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JOINT FIELD HEARING ON H.R. 6: ELEMEN-
TARY AND SECONDARY EDUCATION ACT
REAUTHORIZATION

MONDAY, OCTOBER 4, 1993

HOUSE OF REPRESENTATIVES, COMMITTEE ON EDUCATION
AND LABOR, SUBCOMMITTEE ON ELEMENTARY, SECOND-
ARY, AND VOCATIONAL EDUCATION, AND U.S. SENATE,
SUBCOMMITTEE ON EDUCATION, ARTS, AND HUMAN-
1TIES, COMMITTEE ON LABOR AND HUMAN RESOURCES,
Prouvidence, RI
The subcommittees met, pursuant to notice, at 9:45 a.m., at the
Edmund W. Flynn Model Elementary School, 220 Blackstone
Street, Providence, Rhode Island, Hon. Claiborne Pell [Chairman,
Senate Subcommittee on Education, Arts, and Humanities] and
Hon. Jack Reed, presiding.

Members present: Representatives Reed and Unsoeld and Sen-
ator Pell.

Staff present: Margaret Smith, staff assistant; Michael
Dannenberg, professional staff member; David Evans, staff direc-
tor; Agnieszka Fryszman, legislative director; Nancy Langrall, pol-
icy coordinator.

STATEMENT OF ROBERT J. BRITTO, PRINCIPAL, EDMUND W.
FLYNN MODEL ELEMENTARY SCHOOL, PROVIDENCE,
RHODE ISLAND

Mr. BritTo. Senator Pell, Congressman Reed, Congresswoman
Unsoeld, distinguished guests and speakers, I am Robert J. Britto,
Principal of the Edmund W. Flynn Model Elementary School.

It is a great honor and pleasure for me to welcome you here
today on behalf of the Flynn faculty, staff, students, and parents.

Your decision to conduct this hearing at an urban school site pro-
vides clear evidence of your concrete commitment to support the
daily efforts of all of us whose professional lives are no less in-
tensely committed to public school improvement.

1 am particularly pleased that the comprehensive topic of this
congressional hearing recognizes as a major goal of school reform
the need for professional development of teachers.

We invite you to tour the scgool at the conclusion of these pro-
ceedings, and we extend to you an open invitation to return to
Flynn School at any time to visit classrooms as guest speakers or
readers.

I thank the committee for the opportunity to express my
thoughts on the issue of professional development.

1.




2

The education profession has been quick to pose myriad ques-
tions on the goals and logistics of schocl improvement, and cer-
tainly we have been eager to offer a host of responses to these in-
quiries. )

When sifted through and sorted out, the most fundamental of
these questions stubbornly remain: How well do our schools reflect
our best ideas on cognitive development? How do we restructure—
and what?—to realize our best ideas on teaching and learning?

Any discussion intending to bring about reforms that enjoy some
measure of community support, on the one hand, and on the other,
meet certain accrediting standards must first recognize the need
for professional development.

Of course, professional development is not a new concept. School
departments and State education agencies do provide in-service op-
portunities, but all too often these efforts are episodic or disjointed
from contemporary research-based discoveries.

What is truly needed are continuous investments of time and
funding for faculty and administration that draw from the critical
theories and practices in the cognitive sciences and related work in
designing alternative/authentic assessments.

Moreover, the practitioners must learn to engage effectively in
team building strategies.

As a Nation, we already are confronting the challenge to fund
genuine school improvement initiatives at realistic levels.

We are already shepherding these investments to programs and
facilitators that support and advocate an epistemofogy that ad-
dresses our community, regional, and global needs for the 21st cen-
tury.

To appropriate funds at any level for merely more of the histori-
cally bankrupt same is already proving futile and frustrating.

Professional development programs must empower teachers and
administrators with the requisite knowledge and skille to system-
atically abandon the archaic factory model of school in favor of the
model of school as a multicultural and multiracial community of
learners, a community wherein all ages continue to learn.

No one has thought that this task not be an easy one.

Although the theories of contemporary cognitive scientists solidly
discredit tiresomely out-of-place beliefs and practices concerning in-
tellect, knowledge, and instruction, the allure of these comfortable,
familiar habits remains tenacious, understandable if irrational, and
a formidable obstacle to reform.

The educational reform initiatives of the past years have engen-
dered an array of disparate programs and practices.

The oppositional ethos of these many endeavors mitigates
against the practitioners’ easy ac:eptance of externally imposed ap-
proaches to school impro -ement.

To internalize the need for change, teachers and administrators
must first understand the most relevant theories and practices of
cognitive development, what is happening in the research and on
the field.

This understanding provides the point of departure for a grand
but promisingly productive dialogue among professionals, a dia-
logue that in the face of research-based discoveries boldly questious
current notions of curriculum, instruction, and assessment.

[
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Frank and imaginative responses to the stark questions about
just what makes real-world solutions is the only critical framework
for today’s debate and any hope for substantive change.

Thank you.

(The prepared statement of Mr. Britto follows:]

STATEMENT OF ROBERT J. BRITTO, PRINCIPAL, E.W. FLYNN MODEL ELEMENTARY
ScHOOL, PROVIDENCE, RHODE ISLAND

The education profession has been quick to pose myriad questions on the goals
and logistics of school improvement ang certainly we have been eager to offer a host
of responses to these inquiries. When sifted through and sorted out, the most fun-
damental of these questions stubbornly remain: How well do our schools reflect our
best ideas on cognitive development? How do we restructure—and what?—to realize
our best ideas on teaching and learning (Elmore).

Any discussicn intending to bring about reforms that enjoy some measure of com-
munity support, on the one hand, and on the other, meet certain accrediting stand-
ards must first recognize the need for professional development. Of course, profes-
sional development is not a new concept. School departments and State education
agencies do provide in-service opportunities, but all too often these efforts are epi-
sodic or disjointed from contemporary research-based discoveries. What is truly
needed are continuous investments of time and funding for faculty and administra-
tion that draw from the critical theories and practices in the cognitive sciences and
related work in designing alternative/authentic assessments (cf. Gardner on theory
of multiple intelligences; and Wolf, Bixby, Glenn, and Gurdner on epistemology of
the mind). Moreover, the practitioners must learn to engage effectively in team
building strategies.

As a Nation, we already are confronting the challenge to fund genuine school im-
provement initiatives at realistic levels. %Ve are already shepherding these invest-
ments to programs and facilitators that support and advocate an epistemology that
addresses our community, regional, and global needs for the 21st century. To appro-
priate funds at any level for merely more of the historically bankrupt same 1s al-
ready proving futile and frustrating, Professional development programs must em-
power teachers and administrators with the requisite knowledge and skills to sys-
tematically abandon the archaic factory model of school in favor of the model of
school as a multicultural and multiracia' community of learners—a community
wherein all 27es continue to learn. No one has thought that this task not be an easy
one. Although the theories of contemporary cognitive scientists solidly discredit tire-
somely out-of-place beliefs and practices concerning intellect, knowledge, and in-
struction, the allure of these comfortable, familiar habits remains tenacious, under-
standable, if irrational, and a formidable obstacle to reform.

The educational reform initiatives of the past years have engendered an array of
disparate programs and practices. The oppositional ethos of these many endeavors
mitigates against the practitioners’ easy acceptance of externally imposed ap-
proaches to school improvement. To internalize the need for change, teachers and
administrators must first understand the most relevant theories and practices of
cognitive development, what is happening in the research and on the field. This un-
derstanding provides the point of departure for a grand but promisingly productive
dialogue among professionals—a dialogue that in the face of research-based discov-
eries boldly questions current notions of curriculum, instruction, and assessment.
Frank and imaginative responses to the stark questions about just what makes real-
world solutions is the only critical framework for today’s debate and any hope for
substantive change.
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Mr. BRITTO. At this time, I invite Dr. Arthur Zarrella, Super-
intendent of Providence Public Schools, to deliver his greetings.

STATEMENT OF ARTHUR ZARRELLA, SUPERINTENDENT,

PROVIDENCE PUBLIC SCHOOLS, PROVIDENCE, RHODE IS-
LAND

Dr. ZarReELLA. Thank you, Robert, and thank you for that elo-
quent statement on behalf of Providence and all of our school-
children.

Senator Pell, Congressman Reed, Congresswoman Unsoeld, it
certainly is my pleasure this morning, on behalf of over 23,000 stu-
dents in the Providence School Department and over 2,000 employ-
ees, as well as my colleagues in the field of education, to welcome
you to Providence this morning, to welcome you to the Providence
gchool Department, and to welcome you to Flynn Elementary

chool.

I would be certainly remiss this morning if I didn’'t extend to
Senator Pell and te Congressman Reed the thanks of the Provi-
dence School Department for your untiring efforts in assisting
with—in assisting us, the Providence School Department, in ob-
taining the magnet school grant which was recently announced.

That close to $3 million which we will be getting over two years
will certainly go a long way toward assisting us to implement our
choice plan in Providence where parents will have a greater say in
the schools that their children will attend and also helping us to
eliminate minority group isolation.

I welcome you this morning to a system where education reform
is alive and well. T welcome you to a system that is including all
elements of the school community in 1ts planning efforts for school
reform.

I welcome you this morning to a system where schools and the
personnel in those schools and the communities that surround
those schools are taking the responsibility for school reform, but
probably more importantly, accepting the responsibility to be ac-
countable for what happens in those schools.

I welcome you this morning to a school that does—to a school
system that does have a plan for school improvement, the much
talked about PROBE study. However, I would also welcome you to
an urban system that cannot afford further reductions in primary
funding sources such as Title 1.

I welcome you to Providence at a time when you have the oppor-
tunity, at a critical point in this country’s history, tr create a level
playing field so that all children will have the opportunity to re-
ceive an excellent education.

The passage of the Elementary and Secondary Education Act in
a form to address the needs of underprivileged youth is a necessity
if we are not to create a two-tiered society, one for the educated
and privileged and one for the poor and those children who do not
have an education.

In your deliberations today and in your further deliberations re-
garding this Act, remiember that the American dream is at risk for
thousands of poor and unprivileged children if we do not provide
them with a quality education.
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I welcome you today to Providence with the hope that you will
receive and hear the testimony today that would certainly help you
in your deliberations so that this Act will truly benefit the children
for which it is intended, and on behalf of all of my colleagues who
serve in various capacities in the education field, who remember
that, first of all, we are all teachers, 1 would like to remind you
of the words of Christa McAuliffe, who said, “I touch the future. I
teach.”

Welcome to Providence. I hope your day is certainly a productive
one.

Senator PELL. The joint hearing of the House and the Senate
education subcommittees will be in order. This is cne of the Sen-
ate’s initial reauthorization hearings. It is also one of the final
hearings in the House.

In the Senate, we will focus on the initiative of the administra-
tion from the very beginning. In the House, the administration pro-
posal is the culmination of this hearing process.

I would observe here that, on the Senate side, Senator Chafee
was here with us but had to be at a funeral, and Bob Mirelli had
asked me to present his apologies and acknowledge his presence.

I think, in this whole hearing and during our work, we should
bear in mind the National Education Goals, becausé that's the
backdrop, the background for what we will discuss this morning,
and those goals are six:

First, all children in America will start school ready to learn.

Second, the high school graduation rate will increase to at least
90 percent.

Third, American students will leave grades four, eight, and 12
having demonstrated competency in challenging subject matter, in-
cluding English, math, science, history, and geography.

Fourth, U.S. students will be the first in the world in science and
mathematics achievement.

Fifth, every adult American will be literate and possess the
knowledge and skills necessary to compete in the global economy.

Sixth, every school in American will be free of drugs and violence
and will offer a disciplined environment conducive to learning.

These are the six goals, the six principles that should guide us
this morning and in all our work as to what type of educational
system we hope to see.

President Clinton has been in office less than nine months. Yet,
in that short timespan, the Department of Education, under the
leadership of Secretary Riley, has been doing a fine job.

The product of their labors the Improving America’s Schocl Act
of 1993, a comprehensive, thoughtful initiative of which I and
many others are proud to be cosponsors.

The administration’s bill is landmark legislation. Its purpose is
to spur and augment the education reform movement already un-
derway throughout our Nation.

I would express my gratitude and say the Department is rep-
resented here by Thomas Wolanin, the Deputy Assistant Secretary
for Legislative Affairs, and I thank him very much for being with
us this morning.

L0
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While 1 wish that our resources were unlimited and we could
double our education spending, harsh realities are just the oppo-
site.

We must bear in mind that, while the Federal education grant
is only about 6 percent of the total money spent on education, the
Chapter 1 program, which we are focusing on today, constitutes
two-thirds of all the money spent on compensatory education—Fed-
eral, State, and local.

It is not just another education program. It is the critical edu-
cation program in elementary and secondary education at the Fed-
eral level.

Seriously underfunded, today only about half of all the eligible
children are actually served under the Chapter 1 program.

If we are to be a world leader, we must have a world-class edu-
cational system. That means tough, challenging standards for all
students.

We cannot turn attention away either from the problem of drop-
outs. Each year, one-half million, 500,000 students drop out of
scnool. Through the demonstration program, we have identified
new innovative ways to address this problem.

This reauthorization is a massive undertaking, critically impor-
tant.

In 1950, there were 17 Americans working for every one who was
retired. Today, there are only three working for every one who is
retired, and one of those three is a minority.

The correlation between minority status and poverty is a dis-
heartening 1eality, a disheartening fact of life. Yet, it is a reality
we can and riust address if through a world-class education, Amer-
ica dis to have the world-class workforce it needs to remain a world
eader.

The administration has offered a bold, imaginative reauthoriza-
tion initiative. To my mind, it is something we can build upon and
enact.

Congressman Reed and I are cochairing this hearing. So, I now
would turn to Congressman Reed.

TYPE OF DEGREE AVERAGE MONTHLY EARNINGS
Professional .........coiieiiiiiioeoee e e 54,9611
Doctorate
Master's
Bachelor's
Associate's
Vocational
Soine college, no degree
High schoo%

Not a high school graduate

(The prepared statement of Senator Pell follows:]
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Statement of Senator Claiborne Pell (D,RI)
Rhode Island Field Hearing
Reauthorization of The Elementary & Secondary Education Act
Flynn Bchool, Providence, RI, October 4, 1693

This joint hearing of the House and Senate Education Subcommittees will
come to order. While this is one of the Senate's initial reauthorization hearings, it
is one of the final hearings in the House. In the Senate, we will focus on the
Administration’s initiative from the beginning. In the House, the Administration’s
proposal is the culmination of their hearing process.

To Rhode Island and the nation, this legislation is extremely important.
Annually, Rhode lsland receives almost $30 million dollars through federal
elementary and secondary education programs. These range from the critically
important Chapter 1 program, which provides Rhode Island more than $20 million
dollars a year, to a series of smaller, but equally critical programs.

President Clinton has been in office less than nine months. Yet, in that
short time span, the Department of Education, under the very able leadership of
Secretary Richard Riley, has been hard at work. The product of their labors i
The Improving America’s Schools Act of 1993, a very conprehensive and
thoughtful legislative initiative of which I am proud to be a cosponsor.

The Administration’s bill is truly landmark legislation. Its purpese is to
spur and augment the education reform movement already underway throughout
our nation. Its intent is to insure that an education of excellence and opportunity
roaches into every classroom in America, particularly those most in need of our
help.

The Department ia represented here today by Dr. Thomas Wolanin, the
Deputy Assistant Secretary for Legislative Affairs. Heis a friend and colle.gue
who previously directed the House Postsecondary Education Subcommittee : der
Congressman Bill Ford. We have a good working relationship, and we welcome
him here today.

As I mentioned earlior, the Chapter 1 program is nur major federal
elementary and secondary education initiative. While the federal contribution to

general education is only about 6%, the Chapter 1 program constitutes two-thirds
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of all the money -- federal, state, and local -- that is apent on basic skille
instruction for children from leas well off families in our nation. It isn't just
another education program. It is the critical education program in elementary
anc secondary education at the federal level. It is seriously underfunded, and
today only about half of all eligible children are actually served under the Chapter
1 program.

While 1 wish that our resources were unlimited and that we could double
federal education spending, I am afraid the harsh reality is quite the opposite. We
are confronted with severe fiscal restraints, and the unpleasant truth is that

funding will not reach the levels I am sure we all believe are necessary.

In that regard, it is crucial, perhaps now more than ever before, that federal

legislation be carefully crafted and better targeted so that programs will reach

children who have the greatest need and the least resources to meet those needs.

If America is to remain a world leader, we must have a world-class
education system, This means tough, challenging standards for all students, and
education programs that live up to those standards. The Administration’s
iegialative proposals clearly recognize that principle as they seek to push a
comprehensive reform of education that focuses not only upon the whole child but
also the whole school.

Most important, the legislation remains true to the original purpose of the
Elementary and Secondary Education Act of 1965. That legislation recognized
that there were areas in our nation where poverty robhed our children of
educational opportunity and advancement. Almost thirty years after the
enactment of that legislation, this situatiun unfortunately remains all too
prevalent in community after community across our land. To those communities,
schools and children, federal aid is not just. helpful, but absolutely necessary. We
cannot relax our commitment to those children. In fact, it must be intensified.

A.is0, as we proceed with reauthorization, we cannot lose sight of the fact
that full participation in our society. in the workplace and at home. . .

depends upon the ability to read, write, and compute. Thus, gs we look at the




whole educaticn of the child, we simply cannot neglect the basics. This is

gomething I consider of paramount importance as we move this legislation
forward.

On many occasions I have said that the teacher is the linchpin to a quality

education. I adhere to that belief even more strongly today. Little can be
accomplished without a good teacher. The Eisenhower Math and Science program,
which I authored as part of the Education for Economic Security Act, has been 2
resounding success. It is time, however, to build upon those accomplishments and
to extend them to other areas, such as English, history, civics and government,
and the arts. I strongly support the Administration’s efforts in this area.

There are other areas where we must act as well. Reauthorization and
strengthening of proven programs such as drug free schools, innovation in
education, magnet schools, gifted and talented edrication, and. civics and
government instruction is critical. The reasons for programs such as these is
clear. The school must be a safe place where learning dominates. Innovative
education approaches must extend to our most troubled areas so that education is,

in fact, the way out of isolation and poverty in our society. The gifted must be

pushed to excel to the limita of their ability, and not held back because of a lack of
challenging programs. And, for every child there must be better development of
critical thinking skills about the underpinnings of our democracy, and a much
greater exposure to the arts and humanities that define a civilized society.

We cannot turn attention away from the problem of dropouts. Each and
avery year, over one-half million students drop out of school. Through the
Dropout Demonstration program, we have identified new and innovative ways to
address this serious problem. We must build upon what we have learned.

This reauthorization is a massive undertaking. It is critically important. In
1960 there were 17 Americans working for every one who was retired. Today,
there are only 3 working for every one who is retired, and one of those three is a
minority. Unfortunately, the correlation between minority status and poverty is a

disheartening reality. Yet, it is a reality we can and must address if through a
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world-class education America is to have the world-class workforce it needs to

remain a world leader. The Clinton Administration has offered a bold and

imaginative reauthorization initiative. To my mind, it is something we should

build upon and ensct.
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Mr. REED. Thank you, Senator Pell. T am honored to join you
today, with the House subcommittee on education, to conduct a
hearing on the reauthorization of the Elementary and Secondary
Education Act.

It is a delight to be with you, as it always is, and to recognize
your 1eadershi¥1 over many years and particularly vital leadership
as we look at this reauthorization. .

1 would like to also acknowledge Senator Chafee, who could not
stay with us but I know wanted to be here to participate, and it
is particularly delightful to welcome to Rhode Island my colleague,
Jolene Unsoeld, from Washington State.

I flew out there—what, two years ago?

Ms. UNSOELD. Two years ago.

Mr. REED. [continuing] for a field hearing. It is a six-hour flight
to Washington, and only an hour flight to Providence, so we will
have you back again to even the score.

1 also want to thank many people who helped this hearing take
lace: the Principal, Bob Britto, of the Flynn School, not onl for
\is words but for all the work he has done, along with his staff and

his teachers, to host this hearing so graciously; the Providence
School Department, for their assistance in setting u this hearing;
Dimension Cable, which is taping this hearing for a later broadcast
over the Cable Interconnect so that a broader range of Rhode Is-
landers can see this hearing and articipate and understand, we
hoge, better the professional development issues we will discuss
toaay.

did more than anyone to

ssful: my staff, Agnieszka
Fryszman,; i the Senator’s staff;, and all the staff
members who worked so hard, and particularly, from the Depart-
ment of Education, Tom Wolanin—Tom is here.

Tom was a staff member of the House Subcommittee on Elemen-
tary, Secondary, and Vocational Education, and so, we can decide,
based on our relative performances, whether he trained me or I
trained him. I think it is probably the fact he trained me.

Professional development is the critical topic we are going to ad-
dress today.

In education, we have a triad—children, teachers, and parents.
Of that triad, I think the place where we can apply the most lever-
age, the place where we can multiply our resources most dramati-
cally is in the professional development of teachers, and that is
something we have to do.

Ideally, we could use this reauthorization to make teachers in
the classroom, together with principals acting as educational lead-
ers, the fulcrum of education al reform in the United States, and I
hope we do that.

The President and Secretary Riley have developed a very ambi-
tious and very, 1 think, well-written, well-researched proposal for
reauthorization.

We are going to take it up in the House and the Senate and try
to use these hearings to make it even a better proposal, more in
keeping with the demands that we face in education.

TYxere are two thoughts that I would like to just briefly empha-

size with respect to the professional development aspects.

