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Literacy across
the curriculum

Connecting literacy in the schools, community and workplace
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Literacy for the 21st century

* Literacy encompasses a complex set
of abilities to understand and use the
dominant symbol systems of a culture
for personal and community
development. In a technological society
the concept of literacy is expanding to
include the media and electronic text, in
addition to alphabetic and number
systems. These abilities vary in different
social and cultural contexts according to
need and demand. Individuals must be
given life-long learning opportunities to
move along a continuum that includes
the reading and writing, critical
understanding, and decision-making
abilities they need in their community

continued from page 1

look systematically at some of
these questions. They find that
many fondly-held assumptions
about alf of these issues are not
borne out, at least in relation to
their own province.

Newfoundland literacy

The 1989 StatsCan Survey of
Literacy Skills found that
Newfoundland and Labrador had
the lowest levels of literacy in
Canada by a significant margin
[see graphs]. Researchers at
Memorial University in St. John’s
undertook a series of studies to try
to explain these levels and to
examine the value that people
attached to literacy.

Among their topics are the effects
of literacy attainment on literacy
practices, economic benefits, and
perceptions of quality of life; the
characteristic reading problems of
adult illiterates; the perceived
causes of literacy aid illiteracy;
and a study of students from low-
income families.

In one of these studies, the
researchers hypothesized five
possible demographic yactors that
might have influenced
Newfoundland literacy levels,
including:

1.The brain-drain factor—
Many of the better educated
emigrate to other parts of
Canada, lowering the average
literacy level of those remaining.

2.The age factor-Newfound—
land and Labrador instituted
compulsory education later
than other provinces, and did
not enforce the law until the
middle 1950s. Older residents
would lower the overall literacy
level. Younger individuals

should have levels equal to the
rest of the country.

3.The rurality (sic) factor-More
of the population lives in rural
areas where there are generally
lower levels of literacy.

4. The educational attainment
factor—Since ¢ducational
attainment is assumed to be
linked to literacy development
the lower educational attain-
ment in Newfoundland and
Labrador would contribute to
lower levels of literacy.

5.The parents’ education
factor—-The educational
attainment of the parents is
believed to be a critical factor in
literacy attainment. Again it is
lower for Newfoundland and
Labrador than elsewhere
in Canada.

Using the 1989 StatsCan data, the
researchers chose a sample to
match the population of
Newfoundland and Labrador as
closely as possible. They took only
Canadian-born, native speakers of
English, for whom data on
education and parents’ education
were available. They tested each
hypothesis by determining the
effect on literacy produced by each
factor in question, then removing
these effects and looking at the
adjusted levels to see whether
differences between the provinces
remained. They also looked at the
effect of 2ll factors combined.

Unfounded assumptions

The results were unsettling. None
of the factors alone or in
combination significantly reduced
the gap in literacy level between
Newfoundland and Labrador and
the other provinces. The factor that
had most significance was brain-
drain, since Newfoundlanders
living elsewhere in Canada had




literacy levels on average for
the country.

The researchers suggest that
demographics cannot account for
the lower than average reading
levels in Newfoundland and
Labrador, and speculate that the
most critical factor might be a
cultural value sytem which gives
less value to literacy than is given
in the rest of the country. They
stress, however, that this is only
speculation at this point.

These studies deserve closer
scrutiny in their entirety. There
are some problems in cross-
referencing from one report to
another.when one researcher uses
the findings from a previous study
tc ground another study. At least
twice I found statements that
were not quite accurate, and in
several instances, I did not think
the data alone supported the
conclusions.

The researchers also have an
obvious political agenda beyond
research. For example, a report
titled “A Framework for the
Evaluation of Adult Literacy
Programmes” moves far beyond
Newfoundland data and beyond
research reporting. Without ever
citing it, this report echoss the
Good Practices policy document
published in 1991 by the
Movement for Canadian Literacy;
it calls for the professionalization
of literacy practice and the
disappearance of volunteer
tuto™ing as it now exists.

Overall, these researchers are to
be congratulated for questioning
popular beliefs and perceptions
that are used to just:fy policy and
funding. This type of research
needs to be undertaken in

multiple settings. If the

conclusions at Memorial are valid
for their own milieu, it means that
much current social and education
policy in Newfoundland has to be
reconsidered.

There is no doubt that some of the
methods and instruments
developed there could be adapted
for use elsewhere. We have to test
assumptions in different locales
and identify patterns of response
if we hope to maintain pressure on
policy-makers that takes us
beyond the rhetoric of crisis to

more coherent long-term
education and social policy.
Summaury Reports of Paths to
Literacy and Illiteracy in
Newfoundland and Labrador,
edited by Linda M. Phillips and
Stephen P. Norris, Memorial
University, St. John’s,
Newfoundland, 1992. These
reports may be ordered from the
editors at Memorial University,
Faculty of Education, St. John’s,
Newfoundland, Canada A1B 3X8.
Tel: (709) 737-8693;

Fax: (719) 717-2345;

Telex: 016-4101.

WRITERS BLOCK meRIT BADGE

AWARDED FoR "JUST ScouTiNG®

by Tim Flower

Reprinted with permission from Writing
on the edge, Vol. 4, No 1, Fall 1992, p. 3

Canadians staying in school longer

Taking into account all forms of post-secondary courses, the
education of Canadianx has reached an historic high, StatsCan
said. By 1991, more than 43 per cent had more than a high school
diploma, compared with 38 per cent 10 years earlier.

Graduates with t:ade certificates increased by 15 per cent to 2.3
million, while those with other types of post-secondary certifi~ates

rose 47 per cent to 2.5 million.

And even though the number of Canadians of high school and
university age decreased, the proportion staying at the books rose
to 80 per cent from 66 per cent, reflecting the dismal propects of
employment among the young and the demand for training and
skills by prospective employers, StatsCan said.

“We're becoming better educated: StatsCan,” The Gazette,

(May 12, 1993) B1.
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On job-
performance

and school
McDermott and
Goldman(1987)
provide a work-
related example of the benefits
of assuming that all people can
learn to read and write, given
the need and the support. They
describe their encounters with a
group of New York City men
who needed to pass a licensing
exam. These ninety men were
pest exterminators for the city’s
public housing units, and half of
the group had only a conditional
license. This meant lessened
job security, lower pay, and zero
access to promotions and extra
jobs. To be licensed these men
had to pass what amounted to a
literacy test using job-related
materials and a test of factual
knowledge of exterminating.
The word on the tests was that
they were tough. In fact, some
men had been on the job for
twenty-five years without even
attempting the licensing exam,
and others had been thwarted
by not being able tc fill out
complex preliminary forms.

“The specter of failure locmed,”
say McDermott and Goldman,
“where it did not need to uxist,”
and they describe how
McDermott and David Harman
set about organizing an
instructional program and
designing it for success rather
than failure. They began with
the assumption that “all the
men knew more than they
needed to know for passing the

test, and that we had only to
tame their knowledge into a
form that would enable them to
take and pass the test.” They
arranged peer teaching
situations by pairing a group of
ten students with two
exterminator/ instructors who
had already passed the exam,
and they also relied on the
union’s promise to provide
whatever instruction was
needed until everybody passed.
McDermott and Goldman report
that most men passed the test
on their first try, and all passed
on the second time around.

“A tremendous spirit and

On minority
education
and literacy
Minority children
receive inferior
education alsc

through what occurs inside the

schools, inside individual
classrooms. Among the
mechanisms discovered to affect
minority education adversely,
none is more important than
teachers’ low expectations. So,
also, too many minority children
are treated as having
educational “handicaps.”

A disproportionate number are

channeled into “special

education,” a pseudoiym for
inferior education. Problems
that arise from cultural and
language differences are
inadequately attended to. The
failure of school personnel to
understand the cultural
behaviors of minority children

confidence grew among both
students and teachers,” they
say, “and the union went to its
next bargaining table with the
claim that they were all licensed
professionals.” McDermott and
Goldman also raise some
questions worth considering:
“Why is it that school degrees
and literacy tests are the
measures of our workers?
Whatever happened to job
performance?”

Glynda Hull, Hearing Other Voices: A
Critical Assessment of Popular Vieus on
Literacy and Work, Paper for the National
Center for Research in Vocational
Education, University of California at
Berkeley, (November 1991):14-15.

often results in conflicts that
affect the children’s obligation to
adjust and learn. While minority
children have an obligation to
understand and relate ‘o the
cuiture and language . . 2
schools, this is a two-way
thoroughfare.

John U. Ogbu, “Minority Status and
Literacy in Comparative Perspective,”
Literacy in America, Daedalus,
(Spring 1990):156.




Classroom commercials: taking a vote

- Pro

ARGUMENTS IN FAVOR
OF RESOLUTION THAT
OPPOSES ADVERTISING
IN THE CLASSROOM

When students are required to
watch television programs that
include advertising, they
become a captive audience for
commercial interests. This
intrusion on the educational
process is aggravated when
educators enter into a
contractual agreement, as in
the case of Channel One, which
makes viewing of commercials
mandatory and enforced by
classroom teachers. The fact
that schools receive material
benefits, such as television sets,
in exchange for viewing of
commercials gives the contract
the character of a bribe. It is
true that commercial interests
often have other ways of -
establishing a p:¢sence in
schools-e.g., school-business
partnerships and instructional
use of magazines that include
ads. But these do not involve
the mandating of exposure to
commercial messages, nor do
they involve the powerful
persuasive devices used in
television advertising.
Moreover, this resolution does
not speak against all
conceivable business-school
partnerships. It focuses solely
on opposition to legitimizing the
forced viewing of TV com-
mercials in classrooms. NCTE
members should support it.

In Canada, the controversy over
commercial advertising in the
classroom has so far kept Youth
News Network from winning enough
school board contracts to begin
telecasting. In the United States,
Channel One has been operating for
three years and is now in place in
12,000 schools. But debate has not
slackened, and some major
educational organizations are still
actively lobbying against classroom
commercials.

The National Council of Teachers of
English (NCTE) has circulated the
following mail ballot to its members
for a vote by July 1, 1993. The
positions are succinct statements of
the crguments generally raised.

Resolution from National
Council of Teachers of
English NCTE Spring 1993
RESOLVED,

*that the National Council of
Teachers of English oppose
intrusions of commercial televi-
sion advertising, such as
Channel One, in the classroom;

*that NCTE seek alliances with
other educational and consumer
groups opposing intrusions of
commercial television
advertising in the classroom;

*that NCTT urge schools not to
adopt programs or renew
contracts involving use of mate-
rials that include mandatory
exposure of students to commer
cial television advertising; and

* that NCTE encourage teachers
and others to take appropriate
counter measures to resist
intrusions of commercial televi-
sion advertising in the class-
rooms and assist them in their
efforts.

Note: The NCTE Executive

Committee recommends approval of
this position statement.

5
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ARGUMENTS AGAINST
RESOLUTION THAT
OPPOSES ADVERTISING
IN THE CLASSROOM

The teacher, not the presence of
TV or the viewing of
commercizals, makes the
difference in instruction.
Commercially-sponsored efforts
like Channel One, if used
intelligently, can be a too! for
providing students with news
and features on important
topics—e.g., environmental
problems, election issues, AIDS
education—~in a visually
interesting, well produced
format. Brief advertisements
can be effectively ignored, or
even analyzed as examples of
propaganda techniques.
Furthermore, opposition to TV
ads in the classroom might be
construed as a generally
negative stand on school
cooperation with profit-making
groups. This could damage
valuable school-business
partnerships. Opposition to
Channel One in particular can
be harmful to poorer

districts which receive television
sets they could not otherwise
afford. Schools which make use
of Channel One can, moreover,
opt out at a later date and keep
the equipment. In the interest
of the broad needs of students
and schools, NCTE members
should vote against the
resolution that opposes TV
advertising in the classroom.
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Ethical guidelines for business-education partnerships

Business-education partnerships are
being touted in some quarters as the
educational panacea for the 1990s.
Business is supposed to finance
programs that the public sector can
no longer support, and at the same
time help schools better prepare
students for the workplace of
tomorrow. [See BOX]

An ideological battle is shaping up
over these partnerships. Ranged at
one extreme are those who believe
that schools should be run on the
principles of free enterprise, or
should actually become free
enterprises in a competitive market.
On the other side are those who
believe in education as a public trust
and a human right which can only be
guaranteed by government. In
between are those who believe it
possible to form partnerships in
which educational values are not
compromised and school autonomy
not threatened.

Regardless of proselytizing on either
side, these partnerships will increase
in the 1990s. Yet there are no
general principles available to help
schoois decide on the pedagogical or
ethical value of particular
partnerships, nor are there
guidelines on possible conflict of

about.”

Teachers, Quebec, January 1993.

Business-education partnerships
David Allnutt, founder of the non-profit Canadian Corporate-
Higher Education Forum which promotes post-secondary business-
education partnerships, recently wrote an overview of the history
and benefits of these partnerships. Allnutt divides them into three
broad categories of educational activity. He cites financial
contributions from companies, usually at the post-secondary level,
short-term local projects, and larger scale “collaborative efforts
directed at changing, over time, the basic policies and structures of
a school system.” Allnutt acknowledges that some caution is
warranted, but challenges the critics of these partnerships to “get
out there and proselytize on behalf of your own beliefs. Only when
the battle is joined by us all...will real [school] improvement come

interest when school personnel
become involved as advisors to their
business partners.

Youth News Network (YNN) has
provided a charged case study for
considering this issue.

A case study:

Youth News Network
Youth News Network, modelled on
the U.S. Channel One, hit the
Canadian educational establishment
in 1990 with an offer to equip
Canadian schools with television
monitors, VCRs, and satellite dishes
in return for a 12-minute daily
“newsecast,” including 22 minutes of
paid advertisements. YNN has
galvanized and polarized groups of
people across Canada as few other
issues in education ever have,
prompting hundreds of newspaper
stories, radio and television spots,
and public meetings. Most have
focused on television or advertising
in the classroom, some on corporate
sponsorship. None has looked
closely at the involvement of school
board personnel in corporate
initiatives, or defined the boundaries
of ethical involveinent.

While YNN can be challenged on
many fronts, including the degree of

L

in a utell

Source: The Sentinel, Newsmagazine of The Provincial Association of Protestant

their corporate support, the
pedagogical value of their
programming, and the actual dollar
value of the equipment being offered,
this article will concentrate on the
involvement of working teachers and
consultants as “advisors” to the
project. There are questions about
promises of remuneration and about
use of educators as “fronts” to give
an illusion of pedagogical legitimacy.

Evolution of an

advisory council

An Educational Advisory Council to
YNN was first formed in the fall of
1991. It was to be comprised of
fourteen to sixteen working teachers
and consultants divided equally from
Quebec and Ontario, meeting once a
month on Saturdays for the first
year A copy of the minutes of
September 28, 1991, showed that
YNN president Rod MacDonald
“suggested a remuneration of four
hundred dollars a month plus
expenses” for council members.

In fact, no member of that committe~
ever received any remureration, not
even expenses, and the monthly
meetings did not materialize after
November 1991. According to
Sherrill Douglas, a media consultant
with the Laurenval School Board
(Quebec) and the recording secretary
of the advisory council, the issue of
conflict of interest did not arise at
any meeting she attended. How.-"er,
she believes that the YNN execut.ve
eventua. , decided that a new
national council being formed in
1993 would be offered only
reimbursement of expenses.

Council chair Scott Conrod,who is
the Director-General of the
Laurenval Board, confirms that
when he became chair in fall of 1992,
he recommended to YNN that they
not pay the council members. He
sees this as an advisory body to
make recommendations. However,
recognizing the expertise of council
members, he has asked YNN to set
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aside some monies for contracts. He
sees no conflict of interest in board
employees taking on such contracts,
which “happens all the time in any
institution,” as long as the person
squares it with the employer.

YNN President Rod MacDonald sees
no ethical problem with offering
contracts to people working for
boards with which YNN has signed
or is negotiating.

A spokesperson at the Quebec
Ministry of Education explains that
in Quebec every board sets its own
policy cn conflict of interest, and
confirms that the norm for
undertaking any outside contractual
work is generally to inform a
supervisor and receive permission.

Advisory Council member Lee
Rother, a teacher at Laurenval
Board, is also the President of the
Association of Media Educators of
Quebec (AMERQ). [The Canadian
Association of Media Organizations
(CAMEOQ), of which AMEQ is a
member, has taken an official
position against YNN as have most
provincial media education
organizations]. Rother says that if
YNN should develop in a direction
with which he disagrees, he will step
down.

Until January 1993, YNN did not
give out a list of the original council
members, but they did refer often to
the strong role being played by the
council in the development of
pedagogical guidelines. The council,
in fact, did not meet as a group
during 1992. Professor Jon
Baggaley, Chairman of Concordia
University’s Department of
Education, an original member, says
the council was “neither ..convened
nor consulted” during the 15 months
he served.

Francoise Achim, of the South Shore
School Board (Quebec), is
disillusioned about her experience on
the original council. “We were their
pedagogical raison d’étre, nothing
else. I felt as though we were used to

be spokespeople for YNN, to be
ready on very short notice to speak
on radio and tv talk shows...” After
two or three meetings in fall of 1991,
she heard nothing until December
1992 when she received a letter
inviting her to sit on the “first”
National Educational Advisory
Council.

The new council is being called the
“first,” Conrod says, because it is the
first to include national
representation. According to a YNN
information package, the advisory
council is now a 22-member working
committee consisting of “leaders
from sectors of the Canadian
educational community.” They are
responsible for advising on all
aspects of programming and
broadcast policy, for establishing
guidelines, and for reviewing all
commercial and editorial content of
the News Channel programs.

So far, nine of the twenty-two
members have been named,
including four Quebecers, all of
whom sat on the original council.
Three of these are from Laurenval
school board, the first to sign a
contract with YNN in Quebeec.

In a March 15 interview,* Rod
MacDonald denied that members
have been hand-picked. He said
they are ‘“working educators who've
expressed an interest and who bring
media literacy background to the
table.” That council “will determine
policy with respect to major issues,”
but with respect to commercials,
YNN hopes to achieve a balance.

In the same interview, Rod
MacDonald said that YNN does not
make claims about developing media
literacy or critical thinking, or about
affecting the drop-out rate. YNN's
printed materials, on the other hand,
list among its benefits “a media
education program at little or no
expense” and “an additional resource
in the fight against the high school
drop-out rate.”

7
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While MacDonald asserts that YNN
is providing the high-cost
equipment which governments
cannot, he does not take
responsibility for in-service and
pre-service teacher training or for
well-designed curricula. The
company promises a “televised guide
previewing themes, teacher
technique and classroom strategy,
and updates on their profession.”
Because this material has yet to be
produced, it is impossible to know
what it is, let alone to judge its
value. The only sample they offer is
the Media Guide put out by
Channel One, while continuing to
insist that YNN is different from
Channel One and should not be
judged by comparison.

Guidelines for
partnerships

The smoke and mirrors surrounding
the YNN project raise questions
about school board employee
invoivement that could be more
easily resolved if there were some
general guidelines extant. For
example, should board employees be
allowed to accept contracts from
companies with which a school does
business? Should employees serve as
advisors to companies lobbying their
boards for contracts? These are the
type of issues that need to be
considered.

As recession and conservatism
increasingly push schools to seek
private sources of support, there will
be increased temptation to
compromise values in return for
dollars. The YNN project signals to
educators and parents across
Canada the need to develop ethical
and educational criteria for judging
business-education proposals and
preventing some of the abuses and
conflicts of interest that already
plague many North American
universities.

* The interviews for this article were
conducted by Linda Shohet and Judy
Brandeis in March 1993.

Aruitoxt provided by Eic:
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Teaching
editorials

The Centre for
Literacy each fall
co-sponsors with The
Gazette an editorial
opinion writing
contest for senior high
school and cegep
students.

Teachers regularly
request guidelines to
introduce students to
the genre. In this
issue, we publish a
teacher’s overview of
the editorial page; in
the summer issue, we
will present the OpEd

page.

These guides can be
used in a wide variety
of classroom settings
and contexts.

Prepared by Doug
Sweet of The Gazette
in December 1992, the
materials are
reprinted in two parts
with permission.

8 IN THE CLASSROOM

The editorial and op-ed pages of a newspaper are dif-
ferent from the regular news columns. They contain a
variety of opinion and commentary that has a special
place in the paper. Here's a guide to The Gazette's edi-
torial and op-ed pages that helps readers understand
what goes on these pages and why.

THE EDITORIAL PAGE

Masthead
This is the masthecad — the place

where a newspaper savs who is
responsible tor what it does and says. The word
comes from the nautical term for the place where
vou {1y your colors “or alt to see. (And the big styl-
ized nameplate of a newspaper — in our case. the
words The Guzette in gothic type —— is sometimes
called the flag)

Editorials

Editorials are the formal opinion of
The Guzette. written by the members
of the edutorial board. The board consists of Pub-
lisher Dave Perks. Editor-in-Chief’ Norman Web-
ster. Editorial Page Editor Joan Fraser. Deputy
Edutonal Page Editor Doug Sweet. and editorial
writers Henry Aubin, Edie Austin and. beginning
in Janvary. George Tombs, Editorial writers
James Stewart and Pierce Fenhagen are retiring at
the end of the vear. The board meets cach week-
day at 10:15 (Perks rarely attends) to decide what
to write about and what to say about it. We aim
for a consensus: if that is not possible. editorls
reflect the opinion of the majority. By § p.m.. the
editarials have been researched. written and cdit-
ed. Thev are put in the page and proof-read by
copy editor Lam Melnnis. Editorial writers tend
to specialize in certain arcas (most foreign aftairs
editorials are written by Edie Austin. for example).
No writer is ever asked to write an cditorial with
which he or she does not agree. The publisher. edi-
tor-in-chief and editorial page editors all have veto
power. but this is exercised only very rarely.

B In this space. we run exeerpts from

cditorials from other newspapers. On Sundays. for
evample. a selection of editorial comment from

Other Views

newspapers across Canada appears. The views
expressed in these editorials may or may not coin-
cide with a view expressed in The Guazerte's edito-
rial columns.

On Mondays. we run excerpts from editorials
appearing in newspapers outside Canada. usually
from the United States. but occasionally from
British or European newspapers.

Again. views expressed 1n those editorial
columns don't necessarily foilow the view of
Gazette editorial writers.

Cartoons

The daily cartoon is usually done

; b by Guazene cartoonist Terny Mosher,
who draws under the name of Aislin. Our Sunday
cartoonist is Theo Moudakis.

Cartoonists cxpress their own opinions. not
those of The Gazette. They are bound only by the
rules of libel and by a very liberal interpretation of
the canons of good taste.

Letters to the editor
These are letters {roi. readers of

The Gazette responding to something
published in the paper or commenting on a topic
of general interest.

Because w receive far more letters than we can
publish, almost all letters are edited tor length.
They may also be edited to conform to basic style.
to ensure clarity or to avoid hbel. But we make
every effort to preserve the writers' key points: our
aim is to have as wide a variety of viewpoints as
possible appear on the page. and particularly
views that disagree with The Gazene’s cditorial
policy.

We do not publish anonymous letters.

And although we withhold writers™ addresses.
we ash for addresses and phone numbers so that
we may verifs the writer's identity.

Q

RIC

Aruitoxt provided by Eic:
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The Politics of Workplace
Literacy
A Case Study

By Sheiyl Greenwood Gowen
reviewed by Sue Folinsbee

The Politics of Workplace Literacy
is probably one of the most
important contributions to the
field of workplace literacy
currently available. Gowen’s
analysis, presented through an
enthnographic study, challenges
status quo beliefs about literacy
and work, and ab»ut the
conceptualization, start-up process
and development of workplace
education programs.

This book makes some important
observations around literacy and
work. First, conceptualizing a
program without determining
workers’ values, beliefs, and ideas
about what can and should be
included can render the program
meaningless to their needs.
Second, it is naive to think that
literacy programs alone can
enhance an employee’s chance for
advancement.

Long-standing systemic issues of
sexism, racism and classism keep
people in low-paying, entry-level
jobs, regardless of their basic skills.
In addition, ways of working,
communicating, and instructing
that differ from the white,
organizational mainstream are
generally not valued by those
within the mainstream who hold
the reins of power. These different
ways of making meaning are

inter preted by those in power as
suk-standard, reinforcing the
perceived need for workers to
upgrace their literacy or
communications skills.

This book documents one workplace
literacy program for front-line
workers in a southern U. S. hospital

over a period of nine months from
start-up to evaluation . Workers in
the program were all African-
Americans from housekeeping, food
service and laundry ranging in age
from 19-63. Over the course of the

WORKPEACE:

I LITERACY.
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program there were 65 participants,
twenty of whom continued from
beginning to end.

Gowan begins by challenging
popular reasons for the literacy
crisis and suggests that putting the
onus on individuals and schools

Resistance is one way that
employees feel that they
have some power in a
workplace they believe is
exploiting them. This
resistance, reports Gowan,
is often interpreted by
management as poor
communication, literacy
and problem-solving skills
on the part of their
employees.

diverts attention from workplace
restructuring that is needed to help
workers adapt to rapid change.

She illustrates the difficulties that
occur when the workplace project’s
curriculum developer and instructor
try to implement both the literacy
audit and the functional context
approach. Differences in interviews
with management and supervisors
and employees suggest that the
literacy audit is not as helpful as
the literature review suggests it is.

-There is difficulty recenciling the

job-specific literacy goals of the
funding agency and the functional
context approach with the real goals
of participants.

Many participants resist activities
that deal with job texts that they
feel are insulting to their ability to
do a job well, one they have been
doing for many years. KResistance
takes the forin of participants not
coming to class, working on
something else, working slowly or
stating that they lost the materials.
In other cases, Gowan shows thut
teaching people to follow written
procedures at work is sometimes a
meaningless task because that is
not how the work is carried out in
real situations, even by those in
positions of power.

Gowan presents the hospital
structure and culture as a
throwback from the days of slavery.
She observes that program
participants use plantation
metaphors to describe workplace
exploitation and that the hospital
works in many of the same ways the
plantation model worked. There is a
very clear hierarchy with a “master”
at the head of the hospital, and
emplcyees who cook, wash and
clean seen as invisible. These
employees complain about being
treated like slaves and being talked
to like children or animals.
Resistance is one way that
employees feel that they have some
power in a workplace they believe is
exploiting them. This resistance,
reports Gowan, is often interpreted
by management as poor
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communication, literacy and
problem-solving skills on the part of
their employees. Gowan points out
that one employee goal is to
“advance,”which could mean getting
the GED, getting a better job or
more education. Over half the
program participants saw their goal
as relating to self-improvement;
getting a GED certificate was
important for over a third of
program participants. Program
planners’ and maragement’s idea
of advancement is to move into a
better-paying job. Recause the
funding agency required that the
program focus on workplace tasks,
objectives and activities that
focused on the needs of participants
were referred to as the “hidden
curriculum.” Gowan describes how
Aisha, the innovative instructor,
works to include the goals of the
employees whilc at the same time
including the required workplace-
related activities.

Q In closing, Gowan concludes that
the agenda for literacy training may
not be to improve literacy skills but
to alter behavior so it more closely
matches the behavior of the
mainstream culture. Gowan
recommends that a more productive
approach to workplace education
would be to adopt a participatory
model. Within this mode, all
stakeholders would define the
problem and determine the
solutions.

The Politics of Workplace Literacy is
a must-read for anyone concerned
about creating workplace education
programs that meet the real needs
of workers. As a bonus, the author’s
easy-to-read style kept me rivetted
from beginning to end.

Sue Folinsbee is the workplace literacy
consultant with ABC CANADA. She will
co-facilitate the 1993 Surmer Institute
on Workplace Education at The Centre
for Literacy.

Discovering The Strength
of our Voices — a report on
women and literacy programs

in Canada

By Betty-Ann Lloyd, 1992,
reviewed by Carol Potter

In Discovering The Strength of our

Voices, author/researcher Betty-

Ann Lloyd considers three

important questions for literacy

workers:

» What does it mean to think and
talk about ourselves as women?

» How can we understand what
we hear when we listen to
women?

* When we hear women’s stories
about their lives, how do we
begin to “do” literacy?

Lloyd’s report is based on visits to
four Canadian communities on the
west and east coasts, in central
Canada, and in the north, where
she interviewed administrators,
tutors, and students in college,
community and volunteer
programs.

Since most of her interviews were
with women’s groups, she asked
the women whether they thought
their groups would be different if
they included men. The response
was immediate and indicated that
men and women learn differently
and that most wornen are more

comfortable in single-sex groups.
“I think a lot of us would shut up.”
“You're talking about certain
things you just don’t vvant to 1 1k
to men about.”

“I would be scared to talk. Idon’t
know why.”

But some said things like:
“Sometimes these men... it’s good
for them to hear our problems.”

As well as student stories, Lloyd
included worker stories which
show the terrible frustratior and
helplessness literacy workers feel
in response to some of the
women’s stories. For example
when a student told her teacher,
“I can either get the bus to this
program, or I can send my
children to school with lunch.
That’s my choice. I don’t have
money for both.” For some
program workers, the barriers at
times seemed insurmountable.

One of the women talked about
how, as she listened to other
women'’s stories..., she had to
learn about cruelty. She had to
learn how cruel people could
be. Once she learned that, she
had to begin to see cruelty all
around her— including in her
own program.

And sometimes “doing literacy”
had little to do ..ith reading and
writing. One worker described a
woman who came to an upgrading
program:
(She) was even afraid to go out,
and now she talks and visits
around and almost seems a
different person. I don’t see
any improvements in her
writing and reading .... but her
attitude and the way she acts
towards the world is completely
different now. And that’s what
I call literacy.

Lloyd’s report is a poignant look at

the lives of women suffering from

a lack of literacy. It is a fearsome
continued on page 12
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continued from page 11

description of the barriers which
keep them mired in worlds limited
by poverty, violence, isolation and
sexual abuse. The author seeks
ways of overcoming those barriers
but also ways to work with
students who must continue to
live with them.

(CCLOW).

What comes through very clearly,
however, is a reminder of this
huge, untapped resource of human
power-waiting!

Discovering the strength of our
voices is the second phase of a
research project funded by the
Canadian Congress for Learning
Opportunities for Women

Carol Potter teaches Pedagogy at
Dawson College. She has worked as
avolunteer in adult literacy and has
helped set up the literacy program at
the Montreal YWCA.

To celebrate
National Literacy Day
The Montreal YWCA Literacy
Council will sponsor Barriers to
Literacy
Speaker: Jenny Horsman, author
of Something on my Mind

Beside the Everyday

Date: September 11, 1993
Place: YWCA,

1355 René Lévesque Blvd.
Time: 8:30 p.m.

CCLOW Quebec Canadian Congress for Learning for Women

% Women’s self-esteem studies: a feminist critique

@ On March 2, 1993, Fran Davis and Arlene Steiger, two Vanier College researchers who have
& been studying women’s learning in science, animated a discussion in which they presented a
critique of the many studies that have been conducted linking women’s self-esteem to
learning. These studies are cited frequently by researchers working on women and literacy.

Davis and Steiger outlined four main problems with self-esteem studies and gave a detailed analysis of

each. The problems are abstracted below:
1. They depend somewhat on sex role concept.

2. They fail to demonstrate causal link with academic achievement.
3. They depend on an overly narrow definition of self as a mirror.
4. They fail to deal adequately with complexities of race and class.

For mcre information on this research, contact Fran Davis or Arlene Steiger at Vanier College, Tel.: (514) 744-7120.

We must challenge many assumptions in current thinking
on workplace literacy initiatives-their motivation, process
and assessment

We will explore:

» The philosophical, the practical and the personal

» Principles of good practice—what are they?

» Critical issues in workforce education

» The balance between economic and social dimensions of
literacy

» How to implement workforce education using principles of
good practice

» Advocacy—how to do it

The institute will be limited to 20 participants and constderation will

be gieen to ensuring a good geographical balance across Canada.

Workpla-ce Education: Developing a vision

& B, a summer institute
: Montreal, June 27 — 30,1993

CANADA
Our goal for this institute is to develop workforce education
(literacy) activities that incorporate principles of good
practice, using the skills and expertise of participants.

The Institute Leaders:

Linda Shohet is director of the Centre for Literacy and
editor of Literacy across the Curriculum.

Sue Folinsbee, workplace consultant, is responsible for
ABC CANADA's Workplace Literacy Advisory Service.

» Fees are covered by corporate support (through ABC
CANADA) for model programs in workplace literacy.
Working materials, breakfasts and lunches are included.
Participants are responsible for travel costs,
accommodations, and other meals.
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The resources in
The Centre for Literacy
are catalogued and may be
borrowed in person or by mail
(postage covered by the borrower),
Decuments can be consulted in
The Centre from Monday - Friday,
2:00 a.m. - 4:00 p.m.

Selected resources:
Native literacy

Arctic College. (1989). Stories From

Sanikaluaq. “ NWT: Arctic College.

student-produced material; short stories.
750/01

Busswood, Kevin. (1989).”A.C.C.C.
Support for Indian Education: A Letter to
the Canadian Program Advisory
Committes.” BC: Fraser Valley College.
750/23

Carter, Forrest. (1976). The Education
of Little Tree. University of New Mexico
Press. Albuquerque. aboriginal;
biographies. 750/25

Frontier School Division. (1990).”Adulit
Literacy in Northern Manitoba.” Frontier
School Division.”adult literacy, Manitoba,
natives. 750/32

Goodman,Yetta M., and Sandra Wilde.
(1992). Literacy Events in a Community
of Young Writers. New York, NY.
Teachers College Press, Columbia
University. Native education;
elementary.

Hot Numbers: Some Preliminary
Resources. BC: Aboriginal peoples;
British Columbia — Canada 750/21

Ministry of Education. (1984). Native
Literacy and Life Skills Curriculum
Guidelines: A Resource Book for Adult
Basic Education. Victoria, BC: Ministry
of Advanced Education, Training and
Technology. Aboriginal peoples; adult
basic education; literacy programs;
British Columbia — Canada. 750/20

Native Adult Education Resource Centre.
(1991). Dene Literacy Manual. Volume
One. Guide for Programmers. Literacy
Projects; Guidelines; N.W.T.

750/28

Native Adult Education Resource Centre.
(1991) Dene Literacy Manual. Volume
two. Guide for Instructors. Literacy
8rojects; Instructor manual; NNW.T.
anada. 750,22

In addition to the materials listed

in the catalogue, we have
directories of programs and
services, bibliographies on many
subjects, international periodicals
and newsletters, catalogues of
learning materials, tapes/videos,
and bozxes of newspaper/magazine
clippings. We are also connected to

Native Tutoring Centre. (1987).Spirits
Rising: 4 Collection of Native Indian
Writings & Illustrations. Toronto, ON:
Frontier College Press. Aboriginal
peoples; student-written short stories;
Ontario—Canada. 750/22

Pasula, Sharon. (1992.) “Metis Nation of
Alberta Literacy Project.” AB: Metis
Nation of Alberta. Aboriginal peoples;
literacy projects; literacy programs;
report; Alberta—Canada.  750/11

“Proceedings of the Native Adult English
Literacy Conference", April 20 - 21,1988,

750/04
Rivera, Klaudia. (1990) “Developing
Native Language Literacy in Language-

Minority Adult Learners.” National
Clearinghouse on Literacy Education.
ERIC Digest. 750/30

Rodriguez, Carmen, and Don Sawyer.
(1990). Native Literacy Research Report.
British Columbia: Native Adult
Education Resource Centre. (Okanagan
College). aboriginal literacy programs.
750/08

Sawyer, Don and Art Napoleon. (1991).
The NESA Activities Handbook for
Native and Multicultural Classrooms.
Vol. 2. Vancouver, BC: Tillacum Library.
Aboriginal peoples; activities; classroom
instruction; multiethnic groups. 750/15

Sawyer, Don and Art Napoleon. (1991).
Native English Curriculum Guidelines: A
Resource Book for Adult Educators.
Victoria, BC: Ministry of Adult
Education, Training And Technology.
Aboriginal peoples; English language;
curriculum guidelines; British C;)lumbia.
750/17

Sawyer, Don and Calvin White. (1990.)
Discussion Guide for Effective Instruction
of Native Adults Video Series. Salmon
Arm, BC: Okanogan College.”Aboriginal
peoples; audiovisual materials; adult
edu/cation; British Columbia — Cansda.
760/31

the National Adult Literacy
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Database.

Printouts on specific subject
headings can be requested at cost.
For information, please call
Catherine Duncan at

(514) 931-8731, local 1415.

Standing Committee on Aboriginal
Affairs. (1990). You Took My Talk”
Aboriginal Literacy and Empowerment.
Fourth Report. House of Commons of
Canada.Aboriginal affairs policy;
Cultural preservation; Canadian
Government Report. 750/26

The Native Adult Education Resource
Centre.”Provincial Native Adult
Instructor Diploma Program: Synopsis.”
Salmon Arm, BC: Okanagan Col}ege.
750/12

Verrall, Catherine and Patricia
McDowell. {1990.) Resource Reading List:
Annotated Bibliography of Resources By
and About Native People. Toronto, ON:
Canadian Alliance in Solidarity with the
Native Peoples. Aboriginal peoples;
Canada; bibliography. 750/16

VIDEOS

Frontier School Division. (1990). Adult
Literacy in Northern Manitoba. Frontier
School Division.

British Columbia Ministry of Education,
Learning Resources Branch. (1989).
Effective Instruction of Native Adults:
Student-Centred Learning. (VHS 13 min.)

British Columbia Ministry of Education,
Learning Resources Branch. (1989).
Effective Instruction of Native Adults:
Counselling and Support Services.

(VHS 14 min.)

British Columbia Ministry of Education,
Learning Resources Branch. (1989).
Effective Instruction of Native Adults:
Building Culture into Programs.

(VHS 13 min.)

British Columbia Ministry of Education,
Learning Resources Branch. (1989)
Effective Instruction of Native Adults:
Life Skills. (VHS 12 min.)

British Columbia Ministry of Education,
Learning Resources Branch. (1989).
Effective Instruction of Native Adults:
Native Learning | Teaching Styles.

(VHS 14 min.)




