DOCUMENT RESUME

ED 375 078 SP 034 612

TITLE Changing South Carolina's Schools. A Resource Guide
for Schools and Communities Creating a New Vision of
Public Education.

INSTITUTION South Carolina Center for the Advancement of Teaching
and School Leadership, Rock Hill.

PUB DATE 93

NOTE 221p.

PUB TYPE Reference Materials - Directories/Catalogs (132) --
Reports - Lescriptive (141) -- Guides — Non-Classroom
Use (055)

EDRS PRICE MF01/PC09 Plus Postage.

DESCRIPTORS Annotated Bibliographies; College School Cooperation;

Demonstration Programs; *Educational Change;

*Educational Resources; Elementary Secondary

Education; Excellence in Education; Higher Education;

*Partnerships in Education; Professional Development

Schools; Public Schools; *School Restructuring;

School Surveys; State Departments of Education
IDENTIFIERS *Reform Efforts; *South Carolina

ABSTRACT

This resource guide provides information on education
reform issues and on programs, projects, and models that are
attempting to improve public schooling. Section 1, "The Fundamentals
of Restructuring,' summarizes the major characteristics of
restructuring and includes references to the views of influential
educators and agencies on the meaning and process of restructuring.
Section 2, '"The National Movement for School Reform," outlines
several major education reform initiatives. The third section,
"School Change in South Carolina,' provides an overview of the South
Carolina Center for the Advancement of Teaching and School Leadership
and its associate school program. The 100 associate schools are K-12
schools, which are implementing restructuring models. The Center
provides technical assistance to the associate schools. This section
also summarizes results of two surveys of associate school teacher
attitudes, three case studies of associate schools that are in the
midst of restructuring, and a curriculum reform survey. Highlights of
innovations discussed in the responses of the 46 associate schools
that participated in the curriculum reform survey are provided.
Profiles of school change initiatives in South Carolina are
described, including the Goodlad initiative, which involves a network
of five colleges and the Center establishing professional development
schools and linking teacher education reform to school reform. An
annotated bibliography and resources guide and a directory of the
associate schools are included. (IAH)

****************************************************ﬁﬁ**********ﬁ******

* Reproductions supplied by EDRS are the best that can be made 3

* from the original document. *
***************ﬁ**ﬁﬁﬁ*******ﬁ***************ﬁ*ﬂ**************ﬁﬁ********




(>4}
~
o
T9])
M~
(y)
()
(TT]

[CIE

s o B PN . <

1903 Edition

“PERMISSION TO REPRODUCE THIS . N
MATERIAL HAS BEEN GRANTED BY

TO THE EDUCATION aL. RESOURCES
INFORMATION CENTER (ERIC)

e VG

<&

BEST CCPY AYAILABLE

Raperd L -
M 7
RN

Creating a New Vision of Public Education.

U S DEPARTMENT OF EDUCATION
Ot @ of Educational Ressarch and Improvement
EDUCATIONAL RESOURCES INFORMATION

CENTER (ERIC)

0 this document has heen reproduced ss
recOived from the person or ofganization
onginating 1l

0 Minor changes have been made 10 /mpliove
reproduction qusiity

¢ Points ol view of opinion ted inthiadocyw
mant do not necessanly represent oMcial
OE Rt posHion of pohCy




Changing
South Carolina's
Schools

A Resource Guide

for Schools and Communities

Creating a New Vision of Public Education

1993 Edition

O
Xz

The South Carolina
Center for the Advancement of Teaching and School Leadership

3




© 1993, The South Carolina Center for the Advancement of Teaching and School
Leadership. Material in this resource guide may be copied freely, so long as the source
is acknowledged on all reprints. Copies of this book may be purchased from the Center
for $10 plus shipping and handling. Call 1-800-768-2876 for more information.

(i




<
Xz

THE SOUTH CAROLINA CENTER FOR
THE ADVANCEMENT OF TEACHING
AND SCHOOL LEADERSHIP

The South Carolina Center for the Advancement of Teaching and School Lead-
ership was created as part of the 1989 “Target 2000” legislation to support public
school change and innovation. The Center is the first staltwide, state funded
program of its kind in the nation, distinguished by its collaborative effort among
higher education institutions, public schools, and business partners. The Center’s
purpose is to provide technical assistance and long term re-education as school
teams begin to reorganize the way they prepare students to live and work in the 21st
century. The Center is governed by a 50-member Policy Board and a 14-member
Steering Committee, which meets monthly. Dr. Barbara Gottesman, Executive
Director of the Center, was selected as a result of a national search and brings an

extensive background inleadership development of administrators and teachers, in
Effective Schools, and in restructuring.

The Center serves as a networking agent for schools and colleges interested in
systematicreorganization of rules, roles,and relationshipsin education. The Associate
School program focuses on committed schools who are implementing models of
restructuring and innovationand whoare willing to share their developing expertise
with other schools in their districts and in the state. An extensive Resource Library
containing the latest boois, articles and videotapes about restructuring research and
experience is available on loan to all educators. A telephone hotline provides
information and research to all who call. The Center has established an extensive
electronic mail network so that teachers and administrators can communicate
instantly to share research and experience.

Restructuring schools and colleges are assessed quarterly to determine the
nature of long-term seminar training offered by the Center. On-site technical
assistance visits to schools, districts, and colleges keep the Center staff on the road
constantly. National scholars, restructuring sciwol teams, and site visits to other
states help disseminate restructuring content and ziills.

Associate Schools are selected from among all South Carolina K-12 schools who
have responded to an annual request for proposals. At the present time, the Center
works directly with 70 Associate Schools who have pledged their time and efforts
toward reorganization for the 21st century. Each Associate School has a vertical
restructuring team composed of four teachers, two administrators, a community
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partner, a college pariner, a business partner, a district office representative, and
others. The teams learn participatory decision making and managing change from
the Center-designed training. Each team constructs a vision for the future and
involves the entire faculty. College faculty are also brought into the process. In
November 1992, 30 Partner Schools were added to the Center’s restructuring
network. Each one forms a partnership with an existing Associate School.

The Center, while housed at Winthrop University, works with all higher
education institutions with approved teacher education programs, all of whom are
represented on the Center’s Policy Board.

In addition to its Associate Schools’ work, the Center sponsors seminars,
institutes, technical assistance, and national scholars with and for higher education
faculty. The Centeralso serves as the coordinatorof the South Carolina Collaborative
to Renew Teacher Education. As aresult of a joint proposal from the Centerand five
colleges, John Goodlad selected South Carolina as one of eight national sites to
implement his nineteen postulates for the renewal of teacher education. The Center
coordinates the state’s efforts in collaboration with Dr. Goodlad, the Education
Commission of the States, and a statewide advisory group headed by South
Carolina State Superintendent Barbara Nielsen. Professional development schools,
reformed teacher education curriculum, cultural diversity, and rewards for part-
nerships are the four focus areas. Professional development schools have been

established through 20 colleges , and nine other colleges are pursuing the Goodlad
agenda.

The Center collaborates with all South Carolina education agencies , and with
national organizations including the Education Commission of the States, the
Center for Leadership in School Reform, the International Harvard Principals
Network, the National Governors Association, the National Alliance for Education
and the Economy, the Southern Regional Education Board, and the Southeastern

Regional Vision for Education (SERVE), the federally supported regional education
laboratory.

The Center is committed to the concept that school change is a deliberative
process that requires time for all school interest groups to develop understanding
and ownership. The Center recognizes the importance of systemic, total quality
management and believes in a client-centered approach to change—that teachers,
parents, administrators, schools boards, college partners, community members and
business partners must finally determine for themselves what new structures will
bestservethe instructional needs of their children who willliveand work in the 21st
century. The mission of the Center is to assist schools in achieving that vision.
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Beﬂy’s Dream

Betty Brumfield, a teacher of science and math at
Pocataligo School, collapsed into bed, exhausted after a full
day of teaching. Too many kids with too few advantages, she
thought to herself for the ten-thousandth time. Too few par-
ents who know how to help. Too little money and too many orders
from on high. Too many dispirited teachers, too little inspirational
leadership.

Too much Need and too little Betty.

As she drifted off to sleep, Betty thought about the
kickoff meeting of the school restructuring committee
scheduled for Wednesday afternoon. She and other mem-
bers of the committee had been asked to read Horace’s School
over the summer, in preparation for their work. Was it re-
ally possible to transform humdrum Pocataligo School into
the kind of dynamic center of teaching and learning de-
scribed by Ted Sizer? I have my doubts, Betty mused, as she
sank into a deep, dream-filled sleep, full of strange signs
and portents.

“The meeting of the Pocotaligo School Change Team
will come to order. The secretary will read the minutes.”

“Thank you, Madam Chairman. At our last meeting,
pursuant to a directive from the District Office, our Change
Team initiated a complete restructuring of Pocataligo
School. The decision was made to empower the five teach-
ers who serve on this Team to develop a restructuring
blueprint.

“Today, we are to begin that process by reviewing the
Pocataligo Vision Statement developed by Principal Patrick
Hark and deciding how we will implement his—that is to
say, of course, our vision. We have announced via the PA
system and teacher’s lounge bulletin board that other
teachers are welcome to contribute any suggestions they
have about how we can reinvent our school.”

Ed Hoyle, the social studies teacher, raised his hand.
“Have we received any suggestions?”
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The secretary cleared her throat. “Mmm, well. . . .we
nave received two.”

“Only two?” Hoyle asked. “We hitve 43 teachers in this
school.”

"] wouldn’t worry too much about it, Ed,” the chair in-
terjected. “It’s early in the process. We can’t expect every-
one to climb on board right away. They’ll get behind us
when they see what a super blueprint we develop.”

“Perhaps,” Hoyle said doubtfully. “But I would like to
hear the two comments that we did receive.”

The secretary mumbled. “Well, they aren’t very con-
structive, but here they are. One was left in the principal’s
mailbox, typed on a plain sheet of copy paper. It says, ‘Just
what we need. Another fad.’ The word fad is underlined
twice.

“The other comment was left taped to the restroom
door in the teacher’s lounge. It was made from letters cut out
of the newspaper.” She held up the sheet. The crudely
pasted, smeary letters read: “Dear Change Team: Who died
and made you god?”

The Chairman sighed. “We’ll always have the resis-
tors, won't we? 1think we need to move ahead. LuAnn, you
met with the district office staff this week. Why don’t you
give us your report?”

LuAnn Sullivan, who taught the SMUG program (Spe-
<ial Mentation for the Unusually Gifted), passed around a
two-page handout. “This is the tentative calendar of events
we’ve scheduled for our Change Team this year. As you can
see, we will be taking several trips out of the state to visit
restructuring schools in Florida, California, and Boston.
We'll also be attending school change conferences in New
Orleans and Los Vegas, and several meetings in Columbia

\ and Charleston. All of these trips, of course, will help us as
\ Dear @4‘“‘9‘ Team, we work on the redesign of Pocataligo.”

Ed Hoyle raised his hai.d once again. “How many of
. our teachers will be able to go on at least one of these trips?”

The chairman interrupted. “For the time being, I think
we’d best limit the travel to members of this Change Team.
There’s a lot going on out there and we need to see as much
of it as possible if we're going to make the right decisions.
Next year, once we've gotten our restructuring plan up to
full speed, maybe w . can find some money for other teach-
4 ers to do some site visits.”
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“Don’t you think we're in some danger of getting out
too far ahead of the rest of our faculty?” Hoyle asked.

Art teacher Dan Woods spoke up for the first time. “I
don’t agree. It seems to me that we’ve got to start with a
nucleus of teachers who have a really strong commitment
to this and a real good idea of where we need to being go-
ing. It'll be our job to get everybody on board once we
figure out our destination.”

The other teachers nodded in agreement. Ed Hoyle
grimaced. Time would tell, but he had a bad feeling about
the direction they were taking. Who died and made us god?
he wondered to himself.

+ e

Betty drifted up toward wakefulness. She rolled over
and tucked her pillow up under her neck. Outside her
window, she could hear a gentle rain, and it lulled her back
into a deeper sleep. In her dream, the scene shifted and the
characters changed, as characters in dreams are wont to do.

She was somewhere near a lake. At a nice conference
center, she realized. Her fellow teachers were sitting in a
semi-circle, relaxing on padded chairs and couches in ca-
sual clothing as they listened to the sonorous tones of a tall,
50-ish man who sported a salt-and-pepper beard and wore
a thick wool sweater under a corduroy jacket. He stood by
an overhead projector.

“There’s no need to re-invent the wheel,” the man—
whom Betty had decided looked like a college professor—
stated emphatically to his attentive audience. “You’re not
the first to come down this road. You don’t need to make
the mistakes others have made—I'm here to help you take
advantage of their errors. My program is based on hun-
dreds of hours of visits and interviews with teachers and
principals in restructuring schools. I've distilled their expe-
riences into a structured approach that I'm convinced will
take you where you need to go.”

A teacher Betty couldn’t quite make out raised her
hand. “But how do you know where we need to go?”

“We all want to go to the same place,” the professor
assured her. “We want to teach kids better, right? We be-
lieve all children can learn. We want to use the latest in-
structional strategies to teach them. We want to have good
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schools we can be proud of and that our communities
are proud of. These are the things you want, so why do you
need to waste a lot of time deciding what you ought to do?
I've done some of the routine legwork for you. Your job is to
get out there and do it.”

“What do you call your program?” another teacher
asked.

“I call it The Magic Bullet,” the professor announced
with a wolfish grin. “One shot straight through the heart of

your problems and you’ll have the school you've always
wanted.”

That's an odd name, Betty thought, as her dream
changed gears once again. She was floating in inky black
space. She could see an occasional star. Giant bullets—or
were they dirigibles?— floated by, very, very slowly. Each
blimp-like bullet had a word or two emblazoned on its side.
New Math. Compensatory Education. Effective Schools. Back to
Basics. Cooperative Learning. The professor’s voice echoed
through the darkness. “I call it The Magic Bullet.” “Magic

Bullet. .. Magic Bullet ... Magic Bullet...” Thescene began
to shift.

+ 4+ ¢

Betty groaned and pulled her comforter over her head.
She could see her reflection in the window of the school con-
ference room. Her hair was gray. She was older—the
dreaded crow’s feet were beginning to form around her eyes.
And the clothes she was wearing! One shoulder three inches
higher than the other. Small pointed cones of different colors
protruded from the material of her dress, like a hundred tiny
mountains covering her body. What kind of fashion was
this? Betty glimpsed the reversed image of a wall calendar
reflecting in the window from behind her head. The year
was a simple round number, easy to read: 2000.

As she looked around, she found she was sitting at an
impossibly long conference table. Every teacher at
Pocataligo School was present. Far, far away, almost lost in
the distance, the chairperson of the School Change Team
stood at the end of the table, dressed in prison gray, her head
bowed.

“Heaven knows we tried,” she sobbed, as if seeking
forgiveness. “We tried cooperative learning. We went to
flexible scheduling. We instituted team planning times and
interdisciplinary teaching. We did away with grade levels,
untracked our students, embraced whole language instruc-
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tion. We completely revamped our testing system to be
more authentic. And that was just the first year. .. .”

The table was silent. “I just don’t know where we
went wrong,” she sighed, her voice trailing off. “We only
wanted to help the kids. . . .”

Betty felt her lips begin to move, as the asseinbled fac-
ulty of Pocataligo School began to chant in unison: You
missed the Secret. You missed the Secret. Their voices grew
louder and louder—then slowly began to fade, until finally
Betty could hear nothing at all, and she slipped into a rest-
less, dreamless sleep—soon interrupted by the irritating
electronic bleep of her digital alarm.

¢+

The chair of the School Change Team called the meet-
ing to order by lightly tapping on her coffee mug. “I think it
would be a good idea to begin our very challenging work
by asking each of you to take a few minutes and share your
expectations for this team and for our effort to restructure
Pocataligo School. Betty, would you like to start?”

“Yes [ would,” Betty said, drawing a notepad from

her briefcase. “I have a strange story to tell you. It's about a
dream I had last night. .. .”

* 4+

The next day, the Pocataligo School Change Team
distributed the following notice in faculty mailboxes:

Dear Colleagues-—

The Pocataligo School Change Team met for
the first time yesterday and agreed to the
following, for which we seek your endorse-
ment and approval:

¥ The School Change Team should have
no special status witl.n the school
but should help provide coordina-
tion for “teaming” by all teachers
by grades, departments, and across
the curriculum to help decide what
is best for students.

v The first job of the Pocataligo
School faculty and administration

S.S.
MAGICBULLET ~——==




is to work closely together as col-
leagues to develop a vision of what we
want our school to be,.

v Restructuring is a process, not a
program. There is no magic “silver
bullet” that will transform our
school. Restructuring never ends
because society and the needs of
children never stop changing.

¥ We are professional educators with
the knowledge, insight, experience,
good sense, and good humor to dis-
cover those innovations that will
work best for our school and our
children. If we fail to lead, some-
one else less well equipped will
step in and do the job for us.

v We would be wise to begin with a
small number of important changes
and build on the foundation of our
successes. We have all the time in
the world, because our transforma-
tion will never be completed.

v We will surely fail if we do not do
this work together. Our first and
most important task is to develop
the skill of participatory decision-
making. With that tool, we can open
any door. This is the secret of suc-
cessful restructuring.

We invite you to attend a general meeting of
the faculty this Thursday to discuss our
future direction. A representative of the
South Carolina Center for the Advancement of
Teaching and School Leadership will be there
as a resource--the decisions are up to us.

Signed,

Belty's Dream was Your Friends and Fellow Professionals
written by John Norton




lexible scheduling. Participatory decision making. Co-
operative Learning. Interdisciplinary units. New grad-

ing systems. Systems perspective. Total Quality Education.
Managing Change.

Are schools getting on these bandwagons and calling it
restructuring—or does restructuring mean more than any
of these innovations? For some schools, these are bandwag-
ons, to be sure. But for thoughtful schools, districts, and
colleges in our state, these tools for change are not band-
wagons at all. They are the outward manifestations of an
internal reorganization of the school as a social institution.

“Restructuring” simply means to look again (re) at the
structure that determines the organization of the school, to
discard those parts of the structure which no longer reflect
our changing world, and to retain and create those that will
work for the future. Restructuring the organization to reflect
the changing roles, rules, and relationships among adult
workers and student learners can better prepare students
who will live and work in the new century.

Let us look at the traditional framework or structure of
schools. Imagine if you will the public schools of 18%0—
created to serve an Age Of Agriculture. The school year is
nine months so that children can help on the farm. Teachers
are dependent, single females who obey the strict rules of
the local school board and administration. Are these hold-
overs still present in the school structure of 1992? What
rationale supports them? Are children still needed on the
farm during the summer? For that mat*<r, do most parents
even have someone at home in the summer to care for
children?

Shift now to the Age Of Industry. Theschools of 1930 are
organized to imitate the factory model. Students are com-
partmentalized by age level (grades 1-12) and further sorted
by grading (A,B,C,D,F). The day is divided into efficient
time blocks of 55 minutes, and students move from one
subject to another on an assembly line as bells ring. What
research shows that this is the best way for children to learn?

Now we live in the Age Of Information. How has the
school as an organization responded to the fact that infor-
mation can be stored and retrieved-—not just memorized?
How has the school responded to the necessity for teachers
(as managers of information) to plan and work with other
adults to meet the needs of every student? How do schools
adjust when DNA requires two hours of study one day and
the drill test in algebra needs only twenty minutes?

RESTRUCTURING:
GETTING BEYOND
THE BANDWAGONS

Dr. Barbara Gottesman, Director
South Carolina Center

for the Advancement of
Teaching and School Leadership

Restructuring the school organization io
reflect the changing roles, rules, and
relationships among adult workers and
student learners can better prepare
students who will live and work in the
new century.
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How do schools confront the reality that many young
children return to empty homes at 3 p.m. and roam the
streets—or crowd day care centers in the summer? How do
schools make choices when keyboard skills are just as essential
as the ability to recognize the eight parts of speech?

There are three steps in answering the restructuring
question:

First: After reflecting upon the existing structures of
schools, the thoughtful person decides on the results we
should expect from today’s schools. What do students need
to know to succeed in the 21st century? Although it is not the
only source we need to consider, the United States Depart-
ment of Labor has published a list of skills that employers
want for professionals, managers, white coliar workers, and
blue collar workers. The top three skills include the ability to
work withothers onateam, theability to retrieve information
and solve problems, and the ability to communicate effec-
tively. What we want schools to beable to do should be widely
| discussed among the school workers, students, parents, col-
| leges, businesses and others in the local community.

How do schools confront the reality that
many young children return to empty homes
at 3 p.m. and roam the streeis?

i Secend: After we articulate what we want schools to be
able to do, we should createa vision of the ideal “turn-of-the-
century” school. If part of what we know students need to be
! able to do includes eff ective communication, then our vision
: . of school should include learning and practicing communi-
cation for all situations. If part of the vision includes tech-
nology, then the school should prepare to make technology
a fundamental part of the learning environment.

_ All members of the learning community should partici-
| . pateincreating the vision. The board and the superintendent

- provide leadership in articulating a vision for the district.
Each unit then incorporates the larger vision and defines the
| . vision for the school (principals, teachers, others) and for the
i . Classroom (teachers, students, others). College teacher edu-
I | cation programs and arts and sciences programs need to
What we want schools to be able fo do create a vision insync with those of local school districts since

11 th lients.
should be widely discussed among the we all serve the same clients

school workers, students, parents, colleges, Stateand national goals canincorporated into local vision
businesses and others in the community. statements. Each unit’s statement should be printed, dis-
cussed, circulated, and revised frequently. The visionshould
be a central feature of each board, faculty, and class meeting
so that every strategy or discussion serves the vision. Budget
deliberations, policy decisions, and classroom teaching
methods should all be guided by the core beliefs and goals
embodied in the vision,




Third: Witharesults-oriented approach, and a vision to
carry us to the future, the next step is for each unit to
participate in decision making and to decide how the vision
will be made reality. Participatory decision making at the
district level helps principals, superintendents, and district
office staff plan strategically. In the schools, site-based
budget management may be one way to fulfill the vision.
Another may be school-based staff development—Ilike the
program already underway at Marshall Elementary School
inOrangeburg, where a staff member has becomea national
trainer for Cooperative Leamming. Teachers are making staff
development decisions at many restructuring Associate
Schools who work with the Center for School Leadership.

As the local school engages in participatory decision
making, teachers begin to have input—but they also find
thattheir responsibility for success increases. Sharing power
also means shari g and supporting innovation and taking
responsibility for initial failures.

School workers with responsibility make things happen.
They begintoarticulate the vision. InSouth Carolina, schools
with vision are deciding how to use learning time most
effectively. Some schools have designed flexible, parallel or
block scheduling to replace the traditional structure of hour
periods and bells. (Camden Middle and J.L. Mann High
Schools are two that now have flexible scheduling.) Other
schools (like Ravenel Elementary and Fort Mill High) are
exploring ways to use cooperative learning to expand the
repertoire of teachers and increase learning for all students.

Inhis book Schools for the 21st Century, Phil Schlechty calls
forarealignment ofthestudent rolein theschool. Schlechty’s
idea is very important to the restructuring school and to
teachers as professionals. He argues that students are not
the product of raw material that teachers work on. Instead,
knowledge or learning is the raw material—students and
teachers take this raw material and process it. They are, he
says, “knowledge workers.”

In this model of learning, the teacher is more than a
giver of information. The teacher labors to create learning
(or knowledge work) that,will fully engage students as
workers. The students become engaged when the work
relates directly to the real world. Students are more than
passive receptacles—they listen, talk, stay in school, and
succeed in the world beyond school.

Teachers who are “knowledge workers” need profes-
sional time to create “raw learning material” for students.
We can no longer depend on professionals taking work
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Teachers are making staff development
decisions at many restructuring Associate
Schools who work with the Center for
School Leadership.

Schooi workers with responsibility make
things happen. They begin to articuiate the
vision. In South Carolina, schools with
vision are deciding how to use learning
time most effectively.
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Teachers, who are in the “knowledge work"
profession, must work with other adults
during the day to make decisions about
curriculum and to reflect on practice.

The restructuring school must be a
partner in the teacher education enter-
prise, working with the college to help
future teachers learn to function as part
of a professionai organization, rather than
as managers of individual classrooms.

home or squeezing in a 4 p.m. after-school “inservice.”
Teachers, who are in the “knowledge work” profession,
must work with other adults during the day to make deci-
sions about curriculum and to reflect on practice.

Julia Gregory, the principal at Fort Mill Middle School,
has individual planing periods for every teacher. On Tuesdays,
the schedule includes back-to-back team planning periods
for each grade level team. Thursdays are devoted to double
periods of staff development taught by teachers. Professionals
like Melvin Poore at McCants Middle created new positions
forlead or “demonstration” teachers who substitute for other
teachers, demonstrate new techniques, and help plan.
Teachers at Camden Middle School and North Augusta
Elementary School are planning and teaching interdiscipli-
nary units.

All of these schools work with the Center for School
Leadership in restructuring. Butthe real work and planning
originates within the school. Conway Middle School has
taken its commitment to the needs of students an extra step:
sixth gradeteachers willmove up this year with theirstudents
and teach seventh grade. They will teach the same group in
eighth grade also. This signficant change in the school’s
structure grows out of their carefully articulated vision—
now they are working extremely hard onstrategies that fulfill
that vision. These strategies are very different from the goals
and behavioral objectives of the 70’s and 80's: they grow out
ofacommonunderstanding of thereal needs of theirstudents,
and they are based on a careful consideration of which
successful teaching strategies will work best in their school.

We know thiere are restructuring schools in our state that
are already creating the future. How should teacher educa-
tion programs be changing to provide the necessary support
for restructuring schools? Our colleges and universities
continue to have the largest responsibility for preparing
teachers. They can begin their support of restructuring by
assigning college students toschools as workers beginning in
the freshman year. Students are exposed to real classroom
situations and become a part of the restructuring culture
early on.

Colleges also need to work with schools rather than
individual teachers in making student placements. The re-
structuring school must bea partner in the teacher education
enterprise, working with the college to help future teachers
learn to functionas part of a professional organization, rather
than as managers of individual classrooms. Student teachers
need experiences working on a team, taking part in consen-
sus decision making, group dynamics and problem solving,




They need to observe veteran teachers handling public
relations with parents and the community, dealing with
politically sensitive issues, and communicating with local
and state policy makers.

Teacher education colleges around the nation are find-
ing that they mustuse me.hodology thatincludes cooperative
learning as well as lecture—and that modeling methods is
just as important as expounding the theories. In Provo,
Utah, two professors spend 80 percent of their time in the
public schools, teaching on-site education courses, leading
research efforts in the classroom, serving as demonstration
teachers, and acting as trouble shooters.

Progressive teacher education programs aredeveloping
new curriculum in much the same way as restructuring
schools—beginning with a vision of what their graduates
should know and be able to do. Computer skills are essential
as interactive laser disk and similarly complex technologies
becomea reality inschools. The successful teacher education
program will take a global approach to teacher preparation.
Today’s student teachers must learn to work ir multi-
cultural schools and neighborhoods. They need courses in
group problem solving and effective parentand community
relations. New teachers need to become adept at interdis-
ciplinary planning, team teaching, cooperative learning,
and many other techniques now in use in South Carolina’s
high, middle and elementary schools.

The noted teacher educator John Goodlad asserts that
school reform will fail unless colleges of teacher education
also restructure at the same time. South Carolina is one of
eight nationalsites pledged to renew teacher education. The
teacher education programs at the University of South
Carolina, Furman, Winthrop, Columbia College, and
Benedict are working under Goodlad’s leadership to re-
structure, in collaboration with each other and the Center
for School Leadership.

Each college, school, or department will focus on re-
forming curriculum, developing partner or professional
developmer! schools, assuring cultural diversity in teacher
education, and building in tenure and promotion rewards
for faculty who participate in school partnerships. State
education and political leaders are watching the Goodlad

initiative closely as they consider future teacher education
policy.

At its most fundamental, restructuring is examining the

present structure of the school system to see if it fulfills the
needs of today’s American democracy and assures

Progressive teacher education programs
are developing new curriculum in much
the same way as restructuring schools—
beginning with a vision of what their
graduaies should know and be able to do.
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tomorrow’s quality of life. When will the restructuring
movement end? Never—because the needs of our democracy
and of our future citizens will continue to change rapidly.
John Kennedy said that “our children are our hostages to
fortune.” Restructuring is finding out how best to prepare
children to master their own fates . . . and doing whatever it
takes!
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From Teachers for Qur Nation’s Schools by John Goodlad

POSTULATE 7
Programs for the education of educators, whether elementary or secondary, must carry the responsibility to
ensure that all candidat~s progressing through them possess or acquire the literacy and critical-thinking
abilities associated with the concept of an educated person.

POSTULATE 8
Programs for the education of educators must provide extensive opportunities for future teachers to move

beyond being students of organized knowledge to become teachers who inquire into both knowledge and its
teaching.

POSTULATE 9
Programs for the education of educators must be characterized by a socialization process through which

candidates transcend their self-oriented student preoccupations to become more other-oriented in identifying
with a culture of teaching.

POSTULATE 10
Programs for the education of educators must be ctaracterized in all respects by the conditions for learning that
future teachers are to establish in their own schools and classrooms.,




Schoolrestructuring is about transforming teaching and
learning. Restructuring is about rethinking rules, roles,
and responsibilities in order for students to increasingly
become knowledge producers and active learners. At the
core of restructuring is curriculum reform. Building from
thatcoreis the simulataneous reform of governance, teacher
professionalism, parental involvement, and community in-
teraction—including the melding of all social and human
services that support children and families.

Karen Callison Woodward, the superintendent of
Anderson School District Five and a powerful voice for
schoolchange among the state’s education leaders, believes
that the essential difference between today’s restructuring
movement and the education fads and quick-fixes of the
past can be found in a single word:

Process.

School restructuring is not a program, it’s a process.
Karen Woodward,in fact, isreluctant todescribe her district’s
change process as restructuring, “because it sounds like
another program we’ve added.” A better description, she
says, is continuous improvement, indicating that the process
willnotend. Restructuringis notabout pickingand choosing
programs. it’s about continuously examining and improv-
ing the system—from each single teaching act to the long-
range goals of the entire district.

It might be useful to look at some definitions of re-
structuring gleaned from the ever-growing library of school
changr literature. By examining how educators, research-
ers, business leaders, government officials, and others de-
fine “restructuring,” we can gain important information
about the expectations of those who are pushing schools to
reform—even transform-—themselves.

This succinct definition restructuring was written by a
university research center and published in a briefing paper
for education writers and reporters:

Restructuring refers to major departures from conven-
tional practice designed to foster critical thinking and
high academic performance from all students.

Teacher Magazine says that the term restructuring is per-
haps the “most overused word in the lexicon of school
reform,’ a container used to hold many ideas and concepts.
“Teachers can be forgivenif they are uncertain and confused
about what it means.” The essentials of real restructuring,
according to the magazine, are:

WHAT OTHERS
SAY ABOUT
SCHOOL
RESTRUCTURING

By examining how educators, researchers,
business leaders, government officials,
and others define “restructuring,” we can
gain important information about the
expectations of those who are pushing
schools to reform——even transform—
themselves.
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v Changes in traditional roles and relationships, with
teachers participating in decisic 1making, especially
in areas involving curriculum, instruction, schedul-
ing, and professional matters.

v Changes in curriculum and pedagogy that grow out
of a careful assessment of what is taught and how itis
taught, producing significant alterations in the or-
ganization of the school day and school year, how
teachers and students spend their time, and the nature
and frequency of student assessment.

v Changes in the workplace, including more time for
teacher planning, reflection, communication with
colleagues, continuous professionaldevelopment, and
better physical facilities and support services. The
school is a learning community where students and
teachers are nurtured.

The Council of Chief State School Officers, whose mem-
bers are state superintendents of education from across the
United States, defines restructuring this way in its official
policy statement “Restructuring Schools”:

The task has moved quickly from improving traditional
standards and organization to more profound changes that
affect the very essence of teaching and learning and the
structure of schools . . . . There are different definitions and
different degrees of change, from reform to radical re-
structuring, but the purpose is essentially the same—to
help our graduates achieve the highest levels of knowledge
and experience and to enable them to practice the creative
use of their knowledge and talent in civic responsibility,
productive work, moral conduct, and personal fulfillment.

Dr. Fred Newmann, who directs the National Center on
Organization and Restructuring of Schools at the University
of Wisconsin, has given considerable thought to the way the
term restructuring is being used in education and business
circles today. He says that:

“Restructuring” has entered the dialogue of practitioners,
policymakers and researchers with a burst of power, but
also ambiguity. It represents a concern for fundamental
changes in the way schools are organized, but the precise
nature of those changes and the priority given to different
new “structures” are in hot dispute. Restructuring joins a
lexicon of other memorable slogans in the history of edu-
cational reform (e.g., back to basics, community control,
choice, cultural literacy).

Muck of a slogan’s appeal rests in its capacity to embrace
multiple meanings that draw diverseconstituencies together




inanapparently common cause. Whileaslogan galvanizes
atiention and energy, thus offering new possibilities for
action, its ambiguity brings the risk that energy will be
dissipated in scattered, even contradictory, directions.
The danger here lies not in multiple meanings and ap-
proaches, but in the failure to clarify the means and ends
of different approaches to “structural” change.

CEOs and other business leaders have been a driving
force for educational reform in South Carolina and the
nation. How do business leaders define “restructuring?” .
Their definitions range from the simple statement that CEOs and business ieaders who have been

“schools must do whatever it takes to produce better edu- & driving force for aducational reform in
cated workers” toa sophisticated discussion of the principles South Carolina do rot have a uniform
of quality management and other techniques used by outlook on school restructuring. A busi-

. American industries to change the way they do business. In ness person's point of view may have a lot
| short, there is no uniform outlook on restructuring in the to do whether he or she has personally

i business community—a business person’s point of view experienced restructurin

may have a lot to do with whether he or she has personally g

experienced restructuring. Here are several definitions of
restructuring from the business community:

WalterElisha, CEOof Springs Industries, has described
restructuring as giving districts and individual schools
and teachers "the flexibility to innovate programs, cur-
ricula, teaching methods, use of physical facilities, and
retention techniques with a minimum of red tape and
central oversight.”

Owen Butler, former chairman of Proctor and Gamble,
told the Committee for Economic Development that re-
structuring involves changing "the corporate culture of
the basic school system. . .from a top-down strategy to a
bottom-upstrategy, fromteachers whoare regarded almost
as assembly line workers into teachers who are free to
innovate and experiment, to use their creativity toimprove
teaching.”

The Business Roundtable, supported by 200 national
corporations, has described a restructured education
system as one committed to four operating assumptions:
“All children can learn at sigr.ificantly higher levels; we
know how to teach all students successfully; curriculum
content must reflect high expectations for all students;
and every child must have an advocate.

The new system must be outcome-based, with rewards for
success and penaities for failure. School-based staff must
have a major role in instructional decisions, with a major
etphasis on staff development.”

In her book Restructuring America’s Schools, education
writer Anne Lewis notes that “reform” was the major edu-
cation buzzword of the 1980s. “Only when analyses of the

L
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early reform efforts produced a consensus that the changes
were too slow and inadequate did reformers begin to talk
about more drastic measures—about restructuring.” Her
research leads her to conclude that:

Restructuring—
o/ Is student and teacher-centered

v Changes the way students learn and teachers teach,
requiring beth to assume greater initiative

v/ Applies to all students and all schools, not just the
disadvantaged

v Affects curriculum as well as organization

7 Needs a central vision within a school to which all
involved subscribe

v Requires becoming “unstuck” from many current
reforms and from a built-up centraiized bureaucracy

v Is advocated by diverse interests in the community

Site-Based Management Does Not Equal Restructuring

Site-based management should not be confused with
restructuring. Site-based management refers to a school
district management system that relinquishes a good deal of
decision-making authority over budgets and other mattersto
the individual schools in the system. Delegating authority to
the schocl is very different from delegating authority within
the school, and both must occur for real restructuring to take
place. Most advocates agree that restructuring involves
“shared decisionmaking” between the district and the school
and among teachers and principals within schools.
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The National Movement
for School Reform




School reform and restructuring is a national phenomenon.
Dozens of organizations, supported by private and corporate
foundations, state and federal grants, college and university
funding, and community contributions are working to change
schools.

Several major education reform initiatives are described here.
These are not the only successful school change programs in the
nation — new efforts seem to begin almost daily — but they do
have a track record, and the experience and knowledge that comes
with years of effort.

If the work of these organizations seems to fit into your visions
for your schools, you may want to contact them. Additional
information about some of these groups can be found in the "ECS
Guide to System Change” later in this section.

Ted Sizer’s two-year journey thorough American high
schools in the early 1980s culminated in the wise and trou-
bling book Horace’s Compromise: the Dilemma of the American
High School. But Sizer didn't just talk about the problems of
America’s high schools. In 1984, he sought out 12 “charter
members” who agreed to form the Coalition of Essential
Schools and pursue a set of Common Principles defined by
Sizer’s research.

By 1988, when Sizer jeined forces with the Education
Commission of the States and its RE: Learning project, more
than 50 schools had joined the coalition. The Commission'’s
ability to disseminate information and its close ties with
state education leaders raised the visibility of the Coalition’s
work, and by early 1992, Sizer’s eight-year old program
included more than 200 public and private schools in 23
states (including Heathwood Hall School in Columbia).

The nine Common Principles that still guide the
Coalition’s work define the characteristics essential to a
good school:

v Schools should focus on helping students use
their minds well;

v Schools should expect students to master a
limited number of essential skills and areas of
knowledge rather than merely “cover” content.

MAJOR SCHOOL
RESTRUCTURING
INITIATIVES

The Coalition of Essential Schools
(RE: Learning)
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v A school’s expectations should apply to all
students.

v Teaching and learning should be personalized to
the maximum extent feasible; no teacher should
have direct responsibility for more than 80
students.

v The governing metaphor should be student-as-
worker and teacher-as-coach.

v Diplomas should be awarded upon successful
demonstration of mastery (an “exhibition”) of
essential skills and knowledge of the school’s
program.

¢ The tone should stress values of “unanxious
expectation,” trust, and decency.

v Principals and teachers should see themselves as
generalists first and specialists second.

v Ultimate administrative and budget targets
should include: 1/80 teacher-student loads,
substantial time for collective planning by
teachers, competitive salaries, and a per pupil
cost nc more than 10 percent higher than a
traditional school.

Ted Sizer has written that “a good school is the special
creation of its own faculty.” The Coalition stresses indi-
viduality, not conformity, he says because “good schools
sensitively reflect their communities, both the students and
teachers within the school building, and the wider neigh-
borhood it serves.” Successful Essential schools focus on
intellectualachievement; studentsareresponsible for learning;
teachers and staff are involved in planning and carrying out
changes; small student/teacher groups are created and kept
in place over a period of time; a strong principal works to
build trust, understanding, and supportamong teachers and
staff, and teachers are trained and encouraged to teach co-
operatively and use a variety of appropriate teaching methods.

For more information: Coalition of Essential Schools, Brown
University, 1 Davol Square, 2nd Floore, Providence, R102093.
(401) 863-3384. South Carolina contact: Edna Crews, Office
of Education Design, South Carolina Department of Educa-
tion. (803) 734-8381.
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The Accelerated Schools model developed from an edu-
cational research project at Stanford University in the early
1980s led by Henry Levin, director of the Center for Edu-
cational Research. The project set out to discover how at-
risk students could become enthusiastic learners and could
accelerate their achievement. The results of the project’s
research are now being applied in more than 100 pilot
schools. The basic beliefs:

v All children can learn.

v/ Schools should accelerate, not remediate,
students.

v/ At-rick students often show talents in areas not
traditionally valued in school.

7/ Atrisk students must learn at faster rates than
their more advantaged peers to eliminate the
achievement gap that exists between them.

v/ Many conventional schooling practices, such as
tracking or ability grouping, teacher-dominated
instruction and standardized testing fail to
empower at-risk students to learn to their full
capacities.

At theheart of the Accelerated Schools philosophy is the
proposition that the entire school community must be em-
powered—teachers, administrators, staff, students, and
parents. Full implementation of the Accelerated Schools
model takes five or six years, during which the school must
establish a unity of purpose among staff, parents, students
and the community; identify and build on the strengths of
each group; create the capacity for school-site decisions
regarding resource allocation, instructional strategies, cur-
riculum, materials, and personnel selection; and establish a
problem-solving process for making informed decisions.

Accelerated Schools eliminate pull-out programs and
reinvest in overall programs that involve all children in a
faster-paced, more engaging curriculum. Like most good
restructuring plans, the model addresses the need to free up
time for faculties to study, plan, explore alternatives, and
make decisions—and it de-emphasizes top-down control.
The model uses a language-based approach for all subjects,
even math. It stresses reading, writing, speaking and lis-
tening, and lessons emphasize analysis, synthesis, problem
solving, and application in all subjects.

The program, which has been developed for elementary
and middle scheois thus far, relies heavily on hands-on
activities, with an emphasis on peer tutoring and coopera-
tive learning. Students also work on projects outside the
classroom to develop independence, self-reliance, and self-

The Stanford
Accelerated Schools Project
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confidence. Results from the projecthave been impressive. A
three-year, $1.45 million grant from Chevron Corporation
helped Stanford establish four regional university centers in
California, Texas, and Louisiana where teams introduce the
model to surrounding school districts. The centers report
steady test score improvement and dramatic improvements
in student attendance and parent involvement.

For more information: Center for Educational Research,
Stanford University, 402 South, Stanford, CA 94305-3084.
(415)723-0840. South Carolina contact: Dr.Christine Finnan,
College of Charleston. (803) 792-7142.

The School Development Program, developed over the
last 25 years by Yale University child psychologist James P.
Comer, has as its core principle the need to involve the entire
community in the school change process. Among the
program’s beliefs:

v All children can learn regardless of their back-
ground

v The elementary school is where children develop
the skills, attitudes and habits that influence their
achievement for the remainder of their lives.

v The sources of most learning and behavior prob-
lems are conflicts of class, race, income and culture
between children’s home and school environ-
ments—not children themselves.

v Excellent schools require a climate of trust, coop-
eration and caring among teachers, students,
parents and the community.

v Students understand concepts best when they
experience them.

The SDP is built around three elements: a school-gover-
nance team that includes parents, teachers, administrators,
and support staff; a mental-health team; and an active parent
coalition. The governance team develops a comprehensive
school plan, carries on staff development activities, and
assesses the program. The mental-health team focuses on
preventing problems by indentifying and trying to eliminate
procedures and practices that harm students and staff. Par-
ents work with staff to plansocial and academic activities and
participate in many in-school and after-school activities.

Comer began his work in two of the poorest schools in
New Haven, Conn. He argued that school is the only place
children who grow up in poverty can get the extra help they
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need. The program stresses academic achievement and the
psychological development of the whole child. Comer and
his colleagues developed the “Social Skills Curriculum for
Inner-City Children” to integrate the teaching of acadernic
and social skills, and the arts, in ways that channel the
aggressive energy of students into learning and work.

In the two New Haven schools where Comer began his
work, 4th graders in 1969 had average test scores at the 3rd
grade level in reading and math. By 1984, 4th graders in the
school had average scores at the 5th grade level in math and
the 6th grade level in reading, and scores have remained
near those levels, according the a 1991 Yale report. With a
major commitment from the Rockerfeller Foundation, the

Comer program is being offered to schools throughout the
country.

For more information: Yale Child Study Center, P.O. Box
3333230S. Frontage Road, New Haven, CT 06510. (203) 785-
2548. A 14-part video series is available to help implement
SDP with Imited outside help.

The Carnegie Corporation Turning Points project is a
national program for comprehensive planning and policy
development to promote the success of early adolescents
(ages 10-15) through school restructuring and collaboration
with parents, health and human services agencies, and
community organizations.

In 1990, the Carnegie Corporation made grants to 27
states to implement the eight parts of Turning Points in
statewide efforts, under its Middle Grade School State Policy
Initiative. South Carolina was one of those states. In the fall
of 1991, Carnegie selected 15 states for two-year continua-
tiongrants, based on their accomplishments. South Carolina
was also included in this group.

