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Grammar/Word Usage
Capitalization/Punctuation

An Overview

The AIRS Comprehension component provides instructional material that promotes mastery of 18 dif-
ferent Comprehension skills. The skill instruction ranges from the 1st to 7th grade readability levels.

The AIRS Comprehension component can be used with other AIRS components or in conjunction with
any basal and-provides a ¢ontinuous progress management system for masteting essential comprehension
skills. A student is expected to master each skill at an instructional level before proceeding to the next
leve! of instruction.

The reading and thinking skills foz the intermediate level reader are expanded to include 18 skills at AIRS
Levels VIII, IX, and X. Again, there is'a mastery skill booklet for each skill described below at each in-

structional level.

RECALL OF DETAILS — Recalling specific statements and
items in a given selection.

mary sentences.

IMPLIED MAIN IDEA — Finding the main idez by sum.
marizing details, interpreting details. and drawing
a conclusion from details.

TITLES & TOPICS — Rc«;gniu'ng a relevant title or topic in
relation to the main idea.

WRITING TITLES — Writing titles and topics for a selection
which relate to the main idea.

RECOGNITION OF DETAILS — Recognizing the function
of detail 1o exphain. illusttate. or restate the main
idea of a paragraph. (Outlining)

RECOGNITION OF IRRELEVANCIES — Recognizing details
that are itrelevant to the main idea of a paragraph.

LOCATING THE ANSWER ~ Skimming to find answers or
locating details to answer specific questions.

INFERENCE — Drawing conclusions and predicting out.
comes.

|

MAIN IDEA — Recognizing use of topic ¢entences and sum.

CONTEXT CLUES — Recognizing definwions. synonyms.
and antonyms. and the use of commas i lists.
direct address. and appozitves

FOLLOWING DIRECTIONS — Recognizing details in direc-
tions. making itlustrations. and using codes.

SEQUENCE — Recognizing sequence in illusirations. sen-
tences. paragraphs, and stories.

MAPS. ETC. — Readig and interpreting maps. graphs.
charts. and uiagrams.

CAUSE AND EFFECT — Understanding the refationship be-
tween causes and effects.

CHARACTER ANALYSIS — Making .:ppropmte inferences
about the purpose. mouvation. and emotions of
the characters )

FACT AND OPINION .— Distinguishing between fact and
opinion. depending on the specific context.

FIGURATIVE LANGUAGE — Recognizing sensory images.
sunilies. metaphors. colloquialisms. and other
common figutes of speech.

MOOD — Determining and tecogmizing the mood of a
story.
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An Overview

The Word Meaning component provides instructional
vocabulary skills. This vocabulary component can be use

materials that promote mastery of ten different
d in conjunction with any busal or as preparation

for the next higher level in the AIRS Comprehension program.

The program is designed to expand the student’s vocabulary by teaching words with which children at
that level are unfamiliar. The words, taken from the most recently published vocabulary lists. are used In

as many different contexts as possible. Learning of the vocabula
being learned. The AIRS Word Meaning program also includes two
VI in Dictionary Skills. As with other AIRS components, a student is expec

ry words is enhanced by writing the words
levels of instruction (at Levels Vil and
ced to master each skill ata

level before proceeding to the next level of instruction.

The Skills

The primary level student is incroduced to the Word Meaning component through one skill at Level 11l

and one skill at Level IV.

COLOR WORDS {Level 11l) — Recognizing and using erght

primary tolor words.

MATCHING WORDS WITH PICTURES (Level IV)

Beginning in Level V and continuing through Level VIIL the following skills are raught at each level:

i

SYNONYMS — Recognizing and naming words with similar
meanings.

COMPOUND WORDS — Construcung and dividing com-
pound words s well as sclecting appropreate wm-
pound words.

CATEGORIZING — Catcgonizing words under appropriate
headings. 'denufying and naming catcgorics

PRONOUN REFERENTS — Recognizing to what or whom
pronouns refer.

MULTIPLE MEANINGS — Choosing the correce meaning ofa

e
word from a list ot meanings.

HOMONYMS — Choosing or supplying correct homonyms
from lists of words that sound alike but have dif-
terent meanings.

ANTONYMS — Recogmzing and supplying words with
opposite meaning

APPROPRIATE MEANINGS/ ANALOGIES — Choosing
words that fic best in a given context and recogniz:
ing relauonships betwesn wouds. (Levels VI V1L
vin

R

In Levels IX and X, the following vocabulary/thinking skills

are taught:

AMALOGIES — Determining the relationship
petween a pair of words and apply-
ing that relationship to another
pair.

SEMANTICS — Recognizing the meaning of
words in high interest categories.

COMTENT VOCABULARY — Understanding the
definition and usage of words
frequently found in mathematics,

science, and social studies programs.

GENERAL YOCABULARY — petermining definition

and usage of high frequency words.

_M

Also,. included in the Word Meaning component at tevels VII

K3

and VIII are Dictionary skills.

#7

DICTIONARY SKILLS VIl — Alphabetizing: by firse letter:
by second letter: by thied letter and beyond.

##

DICTIONARY SKILLS V1lI — Alphabetizing: finding pacs
of the dictionary: using guide woeds: timed prac.
tices: syllables & accents: using the pronunciatton
key: homographs: vatiant spellings: diffetent kinds
of main encnes, phrases and hyphenated com-
pounds.
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An Overview
=
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‘ - The AIRS Spelling Program is comprised of two components taught concurrently — Structural Skills and
é - Weekly Spelling Lists. AIRS Structural Skills, the speliing generalizations on which our language is basgd.
- = are taught through a series of mastery skill booklets. The Weekly Spelling Lists are organized into lists
5 iy designed to review and reinforce the generalizations taught in the structural skills booklets.

— o
- :ﬁ Structural Skills skill booklets are available for 2nd-7th grade reading levels. As in the AIRS Com{  en-
- - sion component, a student is expected to master each of the skills at an instructional level before pro-
LR ceeding to the next level of instruction.

N

The Skills

Eight Structural Skills ate taught for mastery in the AIRS Structural Skills Program, Levels VI-X Thercisa
mastery skill booklet for each skill. Each skill teaches and reinforces the following generalizations:

PLURALS — Plural forms that require: s (hats): es (bushes): CONTRACTIONS — Apostrophe used to take the place of

changing y to i before adding es (bunnies): s to missing letters
words cnding in ey, oy (monkeys, toys): for feto v ROOT WORDS — Base word to which prefixes and suffixes
or ve, and adding es or s (leaves. knives): s or s can be added.

with words ending in o (tomatocs. radios): chang-
ing vowel sound {(man. men); no change (sheep). HEARING SYLLABLES — A word has as many syltlables as

1t has vowel sounds.
DERIVED WORDS — Rules for adding suffixes to root words )
with: two consonants: two vowels: one syllable/one  SYLLABICATION — Duviding words with- open syllables.

vowel/one consonant (l-l-l. Rule): and sileat c. closed syllables. vowels followed by r. other vowels.
Rules for suffixes that begin with 2 consonant or digraphs. consonant plus le. ckle. accenting words
begin with a vowel. with 2 or more syllables.

POSSESSIVES — A postrophe to show ownership for singular PREFIXES/SUFFIXES — Words with an affix ac the begin-
and plural words cnding in s and not ending in s. ning. words with an affix at the end. words with
two suffixes.

An Overview

) The AIRS Phonics program comprises AIRS instructional levels I-VI and is used in conjunction with the
- Economy Publishing Company's ReadingProgrampreprimers, primer, first, and second reader. The AIRS
; materials and other resources were developed to make the primary phonics program a fully integrated
5 reading, writing, and spelling program. To the Economy program AIRS adds:

= * handwriting lessons * sight words * auditory discrimination activities

-9 * spelling lessons * word meaning practices * recommended phonics practice sheets

* dictation exercises * language skills ¢ criterion-referenced mastery tests

AIRS Compr ensive Lesson Plaaning Charts provide the teacher an easy-to-use guide for implementing
each lesson. The planning chart indicates all of the Economy, AIRS, and other publishers’ supplementary
materials needed for teaching and reinforcing each lesson.

An Overview

The AIRS Instant Word Lists were compiled to complement the AIRS phonics and comprehension in-
struction. The words contained in this list are high frequency words that should be recognized instantly.

There are 1400 AIRS Instant Words introduced in levels III- VIII. Tne words enable students to read other
published materials at a given level withour additional vocabulary study.

WORD
RECOGNITION

Each individual word list within a level is assigned by the AIRS Comprehensive Lesson Plan Chart

(described in the Phonics section). Both classroom activities and home study of these words promote
mastery of these Instant Words.

For mastery of a Word Recognition level, a student is expected to read the words without hesitation with
90% accuracy.

-3-
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An Overview

The complete AIRS Program has two m:jor goals:

- to teach basic reading and writing skills

?3 for mastery
E - to foster an enjoyment of literature
=
T
& The AIRS Individualized Reading (I.R.) Program promotes the reading of self-
= selected trade books and provides an opportunity for students to apply skills
28 opreviously learned. The culminating activity for the student is a conference
:E with the teacher about the book awnd accompanying follow-up activities.
=3
..E..',:ﬂ Andover's Literature Program has three major goals:
=0
g - to expose children to many types of literature
e appropriate to each grade level. (See Literature
Program Qutline K-6)
- Lo provide opportunities for group reading and
discussion of literature
- to integrate the study of literaiure with other
areas of the curriculum and to establish guidelines
for the introduction and continuing enjoyment of
selected types of writing
Literature Program Ouciine - Grade K-6
SRR
K~1 Crade 2 Grade 3 Grade & ‘ Grade 5 Grade 6
1 []
1 []
Simple Yeiry Talaas Simple h.iry Tales [
[]
1
)
American ' Folklore Polklore of Other '
: Countries [
[]
!’ab:lu Fablas '
]
)
]
Indian }(ytlu Greek Roman & Norae
Mycths
: '
) ’ '
. Etography and '
. Autobiography 1
)
]
! Noa Fiction :
)
1
: Fiction Tictions '
1 Scientific '
' Realistic 1 -
' liistorical [}
. []
: Tentsay FmFlly
] 1
: Short Story :
: Dr'pu
Poatry Poatiy - Poetry Poetry
o =8
(< J
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EXCERPT

AIRS READINESS

LEVEL I

1986

ANDOVER PUBLIC SCHOOLS ANDOVER, MASSACHUSETTS




AIRS LEVEL I

Readiness Level

AIRS Level I was dgfigned to meet the needs of students who have
completed kindergarten but need to develop pre-reading skills before
beginning a formal reading program. The AIRS Lesson Plan Charts (see
p. 3) correlate the 1986 Economy Company's Readiness book, First Light,

with the Early Prevention of School Failure program.*

AIRS Level I lessons should be group taught then reinforced in
small groups emphasizing that modality most appropriate for the children.

Pencil and paper seat work is not to be done at this level.

The following is an outline of the Level I program:

Lesson 1 Alphabet Letter Recognition (parts A-Z)

Letters are presented for auditory and visual discrimination
only. Students are not expected to learn letter sounds

during.lesson 1.

Lessons 2-6 These lessons teach concepts and skills which are necessary

for the development of reading proficiency.

Lessons 7-14 Consonant and long and short vowel soundé are taught in
these lessons. Teachers should strive to build a firm
foundation in these skills, but should also be aware that
children will review these same sounds at Level II in
a more fully developed manner. Testing for mastery will
not occur until Level TI.

Level I Post Test is tc be administered for mastery upon

completion of Level I.

*See page 4 for a complete description of the EPSF Program
which, like AIRS, is a proven exemplary educational program.

-2~
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Page 1
vel 1 irat Light —t ANDOVER'S INTEGRATED READINC SYSTEM
Zcon Pbonics Fconomy Carda #Hodalities - Teacher's Manual *"Hodalities,| “Inatructional
Lesson ::::::z :i:::: ﬂ_u‘:’ Resource Picture Symbol Vocabulary, |Visual (¥)] auditory (A) | Tactile (T) EPSY Materials
Manusl Text masters Manual Conceptas, Maouals
1. Pagzs Pages or Words
Alphabet .
Lletter
Recognition
Auditory/
Visual
Discrimime-
tion ONLY
Ao 4-3 3 - 82,83,84, 15,34, 1,15,27, ™ p.22 |TH p.22 ™ p.23 1.
85,86 156, 2,6,42 v (&) A Q) /T (1) Clay - Forp letter
182 Repest (1) Repeat shspes from clay.
. fre- initial daily
H 5 quently. | & final. ™ p.23
: » Teacher |Repeat Vae
LES should fre- frequently,
2wl form quently
H 'E lettera. | through-
a— out
ryX Lesaons
et 1-26.
ve,
i “-? ‘ ! :z:.,' :':l’:z’ :_:: Collection of old
) 6 ©
8 G magazines
g0
e 4-9 s - 1 32,37, 5,27, - g *PRKG Visusl 3
48,167 47,6,20 o p.36 #F3 Have class trace
12 & g& Use this game | snd cut shapes of
HE at frequent their feet.
Tee intervals Tescher should
8.3 throughout mark 2 set (26)
LK | Lessons 1-28. | with upper case
T." letters and a2 set
¢=cE {26) with lower
-y case letters. Theae
“vE "feet" are to be
L used for Letter
g @ 1dentification
£9 gomes.
K
pd 48,10 6 . 2 8,59, 7,25,13, rx s **BRPS Tactile
61,145 8,44,18 p-36, B2e,f,g .
Ee 4-8,10 7 87,98, 19,117, 9,51,7, BRPS Tactile
99,103 214,224 10,16,22 p.3782h,}) .
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PROJECT EARLY PREVENTION OF SCHOOL FAILURE. This successful program
is -designed to prevent school failure by identifying the

developmental levels and learning styles of children ages
four to six years.

AUDIENCE Approved by JDRP as a screening and curriculum program appropriate

for children ages 4-6. Ingervice program valuable for teachers of
kindergarten, first grade, and/or ay care children; administrators, special education
resource, physical education teachers, Chapter I and diagnosticians,

DESCRIPTION Early Prevention of School Failure has demonstraed that

effective screening, diagnostic and classroom techniques can
identify, remediate, and ameliorate developmentag delays, problems or deviations in
gross and fine motor skills, expressive and receptive language, auditory and visual
skills that could adversely affect future school performance, Major finding have shown
that the project has reached or surpassed expectations in all areas. Gain rates of
high-risk students over a three-year period averaged from 1.39 months to 3.12 months
growth for each month in the program. Students with moderate learning needs also
achieved according to expectations by achieving at the_ standardized rate for this age
level as measured by the Metropolitan Readiness Test. Another important finding showed
that the gains made during kindergarten persisted into subsequent years.

The training provides professional assistance to teachers so that they may acquire
skills and competencies in matching curriculum to levels of development. The screening
process evaluates the whole child through analyzing his/her modality dev.lopment., A
computer program simplifies the conferencing process to provide teachers and parents
with a individuyal student profile. In addition, the computer program groups the
children according to need so that the teacher can plan the 20-30 minutes of daily
modality instruction appropriately. The EPSF program materials include screening

initrgmints, classroom management gquides, classroom activity gquides, and parent
materials,

Early Prevention of School Failure is being used with children whose first language is
English, Spanish, Cambodian, Laotian and Vietnamese. Screening tests an parent
materials have been translated into these languages.

REQU|REMENTS Attendance at a two or three day training by a team of at

' least four professionals (kindergarten and/or first grade
teachers, special education teachers/psychologist/speech therapist/Chapter I teachers
curriculums and administrators should be included on this team. Implementaticn of the
project components of: 1) screening; 2) conferencing; 3) educational follow-up; 4)

parental involvement; and 5) evaluation. A ollew-up inservice is strongly
recommended. -

COSTS Cost of implementing the program includes: 1) Substitute pay for those

members of the team to attend the two to three day training., 2)
Consultant fee, travel and per diem. 3) Materials (Non~consumable); (a) Screening -
approximately $100 per team, (b) Conferencing Option - $70 for the computer

interpretation program, (c) Curriculum - $65 per classroom with additional materials

optional. 4) Follow-up Inservice Training, (a) Substitutes for staff, (b) Consultant
Expenses.

SERVICES Project will supply awareness materials and resource information to

i i an{ interested person upon request. 1In addition, yearly newletters
are dlssemlngted to all prior adopters to keep them current. State consortium meetings
and leadership conferences are available., Many states have certified trainers that can
provided inital services ai convenient times and locations. Early Prevention of School

Failggee has linked with other NDN programs to provide for greater depth in content and
coverage,

CONTACT vLuceille Werner, Project Director; Peotone Schoal District 207-U; 114
N. Second St.; Peotone, IL 60468. (312) 258-3478.

Developmental Funding: USOE ESEA Title III JDRP No. 74-46 (5/14-15/74)

iU
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AIDRS
“
ANDOVER’S
|NTEGRATED_ READING SYSTEM

Andover's Integrated Reading System (AIRS) was developed to provide
quality education by promoting: consistency of curricula throughout
the system; competence in teaching skills; enjoyment of literazture
by students; and significant growth in reading scores.

AIRS basic skills are defined by a comprehensive set of behavioral
objectives to which all instructional activities, materials, and

tests are keyed. Reading instruction is teacher-directed in grades

1 and 2, where lesson plans are correlated to the 1986 Economy Reading
Series which builds a strong phonetic base.

To the Economy lessons AIRS adds:

HANDWRITING

AUDITORY DISCRIMINATION PRACTICE (Pocket Vowels)
DICTATIONS

SPELLING

WORD RECOGNITION (Sight Words)

WORD MEANING (Vocabulary Developoment)
COMPREHENSION

WRITING SKILLS

LITERATURE

STRUCTURAL SKILLS

CRITERION REFERENCED TESTS FOR MASTERY

MODERN CURRICULUM PRESS WORKSHEETS (optional)

The above are coordinated on the Comprehensive Lesson Plan Charts,
which serve as the teacher's daily lesson plans,




: ' 1986
M” ANDOVER'S INTEGRATED READING, WRITING, & SPELLING PROGRAM
AIRS Materials Materials from Other
AIRS LEVEL ECONOMY BASAL Needed ) Publishers/Sources
I Firast Light AIRS Level I Chart Early Prevention of -

(Readiness) AIRS Level I Test School Failure

Teacher Manuals
Peotone, IL 60468

II Rainbow Morning AIRS I.R.W.S. I-III Modern Curriculum
(lst Preprimer) Manual and Chart Press A%
- Handwriting

- Pocket Vowels
AIRS Phonics Resource Manual
AIRS Level II Test

III AIRS I.R.W.S. I-III Modern Curriculum
Manual and Chart Press A,B*
Early Tide - Handwriting
(2nd Preprimer) ~ Pocket Vowels
Sea Castles - Part II-Dictation
(3rd Preprimer) AIRS Level III Test

AIRS Word Meaning Color Words
AIRS Word Recognition Level III

III~1IV AIRS Phonics Resource Manual Modern Curriculum
Transition AIRS Word Recognition Press A,B*
Level III (continued) (Teacher Resource)

AIRS Level III Test

AIRS I.R.W.S. Manual & Chart
- Handwriting
=~ Dictation
- Spelling

.

v - Quiet Treasure AIRS I.R.W.S. IV, Part 1 Modern Curriculum
Part 1 (Primer) Manual & Chart Press A,B¥*
~ Handwriting Barnell Loft A
- Dictation
- Spelling
AIRS Level IV, Part 1 Test
AIRS Phonics Resource Manual
AIRS Word Meaning -Matching Words
Alphabetizing
AIRS Word Recognition Level IV
AIRS Comprehension Level IV, 401 & 402

v - Sunshine Day AIRS I.R.W.S. IV, Part 2 Modern Curriculum
Part 2 (lst reader) . Manual & Chart Press B,C*
) - Handwriting
- Spelling
~ Dictation

4

AIRS Level IV, Part 2 Test
AIRS Comprehension Level IV, 403 & 404

\4 Crystal Forest AIRS I.R.W.S5. V Barnell Loft B
Manual and Chart Barnell Loft C
(2nd reader) - AIRS Language Skill Level V, Units I-III

- Spelling Lessons 1-15
AIRS Level V Test, Phonetic Skills
AIRS Comprehension Level V, 501-~505
AIRS Word Meaning, Level V
AIRS Word Recognition, Level V
AIRS Writing Skills
AIRS Speaking & Listening

V1 Individualized AIRS Phoretic Skills Lessons Barnell Loft B
Reading AIRS IRWS VI Manual & Chart Barnell Loft C
- Language Skills Level VI, Units III-VI
- Spelling Lessons 16-34
AIRS Cursive Handwriting Practice Sheets
AIRS Level VI Test, Phonetic Skills
AIRS Structural Skills, Level VI
AIRS Syllabication Worksheets
AIRS Comprehension, Level V-VI, 506 - 606
AIRS Word Meaning, Level VI

Q AIRS Word Recognition, Level VI
[E l(:« . AIRS Writing Skills P
! AIRS Speakiné & Listening ? N

-3~ *Optional
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GRADE

Excerpts from:

AIRS Comprehensive Lesson Plan Chart Level II

(reduced in size)

Level II Andover's Integrated Reading,

Writing, and Spelling Manual

Phonics Resource Manual

Handwriting & Alphabet Worksheet Packet

AIRS Comprehensive Lesson Plan Chart Level IV Part I

(reduced in size)

Level IV Andover's Integrated Reading,

-

Writing, and Spelling Manual

AIRS Grade 1 Language Arts Continuum .

