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ABSTRACT

Four issues of the newsletter of the Elementary
Education Interest Section (EEIS) of Teachers of English to Speakers
of Other Languages (TESOL) are presented in this document. Issue
aumber 1 of volume 15, focussed on defining “who we are," describes
the nature and purposes of EEIS and contains brief accounts by
parents, students, and colleagues involved in
English—as—a-Secund-Language (ESL) education. Additiomally, in a
regular feature called "Message from the Chair," Wes E£lby commenlts on
EEIS's theme for the year: "Designing Our Children's World" and gives
highlights of the 1992 TESOL annual meeting. The lead article in
issue number 2, Elizabeth England's "From the Ivory Tower to the
Treaches; University-Elementary School Connections,” offers reasons
for the gap betueen research and teaching and suggests ways for
teachers and researchers to connect. Following this, Jean Hanscombe,
in a report called "The Search for Researchers Begins," discusses the
.mandate of the newly formed EEIS Research Task Force and offers ideas
on how teachers can "do research” in the elementary schools. An
article by Lory Doolittle on the "whole language™ approach to
teaching English language proficiency to ESL students concludes the
issue. The first issue of volume 16 contains two articles by Mary B.
Schafer: "Portfolio Assessment in ESOL" (the lead article) and a
brief concluding essay on involving students in the evaluation
process. Also included is a report by Jean Hanscombe on the search
for researchers and a message from the chair by Dan Doorn, entitled
“Gathering Stories To Share" on sustaining network contacts initiated
at the 1993 TESOL meeting and encouraging all concerned to be story
tellers, story listeners, and story sharers. Mainstreaming ESOL
students is the focus of issue 2, which contains a substantial
interview between the newsletter editor and Elizabeth Thompson, a
fourth grade teacher in a whole-language, mainstream classroom in a
rural district near Tucson, Arizona. Two other articles are included:
one, by Joan Dugey, on how classroom teachers could be made to feel, -
more positive about ESL; and the other, by Maria da Silva Amendolare, .
describing a successful schoolwide multicultural event at a
monocultural school in Plymouth, Massachusetts. All issues contain
notes from the editor, new book information, announcements of
o - meetings and/or swards, and samples of student work. (LR) BEST COPY AVAILABLE
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“Designing Our Children’s World”
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in Elementary Education Interest Section

Teachers of English to Speakers
of Other Languages

Summer 1552

Jim Rupp. Editer

VOL.15.No. 1

Who Are We?

The theme for this issuc is Who are we? The format is somewhat differcat in that there is ao formal lead amicle. Instead. this
issue contains wriings by parents, stndents. and colleagucs. which show some of the diversity of what we do and include some
reflections about owr work. We begin with a ook at what we do by a parent. This s followed by the views of students. Then, the
reflections of teachers are shared. In addition. there are the regular columns with news of our interest section. Please enjoy this
issue and share it with collcagues and administrators in your school district.

The following excerpi is from the speech given by David C. Lam, Lieutenari-Governor of British Columbia. Canada, at 1the
opening plenary session at TESOL V2.

Twenty-five years ago. sny wife and 1 came to this country
as unmigrants. We came with our three young daughters who
did not speak a word of English. 1 remember our youngest
onc. six and one-half years old. was put into grade two in
Jamieson Eiementary School. My wife and 1 prepared her for
her first day in school. We dressed her up in her Sunday best.
(We soon found out that was not necessary.) However. since
she did not speak a word of English. we at least equipped her
with a few words like. “Good Moming.” “I am Doreen Lam,”
etc. She had litde difficulty with that.

She went 1o school and all day she imitated. She prasended
that she knew what was going on. But her teacher knoew. At
the end of the day. the teacher asked her to stay behind in
order that she might help her. But 10 a little girl of six and one-
half, she considered that being detained and punished. So,
what could a young child do? She cricd. And she cried, not
just a little sobbing. She cried like Archic Bunker's daughter.
Gloria. She really cried. .

The teacher tried to explain to her. “1 just wanied o help
you.” But, have you ever seen a duck talking to a chicky?
They don’t communicate. The teacher was trying to help her,
but this little girl, our daughter, just kept crying. And in a

moment of desperation. with compassion, the teacher suddenly
cnied 100.

At that moment, two people were crying. Then they stopped
and hugged each other. Our daughter came hosne and 10ld her
mother. and mother cried. Then mother told me, and 1 criad!

We are forever grateful to that teacher. Instead of ignonng
or rejecting our davghter, she showed compassion and care,
which buil: confidence. Our daughter went on in school. and in
one public-speaking exam, she got first prize.

She ran for vice-president of the student council in high
school, and she won that. i recall in her election campaign that
she and her tcam prepared big posters with one poster showing
a sheep jumping over a fence. I was puzzied until 1 read the
caption: “If you are tired of counting sheep. count on Lam—
Doreen Lam.” How about that for an election poster by an ESL
girl! Later. she was awarded a scholarship to 2 university.

So. 1 say 10 you. You are more than English wachers. Your
role is far more important. Your students. a group of new
people, look 10 you. not just 1o leam a new language. but
leam a new cullure in a new 1and with a new framewaork of
values. What you pass on may affect the rest of these persons’
lives,

Announcement: Student Art Display

The Elementary and Secondary Education Interest Sections are planning a display of student art work at TESOL ‘93 in Adanta.
For now, we are plaining (o show two-dimensional art work mounted on posterboard (it will need to go through the mail). We

want 10 have all age levels represented., as well as a variety of media (paper. paint, pencil). All students will receive a ribbon or
certificate for participating. Begin thinking now of some art project that will reflect the desigas of your students’ home cultures.

You will receive more details later in TESOL Matiers.

—Lory Ferzer, EEIS Art Committee Chair
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Tileﬁ;ﬂom'ngweuh some studersts o
Guabe Allen Elemersary School in Dallas.
Texas. huave 10 23y aboss their ESL teachers.

This is my favoriie thind grade teacher.
Her name is Mrs. Lay. She seachers me
alots of neat things. Ske teaches me
about plants. planets, and dionseurs.
How she 1eaches me is from reading % in
a book. And from makcing us 4o . How
she ieaches me 10 know about plant’s is
she tell us 10 grow it and put water on it
and let the sun shine on it And about
Pplanets is we sing 2 song of it and book a1
the sky in the dark. And about dosaurs is
we have 10 have a2 1est of #t and we tlke
about it a play a song with,

—Hang Phung. third grade

My favorite is Mrs. Sacett. She was
nice and she teacher us now how 10 do
many thing. Every Friday she gave us
treats if we bring our homework. When 1
1y Mrs. Sachett 1ells me 10 come up to
her and she hugs me.

—Hong Vo. third grade

My favorite teacher is Mrs. Lay. She
taught me how so divid. She also taught
me the times table. I think she is a good
teacher. We leamed how to do a play and
we did a Cinco de Mayo program. She
treated me like if she was my mother and
I hope that she is my fourth grade
teacher.

—Vannessa Rodrigue:. third grade

In first grade my favorite teacher was
Ms. Wekch. She always help me when |
nced help from her and she was very
smart and when she teach then 1 know
the answer when she ask me for the
question and 1 was getting smarter. In
first grade we play games and when we
finish playing we start leaming how we
done it. It was so fun we always do some
kind of game on Wednesday.

—Ngoc Lam, third gradr

This is what 1 remember from
kindergarden. My teacher™s name was
Mrs. Fetzer. 1 like her. 1 kzamod 0 write.
We keamed the Chant. We icamed Songs
and owr ABC. Mss. Fetzer was friiendly.
We also went 0 the Symphony. 1 hope
you never get in the comer becanse when
Mrs. Fetzer get's mad she put’s you
there. 1 fove you Mrs. Fetzer.

—Amy Adome, first grade

She is a gaod teacher who is kind and
sweet. She Joves childeen. She is a good
teacher who takes time 10 ach children
10 not W be afrad of shoool. Takes time
with children who are slow leamers. |
wish all my other ieachers were ke you

—Mario Rodriguc:., second grade

The editors o TAPS.. Teacker-Inspired Practical Straiegies, the NCTE/ESL Assembly
Newsletier, shave their mewsletiers with ws. Four pieces of wyiting in this newsleger (marked
TIPS} are from the lazes: edizion of TIPS. The ESL Assembly of NCTE is an imporiam
professional resource for all of us. Please wriie 10 Yvonne S. Freoman, Chair. ai Fresao
Pacific College. 1717 S_ Chesirua, Fresno, CA 93702 10 learn more aboud this organizaion.

Oscar

by Kathy Burd (TIPS}
Maple School, Tulare, Calif.

~He’s just lazy!™ exclaimed Mrs. A. “Oscar is nothing but a Joser.”

Mrs. A's response 0 my question about my new fourth-grade student came as
quile a surprise. Oscar had been in my class for a week and refused to rea: or write,
claimang that he didn’t know how. In addition, he soemad extremely unhappy. He had
been in Mexico when schaol began, so he was starting a month Later than the rest of
the class.

As a second-vear teacher, 1 had decided to seek Mrs. A’s help and advice since
Oscar had been in her third-grade class when he came the previous year. Startied by
Mrs. A’s “insight,” and believing there was much mere 0 Oscar than laziness, |
decided to observe him and figure out the real problem.

1 had no previous experience with second-language leamers, but after watching
and working with Oscar for a short time, | realized that akthough he seemed to speak
English Buently, he really didn"t know how to read and write in English.

As I eamed his trust. Oscar 103d me that he had lived in Mexico most of hi - life,
but had lived the last two years in Los Angeles. where be had attended schoc i in a
bilingual clas<>»om. He read and wrote in Spanish and leamed to speak English. As
he told me about his education in L.A.. scars filled his eyes when he said. “That’s
why 1 keep telling all of you that 1 can’t read—1 can’t read English!”

Near scars myself, 1 assured Oscar that reading and writing in Spanish is just as
valuable as doing so in English. I immediately obtained Spanish literature books for
him. 1 also encouraged Oscar to do his jownal writing in Spanish. Oscar began 0
flourish!

Before the year was half over, without any pressure from me, Oscar chose to
read and write in English. In retrespect, 1 know that 1 empowered Oscar by allowing
and encouraging him to use his first language.

Oscar taught me many things that year: Don’t jump to conclusions, don't listen
0 cynical teachers. and students who leam to read and write in their first language
make an casier transition to English. But, perhaps more importantly. Oscar taught me
o have faith in my students and to empower them as leamers. When 1 remember that,
cveryonc becomes & winner.,

4
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An Invitation
to Dialogue
with a Peer

by Miriam Marquad: (TIPS)

Dialogue Journals and Beginning ESL Students

Through the use «f dialegue journals.
teachers can nudge even beginming ESL
students into Engli-h reading and wniting.
Muang. an eleven-year-old Mien girl,
wrote this in ber Joumal after atiending
school in the US for abput a menth.

1like happyhallos cen
1 like 1o cat the appe
1 like to see colck

A dizlogoee journal s a wrilien
conversation between a student and a
teacher that takes place on a regular basis
over an extended peried of timme. The
teacher reads to understand the content, not
to correct of edit. The time spent reading
and responding te my students” joumals is
enjoyable. It is 2 time for me 1o get to know
the students on a diffefent level. and my
teaching is enhanced by this knowledge.

Beginning ESL writers will write
about experiences they are having in the
English-speaking environment. activities
they are planning and participating in at
school. and the content they are learning in
English. As students develop more
confidence in their abilities 1o express

Onc of the most rewarding activitics in my graduale classes has been the
opportuty 0 joumnal with professors and fellow graduse students. 1've been able
test ncw ideas, share points of vicw, question. reflect. and relate stories with a
receptive and responsibie andience. When 1 finish the classes. | will miss being able
0 ingeract in 2 joumnal with my peers. What if 1 could fnd 2 journal pastne:?

“The knguage expenences my students pet in our class will over ame kead 10
proficiency in English. but some days 1 have doubrs. days when | wanry about the
mandatad tedt they have 10 take two or three tBnes 2 vear.”

“As an educator, I'm oving 10 amagine a class withom teas like Frank Smith
describes in Inswlr wo Imiclligence. Mavbe & would look Like real life. That's how |
finally leaned Spanich. using i in ways tha were meaningful for me a5 | narked asa
missionary i Colombia. South Amenica: massacning the language i the process. but
acquining i seding it whike 1 counselad women i the church and revising 8@ amid
miuch baughier. “fish” (pescado) and “sin” (pocado) are very ssmidar waords in Spanich.”

Would you be interested tn having another teacher as a pen pal? Would vou like
1o share and rest ideas with a peer through an interactive youmal? If you are
inieresied. please send your name. marling 3ddress. student population
(agefievellanguage and cultare hackgrounds). and what you teach. Your address will
not be published in the newsletter. but oaly given w0 the persen aith whom vou are
maiched.

Send inquires to:

Minam Masquadt

cio Woodlake High School
400 W. Whithey Ave.
Woodlake, CA 93286

by Trudy Lindaman (TTPS)
Language Center, Vasaka, Calif.

themselves and he undersiond. they will
breaden their range of writing topics

A teacher can encourage beginming
ESL srudents 1o wTite by accepting and
validating their effiorts. At first. students
may feel more comfortable wraling in their
primary languages or drawing pictures.
Teacher acoeptance ercourages these
beginning atlempls al communication and
molivaics the students to participate more
fully in conversatsons with their teacher.

Just as young children who are
learning 1o wrile in their first lanpuage
invent forms and spellings that become
more conventtonal over time, second-
language lcamers wse their custent
knowledge about written English to express
themselves. Further exposure to English. in
the form of the teachet s joutnal entnes and
in literature. leads second-language
feamers” wnting to conform more and
more 10 tandard conventiens, ESL
students adopi these Conventions as thes
own because they have a reason tohe
undersiond 1 (heir new language. Fuor
example, Muang's joutnal entry four

BEST COPY AVAILABLE .

months later shows ber growth:

=No I dont hike 1o he fure faghter. but |
l1ke 1o be tcacher but My ded <iad he me s
1o be doctor but I lske litie 10 he doctes but
I like too much to be 1eacher 1 like al ot of
thang but [ doa’t know hew tonell you™

As vou can see. dizlogue journals offer
a vexy satisfying format for second
language learmers to test and expand theu
knowiedge of written Englivh.

—Special Project—
Linda New Levine, Carcline Linve, snd
Mary Low McCloskey, membess of owr
inlerest section, have fecrived a special
TESOL graat to compile samples of
exemplary K-8 curriculs. Submissions
should include: a one-page cover sheet; 2
ond-pege, dowble-spaced abstract; snd a
curtculum sample (80 more thaa five
peges). For complete guidelines, plesse
send 3 samped, self-addiesied eavelope

ta.

Linda New Levine

| Sunnyridge Road

| Lake Kaonah, NY 10536
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Message from
the Chair

“Designing Our Children’s World”
by Wes Eby

“Dxsigrang owr Childeen™s World ™ is
our theme for this vear. How appropriaic
for those of ws who are involved in ESOL
clementary childeen! This theme, which
builds opon the TESOL 93 theme
“Desigamg Owr World.™ will be
highlighted through this vear in oar
micrest section, climaxng in Atlanta next
April 13-17.

This theme also sepports the focus of
thas isswe of our newsketicr, “Who Are
We?T™ We arc truly designers of our
children’s wordds as we—in conoest with
them—fashaon and create their “worlds.”
aliowing them to beoome proficient.
anthentic langeape wsers.

As a professional inkerest section
(S} of TESOL.. we rcoognize “throughout
the workd there are millions of chibdren
with a noed 10 acgaare flecncy in English.
As the professiozals charped with the
responsibility of assuring that non-
English-speaking children of all linguistsc
backgrounds receive the neoessary ESOL
nstrection 1o cnablc them to function
cfiectively in English both inscrpersonally
and academically, we have come together
in this interest Section.™ (Taken from the
Sutement of Parposc, Govemning Rules.
of EEIS). This is “who s are™—ESOL
cducators conocemed with and dedicated 1o
the task of designing the best world
possiblc for children.

TESOL "92 was an "in™
experiencec—informative, incredible. and
indchitic! 1 was impressed with both the
quantity and quality of program offerings
for our IS. The biggest complant seemed
0 be the overlapping offerings, causing a
tusskc with choices. What a wonderful
probicm! For me TESOL ‘92 in
Vancouver is snforgettable.

Denise McKeoa, our Past Chair,
planncd a program chock-full of dynamic
presentations—72 in all! From 7 o’clock
in the moming until latc at night (8:45
p.m.). clementary TESOLers attended

plenary scssaons, workshops. cotloguia.
CONCWITCRt Scssions. two special acadamic
sessions., a fcatmred book session,
In addition, there were exhibits, the
the EEIS open mocting. Yes, this was
truly an “m” expenence!?

Especially noteworthy were the tso
In the farst academic session, Jean
Hasdscombe cxplored the wopsc.
~Creating Inviting Whoie School
Conscxas for ESOL Leamers.™ Next, in
cooperation with the Bilingual Edecation
IS. Fred Gemesse chaired a pancl of Jack
Damico, Katharine Davies Samway.
Yvonne Freeman  Else flamayvam. and
Joy Kreeft Peyton wn examining the

We are truly designers of
our children’s worlds as
we—in concert with
them—fashion and create
their “worlds”

subjoct, “Integrating Asscssment,
Tcaching, and Lcaming ™ The book
session featured Iam Wallace from
Toroato, an illustrator and author of
children’s books. His presentation, “The
Crcation of Very Last First Time: An
Ilustrator’s Perspective,” was well-
reccived and appreciated by the audience
of more than 100.

The Open Mecting (business
session) for EEIS was well-atiended.
Among many itcms on the agenda, 1=
following people were clected to
leadership positions: Dam Doora,
Associac Chair; Nascy Cloud,
Sccretary; Jamet Orr and Esther Retish,
Swocring Board Mcmbers (three-year
scrms). In addition, the following were

-y

_
clocted to the Nominating Commitace:
Keiko Abé-Ferd. Carcline Linse.
Marsiks Santelli. aad Carlyn Syvanen_ |
congratalasc tscsc persoms, znd 1 greaily

Duc ©0 Dan Doom’s cloction, [ kave
appousied, with the Stcering Board™s
approval. Irese Goldmas w0 fill Dan’s
sncxpired term as 2 Sweering Board
member. | welcome Ireae 0 a keadership
rcde in EEIS.

As IS responsibilitics mcrease
throsghost the catire vear, we—yowr
choctor] leaders—aced help. Therefore,
we're Grganizing six NCw comgnitices and
task forves. 1 am pleased w0 anmounce the
appointnent of the following chairs: Lory
Fetzer, An Commitice; Carole Urzia,
Inscmationakism Concerns Task Foroe:
Nascy Clond, Membership Task Foroe:
Jean Hamdscomabe, Rescarch Task Foror:
Sarah Hudelson. Sociopobtical Contens
Committoc: Mary Jame Natioms, Special
Projects Commities. Also. Sharoa Fusco
will serve as chair of the Hospitality Arca
for TESOL “93. A namber of persons
have already volantcered 16 scrve on
vanous commitioesfiask foroes, but there
ts still room for you. (Scc the List of
commitioes and members on page six.)
We especially noed addstional members
on the following: Art. Hospitality Area.
Mcembership. Sociopolitical Concems.,
and Spocial Projects.

If you would like 10 scrve on any of
these groups. please contact me. We'd
love 10 have you involved with us. You
can contact me at Publications
Intcrnational, 6301 The Pasco, Kansas
City. MO 64131. Phonc nambers are 816-
333-7000 ext. 2533 (0), 913-381-7955
(H). and 816-333-1748 (F).

Here's an updaic on the two
ongoing. clementary special projects. (1)
1991 Project- The manuscripe of The
Teaching of English Around The Worid.
being edited by Katharine Samway and
Deaise McKeon, will soon be sent 0
TESOL, hopefully danng the summer of
1992. So far, Katharinc and Denise have
received more than two dozen
monographs. They have boen basy editing
to include in this long-anticipated book.
{2) 1992 Project: This {woject, Exemplar:
Curricula for School Age ESOL: Criteria
and Examples, proposed by Caroline
Linse. Linda New Levise, and Mary
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Lou McCloskey. is past gesting starscd.
They are m the process of soliciting
abstracts from clementary cdecators.
(More information abost this can xc
fosnd on: page 3.)

The deadline for project proposal is
Asugust 1_If you have any ideas for
special projects for 1994, plecase contact
me. Pemit me w0 dialogee with you
about your sdeas. I'll be happy 10 send
projects if you meed them.

Make plans 0 join us in Aslanta for
TESOL “93. We'd be thriiled to have yoa
help us design owr children's world We
promise 10 fashion a sismalating, diverse
and colorful program—one %0 meet your
necds and imderests.

Plcase share with me voar
suggestions for EEIS activitics for this
vear. The Ssocring Board and 1 want w0
scrve you. Scrviie is a goal 0 which
we re commitied. Try ws. Challenge us_
And join with us w0 attain owr common
purposcs_ Together, we can design ous
chiddren’s world, profcssionally and
competentiy?

Notes from the Editor
by Jim Rupp

As you can see, this issue of the newsietier bis contnbutions from far and wide. [
received many more iteras than could fit into theve 12 pages. If you do oot see your articie
here, it was culy becaarse | ran out of space. 1 will make every effost te fit it in Dext time
or sec if there are some other avenues to get it published. sach as the TESOL Journal ox
TESOL Matters. 1t 1s very unportant that members of this iicresz section contribute 1o all
TESOL publications. We are one of the biggest inlerest sections. but we zre under-
represenked in our own professional publications. TESOL is in the process of publishing a
book series entitled New Ways 1w TESOL. They noed short. recipe ideas of sucoessfil
activities from the classroom for a senres of boeks about speaking, reading. gramamar,
pronunciation, teacher training, vecabalary, listening comprehension, writing, and
teaching yooog childrer. We all have ideas that we czn easily write 20d submit. Yoa can
wTite or call TESOL Central Office for more information. o7 you Call COntact me.

As you can see from this issue. your celleagues have ideas that they contribated.
Therefore, you can do the same. If you bave an idea. write it and send it te me (6765 N.
Steven Way. San Bemandino, CA 92407). Aoother mentor is Katharine D. Samway (2912
Florida St Oakland, CA 94602). Another alternalive is (o contact any Steeriny Board ot
Newsleticr Editorial Board member.