Montreal Conferences

58th Annual Convention

The Association for Business
Communication
“Communication and the New Global
Order”

October 27 - 390, 1993

Montreal, Quebec

Information: Dr. Joel Bowman, Tel:
(616)387-5410; Fax: (616) 345-2740;
Internet: bowman@gw.wmich.edu
Deadline for proposals: May 31, 1993

(hronological
i unference Listing

Association of Canadian
Community Colleges
Annual Conference
“Connections: Campus &
Community”

June 6 - 9, 1993

Edmonton, AB

Commission on Adult Basic

Education National Conference

June 7 -11, 1993
New Orleans, LA

Higher Education and
Workforce Development
“Real problems/real solutions”
June 16 -18, 1993

Saratoga Springs, NY

The Goddard Institute on
Teaching and Learning
“Student-Centered, Problem-Focused
Education”

June 25 - July 23, 1993

Plainfield, VT.

The Walloun Institute 1993
Fourth Annual Institute
Petoskey, Michigan
Session 1 June 23 -27, 1893
+ The Reading/Writing Works. op
+ Instructional Leadership for
School Renewal
Session 2 July 7 -11, 1993
+ Whole Language: Integrating
Instruction from K to C
» Instructional Leadership for
School Renewal
Information: Tel.(708) 441-6638
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Martha’s Vineyard Summer

Workshops

1993 Institute on Writing and
Teaching

organized by Northeastern
University, Boston

Sessions: July 1-3. 1993; July 5-17,
1993; July 19-30, 1993

Information: Tim Donovan,

Tel: (617) 437-3637

The Penn State Conference on
Rhetoric &Composition

July 7 -10, 1993

Penn State University

Informatio.1: Davida Charney,

Tel: (814) 865-9703;

Fax: (814) 863-7285

e-mail: IRJ at PSUVM.PSU.EDU

gasat 7

Gender and Science and
Technology Conference
Ontario Women’s Directorate
“Transforming Science & Technology:
Our Future Depends on It"

July 31 - August 5, 1993

University of Waterloo

Waterloo, ON

13th Annual International
Conference on

Critical Thinking &
Educational Reform
“Educational Reform for the 21st
Century”

“The New Global Economic Realities”
August 1 - 4, 1993

Workshops, July 30 & 31
Sonoma State University
Rohnert, CA

Information: Tel.(707) 664-2940

Fourth Annual International
Whole Language Umbrella
Conference

August 5 - 8, 1993

Winnipeg, MN

Information: Tel.(204) 237-5214;
fax (204) 237-3426

8th Annual Northeast

Whole Language Conference
August 9 -14, 1993

Johnson State College

Johnson, VT

Composition in the 21st
Century

“Crisis and Change”

October 8 - 10, 1993

Miami University

Oxford OH

Second National Writing
Conference

“Building Bridges”

October 20 - 23, 1993

Winnipeg, MN

1993 Fall Forum

Coalition of Essential Schools

November 4 - 6, 1993
Louisville KY

Annual Meeting Society for
Literature and Science
November 18 - 21, 1993

MIT

Boston & Cambridge MA

National Council of Teachers of

English (NCTE)
November 19 - 22, 1993
Pittsburgh, PA

1993 Annual Adult Education
Conference

November 18 - 20, 1993

Dallas TX

See Announcements for more detail.

1993 Modern Language
Agssociation

December 26 - 30, 1993
Toronto, ON

College Composition and
Communication (CCCC)
Winter Workshop

January 6 - 8, 1994

Clearwater Beach, FL

1994 Conference on College
Composition and
Communication

March 16 -19, 1994

Nashville, TN

Details on listings available from The
Centre for Literacy, (514) 931-8731,
local 1415.
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Summer Programs receive credits throught the Canada. With listings of more than
Continuing Education Department 5000 literacy programs/projects and
Native Adult Instructor of Okanagan University College. services, NALD can provide
Diploma Program Relevant to anyone, Native or non- gg;g;%rlsit?gg E;nrtgs‘f ;r)l:org::rflos or
July 12 - August 20, 1993 Native, working in adult instruction investigating practices. It can also
Okanagan University or with First Nation adults in set up electronic conferencing
College community dev.eloprr'lent_or. on request.
Kelowna, BC ’ ?gf%iigl?f;égeﬁi;rggﬁﬁ 13‘2)1‘111;)e§17 6. For in.for:*:'lation on how you or your
Offerad by the Native Adult 0450 avioth ? organization can benefit from'
Education Resource Centre of . NALD, contact: Tamara Ilersich,
Okanagan College in six 1-week National Adult Literacy NALD, c/o Fanshawe College,
modules. All six modules and the Database (NALD) London Ontario,
practicum must be taken to obtain NALD is a database and bulletin Tel. (519) 452-4446;

the diploma. However, individuals fax (519) 451-8831.

: board service to literacy
may attend specific modules and

practitioners and researchers across

Literacy Partners of Quebec (LPQ) &The Centre for Literacy
are pleased to repeat a week-long intensive tutor training session

Tutor and Instructor Training for Adult Literacy

I P Leader: Phil Davison
. formerly Training Program Developer, Nova Scotia
=S = Dates: August 9 - 13, 1993
Wheo should register for this training?

This research-based model of training prepares tutors to work with individual learners and can also help

teachers integrate more effective reading, writing, speaking, thinking, and listening strategies into regular
classroom ¢eaching.

While adclressed primarily to tutors and teachers of literacy/language, the program has been used by

teachers in other subject areas as well. With its emphasis on reading and writing, it provides a scaffold for
learning across the disciplines and across grade levels.

Schedule Qverview:
Each session runs for 2-3 hours.
Two sessions are scheduled per day with sessions 10 & 11 combined into one.

Session 1:  Adult Literacy, basic education and academic upgrading i
your community, workplace or institution

Session 2: Some things that are known about reading

Session 3:  Some things that are known about writing

Session 4: Finding out what people want or need to know

Session 5: Review informal assessments & level A: use of learning activities

Session 6: Review level B, use of learning activities

Session 7. Review level C, use of learning activities, responding to writing

Session 8: Review level D, working with groups, publishing

Session 9: What to do if there does not seem to be much progress

Session 10: Some things that are known about math

Session 11: Practicum reports and training package evaluation

REGISTRATION: Registration is limited to 20. Fee: $73.00. Registration deadline: June 30, 1993.
For more information, call (514) 9.1-8731, local 1413 or 1415, or FAX 931-5181.
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Peter Gzowski
Invitational
Golf
Tournament

Québec
Club de Golf !le Perrot
PGI $250 per golfer

P.G.1. Golf includes:

Sunday — BBQ

6:00 to 9:00 p.m. — John Abbctt College
Monday — Golf

9:30 a.m. — Registration begins

10:30 a.m. to noon — Brunch

12:30 p.m. — Shotgun start, scramble
6:30 p.m. — Cash bar

7:30 p.m. — Supper and prizes

For more information, call Frances rpin,
The Gazette, (514) 987-2391.

i To subscribe, complete this form and mail it with your cheque to:
:The Centre for Literacy, 3040 Sherbrooke Street West,

| Montreal, Quebec, Canada H3Z 1A4

! I enclose a cheque for 16.00 ___ $55.00 $95.00 (please mark choice)

: Make cheque payable to The Centre for Literacy.
i

On multiple orders outside Montreal. please add $3.50 additional postage.

| Name:

AVEITRBIS JHST

Fund raiser for Literacy %E Send a eqiic
Partners of Quebec Ch 3:ilhe Gentre for Litera

I Institution:

| Address: (Please indicate work or home)

| Tel: Fax:

1
|
1
1
!
|
1
1
1
1
1
!
1
ol

Single subscription $S10.00
Multiple subscription (10) $55.00
Multiple subscription (20) $95.00

Back issues (Vol. 1-8) available « S1 00/copy.
For spectal prices on institutional
subscriptions of 100 or more,

call (H14)<¢ 1-8731 ext. 1115

" Literacy
~Across the Curricilum:-
'~ with Media Focus "~

s pqﬁ_l'.is.h'-e'd four times -
during the academic yeéar by .
' .. The Centre for Literacy '




- SPRING 1993

Scaring ourselves to death:

Canadians battle the nlghtmare machine

by David Deskin

Canadians are waging
war with their own
“nightmare machine.”The
machine is TV, and the
nightmare is TV violence.
The common-sense view
that TV violer -z invites
imitation, or ut least
desensitization, and that
rising social violence is
the result of rising TV
violence, has led to a
‘nation-wide grassroots
protest against
television’s “mean and
dangerous wer.d.”

Hearing the call,
Canadian legislators,
regulators, and
broadcasters insist we
will soon see controls put
on this “ctranger in the
corner.” On November
18th, 1992, 14 year-old
Virginie Lariviere, whose
11-year-old sister had
been brutally murdered a
year before, arrived in

violence against women;
and ensures that
programming that is
possibly harmful is on
after the kids have gone
to bed.” Beatty added that
if consensus can’t be
reached with Canadian
broadcasters, he will have
the CRTC “develop and
enforce such: codes.”

Legislating against
TV violence

In other words, Canada
will borrow from
restrictions in place in
Western Europe,
Australia, New Zealand,
and less developed
countries like Colombia.
Namely, a violence-free
window will be in effect
until about 9 p.m., for
Canadian broadcasts. The
Canadian Association of
Broadcasters recently
agreed to this. Violence
ratings will appear on-

screen and in TV-viewing
guides — all with the
intention that children be
susiacted to less TV
violence. Conspiciious by
its absence, in Canada at
least, is official discussion

CONTINUED ON PAGE 2

Committee heard
testimony from a long list
of experts. It is expected
to table its report in May.

of the 1ndustry, [which]
sevs out boundaries for
such things as dramas
and music videos; which
warns viewers what they
are about to see; [which]
safeguards against

Ottawa with her 1.5-
million-signature petition
calling on government to
legislate an end to TV
violence. That day, the
House of Commons
instructed its Standing
Commuittee on
Communication and
Culture, with
Grepresentatives from the

But Communications
Minister Perrin Beatty
may have anticipated
their recommendations
when he told a February
public conference on TV
violence, (held in Toronto

. : World view on Australia Page 6
three major parties, to at the CM Hincks

study TV violence and Institute), that we will Violence and the media:
return with concrete soon see “a strong International studies Page 9
recommendations. Until

uniform cnde on television
violence for all elements

Bfn February, the
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Linda Shohet
Supplement editor
Judy Brandeis
tayout & design
Pon©tu@tlon
G R A.F I X

The Centre for Literacy’Le
Centre d’Alphabétisation is a
resource centre ind teacher-
training project designed to
provide training, research, and
information services which
promote and link the
advancement of literacy in the
schools, the workplace, and
the community. The Centre
gratefully acknowiedges the
support of the National Literacy
Secretariat, Multiculturalism &
Citizenship Canada and
Dawson College.

Literacy for the 21st century
Literacy encompasses a
complex set of abilities to
understand and usz the
dominant symbol systems of a
culture for personal and
community development. In a
technological society, the
concept of literacy is expanding
to include the media and
electronic text, in addition tc
alphabetic and number
systems. These abilitizs vary in
different social and cultural
contexts according to need and
demand. Individuals must be
given life-long earning
opportunities to move along a
continuum that includes the
reading and writing, critical
understanding, and decision-
making abilities they need in
their community.

CONTINUED FROM PAGE 1

of supper-hour newscasts,
the most violent
programming of all.

Trying to restrict
consumption is a dicey
proposition. As CRTC
chairman Keith Spicer
told the Hincks’

conference,
“Canadian-produced
TV is not by and large
the small screen
violence hurting our
kids. The Bad stuff is
mainly American.”
Université de

Laval professor Florian
Sauvageau testified
before the Standing
Committee, “Even if we
do enact legislation on
distribution, it will not
apply to the networks in
New York.” Canadian
Association of
Broadcasters board
member Al MacKay
passed the buck to other
televisual sources such as
cable-distributors,
specialty channels, video
games, and video cassette
rernital outlets. MacKay
added, “There are no
enforceable controls or
guidelines in terms of
classificalion or age
limitations for movie
rentals.”

However, film and video
regulation is a provincial
jurisdiction, and in
Quebec at least, there are
enforceable codes. In a
recent letter to the editor
of The Montreal Gazette,
Régie du Cinema
chairman Claude
Benjamin wrote, “Since

1989 [the Régie’s]
surveillance has been
extended to video stores.
Since June 15, (1992), all
3,745 videoc outlets
registered in the province
have been visited, and a
second round of
inspections is under way.”

However, when [ visited a
number of video
outlets in the
Montreal region,
they all reported
that the Régie's
inspections consist
only of dropping off
pamphlets detailing

g the provinces
new film

classification system.
Benjamin also writes,
“Since 1989, 85
individuals and
corporaticns have been
fined for a total of
$55,075, with 84 judicial
cases pending trial.”

But as kids will tell you,
access to adult videos and
movies is easy for them.
Film-studios and video
distributors flaunt their
awareness of this.
Educational consultant
Sandra Campbell told the
hearings, “On the
(Terminator-2) videos you
can buy for purchase,
there are trailers at the
beginning and end,
advertising toys for boys
4 to 8.” However, kids will
also tell you they aren’t
that disturbed by adult-
movies, but find
newscasts more
unsettling.

In March, the Globe and
Mail reported that the
Committee may also ask
the government to pass

Criminal Code
amendments, “restricting
the type of violence that
can be shown on TV and
videos.” The committee
heard time and again
that, “the real probiem is
videos;” however, the
Committee aiso struggled
with a practical definition
of violence. The Criminal
Code approach is
bolstered by the recent
Supreme Court decision,
“R v. Butler.’ According to
the Canadian
parliament’s Research
Branch, “The Butler
decision is extremely
important in its
recognition of the harm to
society generally and to
women in particular that
is associated with
demeaning and
dehumanizing depictions
of sex.... It lays to rest for
the time being any doubts
about the
constitutionality of the
obscenity provisions of
the Criminal Code.” ‘
Essentially, the decision
makes harm to society
Jjudicially superior to free-
expression. Put “obscene”
depictions of violence and
apparent failure of the
“community standards
test,” into the Criminal
Code, and we're on the
road to censorship, which
has artists, producers and
civil libertarians worried,
especially since “violence”
has an even wider scope
than “pornography.”

Missing the

real violence

These recent actions may
miss salient aspects of TV
violence. For exainple, we
ignore the “real” violence
in TV newscasts and
reality-based
programming, while we
concentrate on the
“preposterous violence” ir‘
dramas. Video cassettes
pale in comparison to the
imminent arrival of
“death-stars’ and

ERIC
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interactive digital-
information highways,
which will increase TV
‘ °consumption, personalize
| mass-entertainment and
| fragment mass-culture as
never before, and push
TV violence further
underground. We also fail
to examine why symbolic
violence is so popular in
the first place.

At the very least, TV, like
other forms of pop
entertainment, including
the news, perpetuates a
popular culture of
violence—an unshakable
public obsession with
sado-masochistic
voyeurism. Research
suggests that this
voyeurism has many
possible effects: from
adrenalin addiction to
catharsis,(if true, look out
if we end TV violence) to
behavioral modelling, and
more. While some say the
violent behaviour we see

° in society is an imitation
of TV violence, TV might
affect societal violence
more from the sense of
relative deprivation — of
wealth, power, sex, —
that it inflames, especial-
ly as unemplovment
grows.

More than selling cars,
beer or even violent
behaviour, some
researchers say the media
sells fear. According to
University of Winnipeg
criminologist Doug Skoog,
the media’s coverage of
crime is itself “criminal.”
He says that while
Canada’s most reliable
crime indicator, the
murder rate, has been
falling since the mid-'70s,
the media, “seem
absolutely bent on
creating a climate of fear
in which crime is always

‘ rising.” Skeog adds, “If it
led to something positive,
that would be great, but
all that happens is people
sit around and worry.”

In a recent issue of
Media & Values,
University of Delaware
researcher Nancy
Signorielli writes:

There is evidence, mostly in
artificial laboratory
settings, that viewers
become callous and
punitive after exposure to
violent images. But this
connection is neither clear
nor sweeping. My
colleagues and I h. ve
found that violence on
television plays a clear role
in communicating the
social order. Television's
mean and dangerous world
cultivates a sense of
insecurity, vulnerability
and mistrust. Thus my
concerns about children
watching violent
programming would focus
less on its role as a
behavioral model and more
on its role in helping to
make children fearful,
insecure and dependant
upon authority. If television
encourages tiie name of
security, it crcates more of a
problem for our society.

TV even seems to have
the police dangerously
afraid. Perrin Beatty told
the Hincks conference
that, “A training company
working with the
Metropolitan Police in
Toronto found that police
often percsive their jobs
to be significantly more
dangerous than they are
in reality. The police
shows they watch on
television give them a
false notion that as police
officers they will come
into frequent conflict with
armed assailants. And
this is not so.” Does this
help to explain a recent
series of mistaken police
shootings?

While a proliferation of
violent 6-year-old human
Ninja Turtles may attest
to nothing more than a
modern version of age-old
violent child’s play,
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nevertheless, TV does
help to perpetuate a
social order that, amongst
other things, glorifies
builying by boys and
passivity in girls. While
boys start off their
televisual enculteration
with Ninja Turtles and
G.1. Joe, girls prefer
Smurfs and Care Bears
who smother the villains
with love. As American
researcher Petra Hesse
told Strategies for Media
Literacy in a recent
interview, “Girls get the
message that yes, there
are evil people out to get
you, but you must hope
that some magic trick will
come your way to save
you, or that love conquers
all, or that a knight in
shining armour will
rescue you. The good girl
characters in cartoons are
well-behaved. not angry,
but subordinate and
passive. The good boys
are warriors.”

Alternatives

Trying to restrict
quantities of TV violence
becomes less important
than learning to consume
it with prudence, and
learning to deconstruct
TV’s many signs and
symbols in terms
appropriate to student
maturity. The
government has made
proposals in this
direction, though in less
concrete terms. Beatty
announced to the Hincks
conference “a
{government and
industry-sponsored]
public education
campaign, including
public service
announcements and
media-literacy
initiatives,” which will
probably focus on helping
parents choose what their
children should and
shouldn’t watch. While it
remains (o be seen what
tools will be given to
parents, the sad truth is

that most parents, (let
alone most teachers),
could not care less -

attes. ed to by the fact
that media- education,
(especially at the
elementary level),
remains absent from most
Canadian schools.This is
astounding because we
will spend more hours
watching TV than we will
at our workplace during
our lifetime.

The tremendous difficulty
of tightening access,
because of evasive
technology, an important
distaste for censorship,
lack zf parental concern,
and the resilience of sado-
me.sochistic voyeurism,
means that formal media-
education may be the only
way we can hope to affect
substantial change.
However, even for the few
who do provide media-
education, there is a lack
of formal pedagogy,for
discussion of the cultures
of violence and fear. As
Association of Media
Literacy president Barry
Duncan recently wrote,
“We lack the models for
this special kind of
teaching. We risk over-
intellectualizing and
possibly confirming
existing prejudices.”

Until we develop an
effective pedagogy; until
media-education becomes
common-place; until the
power of the media itself
turns to more positive
educational ends, we will
continue scaring
ourselves to death, and
still come back for more.

David Deskin is a Montreal
writer.

The Centre for Literacy has
a collection of resource
materials on TV violence.
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The video camera in the classroom:

Connecting whole language to media literacy

Montreal director Michael
Rubbo is internationally
acclaimed for children’s
films such as “The Peanut
Butter Solution” and
“Vincent and Me”.
Combining his filmmaking
expertise with an interest in
education., he works with
teachers and students in
the classroom to create a
more literate generation of
film consumers and media
makers. Academic Alliance
of EnglishTeachers,
sponsored by the
Association of Teachers of
English of Quebec (ATEQ)
& The Centre for Literacy
welcomed Rubbo to an
evening at Dawson College
on January 26, 1993.

Michael Rubbo brought a
new perspective co the
media literacy

movement as he spoke
about how to use the
videocamera ir. the
classroom.

Rubbo described his first
involvement with
children’s films as
somewhat serendipitous.
Recalling his earlier
career at the NFB

to the students.
DO NOT

* Fear the camera.

producing socio-political
documentaries, he never
anticipated that the
stories he was writing
for his son at the time
would ever reach a
larger audience. Then
one day in 1983, over
lunch with children’s
film-maker Rock
Demers, he referred
casually to the stories
and Demers proposed
that Rubbo consider
making children’s films.

using members of his
young audiences to act
in the films. He began to
videotape them to prove
to Demers that these
non-prcfessional actors
were the right ones.
Until today, he provides
children with

Bl a storyline, tapes their

improvisations, and

} incorporates much of

their dialogue back into

B ©is script. That natural

Telling a good story

Having taken the
challenge and needing a
real sense of children’s
interests, Rubbo took his
stories directly to the
source—the classroom.
While visiting schools as
a storyteller he
discovered that the
children were natural
actors. Not only did he
get invaluable feedback
on the scripts, but he

saw the potential of

Makmg a v1deo in the c]assroom' ’I‘1ps from Mlchael Rubbo
DO

Use a fairly classical approach to the story and its structure.

Stress the elements of a good story, e.g. characters, twists, conflict.

Draw on experiences that are emotional rather than physical.

Be firm about the story content and insist on no violence.

Use small-scale stories, avoiding anything too elaborate or complicated

e.g. choose a simple plot with obvious conflict drawn from familiar experiences.
+ Become very familiar with the camera in order to convey that familiarity

* Use a tripod; this suggests that the camera is an “icon” making it the focus.
Instead, hold the camera unobtrusively at your side.

+ Shoot out of sequence.

+ Make a big deal of it!
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childrens’ language has

become a hallmark of a
Rubbo film, and he still
travels the world looking

for his characters.

Rubbo underscores the
value of improvisation in
the rlassroom as a
means of capturing
children’s brilliant but
limited range. He has
also found it a way of
including many
withdrawn youngsters
who would not ordinarily
participate in classroom
activities. The
spontaneity and
freshness which are so
easily caught in the
classroom taping can
rarely be recaptured for
a feature film. But
Rubbo pays special
attention to these
qualities.

Coming in the

back door

When he asked a teacher
whom he visited

regularly why it was so

easy for him to get

access to classroom time,‘
she replied by asking

him if he knew what

CONTINUED ON PAGE 5




CONTINUED FROM PAGE 4
whole language was. He
had no idea; her advice
as, “Just keep doing
what you’re doing.”
Without knowing it, his
approach to media
literacy was a natural fit
with the concept of
whole language.
He now feels very
comfortable with the
concept of whole
language and urges
teachers to include
media literacy in their
classrooms. He
encourages them to have
students make their own
videos. In his own
interaction with
youngsters, he
introduces the concept of
film language.

Rubbo believes that a
great deal of story-

Conferences

telling ability and
spontaneity is untapped,
and points out that
technology has far
exceeded its use in the
classroom. Video is the
great equalizer, for there
is something affirming
about the videocamera,
and these film are “...a
delivery system for ideas
and feelings.” Embedded
in the rough tapes are
what Rubbo calls
“moments of truth.”
These are “...the special
candid moments that the
medium offers....” which
he values so highly. (JB)

Michael Rubbo is available
for workshops with
teachers and /or students.
For information,

(614) 276-1190.
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Media resources:

Newspapers in education

This issue continues listing media re<ources at
The Centre for Literacy

The Centre has a collection of special
publications and Newspapers in Education
(NIE) classrom materials for use in schools and
in literacy programs. The American
Newspaper Publishers Association (ANPA), the
Canadian Daily Newspaper Publishers
Association (CDNPA) and many of their
member newspapers include teaching sections
in their dailies as well as publish special
teachers’ guides.

There are also materials on analysis of
advertising.

The Centre is open from 9:00 a.m. - 5:00 p.m.,
Monday to Friday. Materials can be borrowed
for two weeks at no cost.

For information, call 931-8731, local 1415.

News & Notes

education and faculty members

International Visual Literacy
Association - 1993 Syraposium
“Verbo-Visual Literacy:
Understanding and Applying
New Educe ional and
Communication Media
Technologies

Delphi, Greece, June 26 — 29, 1993
Inquiries: Dr. Nikos Metallinos,
Department »f Communication
Studies, Concordia University,
7141 Sherbrooke Street West,
Montreal, Quebec H4B 1R6, Canada
Tel. (514) 848-2536, (514) 848-2555
Fax (514) 848-3492

Screen Studies Conference
Glasgow, June 25 — 27, 1993
Infermation: John Logie Baird
Centre, Glasgow University,
Glasgow G12 8QF, Scotland

Harvard Graduate School of
Education, Summer Institute in
Media Education

July 31 - August 7, 1993
Discussions will be led by
international leaders in media

including, Dr. Renee Hobbs, Neil
Postman, Barry Duncan and Robert
Kubey.

Information: Dr. Renee Hobbs,
Babson College,

Babson Park, MA, 02157-0310

New York Film Academy Film
Making Summer Workshops
Workshops in writing, directing,
shooting and editing using 16 mm
cameras. Advanced sync-sound, mise-
en-scene workshops and private
instruction available. College credit
available. Tuition: $3,500
Information: NewYork Film
Academy, Tribeca Film Center, 375
Greenwich Street, NYC 10013 Tel.
212-941-4007 Fax 212-941-3866

Screening the Past
VI* Australian History arnid Film
Conference
November 30 — December 4, 1993
La Trobe University, Melbourne,
Australia.
Information: The Convenors, History
and Film Conference, Media Centre,
La Trobe University, Bundoora 3083
Australia
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Announcements

Since the Fall issue of Media Focus
featured Canada in the World View
on Media Education, two new
Canadian media associations have
been formed:

Media Literacy Nova Scotia
5659 Merkel Street

Halifax, B3K 2J1.

Contact: Pat Kipping,

Tel: (902) 453-2479

Alberta Association of
Media Awareness
Department of Culture &
Multi-Culturism,

Beaver Building, 5th Floor,
10158 103rd St.,

Edmonton, Alberta T5J 0X6
Contact: Sharon McCann

Note — The Jesuit
Communication Projec* in Toronto

has a rew telephone number:
(416) 488 7280

ERIC
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“"““‘WORLD VIEW QN
MEDIA EDUCATION

A brief history

The education systems
across Australia are
similar with differences
in detail rather than
essence [see BOX 1], and
the same can be said of
media education. kach
state has its own media

Focus on
Australia

[The following overview
was prepared for Media
Focus by Barrie McMahon
and Robyn Quin, authors,
researchers and media
education consultants with
the Ministry of Education,
Western Australia. They
place media education in
the broader context of the
Australian education
system. ed.]

contains differences in
terminology, emphasis
and organization but
share a similar
conceptual core. This

aducation syllabus which

similarity
can be
explained, in
part, by the shared
history of media
education across
Australia, for media
education in its present
form, was a product of
the 1960’s and 1970’s.

One historical influence
has been various film
courses that occasionally
constituted a peripheral

‘ (mother-

tongue) courses.
Another was that the
rise of media education
courses coincided with
the availability of
cheaper media
production equipment,
particularly super-8
movie cameras. This
enabled some enthu-
siastic teachers to
complement their film

Australian Teachers of MediaP

Leadership of teachers in Australia’s
media education
by Karon Sherarts

As I studied media education in Australia, I was
impressed by many things including the on-going
support systems which help maintain the place of
media studies in education and enhance its quality.
In most parts of Australia the momeritum for media
education occurred at a grassroots level; it was not
a top-down mandate. Throughout the country,
teachers have played a major role in shaping the
conceptual frameworks, development, and imple-
mentation of media studies from its emergence in
the 1970s to the present. This inclusive process
may be one of the key factors in creating Australia’s
multifaceted support systems and affording some
measure of stability to the field.

The national Australian Teachers of Media (ATOM)
and Council of Australian Media Education
Organizations (CAMEO) are among the strongest
links in a support system which also include state-
level organizations in surrounding countries. They
address national and internaticnal issues in media
education. ATOM’s organizations provide a broad
range of services for teachers and are often a
catalyst for co-operative ventures.

State-level organizations rotate the responsibility
for designing and organizing ATOM’s biannual
national conference. The 1992 forum, “Facing the
Future,” convened by the Western Australia
Teachers of Media in Perth brought together
teachers, scholars, lecturers in teacher education
progr :ms, ministry of education staff, researchers
and others. Presenters and attendees from
throughout Australia and overseas - New Zealand,
Japan, Europe, Indonesia, the United States and
Canada - participated in a rich dialogue.

ATOM’s Awards festival recognizes high quality
non-feature film and video work in a variety of
genres that “successfully straddle the arts and
education sectors”. The festival also promotes the
use of these innovative works by primary and
secondary teachers.

Karon Sherarts is a media cducation consultant based in
Minneapolis, MN. who has recently returned from a study
tour of Australia made possible by the Media Travel and
Study Grant Program supported by Dayton Hudson
Foundation on behalf of Dayton's and Target Stores, the
General Mills Foundation a 'd the Jerome Foundation.

A number of papers which weve presented at the ATOM
National Media Education Conference in Ocotober, 1992
are available at The Centre for Literacy.

[Kc
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courses with film-
making programs or to
establish film-making
in opposition to film |
appreciation.

A more general factor
was the ethos of the
era, characterised by a
sense of frustration with
the established ways
and with the
Establishment. Some
teachers were searching
for added relevance in
their classrooms and the
burgeoning media
environment appeared
to offer part of this
relevance. The work of
Marshall McLuhan
encapsulates the ethos of
the time.

Characteristics of
media education
across Australia
Systematic imple-
mentation has been most
successful at the sec-
ondary level, part-
icularly at the senior
level where some status
is apportioned to media
study through formal
accredited courses.
Despite accreditation,
there is still a status
difference between
media education and the
more established

disciplines
such as physics or
history; in most states
media education does
not count towards
entrance into tertiary
study, whereas the
traditional subjects do.
This severely limits any
potential for expansion
of media education in
the secondary years of
schooling.

Study of media at
prlmary school

Characterlstlcs of the
Australian education system:

» State or territory control of education (six states
and two territories)

* Predominantly government school education
(approximately 75% of students; the remainder
partially government-funded Catholic and
independent schools.)

* Similar educational historie: across the stute
and a shared language base. (English)

* Increased interest in development of a national
framework [r education.

MEDIA FOCUS 7

however, is not
widespread, and is the
most significant issue
confronting Australian
media educators.

—?

level has not
developed as effectively
or as systematically.
Courses exist as do
enthusiastic primary
school teachers who are
implementing effective
programs. The effect,

program;

Courses tend to mix the
practical and conceptual
sometimes leading to

J debate over emphasis,
but there tends not to be

a polarization in
approaches. Currently,
the pendulum seems to
rest at a point where
practical student
involvement in the
media is seen as a
means towards
conceptual
understanding rather
than as an end in itself.

Towards a national
framework for
education

There is a consistency in
the patterns of media
education in Australia,
and variations that are
currently apparent are
likely to diminish
further as the country
moves towards a
national framework for
education.

CONTINUED ON PAGE 8

Austrahan Teachers of Medla (ATOM) -'
Selected activities

* publishes METRO magazine and distributes
Media3, a supplement written by media students
in Deaken University’s teacher education

 prepares film study guides and tapes in
cooperation with distributors;

* creates opportunities for networking and
professional development locally and state-wide.
(In Victoria, ATOM’s Extension Education
Officer seconded from the Ministry of
Education coordinates a state-wide
develcpment program);

» convenc local and national conferences;

* hosts an annual film/video awards festival. [KS]

BEST COPY AVAILABLE

[Kc
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8 MEDIA FOCUS

CONTINUED FROM PAGE 7

It offers greater clarity
e : - AT in terms of both
This framework will . ' i S expectations of students
shift the focus from O oo 0 (S "~z . [and desired outcomes ‘
teacher input to S g ¢ | /' [and a means of
desirable student accountability in order
outcomes in eight to ensure that the noble
curriculum areas: rhetoric of the syllabus
English, math, health, is translated into
studies of society, mes .ingful student
languages other than N understanding. This
English, science, the arts [~ process will ensure that
and technology. All ' remedial action can e

existing subjects will be taken when weaknesses
slotted into these eight are revealed.

areas, and outcomes
will be further divided
into eight levels of
progress stretching

There exists in
Australia, a reasonably
strong foundation for

across thg twelve years Advantages profile of media further developmept, but
of schophng. Media o® a national education in primary a lot of progress still has
educat.10ndls.. fogT}?Hy framework schools. The new to be matdzek.1 I’z ﬁn
recognised in bo o : apparent that the
Engﬁrslh and the arts, but National recognition will :gii?;;g:;fa?edla A?lr;tralian experience
most Australian states 11;);1” mic.lla elducatlcr)Ir‘lhon conceptual focuspfor in has many similarities
will use the arts as the € national map. the ) with the developments
umbrella under which identification of media %c:hlfs};le 2;?(::;25 have  inother countriis,
media education is outcomes across levels BUS s articularly those in
taught with some taught OVer twelve yeare of been framed within the 1%anada W);Ies and O
as part of English as schooling will provide conceptual parameters Scotland

P g of cultural studies. nd.

well. the potential te raise the

e T e e e S T
Monitoring Stand edia Analysis

ds in Education: M

This report, prepared for the Ministry of Education English speaking backgrounds

in June,1992, presented the findings of a sample and those who are heavy uzers i tv, have
test of year ten students in *Vestern Australia. significantly lower levels of media analysis
Students were tested for their media analysis skills skills than the sample as a whole.

as outlined in the syllabus of year ten English.
« Students have an inadequate understanding of
Findings the social cortext and social impact of the
media.
+ The large majority of students demonstrated a
high level of ability in the fundamental skillsof ~* Students in the sample group generally showed

media analysis: an inability:
— to identify the major visual and aural codes — to demonstrate the relationship between
— to recognize the conventions of the media, e.g. media texts and the social context and social
familiar stereotypes. impact of the media.
— to identify the connotations of selec -d — to r -cognize the values and attitudes
images. expressed in a media text
— to recognize the operation of sophisticated
+ Girls are consistently more skilled in media positioning devices such as P
analysis than boys. the manipulation of point of view.

The report and samples of evaluation instroments are
available at The Centre for Literacy.
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MEDIA FOCUS 9
Violence and the media: International studies

The media’s influence on society in general and on children in particular has prompted research into the depiction of
violence on tv and its impact on viewers’ perceptions and actions. While a number of individuals argue that there ": a
direct causal relationship between tv and aggressive and /or violent behaviour, others disagree, pointing to several
other contributing factors e.g. cultural indicators, economic indicators and family situations.

The complexity of the issue becomes increasingly obvious with more research into violence and the media. In June
1991, the Institut québécois de recherche sur la culture published Summary and Analysis of Various Studies on
Violence and Television , a compilation of international research reports What follows are excerpts from some of

those reports. (JB)
e CANADA : Ministry of
Bl Education, Central Ontario
- .. 1 Region (July, 1990)
Report of the Violence and Anti-Social
Behaviour Committee

This report establishes only an indirect link to
media-related vinlence and violent behaviour.
It makes the following recommendations:

* The Ministry of Education and other appropriate
ministries [should] consult with the Radio and
Television Commission regarding violent media
images and their impact on young viewers;

* The Ontario Film Review Board [should] be asked
to review the policies in light of recent indications
of an increase in violent and anti-social behaviour
in young people.

DAppended to the Ontario report was research by
Quebec's Ministry of Education which refers to
studies indicating that violence, particularly in rock
videos, could have an impact on violence in schools.

FRANCE: Conseil supériear de
Paudiovisuel (CSA) Directive of
May 5, 1989

The CSA considered the coneept of freedom of

expression as it pertains to tv; however it pointed to
the medlums use in the famlly context. In the

scheduling of programs broadcast by public and
private television services, the CSA obliges program
companies to respect rules regarding protection of
the individual, public order and especially children
and young people. The Directive is relatively new, so
it is too soon to judge its effectiveness.

The CSA rules requires each program company:

* Not to broadcast programs intended for young _
people which contain scenes that could upset them,;

* To ensure that programs broadcast during peak
hours are suitable for family viewing;

« Not to broadcast erotic or violent films or programs
between 6:00 a.m. and 10:30 p.m., nor to promote
such films or programs prior to 8:30 p.m;

» To provide appropriate signals to warn viewers of
any program whose content could be offensive,
particularly to young people;

+ Not to broadcast any film or program that
would offend community standards.

SN L GREAT BRITAIN:

¥ B X The BBC (1987)

The BBC has guidelines pertaining to the depiction
of tv violence. The Wyatt Committez’s report is the
result of a pre-established process of consultation
established by the BBC about programming policies;
the consultation is conducted every five years.

Among the findings of this report are:

The majority (60%) say there is too much violence on tv; this view was expressed most strongly
by elderly women and strongly religious people.

Realistic representations of violence and depictions of real events were perceived to be move violent

by a majority of respondents.

personal and consistent codes of conduct.

2 AUSTRALIA: Australian Broadcast Tribunal’s report on violence and the
fimedia to the Minister for Transport and Commmunications, Vol. 1V (1990)

The more respondents identify with the victim, the greater the perceived violence.
The conte:.t in which violence takes place and its justification influences viewers’ perceptions.

Violent acts by a policeman seem less violent than a mugging. Unnecessary violence is perceived very
negatively, explaining why most respondents disapproved of violence in commercials.

The Tribunal’s conclusions include the following:
Individuals must accept a share of the responsibility for their own viewing by establishing

Broadcasters must demonstrate proof of responsibility in applying standards and guidelines.
Governments must ensure that broadcasters are accountable.
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The Committee [has] made the following

recommendations:

+ More precise, easier to apply guidelines are needed
within a relatively concise code which should
be made available to all concerned.

+ Policies regarding appropriate viewing time for
adult shows should be clarified and applied
stringently.

+ Seminars should be held to sensitize all concerned.

« Greater vigilance should be practiced when
purchasing programs, particularly from the U.S.

EI- I NEW ZEALAND:
NS Broadcasting Standards
R i Authority (1989)

This report addressed only the code respecting
advertising and the code respecting programming for
children. It does not include any definition of
violence, specific information on the application or
administration of the guidelines that are found in
these codes or penalties for non-compliance.

The code respecting advertising advised

that advertising :

+ Should not clearly portray violence or aggression.

+ Should not encourage anti-social behaviour or
depict children behaving in an anti-social manner.

+ Should not contain menacing elements.

+ Should not show products being used in an unsafe
or dangerours manner, except in specific safetyads.

» Should not depict toy weapons which are realistic
and can be confused with real ones.

The code respecting violence in programs encourages

broadcasters to oberve the following guidelines:

» Consider time of transmission in scheduling
programs which contain violence.

« Broadcast carefully items explaining
the technique of crime.

» Present news in such a way not to cause
unnecssary panic or distress.

+ Consider effects on children of any program
broadcast during their generally accepted
viewing periods.