GRADE

Excerpts from:

AIRS Comprehensive Lesson Plan Chart Level V

(reduced in size)

Level V Andover's Integrated Reading,

.

Writing, and Spelling Manual.

*Spelling Skills, Level V-VI

*Language Skills Level V-VI

AIRS Grade 2 Language Arts Continuum .

*Contained within the Level V and Level VI Integrated Reading, Writing,

and Spelling Manuals.
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RAINBOW MORNING

Level 1I

LESSON 7

""" meet 7 Timne

Auditory Practice - {Pocket Yowels)

Directions: Children place vowel cards that correspond to vowel sound in
word spoken by teacher in red pocket - then quietly hold it in front of
their chests for teacher to see.

1. me 6. fruit
2. toe 7. team
3. tie 8. ate
4, eat 9. price
5. tea 10. toad




INITIAL CONSOMANTS (Continued)

1 -- lag lad lap let lit
lop lot
log
lamb lapse
look
land link lump lend lamp
limp last lank
lack . lick lock luck

m -- mad man map mat met
mop mum men mob mud
mug mitt miss mill
mince .
mark mart marsh
milk must mint mask
mast melt
much mock
mother magic mitten mangle
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QUIET TREASURES

LESSON 6
Handwriting
when why where
which what white
won't went wild

Why can't I touch i

Lesson Dictation
Put i1d and ind on the board. Review
these elements. Ask the children to write
the following words from dictation. Do not
expect students to spell these words without
being able to use the visual clues written on
the board.
1. wild
2. kind
3. child
4. find

5. mild

Spelling Dictation
Write the following words.
1. wish
2. fix
3. sash
4. flush

5. mix

< J
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Level 1V
Part I
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CRYSTAL FOREST

LESSON 10
Level V
Handwriting
write writing
secret agents
Winnie John

John is a secret agent.

Lesson Dictation

Put all, alt, and alk on the board.
Review these elements. Ask the children to
write the following words from dictation.
Do not expect students to spell these words
without being able to use the visual clues
on the board.

1. chalk 6. wall
2. small 7. halt
3. salt 8. talk
4, walk 9. fall
5. tall 10. call
-13- 4,
to i)




Level V’

LESSON 7: a-e

1. came 8. take 15, gave

2. name 9. cake 16. case

3. same 10. bake 17. skate
4. ate 11. made (made the bed) 18. game

5. Tlate 12. grade 19. named
6, state - 13. makes

7. make 14, names

SENTENCES FOR DICTATION

1. I came too late to take your names.

2. They ate the same cake you gave to Dot.

3. HWhat is the name of your state?
4. Two can play the game named tag.

5. Mother makes it fun to bake a cake.

LESSON 8: ee, e-e

1. see (see the bird) 8. sleep 15. street

2. tree 3. seem 16. here (sit down here)
3. three 10. keep 17. these

4, feel 11. need 18. seen

5. green 12, feed 19. seeds

6. week (‘gﬁgswggk) 13. meet (meet me at noon)

7. bee (a bee sting) 14, feet

SENTENCES FOR DICTATION

1. Did you see the green tree on that street?

2. Tom did not seem glad to meet those dogs.
3. Take these three chairs and keep them one week.

4. Feed the dog and then let him sleep.

ERIC e AN




UNIT II - Sentence Writing (continued)

Use the following lessons to review the spacing of words in a
sentence, and the.capitals, periods, question marks, commas, and
apostrophes. Children are asked to copy the sentence from the board and
change the statements to questions, and the questions to statements.

1.
1. Tom can run fast.
2. Can he see me?
3. This is your ball.
4. You can put it down here.

5. Is this for us?

1. Tom is a big boy.

o

Jane has a doll,
3. Does Jane 1ike school?
4, You can see Father now.

5. Is Mother here?

1. Jack can run fast.

2. Is this my ball?

3. Can I help you?

4, You can see the two dogs.

5 Can I come, too?

1. Are you his friend?
2. School is fun.

3. A bird can fly.

4, Is Tom here?

5. You can see Jack now.

o
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Materials Price List

FOR CURRENT PRICES ON THESE MATERIALS, PLEASE REFER

TO. THE OUTLINED SECTIONS ON THE FOLLOWING PAGES.

For more information comtact . . . . . .

Theresa G. Murphy
AIRS D/D Project
Andover Public Schools
Bartlet Street
Andover, MA 01810

(617) 470-3800 Ext. 419.

)
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RECOGNITION

An Overview

The purpose of the AIRS Word Recognition component is to teach
children to recognize at sight the commenly used words at each reading
level from pre-primer through grade 4. The words contained on these
lists are high frequency words and words from the commonly used basals
at that level. «hen the words are mastered, the student achieves in-
creased fluency in reading. The Word Recognition lists are intreoduced
at Level III to first grade students. The earlv lists are made ap of
many structural and transitional words such as the, znd, and o7 which
readers encounter in virtually every sentance thev read.

In all, there are 1400 words in the AIRS Word Recogniticn compcnent.
These words have been compiled from the most commonly used word liscs
tfarris, Dolch, Fry, Carroll) and are organized by frequency 5f use and
difficuwlty. The lists are termed Instant word Lists because the scudent
is expected to master the wocrds so that they are instantlw recognizable.
The instant recognition of these high frequency words along with the de-
coding skills taught in phonics gives the student reading power. “nce a

.evel has been mastered, the student is able to read any basal or =racde

Stccok written at that level. Each word list averages 20 words e number
5f werds ccontained in  .ch level aries. The fsllowing shews a =reakdown
zw level of zhe 1300 words.
AIRS LEVEL NUMBER OF AIRS WORDS
[ 3
v 249
v A
Vi 08
Vil Mo
Vi 4
l) td
vy




AlRS

WORD RECOGNITION LEVEL IV

PRACTICE
out first tell
of find hand
how after better
was where each
when such.
about e ‘\ right
all ® \\Pexf
or y
there while
her over
new friend OWn
work white high
Know bring call
long morning small
much away goes
which four shall
again pretty thing
old year far
asked found ask
boy color Show
® COpiIf:ai1r§f§§5f§ifjj:;igiii}:":E;Z. oy
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Directions: Use the following codes
in response column

Response

Correct
Mispronunciation
Substitution

Refusal (after 5 sec)

Group 1 Rééoonse
l. of

2. about
3. her
4. when
5. all
5. out
7. there
8. was
9. or
10. how
11. asked
12, know

13. which

l4. much

13, new

15. =ov

17, work )
12, jong -
12, 914

20. again

Carvecs

ANDOVER [}IDIVIDUALIZED READING SYSTEM

e s - vel I
Word Recognition Scoring Sheet Level 1V
AIRS Instant Words '
Pupil
Date(s)
Test YWord Code Teacher(s)
" the (leave space blank) Mastery 90% 2247249
boat M-bo-at (write word said) Total Correct
like S-lick (write word said) %
minute R
Sroup 2 Response “AJup 3 Resopense

1. after

l1. morning 11. shall

12. four 12. own

13. color 13. thing

l4. away : l4. high

15. friend 15, far

16, pretty 16. cail

17. year 17. ask

18. white 18, small -
12. feouna 19, show

29. bring Z20. zces

Andover’s Intexrated Perdi~g Svsten
@ Copyright Andever Fyblic Schonls 1984, 1087
Andover, Massachusetts




The Materials

Jnere are three tvpes cf materials available Zor teaching and testing
Zne AIRS Words Zfor mastery - Student Practice lLists, Student Resconse
~13t3, and a Teacher Xit.

STUDENT PRACTICE LISTS
These are consumable packets that are used for classroem and independent
scudv. The words are divided into a series of lists, each containing 2C

words. Students often use these lists for homework.

STUDENT RESPONSE LISTS

The Response Lists are used bv the teacher to record student responses as
thev are checked for mastery.

TEACHER KIT

The Teacher XKit contains one copv of the Student Practice List, the Student
Response List, and a laminated Test List of the Instant Words for that level.
"The words in the Test List are in a different order from those on the Practice
Lists (the Test List and Response List are, of course, in identical order).

Materials Price List

FOR CURRENT PRICES ON THESE MATERIALS, PLEASE REFER

TO THE OUTLINED SECTIONS ON THE FOLLOWING PAGES.

For more information contact . . e e e .
Theresa G. Murphv

AIRS D/D Project
Andover Public Schools
3artlet Street
Andover, MA 01810

(617) 470-3800 Ext. 419

O
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Andover's Individualized Reading System

In 1972, students in the'elementary schools of Andover, Massachusetts,
were introduced to a new reading program that had been devel«;ed by the
elementary school Reading Specialists in Andover. That program, Andover's
Individualized Reading System (AIRS), was designed for a full range of
students reading at the lst - 7th grade reading levels. Today, AIRS --

a complete reading and language arts program -- is still used by all of
Andover's elementary students, but its scope is no longer confined only to

Andover. Thousands of students throughout the nation are now benefiting

from the AIRS program.

AIRS was developed to provide quality education by promoting:
- consistency and conciseness in the language

arts curriculum

- competency in teaching skills for mastery

- enjoyment of literature by students

significant growth in reading scores

The AIRS components that are being disseminated are:

Comprehension Grammar /Word Usage

Word Meaning Phonetic Analysis

Structural Skills/Spelling Word Recognition
Capitalization/Punctuation Individualized Reading/Literature

This pamphlet is designed to acquaint you with the AIRS Comprehension

component by including the following:
-~ An Overview of AIRS Comprehension

~ A Description of the AIRS Comprehension Skills
- Steps to Mastery

- Excerpts from AIRS skill Implied Main Idea VIII

AIRS Management and Record Keeping
AIRS Impact

1t 0




An Overview

The AIRS Comprehension component provides instructional material that
promotes mastery in 18 different comprehension skills. The skill instruction
ranges from the lst to 7th grade readability levels.

The AIRS Comprehension component can be used with other AIRS compomnents -~
or in conjunction with any basal and provides a continuous progress management
system for mastering essential comprehension skills. A student is expected to

master each skill at an instructional level before proceeding to the next level
of instruction.

The Skills

The primary aged student is introduced to the Comprehension component
at AIRS Levels IV, V, VI, and VII. At these levels the student masters six
basic reading and thinking skills.

RECALL OF DETAILS — Recognizing details which illustrate  CONTEXT CLUES — Using context to understand unfamuliar
the main 1dea and recalling who, when. why, and words.
where:

MAIN IDEA — Locaung topic sentences and recognizing a2 FOLLOWING DIRECTIONS — Using pictonal & written
stated and implied main idea. directions: using simple maps.

INFERENCE — Drawing conclusions, predicting outcomes. SEQUENCE — Recognizing the logical sequence of ideas, il-
and recognizing causes & effects. lustrations, seatences, paragraphs. and stories.

The reading and thinking skills for the intermediate level reader are
expanded to include 18 skills at AIRS Levels VIII, IX, and X.

RECALL OF DETAILS — Recalling specific statements and CONTEXT CLUES — Recognizing definitions. synonyms,
items in 2 given selection. and antonyms. and the use of commas 1n hists.

di ddress. and appositves.
MAIN [DEA — Recognizing use of topic sentences and sum- irect address. and appositiy
mary sentences. FOLLOWING DIRECTIONS — Recognizing details i direc-

uons, mak llustrations. and using codes.
IMPLIED MAIN [DEA — Ffinding the main idea by sum. aking (ustrations ge

Q
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marizing decails, interpreung details, and drawing
a concluston from details.

TITLES & TOPICS — Recognizing a relevant utle or topic 1n
relation to the main 1dea.

WRITING TITLES — Wrnung utles and topics for a selection
which relate to the main idea.

RECOGNITION OF DETAILS — Recognizing the funcuon
of detail to explain, tllustrate, or :estate the main
idea of 2 paragraph (Outlinming)

RECOGNITION OF [RRELEYANCIES — Recognizing details
that are icrelevant to the main idea of a paragraph

LOCATING THE ANSWER — Skimming to find answets or
locaung detauls to answer speaific questions

INFERENCE — Dravang conclusions and predicung out
comes.

SEQUENCE — Recognizing sequence 1n illustrations. sen-
tences. paragraphs. and stories.

MAPS, ETC. — Reading and interpreting maps. graphs.
charts. and diagrams.

CAUSE AND EFFECT — Understanding the relationship be-
tween causes and effects

CHARACTER ANALYSIS — Making appropriate inferences
about the purpose, mouvauon, ind emotions ot
the characters

FACT AND OPINION — Distingusshing betveen fact and
opinion. depending on the specific context

FIGURATIVE LANGUAGE — Recognizing sensorv images.
similies. metaphors. colloquialisms, and  other
common figures of speech.

MOOD — Determining and recogruzing the mood of 4
story.




AIRS Instructional Levels

The chart below will help in selection of appropriate materials
at various grade and instructional levels.

AIRS Lavels
b¢ IT 01 v ¥V VI VIT VI IX X
K| a
1{r a a a
2 r r a a a s
«
3 3 r a a 3
a
St
Sy r a a 3
3 r r a a s
8 r a s
1 T a a
s: superior a: average r: remedial

Steps To Mastery

Each skill at each level of instruction is taught for mastery. Each

AIRS skill booklet is a self-contained mastery packet containing these four steps:

LESSON

Zach lesson is structured so that it =:ay be group-taught or used inde-
pendently by a student. Each lesson focuses on a single objective or learning
task by introducing a strategy and reinforcing that strategy with examples and
self-checking exercises. Most AIRS skill booklets contain two or more lesscns.

FOLLOW-UP

This formative test is a feedback/diagnostic tool for assessing each
student's understanding of the lesson just completed. The student completes
the Follow-Up independently and a score of 80% or higher is considered mastery
of the Follow-Up. Those students scoring below 80% will require reteaching of
the lesson as they proceed through the practice sheets.

PRACTICE SHEETS

The Practice Sheets provide reinforcement of the skills taught in the
lesson. They provide more time on task to meet the objective of the lesson

and provide a variety of activities and opportunities to put reading and
thinking skills to work.

Many AIRS skill booklets assign specific Barnell Loft, Gates-Peardon, or
other skill reinforcing materials for additional practice.

POST TEST

The final activity in each skill booklet is a criterion-referenced post
test which evaluates mastery of the objectives of the skill book at that level.

Once mastery is achieved, the next skill at that same level is begun.
17
‘x

-3-




The Excerpts

The following pages contain excerpts from the AIRS Comprehension

skill booklet Level VIII Implied Main Idea.

The annotations highlight the steps taken and the techniques
used to teach this skill for mastery.

Representative pages from the Lesson, Follow-Up, Practice Sheets,
and Post Test are shown in order to demonstrate how this skill and others
in the Comprehension component are taught, reinforced, and assessed.

Annotations are indicated by directional lines to specific reference

points and by 3§ (asterisks) for general comments.

43
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plisher’s sl
! This P4 NO PORTION OF THIS BOOKLET. MAY BE
REPRODUCED WITHOUT THE WRLITTEN

STRUCTURED LESSONS

AnDover’S INDIVIDUALIZED READING SYSTEM

COMPREHENSION

The purpose of this assignment is to give you practice in choosing
the main idea or central thought of a selection when that idea is

not one of the sentences in the paragraph or story.

AIRS PRESCRIPTION

Area  Comprehension Level VIII Skill Folder No. 803
Implied Main Idea

No. Lessous No; Follow-Ups No. Practice Shesats Postc--Test

1 1 13 1

—e| Skillbooks: 15 units - Barnall Loft - Catting the Main Idea - Level E#

1976 or 1977 Editions Level E; previous editions Leval D.

NOTE TO STURENTS and TEACHER: Write all your answers in a notebook.
Do not write in this skill foldar.

CONSENT QF THE TOWN OF ANDOVER.

© Andover's Individualized Reading System 1979, 1973
Andover Public Schools
Andover, l!Massachusetcs 01810

-5-
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803. IMPLIED MAIN-IDEA

Lesson 1

You have learned hcw to find the main idea of the paragraph
when there is a topic sentence in the paragraph. Now you are going
to practice recognizing the main idea when it is not stated; it must

be thought out by you, using the details given in the paragruph,

For example:
Indian women of the Iroquois nation were responsible
for and owned the house and all of the household possessions.
They designed, built and chose the location for all of the
houses. They were in charge of ell of the arts and crafts,
making the blankets, baskets, sleeping mats, and cooking

pottery for day-to-day use.

In the above paragraph, the topic is "Iroquois women" because
every sentence is talking about Iroquois women.

The main idea is not directly stated; no one sentence in the
paragraph contains an idea big enough to cover the ideas in all of
the other sentences. Each sentence does say something about Iroquois
women and all the sentences in the paragraph share a common thought.
This thought is the main idea. It is not stated and must be supplied

by you, the reader.

What is the thought shared by all the sentences?
It is: "The Iroquois women took part in many of the important
activities of the tribe." Or, "The Iroquois women did many of the
important jobs in the tribe." You may even think of several other

statements meaning almost the same thing. Any of these is the implied

main idea of the above paragraph.

# The Lesson s designed soectfically to teach the stated objective of the skill booklet. Each lescon
suggests a straveqy, or technigue, and examples are provided for the student,

-6~
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803. IMPLIED MAIN IDEA

Lesson 1 (continued)

Implied means that the main idea is not cirectly stated, but

is suggested by the details themselves.

Let's try another:

The dough had crusted to a golden brown. There was a thick red
sauce on top, covered with mushrooms, onions, and sausages. Over this
mixture was a layer of imported Italian cheeses which had melted
to a bubbly golden color. The top of the pizza was sprinkled with

ground red peppers.

The topic is: '"What the pizza was made of'" because every
sentence is describing some of the pizza's ingredients. However,
no one sentence covers the make-up of the entire pizza. Each
sentence tells about one part of the pizza, and it is the appearance

of the whole pizza that is the'implied main idea of the paragraph.

The implied main idea could be stated: "The pizza looked
delicious." Or the implied main idea could be a summary of all the
sentences: "The golden crust, red sauce, melted cheese, and red

peppers made a delicious looking pizza."

Let's try another:

At the first rehearsal of the Children's Summer Theater, the
children heard the plot of the musical show, the number of parts, the
number of stage sets, and the major chorus songs. The next three
days were spent choosing the different children for the parts,
organizing the frames for the sets, and learning the big songs. In

the second week, costumes were planned, speaking lines practiced,

‘ .T The Lesson creates a "dlaloque” that serves us a quide for a teacher instructing ¢ group or assists

a student that is working through the skill booklet {ndependently. The dialoque helps to develop or
model the reading/thinking skills being taught.

Q 7"
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803. IMPLIED MAIN IDEA

Lesson 1 (continued)

and the dance teams started. 3y the third week, the show had tuken
shape. Rehearsals had begun all over tne theater. Chorus lines
were dancing, and singers were practicing their songs. The final
week was spent in solving problems and rewritings. But on'opening
night, a production of which the children could be very proud was

applauded by a cheering audience.

Every sentence of the paragraph is describing how the summer
theater operated. This is the topic, and every scntence i reluled
to the topic.

You, the reader, must supply the main idea whizh all of the

sentences share. Of the following, which is che main idea?

a. The children were proud of the show because
the audience was so enthusiastic.

b. The children worked hard durirg the first two
weeks.

c. Preparing a successful stage show requires g

great desl of work and cooperstion.

The implied main idea is senteace ¢. as this is the only idea

that covers all the details in ‘he paragrapn. The ideas in sentences

[y

a. and b. meantion only parts oi the pacugruph and are tco omulil.

e thinking process is descrmbed / )r the student. [n3 teachwig technique (s used consistently l
h i o_orogram

LBoth correct and incorrect respon jes are explained. IL

L
“2 0
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803. IMPLIED MAIN IDEA

Lesson 1 {continued)

Now try to pick out the implied main idea in each of the
following paragraphs. Notice tha£ the topic of each paragraph
is given to you. You must choose the main idea which covers
all the sentences in the paragraph.