('\
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I think we really have to have a strong link between elementary
and seconda? education and higher education when it comes to
professional evelopment, and second, I think we have to ensure
that this process of professional development reaches the cutting
edge, which is the classroom, that it is not short-circuited else-
where, that we do not invest in lots of elaborate overhead but that
we actually reach out into the classroom and allow ‘eachers to im-
prove their skills as they teach the next generatio. of Americans,

Someone wrote a book a few years ago saying, “Everything I
learned I learned in kindergarten.” Obviously, T was not paying at-
tention early in my life, because it tock me a few more years to
learn everything I know.

I learned a lot in the service, and one thing I learned was a fa-

{ neral Clark that says a unit does best what a
commander checks, and one thing that T think we have been miss-
ing in the professional development is that kind of critical, non-de-
structive evaluation of teachers in the classroom by other experi-
enced and senior teachers, and I would hope some way in our delib-
erations we could build that back into the system.

[The prepared statement of Hon. Jack Reed follows:]

STATEMENT OF HON. JACK REED, A REPRESENTATIVE N CONGRESS FROM THE STATE
OF RHODE ISLAND

I would like to welcome everyone here today to this joint hearing of the Senate
Subcommittee on Education, Arts and the Humanities and the House Subcommittee
on Elementary, Secondary, and Vocational Education. I am honored to once again
be able ﬁ) cechair a hearing with my distinguished senijor senator, Senator Clai-
borne Pell.

I would also like to welcome Congresswoman Jolene Unsoeld of Washin%ton State,
r

a distinguished colleague of mine from the House Education and Labor ommittee
who has come all the way frem the West Coast ty be with us today for this impor-
tant hearing.

I want to thank everyone at Flynn School and, especially Principal Bob Britto, for
their gracious hospitality in hosting this field hearing. I enjoyed reading your school
highiights bulletin from last year—and was very impressed: students at Flynn last
year worked to preserve the rain forest, participated in the Providence Journal
Stock Market Game, designed original games about Dinosaurs, and won awards in
an international arts competition. And tie staff has worked hard to build links with
the cornmunity, to benefit from the resources available at our institutions of higher
education, anc{t ace with new techniques. It is clear you do a lot to ensure

I and T was pleased that your motto is “All children can
orization of the Elementary and
any children behind.
our educational system. At the

on, I believe, is professional development. Everyone agrees we

need high standards for all children, but to translate those standards into better

at is happening within the class-

g ago, schools would send senior teachers into class-

rooms to evaluate, and help, other teachers. That practice now seems to be a thing

of the past. Today, teachers a i incr challenges

faced by our schools, including the breakdown of t ily, ce, and the

demand for an increasingly sophisticated workforce. Like other professionals, school-

based educators need continuous learning opportunities to take advantage of new
technologies, and to keep pace with a changing society.

I am pleased that the Clinton reform proposal places a strong emphasis on profes-
sional development. One of the most effective steps we can take in reforming Amer-
ican education is to provide resources and enhance the expertise of our educators,
as well as to ensure that, young people are ready to learn when they come to school,
and that parents are full participants in their children's education.

Finally, I want to thank the witnesses for taking the time to come here today and
shure their expertise with us s we reexamine the Elementary and Secondary Edu-
cation Act. We need to know what works and what doesn't so we can do more tor
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our kids. Our kids are our best resource. If we shortchange their education, we
shortchange our own future.

Mr. Reep. Now, I have a great deal of pleasure and pride to in-
troduce my colleague from Washington State, Jolene Unsoeld. She
{s a woman of charm and dignity, intellect and integrity. All of that
sometimes masks a very passionate advocacy for the issues.

She is a fighter for children on the Elementary and Secondary
Education Subcommittee. She is a passionate environmentalist,
and 1 serve also on the Merchant Marine and Fisheries Committee
with her.

She is someone who has spent her life trying to make this dream
of America, opportunity for all, a reality, ana I am delighted and
honored to have her here.

Jolene, thank you.

Mrs. UNSOELD. Thank you. It is good to be here.

It was two years ago, when we were doing the higher education
reauthorization, that you came to my State, and I am delighted
that, as we take up the President’s proposal on the reauthorization
of the Elementary and Secondary Education Act, to be able to come
here, because it is—you are very good at describing the good things
that are happening here, but it is of special importance to be able
to come and to see in person and to be able to hear in person and
feel what you—your ideas and to hear your solutions and rec-
ommendations to the Congress as we take this up. :

I believe the teachers very, very much need our support. They
have probably one of the most difficult and most important roles
in our society, and I am delighted that, in the administration’s pro-
posal, there is such an emphasis on the training and the assistance
to help those teachers become better. We need to be able to provide
them with support, because increasingly they are taking up a role
in sometimes dysfunctional families.

I do not know what to do about this mike. I will bet it was not
turned on. It was not turned on. Now is that better? 1 will repeat
a little bit of what I said.

What a delight it is to be able to come and to feel in person and
to see what you are doing and to hear your ideas from you. As good
an interpreter as my—as Jack is, there is a special importance to
be able to come in person.

As teachers are asked to take up more and more of the crucial
role in our society for what I consider to be the most important
thing to our Nation’s national security, the education of qur young,
it is particularly gratifying that the President’s proposal on the re-
authorization of the Elementary and Secondary Education Act has
such a strong component for teacher training and development and
staff training and development.

I think that will be crucial as we try to support teachers in this
very crucial role that they are playing, and I thank you very much,
Jack, for letting me come and participate in your hearing.

Senator PELL. We now come to the witnesses, and the first panel
is the Honorable Peter McWalters for higher education and the
Honorable Americo Petrocelli for general education. I misspoke. Re-
verse that. I think that Mr. Peter McWalters will lead off, and he

represents general education.
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STATEMENTS OF HON. PETER McWALTERS, COMMISSIONER,
RHODE ISLAND DEPARTMENT OF EDUCATION, PROVI-
DENCE, RHODE ISLAND; AND HON. AMERICO PETROCELLL,
COMMISSIONER, OFFICE OF HIGHER EDUCATION, PROVI-
DENCE, RHODE ISLAND

Mr. MCWALTERS. Thank you very much. Thank you for coming,
Senator Pell, Congressman Reed, and Congresswoman Unsoeld.
Thank you very much.

Reiterating a little bit of what you have already been told, we are
most particularly pleased that you chose to come and that you
came to an urban school.

You are in a school that is struggling in very good faith with
many of the issues that are raised in this bill, and I hope you take
the offer to visit after the presentations.

I want to get right to the heart of something that is very—that
I feel very strongly about, and that is that I want it unmistakably
clear that I support the intentions as they are outlined in this bill,
but the one—there is a couple of words in here that I take very se-
riously—and I have been passing out my little buttons—and ‘it is
the all-kids issue, and I do not want to make light of that, because
it is too easy to say all children can learn, all children will learn,
but the truth is we represent an industry that has never believed
that and never been set up to do that, and I have to go on record
with that constantly to remind people of that.

Ever since—for the last 10 years, we have been kind of beating
ourselves up about the condition of American public education, and
every once in a while it takes a second to step back and remind
ourselves that, in terms of what we were asked to do, we have very
much to be proud of.

We had Ernest Boyer here just a few weeks ago, and as you
know, he is an eloquent spokesman for both children and edu-
cation, and he reminds us to look back at the history of this effort,
and Rhode Island and Providence, just like many other places in
this country, can proudly stand here today and say that, given
what we have been asked to do, we are doing better than we have
ever done.

There are more graduates, not fewer, more students graduating
with higher skills, not lower, more attainment. So, we have much
to be proud of. That is not actually the problem.

The problem is not that we are doing better in the old world. It
nias something to do with maybe we are obsolete. We are not bro-
ken. Broken implies that, at once, you were not broken. We are
doing very, very well at what we used to do.

The trouble is that someplace in the last 15 or 20 years, the eco-
nomic infrastructure of this country changed radically, and as now
we are bzaing asked to “retool” to service this new requirement, I
do not think there is a great understanding of what that is going
to take.

As I read this reauthorization bill, I was very impressed. The au-
thors are precise and careful.

The first and most important issue is the public policy issue of
all children, all children regardless of where they are coming from,
breaking through the predictability of social class, taking on the
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issEie of special needs and second language, all children, not nego-
tiable.

The second issue is standards, outcome- student performance,
for the first time, as asked for in here and asked for at the State
level, to be explicit in what we expect of our children.

As you know, as we know in Rhode Island, performance is easily
associated, if you look at the demographics, with where your par-
ents can afford to buy their house.

We do not have explicit standards, we have units, and as you
leave the system and you are finally measured, tragically your per-
formance is predictable by wealth and family background, particu-
larly the mother’s education.

This suggests that we, for the first time in public policy, are
going to attempt to be explicit about what we want all children to
know and be able to do.

If we do not have that fundamental belief in all of our children
and if we do not—if we are not explicit about what we want them
t% know and be able to do, then I suppose any route will get us
there.

Now, the mechanics of actually getting us there, I think, are also
well outlined in here. We are going to have to decentralize and get
thehdecisions made closest to the learner, but I like the cautions
in here.

We already have enough evidence that suggests decentralization
alone, without the goals, without the statements about accountabil-
ity, will just as quickly reinvent yesterday as anything else. There
is no magic bullet in decentralization.

There are words in here concerning compacts and contracts, the
issue, then, of not only decentralizing but undersianding what re-
tooling means, and that is the center of what today’s discussion is.

Staff development or what I would like to think of as professional
development, as outlined here and as supported at least by me, re-
quires that we first understand that we are asking people to try
to rethink the whole industry.

That means we need readiness, it means we need the kind of
training that is provided in the private sector when they are going
to go off-line an(f rethink the industry. That is a substantial invest-
ment, and it is more than just the techniques of teaching. It is the
readiness to even dea) with change, to manage change.

The second is the issue of knowledge base, and I think that is
where the link between the higher education piece and this general
education is most profound.

The whole rethinking of where we recruit teachers from, the
kinds of programs we put them through to get them initially cer-
tified, the experience of tenure, and the rethinking of lifelong con-
tinuous learning and recertification are all a very powerful leverage
to bringing about the kinds of knowledge base, readiness, interven-
tion, responsibility, professional ethics that I think are going to be
necessary in order to pull off the retooling exercise, but there are
other components in here I must mention, because they are impor-
tant to me.

One is the fact that there are some, I think, eloquent statements
about parents and the changing role of parents and the fact that,
in this document, parents are also recognized to need access to the
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policy table, they need access and compacts and contracts with
teachers around what is going to happen with their children and
who holds what responsibility to do what to make sure we get
there, eloquently stated, this issue of a relationship with teachers
and the issue of joint responsibility, shared responsibility, and fi-
nally, a whole discussion about the fact that that also needs a sup-
port system.

Parents need access to the kinds of same training and informa-
tion systems that the rest of the industry is going to have to have
if this is going to work.

Finally, there is the reference in here to what we think, in Rhode
Island, of as the wraparound services question.

This has to be thought of as raising our children, and we are only
going to raise our children when we provide support systems to
families. So, the issue of schools as community centers and all the
attendant interactions are also part of this.

To back off and summarize for the purposes of discussion, all
children, public policy, explicitly stated, with full knowledge, Sen-
ator, as you said, that in this country, all children raises fun-
damental questions about class and race, all children against high
standards, explicitly stated and publicly reported.

Of all the instruments in order to pull that off, there is the one
essential one, and it is not even the decentralization one, it is the
professional development one, because if I have a vision of a future,
it is teachers who gave come through a rethought system of where
they come from and how they are trained, how they are certified
and how they are supported.

They are powerful, they authorize, they have capacity, they have
knowledge, they are collegial, and they are driven by a profound
ethic that says all children, this child, can learn, and I will do
whatever has to be done in order to make that happen.

That very image is counter to the very nature of bureaucracy,
ard it is counter to the nature of the industry we have put to-
gether, which is essentially a controlling and mistrusting environ-
ment if you are a teacher. In order to pull that off, we have to re-
tool, and we need the respect and the resources to do it.

I was pleased to see in here the research base that suggested
there is evidence that, in effective institutions, we have to start
thinking in terms of 30 days of access to professionals if we really
want to do what we need to do to get it done, and then set up the
contract so that they feel accountable and authorized to do it.

All kids, standards, professional development.

Thank you.

Senator PELL. We now turn to the Honorable Americo Petrocelli
and look forward to hearing from him.

Mr. PETROCELLL. Thank you, Senator Pell, Kepresentative Reed,
. and Representative Unsoeld, distinguished guests. It is really a
pleasure for me to be here.

In inviting the Commissioner of Higher Education, re(fresenting
higher education, 1 believe that you have underscored much of
what Peter has just said, but you have underscored what should
be one of the major features ofyall Federal legislation in the area
of education and which is a feature of the Clinton administration
proposal, “Improving America’s Schools,” and that is that higher
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education has an important role to play in helping to make schools
a better place in which to teach and to learn.

Increasingly, the boundaries between elementary and secondary
education have becorne less pronounced and the wisdom of working
across those boundaries more apparent. In Rhode Island, we have
several examples of such partnerships.

As you are aware, the Children’s Crusade for Higher Education
was initiated by higher education in this State to encourage all
children, especially those from low-income families, to stay in
school and to make the transition into postsecondary education.

The motivation there really was for higher education to play two
important roles, and one was to find a role to motivate poor chil-
dren to stay in school so that we in higher education will have an
opportunity to deal with them when they finished, and the second
major operation is in the professional development phase that so
many of you have spoken about.

The 2 +2 Tech program at the Community College is another ef-
fort at the partnership and a successful one, and the Rhode Island
Skills Commission is developing alternative routes to help students
move from basic education into programs that will help them train.

As Commissioner of Higher Education, I see a necessity for these
programs to be very holistic, that the interest that we should have
in young students from a higher education perspective not be mere-
ly to get them into our halls or into our seats, and thus, the cru-
sade, for example, enters into a signed contract with the student
and the parent, and the push there is higher education, trade
schools, proprietary schools, really working off the edict of—or the
experience that we have learned over all of these years.

In 1932, Henry Ford made his famous statement during the—
that depression, and that is if—he said, if you give me a man—and
they were primarily men in the workforce—who is on unemploy-
ment, 1 will give you a production worker in 24 hours.

In 1993, the statement is, if you give me one ill prepared, I will
give you a productive citizen of this country in 14 years.

So, we must insist that all children be educated, and that is new,
and | agree with Peter, that is new. It is the first time in the his-
tory of America where we must be concerned about the education
of poor children.

We have never had that need before. We have never operated off
that need before. We designed a system that did not deal with that
need before, and this Act intelligently, in many of its aspects,
speaks to those areas.

Matter of fact, from the very onset, some 30 years ago, the Ele-
mentary and Secondary Education Act, starting as it did, as part
of President Johnson’s war on poverty—very interesting—identified
education as a poverty prevention tool, because education offers the
one real hope for low-income children to move to greater affluence.

I suggest that there be a sense of urgency, 30 years later, and
not from the same perspective. Thirty years ago, the focus was on
doing something good about people in poverty and helping them.
The urgency today is to help America.

Without them educated in this society, then this society has very
little chance of remaining competitive—or forget that word—in my
estimation, of succeeding in any way, shape, or form.




You cannot—you are in a city in which 63, 65 percent of the
youngsters this afternoon will get free or reduced lunch. They are
in poverty. We cannot allow them to then represent an adult popu-
lation that is 63 percent in poverty.

What is to intercede? Keeping them in school, keeping them edu-
cated, and society as a whole learning how to adopt all of them as
their children given the number of broken and difficult family situ-
ations in which many youngsters find themselves today, and I am
pleased that this Act addresses those points: motivate the child, not
bricks and mortar. It is motivate the child, supply in their lives the
encouragement which is so difficult for them to get, and to do that
with well-trained teachers.

If all of this is to work, pcor children must be held to the same
academic standards and be provided the same excellent teachers
and facilities as their more privileged counterparts.

Higher education has the role in this process by ensuring that
those college students preparing themselves for careers in teaching
have the capabilities and are provided the programs that will make
them superb teachers.

Higher education also has a responsibility to help practicing
teachers hone their skills and to become educational managers who
can provide their students with experience and content that engage
their attention and challenge their minds. I do not think we have
done well enough in that. I do not think we have done nearly well
enough.

Consequently, Title I! of the Elementary and Secondary Edu-
cation Act is the most important part of the legislation to higher
education, because it provides funding and encouragement for pro-
fessiona! development activities.

For goodness sakes, we have run one experiment after another.
Rarely have these experiments in the field of education been
proved corapletely wanting, but we have never taken the experi-
ment and ‘moved to the production room, and as we find things that
work, plcase, can we now make them universal?

That was the intent of going after every third-grader in every
school, private, public, anywhere, based on programs that had 25
years of solid research behind them that said they work.

Let us quit patting ourselves on the back over a successful exper-
iment until that experiment is translated into mass production,
into something that affects the lives of everycne involved.

As I noted, consequently, Title II is important. Rhode Island has
a good track record of using Eisenhower funds. When I say that,
I mean we have as good a track record as anybody in running ex-
periments. We want to make a fundamental change as a result of
those experiments, and I think this Act moves us in that direction.

We would we,come the opportunity, however, to expand those ac-
tivities to include other content areas referenced in the National
Education Goals. That will take money. As you know, the Eisen-
howers have concentrated on mathematics and science.

Our faculty members in education and arts and science have
much to offer to the school reform movement and much to learn
from this movement.
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Keeping higher education institutions and State offices of higher
education as active partners in Title II is essential to promoting
these relationships.

The fundihﬁ of Title II is also crucial and must be increased if
new partnerships are to be developed beyond those in the areas of
mathematical—mathematics and science.

Overall, the direction proposed for the reauthorization of the Ele-
mentary and Secondary Education Act is appropriate, in my judg-
ment, and in keeping with much of the philosophy and many of the
efforts here in Rhode Island.

Continuing to build strong working relationships between col-
leges and universities and schools is, in our opinion, the direction
in which we must continue to move.

In Rhode Island, the Board of Higher Education recently ap-
proved the establishment of a joint doctoral program in education,
joint meaning utilizing all of the talent and experience we have at
both our University of Rhode Island and at Rhode Island College.

The hallmark of that degree in debate and in development was
that these people who go through this program will be practition-
ers, not another program for administrators but practitioners, peo-
Ele who will engage themselves in the classroom and in the school-

ouse at the practitioner’s level. That is what we need.

I happen to hold a doctorate in physical sciences, and it was as
a practitioner that I receive that, not as an administrator of phys-
ical science activities, and I think that is also a step in the right
direction.

In summary, I think we have to develop and maintain a passion,
the word that Representative Reed used, for the education of all
children and for the education of poor children.

The crisis that we face in failing to do so demands passion, and
it is not a passion that should be borne out of anything more but
the love of this country and its future success, and in that regard,
1 wish to thank you for giving me the opportunity to address you,
and I would be pleased to answer any questions, if there are any.

(The prepared statement of Mr. Petrocelli follows:]

STATEMENT OF HON. AMERICO W. PETROCELLI, COMMISSIONER, OFFICE OF HIGHER
EDUCATION, PROVIDENCE, RHODE ISAND

Senator Pell, Representative Reed, and distinguished guests, it is my distinct
pleasure to testify at this jont hearing, sponsored by the lglttlmse of Representatives
Committee on Education and Labor and the Senate Subcommittee on Education,
Arts and the Humanities, on the topic of the reauthorization of the Elementary and
Secondary Education Act of 1965, By inviting me to testify, I believe that you have
underscored what should be one of the major features of all Federal legislation in
the area of education, and which is a feature of the Clinton Administration’s pro-
posal, “Improving America's Schools,” that higher education has an imgortant role
{o play in helping to make schools better places in which to teach and to learn.
Increasingly, the boundaries between elementary and secondary education and
higher education have become less pronounced and the wisdom of working acrce=
those bouildaries more apparent. In ﬁhode Island, we have several examples of such
partnerships. As you are aware, the Children's Crusade for Higher Education was
initiated to encourage all children, especially those from low-income families, to stay
in school and to make the transition into postsecondary education. The 2+2 Teclv
Prep program at the Community College of Rhode Island helps students in tech-
nology areas bridge the gap between high school and college. The Rhode Island
Skills Commission is developing alternative routes to help students move from basic
education into programs that will help them train for careers, The recentl{ approved
joint doctoral program 1n education between the University of Rhode Island and
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Rhode Island College is designed to have graduate students become engaged in ad-
dressing real problems in actual schools. These are but a few examples of the fforts
underway in Khode Island to develop collaborative efforts across the educational di-
vide. This direction is emphasized in the legislation and should be promoted when-
ever possible.

From the very outset, the Elementary and Secondary Education Act identified
education as a poverty prevention tool, bacause education offers the one reai hope
for low income children to move to greater affluence. If it is to work, poor children
must be held to the same academic standards and be provided the same excellent
teachers and facilities as their more privi.eged counterprts. Higher education has
a role in this process b‘y ensuring that those college students preparing themselves
for careers in teaching have the capabilities and are provided the programs that will
make them superb teachers. Higher education also has a responsigility to help prac-
ticing teachers hone their skills and to become educational managers who can pro-
vide their students with experiences and content that engage their attention and
challenge their minds.