The principles of Turning Points include a call for middle
schools that:

v Ensure success for all students.
v Create small communities for learning,.

v Re-engage families in the education of young ado-
lescents.

v Improve academics through health and fitness.

v Teach a common core of knowledge.

The Turning Points
Middle School Project
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. The New Standards Project

v Empower teachers and administrators.

v/ Prepare teachers for the middle grades who are
highly skilled at working with adolescents.

7/ Connect schools with communities.

Turning Points is available as a book, in an abridged version,
or as an executive summary from:

Carnegie Council on Adolescent Development
P. O. Box 753

Waldorf, MD 20604

202-429-7979

Aselected bibliography of readings on the components of
Turning Points has been prepared by Dr. Ed Lawton of the
College of Charleston and Dr. Rarbara Gottesman of the
Center for School Leadership.

Copies of the bibliography can be ordered from the
Center by mail or phone.

Contact: Mr. Claude Underwood
Assistant Director
Center for School Leadership
142 Withers - Winthrop
Rock Hill, SC 29733
1-800-768-2875

This privately funded national project is developing broad
educational standards in the various subject areas, with a
focus on higher-order thinking skills and problem solving.
These standards are used to create exams that emphasize
such skills and require students to apply their knowledge to
real-world problems. Obviously, such tests go well beyond
multiple-choice and paper-arnd-pencil models most schools
used today.

In May 1992, the New Standards Project began to pilot-
test new mathematics and language arts performance assess-
ments involving about 10,000 fourth-graders in 17 states.
Teachers helped design the tests and are also involved in
scoring and analyzing results. Each test item in the experi-
mental program takes from two to four class periods, and




most have many acceptable answers. They require students
to communicate in writing their answer and how they
arrived at it.

An example of a test item: A student receives a set of
parameters to plan a garden, including its dimensions and
how much seeds and seedlings cost. Based on this data, the
student devises a garden plan that can include using free
cuttings from neighbors to save money or innovative de-
signs to save space. Another example: As part of a literacy
test, students may be asked to develop a working knowledge
of a zookeeper’s job from reading and discussion, then
create a sign about a new zoo animal, then move on to a
larger project, such as writing a brochure.

South Carolina is one of 17 states participating in the
| New Standards Project. Twenty 4th-grade teachers at eight
South Carolina schools participated in the May 1992 pilot-
testing. Eighth and 9th grade teachers will participate in
1992-93. The ultimate goal of the project is to combine
combine challenging national standards with flexible, au-
thentic assessments. To accomplish its ambtious objectives,
states and private foundations will have to provide major
financial support over an extended period.

For more information: The New Standards Project, N-
tional Center on Education and the Economy, 39 State Street,
Suite 500, Rochester, NY 14614. (716) 546-7620. South
Carolina contact: Sue Sadik, Office of Authentic Assessment,
South Carolina Department of Education. (803) 734-8352.

Project Zero is not a school reform project in the typical |
sense—no network of pilot sites exists to test and propagate Harvard University's
its theories. But the research growing out of Project Zero Project Zero
over the two decades has spurred a grassroots movement
among many educators who find Harvard professor Howard
i Gardner’s theories, first published in his 1983 book Frames
of Mind, compelling.

Gardner argues that people have multiple intelligences
in varying strengths, giving everyone a unique intelligence
“profile”—and that children will learn best when teachers
recognize and work with all of their intelligences. Gardner
identifies at least seven kinds of intelligence: linguistic;
. logical-mathematical; spatial; musical; bodily-kinesthetic;
| interpersonal, and intrapersonal. The Key School in India-
! napolis has restructured itself around Gardner’s theories
and all of its elementary students have daily opportunities
to use and develop all of their intelligences.
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Success for All /
Johns Hopkins University

Gardner’s latestbook, The Unschooled Mind, challenges the
assumption that five-year olds arrive at school “as empty
vessels waiting to be filled.” He argues that young children
have mastered complex language skills and have “very pow-
erful theories about how the world works.” These theories
are often wrong, but by failing to recognize and work with
these theories, Gardner says, schools let students grow up
without really understanding what they are taught. Instead,
he says, teachers must take seriously the ideas and intuitions
of the young child and challenge and build on them.

For more information: Harvard Project Zero, Harvard
Graduate School of Education, 323 Longfellow Hall, Appian
Way, Cambridge, MA 02138.

The Success for All program grows out of a challenge
from the Baltimore, MD school board president and superin-
tendent to the Center for Research in Elementary and Middle
Schools at Johns Hopkins University. The public school
leaders invited university researchers to devise a program
that would enable every child in an inner-city Baltimore
elementary school to perform at grade level by the end of
grade 3.

The program began as a pilot in 1987-88 and is now
underway in schools in at least five cities. Assessments
indicate that the program has significantly improved the test
scores of students, especially those whose pretests placed
them in the lowest quartile in their grades. It has also
significantly reduced retentions and special education place-
ments. The program'’s principles are similar to those espoused
by James Comer and the Accelerated Schools program:

v/ Every child can learn.

v Success in early grades is critical for future success
in school.

v Prevention, early intervention, improved class-
room methods, individual attention, family sup-
port, and other strategies must be used to address
problems students have both inside and outside the
classroom.

v The most widely used strategies for disadvantaged
students, remedial “pull-out” programs, don’t
work.

v Effective school reform programs are both compre-
hensive and intensive.
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Each school in the Success for All program has a facilitator
who coordinates schedules and activities, including the
work of up tosix reading tutors who workindividually with
students. A family support team, made up of staff such as
social workers, parent liaisons and counselors, educates
and assists families in matters related to school readiness,
such as attendance, health and nutrition. All schools pro-
vide helath services for students once a week.

Preschool and kindergarten programs emphasize oral lan-
guage, thematic units and story telling. Students in grades
1,2, and 3 are grouped together for much of the schol day
and are regrouped for 90-minute reading periods each day.
Cooperative learning is emphasized, and students who lack
asufficient grasp of key materials receive one-to-one tutoring
by trained adult tutors. Teachers take the lead in designing
innovative approaches to improve achievement.

For more information: Center for Research on Effective
Schooling for Disadvantaged Students, The Johns Hopkins
University, 3505 N. Charles Street, Baltimore, MD 21218.
(301) 338-7570.

The Business Roundtable provides a significant amount
of leadership for education reform in the U.S. business
community. Roundtable members are CEOs ar.d top execu-
tives, and eachstate has several Roundtable members whose
assignment is school reform. The Business Roundtable has
a nine-point restructuring agenda:

v/ Assumptions: All students can learn at high
levels; we know how to teach them; curriculums
must be demanding but flexible; every child needs
an advocate.

v There should be accountability based on out-
comes.

v There should be diverse methods of assessment.

v Schools should be rewarded for success, helped to
improve and penalized for failure.

v Shared decisionmaking between schools and the
central office, as well as between teachers and
administrators, should be encouraged.

v Staff training must be comprehensive.
v Quality preschool programs are necessary.

v Health and other socia) services should be used to
reduce barriers to learning,.
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New American School
Development Corporation

v/ Imaginative use of technology as a learning tool
should be developed.

The Business Roundtable, in conjunction with the
National Alliance of Business, also promotes the applica-
tion of the principles of Total Quality Management to
school restructuring. What is TQM? Roger Kaufman of
the Center for Needs Assessment and Planning at Florida
State defines it this way: “TQM is a continuous process
which intends to deliver to clients what they want, when
they should have it. When TQM is successful, the client
will be satisfied with what is delivered. Quality may be
defined as providing what is required as judged by the
client. It is accomplished through (a) everyone in the
organization committing to achieve useful results; (b) a

shared passion for quality; (c) and decisions based on
performance data.”

The National Alliance of Business is developing an
TQM “action guide” for schools based on its examination
of American companies that have used the Quality prin-
ciples successfully. The American Association of School
Administrators is also very involved in the TQM move-
ment through its Total Quality Network.

One word of caution: education gadfly Chester Finn, a
former assistant U.S. secretary of education, has expressed
some concern that TQM “many be the fad-of-the-year
approach to education.” To implement a true TOM ap-

proach will require a very high level of school and staff
commitment.

For more information: The Business Roundtable and
the National Alliance of Business, 1201 New York Avenue
NW, Washington, DC 20005-3917. (202) 289-2900. Total
Quality Network, American Association of School Admin-
istrators, 1801 N. Moore Street, Arlington, VA 22209. (703)
875-0748.

The New American Schcols Development Corporation is
a private, non-profit group established in 1991 in response to
challenge by the White House to raise $200 million for the
design and implementation of “break the mold” schools. As
the result of a widely publicized competition, NASDC at-
tracted nearly 700 proposals from design teams made up of
university professors, business leaders, school administra-
tors, teachers, and others interested in school improvement.
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In July 1992, NASDC announced the selection of 11
teams who will be given funds “to pursue their visions of
radically different and more productive schools.” A sum-
mary of each team'’s plan was published in the August 5
edition of Education Week. The plans of most teams call for
the involvement of school districts in several states, and
many teams include corporate members like AT&T, Time-
Warmer, IBM and Apple Computer. Most of the nation’s
education “stars” can be found on a team; for example, the
ATLAS Communities project, which will design “a clearly
articulated, integrated curriculum (focusing) on essential
questions that have the power to incite students’ and teach-
ers’ imaginations” will include Ted Sizer, James Comer, and
Howard Gardner (see above). Another project, “The Mod-
ern Red School House,” will include the Charlotte-
Mecklenburg School District.

Each design team will receive an unspecified grant (in
the millions) to research and develop its “break the mold”
plan. Many design team members have acknowledged that
the most difficult part of their task will be to implement and
sustain the plan in real schools. ”You can plant a thousand
flowers,” one team member said, “but if they‘re not continu-
ously watered and nurtured, they’re not going to continue
blooming.”

For more information: The New American Schools Devel-
opment Corporation, 1000 Wilson Boulevard, Suite 2710,
A-lington, VA 22209. (703) 908-9500. Ask for summaries of
the winning design proposals.

Council for Aid to Education

The Council for Aid to Education, begun in 1952 by the
CEOs of several major U.S. corporations, promotes linkages
between business and public/higher education. The Coun-
cil regularly updates a very useful publication Business and
the Schools: A Guide to Effective Programs, which describes
dozens of successful school reform initiatives supported by
corporations and businesses.

The guide can provide information leads for schools
looking for good ideas—and it may also suggest ways that
local schools and businesses can form meaningful alliances
that go well beyond the traditional school business part-
nership. $20 from the Council for Aid td Education, 51
Madison Avenue, Suite 2200, New York, NY 10010. (212)
689-2400.
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Other Reform Projects

Supported by Associations,
Universities, and Foundations

Edison Project

Communications whiz Chris Whittle, who conceived
and markets Channel One, the news-with-commercials pro-
gram now seen in many American high schools, announced
plansin 1991 to create a new private schooi model that would
include the best educational practices and use of technol-
ogy—all at a price competitive with the per-pupil amount
being spent my the average school system in the U.S.

Under the umbrella of “The Edison Project,” Whittle has
assembled a big-name team of experts to help design his new
school—including the former president of Yale University,
who resigned to head up Whittle’s project. Thus far, no
blueprint has emerged from the group, but the project is
being taken seriously by thoce who know Whittle’s track
record as a successful entreprenuer. For more information,
write The Edison Project, Whittle Schcols and Laboratories,
333 Main Avenue, Knoxville, TN 37902. (615) 595-5000.

HOTS Project

University of Arizona education rescarcher Staniey
Pogrow has developed an intriguing program designed to
bring Chapter I students up to grade level and beyond. His
Higher Order Thinking Skills (HOTS) program combines
computer technology with direct, daily discourse to give
students in remedial programs a contextual basis for ex-
panding their learning. The program requires a significant
commitment to teacher training but results have been im-
pressive. Elementary and middle schoolmodels areavailable.
Contact Pogrow at the University of Arizona, College of
Education, Tucson, AZ 85721. (602) 621-1305.

National Board for Professional Teaching Standards

The National Board of Professional Teaching Standards
is developing a national system to assess teachers and award
national board certification in various specialty areas. For
general information, contact the National Board for Profes-
sional Teaching Standards, 1320 18th Street, NW, Suite 401,
Washington, DC 20036. (202) 463-3980.

South Carolina is a Field Test Center for NBPTS with 25
districts volunteering to take part in the field testing of the
Board's innovative approach to certification examination.
Contact Dr. Dale Scannell, USC College of Education, Co-
lumbia, SC 29208. (803) 777-3828.




National Center for Innovation

This is the National Education Association’s school re-
structuring unit. The NEA also works with a group of
schools across the nation in its Mastery in Learning program.
Contact the NEA, 1201 16th Street, NW, Washington, DC
20036. (202) 822-7783.

National Center for Restruciuring Education, Schools, and
Teaching (NCREST)

NCREST is housed at Columbia University in New York
and led by education policy researchers Linda Darling
Hammond and Anne Lieberman. The Centor was estab-
lished to “document, support, connect, and make lasting the
many restructuring efforts going on throughout the nation.”
Two useful recent publications: Early Lessonsin Restructuring
Schools and the companion volume Early Lessons in Re-
structuring Schools: Case Studies of Schools of Tomorrow. .
.Today.” NCREST, Box 110, Teachers College, Columbia
University, New York NY 10027. (212) 678-3432.

The National Center for Service Integration

This national center operates a clearinghouse for infor-
mationaboutintegrating education, social, and health services
for youngsters in school. Contact the Information
Clearinghous on Service Integration, National Center for
Children in Poverty, Columbia University, 154 Haven Av-
enue, New York, NY 10032. (212) 927-8793.

AFT Leadership for Reform project

The American Federation of Teachers has linked a group
of school districts with a team of local education experts to
support schools as they restructure. AFT also does a very
good job of boiling down the latest research for practitioners
thorugh its Educational Research and Dissemination Pro-
gram. Contact the AFT, Public Affairs Department, 555 New
Jersey Avenue, NW, Washington, DC 20001. (202) 879-4458.

Whole Language Umbrella

Groups or individuals can join this organization, sup-
porting the spread of the Whole Language philosophy. Write
the Department of Curriculum and Instruction, University of
Missouri, 216 Townsend Hall, Columbia, MO 65211.

NOTE: The information used in this section was drawn from a variety of sources,
including Teacher Magazine, the Council for Aid to Education, the Education
Commission of the States, the Council of Chief State School Officers, and the
American Association of School Administrators.
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NATIONAL CENTERS

With federal grant support, these national centers have been
established to help promote school restructuring and im-
provement. Write these centers for information on newslet-
ters, publications, and technical assistance.

National Center for Research in Vocational Education
Western Illinois University

46 Horrabin Hall

Macomb, IL 61455

National Center for Research in Teacher Learning
116 Erickson Hall

Michigan State University

East Lansing, MI 48824

National Center for Educational Leadership
Harvard Graduate School of Education

6 Appian Way

Cambridge, MA 02138

Nat:onal Center on Effective Schools
University of Wisconsin-Madison
1025 West Johnson Street

Madison, WI 53706

Ask for the publications Research and the Classroom
and Focus in Change

National Center on Organization and
Restructuring of Schools

University of Wisconsin-Madison
1025 W. Johnson Street

Madison, WI 53706

Ask for the publication Issues in restructuring

National Center for School Leadership
College of Education

University of Illinois at Urbana-Champaign
Urbana, IL 61801

Center on Families, Communities, Schools,
and Children’s Learning

The Johns Hopkins University

3505 N. Charles St.

Baltimore, MD 21218

Center for Research on Effective Schooling
for Disadvantaged Students

The Johns Hopkins University

3505 N. Charles St.

Baltimore, MD 21218

OTHER EDUCATION CENTERS

These centers, supported by associations or private grants,
are also working on school restructuring issues. Write for
more information.

The Center for Restructuring
American Federation of Teachers
555 New Jersey Avenue, NW
Washington, DC 20001

Center for Innovation

National Education Association
1201 16th Street, NW
Washington, DC 20036-3290

High Schools That Work

State Vocational Education Consortium
Southern Regional Education Board
592 Tenth Street, N.W.

Atlanta, GA 30318

National Center for Restructuring Education
Columbia University Teacher’s College
Columbia University

525 West 120th Street, Box 86

New York, NY 10027

National Alliance for Restructuring Education
1341 G Street, NW, Suite 1020
Washington, DC 20005

The Resource Center on Educational Equity
Council of Chief State School Officers

379 Hall of the States

400 N. Capitol Street, NW

Washington, DC 20001-1511
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The Guide to System Change Initiatives included on the
next six pages was developed by the Denver-based Edu-
cation Commission of the States (ECS) in an effort to
compare more than 20 national school change networks.
ECS, which gets its support from grants and dues paid by
member states, supports the RE: Learning/Coalition of
Essential Schools network.

The chart uses the major headings of vision, teaching
and learning, and system components—under which is
included higher education, professional development, or-
ganizational structure, roles and responsibilities, finance,
system accountability, community & parent involvement,
and cross-agency collaboration.

Some of these programs are described in this resource
book in the chapter "Major Restructuring Initiatives.” The
information in this chart supplements that material.

The chart does not include all school change initiatives
in the nation. It will be useful to schools and school districts

as they consider what if any network alliances they wish to
build.

THE EDUCATION
COMMISSION
OF THE STATES
GUIDE TO SYSTEM
CHANGE
INITIATIVES
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A guide to systems change initiatives State Education Leader » Fall 1992

he following chart iilustrates how various and Is nct meant to be a definitive guide. Descrip- community. For example, two approaches focusing
reform Initlatives differ using the ECS tions are intended merely to highlight how various on curriculum changes might be incompatible with
framework for systemic education reform efforts address different aspects of reforming an each other, while one focusing on curriculum and
as a gulde (see page 1). education system. the other on site-based decision making might
Using the major headings of vision, teach- . work well in the same state or district.
ing and learning, and broader system components, How %0 use this chart? Another possibllity is for school, district or
the chart illustrates the different areas of emphasis Several uses of the chart are possible. State, state officials to use the framework as a gulde to na-
of the Initiatives and how they either complement district or school officials can discover the level of tional efforts which could enhance local efforts
one another or represent distinct choices. The chart agreement or disagreement among various reform under way. Finally, it is possible to use the chart io
does not represent all initiatives across the country approaches under way or under discussion In their
GOAL(S) VISION TEACHING AND LEARNING
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understand the extent of system reform implied In enter the systemic education reform conversa- please contact NASDC, 1300 Wilson Blvd., Suite

each reform inltiative. tion. No one point is right for ail communities. 2710, Arlington, VA 22209; 703-908-9500.

The following concerns are pertinent in Information for this chart was compiled by
comparing the inltiatives: Readers wanting more information about Deboraly Clemmons, Re:Learning Systeras coor-

+ One strategy alone ls unlikely to lead to systemic ") of the initlatives mentioned should contact the dinator; Lols Easton, director of Re:Lcarning Sys-
education reform or be the catalyst for bringing persons or organizations l}‘“d for each '“dl"ld“"‘ tems; Robert Palaich, director of policy studies; and
change In all areas of the education system. effort. Initiatives listed as “Developing Networks Sherry Freeland Walker, State Education Leader

areariong the i1 design teams selected by the New  odjtor. Special thanks to Lyn Hesketh, project assls-

* There are various places (e.g., student assess- 1 ’

h rcul p staff developmend) t American Schools Development Corporation tant; and Anna West, production coordinator, for
ment curriculum reform, pmentio (NASDC). For more information on these efforts, producing the chart. %
SYSTEM COMPONENTS
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GOAL(S) VISION TEACHING AND LEARNING
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Saence 133INSL. dasbied, sverspe sw- technology and be- waching and | 3 snd what reform la needed
Washington, DC 20008 dents, non-sclence majors tween sdences and  responsive 10 dverse s 50 sccommodate lnnova-
202-32¢-8400 and non-college-bound ans and humarites.  derms. ton,
Outcome-Driven To iegrate waching, leam  Systematic redesign ol dis- | No defined set of stand- Q lumbasedon  Pr change In Inswuc-  implicasons for assess.
Devel Mo del, ng. sdmavavsvonino wictto gainhigh achweve | ards of cutcomes. sudent , cumicul , ment methods chosen.
Contact John Champin, cohesive model ment by il sudents. and best research climate, leadership,
Navonal Center for Out- herature.
come-Based Educaton,
15429 Richwood Avo .
Fountain Hills, AZ 85288,
602-837-8752
School Development Bridge gap thatoccurs Leaming/behavior School designs comprehen-  Supports physical, Crastes school enwiron- Advocates and suppors
Pregram (30P). Contact when aliudes, vaiues and  prodblems are conficts of sive plan 10 sddress moral, social, ment In which laculty and use ol iInnavative and
James Comer, Yade Child behaviors children develop  class, race, income and ctimate, curiculum, assess:  peychological, paAreMs engage in col- SUThenic sssessments.
Study Center, $¢hool at home dffer rom hoss culurs between chidren's | ment, staf development, , IeNguage, laboratve work 10 suppon
Deveiopment Program. ot school. home and school environ- cognitve, imellecual  children’s Wial develep-
230 Frontage Road. P O ments » not fault of growth of &l s%. mend,
Box 3333, New Maven. CT chidren hemesives. demis.
08510, 203-785-2548
Success for All. Contact To ensure that every al- Prevemion, sarly intarven | To perform at grade level Focusss oncral lan  90-minute reading periods, SO Progress reviewed
Lawrence Dolan, CSOS. dert wil perform st (Fade ton, improved claseroom by end of rd grade. guage, thematc ¢roes-grade regrouping for  every 8 weeks; revised
Johns Hopluns Uriversay. level In reading, writng. methods, individual stten- units, atory wiling, rsading. coopersiveleam-  scademic plan developed
3505 N Chartes S1.. Bal- rmath by end of rd rade. fon, #c. canbeused o comprehension. Ing. one-10-0ne Ntoring, based on curent wetng
amore, MD 21218; 410« address problems sw- hall-day preschool, Ril-day  programs.
5160370 dents have ineice and out- Knderganen.

side claswroom

EHeciive Schools. To improve student out- ENoctivensss canbe Beging with claar picture of  Cumicuiumbasedon  Task analysis, rasearch, Existng methods used:
Contact Larry Lezotte. comes by implemenang 7 messured Wough various | what aludents need 1o standards chosen. best praciceused 1o recommends locaily
2199 JoHly Rd, Suite 160, Correlates c! Effecive Sdent culcomes that know. do, be like. Task analysls con. taciitate inswucton. e.g . developed criterion-reler-
Okemos, Ml 48884.517- Schools (clear misslon, In-  demonevate achievement ducted 10 assure all  COOpersive lsaming. onced, navonally valdated
249-8841. swucional [0acership, sals  8¢T088 gander and race. swdants achieva st 2CS04SITWNS.

enwvironment, Ngh expecta- ol lovels,

sone, szportunity toleam.

monitoring of outcomes.,

s ont irvolvement)
Ths Helmea Qreup. To enhancs qualty ol Meelng 1he learrng Standarde and oUicomes Cumicuium Renules K- 12 schools be-
Contact Ay Willams, schooling $vough rasasrch  neecs of all sudents being developed for teach-  ramework cori2 Professional Develop-
The Holrmes Group. 818 and development and should be the drving prin- | Ing profession, developed. ment Schools that col
Erickaon Hall, Michigan preparaton of career wach-  cipiv behind all aducator |sborate with weacher-
State Uriversity, Egst Ing prelessiensls proparaton. Heparaton instiusions an
Lansing. Mi 48824, 817- re-
3833074 search on practce, ek,
Tatal Quality Manage- Transtorm sducaton tys: Schoota and community Set by &chool and com- Based on Mandarcs  SVstegies felatec 10 stand-  Based on indcators of
ment (TOM). Contact 1em based on shdent learn:  cdevelop bedefs that muniy and audent out. arde and sldent sUOMes  Progress, constanty
Lowie Rtodes. American ng ouicomes Gerribe vision of anudert comes salected by selected. moniored and analyzed.
Associaton of School Ad- g community.
minwators, 18601 N
Moors St Atington, VA
22209, 703-87%-0748
Montesssrl Pubie To develop mentsl. Develop Interest inleam- Stages ol intelectual Major program Mult-age grouping Tradtonal sundardized
Scheels. Contact David spiritual, physicel. per: ing by creating environ- development govemstand: #7088 Incude pract-  Chikdren choose activivas, schievemant Weets Inmtemal
Katn, Nocth American sonality, indvidushzaton. ment of Independent [sam- | ards and slsdent sutcomes.  cal is, sensorial, working independenty st assessments based on
Montessorl Taschers As. choice, .80~ ing Children sxplors mathematcs, ian- own pacs 80% of sme Montessen ebjscives
sociation, 11424 Belifower  cial interacton, problem matedsls $Yough lasks Guage sfts, culnwal Teacher-directed actvity
Road NE, Cleveland 0tving. COmpPetence in natinduts ourriculs, COMPOses romaining 20%
Heights, OH 44104. 218 So4ic suils of work ol ol lovele
4211908 .
Nadensl Education To enable sudents to Every sudent can be suc- | Scheols determine Emphasis on $chool fsculty determine Faculty determine
Asseclaten Mastery in achyevs “mastery n leam: canshi, gven $me and mastery of sig- waching methods. Consor:  relevant, performence-
Leavning rsenaertium. Ing' and lacuity members resoutcos Lasming, teach- oA CONnt, Yum provides information based Measres 10 880048
Contact. Robert McClurs, mastery In teaching. to cra-  Ing, cuticulum aa school preparaton forwork,  on shernativa methods. Em-  student progress
NEA Natonal Center lor In-  ate lasining communites priorides Faouity design dizetwhip, thinking,  phaals on cooperstve
noveson, 1201 16%h St comymined 10 comprehen- reform sgeda, loarning siuds, laming, c1088-49¢ grovp-
NW, Washngion OC sive &ganizatonal changs  solegidiny Sielong lsaming. ng.
20036-3200; 202-822-
7783
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SYSTEM COMPONENTS

Higher Education Prolessionel Orgsnixations] Roles end Finence System Account- CommunityParent Croes-sgency
Development Struchure Aesponshilkies invoivement Collaborstion
VAR adidress relason- Teacher od blueprirt School org blueprint Addressed wihin Finance blueprirt wil  Blueprints on Wil sdcress how 10 Closs colaborstion with
ship between univer wil a0dress leschers’  wil sddress how %o other 2061 blueprints Sdress probi is and vech- 205088 [080Ur00S science and educaton
sty and high school prolessional needs, open qurrent schoot for systemic relom curent school fnanc:  nology, educaional and how 10 build In associatons.
cumiculum, how sdves.  support, how CUR 0 10 Shematve ing, need for reative  redearch, polw parfdpaton 10 ex-
son, graduaton re- teschers can spproaches 1o teach- 3 ty will addr pond claseroom o
quirernents need 10 reshape roles, how Ing snd leaming, nNesds. home, communily.
change, whatinstu- universites can ss: such a8 how school
Honal INCeves se ust me 18 apporioned
nesded
Focue on changes n  Whalisic spproach Al levels of schoot of- tnduded In inval
insvucion, cur- designed 1o budd ganizavon irwolved dialogue on out-
Aculum design, coherent eystem cames and bellole
clmate. leadsrship
mansgement, o
Cuakty standards for Regularingervice Colisbcratve dear- Patonts, sdminisis- Shated sccount: Parents and broader  Mental-health team ad-
Astrict. Uruves uty workshops, univer- sion making, site. tors, faculiy. mental ability kwolving COMMUnity are key vises loachers, works W
panersheps sty/dswict conferen:  br.ed management hesith prolessionale parents, schools, osliaberaters iderdily and preven be-
cot parent snd mental resporwible for 8d- communites, cony havior problems and con-
health team profes miristening SOP. adminisvation rwct schools with com-
slonsit MUY 1080UCos
Developed n callabors:  Focus on coopels: Designed to opecate Family Support May require addon-  Systemwould have kwolves parenss, Colisborston en-
20N Wit Urw e sty tve leaming, utor- N CUrTent STUCIK Toamn (salt, social al slemeniary stalf, 1 suppon program other support stelt, coursged Bvough family.
ng lamily support workers, parents, such ss WS, gven addional stalt 1o, soclal worker, wpport eam
10ama. k¢ olc ) heips design, I parentlislson. needed. coungelor, program
plament program. leditatar
Trairung locused on School viewed as Parents, teachers. Designed 10 work {See Roles and Parent/Community in-
7 Correlates of Efec.  mostsvategic urt sdTwnis¥slors, s within existing swuc- Responsloiites) voivement one of
tve Schools fot pierned improve- dents, community wre stno sddsonal seven corelates
mant members supported cost other han
by diswict, state, na- prolessional develop-
tonal polices. men
Consorsum ol 100 Focus on creamng May be sddressed in  Focus on changng Msy be component  Higher ecducstion and
universies commutted loaming community, work with protes. roles of universives ol work with profes-  5choois are pan of effort.
10 Mproving tesching continuing leaming $10n3l development and schools In sional devalopment
protesaon, induding by educstors, inquiry  schools. developing teacher schools.
Geveloping new stand- o teaching and preparetion
§ds. entry fequire- leaming. inventing programs.
ments. ot¢ new insvuton.
Emphasizes vane- Organizatonal ¥ans:  Management role Advocsres Rexbia Tracks quality, opers-  Gathars Informaton
forming school into formation process shifts Fomn over: use of school nde onal (esults and from parents, com-
feaming organizeton  locusing on inferma. wghVconrol 10 sup- 10 meet goals for sh-  3chools’ progress in munity 10 delenTine
tocused on student Yon and analysie, poring efforts 1o ders. skaining goals. gosis and bawe
outcomes, tystems ST planning, s0rve swdents beter .
hinkgng, MaNaQe: management of
ment by data, con process quakty
WWOUS IMprovement
Cortinuous develop: CQaserooms o« Clssaroom recefines Parents partcipate in
ment Knking chid o Qerized by interent roles and reepon- typical activiies,
le snviron: 47080 (300 Cur: shilives for wachers woch s shearvadens.
ment Toamwork i ricvium) and sdente
poraant
Estadblshed ke 1o Prolessionat develop:  Four-step process Principate, taculty, Doos not necesearlly  Case nudies, Site Parerts congibute 1o Extersive
highet educs¥on o ad-  mMant scivies beng schoo! profle, facuity  parents, skidents, require sddional al viel#ng waine, reforms being imple-
vance sgenda lor implemented INYONOry, Smpower: community par. locaten of reseursss analysis of producte, menied
change st 4l lovels meni. documenation  $dpate In redeNgn- olc , provide deta for
10 snalyze change of:  ing educason, A8040ment
forw
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process. including faculty.

sidecadons about

GOAL(S) VISION TEACHING AND LEARNING

What are the gosle of the  What beilets guide this Standarda and Student Curriculum inewruction/Classreom Sudent Azeaasment

sHort? otlort? Outcomee Organlzstion
Accelerated Schoola To enable at-nsk students Accelecaied program can Focused on closing gap In Connects academic  Mixed-ablity groupings, ac-  Standardized tests.
Project Contact Henvry 10 benekt kom mainsream  eiminate achievemernt academic capability and mateial and tvalesming, peer Wionng,  portfolos, sudentstal at:
M Levn, drectcr, 402 S educaaon To ciose tesi- GAPS, HMPOWE SRdents grade-tevel promoton be- sudents’ daily hves coopesative leaming, s tendance. parenal par-
Cocas, Sunford Urwer- score and grade-level 10 loam at Nl capacaes tween at-rlek and more ad- Emphasizes dent projecis requinng inde:  ¥Apavon. reducons in sw
sty Stanford. CA 94305 Promogon gaps and ¢on- vantaged students by end analysls, synthesdls, pendenca. seif-reliance, dont vanefers
3084, 415-725-1676 BNUe progress in mic e of 6 grade problem soing, ap-  sell-conhdence

school plica¥ons,
Agenda for Teacher To engage states and in- Simultanecus renewal of Parmerships with proles- Does not dictate Encourages multple Does not dictata choices
Educationina swtuaons of higher educa- schools and teacher sional development school dedisions strategles 10 moet needs of
Democracy. Contact Cal-  %on Inresvucturing teacher  SUCatON IS NOCOSSNY schools will establish stand- il sudents
vinFrader, ECS, 707 Ih  preparaion, based on ards and desired student
Syeet, Sunte 2700, Den- John Goodlad's book, outcomes. Teacher
ver. CO $0202. 303200 Teachess for Our Nason's preparaion will support su-
854 Schools dent outcomes.
Program for School im- "To promote schools as Education lor sudents will | Schools develop teaching Changes based on Inatrucyonal dedidlons and Exisang and convensonal
prevement - Loague of leaming communises that be enhanced when school- | and learning priorites and Inowiedge of stu: recrganizaton of clase- data, authentic assess-
Proteaalonal Schoola. are Gemocratc. purposelul,  wide insructonal iniva- establish own standards dent needs, com- rooma made according to ments Experrmentation
Contact Car Ghckman. sudent-onented ves are made Svough consistent with diswict and munity expeciasons,  school's pyvories and wath Instrucion accom-
Urevers:ty of Georgaa. Col- shared govermnance state. research, moral con-  vison of ideal leaming en-

virorment

panied by public respon-
sbility lor results $rough

educaton

#ds in educason trough
condnuity. ncenaves,
modehng. nurunng. high
oxpectatons

cipdnes

real-word. complex
problems, In-depth,
thematic teaching,
OXCHAMOM.

students, parents. com- weli-sducated aw - schoolwide acton re:
30602. 706-542.2516 munly members dert. search
DEVELOPING NETWORKS
Atdae Communitea - Transiorm preK.12 schools  To change schooling Will develop local stand- Teachers and Emphasis on active In- Authentc assessment,
Partnera: Coaimon of Es- n four urban suburban tvough authentic leaming | ards with referencs 10 othacs will idently quiry. supplemented by porttolios, exhubitons. per-
sental Schools. Educaton  and rural communides SNVIONMeNts, SUPPOrtve omereng natonal stand- resources, dadignin-  technology. Individuat formance examinations
Development Center. Inc organizatonal structures. ards tegrated curniculum development and wii be used 10 assess s
Project Zeco. School broader community invol- units focusing on srenghs, common goals. dents and deveiop
Development Project (see vemet, laclitatve technol - “loss is more’ andin-  role models, communica- teachers’ clinical judgrment
Inwoduceon lof contact) OgY. 0NGoINg adul leam. tegrating schoal/ tion, exploring interests, ap-  and coaching siuls
Ing. Rexible and supporsva community actvives  plying understandng
policy erwironment
Natonal Alilance for To construct educaton sys:  Present educaton system | Will estabhsh intematonal World-class out: Teaching methods should Wil work with New Stand-
Restructuring Education  tem dnven by results, must be reinvented benchmark standards for comes-based cur- be altered Advanced tech-  ards Project to develop
(se@ niroducton for con- produang students who performance ncslum will be nology © be used standards and exams In
1act) can meet naional achueve: developed with national goals areas, work
ment standards that are resources from skailis at grades 4, 8 and
the hughest in partners and nason: 10 PerlomMmance axamina-
world 243 schools planned al associaaons sons, partfolios, exhibé-
by 1995 e
Community Lesming To ransform preschool Teachess shouid have op: | "World-dass® standards Competency-based Actve, expenental leam: Corversasans with
Ceontera of Minneaola and K12 schools nurban,  portunity to accept respon- | will be developed education specilying  ing approaches 10 iInclude patents, stalf, students,
(soe nwoducaon lor con. whurban and rursh dewcts  bality lor what students ndeded siils, coopefatve leaming, use community, achievement
tact) leam and to begn knowledge, at- of technology. Tradivonal results, graduatorvatten.
“¢chartered’ schools tudes Intecdisaph: classroom teplaced with dance rates, suudent
Students’ personal grovah nary Community leaming labs, swdies, seme  parent entwsiasm, ervoll:
and needs emphasized and seivice-loaming  nats, workshops mentunder choics pat:
All students can learn partof classroonm ox- udpaton of aduits, cost-ef-
mote Swudents are resour. perience. loctvermss
cos
Loa Angelea Learning To help muit-etvuc, muly: Culturally and ethwucaly Students will leam subject Core content ¥ansi-  Commurity to be used as Portiolios, projects, peior.
Cenlors (see nwoducion InQual students achieve civerse chidren can mattes in-depth and make BON-10-work pro- classroomn and resource Mance assestments
for contact) world-class standards in achuave world-class stand: { connections across dis- grams Emphasison  State-ol-ant technologies Benchmarks o link with

wil Bnk students, teachers.
parents, lamilies, nelghbor-
hoods, work sites, etc

nasonal/istate standesde

HOR-#28.3872

Susan Fulwman, Direclor

Additional resources about restructuring. ..

Consortium for Policy Research in Education
Eagleton Institute of Politics
Ruigess University

New Brunswick, NJ 08901

The following organizations are among those collecting information about restructuring. For more information, contact:

National “enter for Restructuring Education, Schools and Teaching

Box 116

Teachers College. Columbia University

525 W. 120th Street
New York, NY 10027
212.678-3759

Linda Darling-Hammond, Director
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SYSTEM COMPONENTS

Higher Education

Professional
Development

Organixationsl
Structure

Roles and
Responsibililies

Finance

System Account.
ability

Community/Psrent
involvement

Cross-agency
Isboration

Col-

Inchudes study of
govemancs school
dbudget policy toim.
prove teadung and
1eaming

School-sne decisions
0N matters such as
resource aliocadon
nsrucoonal
svateges Cumcula
matenals. personnel

Pnncipal guides
progress and coor-
anales Faculty
share sccountabrty
and deas:on-making
rasponubiiny

Addresses significant
changes inresource
aliocadvon wmtn
schools

Has system account.

ablity and suppont
camponem

Parents involved n
work groups, school
steenng commities to
shape vitions and set
priomies

Raquires collaborason,
but each schoot
develops own form

Teacher preparadon

top of nsdtudonal agen.

da Ans saence
#0uCavON facuity
should design relom
2genca

Faculty atschoas
and insprdoNs wp-
port school develop.
ment

Pannwt schools. lacul-

ty. a0merestrators
lead change eHorts
Close working
relavorshps between
school and insttuson
facules

Partnership prepares
begrvung teachers
lor eHectve paracipa.
200 10 restrucunNg

Depending on
parnershp resour-
cos at dsposal of
both schoot and in-
swsuvonal facuity

Empowermant of prn-

<Ppals and teachers

Role for parents and
community advo-
cated

Some League schools
serve as prolessional
Jdeveiopmant $Chools
or naw teacher UNd -
oraduate oracuate and
leadershup (PO aAMS

Shared govemance
schoohwide educaton-
al focus. acsonre-
seaich Each school
develops. plans own
ttalt Gevelopment
programs © achievs
goals

Lezgue govemed by
“congress’ of mem-
bers rom each
school PSIprovdes
ongoing fsalitadon

8 Q. newslellers on-
sfle visits, consull
83003, workshops

Each school agrees
1o work democrancal-
ly and collectvely to
attain schooMide in.
struchonal goals and
coleci data to assess
prograss and sflects

Each school pays
membership iee
Many have fexixiity
in spending. use of
e for s1al develop-
ment. etc

Schoois set educa-
vonal goals hat ac-
count for equity of
learrng for all stu-
dents and public
demors¥aton of
results consistent
with dsyict, state
pnorites

School promoted as
lsarnng community
thatinvolves sil inter-
osted parvet

Lesague collsborates with
loundations. uriversises
siate federal levels

E Mt inyaiyes some
Utvvel ity Dased
1eaders of educaton
relurtn parnatshups
Wth 1oy et sl ddon
schools

CumculunvStatt
Oevelopment Team
wil work to develop
aduits skills Bwough
ongong developmant

To encourage struc-
tures 1o ensure con-
Bnufty inmanage-
ment bonds between
schools and com-
murytes develop-
ment of students
skiis

To requv @ new forms.
ol accountatuity

Parents wlf par-
wipaten schoot
management struc-
tures specual parent
programs

Community Health Team
wilinclude health and so-
Gal sarvice providers
plus school staft

Will focus on observa-
bon modeling. prac-
e mastar teachers

coadng

Schools and systems

will apply pnnciples of
Total Quality Manage-
ment

Teachers will be col-
laborators designers
and implemaenters
Pnancipal will lead and
faciitate teachers of.
forts

Baefore- and atter-
$¢hool cheld care,
1aie recreatonal op-
porturies, s¥ong
inks between home
and $chool.

Wil creat integrated,
comprehensive services,
neludng prenatal care.
health care, fanuly sup-
port services, child cave,
preschool

20-30 days ol profes-
stcnal dev elopment
pet yoar

School councils repre-
sentng stalf. patents,

community. Soci1atl ser-

vices wil make
decrsions about
schools operabon.
budget. personnel

Teachers will be
targety responuble
for what students
oam. des1grng cur-
ncula. stafing, super.
vising. #ic Dilferen:
nated statfing

Existng resources
considered adequate.,
wall be reatiocated

Canters Wil report an.

nualy Charters
retained i leammung
goals met

Teachers wli involve
parents; use leaming
resources rom
parents, libranes.
agencles, bust-
nessas Campus
extends 1o com-
munety Aworkd

Social-service agences
will oer on-site services
ntegrated wmth educa-
0n Co-ocaton of agen-
aes

Teachers wil be con:
Yrwal learmnses’
relormers with exten-
Sive Yarng

Year-round muin-
vack schedules non-
graded classrooms in
two sites one “rom
scratch *

Site-based manage-
mant Counals will
make all schoodng
decisions

Centers will operate
onN “zero-based”
budgetng procedures

Shared by stalt. stu-

dents, parents by con-

sensus decison
making and contracts
re goals, objecives,
pedformance

Business social sei-
vices, comymunity will
be involved in plan-
ning and implemant-
ing

Health and human set-
vices will be integrated
wth educa¥on and
provded on school
gounds

Educauon Comnussion of the States
707 17th Streel, Suite 2700
Denver, Colorado 80202.3427
303-299.3600

Reaford G. Brown or Robert M. Palsich

National Cenler on Education and the Economy
39 Suate Street, Suite 500
Rochester, NY 14614

716-546-7620

Marc Tucker. President
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I11.
School Change

1n South Carolina




WHAT OTHERS SAY ABOUT THE
CENTER FOR SCHOOL LEADERSHIP

Afier being part of this Managing Change seminar, | am going back to help change my school. No
longer will | sit and wait for someone else to do it.

Sara Biltz, teacher

Mid-Carolina High

The Center has given us the network and the map for creating dynamic restructuring teams be-
tween college and schoois in our area.

Dr. Mary Leiter, college partner
USC-Coastal

The case study of our school and the Action Research Institute taught me things about my school
that | never knew before.

Joan Bzldwin, teacher

J. L Mann High

The Center has provided the connections and the training for us to move ahead with lead teachers,
flexible scheduling, and interdisiciplinary units.

Melvin Poore, principai

McCants Middle

We can’t think of any other center, association, department...that has made such an impact on
education reform in South Carolina,

Capers Johnston, principai

Kensington Elementary

The Center can be credited for increasing teacher morale and enthusiasm in our school, giving us

the courage and backing to begin the change process, and restoring a8 sense or pride and profes-
sionalism in being an educator.

Gary Bruhjell, teacher
South Fant Elementary

The Center’s support of schools is essential in creating a climate of rewarding risk-taking and
innovative programs.

Dr. Valerie Truesdale as
principal of Swansea High
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The South Carolina Center for the Advancement of
Teaching and School Leadership annually prepares an
evaluation report on the progress of its Associate Schools.
Part of the Center’s evaluation builds on the issues raised by
the Carnegie Foundation’s 1990 Survey Report, The Condi-
tions of Teaching: A State by State Analysis.

Historical Perspective

The South Carolina Center for the Advancement of
Teaching and School Leadership was created as a part of the
1989 “Target 2000” legislation—a comprehensive school
reform package thatincludedamendments to the Education
Improvement Act of 1984 and new initiatives designed to
support public school change and progress.