The theme for our next issue is “Whele Lanyuage and ESL Swudests ™ This is an
opportanity for those of you who are using whole language in your school or program te
cootribute your ideas. Some questions you might address: What needs to be adapted or
adpsted? What basic condificas noed to exist? How are ESL students in the regular classroom
inscgratod inso the wholc-language program? The deadlin: for submissicas is Novesaber 15,

1992 | expect 1o reccive many maore submissions than I can find room for agair!

At

Tias year, for the first time in ary five-
yeur teaching career. | had oo parents show
up at my back-te-schoci night. I knew [ kad
to Lake some sort of action, and home visits
socmed the bogical step. I felt frustrated by
the situation and discussed the idea of home
visils with my principal. She readily agreed
to cover my classroom for a few aftemoons
while I made the home visits. Our school bad
jJust received a restructuning grant, and
parental involvement was a general focus. so
my visilations would tic in nicely.

kt was amanged for me tobe
accompanied by our migrant community
aide who would act as the translator. It was
up to me to make the parent cootacts
beforchand and schedule the visits. None of
my children had telephones, so I sent notes
howme informing the familics of my visits.

I began with mixed feelings. | knew
that this was a good step to take, and yet part
of me was nervous and afraid. What if they
resented the fact that 1 didn’t speak Spanish?
What if they felt I was invading their
privacy? What if they saw me only as
another public official poking around in their

tantory. asking questions, and being too
inquisitive? Fearful or not. I had to go
tiwough with it.

The first family I visited was Erica’s. 1
kncw nry families came from poor families,
but afier this visit I felt some comfort in
knowing that, aithough their homes were
small, they were probably all like Erica’s—
ciean, safe. and warm. However, nothing
could have prepared me for the visits to the
homes located in a dilapidated trailer park.
The homes for many of my kids were
cranped. run down, one-room trailers with
o heat, indoor toilets, and electrical wires
exposed everywhere.

1 learned a lot that fust day. My
feclings went from anger—anger at a system
that allowed those living conditions to exist;
to respect—respect for those families who
continued to work their hardest and ry their
best to provide for their children. They
weren't giving up, they dida’t scem to
despair, and they never once treated me with

I wondered what impact my visits had
left and what kind of support I would get

[

froen the familics afier my visits. When
pareat conferences amived just a few weeks
Later, ali but three parents shewed up for
their visit. I noticed that when 1 requesied
iterns from bome. most chabdren brought
them. Parenis 1 never expected to see turued
cat to watch their children at our Christmas
quictly and exited quickly. They were not the
paseras with video cameras, or the ones whe
posed for pictures afier the show. But I knew
who they were, and so did their childrea.

I realize now that it”s not enough to just
invite parents into the school. For whatever
their reasons are for not getting involved in
thetr child’s education, our job as teachers is
to show them how important their chikdren
are to us —so important that we will drive
20 miles to talk with them.

I uzge aii \eachers in similar situations
to begin reaching out to their students’
familics. The rewards of your first visits will
be sufficient encouragement to continue. The
end results will be positive—for your
students, their parents. and for you as an
educator.
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When Cross-éultural
Gaffes Get Personal

by Jane Petring
Pilisbury Aach. Scicnce and Technology Magnet School
Minncapolis. Minn.

Last week I had one of those cross-
cultural experiences that showod me how
easy il is to give bad advice when vou
step out of your ESL wcacher role. My
son was celebrafing his sixth birthday
and was allowed 1o 7 i+7% six children to
his party. one for each year (and the
number that would fit in our car). This
yvear we had decided to uy having a pasty
ai a restaurant.

After much deliberation Alex finaliy
figured out whom he would invite, and
we called the parenis. His best buddy ai
school is one of my ESL students. Yer is
Hmaong. and his family has beenin
Minncsota for over 10 vears. He has five
other siblings who attend the same
school. so | know most of his family
quite well. Yer did not speak English at
the beginning of the schoo! year. but his
fifth- and sixth-grade siskers have near-
nalive proficiency and his parents speak
English.

When I called Yer's parents. his fifth-
grade sister Mai answerad the phone and
told me her parents weren't home. | told
fier about the party, explained that we
would go to a restaurant. and [ would
bring Yer home at the end.

A few days later, 1 was rather taken
aback when Mai came bouncing mto my
office smiling from ear to car. saying.
“My dad said I could come,” My first
thought was, You weren’t invited. but not
wanting to say this | tried to puzzke out
whether she had understood that this
would be a party of five- and six-year-
olds. I saw her expression wither. so |
quickly regained my composure and
assured her that it would be great if she
came too. while making mental notes
that 1°d have to ask one of the other
parents to pick up their daughter and 1°d
have to add another name to the
feservation. It occumred 1o me that

probably her parents felt moee secure in
having an English-speaking older sibling
with Yer. even though he was very
comfortable with me and my son.
Because I felt guilty for not showing
initial enthusiasm that Mai was coming
100, I repeated how happy 1 was that both
could come. And knowing thas the
family had litthe money., I added that they
shouldn’t worry about 2 birthday present.

The kids had fun af the panty. Yer
plaved comfortably with the others. But
when Alex openced presents. Mai looked
devastated. Yer &dn"t seem to care and
Alex certainly didn’t potice, but Mai
looked like she wanted the carth to
swallow her up for not bringing a gift.

Later she came up to me and said. “I'm
sorry. I'm so soorv. 1} bring him a
present on Monday.” | reassured her that
I had told her she didn’t need to bring
anything. that Alex didn't need any more
presents. et¢. But as I was saying this 1
reaiized that I had just biown one
important cross-cultural lesson. | was
trving to be seasitive to her family’s
constraints. but | had inadverteatly set
her up for a cultural gaffe.

As ESL teachers, we know that we
teach much more than the English
language. Cross-cultural expectations.
such as how holidays and special events
arc celebrated. are an important part of
our lessons. It occurred to me that had a
student in onc of my ESL classes been
invited to another child's birthday and
asked me what (o do, 1 centainly would
have suggested bringing some small gift.
it also occurred to me that, if [ weren't
personally involved. 1 would have advised
the parents to call the parent of the
birthday child to say that they would fecl
more comfortable if one of their older
children could come too. Well, someday
1"} work all of this into another kesson.
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_I_J;ing Poetry to Teach ESL Students

by Janine B. Rodriquez
Gesthersburg, Maryland
Inside My Pocket
Inside my pocket’s a secret There’s a wiggly frog and a spider
If you turn it inside out A turtle and a garden snake
You'd sce the most unusual things  An clastic and a tiny car
You“ve ever thought about. And pumpkin seeds w0 bake.
For inside my pocket hides Now I'll 21l you my secret
All kinds of things to eat All of these things fit inside
Bubbie gum and a jelly bean Because my pocket has a hole
And other special treats. Which is very, very wide.

As a whole-language story starter, this poem is great. Ask the children to think
about and share with a partner all of the things they like 10 keep in their pockets.
Have large colorful peckets io pass out and some construction paper. Have each pair
draw and cut out the items they discussed. Have them use their pockets to report back
to the class. Then have each pair write about their pockets. Put the poems up in the
center of a bulletin board and display the pockets and the creative stories.

Naughty Ghost
There's a naughty listle ghost He pulls my hair and then my toes
That I can never see. And he quickly zooms.
He hides behind the doors One night, I tried to scare him
Then jumps oui at me. I waited until late,
He always waits til dark Then I took my flashlight
To do his dirty tric.s. And beamed it in his face.
And 1 can never catch him He knew that 1 could scare him
For he is just too quick. And he left the house that night,
I close my cyes and go toskeep  But | surely miss that little ghost
But he's always in my room. And all his tricks of fright.

Before using this poem and activity. be sure to check to see if you have
any students who come from cultures where ghosts and/or spirits are a real
part of their world. If 50, it may prudemnt to use caution with this topic.
Students can use this poem as a motivation to gencrale ideas about a ghost in
their house. Have the students pretend that a ghost lives in their house. Have
them think of some funny situations that could happen. Have students think
about and share their ideas. Have them dictale their stories or write them on
the computer. Make a mural of ghosts and display their stories around the
ghosts. *‘Ghost Tales” might be a fun title for the mural

Cricket Corner

There's a cricket in the commer
Keeping out of sight.
Ican’t see him at all
But he chirps with all his might.
Chitter, chatter, cricket
Chitter, chatter, chat.
Chanter, chitier, cricket
Chit, chit, chat, chat.

Children will like the rthythm of this
poem. This is a good introduction to a
module on crickets or other insects. Ask
the children what they would like 0
know about crickets. List their questions
on the board and get a stack of books on
insects to have in the room so they can
research their questions. Discuss how
crickets and other insects are viewed in
the different cultures of the children.

Beautiful Butterfly

Beautiful butterfly soaring so high

I wish 1 were you way up in the sky.
With not a care to cloud your day

You're lithe and carefree in every way.
Beautiful butterfly soaring so high

1 wish [ were you way up in the sky,
Free to fly and roam wherever you choose,

To stop and rest on the flowers and
snooze.

If you would choose to be one aninal,
what would that animal be and why would
you like to be that animal? Stast a story
about your animal. Then take your ideas
and see if you can wrile your own poein,

I wish [ were a

If 1 could
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Celebrate the Seasons
Part II: All Seasons, Summer, and Fall

by Betty Ansin Smallwood

This issue of “The Book Comner™
conlinues our celebration of the seasons
through literature. The seasons provide a
natural theme around which to integrate
lessons in language arts, creative aris.
social studies. and science. The
concentration here is on books that bndge
all four scasons with some books specific
to summer 2nd fall. (For bocks on winter
and spring, see “Celebrate the Seasons:
Part I in the last issue of this newsletter
(Vol. 14, Ne. 2, pp.8-9). The recommended
books are selected especially for
clementary ESL learners. Their limited
English-language proficiency, coupled with
diverse needs, including basic vacabulary
enrichment and ongoing cognitive
development. provide selection guidelines.

All-Seasons Books

Spring is showery, flowery. bowery.
Summer: hoppy. choppy. poppy-
Autumn: wheezy. sneezy. freezy.
Winter: slippy. drippy. nippy.

Like this anonymous peem. appropriately
entitled *Four Seasens,™ much of
children’s literature on the seasons
integrates all the seasons in the same poem
or book. This creates a holistic, cyclical
approach towards this natural and scientific
phenomencn.

Numerous picture books re-create this
wholeness through a continuous story line.
This provides the thread to link the
characters and plot with seasonal images
and illustrations. Summer Is by Charlotte
Zolotow (Thomas Crowell, 1983) is a fine
example. It uses the same mother and child
to celcbrate the scasons, subliminally
inviling you in to enjoy them too. The

minimal text defines each season in short,
almost poetic phrases, beginning with the
pattern. “Summer is . ..” Through this,
seasonal vocabulary and activities are
introduced Wam. pastel drawings create
soft mond pieces of each season. From
these illustrations, scparate vocabulany can
be easily identified and further language
generated. This book provides a wide range
for ESL students, for grades K-S from the
beginner te intetmediate levels.

When Summer Ends by Susi Fowler
(Greenwillow, 1989) offers anether happy
mother and child joumey through the
seasons. Its different illustrations. cnisper
than Summer Is. gencrate additional
seasonal voecabulary. The real distinction of
this book is the patterned. humorous
dialogue between mother and child. After
an initial reading. siudemts casily joinin the
choral refrains, naturally taking the child’s
lines. This makes it both a fun and
engaging experience for ESL beginners in
grades K 4.

Kathy Beal, an ESL teacher from
Helland. Michigan, recommends ancther
all-szasons fictional story book Here Ir's
Winter (Addison-Wesiey, 1991). Non-
fiction picture books provide a miore
scientific perspective on this topic. In
Sunshine Makes the Seasons, Dr. Franklyn
Branley (Thomas Crowell, 1974) explains
the intriguing childhood questions of why
the seasons change during the year and
arcund the globe and why days are nat
always the same length. He writes in a
scientifically ciear, yet almost story-like
manner. The language is fairly easy. stili
the cancepts are not diluted. The distinctive
design of each page helps create a very
inviting read-aloud book. Part of the
excellent Let' s-Read-and-Find-Out-Science
Books series, 1t is best absorbed by
intermediate ESL students in grades 2-S,

Seasons by llla Podendorf (Children's

10

Press, 1981) also prevides factual
information about the different seasons, but
does so in a less inviting manner. Part of
the New True Books senies, its main
advantage is basic scientific information
about the seasons in simple sentences. This
makes it comprehensible to beginner ESL
students. However, the phictographs do not
clearly explain the accompanying text, nor
is the information conceptually challenging
to students above third grade. In sum, 1 can
caly give it a moderate recommendation.

Another type of all-seasons book uses the
characteristics of the seasons a5
explanations for human behavior. Janine
Rod “guez. an ESL teacher in Gaithersburg,
Maryland. recommends two such
classtoom favorites. One is the Aesop
fable, The Grasshopper and the Ants,
simply bat adequately retold by Paula
Frankhin (Silver Burdett, 1982). As you
nay remember, (he grasshopper relaxes
dunng the warm, lazy days of summer enly
te face hardship during winter. The
industiious ants. in contrast. prepare for
winter by busily harvesting the produce of
summmer and fall. Tharlett’s cute
illustrations reflect the seasonal colors and
activities. Frederick, that levable mouse
cieated by Leo Lionni (Alfred Knoph.
1967). offers an additional twist on the
preparation for winter theme. In his quiet
way, Frederick captures the spirit of each
scason. Words and poetry, his supplies for
winter and shared at the right time, are
warmly appreciated by his fellow mice.
The message of the fable is an important
one: we all have gifts to share, Fables
appeal to all ages. These two scem best
suited for the intennediate ESL range.

Another “seasons as explanation” book is
Daughter of Earth by G, McDermott,
recotuiended by Gwen Vethoff of
Wachington, 1).C. This concern the story
of Properspina and the mythological
explanation of the scasonal changes. Gwen
finds it has “great itlustrations and
comprehensible text™ for her middie-schoot
ESL students. She usually reads it te her
students at the beginning of spring, but
thinks it also spans the seasons.

Poctry is yet another literary genre that
embraces this all-seasons approach. My
absolute favorite liere is the classic Chicken
Soup with Rice by Maurice Sendak (Harper
& Row, 1962). Scholastic also published it
in 1986, adding a cassette tape. While these
12 short poems are written about each
menth, they also capture the essence of the
rclated season as well. My students love to
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recite the poems (especially the refrains),
memorize them, and also copy them inrto
their own “anthologies™ for silent-reading
time. Although popular with all students,
mostly in grades K-3. they are best
understood by those at the intenmediate
ESL level.

Out and About is a pleasant anthology of
poems about seasenal topics, written and
illustrated by Shirley Hughes (Lothrop.
Lee & Shephard. 1988). Rich with images,
yelsparse with words, these poems secem
particularly compreheasible for ESL
students. The large print, large pages. and
full tllustrations (often of tndividual lines)
all add to their comprehensibility. The
predominance of very young children
seem e limit this boek to the K-3 range.
The poems themselves_ however. appeal
more widely.

Both of these poetry books on the
scasons are by a single author. The
Random House Book of Poetry {1983)
offers a comprehensive anthalogy of many
voices, selected and orpanized by Jack
Prelutsky. a poet himself. Poems about the
scasons can be found in the sections on
“Nature™ and “The Four Seasons.™
Together these provide 31 pages of poetry.
mostly short, with a healthy balance of
classic and modern poems. You are sure to
find many there to match your particular
seasonal or monthly topic.

Another source of poems an the seasons
are those we create ourselves. Janine
Radnguez’s poems on the seaseus
(clsewhete in this newslelter) provide
excellent examples of this. Teachers as
poets offer wondetful role medels for thew
students.

Summer Books

Sumniwr is 4 propulat season and
thildren’s baaks about sumne ane
plentiful. Most of then are related to water,
bt range trom the beaclh, e swaiamng,
lakes and nivers, camping and preies.
those of yeu who teaddi suttiter schoel,
hete are a few 1o get you vanied. Thae
Seaside by Mana Ruis and J. M. Pasaman
(Barrons. 1986) uses large print and brigin
illustrations to introduce the vocabulary
and activities of the scason, It also
mentions the geography, cluployment. axl
recreation associated with the sca. The brief
text is spread ont in single plirases or
sentences on cach page. Written originally
in Spanish, it has been smoothly translated

into English. with a bilingual version aiso
available. A Beach Day by Douglas Florian
(Greenwiliow, 1990). on the same topic. is
even simpler. It visually descnibes a day
np 10 a beach with detailed illustrations,
yet with only single-word explanations.
The rest of the story can be generated by
the class. Picnic by Emily McCully
(Harper & Row, 1984) takes this simplicity
even a step furtherto a wordless but
humorous story.

Natioral Geographic offers a rich.
accessible, non-fiction complement to
summer stories. Their titles include Let's
Explore a River and Animals in Summer,
both by Jane McCauley (1988). and
Exploning the Seashore (1984) and Life n
Pands and Streams (1981}, both by
William Amos.

Fall Books

Interestingly enough, Fall is the season
with the fewest children’s boaks specific to
1t. 1 think this is because most o this
vocabulary (and topic in general) is
absorbed in the holiday (Halloween and
Thanksgiving) books. plus books on school
and learning (see “The Book Comer™ in
Val. 14, No. 1, pp. 10-11). The best of the
fall books [reviewed. for ESL purposes, is
When Autiumn Comes by Robert Mass
(Henry Holt, 1990). lis use of large.
volored photegraphs makes it appropriate
tor a wide age range (K-8). and its limited
language (otic to two short sentences per
page) makes it excellent for beginners.
Altogether, it is a very attractive and
appealing book. The National Geographic
What Happens in Winter by Suzanne
Vemo (1Y82) expands this approach, with
more scientific, non-fiction information. It
alsu has a wide age range (K-8), but with
an more intermediate ESL proficiency
level. In contrass, Apples and Pumpkins by
Anne Rockwell (Macmillan, 1989) appeals
to K-} ESL beginners. It is a simple fall
story wnvolving young children and a lot of
fall vocabulary.

Next
iIssue

For the next two issues of “The Book
Corner™ 1 propose the theme of
holidays, related to the seasons and a
popular clementary-school theme. 1
would like to consider this in a
maolticultoral context: in other words,
holidays celebrated intemnationally as
well as in the United States. Do you
have a favorite book (or two) on
different holidays? If so, please tell
me/us about it. At present. 1 am
planning to organize this theme by
times of the year. If you have other
organizational suggestions, please let
me know. For the Winter, 1992 issue,
then. ! would focus on holidays that
occtr between January and June. Please
send information o me by October 15.
1992. For i following issue, planned
for Spring, 1993, I would concentrate
on holidays between July and
December. Send ideas by March 15,
1993. Despite these dates, it may be
more practical to send book andfor
Jjust after reading this article. Please
write to my home address: 5109
Worthington Drive, Bethesda. MD
20816 or call me af (301) 229-8489.
Betry Ansin Smallwood is the asthor of
The Literature Connection: A Read-
Aloud Guide for Multicultural
Classrooms (Addison Wesley, 1991), in
which some of the books cited are more
fully annotated.
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Irvolving pareris in their children's
educalion can be a great challenge for any
teacher. but can be even ~ore difficult for the
teacher of ESL students. Parent/family
involvemnent can take many forms, from
attendance at the school’s annial open-house
program to taking an active, personal role in
teaching the child. Assuming that regular.
positive, adult-child educational interaction
is the type of parent/family involvement that
can make a lasting and significant difference
in a child’s achievement. we have gathered
some ideas currenily in use in some nearby
scaols.

Laura Henry, a kindergarten teacher at
Chinle Kindergarten Center. has combined
good children's literature, some Chapter 1
funding. and fun at-home activitics into a
program that gets families planning
leaming time together. Many students in
Ms. Henry's class speak only Navajo at
home. Most parents speak English to a
certain extent, but use primarily Navajo or
a Navajo-English inixture when speaking
to their elders. (Chinle Unified Schools is a
public-school district on the Navajo
reservation in northeastern Arizona, The
lsrgest American Indian reservation in the
U.S.A.. the Navajo Nation is roughly the
size of the statc of West Virginia or the
country of Ireland. Approximately 95% of
the students in Chinle schools are Navajo.
About half of the students are officially
identified as speaking a non-standard
vatiety of English and reccive instruction
from teachers who have ESL teaching
certification.)

Every week, each child in Ms. Hewry's
kindergarten class has the opportunity to
take home one of the special home activity
tote bags that she has put together. There
are about 20 different activity bags, with
more being planned. In the typical bag isa
book, a laminated card with
instructions/suggestions, a materials list,
and some hands-on activity materials, One
typical bag contains a paperback copy of
Blueberries for Sal, a blueberry muffin

inix, a muffin tin, and paper muffin cups.
Family members read the story, measure
and make the muffins, and finally cat the
hot, delicious blueberry muffins. A few
concepts that might be discussed are
mieasurement, temperature, and/or the color
blue.

Children who taks home the bags have
brought a signed parental permission form,
promising to retum af! nonconsumable
items when finished. A child must retum
the previous bag before checking out
another one. Materials have been
purchased by the teacher with parent-
participation funds made available through
the local Chapter 1 Program.

This idea is spreading like crazy—as
greal ideas often do—with each teacher
adding her/is own special touch. Jara
Brown's mother sewed fabric bags and
painted each one with a unique design.
Deborgh Gallagher is having her tote bags
screen-painted by the high school graphic
arts class. Alison Reeves is videotaping
instruction and demonstration of the
activities and sending the videotape home
instead of an instruction card.

Since family members are participating
in their own homes, on their own terms,
using whichever language is comfortable
for them, they are in control of this activity.
The adult’s confidence as their child’s first
and most important teacher is strengthened
and the child receives valuable concept
reinforcemnent through this method. In
addition, the idea that what happens at
school needn’t be restricted only to the
scliool, that important lesrning takes place
wherever parent and child arc together, is
supported.

At the other end of the elementary-age
specirum, some Chinle Junior High School
English teachers are utilizing technology to
bring families and students rogether in
literacy.

At Chinle Junior High Sctool, the
English department has a new Macintosh

writing lab. During the school day, teachers
schedule their classes into the lab as needed
to work on various writing projects. During
sevesal evening3, the lab has been reserved
for a very special group of people. Letters
have been sent home with students, inviting
parents and family members to come to
school or a particular Wednesday evening
to have fun leaming in the computes lab.
Child care for younger children is

provided, and very modest refreshments

are served.