+ Avoid themes dealing with disturbing social and
domestic friction and humiliation or mistreatment
of children or animals.

+ Take responsibility for justifiying violence as an
integral paii uf arama or news coverage.

+ Avoid gratuitous use of violence and sexuality
and any portrayal designed to encourage extremes
of anti-social behaviour.

NEW ZEALAND: Research International
(August 1990)

This report, which reviewed perceptions and
attitudes of the New Zealand public to media
violence, showcd that:

+ 'I'V violence is perceived as a problem, but

tolerance varies according to demographics, the
most concerned being elderly women and very
religious people. Young people are far more

tolerant, suggesting they may be more susceptibl'
to desensitization.

+ People do not stop watching violent programs or
want them to disappear completely. Despite their
concern about degree of violence, they want to
continue to have freedom of choice.

» Peorceptions about violence are directly related to
context. The more explicit the violence and the
more the viewer identifies with a character, the
greater the perception of violence.
=== {NESCO REPORT:

E i [ s E “ #102 Mass Communication

George Gerbner (1989)

Because of the complexity of the issue and the
vastness of the material, Gerbner limited his
research to three areas:

+ The policies governing representation of violence
and terror in the media

* The significance and nature of such representation.

+ The impact on the public of such representation
and their consequences in terms of thought, action
and policy.

Some of his conclusions and observations drawn from
a number of research studies dealing with violent ‘
content in the media follow:

+ Men are over- represented.

» Images of violence censist almost entirely of
murders and assaults, which is not borne out by
crime statistics.

+ Public perceptions about the amount of violence in
society is based entirely on what is reported
in the media.

+ The way in which the media present certain social
conflicts and civil disturbances (e.g. racial conflict
in the U.S.) is based on good intentions such as
reluctance to blame minorities, but this tends to
polarize debate and gioss over the real issues.

+ Themes and characterizations in drama are
remarkably stable; predictably, aggregate
measures of tv violence express underlying power
relationships in a relatively stable society.

+ Force and violence are used to promote respect for

law and order and to defend the status quo.

In Canada, conclusions from inquiries reveal that

most scenes of violence and murder appear in

foreign programs. Also, the most popular French
programs are clearly less violent than their

English counterparts.

+ As a result of the “symbiotic” relationship between
the media and the authorities, those in power 0
succeed in using terrorism to their advantage.

Documents available at the Centre for Literacy.

ERIC
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Reviews

Television And The
‘ Quality of Life
Robert Kubey and Mihaly
Csikszentmihalyi,
Lawrence Erlbaum
Associates (Hillsdale, New
Jersey, 1990) 243 pp.

“People were signaled
seven times a day, from
morning till night. With
each signal they filled
out a simple form
responding to a number
of standard
psychological measures
of mood and mental
activity... We found that
most viewing involves
less concentration and
alertness—and is
experienced more
passively—than just
about any other daily
activity.”

—Robert Kubey,

The New York Times, Arts
& Leisure, Sunday,
(August 5, 1990):26-7

As media literacy
continues to gain
prominence in education
and society, there is
compelling evidence to
suggest that interaction
with tv is not an isolated
activity and that
researchers ought not to
be drawing conclusions
based solely on the act of
watching tv. Robert
Kubey and Mihaly
Csikszentmihalyi,
authors of Television
And The Quality of LIfe
have taken research out
of the lab and placed
their findings about
television viewing in a
broader context.

Kubey and
@ Csikszentmihalyi

compiled their data
based on the actual
viewing habits of a

sample a- \ o

dience whose
demographics

are meant to reflect
society in terms of
gender, age, education
and economic positions.
The book describes in

activities with
various reactions—
degrees of concentration.
emotional responses,
energy levels and
amount of time spent
viewing-—to determine
how the experiences and

MEDIA FOCUS

“But although the viewers'control over the set has
increased and television content has become more
varied, the question remains whether the time
spent in front of the TV set enriches people’s lives.”

— Robert Kubev, August 5, 1990.

detail The Experience
Sampling Method (ESM)
they used to gather their
data.

In an attempt to study
television viewers in
their natural states and
to ensure that the
researchers disturb the
setting as little as
possible, ESM uses
beepers and
questionnaires to track
subjects as they
participate in all of ' heir
daily activities

(eg. hobbies, reading,
working, eating,
watching television).

It correlates these

responses of heavy
viewers differ from those
of light viewers. Tables,
figures and graphics on
ESM and the process of
information gathering
appear throughout the
book.

The research methods
may provoke some
discussion. Media
education advocates
committed to the
qualitative tradition
may find themselves at
odds with the method
described in the book
Others, although
comfortable with a
quantitative approach,

11

may be unfamiliar with
what the authors call
their “quasi-naturalist
approach.” One thing
remains indisputable —
the book offers insights
into television which are
difficult to ignore about
people, their cultures
and their viewing habits.
(JB)

Une Bonne Histoire
(videocassette) co-produced
by Centrale de
I'enseignement du Québec
(CEQ) and Institut
d’éducation aux adults
(ICEA) January, 1993.
Producer, Pierre Greco

This 30-minute video,
valuable for promoting
media literacy, was
produced by Pierre
Greco who used
professional actors and
the CEQ’s own studio
facilities. In the style of
a light tv drama—
romantic interest,
interpersonal politics,
and all-Une Bonne
Histoire creates a
behind-the-scenes look
at the industry and the
process of producing
television news.
Entertaining and
enlightening, it attempts
to demystify the medium
by revealing the impact
of production variables
such as camera angle,
time as a convention, the
cditing process, as well
as ideological influences
The video is
accompanied by a
teachers’ guide, making
the package useful for
in-service training as
well as for the senior
secondary classroom.

It is currently available
in French only. (JB)

Information:
Jocelyne Gauvin, CEQ
Tel. (418) 627-8888

IToxt Provided by ERI
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Television, other media and the family

On February 19, 1993, 24
people representing 22
organizations involved in
family, education and
community services met in
Montreal to discuss the
impact of media on society.
A joint effort of
I’Association nationale des
téléspectateurs et des
téléspectatrices and le
Service aux collectivités de
I'Université de Québec a
Montréal (UQAM), this
meeting was a response o
Famille et télévision, a
document published in
1992 by the Conseil de la
famille.

This occasion provided a
rare opportunity for
discussion of the media
among people from
diverse interest groups
representing Quebec
francophones and
anglophones.

Participants shared
experiences, questions
and concerns about how
we can better understand
and cope with the
cultural explosion which
characterizes our media

society. Despite their
common interest in the
media participants did
not always share a
common concept of
media literacy. Giveu the
diversity of backgrounds
these varied perceptions
and concerns were
predictable; however,
they signalled the
necessity to establish
open lines of
communication in order
to create some shared
understanding and a
common vocabulary.

Dealing with
violence in
the media

There was an emphasis
on tv and its excessive—
often gratuitous—use of
violence. Although
participants did not
agree on how to cope
with the situatiozn, there
was general agreement
that we need to explore
how to use tv to teach
children the concepts of
good and evil.

Education of parents
and teachers, as well as
students, was stressed.
The needs of single-
parent families, the
unemployed and those
living below the poverty
line call for special
attention since the
majority of these groups
are not privileged and do
not attend conferences,
open meetings or even
parent-teacher
interviews. Without
effective outreach and
education, the next
generation of school-
leavers will not be more
enlightened than the
current generation.

Discussion returned
repeatedly to the role of
parents who must
assume some of the
responsibility. TV must
no longer be considered
simply a babysitter. It
often reflects and
communicates global
cultural changes. Young
people develop their own
sense of values—often
created by the media—

which may not
correspond to traditional
values. Participants felt
these issues must be
acknowledged in the
home.

In response to a

call for action from
around the table for
concrate action rather
than more reflection, a
working group of eight
was formed and met
three weeks later to
explore the issues
further. Th2 complexity
of the situation was
underscored here. While
there is an acute need to
establish a common
agenda in moving
towards a more media
literate society, ‘here
are no easy solutions,
and the process will be a
difficult one. Despite the
difficulties, however, the
efforts are being made.
One of these is an
invitational conference
in June intended to

formalize local action.
{see below] (JB)

Université du Québec

a Montreal
Service aux collectivités

PR

The Centre for Literacy/
Le Centre d'Alphabétisation

June 14 -16, 1993

professionals.

education.

education.

AWARENESS AND KNOWLEDGE:
TCOLS FOR LIVING WITH THE MEDIA

A bilingual media literacy conference* for eduvcators,
parents, people working in the community and media

CONFERENCE OBJECTIVES

» To provide the first opportunity ever for parents,
teachers researchers and media professionals
from Quebec’s two linguistic groups to
participate in open dialogue about media

= To encourage parents, educators, media
professionuls and people who work in the
community to initiate concrete action in media

A free public discussion will launch this
invitational conference.

WHAT IS MEDIA LITERACY AND WHY
SHOULD I CARE IF I'M NOT A TEACHER?

SPEAKERS:

Laurier Lapierre, President,
The Broadcasting Industry's National Action Group for a

less Violent Society

John Pungente, S.J.

The Jesuit Communication Project, Toronto

Lorraine Pagé, President,

Centrale de l'enseignement du Québec

Date: Monday, June 14, 1993

Time: 7:30 p.m. - 9:30 p.m.

Place: Dawson College, Atwater Campus, 583-16
4001 De Maisonneuve W., Montreal, Quebec

Please R.5.V.P. 931-8731 Loc. 1415

*Simultaneous translation availahle.

SRS S
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iteracy across
curriculum
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including

Literacy and
technology: changing

our concepts

We mouth platitudes about living
in an age when access to, and
control over, information
constitute a new form of capital.
If the metaphor is viable, then we
are in the process of creating a
new underclass of the
dispossessed and the exploited in
all those adults who lack the
skills to access, choose and use
the information that is
multiplying faster than the most
literate among us can
comprehend.

Some: of the most committed of
literacy advocates are

participating in this process by
clinging to definitions of literacy
that remain fixed on print and
text at a time when information is
being stored and transmitted
electronically, when notions of
linear development are being
challenged, and when voun
learners are frequently in advance
of their teachers in understanding
the possibilities.

The avant-zarde of literature are
writing hyperfiction, novels on
computers, which have warranted
two lengthy reviews by Robert
Cocver in The New York Times
Book Review in the past year, the
most recent on August 29, 1993.
The other end of the spectrum
from basic literacy, you say.

But then, only one month earlier
the Office of Technology
Assessment in Washington
published Adult Literacy and New
Technologles: Tools for a Lifetime.
Despite its being focused on
American literacy policy and

programs, the underlyin% analysis
and forecasts in this study speak
to every literacy policy-maker,
administrator, and teacher in the
Western world. (A colleague from
UNESCO last year noted with
sadness that in many third world
countries “access to technelogy”
means scrounging enc. it pencils
and paper for a class.)

In eight clear well-argued
chapters, this study assesses the
current and potential impact of
technolo l%1es for literacy. The
authors begin with the changing
definition of literacy, provide a
statistical picture of American
needs and spare no mercy in
analyslng the "patchwork of
programs” and even “more
fragmented system” that has
grown out of U.S. federal literacy
policy. They conclude that “the
potential of technology for both
learners and programs is not
being exploited” [ See BOX, p.21.
They envision a future when
coordinated planning of hardware
acquisition, software
development, teacher training and
social policy provide adults with
learning opportunities anyplace,
anytime.

continued on page 6
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Literacy for the 21st century

Literacy encompasses a complex set of
abilities to understand and use the
dominant symbol systems of a culture for
persona! and community development.
In a thechnological society, the concept
of literacy is expanding to include the
media and electronic text, in addition to
alphabetic and number systems. These
abilities vary in different social and
cultural contexts accerding to need and
demand. Individuals must be given life-
long earning opportunities to move along
a continuum that includes the reading
and writing, critical understanding, and
decision-making abilities they need in
their community.

Ny N N 3 - .
o e S CBOX T T
Advantages of Technology for Adult Learners
Rea learners outside of classrooms
* With portable technology, adults can learn almost anywhere, any
time, and can use small parcels of time more efficiently.
+ Technology can carry instruction to non-school settings —
workplaces, homes, prisons, or the community.
* Adults can be served who would otherwise be left out because of
barriers such as inconvenient class scheduling or lack of childcare
or transportation.

+ Learning at home can be more convenient and private for those who
would be stigmatized by attending a literacy prograim.

Using learning time efficiently

» Learners can move at thelr own pace, have greater control over their
own learning, and make better use of their learning time.

» Learners can handle some routine tasks more quickly through such
processes as computer spell checking.

* Many learners advance more quickly with computers or interactive
videodiscs than with conventional teaching methods.

Sust motivation

» Novelty factor can be a “drawing card.”

» Technology can be more engaging, can add interest to repetitive
learning tasks.

» Importance of computers in society can enhance the status of
literacy instruction.

* Privacy and confidentiality are added to the learning
environment, reducing embarrassment adults often experience.

» Technology-based learning environments do not resemble
those of past school failures.

+ Intense, nonjudgmental drill-and-practice are available for
those who need it.

» Instantaneous feedback and assessment are provided.

Individual instruction

* Computers can serve as “personal tutors"— instruction and
schooling can be individualized without one-on-one staffing;
sulitable for open-entry, open-exit programs.

* Materials and presentation formats can be customized to suit
different learning styles, interests or workplace needs.

* Images and sound can help some adults learn better, especially
those who cannot read text well.

+ Computers with digitized and synthesized speech can help with
pronunciation and vocabulary.

+ Adults with learning disabilities and certain physical disabilities
can be accommodated.

Providing access to information tools
* Adults need to learn to use today's electronic tools for assessing
information.

» Adults believe familiarity with computers will make them more
employable.

SOURCE: Office of Technology Assessment 1993
Adult Literacy and New Technologles: Tools for a Lifetime. OTA July 1993. p.8




PONDER 3

Oon restoring adverb and iIs properly used only saying “I hope the school system

to modify a verb. Nowadays, will be better.” Because if you say
| hope in however, it is used in common “I hope,” the next question is,
parlance as a surrogate for the What are you going to do about
education words ‘T hope.” Why has that it?...
usage become acceptable to our

...It is impossible to
educate in a climate of
cultural pessimism,
impossible to cultivate
serious motivation.
Education demands
allegiance to the most
archaic conception of

ears? Because it fits absolutely Leon Botstein, “Educating in a
with a cultural shift, a tendency Pesstmistic Age.” Harper's, August
to displace responsibiiity. Saying 1993. pp.16-19.

“Hopefully. the school system will

be better” is very different from

time. We tell children On life as language, remains “grammatical.”
that if they get through twelve The classical view of entropy
years - maybe more - of school, gl’ammal‘ implied that structure is the
they'll see the rewards some exception and confusion the rule.
twenty years down the line. The Information theory The theory of information
amount of delayed gratification shows that there are suggests instead that order is
inherent in education made sense good reasons why the  entirely natural: grammatical man

when the scclety thought in terms
of generational time. But kids
now grow up in a world in which
people change thelr jobs every few
years and their relationships

‘ every few months; they assess

forces of antichance inhabits a grammatical universe.

are as universal as the

forces of chance, even Jeremy Campbell, “Foreword,”

though entropy has Grammatical Man: Information,

been presented as the Entropy, Language, and Life. Simon
overwhelmingly more and Shuster (New York, 1982) p.12.

thelr success in the workplace

and in the economy by thI:: day, if powerful principle. The proper

not by the minute. Children are metaphor for the lif: process

left with no sense of permanence, 08y not be a pair of rolling dice

and thus no understanding of or a spinning roulette wheel,
why they should make a long- but the sentences of a language,
term investment in their own conveying information that is
education... partly predictakle and partly
unpredictable. These sentences
...Particularly now that the are generated by rules that make
disenfranchised part of our much out of little, producing a
population has some reasonable boundless wealth of meaning from
expectation of access to the a finite store of words; they enable
educational system, our entire language to be familiar yet
society depends on it more than surprising, constrained yet

ever before. We have to struggle unpredictable within its
with our own sense of pessimism constraints.

as adults and create an
environment that {s much more

Sense and order, the theory says,
about hope. 'Y S8y

can prevall against nonsense and
chaos. The world need not
regress toward the simple, the
uniform, and the banal, but may

I want to close with this notion of
hope. One of the ugliest changes

g‘fﬁ?&?ﬁ&ﬁ%ﬂ?ﬁ iéi‘;ﬁ?y%lsace advance in the direction of richer

the use of the word “hopefully.” and more complex structures,
As you know, “hopefulljl:/)“ is a¥1 physical and mental Life, like
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{The search for ways of assessing
student progress other than tests
and exams has lead to research and
classroom experiments with
alternatives that involve
demonstration and performance.
One of the most widely-promoted
alter natives is portfolio, a collection
of student work that has been a
standard form of assessment in the
fine arts for many years but is now
beginning to be considered
appropriate in other fields.

For teachers and trainers who are
interested in knowing how portfolios
can be used in place of or in
addition to more traditional types of
assessment. there are networks to
link practitioners and researchers.
One of the best is Portfolio News, a
newsletter published at the
University of California. This
quarterly contains articles,
information, and lists of sites where
portfolios are being investigated and
which are willing to share their
experience and resources.

The following overview on portfolios
is abstracted from a module
produced by the National Council
on Measurement in Education. .
Entitled Using Portfolios of Student
Work in Instruction and Assessment,
it is one of the best documents
currently available as an
introduction or guide. Researched
and written by Judith A. Arter and
Vicki Spandel at the Northwes*
Reglonal Educational Laboratory in
Portland OR., the module is
intended to clarify the notion =f
portfolio which, the authors point
out, has become a popular
buzzword without always being
extremely clear. Arter and Spandel
provide a rationale, a definition,
characteristics, pitfalls, and design
considerations. This abstract does
not include design considerations
which will be included in the Fail
issue of LAC.] L.S.

Portfolios: alternative assessment
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Rationale for portfolios
The current coricern over the use
of multiple-choice and other
structured format tests for
assessing many important
student outcomes has lead to a
search for alternatives that will
accomplish the following:

s Capture & richer array of what
students know and can do.

°Portray the processes by which
students preduce work as well
as get the right answer.

» Align our assessments with
what we consider important
outcomes in order to
communicate the right message
to students and others about
what we value.

* Have realistic contexts for
production of work, so we can
examine what students know
and can do in real-life situations.

*Provide continucus and
ongoing information on how
students are doing.

*Integrate assessment with
instruction to encourage
student engagement in and
responsibility for learning.

Definition of a portfolio

A student portfolio is a purposeful
collection of student work that tells
the story of the student’s efforts,
progress, or achlevement in (a)
given areaf(s). This collection must
include student participation in
selection of portfolio content; the
guidelines for selection; the criterla
for judging merit; and evidence of
student self-reflection. This
definition supports the goals
outlined in the rationale above.

Elaboration of terms:
Purposeful: Without purpose, a
portfolio is just a folder of student
work. Different purposes could
result in different nortfolios. For
example, if stude .us are to be
evaluated on the basis of the
portfolio, {e.g. for admission to
college), then they would probably
choose the final version of their
best work. If the purpose is to see
how students go about doing a
project, then a complete record of
all activities drafts, revisions, etc,
might be kept. If the portfolio is
used to celebrate accomplishment,
the purpose is as a keepsake, and
personal favourifes might be
chosen. Because of potential
differences in content and
approach, users must have a
clear idea of the purpose.

Studeunt self-reflection: Self-
reflection is necessary because
the purposeful nature of the
portfolio presupposes a rationale
for selection of work for inclusion.
This requires an analysis of the
work and what it demonstrates.
Recording this self-reflection in
the form of a “metacognitive”
letter or oral report ocuments
and encourages this type of
student performance. Self-
reflection Is one thing that makes
a portfolio instructional.

¢
\.
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Criteria for judging merit:
Criteria give us a schema for
thinking about student
performance. In the absence of all
criteria, how do we know what
sort of work a student has
accomplished through the year?
How does the student know
whether to be satisfied, ecstatic,
or dismayed? How does the
student or teacher know what
goals to set for next time? And
how do various audiences know
what to make of the
performance as a whole?

Setting clear criteria has benefits.
Those who set the criteria must
think very carefully about what
they value in strong performance,
and this helps clarify
instructional goals an-
expectations. To the extent that
criteria are shared, students are
made part of the evaluation and
receive power to recognize strong
performance, identify problems in
weak performance, and improve
performance. Finally, clear
criteria are a means for us to
judge performance.

Guidelines for selection:

These provide direction on what
to place in the portfolio. They can
vary from extremely structured
{e.g. everyone will include an
essay comparing characters in
Romeo and Juliet to those in Great
Expectations) to a completely
unstructured procedure
{(students can choose whatever
they want). A more moderate
approach would specify categories
of entries (one research paper,
one multi-media project, one
“best” piece, etc) with students
free to select work for each
category.

Student participation in
selection: Although it is possible
for someone else to assemble a
student's work into a portfolio,

power comes when students use
criteria and self-reflection to
decide what they want to show
about themselves and why.

Portfolios as assessment
devices: The definition presented
here implies assessment.
Students cannot assemble a
portfolio without using clearly
defined targets in a systematic
way to paint a picture of their own
efforts, growth, and achievement.
This is the essence of assessment,
and an example of how it can be
used to improve and not merely
monitor achievement.

Composite portfolios: This is
parallel to an individual student
portfolio except that it tells the
story for a group. It contains the
work of more than one student. It
could be used to demonstrate the
impact a school or program is
having on students in general, to
demonstrate what is being taught,
etc. The requirements for
compiling composite portfolios are
a little different from those for
individual ones. A separate
module is avallable on
composites.

Potential problems
with portfolios as

assessment devices
Just because portfolios have the
potential instructional and
assessment advantages outlined
above, does not guarantee that
their use will automatically have
these effects. In actuality, if not
done well and interpreted
properly, portfolios can mislead as
much as, if not more than, the
results of fixed-choice tests.

Portfolios, as performance
assessment devices, can run into
the following problems:

o . - gy

the true instructional value and

Representativeness: The work
may not be representative of what
the student knows and can do.
We have to be sure that what is
included provides a complete
picture of the phenomenon we are
trying to portray. For example,
we cannot make statements about
students’ ability to communicate
in general if all we've collected are
formal speeches presented to a
class audience. Likewise, we
cannot say that a composite
portfolio shows what typical
instruction is like in our board if
all we've collected are the best
lessons from the best teachers.

Criteria: The criteria used may
not reflect the most relevant or
useful di.nensions of the task.
Criteria must be not only clear
but good. Good criteria represent
a conception of what is valued in
an expert performance. To develop
good criteria, one needs a great
deal of content expertise.

Authentic work and extraneous
response requirements:
Authenticity depends on several
factors.

* What is meant by authentic?
The content of a portfolio will
mirror the emphasis in the
curriculum and the classroom.
For example, if a curriculum
emphasizes phonics and
teachers concentrate on phonics,
then the samples for the
portfolio are likely to reflect
phonics. Is this authentic? An
authentic reflection of classroom
work or an authentic
representation of ability to read
in real life?

* The work assigned to students
must match the target, For
example, if students do only
computational worksheets in
math, work samples may not be
available that show math
problem-solving ability.

continued on page 6

39




6

M

continued from page 5

« Portfolios must not be seen as
an add-on to the “real”
instruction going on in the
classroom.

ability, extraneous to the ability
being measured (to think), affect
performance? Portfolios do not
automatically imply authenticity.

Differences in interpretations:
The perception of the significance
of portfolio depends on who is
doing the analysis.

* Sometimes students are unable
to demonstrate what they can
really do because some part of
the task requires skills that do
not really have anything to do
with the abilities being
examined. Take as an example
an “exhibition” in which a group
of high school students
demonstrated their ability to
conduct a symposium
discussion. This discussion
required reading two very
difficult articles and getting
words in edgewise in a fairly
large group. Would a shy
student be at a disadvantage?
Would personality and reading

Canadian project developing adult

literacy portfolios

Portfolios are also being investigated as a viable alternative to

standardized testing in adulit literacy programs. The National Literacy

Secretariat has funded a three-phase project under the direction of

Dr. Maurice Taylor in Ottawa.

Objectives:

* To survey current educational literature on literacy portfolios and
consult with experts to identify the major tenets of this concept.

»To demonstrate the use of nortfolio development in three different
literacy environments: wori.place, institutional, and community-
based. :

Project phases:

*Set-up of an advisory committee to review literature and develop
interview questions for the field.

s Interviews with personnel from workplace, institutional, and
community-based settings in six locations across Canada. Local
resource people will help collect information and develop a model
literacy portfolio assessment tcol.

* Preparation of a discussion paper outlining characteristics of literacy
portfolio development and why it should be considered as an
alternative assessment technique.

* Prototype of a portfolio to enable learners and trainees to play a
central role in their assessment of progress.

For information: Dr. Maurice Taylor. (613) 564-5439: I'ax (613) 564-9098.

{The module on portfolios is
accompanied by a series of annotated
bibliographies on portfolios in general
and on assessment alternatives in
various subject areas including
reading, math, science, and soctal
studies. The materials can be ordered
directly from the Northwest Regional
Educational Laboratory, 101 SW Main
Street, #500,

Portland OR 97204.]

All documents are available at The
Centre for Literacy.

continued frons page 1

The study presents alternatives
that are difficult to imagine in the
climate of retrenchment that has
gripped North America. And yet,
it is equally difficult to imagine
staying on the current course,
training some people for
outmoded options and leaving
many without any options at all.

For Canadians, the prospects of
technology in literacy are even
bleaker. We seem to have coined
our own definition of ABE—
autonomy before effectiveness.
Each province, each board, each
organization is more preoccupied
with its own needs and
maintaining its own territory
than with sharing or networking,
with or without technology. Not
only do few programs have
access to technology, or teachers
trained to provide it, but most
funding explicitly prohibits the
purchase of equipment.

with federal funding, Canada has
already developed a national
adult literacy database (NALD)
that can provide many of the
linking and support services
recommended by the OTA report.
But NALD, too, is struggling for
survival trying to prove its value
in an environment that is
struggling with a definition of
literacy still unconnected to
technology.

The OTA report concentrates on
adult literacy and basic skills, but
technology is becoming central to
the entire education process,
from early childhood on.
Unfortunately, too many of us
inside education are stili
cocooned from the electronic
world.

As with any other tools,
technology alone will not
transform learning. But used
with insight by well-trained
teachers, nothing has ever
promised a greater return for a
greater number. It's time to
expand our conception of
literacy. L.S.

36




Gzowski Invitational Tournament —
first-class début in Montreal

Francesca Arpin, coord.rator of Quebec PG, wlth Peter Gzowskl

It never rains on 71 Peter Gzowski Invitational.
According to Shelley Ambrose, the intrepid organizer
behind the 5 tournaments that have seen Gzowski
raise more than $2 million for Canadian literacy
since 1986, they have never been rained out. They
have encountered a blizzard in the Yukon which
forced the players to construct a miniature course
through the corridors of their hotel. But rain. not
oncel

The tradition held on August 9 when Peter teed off
on a cloudless, humidity-free Monday at the lle-
Perrot Golf Course for the first tournament ever held
on behalf of Quebec literacy. Despite only three
months to organize, Literacy Partners of Quebec,
with the unflagging administrative support of The
Montreal Gazette as corporate sponsor, hosted a
memorable barbecue the previous evening at John
Abbott College followed by a perfect golf event the
next day.

The final accounting is not yet in, but proceeds will
be made available during the coming year to Quebec
literacy Jroups for small projects through a grant-
application process.

Details on criteria for applications will be made
public by Literacy Partners of Quebec (LPQ) by early
October.

For information: Isa Helfield (514) 931-8731. local
1413.

THINGS THAT I NEED*

I need to open my eyes

a little wider and farther.
I need to get up

and go outside

to the streets .
{0 get educated. SN -
Ineed to study ...
everythingddo, : ™\ ¢ 4
everythihg a?round me. !

- need to f:lsi;:en
verycarefully” o4
befo;'q I speak. R
. I need to keep walkrng TN
“down Mainy/ Street, : b

1

N fr(m;\m”e ‘to'death F

}’*‘s

~,,  Orfrom “death toaiifeww;? \1«\ AN

- aneed“to workl - N

W

" onwhit § enfoyde ng ,
a‘ ! g1 ha%e

{_ I need 19tuse eve ;

WI»need to’opehup my\conseiousnes&» —_
just a ftle it more, Y o b
An th moreﬁand mo:;e.g /

togiye’ A

b What Ihavesto giv'e\\ \«*W’"‘” S
JFneed tf.i\« e ih\ N
‘what T hafe o S&Y. £ g

I need to realize sb° diibgs: N
that-this 18 a beautiful night, a
that (n\everynight thére ate s ~

that light up the ways |

and that everything is tem orary
I need to stop g p\

to keep pretendlng

that everything i all right

I need to do somcthing now, it's urgent!
Ineed to mo.e on now,

before the night comes.

S0, hasta la vistal

R. J. (Garrobo)M. 16-6-92.
(student in an advlt literacy class,
High School of Montreal)

* This poem was chosen as an example of outstanding
work by a local student for inclusion in the program book
of the Quebec PGI. Unfortunately, eight lines of the
original were accidentally omitted. changing the
substance of the poem. The organizers regret the error.
and have asked that the full text appear here with their
apology to the author. Jacobo Garrobo.




8 IN THE CLASSROOM

Teaching
editorials,

part 2

Each fall, The Centre for.
Literacy and The Monb'eat
Gazetie Educational '
Services, CO-SpoNsor an
editorial opinion writing
contest for sentor high
school and cegep
students,

In response to teachers’
requests for guidelines,
we published in the last :;

edxtoria} page inthis.. ;
issue, we present the
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We also publish analyses
and commentary from a
variety of sources about
evervthing from war in
the Balkans to Canada’s
economic prospects.

PETER HILLMORE
LONDOK OOSERVER
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THE OP-ED PAGE

l This is the commentary page. It is known in the indus-
‘ try as the Op-Ed page because it appears opposite the
editorial page. Here, the newspaper offers readers

Columns

“ This is a column — an analysis or
opinion piece written by one person
who may or may not agree with the newspaper's
editorials. Columns have pictur - bylines — pho-
tographs of the columnist.
Staff columnists writing for this page are Don
Macpherson (Qucebece aftairs) and Wilham John-
‘ son (national affairs). Editor-in-chief Norman
Webster writes a column for the Saturday paper.
Not all columns are about politics. Ombuds-
man Robert Walker's column appears on Mon-
day. Editor emeritus Edgar Andrew Collard’s his-
torical column is pubbshed on Saturday on the
editorial page.

Freelance columns
In addition. we publish rigular
columns by people who 2:¢ not

CGazette staffers. Toronto journalist Geoffrey
Stevens writes a Sunday column and Montreal
treelancer Jean-Claude Leclere writes for Mon-
day. Columns by freclance commentator Gretta
Chambers. chancellor of McGill University,
appear on Thursday. Long-time journalist John
Y orston, who works tfor the CBC. does a review of
the French press for the Friday paper.

Some other treclance cotumnists appear occa-
sionally on this page: they include Gwynne Dyer
and Maikhad Gorbaches.

Dialogue

Dralogue s the name we use for
contributions by pon-journalists, usu-

informed commentary on issues of the day. The views
expressed on this page do not necessarily agree with
those of the editorial columns.

ally Montrealers, that are too long to be used as
letters to the editor but that we think merst publi-
cation. Anyonc may submit a pi.ce tor the Dia-
logue column — you don't have to wait to be
asked — but it should be on a topic you have

some qualificauon to write about. It's also best if

submissions to the Dialogue column are on timely
matters rather than something ot a historicai
nature.

Keep the length to about 800 words. make sure
vour article is typed. and send it to Doug Swact at
The Gazette. 250 St. Antoine St. W., Montreal.
H2Y 3R7. The fax number is 987-2399. Bear in
mind. though. that as with letters to the editor, we
get more submissions for-the Dialogue slot than
we are able (o use.

B Feature articles

We also publish analyses and com-
mentaries from the many wire services to which
The Gazette subscribes,

These include the Southam News Service as
well as the news services of the New York Times,
Washington Post. Los Angeles Times, Knight-
Ridder Newspapers, The New Republic maga-
zme. The Guardian and The Observer.

These articles run the gamut from political
analysis to bright, colorful commentarics or
columns about life in general.

This space is used 1o tny to provide more infor-
mation about issucs and cvents than is possible m
the reguiar news columns.

In addition, we publish articles by treclance
journalists who submit articles on 1 wide variety
of topus

D:
¢ aspect of
ake a posmon
and convincc :

English’ Department
offices at. colieges, or in
the general office of high
schools; or call (514) 931-
8731, local 1415.

ERIC

Aruitoxt provided by Eic:

33




10

Centre for Literacy 93-94 workshops & seminars

Local contexts: Multipie dimensions
of literacy in the workplace

Leader: Sheryl Gowen, Geergia State
University

Thursday, October 28, 1993
5:30 p.m. to 9:00 p.m.

Date:
Time:

Rethinking workplace literacy:
Building programs that make sense
in a changing workplace
Leader: Sondra Stein, National Institute

for Literacy

March 24, 1994
5:30 p.m. to 9:00 p.m.

Date:
Time:

Thinking critically about language,

race & gender

(in collaboration with The Canadian Congress for
Learning Opportunities for Women {CCLOW])

Leaders: Olivia Rovinescu, Concordia University
Clifton Ruggles, Concordia University,
PSBGM

Saturday, January 2%, 1994

9:00 a.m. - 4:00 p.m

Date:
Time:

Virtual realities: From the concrete
to the barely imaginable

Leader: Stephen Marcus, University of
California,Santa Barbara
Thursday, April 21, 1994

% 20 a.m. to 4:00 p.m.

Date:
Time:

Numeracy: The relationship between
mathematics and langaage
Leader: Brian Smith, Dawson College

Date:  Thursday, February 8, 1994
Time: 5:30 p.m. to 9:00 p.m.

Designing brief writing/thinking
assignments ncross the disciplines
Leader: John Bean, Seattle University

Date: Friday, May 27, 1994
Time: 9:00 a.m. - 4:00 p.m.

For details and registration forms, cail {$14)931-8731, local 1415, or fax (514)931-5181.

Reading Recovery comes to Guebec

Thursday, January 20, 1994

An information sesston for teachers and school administrators to learn about the approach developed by New Zealand
educator, Marie Clay, for teaching reading ‘o students who have not learned through more traditional classroom
approaches. Find out about the Canadian institute that has undertaken to train teachers from across the country. Find
out how 120 schools in Scarborough Ontario have put one trained specialist in each school. What has this meant for
the learners? For the special services that have always been called upon to work with these students? What resources
are available to pay for teacher training? Detalls to be announced. Call 931-8731, local 1415.

Co-sponsored by The Centre for Literacy, Literacy Partners of Quebec (LPQ), and

Association of Teachers of English of Quebec (ATEQ}.

Academic Alliance fail 1993

The Centre, in partnership with the Association of Teachers of English of Quebec is continuing their sponsorship of Acadernic
Alliance evening discussions. These sessions always focus on topics of current interest to educators and are operi to the general
public free of charge. They take place at Dawson College from 7:30 - 9:30 p.m. The sessions planned for Fall 1993 are:

Perspectives on Portfolios
Alternative assessment
Wednesday, October 13, 1993

A discussion with teachers of English,
math, social sciences, and literacy

Media and new
technologies: Why should

teachers care?
Tuesday, November 13, 1993

Animator: Hal Thwaites,
Concordia University

Are you on the Academic
Alliance mail list?

Call 931-8731, local 1415 to
receive information on
upcoming sessions.
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Computer sofiware
for adult literacy
instructors and acult

students
reviewad by Isa Helfield

The Camperdown Adult Learning
Lab(CALL) Software is special -
because it has been specifically
designed to meet the needs of
adult literacy students.

The authors have not made any
false assumptions about
the students’
background

knowledge. Each
concept is presented

as if for the first time,
and reinforced by
stimulating activities
and games that make
learning pleasurable and
Interactive. Sound and
graphics enhance the
software making them very
appealing. Readability
levels based upon the
Gunning Fog method are
indicated.

The objectives of each

program are clearly defined.
Some are based on the Basic
and Intermedijate Academic
Upgrading Competency
Checklists. For example, the
purpose of Take a Break! is to
help adult students learn the ten
basic rules of syllabication. Other
objectives are derived from life
skills. Health Guest, in the form
of an interactive “Dungeons and
Dragons” game, is designed to
help students develop the basic
concepts of nutrition.

Students are in control of their
learning. The programs are easy
to use with clear Instructions
given both on screen and in the
student and teacher guides
accompanying each program. To

move from one screen to the next,
students merely click on an icon
with a mouse. They cari spend as
much time as they need studying
one particular concept and can
review previously learned material
whenever they deem it necessary.
Since the programs provide
iinmediate feedback, they can
easlly track progress and more
readily judge at what point they
are able to move on to the next
level.

While most of the software is
student-oriented, some is
designed specifically for the
literacy instructor. Cloze
Encounters of the CALL Kind
allows teachers to create cloze
exercises quickly and easily.
Worksheet Wizard enables
teachers to create worksheets and
tests.

Funded by both the federal
Department of Multiculturalism
and Cltizenship and the New
Brunswick Department of
Advanced Education and Labour,
this unique project has developed
over twenty-five interactive,
motivational software packages

for use on Macintosh computers.
CALL software is avallable free of
charge.

Congratulations are in order to
Ellen Tremblay, Program
Coordinator of the CALL project,
and authors Margaret Pitre and
Doug McLean. They have made a
nntable contributions to the fields
of academic upgrading and
computer-assisted instruction.

For information on
this freeware, contact
Mr. Charles Ramsey,
Director, Program
Coordination and
Apprenticeship
Training Branch,

" Department of

5 Advanced
Education and
Labour, P.O. Box
6000,
Fredericton,
New
Brunswick.
E3B 5H1.

., Please

% enclose
blank disks
with your
communication.

Following is a selected list of
available programs and brief
description.

N.B. “Student” always refers to adult.

continued on page 12

System requirements
for CALL software:

* a Macintosh comps:ter (SE or
greater) with 1 megabyte or
more of memory and a hard
disk.

* Hypercard version 2.0 or
greater on your hard disk.