The Center for School Leadership’s mission is to help
schools as they implement significant changes in their pro-
grams. Withthe assistance of review committees, the Center
selected its initial group of “Associate Schools” after solic-
iting proposals from public schools across the state. The
committeesused criteria for selection that included a school’s
commitment to a feasible plan for changing or restructuring
some phase of its organization, operations and programs.

Associate Schools. Associate Schools are selected from
among 2!1South Carolina K-12schools who responded toan
annual request for proposals. The first ten Associate Schools
were selected in August of 1990. At the beginning of the
1992-93 school year, there were 70 Associate Schools with
plans to add 30 additional schools before the end of 1992.

The focus of these 100 schools continues to be a com-
mitment to implementing models of restructuring and in-
novative decision making, teaching strategies, flexible
scheduling, and vertical planning teams. Center support for
these schools includes: workshops (curriculum strategies,
innovations), a telecommunications network, on-site visits,
and assistance with data analysis.

Additional support is offered by a college partner who
undergoes training on restructuring and change with the
school faculty, assists with staff development, and pro-
motes an exchange of teaching assignments and informa-
tion with othercollege faculty. Each teamalso hasa business
partner to assist in sharing business management tech-

niques and to help build linkages between the school and
the community.

The first ten Associate Schools, selected in August of
1990, worked toward training and implementation of the
following: advisor/advisee programs; teacher advisor

AN OVERVIEW CF
THE CENTER AND
THE ASSOCIATE
SCHOOL PROGRAM

The focus of these 100 schools continues
to be a commitment to implementing
maodels of restructring and innovative
decision making, teaching strategies,
fiexible scheduling, and vertical planning
teams.
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A SURVEY OF TEACHER
ATTITUDES, 1990-1992

groups; grade level planning time; teaming; interdiscipli-
nary planning resulting in thematic units; heterogeneous
grouping in selected subjects; training in cooperative learn-
ing and thinking skills; technology usage in the classroom,
computer assisted instruction.

InJanuary 0f1991, 36 additicnal schools wereaccepted as
Associate School Members and selected a similar set of
priorities These included:

cooperative learning

teaming and integration of curriculum

workshops on managing change

shared governance, participatory decision making
grant writing workshops

Tech Prep workshop

guided activities for college partners

parents involvement in the education of their children
heterogeneous grouping

telecommunications, technology for the classroom
multi-age of nongraded primary school

authentic assessment (performance), teacher developed
Deming Total Quality Concept

district office involvement with school

flexible scheduling
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Anadditional 24 schools were added as Associate mem-
bers in the fall of 1991. Each school selected altemnative
programs that were compatible with the school’s vision. In
the fall 0f 1992, 30 Partner Schools were selected to work with
the 70 Associate Schools. Each Partner school is paired with
an Associate School which will offerleadershipand assistance.

An Indicator of Progress: the Carnegie Survey

In 1990, the Carnegie Foundation surveyed 20,000 public
school teachers across the United States, using a 203-item
questionnaire. The sample included 800 teachers in South
Carolina, providing the Center for School Leadership with
usable baseline data from which to measure progress.

A set of 25 questions selected from the Camegie Survey
was mailed to 46 AssociateSchoolsduring thc 1991-92school
year. The Center received responses from 1755 teachers. The
selected questions inquire about the conditions of teaching
and seek information about teacher participation in shared
governance and personnel selection. Other questions ad-
dress job satisfaction and morale.




The data presenied here compare the results of the
teacher sample from the 46 Associate Schools in 1991 to the
results of the teacher sample from the 69 Associate Schools
in1992. Results from the 1990 Camegie survey (national and
South Carolina) arealso included for the 25 items used in the
Center's 1992 questionnaire.

Notation:

N= Number of respondents

National Carnegie Survey 1990, N=21,389
South Carolina Survey Sample 190, N=: 800
Associate Schools,#46 1991, N= 1795
Associate Schools #69 1992, N= 2355

Table 1: Morale
Question: How would you rate teacher morale at your school?

Rating NATL1990% SC1990% AS1991% AS1992%

Excellent 4 6 20 15
Good 35 33 44 44
Fair 41 42 25 28
Poor 20 20 1 14

In the Associate Schools there was a difference in the positive
rating of morale by teachers. This percent (59%, 1992) of teachers
rating morale positively is less than the percent (64%, 1991).

Table 2: Enjoyment

Statement: Most teachers I know enjcy their work.

NATL sC AS AS
Rating 1990% 1990% 1991% 1992%
Strongly Agree 10 9 24 2;_
Agree/Reservations 57 53 62 57
Disagree/Reservations 27 26 10 13
Strongly Disagree 7 12 4 6

In the Associate Schools, there was a slight difference in the
percent of teachers thatindicated most teachers [ know enjoy their
work (AS 82%, 1992) as compared to the percent of teachers (AS
86%,1991) making the same rating,

How would you rate teacher morale at your
school?

Do you enjoy your work?
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How would you rate the atmosphere
among the faculty and staff?

How involved are teachers in shaping the
curriculum?

How involved are teachers in designing
staff development?
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Table 3

Question: How would you rate the atmosphere among the faculty
and staff?

Rating NATL1990% SC1990% AS1991% AS1992%

Excellent 11 10 20 20
Good 40 37 39 44
Fair 36 38 31 27
Poor 13 14 10 9

In the Associate Schools, there was a difference in the positive
rating of the percent of teachers’ response (AS 64%, 1992) to how
would you rate the school atmosphere among faculty and staff, as

compared to the percent of teachers ( AS 59%, 1991) rating of the
same response.

Table 4: Governance:

Question: How involved are teachers in shaping the curriculum?

Rating NATL1990% SC1990% AS1991% AS1992%

Deeply 22 14 30 36
Moderately 42 40 44 43
Slightly 26 32 21 16
Not at All 9 14 5 4

In the Associate Schools there was a positive difference in the
rating of teachers’ response (AS 1992, 79%) to how involved are
teachers in shaping the curriculum as compared to the percent of
teachers in (AS 1991, 64%) making the same response.

Table 5

Question: How involved are teachers in designing staff
development?

Rating NATL1990% SC1990% AS1991% AS1992%

Deeply 1 10 20 25
Moderately 31 34 44 45
Slightly 40 40 27 21
Not at All 17 17 9 9
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In the Associate Schools (AS 1991, 64%) there was about the
same percent of teacher’s saying they were involved in designing
staff development as compared to the percent of teachers making
that response in (AS 1992, 70%).

Table 6: Personnel

Question: How involved are teachers in selecting new teachers?

Rating NATL1990% SC1990% AS1991%  AS1992

Deeply 3 1 5 5
Moderately 7 5 12 14
Slightly 16 13 18 21
Not at all 74 81 64 62

In the Associate Schools the percent (AS1992,40%) of teachers
saying they are involved in selecting new teachers is slightly

higher than the percent (AS 1991, 35%) of teachers making the
same response.

Table 7: Job Satisfaction

Question: Are you satisfied with control overyour professional
life?

Rating NATL1990% SC1990% AS1991% 1992%

Yes 86 85 62 67
No 14 15 38 33

In the Associate Schools two-thirds of the percent of teachers
indicated they were satisfied with control of their professional life
(AS 67%,1992) and (AS 62%,1991). A higher percent of the (NATL,
86% and SC 85%) were satisfied with their control over their
professional life. This should be explored.

Table 8

Statement: In my job I am treated as a professional.

Rating NATL SC AS AS
1990% 1990% 1991% 1992%
Strongly Agree 20 28 36 34

Agree /Reserv. 59 50 40 46
Disagree/Reserv. 15 15 15 12
Strongly Disagree 6 7 9 8

How involved are teachers in selecting new
teachers?

Are you satisfied with control overyour
professional life?

Ara you treated as a professional?
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If you had it to do over again, would you
become a school teacher?

CASE STUDIES OF THREE
ASSOCIATE SCHOOLS IN THE
MIDST OF RESTRUCTURING

In the Associate Schools the percent of teachers rating a posi-
tive response to the statement they are treated as professionals is
about the same (AS 1992, 80%) and (AS 1991, 76%).

Table9

Cruestion: If  had it to do over, would not become a school teacher.

Rating NATL1990%SC 1990% AS1991% AS
1992%

Strongly Agree 17 20 16 16
Agree/Reservations 21 17 22 21
Disagree/Reservation 29 33 26 30
Strongly Disagree 34 30 35 33

Inthe Associate Schools the percentof teachers rating a positive
response was maintained (AS 1991, 61% ) and (AS1992, 63%).

Three Case Studies

Case Studies — Three schools—an elementary, middle,
and a secondary—were chosen by the Center for in-depth
study during the spring of 1992. Each school had different
goals and outcomes, and each was in a different stage of
growth and change. Information was gathered through site
visits (5-7) at each school, and interviews with district and
school officials, teachers, and small groups of students.

(For a more detailed synthesis of these case studies, see
Section IV of this resource book, Restructuring in South
Carolina: 10 Lessons.)

Observations were recorded and a survey similar to the
National Carnegie Survey was analyzed for each of the case
study schools. Data were categorized in order to uncover
patterns of change at a particular point in time. Two re-
searchers were involved in the gathering of information,
allowing for checks for bias and independent development
of findings. Analytical procedures included cross-case
comparisons, and all cases were reviewed by each school's
faculty and the Center for School Leadership director prior
to dissemination. The findings are discussed briefly here
under four categories: teacher morale, shared governance,
personnel and job satisfaction.




Case 1: Elementary School.

Morale — Teacher morale is not a concern at this school.
Satisfaction levels are high. Teachers who were interviewed
seemed to have a commitment to themselves, their col-
leagues and the children they teach. One hundred percent of
the faculty and staff enjoy their work and believe the atmo-

sphere among faculty and staff promotes friendship and
caring.

Shared Governance - These teachers indicate that in-
volvement in shaping the curriculum and designing staff
development have provided opportunities for them to plan
and learn from each other, while ultimately meeting the
needs of their students. Implementation of reading recov-
ery, the nongraded primary department, and performance
assessment continues to support their belief, that all chil-
dren can learn.

Personnel -Significant teacher involvementin personnel
selection assures that shared team goals and the school’s
vision for restructuring is a continuous process. Almost

forty percent of the teachers are involved in the selection of
new teachers.

Job Satisfaction — One hundred percent of these teachers
are satisfied with their job and know they are treated as
professionals. If they had it to do over, eighty-five percent
would become teachers again. There seems no doubt that
they will be able to find new ways to support each other.

Case 2: Middle School

Morale — Teachers indicate the working atmosphere
among faculty and staff is excellent, morale is positive, and
more than 97% of them enjoy their work.

Shared Governance — The goal of this school is to use an
interdisciplinary approach and provide an opportunity for
a less fragmented experience for students. The progress
toward this goal is evident. More than eighty percent of the
teachers are involved in shaping the curriculum and staff
development.

Personnel - Eighty-five percent of the teachers are in-
volved in the selection of new teachers. They believe they
can effectively select peers to lead, and desire more involve-
meni with this process. Some teachers approve an alterna-
tive approach to lead teachers.
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THE CENTER'S
CURRICULUM REFORM
SURVEY

Job Satisfaction — Teachers believe they are making a dif-
ference in the educating of students.,and their optimism is
supported by the principal. Teachers indicated they are
satisfi with control of their professional life, and if given

another opportunity, fifty-five percent would choose the
same profession

Case 3: Secondary School

Morale- Approximately three-fourths of this faculty were
dismayed about district and community issues at the time of
this survey. Many teachers indicated they did not enjoy their
work due to new scheduling changes that required a per-
sonal adjustment in new teaching strategies and new teach-
ing styles.

Shared Governance —Shared decision making has brought
teachers and administrators together to discuss and consider
curricular changes. Eighty-two percent of the teachers are
involved in shaping the curriculum through the Steering
Committee, the Faculty council and full faculty. The process
of selecting new teachers involves about one-third of this
faculty. This area remains primarily that of the school ad-
ministrator.

Job Satisfaction — Most faculty and staff agree that all the
changes have altered the way people think and operate, but
a genuine respect among the faculty remains. Eighty-five
percent are committed to assisting the school in any way
possible to continue making progress.

In May of 1992, the Center disseminated a Curriculum
Reform Survey to the 70 Associate School members. The
survey found that schools were invoived in myriad re-
structuring activities, including: heterogeneous grouping,
authentic assessments, curriculum frameworks, advisor/
advisee programs, cooperative learning, cultural diversity,
early childhood programs, and thematic and/or interdisci-
plinary units.

To encourage the development of new curriculum ap-
proaches, the Center has provided funds for registration fees
for state and national conferences, stipends for summer and
week-end work, expenses for school site visits and manag-
ing change retreats, and special one-day seminars, and
workshops.




Teacher/ Educator — The attitude of the teacher about
educational issues may be connected to attitudes about
society, community and family. Beliefs that teachers hold
influence their perceptions and judgements of themselves,
which in tum, may affect their behavior in the classroom
and with other teachers.

The role of teachers in school change and restructuring
involves at least two behaviors: colleagueship and leader-
ship. Iftheschool vision and culture havebeencollaboratively
shaped by teachers and administrators, then morale, shared
decision making, personnel, and job satisfaction may be
positively influenced. If we want teachers to envision new
teaching strategies, the preparation and selection of teach-
ers must move far beyond traditional strategies. Restruc-
turing will proceed more successfully when teachers are
selected on the basis of how well they fit into a team, as well
as theacademic and affective qualities they posses . “To the
extent that teachers and principals together can make im-
portant decisions, they become colleagues. They become
grown-ups (Barth 1988). The decisions cannot be made
solely by the teacher or the administrator. When this takes
place the price is ultimately paid by the students."

School/Organization - Restructuringand changeisdriven
by each school through a vision formulated by ail teacher=
and staff members. Self-governance or shared decision
making is a process of arriving at a decision after having
accepted input from all members of the “critical mass.” In
the September 30, 1992 issue of Education Week, Daniel L.
Burke comments: "Much as cooperative learning promotes
students success, adult collaboration promotes adult suc-
cess."

Cooperation among adults has been found to promote
achievement, positive interpersonal relationships, social
support, and self-esteem. Healthy school organizations that
provide a more rewarding workplace for teachers promote
more child-centered adult decisions, which offer a more
rewarding learning place for students.

Althoughtest data is important, thereareother variables
in restructuring and change that are more important indi-
catorsof a healthy school culture/organization. They include
colleagueship among teachers, their participation in ac-
quiring and faciliating knowledge, and their commitment
to students.

More Alike than Different ~ In the summer of 1992, the
Center sponsored a restructuring institute for the three
schools involved in the 1991-92 case studies. Prior to the
institute, the three schools were seen as very different. This

SOME PERSPECTIVES

ON SCHOOL RESTRUCTURING
IN SOUTH CAROLINA

DRAWN FROM THE WORK OF
THE CENTER
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perception was short lived, however. The schools had much
more in common, including their high expectations for
teachers and students, their genuine concern for the welfare
of everyone inthe school community, and theircommitment
to find more time to learn and plan. Common problems exist
as well. Time is always at a premium—especially time for
planning (summer days and week-ends were inadequate).
There were experiments with shared decision making, but
administrators more often than not continued to make uni-
lateral decisions, like assigning teachers to a particular team
or selecting new personnel. Activities sometimes changed
suddenly, based on very little new information. Teacher
power was claimed but not realized. Teacher decisions were
often "finalized" by the principal and assistant principal.

State mandates set by the Legislature and regulated by
the State Department of Education were waived for these
schools Yet there were differences within each of these
facilities that no measure of political relief could solve. The
solutions to problems often rest with the persons closest to
the problems. Ernest Boyer refers to this in the 1990 Carnegie
Foundation report, The Condition of Teaching. “Excellence in
education means excellence in teaching, and whatever is
wrong with America’s Schools cannot be fixed without the
help of those already in the classroom.”

Studying the results of data, interviewing educators,
reading anecdotal records, and policy reports, gives acrystal

clear message to those persons committed to restructuring
and change.

If progress is to be made to improve the quality of
schooling, partnerships with the community, home, and
school personnel must be strengthened. To even make a
beginning, decisions must be shared. Teachers, staff mem-
bers, and administrators cannot “fix” ail the ills alone.

Teacher morale and job satisfaction appear to be linked
to theamount of real change occuring ina school. To besure,
change means taking a risk. The comfortable old ways of
doing things must disappear. Personal beliefs are the last to
change, but teachers will change them if they are given the
responsibility and the right to make professional decisions
for the benefit of children. At the heart of restructuring and
change is the empowerment of teachers through participa-
tory decision making, allowing every person an equal voice.

The South Carolina Center for the Advancement of
Teacher Training and School Leadership will continue to
offer help to Associate Schools, Partner Schools, and other
publicschools whodesirechange. The Center is the facilitator.
But the key to successful change South Carolina is teachers
helping teachers, schools helping schools.
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In late May, the Center for School Leadership asked its
70 Associate Schools to describe any curricular reforms they
were currently implementing. The results were compiled
and sent to restructuring schools across South Carolina as

one more way to encourage innovation and the sharing of
ideas.

More than one-third of the schools had made commit-
ments to implement new instructional strategies. Teachers
and principals used participatory decision making todecide
on their new strategies, which included: Heterogenous
grouping, authentic assessment, curriculum frameworks,
advisor-advisee programs, early childhood initiatives, ef-
forts to recognize cultural diversity, cooperative learning,
thematic/interdisciplinary units, teaming, and the effective
use of technology.

Survey responses provide evidence that schools are
changing the way teachers teach and students learn. The
responses to two survey items—""My schools restructuring
effort has a distinct curricular focus,” and “How would you
describe the curricular focus of your school’s restructuring
efforts?”—indicate a change from traditional teaching to
alternative strategies.

Many new strategies reflect the Carnegie “Turning
Points” philosophy, inconjunction with Kenneth Goodman’s
whole language approach, Johnson and Johnson’s coopera-
tive learning strategies, Richard Strong'’s teaching through
interdisciplinary units, and the application of the new na-
tional standards for mathematicsdeveloped by the National
Society of Teachers of Mathematics.

Other new approaches include: daily planning periods
for individual teachers, team planning, and the addition of
exploratory and extended classes to middle school and high
school schedules. With the adoption of Tech Prep, enroll-
ment in academically challenging high school classes has
increased.

These “best practices” can help achieve important re-
structuring goals, including higher order thinking, perfor-
mance-based assessment, the teacher as facilitator, flexible
scheduling, nongraded primary school, and schools within
schools. The growing body of expertise and knowledge in
South Carolina’s Associate Schools helps assure the spread
of school reform by providing a resource base and impor-
tant “word of mouth” success stories.

The Associate Schools Curriculum Survey also offers
evidence of operational changes in schools. For example,
schools are rescheduling related arts, providing daily plan-
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Individual school responses to the
curriculum reform survey begin on page 95
in the section "One School at a Time: The

Center's Associate Schools Share Their
Visions of Curriculum Reform"

The growing body of expertise and
knowledge in South Carolina’s Associate
Schools helps assure the spread of school
reform by providing a resource base and
important “word of mouth” success
stones.




Perhaps the most important outcome of
all these positive changes is the emer-
gence of a new kind of public school
student—one who is an active worker in
the education enterprise, involved in
inquiry and assessed by performance.

ning periods for the individual teacher and teams, giving
teachers release time, eliminating bus and cafeteria duties,
and reducing faculty meetings.

Some of the most promising results are occurring in the
affective and behavioral domain of students and teachers.
Teachers indicate they are willing to participate with col-
leagues in conflict resolution and shared decision making .
As one teacher wrote,” It is time to teach students, not just
content! “ Flexible scheduling has helped with this by pro-
viding extended periods (from 50 minutes to 90 minutes).

Perhaps the most important outcome of all these positive
changes is the emergence of a new kind of public school
student—one who is an active worker in the education
enterprise, involved ininquiry and assessed by performance.
These new students are the proof of Benjamin Bloom's thesis

that “All children can learn, given enough time and re-
sources.”

Active learners are active thinkers and there are real
signs that excitement has been added to teaching and
learning—and even to testing. Students have described
performance assessment as something that has “personal
value” to them. This kind of reaction underscores the im-
portance of changing curriculum to personalize instruction—
one of the nine principles reflected in the philesophy of the
Coalition of Essential Schools. Acommitmentto this principle
will continue the excitement for learning, and ultimately
produce student and teacher success.

The number of teaching faculty who are involved in
curriculum change varies in each school—but the level of
involvement across all schools confirms that teachers are
empowered to actively express their convictions and partici-
pate in professional development. Among the schools re-
sponding, 55 percent report thatall the faculty is involved, 22
percent say that 75 percent are involved, and 17 percent
indicate that half of the teachers are involved.

The significant number of teachers directly involved in
curricula change can be attributed in large part to local and
staff efforts to provide training and release time. The Center
forthe Advancement of Teaching and School Leadership has
funded opportunities for teachers to consider, implement,
andsharecurricular changes—including resources forteacher
stipends, school site visits, state and national conferences,
special workshops, and professional development retreats.
Eachactivity contributes to the professional growth of teach-
ers and wltimately to the success of all students.
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Conclusions

Approximately 60 percent of the Associate School mem-
bers returned a completed Curriculum Survey: 20 elemen-
tary schools, 13 middle schools, three junior high and seven
high schools.

Restructuring elementary and middle schools are focus-
ing on manipulatives, applied learning, cooperative learn-
ing and whole language. High schools are emphasizing the
kinds of approaches described in Ted Sizer's Re: Learning
program—more effective use of technology, study skills,
interdisciplinary teaching units, and staff development.

The most widely mentioned teaching strategy across all
grade levels is cooperative learning. The noninstructional
' changes mentioned most often included individual and
. team planning periods, and the inclusion of parents, teach-
ers and students as partners in learning.

ASSOCIATE SCHOOL MEMBERS PARTICIPATING
IN THE CURRICULUM REFORM SURVEY

Elementary Schools (19 responding)
Bells Elementary

Rains-Centenary Elementary
Ravenel Elementary

Middle Schools (13 responding)
Camden Middle

Cannons Elementary Chapin Middle

. Centerville Elementary DuBose Middle

. Daisy Elementary Estill Middle
Fort Mill Elementary Fort Mill Middle
Gilbert Elementary Hammond Hill
Joseph Keels Elementary Irmo Middle (Campus R)
Kensington Elementary League Middle
Lemira Elementary Mc Cants Middl

! Nichols Elementary North Augusta Middle
Nursery Road Elementary Oakbrook Middlle
Pelham Road Elementary Campus R Irmo Middle

William J. Clark Middle

| McCormick County Secondary Schools (7 responding)
South Fant Elementary* Central High
Southside Elementary reported for 3 schools Fort Mill High
Vaughan Elementary not included in totals McDuffie High
Webber Elementary MId-Carolina High
Woodland Heights Elementary Socastee High
South Aiken High
Junior High Schools (3 responding) Terrell’s Bay High

Cowpens Junior High
Dacusville Junior High
Pendleton Junior High
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A COMPREHENSIVE RESOURCE

THE SOUTH CAROLINA DEPARTMENT OF EDUCATION

Rutledge Building, 1429 Senate Street
Columbia, SC 29201

The vision of State Superintendent of Education Barbara Nielsen for education in
South Carolina is a most valuable resource for any school interested in restructuring.

Although this GUIDE cannot list all the initiatives, programs, and reforms the
Department undertakes and publishes, the following list includes some of the people in
the Department who can serve as valuable sources of information and assistance.

Bartels, Dennis Curriculum Frameworks 734-8277
Bedenbaugh, Russ Professional Development 734-8558
Chaiken, Bill Technical Assistance 734-8355
Crews, Edna Educational Design 734-8366
Ishler, Ann Professional Development 734-8572
May, John Professional Development 734-8907
Reed, Pete Professional Development 734-8557
Samulski, Peter Professional Development 734-8446
Temples, Leon Professional Development 734-8117
i Truesdale, Valerie Policy and Assessment 734-8258
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Accelerated Schoois Project
School of Education
College of Charleston
Charleston, SC 29404

This project provides a framework for schools serving
students caught in at-risk situations to build on the
strengths of all students and to enrich and enliven the
curriculum, instruction, and organization of the school.
The project provides a process for achieving democratic
school-based management.

The Accelerated Schools Project began at Stanford Uni-
versity in 1986, under the leadership of Henry M. Levin.
The project at the College of Charleston began in August
1991, with support from the State Department of Educa-
tion. The funding level for 1992-93 is $80,000.

Goals:

¢ To increase achievement levels of students considered
at risk of failure

¢ To create schools where decisions about curriculum
instruction and organization are made by the school
community

¢ To create a unity of purpose among all members of the
school community

Accomplishments: One pilot elementary school was
landed in the 1st year. In that time, the collegiality and
communication among the staff has increased greatly,
parental involvement has increased, teachers are excited
about trying new ideas, the school has a good idea of
where they are now and where they v-...t to be. Expecta-
tions for students are rising.

Plans for the Near Future: Plans are to continue to expand
the project into more schools and to develop a state-wide
dissemination plan. Next year we will begin examina-
tion of how to build capacity within the college and
school districts.

PROGRAMS FOR
CHANGE IN
SOUTH CAROLINA

Many school change programs in
South Carolina have links with the
nationel school restructuring
movement. Check Section II:

The National Movement for
School Reform for more background
information about national projects
and programs.




Blue Ribkn Project—
Francis Marion University

Program Contact:

Dr. Christine Finnan or Ms. Louise Allen
803-792-7142

Fax - 803-792-5505

NTCFNNN

Site Contacts:

Ann Oplinger

Memminger Elementary School
20 Beaufain Street

Charleston, SC 29404
803-724-7778

In priority order, please list several descriptors that best identify
the work of this program or project:

1. High Expectations

2. Accelerated Learning

3. Restructuring

4. Site-Based Management
5. Empowerment

Blue Ribbon Project
Francis Marion University
School of Education
Florence, SC 29501

The Blue Ribbon Project is a pilot project co-sponsored by
Francis Marion and Florence District One. The project is
based at Williams Middle School. Approximately 40 at-
risk students are the focus of a restructuring effort of both
the University and the District.

The program began as a result of the concern of educators
in the Pee Dee region about the appropriateness of tradi-
tional instruction for a large segment of the school popula-
tion. In the spring of 1992, Francis Marion began to talk
with administrators from Florence One about better identi-

fying the role of the college in bringing about needed
change.

A Blue Ribbon Panel, made up of 25 influential educators,
was formed to study the problGn and offer solutions. The
panel met during the summer of 1992 and developed a list
of suggestions for improving education in the region—and
the state and nation. Florence One and Francis Marion are
implementing the reco@mendations this school year at
Williams Middle School.
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Goals and Accomplishments: The main goal of the project is
to improve student learning through non-traditional
means of instruction. A secondary goal is tc show gains

in student learning without sizeable financial resources
and additional staff.

Plans for the Near Future: The plan for the 1992-93 school

| year is to implement as many changes as are feasible and
- toincrease student performance to at least grade level. In
the school year 1993-94, the goal is to again improve
student performance. In addition, the plan is to make
Williams a center of instructional excellence. If success-
ful, other schools in the Pee Dee Region will use the
models of instruction and organization at Wiiiiams.

Program Contacts:

Ms. Cynthia Young

Coordinator of Staff Developmeni
Florence District One

319 South Dargan Street

Florence, SC 29501

Dr. Wayne Pruitt

Francis Marion University
P. O. Box 100547
Florence, SC 29501-0547

Mr. Larry Jackson
Principal

Williams Middle School
1119 North Irby Street
Florence, SC 29501

Site Contacts:

Mr. Larry Jackson
Principal

Williams Middle School
1119 North Irby Street
Florence, SC 29501

In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Restructuring

2. Student Achievement

3. New Grading

4. Cooperative Learning

5. Curriculum Content

6. Interdisciplinary Instruction

~

(v

61




|
I
|

Business-Education Partnership
for Excellence ini Education

Business-Education Partnership for
Excellence in Edu:ation

1122 Lady Street, Room 1005
Columbia, SC 29201

The draft mission statement for the partnership is:

“Created by the General Assembly, the South Carolina
Business-Education Partnership for Excellence in Educa-
tion serves as a resource and catalyst for influencing and
promoting continuous improvement of public education
through collaboration, consensus building, and recommen-
dations of major initiatives.”

The Partnership was created with the passage of Target
2000 in the summer of 1989. The Partnership members
consist of business, education and state government
leaders appointed by the Governor, State Superinterdent,
Speaker of the House, Lieutenant Governor, and chairmen
of the House and Senate Education Committees. The
Partnership met for the first time in January of 1992 and
has met approximately quarterly. Itis initially going to
carry out its work using three subcommittees:

¢ Strategic Planning Subcommittee;

¢ Business-Education Subcommittee on Accountability
and Implementation; and

¢ Public Outreach Subcommittee

Goals and Accomplishments: As of the summer of 1992, the
partnership has developed a tentative mission statement,
subcommittee structure and work plan for the next two
years.

Plans for the Near Future: At the time of this writing, plans
have not been officially approved. The tentative plans are
as follows:

Year 1: 1. Develop sound and appealing recommendations
that will help South Carolina’s young children reach the
first National Education Goal and State Goal that all
children should be ready for first grade by 2000. 2. Carry
out specific legislatively mandated duties.

Year 2: 1. Promote the vision statement and the adoption
of the recommendations for state policies, funding, privai2
sector involvement, parent and public information and
support to achieve Goal 1 that all children be ready for the
first grade by 2000. 2. Develop sourd and appealing
recommendations that will help South Carolina start to
reach the third and fourth National Education Goals of
having our students (at grades 4, 8, and 12) achieve world
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<lass standards in performance by the year 2000. 3. Carry
out specific legislatively mandated duties.

Program Contacts:

Terry Peterson is the primary staff person, assisted by:
*Trisha Bockus, Director, Select Committee

eCarol Stewart, Director, House Education Committee
¢Ellen Still, Director, Senate Education Committee
¢Janice Trawick, Executive Assistant for Education,
Governor’s Office

*Valerie Truesdale, State Department of Education

In priority order, please list several descriptors that best iden-
tify the work of this program or project:

Coalition Building

. Wew Education Initiatives in State

. Business-Education Partnership

. Goals in Education (state and national)
. Target 2000

G s WN -

Business-Education Subcommittee _—————
1122 Lady Street, Room 1005 BusmeSS-_Educatuon
Columbia, SC 29201 Subcommittee

An oversight committee composed of business and
education leaders from throughout South Carolina who
review education reforms in South Carolina and propose
revisions and new major initiatives.

|

|

i The Business-Education Subcommittee was created from
the two large blue-ribbon committees that developed the
Education Improvement Act in 1983. The 1989 “Target
2000” education legislation re-established the Subcommit-
tee as an oversight committee and also included its
membership in the new Business-Education Partnership

| for Excellence in Education.

The Subcoi.mittee is composed of ten business and civic |

lea ders and six educators. The Subcommiittee is staffed

by a half-time executive director and a half-time secre-

tary. Funding for the Subcommittee’s activities and staff

support is approximately $400,000 for 1992-'93.

Goals and Accomplishments: The Subcommittee each year:

¢ Develops and annual evaluation report on the status of
school reform and improvement in South Carolina; i

* Recommends to appropriate legislative committee
increases or decreases in budgets for major reform ;
initiatives;




e Attempts to maintair a broad coalition at the state level
promoting educational improvement;

¢ Reviews and studies various specific reforms as di-
rected by the General Assembly.

Plans for the Near Future: Review and comment on:

¢ A proposal by the State Department of Education to
combine various innovative grant programs to increase
the number of schools restructuring;

! * A proposal by the Department of Education to consoli-
date various early childhood and parenting programs
to reach more at-risk young children and families.

¢ [ssue the annual evaluation report

i ¢ Work as an assessment subcommittee regarding pro-

' posals to achieve the six National Education Goals.

¢ Consider revisions in the EIA, Target 2000, Education
Finance Act to better meet the needs in a tight fiscal
climate.

Program Contact:

Dr. Terry Peterson

1122 Lady Street, Room 1005
Columbia, SC 29201
734-0487 / Fax-734-0491

In priority order, please list several descriptors that best identify
the work of this program or project:

1. Coalition Building

2. Statewide School Reform

3. Oversight and Accountability

| 4. Business-Education-Legislative Partnership
5. E1A

S —————— | Center of Excellence in Early Childhood Education
Center of Excellence In | g 001 of Education

Early Childhood Education | winthrop University
Rock Hill, SC 29733

The Center of Excellence consists of a coordinated pro-
gram of activities that are designed to enhance early

: education experiences of preschool-aged children with
5 special needs. These include model demonstration
projects, research, outreach and training.

This program was established in 1984 at Winthrop College
through funds provided by Winthrop College and the
South Carolina Commission on Higher Education. Re-




search and training activities are also supported with
grants funded through the United States Department of
Education. This is an interdisciplinary program housed
in the School of Education and administered by a center
director.

Goals and Accomplishments:

Goal 1: Promote the integration of children with special
needs in regular preschool classrooms. Activity-Support
a model demonstration program at the MacFeat Child
Department Lab. Offer statewide inservice training for
early childhood educators.

Goal 2: Promote developmentally apprpriate practices
for preschool children with special needs. Sponsor
regional conferences and demonstration projects. Re-
search and evaluation of children’s play and teacher-child
interaction.

i Goal 3: Promote parent involvement in preschool educa-
' tion.

Plans for the Near Future: The Center will continue to
support an integrated preschool program at the MacFeat
Child Development Laboratory. A new center director
will be appointed in the near future.

Program Contact:

Dr. Patricia Graham
School of Education
Winthrop University
Rock Hill, SC 29733
323-2115

In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Special Education
2. Parent/Community Involvement
3. Teacher Education
4. Parenting

5. Curriculum Content
i 6. Special Education
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Parent/Community Involvement
Teacher Education

. Parenting

0. Curriculum Content
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The Child Abuse Pravention The Child Abuse. Prevention Program
Program School of Education

Winthrop University
Rock Hill, SC 29733
The program is an effort to utilize college students in
addressing “at risk” issues effecting our public schools
statewide.
It began through a grant by from the U.S. Department of
Health and Human Services in 1985 for $105,000 to write
curriculum for the state to help young children become
more assertive in addressing social issues. Each year the
state has continued to fund this program, while we have
growr in varied ways.
Goals and Accomplishments: To provide every school
district in our state with guidance curriculum to help
children discuss social issues; to serve as a model to
institutions of higher education with programs that use
college students working with our public school. Students
address needs.
Plans for the Near Future:

|

‘ * To continue to develop curriculum for the state
¢ To serve as a video loan office statewide
* To address dropout prevention in York county
* To encourage higher education statewide to develop
similar programs in the state.

i Program Contact:

| Dr. Sue Smith

5 803-323-4732
Fax - 803-323-4369

I Site Contacts:

I Charlotte Kennedy

" North Augusta Elementary

400 East Spring Grove Avenue

i North Augusta, SC 29841
Candace Bates
Division of Curriculum and Instruction

. 3 Chisolm Street

! Charleston, SC 29401

| Jeanne Young
Chesterfield County Schools
401 West Boulevard

66 Chesterfield, 5C 29709




In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. College-School Collaboration
2. Community Service

3. Dropout Prevention

4. Mentoring

5. Peer Tutoring

Cities in Schools - South Carolina, Inc.
PO Box 773

1200 Catawba Street

Columbia, SC 29202

This dropout prevention, non-profit organization works
in partnership with local school districts, businesses, and
social/human service agencies to bring services into the
school to serve students. Individual programs are estab-
lished in cities.

The Cities In Schools Program began over 20 years ago
and is the largest, most successful national dropout
prevention program in the country. Financial support in
a community comes from businesses, repositioned per-
sonnel, grants, etc.

A community must follow the program development
guidelines of Cities In Schools, develop a non-profit
partnership, form a Board of Directors, and fund the
program from predominantly local services. Technical
assistance and advice from Cities In School-South Caro-
lina is free to a community with implementing, develop-
ing, and supportive services.

Goals and Accomplishments: To prevent students from
dropping out of school. The Cities In School approach is
simple yet revolutionary: we bring resources inside the
school where children and their families can readily
access the assistance they need, thus revising the model
which demands that students and families must search
out medical counseling and other community services on
their own.

CIS encourages the leveraging power of a community’s
influential private and public sector leadership to use
existing school, community, and human service pro-
grams. The system calls for repositicning service profes-
sionals and volunteers to work alongside teachers. This
team of caring adults work together to address the ever
increasing needs of students.

Cities In Schocols




Plans for the Near Future: There have been 9 CIS sites
established in SC within the last 3 1/2 years. The plans
are to establish two additional sites by the Fall of 1993 and
continue to expand program sites throughout the state.

Program Contact:
Martha W. Gale

Director

Cities-In-Schools-South Carolina, Inc.

P.O.Box 773

Columbia, SC 29202

254-5520

Fax - 254-0320

Site Contacts:

Rick Noble Shan Gentry
Columbia CIS Greenville CIS

P. O. Box 8884 325 West McBee Avenue
Columbia, SC 29202 Greenville, SC 29601
254-9727 370-5023

Jeannie Sherrill " Saida Huey

Rock Hill CIS Charleston CIS

PO Box 12173 PO Box 10766

Rock Hill, SC 29731 Charleston, SC 29403
327-3302 720-2346

Sally Bigger

Aiken CIS

P. O. Box 7741

North Augusta, SC

593-0962

In priority order, please list several descriptors that best identify
the work of this program or project:

. Dropout Prevention

. Integrated Education/Human Services
. Restructuring

. Business Partnerships

. Parent-Community Involvement

. Community Collaboration
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Critical Needs Certification Program
School of Education

403 Withers/WTS, Winthrop University
Rock Hill, SC 29733 '

A program to prepare secondary teachers in specified
critical shortage areas (mathematics, science, foreign
language, library /media, home economics, art, industrial
technology), drawing on the pool of individuals with
expertise in these areas who have no previous teacher
education training.

The program was created in 1944 by the Education Im-
provement Act. The first training cycle was held in the
summer of 1985. Individuals who enroll in the program
spend two years under the supervision of the Winthrop
staff and have one additional year to complete required
graduate work. Financial support comes from the Legis-
lature through the State Department of Education on an
annual basis. The program is coordinated by the
Department's Professions Division, Office of Teacher
Certification and administered by Winthrop University.

Goals and Accomplishments: Our goal is to recruit and train
teachers for public secondary school classrooms in subject
areas of critical shortage. As of December 1991, 364
participants had been admitted to the program, 202 had
completed the two-year training cycle, and 65 were
currently enrolled in the process, for a total of: 126 in
science, 97 in mathematics, 36 in foreign language and 8
in library/media. (Home economics, art, and industrial
technology were added to the critical shortages list in
1991.) Approximately 20% of all science teachers, 15% of
all mathematics and foreign language teachers, and 8% of
all library /media specialists accepting employment in the
public schools of South Carolina since the program began
were certified throughout the Critical Needs Program.

Plans for the Near Future: Future plans are to continue to
recruit and train teachers in the designated shortage
areas. No fundamental changes in the program are
anticipated.

Program Contact:

Dr. Warren Corbin

Critical Needs Certification Program
403 Withers/WTS, School of Education
Winthrop University

Rock Hill, SC 29733

803-323-2381 / Fax - 323-4369

76

The South Carolina Critical
Needs Certification Program




South Carolina
Curriculum Frameworks
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In priority order, please list several descriptors that best identify
the work of this program or project :

1. Alternative Certification
2. Teacher Education
3. Teacher Supervision & Evaluation

Curriculum Frameworks

State Department of Education
1429 Senate Street

Columbia, SC 29201

Teachers, higher education faculty, and practitioners will
write draft curriculum frameworks in eight discipline
areas defining what students should know and be able to
do as they move through the system and how the system
can better support the efforts of teachers.

The Frameworks initiative began in November, 1991, and
the first frameworks were released for public review in
the fall of 199s. The effort is an on-going project. Follow-
ing the development of all eight frameworks, the state will
re-visit each framework on a rotating basis. The initiative
is funded and coordinated through the Division of Devel-
opment, State Department of Education, and the review
process is conducted by a State Curriculum Review Panel.

Goals and Accomplishments: To develop curriculum frame-
works in eight discipline areas: foreign languages, visual
and performing arts, mathematics, science, health, his-
tory/social studies, language arts, and physical education.
The frameworks will be developed by teachers, adminis-
trators, higher education faculty, and practitioners who
have written, taught, lectured, or practiced in their field.

Plans for the Near Future: Drafts of the first frameworks
have been released for field review and public hearings;
the first adoption by the State Board of Education will
likely occur by Spring 1993. The remainingcurriculum
writing teams will be named by the end of 1993.

Program Contact:

Dennis Bartels

State Department of Education
1429 Senate Street

Columbia, SC 29201
803-734-8277




In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Core Curriculum

2. Systemic Reform

3. Staff Development

4. Assessment

5. Teaching/Learning Styles

Governor's Remediation Initiative a—'_'-R-T;__
School of Ed ication, 402 Withers Building ln‘i,t\i,:t:czr s Remediation

Winthrop University

Rock Hill, SC 29733

A program providing math and reading compensatory
instruction through computer enhanced classrooms

staffed by specially trained teachers. There are 77 high :
schools in the program -

The program began July, 1984 with a three-year grant
from the Division of Employment and Training , Office of
the Governor. Since 1987, funding has been provided
from year to year.

The current funding agency is the SC Employment Secu-
rity Commission. Funding for the period July 1, 1991 -
June 30, 1993 will be $315,000. Job Training Partnership
Act "8% monies" are used to fund the program.

The program is administered by Winthrop University
through a grant from the Commission.

Goals and Accomplishments: Our goals are to improve
math and reading skills, increasing the likelihood of
completion of school; to improve the employment poten-
tial of participating students; and to build the self-esteem
of at-risk students. The program also seeks to increase
the relative standing of students on tests administered by
the state, thereby reducing the number that fail to achieve
the state standards; and to demonstrate gains on pre- and
post-tests administered while students are enrolled
during the school year.

Accomplishments: During the eight years of the
program's operation, over 65,000 students who scored
below standard on state tests have been served. Each

student is provided an individualized program of study
! The majority of students served ave economically disad-
' vantaged. During 1989-90, a sample of math students
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showed a gain of 10.9 percentile rankings during the year
in the lab. In 1990-51, a sample of math students showed
a gain of 7.9 percentile rankings. Reading students
showed a gain of 4 percentile rankings ~ankings in 1989-
90 and 5.1 percentile rankings in 1990-91.

Plans for the Near Future: During 1992-93, the program
will continue operation at 77 sites and assess its revised
curricula in eight math units and seven reading units.

We will also pilot a revised management system using the
new curricula at two sites. We are seeking $506,000 in
funding to purchase new computer equipment and
materials for all schools.

Program Contact:

John R. Rumford and Sue Varga-Ward
402 Withers Building

School of Education

Winthrop University

Rock Hill, SC 29733

803-323-2120 / Fax - 803-323-4369

Site Contacts: There are 64 reading classroom units and 84
math classroom units. A list can be provided upon re-
quest. The two demonstraticn sites testing a new curricu-
lum and management system in 1992-93 are:

READING

Ms. Sandee Blackmon
Lancaster High School
655 North Catawba Street
Lancaster, SC 29720
803-283-2001

MATH

Ms. Elaine Harrington
Wilson High School

1411 Old Marion Highway
Florence, SC 29506
803-664-8440

In priority order, please list several descriptors that best identify
the work of this program or project:

1. Remedial/Compensatory

2. College-School Collaboration
3. Computers In Schools

4. Math Instruction

5. Reading Instruction




Mt. Galiant Elementary
Scheo! Math/Science Project
(“The Eisenhower Project”)

A school demonstration program for implementing
NCTM'’s recommendations from The Curriculum and
Evaluation Standards for School Mathematics and science’s
recommendations from Project 2066.

The program began with discussions between Winthrop
faculty and Mt. Gallant teachers; it was written into an
Eisenhower grant application for the school year 1991-92;
the project was funded in August of 1992. The program
went through the entire school year of 1991-92, ending
July of 1992.

