdustrial nattons. Out ot twentyv mdustrial
courrtries, the United States ranks only
thirtcenth moas per capita pubhe spending
on cducation. Smaller countries hke the
Netherlands, Norwav, and Denmark invest
tir more 1 thewr schook than we do.
Children w Japan attend schook neanh
vty more davs cacn vear than then
Anncan counterparts and comequenth
score much higher than Amercan voung
people atall ages o madh and saence. The
dropout rate m Lapan, tor example, s about
Lo Ccomparad to 2770 tor pubhic schiookon
she United States,

The deepest chavm ot cducational
mequaitn separates America’s birgest urban
school sestenis trom the more privileged
chtnst ~choolvan the suburbs Tnarecent
study Iy the Counal on Grear Chin
Schools, the tore-seven birgest urban
school ditiices spent about 83,2000 pe
puptt which s nedy ST lew dan
subin b schook spend per student But
what's cven more signticant i the ditta
ence of fundimyg fevels s how these momes
ate allocated and the tacuab and socnl class
profife ot the students who e bemg
senved This oo doectmpact, ulumatehy,
o what we do nade ot Tngher education

These torty seven Linge mban school
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The college itself must take proactive affirmative steps to

acconmmodate the eultures, the existence of people of color

within the framework of their commnnity.

aatens are il Tocated moates waith nrone
than 1 4 nullion people. These schoaol
swtenis have disproportionately lige
populations of peaple ot calar and mam
students with specnat needs These schook
are responsible for onlv 13 ot the naton’s
total enrollment but they have one third ot
ot all
ot all

Al Hispanie daldren and nealy Ao
Blaok chuldren. They alvo have 2%
hildren Tivig below the Fedend
Government's poverty line
R&‘\}‘Ul)\ll\lk‘ tor one thard ot )l
sudents with huneed Eoglish abihioe s thoes
ool must now alfocate greater tunds ton
Trealth services, nntiaction m the Enghsh
Linguage. anad remedial educanonal pro-
e than suburbat schoole Fess money
Lett over tor teachery salartes, textbooks,
hibrares, new cquipment. amd computers,
By contrast. suburbai schools not onhy
hav e more money o spend. but they are
able to allocate then resources maore
ceneromhy on the ol which nake
leatnig posstble They spend, tor example,
about $5306 mote per student than lage
Aty ~hool one dlssroom imstuction,
(SIS v o books and reterence works
W has our govenmient done so e
to dose the tiseal dispasiey between the
sngehng urbau school swems thae
educate predommnmdy Bhck and o
audents with detertotanng tas bases vl
atatton tor the suburban schools which
Ji then students trom ehe tinddle ad

uppet ey There sono question that

I’I

tace ard ethienty are mator facters tor
these Atterences. Les than one m tour
audents currently attendimy the Large urban
pubhc school systems these torty-seven
«chool ditrrcts, are White, The torty-seven
Lirge an sehools educate only 3% ot the
countny s White ehnldren. Phe reason
pethaps that our otticials canignore these
centrd aues mid ignore the ersis ot
cducation i because of the racial and clas
camposttion of the people bemy educated.

W et are the nphoatons tor us, then,
wt ngher educauon? Wello i the 198t
wdtatognt began o wlk about the pernua-
nent poverty of nulhons of low -mcome
]‘C\\}‘l\‘ who are outside ot the proves ut
production. who have not held jobsy and
have ide prospect of pronument cniploy
ment i ther hves, The phrase that people
e o deseribe thes das s the underclas
Now i vou ook ourade of Amenca’s
central cines, the fceor that helps to
perpetaate this undesclas perbups more
than amy other tactor s what's oconrring
unide ot public educaton Ava ome when
our coononiv s demandmg a lugher level
of technical abihien, and o lnehe level ot
tathomatieal and soenttie shills tor the
Labor totee, fewer miner aiy vornng peopl
ate bemyg prepared acadermncath

Iy dities, the dropoat nae ton
non W hite lugh school students ovcecds
1o Actons thie Unieed States more dnm
Faon hspame md Blaok teenagers diop
Ana ot

out of schont evany \l”:_'lk' dan

(\
J




thowe stndents who stav e sehool, nulhons
don’t receve senous tramimg m geometn
or algebra, brology s the ol serenves,
lstary, or torergn Linguages. Many of
these students are located mthe mmner-aines
and wall Tive very tew opportuniies to he
competitne i the Libor force ot the
tature

Towall not be tong, perhaps, betore a
HUN O OF \CZIegation Ty NI ot
coentnal aues, threatenmg the prospects o
tture developiment ot nullions of Tatme,
Black and low mcome vouth This new
ot won't be detined by vgns readimg
“Winte" and UColoted™ awe had mthe
Jun Crow segregated south histead. the
new segiegation of the ety He centuan
ntcreasmgh s the division between the
cducated havesand the undereducated
hav e-nuts,

So the challenge of diversiy that et
m our central aoes o challenge thar we
have to tace mthe contese of Ingha
cducanon How do we begm to develop a
blucprine tor diversin ainade of our canpus
commnties that begms to oy o addres
sontte ot the structural problems ot el
v W el despaee the moaductoon of Ano
Atnenican o Fanno or Natnve Amaerean or
cthute studies coutses, maonn studont
ST R STORPSD op it e ction
procom, wostll o c clome s oo
oo colloee canpuscs tow nd dddecane
the problem b odbaodome apardheond

Phe coontad ddomme e ampl

a1,

Well-meanmyg college adnnnntratons and
taculty tend to perceive the problem of
diversity as a problem which i generated
by the incluvion of nimonoes mto their
mistitutton, And we muost be trank about
this, T other words | have tilked wieh
admmstrators, T have been teadhing ton
seventeen vears, Well-meanmyg admmisera-
tor nrn view the problent ot racem on
then campus as aproblem ot Black adjuse
ment or . Black problem, o a Tanmo
problem. o dilemma of immorte adjust
ment or mobihny to the academie nuame-
srcam Butacoually, and mall hones
tacnl discrmumaton s not 4 Black problem
ot Fhspanie problem. Racim iva saaeem
cencrated by socal, ccononic, and pohacal
comsequeitces of Wlite authorn, chosan,
and privilege

|’CU}‘|C ot color sheuld not be de-
manded or required to adjust o the
tadittonal acadenne enviromment ot chusan
and privilege wathm a college. The college
el must ke proactve athrmans e steps
to accommodate the cultures, the existence
ot people of color widun the framesw otk of
then conmmunts . Phe currtculum, the
personnel hinmg pobiaes, and the adinms
tatton st tettect the legmmate concerms
ot people of color it the underhomg fcton
which provoked the tacat harasanont and
vieb nee Fdesonbed previoush are 1o be
wddivessed The base patern ot chiosm and
ticnl discrmmmnnaton i colleges acronss this

Countiy contorms monnan wWass o the

y
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If a college president is personally apathetic about racist harassment

of students, if she or he doesi’t personally care i a job scarch yields

ne non-1¥hite applicants, that attitde is divectly commmunicated to

lawer-level administrators, department chairs, and faculty.

dynanes of dird-world colonuabsm. The
power relionhinp between whites av
eroup and people ot color ik lrgely
uncqual. Authority vomvested mothe hands
af the core of largely White, nuade adminns-
trators, burcaucrats, and mtluental semor
taculey. The board of trustees or regents are
trequenthy dommated by Whate snales.

Despiee the prosence ot academie torees
on nunontes, the vast maorey of Winte
sudents sl at most cotleges throughout
the countny, generally tike tew coures
evplonng the hertages, cultures, rehgrons,
mustc, poetry . histon s polities, or eco-
notne development of non-western
peoples or domestie mimontoes. Queside ot
the chissroom, there are. espectathy on our
Lirger campuses, relatvely and surprisingh
e apportuntites tor people ob ditferent
cultures v which o mterace. Many White
sudents, not all but many, theretore
recenve a veny ehintand exclusne message
which can be tanshited dhis wan: that non-
White students as a4 group do not meri
attendmg ther mstituttons thae non-White
cudents who are there obviowdy got there
because of attirmatve acoon., athmuoe
acnon policies are untartly . theretore, used
o dicrmimace agamst mmocent Whees as g
group.

For exanples Frecnumted, at the Ui
ety of Coloradoe, 4 voung wonun trom
the Univeraty ot Chicago wieh a Promunm
cm Bhck md Phgpane badkground She

Tod 03 s oo the Umiveraey o € henee

UR

She came speaking three ditterent lan-
guages. mcluding Rusaan. At the very tirst
ortentation sesston she had, (this was las
vear) two White students walked m the
room. When theyv saw her Black-Tania
face. one sid to the other, “huh. quotay”
That's the message that Theard. Tew not
heard trom everny Whate student tar trom
1. But too muany White studenes do beheve
thas.

How do we turn around that iunage®
How do we develop a blueprnine for
diversty which isnclusive tor altr The
verv ing and most nuportant step s the
artrculation ot a coherent philosophiv ot
diveraty which s endored and cabraeed
by the college’s chiet executive othieer. tha
i the Provost or the Chancellorn, by the
President, and by the Boad of Trustoes
here v a need fist and toremost tog
contmttment. vision. and leadershyp at e
top Ita \U”C;C }‘l‘\‘\ldclll N Px‘l\\\ll.l”\
apathenic about racit harasment ot
seudents, wshe or he doen’o perronalh
care it a job search vields o non Whaee
appheanes, dhat attude s direcdy commu
noated o lower-lTevel adimmntators,
department chars, and taculn

Pye seen universtaes wndh have been
radicallv anstorned conversehv moving
trons cmoned hromate alb W hiee mstite
tronsd fantowork to msttuaons whieh
tuh chernh cthinne noal, and genda
Jiveran mn bage degiee becase umveran

Cidonhp made s comminent to Joo
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An advertsement mothe Clronn e 1o

Hhichar Bducanon and several queny feters o
promunent mmorits scholas ma paracular
fichd st enough. Scarch commuttees need
to use aluming networks, contacrs wath
Hupame scholarss Black scholarss and

W omenr’s scholarsand protesaonal
asacitons to rdenuty all posable Teads.

¢ hatlenge wants could be estabhivhed
through which ficule could apply to
nttermal tutds to support projedts creatine
areatet cthne and gender diveran m dhe
contest of canpus hite Such projecs maghe
mddude the development ot muatn cohine.
il aluar d stadies courses wathin the
college s senenad cducational carcutum,
Phov icht oo lude the development
ol cottotonoss rohoaims on el and edhne
tettcsspesndl those ssues ot concern

thot it ot mmonts onmnantes neadn

the colko oo Canpus o the campus’s hite or

proctans b mdnoduoal depattnen
Joaoncd oo oomt mmony tacualn

Fho codle 2o bea specnal obhganon o
domere sound the Atrcan American
petiones thun holdimg a progran honan
nee the hre and ozacy o Nuan Ludha
K b

Aimernoan Pintonn NMondh, wher heeralh

on hinuay 13th O en At

cvenvone ad then mother ok me o speak
som phec wross the county Phos tekon
Sovtos G msathoent o alwr the ona
tomment wevs boen desonbime o ow
RETIITNTINN

BEa ko Fhsp e ind Wlnee seudones ol

need tomeeract with scholasg wieers, and
mtellectualy of color onaregular, ongomg
basiss i order to ranseend the negamve
stereonypes thae mam White studenes ma
has ¢ about mmornty academine pertor-
mance. abihovs and excellence. By bringing
Black, Hispanieoand other nnnornn
«choliry o acampus communn, o
lecture or to pertorm for pertods ot s g
woeek or even a tull semeser, saadents man
fun e greater opportunn to mieract wath
them onan mdiadual basas Mmoo
scholars who are iviced o campuses tor
fonger penods ot ume could abo work

closelv wath White taculny, ennchig and

maoditving ther courses and therr curnenla
A college munt create an environnent
by by direct steps o disciphine racis
behavior and. espeaudh violent thetore A
college adnuniranon muse nake wckea
and unmambiuous o alb scedenes thae owall
not condone o oletate am acs o lin-
swage genetadh merprered as promonng
ot violanee or tacist behavior Studenes
st undensemd that there voa basae
Jitterence bemween the exerasmg of then
tocdom ot specch and the use ot ot
pecvawhich terronees and monidaees
pPeoplo ot colors which desttonv s aoy wense
ot commumne. and promotes aces of
vielotioe Stadenes who use tacstapecdh
st understand that whae they e domg
m et tis destoving amy posibthn ot
dualogues of i posabthn of communmn

ey the vontesnt of cducanon
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The task of education is not just to provide data for people.,

i 1s 10 e them a hoanistic context for inerictng

wiatl cach other.