Number your notebook from 1-10. Choose the letter before the

correct answer and write it in your notebook. Check your answers

at the bottom of each page.

1. Farﬁers use trucks to take things they raise
to market. They also use trucks to haul workers
and supplies to the fields. Trucks are sometimes
used on a farm to carry animals, feed, and water.
Sometimes the engine of an old truck is used by

the farmer to pump water and to saw wood.

a. Trucks are used to carry crops to market and
workers to the fields.

b. Farmers depend on trucks to help them in their
work.

c. Machinery is necessary on a farm.

| aQa 1 i Lomsuy

The lesson contains self-

C“ecki“q exercises that allow the student to practice the St‘u!eqv or !ech“(q'”e ust introduced, The
N < ]
answe ¢ t D
nswers that are rovided give the student immedtate leedm(:k on his/her answer and promote (ndeDenden! work and qood

Errnrs are unlikely to be repeated because misconceptions are corrected {mmed(ately, while correct answers rewinforce leaminag.




803. TIMPLIED MAIN IDEA

Lesson 1 (continued)

3.

The Abominable Snowman is a mysterious creature
who is said to prowl the Himalaya Mountains: He is
said to be covered completely with blond or reddish
hair, except on his hands, his face, and his feet. The
Sherpas, the people who live in the Himalayan
Mountains, say that he walks upright and wears no
clothes. The Sherpas tell many stories about him
and claim to have seen him many times. Several
expeditions have been sent to the Himalayas to find
out the truth about the Abominable Snowman. Some
people believe he is an early form of man. Other

people believe he does not exist.

TOPIC: Abominable Snowman
IMPLIED MAIN IDEA:
a. There are many kinds of mysterious creatures
in the mountains.
b. The Abominable Snowman is covered with hair.

c¢. o one has been able to prove that the Abominable

Sncwman really exists.

0 ¢ :Jansuy

$KHigh interest stories and subjects are used for practicing the skills. '

-~10-




| After the student completes the work in the Lesson, he/she independently completes the Follow-Up. l

803. IMPLIED MAIN IDEA

FOLLOW-UP A

Directions: Read the following paragraphs. The topics have been
given to you.

You are to: =~--~Decide what is the most important
fact about the topic.

AIRS Comprehension book-
{et3 are non-consumable. )
All answers are written in --Choose the letter before your choice.

a separats notebook. e Write your answer in your notebook.

--Remember your answer is correct if
your idea covers ALL the details of
the sentences in the paragraph.

1. The winds blew harshly. The waters of the ocean
around Cape Cod were a dull gray. GCone from the towns

were the many tourists. Many of the spops on the

This i3 one of ten :
questions that makes " towns' main streets were shuttered and empty. The
up the Follow-Up,

beaches of the Cape were vacant except for an occasional

gull. Gone were traffic noises and crowds of people.

TOPIC: Cape Cod
IMPLIED MAIN IDEA:
a. Streets and highways on the Cape were quiet once
more.
b: The summer season on Cape Cod was over.

c. The beaches on Cape Cod were empty.

{ ; ! " ided [or self-checkina.
The Follow-Up provides a chevk on each student's understanding of the lesson. No answers are provit C i
The teacher scores each Follow-Up to determine the level of understanding of each student. A score of 80% or higher is
considered masterv of the Follow-Up and indicates that the student sufficfently understands the material to praceed tn
the practice sheets.

A score below 80% indlcﬁtcs that the lesson should be retaught to the student or reviewed while doing the subsequent
Practice Sheets.

ERIC T
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Directic ia:
1-3,
idea is.

of your choice in your notebook.

1. For a four-footed animal, a kangaroo has
a queer set of legs. The front ones are so
tiny and the hind ones so big that they don’t
really seem to belong to the same body.

A kangaroo doesn’t walk, trot, run, or lope
on its four feet as a dog does. It travels by
making long jumps on its hind legs without
touching its front legs to the ground.

A kangaroo doesn’t even stand on its four
feet. It stands on its two hind feet and its
tail. No other four-legged animal does that.

P——

Which of the following statements gives
the main idea of the paragraphs about
kangaroos?

2. Kangaroos stand on their tails.

2. Kangaroos’ legs are very different from
those of other four-legged animals.

<. Kangaroos have short front legs.

4. Kangaroos travel by jumping.

2. A full-grown ostrich is the champion
bird of the world in size. He may be seven
or even eight feet tall. By stretching up his
long neck, he can lift his eyes ten feet above
the ground. Even a tall man would have to
climb a ladder or something else to do that.

How much does a big ostrich weigh? May-
be three hundred pounds — as much as a
dozen gobblers or three dozen rocsters. No
other bird is that heavy.

One thing more. An ostrich has very
long legs. If he is in a hwry to get some-

Write page A-1 in your notebook.
Read each group of paragraphs below and decide what its main
From the ideas listed below each group of paragraphs,

choose the one that you think gives the main idea.

Number your notebook

Write the letter

where, he can get up on his toes and take
steps fifteen or twenty feet long.

———

a. Ostriches have long necks.
b. Ostriches weigh more than roosters.
L. Ostriches are our biggest birds.

4. Ostriches have very long legs.

3. Some people speak of ostriches as camel -
birds. There are some good reasons for doing
that.

A bird that is seven or eight feet tall seems
more like a camel in size than like other birds.

The long, featherless neck and legs, and
the high back of an ostrich make it look
somewhat like a camel.

Even though camels have four legs and
ostriches have only two, the big birds walk
a little like camels.

Both ostriches and camels live in dry
sandy countries. They can travel long dis-
tances without water.

B

a._ What ostriches look like
b. Why ostriches walk like camels
£. Where ostriches and camels live

4. Why ostriches are called camel birds

o The Practice Sheets that follow a Lesson and Follow~Up provide more time on task to meet the objective of the Lesson.
They provide a variety nf reading and thinking activities.

13-
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of the GINN BASTC READERS,

100 Edition, by David Russell and others,@) Copyright 1967, 1961 by Ginn and Company,

{Xerox Corporation).

Used with permission.

All rights reserved.
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Directicns:
Read the following paragraphs.

Write in your notebook page A-3,

Number your notebook 1-5,

Read the lettered sentences below the

paragraphs. Each sentence tells the main idea of one paragraph in the

story.

1. Sammy Andy was not the only one who
liked to go exploring in caves. Big caves and
little caves have been found by men who
spend all their time watching the way the
earth changes. Some caves have been found
by men hunting for their sheep or cows.
Some have been found by people who were
looking for a place to live. Some have been
wiggled into by boys just like Sammy Andy.

2. Some caves have been made as the earth
has moved and settled. Many caves have
been made by underground streams of water.
As the water wears its way through rock, it
takes tiny bits of rock with it. The hole
through which the water passes becomes
larger and larger, until at last it may be as
large as your arm or as big as a great house.
And there the cave is in the ground, grow-
ing bigger and bigger as long as the water
keeps wearing the rock away, just waiting
for someone to find it.

3. Why should people like Sammy Andy
want to explore a cave? There are many
reasons. Sometimes people just want to see
what the earth is like below the grass and
trees. Sometimes they think it would be fun
to have a hiding place underground. But a

Write the letter next to the number it matohes.

very, very good reason is that sometimes a
cave is very beautiful and strange to look at.
That is a good enough reason to explore it.

4. There are caves as dark as midnight,
caves with all kinds of strange shadows in
the rock, and cold, wet, slippery caves so big
that explorers have to follow strings to find
their way out again. A person would be very
foolish to go into these caves alone. He might
yell for hours, and no one would come to his
rescue. Only the echo of his voice would
come to him. He might be terribly frightened.

5. The cave which Sammy Andy and Rex
found was a limestone cave. Limestone caves
are made by water wearing its way through
soft limestone rock for many years. The
water, filled with bits of the limestone, falls
slowly into the cave. Some of the water has
dried on the floor of the cave, leaving sirange
fingers of rock. They stand above the floo:
like huge candles that are taller than twenty
tall men! At the same time other streams of
water have dried on the top of the cave room,
and the finger of rock hangs down from the
roof. Sometimes the top finger and the floor
candle meet. Then they make a great post
that twinkles and shines in the light.

... Water carries away bits of rocks until
a great hole is made.

b... People explore caves for different
reasons.

d... Water drying on the floor and roof of

a cave has built giont posts of beautiful
shining rock.

es.. One should not explore an unknown

c.-- Caves are found in different ways. cave alone.
®; Practices from basal programas gre chosen that specificaily reinforce the skill being taught - - in this instance, determining

the implied main idea.
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803. IMPLIED MAIN IDEA

LEVEL VIII

Do units 1 - 15 from Barnell Loft, Getting the Main Tdea, Level E#

NOTE TO TEACHER:
If the student has difficulty with this skill, assign additional

units in Barnell Loft, Getting the Main Idea, Level E,

* 1976 or 1977 Editions Level E; previous editions Level D

9 Some AIRS skill booklets assign Barnell Loft skill books for further reinforcement of the Comprehension skill.

These assianments appear in the Prescription "Box” on the title page of the skill booklet and in the appropriate place in the
skill bookiet.

e
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*‘I-he Post Test (s the last step In each AIRS ckill booklet. The Post Test (s a criterion-referenced test thal measures [Fe
student’s ability to use the skill that has just been taught ard practiced.

This (s one of
ten questions/
selections [or
measuring skitl
mastery.

803. IMPLIED MAIY IDEA

POST TEST Page 1
' Level VIII

Directions: Read the following paragraphs. The topics have been
given to you.

You are to: --Decide what is the most important fact
about the topic.

-=Choose the letter before your choice.
Write your answer 1ln your notebook.

--Remember your answer is correct if your

idea covers all the details of the other
sentences.

1. Camping is like setting up a whole home cut in the
woods snd can be an enjoyable experience for the entire
family. When csﬁéng, there are many things which must be
done to set up a campsite. You have to choose a site, pitch
the tent, chop and stack the firewood, build and tend the
fire, and carry water for washing and drinking. While the
older and stronger members of the family do the heavier w&rk,
the younger members can help by sweeping out the tent, picking
up trash around the campsite, and finding kindling for the
fire. When all this is done, the whole family can enjoy hiking

in the woods, swimming, or boating.

The implied main idea is:
a. Everyonhe loves camping.
b. Camping is nothing but hard work.
¢. Setting up a camp site 1s easy.
d. Camping is an enjoyable experience when everyone

shares the work.

Wt The teacher scores each student's Post Test. A score of 80% or higher is considered mastery.
Once this skill has been mastered, the next skill at this instructional level (VI is bequn.
The record keepinqg that is done for AIRS Comprehension (s shown on the paqges that fallow.
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AIRS Record Keeping

Management of the AIRS Comprehension program is enhanced by a concise and efficient
recordkeeping procedure. There are three parts to the system. The first, the AIRS
Prescription Sheet, is maintained by the student. The other two, the AIRS Student
Profile and the Class Record Sheet, are maintained by the teacher.

AIRS~Prescrfption Sheet — The Prescription Sheet is student-kept and is used to
record all the work done in each skill. The student completes a Prescription Sheet
as each skill is done.

AIRS Comprehension Profile — The Profile is the permanent record of each student's
progress in the Comprehension program. For each skill mastered, record is made for
the date the skill is begun, the date it is completed, and the post test score.
This Profile accompanies the student from year to year.

Class Record Sheet — The Class Record Sheet is a management tool for the teacher.
It contains the same information as each student's individual Comprehension Profile,
but it allows the teacher to look at the placement and achievement for a whole class.

[
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Student Profile

ANDOVER'S INTEGRATED READING SYSTEM

AIRS Form 11 8/84
COMPRENREXSION Name sl = Grade or Age \3 Schoot
Sequence of Instruction | Y Vv Vi Vi Sequence of Instruction Vil X 1 X |
401 501 601 701 j£2 801 901 1001
15 l A g'a (@ $ R “"
q \ > lo\ . !
Recall of Detail i | [ | [ §£ 1 Recall of Detail ICE i v : )
402 502 602 702142 5 02, g 902 | 002 !
a}'& (4 ol al¥ : .
A P ! '
Main idea i i | [ [ g5~ ] Main Idea Tioo i . ' .
. 803 903 1003
S
1A |
v n\" o
implied Main Idea [ g0 I I !
804 904 1004 ¢
Titles and Topics I | '
805 905 y‘
Writing Titles i i ‘
. 806 906 1006
Recognition of Details | | [
807 907 1007
Recognition of Irrelevancies i [
808 908 1008
Locating the Answer i
503 603 70% \33 809 909 1009
WP
Inference | [ Jo | Interence i | , |
403 504 604 704 810 910 1010
\3
i v T\
Context Clues [ - [ 20| Context Clues |
404 505 605 10528 17} ’ 811 9 wn/
AVAIE
Following Directions ] i [ [ 95 | Following Directions ! ]
506 606 706y ¢4 ( 812 912 012
be) (1
"' (" |'b
Sequence | { %3 | Sequence ] |
813 913 i 913
CODE: I
Date begun L
e Maps 1 7
Date finished 814 914 | 914
i
<« Mastery Post Test score ;
¥ Cause and Effect ] [ i {
Post Test score below 80% 815 95 L 915
entered in red. ]
If Pretests are given: Character Analysis [ T |
816 916 | 91€
l Mastered (80% or more) on Pretest 1
Fact & Opinion [ [ 1
817 917 | 917
1
Date begun 1
Date finished Figurative Language | ! |
818 918
<«— Post Test score ' : e
— t
o ? Pretest score (Levels 1X & X) s Mood l l { [
[C wQ
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ANDOVER PUBLIC SCHOOLS
ANDOVER, MASSACHUSETTS

Standarc_lized Test Resulta-Comprehension

1972-1981

ANDOVER MEAN PERCENTILES
(NATIONAL AVERAGE=SOTH PERCEMTILE)

GRAOE 1972 1975* 1976 1977 1978 1979 1980 1981
1 66 90 92 94 92 88 95 94
2 60 72 75 80 80 95+ 95+ 95+
3 60 56 73 73 81 93 94 94
4 62 87 83 90 93 95+ 95+ 95+
5 63 85 94 92 94 91 93 92
6 54 95 95 95+ 95 95 95+ 95+

* Andover's Individualized Reading System (AIRS) was Validated

by the U.S. Office of Education's Joint Oissemination and
Review Panel, .

EVIDENCE OF EFFECTIVENESS: When AIRS was introduced in the Andover

schools in 1972, students in grades 1-6 performed at or slightly above the
50th percentile in reading comprehension. Faor the past seven years, students
have performed decidedly above the 50th percentile. In 1981, the mean score

of students in grades 1-11 were at or above the 90th percentile, as measured
by Educational Testing Service Battery.

Due to budget constraints yearly testing of students in all grades was
discontinued in 1981. However, the testing of grades 3 and 6 has
continued with test results the same or above the 1981 levels.

')
-20- Ui




* _ AIRS

COMPREHEYNSION
Materials Price List

FOR CURRENT PRICES ON THESE MATERIALS, PLEASE REFER

TO THE OUTLINED SECTIONS ON THE FOLLOWING PAGES.

For more information coemtact . . . . . .
Theresa G. Murphy

AIRS D/D Project
Andover Public Schools
Bartlet Street
Andover, MA 01810

(617) 470-3800 Ext. 419

=21

oy




AiRS

STRUCTURAL
SKILLS/SPELLING

Excerpt:
AIRS Structural Skills/Spelling Program

ANDOVER PUBLIC SCHOOLS ANDOVER, MASSACHUSETTS

AIRS PROJECT FORt #14




Andover's. Individualized Reading System

In 1972, students in the elementary schools of Andover, Massachusetts,
were introduced to a new reading program that had been developed by the
elementary school Reading Specialists in Andover. That program, Andover's
Individualized Reading System (AIRS), was designed for a full range of
students reading at the lst=7th grade reading levels. Today, AIRS --

a complete reading and language arts program -- is still used by all of
Andover's elementary students, but its scope is no longer confined only to
Andover. Thousands of students throughout the nation are now benefiting

from the AIRS program.

AIRS was developed to provide quality education by promoting:

- consistency and conciseness in the language
arts curriculum

- competency in teaching skills for mastery

- enjoyment of literature by students

- significant growth in reading scores

The AIRS components that are being disseminated are:

Phonetic Analysis Comprehension

Word Recognition Word Meéning

Structural Skills/Spelling Capitalization/Punctuation
Grammar/Word Usage Individualized Reading

This booklet is designed to acquaint you with the AIRS Structural

Skills program by including the following:

An Overview of AIRS Structural Skills
- A Description of the AIRS Structural Skills/Spelling Component

- Steps to Mastery

Excerpts from AIRS skill Derived Words VIIIL
AIRS Impact




An Overview

The AIRS Spelling Program is comprised of two components taught
| concurrently =- Structural Skills and Weekly Spelling Lists. AIRS
Structural Skills, the spelling generalizations on which our language
is based, are taught through a series of mastery skill booklets. The
Weekly Spelling Lists are organized into lists designed to review and

reinforce the generalizations taught in the structural skills booklets.

Structural Skills skill booklets are available for 2nd-7th grade
reading levels. As in the AIRS Comprehension component, a student is
expected to master each of the skills at an instructional level before

proceeding to the next level of instruction.

The Skills

Eight Structural Skills are taught for mastery in the AIRS Structural

Skills Program, Levels V-X. The following generalizations are taught and

reinforced:

PLURALS — Plural forms that require: s (hats): es (bush.s): CONTRACTIONS — Apostrophie used to take the place of
changing y to i before adding es (bunnies); s to missing letcers.
words ending tn ey, oy (monkeys. toys): for feto v
or ve, and adding es or s (leaves, knives): s or es
with words ending in ¢ (tomatoes. radios): chang- .
ing vowel sound (man. men): no change (sheep). HEARING SYLLABLES — A word has 25 many svilables 2s

. it has vowel sounds.
DERIVED WORDS — Rules for adding suffixes to root words
with: two consonants: two vowels: onc syllablesone  SYLLABICATION — Duviding words with: open svilables.
vowel/one consonant (1-1-1 Rule): and sient c. closed svilables. vowels fellowed by r. other vowels.

ROOT WORDS — Base word to which prefixes and sutfixes
can be added.

ERIC

Aruitoxt provided by Eic:

Rules tor suffixes that begin with 2 consonant or
begin »ith 2 vowel.

POSSESSIVES — Apostrophe to show ownership for singular
and piural words ending 10 s and not ending in s.

digraphs. consonant plus le. ckle. accenting words
with 2 or more svilables.

PREFIXES:SUFFIXES — Words with an affix at the be ,1n-
mng. words with an aifix at the end. words with
two suffixes.

Mo
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AIRS Instructional Levels

The chart below will help in selection of appropriate materials at

various grade and instructional levels.

AIRS Levels
1 I JI1 IV v | YI rVII vin X X
! . ! ! i
K| a ! . ! !
1{rjaia]a i 5 ! ! -J_.~
i N i | i
2 Pr|or a ai ats i
i T i
3 ; ! ! | :
353 . . r a'! a s | s
E N | "
Oy : riajais
5 r r a a s
! i
[:] | l r a s
1 ; 1 r a a
s: superior a: average r: remedial

Steps to Mastery

Each Structural Skills bcoklet is designed to teach a specific skill
for mastery. It is a self-contained packet employing these steps to mastery.

LESSON

Each lesson concentrates on a spelling generalization by introducing
the rule and providing examples and self-checking exercises. ’

FOLLOW-UP

The Follow-Up is a criterion-referenced, diagnostic/feedback tool that
permits the teacher to check each student's understanding of the lesson. Each
student completes the Follow-Up independently. A score of 80% or higher is
considered mastery. Students scoring below 80% may use several practice
sheets under the teacher's direction as a reteaching activity.

PRACTICE SHEETS

The five practice sheets for each lesson provide reinforcement and
extension of the skills introduced in the lesson and are typically done
independently by each student.

DLCTATIONS

The Teacher's Manual contains dictations to further reinforce the
spelling generalizations. There are both word dictations and sentence
dictations. The dictation component of each lesson promotes practical
application of the spelling generalizations.

POST TESTS

Each skill booklet contains a criterion-referenced post test for
evaluating student mastery. In addition, the Teacher's Manual contains
a dictated post test.
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The Excerpts

The following pages contain excerpts from the AIRS Struccural
Skills booklet Level VILI Derived Words.

The annotations highlight the steps taken and the techniques used
to teach this skill for mastery.