Plans are now underway to use these teachers as science/
math model instructors for elementary school teacher
trainees. This is a proposed project; it is not implemented
at this time. Therefore, no governance procedures exist.

Goals and Accomplishments: Improving teacher’s math
knowledge and attitude. Preliminary examination of
statistics indicate this was accomplished. Improve
teacher’s science knowledge and attitude. Again, prelin:i-
nary examination of statistics indicate this was accom-
plished. Improve student test scores on math problem
solving and BSAP science tests. Data has not been ana-
lyzed on this topic yet.

Plans for the Near Future: This was a one year project.
Future plans are underway to use Mt. Gallant as a Profes-
sional Development School.

Program Contact:

Everett Stallings
803-323-4775
Fax - 803-323-4369

Site Contact:

Mt. Gallant Elementary School.
Betty Conner, Principal

4664 Mt. Gallant Road

Rock Hill, SC 29732

wb
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The Elsenhower Project:
Mt. Gallant Elementary School
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The Network for
Systemic Reform

In priority order, please list several descriptors that best identify
the work of this program or project :

1. Science Instruction

2. Math Instruction

3. Teacher Education

4. College/School Collaboration
5. Hands-On Learning

Network for Systemic Reform
Division of Policy

State Department of Education
1429 Senate Street

Columbia, SC 29201

Services to Schools/districts to facilitate systemic reform.
Schoois can call SDE’s Network for Assistance with:

restructuring waivers
echnical assistance

staff development
referrals of best practice

Program begins September, 1992

Goals and Accomplishements:

¢ Assist schools with obtaining waivers to support
restructuring efforts

¢ Collaborate with the Commission on Higher Education,
SC Chamber of Commerce, SC Center for School Lead-
ership, etc. on systemic reform.

e Publish Profiles report on best practice in South Caro-
lina Schools (first draft was distributed June 21, 1992 to
all schools)

¢ Serve as resource to schools for: Technical support,
Staff development, and Referrals of best practice.

Plans for the Near Future: Implement program’s goals

Program Contact:

State Department of Education/Division of Policy
Division of Development/Dr. Valerie Truesdale
Dr. Russ Bedenbaugh/Dr. David Potter

734-8558, 734-8258

Fax - 734-8624 Fax - 734-8624




In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Systemic Reform

2. Restructuring

3. Technical Assistance

4. Staff Development

5. Curriculum-Assessment Integration

New Standards Project

Office of Authentic Assessment
State Department of Education
1429 Senate Street

Columbia, SC 29201

National project aimed at developing a national examina-
tion system. This system would consist of standards for
student performance and the development or perfor-
mance assessments based on those standards.

The New Standards Project is coordinated by a partner-
ship between the National Center on Education and the
Economy and the Learning Research and Development
Center at the University of Pittsburgh. Within South
Carolina, coordination of the project resides within the
Office of Authentic Assessment in the State Department
of Education. Financial support is being provided by the
Pew Charitable Trusts and the John D. and Catherine T.
MacArthur Foundation.

The project began in June of 1991 in response to thie need
for improvement in the national educational system. The
project duration is projected to be approximately 10 years
due to the extensive developmental process. Funding has
been guaranteed for at least 3 more years.

Goals and Accomplishments: The goal of the New Stan-
dards Project is development of a high standards exami-
nation system. The system would include the develop-
ment of standards of student performance in Literacy
(English/language arts), science, and mathematics. These
standards would be accompanied by various assessments
targeted for grades four, eight, and ten. The assessments
would include on-demand performance assessments and
cumulative accomplishment records (records of student
work collected over an extended period of time; including
information from exhibitions, projects, and portfolios).

-J

The New Standards Project
—South Carolina
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The first year several performance tasks in mathematics
and literacy were developed and piloted in fourth-grade
classrooms in all of the participating sites (17 states and 5
city school districts). Twenty fourth-grade teachers from
SC schools participated. In June, 1992, lead teachers from
the sites participated in a four-day scoring meeting. Based
on the results of that meeting, the tasks and rubrics will be
revised and additional assessments will be developed.

Plans for the Near Future: Years two and three will involve
the development of more performance tasks in grade four.
The project will be expanded to include the development
of performance tasks in literacy and matnematics for
grades eight and ten. In addition to the current focus on
literacy and mathematics, development of tasks assessing
work readiness skills will be implemented in the tenth
grade tasks. Development and utilization of portfolios
and cumulative accompiishment records will also begin in
the second and third years of the contract.

Program Contacts:

David Potter, Cathi Snyder, and Dr. Marsh’a DelLain
Office of Authentic Assessment

State Department of Education

Columbia, SC 29201

803-734-8266 / Fax - 803-734-8624

Site Contacts:

A.C. Moore Elementary

Mathematics Lead Teacher - Kathy Murray
333 Etiwan Avenue

Columbia, SC 29205

803-343-2910

Bakers Chapel Elementary

Mathematics Lead Teacher - David Rank
200 Old Piedmont Highway

Creenville, 5C 29611-4515

803-299-8320

Horrell Hill Elementary

Literacy Lead Teacher - Claudia Commander
517 Horrell Hill Road

Hopkins, SC 29601

803-783-5545

Cooley Springs - Fingerville Elementary
Literacy Lead teacher - Susan Fine

140 Cooley Springs School Road
Chesnee, SC 29323

802-592-1211




In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Curriculum-Assessment Integration
2. Assessment

3. Staff Development

4. Student Achievement

5. Curriculum Content

REACH

(Rural Educ. Alliance for Collaborative Humanities)
320 Daniel Hail

Clemson University

Clemson, SC 29634-1503

REACH is a statewide community of educators who are
working together to help make South Carolina schools
rich with regular opportunities for ail students to under-
stand their own culture and the culture of others, past
and present, and to develop powers of literacy and
disciplined inquiry.

As Director of the Program in Writing at the Bread Loaf
School of English in Vermont, Dixie Goswami, Professcr
of English at Clemson University, had successfully
worked with rural teachers throughout the country to
improve their teaching of writing. inspired by her pio-
neering efforts, the South Carolina Humanities Council
offered to serve as official sponsor and fiscal agency fora
statewide, school/college collaborative for strengthening
the teaching and learning of the humanities in rural
schools, with the program'’s activities advised and over-
seen by a twenty-four member board.

With an initial grant of $175,000 from the Rockefeller
Foundation in 1987, the Rural Education Alliance for
Collaborative Humanities (REACH) was created, with its
administrative headquarters established in the English
Department at Clemson University.

REACH also {anctions in close collaboration with an
alliance of projects and iritiatives supported by the
Bingham Trust. These include the Bread Loaf School of
English Writing Grants program, the Clemson Writing in
the Schools programs, and the South Carolina Cross-Age
Tutoring Project. REACH has pioreered the BellSouth-
funded South Carolina Network for Educational
Telecomputing (SCNET), the NEH summer institute
series TEACH, and the South Carolina Curriculum
Congress.
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REACH is the South Carolina base of operations for
CHART (Collaboratives for Humanities and Arts Teach-
ing) — a national network of school-based projects that
are spearheading education reform through local initia-
tives by teachers to broaden and deepen students’ experi-
ence of the humanities and arts in the school curriculum.

Goals and Accomplishments: Our goal is to create a profes-
sional growth collaborative among teachers of humanities
subjects. We seek to address the various resource and
networking needs of teachers as they try to guide their
schools toward becomir.g places where average students
experience regular opportunities to think, use language
for creative and authentic purpose, interact productively
within the broader community, and develop the capacity
to live lives full of understanding and compassion for
other human beings.

At the end of five years, more than forty school teams and
many others associated with REACH across the state have
developed new curriculum approaches and content that
have led to documented positive growth in students’
understanding of cuiture, abilities in reading and writing,
and attitudes toward learning, school, and themselves.

Among the procedures developed at local sites are the
following:

* Local history research projects

¢ Teaching of literature in ways that engage average
students and are responsive to cultural diversity

¢ Cross-cultural and international studies

* Interdisciplinary studies centered around themes,
topics, issues, or problems

e Computer-based communications dialogue and re-
search among teachers and students, including those
brokered by the SCNET into relationships within and
across institutions, agencies, and organizations all over
the state.

* Cross-age tutoring that strengthens literacy as it builds
communities of learners

* Writing for real purposes; especially writing significant
to the conduct of public affairs, community involve-
ment in the schools, the strengthening of civic responsi-
bility; and the new communication needs of the busi-
ness community.

* Dramatic improvisation to develop skills in writing and
critical reading of literature

e Appropriate and diverse means of assessment in the
humanities, including portfolios, performance, and
exhibits.

So




Plans for the Near Future: Development of the professional
growth collaborative in the humanities toward the pro-
duction of materials useful for local school and classroom
adaption and illustration with reference to emerging
performance and delivery standards, especially in lan-
guage arts and history /social studies.

Program Contact:

Jack Blodgett

Clemson Urnuversity

320 Daniel Hall x
Clemson, SC 29634-1503

Site Contacts:

Marshali Elementary School. Orangeburg, SC
Beck Middle School, Georgetown, SC

York Comprehensive High School, York, SC

In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Curriculum Content

2. Staff Development

3. Student Achievement

4. Curriculum-Assessment Integration
5. Curriculum-Technology Integration

RE: Leamning

Office of Education Design
State Department of Education
801 Rutledge Building
Columbia, SC 29201

RE:Learning is a joint effort of the Coalition of Essential
Schools (CES) and the Education Commission of the
States (ECS) that promotes systemic change to provide for
effective student learning practices.

The South Caroiina effort began in January 1992; funded
by the State Fair Association at $250,000. The project is
coordinated through the Office of Education Design and
Heathwood Hall School.

Gaals:

¢ To promote nine common prirciples of the Coalition of
Essential Schools.

RE: Learning / South Carolina

7




* To help students acquire the habits of mind that allow
them to question and reason by the time they leave
high school.

¢ To create an intellectual atmosphere of personalized
instruction in which students are encouraged to assume
responsibility for their own learning.

* To stimulate and support redesign work at the school,
district, state, and national level.

Accomplishments: 1992 was the first year of the project. A
statewide awareness workshop was held and schools
were invited to apply for the pilot program. Fifteen high
schools were selected to participate until December 1992.
Then ten of the fifteen will be selected for the final pilot
and implementation. Three teachers from each pilot site
attended a three-graduate-hour course offered through
USC during the summer of 1992 to learn the program
philosophy and ways to redesign their curriculum.

Plans for the Near Future: In 1992-93, the ten pilot schools
will begin dialogue with their faculties about redesigning
and refocusing the existing structures in order to bring
about better student outcomes. Subsequent years will add
additional schools in the reform effort, and the original
ten schools will continue to develop the Coalition prin-
ciples in a more in-depth manner.

Program Contacts:

Ms. Edna Crews, Director
Office of Education Design
801 Rutledge Building
Columbia, SC 29201
734-8366

Fax - 734-8624

Dr. Bob Shirley, Headmaster
Heathwood Hall Episcopal School
3000 South Beltline Boulevard
Columbia, SC 29201

765-2309

Site Contacts:

Central High School

Charles A. Patteson, Principal
P.O.Box 37

Pageland, SC 29728
(672-6115)




JL Mann High School
Fred Crawford, Principal
61 Isbell Lane

Greenville, SC 29607-3799
(281-1150)

Irmo High School

Dr. Ann Hicks, Principal
6671 St. Andrews Road
Columbia, SC 29212
(732-8100)

In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Coalition for Essential Schools
2. High Expectations i
3. High Order Skills
4. Peer Tutoring
5. Restructuring

SC Kids Count

SC Budget and Controi Board
PO Box 11234

1310 Lady Street, Suite 50
Columbia, SC 29210

South Carolina Kids Count

Kids Count collects and disseminates state and county
statistics on the condition of children in South Carolina.
Data is available for healthy education, welfare, and
economic areas. Information is available by race and sex |
sub-groups. All information is one of the following: E
+  matermal characteristics, birth outcomes, and elementary, |
+  middle, or high school groupings |
1
|

Kids Count is a project of the Budget and Control Board,
funded by the Annie and Casey Foundation. The project |
has a four-year span and began in 1991. Kids Count
partners include the B & C Board, Joint Legislature Com- .
' mittee on Children, Governors Office, Children’s Trust

' Fund, Columbia Urban League, United Way, and the 1
i Aliiance for Carolina’s Children.

. Goals and Accomplishments: Development of a database
| addressing the conditions of children. State budget
expenditures on children’s services delineated. Public
Awareness. Part of coalition-building along with other
; agencies and organizations. Policy development. |
|
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Plans for tke Near Future: Release periodic reports on the
status of children for state and county profiles.

Program Contact:

Dr. Markita Moore Bellamy
Kids Count

| PO Box 11234

Columbia, SC 29211
734-1307 / Fax - 734-2117

In priority order, please list several descriptors that best identify
the work of this program or project:

. Integrated Education/Human Services
Parent/Community Involvement

. Parenting

Assessment

Children’s Status Data

Problem and Casual Analysis

Policy Development

NoO G R wN e

SC Middle Grades Schools SC Middle Grades Schools State Policy Initiative

Policy Initiative (Turning Points) S:g;‘;g's:?::?g:i ::;ﬁ:: Project)
514 Gressette Building

Columkbia, SC 29201

The SCMGSSPI is a comprehensive planning and policy
; development effort seeking to promote success of early
adolescents ages 10-15 through school restructuring and
collaboration with parents, health and human services
agencies, and community organizations.

The effort began in October 1990 with a $60,000 grant
from the Carnegie Corporation to the EIA Select Commit-
tee, matched by $30,000 state funds and continued for two
i years with $180,000 Carnegie funds and $90,000 state
funds. The project will end during the 1993-94 school year.
x The governance structure is provided through the spon-
sorship and decision-making of the EIA Select Committee.

Goals:

* Large middle grade schools are divided into smaller
communities for learning.

¢ Middle grade schools transmit a core of common
knowledge to all students.
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e Middle grade schools are organized to ensure success
for all students.

¢ Teachers and principals have the major responsibility
and power to transform middle grade schoois.

e Middle grade teachers are specifically prepared to
teach young adolescents.

¢ Schools promote good health; the education and health
of young adolescents are inextricably linked.

¢ Families are allied with school staff through mutual
respect, trust, and communication.

¢ Schools and communities are partners in educating
young adolescents.

Accomplishments:

¢ assessment of current practices compared with Turning
Points

¢ introducing the practices and principles of Turning
Points to the middle schools of SC

* initiating significant planning and training regarding
each of the 8 Turning Points goals

Plans for the Near Future:

* investigation of the critical teacher and administrator
competencies & characteristics and ways to enable pre-
service and practicing professionals to achieve them

¢ providing support to a network of rmmuddle schools
pursuing restructuring along the lines of Turning
Points, supported through the Advancement of Teach-
ing and School Leadership

¢ funding 5 middle schools to demonstrate exemplary
practices of parent involvement

e investigating practiced, affordable methods to promote
coordination of health and hurnan services with
middle schools

e promoting availability of school nurses and training of
teachers of comprehensive health education

Program Contact:

Baron Holmes

Budget and Control Board

PO Box 12444

Columbia, SC 29211

803-734-2291 / Fax - 803-734-2117

—_— — WS
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The South Carolina
Writing Projects

In priority order, please list several descriptors that best identify
the work of this program or project:

Turning Points

Teacher Education

Parents/Community Involvement/Parenting
. Integrated Education

Restructuring/Middle Grades

Individual Attention
Motivation/Engagement in Learning

NO@O N

The South Carolina Writing Projects
1323 Pendleton Street
Columbia, SC 29180

The South Carolina Writing Projects is a collection of nine
individual writing project sites affiliated with the National
Writing Project who work together collaboratively. The
first project sites began in 1982. Each project has at least
two co-directors, each representing a college/university
and a school district; the structure of financial support
varies slightly from site to site, however all sites depend
on cooperation between school districts and colleges/
universities and across school districts.

Goals:

* To provide summer institutes for teachers in all subject
areas and grade levels in the area of writing instruction.

* To develop teacher-consultants who can conduct staff
deveiopment activities.

* To encourage and support all teachers who use writing
as a part of their instruction.

Accomplishments: Since 1982, over 2,000 teachers have
completed a writing project institute.

Plans for the Near Future: Most of the nine Writing Project
sites have recently received additional federal funding to
expand the availability of site services and to provide
support to Writing Project teachers. During the next two
years, sites will be developing plans for this expansion.

Program Contact:

Ed Epps / Lyn Zalusky Mueller / Brenda Davenport
1323 Pendleton Street

Columbia, SC 29208

253-4017

Fax - 777-0073




Site Contacts:
Sites of the South Carolina Writing Projects:

Charleston, Chesterfield, Clemson, Coastal, Lander
University, Midlands, Santee-Wateree, Spartanburg.

In priority order, please list several descriptors that best iden-
tify the work of this program or project:

1. Writing Instruction

2. Staff Development

3. Communities of Learning
4. Empowerment

5. Hands-On Learning

STAR e

Strategies for Teacher Advancement and Renewal Strategies for Teacher
Palmetto State Teachers Association Advancement and Renewal
through the Foundation for Professional Development (STAR)

STAR will offer veteran teachers: recognition, renewal,
and opportunities for reflection and re-examination.
Teachers will participate in personal and professional
renewal experiences assisted by colleagues and mentors
from a variety of disciplines.

Star is still in the developmental stage; bylaws were
adopted and a charter was granted in the spring of 1992.
A 10-member board of trustees will govern the Founda-
tion for Professional Development, a 501 (c)(3) entity
sponsored by the Palmetto State Teachers Association.
STAR is one program of this foundation. Financial
support will be solicited from grants and gifts from
corporate sponsors.

Goals and Accomplishments: STAR will provide opportuni-
ties for veteran teachers (with 5 years experience) to
participate in 3-day retreats, at no cost to them or their
school districts. Teachers will enjoy opportunities to
interact with peers, exchange ideas and techniques, and
develop professional networks. The retreats will create
an environment that enables collegial relationships to
develop and expand and encourage innovative teaching
which will enhance their profession.

STAR will allow the teacher to become the learnei-to
learn by discovery, by discussion and by experience.




Writing Improvement Network
(WIN)

|
|
|
|

Plans for the Near Future:

1993-secure funding to begin program
2 seminars in October (50 teachers)
2 seminars in February (50 teachers)

1994-develop additional seminars
continue fund raising

2 seminars in February (50 teachers)
2 seminars in October (50 Teachers)

Program Contact:

Dr. Elizabeth Gressette

712 Calhoun Street, Suite A
Columbia, SC 29201

803-256-2065

1-800-849-7782 / Fax-803-779-2839

In priority order, please list several descriptors that best identify
the work of this program or project:

1. Staff Development

2. Teacher Education

3. Creative Thinking

4. Incentives

5. Leadership Development
6. Teacher Retention

Writing Improvement Network (WIN)
1323 Pendleton Street

University of South Carolina
Columbia, SC 29208

The Writing Improvement Network is a project created by
teachers and designed to provide staff development and
assistance to teachers of remedial writers.

WIN was designed by teacher-consultants of the South
Carolina Writing Project to provide staff development to
teachers of reluctant writers based on the Nationa! Writ-
ing Project model. Began in July, 1988; funded by legisla-
tive proviso through the EIA Select Committee; WIN is
housed in the College of Education at USC with an exten-
sion office in the Department of Education at the College
of Charleston; WIN employs four full-time staff members
and about 50 teachers who work on a consultant basis.
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Goal:

To build a support network for teachers, K-12 and across
the curriculum, who teach at-risk, remedial, reluctant, or
underprepared students in the writing area.

Accomplishments:

¢ Develop and coordinate school and district level staff
development programs focusing on writing.

¢ WRITE Schools - Model schools involved in staff
development activities.

e WRITE Teachers - Model classrooms and classroom
research sites.

¢ State-wide Conference on Writing.

¢ State-wide symposiums that address special topics.

¢ State-wide newsletter for networking and publishing -
*The South Carolina Writing Teacher.”

Plans for the Near Future: Over two years, WIN staff
members will: 1) concentrate staff development efforts in
the WRITE Schools; 2) continue to work with previously
identified districts to provide better quality assistance; 3)
disseminate the result of teacher’s work; 4) begin a writ-
ing assessment project in the Midlands; 5) increase par-
ticipation of WRITE Teachers in classroom research.

Program Contact:

Dr. Lyn Zalusky Mueller, Director
Writing Improvement Network
1323 Pendleton Street

Columbia, SC 29208

253-4017 / Fax - 777-0073

Site Contacts:

Walker-Gamble Elementary School - Clarendon 3
(Maxie Knowlton, Principal)

Davis Elementary School - Beaufort
(Samuei Murray, Principal)

Saluda High School - Saluda
(Bill Whitfield, Principal)

Aiken County School District
(Suzette Cagle, District Staff)

Horry County Schools
(Susie Huggins, District Staff)
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The 12 Schools Project

In priority order, please list severa! descriptors that best identify
the work of this program or project:

1. Writing Instruction

2. Remedial/Compensatory
3. Student Achievement

4. Staff Development

5. Whole Language

12 Schools Project

Office of Authentic Assessment
State Department of Education
1429 Senate Street

Columbia, SC 29201

A project in which 12 schools were selected to assist the state
with implementation of curriculum frameworks by devel-
oping instructional units and alternative assessments.

Began in September, 1991; funded from year to year by
legislative proviso with a planned duration of 3 years for
$250,000/ yr; project coordinated through the Office of Au-
thentic Assessment in the Division Policy, SDE

Goals and Accomplishments: To obtain from teachers in the 12
schools samples of instructional unitsand alternative assess-
ment tasks and methods in language arts, mathematics,
science, or combinations of any of these areas that: (1) reflect
instruction based on national standards (e.g., NCTM stan-
dards) or emerging, curriculum frameworks and standards
currently being devrloped by the state and (2) have been
designed and/or pilot-tested by the teachers.

Attheend ofthe first year: (1) several schools have produced
sample units and/or performance-based tasks/activities
and purtfolio assessment systems, some of which have been
pilot-tested; (2) many teachers and administrators now un-
derstand the need for restructuring of various aspects of
their schools (from decision-making to the entire process of
scheduling and time allocation for teachers, and some have
begun making changes; (3) the quantitative and qualitative
increases in collegiality and sharing of information among
teachers and administrators have been enormous; and (4)
the need for intense and continuous staff development,
especially in assessment, cannot be overestimated.

Plans for the Near Future: Plans tor Year 2 and Year 3 are to
continue development of units and matching assessments
with increasing requirements for more performance-based
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tasks and methods, scoring rubrics and pilot-testing in lan-

guage arts, mathematics, science and combinations of these
disciplines.

Program Contact:

Dr. Marsha' Delain

Dr. Pat Mohr

Office of Authentic Assessment
State Department of Education
1429 Senate Street

Columbia, SC 29201

(803) 734-8266

Site Contacts:

Joseph Keels Elementary, Columbia, SC
Lexington 1 High School, Lexington, SC

In priority order, please list several descriptors that best identify
the work of this program or proje.t:

1. Curriculum-Assessment Integration
2. Assessment

3. Staff Development

4. Student Achievement
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SOUTH CAROLINA
CENTERS OF

EXCELLENCE |

College and University Programs
That Benefit Public K-12 Education

Center of Excellence grants are administered by the
Commission on Higher Education and awarded to institu-
tions of higher education for a period of time sufficient to
establish the centers. Each college or university develops
and supports the work of its Center(s) for the benefit of
schools and colleges.

Center for Excellence in Math and Science Education
Clemson University
Director: Dr. John Luedeman

Clemson University

Clemson, SC 29634-1907

803-656-5222

Center of Excellence for Foreign Language Instruction
Furman University in cooperation with USC-Spartanburg
Director: Dr. Jerry Cox

Furman University

Greenville, SC 29613

803-294-3187

Center of Excellence for Instructional Technology for
Learning and Visual Disabilities

USC-Columbia

Director: Dr. Dennis Cates
USC-Columbia
Columbia, SC 29208
803-777-3117

Center of Excellence for Assessment of Student Learning
USC-Columbia

Director: Dr. Joe Ryan

USC-Columbia
Columbia, SC 29208
803-777-7416
Center of Excellence for Composition
USC-Coastal
Director: Dr. Sandra Bowden
USC-Coastal
Conway, SC 29526
803-349-2606
Center of Excellence for Early Childhood Education
Winthrop University
Interim Director: Dr. Patricia Graham
Winthrop University
Rock Hill, SC 29733
803-323-2115




In 1991, after more than five years of research into the
challenges facing teacher education, Dr. John Goodlad and
his Center for Educational Renewal at the University of
Washington invited the nation’s teacher education colleges
to submit proposals toimplement the 19 Postulates described
in his book, Teachers For Our Nation’s Schools. The 19 Postu-
lates call for raising the prestige of teacher education within
the college community, providing more rewards for public
school service, revising teacher education curriculum, as-
suring cultural diversity, and establishing professional de-
velopment schools.

Among other findings, Dr. Goodlad’s research team
concluded thatK-12schoolsand teacher education programs
need to engage in simultaneous reform. They recommended
that every college and university with a teacher education
program create a “Center of Pedagogy” strongly supported
by the president. They also stressed the importance of col-
leges and school districts sharing the responsibility for
educating teachers.

South Carolina—which already had in place a state-
funded program to help schools restructure and 46 Associ-
ate Schools already allied with teacher education faculty—
submitted a collaborative proposal to be coordinated by the
South Carolina Center for the Advancement of Teaching
and School Leadership. Teacher education colleges were
invited to join with the Center in making the proposal and
five institutions (Benedict College, Columbia College,
Furman University, USC,Columbia, and Winthrop Univer-
sity) completed the necessary self-study to submit the
proposal.

After careful consideration, John Goodlad and his staff
chose South Carnlina as one of eight national sites—with the
understanding that it would bethe only collaborative project
involving a state-funded Center and an existing network of
colleges and schools. The mission at each site is to change
teacher education curriculum, to reward faculty for public
school service, to establish professionaldevelopmentschools,
and to provide cultural diversity. Each college must show
within eighteen months that this significant work has begun
in earnest. The ultimate goal is to influence state policy and
to persuade other colleges toward Goodlad’s agenda.

S.C. TEACHER
EDUCATION
REFORM:

THE GOODLAD
PROJECT

The missien is to change teacher educa-
tion curriculum, to reward facully for
public school service, to establish profes-
sional development schools, and io
provide cultural diversity.
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The Center for School Leadership coordinates the
Goodlad Initiative in the state by disseminating information
from Goodlad and his associates, by conducting training for
colleges and professional development schools, by arrang-
ing site visits to other partnerships, and by facilitating
partnership task forces. Thus far the Center has sponsored
awareness and in-depth training to further the Goodlad
Agenda. A series of eight Regional Dialogues were held to
discuss what could be done to improve teacher education.
Each Lialogue was co-sponscred by a local college and the
surrounding school districts. National scholars such as John
Goodlad and Phil Schlechty keynoted each Dialogue. Re-
structuring schools described their progress, and the audi-
ence debated the improvement issue.

Teams from the Collaboration visited Seattle to meet
with teams from cther national sites and to train with
Goodlad’s consultants. Two of Goodlad’s senior associates
also visited South Carolina to provide training to college
and partner-school faculties onhowtoestablish professional
development schools and provide for cultural diversity in
teacher education. The concluding effort in 1991-92 was a
site visit to the most successful college/schools partnership
i at Brigham Young University in Provo, Utah.

In the fall of 1992, teacher education faculty fromthe five

The Center provides technical assistance colleges in the Collaboration —along with teachers and
to other coileges interested in pursuing the administrators from their professional development schools
Goodiad Agenda or in establishing profes- —made site visits to the BYU/Provo partnership and to the

sional development schools partnership in rural southern Maine. These site visits have

P energized college faculty and shown them what is possible.
Further site visits are planned via compressed video link
with the University of Wyoming and other national sites,

using the technology of Hood Center at York Tech in Rock
Hill.

The Center for School Leadership has also provided
technical assistance and facilitation to the five collaborating
colleges in their curriculum revisions and in their efforts to
establish professional development schools.

The Center has pledged ‘o0 its Policy Board to share all
information and training with all other colleges in the state,
not just the five in the Collaborative. All teacher education
program representatives receiveall printed informationand
are invited to all training sessions. The Center provides
technical assistance to other colleges interested in pursuing
the Goodlad Agenda or in establishing professional devel-
opment schools. Two institutions—Francis Marion Univer-
sity and Converse College—are finalizing plans to establish
92 school partnerships. Charleston Southern University, USC-
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Coastal, USC-Spartanburg, and Anderson Coilegeare in the
process of establishing partnerships.

In cooperation with the Education Commission of the
States, Governor Campbell and thestate coordinator created
astatewide ad visory committee to study the outcomes of the
efforts of the five colleges and theapplication to state teacher
education policy

The State Wide Advisory Group tc Siudy the Goodlad
Initiative includes:

Department of Education: Barbara Nielsen
Commission on Higher Education: Fred Sheheen
Governor’s Office: Janice Trawick

House Education Chair: Olin Phillips

Senate Education Chair: Nikki Setzler

SC Center for School Leadership: Barbara Gottesman
Superintendent: John Stevenson

Five Colleges Representative: Richard Ishler

SC Chamber of Comur.erce: Ellen Hayden
Business/Education Subcommittee: Bill Youngblood

Dr. Nielsen chairs the Committee and Dr. Robert Palaich
of the Education Commission of the States serves as staff.
The Committee meets annually toreview theimplications of
the Goodlad project for state policy. At its first reeting in
December 1991, the Committee requested a definition of
professional development schools and a clarification of the
roles of the state, John Goodlad, ECS, the Center, the five
colleges, and the partner schools. The definitions and clari-
fications were distributed to all parties and published in the
Center’s newsletter. The Committee will meet again in De-
cember 1992 with Dr. Palaich to review progress of the five
colleges in establishing professional development schools
and revising teacher education curriculum.

A singular side effect of the Center’s involvement with
the five colleges has been the national network connection
and the ability to nominate National Fellows to the new
Phillip Morris Institute for Educational Inquiry. The Center’s
Director used information gathered on visits to college and
school sites to nominate three high-achieving individuals to
serve as South Carolina’s first National Fellows: one public
school person, one education faculty member, and one non-
education faculty member active in the Center of Pedagogy
concept. Claire Thompson of Nursery Road, Elementary
School, Carol Nogy of Furman University, and Lucy Snead
of Columbia College were selected as National Fellows in
June 1992. They will spend four separate weeks at the
Institute for Educational Inquiry in Seattle where they learn

A singular side effect of the Center's
involvement with the five colleges has
been the national network connection and
the ability to nominate National Fellows to
the new Phillip Morris Institute for Educa-
tional Inquiry.
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and debate national education reform issues with sixteen
other National Fellows. The three Fellows will share their
learning and expertise with all interested college and PDS
faculty. The Center for School Leadership provides the
necessary coordination and travel.

Contact:

Dr. Barbara Gottesman

Site Director

SC Goodlad Initiative to
Renew Teacher Education
Center for School Leadership
142 Withers - Wintirop

Rock Hill, SC 29733
1-800-768-2875




ONE SCHOOL
AT A TIME:

THE CENTER’S
ASSOCIATE SCHOOLS
; SHARE THEIR VISIONS OF
CURRICULUM REFORM

school to describe its specific efforts to reform curriculum. The schools

i Inmid-1992, 43 Associate Schools responded to a survey that asked each
: answered 10 questions, including these two:

|

|

|

* What have you learned enough about to share with other schools?
» What would you like to learn more about from other schools?

The information from this survey provides arudimentary but very useful
resource base that schools can begin to use to learn from one another. If you
are looking for wisdom born of experience—or if you have accumulated
some valuable insights of your own—the information included below can
help you ne*work with teachers and principals in schools across our state.

(Fr information about how to get in touch with these schools, see “A
Quick Profile of Our Associate Schools.”)




BELLS ELEMENTARY SCHOOL
Active student involvement, Total Quality

How would you describe the curricular focus of your school’s restructuring effort?

Developing an integrated curriculum approach in efforts to make students competent in basic skills,
become life~-long learners, be able to work with others, and acquire problem solving skills.

What plans do you have to change the way teachers teach and students learn in your school?

We are placing emphasis on utilizing a variety of instructional materials to activities to involve students
in learning, along with using teaching strategies such as Cooperative Learning and Whole Language.

What curricular changes have you accomplished to date?

Many teachers are using Whole Languagestrategies as part of an integrated curriculum. Fourteachershave
implemented portfolio assessment in science.

What have been the most promising results of your curricular changes?
Student enthusiasm has increased dramatically in the class using portfolio science assessment.
How has your school created time for teachers to consider, establish, and implement your curricular changes?

* Changing the activity schedule to allow teachers in each grade level to have a mutual
planning period each day.

* Providing stipends for teachers to work on group projects and participate ir group discus-
sions and planning beyond the school hours.

* Providing “comp time” as an incentive for spending time on regularly scheduled teacher
workdays in group meetings.

List the name(s) oy teachers in your school considered to be expert in the curricular changes that you have undertaken.

Whole Language: Jan Avant and Manda Jenkins
Science portfolio assessment: Cherry Givens, Kathy Gordon, Cheryl Padgett, and Anne Wilkinson

What have you learned enough about to share with other schools?

We have developed survey forms and implemented the “internal customer” aspect of TQE with assistance
from an outside consultant. This has been well worth the time, effort, and expense. We would gladly share

our experiences in this process along with what we have learned (although not necessarily experts) in
portfolio science assessment and Whole Language.

What would you like to learn more about from other schools?

* How staff members have been meaningfully involved in selection of new teachers.

CAMDEN MIDDLE SCHOOL
Interdisciplinary

How would you describe the curricular focus of your school’s restructuring effort?

Camden Middle School is involved in the writing and the implementation of interdisciplinary, thematic
units in all grade levels. These units focus on broad-based issues, themes, and concepts. This approach is
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guided by current educational research which indicates that such curriculum serves as a vehicle for more
higher—order tasks and real-life transfer for learning.

What plans do you have to change the way teachers teach and students learn in your school?

These curricular changes will require our teachers to coordinate and correlate their subject areas much

more closely. Students will experience more performance-based tasks and assessments. They will become
more active learners.

What curricular changes have you accomplished to date?

To date, the faculty has written extensiv = interdisciplinary units for each grade level. These units change
the traditional isolated subject area studies to a more integrated, team approach to learning.

What have been the most promising results of your curricular changes?

The most promising results have been increased teacher empowerment and motivation in curricular
change. Camden Middle has a history of innovation and initiative in curriculum. This project is another
facet of these efforts. This empowerment gives teachers the opportunity for direct curriculum input and
direction. The teachers have real ownership in curriculum. Of course, the ultimate goal is increased
performance and motivation by the students.

How has your school created time for teachers to consider, establish, and implement your curricular changes?
Time for the teachers for establishing and implementing these changes have been arranged by:
* Offering inservice training sessions

¢ Summer curriculum and assessment training and writing sessions. Teachers were compen-
sated for their work from funds allocated from the 12 schools project.

* Giving teachers the opportunities to attend various conferences on curriculum trends and
assessment strategies

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Because of the extensive training our faculty has received, many of our staff are highly knowledgeable in
curricular issues. Those teachers who have been directly involved with the 12 Schools and the Associate
School projects might be considered as liaisons for curriculum questions.

What have you learned enough about to s*.are with other schools?

Competent to share knowledge in the “Why” and the “How” of interdisciplinary, thematic curriculum
implementation.

What would you like to learn more about from other schools?

* Effective models of block time and flexible scheduling.

CANNONS ELEMENTARY SCHOOL
Whole Language, Cooperative Learning

How would you describe the curricular focus of your school’s restructuring effort?

Our school has been a total “Success-Reading/Writing” School for at least 5 years. We are planning to
expand the Whole Language emphasis and begin teaching through interdisciplinary /thematic units.
Cooperative Learning strategies have been taught to all teachers. o7
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What plans do you have to change the way teachers teach and students learn in your school?

It is our plan, as a faculty, to make learning more “real life” for the students. We feel that the Whole
Language, math manipulatives —”Box It or Bag It” and “Math Their Way”—along with Cooperative
Learning and technological training, will help us make learning more “real life.” Teacher and student

methods of teaching and learning will change. Extensive staff development and coursework has already
Legur. by the faculty.

What curricular changes have you accomplished to date?

* Cooperative Learning
* Success Reading and Writing
* Math Manipulative Programs such as “Box It or Bag It” and “Math Their Way”

What have heen the most promising results of your curricular changes?

Students and teachers are excited about learning. There is a very positive atmosphere in our school. Our

test scores do not show significant gains, but we feel that students are learning and retaining more than they
did in the past.

How has your scheol created time for teachers to consider, establish, and implement your curricular changes?

Staff development during scheduled inservice days. Workshops and training sessions offered by the
Center. The entire faculty attended at least one workshop away from the school this past year. Wearranged

substitutes and gave teachers extra planning time by grade level. The teachers attended an inservice on
Cooperative Learning strategies for 10 consecutive Tuesdays.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Luanre Bridges-5th grade-Cooperative Learning

Pam Humphries-2nd grade-Whole Languag2

Kaye Jolly-3rd grade-Whole Language and Cooperative Learning
Tracy Herring—4th grade-Whole Language and Cooperative Learning
Denise Lowery—4th grade-Whcle Language and Cooperative Learning
Patti Hester-2nd grade-Math Manipulative Programs

What have you learned enough about to share with other schools?

¢ Cooperative Learning
* Whole Language
* Math Manipulative Programs

What would you like to learn more about from other schools?

¢ Interdisciplinary / Thematic Units.
¢ Flexible Scheduling
* Multi-age grouping

CENTERVILLE ELEMENTARY
Constant change

How would you describe the curricular focus of your school’s restructuring effort?

Owr focus is to teach all children. We planto get away from using the basal as our text and use it as a guide.




Students must feel successful. By using Whole Language, integrated units, Cooperative Learning, and
other alternative learning strategies, we will be able to meet their needs.

What plans do you have to change the way teachers teach and students learn in your school?

We will test all children with a learning styles inventory test to evaluate how they learn best. With this
information, we will structure our program and the sefting that the students are in to best fit their needs.
We must change constantly when we see children are not learning with methods we are using.

What curricular changes have you accomplished to date?

All teachers but one have implemented an integrated language arts program. Fourteen teachers have been
trained by school teacher facilitators in Whole Language and Cooperative Learning.

What have been the most promising results of your curricular changes?
The excitement and energizing effect that teachers are experiences. Change does not have to be bad.
How has your school created time for teachers to consider, establish, and implement your curricular changes?

Teachers have made the time themselves. However, we have devoted staff development time for these
changes,

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Linda Anderson Debra Gedding
Kathy Browning Cindy Culp
Paula Campbell Jean Ridley

What have you learned eriough about to share with other schools?

¢ Site-based management
e Cooperative Learning

e Integrated language arts
¢ Whole language

What would you like to learn more about from other schools?

More of the above and anything else that is successful in meeting the needs of children.

CENTRAL HIGH SCHOOL
Comprehensive change

How would you describe the curricular focus of your school’s restructuring effort?

Central has pursued a comprehensive plan which will:

» Change the schedule to provide greater, uninterrupted time for instruction; a daily activity
period for student involvement; and a common planning period for teachers

» Change the curriculum to eliminate most of tracking;

* Include remedial and special education programming within the regular program

* Develop a student-as-worker emphasis

* Move toward interdisciplinary curriculum supported by technology

* Encourage students to perform at a higher level

» Improve services in the school for students, faculty, and pareniz which support curricular
needs
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The school’s planning is also directed at future needs: the Coalition of Essential Schools, America 2000
goals, and quality (team) management goals. The school supports the principals of the Coalition.

What plans do you have to change the way teachers teach and students learn in your school?

The goal is to have the students more responsible for learning and using the student-as-worker concept.
Asan Re:Learning member, the school will work with teacherstochangeclassroomroles. Withalonger class
period (up to 30 minutes) and expanded computer network, teachers will not be able to lecture and drill.
Each department is working to this end, as is an interdisciplinary study group.

What curricular changes have you accomplished to date?

¢ Comprehensive plan approved for 1992-93
¢ Initial use of Cooperative Learning
¢ Initiation of exam policy which eliminated mid-year exams

¢ Changes with departments to Tech Prep and College Prep sequences that have encouraged
and increased enrollments in advanced coursework

What have been the most promising results of your curricular changes?
Faculty voted to initiate comprehensive restructuring plan in 1992-93.
How has your school created time for teachers to consider, establish, and implement your curricular changes?

Addition of in—-service day prior to school year, met as a faculty during county-wide inservice meetings
in February, faculty has traveled extensively during 1991-92 with all faculty involved.

Changes have been voted on during faculty meetings.

1992-93 schedule will include a common planning period as last period (2:15-3:15). Three period (90
minutes each) day, 30 minute activity period, 50 minute common lunch.

Haveused departments, faculty committees, and improvement council. During 1992-93, ourimprovement
council will become a management council.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.
All faculty have participated with some more knowledgeable in certain areas than others.
What have you learned enough about to share with other schools?

¢ Scheduling
¢ Computer networking

What would you like to learn more about from other schools?

¢ Interdisciplinary curriculum

¢ Cooperative Learning

¢ Multimedia and computer networking
¢ Student portfolios

CHAPIN MIDDLE SCHOOL
Multi-directional

How would you describe the curricular focus of your school’s restructuring effort?
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¢ Teaming (Units at each grade level)

* Exploratory Program (2 full periods of exploratory programs for all students)
¢ Grouping: Both homogeneous and heterogeneous are used, most classes are heteroge-
neously grouped

* Un-departmentalization: Teachers teaching more than one (frequently three) subject area.
What plans do you have to change the way teachers teach and students learn in your school?
The above four approaches have resulted in major changes in both the teaching (active involvement of
the learner) and the learning.
What curricular changes have you accomplished to date?
All those listed above have been accomplished in the first year.

What have been the most promising results of your curricular changes?

Teachers have become very positiveabout the changes that have taken place. They have adopted a forward-
thinking mission for the school. The new programs have resulted in increased satisfaction.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Each core area teacher has two planning periods (1 unit, 1 personal) per day. All core area teachers at the
same grade level are free at the same time. Core area teachers also were given time daring the summer of
1991 to prepare for the new programs and the new school.

What have you learned enough about to share with other schools?

* Exploratory programs
* Grouping combinations

What wouid you like to learn more about from other schools?

* Integration of the curriculum

* After school activity programs (non-athletic)
¢ Multi—directional

COWPENS JUNIOR HIGH SCHOOL
Multi-directional

How would you describe the curricular focus of your school’s restructuring effort?

Weare in a transition to the Middle School concept. This is a major change for us. While movirg to make
this change we are attempting to research .nd implement innovative ideas in education. We have focused

on Invitational Learning, Cooperative Learning, Advisor/ Advisee, Thematic or Interdisciplinary Units,
and Tech Prep.

What plans do you have to change the way teachers teach and students learn in your school?

Teachers—Wehopetohave theminvolved inthe decision-making process. This will allow themto be major

playerd in the educational process at CJHS. As we know, they really are major players already, so why not
let them take part in the decisions?

St “.ents — Provide them with a curriculum that is relevant and assist them in being responsible for their
education. 101
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What curricular changes have you accomplished to date?

* Implemented an Advisor/ Advisee Program
* Established Invitational Learning Committees
¢ Implemented some aspects of Tech Prep

What have been the most promising results of your curricular changes?

Attempting to research and implement changes has shown many of us at CJHS that “change” is a must. It

has allowed us to see that our educational system must change, and if it doesn’t we will be hurting the kids
we are here to help.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

¢ Paid time
¢ Release time
* Staff development days

Most of the time given by our staff has been working after school, planning time, etc.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.
We don't really consider ourselves to be experts. We have several people that might be of assistance.
What have you learned enough about to share with other schools?

* Advisor/Advisee
* Invitation Learning (maybe)

What would you like to learn more about from other schools?

¢ Move from Junior High to Middle School
* Block Scheduling

¢ Interdisciplinary Units

¢ Sharec Decision Making

DACUSVILLE JUNIOR HIGH
Teaching strategies

How would you describe the curricular focus of your school’s restructuring effort?