Consequently, Title II of the Elementary and Secondary Education Act is the most
important part of the legislation to higher education because it provides funding and
encouragement for professional development activities. Rhode Island has a good
track record of using Eisenhower funds to develop strong ongoing relationships be-
tween college faculty and elementary and secondary teachers in the area of mathe-
matics and science. We would welcome the opportunity to expand these activities
to include other content areas referenced in the National Education Goals. Our fac-
ulty members in education and arts and sciences have mu<h to offer to the school
reform movement and much to learn from this movement. Keeping higher education
institutions and State offices of higher education as active partners in Title II is es-
sential to promoting these relationships. The funding for gitle Il is also crucial; it
must be increased iff.‘Z new partnerships are to be developed beyond those in the areas
of mathematics and science.

Overall, the direction proposed for the reauthorization of the Elementary and Sec-
ondary Education Act is appropriate and in kee ing with much of the philosophy
and many of the efforts here in Rhode Island. C%ntmuing to build strong working

relationships between colleges and universities and schoals is, in our opinion, the
direction in which we must continue to move. Providing Federal funding for design-

ing and implementing improved professional development experiences for our pro-
spective teachers and practicing teachers will strengthen and deepen these collabo-
rative efforts. Therefore, we strongly endorse the proposed provisions in Title I,

Thank you very much for giving me this opportunity to address you. I would be
pleased to answer any questions that you might have.

Senator PELL. Thank you very much, indeed.

Incidentally, in the course of the hearing, all the statements will
be put in the record in full. So, it any of the witnesses care to ab-
breviate them, the full-text will be included.

I have just one question. That is what particular lack or change
would you make in the legislation if you were focusing on a single
correction? What would you say, Mr. McWalters?

Mr. MCWALTERS. A correction?

Senator PELL. A change. That is a happier phrase.

Mr. MCWALTERS. I dig not come—mayge it is because it has been
reinforcing 1itself between the six national goals, the Goals 2000
kind of steps we are trying to take.

I was looking at this with a fear that the reauthorization discus-
sion would not reinforce the other discussions. I was very pleased
that they do reinforce it.

I am more in tune with the argument that says—there is only
about 5 or—somebody—I think you said—6-percent leverage here,
and yet, with that 6 percent or 5 percent, you are talking about the
kind of fundamental redirection that I was sug%]esting when I
spoke. We have never had the all-kids agenda. We have never met
the test in that sense.

I would not restate it. I would not correct it. I would like that
reinforced, the boldness of that statement, because I fear that we
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are still—this issue that we are not doing it well—and there is this
kind of, you know, flagellation about public education that 1 just
think is unwarranted in terms of what we have been doing, but if
we are going to do what we are now asked to do, the explicit rela-
tiogship between the economy, the 13-to-1 versus the 3-to-1
and——

Senator PELL. Seventeen-to-one.

Mr. MCWALTERS. Seventeen-to-one. Now it is 3-to-1, and one of
them is a minority.

That is raising the most fundamental issues that this country is
going to ever face, and it is that part that I want brought out to
the table. Rico said it a little bit as if we used to be able to—well,
educators.

As a commissioner, I would like to think I have always—either
me or my predecessors have always represented the all-kids agen-
da, but we raised it as kind of a—it’s a moral issue, and it still is
for me, but now I see this as a fundamental economic issue, and
that is a radical change in the relationship, and it is not a good
one.

I do not want to go on record as the person who said I want to
produce cogs for the great industrial machine, but the truth is that
is exactly what we did. Twenty percent of the students finish at
high performance, 80 percent sort themselves out, and that met the
needs of an industrial economy. So, I was in cahoots with the econ-
omy whether I ever wanted to say it or not.

Now that we are going to say all kids and somehody says why
all kids, I would like to say it is because I always believed that,
but the truth is it is because the environment, the economy, is now
telling me we need all kids. That is the best news I have ever
heard as an educator.

So, it is the all-kids part of this in explicit public policy that I
think is the center of what you are trying to pull off with 5-percent
leverage, more money.

Senator PELL. Commissioner Petrocelli?

Mr. PETROCELLI. There is—I would dearly like to see more em-
phasis on—you know, there is a lot of talk about involving partner-
ships and tie community and parents groups, but we still have a
very industry-directed legislation.

We speak about that, but meanwhile, in the communities, all
over this country, there are people working very hard to attain
those same set of goals.

I would love to find a way that those programs can be recognized
and supported. They go hand in hand.

We have literacy programs. Literacy programs for adults are ex-
tremely important—that is the person you want to go home and
deal with tﬂe child—and they really go around begging. They are
all charity cases. They are talking to the national goals o this
country. They exist, and we now create law that says wouldn’t it
be nice to stimulate the existence of such things, and we have to
build a bureaucracy to make sure.

So, 1 would love to see some imaginative way that says, yes, you
can come into a State like Rhode Island or Washington or else-
where and recognize that there are people who have devoted en-
ergy and time, and they are successful. It cannot be measured very
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easily. It does not need a great bureaucracy to uncover them. You
probably sit on the boards, as honorary members, of all of them—
and get some help into those groups that are working right at the
grassroots level on their own volition. We ignore them, and that is
one point.

When I mentioned earlier—I certainly did not want to offend any
professional educators along the way—that it is the first time in
our history that we must and that we never have—I just want to
remind you, on a personal note, I should not—based on the 1930
model, 1932 model, I should not be sitting here giving testimony
to you.

I should be cleaning looms in Pawtucket at Lorraine Mills on
Middle Spring Avenue, because that is where my father was em-
ployed, and my father never went to school, and he was, by our
standards, illiterate, and that is all it took to clean looms, and soci-
ety would have demanded much better, that if I did not get edu-
cated, I could replace him.

Thank the good Lord that my father had the foresight to recog-
nize that I should have been educated and the family structure to
support that, because after the man died, he never even left me his
job. They no longer have looms to be cleaned at the Lorraine Mill.
I think it is an outlet for something.

The difference was that there was self-motivation within the
family and self-motivation within the students. There was some-
thing to be gained, and there was something to be lost, and too
many of our poor children right now have very little to lose, and
what is keeping them in there, to a great extent, are the local vol-
unteer groups that are dealing with them and their families to help
them, and I wish—if I were to change one thing, I wish I could
have a subtitle that says let us recognize the strength of that and
just not give it an occasional nice word or a medal, let us give it
some support against a set of standards.

Senator PELL. Thank you very much, and we are welcoming
some of these children who are coming in now to join the hearing.
Welcome.

I will now turn to my friend and colleague, Congressman Reed.

Mr. REED. Thank you, Senator.

Peter and Rico, it is nice to see that Rhode Island has such com-
petent and committed people who are articulately arguing for edu-
cational reform and, coincidentally, money.

Mr. MCWALTERS. Right.

Mr. REED. We are doing that in Washington, too.

Peter——

Mr. MCWALTERS. Yes.

Mr. REED. [continuing]} you mentioned that one thing we need in
terms of professional development is a more collegial approach, and
it seems to me-—and this is impressionistic—that a lot of our teach-
ers feel isolated alone in a classroom, even within this building——

Mr. MCWALTERS. Right.

Mr. REED. [continuing] that there is not the structure where they
can collaborate in a systematic way with their colleagues, with
their principal as an educational leader, and that seems to me
something that we want to change fundamentally.
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Now, I would hope that this legislation will do that, and I would
appreciate any insights you might have on how we do it better.
Mr. MCWALTERS. First, I want to reinforce your observation.

It is amazing to me that, in the traditions that we set up be-
tween managing schools and then the labor-management relation-
ships, it is easy for us to talk about the “union” issue, but whether
you are in a union system or not, there is a pervading structural
question that the industry has systematically set up over a long pe-
riod of time, and that is the phenomena where, if you go into most
schools in this country, you will still find it that, when the teacher
finally goes in the room, they close the door, and they put a piece
of paper over the little window.

That is not a union-dictated behavior. I do not know where it
came from, but we have got it, to the extent that one of the great-
est threats—and 1 do not mean physical threats, just one of the
greatest threats in the conversation is getting that door open in a
nonjudgment, nonsupervisory way and getting the conversation
going about good practice.

So, even though we are an industry people—we are a people in-
dustry, we are not bricks—for some reason, we are tremendously
isolated.

Now, that means, to me, when you talk about how we go there—
I do fear, quite honestly, that the preoccupation with the broken
system and this tremendous impatience, both in the political sense
and in the economic sense—we have got to fix it quick; even though
it took us 150 years to create it, we have got to have it fixed next
week—that, in that, this issue of collegial and/or development will
be a short-term—kind of, okay, we gave you a couple of months to
talk about it, is it done yet?—and it will turn into something that
1 consider, under the accountability rubric, a heavyhanded profes-
sional intervention, and if you know Linda Darling Hammoend and
that kind of person, the research suggests that a very, very bad
thing to do when you are trying to really retool a system.

The trick is how do you set up a system that actually encourages
and supports high risk if, on the other hand, you are talking about,
well, gee, you tried it, but it did not work, you are out.

1 think that is—I have tremendous fears that the needed—and
I agree, we need systems that are done—that do not just change
the margins. We are talking systemic fundamental change.

That means high risk, that means involvement, that means risk,
that means professional access to each other like nothing we have
ever seen, and yet, at the same time, it is not something that can
be done without people sitting down and agreeing in a compact
or—and I do not mean contract in the labor-management sense but
in the accountability sense, good faith, that says this is not in the
margin, folks; we are ready to be explicit, we are ready to report
out publicly, but we need access to ourselves.

Beyond that, Congressman, I think it is the same old issues. You
have got to believe that we have met the enemy and it is us, that
we are the most compassionate group.

We are the only industry left that even deals with children. The
family is breaking up. The church is in question. The social service
system is in disarray, some would say.
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Every day, in this country, we get up, we dress our children, we
ship them off to schools, and by far and away, we are still the most
stable and compassionate and competent group dealing with that.

We have got to find a way to respect that and get access at the
very—at the table where teachers exist, and I do not think most
of us yet know enough about that. We do not spend enough time
there.

Mr. REED. Just a quick followup. My sense—and again, impres-
sionistic—is that that ethic you have talked about, that wanting to
get together, exists in the teaching community.

Mr. MCWALTERS. Look at the PROBE survey in Providence. I
mean if there is any doubt about that, that put it to bed for me,
and that just reinforces anecdotal informaticu we all have.

I think teachers are more at the edge of this discussion than
most of us are, but we have not found the institutional mechanisms
to bring it to the table in meaningful and substantive ways. I
agree. :

Mr. REED. Thank you.

Rick, a question. Since you are representing, as you do so well,
higher education and you have a tremendous role in the education
of teachers and the continuing development, I am wondering
whether or not the higher education system is prepared to—I hesi-
tate to use the term—give some sort of iimited warranty to school
systems that the people that they send into the school systems and
their graduates are ready when they arrive but, more importantly,
will have access back to the higher education system to be—to con-
tinue to do that.

I know there are financial questions here about who pays for it
and everything else, but one vision of a new system is a system in
which a teacher leaves, graduates from their reparatory univer-
sity or college, but never leaves that college ang university behind,
because it is always there as a reference point and a source of guid-
ance, and I wonder if you could comment or elaborate.

Mr. PETROCELLI. I think we definitely have to move in that direc-
tion. Keep in mind that colleges and universities give a bunch of
professional degrees which have a great implied warranty to them.

When we produce a chemist, we turn that chemist loose on the
world with the warranty that they are not going to destroy it, hope-
fully, that they know what they are doing, a medical technician,
and in many of those areas, there is a tight bond that continues
in that professional area back to continuing education, so to speak.

I think that same implied warranty has to be assessed once we
put our hands in higher education and say this is a teacher for you.

1 have always been struck by the difference between the Japa-
nese system and our system which allows so much in-service train-
ing time for its elementary/secondary teachers, as opposed to the
very minimal amount of time that we allow, and I was always
somewhat dismayed, ever since I was a school committee person 20
years ago, that the encouragement for teachers to continue was not
always heavily focused on their disciplines. That is why I made the
reference to administration.

Rhode Island says you must have a Master’s degree. Well, a
great number of those Master's degrees are in educational adminis-
tration, but whose fault is that? Is that the teachers’ fault?
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I really blame higher education to a great extent. We are the
ones who offered those kind of classes.

Senator PELL. Could you hold the microphone a little closer?

Mr. PETROCELLI. Oh, yes.

Senator PELL. Thank you.

Mr. PETROCELLL. If I may just make comment, Representative,
based on the fact that it was apparent that both Peter and I were
asking for more money.

Mr. REED. I would be disappointed, Rick, if you did not.

Mr. PETROCELLL Yes.

Mr. MCWALTERS. I was trying to be clear.

Mr. PETROCELLL I just think that the terms we have to come to,
since this is one of the few areas that truly deals with the future
of the country—that is, what character will the country have in the
character of its citizens—this is really not an expense, but it is an
investment, and if we can somehow think in those terms, then the
policymakers, I think, will have a clearer time.

We have shown studies in Rhode Island time and again on the
impact of the Pathways to Progress program by which poor single
parents are encouraged to go to college.

There is a d:fference, a swing of nearly $300,000 in the lives of
those children depending on whether or not they get educated or
do not get edwcated, $300,000 of contribution or $300,000 of aid.

So, somehow we must come to terms with the idea that this is
a sound investment which any capitalist businessman would make
if they understood the terms, and if there were a way we can fund
out of endowment concepts, so that the return that is sure to come
offsets the future expenditures, I think it would be well worth the
while, and it is not an investment that can be put off forever.

We are making a very large investment, but if we continue to
focus in those terms, get off the idea that this is just another ex-
pense, I think we will be well served, the policymakers will be well
served.

Mr. MCWALTERS. Congressman, I just wanted to point out some-
thing about the higher education connection and reinforce the criti-
cal nature of this, and I have heard these statements made and I
have come to believe them, but we have—again, we created an in-
dustry where, the day you get certified and tenured, you—it is a—
where else in something of a professional nature is that also a li-
cense to stop? I mean how did we ever do that?

Again, that is nobody’s fault, but we have set up a system where
there is a terminal point to the expectation of continuous learn-
ing—we have got to change that—and then, when you look at all
the money that is spent in the cycle of a rat race to “get the creden-
tial” and that is not fundamentally connected to schools? We are
not using master teachers as routinely in universities? We are not
demanding that the university experience be fundamentally con-
nected on a research discussion to schools.

So, there is an enormous structural change that, if we can get
at that one, it will affect this issue of collegiality and lifelong learn-
ing and bring the professional richness to the classroom that right
now is lost in the images that, even in our industry, somehow it
is better to be a high school teacher than a second-grade teacher.
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That is wrong, and there is a powerful structural thing we need to
work out here.

Senator PELL. Thank you very much.

Congresswoman Unsoeld.

Mrs. UNSOELD. Thank you, Senator Pell.

I want to take advantage of your expertise, but it means straying
somewhat from the topic, but maybe you have given me the invita-
tion by talking about the need for systemic fundamental change
and the all-kids agenda. So, let me try this.

Eighty two percent of those occupying beds in our prisons are
high school dropouts. Forty percent of the kids coming to school for
the first time are unprepared to learn.

What role is there at the Federal level and in our public school
- systems for early childhood education? What do you recommend?

Mr. MCWALTERS. Well, I obviously recommend that we have uni-
versal access, particularly for those who need it the most, since the
research—we feel embarrassed that the research is so clear. The
public policy decisions have actually already been made, as in a
strategy, and yet, we do not invest in it. So, clearly, from three to
five is critical.

The whole issue now of prebirth—I mean the whole issue of well
babies and the whole—as a matter of fact, I have said—and | mean
this, but I do not mean it as a research statement—there is every
reason to believe now, looking at the demographics of performance
against social class and investment, that you could shut down
America’s secondary schools and give a test in September of the
ninth grade and one in June of the 12th grade and you would get
the same line.

I am not suggesting we do not learn, but you would not change
the who gets what. That is quite contrary to the early grades.

You give me a world-class fourth-grader—and I do not believe
this country cannot do that. We can produce a world-class fourth-
grader, and the rest—it does not solve itself, it never will, but it
will radically change the system of trying to compensate for a sys-
tem that has failed versus providing real equal outcomes and ac-
cess to children as they hit the puberty years and that kind of
thing, radically different.

Something that frightens me, though, in this discussion is that
I have been sitting here talking about all kids, high standards, but
remember, some parts of this proposal acknowledge that we need
to focus and concentrate the money where the children need it
most, and I agree with that, but as soon as you focus this kind of
resources, if the 5 percent is focused in the most urban or most
needy places, it further alienates the system that does not think it
is broken and basically says this is an urban problem, and I have
some concerns that that—that this kind of split in our culture
would be reinforced not by your intentions but by the limited re-
sources you bring and your attempt to go to where it is needed the
most.

Mr. PETROCELLL It is a poverty problem.

Each and every year I look at the SAT scores, and 7 do not have
great value placed on them as predictors of performance, but at
least they are a comparable measure of things, and I feel com-
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fortable that I could predict anybody’s SAT scores in America if you
tell me the family income.

Year after year, it is a straightline relationship, so straight a line
that, if someone had turned that in as a scientific thesis, the major
professor may have thought they fixed the data points.

We have got to deal with that, and that data, interestingly
enough, transcends every other criteria. Whether it is urban or
non-urban or the west coast or the east coast, there is a
straightline relationship beiween the poverty level of the family
and the SAT scores.

So, in stressing all children, there is no question that that en-
compasses these poor children from poor families.

It is a very difficult place, America, to be a child, and that is the
root of our problem, and we may fix the buildings, but we have
got—that is why my earlier plea that those youngsters who deal—
those volunteer groups that deal—what is essentially early edu-
cation—be encouraged, and further, to get back to my other earlier
plea, when it works, let us do it.

How can every economist tell us that Head Start has a return
on investment that is so gorgeous and we still only reach 25 per-
cent of the folks?

What is a country thinking of when it does that, when those
workers are essential to pay vur future retirement benefits?

Senator PELL. Thank you very much, indeed, for being with us,
and we will alternate the presiding of the panels. It is now the turn
of Congressman Reed, my colleague on the same committee.

Mr. REED. Thank you very much.

Mr. PETROCELLI. Thank you.

Mr. MCWALTERS. Thank you.

Mr. REED. We would like to get started again, if you will, because
the Senator and Representative Unsoeld and I have to catch a
plane back to Washington this afternoon.

The second panel is composed of Dr. Ted Eddy and Dr. Ted Sizer.
Both of them are preeminent experts in the field of education re-
form—Dr. Eddy, the former President of the University of Rhode
Island, and Dr. Sizer of Brown University, the Coalition for Essen-
tial Schools—and we are very glad that they are here today.

We are waiting to change the tape and let the children observe
the intricacies of cable television.

Once again, we would like to resume the hearing with the second
panel, composed of Dr. Edward Eddy, former President of the Uni-
versity of Rhode Island and now the chief architect of the PROBE
report for the Providence School Department, and Dr. Theodore
Sizer from the Coalition of Essential Schools, and Dr. Eddy, would

ou please begin, and I can remind I\{ou that your statement will
ge in the record. So, if you would like to summarize, that would
be entirely appropriate. Thank you, Dr. Eddy.

STATEMENTS OF EDWARD EDDY, CHAIRMAN, PROVIDENCE
BLUEPRINT FOR EDUCATION, PROVIDENCE, RHODE ISLLAND;
AND THEODORE SIZER, CHAIRMAN, COALITION OF ESSEN-
TIAL SCHOOLS, PROVIDENCE, RHODE ISLAND

Dr. Eppy. Thank you very much.
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Senator Pell, Representative Reed, and Representative Unsoeld,
the observations I am going to make are based on an exciting and,
hopefully, fully productive experience of the past two years on the
front lines of school reform.

In Providence, we have completed, under the close guidance of an
independent 32-member citizen commission an examination of an
urban school system which well may be the most thorough ever un-
dertaken.

The PROBE, Providence Blueprint for Education Commission,
made 39 recommendations for sweeping reform, from attitudes and
techniques in the classroom to selection of the school board, from
priorities for principals to grievances over broken sinks.

Our State newspaper, the Providence Journal, has been particu-
larly thorough and accurate in its coverage of the PROBE study
and of the efforts toward implementation. Thus far, the Journal
has published over 40 articles and nine editorials on Providence
schoo] reform.

I mention this media coverage and the subsequent widespread
community concern because our assessment and move to reform
have gained ownership of a far wider segment of our community
than one usually expects or even hopes for.

PROBE has been endorsed by the Mayor, City Council, School
Board, Superintendent, Teachers Union and now its national exec-
utive, Albert Shankar, parents and community groups and the
business community.

All of this is just a prelude for our first word of advice to you.

On the basis of our experience, we urge you to use this piece of
Federal legislation to encourage strongly independent community-
based assessments of the schools and community-basced reform.
Only when a community itself finds out what is wrong will it start
to do what is right. The best system of schooling is one which
comes out of the community in response to identified needs, not one
which is imposed by either State or Federal Government.

We have learned through PROBE that each school should have
its own personality, should be owned by the teachers and the par-
ents, should be responsive to the needs of its particular constitu-
ents, not those of an anonymous office in Washington or in the
State capitals.

Of course, there must be some measure of uniformity and trans-
ferability, but it is the life and spirit within the individual school
which gives it vitality, not the statistics on the desk of a govern-
ment officer.

Right now, the Providence schools are owned by more segments
of the community than probably at any other time in their recent
history. Providence has reclaimed its schools.

The Chamber of Commerce, for instance, took the unprecedented
step of pulling $200,000 from its carefully accumulated epn.. »wment
fund to support for the first two years a fund-raiser/grant-writer for
the city’s schools in the hope of tapping national funds for innova-
tive reform programs, and a dozen corporations, banks, and busi-
nesses thus far have come forward with grants for innovative
school reform.
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My second point is to urge you to keep the steady eye of the leg-
islation fixed on the crucial central interaction of the individual
teacher and the individual student.