Loat pesatble 1o us as apart ot the
Jevelopment of a blueprnt tor
multclouraliam o hink the project of what
weate domg on the campuses wath the
broader problems of educaton i our
Lager auest To ensre that mimonn
dudents can have access to oar college
campuses. we have to ke abroader
pohacal and socal vison

1he problems we encounter m isher
cducaton are directly Tinked to the cras ot
the poblic school swtenis ot this (eunm
W e have tomcrease access o quahin
prenatal and postal health careomorease
parnapaton i child numrion progranms,
wd L eaone that eveny preschooler has
oo toquabins danvaare m el hitdhood
Sdacanon beo e these are directh Tinkod
o the probloms we connront nrreen aud
T oniy vl

Iwe woant o orsure that ac sdemn
whicvonn nolov ot nroniy vouth
Nt T tise, wa B to cnsare th
prondand et tockmg weoun pabln
«hoolo hited W shoald bridee an
portomyne gp booneon Bho kB,
wad W omentiany scbool audone
vt e Tetor than b teanth st
Wnd v donld Cesur o meney weuth
1o onecthne moacadomn coutaos iy the
cchth zrnde abach e i Lo
Sloo amd cecor optien ol

Pomoro e the panapiion ot
cnronty anndoneon tshor duowen

wob s o proy ol bach ool

audents with a rgorous avadenne curieu
lum o that they are adequatels prepared
tor college And we must tke atfirmaan e
steps to ensure that the doors ot oppaity
Ny are open

AMamy colleges over the st tive taten
vaars have estabinhed parterships wath
public «F ool g out these Kinds o
provozatnes At Ohio Staee Unsverainy, 1ol
example. ovar the Letaxveas thoy b
developed aspeane pamostnp with the
Tizer public school swrems i the
whete thev v made commuument such
that seventh graderar they inantan
least 4 U= averaze and ke voallos
prepataton curriculum, will beacceptad
mite Ohie State Unnverane antton: tiee
W e by e sl Keds of patiensbgps
cvehime wath prvate hbend ae monu
o

Now D don’t Knoa, Pmspekame o
ot izt e Ddors Renow whae o
Bornaon the GEHO A and moddd wheads o
dhus ops Inthe long ans we caneet
Wddiess s problenn ot cducanon and
aquhne meur collozesunlos w o
ot proanuns tiat addios the papabin,
probiam bociee nghe now oo body s
weoanbhing st the o upper maddh
i Bl h Ride W hnctoaop g ol
Ao hop st that Wi owenoh
probiom at the reet Thae e ol thae
et nu the e e -

Pan runoimz ot on o e d bowees

TR O

farsc st iy tone wnndod
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both aomaother and crndtather whe are
AN nnsters Dawalb ov o ne dhins
tocether hude it What are the unphica
tens tor what Pye been saving over the Laa
hoar™ oo mamy Amencan nghar educe
rors thunk of Amctica, that i the concept.
soll b nghnh speakimg and soll avaaalh
W e Bu Amcnca iomcreasinghy
mutuc ulturad

In the pastten vears there has been
Joo macase m the number of Anene un
whao speak toreen lainguages mothes
hontes Roughlv one out o nme U'N
houscholds speake anon- Eoglsh L g
ey todan the numboer of towoen
Born resdents v more thin 23 nathon in
New York Cinve tor nntiee, A ot 4l
restdenty speak asccond Linguec e e then
homes

Mamv ot these new Linzuage spoken
are ttom Faun Amenca, the Canbbean,
wd A According o the e cenan,
there ue 23 mihon Hoispame Mcncan
Bu the vear 20000 g anes el sanpas
Atecar Amencans o the tugest raond o
e Bnoenmny group s countn

by e o Cenas, abowt 7 3 nndion
Ve asens were of Pacrtie BKand o
A deso oot Whar e theamphoons
Jomogniphicaliv tor hizher cducinon™ By
tho v Qonee g thind ot Ao oo
opabnen wall coraa ot Ao Ane
e N Ymeneans, Paane Bhaed
Moo Hispaneoy and Yo

Podro s Ron Bt bygbhovon 208 dh

nuonn of people graduanng trom high
school wall consst ot people ot color. And
I the yvear 2066, roughhy L according w the
1990 cenvus projectton, the Whates wall
Lecame adianct ninonn group of the
vl population People of color wall
become the numencal magonn

Fhe nest hadt centuny wall theretore be
4 tasition from a W hite magonty soaen
to asoaens wich s tar more pluralisu,
md dnvere whoere mulohneauabiom s
ircre emehy the nonme whaere ditterent
cuitutes rcirgions, and soaal phalosophies
e cboantal mosae of laomin e
e mmtencnon Fha s the iounda
ton et the multcubunal tenare wedos
cuntin

Pos divcrane o windh Tve poken
ot v the Lt hour has been one ot ace
nd cthiony, but we cannot observe the
raue of discuss the teuae of diveran

tocusinz solohv o the e ofrace Seaean,

homopholbie mon S anosme handicappisan,

md othoy mantote sotmelonny
prowdices md brzomy ooted ey ditterens o
Focd on condorn sosud o nninon
phyvacsd Bdie o tdinen o, o

Jioes md phaa Vo oo

Tor e romtunnan It that poopt i
povtotecd B one e of sorey e
oo anveon -on i ws tad TR
thcpprosaos v o atay o el
vt Phao aeantorueae i Bla ks
whe e mt Sernte oamd Foae s e

tionts Thare oo Wit wornon whe




There is a maral basis 1o all of this. There is more that wnites

us than divides us, but that wniry canondy he based upon-a

e understanding and an appreciation of digference.

Fac st and discrmnaon to wonie ot
color, There are Hispames whomay be
homophobic and discnmmiate szt gas
and Tesbuans There are people of color
whoe are msenam e to Whites who have
phaaaal Jrabthties Yot tor many ot us,
this pan and expenence ot oppreston
RUTSRINRHTS inight o decmnaten
expenenced by other human bemes

1 am 2 ~Chola m the Coal Raghes
Movement 1w nte sbont the souggle ton
human cquahitn and soc il tice by
Atrcan Amcttoans mr s countey Yetoas a
Bhack nnan thave abo hved thiough this
evperience | peromath know what it
hike to be told to gota the ack othibie bin
1 hiosy what 1t s bhe not o be senved i a
Lestattant Because vour sk s bk
fow W hat 1t ke ot o be permited o
at inside 4 heated bus termumal, bat mstead.
to be torced o stand outside mthe cold
Liowe what i s hle net o be pernntted to
TV O 4G AT 4 P ot pants becnine vou
e Bk When vor (ypotiainee this. von
never torget it

1 bobieve i heartoand Fnew tha
the expetience ot dncmnution can
Bocon, wen e it mderstond Booase
e teft the P ot discnmnnnen, Loan
understind and teel the pain ot my asters,
vienmiecd By volence, hoasment, ind
vt dhiscnmunien en the ok o
mirdorstand the anger ot owsh o
and Brothers whio nantcontiont thy

tted Bty o md vioken oot the mn

Serte b o eypress iy svinpathy and

apport tor Tesbians and g who evpen
et disctnmtation dased on then el
orentton. as oome trom Colaradao, |
expertenced this i avers directwa

Fhe tash ot cducation s nat pst to
provide data tor peopleatn toane them 4
huniamstie context tonimters ing with
cach other, There s morat bases toalb o
thie. Thete s more that wmtes us than
Jivdes us, but that umity can only G based
upon a true undentanding and an appreca
ton of ditterence

Lrom that ditterence we tind the
fundamentat human conmnonahey
Amenod s o tace the hattenges shead thae
we've been desentings we wall need the
ulents ot alt human bangs We will need
to draw upon diveran asasuength rather
than something tha tean s apart

The tanstormation Pye deseobed o
Abeady occurting By the vear 2o the
ety of Cakitora s wal pepulinen
will connt of people ot olot v goto
Vam San Antonte, Loy Angeles, San
Phicro, of Demver vou shonld be able to
sablar oo That's the nrnne that we e
speaking ot this conntin, and dht s the
Challenge an the promne ot
b ultun disen o we ddiess saes ot
fshor cduc e

Hoane mtond Ty bo compaunne v
Jdobabscile we cimmotventiod th
ducatom hopos o wd wpantions
ot o thind ot o cntite pepultion o

an
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section soon to be the majority in ths
country. If we intend to hold the country
together, we cannot miseducate young
White Americans into believing that the
nsues of diversity, etlmic, and racial
difference are not issues which relate to
them. Alice Walker, DuBois, Paul
Robeson, and Fannie Lou Hamer are a part
of the vast legacy, the intellectual and
cultural legacy of all American people and
they are being cheated if they are denied
that legacy. It we befieve in all of these
voung people, it we invest in their futures,
then we will abso invest in the promise of
an Ameniean dream of equality and
cducanonat empowerment tor all Ameri-
Cans,

As educators, we are the architects of
that dicam. We are the catalysts who make
it happen. In keepng the taith and the
dicam of educational equali and opportu-
mty, 1m heeping the faith of an educational
process whieh is open to diversity and
human pluralism, we keep the faith wath
the buiiders and dreamers of the past. OF
the Fannie Lou Hamers and Martin Kings.
OF Malcom X and Paul Robeson, We
build the bridge tor ¢ new and more
democratic tuture tor all Amertcans,

Thank you,

Len Clark: "Thank you, Manning, One
measure of iulticultural sensitivity s to be
sure that we pronotinee people’s names
correctly and the program is not unam-

biguous about this. | want you to know
that our respondent is Gwyneth Kirk.
Gwyneth Kirk was educated in England, at
the University of Leeds, where she took
degrees in sociology and in urban planning,
She reccived a doctorate trom the London
School of Economics in Political Sociology
and spent most of the 80s working in
community organizing and with conmu-
nity organizations in and around London.
She tocused particutarly on issues concern-
ing urban planning and the process of
urban planning. Returning to academic
lite, she taught at Rutgers, Eugene Lang
College, Mills College, and Colorado
College. She's currently teaching Women's
Studies at Antioch College. Gwyneth.

Guyneth Kirk: Well, Tam very much the
tiew kid on the block. So T want to sy
how much I appreciate this opportumty to

Just say o tew words at this conference.

Manning obviously is & very hard act to
tollow and you maybe all need to gust take
& deep breath and et all those statistics and
things stk . 1 want to say how much |
apprecate what 1would call a tour de
force, really. In the presentation, the
argutnentation and the facts and figures,
sone of which are tamiliar, [ think the case
you nuake s very, very powertful,

We at Antioch are seruggling with
many ot the issues raised by Manning, i
terins of talking about diversity, diversify-
ing the faculty, talking about the student
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ford Craham, Profos e of Neorad [ RUT

foenna, Anedh College

body. and talking about the ways in which
the student and taculty cultures do not
support diversity. The people we are
concerned about are racial and ethmie
mmonties, as well as women, gays, and
fesbians, Ui sure these issues are being
discussed by the GECA as they are nation-
wide, Your connuents are both tinely and,
1 think. an important spur to the cttorts
that we're making on our coipuses to see
the pohtical and cultural imperative of
multicultural education and its advantages.

There is 4 semse in whieh these mter-
disciplinary programs, Womnen's Studies,
Atrtcan American Studies, Ethnic Studies,
Gay /Leshian Studies, Peace Studies, cte.,
are also the new kids on the block. Those
programs were not atound when the
GLOA was first tormed thirty vears ago,
but they have developed sinee and have
flourished to some degree on the margin ot
our camnpuses. That marginal perspective. |
think. has cnormous strengeh.

Mamng and 1 are both part of the
university i somce ways, but in other ways
very clearly not ot 1t. We satter, | think, as
a result of poor tunding and poor
resourc ing. We need to fight constantly tor
the validity of this kind of interdisciplinary
work. 1 should say that 1 think Anttoch was
extremely farszhted when e ereated o
brand new tenute type job in Women's
Studies this past year, at 4 time whett nany
universtties are teally cuttng back i this
program. [0 a job that's heen m the

pipeline tor a very long time but that could
not be tilled tor all manner of institutional
reasons. So, | think that was a very good
move to create that job, not only because
I'm oceupying it, but because Tactually
think that it's only by creating permancent
tufl-time. tenure-type jobs in interdiscipli-
nary arcas that those arcas of scholarship
can be strengthened.

The catch-as-catch-can conscientious
rushing between disciplinary commitments
means that its very hard, as many of you
know who are part of interdisciplinary:
teaching, to actually keep those programs
strong and developing. It's my beliet that
mterdisciplinary work is very much the
education of the tuture, 1 think that there
will be a relationship with interdisciplinary
knowledge and that relationship, Thope.
will not be one of superiorities and inferi-
oritics,

I don't think that the disconnected,
disassoctated and segmented kids of
knowledge which have developed i many
of our acadennie disciplines have actually
led to good results educationatly and m
terins of world systenns and pl'ohlcm\. For
examples, we only have to think ot the
isties of mifttansim, the ccononne crss,
the ccolor ical crisis, and worldwade
problems. My semse s tiat a ot of seg
mented, disassociated knowledge makes it
very diftficult to keep an eye on the contest
of that knowledge. 1think that mterdinci
phinary work tends to keep that knowledge
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in context.

To me, amother important aspect of
interdisciplinary work is that the interdisci-
plinary programs were very much based on
political movements. The divil rights,
womens' liberation, gay liberation, Atrican
nationalisin, and cultural nationalist
movements in the 19505, 60s, and 705 in
this country pushed scholarship, did it not,
in these various programs? This gives, |
think, a very important standing to people
who are involved in interdisciplinary work
and a responsibility, T would say, of
mtellectuals to repudiate a distinetion
between so-called pure scholarship and
something which is denigrated as activism,

I sec interdisciplinay work—and I'm
not saying this is the only area that it
happens in—renmaking this particular
dssociation between scholarship and
activist concerns, 'm going through some
ot'the characteristies of interdisciphinary
work because T thiek there's a ot here tor
education of the tuture in ters of prin-
ciples.

I terms of this kind of scholarship
then, we're talking about rescarch agendas,
Research .lgcnd;lﬂ that luve relevance to
policy issues and people's everyday hves,
and movement connections that continue
to be nnaintained. My particular back-
ground means that, by some people’s
standards, 'm not considered to be enough
of an academic. That's probably one of the
main things in my favor, that I took a ten-

year break from the academic world. [ felt
my life there was getting, very “ivory
tower.”

I think, in general, we have to once
again link higher education back to the
various policy concerns that Manning
raises. Much of that has been done through
African American Studies, Ethnic Studics,
Women’s Studies, and so on. The battle
that we face within the university is to
nave that count as scholarly activity. Even
though it does not necessarily generate an
enormous number of papers, your experi-
ence is probably better than most in tenns
of bring able to produce in the academic
sense. Bat, there needs to be here, a
redetinition of scholarly activities.

Those of you who teach Women's
Studies, and | recognize a nunber ot
people in the room from the GLCA
Women's Studies mecting that [ went to
last tall when | was very new at Antioch,
probably share with me an irritation and
deep sense of neediig to correct vanous
pereeptions about mterdisciplinary work.,
Women's Studies, I constantly hear, 1s
“touchy teely,” memmng not rigorous, It's
only ideologieal. 1Cs about women's ssues
and problems and it is only 4 wlite
wornan’s middle-class thing,

Yes, there Tave been many winte
women, middle-class women, educated
women who've written about temmism,
They, however, are not the only ones
writing about feminism. There are also
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many women of color and working,
women who are also writing in a feminist
framework. That baggage, that stereotype
that comes with something like Women's
Studies, is something that we arc all
working against.

There's a kind of underlying baggage to
the stereotype, which is about women who
are lesbian, nan-hating, hairy-legged. not
goud enough to be attractive, and so on. It
i sometimes unspoken, especially in these
more PC days where people are inore
carctul about what they say. However, |
experience a lot of the atmosphere sur-,
rounding that kind of baggage.