Ourschool has researched various strategies through visits to other schools, attendance at conferences, and
in-service instruction. We have pursued information on interdisciplinary teaming, school within-a-
school, Cooperative Learning, and content reading across the curriculum (CRISS). After a period of action
research, we are ready to begin implementation and experimentation.

What plans do you hatv 2 to change the way teachers teach and students learn in your school?

In the fall of 1992 our schools will have the capability of interdisciplinary teaming due to scheduling with

thisin mind. We planto test this programin the ninth grade though other grades certainly could implement
this technique.

Ourteachers have adopted as a goal for the school year 1992-93 the implementation of innovative teaching
strategies; the faculty-wide endorsement of this specific goal is a promising step.
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In addition to these curricular changes, we have changed the physical arrangement of our classes from a
department based grouping to one of grade-level grouping. We feel that this school within-a-school type
arrangement will meet the needs of our ninth graders who are now earning high school credits and ease
the transition of our seventh graders from elementary to junior high school.

What curricular changes have you accomplished to date?

To date we have manipulated our scheduling to make it possible for the implementation of interdis-

ciplinary teaming and extended periods. We have made the necessary room assignments to put our school
concept in place.

What have been the most promising results of your curricular changes?

In general, most of the faculty is receptive to the innovations proposed, and, as time progresses, we hope
to see many of the faculty take the initiative to implement some of the strategies. The adoption of
“innovative teaching strategies” as a strongly prioritized goal is quite promising.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Our school has worked hard to educate the faculty regarding strategies by (1) visiting other schools, (2)
conference attendance, and (3) in-service as well as informal instruction. With the interdisciplinary
teaming comes the scheduling of a common free period for most of the teachers involved. More time would
be quite beneficial, but budget restraints make that a virtual impossibility. The faculty knows that the

administration is totally in support of these changes and the experimentation with new ideas and
techniques.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Lisa Chapman—-Cooperative Learning
Ellen Smith-Reading Across The Curriculum

What have you learned enough about to share with other schools?

We have not been in the implementation stage with enough consistency to “be expert” on any one thing
and its ramifications.

What would you like to learn more about from other schools?

¢ At-risk/mentoring program
¢ Other strategies designed to meet the needs of todays’ students
¢ More interdisciplinary teaming ideas, etc.

DAISY ELEMENTARY
Integrated

How would you describe the curricular focus of your school’s restructuring effort?

Our curricular efforts are in the areas of Whole Language, Cooperative Learning, etc. and are directed at

the specific needs of our unique student population. Weare75% free lunch, rural, below average test scores,
etc.

What plans do you have to change the way teachers teach and students learn in your school?

Implementation of strategy based education and Whole Language.
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What curricular changes have you accomplished to date?

¢ Parallel Block Scheduling

¢ Flexible Scheduling

* Computer Training

¢ Introduction to Whole Language

What have been the most promising results of your curricular changes?

¢ Parallel Block Scheduling
* Whole Language

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Grant money for substitutes.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Mary Stiles

Karen Campbell

Susan Ward

June Moorehead-Assistant Principal

What have you learned enough about to share with other schools?

¢ Parallel Block Scheduling
¢ Project Adventure

¢ Parent Programs

* Drug Prevention

What would you like to learn more about from other schools?

¢ Whoie Language
¢ Porifolio Evaluation

DUBOSE MIDDLE SCHOOL
Active involvement

How would you describe the curricular focus of your school’s restructuring effort?

The curricular focus of our school’s restructuring effort stresses student involvement in a student—centered
environment. Interdisciplinary planning is encouraged throughdaily team planning for teachers. Emphasis

is on the integration of science and math, Whole Language, thematic units, hands—on activities, and
Cooperative Learning.

What plans do you have to change the way teachers teach and students learn in your school?

Teachers will continue to have the opportunity to take coursesin Whole Language, math withmanipulatives,
Cooperative Learning, interdisciplinary unit development, activities integrating math and science (AIMS),
and hands-on science and math. Inservice activities and department rneetings will focus on sharing new

approaches from school visits, conferences, and workshops, and include a more in-depth look at authentic
assessment methods.

What curricular changes have you accomplished to date?
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The curricular changes accomplished to date include Whole Language approaches, hands-on math and
science activities, a science and math mentoring program, a school-wide thematic unit, and the develop-
ment of team interdisciplinary units. There is a move away from a textbook-driven curriculum toward a
curriculum framework with many resources for studentinvolvement. Teachers are actively involved inthe
curriculum changes which include flexibility for individual teaching styles and ease of refinement.

What have been the most promising results of your curricular changes?

The activities integrating math and scienceand the Whole Language strategies seem to be the most popular
with students and teachers, and, therefore, the most promising. Cooperative Learning and interdiscipli-

nary units are gaining momentum and may impact the curriculum as more students and teachers become
more experienced.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Teachers are provided release time for visiting other schols, attending workshops, and implementing
programs when necessary. All subject area teachers have two planning periods daily, one for personal
planning and one for team planning. Summer workshops and curriculum inservices are planned which
include either teacher stipends or compensatory release time during the school year.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Julie Shaffer Jeanne Roy
Susan Johnson Mary Wright
Sue Pasqualicchio ~ Marcia Parks
Dottie Stone Mary Lee

What have you learned enough about to share with other schools?

DuBose can share effective scheduling for a large school to provide exploratory classes and two planning
periods for teachers. DuBose can also share tips for creating teams. DuBose has a successful and growing
science and math mentoring program and can share how this program works. The seventh grade
exploratory foreign class uses total physical response as a primary method of instruction, which could be
shared. Other successful programs include seventh grade geography and reading workshop.

What would you like to learn more about from other schools?

We would like to learn more about authentic assessment and how to implement this change. Additional
methods for accommodating the learning styles of the middle school student would be of interest.

Strategies to reduce teacher stress and implement change continue to be of interest. The at-risk student is
always of concern.

ESTILL MIDDLE SCHOOL
Positive attitudes

How would you describe the curricular focus of your school’s restructuring effort?
The curricular focus of our school’s restructuring effort is to foster positive attitudes about school and self.
What plans do you have to change the way teachers teach and students learn in your school?

Our plans are to move towards Cooperative Learning, thematic units, and team teaching.
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What curricular changes have you accomplished to date?
To date we have implemented an advisory program.
What have been the miost promising results of your curricular changes?

The most promising result of our curricular changes has been the attitude of teachers about the advisory
program and the need for such a program at our school.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

It has been very difficult to create time during the school day for teachers to consider and establish
curricular changes. Once a week each grade level team meets about 20 minutes to discuss and plan. The
school day schedule was also modified to create a block of time for the advisory period.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Mrs. Vicky Pollins
Mrs. Juanita Devore
Ms. Lizzie Young
Mrs. Mary Gaines

What have you learned enough abcut to share with other schools?
¢ Implementing an advisory program
What would you like to learn more about from other schools?

¢ Providing common planning periods for teachers in a small school

FORT MILL ELEMENTARY
Whole language

How would you describe the curricular focus of your school’s restructuring effort?

* More of a Whole Language “slant” toward reading instruction
* Hope to develop interdisciplinary (thematic) units of instruction
* Will study alternative forms of assessment.

What plans do you have to change the way teachers teach and students learn in your school?

Attempting to move away from straight “skills” approach toward reading instruction (phonetic) to a more
Whole Language approach toward reading instruction (ready for understanding and comprehension).
Also hope to integrate language, reading, and spelling instruction more effectively. Also, with alternative
forms of assessment, pressure would not be on teachers to “cover” all skills and objectives on achievement
tests.

What curricular changes have you accomplished to date?

(Partially) Implemented Whole Language techniques in regard to reading instruction.

What have been the most promising results of your curricular changes?

Language scores iricreased significantly. More importantly, students are enjoying reading.

How has your school created time for teachers to consider, establish, and implement your curricular changes?
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Have set up teams with established meeting times. This is part of district’s (school) site-based approach
toward management.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Marion Cook Lynn Sein
Ruth Boetsch Novella Garrison
Terri Turner

What would you like to learn more about from other schools?

o Alternative assessment
* Thematic units of instruction
¢ School-based management

FORT MILL HIGH SCHOOL
Integrated

How would you describe the curricular focus of your school’s restructuring effort?

Alldisciplines are currently examining why they teach what they teach in course content. We have a pilot
of a blocked humanities (integrated government, economics, English, cultural arts) beginning ir 1992-93.
Our direction is to integrate math/science, also.

What plans do you have to change the way teachers teach and students learn in your school?

Tracking is being studied. We are investigating becoming an “essential school” through the Coalition of
Essential Schools, which would definitely alter teaching/learning through essential questions.

What curricular changes have you accomplished to date?

All of our teachers are currently comfortable with cooperative groups after their instruction/coaching in
it.

Some teachers are using performar.ce assessments and others are experimenting and planning public
exhibits of student products.

Technology is being widely used throughout the disciplines-especially English. Interactive networking is
being used in BSAP courses.

What have been the most promising results of your curricular changes?

Excitement of teachers and students regarding learning. More willingness to experiment and present ideas
for programming on the part of more and more teachers. There exists an attitude of change.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Some release time stipends for Saturdays and summers. We're hoping that curricular change time will be
inherent with training from the Coalition of Essential Schools.

To be honest we still rely heavily on volunteers who are just dedicated.
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List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Humanities-Beth Spratt and Libby Chambers
Technology-Sandra Hannon

Essential Questions, Coalition of Essential Schools-Scott Kosanke, Rusty Howie, and Libby Chambers
What have you learned enough about to share with other schools?

¢ Site-based management, communication, decision making
¢ Curriculum development for the humanities
¢ Using computers across disciplines

What would you like to learn more about from other schools?

¢ Alternative schedules

* How higher education is responding to curricular changes in the high school
¢ Exhibition of mastery for diplomas (offering different types of diplomas)
¢ Teachers who have implemented change

FORT MILL MIDDLE SCHOOL
Interdisciplinary
How would you describe the curricular focus of your school’s restructuring effort?

* Interdisciplinary planning of school wide visits of study (such as a unit theme on the
Olympics)

* Teaching novel-based literature approach-rather than relying on a basal.

¢ Teachers have developed this emphasizing writing and thinking skills.

What plans do you have to change the way teachers teach and students learn in your school?

Teachers will and are serving as facilitators and coaches and students are the workers or learners through
involvement.

What curricular changes have you accomplished to date?

¢ Literature/novel based program
 Cooperative Learning
* Developed specific interdisciplinary thematic units

What have been the most promising results of your curricular changes?

¢ Enthusiasm of teachers
¢ Students getting hooked on books
¢ Teachers actively involved in creatively designing curriculum

How has your school created time for teachers to consider, establish, and implement your curricular changes?
Yes, through double planning periods and through stipends for work done on projects during the summer.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Trena Thomas
Sharon Turner-Literature Based Reading
Barbara Hartsoe




What have you learned enough about te share with other schools?

* How to develop an interdisciplinary thematic unit around a top or novel (steps in the process)
* Ways to involve the total faculty in the process

What would you like to learn more about from other schools?

» Ideas/experiences they have had in interdisciplinary units
* Ways to integrate technology and the curriculum

GILBERT ELEMENTARY
Participatory decisionmaking
How would you describe the curricular focus of your school’s vestructuring effort?

The curricular focus of our restructuring effort is guided by a bottom-up philosophy. Testing/observirg
student response to different teaching techniques and expanding on those that are successful. The faculty
then decides v hat methods should receive attention and the administrators become facilitators.

What plans do you have io change the way teachers teach and students learn in your school?
Our main focus is experimental learnirg.
What curricular changes have you accomplished to date?

The comprehensive school mathematics program has been motivated in all grades and the use of “success
and Whole Language prog-ams” have been incorporated.

What have been the most promising results of yous curricular changes?

The language scores on standardized testing have improved significantly. The school was named an
Exemplary Writing School by the State Department of Education for 1991-92.
How has your school created time for teachers to consider, establish, and implement your curricular changes?

Weekly facully meetings have been virtually eliminated and the six effective school committees use this
time instead.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Ruth Rish
Vicky Shepard
Becky Wardlaw
Beverly Adams

What have you learned enough about to share with other schools?
The process that a school goes through when paradigms are changed.
What would you like to learn more about from other schools?

New instructional techniques that bring total involvement to children.
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HAMMOND HILL ELEMENTARY SCHOOL
Heterogenous grouping, Cooperative Learning

How would you describe the curricular focus of your school’s restructuring effort?

The first year, teachers visited other schools and attended workshops in order to gain new ideas. Last year
was spent on developing and refining a school-wide discipline plan.

What plans do you have to change the way teachers teach and students learn in your school?

Teachers are using ideas they learned from attending workshops and visiting model schools. Last year,

students in the upper elementary grades were given a learning styles test. Teachers have individualized
their instruction to some extent.

What curricular changes have you accomplished to date?

Teachers have been trained in and used Cooperative Learning in their classes.

What have been the most promising results of your curricular changes?

After being ability grouped for many years, we have become self—contained.

How has your school created time for teachers to corsider, establish, and implement your curricular changes?

Teachers had lunch duty only one day a week and had no bus duty this year. In the spring committees were

formed to look at curriculum improvement, grading prccedures, scheduling, faculty and staff needsin the
lunchroom.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Julie Gazda
Sharon Rankin

What have you learned enough about to share with other schools?
Sharon Rankin has had a great deal of training in Cooperative Learning.
What would you like to learn more about from other schools?

We are interested in hearing about successful programs that promote achievement in the elementary
school.

IRMO MIDDLE/CAMPUS R
Connected

How would you describe the curricular focus of your school’s restructuring effort?

Weare attempting to implement Turning Points recommendations for developing a core curriculum forall
students, connecting and integrating curriculum across subject areas, providing active and relevant

learning opportunities with real-life tasks and applications and authentic means of assessment. Explor-
atory courses have expanded.

What plans do you have to change the way teachers teach and students learn in your school?

Teachers are using Cooperative Learning strategies, heterogeneous grouping, advisory groups, service
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learning projects, and performance assessment. Students are taking more resporsibility for learning and

helping others learr, mentors are available, “tutor” time is provided, a homework hotline, and homework
help is offered.

What curricular changes have you accomplished to date?

Teams have been organized, thematic units have been developed, team planning time has allowed daily

planning for integrdation of courses to occur. Connections across curriculum lines are occuring on a more
regular Gasis.

What have been the most promising results of your curricular changes?

Teachers have become energized by the chaniges. Students have developed more of a sense of community
within the school program. Tradition is being questioned and replaced with innovation.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

* Team teachers have two daily planning periods
* Grants and stipends have provided daily stipends for summer curriculum planning
* Tuesday faculty meetings have focused on restructuring topics

¢ Teachers have been given professional leave to make site visits, attend conferences and
report back to faculty during faculty meetings

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Whole Language-Phyllis Whiten and Betty Slinger

Cooperative Learning-Sue Fedor, Dwight VonKobritz, Diana Rice, Claudine Perney
Thematic Units-Lisa Ray, Beth Moore, Fran Wann, Susan Splittgerber

Lynn Canady’s Grading System-Fannie Simmons

Thinking Skills-Judy Merritt, Ruth Bullard, Cindy Neal

Teaming-Mary Sue Rivers, Louise Parker, Jan Savitz

What have you learned enough about to share with other schools?

* Teaming * Health and Fitness Activities
¢ Interdisciplinary Units * Mentors
¢ Intrarnurals ¢ Strategies for Success
* Cooprative Learning * Alternative Grading Center
¢ Consultative Special Education * In School Suspension
* Exploratory programs ¢ Developing a Mission Statement
* Advisory Programs * Multimedia
¢ Scheduling * Quality Circles for Staff
What would you like to learn more ahout from other schools?
* Authentic Assessment ¢ Mulitcultural Curriculum
¢ Curriculum Frameworks * Hands—on Science
¢ Distance Learning * Social Studies Simulations
¢ Tech Prep for Middle Schools ¢ Effective Middle Level Materials
¢ Curriculum Connections * Thematic Unit Swap

¢ Computer Software for instruction
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JOSEPH KEELS ELCMENTARY
Increased student learning and success

How would you describe the curricular focus of your school’s restructuring effort?

At Keels, the focus has been increased on early childhood by creating an extended day kindergarten and
implementing Early Prevention of School Failure in kindergarten and Reading Recovery in first grade.

Leveling has been eliminated in all grade levels and teachers have had extensive staff development in
Cooperative Learning. In self-contained heterogeneous classrooms, all children are receiving an enriched

curriculum with emphasis on critical thinking skills. Teachers are integrating all areas of the curriculum
and are teaching research and location of information.

Technology is used in instruction from kindergarten through fifth grade. Keels’ reading program is heavy
in literature, and writing is an important component of every area of curriculum. In math, teachers have
embraced NCTM standards and are using manipulatives. Problem solving, mental math, and estimation
are being emphasized. Hands on activities and lab experiences are teaching knowledge, communication,

and appreciation of science. Teachers have studied alternative assessment and have developed perfor-
mance tasks and rubrics to assess science.

What plans do you have to change the way teachers teach and students learn in your school?

Teachers will continue engaging students in learning through technology and Cooperative Learning. Staff
development in learning styles will be the new area of emphasis in 1992-'93.

What curricular changes have you accomplished to date?

¢ Early Prevention of School Failure

* Reading Recovery

¢ Cooperative Learning, heterogeneous grouping
* Technology in instruction

¢ Alternative assessment

What have been the most promising results of your curricular changes?

¢ Retention rate has decreased dramatically
¢ Students are receiving fewer failing grades.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

* Teachers have received released time and 50 minutes of common planning time daily

* Teachers have been paid stipends for weekend and summer work

* Teachers have attended workshops and staff development arranged by the school and by the
district

* Grants (Associate Schools, 12-Schools, Target 2000) have funded substitute teachers and
stipends.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Early Prevention of School Failure-Jean Conroy and Donna Dabbs
Reading Recovery-Lou Amos and Jo Cote
Cooperative Learning-Mari Frye and Nessie Harris
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Technology-Jean Dyson, Wanda Pennekamp, Barbara Powell (Media), Marty McClain (Art), Sandra
McClain and Jo Day (Writing to Read)

Performance Tasks in Science-Sonja Hollis, Jo Day, Sandra McClain, Joyce Pundt
What would you like to learn more about from other schools?

¢ Their use of technology

¢ Other successful techniques with remedial students
* Learning styles.

KENSINGTON ELEMENTARY
Integrated curricular focus

How would you describe the curricular focus of your school’s restructuring effort?

The elements of our focus are:

¢ Integrated curriculum

¢ Units of study

* Whole Language instruction
* Cooperative Learning

What plans do you have to change the way teachers teach and students learn in your school?

¢ Making the move from instruction of isolated skills to concepts and problem solving and
application of many skills

* Meaningful instruction; process and thinking skills

* Cooperative group and individual instruction

¢ Identifying learning styles; addressing styles through unit instruction
¢ Enrichment for all students through extension classes

* Whole Language instruction

What curricular changes have you accomplished to date?

¢ Units of study

¢ Cooperative Learning/instruction

* Whole Language

* Parallel block scheduling and extension classes

What have been the most promising results of your curricular changes?

¢ Increased student participation and activity
¢ Increased student accountability
¢ Increased instructional contact
¢ Improved student/teacher ratio
¢ Growing population of readers
¢ Happy students

How has your school created time for teachers to consider, establish, and implement your curricular changes?

¢ Common planning periods
¢ Peer watching
¢ School visitations

113




* Summer stipends for: unit writing, courses, workshops
* Staff development programs
¢ Courses provided on campus

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have under-
taken.

Judy Maring
Pam Toemmes
Rosalind Barker

What have you learned enough about to share with other schools?

* Cooperative Learning

* Parailel block scheduling
e Units of study

e Whole Language

What would you like to learn more about from other schools?

¢ Learning styles
¢ Participative management
* Teachers as technology users

LEAGUE MIDDLE SCHOOL
Multi-dimensional
How would you describe the curricular focus of your school’s restructuring effort?

Extensive
What plans do you have to change the way teachers teach and students learn in your school?

Staff developmentis continued twicea month on curricularissues. This year we focused on: Interdisciplinary
Teaching and Learning; Mathematics Education; Peer Coaching; Application of Higher Order Thinking
Skills—Use in the Classroom; Computer Technology; Utilization of the Fax Machine; Electronic Mail; The
Vision for the School; Interpretation of Test Results with Learning; Characteristics of Teachers in the 21st
Century; Wellness; Multiculturalism; Creating a Vision.

We need to continue the extensive staff development as well as have more teachers attend the National
Middle School Conference, and the ASCD National Conference in 1992-93.

What curricular changes have you accomplished to date?

Teaming, Interdisciplinary Teaching and Learning, Inclusion for Special Education, Utilization of TAC-
TICS and Higher Order Critical Thinking in the Classroom, Utilization of Cooperative Learning, Peer
Coaching, Creation of Multidisciplinary Units of Instruction, Utilization of Technology—Creation of a
Computer Lab, Created a T.V. station that broadcasts once daily. Teaching now focuses on more active
learning strategies in the classroom.

What have been the most promising results of your curricular changes?

Excitement on the part of the teachers and students.
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How has your school created time for teachers to consider, establish, and implement your curricular changes?
Released time
List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

We have teachers who are experimenting with these currict lar changes and adopting and readopting their
teaching strategies to meet the needs of all students at League Middle School.

What would you like to learn more about from other schools?

Technology implementation

LEMIRA ELEMENTARY
Community collaboration

How would you describe the curricular focus of your school’s restructuring effort?

We have used a collaborative effort of businesses, parents, and volunteers to help us provide a program
for students that is conducive to where they come from in the community. Also to provide enrichment

experiences for students in the areas of auto mechanic, cosmetology, folk dance, swimming , floral
arrangements, etc.

What plans do you have to change the way teachers teach and students learn in your school?

Due to the relaxation of the state Defined Minimum Program, teachers are able to have all related arts at

the same time. That frees them to plan strategies forimproving the curriculum and do some teaming in the
process.

Students will learn from each other due to the implementation of Cooperative Learning, and several
teachers have been trained in Whole Language.

What curricular changes have you accomplished to date?

Teachers in grades 1,2, and 5 have made use of the skills they haveacquired in Cooperative Learning, and
we have had a successful year with one teacher in reading recovery.

What have been the most promising results of your curricular changes?

Test scores have improved over last year in most, but not all areas. Even those students who have not met
standards have made increases on their achievement test.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

We have created time by having all related arts at the same time for each grade level so that all grade-level

teachers can get together for planning purposes. We have cut down on faculty and grade level meetings
so that teachers can have that time for planning.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Julia C. Ardis, Mary Ann Brown, Laura Morris, Audrey Covington, Paula Braxton, Steve Winn, Esther
Overstreet, Alice Kester, Jean Rogerson, Deborah Spigner, Meri Winn Watc.

What have you learned enough about to share with other schools?

Cooperative Learning - 5chool - Business
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Partner Collaboration, volunteers — Family Math
* Participatory Decision Making
What would you like to learn more about from other schools?

We would like to know huw to get every teacher involved, and how to restructure the entire school with
the multi-disciplinary teaching.

McCANTS MIDDLE SCHOOL

Interdisciplinary

How would you describe the curricular focus of your school’s restructuring effort?

Interdisciplinary units and Cooperative Learning through an innovative flexible schedule.

What plans do you have to change the way teachers teach and students learn in your school?

Changing methods the way handicapped students receive instruction

What curricular changes have you accomplished to date?

Lead teacher concept, team approach, interdisciplinary unit approach and Cooperative Learning.
What have been the most promising results of your curricular changes?

Unifying the faculty and staff; creating shared decision making.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Common planning periods for teams, release time for lead teachers to work on curriculum and flexible
scheduling.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Gayle Patterson Pam Sloan
Donnis Allen Jane Burgess
Lynn Haynie David Segars
Carol Cochran

What have you learned enough about to share with other schools?

® Lead teacher concept
¢ Flexible scheduling

¢ Site base management
¢ Teaming

What would you like to learn more about from other schools?

¢ Cooperative Learning,
* Advisor/advisee programs
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MCCORMICK COUNTY SCHOOL DISTRICT
Integrated learning

How would you describe the curricular focus of your school’s restructuring effort?

The district has developed a four-year plan for developing curriculum frameworks, examining relevant

issues, field testing, and revising and refining the frameworks. Focus will continue to be on an integrated
approach.

What plans do you have to change the way teachers teach and students learn in your school?
Staff development activities will focus on training strategies (i.e; all language arts teachers have completed

a course in Whole Language; all teachers will have completed a Cooperative Learning course by spring
1993).

Fotlow-up will be on-going to provide feedback to teachers and administration. In addition, staff

development will include math manipulatives and hands—on science. Other areas will be assessed and
addressed.

What curricular changes have you accomplished to date?

Curricular frameworks in all areas have been developed and will be field tested during the 1992-93 school
year.

What have been the most promising results of your curricular changes?

Teachers are beginning to gain insight into current curricuium needs (Whole Language, hands-on
experiences, and Cooperative Learning).

Team leaders have participated in the year-long process to develop new approaches and will continue to
participate during the 92-93 school year. All teachers have been involved through team meetings held
throughout the year and will continue to be involved in the 92-93 school year.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Most of the work was done after hours, during the 91-92 school year. We anticipate less after-school time
| requested from teachers during the 92-93 school year.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.
These have been effective team leaders in the curricular reform process:

Sherry Adams — McCormick Elementary School
Luelta Crosby - McCormick Middle School
Sherry Duncan - McCormick High School

What have you learned enough about to share with other schools?

Insight into the change process and the different phases teachers and administrators often
experience.

What would you like to learn niore about from other schools?

¢ It would be beneficial for our teachers, parents, and administrators to participate in a conference
that focused on curricular changes.
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MCDUFFIE HIGH SCHOOL
Cooperative Learning, Tech Prep

How would you describe the curricular focus of your school’s restructuring effort?

Our focus is Cooperative Learning with major restructuring at the “General” curriculum - tech prep focus.
We are studying block scheduling.

Cooperative Learning. We have some strong successes and adherents. We have had difficulty finding
expertise at the secondary level. High school teachers are turned off by presentations that focus on
elementary school Cooperative Learning. Vocational teachers use Cooperative Learning most often,
followed by science teachers. English teachers are experimenting.

Tech Prep: We did away with the watered down college prep for general track students and now offer
tech prep courses in physics for the technologies I, I, communicatior: for the technologies I, II, and Math
for the technologies. All ninth graders, not in basic skills math, take pre-algebra.

Blocks: An English teacher and a social studies teacher are working in a two period block next fall.
What plans do you have to change the way teachers teach and students learn in your school?

Cooperative Learningisbeing used inmoreand moreclassrooms. These efforts will continue. The tech prep
curriculum is designed to give more active participation to students. The goal is to get students more
involved in their own learning which results in more quality learning. So far, we’ve had two teams to go
to the Furman Summer Restructuring Institute. Also, we have a school-within—-a-school for ninth graders

What curricular changes have you accomplished to date?

* Pre—-algebra for ninth graders not on basic skills remediation

* Tech-prep to replace general track curriculum

» More Cooperative Learning being used in academic classrooms

* Understanding that “group work” is not necessarily Cooperative Learning groups

e Revitalized vocational program with $500,00 in grant money in last four years
e Updated vocational course offerings

—closed heating/air conditioning, opened industrial mechanics
-changed agriculture and horticulture
-added CAD to drafting
—updated business education
¢ Effective at-risk program

What have been the most promising results of your curricular changes?

* Increased test scores

¢ Lower dropout rate

 Changing teacher attitudes slowly, but surely

e Active participation by faculty in decision making
* More students on honor rolls

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Department heads have two planning periods. Teachers have gone to site visits, state and national
conferences with substitutes provided.

No new ways to provide the necessary time have been forthcoming in our school.
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List the name(s) of teachers in your school considered to be expert in the curricular changes that you have underiaken.

Cocperative Learning-Michael “Lucky” Voiselle
Physics for the technologies, Physics, Chemistry,
Computer-aided instruction-Meridith M. Peeler and Allison H. Boozer

What have you learned enough about to share with other schools?

* Cooperative Learning in Physics for the technoiogies I, Il
* CAl in the KARE program (Keeping At-Risk Enrolled)
¢ TAS-Technical Advanced Study

What would you like to learn more about from other schools?

* Block scheduling

e Cooperative Learning (at the high school level)
* Interdisciplinary instruction

MID-CAROLINA HIGH SCHOOL
Active involvement

How would you describe the curricular focus of your school’s restructuring effort?

Our efforts in relation to curricular change, so far, focus on the addition of Tech Prep to replace the general
program and on interdisciplinary activities.

What plans do you have to change the way teachers teach and students learn in your school?

Asaresult of grants and incentive monies plus soie district monies, we have upgraded our program with
computer based instruction throughout the curriculum. Inaddition, we have incorporated throughoutour
school the peer teacher program, the PET program, and Study Skills Across the Curriculum.

What curricular changes have you accomplished to date?

Addition or replacement of courses with Communications in the work place, Math for the Technologies, New

Model Me, Sociology, Key Boarding/Key Boarding Application, Teacher Cadet, GT English III, and GT
English IV.

What have been the most promising results of your curricular changes?
Keyboarding/Keyboarding Applicationand the Teacher Cadet programs have generated muchenthusiasm.
How has your school created time for teachers to consider, estadlish, and implement your curricular changes?

Basically, each subject area is scheduled with the same planning period. This allows teachers in each
representative department to work together during the school day. Also, when we need additional time,
teachers cover other teachers’ classes so that common planning and evaluation can take place.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Mrs. Brenda Stuck
Mrs. Helen Griffin
Ms. Linda Griffin

What have you learned enough about to share with other schools?
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Of all the positive aspects of our school, we feel that our approach to remediation of deficient students is
our chief success story—so far.

What would you like to learn more about from other schools?

We would like to learn how to get more students interested in the importance of being serious about this
thing called getting an education.

MORNINGSIDE MIDDLE SCHOOL
What plans do you have to change the way teachers teach and students learn in your school?

We are moving forward in our teaming efforts. We are working at planning and implementing interdis-
ciplinary units of study.

What curricular changes have you accomplished to date?

¢ Cooperative Learning
¢ Interdisciplinary studies

What have been the most promising results of your curricular changes?
Collaboration among teachers and administrators. Openness to new ideas.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Yes

NICHOLS ELEMENTARY
Real language

How would you describe the curricular focus of your school’s restructuring effort?

Primary classes are being changed into a more student-centered situation. The emphasis is moving toward
more authentic experience with language, oral and written.

What plans do you have to change the way teachers teach and students learn in your school?

We hope to become better listeners, including children in the inquiry process rather than excluding them
by following a program of studies by textbook authors who are unfamiliar with our particular students.

What curricular changes have you accomplished to date?

We have replaced first and second grade with a continuous progress organizational plan.

What have been the most promising results of your curricular changes?

We are still here to learn. It hasn't killed us yet.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

We have 1.5 hours of planning time together during the school day (Foundation class teacher and
principal). We have a Teacher Video Day after school.
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List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Kay Powell
Sheila McKenzie

NORTH AUGUSTA MIDDLE SCHOOL
Interdisciplinary
How would you describe the curricular focus of your school’s restructuring effort?

The curricular focus is on interdisciplinary instruction. Interdisciplinary teaching teams are making an
effort to integrate learning. The use of Whole Language instruction supports this initiative. This past year
a teaching block was designated for daily interdisciplinary activities. Active involvement of the learners
on projects and thematic units contribute to this curricular focus.

What plans do you have to change the way teachers teach and students learn in your school?

Teachers are being provided with inservice training on Cooperative Learning. Twelve teachers have had
Jumpstart and/or SUCCESS Whole Language courses. Decision Making Math, READS, the Music in
Education Lab, and computer assisted writing and publishing are designed to promote hands-on, learner

involved, higher level thinking, and applied learning. Technological support to learning is gaining
increased emphasis also.

What curricular changes have you accomplished to date?

Teaming has been implemented. Arts are emphasized. Some teachers are using Whole Language. More
technological emphasis is occurring through grants and media support.

What have been the most promising results of your curricular changes?
Students enjoy school more. Learning is relevant. Most teachers are energized by change.
How has your school created time for teachers to consider, establish, and implement your curricular changes?

Additional mutual planning time is provided during the school day. Substitutes are provided for teachers
to attend conferences, workshops, and make site visits.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Linda Jacobs Jennifer Shelton
Linda Key Martha Alewine
Sandi O’Neal Linda Gordy
Shari Hooper

What have you learned enough about to share with other schools?

* The process of change
* The procedural steps for moving in new directions
* Some pitfalls to avoid

What would you like to learn more about from other schools?
» Application of computers in instruction

* More interdisciplinary, thematic approaches
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NURSERY ROAD ELEMENTARY
Integrated

How would you describe the curricular focus of your school’s restructuring effort?

Weare incorporating Cooperative Learning, interdisciplinary teaching, cultural diversity, thmkmg skills,
and a move toward authentic/performance assessment.

What plans do you have to change the way teachers teach and students learn in your school?

More Cooperative Learning, more heterogeneous grouping for instruction, more integration of skills and
content.

What curricular changes have you accomplished to date?

Heterogeneous grouping for reading-Whole Language. Thinking skills in the content areas almost
changed. Cultural diversity into the curriculum

What have been the most promising results of your curricular changes?

Less anxiety on the part of students and parents about placement in instructional groups. Teamwork for
curriculum development(teachers).

How has your school created time for teachers to consider, establish, and implement your curricular changes?

¢ Paid substitute days
¢ Paid summer work days
* Use of already established staff development and inservice days/afternoons

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Lynne Riddick, Brenda Jackson
Angela Quarles, Molly Bain
Jean Cook, Carol Sommers
Jane Nesbit, Judy Horlan

Bette Seastrunk, Tonya Higgins
Harriet Word, Jane Doris

What have you learned enough about to share with other schools?

* How to interest and motivate teachers
* How to involve parents

* How to work on and develop programs for cultural diversity
* How to incorporate thinking skills

What would you like to learn more about from other schools?

¢ Assessment alternatives
¢ Cultural diversity
¢ Interdisciplinary teaching
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OAKBROOK MIDDLE SCHOOL
Interdisciplirary

How would you describe the curricular focus of your school’s restructuring effort?

Our curricular focus is more studentcentered. We spend many hours reviewing, evaluating, and
refocusing our instructional program to best meet the needs of our students.

The interdisciplinary emphasis has enabled us to re-focus with minimal instructional loss of time or
emphasis on the basics.

What plans do you have to change the way teachers teach and students learn in your school?

Student assessment and performance continues to be an area of interest we want to pursue. Our teachers
need more professional development in this area.

As we change our instructional approach to more hands-on and across-the -curriculum activities, teachers
will be changing how they teach and assess student performance. Students will learn how knowledge and

learning is interrelated. It is our goal to have teachers serve as facilitators rather than disseminators of
information.

What curricular changes have you accomplished to date?

We have begun using interdisciplinary instruction on a daily basis. We are “writing across the curriculum”
and have incorporated Cooperative Learning in our classrooms.

What have been the most promising results of your curricular changes?

The emphasis on interdisciplinary instruction and the utilization of Cooperative Learning have been very
effective.

Establishing heterogeneous classes has had a tremendous impact onimproving the learning environment.
How has your school created time for teachers to consider, establish, and implement your curricular changes?

Each teacher has a team planning time as well as an individual planning period. This allows them to meet

daily if needed to plan and implement interdisciplinary units. It also provides them the time to discuss the
needs of each student by sharing ideas with their peers.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Cindy Ashley Yvonne McDonald
Teresa Stephenson  Patty Knight
Cathy Strickland Elaine Furnari

Karen Baldauf Diane Barnes
Validra Desaussure Cynthia Mitchell
Tracy Mills Deborah Westbrook

What have you learned enough about to share with other schools?

We have learned how to effectively implement a restructuring plan. We have learned how to write
interdisciplinary units that are instructionally sound and enriching for students.

We have learned that through participatory management we can accomplish more and in a shorter period
of time. We have learned how to make learning more enjoyable for both students and teachers.
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What would you like tc learn more about from other schools?

Listed below are the things we would like to learn more about:

* Effective stude.t assessment

* Successful practices in not retaining students
¢ Participatory management

e Successful discipline programs

* Successful advisor/advisee programs

PELHAM ROAD ELEMENTARY
Brain research focus

How would you describe the curricular focus of your school’s restructuring effort?

* Whole Language
* Cooperative Learning
* Higher Order Thinking Skills

¢ Integrated units that will present children with complex problems to solve
* Restructuring the curriculum to teach fewer topics in more depth
¢ Extensive use of children'’s literature in all areas of curriculum

What plans do you have to change the way teachers teach and students learn in your school?

We will be implementing a non-graded primary, school-within-a-school. Parents will have achoice of the
traditional classrooms based on grades 1, 2, and 3, 0. a multi-age grouping. The multi-age groups will

emphasize portfolio grading, or rather, reporting of progress. They will also pilot a more integrated
curriculum,

What curricular changes have you accomplished to date?

* Whole language-Literature based
* Cooperative Learning

* Multi-age classrooms (92-93)

¢ Integrated units

What have been the most promising results of your curricular changes?

* Teacher renewal
* Greater parent support
* Increased participation of students and more learning

How has your school created time for teachers to consider, establish, and implement your curricular changes?

We used district and PTA money to hire substitutes for teachers to have released time for planning and to
attend workshops and conferences.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Cooperative Learning: Pat Spencer and Caroline Reese are Certified trainers of the John Hopkins model.
Also Doris Hefner.

Higher Order Thinking Skills: Sharon Benston was on the writing staff for Dimensions of Learning.
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Whole Language (Literature Based): Toni Morris, Betty Waddell, Lisa Behrend, Barbara Turner, Mary
Drury, Kathy Howard (and others).

What have you learned enough about to share with other schools?

* Whole Language

* Flexible Scheduling in the Media Center
» Cooperative Learning

» Assertive Discipline

What would you like to learn more about from other schools?

* Multi~Age Grouping * Integrated Science
* Learning and Teaching Styles * Creative Technology
¢ Integrated Units ¢ Year-Round School

» Manipulative Mathematics

PENDLETON JUNIOR HIGH SCHOOL

Teaming

How would you describe the curricular focus of your school’s restructuring effort?

A grasp of teaming concept and how it benefits the junior high student.

What plans do you have to change the way teachers teach and students learn in your school?

It will be the mission of the teams to discover the most effective ways to teach their core of children. The

school-wide philosophy is that the student should be the worker with the teacher acting as guide and
facilitator.

As teams gel and understand their purpose, we look for Cooperative Learning to take place and
interdisciplinary units to develop.

What curricular changes have you accomplished to date?

Teachers have decided that regardless of their certification, they (with support from their team members
and administration) are qualified to teach the middle-schooler any subject. The benefits of teaming for
children outweigh the comfort zone most teachers have been operating in.

What have been the most promising results of your curricular changes?

¢ True consensus from faculty on direction to go
» Beginning to focus on child’s real needs at this level

How has your school created time for teachers to consider, establish, and implement your curricular changes?

e The 92-93 schedule includes 1 personal prep period and 1 team prep period in each day
* Supportive inservice is planned

* Principal will meet with teams regularly
What would you like to learn more about from other schools?

* Flexible scheduling
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RAINS-CENTENARY ELEMENTARY
Teaming Together

How would you describe the curricular focus of your school’s restructuring effort?

Student Qutcome. We are upgrading our curricula to emphasize the conceptsidentified inthe BSAP/SAT-
8 tests, with a major emphasis on higher order thinking skills. We are striving to stimulate synthesis,
inference, problem solving, analysis, as well as the practical knowledge needed in the workplace.

What plans do you have to change the way teachers teach and students learn in your school?

In addition to considering the learning styles of individuals, we are incorporating Cooperative Learnin
Teaching Across the Curriculum,and Whole Languageinstructionaltechniques. Teachers willcollaboratively
use the team concept to enhance the student’s achievement process. Our present plans include: (1) a two
day inservice in early August 1992 with subsequent intervals of training; (2) two and one-half days to staff
development at the Bishop Gravatt’s Center, and (3) maximum use of our college partnerassisting our staff
with Learning Styles and Classroom Management.

What curricular changes have you accomplished to date?

* Set up school teams for the next school term

* Established plans for the flexible scheduling

* Identified, through interactions with our business/ community leaders and surveys, areas
for greater emphasis

* Made recommendation for upgrading our promotion policy

¢ Facilitated an After School program to use various activities (i.e. Baseball, Karate, Scouting,
etc.) to motivate children to learn

What have been the most promising results of your curricular changes?

* Teachers seem to claim more ownership in actively planning an effective curriculum and
working as a team

* Local community and business leaders are exhibiting more enthusiasm and willingness to
cooperate with the school (for example, some businesses have agreed to give employees
time off for parent-teacher conferences, visits to schools /businesses, etc.)

How has your school created time for teachers to consider, establish, and implement your curricular changes?

* Substitutes are provided each Tuesday for up to four teachers
* Retreats

* Staff meetings

* Inservice/Workshops

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Beryl Collington
Maggie McCants
Ollie White
Cynthia Dawsey
Victoria Belin
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What have you learned enough about to share with other schools?

* Participative Decision-Making

* Business/College Partnerships

¢ Planning

* Re-engaging Families and Communities
* Scheduling

¢ Communication

What would you like to learn more about from other schools?

* Teaching Around the Curriculum
* Whole Language

RAVENEL ELEMENTARY
Integrated

How would you describe the curricular focus of your school’s restructuring effort?

Weare trying to integrate our curriculum in all areas to show our students that all subjects can be related
and tied together. We are using Cooperative Learning, a literature-based approach to language arts, an
emphasis on the fine arts, and higher level thinking skills to accomplish this goal.

What plans do you have to change the way teachers teach and students learn in your school?

This has been going on at Ravenel since we began our restructuring process two years ago. Staff

development and visitation opportunities have been used to allow teachers to find methods which work
best for them and their students.

What curricular changes have you accomplished to date?

* School-wide use of Cooperative Learning

* Move from basal reading approach to acombination of basal and literature with no workbooks
* Integration of the arts into other curriculum areas
¢ Use of thematic units

What have been the most promising results of your curricular changes?

» Cooperative Learning has assisted all of our students in their learning
* “Challenge” for higher level thinking emphasis and special activities

How has your school created time for teachers to consider, establish, and implement your curricuiar changes?

Wedeveloped a program called “Challenge” for students which meets once a week. Students are involved
in activities which offer a variety of higher level thinking opportunities and special activities. During this
time, teachers on that team plan and establish ways to implement their plans. Their planning time begins
at2: p.m. on the team’s designated day and continues until all objectives are met for the week.

List the name(s) of teachers in your school considered to be expert in the curricular changes ihat you have undertaken.

Cooperative Learning-Brenda Rogers, Nancy Watt, Donna Poston, Keasler Quarles, Karen Suarez, Cheryl
Heintze

Integration/ Emphasis of Fine Arts-Beverly Robinson
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Literature-based Approach-Brenda Rogers, Donna Poston, Karen Suarez
“Challenge”-Sybil Sevic

What have you learned enough about to share with other schools?

¢ Shared governance plan used by Ravenel
¢ Cooperative Learning
¢ “Challenge”

¢ Integration/Emphasis of Fine Arts
What would you like to learn more about from other schools?

¢ Technological advances
¢ Literature-based/Whole language approach
* Use of authentic assessment procedures

SOCASTEE HIGH SCHOOL
Mastery, Technology infusion

How would you describe the curricular focus of your school’s restructuring effort?

¢ Identification of essential learning labels

* Mastery of skills/learning for all students

* Move toward Teacher as coach/Students as worker
* Focus on higher order thinking and problem solving
* Mastery instead of coverage

* Interdisciplinary focus

¢ Smooth continuum of skills and content 9-12

¢ Infusion of technology

What plans do you have to change the way teachers teach and students learn in your school?