Representative pages from the Lesson, Follow-Up, Practice Sheets,

. and Post Test are shown in order to demonstrate how this skill and others

in the Structural Skills component are taught, reinforced, and assessed.
Annotations are indicated by directional lines to specific reference

points and by % (asterisks) for general comments.




STRUCTURED LESSONS

ANDOVER'S INDIVIDUALIZED READING SYSTEM

| ™e Strucrurcl Sails odjective that i3 taught for mastery
i :3 clearly and simpoly stated on the title page of each
' siall booxlet.

AiRS

STRUCTURAL
SKILLS/SPELLING

i The purpose of this assignment is to give

making derived words by adding endings to

The Prescription "Box” identifies the skuil and the
instructional level for this particular booklet. The
Prescription "Box" also indicates the number of
lessons, follow=~ups, and practice sheets for each
skill. A post test is the final step in each AIRS
Structural Skills booklet.

you practice in

root words.

AIRS PRESCRIPTION W
Area Structural Skills Level VIII Skill Folder No. 3
Derived Words .
*———
No.. Lessons No. Follow-Ups No. Practice Sheets Post~Test
3 3 15 1

NOTE TO STUDENTS and TEACHER:

Write all your answers in a notebook.

Do not write in your skill folder.

o

/////

hll AIRS Structural Skills booklets are non-consumable.

NO PORTION OF THIS BOOKLET MAY BE
REPRODUCED WITHOUT THE WRITTEN
CONSENT OF THE TOWN OF ANDOVER.

(©) Andover's Individualized Reading Svstem
Andover Public Schools
a1810

Andover, }mssachuseczg

=h !

>
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3. DERIVED WORDS

Lesson 1

Derived words are simple words called root or base words to

which endings have been added. These endings are called suffixes.
Some suffixes that you often see are s, ed, er, ing, and est.

Here are some examples:

BQQE.HQEQ‘ fast Root Word: test
Suffixes: er est  Suffixes: er, ed, ing
Derived Words: faster Derived Words: tester
fastest tested
testing

Here is a rule that will help you form derived words:

When a root word ends with two consonants, you just

add s, es, ed, er, est, ing, y, or ly.

For example: jump - jumps jumped
jumper jumping

Try writing the following words in your notebook. Number your notebook

1 to 3.
Root Word Suffix Derived Word
1. 1lend er 1.
2. wilt ed 2.
3. send ing 3.

When a root word has two vowels together,

just add s, ed, er, es, est or ing to make a new
word.

For example: cool - cools cooled

cooler cooling

Q 'Su;puas g i,aﬁantxm ‘2z 1spuayl ‘T {s19Msuy
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DERIVED WORDS

Lesson ]| (continued)

Let's look at the following. Write the answers to 4 and 5 in

- your notebook.

Root Word Suffix Derived W%ord
s trees
mail ed mailed
shoot ing 4.

er 5.

There' is another rule for words which have one syllable, one

vowel, and end with one consonant.

Let's begin by reviewing together what a syllable is. Sav mav

and tiger. May has one syllable, and tiger has two syllables, ti - ger.
How many syllables does October have? Yes, it has three svllables,

Oc -~ teo.~ ber.

A word has as many syllables as it has vowel sounds.

Here is the one-one-one rule:

In a one syllable word that ends in one consonant with one vowel

before it, double the final consonant before adding a suffix that
begins with a vowel including y. (l-1-1 rule)
For Example: hop hopped hopping

mad madder radly

Let's study these words:

Root Wcrd Suffix Derived Word
pop ed popped
sad est saddest
plan ing planning
sad ly sadly

o U ispnoad ¢ 3uTiooys 'y :s1smsuy
_7-




3. DERIVED WORDS

, and plan have one syllable, ending in one consonant,

1th one vowel before it, so we double the final consonant. Then

ed, est, or ing are added because those suffixes begin with a vowel.
The suffix ly begins with a consonant, so the d is not doubled for

sadly.

How will you add endings to mash? It has two consonants, so

there is no doubling. Just add the suffix with no change to'the root

word.

Root Word Suffix Derived Word

mash ing mashing

How will you add endings to cool? It has two vowels, so there is

no .doubling. Just add the suffixes with no change to the root word.

Root Word Suffix Derived Word

cool ing cooling

Number your notebook 7 to 12. Try writing these words.

(Check your answers at the bottom of the page.) &
Root Word Suffix Derived Word

pin ed 7.
bet ing 8.
slap ed 9.
bad ly 10.

What will you do here?
wash ing
nail ed

At
Q patTeU ‘7T Jurysem °‘IT
IERJ!:‘ Atpeq ‘0T paddets ‘g 3uTileq -°g loppeuw */ pauutd 'g :siamsuy
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3. DERIVED WORDS

FOLLOW-UP A

Directions: Number your notebook 1 to 20. Think of the rules as you
add suffixes to the following root words. Write the new
words or derived words in your notebook.

Root Word Suffix Derived Word
1. wed ing
2. weed ed
3. big er
4. cool est
5. toast ed
6. grabdb y
7. clap ing
8. dim ly
9. tend s
10. print ed
11. swim er
12. whiz ed
13. spot
14, slow
15. wind
16. risk
17. snap
18. broad
19. hot
20. short

O

ERIC

Aruitoxt provided by Eic:

0‘1.")
{ &
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PRACTTICE A-1

Number your notebook 1 to 15. Add the suffixes to

these root words. Write the derived words in your

notebouk.

Directions:
Root Word
1. attack
2. borrow
3. leap
4. tight
5. rich
6. wild
7. lock
8. bundle
9. buzz
10. switch
11. map
12. dim
13. fun
_ l4. straight
15. drum

Suffix’ Derived Word

er

ing

ed

er

ly

est

ing

es

ed

ly

est

er

#¥ The Practice Sheets in each skill booklet provide additional
opportunities for applying the rules taught {n the Structural
Skills lesson.




PRACTICE A-2

Directions: Number your notebook 1 to 20. Read the words below.
If the root word follows the 1-1-1 rule, write

1-1-1 beside the number. If the root word does not

follow the 1-1-1 rule, leave a blank space beside the
number in your notebook.
FOR EXAMPLE:
1. skipped 1. 1-1-1
2. mailed 2.
3. dropped 3. 1-1-1
1. hammered 1l. kindly
2. madder 12. - pushes
3. continues 13. sunny
4. appearing l4. winner
5. biggest 15. piloted
6. enjoyed 16. lightest
7. crispy 17. crashes
8. blinking 18. wrapper
9. beautifully 19. swimming
10. batter 20. windy
% Various activities are presented in the practice exercises. No skill is
automatically associated with a parttcular format; thereby, rote learning
is avoided and the exercises are a challenging learming experience.
L B |
t 'z
-11-
BEST COPY AVAILABLE




Directions: Number your notebook 1 to 15. Add a suffi. to the

10.

11.

13.
14.

15.

PRACTICE A-3

given root word to best complete each sentence.

Move those benches to the tables.

Why are you to do all that wocrk now?

1 that store to you yesterday.

Do you see that form over there?

Tom is a not a leader.

Ann and Jane are always

Speak so dad will not hear you.
A mother bear always her cubs.
You will have to grease that wheel.

James always anything I say.

This time, Jack will be the
Watch the way she that ball.

Do not make corners on a sdquare.

My dog himself all day long.

Since the accident she has walked

% The vocabulary words that are used are ones that are part of the
basic vocabulary appropriate for the particular nstructional level

Y]
-12-

for our team.

(closw)

(bother)

(mention)

(shadow)

(follow)

(quarrel)

(soft)

(protect)

(squeak)

(question)

(pitch)

(toss)

(round)

(scratch)

(stiff)




. This Practice Sheet requires eacn word to be written in the SIdent’s
-notebook twice - another frequentlv used reinforcement technique.

PRACTICE A-4

Directions: Number your notebook 1 to 5. Write derived words by

adding the suffixes to each of the root words.

Root Word Suffixes
(s) (er) (ing)
1. work
2. beat
3. cut

|
| 4. groan
\

5. stop

Directions: Number your notebook 6 to 20. Complete each sentence by
using one of the derived words you put in your notebook.

You can use each word only once.

6. My brother the grass every weekend.

7. The policeman was . every out-of-state car.
8. Jim is outside in the garden.

9. The egg is broken so I can't bake today.
10. Please stop that moaning and right now.
11. Put the back on the bottle.
12. Your football team always mine.
13. Did you see the Coast Guard leave the dock?

14. Be happy because no one likes to be around a

15. The Boston bus here once a day.

16. We are the rug to get all the dust out.
17. My father for a car dealer.

18. The barber was the boy's hair.

19. Every so often he with pain.

20. What a hard my sister is.

Q. ’f(;
ERIC 13-
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« This assignment requires the student o employ a number of writing
skulls; thereby rewmnforcing the skills taught in grammar, cepitalizatiorv
ounciuacion, as well as in soeiline.

PRACTICE A-5

- Directions: Read the following sentences. Number your notebook

1 to 8. Choose the word or suffix from the box that

best completes the sentences.

If the root word ends with _ consonants like clasp you
(1)
usually just add s, s Or to make a new word.
(2) (3)
ing ed two
I1f the root ~word has two together like boil, just add
(4)
s, ed, or to make a new word.
(5
Lﬁing vowels
The one-one-one rule is: 1In a syllable word, that ends
(6)
in one , with a before it like jam, double the final
(7) (8)

consonant before adding a suffix that begins with a vowel.

vowel consonant one

‘Part I

Directions: Number your notebook 9 to 20. Find the root word for

each of the words in the box. Write the root word in

your notebook.

9. adapted 15. awarding
10. athletes l6. ebbed
11. auctioned 17. bailing
12. estimated 18. crammed
13. stepping 19. numbs
14. badges 20. crushing

Part II

Directions: Choose any 6 derived words from the box and use each
one in a good sentence.
ERIC -14-
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* After the Practice Sheets nave been comoteted, wards mcorporatin
the rules jlst taugnt are aictated to the student. The gictations,
which appear only in the Teacners Manual. are designed to [foster
oractical application of the speiling generatizations.

A muumum of :wo word lists s suggested for remnforcement.

SPELLING WORDS FOR DICTATION

Level VIII

3. DERIVED WORDS

Code: (Rule 1) double consonants - words 1 and 3
(Rule 2) double vowels - words 5 and 7
:22%3&332;%?;3:““’ (Rule 3) ane syllable, one consonant, one vowel - 2, 4, 6, 8, 10
letect @ oattemn. (Rule 4) one syllable with suffix - word 9
After Practice A-S5
LIST 1 LIST 2 LIST 3
added 1. billed 1. planted
The sequence for tne lidded 2. penned 2. spinning'
Jictations is clearly
;‘f“:zih“fi:ﬁe beqnming 3. asked 3. calling 3. parked
4. madder 4. gummed 4. logging
5. roomy 5. aired 5. coating
6. budding 6. napping 6. slipped
7. neater 7. Dbeaded 7. loading
8. chipping 8. blotted 8. spotted
9. spineless 9. roomful 9. spotless
10. shutting 10. dragged 10. stepping
LIST 4 LIST 5 LIST 6
1. glassy 1. pushed 1. Dbumping
2. planned 2. muddy 2. funny
3. warked 3. helping 3. started
4. mopping 4. winner 4, wetter
5. deepen S. spoiled 5. seeded
6. flatten 6. strapping 6. drummer
7. stealing 7. speaker 7. meanest
8. betting 8. thinnest 8. chopping
9. wetness 9. dimness 9. hitless
10. saddest 10. skinny 10. whipping

-15- r‘\f{,\ B[S' L’-:"\’ A‘J‘:r? r_\, F




Level VIII

3. DERIVED WORDS

After Practice A-5

LIST 1
1. Hockey players must be careful about falling and chipping
their teeth.
2. My mother was madder than ever at me after I added salt
to the cake mix. |
3. That spineless animal with the heavy-lidded eyes really

scares me.*

4. I asked for a roomy place to stay at the motel.

W

Mother said, "You will make your room look neater by
shutting your closet doors!''*

6. Budding flowers in the spring make everyone happy.

LIST

iro

1. We were billed for calling someone in Alaska, but we

didn't have to pay.
2. The boys dragned the old sofa outside and aired it.

3. The children penned and blotted their notes to Santa, then

put on the gummed stamps.

4. The roomful of beaded bags at the store encouraged the

ladies to spend money.

5. Is that baby whale napping on the crest of the wave?

* Accept period or exclamation point.

¥ [n additicn to receiving practice in wrniting the words whtch
demonstrate his/her knowledge of the rule involved (those

that are underlined), the student i3 recefving reuiforcement

of previously learned rules through the controlled wocabulary
- in e

-16- 4y




3. DERIVED WORDS

Here i{s the Silent e Rule:

When a word ends in silent e, drop the e before

adding a suffix that begins with a vowel, includ-

ing vy.
FOR EXAMPLE: bake baking
ice icy
Let's look at these words:

Root Word Drop Silent e Add Suffix Derived Word
wade ) wad;( wad + ed waded
shake shakf/ ¢ shake + ing shaking
line linf/ lin + er liner

Study these words. WNotice that the suffixes do not begin with vewels.

Root Word Suffix Derived Word
* move ment movement
love less loveless

Here the e stays because the suffix does not begin with a vowel.

Now try the following yourself. Number your notebook L to 5.

(Check your answers at the bottom.)

Root Word Add Ending Derived Word
dine er 1.
fine est 2.
rule ing 3.
wade ed 4,

Look carefully here:

use k)() ful 5.

Tngasn *g papea *»  SulTnx g 3IS9UT] ¢ I9UuTp ‘T SIamsuy
-17-




Zxamples 1-10 in Follow-Up 3 check the student's under-stcnmnq of
Lesson 2, while examples [1-15 recheck his/her understanding of
Lesson I.

| \ : 3. DERIVED WORDS

FOLLOW-UP B
Directions: Number your notebook 1 to 15. Add the suffixés to ghe
root words below and write the derived words in your
notebook.
Root Word Suffix Derived Word

1. state ed

2. rule er

3. safe est

4. like ing

5. ripe en

6. shape less

7. shame ful

8. move ment

9. ripe er
10. use ed .
1l. win er
12. fight ing
13. stir ed
l4. plot ing
15. milk ing

-18-




PRACTICE B-5

Directions: Number your notebook 1 to 10. Complete each sentence by

adding a suffix to the root word below each blank.

1. Betty's hair is than mine.
(long)
2. I like the way he is for that picture.
(pose)
3. A rabbit has long ears.
(flop)
4. I have the piece of all.
(large)
5. You must have at least five miles.
(hike)
6. Liz is one of the girls I know.
(fat)
7. It is not that we will ever meet again.
(like)
8. Mary always her slacks before she vears them.
(press)
9. I want to be on the team.
(win)
10. My brother 1is a . with the high school band.
(drum)

Directions: Number your notebook 1l to 15. Make new words by addiag

ing to the root words below. Write a sentence using eazh

derived word.

11. write

12. plan
13. ask
4. wrap
15. clip

- 19-
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SPELLING. WORDS FOR DICTATION

\Rule &)
(Rule 5)

After Practice B-5

[

10.

10.

LIST 1

sunny
bared
puppy
living
shedding
spading
banded
taming
hateful

ripen

LIST &

rotted
finer
cutting
ruling
slapping
maker
lifting
choking
closely

holed

double consonants - word 7

one syllable, one consonant, one vowel - words 1, 3, 5

keep the e - word 9
drop the e ~ words 2, 4,

10.

10.

«20-

LIST 2

patting
fired

tipping
driver
biggest
broken
checked
nosy

careful

stolen

LIST 5

floppy
wiper
lapped
blazed
rammed
carving
minding
stat-d
barely

closing

Dl
(W]

€, 8, 10

10.

XS]

10.

LIST 3
lagging
writing
setting
sliding
padding
hiding
counted
taker
useful.

widen

LIST 6

furry
tired
rimmed
fencing
sloppv
bottling
picked
moving
wisely

siding




SPELLING SENTENCES FOR DICTATION
Level VIII

3. DERILVED WORDS

After Practice B-5

1. Is that your shaggy little puppy?

2. Living in a tree hut is fun.

3. It's fun to play outdoors on a sunny day.

4. When the trainer was taming the animals, the biggest
tiger bared his fangs.

5. Mother said, "That big, brown dog is shedding."

6. We banded the bird's leg before we let him go.

7. Hot, sunny days will ripen the apples on the trees.

8. Hitting that little girl was a hateful thing to do.

9. " He was spading up the ground and looking for worms.

LIST

[~

1. The driver was fired for tipping over the bus.

2. "You must be careful when you are patting strange animals,"
said Mother.

3. Do you always take the biggest piece of cake?

4. He had just broken his arm when I saw him on Monday.

5. Has the policeman checked the list of stolen cars?

6. The nosy girls opened all the closed doors.

oy
(W'
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% Lesson 3 (s the final lesson in this skill booklet.

3. DERIVED WORDS

Lesson 3

The rules in this lesson will help you add suffixes to root

words which end in y.

When a word ends in Yy with a consonant before it,
change the y to i before adding all endings (except
those endings beginning with i, such as ing).

For Example: cry cries

Exception: cry crying

Let's study these words:

Root Word Suffix Derived Word
fly er flier
try es tries
copy ed copied

Now look at what happens when the suffix begins with i:

Root Word Suffix Derived Word
carry ing carrying
try ing trying

Is there any change in the root word? No.

Number ycur notebook 1 to 6. Write the derived words in your

notehook.
Root Word Suffix Derived Word
1. hurry es 1.
2. deny ed 2.
3. copy er 3.
4. happy ness 4,
5. study ing 5.
6. copy ing 23;) 6.

(Check your amswers at the bottom of the page.)
8urddod 9 Burdpnis 'g ssauyddey °4 191dod ‘g pajusp ‘7 SITiIny -y
=22~
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The student does not have to keep twming back to the previous
page in order to recall the first rule taught in the lesson.

3. DERIVED WORDS

Lesson 3 (continued)

Remember the rule: Change y to i when the word ends in a

consonant and y. Here is another rule for words that have a vowel

before the y.

When a word ends in y with a vowel before it, just

add the suffix.

For example: play player played

Number your notebook 7 to 13. Add the suffix to these words

and write the derived word in your notebook.

Root Word Suffix Derived Word
7. stray ed 7.
8. berry es 8.
9. relay ed 9.
10. buy ing 10.
11. happy er 11.
12. employ ed 2.
13. hurry ing 13.

(Check your answers at the bottom of the page.)

Co

8urfaany *g7 pofordws ‘g7 astddey ‘1T
3urdnq Q1 PpIkeTaa ‘g S9T1319q 'g PpIABRIIS .*/ isaAsMSuy
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3. DERIVED WORDS

FOLLOW-UP C

Directions: Number your notebook 1 to 20, Add suffixes to the
following root words and write the derived word in

your notebook.

Root Word Suffix Derived Word
1. apply es
2. Dbetray ed
3. worry ing
4. shady er
5. sway ing
6. funny er
7. shame less
8. like ing
9. delay ed
10. mate ed
11. pin ing
12. pine ing _
13. spy ing
14. plot er
15. hold ing
16. shout er
17, clash ed
18. spray er
19, empty ed
20. buy ing
D
N
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PRACTTICE C-3

Directions: Number your notebook 1 to 20. Find the root words
in each of the following words and write them in

your notebook.

1. sugared
2. tiptoes
3. floppy

4. trembling

5. burying
6. wakeful
7. spied
8. cheery
9. tasty
10. shied

11. wiggly
12. promises
13. ruling
14. fullest
15. replies
16. shiny
17. puzzling
18. graying
19. tosses

20. stubbed

4% Reoulring the student to reverse the process from constructing the

dertved word to determining (ts root adds another dimension to the
student's understanding of the rules.

=25~
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3% The page format changes for each Practice Sheet, adding vartety
to the approach for leaming the task.

PRACTICE C-4

Directions: Number your notebook 1 to 10. Write derived words

by adding the endings.

Root Word er ed

1. tease

2. trade - -
3. joke
4, pledge

5. swallow

6. wipe .
7. worry

8. study

9. slip
10. cry

Directions: Number your notebook 1l to 20. Complete each sentence

using on: of the words you wrote.

11, A  tells funny stories.

12. We can see the sword at the circus.

13. He hard for the big test.

14. My mother is such a when I'm out at night.
15. Tom everyone with his jokes.

16. Terry on the icy walk.

17. Tom his word to try harder in schoo’.

18, I the dishes every night last week.

19. 1In olden times the town shouted all the news.
20, 1 my marbles for Jim's baseball cards.