Do not play the systems game with Federal legislation. Do not
attempt to institutionalize education either through the State gov-
ernment or the Federal Government. Keep it straight and simple.
Do only what will encourage better teachers and better students.

Four years from now, be ready to defend each segment of the leg-
islation on the sole measure of how it helped the kids in the class-
room, not how many scores went up or how many times a system
responded to Federal reports.

To that end, and thirdly, I urge you to provide funding for added
development assistance and training for teachers through the
schools. Only 24 percent of Providence teachers in our survey felt
that they had adequate input in fashioning professional develop-
ment opportunities. I speak especially of those traditional teachers
who may not be in touch with the traditional students. By tradi-
tional students, ] mean those who come from parented homes
locked in American ways of living and coping. According to the
Mayor's office, in Providence alone, for example, almost one-third
of all current students were not residents of the United States
three years ago.

A traditional teacher needs all kinds of guidance if she or he is
to respond effectively to those non-traditional students and to their
parents or surrogate parents.

This could include more training and encouraging active learning
in the classroom, or it might mean acquiring a new language, such
as Spanish, for example.

Whatever it is that the teacher needs, it should be identified and
a program set up by the teachers themselves, preferably in their
individual schools.

We have had enough professional development designed and
mandated by absentee educators. School-based, teacher-designed
professional development is the route to follow.

To do this, as well as many other important tasks, will require
more teacher time for planning and interaction. We were shocked
to discover that the average Providence principal spends only 150
minutes a year working with his or her faculty in planning and in
swapping ideas. That is the equivalent of five minutes per week.

We have permitted a myth of supposedly desirable separation
and individual freedom to end up isolating teachers. Professionals
in all other occupations interact regularly. So should teachers, and
they must have the time to do so.

Finally, from our study of one city’s schools compared with other
comparable districts, we urge you to fund systems of evaluation for
school personnel.

Over 60 percent of Providence teachers responded to our survey.
Eighty nine percent of the respondents stated that teacher incom-
petence is not addressed in the schools, and why? Because frankly,
no one in education, at all levels, has yet devised a good and effec-
tive fair way to evaluate teacher performance. This, to my mind,
is a serious national concern.
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You could contribute mightily to education at all levels by en-
couraging sound, realistic research and experimentation into fair
but thorough methods of evaluation of performance.

I am not going to take your time to restate my themes but only
to note that, right now, I think you have the rare opportunity to
do something truly significant in education, because there is so
much foment throughout the Nation with regard to school reform,
but you must route Federal programs through the schools and their
communities, encouragement by all means but not control.

Thank you,

[The prepared statement of Dr. Eddy follows:]

STATEMENT OF DR. EDWARD EDDY, CHAIRMAN, PROVIDENCE BLUEPRINT FOR
EDUCATION, PROVIDENCE, RHODE ISLAND

The observations I am going to make are based on an exciting and, hopefully, pro-
ductive experience of theé)ast two years on the front lines of school reform. In Provi-
dence, we have completed, under the close guidance of an independent, 33-member
citizen commission, an examination of an urban school system which may well be
the most thorough ever undertaken, The PROBE, (Providence Blueprint for Edu-
cation) Commission, made 39 recommendations for sweeping reform—from attitudes
and techniques in the classroom to selection of the School Board, from priorities for
principals to grievances over a broken sink.

Our State newspaper, the Providence Journal, has been particularly thorough—
and accurate—in its coverage of the PROBE study and of the efforts toward imple-
mentation. Thus far, the Journal has published over 40 articles and nine editorials
on Providence school reform. As a result of the media coverage and the subsequent
widespread community concern, our assessment and move to reform have gained
ownership of a far wider segment of our community than one usually expects—or
even hoges for. PROBE has been endorsed by the Mayor, City Council, School
Board, Superintendent, Teachers Union (and now its national executive, Albert
Shanker), parents and community groups, Commissioner of Education, and the busi-
ness community.,

All of this is just a prelude for our first word of advice to you. On the basis of
our experience, we urge you to use this piece of Federal legislation to encourage
strongly community-based assessments of the schools and community-based reform.
The best system of schooling is one which comes out of the community in response
to identified needs, not one which is imposed by either State or Federal Govern-
ment. We have learned through PROBE that each school should have its own per-
sonality, should be owned by the teachers and the parents, should be responsive to
the needs of its particular constituents, not those of an anonymous office in Wash-
ington or in the gtate capitals. Of course, there must be some measure of uniformit
and transferability—but it's the life and spirit within the individual school whic
gives it vitality, not the statistics on the desk of a government officer.

Right now, the Providence schools are “owned” y more segments of the commu-
nity than probably at any time in recent history. The Chamber of Commerce, for
irstance, took the unprecedented step of pulling l3200.000 from its carefully accumu-
lated endowment fund to support a und-raiser/grant-writer for the city’s schools for
two years in the expectation of tapping the national pool for innovative, reform pro-
F-ams. And a dozen corporations, banks, and businesses have come forward with
unding for special projects and programs.

My second point is to urge you to keep the steady eye of the legislation fixed on
the central, crucial interaction of the individual teacher and the individual student.
Don’t play the systems game; don't attempt to institutionalize education. Keep it
straight and simple: Do only what will encourage better teachers and better stu-
dents. Four years from now, be ready to defend each segment of the legislation on
the sole measure of how it helped the kids.

To that end, and thirdly, I urge you to provide funding for added assistance and
training for teachers, especially of those “traditional” ones who may not be in touch
with the non-traditional students. By “traditional students.” I mean those who come
from parented homes locked in American ways of living and coping. According to
the .’vﬁayor's office, in Providence alone, for example, alinost one-third of all current
students were not residents of the United States three years ago. A “traditional”
teacher nceds all kinds of guidance if she or he is to respond effectively to the non-
traditional students and to their parents or surrogate parents.
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This could include more training in encouraging active learning or it might mean
acquiring a new language. Whatever it is that the teacher needs, it should be identi-
fied and set up by the teachers themselves, preferably in their individual schools.
We have had enough professional development mandated and designed by absentee
educators. School-based, teacher-designed professional development is the route to
follow.

To do this, as well as many other important tasks, will require more teacher time
for planning and for interaction. We were shocked to discover that the average prin-
cipal in Providence spends only 150 minutes a year in planning and in swapping
ideas with his/her faculty. We have allowed a myth of separation and supposed free-
dom to isolate teachers. Professionals in all other occupations interact regularly; so
should teachers. And they must have the time to do so.

Finally. through our study of one city's schools compared with other comparable
districts, we urge you to fund systems of evaluation for school personnel. Over 67
percent of Providence teachers responded to our survey. Eighty nine percent of the
respondents stated that teacher incompetence is not addressed. Why? Because no
one in education—at any level, I would claim—has yet devised a good and effective
way to evaluate teacher performance. You could help education at all levels by en-

couraging sound, realistic research into fair but thorough methods of performance
evaluation.

1 won't take the time to restate my themes but only to say that you have a rare
chance in a time of educational reform to do something truly significant if it is kept
at the school and community level.

Mr. REED. Thank you, Dr. Eddy.

Dr. Sizer?

Dr. Sizer. Thank you.

Let me express my appreciation to Senator Pell and Congress-
man Reed for the invitation to participate in this hearing and to
welcome Congresswoman Unsoeld to Rhode Island.

I am delighted you are here in the apple season. I suggest, as
a Congresswoman from the State of Washington, you sample the
superior fruit that comes from New England trees.

Let me focus quickly on professional development and to do so
in general rather than drawing from particular parts of the Act.

Let me begin with some very simple truisms.

We learn what we want and need to learn, and the more in-
tensely we require some particular knowledge or skill, the more as-
siduously do we seek it. '

We learn what we use.

Good teachers are proud people. A profession which trusts its
practitioners attracts and holds proud people.

No two good schools are ever quite alike.

No good schnol is precisely the same from one year to the next.

Truisms, common sense. What do these say about professional
development?

They say to let the precise people who require the new knowl-
edge and skills to decide what those might be and how they wish
to gain them,

It is to expect to see how these new knowledges and skills, to
some sensible degree, ultimately play out for the benefit of the
school, most particularly its students.

It implies that government ke~n a very light hand on control of
what one might call the input; :nat is, do not ensnare applicants
for moneys in a welter of stipulations and regulations.

It means being deliberately flexible, encouraging different sorts
of professional development from even apparently similar schools.
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Again, my text is fuller, and let me just, in precis form, reflect
on what these truisms and their implications might mean for pub-
lic policy.

It means that money is given to the people who have immediate
and compelling reasons to need it, the same message that you re-
ceived powerfully from President Eddy.

It means that professional development be directly connected
with school reform, that professional development is not only for
the individual. It is for the individual as part of the collectivity
which is a school faculty.

It means that professional development is organized around what
we know about learning, about incentives, about learning what one
needs to know, whether the learner is a child or an adult.

It trusts the people for whom the professional development is
targeted to decige what that opportunity will be. It trusts them,
the most gowerful and least-used word in American education.

It sensibly changes the roles of the governmental units above the
individual schools—that is, the districts, the States, the colleges
and universities, the Federal Government—from directors—thou -
shall do this—to nurturers: Here are powerful ideas, let us link
arms and see whether those ideas can play out on behalf of young-
sters.

Finally, it asks that the investment in professional development
lead somewhere professionally in the observable practice of the
schools and in the education of the students.

This evaluation is not so much in whether the participants in it
liked the professional development programs, which is a common
barometer now, but whether, in fact, the schools are different be-
cause of them.

It is on this point that I have particular concern in the shape of
the current legislation before us and the overarching umbrella leg-
islation introduced by the Clinton administration, is that we are all
for standards, we are all for shifting the attention of policy folk, of
parents, of teachers, of school boards to output.

The danger in the current moment is that the definition of that
output, the youngsters’ display of their mastery of these standards,
can be easily and grotesquely distorted and trivialized.

The reduction of what is in my child’s heart and head to a 80-
minute test with a numerical score is trivialization. Further, it is
distortion, is that much of the testing in this country that goes on
now does not tell us accurately what we need to know and, as the
record clearly shows, often hurts kids.

Further, there is no evidence that closely-aligned—and this is a
word from the Act—systems of accountability, of goals and stand-
ards and tests and regulations, work. If they did work, the State
of New York’s schools would produce kids dramatically more com-
petent than those in the other 49 States. As you know, through the
regents, there has been, in fact, a closely-aligned rational, in a sort
of philosophical sense, but clearly ineffective system.

Furthermore, as we have seen in the quite unseemly howling and
screaming among the Washington association establishment, every
special interest group wants to get its thing into the national goals
before they are locked into law, and what we are seeing is a
politicization of the standard-setting which has a lot to do with peo-
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ple’s sense of their professional dignity and not an awful lot to do
with kids, and so, I urge you, as Peter said, as Ted Eddy said, put
a very, very light hand on the definition of standards, both at the
Stgte and the Federal level, or we will end up with trivial stand-
ards.

If we believe in rigorous standards, they have to come, as Ted
Eddy said, from the people who have a stake in them, and that is
mom and dad and the teachers and the folks in an individual
school, and so, I think we should—as we move toward higher
standards and a different way of looking at these matters, we have
to attend very carefully to the flashing yellow light which says the
very rational system of top-down control, even when shrouded with
rhetoric about school-site authority, has not worked, and the evi-
dence from all sorts of quarters, including, for instance, the recent
Rand study on Chapter 1 funding—it has not worked.

Further, all of us responsible for children have to remember that
public education is the one institution in this society which the citi-
zen is compelled to do, with the exception, of course, of the military
draft in times of war, but if government is to compel young chil-
dren to go to school, then government must be very, very sensitive
to the rights of parents, to the rights of communities.

Government should be, 2bove all—and the Federal Governmens,
in particular—a powerful persuader but not a mandator.

The Act, as it is unfolding, as Peter McWalters ?ointed out, rep-
resents the possibility for a major breakthrough of a different way
of looking at a fine old institution which has outlived its time, but
as we move ahead in shaping this Act, I beg you to attend to his-
tory of centrally-controlled standards, whether in this country or in
others, attend carefully to it, and to attend very carefully to the
voices of those represented here but all across the country who
know that the movement for really engaged and rigorous learning
has to start and has to end at the most local level, the individual
school.

Thank you.

[The prepared statement of Dr. Sizer follows:]
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Professional Development and the Federal Role
by Ted Sizer
_-' Let me express my appreciztion to Senator Pell and Congressman Reed

for the invitation to particpate in this hearing. Let me also welcome
Congresswoman Unsoald from the other coast, to Rhode Isiand,

| We meet today to discuss the professional development of educators,
o and the role in this matter which the federal government might best play.

Let me begin with some simple truisms.

We learn what we want and need to learn, and the more intensely we

require some particular knowledge or skill the more assiduously do we seek
.

— We learn what we use.

— Good teachers are proud people. A profession which trusts its
i practitioners attracts and helds proud people.

No two good schools are ever quite alike.
T No good school is precisely the same from one year 1o the next.

W ot What do these homilies imply for the professional development of
e teachers and other school professiorals?

Let the preclse people who require the *new knowledge and skills”
decide what those might be and how they wish to gain them. That is, give the
A lon's share of the professional development money to the indfvidual
- . schools and let them decide how to deploy It. At all costs avoid tokenism and

- de facto patronage ("We had some teachers on this district professional

’ development committee and they spoke for all teachers"... "The district jevel
union professional development committee decides what the teachers
want"... "The jegislature will mandate what the teachers know and lock their
promotions and salary increments to thelr 'getting' this at the local
universities®.....) .

Expect to see how those "new knowledges and skills*, to some sensible
degree, ltimately play out for the bemefit of the school, most particularly lts
e students. That is—agaln, to some sensible degree —expect to see that "new
— knowledge and skills” in use, not primarily for purposes of evaluation but as

NS & signal that the Investment in “new knowledge" is being exerdsed, shaped,

. adapted, enriched—fundamentally used —in the repertolre of the
- professlonal.

Keep & very light hand on control f the “input”. That s, don't
ensnare applicants for moneys in & welter of stipulations and regulations
which the "donor” Insists must guide the applicants. Glve them room,
Assumne that they know better than you do what is best for thelr students and
thus for themselves. Trust them. And then watch thelr schools and thelr
students sensitively but carefully thereafter,
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Be deliberately flexible, expecting—indeed encouraging—different sorts
of professional development pians from apparently "similar” schoals. Glve
incentives for a school's faculty members to gt together, to decide on their
genlus, their needs, thelr hopes, thair plans, and to come up with & plan to
meet them. And never assume that any school stands still, that ite "r. eds”
are forever fixed or its direction immovable.

Grant some money directly to individual professionals, these sums
large enough to allow Individuals to undertake pieces of serlous work or
study. (That s, allow for the fact that even small professional groups—a
school’s faculty—can ezsily suffer from tyrannies of the majority). And assign
some moneys to the districts and states to use to prepare themselves to
respond to what the individual schools may request, and, too, to frame
arguments and evidence and examples about "better” practice and more
sensible, rigorous work.

‘What might this mean?

1t glves the money to people who have immediate and compelling
reasons 0 need it, to use ft well and to attend to its fruits.

It asks that the investment lead here professionally—in the
observable practice at the schools and the education of the students. The
"evaluation” then s not 8o mwuch In whether the participants “liked" the
professional development programs delivered to them (a common barometer
now) but in whethor thelr schools are different and betier for them.

This “output” aspect can be essily and grotesquely trivialized ("Test
scotes muat rise at least 1% each quarter...”) ot left hopelesaly in the grip of
public relations snake ofl ("See how happy the children are...”). However, the
matter of assessing the effect of this professional development s no more or
less difficult than assessing the "goodness” of schools in general: it has to be
handled in a manner as sensitive as it is rigorous, and as attentive to time
and context as it is to some basic standards.

It consects professional development directly with school reform: The
faculty decides what it needs to know to get ahead with its own renewal or
redesign. The redesign has to reflect tha practical implications of the "use” of
the "new knowledge and skills".

It organizes professional development around what we know about
learning—iearning whether by chidren or adults.

It trusts the people for whom the professional development Is targeted
to decide what that opportunity will be. As we learn by ~xamining the way we
administer schools, we Americans belleve that teachers are poor judges of
what they need to know. However—sad to say—everyone else is probably
even a worse judge. How can I, #it"ing in the district office, or the state capital
or in Washington, possibly know as well what a achool and its professionals
noed better than they do? To believe that I do is an act of breathtsking
arrogance. The widely-held low opinlon of professional development of
toachers and principals nationally at the least suggests that those of us who
presume to know better and who have kept control of these matters for s0
many deacdes shotw some much needed humdlity In face of that sobering
evidence.

It sensibly changes the roles of the g wernmental units above the
indimidual schools—the districts, the states, the colleges and universities, the
feders! government, from directors to murturers. Tt puts them in the role of




Q

FRICgm

PAFullToxt Provided by ERIC

36

supporters, of teachers-on-demand, of goaders with new ideas, of leaders
toward worthwhile practice—but always as persuaders and not commanders.
Ther role here is more of Martin Luther King Jr than of Napoleon. To lead by
persuaslon is subtler, more time cc. suming, more intense—and, given the
natuze of echooling and learning where the key matters are almost all in the
hands of the adult dosest to the child—far more effective. That is, delegation
of authority for the shape and control of educational professional
development is not only respectfui: It is also coldly efficient.

Schools will not improve unless those who do the daily work In those
places want change to happen and are willing to sheatder the risks and
heartaches and joys of pressing that change. If we want better schools in this
country we have to support the only people who ultimately can make {t
happen: the professionals on the line.

This will take some doing: Americans have a long habit of demeaning
those who wark with children, whether they be teachers or principals or
mothers. The hierarchy—the district and state offices for professional
devalopment, the university pecple itke myself—has {ts dignities to defend,
and a Jock on the money, The kind of shift T am suggesting here may square
with common sense and the record we have compiled in our work with
schools quietly signals the need for profound reform, but the changes
suggested here will stll be vigorously attacked.

More iy the plty.
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Mr. REED. Thank you very much, Dr. Sizer and Dr. Eddy.
I would like to begin with a question. We are in the process of
a reform movement with Federal legislation, locally with the
PROBE report, locally with efforts throughout 2very community in
this State, one way or another.

I think it would be helpful to sort of envision what the ideal solu-
tion might be, even understanding it is a long road to that solution,
and I am sensing from both your comments—and I would like you
both to respond—that, in the best system, you would have a prin-
cipal in a school who is an education curriculum leader, who is ac-
tively engaged with his or her faculty, and helping the faculty de-
veloping themselves as much as they are developing children. This
is contrary to the model that we see today, and I wonder if you
could just elaborate on whether that is an accurate sort of vision
o}f; where we might be going and any other advice as to how to get
there.

Dr. EDDY. Well, I think one of the most unfortunate aspects that
we uncovered in the operation of the schools in the PROBE study
was to discover that the principals all wanted to be what you are
talking about, the leaders, and all hoped to be, but they were en-
gaged in activities such as supervising the lunchroom, which be-
came a far higher priority because of the circumstances in which
they were placed.

As a matter of fact, I talked to one principal just a few minutes
ago who left because she had lunch duty at her school and could
not stay, and this became much more important to most of them
or talking with—than talking with parents, than talking—evaluat-
ing teachers goes way down the line in terms of the time they can
give and the activity and so forth.

The Superintendent in Providence has mandated that principals
spend this coming year—that principals visit the classrooms and
talk with the teachers about their evaluation at least twice during
the year.

I do not know how they are going to do it, frankly, if they con-
tinue in their round of disciplinary activities and of supervising the
lunchroom and making sure everybody gets on the bus.

We call them, in Providence, building administrators, and I think
that is what they are, building administrators. We do not have edu-
cators in the school system. Many of them are capable of being edu-
cators, but we do not really have educators. We have building ad-
ministrators.

Mr. REED. Dr. Sizer?

Dr. SizeR. I will say it for President Eddy. He did not have to
supervise the cafeterias at URI on a daily basis.

Dr. EDDY. Not daily.

Dr. S1zEr. Only when there were food fights.

I think there are two States that should be looked at carefully.

One is the State of Rhode Island, where the Board of Regents for
Elementary and Secondary Education, led by Pete McWalters, have
evolved a wonderful reciprocal conversation between individual
schools and school districts in parts of the State and the State au-
thorities working collectively in developing loose but important
frameworks of standards and beginning to get some focus with the
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initiative fundamentally at the local level and the evolution of how
those standards might be addressed coming from the local level.

One of the great values of a small State is that we can have a
conversation from east to west and north to south, and I think the
importance of the small governmental unit and how it can be re-
sourcefully done—that is, the claims of the State and the claims of
the parents the locality can work out, and I think the Naticn
should be jooking very carefully at what is evolving here.

The other State which is moving in a different direction is New
York, a much larger State, where the regents there and Commis-
sioner Sobel, in association with a wide variety of schools, is mov-
ing toward an accountability system which works not on centrally
administered tests or elaborate lists of things to cover—indeed the
New York system was rejected, and the new direction brought—the
fact that it is happening in New York makes it particularly inter-
esting.

It is a combination of the display by individual schools of stu-
dents’ work, not the tokens of the work in the form of tests but the
real work, the real writing, the real science, defended orally and
using videotape, and the examination by outsiders of this real stu-
dent work, combined with an American variant on the British sys-
tem of inspection.

One of Her Majesty’s Inspectors of Schools, David Green, is on
the staff now in Albany and is looking for a way, in that State,
with Commissioner Sobel, to accelerate and to enrich local control,
at the same time to have a system where truly incompetent work
is quickly identified and dealt with.