At a recent parent/child computer
evening, family members of 15 students
pulled chairs up to computer screens,
gathering around to learn the basics of
Macintosh operation from their children.
Teacher Danny Barlow, his instructional
assistant, Lillie Nez, and Sylvia Barlow,
also a junior high English teacher,
circulated rapidly around the room,
answering questions and helping solve
problems. Each family was encouraged to
write a story together on the computer.
Descriptions of different family
experiences and stories of relatives who
figure in the family's own history were set
down, sometimes for the first time. Hours
went by, with parent, grandparent, aunt,
uncle, child, and siblings contributing and
collaborating. Some stories were entirely in
English, while others utilized the
computer’s Navajo font to include terms in
Navajo. After two hours and when it was
time to go home. some pieces were
pronounced finished and triumphantly
printed. Other works continued “in
progress” to be further developed at home
or perhaps at another computer evening.
With permission of the authors, Mr.
Barlow compiled the finished works into
an anthology for display at the annual
district-wide Fine Arts and Acedemic
Showcase.

The opportunity for the seventh and
cighth grade students to be the leadess in a
family activity is in itself an important
benefit of family computer night. Shy pride
glowed from the teens’ faces as they
explained, demonstrated, and taught family
members how to bring the stories to life on
the computer. Parents and relatives were
intimately involved in this literacy event—
their stories and their histories were being
bor onto paper. Parents experienced what
their child experiences on a daily basis,
through continual interaction with the three
teachers, Some parents saw, perhaps for the
first time, how their child's school could be
a welcoming, hospitable place, Children

1',_3
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saw their families supporting their
education, valuing their leaming, and
appreciating their literacy achievements.
Teachers had the opportunity to learn more
aboul their students and their famiiies. All
three staff members went home very tired,
but already plaaning the next family
computer evening.

Everyone wants good ideas for
meaningful parent participation. However,
for successful parent involvement, the
program(s) must be individually developed
and designed. What works in aschool
actoss town may not simply traasplant to
another faculty, community. or student
population. Gathering ideas to springboard
from is extremely valuable, or this column
would not have been written! However, we
must remember that each school, and many
times each class, is a unique organization
with unique needs. Our work at getting the
parents of out children involved an thar
education must begin with meeting those
needs.

The “Tips for the Trenches™ column s
meaningful and useful only as long asats
matcrial is fresh, classtoom tested,
purposetul, and practical. The best source
for such matcerial i the readership ot this
newsletter. Every otie of usis exticmely
busy with dozens of projects that require
our attention at any given moment--but the
idea or tip that you share could be a real
time-saver or eye-opener for another
overcommitted, stiderfunded teacher,
Please be generous and share ideas that
have worked for you!

Legibility (hand-written in crayon on a
brown paper sack is fine) is the only
requirement [or submission of ideas. Please
include a return address and phone number,
if possible, in casc some dialoguc is
necessary. Also include a bit of information
about yourself and your situation. Send
your “Tips from the Trenches™ to Beth
Witt, Box 1937, Chinle, AZ 86503, The
deadline for the next issue is November 1,
1992,

Recipe for Teachers of

Second-Language Learners

by Carolyn Shitanishi (TIPS)
Reddley, Calif.

Provide and combline in a large classroom:

@ a generous amount of language, theory-based activities

® 9 months of meaningful content which serves the leamers® purposes

@ pleaty of opportunities for social interaction

@ 180 days filled with student choices

® | roomful of real literature (in first and second languages)
Mix the above Ingredients with the followlng:

® | fruitful learner-centered curriculum

® awonderful year filled with authentic language experiences

® | stupendous risk-free environment

Add:
@ | pitcherful of themes organized around big ideas
® agrand focus on student background knowledge, strengths, culture, and
interests
@ | big. fat, ongoing integration ot listemng, speaking, reading. and writing
Sprinkile in und blend well:
® 2 handful of high expectations and firm discipline
® | classtoom supply of portfolio assessment [olders
@ daily collaboration between students and teacher
Toss In:
® 20 bundles of occasional faughter (to add flavor to the learning process)
Gently stir In:
@ | heartful of patience and understanding
® atremendously large package of faith in the leamer
Let leaners stand (or sit) at room temperature while actively constructing their own
knowledge within a rich context,
Speclal Instructlons:
@ Do not overteach or results may be disastrous.
@ No need to prepare recipe ahead of time: allow leaming in process to take
place.
® Take time to celebrate language learning experiences and cultural diversity
within the classroom.
Yield:
@ One strong commurity of empowered leamers who are skilled language users.

Late News!

Denise McKeon has been
nominated for the TESOL
Excentive Board as a Member at
Large. Please remetnber to vote for
her when you cast your ballot later
this year,

Student Poetry

Why can’t | feel the traditional spirit keeping us going strong?
Why don’t{ see any more old wagons pulled by
Hormses and packed with the whale family crossing
Sandy, beautiful deserts?
Why don't [ see Navajo families picking sumac berries any more?
Why don’t I hear students speaking the language they are born to?
Has there been a sudden change?
Maybe there has been a ssd change; a change that is still occurring.
—~—Raymond Clark, 8th Grade
Chinle Juniar High School
(Raymond's poem was awarded “Best of Show." the Chapter | Director's Award for Language Arts,

May 1992, 4th Annsial Fine Arts and Academic Shovwedse for the Chinle Linified School Dissrice in
Arizona.)

b
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wesnaea — from the Ivory Tower to the Trenches:
University Elementary School Gonnections

INTRODUCTION

Inmy position as an ESOL weacher
and teacher-cducitor in i stide universi-
ty. Lread rescarch and 1 require students
to read research. 1 feel a professional
responsipility to inake research avail-
able to graduate MA-TESOL students.
That gencrally means that | help them to
develop an understanding of what
researchers do and how they doit. 1 also
try to help students gevelop skills in
doing rescarch on their own.

Last winter (1992), 1 took a leave
of absence from my position at EMU to
work as an ESOL teacher inan elemen-
tary school. 1t was there | learned thai
what rescarchers are doing when they
wnite articles about language lcaming is
tov otten not even remotely informed by
factors related to what teachers need to
better meet students” needs.

In This Issue

Research Task Force Report ............ 2
Message from the Chair ................... 4
AIDS Rasolution ................. >
Special Project Requoest

Notes from the Editor ....................... 6
TESOL ‘93 Elementary Program ...... 7
Art Display for TESOL 93 ................. 8
Amenximent to Goveming Rules ....... 8
Whole Language in ESL .................. 9
Tips from the Trenches ..................10
IS Officars and Leaders ................. 12

REASONS FOR THE GAP BETWEEN
RESEARCH AND TEACHING

Teachers are often too busy to
reflect on or change what they do in
classrooms. Research shows that
doing things the same way all the time
doesn’t help students. If «achers talk
to anyone about problems in the class-
room. they talk to cach other.

When | suggested to some teach-
ers that they address a classroom man-
agement problem by contacting an
expert atmy university who does
rescarch on this topic. the response
was somcthing like this: “Research!
What do those guys know about
schools? I'm the one who knows what
goes on with my class. [ don’t need
researchers to telf me what to do!™
Teachers. excluded from the profes-
sional research publication process,
have no idea about what articles in
journals mean (or potentially could
mean) to them in their daily teaching
lives.

In order for researchers and
teachers 1o begin to work together. a
sharing of professional commitments
af both need to come together.
Teachers need to begin to Gk o
researchers. and reseirchers ieed to
become more tuned into what goes on
in schools,

10

WAYS OF HELPING TO FOSTER SHARING:
TEACHERS CONNECTING WITH RESEARCHERS

1. Connect with a locat college. uni-
versity. or teacher-training program.
« Take a course,

« Attend a conference or lecture
with the idea of getting new ideas.

« Offer to mentor or be 2 master
teacher in a teacher-training pro-
gram.

« Offer your classroom as a place
where teacher trainees can visit
and obscrve.

]

Invite a researcher to visit vour
classroom.

3. Include a rescarcher in staff meet-
ings in which the following discus-
sion takes place:

« Materials related to curmiculum
change.

« Texthook selections and evalua-
tion.

« Multicultural issuces in the school
or classroom,

4. Take a rescarcher to lunch!

Until teachers begin to see that
research can help them in their work
with students in classrooms, there will
be no improvement in student leaming
and classroom management.

Continued on p. 2}
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POTENTIAL PROBLEMS

1.

Researchers who address real-world.

2. Increasing your knowledge will most
certainly lead to increasing your con-

!
1 teacher-student necds may well be fidence. Both are good for your stu-
1. Make school visits a part of your \ criticized. denm.. ‘
professional development program.  : 2. Researchers must deal with reduced 3. Helping a student who previously was

(8]

- Researchers should visit schools
and talk to teachers. and these vis-

control! over their work.

. There may well be resistance to the

only a source of frustration can be the
most rewarding experience a teacher

its should be viewed as partofa  ° kind of “sharing™ that is described can ever have.

researcher’s own professional f here. Some teachers and researchers | 4. An opportunity to do something real

development. will not wish to share. and useful and to know that someone
» University students should be PCTENTIAL BENEFITS FOR RESEARCHERS actually used what your wrote feels

required to visit. observe. and ana-

lyze what goces on in classrooms

as part of academic course work.
Invite teachers to make presentations

1.

You will discover interesting
research through fact-finding sur-
veys. curriculum development. and
language planaing for schools. You

good.

CONCLUSION
The need for professionil sharing

in university classes. Topics might . . and collaboration is clear. Ways of hegin-
. . i will have the chance to videotape. & " X ? - e Y £
x::;lf.dirl:f:u;ie(j l:::n::.’g} c:::::v?m interview. and review and report ning this sharing have been listed. Thcu
anag . guage testing. inf tion ahout schools and class- are olhcl_' ways that readers can begin this
3. Include K_";’- m‘:c 1"’;‘:‘::;‘31'0'; rOOmS process in their swn educational settings.
::,::‘Cj:lz lc':);:c:s ;;olh U SO; m:n 4 2. You will find out what's going on in Some connections are being made. The
. U’é A sehonl iosues. such as schouis! It gives you credibility in noeds Of students in our schools—aceds
P0licie-s -el;livloymcr;; etc. . your university (caching andfor that e desperate In too many seilings—
4 DevelOi; a post-graduate strand of an researcl work (0 say that you actual. | 2ROt be et undl (e education sysiem
" MA or PhD pro 10 inc e ly saw the inside of a school where starts working as a whole. Researchers
:hc special research, theory. and your work is (or could be) used. andrflleme‘r;::rry :achers shovldbesinie
S . . work together.
other interests and concems of POTENTIAL BENEFTTS FOR TEACHERS ¢
classroom teaching. 1. Talking with a fesearcher can be fun! | 7ais article is an abridged version of a presentation
S. Write materials. grant proposals. Having a chance (o sit down and deal | @t ¢ National Councit of Teachers of Englishin
tc.. that are relevant to classroom with an issuc that has been bothering Loutsville. Ky Nev. 20. 1992. Elizabeth England s
ve. t . . - ¢ : < an Associate Professor in ESLTESOL at Eastern
learning and teaching. which should you can be a healthy and. indeed. a Mickigan University. Her address is Forcign
be read by at least one teacher. rewanding. personal and professional Languages/Bilingual Studics. 219 Alexander. EMIJ.
6. Take ateacher o lunch! experience. Ypsilanti. M1 48197.

In the Last issue of this pewsletler. the formation of an EEIS Research Task Force
wis announced. There are 11 EEIS members on this Task Force. Not all of us teach full-
tine i an clementary classroom, but all of us see Elementary ESOL as a primary focus of
our professional lives.

We have started work on our mandate, that is to explore the role that rescarch linked to
practice could usefully play within the EEIS. More specifically. what we hope to do within
our two-year lemm is o provide encouragement to elementary ESOL educators to engage in
classroom-based rescarch. atone or in collaboration with others. and to put in place some
structures that will support these research efforts.

Why would 11 busy TESOLers agree 1o spend time and effort on this Task Force? 1
think it is because we are all convinced of two ficts: (1) We need research and (2)
research needs us'

I will elaborate on point one in this issue and on point (wo in the next.

Why do we need research? Because research enables us (o check out the validity of our
current practices and. in many cases. pushes us to extend our repertoire as we generate the-
ories and models about how keamning Gikes place. The kind of research that we have in mind
is not just studies others have done and writien about (though those. too. can often be of use
to us). but rather the kind of activity of which WE are an integral pant. The literature on the
subject uses a vasicly of terms to describe these undertakings. but *action research™ and

(Contuwsed on p. 1)
10

The

for Resear
Begins...
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“teachers as researchers™ are two of the
most common. Participating in such
studies involves looking systematically
at what is happening in our classrooms.
And, to my mind. that is one of the best
ways of increasing our understanding of
our teaching setting and. hence, our
sense of control within it.

Amanda (A.J.) Miller. a Task Force
member from Vancouver. B.C.. agrees
but puts it even better as she describes
her reason for becoming (and encourag-
ing others to hecome) a teacher-
researcher.

First. a minute of careful reflection is worth
an hour of frantic reaction! Teacher
research can help us focus on the one or
two questions of particular felevance to our
particular situations. This focus can help us
be better informed decision-makers and
actors rather than reacto.s.

Second. participation 1n a leacher-research
network can get us out of isolation. We
leach our students the value of cooperation
for increasing creative and criical proh-
lemi-solving. We can expenence 1t for our-
selves.

Third. tcacher research is a way o shift the
emphasis from product to process. By
doing so, we will be better able 1o intro-
duce our students to active. process-onent-
ed learning as well as reap the henefits that
anse from the focused pursuit of our own
enquiries.

There are many ways for teachers
to “do research™ in schools. Most of us
do it on a daily bhasis. To illustrate one
possible approach, let us consider as an

example the concern raised in my school |

district that ESOL students are not par-
ticipating in regular classrooms as much
as our mainstream colleagues would
like. How do we investigate such a con-
cem? Here are some possible steps:

1. Break down the concem (or it might
he a question or a hypothesis) into a
number of related questions such as:
When do ESOL students participate
in which activities. classes, subject.
groups. etc.? What materials/

resources seem to facilitate active
participation? Is learning taking
place without active participation? If
so. when and how?

2. Draw up a list of the kinds and
amount of information that need 10
be gathered in order to answer the
various sub-guestions.

3. Read about how others have investi-
gated this issue and talk with col-
leagues to get their ideas and sugges-
tions.

4. Make a plan of how information will
be gathered: under what conditions.
by whom. and how the findings will
be examined.

S. Find the time (maybe with help) to
do both!

6. Share the tentative interpretation of
findings with colleagues and listen to
their reasons/objections/ suggestions.

7. Go back and look again. or in new
places. for more evidence.

8. Use your final findings to confirm or
improve the classroom teaching
practices of those involved in the
study.

If all goes well. the final outcome
will be an c¢nhanced understanding on
the pant of the mainstream teacher of the
conditions that promote ESOL student
learning and a commitment to huild
such conditions into daily activitics. At
the very least. the teacher/researcher
involved will develop a more sophisti-
cated understanding of the issue and
will be able to use that understanding in
her/his own programming or in subsc-
quent talks with mainstream colleagues.

If you are still not convinced that
there are some good reasons for teachers
to hecome actively involved in research,
then perhaps reading a couple of articles
that explore in more detail the notion of
teacher as rescarcher might do the
trick. Two that | particularly enjoved
are:

1. “Teaching as Rescarch.” Elcanor
Duckworth. Harvard Education
Review, Vol. 56, No. 4, 1986,

2. “Funds of Knowledge for Teaching:
Using a Qualitative Approach to
Connect Homes and Classrooms,”

1y

Luis C. Moll. C. Amanti. D. Neff.
and Norma Gonzales. Theory into
Practice, Vol. 21, No. 2. Spring
1992.

The Duckworth picce docs not see
research as some activity that teachers
need to append to their already full
schedule. Instead she wants teachers to
practice their craft in such a way that
they are always simultaneously finding
out about how their students inake sease
of topics and issues. discovering how
their students learn. When teaching is
carried out like this. Duckworth insists
that it is research. I think many clemen-
tary teachers do this all the time. adjust-
ing their teaching depending on the
feedback they get from individual stu-
dents. [ had not thought about how sitni-
lar teaching and researching were as
activities until I read her work in this
article and in her subsequent book. The
Having of Wonderful Ideas and Other
Essays on Teaching and Learning.
N.Y.. Teachers College Press. 1987.

Moll and his colleagues describe
what sounds like an outstanding coilab-
orative project between a university and
the school in which seachers leam how
to conduct household research and then
£0 on to use this information to develop
classroom practice. This article recog-
nizes the skills brought to it by the
rescarchers involved and describes
vividly the skills acquired by the teach-
ers. the undersiandings they gained from
the process, and the changes they made
to their teaching. 1t also pays much trib-
ute to the teachers” contribation to the
whole enterprise. But that part of the
teacher/rescarcher link—why research
needs us—will have to wait until the
next issue.

1 would he pleased to hear from
any of you who are presently. or think-
ing about. understanding classroom-
based cenquiries. Let me know what
excites and frustrates you about doing
s0. T will shire your thoughts with oth-
ems in the Task Force, if 1 may. to help
us plan the Kinds of supports which will
be most helpful to you and others like
vou. You can reach me at North York
Board of Education, S050 Yonge St..
North York. Ontario. M2N SNK.
Canada. 416-395.R141 or lax 416-198.
R292. *
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Message
from the
Cheir

Wes Eby

“Designing our children’s
world.”

The more { hear and read this phrase. the
more | love it. Every year, we—those of us
in elementary education—arc intensely
nvolved in designing, fashioning. creating.
chicouraging. inspiring, medeling, support-
g, and shaping. This year, we—those of
us 1 the Elementary Education Interest
Scvction—purposely focus on designing as
we undle our efforts with all of TESOL.

How are we designing our children’s
world through our 1S (Interest Section)?
Let e review several ways.

“Designing our waorld” is the theme
for TESOL "92 in Atlanta. Mary Lou
McCloskey. convention chair, and her vol-
unteer team are guiding us ably and skill-
fully as we destgn this annual convention.
1 think you will be pleased with the cle-
mentary section of the program,

I'm delighted to annourice the cle-
mentary Academic Session will be facili-
tated by Denlse McKeon, our lImmediate
Past Chair. This session, *The Other
Language Class down the Hall.™ will deat
with how clementary educators in related
organizations work together in designing
language programs. Assisting Denlse, who
is representing TESOL and the National
Clcaringhouse for Bilingual Education, are
Donna Christian of the National Center
for Rescarch on Cultusal Diversity and
Secand Language Learnitig and the Center
for Applied Linguistics (CAL}Y. Jamle
Draper of the American Council of
Teachers of Foreign Languages, Nancy
Rhodes of the National Netwotk for Eath
Language Learning and CAL. and Nancy
Zelasko of the National Assocration tm
Bilinguai Education.

Winter 1993

an Doarn. Associate
Chair, has designed a umque
book session, nvolving an
author. teachiers. and children. In
addition. he has tashioned
cight-—four more than oniginally
allotted—cengaging discussion
sexsions. Please aote his article
on page 7.

The concurrent sessions
of adjudicated papers, demon-
strations, workshaops, and collo-

quia were extremely difficult to
sclect. What a challenge! Many excellent,
worthy presentations could not be accepied
due ta lack of space on the program. In
designing a balanced program, the com-
mittee strived to provide diverse topics and
presenters. They accomplished this goal, 1
feel, in the final program design.

TESOL "93 will be filled with many
opportunitics for you te share and learn.
Sharon Fusco is destgning the Hospitality
Arca. Plan to drop by, visit with your col-
leagues, look at the displays, and rest a
while. And be sure to pick up your copy of
the Elementary 1S Guidehook—designed
specifically for you. ’

Mark your convention calendar to
attend and participate in the Open Meeting
of our 1S. This important meeting is
designed o conduct necessary. impaortant
business. We covet your involvement as
we plan, discuss. network, and evaluate.
Also. at the end of the conference. Dan
Doorn will chair a mecting of our 1S as we
plan for TESOL "94 in Baltimore, to be led
by another of our 1S members. Beth Witt.

One vital way you can help us design
our future is to vote for your leaders. If
you are a primary memhber of the
Elemientary Education §S. you received a
ballot with this newsletter. Won'™t you
please study it and exercise your right of
voting? Also note the special vote for an
amendment to our Governing Rules. (An
atticle about this propased amendmient can
be found on page 8. We will announce the
clection results at the Open Meeting and in
the next newsletier,

We ficlp design our cliuldren’s world
through specral projects, The first one. a
haok entitied Threads of Practce:
Toachine Laglish to Chddren Around the
World, s an anthology of 14 articles writ-

18

ten by elementary cducatars. The
manuscript has heen accepted by TESOL
for publication. Congratulations to Denise
McKeon and Katharine Davies Samway
who designed the project and edited tins
significant volume.

Another project. Expecianians of
LExcellence. which deals with exempiary
K-R curricula, is in progress. So far, few
people have responded to the call for input.
The project commmitice—Linda New
Levine, Caraline Linse. and Mary Lou
McCiloskey—strongly cncourage elemen-
tary educators to submit, The deadline has
been extended to April 30, 1993, (See arti-
cle on page 6.

A major venlure for our IS this year
is the formation of §ix new commiltees and

This year, we focus

on designing as we

unite our efforts with
all of TESOL

task forces. These groups are already
involved in helping us design our chil-
dren’s world, Here's how, The Art
Commuttee. chaired by Lory Fetzer, is
planning, in concert with the Secondary 1S.
the first cver art display at TESOL. (Sce
her article on page &.) The Sociopalitical
Concerns Committee. chaired by Sarah
Hudelson, is dealing with a TESOL sur-
vey rclated to AIDS education. (Sce
Sarah’s article on page 5.) The Special
Projects Committee, chaired by Mary
Jane Nations, has drafted guidelines for
our IS as we deal with future projects. The
Rescarch Task Force, chaired by Jean
Handscombe, has begun their work to
explore the role of research in clementary
education (Sce Jean's article on page 2 and
a related article by Liz England on page 1.}
The Membership Task Force, chaired by
Nuncy Cloud, is conducting a survey of
the ULS. AL affiliates to determine involve-
ment of elementary teachers. The
Internationalism Concerns Committee,
chaired by Carole Urzoa, has begun
(Cominued on p. §)
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Message... Cotioucdfomp. 4 TESOL Resolution to Promote AIDS
exploration of connection with internationa Education Thmugh Content-Based ESOL

scheols with varying numbers of ESCL stu-
-
dents. Instruction

Although the report is brief. you can

——

see the new conmilees and task forces are . . o .
endeavoring to fulfill their responsibilities | Whereas  the number of AIDS cases is rapidly increasing worldwide. and

as desigrers. | am most grateful 1o my col- Whereas the public health education effort has been unable to control the rate of
leagues who have agreed to chair these | increase in AIDS throughout the world, and
groups. providing invaluable leadership. !