ERIC ST




(1)

(3)

(4)

(5)

(6)

PRACTICE C-5

If the root word ends with two conscnants,

you usually just add the suffix.
- Jjumps, jumped, jumper,

jumping

When a root word has two vowels together, you

just add the suffix to make a derived word.

For example: cool =~ cools, cooled, cooler,

cooling

In a one syllable word that ends in one consonant
with one vowel before it, double the final consonant
before adding a suffix that begins with a vowel.

For example: bat - Dbats, batted, batter, batting

When the root word ends with silent e, drop the e
before adding a suffix that begins with a vowel.

For example: bake - baking, baker, baked

When the root word ends in y with a consonant before
it, change the y to i before adding a suffix that
begins with a vowel, except ing.

For example: cry - cries, cried,

cry = crying

When the root word ends in y with a vowel before it,
just add the suffix.
For example: play - plays, played, playing,

player

-27~




PRACTICE C-5

Directions On the preceding page are the six rules to help you
make derived words, with examples for each rule.
Number your notebook 1 to 20. Write each derived

word and the number of the rule followed to make

dragging
strayed
3. steadiest
4, crazily
treated
6. fresher
7. wiggled

8. dizziest

9. joyful
10. creaky
11. fried
12. 1lonely

13. swimming
14, empties
15. shiny

16, sliced
17. restful
18. prettiest
19. user

20. lasted

v
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+The Reagding Post Test is the last step in the student’s skill booklet. It
is comprised only of words that have been used previously in the Lesson,
Follow~Up, or Practice Sheets.

It is corrected by the teacher and a score of 30% or above is considered
mastery,

3. DERIVED WORDS

POST-TEST

Directions: Add endings to the following words.

Root Word Add Ending New Word
plan ing 1.
dry ed 2.
alley S 3.
line ing 4,
body es 5.
ship ing 6:
catch es 7.

, volley -ed 8.
| copy ed 9.
shine ing 10.
snap er 11.
bay ing 12.
hurry es 13.
cross ed 14.
wash er 15.
nod ing 16.
sail ed 17.
trolley s 18.
funny er 19.
pop ing 20.
Tule er 21.
joke ing 22.
trade er 23.
bray ing 24.
glass es 25.
-29- J2




¥ [n cddition to the Reading Post Test which appears in the student’s book,
the Teacher’s Manual contatns a Spelling Post Test - a dictated post test.

3. Derived Words

POST TEST - Spelling Level VIII

Note to teacher: Please use each word in a senténce as you dictate.

Write the following words in your AISP notehook:

1. beginrer 11. pitying

2. fluffiest 12. destroys
. 3. recording 13. pitches
L. puffed 4. taping
5. tapping 15. omitted
6. bothered 16. grumpier
7. keyed 17. halving
8. buzzer 18. becoming
9. carrier 19. deeper
10. employed 20. rebelled

Mastery = 16/20

-30-
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STRUCTURAL
SRKRILLS/SPELLING

Y

Materials Price List All Struceral Skills Materials are NON-CONSUMABLE.

FOR CURRENT PRICES ON THESE MATERIALS, PLEASE REFER

TO THE OUTLINED SECTIONS ON THE FOLLOWING PAGES.

For more information contact

Theresa G. Murphy
AIRS D/D Project
Andover Public Schools
Bartlet Street
Andover, MA (01810

(617) 470-3800 Ext. 419
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4

Andover's Individualized Reading System

In 1972, students in the elementary schools of Andover, Massachusetts
were intrecduced to a new reading program that had been developed by the
elemenitary school Reading Specialists in Andover. That program, Andover's
Individualized Reading System (AIRS), was designed for a full range of
students reading at the lst - 7th grade reading levels. Today, AIRS --

a complete reading and language arts program -~ is still used by all of
Andover's elementary students,but its scope is no longer confined only to

Andover. Thousands of students throughout the nation are now benefiting

from the AIRS program.

AIRS was developed to provide quality education by promoting:
- consistency and conciseness in the language
arts curriculum
- competency in teaching skills for mastery
- enjoyment of literature by students

- significant growth in reading scores

The AIRS components that are Being disseminated are:

Phonetic Analysis Comprehension

Word Recognition . Word Meaning

Structural Skills/Spelling Capitalization/Punctuation
Grammar/Word Usage Individualized Reading

This pamphlet is designed to acquaint you with the AIRS Word Meaning

component by including the following:

- An Overview of AIRS Word Meaning

A Description of the AIRS Word Meauing and Dictionary Skills
- Excerpts frcm AIRS skill Categorizing
AIRS Impact

P

v

-1~
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An Overview

The Word Meaning component provides instructional materials that
promcte mastery of ten different vocabulary skills. The vor.vulary com-
ponent can be used in conjunction with any basal or as preparation for the
next higher level in the AIRS Comprehension program.

The program is designed to expand the student's vocabulary by teaching
woxds with which childremn at that level are unfamiliar. The words, taken
from the most recently published vocabulary lists, are used in as many different
contexts as possible. Learning of the vocabulary words is enhanced by writing
the words being learned. The AIRS Word Meaning program also includes two
levels of instruction {at Levels VII and VIII) in Dictionarv Skills. As
with other AIRS components, a student is expected to master each skill at

a2 level before proceeding to the next level of instruction.

The Skills

The primary level student is introduced to the Word Meaning
component through one skill at Level III and one skill at Level IV.

COLOR WORDS (Level IIl) — Recognizing and using eight MATCHING WORDS WITH PICTURES (Level IV)
peirmary color words.

Beginning in Level V and continuing through Level VIII, the
following skills are taught at each level:

SYNONYMS — Recognizicg and naming words wich sirilar woed from 2 list of meanings.
meanings.

COMPOUND WORDS — Constructin, «nd dividing com- HOMONYMS — Choosing or supplving correct homonyms
pound words as well as selecting appropriate com- from lists of words that sound alike buc have dif-
pound words. . ferent meanings. (Levela ¥,VII, and VIII)

CATEGORIZING — Categorizing words under appropristc  ANTONYMS - Rccogt}izmg and supplying words with
headings. identifying and naming catcgories. opposite meaning.

PRONOUN REFERENTS — Recognizing to what ot whom APPROPRIATE MEANINGS/ANALOGIES — Choosing
pronouns refer. words that fit best in a given context and recogniz-

ing relationships between words. (Levels VI, VII,
MULTIPLE MEANINGS — Choosing the cotrect meaning of a vIID

The following skills are taught at Levels IX and X:

ARALOGIES - Determining the relation- CONTENT YOCABULARY - Understanding the defi-
shily between a pair of words and nition and usage of words frequently found
applying that relationship to in mathematics, science, and social
another pair. studies programs.

SEMANTICS - Recognizing the meaning of GEMERAL YOCABULARY - Determining definition
words in high interest categories. and usage of high frequency words.

2 BEST COPY AVAILABLE
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AIRS Instructional Levels

The chart below will help in selection of appropriate materiais at

various grade and instructional levels.

AIRS Levels
LI I 1Y Vv VI viivin X X
Ki a
11 r a a a
2 r r a a a s
S
3 H a|la|s
4 r a a s
5 r r a a s
[} T Y s
7 r a a
s: superjos 1: average r: remedial

Steps to Mastery

Each skill at each level of instruction is taught for mastery. Each
AIRS skill hooklet is a self-contained mastery packet containing these four steps.

LESSON

fach lesson focuses on a single objective or task by introducing a
strategy or technique and reinfercing that with examples and self-checking
exercises.

FOLLOW-UP

This formative test is a feedback/diagnostic tool for assessing each
student's undezstanding of the lesson. The Follow-Up is done independently
and requires 80% for mastery.

PRACTICE SHEETS

The Practice Sheets (ten for each booklet) provide reinforcement and
extensions of the skills taught in the lesson. They provide a variety of
opportunities for the student to work with the words in many contexts,
thereby increasing his/her vocabulary.

POST TEST

The final step in each skill booklet is a criterion-referenced post
test using the words practiced in the bocklet.

LJu




The Excerpts

The following pages contain excerpts from the AIRS Word Meaning
skill booklet Level VII Categorizing.

The annotations highlight the steps taken and the techniques used
to teach these vozabulary skills for mastery.

Representative pages from the Lesson, Follow-Up, Practice Sheets,
and Post Test are shown in order to demonstrate how this skill and others
in the Word Meaning component are taught, reinforced, and assessed.

Aunnotations are indicated by directional lines to specific reference

points and by o  (asterisks) for general comments.

|
Lo
[
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STRUCTURED LESSONS v

ANDOVER'S INDIVIDUALIZED READING SYSTEM

WORD MEANING

AIRS PRESCRIPTION

Area Word Meaning Level VII Skill Folder No. 3
Categorizing

No Lessons No. Follow-ups No. Practice Sheets
1 1 10

Post Test

NOTE TO TEACHER: One of the maln purposen ol this sklll bouk 1

"\ to enlarge the student's vocabulary. The student
should be prepared to encounter unfamiliar words,
and be told to use a dictlonary when working In
this booklet.

o NOTE TO STUDENTS AND TEACHER: Write all your answers ln your
notebook. Do not write fn your
skill folder,

NO PORTION OF THLS BOUKLET MAY BE
REPRODUCED WITHOUT THE WRITTEN CONSENT
OF THE TOWN UF ANDOVER.

(€) Andover's Individualized Keading System 982, 1975
Andover Public Schuols
Andover, amachusetes ol8lo
o "3-
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WM-VII-3

CATEGORIZING

Lesson Level VI

A category is the nume that we give to
a group of words or things that are the

. same in some way.

Look at the pictures of the blocks. All of the plain
blocks are in one pile, and all of the striped blocks are in

another pile. There are two groups or sets of blocks.

s
S
Nl

The blocks in each set are alike because of their design.
One category would be plain blocks. Another catego 'y would

be striped blocks, )

C
iJJ




WM-VII-3
3. CATEGORIZING

Level VII

Look at"the following list of words:

¢ircle
rectangle
square
trianéle

shape

A circle is a kind of shape.

A rectangle is a kind of shape.

A triangle is a kind of shape.

A square is a kind of shape. '

Shape is the word that tells how the other words in

the list are alike.

G(_e‘.‘oﬂ

cc
ggggéﬁﬁaﬂt::g;age tells the category of the other words.




WM-VII-3
3. CATEGORIZING

Lesson Level VII

Number your notebook 1 - 10. Look at the following
lisi.s of words. One word in each list is the name

of the category to which all the other words belong.
Write the words in your notebook. Check your answers

at the bottom of the page.

1. hummingbirds 2. chatter

parrots hum

birds growl
gulls sounds
eagles squenk

« at the following practices. Try to find the

~zCtures or words that do not it into the catesory.

%

3. Which picture does not belong to a category of
four-footed animals? Write the letter of that
picture in your notebook.

i, = \,
D
d. g}tl
3

P

ages 80

m“mﬁfgwﬂms
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WM~-VII-3
3. CATEGORIZING

Lesson Level VII

4. If you were writing a story about your family
you could use four of the following words. Which
word would you be most likely not to use? Write

the word in your notebook.

cousin daughter parents marry passenger

5. Look at the following words and pictures. Which one
does not belong to the category of foods? Write the

letter of your unswer in your notebook.

a. potato b. pineapple ¢c. 1light bulb
. |

\

d. banana e. meat

=

0 g x38uoassed ‘p

—

ihe Lesson contains se(f ~chaciang exercisss that ailow the student to oractice -he
categorzing skill just introduced. The cnswers provided gtve *he student immediate
feadback on his/her answers,




WM-VII-3
3. CATEGORIZING

Lesson L.evoel VII

Sometimes you will have to decide how a group of

words or a group of phrases are alilie.

6. Read these words. Write the category that they share

in your notebook.

dimes

quarters

nickels

pennies

If you wrote money you are correct. All of the words
are a kind of money. However, the word money could also
mean dollar bills or other money made from paper. All of
the above words (dimes, quarters, nickels, and pennies) are
a different kind of money. They are coins.. Money is too

big an idea for the category. Coins is a better answer.




. WM-VII-3
3. CATEGORIZING

Lesson Level VII

ant bee wasp ladybug

What category below is the best one for these

words? Check your answer at the bottom of the page.

animals insects hornets

8. Read the following words. Can you tind the one word
that doesn't go with the others? Write the word that
doesn't beleng in your notebook. Check your answer at

the bottom of the page.

fork knife spoon kettle

8. Can you think of a word that tells the category of the
three words that do go together? Write that word in
your notebook. Check your answer at the bottom of the

page,

(odemin[i) a2A[TS ‘g 813130 "8 $3108SUT )

/.

With self-cneckng exercises, ermrs are uniikely to be repeated decause misunder-
standings are corrected immediately, whila correct answers ~einforce leaming.

~11- -
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After the student completes the work in the Lesson, he/she completes the

Follow-Up independentlyv.

\

\

Follow-Up

3.

CATEGORIZING

Directions: Number your notebook 1 - 14.

Read each group of words. Find the

one word in each group that is the

category of the other words. Write

the word

e

swings
blocks
baseballs
toys

jump ropes

bedroom
bathroom
kitchen
house

basement

in your notebook.

beavers 3. automobile
buffaloes bicycle
animals train
mules airplane
camels travel

5. bananas
apples
fruit
cherries

berries

-12~
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WM-VII-3

3. CATEGORIZING

Follow-Up (continued) Level VII

Read each set of words below. Think of a category

for each set. Write the categories in your notebook.
6. golden 7. mouth 8. Massachusetts
purple - throat New York
scarlet spine California
chin Washington
knee Florida
9. northwest 10. sixteen
south forty
southwest thousand
northeast rwenty
west hundred

Find the one word that does not fit in the category.

Write it in your notebook.

11. record 12, castle
television prince
radio secret

queen

funnies

tricks

address

O
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The Practice Sheets that follow the Lesson and Follow-Up provide opportunities
to apply the skill with other words and cateqories.

S ‘ WM-VII-3

\ 3. CATEGORIZING

PRACTICE A-1

Directions: Number your notebook 1 - 10. Read euach
group of words. Find one nicture
that belongs with each group. Write the

letter of the picture in your notebook.

1. horse’ 2. cabin 3.. . ¢cloth
hoof castle thread
trot skyscraper needle
spurs cottrage thimble
barn hotel pins

4. piano 5. football 6. balloon
drum coach helicopter
organ team eagles
flute score butterflies
horn field aircerafr

7. child 8. octopus 9. cub 10. Dbucket
fellow whale colt brush
husband crabs Lamb so0ap
person clams kitty mops

lad mussels puppy wax




3. CATEGORIZING

PRrRACTI1ICE

A-2

Directions: Look at the pictures and read the four
story titles. Which words from the box
do you think belong to each story? Copy
the story titles in your book.

each title write the words that go with

the title.

Under

WM-VII-3

Level VII

All About My Doctor

Qur Trip to the Mountains

78R

¢ 25

J o
applauded canyon stage
slopes music scream
program patient villages
gasps shadows drugs
piano clirt audience
medicine germs costume
trails hospital wilderness
squeaking treated weird

-15.
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WM-VII-3
3. CATEGORIZING

PRACTICE A-3 Level VII
(continued)

7. How are a barn, a pen, and a stall alike? They are

all places for

8. Which pilcture can go with this? Write its lerter

in your notebook.

9. How are a track, an engineer, and a station alike?

They all go with a

10. Which picture can go with this category? Write its

letter in your notebook.

11. How are waves, sand, and tides alike? They are all

words about the

12. VWhich picture goes with this category? Write its letter

in your notebook.




3. CATEGORIZING -

Post Test

WM-VII-3

Level VI

Number your notebook 1 - §. Read each set of words. Find

the one word in each set that names the category of the

other words.

1. skyscraper 2. cloth
castles sew
buildings thimble
c¢ott: ves thread
hotels needle

4. bumper

. motor
spare
wheel

automobile

3. concert
music
applaud
Programs

singer

turnips
pumpkin
onions
vegetables

carrots

used (n the Post Tast.

consi{dered mastery.

¥*. The Post Test is the last step in each skill booklet., Only words that
have been used elsewhere in the Lesson, Follow-Up, or Practice Sheets are

*. The tedacher scores each student's Post Test. A score of §0% or above is

\.1 . ..1/.. - ,
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AIRS

ANDOVER PUBLIC SCHOOLS
ANDOVER, MASSACHUSETTS

Standardized Test Results-Vocabulary
1979-1981

ANDOVER MEAN PERCENTILES
(NATIONAL AVERAGE=50TH PERCENTILE)

GRADE 1979 1980 1981
1 * * *
2 * * *
3 95 95+ 95+
4 89 89 88
5 94 95 95
6

93 94 93

-

The achievement results above were measured by Educational Testing
Service's STTP III/SCAT IIl test. The mean percentile scores above
represent the results from the Vocabulary subtests of each test.

* The Circus Test used in grades 1 and 2 do not have a vocabulary subtest.
The achievement tests used prior to 1979, SCAT II/SCAT III, did not have
a Vocabulary subtast.
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- WORD MEANING

Materials Price List

FOR CURREN[ PRICES ON THESE MATERIALS, PLEASE REFER

TO THE OUTLINED SECTIONS ON THE FOLLOWING PAGES.

For more informationa comtact . . . . . .
Theresa G. Murohy
AIRS D/D Project

Andover Public Schools
Bartlet Street

Andover, MA 01810
(617) 470-3800 Ext. 419
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GRAMMAR/
WORD USAGE

An Overview

As stated in the Foreword of each skill booklet, grammar is an

‘arbitrary set of rules and conventions that govern how our English

language is used. The AIRS Grammar/Word Usage component provides a
convenient format for teaching that is consistent from level to level.
The continuity of the program and the built-in review are designed to
enhance the student's communication skills -- both written and oral.

The AIRS Grammar/Word Usage program is taught at Levels VII - X.
There are five bogks in the program: one each for Levels VII,VIII,
IX, IX-X, and X. All the books introduce new material as well as
review previously introduced material except the Level X which only
reviews material previously presented in Levels VII through IX-X.

Steps to Mastery

AYRS Grammar has one non-consumable skill book for each level of
instzuction. There are three parts to each lesson -- the lesson, group
practice, and individual practice activities.

LESSONS

Each lesson concisely states the learner's objective and provides

examples for meeting that objective. Practice exercises follow each
objective,

GROUP PRACTICE

The Group Practice provides what the Follow-up does for AIRS Compre-
hension and Structural Skiils components -- a check on the student's
understanding of the lesson. These may be done either individually or
as a group, but they should be corrected as a group to identify any
students requiring further instructiom.

INDIVIDUAL PRACTICES

These reinforcement and enrichment activities are done individually
by students.

ilo




The Skills

AIRS Grammar/Word Usage provides instruction in recognizing and
writing sentences, recognizing and using parts or speech, and the

correct use of homonyms. Verb, pronoun, adjective, adverb, and preposi-
tion usage are stressed in Levels IX and IX-X.

Shown below are the skills taught at each level of instruction.

GRAMMAR SKILLS - Scope 2nd Sequence

Leved VI Level VIl Level X Level X
ot Wi Sencence i
Edl hing about o “L*_'._ e Review 4 and §
who or whart)
Sqbi Prodi
Revi;‘:l;i.dmpl;.&
coen| subject
and predicate
ﬁ% place, of Commoa and proper Common and proper Common 2ad
ding rovew proper review
v N
o — Review (sction) Review cf sccion. | Verb Um Actioa, linking, | Verb Use
linking verbs Ao ¢ of 10d verb phngc ~Agteement of
"vetb wad w'*'pd. ’[-‘i‘ l;m ax:g;serb
paincipal parts ‘Helping
. verbe f and B
mhr of regular rregular verbs
negatives '
fi Pro f Proaous U R of
P ? ; 5 cvizw
POMENIVE PronOUns renew (mbjectana pensoaal pronouns
Pomewive pronouns | object -
review possestives)
Levels X-X == == -— N
outs a8 adjectives Aﬁn:_uﬂs_ Adjective Review Review
Differentistion | adiecri ; ot
jectives Ad;ecuve> R
_Advorts et k3 Adverb and
Adverb Umge
w Preposicion Usge | preposicions 1ad
- praes evem
s, ) BOLD WORDS
lnzenections Coajusctions asd mnmﬁp s
interjecaons WHEN SKILL
Hemoayms - INTRODUCED

The Excerpts

The following pages contain excerpts from the AIRS Grammar
Level IX booklet.
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Lesson 2 - Subject and Object Form

Level IX

LANGUAGE SKILLS

Pronoun Usage

Learner's Objective: You will learn that

Some pronouns are used in the subject form.

EXAMPLE: He paid John.

The pronoun he is the subject of the
sentence. You will remember that the
subject of a sentence is that part

about which something is being said.