¢ Retraining/training of teachers

¢ Use of technology

* Variety of assessment practices

¢ Cooperative Learning

¢ Teaching to mastery

¢ Skills for 21st century

* Sharing responsibility of learning with parents-total responsibility of mastery a coopera-
tive effort (Teachers-Students—Parents)

What curricular changes have you accomplished to date?

° Deletion of traditional “leveling”
¢ Deletion of “general” track

* “Applied” curriculum (communications, biology, physic., mathematics, chemistry)
* More students enrolled and succeeding in math and science

What have been the most promising results of your curricular changes?

¢ Teacher teaming in planning, teaching, assessment
* A shift in focus from teaching “content” to “students”
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* Focus shift from “test scores” to “performance outcomes” (test scores continue to improve!)
* Move to block scheduling to increase iearnirg tirne

How has your school created time for teachers to consider, establish, and implement your curricular changes?

* Release time

* Staff inservice days

¢ Paid and unpaid summer workdays
* Common planning periods

* Distinct coordinated work sessions

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Pat Smith - Science
Tresa Learmonth — Educating Special Learners
Debby Pace, Martha Fout, Rhonda Emith -~ Cooperative Learning

What have you learned enough about to share with other schools?

¢ Shared decision making, empowering teachers

¢ Helping 9th graders academically/socially/emotional transition to a successful high school
experience

* By the end of 1992-1993: Block Scheduling, heterogeneously grouped students, a new
approach to special education and gifted education

What would you like to learn more about from other schools?

» Promising teaching methods and/or materials which foster mastery
¢ “New"” technology—enhanced learning
¢ Authentic assessment.

SOUTH AIKEN HIGH SCHOOL
Revamping curriculum and instructior

How would you describe the curricular focus of your school’s restructuring effort?

South Aiken is changing the course of instruction to meet the needs of all students. Each departinent is
restructuring its curriculum in order to address 21st Century issues.

English Department—Increased collaboration of English IV and V with area businesses to mentor students

in the senior class. One teacher is teaching six classes in order to teach journalism as it relates to the school
newspaper.

Mathematics Department—Increase in the number of Pre-Algebra and Algebra classes; incorporation of
graphic calculators into Pre-Calculus(General).

Advanced Computer Mathematics taught in PASCAL Language.
Science Department—Adadition of General Physics and Anatomy for juniors and seniors.

Social Studies Department—collaboration between Westinghouse and Advanced Economics to develop
an understanding of business principals and the stock market.

Foreign Language Department—including English grammar in Spanish [ courses.
Business Department—use of technology and team teaching in the keyboarding and bookkeeping classes.
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What plans do you have to change the way teachers teach and students learn in your school?
During the 1992-1993 school year teachers will be encouraged to:

¢ Use Cooperative Learning in the classroom to encourage teamwork and sharing
* Work on teams to solve preblems at department and grade levels

* Use Efficacy principles to enhance student development

¢ Include pai<nts in their discipline plan

* Use the computer in instruction

* Become involved in telecommunication

* Revise existing curricula

* Become involved in staff development at the building level

¢ Collaborate with business in the Ajken area

¢ Participate in the decision making process

What curricular changes have you accomplished to date?

New courses have been added in the following disciplines: English, Science, Mathematics and Business

Education. Additionally, several English and Business teachers collaborated with Aiken area businesses
to enhance their courses.

What have been the most promising results of your curricular changes?

The most promising results of curricular change at South Aiken High have been, happier chalienged
students, satisfied parents, teachers, and administrators. Also, better test scores are projected.

Increased teamwork among teachers and students has been important outgrowths of the restructuring
effort at our school.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

¢ Teachers meet and work during staff development days established by the dstrict once per
month; before and after school
¢ Teachers with common planning periods meet, share and develop plans.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Gloria Allen Rosalyn Barton
Pamela Goidell Ann Hodge
Celeste Brockington Janice Nashatker
Nancy Sims Karen Carter

Virginia Mullikin Melissa Awenowicz
Dorothy Brooks Willa Lanham
Cathy Carlyle

What have you learned enough about to share with other schools?

¢ Graphics calculators in the classroom

e Extending the School Day through before and after school classes
¢ Compater Technology in Business and Mathematics courses

* School /Business Partnerships for mentoring

¢ Cooperative Learning at the high school level

137




What would you like to learn more about from other schools?

» Tutoring and mentoring within schools
e Cross/Age Tutoring/Mentoring

* 9th grade school within a school

* New Grading

¢ Interdisciplinary Units

¢ Drop Out Prevention

SOUTH FANT ELEMENTARY
Interdisciplinary and Whole Language

How would you describe the curricular focus of your school’s restructuring effort?

South Fant is involved in both interdisciplinary and Whole Language teaching strategies requiring
specialized curriculums. Thematic units are used to bridge the relationships of learning and eliminate the
fragmentation of subject-driven curriculums. State and district curriculum guides are examined and
incorporated into units of study determined by the teacher through action research. In addition, the
teachers employ a variety of Whole Language techniques including SUCCESS and Reading Recovery
which help students develop strategies to allow them to make the reading-writing connection.

What plans do you have to change the way teachers teach and students learn in your school?

Staff development plans for the coming year involve the following teacher-training topics:

* Whole Language

* Interdisciplinary teaching

¢ Lead teacher concept

* Motivating African-American students
¢ Continuous progress

Curriculum integration and Whole Language teaching will remain a focus for next year as the primary
family teachers implement multi-age grouping practices. Furthermore, WICAT lab assignments will be
more reflective of current classroom learning and units under study.

What curricular changes have you accomplished to date?

The primary family teachers have rewritten district curriculums in math and reading in order to develop
a continuous progress continuum. Science, social studies, and health objectives have been combined inan
interdisciplinary, primary curriculum.

What have been the most promising results of your curricular changes?
The most promising results of our curriculum changes are improved:

¢ Student achievement
* Student morale
¢ Student interest

How has your school created time for teachers to consider, establish, and implement your curricular changes?

We are continually making curricular changes and still do not feel completely comfortable with where we
are presently. Several continuums have been implemented only to berevisedand revised again. Werealize,
however, that true and lasting change does not occur overnight.
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List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Betty Walker-thematic units

Amy Greer-thematic units, Whole Language

Jennifer Brown-thematic units, Whole Language (Reading Recovery)
Lisa Poore-thematic units, Whole Language (Reading Recovery)
Jane Hooper-thematic units, Whole Language

Maxine Cunningham-Whole Language

Laurie Hiott-Whole Language

Jane Guthrie-Whole Language

Amy Boggs-Whole Language

What have you learned enough about to share with other schools?

We’ve learned a lot about what to avoid when writing and implementing an interdisciplinary curriculum.

We still do not consider ourselves “experts,” but are willing to share our experiences and processes with
others.

What would you like to learn more about from other schools?

Weareinterested in meeting with teachers from other schools that are using thematic and Whole Language
approaches. It would be beneficial to share practical ideas and work together to write units of study.

SOUTHSIDE ELEMENTARY
Student-centered

How would you describe the curricular focus of your school’s 1 2structuring effort?
On content and methodology.
What plans do you have to change the way teachers teach and <t: dents learn in your school?

Moving more toward student—centered teaching and leaming and active involvement of children with
more “hands—on.”

What curricular changes have you accomplished to date?

Language arts - from base to Whole Language
Science - to more “hands—on”
Math - a focus in 1992-93

What have been the most promising results of your curricular changes?
Excitement in the part of the students and the teachers.
How has your school created time for teachers to consider, establish, and implement your curricular changes?

Use of planning time, after school meetings, and some release time by use of substitutes (with Center
money).

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Harriett Stephens
Margaret Joiner
Pat Caldwell
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TERRELL’S BAY HIGH SCHOOL
Modemizing
How would you describe the curricular focus of your school’s restructuring effort?

We are trying to make our curriculum more relevant, more interesting, and more student centered. Weare
trying to correlate the learning and pushing for the output we know our students can produce.

What plans do you have to change the way teachers teach and students learn in your school?
We are incorporating team plans, Cooperative Learning, use of learning styles, and applied academics.
What curricular changes have you accomplished to date?

e Cooperative Learning-1st stage
e Applied academics—1st stage
e Correlated units-2nd stage

What have been the most promising results of your curricular changes?

Improved teaching methods. Teachers on the way to becoming more enthused. Students seem to be
learning more as a result of test scores and in simply listening to their discussicn.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

Through use of Chapter I funds and Restructuring funds we have had six days of planning throughout the
year with 1/2 faculty days, utilizing substitutes. We have had resource personnel in on these days; all
teachers have had at least one discipline workshop trip. English, Math, and Science have had at least two.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Iowa Alexandra Hatie Simmons
Annie Hunt Gene Hinson
Sheila Follicoffer Frances Hodger
Melissa Rabon Pam Brown
Janice Fleming Lotha Moody

What have you learned enough about to share with other schools?

* Decision Making
* Team Work
e Curriculum Changes.

What would you like to learn more about from other schools?

* Learning Styles
¢ Making Learning Relevant
* How do you stay pumped up?!
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WEBBER ELEMENTARY
Teaming

How would you describe the curricular focus of your school’s restructuring effort?

We use the teaming approach and interdisciplinary planning. Schedules are arranged so that teachers at

every grade level have at least one common planning period each day. The middle school concept is being
implemented in grades 6-8.

What plans do you have to change the way teachers teach and students learn in your school?
Staff development and follow-up activities are planned in the following areas:

* Self Motivation for Effective Communication
¢ The Advisory Program

¢ Active Learning Groups

¢ Interdisciplinary Units

* Teaming

What curricular changes have you accomplished to date?

* Teams at each grade level

* Cooperative Learning approach used

* Class period schedule for advisor/advisee group at grade 6, 7, and 8
* Team planning period each day

What have been the most promising results of your curricular changes?

Theteam planningtime. Team at grades 6,7, and 8 meet daily. Twodays are used for instructional planring,
two days are focused on meeting student needs, and one day is used to plan extra curricular activities. Each

team has a name, slogan, and team handbook. Team parents are organized. Parents give input to program
planning.

How has your school created time for teachers to consider, establish, and implement your curricular changes?

The schedule was arranged so that teachers had common planning time. Committees were formed to work
with the administrative team to give suggestions and plan curricular changes.

List the namef(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Tonya Smith
Etta Harrison
Deborah Smith

What have you learned enough about to share wiih other schools?
The Middle School Teaming Concept
What would you like to learn more about from other schools?

* Interdisciplinary Units
* Advisor/Advisee Program
* Teaming
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WILLIAM J. CLARK MIDDLE SCHOOL
Exemplary Middle School Concepts

How would you describe the curricular focus of your school’s restructuring effort?
Implementation of the components of an exemplary Middle School!

What plans do you have to change the way teachers teach and students learn in your school?

¢ Staff Development Activities

e Cooperative Learning

¢ Interdisciplinary Planning and Unit Development
¢ Extension Teacher Implementation

¢ Whole Language

e Development of Teacher Packets

¢ The Change Process

What curricular changes have you accomplished to date?

¢ Interdisciplinary Teaching/Planning Units

¢ Development of two teacher teams in 5th/6th grade
¢ Planning to include learning packets

¢ Heterogeneous Grouping

e Parallel Block Scheduling

What have been the most promising results of your curricular changes?
Important in improving learning and instruction
How has your school created time for teachers to consider, establish, and implement your curricular changes?

e Common planning periods
e Tuesday faculty meeting time
¢ After school time

List the name(s) of teachers in your schc~l considered to be expert in the curricular changes that you have undertaken.

Jacqueline Haigler ~ Gloria Hubbard

Ida Haywood Caroline Gadson
Belinda Myers Betty Murray
Jerry McRoy

What have you learned enough about to share with other schools?

¢ The Change Process
e Interdisciplinary Teaming
e Cooperative Learning

What would you like to learn more about from other schools?

* Whole Language
e Parallel Block Scheduling
 Exemplary Middle School Concepts
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WOODLAND HEIGHTS ELEMENTARY
Integrated

How would you describe the curricular focus of your school’s restructuring effori?

Will lead to a curricular focus:

¢ Vision development
* Team development
¢ Participatory decision making

What plans do you have to change the way teachers teach and students learn in your school?

* We seem to be focusing toward “hands on” delivery systems and Cooperative Learning

* Curricular focus will be on developing problem solving abilities in all content areas (i.e.—
higher level thinking skills)

What curricular changes have you accomplished to date?

* Partial integration ot “Box it-Bag it,” “Math Your Way,” SUCCESS, “Hands On” science,
Cooperative Learning, Fitness and skills oriented P.E.

What have been the most promising results of your curricular changes?

All curricular changes have shown promise and will be expanded.

How has your school created time for teachers to consider, establish, and implement your curricular changes?
Some, but rot to the extent we would like.

List the name(s) of teachers in your school considered to be expert in the curricular changes that you have undertaken.

Lynn Burgess
Peggy Thigpen
Jenny Williams
Don Conner
Don Young

What have you learned enough about to share with other schools?

Our P.E. program breaks the mold of elementary P.E.programs and was selected as a model program.

What would you like to learn more about from other schools?

How other schools have dealt with obstacles in the change process—especially top-down.

143




O
Xz

IV.

Restructuring
1in Progress:
Lessons from the Field
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Drs. Berryand Ginsberg are teachers and education research-
ers at the University of South Carolina in Columbia. During the
1991-92 school year, they conducted case studies of three South
Carolina schools—one elementary, one middle, and one high
school—uwhere teachers and principals are engaged in restructur-
ing. All three schools are members of the Associate Schools
network of the South Carolina Center for the Advancement of
Teaching and School Leadership.

Berry and Ginsberg’s findings or “lessons” are summarized
in this article. The complete case studies are available from the

Center. For the purposes of thestudy, the names of the schools have
been changed.

INTRODUCTION

School restructuring isabout transforming teaching and
learning —rethinking rules, roles, and responsibilities in
order for students to become increasingly active learners
and knowledge producers.

Curriculum reform must be at the core of restructuring.
But changing materials and strategies is not enough. It is
also necessary to improve governance, teacher profession-
alism, parental involvement, and community interaction
with the school (including the integration of human ser-
vices).

Observers and historians of educational change and
school reform have proposed that curricular fads come and
go because we have never paid enough attention to the
infrastructure that supports and sustains particular reforms.
For example, Seymour Sarason notes that the failure of new
math in the 1960s was not the story of a bad idea or inept
practitioners. The story instead was one of the failure of
policymakers and administrators to alter the “program-
matic regularities” of a school system and the power and
authority relationships necessary for rethinking and redo-
ing the existing system.

This kind of development is not surprising given the
longstanding tradition of separating the work of those who
create school reform and those who do school reform.
Michael Fullan’s recent work on school change reveals that
policymakers spend “three times” the amount of effort on
enacting reform than on planning its initialimplementation.
Susan Rosenholtz (1989) has described schools in the pro-
cess of improvement as being in one of three stages: (1)
stuck, (2) between, and (3) moving. In “moving” schools,
there is a learning-enriched environment for staff and stu-

RESTRUCTURING
IN PROGRESS:
TEN LESSONS

FROM THE FIELD

By Barnett Berry and Rick Ginsberg
University of South Carolina

Curricular fads come and go bacause we
have never paid enough attention to the
infrastructure that supports and sustsing
particular reforms,
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We belleve that what is really happening
across the educational landscape is not an
altering of the structure of schools, bui
instead simpiy a “re-responsibility-ing”

dents, a higher sense of shared purpose, extraordinary com-
mitment to teacher collaboration, and a norm of continuous
improvement.

The term restructuring is so broadly applied today that
almost every practicing educator will suggest that his or her
school is somehow involved in it. Of course, very few reform
proposals actually tinker with the true structure of schools as
we know it, but instead (borrowing a metaphor used by
Michael Katz), they treat the existing structure asa box whose
walls remain intact while only the ingredients within are
rearranged.

A number of definitions of restructuring have been pro-
posed. We believe that what is really happening across the
educational landscape is not an altering of the structure of
schools, butinstead simply a “re-responsibility-ing” within the
known contexts, with more power being shifted closer to the
technical core—the classrooms and schools. Thus, although
theterm restructuring issomewhat misleading, we definethis
re-responsibility-ing as a process where there is a rethinking of
roles and responsibilities underway so that students increas-
ingly become active learners and knowledge producers.

Despite the skepticism of some restructuring critics, or
the very powerful argument that more fundamental societal
change is needed to really transform American education—
as Jonathan Kozol proposes in his 1991 book Savage In-
equalities—we have found that in some schools, restructuring
aswedefineitisbeginning to materialize. Using Rosenholtz’s
terminology, these schools are “moving.”

To better understand the dynamics of school restructur-
ing in South Carolina, the SC Center for the Advancement of
Teaching and School Leadership sponsored the develop-
ment of case studies of three schools within its Associate
Schools network. These restructuring sites—each involved
indifferentaspectsand at different stages of school change—
teach us important lessons.

Sands Elementary School is engaged in participatory
decision making, alternative assessment, early intervention,
reading recovery, after-school and summer programming,
heterogenous grouping, team teaching—all fueled by an
expanding technological emphasis. Fosters Middle School
isengaged inteaming and flexible scheduling (along thelines
suggested by the Turning Points agenda of the Carnegie
Council on Adolescent Development), integrated curricu-
lum development, cooperative learning, participa..ry
decisionmaking, and experimentation with lead teachers.
Dana Point High Schocl is engaged in shared governance
and an expanded, flexible schedule designed to accommo-
date new course offerings.
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Some of the lessons from the considerable efforts of
these schools are painful reminders of lessons we might
have learned from earlier, often poignant studies of school
improvement efforts. Other lessons appear to be unique to
this particular era of school reform. What follows is a brief
description of ten key lessons that can be drawn from
current restructuring initiatives in South Carolina. (Please
see the section “How We Did This Study” at the end of this
article for information about the ways in which we came to
iearn these lessons.)

LESSONS FOR BOTH PRACTICE AND POLICY

It is very difficult to capture in a snapshot the dynamic
process of restructuring. Restructuring is most likely to take
place in energetic schools staffed by spirited, bright, and
committed educators. Such was the casein the three schools
where we did our work. When we examine the content,
process, and initial outcomes of restructuring, we must
delve deeply into a school’s culture and all its complex
histories and relationships. To do the job thoroughly takes
time—far more than the days allotted for this project. Our
conclusions should be considered in that light.

Successful restructuring emerges from a blend of influ-
ences. As Ann Lieberman and Lynne Milier (1990) note,
these influences must be:

present at the same time and over time. .. [For restructuring
to take hold] . . . leadership, a shared mission, school goals,
necessary resources, the promotion of colleagueship, and
the provision of professional growth opportunities for
teachers must emerge simultaneously and for an extended
period.

Each of the schools in our study has been involved inan
incredible array of restructuring efforts. In such situations,
schools can'slip into a mindset that school reform is one
more project to be completed. Toavoid the “project mental-
ity,” there must be a focus on the continuous improvement
of curriculum through altering the relationships between
teachers and administrators, and between teachers and
students. The organizational structure of Sands Elementary
School lent itself to this focus on the continuous improve-
ment of curriculum far more so than did the middle and
high school.

Itshould be no surprise that the organizational patterns
associated withdifferentlevels of schooling havea profound
effect on a school’s initial capacity to restructure. In the less
hierarchical organization of the elementary school, teachers
were morelikely to communicateeffectively about curricula
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Restructuring Is most likely to take piace
in energetic schools staffed by spirited,
bright, and committed educstors. Such
was the case in the three schools where
we did our work.

b

Schools can slip into a mindset that schoo!
reform is one more project to be completed.
To avoid the “project mentality,” there must
be 2 focus on the continuous improvement
of curriculum through altering the relation-
ships between teachers and administrators,
and between teachers and students.
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Elementary schools are . . . most likely to
see the teaching of students as the first

priority . . . (and} may move more rapidly
through the initial stages of restructuring.

All students receive a rich and challenging
curriculum, Teachers expect a great deal
from their students, and the students and
parents know it.

matters, less likely to focus primarily on covering subject
matter, and most likely to see the teaching of students as the first
priority. It follows that elementary schools may move miore
rapidly through theinitial stages of restructuring. Tosuccess-

fully restructure, schoolsatall levels must ultimately shift the
focus to the learner.

As one result of our struggle to get a fix on these schools
and their herculean efforts to transform practice, we offer the
following ten lessons for both policy and practice.

Lesson 1: High Expectations for All Students. ..
But There is Much More

Atthecoreof successful restructuring are the deeply held
beliefs and actions by teachers and administrators that all
students can and will learn to be active learners and knowl-
edge preducers.

In Sands Elementary School, where successful restruc-
turing was most apparent, there is clear evidence of trust
between teacher and student. Teachers chalienge students to
achieve personal fulfillment, and they make students believe
this goal can be accomplished. This philosophy-— not a
remediation cycle— undergirds the school’s approach to
education. The teachers have integrated so-called different
ability groups to mitigate academic vulnerabilities. They
have worked to include different cultures throughout the
school curriculum.

The staff has spent more than a decade creating this
atmosphere out of its own unique philosophy and its willing-
ness to embrace this moraldimensionto schooling. Thisis not
easy when many policies—e.g., state and district gifted and
talented directives (and resources)—provide opportunities
to segregate students by so-called ability levels. The staff has
consciously chosen to group its identified gifted and talented
students in the least blatant way to lessen the negative effects
of labeling. They havealso worked to ensure thatallstudents
have opportunities to move into the program. All students
receive a rich and challenging curriculum. Teachers expect a

great deal from their students, and the students and parents
know it.

These beliefs are not easily developed and sustained—
especially in settings where the emphasis is on covering
content more than on assuring mastery. At Dana Point High
School, teachers questioned the feasibility of teaching “prac-
tical” or general students during 90-minute class periods
every other day, rather than traditional 45 minutes every day.
In part, the teachers questioned this approach because they
do not believe general track students are capable of being
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responsible for their own learning. Such attitudes can be

changed through demonstration and practice, but consid-
erable effort is required.

But there is more to this concept of high expectations. At
Sands Elementary School, teachers—with the leadership of
the principal—have transformed high expectations for stu-
dents into high expectations for parents, adminisirators,
and perhaps most significantly, for themseives. These high
expectations are manifested in several ways—fromincreased
parental attendance at school functions to the dramatic
numbers of parents in other attendance zones who want
their children admitted. Most recently, the faculty’s high
expectations resulted in the resignation of a teacher who
could not meet the school’s standard of performance.

There is ample reason to believe that all schools, princi-
pals, and teachers can create this kind of “total quality”
atmosphere, if state and district officials donot stand in their
way. Even so, the work is not easy. As one high school
teacher told us: “I think it’s a very slow process. I think that
we are still timid about criticism. Sometimes, we don't say
things that we would really like to say. . .”

Lesson 2: Teacher Empowerment is Not Enough

Behind the concept of teacher empowerment lies the im-
plication that teacher authority must be delegated and
teacher roles and responsibilities must be defined from afar.
This concept is not sufficiently powerful for successful
restructuring to take place. Instead—as lessons from the
cases revealed—successful restructuring will ultimately
require teacher power, borne out of the commitment to
children and their families. By teacher power, we mean the
capacity of key teachers to establish and enforce norms of
excellence and then spread those norms like a contagion
throughout the school culture.

The development and spread of teacher power takes
time, teacher discretion, and a robust belief in teacher
knowledge and proficiency. As Mvrma Cooper (1988) has
proposed, the roots of teacher powerare not within status or
control mechanisms, butderive from “the quality and depth
of practice and the values of the professional.” The rewards
for teacher power emerge from the nature and composition
of practice, and not the reverse.

Indeed, this is what has been transpiring at Sands El-
ementary School. Over a decade ago, a small but critical
mass of teachers began to exert their influence regarding the
nature of instructional leadership in their school. Their
displeasure withtheirthenautocratic principal wasapparent

There Is ample reason to balieve that all
schools, principals, and teachers can
create this kind of “total quality” atmo-
sphere, if state and district officials do not
stand in their way.

By teacher power, we mean the capacity
of key teachois to estabiish and enforce
norms of excellence and then spread
those norms iike a contsgion throughout
the school culture.
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Clearly, teacher power can emerge most
robustly when principals themselves are
risk takers—and principals are most
likely to take risks wher they have district

office suppoit.

Even in these learning-enriched restruc-
turing sites, most teachers have struggled
to find the time to do the curriculum
planning and professional development
necessary to reshape thoir schoois. They
long for greater collegiality and for more
observations and critiques of practice.

in the holiday gift they chose for him—a t-shirt emblazoned
on the front with “Every School Needs A Dynamic, Visionary

Leader,” and on the back with “If You Can Find One, Let Us
Knowt!”

Today, with the support of two successive progressive
principals, these teachers are transforming curriculum, cre-
ating new performance assessments, developing alternative
programming, teaching other teachers, and much more. Most
importantly, teachers believe they are not near their capacity
to enact change. They are finding new ways to support and
define each other's work. Someare “cocky.” Othersexude the
self-confidence of the experts they have become.

Clearly, teacher power can emerge most robustly when
principals themselves are risk takers—and principals are
most likely to take risks when they have district office sup-
port. With the teachers’ expanded roles, the elementary
principal has redefined herrole, becoming what Phil Schlechty
has visualized as a “leader of leaders.” The teachers define
the principal’s instructional leadership as something like a
“traffic engineer” who “channels teachers in the right direc-
tion so they do not collide.”

Lesson 3;: More “De-Isolation” of Teachers and Teaching

As a part of the effort to create teacher power, more
opportunities must be made to “de-isolate” teachers and
teaching. With the assistance of the South Carolina Center for
the Advancement of Teaching and School Leadership—and
the time that grant money has purchased—the three schools
are breaking up teacher isolation and the longstanding “cel-
lular structure” of the school organization (Lortie, 1975).

Teachers are learning from each other in planning ses-
sions and from teachers in other schools during workshops.
Butthey are still not learning enough. Restructuring will take
place more rapidly where teachers not only learn from each
other during workshops, but where they work in teams to
critique and reflect on their own classroom teaching.

Even in these learning-enriched restructuring sites, most
teachers have struggled to find the time to do the curriculum
planning and professional development necessary to re-
shape their schools. They long for greater collegiality and for
more observations and critiques of practice. At Dana Point
HighSchool, one teacher felt that the building layout had a lot
to do with teachers not knowing one another very well. “You
can go months without seeing someone.” Whilenost of Dana
Point High School’s faculty would have described them-
selves as “close knit,” Dana Point’s restructuring efforts
revealed that they were not close enough.
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The increased de-isolation of teaching must be inte-
grated into the routine work of teachers. It must be linked
with the successes of those who take part, and it must be
associated with the necessary transformation of the school
and class schedules (Little, 1988). By recognizing these
linkages, the school organization learns that teachers are not
replaceable parts in a bureaucratic machine. Teachers begin
to be viewed both as individuals with talent to engage
students in learning, and as members of professional teams
whose collective intelligence far exceeds each individual
intelligence. This view can change a school by transforming
it into what Peter Senge calls a “learning organization.”

Lesson 4: Create the Learning Organization...
And Share the Vision

If policymakers want students to be knowledge produc-
ersand group problemsolvers, then new structures must be
created that allow teachers to function in these same kinds
of roles. Current testing and assessment practices fail to
promote knowledge production and collaborative problem
solving among students. In similar fashion, uninspired
college teaching and assessment, ti.e overly simplistic Na-
tional Teachers Examinations, and unidimensional teacher
evaluation systems like the APT produce teachers who are
likely to “paint by the numbers.”

Sands Elementary School provides a clear lesson not
only about the power of individual learning but about the
creation of the learning organization—and how it drives a
restructuring effort. Senge describes the five disciplines of
the learning organization: (1) using “systems thinking” to
see how the parts are connected to the whole; (2) drawing on
personal mastery to inspire change; (3) building shared
visions; (4) creating mental models of the future; and (5)
exploiting team learning. The heart of Sands Elementary
School’s efforts to learn can be found in the teachers’ (and
administrators’) belief that they are in charge of their own
destiny.

These teachers know they can havea positive impact on
the education of all children. They do not define the prob-
lems tneir children bring to school as obstacles. Instead, they
accept these problemsas challenges to be overcome—and as
opportunities to apply their expertise and experience.
Teachers design their own professional development, teach
each other, visit other sites, read and discuss literature,
debate what works best, and brag about and celebrate
successes. Perhaps this summary best captures the learning
organization that has developed at Sands Elementary School:

If policymakers want students t be
knowledge producers and group problem
solvers, then new structures must be
created that allow teachers to function in
these same kinds of roles.




The proven and powerful concept of
“teachers teaching teachers” has an

important place in school restructuring. . .

But successful restructuring requires
schools to move beyond the idea of
‘“Geachers teaching teachers” to the
broader concept of “schools teaching
schools.”

The story of this school is certainly about a shift in culture—
an underlying belief system amongst the principal and teach-
ers that moved from “Oh, woe is us for all the difficult
students we have to teach . . . if only we had better students”
to “all kids can learn” to “we are so damn good that all kids
will learn, think, and do!”

Why do these teachers have such self-confidence—and
how did they create their learning organization? The factors
are complex and interrelated, but one important ingredient
became apparent during the course of the site visits. The
teachers at Sands Elementary have, over time, developed a
willingness to speak publicly about their professional knowt-
edge and insight—both among themselves and to a larger
public. Such willingness is still uncommon among teachers,
whooperateinaculturethat hasnot traditionally encouraged
intellectual discourse. This penchant of Sands’ teachers to
present themselves as experts in practice has solidified the
school as a learning organization and helps explain their on-
going thirst for new knowledge.

In an attempt to understand the learning organization of
restructuring schools, it is clear that there is a grave need to
go beyond

The proven and powerful concept of “teachers teaching
teachers” hasanimportant place in school restructuring. One
of the most effective applications of the concept in South
Carolina is the Writing Improvement Network, which em-
bodies the basic principles of the Bay Area Writing Project.
But successful restructuring requires schools to move be-
yond the idea of “teachers teaching teachers” to the broader
concept of “schools teaching schools.” The South Carolina
Center for the Advancement of Teaching and School Lead-
ership began its work in 1990 by consciously promoting
divergent thinking and acting amongst practitioners. The
next stage in the Center’s evolution is to serve as a broker,
supporting schools that have learned how to leain as orga-
nizations to begin teaching other schools as organizations (not
just individuals) how to learn and restructure.

Of course, adequate conditions rarely exist for a learning
culture to be effectively implemented in a school. In many
cases, opportunities for adult learning are overwhelmed by
a multitude of critically important events. Dana Point High
School found itself in this situation. In the midst of their
efforts to restructure, Dana Point teachers faced the prospect
of losing their school due to declining enroliment. Budget
woes resulted in personnel cuts, and districtwide decisions
went unexplained. Faculty members were concerned for
their own employment. Teacher morale was at a low ebb —
yet school change required enthusiasm, commitment, and
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relentless energy. Reform efforts depend on teacher power,
knowledge and learning, but Dana Point’s teachers felt like
they knew little and could control even less.

Lesson 5: Sustaining the Learning Organization
Requires Teacher Involvement In Personnel Selection

Principal and teacher turnover has been a longstanding
impediment to school change (Fullan, 1990). Without staff
stability, many well-conceived reform efforts of the past lost
momentum before key aspects were institutionalized. Ulti-
mately, the efforts withered away. Today’s complex school
reform agenda—creating a “thinking” curriculum, devel-
oping performance assessments, integrating human ser-
vices, etc.—requires considerable continuity among people,
ideas, and actions. It involves more than just specific ex-
pertise. It demands a collective expertise as well.

The case studies reveal that the maintenance of the
learning organization (and restructuring in general) will be
more successful when teachers are selected because they fit
into a team of teachers (or grade level) and bring important
academic and affective qualities to a school.

Administrators must look beyond the paper credentials
of individual teachers when vacancies arise. Teachers in
restructuring schools must be active—formally or, at the
very least, informally—in the selection of their peers. The
same can be said for the selection of a new principal. Such
involvement assures that a coherent culture for restructur-
ing is maintained and any loss of professional talent is
mitigated.

New staff at Sands Elementary School described the
intensity of their interviews and the scrutiny they received
attheschoollevel (“the most difficult weever went through”)
before they were selected. When the school'’s previous prin-
cipal departed to open a new school, a group of teachers
took action to assure that the assistant principal took his
place. As one district administrator noted, “She had so
much support we could not pick another principal even if
you had the premier expert.”

In their effort to explain Sands Elementary School’s
success, teachers spoke to the power of continuous sup-
port—to the importance of maintaining a clear set of values
that have guided the school through years of restructuring
efforts. Without question, a restructuring culture cannot
continue to evolve when teachers do not have significant
power (either formal or informal) in personnel selection.

The maintenance of the learning organiza-
tion will bs mora successfui when teach-
ors ara selected because they fit into a
team of teachers (or grads level) and
bring important academic and aifective
qualities to a school.

Without question, a restructuring culture
cannot continue to evolve when teachers
do not have significant power (either
formal or informal) in personnel selection.
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Despite the often-stated belief of adminis-
trators that teachers should be active
curriclum designers, teachers say they
need more support and training to be
successful . . . .Faw opportunities exist for
teachers to leam curriculum leadership—
either through pre-service or in-service.

Lesson 6: Promises and Pitfalls of Reforming Teacher
Leadership and Professional Development

Despite the significant increase in resources devoted to
reforming teacher leadership and professional development
in the three sites we studied, many perils are present and
much more work needs to be done.

Compared to most other schools, the opportunities for
teacher leadership and professional development at these
sites have beenabundant and very heipfulto their restructur-
ing efforts. Yet, some teachers still have difficulty resolving
the tension between their prime directive to teach children
and the essential need to work with other adults to improve
practice. Many teachers are having difficulty overcoming the
image that they are “not supposed to leave their classrooms.”

Also, while opportunities for professional development
have beenabundant, they have notalways beenfocused. The
very exhaustive list of 1991-92 professional development
workshops attended by Fosters Middle School teachers were
“all over the map,” and it was difficult to discern a clear
agenda for change.

Despite the often-stated belief (and actions) of adminis-
trators that teachers shouid be active curriculum designers,
teachers say they need more support and training to be
successful. The middle and high school teachers told us they
were not ready to teach in large blocks of time, nor were they
comfortable enough teaching heterogenous classes (even
though some have already experienced success). Teachers
acknowledge that they have long been trained and socialized
to respond to programs developed by outside experts. Even
in the face of their own successes, they sometimes distrust
their own products. Few opportunities exist for teachers to
learn curriculum leadership—either through pre-service or in-
service. Teachers have learned much from sources outside
the school, but there has not been sufficient learning from
each other.

In this regard, lead teachers could be a catalyst for provid-
ing new connections and understandings for teachers. First,
however, lead teachers must have opportunities to learn how
to lead—and their peers need opportunities to learn how to be
led. The restructuring plan for Fosters Middle School depends
heavily on lead teachers. But many teachers do not perceive
that the lead teachers have yet been the catalyst for curricu-
lum change imagined in the design—the kind of change that
might include the development of model lessons and inter-
disciplinary units, communicating one’s own subject matter
to peers, and the like. Insufficient planning and communica-
tion has led to cynicism and misunderstanding.
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The research on creating lead teachers indicates that
they “can be legitimated by their peers if the working
environment provides frequent opportunities for coopera-
tion and interaction between lead teachers and their teams”
(Berry and Ginsberg, 1990). Unfortunately, a current lack of
understanding and consensual meaning have led to the
perception of the position of lead teacher as a privilege for
a few (Devaney, 1987), or the reinvention of departmental
chairs who tend to fulfill more traditional managerial (or
even clerical) roles, not transformatios.al roles.

Lesson 7: Time is Critical

The lack of time may be the most critical barrier in
schools’ restructuring efforts. Research on school change
points to the pivotal variable of teacher time. (Fullan, 1991;
Fullan and Miles, 1992). In other nations, teachers split their
time about equally between teaching children and perform-
ing other critical tasks—planning, conferring with parents,
tutoring and advising students, and pursuing their own
professional development.

School and district administrators must actively stress
the critical importance of teachers working together during
the school day. In a recent survey of urban high schools
engaged in significant school improvement, Karen Seashore-
Louis and Matt Miles found that the typical principal spent
70 days a year (32 percent of the available time) managing
change, and the typical teacher spent 23 days a year (13
percent) making change happen in the classroom.

Our three case study sites have created extra non-in-
structional time, primarily through the use of grant monies.
But there is an expressed need and demand for much more.
While there has been considerab ¢ collaboration among
teams of teachers and administrators, many have yet to find
sufficient time to plan for curriculum reform. In some cases,
too much teacher planning time is still swallowed by the
mundane and the minutia. Some schools have finally dis-
covered how to create valuable time for teachers to plan
together, but they have not found adequate opportunities
for curricular planning. These schools are omitting a crucial
piece of the change process.

In some cases, teachers do not feel they can keep on
learning and transforming practice without additional time.
Without all the teacher volunteer time in the summer and
late into the evening, most schools’ successes would not be
so visible and dramatic. Three years ago at Sands Elemer.-
tary School, a group of five first grade teachers devoted
about 2,500 hours (without compensation) to transforming

l The lack of time may be the most critical
barrier in schools’ restructuring efforts.

Resoarch on schooi change points to the
pivotal variable of teacher time.

Some schools have finally discovered how
to create valuable time for teachers to
plan together, but they have not found
adequate opportunities for curricuiar
planning. These schoois are omitiing a
crucial piece of the change procass.
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Much like a new business which must be
prepared for several years of financial
josses before any profit may be actual-
ized, restructuring efforts must be pre-
pared to weather stormy times before full
implementation and success may become
reality.

Change is “resource hungry” because of
what it represents—developing solutions
to complex problems, learning new skills,
arriving at new insights, all carried out in
a social setting already overloaded with
demands.

their language arts curriculum. Some teachers recognized
they were providing their school community with a kind of
year-round school—without appropriate resources. At Fos-
ters Middle School, one teacher asserted:

The major barrier will be not enough staff developmens time
...Itwon’tbethe fault of anybody ... We have writtena grant
to provide compensaied time for teachers to be trained—and
so we can buy subs to free up teachers . . . We have a limited
time to work together . . . Even so, we work a lot over the
summer and before school starts, but it is not enough ... 1
don’t know of any other real barriers—but I think you need
to come back next yearand ask us these samequestions... we
don’t have the time to read and study.

At Dana Point High School, where participatory
decisionmaking and flexible scheduling initiatives have only
been in place for one full year, restructuring must still be
-onsidered in its infancy. Already, different teaching ap-
proaches, de-tracking, aiternative assessment practices, and
other reforms are being discussed or individually attempted.
Keeping up with the content of proposed changes is difficult
while continuing to provide a quality, traditional education
for 150 students a day.

Much like a new business w’iich must be prepared for
several years of financial losses before any profit may be
actualized, restructuring efforts must be prepared to weather
stormy times before full implementation and success may
become reality.

For the most part, state and district policies and
renumeration systems do not recognize nor reward (ad-
equately) non-instructionai uses of teacher time. Policymakers
and the public will benefit from the heroic measures and
extraordinary performances underway in many currently
restructuring schools. But, as Richard Elmore and his associ-
ates caution us, restructuring must also be about transform-
ing the organization so that more ordinary people can do the
extraordinary work of schooling In America, there are about
88,000 schools in 15,000 school districts that employ about 2.5
million teachers. Restructuring cannot take place in all these
sites solely on the backs of heroes. As Fullan and Miles
asserted:

Change demands additional resources for training, for
substitutes, for new materials, for new space, and aboveall,
time. Change is “resource hungry” because of what it repre-
sents—developing solutions to complex problems, learning
new skills, arriving at new insights, all carried out in a social
setting already overloaded with demands. Such serious
personal and collective developments necessarily demand
resources.
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Lesson 8: Money Makes a Difference

Closely related to the time issue is money. Schools need
opportunities to reflect on current practice, assimilate new
knowledge, and create new conceptions of teaching and
learning. Money buys time away from children—time to
hone professional skills and generate the teacher power
needed to restructure.

The Center for School Leadership has been a catalyst for
leveraging change, but its $600,000 annual budget can only
be stretched so far before its programs lose their effective-
ness. Although the Center continues to expand its service to
schools, it will never be able to directly serve more than a
portion of the state’s 1000+ schools.

The three schools in this case study might be likened to
sweepstakes winners. They have competed successfully for
state-funded innovationgrantsand earned incentiveawards
because their students have performed well on state tests.
Other schools are not so fortunate. And even those schools
that have enjoyed success are dependent on what can fairly
be described as “soft money” that could vanish quickly.

Resources are important to create change, but securing
funding is not enough. Knowing what to do with available
resources is critical and having a principal who uses those
resources to promote the use of teacher power is even more
critical.

Lesson 9: School District Support Is Essential. ..
But Many Constraints Remain

School restructuring can be sustained only when the
school’s life support system—in this case, the school dis-
trict—is also involved in the process of change. Schools can
change only so much without the active support of their
districts. Our case studies reveaied how important this
externai assistance can be. Sites were most successful when
central officeadministrators supported risk-taking by school
administrators and gave schools the flexibility to maketheir
own decisions about professional development.

In each of our cases, central offices “allowed” school
initiatives to influence the district’s own restructuring ef-
forts. Dana Point HighSchool’s effortsinfluenced its district’s
site-based management model. Fosters Middle School's
efforts influenced the district’s approach to an interdisci-
plinary curriculum. Sands Elementary School influenced its
district’s approach to technology, authentic assessment,
and early prevention of school failure. Additionally, Sands
Elementary School teachers have been major players in

15%

School restructuring can be sustained
only when the school’s life support sys-
tem—in this case, the school district—is
also involved in the process of change.
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Reunion School District supports change
(and teachers) through “very open com-
munications®” across roles within the
district and throughout the commuaity.
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disseminating new ideas across their school district.

The Fosters Middle Schootl case study revealed a most
supportive school district—one that was clearly in sync with
the school’s restructuring efforts. This past year, the dis-
trict—which we will call Reunion School District—developed
a restructuring guide for schools that includes these guiding
principles: equity, accountability for excellence, shared deci-
sion-making, innovation, research-based knowledge, 80-
percent faculty commitments required for major change, and
celebration. The Reunion District describes its own responsi-
bilities as: technical assistance, advice and support, initiating
ideas, trouble-shooting with state and district authorities,
providing research, and supporting flexibility.

Schools in Reunion School District must submit propos-
als to the superintendent when they seek to depart fromlocal
or state policies, regulations, or practice. The superintendent
must review and approve these major changes. This me-
thodical approach reflects a systemwide need to mitigateany
negative fallout from major restructuring decisions (for ex-
ample, changes in scheduling have a significant impact on
other schools, and the district must monitor change to avoid
unanticipated problems). Thedistrict considers how changes
may affect the system as a whole and confers with other
schools that may be affected.

Reunion School District has begun torealign its systemin
support of its vision of quality, innovation, and caring. It
publicizes curricular inrovations across its schools with a
newspaper circulated widely to educators and the commu-
nity. Typical stories have featured a high school with a
community service elective, the development of family edu-
cation centers, and district iniatives to integrate education
and human service program. The district’s symbolic organi-
zational chart showsstudents at the top, followed by teachers
and then principals. Only 4 percent of the district’s budget is
spent at the central office level, indicating considerable
commitment to get resources closer to students.

Reunion School District supports change (and teachers)
through “very open communications” across roles within the
district and throughout the community. For example, two
years ago the district began inviting a principal and teacher
from each school to make a presentation on the status of their
change efforts to the school board and their colleagues
districtwide. This process has “energized other schools to do
things they would not ordinarily do.”

Additionally, ReunionSchool District is working inearnest
with the Center for School Leadership to explore and
implement the Total Quality Management approach. The
Center sponsored an out-of-state consultant to work with the




district (and several others nearby). This experience—which
involved superintendents, principals, local businesses, and
college faculty (from two- and four-year institutions)—has
led to a districtwide thrust to create “accountability for
results.” The district has marketed to its community that the
“educational focus (must) shift from competitive, indi-
vidualistic instructional methods to cooperative interde-
pendence with shared leadership and shared responsibility
for group members.”