» System flle 6.05 or greater on
your hard disk.

i BEST COPY AVAILABLE




2 REVIEWS _

Samples of CALL software

continued from page 11

The ABCs of Alphabetic Order Division Dozer helps students Mighty Map helps students learn
helps students learn how to learn how to solve long division basic map skills.
alphabetize words ard use guide problems. The Percent Event helps
gggﬁ:.m dictionaries and phone The Ghostly Guide to Good students learn how to work with
ddition Drill helps student fr}lr%golrnnaigg provigdesdbga;%igmmg and pereents.
A on Ss nts r on on goo
Take a Break! The Ten Rules
master the mysteries of addition. personal hygiene, of Syllabication helps students
Budgeting Your Bucks provides The Grcmmar Games helps learn the basic rules of
basic information on managing students learn about sentence syllabication.
money. subjects and predicates. Yearbook offers adult learners
Capital Idea helps students Health Quest : An Adventure in  the opportunity to develop skills
learn the correct use of capital Nutrition provides in writing, following directions,
letters. understandable nutritional and organizing information.
Cloze Encounters of the CALL information. Isa Helfteld has been the animator of
Kind helps instructors create The Magic of Metric helps adult  a Montreal computer centre for adult
customized cloze exercises. students master the metric literacy students. She (s currently
system. coordinator of Literacy Partners of
Quebec.
Playing To Win Network community access to technology
Overview . The goala' : : ?Iaying To Win will operate one
The Playing To Win. Network " * g share Playing To Win's -orimore community-based
based in New York City is a approach to teaching and using  technology learning centers as N
membership organization for technology as a tool. arenas for creating, testing, and ‘
community computer centers. * To provide support services and ~ €valuating effective models of '
Network members, called . resources to Affiliates. education in and with technology,
Affiliates, represent a varfety of + Tojfoster a natonal community  and it will initiate efforts to share
different types of organizations, - of those dolng this wark. the results of its practical
from after school programsto . . __ . . L ‘ experience with others seeking to
adult literacy programs to- -~ - Mission statement provide stmilar opportunities to
children’s musenms, What they ?lagéng To Win w%g established in  their communities.
all have in common isa 980 to confront the pmspect
commitment to increasing that, in an increasingly Playing To Win will be a leading
opportunities for underserved technologically dominated society, advocate of equitable access to
people to gain understanding and  people who are soclally and/or computers and related
ckill in the use of computers and  economically disadvantaged wiii ~ fechnologies. 1t will invite and
related technology for the become further disadvantaged if ©  2¢iively encourage other
achievement of their own life and  they lack access to computers .  Organizations throughout the
learning goals. and computer-related United States to join in this
technologies. mission and will attempt, with
them, to build a national network
........ e Playing To Win promotes and of neighborhood technology
""" e provides opportunities whereby learning centers se as to promote
people of all ages who typically the development of a
lack access to computers and technologically literate society.
related technologles can learnto  Adopted October 6, 1988
use these technologles in an For informaton:
environment that encourages Ramon Morales 1330 Fifth Avenue
exploration and discovery and, New York, NY 10026

through this experience, develop 212-369-4077
personal skills and self-confidence.




Sélecté(i resourcegz
Portfolios

A Handbook for Using the Portfolio
as a Tool for Assessing Writter:
Laiguage Development of
Students of Age 4-8. Vista Unlified
School District.

A Handbook for Using the Portfolio
as a Tool for Assessing Written
Language Development of
Students of Grades 3-8. Vista
Unified School District.

Assessment Alternatives (n
Science. Northwest Regional
Educational Laboratory.

Assessment Alternatives (n Social
Studies. Northwest Regional
Educational Laboratory.

CAP Portfolio Report of Progress.
Walnut Elementary School,
Norwalk La Miranda Unifled
School District.

Evaluating Wrtting; Linking Large-
Scale Testing and Classroom
Assessment.

Finding the Value in Evaluation:
Self-Assessment in a Middle
School Classroom. Durham, NH.
Educational Leadership.

Handbook of Writing Portfolio
Assessment: A Program for
College Placement.
U.S.Department of Education.

- "In Verrﬁéﬁt -Sch-ohols, Test on How

SR

et

Well Students Think Draws New
Interest" The New York Times.
New York, NY.

Math Assessment Alternatives.
Northwest Regional Educational
Laboratory.

New Methods in College Writing
Programs: 95-105. State
University of New York, Stony
Brook Portfolio-Based Evaluation
Program.

Porfollos: process and product.
Portsmouth, NH: Boynton/Cook
Publishers.

Portfollo and the Evaluation of an
Undergraduate Curriculum in
General Education. Chicago, IL:
Conference on College
Composition and Communication.

Portfolio Assessment, 9th Grade.
West Contra Unified School
District.

Portfolio Assessment: An Exciting
View of What Bllingual Children
Can Do. Fresno Pacific College.

Portfolio Assessment: Sampling
Student Work.

"Portfolio Assessment.," The
Reading Teacher {(December):264-
265.

Portfollo Resources Novemher
1992. Northwest Reglonal
Educational Lalioratory.

“RE
i

Portfolios {n the ertlng'Classroom.
Urbana, IL: National Council of
Teachers of English.

Portfolios: Posstbliitles_for Positive
Assessment. Québec: Ministére de
I’Education.

Profile of Littleton School District
and Littleton High School.
Littleton High School, N.H.

Reading Assessment Alternatives.
Northwest Reglonal Educational
Laboratory.

The Best of the Miaml Unlversity's
Portfolios, 1992. Miami University.

The Fortfolio Approach to
Assessing Student Writing: An
Intertm Report.

Two Publications About the
Portfolio System. New York: State
University of New York, Stony
Brook.

Using Portfolios of Student Work in
Instruction and Assessment.
National Council on Measurement,
in Education.

Using Portfolios to Assess Student
Performance. Far West
Laboratory.

Walnut School Writing Portfollo.
Writing as a Process. Norwalk La
Miranda Unified School District.
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ontreal Conferences

Active Living Alliance
Annual Symposium

“Living with Difference”

How persons with disabilities can live
more active lives

September 30 - October 2, 1993
Information: Mrs. Josée Malo,
(514)933-2739

58th Annual Convention
The Association for
Business Communication
“Commurtcation and the New Global Order”
October 27 - 30, 1993

Information: Dr. Joel Bowman, Tel:
(616)387-5410; Fax: (616) 345-2740

National Conference
Movement for Canadian
Literacy (MCL)

co-hosted by Literacy Partners of
Quebec (LPQ)

November 4 -7, 1983

Montreal, Quebec Information:
(514)931-8731, local 1415

PAPT-PACT
Annual Conference
November 25 -26,1993

Springboards 1994
English Language Arts Conference
April 1994

Chronological
Conference Listing

Composition in the 21st
Century

“Crisis and Change™

October 8 -10, 1993

Miami University

Oxford OH

Second National Writing

Conference
“Bullding Bridges”
October 20 -23, 1993
Winnipeg, MN

1993 Fall Forum
Coalition of Essential

Schools
November 4 -6, 1993
Louisville KY

14 CONFERENCES

| The First Annal

Conference on
Redefining Basic Skills in

Higher Education
“Exploring New Approaches and
Transforming our Pedagogies™
November 5 - 7, 1993

New York

Information: Dr. Max Kirsch,
(212) 541-0324

International Experiential
Learning Conference

A Global Conversation aboui Learning
November 9 -12, 1993

Washington, D.C.

Information: International
Experiential Learning Conference,

223 West Jackson, #510,

Chicago. IL 60606

Annual Meeting Society

for Literature and Science
November 18 -21, 1993

MIT

Boston & Cambridge MA

National Council of

Teachers of English (NCTE)
November 19 - 22, 1993
Pittsburgh, PA

1993 Annual Adult

Education Conference
November 18 -20, 1993
Dallas TX

1993 Modern Language
Association

December 26 -30, 1993

Toronto, ON

College Composition and
Communication (CCCC)
Winter Workshop

January 6 -8, 1994

Clearwater Beach, FL

1894 Annual Conference

on Lifelong Learning
“Re-educating America: Technology
and Higher Education”

February 16 -18, 1994

San Diego, CA

Information: Jim Boss (619)563-7144

1994 Conference on
Coliege Composition and
Communication

March 16 -19, 1994
Nashville, TN

Canadian Council for
Teachers of English and
Language Arts (CCTELA)
“Literacy Through the Looking Glass”
May 4 - 7, 1994

Moncton, NB

Details on listings available from The
Centre for Literacy. (514) 931-8731,

local 1415.

1993/1.994 Inuit Art School

Calendar at discount price
» Proceeds benefit non-profit educational organizations

» Original drawings by northern Quebec high schoo! students
» Full-color reproduction on high-quality glossy paper

« Calendar, 19 Inches long by 13 Inches wide, is wire bound
+ Dates from September, 1993 - August, 1894

» Civic and national holidays listed

« Large surface area for marking important dates

+ A calendar such as this would normally sell for clese to $15
* Yours for only $8 (including tax) — limited quantities!

To buy a calendar, contact Catherine Duncan at The Centre for Literacy,
3040 Sherbrooke St. W., Montreal, Quebec, Canada H3Z 1A4.

(514) 931-8731 #1415.

Qut-of-town residents interested in obtaining the calendar by mail should
write to us. We'll find out the maliling costs to your destination and let you

know how to proceed.
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_ANNOUNCEMENTS 15

Call for manuscripts on
“Literacy in the
Information Age”

for a special issue of Information
and Behaviour

The Information Age has brought
an explosion of new sources,
channels, and forms of
information. However, our
capacity to process and use this
vast store of knowledge, news and
entertainment continues to be
very limited. The communication
explosion is therefore giving us
many more choices, but at the
same time challenging us to
develop new concepts and new
“literacles” in order to respond to
these opportuniiies. At the same
time, we have not yet developed
our concepts of literacy with
regard to older means of
communication, whether they be
television, film, radio,
newspapers, or magazines.

The School of Communication,
Information and Library Studies
has j» st celebrated its 10th
anniversary with a symposium
series on the topic of

Cansdian Co

Literacy in the Information Age.”
A special issue of Information and
Behaviour will include chapters
from Rutgers faculty and guest
speakers who presented in the
series as well as a group os
selected educators and scholars.

The editors invite submissions on
any aspect of literacy, broadly
conceived.

Information: Professor Robert Kubey,
Department of Communications,
Rutgers University,

New Brunswick NJ 08803,

Tel: (908)932-7915;

Fax: (908) 932-6916.

Call for proposals
Conference for Teachers of
English and Language Arts
{CCTELA)

Moncton, NB,

May 4 -7, 1994

Literacy Through the Looking
Glass

Forms available from:

Pam Sheridan Weldon,

574 Salisbury Road,

Moncton, NB,

ElE 1B8;

Tel: (506) 855-1C 7,

unities for

or Learning Opport
Womm (guM} CCLOW & The 'ngtre for Literacy

present

A scréeﬁmg and discussion -
Inequity in the classroom
- a video and manual

This outstandmg resouree for teachers and adult cducators. dcveloped

by a group of feminist educators at Concordia Universtty,

uncovers the

facets of racism and sexism that peimeate traditional classrooms.
Divi ed into four paris--workshop, fact sheets, annotated bibHography
and selected biblography - the manual is intended to help sensitize -
teachers and adult educators on discrimination in the classroom and
ilustrate ways of countering it. The video prepares viewers to use the

manual,

Date: October 4* 1993 -
Time: 7:30 - 9:30 pm. -
Place: Dawson College, -
. 4001 De Maisonneuve W.
{or throu%lb. Atwater metro}
Arnimator: Michelle Ségain,

member of the devclopment team

L Followin av(ewing of fhe! vldeo. o
E Michelxegmn take partic
- through the ma;mal An answer

questions, 7 - :
'ro eserve a place, call (514)931~
8731 local 1415 byday Octaber 14,

Cc)ffee will be served,

New Publications

A Chance to Talk: The
Birth of the Feminist
Literacy Workers’

Network, areport on the 1992
founding conference of the Feminist
Literacy Workers' Network, is
available for $1.50 per copy.

To order, make cheque payable to
the Ad Hoc Steering Committee of
FLWN.

Send to: Feminist Literacy Workers’
Network, ¢/o CCLOW, 47 Main Street,
Toromnto, ON, M4E 2V6. Tel: (416)
699-1909; Fax:(416) 699-2145.

Nacional Adult Literacy
Database(NALD)

NALD is a database and bulletin
board service to literacy
practitioners and researchers
across Canada. With listings of
more than 5000 literacy
programs/projects and services,
NALD can provide directories and
contact names {oc anyone setting
up new programs or inves:igating
practices. It can also set up
electronic conferencing on request.
For information on how you or
your organization can benefit from
NALD: Tamara Ilersich, NALD,
c/o Fanshawe College, London
Ontarlo, Tel. (519) 452-4446; fax
{519) 451-8831.

Matsushita provides gift of
TV/VCR

The Centre for Literacy would like
to thank Matsushita Electronics
of Canada (MELCA) for their gift of
a TV/VCR. This donation was
part of a larger contribution of
equipment to literacy
organizations across Canada,.
arranged through ABC CANADA.
At The Centre, the equipment is
used in all the teacher and tutor
training and workshops, saving
many dollars jper year in rental
fees.

continued on page 16




16 CONFERENCES

continued from page15 )
The Quebec Federation of Home
and Scheols Fall Conference
Open to all

Theme:Family Matters — Our
Children, Whose Responsibility?
Date: October 23, 1993

Place: John Rennie High School,
Pointe Claire, QC

Information: (514) 481-5619

LEARN from the Yellow
pages

country. Under the heading
LEARN, students can find local
number(s) for information on
classes, tutoring, and other
literacy/ABE support
services available =%
in that region.
Check the yellow
pages nearest you
for the listing.

DRAWING: A

—ABC CANADA
i |has

accomplished a
dream of adult
educators —
-1aCCeSsSs to
advertising

: space for
literacy and ABE classes across
Canada. The private sector
literacy foundation, through an
agreement with Télé-direct, has

moving texts on social E-3
and personal issues that Ea¥
touch us all ~ war, race,
love , AIDS, pollution —
produced by college
students. Calls into
question popular
misconceptions about how
and why ordinary people
write and draw.

practice — useful as catalysts for
discussion and response, but aiso

Quebec, H3Z 1A4.

a gift for anyone who
shares human
COncerns.

To order a copy
send a cheque for
A $10.00 plus

A $3.00 shipping

A & handling plus
applicabie
sales tax{es) in
Canada.
Make cheque
payable to:
The Centre
for
Literacy.

Mail to:

3040

Sherbrooke
Street West, Montreal,

negotiated a free page of
advertising in the yellow pages of
all telephone books in the

Of special interest to teachers and
tutors, counsellors, social workers,
therapists — ideas for classroom

—————l—v—-————————l———————l———-——:———————-——————————_1

rTo subscribe, complete this form and mail it with your cheque to; g

| The Centre for Literacy, 3040 Sherbrooke Street West,

: Montreal, Quebec, Canada H3Z 1A4

I 1 enclose a cheque for $10.00 ___ $55.00 $95.00 (Please mark choice)
| Make cheque payable to The Centre for Literacy.
I On multiple orders outside Montreal, please add $3.50 additional postage.

|
I Name:

I Institution:

I Address: (Please indicate work or home}

I Tel: Fax:

o e e e e et e e e e e e e e e e e e e e e e e e e
Single subscription $10.00 - .":'L l_-teraqy .Across :.
Multiple subscription (10) $55.00 - - the Curriculum. -
Muitiple subscription (20) $95.00 . a

Back issues available @ $1.00/copy.

For special prices on institutional subscriptions of
100 or more, call (514) 931-8731 ext. 1415

: * is published four times
“.; .during the academic -

_ year by The Centre- ..
*»  for Literacy _ i

o
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SUMMER 1993

A special issue dedicated to Quebec’s
first conference on media literacy

a bilingual meeting ground

A con, ference on media education attended by parents, teachers, researchers and educators was
held at Dawson College in Montreal on June 14-16, 1993. It was jointly sponsored by The Centre
or Literacy and le Service aux collectivités de 'Université du Québec a Montréal (UQAM) in
collaboration with I’Association nationale des téléspectateurs-trices, and le Département des
sciences de l'éducation et la Famille de l'éducation de UQAM. This issue of Media Focus presents
highlights and selected reports from the conference. An outline of the full program appears in the

centrefold and a background article can be found on pp 11-12. The organizers are seeking funds to
publish full proceedings.

What is media literacy and why should I care if
I'm not a teacher" Notes from a public debate

Laurier Lapierre rejects
the notion that media
literacy is the solution to
society’s ills and
cautions against
intellectualizing the act
of watching tv. He refers
to it as “...pure, pure,
pure fun.”

The President of the
National Action
Committee of Radio and
Televsion Broadcasters
For a Less Violent
Society provoked a lively
reaction from an
audience of more than
100 people as the
opening speaker at the
public session on the
first evening.

Lapierre acknowledged
parents’ anxiety about
the problem of violence
in the media. But, citing
tv as our central
instrument of
communication, he

Aruitoxt provided by Eic:

L.aurler Laplerre

praised the majority of
the programming,
claiming that there is, in
fact, very little violence.
Despite this claim, he

did not deny the link
between societal violence
and tv violence; however,
he warned the audience
they were about to fall
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into a “terrible pit” if
they believed that media
literacy would curtail
and eradicate violence
on tv and in society.
Violence, Lapierre
insisted passionately,
exists first in the hearts
and minds of the people
who watch and permit
their children to watch
the violence available to
them.

John Pungente, S.J.
disagreed with Lapierre’s
assertion that the
classroom is not the
place for media literacy.
He drew on his own
teaching experience
which indicates not only
that students do not fall
asleep during media
courses, rather they
“come brilliantly to life.”
The director of The
Jesuit Communication
Project in Toronto used a

CONTINUED ON PAGE 2
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Literacy for the 21st century
Literacy encompasses a
complex set of abilities to
understand and use the
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community development. In a
thechnological society, the
concept of literacy is expanding
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electronic text, in addition to
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demand. Individuals must be
given life-long earning
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reading and writing, critical
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making abilities they need in
their community.
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video clip from an
American news report to
illustrate what
transpires in a
classroom where media
literacy is being
addressed.

Pungente said we must

study the media because

they dominate our
cultural and political
lives and often give us
the only information we
have about certain
events. Making a strong
link between values and
violence in the media,
Pungente declared that
it is the lack of values
which results in
violence. He made a
distinction between our
vision of the things we
value—home, family,
friendship—and the
reality of the 1990s
which tends to ignore
these traditional values
previously passed down
by family, school and
church. The media now
function in that capacity
as they help define
today’s heroes and role
models.

Pungente, like Lapierre,
holds viewers
responsible for ensuring
that the media reflect
the “right kinds of
values”. He defined a
media literate society as
one which has the
critical skills to demand
a better quality of shows
and concluded by
stating that to be media
literate is now not a
choice; it is a necessity.

With a more local
perspective, Lorraine
Pagé, President of the
Centrale de
L'enseignment du
Québec (CEQ), spoke of
media education and the
role of the school, noting

Lorraine Pagé

that as the media
become increasingly
diverse, young people
devote more of their time
to media than to school.
Some teachers complain
that comnxunication
skills have deteriorated,
that their str.der*- lack

the ability to think in a
linear manner as a
result of their exposure
to the media and its
distortion of time and
space. This, she pointed
out, begs the question of
whether students are
being given the tools to

Observations about media literacy
— Laurier Lapierre:

* Begin by educating about violence. The
industry will continue to make violent
programs as long as the audience continues
to be titillated by it: we cannot expect a
“better morality” of the industry than of
the audience.

¢ School is the least appropriate place to
promote media literacy given teachers’ time
constraints, lack of liberty and the fact that
they are “profoundly ignorant of tv
themselves.” Courses in media education are
doomed to failure because students will be
bored by a pedagogical approach to
the medium.

* [t is society which is violent and its impact on
children is immeasurable.'All members of
society must create harmony in order for the

_violence to diminish.
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cope with and

understand the glut of

information and images
‘they absorb daily.

Pagé worries that
students and teachers
now find themselves
together in the
classroom unequipped
to make the link
between learning in the
traditional manner and
the learning
opportunities provided
by the media. She
suggests that the rising
drop-out rate may be
related to the school’s
inability to integrate
popular culture and
current communication

technologies into their i - ” _
programs. Members of audience question opening night panetists.

SRR

deavours need to ensure that our  the challenges of today’s
Because new ways of corporate en
comumunicating bring like Youth News schools are prepared society.

about new languages
and new ways of
thinking, they have
impact on every aspect
‘of our daily lives,
including the classroom.
But educators are slow
to get caught up in the
media education
movement so most
initiatives are being
carried on outside of the
academic setting.
However, she cautions
against unorthodox

Network. and equipped to meet

Pagé referred to a certain
defensiveness and
resistance amongst
educators who favour
traditional methods of
education over use of the
media. Unfortunately,
this attitude overlooks
the influence of the
cultural environmment
and numerous new
literacies. Pagé
emphasized the urgent

S TBOX T
Suggestions for encouraging media
literacy - Lorraine Pagé:

* That the Ministry of Education of Quebec

establish a working committee to identify the _ T'BOX - B
objectives of media education courses and — S S et R S
propose methods of introducing these Media literacy (as defined in. the
courses to students at all levels, mcluding Ontario curriculllm) provides
teacher -training programs. an informed and critical

That the Ministry support the establishment understanding of:
of a multi-media resource centre to include
the mass media as well as computers. * The nature of the mass media

That all efforts to develop media education * The techniques used by tlie mass media
programs be supported by the Ministry of * The impact upon the person watching the
Communications, Ministry of Cultural mass media and the ability to produce
Affairs and le Secrétariat de la famille. media products
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A plenary: How can we identify
our needs concerning media
literacy? Who needs to become

media literate?

gl

From left to right: Marlon Dalgle, Petar Wintonick, Jacques De Lorimler.

{The first day of the
conference was made up
of plenary sessions. The
diversity of
backgrounds, issues,
presentations and points
of view offered a rich
varlety of experiences
and opportunities for
interaction. Participants
rose to the uccasion, as
evidenced by the
stimulating discussion
which followed each of
the plenaries. ed.]

Peter Wintonick,
Co-director of
Manufacturing Consent:
Noam Chomsky and the
Media, began his
presentation with a brief
clip from the film,
followed by comments
about how the media
and progressive politics
could be integrated.

Through a personal
narrative, Wintonick
traced his affinity for the
media and his
professional experiences

ST UUBOX L
Key aims of media education
— Lina Trudel

* To develop critical skills to interact more

competently with the media.

* To help people improve their communication
skills.

* To make people aware of their rights with

regard to the media and of the power they
have to influence them.

TR -

relevance. While
decrying the lack of
widespread financial
support for such
initiatives, he concluded
with the nope that new
awareness of the need
for media literacy will
change this situation.

Lina Trudel. author of
La population face aux
medias and Director of
Communications of
I'Institut canadien
d’education des adultes
(ICEA), 1efines the goal
of media education as

¢ | helping people to

on the way to becoming
an independent
filmmaker. As such, he
defines his role as an
“essaylist in the tradition
of the great and not-so-
great writers.”

Inspired by Chomsky,
Wintonick's main
preoccupation for the
past 10 years has been
with his own profession
— the media. His
travels around the world
and popular response to
the film confirm what he
called “a need and
hunger for actual
materials which address
these issues of media.”
This is especially so of
media literate audiences
who crave the kind of
information they do not
get on tv or through the
other mass media.
Wintonick stressed the
need to generate
alternative material on
stibjects of social

understand and interact
with the media, not
simply to see them as
technological advances.
Media education is a
necessity, she affirms;
however, because our
needs are so diverse and
must be considered
from many points of
view, the subject is very
complex.

Amongst Quebec
educators, there has
not been a great cry
for media education,
perhaps because the
media are largely
considered as leisure
activities. Trudel
suggested that another
reason for this apathy
may be that people,
tired of hearing that
they are incompetent
parents, friends or
citizens, prefer not to
hear of their
incompetence in yet
another area of their
lives.

Trudel stressed the
importance of the
research done by
academics, but stated
that education and
theory alone will not
solve all the problems
inhereut to the media.
Media education, she

CONTINUED ON PAGE 5
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suggested, must take on
a much wider
perspective and be
integrated into our
educational, social and
cultural lives.

Since schcols are not
educating students to
understand the societies
in which they live, she
questioned how these
same schools could
succeed in educating
about the media.

She underlined the need
for courses which would
teach people how to
function better in their
communities by
understanding that they
must assume certain
responsibilties as
citizens, especially to

and children.

Cha_llﬂnges which confront media
literacy — Jacques De Lorimier
* How to close the cultural gap between adults

know and exercise their
rights. She stressed the
importance of this
training as a means of
empowerment.
Awareness of these
rights, she concluded,
will also improve the
quality of the media.

Marion Daigle, Quebec
Literacy Director of The
Quebec Federation of
Home and School,
identified our general
inability to come to
terms with the realities
of the Information Age
as an area of concern.
She compared the
impact of current and
future technologies to
that of the revolution of
the printing press; that

MEDIA FOCUS

in response, the term
“literacy” is evolving
beyond reading and
writing to include an
understanding of
science and technology
as well as knowledge of
the electronic media and
its power in our daily
lives.

According to Daigle
these changing
technologies are placing
severe strains upon
society and its
institutions. Daigle
believes that a
discussion of media
literacy would be
incomplete without
some attention to how
the media affect families
socially, economically,
educationally and

B culturally. These

* How to overcome the opposition which exists
between education of the media and
education through the media.

How to integrate media education in many
areas of the curriculum rather thau

making it a specialized area of learning.

influences are
fundamentally changing
social patterns within
the family. She stressed
the importance of
making connections
between these areas and
the media and the need
to acquire new skills to
understand current and
future techniques and
technologies of our age.

Jacques De Lorimier,
of the Superior Council
of Education and author
of Ils jouent au Nintendo,
focused on video games
as he made some
observations on media
education. Speaking of
the importance of the
media and new
technologies which have
put schools at the
crossroads of the
technological revolution,
he questioned whether
schools are meeting the
needs of today's
students who are
profoundly affected by
the omnipresence of the
media.

He also expressed some
concern that schools are
totally out of touch with
the impact of video
games and computers
on young people who
remain quite blasé as
they interact with and
move from one medium
to another. They are
totally at ease with
sound and the moving
image. Schools. he fears,
are still bound by the
fifteenth-century notion
of traditional print as
the mecans of learning.
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P R O G R A M O VvV E R V | E W

Awareness and Knowledge:
Tools for Living with the Media

Rationale

Here, as in other parts of the world, awareness of the importance of media literacy evolved from
independant groups within the educational community. In order for the movement to grow, future
initiatives must include parents, the community and media professionals, bringing us closer to
promoting media literacy in every aspect of our lives. This conference was an important step in

opening dialogue between Quebec’s francophone and anglophone educators, community workers,
parents, researchers and media professionals.

Format

The conference opened with a public evening session followed over the next two days by a series of
invitational panel presentations and discussions on critical themes in media literacy. The invitational
sessions were limited to 80 participants.

Objectives:
* To identify work being done in the field of media literacy in Canada and other countries.

* To provide the first opportunity ever for parents, teachers, researchers and media professionals
in Quebec to participate in open dialogue about media education at a bilingval conference.

* To encourage parents, educators, media professionals and people who work in community
organizations to identify future initiatives for media education in their milieus.

> Invitational conference
8 Tuesday & Wednesday,
O June 15 - 16, 1993
¥ Animator: Laurent Laplante,
B Journalist

g Program

% Public session
’ Monday, June 14, 1993
8N 7:30 p.m. - 9:30 p.m.

B What is media literacy? And why should I
W care if I’'m not a teacher?

o An urgent issue! *Plenary: 9:00 a.m.-12 p.m.
Chair: Réginald Grégoire, author, Grandir avec la

S How can we identi media literac ?
B t¢lévision Superior Council of Education, 1982. | n we identify our media literacy needs

B What needs will be met with media literacy?

& Speakers:
W © Peter Wintonick, co-director, Manufacturing Consent:

Noam Chomsky and the Media, NFB/Necessary
Illusions, 1992.

B * Lina Trudel, Institut canadien d’éducation des adultes
Communication Project, Toronto and author, La population face aux médias,

B + Lorraine Pagé, President, Centrale de ’enseignement § a VLB" 1993_’ ]
. . B © Marion Daigle. The Quebec Federation of Home
du Québec .
l and School
* Jacques DeLorimier, Superior Council of Education,
) author, Ils jouent au Nintendo
BN * Simultaneous interpretation

02

il Speakers:
B ° Laurier L. Lapierre, President, The Broadcasting
i Industry’s National Action Group for a Less
¥ Violent Society :
i * John J. Pungente, S.J., Director, The Jesuit
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: A conference for educators, parents
and community workers, researchers

 and media professionals
~g Family

® Lunch 12:00 p.m. - 2:00 p.m.

@ I uncheon speaker, Pierre-Henri Zoller

B Professor at the University of Geneva and representative
| of the organizing committee of the International

8 Conference on Media Education and School Curricula

(Institut International de la Communication Visuelle,

B Chaumont-Neuchétel, April, 1993).

Y *Plenary: 2:00 p.m.- 5:00 p.m.
8 Media literacy defined - is it possible?
S What are the key questions?

R Speakers:
R * Barry Duncan, President, Association for Media

: Literacy, Ontario

Bl © Réginald Grégoire, author, Grandir avec la télévision
B« Louise Spikler, Communications Consultant

. onhn . Pungente, S.J. The Jesuit Communication Project [

*Simultaneous interpretation

S Simultaneous panels and focus groups
g 9:00 2.m. - 12:15 p.m.

Y School
'_ Moderator: Pierre C. Bélanger, Department of
Communications, University of Ottawa

Bl The role of media literacy in teacher-training
B and school curricula: To integrate across the
B curriculum or to create a new discipline?

B Speakers:
B - Jacques Pictte, Department of Arts and
B Communication, Université de Sherbrooke

BN - Stéphanie Dansereau, Department of Education,
B Université du Québec a Montréal

B ¢+ Normand Pinet, chargé de recherche, Direction de
re<sources technologiques de formation, Ministry of
[ Education of Quebec

¥ « Winston Emery, Department of Curriculum and
Instruction, Faculty of Education, McGill University

.j ‘ W Day 2: Wednesday, June 16, 1993 &

Moderator: Pascal Boutroy, International Centre of
l Films for Children and Young People (CIFEJ)

B What steps must be taken to develop media

B literacy in the family?

B How can we reach parents and families?

Speakers:
3 - Micheline Frenette, Professor, Department of

¥ Communications; researcher, Centre for Youth and
Media, Université de Montréal

B - Al2n Mirabelli, Vanier Institute of the Family

R - Gaston Gauthier, President, Carrefour québecois de la
f famille; Project Director, Familles et télévision,
2 Conseil de la Famiile du Québec

« Francesca Arpin, Vice-President, English Services,
¥ Fédération de comités de parents de la province du
9 Québec (FCPPQ)

| Lunch: 12:15 p.m. - 2:00 p.m.

N Focus Groups - 2:00 p.m. - 3:15 p.m.

Q *Plenary - 3:30 p.m. - 5:00 p.m.

@ Animator: Laurent Laplante, Journalist

Bl * A synthesis of themes arising out of
| focus groups

N © Wrap-up

| » Closing remarks

B * Simultaneous interpretation

' Reception: 5:00 p.m.- 6:00 p.m.

This conference was made pousible
with support from:

»The Centre for Literacy of Quebec

>»Ministry of Communications of Quebec

>Ministry of Fducation of Quehec

»Secrétariat u la famille du Québec

»Services aux collectivités, Université du
Québec a Montréal

»The Montreal Catholic School Commission,
Community Education Services

>The Secretary of State of Canada

>The Gazette

>»Dawson College

93
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Where do we go from here?

The second day of the confer

of two simultaneous panel discussic.
and on. o the family, Folowing the
linguistic iines to discuss guestions which had eme
nitiating on-going actiott iti each milleu. Focus:
were presented during a closing plenary session.

ence allowed for more in-depth discussion, Participants opted to attend one
s on specific issues related to media education, one on the school

se presentations,

participants met in small groups divided along

rged, to identify needs and to establish ways of
groups recanvened afier lunch to prepare reports which

The Panel on School dealt withthe role of -_media literacy in teacher tr-ainiﬁg‘-and school curricula and the

question of whether fo integrate across the cur

The Panel on Family corist

nsidered o questions:
How can we reach parents and families? 0 "

School workshop  Family workshop
(arnglophome): (anglophone):
Selected Selected
observations & observations &
recommendations recommendations

On teacher training
and course design

Discussion focused on
two major aspects of the

* Training is required questions:
for both teachers and
students to be * Regulatory
critical of all media, mechanisms for
including print. the media

* Courses should
integrate popular * Building
culture.

+ Teachers have to
move away from
traditional linear
lesson plans.

There was strong
consensus that

follow-up is critical and
one means of such follow-
up is an institute for
teachers to be held during
the summer of 1894.

Integration of
media literacy
courses should be
across all levels,
abilities, ages and
disciplines

Barriers tc media

literacy

* copyright laws X

* censorship

* lack of equipment

* trivialization of the
" subject

This workshop agreed
that all groups working
to promote media
literacy should
strengthen thelr resolve.

understanding, and
promoting education

Commimity |
involvement in
media literacy

in
re

A

itiatives is
quired to:

lobby at all levels
among parents,
teachers, community,
and civic officials.
serve the people who
really need help.

parents’ wish list

(selection)

That tv and radio
program directors
paid more attention
to what they present
and to what they
hear from the public.

riculum‘qr to creaie a new, giiscipline.

How can we deveiopmedi : .iiteracy in the family?

That parental
opinions and
values were affirmed
by the media.

That parents had
access to tools to
help make informed
choices (i.e. more
information in TV
Guide).

That a pool of
parenting
resources and
information were
made widely
accessible (i.e. in
schools, libraries,
community groups,
churches etc).

That the CRTC
included media
literacy in its licence
approval.,

That an electronic
forum were developed
for on-going
communication and
as mechanisms for

networking and
problem-solving
forums for dialogue
and exploration,

That the Ministry of
Education and
industry took

active roles in media
literacy education
(funding, information,
resources, knowledge).

That a sense of
community
were rebuilt.

Q




Media literacy defined - Is it possible?
What are the key questions? A plenary

[~ )
Réginald Grégoire,
author of Grandir avec
la telévision,
concentrated his
remarks on tv, to reflect
his own expertise. He
dealt with three
questions: the
possibility of a definition
of media education;
what media education
consists of: and the
larger key issues
concerning media
education.

Barry Duncan,
President of the
Association for Media
Literacy, used a clip
from the Spielberg film
Jurassic Park and an
array of spin-off artifacts
to illustrate the impact
of the media and
popular culture on
society. Nne problem
with much media
literacy analysis,

— Barry Duncan

critical pedagogy.

For consideration in media literacy

* The right empowerment strategies for
teachers and facilitators and the growing
importance of work being done around

* The legacy of Marshall McLuhan and his
research into the new technologies.

* The significance of the audience, how kids
negotiate the meaning from media texts and
the pleasures they get from them.

does not look at the
nature of the audience
and what they bring to a
text as they interact
with it. Because we
cannot assume that
everybody reads
everything in the same
way, when we talk about
media literacy we must
expand our definition to
include the entire
cultural environment
and its numerous
readings.

In addressing the
questions related to
media literacy, he spoke
of ownership of the
media, referring to
Youth News Network,
denounced by many for
bringing advertising
into the classroom.
There is a great deal of
ambiguity concerning
the backers of YNN,
Duncan stated; when

such an operation goes

MEDIA FOCUS 9

conducted amongst 83
young people at the
elementary and
secondary school levels
in Quebec.

The study considered
various means for
developing an awareness
of filma which included
sensitizing students to
the cinema, running
workshops. producing
media messages and
holding discussions.

, Results indicated that
- I students at the
secondary level who had
had some film education
did, in fact, show a
greater interest in
Quebec films and a
tendency to see
somewhat more complex
films than those who
had not had the
courses.

into the classroom,
much of the agenda is
set by the corporate
owners. Initiatives like
YNN also raise crucial
issues about ownership,
audience and text.

Louise Spikler, media
consultant, concentrated
on film, as she gave a

The former group also -
resumé of a recent study

had a greater awareness

o RCUTUBOXY o o
Objectives of a Quebec study on film
awareness — Louise Spikler

* To analyze subjects’ tastes in films, their
consumer habits and their perceptions
of Quebec films.

* To determine whether or not there are
notable differences between students who
have some experience with film courses and
those who do not.

* To determine whether courses had improved
students’ understanding of film language
and cinematography.

* To determine the needs of students in terms
of film courses.

s . X .

NS Box.TT o

Some student comments about
film education - Louise Spikler

* All were very enthusiastic about having
courses in film education.

* Many expressed the wish that these courses
were offered at school as options taught
by a media professional and not by their
teacl:~rs.
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of cinematocgraphy and
film language than
those who had not had
film studies. Generally,
both groups fared the
sarpe in terms of
understanding the roles
of people involved in
producing a film. In
terms of critcal analysis,
however, students who
had had film study were
more advanced and
more articulate when
discussing elements of
flims and their own
reactions to them.

John Pungente, in his
second presentation at
the conference, declared
that the question of
whether or not media

John Pungente, S.J.

literacy is possible in
Canada is rhetorical;
nearly every province is
teaching media literacy
in one form or another,
even though it is
mandated only in
Ontario.

More important, he
warned, the question is
whether media literacy
will grow here, since the
“back-tc-basics”
movement refuses to
consider this an
important part of
literacy in today’s world.
In looking at key
questions, Pungente
referred tc violence in
the media and showed a
clip from a segment of

YTV's news program
which looked at effects
of violence on the
young. He also referred
to other issues such as
racism, sexism,
stereotyping, advertising
and values. Using clips
from sitcoms he
illustrated how they
present a certain point
of view and set of values
about these issues
which are readily
accepted by many
audiences without
question.

aimé lire dans les journaux. Si on r'est pas dans
les médias nous n'existons pas.”

"A great initiative that ought to be pursued.” ‘

"This conference was most stimulating. Thank
you for making it possible for me to attend. I am
very grateful. The points raised were vital and
invigorating. I gained

immensely from the discussion."

"Un seul mot: Bravo! aux organisateurs et tout le
“personnel”...

"I was very pleased. Hope there will be
future conferences. It was a great
beginning. "
"Merci pour l'initiative et la bonne
volonté de faire quelque chose pour
aider les jeunes de demain. Bravo!"

"Belle expérience, initiative avec le milieu
anglophone. Bravo! Merci!"

"Une évenement majeur que j'aurais

"Congratulations! Let's carry on."