Whereas  language minority people in all risk categories in countries where Engiish 1s
An ongoing. essential part of our

the dominant {anguage are less well-informed about. and therefore more
design in this newsletter. It serves as the vulnerable 1o. AIDS. because of their linguistic and economic remove from
primary means to keep all of us in louch maiasiream AlIDS education programs, and

year after year. I want to thank Jim Rupp. | wi reas
editor. personally and for the entire IS . . . L .
membership for his capable work. He sin- Whereas mlcgrau?n of AIDS cdqullon into the ESOL cglpculum can enhch our
students” language leaming experience by providing them content-rich lan-
guage instruction essential to the preservation of their health and the health
of their communities. and

education is presently the only defense against HIV infection, and

cerely solicits your contributions.

1 greatly appreciate the work of the
Steering Board and each of you who has o o )
helped me in my job as chair. Denise Whereas TESO!. has formed. within its Saciopolitical Concem§ Corpmﬂlcc. a sub-
McKeon and Dan Doorn deserve special commilice on AIDS Education, whose work includes identifying, produc-
ing. and disseminating effective AIDS education materials and strategics.
and working with the TESOL membership ar.d with otber professional orga-
nizations and agencies to further AIDS prevention education among ESOL
students and their communities:

kudos for their advice. wisdom. and avail-

ability. along with their unique gifts as
designers.

Plan to join us in Atlanta this April.
Help us design our children’s world. | Be it resolved by the Legislative Assembly of TESOL that
Participate with the people who. [ believe.
are the most dynamic and creative design-
ers in TESOL—elementary educators. %

1y TESOL pramoie AIDS prevention instruction aimed at ESOL students. their parents,
and other adolescents and adulis. particularly in communities with high concentra-
tiuns of people with AIDS:

2) TESOL pramote the integration of this instruction inte the ESOL cummiculum: and

3)  TESOL collaborate with other organizations and agencies to advance these goals.

Adopted March S, 1992

AIDS Education and the SociAo-political Concerns Committee

by Sarak Hudelson, Committee Chair

In this edition of the newsletter, you will read the resolution concerning AIDS education passed at the TESOL Legislative
Asscmbly in Vancouver, British Columbia, in March 1992, The TESOL Exccutive Beard has alse appeinted an AIDS Educaton Task
Force, chaired by Elizabeth (Liz) England. The Task Force has been charged with making recommeadations for action based o the res-
olution and for working with and supporting the TESOL Saciopolitical Concerns Subcommittee on AIDS Education.

The Sociopolitical Concerns Committee of our interest section has been asked 1o work with the TESOL Task Force 1o propose
ways that ESOL educators may be involved in AIDS education and to identify curriculum materials and programs that inay be used in
this cffort. We need the involvement by IS members in this cffort.

Do you know of any materials that would be appropriaie 10 use with elementary school children? Are you invelved in any AIDS
edacanon efforts right now? Would you be interested in working with the AIDS Task Foree or with the 1§ Sociopoliicai Concerns
Conmnttee on an AIDS Educanon Conimtiee?

I o, please contact: Sarah Hudelson, 15020 S. 3Yth Place. Phoenix. AZ 85044 (602-759-5064, fonie, or 602.905.X214, otfice). ¥

Fddtor s aote For sour information and convention planming, one of our discussion sessions at TESOL "93. ted by Nancy Cloud. will be ~“Caring about AlDS edu.
catton Ways 1o tachisbe children ™ Please plan to attend

19 pEst COPY AVAILABLE
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Expectations of Excellence

Has your school district developed an ESL cumiculum for K-8
students that 1s working well for you and the students? Would you
consider shanng what you have developed with ather school practi-
tioners?

Expectations of Excellence: Evemplary K-8 ESOL Curricula
1s the title of a proposed TESOL-funded selection of K-R cumicula
from public and private schools throughout the world. The am is to
present a broad spectrum of outstanding curmricula. Such a collection
will be useful to schools without any curricular guidelines. The
sample curricul.vw/ill provide these teachers with models of curmcu-
fa from which 1o begin developing appropriate classreom cumcula

A Letter from Mary Ashworth

Dear Editor.

In I988 | published my report on the policies. programs, and prac-
tices 1n ESL for children from kindergarten to grage 12 in the 10
provinces of Canada. (Blessed with Bilingual Brains: Education of
Immigrant Children with English as a Second Language. ¥ ancouver:
Pacific Education Press, 1988)

Now, in the peace of my retirement, I would like to cotnpare the
results of my study with ESL policies. programs, and practices in schools
in the U.S.A. Your readers can help me in three ways:

1) By sending me state or school district policy statements and/or reports
that deai with ESL programs and practices. K-12. 1 am also interested
1n programs that take in children below kindergarten. that 1s, 3 and 4
year olds.

2) By sending me names and addresses of people at the state or district

for their specific school populations.

Submissions require no more than five pages of the sample
curnculum and an abstract of the student population. For complete

pundelines and cnitena for selection. please send a stamped. self-

addressed envelope to:

Linda New Levine
57 Sunnyridge
Lake Katonah, NY 10536

ton.

My address is:
Ganges, B.C.

Thanks for vour help.

The deadline for receipt of materials is April 30, 1993.

level who are leaders in the ficld and might have additional informa-
?) By sending me bibliographies that impinge on the topic.
R.R4, Langs Rd..CI1

VO0S 1B0. Canada

Sincerely,

Mary Ashworth

Professor Emenita

University of British Columbia

Notes from the Editor

by Jim Rupp

At the NCTE meeting in Lowsville.
Ky.. I was pleased to hear a presenter. a
teacher-educator for secondary Enghish
majors, state that she always checks out the
presentations from the clementary section
first because they seem to be leading the
way 1n classroom innovation and research. |
have always felt this way too. and have been
proud of the impact our IS has had. The lead
article in this issue by Elizabeth England
focuses on rescarch and how teachers and
researchers need to work together to help
our students even more. This article is fol-
lowed by the first part of a report from jean
Handscombe, the chaw of our IS Rescarch
Task Force

This 1ssue aso focuses on the TESOL
‘92 meeting 1n Atlanta, Apnl 12-18. Once
again, our IS leaders, Wes Eby and Dan
Doomn, have worked diligently to put

together a great program. The fact that so
many IS members respond with program
proposals helps them immensely. We look
forwand to another great convention.

There 1s also important IS business dis-
cussed in this issue, includirg the praposed
change in our Governing Rules and the elec-
tion of new leaders. Please participate in this
impoitant pracess. There is also a report
from Sarah Hudelson, chair of the
Suciopolitical Committee. about the TESOL
Resolution on AIDS.

Our next issue should be in your mail-
boxes by mid-summer. The theme for the
next 1ssue Is “assessment.” We need input
from you conceming this topic. Portfohos
seem o be very popular now. Are you using
thein with your students? Has your school
district decided to adopt them as an assess-
ment tool? Have they become too slandard-

]

<Ay

1zed? How do we act as advocates for our
students within the whale school environ-
ment? These are only a few of the questions
you could address and share with us. In addi-
tion to your writing. we need work done by
yaur students. Send us their poetry. staries. or
art work. The deadhne for genting materials
to me is June 1Sth. I am iooking forward to
having too much material.

In addition to this newsletter. members
from our IS need to be represented in other
TESOL publications, wcluding TESOL
Muatiers and the TESOL Journal. One of my
jobs is to act as a “funnel” and help our mem-
bers publish their materials in other publica-
tions. | am more than happy to help anyone
who wants to publish. as are other members of
the Newsletter Editorial Roard, Don't hesitate
1o contact us. You have much to contnbute
and we will help you tn any way we can. %




Winter 1993

—— e e— g

Elementary Education Newlstter / 7

Design for Conversation and Celebration:

Dan Doom, Associate Caair
)
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The Discussion Sessions

We hope you will consider attending
one of more of the sessions listed below.
Each gives you an opportunity to rmeet
informally with fellow teachers and take
an active role in discussing an issue of per-
sonal importance. The daily time slots for
individual sessjons, scheduled acroes the
conference week, will be early momiags
or 1ste evenings. It may take extra effort to
get to the sessions at these odd hours, but
we hope you will find it worthwhile to
raise good questions, share personal expe-
rience insights, and consider new plans of
action for your teaching with second-lan-
guage leamners.

Session Titles and
Leaders

Affirming ianguage-cultural diversi-
ty: Needs beyand foods. fashions.
and festivals, Wendy McDonnel
and Carol Beck

Exploring content-area interests:
Rich resources for language
developmeni, Randi Gilbert and
Rebecca Dobbins

Caring about AlDS Education- Ways
to include ESL children, Naiicy
Cloud

Sustaining teacker-action resedrch
Questions warth usking and pur-

The ESOL in Elementary Education Interest Section
will sponsor a set of eight lively Discussion Sessions and

one interactive Book Session at the TESOL 93 Conference
in Atlanta. As you preview the descriptions below, notice
especially the volunteers helping to facilitate the meetings.
Give them an extra word of appreciation when you greet
them in Atlanta. In addition, offer your feedback and sug-
gestions to members of the IS Steering Board whenever and
however you meet at the conference. Your professional

needs do help guide our planning for future conference and
newsletter issues.

suing, Jean Handscombe and
Margo Gottlieb

Supporting beginning readers:
Social and developmental needs,
Lory Fetzer and Lois Jernigan

Exploring the worlds of literature:
Life experiences worth sharing,
Anu Estrada

ESOL and regular classroom teach-
ers: Collaboration worth build-
ing. Jim Rupp and Elizabeth
Thompson

Assessing children’s language
growih: Informal approaches
with real insights, Esther Retish

~ and Dan Doom

The Book Session

We have planned for a combination
of response voices at the Book Session, all
helpivg us celebrate the vatue of literature
and literacy in our lives. In a three-part
program, au author, a group of teachers,
and a group of area school childten will

invite us to join them in responding to mul-

ticultural literaturs.

Gut featured author, Joyce Dumbam
Rarrett, will open the sexsion by unfolding
her story of creating her book, Willie's Not
the Hugging Kind, a publication from
Hamper-Collins Children's Books. Ms.

21

Barrett, a full-time teacher with Lamar
County Schools in Georgia, will share
insights learned from her classtroom experi-
ences about the important ways teachers
and children show caring for others.

The second part of the session,
“Teachers sharing discoveries of multicul-
tural literature,” will be coordinated by
Esther Retish, lowa City Schools, lowa.
The audience will form small groups in
which assigned teachers will highlight new
raulticultural literature books they have
recently discovered. Group members will
also have a chance to share their latest
“finds™ of good multicultural books and
the ways their children have responded to
them. As an added honus, handout copies
of current catalogues on multicultural liter-
ature, compliments of several publishing
houses. will be available at the sessions.
You are encouraged to bring your favorites
to Atlanta with you and share with your
colleagucs.

The closing segment of the session
wili feature area school children sharing
their responses to literature. According to
their teachers, we should expect a varicty
of presentation modes from the children:
picture talk, readers® theater, choral read-
ings, role playing, poems, songs, ast, per-
sonal writings, and... (It will be their call.)
The coordinator for the children’s seg-
ments will be Pat Allison, Gwinnett
County Schools, Georgia. ¥
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TESOLS FIRST ANNCAL ART DISPLAY

by Lory Fetzer

The Elementary Education and Secondary School Interest
Scctions are jointly sponsonng a display of student art work at
TESOL "93 in Atlanta, Ga. In keeping with the theme of the
convention, “Designing Our World.™ our theme 15 “Designs
from Qur World.” We hope to have many entries. reflect”  the
work of students of all ages from many different cultures. All
students who subrmut entries wall receive a certificate in recog-
mtion of their participation in this display.

Il you or any of your colleagues are interested in submit-
ting art work for the display, we will be exuemely pleased to
include 1. We are asking for two-dimensional projects, suttable
tor maihing n the standard size of 9 by 12 inches. unmounted.
The cammittee will be mounting the display. Suggested media
include crayon, pencil, pen and ink, paper and paint.

After the convention in Adanta, the collected display will
be aviilable for loan, for further display at TESOL headquar-
ters, or at affiliate conventions untl our 1994 convention in
Raltimore. Plcase contact Lory Fetzer at (214) 436-4272 or
(214) 689-1556. We hope to recerve a good response and per-
haps start a new TESOL tradinhon.

OFFICIAL ENTRY RULES

1. TOENTER: Ona 3" X § card print your student’s name,
age. art medium used, schoul, address, and country. Chp (do
< not pin or staple) this to your entry and mail it to Lory
Fetzer. Gabe Allen Elementary School, $220 Nomas St.,
Dallas, TX, 75212, USA by March 19, 1993,

Student Age

Medium Schonl

Address

2. ELIGIBILITY Enirants must be enrolled in an ESOL pro-
grmu and be between 4 and 18 years of ages Suggested hint
of hive entnes from any one school.

3. Entnies should be two-dimensional onigmal art projects of
paper. paint, or pencil. and suitable for maulmg. The art work
should reflect the designs of the home culture. Standand size
15t0 be 9" by 127, Entries will he mounted by the committee.

4. Entnies will become the property of TESOL lor one year, and
will be displayed at TESOL 93 1 Atlanta. Ga. Atter the con-
vention the ait work will be avinlable for display at TESOL
headquarters or at affilinte meetings. After oije year, entries
may be picked up by aschool representative at TESOL 9410
Raltimore, Md.

S All entrants will receive a certiticate of participation atter
TESOL "91. #

Winter 1993

Proposed Amendment

to Governing Rules
by Wes Eby

The Officers of the Elementary Education Interest Section are
proposing the following amendment to the Governing Rules. The
proposed changes are indicated by underlining for additions and

parentheses for deletions.

Article VII. A. Nominating Committee

1. The Nominating Committee will consist of five members
one of them will be the Immediate Past Chair of ESOL/ELEM, {wo
wil] be the senjor Members at Large of the Steering Bogand, and
(four) two wil] be elected in the annual election.
Article IX. A, The Nominating Committee will:

4. Nominate candidates for (the four) twg positions on the ful
lowing year's Nominating Committee.

The rationale for these proposed changes 1s twotold: (13 i
viding a key responsibility in our Interest Section (IS) for the two
senior Members at Large on the Steering Board, and (2) helping
reduce concerns regarding the nominating process.

For the past decade, ever since the Governing Rules were
adopted, the Nominating Commiittee has been used to involve new
people in the leadership of our IS. This is an excellent strategy, ind
to some degree, has been successful. Yet, in some years, the
Nominating Committee has been composed of all new people, cre-
ating a dilemma for the committee chair. Newcomers are stuiil learn-
ing about the 1S—how it operates and who the key people are. The
chairs have often expressed the need for more experienced commit-
tec members.

The proposed amendment addresses this ongoing concern. If
we approve nominating-committee duties for the two senior
Members at Large on the Steering Board, we will have or this com-
mittee two people with IS experience. If we also elect two
Nominating Commitiee members. we will involve new people in
this important process. The Officers feel the proposed plan will pro-
vide a needed balance on this committee.

If you are a primary member of our IS, you have the opportu-
nity to vote or this issue on the enclosed ballot. I trust you will
study this matter and cast your vote. Should the amendment fail to
carry, we will elect two more members to the Nominating
Commattee at the IS Open Meeting at TESOL 93, If you have any
questions, please call me at 816-333-7000, ext. 2533 (otfice) o
913-381-7955 (home). Or you can call Denise McKeon at 202.467.
0867. %
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Whole Language in an ESL

Program
_ by Lory Doolittle

Whole language works for me in a variety of ways. From day one, all first
through fifth grade students receive a journal. In the beginning, students copy the writing
from the chalkboard. But as their language proficiency skills improve, they are encour-
aged to begin to compose their own entries. While 1 am pretty strict about homework on
a daily basis, 1 don’t give it during school vacations. However, | make journals from con-
struction and writing paper, and the students head off for their holidays with a five- or
ten-page blank baok titled *My Vacation Journal” by__ ___. The students are encour-
aged to write the best they can, draw pictures of their activities, and/or put in small hali-
day souvenirs like post cards or stickers. In the {all, the journals come back rather sparse-
ly done. But by Christmas and spring vacations, many students fill more than one page a
day. In the spirit of process writing, I don®t correct their jourazls, but use them as bench-
marks, as springboards for mini-lessons, and as story starters. | always write back and
comment on their activities. By the end of the school year, the students have a nice col-
lection of journals that act as profiles of their progress and souvenirs of their holidays.

Cymhia Rylant’s lovely story When | Was Young i the Mauntains is particu-
Larly appropriate for mid-level language proficient students i upper grades. After reading
the story several times and discussing how the author repeats the title throughout the
story and uses vivid examples from her ckildhood. 1 ask the students to think about when
they were young in their countries. Students’ writings have ranged from playful to
puignant and are usually satisfying to bath the reader and the writer. “When | Was Young
m My Country™ writings make good multicultural displays, especially when illustrated.

Our school is particularly fortunate to have a publishing center run by volun-
teer parents. Having a center that produces fine quality books from children’s writings
motivated me to help the students produce quality work for publication. When the stu-
dents have gone over their products sufficient number of times to satisfy themselves and
their classroom teacher and me. 1 mark it with a special stamp, indicating the baok is a
product of “ESL Publishing™ and cur school. Some students choose to write hilingual
bouks with English on one page and their native language on the ather. With all books
the students have the option of keeping them, giving them to the ESL classroom library,
or donating them to the school library where they are catalogued and circulated.

An activity that has hecome very popular at our school is bilingual readings. 1
hegan these readings a few years ago because 1 found a marvelous bilingual book, The
Park Bench by Fumiko Takeshita. and asked a Japanese student to read the Japanese
while | read the English pages. | learned that the word “bench™ tn Japanese is the same as
the word in Eaglish, and the children listening had fun anticipating the word, Our librari-
an had several hilingual books in other tanguages, So 1 decided to organize some read-
ings of these buoks and let the ESL students chaose American friends to be their partners.
We have a practice session before the students read in front of their mainstream classes
su that the students get used to each other's reading pace. These readings generate a lot of
discussion about reading different kinds of scripts, pronunciation, and wor  origins, Two
uther books that worked out well with Japanese students are the chapter in Arnold
Lobel's Fog and Towd called “The Letter™ and Swimmy by Leo Lionni. These two selec -
tions are in the second grade Japanese school reader. P.1. Eastman’s Are you My
Mather? is vasily obtained in SpanistyEnglish versions. Many other samilar books are
available for our students to read and enjoy, #

.1:) [

by Regina Haupin

TLC. Teaching Languaye Luerature and
Culture. a Multicultural Early
Childhood Pragram. Mary Lou
McCloskey. Susan Hooper, and
Caroline Linse. Addison-Wesley, 1991,

Addison-Wesley has developed an
excellent carly childhood program for
teaching language, literature, and cul-
ture to children (TLC Program), which 1
have been using in my classroom for
two years. TLC is a whole-language,
multicuitural program divided into the-
matic units, Each unit contains well-
organized teaching plan cards that out-
line the objective as well as key lan-
guage. The thematically-related activi-
tics an each card use fingerplays, songs,
and rhymes to introduce the lessons,
The studeats then explore using litera-
ture, hig books, song posters, and folk-
tiles through a wide varicty of activities.
The newly acquired language structures
are then used to iitegrate art, social
studies, scienee, math, and critical
thinking,

Especially helpful are the preview
cards that provide an overview of the
unit. Featured are learning centers in all
subject areas, home- and school-connee-
tion ideas to involve families, and a
related multicultural booklist for cach
unit including wordless and read-along
hooks,

The children enjoy fearing using
these activities and are well-equipped to
enter first grade, %

Regina Hanpin leaches ESL i grades K0 at

the Brighton Averue Selool 1 Atlantee Uiy,
New Jersey
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Tips from t Trenmelsi

—

Coordinated by Beth Witt

“Find the ...’ Books

Esther Retish

At the beginning of the year when the students speak little English, [ often
use a book called Furst Thousand Words by Heather Amery and Stephen
Cartwright. puhlished hy Sunflower Books. (Any “find the ...” baok could be
used, such as Waldo or Sarah.) The students learn about this book and its cate-
gories by finding the duck hidden on every twa-page spread. When the students
find the duck, 1 ask if the duck is on the right or left page, at the top. middle, or
bottom of the page. We then talk about the pictures, Later this book is used as a
reference when the students want the English word for something they describe.

This year the students were upset when they finished the book, so they
wrote their own “Find the Duck at Kirkwood School”™ book. Each student chiose
a place at school iand drew a picture of that place and hid a duck in the picture.
This bouk wis hound and a page added at the end for comments. Each day dif-
ferent students took the book hore as well as sharing it in their classrooms,
Both the parents and classmates wrote on the comment page.

This is an casy way to review school vocabulary., note perceptions of the
school, and build class unity and pride. It also shows parents and classmates
what the students can do and gives parents and friends information about the
school and topics to discuss with the students.

The learners received such positive feedback that they started another hook
the following week., %

Esther Retish, un active member of our imerest section, teaches ESL ot a funior high
and elenentary school in lowa City, lowa

N\

Find .
the |
DUCLK...

(A1 Yatwwooh SCHbeL)

i dhe ba‘chroom_\

‘)

Productive
Thinking

Judy Johnson

SOME GUIDELINES FOR
PRODUCTIVE THINKING:

® Think of many ideas.
® Think of a variery of idcas.
® Think of unusual ideas.

® Add to your ideas (o make them better.

SOME CATEGORIES OF
PRODUCTIVE THINKING
ACTIVITIES:

Transformations:

“Thisusedtobea ___.butnow it’sa

Use holiday symbols, feathers and other
natural materials, numerals, letters, shapes,
cte. (This activity is best done as art work
with a caption in relation to a unit of class
work.)

Unusual Discoveries:

L. What arc the many, varied, unusual
things that the Teeny Tiny Woman
could have found in the forest?

2. When Mother Hubbard went to the cup-
hoard, what are the many, varied,
unusual things she could have found?

3. What arc the many, varied, unusual
things the Rilly Goats Gruff could have
seen on the other side of the bridge?

Functions (Use of ltems):

Pass around an unusual item (old, obscure
kitchen utensils are especially good) and
discuss what they might he used for.