I terms of scholarly background, yes. 1
think Women's Studies did too much
universalizing in the 1970s. Talking of
“ssterhood™ was quite a revolutionary
thing in an age when gender was not an
analytical category tor virtually any aca-
demic discipline, with the possible excep-
tton of anthropology, and 1 would wy even
there 1t was not well handled. There was
an enormots amount of temimist work and
wholarships betore post-ritualism became
the, mmy book, untortunate new ortho-
doxy of graduate schools, Wonien ot color
m North Amertea and Western Europe had
plenty to sy to white women about
diveraty mclsiveness, as well as the
particulanty and speciticity of wornen's
expentence. Women trom lower-income
and working-class backgrounds could do
the same, as could lesbrans, The scholarshp

of women, 1 think, has had a lot of input

in, and has been grappling for at least a

decade witl:, these questions relating to the

integration of gender, race, and class. It has
a lot to teach and show intellectually and
pedagogically.

For me, feminism is a world view. It's
not all those touchy-teely blah-blah-blahs
that 1 was talking about carlier. It's a view
on its national relations or foreign policy.
It's a view on the international division of
Labor. 1t's a view on interpersonal relation-
ships and much more, 1t's a philosophy. a
world view, and. I would say. a practice.

For me, hierarchy and inequality is at
the center of the theoretical work I'm
interested in. Here 1 probably show my
carly 1970 London School of Economics
background, having been rased inan
academic culture where class, at that tne,
was the pedigree ot analysis and Marxism
was a theoretical tramework which was
respecttul and sonethmg one could refer to
without any apology ot cmbartassient. In
many ways, | still do that. T think 1t’s usctul
to see hicrarchy and cquality i terms
linking gender and equalines wath race and
class inequalities.,

The seimse of setting up anothen
hierarchy of supenors and intertors, has
parallelism too i people’s sense of supen
ority over other nonhunan hiving speaies. |
see that gender, class, and race mequalities
can also be finked to the isue ot ccologeal

crists, For me, this busines of hierarchy s a
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central issue, and one that 1 think we really
have to grapple with as we move toward
the twenty-first century in the way that
Manning has talked about as they play out
in the US., between urban-suburban
inequalitics and in some places urban-rural
inequalities as well. And similarly, as they
do on a more international scale.

I know that wany people in the GLCA
have done a lot of work of feminist
transformations ot the curriculum. There's
nothing new [ can say to add to what
vou've done in that regard. A teminist
pedagogy, 1 think, brings a perspective of
speciticity, particularity, standpoint,
dialogue, and talking about matrices of
knowledge. This s a way of hookimyg up
ditterent systems of knowledge, There'sa
very egocentric kind of imagery around in
depth knowledge, commanding the
knowledge, niastening it, penetrating, 1
don’t need to push this imagery too tar tor
vou to see what I'm driving at, right?

I think that interdisciplinary work is
much more a drawing from several ditter-
ent historical, cultural, literary, social
scicnees, humanities, and other various
backgrounds as Manning interred. | don't
see this to be a less rigorous way ot doing
things. and 1 can’t underhne that point too
much.

Issues for the twenty-first century |
think are going to be about livelihoods and
survival, The changing international
division of labor and the changing indus-

.
trial and cconomic structure of this country
means that many jobs are going overseas,
Where in the past, we might have held out
that education was something meaningtul
because you could get a job with it, that
may no longer be the case. Increasingly,
that’s going to be problematic. There are
going to be people who actually will be
long-term unemployed unless things
change systematically,

I think that there are already many
international networks of scholars and
organizers tocusing on issues of the envi-
ronment, health, development, and
violenee inall its foris, Violence, whether
it’s urban violence of North American

cities, violence against women and chil-

dren —-which is endemie, and epidemic
seemmigly world-wide—the violence off
muhtarism --which is the stockpiling
weapons and deciphering of taxpayers'
money mto what I would call a murder
machine. | believe these networks of
“activists and scholarship™ must be
strengthened.

This is what excites me when | think
about the potential of teaching in a liberal
arts enviroment. How can 1 put this? Ity
not that I want to say 1 want interdiscipli-
nary work to take superiority over work of
the disciplines, Rather, | want to see them
hooked up in a tar different manner than 1
think they often are right now. 1 suspect
that's 4 conversatton we're going to
contimue to have at Anttoch and 1'm sure
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Anthony 17 Cantie, Drofessor of Leenemnes
and Management, Deanwe Unieanary

you're doing it also on other GLCA
campuses,

Women's Studies exist all over the
world and sometimes U S, students are
very surprised to hear that because they
have this sense that the US, is on the
cutting edge. You only have to quote the
kinds of figures that Manning has quoted
to us about what the nchest nation in the
world is like in terms of social weltare,
educational opportunity, health care,
cteetera, cteetera, to know that, ot course,
this is not <o, To me s always surprising
to see the revelation that it s to the
atudents to see how the ULS. fares in league
and national league tables on various Kinds
of social and political mdicators,

Very recently there was ananterna-
tonal teninist conterence on Costa Raca,
Wonien trom all continents participated.
Many of you know of the conference
Nairobi in 1975 that produced a document
called “Forward Tooking Strategies”
outlining strategies dealing with education,
illiteracy. cconomic development, jobs,
survival issues, health issues, absence trom
violence, and so onand so forth. [ think
this is sort of the agenda that we tace.

Our challenge and task as educators is
to find ways of incorporating somie of these
things into an educational agenda tor social
change. Tast week, Newsweek had o cover
that some of you may have seen. Whate
male paranota was the fead article, The
(question was, 1 the shittmg of balanee that

multiculturahism inevitably involves, how
are we going to see that shift as a positive
thing. What's in it for the people with
privilege? This is a question | raised myself
not only as an individual, but ot course, a
fot of times in clas as well, We're alking
about more than the politics of solidarity.
A commentator has said that we are
shifting trom a politic of solidarity to a
politic of engagement where everyone,
regardiess of location on those dimensions
of privilege and subordination, can actually
relate to the advantages of the kind ot
world for which Manning painted the
possibility. .

Thank vou.

Laon Clok, Provost, Lardham College,

Mamning Mavable, Professor of Polincal Scienee and
[ history and Prreaor, Coenter for Stadies of Ethaty
and Race in America, Univeraty of Colorado at
Bowlder. Professor Marable is an alwnnus of Ealiam
College.

Carynetlh Kok, Assouate Diofessor of Women™s
Studies, Aunodr College.
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THE LiBERAL ARTS AND SCIENCES COLLEGE:
AN ENDURING AMERICAN SUCCESS STORY

Jacob E. Nyenhuis: Welcome to this
workshop on " The Liberal Arts College:
An Enduring American Suceess Story.”
This theme is one that the Deans Council
had proposed for the entire conference and
it is intended to be, at least m part, a
response to Thursday morming's plenary
sesson, “Liberal Arts Colleges: The
Threatened Speees of Anerican Higher
Education?™ | have been told that one of
the p.lm'h%t\ had even %uggc\tcd the title
“Liberal Arts Colleges: The Dinosaur of
American Higher Education?” The intent
of that proposal was to stmulate interest in
the session, but it also serves as a reminder
of how some prople view our type of
institution,

This session has been billed as a
workshop, which means of course that all
of us are encouraged, even expected, to
participate. 1 was asked, however, to make
an opening presentation to set the stage for
turther discussion,

On Thursday moring | picked up a
copy of The Indianapolis News. On page A-
9. | found a box headed “Passages.™ In it
wats a4 quotation from Winston Churchill
who said, *The tarther back you can look,
the farther forward you can see.™

We are celebrating the thirticth
anniversary of our consortium, but tor
today's workshop £'d like to look back
over several centuries and hrlt‘ﬂy trace
sonte of the istory of hiberal arts colleges,

Sixteen years ago, Professor Frederick

Rudolph of Williams College published for
the Camegie Council on Policy Studies in
Higher Education a substantial book
entitled Curriculum: A History of the Ameri-
can Undergraduate Course Singe 1636 (Jossey-
Bass. 1977). Last year, the President of
Williams College, Francis Oakley, pub-
lished Community of Learming: The American
College and the Liberal Ans Tradition (QOx-
tord, 1992). In between these twao books,
in 1984, William C. Ringenberg published
The Christian College: A History of Protestant
Higher Lducation in America (Eerdmans,
1984). My presentation draws upon these
sources, as well as a number of other works
and my own reflections over time.

Six years ago, Ernest Boyer declared:
“The undergraduate college is a troubled
institution, [often] more successtul in
credentialing than in providing a quality
education [for its students]” (Boyer, quoted
by Oakley, p. 4). Responding to this and
many other pessimistic assessments, Ouakley
says: “Still less does one detect the presence
of any historically informed source of the
range. looseness, variability and flexibility
of the liberal arts tradition itself across the
course of its longer history, or of the
tensions which have wracked it tor centu-
ries and may well account for its enduring
pitality and strength™ (p. 5. emphasis mine).

I will not today follow Oakley in a
detailed tracing of our history trom classical
antiguity through St Augustine, St. Jeromne
and Cassiodorus through the Middle Ages
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ad the Renassancee, But, with him T must
acknowledge the significant role of the
Christian church m the educational
tradition in Europe and America, tor the
liberal arts tradition was both transmitted
and shaped by the church trom St August-
ine i the fitth century on into the preseat
century. At the same time, 1 would note
Oakleyv's caution against assuming, that
“Western modes of lite and thought™
underlving this educational tradition

represent the “natural or inevitable cuhmi-
nation towards which all vivilizations strive
or have striven™ (p. 9).

When Harvard College was tounded in
1636, savs Frederick Rudolph, “a pecu-
larly self-demanding band ot alienated

Englishmen got themselves @ college almost

betore they had built themselves a privy”

(p- 3). "At Harvard. the original goal of
higher learmmg was “to know God and
Jesus Christ. .0 (Ringengerg, p. 38).
Sixty-tive yvears later, Yale was tounded
with a similar primary goal. The same was
true tor King's College (Columbia) a halt
century later (ibid.). 1f'1 had the time and
the inclination, 1 could trace the hustory ot
most liberat arts co"n‘gn‘\ and private
umvensities in similar terms, However, 1
will not succumb to the temptation.

1 will, however, devote a tew ninutes
to some of Fredendk Ruadolph'’s comments
on curncubum,

Cothe comcuhiom has beenan
atena i which the dimensions ot
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American culture have been mea-
sured, an enviromment tor certitving,
an chite at one time and tor tacilitating
the mobility of an emerging middle
class at another.

There have been times and places
where the curriculum was not taken
seriously or should not have been. A
hittle over 100 years ago, tewer than
two of every 100 Americans between
the ages of aighteen and twenty-one
were serious enough about it to enroll
in a college or universiey, and many of’
those who did enroll were not
serious.

Thinking about the curnculum
historically presents many problems
and requires 1 wallingness to aceept
surprise, ambiguity, and a certam
unavoidable messiness. H the world
does not always make sense, why
should the curriculum? Georpge W,
Pierson, coming up tor dir after being,
Jong submerged in the history ot Yale,
gasped. “one is appalled at the
incoherence of American higher
cducation.” The inability of colleges
to take connmon action, to speak or
act with authority and a conumon
voice, is surely more than a manitesta-
tion of the competitive nature ot
Amerean hite .. L.

Judging quality requires some
notion ot what the curriculun is
expected to do. I the desten s to turm
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out clergyien and the performance
dehivers businessmien, has something
gone wrong with the curriculum or
has society changed its mind (pp. 1-
27

... it must be trom the collective
trustration ot curricular retormers that
there has developed the "academic
truist that changing a curriculum is
harder than moving a graveyard.™ The
reasons tor crricular rigidity are
many, some simply being a iunction
of organization. Asemble a cluster of
PrOfessors 1n 4 country tow, sur-
round them with seenic grandeur, cut
them ot trom the world beyond, and
they wall not have much trouble
congratulatmyg theniselves into
curncular torpor. 1 et someone knock
at the door wiath a vision of change,
he will discover that aceess is blocked
by those within the gate. Let him
argue in behalt of some perecived
need or desire of the students, and he
will soon discover his mistake: The
mstitution 1s really not tor the stu-
dents, atter all, but tor the protessors
(p. 3.

Because the curpreulun s asocnl
artifact, the socety itseltis a more
reltable source of curneular sllumima-
tton. In s inangiral address as
prestdent of Harvard e 1869, Charles

Willinn Fhot stated the telationship

cdearly:  The wnversaty must accom:

modate itselt promptly to signiticant
changes in the character ot the people
tor whom it exists. The institutions ot
higher education . .. are always a
taithtul mirror in which are sharply
refiected the national history and
character™ (p. 7).

In 1754, a prospectus tor the
King's College advised the New York
press that King's would institute a
course of study that included survey-
ing, mvigation, geography, history,
husbandry, commerce, government,
meteorology, natural history, and
natural philosophy. in other words
“the knowledge . .ot every thing
wsetul tor the Comtort, the Conve-
nience and Eleganee of Lite .. - and
evervthing that can contribute to L.
true Happiness™ (p. 47).

Could young men and women go
to Albwon, Stantord, Wisconsin,
Emory, Michigan State, Howard,
Vassar, Amherst, Comell, and
Harvard for the same reasons? Indi-
viduals might and did, but m the
aggregate they chose according to the
expectations that were generated by
cach mstitution’s stvle and reputation
(p. 133).

As he draws hius stady toa close,

IRudolph declares:

The challenge to the comculum
today 1 to create ah environment that
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is triendly to the production of social
critics and that is responsive to a
concern with values and the human
experience.

Recent eftorts to develop speartic
courses in values have a synthetie
quality about them: Unless the entire
institutional environmment s recognized
as making conscious and unconscious
statements of value, value courses s
such run the risk of berng quamt and
strangely and umntentonaliy arrel
evant,

College and umveraty faculues.
strongly onented toward therr aca-
demice di.\n‘lpllnc\ and wedded to the
mystique of scientitic myestigation and
suspended judgment, are not a likely
source of encouragement tor any
renewal of concern with values and
character. Even the coaches have et us
down (p. 288).

