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ABSTRACT

The Development of Standards in Reading and Writing for Kindergarten
Through Grade 8 Through the Creation of Exemplars and Verbal
Descriptions. DoctoroW, Roslyn, 1994: Practicum Report, Nova University,
Ed. D. Program in Early and Middle childhood. Elementary and Middle
School Education /Assessment/Reading/Writing/Standard Setting

This practicum was designed to determine board-wide standards for assessing
student achievement in reading and writing in Kindergarten through Grade 8
by creating analyzed exemplars of student work. Reading and writing
indicators were developed to be used as the basis for analyzing the reading
and writing exemplars. Teachers collected writing exemplars from the
children in their schools. Reading exemplars were developed from
videotapes of students involved in reading activities in their school. Both
the reading and writing exemplars were analyzed using the indicators as a
common set of developmentally appropriate criteria.

The writer developed reading and writing indicators, analytic and holistic
scoring scales and a booklet of analyzed exemplars of student writing from
Kindergaten through Grade 8. Reading exemplars have been developed on
videotape. All board consultative staff have attended in-service training
sessions to learn how to use the exemplars as standards to assess student
writing and additional in-service training is planned.

Analysis of the data revealed that more teachers are using computers
to keep track of student progress; teachers are using the exemplars as
standards to help them assess the work of the students in their classrooms;
and a number of teachers who responded to the survey have already begun to
share the exemplars, criteria, and outcomes with parents and students.
The most significant unexpected outcome is the plan to use the writing
exemplars with all teachers in the system from junior kindergarten to grade 9
and ultimately through secondary school.

Permission Statement
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CHAPTER I

INTRODUCTION

Description of Work Setting and Community

The writer is currently employed as a research consultant by an urban board

of education located within a large metropolitan area which is purported to be

the most culturally and ethnically diverse city in North America. This

multicultural diversity is reflected in the board which serves a total of 60,452

students in 129 elementary, middle, junior high and secondary schools. The

students come from more than 122 different countries and speak more than

77 languages in their homes. The student population, which had been fairly

homogeneous until the mid 1980's, is served by a total of 6269 staff including

2215 business and operations staff and 178 superintendents and central office

staff. The board operates within the jurisdiction of 14 elected trustees who

represent the 14 wards within the city.

The 1992-93 operating budget of the board is $454 million. Local taxes make

up 96% of revenues and other sources such as permit fees provide the

remaining 4%. Along with regular day school programs, the board offers

programs in: Adult and Continuing Education, Heritage Education, summer

school and courses in a number of workplace sites. There are also 84 child

care centres operating within the schools. The mission of the board is "to

empower every student to learn, to achieve success, and to participate
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responsibly in a pluralistic global society."

Writer's Work Setting and Role

Although the writer was employed as a"generalist program leader" or

curriculum consultant at the beginning of the practicurn period, she is

currently employed as a research consultant in the Research and Evaluation

Services Department of the board. Over the last two years the responsibilities

of the writer have included working in the area of benchmarks development

in mathematics and literacy, assessment, and student learning outcomes

which are all board-wide responsibilities.

The writer's responsibilities connected to mathematics benchmarks

development inciude- being a member of the benchmarks steering

committee, writing the benchmarks newsletter, providing information to

administrators, and parents about the benchmarks process, and participating

in benchmarks-related in-service, activities and follow-up with teachers and

administrators. The writer is also a member of a writing team established to

review and revise the current benchmarks test instruments to ensure that

they measure all of the outcomes that the system values in mathematics for

students in grades 4, 6, 8, and 10. Part of this review process includes the

development --)f a computerized benchmarks assessment which would adapt

itself to the achievement level of each individual student, provide teachers

with diagnostic information about each student, and provide the system with

data about student achievement in mathematics at specific points in time.

Development of literacy benchmarks is currently underway. The writer has

a number of responsibilities related to the literacy benchmarks development.

0
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These include: being a member of the literacy assessment steering committee,

participating on the Literacy Assessment Profiles committee, developing the writing

assessment portion of the literacy benchmarks assessment, working on the

development of the achievement portion of the literacy benchmarks

assessment, working with the in-service planning committee, and presenting

components of the in-service to administrators, support staff, and teachers.

Student learning outcomes in mathematics, reading and writing have recently

been established in order to define expectations for student achievement in these

curriculum areas for students completing kindergarten, grades 3, 6, and 9. The

writer has been working with the writing teams to refine these outcomes in order to

determine the suboutcomes and indicators for each outcome and to determine what

constitutes beginning, partial and full acquisition of each outcome at each division

level.

In order to make this information accessible and usable to teachers, the writer has

also been involved with a team developing a computer software program which

incorporates all of the information connected to student learning outcomes. As a

member of the software development team for Tracking Student Outcomes (TSO),

the writer has participated in a field test project which began in September 1992. The

writer was responsible for setting up the field test and coordinating the

implementation of the project for the 1992 1993 school year. Over 100 teachers

working in 50 schools across the board volunteered to participate in the field test

project. Each school involved had to ensure that two teachers would be working

together to support one another as they participated in the project. Each school also

had to agree to dedicate one computer to the project.
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During the year, the writer worked with the field testers, the TSO

development team, and the board of education's research department to

support the implementation of TSO in the field test schools. Teachers have

been using the software to keep track of stv dent progress, maintain anecdotal

records about students in their classrooms and develop more comfort with

the computer and the TSO software.

The Tracking Student Outcomes software also includes a Curriculum

Consultant component. This section of the program enables teachers to view

quick-time videos, still photgraphs, and a variety of graphic screens that

demonstrate exemplary instructional strategies, and assessment techniques.

Ultimately, TSO users will be able to use the data they collect about students

to generate computerized report cards that can be updated on an on-going

basis. Field testers are currently able to import the TSO student data onto an

electronic report card form, but a new report card form is under development

which better reflects the student outcomes that have been generated by the

system.



CHAPTER II

STUDY OF THE PROBLEM

Problem Description

In 1975, the Provincial Ministry of Education produced a policy document

which outlined and described the curricular goals and objectives for

elementary education in the province. In this document it was mandated

that teachers "provide opportunities" for students to learn specific skills, and

knowledge and develop attitudes related to all areas of the curriculum. Local

boards of education were expected to develop their own curriculum

documents, implementation plans and methods of assessing and evaluating

student achievement in order to interpret and carry out the policies of the

province.

When the provincial policy document was released in 1975, field

superintendents, school administrators, and classroom teachers in the

writer's board of education had a great deal of autonomy. Although a

number of curriculum documents were being developed centrally by

"curriculum experts", teachers relied, by and large, on their own resources to

put into practice the policies of the Ministry of Education. As a result, the

curriculum content, teaching techniques, and evaluation methodology varied

3
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from school to school and classroom to classroom. There were no consistent

expectations for students, no consistent formats for reporting to parents, and

no consistent approaches to evaluating student achievement.

In 1988, after the policy had been in place for 13 years, and as the costs of

education continued to increase, the public began to ask whether they were

"getting their money's worth" from the education system. Many parents

believed that their children were not learning basic skills and that students

were graduating without the basic knowledge required to be successful in the

world of work. Parents began to demand proof that their children were, in

fact, learning. Since each school board had local autonomy, and since there

were no province-wide measures to determine student achievement levels,

the province was unable to demonstrate to the public that the education

system was working.

The Ministry of Education, to respond to the increasing demands for

accountability, began to develop benchmarks which would be used as a set of

standards against which to judge student achievement. These benchmarks

were to be tied to core learning outcomes which defined the knowledge, skills

and values expected to be acquired by students in the province's schools. This,

the Ministry officials believed, would prc'vide the public with the data they

required to determine how well students were doing in school.

When the Ministry had still not come forward with the promised

benchmarks after five years, the public lost patience. Local boards of education

also lost patience with the Ministry of Education and began to develop their

own learning outcomes and benchmark measurements. The board of

education in which the writer works recently established clearly defined

student learning outcomes in reading and writing for the end of
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kindergarten, grades 3, 6, and the transition years. However, the board had

not, to this point, provided teachers with a board-wide set of standards against

which to measure the perform ance and achievement of the students they

taught.

This lack of standards was a concern for trustees, parents and educators.

Despite the development of student learning outcomes in reading and

writing, without a clear set of expectations against which to compare student

work, teachers from class to class and school to school were still not able to

make consistent judgments about student performance.

Briefly stated then, the problem was that primary and junior teachers were

expected to evaluate reading and writing without any guidelines having been

accepted as standards.

Problem Documentation

In 1992, the board of education carried out a "Quality Assurance" study

to determine how satisfied parents, educators and students were with the

schools in the board, and how well the schools were carrying out the mandate

of the board. In this report only 67% of parents interviewed thought that

their child was always "encouraged and provided with opportunities to

achieve academic success", 19 % thought their child sometimes was

encouraged, and 8% thought their child was rarely encouraged. The

remainder did not know (North York, 1992).



Figure 1
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Percent of parents who thought that their child was encouraged and

provided with opportunities to achieve academic success.

In this same report, only 52% of parents interviewed believed that they

received enough information about what is expected of their child in terms of

academic performance (North York, 1992).
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Percent of parents who believed that they received enough
information about what is expected of their child at school in
terms of academic performance.
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The Quality Assurance report also surveyed parents and reported that only

67% of them thought they always received enough information about their

child's learningprogress (North York, 1992).
Parent Survey

Figure 70.00%
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IN Always

III Sometimes
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O Don't Know

Percent of parents who believed that they received enough
information about their child's learning progress.

Only 51% of teachers interviewed in the 1992 Quality Assurance Report

thought that the students in their school generally did as well in their

academic subjects as students in other the board schools (North York, 1992).
Teacher Survey
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Percent of teachers who thought that the students in their school
generally did as well in their academic subject as students in other
board schools.
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An additional reason for the existence of this problem was the lack of a

consistent procedure with respect to reporting to parents and report card

formats. Although the board suggested report card formats for all divisions,

teachers, school staffs and/or families of schools could design their own

.report cards and, once approved by the area superintendent, these reports

became the format used. This created a great deal of confusion among

students, parents and teachers about the criteria used to generate grades and

comments with respect to individual student achievement. Schools and

teachers also had an option in terms of how often they reported to parents,

whether they conducted more than one parent-teacher interview per year, the

format of parent-teacher interviews and the information provided at parent-

teacher interviews. This lack of standardization with respect to interviews

and reporting further created confusion and misunderstandings about the

achievement and performance levels of students in the schools. Parents,

students, and teachers had to interpret reporting information according to

their own experiences and beliefs since there were no board-wide guidelines

in place that were accepted as standards.

Causative Analysis

The writer believed that there were several possible causes for the problem,

including the following:

No clearly defined criteria for assessing student achievement

Assessment of student achievement had, to this point, taken a traditional

approach where tests were designed to measure narrow content that

"concentrate principally on basic skills in reading, language and math"
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Herman, Aschbacher, Winters, 1992) and where routine and discrete skills

were the focus, instead of complex thinking and problem solving skills.

These tests did not need to incorporate the development of criteria, since a

response on a test was either correct or incorrect. As school boards and

districts moved toward the development of student learning outcomes that

focused on high-level goals, it was obvious that alternative forms of

assessments were needed to assess what students knew and were able to do.

"The criteria used for judging student performance lie at the heart of

alternative assessment" (Herman, Aschbacher, 'Winters, 1992). And according

to Diez and Moon "Determining criteria for satisfactory performance may be

the most difficult aspect of assessment. It requires us to back up and ask,

'What would a student do if or she had mastered a specific ability?' (1992).

Without the development of criteria, assessment tasks are unable to be used

to judge student performance assessment tasks, in fact, remain merely tasks

or activities.

The board of education in which the writer works developed, in 1992,

student learning outcomes for reading and writing. However, no attempt

was made to develop criteria to determine whether or not these outcomes

had been met by students at different grade levels. Teachers, therefore did not

have clearly defined criteria by which to determine whether or not a student

had achieved the expected outcomes.

A lack of established exemplars that indicate the developmentally

appropriate growth in student achievement in reading and writing

According to Herman, Aschbacher, and Winters "unambiguous scale

definitions usually consist of a description of the dimension to be rated, plus

i3
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examples of student work illustrating acceptable responses " (1992). These

work samples or models provide students, parents, and teachers with a

concrete model of what work looks like at different performance levels. The

need for examples of student work or exemplars is also highlighted by Sadler

(1987). Sadler defines exemplars as "key examples chosen so as to be typical of

designated levels of quality or competence".

Wiggins believes that part of the problem with American education is that

although standardized tests have been in place for some time, teachers have

not been provided with exemplars of student work. The problem, according

to Wiggins, is that although the items on the test are standardized (input),

"there are not standards for judging the quality of all student output -

performance on authentic tasks" (1991). In the writer's board of education,

these exemplars were not available to classroom teachers. This resulted in "a

wide variation in beliefs and practices regarding student evaluation," (North

York, 1992) where judgments about student performance were made based

more on teacher intuition and subjective feelings than on any kind of

concrete system for judging student work.

An increasing demand for accountability on the part of all system partners

including the public, industry and the school system

As more and more money was put it to education out of the public purse,

taxpayers demanded the right to know whether their dollars were producing

students who could succeed in the real world. They demanded accountability

on the part of the public education system. In the 1992 Quality Assurance

Report from the writer's board of education, some parents commented that

they would like more information regarding what their children were
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learning, and what the expectations were for their children. This was echoed

by Robert Allen, A. T. & T. Chairman and CEO who stated that "the fact is

that we can't say with any assurance what our students are learning or even

what they should be learning" (O'Neil, 1991).

Differentiated expectations for students based more on socioeconomic factors

than on student ability

The writer's board of education was characterized by its multicultural and

racially diverse student populations. It was also characterized by the

economic diversity of the student populations. Students living in the west

end of the city, known as an area of lower socioeconomic status, had

traditionally not achieved at as high a level as students living in the east end

of the city where there is a higher parental income level. More students in

the east finish high school and go on to university; more students in the west

are streamed into low level courses and drop out of school before

matriculation.

Teachers, who were generally in charge of planning and implementing

their own classroom programs, were unsure about the level of consistency of

programs among similar grades or divisions. According to the 1992 Quality

Assurance Report only 51% of the teachers surveyed felt that their students

usually did as well in their academic subjects as students in other the board

schools (North York, 1992). The teachers of students from lower

socioeconomic backgrounds believed that their students did not achieve the

same standards as students coming from higher socioeconomic backgrounds.

There was a belief that students coming from less affluent backgrounds could

not perform at the same academic level as their wealthier peers.
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Little understanding on the part of teachers of authentic student assessment

techniques including portfolio and performance assessment

In the 1990 Reading Review, teachers indicated that "it was difficult to

adequately track student progress due to the number of students and the time

it takes for evaluation" (North York, 1990). The 1992 Quality Assurance

Report indicated that "there is a wide variation in some schools in beliefs and

practices regarding student evaluation' and that approximately two-thirds of

schools do not have formal evaluation policies in place (North York, 1992).

Over the past year, the board has also offered workshops and in-service

sessions on alternative assessment techniques. These sessions have been

fully subscribed although supply teachers have not always been available to

cover teachers' classrooms and many of the sessions occur after the school

day. This reflects the need to provide teachers with more information about

alternative assessment in practical terms in order to enable them to begin to

put some of these techniques into practice.

Relationship of the Problem to the Literature

Accountability

The demand for accountability of the education system to parents and the

public has received a great deal of attention in the press and in the literature

over the past several years. The National Education Goals, produced in 1990

by then President Bush and the U. S. governors took on the school system of

the United States and outlined a plan to ensure that schools would work

toward a set of common goals and objectives as a way of ensuring that all

students reach clearly established standards of performance. In a report

2
2
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produced in 1992 by the National School Boards Association the goals were

described as, "a product of concerns about education shared by America's top

leadership, the President, and the governors. These goals, together with their

objectives, represent the consensus of our leaders' judgment about what

needs to be accomplished in education" (1992).

Glickman (1990) talks about "the open-accountable school of the '90s". He

believes that there are "two pillars" of accountability "equal access to

knowledge and public demonstration of results". Schools operating within

this framework will provide the public with documented evidence about

what students are learning and how well they are achieving.

Phillips and Finn (1990) believe that the recent state-by-state assessment

conducted by the National Assessment of Educational Progress (NAEP)

provided the public with the information being requested to determine the

performance of the education system. They cite a 1987 Gallop education poll

where 75% of those surveyed with children in public schools supported

"state-by-state and school-by-school comparisons of achievement test results."

In Canada, the Council of Ministers of Education has developed a School

Achievement Indicators Program to "provide a Canadian information base

that will assist ministries and departments of education to assess the

performance of their education systems in relation to agreed-upon criteria"

(1991) as a means of responding to the increased demand from parents,

students, and the business community about how well the Canadian

education systems are doing "against the backdrop of the realities of global

competitiveness and the importance of lifelong learning."

The demand for accountability has also come through in many recent

newspaper and magazine articles. The Globe and Mail, Canada's national

3



16

newspaper, in a January 4th editorial, called for the development of a

Canadian Scholastic Aptitude Test (CSAT) that would be administered by the

federal government and offered voluntarily to students across Canada in

Grades 4, 8, and 12. "The CSAT would test basic skills, with individual results

available to students and parents, and results by district available to everyone

through publication in the newspapers." A January 1st article in this same

paper quotes Jim Bennett, vice-president and general manager of the

Canadian Federation of Independent Business who wants to have school-to-

school comparisons and standardized tests as a means of making education

accountable to the public (1993).

Criteria

The literature points to the lack of clear criteria available to teachers on

which to judge student performance (Camp, 1992). According to Wolf, Bixby,

Glenn and Gardner (1991) teachers, because of the conditions under which

they work and because of a lack of training in assessment do not have the

professional training to be able to determine what students are expected to

learn and, in fact, what students actually are learning. Wolf, LeMahieu, and

Eresh (1992) point out that teachers have not been expected to set standards

which would be assessed. instead, assessments have been created which are

used to rank children, rather than educate them.

Wiggins (1991) reinforces the importance of establishing a set of criteria that

can be applied to "tEst" excellence in order to judge "diverse forms of local

student work. However, in response to the issue of criteria-setting, Maeroff

states, "the bottom line is that it is easier to propose outcomes than it is to set

the criteria and establish the performance levels that are represented by
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various achievements" (1991). Guskey (1991) supports the need to establish

criteria that are made clear to parents, teachers and students if we wish to help

students improve. If clear criteria are not established, according to Guskey,

then teachers will not be able to determine the content of their teaching.

Exemplars

An exemplar, according to Wiggins is "a set of criteria agi inst which to

measure achievement" (1991). He feels that without the provision of

exemplars to be used as a standard against which to judge student

performance teachers have difficulty knowing what is expected from their

students at different grade levels and helping their students work towards

achieving expected goals.

Being able to provide evidence to parents through the use of exemplars of

"what varying degrees of mastery or quality look like for each step or

compone;Lt" of a task is critical for teachers (Redding, 1992). Sadler (1987)

believes that exemplars are necessary for teachers in order to be able to draw

upon their professional knowledge and make "sound qualitative judgments"

about student achievement.

The difficulty of defining exemplars is reinforced by Wolf, Bixby, Glenn and

Gardner (1991) who stress the need to describe and provide evidence that

students have reached a certain level of attainment or acl iievement. This is a

complex task that needs to be seriously addressed in order to ensure that

measures used are objectively applied to all students.

Achievement Equity

Traditional standardized tests have been used as one means of sifting and
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sorting students and, it has been argued, have not been designed for a

multicultural, multiracial population. Low test scores on standardized tests

for recent immigrants, black students and the poor (Chapman, 1991) have

been used by some to validate the opinion that these groups are intellectually

inferior and should be discouraged from advancing their academic careers.

Wolfe (1991) describes systemic barriers that discriminate against children

based on gender, class, race, religion, or culture in the public school systems.

This is reflected in the school curriculum , instructional strategies used by

teachers and approaches used to measure student achievement.

Assessment

Traditional standardized tests have concentrated on assessing students'

mastery of basic skills. This focus resulted in the establishment of low

standards for student achievement. O'Neil (1992) believes that these testing

programs drove the curriculum and created teachers, who "teach to the test"

by teaching low level skills. Teachers need to be involved in setting high

standards for their students and finding ways to assess student achievement

of these standards.

Assessment, until recently, has been seen as a way to test mastery of basic

skills; to use test data to rank schools; and to use test results to sort students.

Because there has been such an emphasis on students achieving high scores

on standardized tests (which, because of their design only test part of the

curriculum), teachers have spent a disproportionate amount of classroom

instructional time overemphasizing basic-skills subjects and neglecting

teaching students to develop higher-order thinking skills. According to

Wolfe, LeMahieu, and Eresh (1992), "We have rarely developed productive,
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rather than reductive or punitive, assessment and accountability systems

despite the fact that our students are among the most tested in the world."

Chapman (1991) discusses the history of educational testing over the last

century. He describes the growth of the testing movement and the fact that

tests have, over the past 100 years, been used as a "hostile gatekeeper" to keep

students with low scores out of higher education. He concludes his article by

pointing out how the testing movement has continued almost 100 years since

its inception, and how test use has, in fact, expanded over he last twenty

years.

The challenge for today's schools is to create assessment tools that measure

what students know and can do within a "real-life, meaningful context" and

with "sufficient depth and breadth to allow valid generalizations about

overall student competence" (Wiggins, 1992). Herman, Aschbacher, and

Winters (1992) warn that we must ensure that the new assessment being

proposed for schools be used to help rather that hurt students. They t elieve

that "good intentions do not ensure beneficial results". Traditional

s andardized tests are not, in and of themselves, harmful. But when they

started to be used as a means of ensuring accountability to help improve

schools and student performance, their results were over-relied upon and

meaningful teaching and learning became the secondary focus of schools

teaching to the test became the school's first agenda.



CHAPTER III

ANTICIPATED OUTCOMES AND EVALUATION INSTRUMENTS

Goals and Expectations

As stated in Chapter II, the board of education in which the writer works has

recently established clearly defined student learning outcomes in reading and

writing for the end of kindergarten, grades 3, 6, 8, and the transition years.

However, the board has not, to this point, provided teachers with a board-

wide set of standards against which to measure the performance and

achievement of the students they teach. Primary and junior teachers are

expected to evaluate reading and writing without any guidelines having been

accepted as standards. The goal of the writer was to work with teachers to

determine board-wide standards for assessing student achievement in reading

and writing in the primary and junior divisions by creating exemplars of

student work to be used as evidence that students have, in fact, reached the

established standard. It was also the intent of the writer to work with

teachers, once the exemplars were developed, to field test the exemplars as

they track the progress of the students in their classrooms.

'2 3
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Expected Outcomes

Outlined below are the expected outcomes that were projected for this

practicum:

1. 30 of the 40 teachers in the practicum will complete weekly entries on the

student tracking portion of the software Tracking Student Outcomes (TSO) to

keep track of student progress as determined by interviews with the teachers

before and after the practicum has been implemented (see Appendix A).

2. In each classroom, at least one piece of each student's writing will be

assessed using holistic marking. This will be determined through the

Teacher Writing Survey which will be administered at the beginning and the

end of the practicum period (see Appendix B).

3. Consensus will be reached by the teachers involved in the practicum on

the exemplars of student work to use as standards for assessing the work of

students in their classrooms in reading and writing (see Appendix A).

4. 30 of the 40 teachers will provide parents and students with information

about the standards. This will be measured using the Standards in Reading

and Writing Questionnaire (see Appendix C).



2.2

Measurement of Outcomes

The writer developed surveys and sent them, with a cover letter, to all

teachers involved in the practicum using the Teacher Interview Survey (see

Appendix A) to ascertain the approaches being used by teachers at the

beginning of the practicum to track student progress. The same survey form

was completed by teachers at the end of the practicum period.

By comparing the responses to the survey, the writer was able to determine

whether teachers were using the computerized tracking program (TSO) to

keep track of student progress.

The Teacher Writing Survey was also completed by teachers at the

beginning and the end of the practicum period to determine whether or not

teachers have learned about holistic marking in writing and whether they

have used holistic marking to mark at least one piece of student writing by

the end of the implementation of the practicum.

By comparing teacher responses to the "exemplar" section on the Teacher

Interview Survey (see Appendix A) at the beginning and end of the practicum

period, the writer was able to determine whether teachers have reached

consensus about the use of exemplars to determine the expected standards of

student work in reading and writing.

The Standards in Reading and Writing Questionnaire was to be distributed

to teachers, parents, and students at the end of the practicum period. The

completed Questionnaire results were to be tabulated to determine to what

extent the teachers involved in the practicum have informed others about

the development of standards in reading and writing.

s



CHAPTER IV

SOLUTION STRATEGY

Discussion and Evaluation of Solutions

As stated in Chapter II, the problem to be addressed by the practicum is that

the board of education in which the writer works has recently established

clearly defined student learning outcomes in reading and writing for the end

of kindergarten, grades 3, 6, 8, and the transition years. However, the board

has not, to this point, provided teachers with a board-wide set of standards

against which to measure the performance and achievement of the students

they teach.

The development of national standards has been suggested by Bruce (1991),

by the Council of Ministers of Education, Canada (1991) and by O'Neil (1991)

as one possible solution to the issue of setting standards in our schools. Bruce

describes th ove taking place as the European Community becomes

integrated to\ .ird the development of standards which would be common

across the European Community. National standards would be one way,

according to O'Neil's discussion, to raise standards. He discusses the concern

in the community that student achievement in the U. S. is "at best, marginal"

and describes the movement taking place to create national standards in order
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to ensure higher levels of student achievement. In Canada the Council of

Ministers of Education believe that national standards would ensure

"improved accountability in provincial and territorial education systems".

Spady and Marshall (1991) propose that schools move to the adoption of

Transformational Outcomes-Based Education (OBE) in order to ensure that

all students will be able to demonstrate their learning at significant points in

their school careers. These demonstrations will be based on established

criteria that are known to all systems partners (students, parents, teachers, the

business community) and the expectation is that all students will be able to

achieve and demonstrate their learning successes. Fitzpatrick (1991) describes

a model of Outcomes-Based Education that has taken place in Illinois where

schools were restructured based on the principles of OBE. In these schools,

students work toward achievement of outcomes of significance where

teaching strategies and assessment are directly tied to student achievement of

success.

Another suggestion, proposed by the Quality Education Network in

Ontario, is for schools to use standardized tests to measure student success in

every subject. They want the government to establish province-wide skill

standards for every grade (Toronto Star, 19)2). This concept has also been put

forward by the Metropolitan Toronto Separate School Board (MSSB) in an

article in the Mirror (Melbourne, 1993). The MSSB believes that only

standardized tests can tell parents how well their students are doing when

compared to students in other boards of education. Radwanski (1987) believes

that province-wide standardized tests should be administered to all

elementary and high school students "at appropriate intervals throughout

the years of schooling" to ensure that the province-wide knowledge and skills
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outcomes are being achieved.

Barrs supports the use of "The Primary Language Record" as a way for

teachers to manage their observations about student growth in the language

arts curriculum. In this approach, teachers are able to "establish common

standards and also raise standards" through moderation which involves the

discussions of evidence for teacher judgments about student work (1990).

The need for teachers to have evidence of student learning is supported by

Camp (1992) who believes that portfolios of student work can provide

"interpretable evidence of learning to audiences outside the classroom".

Baron (1990) talks about performance assessments as one way to create

publicly stated performance criteria since they require the development of

scoring standards. Performance assessments take place in the classroom

where teachers and students can discuss the quality of student thinking using

shared standards. Baron believes that performance assessments have the

potential to assess deeper levels of understanding and will impact on the

curriculum being taught and therefore on the teaching and learning that

takes place in the classroom.

Students and teachers can work together to develop standards as a form of

"collaborative assessment". Sperling (1993) describes such a classroom where

the teacher and students have developed the criteria for high-quality writing.