Some pronouns are used in the object form.

EXAMPLE: John hit me.

The pronoun me is in the ohject form.
The object of a sentence receives the
action of the verb, or shows the result
of the action. It answers the questions:

"what'" or "whom'" after an’action verb.

John hit whom? Me is in the object form

because it answers that question.

A pronoun used as the object of a verb must always

be one of these forms:

me you him ic
us them her

Let's look at the forms of the pronouns about which we've

learned.

They can .be easily seen in chart form.
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Level IX

LANGUAGE SKILLS

Pronoun Usage

Lesson 2 (continued)

Subject Form Possessive Form Object Form
Singular - I my, mine ~ me

you your, yours you

he, she, it his, hew, hers, him, her, it

it

Plural - we our, ours us

you your, yours you

they their, theirs then

An additional chesk on correct pronoun forms is to.''play it by
earh. Which of these sentences sounds right to you?
1. Him painted the boat.

2. He painted the boat.

You know that sentence 2 is right, of course. You would auto-
matically say - He painted the boat. However, trouble sometimes comes
when the pronoun is not by itself in a sentence. When the pronoun is
used with another noun or pronoun, it is not so easy to '"play it by
ear'". For example:
3. Him and his uncle painted.the boat.

What is wrong with sentence 3?

The him in the sentence should be he.

How can you tell?

Drop "and his uncle" in sentence 3 and "play it by ear".
You would never say - Him painted the boat.
You would say - He painted the boat.

Therefore, the correct form is: He and his uncle painted the boat.
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Level IX

LANGUAGE SKILLS

Pronoun Usage

Group Practice #5

Directions: In the following 15 sentences, decide which is the

10.

11.

12.

right pronoun by first testing each pronoun by
itself. Number your notebook from 1 to 15, and
write your answers in your notebook.

EXAMPLE: John and (I, me) work at the market. (1)

Ben wrote to Fran and (I, me).

He gave the money to Ted and (I, me).

Yesterday his son and (him, he) went fishing.

Mrs. Burns t>ld Gretchen and (I, me) her rew address.
Tomorrow Anne and (she, her) will leave for camp.
Janet asked Steve and (I, me) to a party.

Mrs. Richards sent Sam and (he, him) to the library.
Grandmother sent Jim and (I, me) to the store.

Walt, Dick and (I, me) showed the class a new way to tie knots.
Jack, Beb, and (he, him) are avoiding Jane, Pat, and (I, me).
(We, Us) and Uncle John had a good time at tﬂe circus.

The policema; stopped (they, them) and (we, us) on the same day.
The teacher praised John and (I, me).

My dog and (I, me) went for a walk.

(She, Her) and her sister called Jim and (I, me).

J’w,’
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' Level IX

sh are
[pe Practiced wm;y students
n » indvidud Yy ~uve by
don¢ P¥ T he objec .
reinfo _on-task

LANGUAGE SKILLS

Lll’ll(" .
Pronoun Usage

Practice #€

Directions: Read the following ten sentences. Decide which
pronoun should go in the blank - I or me.
Reﬁember, when you have made vour choice be sure
to test each pronoun by itself to "hear' how the
sentence sounds.
Number your notebook from 1 to 10, and write

your answers in your notebook.

1. Mom paid my sister and a dollar apiece to mow
the lawn.
2. The first day of school Joan and were scared.

3. Our lost dog was so happy to find Mom and

4, After leaving a message for Jill and , Dad left

for the country.

5. Our teacher put Tom and in charge of collecting
the money.

6. Neither Dick nor knew how to ski.

7. Both Mary and love tennis.

8. The ball landed on the ground between Mark and
9. My big brother and were all alone in the house.

10. To Betty and ___» the directions sounded crazy.

ERIC oK




GRAMMAR/
WORD USAGE

Materials Price List

All Grammar/Word Usage materials are NON-CONSUMABLE.

FOR CURRENT PRICES ON THESE MATERIALS, PLEASE REFER

TO THE OUTLINED SECTIONS CN THE FOLLOWING PAGES.

For more information conmtact . . . . .

Theresa G. Murphy

AIRS D/D Project Director

Andover Public Schools o
Bartlet Street

Andover, MA 01810

(617) 470-3800 Ext. 419
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PUNCTUATION

Excerpt:

AIRS Capitalization/Punctuation Component
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AN OVERVIEW

This newly revised AIRS component is designed to give

practice in using the basic rules of capitalization and

" punctuation. The AIRS '"Cap & Punc' approach is a cumulative

one in that rules introduced in a level are reviewed and practiced

throughout that level and are reinforced at subsequent levels.

STEPS TO MASTERY

The Capitalization/ Punctuation workbook at each level
is comprised of a series of Units. Each Unit introduces one
or more generalizations. Every Unit contains these steps to
mastery:

RULES

The Rules segment presents one or more rules, or
generalizations, and includes examples for each rule.
RULE PRACTICE

The Rule Practice segment provides specific practice
for each rule just introduced.
RULE APPLICATION

This practice requires .the student to edit sentences
employing all rul idtroduced to that point. The teacher reads
the sentences alov as the students edit them for punctuation
and capitalization. (Thié read-aloud method insures that student
acquisition of capitalizatioﬁ and punctuation skills is unimpeded
by reading difficulties which are addressed separately.) Each

section has 10 sentences for dictation.
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ENRICHMENT ACTIVITIY

Suggestions for creative writing, enrichment, and game
activities are provided in this segment.
SKILL PRACTICE

The Skill Practice sentences, like the Rule Application
sentences, are designed to provide additional reinforcement.
They can be done either in class or as homework. Each section
typically has 10 sentences.
SUPPLEMENTARY EXERCISES

Additional exercises are provided for each unit and are
to be used by the student when further practice is required.
These exercises appear at the end of the skillbook.
UNIT REVIEW

The final segment of each unit is a review which requires
the student to use all the rules introduced to that point. A
student is expected to get 807 mastery on the review.
POST TEST

-The Post Test is used after the completion of all units.
It requires the student to use all of the rules introduced in

the level. An 80% score is required for mastery.




Q

E

THE SKILLS

The

skills

that are

taught and practiced in the AIRS
Capitalization/Punctuation component are shown in this
level-by-level scope and sequence chart.

AIRS Capital{zaciom/Puncruation Skille
Scons and Sequence
1
AlRS AIRS AIRS ALRS™
Level VIT . Lavel VIII Level IX Level X
Capltalization Punctuation Capitalizat{on Punctuation Capicelizetion Punctustion Cepltelizetion Punctustion

Flrst vocd of
sentencs

Mamas, T,
{ntcials, cicles

Honths, deys

Countriss

KT puaddy

']

End of sencences
amd quots

FPeriod: {nicialse,
sbbreviations

Carma: detes,
sddressse, dirsct
address, items i
series, friendly
letter, quotee

First word ol
neatence

Namas, I,
{niciale, titles

Family relstion=
shipn as nsaee*

Months, days

Geographical
nanes

Sstionalities
e3 school
subjects

*Orgsaizetions

Fad of sentence
and quots

Perted: {ultiels,
zbbreviations

Comns: dates;
addresses; *2ftar
yss, ne, stc.,
deginning of
sentences; direct
asddress; LCtems {8
series; *too
seaning slso;.
friendly lstCsrs;
quotes

Flrst vord of
ssniencs

Ficret vord {a a
1ine of poscry

Nemas, [,
inictlals, titlss

Fenily telation=
ahips as nemes’

Months, days

Ceogrephical
nasas

Netionalitises,

langueges

Qrganisations

#School coursss

IZnd of ssntancs
aad quats

Peciod: {niciels,
abbreviacions

Comms: dates:
quotes; addrsssss,
pitec yos, ne,
acc., besloning of
peantences; direct
lsddress; itena im
ja ssrise; toe
meaning slsos
cappasitiva;

f*comsonr expres~

sione; *compound
sentences; lntt,r-

Firet word ol
ssntencs

Firet vocd In s
line of postry

Names, I,
{nicisls, ticlee

Tomily relacion~-
ships se nesas

Monthe, days

GCeographical
neses

Hetionsliciss,
reces, lengueges,
*religicae
Qrganissctions

School coursss

End of sentsncs
snd quocte (.11)

Peciod: {nitiele,
abbreviacions

iCorma : quotes;
detes; addresses;
alter yss, no, etc,
st deginning of
sentence; direct
sddress; itemg in a
ssriss; oo mesning
aleo; common sxupces-
sions; appositives;
compourd ‘sentences;
lecters

Fleat word ia Quotetionn: Firet vord {(n Quatetione: Firet word ia Quatations: Pirec wvord i{n uotatione: essct

qunte exace secde} quots sxact words; quats sxact vords; quots tds;

platesenc(.,1). placessat(.,?) placemant (,,7) placement (.,17)
*gpacial vards;
. *eitles, sOngs, etc

Friendly letcer Letters Letters PColon: businsse Lattsrs lon: business

(nrmat lecters stter,

Achicoannn Addresses Adresses Addtesses Aposttophe:
ontractions;
lutale (#'s, stc.)
oint, {ndividual

arship

*fule {n¢roduced sc thie level.

" THE EXCERPTS
The following pages contain excerpts from the Level X

Capitalization/Punctuation workbook.

RIC

Aruitoxt provided by Eic:
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Rule 20.

Rule 21.

Rule 22.

Rules

UNIT 5
Level X

Use a comma to set off words or phrases not necessary
to the meaning of the sentence (parenthetical expressions).

Examples: Snowmobiles, however, need to be driven
with care.

A snowmobile driver, of course, must be con-
stantly alert.

Driving on thin ice, for example, can be a real
safety hazard for snowmobiles.

A comma is usually used to set off words or phrases that
explain the word they follow. These words or phrases give
additional information about an already identified subject.

Examples: The antique car, a 1929 Ford, was on
display_ at the museum. -

Our teacher, who used to live in Africa, tells
us fascinating stories.

Jim West, our Student Council Representative,
explained the paper drive.

(The above sentences would make serise without
the explanatory phrases.)

However, commas are not used to set off words or phrases
which are necessary to the meaning of the sentences.

Examples: The movie Star Wars was an enormous success.

Read the article"The Energy Crisis in North
America'by next Wednesday.

Students who are on the hockey team may leave
at 2:30 on Fridays.

(The above sentences would be meaningless
without the following words or phrases:
Star Wars,"TheEnergy Crisis in North America,"
or "who are on the hockey team." Without
them, one would not know which movie, which
article, or which students are being discussed.

Use a comma between two complete thoughts joined by and,
but, or, nor, or for.

Examples: The boys were eager to practice, but the rain
storm stopped them.

Jane washed the dishes, and Mary finished the
rest of the kitchen work.

Brian cleaned his room but didn't'leave in time.
(Note: A comma is not used because "didn't
leave in time" is not a complete thought.

-4-“ )
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UNIT 5
Level X

Rule Practice

Use Rules 20 - 22 to complete the following exercises.

Rule 20. Place commas where they are necessary in the following
sentences.

A. Poison ivy however is a poisonous plant.
B. My mother is home by now I think.
C. Naturally I'll be there on both nights.

D. John on the other hand is tall for his age.

Rule 21. Use commas correctly in the following sentences.

A. John Adams our second president was the subject of
a recent TV series.

B. The record album a rare jazz classic melted in the
sunlight. '

C. John Lennon the oldest of the Beatles was a poet and
a song writer.

Rule 22. Use commas correctly in the following sentences.
A. Help her or she'll drown!

B. John won the blue ribbon for the broad jump and
Mary got a second in the fifty-yard dash.

C. Ido not permit the chewing of gum nor do I allow
"~ eating in the classroom.

D. Helmets must be worn by motorcycle riders for they
often prevent head injuries.

LU




UNIT 5
Level X

Rule Application

Rules 1 - 22. As the following sentences are read, insert the

10.

correct punctuation. When they are read
again, capitalize the words that should be
capitalized. '

did dr ames go to puerto rico for his christmas vacation
yes he and mrs ames left chicago on december 15 at 9:00 p m

it was on april 19 1775 that paul revere an american
patriot made his famous ride

yes dad i'll be glad to give judge brown your message

the maynard school p t o will have a meeting on friday
january 2 at 8:00p m

is russian harder to write than french professor lasky

of. course i'll have to pass geometry bafore i can take
algebra II

my brother john a famous scientist returned from europe and
bought a house at 8 juniper lane clifton new jersey

no mom mondays and thursdays are easy for i don't have
french or math on either day

the trillium a three-leafed plant is found in both north
america and asia

Teachers are encouraged o read these sentences Lo the sludents
S0 that they carnt hear the intended meaning of the sentences. This
process reinforces the {mportance of using correct capitalization
and punctuation for conciseness and clarity.

N -
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UNIT 5 The enrichment activities provide opportunities
Level X fqr stugents to put their capilatization anq punctua-
tion skills to use. The sugyestions for enrichment
vary with each unit. Creative writing, research, and
game activities ure among the suggestions that are

Enrichment Activity made. The enrichment activities can be modificd

or extended Lo meet students' needs.

6.

7.

Without parenthetical expressions, our writing would not be as
interesting or as informative as it can be. We receive a lot of
valuable information from the words contained between commas
following the subject in a sentence!

The following sentences are about subjects that might be
well-known to some people and totally unknown to others. Add
a parenthetical expression to each that will explain the subject

and make it more interesting.

The World Trade Center,
is in New York City.

Sputnik, , means "fellow traveler."

After reading about Madame Curie,
I decided to study science.

Veteran's Day, , is a school holiday.
I went to the Grand Canyon, , last
summer

Boxing Day,
is celebrated in England.

I think baklava, , is delicious.
An Australian airlines uses the koala, , as its
symbol.
)
o
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UNIT 5
Level X

Skill Practice

Use Rules 1 - 22 to correct the following sentences.

1.

2.

O

ERIC

Aruitoxt provided by Eic:

peter and jack however are going to gra“uate this year

the Intrepid winner of the america's cup in 1967 is a
sloop

believe me i don't know how this could have happened
mary does not enjoy skiing nor does she like to skate

king midas an ancient king was said to have the power of
turning all he touched to gold

i don't know how we can lose for we've tried so hard

the cheetah the fastest animal on earth is sometimes called a
hunting leopard

i love to ski and my sister loves to skate
john in my opinion is best suited for the job

mary is a good <kater but beth is a fantastic one

These sentences provide additional practice for Fhe
student in using all of the rules introduced to this
point. This curmulative form of practice provides
valuable review for the student throughout the
year.

Additional exercises are provided for each unit apd
are to be used by the student when further practice
is required.

RPN
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. UNIT 5
Level X

Unit Review

Use Ruies 1 - 22 to correct the sentences in the following paragraphs.

computers a word which evervone recognizes were not even

in existence before this century began in fact anyone alive today who
is a grandparent probably hadn't even seen a computer during all the
years he or she was in school the length of time computers have
been in use is short in comparison to many other kinds of machines
but the changes they have produced are significant the way in which
banks keep track of their deposits for example is one area where
computers have made the calculations done by bank tellers easier
and error-free the u s census bureau thch keeDps records of the
country’s population couldn't be as accurate or do its work as quickly
without computers

. one of the first computers developed in 1954 was so big that
it occupied a room of over one thousand square feet a modern one
capsble of completing the same operation can easily fit cn a desk or
small tabletop amounts of informaﬁon that could fit only if a computer

had thousands of feet of circuits can now be put on a surface 1/4 inch

square

]
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CAPITALIZATION
CUNCTUATION

Materials Price List

FOR CURRENT PRICES ON THESE MATERIALS, PLEASE

REFER TO THE OUTLINED SECTIONS ON THE FOLLOWING
PAGES.

For more information comtact . . . . . .

Therc. ;. Murphy
AIRS D/M Project
Andover Public Schools
Bartlet Street
Andover, MA (1810

(617) 470-3800 Ext. 419
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AIRS Individualized Reading Component

1985
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Overview of AIRS Individualized Reading Component

The AIRS program has two major goals:
-to teach basic reading and writing skills for mastery
-to foster an enjoyment of literature
The AIRS Individualized Reading (I.R.) program provides an
opportunity for the enjoyment of literature and at the same time
reinforces and applies the reading and writing skills taught in
the AIRS skills components. The L.R. program encourages self-
inquiry, self-selection, individual pacing, and self-evaluation.
There are two elements to the AIRS Individualized Reading
program - individualized reading and free reading.
Individualized Reading - Classroom and school library
books (trade books or kits) are selected by
students for reading and follow-up activities.
The follow-up activities gstress literature appre-
ciation, personal interpretation, and creative
writing. The student completes each individualized
reading project with a conference with his/her
teacher.
Free Readipng -~ Free reading employs trade books
(read in school or at home), magazines, and

Q newspapers. No specific follow-up activities

are assigned, however.
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1. Individualized Reading Guide 82.75

This booklet provides a rationale for an I.R. program,
describes a basic framework for an effective manage-
system, answers commonly asked questions about

the I.R. program, and suggests a variety of follow-up
activities and individualized reading projects.

2. General Individualized Reading Cards

These activity cards, which can be used with any trade
books, are designed to reinforce AIRS Comprehension
skills. Subjecti&e questions which involve relation-
ships, personal interpretation, and feelings are posed.
The Comprehension skill being reinforced is indicated
in the upper right hand corner of each card. The

cards have been developed for four different levels

of instruction:

General Card Lower Primary (20 cards) $4.50
See
General Card Upper Primary (20 cards) $4.50  Samples
on
General Czrd Intermediate (20 cards)  $4.50 Pages
5 &6
General Card Apr@8s (Enrichment) AIRS (10 cards)  $3.25
3. Specific Title Cards for Primary & Intermediate Students
In addition to the general activity cards, AIRS has
developed activity cards for specific titles. These
cards give students the opportunity to express their
opinions as well as answer subjective questions. The
cards have been developed for two levels:
Specific Title Primary Cards $6.00 See list of
Titles and Samples
Specific Titles Intermediate Cards $12.00 on Pages 7-10

Q -
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Record Keeping

Various simple record keeping systems are used by teachers
with the I.R. program. The record keeping typically consists of
notes taken at the time of the student's I.R. coﬁference. The
information generally kept consists of the book title and author,
date of conference, and any commenté or observations noted by the
teacher as a result of the conference.

Some teackers have found index cards to be useful. Others
feel that loose-leaf notebooks or file folders ave practical aids

in maintaining this information.

Questions and Answers About AIRS
Individualized Reading Component

The AIRS Individualized Reading Guide has a section devoted to

Questions Pertinent to I.R. See pages 7-9 of the Individualized

Reading Guide.

Note: Please see the Appendix for a Sample
l Weekly Language Arts Schedule.
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1. Copy the following: Primary Card 10 Levels VI, VII
AIRS Skill
(Following Directions), (Sequence)

2. Write the name of your book, the author of your book, and the name

of the illustrator if there is one.

3. Get a piece of drawing paper. Fold it into four (4) parts like this:

1 2
Number each part.
S “
In box 1 draw what happened first in the story.

In box 2 draw what happened next in the story.

In box 3 draw what happened last in the story.

In box 4 write your name and the name of the book.

Be sure to make good drawings and to color your work neatly. Ai!’

A gemm—
©  Copyright Andover's Individualized Reading System 1978 """',:g'\’.';;“f;!“"

AlIRS

IR R Upper Primary Card 2
INDIVIDUALIZED Personal Interpretation
READING

(News Reporter)

Name of Book

Author

1. Pretendyou work for your local newspeper. You have been sent out to "cover" something
that is happening. Use the story yod just read and pretend you will "write-up" what
happened in the story for your newspaper. Make it exciting!

2. Think up a good headline.

3. Now pretend you are a camera! Draw a picture to illustrate the part of this story that
you thirk people might like to see in the newspaper.

4. Check yonr work and hand it in to your Editor-in -Chief.

o
A -y

N
Copyright Andover's Individualized Reading System 1975
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1. Copy the following: Intermediate Card 15 Levels VIII-IX-X
AIRS Skill

(Character Analysis)
2. MWrite the name of your book, the author of your book, and
the name of the illustrate. if there is one.

3. Choose one character from the book. Write a complete

character sketch of him/her. In a good, clear paragraph or

two help us to really understand this character. Avoid
words such as "nice", "good", etc.

4. Now write a complete physical description of this character.

This will tell us how he/she looked, and help us to see him/her.

AIRS

AR
@ Copyright Andover's Individualized Reading System 1978 INDIVIDUALIZED
READING

5. Draw a sketch of this person if you wish.

APRES AIRS Card 9
1. Copy the following: AIRS Skills
(Main Idea) (Sequence)
2. MWrite the name of your book, the author of your book, and
the name of the illustrator if there is one.
3. In a concise, sequential paragraph, retell the salient
(look it up!) points of the story.
4. MWrite one good, clear sentence whi:h you feel adequately
expresses the subject of the book.