Rudolph’s study of the curreulum
tfrequently rails against vocationahsim., His
concluding paragraph expresses the hope
that “we can stop making technicians and
get back to the business of making human
bemgs. ... And perhaps, once more, the
idea of an educated person wall have
become a usable adeal™ (p 289

I share hns coneern about producing,
technterans gia techmaans, but | diagee
with the premise of Rudolph, Brenanan,
et al that o true hberal ants college must not
prepare people tor careers Towonld bea

distortion of history to suggest otherwise.

If we put the issue of carcerism in
historical perspective, we discover that
“education has always had a central
vocational purpose.” all the way back to
Sumieria in 6000 B.C. (Katchadourian and
Boli. Careerism and Dutellectualism among
Clollege Student, 1985, p. 2). The contlict
between utilitarian and liberal education
goes as tar back as the Tate fifth century
B.C.. when the Sophists and Plato’s
academy pursued competing goals. And m
the history of our own country the debate
has contrnued tor nearly two centuries,
ever smee mathematies and nataral philoso-
phy were seen as a threat to the tundamen-
tal poat of education, the knowledge of
God (Rudolph).

1 hardly need remind vou that Harvard
was tounded tor the purpose of training
Calvinist ministers. Y ale was founded tor
two purposes: (1) to combat the growing
liberahsm at Harvard; and () to train
Calvinist ministers. Or as the Comnnssion
on the Humanines stated in its report m
1980, The Humanities in American Life,

The early Amernican college had
three basie anms: to tran young men
tor the clergy or pohtcal leadershp: to
develop the mental dusaphie and
monal and ichgrons halwts approprate
to g coluvated gentleman, whatever s
vocaton; and to mantam, thiough
induction mto the tadtions of classical
cultre, a stall ehte of the educated m
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e need not apologize for preparing people for a career,

so long as we truly prepare them for life. A true liberal

arts college can—and usually does—do hoth.

a predommantly agricultural society (p.
03).

Certainly the same deseription would

fit the beginnings of onr colleges. Does our

concern about Carcerisn arise trom a

change in the balance between vocational

and inteliectual goals, or s there a nerar-

Ch}‘

of disaiplines wivich is threatened by

changing student intevests?

We need not apoiogize tor prepanng,

people tor a carcer, so long as we truly

prepare them tor hte. A true iberal arts

college can - and usually does - do both.

As 1 look back to the caly iberal arts

tradition m thns country and s 1 assess the

current anstety about the future ot our

kind ofmdependent hberal arts colleges. |

find myself led to make a radical proposal

tor

vour consderation this mornmg.

Betore 1state the proposal, however, |

would renmnd vou of the tollowing:

Ot approximately 3400 institutions
classitied as institutions ot Ingher
cducation in 1987 by the Camegie
Foundation tor the Advancement ot
Teachmg, only 340 are private Liberal
Arts L and 1 colleges,

OF these 340, David Breneman, in
1990, proposed the climination ot
M7, reducing “the total unmiverse of
private hberal arts colleges - to 212
(Onaklev, p. 77).

These 212 colleges “comtitute little
more than tive pereent of L. L astitu-

P e —

tions ot higher education, and educate
probably fewer than three percent of
all American undergraduates”
(Oakley, p. 152).

As institutions and in terms of the
type of undergraduate education
oftered, these colleges “constitute an
exception to the norm™ in American
higher education (Oakley, p. 152).

Liven it all our GLCA and ACM
colleges were included in this select
group of 212, we would represent
little more than one-cighth of this
grotp and less than one percent ot all

institutions ot higher education.

We thus appear statistically msigni-
ficant. Morcover, as we were told
Thursday morning, we aren’t even
part of the conversation in Washing-
ton. “But,” says Oakley, "as the
Carnegie Council does well to
remind us, there are torms of signiti-
cance more pertinent than the inerely
statistical™ (p. 152).

All of our colleges are independent of
state control, most it not all were
tounded by mdividuals or groups of
mdividuals (usually churches) tor the
preservation and promotion of tiith,
and all have rich hinstortes which make
us distinet trom one another.

o Mast of the hiberal arts L't)"vgc\ 1 the
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st ot 212 no Jonger can claim to
educate the whole person. They do
very well with the mtellect, generally
well wath the bady and wath the
aesthetic dimenstons, but tew are g
concerned with the spirttual dimen-
ston of therr students, The develop.
ment of the moral and spirttual
dinension of students onee set many
ot these sehoals apart trom secular
state universities, but that w rarely
true any longer. Lost along wath 1, ta
adegree, was the emphasis on prepa-
ratton for a hte of service ta others
tather than selt.

I hght of the foregoing, and given the
Ingh degree ofinterest m the development
of monal values, Fauggest that we make a
rachcal departure trom the ethos of the
secular public colleges and umversities. At
Hope Caollege, we have the following

misston stitement:

The mission of Haope College s to
offer, with recogmzed excellence,
acadenmie programs in liberal arts,
the setting ot g residental, under
graduate, co-cducational callege, and
i the context of the Instore Chinstuan
tath (Hope College Catalog, 1093 94,

Fam not proposing that we all have the
siime mission or that we all revert to onr
mttal nussons, Rather, Fam suggesting
that cach mstitution, lmnnnng 1t own
traditron, find it own way 1o e ourage
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bath students and tacultv to talk about the
relation beaween tuth and learmng, If our
taiculty and students melude NMushims, Jews,
Chrstans, Buddhistss as well as agnosties
and athents, win not allow free and open
discusston ot the baste teachmgs and moral
values ot then own tadmons The const-
tnonal guarantee ot treedom of rehgion
does not mean trecdom trom religon, nor
are our colleges bound by the church-state
separation imposed upon state-supported
mstitutions,

Bill Placher of Wabadh, in his tine book
Urapologetic Theology, argues that true
dualogue across religions can best occur
when beltevers oty particular tuth repre-
sent thewr own beliefs wieh integrity, rather
than tving to reduce all tnths to g wa-
tered -down universal “religron.”™ Smee
some religions, morcover, make diametri-
cally opposig tath chims, we do thenran
injustice by tryving to it them all mto one
Procrustean muald.

» I would argue. turther, that thns
approach would not only restore distine-
trveness trom state sehools with which we
otten compete, but it would also provide a
cImate mowinelr cross coltural understand.
myg could he more readily nurtured. Fon
manv ot us, the conmitiment o multcul
talism s rooted naworld view shaped
Iy g tuth commitment. Tast imght's post
prandual musical entertamment akso
semmded ns dhat tndh s o signmiticam

clement i Athcan Amencan caltate §he
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same s true of other cultures which we
seek to understand and meorporate mto
our cducational programs. Can we do
justice to another person or another
culture, it we exclude an unportant
dimension of their lite?

Francis Oakley rightly reminds us that
“the whole genius and direction of the
Western cultural tradition itselt, .. When
seen in historical and cross-cultural per-
spective, stands out in the end as a persis-
tently syneretistic and open-ended one.
However hesitant, hostile, or conflicted its
inttial reaction, across the centuries it has
ultimately proved able to asimilate the
contribution ot Jew as well as Greek, Celt
and German as well as Ronan, Arab as
well as Astan, and, i the maost recent past,
Atrican no less than Lati American™ (p.
148).

I now invite yot to join the conversa

tio.

favol I Nyenhues, Proves, Hope Colleee

I
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CLOSING PLENARY

Carol J. Guardo: We have asked cach of
the panclists to speak trom their particular
perspective, and given ther roles in their
respective institutions, to distitt and
synthesize the conference tor us in twenty-
five words or less. Each of them has assured
me that they've done then asagnment. We
have decided, given the length of the
conterence, that we're all gomg to just wit
here, We're not going to stand at the
podium. We're going to conserve our
energies for the articulation of our pomts.
We ako went through a fong logistical
discussion prior to this sesston and decided
that we would present our remarks in
reverse order, So to start us ot Fin going
to adentity everyone at the table, Jemter
Ward has agreed to be tinst,

Jeniter Ward s Asastant Protessor of
Gemuan at The College of Wooster.
Followmy Jeniter 1s Blake Michael,
Dyirector of International Education at
Ohio Weslevan. Neat will be Manlyn

1 alPlante, Dean of Students at Kalamazoo

College. John Jacobson, Pressdent of Hope
College will tollow Manlyn, Llaine
Comegys, Assoadte Dean of Students at
Antroch will be the tinad panelist to speak,

Jenifer K. Ward: What T want to do first i

reter us back to three statements that have
been made over the course of the st tew
dave Ten Cluk™s statement that what we're
really about here s torgaing a language of
commumty and that the only way to do

that is to accentuate difference and ditter-
ences. We heard from Maming Marable
that the best way to proceed in a debate is
to seize the discourse. We heard from
Bonita Washington-Lacey that words
matter, and that the words we use structure

the way we think and the way we do our

jobs. 1 thought it would be instructive to

look back at how the discourse was framed,
to look at the language that we forged, and
to ook at the words that we actually used.
Being a voracious and compulave
note-taker, [ooked over my eighteen
pages of notes and saw what 1 dhought was
a pattern, It seemed to e that the tint day
and a halt was marked by a ditterent kind
of Language than the second day and a halt.
The words in the first day and a halt were
these: products, consumers, educational
defivery systems, market-drven demands,
and so onand so torth, 1t seemed to me
that the second day and a half was marked
by discussions of ereating global eitizens,
thinkmg about what it meant to be
multicultural, to think mulucultural, and to
teach to diveraty and not about diversity,
What concerns me s that the binguage
of the tirst dav and @ halt s market lan-
guage, Fhat s a deadedly bad model ot our
prudll('t v education. /\ll)‘ g(md C.Iplt.lll\t
will tell you that it vou can choose he-
tween two products, you wall choose the
one that has the least amount of instrue-
tions, 18 casiest to put together, and has the

five vear warnanty over the one that
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Lwant to see us as a community of scholars, who sec

tensions as productive, and challenges as promises,

requires constant mamtenance, hasillegible
mnstructions, and so on.

As a faculty member, my worst horror
would be if someone talked about my
product as the one that required no
maintenance, as the one that came with it
own batteries, and so on and so forth, 1 can
even go so far as to promise my consumers
that what they're going to get is the one
that tastes bad. that they Il want to spit out
after a few minutes, that is real hard to
chew, and may not be sprayed with that
glossy preservative that salad bars are
spraved awith.

To take the market metaphor a litde bt
turther, 18 seems to me that there are all
sorts of impheations for what happensat we
construct our students as constmers, st
ot all, the consutner, the customer, s
always right. And 1 don’t think our
“customer’ is always right, 1 think our
“customer” needs tor us to help them think
about the relationship between what they
think they want, what we think they want,
what we want, and so on. 1 alse think that
it you use a market model, the discussaon
of whether or not you have to throw out
Shakespeare it you melude Aliee Walker
statts to sound suspretously Tike replacmy
old product Imes with new product e,
We have to clear out the shelves of the old
sttt we're gomg to put the new stuttm,
1 msist on beheving that swe're smart
enough and creative enough to think about
that defterently. In other words, 1 don't

think that the first day and a half's discourse
is up to the task of helping us think about
the second day and a half's demands.

It seenis to me that what we need to do
is recogmize that the product we want to
sell is sometimes painful, often transtorma-
tive, always challenging, and satistying in
the end. That the product our students
may want to consume taybe not be the
product that is best for them. Certainly, we
can help them think about what that
product might be. We can abo certainly
Jearn tfrom them and they have much to
teach us.

As much as we don’t want to consider
price and cost, | absolute think that we
must, I've lieard so many people say over
the Last tew days that the real fear that they
have s that students we want won't be able
to aftord us. So, clearly we have to con-
stder price and cost. But it seems to me
that 1t vou start with a bottom hne tather
than ending wath s bottom line, you get
mto all sorts of ditheulties,

I've also heard people talk about [BM a
lot over the last few days, They have used
what has happened to 1BM as sort of the
myhtimare vision: of what could happen to
s, 1 lave to sy that what territies me s
not that 1BM s tanhing, what ternifies me s
that we'te comparing ourselves to [BM.

It 1'm1 suggesting that we throw out the
discourse ot the tirst day and a halto it seems
to me that 1t's incumbent upon me to ako

suggrest 4 metaphor tor how we perceve
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ourelves when we leave here, We need to
compare ourselves to an ideal of o thmking
vommunity. Notice | say conmmunity and
not therapy group, where all teel comtort-
able, where none are challenged. A
community where people sometimes don't
get along, but always try: where people
torm coalitions, even though they may not
get along with cach other and agree with
cach other, and may even not ke cach
other; where p(‘nplv try to come tugvt]u‘r
with a connmon pursuit,

We need ta remember what that
pursut is and not how we're gomy to pay
tor it on the tront end, recognzmg always
that vou ¢nd up somewhere else. ' not
suggresting that we becotme a communty
hke the one i Waco, Texas, where
evervone thinks the same thig, And I'm
not suggestmg that we think of ourselves
necessarty as a tomly - espectally in these
davs when all tannhes are dvstunctional. |
don't want to start thinkmg o ourselves as
the enablers, T want to see us s a commu
mty of scholars, who see tensions as
productive, and challenges as promises.
And as an astde, 1o heard a number off
tunes that what we l'(‘.l“)‘ need to do s also
think about the ways m wineh proficiency
and toraign languages are gomy to help s
mto the future and to that. 1T would just
Iike to say “ditto.”

R. Blake Michael: 1hank vou Jemter tor
those temarks, They hielp e clartty a Iidle

of what | want to say at the end. So thank
vou. 1 thought 1 would summuarize by
giving what to me has been the worst idea
I've heard while |was here, what were
several ideas that 1see in the middle, ones
which 1 think are good but need further
clarification, and then what ideas have
impressed me as the best ones,

1t's a Inttle daunting to give the worst
tdea but 1 ook around and see that the
major proponents have gone home, o'l
think 1 can doit. To me, this three-year
B.A. makes no sense whatsoever. | recog-
mee there is nothing sacred about four: |
come from a trinitarian tradition myselt.
But the students that we currently take in
as caghteen yvear olds are academically ill-
prepared. both m terms of the facts they
master and mterms of any capacity tor

conceptuahization and abstraction and

wdgiment. They are abso, T think, emotion-

ally not as well-prepared as we would like,
They are more fragile, more needy, than |
heheve previous generations of college
students have been and certamly more so
than | would ke to see them be.