Students worked in pairs to grade four writing samples using their own best

judgment. They were guided by the teacher to contribute to the development

of writing criteria as they assessed the writing samples. An assessment form

was designed that showed the performance continuum based on the teacher's

and students' criteria. Students used the continuum to evaluate their own

work before they submitted it to the teacher for marking. Parents were able to

33
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share the criteria and could see clearly what was expected of their children.

As a result of this collaborative process, "students can compare their self-

assessment with the teacher's assessment, set goals for future work, and

initiate corrective action to improve their own work."

Standards-referenced assessment uses "the pattern of performance, taken

over a series of testing episodes and assessment tasks" (Sadler, 1987), to assess

student outcomes. Sadler describes a number of ways to develop standards

but feels that standards alone cannot be used to judge student work. Instead, a

number of exemplars - "key examples chosen so as to be typical of designated

levels of quality of competence"- are required in order to enable an objective

judgment to be made. Sadler also believes that a standard requires a verbal

description that will "free them from dependence on the private judgments

of evaluators and on exemplars". By combining exemplars and verbal

descriptions, teachers are able to use their professional judgment to assess

student work. Sadler believes that the use of exemplars and verbal

descriptions "has the potential not only for achieving comparability among

schools but also for 'ielping students to acquire evaluative expertise

themselves".

In addition to these solutions, other ideas to be explored might be: the

development of benchmarks as one way of setting standards; mastery

learning as a way to establish standards and ensure student success; and

ungraded classes to enable students to achieve required standards and

outcomes at their own rate.

According to the Board of Education (1989), a benchmarks is "a measure

which represents student learning outcomes at a particular point in time

relative to program objectives". The benchmark becomes "a point of



27

reference against which future measures of student learning outcomes may

be compared to monitor student growth". Benchmarks have been used in the

writer's board of education to assess student achievement in mathematics in

grades 3, 6, 8, and 10. Benchmarks have also been developed by the Toronto

Board of Education to "demystify the goals of education and illuminate the

nature of good performances for teachers, students, and parents" (Larter and

Donnelly, 1993). Toronto benchmarks are used to provide consistent

information to parents, teachers, and students about student performance and

school expectations and provide models of excellence (standards) that

students can work towards.

Mastery learning, as developed by Carroll (1963) and Bloom (1968),

involves the development of criterion standards of performance that are to be

reached by all students. In order to master what is required, students may

vary in the time taken to achieve the standards. For Carroll and Bloom, time

should not be used as a barrier to learning. They believed that time should be

utilized as an alterable resource, depending on the differing learning rates and

needs of students. In this way, all students can reach the agreed upon

standards.

Ungraded classrooms such as the primary programs in Kentucky and

British Columbia, provide children with opportunities to grow and develop

and learn at their own pace. In these settings, children work toward

achievement of learning outcomes that may be reached by each child at a

different point in time and in a different way. These programs recognize that

young children require opportunities to learn through developmentally

appropriate practices where their progress is continuously assessed.
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Description of Selected Solution

The solution that the writer implemented responds to the identified

problem in a positive and practical way. It is clear from an analysis of the

problem that all partners in the educational community parents, students,

business and industry, and educators - believe that the education system is

operating without any clearly defined standards or expectations for student

performance. Without this information, it is impossible for teachers to

define what to expect from students, for students to provide exemplary work,

and for parents to know whether or not their children are achieving

outcomes that are acceptable for their age, grade, and level of development.

The solutions generated from the literature all point to the need for the

development or standards. What differs is the way in which these standards

are generated. It is the writer's belief that standards developed at a local board

level have the potential to enable an educational system to respond to the

needs of the educational community to which it is accountable. Therefore,

the writer worked towards the development and implementation of

standards in reading and writing at the elementary level through the

development of exemplars and verbal descriptions, as described by Sadler

(1987).

The standards were tied to the board's learning outcomes in reading and

writing and were generated through collections of student work samples as

exemplars. Descriptions of the exemplars were provided by teachers (see

Appendix D) who also used the standards in a field-test to determine

whether or not they accurately and adequately reflected the achievement of

students as they develop skills and knowledge in reading and writing.
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The standards are available to teachers, students and parents across the

board to provide a consistent model for making decisions about student

performance. Thus, equity of outcome will be addressed through the

development and use of board-wide standards since the expectation is that all

students are working to achieve the same standards, regardless of gender,

race, or socioeconomic background.

In order for the standards to reflect the board's reading and writing

outcomes, they contain exemplars or demonstrations of students actively

engaged in learning. Alternative assessment techniques are required in order

to help determine student achievement of the standards. Teachers are

therefore becoming more involved in learning about, creating and utilizing

alternative assessment techniques in order to determine if students have

reached the expected standards. The assessment criteria or expectations are

clearly spelled out to the students as they work toward the creation of

performances and portfolios that demonstrate what they have learned in

reading and writing over a specified period of time.

3.
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Report of Action Taken

Teacher Survey

In the spring of 1993, teachers who had agreed to participate in the TSO

field-test for the 1993/1994 school year were asked to complete a questionnaire

(see Appendix A) that provided the writer with preliminary data about the

field-testers' current teaching practices in reading and writing, their

knowledge of the board's outcomes, their understanding of exemplars of

student work, and their beliefs about setting standards on a board-wide basis.

Exemplar Collection

After the collection of the above questionnaire, a brief in-service

presentation was made to the TSO field-testers about exemplars and how they

could be used to begin to develop board-wide standards in writing. The writer

requested that these teachers begin to collect writing samples of student work

(see Appendix D ). The writing samples were to be analyzed first by the

teachers using the indicators that had been developed for writing at the Early

Years; Primary, Junior and Transition Years divisions in our school system

(see Appendix E ). The teachers' preliminary analyses would be reviewed and

revised by the writer after the exemplars had all been collected. The writer

also contacted consultants in the board and asked that they invite teachers

with whom they worked to provide additional writing samples for this

collection.

At the same time, the writer received permission from a local principal to

use his school, a Junior Kindergarten Grade 6 elementary school, as the site

for videotaping of reading exemplars. This school was selected because the

'3 3
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staff seemed to have a good understanding of the board's reading and writing

outcomes and had a history of planning and working together. The staff also

had a common philosophy and approach to teaching and practiced a number

of common instructional strategies. The student population, like the rest of

the board, is a multicultural, multiracial group, with many students needing

English as a Second Language support.

The reading exemplars, like the writing exemplars, would be samples of

student work demonstrating the successful achievement of reading outcomes

at the Early Years, Primary, Junior and Transition Years. Indicators had been

developed for the reading outcomes (see Appendix F) and were to be used as

the basis for the written analysis of the reading exemplars. The staff would be

involved in working with the writer to plan scenarios for videotaping the

reading exemplars. The videotape would be edited and incorporated into the

Tracking Student Outcomes software in the form of Quick Time videos and

still shots. A text would be provided to describe the reading exemplars for the

teachers using the software.

The writer next met with the convener of the school (a classroom teacher

who is a recognized curriculum leader on staff) to plan the involvement of

the students and staff in the videotaping process. Meetings were scheduled

during the following week with teachers at each grade level in the school to

learn how they were implementing the outcomes in their classrooms. Scripts

were written by the writer from which storyboards were created to enable the

video crew, convener, and staff to plan the shots for the videotaping of

reading exemplars.

Over the next two weeks, a video crew and the writer spent several hours

in classrooms working with teachers and students to construct the reading

3 '3
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exemplars. The writer worked as "director" of these video sessions and

consulted regularly with the convener to ensure that all the information

needed was in place. Despite the fact that there were a number of technical

difficulties at the beginning of the videotaping, the students and staff were

extremely cooperative. Shots had to be set up with hot ligh*-s and classrooms

had to reorganize programs and furniture to accommodate the video-taping.

Students were asked to do several retakes of a number of scenailos. All of

this was done willingly and patiently.

To celebrate the conclusion of the school's involvement in this part of the

project, the Superintendent of Curriculum, who is responsible for the

development and implementation of the Outcomes in the board agreed to

pay for and cater a luncheon for the school staff to thank them for their

patience and cooperation. This was held in June, 1993 and was attended by all

staff in the school including the school secretary and classroom assistants.

The Curriculum Superintendent was glowing in her thanks to the staff for

their participation in till.? venture. By acknowledging their role and

recognizing the inconv 2.,,ience to the school, the superintendent gained

additional support from this staff as they continued to implement the

changes that were starting to occur in the board based on the development

and implementation of standards of student work.

Exemplar Editing

By the end of the school year, the writer had collected at least two hundred

exemplars of student writing at the appropriate grade levels. The writer then

spent several days sifting and sorting through these to select the samples that

best represented the outcomes and indicators being used by teachers to assess
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the students' levels of proficiency in writing. Analyses of these samples were

developed and written by the writer to add to the exemplars. At this point, all

of the selected student samples were edited by a computer graphics ..irm

where they were formatted for entry into the Tracking Student Outcomes

software. The completed exemplars we e then available to be added to the

TSO field-testers' computer hard drives to be used in the coming school year

(see Appendix G ).

The reading exemplars were edited by the writer and the convener of the

school where the videotaping took place. Selections that best typified the

exemplars were chosen from the many hours of videotape that we had and

the analysis of the exemplars was scripted by the writer and convener. This

script was developed to be the audio-taped "voice over", read by a narrator for

each reading exemplar (see Appendix H). The material we selected was then

added to the Tracking Student Outcomes software by the technical staff

working on the continuing development of this software.

Exemplar Implementation

a) TSO Field-Testers

The Tracking Student Outcomes Development Team met early in the

1993/1994 school year to plan the field-testing of TSO for the year. It was

decided that the writing exemplars would be the focus of the field-test for the

next sever al months. Dates were set for the first two field-test meetings and at

these meetings, field-testers were able to load the new writing exemplar

section of TSO into their hard drives. At this meeting, the writer worked

through an activity with the teachers to demonstrate how to use the

exemplars and the analyses to assess samples of students' work independently
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and as a school division or staff. Teachers left this meeting with the

understanding that they would try to use the exemplars to assess their own

students' writing.

b) Selected Teacher and Parent Groups

Once the writing exemplars were provided to the field-test teachers, other

teachers in the board began to ask for "hard copies" of the writing samples

and workshops about how to use them to help analyze student writing. The

writer received permission from the Superintendent of Curriculum to create

hard copy booklets of the exemplars and to provide them to groups of

teachers, on request. A number of workshops have already been held with

several groups of teachers. Several principals have also used these booklets of

writing exemplars with their staffs to have teachers work together to begin to

establish standards of student writing and agreed upon criteria for assessment

in their own schools.

The writer has also been asked to give presentations about outcomes to

parent groups at organized Families of Schools parent meetings. At these

meetings, the writer has provided parents with information about the

outcomes, indicators and exemplars, and, where time permits, has engaged

parents in the process of assessing student writing using the booklets of

exemplars.

c) Outside the writer's Board of Education

The writer presented the system's outcomes and exemplars at an

International Conference on Evaluation held during the fall of the current

school year (see Appendix I ). This presentation was part of a full-day
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workshop designed to present the successful implementation of outcomes in

the writer's Board of Education. It was a joint presentation where the writer's

role was to present the exemplars and have workshop participants spend time

analyzing student work and coming to consensus about their analyses. The

feedback about our session was very positive. Participants felt that this was

an important activity for teachers, school staffs, and school boards to engage

in.

Repeat of Teacher Survey

The writer sent surveys out to the field-test teachers in January, 1994 ( see

Appendix A) to determine how teachers' attitudes and practices had changed.

Fifteen of the field-testers responded to the survey and distinct differences

were found in their understanding and use of exemplars in writing

(Chapter V).

The writer also interviewed administrators and teachers in three schools

in various locations across the system where tne whole staff was being

included in the implementation of the writing exemplars.

Ongoing Plans

a) Board-wide Literacy Assessment

At present, the hard-copy exemplar booklets are being reformatted to

incorporate the levels of performance on each page (see Appendix J ). These

booklets are going to be used by all kindergarten to grade 9 teachers beginning

in the fall of 1994. They are going to become part of a new system-wide

assessment in literacy that is beginning in the board in April 1993.

The board's literacy assessment will be composed of a standardized reading

/13
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test for all grade 3, 5, 7, 9, and 12 students, and a Student Profile which will be

maintained for all students from kindergarten grade 9. Teachers will use

the exemplar booklets to analyze samples of their own student writing which

will be passed on from year to year until the students reach high school.

The board's research department will collect a sample number of Student

Profiles at the end of each school year. The student writing in the sample

Profiles will be scored by a trained staff and checked against the classroom

teacher's assessment to determine if there is inter-rater reliability between

scores. This is the board's first attempt, on an organized basis, to ensure that

all teachers begin to use the same standards to assess student writing.

In order to ensure that all teachers are familiar with the exemplars and

have some training in how to use them, the writer is currently involved in

planning in-service training sessions for all the board consultants to

introduce them to the exemplars and teach them how to use them with the

teachers they work with. There is an expectation in the board that all teachers

will be provided with in-service training in holistic and analytic scoring of

writing using the board's outcomes, indicators and exemplars by_the fall of

1994.

b) Outside the writer's Board of Education

The writer is scheduled to present the outcomes and exemplars at the

International Reading Association Conference to be held in May, 1994 (see

Appendix I). The writer expects to introduce conference participants to the

exemplars and introduce them to the way in which the writer's board is using

these exemplars on a board-wide basis. The writer has also been invited to

give a presentation about the outcomes to a private school in the city in
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the Spring of 1994.

As part of her responsibilities this year, the writer has been involved with

an Assessment Consortium that includes the writer's board of education and

three additional boards. Representatives from some of these boards will be

attending the holistic and analytic scoring sessions in the writer's board of

education in the spring of 1994.



Chapter V

RESULTS, DISCUSSION AND RECOMMENDATIONS

Results

The problem addressed by this practicum was that the board of education

in which the writer works has recently established clearly defined student

learning outcomes in reading and writing for the end of kindergarten, grades

3, 6, and the transition years. However, the board had not, to this point,

provided teachers with a board-wide set of standards against which to

measure the performance and achievement of the students they teach.

Therefore, as a solution strategy, the writer worked towards the development

and implementation of standards in reading and writing at the elementary

level through the development of exemplars and verbal descriptions, as

described by Sadler (1987).

The standards were tied to the board's learning outcomes in reading and

writing. The writing standards were generated through collections of student

work samples as exemplars. Descriptions of the exemplars were provided by

teachers (see Appendix D) who also used the standards in a field-test to

determine whether or not they accurately and adequately reflected the

achievement of students as they developed skills and knowledge in writing.

46



39

Outcome 1. The first expected outcome of the practicum was that 30 of the

40 teachers in the practicum would complete weekly entries on the student

tracking portion of the software Tracking Student Outcomes (TSO) to keep

track of student progress as determined by interviews with the teachers

before and after the practicum has been implemented (see Appendix A).

Fig. 5!

Fig.6
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TSO (Computer)

Recording Student Information (beginning of practicum)
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Recording Student Information (end of practicum)
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Outcome 2. The second outcome for the practicum was that in each

classroom, at least one piece of each student's writing would be assessed using

holistic marking. This was to be determined through the Teacher Writing

Survey which was administered at the beginning and the end of the

practicum period (see Appendix B).

Consultant in-service on holistic scoring (and analytic scoring) to assess

student writing has been planned for the spring of 1994. At that time, the

writer, along with another consultant in the board, will be demonstrating the

use of holistic and analytic scoring to all the consultative staff in the writer's

system. The consultants will then provide in-service sessions to teachers to

ensure that they have a beginning awareness of the techniques used to score

student work using holistic and analytic scales.

The writer has developed six-level holistic scoring scales for grades 3, 5, and

7 (see Appendix K). These scales will be used at a system-wide level to score

samples of student writing as part of the board-wide literacy assessment to

begin this spring. These scales will also be used by teachers, along with the

writing indicators, to score their own students' work. Scored samples of

student writing will be maintained in the Student Profile that all teachers will

be keeping for their students from kindergarten to grade 9.

Outcome 3. The third expected outcome for this practicum was that

consensus would be reached by the teachers involved in the practicum on the

exemplars of student work to use as standards for assessing the work of

students in their classrooms in reading and writing (see Appendix A).
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Outcome 4. The fourth expected outcome for this practicum was that 30 of

the 40 teachers would provide parents and students with information

about the standards. This was to be measured using the Standards in Reading

and Writing Questionnaire (see Appendix C).

Fig.
10
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How Students are Made Aware of Expectations (end of practicum)

Although the writer did not administer the Standards in Reading and

Writing Questionnaire (see Appendix C) to parents, students, and teachers,

the writer was able to use the teachers' responses to the Teacher Interview

(see Appendix A) to gather the information for figures 10, 11, 12, and 13.

Despite the fact that the writer made modifications to the original

practicum proposal during the implementation of the practicum, these

modifications did not impede the writer's ability to proceed with the overall

plan of the practicum, that is, to develop standards in reading and writing by

creating exemplars and verbal descriptions. Because the implementation

period is a dynamic, interactive process, the writer found that she was

provided with opportunities to modify, expand, and extend the original

practicum plan, resulting in the creation of an exemplar booklet in writing

(see Appendix M), and a plan for all teachers to learn how to use the
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exemplars as standards when assessing student work.

Discussion

The establishment of board-wide reading and writing standards seems to be

"an idea whose time has come". A recent editorial in the local paper

indicated that the writer's board of education was in the forefront of the

accountability movement by creating and distributing a pamphlet called

Standards for Student Success to parents and the community (Toronto Star,

1994). This pamphlet has outlined the board-wide standards in a format that

is easy for parents to understand. The pamphlet is intended for parents and

teachers to use as they assess the progress of their children.

Since the beginning of the practicum period, the writer has seen a new

focus and commitment on the part of the decision makers in the writer's

board to ensure that close attention is being paid to student performance in

order to increase student achievement in reading and writing. The move

toward board-wide assessment in literacy at grades 3, 5, 7, 9, and 12

demonstrates the serious approach the board has taken toward ensuring

accountability for student achievement.

Outcome 1: Use of the Computer to Record Student Information

The teachers who have been involved with the practicum have begun to

make use of the technological tools available to keep track of student

achievement. At the beginning of the practicum period, 26 of the teachers

who responded to the survey indicated that they kept anecdotal, paper and

pencil records to record student information. About 5 recorded student

information using the TSO or other computer software (see Figure 5). By the

end of the practicum, 17 of the teachers were making use of TSO, or some

53
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kind of computerized record keeping, while 14 continued to keep track using

paper and pencil (see Figure 6).

The %.:se of technology to keep track of student achievement is a powerful

and exciting technique that has the potential to bring schools into the twenty-

first century. Campbell (1992) describes the way one school uses laser disk as

an assessment system where student data is collected from kindergarten to

grade 6. "To begin planning assessment, grade-level teams determine criteria

to evaluate growth for each child" (Campbell, 1992). The TSO software has

embedded in it the criteria, levels of performance, and indicators that teachers

use to assess student achievement in reading and writing. As more teachers

become comfortable with the use of technology to keep track of student

progress, it will assist them in determining student growth over time, using

common criteria. Not only will this assist teachers in communicating with

parents, students and each other about student achievement, but it will also

provide teachers with information they need to create programs for students

based on individual student strengths and needs.

Some teachers have also begun to scan samples of student work directly

into the computer. This becomes part of an ongoing student file that can be

used in much the same way as a portfolio. By connecting the scanned

samples of student writing to TSO, teachers have a means of keeping track of

student progress that can be conveniently passed on from teacher to teacher.

It can also be used as a way to help students track their own growth and

development. Hetterscheidt, Pott, Russell, and Tchang (1992) use a piece of

software called The Grady Profile to record students reading aloud and to

scan and record student writing. These teachers use technology "to involve

students in self-evaluation and critical thinking, promote students'



47

ownership of the learning process, and make reading "samples" part of

student portfolios".

Outcome 2: Use of Holistic Scoring Techniques

Although teachers in the TSO field-test have not yet had opportunities to

learn about and utilize holistic scoring (see Outcome 2), the tools are now in

place to begin this process. A decision has been made to use holistic scoring

scales in the board-wide literacy assessment to begin this spring. Teams of

teachers will be trained to holistically score the collected student writing

samples and these holistic scales will be included in the exemplar booklet that

will be provided to each teacher. The writer developed these holistic scales

using the student outcomes for writing and the Ministry of Education and

Training standards for writing (see Appendix K).

Teachers will also receive in-service training, beginning this spring, to help

them use the analytic scales that the writer developed, based on the student

writing indicators (see Appendix E ). According to Freedman, "the analytic

scale offers more information than a single holistic score" (Freedman, 1991).

Freedman points out the importance of linking large-scale testing with

teachers' own classroom assessments of student writing. By displaying the

holistic scales with the analytic scales in a graphic format in the exemplar

booklet, teachers are provided with a device that helps them to make

connections between the two forms of assessment (see Appendix L).

Outcome 3: Use of the Exemplars as Standards

During the implementation of this practicum, the writer has seen a move

toward the establishment of standards in reading and writing by the

5 ij
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provincial Ministry of Education and Training. In September, 1993, the

Ministry produced a draft Reading and Writing Standards docunient for

teachers from grades one through nine (Ministry of Education and Training,

1993). The expectation is that this document, once it has been validated by

educators, parents, and the business community, will become the basis for

province-wide standards in literacy. This is the first time that the provincial

government has established expectations for all students that are grade and

subject specific.

Along with these standards, the government is also carrying out a

provincial reading and writing assessment for all grade nine students in the

province. As one of the components of the assessment, students are to

submit a number of pieces of writing that will be scored by a trained group of

teachers who will use a six-point holistic scoring scheme (Ministry of

Education and Training, 1993). This scoring scheme is accompanied by

"anchor papers" that illustrate the specific characteristics of writing at each of

the six levels. Teachers, and students involved in the assessment were

provided with the holistic scales and the anchor papers prior to the

assessment period. For the first time, all grade 9 students in the province

know what characteristics their writing must contain in order for it to be

considered superior writing or merely adequate or limited writing. For the

first time, all the teachers of grade 9 students in the province know what the

components of a proficient, competent or dependent piece of writing look

like.

The "anchor papers" selected for the grade 9 assessment are similar, in

many ways, to the exemplars that the writer has been developing for teachers

in her wcrk setting. The main difference between them is that each exemplar

Jt)
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selected for the writer's board of education contains an analysis that

demonstrates for teachers the criteria or indicators that are contained in each

writing sample. According to Sadler (1987) the analysis of each writing

sample is a key element of the exemplar so that teachers can best use their

professional judgment to assess student work. It "frees them from

dependence on the private judgments of evaluators and on exemplars".

Farr and Tone (1994) corroborate the need to develop a scoring system that

contains clear criteria, anchor papers, and.a written description or "marginal

annotations" of raters' comments to "limit variance in scoring".

The teachers with whom the writer has been involved during the

practicum hnplementation have been enthusiastic in their support of the

development of board-wide standards in reading and writing. In the survey

completed by teachers and in interviews with teachers and administrators,

comments such as:

"Similar standards would be most beneficial. They would be helpful in

assessing our own children and would make us more aware of what is

expected."

"It would be easier for students to move from school to school with

the development of board-wide standards".

"Standards would provide common expectations among teachers".

"Parents would be assured that in changing schools the same expectations

would be placed on their child according to grade level".

In fact, 23 of the teachers who responded to the survey at the end of the

practicum indicated that they were using the exemplars as standards to help

them assess student writing compared with 8 of the teachers who were using

them at the beginning of the practicum ( see Figure 9). Even though
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14 respondents indicated that they used outcomes as criteria to assess student

writing at the beginning of the practicum, by the end of the practicum 27 of

the respondents indicated that they were using outcomes, TSO or the

exemplars (see Figure 7 and 8). All of these are elements of the standards that

are composed of common criteria and expectations.

Outcome 4: Sharing "Standards" Information with Parents and Students

Teachers are also beginning to help parents and students become aware of

what is expected through the sharing of criteria and/or exemplars. At the

beginning of the practicum, teachers stated that they used curriculum night,

interviews, reports or other means to inform parents about student

expectations. By the end of the practicum, 12 of the teachers who responded

were sharing criteria and/or exemplars with parents (see Figures 10 and 11).

Teachers used modelling, conferencing, direct instruction, discussion or other

ways of sharing expectations with students at the beginning of the practicum.

By the end of the practicum 12 of the teachers who responded were sharing

criteria and exemplars directly with their students (see Figures 12, and 13).

When teachers share criteria with students, students are able to understand

the development of writing and can begin to work toward improving their

own writing. Lamme and Hysmith (1991) found that by sharing criteria with

students the children were able to identify the level of their own work and

they were "more satisfied with where they were as writers and could take

more risks with their writing". They pointed out that parents could also use

the criteria to see the progress that their children were making by examining

pieces of analyzed writing that had been collected and analyzed based on

criteria over the course of the school year.

J3
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The ultimate test of the writer's practicum solution strategy is still to begin.

No data exists yet to inform the board of the reading and writing achievement

levels of our students. This baseline data will begin to be collected this spring

in the form of standardized reading and writing tests and the collection of

student writing samples as the board begins its board-wide literacy assessment

process. The data collected from writing samples will be compared with

students' writing scores on standardized tests.

Teachers will begin to receive training in the use of the analytic and holistic

writing scales and exemplars of student writing this spring. They will begin

to use these tools to score and analyze their own students' writing. When the

board-wide testing takes place in the spring of 1995, there is an expectation

that students' writing scores on both the standardized tests and the writing

samples will improve.

Conclusions

The development of standards in reading and writing through the creation

of exemplars responds to the needs expressed by parents and teachers in the

1992 Quality Assurance Report to clearly define what the expectations are for

children in terms of academic performance across the board (North York,

1992). The causative analysis in Chapter II outlines several issues that have

been addressed through this practicum process and its focus on the

development of standards in reading and writing.

Clearly defined criteria for assessing student achievement in reading and

writing now exist to help teachers, students, and parents determine the level

of achievement of students in reading and writing. These criteria are

developmentally appropriate and have been created to be used right across
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the system for all students (see Appendix E and Appendix F).

The exemplar booklet that indicates the developmentally appropriate

growth in student achievement in writing will be made available to all

teachers in the system over the next several months. Teachers will now have

"examples of student work illustrating acceptable responses" to writing

(Herman, Aschbacher, and Winters, 1992) that can be used as benchmarks

against which to measure their own students' work. These exemplars can

also be used to open up dialogues between teachers as they move into this

new approach to assessing student work.

The accountability issue has very successfully been addressed, not only by

the work done through this practicum, but also through the publication of

the recently published "Standards for Student Success" brochure (North York,

1994). According to a recent newspaper report, "the North York Board of

Education has come up with a way of letting parents in on what has become

the best kept secret in Ontario's education system what kids are supposed to

be learning" (Toronto, Star, 1994). The publication of the exemplar booklet

adds the dimension of exemplars with a written analysis to provide an even

clearer picture of the developmentally appropriate expectations for students

as they develop their writing skills.

Teachers who work in different locations across the board now have a tool

to use to help them develop a common set of expectations and standards for

the students they teach. No longer will teachers who have only taught in

special needs schools be left wondering if their students are achieving at the

same level as students in more affluent areas. The standards can be seen as

one way to ensure that there is equity of outcome for all students, regardless

of socio-economic status.
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The use of exemplars along with the analytic and holistic writing scales

provide teachers with tools that can be used as alternative assessment

techniques. By analyzing student writing using these tools, and by then

including these analyzed samples in the new student Literacy Assessment

Profile, teachers across the system will begin to put in place some common

evaluation practices that will build a profile of the student's writing

achievement over an extended period of time in order for teachers to

monitor the student's growth, his/her skill development, strengths and

problems evident in the student's written work.