Improvement of Existing
Designs:

Discover ways to improve the design,

materials, or use of common items, such as

a better mouse trap.

Strategies for Problem-solving:
How to catch an alligator, How to scare a
lion. How to become a millionaire,

Gifts:

What gifts would you give a queen, presi-

dent, visitor from another planet, etc,”?
(Continued on page 11)
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These activities can be verbal, written, individuad, group, pair, illustsited, thiee-dimensioml, compleie sentence, Trmgment, poetry,
daily. weekly. paragraph, simple. cornplex. basic. advinced, hrainstormed, webhed, sesihbled. Bwge, siabl, or coormious,

September
This used to be leaf, now it is a

A lcaf is as green as . I Twere a pencil, I'd .

One safety rule I'll always remember is

At school | like . Idon't like .
Books are magical because

If I were the principal, I'd
A fish doesn’t have fingers because
One thing that makes me smile is

October
Thisusedtiobeabat,now itisa _ .
A bat is as black as
In my trick or treat bag, I wall s e .
25 ways to use @ jack-o” lantern after Halloween,
Amonster s as __asa
Something Tdowellis _
| feel sad when
I were aneanch tatl, b
Pattetn Book: Witches Hlving ane by one,
Sutie hard a Disd e, some had fun
Wetches Hvag two by 1w

November
This used 1o bwe o feather, now it
Thas ised to be an oo, now it s a
An acorn s as btown s
I were o oant, I'd _
One day all of the cologs m the world disappeated amd
I wete words on a T shart, P'dsay
Pattern Bouk: Tutkeys gobbling, vne by ane.
Some were afraid of an arrow,
Some were afraid of a gun,

December
This used to be a piece of tinsel, nowat s a
One gift I would like to give Santais __
One thing I'll do when I'm grown is
IFlhadatail I'd ____.
Ifl were ashoe, I'd

January
This used to be i cotton ball, now itis a
Snow makes me think of
A tooth is as white as
Tooth fairies take teeth because
Mittens are like because they .
WhenThave acold, 1.
I'd like o invent o
Pattern Book: Gowdbye to __
Helloto .

20

February
This used W be a hemt, now s
Ahcartisasredas
In my heart there is a special place tor
If I put words on Valentine candy, | would put
1 know |'m getting more grown up beeause __
Pattern Book: Love is

March
This used to be a bandage.now itisa __
This used to he a gum wrapper, now it is a
The sky is as blue as
It’s the first day of spring and that means
When [ was little, 1
One thing that makes me mad is
Pattern Book: When the wind blows, ____

April
This used to be a thumbprint, now it 1s a
A sodais as purple as

Sume things that make me happy are __
1 am special because

Ten ways to use an Easter basket atter Easter is aver.
Pattern Book: [ used to he | . hut now I'm

May
This used to be a paperclip, now it is a
Mum is special because
| wish iny mother would

One thing ['ve iearned is

My mama always says

Dun’t ever tell your mother

Because ['m a bumnper sticker, [ willsay

Pattern Book: One thing 1'll always remember
about (classmate)is . #

Judy Johnson teaches at Ganado Primary School, Ganado, Arizona.

The "Tips from the Trenches” column is meaningful and use-
ful only us long as its material is fresh, classroom-tested, purpose-
ful, and practical. The best source for such material is the reader-
ship of this newsletter. Every one of us is extremely busy, with
dozens of prajecis that require our attention at any given nmoment.
But the idea or tip you share could be a real time.saver ar eye-
apener for anather over-committed, under funded teuclier. Please
be generous and share ideas that have worked for you!

Legibility (hand-written in crayon on brown paper sack is
fine) is the only requirement for submission of ideas. Please
include a return address and a phone number, if possible, in case
some dialogue is necessary. Send your contribution to Beth Wits,
Bax 1938, Chinle, AZ 86503.

BEST COPY AVAILABLE

SOME PRODUCTIVE THINKING IDEAS THROUGHOUT THE YEAR: wuinucd trm p.10)
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Portfolio Assessment in ESOLL
by Mary B. Schafer

« Of portfulio is a collection of student
work that tells the viewer about the student. Tt
important that the student be a participant in the
selection of histher work. In looking over an
ESOL portfolio. a student. a parent. or a tecacher
will not only see the studeat in light of her/his
language development. hur also in terms of
tisiher cultural back ground, personality, special
anlites. and talents (or, perhaps. limitations)

An ESOL. profile 15 valuable to a student.
1t helps a student see all the positive growih
that s takng place dunng the learming process.
thus eahanciog herfins selt-esteem and nurtur-
g turther prow th

An ESOL poritolio 1s valuable to a parent
It provdes a portrat of the student's learning
and helps the parent o better understand his/her
chald 1t gaves the parent cause lTor pride in the
abilities, interests, and development of her/hns
chnid

An ESOL portlohe s extremely valuable
to teachers. both 1:S1. and content-area teachers
Itnotualy traces the language grawth of the
student so that the teacher knaws where to pick
up in terms of continuing instruction, but it can
also reveal much about the student as a person.
thus helping teachers to know their students
carly in the schoal year

The following i a bist of some items that
might possibly be included inan ESOL portfo
o toaindicate lanpuage development trom les
els 1 throngh 4

I the student's diadogae journalisy
Y abook report rom cachlesel
Uooasample of writimg wtiliaing the wig

1y process as per the currcntum

4 achechhistof the shalls from the cur-
tculum that have beea mastered

S apicture of the student participating
n arole plaving sitwation with a
bnet statement descritnng histher
teehmgs about such an event

6 apicture ot the stadent, such as with
a science project or musieal instru-
ment with a caption written by the
student

7 the last test or susttument used indi-
cating an IR1 level

R samples of wiiting trom different
leveis of the curticnlum

9 amples of fetter witing shalls

10 samples of test taking skills as per
the curricutlum

Agan. the portfolio is not a composite
of lolder of all the student's work while ina
particular ESE class, but a callection o
preces selected by the student under the
teacher's gpuidance, which describe the student
in the most positive hght. lFor 4 recently
armved eighthi-grade student. a portloho
would be a definite asset in gettimg into a
magnet school for which the learner might
not otherwase qualify For the student who
has a language and/or learming disabihin, a
porttalio can be anamportant docutent in the
pre eeleral process that wdl ultimately help
the student teceive the extra seivices nevded
In summans, portfolio ascesament enrec b s
the leatinay process wlnle st domoe- ¢
progresson stpdenishpe ot @

RMary Schafor works at the Scuthwark Schoeu oy e
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Message from the Chair—ban Doom

‘Gathering Stories to Share’

~‘ ‘ hen | was an early elemen-

tary school child. | loved sneaking a fecl of
my grandfather's chair. a special seat of honor
in my grandparents’ living room. | remember
approaching his chair slowly, usually when
no one was around. and then casing down
carefully, quietly, into the soft, floral cushion
seat. [t was not a chair to jump into: it
deserved respect. Whilce | never stayed more
than a few minutes. | cnjoyed feeling a sense
of mystique. imagining myself telling great
stories the way my grandfather did. full of
surprising adventurcs and amazing facts.

As | think back on the meaning of that
well-worn chair and all the others in my grand-
parents’ home—cach with a different memory
for the living room. dining room. kitchen. and
basement—I realize that all were active-work-
ing sites where we gathered around to craft
meaning out of our family's experiences.
Chairs were invitations to work out and share
our words of storytelling. At times we honored
our immigeant history and travel. At other
times wve focused on our hepes and dreams or
our cultural eccentricitics. But most aften we
delighted in teasing storics out of simple daily
routines and exploits.

Now | have the honor of casing into
another type of working chair, the one in
which Wes Eby served so well while fcading
our Elcmentary Education IS this past year. |
certainly appreciated learming from Wes and
will continue o value his help in editing my
story-work out of the chair. As the year
moves on, opemng new opportunities for
more of us to interact with cach other in our
IS. | know we will tind ways for building.
sharing. and editing a rich varicty of stories
together. And. hopefully, we will enjoy work-
ing out meanings from the vantage af cver-
changing chairs. As we slip in and out of dif-
ferent scats in the working rooms of our
teaching world, where we can delight in the
accomplishments among our family of teach-
cr-collcagues and studcnt-lcarncrs, we may
feel like tesponding Ah. what memornies Vil
hold for all shese chairs!

If you teok nates back home from
TESOL 9% wv Atfanta, as | did, you may have

one that rcads: “Keep the enthusiasm going
for nctworking all through the year' And
somewhere you may have put away an odd
assortment of papers, even napkins, with the
names of new-found friends. 1f so, then you
may want to dig out a phonc number or an
address of someone on your list and try to
getin touch, at least once. It may lead to set-
ting a regufar conferencing time by mail or
phone i may also lcad to planning a propos-
al for presenting together at an arca or
regional conference. or at TESOL 95 in
Lang Beach. Most likely, you will come to
appreciate heaning another teacher's voice of
encouragement for sustaining the types of
learning expericnce your students really
need.

Another wily we can sustain nctwork
contact is through one of the cight important
committces and task forces now serving our
IS. You may consider getting in (cuch with
one of the six groups formed last year
through the nitiative of Wes Eby: the At
Committee. chaired lory Fetzer, the
Internationalism Concerns Committec.
chaired by Carole Urzia: the Membership
Committee Task Force, chaired by Nancy
Cloud: the Research Task Force, chaired by
Jean Handscombe:. ihe Sociopolitical
Conceras Committee, chaired by Sarah
Hudeison. and the Special Projects
Committee, chaired by Mary Janc Nations.

You may also consider contacting onc
of the two new service groups formed during
the Atlanta confcrence. The Special
Education Task Force, co-chaired by Leslie
Kirshner-Morris and Mary Schafer, will
work on advocacy for bilingual children with
special needs. The Literacy Task Force. co-
chaired by Irene Serna and Esther Retish,
will explore ways to support and promolte
the writings of bilingual children. Ail eight
groups have exciting visions for serving our
IS this year and each would welcome your
story contributions about learming with ele-
mcntary children

I realize 1 am not reporting a full
account yet of al§ the endeavors of our IS
And | am not recognizing atl the individuals
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who are contributing so much to the success
of different projects for our 1S. In future
issues of our newsletier, you will hear more
of the details of their work.

At this time | hope you feel cncouraged
10 be storytellers and story-listeners, and to
catch the spirit of next ycar's theme,
“Sharing our Stories.” set by Beth Witt, con-
vention chair for TESOL 94 in Baltimore.
Our IS invites you 1o work with our version
of the theme. “Sharing our Children’s
Stories.” by exploring the collection process
in many ways. Consider building on or
adding to these possihilities: interview stu-
dent storytellers. welcome family storytellers
into the classroom, plan a storytelling festi-
val, use a stery-workshop approach for con-
tent-arca studies. invile students to keep
story narratives of their own learning
growth, or exchange reflection journals with
another tcacher on your stories of shared
professienal development.

During the coming year. Nancy Cloud.
our aew associate chair, Jim Rupp, our
newsletter editos, as weil as members of the
Hospitality Area Committee and Steering
Board will join me in planning ways to share
your story-coliection process with others.
We hope to make room at the conference for
displays and set aside time for special shar-
ing groups. We also hope to collect the story
products of your wosk on tapes and in print.

As we venture out this year to gather
stones warth sharing. let's be encouraged by
the promise that author Gail Haley notes in
her book, A Story, A Story, (Aladdin Books.,
1970). Haley ends her rctelling of an African
tale about Ananse, the spider. by reminding
the reader-listener that all stories should
keep on going from onc teller to another.
She notes: A storyteller gives a request to the
iistener "to take some elsewhcre and let
some come back 1o me " | know we cai ook
forward (o realizing such vibrancy from the
story-sharing process in our IS this year
And whea some part of our work goes and
returns to us. 1t will cany new personal
meanings ftom the lines of other teachers
and childeen. @
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From the Editor—iim Rupp

The theme for this issue is ASSESSMENT and our lead arti-
cle, “Portfolio Assessment in ESOL,” is by Mary B. Schafer. She
and Leslie Kirshner-Morris are ca-chairs of the Special Education
Task Force. which was formed at Adanta They are very con-
cerned about ESL students with special needs and would like to
hear from those of you who are also interested in this important
area.

The “Tips from the Treaches” column has undergone some
changes. It has a new editor, Lony Doolittle. At her suggestion.
we are changing the title of the column: “*Sharing Our Successes.™
This 1s an impornant column and ane of the imost popular in our
newsletter 1.ory needs vou to send her your stories of successtul
classroom ideas. Her address is included at the end of the column.

Sean Handscombe contnbates the second part ot her article
on research in which she shates stones of how ESOF . teachers in
the classroomn can make an important contabution {o rescach

Dan Doorn shares his stony as our new 18 chair o b column

1 apologize for gethag this issue out late May 15th was
probably an unrealistic deadhine since the Atlanta meeting wis
late and many of you were uying to meet the same deadline (o
submit your abstracts tor the Baltimore meeting. Then I wenton a
vacation/business trip to Vietnam (more about that elsewhere in
this newstetter), which moved things back a bitinore Hopefully,
this newsletter will reach you soon after the new school vear
be gins (for those of yau foliowing the raditional school-year cal-
cndar).

The deadhine tor submissstons tor the next issue 1« October
15.199% The theme will be "1:S1 Children in Mamnstecam
Classtoams ™ Possibic questions for discussion include the tol-
fowing: How do we as ESL. professionals work with the man-
stream classroxom teachers who usually bear the greater respansi-
hility tor the EST_ students’ What approaches are used 1
schools- pull-out, team teaching, ete.? 1t would be nice to hear
trom veveral classroom teachers 1 you are hecitant about writing
alonc. this 15 an apportunity for y ou to co-author with one of vour
colleagues and tell us what you are domyg

The themies and deadlines for the next three issues are

Winter 1994, ()ct. 15, 1993;
IS Childien in Regular classes
Summer 1994, May 15, 1994:

Elementary Education Newlstter / 3

Don't forget that there are other opportunitics
available for you to share your stories. We always need
submissions for TESOL Matters and the TESOL
Journal 1 feel it's imperative that we are represented in
these publications. If you have an idea or have written
something and want some help with it, send it to me
and 1 will find someone in our 1S to help you. ®

Our First Special
Project Is Ready

The very first EEIS special project is off-the-press!
Common Threads of Practice: Teaching English lo
Children Around the Werld, edited by Katharine Davics
Sainway and Denise McKeon, tells the stories of several
elementary teachers involved in ESOL instruction in
diverse settings throughout the worid. This unique vol-
ume, designed for and written by us—clementary educa-
tors—is a must for every elementary ESOL teacher's pro-
fessional library.

The book is available for purchase through the
TESOL office: 1600 Cameron Street, Suite 300,
Alexandria, VA 22314-2751. Phone: 703/836-0774. (The
price was not available at the time this newsletter was
printed.)

We offer Katharine and Denise our heartiest con-
gratulations for this successful venture and for their vital
contribution to clementary educators everywhere!

ELEMENTARY EDUCATION
NEWSLETTER

Terry O'Donnell, TESOL Advisor
Lyn Richard, Graphic Designer

EST and Specual Bducauon
Winter 1995, Oct. 1S, 1994:
Mulucuits al Literatwie

i Elementary Education Newsletter 1s not c.pytiahie
| We encourage readers 1o share ta co ptere o0
' esled colleagues
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Jean Handscombe

In the last issue of this newsletter. | put
forward some of the arguments why we ESOL
teachers might consides doing research in our
own schaols er districts as an ongoing part of
our professional lives. On that occasion, | was
especially inkerested in making the point that
teachers. not just researchers, can gain from
invesugating teaching scttings. Doing so can
help improve our understanding of what goes -
on in the teaching/lcaming process and offer
evidence to confirm our present practice of (o
suggest we think again But the taci that teach-
crs may benefit from such systematic investi-
galion is only part of the picture Vs, "we
need rescarch™ but, perhaps ¢ven iore impor-
tantly. “research needs us™!

Why 50?

By far the majority of the tormal
research into issues of relevance to 2S0L
teachers is initiated and carried out by univer-
sity faculty or research-centse personael. For
the former, research—and resulting publica-
tions—are cxpected activitics; for the atter,
rescarch is their raison detre. Within the
teaching community, on the other hand. direct
service (0 students is the primary focus, while
related activities. such as keeping up with the
literature in our field, are usually done after
hours. Most of the writing we do probably
would o1 get done if it were nol for the pres-
surc of university coursc work There is
rarely the time o devote to the careful,
detaled wotk that goes sato the production
of, say, an anticle tot the TESOL Quarterly
So we tend to Icave that job ta those who are
pard, or otherwise rewarded by the acadeinic
community, to provide the information that
we then consume in a varicty of ways— in the
in-service we attend. the texts that we use. the
policies that we work under. the assessment

schemes that evaluate our students’ (and our)
success or failure to achieve set goals. Even if
we are unaware of the fact, the work of
rescarchers in our field docs impact on us in
some way. everyday. We have a big stake.
therefore. in ensuring that that work is done
well.

What makes for quality class-
room research?

Studies that are designed to provide
insight into how ESOL children can best lcamn
within school settings often conclude with
advice as 1o how teacher and/or students should
act 10 ensure effective leamning. An indicator of
quality in such studies is that the research
design accommodates the realities of the kind
of school environment at which the advice is
aimed. Before heeding any suggestions about
how we should change our teaching. group our
students. talk Lo their parerts, or any onc of a
hundred other topics. we noad to be assurad
that the rescarcher's primasy focus of investiga-
tion—and clearly onc cannot investigate every-
thirg at the one time—reflects a work environ-
menk that we recogruze. Let me give you just
one example. Time is a crucial aspect of our
teaching. The days. the weeks, and the months
of a school year have a rhythm of their own.
There are times for work and tirnes for play:
times for idtroducing new ideas and new lan-
guage; times for consolidating and using
knowledge and skills already introduced. times
for focusing on a group experience and times
for one-on-one inkeraction between student and
teacher or student and studest. 1t is the cumula-
tive effect of what is icanved over ail these—
and many morc—times thai tcils us whether we
have been successtul in helping our students
acquire English. adjust to schood, and leam new
concepts. Research that focuses narrowly on
one kind of time and locks for measurahle
changes only on the couple of momings that
the rescarcher has set aside to conduct the study
is unlikely to produce (indings of much use to
us, If we want the kind of research thal treats us
and our students as more than subjects. we
need to find researchers who uaderstand such
tcalities. If they do not, we either have to fill
them in or decline their request for access.

Fortunately . some rescarchers not only
understand bir find those realities intriguing
and an essential part of discovering how
indeed school leaming takes place. They have
decided to leave to researchers with other
interests the chinical approach (o examining
language and concepl keaming in which ous
chuldeen ate tested on questions designed to
clicit cenain behavior. usvally in the nurse's
office Insicad they favour more natural
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investigations that arc scamiessly iniegrated
into the children's regular schedule. For
example. videotaping real classroom action
and reviewing the tapes with the teachers
concemed has proved to be a rich source of
information about how and why teachers
make the thousands of decisions they arc
faced with each day. One way in idegrating
such otherwise rathes intrusive taping into the
regular classroom is to seck out a leacher who
thinks it is smportant for students. too, to
review some of what happens in their class
videos. Altemnatively—and | have tried this
with some success myself—the students can
become the camera crew. their task to capture
typical classroom scenes for later editing into
a half-hour special that will answer the peren-
nial parerts’ query. “What did you do in
school today?”

What edge do teachers have?

In the previous EEIS newsietter, | men-
tioned a study by Luis Moll and tis col-
lcagues from Arizona. a school/university
partnership that provided rescarch expertise
from the university as to how (o investigate
and document the education that takes place.
in different forms, in every child’s home set-
ting. The teachers invoived learned much
from working with the university faculty.
They learmed how (o be field rescarchers and
they condicted a major portion of the
required interviewing in the childeen's homes.
They also leamed to use the “‘funds of knowl-
cdge” uncovered through the interviews in
the creation of Lnits of work. But from the
university side of the partnership there was
also an appreciation of the contribution that
the teachers made (0 the entire enterprise.
Here's an example from one of the university
anthropologists working on the project:

At first, going into the Lopez home, |

felt a littke nervous, too, because it

was my experience (o spend an enor-

mous amoum of time living and inter-

acting with familics before gaining

the kind of emtree we were hoping (o

gain in this firs? interview. L didn't

rcalize then that Cathy. as Carlos’s

teacher, had a natural entree into the
home and had an implicit connection
with Carlos's parents. 1 can’t empha-
size this enough She was their son's

tcaches, and so we were treaied with a

tremendous amount of respect and

warmth. | was amazed at how quickly

Cathy gained rsppet with Mrs. Lopez

and how much he Lopezes opened up

0 us.
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The specnal status that 1eachesns have in
the cyes ot both duidien and thew pares 18
only one of the advantages that we have over
rerearchers who come cold into our profes-
sionai arcna We also know far more about
what our students knaw and ace able to do
than any halt-hour test could tell We know
which students are keen (o display their
knowledge and which would prefer to keep it
quietly to themselves. We know which chil-
dren will respond glecfully to new challenges
and which will take refuge in safe responses.
We know when to demand more and when to
back off. In short, we know how (0 interpret
cach different contribution a child makes ta
the class in light of previous contributions
and personal (raits. This is information and a
skill that mast researchers would give their
cye tceth for!

What will a teacher/researcher
partnership be like?

Another member ot the EFS Research
Task FForce. Katharine Davies Samway. a
rescarcher and teacher-educator at San Jose
State University. Calit. has had considerable
experience working in partnership with teach-
ers 10 find out more about what mahkes for
effective ciassronm dearning for second 1an
guage tearners, That cxpericnce had made her
uncomfortablc with the distinction that 1s
often made between “teacher as rescarcher”
and “researcherfteacher coliaboration.” In
response (0 a tentative suggestion | had made
about arganizing the Task Force's work
around these two broad categonies. Katharine
wrole a letter to me:

| would hate (0 sec the two scparated
Although | know that many tcachers
who are beginning to do research
have special nceds. F'm not sure they
arc so different frotn the university-
based rescarcher. if | wete to be hon-
cst lan't this a case of us all heping
cach other? For example, the relation-
ship that | have had with Dorothy
Taylor changed a great deal over the
coutse of working together for several
years We came (o realize that collah-
orative tescarch docs not mean identr-
cal rales, but complemientary rofcs At
the came ume., we realized that we,
and the students whose learnng pro-
cesses we were explormg. ali take on
the roles of teacher. Jearner. and
{riend to some exteat of other at di
fcrent tnes

Bemg aware of the vilue of what teach

crs have o offer researchers is probably as
good a starting point as any for a teacher who
thinks that a partnership with a researcher

might be worth a try. As Katharine points oul,

it is quite likely that there will be quite a ot
of “role blurring™ in the process. Liz
England. in her article in the {astissuce of the
EEIS Newsletter entitied “From the Ivory
Tower to the Treaches™ provided a long list
of ways of making the initial conpections.