Mr. REED. Thank you very much.

Senator Pell?

Senator PELL. Thank you.

As you may be aware, I have long advocated there be more hours
that our students go to school, and we have, as you know, the sta-
tistics. The days are now, in our country, 180 days a year school.
The rest of the year is vacation. In the Soviet Union, it is 210; Swe-
den, 200; Canada, 200; South Korea, 220; Japan, 243, et cetera.

Also in our country, we have 16,000 school districts, of which half
have less than 1,000 students. Isn’t this almost a question of too
much local authority? Shouldn't the standards really be set on a
more central system?

With every other educational system, it has far less local control
than we do. I realize this is not a popular thing to advance, but
from the viewpoint of the education of sur children, I wonder if we
would not achieve a better result with more hours and more days
in school and with more centralized standards.

Dr. SizEr. Well, the number of days required for attendance in
public schools are set by State authorities, not by local authorities.
I agree that we in this

Senator PELL. Excuse me for interrupting, but the curriculum is
set by the local school cornmunities.

Dr. SiZER. In some States, and in an increasing number of
States, it is set directly or indirectly, in the most powerful ways,
through State textbook adoptions, for instance, in Texas and Cali-
fornia. The locals have far less authority or they seize—they do not
seize authority—than might first be apparent.
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I think we need to—I think, on the question of time, there are
two issues: one, how much of the existing time do we use well, and
I think the answer is not much—it is harsh to say so, but I think
the research would bear that out—and secondly, we need to be far
more serious about how much our kids tend to schoolwork during
the course of a year.

The United States is the only country that has a significant num-
ber of its high school kids in tge labor force during the school year.

Sixty percent of high school kids are working regularly for pay
for strangers during the school year, and wheu I go abroad and
mention this to kids in foreign schools, they cannot—how could you
ppossibly work at McDonald’s and do your homework?

The same applies to the political pressure for teenage em loy-
ment during vacation times, is that there is, as other States have
found, a great deal of pressure to hold that 180 days, because who
is going to be the lifeguard? Who is going to man the beaches at
Cape Cod, just to pick on Massachusetts and not Rhode Island
beaches.

So, I think, Senator, it is a collection of things that all go back
to the fact that we really do not respect schooling. We do not re-
spect hard intellectual work for our kids, and we are quite pre-
pared to say we do until we have to hire somebody or until it is
too much to keep pushing the kid.

So, I think it goes right to the fabric of our values, and the bully
pulpit in the Congress and in the State legislatures is very impor-
tant to change these values, and the extent to which hearings like
this raise the stakes for all of us, folks on the street, is going to
be, in many respects, probably the most important contribution of
this Act.

Senator PELL. Just to comment there for a moment, I am struck
by the fact that, when you talk to a high school class—and I do it
quite often—I always end up asking the kids how many of you feel
that you have been working to capacity, how many feel you could
work more if properly challenged.

Almost every hand goes up to say they have not been working
to capacity, they could do more if they were challenged. It is an ex-
periment that any of us who are interested in teaching should try,
and the result will come out that way.

Dr. EDDY. We modeled after your experience, Senator Pell. We
inserted that question in our survey of students in Providence, and
it bore out what you have testified.

They want more homework, but they also want more than just
hours of homework. They want more cgallenging work. They want
more active learning.

They want—they do not want to be lectured ad nauseam. They
do not want to be talked to all the time. They want to be a part
of the learning process.

Senator PELL. Thank you very much.

Mr. REED. Mrs. Unsoeld, questions?

Mrs. UNSOELD. No. I appreciated the panel, but I will pass.

Mr. REED. Thank you very much.

Thank you, Dr. Sizer and Dr. Eddy, for joining us today, and our
next panel will convene in a few moments. Thank you.

[Recess.]
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Senator PELL. This joint hearing will come to order, and our first
witness in this panel will be Brother Daniel Casey, who represents
the Schools of the Catholic Diocese for this area.

Brother Casey.

STATEMENTS OF DANIEL F. CASEY, SUPERINTENDENT OF
SCHOOLS FOR THE CATHOLIC DIOCESE OF RHODE ISLAND,
PROVIDENCE, RHODE ISLAND; COLLEEN BIELECKI, SIXTH
GRADE TEACHER AND PROFESSIONAL DEVELOPMENT CON-
SULTANT, NORTHERN LINCOLN ELEMENTARY, LINCOLN,
RHODE ISLAND; SHIRLEY CHERRY, LIBRARIAN, PORTS-
MOUTH HKIGH SCHOOL, PORTSMOUTH, RHODE ISLAND;
DORLA LONG, FOURTH GRADE TEACHER, MATUNUCK ELE-
MENTARY SCHOOL, SOUTH KINGSTOWN, RHODE ISLAND;
AND ANDREA MATTIA, FIFTH GRADE TEACHER, HEAD
TEACHER, EDMUND W. FLYNN SCHOOL, PROVIDENCE,
RHODE ISLAND

Mr. CASEY. Thank you, Senator Pell and Representative Reed,
Representative Unsoeld.

I am very happy .or the invitation to speak, not only on behalf
of Rhode Island Catholic Schools but for the private independent
schools. I think my testimony says that Rhode Island CAPE is an
active chapter in the national group.

We have nearly 100 private schools in Rhode Island, despite the
size of the State, two-thirds Catholic and about one-third private
independent.

If you had a more leisurely schedule, Community Preparatory
School is right nearby, a private independent school serving about
60 to 80 talented inner-city students, and Bishop McVinny School
is also nearby, K to 8, serving about 450 neighborhood children.

I also think it important maybe in the context not only of the
State but nationally that I speak to one thing about Catholic
schools, that our enrollments are increasing. Last year and the
year before, 36 of the 50 States reported enroliment increases in
Catholic schools, particularly at the elementary level.

Rhode Island is the same. We had 400 more Catholic elementary
school students last September than we did the year before, and
hopefully, we will report another enroliment increase when our sta-
tistics are in for this year.

Much of that increase is in the urban inner-city areas, and the
faces of Catholic school children are dramatically chang, .g to rep-
resent the minority populations of our cities.

For example, here in Rhode Island, I believe the statisticians are
projecting 100,000 Hispanic residents by the year 2000 or some-
thing to that effect, and that is clearly mirrored in all schools and
especially in Catholic schools.

Senator PELL. That is in Providence alone, not counting Central
Falls, Pawtucket——

Mr. Casey. No, I am talking about Providence, Pawtucket,
Central Falls, sections of Cranston, even Woonsocket, West War-
wick, Newport.

Senator PELL. Thank you.

Mr. CASEY. So, whenever we talk about the reauthorization of
the Elementary and Secondary School Education Act and disadvan-
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taged children, I guess the comment is just to destroy the myth
that Catholic schools are for the affluent and to clearly State that
poor people can pay for their children’s education if they choose to
ilo1 soaand that is happening all over the country and here in Rhode
sland.

Another thing I would like to mention on Chapter 1—I was prin-
cipal of a Catholic inner-city high school in Brooklyn for 10 years,
and we had the largest Chapter 1 program of any non-public school
in the city. Half of our entering class of 300 freshmen were eligible
for Chapter 1 services.

We had eight Board of Education teachers fully employed in the

school, and 9 percent of those youngsters went on to postsecondary
schools, and I found the Chapter 1 program remarkably effective
in that one concrete instance on the border of Bedford-Stuyvesant
and Brooklyn.
- Now, since Felton, obviously in any religiously-sponsored school
in the United States, the Chapter 1 program is being implemented
orimarily through offsite—very, very few—and computer-assisted
instruction. We have some good computer programs here in Provi-
dence and Pawtucket. It is not the best, but it is all that is doable
given the Felton decision.

Another concern I have—and it is tied in with the reauthoriza-
tion, and it is local to Rhode Island and possibly a few other
States—that the rigorous application of the Felton decision to other
federally-funded programs—Chapter 2, drug-free schools—and that
has happened in our State, and we have negotiated, cooperated
Chapter 2 programs and other Federal programs using the think-
ing of the Felton decision, in other words that Federal moneys can-
not be spent on any person that has direct contact with children,
that all of the Federal moneys have to be spent in other ways—
materials, teacher in-service, but no direct contact.

So, my fear is that, in any reauthorization, that the impact of
any Federal education funding on Catholic schools and other reli-
‘giously-sponsored schools would be further inhibited if the lan-
guage of the Act does not stress equity and comparable services to
both public school students and private school students.

The National Science Foundation—and this is not an example of
Federal funding, but it is an example of what can happen. There
was an $8 million to $10 million grant given to Rhode Island and,
I think, four other States primarily for teacher in-service.

Now, all private schools in Rhode Island were excluded from that
program. We are now trying to get our own grant, you know, inde-
pendent of that, but I guess the main point of my testimony—and
I am not going to read it—is that, in any reauthorization, the eg-
uity be primarily considered private schools and public schools,
and that it not be so complex that it is very, very difficult to fit
the Catholic school youngsters into the program.

As far as school improvement in Chapter 2, we find the program,
since we have always been into school-based management in
Catholic schools—the Chapter 2 program is remarkably effective
for Catholic schools because of its flexibility.

1 have a staff of four for about 17,000 students. We rarely, if
ever, get involved in the Chapter 2. It is the local principal and the
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teachers and sometimes the parents who determine how they are
going to use the Chapter 2 funds.

Now, T would not like to see that change by some complicated
process and the flexibility is decreased in the reauthorization.

I think I have about used up my five minutes. So, I guess if I
said anything, it would be to keep the principle of equity in mind
for Catholic schools and other private schools in Rhoge Island and
throughout the country.

[(The prepared statement of Mr. Casey follows:]




SRR DANIEL F. CMIRY, F.8.C.
APIIDERI OF CROLE
RIDCEIE OF FPROVIDERCE

Cood wmorning, Sanator Pall, Congrassman Read srnd seshers of the House
Phucation snd Labor Committsa and the Senate Suboosmittes on Education, Arte,
and the Mmnities on the reauthorization of the Kl tavy | dary
Sducation Aeot. Thank you for the opportunity to tastify en the
reauthorixstion of the lendwark Xl tacy mad dacy Réucation dct, I mm
Boothex Denlel F. Gasey, Superinteadent of Schools for the Diccass of
Provideaas. I om opoaking for Bistwp Louls B. CGelinasu, for the more than
1400 oducators who operste 64 Catholic schools in Whode Island, end for the
more than 17000 students end theic fumlilias who support thera schools with
thoir fimansial sacrifises, their tims and their laber.

Yor the past forty-one years I heve beso a Da La 8slle Christian Brother, ®
Roman Oathelic teliglous order of ley mea who conduct 8chools et ull luvels in
slighty-—one countries throughout the world. I did sy undergredusts work st the
Catholic University of smerica in Weshington snd graduats wock st deorgetown
ad Doston Ocllega., I have taught st boll the elesiutucy wnd secoudery levels
and have been principal of four Catholie high schools (Soston, Brooklvn,
Powtuckat, RI and Addix Abade, Athiopie). VFor the pust seven.ysars I have
Less the Guthiulic sctwul Supecintendent foc Kbede Islwnd.

T & slec s member of the board of the X.I. Council for imsrican Frivete
Boucation (CAPE). R.I. CAPK is a coslition of the privato schools in the
stuts. While I am not formally vepresenting CAPE, the lssusc I am raising are
concarns of the CAPE lesdarship.

I will begin my presentation with s set of principles and 8 sumary of
concerns. L believe these principlas should julds the inclusion of priveta
schools in §lL fedecel educstion programs.

1. rirs Princinise

we support the Bational Education goals mnd the idea to provide systaaic
oaform of sll schools so that sll studants receive quality services sc as
to be better prepsred to west h'ili stendards snd to respond to tha
chslleage Of tha tecbunological .ovld of the lst y. Wa v G
that the sdainistration's recommwmdations includa spacific statutory
language to include private schoois in all delibecstions leading to wuch
ceforas whethar these take place on the Fedsrsl. stats or local level.

Ve also recowmend that proposed legislation relsting to veform, ESEA and
ONRI reauthorixstion oontain spocific language to the effsct that where
sstvices are provided to eligible public school studaents and staff thase
pervices are provided in sn equitabla and comparable way to their private
school coumtecparts. Finslly, whers the concept of flexdbility ls
advanced we recommand that specific lwuguago be provided in the etatuts
to protect the equitsbls delivery of services to privsts school students
wnd staff.

Gecaril Iasueg

The integretion of ¥edernl progase is only scoeptebls with provieione to
sefaguard tha equitahle delivacy of services responsive to the spesifie
needs of private school studeuts, sven where they differ from thosa of
their public schools counterpscis. Therm can ba sericus difficulty in
allowing mors finonalal flewmibility to the stasow. Thie i5 aspecielly
critical in states with "Bl ‘ae Amendments” or statutory requir t
berring eld to privats schools or celling Federal funds state funds once
sivow to tho atato. Mush flexibility is not accepteble and e provisica
of s "wet ssida" so funds foc private schools students would remain
foderal funds is stwolutely necessary.

We would favor relmation in the supplessnt/nct supplent provisions. We
fsvor the provision of Federul techniral essistance to public and privete
schooln mgemcies. We Suppost a groater emphasls on perforvunce uvver
complisncs, provided privets schools ere involved in the devalopment and
implemeutation of such pecformancs sssessmants.
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Santes I

e do not wupport changing Chapter I fros eid to indivicusl students to
one assisting general school reform without specific language protecting
the equitsbis end comparabls delivery of secvices to our students.

e would support professional davelopment sctlvitlos for sli teachers in
order to enhunca instructional practico end student learning. We beliave
student assessmant should include 8 wido varlsty of spproachss including
such ecceptabls procedures as portfolios, tsacher ussesmments and testing
progrems of s varisty of spprosches. Chapter I can better address the
naeds of all eligible 4 and ewpecinily dacy s by the
€ull funding of Chepter I, and in particular the fumding of the
Secondary Schools Programs (Part C-Sac. 1101 of Chapter I) of tha 1988
resuthorization of ESEA, ls nesded if this goal is to e sccomplished.

Raotar IX ~ fehool IneTovemsnt Frotrame

Chapter II is a progrws genecally viewed by both the public and privats
achool communities 2 an nffactive and useful vahicla for school progras
improvemsnt. We have consistently opposed proposalz that might ixpact
nagatively on the progrem. We cennot support efforts to combine Chaptec
1 with zenersl reform efforts without specific provisions to protect the

squitable and comparabls participstion of private schools, their studente
and staff.

Ons of the greatast benefits of the current Chapter II is its flexibility
Due to restricticns in Whode Islend ou the use of Chaspter I fumds in tha
waka of tha Suprema Court ¥elton decision, wors and more Catholis schoole
in %hode Island have targeted teacher inservice progrens ss the road to
school improvement. In recent yesrs Chapter II funds have heen used in
Catholic schools in Rhode Inland for inservice programs in the aceas of
whols lunguage, the new national muthematics stcndards, middls school
curciculs, and cooperstiva lsecning. A mumber of Getholic schools use
their Chapter II funds to pacticipata in teacher inservice ProsCame
sponsored by the various public collaboratives. Civen :he mesger
€inancinl resourcea of Calhbolic schools, Chapter II provides thess
schools wilth invaluablim tmacher lnservice opportunitics; such
opportunities would be impossibla to offar without Chapter IX funding.

Sale xod Drus Fres Sadools

Rfforts undec the Drug-Fres Schools progrmm rhould focus on drug rejated
lesues (s.g., prevmtion, training, rebabilitation, stc.) rather them on
droeder hoalth und safety issues. The atatus ahould be changed to xllow
the SEA to apply if an LEK does not (ses aec. 1572(8)(2)); and LRA's

should de required to make all drug-fres program curriculsc satecisls
available to privato seheels.

Rlinsial Muceilon

The wpecific nesds of private school students, aven vhers they diffec
from those of their pudlic school comtecparts, need to be provided for.

Collabocativa Rfforty

W rucommand thut the administirstica initists an on-going, drosd-based
w4 compzebeTsive dlalogua about the overall needs of our nation’s
childzem. All vystemic reform proposels will lspact directly or
indirectly on private schools snd their studonts. Thersfore it is
oritical that the professional axperisncs end expertiss of tha entire
educational community, public and privats, join in sil levels of mny
GaliLiration intended to isprove educational instruction and students
leatning for sll of our nation's young peocpla.

We suppotrt the approach that all true educstionsl research should look
at all aspects of the teaching, learning situstion in ordar to provide
poectical suggastions to improve instruction and loatning. We support
satbering «ud using all much informetion in the total educaticnal
commmity--both public snd privata.




45

I have includod a letter from Sistar Lourdss Sheshan, R3M, Seccetary for
K&scation for the United Statas Cattolic Conference vhich states her pusition
ou Chaptar II in the resuthorisstion of the Xlemsctacy and Secondary Rdusation
Act.

T thank you for this opportunity to provide input into the resuthorizetion of
the €1 y and Y iom Act.

Sincecely,

&Jdb’. o\d‘oowc& \;-b Cu‘?

Brother Daniel P. Casey, ¥.5.C.
Suparintandent of Schools
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Brother Danlel F. Crsey, FSC i TN
Superintendent of Schools ‘ Ll

Diocese of Providence
One Cathedral Square
Providence, RI 02903-3601

Dear Brother Damiel:

L appreciate your testifying before Senwwor Pell'y fisld heuring in Rhwdes Ivland vs Monday,
October 4, 1993

In response to your request for the position of the United States Catholic Conference on
Chapter 11 in the reauthorization of the Elementary and Secondary Education Act, I am

forwarding the following statement which I request that you submit as testimony for the
committoe's record

*Chapter II of the Elementary and Secondary Education Act of 1965, as amended, benefits all
children attending public and private, nonprofit schools. This provision supports and enhances
oducational programs throngh o variety of activities. Private school studenta and toachors
receive benefits through the Local Education Agency (LEA) after required consultation to
determine the needs of the private school participanits.

*One of the greatest benefits of the current Chapter 11 is its flexibility, LEA's and private
school representatives determine local needs and select from among a wide range of programs.

*Chapter 11 ard it predeccasor programs, Title I1, are the only federal assistance programs
which consistently provided equitable benefits to nonpublic school students and teachers
throughout the 28 year history of ESEA.

“Therefute, the United States Cathalic Conference joins with many colleagues in the public and
private school communities to support the provisions of Chapter 11 which allow the neceasary
flexibility to address the local needs of all students and facultics. We believe in the nced for
staff development but would not like to see Chapter Il funds limited to this one need.”

Thank you for your leadership,

Suxescly,

Lourdes Sheehan, RSM
Sectetary for Education
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Senator PELL. Thank you very much, indeed.

Now we turn to Colleen Bielecki, who is the sixth-grade teacher,
Professional Development Consultant of the Northern Lincoln Ele-
mentary School in Lincoln.

Ms. BieLECKI. Thank you, Senator Pell.

Senator Pell, Congressman Reed, and Congresswoman Unsoeld,
I really do appreciate the opportunity to speak to you as a sixth-
grade teacher in the Town of Lincoln and as the Director of Profes-
sional Issues for the Rhode Island Feceration of Teachers.

The reauthorization of the Element. ry and Secondary Act is very
important to us, and I agree with Senator Pell’s earlier comments
that the focus of the current administration on the development of
higher standards and the national goals is creating a very impor-
tant time for us to look at the reauthorization of Chapter 1, so that
we can enable poor children, as well as all children, to achieve
those high standards.

As we advocate for changes in Chapter 1, I think it is very im-
portent for us to recognize that children who have long been en-
gaged in Chapter 1 programs have made great gains. However,
many of those gains have been in basic skills.

While we look to increased standards and expectations for all
students, it is very, very important that we also raise those expec-
tations for poor children and that we give them the supports that
they need in order to meet those expectations.

I'have been a teacher for 20 years in both regular and special
education settings, and I have long been troubled by remedial pull-
out programs, and unfortunately, much of the Chapter 1 service
that is provided to students is of that nature.

In my work with Rhode Island school districts for the Rhode Is-
land Federation of Teachers and for the last two years with the
Rhode Island Skills Commission, I have also seen the need for sys-
temic education reform, rather than hit-or-miss, one-shot efforts
usually aimed at trying to take care of the things that other people
tell us, as Peter McWalters told us earlier, are wrong with ets) -
cation, when we know best, I think, at the school site the kinds of
supports that we need to help our children achieve high standards.

When we take a look at the Chapter 1 legislation, I think that,
first and foremost, that idea of helping students achieve high
standards is a very important one.

We know, and it is Eas been stated here today, that there is an
emerging national consensus that we must improve education
through systemic education reform that has as its foundation rigor-
ous content and performance siondards for all students and assess-
ments to measure the progress o’ students toward those standards.

I think that it is very important that Chapter 1 become a part
of this movement to achieve high standards for all students.

Once we have those rigorous standards set, however, Chapter 1
programs must be aimed and held responsible for helping students
achieve them. Chapter 1 has to move away from remedial pull-out
programs that are basically basic-skills-driven.

These programs often focus on drill and practice. Very often, they
have very little connection with the instruction that is going on for
most of the student’s day, and in fact, very often, only reach those
children for 20 to 30 minutes a day.
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We believe that, if we could better increase the integration of
Chapter 1 programs with regular classroom instruction, that not
only would it help the students in Chapter 1 programs, but it
would also help their classmates, many of whom are just as deserv-
ing of that kind of instruction, to reach high standards.