The outcomes outlined in Chapter I.TI have all been successfully addressed

by the implementation of this practicum. More teachers are using computers

to keep track of student progress; teachers see the use of exemplars as

standards to help them assess the work of the students in their classrooms;

and a number of teachers who responded to the survey have already begun to

share the exemplars, criteria, and outcomes with parents and students.

Although teachers have not yet used holistic marking, they will soon be

receiving training in the use of both the holistic and analytic scoring scales in

order to enable them to have a consistent approach to scoring the wilting of

their students.

The most significant unexpected outcome of this practicum is the plan to

use the exemplars with all teachers in the system from junior kindergarten to

grade 9 and ultimately through secondary school. Although the writer began

to expand the use of the exemplars beyond the original field test group

through printing hard copy booklets of the exemplars, the curriculum

superintendent asked that these booklets be desktop-published in a new

format, printed and distributed (after teachers have received training in their

61
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use) to all teachers. The writer spent several hours working with a "layout

person" to design the new booklet, which is now available in draft format.

The development of standards in reading and writing can be seen as a

powerful way to improve student achievement and to provide teachers with

a tool that can be used to improve instructional practices and assessment

techniques. The writer sees the work that she has completed through the

implementation of this practicum as an important component of the board's

plan to ensure that our students have the skills, attitudes, and knowledge "to

learn, to achieve success, and to participate responsibly in a pluralistic, global

society" (Mission Statement, North York Board of Education).

Recommendations

The writer has found this practicum implementation to be a very

challenging and rewarding experience. By working with teachers to collect

and analyze samples of student work, the writer was able to engage in and

encourage teachers to engage in professional dialogues about what student

writing should look like at various stages of development. As the practicum

proceeded, it became clear to the writer that the creation of standards is an

"iterative" process. Once teachers begin to see evidence of what children can

achieve, based on the exemplars and standards, questions arise causing one to

rethink the standards to determine whether or not they are appropriate and

achievable, whether they need revision, whether they are clearly defined, and

so on.

The writer would therefore propose the following recommendations, based

on the writer's experiences during the practicum period:

1. In-service training needs to be provided to teachers in order to ensure
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that they understand how to use the exemplars to analyze student

writing.

2. Teachers may wish to develop their own exemplars for their own

school as a way to begin to develop standards. By developing school-

wide standards, teachers can begin to develop common criteria to assess

the writing of the students in their school.

3. Students and parents could be involved with teachers as exemplars

and standards are developed.

4. Consider all work being developed as "work in progress". This ensures

that revisions can be made on an on-going basis to the materials being

developed.

Dissemination

Much of the information contained in this practicum has already been

shared with the writer's colleagues in a number of ways. Several of the

articles in the REFERENCE section have been copied and distributed to the

field-test teachers and to committee members of the various literacy

committees operating in the board. The writer has also made these articles

available to a number of administrators who have expressed an interest in

the writer's work.

The writer has already used the exemplars and writing outcomes in a

number of workshops, conference sessions, and meetings. Teachers,

administrators, and consultants see the exemplars as a valuable tool that can

be used to establish board-wide standards. Additional opportunities to share

the information at conferences and workshops are already being planned.

The use of the exemplars by the TSO field-testers is an important
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component of this practicum and is of particular interest to the Curriculum

Superintendent who is responsible for the development of the software. The

writer intends to share the analysis of the survey information contained in

the practicuni with her.

The exemplar booklet will be printed and disseminated across the system by

the fall of 1994. This is a very exciting component of the dissemination plan,

since all teachers will now begin to have a common set of expectations with

which to assess student work.

The writer also plans to write an article for an educational journal

describing the value of the development of exemplars. The practicum

implementation would be used as the basis for such an article.

6 4
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TEACHER INTERVIEW QUESTIQN

Section A: Tracking Student Progress

1. What techniques do you use to keep track of student progress in

a) writing:

b) reading:

2. What information do you record when tracking student progress in
a) writing:

b) reading:

3. How do you record this information?

4. How do you use this information?

r



65

5. What do you see as advantages of an automated tracking system?

6. What do you see as disadvantages of an automated tracking system?

Section B: Determining Standards
1. What criteria do you use when assessing student progress in

a) writing

b) reading

2. How are students made aware of what is expected of them in

a) writing tasks

b) reading tasks

3. How are parents made aware of what is expected from the child in

a) writing tasks

b) reading tasks
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4. How consistent are expectations for students in reading and writing in

a) your school

b) your family of schools

c) across the board

5. What advantages would there be to having a board-wide set of standards in

reading and writing?

Section C: Exemplars

1. Have you been introduced to the concept of "exemplars of student work"?

2. What would constitute an exemplar of student work?

3. Have you ever used exemplars of student work to assess the work of the

students in your class?

4. What are the advantages of using exemplars for you and your class and for

your school?

5. What are the disadvantages of using exemplars?
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TEACHER WRITING SURVEY

1. Children in my classroom spend <25% 25 -50 %_ 50-75%

>75% of writing time involved with personal and imaginative
writing and <25% 25 -50 %_ 50-75% >75% involved with

functional writing.

2. As a staff, we have developed a consistent set of criteria for assessing

student writing. yes no

3. When assessing student writing, my assessment is based on:
my overall impression of the student's work. yes no

criteria that I have established ahead of time with my students. y_ n_

4. Students in my class keep a portfolio of written work. yes no

5. Students have the opportunity to respond to each other's written work.

yes no

6. Students select pieces of writing for revision and editing. yes

no

7. Students in my class publish a number of edited pieces. yes

no

8. I use the North York Writing Outcomes as the basis for assessment of

writing in my class. yes no

9. When assessing student writing, I look for the following elements (please
circle the number in order of priority from 1 - least important to 10 most

important)
Ideas and Content 1 2 3 4 5 6 7 8 9 10
Organization 1 2 3 4 5 6 7 8 9 10
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Voice 1

Word CI oice 1

Sentence Fluency

Conventions 1

Handwriting 1

2

2

1

2

2

3

3

2

3

3

4

4

3

4

4

5

5

4

5

5

6

6

5

6

6

7

7

6

7

7

8

8

7

8

8

9

9

8

9

9

10

10

9

10

10

10

10. I have/have not (circle one) attended a workshop on holistic marking. (If
you have attended a workshop, please use the back of this page to describe

what, if anything you have done to modify your assessment practices for

student writing.)
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Standards in Reading and Writing
Questionnaire

Please indicate whether you are a parent student , or teacher .

I am/am not (circle one) aware of standards and expectations being used to

evaluate reading and writing.

If you are aware of standards and expectations please answer the following
questions. If your are not aware you do not need to complete the rest of the

survey.

1. How did you learn about these standards?

2. What is your opinion of the standards that have been set?

3. Would you make any changes to these standards? yes no

If yes, what changes would you make?

4. Were you consulted about what the standards should be? yes
no

5. Has your knowledge of these standards made any difference to the quality
of work you see or do? yes no

6. Additional comments:
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TSOBuilding the Exemplar Collection

Please send us your students' work samples that demonstrate theft achievement of writing

outcomes. Please photocopy this page as necessary, fill it in and attach it to each sample.

Thank you very much.

School:
YORKWOODS E.S. KATE REEVES/MARY ANNE

Teacher: Grade: 5
FORSYTHE

Student Name:
BRIAN MORRIS Student Age: Years - Months

Please indicate with a check (\') in the box

the outcome illustrated.

COMPOSING

TRANSCRIBING

Personal / Imaginative Writing

Functional Writing

Conventions of Writing

Revising and Editing

Please indicate with a check (\) in
the box the level of acquisittn of

this outcome for children of this
age.

BEGINNING ACQUISITION

PARTIAL ACQUISITION

FULL ACQUISITION

Please describe the features of this piece of writing that make it exemplary of the outcomes

and level of acquisition noted above. You may find it helpful to refer to the indicators.

SEE ATTACHED.

We did not use this form because we found there were not enou-h check-mark

areas for the evaluations we did.

Please note that the individual student record we printed was effective

December 1992, The comments reflect recent wirk.

Thank you very much for your contributions to the progress of this project.

Please return to Roz Doctorow at Larnberton Centre by March 12, 1903.
c,

t



KATE REEVES/MARY ANNE FORSYTHE, YOWKROODS E.S. 74

OP

Panioneaanc Functional Comdex* Regising

Junior inrigr
Wiling °Mang cal

Editing

0
mammy= Writing

Td;:ridual Performance 11

Previous Pupi Next Pupil 1111 1111 hale

CAM
Trackiry

Ortxp toron
Progress

Report

Summary of Performance

Cornposing

Tremor-Ling

Progress Report Comments

Sp. 4.7 9/92

Sp. 6.0 1/93

Cat. Sp. 8.1 tiecti. 11.8 Exp. 4.2 1/93

1
WRITING OUTCOME NO. 1: PERSONAL/IMAGINATIVE
Establishessetting amicharacterizationin a way which elidtsthereaderssympathy forthecharacters.
He builds suspense but weakens itwith a hurried, unrelated endue, upsets the logical sequence

which he had established at the beginning of his story. The purpose of his story,whichhefulllied,
was to write a 'Jamey pdor..

WRITING OUTCOME NO. 2/FUNCT1ONAL
As referred to under outcome No. 1 above, sequence wasdisrupted by curve In end of story (we

susPect).

WRITING OUTCOME NO. 31CONVENTIONS
Occasional incorrect past tense forms: lefted, suppose(d). Attemptsparagraphing. Generally uses
standard spelling. Prints ratherthan %vitt)* Uses pronouns and possessive nouns correctly. Uses
some desunctrcriptive languages (adjectives). Composition comprises mainly simple sentences. Good
use of pdon exclamation
WRITING OUTCOtvE NO. 4/EDrTS, REVISES
Reluctanttoconsutt with others and to incorporate suggestionsto hisrevisions. Uses reference
books, e.g.., dictionary to aid In spelling.
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APPENDIX G

SAMPLE WRITING EXEMPLARS
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Outcome Personal & Imaginative Writing

Level Early Years

Achievement Full Acquisition

Analysis V t reativity
This Early Years writing sample is an example of a student who recognizes that her own writing conveys a
message. She combines text with artwork and does not yet attend to tie conventions of written work,
breaking the word Jessica into two parts. She has created artwork to accompany her writing to add meaning
to the text.
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Outcome Personal & Imaginattve Writing

Level Primary

Achievement Beginning Acquisition

Analysis Vocabulary. Structur Planning. Creativity
This is a sample of a spontaneous piece of writing, written in a conversational style. 1 lie student has
illustrated her story to make it more meaningful. She is conveying her message using a simple sentence and
vocabulary.
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Outcome Personal & Imaginative Writing

Level Primary

Achievement Partial Acquisition

e 1n e e" J (15
o

°to q p v60 seozo

Sn

130,r

Analysis Vocabulary. Structure. Planning. Creativity
This sample illustrates a creative writing format to convey information about the topic of pencils. It is an
example of visual writing where the reader has to determine how to read the sample before being able to

hadecode the message that has been written.

from Literacy through Whole Language



Outcome Personal & Imaginative Writing

Level Primary

Achievement Full Acquisition

97

(A: Pirrni- iisc.1? el.irPiec\line

Npp,iness is ,staren, (A?

e,ave. rA cIpprness is 10)7
6+49 1"1.-N e Circus-,

ti cti>fmn efs i s elo i nj

dr 4% 4-Imp?imss is
bii-fini a VI 0 mie run.

tap/ it--)Gs is lo el. pg
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\--1 cqpiness 1,5 Q Irrenb.

;4om p p ine5 5 is a 106f-

. *pp be) e t. is just hie
\c)) Mk/

Analysis c I I I atx
This samp e illustrates the student's ability to write a personal version of a familiar story pattern. His
sentences are complex, creative responses to the task.
The student clearly demonstrates his understanding of the pattern he is using to model his own writing.

1: t
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Outcome Personal & Imaginative Writing

Level Junior

Achievement Beginning Acquisition

"ik-e, re-Nos* ernbarrosintg cicky try rny it&

"Was 4..A ven \lad -t0 Bo +p iiNe- bov+11 re)0177 ar4
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vY*te he. s01/41'd 1-e c-004.s rvIcs %mess e=e.
Ek-t-t Vw.a+ to so recdly
4Avtct 5 couillt4 CAI r re-ssece. AA so
ck-1 s po was re.odky -fo ee, i r%
rfty pa. rs --t And kgaa 5i-cAr-i-e4 +0
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741n01 -T -4-1)ere.

-frTsked I a 0 +- bcAcK A-0 class
at n ds 1 -t- -to yyc. -tuvo mE tnr-hes

+ ctr../.1 ciackr f- c c4

Analysis V I a' ao - '
The wnter introduces her topic through the lead sentence of her story. She uses repetition for emphasis and
incorporates phrases encountered in reading in her writing ("So at this point"). Many sentences in this
personal piece of writing begin with common linking words and linking words are found in a number of the
complex sentences used in the sample.
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Outcome Personal & Imaginativ i Writing

Level Junior

Achievement Partial Acquisition
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Analysia Vocabulary. Structure. Planning. Creativity
This writing sample was written to convey a message to the reader. In this piece of expressive writing the
writer is able to reflect his feelings and emotions. He incorporates phrases a patterns observed in reading
and listening ("Like I said") and uses a conversational style that reflects his purpose and audience. He
selects appropriate words and phrases in order to convey his mood. He is beginning to use linking words
and phrases and a variety of sentence types, including compound and complex.
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Outcome Personal & Imaginative Writing

Level Transition

Achievement Partial Acquisition

OUR TRIP TO ST. DONAT
humans weren't made to get up before the sun. But we

did anyway. The bus was full of tired, teenage travellers. Sad
faces (and some very happy faces!) waved goodbye to theix
parents as the bus pulled out of the Lot. The bus ride seemed
to take forever to get there. Images and pictures of St. Donat
flashed through our minds. The excitement began as soon as
we entered Quebec. Our welcome was a huge snowfall! At
the first sign of ski hills, we peed our pants(just kidding).

When we arrived, exbatxsted and hungry, the instructors
were ready to direct us to our rooms. The next morning, we
hit the slopes! Then came the moment of truth, could we
actually SKIP (That's for us to know and you to figure out)

During our free time off the ski hill, Simi and I ventured
out into the little town of St. Donat to mix and mingle. Ya.
right. In the post Office we had one of our most
embarrassing moments. Our goal was to buy some stamps.
Seems simple, doesn't it? Not in Quebec.
"Timbers see! voo play?"
The woman looked at us as if we were crazy. Sarah and I
tried to hide behind each other.
"Would you like some stamps?" the woman said trying to
hide a. smile.

Well never forget that moment. But apart from that, we
1324 a. ball. St. Donal was really fun and we all would gladly
go back. These memories will be with us forever.

Analysis Kgsakullr.51nicture. Planning. Creativity
In this persona: account of a school ski trip the writers share with the reader their emotions and experiences
in an expressive, conversational format. The writers have used a variety of sentence structures which they
have organized into paragraphs. They have enhanced their writing by incorporating descriptive phrases,
figures of speech, adjectives and adverbs.
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SAMPLE READING EXEMPLARS
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READING EXEMPLARS - GRADES 4 - 6 SCRIPT

OUTCOME: READS FOR ENJOYMENT

INDICATOR
Beginning
- children sitting on cushions

EXEMPLAR

Students in the beginning stages of reading for
enjoyment use their free time to read and
will ask for specific authors or topics

Partial
- conferencing Students are able to respond to questions and

formulate their own opinions about the material
they have read

- DEAR

Full
Gary & Ari reading

poetry - discussion (Shawn)

Reading Logs
Queenie reading at night

Students are able to sustain their reading for an
extended period of time and will choose books to
take home and read.

Students who read for enjoyment seek out material
by specific authors and favourite series or they
ask for specific kinds of stories such as science
fiction, humour, biography. They know what they
like and readily share their discoveries in
reading with their classmates.

Students eagerly take books home or participate
in sustained reading in school, when the opportunity
is provided on a regular basis. They like to respond
to the books that have been read through a variety
of activities such as: character study, posters, letters,
book talks. They enjoy sharing these with their
classmates and teachers.

- Different Opinions Students reflect on the materials they have read and
freely offer their own opinions.

?i;
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OUTCOME: READS FOR INFORMATION AND UNDERSTANDING

INDICATOR
Beginning
- classroom research centre

Partial
- drawing maps

Full
- Mike Kent (rap kid)
talks about how to find
information
- poster (overhead)
- booklet
- talk of video

dramatization
video and books

EXEMPLAR

Students who are in the beginning stage of
reading for information and understanding are
able to read one source for information and
carry out the related activity or activities required by
the teacher.

As students progress in their ability to read for
information and understanding, they are able to
read more than one source for information and
complete more complex activities related to the
materials as required by the teacher.

Students who are able to read for information and
who can show their understanding are able to gather
and consult a number of sources to obtain
encyclopedias, graphs,information such as: books,
maps, data bases, etc.
They know how to extract the information they need
by using tables of contents, indexes, menus, and
card catalogues.
Students have the ability to organize and internalize
the information and can show their understanding in
a variety of ways.
They may present the information orally in the form
of interviews, dramatizations or even raps.
They may present it in written form with pictures,
graphs, maps, in a booklet or as a display. They
may present it visually using videos or overheads.
Students will be able to respond to questions and
will actively participate in discussions related to the
material read.
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OUTCOME: READS ALOUD WITH MEANING AND EXPRESSION

INDICATOR
Beginning
- Winnie (audio)

EXEMPLAR

Students are able to read familiar materials
aloud with fluency and then with expression

Partial
Jordan, Marvin, Kenneth When they are faced with unfamiliar material,

audio) students have learned strategies to self-correct
errors.

Full
- picture of Steven
( audio - kimono)

Ashley (audio)

Students are moving toward fluency as they
read aloud. When dealing with unfamiliar text
they are able to scan the material, then read it
aloud to convey the meaning. They will self-
correct miscues in the process.

When dealing with familiar material which they have
had an opportunity to rehearse, students are able
to read the text aloud with fluency and deliberate
expression to emphasize the meaning.
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WORKSHOPS
16 C.; f ft.:nc,e Crime

e;e:.: _ c Crrhe

:ne .c.. :rime or the schooi
Lan the street crime unit assist

tn-c =ssist crime?

the Gteue5

:f-ted child. What
5 ;e-etons ae made within the

tn'ee oaqe.,-;

18 StLio'e,ts for a Multi-cultural,
' Sccioty

7h.s t.sr ,.. at Board policies and discuss
parent resbn-sibilities to enable their children to
s6ccee:.:

19 voi Child Be Media Literate

, . : C

Th,5. ses " ;o:,' awareness of the
1 today and suggest activities

:;nu (a. d,s rhildrPh

20 Outcomes, Evaluation and Accountability

Presenter: froz Doctoroa - Consultant, Research and
Evaluation Services, N 'KEE
How do teachers assess the skill level of their
students? This session will demonstrate current
practices.

21 The Royal Commission on Learning:
An Opportunity for Dialogue

Presenter ..r.)**. A...! Gaze - Commissioner, Royal
Commission on Learning
A forum for parents to discuss their views on the
education system, both the positive aspects and
the areas in which we can improve. (A single 2
hour session)

22 Healthy Mind...Healthy Body

Presenter. .1 a---.e Program Leader, Y.B.E

An overview of the physical and health education
program from K to OAC considering all related
current issues. Time will be given for your
questions.

23 Looking Forward to a Career in Science
or Medicine

Presenter: .1...id' Liornan Academic L'a'son Officer.
Faculty of Pure and Applied Sciences, '7'ori: University
There are a wide range of new specialized jobs in
this area. An overview of possibilities and 'try them
on' suggestions will be presented.

24 Keys to Success for the Learning Disabled

FrPsenter c - Speoa: Needs Pro_ leader,
'BE

What are the non-academic factors that enable
earning disabled students to be successful?

25 Peers, Parties and Parents

COu At_se
How may parents effective!,,, sJp,oc--; the changes
r friendships which occur in the years?
Clear parental expectations can assist adolescent
iifestyle choices.

York Mills CI
St. Andrews MS
Wind fields IHS
Den /ow ES
Dunlace ES
Harrison ES
Owen ES
Rippleton ES

Mary Ross.F.',

Debbie Robe-;s:,r
Gail KaJfr-.a- :z

Pra
,

Ju'le

L.: Jerwins

Trustee - Gerri Gershon
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Board of Education
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Board of Education

North York

Board of Education
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Faculty of Education
University of Toronto

THE LEARNING CONSORTIUM

October 25, 1993

Roz Doctorow
North York Board of Education
5050 Yonge Street
North York ON M2N 5N8

The Ontario Institute
for Studies in Dear Roz Doctorow:
Education

ETHNE CULLEN

Coordinator
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The I.C.E. Conference is almost upon us. I waited as long as possible to write to
you in order to give you an up-to-date number for your session. Your session,
which is on Wednesday November 10th, from 10:00 am - 3:00 pm, has 28
registrants as of October 21st. As registrations are still being received, this
number will probably increase before the conference. Please bring enough
handout material to allow for additional numbers. The participants include
classroom teachers, administrators as well as central office persons and others.

When you arrive at the Sheraton Centre, please check in at the registration
desk. We will provide you with your conference materials which will include
room locations. You will also be contacted by a facilitator who will direct you to
your room and attend to any last minute details. A hospitality suite will be
available for use by presenters during the day.

Lunch will be provided on November 10th. You are welcome to attend the
plenary sessions on that day as well. The Learning Consortium will reimburse
you for parking expenses. Please save receipts and submit them to: Ethne
Cullen, Learning Consortium, Faculty of Education, University of Toronto, 371
Bloor Street West, Toronto, Ontario M5S 2R7.

Last, but not least, if you have not indicated your audiovisual requirements as
yet, please fax these as soon as possible. My fax number is (905) 648-9386; phone
'Lumber is (903) 648-067i.

--1-k-kj")

Sincerely,

,
Dean Fink ( r - - 1 V 1 rf
Conference" Chair
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PC11 Tracking Student Outconies A11110 Gibson. Roz Doctorov.,
F:ick Deug!as

This session will highlight the development and assessment of Student Outcomes
in Literacy and Mathematics in the North York Board of Education. A dynamic
interactive software program that assists teachers to track student outcomes.
group students for instruction, record anecdotal observations and maintain data
for each student will be presented. This session will focus on the concept that
assessment and evaluation are the key to improviny student achievement and
enhancing student success.

Anne Gibson is a Superintendent. North York Board of Education. Ontario
Roz Doctorow is a Consultant. North York Board of Education. Ontario
Flick Douglas is a Consultant, North York Board of Education, Ontario

Pr-1.7 T^r^ntr, Board of Education Benchmarks Prooram
1 aFter, 7.11afilyn Suiiivan, Ken Hanscit-,, btiiingsiey, Susan Daly

The Toronto Benchmarks are samples of student performances on a wide range of
language and mathematics tasks. These Benchmarks are not tests. They provide
information, in print and on video, to give a framework within which teachers can
reflect on classroom programming, evaluate students and report to parents. This
session will overview the philosophy and methods of the Toronto Benchmark
Program.

Sylvia Larter has been a Research Officer with the Benchmark Program since its
initiation six years ago. She was a 12-year member of the Research Department of
the Toronto Board of Education.

Marilyn Sullivan is the Superintendent of Curriculum with the Toronto Board of
Education responsible for the Benchmark Program as well as evaluation policies
and practices within the Board. .

Ken Hanson is a secondary school vice-principal with a wide experience in
curriculum and assessment.

Peter Billingsley has been a nber of the Benchmark Team since the initiation of
Benchmarks six years ago. , .hin the Language Study Centre. he ha:, served as a
Language Arts Consultant K-12.

Susan Daly is currently at VV,-iitney Public School. She was a member of the
Benchmark Advisory Committee and has been involved, with school staff in
reporting the implementation of Benchmarks information to parents.

3 4
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International Reading Association 111

Association Internationale pour la Lecture
Asociacion Internacional de Lectura

800 Barksdale Road, PO Box 8139
Newark, Delaware 19714-8139, USA

Promoting Literacy Worldwide

January 1994

Dear Program Participant:

We are pleased that you will be able to participate in the 39th

Annual Convention of the International Reading Association

which will be held in Toronto, Ontario, May 8-13, 1994.

A copy of the preliminary program is being sent to all IRA

members directly from the printer. If you are not an IRA

member and would like a copy of the preliminary program, please

return the enclosed postal card.

If you accepted your assignment or sent revisions to your
program entry after October 1, your name or the revisions may

not appear in the preliminary program. However, the
information will be listed in the final program which will be

distributed in Toronto. All information received by December 1

will appear in the final program.

Housing and preregistration forms are included in the pre-

liminary program. Program participants are expected to register

for the convention and pay the regular fees.

Enclosed is an audiovisual order form for your use. IRA will

provide one overhead projector and screen in each meeting

room. If your presentation requires any special equipment, you

will be responsible for ordering and pa:'ing for the equipment.

Also enclosed is an important letter regarding Canada Customs.

Please read the letter and please carry the letter with you to

Toronto.

We sincerely appreciate your interest and consideration and

look forward to seeing you in Toronto.

Sincerely,

Carol DeSantis
Program Coordinator

Enclosures (4)

1997C
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session will focus on preplanning, procedure, and follow-

up.

ROYAL YORK, NOVA SCOTIA

Special Institutes and Seminars Intended for all confer-

ees. Chairing: Mare Jett-Simpson, Chair, Special Institutes

and Seminars Subcommittee, Milwaukee, Wisconsin;
Presenter: Judith Irvin, Florida State University, Tallahassee

This session will be an open discussion for those interested

in learning more about special institutes and seminars.

Wednesday, May 11 - 9:00-10:00 a.m.
FEATURED AUTHOR

METRO TORONTO CONVENTION CENTRE, 106

Confessions of an Enthusiast: On Reading, Writing, and

Loving Picture Books

Chairing: To Be Announced
Speaker:Joan Blos, Simon & Schu-

ster, New York, New York

Books include A Gathering of Days: A
New England Girl's Journal; A Seed, A
Flower, A Minute, An Hour; and One
Very Best Valentine

Joan Blos

Wednesday, May 11 9:00-10:00 a.m.

F E .ITI:RED AUTHOR
METRO TORONTO CONVENTION CENTRE, 104 A/B

The Picture Book Journey

Cndiring: To Be Announced
Speaker: Jane Dyer, Little, Brown and

Company, Boston, Massa-
chusetts

Books include My Father, The Snow
Speaks, and Talking Like the Roin

Jane Dyer

BEST COPY AVAILABLE

Wednesday, May 11 - 9:00-10:00 a.m.

FEATURED AUTHOR
METRO TORONTO CONVENTION CENTRE, 105

Chairing: To Be Announced

Speaker: Megan McDonald, Orchard
Books, New York, New York

Books include Is This a House for
Hermit Crab?, The Bridge to Nowhere,

, and The Potato Man

Megan McDonald

Wednesday, May 11 - 9:00-10:00 a.m./
,ONTARIO SESSION

SESSION 8

METRO TOR -ONTO CONVENTION CENTRE, 201 D/C

TVOntario Chairing: To Be Announced; Speakers: Jennifer

Harvey, Ian Ritchie, Mathica's Mathshop; Bill Nimigon,

North York Board of Education

Wednesday, May 11 - 9:00-10:00 a.m.