From left to right: Conference co “hair Michel Pichette, Dr. Patrick Woodsworth, Director-General of Dawson College
and Judy gﬁmdels, Conference \:0 ~hair.




Media literacy: A critica

Michel Picheite
Literacy in the
information age
encorapasses more than
traditional print and
text. There is a growing
awareness that being
literate now means being
able to decode the media
and critically
understand their
messages. The only way
to achieve this literacy is
to integrate media
education into every
aspect of the traditional
classroom. But media
education reaches
beyond the classroom
and requires the interest
and attention of parents,
educators, policymakers
and media professionals.
Both the anglophone
and francophone
communities in Quehec
are now addressing the
issue albeit in different
ways.

Although the Superior
Council of Education
made several
recommendations
regarding this situation
in 1989, it would appear
that they have not yet
been widely acted upon.
With the exception of a
few individual teacher
initiatives, francophone
schools in Quebec are
not addressing
education about the
media. Since the 1970's,
some parts of the
Ministry of Educaiion
have been stressing
audiovisual technology
and computer education,

an approach that has
emphasized education
through the media, i.e.
using media as a tool.

Media literacy, on the
other hand, emphasizes
mastery of media
language skills, an
awareness of the social
and cultural
environments and an
understanding of the
characteristics of the
media and the
information scciety. In
the anglophone sector
the situation is
somewhat more
advanced as the Ministry
of Education of Quebec's
Media Committee is
currently working on
Media Files, a
curriculum guide for use
at the secondary level.

We must continue to
work towards
establishing strong links
between traditional
notions of education,
and popular culture and
the media. These new
concepts call into
question existing
teacher -training
programs which seem to
be ignoring the reality of
our social and cultural
environments. The
programs tend to be
preparing tomorrow's
teachers for yesterday's
society, as little has
changed to
accommodate changing
modes of thinking and
communicating.

MEDIA FOCUS
1 issue

Community and social
service groups which
offer informal education
could benefit from the
inclusion of media
education in the
activities they provide
their clientele. Although
the Ministries of Health
and Social Affairs, the
Secrétariat a la famille
and the Consetil de la
famille appear to be
gaining more awareness
of how the media affect
family life, they have had
some difficulty defining
their specific roles, and
ery little of their
research is known
within the anglophone
sector. The Ministries of
Culture and
Communications are
involved with legislation
surrounding copyright,
still a contentious issue
amongst educators and
media professionals.

As for parents, families
and people in general,
the situation is much
the same. Because most
people do not yet
recognize or understand
the importance of media
literacy at home and in
schools, this critical
element of education will
not be a priority on the
agendas of policy
makers, researchers or
media piofessionals. And
so the reality is that
despite the gains we
have made in media
literacy in Quebec, we
have a long way to go in

i1

o
Judy Brandels
establishing this new
literacy as a critical
factor in living with the
media and our
information society. This
is the challenge facing
Quebec as it becomes
the first province to
address the place of
media education in the
family and to recognize
the influence of the
entire cultural
environment. In taking
these first slow steps, we
are moving towards a
better understanding of
the media’s role in
society.

Elsewhere in Canada,
media education is
gaining importance.
Although Ontario is the
only province in which it
is mandated, The
Saskatoon Board of
Education is advanced
in this area and has
been providing activities
to develop media literacy
and production skills for
a number of years.
Several other provinces
including Quebec, Nova
Scotia, British Columbia
and Manitoba, have
established media
education associations
to promote interest in
the topic.

In other parts of the
world, media education
has been recognized as
an integral part of
society as well as an
important element of
school curricula,

€)
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teacher -training
programs, and
community education. In
1989 a number of
European ministers of
education adopted
several resolutions
which are outlined in a
document entitled, La
soclété l'information: un
défl pour les politiques de
léducation. More
recently, the Déclaration
du Séminaire
international de
Chaumont-Neuchdtel was
held in April 1993.
Recommendations which
came out of these events
will continue to shape
much of the thinking
about media education,
as will the experiences of
France, Great Britain,
the Scandinavian

MEDIA FOCUS

countries,The
Phillipines, Chile and
Brazil. Australia, long a
leader in the fleld,
continues to respond to
the need for media
education and the work
of non-governmental
groups in this field has,
for a number of years,
interested UNESCO. We
cannot ignore the
richness of all these
experiences, for media
literacy {s a fundamental
part of the literacy
movement and implies a
better understanding of
the role of the media and
popular culture in our
society.

Here, as in other parts of
the world, awareness of
the importzuice of media

literacy evolved from
independent groups
within the educational
community. The hope is
that these groups will
continue to flourish and
share their work so that
future initiatives will
include parents, the
community and media
professionals. This will
bring us closer to
continued efforts to
promote media literacy
in every aspect of our
lives.

Awareness and
Knowledge:
Tools for Living
With the Media
is a conference
which will serve
as an important
sep in opening

dialogue
between
Quebec's
francophone and
anglophone
educators,
community
workers,
parents,
researchers and
media

professio aals
and heighten
awareness of the
issues so that
we may continue
to explore them.

Judy Brandeis
Michel Pichette
Conference coordinators

Review

Media education

starts at home
TV Alert: A Wake-up for
Television Literacy
produced by The Center
for Media and Values,
Los AnZzeles, CA.

This media literacy
workshop kit

Tu enable parents to
share in the role of
educating, facilitators
may conduct workshops
using TV Alert: A Wake-
up Guide

Sor Television Literacy.
This workshop kit is
comprised of

stretches the term e-Up Gul "
“education” beyond Wake™ & <terady
the traditional -

definition. That
definition has
suggested that the
learning process is
linear and primarily

the responsiblity of
schools and teachers.
This package illustrates
that, while schools are
the appropriate place to
begin, there is far more
to media literacy than
many assume, and it
invites parents to
participate in their
children’s interaction
witii the media.

a leader’'s guide and
handout masters which
provide valuable
modules on topics such
as: Happy Media
Fainiltes;
TV Violence: Decoding
the Danger: and Taking
Charge: Strategles for
Parenting (n a TV Age.
The kit also includes,
Creating Critical TV
Viewers, a 77-
minute video, which
was unavailable for
screening at time of
publication.

Cost: $57.95
Information:
Center for Media
and Values,
1962
Shenandoah
St., Los
Angeles, CA
90034 (310)
559-2944
FAX; (310)
559-9396
{JB]

A copy may
be previewed at The
Centre for Literacy.

Erratum

The review of Television
and the Quality of Life
by Robert Kubey and
Mihaly
Cstkszentmthalyi
(Media Focus, Spring
Issue 1993) confuses
the terms “quantitative’
and “qualitative” In the
final paragraph. It
should read as follows:
: The resecrch methods

' may provoke some
discusslon. Media
education advocates
commiltted to the
quantitative tradition

. may find themselves at
i odds with the method

. described in the book.
Others, although
comfortable with a
qualltative approach,
may be unfamtliar with
what the authors call
their ‘quasi-naturalist
approach.” ..

3

Medla Focus regrets the
error. Ed.

ERIC

IToxt Provided by ERI
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Connecting literacy in the schools, community and workplace
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Literacy across

culum

including

Teamwork, quality or
the same old thing?

Teamwork, partnership,
cooperative learning, have become
catchphrases in both the
education and business worlds. As
soon as they are uttered, the
listener is supposed to assume
that they imply quality or
excellence. Nothing could be
further from reality.

Some years ago, our family lawyer
in the context of drawing up a
partnership agreement bet ¥een
my husband and a coileague,
pointed out to them that good
partnerships are relatively rare,
and that a bad partnership can be
as bad as, or worse than, a bad
marriage.

This issue of LAC examines ideas
about teamwork, partnerships and
quality in workplaces. in literacy
programs, and in schools. It looks
at the identifying characteristics of
good programs but questions
those instances when the concept
and the practice do not match.

Sheryl Gowen (p.5) questions the
grafting of metaphors from one
field to another without
considering whether it is
appropriate. She studies work
systems that devalue the

knowledge of their workers and
wonders how this practice shapes
their assessment of workers'
literacy. It is not an enormous
leap to ask the same questions
about our schools and the
students who always measure up
short.

One local instance of the
misapplication of metaphors can
be seen in the current Quebec
education reforms. Here, good
intentions are being translated by
bureaucrats into unworkable
formulas and diagram sheets
borrowed from simplified versions
of systems analysis. Applied to
processes of learning, stages of
achlevement are being forced into
little boxes with predictable
invariable outcomes—an updated
model of schools as factories in the
name of an outmoded concept of
“back to basics.”

Sometimes “"teamwork” and
“partunership” are simply covers for
more of the same old thing
disguised as something new.

Glenda Lewe (pp.6-7) presents the
different faces of teamwork,
including those which talk the
language of quality but maintain
old-fashioned hierarchical
relations among team members.

Sondra Stein {p.10) believes that
total quality is positive and
attainable even in voluntéer
educational settings. She offers a
model of total quality indicators
that can be used by community-
based programs for measuring
their progress and achievement.

Most of these articles could,
without serious distortion, be
adapted to apply to formal
classrooms and sti:dents at any
level in any discipline. [LS]

continued on page 6
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Literacy for the 21st century

Literacy encompasses a complex set of
abilities to understand and use the
dominant symbol systems of a cutture for
personal and community development.
In a thechnological society, the concept
of literacy is expanding to include the
media and electronic text, in addition to
alphabetic and number systems. These
abilities vary in different social and
cultural contexts according to need and
demand. Individuals must be given life-
long earning opportunities to move along
a continuum that includes the reading
and writing, critical understasiding, and
decision-making abilities they need in
their community.

When partnership and teamwork come together

Both teamwork and partnership
were epitomized in the June 1993
Sumimer Institute on Literacy.
Built around the theme of
“Developing a Vision for
Workforce Education” and co-
hosted by ABC CANADA and The
Centre for Literacy, the Institute
brought together 25 participants
from across Canada for three and
a half intensive days of talk,
exchange, and study on the
definition and practice of
workplace literecy.

The 25 participants came from
every part of the country and
represented all the variety and
diversity one has come to expect
from Canadians. They came from
government, from labour. from
business, from community-based
organizations, from educational
institutions and from
cooperatives. Although one of the
goals was to develop a working
definition of literacy to guide
practice, the strongest aspect of
the session was the integration of
participants into the program as
presenters. On the final
evaluations, the opportunity for
exchange and learning from one
another was cited most often as
the highlight of the entire
institute.

From the beginning of the
planning process for the institute,
the two facilitators who shared a

Goals of the Institute

dimensions of literacy

common vision agreed that they
were looking for participants who
had broad experience in some
aspect of literacy education,
preferably with a werkplace focus.
They designed an application that
included a participant’s area(s) of
expertise and the questions they
were most concerned to have
addressed during the institute.
The form indicated that
participants would be invited to
animate in particular sessions
based on their responses.

Finally, it said that after the
institute each participant wouid
be asked to carry out a project to
be shared in some unspecified
format at a later date.

From this start, the facilitators
worked to design sessions that
would draw on the strengths
around the table and minimize
the possible conflicts or areas of
weakness. There were not
enough sessions to give a full
presentation to every participant,
but there were breaks and
lunches that could be used for
informal exchanges, comfortable
for the few participants who did
not feel prepared to take
responsibility for an entire
presentation.

There was occasionally some
tension among the group,
occasionally some discomfort; yet
overall, there was a sense of

* To build consensus around principles of good practice
* To get an overview of workplace education in Canada
* Tolook at the tension between the social and economic

* To take a closer look at the planning process
* To exchange information on experiences in the field
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respect even in disagreement.
One of the most effective
strategies of the few days was the
use of a “Parking Lot"— a large
sheet on the wall where we
gathered contentious issues or
questions that were not
immediately relevant to a
particular session, but were
important enough to the entire

Some of Parking Lot
issues still on the wall:

to lose them. Some of them came
up in relevant contexts and were
addressed; then we took them off
the wall. But at the end of the
institute, we left time to look at
those that remained. If we could
not reach consensus, we at least
agreed that these were issues that
had to be taken home and kept
alive. [LS]

Need for
alternative models
for Workplace
Literacy

| —

discussion that we did not want

What participants said about the design and
content of the 1993 Summer Institute,
including the pacing, content, and use of
participants as facilitators:

+ I liked the variety of presemntation formats (round table etc.).
Enjoyed the perspectives of such a variety of people e.g. union,
business, government.

+ Excellent use of participants, both as facilitators & presenters.

* Small group sessions excellent. Content was excellent - very
intensive.

Pacing was good with sufficient time for feedback & discussion.
Use of participants is a good idea as it presents the view from
the provider's point of view.

+* Excellent use of participants as facilitators. Pacing - good.
leaders kept us on track.

* Trés bon, le contenu était varié et les présentations de chacun
a permis de mieux se connaitre. J'ai beaucoup apprécié voir
ce qui se fait a travers le Canada.

* Using participants was good as we did not get bored with any
straight lecture model. Content was excellent.

* There was a great deal of expertise in the room and it was nice
to see it used.

* Ienjoyed the highly (truly) interactive nature. It kept me on
task and prevented distraction. Allowing participants to
facilitate promoted ownership of the institute.

+ [liiked the use of participants as facilitators.

+ Pacing, content. were all excellent...talk about guided
collaborative or cooperative learning!

* The objectives were for the most part met. I think in part,
because of the effective use of the various strengths and
experiences of the participants.

+ Glad you spent time on "parking lot” {ssues - these are often
not addressed.

Respect for diversity
Vs. equity
NS

Should Workplace
Literacy be separated
and protected
from the workplace?

A working definition of
literacy adopted on the
final day:

Literacy should facilitate the
growth in the collective ability of
people to shape the world in
which they live, to take conirol of
their lives individually and
collectively. It should enable
people to make their voices heard,
to question, to criticize, evaluate,
and act as full citizens with a
broad social vision in a
democratic society.

{adapted from the UFCW-OFL)

1994
Summer Institute
on Literacy
June 26 to 30, 1994
Montreal

Details available
in Winter 1994
Information: The Centre for
Literacy (514)931-8731,
local 1415
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On art,
writing, and
creativity

Where other editors of
Gauguin's writings
have thrown in a few
color reproductions as
llustrations, here we
have both sides of
Gauguin’'s creative life.
In a telling example,
Ms. Thompson quotes

an episode from “Before and
After,” the memoir Gauguin wrote
just before his death, recalling his
brief and ultimately tragic stay
with van Gogh in Arles.

A . RSt e -
One of the Sunflower paintings by van Gogh.

“First of all, everything was in
such a mess that I was shocked.
The paint box was barely big
enough to contain all the tubes
that had been squeezed but never
recapped, and yet, in spite of the
chaos and the mess, his
canvasses glowed."

After reading this, the eye

wanders up the page to where Ms.

Thomson has placed Gauguin's
terrifying portrait of van Gogh
painting his sunflowers. This
image of exhausted obsession

provoked van Gogh's anguished
words “It is certainly I, but it is I
gone mad,” and was one of the
main causes of his mental
breakdown, which led him to
attack Gauguin before he turned
the razor on himself, slicing off
part of his ear. Such telling
juxtapositions allow Ms. Thomson
to create not so much a biography
as something akin to a split-
screen film, a book that offers a

On
academic
prose

In ordinary life, when
a listener cannot
understand what
someone has sald, this
is the usual exchange:

Listener: I cannot
understand what you
are saying.

Speaker: Let me try to say it more
clearly.

But in scholarly writing in the late
20th century, other rules apply.
This is the implicit exchange:

Reader: I cannot understand what
you are saying.

Academic Writer: Too bad. The
problem is that you are an
unsophisticated and untrained
reader. If you were smarter, you
would understand me.

The exchange remains implicit,
because no one wants to say,
“This doesn’'t make any sense”, for
fear that the response, “It would,
if you were smarter”, might
actually be true.

far more subtle and complex
portrait than would have been
possible through either words or
pictures alone.

David Sweetman, “The Savage
Breast,” Review of Gauguin By
Himself, an edition of Gauguin's
writings related to his art, New York
Times Book Review, November 28,
1993, p.21.

While we waste our time fighting
over ideological conformity in the
scholarly world, horrible writing
remains a far more important
problem. For all their differences,.
most right-wing scholars and
most left-wing scholars share a
common allegiance to a cult of

obscurity. Left, right and center
all hide behind the idea that
unintelligible prose indicates a
sophisticated mind. The politically
correct and the politically
incorrect come together in the
violence they commit against the
English language.

Patricia Nelson Limerick. “Dancing
With Professors: The Trouble With
Academic Prose", New York Times
Book Review. October 31, 1993, p.3.




When systems work against literacy

Sheryl Gowen on workplace education

The U.S. National Adult Literacy
Survey (NALS), published in
September 1993, made some
shocking claims about the
functional literacy levels of
Americans, suggesting that 90
million of their citizens have
serious difficulties with basic
reading and writing. Sheryl
Gowen, from The Centre for The
Study of Adult Literacy at the
University of Georgia. and author of
The Politics of Workplace Literacy.
was one of two outside evaluators
asked by the U.S. Department of
Education to critique NALS in
terms of its implications for the
workplace.

During a late October visit to
Montreal, Gowen threw a different
light c= the U.S. figures and posed
a whole set of new questions that
she believes should guide thinking
about the connections among
literacy, work. and productivity.

According to her findings. the
majority of those Americans with
the lowest levels of literacy are not
unemployed or on welfare. They
have low-level jobs which do not
demand more literacy. Gowen asks
whether, if we make these people
more literate, there are in fact other
jobs for them? She also asks
exactly what are the perceived
connections between literacy and
productivity?

In her own research, first at a large
Atlanta hospital and now in a rural
quarry, Gowen has made a series of
observations about how the
organization of work influences
workers’ behaviour. She notes the
problem of trying to map one way of
organizing work onto another
system where it does not apply.

For example, early literacy
programs in the U.S. were
developed by the army on a
functional context approach with

the goal of skill-building as a
prelude to promotion.

Many literacy programs still use
the army model, but if grafted onto
a system where promotion is not
the norm, the model does not work.
The hospital is such a system.
Gowen points out that a hospital is
essentially a static organization in
terms of promotability, that is, a
cleaner cannot rise to be a doctor.

« If a system preverits
workers from using
knowledge they
have, who has
the problem? »

Literacy is mapped onto a lot of
class-driven behaviour. Print-
dependent people tend to look
down on those who are not print-
dependent and make judgments
about what they know. For
example, in the Atlanta hospital,
supervisors and managers
generally did not acknowledge what
workers in the bottom tier really
knew. But Gowen had the
opportunity to meet many of these
workers socially. at church, and
found that those who were
considered 1lliterate at work had a
whole repertoire of literate skills
outside, as members of committees,
choirs, etc.

Similarly. at the quarry, there is a
rich community of practice, almost
all oral. There is little dependence
on print. Using heavy equipment,
workers rarely consult a manual,
but they do a lot of talking, on CB
radio and face to tace. and a lot of
listening. They possess an
immense amount of tacit
knowledge that they do not even
know they have. Yet if their
knowledge or skills are ever

assessed, it is always individually.
usually with pencil and paper. Most
people, Gowen believes, do not do
as well on pencil and paper tasks
as in performance. She suggests
we consider how the
implementation of new technology
sometimes destroys existing
communities of practice that give
people the chance to create
knowledge together. She asks, if a
system prevents workers from
using knowledge they have, who
has the problem?

Gowen also has some reservations
about Total Quality Management
and the organization of work. Whe..
T@M is misapplied, she argues,
workers are worked more. Does it
benefit all stakeholders? And just
what is the relationship between
TQM and literacy? Does literacy per
se produce quality?

Finally, Gowen wants to create
awareness of the complexity of
organizational interventions in the
name of literacy. She warns of
several dangers. among them
burden-shifting, which can take
different forms. One is a process of
“shifting” an underlying
organizational problem onto a mnore
easily articulated/more easily
solved problem, e.g. identifying
literacy alone as the key to
increased productivity. Another is
burden-shifting to an intervenor,
e.g. bringing in short-term outside
help. which can often weaken a
system and leave it even further in
need.

As the rhetoric of literacy and
productivity becomes more
commonplace, Gowen reminds
literacy practitioners that we have
to expand our own repertoire of
questions and concerns to avoid
betaying the very people we believe
we are helping.

[L.S.]
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Teamwork cuts both ways

by Glenda Lewe

"Teamwork" has become a much-
valued concept in the modern
workplace. The Total Quality
Management (TQM) movement
has contributed to the rise in
importance of “teamwork."
Quality workplaces are oriented
towards a systems approach to
production and output; by

work ng in teams, individual
work zrs get to know both their
role i.1 the system and how they
can hest “optimize” the system. It
takes a new kind of thinking and
a new kind of trust.

However, there are DIFFERENT
concepts of teamwork. I
experienced one of them at a
recent seminar [ attended in New
Orleans. The name of the
exercise was "LOST IN THE
DESERT.” On the surface, it
looked like an ideal team working
exercise. Teams were randomly
chosen, brought together as
equals and had a common goal.
They were an ideal size

(4-6), male and female.
Participants were asked to
prioritize 15 items necessary to
their survival. A process for
consensus-seeking was
established for the exercise,
which started with each person
doing an individual rating and
then seeking a group rating.
There was one additional task in
which a small n.echano derrick
was assembled by these same
teams.

The exercises were intended as
practical hands-on-tools for basic
skills practitioners and other
adult educators to try out the
team concept and to understand

how its dynamics will affect our
future work with workplace
literacy initiatives.

Old-style teamwork

Yet, as I watched the team
exercises unfold (and participated
in my own team), I was struck
with uneasiness. Something was
wrong. I was unable to pinpoint
my concern until later that day,
after discussion with a colleague
and friend who had also attended
the session. Suddenly, the
problem became clear. We
realized with a start that there
are several kinds of teamwork, -
and that the exercises we had
Just participated in belonged
more to the old hierarchical style
of management than te the new
“quality” approach. We felt the
exercise was actually a dangerous
and false example which could
lead educators down a blind path.
What we had seen was a highly
competitive team, with aggression
winning out over introspection
and little effort to find true
consensus.

What led us to this conclusion?
And-if there are indeed several
kinds of teamwork-how are they
differentiated?

To answer these juestions, we
had to go back to the constitution
of the teams. The teams were
assembled randomly (determined
by where people sat in the room)
rather than according to people's
areas of expertise. Since no effort
had been madg to form teams
based on a logic of the
contribution each member could
make, the teams became
dominated by a few strong

individuals. There was no effort
by these individuals to solicit
meaningful “other” input, since
there was no reason to believe
that others had anything of
significance to contribute.

Quality teamwork

In a quality-oriented workplace,
where systems and processes are
important, each team member is
recognized as having something
unique and valuable to contribute
based on a role within the
system. For instance, in a cookie
company, if the team is looking at
how to bring a production line
into statistical control, the
contributions of the baker who
bakes the cookies, the packer
who packs the products and the
mechanic who services the
machinery are all of significance.
They are not COMPETING within
the team, as in the examples I
saw.

In the quality concept of
teamwork, workers contribute to
the group their own expertise,
based on their role within the
system, and their knowledge of
procedures and of the prior and
subsequent stages of the
processes they are working with.
This means that each team
member Is doing something
different from every other member
— contributing a perspective
based on "unique contribution”
rather than on competition. This
concept requires analysis by team
members of how TOGETHER the
various areas of expertise
displayed by team members can
be used to optimize the system.
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Challenge to adult

educators

If all this is a challenge to the
managers and workers
themselves, adult educators who
may be called into a workplace as
consultants on training programs
such as Basic Skills need to
understand the principles of this
new teamwork before they can
design and implement
appropriate programs. If
workplaces are becoming more
“laterally” focused because of
teamwork, then basic skills
programs will need to reflect that
reality in course intake. More
and more. programs will be
designed to reflect diversity in
divisions and levels rather than
organized according to hierarchy
or rank. Course content will also
be influenced. Workers need
different skills to work in teams
than to work as individuals; an
added importance is placed on
oral communication (speaking
and listening), probiem-solving,
note-taking, drawing flow
diagrams and control charts.

For anyone wishing tc explore
further the dynamics of a Team
within the “Total Quality”
concept, I highly recommend The
Team Handbock, by Continuous
Improvement expert Pcter R.
Scholtes, avallable from Joiner
Associates, Madison Wisconsin.
[G.L.]

Glenda Lewe, an Ottawa-based
workplace consultant. specializes in
organizational analysis. skills
development and communications.
Tel: (613) 233-3783.

Quality
teamwork
is a system
based on:

All of which work well
together when moving on
a lateral plane — but
when looked at
hierarchically and
vertically,
spell...spell...Well, how
could it be that all these
positive characteristics
cculd come together in a
less than positive way,
spelling DISUNITY? The
villain is the old model
intra-team competition
which can neutralize even
the most sterling qualities
that participants bring to

a work team.
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3_IN THE CLASSROOM

Dawing some further links

In 20 earlier issue of LAC, I wrote
at length about some classroom
research that art teacher Catherine
Bates and ] have carried on for

almost two years specifically

exploring the ways in which
drawing/painting can be used as
modes of creativity élong with
writing. Last year, we published a
collection of student drawing and
writing entitled Drawing: A link to
literacy, where we suggested that

Unfortunately, ways of
knowing/learning visually have
been effectively filtered out of
almost all adolescent and adult
classrooms except in Fine Arts
programs or in therapeutic

situations (art as therapy).

to literacy: ABE students respond
drawing for adult students
functions as an untapped way of

knowing and also stimulates oral
and written literacy.

However, our experiment,
supplemented by those of
colleagues who have shared some
of their own work with us, is
pushing us to contint our project.

One colleague who has adapted
some of our ideas is her own
classroom is Montreal ABE teacher
Isa Helfield. This fall, she took a
set of Drawing: A link to literacy to
her adult English class, read some

A Dream

A while ago

I had an odd dream
That struck my mind.
In the dream | was
not a man and not a
wolf but a strange
mixture of both. 1
lived in a nightmarish
city fiiled with
people who shunned
me because | was
diffrent. In this
dream Isatin

a dark corner and
watched those that
went by, After a while
the flow of people
stopped and a hole
oppened in the wall
of bodies and a

lone wolf walked
trough [ gotup

and followed the
wolf as it turned
and ieft. It icaa

me to the edge

of town and

into a dark forest.
After travelling for
only a few minutes,
we came out into

a clearing which
was filled with
wolves. | realized,
wilh extreme

joy that I was

a wolf.

A.B.

A Dream

Drawing: A link to Literacy p.37.

by Ronni Alampour
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Seemingly what you see in your dream is just “dream,” but in your dream sometimes you see the real face of
anything who is around you. Discovery is where the wall being opened and result of following or tracing on of the
dengrous animal - like wolf raake you deeply thirik and slow slow feeling that being wolf is not that bad. Perhaps
wolf has more concern about his nature but, he can’t describe it. Although; compare to Human bing, animal has
more sense but, can’t appear in public and express himself. dream about “being animal” is sensetional feeling for
those who invisaged violence in their past.
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of the work aloud with them and drafts far more compelling than case. In “Thirteen We Stand,” S.H.
gave them each the text to read anything elicited by a standard expressed his patriotism and his
through within that class period. textbook exercise. chagrin at the “petty squabbles™ he
Then she suggested that they saw threatening Canada during the
might wish to write and draw Reproduced here are two samples,  constitutional ebates in 1991.
something of their own, either in the original piece of For Faul Lee, the poem and
response to what they had just writing/drawing from the drawing call forth an intensely
read or on another subject that published text beside the ones personal comparison of life in Hong
meant something to them. Justas  produced by Isa’s students. Of Kong and Canada. The drawing
Catherine's students had been some interest, beside the strength ~ was the stimulus for his poem.
immersed in the task she had set, of thought in these samy les, is the ~ How many of us have ever written
so were Isa’s students. With their evidence of just how personal a a line to rival “A calm heart is the
limited command of English, they process reading is. Note the same as still water on a lake?”

still produced powerful rough transformation of subject in each [L.S.]
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Drawing: A link to Literacy p. 25. : R ot s i L S
g yP : NACRN RN 77
Thirteen we stand So 1 ask you now ) E ﬁ(\ . "\ "\" Saaee "/:' i -

Anylhing less and we'll fall All those whpo believe themselves * Distinct” . h 5 { A

To be reassimilated one and all To forget about your petty squables and think . i i ; .(»r I \

And then will come a time About the country we have i \ ! §.u~( P !

That every one of us will hate With its majesty and grace T NUUP _J\ ; f

Being the newest addition of the United ~ And put Canada first and everyone else in their place. .4 ;’( 45 ¢ e o d A

States. S.H. Ny AN - ’

What reminds you of a relaxed way of life ? I have time to lie down on my lawn chair

In Hong Kong everyone is busy with his life A calm heart is the same as still water on a lake
No time to rest, play, chat with lovers " talk with lovers as long as I like

They live for money I take care of my plants after sweet dreams

My desire is fulfilled in Canada only.
What makes one struggle to survive ?

I’m not busy in my life by Paul Lee

® — —
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10 REVIEWS

Total quality in
community-based
programs

Review of Framework for Assessing
Program Quality, A Community
Based Approach to Literacy Program
Evaluation, by Sondra Gayle Stein,
Association for Community Based
Education. Washington, 1993, 34

achievement.”

This handbook is constructed on

the premise that the principles of
quality management work and
can be as effectively applied in
volunteer, community based

programs as they can in
and formal education settings.
Sondra Stein writes that she was
“especially interested in
communicating the central idea of
TQM: That changes in howa
program does things results in

changes in such bottom line
issues as retention and

Stein identifies three defining
characteristics for the framework:
1) It is a diagnostic tool.

2) It is a systemic approach to

business quality, i.e. it not only
identifies key elements for

program success, but shows
how these elements relate to

each other.
2) It is not prescriptive.

the type of indicators and

community based program as

evidence of systemic support for

developing critical literacy in
quality programs.

Indicators

Sample Measures

Processes and structures are in place to
ensure that assessment is participatory, is
integrated into the instructional process,
focuses on learner strengths, and occurs at
frequent intervals.

O learners have opportunities to identify their literacy
practices, articulate and analyze their beliefs about
literacy, and expand their repertoire of literacy strategies.

O program uses a range of assessment methods, eg.
competency-based simulations, performance of real life
tasks, daily logs, portfolio collection and analysis,
standardized tests.

Processes and structures are in place for
building learners’ knowledge and skills
through curriculum which respects
differences in goals, preferred learning
styles, background and experience,
language and culture.

O program uses learner-centered instructional strategies,
building curriculum in response to identified learner and
communily interests and concerns.

© program is adequately supplied with sufficient books,
materials and equipment appropriate to learners’ needs,
background, language and cuiture.

Processes and structures are in place for
generating curriculum and integrating
materials about problems/issues learners
raise.

O frequency with which learners bring issues to classroom.
O checklist of issues they bring.

O existence of curriculum/materials reflecting issues
learners bring.

Processes and structures are in place that
engage staff and learners as co-investigators
of adult literacy beliefs and practices, of adult
learning strategies, and of factors that enable
adults to change their literacy practices and
use developing literacy skills in life situations.

O program staff develop and practice skills in
participatory research.

O learners are encouraged to value their own experience
and knowledge through activities that engage them in
analysing their own literacy practices within the program
and their larger world.

To order Framework for Assessing Program Quality, send US $10 plus postage and handling to
Association for Community Based Education (ACBE), 1805 Florida Avenue N.W., Washington, D.C.
20009, Tel: (202) 462-6333; Fax: (202) 232-8044. [L.S]
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Literacy Pariners of Quebec Annual General Meeting

Literacy Partners of Quebec (LPQ), the English-language literacy coalition in Quebec, held its AGM on November 4,
1993 in conjunction with the AGM of The Movement for Canadian Literacy, at Dawson College in Montreal.

I PQ LPQ chose its new board and executive for 1993-94. The officers are:
Linda Shohet

President........cocoooiiiiiiiiiiiiiiiieeas

W Vice-President............cooooeviiiiiiiiiiiininnnnnnn Leona Grisé
Secretary..............ccooceiiiin e Marion Daigle

. e t.b.a.

Treasurer

(L. to R.) Ann Gauvin, Past President LPQ; James Moore,
student; Linda Shohet, President LPQ.

(L.) Roy Bourke, President MCL; (R. (L. to R.) LPQ Coordinator
Isa Heltield, Grace Saabas,

Nancy Jennings, Executive-Director
MCL. Helen Owers.

LPQ Board member Johanne

LPQ Vice-president Leona Grisé Roslyn Cohen and Julie Greto
Bilodeau & student committee
coordinator Scett McKeown.
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Background
The Resource-teacher project is

a collaborative learning group of
teachers/tutors or community
workers drawn from different
milieus (schools, colleges, work,
community-based organizations)
making the connection between
literacy and opportunities. It has
been offered at The Centre for
Literacy since 1980. The project
for 1994 is dedicated to women
from cultural minorities. Many
of these women have been denied
access to education in their own
countries and continue to face
formidable barriers in Canada.

Objectives

1.To read about and discuss
various aspects of literacy and
culture: Early literacy, adult
basic literacy, workplace/
worlforce literacy, women and
literacy, media literacy, etc. and
to develop an operational
definition of literacy that is
culture and gender-sensitive.

2.To study task designs and group
organization/methods that
integrate reading, writing,
speaking, listening, and critical

1994 RESOURCE-TEACHER PROJECT (WINTER 1994)
The Centre for Literacy of Quebec & The Canadian
Congress for Learning Opportunities for Women

Literacy and minority women learners

analysis to empower women as
learners.

3.To develop culture and gender-
sensitive materials and
approaches for women in
minority cc mmunities or an
alternate related project decided
upon by the participant and the
sponsoring school/college or
commmunity or’ anization.

4.To provide opportunities for
participants to present their
projects at conferences and
meetings.

We invite participants to add their
own objectives to these. Because
each participant brings years of
experience in different areas, we
have established a collaborative
model that fosters the sharing of
expertise. We encourage
participants to concentrate on a
project that is personally
compelling.

Criteria

For 1994, the Resource-teacher
project wants to include teachers,
social workers and tutors working
with women from cultural
communities. We will weigh

Q)
)
-

»,

applications according to the
possibility of participants applying
their work directly in their own
milieu.

Anyone interested in participating
will be asked for a letter outlining
the reasons for her interest and
acknowledging an understanding
of and commitment to the project
objectives.

Dates

Beginning the first week of
February 1994 - May 1994.
Weekly meetings at The Centre for
Literacy, 3040 Sherbrooke Street
West, Room 4B-1, Montreal.

Fees: None. Participants must
be released /supported by their
Institutions or organizations and
make a commitment for the full
session. The Centre for Literacy
provides the training through its
grant from The National Literacy
Secretariat, Human Resources
and Labour Canada.

Information: (514) 931-8731,
local 1415. We can tell you whom
to contact at your institution or
organization to facilitate
participation.

Thinking critically about language, race & gender
(in collaboration with The Canadian Congress for Learning Opportunities for Women [CCLOW])

Leader s: Olivia Rovinescu, Concordia University
Clifton Ruggles, Concordia University,

_ PSBGM
Date: Saturday, January 29, 1994
Place: = Dawson College
Time: 9:.00 a.m. - 4:00 p.m.
Fee:

This workshop will help participants learn how to
think critically about race and gender. Emphasis
will be placed on the process of analyzing racist

£80.00 (includes materials and lunch}

and sexist language particularly as it affects
women’'s learning.

The workshop will also help participants explore
the extent to which the “politics of one's location”

and prior belief system influence the reasoning

process. What counts as valid reasons and valid
evidence upon which to base an argument, and
how do cultural assumptions about race and
gender hinder both access to, and possibilities of,
learning for women?
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Montreal Conferences

Learning Disabilities
Association of Quebec

19th International Conference
“Learning Side by Side”
March 17 - 19, 1994
Information: Tel: (514} 847-1324;
Fax: (514) 281-5187

Springboards 1994

English Language Arts Conference
Aprll 14 - 15, 1994

Chronological
Conference Listing

1993 Mcdern Language
Association

December 26 - 30, 1993
Toronto, ON

College Composition and
Communication (CCCC)
Winter Workshop
‘January 6 - 8, 1994
Clearwater Beach, FL

1994 Annual Conference on
Lifelong Learning

“Re-educating America:
Technology and Higher
Education”

February 16 - 18, 1994

San Diego, CA

Information: Jim Boss (619) 563-7144

1994 Conference on College
Composition and
Communication

March 16 - 19, 1994
Nashville, TN

Asscciation for Supervision and
Curriculum Development

March 19 - 22, 1994
Chicago, IL
Informaticn: ASCD, 1250 N. Pitt St..
" Alexandria VA 22314, (703) 549-9110

Bard Colicge Institute for
Writing and Thinking

“How to Read a Book"
April 15, 1994

Simon’s Rock Campus
Great Barrington. MA

International Reading
Association (IRA)

May 8 - 12, 1994

Toronto, ON

Information: IRA Conference Division,
800 Barksdale Rd.,

P.O. Box 8139, Newark, DE

19714, USA

Canadian Council for Teachers
of English and Language Arts
(CCTELA)

“Literacy Through the Looking
Glass”

May 4 — 7, 1994

Moncton, NB

Wheole Language Umbrelia

July 14 -17, 1994
San Diego, CA

Media Education: Instructional
Imperatives for the Year 2000

NCTE Commission on Media
Assembly & National
Telemedia Council

July 22 - 24, 1994

University of Wisconsin
Information: Karen Neither, NCTE,
Tel: (217) 328-3870, ext. 203

Global Conversations on
Language and Literacy

International conference
co-sponsored by NCTE,

The National Writing Project and
Department of Defense
Dependents Schools (DoDDS)
August 15 -17, 1994

Oxford, England

Information: Linda Oldham, NCTE,
Tel: (217) 328-3870 ext. 282;

fax: (217) 328-9645

CONFERENCES 13

National Conference on Family
Literacy

October 1994
Ottawa, ON

National Council of Teachers of
English (NCTE)

November 14 - 16, 1994
Orlando, FL

International Reading
Association (IRA)

April 30 — May 4, 1995
Anaheim, CA

Summer Institutes

Summer Institute for Teachers
of Literature

“Literature of the Americas: A
Critical Perspective

National Counclil of Teachers of
English

College Section

June 5 - 8, 1994

Myrtle Beach, SC

Bard College Summer
Workshops

Institute for Writing and
Thinking includes:

Writing to Learn

Visual Thinking

Exploring Women's Writing
Writing Retreat for Teachers,
and more

July 11 -15, 1994
Annendale-on-Hudson, NY
Information: (914) 758-7432

Detalils on listings available from
The Centre for Literacy, (514)
931-8731, local 1415.