Despite these powerful supports for site-based restruc-
turing (supports that few schools receive), numerous con- Restructuring efforts . . . should create a
straints remain in the Reunion School District. The school host of different initiatives requiring
board—despite its visionary actions over the last several different curriculum implementaiion
years—seeks to ensure that all schools look alike (in the strategies, resource allccations, class

name of fairness). In doing so, the district may lessen the schedules, school calendars, and so forth.
potential impact of restructuring efforts, which should cre-
ate a host of different initiatives requiring different cur-
riculum implementation strategies, resource allocations,
| class schedules, schooi calendars, and so forth.

Additionally, while most Reunion School District poli-
cies are supportive of innovation, some traditions and
longstanding procedures and protocols act as a drag on
change. Thereare sufficientdollars forevery studentto have
a grammar book, but few dollars are available so that
teachers can immerse students in real literature. Similarly,
efforts to keep teacher-student ratios low in certain high-
profile (and ability-grouped) classes can prevent teachers
from learning to teach more effectively in heterogenous
classes. District policies which prevent the teaching of co-ed
sex education classes wreak incredible havoc on theschool’s
teaming approach, creating unmanageable scheduling and
class size imbalances.

The connections are not always clear among the middle
school’s creation of interdiscipli(;\ary units, the district'sf These and other firmly held canons of
curriculum reform initiatives, and the State Department o “

Education’s efforts to enact Curriculum Frameworks. In good district pollcy” must be challenged
some cases, teachers are asked to follow state and district for restructuring 1o be effective.
guidelines. In other cases, they are asked to ignore them.
Some teachers consider the curriculum to be locked in;
others believe it to be fiuid. And, finally, the current teacher
evaluation system is at best an add-on and has very little to
do with therestructuring effort. These and other firmly held
canons of “good district policy” must be challenged for
restructuring to be effective.
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The energy of teachers is often directed
away from their growing excitement about
interdisciplinary units by their concern
about skills objectives. Confusion and
frustration abound.
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Lesson 10: State Testing and Accountability Policies
Still Loom Large

Teachers—even in the innovative and inspiring settings
found in these case studies—still plan and teach with their
attention firmly fixed on discrete learning skill objectives.
Specified by the statewide accountability and incentive sys-
tems, these testing objectives focus on year-to-yearschoclwide
aggregated gain scores. While the status of “deregulation”
liberates winning schools—such as our case study sites—
from paperwork and provides honorific status, it does not
necessarily emancipate them from the lockstep teaching and
learning believed tobeconsistent with the current basic skills
testing programs.

Teachers still teach to the skills assessed on the state’s
high stakes spring testing program. These teachers must
heed a reward structure that has generated considerable
dollars (almost $110,000 for Sands Elementary School over

the last six years)—dollars that provide fuel for reform ef-
forts.

One teacher at Fosters Middle School described the state
testing program as “an ever-hanging cloud.” The energy of
teachers is often directed away from their growing excite-
ment about interdisciplinary units by their concern about
skills objectives. Confusionand frustrationabound. Inscience,
curricular expectations differ markedly between the state’s
two testing systems—one criterion-referenced and the other
norm-referenced. The school’s emphasis on testing has led to
the separation of reading and language arts instruction—
further fragmenting and “overstuffing” the curriculum.

The basic skills tests used in the state’s school incentive
programare not bad examinations—they are just badly used.
The nation (and the states) have yet to design an appropriate
large-scale student assessment system that reflects and sus-
tains athinking curriculum. Experts inassessment and school
reform—such as Grant Wiggins, Linda Darling-Hammond,
and George Madeus—have long argued that such a system
(like the one proposed in the current debate over national
testing) cannot bedone—at least not giventhedollars that we
as a'society have been willing to commit to public education.
But, without reforming the testing and accountability sys-
tem, these schools may have difficulty getting to the next
level of curriculum reform (and restructuring).

What is most disconcerting is that if these schools—high-
capacity ones filled with powerful teachers, forward think-
ing administrators, and an energetic and devoted support
staff—are overly focused on the tests, then what of the
numerous schools in South Carolina with less capacity? By
low-capacity schools, we mean schools that have yettodevelop
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alearning culture ready for change. A recent study of school
reformin South Carolina (Ginsbergand Berry, 1990) revealed
the devastating impact of standardized testing on teaching
and teachers—with teachersclaiming that they arecompelled
to teach to the test and in doing so are “being made into
machine(s).” Without an appropriate learning culture,
schools will be limited and constrained by the state’s testing
and accountability system.

Large scale accountability systems should not rely on
single instruments (no matter how authentic the instrument
ortestis). As Ted Sizer asserted in Horace’s School, there needs
to be “a number of competing instruments, ones that can
lessen the likelihood of a monopolistic assessment bureau-
cracy erecting an unstormable bastion for itself.” Instead,
Sizer proposes, there might be educational audits of oppor-
tunities for studentsto learn, samples of students’ work,and
annual reports to the community. While the form used by
schools may be the same across an educational system, the
substance may be as different as there are numbers of
schools. As Sizer so eloquently notes, “We must learn to
value variety and see it as the basis for a richer rather than
a thinner standard.”

Linda Darling-Hammond and Carol Ascher have called
for an accountability system that reveals “how much indi-
vidual students are learning and how well schools are
serving them.” This means student outcomes must not be
divorced from school context. According to Jeannie Oakes,
accountability systems that account for school context in-
clude indicators that tell us to what extent students have
access to knowledge (e.g., teacher qualifications, course of-
ferings, grouping practices, etc.) and a press for achievement
(academic expectations, quality and type of homework,
requirements, etc.). The indicators also tell us something
about teaching conditions (salaries, work load, collegial work,
etc.).

Our case studies—and the examination of the content,
process, and initial outcomes of restructuring—provide
considerable support for the accountability framework de-
veloped by Darling-Hammond and Ascher (1990) and Oakes
(1989). From the cases, we can identify not only highly
aggregated test scores but several other indicators that
deserve to be a part of this new accountability system:

¢ The number of families living out of the school atten-
dance zone who have requested that their children
attend the school.

¢ Continuing affirmation from external sources (e.g.,
Palmetto’s Finest, Redbook’s America’s Best Schools
Project, etc.).

Large scale accountability systems should
not rely on single instruments (no matter

how authentic the Instrument or test Is).

Linda Darling-Hammond and Carol Ascher
have called for an accountadllity system
that revesis “how much Individual stu-
dents are lsarning and how well schools
&ra serving them.” This means student
outcomes must not be divorced from
school context,
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A new school accountability system might
include measurements of the level of

consensus among parents, administrators,
teachers, and students on the mission of
the school.

A new school accountability system might
include measurements of the opporiuni-
ties for teachers to develop their own
professional development experiences.

Positive feedback from other schools, including the
high number of visitations and the selection of the
school as a training site.

Positive feedback from parents and students.
PTA attendance and fundraising.

Significant recognition of faculty members (e.g., one
teacher being named as the only elementary school
teacher in the nation to sit on a national curriculum
and assessment committee in science).

High level of consensus among parents, administra-
tors, teachers, and students on the mission of the school.

Increasing numbers of students who make significant
advancement; e.g., the number who enter the school as
“not ready,” and end up in the school’s gifted and
talented program, and the number who score in 10th
percentile on a national norm-referenced test one year
and in the 40th percentile the next year.

Growing opportunities for all students to be exposed to
arich curriculum similar to the one developed for
gifted and talented students.

Increasing opportunities for students to work
collaboratively on engaging tasks, blurring the lines of
distinction between the curricular and the extracurricu-
lar.

A student council (even at the elementary level) that
makes significant decisions and makes a clear differ-
ence in the school.

Increasing uses of test data and research literature to
make decisions.

Decreasing reliance on textbooks to make curricular
decisions.

Decreasing amount of instructional time spent on
reviewing skills.

Increasing opportunities for teachers to develop their
own professional development experiences.

Increasing requests for the school’s teachers to provide
professional development experiences for other teach-
ers across the district and state.

Increasing opportunities for teachers to collaboratively
plan, observe each other teach, critique performance,
and reflect on best practice.




Evolving conceptions of teacher professionalism on
the part of teachers and administrators alike.

These are some of the indicators that help capture the
progress to date at the case study sites. Similar indicators
may serve as important starting points for a new account-
ability framework for South Carolina schools and teachers.

Lesson 10: Restructuring is not “Throwing the Baby Out
With the Bathwater”— but it is “Restructuring . .. ing. ..
ing...ing...ing"

The process of restructuring a school is very much like
the process of human learning. As David Cohen has sug-
gested, teachers (like anyone else) “cannot simply cast off
old ideas and practices like a shabby coat, and slip on
something new...the past is their path to the future.” Some
sort of mixed practice appears to be healthy for school
change (and an indicator of emerging teacher professional-
ism). No single outside agent, however powerful, cansay to
a group of teacher professionals that one approach (e.g.,
whole language) is best.

Instead, teacher professionals must work together to
decide what is best from the “old” and “new” curricula for
their particular students. This amalgamation will produce
some confusion and ambiguity-—more reason for practitio-
ners to have additional time to reflect on what they do and
how they do it. Restructuring must be a more organic
process—with each component of change cultivated by
those who do the reform.

Restructuring is not handed down and replicated from
site to site. Restructuring is a continuous work in progress.
“Moving” schools accept—even embrace—the reality that
restructuring is on-going. These schools move rapidly for-
ward in part because teachers and administrators “do not
believe they have arrived.”

In “moving” schools like Sands Elementary, one never
hears practitioners use the word “restructured.” It justis not
in their lexicon. These practitioners recognize collectively
that they must keep changing so their children will succeed
as viable, independent learners who can make a future for
themselves.
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replicated from site to site. Restructuring
is & continuous work In progress . . . .
Schools move rapidly forward in part
because teachers and administralors “do
not believe they have arrived.”




HOW WE DID THIS STUDY

In conducting the three case studies (an elementary,
middle, and high school), an outline of questions to be
pursued was developed on the basis of previous work on
schoolchange, as well as research protocols developed by the
National Center for Restructuring Education, Schools and
Teaching and the Education Commission of the States.

The focus of the case studies was on the content, process,
and initial outcomes of restructuring. Site visits to each of the
threeschools (and districts) were conducted by two research-
ers. Interviews were conducted with district administrators
(including the superintendent), the principal (more than
once), other siteadministrators, approximately one-fourth of
theteachers (both those “moreinvolved” and “less involved”
in change), small groups of students, and parent leaders
(School Improvement Council, PTA, etc.).

During the course of the site visits (5-7 days for each
school), documents were collected (e.g., mission statements,
grantapplications, and student work products) and observa-
tions were recorded regarding the learning culture of the
school. In addition, a schoolwide survey of teacher working
conditions, administered by the Center for School Leader-

ship in 1991 and 1992, was analyzed for each of the three
schools. -

Data were sorted and categorized in order to uncover
patterns and themes that reveal—in a snapshet—an accurate
characterization of change ata particular pointin time (Spring
1992). Two researchers were involved in data collection and
analysis, which allowed for checks for bias and independent
development of competing explanations. While there was no
overt attempt to compare the impact of restructuring in the
three schools, analytical procedures included the cross-case
comparisons necessary for generating broader understand-
ings. All cases were reviewed by each school’s faculty.
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Resources for Change




Schools that are serious about change need to develop
aprofessional library where teachers and administratorscan
look for data, ideas, confirmations, alternatives—and for the
hard-won truths of educators in other schools, districts, and
states who are making the same journey.

Even schools with little money to invest can assemble
auseful basic schooichangeor ‘restructuring’ library. When
making inquiries about purchasing books, subscribing to
periodicals, or joining associations, be sure to indicate that
your school is involved in rethinking its mission and is
seeking useful professional material to help in that effort. If
you are short of funds, don’t be shy about saying so. Many
groups and organizations will consider giving restructuring
schools discounts or free materials.

The following list is far from comprehensive, but each
entry is worth your time and money. The list includes both
national and South Carolina-oriented material.

GENERAL EDUCATION PERIODICALS

Education Week — The most comprehensive, best-reported
education weekly newspaper in the United States. If you
read Education Y"/2ek every week, you would join an elite
group of the best informed educators in the profession.
Unfortunately, few of us have time to read it all. But it's
indexed every six months—peruse Education Week for a few
minutes each week and keep back issues on hand for later
research.

Education Week: $60 a year (40 issues), Editorial Projects in
Education, Suite 250, 4301 Connecticut Avenue, N.W,,
Washington, DC 20008. (202) 364-4114.

Teacher Magazine— Published by Editorial Projects in Edu-
cation, the same non-profit group that produces Education
Week, Teacher magazine is equally outstanding. The monthly
publication, printed ina tabloid style, summarizesthe trends
first identified in Education Week and features "“big stories”
ontopics of interest to teachers. A “mustread” issue: May/
June 1992 withits special 25-page “Teacher’s Guide to School
Reform.”

Teacher Magazine: $18 annual subscription (9 issues), Edito-
rial Projects in Education, Suite 250,4301 Connecticut Avenue,
N.W., Washington, DC 20008. (202) 364-4114. Back issues
$3.50.

BUILDING A
SCHOOL CHANGE
LIBRARY

FOR YOUR
SCHOOL
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Daily Report Card: The National Update on America’s
Education Goals — This daily summary of news and devel-
opments related to the six national education goals is a good
quick read that keeps subscribers on top of education de-
velopments. Stories are limited to 2-3 paragraphs and
frequently include addresses and phone numbers for more
information. Published with foundation support, the Daily
Report Card is available free on-line. Arrangements can also
be made to receive DRC through the mail.

Daily Report Card: free by modem/mail, American Political
Network, 282 N. Washington Street, Falls Church, VA 22046.
(703) 237-5130. Call for bulletin board password. Modem
(703) 237-5148.

KAPPAN —Phi Delta KAPPAN has the largest circulation of
any education magazine in the country and provides a mix of
policy/issue-oriented articles and more scholarly research
material. And great cartoons. A must for any school inter-
ested in professional practice.

Phi Delta KAPPAN: $30 annual subscription (10 issues), Phi
Delta Kappa, P.O. Box 789, Bloomington, In 47402. Back
issues $3.50.

Educational Leadership — Published monthly by the Asso-
ciation for Supervision and Curriculum Development, Edu-
cational Leadership features a theme in every issue, with
many articles written by practitioners. A recent themeissue,
“Transforming Leadership,” included articles by classroom
teachers on how to make restructuring happen and how to
establish self-governance in a elementary school, as well as
profiles of three principals who have helped transform their
schools. TheSeptember 1992 theme: “Building a Community
for Learning.”

Educational Leadership: A comprehensive ASCD membership
($73) includes 10issues of the magazine, plus subscriptions to
Update & Curriculum Update newsletters, the ASCD Year-
book, and four new books. Annual subscription only (10
issues), $32. ASCD, 1250 N. Pitt Street, Alexandria, VA
22314-1403. (703) 549-9110.

R&D Preview — Subtitled “A Preview of the Best Emerging
Educational R&D Outcomes,” this publication of the Council
for Educational Development and Research lives up to its
claim. Each monthly issue includes a pair of two-page
summaries of important new educationresearch, plustwelve
one-column reviews of important new school reform litera-
ture—incluading how to purchase. The Council serves as a
clearinghouse for the federally funded regional educational
laboratories. Write and ask to be put on the mailing list.
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R&D Preview: No charge. Council for Educational Develop-
ment and Research, Suite 601, 2000 L Street, N.W., Washing-
ton, DC 20036. (202) 233-1593.

QUEST — Quest: South Carolina’s Education Newspaper is
prepared by the staff of the State Department of Education
and printed by Multimedia Publishing in Grzenville. Quest,
which is published monthly during the school year and
distributed free to schools, includes the latest developments
at the state level, plus news of school change efforts in local
districts. QUEST editors work with an advisory board of
educators to plan the newspaper’s content.

QUEST: Free school distribution; $10 a year for mail sub-
scription. Quest Subscription, P.O. Box 1688, Greenville, SC
29602. Inquiries should be directed to State Department of
Education Information Office. (803) 734-8500.

BASIC DATA

Any school or group of professional educators with an interest in
grant-writing or long-range planning needs an educational data
base. These references represent a very good library of basic data.

Rankings (series) — An essential book of facts and statistics
published each year by the South Carolina Department of
Education. It includes everything from 10-year. trends in
racial enrollment by district, torankings of district spending
for instruction, administration, etc. District profiles based
on the data are also available.

1992 Rankings (1991 data): $7.00 from Education Informa-
tion Services, State Department of Education, 1205 Rutledge
Building, Columbia 29201. (803) 734-8261. For $10 prepaid,
thedata can be obtained in DOS ASCII on 5.25” or 3.5” disks.
Also available in public libraries.

Trends — While Rankings concentrates on comparisons
among school districts, Trends presents state summary in-
formation and district data that isnt easily put in rank
order. Good charts on the state education budget; infor-
mation about the characteristics of the teaching force by
race, gender, etc.; a listing of school districts with superin-
tendents, and a school district map. Also: number of
children on free and reduced lunch (by district); dropout
data; comparative district sizes; test scores; high school
graduates who enter college, workforce (by district) and
much more.

Trends: To inquire about the cost of the latest edition of
Trends, contact the Education Information Services, State
Department of Education, 1205 Rutledge Building, Columbia
29201.
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The Condition of Education (series) — This U.S. Department
of Education publication is published annually and includes
national trend data on a wide variety of topics, from student
performance on the National Assessment of Educational
Progresstoteacher perceptions of disruptivestudent behavior.
Some trend data covers 40 years, but current data usually
runs 2 year or two behind. A few state-by-state tables on
spending, graduation requirements, etc.

The Condition of Education: To fird out the current price and
how to order, call the public information division of the

Office of Educational Research and Improvement, 1-800-424-
1616.

Youth Indicators: Trends in the Well-Being =f American
Youth (series) — Also published by the U.S. Department of
Education, Youth Indicators is a rich source of information
about young people in America, including the demographics
of the family, youth employment and finances, health, be-
havior, and attitudes. Among the most interesting tables:
high school seniors’ activities, volunteer work, arrests,
pregnancy, abortion & births, attitudes compared with par-
ents’ views, and values.

Youth Indicators: To find out the current price and how to
order, call the public information division of the Office of
Educational Research and Improvement, 1-800-424-1616.

Educational Benchmarks (series) — The Southern Regional
Education Board began publishing this biennial series in 1990
to measure progress toward regional goals in K-12 and
higher education. Thereportincludes tables withcomparative
data about the 15 states in the SREB region. The report also
discusses each of 12 regional education goals ana describes
how incomplete data collection at the state level can hamper
measurements of progress.

Educational Benchmarks: Single copies $10 from SREB, 592
Tenth Street, N.-W., Atlanta, GA 30318. Call 404-875-9211 for
a complete SREB publications list.

Rankings of the States (series) — One of the most widely
used reference books in education, Rankings of the States is
published each fall by the National Education Association. It
contains estimated and final data in charts that rank the states
and DC on a 1-51 scale. The book contains more than 100
tables covering population, enrollment, faculty, general fi-
nancial resources, governmental revenue, school revenue,
government expenditures, and school expenditures.

Rankings of the States: Order from the NEA Professional Li-

brary, P.O. Box 509, West Haven, CT 06516; call 800-229-4200
for pricing.




Status of the American Public Schonl Teacher (series) — An
excellent source of in-depth information about teachers in
America, including professional preparation, teaching ex-
perience, staffing patterns, teaching assignments (pupils,
hours), instructional resources, professional development,
attitudes toward profession, economic status, personal life,
and community and civic life.

Status of the American Public School Teacher: Order from the
NEA Professional Library, P.O. Box 509, West Haven, CT
06516; call 800-229-4200 for pricing.

State Education Indicators (series) — Published annually
by the Council of Chief State School Officers. Thereport’s 24
tables include state-by-state data in areas that often are not
covered by other reports, including poverty and minority
student populations; students at-risk; private school en-
rollment; alternative teacher certification; teacher education
requirements; and state accountability systems.

State Education Indicators: To obtain a copy, call 202-408-5505
or write for more information to CCSSO, One Massachusetts
Avenue, NW, Suite 700, Washington, DC 20001-1431.

! RESTRUCTURING: THE BIG PICTURE

In the last few years, many books about school restructuring have
been published. Here are a few of the most useful and insightful.
| Most are available th-ough full-service bookstores; a few must be
| ordered directly.

Comprehensive School Improvement (1992) — published
by the Southeastern Vision for Education (SERVE). 95 pp.,
nochargeto schools. SERVE Florida, 3455. Magnolia Drive,
Suite D-23, Tallahassee, FL 32301-2950. (904) 922-2300.

This useful manual about school change was originally
developed for use in the Florida schools and extensively
revised for distribution througho. t the Southeast and the
nation. The book offers ideas on how to begin and sustain
the process of school improvement from establishing clear
goals, high expectations, and a focused program of in-
struction through order and discipline, parent/community
involvement, and careful and continuous evaluation. Sec-
tion II presents a step-by-step procedure to initiate and
implementaschoolimprovement plan. WhileComprehensive
School Improvement does not offer the last word on every
phase of restructuring, it’s a good starting place.




Kindle the Spark: An Action Guide for Schools Committed to
the Success of Every Child (1992) —by Leslie F. Hergert, Janet
M. Phlegar and Mala E. Pérez-Sellés.125 pages, $15 plus $2
shipping. The Regional Laboratory for Educational Im-
provement of the Northeast and Islands., 300 Brickstone
Square, Suite 900, Andover, MA 01810.

Based on three years of working with schools to better
serve students at risk, the guide covers all stages of change:
getting started, exploring options, preparing for change,
making change, and continuing to change.

For each stage of change, Kindle the Spark discusses key
tasks for schools, many centered around four change com-
ponents: classroom practice, policies and structures, student
support strategies, and family and community involvement.
Eachstageisillustrated with examples of activities or program
teachers can use.

Transforming America’s Schools: An Administrators’ Call
toAction (1992) —by John A. Murphy and Jeffry Schiller. 320
pPp., $24.95 from Open Court Publishing Company, 315 Fifth

Street, Peru, Illinois 61354, (800) 892-6831. ISBN 0-8126-9203-
9.

Transforming America’s Schools is a practical manual de-
scribing “how to turn underperforming, inadequate schools
into first-class centers of learning.” John Murphy became
superintendent of the Charlotte-Mecklenburg Schools in 1991;
Jeffry Schiller is his assistant superintendent for planning
and research. Murphy gained attention in the school reform
movement during seven years as a highly innovative su-
perintendent in Prince George’s County, Maryland. Murphy
and Schiller helped develop plans for “The Modern Red
Schoolhouse,” one of eleven designs selected by the New
American Schools Development Corporation for develop-
ment.

This book is full of practical, how-to information that will
help administrators, principals, and teachers think through
issues as diverse as “facing up to high standards for all” and
“modularand modified block scheduling.” Chaptersinciude:
“Changing Roles in the Transformational Process,” “Setting
theStage with Effective Policies and Practices,” “Pieces of the
Puzzle: The Elements of School Improvement,” “Trans-
forming the Content and Delivery of Curriculum,” “Tools for
Diagnosis, Prescription, and Accountability,” and “Re-
warding Excellence: Evaluating Staff and Recognizing Ex-
emplary Performance.”




Horace’s School: Redesigning the American High School
(1992) — by Theodore R. Sizer. 238 pp., $19.95 from
Houghton-Mifflin Company, 215 Park Avenue South, New
York, New York 10003. ISBN 0-395-57230-4.

Horace’s School is the sequel to Ted Sizer's education
reform classic Horace’s Compromise, which described the
educational “double bind” that Horace Smith, a veteran
English teacher at Franklin High School, found himself in.
By exploring the daily life of the fictitious Horace, Sizer
revealed the conflicting goals and messages typical in
America’s high schools that present roadblocks to excellence.
Inthis 1992 sequel, Horace has become chair of the Committee
on Redesign at Franklin, an inner suburban high school of
1350 students. Drawing on his experiences as director of the
nation’s largest school reform network, the Coalition of
Essential Schools, Sizer describes the struggles of a typical
high school faculty as they explore the possibilities of im-
provement through redesign.

High schools interested in reform will find this an ex-
cellent book to read and analyze together in a “book club”
format. The book includes ideas for several student “exhi-
bitions” that would require students to demonstrate mastery
of several subjects—and would require faculty to think hard
about the best way to prepare students to be successful.

Schools for the Twenty-First Century (1990) — by Philip C.
Schlechty. 164 pp., about $20 from Jossey-Bass Publishers,
350 Sansome Street, San Francisco, CA 94104. ISBN 1-
55542-208-X.

Phil Schlechty has served as a change agent and gadfly
in a number of settings, most recently in Louisville, KY,
where he established a professional development school for
teachers, and as president of the Center for Leadership in
School Reform. He is a popular speaker on the subject of
school reform and Schools for the Twenty-First Century pre-
sents Schlechty’s “adaptable framework” for helping edu-
cation leaders (among whom he numbers superintendents,
teachers, principals, school board members, legislators,
community leaders, etc.) identify where changeis needed in
order to make schools more useful and responsive.

Schlechty is an advocate of teacher leadership; at the
same time, he argues that without a strong superintendent,
school districts cannot achieve the momentum needed to
improve. (Strong leaders are not authoritarian, he says—
weak leaders are.) As Schlechty notes, the book does not
present a recipe for school improvement; “rather it is de-
signed to provide... some ideas and ‘ingredients’ that may
be useful in inventing recipes to satisfy local tastes.”




m

OTHER BOOKS OF PARTICULAR INTEREST:

Building a Professional Culture in Schools (1988} — edited
by Ann Lieberman, 252 pp., about $15 from Teachers College
Press, Columbia University, New York, NY 10027. ISBN 0-
8077-2900-0. The Teachers College Press isa leading publisher
of school reform literature; write and ask for a catalog.

Thoughtful essays about transforming the school culture
from one where teachers see themselves primarily as pro-
duction workers to one where they functionas professionals.

Trouble in Paradise: Teacher Conflicts in Shared Decision
Making (1990) — by Carol H. Weiss, Joseph Cambone, and
Alexander Wyeth. 26 pp., $4 frem The National Center for
Educational Leadership, Harvard Graduate School of Edu-
cation, 444 Gutman Library, 6 Appian Way, Cambridge, MA
02138. Make checks payable to Harvard University.

Participatory decision-making permanently changes a
school’s cultureand divisions can arise between activistsand
non-activists, especially if the activists are younger teachers
who have not been part of the school’s informal leadership
structure. The researchers’ insights can help schools work
through such problems.

Restructuring America’s Schools (1989) — by Anne Lewis,
248 pp., about $10 from the American Association of School
Administrators, 1801 N. Moore Street, Arlington, VA 22209-
9900. (703) 528-0700 for prices and catalog.

Written in a very readable style by one of America’s best
education writers. Frank discussion of the politics and other
tensions that affect school reform efforts. A chapter entitled
“The Voices of Teachers” examines teacher perspectives on
school reform.

Gaining Ground: The Highs and Lows of Urban Middle
School Reform 1989-1991 (1991) — by Anne Lewis, 125 pp.,
free from the Edna McConnell Clark Foundation, 250 Park
Avenue, New York, NY 10017. (212) 986-7050.

Another readable book by Anne Lewis on the lessons
learned by five school districts (Baltimore, Louisville, Mil-
waukee, Oakland, San Diego) working to reformtheir middle
schools. Admirably frank in its analysis of why things don’t

always work. Includes good resource appendix for middle
schools.
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The Copernican Plan: Restructuring the American High
School (1989) — by Joseph M. Carroll, 104 pp., about $10
from The Regional Laboratory for Educational Improvement
of the Northeast and Islands., 300 Brickstone Square, Suite

900, Andover, MA 01810. (508) 470-0098 for prices and
catalog.

A provocative plan by a Massachusetts superintendent
who describes a method te decrease average class size,
increase course offerings, reduce the total student load for
teachers by 60-80 percent; provide students with regularly
scheduled seminars dealing with complex issues; increase
student mastery—all at little extra cost.

NETWORKING

A Resource Guide to Innovative Practices — The first
pubiication of theSouth Carolina Department of Education’s
“Network for Systematic Change,” this guide is aimed at
“gathering and disseminating information on innovative
educational and organizational practices.” Over time, in-
formation in the book will be expanded and refined into a
“data bank of best practice.”

The first edition includes schools currently involved in
innovative practices, as identified by Department of Edu-
cation staff, as well as a description of statewide reform
initiatives and the schools involved.

A Resource Guide to Innovative Practices: To obtain a copy of
the latest edition of this publication, contact the Office of
Technical Assistance, State Department of Education, 808
Rutledge Building, 1429 Senate Street, Columbia, SC 29201.
(803) 734-8355.

Directory of South Carolina Schools (annual) — One of the
best reference books for educators and schools who want to
plug into the state education network. Lists (with phone
numbers) all schools and districts, principals and adminis-
trators, all state department of education staff by office, with
titles and phone numbers. Also lists all schools in the state
alphabetically, cross-indexed to districts. In the back of the
book is a valuable directory of “Education-Related Institu-
tions and Organizations” that will get you in touch with
associations, centers, councils, and other special interest
groups.

South Carolina School Directory: The 1992-93 edition is $8.00
from the Educational Data Center, 1208 Rutledge Building,
1429 Senate St., Columbia 29201. Also available on disk in
DOS ASCII format for about $30. Call (803) 734-8261.




“When schools work on restructuring, they
tend to make changes in four general areas:
student experiences, the professional lives of
teachers, school governance, and collabora-
tion between schools and community. Our
survey. . . indicates that few can boast
comprehensive restructuring across all four
themes.”

From Brief to Policymakers, "Estimating
the Extent of School Restructuring,”
Center on Organization and Restructur-
ing of Schools, Fall 1992.

NATIONAL CENTER FOR RESTRUCTURING

The Center on Organization and Restructuring of
Schools is a federally funded education center specializing in
research and support for restructuring schools. The Center is
studying issues of authentic achievement, equity, teacher
empowerment, reflective dialogue, and accountability.
Schools interested in restructuring issues can receive the
Center’s regular report series Issues in restructuring schools
and obtain a copy of the 1992 Bibliography on School Restruc-
turing.

The Center is also seeking public schools that are car-
rying out “comprehensive restructuring” that would be
willing to join the Center’s group of research sites. To qualify
as aresearchsite, schools must substantially meet a two-page
list of school restructuring criteria developed by the Center.
To obtain the criteria, a romination form, or to request to be
added to the Center’s mailing list, call or write the Center on
Organization and Restructuring of Schools, 1025 W. Johnson
Street, Room 659, University of Wisconsin, Madison, W1
53706. (608) 263-7575.




The Center for School Leadership’s
Selected Bibliography on Restructuring

If you have trouble locating the articles listed here, contact the Center.

Improving Schools from Within: Teachers, Parents, and Principals Can Make the Difference. Barth,
Roland, S. San Francisco: Jossey-Bass, 1990.

"School Restructuring for Improved Learning by All Students, Particularly Those At Risk of School Failure”
in Concerns (XXIX). Council of Chief State School Officers Resource Center on Educationai Equity, Jan. 1990.

Politics, Markets & America’s Schools. John Chubb and Terry Moe. Washington: Brookings, 1990.

Staie Actions to Restructure Schools: First Steps. Jane David. Washington, DC: National Governors’
Association, 1990.

Leadership is an Art. Max DePree. New York: Dell, 1989.

Learning to Lead: Dynamics of the High School Principalskip. Gordon Donaldson. New York: Green-
wood Press, 1991,

“Restructuring the Educational System,” by Patricia Cloud Duttweiler, in Insights (13) Austin, Texas:
Southwest Educational Development Laboratory, 1989.

Educational Leadership, April 1990: whole issue.
“The Key 1o Improving Schools,” by William Glasser in Phi Delta Kappan, May 1987, 656-662.
The Ecology of School Renewal. john Goodlad, ed. Chicage: University of Chicago Press, 1987.

“Restructuring the Faculty Meeting,” by Barbara Gottesman and James O. Jennings, Palmetto Administra-
tor, Spring 1990, 10-13.

School Restructuring: A Practitioner’s Guide. John F. Hansen and Elaine Liftin. Swampscott: Watersun,
1991.

” A Beginning Look at the What and How of Restructuring,” by Glen Harvey and David P. Crandall, Au-
gusta: Maine State Department of Education, 1983.

“Today’s Curriculum-How Appropriate Will It Be in Year 2000?” by Harold Hodgkinson, NASSP Bulletin,
1987, 71(498), 2-7.

Winning the Brain Race: A Bold Plan to Make our Schools Competitive. David T. Kearns and Denis P.
Doyle. San Francisco: 1CS Press, 1988.

Developing Leaders for Restructuring Schools. Rich McDonald and Charles Mojowski. Washington: US
Department of Education, 1991.

Schools for the 21st Century: Leadership Imperatives for Educational Reform. Phillip C. Schlechty. San
Francisco: Jossey-Bass, 1990. (Sec description in “Building a Professional Library”)

The Fifth Discipline: Mastering the Five Practices of a Learning Organization. Peter M. Senge. New York:
Doubleday, 1990.

Value-Added Leadership: How to Get Extraordinary Performance in Schools. T.]. Sergiovanni. New York:
Harcourt Brace Jovanovich, 1990.

Horace’s Compromise: the Dilemma of the American High School. Theodore Sizer. Boston: Houghton-
Mifflin, 1984. (See description of Horace’s School in “Buildilng a Professional Library”)

“Why Restructuring Alone Won’t improve Teaching,” by Richard Eimore, Educational Leadership, April
1992,
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The federal government supports 10 regional education
laboratories in the Urited States. Each laboratory offers
technical assistance to states and schools within its region
and supports research that will promote school improve-
ment.

SERVE

South Carolina is supported by SERVE, the Southeastern
Regional Vision for Education, with headquaiters in
Greensboro, NG, toll free 800-755-3277. SERVE also assists
schools in Alabama, Florida, Georgia, Mississippi, and North
Carolina.

SERVE offers several important services:

Research—SERVE willresearch issues of interest toteachers
and schools involved in restructuring. The research can
includean annotated bibliography, the full text of a relevant
journal article, the full text or microfiche of an ERIC docu-
ment, and a list of resource persons with topical expertise.
Allow about two weeks for turn-around. To takeadvantage
of this free service, contact SERVE'’s Florida office: 345
South Magnolia, Suite D-23, Tallahassee, FL 32301-2950.
(904) 487-6245. Toll free 800-352-3747. Fax: 904-488-6319.

On-Line Services —Schools with modems can joinSERVE's
electronic bulletin board and take advantage of special
interest discussion groups, bibliographical resources, etc.
The annual subscription fee is $25 for individuals and
schools. For more information, contact SERVE’s Georgia
office at 41 Marietta Street, NW, Suite 1000, Atlanta, GA

30303. (404) 659-3204 or try the toll-free number 800-352-
3747.

Preschool-to-School Transition Program — SERVE is de-
velopinga network of preschools and elementary schools to
provide technical assistanceand improve linkages between
preschooland elementary educators. Formoreinformation,
contact Nancy Livesay, program director, 345 South Mag-
nolia, Suite D-23, Tallahassee, FL 32301-2950. (904) 922-
2300.

SERVE Publications — SERVE publishes Hot Topics books
and bulletins designed to promote school change and im-
provement. For example: Sharing Success in the Southeast:
Math, Science, and Computer Education describes dozens of

SERVE:

A FREE RESOURCE
FOR RESEARCH
AND ASSISTANCE
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successful programs in the region identified as either “pro-
grams of excellence,” “quality programs,” or “promising
programs and practices.”

SERVE also acts as the Southeastern clearinghouse for all
publications produced by regional laboratories. For a com-
plete list of available publications, contact SERVE’s Florida
office at the address and phone above.

Recent and upcoming SERVE Hot Topics publications in-
clude:

e Appreciating Differences: Teaching and Learning in a
Culturally Diverse Classroom

» Comprehensive School Improvement

* Increasing Parent and Community Involvement in Early
Childhood Education

* Learning By Serving: Service Learning and Other School-
Based Community Service Programs

* Outcome-Based Education

* Preventing Student Drug Use and Violence

* Problem-Centered Learning in Mathematics and Science

® Schools for the 21st Century: New Roles for Teachers &
Principals

* Using Technology to Restructure Teaching and Learning

Other Regional Laboratories

Each of these regional labs produces research and “how-to”
information of particular interest to schools involved in the
process of change. If you would like to establish contact with
any of these labs. send a postcard to geta publications catalog
and asked to be placed on the permanent mailing list.

@ The Regional Laboratory for Educational Improvement of
the Northeast and Islands., 300 Brickstone Square, Suite
900, Andover, MA 01810

B Research for Better Schools, 444 N. Third St., Philadelphia,
PA 19123

@ Appalachia Educational Laboratory, P.O. Box 1348,
Charleston, WV 25325

B Southwest Educational Development Laboratory, 211 East
Seventh Street, Austin, TX 78701
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@ Mid-Continent Regional Educational Laboratory, 2550 S.
Parker Rd., Suite 500, Aurora, CO 80014

B North Central Regional Educational Laboratory, 1900
Spring Road, Suite 300, Oak Brook, IL 60521

B Northwest Regional Educational Laboratory, 101 SW.
Main St., Suite 500, Portland, OR 97204

@ Far West Laboratory for Educational Researchand Devel-
opment, 730 Hanison St., San Francisco, CA 94107
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How to Get General Information and Assistance

H E L P F Ro M TH E The U.S. Department of Education’s Office for Educational

.Research and Improvement is the best source of information

U . S_ D E PA RTM ENT about school improvement within the DOE. To find out who

- you need to talk to about specific topics, contact the OERI
OF EDUCATION | information office at 1-800-424-1616 or (202) 219-1513.

National Research Topics

The Office of Educational Research and Improvement
supports school reform research projects on 12 different
topics. Here are the topics, the research contractors, at the
name and phone number of an OERI contact who can tell you
more about the research:

School-to-work transition
Academy for Educational Development
Washington, DC
OERI contact: Nevzer Stacey, (202) 219-2243

Students at risk

American Institutes for Research
Palo Alto, CA
OERI contact: Harold Himmelfarb, (202) 219-2031

Early childhood education

National Association of State Boards of Education
Alexandria, VA
OERI contac:: Bob Thomas, (202) 219-1925

Professionalism of teachers and other school personnel
The NETWORK, Inc.
Andover, MA
OERI contact: Joyce Murphy, (202) 219-2207

Student assessment
Pelavin Associates, Inc.
Washington, DC
OERI contact: Dave Sweet, (202) 219-1748

Uses of time
Policy Studies Associates, Inc.
Washington, DC
OERI contact: Ron Anson, (202) 219-2214
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Parent and community involvement
RMC Research Corporation
Denver, CO
OERI contact: Ollie Moles, (202) 219-2211

Systemic reform
Rutgers University
. New Brunswick, NJ
OERI contact: Jim Fox, (202) 219-2234

| Technology in education

' SRI International

i Menlo Park, CA

OERI contact: Ram Singh, (202) 219-2025

|
' Student diversity
| University of California
Santa Cruz, CA
| OERI contact: Rene Gonzalez, (202) 219-2220

Cugriculum reform
University of Colorado
Boulder, CO
OERI contact: Judy Segal, (202) 219-2040

School-based management
University of Southern California
Los Angeles, CA
» OERI contact: Sue Klein, (202) 219-2038

Using ERIC

ERIC is the Educational Resources Information Center, I i : I % I O '
a nationwide information service designed to make edu- ¢

| cation literature readily accessible. The ERIC database in-
~ cludes about 735,000 abstracts of documents and journal
| articles—aswellasc: rriculum materials, papers, conference
i proceedings, etc.

: You can use ERIC at about 3,000 locations around the
+ world. Most university, state, and large city or county
libraries offer access to ERIC through microfiche, CD-ROM,
and/or on-line services. If you find abstracts of interest, you
canorder thecomplete text of most documents on microfiche
or paper from the ERIC Document Reproduction Service.

Teachers and schools can also submit materials to ERIC
for inclusion in the database by sending them to the ERIC
Processing and Reference Facility, 1301 Piccard Drive, Suite
300, Rockville, MD 20850-4305.

|
!
|
|
g
i
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For more information about how touse ERIC, call ACCESS
ERIC at 1-800-873-3742. To get a free subscription to the very
useful tri-annual ERIC Review, write ACCESS ERIC a% 1600
Research Boulevard, Rockville, MD 20850 or call the number
above and asked to receive this 30+ page magazine.

ERIC Clearinghouses

The ERIC system includes 16 subject-specific clearing-
houses. Educators who are researching specific topics can
write directly to one of these clearing-houses and receive a
list of abstracts tailored to their research needs. The clear-
inghouses include:

ERIC Clearinghouse on Adult, Career, and Vocational
Education

Ohio State University

National Center for Research in Vocational Education
1960 Kenny Road

Columbus, CH 43210

(614) 486-3655

(800) 848-4815

ERIC Clearinghouse on Counseling and Personnel
Services

University of Michigan

School of Education, Room 2108

610 East University Street

Ann Arbor, MI 48109

(313) 764-9492

ERIC Clearinghouse on Educational Management
University of Oregon

1787 Agate Street

Eugene, OR 97403-5207

(503) 346-5043

ERIC Clearinghouse on Elementary and Early Childhood
Education

University of Illinois

College of Education

805 West Pennsylvania Avenue

Urbana, IL 61801-4897

(217) 333-1386

154




ERIC Clearinghouse on Handicapped and Gifted Chil-
dren

Council for Exceptional Children

1920 Association Drive

Reston, VA 22091

(703) 620-3660

ERIC Clearinghouse on Higher Education
George Washington University

One Dupont Circle, N.W.

Suite 630

Washington, DC 20036

(202) 296-2597

ERIC Clearinghouse on Information Resources
Syracuse University

School of Education

Huntington Hall, Room 030

150 Marshall Street

Syracuse, NY 13244

(312) 443-3640

ERIC Clearinghouse for Junior Colleges
University of California at Los Angeles
Mathematical Sciences Building

Room 8118

405 Hilgard Avenue

Los Angeles, CA 90024

(213) 825-3931

ERIC Clearinghouse on Languages and Linguistics
Center for Applied Linguistics

1118 22nd Street, N.W.

Washington, DC 20037

(202) 429-9551

ERIC Clearinghouse on Reading and Communication
Skills

Indiana University

Smith Research Center, Suite 150

Bloomington, IN 474C8-2698

(812) 855-5847

ERIC Clearinghouse on Rural Education and Smali
Schools

Appalachia Educational Laboratory

1031 Quarrier Street

P. O. Box 1348

Charleston, WV 25325

(800) 624-9120 (Outside WV)

(800) 344-6646 (In WV)




| Information About Federal Research

To keep up-to-date with federal
educat on research information, ask
to be added to the OERI/ Bulletin
mailing list. Write to OERI Bulletin,
Outreach Office, 555 New Jersey

. Avenue, NW, Washington, DC

. 20208-5570. No charge.

ERIC Clearinghouse for Science, Mathematics, and
Environmental Education

Ohio State University

1200 Chambers Road

Room 310

Columbus, OH 43212

(614) 292-6717

ERIC Clearinghouse for Social Studies/Social Science
Education

Indiana University

Social Studies Development Center

2805 East 10th Street

Bloomington, In 47405

(812) 855-3838

ERIC Clearinghouse on Teacher Education

American Association of Colleges for Teacher Education
One Dupont Circle, N.W.

Suite 610

Washington, DC 20036

(202) 293-2450

ERIC Clearinghouse on Tests, Measurement, and
Evaluation

American Institutes for Research (AIR)
Washington Research Center

1055 Thomas Jefferson St., N.W.

Washington, DC 20007

(202) 342-5060

ERIC Clearinghouse on Urban Education
Teachers College

Columbia University

Institute for Urban and Minority Education
Main Hall, Room 300, Box 40

525 W. 120th Street

New York, NY 10027

(212) 678-3433

ERIC Processing and Reference Facility
ORI, Inc, Information Systems

2440 Research Blvd., Suite 550

Rockville, MD 20850

(301) 590-1420

ERIC Document Reproduction Service (EDRS)
7420 Fullerton Road, Suite 110

Springfield, VA 22153-2852

(800) 443-ERIC (3742)
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Each school in the Center for School Leadership’s Asso-
ciate Schools network has prepared a brief summary state-
ment of its activities, plans, dreams, etc. (Each school was
also surveyed in mid-1992 and asked to describe its curricu-
lum reform initiatives. The results of these inquiries are
included in Section III for those schools that responded.)