It's very ditticult for me to understand
liow we could move such people from
where they come m to where we would
like to see them at the end of a college
Bachelor of Arts degree g shorter period
of tme than we have been domg. You
mentioned a tive vear warranty on prod-
ucts, To me, a tive-year BLA. makes a lot

more sense than one of three-years, The
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exception T wo ¢ give to that is if we are
able to evolve some kind of plan of
national service, voluntary service, prior to
college. We might then be taking in
students with a higher degree of sophistica-
tion and maturity, and able to work with
thent in a shorter time-span, 1t just battles
me as to why a three-year B.A s a
solution to our problems, so that’s my vote
for worst 1dea.

Somewhere in the middle, that s
where I picked upon ideas that have
attracted me a great deal, but ideas that
need some retlection and clarification. One
has been the sort of high technology
electronic campus, The torm in which 1
heard that idea presented that had the most
appeal to me was to use variotts forns of
clectronic linkage, data link:, fiber optic
networks, and so forth in order to prepare
students prior to sending them abroad.
histead of grouping thenn in one place for
preparatory courses, they imght be on their
own campus and taught from a central
locatton. ‘they would then gather and take
then tnp abroad and be prepared to leamn
m that cultural contest, To me that had
cettam ment

Hie tea.on that Fam a hietle concerned
wath the wdea s that we're located just
twenty nnles north of Ohiso State and
they ‘ve been domyg a lot of ther teaching
on television boxes for vears, They've put o
lecturer m one hindding and sordents n five
other binddags where all they do s watch

the TV screen. To e that is exactly
counter to the kind of education that we
would like to provide. I certainly don't
want to see us moving in a direction that
factlitates that sort of impersonality unless
we were very careful about what we're
doing and have very clear ideas about how
to avoid the pitfalls of that approach.

The image in my mind for the sort of
horrors of such impersonalized electronic
cducation is what 1 call the Dath Vader
approach. By this I mean this man who is
all mmachine. 1 tear that the students we
produce would be no more than the sort of
grub worm which we saw existed inside of
that Darth Vader mask when it was tinally
removed. So, he had been. Maybe at the
grave we could rediscover our humamty.
but in between, it concerns me.

A sceond pomt, the phrasing by which
1 was very much impressed but 1 do tlnnk
needs to be taken with some care, was the
declaration that the question of mulucul-
turalisim s moot. One reason that struck
me i 've always been concerned wath the
word moot, which means to debate. Tt did
not, originally at least, mean beyond
debate, but to debate, §don’t think the
questton of muluculturalism s beyond
debate. T think by the existence of multi-
cultural programs in education and on
campuses that the battle has been won. |
beheve that's what was micant by this
statement,

I would cantion on two tromts that we
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Often, it does not seem to be understood that a variety of these

educational initiatives we're talking about: off-campus study,

multiculturalism, Women’s Studies, are issues that need to be seen in the

context of the overall educational effort of the institution, not simply as

peripheral programs that can be tacked on if ther s money left over.

must remain both vigilant and active in
pursuing the goals that the effort for
multiculturalism puts forth. Vigilant
because as soon as something has become
dightly legitimized, it becomes often more
difficult to preserve it, fund it. maintain its
promiuence than it was when it was
illegitimate—and therefore brought out a
lot of the rebel energies and proponents
and so forth. Therefore, on a practical
level, T think continued vigilinee will be
necessary.

The other 1s a more theoretical concern
or a4 long-term concern of what we mean
by multiculturalism. T believe the vision
presented yesterday by Manning Marable'is
2 viable one that can sustain this idea, this
way of teaching, and a way of conceiving
the university far into the future. However,
I don't think that's a vision shared by
everyone who talks about multiculturalism.
Somewhere underneath the variety of
cultures that we've become kiowledgeable
about, and undemeath the varicty of
valuable ideas, practices, acsthetics, and o
torth presented by vartous cultures,
somewhere under that we must struggle tor
a common culture that allows us to hive
togcthcr and discourse tnguth('r. 1 thuk at's
mportant to contme to mngure in the
cf.)"cgc context, iy the hiberal arts ('u“('p,(‘.
mto how that commnon viston i to be
shaped, how it can be nich, glovally. Hew
it can provide for the vanety ot perspec
tives that multicultural niovenents have

Q e
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attracted and at the same time leave us a
basis for commmon discourse aud life
together in a conmmuuity. [ think that part
of the issue is far from moot. | think it is
still very much a part of what we should be
about in liberal education today.

We,  best ideas. T was going to say that
the best idea T had heard was Neil
Sobania's idea that off-=campus programs
otght not to be seen in terms of tuition,
export, resource drain or whatever, but
dmply a part of what it means to provide a
liberal arts education in the twenty -first
century. As such it therefore becomesa
part of the general priority and budgeting
process of an mstitution, not peripheral -
seent as somehow more costly than a
seienee lab, a good hbrary, or whatever. |
otill think that's an excellent idea and |
have tried to promote that view i the
budgeting process on my campus,

Often, to my disimay it does not scem
to be understood that a variety of these
educattonal initiatives we're talking about:
oft-campus study. multiculturalism,
Women's Studies, are issues that need to be
seenn it the context of the overall educa-

tional eftort of the institution, not sunply as

peripheral programs that can be tacked on
it there's money lett over, They need to be
seen s centzal to what we're doing, They |
will stall e subyect to the give and take of
Dudgeting process, but not peripheral to it

1 deaded this moring, i the session
on endurmy value i liberal arts education,
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He do need a sense of owrselves as institutions which teach

something about values, clearly not preaching a particular set of

values, but helping students and helping faculty constantly to be

involved in the process of asking tough questions, life-decision

questions, rather than simply providing information.

that 1 was beginmng to hear what s
probably to me the best idea to emerge in
the conterence—we do need a sense of
ourselves as nstitutions which wach
sonietlng about values, clearly not
preaching a particular set of values, but
helpmy students and helping taculty
constantly to be mvolved in the process of
ashing tongh questions, hite-decision
guestions, rather than simply providing
mtormation, That seens to me what we
have been about in these schools for most
ot a century and a altl or son.~thing on
that order of tme. A part of a larger liberal
aits tradition that stretches back centuries
hetone that. A process of contmuing, to
provide people with intorimation, Not just
imfonnation, but mtormation wiieh is
numednately placed m the contest of
questions, of valnes, ot decsions, so that
we are not merely providing tacts,

We do not merely challenge established
values, but are constantly asking students
and taculty and adnnnstrators i the entire
conmunity o learming winch s a college,
to be engaged m the proces ot asking
tongh, ctlncal, moral, rehgious, theologcal,
and ccological questions, The gquestrons
that 1matter must be shaped in the contest
of the leanmy commmuniy. This tyvpe of
collepe s umqguely equipped tor carrving,
ot that nusston, Unfortumately, we got
distiacted by evervday concerns and torger
the nission, but we're umquedy equipped
tor

There s one further point that 1 would
make. 1 think it will fead to some discus-
sion with the next set of comments. | heard
a lot about a focusing on the student
learner and on student learning. 1 do think
that’s where our focus needs to be. But |
would pick up and reflect agaiis the caution
that Jenifer gave us, that the students may
not be the people best equipped to tell us
what we ought to be doing when we're
teaching them. We are a part of a long
tradition of liberal learning. We have the
kinds of questions, conceptualizations, and
value issues T was mentioning,.

We have made efforts to link ourselves
into that tradition. We have dedicated our
lives to the preservation, the expansion,
and the reformation, perhaps, of that
tradition. Our msston is to pass that sacred
learning on to the next generation. There-
tore, the student is not the person to whom
we go—the student’s own pereerved needs
i not the place we go to tind out what the
nnsaion ot hberal educat.on s n tact, the
student is not the end m this process. The
student is the next hak mea chan ot
conmumicating that tradiion of hberal
learnmg, We can only torge that link it we
look at the matenals we're workmg wath, ot
we're very careful to try to educate that
student mto the kind of hberally educated
and value-tormnng person that we think a
liberal education creates.

We must always hold up tor ourselves
and for them, the ideal that they dre a Jmk
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m the chain. It did not begin with us and it
does not end with them, Itisa part ota
much longer process. That ideal provides
some of the purpose mn the direction that 1
was talkmg about in the last comments:
that we sometimes fose it we tocus only on
students and their percerved needs in the

cducation.

Marilyn J. LaPlante: In the letter that we
got from Jeanine L. Eliott, Vice-President
of GLCA. it sad to listen for something
that sparked our mterest and enthusiasm
and talk about that. T told her that 1
thought this was 4 real sneaky way to be
wire that six people hstened really caretully
throust all of the conference sessions. |
found my spark in the very fint sesionso l
thought 1 was golden. 1 could tocus on
whatever ehe Twanted to throngh the
counse of the rest ot the three or tour days.

When the spark came, T dismssed all
the product and consumer linguage.
Instead 1 heard Rachard Snnth suggest to us
that we need to put the student back 1o 3
much more central tocus tor our educa
tonal expentences. Tatmost stood up and
aid Y e ke the sudents do now
Becase | thmk we spend tar too muchy
e thinkang about om teachmg, thking,
about om adnnmmstranon, and thimking,
about the logistics,

W don't \pcnd nea by clmllgh tine
assessing, who these students are who come

to us or kg about where we swant

-

1Y

them to go. Not where they tell us they
want to go, but where do we want them to
go? Then, what do we do with them in
that short period of time, whether 1t's one
vear, two years, three years, tour years, or
more What do we do wath them in that
short period of time to get them to where
we want them to go? That was my spark. 1
was all fired up because T didn’t have to
think or cven worry about this anymore.

Unfortunately, T ha.e worned about it
because it seenis to me that thisidea has
stayed on the fringe, that the conterence
did not place the student back into the
central position. Several people referred to
the importance of tocusing on the student
in different wavs and 1 appreciate that. In
the last mecting 1 awas ing L overheard
conversation. | haven't been able to
wentity if this person s sitting here so
apologize if [ am sayig it wrong, But, 1
overheard him sav, ' Fam really disap-
pomted because evervtlmg ye heard you
iy sounds qust Bike what they're saymgon
the public wmversties™ And e an
ovtsider from a public umversity, He sad,
1 espected to liear conversations that were
diterent because you ate private resden
tral, liberal arts collepes.™

I thought that at was very telimg that
we were not talkig very caretully about
the specaal nusston and speaal tocus ot
private, restdential, hberal arts leanmmg
conmnumties. 1t seems to me that the

challenge tor us tor the nest century, as
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The greatest value of the GLCA is found in the

opportunities that it affords to various groups within our

colleges to meet and learn from each other.

we're approaching it won't be the chal-
lenge tor the century because there'll be
20,000 more in the meantime. The
challenge tor us at this point » to redetine
who we are as total residential communi-
ties because that's who we say we are, We
say that we are residential colleges and that
must mean something, So we must work
to redefine ourselves as residential, liberal
arts learning conununitics,

John H. Jacobson: There 1s sometnnes

merit in saying what everybody is thinking,
't there? 've been trying to remember
who it was who said recently that leaders
of corporations and colleges need training
in how to make visionary statements,
We've had a grand display of visionary
statements at this conterence: some msight-
tul, some novel, some stmulating. Some
outimoded and ontworn. All of them good,
bad. and inditterent, help us to reteair and

refine ow own vistoms, henee our visonary

statements,

Fhe GEFCA W a voluntary association off

colleges that are siular m some respects,
but very ditferent in many. It we were, for
example,a umversity systemn, rather than a
voluntary assoctation meeting here today,
we would have to trame and entoree
common pohcies, Sharmg vislons is much
more stnnulating and hberating than
adoptmg pohicies and torcing people to
contorm ta them,

I think that the greatest value of the

GLCA « found in the opportunities that it
attords to various groups within our
colleges to meet and learn trom cach other.
As somie of our speakers have reminded s,
our small size has its advantages. Yet it is
sometimes valuabl. o have a larger group
of colleagues than any one college offers,
Such programs as the GLCA Counse
Design and Teaching Workshops, our
mternational programs, and our oft-campus
programs, help us to gain the advantage of
size while retaining the advantages of
smallness, The teaching of taculty and the
college experience of our students is better,
tar. better, than it would be without the
GLCA. That 1s the most iinportant thing
about the association. That is what we
need to preserve in the next thirty vears,
Thank you.

Elaine Comegys: | think this conference
has caused me to retlect on what the
Committee for histitutional Conmmitiment
to Educational Equity (ICEE) has done
over the coune ot time, what Women's
Studies has done, what our international
programs tried to accomplish, 1t made me
think of bridges and lmks, connecung
points, take-oft pomts, and sharng ponts. |
think these are all very mportant. |
remnember quite well the Earthan 1986
conterence where there were presidents,
provosts, deans, acadeniees, and studem
attns people At that tine we set tor
ourselves three goals that the cunnonlum
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One of the most exciting things about the GLCA for me has
been the trust between institutions that permits us to share

goals, visions, accomplishments, failures, and problems.

in cach of our institutions should reflect
the presence of people of color and
women; that we should concentrate on the
recruitiment and retention ot minority
students and taculty; and that we should
work together respecting the ditferences of
our institutions. Work where we could on
common bonds but preserve our unique-
ness.