SESSIONS
SESSION 64A

ROYAL YORK, TUDOR 7/8/9

Guy Bond Strand Second in a series of three sessions
r.,d..'ing tribute to Guy Bond. !"See Sessions 42 and 98A)
Assessment: Understanding and Cherishing the
Differences Among Our Students Chairing: To Be
A^nounced; Speaker: Leo Fay, Past President, International

Reading Association

SESSION 65
METRO TORONTO CONVENTION CENTRE, 201 B/A

Implementing Student Outcomes in Literacy as a Basis
for Setting Standards Intended for classroom teachers,
administrators, consultants, researchers, and teacher train-

ers. grades K-12. Chairing: To Be Announced: Speakers:

Anne I. Gibson, Flick Douglas, Roslyn Doctorow, North York
Board of Eduation, Ontaric

SESSION 66
METRO TORONTO CONVENTION CENTRE, 201 FIE

Creating Families of Readers: Three Programs That
Connect Children, Parents, and Books Intended for

Chapter 1 personnel, parent skills coordinators, and early
i)ildhond teachers, grades K-4 Chairing: Elizabeth Segel,
iniversity of Pittsburgh, Pennsylvania

136
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APPENDIX J

REVISED EXEMPLAR FORMAT

(sample)

I: ?



COMPOSING
With simple sentences and vocabulary, this primary student has written a story about her day
with her grandpa. This writing is conversational and is an example of a spontaneous piece of
work.

Page 1 of 3

114
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COMPOSING
This list of favourite songs is a demonstration of this student's understanding of the list
format. She was able to identify, number, and record in sequence the titles of a number of
her favourite songs.

13,3

.. 1 1 5
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COMPOSING
The illustrated list of items demonstrates the student's ability to record, in a list format, a
number of items of importance to her. Each item is listed and illustrated separately.



COMPOSING
The fairy tale is the model for this short, imaginative story. This primary student has written a

story with a logical story structure, beginning with once upon a time and ending with a
dramatic conclusion. The plot of the story is a familiar one that many children would relate

to.

TRANSCRIBING
This primary student is beginning to demonstrate her knowledge of sentence structure by
beginning some sentences with capitals and ending some of them with periods. This is
demonstrated inconsistently througout the story. Conventional spelling is used for most

familiar words and easily decipherable approximated spelling has been used for unknown

words ( "Diary" for "fairy", "tehre" for "there).

111
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COMPOSLNG
Based on a model of a familiar poem, this primary student demonstrates her ability to create a

poem using a known pattern. Her use of adjectives to describe "holidays" adds creativity to

the text and demonstrates the student's understanding of how to paint a picture with words.

The illustration is added to enhance the writer's message

TRANSCRIBING
The format of the poem follows the conventions of familiar children's poems. Every line

begins with a capital and each complete thought ended with a period. Spelling is generally

correct, although the title contains transposed letters ("holidays"). The writer makes good use

of adjectives to bring meaning to her poem.

118
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COMPOSING
This late primary child demonstrates his ability to follow a familiar poem format and create

his own poetry using repetition of words and ideas to create the images he is developing. The

poem follows a logical sequence and format.

TRANSCRIBING
Capital letters and periods arc used appropriately in most cases in this sample of late primary

poetry writing. The student uses standard spelling for most familiar words and transitional

spelling is used for unknown words ("gona" for "going to", "frant" for "front"). The use of the

apostrophe for contractions is used inconsistently.

BEST COPY AVAILABLE
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HOLISTIC SCORING SCALES
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GRADE 3 HOLISTIC WRTITNG LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 3 SUPERIOR WRITING
The writing consistently demonstrates superiority in terms of skill and originality.

Possible Characteristics
wilting is revised independently after reflecting on self, peer and teacher
assessment to improve writing
stories and information are developed around a cohesive storyline;
more complex organizational strategies are beginning to be developed (e.g.
chapter and "volumes"); a variety of types of sentences and unusual words
are tried out with enthusiasm and imagination
uses charts and webs to plan writing with teacher assistance
information is recorded in a neat, flowing legible cursive script
an expanding repertoire of vocabulary is used with most words spelled
correctly in the final copy and with increasing accuracy in the approximations of

less commonly used words

LEVEL 5 GRADE 3 PROFICIENT WRITING
The writing shows increased clarity in the communication of ideas, feelings and
information.

Possible Characteristics
all phases of the writing process are engaged in, including basic revision with
attempts to edit spelling and punctuation
informational writing is organized around a logical sequence of events; a variety
of sentences, structures and patterns are used; paragraphing in written narratives
is used to indicate changes in setting, time or character; writing contains increasingly
explicit details
performs written tasks with increasing proficiency in cursive script
control of basic punctuation is demonstrated, experimentation and over-
generalization is evident
most high frequency words are spelled correctly on final copy, approximations
are used for less commonly used words

LEVEL 4 GRADE 3 COMPETENT WRITING
The writing shows confidence. Involvement and skill in the communication of ideas, feelings, and
information is demonstrated.

Possible Characteristics
basic revision and editing is attempted, using available resources
writing is based on familiar stories, poems and personal events, stories are written in the correct
order of events, using simple sentences and linking words
pictures, lists and storytelling are used to plan writing
produces controlled cursive writing when required
capital letters and periods are used accurately; high frequency words are spelled
with increased accuracy; unfamiliar words are spelled using reasonable sound-
symbol approximations



I

LEVEL 3 GRADE 3 ADEQUATE WRITING
The writing is produced in a variety of forms. Personal pride is taken in sharing
experiences and ideas with others.

Possible Characteristics
some revision/editing (mainly conventions) is done based on feedback from teacher and peers
writing is patterned after predictable stories/poems or personal events, written
in simple sequence or chronological order
uses pictures, lists and storytelling to plan writing with teacher assistance
uses both manuscript and cursive writing when required, but prefers to use
manuscript, cursive writing is becoming more controlled
uses capital letters, periods, question marks, exclamation marks with increasing
accuracy, demonstrates beginning control of standard spelling of frequently
used words

LEVEL 2 GRADE 3 LIMITED WRITING
Writing is produced to recount personal experiences. Narratives are conversational.

Possible Characteristics
makes few revisions, beginning to proofread/edit work, primarily for capitals
periods with teacher direction
narratives are conversational, writing shows awareness of beginning, middle,
end
uses pictures and ideas of others to plan writing
uses standard manuscript print, recognies and practices cursive script
uses capital letters, periods, question marks, exclamation marks with increasing
accuracy, uses initial,. middle and final consosnats to represent words, uses vowels as place holders,
sometimes incorrectly, uses easily decipherable approximated spelling

LEVEL 1 GRADE 3 DEPENDENT WRITING
Writing is spontaneous.

Possible Characteristics
the initial draft is the final version
writing is telegraphic and representational, with simple vocabulary used to write ideas
an awareness of beginning and end is demonstrated; sentences patterns and models are used
uses random letters, initial and final consonants to represent words, uses correct letter choices
for some words, experiments with punctuation
an understanding of directionality and basic features of print, including upper
and lower case letters of the alphabet are demonstrated
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GRADE 5 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 5 SUPERIOR WRITING
The writing demonstrates control of the conventions of writing using a repertoire of narrative forms.

Possible Characteristics
often rereads to rewrite with assistance, using all available resources and references for revision
and editing
well structured stories, with paragraphing, character development, complex sentences are created
using a repertoire of narrative forms to express own and other's feelings, experiences and

imaginative ideas
charts and webs are used independently to plan stories
legible script is used efficiently
accurate use of periods, commas, exclamation, question and quotation marks, standard spelling for
words including terms from specialized subject areas, use of conjunction, clauses and phrases

LEVEL 5 GRADE 5 PROFICIENT WRITING
Proficiency in writing is used in a variety of narrative forms

Possible Characteristics
beginning to revise and edit during drafting for accuracy
stories include some paragraphing a nd character development with the beginning use of complex
sentences; a variety of narrative forms (story, drama, poetry) is used to express personal
experiences and imaginative ideas
charts and webs are used to plan stories with little assistance
standard cursive or manuscript are used as needed, used script of choice
sentences are punctuated accurately; standard spelling is used for a large bank of words; nouns
pronouns, verbs, adjectives, adverbs are used with skill and understanding

LEVEL 4 GRADE 5 COMPETENT WRITING
The writing demonstrates a coherent story line aroung a basic plot

Possible Characteristics
writing is revised and edited independently after reflecting on self, peer and teacher assessment
to improve work
uses simple narrative forms to express experiences and imaginative ideas; a clear coherent story
line is developed with supporting details, using a variety of sentence structures
developing a personal style of cursive writing
consistently and accurately uses basic punctuation; uses standard spelling with increasing accuracy;
regulary uses nouns, pronouns, verbs and ajectives correctly

LEVEL 3 GRADE 5 ADEQUATE WRITING
Basic story and poetry structures are used to express personal feelings and experiences

Possible Characteristics
writing is revised and edited independently after conferencing with teacher and peers
a coherent story line is developed around a basic plot using different sentence types; basic story and
poem structures are used to express personal feelings/experiences
performs written tasks with increasing proficiency in cursive script
demonstrates control of capital letters and basic punctuation; uses standard spelling for commonly
used words and close approximations for less familiar words; correctly uses nouns and verbs

1.47
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LEVEL 2 GRADE 5 LIMITED WRITING
The writing is based on familiar stories, poems and personal events

Possible Characteristics
some revisions and editing are made based on feedback from conferences with teacher and peers

simple sentences to combine the basic elements of a story, writing is based on familiar stories
,ts and personal events

uses pictures/lists storytelling to plan writing
prefers to use manuscript, uses cursive script when requested
capital letters, periods, questions and exclamation marks are used with increasing accuracy;
beginning control of standard spelling of frequently used words; uses nouns and verbs correctly

LEVEL 1 GRADE 5 DEPENDENT WRITING
The work is usually created for the writer who writes patterned stories/poems or personal events.

Possible Characteristics
revisions/edits are generally for conventions and are completed with teacher assistance
writes events using simple sequence or chronological order using complete thoughts; writing is
patterned after predictable stories/poems or personal events
uses pictures/lists/storytelling to plan writing with teacher assistance
manuscript print features appropriate upper and lower case letters
experiments with capital letters, periods, question and exclamation marks; spells simple words
and uses initial, middle, and final consonants to represent words; demonstrates a limited
awareness of nouns, verbs, adjectives
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GRADE 7 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 7 SUPERIOR WRITING
The writing demonstrates a skilful and independent ability to create well-constructed pieces of writing

for a variety of purposes.

Possible Characteristics
revises and edits for accuracy during drafting, independently proofreads/edits
writing using all available resources and references
narratives are well-constructed with well-developed characterization and setting, the literary
conventions are used with increased skill to write imaginative stories
revises plan based on connected research, uses a variety of vocabularies for specific purposes
demonstrates skilful control of punctuation, including colons, semi-colons, apostrophes,
abbreviation; demonstrates understanding and control of word spelling (regular and irregular);
shows skilful control and understanding of grammatical structures

LEVEL 5 GRADE 7 PROFICIENT WRITING
Proficiency in writing for different purposes is demonstrated. Writing is valued for learning and

enjoyment.

Possible Characteristics
often uses the suggestions of others to add detail and delete unnecessary detail, often rereads to

rewrite with assistance
writes well constructed narratives with crJnsistent characterization, time and place; uses sentence
structure for specific purposes; begins to use literary conventions of mood, suspense and figurative

language
researches detail in conjunction with planning
uses colons, semi-colons, apostrophes, abbreviations accurately; uses standard spelling for words
used, including terms from specialized areas; recognizes and uses pronouns, conjunctions clauses,

phrases, tense

LEVEL 4 GRADE 7 COMPETENT WRITING
The work shows clarity and independence in planning and creation.

Possible Characteristics
the writing is planned, suggestions of others are beginning to be used to add detail and delete
unnecessary detail, beginning to reread to rewrite with assistance
stories are well-structured, using paragraphing and character development; uses a variety of
narrative forms to express own and other's ideas, feelings, experiences
lists, charts, and webs are used to independently plan stories
frequently uses colons, semi-colons, apostrophes, abbreviations with increasing accuracy;
standard spelling and grammatical structures are used with increasing accuracy
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LEVEL 3 GRADE 7 ADEQUATE WRITING
The work uses a variety of forms of narration including: story, drama, and poetry to express
personal ideas/experiences.

Possible Characteristics
writing is independently revised/edited after reflecting on self, peer and teacher assessment to
improve work
stories include some paragraphing and character development using complex sentences; uses a
variety of narrative forms (story, drama, poetry) to express personal experiences & imaginative
ideas
uses lists, charts and webs to plan stories with little teacher assistance
punctuates sentences accurately including the use of commas and quotation marks; uses standard
spelling for a large bank of words; udemonstrates a beginning use of conjunctions, clauses,
phrases, tense

LEVEL 2 GRADE 7 LIMITED WRITING
The writing uses a clear, coherent story line with supporting details

Possible Characteristics
writing is revised/edited independently after conferencing with teachers and peers
writing contains a variety of sentence structures; simple narrative forms are used to express
experiences and imaginative ideas
lists, charts and webs are used, with some teacher assistance, to plan stories
increasing control of basic punctuation, experiments with commas and quotation marks;
standard spelling is used for commonly used and less familiar words, nouns, pronouns, verbs,
adjectives, and adverbs are frequently used correctly

LEVEL 1 GRADE 7 DEPENDENT WRITING
The basic story structure is used to write imaginative stories

Possible Characteristics
some revisions/editing is done based on feedback from teacher and peers
develops a coherent story line using different sentence types and the basic story structure to write
imaginative stories
uses lists, charts and webs to plan stories with teacher input
inconsistent use of basic punctuation; demonstrates beginning control of standard spelling of
frequently used words, shows a limited understanding and inconsistent use of grammatical
structures
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Transition

Junior

FULL-->

PARTIAL>

BEGINNING>

Early
Years

Superior

Proficient

Competent

Adequate

Limited

Dependent

COMPOSING I TRANSCRIBING

Early Years to Specialization Years

On the upper corner of each page is a variation on
the above graphic. A grey bar aligned with "Full",
"Partial", or "Beginning" on the left of the column

indicate the level of performance demonstrated by
the exemplar for both composing and transcribing.

The terms "Superior" ... "Dependent" on the right

of the column reference Ministry of Education

levels (See Section II).
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APPENDIX M

STUDENT WRITING EXEMPLARS BOOKLET
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This document contains two collections of student
writing samples.

The writing in Section I, collected mainly from
North York classrooms, includes pieces created by
students from the Early Years through the
Transition Years. Each piece has been assessed
using "Analytic Scoring"a process explained on
page 8 and illustrated extensively by the examples
that follow.

The writing in Section II, provided by the Ministry
of Education and Training, includes the anchor
papers used as references in the provincial writing
review for scoring grade 9 and grade 12
submissions. These pieces are assessed using
"Holistic Scoring". This is explained on page 107
and illustrated by the Ministry samples.

In the Fall of 1994, Section II will be expanded to
include anchor papers from North York students
in grades 3, 5 and 7. The Holistic Writing Levels of
Performance Scales for those grades are included
for your information at this time.

Terms of Reference, on pages 8 and 9, defines and
clarifies key ideas needed to use the materials in
this document. As our source of "common
language", consider it essential reading before
venturing into the pages beyond.
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TERMS OF REFERENCE
Section 1: Analytic Scoring

Modes of Writing:
Personal, Imaginative, Functional

1) Personal
writing tends to be about the writer's own
experiences, thoughts, feelings and opinions
the language used is close to the writer's own
speech patterns
the writing focusses more on the needs of the
writer than on the effects on the audience

2) Imaginative (Expressive, Poetic)
this mode is the language of literature
writing is imaginative
the writer considers words and their
arrangement carefully, always with the
intended audience in mind

3) Functional (Informational, Expository)
the writing is task-oriented, designed to get a
job done
includes lists, instructions, reports, records
the writer may be required to use specialized
vocabularies
accuracy and clarity are important

N.B. Writing doesn't always fall neatly into one of
these groups. Often writing overlaps and
crosses over into more than one group.

(from OAIP, Ministry of Education, 1989)

8

Writing Outcomes,
Levels of Performance,
Suboutcomes, Indicators

1) Writing OuLomes
Four writing outcomes have been developed
for students from Junior Kindergarten to the
end of the Transition Years in North York
schools. The writing outcomes outline student
expectation in the following areas:

Writes to Express Personal and Imaginative
Ideas (Personal, Imaginative)
Writes to Record and Investigate (Functional)
Conventions of Writing (Conventions)
Revises and Edits Written Work
(Revising/Editing)

2) Levels of Performance
As students grow and develop their skills and
competencies in the use of written English,
they move to a higher level of performance
along a continuum of growth.
For each division (Early Years, Primary,
Junior, Transition Years) there are 3 levels of
performance described (beginning
acquisition, partial acquisition and full
acquisition).
Most students are expected to be at the full
acquisition level of performance by the end of
their last year in the division.

3) Suboutcomes
Each writing outcome is composed of a
number of elements (suboutcomes) which,
when taken together, comprise the entire
outcome.
Students may be uneven in their development
of the skills and competencies contained in
each of the suboutcomes.

4) Indicators
Each suboutcorne conta:,ns a written
description that helps teachers know what to
look for when analyzing a student writing
sample.
The indicators develop along a growth
continuum for each of the suboutcomes.
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For example:

OUTCOME:

DIVISION: Junior

LEVEL OF
PERFORMANCE: Partial Acquisition

SUBOUTCOME: Spelling

Conventions of Writing

INDICATOR:
Uses standard spelling for a larger bank of
commonly used words; shows increasing
confidence and accuracy in spelling unfamiliar
words

Writing Process

1) Composing
includes the student's ability to generate ideas;

organize information; express opinions; convey
emotions; describe people, events, and scenes;
use language effectively for different purposes

2) Transcribing
includes the student's ability to communicate
ideas and information in effective standard
English, using conventional forms of
handwriting, spelling, punctuation and
grammar

3) Revising and Editing
revision to the writing may involve additions

to content, deletion of irrelevant material,
reordering of information, rewording of
sentences, selection of more effective words
editing includes making final decisions about
layout and proofreading for spelling and
punctuation errors. The writing can then be re-
copied into its final form.

(OAIP, Ministry of Education, 1989)

Analytic Scoring

Using the exemplars, analysis, c nd indicators of
writing, completed samples of students' writing
can be analyzed to determine their levels of
performance in each outcome area. Information
about the student's understanding and control of
writing skills and processes requires the teacher to
both observe the writer at work and analyze the
finished product.

Specialization

Transition

Junior

FULL

PARTIAL--->

BEGINNING>

Early
Years

Superior

Proficient

Competent

Adequate

Limited

Dependent

COMPOSING TRANSCRIBING

Early Years to Specialization Years

On the upper corner of each page is a variation on
the above graphic. A grey bar aligned with "Full",
"Partial", or "Beginning" on the left of the column
indicate the level of performance demonstrated by
the exemplar for both composing and transcribing.

The terms "Superior" ... "Dependent" on the right
of the column reference Ministry of Education
levels (See Section 11).

1 00

9
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Early Years Writing Outcomes

11



Vocabulary

Organization /
Style

Form /
Purpose

Planning

Vocabulary

Organization /
Style

Form /
Purpose

Planning

Punctuation

Spelling

Early Years Writing Outcomes

Beginning Acquisition Partial Acquisition Full Acquisition

Writes to Express Personal Experiences and Imaginative Ideas
writes mainly scribbles writes many recognizable letters begins to write simple sentences

is not yet aware of print / meaning
connection

shows becoming awareness of
print/meaning connection

does not chooses to create handwork creates artwork/handwork for
or artwork personal pleasure

rarely writes writes stories when suggested by the
teacher

Writes to Record and Investigate
writes mainly scribbles

does not yet structure writing

does not yet create writing for a
specific purpose

rarely writes

Conventions of Writing
uses punctuation marks
spontaneously in writing to imitate
writing models

luses drawings and scribbles to
represent words and ideas

recognizes that own writing conveys
a message

creates artwork/handwork for
personal pleasure and attaches
meaning to work

seeks opportunities to write own
stories

writes many recognizable letters

begins to use one or two writing
forms to convey a message

begins to create writing to enhance
play and classroom activities

writes when suggested by the teacher

begins to write simple sentences

uses a number of different writing
forms to convey a message

creates signs, cards, phone and
address lists to enhance play
activities

seeks opportunities to write

randomly places punctuation marks
in writing

uses random letters, scribbles and
marks to represent words and ideas

Revises and Edits Written Work

begins to use periods and capital
letters correctly

uses scribbles, marks, random letters,
initial and final consonants to
represent words and ideas; uses
correct letter choices for some
sounds

Publishes 'does not yet choose to publish work selects pieces of writing with teacher independently selects pieces of
support to be published or displayed writing to be published or displayed
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Early Years Exemplars
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Specialization

Transition

Junior

Primary

FULL

PARTIAL

BEGINNING>

COMPOSING TRANSCRIBING

Pre-release Version: Do Not Photocopy

EARLY YEARS
Holistic Assessment

Precomninn.icative Scabh le
Shamei1 Age: Briars 8 mouths

Commimicative Scrable
Wadury 5rmurs

2North York Writing Exemplars, Early Years

Wavy lines and squiggles to which a child may not
attribute any meaning or message but which he identifies
as "his writing."

Pictures have been embedded into the scribbles.

Wavy lines and squiggles to which the child identifies as
"her writing."

"My aunt is going home. Were saying good-bye."

Wavy lines and squiggles to which the child attributes
meaning and which he is able
to "read."
(Expressive writing)
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EARLY YEARS
Holistic Assessment

Starr SerEbble
Vanilla Age: alyiecus 11

months
"I am coming to school by myself. Butterfly is on my head.
She stays and I like it."

Many horizontal rows of scribbles that represent to the
child a whole story. This story, by a Vietnamese child,
includes orthographic accents. Note the first language
influence in the written form. She is beginning to express
emotion.
(Expressive writing)

Sentence Scr±ble
'helm* Age: 4 yesars 10 'moths

VicesiScr0:ible ale 1)
Vicki Age 4 rears

Specialization

Transition

Junior

FULL >

PARTIAL>

BEGINNING>

COMPOSING TRANSCRIBING

"This is my brother Lloyd. He is two. He plays in the
mud. He washes his hands."

Each row of scribble denotes a sentence or a complete
thought to the child. This child understands the meaning
of a sentence and writes in a left to right progression. The
length of the scribbles matches the length of the sentences.
There is a sequence of events expressed in this story.
(Expressive writing)

"My Daddy shaves in the morning."

Each scribble is short in length with a space between the
boundaries of the scribble. These scribbles represent
individual words. There are the same number of scribbles
as there are words in the child's reading. This child shows
an awareness of the concept of "word."

1_

North York Writing Exemplars, Early Years.



Specialization

Transition

Junior

Primary

FULL

PARTIAL>

BEGINNING-->

COMPOSING 1 TRANSCRIBING

BIA\

T`cNL PALO,
Non-Plionetic Letter Strings

Diana Age: 5 years amonth_s

Pre-release Version: Do Not Photocopy

EARLY YEARS
Holistic Assessment

-544.5144rollis2ApazzleS44§;kers

Word Scribble (Etnimple 2)
Gordon. Age: 8years 10 mouths

IJo t\AT N
Consanauxt Spelling
Daniel Age: 4 years 8 mouths

4North York Writing Exemplars, Early Years

"Once upon a time there was a princess."

Each scribble is segmented by a period instead of a space.
This child has become aware of punctuation. The child
identifies these scribbles as words. He uses some literate
language of fairy tales, ie. "Once upon a time....
(Poetic writing)

Mom watch a movie.
She like Chinese movie."

This is a transitional stage between the scribble and
phonetic stages of writing. Notice how this child's
handwriting has developed. She has learned to form
many letters. There is no letter-sound relationship as yet.
The absence of tenses in the first language is transferred to
the second language. (Expressive writing)

"I'm jumping on a trampoline."

This child begins to discover the relationships between the
sounds and the letters. This child uses mostly initial
consonants and some final consonants to represent words.
(Expressive writing)
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EARLY YEARS
Holistic Assessment

r\IA /k1--pie TALE.
c'E

Approximated Spellin,g
'rash's= Age: 4years 2 xnantbs

"My Mommy taking me bath."

This child begins to use vowel symbols in her writing.
With the use of spaces between words she shows an
awareness of what a word is. She is relating a personal

event.
(Expressive writing)

BEN N1\
D

Intel"
Ael"tedge: 4 yesx 5 zucoath_s

11r e TO VIDC \-\
11e-ro WocH

cArtue) 5
Transitional Spelling
Christoptuei Aigt : 5 years

BEGINNING >

PARTIALa

COMPOSING TRANSCRIBING

FU LL-->

Primary

Junior

Specialization

Transition

"Me and my sister read the Koran."

This child writes so that the reader can easily understand
the intended message. She uses a horizontal scribble after
the "t" in the word "the" as a place marker. She prints in
upper- case letters.
(Expressive writing)

I like to watch TV. I like to watch cartoons."

This child uses conventional spelling most often but
continues to approximate spelling for some words.
He is beginning to use punctuation correctly. Notice how
the lower- and upper-case letters are interspersed.
(Expressive writing)

16 7
North York Writing Exemplars, Early Year
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EARLY YEARS
Personal Writing

This is an example of the beginning acquisition of
writing in the Early Years. In this sample, the
student uses drawings and scribbles to represent
words and ideas. The child told the teacher that
this was "writing".

Junior

.....1
Primary

FULL

PARTIAL>

BEGINNING>

COMPOSING TRANSCRIBING

kNorth YorIc Writing Exemplars, Early Years
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EARLY YEARS
Personal Writing

This kindergarten student uses random letters and
marks to represent words and ideas. He does not
yet have an understanding of the directionality of
written text. Drawing is used to enhance his
writing.

Specialization

Transition

Junior

Primary

FULL

PARTIAL

BEGINNING>

) 0 H

COMPOSING TRANSCRIBING

North York Writing Exemplars, Early Years



Spsciallzation

Transition

Junior

Primary

FULL

PARTIAL>

BEGINNING>

COMPOSING TRANSCRIBING

Pre-release Version: Do Not Photocopy

EARLY YEARS
Personal Writing

Drawings, scribbles, random letters, and marks are
used to represent words and ideas. This four-year
old is imitating adult writing in this Early Years
sample.

.45.±.116.0

8North York Writing Exemplars, Early Years
1
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EARLY YEARS
Personal Writing

COMPOSING
In this piece of writing, this kindergarten student is
beginning to develop an awareness of the
print/meaning connection. This writing samples
contains recognizable letters and uses the number 2
to represent the word "to".

TRANSCRIBING
Random letters, initial and final consonants are
used in this sample to represent words and ideas
as is the number 2 to represent the word to.
Correct letter choices are used for some sounds and
the word "we" is correctly spelled.

Specialization

Transition

Junior

Primary

FULL>

PART1AL--).
ow.mot

BEGINNING>

COMPOSING TRANSCRIBING

LS N7" vvE wNT X .DEL.-F0

171 North York Writing Exemplars, Early Year:



Specialization

Transition

Junior

Primary

FULL >

PARTIAL>

BEGINNING >

COMPOSING TRANSCRIBING

Pre-release Version: Do Not Photocopy

EARLY YEARS
Personal Writing

"My mom has a dress.
My mom has a head.
My mom has hair."

COMPOSING
A beginning awareness of the print meaning
connection in this sample of early years writing.
The sample contains many recogizable letters and
the child's drawing enhances the story and
illustrates the young author's message.

TRANSCRIBING
This kindergarten student is beginning to use
random letters, scribbles, and marks to represent
words and ideas. She is beginning to use correct
letter choices for some sounds (mo mom) and uses
scribbles and marks to represent words and ideas.

NA N\ vAcc tr,

N%

1 r 2
10North York Writing Exemplars. Early Years
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EARLY YEARS
Personal Writing

Specialization

"I eat breakfast" Transition

COMPOSING
This 5 year old has created a story to describe his
illustration. His story contains recognizable letters
demonstrating the student's understanding that
meaning is conveyed through print.