1
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Literacy Partners of Quebec &

- The Centre for Literacy of Quebec N
Readmg Recovery Information Session: Thursday, January 20, 1994 &

What is reading recovery?

Reading Recovery is an early, short term intervention program for the lowest achieving students in grade one,

regardless of their ethnic, linguistic or socio-economic background, intelligence, language achievment. physical
handicaps or learning disabilities.

What is its goal?
Its goal is to enable these at-risk students to make accelerated progress aid to becorne competent, independant readers
within the average band of literacy achievment in approximately 12 to 20 weeks of daily 30-minute lessons.

Date: Thursday, January 20, 1994
Time: 7:30 - 5:30 P.M.

Place: Dawson College, Room t.b.a.
Presenters:

Fergus Reid, Site Coordinator, Canadian Institute for Reading Recovery
Bonnie O'Donoghue, Coordinator of Early Literacy and Reading Recovery,
Scarborough Board of Education

Session 1 Overview:
An introduction to

Session IIA
For teachers only

Session IIB
For administrators only

Reading Recovery
Topics will include historical

Audience: Teachers and
administrators

perspective, research, structure,

Topics will include detailed lesson
components, diagnostic
procedures, analysis of student’s

Topics will include system
implementation, impact on early
literacy development, cost

Bonnie O'Donoghue

teacher training, and a child's reading analysls, staff development.
lesson.
Leaders: Fergus Reid and Leader: Bonnie O'Donoghue Leader:  Fergus Reid

The evening will be divided into three sessions for teachers and administrators:

N.B. The presenters will be available for consultation and more individual discussion on Friday morning,

January 21. Those most likely to benefit from this session are teachers and administrators who have done
prior research on Reading Recovery and would like to explore the specifics of implementing it in a particular
board/institution. No charge for either session: registration required to ensure availability of space.

R.S.V.F (514) 931-8731, local 1415, by Monday, January 17.

The Centre for Literacy and Dawson College 1993~ 1994 Workshops Seminars
Numeracy: Rethinking Virtual Realities: Designing brief
The relationship workplace literacy: From the concrete to writing/thinking
between Building programs the barely assignments across
mathematics and that make sense ina imaginable the disciplines
'} language changing workplace  Leader: Stephen Leader: John Bean,
Leader:Brian Smith, Leader: Sondra Stein, Marcus, Seattle
Dawson Natioval Institute University of University
College for Literacy. California Date: Friday, May 27.
Date: Thursday, Washington. D.C. Date:  Friday. April 14, 1994
Feb. 8, 1994 Date: Thursday, 1994 Time: 9:00 a.m. to
Time: 5:30 p.m. to April 7, 1994 Time: 9:00 a.m. to 4:00 p.m.
9:00 p.m. Time: 5:30 p.m. to 4:00 p.m. For information: Catherine
9:00 p.mn. Duncan. (514) 931-8731. local
1415. Fax: (514) 931-5181.




Information request

* On seniors’ literacy projects

Information is requested from

anyone involved in projects on

literacy related to seniors and

looking at the following issues:
Public awareness of the need
for seniors’ literacy programs

* Literacy levels as an indicator
of seniors being able to access
services

* Alternative methods of
providing information for
seniors with low levels of
literacy

Contact: Jean Dirk, Something

Special for Seniors, Medicine Hat

College, 299 College Drive S.E.,

Medicine Hat, AB, T1A 3Y6

Tel: (403) 517-4303;

Fax:(403) 527-0459

* On health and family
planning in ABE/ESL
classrooms

The Massachusetts System for

Adult Basic Education Support

{SABES) provides staff and

program development support for

adult education programs across
the state. They are looking for
information on ABE or ESL
teachers and programs
addressing health and family
planning in the classroom. They
are Interested primarily in good,
innovative, unpublished
curricula, training packets,
classroom materials, and in
teachers who are developing and
using these materials.

To share, contact Lou Wollrab,

SABES Information Coordinator,

Internet ID: sabes@world.std.com

If you are not on Internet, contact

NALD: Tel: (519) 452-4446:

Fax: (519) 451-8831. They will send

your information on to SABES.

Call for papers/proposals
* Women, literacy and
developmen...
Convergence 1994

Convergence is an {nternattonal
Journal of adult education
published by the International

ANNOUNCEMENTS 15

Council for Adult Education. In
preparation for {ts Fifth World
Assembly in the Arab region in
September 1994, and in
recognition of the United Nations
Fourth World Conference in 1995
on Women's Action for Equality,
Development and Peace, the
Council is publishing a special
issue on the conference theme:
Women, Literacy and
Development. Although the issue
will highlight the educational
challenges and actions of women
of the Arab region, the editors
welcome articles from all regions.

Some preliminary ideas for

exploration:

* Discussion of the higher
flliteracy rates for women in
some regions

* The challenges women face in
accessing literacy programs

* Descriptions of case studies,
successful projects

* Exploration of how to
strengthen adult education
organizations to support the
education and work of women

* Discussion of how illiteracy
prevents women from achieving
equity In terms of control over
land, financial resources,
education, work, politics and
decision-making

* Discussion of how and if
literacy programs for women
combat poverty

* Examination of the role of
womien's organizations —
development work vs. charity

In an effort to maintain regional

and gender balance in content,

Convergence invites proposals

before accepting articles.

Proposal deadline: January 31,

1994. Article (2500 words)

deadline: March 30, 1994

Send to: Convergence, International

Council for Adult Education, 720

Bathurst Street, #500, Toronto, ON,

M5S 2R4.

Tel: (416) 588-1211;

Fax: (416) 588-5725: Internet-mail:

icae@web.apc.org

- Conference for Teachers
of English and Language
Arts (CCTELA)

Moncton, NB, May 4 - 7, 1994

Literacy Through the Looking Glass

Forms available from: Pam Sheridan

Weldon, 574 Salisbury Poad,

Moncten, NB,

E1E 1B8: Tel: (606) 855-1017

+ Whole Language
Umbrella 5th Annual
International Conference

“Inviting Diversity”

San Diego, CA

July 14 -17, 1994

90-mirntute sessions

Forms avalilable from: Virginia Little,

814 Amiford Drive, San Diego,

CA 92107-4206,

Tel: (619) 223-4328

Deadline: December 31, 1993

Homespun/Family Literacy
Instruction Seminar

March 1 - 3, 1994

Brooks Campus, Medicine Hat
College Brooks AB

This seminar will provide
participants with a foundation in
family literacy and with the
information needed to instruct a
Homespun program. Curriculum
and parent handbook included.
Fee: $363.80 (GST included)
Deadline: February 24, 1994
Information: Bonnie Annicchiarico

or Karen Nelson (403) 362-1677.

Publications

The Back-to School
Survival Guide for Women |,
by Nora D. Randall, published by
the B.C. Network of the Canadian
Congress for Learning
Opportunities for Women.

The notion of returning to school
has crossed the minds of many
womer, but it often seems
confusing, daunting, or plain
impossible. Recogriizing that going
back to school is different for
every woman who begins the

continued on page 16
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continued from page15

process, this book guides a
woman through the major steps.
1t helps her ask the right
questions and provic.es important
information about returning to a
learning environment. With
practical advice from real-life
scenarios, and acknowledging the
lighter side of a journey which has
its ups and downs, this guide
emphasizes that with persistence
and determination, it can be done.

Ordering
information: The
Back-to School
Survival Guide
Jor Women is
free to women
interested in
returning to
school. For
those who
can afford
to
purchase, the
cost is $10.00 + 7%
GST. To obtain a free copy or
copies, please send a cheque or

o A SR R S A |

1 To subscribe, complete this form ard mail it with your cheque to: _ ¢

money order to cover cost of
maliling as listed below. If
purchasing, enclose $10.00/copy +
GST.

Maliling costs: 1-20 copies, $3.75;
20 + copies, 2% of total order (# of
books x $10.00 x .02 = cost of
mailing).

Send to: CCLOW -BC Network, c/o
Bonjour Books, #230 - 8711 Beckwith
Road, Richmond, BC, V6X 1V4 Tel:
Toll-free: 1-800-665-8002

DRAWING: A
link to Literacy
Stunning '
drawings and
moving texts
on social and
personal
issues that
touch us all
- war, race,
love, AIDS,
pollution ~ §
produced 7
by college
students.
To order a copy send a

By * The new Liberal government —
¥ being sworn in today in the same

cheque for $10.0C plus $3.00
shipping & handling plus
applicable sales tax(es) in Canada.
Cheque is payable to The Centre
for Literacy, 3040 Sherbrocke
Street West, Montreal, Quebec,
H3Z 1A4.

Information on special price for
multiple copies: {514) 931-8731,

local 1415.

Promises to keep

The following paragraph appeared
in “Comment and Opinion”, by
Neville Nankivell, in The Financial
Post, Thursday, November 4,
1993:

Rideau Hall where the [Canada
Post Corporation 1993 Flight for
Freedom] literacy awards were
presented— has rightly promised
to continue the National Literacy
Program set up in 1988. It will
also restore a recent 20% cut in
funding. Originally a $110-
million, five-year commitment, the
program supports verious literacy
initiatives.”

| The Centre for Literacy, 3040 Sherbrooke Street West,

:Montreal. Quebec, Canada H3Z 1A4

I I enclose a cheque for $10.00 ___ $55.00 $95.00 (Please mark choice)
I Make cheque payable to The Centre for Literacy.
| On multiple orders outside Moutreal. please add $3.50 additional postage.

g Name:

I Institution: Dept:

: Address: Postal Code:

I Tel: Fax:

L—_--:———ﬂ-—_—-—-l——__—u_————--—-——-———_—!__-__lll‘l—-—__J
Single subscription $10.00 e theracy ol
Multiple subscription (10) $55.00 the Curriculum =
Multiple subscription (20) $95.00 e -

/"is published four times
Back issues avallable . ~ - :

For special prices on institutional subscriptions of
100 or more, call (614) 931-8731 ext. 1415

‘during the academic. -
.year by The Centre -
- for'Literacy.
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Perhaps this age of

FALL 1993

and so on; or things of a

McLuhan on medla hteracy

specialists is in need of
creative trespassers.
— Arthur Koestler.

The Sleepwalkers

Listening to Eric
McLuhan, ! think of
Koestler's creative
trespassers, the rare
individuals who defy the
age of specialization to
roam in varied fields of
knowledge. McLuhan is a
umanist in an electronic
world, a man trained in
the classics and
traditional literary
studies who stretches the
frame to examine new
media and technology.

Eric McLuhan facllitated
an exchange on media
literacy in early October
at The Centre for
Literacy. In a low-key,
self-deprecating manner,
he drew on a lifetime of
theory-building by his
father and himself to
establish the “ground” for
the evening's discussion.
McLuharn has spent
much of his learning life
developing a set of "laws”
that could account for
Marshall McLuhan's and
his own understanding of
media and its impact on
human beings. Their
‘indlngs rely heavily on
theories of perception.

For much of the evening,
McLuhan pulled on some

[Kc

wll Toxt Provided by ERIC

Eric McLuhan at The Centre for Literacy, October 1993.
of his key assumptions or

“discoveries” as a way of
getting the audience to
question some of their
own assumptions about
media. One of those
discoveries is that “each
of man's artefacts is in
fact a kind of word, a
metaphor that translates

experience from one form

Teaching medi

into another.” (Laws. p.3)
Another is that “it makes
no difference whatever
whether one considers as
artefacts or as media
things of a tangible
“hardware” nature such
as bowls and clubs or
forks and spoons, or tools
and devices and engines,
railways,...computers,

a: other perspectives

Review of Laws of Media: The New Science

“software” nature such as
theories or laws of
science, philosophical
systems, ...forms or styles
in painting or poetry or
drama or music, and so

n.” (Laws, p.3).

The segments on pages

2 — 3 are a selection of
McLuhan’'s comments,
{llustrations, and
responses to questions on
that evening. Most of this
issue of Medla Focus is
devoted to reprinting
(with permission) textual
excerpts which elaborate
McLuhan' s theoretical
position on media; there
are also some practical
applications for teaching.
On page 4 are fuller
discussions, excerpted
from books and speeches,
of some of the ideas
touched on below. A
selection of classroom
applications starts on

p- 6 and Laws of Media is
reviewed on ».8.

Like all trespassers,
McLuhan generates
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Literacy for the 21st century
Literacy encompasses a
complex set of abilities to
understand and use the
dominant symbol systems of a
culture for personal and
community development. In a
thechnological society, the
concept of literacy is expanding
to include the media and
electronic text, in addition to
alphabetic and number
systems. These abilities vary in
different social and cuitural
contexts according to need and
demand. Individuals must be
given life-long earning
opportunities to move along a
continuum that includes the
reading and writing, critical
understanding, and decision-
making abilities they need in
their community.

CONTINUED FROM PAGE 1

strong reactions from
specialists in many of the
tields he crosses —
literary critics,
communications
specialists,

psychologists... But, at
the least, McLuhan
provokes ways of thinking
about media that set
them both inside and
against a tradition of
literacy. Anyone either

studying or teaching
media has something to
gain by testing
McLuhan's laws. [LS)

A gathering of McLuhan thoughts on media

Figure/ground as
the starting point

of perception

We have areas of
attention and inattention
which can be conceived
as figure and ground.
Most people tend to
confine attention to the
content i.e. what we have
called figure. But it is the
ground of any situation
that is in charge. ..
Always ask what is the
ground in any situation.

* The transformative
power of a medium
The content of any
medium is always an
older medium {.e. the
content of TV {s movies,
of movies is novels and
books, of books is speech.
something like a series of
Chinese boxes. but the
moment one medium
envelopes another, {t
transforms it. A movie on
TV is no longer a movie,
does not have the effect of
a movie. One medium
transforms another. The
impact of a movie from
the video store is TV.

* On musak
One of the greatest art

forms of the past thirty
years is musak. It was
designed to be ignored,
but to have an effect
when ignored that it
could not have if attended
to; it creates an
environment .. Its
designers have
engineered out all the
figure.

* Artefacts as media
What s the medium of
the car? ... the road and,
by extension, gas, oil
companies, Middle East
politics, suburbs..etc.
Looking at any medium,
you have to do an
inventory. How do they
affect the way we live?
How do they relate to one
another? The content of
car, TV, video, etc. is the
user.

» Differences between
film and TV

On a movie screent, every
frame is static: it moves
between full image and
no image. All action
occurs when the screen is
blank: it is supplied by
the viewer unconsciously.
(One is aware of it in
somewhat in silent film.)
The viewer is working

madly providing the
movement.

On a TV screen, there are
always a few dots or
lines. The image is filled
in by the viewer. A movie
is filled in frame by
frame. In TV, blanks are
filled in.

* An experiment in
perception — film/TV
McLuhan described an
experiment he conducted
at Fordham University in
the late 1960s:

Students watched three
short films shown on two
sides of a bedsheet, cne
side with direct light, the
other with reflected light
to simulate the effects of
film and TV.

After viewing each film,
the students were asked
to record a personal
response. While there
were not absolute
differences, there were
patterns,.regardless of
the level of sophistication
or background Those on
the “film" side of the
screen wrote like film
critics, commenting on
story, narrative,
continuity, shots. etc.
Those on the “TV" side of
the screen talked about
themselves— how they
felt, dreams they had
had. memories, colour,
mythic interpretation.

* TV and
interpersonal
distance

TV {s a medium of close-
up. Ned Hall, in The
Hidden Dimension,
analyzes distance
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between people and
points out that the sense
of interpersonal distance
q’s cultural. Kids reared
n TV like to be closer to
one anotner than adults
over 40 do. What we do
not yet know is how kids
raised on TV organize
themselves and their
circumstances for
communication?

* A study of TV
studies
Merrilyn Emery, a
researcher in New South
Wales(1985) wrote a
thesis on all studies of TV
ever done. Among her
conclusions: TVisa
maladaptive, but potent
medium; all effects
studied are entirely
subliminal. It offers
nothing that improves
users (in epileptics,
certain frequencies
trigger seizures). She
claims there is no
vidence that video games
mprove hand-eye
coordination.
* Medium as message
Experiments with EEG
and ads in different
media have proved that
response is determined
by the technology. The
organism responds to the
technology.

» Computer editing
and writing style
Don't edit on screen-—
you can't see what you
want to catch The left
side of the brain likes
abstract logic, detail.
Light behind the screen
calls on the right brain
which is holistic. A PC
word processor book on
screen has the effect of
TV.
New styles of writing are
merging from the use of
‘he computer because
the computer/TV screen
likes a short attention
spart. For example, the

average sentence length
of about S to 20 words
has been getting shorter
through the twentieth
century. The average
length of a Harlecuin
Romance sentence is 9
words. There are also
two new kinds of

paragraphs in business
writing; the highly
dramatic, quick-moving
1 to 2 sentence
paragraph, and the 2 to
3 sentence topic-
development paragraph
which sets up an
hypnotic rhythm.

» Alphabetic
abstraction

The first 80 pages of
Laws of Media was an
analysis of the alphabet
as the great abstracter
that splits
conscious/unconscious,
and figure/ground. It
puts the left brain in
orbit, exactly the
opposite of TV/computer
which appeals to the
right side

* Postliteracy

The end of literacy and
beginning of postliteracy
coincide with the advent
of speed reading and
colour TV in the 1960s

MEDIA FOCUS

MclLuhan
Studies
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A journal called McLuhan studies

McLuhan Studies, edited
by Eric McLuhan, began
publication n 1991
following a renewat of
interest in McLuhan's
life and work in the late
1980s. The Antigonish
Review (1988) devoted a
full issue to McLuhan
and republished it as a
book one year later.
Laws of the Medla
appeared in 1988 and
was immediately
translated into half a
dozen languages. Philip
Marchand brought out
his biography in 1989,
And McLuhan's early
writings were being
retssued.

According to its editor,
its purpose Is to
examine, discuss, and to
continue the work of

Marshall McLuhan.
McLuhan Studtes has
three alms: to present
materiai written by
Marshall McLuhan, but
previously unpublished,
to print articlies about
his work and writings,
and to seek fresh
material from various
ficlds and of the kind
that interested him.

McLuhan Studies can be
ordered from
Department of Italian
Studies, Untversity of
Toronto, Toronto,
Ontario, Canada

MBS 1Al.

In Canada, $25.00
CDN/issue; in
U.S./overseas, $25.00
US.
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4 MEDIA FOCUS
Elaboration on some McLuhan concepts

These excerpts were
reprinted from Laws of
Media and from a
presentation given to the
Ontario Council of
Teachers of English
(OCTE) in 1989. A note
following each indicates
the source.

Figure and
ground as basis

of perception
Figure’ and ‘ground’
entered Gestalt
psychiology from the work
of Edytar Rubin, who
about 1915 used those
terms to discuss aspects
of visual perception. They
have here been
broadened to embrace the
whole structure of
perception and of
consciousness. All
situations comprise an
area of attention (figure)
and a very much larger
area of inattention
{ground). The two
continually coerce and
play with each other
across a common outline
or boundary or interval
that serves to define both
simultaneously. The
shape of one conforms
exactly to the shapc of

Q

the other. Figures rise out
of, and recede back into,
ground. which {s con-
figurational and
comnprises all other
available figures at once.
For example, at a lecture,
attentior: will shift from
the speaker's words to his
gestures, to the hum of
the lights or to street
sounds. to the feel of the
chair or to a memory or
association or smell.
Each new figure in turn
displaces the others into
ground. Ground provides
the structure or style of
awareness, the ‘way of
seeing’ as Flaubert called
it, or the ‘terms on which’
a figure is perceived. The
study of ground ‘cn its
own terms’ {s virtually
impossible; by definition
it is at any moment
environmental and
subliminal. The only
possible strategy for such
study entails
constructing an anti-
environinent: such is the
normal activity of the
artist, the only person in
our culture whose whole
business has been the
retraining and updating
of sensibility.

In the order of things.
ground comes first and
the figures emerge later.
‘Coming events cast their
shadows before them.’
The ground of any
technology or artefact is
both the situation that
glves rise to it and the
whole environment
{medium) of services and
disservices that it brings
into play. These
environmental side-
effects impose themselves
willy-nilly as a new form
of culture. ‘The medium
is the mcssage.” Once the
old ground becomes
content of a new situation
it appears to ordinary
attention as aesthetlc
figure. At the same time a

new retrieval or nostalgia
is born. The business of
the artist has been to
report on the current
status of ground by
exploring those forms of
sensibility made available
by each new mode of
culture iong before the
average man suspects
that anything has
changed. (Laws of Media:
The New Sclence, p.5)

Alphabetic
mystery

As Havelock has shown
at length, the alphabet
derives from the discovery
of the consonant — an
utter figment of the
imagination. And this
must be the central
mystery of Western
civilization: whatever
possessed {ts inventors to
imagine and invent the
alphabet of phonemes?

The consonant does not
cxist alone: it {s always
accompanied by a vowel
which it shapes or
determines. On the other
hand. because a syllable
is a common experience,

the syllable is a
reasonable invention. But‘
our letters are inherently ’
meaningless; the sounds
they represent are
meaningless too: a double
abstraction. In reading, a
deliberate divorce is
introduced between
conscious and
subconscious: some
things are to be ignored,
for example, individual
letters. This may be the
first example of an
institutionalized
subconscious. {OCTE,
1989)

Reading and

“mental movies”
Reading aloud ended with
the telegraph. The
“trilling wire" or nerve
system outside the body
private and social drove
readers to explore the
inner landscape and to L
drop delivery to the outer ‘
audience. Reading speeds
doubled or tripled, and
the inner voice, silent for
centuries (as Julian
Jaynes reported) took
over narration. The
telegraph office was the
box-office entrance to the
movie theatre of the
mind.

The familiar “mental
movie” produced {n us by
a novel can only be
produced by the high-
speed passive reader: with
delivery aloud, the reader
faces the audience: silent,
inner and outer coalesce.
Film and stream-of-
consclousness style were
inevitable, both embedded
in telegraph form.
Similarly, all electric
media push inwards, try
to replace the alphabetic
split of inner/outer and of
conscious/subconscious
by turning everything into
phantasy. All turns inner,
Tribal voices, (OCTE,
1989)
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arduous for the average
person. If you pay
attention, study it, render
it conscious, it can’t
work. The reason most
ads have so little for the
% rational faculties is

.~/ they're not for the
rational facuities. Mon-
rational knowledge is
mimetic and
instantaneous, and
instantly satisfying.
Reading is too slow.
(OCTE, 1989)

Post-literacy
Post-literacy is not the
end of literacy but
perhaps the onset of

3 phase IV: following
SR deciphering, manuscript
- culture, and the intense
print phase. We are now
well over the dividing line

Musak and that was the 60s and 70s.
rational Post-literacy will bring
intelligence with it a renaissance; the

Meditate a while on the
muzaks. Here, at the
peak of form of Western
culture, as it were, we
have sired a mode of
music designed expressly
to be ignored. And when
ignored, to have a specific
effect. Deliberate,
programmed ignorance. If
you pay attention to it, it
ccases to work. Anything
constantly repeated has
the same effect: it
becomes an object of
inattention, a new
program for the
subconscious that turns
the user into a robot. It
simply and completely
circumvents the
intelligence and the
conscious faculties,
rendering them
obsolescent. We retain
only the dream of
autonomy. So much for
the "rational soul” and
alphabetic man - and the
illusion of detachment.
The only possible
strategy, then. for
recovering control is too
distasteful and too

old thing comes back in a
new form. Probably the
most exquisite or most
mannered writing is yet
to come, something with
the trembling delicacy of
oriental dance or
calligraphy.

Quite likely we will see a
reorganization and
stratification of skills.
One part of the spectrum
might feature literacy as
simply utilitarian,
without particular
refinement, rather like
typical bachelor cooking.
Indeed, much “utility
prose” is already at this
ebb: read a few technical
manuals or reports. No
one reads - or writes -
them for enjoyment or
amusement. Two other
plateaux are likely. One,
the handicraft level,
would see a facility with
writing as a polite
accomplishment, rather
on a par with needlepoint
or playing the violin - for
private aesthetic
satisfaction. The other

MEDIA FOCUS 5

plateau holds the literati
in the best sense — a
relatively small group,
comparable perhaps to
classical musicians, able
to perform across the
entire spectrum of
literacy, versed in the
Western tradition — an
elite or aristocracy. They
alone will have fuil
rational powers of
abstraction and
detachment, will be able
to contro!l or suppress the
voice of the inner robot.
They will be in enormous
demand because of their
critical, logical and
innovative skills, their
ability to tap the left
brain and suppress the
right. They will probably
not be the leaders -
unless one or another
turns pirate or
entrepreneur. (OCTE,
1989)

The dyslexic:
Every man

as cubist

The present electronic
age, in its inescapable
evocation of simultaneity,
presents the first serious
threat to the 2500-year
dominance of the left
hemisphere. Itis no
surprisc that students

whos~ right brains have
had eighteen years’
education by TV have
problems with left-brain
curricula and SAT tests.

The current spate of
dylexia and other reading
difficulties — some 90 per
cent of victiins are
males— {s a direct result
of TV and other electric
media pressuring us into
returning to the right
hemisphere. Dyslexia is
an inability to adopt a
single, fixed point of view
with respect to all letters
and words: conversely, it
consists of approaching
letters and words from
many points of view
simultaneously (right-
hemisphere fashion),
minus the assumption
that any one way is solely
correct. As the pressure
continues, so will the
problems with our left-
hemisphere alphabet.
The cubists, as artists
and 'antennae of the
race,” detected the shift
some seventy years ago,
and explored the
grammar of this sensory
modality. If literacy is to
survive for another
generation in the West,
our writing system will
soon have to be
completely recast in a
mould congenial to right-
hemisphere sensibility
and satisfactions. We
might, for example,
replace it with a syllabary
of fifty to seventy
characters.

(Laws of Media: The New
Science, p.76)
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6 MEDIA FOCUS
Teaching media: othe

Marskall and Erlc McLuhar
collaborated with teacher
Kathy Hutchonin 1978 to
write a textbook that
translated thelr theory into
classroom practice. The City
as Classroom builds a
program of media studles
around training students to
perceive and analyse thelr
surroundings (n terms of
“figure,” the elements we
consclously note, and
“ground.,” the elements of
which we are not consclously
aware. Besldes devoting
chapters to the traditional and
new media — print, radlo,
televislon, computers, ...

— they ask students to
consider artefacts such as the
automoblle and the clock as
media which shape our daily
ltves.

The City as Classroom [s out
of print. Eric McLuhan has
given permission to Media
Focus to reprint excerpts
which prouvide the context for
some of the exercises below. A
JSfew have been abridged from
the origtnal. If you can access a
copy of this text in your library,
you will discover a collection of
hundreds of concrete and
highly adaptable classrom
ldeas and exercises Intended
to be part of a_full program but
usable In many contexts.|

The numbers in brackets
refers to the page in te
original text. LS.

s
L
3,

Figure/ground: a
technique for seeing the
whole situation

The terms figure and
ground, in the sense that
we are going to use them
in this book, were first
introduced ... about
1915. Strange as it may
seem , until 1915 there
had been no satisfactory
terms in general use to
describe the parts of a
situation: people could
only resort to t.dking
about “this thing” and
“that stuff”, or to similar
indefinite expressions.
The terms “figure” and
“foreground” and
“background” were in
use, but they were not
fully satisfactory for the
study of structure. For
one thing, they already
had quite specific
meanings with reference
to painting.

Scholars had observed
that when a simple
picture or image is looked
at for a short while, some
elements tend to advance
into the foreground, often
seem to detacn
themselves from the
others and to stand out
some distance from them.

Quickly or gradually.
these items in the
foreground begin to
monopolize the viewer's
attention vhile the rest
are ignored: this is
termed a figure/ground
situation. The
consciously noted
elements are figure, and
everything else is ground.

When we look at a bowl of
flowers on a red
tablecloth, we may be
very conscious of the
flowers (figure), but much
less conscious of the
tablecloth (ground),
although that tablecloth
influences the way we see
the flowers: if the
tabiecloth were blue, for
instance, the flowers
would appear to be a
slightly different color.
But if a weaver were
standing beside us, he or
she might exclaim, “What
a beautiful weave in that
tablecloth I” (figure), and
be relatively unconscious
of the flowers (ground).

City as Classroorn, p. 8-
9.

I pers

pectives

In your own
experience, you are
always the figure, as
long as you are
conscious. The
ground is always the
setting in which you
exist and act. The
ground is never
static; it is always
changing. The
interplay between
you and this
changing ground
changes you.
(Compare your
picture in the Year
Book last year with
your picture this
year.) (10)

Exercises

Figure and ground are
usually associated with
visual experience, bat
they are equally useful
for noting and analyzing
other kinds of situations,
e.g. the area of sound.

Some figure/ground

experiments that deal

with the area of sound:

* Pick two locations of
activity in your school
— say the library and
the cafeteria— and
put them ‘under
surveillance.” Do
some reconnaissance;
then use a tape
recorder to record all
the normal sounds
you hear. Edit down
the sounds yvou have
collected to a two-
minute tape that
creates the effect of
the place through
sound, Try to
transmit the feeling of
being there, not the
impression of a ‘trip
through:' avoid story-
line sequences

Aruitoxt provided by Eic:




{figure) in order to
concentrate on the
ground. When you
have played the tape.
ask yourselves:

¢« How many sounds
did the place make?

«  What kind of sounds
were they?

¢ Which sounds were
remarkable (figure)?

°  Which sounds were
usual. normal,
unremarkable
{ground)?

¢ Are there any sounds
you did not know you
had. until you heard
the tape?

* Are there any sounds

which seemed

uninteresting while
you were recording,
but which sound

interesting on tape?

Are there any

uninteresting sounds

on the tape, which
seemed interesting in
the place?

*  Which sounds would
tell a person from
Polarid or Mars most
about the place?

¢ Which sounds need
explaining? Why? To
whom? Are they figure
or ground?

¢ Loock into the nature
of “white noise” and
its use in office
buildings.

+ Investigate the nature
of background music
and its use in a
variety of places such
as alrplanes, dentists’
offices a—d elevators.

In his book. The World of
Silence., Max Picard
explains how any sound
must have silence as its
ground. When the noise
of the ground. or
surround. itself becomes
noticeable. the figures of
sound tend to be
obliterated. Conversation

alts until a jet has
passed.

*»  When environmental
noise increases to the
point of becoming

Q

flgure. does noise
pollution begin ?
{12-13)

The personality
structure of each
individual forms part
of an invisible ground
which changes the
way he or she
experiences the same
figure. A ground
may be “hidden,”
because it has
become so famiiiar to
us that we have
stopped paying it any
conscious attention.
S

Exercise: Reflection

on changing culture
Put a Toulouse-
Lautrec poster beside
the road. Drive by at
10 km/h. Can you
read the poster ?
Drive by again at
80 km/h. Can you
see {t ?

*  What information
have you discovered
from this experiment
about the ground of
nineteenth-century
France ?

*  What have you
discovered about the
ground of twentieth-
century North
America ?

« Is there a difference
between town and
country billboards?

Are city billboards

supposed to attract

conscious attention ? Are
they flgures or part of our
barely noticed. urban
ground ?

(18-19)
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One sure way to
perceive the structure
of any situation easily
is to reverse its
figure/ground
relationship. If you do
this, even the most
hidden grounids and
relationships will come
to light.
-
Exercise:

To discover the structure
of a talk show, arrange to
put one on. Invite
strangers In to host the
show and ask class
members to be guests.
What happens? What
does this exercise tell you
about the structure of a
talk show?

(20)

Q

There is no logical
connection between
figure and ground,
but there is always a
relationship, since
ground always
provides the terms on
which a figure is
experienced. In that
relationship, meaning
(the effect on you) is
generated. (p.21)

Exercises:
Figure/ground in
advertising
Figure/ground analysis
provides a useful method
of finding meaning in
advertising.
What effect is
produced by draping a
beautiful woman over
an expensive car in an
advertisement to sell a
car ? Is the car figure.
or is the woman?
Bring to class a
variety of ads to
demonstrate the effect

created by placing a
figure against a
particular ground.
The class might want
to work in teams and
each could collect
perfume ads, or
liquor ads. or car ads.
and make a
presentation to the
class on the way each
group of products is
sold. One team could
use well-known
television commercials
for a particular kind
of product.
Recheck your ads to see
whether the product
which is the ad's
presumed figure is really
the sales-object. or
whether some element in
the presumed ground
attracts more conscious
attention. The more
outstanding element s
the real figure and the
real sales-cbject. (27-28)

‘%g&

A stereotype is a
figure repeated so
often in a culture
that it ceases to be
noticed and becomes
part of the
unconscious ground
of tat culture,
shaping people’s
perceptions
subliminally. (28)

Exercise:

Begin your investigation
of any medium by making
a list of all its forms.
Then choose one item
from your list and
experiment with it to get
a decper understanding
of its characteristics. {32)

Clty as Classroom:
Understanding Languages
and Medla.

McLuhan, Hutchon.
McLuhan
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Review I

Cultural
literacy and
laws of media

review of Laws of Media:The
New Sclence. by Marshall
and Eric McLuhan,
University of Toronto Press
1988. 252 pages.

reviewed by Max Ackerman

Various research
institutes and advocacy
groups are beginning to
call for a 'big picture’
approach to literacy.
This requires a coherent
vision of what it means to
be literate in the arts,
sciences, humanities and
technologies. The book,
Laws of Media: The New

Science by Marshall and  to integrate the

technological, social, and

Rl {ew elegantly simple

' N In the early

Eric McLuhan shows how

artistic disciplines for
cultural awareness. The
New Science as
developed by the
McLuhans provides a

In collaboration with his
son Eric. McLuhan began
an exhaustive decade-
long search for the
transformational
principles of media.
What they found and
how they applied it. is
told in Laws of Media (U
of T, 88) and the journal
McLuhan Studies.

In Laws of Medla. the
authors demonstrate how
technology influences our
sensory awareness of
space and time, even at
the neurological level.
They criticize current
theories of
communication for
ignoring the role of
artefacts in our sensory
lives. Shakespeare
understood, "No profit is
where no pleasure is
taken." To heighten our

laws allowing
g Practitioners to become

seventies, after
almost fifty vears of
teaching and
R writing about the
A poetic methods of
M Joyce, Eliot.
\ Pound,
A Coleridge, and
l others. and in
S response to
critics who derided
his lack of scientific
method, Marshall
McLuhan wondered if he
could find a poetic
method of discovery.

Meaning of ‘credit card’ using tetrad (version 1)

with the credit card,
the public is poured
into the computer,
as information

image of user

you need another card to
validate your card...
loss of card is loss of 4.00
identity: requires that >
you make a new persona ==

barter -
inflation

Reverses

corporate services
awareness
audience

credit card as stage

computer as tribal
memory bank

Retrieves

"‘Obsolésces |

money

user, transaction, and goods
alike are obsolesced and
become information and imagery

§2




powers of observation
and imagination. the
McLuhans developed a
model of inquiry, in the
form of four questions,
which they call tetrads.
The questions are:

Tetradic analysis can be
applied to any forms:
cultuial. political,
mechanical. The book
provides dozens of
examples of the
application of the tetrad.
ranging from “airplane”
and “brothel” to
“hermeneutics” and
“Romanticism” (see two
versions of credit card
below). Cast in the role of
an investigators, readers
search primarily their
own experience: beliefs,
feelings. cognitions, and
behaviors for effects or
clues to reveal the
mystery of some artefact.
The McLuhans define
artefacts as clusters or
configurations of media
as experienced by their
user. The answer to the

1) What does this
enhance, amplify
or intensify?

2) What does it
displace or
render
obsolete?

3) What does it
retrieve which
was previously
displaced?

4) What does it
reverse into?

masks that
money can buy

great danger

is loss of
face

private imagery

‘Reverses®

MEDIA FOCUS 9

four questions comprise
the meaning of a
particular artefact.

The McLuhans
discovered that thinking
tetradically is thinking
analogically:
Enhancement is to
Reversal as Retrieval is to
Obsolescence. To show
the laws forming Gestalt.
they can be juxtaposed
and read left-to-right;
bottom-to-top, etc. For
example, the personal
computer enhances ease
of composing vernacular
prose as it reverses into
arduous do-your-own-
typing it displaces the
studied, linear, draft-
oriented approach to
writing as it retrieves the
creative streak and
improvisation. The

bankruptcy
]

the creditor as cop

conventional analysis
looks into the content of
a computer and finds
only an electronic device
for storing and retrieving
digital codes.

After centuries of
confusing literate man
with grammatical man,
the new science of media
poetics as elaborated in
this book. shows how
literacy in a field
demands nothing less
than understanding its
full cultural
consequences.

Max Ackerman teaches
Communications at Dawson
Ccllege. He has been
studying McLuhan since the
1960s.

Meaning of ‘credit card’ using tetrad (version 2)

the corporate image

barter, haggle

nothing fixed beforehand:
the identities are as
fluid as “he haggle

gain hunting: occupation
of the rich

money, the body

the breakdown of
hardware
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Review II

L'éducation aux médias
dans le monde:
nouvelles orientations.
ed. C. Bazelgette, E.
Berort, J. Saveno.
BFI/CLEMI, Paris, 1992.
256 pp.

reviewed by Michel
Pichette

This book is a report of
“Les nouvelles
orientations de
I'’éducation aux médias
dans le monde,” an
international conference
organized in Toulouse,
France in 1990 by the
British Film Institute and
le Centre de liaison de
I'enseignement et des
moyens d'information

MEDIA FOCUS

(CLEMI, FRANCE) under
the auspices of the
Conseil de 'Europe and
UNESCO.

A collection of works by
students, researchers,
media professionals and
community project
directors, the report is
the outcome of the
meeting of delegates from
more than 45 countries.
It is rich in its attention
to ethno-cultural
similarities and
differences in relation to
television, media literacy
and the ways in which
children and their
parents interact with the
media.

In addition, the report
includes a number of

practical classroom ideas
on subjects including
photography. journalism.
media education theory
and production.

This publication stresses
the importance of both
the practical and
theoretical aspects of
media education and
provides a valuable
overview of the status of
this area of learning in a
number of countries.
including Chili, India.,
Russia, Japan, the
United States and
Denmark. It reports on
the history, pedagogy.
resources and methods of
evaluation in media
education in these
countries, making it a
goldmine of information

and experience.