One of the most exciting things about
the GLCA for me has been the trust
between institutions that permits us to
share goals, visions, accomplishments,
failures, and problems. The fact that we do
not seck to make ourselves like one
another, but grounded in respect for one
another, we choose to reach another level
and work togethers

1 also remember quite clearly one of
the tirst meetings of ICEL, and ICEE tor
those of you who don't know, is the
African American Studies or Black Studies
Task Group of the GLCA. | remember
how we literally fell upon cach other’s
neck in joy of seeing people like ourselves
who understood what it was like to
struggle mpredommantly Whate institu-
tions and not be nnderstood. Not be able
to talk about the sress ot i, The diallu-

sonient of sonie of it The hopelessies of

some ol it But deteomimed to create
biadpes, links, tetlectons and hope, Now
TCEE can meet at such g setting as ths, not
tuned 'll'd. ot ('llll}{lllp, to one .an
other, and beable to talk about prograns

that are finally beginning to be accepted as
legititaate programs. We can retlect back
on 1986 when, excuse e for saying so,
but Albion and Hope couldn’t quite
envision some of the things that we were
talking about, to a place now where cach
and every one of our campuses has experi-
enced penetrating and powertul change.
Maybe not what we wanted, always, but
for e the excitement has been watching
the difterent processes, the difterent
avenues, and hearing the difterent voices. |
find 1t exciting,

Now to be more candid, | have tried to
figure a way not to come to this conference. 1
am so weary of certain discretions, | thought
“My foot hurts, [ can't drive, What are they
gonna say, anyway? [ think [ won't go.”
Then someone offered me a ride: no more
excuses, I'm glad 1 eame because Fmreally
feaving with renewed hope. [ really do feel
that we have accomplished some things.
Three things stand out, and then Il stop.
Again, in ICEE's work—Drogress. First we
formed a support group. We could pick up
the phone and say, “It's a bad day here.
Nobody understands me. They confuse ine
with the only other Black faculty penon on
the beneh. You know, that's when they teach
another course on the Aftican Amencan
expericnce or the women's issues, [ want to
teach somethng else.”

We've come trom that poit to, ona
sommewhat voluntarily basis, gomy itom one
campus to another to help colleagnes bunld,
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develop, and measure. ICEE made a
commitment to visit cach campus within
the comsortiun and we've done that
We've been hosted and welcomed, We've
been given an opportunity to meet taculty
on their campuses, to talk with students, to
show thenn that there are other institutions
that have people of color and tunction, to
carry on conversations: "We suderstand
sote of vour issues, fet's talk about it.”
Filled with the support that we had built,
we decided to move even further, How
could we help all women and students of
color take greater advantage of what we
beheve in, what we're committed to, and
what we're offering?

The next step was tor us, as a task
group, to visit domestic ott-campus
progratis. We went to the Philadelphia
Center, We visited students on the job,
We went through a diversity training
workshop. We shared and we talked. Now
we knew how to go back to our campuses
to recruit participants, and 1 thk that's
beginning (o bear truit,

We went to the Newberry Library,
patrarchal, nevrothink, cteeters, eteetera,
and they explamed to us what then
collections contamed. We sard, “we hear
this ditterentdv. Your collections, i tact,
contam much mtormaton about peaple of
color, natve Amencam, shive natatives,
plantation records, and pullman tecords,
Why don‘t you talk about these thig"
And they sad, “Well, nobody's asked us @

But they then began to rethink, and at our
Black Studies Conterence at Kenyon last
vear, Jim Grossnan, one of their fellows
and librarians, came and presented to us
their revisionist thinking about their
collections and how their collections could
be used by women and people of coler,
We're trying to get to New York: we're
even trying to get to Kenva (don’t tell
anybody).

But quite seriously, 1 think growth has
taken place and sharing has taken place. 1
wish that those of us who are in close
proximity would do more of it. Earlham
and Antioch are reading a common text.
Faculty will be mecting in May to talk
about that. We will be meeting to talk
about how we can share resourees. For

example it Delauw has someone coming,

that person could possibly stop oft at

Wabash or Ohio Wesleyan. Could we not
combine torces tor students so that students
can meet students on our other campuses
and share the experience? Because it gives
them strength? 1t's not just this way at
Antioch; it's difficult at Ohio Weslevan: or
Demson, Let's talk about it. Let's talk
about learmug communities, growing, and
survival with more openness. more willing-
ness to listen, more understanding, and
with the true reflections of the presence of
women and people of color m our society.
I'hank vou,

Carel . Grarde: 171y, as we close,




GLOA statl

Stonding Croline Conhd, Senya Mane Riley,
Marthr Patladine, Roxanna Lavon, Parnr L anghin
Seated feammne Lo oot Mkl Calluand, Carol |
Cantnde .

would like to make three pomts of pres
dential privilege. -

First, 1 would like you to jom me m
thanking our presenters today. Secondly
would like to sy there were three teasons
why 1 came to the GLCA Fhe people, thie
programs, and the prospeats. | have o sy
that thos three reasons have been paven
new life, new energy. and have been
uuderscored; the people m1 GECA T think
are just speaaal. There s no group like onr
group and people who are not ot the
GLCA will be the first to say that. 1 think
we have demonstrated it not only m this
session, but m all the sessons that have
taken place and probably m the bay and m
the corridor as well, The programs, they're
alive, they're living, and they're vibrant.
We've gotten all kinds of new ideas.
think the prospects not only tor our
organization, but prospects for the twelve
institutions that make up the orgamzation
are indeed very pronnang,

It's been a long journey to this conter-
ence tor me and my staft, as you can welt
imagine. But 'mosure §speak for thenn as
well as myself, that we go away energized,

we go away impired, we go away tecling

very good about the work we do, although

we are somewhat removed trom the
campuses, We don't always see in the
direct way that you see what happens on
the campuses, but this has been certamly a
renewal time tor us.

Lastly, | would hhe vou to jom me,

[€)
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please, m thanking the GECA staft tor all
thetr wok,
We stand adjourned.

Carol | Gonnande, Proswdent, Corear Lakes Colleges
Aoenteon

femfer K Wand, Lot Profesor of Genman, The
(:I‘II(:CI of oo,

R. Blake Muhael, g Avonate Dean of Academn
Aflas and Docaor of liemational Ednation, Qlno
Hoedeyan Umvenaty.

Mandyn | LaPlante, Dyan of Suudents, Kaluma oo
Collign

Joli 11 Jowohson, President, Hope College.

I lame Comegps, - ssoaate Dean of Stndents, Autods
Umpraraty




APPENDIX A: CONFERENCE PROGRAM

Wednesday, March 31, 1993

7:30 pan. Opening Plenary and Keynote Address
Welcome: Carol ). Guardo, President, GLCA
Confronting the Challenges, Sustaining the Values
Speaker: Richard M. Smith, Editor-in-Chief, Newstivek
Respondent: Richard J. Wood, Chair, Board of Directors of the GLCA
and President, Earlham College

Thursday, April 1, 1993

RAam. A Walk Through GLCA History
Q00 am. Plenary Session

Liberal Arts Colleges: The Threatened Species of American Higher
Education?

Moderator:  Kenneth Bode, Director, Center for Contenporary Media,
DePauw University

Panehsts: Sarah Fritz, National Correspondent, Los Angeles Times

James B, Stesart, author and tormer Editor, Vall Street
Journal

Respondent:  Richard F. Rosser, President, National Association of
Independent Colleges and Universities
1100 am. Roundtable Discussions
2:00 pan. Concurrent Sessions
Science Education and the Education of Scientists

Moderator:  F. Sheldon Wettack, President, Wabash College

Speakers: Helen Murray Free, President, American Chemmeal Society
Richard C. Hudson, Executive Producer, Svience
Programming, T'win Cities Public Television

Multicultural Issues and the Education of Students of Color

Moderator:  Robert G, Bottoms, President, DePauw University

Speaker: Edgar E. Beckham, Program Otlicer, The Ford Foundation
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John W. Porter, CEQ, Urban Education Alliance and
tormer Superintendent, Detroit Public S¢hools

International Developments and International Education
Moderator: S, Frederick Starr, President, Oberdin College
Speakens: R, Moses Thompson, President, Team Technologies, Ine.

Jackson H. Bailey, Protessor of History and Senior Advisor
to the Iistitute for Education on Japan, EarTham College

400 pan. Roundtable Discussions
700 pam. Banquet
Moderator: Richard ]. Wood, Clhair, G CA Board of Directon
Commentary:  Michele Tolela Myers, Presdent, Denison Univerity
Alan E. Guskin, President, Antioch University

Pertormance: Following the commentary, a program of music will be
oftered by students trom Delauw Unversity, Greencastle,
Indimna.

Friday, April 2, 1993

Y0 am. Plenary Session

Thirty Years of Educational Change—Looking Forward and
Looking Back

Moderator: — Paul C. MeKinney, Provost and Dean of the College,
Wabash College

Paticlnts: Peter Frederick, Protessor of Historv, Wabash College

Gail 3. Gnttin, Asociate Professor of English and
Coordinator, Women's Studies, Kalanazoo College

Neal W. Sobatia, Protessor of History and Director off
hternational Education, Hope College

Yvonne C. Willias, Professor of Black Studies and Politieal
Serence: Dean of the Faculty, The College of Wooster

OO am. Concurtent Sessions

From Crossing Borders to Crossing Cultures: Intemational
Programs in the Context of Multiculturalisim
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Joseph Brockmgton, Assitant Director of Study Abroad and Associate
Professor of German Language and Literature, Kalunazoo College;
Haward Lamson, Professor of Spauish, Earlham College; Patricia
O'Mualey, Director of International Programs, Earlham College: Michael
Vande Berg, Director of Study Abroad, Kalamazoo College: JoAun deA.
Wallace, Director of Antioch Education Abroad, Antioch College

Active Teaching and Leaming: Why Off-Campus Programs
Flourish

Moderator: Thomas IR, Haugsby, Associate Dean of the Faculty,
Antioch College '

Stevens E. Brooks, Executive Director, GLCA Phladelphia Center; Alvin 1.

Sher. Exeeutive Director, GLCA New York Arts Program

Breaking the Color Barrier in Higher Education
Moderator:  Carol Lasser. Associate Dean ot the College, Oberlin College

Dwight Hollins, Assistant Director of Admissions and Coordinator of
Multicultural Admissions, Oberlin College: Dino Williams, Assistant
Professor of Cooperative Education, Antioch College

Fostering Growth as Teachers and Learners

Faculty of the GLCA Course Design and “Teachmg Workshop: Deborah
Butler, Wabash College: Jane Dickie, Hope College: Dave Finster,
Wittenberg University; Peter Frederick, Wabash College: Dianne
Guenin-Lelle, Alhion College: Terry Kershaw, The College of Wooster;
Olver Loud, Antioch College: Larry Tovell-Troy, Millikin University:
Katherine P. Price, DePauswy Univeraty; Keith Ward, Denison University

Building Community and Communities in a Residential College

Moderator:  Donald J. Omahan, Vice Pressdent and Dean for Student
Aftairs, Albion College

Panclists: Charles |. Morris, Provost, Denison Univeraty: R Eagene Rice,

Vice President and Dean of the Faculty, Antioch College: Anne H. Wright,
Dean of Student Development, Earlham College
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200 pan.

400 p.

500 pm,

615 pan,

7 O pee,

Plenary Sesston

Multicultural Education and Its Challenges for the Future of

Higher Education

Moderator: Len Clark, Provost, Earliam College

Speaker: Manning Marable, Professor of Political Science and
History. and Director, Center tor Studies of Ethnicity and
Race in America,University of Colorado at Boulder

Respondents: - Gwyneth Kirk, Assoctate Protessor of Woren's Studies,
Antioch College

Roundtable Dhiscussions

Art exhibit by Bing Davis, Chair, Art Departinent, Central State Umvenity,
and DePauw Umverity alim

Gallery Talk, Bing Davis
Banquet

The GLCA New Wrters Award tor Poctry will be presented to the 1992
wmner, Mary Stewart Hanmond, for her volume., Out of Camaan,
published by W. W. Norton.

The Earlham College Gospel Chorr wall perform.

Saturday, April 3, 1993

900 .

Warkshops
The Liberal Arts College: An Enduring American Success Story

Convener: Jacob E. Nyenhs, Provost, Hope College

Altermative Approaches to Teaching Diversity

Conveners: T isa Ransdell, Director of Aftinnative Action and Women's
Programs, Demson Umvensity and Bonita Washington-Lacey, Assoctate Dean
for Minonty Atturs, Earlham College

Teaching to the Challenges of Everyday Life

Convenen: Laurie Churdill, Asastant Professor of Humamties-Classics and
Wonen's Studtes, Olno Wesleyan Umivenity and Keith Ward, Director of the
Freshiman Year, Demson Univeraty

120 12
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Faculty Roles in Confronting Institutional Challenges

Conveners: Marigene Amold, Professor of Anthropology, Kalamazoo College,
and Ingeborg Baumgartner, Professor of Foreign Langages, Albion College

Closing Plenary

Moderator: Carol J. Guardo, President, GLCA

Commentary:  Ehine Comegys, Associate Dean of Students, Antioch
University
John H. Jacobson, President, Hope College
Muarilyn J. LaPlante. Dean of Students, Kalunazoo College
R. Blake Michacel, Acting Associate Dean of Academic
Athirs and Director of International Education, Ohio
Wesleyan University
Jenifer K. Ward, Assistant Professor of German, The
Colleyre of Wooster

Conterence Adjourns
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AprreNDIX B: GLCA PROGRAMS AND INITIATIVES

The GLCA Member Colleges
Who are they?

The Great Lakes Colleges Association was
chartered in 1962 as a consortinm ot
twelve imdwestern, liberal arts colleges.
Representing three states, these mstitutions
are: Albion College (MI), Antioch College
(OH). Denison University (O1), Pelauw
University (IN). Earlham College (IN).
Hope College (MI). Kalamazoo College
(M1). Kenvon College (OH), Oberlin
College (OH), Ohio Wesleyan Umiveraty
(O, Wabash College (IN), and The
College of Wooster (OH). The twelve
colleges came together on the basis of
common haractersties, Phigh acadenne
standards and levels of achievement prevail
with both faculty and students at these
mstitutions. Al are jomed in the philo-
soplical conmutment to the liberal aits and
SCICHUCS,

Founded between the 1824 and 1866,
GLOA colleges represent some of the
mation’s oldest private imstitutions of higher
cducation. Therr conmmitment to quality
undergraduate mstruetion s illustrated by a
GLOA avenage faculty student ratio of
£2-1. and the tact that over 90 of their
faculties Tave a Phub.or the termimal
degree tor then field of study.