TRANSCRIBING

Junior

Primary

FULL.-->

PARTIAL>

BEGINNING>

COMPOSING I TRANSCRIBING

0 North York Writing Exemplars, Early Years-



Specialization

Tranattion

Junior

Primary

FULL

PARTIAL>

BEGINNING >

COMPOSING TRANSCRIBING

Pre-release Version: Do Not Photocopy

EARLY YEARS
Personal Writing

"My Cat. Me see a stop."

Initial consonants and several correct letter
choices have been used by this student to
represent words and ideas. The words "cat" and
"stop" are spelled correctly. The student uses
periods to separate the different ideas represented
in his illustration.

D

P\T_ SroP

174
12North York Writing Exemplars, Early Years
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EARLY YEARS
Personal Writing

Specialization

"I like pizza!" Transition

This 5 year old uses many recognizable letters to
express her thoughts, but still uses a scribble to
"sign"his name. This sample illustrates the
student's understanding that he can convey his ideas
through print.

Junior

Primary

FULL-->

PARTIAL>

BEGINNING>

lK p= P

l5

COMPOSING TRANSCRIBING

North York Writing Exemplars, Early Years-



Specialization

Transition

Junior

Primary

FULL

PARTIAL>

BEGINNING>

COMPOSING I TRANSCRIBING

Pre-release Version: Do Not Photocopy

EARLY YEARS
Personal Writing

COMPOSING
This example of Early Years writing demonstrates
the ability of the student to compose a simple
sentence to convey a message. The use of artwork
enhances the writing and provides additional
information about the message.

TRANSCRIBING
Random letters, initial and final consonants are
used in this sample to represent words and ideas.
The words "go to" are correctly spelled and this
student is beginning to use periods placed
randomly throughout the message.

14North York Writing Exemplars, Early Years
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EARLY YEARS
Personal Writing

This Early Years writing sample is an example of a
student who recognizes that her own writing
conveys a message. She combines text with artwork
and does not yet attend to the conventions of
written work, breaking the word Jessica into two
parts. She has created artwork to accompany her
writing to add meaning to the

Specialization

Transition

Junior

Primary

FULL>

PARTIAL>

BEGINNING>

COMPOSING TRANSCRIBING

North York Writing Exemplars, Early Years-
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Specialization

Transition

Junior

Primary

FULL

PART1AL>

BEGINNING>

COMPOSING TRANSCRIBING
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EARLY YEARS
Functional Writing

This grocery list was written by Susan to
enhance her play in the "store" that was set
up in the dress-up area in the classroom.
Each line of scribble represents an item on
the shopping list.

16North York Writing Exemplars, Early Years 173



Specialization

Transttion

Junior

Primary

FULL

PARTIAL>

BEGINNING>

COMPOSING I TRANSCRIBING
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EARLY YEARS
Functional Writing

This kindergarten student has used animal stencils
to create a number of different animal pictures that
she then labeled. she is aware that writing is used
to convey a message and demonstrates her ability
to create meaningful text to match her illustrations.
She used a picture dictionary to locate the correct
spelling of each label and has labelled her page
"SOME ANIMALS THAT IS ALL", demonstrating
her understanding that such a page of text requires
a title.

17S
18North York Writing Exemplars, Early Years
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EARLY YEARS
Functional Writing

The student demonstrates her
understanding that text conveys a message.
She has written an important message and
illustrated it to emphasize her meaning.

Specialization

Transition

Junior

..F4=11=11.

Primary

FULL).pre.T+.

PARTIAL >

BEGINNING>

DIA

luO

COMPOSING TRANSCRIBING

North York Writing Exemplars. Early Years-
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EARLY YEARS
Functional Writing

This number book is a sEidor kindergarten
student's way of demonstrating his understanding
of the relationship between numbers and objects.
He has created a book that shows one-to-one
correspondence of numbers and objects from 1 to

22 and at the end of the book
complete his work with "THAT
ALL' to let his audience know that
he has finished. This book
reinforces the mathematics being

\-\
learned in the class and can be

\ used by the child to enhance his
OC ° learning.

Spocialization

Transition

Junior

Primary

FULL-->

PARTIAL>

BEGINNING>

COMPOSING TRANSCRIBING

15'1
North York Writing Exemplars, Early Years-
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Vocabulary

Organization /
Style

Form /
Purpose

Planning

Vocabulary

Organization /
Style

Form /
Purpose

Planning

Punctuation

Spelling

Grammar

Primary Writing Outcomes

Beginning Acquisition

Writes to Express Pers
uses simple vocabulary to express
ideas

shows some awareness of beginning
and end

writes using telegraphic and
representational form

writes spontaneously

Partial Acquisition

onal Experiences and Im
adds action verbs and common
linking works (and, so, but)

writes events in simple sequence or
chronological order

writes using predictable stories,
poems, o: personal events as a
pattern

uses pictures, lists and storytelling to
plan writing with teacher assistance

Writes to Record and Investigate
uses simple vocabulary to write and adds action verbs and common
account linking words (and, so, but)

writes accounts showing awareness
of beginning and end

writes using telegraphic and
prepresentational forms

writes spontaneously

Conventions of Writing
uses capital letters, periods, question
marks, exclamation marks with
limited accuracy

uses random letters and initial and
final consonants to represent words;
uses correct letter choices for some
words

does not differentiate parts of speech

Handwriting demonstrates an understanding of
'directionality and basic features of
print including upper and lower case
letters

Revises

Edits

Publishes

Full Acquisition

aginative Ideas
uses adverbs and adjectives and
often uses linking words

writes stories in the correct order of
events

writes stories based on familiar
stories, poems or personal events

uses pictures, lists and storytelling to
plan writing

attempts to combine the elements of
the modelled form in sequence

Engages in simple types of
informational writing to record and
inform, using a modelled format

uses pictures, lists and oral retelling
to plan writing with teacher
assistance

experiments with functional
vocabulary

writes a sequenced account (or letter)
coherently recording a series of
events or learning activities

uses familiar forms of functional
writing for many purposes (notes,
letters, memos, lists)

uses pictures, lists and oral retelling
to plan writing

uses capital letters, periods, question
marks, exclamation marks with
increasing accuracy

uses initial, middle and final
consonants to represent words; uses
vowels as place holders, sometimes
incorrectly; uses easily decipherable
approximated spelling
is beginning to recognize and
correctly use some parts of speech
including nouns and verbs

uses standard manuscript print;
recognizes and practices cursive
script

Revises and Edits Written Work
initial draft is the final version makes few revisions with teacher

and peer assistance

does not yet edit writing

publishes work with little attention
to audience and/or selection criteria

uses capital letters, periods, question
marks, exclamation marks correctly
in more than one sentence

uses standard spelling for commonly
used words and approximated
spelling and transitional spelling for
less commonly used words

recognizes and correctly uses some
parts of speech (nouns and verbs);
:mains to use adjectives and adverbs

produces controlled cursive writing
when required

begins to proofread/edit work for
capitals, periods, and spelling (with
direction)

publishes work with some attention
to selection criteria and audience
(with support)

uses peer and teacher assistance to
add detail and revise writing

frequently proofreads/edits for
capitals, periods and spelling (with
support)

prepares selected pieces of writing for
publication with greater attention to
selection criteria (with support)
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Specialization

Transition

Junior

FULL >

PARTIAL>

BEGINNING>

Early
Years

,i111MINIM

Superior

Proficient

Competent

Adequate

Limited

Dependent

COMPOSING TRANSCRIBING

Pre-release Version: Do Not Photocopy

PRIMARY
Personal Writing

COMPOSING
With simple sentences and vocabulary,
this primary student has written a story
about her day with grandpa. This writing
is conversational and is an example of a
spontaneous piece of work.

TRANSCRIBING
The student uses standard spelling to
convey this simple message. Periods are
over-used, almost as place holders
between words. Upper case letters are used
throughout the text, with some words
containing a mixture of upper and lower
case.

2North York Writing Exemplars, Primary Division 5
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PRIMARY
Personal Writing

COMPOSING
This journal entry recounts recent events
in the student's life. He has attended to
the sequence in which the events
occurred, using the word "and" to connect
the events.

TRANSCRIBING
This student uses standard spelling for
familiar words and easily decipherable,
approximated spelling for unknown
words ("cot" for "caught", "nrvs" for
"nervous", "almos" for "almost").
sentence stucture is still developing.

Spoclallzatlon

Transition

memlimmg.

Junior

FULL-->
Superior

Proficient

PARTIAL >^^ Competent
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PRIMARY
Personal Writing

COMPOSING
This grade 2 student has created a poem
(song) appropriately using rhyming words
and other features such as repetition of
the word "love" to create the poem. She
often uses the word "and" to link ideas.

TRANSCRIBING
Upper case letters have been used
appropriately for proper names and for
sentence beginnings and standard spelling
has been used consistently for common
words. Transitional spelling can be seen in
the use of "frends" for "friends". Correct
use has been made for upper and lower
case letters. Full stops (periods) have been
used correctly in more than one sentence.
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PRIMARY
Personal Writing

COMPOSING
Although the structure of this familiar pattern is
maintained by the student, she does not yet
consistently demonstrate an understanding of
the task. Verb agreement is inconsistent.

TRANSCRIBING
The student demostrates her understanding of
many of the conventions of writing in this
patterned piece. She begins each sentence with a
capital and ends with a period, maintaining the
beginning structure of each line of the text.
However she does not maintain this parallel
structure at the end of each line (predicate,. using
either nouns or verbs to end her thoughts.
Although conventional spelling is used, verb
agreement is inconsistent.
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PRIMARY
Personal Writing

COMPOSING
This sample illustrates the student's ability to
write a personal version of a familiar story
pattern. His sentences are complex, creative
responses to the task. The student clearly
demonstrates his understanding of the pattern he
is using to model his own writing.

TRANSCRIBING
This patterned piece of writing illustrates the
student's ability to use the basic conventions of
writing. Capitals and periods are used to begin
and end most thoughts, and standard spelling is
used throughout the piece. The student
maintains subject and verb agreement in each
sentence and maintains the parallel structure of
each thought.
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PRIMARY
Personal Writing

COMPOSING
The issue of racism is dealt with in this student's
personal narrative writing. She demonstrates her
ability to write a persuasive piece dealing with a
controversial topic following a logical format.
Sentence structure is varied throughout the piece.
The student defines the term, states why she thinks
racism is a problem, and poses a solution to the
problem with the "Things you can do" section of her
narrative.

TRANSCRIBING
The student has good control of the basic
conventions of written English. Capitals and
periods are used appropriately and the student is
beginning to use quotation marks and exclamation
marks correctly. Standard spelling is used
throughout, although a few errors are still evident
("peoples" for "people's", "goverment" for
"government").
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Pre-release Version: Do Not Photocopy

PRIMARY
Imaginative Writing

COMPOSING
This sample demonstrates the student's
ability to write a creative story in a clear
and logical sequence. The story follows
the familiar fairy tale pattern, beginning as
it does with "Once upon a time". The
student writes using simple sentences and
connects ideas using "and" to link his
thoughts.

TRANSCRIBING
The writer inconsistently uses capitals to
begin sentences and periods to end a
complete thought. Many familiar words
are spelled correctly, and approximated
spelling is used for unknown words
("hunted" for "haunted", "gost" for
"ghost").
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PRIMARY
Imaginative Writing

COMPOSING
The fairy tale is the model for thiS short,
imaginative story. This primary student has
written a story with a logical story structure,
beginning with once upon a time and ending
with a dramatic conclusion. The plot of the story
is a familiar one that many children would relate

FULL>
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Proficient

PARTIAL --> 77 -,:,-1"- Competent

BEGINNING> Adequate

, Limited

Dependent

Specialization

Transition

Junior

TRANSCRIBING
This primary student is beginning to
demonstrate her knowledge of sentence structure
by beginning some sentences with capitals and
ending some of them with periods. This is
demonstrated inconsistently througout the story.
Conventional spelling used for most familiar
words and easily decipherable approximated
spelling has been used for unknown words
( "fiary" for "fairy", "tehre" for "there).
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PRIMARY
Imaginative Writing

COMPOSING
This imaginative story follows a logical sequence demonstrating the
student's awareness of the need for a beginning, middle and end to a
story. His awareness of story structure is also evident through his use of
the beginning "Once there lived..." Although he uses linking words to
connect ideas, a number of his sentences are run-on sentences, requiring
further editing.

TRANSCRIBING
The student uses capitals and periods with increasing accuracy
throughout his story. Standard spelling is used for many words,
although a number of errors are still evident in the edited piece ("new"
for "knew"; "midle" for "middle"; "couldn't of" for "couldn't have").

This primary student, after conferencing with peers and the teacher, was
able to edit his work with increased accuracy. The student would be
required to reread his story aild edit it once more to ensure that all the
conventions of writing have been corrected in order to display his work
publicly. The student does not yet revise work to add details or make
other revisions to the content of the story.
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THE SLEEPING GROUNDHOG

Once there lived a groundhog that
would not get up. He would sleep for
millions of years. He had a friend
named Sonec the hedgehog. He tried
to wake up groundhog but no luck
but he won't wake up but something
happened. One day groundhog was
gone. Sonec new that he couldn't of
run away. So sonec went to find him.
Finally he found him in the midle of
the sewer hole so Sonnec-brought
him back and now he was not
sleeping again. He was awake.

1"3
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PRIMARY
imaginative Writing

COMPOSING
The illustration serves as a plan for the student's
creative writing below. The story explains the
details in the illustration in simple sentence
format. The story follows a logical sequence,
outlining each event evident in the illustration

TRANSCRIBING
Sentences in this sample are complete thoughts
which generally begin with capitals and end with
periods. Subject and verb agreement is evident
throughout and standard spelling is used
consistently. The student correctly uses the
apostrophe to demonstrate possession.
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Pre-release Version: Do Not Photocopy

PRIMARY
Imaginative Writing

COMPOSING
Based on a model of a familiar poem, this
primary student demonstrates her ability to
create a poem using a known pattern. Her use of
adjectives to describe "holidays" adds creativity to
the text and demonstrates the student's
understanding of how to paint a picture with
words. The illustration is added to enhance the
writer's message

TRANSCRIBING
The format of the poem follows the conventions
of familiar children's poems. Every line begins
with a capital and each complete thought is
ended with a period. Spelling is generally correct,
although the title contains transposed letters
("hoildays"). The writer makes good use of
adjectives to bring meaning to her poem.
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PRIMARY
Imaginative Writing

COMPOSING
This late primary child demonstrates his ability
to follow a familiar poem format and create his
own poetry using repetition of words and ideas to
create the images he is developing. The poem
follows a logical sequence and format.

TRANSCRIBING
Capital letters and periods are used appropriately
in most cases in this sample of late primary
poetry writing. The stude it uses standard
spelling for most familiar words and transitional
spelling is used for unknown words ("gona" for
"going to", "frant" for "front"). The use of the
apostrophe for contractions is used
inconsistently.
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Pre-release Version: Do Not Photocopy

PRIMARY
Imaginative Writing

COMPOSING
The writer demonstrates her awareness of story structure
through her use of "Once upon a time" to begin her story. Her
story maintains the narrative structure with a clear beginning,
a middle section where a problem is described and an ending
where the problem is resolved. Linking words are used to
create complex sentences, and adjectives have been added in
the revised/edited version to create a more descriptive story.

TRANSCRIBING
The edited version c...` the story demonstrates the writer's ability
to use the basic conv,ntions of written English. Capital letters,
periods, commas are used accurately throughout the piece and
standard spelling is evident in the final version of the story.

The writer has rewritten a draft with little description or detail
and has tried to create a more imaginative, descriptive piece of
writing through revision.The revised/edited piece
demonstrates the author's ability to use adjectives to create a

more descriptive story.
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PRIMARY
Functional Writing

COMPOSING
The illustrated list of items demonstrates the
student's ability to record, in a list format, a
number of items of importance to her. Each item
is listed and illustrated separately.

TRANSCRIBING
This itemized list demonstrates the student's
awareness of the conventional listing format and
her ability to use standard spelling for the words
in her list. Upper case printing is combined with
lower case in several words.
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Pre-release Version: Do Not Photocopy

PRIMARY
Functional Writing

COMPOSING - BEGINNING
This primary student's list is an illustration of a

student experimenting with informational
writing. The list format is one way to record
ideas when planning or reporting information.

TRANSCRIBING
This sample of rhyming words, and words with
double letters ("oo", "pp") illustrates the
student's beginning awareness of phonics. It is a
simple listing of words familiar to the student.

S
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PRIMARY
Functional Writing

COMPOSING
This list of favourite songs is a demonstration of
this student's understanding of the list format.
She was able to identify, number, and record in
sequence the titles of a number of her favourite
songs.

TRANSCRIBING
The student demonstrates her ability to use the
basic conventions of written English in this list
of her favourite songs. Most commonly used
words are spelled correctly, although the use of
the number "2" for the word "to", and "A.LIFE."
for "alive" illustrate the use of easily
decipherable approximated spelling in this list.
Periods are used as place holders throughout the
piece, and upper and lower case letters are used
inconsistenly in the words in the list.
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PRIMARY
Functional Writing

COMPOSING
This report on octopuses is an example of a
primary research report where the student
relates a number of different facts that he has
learned about the octopus. The facts are stated in
simple sentences, with a drawing of the octopus
to enhance the writer's thoughts.

TRANSCRIBING
This student uses capital letters to begin each
sentence and periods to end complete thoughts.
His ability to use standard spelling is for familiar
words is evident, and he uses approximated
spelling for unfamiliar words ("eeg" for "egg",
"plasis" for "places").
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PRIMARY
Functional Writing

COMPOSING
This questionnaire is an example of a primary
child's version of a survey. Several different
fruits have been identified and listed to elicit a
response from the classroom teacher and other
children in the class.

TRANSCRIBING
The student demonstrates his understanding of
the survey format in this questionnaire.
Although the fruits in the survey are spelled
using approximated spelling, the words are easily
decipherable, showing his awareness of initial,
middle and final consonant sounds. His use of
the question mark is appropriate for the task,
although it is incorrectly placed in the survey.
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Pre-release Version: Do Not Photocopy

PRIMARY
Functional Writing

COMPOSING
This menu has been written for Zak's restaurant.
It includes food items and prices and has been
written to convey a message for the readers of the
menu.

TRANSCRIBING
A primary student's awareness of the menu
format is clearly demonstrated in this piece of
functional writing. Many words are spelled
correctly, and approximated spelling is used for
unfamiliar words. The final "e" missing from
the word "choclat" and "larg" illustrate the
student's need to have this spelling rule taught to
him during a mini lesson when conferencing
with the teacher.

COMPOSING TRANSCRIBING
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PRIMARY
Functional Writing

COMPOSING
to be added

TRANSCRIBING
This grade 2 student has rewritte her Cake
Time story to make it neater, more organized and
easier for her audience to read. She has edited
her writing so that upper and lower case letters
are used appropriately and has modified the
punctuation to fit her new format.
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Pre-release Version: Do Not Photocopy

PRIMARY
Functional Writing

COMPOSING
to be added

TRANSCRIBING
This edited version of the previous description
illustrates the young writer's attention to the
surface features of her work. She has, with
direction, rewritten her story in final form
attending to spelling and punctuation. The
format has been revised to provide the reader
with a piece of writing that is better organized
and easier to read.
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PRIMARY
Functional Writing

COMPOSING
This primary student has written an explanation
of his experiment in order to display it with his
work. He lists the steps of his experiment in
chronological order, recording for the reader the
sequence of the task. The illustration - like the
diagrams displayed in sophisticated science
experiments, adds meaning to the text.

TRANSCRIBING
The student uses standard spelling for many
words in this science experiment with easily
decipherable approximated spelling for unknown
words. Capital letters and periods are used to
begin and end sentences, and upper and lower
case letters are used appropriately throughout the
piece.

Specialization

Transition

Junior

FULL>

PARTIAL>

BEGINNING>

4mlim
,Em.

Early
Years

Superior

Proficient

Competent

Adequate

Limited

Dependent

COMPOSING TRANSCRIBING

roCicle C4 )(Sco

-1-c4( -1-14@ -toothpicks

cvaa b -f 4-am i 7 o ov
5 0 rvli

0 k n 11-00h pic i*VcD

pad rnGkie a c+ar.

2r)6 North York Writing Exemplars, Primary Division--



Specialization

Transition

Junior

FULL-->

PARTIAL>

BEGINNING>

Superior

Proficient

Competent

Adequate

Limited

Dependent

Early
Years

COMPOSING TRANSCRIBING

Pre-release Version: Do Not Photocopy

PRIMARY
Functional Writing

COMPOSING
This sample illustrates a creative writing format
to convey information about the topic of pencils.
It is an example of visual writing where the
reader has to determine how to read the sample
before being able to decode the message that has
been written.

TRANSCRIBING
The student demonstrates his ability to use
several of the basic conventions of writing in this
creative piece of visual writing. Most words are
spelled correctly. Punctuation, including the
comma and period, and a capital letter to begin
the piece are evidence of his beginning control of
writing conventions.

from Literacy through Whole Language
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PRIMARY
Functional Writing

COMPOSING
This primary student uses her reading skills to
find and then copy some technical information
and adds her own information and illustrations
to her report about Raccoons.

TRANSCRIBING
Capital letters and periods are used
inconsistently in this writing sample. This
primary student uses standard spelling for many
words and easily decipherable, approximated
spelling for unknown words ("fer" for "fur",
"paly" for "play").
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from "The Learner's Way"
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PRIMARY
Functional Writing

COMPOSING
This student demonstrates his ability to research
information about fish and summarize it in his
own words. The sample follows a logical
sequence. The writer uses a variety of sentence
types to make the report interesting for the
reader.

TRANSCRIBING
In this sample, capital letters and periods are
used correctly to begin and end sentences.
Standard spelling is used throughout the piece.
Subject and predicate agreement are still
developing, as is the student's ability to use the
apostrophe (fishes worst).
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PRIMARY
Functional Writing

COMPOSING
This grade 3 student has written a research
project to record the attributes of various horses.
In this example, one chapter of the project
describing the attributes of the work horse is
reproduced. The student, after collecting
information about variou.> Kinds of horses, lists
the characteristics of the work horse in simple
sentences.

TRANSCRIBING
The student consistently uses capital letters to
begin each sentence and periods at the end of
each complete sentence. The contraction
"they're" is correctly used to replace "they are".
She uses standard spelling throughout the
report.
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PRIMARY
FunctionalFunctional Writing

COMPOSING
This student has chosen to write a thank-you
note to her teacher correctly using some
common elements of a letter (salutation,
signature). The letter is a sequenced descriptic n
of an activity participated in by the student. The
linking word "and" has been frequently used to
connect the student's thoughts.

TRANSCRIBING
Standard spelling is used for common words and
transitional spelling for less commonly used
word ("scrached" for "scratched"). Capital letters
have been used correctly for proper names and
sentence beginnings.

Dtar Mn. .S Rein 6rt,

tar you for icncling itur Liack Cr-Tn.

I needed your ()lack because of Ho &weer,.

.ile had a piece of paper and Then we colour
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Vocabulary

Organization /
Style

Form /
Purpose

Planning

Vocabulary

Organization /
Style

Form /
Purpose

Planning

Punctuation

Spelling

Grammar

Junior Writing Outcomes

Beginning Acquisition Partial Acquisition

Writes to Express Personal Experiences and
Full Acquisition

Imaginative Ideas
begins to experiment with literary uses. and expanded repertoire of
vocabulary vocabulary

attempts to combine the basic develops a coherent story-line
elements of story around a basic plot

writes stories based on familiar
stories, poems, and personal events

with teacher assistance, uses listing,
storytelling to plan stories

Writes to Record and

uses basic story and poem structures
to express personal feelings and
experiences

with teacher input, uses charts and
webs to plan stories

Investigate

uses an expanded repertoire of
vocabulary to communicate dearly
and accurately

writes stories that include some
character development; writes
complex sentences and begins to
develop paragraphs

uses a variety of narrative forms;
story, drama, poetry to express
personal experiences and
imaginative ideas
uses charts and webs to plan stories
independently

experiments with functional
vocabulary

functional writing is coherent

writes to inform and explain; records
information using various formats

uses pictures, lists, and oral retelling
to plan writing

Conventions of Writing

uses an expanded repertoire of
functional words

functional writing is coherent
containing supporting details

uses basic functional structures to
report information in a clear,
well-organized format

uses diagrams, charts, webs, to plan
writing (with teacher assistance)

uses an expanded repertoire of
functional vocabulary to
communicate clearly and accurately

writing includes some paragraphing
and shows critical thinking

writes to explain ideas, to make
notes on topics

uses diagrams, charts, webs to plan
writing (with little assistance)

begins to use commas and quotation
marks (often inaccurately); uses
other punctuation forms accurately

uses standard spelling for commonly
used words; begins to spell
unfamiliar words accurately

recognizes and correctly uses the
following parts of speech: nouns,

!verbs, adjectives, adverbs

Handwriting !performs written tasks with
'increasing proficiency in written
script

Revises and Edits Written Work
Revises

Edits

Publishes

uses commas and quotation marks
with increased accuracy; uses other
forms of punctuation accurately

uses standard spelling for a larger
bank of commonly used words;
shows increasing confidence and
accuracy in spelling unfamiliar
words

writes subject-verb agreement; uses
adjectives correctly to modify nouns

developing a personal style of
cursive script

punctuates sentences accurately,
including the use of commas and
quotation marks

uses standard spelling for a larger
bank of commonly used words and
for words encountered less
frequently

recognizes, understands and
correctly uses the following: nouns,
verbs, adjectives, adverbs

uses legible script efficiently

begins to use suggestions of others to
I add detail and delete unnecessary
detail; begins to re-read and re-write
with teacher support

proofreads and edits with teacher
and peer assistance; does not yet
revise or edit during drafting

prepares selected pieces of writing for
publication independently, given
selection criteria

uses suggestions of others to add
detail and delete unnecessary detail;
often re-reads to re-write with
assistance

proofreads and edits with some
assistance; begins to revise and edit
during drafting

prepares selected pieces of writing for
publishing based on established
criteria with support; beginning to
articulate reasons for selection

c) )
)

adds detail, deletes unnecessary
details after conferencing; re-reads to
re-write with attention to ideas and
expression

proofreads and edits using a variety
of references (e.g., dictionary,
thesaurus, word lists, peers, etc.)
with little assistance; revises and
edits some text during drafting

prepares selected pieces of writing for
publishing based on selection criteria
independently; developing own
reasons for selechon
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JUNIOR
Personal Writing

COMPOSING
The writer introduces her topic through the lead
sentence of her story. She uses repetition for emphasis
and incorporates phrases encountered in reading in her
writing ("So at this point"). Many sentences in this
personal piece of writing begin with common linking
words and linking words are found in a number of the
complex sentences use(' in the sample.

TRANSCRIBING
The writer uses capitalization and periods appropriately
to begin and end her sentences. She demonstrates her
ability to use an apostrophe when using a cor traction.
Standard spelling is used for most words, with
approximated spelling being used for unknown words
("ressece" for "recess"). Quotation marks for direct
speech have not been used when direct speech has been
written.
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JUNIOR
Personal Writing

COMPOSING
This writing sample was written to convey a message to
the reader. In this piece of expressive writing the writer
is able to reflect his feelings and emotions. He
incorporates phrases a patterns observed in reading and
listening ("Like I said") and uses a conversational style
that reflects his purpose and audience. He selects
appropriate words and phrases in order to convey his
mood. He is beginning to use linking words and phrases
and a variety of sentence types, including compound and
complex.

TRANSCRIBING
The writer usually uses capitals and periods to begin
and end his sentences. He is beginning to use commas
with occasional accuracy and uses the apostrophe
correctly. Standard spelling is used for commonly used
words, with approximated spelling used for unknown
words ("find" for "friend"). Subject and verb
agreement is evident in this writing sample.
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JUNIOR
Personal Writing

COMPOSING
This chant is an example of grade 4 writing. A poem has
been written using a predictable pattern selected from a
poem encountered in reading and listening.