Michel Pichette is with
Les services aux
collectivités, Université
du Québec a Montréal.
He researches and writes
on media education and
attends international
meetings.

The report is available in
French at The Centre fer
Literacy.

International Declaration on Media Education 1993

{Michel Pichette of the
Service aux collectivitées,
Unlversité du Québec a
Montreal, was an lnvited
speaker at a conference
orgunized by UlInstitut
international de la
communlcation visuelle (IICV)
held in Chaumont-Neuchatal,
Switzerland in April 1993.
The theme of the conference
was “The Role of Medla
Education in the School
Curriculum.” He reports on a
declaration on media
education adopted there.]

Two hundred delegates
representing a number of
member countries of the
Conseil de 'Europe met
in Switzerland in April
1993 to adopt the text of
a declaration concerning
media education. This
document outlines
objectives and strategies
for media educatiin
curricula at the primary
and secondary levels, as
well as for teacher-
training programs. The
theme of this
Irternational conference
folllowed recomiren-

dations from an 1989
meeting of the Conseil de
I'Europe’s conférence
permanente des
ministres européans de
I'éducation held in
Istambul.

The Declaration adopted
at the Chaumont-
Neuchatel conference has
since been submitted to
the Conseil de I'Europe
and to ministries of
education of
representative countries.
It stipulates that 1edia
education must be

included at all levels of
education, whether it be

as a separate course or
integrated across the
curriculum, and stresses
the necessity to begin at
the initial levels of
learning.

While the media create
their own forms of
language and ways of
thinking which borrow
from the written word,
the Declaration affirms
the critical need for a
"new literacy.”

81

Delegates recognized that
med. 1 education

1) is integral to the
effective and cognitive
development of young
people;

2) encourages learning
new means of expression
and communication
through the media; and

3) is one way in which
schools can respond to
the new challenges of
contemporary society and
post-modern culture.

The Declaration and a
report of the conference
are available in French at
The Centre for Literacy.
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Connecting literacy in the schools, community and workplace

New technologies in educatiomn:
Who will teach the teachers°

New technologies have not yet
revolutionized the classroom as
many believed that they would a
decade ago. and humanists are not
involved in any organized way in
‘ the design of the new information
hignway. These were claims made
{n two presentations at the 1993
conference of the Modern
Language Association (MLA) by
Cynthia Selfe. an English professor
at Michigan Technological
University, who has been a pioneer
researci.er and promoter of
computers in composition.

Selfe analyzed the impact of
technology on teaching and
suggested new directions for
teacher training if the technologies
are ever going to serve the goals of
humane education. Her remarks
were addressed to English
teachers, but apply across the
disciplines.

Ten years ago. educators had
utopian visions for technology.
They predicted that computers
would support increasingly
democratic work spaces: that they
would involve more students,

including those who did not
respond to traditional learning;
that they would encourage
classroom equity.

Few of these hopes have been
fulfilled. according to Selfe.
Computers have simply
perpetuated the inequities that
were already in the system. For
example, at least two studies have
revealed that computers are used
most innovatively in schools with
middle and upper midd.e-class
children. whereas in schools with a
predominantly poorer population.

computers are used primarily for
drill and practice.

On the technical side, computer
interfaces refiect the values of our
culture both explicitly and
iiaplicitly. Selfe noted the icons on
a Macintosh screen, all drawn
from a corporate culture of white
colliar workers — manila folders,
files, documents. Nowhere do we
see a workbench or a kitchen
counter.

Ideologically. Selfe points out the
privileged position of English in the
world of computers. Most word

continued on page 2
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Literacy for the 21st century

Literacy encompasses a complex set of
abilities to understand and use the
dominant symbol systems of a cuiture for
personal and community development. In a
technological society, the concept of literacy
is expanding to include the media and
electronic text, in addition to alphabetic and
number systems. These abilities vary in
different social and cultural contexts
according to need and demand. Individuals
must be given life-long learning
opportunities te move along a continuum
that includes the reading and writing,
criical understanding, and decision-making
abilties they need in their community.

continued from page 1

processors in the U.S. are English-
only, and even ASCII, the basic
means of translating from IBM to
Macintosh, does not adequately
support languages other than
English or cultures other than
American (e.g. there is no £ sign).

Training teachers in
computers and change

Most college-level teachers in North
America, claims Selfe, do not feel
prepared to instruct in a
computerized environment, and
teacher training is not preparing
new teachers for the technical
innovation expected in the next
decade. The problem, she believes,
is that most teacher education
programs misfocus on the
technology itself, and try to make
Englisk teachers into technicians
who can program languages or
manage computer environments.

They do not teach them how to

think critically about when and
how virtual space (inside the
computer’s memory)} can be used
constructively.

Selfe makes five suggestions for
training current English teachers
and for educating the next
generation of teachers:

1) Prepare Englishk teachers
to become lifelong learners of
new technologies.

This means understanding the
multi-layered nature of literacy
extending from the grammar of the
page all the way to the grammmar of
the computer network. For
current teachers, Selfe compares
the process to second-language
learning. We may never becomme
absolutely fluent: but for our
students, it may be one of their
first languages.

Z2) Prepare English teachers
to see technology critically.

continued on page 13

e BOX e
English teachers as technology critics
If we hope to create computer-based environments that will help us change
oppressive literacy practices, we have to think critically about what kinds of
learning we want to go in electronic spaces: how these literacy practices are
articulated with other social. political, ideological forces: and how we can
design electronic learning spaces to support literacy activities tha* resist,
even in small. partial, and momentary ways, continued patterns of
oppression and inequity. Practically, this means that technology studies,
especially teclinology criticism, needs to become a part of the education of
every English teacher, whether in schools or colleges. It means, as well,
that we must involve ourselves with software and hardware design. lobby
manufacturers and publishers, sporisor awards for promising packages
and environments, insist that English teachers have a role in shaping
projerts like NREN, and take advantage of the occasfons that the new
technologies provide us for thinking about our responsibilitics as
educators, not just about how they affect our vision of literary studies.
Cynthia Selfe (Michigan Technological University), “Politicizing and Inhabiting
Virtual Landscapes as Educational Spaces,” presentation at the Modern

Language Association (MLA) 1993, in a forum titled Reconfiguring the
Discipline in an Electronic Age Toronto, December 28, 1993.
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On memory
and medieval
literacy

The strong oral
component of medieval
popular literacy meant
that “the masses of
people read by means of
the ear rather than the
eye. by hearing others read or
recite rather than by reading to
themselves" (Crosby 88) — those
who could decipher print
mediated writing to the illitterati.
The use of memory. the persistent
habii of reading aloud. and the
preference. even among the
educated, for listening to a
statement rather than
scrutinizing it in script comprised
popular literacy practices.
Diversifications and diffusions of
elitist literacy practices existed
among the laity to the extent that
people at all levels of expertise
with texts functioned according to
an awareness of key cultural
texts, be they religious or legal.
Thus it was that both lay men and
women alike heard about texts
they probably had not read.
listened to texts they perhaps
could not read. composed texts
they probably could not
themselves write, and talked
about texts they all had in some
measure committed to memory.
Theirs was a literacy based on
texts (text-based) rather than
dependent on texts (text-
depcndent) as is the case with our
modern documentary litcracies.
Thus. when we consider medieval
literacy practices. we must look

beyond those hushed. secluded.
privileged. and sometimes solitary
documentary practices of the
academy that Robert Pattison
calls "the formal literacy of power”
(76). We must render visible
those less familiar, oral-aural
social events outside the
academy. the "vernacular literacy
of daily life" (76). that created

TO PONDER_3

textual communities of shared
understanding and communal
performances contingent on the
art of memory.

Cheryi Glenn. "Medieval Literacy
Outside the Academy: Popular
Practice and Individual Technique”
College Composition and
Communication. Vol. 44. No. 4.
Dec. 1983, p. 498.

T S S S

On book
madness

The literature of
bibliomania is largely
nineteenth-century.
Books mattered then
more than they do
today: it was a time
when books were
worn apart simply by
being read so many times. Today
we worry about people who watch
seven hours of television a day:
then, bibliomania was a popular
term and a subject of concern. It
had an aura of madness. “He
who is affected by this mania

knows books only by their titles
and dates. and is rather seduced
by the exterior than the interior.”
a French scholar is quoted as
saying in the Reverend Dibdin’s
Bibliomania. Gustave Flaubert
was drawn to the subject. In
1836, when he was in his teens,
he wrote a short story called
“Bibliomania,” about Giacomo. a
mad Spaniard who would kill for a
book. "It was not learning that he
loved, it was its expression.”
Flaubert wrote. “He loved a book
because it was a book: he loved
its odor, its form, its title.”

Philip Welss. "The Book Thief.”
Harper's Magazine. January 1994.
p. 46.

Reading
verboten

From a memo written

May 25. 1940 by
Heinrich Himmler,
Nazi Minister:

“For the non-German

population of the
East. there must be no school
higher than the fourth grades of

elementary school.

The sole goal of this schooling is
to teach them simple arithmetic,
writing one's own name. and the
doctrine that it {s divine law to
obey the Germans. | do not think

that reading is desirable.”

— Quotation
displayed at
The Holocaust
Museun.
Washington.
D.C.
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Layers of language: Teaching spelling/decoding to adult
literacy and learning-disabled students

Learning about word roots and
origins can help adult literacy and
learning-disabled students decode
and spell longer words and become
better readers, according to Marcia
Henry. Director of The Center for
Educational Research on Dyslexia,
at San Jose State University (CA).
Professor Henry is distressed when
she visits adult literacy classes and
sees students being taught
children's sentences: it ignores
adult intelligence. she says. to be
rcading "The fat cat sat on the
mat.”

Henry supports the philosophy of
whole language and recognizes the
value of phornics in a limited
context: however. she has found
that neither whole language nor
phonics-based recading programs
teach learning-disabled or adult
litcracy students the kind of
language lessons that can make
them strong. competent readers.
In contrast, she has developed
teaching strategies around word
roots and origins that can achieve
that goal.

Henry demonstrates these
strategies with two
diagrams [sce following
graphics. |

Some ways to apply
English word
origins to
teaching

spelling and reading include
pointing out how each of the three
main origins influences word
formation. At the Anglo-Saxon
level, we compound two and affix
pre- and suffixes. The Latin
influence accounts for strong roots
that affix only in order to make new
and related words. With the Greek,
we are back to combining, this time
two forms with equal stress.

This kind of language knowledge,
Henry has found. helps students
make sense of large numbers of
words they could not have read or
understood before. She reinforces
this through exercises and games.

One exercise for
small group
class

GREEK

Specialized words.

used mostly in science,

though some. like television,
are common.

ROMANCE (LATIN)}
Technical. sophisticated words

used primarily in more formal settings

such as literature and textbooks

ANGLO-SAXON

Common., everyday down-to-earth words
used frequently in ordinary situations and found

in school primers

discussion is to write a strong root
on the board. then ask students to
keep adding pre- and suffixes to
create related words, The teacher
can point out language features,
i.e. that suffixes do not have such
fixed meanings as prefixes, but do
change grammatical meaning.

EX: struc

struc- t_ure {point out that
de-  struc- ton -\ re” “tion” "tor"
con- Swuc- ton y,yicate noun)
Ccon- Sstruc- tor
con- struct- ed (point out that “ed”
con- struct- ing indicates verb/past
etc tense)

Henry cautions against
overteaching, a fault she finds with
some phonics programs. For
example a common practice of
teaching "8 ways to spell 'A"." she
says. creates unnecessary
confusion. English is 95% regular:
4 ways of spelling “A" account for
95% of the cases. Only 9% of words
contain an “ai” combination. and
only 6% have "ay" at the end of a
word. She fcels that “they”
ought to be taught as a special
case. This approach saves
students learning “rules”
that take considerable
time but affect their
reading and spelling
incon-
sequentially.

The triangle illustrates the
"polyglot™ nature of English —
94% of English words originate
from Anglo-Saxon. Latin. or
Greek. with more than 60% from
Latin and Greck. Our most
common cveryday words — the

oncs taught first in schools and
in adult litcracy — come from the
Anglo-Saxon. About 100 of these
words account for 60-65% of
what we read in our daily lives.
They happen to be among the
lcast regular and lcast

phonctically-based words in
English. Almost all the words
that provide the content and
context for disciplines such as
math. science. social seicnee.
comc from the Latin and Greek.
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LETTER-SOUND SYLLABLE PATTERNS MORPHEME
CORRESPONDENCES YL PATTERNS
Consonants hardware railroad
mad step that rabbit silver hobo like get
ANGLO-SAXON Vowels unlike forget
pin/pine part coin cabin turtle poe:n unlikely forgetting
(schwa) inter- construction
LATIN direction intra erupting
spatial ity conductor
excellent
phonograph hyper microscope
GREEK scholar micro chloroplast
sympathy physiology *

* Word Origin by Pattern Matrix — Framework for Curriculum and Instruction. Henry 1988. Used with permission.

The rectangle illustrates the three
main origins of English and the three
prirnary means of teaching decoding
and spelling. While letter-sound
correspondence works mainly with
one-syllable words or with single
syllables in alonger word. it is the
dominant means of teaching
learning-disabled and literacy
students. Phonics provides a key to
only about 600 - 700 English words.
Yet because so many reading
teachers belleve that these students
must master the first level before
moving on. many students never get
to the level of reading words that
could open the doors to advanced
learning.

Research has shown that fluent
readers who cannot figure out the
meaning of a word from the context
do not use letter-sound
correspondence, but start with
morpheine (or meaning) patterns —
that is. they look for familiar roots.
prefixes and suffixes. Henry arguces
that the most effective strategy for
teaching learning-disabled and
literacy students is to start at two

levels simultaneously. the
monosyllabic letter-sound
correspondence, where applicable,
and the multisyllabic syllable and
morpheme patterns.

Henry has prepared a two-page list of
the most common Latin and Greek
roots in English, expanding on work
done more than thirty years ago by
Professor James Brown who picked
out 14 roots that can account for

» Think about what is and is not
productive to teach. t

* Teach the key aspects of
phonics — consonant sounds.
blends. short/long vowels
patterns. ctc.

* 3e careful not to claim “rules”
which are not rules. English is
95% regular and not as much a
language of exceptions as
many phonics specialists claim.

* Spend some time (not a great
deal) on syllable patterns —i.c. it

CBOX

Some general advice on teaching decoding/spelling:

over 100,000 English words. Henry
has written several teaching texts for
l.d. and literacy students with
background and classroom exercises,
many in the form of word games.

Marcia Henry presented at the
International Reading Association’s Third
Conference on Adolescent and Adult
Literacy on February 5 in Washington.
D.C. Her books for teachers and
students. WORDS and TUTORS, 1.2, &3
are available from LEX PRESS, P.O. Box
859. Los Gatos. CA 95031.

is important to know that every
syllable has a vowel and
consonant(s): the "schwa" (vowel
that is neither long nor short)
should be introduced.

* Put most emphasis on the third
column-- origins and roots. It {s
the one that will provide readers
with access to the largest body of
knowledge. and it recognizes
where most adults arc
intellectually.
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Since 1986, The Centre for Literacy,
Dawson College, and The Gazette
have sponsored a student contest on
writing editorial opinions. Open to
full-time Quebec college students,
and since last year to Grade 11 high
school students, the contest has
involved an increasing number of
students writing across the
curriculum.

The 1993 contest set several
precedents. All three winners came
from one institution, Marianopolis
College, and there was a te for first,
with first and second prize split
equally between Anthony
Moschopoulos and Hannah Williams.
Third prize went to Alana Hirsh.
The judging

When an entry was received, it was
coded, listed in the computer with the
information from the entry form, and
stripped of all identification. Each
page was number coded to insure
that no pages were lost. Every paper
was read independently by three
readers and rated:

A {potential winner),

B {(well-written/not a winner), or

C (eliminate).

The three readers sent their
assessments back to The Centre for
Literacy where results were
tabulated. A paper that received even
one “A” was pulled out for the final
judging. The three final judges read
all the “A”s again and picked a group
of the best which were reread closely,
applying the criteria that had been
circulated to guide the writers.

Participation from high schools rose
in 1994. Although nio iiigh school
student was amoung the top six
entries, there were ten among the
group of 35 read by the final judges.
These ten came from Chambly
County High School (1). Dorval (2),
Kell's Academ; (1), Sacred Heart (2).
and Herzliah St. Laurent (4).

Pholos The Gasette Richard Atless Ji

A student
perspective
on family in
the 1990s

by Hannah Williams

Because 1994 is International
Year of the Family and the
literacy community has been
emphasizing family literacy, one
of the wmmng articles is
especially relevant and is
reprinted below.

Somewhere between the twenty-
something crowd and the Nintendo
generation, today’s 15 to 19-year-olds
combine a Machiavellian approach to
education and the job mark:t, with
Guatemalan ponchos and platform
shoes. And we are definitely in the
know.

We know what goes in the Blue Bin
and what doesn't. We know about
global poverty and hunger. We
understand Low slash-and-burn
logging in Nicaragua affects the
atmosphere over Canada. We know
what aquired immune deficiency
syndrome is. and by ninth grade. we
can all pu’ a condom on a banana
correctly.

Society has come to the conclusfon,
rightly or wrongly. that information is
the key to success. Canadians strive
to become “educated consumers” and
“informed citizens.,” this responding to
the demands of this decade.

One demand which remains
unanswered is the task of building
strong families (of any kind) in the
nineties. If the Canadian family is
doomed. as some experts predict.
then it will fronically be our “info-

culture” which has directly led to its
extinction. 1t is not so much a lack of
information which will handicap our
poncho-sporting future parents, but a
lack of the right kind of information.

It is no longer possible to assume that
young people will simply absorb from
their environment the tools needed to
build a striving community. In fact.
the messages we receive about the
family from the media and from our
role models are at best unrealistic
and at worst aggressively anti-family.
To serve the needs of the family of the
nineties, society must begin by
transforming these messages.

The T.V. Guide from November 6
(1993} lists at least a dozen shows
about families. C.. .:e one hand are

* programs like Family Matters and

Fresh Prince: gentle comedies in the
tradition of The Cosby Show. Often
funny, but not particularly
thoughtful. these are the Hollywood
families. The personalities are easily
identified: overbearing but well-
meaning fathers, protective mothers,
daughters who shop and worry about
the opposite sex. and sons who play
basketball and worry about the
opposite sex. While this makes for
good comedy. it provides only a
stimplistic sketch of the concerns and
diversity of today’'s famiilies.

On the other hand, there are shows
like The Simpsons. television's most
blissfully dysfunctional family.
Blatantly cynical. Bart and conipany
draw rave reviews from their mostly
teenaged audience. For fans. “this is
what families are really like." While
The Simpsons may indeed be closer to
the truth than the picture-perfect
inhabitants of Hollywood's sitcoms.
their version of family lifc is
alarmingly skewed.

Most disturbing,. however. are the
1nade-for-television movies which run
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on Prime Time. The same slot on
November 7 ran two dramas on the
family. The first. (is} a story of a
woman who “embarks on a personal
mission to avenge her son’'s murder
and gain custody of her grandchild.”
the second about a woman "driven to
murder after suffering years of abuse
from her common-law husband.”
The families here are violent.
anguished. desperate. Dramas like
these - many are based on fact —
acccentuate the relentless news
reports of physical. emotional and
sexual abuse of children by their
parents, and of spouses by their
spouses.

In fact. tuning into the nightly news
can be deeply demoralizing: Quebec’s
divorce rate was 46.6% in 1988, one
in four Montreal children do not have
their basic needs met. less than half
of Quebecois men and women are
married by the age of fifty. These
statistics, so faithfully reported. focus
on detail, but ignore the substance.
Rather than mapping changing
definitions and values, we are
counting single-parent households
and falling birthrates.

These messages about the family
would not be so demeaning if young
people could turn to figures of
authority and see working models of
stable and loving families. This
doesn't necessarily mean the
traditional mother-father-child unit.
but simply a cormbination of adult
and dependant who have made a
commitment to each other. Instead.
scciety gives us individual role
models: men and women who have
succeeded as "mie’s” rather than as
“we's.” We are taught to love
ourselves, know ourselves, and be
true to ourselves. Aside from being a
near impossible task. the fccus is
drawn away from the person as part
of a community, a unit within other
units. The relationship with the self

takes priority over the relationship
with the other.

Faced with the negative and
contradictory images in the media
and the emphasis on navel-gazing as
the path to fulfillment. it is no wonder
that the Canadian family is reeling
under the attack.

It's reassuring to note that our society
remains committed to the ideal of
family: polls show that it is more
important to us than anything elsc in
our lives. Now comes the attempt to
miake this ideal a reality. and the right
kind of information will help.

The right kind of information is
positive: it includes encouraging
students not only to look ahead to
their career paths. but also to their
hopes and expectations for home life.
It also includes parents talking to
their children about family decisions
but not only regarding curfews and
allowance.

The right kind of information is
practical. This does not mean
another lecture on birth control. it
means working on interpersonal
skdlls like respect and honesty, and
emphasizing shared responsability.
Knowing and understanding that
families are partnerships, that require
effort from each individual. is
fundamental.

Most of my peers envision a future
which includes a family, although out
idea of this family varies widely.
Whatever definition we choose, the
information we recetve now will be a
crucial factor in how we raise the
farnilies of the nineties. Our great
talent is using information to change
our lifestyles: to recycle. the boycott
Central American beef. to practive
safe sex. If we have the knowledge we
nced. maybe we can start rebuilding
the Canadfan family.

LPQ
W

Literacy Partners of Quebec (LPQ)
presented a full day Family Fun
Fair on February 13. 1994. This
was a day of activities for 140

: p i adult basic education
g students, their adult
family members and
children, aged 3
months to 17 years.
Literacy in its simplest
and most complex
forms was at the heart
of participatory events
in storytelling, :
reading, music, art, theatre, video
cameras, computers and games.
The nam.es of the games were

_ fun, joy, and delight.

From this day, LPQ is
Sa| planning to initiate
some family literacy
learning projects
during 1994,
International Year of the Family.
Full report — Spring 1994 issue

The Centre for Literacy

How to Plan and
Implement a Quality
Family Literacy/
Learning Program
A Workshop
Presenter: Meta Potts

National Center for
Family Literacy

Louisvilie, Kentucky
May 13, 1994
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8 IN THE CLASSROOM @
Numeracy = mathematical literacy

by Brian Smith. Dawson College

Numeracy implies proficiency in using and manipulating numbers and symbols: but it also requires a
coinmunication skill — the ability to express oneself in numerate terms. While it is true that mathematics is
a language, it is equally true that the language of mathematics does not exist in a vacuum: ir we cannot, at
the beginning of the process, convert our queries into mathematical terms, and at the end of it. convert the
mathematical answer back into common language, then the entire endeavor is a failure.

Making math interesting
It is here. in the ability to express “r. al world” problems in mathematical terms. and to express numeric
answers in the language of everyday life, that much work has to be done in mathematical pedagogy.

Real _ Real
o () ) e [ )
problem problem j: S | solution

R TAR e L

Too often. the mathematics instructor. at every level, from elementary school through university through
adult ed. accepts the correct numerical answer as the end of the process. Too much of mathematics
concerns itself with the numerical solution to a numerical problem

1xa=4 y
28 B

This is a very interesting mathematical statement (if you are a very interested ma hematician) but it likely to
mean very little to a nine-year-old unless it is given a context:

You go and buy a pizza with a friend. The pizza costs $3. You have $2 and your friend has only 31 so you
get two thirds of the pizza to bring home. When you get home your mother insists that you share the pizza
with three sisters. How much of the pizza do you get?

G
Y (G

—
| g

Of course the answer s that you each get one quarter of two thirds of a pizza. or, in mathcmatical terms: 1
Same mathematical problem as before, but this time it means something! 6
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This is an important principle. In
order to engender enthusiasm it is
essential to make the numbers
interesting — they have to come to
life.

This is one of the best arguments
for the early introduction of
statistics in the mathematical

us of the burden of lengthy and
time-consuming computation:
with the obvious necessity to
guard against laziness and the
loss of basic skills. we are in a
position to perform in seconds
calculations which, only a few
vears ago. would have taken days
or. worse still. been abandoned.

“The mathematics instructor who refuses to
use a graphing calcuiator or computer is like a doctor
whe eschews modern technology and refuses to order a
magnetic resonance image (MRIj of your brain because
they didn’t have those newfangled gadgets when he
graduated from medical school back in 1957.”

curriculum. Statistics works with
data. not “pure” numbers. Data
are numbers with context.
Finding the average amount of
money spent by students on
movies in a month. the amount of
variation in the blood pressure of
a group of mathematics teachers,
the total amount of money owed
to a corporation. the average
amount of profit earned by
shareholders - these are examples
of real world numerical data
which can provide a motivational
stimulus ‘or students. If the
problem is interesting enough and
if the stiident wants to know the
answer badly enough, she will
find a way to get it!

New technology and math
We are at a major turning point in
education in general and
mathematics education in
particular. Recent advances in
computational technology relieve

Graphing technology on
computers and hand-held
calculators is rapidly becoming
accessible to all; with this
advance we can shift the focus of
problem-solving from the
numerical to the visual doniain.
Graphing technology is not merely
a technical development which
allows us to graph more rapidly:
it is a major break-through which
gives us a new raedium for
exploration and discovery.

The gradual erosion of geometrical
visualization and problem-solving
has led to a generation of
mathematics students who are
spatially illiterate. who do not
understand the language of
geometrical reasoning. The rigour
of proving Euclidean propositions
has been done away with and has
left thie student bereft of any
intuitive grasp of geometry in 2 or
3 dimensional space. let alone a

relativistic 4 dimensional
continuum.

Graphing calculators. used
appropriately. have put geometry
back within our grasp. The

mathematics instructor who

refuses to use a graphing
calculator or computer is like a
doctor who eschews modern
technology and refuses to order a
magnetic resonance image (MRI)
of your brain because they didn't
have those newfangled gadgets
when he graduated from medical
school back in 1957.

Advances in educational theories
of memory and cognition must
also be brought to bear on the
problem of how best to educate
our students. The challenge
facing mathematics educators is
how to prepare our students for
survival in the 21st century. We
need to use all of the considerable
resources at our disposal. from
the abacus to the super-
compuier. from the geometrical
blocks of the kindergarten to the
3-dimensional images on the
computer screen. Above all we
need imagination and foresight,
and the enthusiasm to kindle the
spirit of mathematical exploration
in our students.

Brian Smith teaches mathematics at
Dawson College and McGtll
University. He is active in AMATYC.
The Association of Mathematics
Teachers in Two-Year Colleges.

Brian Smith presented a workshop on
numeracy on February 10. 1994.
Classroom ideas from that scssion
will appear in the Spring 1994 tssuc
of LAC.

Q

E

RIC

Aruitoxt provided by Eic:
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10 _ _
Report on Canada-wide
Math Test released
December 16, 1993

The report on the first national
mathematics test was released by the
Council of Ministers of Education,
Canada. In April 1993,
approximately 50,000 13 and 16-
year-old students from across the
country wrote the mathematics
assessment as part of the School
Achievement Indicators Program
(SAIP).

The assessment tested students’
achievement in mathematics content
and problem-solving. Results are
reported according to five levels af
achievement. Major findings include:

+ Approximately 64% of 13-year-olds
perform at level 2 or above
in mathematics content.

* Approximately 60% of 16-year-olds
are achieving at level 3 or above in
mathematics content.

* Approximately 56% of 13-year-olds
perform at level 2 or above in
problem-solving. and about 24% of
16-year-olds perform at level 3
or above.

* There is evidence of a clear gain in

e ST te

language clements.

Classroom: pp. 8-9]

achievement of 16-year-olds over
that of 13-year-olds: this s equally
true for boys and girls and in all
parts of the country, for both
mathematics content and
problem-solving.

* Slightly more boys than girls reach
levels 4 and 5 by age 16 for math
content and problem-solving.

“The results for problem-solving
will lead ministers to rquestion the
emphasis placed on this

aspect of mathematics in the
curriculum. in teaching strategies
and in student assessment,” said
Quebec's Minister of Education and
Science. “In that way. the SAIP will
achieve its original objective, which is
to provide those responsible for
education with information that will
help to improve student learning.”

A detailed technical report will be
made available to each province and
territory in February 1994 to enable
a more in-depth analysis of student
performance in each aspect of
mathematics. .

The report on the SAIP mathematics
assessment is the first in a series. A
report will be issued in the fall of
1994 on reading and writing

Rationale: Why discuss NUMERACY at
a conference cu LITERACY?

* Mathematical tasks/ideas are common in everyday and work life.
* Many everyday or work tasks integrate mathematical and

* Mathematical knowledge helps in “reading the world.” “Literacy...in
all of its manifestations..|including mathematics]..prov.ies a common

fabric of communication indispensable for modern civilized

life.. Mathematics is the language of scicnce and technology...”
Everybody counts. National Rescarch Council 1989

* Language plavs a role in learning mathematics. [See In the

assessment. and it is expected that a
report on science assessment will be
issued in the fall of 1996.

Information: Ms. Monique Bélanger.
CMEC. (416)964-2551. ext. 233

Literacy conference
highlights numeracy

The International Reading
Association (IRA) Conference on
Adolescent and Adult Literacy in
Washington on February 4 - 6,
devoted a full afternoon session to
Enhancing Numeracy Skills in
Literacy Progrems: Challenges and
New Directtuns. [See BOX]

Several re search projects were
presented with conclusions and
recommendations for program and
curriculum planners. The National
Center on Al ilt Literacy at
University of Pennsylvania has
produced a study on numeracy and
adult literacy. and the
Massachusetts ABE Math Team has
carried out a project applying the
mathematical standards suggested
by the National Council of Teachers
of Mathematics to adult basic
education programs in their state.
The Center for Literacy in
Philadelphia has produced a
document by ABE about their math
learning, what helps them, what
hinders them and some games they
have developed.

Copies of the reports are available by
contacting: Iido Gal. National Center on
Adult Literacy. University of
Pennsylvania. 3916 Chestnut Street.
Philadelphia. PA 19104-3111. Tel: (215)
898-2100: Fax: (251) 853-9804.

William Arcand. SABES Coordinator,
Co-director Massachusetts ABE Math
Team. Holyoke Community College. 203
Homestead Avenue. Holvoke. MA 01040.
Tel: (413) 538-7000 ext. 586.

Rose Brandt. Center for Literacy, G378,
48th Street, Philacelphia, PA 19143,
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The resources in the

Centre for Literacy

are catalogued and may be
borrowed in person or by mail
(postage covered by the borrower).
Documents can be consulted in
The Centre fromn Monday — Friday,
9:00 a.m. — 4:00 pan.

Numeracy

Lapointe, Archie. Nancy A. Mead.
Gary W. Philips. (1989). A World Of
Differences: An International
Asessment of Mathematics and
Science. New Jersey: Education
Testing Service. 710.03

Adult Literacy & Basic Skills Unit.
(1990). Adult Numeracy. London,
England: ALBSU.160.29

Mason. Keith. Foxman, Derek. (1986).
APU Toplcs: no. 1 - Length.

no. 2 - Area and Perimeter.

no. 3 - Lines and Angles. London.
England: APU, Department of
Education and Science. 350.31.
32.33

United Nations Educational.
Scientific and Cultural
Organization. (1988). Arithmetic.
Culture and Literacy. Paris. France:
UNESCO. 710.07

Assessment of Performance in
Language Secondary 1988 Work
Sampling Context Questionnaire -
Maths, Science, Design and
Technoloay. Art. 350.12

utz, Louise, Pat Pollak. (1982).
Basic Math Skills: A Hanndbook for
Tutors. New York: Literacy
Volunteers of America. 710.08

Mathematical Sciences Education
Board. National Research Council
{1991). Counting on You: Actions
Supporting Mathematics Teaching
Standlards. Washington, DC:
National Academy Press. 710,29

In addition to the materials listed
inthe catalague, we have
directories ~f program and
services, hibliographies on many
subjects, international periodicals
and newsletters, catalogues of
learning materials, tapes/videos,
and boxes of newspaper/magazine
clippings.

Scribner. Sylvia. Joy Stevens.
(1989). Experimental Studies on the
Relationship of School Math and
Work Math. New York: City
University of New York. 710.10

Paulos. John Allen (1988).
Innumeracy: Mathematical Illiteracy
and Its Consequences. New York.
NY: Vintage Books.

Massachusetts ABE Math Team.
(1994) “Jc trney into journal
jottings.” The ABE Math standards
project, voluine 2. MA:
Massachusectts ABE Math Team.

Borasi. Raffaella (1992). Learning
Mathematics through Inquiry.
Portsmouth. NH: Heinemann.
710.26

Aduit Literacy & Basic Skills Unit.
(1990). Literacy. Numeracy, and
Adults. London. England- ALBSU.
160.32

Nortnwest Regional Educ
Laboratory. (1993). Math
Assessment Alternatives. Portland.
OR: Northwest Regional
Educaticnal Latoratory.

ional

The Conover Company Ltd. (1989).
Math Or. The Job. Omro. Wi: The
National Center for Rescarch in
Vocational Education. The Ohio
State Uniiversity.

Fducational Testing Service.
{1990). Mathematics Objectives
1990 Assessr .ent. New Jersey:
Educational Testing Serviee.

_RESOURCES

We are connectexl to the National
Adult Literacy Database and
INTERNET.

Printouts on specific subject
headings can be requested at cost.
Information: Catherine Dumcan
(514} 931-8731, local 1415.
cduncan@dawsoncollcge.qe.ca.

11

Blackwell. David Leon Henkin.
(1989). Mathematics: Report of the
Project 2061 Phase I Mathematics
Panel. Washington: American
Association for the Advancement of
Science. 710.16

Working Groups of the Commission
of Teaching Standards for Scheol
Mathematics (1991). Professional
Standards _for Teaching
Mathematics. Reston. VA: National
Council of Teachers of

Mathematics. 710.27

Canada. Statistics Canada. (1989).
Survey of Literacy Skills Used in
Dalily Activities: Numeracy Skills.
Ottawa, Ontario: Statistics Canada.
910.12

Hurley Lawrence, Betty. (1991).
Technclogy Aids Math Education -
Or Does it ? Rochester, Y.

Massachusetts ABE Math Team.
(1993). The ABE Math standards
project. MA: Massachusetts ABE
Math Team.

Centre for Studies in Scieilce and
Mathematics Education. (1986).
Thz Children’'s Learning in Science
Project. Leeds: Centre for Studies in
Science and Mathematics
Education. 880.25

Center for Literacy (). We are math
learners. Philadelphia. PA: Center
for Literacy.

Conmolly. Paul.. Teresa Vilardi.
(Eds.). (1989). Writing to Learn
Mathemaliles and Scicnce. New
York: Teachers College Press.710.24
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Montreal Conferences
Learning Disabilities Association of
Quebec

19th Internationai Conference
"Learning Side by Side"

March 17 -19, 1994

Tel: (514)847-1324

Fax: (514) 281-5187

Springboards 1994
English Language Arts Conference
April 14 -15. 1994

Chronological

Conference Listing
1994 Conference on College
Composition and Cornmumication
March 16 -19. 1994

Nashville, TN

Association for Supervision and
Curriculum Development
March 19 - 22, 1294

Chicago, IL

Information: ASCD. 1250 N. Pitt St.
Alex andria VA 22314,
(703)549-9110

Bard College Institute for Writing
and Thinking

"How to Read a Book™

April 15, 1994

Simon’s Rock Campus

Great Barrington, MA

Twelfth Annual National Conference:
Technology, Reading and Learming
Difficulties

April 15 -17. 1994, Baltimore. MD
Information: Diane Frost (510} 222-1249

New York Institute of Technology
7th Annual Conference on Computers.
Writing and Literature

April 22, 1994

0Old Westbury. NY

Information: Ms. Ann McLaughlin NYIT
(516) 686-7557

Int tiomal Reading A iation (IRA)
May 8 - 12. 1994, Toronto. ON
Information: IRA Conference Division 83G
Barksdale Rd.. P.O. Box 8139

Newark. DE 19714, USA

Canadian Council for Teachers of
English and Languuge Arts
({CCTELA)

"Literacy Through the Looking Glass™

May 4 - 7, 199

v B QR g L L PRI T

Moncton, NB

Inkshed

May 6 - 9, 1994

Moncton, NB

Information: Jim Reither, Doug Vipond.
Tel: (506) 452-0644; Fax: (506) 450-9615

The Tenth Annual Computers and
Writing Conference

May 20 - 23, 1994

University of Missouri

Columbia, MO

Association of Canadian
Community Colleges (ACCC)
Conference ‘94

May 26 - 28, 1994

Ottawa, ON

Tel: (613) 746-5916

4th Annual Symposium on
Literacy and Developmental
Disabilities

June 18 -19, 1994

Durharn, NC

Information: Amy Staples (919) 966-7486

Whole Language Umbrella
July 14 -17, 1994
San Diego. CA

International Reading Association
(IRA) World Congress

July 19 -22, 1994

Buenos Afres, Argentina
Information: Lynn Pyle

(800) 336-7323. ext. 219

Media Education: Instructional
Imperatives for the Year 2000
NCTE Commission on Media Assembly &
National Telemedia Courcil

July 22 -24, 1994

University of Wisconsin

Information: Karen Neither, NCTE

{217) 328-3870, ext. 203

Global Conversations on Language
and Literacy

August 15 -17, 1994

Oxford, England

Information: Linda Oldham. NCTE, Tel:
{217) 328-3870 ext. 282:

Fax: (217) 328-9645

National Conference on Family Literacy
November 3 -5, 1994

Ottawa, ON

and Continuing Education (AAACE)
November 3 - 5, 1994

Information: AAACE. 1101 Connecticut
Avenue N.W., Washington, D.C. 20036,
Tel: (202) 429-5131 Fax: (202) 223-4579

1994 Annual Meeting

Society for Literature and Science
November 10 - 13, 1994

New Orleans, LA

Information: Richard Nas.:. Indiana
University (812) 855-2930; e-mail:
nash@ucs.indiana.edu

National Council of Teachers of
English (NCTE)

November 14 -16, 1994

Orlando. FL

International Reading
Association (IRA)
April 30 - May 4, 1995
Anaheim, CA

Summer Institutes 1994
Summer Institute for Teachers of
Literature

“Literature of the Americas: A Critical

F , National Councll of Teachers of
English, College Section

June b - 8. 1994

Myrtle Beach. SC

Bard ©~ -ge Summer Workshops
Institute for Writing and Thinking
includes: Writing to Learn. Visual
Thinking, Exploring Women's Writing
Writing Retreat for Teachers. and more
July 11 -15, 1994
Annendale-on-Hudson., NY

(914) 758-7432

Writing Program Administration (WPA)
Summer Workshop

July 25 -28, 1994

Oxford, Mississippi

In conjunction with

1994 Writing Program
Administration (WPA)

Annual Conference & ADE
Midwestern Summer Seminar
July 28 -31. 1994

Oxford. Mississippi

Information: Ben McClelland. WPA
Conference. English Departmient. U
of Mississipri. University MS 38677.