The nssion o the GECA s to pre

serve and strengthen ats member nstitu-
tons as private colleges of hiberal arts and
serence. To this end, the Asocation
addresses fundamental isues which directly
aftect the vitahty and the excellence of

these colleges.

f.eaders in setting the standard fos
undergraduate education

Phi Beta Kappa: Several of the GLCA
colleges are mcluded n the 100 of all
Iiheral arts colleges and universities in the
nation that are recognized by Phi Beta
Kappa. In some inctances, the first private
college m cach of tae three represented ‘
states to have a chapter of this international
honor society was a college which iva
member of the GLCAL

Oberlin 30: Shanng an unyielding
commitment to science education, the
Oberlm 30" distingussh themselves from
other colleges and universities by sending a
greater proportion of their serence students
to graduate programs than the vy Leagne
or the twenty top-rated research umvers-
ties, Two-thirds of the GICA colleges
lam membership m the Oberlu 50.

Leaders in community service

Prestdent Chnton, i his National Service
Addiess delivesed March |, 193

1 the el 1980w, Cherhin € oblege mvated 30 ibeeabans collepes with exaotditan scicie gt s e patticijate oo

yutterens e an andetpradinte s edite stion i the Bhrer i ants settinye b ronn this conter nee cmenyed the W thin 0
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Rutgers University, spoke trequently of the
“spirit of service.” The spirit of service, he
said, moves people to enrich the lives of
others and thus the nation, by giving of
themselves, their time, their talent and
their skills to help those less fortunate. Tt is
this sprrit of service that is celebrated at
GLCA colleges.

Habitat for Humanity and other
natonally-directed service organizations
represent one of many ways in which
stadents at GLCA institutions become
mvolved in community service. One
college has a campus-based orgamzation
which 18 so expansive and successtul in s
own right, it has won local and state
awards for the largest student-run commu-
mty serviee orgamzation an the state. At an
mstitutton where at least one out of every
five students volunteers, putting in a total
of 8,000 hours per year collectively, such
distinction is well deserved. And there are
addittonal examples of extraordinary
student volunteerism at GLCA colleges.
One of these activities involves foundation
grants which assist students providing
community service to low-income arcas
throughout the state. Another has the
distinction of having been recognized by
Prestdent Bush as the nation’s 356th Daily
Pomt of Light. But volunteerism does not
end with graduation for GLCA alunmi.
Continuing on into their professtonal hves,
one GECA institution was ranked first in
the natton tor the percentage of alumm

1 2 7 132

involved in community service (08%0). At
this same institution, 85% of the under
graduates are involved in community

SCIVICe.

Leaders in preparing undergraduates for
graduate/professional study

CEOxs in Business: Providing an educa-
tional experience that will prepare their
graduates tor careers in a variety of fields,
GLCA colleges are among, the most
productive colleges and universities whose
alumni become corporate executives. OF
note, one GLCA college ranked eleventh
m the nation in producing CEQs of
Fortune 500 companies.

With over 80% of their graduates
applymg to medical school and to law
school aceepted, GLCA colleges are
recognized as leaders in preparing under-
graduates tor graduate and professional
study. In addition to numerous opportuni-
ties tor one-on-one ﬁlculty/studcnt
mnteraction, the hallimark of GLCA faculty
s encapsulated in one president’s commen-
tary on a GLCA college’s taculty. That is,
they have an “ethos of extraordinary

devotion to students, . ..

Educators of the Nation and the World

GLCA colleges are not only distinguished
by therr curnicula, their faculty, and the
talents of their student bodices, but by the
diversity within the student bodies,




Enrolling students frony all the diftereint
states ad territories, as well as the Pastict
of Columbia, Puerto Raco and torty five
toreygn countries, G CA colleges educate
stidents from around the nation and
atotnd the world  Then long held com
mitment to oft campus study, both domes
te and mtermational, allistiates the 1ole
they see thennelves plaving 1 the educa
ton of 4 workd atizenry

GLOA colleges pursue 4 vancety of
programs and activities i order to sustan
their commitment to quality education
These programs mclude heghtemng the
soctal and cultural awareness of therr
students to mternattonal and domestic
issues of diversity. Examples ot the imtia
tives designed to provide exposare to
international experiences, m addition to
the oft-campus study opportunities, mclude
the Program for Inter-Institutional Col-
Liboration in Arca Stadies (PICAS) and the
Consortinm for Inter-1nstitutional
Collaboration in Atrica and Latm Amencan
Studies (CICALS). Both of these tounda-
tion-funded programs are designed to -
encourage curncular development, facualty
rescarch, and student language study.

In addition to cducating students from
around the nation and around the world,
GEHOA colleges are dedicated to developimy:
diverse commumties of students and
scholars, Specitically, a broad array of
strategies have been employed by GEHCA
colleges to merease the representation of

Amenican minority sub-groups within their
student bodies and inerease the ethie,
racial, and gender diversity of their facul-
ties. While they have been successtul in
these endeavors, they recognize that their
work 15 not done, In addition to increasing
the number of people trom varied back-
grounds, the colleges complement these
cfforts with community building activities
winch celebrate difference and ofter
conmumties of cultural plurahsn.

GLCA Programs: Highlights from
Thirty Ycars of Consortial Cooperation

Faculty Development

DID YOU KNOW . . . faculty develop-
ment has been a central part of the GLCA
ance 19747 Largely due to a Lilly grant
and the establishiment of 2 GLCA Commit-
tee on Teachig and Learning, a continu-
ing program of conferences and workshops
designed to support the professional
development of faculty as teachers has been
spomsored. Throughout the Association’s
Iistory, GLCA faculty development
activities have provided opportunities not
readily avanlable elewhere. These have
been deliberately dcs‘lgncd not to compete
with the faculty developient opportunities
on the individual campus, but rather to
('ulllplcnwnt these options.

The purposes of aculty development
activities are to reinforee the preeninence

of undergraduate teaching on GECA
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campuses, This mcludes curriculum
developnient mitatives, which the GLCA
volleges, given their emphasis on teaching,
value greatly. The GLCA Course Design
and Teaching Workshop (CD&T). a
week-long experience, is one example of
how the GLCA goes about creating
curnictlum development initiatives. Now
i ats seventeenth year, the workshop
identities mnovative and tlexible ap-
proaches that are geared to assisting faculty,
at vanous stages of their teaching careers,
to unprove their teaching and design of
courses, Having been well received by not
only GLCA faculty, the program has
achieved nattonal recognition through
citations made in Conrse Design_for College
Teachers (1992) by Larry Lovell-Troy and
Paul Eaicknunn. A new component of
CD& T is to reserve one of the week-long
workshops tor those taculty incorporating
multicultural perspectives ito the general
education curnculum. Made possible by a
grant trom the Ford Foundation, this
newest component of CD&T will begin
this sumnmer.

Though tirst consideration goes to
GLCA faculty, faculty from other colleges
and universities partiaipate in CH&T
workshops. Stemmiing trom ther faculty's
mvolvement in the CD&T workshop and
other GLCA conferences, mstitutions
around the country have modeled some of
thair programs from the GLCA program,
O note, the Asoctated Colleges of the

!

1

4

South, a recently tormulated higher
cducation consortitnm of southern colleges,
whose faculty have attended GLCA
conterences and CH&T, has chosen to
cemulate the GLCA's faculty development
program, as well our off-campus study
opportunities and other programs.

Another of the other faculty develop-
ment programs is the mentoring program
which pairs a junior taculty member at one
institution with a senior faculty member at
another institution. The program was
developed in order to otter support,
orientation to the profession, adjustment to
the life and culture of a liberal arts and
sciences college, and general guidance to
new GLCA faculty. Additionally, the
consortium sponsors conferences and
mieetings that enable faculty to discuss
innovative and up-to-date pedagogical
issues within and across disaphinary

houndarices.

Off-Campus Study

DID YOU KNOW . . . the off-campus
study opportunities represents the first arca
of consortial initiatives tor the GICA? And
that the GLCA offers both mternational
and domestic off-campus study expen-
ences? Intended to provide extraordimary
opportunmties to learn trom other peoples
and to participate m activities through
which they encounter national and interna-
tional issues, four mternational and four
domestic programs are offered. The
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international programs melude: Studies in
Africa, European Acadenme Term, Scot-
land, and Japan Study. The domestic
programs include: New York Arts, Oak
Ridge Science Semester, the Philadelphia
Center, and the Newberry Library program
(offered in conjunction with the Asociated
Colleges of the Midwest). Students receiv-
ing financial assistance are able to apply
therr aid to the program’s tuition, thus
making off-campus study available to all
students, regardiess of financial arcum-
stances.

In place for thirty years, the Japan
Program represents one of the first off:
campus study programs of its kind. Al-
though most college students today.,
regardless of the college or university they
attend, have aceess to off-campus study
opportunities, domestic or abroad. when
the Japan program began m the carly
1960, it was onc-of-a-kind. Other carly
programs were located m Bermt and
Bogota.

1 omen's Studies

DID YOU KNOW. . the work of the
GLCA Women's Studies Commttee s
considered a4 proneenny eftort to mfuse the
curticulonm with fennnst perspectives and
1O FUSC WONCH'S ISSUES 0N Canpuses m
lugher educatton, nattonally? Established
1976, s carly work was acknowledged and
supported by grants from the Fund for the
Improvemert of Postsecondary Education

(E1PSE), the Ford Foundation, and the
Lilly Endowment. In 1987 the Women's
Studies Committee reconsidered its
prioritics and identified the following arcas
tor the focus of its activitics: continuing
work on the organization of Women's
Studies carriculum, enhancing the relation-
ships among women faculty, developing
Gl CA-wide curriculum integration
projects, recruiting and retaining faculty
with Women's Studies mterests, maintaim-
ing and bunlding bridges to Black Studies,
cross-culturahsin, and the vanety of
feminisns, and keepurg up wath developing
sates  feminisin and Women's Studies,
The objectives of the Women's Studies
agenda are fulfilled through conferences,
newsletters, the pubhication of 4 resource
handbook, and the exchange of curnculum
materials and project reports.

Multicultural Affairs

DID YOU KNOW . . . all GLCA colleges
have somcone in their admissions oftices
responsible for guiding the institutions’
multicultural recruiting initiatives? Building
on informal discussions among various
constituencies across the CANIPUSES, the
carly 19805 mark a time when GLCA
colleges, as a collective, began formulating
wdeas around multiculturalism and what it
means to and for the GLCA, After laymg
the groundwaork in those carly meetings,
culminating in the 1986 conference,
“Dnversity: A Challenge to the Liberal
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Arts.” the GLCA made increasing the
representation of American minority sub-
groups across the consortitm a consortial
nntiative.

ICEE. the GLCA Committee tor

. lInstitutional Commitinent to Educational
Fquity s the committee responsible tor
keepmg ssues of diversity relevant and
moving torward. Focusing on curricular
and quality of lite issues for Atrican Amert-
can and Hispanic persons on our campuses,
1CEL meets durmg the year to discuss a
vanety of issues and sporsor the GLCA
Black Studies Conterence. While the first
Black Studies Conference was held in the
fall of 1978, ance the formation of 1CEE
Black Studies conterences are held on a
regnlar basis.

The Multicultural Adinsions Com-
nuttee (MCA) is a vital component of the
consortinm’s conmtinent to multicultural
attirs, Providig specialized leadersing in
consortial recruitinent activities, MCA
otficers tocus on the recruitiment of Atfrican
Anmierican and Hispanic students. One of
OTEIMZAtion’s most iImpressive activities 1s
Plauning tor College, an carly awareness
program for African American and His-
panic high school students. In its fitth year,
the Planning tor College program addresses
such areas as admissions, financial aid,
faculty expectattons, and social lite, as well
as life atter college. Tlhe prograny ans to
begin an carly dialogie with ninth- and
tenth-grade students, and a contimiation of
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that dialogne tor eleventh and twelfth
grade students, about the accessibility of'a
college education, and a iiberal arts educa-
tion in particular,

New Writers Award

DID YOU KNOW .. 1994 will mark
the twenty-fitth year of the GLCA New
Writers Award? The award recognizes
outstanding literary achievement in poetry
and fiction. Each year, publishers are
imvited to submit copies of those volumes
of poetry and fiction wineh are the first
work published by an author. Panels of

Judges, made up of GLCA faculty m

hterature and writers in readence, review
the works and select an author tor the
award in poetry and one for the award m
ficion. As a part of the award, the writers
agree to tour the GLCA colleges, partici-
pate m classes and formms, and discuss therr
works and creative wnting with faculty and
students,

GLCA Initiative: International
Education

Of-Campus Study (International Programs)

The tirst area of consortial initiative, the
Great Lakes Colleges Association has a long
and proud history of offering international
ofl=campus study opportumties to students
attending s menmber colleges. Keepmg m
mind the theme of consortial cooperation,
past and current leadersinp have been
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steadtast in their commitinent to providing
GLCA students the extraordinary opportu-
nity to learn from other peopies and to
participate in activities through which they
encounter international issues. A special
dimension ot these programs s that the
GLCA students who participate are able to
apply their financual md to the tntion costs

of these mternational progratns. This every

attempt is made to make sure that all
students, regardless of tinancial need, are
capable of participating. Presently, the
GLCA adnunisters the followmg mterna
tional prograts: Studies m Atnca, Futo
pean Acadenue Term, Scotland Program,
and Japan Program,

Extending the base ot consortal
cooperation, the GECA works with other
lgher education consortia and mstitutions
m oftermy nternational off-campus study
opportumtics. In particular, the consortitm
sends students to programs administered by
the Assoviated Colleges of the Midwest
(ACM): the Czech Program, as well as
opportumties to study in Hong Kong,
Russia, and India. These progaams, while
adimmustered by ACM, are available to
GLCA students with the same taition
benetits as programs sponsored by the
GLCA.

PICAS and CICALS

PICAS (Program for Inter-Institutional
Collaboration in Arca Studies) and
CICALS (Consortiinn for [nter-lustity-

147

tional Collaboration in Africa and Litin
American Studies) represent two unigue
programs funded by the Ford, Mellon, and
Pew Charitable Trust foundations. PICAS,
established in 1985 in conjunction with
ACM and the University of Michigan, is 2
multi-faceted program including opportu-
mities for faculty and students. Designed to
encourage curricular development, faculty
rescarch, and student lainguage study, the
program has abso sponsored area study
conferences and lectures on GLCA cam-
puses. CICALS, established in 1988 i
Cengune tion with Miclngan State Univer-
sty and Iandt opthe PICAS model,
encotnages Gl CA faculty and students to
tahe advantage of the acadenue resources n
Atrrcan and Tatm Amenican Studies at
Michizan State Universty throngh lan
piage and cultural studies. Tn 1989,
CICALS extended s recrumment ot
taculty and student particpants to mclude
several of the Historically Black Colleges
and Universines (HIBCU).