Then there are some questions

that need to be asked, such as:

1. Is the rescarcher willing to help us
investigate questions that we have about
our work; er. at fead. arc the guestions
that the researcher poses ones that e
find interesting?

. Can the gathering of cvidence around
the questions that are settled on be done
inways that add ta. or at least do not
detract from. the instructional value we
offer our class?

3 Wil we he given the opportunity to
contribute to the analy sis af the data and
to any product of the rescarch—recom-
mendations, repoits. articles—so that
our voice is represented at dissemina-
t1on time’?

]

We would probably also do well to
avord those researcher-teacher educators who
see their mission as one of introducing class-
room teachers to the wonders of the world of
academe. and then enticing those who lecam
their ways of thinking best to join them on
the other side. As Dona Kagan. in an article
on teachers seconded |assigned] to (acultics
of education on a short-term basis, com-
ments:

We, who have left the classroom 10
pursuc careers in higher education.
tend to think that, given half a chance.
any teacher in his/her right mind
would leave the public school class-
room for an academic positionin a
unsversity. This appears (o be an
insulting misconception of carcer
teachers

Indeed it is! Patricia Broadfoot of the
University of Bristol describes the kind of
collaboration that s more likely (o draw on a
teacher’s expertise rather thin seizing the
oppoitunity (o instruct.

In tecent years the yawning gult

between rescarchiers amd teachers has

begun tr be very effectn cly bridged

by the advent of forms of enquiry that

11

unite both groups in common cause
Whether through princiric o pragma
tism, there has been a growng tea
dency for educational reseatchcrs to
address the issucy that teachers them
selves identify; (o share with tcachers
insights as they are generated so that
validations or further ilfumination may
be generated by the latter's response
In some cases, the main responsibility
has been handed over to teachers with
professional researchers providing
technical support and dissemination.
As a result, many teachers have
become much more interested in and
supportive of the research enterprise.

Broadfoot goes on to suggest that the
“common cause” which teacher and
researchers share is a fight against policy
decisions being made on the basis of political
cxpediency rather than educational evidence.
She clearly idemtificd teachers us a majoe
saurce of that educational evidence and chal-
tenged both researchers and teachers (o
aceept the joint responsibility.

What do you think?

| would be very interested in hearing
your response (o both the “wc necd rescarch™
and the “research needs us™ sides of the atory
If 1 may. 1 would like to share your commeits
with Task Force members and with the
widening network of EEIS members who
have expressed an interest in the Task Force's
work. My address is: North York Board of
Education, 5050 Yonge St.. North York.
Ontario, Canada MZN SN§.
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Scott Enright Receives

IS Service Award IS

At TESOL 93 in Atlamia, one of
our EEIS members, Scott Enright,
received a special award. Scott was the
recipient of the first Interest Section
Service Award, given for extraordinary
service to TESOL interest sections. The
Jollowing tribute was read by Fred
Genesee at the awards ceremony dur-
ing the Legislative Assembly. Those of
us whao know Scott and who have
worked with him know how deserving
he is of this honor.

AS those of us know, TESOL's
strength lies in its membership. It is the
commitment. talemt, and hard work of
individual members that make TESOL
the vibrant and dynamic association
that it is. Some of TESOL's members
distinguish themselves in their service
to the association and to other profes-
siraals in the association. This Interest
Section Service Award has been created
to recognize these individuals. Scott
Enright is one of these individuals, and
we would like to recognize his contri-
bution in giving this award to him.

Scott's own professional coinmit-
ments and concerns have focused on the
children and the teachers of ESi. chil-
dren. The ESOL in Elemenrtary
Education Interest Section became a
natural forum within TESOL for Scott
to give expression (o these concerns.
Scott 100k the Elementary Education IS
by storm. As both a member and subse-
quent chair of the IS, his extraordinary
capacity to work creatively and collabo-
ratively with others came (o the fore.
Under Scott’s leadership and that of his
colleagues, this IS has become a modc!
of one of the most dynamic and fastest
growing in TESOL. It is a model of
membership involvement that other
interest sections turn to for guidance
when it comes to governance and orga-

nizational effeciiveness. To promotc the
participation of teachers at thc annual
convention, Scott personally provided
mentoring to teachers who were inter-
ested in making presentations but were
unfamiliar with the preparation of
abstracts for this purpose. This was sub-
sequently taken up by the Elementary
Education IS as a whole and has now
been adopted by the TESOL Journal 10
encourage publication of material by
classroom teachers.

The Elementary Education IS has
taken on major importance and is play-
ing a key role in TESOL as it responds
to the educational needs of the growing
number of ESL students in elementary
schools through the English-speaking
world. Indeed, it has become a strong
advocate of excellence in ESL and £F1L
cducation for children around the
world. At the same time, its members
are ever ready to assume leadership
roles in TESOL and to collaborate with
other sectors of TESOL in working
toward identified goals of the entirc
association. Scott’s leadership in this IS
has been critical in bringing these
developments about for the benefit of
TESOL and of children learning ESL
and through ESL.

Scott was clected to the TESOL
Executive Board in 1989 and it was
during this time that | came to know
him and work closely with him. During
his tenure as a Board Mcmber (1989-
1992). Scott made singular contribu-
tions to the development of TESOL's
Interest Sections in general. More
specifically. Scott collaborated in a
major reorganization of the conven-
tion's activitics of the interest scctions
This has resulted in more effective
organizational planning by the 1S,
greater development of TESOL. leader
ship. and increased professional

,‘l
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involvement of IS members. Scott also
spearheaded a first-ever, long-range
planning meeting of the ISs in
November 1991 independent of the
annual convention. This meeting has
resulted in the creation of four ongoing
working groups devoted to issues con-
cerning governance. publications,
sociopolitical concerns, and profession-
al development. The work of these
groups will provide long-range guid-
ance (o the ISs themselves as well as (o
TESOL's Standing Committees with
corresponding concerns. And. perhaps
more importantly, this meeting has
resulted in extensive communication
and cooperation among the ISs and
their members to an extent that did not
cxist previously. These anu other efforts
on Scott’s part have led to greater deci-
sion-making by and for the ISs them-
selves and reflect Scott’s belief that it is
through the empowerment of individual
ESL professionals that the profession as
a whole will becomie empowered.

If 1 were to describe only Scott’'s
accomplishments working with
TESOL's interest sections. | would be
describing half the story. For it has becn
in his demeanor as well as in his deeds
that Scott has distinguished himself.
Scott's intense commitment to TESOL,
his insistencc on exceilence in all he
does, and his passion for working with
people have influenced everything that
he did and everybody who had the priv-
ilege of working with him. And it is for
these personal qualities as tmuch as his
accomplishments that we would like to
recognize in inaking this award.

Although Scott 1s unable to be hete
with us today to reccive this award, |
know that he is with us i spitie: And |
assure you that T will convey this mes
sage along with your congratulations
and atfection to um,

Bl |




Summer 1993

Art Display
TESOL 94

TESOL's second annual art dis-
play will be sponsored this year by the
Elementary Education Interest Section
in cooperation with the Secondary
Schools and Bilingual Education 1Ss.
The art exhibit in Atlanta drew (pun
intended) much interest. and the dis-
play planned for Baltimore will be
even larger.

Lory IFetzer, chair of our 1S Art
Committee. requests that teachers be
on the alert for art pieces throughout
the year that can help us “share our
children’s stories.”

For details:

Refer to the last Elementary
Educanion Newsletter, Vol

15, No. 2, Winter 1993, for

the official entry rules :

See the next issue of this
newsletter; or

Contact Lory Fetzer at 1819
Graunwyler #1758, lrving TX
75061, phone 214/689-1556
(W) or 214/438-4272 (H).

< Chilg

oo "e,’
[

£
5

Elementary Education Newlstter / 7

CALL FOR NOMINATIONS

by Wes Eby

A s chair of the Nominations Committee, I encourage—indecd,
urge—you to make nominations for leaders of our Elementary Education
1S. We will vote in a few months for the following positions:

Associate Chair, who succeeds to the Chair and Past Chair
Secretary, two-year term
2 Steeting Board Members, three-year terms

2 Nominating Committee Mcmbers, one-year terms

Thesc key persons are crucial to the ongoing success of our inter-
est section. The vitality and strength of our IS, since we were birthed 16
years ago, have been our dynamic leaders. Our continued vitality and
strength are contingent upon leadership.

As the Nominating Commitiee deliberates, we need the wise and
collective thinking and input of our membership. Please contact any of
us on the committee—by calling, writing, or faxing—before December |
with your suggestions.

> Wes Eby, Chair > Beth Witt
Publications International P.O. Box 1937
6401 The Paseo Chinle, AZ 86503
Kansas City, MO 64131 602-674-9745 (W)
816-333-7000 ext. 2533 (W) 602-674-53717 (H)
913-381-7535 (H) 602-674-9753 (FAX)
816-363-8216 (FAX)

> Lory Fetzer > Margo Gottlieb

lllinois Resource Center
1855 Mt. Prospect Rd.
Des Plaines, IL 600138
708-803-3112 (W)
708-803-3231 (FAX)

1819 Graunwyler #175
Irving, TX 75061
214-685-1556 (W)
214-438-4272 (H)
214-689-1562 (FAX)

»  Reth Franklin
912 Cottonwond St
Grand Forks, NI SR201
701-775-9184 (D)
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TUDENT

NVOLVEMENT

N THE

VALUATION

ROCESS

by Mary B. Schafer

In the foliowing article, Mary Schafer shares some
of her ideas with us about involving studenrs in
the evaluation process.

Within the instructional program. the direct fink between study
skills and test-taking skills is emphasized. Students are taught study
and test-taking skills: then, after ach test, the test 1s analyzed by the
students in teams to see how many cues. links, and connections they
were able to make cad to identify the ones they missed.

At the beginning of the year. the students receive additional
help, such as the teacher reading content-area tests to the class so
that the tests measure the students' knowledge of cantent-subject
matter and the score is not influenced by reading proficiency.
During the year, students arc weaned away from this strategy. by the
end of the year they are able to take a test without having it read to
them. The tests are also scaled according to levels of ditficuliy:
matching. multiple choice, true and false, fill-in-the-blanks with
words listed ot the paper, fill-in-the-blanks with words not listed.
true and false with false statements being made into true statements,
and ¢ssay -type guestions.

Students are inade ta teel they liave control over thewr grades.
Cuizzes oninportant vocabulary and/or basic concepts are given
before cach magor test, 1t the student does well, it means sfe s
teady for the test 1t not, then s/he s able to identify what sfhe still
pecily to study without being penalized by a poor grade. ‘The quiz s
nod cotmted at s/he does betier on the test. If the test mark is fower
than the quiz, the two scares are averaged.

Summer 1993

tzach student has a portfolio for each subject area. A record
ol prades on a tally sheet is kept in the folder. Each quiz. test, or
project receives a number grade (%). At the end of the marking
period, students average their own grades. If a student receives a
grade that s/he finds unsatisfactory, s/he has several options to
raise that grade: retesting (written or oral), an oral report on the
topic. a hands-on project. a research projact, of an experiment
that clearly shows her/his knowledge of the topic. Following the
principles of mastery leaming, each student can attain the grade
of hisfher choice and feel the greatest sense of satisfaction.

Each student has a matrix of all class work un which
her/his grade is tallied for report cards. Each student maintains
this matrix, which gives specific weight to certain arcas. This
permits each student to see his/er individual areas of strengths
and weaknesses.

As the report-card period comes to an end. the students
cvaluate themselves in cach subgect area. deciding what grade
they believe they deserve. Each studenr belongs to a study team
and receives an evaluation from them. Both these grades go on
the matrix as does the teacher's evatuation.

If the student is satisfied with the results, s/he intials the
matrix. It sthe is not satisfied, s/he has the option of discussing
it with the teacher and perhaps doing additional work to gain
more points.

Being responsible tor the matrix not only gives the student
additional and very realistic practice in math. it also helps
her/him to intemalize the evaluation process and participate in it
actively. The matrix can also be used to help students set their
own goals for the marking period.

In addition, students are frequently given the opportunity
ta critique the wark of their peers. This helps them leam the dif-
ference between positive and negative criticism and how to
kindly and effectively present their views to others. Within their
teams, part of the cvaluation includes identifying peers they
would like or nut like ta work with again and to state their rea-
[0ns.

Finally, in an attempt to help students realize that evalua-
tion 1s not Just something that persons on a higher level dato
then. they are given opportunities to provide input and evaluate
proceduses that take place within the classroon. At the end of
the year, they make a formal evatuation of the class amd the
teacher.

By utilizing the above appraaches, our students deyefop
better criical thinking skifls, study and work habsts, 1est taking
skills. attitudes about evaluation, and self-confidence. @

(R
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These pieces were written by fourth-grade ESL students in the Estes
School, Marana, Arizona. Elizabeth Thompson is their teacher.

Ancicm
Region
Indinns
Zunc
O'udhum
Nuvujo
Apnchc

~Ratael Garcia

FLOWERS

Flowers are the ones to ease

your pain. When some one special
has past away. And when you look
at the flowers butiy and

it glsens and gleams.

But 1o you it has all meltid

away. You think of the good

times and the bad then

right there and then

you know that she'll always be there
in your heart.

—Kelly West

You may think Mary has a
problem with her lamb; but just wait
until you read about my goat.

My goat is funny. Whenever
anyone has a cigarette, lit or not. she
will take one puff, then she cats it! If
it's not lit she just eats it. Once my
mom left a full pack of cigarettes in
her pen over night and came back in
the moming and the pack of
cigarettes were not there. She's been
doing this since she was a baby.
Luckily no smoke come out of her
cars!

If only I could teach my goat to
follow me to school like Mary's
lamb. I could take her to D.AR.E.
classes to help her break her bad
habit.

—Tumara Young

39

WEEPING
WILLOWS FOR
OUR TEACHER

Weeping willows

With your tears

Without any fears

Weeping willows

For our teacher

Weceping willows

With help form our creatures.

—Kaylene & Sara

THE THREE PARTS
OF ARIZONA

As you near the Little Colorado River. you
come upon colors of the Painted Desert and the
Pctrified Trees. This plateau is called the
Colorado Plateau. The Colorado River went
through the plateau and made a canyon. Over
millions of years the weather made the Grand
Canyon.

The Mogllon Rim are mountains in
Arizona. You can find gold, copper and silver
in the Chiricahua Mountains. The White
Mountains are a fun place to visit.

Arizona's desert is part of the larpe
Sonoran Desert, much of which is found in
Mexico. Plants and animals that don't need that
much water live in the desert. Buildings such as
schools and homes are often huilt with air con-
ditioning. Tucson and Phoenix are the larpest
citics found here.

—Jesus Carillo
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Coordinated by Lory Dooelittle

Those of us who were fortunate enough to hear
Sandra Cisneros, the final keynote at TESOL
Atlanta, and author of The House on Mangoe Streer.
heard her give a fine suggestion for descriptive writ-
ing classes. She has students put the symbals for a
smile, a hand, an ear, a nose and an eye—represent-
ing the five senses—in the margin of their papers.
The symbols are there to remind them to include
descriptors that appeal to the senses as they write.
—Lory Doolittle

My students were beginning to revolt over their
daily oral reading of The Magic Bean in the Miami
Linguistic series. They really needed the practice,
but it was so boring for them. I decided to excerpt
atl the dialogue and present it in a seript format,
They ecach chose a role and loved to practice their
parts! We produced a play and videotaped it tor
their familics. 1t was a blockbuster hit!

—Debby Redifer Ethridge, North Street School,

Greenwich, Conn,

While we are reading o book, | otten ask the stu-
dents ta write letters to one of the main characters,
asking her/him a question or giving advice for a par-
ticular problem. Sometimes 1 have the students
write newspaper articles describing a certain event
i the book. For example, when we read Fanteastic
Mr. Fox by Ronald Dahl, my students wrote an edi
torial entitled, “The Fox vs. the Farmers.”

--Vivian Serrillier, North Street School.

Gireenwich, Conn.

I'm pleased 10 announce a new heading and new editor for this
column. The heading, “Sharing our Successes,” reflects onr

desire to proclaim and celebrate our accomplishments. The new

column editor is Lory Doolittle, an ESL teacher in Greenwich,
Conn., who has collected the contributions for this edition. But

Lory needs you to send her many more for future issues. We need
evervone's great ideas, from near and far, and ideas for old and

young. Send your successful idea to: Ms. Lory Doolittle, Old
Greenwich School, Sound Beach Ave., Old Greenwich, CT
06870,

1 would like to give accolades, for all of us, to Beth Witt, the pre-
vious column editor. She has prepared this must-read column for

the past two years. Many, many thanks, Beth.
Jim Rupp, editor

Nurscry rhymes are excelient for practicing pronunci-
ation and intonation, We practice reading the rhymes
together at first. We then go around the room and have
cach student read a line. After that everyone picks a
tavorite line and recites it, thus creating an original
version of an old thyme. As a follow-up the students
illustrate the nursery rhyme and memorize it. The next
step is to write their own rhyme.

—Vivian Serraillicr, North Street School,

Greenwich, Conn.

To reinforce vocabulary and/or to learn characteris-
tics of animals, plants, insects, ete., I have the students
mitke up riddles to ask each other. FFor example,
“What has fur, paws, and claws?"” Answer: a bear.
-—Melody Anderson, Old Greenwich School,
Greenwich, Conn,
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My tumily and [ recently returned
from a combination vacation and busi-
ness 1rip to Vietnam. For me it was my
first trip back since we were evacuated
outin 1975, My wife had been back two
times previously. 1 felt very much as if |
had stepped back in time because every-
thing seemed so similar to the way it was
before we left. My wite told me, howev-
er, that the country has changed remark-
ably within the last few years. The one
place that I did see change was in the
faces of former colleagues and students
and relatives. Their faces revealed the
tough times they have gone through. We
were told that it had only been since the
full of the Berlin Wall and Communism
in Russia that things have changed.

In Hanui, our first stop, we were
tourists, visiting all the sights of that
beautiful city with its lakes and French
colonial architecture. We were very sur-
prised at how busy and noisy the city
was. | puess we expected a somber, seri-
ous place. We were told that the changes
are coming so quickly there that it seems
fike a new city every month. They are
really struggling with change, trying to
keep up and modernize without destroy-
ing the beauty of the city. It was interest-
ing to us (o hear the stories from the peo
ple we met. Both our drivers wld of their
experiences along the Ho Chi Minh trail
durimg the war,

Onr next stop was Da Nang and
Hue, where we niel relatives, colleagues,
andd fornter students. Our ebilden appre -
clated visiting thie places they were

4 Jim RupP

nated after, We were able to visit places
and do things we couldn't betore because
of the war, such as spending the evening
on a boat in the Perfume River, listening
to a musical troupe singing old Hue
songs. We visited members of my wite's
family who lived in the home village and
had been separated by the war.

Ho Chi Minh City (Saigon) was the
busiest place of all with construction
going on all over the city. The city has
doubled in size. This was apparent when
we traveled south to the city where |
lived for four years, Familiar landmarks
were still there, hut they were no longer
in the country.

English instruction is alive and well
and very popular. We saw many pre-
schools advertising English instruction,
In school, English is more popular than
Russian or French. In fact, the Ministry
of Education is developing programs to
retrain the teachers of Russian who no
longer have students, The Streantine
series is the most popular set of texts and
hits been tor some timie. The British ver-
sion is used incthe north and the
American version s used in the south.
The wachers in central Vietham seem to
be caught in the middie,

I anpuage instrnction hasn't
changed much, especially in the south.
We were tald that even though British
amt Austratian teachers have been post
et throughout the country, the southern-
o1s were wailing for the Americans to
returit before they would be ready to

3¢

change. Educators that 1 met were very
cager to have American teachers at their
schools again and to develop exchange
programs. The biggest challenge is the
fact that they have little or no money to
fund such projects. There are some
American teachers funded through non-
povernment agencies. The pay is not
very great. Vietnamese teachers make
about $30) a month. This is almost
enough to live on. English teachers are
able to supplement their incomes by
teaching in private schools al pight or
running their own schools. If anyone is
interested in learning more about work-
ing there (volunteering). | can help
abtain more information.

On the return trip we had an over-
night stop in Hong Kong. What a con-
trast to be taken to our fancy hotel ina
Mercedes taxi! On our tirst night back in
the U.S.A., we took our children out for
hamburgers (they'd had enough rice and
noodles). Again, we realized the sharp
contrast as the waitress kept asking us to
make choices about our food selections
and then hraught each ol us more than
many entire Vietnamese families have.
How bountiful our lives are!' @
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A MAINSTREAM TEACHER SHARES

The tollowmg aterview ways conducted by the editor of the I'.'lem-rnlary Education Newsletter (EEIS) with Elizabeth Thompson, a fourth-grade
ESL teacher. Ms. Thompsen teaches in a whole-language, mamstream classroom in the Marana School District, a small, rural district north of

EEIS: Briefly describe your school district’s
policy for ESL students.

THOMPSON: Our schoot district toltows
the Arizona State Board of Educiion policy
for ESL students. Essentially, the state offers
twa choices for bilingual or ESL prograums,
based on the sumber of ESL, students. Onee
a student is identified as ESL, she or he is
provided with an Individualized Education
Plan (IEP) in each subject: reading. math,
lunguage arts, ete. The mainstream cliss-
room teacher is responsible for the 1EP,
forming the ptan for cach student in cach

In This Issue
Wearing Story Couts @ Dan Doon.............2

From the Editor & Jim Rupp ..o, 3

Working with Mainstream Teachers
& Joan Dungey ..o

Annual Art Display 4 Lory Feizer.............. 5
Book Session at TESOL "94

SNaney Cloud ... cniinnnns ()
EEIS Elcctions & Wes Eby...c.c.ovvie, N 7

Multiculturalism in o Monocultursl School
& Muria da Silva Amendolare ....... 8
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S Naney Cloud ........ocoooviviiinn. Y

Sharing Qur Successes ¢ Lory Doolttrle ... 1)
Student AHwork ... 4
EEIS Offlcers/laaders..........commecnnees 12

Tuceson, Arizona.

subject. ESL students ure also eligible for
other supplemental programs.