As a regular classroom teacher in a Chapter 1 school, I must tell
you that T have often been frustrated by what I know is a program
that is designed to help children but very often does things that
puzzle me.

I am puzzled by the red tape that is involved in this program.

I am concerned by an eligibility process that, as a teacher, some-
times I feel excludes children who are just as deserving, and as a
classroom teacher, I have seen too many times children pulled out
from my reading class to attend reading remediation programs,
missing time in the very class that they are struggling with.

The students in those classes are frustrated, too, although some-
times they are not too unhappy about being pulled out of my class
and the instruction that is going on there. However, it is a struggle
for them, when they return 20 or 30 minutes later, to try to catch
up with what has been going on in the regular classroom. That
bothers me terribly.

I am also concerned—and the Chapter 1 teachers appear to be
just as concerned—about the fact that we have little or no time for
consistent collaboration, that it is very difficult for us, as we face
the hit-or-miss methods that we have to use, to align the insiruc-
tion for the students that we share.

Many Chapter 1 programs are now beginning to improve the in-
tegration of Chapter 1 in regular classroom instruction. Teachers
are beginning to work collaboratively and rely less on pull-out, but
in many cases I feel that the current legislation discourages this
practice, and I would like to see that changed.

There should also be a greater emphasis on problem-solving and
critical-thinking skills utilized in ChLapter 1 instruction, and I think
that this should, too, be encouraged through the legislation.

However, in order to improve Chapter 1 programs and student
achievement, a strong commitment must be made to meanin%ful
staff development that is not limited to just Chapter 1 teachers but
is available t> all teachers, administrators, and support staff in our
schools.

We cannot advocate for changes in programs and methoedologies,
we cannot ask professionals to blend programs that previously ex-
isted in isolation without giving them the time and the tools to do
s0.

Funds must be available to Chapter 1 schools and LEAs to de-
sign professional development opportunities that are related to the
content standards we spoke about and aimed at improving curricu-
lum, assessment methods, and instructional practices.

We need ongoing opportunities for those teachers, the support
staff, the administrators, and yes, the parents, too, to improve their
knowledge and their skills, to develop collaborative relationships,
and to have time—which is a luxury, let me tell you—to discuss
students’ work.

Funds must be provided through this legislation for release time
for teachers to work on curriculum development, to observe and
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learn from one another, to be trained in effective teaching meth-
odologies, to be supported as they do so.

There must be connections, as we stressed earlier, made with
higher education institutions to support new teachers as they enter
the profession and provide opportunities for them to learn from
master teachers. I cannot stress strongly enough the need for time
as well as funding for those opportunities.

Additionally, I believe that those programs should not be pre-
scribed from the top down. Once again, I am reiterating things that
you have already heard this morning, but it is very important that
decisions about staff development and the providers of that staff
development be made at the school site.

We must go further than providing lip service for funding and
providing for staff development. The commitment has to be serious,
and it has to be well-funded.

Too often, my colleagues and I are asked to respond to new edu-
cation initiatives. In my 20 years, I have seen many of them, and
most of the time, we are not afforded the support and the training
necessary. We are not afforded the time to try and sometimes fail
and eventually succeed as we work toward helping our students
achieve the highest standards possible, and far too often, the fund-
ing for staff development is the first thing that is cut when States
and local school districts face financial difficulty.

A quick example of that is a program that 1 have been involved
in since 1985 called the Rhode Island School Staff Institute. For
the last two years, I have served as Chair of that advisory board.

Every year since 1985, Rhode Island School Staff Institi e has
provided funds of up to about and sometimes exceeding $150,000
a year for local staff development, designed by teachers, parents,
and administrators.

The programs have been exceedingly successful. They have been
evaluated, and those evaluations have proved them to have impact
on classroom practice. However, unfortunately, in the last year, due
to the fiscal crisis in Rhode Island and cuts to the education budg-
. et, this program has been eliminated.

We are hoping to revive that program this year, but I cite it as
an example that programs that work, particularly programs that
involve money spent for teacher development, for parental develop-
ment, and administrative, teacher, and parental collaboration are
often cut. That should not happen, and I think that now you have
an opportunity to change that.

1 fully support the position of the American Federation of Teach-
ers that at least 20 percent of new Chapter 1 funds above the cur-
rent funding level be used for staff development and that these
funds be augmented by State dollars.

I think that does more than provide just funds for staff develop-
ment. It sends a very clear signal that this is a serious commit-
ment to staff development in helping teachus and students reach
high standards.

In summary. it is my hope that we will use our opportunity to
revise Chapter 1 to raise expectations for Chapter 1 students and
schools and all students.

I hope that this new legislation will encourage the development
of rigorous content and performance standards for all children that
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will guide instruction, challenge all students, including poor chil-
dren, to reach their highest potential.

I also hope that a variety of assessments will be used, including
performance assessment, and a move away from that one-shot, 30-
minute, fill-in-the-bubble test to measure the progress of Chapter
1 students in schools on more than Jjust basic skills.

I hope that the legislation encourages emphasis on problem-solv-
ing and critical thinking and will move away from just basic skill
development, but most of all, I strongly advocate for that serious
commitment to staff development, evidenced by appropriate fund-
ing and recognition of the time needed for sustained professional
development experiences. '

President Clinton has said that we do not have a person to
waste. The reauthorization of Chapter 1 should ensure that we do
not waste a single student as we raise educational standards.

Thank you very much for this opportunity.

[The prepared statement of Ms. Bielecki follows:]
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Braterent oy Codieer Bleloeokd

MR. CHAIRMAN AND NEMBERS OF THE COMMITTEE!

Ny name is GEileen Bimlacki, and I sn s sixth grads tsacher in
Lincoln, Rhods Island, and ths pirantor of Profaasional Issues for
thes Rhods Island Fedsration of Teachers. I apprsciats ths oppor-
tunity to appesr bafors yocu today to comment on the reauthoriza-
tion of ths Elementary snd Secondary Aot of 1965 (BSBA) . With
tha focus of the currsnt administration on the asveslopusnt and
achisvewant of national eduoational goals and the development of
highar standards and expectations for all studsnts, tha tima is
right to considar ohangas in Chapter 1 that will increase educa-
tional opportunitiss for peor children.

As we advocats for reision of Chapter 1, it wouid ke a
mistaks not to acknowladgs ths success of this Act which, sinos
1968, has beoome ths largsst federal education program, reaching
ons student out of nine and 64 percent of our nation's sohools.
Childran sngaged in Crhaptex 1 programs have made significant gains
in basic skills. Hovever, as vwe aiw to inoreaas axpectations for
all studsnts, We nust make changes in Chapter 1 that will shift
ths focus from a narrow basic skills ourrioulum to a program that
ensuras that poor children are alwo sncouraged to reach high
standarxds.

As a tsaochar for ovaer twenty years in both regulex and special
eduostion sattings, I hava long bean troubled by remedial pull-out
programs. In my work with khode Island &chool dlstricts for ths
Rhods Island Foderation of Taachers and ths Rhods Island 8kille
commission, I havs ssan the nssd for systamio education rsform
rather than *quick fix" projeots and short-term solutions. As
chair of ths Rhods Island 8chool Bteff Instituts, a state-legis~
lated program to provids funds for grassroots# staff dsvslopment,

I have witnsssed tha bensfits to tsachsrs and studsnts of suhool=
based training. Ny rocommendations tor ravision of Chaptsr 1 are
bassd on thoss axperisnoss.

First and Coramost, Chapter 1 must ensurs that high standards
ars sat for all studsnts, including students involved in Chaptsr 1
programs. This is oonsistent with the emeroing national conssnsus

to improve eduocation for all studsnts through systseic education
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reform that oalls for setting clear rigorous standards for student
acohisvement and creating asssssments that measure student progrees
tovard meeting those standards. Chapter 1 must movs away from ite
current emphesis on basic skills and beooxe part of the move to
ansurs that all childrsn ars given the saze opportunity to learn
acoording to high standards. BY enccursging ststes to dsvelop
demanding content and performance gtandards for all studentes,
school districts would be discoursged from sllowing separate or
lowsr standards for Chapter 1 students or schools.

once high rigorous standarde ars sst, Chapter 1 should move
away from remedial, pull-out, basic skille driven programs. Thess
Programs often focus on drill and practics, have litfle oonnaction
with what is being taught in the student's regular olass, and only
reach students for 20-3C minutes per day. An inoreased emphasis
on improving the intagration of Chapter 1 snd regular classroom
instruotion would reducs the fragmentation of Chaptoer 1 instruc-
tion snd the isolation and stigmstizetion of Chapter 1 students.
It would snable Chaptar 1 programs to supplement regular olsas
instruction and decreass the amount of loat instruotional time
axparienoced by children in pull-out programe.

As a regular oclassroom tescher in a chapter 1 school, T

hava long besn frustrated by problems assoociated with a progranm
desighed to help childrsn. 7Too oftan, students ars pullesa out of
ressding olass for Chapter 1 rsading remsdiation--losing time in
ths very oclass they ers struggling with. The Chepter 1 students
themsslvos are often frustrated by being pulled out in the middls
Oof a lesson and forced to “catch up® when they rsturn thirty
minutes later. Additionslly, bacauss thers is no time built into
ths scheduls for consistent collsboration, both the Chapter 1 snd
regular classrcom tsacher are frustratsd by their *hit or mimav
attenpts at eligning instruotional efforts for the ohildrsn they
shars. Many Chapter 1 progrems srs beginning to focus on
improving ths integration of Chapter 1 and regular Classroom
instruotion, and placing e grsstsr emphssis on critical thinking
and problem-solving ekille. I believe that all studente in
Chapter 1 schoola would bansfit from inorsased funding gor

school-wids projsots and an smphasis on improving currioulum and
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i{nstruction based on rigorous oontent stsndards. This will snable
Chapter 1 to foous more on prevention of school feiiure than on
remediation, and lesd to higher achisvement tor Chapter 1 etudents
and their cleesmates.

Howaver, in order to improvs Chapter 1 programs and student
schiaevement, a strong commitment must be waas to peaningful etaff
devslopment that is not limited to Chaptsr 1 teschsrs, but ie
available to all teechors, adminiscrators and support staff.
Funds must be aveilable for Chapter 1 schools and LEA's to design
protessionel developasnt opportunities that are tied to the
rigorous content stendards and aimed st 1-prov1.nq ourrioulum,
assassmant wetnode, instxuctional practicas and Clessroom
nenegement ekille ror a.. achool starf.

The goal of atafr desvelopment should be to help tesachers
utilize erfective, research-based methods to support students#
waeting high standarus, Effeotive steff developaent is ot vwhet
most echool ltatt_hove oxperienced to dete-—cne shot workehop#
¢hat may or may not pe connected with the neads of the teachers,
students, or schools, and usually have no follow up 9nd very
1ittle real impact on classroom practioe. Instead, on-going
opportunitln for teachers, support steff, edministrators end
parente to improve their knowledge end sxillg, to develop
colleboretive relationships, end Giscuss students' work nuet
be provided. punde must be allocatsd to provide roloas-ed tive
for teachers to work on curriculua development, to observe and
jearn from one another, to be trained in affeactive teaching
smethodologies and supported as those methods are implementad,
and to exochange ideas and information about effective teaching
prootlou. 1 cannot stress strongly enough the need for tine, o8
well ee funding, for those opporcunities. asditionally, rether
than being prescribed from the "top down®, decieions about staff
developaant progremns end providers should be made st the sohool
wite by the staff involved, linked to the standerds and rasponsive
to the neecds of the particular school and distrioct.

However, we must ¢o furthes than just giving *1lip sexrvicen to

providing for gtaff devslopnsnt. The commitment must be serious
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and vell funded. Too often teachers are asked to respond to naw
sducation initiatives without the support ana training neoceseary,
&nd then exe blamed when those programs are less than euccesatul.

And fer too often funds for staff development are the firet thing

to be cut when stateu or local distriots face financiel difficul-
ty.

Ons example of that kina of dscision maxing occurred here in
Rhode Island this year. gince 1985, the Rhode Island 8aghool staffr
Institute has provided in excese of §150,000 a year to local start
development initiativea. The stare development prograns were
designed at the loocal level by and for teachers, administrators
and parents. ZEvaluation of the programs Froved them to be hignly
Succamsful and effective. In fact, the progranm grew to be so
successful, and fundiny so eought atter, that the monies ran out
¥Oore¢ and more quiokly each Year, and appliocants began 1lining up
with proposals as soon as they could be submitted. The program
vas clearly having an impact on training and instxuction and on
the involvement of practitioners in deeigning stars development
to »wat local needs. Unfortunately, due to the fiscal orisis in
Rhode Island this ysur and reductions to the education budget, the
decision was made to eliminate funding for RISSI. We hope to
revive the program, but I oite it ae an exanple of hov staff
development. programs are often the firet things elim$neted when
difficult budgetary decisions are nade.

I fully support the Position of the American Federation of
Teachers that ot least 20 percent of new Chapter i funds above the
current funding level be used for atafs development and that these
funde be augmented with state dollars. 1In addition to providing
neceesary funding for staff development, this would send a clear
signal regarding the critical natura of Profecsional developmsnt
in helping students reach high stendarda.

It is wy hope that ve will use thiu opportunity to revise
Chapter 1 to raise expectations for chapter 1 students and
schools. I hope that new legislation will encourage the
development of rigorous content and performsnce standarda for
ell children that would guide ' struotion and Challenge all
studente, inoluding poor children, to reach their higheet
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potentiel. I would 1ike to see a variaty ol ssadesemente,
including performance siseasments, daveloped. The asseasmants
ehould be based on the standerds and used to measurs the
achievemente of Chepter 1 students. I hope those standards
will aleo guide the transition of Chapter 1 prograns, from basic
skills remedietion to an emphesis on ozlticel thinking end
problem sclving, and a move to a more integreted inetructional
deeign. I also strongly advocate for s garious ‘copmitment to
steff davalopment evidencea by appropriate funding, and the
rocognition of time needed for sustained professional develop-
ment experiences. Finally, I hope the legielation allows for

greater ewphaaie on school-wide programs and the inclueion of

teachere, adminiatrators, support staff, and parente in training

activities and collaborative expariences that would load to
greater achiavement for Chapter 1 students and their clasematas.
Thank you for the opportunity to appear hefores you. I would

be happy to ansver eny quastions you may hava.
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Senator PELL. Thank you very much.

Ms. Shirley Cherry, who is the Librarian at the Portsmouth High
School, Portsmouth.

Ms. CHERRY. Thank you, Senator Pell, Representative Reed, Rep-
resentative Unsoeld.

My name is Shirley Cherry, and as Senator Pell said, I am the
Librarian of the Portsmouth High School. I am entering my 19th
year there.

I am representing NEA Rhode Island, which represents about
8,500 education employees, and we are the State affiliate for NEA.

I was told by Mr. Mike Dannenberg that I should feel free to
interject wherever I would like.

So, I would like to—before I make the points that I would like
about the specific areas of the legislation, I would just like to inter-
ject that I am a testimony that one can come from abject poverty
and free lunches to valedictorian of her class and can sit before this
committee.

So, I am—as I talk, I would just like to make sure that we know
that there must be a strong support from Federal Government for
public education. °

There must be a feeling that education is as important as our na-
tional health care and our national defense, because it is through
public education that we will ensure that the Nation remains com-
petitive in a global economy.

Federal education funds should be directed to the local level
where the students meet the teachers, where the action is.

We must also make sure that these funds get to areas where
they are most needed. We cannot continue to match young boys
and girls from poor neighborhoods, who only have paper and pencil
if they are lucky, up with well-to-do students who have computers.

The uses of Federal funds should be determined primarily at the
local level, with decisionmaking to include teachers, their bargain-
ing agents, and parents in a major role.

To accomplish the goal of getting more Federal money directly to
the local districts, we believe that general aid is the best way to
go. It could be used for a large variety of programs, which would
be determined at the local level.

For example, a district might choose to use the funds to create
the ability to make use of modern technology and telecommuni-
cations technology such as computers and additional phone lines.

Federal funds might be used to recruit and retain good teachers
by providing in-service and staff development programs, increasing
teachers’ salaries, or establishing school-site-based management.

School buildings and facilities might be improved by using Fed-
eral funds to make schools safe from environmental hazards or to
make general repairs and upgrades on the buildings.

Furthermore, a local district might choose to use program money
to focus on dropout prevention or English as a second language or
the prevention of teen pregnancy.

It might also focus on school-based health clinics or increasing
the number of counselors and school psychologists or school social
workers, and I think it is an important point that this legislation
has also focused on the homeless, on homeless children, and also
on the youth who are incarcerated. I think that is extremely impor-
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tant, and it is extremely important also that the legislation is fo-
. cusing not only on young people who are incarcerated but the em-
ployability of young people who are incarcerated when they are re-
moved from those institutions. I think that is extremely important.

In addition to general aid, we believe that special assistance
must be given to poor, rural, and urban schools, and from a rural
standpoint, I am sure about that, because I taught in the schools
in Alabama and Georgia in the early 1960s, and 1 did work in the
rural section, and I know that ESEA money can make a difference
in that kind of school.

Bills addressing these concerns have bsen introduced, and we
would like to see them become a part of the Elementary and Sec-
ondary Education Act. '

Impact aid should be forward funded, as other Federal education
programs are. We believe the impact aid formula should be weight-
ed in order to meet students’ educational needs. We think the
money should go where the greatest need is.

Schools should be safe and drug free, as the sixth National Edu-
catior. Goal specifies, and we absolutely oppose the use of Federal
funds for non-public schools.

As I proceed now to my remarks about the specifics of the Clin-
ton proposal for an ESEA reauthorization bill, I will mention the
points where there are references to the use of public funds for
non-public schools.

Title I of the Improving America’s Schools Act emphasizes con-
tent, performance, and assessment standards, but we should not
lose sight of opportunity-to-learn standards as well.

The formula for Title I concentrates funds on high-poverty coun-
ties, and we think that that is a noble attempt.

While the attempt to provide more funding to areas of high pov-
erty is noble, in our view, an unfavorable result of the formula
change is that it decreases the money available for students within
pockets of poverty in more affluent communities. This reeds to be
satisfactorily adjusted.

An additional concern that we have about Title I is that it con-
tains new language regarding the diversion of public Federal funds
to non-public schools. We would like to see this language removed.

Title II of the legislation has been rewritten to include profes-
sional development for teachers in the core subject matter areas of
English, mathematics, science, geography, history, and art. We be-
lieve this is an excellent component of the bill.

However, it requires a local fund match, and some of our poorer
schools may not be able to make that match even though there is
a provision that other Federal moneys may be used to help make
the local match.

Under the existing Chapter 2, the use of grants is determined
primarily at the local level. We would recommend that this be con-
tinued and that it is an excellent approach, and it should be funded
through large authorizations of general aid.

Title III stresses the need for effective educational uses of mod-
ern telecommunications technology, and we think this is an excel-
lent proposal. However, the bill should include a requirement that
such technology be compatible from school building to school build-
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ing, from district to district, and from State to State in order for
it to be efficiently utilized.

In Title V, there is a provision for magnet schools that does not
explicitly mandate that they be public schools. We urge that any
designated magnet school be a public school.

Title V also deals with public school equalization and provides
States with technical assistance, research assistance, and the de-
velopment and dissemination of model materials.

We do not believe that this comes anywhere close to addressing
the need for resources to provide equal opportunities for poor rural
and urban local education associations, and it will not bring them
into comparison with well-to-do schools.

The NEA proposes that general aid of $100 million be used to
help resolve this issue.

The NEA opposes the provision of Title VIII that would eliminate
impact aid funds for students in the Part B category, and this re-
fers to students whose parents live or work on a Federal site. We
also advocate that impact aid be forward funded and weighted.

With regard to Title IX, we believe care should be given when
granting broad waivers of regulations and authority so that the
large intent of the education programs is not lost.

Title IX also provides for services to private school students and
teachers. We feel strongly that this is unnecessary and should not
be covered by this Act.

With the exception of Title I, which authorizes $7 billion to be
appropriated, all other titles are authorized as “such sums.” We be-
lieve that definite figures should be applied in the place where
“such sums” is used.

Before I make my final comment, I would just like to say that
I know that Representative Reed’s office has told me that they are
going to focus on staff development, and I think all good education
programs begin with well-trained staff, but I think a component in
staff development that is often overlooked—we make sure that we
know the content area, usually, but we need to make sure that all
teachers are sensitized to the needs of human diversity, and I
thank you for this opportunity to make these comments. I hope 1
have not bered you. Thank you very much.

(The prepared statement of Ms. Cherry follows:]
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Mr. Chairman and mombers of the subcommittee, I am Shirley
Cherxy, Librarian from the Portsmouth School system and member of
the National Education Association Rhode Island, which represents
mora than 8,500 education employees. NEA Rhode Lsland is thiam
state's affiliate of tha National Education Association. I
appreciate the opportunity to offer some comments on the
"Ymproving America‘s Schools Act of 1993," which is legislation
to reauthorize the Elementary and Secondary Education Act. Te
begin, I would like to offer a few summary comments about what
improvements NEA Rhode Island would like to see in elemantary and
secondary education. Then, I will make pointe about a few
specific areas in the bill.

Asg we think about how to impxove public education, X hope we wili
all bear one overriding idea in mind. There must be & major
financial commitment from the federal government for public
education./Bducation is as important as national health care and
national dafense in ensuring that our nation remains competitiva
in the global economy. Federal education funds should be diraectad
to the local level, where the students mset the teachers --
“where the action is." The uses of federal funds should be
determined primarily at the local level, with decision making to

include teachers, their bargaining agents, and parents in mador
roles.