In therr current configurations, PICAS
and CICALS represent two foundation-
funded projects oftering the GLCA
connnunity the opportunity to do research
i area studies centers at the University of
Michigan, in language studies at the
Umiversity of Michigan, Michigan State
Umiversity, and Belot College, and in-
country experiences m Africa and Latin
Amenca,
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A Tradition of Commitment

Sharing long histories of conmitiment to
international iuterests, GLCA colleges, like
other liberal arts and sciences colleges
committed to mternational education,
produce alumni who often become leaders
m areas of international interest. For
instance, graduates of liberal arts colleges
are more likely to have majored in toreign
Linguage or area studies, than are afl college
graduates nationadlly. Tn addinon, graduates
of liberal arts colleges regularly pursue
doctoral degrees in international fields of
stlldy. and they are more likely to enter the
Peace Corps. than their peers at all U.S.
colleges and universities.

GLCA Initiative: Multicultural Affairs
Students

The collective African American enroll-
wient of GLCA institutions has steadily
mereased from 3.7% i 1986 to 4.6%01n
1992, an increase of 3%, Additionally, i
relation to 1992 natonal enrolliment figures
of Afncan Amencan undergraduates in like
mstitutions (small town/rural, private,
selective hiberal arts and saiences colleges),
the GLCA colleges exceed the national
average (¢ mational average= 3.8%,
GLCA average= 4.6%).

These increases in African Amencan
student enrollment have been achieved in
spite of the fact that these colleges are
located i a region of the country that in
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recent years have suttered great cconomice
declines. Inoa study of African American
enroflment trends by region ot the country.,
the nmdwest’s poor cconomic condition s
identitied as having a negative impact upon
the overall African American student
enrollment and aftainient, in comparson
with other regions of the country.
Consortial programmmng toward
attracting multicultural students, most
specitically, Afnican American and Hispanic
students, has intensitied i the past few
years. Onn cach of the campuses there s an

admissions representative who s expected

to guide the recruitment mitatives for
multicultural students. i several of the
Adissions Offices, more than one
multicultural person is ivolved wath tlas
recruitment process. 1t is clear, however,
that all members of the Admissions statt are
expected to be involved with multicultural
recruiting, The people responsible tor the
coordination of multicultural student
recruitment work collectively as the GLCA
Multicultural Admissions Comnuittee.
“Plannimg tor College™ s an eftort anrong
al twelve colleges to inerease the presence
of African American and Hispanie students
i higher education. The program, in
operation sinee 1989, has evolved into an
imtiative that provides African Amencan
and Hispanic aity Ingh school treshmen and
sophomores the opportunity to realize that
a4 college education is within their reach
and tamtliarizes them with the linguage
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and expectations of 4 collegiate experience.
Covering such areas as adissions, tinancial
aid, faculty expectations, socul lite, and lite
after college, onr colleges draw apon ther
own African Amertean and Fhspame
A, many of whom graduated from the
high schools m which the programs ae
located, to share therr expenences with the
students. Six to seven aty gl schools
with sigmiticant Atncan Amencan and or
Hispanie populations are selected ton
participation, Carrent sttes mdclude Cleve
Lind. OH and hiduanapohs, INGwath
M.k'lng.ln ates to be added m 1994 As
cach Jocale s onatotating schedule, a
follow -up program has been designed
which allows those students who partic
pated as treshmen and sophomores, to
come back as juntors and semors to agam
meet with the mulucaltural adimsssions
officers and revsit these nsues, particalarly
the admssions appheation and the tinancul
aid apphication processes. The program, run
by the GFCA Multicultural Admissions
Committee, represents one of our most

frustful arenas of consortial cooperation.

Faculty

While sworkmg to merease the mnnber of
multcultural faculty on GLCA campuses
has proven most challenging, the colleges
contimue to make concerted ettorts to
diveraty their faculties, Between 1986 and
1992, the colleges increased the number of
Atrican American faculty by 53% (ie., 34
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full-tnne faculty in 1986; 32 m 1992), and
increased the number of other minority

faculty (Hispanic and Asian combmed) by
927 (1.e.. 38 full-time faculty in 1986; 7.3

i 1992). A common topic of conversation

among GLCA chief acadenne othicers, the
colleges are working together to develop
such strategies as minonty post-doctoral
and dissertation fellowships, and network-
mg with minority acadeinic assoctations m
order to enhance the ethnic and racial
diversity of their facultics.

Although the colleges have experienced
diificulty in attracting minority faculty, that
has not unpeded their progress m the area
of curncular development. Fifty percent of
the colleges otter a major, mimor, or
concentration m the area of Black Studies
or related areas such as African/ Atnen
Amenican Studies or Area Studhes. The
breadth of course offerimgs are extensive
and the number of faculty who teach
these arcas exceed 120,

One-quarter of the campuses have
general or basie educational requiements
in cthnic or Black Stadies. Additionadly,
several campuses infuse other required
courses with ethnic perspectives. Carreu
fum development is one of the arca of
multicultural affairs where there s the
greatest wealth of resources and expertise
withm the GECA,

These suceess have recently been
acknowledged by 4 Ford Foundation grant
that supports 4 new cutneulum develop
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ment nitiative. Using our Course Design
and Teaching summer workshop as the
model, a consortial effort is underway that
will give taculty the resources they need to
revise general education courses to retlect a

broader range of cultural diversity.

Community Building

All ot the GIFCA campuses are mvolved in
cantpus programming, that addresses
diversity. The centerpiece ot several
regularly so heduled activities melude the
observances of Martin I uther Ky, Jr.'s
Buthday and Black Fhstory Month, 1nan
attempt to extend the boundanies of thewr
celebration to be inclusive of those who
wish to acknowledge the contributions of
others, the colleges bring guest speabers to
campus to jomn an the celebration. For
example, as part of s 1993 Black History
Month celebration, Hope College spon-
sored “An Evenmg wath Langston and
Martin” a dramatic presentation by the
nattonally acclinmed actor Dauny Glover
(I angston flughes) and Felix Justice
(Martin | uther King, Jr.), a stage actor
trom San Francisco.

In addition to the regularly observed
achivities, several ot the colleges ofter
addtional programming which celebrates
the contnbutions of diverse peoples at
vanous tines throughout the year. Many of
the camptises are mvolved with or have
dratred mstitutional staterments addressing
tactal harassiment. Hoth teaching and

adminstrative taculty are involved with
this level of programming on cach of the
CAMpLISCsS,

ICEE, the GLCA Committee for
Institutional Commitment to Educational
Equity represents the consortinm's comn-
mitment to cthnic and racial diversity.
Each of the twelve GLCA campuses has
protessional administrative staft responsible
tor coordinating minority or multicultural
aftairs. Several of these people, along wath
taculty, serve as representatives to 1CEE,
The ICEE conmittee meets several times a
year to discuss conmnon issues and sponsor
the GLCA Black Studies Confereuce,
which, since the formation of 1CEE in
1988, has been an annual event.

Several of the colleges are also begin-
mng to offer more instructive types of’
progranming such as Diversity Training
Semmars, Often incorporated into first year
student oricntation activities, seminars are
also provided for faculty and administration
as well as student residence hall seatt.

GLCA Initiative: Science Education
Faculty/Student Collaborative Research

Liberal arts colleges are places where
teachimg and research come together in
practice as well as m theory and where
senior professors are actively engaged i
classroom and laboratoty teachmg. They
are distinguished by educational environ-
ments that offer students simall classes and



regular study groups. Many of these
mstitutions offer students plentitul oppor-
tumties to work one-on-one with f.u’lllty,
n addition to abundant opportunitics for
hands-on research, both on and off-
campus, For instance, Oak Radge Science
Semester, a GLCA sponsored off-capus
study program located at the Oak Ridge
National Laboratory m Oak Radge ‘Ten-
nessee, enables students and faculty to
engage in collaborative work on site.
“Extending the Research Friendly
Curriculum,” a GLCA conference,
represents one example of how faculty
student collaboration i celebrated and
valued, The conference, attended by
taculty and acadenne admmstrators from
the GLCA as well as other hberal arts and
serence colleges, tocused on expanding the
concept of taculty/student collaborative

rescarch beyond the boundanes of science

and into the social sciences and humanties.

Within this context, GLCA students
have the opportunity to work with faculty
members like Dr. Jill Yeager who, winle
teaching Biology in the Bahanas prior to
Joming the GLCA faculty, discovered an
entirely new class of crustacean: the
Rempedia, She contimues to study the
remipedes as very hittle is known about
these siall cave dwellers, When our
students have the opportumty to work
with outstanding faculty hke Dr. Yeager, a
new generation of individuals dedicated to
scientific mquiry 1s born. Thus, when

Tahnee C. Hartiman, receved one of only
three Frank G. Brooks awards for exeel-
lence in student research from Beta Beta
Beta, the nattonal biological society, we
celebrate not only ‘Tahmee bat a tradition
ot undergraduate scholarship characteristic
of the hberal arts expenence.

A primary objective for saience educa-
tion in GLCA colleges, in addition to
providing science and mathematics cur-
ricula that engages and stimulates saience
majors to become capable leaders of
scientitic knowledge, s developing saence
literacy among, all students, so that they too
understand the role of seience and

technology i the world of today and
4

tOIMMOTTOMW,

Oberlin 50

Fhe Oberlm 5018 a group of simall,
selective, ndependent colleges dedicated to
the concept of a hberal education. Sharing
an unyielding commitment to science
cducation, the Oberlin 50 distinguish
themselves from other colleges and univer-
sities by sending a greater proportion of
their science students to graduate programs
than the Tvy | eague or the twenty top-
rated research unmiversities, These titty
undergraduate mstitutions pride theniselves
with graduating the highest percentage of
students who go on to receve Plub)s m
the natural sciences, Two thirds of the
GLCA colleges clams menbership ot the
Oberhin 50,
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Shaping tederal funding pohey, the
Oberlin 50 colleges, as exemplars of
undergraduate science education, provided
the catalyst tor motvating federal funding
agencies to develop grant opportunities tor
serentific exploration wiathin the context of
the hiberal arts setting. The outcome has
been the mclusion of hberal arts institutions
as Natural Science Foundation (NSIF) grant
recipients (e.g., Project Kaleidoscope).

Project Kaleidoscope

In August 1989, The Independent Colleges
Oftice (1CQOY), received a grant trom the
National Science Foundation (NSE) to
support a project that would develop an
agenda for strengthening science and
mathematics m this nation’s liberal arts
community, Specificaily, the purpose of

.

the study is to determine “what works™

when teaching science and mathematics

education m the liberal arts setting, In

addition to 1CO's imstitutional membership
(the Great Lakes Colleges Assocution, the
Asociated Colleges of the Midwest and the
Central Pennsylvama Consortium), the
study, designed to be all melusive ot the
broader liberal arts community, integrated
other hberal arts and sciences colleges and
univensties into the prnjcct.

Called Project Kalerdoscope, this effort
paraliels similar NSE-funded projects
tocusing on the undergraduate sector at
two-year institutions, at public compre-
hensive umversities, and at major research

universities. The goals of this study include
mereasinyg the number, quality and persis-
tence of mdividuals i careers relating to
saence and mathematics, educating non-
scaentists to know the role of science and
technology m their world, building
comensus on what works i teachmg and
learnmyg i undergraduate seience and
mathenuatics, and imcreasmg recogition of
and support tor the essential role of liberal
arts mstitutions i mecting the challenges
taced by ot natton 1 saience and tech-

nology .

NS Grants awarded

Collecting over 1.5 mllion dollars
National Science Foundanon (NSF)
research grants m 1990 and increasing that
tigure to 1.8 million in 1991, GLCA
taculty are asking and researchimg questions
salient to scientitic research today. In doing
so, they are providing the students who
study the natural sciences at our institutions
the opportunity to be on the cutting edge
ot scientific investigation as undergraduates.
Priding themselves on the abihty to ofter
their students aceess to some of the newest
and most advanced sciennific instruments
and facilities in use today, GLCA colleges
are helping to create a new generation

of leaders in science and scientific investga-

tion.

Sehtool/College Collaborations

Responding to our nation’s concern for an
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cducated citizenry, GLCA colleges detine

the service component of the three zims of

mgher education: teachmg, research and
service to include providing educational
services to elementary and secondary
schools. Over the past couple of years,
GLCA colleges have formulated over
cighty different school/college partner-
Jhips. With approximately a quarter ot
them focusing on science, mathematics,
and enveconmental concerns, and another
20 tocusing on the education of mmonty
students 1 sarence and mathematics, the
commitment GLCA colleges have made to
serence and math education at all levels of

cducation s clear.
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AprPENDIX C: 1992-1993 GLCA BOARD OF DIRECTORS

Richard J. Wood, President, Farllam College, Chainman
David L. Warren, President, Ohto Wesleyan Univensity, Pice Chatnman
Alan E. Guskin, President, Antoch Universaty, Secretary /“Treasurer
Robert G. Bottoms, President, DePauw Univeraty, xeentive Committee
John 1. Jacobson, President, Hope College, Exectitive Committee
S. Fredenck Strr, President, Oberlin College, Executive Committee
Melvin L. Vulgamore, Presdent, Albion College
Michele Tolela Myers, Pressdent, Denson University
Lawrence D, Bryan,s President, Kalamazoo College
Phalip 1. Jordan, Jr., President, Kenyon College
1. Sheldon Wettack, President, Wabash College
Henry |. Copeland, President, The College of Wooster
Jacob E. Nyenhuss, Provost, Hope College
Kathermme P, Price. Faculty, DePauw University
J. Kenneth Smail, Faculty, Kenyon College
Austin Brooks, Faculty, Wabash College

Carol J. Guardo, President, Great Lakes Colleges Association

e of the Conperene Pl Commitiee
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APPENDIX D: SUPPORTING FOUNDATIONS

The conferene was supported by funds from:

The Amentech Foundatton
The Ball Brothers Foundation
1 he Herbert HL and Grace AL Dow Foundation
‘The George Gund Foundation
The Lilly Endowment

the Charles ). Strosacker Foundation