EELS: How does your school carry out the
district’s policy”?

THOMPSON District policy is carriced out
through the use of IEPs and providing teach-
cr-aides who travel to several schools, work-
ing with several grade levels. Most students
are pulled from the mainstream classroom for
sl group instructivn with ESL aides, usu-
ally in skill areas designated by the ¢lassroom
teacher, The time atlotted for aides varies at
cach school, depending on the number of
1:SL. students at that school,

EEIS: In addition to your class, what special
help do your ESL students receive?

THOMPSON: In addition to spending time
witli ESL aides, some students qualify for
hefore-and-afier-school (utoring. and some
receive Kumoun math. Others may participate
in Chapter 1 Programs.

EEIS: Whan special chatfenges do you face
with your ESL students?

THOMPSON: At present, | believe | um the
only teacher in our district who is not having
ESL students pulled ont of the clussroom to
work with an ESL alde. Instead, the alde
comes to my toom tor the last honr of the day
when the ESL students trong the other founth
prade join us. This is die to the Tmge nambet
ol LS students Dalieady e fimy el
oo We astally try towork on soclil stad
tes and sefence ut this tine The fowth grade
cutthcshom emphinslzes Artzona histery/soud
Jew, which we study throughout the yeat "Fhis
I mrexvelent opportuntty 1o hiing ont the
students' cultiral backgrouds awl Bimily

39

truditions as part of our studies. I primarily
teach in a wholc-language environment, so
this is a good time for students o work
together on study guides, projects, cte. The
students are able to work with the grade-level
curriculum in which the objectives have been
maodified to meet the ESL students® needs
and abilities. My goals are Tor all students:
(1) to work independently, in small groups,
and with partners: (2) to seck and internalize
knowledge fb mn exciting and successful way;
and (3) to be uble o Irecly express their
hackground and culture as well as new-found
knowledge. With un aide working with me
duily, I cun do more open-ended uctivities,
which [ could not do alone with so many stu-
dents, We also use the Hhrary at this time for
reading and research,

EEIS: What frustrates you the most in help-
ing your ESL students? What have you tried
to do to alleviate this frustration?

THOMPSON: In the past, it was frustrating
for me to have time to work with ESL stu-
dents who were often out of the room and off
to other services, such as the ESL room, lter-
acy lab, ete. ‘This made it very difficult when
planning to ensure that these students still
recelved the necessury instruetion as dictated
by the distriet eurddetlm. 1 also felt that the
stidents were frastrated oomng inand out of
the elasstomin To hedp atleviate this, | hove
worked it ant sothut my ESE students stay in
the classioont as el ws possible White
iany students iy ot e worklng at grde
level, they are iecebving grade level cinriew-
e with o s Tes ot theb levels within the
clissioom situntion I s stl) diflicol work.
iy with aver S sindents and gidding group
CONFINUED ON PAUEY
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Message from the Chair—ban Doom

Leviao protare thes seene: Rt is early Sunday morning, March
140994 Among the miny sleepy-eyed travelers waiting for
depmtine calls i the Baltimore arport, a few dozen are wearing
stmilarly wmsiad coats. Each of their garments has been patehed,
vy iously by hand, with many colorful picces of cloth varying in
sizes texture, and pattern, Several of the coats have the same
swatches, hut all have been stitched together in unigue ways, One
hint of the significance of all the wildly colorful coats comes in
the eyes and smiles of the wearers-~they have that look of exuber-
ance thil comes with celebriting an accomplishment. When asked
o explain the secret of the out-of-the-ordinary attire, oze of the
travelers teplics,

Oh, this Is my new teaching coat. Isn't it grem? All
my friends helped nie make it this week: each one
gave e something from his or her experiences
with children, Each bright patch Is an idca design
for bringing real fearning into the classroom. 1Ml
always remember the storics that go with cach
piece.

1 enjoyed imagining this airport scene as one of my re-read-
ing responses to i new fivorite book of mine, The Rug Coat, by
Lauren Mills (Little & Brown. 1991). Let me share a briet sum-
mary. Set in the carly 1990s in the Appatachian Mountalus, the
story describes how u young girl comies to reeeive and value wear-
ing a new, colorful rag coat Tor school. Her mosaic-tooking cont
was made as a gift by ncighborhood mothers. As they stitched in
cich picee ol old clotb, they also shared a special story about the
cloth’s original use and its value in their familics. The story ends
with the young girl taking courage in the face of teasing class-
mates 10 speak proudly of her cait, She shows her school friends
that cach picce of the coat represents o meniory of  special event
in their Hves. And the reason she tikes Joy in wearing such a
picced-togetber coat is that it reminds her of what her father had
tanght her about the most important esson b dife: people need
prople.

Out of my insiiigs on the cont symbwl in this delighttal
stoty, Found myselt wondering: How seouhd we all ook wearing
specnd Ustery coaty " after the TESOL 94 conterens e * Wonll we
fov to create coaty that wre colonhid and varied, show g aorich

varicty of vontrthations of teacling story peitches from o

frieads? Would we dare wear them again vwhen we get e and
back to work? Woudd we share the stories helamd the patchey soih
curious eolleagues and parents?

Enough wondering. But betore 1 slip out of the nieGiplua ., |
would tike to highlight an insight that we all need to keep in miml
for the upcoming conference in Baltimore. The stotfes Vit others
will share with us need (o be lived out agadin wid agalin i ows owin
worlds of teaching and learning with children - not leftsifent sd
unworn, tucked away in folders, in drawers, in closets ot's Ionk
forwitd 1o gathering more good stories from feblow leactiers
Baltimore or in any other network setting—and 1ete g e in
new contexts of learning discoveries for children,

Here are somie further announcements and reminders
opportunitics to hear and share more stores with promise al the
March conference,

The Academic Session for our EEIS will teatiie Hiliry
Hester from the Center of Languape in Prinary iducation,
London, England. One ot Hilary's signiticant contibutions ta the
ficld of language teaching is The Prmar v Langnage Recond ler
presentation wltt fucus on o eritival issue fucing teachers How can
we better assess and madntain records of biliugual children’s lan-
guage and literacy devetopment? Hilury will imroduce the *Stages
of English Learning,” deseribe patlesns ot their development
amwong children, and discuss the fmplications tor ¢lassroom pric-
tices. Participunts will have an opportanity fo respand 1o the pre-
sentation and share turther assessment fdeas in small group discus-
slons, '

Many idcas for enhaneing our teaching strategies will come
out of Informal interactions with triends, especlatly during breaks
in our EEIS Hospitalily Arca. While we hnve a great committee
that will make aur hospitality aren attractive, we nll need w help
wdd o the variety of materials on display. Please consider bringing
expmples of children's work from across the currlentum that will
draw In visitors and spark conversations among collengues,

Our 11318 wants to help inore of {ts mewbers share their sto:
nes of teaching and learning with elementary children. Onr ope Is
that abh who have such steries 1o share will find the collaboratlon
ey teed with any speet nt the process: Planning propuosals, co-

Y
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presenting sessions. writing and submitting
articles, or pursuing long-term. teacher-action
plans in classrpom-based research UIf you are
seeking such support. you may be interested
1 the tollowing teacher-support sessions.

One special workshop mitiative Bas been
designed by Amanda Miller. a member of the
Rescarch Task Force. along with Jean
Handscombe. the chair The session will give
participants an opporunity to work through
plans for conducting their ow n classroom-
hased research. Leaders will memtor the begin-
ning stages of the process during the session
and will arrange for way s 1o comtinue their sup-
poit throughout the year. What an exciting
cyventthisis as a follow-up (o Jean's recent
FElementary Edi ation New sleiter anticles on
teachers and researchers needing each other. {f
you would hike to take a more active role in
rescarching a specific need of your chikdren.
please consider joining others at this sessioa.

Anather special workshop, (o he held
on Saturday afternoon March 12, s for all
who are interested 1o giving a presentation at
FESOL. 95 i Long Beach and want helpin
the wating process for submitting 4 strong
proposal Special thanks to Lory Getzer tor
designing this needed workshop Partiapants
sl hase an oppartumity o st read and
ey sew good pronosals Keepred tor previous
conferences Thon they will have tine to
diatt amd 1evace therr own proposals paiting
helptul fecdtack i corterenony with the
workshop feaders 11 vou have eveti a ool of
ah 1k a o a gresentiton please consder

altendatig tus work<hop

The idosnntien gived above s only part
of all the dones that wilbe sire d ot the
Halumore conferenc e Opportantties aboutid
{od dsong oir dordes, Iening tlothe sy
of others. and leamning and teddciumg (som cwch
othet We hope you will be able to (ake advan
tage of this opportumty @

From the Editor—lim Rupp

Thc theme for this 1ssuc s “ESE. Students in the Mainsiream Classroom.” and several
teachers are sharing thewr stortes with us In herinterview, Elizabeth Thompson, a fourth- grade
tcacher in Atizona, shares her storv of being a classroom teacher with no training in I:SL. She
tells how she includes all her students in the Icarning and teaching of the classroom through the
usc of w hole language Maria da Silva Amendolare shares her siory from a different setting in
which there are very few ESL students, but one in which all the students are learning about
many cultures in their classes. Joan Dungey shares her siory as an ESL professiopal with sug-
gestions for working with mainstrecam tcachers.

Olhcr storics ir this issuc come from our IS Chair. Dan Doom. and our Associate Chair,
Nancy Cloud. They share siones about the next TESOL Confercace to be held March 8-12,
1994, in Baliimore, Matyland. There will be many opportunities available for all of us (0 share
our stortes al the conference, and they have mentioned only a few.

The ncxt issuc of the new sictter should reach vou by late summer or carly fall of 1994,
The theme of that issue is The Politics of ESL Teaching. Although most of us feel we are. of
should be, apolitical as teachers, what we do as ESL teachers often has political implications. Is
it possible for us o be advocates for our students without being political? This can be at the
building level er within our district. it can go out beyond 100. For examiple. the legistation for
the reauthorization of the Elementary and Secondary Education Act (ESEA). which includes
Chapier 1 and Titie VIL. is coming up before Congress. Many of our studeiis receive seivice
through these programs. and some do not. TESOL is taking a stand on this issue, feeling that
the students we serve shauld not be excluded from the pragrams cosered under ESEA. We are
interested in hearing from you. The newsletter always needs articles and stories from all of you
and your students.

Thc newsietler always needs examples ot student work. Please share what your students
arc doing with your collcagues [n addition. Lory Doolitte would like you o send her class-
10010 activitics that you'sc used successfully so they can be shared. Remember., your contribu-
tons are the core of this newstetter The more freceive. the betier the newsletter. Please share
vaer stortes with your eollcagues

le aext deadline fog submisaons is May 15, 1994

~ &, l:)iementary Education

Newsletter

Winter 1994 Vel. I6,Na. 2
Jim Rupp, Editer

Wes Eby, Edisoriel Advisor

Teery O'Donnell, TESOL Adviser

Lyn Richard, Graphic Designer

Flemensary Education Newsietter is ot copyrighted. We encourage readers (o share its
contents with interesied collcagucs.
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In our school,
tutors interact
regularly with
classroom
teachers;
classroom
teachers learn
to work with
I=SL students’
special needs;
and all the
teachers are
sensitive (0

thewr ESL

students.
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by Joan Dungey

“Wohat are you teaching here amyway ™ demanded the eigivth- grade social <tudees
tedacher as she came mito the ESE Resosrce Room. “Susan couldn't exen answer the ques-
B today i dasyt

"What was the queston ' asked Ramon, my ESL arde

“What 1y the meanmg of the Consttation””” the (cache sasd

Bewas September The student was a beginning English wpeaker Ramon faughed
“Wetre suil working on What 16 your name *and "My name is " he answered.
The contentteacher 1ot rathet sndignantly . saying nothiog

Thus began my work with mainstream classroem teachers | have worked in various
postions. a didrict ESL concaitant. an ESL progeam director and teacher. and ategolar
classroom teacher | sce that the main need for successtul cooperation between the BSL
professional and the dlasroom teachers gs education Classreom teachers nced to recog-
nize ESL student language capabahities, language acqussiion stages. and ESL waching
phifovophy and excthodaiogy

Most classreom teachers expect the 151 tedcher 1o go through the basal reader for
clissroom shlls cemediation: My obeers ation is that those ESE. student« tatored with
havat readers were far bebind the ESL students who were witored in 51 texts Noetondy
1s there not as much succeess, but the sudeots” dtiatudes are not as good ("Oh, » ork sheets
again’ ) Fhe ESL matunals haye mteractin ¢ activities, such as songs. pictures. and
games oo which the children thrive and which are casy tor the witor to supplement
Children’s Titerature s aiso effectine with students in develapig vocabulars | accultura-
ton. pronundardhion, cwe

Our greatest successes frve been achieved vath qudents who. upon entry . spend
three or four hours st day with the ESL teacher with ume reduced as language faciliny
developy Flivmitial extended pettod gives o good toundation and builds «clf-csteem
carly We use holistic activity —tcackung thatinveives the students completely In acom-
tortable atmosphere. they can achieve immediate success m Linguage activaties The
fearning s ofganized by thematic units and sudents aie cncouraged o Gk a lot using o
multitude of remforang activities: The B51 1oom becomes o popular place for ESE. -
dentsand thew trends 1o gather a they come mn duning lunch amd 1eeess periods They
also pop i when they may huave eply one or two mimutes of free tme

fttikes e usiadly twoyears. 1o ISE professtonals o becomes appreciated by
casstoony eatbers: When mannstieam classtoon eachets see posissse growth m thesr
ES1 vudents because of the futuemg. they begis to undenstand and appyeciate the ESL
teachmg phiiosophy Repubit commumcation with the clisstoom teacker emphasizes the
ESL program objectines AnbSE program impacts more than just dthe BESE students
Classtoom teachers are able torelax theis concern abosut new ESE studerits becauee they
see thers students ate being tutored successtully for targe block s of e, enabhing the
teacher o mantain continnty with the nea ESE <udents Kow - classeoom teachers rou-
tinely comment on students” fanguage growth and express apprecration for the program

What can we do tor classroom teachers to help them feel more positive about B5E.?

I )(ii\c them fots of matenals 1o use with ESE students i thew sepular Classtoom
Speod alt of your £:S1. teacting tme on mtetactive activities Give tollow-up aciratics
tor dassroom e

2) Sctup an ST learming conter mthe classtonm where ESE supplies aach as muaps.,
puzzies flash cards, and flannet boardy tor sindent use can be kept

e




WINTER 1994

Elementary Education Newlstter / 5

2 J Coordinate units with classroom teach-
crs. whenever possible For example, teach
food arud body pants with a classroom health
uni

4) Oftertodead the regula class i a
hands-on. muln fevel ESL actiary This wall
demonstrale 4 wholc-class aciviy 1n which
the £51 «tudents can be successtully
mvolved Indeed. vour ESL students may

help plan i {for the class and Jedad the activity,

thus g1ving them a chance at feadersinp

5 ) F1y 1o sohedule BSE wtonng duning
tepulac Biglish o seading tunes cathed dthan
pulling sudenis out of physicad education.
music, of it inthese lattes lasses b stu-
dents can participate fully and develop soaal
shills

6) Pay attention to teachet requests Honot
teschers” recommendations fegarding main-
streaming. placement. scheduling. shall ey -
els ete Just as we ask them to be tiexible
with us. we aced to be gecommodating to
students” and teachers” needs

10 our school. tutors ainteract wegularhy
with cLissioom teachers, clasaoomreachers
feare to work with ESE sudents” special
needs and adl the teachers are sensitis ¢ 1o
then €51 students However, this did not
happen overmighic This bond of cooperation
has evolved over the last four vears And the

students are the victors By working togcther.

we have been able 1o help them maie

tentarhable strides machiesing successtud
Lnglich bingeage deselopment. wlich oniy
contitmis the £81. program all the more @

P Doy v ihe BN Program Proector and
tceicher o d M and puniper bl s hocd oo il vl
w Moo Avadenn on Davton Oho where §60 001

the stadents e 181

AM Hd Dix;{alm;_

The Elementary. Secondary. and Bilingual Education Interest Sections are spon-
sonng a display of student work at TESOL 94 in Raltimore, usmg the theme of
“Sharing our Stories.” There will be a prominent dispiay area i the Exhibit Hail
where everyone will be able (o see the students’ work.

This year, the Art Committee is looking tor, not only gatwork, but also handwrit-
ten storges by students. IF you have not already prepared something. do it now. This is
@ wonderiul apportanity to show off the creativity of your students

The antwork should be the standiard size of 97 x 127 and <uitable tor mailing.
which means two-dimensional projects of paint. pencil. crayon. pen and ink. and sun-
tlar media. The art work should reflect the theme of the confereace. “Shanng our
Stories.” All submussions will be mounted by the connitiee.

The handwuritten stories should aiso reflect the TESOL "94 theme They <hould
be on &7 x 117 paper. lined or unlined Preferably. the stories should be 1n English,
however, stores in the student’s native language with a typed Enghish translation will
be accepled. Apain, they will be mounted by the cammittee.

All students who submit artwork or stofies will receive a certificate of recogni-
uon for thew paniapauon in this event

r----------&---------------------‘

: Official Entry Rules
L 1. To enter:

I Onad x5 card. print your student’s name, age. ant medium used, schooi, addicss. and
| country Clip (do not pin or staple) this to your catry and masl to Lory Fetzer, Gabe Alien
{ Liementary School, 5220 Nomas St, Dallas, TX 75212, USA. by Fehruary 21, 1994

Student , Agce
Mcdium
Address

School

§ L.ate entnnes may be submutted in Baltimore at the Com ention Office marked as toliows
| Attention: Loty Fetzer and Student Work Display Commsitce

)
12, Eligibility:
fnliants must be ciralled in a2 ESOL program and must be between the ages of 4 and 18
13, Diypontion:
| f-ntires will become the property of TESOL. for one year and will be displayed at TESGL
‘9410 Ballimore, Maryland Afier the convention, the student work will be available for

display at TESOL headquarters of at affiliate meetings. After one year, entries may he
TS ked up by a school representative at TESOL 95 in Long Beach, California.

:’4- Recogprtion:

§ AHentants will tecerve a certificate of paticipation after TESOL "94

L-----------------------------—J
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Vejigante Masquerader and The Bossy Gallito:
Portraying Biiingual/Bicultural Realities
by Nancy Cloud, Associate Chair

| Bilingual books have presented the greatest challenge of my car‘ce-r. il‘s a
big task, dealing with two languages and poitraying my own culture with
authenticity in both words and pictures. (Lulu Delacre) '

On Saturday. March 12, a special session,  ed to become a children’s book slfustrator. Ms.

sponsared by the Elementary Education Interest
Section and co-sponsored by the Bilingual
Education Interest Section and New York State
TESOL Elementary Interest Group. will be pre-
sented at TESOL's 28th Annual Convention and
Exposition in Baltimore, Maryland. The session
will feature two books, Vejigante Masquerader and
The Bossy Gallito. by the noted authov/illustrator
Lulu Delacre. This will be followed by a special,
mieraciive presentation by Ewa Pytowska, Director
of the Intercultural Training Resource Center in
Boston, entitled "Using Multicultural Literature to
Invite Children to Share Their Stories.”

Ms. Delacre is the authot/illustrator of a num-
ber of bilingual chitdren’s books published by
Scholastic, Inc.. among them Las Navidader:
Popular Christmas Songs from Latin American and
Arroz con Leche: Popular Songs and Rhymes from
Latin America. Born and raised in Puerto Rico. Ms.
Delacre has also lived in Argentina and France as
well as California and Texas in the U.S. Her books,
flowing from this rich source of life experiences.
are motivated by her desire 10 share with children
the ireasured stontes. rhymes. and poems froin
Latin America and the Canbbean.

Ms. Delacre’s fonnal training in art took place
al the Univetsny of Puerto Rico and later at I
Fcole Supericure d' Arts Graphiques in Panis. By
the end of her formal training. she knew she want-

Delacre states:

Being an author/itlustrator is the most chailenging
and. at the same time, the most rewarding work 1
have ever done. My drcam was always to do bilin-
gual books for two reasons. First of all. | wanted
10 share the foikloie | knew growing up with chil-
dren who come from Latin American countries
and are growing up here—children. like mine.
who aze the first generation in the United States
Maay of them, in order o integrate. iry to forget
their backgrounds. But if they can have twe cul-
ures. why have only one”? Secondly. | have seen
that when children from other cultures are con-
tronted with this particular folklore. they find that
it’s a ot of fun, and that it's worth knowing. Sol
have broadened their experience. and I ve also
tclped Hispanic children. When they see other
children enjoying themselves. you can see those
faces smiling and feeling proud.

Ms. Delacre. a frequent visitor in schools, is
keenly aware of just how necessary her kind of
work is. Seeing so many children from so many
cultures in the same classroom has inspired hwr to
produce children's books that encourage the
exchange of raditions and cultures In this highly
visual session, she will speak about her “guest” to
bring cultural aatheatic sty to the tllustrations and
1exts of her books for children Focusing on
Vejiganie Masquerader and The Bossy Gallito,
the laicst releases in het series of bilingual
books, she will share with participants the history

CONTINUED ON PAGE 7
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Elementary Education Intereat Bection (EEIS)
OFFICIAL BALLOT — 1084

Please postmark or fax no later than February 18, 1994, to:

Wes Eby, Nominating Committee Chair
, Publications International, 6401 The Paseo, Kansas City, MO 64131
‘ FAX 816/363-8216

ASSOCIATE CHAIR [Vote for ons] Three-year term: 1804-97
(Succeeds to office of Chair in 1065-906 and Past Chair in 1996-97)

CARLYN SYVANEN — Carlyn is an elementary ESL teacher in Portland, Oreg., Public Schools.
In the 15 years she has been working in the area of TESOL, ahe hes worked with lsarners at ail levels. S8he hes
been active in our EEIS since 1982, serving one term on the Steering Board. Curreiitly, she is 8 member of our
EEIS Research Task Force, the TEBOL/NCTE Lisison Committes, and the Task Forcs on Policy and S8tandardas
for Language Minority Students, K-12, in ths U.8. Carlyn has also been aclive in her state sffiliate, ORTESOL,
serving as vioe president and president, 1983-86.