To accomplish, the goal of getting more federal money directly to
the local districts, we belisve genaral aid is the bast way to
go. It could be used for a large variety of programs, which would
be determined by the local education agency in concert with
teachers and parents. For example, a district might choose to use
the funds to creatc the ability to make use of modern
telecommunications technology such as computers or additional
phone lines. Federal funds might be wsed to recruit and retain
good teachers by providing inservice and staff development
programs, increasing teachers® salaries, or establishing school
site-based management. School buildings and facilities might be
improved by using federal funds to make schools safe from
environmental hazards or to make general repaire ard upgrades on
buildings. Furthermore, a local district might choose to use
federal general aid funds to address special needs through
programs focusing on dropout provention, English as a sacond
language, prevention of teen pregnancy, school~based health
clinics, or increasing the number of counselors, school
psychologists, and social workers.

In addition to general ajd, we believe that special assistance
must be given to poor rural and urban schools. Bills addressing
these concerns have been introduced in Congress, and we would

1ike to see them become part of the Elementary and Secondary
Bducation Act.

Impact ald should be forward funded, as other federal eduoation
programs are. We believe tha impact aid formula should be
weighted in order to meet students’ aducational needs.

Schools should be safe and drug free,

as the sixth National
Education Goal spacifies.

Wa absolutely oppose the use of federal funds for nonpublic
gchools. As 1 proceed now to my remarks about spacifics of the
Clinton proposal for an ESEp reauthorization bill, I will mention

the points where there are references to the use of public funds
for nonpublic schools.

Ditle I of tha Improving Amarica’'s Schools Act emphasizen
contant, performance, and assessment standards. We should not
losoe sight of opportunity-to-learn standards as wall., We ho

these wil) ba included as part of the bill. The f£ormula for Title
I concaentrates fedaral funds on high-povarty countias, high-
poverty local education agencias (LEAsn) within the countiea, and
high-povarty schools within the ULEAs. Whils this attempt to
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provide moré funding to areas of high poverty is a noble one, in
our view, an unfavorable result of the formula change is that i+
decreases the mohey available for students within pockets of
poverty that exist in cities and counties showing lower poverty
rates. This needs to be satisfactorily adjusted. An additional
concern we hava about Title I is that it contains new language
regarding the diversion of public federal funds to nonpublic
schools. We want to see this language ramovad.

Title IT of the legislation has been rewritten to include
professional development for teachers in the core subject matter
areas of Bnglish, math, scienca, geography, history, and art. We
believe this is an excellent component of the bill. However, it
raquires a local fund match. Poor schools cannot afford this and
therefore have the potential for baing eliminated from
participation, even with the provicion that other federal money
ay be used to make the local match. Undar the existing Chapter
4, the use of grants is determined primarily at the local level.
We would raecommend continuation of this excellent approach

through a large authorization for general aid.

Title III stresses the need for effective educational ugas of
modern telecommunications tachnology, an excellent proposal.
Howewver, the bill should include a requirement that such
tecnnology pe compatible from school buitding Lo school pbuilding,

from district to district, and from state to state for its most
efficient utilization.

In Title V, there is a provision for magnet schools that doasn't
explicitly mandate their being public. We view this as u serious
omission and urge that it be corrected to specify that only
Public schools may be designated as magnat sohools. Title V also
deals with public’ school equalization and providas states with
tachnical assistance, research asdistance, and the davalopmont

and dissemination of model materials. We do not. belisve this

comes anywhere close to addressing the need for resources to
provide equal opportunities for poor rural and urban LEAs in
comparison with more well-to-do schools. The NBA proposes general
aid of $100 billion to help rasolve this issue.

The NEA opposes the

impact aid funds for
to studente whose par
advocate thet impact

mentioned.

provision in Titla VIIT that would eliminate
students in the Part B category. This rafers

ents live or work on a federal site. We also

ai4 be forward funded and weighted, as Y've

With regard to Title IX,
granting Broad waivers of
large intént of the aducat

wa believe care should be given when

ragulations and authority so that the
ion programs isn't lost. Title Ix also
provides for sarvices to p

rivate school students and teachers. We
fe9l strongly that this is unnacessary and shouldn't be coverad
by this act.

With the exceptlon of Pitle I, which authorizes $7 billiorn to be
appropriated, all other titles are authorized ns "such sums." In
our viaw, that decesn't provide the appropriations committees with
the proper authority and therefore tends to result in the receipt
of little or no money. This 13 a serious flaw that needs to be
corrected by authorizing sgecitic tunding amounts.

Thank you, Mr. chairmau, for this opportunity to express our
views of the Improving Amesica’s Schools Act of 1993. NBA Rhode
Island and I look forward to continuing to work with you to
improve publio education.
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Senator PELL. Not at all.

We now come to Ms. Dorla Long, who is a fourth-grade teacher
in the Matunuck Elementary School in Matunuck.

Ms. Long.

Ms. LonG. Thank you, Senator Pell, Representative Reed, Rep-
resentative Unsoeld.

It is a rare opportunity that [ get to share my views on staff de-
velopment with somebody that is associated at the national level.
My comments will be based primarily on my personal experiences
\Sith the staff development program in the South Kingstown School

istrict. '

I hope to provide you with some information on the range of op-
portunities %rovided to meet the needs of our teachers. 1 will de-
scribe how these activities are selected and planned.

I will identify the characteristics common to our most successful
programs and the concerns 1 have regarding future staff develop-
ment at the school district and individual school levels.

A wide variety of staff development opportunities are available
to all the teachers of Rhode Isiand. Universities and colleges in
Rhode Island offer regular and summer courses to learn about cur-
rent curriculum methods and materials.

Our State Department of Education has provided many opportu-
nities of growth, particularly through its literacy initiative.

Professional associations, including the Reading, Math, and Asso-
ciation for Supervision and Curriculum Development, provide con-
ferences and workshops to keep Rhode Island’s teachers abreast of
effective instructional practices.

Teachers in Snuth Kingstown participate in these programs, as
well as the district’s comprehensive program. Even with all these
opportunities, the demands on teachers exceed the present training
being offered.

Gifted, remedial, and handicapped students that were once
pulled out of regular classrooms are now a part of mainstreamed
classes. We need programs that will help teachers deal with special
populations of students that were once segregated from our classes.

In our multicultural society, we need programs that will help us
reach students of all ethnic and cultural backgrounds. We need
programs that incorporate technologies that will help our students
function in a modern world.

In South Kingstown, staff development is accomplished through
many activities that are supported and encouraged by the adminis-
tration and school community.

In-service programs are offered after school and on release time
days. Teachers are given professional days to attend conferences,
visitations to other schools, and workshops.

Many of our teachers perceive attending workshops and courses
on a regular basis a necessity to better their own performances.
Those with advanced degrees also receive compensation through an
advanced salary scale. The district requires six approved credit
hours of further study every five years to maintain a teacher’s ad-
vanced ratio salary.

Our in-service program provides a range of opportunities that are
based on the philosophy of our system to produce responsible citi-
zens committed to lifelong learning.
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Course offerings include specifically designed programs to meet
the needs of our parents and personnel, including aides, mainte-
nance, teachers, and administrators.

To determine the program to be offered each year, information is
gathered from staff needs surveys on specific topics which individ-
uals feel need to be addressed.

Next, a representative committee of teachers, support staff, and
administrators prioritize those needs, and this committee uses that
list to develop in-service programs for the system.

On the first day of school, each staff member received a booklet
that contains the philosophy, goals, and objectives of the district.
This booklet also outlines the in-service opportunities to be af-
forded during that school year.

The positive characteristics that we have in our system I think
would serve as a guideline for other systems in developing their
program.

We have involvement of the entire school staff in identifying par-
ticular training needs. We have representation of the staff on a
committee that is responsible for the planning, implementation,
and the evaluation of the programs being offered.

The relevancy of each program to the stated philosophy and goals
of the district and/or school are very clear and concisely stated.

Curricula are continuously reviewed and revised to better pre-
pare our students for the future. Each program addresses the spe-
cific needs of the students in academic, social, and emotional is-
sues, and I think all three of those areas need to be represented
if we are going to produce responsible citizens in the future.

Commitment is readily apparent. Volunteers from the commu-
nity and staff form committees to determine the focus, needs, and
changes in the educational program.

Most of our administrators willingly help secure necessary fund-
ing to carry out in-service, allow staff to try out new ideas learned
without fear of repercussion, and provide support to purchase need-
ed materials.

Our system has a high percentage of teachers with advanced de-
grees and coursework, which reflects their commitment to high pro-
fessional standards. Many of these teachers share their knowledge
by serving on curriculum committees ang conducting in-service pro-
grams.

Firally, we have recognition of professional development that is
valued. Teachers feel rewarded for maintaining a high degree of
professionalism through written recognition of their involvement,
allotted professional days to pursue areas of interest or needs, and
salary compensation for advanced coursework.

Though our staff development program has provided some high-
quality programs that meet the diverse needs of our staff, we have
not been able to accommodate the increasing demands on teachers.

Time is always a crucial element in planning and implementing
staff development programs. Program evaluations consistently
identify the need for more time to learn about and implement ideas
successfully.

Currently, staff development activities are some of the profes-
sional activities that are added onto schooldays that are already
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full. This limits participation of teachers in many activities that are
crucial to the success of our schools.

Many teachers have obligations directly after school that prevent
themn from participating. Also, many teachers are exhausted at the
end of the schoolday and thus are not able to benefit fully from in-
service programs offered.

I believe that the solution to this concern will only become appar-
ent when the entire community recognizes that the traditional
school year provides very little time beyond what is needed to pro-
vide basic instruction.

Teachers have accepted that all students learn best when they
are with their peers. This is a significant change from past prac-
tices of pulling children out of classrooms for remedial reading,
mathematics, gifted, or handicapped programs.

We need programs that integrate these special populations. They
are limited now, and when they do exist, they continue to isolate
special needs rather than help teachers incorporate strategies with-
in required curriculum activities to meet all students’ needs.

Likewise, specialists that once worked in the isolation of the reg-
ular classroom are now expected to provide services within it but
have extremely limited opportunities to acquire the curriculum
knowledge necessary to help them integrate adaptive activities.

Information is increasing by leaps and bounds. Technologies that
10 years ago were innovative are now obsolete. Staff development
opportunities have not prepared teachers fully in the uses of tech-
nological advances that are readily available.

While networking is a common tool for businesses to share infor-
mation, local schools must wait for special funds to hook up to and
use these information networks.

We also have problems providing enough technological resources
for all students to be able to use them effectively.

The complexity of obtaining additional funds for staff develop-
ment programs creates an unnecessary deterrent to applying for
r.eeded funding.

In our own district, our Assistant Superintendent provides in-
struction in the writing of grants. Grant applications ought to be
clear enough for teachers and others to complete without additional
training programs.

The language and format of grant applications should be consist-
ent and meaningful not only to the professionals in the field but
the entire community.

Any citizen reading the application should be able to understand
clearly the purpose of every grant, how the money is disbursed, and
the expected outcomes as a result of the grant initiative.

Senator PELL. Excuse me. Your full text will be put in the record
as given. We have an airplane to catch.

Ms, LoNG. Okay. Just a couple of other points that I would like
to make.

We need to consolidate our funding sources so that we are apply-
ing to one body for funding that will provide materials, methods,
staff development, and student needs.

I think that policymakers need to look at the school year as it
is defined and perhaps restructure that schoov: year with the inclu-




64

sion of community input, business input, teachers and parents, the
whole environment, population.

We need to develop programs that are changing and meet the in-
creasing demands, an(fwe need to address our technological needs,

and finally, we need to simplify grant applications so that they are
understood by the total community.

Thank you.

[The prepared statement of Ms. Long follows:]




Submitted by Dorla Long
Matunuck Elementary School

South Kingstown, Rhode !stand

INTRODUCTION:

Thank you for invitng me to express my views on staff development. My
comments will be based primarily on my personal experiences with the staft
development prograni in the South Kingsiown School District. I hope to provide vou
with some information on the range of opporniues provided to meet the needs of our
teachers. 1 will describe how these activities are sclected and planned. 1 will identify the
characteristics common to our most successful programs, and the concerns | have
regarding future staff develepment at the school district and individual school levels

A wide vanety of staff development opportunities are available to all the teachers
of Rhiode Island. Universities and colleges in Rhede Island offer regular and summer
courses to learn about current curriculum methods and materials. Qur State Department
of Education has provided many opportunities for growth, particularly through its
literacy initiative. Professional associations. including the Reading, Math and Assec for
Supervision and Curriculum Developmcent, provide conferences and workshops to keep
Rhode Island’s teachers abreast of effective instructional practices.  Teachers in South
Kingstown participate in these programs as weli as the district’s comprehensive program
Even with all of these opportunities, the demands on teachers exceed the present training
being offered. Gifted, remcdial, and handicapped students that were once pulled out of
regular classrooms are now a part of mainstreamed classes  We nced programs that will
help teacners deal with special populations of students that were once scgregated from
our classes. In our multicultural society. we need programs that will help us reach
students of all ethnic and cultural backgrounds. We need programs that incorporate

technologies that will help our students function in a modern woerld.

DESCRIPTION OF STAFF DEVELOPMENT-

In South Kingstown, staff development is aceomplished tarough many activities
that are supported and encouraged by the administration and school committee. Inservice
programs are offered afier school and on relcase time days. Teachers are given
professional days to attend conferences, visitations to other schools, and workshops.
Many of our teachers perceive attending workshops and courses on a regular basis a
necessity to better their own performances. Those with advanced degrees also receive
<ompensation through an advanced salary scale. (The district requires 6 approved credit
hours ot further study cvery five years to maintain a teacher's advanced ratio salary. )

Our inservice progran provides a range of opportenities that are based on the
plilosephy of our system to produce jesponsible citizens committed o lifelong learning
Cowise offerings include specifically designed programs to mecet the needs of our parents
and personnel including. ardes. maintenance, teachers and admunistrators. To deterinine
the pro ram to be offered cach yeus. information 1s gathered from staff needs surveys on
specitic topres which individuals feel need 10 be addressed. Neat, a representative
committee of teachers, support staft, and aduumnistrators prioritize the needs idemified

through the surteys The cornuttee uses this listas it des elops the inservice program

that wil} be offered i the following school year.
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On the first day of school cach staff member receives a booklet that contains the
philosophy. goals and objectives of the district. This booklet also provides a basic
description of inservice programs that will be conducted during the year. Each staff
member is free 10 choose the offering that meets lus/her own professional development
needs.

POSITIVE CHARACTERISTICS:

The staff development programs that have been of high guality 1 our system
contain some common factors. These factors include:

. Involvement of the entire school staff in identifying its particular training needs
through the annual completion of needs surveys.

. Representation of the staff on a committee that is respoasible for the planning.
cxecution and evaluation of programs offered.

. Relevancy of each program to the stated philosophy and goals of the district
and/or school . Curricula are continuously reviewed and revised 1o better prepare our
students for the future.  Each program addresses the specific needs of the students
in academic, social, and/or emotional areas.

. Commitment is readily apparent. Volunteers from the comnwnity and staff form
commitiees to detenmiae the focus, needs, and changes in the edueational program.
Most of our administrators willingly: help secure necessary funding to carry out the
wservice: allow staff to try out new ideas leamed without fear of repercussion: and
provide support 1o purchase needed materials. Our system has a high percentage of
teachers with advanced degrees and course work which reflects their commitment to
high professional standards. Many of these teachers share their knowledge by serving
on curricula committees or conducting inservice programs.

. Recognition of professional development is valued. Teachers feel rewarded for
maintaning a high degrec of professionalism through written recognition of their
involvement, allotied professional days to pursue areas of interest or needs, and salary

compensation for advanced course work.

CONCERNS:

Though our staff development progrim las provided some lugh quatity programs
that meet the diverse needs of our staff, we have not been able to accommiodate the
increasing number of denwands on teachers. T hope that sanw of these concemns will be
addiessed in future legislative decisions
. Jame s always a crucial element in planming and implemenung staff development

programs  Program evaluations consistently dentfy the need for more tme to leam
about and implement new ideas successfully  Currenily., staff development activines
are some of the professional activities that are added on to school days that are
already full, This limits pagticipation of teachers in many activities that are crucial to
the success of vur sehools. Many teachers have abligauons irectly after school that
prevent them from parteipating. Also, many teachers are exhausted at the end of the
schivol day and thue are not able to benefie fully frominservice programs. 1 believe
that the solution to this concern will only become apparent when the entire
commenity recopnizes that the traditional school sear prosades vers little vime

bevond what is needed to provide basic mstiuction,




67

Teachers have accepted that all students learn best when they are with therr peers.
This a significant change from past praciices of pulling children out of classraoms tor
remedial reading math, gifted. or handicapped. to teach them as umque and separae
groups. However. the programs to integrate these once special populations of
students are hnuted. And. when they do exist, they continue to isolate spectal needs
rather than help teachers incorporate strategies within required curriculum activiues 1o
meet all students’ needs. Likewise. the specialists that once worked in isolatnon of
the regular classroom, but are now expected to provide ser ices within it. have
extremely limited opportunities tu acyuire the currieulum knowledge neeessary o
help them integrate adaptive activitics.

Infortnation is increasing by leaps and bounds. Technologies that 10 years ago
were innovative are now obsolete. Staff development opportunities have not prepured
teachers fully in the uses of technological advances that are readily available. Winle
networking is a commion tool for businesses to share informatior. local schools must
wait for spectal funds to hook up t and use infomutic serworks We also have
problems providing enough technological resources for all students ta be able to use
them effectively.

The complexity ot obtaining additional funds for staff desclopment progranis
creates an unnecessary deterrent to applying for newded funding  In our own district
our assistant superinteadent provides instruction in the writing of grants. Grant
apphcations ought to be clear enough for teachers and others to complete without
additional training pro<rams. The language and format of grant applications should
be consistent and meaningful not only to professionals, but the entire community .
Any citizen reading *he application should be able to understand clearly the purpose
of the grant, how money is disbursed through the grant, and the expected outcomes as
a rc:ull of the grant initiative ’

Scparate funding sources for an initiative in 4 curriculum, such as language arts o
math. sometimes takes volumes of paper and time to secure the needed resources for
programs that require equipment, consulants. materials, ¢te - Instead. it would be
more practical for school districts to apply to one source for funds to mect all of its
staff development needs.

Since schaol districts must meet diverse community needs. specifications should
be flexible enough to allow each district to channel funds to 1ts own crincal needs
Cnteria could be applied to insure that funds are being used i meet state and nattonal
priorties as they reflect a district’s approved piulosophy and sated outconies of
tnstruction.

IMPLICATIONS.

Policy makers need to redefine the school year to reflect the time necded to ey
out professional activities beyond the classroom instructional ume. It imperative that
the entire commumty rcluding. government agencies (Federal to localy. businesses,
parents. and educators become involved n detenmning a pian to redefine the school year
to nclude the time necessary for the professional activities beyond the classroom that are
essential to effective schools
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Programs need *o be developed that meet the changing and increasing demands on
classroom teachers.  We need programs that are inclusive. Such programs wouid

contain activities that meet the stated curricular goals and outcomes of the school district .
while providing for the special needs of all students. Curriculum outcomes need to be
clearly understood by specialists so adaptive strategies can be implemented within regulay
classrooms.

Technology needs to be included in staff development programs if we are to have
access to the most up to date information and prepare studeats for success beyond the
school walls. New funding sources need te be identified to keep our educational
institutions current in their uses of technology. While we may not be able to have the
mos. scphisticated of equipment, we do need to provide studen.. with experiences that
expand their uses of technology beyond the timited scope of games. drills, tutorials and
word processing.

Grant applications should be simplified so that they can te casily completed and -
understood by everyone. An application should be reviewed by one agency that provides
the approval and funding for zll components needed to carry out the program needed.

Criteria to determine approval should be basic to provide for state and national goals.
but flcxilblc. to allow each community to meet the particular needs of its entire p(»pu'ln!ion

It is an exciting time to be part of the educational communuy. We will be a part

of innovative changes that redefine public education as we krow it. Thank you for
altowing mie this opportunity to express my views on staff development.

Q
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Senator PELL. Thank you very much.

We now come to Ms. Andrew Mattia, whose hospitality we enjoy
in the Flynn School, Head Teacher here.

Ms. Mattia.

Ms. MATTIA. Thank you, Senator Pell, Representative Reed, and
Representative Unsoeld.

My name is Andrea Mattia. I am entering my 25th year of teach-
ing, 24 of those years having been here at the Flynn School in
Providence. Since March of 1991, I have also served as Head
Teacher.

I work each morning with my fifth-grade students. My after-
noons and evenings are devoted to my leadership responsibilities,
addressing professional development needs, reading education re-
search, writing grants, working with the Principal, parents, central
schoo! administrators, State Department of Education personnel,
and chairing and serving on committees.

Flynn is an inner-city X-to-5 institution and a school of choice for
students and teachers. Our 560 children come from all city neigh-
borhoods. Our students’ racial and ethnic profiles are diverse: 70
percent minority, 30 percent Caucasian. Their academic profiles
span the ability continuum. Seventy five percent quality for free
breakfast and lunch.

I speak to you today about two groups of individuals who histori-
cally have been left out of decisions regarding education, yet who
are most affected by those very decisions. I speak of teachers and
students.

Instruction and learning have been controlled by outsiders. Phi-
losophies, pedagogies, methodologies seem to change names,
courses, and demands each decade. Systems react. Teachers are
given a workshop or none at all.

New volumes of curricula are distributed. Students change from
one text to another, one coursework to another. Each is held ac-
countable, the teachers to teach and the students to achieve.