5. MWrite three things that happened in the story that you

consider to be details which suprort the main idea.

" AIRS

INDIVIDUALIZED
READING

©Copyright Andover's Individualized Reading System 1978




AIRS

ANDOVER'S INTEGRATED READING SYSTEM

INIMVIDUALIZED
READING

Individualized Reading/Literature Cards

Primary Level

(20+ New Specific Title Cards)

The Adventures of Spider. Arkhurst, Joyce Cooper.

Anansi, the Spider. McDermott, Gerald.

Charlie and the Chocolate Factory. Dahl, Roald.

Charlie and the Great Glass Elevator. Dahl, Roald.

Charlotte's Webb. White, E. B.

The Cricket in Times Square. Seldon, George.

Down the Mississippi. Bulla, Clyde Robert.

Eleanor Roosevelt. Graves, Charles P.

Farmer Boy. Wilder, Laura Ingalls.

Freckle Juice. Blume, Judy.

The Great Cheese Conspiracy. Van Leeuwen, Jean.

The Great Christmas Kidnapping Caper. Van Leeuwen, Jean

Helen Keller. Graff, Stewart and Polly Ann.

Kilroy and the Gull. Benchley, Nathaniel.

Little House in the Big Woods. Wilder, Laura Ingalls.

Little House on the Prairie. Wilder, Laura Ingalls.

Pippi Longstockings. Lindgren, Astrid.

Ramona the Pest. Cleary, Beverly.

Ribsy, Cleary, Beverly.
Sounder. Armstrong, William.

Stuart Little. White, E. B.

Superfudge. Blume, Judy.

A Toad for Tuesday. Erickson, Russell E.

A Wrinkle in Time. L'Engle, Madeline.

Q -
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INDIVIDUALIZED
READING

Helen Keller: Toward the Light.

Stewart and Polly Anne Graff.

®m g b W N

Vocabulary
arbor (8) 7. braille (34)
whinny (8) ' 8. 1lecture (50)
vibration (12) 9. themes (52)
. TrTumble (17) ' 10. sympathy (69)
intelligent (17) 11. increase (77)

wit (31)

© Andover's Individualized Reading System 1984

Helen Keller: Toward the Light. Stewart and Polly Anne Graff.

Comprehension Check

1.

4.

Who do you think was the most important person in
Helen Keller's life? Why?

Name some of the other people who helped Helen
overcome her handicaps. How did each one help her?

What was the special lesson learned by Helen that
she passed on to others?

¥hy do you think Helen Keller became so famous?

Ogtional Activities

10

Do a research project on the braille alphabet. Try
to write a brief message using braille.

Imagine your life as a handicapped person. Write a

story sbout what your goals for your life would be and
how you would accomplish them as a handicapped person.

Andover's Individualized Reading System 1984
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WBIVIDUALIZED
READING

ANDOVER'S INTEGRATED READING SYSTEM

Individualized Reading/Literature Cards

Intermediate Level

A Qift of Magic. Duncan, Lois.
A1l of a Kind Family. Taylor, Sydney.

Amos Fortune, Free Man. Yates, Elizabeth.
(Amos) (Historical Context)

Around the World in Eighty Days.
' Verne, Jules.

Banner in the Sky. Ullman, James.

The Black Cauldron. Alexander, Lloyd.
(Plot) (Magic)

The Book of Three. Alexander, Lloyd.
Call it Courage. Sperry, Armstrong.
The Castle of Llyr. Alexander, Lloyd.
Charlotte's Web. White, E. B.
Chocolate Fever. Smith, Robert Kimmel.
Constance. Clapp, Patricia.

The Enormous Egg. Butterworth, Oliver.
Firestorm. Gee, Maurine R.

(Character) (Fire)
The Flight of the Doves. Mackin, Walter.

The Great Christmas Kidnapping Caper.
Van Leauwen, Jean.

Harriet the Spy. Fritzhugh, Louise.
(Harriet) (Spyg

Henry Reed, Inc. Robertson, Keith.

Higher than the Arrow. Van Der Veer, Judy.
Homer Price. McCloskey, Robert.

The Horse and His Boy. Lewis, C.S.

The House of Wings. Byars, Betsy.

In a Mirror. Stolz, Mary. (Bessie)

Irving and Me. Hoff, Syd.
(Artie) (Characters and Plot)

Island 0f the Blue Dolphins. 0'Dell, Scott.

I, Trissy. Mazer, Norma.
Trissy) (Reader Viewpoint)

The Lion, the Witch, and the Wardrobe.
Lewis, C. S. (Plot) (Characters)

[TER

Little Women. Alcott, Louisa May.
The Long. Secret. Fritzhugh, Louise.
Louisa May Alcott. Clover, Anne.
Marv. Sachs, Marilyn.

Meaning Well. Cole, Sheila R.

Miss Osborne-the-Mop. Gage, Wilson.
The Mouse and the Motorcycle.

Mr. Popper's Penquins. Atwater,
Richard and Florence.

My Side of the Mountain. Geerge, Jean.
One More Flight. Bunting, Eve.

Otherwise Known as Sheila the Great.
Blume, Judy.

Prince Caspian. Lewis, C. S.

Roller Skates. Sawyer, Ruth.
(Lucinda) (P1ot)

The Saturdays. Enright, Elizabeth.
(Randy, Oliver)

The Secret Garden. Burnett, Frances Hodgson.

Sing Down the Moon. 0'Dell, Scott.
(Historical Context) (Indian Girl)

Snow Treasure. McSwigan, Marie.
(Plot) (Interpretation)

Sounder. Armstrong, William H.

Stormy. Henry, Marguerite.

Misty and Stormy) (Storm)

Stormy. Kjelgaard, Jim. (Allan) (Stormy)
Summer of the Swans. Byars, Betsy.

Tales of a Fourth Grade Nothing.
Blume, Judy.

A Taste of Blackberries. Smith,
Doris, Duncan.

What's for Lunch, Charlie? Hodges,Margaret.
A Wind in the Door. L'Engie, Madeline.
The Wind in the Willows. Grahame, Kenneth.

The Witch of Blackbird Pond.
Speare, tlizabeth George.
O




Al” McSwigan, Marie. Snow Treasure. (Interpretation)
—— v

LNDIVIDUALIZED : .
READING Answer in complete sentences:

1. Why do youw think. some of the Germans try to be friendly to the
children?

2. Why is it §o important that the children say absolutely nothing
to the Germans?

3. How to you think you would feel if you were one of the children
taking gold to the Snake?

4; Does the fact.that this story really happened make a difference in
your feelings about the book? Explain.

Be prepared to discuss at conference:

1. How do the Norwegians keep the school closed so the children are
able to make their sled runs? '

2. In your opinion, who is (or what people are) in the greatest personal
danger?

" (© Andover's Individualized Reading System 1984

Ai.s McSwigan, Marie.
= —

INDIVIDUALIZED
READING

Snow Treasure. (Plot)

Answer in complete sentences:

1. Why did the Norwegians want to send their gold to America?
2. How did the weather help them?
3. Why was the help of the children so necessary?

4. Why did the children build snowmen over the hidden gold?

Think about before conference:

1. Why had the Germans in Poland taken Jan Lasek's passport away from him?
Be sure you know what a passport is.

2. Why was Jan Lasek the only person who could rescue Peter?
There are at least two reasons.

(© Andover's Individualized Reading System 1984
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INDIVIDUALIZED
READING

For further information, contact . . . . . .

Theresa G. Murphy
AIRS D/D Project
Andover Public Schools
Bartlet Street
Andover, MA 01810

(617) 470-3800 Ext. 373
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NATIONAL DIFFUSION NETWORK VALIDATED PROGRAMS

[ N Re , the recent
report of the National Commission on Reading
of the U.S. Department of Education, has
made the following 17 recommendations based
on extensive resea~:h ou reading.

The Regional Laburatory for Educational
Improvement of the Northeast and Islands

has plotted 31 nationally validated programs
to indicate how they address these recommen-
dations. The pre-reading and reading pro-
grams used in the Andover Schools have been
excerpted from that chart tc show how our
programg address the recommendations.

The Commisaion recommends that the
teaching of Phonics should be completed at
the end of second grade. The AIRS program
meets this goal. The 1986 Economy Series
meets this goal.

AIRS teachers devote 2 hours a week to
Comprehension instructionm.

The Commission recommends 2 hours a week
be spent on independent reading. AIRS
devotes 2 hours a week to Individualized
Reading/Literature. All Follow-Up activi-
ties involve writing answars to subjective
questions which invclve relationships, feel-
ings, a&nd personal interpretation.

The AIRS lessons provide strategies for
teaching skills and concepts.

Yearly assessments of grades 3, 6, and 8 4
are conducted.

Becotnng
a4 \ation
ol Readers:

[}
b
g

RECOMMENDATIONS

ool

Early Prevention of Sch
Falture (Crades Pre-K,

Parents should rexd to preschool chitdren and
informally teach them sbout reading and wnting.

Ks)

Andover®s Intcgrated

Reading System (&rades 1-6)

AIRS:

Parents should support school-aged children’s
continued growth 15 readers.

Preschool and kindergarten reading readiness pro-

grams should focus on reading, wnting, and oral ®

Lnguage.

Teachers shoukd muntam classrooms that are

boch stimulang and Gisophined. ® o

Teachers of beginomg reading should present
well-designed phonics instrustion.

Reading primers should be interesung, compre-
hensible, and give children opportureues to 3pply
phonics.

Teachers should devote more time 0 comprehen-

Children shouid spend bess uime compleung
veakibooks and skill sheecs.

Children should spend more ome 10 independent .
rexding.

Children should spend more ume wicing.

Schools should maintan welkstocked and
managed hbranes.

Y [
Textbooks should contan adequate explanations
of important concepts. '
Schools should cuitivate an ethos that supports S
reading.

Schools should introduce mom comprehensive
assessments of reading and writing.

Schools should attract and hold more. able
teachers.

Teacher education programs should be lengthened
and improved i quality.

Schaots should provide for the continung profes-
sional development of teachers.




THE READING COMMISSION'S REPORT TO PARENTS

It is up to parents to lay the foundation for
learning to read. The best way to do this, according to
the Commission, is to read aloud to children. This is
especially important during the pre-school years. The
benefits are greatest when the child participates by
discussing stories, learning to identify letters and
words, and talking about the meaning of words.

One way parents can get their children hooked on
books is by reading stories that interest them.
Preschoolers especially enjoy hearing the same story
read over and over again.

The Commission %uggests parents discuss the
story by asking thought.-provoking questions (such as
"Why did you enjoy the story?") rather than "yes" or
"no" questions. In-depth questions require children to
use their memories, reflect on experiences, learn to
give detailed descriptions and tell complete stories.
All of these abilities help a child learn to read.

The Commission also recommends that parents,
like teachers, encourage independent reading by planning
weekly visits to the library, suggesting reading as a
leisure time activity, or setting aside an established
reading hour every day. Research shows that children

who are avid readers come from homes in which reading is
encouraged.

[ kS
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§ HISTORY

AIRS, Andover’s Integrated Reading System, §

was developed by the Reading Specialists of

Andover’s elementary schools to meet the needs of 2 §

full range of students reading at the first through
eighth grade levels.

It provides quality education by promoting:

consistency of curricula throughout the E

system
competence in teaching skills for mastery
student enjoyment of literature
significant growth in reading scores

Since its inception in 1972, AIRS has been
dramatically effective in significantly improving the
reading skills of all students, and has created an ever-
expanding core of independent readers.

Andover’s program was one of only two pro-
grams offering a 1-6 curriculum encompassing all
areas of elementary reading in a group of twelve
exemplary programs cited by the U.S. Department
of Health, Education and Welfare. It subsequently
received federal funding as the AIRS Developer
Demonstrator Project, a part of the National Diffu-
sion Network established.to assist schools with adop-

| tion of outstanding programs.

Today, AIRS is still used by all of Andover's
clementary students, but its scope is no longer con-
fined only to Andover. Thousands of students
throughout the nation are now benefiting from the
AIRS program.

AIRS COMPONENTS :

. Comprehension
. Word Meaning
. Structural Skills/Spelling
. Phonics/Handwriting
. Word Recognition

s . Capitalization/Punctuation

' . Grammar/Word Usage

. Individualized Reading/Literature

“ -

LU

-------- - Pane

MANAGEMENT

Specific skills are taught individually to ensure
mastery. There is a mastery skill bookiet for each skill
at each level and a student is expected to master each
skill at an instructional level before proceeding to
the next level of instruction.

The first step is the lesson. Each lessc s struc-
tured so that it may be group-taught or used in-
dependently by a student. The second step is the
follow-up. The student does the follow-up in-
dependently. It is then corrected by the teacher who
uses it for evaluation. A score of 80% or higher is
considered mastery of the follow-up. Those students
scoring below 80% will require some ruteaching
before proceeding.

The next step involves practicing what has been
taught. The practice sheets provide reinforcement of

Teacher Instruction

Formative
Test

Reteaching
Score below 80%

INDIVIDUALIZED READING




the skills taught in the lesson. Interaction and
discussion between the teacher and the students is
ongoing during this phase.

The final activity in each skill booklet is a
critcrion-referenced  post test which evaluates
mastery of the objectives of the skill booklet at that
level. Once mastery is achieved, the next skill at the
same level is begun.

A love for reading is stimulated by the solid
content of the comprehension skills program as well
as by the students’ exposure to the best of children’s
literature through the individualized reading and
literature components.

Progression through the program is outlined by
comprehensive lesson plans and continuums for each

grade level. Records are kept for groups and for in-
dividuals.
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TEA 1 ADMINISTRATOR TRAINING
?tHLE gcsimblc for teachers and administrators to

visit 2 demonstration site (school) to observe the pro-
gram in progress. In this way, they can get an over-
view of the entire program, as well as an in-depth in-
troduction to its specific components. Initial training
workshops followed by monitoring sessions are
recommended.

EVALUATION — IMPACT
AIRS, based on a sound theoretical foundation,

is both practical and effective. Its practicability is at-
tested to by the varying needs it fulfills for a broad
spectrum of adopters. Its effectiveness is verified by
the successful achievement of the students who use
the program.

Before its introduction in Andover, studerts in
grades 1-6 performed at just above the 50th percen-
tile in reading comprehension. Since 1975 students
have performed decidedly above the 50th percentile.
More recently the mean scores of students in grades
1-11 have been at the 91st percentile or above, and

- those in grades 2, 4, 6, 8, and 9 have been 95 or
95+ as measured by the Sequential Tests of Educa-
tional Progress (STEP) developed by the Educational
Testing Service, Princeton, New Jersey.

AIRS FEATURES
o 2 mastery approach which provides strategies

for teaching of specific skills.

a diagnostic/prescriptive aspect which

enables a teacher to pinpoint specific skill

strengths and weaknesses and to teach ac-
cordingly.

a continuous progress approach which per-

mits no gaps in skills instruction.

o 4 flexible approach which can be used effec-
tively in group taught classes or as an in-
dividually paced program.

o 4 total language arts curriculum which may
be adopted in total or by component to meet
a need such as Comprehension.

 GONTACT

Theresa Gaffny Murphy, Program Developer
AIRS Developer Demonstrator Executive Director
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Andover Public Schools

Bastlet Steeer

Andover, Massachusetts 01810

(617) 470-3800 (Ext. 373, or Ext. 419)
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Evolution of AIRS

\.Who is using AIRS? Tcachcrs in diverse settings, from onc-mom schools fo largc schools in urban ccntcrs
‘are usmg AIRS. All of thcsc teachers sha:c a common goal ~to hclp thcu' studcnts mastcr basic rcad1ng b
‘and wntmg sk1lls ’g ) : ‘

1971 — Development of the AIRS program begins.

1972 — Implementation of AIRS in Andover Public Schools.

1973 — Refinement/Revision of AIRS components begins.

1975 —  AIRS is cited by the National Right-to-Read Effort as one of 12 exemplary
" reading programs in the nation.

1977 —  AIRS project funded to disseminate nationally.

1982 — AIRS awarded grant by Apple Foundauon to dcvclop AIRSwarc '

1985 — ° AIRS recertified as exemplary. §

1986 —  New Program Implementation: - .-

- Integrated Reading, Writing, and Spcllmg Progmm fot gmdcs 1 and 2-, o
- Word Meaning booklets for grades 5and 6. . ;
s AIRSwarc softwa:c o rcmforcc vocabulary skdls in gradcs 4- 6 i

Tl b' S Y B (XY \_‘:1‘

Who is usmg AIRS?

- PR ANV

N ot

AIRS has been in use in schools outside of Andover since 1977, and has been adopted in a variety of ways.
Numerous schools and districts have adopted all the AIRS components and use it just as it is used in
Andover — as a full language arts program. Other schools have piloted and subsequently phased in the
AIRS program over several years. Still other schools have adopted mdmdual AIRS componcms such as
Cornprchcnston to supplcrncnt their cxlstmg languagc arts program '

e e e ....;....._.' R
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. ). M
This catalog has been orgamzcd to mform not only whoIc school staffs that are mtcrcstcd in AIRS but
also the growing number of individual teachers — classroom tcachcts, 'Chapter I teachers, and other .

. resource teachers — who are lookmg to AIRS for skxll mastcnng matcnals to supplcment or supplant thcu-

basic skills program. - n - SR e
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Thcrc ate sxx typa of AIRS Phomcs matcmls that are uscd wuh the Economy matcnal AIRS Integratcd
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Pracuch.xss St d""‘R&’pSns’e

These are coﬂsug%fc%:cch; that are used for clabﬁroom and independent study. The words are divided

into a series of hsts cach conwmng 20 words. Students often use these lists for homework.

STUDENT RESPONSE LISTS' " _
The Rapof:&c Lists are used by the teacher to record student responses as they are checked for mastery.

TEACHER KIT

The Teacher Kit contains one copy of the Student Practice Lists, the Student Response Lists, and
laminated Test Lists of Instant Words for that level. The words in the Test List are in a different order
from those on the Practice Lists (the Test List and Response List are, of coutse, in identical order).

WORD MEANING

An Overview

The Word Meaning component provides instructional materials that promote mastery of ten different
vocabulary skills. This vocabulary component can be used in conjunction with any basal ¢t as preparation
for the next higher level in the AIRS Comprehension program.

The program is designed to expand the student’s vocabulary by teaching words with which <hildren at
that level are unfamiliar. The words, taken from the most recently published vocabulary lists, ate used in
as many different contexts as possible. Learning of the vocabulary words is enhanced by writing the words
being learned. The AIRS Word Meaning program also includes two levels of instruction (at Levels VII and
VII) in Dictionary Skills. As with other AIRS components, a student is expected to master each skill at a
level before proceeding to the next level of instruction.

Word Recognition — Word Meaning
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WORD MEANING
The Skills AT g—

The beginning reader is introduced to the Word Meaning component through one skill at Level IIl and
one skill at Level IV,

@

COLOR WORDS. (Level III) — Recognizing and using cight MATCHING WORDS WITH PICTURES (Level IV)
primary color words.-

Beginning in Level V and continuing through Level VIII, the following skills are taught at each level:
SYNONYMS — Recognizing and naming words with similar

meanings.

COMPOUND WORDS — Constructing and dividing com- OMONYMS — Choosing or supplying correct homonyms
: . from lists of words that sound alike but have dif-
pound words as well as selecting appropriate com- .
ferent meanings.
pound words.

CATEGORIZING — Catcgorizing words under appropriate ANTONY?S ;t l’:nccogl?xzmg and supplying words with
headings, identifying and naming categories. pposite meaning.

word from a list of meanings.

p! _ .

PRONOUN REFERENTS — Recognizing to what or whom ATTROPRIATE MEANINGS/ANALOGIES — Chocsing

words that fit best in a given context and recogniz-

ing relationships between words. (Levels VI, VII,
MULTIPLE MEANINGS — Choosing the correct meaning of a VIII)

pronouns refer.

Also, at Levels VII and VIII, AIRS Dictionary Skills are taught:

DICTIONARY SKILLS VII — Alphabetizing: by ficst letter;  DICTIONARY SKILLS VII — Alphabetizing; finding parts
by second letter; by third letter and beyond. of the dictionary; using guide words; timed prac-
tices; syllables & accents; using the proniunciation
key: homographs: variant spellings; different kinds
of main cntrics, phrases and hyphenated com-
pounds.
The following skills are taught at Levels IX and X:
ANAILOGIES —Detetmining the relationship between CONTENT VOCABULARY — Understanding the defini-
. a pair of words and applying that relationship to tion and usage of words frequently found in math-
another pair. ematics, science, and social studies programs.
SEMANTICS — Recognizing the meaning of words in high ~ GENERAL VOCABULARY — Determining definition and
interest categorics ' usage of high frequency words.