___ _WRITEIN:

STEERING BOARD ([Vote for two] Three-year tesms: 1994-97

PAT DARZI — Pat hes taught ESOL for mors than fivs years at ths slementary- and middls-
school levels. At the present, she is teaching in Gwinnett County, Georgia. Praviously, shs taught in Saudi
Arabia. Pat ia Elementary Interest [SBaction] Co-chair for Georgia TESOL and is a member of our new EEIS
Literacy Task Force. She has presentad at Georgis TESOL conferences and at TESOL '93. Pat played a key
role in TESOL. '93 since the convention was in her home arss.

LESLIE KIRSHNER-MORRIS — Leslis has been & v:tal part of an LEP pilot project for the
School District of Philadelphia since 18688, Her current position is trainer for instructional support team for the
school district. Shs is co-chair of our new EEIS Task Force for Special Education. Shs haa been active in the
PennTESOL-East afliliete, serving as second vice president and elementary member at large. She has been a
membsr of TESOL since 1981, presenting every year since then at the conferences. Laslie’s major interest is in
speciai-education concerns for ESL learners.

_ AMY SCHLESSMAN-FROST — Amy is Evaluation Specialist with the Tucson Early
Education Mode! (TEEM) and an sdjunct professor in teacher education at the University of Arizona in
Tucson. Publications include contributions to TESOL Matters, Journal of Intensive English Studies, and
TESBOL's forthcoming Neu Ways in Teaching Young Children. Amy servad for five years on Arizone TEBOL's
Executive Board, including the offices of vice president/confersnce chair and president. 8he was recently
appointsd as chair of the new TEBOL Standing Committes for Membership.

LINDA LEWIS WHITE — Linds has taught in bilingual classrooms in Dallas end Arlington,
Texas, for the past 17 years. Currently, she is teaching in a hilingual third-grade class in Thornton Elementary,
Arlington. Since 1084, Linda has been a mamber of TESOL and her locsl affiliate, TEXTESOL-V. She has
served as the Elsmentary Chair for her affiliate snd on the nominating committee for our EEIS in 100081,
Linda's professional sctivities include teacher training, ourriculuin writsr, and adjunct profeasor at Fast Texas
State University.

WRITE IN:




SECRETARY (Vole for one} Two-year term: 1994-08

MONICA FORD — Monica is prograin facilitator and reading specialist at Elderberry Elem.
School in Ontario, Calif. She also serves as site coordinator of the school’s Holistic English Literacy Program
(H.EL.P) and was a teacher in this innovative program of English language development. Monica is the
Elementary Section representative for Southeast California TESOL and the regional representative to the
California Alliance of Elementary Education Congress. This year, she is serving on our new EEIS Literacy Task
Force. She presented at both TESOL ‘93 and the '93 TESOL Summer Institute.

BARBARA HAYNES — Barbars or “Judie,”’ as she is often called, has been an elementary ESL
teacher since 1980, currently teaching in River Edge, New Jersey. Judie was appointed this year to complete
the current term as our EEIS Secretary. She was a founding member and first president of the Bergen County,
NJ., ESL Teacher’'s Group, which is a regional chapter of NITESBOL/NJBE. She was chosen New Jersey’s ESL
Teacher of the Year in 1992. She is co-author of the Classroom Teacher’s ESL Survival Kit published by
Prentice-Hail. judie presented at TESOL in 1992 and 1993.

Write In:

NOMINATING COMMITTEE [Vote for twe] One-year term: 1094-85

JOAN DUNGEY — Joan is middle-school teacher in Yellow Springs, Ohio, and an adjunct
professor of ESL at Cedarville College in Dhio. She is also a consultent for Addison-Wesley. Joan has taught
ESL at elementary, secondary, and adult levels in addition to being an ESL program administrator. She has
been a member of TESOL for over a decade and has presented at several of the conferences. She has authored
two baoks on ESL and published numerous articles.

JACQUELINE LOVELACE — Jacqueline has been an ESL classroom teacher for seven years
with the Dallas Independent School District in Texas. She has developed workshops and curriculum for her
school district’s bilingual/ESL department. Among her honors, she was voied “Teacher of the Year” by her
colleagues. She, along with three cthers, has just completed an ESL text for Scott Foresman, which will be
published in 1994. She is a member of and involved in TEXTESOL.-V,

MARY SCHAFER — Mary has taught ESOL for 27 years at the elementary, sacondary, and
undergraduate levels. She is presently teaching ESOL to middle-school studente in the Philad=lphia School
District in Pennsylvania. She also coordinates the ESOL program in her school as well as the prereferral
program for at-risk ESOL astudents. Mary is serving as co-chair of our new EEIS Special Education Task Force.
She has been a member of TESOL for over 20 years and has sarved on the board of directors for two TESOL
affiliates, Puerto Rico and PennTESGL-Esst.

IRENE SERNA — lrene, as an educator, has taught i hilingual, eariy childhood, and teacher
education programs. Currently, she is a teacher at Arizona State University, Tempe, in bilingual and early
childhood education. She has just concluded, with Sarah I{udelson, a longitudinal study of children in hilingual,
whole-language classrooms. Irene’s service to TESOL includes: (1) a member of the NCTE/TESOL Liaison
Committee for the past two years and (2) cochair this year of our new EEIS Literacy Task Force. Irena is
committed to increasing EEIS membarship and cutreach services to sur constituency.

EDITH THOMPSON — Edith or “Ede,” as she prefers to he called, has been an ESL teacher
for elementary and middle school students in Jessamine Country, Kentucky, since 1989. Although she has
taught elementary school for many years in Indiana, Maryland, and Kentucky, Ede says that she first worked
with ESL students as a parent volunteer. She has presented at several conferances for teachers of English, and
sha will present at TESOL '94 in Baltimore.

___ WRITEIN

REMEMBER: Please postmmark or fax no later than February 18 to Wes Eby.
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CONTINUED FROM PAGE 6
BOOK SESSION...

of how the featured books came to be
and her motivation for writing them.
Conference attendees are encouraged to
bring copics of her books as time for
bouok signing by the author will be pro-
vided. The featured books will also be
availuble for purchase at the conference.

In the second halt of the workshop.
Ms. BEwa Pytowska will showcase select-
ed multicultural books and describe
strategies For their use with ESL chil-
dren.

Ms. Pytowska learned English as an
adolescent enrolled in an American high
school overseas, and later she immigrat-
cd to the United States. A mother of two
bilingual children, a cross-cultural train-
er in schools and industry, and a college
instructor in urban multicultural educa-
tion, she specializes in working with
mainstream teachers who are committed
to the meaningful integration of ESL stu-
dents into their classrooms,

In her portion of this featured ses-
sion, she will model uses of multicultur-
al childrea’s literature to promote cultur-
aily sensitive second-language develop-
ment in the clementary grades.
Specialized reference materials and bib-
hographices of 1iccommended multicultur-
al children’s literature will be available
at this session

bon'tnnss this special opportunity
1o explore bilmgual/bicultural children’s
Iteratne with two gifted protessionals
Mark the trime and date on your condet
ence alendar now Sawrdey, March 12,
froni 8 30 to 1115 am. See you
Baltimore whete we will detinitely be
Sharing our Children’s Stories ®

¢ Chilg,,

o\) Gojﬁ

£ &
&

~
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EEIS Elections—

Time to vote
by Wes Eby

With this copy of the Elementary Education Newslelter, you are
receiving a ballot (o elect our Elementary Education 18 officers and
teaders for 1994-95. Please take time 10 review itand vote. There ave
spaces provided to write in other names, if you choose. Then mail your
baliot to the address below, postmarked no later than February 18,
1994,

This is your opportunity to be involved in our Interest Section, even it
you are unable to attend the annual convention and EIEIS business
meeting. Most interest sections ciect their leaders during the conler
ence. The Governing Rules of our IS provide for a mail ballot so all
EEIS primary members can be involved in this important process. So.
please take the time to vote. Why not do it now? Mail to:

Wes Eby

Publications International

6401 The Pasco
Kansas City, MO 64131

RINIRININ

REMEMBER:

MAIL YOUR BALLOT NO LATER
THAN FEBRUARY 18.

SWAP SHOP AT
BALTIMORI,

ll you plan to aitend the FESOF. conference in Baltimore, an excellent resource
tor new ideas s the Swap Shap. Acconding te the pre-convention bulletin, here s

what you need to do it you wish o pirtivipaie

“Ciood storytellers gather wdeas from srany inovative sources and blend
them tagether havmomoasly - You can come away trom TESOL '94 with
a bag bulging with new clissionnm achivities to adapt 10 your needs. 1t's
casy to parncipate i thes exchange Bong 200 copics of your lesson (8"
1) o the designated meas to b specitied in the convention program
on Thursday. March 10, between ¥ and § pm. Your heading must
include a nde, yom nume. cducanonal institition ;- program, interest
group (i v, clementiny, secondary. adult, bilingoal education, ete.). and
ESEAEL level o exchange tor your material, you will receive a ticket
to gam admittance (o the Swap Shop on Satueday from 10:306 a.m. -~
1230 pm*”
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PRESENTING MULTICULTURISM

IN A MONOCULTURAL SCHOOL

anth Py moutl s bewt

descihed as i predomtamly

winte, Chostan bedroom

communtty with only nine of

43 students bemg ahin

eaalcudtral. Surpnsinglhy.
thys 1 abso i school wath a growing sense ot
awareness of ihe diversity of cultures and
banguages i the U.S. A and aroand the
world.

1 began teaching ESL there fast
September and was immediately struck by
two things: (1) how homogeneous the stu-
dent population is, and (2) how, evenin this
setting. a number af classrooni teachers
were successtully addressing cultural diver-
sity.

In the parking lot one day. 1 saw a piu-
cnt carrying in what fooked like o iuge
buody. In fact. it was, Mrs. ' Connell's
third-grade class hind created lde-sized
“Awesome Amencans” during Black
Fhstory Month, Mis. Passons™ thaed grade
cnacted aplay abont imagration with a s
tng on Ells Bsland - As the students i thew
catly THXS costnmes pataded Lo the hbsary,
Mohatmmed was at the end ot the e,
whneh gave us o chance to chat aittle sl
the play He looked at me and said proudly,
I smppeant.”” And as §answered,
“Soaumn L7 we both beamed-~-he wath the
pride ol being who be is,and at the idea
that lus knowledge ercated within lum a
feelng ol being special. Certainly inanoth-
er setting he may have fejt uncomtortable or
even ashamed of ths difterence.

Students were busy durng the 1992
93 school year. Among the cross-cultural
activities, they studied how Christinas is
celebrated throughout the wonid; celebrated
Kwanzaa: received Spasiish ot lessons,
charted tamily trees: wrote reports abont the
conntries trom wineh they ancestors had
come, made and dressed paper dollsin
native cosfumies and placed them around an
enormons map of the world.

by Maria da Silva Amendolare

Cartasaby this phace was ape lor a mal
tcultural event So bapproached the prna
pai about an event to celebrite datterent cul
ks, He was all for i Nestat sas e 1o
tike the dea to the cuarreulum conmtee
The general consesistis was one of agree
ment, but 1 heard some comments 1 had not
expected. One teacher thought that betore
we, as educators, addressed ethnic diversity
with our students, we should first ook at
our own feelings or prejudices. Another
important and insightful comment was that
we shuuld be careful not to create stereo-
types if we were poing to present the cul-
tures of the world. At another meeting. after
more talking and breinstormmmg. we decided
not to stress the dégferences between cul-
wres but the simikrities,

We agreed upon a school-wide mult-
culral event to be called “One Worll, One
Famnly 7 The tocus was to be nnilies that
we b share. hiom the remotest sillage to
the Manhattan penthouse

Phanng the weeks prn to the event,
iy Clisses heand stones i any lan
suages and congnumty embers vested 1o
Ltk abont thev commties of o and
natts e languapes Hie oood was one of fin
aswell s warmnmy Kindergatoaess did the
Mexacan il dance ad ieand Arme aned the
Waied Ammiads i Frend A Bl grade s
areated aciostic poems using then Lamly
names, tags were put up tor idestilication,
and words and phirases m any languages
lned the hails tor a language hunt” Many,
many andticultusal books were 1ead and
shared.

At fast the momentaus evening
arrived. The detter myating South Schouol
Lamnthes stated that “tanulies come m all
stzes and conhgurations.” so that alf felt
welenme, Girandparents cane. Cousins were
i attendance. Single parents accepled the
invitation.

The gy was ined with tables wrewn
with markers, crayons, cte. Fach kamily wag

A

prvena large piece of sturdy paper cat in the
shape ot a bannier and then shown to the
notons table covered with donated wrap
ping paper. tabric, nbbons, wallpaper s
ples,and more. These naterials were wsed
by abl to credte fanunly banners Only cre
ativity and imagination were required. Maost
chose to adom theirs with their tamily name
ror natnes) and all sonts of things like hearts,
bieycles, cats and dogs., soccer balls, fanly
photos. Lach was as unigue as the mdividu-
al families.

Time was also spent viewing the
clussroom displays, such as books created
by students, models of homes. tamily
ABC books, reports. posters of students
fiodding hands and in comic-strip bubbles
telling what they liked about each other.
A video was also on display in the library
dane by a fifth-grade class. The students
acted as immigrant characters of their
chotee, dressedan appropriate costumes.
They spoke about their hices ard what it
was hike to leave i homeland tor a new
Lind

e conclusion to the esemng was a
il stage presentation. Kindergarners
tougletifth praders sang songs and recsted
poems. An L:SE student, dressed in her
native dress, sang a song in Arabie and
rectted @ rap poeni that began:

My name is Kholowd
And I'my here to stay
| came From Kuwiut

Tothe LS A

To conclude thie evening, we all sang
1w a Small Workd,” which may sound
cotity bt s e There was o tine feel
g of togetherness and oneness as we
sang that song in the school catetena
Andsn e that sense ol anegess a the
watld sopnething we hope to create for
our children’s future?

Mt da St Amendotare 1on elementany 151
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Discussion
Sessions at
TESOL '94

by Nancy Cloud

Discussion Sessions provide the
upportaity for participants to get together
ta discuss a topic under the guidance of a
group leader/s, The following are the
Discussion Sessions, with their leaders in
parentheses, planned for Baltimore. The
place and time, usually in the carly morn-
ing or evening, for each will be listed in
the convention guide,

Alternatives in alternalive assess-
ment: Portfolios and other practi-
cal ideas (Margot Gottlieb)

The expanding role of ESL
teachers in the '90s (Phil Roth)

ESOL. and regular classroom
teachers: Collaboration worth
building (Elizabeth Thompson
and Jim Rupp)

Elementary teachers around the
world: Learning from each other
(Carole Urzva and Keiko Abé)j

Preschool ESL.: Is it always
appropriate?  (Jami Ferrer-
Hanreddy)

Providing scrvices to ESOL. stu-
dents with special education
needs  (Sandra Fradd)

Content-based ESL.: Thematic
units and other approaches
(Rebecca Dobbins)

Using literature to develop lite-
cy in the ESL classroom (Else
HHamayan)

Encouraging fatnily involve-
ment: Strategies for elementary
ESOL educators  (Mary Jane
Nations)

ESL and nuilticaliural education:
Integrating hoth in teacher pepa-
ratlon (Anne Marie Wemes,
Lanra Smolkin, Joseph Suina) @
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MAINSTREAM TEACHER...

CONTINUED FROM PAGE |

interaction that allows opportunities for all to offer their ideas and knowledge freely. What
compounds this problem is that my ESL aide and [ have no allotted planning time together. We
really need to have this time to plan, evaluite, re-teach, and re-evaluate. We try to work togeth-
cr after school. although this is difficult. We afien have to just jump in and do our best. | keep
telling her my Golden Ride ol teaching-—"Absolute Fiexibility"—and we hve and learn by this
motto.

EEIS: In your clisstoont. what do you do that you teet helps your 1ESE, students in developing
Finglish?

THOMPSON: Fins s a diftseoleguestion Tor me because 1 teel | do a ot ol ditlesent tnngs
that mie not necessaiily acadenacally based ot example, my nember-one piority is o kiow
cach student individually . borh socially and geademically Thase visited many homes and hase
gone to local park and recrestion programs o read amd do other activities | strongly feel that
showing students Fam part ot theit commugity and have an interest ontside of school helps to
support them in schaol 1 also get the opportanity to learn more abant their coltures and, there-
tore, | better understand their lifestyles. Vase this in the classroom, and it seents to stimukite
their desire ta leam For example, a lew weeks ago T went o one of my ESL student’s homes
and learned how to make Gumales 16 was such @ wonderfubime to share old family stories,
vach revealing a small piecc af their culture and family traditions. Of course, the excitement
ran high on the follfowing Monday when word got out the | could make tamales. 1 have been
iovited to many students’ homes to learn Irom their families. Whatever the student feels he or
she his to ofler has now been extended to me from home.

I work with students in tormal and informal ways. [tis very difficult to work with so many
individual needs, so madifying the curriculum is a must. Finding interesting and relevant mate-
rial is not my biggest probicm. again due 1o our “absolute fiexibility™ motto. However, by
fourth grade, receiving a student with fow skills in both the dominant and second linguage pre-
sents the very difficult problem of valid testing and proper placement. This situation often hap-
pens, but | am getting better at identitying and following through with district procedures to get
the extra help these students need. Yet this is a time-consuming problem. Linfortunately. there
are prolessionals who just struggle along with these students—ar ignore them—thinking they
wilt assimibine the English language as they are exposed toit.

L use alot of check lists, roving conferences. and student-made activity sheets o reinforce lan
pirage shills Fam going to begin a Readers” Workshop this semester and see if this will pro-
vide my ESL students with mote opportunitics for individual reading development

LEIS: How can B8 protessionals eltectively help you?

THOMPSON: By hasing an ESL protessional working witlt me daily. | can better piovide the
district-required curnenlum at grade-levet expectations My ESLL aide has vapport with the st
dents because she has worked with them tor several years We really necd tinne to work with
cach other ta make our pitot “putl-in®* program work most eftectively. She has alicady notieed
that one of our EST. boys has greatly improved his reading skills. Why™? Becanse she has
worked with him since he came to our school.

As ateacher working with students wt so many ditferent levels. | feel we often dwell on all that
we know we need to teach and don’t take time to stop and look at all the fesrning thit is going
on each day  olten leel that being a mainstrearn teacher is one of the most frustrating and
lime-consuming jobs a person could ever ask tor. However, when 1 stop and rellect on what |
do and why | keep doing it | realize that | too, mnoan active fearner i a matostream cliss-
raotn, learning more aid more cach day. @

Chitg
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in Coaneclicut our ES). students
have a three-year exemption {rom state-
mandated testing from the date of their
entry into a bilingual or ESL program.
This means that the two-week testing
penad for mainstream students is an
extra busy time in our IISL classroom
because we pick up the exempted stu-
dents during testing periods. So we may
find ourselves with a larpe group of st
dents of various ages and langnage prob
ciency levels inowm clisstoom at any one
time We has e developed seseral unts
aronmd authors and themes that fas e
worked well for us

st year we prepared atagee i
on Heattix Polter Ndvanced stidente
worhed oncadig her Biography along
w(th seseral of her books They alsoaead
her boaks 1o the beginning sindents We
prepared aclass nan tiction book on sab
hits, which we wie using again this y cin
with students Al of the students niade
pictutes tor this ook, Those who weie
able o write provided the written materi-
als after doing some research. We had n
Beatrix Potter gatden complete with a
cernme rabbit in our classroom. Another
projectthat we had planned, bat didin't
have ttie for, was o pnint a garden
murat

Thits yenr we have u latge group
ol thind gaders Then social studhes e
venlum includes Nainve Awmencans., so
wo gead Hhe Legend of Old Bluebonnet.

An Old Tale of Fevas, retold and ilbus-
tated by Tomie dePaola. Then we lis-
tened to the story on tape while students
drew a picture of their tavorite part of
the story. Alter students had reported
arally (in English if possible, or in their
native fanguagey on their pictures, they
began to write about them. After several
writing and conferencing sessions, a
book emerged that paralleled the story.
The students themselves decided what
arder their picties and waitings should
tithe to credte the book . They presented
thein book to their clisses, and cach read
then own wittings This process allow ed
us to el and hsten to the stoty several
Bt o ety questions that the sty
dents had abone what tainelude or not
ichide, and what onder they wanted
then pictes and story o tuke

Shirley Flicrl iy an msructional
atde at Julan Cuntiss School
Circenwich, Connecticut. She hiss hid
sneeess working with kindergarten chil-
dien using “Letter People ™ She makes
the Jarge letter peaple from paper and
ather materials, For example, Mr. i
mile I'rom heautilul buttons. The chil
dren respond o the Tetter people as it
they were real This also reinlorees the
sonhd ol the lettet when discussing what
the Yetter is made ol For each letier she

has added appropriate teading selections,

suchas Bensn Bear, Brovwn Beear, What
dooveu See by il Main B for the
fetter 1.

WINTER (994

Anne Wichman teaches at Julian
Curtiss Middle School in Greenwich
also. She has her students create time-
lines when working on past, present, snd
future time concepls. She asks them to
fill in a timeline with the importamt
events in their lives. Then they write
about these events in o composition and
illusirate vne or two ol the events Nexd
they ereate a timeline of their Intures
from 1995 to 2045, She tells them that
this is their chance to do and be anything
they want. Again they write up these
events and iflustrate them Adding cov:
ers makes these writings wd illustations
into hooks, whicli can be shared with
parents and clussronm teachers and
friends.

On the next page in this newslet-
ter. you will find a sample ol work done
by :SE. students from Jessamine County,
Kentucky, submitted by Edith Thompson
at Wilmore Elementary Schoo! in
Wilmore. The students used their art
work to produce a “It's a Small World”
calendar. Such a calendar can casily be
praduced using compuier software that
makes calendars and combines them
with the students’ ant.

{ vineerely desire to hear from son am
alvo lookimg forw ard to mcetling many of you !
m Baltunore where vou can be e Ll
take dots of notes onowhat ear Please wity
tome al Old Greemvn b School Aath
Dok Ao ORd CGhreenwic h, CF 06870
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“It's A
World” o
Calendar

Produced by

ESL Students in
Jessamine County,
Kentucky, U.S.A

op
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Edith Thompson,

{eacher My Mother

Jennifer Chu (BES - K)
Kurea
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Coming o Amerlca

in February
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Nigeria
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