Dretails on listings ivadable from The Centre
for Literacy, {(514) 931-8731, loeal 1415.
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continued from p.2

Computers cannot be considered
simply as tools in isolation from
the social. political and economic
contexts where they developed and
are used. Technology is hard to
use in opposition to the status
quo.

3) Prepare English teachers
to be classroom researchers.
Critical theory-based
understanding needs to be
continually informed. The first 40
studies of word-processing
produced varied and conflicting
results. Teachers are going to have
to keep reformulating questions
and methodologies and testing the
outcomes.

4) Prepare English teachers
to be architects of virtual
environments.

The architecture of traditional
classrooms —lecturn, blackboard,
desks — privilege teacher power.

1he architecture of virtual
classrooms is not there yet.
Teachers do not have to vest it
with traditional classroom power
relations.

5) Prepare English teachers
to be humanists.

We have to convince English
teachers to keep their priorities
sque-ely in the humanist
tradition*. If we do not. we will
guarantee that our students
operate only in environments
created by engineers and
scientists. [ It was here that Selfe
noted the absence of humanists
from the NREN** project.]

*Several humanist projects using new
technology were highlighted at the
MLA. Among them:

* The Charette Project. Yale: a project
in textual research doing computer
analysis of a mediaeval manuscript by
Chrétien de Troyes. Professor C. lutti
believes the project which involves

close collaboration between textualists
and technical experts will have a
significant impact on the profession
establishing principles of analysis
usable by others.

» The Shakespeare Interactive Video
Project, MIT: an elaborate project to
develop all aspects of work linking
Shakespeare with electronic technology.
Using interactive multimedia. the
developers have integrated texts of
particular plays with all the filmed
performances ever made in any
language.XThey have also incorporated
photographs. paintings. theatre
records, historical commentary. and
more, to produce the largest archive
for any author in any language. This
project will eventually have direct
classroom uses.

* No presenters showed any projects
directed at training English teachers to
use these resources or influence their
development.

** NREN= National Research
Education Network. or information
highway.

Seeking a French equivalent for the word “literacy”

The following note appeared in the Quebec journal. Pédagogie. volume XI. no.4 on December 6, 1993:

Un néologisz e

Le mot “literacy” recouvre rarement le mot fran ;ais
“alphabétisation.” vu qu'il désigne non seulement la
capacité de lire et d'écrire, 1nais aussi les habiletés plus
complexes liées a la production et & la compréhension

des textes d'usage courant.

C'est pourquol on utilise I'expression "analp. .abétes
fonctionneis” pour désigner les personnes qui, tout en
sachant lire et écrire, sont incapables de “fonctionner”
soclalement sur le plan linguistique. par exemple
comprendre des instructions simples {ouchant le
manicment d'un appareil ou les renseignements sur une

carte routiére.

Pour couvrir le champ sémentique de “literacy”,
on a donc formé un mot de la méme famille, soit

qui n'a pas ou manque de littératie, et une épithéte pour
qualifier cette personne.

littératié:

LITTERATIE (Legendre, 2e édition, p. 797). Il manque
encore cependant, un substantif pour désigner la persornne

Je propose donc la familie de mots suivante:

littératie: compétence en lecture et écriture

suffisante pour répondre aux exigences

que posent les situations de

communication courante:

se dit de quelqu'un qui a atteint le

niveau de littératie:

littératier: faire progresser quelqu'un jusqu'au
niveau de la littératie:

illitératié: un individu qui ne posséde pas la
littératic.

Ouf! (Si vous avez une solution plus élégante, veuillez, s'il
vous plait, m'en faire part.)

ERIC

Aruitoxt provided by Eic:

Literacy Across the Curriculum Winter 1994

97




14 ANNOUNCEMENTS

Harvard University announces summer institutes

Sixteenth Annual Institute for the

Management of Lifelong Learning (MLE)
June 12 - 24, 1994

The 1994 curriculum will focus on adult learning
and development; srategy, planning, and vision;
and organizational change and leadershin. It is
guided by two main questions:

(1) How well positioned is my organization to meet
current and future challenges?

(2 How effective is my own repertoire of
approaches to leaderst.ip?

Audience: college presidents, vice-presidents for
academic affairs, deans , directors of continuing
education and adult degree programs: some
par:icipants from cultural institutions,
community-based programs, professional
associations and the military.

Fee: S3300 includes room and board, tuition, case
materials and books.

Some financial aid is available. Applications
accepted uatil April 1, 1994.

LPQ@

The Centre for Literacy and Dawson

Adult Learners: Developmental
Issues and Challenges
June 27 -July 1, 1994

The program will examine critical issues for
faculty, counselors, and others who work with
adult learners and who want to be more effective at
understanding and supporting them.

Audience: faculty. directors of adult learning
programs, counselling personnel, others who work
directly with adult learners.

Fee: $750 includes tuition, case materials. and
books. Special hiotel and dormitory packages
available.

Information for both institutes: Helen Schwickrath,
Adult Learners Institute, 339N Gutman Library. rffarvard
Graduate School of Education, Cambridge. MA 02138.
Tel: (617) 495-3572.

=g College 1994 Workshops Seminars

Rethinking workplace
literacy: Building
programs that make
sense in a changing
workplace

Leader: Sondra Stein, National
Institute for Literacy,
Washington, D.C.

Date: r__,’[‘humd»—"
Time: \_”PESP—O’IEED T0 FALL 1994

Date:
Time:

Virtual Realities: From
the concrete to the
barely Imaginable

Leader: Stephen Marcus,
University of California,

Friday, April 22, 1994
9:00 a.m. to 4:00 p.m.

Designing brief
writing/thinking
assignments across
the disciplines

Leader: John Bean, Seattle
University.

Date: Friday, May 27, 1994
Time: 9:00 a.m. - 4:00 p.m.
For information, Catherine Dui. 1n,
(514) 931-8731, local 1415.

FAX (514) 931-5181.

National Adult Literacy Database (NALD)

NALD is a database and
bulletin board service
for literacy practitioners
and researchers across
Canada. With listings of
more tnan 5000 literacy

programs/projects and
services,

NALD can provide
directories and contact
names to anyone setting
up new programs

can benefit from NALD:
Tamara llersich. NALD. c/o
Fanshawe College. London
Ontario. Tel. (519) 452-
4446: fax (519) 451-8831.

or investigating
practices. It can also set
up electronic
conferencing on request.
For information on how
you or your organization
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ANNOUNCENMENTS 15

Literacy Partners of Quebec announce workshops:

Working wiih learning-disabled adults

Presenter: Patricia Hatt,
North York Board of Education
Date: April 27, 1994
Time: 9:00 a.m. - 4:00 p.m.
Place: Dawson College
Fee: 835.00 (includes materials and lunch)

LP®
W

Pat will also present workshops irt Sherbrooke, Quebec City. and the Gaspé.

For dates. details: Isa Helfield. (514) 931-8731. local 1413.

Call for participants:
Women writing literacy curriculum

CCLOW is a national feminist organization concerned with
learning opportunities for women and the empowerment of
women. They have been funded by the National Literacy
Secretariat to publish a book of instructional material for use at
the literacy level, material that is about women’s issues and that
accommodates women’s ways of learning. they will be chooesing 15 worr en from
across Canada to particpate in this project.

If you are a literacy/ABE/ESL instructor who is always creating new materials
because you are not pleased with what you find or are given: if you are sensitive
to different ways of learning, particularly women'’s ways; if you try to provide your
studats with a perspetcive on women that is concerned with equal apportunities
and equal status for woman, you may want to apply to work on this project.

DEADLINE FOR APPLICATIONS: MARCH 23, 1994
N.B. the first meeting of the project team will be held in Banff, AB, June 5 -7,
1894. All members must be available for that meeting.

For a detailed description of the project and the expectations, contact: Aisla Thompson,
CCLOW, 47 Main Street, Toronto, ON, M4E 2V6, Tel: (416) 699-1909: far: (416) 699-2145.

The Centre for Literacy YOy SAVE SEL IF
1994 Summer Institute HOW CAN YOU READ IT?
presents:
Workforce Education: Good vision and

Focus on Evaluation

J.me 27 -30, 1994
Toronto, CN

literacy - there's
a connection

amnos Facilitators: Vision awareness week
Sue Folinsbee, Linda Shohet March 6 to 12, 1994 Peter
Guest presenter: Gzowski Honorary Chairman
Sheryl Gowen

<>

THE CANADIAN ASSOCIATION OF OPTOMETRISTS

Details available March 1994

COMING IN
MARCH 1994

‘Q‘;/a The

oower of
(" woman
positive
literacy
work

Three books based on
a 3-year research
action project carried
out by the Canadian
Congress for Learning
Opportunities for
Women and funded by
the National Literacy
Secretariat.

The research question
was: What happens
when some women
decide to do
something they define
as woman-positive in
their adult literacy
program?

To order: CCLOW, 47
Main Street. Toronto.
ON. M4E 2V6. Tel: (416)
699-1909: Fax:(416)
699-2145.

Literacy Across the Curriculum Win.er 1994

99




Canadian Give
the Gift of
Literacy
Foundation
1994 grants

Funding is available to non-profit
groups in the form of SEED
GRANTS (up to $2500) for the
development and research of new
publications and

PRODUCTION GRANTS (up to $5000) for
the completion of miore thoroughly formed projects.

Deadline: June 30, 1994

Information: Canadian Give the Gift of Literacy Foundation. 35 Spadina
Road, Toronto, ON M5R 289, Tel: (416) 975-93686, Fax: (416) 975-1839.

N

: The Centre for Literacy, 3040 Sherbrooke Street West,
| Montreal, Quebec, Canada H3Z 1A4

I 1 enclose a cheque for $10.00 ___ $55.00 $95.00 (Pleasc mark choice)

i Make cheque payable to The Centre for Literacy.
] On muitiple orders outside Montreal, please add $3.50 additional postage.

I Name:

Publications

DRAWING: A link to
Literecy

Stunning drawings and r. »wing
texts on social and persor il
issues that touch us all - war,
race, love, AIDS, pollution -
produced by college students.

To order a copy send a cheque
for $10.00 plus $3.00 shipping &
handling plus applicable sales
tax(es) in Canada. Cheque is
payable to The Centre for
Literacy, 3040 Sherbroocke Street
West, Montreal, Quebec,

H3Z 1A4.

Information on
special price
for multiple
copies: (514)

931-8731, :
local 1415.

} Institution: Dept:

: Address:

] Tel Fax

e e o o o e e e o e e e o s o et e e
Single subscription $106.00
Multiple subscription (10) $55.00
Multiple subscription (20) $95.00

Back issues available

For special prices on institutional subscriptions of
100 or more, call (514) 931-8731 cxt. 14156
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What is real about the
inevitability of a
technology which will
enable us to experience
worlds which could
previously only have been
imagined? Virtually
everything, according to
Hal Thwaites of the
Communication
Studies Department at
Concordia University.
Thwaites, who teaches
‘ courses in commu-
nication, computers.
information design
and three-dimensional
technologies and is
director of 3DMT,
facilitated a session*
recently on virtual reality.
It was open to teachers
and interested members
of the pubilic.

It was not his intention to
promote or condemn
virtual reality (VR), but to
provide a better sense of
what it is all about. He
also stressed its
implications for
education, emphasizing
that despite resistance
and anxieties from some
educators and parents, it
simply will not go away.

‘ From yesterday to
tomorrow
In contrast to the
claboratc technology of

ERIC

Fantasy becoes reahty — v1rtua1 rahty

. drawings on cave walls
were tribal
representations of the
real game hunters were
going to hunt. This is
VR—a means of creating
for viewers a sense of
reality in an another
environment. To
further illustrate
that old techniques
are still used today,
Thwaites traced the
evolution of the
virtual image by
referring to early
dioramas in France
which were
elaborate, ornate
creations in large,
round environments.
The sense of “roundness™
and space was repeated
more recently in movies
such as Expo '67's 360"
Theatre and 3-D, the
forerunner of IMAX.

Hal Thwaites in VR gear

VR which conjures up and an overhead Dimensions of VR
notions of a futuristic projector to illustrate Thwaites used a series of
world, Thwaites’ that. in fact, the concept ~ overhead diagrams to
presentation was of VR is not new at all. illustrate the complexity
comparatively “low tech.”  Virtual reality existed and range of technology

He used slldes a video centuries ago when CONTINUED ON PAGE 2

T H

Lessons for the elementary classroom Page 6
Review of David Buckingham's
Children Talking Television Page 9
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The Centre for Literacy/Le
Centre d'Aiphabétisation is a
resource centre and teacher-
training project designed to
provide training, research, and
information services which
promote and link the
advancement of literacy in the
schools, the workplace and the
community. The Centre
gratefully acknowledges the
support of the National Literacy
Secretariat, Human Resources
and Labour Canada and
Dawson College.

MOTIONS & DRI

Literacy for the 21st century
Literacy encompasses a
complex set of abilities to
understand and use the
dominant symbol systems of a
culture for personal and
community development. In a
technological society, the
concept of literacy is expanding
to include the media and
electronic text, in addition to
alphabetic and number
systems. These abilities vary in
different social and cultural
contexts according to need and
demand. Individuals must be
given life-long learning
opportunities to move along a
continuum that includes the
reading and writing, critical
understanding, and decision-
making abilities they need in
their community.

CONTINUED FROM PAGE 1

and “gear” used to
experience VR. These
include masks, sensors,
and a data glove
calibrated ac>ording to
how the wearer’s hand
moves. Taken to the
extreme, the equipment
includes a highly
sophisticated motion
platform, tactile feedback
and speech recognition
apparatus.

Thwaites introduced the
complexities of VR by
explaining that there are
three variables to its
dimensions.

The first involves the
user’s level of control. In
a situation which does
not include VR, the
student and/or teacher is
in complete control. This
changes somewhat when
VR and Artifical
Intelligence (Al) are
combined: in this
situation, the
technologies react to the
user's input or database.

@

Technologies
*Virtual reality

*Artificial reality

*Cyberspace

Finally, a VR system
alone assumes a level of
control which excludes
the instructor or learner.

The next dimension of VR
is related to the nature of
reality and falls into three
categories. The first are
computer-mediated
systems, such as
telerobotics and
telepresence. The next
category makes
replications of reality

Definitions

which the user’s motion

possible, but not actual.
The last allows for
alternate realities whose
physical laws can be
modified, suspended or
contradicted by the user,
thus becoming
experimental scenarios.

The third dimernsion
involves the naturainess
of the interaction which
changes with the
technology. A situation in

Virtual: being in essence or effect, but not in fact:
Reality: a real event, entity or state of affairs

- a form of human computer interface characterized by an environment
simulation controlled only in part by the user.

- requires hardware and software.

- provides a scnse of: inclusive immersion, navigation. manipulation.

- an interactive environment that ecmphasizes unencumbered full body,
multisensory participation in computer events.

- “graphic worlds that people can enter from different places to interfice
with each other and graphic creatures” (see Myron Krueger. 1991)

- a place where the human nervous system and mechanical-clectronic
communicalions and a computation system arc linked.
- originated with the work of William Gibson.
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is not equal to the natural
physical motion is
illustrated by a computer
°mouse on a desktop.
Navigation via computer
“clothing” becomes
somewhat more
interactive and requires
the use of equipment like
eyephones and data
gioves which enable the
user to experience
“walking”, “flying” or
“falling” sensations.
Natural body movements
without electronics are, of

course, the ultimate in
interaction.

VR and educaticn
Definitions are
fundamentai to what
Thwaites identified as a
discussion of concept vs
technology which marks
the battleground. If
“battleground” is too
extreme a word to
describe the discussion,
the term, debate would
certainly be appropriate.
Debate centres around

Some potential applications of

information design in a curriculum:
* Virtual physics lab
* Planetary explorations
= History - virtual archeology
* Biology - the “virtual frog”
* Chemistry - exploring molecules
* Virtual windtunnel
« Mathematical modelling

U Possible goals for educators

* Develop techniques for teaching operational,
visual, figurative and theoretical skills.

* Allow students to experiment and research and
to learn through their own processes of discovery.

> Develop the student’s inform~tion culture.

* Create stimulae actively encouraging
cognitive processes.

* Train specialists in the use of 3-D visual
information.

* Provide a modelling tool for studying objects.
processes and phenomena which do not exist
in reality.

MEDIA FOCUS 3

the technologies which
Thwalites defined
specifically. [See BOX1]

Impact of VR on
education: Teachers
as knowledge

navigators.

History has shown that
the introduction of any
new technology impacts
strongly on education,
and Thwaites stressed
that VR will be no
exception. By its very
nature, it will create a
shift in learning from
printed symbols to
simulations. To respond
to this shift, text-based
curriculum materials will
need to move towards
becoming image and
symbol based. As a
result, there will be a
shift from textbook
abstractions to
experiential learning in
naturalistic settings.

Changes in learning
situations have often
been problematic since
they require changes in
teaching methods. VR will
likely underscore these
problems. To
accommodate VR and an
increasingly high
technology profile in
schools, the role of
teachers will nerl to

change as they become
knowledge navigators.
[See BOX 2]

Thwaites concluded his
presentation with a
reminder that as with any
technology, VR comes
with an on/off switch,
regardless of the degree of
sophistication. This
message is crucial,
especially for educators
and parents who feel
powerless at the hands of
the information age and
the technologies it
promises.

* On November 16, 1993.
Academic Alliance session.
hosted by the Association of
Teachers of English Teachers
of Quebec (ATEQ) and The
Centre for Literacy.

Due to limited time and great
audlence interest, many
comments and questions
could not be addressed on
November 16. Thwaites will
return to continue the
discussion on February 28.

Note: The Media Education
Journal. (Issue 15, Winter,
1993) contains an article
entitled, “Virtuality Reality:
Personalised Utopla or a New
Cyberia?” written by Alan
McCorquodale. This issue of
the Journal i s available at
The Centre for Literacy.

* Enhancement of
- value of informational mobility.
- experimental entertainment and escapism.

* Cushioning of
- conflict between biological and
informational time.

1040

Potential human 1mpact of v1rtual reallty

o Substltutlon for' .
= values of silence/solitude.

- - joy of intimate personal and. perceptual space
+ Cause of:

withdrawal and depressmn due to the

temporality of VR.

stress and fear of the vast dimensions, causing

technophobia.

_instability when the real world returifs.
addiction and-overuse, as in the

case of video games

\
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As words like
“information highway”
and “communicopla™ are
being coined, the notion of
technology continues to
provoke both anxiety and
excitement. Already,
nations are racing to
outdo one another as they
create “information
superhighways.” Midst
the frenzy, however., is
the fact that no universal
definition of any of these
terms has yet been
established. There is also
great debate about
whether or not these
technologies will, in fact,
come about soon enough
to be realities for this
generation of users.

While the highways are
not well travelled. they
are being paved. Visions
of the future are being
created by experts in
many fields. Governments

MEDIA FOCUS

are developing strategies
to create thelir country's
high-speed
communication network;
academic i{s attempting to
define its role; and
mergers abound as multi-
natlonals court one
another for a bigger piece
of the communications
pie. The real experts
however, have already
discovered that possibility
has become reality—
virtual reality. Many of
our young people are well
on their way to finding the
highway—super or
otherwise, What follows is
an unedited excerpt
exactly as it was
prepared by four first-
year Management
students at McGill
University. Jon. Astin,
Joanne. and Linda chose
“Virtual eality: An
Introduciion” a: the topic
of thelr group report_for

.

Effective Written
Communication, a
required course.

The excerpt is interesting
rnot only because it
informs us about VR and
entertainment, but also
because it highlights the
gap between what policy
makers. educators and
parents tbelleve is
happening in our media
society and what is
actually happening. It is
a reminder that if we
want to know more about
tomorrow's technology
today. we need only to do
what media education
teachers have been doing
JSor jears. Ask a student.
[JBj

Entertainment: The

virtual reality way
Considering that video
games are a global

m -making machine,
10

ad

it is not surprising that
virtual reality is popular
in the arcades. In the
United States. video
games rake in $5.3 billion
dollars a year. Globally.
game revenues exceed
810 billion dollars and a
single hit. like Sonic The
Hegehog and Mortal
Kombat, can top 8500
million.

Virtual reality has made
video games more
exciting. Video games of
the past simply meant
using a control pancl ana
watching the results 01
the screen. In contrast,
virtual reality games,
which are now accessible
all around the world. give
the person playing the
game an out-of-body and
an out-of-nrind
experience; these games
allow the player to not
only see and hear but
also to touch, feel and
interact with objects in
the game.

With the use of virtual
reality (and S4 {0 830 to
spend). players can
journcy to far-off places
and become —~~ople or
objects beyond their
wildest dreams. Dactyl
Nightmare. which has up
to 250 locations,
transports players into
the past to stalk
opponents and dodge
pterodactyls. ASI in Las
Vegas taks players on a
misston in space. In
Battletech. located in
Chicago and Tokyo.
players become massive
robots and attempt to
vaporize eveything in
thetr path. In Virtual
Adventures. by lwerks
Entertainment, players

ERIC
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journey underwater to
rescue some rare eggs
hatched by the Loch Ness
monster.

Big companies. such as
AT&T and Paramount,
also want a piece of the
virtual reality action.
Technological
advancements have given
these companies the
means to reshape various
entertainment mediums
into video-game-like
formats; in the future,
television will be a two-
way interactive
environment in which the
viewer will no longer
simply watch the shows
or play the video games
from the outside, but will
alr - be able to enjoy and
interact. (Jennifer, our
fictional friend from the
future, will help us to

‘ understand what exactly
a two-way interactive
television environment
would be like). Imagine a
future with 3-dimensional
television shows where
the characters seem as
large and as real as life;
or imagine virtual game
shows, which some
companies predict as
early as 1996. where you
are the contestant. In the
future, entertainment will
mean immersing
ourselves in a three-
dimensional world of
illusion.

Hollywood Executives and
videco-game programmers
arc dreaming up ways of
making interactive
movics. These movics
would allow a viewer to
‘ either control the actions
of the character in the
movie or enter the
cnvironment (a “virtual

reality”) and become the
characters themselves.
Similar to the storyline of
The Last Action Hero. the
viewer would be able to
enjoy the action alongside
his or her favorite hero.
Or, imagine being the
detective in a mystery
movie; you would have
the ability to personally
track down the "bad guy”
by investigating the crime
scene and interviewing
the suspects yourself.

To make the dream of
interactive movies a
reality, an assortment of
companies, such as
Nintendo, Sega, Atari and
3DO are designing video
game systems that will
combine the visual poser
of a Hollywood movie with
the interactivity of a vidco
game. 3DO. a new
company similar to Sega
and Nintendo was the
first to release such a
machine & month ago.
which has twice the
amount of power of Scga's
Genesis and Super
Nintendo and about cqual
to the power of an arcade-
sized video gamec.

But the other cc.npanies
are close on 3DO’s tail;
Atari, Sega and Nintendo
each have machines
similar to 3DO’s in
development. In addition.
Nintendo announced
plans of a gaming
machine with
approximately twice the
amount of power of
Genesis and Super
Nintendo combined!
These machines will have
games which have
graphics, sound and
game-play that are four
times as good as the
games which are
presently on the market.
If you thought that
Nintendo's Street Fighter
Il and Sega’'s Aladdin
were good games, just
wait and see what the

future will hold! In view of

technological
advancements and the

raw power that these new

entertainment machinces
are boasting, virtual
reality in the home will
soon be a reality.

Virtual amusement
parks. where players
anywhere in the world
can compele with other

players. are also being
created by companies in
the entertainment
industry. Sega and AT&T
have designed a cartridge,
called the Edge 16, which
enables Sega Genesis
owners to compete with
similarly equipped
players over ordinary
telephone lines. Other
networks are for both the
young and the old.
Computer-users can call
up the Imagi/Nation
Network to play against
or along-side other
computer-users in
everything from cards to
fantasy-role-playing
games.
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Aruitoxt provided by Eic:

109




6 MEDIA FOCUS

For the classroom

Because so little exists in curriculum for
media education at the primary and
elementary levels of Canadian schools,
there is a great need to share what has
been developed in other countries. The
Jollowing lessons. developed by Evelyn
Crosbie. Head Teacher at
Stenhousemuir Primary School. are
reprinted with the permission of The
Media Education Journal. Issue 13.
Winter. 1992. nand can be easily
adapted for use in Canadian
classrooms. Lessons have been
reprinted in their original form at the
request of the editor of MEJ.

Advertising in

Primary Schools

pr Context: Environmental
Education

Theme Work: Shopping
From a general discussion with
children. the subject of buying
what we need and buying what we
would like should arise.

Aims:

¢ To identify category - advert.

* To identify the purpose of
adverts.

* To identify audience.

* To identify codes/conventions
which make it memorable.

Objectives:

* That the children will
differentiate adverts from other
nmedia forms.

That they will be able to name
the type of product being
advertised.

That they will be able to match
adverts to broad bands of
audience.

That they appreciate the use of
jingles/catchphrases which make
adverts memorable and morc
likely to influence our choice
when shopping.

.

.

.

Development (Four phases):
-
Using a selection of adverts and
snips from these other television
categorics discuss what kind of
televisions this Is a filin/a
cartoon/an advert/the news.

a) Find the advert. Make

simple choice advert/not an
advert.
Use coloured counters in a tub to
record - red (ads) blue (others)
b) Sort into sets. Record how
many in each category. (If
children are at that level, i.e.
They can readily identify all four
types.)
=
Now look only at the adverts.
Discuss — How did we know
that they were adverts?
Can we tell what was being sold?
==
Do we know who was supposed to
buy these products?
Mums, Dads. Children, Whole
Family etc.
=
Discard the material used and ask
the <hildren to recall any TV
adverts they know.
How did you remember that one
music, was it funny etc?
Do you or your family have any
of these things at home?
Do you think the advert helped
vou to decide what to buy?
(Do cach phase as oftcn as
necessary until the concept is
cstablished. It may be immediate or
it may take a few weeks to develop).

Context: Environmental
Education

=¥ Theme Work: My Body
As part of the theme tlie children
will be studying the five senscs.

Aims:

* To create an awarencss of how
the senses are used in
advertising, and that only
certain senses can be used by
the different media.

* To identify which senses are
being used in specific adverts.

+ To evaluate and comment on
effective use of senses in
adverts.

* To ldentlfy target audience more
specifically than at the early stages.,

106

Objectives:

> That the children will be able to
name the appropriate senses
used in the different media.

« That they will begin to
appreciate the creation of image
and that visual impact is the
greatest persuader in
advertising.

* That they will demonstrate
understanding of audience by
identifving which group of
consumers an advert holds
most appeal for. when it should
be scheduled on television. in
which magazines. newspapers
etc. it should be placed.

Development (Four phases):
. |
Using adverts fromn television.
radio. newspapers. magazines -
discuss which senses we use in
interpreting them.
=
Now look at the adverts on
television.

a) Listen to adverts without

sound.

b) Look at adverts without

sound.

¢) View as intcnded with both.
Discuss the impact each time.
Establish the very strong influence
when appropriate music is used
with the image. Discuss the music
and the target audience.
==
Look now at acdvertising in the
other media forins. How do they
compensate? Taste and smell are
used by giving free samples of
certain food. What abcut the sense
of touch? Could free-trial offers be
considered in this area? If you have
something 1 your home that you
can touch would you be more likely

to want to keep it?
-3

It would be worthwhile doing a
novel-study of Charlie and the
Chocolate Factory at this point as
Willic Wonka experimented with
breaking conventions in advertising
CONTINUED ON PAGE 8
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8 MEDIA FOCUS

CONTINUED FROM PAGE 6

and used all five senses to great

effect — eg.

Television Chocolate. vou could
sample chocolace from the

television etc.

(Discuss each phase as often as
nece- ary to develop the concept.)

: Education

As part of the theme th2 children

will be studying the

importing/exporting of cars. It
would be appropriate to look at
this fiercely competitive market in
closer detail and examine the range
of advertising strategies and the
symbolism and image of particular
cars conveyed through the mass

media.

Magazine Adverts
Aims:

* To create an awareness of the

use of colour. subject.

backgrouncd and texts in
magazine adverts.

individual compoients.
* To demonstrate that car

particular AUDIENCES

* To draw the attentfon to the
relationship betwee:; these

magazine adveris are targeted
through a variety of devices at

captions to state specific
message rather than the actual
words written.

* That they can see where
misrepresentation and
stereotypes occur and argue
against them.

Development:
Show the children the caption cnly

- * Context: Environmental

Theme Work: Trading

* To read the 'hidden meaning’
behind the stated captions.
* To identify STEREOTYPICAL

and discuss the type of product
they think is being advertised.

REPRESENTATION in car
adverts.

Objectives:

* That the children will be
able to identify the target
audience for specific
advertisements.

Show captions and background.
Ask the children to describe what
they sce—colours, lack of people,
terrain.

Add the company logo - Can
anyone identify the product being
advertised?

that audience.

» That they will be able to discuss
the image created by particular
advertisements.

* That they will be able tc re-write

* That they they will be able to
recognise and name the
components used to appeal to

Add the car. Refer again to the

caption, point out the key word.
What kind of person would want
this car?

In what kind of publication would

this article appear?

Go through various magazines and
make a montage of car adverts with
original and re-written captions.

Nev s & Notes

Television Violence:
Fraying Our Social Fucric.
June 1993. a Report of the
Standing Committee of
Communications and
Culture: and Agenda For
Youth. January. 1993. a
Rzport of the Liberal
Senate and House of
Commons Committee on
Youth. are available at The
Centre for Literacy. Both
are bilingual publications.

Conferences and

workshops
“The Media File: Media,
Culture and Classroom™
Springboards "9
Date: Thursday.

April 14, 1994
Timme: 1:00 - 3:30
Place: McGill University
Information: Tel. (514)
620-7680

“Virtual realities: From
the concrete to the
barely imaginable”
The Centre for Literacy
Date: Friday.

April 22, 1994,
Time: 9 a.m. to 4 p.n
Place:Dawson College .
Presenter: Steven Marcus.
University of California.
Santa Barbara.
A workshop for anyone
interested in the
application of new
technologies in the
classroom.

Information: (514} 931-8731
Local. 1415 .

2nd Annual Student
Media Showcase
Date: Thursday.

April 28. 1994
Place: McGill University
An cvent for high school
students sponsored by The
Association for Media
Education of QQuebec.

McGill University.
Department of Curriculum
and Instruction. National
Film Board of Canada and
Radio-Quebec.
Registration: $15.00
Information: Maureen Baron.
Tel. (514) 283-9461:

Tax (514) 496-2573:

Lee Rother. Tel. (514) 491-
1000: Fax (514) 682-5950

McGill University
Graduate Surnmer
Institute ‘94

Language Culture and
Schooling

July 4 - 29, 1994
Session 1: July 4 - 15.
Education and Social
Issues: Race. Identity &
Critical Pedagogy or Media
Education: Audience
Research and Classroom
Practice.

Session 2: July 18 - 29.
Biographical Methods in
Quallitative Research in
Eduention or Language

Arts: Reflecting the
Canadian Mosaic.
Instructors: Henry Giroux.
Pennsylvania State
University: Judith
Slaughter. McGill
University: Andrea L. Cole.
G.1.S.E: and J. Gary
Knowles. University of
Michigan: David Bucking-

ham. University of London.

Note: Applicants must meet
prerequisites for graduate
admission to the Department
of Curriculum and
Instruction.

Application deadline: May 1.

Information: Dr. Claudia
Mitchell. Department of
Curriculum and Instruction,
Faculty of Education. McGill
University. 3700 McTavish
St.. Montreal, Quebec,

H3A 1Y2 Phone.(514) 398-
4626: Fax (514) 398-4529.

Q
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Reviews

Children Talking
Television:
The Making of

Television Literacy
David Buckingham. The
Falmer Press (London,

England. 1993) 297 pp.

What do Neil Postman.
Marie Winn and Prince
Charles have in common?
Great anxiety about film,
television and videos and
a real distrust about their
cffects on chidren. So we
learn from David
Buckingham's newest
boo':. Children Talking
Television, in which he
draws on his recent
research at the University
of London’s Institute of
Education.

Buckingham calls into
question much of the
Prince’s criticism and
accusations of tv's use of
gratuitous violence, as
well as contentions by
Postman and Winn that
the medium is a negative
influence on children’s
behaviour and
consciousness.
Buckingham urges
researchers, parents and
educators to talk to
children. Place more
emphasis on children’s
perspectives and
responses to the
programs they watch. He
stresses the importance of
children’s talk about tv.
alerting readers to the
significance and influence
of factors such as gender.
soctal class and cthnic
background in any
discussion of the topic.

Buckingham’s book is
divided into three parts.

MEDIA FOCUS 9

the first raising various
issues which include the
ways of funding research
into media studies. The
author rejects the
suggestion that the issue
of the media is a
psychological one. for he
sees it as a much broader
field and points to the
need to consider cultural
and social environments
as well. To widen the
discussion. he explores
the meaning of “literacy”
as it is applied to tv and
other technologies.
offering scveral
definitions—or re-
definitions—of the term.
He warns against
accepting one simple
definition and emphasizes
that there are complex
theoretical questions to be
considered. He makes a
compelling case for future
research into tv literacy to
proceed in a more critical
manner which will
address individual and
social issues. and urges
media studies enthuslasts

. not to be
discourageda by
the fact that such an
approach may well prove
to be problematic.

In Part Two. subtitled
Making Sense of
Television Talk.
Buckingham rejects the
conclusion that tv is a
passive medium and
argues that it is a social
acvivitiy which provides
fertile ground for valuablc
discourse. He reassesses
previous research (his
own included) and
questions some of it for its
tendancy to be too
empirical. In this section.
he describes a project he
conducted in 1989 with
groups of London school
children and includes
transcripts of discussions
with them. accompanied
by commentaries which
touch on various aspects
of the discussions,
Although many of the
comments are specific to
British tv. there nre so ne

rcferenccs which will he
familiar to North
American readers.

Part Three deals with
clements of tv literacy. It
explores aspects of thc
medium including
discussions of categorics
and genre of
programming. Once
again. Buckingham
includes transcripts of
interviews with young
viewers in his continuing
attempt to shape future
research models. In the
final section of the book,
the author emphasizes
the importance of the
audience and refers to the
strong influence of what
John Fiske describes as
the “oral culture” which
defines meanir.gs of tv.
Buckingham concludes
with some sobering
thoughts on critical
discourse and children's
understanding of tv as a
popular theme of much
recent media studies
research.

Children Talking
Television is not for
readers who are looking
for a quick fix to the
growing number of
questions surrounding
media studies. In fact.
one of the book's most
obvious characteristics is
that it raises and
underscores new issues.
In it. Buckingham
reminds us that we have
gone beyond the
“pioneering” days of
rescarch. We now know
that the issuecs are
complex and there are no
casy answers. and this is
what must motivate us to
continue in our efforts to
promote media literacy.
(JB)
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Parenting in a

TV Age

A Media Literacy
Workshop Kit on Children
and Televison

produced by The Center
for Media and Values, Los
Angeles, CA.

Another in a series of
Workshop Kits Parenting
in a TV Age is somewhat
different from the
earlierTV ALERT: A Wake-
up Guide for Televison
Literacy (reviewed in
Media Focus, Summer.
1993) in that the former
is addressed specifically
to parents. However, the
two are quite similar in
format.

Parenting in a TV Age
includes a leader’s guide
for four parent workshops
including sample lesson
plans and handout
masters to reproduce;
Making the Media Work
For You, a four page
resource containing
suggestions for use at
home: Children and
Television: Growing up in
a Med.a Age, a magazine
with essays on the
subject: and From
Awareness to Action:
Media Literacy for the
90’s. a summary of the

MEDIA FOCUS

basic

elements of media literacy
education.

The Kit is recommended
for use by home and
school organizations,
churches or synagogues,
community centers as
well as other groups. The
first workshop introduces
some basic key concepts
about tv and the
remaining three deal with
commercials, violence
and action for change.

Leaders will welcome the
easy-to-use Leader’s
Guide which clearly

establishes objectives,
preparation and method
for each session— even
down to suggested
number of minutes to
devote to each portion of
the session. This means
that group leaders need
not be “experts” in the
field.

Cost: U.S. $21.95/625.95
Information: Center for
Media and Values. 1962
Shenandoah St.. Los
Angeles. CA., 90034 Tel.
(310) 559-2944 Fax (310)
559-2944

The Centre
for Literacy
announces

its annual
June é
conference b2

A\

Technology,
Media,
Literacy:
Impact on
Society and
Education

Speakers:
Richard Lanham,

UCLA, author of
The Electonic Word

Robert Kubey,
Rutgers, co-author
of Television and
the Quality of Life

Eric McLuhan,
co-author of Laws
of Media

Michel Pichette,
UQAM
Tuesday, Wednesday,
June 22, 23, 1994
Dectails available
in March.

Information:
(514)931-8731, local 1415
INTERNET: cduncan¢®
dawsoncollege.qe.ca.

Media literacy parent materials and the community: A comment

While many of the
materials designed for
parents who wish to
participate in their
children’s media
education are useful for
some, they exclude
others for whom they
may not be as practical.
For example, the
objectives and the design
of exlsting materials
assume that all parents
can, and will, attend

Q

training sessions. Yet this
is not always the case;
many parents simply are
unable to take advantage
of what currently exists.
The social reality is that
in many households. a
number of variables
inhibit parents’ freedom
and ability to influence
their children’s tv-viewing
habits. These include
work schedules, financial
stresses, cultural

differences and some
parents’ low to non-
existent levels of literacy.

With this reality in mind,
media literacy
enthusiasts and
community-based
organizations will need to
work closely to create a
wider range of media
education resource
materials to meet the
needs of all communities

and families. They may
do this by assessing the
needs of their own
community, working to
develop relevant
prograrmns and providing
accessiblity to these
programs. It {s not
necessarlly a simple
project, but one which is
crucial. Media literacy,
like all literacies, is a
right which should be
accessible to all. (JB)
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