The reality is, though both teacher and studeut struggle to fuifill
their obligations, neither can. The deck is stacked against them;
the process to effect quality change and achievement is flawed.

There is also a wild card in this deck which powerfully impacts
instruction, learning, and achievement: the horrifying state of chil-
dren’s lives. I would like to introduce you to some of them.

Robert is now a fourth-grade student. He was born drug-ad-
dicted. His mom is dying of AIDS. He sleeps at greatgrandma’s
house uniil Grandma’s 3-to-11 work shift is done. He is awakened
to return home with grandma. Robert cannot remain focused on his
schoolwork. His behavior is often disruptive.

Lisa, five, and Earl, six, are sister and brother. Mom is absent
much of the time. They arrive at school each morning an hour be-
fore the doors open for breakfast. They probably have not eaten
since school lunch the previous day.

Jeff is a first-grader. His kindergarten year was filled with vio-
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lent outbursts which affected his achievement as well as his class-
mates’. His disturbing behavior continues. He has run from school
on several occasions. It is only October 4. .

James is a third-grader. He has Attention Deficit with Hyper-
active Disorder. He is one of eight children. Mom is 30 years old.
He is functionally illiterate and ashamed.

Gail is gifted, thoughtful, observant. She has a keen sense of her
world. She lives with grandma because Mom is in residential de-
toxification. Gail is not achieving.

Because of the conditions of our students’ lives, because these
conditions impact the classroom, because teachers and students
struggle together to address these obstacles while trying to teach
and learn, we find our children and their schools in dire cir-
cumstances.

If expectations of teachers and their work is to change, then
teacher education must change. Classroom teachers must be ac-
tivelv involved in the decisions to change the what and the how of
what they teach and the assessment to evaluate those changes

Staff development must derive from promising research that em-
braces what we know of cognitive theory and its application to the
classroom. Staff development must be long-term.

Knowledgeable coaches to model and support instructional strat-
egies must be provided over time. Staff deve'opment must engen-
der continuous reflection and evaluation. Staff development must
be flexible. Teachers’ strengths, knowledge, and creativity must be
recognized and nurtured.

The greater our knowledge, the more refined and focused our
skills, the better our instructional practice. the greater our stu-
dents’ chances for academic success.

I will close with excerpts from a poem, “A Pledge of Responsibil-
ity for Children,” by Ina Hughs. Her words are a compelling profile
of urban public school children.

We accept responsibility for those

who stare at photographers from behind barbed

wire,

who cannot bound down the street in new

sneakers,

who never “counted potatoes,”

who are born in places we would not be caugh®,

dead,

who never go to the circus,

who live in an x-rated world,

who never get dessert,

who have no safe blanket to drag behind,

who watch their parents watch them die,

who cannot find bread to steal,

who do not have rooms to clean up,

whose pictures are not on anybody’s dresser,

whose monsters are real,

whose nightmares come in the daytime,

who will eat anything,

who have never seen a dentist,

who are not spoiled by anybody,
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who go to bed hungry and cry themselves to
sleep,
who live and move, but have no being.

Thank you.
[The prepared statement of Ms. Mattia follows:]
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Testimony of Andrea Mattia

Senalor Pell, Congressman Reed, Congresswoman Unsoeld, | am
honored to be here today. | thank you for inviting me to testify.

My name is Andrea Mattia. | am beginning iy twenty-fifthryear of
teaching, twenty-four of those years at Flynn. Since March, 1991, | have also
served as Head Teacher. | work each morning with my fifth grade students. My
afternoons and evenings are devoted to my leadership responsibilities:
addressing professional development needs: reading education research; writing
grants; working with the principal, parents, central schooi administrators, state
department of education personnel; chairing and serving on committees.

Flynn is an inner-city, ¥-5 institution and a school of choice for teachers
and students. Our 560 children come from all city neighborhoods. Our students’
racial and ethnic profiles are diverse- 70% minority, 30% Caucasian. Their
academic profiles span the ability continuum. Seventy-five percent qualify for free
breakfast and lunch.

| speak to you today about iwo groups of individuals who, historically, have
been left out of decisions regarding education, yet, who are most affected by
those very decisions. | speak of teachers and students.

Instruction and learning have baen controlled by outsiders. Philosophies,
pedagogies, methodologies sesm to change names, courses and demands each
decade. Systems react. Teachers are given a workshop, or none at all. New
volumes of curricula are distributed. Students change from one text to another,
one coursework to another. £ach is held accountable, the teachers to teach and
the students to achieve. The reality is though both teacher and student struggle
to fulfilt their obligations, neither can. The deck is stacked against them; the
process to affect quality change and achievement is flawed.

There is also a wild card in this deck which powerfuliy impacts instruction,
learning and achievement - the horrifying state of children's lives. | would like to
introduce you to some of them.

Robert is now a fourth grade student. He was born drug addicted. His
mom is dying of AIDS. He sleeps at Great-Grandma's house until Grandma's
three to efeven workshift is done. He is awakened to return home with Grandma.
Robert cannot remain focused on his schoolwork. His behavior is often disruptive.

Lisa, tive and Earl, six are sister and brother. Mom is absent much of the
time. They arrive at school each morning an hour before the doors open for
breakfast. They have not eaten since school lunch the previous day.

Jett 1s a first grader. His kindergarten ysar was filled with violent outbursts
which affected his achievement as well as his classmates'. His disturbing
behavior continues. He has run from school on several occasions. It is only
October 4.

James is a third grader ke is ADHD/ Attention Deficit with Hyperactive
Oisordered. Ha 1s one of eight children. Mom is thirty years old. He is functionally
iltiterate and ashamed

Gauiiis a gifted child, thoughttul and observant. She has a keen sense of
har world She lives with Grandma because Mom 1s in residential detox. Gail 1s
nol achieving.
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Because of the conditions of our students' lives, because these conditions
impact the classroom, because teachers and students struggle together to
address these obstacles while trying to teach and learn, we find our children and
their schools in dire circumstances.

If expectations of teachers and their work is to change, then teacher
education must change. Classroom teachers must be actively involved in the
decisions to change the what and how of what they teach and the assessment to
evaluate those changes. Staff development must derive from promising research
that ambraces what we know of cognitive theory and its application to the
classroom. Staff development must be long-term. Knowledgeable coaches to
model and support instructional strategies 1mus’ be provided over time. Staff
development must engender continuous reflection and evaluation. Staif
development must be flexible. Teachers' strengths, knowledge and creativity
must be recognized and nurtured. The greater our knowledge, the more refined
and focused our skills, the better our instructional practice, the greater our
students' chances for academic success.

| will close with excerpts from a poem, A Pledgs of Responsibility for
Children by Ina Hughs. Her words are a compelling profile of urban public school
children.

We accept responsibility for those
who stare at photographers from behind barbed wire,
who can't bound down the street in new sneakers,
who never "counted potatoes”,
who are born in places we wouldn't be caught dead,

who never go to the circus,
who live in an X-rated world.

We accept responsibility for those
who never get dessert,
who have no safe blanket to drag behind,
who watch their parents watch them die,
who can't find bread to steai,
who don't have rooms to clean up,
whose pictures aren't on anybody's dresser,
whose monsters are real,

We accept responsibility for those
whose nightmares come in the daytime,
who will eat anything,
who have never seen a dentist,
who aren't spoiled by anybody,
who go to bed hungry and cry themselves to sleep,
who live and move, but have no being.




Senator PELL. Thank you very much, indeed, for very moving tes-
timony, beautifully written and read.

Ms. MATTIA. Thank you.

Senator PELL. I just have one question, and that is, as you know,
the number of minority youngsters is increasing, and the percent-
age of the number of minority teachers is declining. Do any of you
have any ideas of how we could reverse that?

Ms. CHERRY. | have an idea, Senator Pell. I think that, if we are
going to recruit minority teachers, we are going to have to recruit
where they are, and I specifically can speak about black Americans.

If we are going to recruit teachers, we have to go to historically
black schools, I believe, and we also have to make sure that teach-
ers are well compensated so that we can recruit the best and the
brightest.

I know for a fact that a let of young people today that I work
with would have no idea of going into teaching, and I have a young
woman who happens to be my daughter who just started z teach-
ing job in Worcester, Massachusetts, and she is teaching social
studies to Spanish-speaking children, but there was a time when
she would have nothing to do with teaching.

I think somehow she felt that it was in her blood, and she was
a product of a historically black school, Tuskegee University, which
is also my alma mater.

I think we have to go where those teachers are to recruit.

Senator PELL. Thank you very much, and I think, probably, at
this point, I would like to turn the hearing over to Congressman
Reed, acknowledge the presence of all of you who are here—thank
you for being here—particularly say to Brother Casey that I am
well aware of the contribution made by the private schools and
thank them and thank Mrs. Unsoeld for coming from the State of
Washington, via Washington, DC and also thank Tom Wolanin 7or
being with us from the Department of Education.

Mr. REED. Thank you, Senator, and if I may seize the moment
and ask a few questions, there have been a few themes that have
been expressed today in the testimony of all the witnesses, none of
which, 1 might add, are as compelling or as moving as the testi-
mony I have heard from each of you because of your proximity to
the issue of professional development, but one thing was
collegiality and another thing that emerged was evaluation, truly
looking at the system of education and evaluating how well people
do. »
So, I wondered if you might respond to those notions from your
experience as classroom teachers or as an administrator of the sys-
tem on whether there is sufficient collegiality and what we can do
to more fairly evaluate teachers so that they would be inspired to
engage in significant professional development.

So, Brother, would you start, or anyone who has a thought?

Mr. CasEy. Well, what T have noticed, maybe 10 of our 65 schools
have adopted peer supervision, and you know, it is remarkable,
teachers never see each other teach.

So, it started very informally, and now it is formalized where it
is a collaborative model, and the weight of responsibility is not on
the administrative core.




In at least Catholic schools, sometimes the principals have been
so long away from, as we say, work in the trenches that the teach-
ers feel they do not understand clearly what is required day by day
in class, and we have had great success with the peer supervision
model, and it seems to me the route to take in our situation.

Mr. REED. Thank you.

Colleen? :

Ms. BIELECKI. Congressman, I would echo that, and one thing
that I would tell you is that, as a practitioner, it is very difficult
to practice in front of a group of children.

When we talk about retooling any other industry, lots of times
we think about shutting that industry down while we retool.

When you have 27 fifth-graders or sixth-graders or any group of
students in front of you, you do not shut down, and I think that
one of the things that I would like to see be able to happen is that
we could eliminate some of the fear that practitioners have.

We all bring a lot of healthy skepticism to reform efforts. I have
been teaching for 20 years, and I have seen a lot of things.

I tell the story very often that I started teaching in an open-
space elementary school, that about five years later we were told
no, it is the back-to-basics, and so the walls went up and the tables
came out and the desks were put back in rows, and about five or
six years later, the walls are still there, but the desks are out and
the tables are back in, and we are asking students and teachers
to begin to work collaboratively.

That frightens peonle who have been trained in a particular way
and are asked to retool and redesign their methods of instruction,
very often, as Mr. McWalters said, alone, without the benefit, as
Brother Casey said, of watching other people do it.

So, I would advocate, first of all, for the time to try things and
not—and to support teachers as they go about trying that. Very
often, that does happen if we could allow time for collegiality to
take place.

That may mean that we have to take a look at our schedules.
That may mean that we have to provide opportunities for teachers
to visit other teachers’ classrooms even in their own school.

Lots of times, when we think about self-development, we think
about going someplace far away to see some expert somewhere
practice the craft when, to tell you the truth, there are a lot of won-
derful things happening in our own schools.

The last thing that I would say about that is that evaluations of
programs like that, where teachers have been provided the time to
experiment and to collaborate, where they have been allowed to
meet and design the programs that they know would best work in
their school, with their staff, and fer the children that they serve,
when we take a look at those evaluations, those are the evaluations
that tell us we are on the right track.

When teachers are asked to go to what I must tell you is very
often considered to be meaningless staff development, something
that has been designed by someone far away that does not touch
what it is they are trying to do in class and has no meaning and
no followup, those evaluations tell us a different story.

So, I think that evaluation of staff development is necessary, and
I think that evaluation of our own work should be less judgmental,

on
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and it should be more in a helping vein, so that instead of being
penalized for trying something new, you are encouraged to go fur-
ther with that.

Mr. REED. Thank you.

Shirley?

Ms. CHERRY. I think I would like to see more mentoring pro-
grams where the more veteran teacher is paired with a younger
teacher, because a lot of—as I said before, I think we do a fairly
good job of teaching teachers in the content area, but there are
some other items that go along with good teachers, things such as
you must care about.students, you must have high expectations,
you must have high standards, and I think that, if we had more
interaction, a more formalized, perhaps, mentoring program, that
that might be a good way to go, and the other idea, as far as eval-
uation goes, I would like to concur with what my—what Colleen
has just said, is that we need to evaluate more on the basis of what
can administrators and other teachers do to help teachers improve
their teaching skills.

I know I constantly remind my principal that you are not called
principal for nothing, you are the principal teacher, and I think
that is very important.

Mr. REED. Thank you, Shirley.

Dorla?

Ms. LoNG. I think the two points that I see in teacher evaluation
that are important are collaboration and the time to do it.

I really, really think that we have to look at the schoolday and
the school year to provide the professional opportunities to coliabo-
rate with one another. I do not think that we can do these activi-
ties in a short school year of 180 days.

I think that businesses, oftentimes, provide their employees with
opportunities that we just do not get in the public education sector,
and you cannot do it without time.

Mr. REED. Andrea?

Ms. MATTIA. I think that teachers are very good at being conge-
nial. We have never been encouraged to be collegial. I think being
collegial takes a lot of time. It possibly takes its own form of staff
development.

It is very difficult to work alongside colleagues and, after a good
morning or a good afternoon, to then sit down and become the crit-
ic.
I think you have to develop an environment in the school that
is trusting before you can even expect collegiality to occur.

I think teachers have to feel that they can take risks in the class-
room and, as someone has said, that they can fail and then succeed
before those kinds of expectations can be had.

Evaluation—I think everybody involved in werking with children
has something to do with that process.

I think that everybody is accountable, in one way, shape, or form,
to some sort of evaluation, be it the parent, the student, the teach-
er, the school administrator, central administrator, or the school
board person, and I think, in some way, we have to develop evalua-
tion mechanisms that speak to all the various accountabi)e people
with regard to children in this country.

Mr. REED. Thank you.

<
s
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Now I would like to call on my colleague, Mrs. Unsoeld.

Mrs. UNSOELD. I would just like fo thank Senator Pell and you,
Jack, for letting me share with you this very inspiring set of panel-
ists, and to all of you, the other panelists also, I would like to say
thank you not only for your ideas, your inspiration, but probably
most of all for the increased resolve you have given us to go back
and shift priorities so that we can help provide the financing that
is so necessary. You deserve it.

Mr. REED. Thank you.

I would like to add my commendation to Senator Pell's and Mrs.
Unsoeld’s not only for what you have said today but what you do
every day to reach out and deal with very difficult issues. Ardrea’s
poignant stories of young people are all too numerous and all too
real in every school system, both public and private, and the reason
we are doing anything at all is because of teachers like yourselves.

So, I thank you for that, and we pledge our best efforts to give
you the resources, particularly in staff development, that will allow
you to do the job better, that will touch the lives of children more
Torcefully and purposefully and will make this country live up to
its very best ideals.

I would like to, on one administrative point, note that the hear-
ing record will remain open for two weeks in order that we might
receive and include any additional statements that are submitted,
and thank you all so very, very much, and this concludes the hear-
ing. Thank you.

[Whereupon, at 12:20 p.m., the hearing was adjourned.]

[Additonal material submitted for the record follows.]




78

Mr. Chalrman and Members of the Commlttee

Thank you for the opportunity to share my experience in and my insights
about Chapter 1 and its recauthorization.

l am Carley Ochoa and 1 direct Compensatory Education programs in the
Riverside Unified School District located in Southern Califernia. I have
worked with Title | - Chapter 1 since the late 1960's.

I would Itke to begin by telling you about the features of our current
Hawkins Stafford bill that I like - the things that are working - and to
urge you to not make changes for the sake of change - te not submit to

the rhetoric of those who would tell you that Chapter 1 Is a dismal
failure.

IT IS NOT!

I will also respond to the U.S. Department of Education's proposed
language for the reauthonzation ¢ ESEA which was presented to your

House Subcommittee on Elementary and Secondary Education on June
23, 1993.

I speak to you as a practitioner at the local level *who looks at the current
legislation as a real breakthrough from the old notion we had about
Chapter 1 being a remedial. baslc skills program. In April of 1988, the
President signed PL100-297 that reflected a major shift in the way we
had been operating Chapter ! programs.

We now had a purpose which said students should be successful in the
regular program, and that we improve basic as well as more asqvanced
skills, that provided us the opportunity to sct aside up to 5% of the funds
for innovation, that allowed us top implement Schoolwide programs
without matching funds, and In return for these many new flexibilities

sald that we had to be accountable for the achievement outcomes of
students.

Somehow this all sounds a litde famitiar - I have read several commission
reports and articles that suggest we should be re writing and re-

inventing Chapter 1 to allow us to do these very things - - - - that we
alrcady can.

The Commission on Chapter 1 decided the challenge was to convert
Chapter 1 from a "law designed to teach poor childien basic skills to one
dedicated to spurring the kinds of educational change that would result
{n children born inte poverty acquiring high-level knowledge and skills.”
Again - this language sounds very famillar - - it s now stated pretty
clearly in the purposc of the current law for Chapter 1. Pcople have sald
that we nced to make more than cosmetic changes to Chapter 1. Where
we need to make more than cosmetic changes is in our basic educational
program - some pcople refer to “systemlc reform” as the panacea for all
that ails us in public education. Agreed, we need to reform our public
cducation system - 1 am here to plead with you that we not try to do it at
the expense of our Chapter 1 children.

So. I say perhaps we do need only to "tinker with the current bl around
the edges” - - we do want to look at the formula and how often we need to
realign it with census and other data - - we do want to look at better
coordination with other funding sources for Increased benefit to our
Identified Chapter 1 youngsters - - we do want to encourage the
expanston of preschools and integrated soctal and educational services -
- we do want to look at assessment and make reasonable changes which
allow us to make Intellfeent progra:n modifications, and. at the same
time, trave nationwide dala that can be aggregated for those all-important
evaluation purposcs.
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1 do not agree with the concept of technical assistance replacing the
concept of compliance. We nced to contlnuc to focus on meeting the
needs of identified children - - - in a compliant manner that will insure
that their programs will not be diluted - - - and with increased support
from the federal level.

This brings me to the Adminlstration's proposal for Title | ESEA. (1) the
funding shift which would virtually move 40% of the total basic grant
from all districts to large urban school districts. Being from a
"suburban-edge city" of Los Angeles and knowing that we serve children
in Chapter 1 schools that have 95% of their children on free lunch, [
naturally get a little concermed over that move. While | know citles nced
all the help {n the world, pleasc don't further impoverish our already poor
children because they live in a county that is next door to Los Angcles
and not part of it. Our Chapter J schools serve children - with excellent
preschool through 8th grade programs where they are making good
progress - who are, In the main, immigrants, limited English speaking,

poor, and residing in arcas riddled also with drug dealers and gang
warfare.

The federal top-down approach of the Administration's proposal glves me
some concerns. For example. in the school ranking provision, districts
would now have to rank K-12 first instcad of the current group ranking
allowance, This virtually forces unified districts to place their money at
high schools when we already have an established philosophy and policy
to place our resources at the carlfest possible level, including pre and
pre-preschool to help not only the children but the families as well with
social services and litecacy. This provision would take away another
plcce of local deciston making ability about our needs, our children, and
our schools.

1 support their noton of more decistons being made at the school site
rather than by "administration” - it has always been that way in my
district, not bécause the law says so, but because that's the way you get

programs to scrve kids well with all staff at that school stte coming to
consensus about how to do the best jab for their children.

I am opposed to the netion that all schools that have 50% poverty should
be Schoolwide. This is a way to use Chapter 1 money as gencral aid in
schools that ought to have district supported reform efforts. We. In our
district, have Chapter 1 schools from 85% poverty down to 55%. There is
no comparisen between the needs of those schools. In my district. a
school with 50% poverty looks “"average.”

1 have some concerns about the assessments as described in the
Dcpartment's proposal. not that I don't agree that we certainly nced
improvements It does. however, mean that we will be floundering
around for a considerable amount of time deciding which assessiments
are indeed valid, reliable. and able to be aggregated for national
purposes.

Their proposed legislation mandates School Support Teams composed of
a few experts in rescarch, curriculum, ete. which would have to work
with schools planning to come Into Schoolwide. Logistically, of coursc, it
is unlikely to be possible. and it also implics that a district that already
has successful, effective Schovlwide programs don't know how to get
another one going without extcinal “experts” coming in to help you plan
for a year. The very notion defeats the purpose ntended - that of having
more cffective Schoolwide progriuns.

Last, I would like to address the notlon of "systemic reform™ that the
Administration would have Chapter 1 "bludgeon” districts und schools
with. Reform needs to happen! States andd the federal government need
to help us actomplish reforms In public education. My plea. again, s
that we please not do it at the expense of Chapter 1 children.
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My greatest hope is that Congress will strengthen those measures in the
current law designed to deliver dynamic learning experiences with good
results to our Chapter 1 children - - - give it a chance to work - - - and
keep falth with the promise made to children in the War on Poverty and
Clvil Rights legislation. .

Thank you.
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