TRANSCRIBING
Standard spelling, punctuation and capital letters are
used consistently throughout this patterned poem.
Good control of cursive script is evident, although
manuscript printing is used for most capital letters.

This student arrived from Sri Lanka in one year ago with some
former English. This chant was written following an
introduction and experimenting with the chant: JUNK FOOD,

Early from Sonja Dunns book Butterscotch Dreams.
Years

COMPOSING TRANSCRIBING
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JUNIOR
Imaginative Writing

COMPOSING
This imaginative piece of writing is a descriptive piece
of work by a grade 4 student. It demonstrates the
student's ability to write expressively, using a variety of
sentence types and descriptive words to create a picture
of the setting in the reader's mind.

TRANSCRIBING
The student uses standard spelling for most words,
although some words are still spelled incorrectly ("trial"
for "trail", "bottem" for "bottom"). The student uses
commas correctly to separate her thoughts and correctly
uses capitals and periods to begin and end her sentences.
She uses the apostrophe in "head's", but it is an
incorrect use of the apostrophe. The story is an excellent
example of the student's ability to use adjectives to
enhance her writing.
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JUNIOR
Personal Writing

COMPOSING
This narrative piece of personal writing demonstrates
the student's ability to record his thoughts in a logical,
sequenced chronology of events. Although a recent
arrival to Canada, the student has created a story that
defines a problem he is having and a resolution to the
problem. He has also used this writing to express his
feelings about wearing glasses.

TRANSCRIBING
This piece of writing is an example of a Junior E.S.L.
student who is beginning to overgeneralize the rules of
written English prior to refining his writing skills. His
syntax, grammar, and sentence structure are sometimes
awkward, reflecting his stage of skill development in his
second language. Standard spelling is used for
commonly used words, approximated spelling is used
for less familiar words ("laph", for "laugh").
Punctuation and capitalization is inconsistent, although
the question mark has been used correctly.
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JUNIOR
Imaginative Writing

COMPOSING
The writer shows her emotions and feelings in this
piece of personal writing. She uses a variety of sentence
types including complex and compound and also uses
linking words such as "and", and "but" to connect her
ideas. The story is written in a logical sequence with a
clear beginning, middle and end

TRANSCRIBING
Capitals and periods are appropriately used to begin and
end each sentence. Standard spelling is used for most
words, with easily understandable approximated
spelling used for unknown words ("safisticated" for
"sophisticated"). The writer uses the apostrophe for
contractions, but incorrectly ("diden't") and does not use
quotation marks when correct speech is indicated in the
story.
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JUNIOR
Imaginative Writing

COMPOSING
This grade 5 student uses the fairy tale genre in an
original form. She supports her main character's
mission by introducing a mystery (the missing ruby).
The outcome of her story is a result of her character's
uriousity with is introduced in her opening paragraph.
Her purpose, which she fulfilled, was to write a "journey
plot". The story shows logical sequence and resolution.
Simple sentences are the main sentence format. While
sometimes incorrectly, she is beginning to organize her
thoughts into paragraphs.

TRANSCRIBING
Capitalization, punctuation, and quotation marks are
used correctly. Nouns/verbs agree, and tenses are used
correctly, as are pronouns. Although spelling is
generally accurate, some errors are made ("villiage" for
"village", "slidding" for sliding")

5co,rdnin9 for -the Ruby _

i+le fagebiz *here. lived a
girl narnerl rlionicve. Ploniclue. loved

Foster becowse the Mel nearchiri3 for
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Mou* missing rca ruby. Manictue
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ruby.
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because, he 1-houicpi- somebody Kitas
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-found ;f. Monique and +he. vii1ia3e ?cop+
lived happily ever after.
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JUNIOR
Imaginative Writing

COMPOSING
This grade 6 student uses writing to express feelings and
emotions. This short story illustrates her growing
awareness of the issue of racism and how it affects
children. She uses a variety of sentence structures
including complex sentences and incorporates direct
speech into her writing to develop the story-line.

TRANSCRIBING
This story demonstrates that the student has a good
command of standard spelling. She uses commas and
quotation marks accurately in complex and compound
sentences. Some grammatical errors are evident
("camed" for "came", "racism" for "racist"), that reflect
the student's E.S.L. background.
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JUNIOR
Personal Writing

COMPOSING
This sample of personal writing demonstrates the
writer's ability to express her thoughts clearly in logical
sequence. She uses descriptive language and
illustrations to enhance her ideas.

TRANSCRIBING
The student uses simple sentences that begin with a
capital and end with a period to express her thoughts.
Standard spelling is used throughout the piece. A few
errors are evident in her use of conventions including
the spelling of the word "neeling" for "kneeling" and a
run-on sentence.
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JUNIOR
Functional Writing

COMPOSING
This grade 4 student has written a report to describe his
house. The account is correctly organized into
paragraphs, although the writer still writes using
mainly simple sentences. The report is written in a
logical sequence based on the student's observations of
his own home

TRANSCRIBING
The student is able to spell all words in the story
correctly and uses capital letters to begin sentences and
for abbreviations (V.C.R.) appropriately. Periods are
consistently used to complete sentences. There is
generally agreement between subject and predicate
except for the last sentence where "is" is used instead of
"are".
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JUNIOR
Functional Writing

COMPOSING
This research report is an example of a Junior E.S.L.
student who has collected and synthesized information
about a topic in order to write a report. The student is
beginning to use complex, compound sentence and has
separated his topic into a number of different categories
in order to structure his writing. The report has a clear,
logical format and structure.

TRANSCRIBING
This student uses punctuation and capital letters
accurately in his report. Word order and syntax are
sometimes awkward - a common feature of the writing
of an E. S. L. student. Standard spelling is used for most
words, with approximated spelling substituted for the
word "vessels". The homonym "where" has been
substituted for "were".
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JUNIOR
Functional Writing

COMPOSING
This book report is an example of a grade 4 student's
writing. She demonstrates the ability to synthesize and
report the main idea of the story, and summarize the
plot. The student uses a variety of sentence formats and
has organized her ideas into paragraphs. She states her
opinion of the book, but does not go into detail to
support her opinion.

TRANSCRIBING
This writing sample illustrates the consistent use of
standard spelling. Subject/verb agreement and the
correct use of punctuation are also demonstrated.
Although the student uses the apostrophe correctly in
some places (Mary Kate's), she does not yet consistently
use it appropriately (Best Friends Club).

Specialization

Transition
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COMPOSING
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JUNIOR
Functional Writing

COMPOSING
This persuasive piece of functional writing illustrates

Superior the writer's ability to construct an argument against
Proficient driftnet fishing. He reports the facts in the case in

Competent
descriptive, complex sentences. The writer uses linking
words such as "because" and "and". He is able to

Adequate construct paragraphs to separate his thoughts
Limited

Dependent TRANSCRIBING
The writer uses commas, apostrophes, capitals and
periods accurately. He uses the exclamation mark for
effect at the end of the letter. Standard spelling is
generally used throughout the piece, although the
writer seems to have overgeneraralized about when to
double consonants e.g. "wastefull", "verry". Some
approximated spelling is still evident ("mammels",
"curtins"). Agreement of subject and verb, adjectives
and nouns is accurate throughout.

COMPOSING TRANSCRIBING
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UNIOR
Functional Writing

COMPOSING
The writer establishes and maintains a clear purpose in
her writing. She has a good sense of audience and is
able to express her ideas in detail. She uses a variety of
sentence types, including compound and complex
sentences. Her writing is descriptive and logically
organized. Linking words like "because", and "and" are
used to connect the writer's ideas.

TRANSCRIBING
Periods, capitals, commas and exclamation marks are
used accurately throughout the story. The author uses
the apostrophe correctly in the contraction "can't", but
does not use it to demonstrate possession ("babies
messes"). Subject/verb agreement is evident.
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JUNIOR
Functional Writing

COMPOSING
This report, written in a clear and logical format, was
created by the writer to report on the information
learned while completing a mathematics task. The
report is the author's written interpretation of the
information he compiled while creating a graph.

TRANSCRIBING
This junior student demonstrates the growing control
he is developing over the conventions of written
English. Spelling and punctuation are used correctly
and handwriting illustrates a developing personal style
of cursive script.
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JUNIOR
Functional Writing

Specialization

COMPOSING Transition

This student has written a letter as a personal account of a
school experience. Iri the letter she descrioes the experience
and provides the reader with her own opinion of that FULL--->

experience. She has structured her letter to include All of the PARTIAL-->
major components of a letter: the return address, date,
salutation and signature. She has appropriately structured BEGINNING>
her writing into paragraphs and uses compound and
complex sentences. The computer was used as a tool to create
a neat, finished version of the letter.

Primary

TRANSCRIBING
The student has incorporated the appropriate structure for
personal letter writing (salutation, date). Vocabulary is
indicative of a personal letter. Punctuates sentences
accurately including the use of brackets, commas, colons.
Sentence structure includes phrases, compound and
complex sentences. Uses paragraphs to structure writing.
Composed and revised on the computer. Correctly uses
parts of speech.

Early
Years ,

Superior

Proficient

Competent

Adequate

Limited

Dependent

COMPOSING TRANSCRIBING

Monday November 30.1992

Der Mom and Dad

Hi. this year we we learning V I P this procram is about beining.crestin

tinpresiecnt decimal mating (drugs). and per proses* Ws have ekeedy done

beldam.; We learned about people and they feeling*. we have also Mimed about

put-downs

Creating impressions wee my favointe one We had to create other people

with putt looking at them We had to pick person from each croup and vette

person I was one of the people who was pscked. I was Ms Know It &III I had to Miss

up and peso* had to look at me and by my impreemon they had to guess *4101w-es

We have sun finished decision makng We had many people come to our

data to tek to us like a police officer. an ex-siug ackici and Where had corn* We

leaned about Dix values and our lives and about going on chant directions

Decision making reedy helps me by doing the nght thing

We ere storing per proems' and it Is nett' The school nurse cam* to car

classroom and showed us videos about peer prees.re There really rani a lot to tel

because we Na started but even Mouse, t11 try to keep you up to clot.

Thenk-tou,
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JUNIOR
Functional Writing

COMPOSING
This report on dinosaurs illustrates how the writer has
used writing to review the learning that took place
during ar extended classroom project on dinosaurs. Her
report is clearly written with key events in her learning
highlighted. The writer outlines the process she used to
complete her research in a logical, organized format. The
writer uses compound and complex sentences and a
number of adjectives to express her thoughts in this
report.

TRANSCRIBING
The student demonstrates a good command of the
conventions of writing. She uses punctuation accurately
and uses standard spelling almost consistently
throughout the piece.
Adjectives are used to enhance the meaning of the text
and to create a more expressive piece of work.
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JUNIOR
Functional Writing

COMPOSING
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TRANSCRIBING
to be added
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JUNIOR.
Functional Writing

COMPOSING
This grade 4 student began his research by reading books
about the topic of the telephone to gather data and
information. He made jot notes about his research topic
and then used these notes to write a rough draft of his
report.

TRANSCRIBING
Paragraph form is beginning to be used, although
sentence format is still simple. In the rough draft of the
report several spelling errors are evident. After editing,
the final copy demonstrates that the writer attended to
the conventions of writing by proofreading and
correcting spelling and punctuation.
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Vocabulary
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Style
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Planning

Punctuation

Spelling

Grammar

Revises

Edits

Publishes

Transition Years Writing Outcomes

Beginning Acquisition

Writes to Express
experiments with different
vocabularies

I writes stories that include
Iwell-structured paragraph
, development and character
development; uses complex
sentences appropriately
uses a variety of narrative forms
to express own and other's ideas,
feelings, experiences

Partial Acquisition Full Acquisition

Personal Experiences and Imaginative Ideas
uses a variety of vocabularies uses a variety of vocabularies for

specific purposes

uses lists, charts and webs to
independently plan stories

writes well-constructed narratives
with consistent characterization,
time and place; uses sentence
structures for specific purposes

begins to use literary conventions:
mood, suspense and figurative
language in narratives

researches details in conjunction
with the plan

Writes to Record and Investigate

writes well-constructed narratives
with welldeveloped
characterization and setting; uses
repertoire of sentence structures to
enhance writing
uses the literary conventions with
increased skill to write imaginative
stories

revises the based on the
connected research

uses a variety of functional
vocabularies

writes using paragraphs, critical
thinking and easily accessible
organizational style

writes functional pieces that are
concise and well informei using
appropriate formats skillfully

uses diagrams, charts, webs to plan
writing independently

demonstrates some awareness of the
appropriate use of registers

demonstrates some awareness of
how content and style are adapted
for the audience

independently selects and uses
appropriate formats to present
information (letters, logs, reports,
summaries, news)
plans using material from more
than one source of information

Conventions of Writing

uses appropriate registers for
communicating

adapts the style and content to the
needs of the audience

demonstrates a repertoire of
explanatory and expository forms to
convey information

routinely researches information as
part of the planning process

begins to use colons, semi-colons,
apostrophes and abbreviations
with some accuracy

uses standard spelling for most
words used

recognizes and demonstrates a
beginning use of pronouns,
conjunctions, dauses, phrases and
tense

frequently uses colons, semi-colons,
apostrophes and abbreviations, with
increasing accuracy

uses standard spelling for words
used; spelling of terms from
specialized subject ae s becoming
more accurate

shows an increasing understanding
and use of pronouns, conjunctions,
clauses, phrases and tense

Revises and Edits Written Work

ust. s colons, semi-colons,
apostrophes, abbreviations accurately

uses standard spelling for words
used, including terms from
specialized areas

recognizes and uses pronouns,
conjunctions, clauses, phrases and
tense

rereads to rewrite with attention
to ideas, structure, style,
vocabulary, and expression, with
support; begins to analyze written
work independently

proofreads and edits using a
variety of references; begins to
revise and edit words, ideas and
expression during draft writing

prepares selected pieces of writing
based on self-selected criteria;
articulates reasons for criteria and
selection with support

rereads to rewrite with increasing
skill with attention to ideas,
structure, style, vocabulary and
expression, with support; analyzes
written work independently using
suggestions of others

proofreads and edits using an
increased bank of references; revises
and edits words, ideas, and
expression during draft writing with
increasing skill

prepares, with increased
independence, selected pieces of
writing for publication; articulates
reasons for selection

.
k )

independently rereads to rewrite,
analyzes written work incorporating
ideas of others

proofreads and edits independently
using a variety of references;
independently revises and edits
words, ideas and expression during
drafting

independently prepares selected
pieces of writing for publication;
dearly articulates reasons ior
selection criteria
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TRANSITION
Personal Writing

COMPOSING
This expressive piece of writing, created to describe the
personal experiences of the writer, demonstrates his
beginning use of descriptive phrases, figurative language,
adjectives and adverbs. The story has been organized into
paragraphs where the writer deals with a number of
events utilizing limited transitions between events.

TRANSCRIBING
The writer uses standard spelling and incorporates a
number of clauses and phrases accurately in his writing.
Although he uses a variety of punctuation forms in the
story, he frequently inserts commas to set apart phrases
and clauses when they are not needed.

Skating and a Salad Bar

As I stepped out onto the ice, I felt the way that a baby
must feel as they prepare to take their first steps.. I couldn't
trust my feet alone, so I grabbed the arm of my skating
companion, Anna. This wasn't my first time skating, but it
had been three years since my last opportunity. I did a few
laps wound the arena, slowly but cautiously, and managed to
prevent myself from falling. By the aid of the morning, I
was racing around in circles as if my skates were on fire.

Next, we were off to the bowling alley. When we arrived
at Thorncliffe Bowlerama, the other half of the group wasn't
there yet, so we decided to cat lunch. Somehow, I ended up
in the small restaurant beside the Bowler= a, with Mr.
Henry and Anna. After I ordered what Mr. Henry called a
`typical teenage meal' of onion rings and a coke, be spent
twenty minutes ranting and raving about how excellent the
salad bar was. During all of this, all that I could think about
was that I must look like a total nerd in the tacky, red and
green bowling shoes with my shoe size that I was wearing
on the back .

After lunch, I went on to play five pin bowling. In my
first game, I bowled a 98. Not too impressive. In the second
game, I got a strike and I started to jump up and down. It
took two people to make me calm. Unfortunately, this game
was stopped halfway through because it was time to (caw.

Mr. Henry was still talking about the salad bar the
next day.
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TRANSITION
Personal Writing

specialization

FULL

PARTIAL>
COMPOSING
In this personal account of a school ski trip the writers BEGINNING>
share with the reader their emotions and experiences in an
expressive, conversational format. The writers have used
a variety of sentence structures which they have
organized into paragraphs. They have enhanced their
writing by incorporating descriptive phrases, figures of Junior
speech, adjectives and adverbs.

Superior

Proficient

Competent

Adequate

Limited

Dependent

TRANSCRIBING
The writers use a variety of punctuation including
contractions and direct speech with increasing accuracy.
Standard spelling is used for most words. The writers
demonstrate their understanding of and ability to use
pronouns, conjunctions, correct tense and phrases
throughout the story.

COMPOSING TRANSCRIBING

OUR TRIP TO ST. DONAT

Humans weren't made to get up before the sun. But we
did anyway. The bus was full of tired, teenage travellers. Sad
faces (and some wry happy faces!) waved goodbye to their
parents as the bus pulled out of the lot. The bus ride seemed
to take forever to get there. Images and pictures of St. Dooat
flashed through our minds. The excitement began as soon as
we entered Quebec. Our welcome was a huge snowfall] At
the first sign of ski hills, we peed our pants(just kidding).

When we arrived, exhausted and hungry, the instructors
were ready to duvet us to our rooms. The next morning, we
hit the slopes! Then came the moment of truth, could we
actually SKI? (That's for us to know and you to figtue out)

During our free time off the ski hill, Simi and I ventured
out into the little town of St. Donal to mix and mingle. Ya
right. In the post Office we had ooe of our most
embarrassing moments. Our goal was to buy some stamps.
Seems simple, doesn't is? Not in Quebec.
"Tunb--ers see( voo play?"
The woman looked at us as if we were crazy. Sarah and I
tried to hide behind each other.
"Would you like some stamps?" the woman said trying to
hide a smile.
Bingo.

We'll never forget that moment. But apart from that, we
had a ball. St. Donat was really fun and we all would gladly
go back These memories will be with us forever.
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TRANSITION
Personal Writing

COMPOSING
This writing sample is an illustration of the writer's ability
to use the letter format to provide the reader with
personal, anecdotal information about her life. The writer's
ability to organize her thoughts into sentences and
paragraphs, and her use of expressive language are
evident in this letter. A variety of sentence structures
incorporating a number of literary conventions have been
used in this example.

TRANSCRIBING
The writer demonstrates her ability to use a number of
forms of punctuation and grammar throughout this
sample. She uses the apostrophe, quotation marks and
parentheses in her letter as well as pronouns,
conjunctions, and phrases with increasing understanding
and accuracy. The writer uses standard spelling with
increasing competence although errors are still evident
( "athelete" for "athlete").

September 15, 1992.

Dear Mrs. Taguchi,

lain now in the eighth wade of Milne Valley Middle School, soon going
irto a Catholic scoot dose to me named O'Connor Secondary scdooL I'm
already worrying about high school when I'm just starting pride E. I am a bit
of a worrier. Last year my grades had gone a lot lower then I thought they
would. This year I hope to be working much harder, but these is one thing
that I really hoe my heart set on sirre wade six. That is female athlete of the
year. Even if I don't pet it (since i probably have a lot of competition) it does
not matter because I love to play sports and I will have fun doing it.

One elm, fondle sports is hockey, I have been playing for six years,
and on a boy's team. The boys don't snake fun of me now. They treat me like
one of the guys (except a few that grunt and say "uh! Ifs a girt"). It's been
kind of hard to stet this reputation but since I've lived with two brothers I
know pretty much about guys. (and that they like to walk around with only
their boxers on!)

Since I have been t dicing about brother I should tell you about the rest
of my family. All of my family is older. Robert who is 20 finally left to college
in Ottawa. I wets I miu him since I mostly lookup to him he is very good-
natured and fumy but he is also very irresponsible. The text one up is my
sister, Ana, who is 24 is a great cook and who I can not standr. She is getting
nicer but she still bothers me but that's sisters for you!!! Last but not kart Is
the married ones Frank, who is 26 and just got married this August. My
sister in-law is very nice and I am glad that my brother met and married her,
her name is Sara. They have a wonderful condo up in Richmond Hill and I
also miss him a lot. My mother is soft-spoken, smart and is from England.
My father is Columbian (South america) is a good tennis player (I love to
win!), and it a doctor. I love my parents both very much (and they can let me
stay for another ten ran). This has been a good year so far, and I hope it
will be the best year in Milne Valley.

Sincerely,
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TRANSITION
Personal Writing

COMPOSING
The writer has chosen to express his beliefs about
conserving the rain forest in a well-crafted poem. He
demonstrates his ability to use rhyming couplets along
with free prose to create the mood and setting of his
theme. The vocabulary in the poem is sophisticated with
adjectives used effectively to describe the setting.

TRANSCRIBING
The writer has good control of the conventions of written
language. He makes good use of conjunctions, pronouns,
and clauses to create the poem. Punctuation in the form of
commas and periods is accurate. Correct spelling is
evident for most words, although there is a need to focus
on the use of the apostropheincorrectly used in the word
"it's" and not used, but needed, in the last line of the poem
in the word "loggers".
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COMPOSING TRANSCRIBING

BEAUTY
Long ago,
The earth was green,
The grass was lush,
The air was clean,
Rnd the pinnacle of the earth was the rainforest.

It's beauty was breath taking,
Rnd the sights were dream making.
Blithe animals filled with joy,
With all the native girls and boys.

But then one day the loggers came,
Rnd they became the ones to blame,
For the cutting of those awesome trees,
That carried so many luscious leaves.

We now must join and try to stop,
The mighty loggers deadly plot.
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TRANSITION
Personal Writing

COMPOSING
This personal narrative is a thoughtful analysis of the
mission statement of the North York Board of Education.
The writer demonstrates her ability to interpret an abstract
idea in her own terms, using her own set of beliefs and
values. The writer skillfully uses a variety of sentence
structures in this well-planned, logically organized essay
format.

TRANSCRIBING
The student demonstrate good control of the conventions
of written English. Phrases and clauses are used to enable
her to create complex sentences. Punctuation, including
periods, commas, quotation marks and apostrophes are
accurately used. Correct spelling is evident for most
words, although there is some confusion about the use of
"their" for "they're" and "except" for "accept".

The Importance of the
North York Board of
Education Mission
The mission of the North York Board of

Education is to empower every student to
learn, to achieve success, and to
participate responsibly in a pluralistic,
global society.

To me this mission is a very important
one, to all the students in the Board and
to their future. It means that the Board
wants to give the power of learning to
every student in North York and make sure
that they're learning what their supposed
to. This goal might be hard for some to
achieve, but if they do, it will change the
students future entirely.

The Board also wants us to achieve
success. This is also a very important part
of our lives, achieving success. If we
never know what success is like, we will be
used to failing. Failing is good for
learning lessons, but if we have already
learned that lesson we shouldn't make the
same mistake again. I think that the Board
is trying to teach us that, to learn from
our mistakes and to achieve our goals the

next time around.

6North York Writing Exemplars, Transition Years )

I think the statement "participate
responsibly" means that whatever you are
doing, you do in a responsible manner and
take responsibility i what you do. One
thing that is very important to teachers
and the school, is the safety of the
students. If we are to participate
responsibly in activities we can't
physically or emotionally hurt anyone,
ever! We also have to take responsibility
in what we do, for example get homework
done when we are asked, and do the
recommended amount of homework we are told
to do.

The most important statement in this
mission is responsibility in a pluralistic,
global society. To me this is the most
important because if there is one important
lesson we have to learn in school, it would_
be to except people the way they are and
not to judge people by their colour or
race, but by the way they are inside. If
you grow up learning that prejudice is

right, then you will never survive in the
real world.

I think the Board could polish these
skills up, but over all I think they are
doing a good job. Things like racism are
hard to teach, people have to build those
kinds of skills by themselves. Good job
Board!!
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TRANSITION
Personal Writing

Specialization

FULL >

PARTIAL>
COMPOSING
This personal narrative exhibits the author's skill at using BEGINNING>
descriptive language. Many literary conventions including
adjective and adverb phrases have been used to create the mood
the writer is trying to convey. The author skillfully creates a
variety of sentence structures to enhance his writing, and engage
the reader. The story is well organized with logical transitions Junior
evident between paragraphs.
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TRANSCRIBING
Conventions of writing are well under control in this personal
narrative piece. The student uses periods, capitals, quotation
marks and commas accurately and most words are spelled
correctly. Although there are some spelling errors, they do not
interfere with the meaning of the text. Adjectives and adverbs
are used to add interest to the text. The writer makes good use of
pronouns, conjunctions, clauses and phrases throughout the
piece.
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TRANSITION
Personal Writing

COMPOSING
The writer demonstrates her ability to plan and create a
thoughtful piece of personal writing in a first person
narrative format. The essay is logically organized and the
writer skillfully uses a variety of sentence structures and
vocabularies to illustrate her points. The writer has a
good command of written language and competently
displays her knowledge in this writing sample.

TRANSCRIBING
This personal essay demonstrates the writer's ability to use
the conventions of language to enhance her writing.
Spelling, punctuation, paragraphing are all used
skillfully. The writer incorporates pronouns, conjunctions,
clauses and phrases into her writing to create a clear,
logically organized piece of writing.
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TRANSITION
Personal Writing

COMPOSING
This book report, in the form of a personal letter to the
author, is a Grade 8 student's sophisticated reponse to a
novel. the student espresses his opinions in detailed,
descriptive language, highlighting sections of the novel
for elaboration in this report. The student demonstrates
his control of both the letter format and written language
in his analysis of the novel.

TRANSCRIBING
This Grade 8 student's book report, in the form of a letter,
idemonstrates his ability to use punctuation, spelling and
grammatical forms accurately. He espresses his opinion in
coherent piece of descriptive writing, using clauses,
phrases, adjectives and adverbs to enhance his report.
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COMPOSING TRANSCRIBING

October 1, 1993
Charles L Grant
Bantam Books
666 Fifth Avenue
New York, New York
let 03
U S A

Dear Mr Grant,

I am an eighth grade student at Elsa Middle School in Toronto. Ontario
I Is ti a recen tiv finish ed reading you r novel entitled, "Fire Mask"

I found the book to be powerfully exciting oecifically, it is
astonishing how you combine the mystery an horror of a sorceress
golden fire mask with the comedy of a wacky talking parrot and the
romance o f a seventeen year-old falling in love . all into one
exh slarting book Fire Mask has been the most gripping novel I have
read to date.

Tne part of the book I found most fascinating is who, Cliff and his
friends quietly snoop through Kelvin Nunn's mansion and quickly escape
down a dark and dirty secret passage to avoid detection However,
they unexpectedly walk into a deadly trap

Cliff is my favou rite CIIIISCCII I find him to be intelligent, b rave
and curious

As I was reading your novel, many of my class mates persistently asked
to borrow the book They were anxious for me to finch it so that
they could read st for themselves

I an soy reading a lot because it open s up a whole n ow world of
adventure and excitement for me

I look forward to reading many more oF you r cap tivatutg novels I hope
to read "For Fear of the Night' and "In a Dark Dream" in the near future

A faithful reader,
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Imaginative Writing

COMPOSING
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TRANSCRIBING
to be added
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TRANSITION
Imaginative Writing

COMPOSING
to be added

TRANSCRIBING
to be added
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TRANSITION
Imaginative Writing

COMPOSING
This grade seven student successfully demonstrates his ability to develop the
opening paragraphs of this short mystery story using many conventions of this
genre. Adjectives and adverbs are used to create the mood of suspense and to
build that mood as the story unfolds, enticing the reader read on the find out
what happens next.