Q , MESEs)
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AIRS Capitalization/ Punctuation component are shown in

this level-by-level scope ‘and sequence chart.
B N i 2o
: "“ ) AIRS Capicalizacion’ Puncrustion Skilk
h
YL e Soepe sad Sequence
AIRS AIRS AlRS
Level VE Level VI Leeel 1IX Level X

c ” Cap ’ Capi 3 Capiuli [

Furxe word of End of sentence Firn word of End of sentenct Fust word of End of sentence Firw word of End of sentence

scncence and quace sentence and quote sentence and quote sentenke and quoxe { ')

s Firg word in a
:':: ;’d e e of poctry
Names. 1 Petiod: initials, Names, 1, Pensod. iniciaks, Names. . Penod: initials. Names, 1. Period” itk
onnls, ttes abbrevmtions sartwls, cithes abbeeviatioas nitsh. uthes abbeeviations inttiak, tithes abbreviations
Family relstion- Family relavon- Family retaton-
; shipé s names* ships a3 names ships as names
Months, days Comma.: datcs, Monihs, days Corarna: dates; Months, days Comma: dates; Months. days Comma: quotes,
addresses, direct sddreses; - after quotes; sddresscs: dates: addressn;
address. wems ¢ . 00, €., after gx 0o, after yes, 0o, ete.
series. friendly m(mmn; of ctc., beginning of at beginning of
better. quotes seniences; direct sentences. direct senterxe: direct
addres: ntems 0 address; items address: nems in s
xnes; “teo 1 seTics; 100 Kries: 100 M
Coumnet Geographucal meanag ako; Geo;n.m“ﬂphxnl maniog aho: G'"mm", phical lso:common u-n‘
ame friendly betens: “appositive; ) pressions; appos-
. Quotcs H H “COMMOoN CXpres. ves, (om|
”N:‘mmdlu:s IP:;U;:LI:KS Srons: pound :i:::qduvm. Pl::’l('ﬂ
sbjects sentences, etten “religions
-Crganuacon: Organizations Organizatons
* School councs Schoel courses

Furxt word a0 vons: Fint word 1 Quotations’ First woed tn Quotsuons: Frse word In Quotations euxct

quote eQ::(u-otds quote exact words: quote caace words; quote wotds.

placement(..?) placervent(..?} placement (..7) placement (.2}
“special words.
utles, songs. €1

Frendly lecer Leqters Leteers +Colon business Lettens Colon* business

formar festers leweer,

o e Addeme VPR oo
plunh (#'s. 10}
joint, indivedul
ownership

*Ruke sntroduced ¢ thss leved.
An Overview WORD USAGE

AIRS Grammar/Word Usage introduces a set of rules to the student hat govern the correct use of our
language. The AIRS program is designed to enhance the student’s communication skills—both written

and oral.

The AIRS Grammar/Word Usage program is taught at levels VII-X. Levels VI
new skills as well as provide review and reinforcement of previously introduced

most part, reviews skills previously taught.

I through IX-X introduce
material. Level X, for the

Capitalization/ Punctuation

o

Q
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GRAMMAR/
WORD USAGE

Steps To Mastery AR gm——

AIRS Grammar has one non-consumable skillbook for each level of instruction. There are three parts to
cach lesson — the lesson, group practice, and individual practice activities.

LESSONS

Each lesson concisely states the learner’s objective and provides examples for meeting that objective. Prac-
tice exercises follow cach objective.

GROUP PRACTICE

The Group Practice provides what the Follow-up does for AIRS Comprehension and Structural Skills com-
ponents — a check on the student’s understanding of the lesson. These may be done either individuaily
or as a group, but they should be corrected as a group to identify any students requiring further instruc-
tion.

INDIVIDUAL PRACTICES
These reinforcement and enrichment activities are done individually by students.

The Skills

AIRS Grammar/Word Usage provides instruction in recognizing and writing sentences, recognizing and
using parts of speech, and the correct use of homonyms. Verb, pronoun, adjective, adverb, and preposi-
tion usage are stressed in Levels IX and IX-X.

Shown below are the skills taught at each level of instruction.

——cr

GRAMMAR SKILLS - Scope and Sequence

Level VI Level Vil Leved 1X LEVEL X B
n%gnlxlnl Sentances ~ R
w Of what THCIKE 25 3 §l l’m"" CYicw
(ccil something about [ complete thought 4 types
whao ot what) Sublect & Pradicat
o ]
—h—— Review. sumple &
compound subject
and predicace
Neuns.
Person. place or Common 10d proper Commen and proper Common and
thing review Proper revicw
e d R R f Yecb U A link A1)
Action wor Cvicw (acuon) cview of acton cuon, linking, Usa
linking verbs A mggn of and verb phascs Wmenm of
mbject and tense subject and verb
verb pnncepa] pes Helping verbs
«lrregulac verbs of regular and -lrregular verbs
-Deuble irregular verbs
ncgatives
m'!'m’ refe Py ] 3
pronoun referents Pronoun cefetents neun Uss Review ¢
possessive pronouns review (subject penonal pronouns
Possessive pronouns object
feview poscssives)
Levels 1X-X: -T——_ ________________
3
ouns 13 adjectives M Usape | Adjective Revicw
. L ompantire Review
Differentiation | adjectves of
between Adjecuve Regular
. Adverb and
My Ieregular
Mrd Usapy
Propasitions snd ~
I Fraperitien Utage Preposgxgomlu\d
1.1} prepositions! -
phiacs review ——d M - -
nctions 31 80LD wonos
o W INDICATE
2 WHEN SKILL IS
— INTROOUCED
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v+ .To assist the teacher in managing the Indmduah..cd Rcadmg/ I.xtcraturc ngmm, A]RS has dcvclopcd
these materials: :

et et e [P -’w-"’-A-—v- P

Individualized Reading Guide -~ This booklet prov1dcs a rationale for an IR program, dcscnbcs a basic
framework for an effective management system, answers commonly asked q_uwnons about the IR pro-
gram, and suggests a variety of follow-up activities znd individualized” mdmg pro;ccts :

Individualized Reading Cards - These activity cards, whlch can be used with any trade book, are designed
to reinforce AIRS Comprehension skills. Subjective questions which involve relationships, personal inter-
pretation, and feelings are posed. The Comprehension skill being reinforced is indicated in the upper
right hand comer of each card. The cards have been developed for four different levels of instruction:

* Lower Primary (20 cards) « * Intermediate (20 cards)
* Upper Primary (20 cards) * Apres (Enrichment) AIRS (10 cards)

Specific Title Cards—in addition to the general activity cards, AIRS haSqdcvclopcd activity cards for
spcczﬁc titles. These cards give students the opportunity to express thcu: op1m9n5 as)wcll as answer
subjective qusuons. Thc cards have bccn dcvclopcd for two lcvcls : %

x i ‘S clling Listsg Al ictural “thespelling “‘_ctahzatxo“o“ v i
\&l& ‘%gtﬁgﬁ%; % e o g 33 q%aust:; 'nr ~&t~m/i-"3ﬂ»rs : HY’ 3 glbltlgum’
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OLLOW-UPS %
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3

- Follow-up is 4 criterion-
ident’s understanding of
0% or higher is considere

¢ teacher's direction as a reteaching activity. . AR
WTE - A R (R S 2 .
PRACTICES .~

The five practice sheets for each lesson provide reinforcement and extension of the skills introduced jn the
+% lesson and are typically done independently by each student.
i DICTATIONS

#! The Teacher's manual contains dictations to further reinforce the spelling generalizations. There are both
.. word dictations and sentence dictations. The dictation component of each lesson promotes practical

2. .. application of the spelling generalizations.

T POSTTESTS - T -
" Each skill booklet contains a criterion-referenced
Teacher’s Manual contains a dictated post test.

I3 -

S vy
i el ' LA

post test for evaluating student mastery. In addition, the

MANAGEMENT
- MATERIALS

is a desk reference for every AIRS teacher. It reviews -
hy, and procedures. This essential management guide

Management Materials and Guides

AIRS TEACHER HANDBOOK — The Handbook
cach AIRS component — its organization, philosop
is also available by its component sections.

AIRS Teacher Handbook
Individual Component Sections:
Phonetic Analysis
Comprehension
Word Meaning
Capitalization/Punctuation

Word Recognition

Structural Skills/Spelling
Grammar/Word Usage
Individualized Reading/Literature

THE READINESS YEARS — This is a curriculum for children developmentally 4-6 years old.

AIRS LISTENING/SPEAKING GUIDES — Th
tivitics and recommended instructional materi
both speaking and listening. There are at least
speaking objectives at a grade level. A combin
Listening/Speaking Guide: K-6
Listening/Speaking Guide: K-1
Listening/Speaking Guide: Grades 2-3

esc guides provide teachers with specific classroom ac-
als for developing and assessing miaimal competencies in
two recommended activities for each of the listening and
ed K-6 Guide is available as well as grade level guides.

Listening/Speaking Guide: Grades 4-6
Listening/Speaking Guide: Grades 7-12

rule and providing examples and ,

referenced, diagnostic/feedback tool that permits the teacher vo cherk cach
the lesson. Each student completes the follow-up independently. A score of -
d mastery. Students scoring below 80% may use several pm’ct_if:q lsh'c_c_ts under -
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MANAGEMENT
MATERIALS

RECORD KEEPING CONSUMABLES MASTERY MANAGEMENT COMPUTER ITEMS
Word Recognition, Levels III-VIII MMS Disk (Comprehension)
Phonics Tests, Levels I-V Reference Card
Hand./Alpha. Wk Sheets, Levels II-1II Post Test Booklet
Cursive Handwriting, Level VI Answer Keys
Class Record Sheets — Comprehension
Levels IV-X

Phonetic Inventory of Esrors

Student Profiles:
Phonics
Comprehension
Word Meaning
Structural Skills
Literature

Prescription Sheets

Special Acknowlcdgcmcnt to:
Dr. Kenneth R. Seifert
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PRICE LIST

Quentity

Description

I Quentily

Totel

TEACHER MATERIAL Comprehension X, 9t |*
IRW.S Manual M) | | X, Ptise
IRW.S Manuel Lavel IV, Part | l Answer Key X, PS§
IR.W,S Manuai Level IV, Part 1) 428 ] Answer Kay X, FU/PT
IRW.S Manuasl V 8.38 1 Structuras Skitle Vi 835
IRW.S Menuat VI 13.50 1 Structura! Skilte Vi) 21.00
Charts: Levei | 218 Answar Key VI, PS 2.45
Level ) J zis Answet Key Vil, FU/PT 245
Level it ' 218 Structure! Skilis Vill, TE 21.00
Leval IV, Part | | IEXD Answaer Key Vill, PS 245 |
Leval IV, Pert 1l | 215 Answer Key Viil, FUIPT 248
Level ¥V 215 Structurel Skiils IX-X TE 21.09
Level Vi l 2.18 Anewaer Key IX:X, PS 2.45
Phonics Resource Manuat l 10.50 Answer Key IX-X, FU/PT 245
Phonics Skill Lessons I 9.70 Sper Zrogram Grede 2 275
Word Recognition Kit I ] o Soell Program Grade 3 PXT
w | D : Soell Program Grade 4 l 275
v I 430 Spell Program Grade § | BEED
vi 430 Spelt Program Grads 6 275 1
ViV 430 CapltelizetlonvPunc Vil TE 1 1%
Comptehension IV 835 vite 3% |
Comprahension V 18.7% IXTE ] 3 |
Answet Key V 245 XTE 460
Comprehension VI* 19.18 Grememar Vi 430 I
Answaer Key VI 2.45 Vil 540
Comptehension ViI* .70 1 1.00
Anawar Kay VI, PS l 2.45 %X 7.00 |
Answar Key ViI, FUPT 245 X 7.00
Comprehenaton Vill, Pt 1* 4 26.45 Word Meening It l 2.48 l
vin, Pt 24.00 Word Mesning IV | lED 1
vin, P 12.18 Word Meaning V* 18.78
Answer Key Vill, PS4[ 245 Answer Key V 245 4‘
Anewar Key Vill, FU:pT 245 Word Meening VI* 17.80 l
Comgrehansion IX, P I* l 2% Answer Kay Vi 248 1
X, ptae | I3 Word Meening ViI* 202
X, P f s Answer Key Vil 248 l
Answet Key 13, PS I 245 Word Meening Vill* 2022 l
‘ Answer Kay IX, FUIPT i 248 Answer Xay Vil 248 I
-t
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Description Price Ouantiiy ol Dascription Price Quaniily Totsl
R R —
Deacription l Price I Quantity Total Oeacription Price Quaniity Total
_
Multipte Meamings 4 2.45 l Word Recognilion i1t — 650 ea
Antonyms 2.45 35 per sat w 650 ae.
Appe. Mngs. /Anal. .08 fot each v }e 50 ae
word Maaning vil 18.50 taval vl l 850 ao.

Skill: Synonyms 2.48 vu Jesoa |
Compound Words 2.45 Vit 3.25 aa.
Categotizing 248 Phonics Tests | 81035
Pronoun Reletents 245 1t 10.80,35
Muitipta Meangs 2.4% ] l 19.45/35 l
Homonyms 3.05 v, Pant i I 23.20038
Antonyms 310 v, Part 1l J 2208 t
Appe. Mngs/Anal. 245 v | S

Word Meaning Vil 17.80 HendJAlphe, Wk. Shts 11111 225

Skiti: Synonyms 2.45 Cursive Handwriting V1 1.00 l
Compound Words 248 Cleas Rec. Sht.: Levels V.V .05
Cateqotizing 245 Vi-vi o
Pronoun Referents 245 i vilIX 05 l
Muftiple Meanings 245 X 03
Homonyme 245 Phonatic Inventory 1.90/38 I
Antonyms 245 Phonics Protile Cerda 2.9%53%

Appr. MngsiAnal. 245 Comprehansion Prolilas 29525
Word Mesning IX 11.00 Prescription Shests $.95/100

Skill: Analogies 3.00 Structural Skilis Proliles 2.4538
General Vocabutary .00 Word Meening Prolites 24535
Contant Vocebulary 3.00 | | Literature Protile 2 04135
Semantics 3.00 I Conaumables

Word Maaning X 11.25 I l—‘ Subtotat:

Sxill: Analogias 3.10 1
General Vocabulary I 310 | TEACHER MATERIALS
Content vocebulery 310 COMPREHENSION
Semantics 3.10 1 STRUCTURAL SKILLS

Oictionary Skitle vii 270 CAP/PUNC
Dicuonary Skille viit .78 GRAMMAR
o | WORD MEANING
—
CONSUMASLES + CONSUMABLES
NEW Spailing 3rade 2 488 .
NEW Spsiiing Grade 3 ws | ToTAL:
NEW Spatiing Grade 4 so0 § 7% SHIP/HAND:
NEW Spelling Grade S .40
NEW Speiling Grade 8 5.7% ORDER TOTAL:
- ' .’ [ -




h Lisiening/Speeking K6

Description Quantity Dsscription Quentily
Word Meaming IX° 980 Compiensnsion IX X, PLINI 1675
Answe: Key IX 245 Sl Cause 8 Ellact 35 I
Yvord Meaning X° 980 Characier Anstysrs 3%
Answer Key X 248 Fec1 4 Opinion 3% I
Dictionery Shlts Vil TE 288 Figurative Leng 3s0
vl TE 3.0 Mood 3o
IR Guide 295 Comprehension X, Pt 1 1295
IR Aclivity Cards Skill Recell of Deteits 350 1
| Ganers! Lower Primeary 485 Mein lIdes & Re! Skilis 945 I
General Upper Primary 485 Comprehension X, Pt il 2185 l
Generel Intermadiste 4.85 Skill' Locating the Answer 3.80 l
- Genere! Apres AIRS 3.%0 inference 3.80
IR Prim. 20 + Spec Titles 645 Context Clues 3.50
tA Inter. 40 + Spec. Tiles 1295 Foltowing Direclions 3.80
Teacher Hendbook 9.43 Sequence 3.80
7.30 Pratest IV Consumaebie 1.9
Listening/Spesking 2+ 3 2.95 Pratest V Booktel 2.15
Listening/Speeking 46 295 Pretest V Consumeble 20
The Readiness Yeers 9.70 Ptetest Vi Booklet 1.60
Prelast Vi Consumeble 1.10
Toacher Materiels
Subtotel: Pretest Vil Booklet 218
—.q Ptatest Vil Consumeble 1.3%
STUDENT MATERIAL X Ferest vin rY?
Comprehengion IV 3.35 Pretest IX 2.9
Skiil. Recall o! Deteils 2.45 Pretest X 285
Main Iges 248 Pratest Ans. Key IV-X 17 295
Context Clues 2.45 _— v r_—
Follow Dit. Cons. 1.90 Subtotel:
Comprehansion V 16.25 <. ol Skills Vi 9.50
Skill: Recell of Deteils 2.70 Skill. Plurels 2.15
Mein lgee 210 Derived Words 215
I Inference 385 P JContract. 218
I Context Clues 210 Foot WordsiSyl. 215
Foliow Dir. Booklet 2.10 Preilx. & Suflix. 2.15
Fot. Dir. Gons. PS il Structural Skitis Vil 15.20
| Foi, Dir. Cons. FT al Skill: Plurals 270
l Sequence Cons. 2.70 Derived Words 2.70
|Compuh|nslon vi 16.75 P. - 2.70
Skiil: Recell o! Deteils 295 Contrections 2.70
| Meln idee 2% Root Words 2.0 ]
| Inference 295 SyllebJAccent. 270
| Context Clues 285 Pratix. & Soffix, 2.70
Fol. Dir. Booklet 295 Structurel Skills VIl 16.20
Fol. Dir. Cons. PS 25/19.50 SKill: Plorels 2.70
= 1
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Skili: Recell of Details 3.25 Contracticns 2.70 i
Main ices 325 Root Woras 270 |
inference 3.25 SyliebJAccent, 2.70 1
Contexi Clues 32 Pretix. & Suifix. 2.70
Following Direclions 6.00 Structural Skills IX—X 16.20
Sequence 325 Skill: Plurats 2.70

Comprehension VIII, Pt | 21160 Derived Words 2.70

Sklil: Recail of Detalls 325 Piurais/Posa JCont. 2.70 l
Main ides 325 Conirectiona 270 §
implied Mein Ides 325 Root Words 2.70 I
Titles & Topics 328 | SyllabJAccent. 2.70
Writing Titles 325 Pretiz. & Sulfix, 2.70
Recog. Detests 325 SAruciural
Recog. of Irrelevencies 3.25 Skilla Subtotel:

Comprehenaion VI, P1 1| 24.50 Capualization/Punc VIl Cons. 325

Skill: Locating the Answer 4.30 Caplialization/Punc Vill Cons. 325
Intetence 4.30 Capiualization/Punc 1X Cons. 32
Conlexs Clues 4.30 § CapltatizarionsPunc X Cons. 430
Following Directions 430 Canllal ™ )

Sequence 4.30 l ! Subtotal:
Maps .10 ¥ Grammar vii 450
Comprehenaion Vill, Pt i1l 12.15 i vill 515

Skill: Cause & Effect 270 | X .50
Char. Analysis 2.70 | XX .50
Fact & Opinion 2.70 X .50
Flguretive Lang. 2.710 Grammas
Mood 2.70 Subtotel: H

Comprehension !X, Py | 19.45 Wortd Meaning il Consum. A5/25.00

'?ﬁ:; Recall of Detast 295 Word Meaning tV Consum. 235/30.00
Main ldes 295 Worg Meaning v 14.50
tmplied Mein Ides 285 Skill: Synonyms l 21%
Thie & Topics 295 Compound Words I 2.15
Writing Tittes 295 Categorizing 2.1%
Recog. of Detatla 295 Pronoun Retferents 4 218
Recog. of irrelevencies 295 Multiple Mesnings l 2.1%

Comprehension IX, Pt 1 26.00 Homonyms | 2.5

Skill- Localing the Anawer 3.80 Antonyms 215
iniarence 380 Word Meaning Vi I 15.75
Context Clues .80 Skill. Synonyms 245
Following Duactions 3.80 Compound Woids 245
Sequence 380 Categonzing 2.45
Maps (Level IX-X) 9.50 Pronoun Referents 2.45

XY