TRANSCRIBING
The writer demonstrates his understanding of the ability to use pronouns, -

conjunctions, correct tense and complex phrases and clauses through the story.
Spelling, grammar, and punctuation are used accurately in the revised version
of the writing.

This imaginative piece of writing by a grade 7 student demonstrates the
student's ability to use descriptive language and sentence structure to build
suspense and create a mood, enticing the reader to read onand find out what
happens next. His revision demonstrates his ability to proofread and analyze his
work. He has corrected punctuation, edited keyboarding errors, and attended
to paragraph structure after proofreading his draft. An analysis of t1 2 original

TRANSCRIBING
draft resulted in the student's reworking of the original sentences to Lreate an
edited, more coherent version of the story.

Daft Version of the opening version of st short cory.

THE FORBIDDEN
ZONE

The dust and cobwebs clung to hu face and hands as he pushed his way
through the dark hall of the crumbling mansion. Soft, skittering sounds a

multitude of rats echoed throughout the house. Cautiously he approached the
door. the wood, he could see was splintering from the inside out, by what
appeared to be long dauw marks. slowly, carefully, he opened the door the
door. One step into darkness and he plunged into nothingness. The news had
spread fast about the gold. A normal person would h ay. warted u.sa morning.
but Greg wasn't normal, in fact he might be nuts to go into the oldest home in
Spring Field alone. but then again, Greg always said that if he go. an
opportunity like this he would never pass it up.

THE FORBIDDEN
ZONE

The dust an docbweb, dung to he face and hands as he pushed his way
through the dark hall of the <tumbling mangton. soft, tittering sounds - a

multitude of rats echoed throughout the house. A normal parson would have
warted until morning, but Greg waink normal, in fact he might be nuts to go
into the oldest house in Sprang Field alone. But then again, greg always said
that if I.e got an opportunity lakeths he would never pass it up.

Cautiously, he approached the door. The wood, he could see, was spi intact

front epnside cut, bv what appeared Lobe long claw marks. slowly, carefully, he
opened the door. One step Into darkness and he plunged into ncehingnets.
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TRANSITION
Functional Writing

COMPOSING
This piece of functional writing is a response to an
assignment on the play Macbeth. The student
demonstrates her understanding of Lady Macbeth's
character through her interpretation of Lady Macbeth's
actions. The student's analysis of Lady Macbeth's
soliloquy, her ability to use direct quotations from the
play, and her ability to paraphrase and analyze the text
indicates a mature level of understanding of the play,
Macbeth.

TRANSCRIBING
This student has good control of the conventions of written
English. She uses phrases and clauses to enhance her
writing and to enable her to create complex sentences.
The student use apostrophes accurately in most cases, but
incorrectly writes about the "witches prophecies".
Adjectives and adverbs are used to create a more
descriptive piece of writing.

MACBETH

Lady Macbeth, a strong wiled and highly determined woman definitely

has a great hold on her husband. Her descriptive soliloquy displays much of her

fierce character. Lady Macbeth's views about Macbeth and his weak character

a;e quite accurate since he reveals these qualities in his own soliloquy.

Lady Macbeth's soliloquy "Glarms thou art..." takes piace after she has

read Macbeth's letter co it is clear that she knows about the witches prophecies

and is already contemp4 at mg Duncan's death. Shea very anxious to talk to her

husband. S Met her dream is to see Macbeth crowned king, she is willing to

use any force necessary to make this come true. There is only one thing that

Lady Macbeth fears and that is her husband's weak side. She is aware that

Macbeth is very loyal to Duncan and has much respect for him Lady Macbeth

is afraid that her husband's kindness wit get in the way of him being crowned.

She knows that Macbeth is ambitious yet he would be so much stronger if he

was more determined and in some ways deceitful. All this is eyiders when

Lady Macbeth says:

"Thou wouldst be great;
Art nct without and mon, tvt without
The dines, should attend it

She also states that honesty and goodness are not always the best policy since

these do not always help a person succeed It seems as if lady Macbeth does nor
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TRANSITION
Functional Writing

COMPOSING
In this book report the writer demonstrates her ability to
summarize the key events in the book, describe the main
character, and provide details about the book's setting.
The writer develops her own criteria for judging the book
and states her personal opinion regarding the book's
merit.

TRANSCRIBING
The writer uses standard spelling and incorporates a
number of clauses and phrases to develop her thoughts
and ideas. Although she demonstrates her ability to use
many of the conventions of writing, she incorrectly uses
quotation marks to identify the title and the author of the
novel. The writer frequently adds commaswhen they are
not needed to set apart phrases.

Specialization

FULL>

PARTIAL>

BEGINNING>

Superior

Proficient

Competent

Adequate

Limited

Dependent

Junior

Primary

Early
Years

COMPOSING TRANSCRIBING

ad's Suisg.
j itkce,,,d 44,4,4 -04 4A Who a rronots Ran?"

4 'Marro- zafie. J A.4.19 9-ord dt tA.

?r,..44.44., 44. etura.v.4.. a Cowl, etc Aom.t.,<A,

ow? ast 4<1.4a au& .44x.-64, ra)././.44,4"4/414

stn. , 1,464 rtaiv dAscal. Atiyaat 7410 AL

14 1,24 6.4( re, otte 41, at 41, il.t,tdneek.4-4., lea at,

44+~.4.A., ohCA ,4 -442frgiog. 1t1.4, tf -41 4..A4 4,4441. Oa,

0.1",,e 21 .14a, R Ott ?cell . Af:41644, 6410+11.44,

4 /444%. * 44, cp. 40. 6404.. 11(d.

xtAi 4(t, 41.49taii4,11.km. ,& <AAA.. ate. 6,41
(4,11.4 Ut, c41.4W, Ajalea, putt, &au.; ofieciu.c.t.,

444it .44, awc re. dic.e et(t

clecatv A ba Gifts oqt. att ..montn44. 4460111 e414664.,

4401Cfr. xft. 4,44onic, 4tct444? Al Alet4e.ue

hte-v. .44tev 4641, 4.44 .4.4c.

A4., vow 'Ott at& Gioet, etv, (47 4., Atoy

tlst ltopewe a4.1 4)Aiet 44.4' A

rui 4.4.41 4444 rndes4 t,i. Mat Ot, .4tond .0.54,45C,

e,,ac es,..44, .414)4444%

44^1 Avitt .41. 'Pk. A.t Ama l. L tito don,.

am( 4,144 -14t ArpXst.i.z.n, sdit, ern

rde., Ast. zfromd ititr Said

,0,4.t 4.(1, 41I40 104 klii"t A"
1141C

CMt AI/ tror xfiCrictil, adwl A4mt,4 eGuz Ks hi,
dttfolied, Jaw" ON .4(g. .4.4.01.41. 1444 j1Writia

9,444"6"1*,'41,4 t+Orart, 6.4e 41d 4%. tfr, 754iieNiA, dIot

dlist 46 tra

41, )46.41 44,it tfr, ercet 436644.444:,,, .

24ritzt owt 4A-ad, 4.4 tue 4%.

of ict trema wdeta. Yest, if- TX,

#444At -6(st Afee.i.410, 4444, AA"- Ammt,

'tii4d1 414. 74/ elf 1E4 eed alde

ptul. 444, J A.Aa a wL Aa0114.444. wit

citaawer tfe, 'CA .4,44svv 1.7
aaatt 7tott euveut 194,7.

BEST COPY AVAILABLE 213
North York Writing Exemplars, Transition Years'



Pre-release Version: Do Not Photocopy

TRANSITION
Functional Writing

COMPOSING
The overall impression of writing at this level is
that it exhibits some sense of voice and a control
of form, genre, language conventions and
stylistic devices. It is clear, generally thoughtful,
and at times may be imaginative. The content is
supported by sufficient detail. There is focus and
purpose. The ideas and insights expressed show
thought. The organization is clear. The writing
shows some command of the resources of
language in vocabulary, sentence patterns and
stylistic devices. The writing shows appreciation
of the conventions of its genre.

TRANSCRIBING
to be added
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TRANSITION
Functional Writing
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TERMS OF REFERENCE
Section II: Holistic Scoring

Holistic Scoring

Holistic scoring is a way to give rapid impression
scores to a number of pieces of student writing. It
can show where students stand in relation to their
peers at a given grade level.

It can be used to assess all the students in one class,
or all the students at the same grade level across a
school or across the board. It can be used with any
mode of writing. All pieces scored in one group
should represent the same mode, though not
necessarily the same topic. (OAIP, Ministry of
Education, 1989)

Included in this section of the booklet are 6-point
writing scales to be used to assess samples of
student writing in grades 3, 5, and 7. These scales
were developed using both the North York Writing
Outcomes and the Ministry of Education Writing
Standards. Included as well are the 6-point writing
scales used by the Ministry of Education to assess
student writing on a provincial basis in grades 9
and 12.

Anchor Papers

The anchor papers included in this section provide
teachers with samples of writing at each of the
levels for the six-point scale. Anchor papers are
accompanied by the rat'rs' reasons for scoring the
student's writing at a particular level of the scale
using a holistic description to describe the main
characteristics of the writing. Each anchor piece of
writing is rated according to the overall impression
it made.
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GRADE 3 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 3 SUPERIOR WRITING
The writing consistently demonstrates superiority in terms of skill and originality.
Possible Characteristics

writing is revised independently after reflecting on self, peer and teacher assessment to improve writing
stories and information are developed around a cohesive storyline; more complex organizational strategies are beginning to be
developed (e.g. chapter and "volumes"); a variety of types of sentences and unusual words are tried out with enthusiasm and
imagination
uses charts and webs to plan writing with teacher assistance
information is recorded in a neat, flowing legible cursive script
an expanding repertoire of vocabulary is used with most words spelled correctly in the final copy and with increasing accuracy in
the approximations of less commonly used words

LEVEL 5 GRADE 3 PROFICIENT WRITING
The writing shows increased clarity in the communication of ideas, feelings and information.
Possible Characteristics

all phases of the writing process are engaged in, including basic revision with attempts to edit spelling and punctuation
informational writing is organized around a logical sequence of events; a variety of sentences, structures and patterns are used;
paragraphing in written narratives is used to indicate changes in setting, time or character; writing contains increasingly explicit
details
performs written tasks with increasing proficiency in cursive script
control of basic punctuation is demonstrated, experimentation and over- generalization is evident
most high frequency words are spelled correctly on final copy, approximations are used for less commonly used words

LEVEL 4 GRADE 3 COMPETENT WRITING
The writing shows confidence. Involvement and skill in the communication of ideas, feelings, and information is demonstrated.
Possible Characteristics

basic revision and editing is attempted, using available resources
writing is based on familiar stories, poems and personal events, stories are written in the correct order of events, usin, simple
sentences and linking words
pictures, lists and storytelling are used to plan writing
produces controlled cursive writing when required
capital letters and periods are used accurately; high frequency words are spelled with increased accuracy; unfamiliar words are
spelled using reasonable sound- symbol approximations

LEVEL 3 GRADE 3 ADEQUATE WRITING
The writing is produced in a variety of forms. Personal pride is taken in. sharing experiences and ideas with others.
Possible Characteristics

some revision/editing (mainly conventions) is done based on feedback from teacher and peers
writing is patterned after predictable stories/poems or personal events, written in simple sequence or chronological order
uses pictures, lists and storytelling to plan writing with teacher assistance
uses both manuscript and cursive writing when required, but prefers to use manuscript, cursive writing is becoming more
controlled
uses capital letters, periods, question marks, exclamation marks with increasing accuracy, demonstrates beginning control of
standard spelling of frequently used words

LEVEL 2 GRADE 3 LIMITED WRITING
Writing is produced to recount personal experiences. Narratives are conversational.
Possible Characteristics

makes few revisions, beginning to proofread /edit work, primarily for capitals periods with teacher direction
narratives are conversational, writing shows awareness of beginning, middle, end
uses pictures and ideas of others to plan writing
uses standard manuscript print, recognises and practices cursive script
uses capital letters, periods, question marks, exclamation marks with increasing accuracy, uses initial, middle and final consonants
to represent words, uses vowels as place holders, sometimes incorrectly, uses easily decipherable approximated spelling

LEVEL 1 GRADE 3 DEPENDENT WRITING
Writing is spontaneous
Possible Characteristics

the initial draft is the final version
writing is telegraphic and representational, with simple vocabulary used to wnte ideas
an awareness of beginning and end is demonstrated; sentence; patterns and models are used
uses random letters, initial and final consonants to represent words, uses correct letter choices for some words, experiments with
punctuation
an understanding of directionality and basic features of print, including upper and lower case letters of the alphabet are
demonstrated 2 t
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GRADE 5 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 5 SUPERIOR WRITING
The writing demonstrates control of the conventions of writing using a repertoire of narrative forms.
Possible Characteristics

often rereads to rewrite with assistance, using all available resources and references for revision anti editing
well structured stories, with paragraphing, character development, complex sentences are created using a repertoire of narrative
forms to express own and other's feelings, experiences and imaginative ideas
charts and webs are used independently to plan stories
legible script is used efficiently
accurate use of periods, commas, exclamation, question and quotation marks, standard spelling for words including terms from
specialized subject areas, use of conjunction, clauses and phrases

LEVEL 5 GRADE 5 PROFICIENT WRITING
Proficiency in writing is used in a variety of narrative forms
Possible Characteristics

beginning to revise and edit during drafting for accuracy
stories include some paragraphing a nd character development with the beginning use of complex sentences; a variety of narrative
forms (story, drama, poetry) is used to express personal experiences and imaginative ideas
charts and webs are used to plan stories with little assistance
standard cursive or manuscript are used as needed, used script of choice
sentences are punctuated accurately; standard spelling is used for a large bank of words; nouns pronouns, verbs, adjectives,
adverbs are used with skill and understanding

LEVEL 4 GRADE 5 COMPETENT WRITING
The writing demonstrates a coherent story line around a basic plot
Possible Characteristics

writing is revised and edited independently after reflectirg on self, peer and teacher assessment to improve work
uses simple narrative forms to express experiences and imaginative ideas; a clear coherent story line is developed with supporting
details, using a variety of sentence structures
developing a personal style of cursive writing
consistently and accurately uses basic punctuation; uses standar9 spelling with increasing accuracy; regularly uses nouns,
pronouns, verbs and adjectives correctly

LEVEL 3 GRADE 5 ADEQUATE WRITING
Basic story and poetry structures are used to express personal feelings and experiences
Possible Characteristics

writing is revised and edited independently after conferencing with teacher and peers
a coherent story line is developed around a basic plot using different sentence types; basic story and poem structures are used to
express personal feelings/experiences
performs written tasks with increasing proficiency in cursive script
derrstrates control of capital letters and basic punctuation; uses standard spelling for commonly used words and close
approximations for less familiar words; correctly uses nouns and verbs

LEVEL 2 GRADE 5 LIMITED WRITING
The writing is based on familiar stories, poems and personal events
Possible Characteristics

some revisions and editing arc made based on feedback from conferences with teacher and peers
uses simple sentences to combine the basic elements of a story, writing is based on familiar stories poems and personal events
uses pictures/lists storytelling to plan writing
prefers to use manuscript, uses cursive script when requested
capital letters, periods, questions and exclamation marks are used with increasing accuracy; beginning control of standard spelling
of frequently used words; uses nouns and verbs correctly

LEVEL 1 GRADE 5 DEPENDENT WRITING
The work is usually created for the writer who writes patterned stories/poems or personal events.
Possible Charade? istics

revisicns/cdits are generally for conventions and are completed with teacher assistance
writes events using simple sequence or chronological order using complete thoughts; writing is patterned after predictable
stories/poems or personal events
uses pictures/lists/storytelling to plan writing with teacher assistance
manuscript print features appropriate upper and lower case letters
experiments with capital letters, periods, question and exclamation marks; spells simple words and uses initial, middle, and final
consonants to represent words; demonstrates a limited awareness of nouns, verbs, adrctives
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GRADE 7 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 7 SUPERIOR WRITING
The writing demonstrates a skilful and independent ability to create well-constructed pieces of writing for a variety of purposes.
Possible Characteristics

revises and edits for accuracy during drafting, independently proofreads/edits writing using all available resources and references
narratives are well-constructed with well-developed characterization and setting, the literary conventions arc used with increased
skill to write imaginative stories
revises plan based on connected research, uses a variety of vocabularies for specific purposes
demonstrates skilful control of punctuation, including colons, semi-colons, apostrophes, abbreviation; demonstrates
understanding and control of word spelling (regular and irregular); shows skilful control and understanding of grammatical
structures

LEVEL 5 GRADE 7 PROFICIENT WRITING
Proficiency in writing for different purposes is demonstrated. Writing is valued for learning and enjoyment.
Possible Characteristics

often uses the suggestions of others to add detail and delete unnecessary detail, often rereads to rewrite with assistance
writes well constructed narratives with consistent characterization, time and place; uses sentence structure for specific purposes;
begins to use literary conventions of mood, suspense and figurative language
researches detail in conjunction with planning
uses colons, semi-colons, apostrophes, abbreviations accurately; uses standard spelling for words used, including terms from
specialized areas; recognizes and uses pronouns, conjunctions clauses, phrases, tense

LEVEL 4 GRADE 7 COMPETENT WRITING
The work shows clarity and independence in planning and creation.
Possible Characteristics

the writing is planned, suggestions of others are beginning to be used to add detail and delete unnecessary detail, beginning to
reread to rewrite with assistance
stories are well-structured, using paragraphing and character development; uses a variety of narrative forms to express own and
other's ideas, feelings, experiences
lists, charts, and webs are used to independently plan stories
frequently uses colons, semi-colons, apostrophes, abbreviations with increasing accuracy; standard spelling and grammatical
structures are used with increasing accuracy

LEVEL 3 GRADE 7 ADEQUATE WRITING
The work uses a variety of forms of narration including: story, drama, and poetry to express
personal ideas/experiences.
Possible Characteristics

writing is independently revised/edited after reflecting on self, peer and teacher assessment to improve work
stories include some paragraphing and character development using complex sentences; uses a variety of narrative forms (story,
drama, poetry) to express personal experiences & imaginative ideas
uses lists, charts and webs to plan stories with little teacher assistance
punctuates sentences accurately including the use of commas and quotation marks; uses standard spelling for a large bank of
words; demonstrates a beginning use of conjunctions, clauses, phrases, tense

LEVEL 2 GRADE 7 LIMITED WRITING
The wnting uses a clear, coherent story line with supporting details
Possible Characteristics

writing is revised/edited independently after conferencing with teachers and peers
writing contains a variety of sentence structures; simple narrative forms are used to express experiences and imaginative ideas
lists, charts and webs are used, with some teacher assistance, to plan stories
increasing control of basic punctuation, experiments with commas and quotation marks; standard spelling is used for commonly
used and less familiar words, nouns, pronouns, verbs, adjectives, and adverbs are frequently used correctly

LEVEL I GRADE 7 DEPENDENT WRITING
The basic story structure is used to write imaginative stories
Possible Characteristics

some revisions/editing is done based on feedback from teacher and peers
develops a coherent story line using different sentence types and the basic story structure to write imaginative stories
uses lists, charts and webs to plan stories with teacher input
inconsistent use of basic punctuation; demonstrates beginning control of standard spelling of frequently used words, shows a
limited understanding and inconsistent use of grammatical structures
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GRADE 9 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 9 SUPERIOR WRITING
The work demonstrates a confident command and integration of all the elements of writing. The content is often strikingly creative and
imaginative.
Possible Characteristics

performance is equally strong on all wnting tasks
the controlling idea and its development are insightful and original
the organization is subtle; the control is secure; the style reinforces the purpose
the voice is confident; there is a sense of engagement with the topic and an effective relationship with the audience
the control of written conventions of language is skillful; rare errors in spelling and minor errors in grammar and punctuation
may exist but do not affect the overall impact; they may be the result of the difficulty of the writing task and/or risks taken by the
student

LEVEL 5 GRADE 9 PROFICIENT WRITING
The work shows an effective control and integration of all the elements of writing. The content is thoughtful and thorough.
Possible Characteristics

performance is strong on all writing tasks
the controlling idea and its development are thoughtful and imaginative
the organization is effective; the style is appropriate to the purpose
the voice is clear; there is a strong sense of audience
the control of the written conventions is sound; the few errors in spelling, grammar, an punctuation do not detract from the
overall impact

LEVEL 4 GRADE 9 COMPETENT WRITING
The work shows control of the elements of writing. It is generally integrated. The content is clear and complete.
Possible Characteristics

performance is generally effective on all writing tasks
the controlling idea and its development are clear but may be conventional or derivative
organization is capable; there is a clear attempt to connect style and purpose
the voice is apparent but may fluctuate; there is an awareness of audience
the control of the written convention is capable; infrequent errors may detract from the overall impact of the work but do not
affect meaning

LEVEL 3 GRADE 9 ADEQUATE WRITING
The work shows control of most of the elements of writing. Some integration is apparent. The content may be simple or unoriginal.
Possible Characteristics

performance is effective on some writing tasks
the controlling idea and its development are apparent and show some balance or consistency; ideas convey surface meaning
organization is apparent; there is some attempt to connect style and purpose
there is a sense of voice with some control; there is an occasional awareness of audience
control of the written conventions of language is evident, errors occasionally detract from the impact and the meaning

LEVEL 2 GRADE 9 LIMITED WRITING
The work shows grasp of some of the basic elements of writing; the writing conveys simple ideas.
Possible Characteristics

performance shows elements of strength in some of the writing tasks
the controlling idea and its development arc limited but discernible; ideas arc superficial
organization is attempted; style is simple and unconnected to the purpose
voice may be often limited to a personal, vernacular register, awareness of audience is limited or absent
grasp of the written conventions of language is tentative; errors are distracting and often interfere with the reader's understanding
of the ideas

LEVEL 1 GRADE 9 DEPENDENT WRITING
The work shows a minimal grasp of some of the basic elements of writing. The content conveys unconnected or fragmented ideas.
Possible Characteristics

performance demonstrates awareness of the basic requirements of some of the writing tasks
the writing expresses a simple idea
the writing displays a %,ery limiteL sense of voice or audience
grasp of the written conventions of language is minimal; errors limited expression and comprehension
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GRADE 12 HOLISTIC WRITING LEVELS OF PERFORMANCE SCALE

LEVEL 6 GRADE 12 SUPERIOR WRITING
The overall impression of writing at this level is that it demonstrates a sophisticated command of the elements of writing. All elements of
writing work together to convey a distinctive perspective and impression.
Possible Characteristics

the controlling idea and its development demonstrate insight and maturity, and a creative command of the mode
organization is clear and forceful
the writer's voice is distinctive and the sense of audience secure
the syntax, use of rhetorical devices, and the conventions of language all reinforce the meaning
the overall style adds an element of artistry to the effect

LEVEL 5 GRADE 12 PROFICIENT WRITING
The overall impression of writing at this level is that it demonstrates a secure command of the elements of writing. Generally the writing
is integrated and the elements reinforce each other to create a meaningful whole.
Possible Characteristics

the controlling idea and its development demonstrate maturity and forcefulness
the writer has a clear sense of the conventions of the mode and of audience and anticipates the reader's need for sufficient detail
and a clear and focused organization
the writer's voice is sincere, but the writer may not be fully engaged in the topic
a firm grasp of the conventions of written language is evident
any occasional slips in control or form are not enough to distract the reader

LEVEL 4 GRADE 12 COMPETENT WRITING
The overall impression of writing at this level is that it demonstrates a command of the elements of writing but they are not fully
integrated. Generally the writing exhibits solid communication but does not come together as a secure whole.
Possible Characteristics

a controlling idea is clearly evident and the writer demonstrates a sense of commitment
the writer has a general grasp of the conventions of the mode as well as organization and structure
the writer is aware of audience and provides some direction for the reader
expression, though reasonably clear, may be mundane
occasional problems with the elements of writing, particularly the conventions of language, may occur but they do not unduly
interfere with meaning or distract the reader

LEVEL 3 GRADE 12 ADEQUATE WRITING
The overall impression of writing at this level is that it demonstrates both strengths and weaknesses in the fundamental elements of
writing. However, the strengths outweigh the weaknesses and the writer's meaning is generally clear.
Possible Characteristics

a controlling idea is evident and the piece has some sense of direction and development
the writing displays the fundamental principle of organization; that is, the reader is able to discern a beginning, middle, and end
the writer's sense of audience may be weak or lacking
the application of the conventions of the mode and/or the conventions of written language may at times interfere with the reader's
understanding of the ideas

LEVEL 2 GRADE 12 LIMITED WRITING
The overall impression of the writing at this level is that it demonstrates an elementary grasp of the essential elements of writing.
Generally, communication occurs, but lack of command of one or more of these elements seriously affects the reader's response.
Possible Characteristics

there is a controlling idea which either conveys simple meaning, or a more complex meaning not clearly expressed, but the piece
may not continually be governed or shaped by it
adherence to the conventions of mode is not secure and organization is flawed
the writer's voice may not be apparent or may be inconsistent, resulting in writing that is uneven or unclear
consistent and frequent misapplications of the conventions of language persistently interfere with the reader's understanding of the
ideas, but do not prevent it

LEVEL 1 GRADE 12 DEPENDENT WRITING
The overall impression of writing at this level is that it demonstrates an awareness of some of the essential elements of writing. However,
communication is either fragment : or prevented.
Possible Characteristics

the piece lacks a controlling idea or purpose; this results in writing that has little or no meaning
there is scant evidence of organization; instead the writer makes a series of random points that may or may not be related
the writer is indifferent to the mode of writing and to the needs of the reader
the writing shows minimal control of the conventions of language, making the text quite difficult to read
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LEVEL 3 ADEQUATE WRITING
The work shows control of most of
the elements of writing. Some
integration is apparent. The content
may be simple or unoriginal.

Possible Characteristics
performance is effective on some
writing tasks
the controlling idea and its
development are apparent and
show some balance or
consistency; ideas convey surface
meaning
organization is apparent; there is
some attempt to connect style
and purpose
there is a sense of voice with
some control; there is an
occasional awareness of audience
control of the written
conventions of language is
evident; errors occasionally
detract from the impact and the
meaning
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I Remember

I think that this poem is about an adult
remembering the past. Maybe when he lived in his
village he must of been having some sort of a
celebration.

I think the whole pint of this poem is to
remember the good times, times when a child
could run freely at night without wondering or
worrying of kidnappers. A time when you did'nt
need alarms or locks on your windows, and doors.
A time when your biggest worry would be the

weather unlike now we wonder which mercedes to
take or which car matches your outfit. It was a
time long ago.
When you did'nt have the slightest worry.
When everything seemed perfect, when you could
run around the streets.
I think that this story took place long ago
because of the way the author described some of
the details. He talked about the parties, his
father, who was a hunter, people gathering to
feast on a goose.
It seems sad but interesting. As though you

are the one remembering.

Summer Story

This summer I went to Wonderland with my
friends. The rides are very scary! I also went
to Chicago. Chicago is a neat place. I stayed in
a hotel that was downtown. I also visited the
Sears Tower, it was huge! From the top you could
see miles and miles of Chicago!

Chicago also has much better movies, all the
movies that are Just coming out here, are all on
pay t.v. there! They also have some movies that
haven't even come out yet!

One of my most favorite things was the
shopping! It was really good. This summer I
bought a chain, a cross and clothes.

During the day I would sleep in and talk on
the phone, oh and I got to watch all the good
talkshows.

Other than that my summer was pretty ordinary. I

went swimming and went to the beach. Most normal
things but overall my summer was great!
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Babysitting

It was six o'clock and Ernie and Bert had
to have their dinner. "Hmmm, what should
we eat?" I wondered aloud. "Ernie, Bert,
come down for dinner!" They were upstairs
playing cops and robbers.
I heard the pitter patter of small feet
running towards me.
I then saw the two round faces both

identical come into sight. They both had
had identical blue eyes, as blue as a
summer sky. Two tiny round noses, blonde
shaggy hair and dimples in each of their
cheeks.
They looked so CUTE!
"So guys what do we eat?" I asked.
"Ice cream!" Bert yelled.
"Cookies!!" Ernie chimmed in after him.
No, I mean what should we eat for
dinner?" I asked once again.
"We want junk food, we want junk food"
They both chanted over and over. I was
starting to get worried.
"I'm hungry!" Ernie exclaimed
"me too." Bert said.
"Well then let's have some real food!" I

said hopeful they might agree. But no
such luck.
"no, no, no, no, NO, NO, NO!!" They
screamed both yelling at the same time.
What do I do now? I wondered. "Hey how
about some leftovers?" I asked
"NO" They said. Again at the same time. I

was getting mad.
"Well that's too bad ok? Because that's
all that's left, so you can eat it or you
can just STARVE!" I yelld. I had to
controll myself especially my temper or
they might start to
"WAAAAAAAAAAAAA" They both began to wall
and cry.
I seemed to of spoke to soon. I felt
really bad. I mean they are Dust kids.
"Oh I'm sorry" I said feeling as though :
may start to cry. "Don't cry I didn't
mean to yell at you, I, I just lost my
temper that's all." "Aw come on and show
me that you're big and strong!"
They simmered down and to my surprise
agreed "Yeah," Ernie said "we should'nt
cry we're men!"
I tried not to laugh!
"No problem" I said This was getting
funny
"So what do we eat?" I asked once again.
We were all silent for awhile, when all
of a sudden we all said at the same time
"PIZZA!"
At least we all ate! ": hope your parents
don't get mad" I said.
"Oh Well" They exclaimed.
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COMPOSING TRANSCRIBING

LEVEL 4 COMPETENT WRITING
The work shows control of the
elements of writing. It is generally
integrated. The content is clear and
complete.

Possible Characteristics
performance is generally
effective on all writing tasks
the controlling idea and its
development are clear but may
be conventional or derivative
organization is capable; there is a
clear attempt to connect style
and purpose
the voice is apparent but may
fluctuate; there is an awareness
of audience
the control of the written
convention is capable; infrequent
errors may detract from the
overall impact of the work but
do not affect meaning
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Response to Poem "I Remember"

The poem "I Remember" refers to a person who
remembers his childhood days. He compares his
life no as to how it was in the past. The person
makes his childhood sound alot happier and
simpler. He remembers the long unending carefree
days when the family would stick together
telling stories and adventures to each other.
Somehow the person is trying to express how he
feels about what is happening now, by comparing
the present with the past. For example, he says
that there were "doors wLthout locks." What I
think he's trying to say is that there was not
as much crime as now. "I Remember" is a very
touching poem, which makes the reader remember
about his or her own past.

I remember when I was a little girl who went
to kindergarten. there was not a worry in the
world for me. All I did was paint, learn how to
read, and play with my friends. As I went from
kindergarden into elementary school, which at
that time was very exciting, I realized how
everything was starting to be more complicated.
I was introduced with one important thing and
that was "responsability". When I used to come
home after school, I ate my dinner and straight
off I went to do my homework. At first I wanted
to go back to kindergarden where I didn't have
that much responsability. However I was
beginning to get used to this at a slow rate.
The elementary years went by very quickly before
I could turn around graduation was a couple of
days ahead of me. I couldn't believe it!
It was going to be exciting going to

highschool and starting a new environment,
however I would remember the happy years of
elementary school!

() f
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Supported Opinion

Dear Editor:

I totally disagree on closing down the
restaurant which we designed. First of
all this restaurant was designed for the
teens. Getting teen -agers off the streets
is important these days when they know
that there is some restaurant opened and
it's filled with excitment and fun, I

think they would come. This restaurant
also has healthy food, we don't agree
with junk food these days. There is many
teens that complaint about .he service in
some restaurants. Why not have a
restaurant that makes sure a customer is
satisfied with what they get or request.
The restaurant is also maintained in a
clean way so that the customers are fully
satisfied.

What about the fun? That is another point
of opening such a restaurant. The
teenagers would come more often if there
was some fun involved. There are Saturday
dances, and Kareoke nights organized
especially for them. What this restaurant
tries to do is not fill the customer with
satisfaction by giving them great food
only, but organizing new and fun things,
so that the teens feel welcome and meet
new friends. Do we want teenagers to sit
on the streets doing drugs, smoking
cigarettes, ang getting into trouble? I
don't think we do, and I feel the
restaurant is a great place to get that
habit away, so that everyone has fun
without getting in trouble.

This is the whole point of why :'m
writing this letter tc you. Why take
something away from the teens? If you
could ask them they would support my
letter. Why don't we do this for the
teens sake.

Sincerely yours,

Adjusting to Highschool

In this essay I'm going to talk about
highschool and adjusting to it as a grade
9 student. On the first day I was nervous
and scared. Now I was entering a new
enviroment and something I wasn't
familiar with. However as soon as the
first class started I was pretty sure
that this wasn't as bad as I imagined.
The classes are longer than in elementary
school but you learn a lot more during 70
minutes. There are also many activities
organized to make highschool a better
place to come to. I personally like the
niner week. Students that are in grade 9
get to be involved in many fun
activities. This also gets grade 9
students to meet many new friends and at
the same time have a lot of fun. Niner
week also gives an example to grade 9
students about the school spirit Father
John Redmont has. The friendly faces and
fun activities make students want to come
to highschool at hard times. Highschool
isn't all that bad because it gives
people the experience in society. Also
students get the taste of aduthood in the
highschool enviroment (such as
responsability) so once a student find
their place in highschool he or she will
feel like they're a part of it!
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LEVEL 5 PROFICIENT WRITING
The work shows an effective control
and integration of all the elements of
writing. The content is thoughtful
and thorough.

Possible Characteristics
performance is strong on all
writing tasks
the controlling idea and its
development are thoughtful and
imaginative
the organization is effective; the
style is appropriate to the
purpose
the voice is clear; there is a
strong sense of audience
the control of the written
conventions is sound; the few
errors in spelling, grammar, and
punctuation do not detract from
the overall impact

P7e-release Version: Do Not Photocopy

GRADE 9
Level 5 Anchor Paper

Oranges

The poem oranges is about a girl named Kate
who can peel oranges better than her bestfriend
Emily. Kate likes the praise she gets from Emily
in being able to do it so much better. Kate
hopes her bestfriend never learns how to peel
oranges. I think Kate likes to be better than
Emily at something.
My bestfriend can't do everything that I do

and I can't do everything she does. It gives me
a sense of accomplishment everytime she asks me
to do something for her. If we could do
everything exactly the same life wouldn't be as
fun. You wouldn't have any initiative to push
for something you really want.
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Supported Opinion

Dear Editor,
I am writing this letter as a response

to something that was published your
newspaper. It had to do with closing the
restaurant that I co-own, called "The
Joint."
I totally disagree with closing it.

That restaurant is the *1 spot that local
teens hang-out at. It's gotten them off
the streets. It's a place for them to go
and have fun. They're in an atmosphere
that gives them a great outlook on life.
Since "The Joint" opened more than half

the kids who use to abuse drugs and
alcohol are now clean. Apart from
supplying them a place to eat and have
fun, we also have drug rehabilitation
workers that come in and supply kids with
the help they need to get a fresh start
in life.
If you close down that restaurant

you're taking away a means in which we
can reach alot of kids.
In conclusion I would ask you to

consider everything I've said. Remember
in taking the restaurant away you
wouldn't only be taking a building away,
but you'd also be taking away a second
chance for alot of kids. I ask you again
to consider all of these points and with
me and'my restaurant. My partners and I
would really appreciate it and so would
alot of teens.

Sincerely yours,

The Light In The Storm

Crash! Boom! Bang! That was all I had
been hearing since the storm came. The
radio said it would be one of the worst
we'd ever get. For once they were right.
Of course this had to be the night that
my family was out of town, so I was home
alone. On top of that, the neighborhood
where I live isn't the greatest. there
has been robberies, drug busts, and even
an attempted murder. Being home alone,
specially at night, isn't something you
do often.
In order to distract myself from all

the terrifying thoughts that were running
through my mind I decided to read a book.
I went upstairs and picked out one of my
favourites.
Just as I was at the most interesting

part of the book, one of the worst things
that could have happened, happened. The
lights went out. That was the last straw.
I was totally freaked out! My imagination
started to run wild. I could hear voices
and footsteps in the house and I was even
seeing shadows outside. The only thing
that I could think of was lights, I had
to get some lights on. I rushed into the
livingroom to get the matches I had seen
earlier. It was then that I noticed some
sort of light outside. I went to the
window to see what it was. As I looked
out the window. I could see a hazy light
that seemed to encircle the whole house.
I couldn't see the light around anyone
else's house, which made the light seem
even weirder. I suddenly felt a very
calm, peaceful feeling come over me. I

felt like someone or something was
watching or me. I then knew that
everything was going to be alright I

headed to the livingroom couch and fell
into an exhausted sleep.
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LEVEL 6 SUPERIOR WRITING
The work demonstrates a confident
command and integration of all the
elements of writing. The content is often
strikingly creative and imaginative.

Possible Characteristics
performance is equally strong on all
writing tasks
the controlling idea and its
development are insightful and
original
the organization is subtle; the
control is secure; the style reinforces
the purpose
the voice is confident; there is a
sense of engagement with the topic
and an effective relationship with
the audience
the control of written conventions of
language is skillful; rare errors in
spelling and minor errors in
grammar and punctuation may exist
but do not affect the overall impact;
they may be the result of the
difficulty of the writing task and/or
risks taken by the student
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Book Report
Title: Brain Child
Author: John Saul
Classification: horror
Pages: 342

Brain Child, written, by John Saul, is about a
horrible vengeance that had long, long ago began
in the tiny town of La Paloma. Once a proud
Spanish heritage, La Paloma has now become a
thriving modern community high in the California
hills.
Alex Lonsdale, a sixteen year old boy from La

Paloma, faced death in a terrible car accident,
however, the intelligence, or should we say the
evil of a doctor's mind had brought him back to
life...or had it brought the evil that still
lingers on in the town back? Now Alex has become
the instrument of this vengeance. He seems the
same, but in his eyes there is a horrifying
blankness and in his heart there is a coldness.
The main character of this story was Alex

Lonsdale. He was a sweet, well mannered boy, who
was one of the most popular kids in La Paloma
High, however, after the accident, his character
totally changed. He was no longer the Alex that
everyone knew and loved. He had become a person
with no soul, feelings or love. He was selfish
and did not care about anyone or anything nor
his parents who he once cherished and adored.
Alex was also involved with a caring,
intelligent and very pretty girl named Lisa
Standfield. She tried to help Alex and support
him through everything.
The conflict in this story was man versus man.

The sadness of the Mexicans, that had once been
the past, had again returned to destroy the
Californias.
The main idea in which the author tried to

convey was the fact that there were people in
the past and still are people who use their
wonderful gift of intelligence to destroy others
and God's creations.
In my opinion, this book was exciting,

thrilling and filled with suspense. I find that
the author used a series of intertwining events
which captured by interest, however, at times he
rambled at great lengths about insignificant
details which I feel distracted from the plot.
Like most 'john Saul' novels, it was well
written and I enjoyed the author's style cf
writing. I plan to read many more of his books
and I also recommend this novel to other
interested readers.
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Narrative

"n November 19, 1993, "The Rock"
restaurant and dance club hired a knew
worker Tina, a sixteen year old girl from
Delmount High was on her first day of
work when the hard work already began.
So far the day had been run and

exciting. "The Rocks" decor and design
was fabulous which made the theme of this
restaurant even more extravagent. She
enjoyed the activities and style in the
restaurant. The customers who were also
excited about eating at "The Rock" made
the work for Tina pleasant.
By noon she decided that the hours she

was going to have to put into her knew
job would be worth it.
"Tina. We have a slight problem. One of

our waitresses have cancelled for tonight
at six o'clock and we have a birthday
party scheduled with twenty kids. The
party will only last one and a half to
two hours. So, I need you to cover.
Okay?" the petite twenty-six year old
manager, Elena, asked.
"Sure!" Tina repixed, not realizing

what she was getting herself in to.
By five thirty she had the dance floor

and the upstairs dining are set up for
the party. As six o'clock approached a
few six year olds had arrived. Tina, as
the host of the part, seated them and
introduced herself.
By six thirty all the kids arrived.

Unfortunately all but one of their
parents left.
Tina prepared some music from the

"Flinstone" sountrack for the kids and
also projected a rerun of the
"Flinstones" on the giant screen used
only on the top floor of the restaurant.
Tina received the orders, which only

consisted of ten kiddytaurus burgers, ten
kiddytaurus hot dogs and six baskets of
fries.
She then made the mistake of leaving

the children alone while she placed the
orders in the kitchen. When she returned
to the top floor not one cf the little
monsters were sitting where she left
them. Now she found them jumping up and
down screaming everywhere. Unbelievably,
she even saw one child hanging from on of
the model dinosaurs in one cf the mazes
of caves.
As she stared at the trouble going on

around her she realized that the mother
of the birthday girl was watching the
children play or you could say causing
noise pollution!
The first thing Tina did was turn off

the music. However, by doing this, they
all began to cry!

BEST COPY AVAILABLE

"Alright! Quiet!" she screamed,
surprised that her scream was at all
possibly louder than the children's crys.
Luckily all the children stopped and

they stared with blank and confused
expressions at Tina.
"Okay, how about if everyone goes back

to their seats and while we wait for the
food, you can all watch the Flinstones
and take turns riding on dino." She spoke
softly to them.
"Alright then. On the count of five you

all have to rush back to your seats.
1...2...3..." as she called out the numbers,
all of them, surprisingly, hurried back
to their seats without making a sound.
Finally, once they were all under

control, Tina changed her mind. However,
this time she decided to only work at
"The Rock" part time!

In My Backard

"In My Backyard" was a poem written by
a boy ashamed of his father. This Italian
family used to do everything by hand, and
when they came to their new land, his
father had still made his own wine and
slaughtered the Easter Lamb. His father
was illiterate and this is probably the
main reason why the boy's youth was spent
in shame.
I feel that this story can relate to

many people coming to Canada from
different countries.
From a child's point of view, I know

how important it must have been for the
boy to want to live like everyone else in
the vacinity around him. However, in my
opinion, the father of this boy must have
also had a rough time adjusting to his
new life. He was used to doing everything
himself and by hand, and then suddenly
his son became ashamed of him.
"I wrote the numbers on a sheet, so he

could write his checks, pay the bills..."
This quote states that in Italy, most

cf his time was spent working, so there
was no time for him to learn how to read
or write.
My grandparents, also from the Italian

heritage, have similar stories about the
way things were done, when they were
growing up in Italy.
When my grandmother was only nine years

old, her mother died. She was the oldest
of her three sisters so she had to begin
to take care of the family. Now that she
is living in Canada, there are still a
few things that she does differently.
However, I don't feel ashamed of this and
I disagree that the selfish feelings of
the boy were necessary.
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COMPOSING I TRANSCRIBING

LEVEL 1 DEPENDENT WRITING
The overall impression of writing at this
level is that it demonstrates an
awareness of some of the essential
elements of writing. However,
communicationis either fragmented or
prevented.

Possible Characteristics
the piece lacks a controlling idea or
purpose; this results in writing that
has little or no meaning
there is scant evidence of
organization; instead the writer
makes a series of random points
that may or may not be related
the writer is indifferent to the mode
of writing and to the needs of the
reader
the writing shows minimal control
of the conventions of language,
making the text quite difficult to
read
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Dear Sir,
I'm writing to you because I'm sick of the
envorement falling apart right under our noses.
The garbage is getting out of hand, we must do

something or the world is going to destroyed by
us. I don't know what to do, but I know that
somthing must be done. The great lakes are in
trouble if you swim in the lake you get things
that stick on you or get sick because the water
is so bad. I like to swim, but I hate to swim in
polluted water. I'm probably speaking for
everyone. Well I hope somthing gets done. I must
go know.

1
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Ozone Layer

In addition to carbon dioxide, there
are other greenhouse gases, consisting of
chlorine, fluorine, and carbon atoms.
Because these chlorofluorocarbons, which
are responsible for the reduction of the
ozone layer. Chlorofluorocarbons
vapourize at low temperature they have
become the essentials ingredients in
refridgerators and air conditioner
coolants, and as the propellant gases for
aerosal spray cans. Chlorofluorocarbons
deffinately make good insulate, because
of the light weight, closed-cell bubbles
they form. Styrofoam are poor conductors
of both heat and cold, even the computer
revolution is affected by
chlorofluorocarbons, they are used to
remove the smallest contaminants on
microchips and other components of
electronic equiptment.

When chlorofluorocarbons escape into
the atmosphere, they trap heat, in fact
chlorofluorocarbons and halons, which
release ozone depleating bromine are
estimated to account for fifteen to
twenty percent of global warning, because
they are synthetic chemicals for which
substitutes can be developed. They are
the easiest greenhouse gases to control.

The ozone layer is a pure form of
oxygen found in the stratosphere ten to
thirty miles above the earths surface,
the ozone layer is more or less an
umberella acting to protect the earth
from the dangerous ultraviolet rays of
the sun. It is the only gas in the
atmosphere that limits the amount of
harmful solar ultraviolet radiation
reachingthe earth.

Because the ozone concentrations could
have dramatic effects on life and on the
earth. Algae are particularly sensitive
to ultraviolet radiation, raising fears
that damage to the ozone layer, could
upset marine ecology and lower fish
population. For people ultraviolet rays
cause sun burn and havebeen linked to
skin cancer, cataracts, and weekend
immune systems. The EPA predicts that
over the next eight years more than one
hundred fifty million more people will
get skin cancer in the United States of
America alone if nothing is done to save
the ozone layer. More yet reduced crop
yeilds could lead to losses, consisting
of billions of dollars, and the climate
could be altered.

In the 1970's, scientists have warned
that emissions of chlorofluorocarbons,
and other chemicals that convert

BEST COPY AVAILABLE

protective ozone molecules into less
useful oxygen molecules may ultimately
deplete this essential ozone layer. 1978,
the EPA banned the use of aerosal sprays,
however refridgerators, air conditioners,
and various solvents, have continued to
increase.

In 1985, a hole was found eating away
across the sky above antarctica. It is
now believed that this hole is as deep as
Mount Everest is tall and as wide as the
United States of America once you stop
thinking abou the enrgy your
refridgerator uses, think about it's
compact on the ozone layer.
Chlorofluorocarbon, the compounds that
eat away the earth's protective ozone
shield make up the refridgerant that
cools both your refridgerator and
freezer. Chlorofluorocarbons are also
used to manufacture the foam insulation
in the refriderator. Unfortunately all
refidgerators on the market today contain
Chlorofluorocarbons, so for the moment,
the best you can do to control their
release into the atmosphere is to keep
your unit in top working order until
chlorofluorocarbon free models become
available. If your refridgerator does
wear out, try to find a salvager who can
both cart the appliance out of your
house, recover, and recycle the
chlorofluorocarbons prior to dismantling
the refridgerator.

You can help proect the ozone layer
from damaging chlorofluorocarbons found
elsewhere in your home by taking the
following steps: 1- Avoid building
insulation made with chlorofluorocarbons,
use fiberglass, cellulose, or other
materials that do not contain
chlorofluorocarbons. Though they may have
to be thicker to achieve the same level
of insulation, if you have the space, you
can use them without losing energy
efficiency. 2- Do not buy halon fire
extinguishers, halons also depletes the
ozone layer. Even if you never have a
fire, halons can leak out of the
extinguishers and into the air. A
traditional fire extinguisher using dry
chemicals will do the the job. 3- Avoid
aerosals that contain
chlorofluorocarbons, such products
includes cans that spray strings of
plastic cofetti, aerosal dust removers
used by photographers, boat horns, and
cleaning sprays for sewing machines,
VCR's and electrical equ-pment. 4-
Support legislation that will make
chlorofluorocarbon labeling, mandatory so
you will know what items not to buy.
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LEVEL 2 LIMITED WRITING
The overall impression of the writing at
this level is that it demonstrates an
elementary grasp of the essential elements
of writing. Generally, communication
occurs, but lack of command of one or
more of these elements seriously affects
the reader's response.

Possible Characteristics
there is a controlling idea which either
conveys simple meaning, or a more
complex meaning not clearly
expressed, but the piece may not
continually be governed or shaped by
it
adherence to the conventions of mode
is not secure and organization is
flawed
the writer's voice may not be apparent
or may be inconsistent, resulting in
writing that is uneven or unclear.
consistent and frequent
misapplications of the conventions of
language persistently interfere with
the reader's understanding of the
ideas, but do not prevent it
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Dear Kayla,

How are things going? I bet things are pretty
hectic now that the baby is born. She's probably
a real hand for you, day in and day out. But,
that isn't the reason why I'm writing you this
letter.

As you might already know, I have started an
"anti-pollutant" group that is trying to save
the mammels that live in the St. Lawrence
Seaway. Such as the Beluga whale, who is being
killed off drastically by many different
chemicals in the river. For we have studied and
researched the causes of these whales to have
blood poisoning. The conclusion we have come to,
is, all the toxic waste the industries are
dumping into the river, which is ccntaminating
the water with harmful chemicals. These
chemicals are ones such as PCBs, DDT, mercury
and cadmuim. These chemicals are not just
contaminating the water, but the animals and
mammels that are in the waterways also.

Please help us in our attempt to clean up in
stop the death of these beautiful mammels. To do
this we have to stop the industries from dumping
their toxic waste into the atmosphere.

Yours truly,
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The Environment,
What are We Doing About It?

Factories in Canada, and all over the
world are a major cause of environmental
problems, the average Canadian does not
realize the problems we as Canadians and
every other nation have to face.

Pollution is one of the major issues in
our society. Factories such as paper
mills, or anything that makes any kind of
product. Dispersion of smoke from the
factories causes factors such as acid
rain, causing the pollution of lakes,
rivers, swamps, and streams.

Plastic is also another environmental
issue. What is the point of plastic bags?
They clutter the cupboards and rip holes
when you put anything in them, that
weighs over 5 pounds. Plastic is as we
know not bio-degradable. People should
realize that recycled paper bags work
Dust as well, maybe even better.

There are many statistics that can show
Dust what we as Canadians are doing, to
what use to be a beautiful world. For
example, garbage; In one year the average
Canadian discards 620 kilograms of
garbage. An average Canadian uses 95 000
litres of water, 2000 litres of gasoline,
193 kilograms of paper. In one year the
average Canadian, takes home nearly three
billion plastic bags from grocery stores.
Does this Ray something? We are going to
have to find some way of reducing waste
disposal.

Many companies are now Dust realizing
the problems of waste disposal, and are
doing a little to change it for example,
the new enviro-paks, those limit the
amount of garbage we dispose, by simply
pouring the refill into the old bottle
and throwing the package into the
garbage. You simply re-use the old
bottle.

Automobiles are anothr major source of
pollution. The automobile is responsible
for about one-quarter of the pollutants
that cause smog. Smog is a factor that is
hazardous to your health. It causes eye
irritation and respiratory problems. Smog
is created in the atmosphere when auto
exhaust emissions react with the
sunlight. Cars that disperse gasoline let
out carbon monoxide which is poisonous
and is part of the smog. Another
substance cars disperse are hydrocarbons,
a known factor that causes acid rain.

However, we are trying to do something
about this environmental issue. The
government is telling car manufacturers
to clean up tailpipe exhausts by
dictating standards governing how much
pollution each automobile can emit. To
cope with continually changing
legislation, automakers have developed
emission controlled devices and systems
to prevent pollution caused by car
pollutants.

We as Canadians must realize what we
are doing to our world. These factors
show Dust exactly we are doing to change
this. Maybe someday we will reach another
leap for mankind.
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LEVEL 3 ADEQUATE WRITING
The overall impression of writing at this
level is that it demonstrates both
strengths and weaknesses in the
fundamental elements of writing.
However, the strenths outweigh the
weaknesses and the writer's meaning is
generally clear.

Possible Characteristics
a controlling idea is evident and the
piece has some sense of direction
and development
the writing displays the
fundamental principle of
organization; that is, the reader is
able to discern a beginning, middle,
and end
the writer's sense of audience may
be weak or lacking
the application of the conventions of
the mode and/or the conventions of
written language may at times
interfere with the reader's
understanding of the ideas
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Are Plastics Really So Bad

Yesterday I was standing at a checkout counter
in a grocery store when the cashier asked "Paper
or Plastic." I had done some looking into it, so
I said plastic.

You might ask me why did you not take paper?
Plastic is bad for the environment. It doesn't
biodegrade, is not recyclable, and takes up a
whole lot of space in our dumps.

Well if you haven't looked into it you would
believe that.

If we eliminate plastics and go back to paper
it would mean wiping out whole forests to keep
up to the demand for paper. Paper doesn't
biodegrade as well as it should. When it is
burried under tons of dirt it gets little oxygen
which is required for the biodegrading process.

4'
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Time for Change

"Nature is the art of God." Dantes
statement summarizes the whole esence of
the world. The world is a piece of art
developed by God, a beautiful piece of
art of which destruction would not be
justifiable, and a beautiful piece of art
that is fragile, and is deteriating as a
result of human selfishness.

Firstly, the main problem in our
society is the production of garbage.
MacLaren engineers concluded that each
average Canadian discards 620 kilograms
of garbage each year, and our residential
garbage adds up to thirty-three percent
of our total waste as a country. Canada
as a nation disposes of almost seventeen
billion kilograms of garbage last year. A
major step towards cutting this
outrageous number would be to recycle all
of our paper. Five billion kilograms of
paper is disposed of each year alone, so
this would really cut one third of our
waste production if we were to recycle.
After three years of recycling, a years
amount of garbage would be saved, and
this number would constantly increase on
the positive side, because everything
would be re-used. These statistics are
all very realistic, as well as the goal
of recycling is equally realistic.

Although wastes such as garbage are
greatly affecting the environment, the
hazardous wastes produced each year are
equally abundant, but their ecological
downfalls arrive at a greater velocity,
and are much more dangerous to our health
and the health of the environment.
Environment Canada stated that Ontario is
the leading contributor of toxic waste at
a whopping fifty-nine percent, with
Quebec taking second at twenty-one
percent. Some will argue that this is due
to their position relative to the Great
Lakes, or their sheer size, but these are
both unacceptable, and the average waste
of six and a half million tonnes must be
drastically cut. Many diseases can be
linked to these chemicals. T.s it going to
take massive deformities of newborns
before people start to open their eyes
and regain their senses?

Another major downfall that goes along
with toxic wastes is global warming
caused by the greenhouse effect. This
greenhouse has been blamed on the
discharge of aerosols, and other gases,
but no greater of a burden falls in car
emissions. Carbon monoxide, Hydrocarbons,
Nitrogen oxide, and Carbon dioxide are
all wastes that enter the atmosphere out
of the exhausts of vehicles. All four of
these chemicals react with the ozone to
form smog, produce a higher acidic level
in our precipitation, and finally causes
global warming, because the gases are not
allowed to escape into the upper
atmosphere. These chemicals not only
affect the environment, but they affect
us directly. Carbon Monoxide is very
harmful, and sometimes lethal when it is
submitted to the human transport system.
Carbon Monoxide attacks the hemoglobin in
the blood stream, and because it absorbs
into the red blood cells much easier than
oxygen, oxygen is not permitted in. When
oxygen is not permitted into the blood
stream all of your body parts suffer. The
amount of Carbon Monoxide in the
atmosphere on the ratio with the oxygen
is not lethal, but neither is a diluted
glass of whisky.

As a result of the above information,
it would be safe to say that the world is
in global termoul, and that a drastic
change must occur before the negative
effects are insurmountable. We, the new
generation must take the initiative and
make the change ourselves, because the
environment is calling us to do so.
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