Not all schools provided the same level of information.

For more details about the change work of these schools,
please contact the Center or the schools directly.

Aiken High (9-12)

(Aiken)Principal: Bill Gassman

211 Rutland Drive Contact: Annie L. Hawkins
Aiken, S. C. 29801 IHE Fastner: USC-Columbia
641-2500

Business Partners: Domino’s Pizza, All-State Insurance,
Hardee’s, Eejay’s, Flowers Paint and Body Shop, The Letter
Shop, Bi-Lo, Mr. Gatti’s Pizza, No. 10 Downing Street, Aiken
Department of Public Safety

Restructuring is giving Aiken High School a new face.
Meeting homeroom only whena need surfaces directs more
timetoward instruction. Cocperative learningand therelat-
ing of subject matter to real-life interdisciplinary problems
stimulates classroom enthusiasm. To promote greater flex-
ibility with curriculum offerings, we are exploring the pos-
sibility of moving toaseven-period day. Wearealsolooking
at the possibility of flexible scheduling in which the length
of periods will vary from day to day. Our focus on re-
structuring continues to propel Aiken High forward.

Bake:’s Chapel Elementary (1-5)

(Greenville) Principal: Nancy Farnsworth
200 Gld Piedmont Hwy. Contact: Yvonne Waters
Greenville, S. C. 29611 IHE Partner: Lander U.
299-8320

Development of a school governance model and re-
vamping of curriculum are key elements in Baker’s plan.
They will help transform the learning systern for students
who must be prepared for 21st century. An integrated
curriculum to eliminate fragmentation, inclusion of higher
order thinking skills, hands-on science, performance based
assessment,and expansion of the Extended Day School pilot
program are part of their efforts.

THE CENTER'S
ASSOCIATE
SCHOOLS

1846




Bells Elementary (K-5)

(Colleton) Principal: Cathy Bell
Rt. 1, Box 610 Contact: Manda Jenkins
Ruffin, S. C. 29475 IHE Partner: USC-Salk.
866-2417

Whole language, cooperative learning, and flexible li-
brary scheduling are strands being addressed at Bells El-
ementary. The faculty is undergoing aself-study based onthe
following Total Quality Education (TQE) aspects: (1) internal
customers, (2) continuous improvement, (3) empowerment
of staff, and (4) decision making based on data. Authentic

assessment is also being addressed through portfolio grad-
ing in science.

Bethel-Hanberry Elementary (K-3)

(Richland 2) Principal: Sam Fuller
P. O. Box 20 Contact: Virginia Lacey
Blythewood, S. C. 29016 IHE Partner: USC
754-3419

Bethel-Hanberry will restructure to combine two facul-
ties with shared visionand changing roies for administrators
and teachers. The focus is new curricula in parallel block |
scheduling to incorporate the arts with core curriculum.

Brockington Elementary (K-4)

(Florence) Principal: Isaiah Echols

401 North Brockington Contact: Barbara Fields
Timmonsville, S.C. 29161 JHE Partner: Francis Marion
346-4038

Shared decision making among administrators, faculty,
and coordinators will be used to develop a mission for
improves instructional delivery. Systematic planning in-
volving all teachers will be the focus of intensive staff devel- t
opment.

|
!
Brookdale Middle (5-8) !

{Orangeburg 5) Principal: Charlie Spell !
394 Brookdale Drive Contact: Hallie Campbell :
Orangeburg, S. C. 29115 District: Myrtie McDaniel
534-9652 IHE Partner: South Carolina

|
State University |
Brookdale Middle School reorganized at the fifth grade 1
level. Teaming and Interdisciplinary Units were developed. |
The reorganization was a big success and made a positive




difference. For 1992-93, we plan to restructure at the sixth
grade level and develop teams throughout the school.

Brushy Creek Elementary (K-5)

(Greenville) ' Principal: Geraldine Martin
1344 Brushy Creek Road Contact: Lynn Nolan
Taylors, S. C. 29687 IHE Partner: Furman U.
292-7705 Dr. Jim Parish &

! Dr. Doris Blazer

Business Pariner: Fluor Daniel International

! “Back to the Basics” has been supersede d by a “Forward
. tothe Future” transformation at Brushy Creek Elementary.
Students and teachers will beactively involved in the devel-
i opment of curriculumand methods of instruction that more
| effectively address learning styles of students. The catalyst
i for change will be the development of a school governance
i model that has total involvement from all involved in the
. education process. Research of successful trends, visitations
! toothersuccessful restructuringsites, and the development
of a cooperative plan with Furman University will lead to
the development of a vision and implementation plans.

Cainhoy Elementary (K-6)

(Berkeley) Principal: Eliz. Goldiner
HCR65 Box 238 Contact: Jeri Holmes
Huger, S. C. 29450 IHE Partner: South Carolina
336-3228 State University

Business Partner: Amoco Chemical Company

We have visited other schools and teachers within our
own building. We have shared ideas, taken risks with new
teaching ideas and are learning to work in groups. We hope
to begin our first year of a schoolwide Chapter One pro-

i gram.

| Camden Middle (6-8)

| (Kershaw) Principal: Henry Baggett

I 1000 Chestnut Ferry Road  Contact: Vickie Gadecki

i Camden, S. C. 29020 IHE Partner: Coker College
. 432-4124

Selected as a 12 Schools Project, Camden Middle School
has placed emphasis on developing alternative methods of
student performance assessment through the use of inter-

4t
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disciplinary thematic units. The entire faculty has trained in
cooperative “earning and has been involved in a variety of
staff development opportunities. The daily schedule has
been restructured to eliminate pull-out programs, to increase
student participation in related arts and enrichment and to
provide additional physical education time throughout the
entire year.

Cannons Elementary (K-6)

(Spartanburg 3) Principal: Donna Lipscomb
1315 0ld Converse Road  Contact: Pamela Elliott
Spartanburg, S. C. 29302 IHE Partner: USC- Spartbrg
579-8020 Dr. Karen Robertson

The clock is ticking! The 21st century is near! Cannons
Elementary is meeting the challenge of preparing students to
be confident, self-assured and productive citizens. By con-
tinually providing a network of support services, the faculty
is committed to school renewal by seeking alternative teach-
ing techniques, examining the curriculum and fostering an
environment of success. Strategies Enriching Esteem and
Developing Success (SEEDS) is a total school-community
project dedicated to preparing children for a life of learning.

Carolina Elementary (K-6)

(Darlington) Principal: Allen McCutchen
719 W. Carolina Avenue  Contact: Maria Prozzi
Hartsville, S. C. 29550 IHE Partner: Coker College
383-3112

The school’s deregulated status will be used as the team
employs shared ¢ Cision making to prepare faculty for the
change process. Site visits and carefully planned changes in
instructional delivery will begin an outcomes-based math

program.

Cedar Grove Elementary (K-4)
(Anderson 1) Principal: Brenda Ellison
901 Highway 20 Contact: Becky Owens

Williamston, S. C. 29697 IHE Partner: Erskine College
847-7358

They will concentrate efforts on a staff training compo-
nent in cooperation with Milliken. A school governance
component, a cooperative leamning component, and a whole
language component utilizing technology will also charac-
terize the plan at Cedar Grove.




Centerville Elementary

(Anderson 5) Principal: Judy Faulkenberry
1529 Whitehall Road Contact: Myrna Lee
Anderson, SC 29621 IHE Partner: Furman U.
260-5100 or 224-5282

Centerville Elementary School is “Shooting for the
STARS: Students Taking Advantage of Responsibility Suc-
cessfully!” Building on a knowledge base considerably en-
hanced by opportunities provided by the Center for School
Leadership, teachers and students are benefiting from in-
volved learning techniques. Cooperative learning activities
are going on at several grade levels. Whol. language in-
struction is rapidly becoming the focus of the school. Com-
puter assisted instruction is now available for Grades 2-5.
Three Reading Recovery teachers work with First Grade
reading students. Site-baseed management has been estab-
lished through a CORE group of representative from each
grade level and special area staff.

Central High (9-12)

(Chesterfield) Principal: Charles Patteson
P. O. Box 37 Contact: Paula Kirkley
Pageland, S. C. 29728 IHE Partner: Clemson U.
672-6115

Using shared decision making, Central High has devel-
oped a comprehensive plan to implement a flexible sched-
ule, interdisciplinary curriculum, and technology use. Stu-
dent assessment procedures have been changed and the
staff is in the midst of restructuring how student progress is
monitored and maintained.

Our college partner at Clemson is Dr. Mike Richardson.
Because of the use of the entire faculty in restructuring and
our involvement in AMERICA 2000 planning (which in-
volves a broad based group) we do not have a business
partner or use a “restructuring” steering group. You could
list the Chamber of Commerce as business partner since
they aresupporting the AMERICA 2000 group. Linda Tucher,
who was on the original group for the Center, continues to
work with us and is chairman of the AMERICA 2000 group.
Wehaveseveral business partnersinvolved with theschool,
probably the strongest is SCNB.
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Chapin Middle (6-8)

(Lexington 5) Principal: Lee Bollman

1130 Old Lexington Hwy.  Contact: Polly LaRosa
Chapin, S. C. 29036 IHE Partner: USC-Columbia
345-1466

Although Chapin Middle School is a brand new school
(we opened in August of 1991) we have been able to accom-
plish a great deal in a few short months. We have two teams
of teachers at each grade level, with students randomly
assigned tounits. Students arethen grouped heterogeneously
for some classes and homogeneously for others. A nine-
period day includes five periods for core courses, two peri-
ods for a variety of exploratory classes, one period for advi-
sor/adviseeactivities and one period for lunch. Wealso offer
a wide range of activities including interscholastic and intra-
mural athletics, drama, etc. At Chapin Middle we place an
equal emphasis in the development of the child as a person
and the child as a student.

Clark Middle (5-8)

(Orangeburg5) Principal: Dr. Charles Gadsen
919 Bennet Avenue Contact: Ida Haywood
Orangeburg, S. C. 29115 District: Myrtle McDaniel
531-2200 IHE Partner: South Carolina

State University

Faculty, staff, and students at William J]. Clark Middle
School practice their school’s motto, “We strive for excel-
lence.” Instriving to reach our goals, the teaming community
has developed through the effective use of organizational
strategies, interdisciplinary teaming, school within a school
practices, and instructional sharing. Together Everyone
Achieves Much More!

Conway Middle (6-8)

(Horry) Principal: Dr. G. A. Stefanides
1104 Elm Street Contact: Wayne Nobles
Conway, S. C. 29526 IHE Partner USC-Coastal
248-2279

This school involves all staff members in participatory
management, peer coaching, and cooperative learning. Stu-
dent expectations are extremely high and focus on invelve-
ment in all facets of learning. Families have been instituted
and technology abounds as interdisciplinary work is done in
the basics by all. Authentic assessment and innovative
measures are utilized to create an atmosphere where
Palmetto’s Finest learn to learn.
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Cowpens Jr. High (7-9)

(Spartarburg 3) Principal: Harvey Dailey
P.O. Box 70 Contact: Ginger Cox
Cowpens, S. C. 29330 HE Partner: Converse
463-3310 (phone)

463-3315 (fax)

Raiders’ Action Program: We implemented an advisory
program teaming certificd personnel with all CJHS stu-
dents. We held institutes about school-based management
based on the Invitational Learning theory involving all
CJHSstaff members. Weare initiating transition from junior
high to middle school organization within the next two
years. Converse Collegeis providing amiddleschool course
to help CJHS faculty members prepare for the change. Rap
with the Red Raiders at CJHS!

Dacusville Junior High (7-9)

(Pickens) Principal: Ronny Hall
2671 Earls Bridge Road Contact: Ellen Smith
Easley, S. C. 29640 IHE Partner: Furman U.
859-7429 Dr. Shirley Ritter

Business Partner: J. C. Bradford & Co.

You are invited to see the changes which have resulted
from restructuring—a goal statement, an involved faculty,
off-campus visits, cooperative learning, career programs
and faculty committees. Next year the restructuring efforts
will be concentrated on developing a unique approach to
Tech Prep and the development of a school within a school.
Dacusville Junior High School....the place to be!

Daisy Elementary (PreK-5

(Horry) Principal: Carolyn Chestnut
2801 Red Bluff Road Contact: June Moorheaa
Loris, S. C. 29569 IHE Partner: USC-Coastal
756-5136

Daisy wili combine resources of the faculty, parents,
community, business, and their Coastal Carolina partner to
achieve significant learner outcomes for every student.
Leadership roles will beredefined. Teachers will be empow-
ered through decision making teams. Revamping of cur-
riculum and using a variety of teaching methodologies will
help them realize their goal of success for every child.
Parents as Partners, Skills for Growing, and Parallel Block
Scheduling will be utilized in their plan.

191

194




192

DuBose Middle (6-8)

(Dorchester 2) Principal: Jack Griffing
1000 DuBose School Road  Contact: Melanie Reynolds
Summerville, S. C. 29483  IHE Partner: Charleston
875-7012 Southern University

Family-like teams of students and teachers have been
successfully implemented, producing academic excellence
nd social harmony in a child-centered environment. Coop-
erative learning, interdisciplinary units, team planning, par-
ticipatory decision making, advisement, and advanced
technology in the classroom are just some of the evidence of
progress at DuBose. As we continue toimplement the middle
school concept based on Turning Points, our present partici-
patory decision making model will be expanded and more
technology wrill be utilized.

Estill Middle (5-8)

(Hampton 2) Principal: Jacqueline Hopkins
P. O. Box 817 Contact: Dennis Thompson
Estill, S. C. 29918 IHE Partner: South Carolina
625-2658 State University

Plans for Estill’s innovations reflect current research on
middle school and will be lead by recommendations from
Turning Points. Theserecommendations includeaschoolwide
advisor-advisee program; flexibility in scheduling; and inter-
disciplinary teams that will facilitate a more effective, com-
prehensive, and motivational program for students. Train-
ing forleadership teams and staff development teams will be
established.

Fennell Elementary (PreK-8)

(Beaufort) Principal: Daniel Harley
P. O. Box 427 Contact: Robbie White
Yemassee, S. C. 29945 IHE Partner: USC-Salk.
589-2032

Fennell is implementing ECRI, a comprehensive lan-
guagearts program involving outcome based and integrated
instruction that uses many of the restructuring strands; for
example, flexible scheduling, cooperative learning, tutoring,
staff development, parental involvement, and continuous
progress. The teachers have been experimenting with team-
ing and next year plan to meet twice monthly in grade level
and subject area teams. We are also excited about our com-
puter lab with an emphasis this year on keyboarding in the

199




ist through 8th grades and then moving next year into word
processing for school newsletters and communicating with
students worldwide using KidsNet-92. Our students’
achievement and their self-esteem have increased substan-
tially with therealization that all of our students, regardless
of their environment, can successfully master reading skills
at 100% and go on to become productive citizens.

Fort Mill Elementary (3-5)

(York 4) Principal: Chuck Epps

P. O. Box 1179 Contact: Betty Boyd

Fort Mill, S. C. 29716-1179  IHE Partner: Winthrop U.
547-7546 John Reynolds/Don Leuder

Business Partner: Rock Hill National Bank

FMES's vision states that each child should be afforded
an opportunity to strive foe his or her potential; and that
learning should be fun. In this regard, FMES implemented
an exciting literature based approach to language arts in-
struction this year through the SUCCESS reading and writ-

ing program. Suddenly, learning to read has become fun to
ourstudents. Also,anenvironment supportive of teamwork
was evident through the use of a school-based participatory
management model. During the next two years, FMES will
concentrate ontheuse of alternative forms of student assess-

ment and the development of interdisciplinary, thematic
units of instruction.

Fort Mill High (9-12)

(York 4) Principal: Terry Holliday
P.O. Box 310 Contact: Norm1 Settlemyre
Fort Mill, S. C. 29715 IHE Partner: Winthrop U.
548-1900 Dr. Ray Dockery

Business Partner: NationsBank

All Fort Mill High School ever had todo to becomea true
“Showcase for the Possible” was to improve communica-
tion. 1991-92 was the first year of the new communication
model giving teachers direct decision making power in
student activities, student management, curriculum, in-
struction and budget. Peppered with students, parents and
community support through the School Improvement
Council, FMHS is COOKING!!! :
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Fort Mill Middle (6-8)

(York 4) Principal: Julia Gregory
513 Banks Street Contact: Linda Finley
Fort Mill, S. C. 29715 IHE: Winthrop University
547-5553

Fort MillMiddle will utilize a total teamapproach to meet
the needs of the whole child through the program Project
Care (children are everything). The will explore ways to
encourage learning and teaching holistically through inte-
grated curriculum, cooperativelearning, technology, flexible

scheduling, and the use of portfolios as a measure of student
success.

Gilbert Elementary (PreK-6)

(Lexington 1) Principal: Dr.Jack Fudger

P. O. Box 336 Contact: Ruth J. Rish
Gilbert, S. C. 29054 IHE Partner: USC-Columbia
892-2168 Dr. Jean Norman

Business Partner: Chamber of Commerce

How do educators effectively involve aii the varied pub-
lics in a school’s operation? Communication and involve-
ment in decision making are the key. Gilbert Elementary’s
School Improvement Council and the entire school faculty
are organized in six clusters—based on effective schools
research—to brainstorm, plan, and implement educational
blueprints designed to provide the best education for our
children.

Hammond Hill Elementary (K-5)
(Aiken) Principal: Ms. Frances Bell
901 W. Woodlawn Ave. Contact: Julie Gazda

N. Augusta, S. C. 29841 IHE Partner: USC
442-6170

“Model School,” is a project whose aim is to implement a
Model School as a pilot site for reorganizing the school
envirormentto maximizelearning. Components of this project
include ar. interdisciplinary approach to instruction, collabo-
rative Gecision making, infusion of the arts, accommodation
of learring modalities, critical thinking and problem solving
skills, facilitation, and the use of technology to enhance the
learning process.




FHoward Middle (5-8)

(Orangeburg 5) Principal: Thomasina Benson
1255 Belleville Road Contact: Bettie W. Hicks
Orangeburg, S. C. 29115 District: Myrtle McDaniel
534-5470 IHE: SouthCarolina

State University

Teachers are teaming at the fifth and sixth grades for a
more collaborative approach to teaching. A more participa-
tory approach to curriculum and instruction involves par-
ents, teachers, and students self-esteem and decreased be-
havior problems are being nurtured to fruition in our advi-
sor/advisee program.

Irmo Middle - Campus R (7-8)

(Lexington 5) Principle: Phyllis Pendarvis
6051 Westcott Rd Contact: Mac Westmoreland
Columbia, S. C. 29212 IHE Partner: USC-Columbia
732-8200

Fax: 732-8208

We're pumping up for change! The most significant
change is that two-thirds of our student body will be new to
the school. They enter under our new mission statement
characterized by “Success and excellence for all.” Our ex-
panded and improved exploratory program offers 14 new
courses as elective options for our students. Special educa-
tion teachers team with regular education teachers to pro-
vide a bridge for students in the mainstream. Interdiscipli-
nary units of study link learning. Field trips expand the
walls of the school; through modems we access the world.
Every child has a home team, a real family of support:
cooperative learning, study buddies, community service
projects, team celebrations—all form that foundation to
nurture habits of the mind and habits of the heart. Campus
R: The “You're Invited” School.

Johnson Middle (5-8)

(Florence 4) Principal: Earline McClary
112 5. Kershaw Street IHE Partner: Francis Marion
Timmonsville, S. C. 29161

346-4041

Shared decision making among administrators, faculty,
and coordinators will be used to develop a mission for
improved instructional delivery. Systematic planning in-
volving all teachers will be the focus of intensive staff
development.

195




196

Jonesville Elementary (4K-6)

(Union) Principal: Mike Cassels
514 Alman Street Contact: Rita Robinson
Jonesville, S. C. 29353 IHE Partner: Winthrop U.
674-5518 Dr. Glen Walter

Business Partner: Uniblend

All faculty will learn to use participatory decision mak-
ing. The current delivery system for instruction will be re-

vised to use new groupings, classroom management, and
cooperative learning

Joseph Keels Elementary (K-5)

(Richland 2) Principal: Shirley Henderson
7500 Springcrest Drive Contact: Shirley Henderson
Columbia, S. C. 29223 IHE Partner: USC- Columbia
736-8754 Aretha Pigford

Business Partner: Jostens Learning Corp.

A good school has become a great school through restruc-
turing. Joseph Keels Elementary is in the forefront and has
increased student learning through the use of technology,
cooperative learning, heterogeneous grouping, early inter-
vention, performance tasks and alternative assessment, par-
ent involvement, after school program, creative scheduling,
staff development—all through participatory decision mak-

ing.

Kensington Elementary (K-5)

(Georgetown) Principal: Capers Johnston
86 Kensington Blvd. Contact: Mrs. Brooks High
Gerogetown, S. C. 29440 IHE Partner: Charleston
(phone)546-8511 Southern University
(fax)546-0605 Dr. Pat Bowers

Business Partner: International Paper Co.

Ablend of cooperative learning, literature-based instruc-
tion, telecommunications, integrated units of study, emphasis
on learner-based instruction, and parallel block scheduling
with extension classes make learning fun at Kensington for
both children and adults. In addition, shared decision mak-
ing continues to allow us to fulfil our motto: “TOGETHER
WE CAN BUILD A FUTUREY”
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League Middle (6-8)

(Greenville) Principal: Sandra Watkins
125 Twin Lake Road Contact: Terry Roper
Greenville, S. C. 29609 IHE Partner: Furman U.
292-7688

League Middle School has restructured the school gov-
ernance to site-based decision making. Teaming has been
instituted along with cooperative learning, interdiscipli-
nary curriculum units, the adviso/advisee program and
extensive staff development. An after school program (Stu-
dent Success) has been instituted with great success. A

sirategic plan has been devised based on the Turning Points
document.

Lemira Elementary (P-5)

(Sumter 17) Principal: E. W. Baker
Fulten Street Contact: Anita Kieslich
Sumter, S. C. 29150 IHE Partners:

775-0658 Francis Marion University

Clemson University
Business Partner: Follin Travel

REAL (Restructuring Everyone At Lemira) is an educa-
tional collaboration of parents, students, faculty, higher
education, community and business. Phase I focused on
investigation of successful programs and implemented en-
richment classes using parents and businesses. Phase I is
involved with direct collaboration of businesses and par-
ents. A computer lab, utilizing parents and businesses as
volunteers, has been created; a day care center for parent
volunteers is being formed; family math has given parents
and children shared math experiences. Using the Good
Morning Lemira Show to broaucast events and student
recognition and implementing effective instructional strat-
egies will reform Lemira into a successful school.

J. L. Mann High (9-12)

(Greenville) Principal: Fred Crawford
61 Isbell Lane Contact: Pam Rouse
Greenville, S. C. 29607 IHE Partner: Furman U.
281-1150

Through the process of shared decision making at J. L.
Mann High School, a new climateand culture for changehas
been created this year. The most visible transformation has
been implementation of an alternative schedule which pro-
vides flexibility forinstructionand options forevery student.
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Our eight period/alternating day schedule could not have
become areality without the commitment of the instructional
staff and stakeholders to become customers oriented as we

examine the changing roles, rules, and relationships in our
school.

Marshall Elementary (K-4)

(Orangeburg 5) Principal: Gerald E. Runager
1441 Marshall, NE Contact: Nancy Young
Orangeburg, S. C. 29115 IHE Partner: South Carolina
534-7865 State University

Business Partner: Orangeburg National Bank

Cooperative Learning (STL) and technology arealiveand
well at Marshall School. We now launch into the Interdisci-
plinary Approach to teaching, authentic assessment and
flexible scheduling for the new year. If you are interested in
the cutting edge, top of the trend restructuring initiatives,
come on down for a visit!

McCants Middle

(Anderson 5) Principal: Melvin Poore
105 South Fant St. Contact: Dr. Van Roe
Anderson, S. C. 29624 IHE Partner: Clemson U.
260-5145

The major focus of the McCants restructuring team is
changing the instructional delivery system to an interdisci-
plinary approach in curriculum planning. Cooperative
learning for adolescents’ metacognition willbeimplemented.
Shared governance will be the structure for change.

McCormick Elementary School (K-4)

(McCormick) Principal: Jessie Curtis
615 Clayton Contact: Katy Stirling
McCormick, S. C. 29835 IHE Partner: Lander
465-2292 Dr. Joann Boyd

Business Partner: Monsanto/Milliken

Cooperative Teaching is the focus of this joint restructur-
ing with all three of the district’s schools. All faculty will be
trained in participatory decision making. The three school
teams will revise curriculum and share lesson plans.




McCormick High School (9-12)
(McCormick) Principal: George Yeldell
516 Mims Drive Contact: Sandra Calliham

McCormick, S. C. 29835 THE Partner: Lander
465-2253

Cooperative Teaching is the focus of this joint restruc-
turing with all three of the district’s schools. All faculty will
be trained in participatory decision making. The three school
teams will revise curriculum and share lesson plans.

McCormick Middle School (5-8)

(McCormick) Principal: Jirn Nolan

801 Carolina Street Contact: Sandra Calliham
McCormick, S. C. 29835 THE Partner: Lander
465-2243

Cooperative Teaching is the focus of this joint restruc-
turing with all three of the district’s schools. All faculty will
betrainedin participatory decision making. The threeschool
teams will revise curriculum and share lesson plans.

McDuffie High School & Career Center (9-12)

(Anderson 5) Principal: Jacky Stamps
1225 S. McDuffie Street Contact: Ann Clark
Anderson, S. C. 29624 [HE Partner: Clemson U.
260-5160

Business Partner: BASF Corporation

McDuffie is a vocational magnet high school which is
restructuring its curriculum and scheduling and changing
attitudes. Teachers and students share decision making and
plan staff development. The focus is on expanding coopera-
tive learning, participatory decision making, leadership
development of teachers and students, and technology.
Restructuring is daring to do what’s best for students and
teachers and we're daring! So far we’ve upgraded our ninth
grade math offerings, participated in team building at the
Clemson Qutdoor Lab, set up a school within a school for
ninth graders, and next year we plan to implement block
scheduling in academics.
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Mid-Carolina High School (9-12)

(Newberry) Principal: George Kinard
Route 3 Contact: Brenda Stuck
Prosperity, S. C. 29127 [HE Partner: Newberry
364-2134 Dr. Catherine Richard

Business Partner: Midlands National Bank

Teaching Study Skills Across the Curriculum will be a tar-
geted goal for the 1992-93 school year at Mid-Carolina High
School, a third-round associate school. This teaching strategy
will not only involveall students, but will also bring teachers
together ina common effort to which all teachers are commit-
ted. This effort will allow teachers to practice the change
process, the most vital part of restructuring.

Mid-Carolina Junior High (7-8)

(Newberry) Principal: Clarence Chick
Route 3, Highway 76 Contact: Julie Chibbaro
Prosperity, S. C. 29127 IHE Partner: Newberry
364-3634 Dr. Catherine Richard

Who said the middle is not the place to be? At Mid-
Carolina Middle School, that's where the magic is found!
Teaming; advisor/advisee; flexible scheduling; and partici-
patory decision making—all cast a delightful spell upon the
students, faculty and staff, parents and community. The
enchantment continues as Mid-Carolina Midd!e School pre-
pares for its third year of restruciuring and innovation by
adding a school-wide motivational project of bewitching
design.

Morningside Middle (6-8)

(Charleston) Principal: Barbara Cohn
1999 Singley Lane Contact: Sherry Odum
N. Charleston, SC 29406 THE Partner: Charleston
745-7122 or 571-6792 Southern University

Dr. Don Clerico

“Restructuring - A Plan for Success,” involves changing
the school environment from impersonal to intimate; highly
structured to flexible; and fact-giving to skill development in
problem solving. A school-based information system will be
established to strengthen the capacity for successful imple-
mentation of innovations. Project plans also include the
development of a school-within-a-school program, active
parentalinvolvement, and innovations reducing the percent-
age of student dropouts.
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Lonnie B. Nelson Elementary (K-5)

(Richland 2) Principal: Charlene Herring
225 N. Brickyard Rd. Contact: Martha Tucker
Columbia, S. C. 29223 IHE Partner: USC

736-8730 Dr. Heidi Mills

Business Partner: First Union National Bank

Restructuring at Lonnie B. Nelson has been a shimmer-
ing mosaic of knowledgeable teachers and active learners.
We have taken giant steps in professionalism and shared
decision making. We are challenging ourselves to revise
learning in terms of integrated curriculum, cooperative
learning groups, thinking skiils, whole language and alter-
native assessment. We are dedicated and committed to
becoming and remaining a true “community of learners.”

Nichols Elementary (K-4)

(Mullins [Marion 2]) Principal: Judith Pace

P. O. Box 209 Contact: Nedra Powell
Nichols, S. C. 29581 IHE Partner: USC-Coastal
464-3737 Dr. Mary Leiter

Nichols Elementary School is a small, rural school serv-
ing students in kindergarten through fourth grade. Teach-
ers have worked to reorganize grades one and two into
~ontinuous progressclusters called Foundation Classes that
better suit the needs of children six to eight than traditional
classroom organizations. In these classes, teachers have the
same student for two or three years depending on the
individual student’s need. Parents, students, and teachers
enjoy the advantage of having an extended time to develop
relationships. Experienced learners help novices extend
their conceptual base by working together. Teachers have
collaborated to further employ techniques compatible with
a whole language philosophy and moved toward math-
ematics instruction that reflect the developmental needs of

young people.

North Augusta Middle (6-8)

(Aiken) Principal: Franklin Hyers
725 O1d Edgefield Rd. Contact: Angela Burkhalter
North Augusta, S. C. 29841 IHE Partner: USC

442-6200 Dr. Rick Ginsberg

The NAMS Team is a reality in restructuring! Teacher
teams collaborate daily in shared decision making, confer-
ence and plan for students, and support each other in their
professional endeavors. Student teams meet their advisor-
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advisee and interdisciplinary programs daily. Parents and
businesses team with the staff to provide extended learning
opportunities. The School Improvement Council is activeiy
working to increase parent involvement. Increased use of
technologies, improving advisor-advisee, and integrating
content are current initiatives. NAMS is proud to be an

Incentive Award recipient, deregulated, and an Associate
School. .

Nursery Road Elementary (K-6)

(Lexington 5) Principal: Dr. Mary Kennerly
6706 Nursery Road Contact: Claire Thompson
Columbia, S. C. 29212 THE Partner: Francis Marion
732-8475 Dr. Wayne Pruitt

Business Partner: Modern Office Machines

A responsive environment for learning, teacher em-
powerment and parent education provide the foundztion for
synchronizing our school structure with the needs of our
students. Collaborative planning and innovative strategies
allow usto preparethem for the global community of the 21st
century. A new report card, critical and creative thinking
skills, cooperative learning, becoming a Professional Devel-
opmentSchool, useof peer tutors, and anafter-school program
are some of the changes that are helping Nursery Road
School reach its goals.

Oakbrook Middle (6-8)

(Dorchester 2) Principa): Garland Crump
4704 Oid Fort Road Contact: Diane Barnes
Ladson, S. C. 29456 IHE Partner: Coker College
873-9750

Oakbrook Middle School continues to enjoy great success
in its restructuring efforts. Imple-menting the Middle School
Concept has brought about some very positive results. We
will continue to strengthen our efforts in participatory deci-
sion making. We are constantly im-proving in the areas of
interdisciplinary instruction, cooperative learning, and the
utilization of technology.

Pelham Road Elementary (K-5)

(Greenville) Principal: Pat Borenstein
All Star Way Contact: Carole Phillips

Creenville, S. C. 29615 IHE Partner: Furman U.

281-1234




Shared governance will be used to create a climate for
changeand to elevate the professionalism of teachers. Teams
will investigate multi-age grouping, cooperative learning,
and curriculum integration.

Pendleton Junior High (7-8)

(Anderson 4) Principal: Joyce Beckett
902 East Queen Street Contact: Linda Swindt
Pendleton, S. C. 29670 IHE Partner: Clemson U.
646-8030

Business Partner: Michelin; Lisa Snead

New life is emerging from the ashes of the old educa-
tional way at PJHS. Budgeting, scheduling, teaming, and
goal setting—all have been tackled with fervor through
participatory decision making. Next year'semphasis—more
effectiveteaming, cooperativelearningand interd.sciplinary
units. We're on a roll!! Changes are translating into good
education for our kids.

Pleasant Grove Elementary (PreK-2)

(Marion 3) Principal: Willie Sue Best
Route 1, Box 403 Contact: Esther Richardson
Mullins, S. C. 29574 IHE Partner: Francis Marion
423-0990 Dr. Tom Sills

The school-based management team has developed
several programs to enhance reading. The most popular are
DEAR (Drop Everything and Read) and “After the Bell.”
Both programs have changed the school climate as well as
the community relations. One of the next year’s projects will
be the “Student Radio Reader.” We are looking forward to
an interesting and productive year.

Rains-Centenary Elementary (3-6)

(Marion 3) Principal: Dr. Don Butler

Rt 1 Box 413-A Contact: Victoria Belin
Mullins, SC 29574 IHE Partner: Francis Marion
423-4920 Dr. Tom Sills

Cooperative Learning! Participatory Management! Sound
Good? Please read on.

Cooperative Learning is a process that reinforces the
ideathat critical thinking, problem solving, and creativity is
enhanced when these skills take place in a group. This
process, supported by participatory management, provides




fundamental elements for a Win-Win environment. These
systems are in place at Rains-Centenary Elementary School.
Also, we have a restructured and extended day program

(3:30-6:00) to take formal classes and activities beyond the
bell.

Ravenel Elementary (1-5)

(Oconee) Principal: Cathy Watson
1700 Davis Creek Rd. Contact: Sybil Sevic
Seneca, SC 29678 IHE Partner: Furman U.
885-5026

Theschool-wide implementation of cooperative learning
with both students and the faculty and a staff shared gover-
nance model has created a school climate at Ravenel where
teamwork dictates the learning process. Our “Challenge”
program involves all students and a host of parent and
community volunteers in a weekly activity period where
emphasis is on increasing higher level thinking skills, prob-
lem solving, and developing social skills. While providing
worthwhile growth for students, the “Challenge” program
also enables grade level teachers the opportunity to meet as
collegial support groups for team planning and unitdevelop-
ment. An emphasis on and integration of the Fine Arts into
other curriculum areas along with the phase-in of a whole
language/ literature-based approach to reading round out
the restructuring efforts which have become an integral part
of Ravenel.

Six Mile Elementary (K-6)

(Pickens) Principal: Glenn Turner
526 North Main Street Contact: Nancy Gordon
Six Mile, S. C. 29682 IHE Partner: Clemson U.
868-2352

Six Mile intends to create an atmosphere of collaboration
and participation in restructuring their school to meet the
needs of all students. Their goals include increasing opportu-
nities available tostudents; developing a sense of community
ownership of the school and its programs; and increasing
community involvement in the school; increasing facuity
moral and total involvement of the faculty in school decision
making.




Socastee High (9-12)

(Horry) Principal: Myra C. Bryan
4900 Socastee Blvd. Contact: David Beaty
Myrtle Beach, S. C. 29575  IHE Partner: USC-Coastal
293-2513

Socastee High School has in place site-based decision
making teams to address literally every aspect of traditional
secondary education. A ninth grade School-Within-A-
School, restructured social studies and science curriculum,
and six faculty teams are in place currently. In 1992-93,
Socastee High School will implement a total “choice” sys-
tem of course selection rather than “leveling;” block
scheduling; and changes in homework and grading practices.
Helping parents, students, and teachers adjust to change
and be vital players in productive restructuring is the focus
of staff development, parenting workshops, and student
forums.

South Aiken High (9-12)

(Aiken) Principal: James Dawsey
232 E. Pinelog Rd. Contact: Marion Gary
Aiken, S. C. 29803 IHE Partner: USC
641-2600

The restructuring teams will use shared decision mak-
ing to provide flexible scheduling in an extended school
day. Before and after school remediation and enrichment
classes will be offered in collaboration with Aiken High.

South Fant Elementary (1-5)

(Anderson 5) Principal: Mr. Jason Rucker
1700 South Fant Street Contact: Gary Bruhjell
Anderson, S. C. 29624 IHE Partner: Clemson U.
260-5200

Restructuring efforts at South Fant are causing students,
teachers, parents and the whole community to do a back-
stroke regarding their views of public education. Through
funds provided by the Center for School Leadership and a
TARGET 2000 grant, the scen« at South Fant has changed
drastically.

Thesechanges include the use of interdisciplinary units,
continuous progress, computer assisted instruction, coop-
erative learning, multi-age grouping, and Reading Recov-
ery techniques. An after school dropout prevention pro-
gram called KISS (Kids in School to Stay) offers students an
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opportunity to get additional help with assignments and to
extend learning beyond the classroom. A case worker helps
todevelop parenting skills and a group of local professionals
has committed itself to assisting with instruction and devel-
opmental skills. These factors along with a newly remodeled
attractive physical plant has given the term “school” a whole
new meaning to the South Fant family.

Southside Elementary (3 & 4))

(Chester) Principal: Martha Taylor
72 Bypass Contact: Teresa Mann
Chester, S. C. 29706 IHE Partner: Winthrop U.
377-4641 Dr. Ray Dockery

As an Associate School with the Center For 5chool Lead-
ership, Southside Elementary School has made tremendous
strides toward becoming a model school. Cooperative learn-
ing, team teaching, creative scheduling, faculty develop-
ment, shared decision making and site-based rmanagement
are now aspects of the continuing development this school
has undertaken.

Southside High School (9-12)

(Greenville) Principal: Judy Davis
100 Blassingame Road Contact: Deborah Tate
Greenville, S. C. 29605 IHE Partner: Clemson U.
299-8393 Dr. Jack Flannigan

Gone!Going! Going! Southside’s gone global! Southside’s
going high-tech! Southside’s going forward! With the only
International Baccalaureate and International Studies pro-
grams in the state already in place, we’ve become an Associ-
ate School. The result so far? We’ve adopted a brand new A/
B Flex schedule for 1993-94. In the works for 1992-93? More
participatory decision making, interdisciplinary teaching,
more business and college partnerships, and site-based
management. Sure, real change is real hard. But, we’ve gone
ahead; we're going to restructure; and we’re going tobe ready
for the 21st century.

Southside Middle School (7 & 8)

(Florence 1) Principal: Patricia Slice

200 East Howe Springs Rd. Contact: Susan Rae
Florence, S. C. 29505-5008 IHE Partner: Francis Marion
664-8467 Dr. Jeff Lee

Using shared decision making, the students, teachers,
and administrators at Southside Middle School have taken
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the first great leap in restructuring. Staying with a student-
centered and success-oriented approach, our restructuring
willinclude: teaming, flexible scheduling, and an enthusias-
tic advisor/advisee program. We have added innovative
approaches in the use of telecommunications, teaching
methods, and parent/community involvement.

St. Andrew’s Parish High School (9-12)

(Charleston) Principal: Robert Olson
721 Wappoo Road Contact: Laura Moody
Charleston, S. C. 29407 IHE Partner: Cellege of
763-1533 Charleston

Dr. Eve Coleman

Teachers and students at Saint Andrew’s Parish High
School are proving that the world is their oyster. They are
using threedifferent telecommunicationssoftware programs
to link St. Andrew’s to the rest of the world. The students
have participated in the Kids-Net ‘92 program on Cufan,
have researched on-line using Dialog, and are helping to
publish a global newspaper with students from Ontario,
Canada to Tokyo, Japan. They are proving that if the world
is an oyster, then telecommunications is their knife.

Swansea High (9-12)

(Lexington 4) Principal: Larry Rabon

500 East First Street Contact: Sandra Sarvis
Swansea, S. C. 29160 THE Partner: USC-Columbia
568-3881

Teachers will use participatory decision making to de-
velop a vision for new curriculum, cooperative teaching,
and actual assessment. Cooperative learning and interdisci-
plinary approaches will be used.

Terrell’s Bay High (7-12)

(Marion 3) Principal: Charles McFaddin
P. O. Box 335 Contact: Annie Mae Hunt
Centenary, S. C. 29519 IHE Partner: Francis Marion
362-0011 Dr. Tom Sills

Business Partner: Marion National Bank

Participatory decision making teams are developing an
integrated curriculum and implementing new methodolo-
gies of teaching. Continued analysis of community, busi-
ness, and parent needs incorporated with proven methods
from other restructured schools will be used to improve the
educational system at Terrell’s Bay High.
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Timmonsville High School (9-12)
(Florence 4) Principal: Marion Newman
Market Street Extension Contact: Marion Newman

Timmonsville, SC 29161 IHE Partner: Francis Marion
346-4046

Timmonsville High School is venturing on the cutting
edge of educational reformin an effort to inculcate equity and
excellence forallits students. Restructuring initiatives imple-
mented or about to be initiated include: participatory deci-
sion making, site-based management, cooperative learning,
curriculum revisions, de-tracking, and advisor/advisee.

Luther Vaughan Elementary (CD-6)

(Cherokee) Principal: Dr. Lucious Jones
192 Vaughan Road Contact: Jane Harmon
Gaffney, S. C. 29340 IHE Partner: USC - Spartbrg
489-2424

Cooperative Learning is aliVe and well; whole lAnguage
floUrishes; forGing entHusiastic vAughan StudeNts.

Webber Elementary (K-8)

(Richland 1) Principal: Lilly H. White
140 Webber School Rd. Contact: Tanya Smith
Eastover, SC 29044 IHE Partners: Benedict
353-8771

“Interdisciplinary Curriculum Supported by Technol-
ogy” emphasizes an interdisciplinary approach to teaching
and encourages team teaching. This project focuses on active
student learning, integration of curriculum, community in-
volvement and building of a knowledge and experience base
through attendance at workshops and on-site school visits.

Woodland Heights Elementary (K-5)

(Spartanburg 6) Principal: Bob Pettis

1216 Reidville Road Contact: Mary Hightower
Spartanburg, S. C. 29301 IHE Partner: USC - Spartbrg
576-0506 Business: Piggly Wiggly

School at Woodland Heights will not be “business as
usual” in the 21st century. Utilizing teacher leadership as the
catalyst for change, our teachers are exploring new avenues
for the delivery and structure of our educational program.
Team building, site visitations to exemplary schools, and
participatory decisionmaking will revitalize our staff and aid
them in formulating a school vision that will guide the
preparation of our students for working and living in the next
century. '
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In November 1992, the Center for School Leadership
expanded its school restructuring network by adding
“Partner Schools.” Each Partner School foxms an alliance
with an Associate School to pursue similar curriculum
restructuring. They visit and at times plan joint staff
development. “Each one teach one” is the motto of the
expanded network. (THE = Institution of Higher Educa-
tion; AS = Associate School.)

Berea High
Greenville County School District
515 Ber( 1 Drive

Greenville, SC 29611

294-4200

Principal: Harold Batson

Contact: Linda Merriam and Brenda Benton

IHE Partner: Furman University
Judy Lehr

Business Partner: Capco, Inc.

AS Partner: Socastee High

Blenheim Middle

Marlboro County School District

PO Box 8

Blenheim, SC 29516

528-3202

Principal: Cherryl Charpia

Contact: Mike Kenney

IHE Partner: Coker College

John Foster
Business Partner: Oak River Mills

AS Partner: Carolina Elementary
Brown’s Ferry Elementary
Georgetown County School District
Rt.4, Box 700
Georgetown, SC 29440
527-1325
Principal: Marthena Grate Morant
Contact: Marthena Grate Morant
IHE Partner: USC-Coastal

Virginia Stanley
Business Partner: Morant & Morant, Attorneys
AS Partner: Kensington Elementary

THE CENTER'S
PARTNER SCHOOLS
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Crosswell Elementary

Pickens County School District

161 School Road

Easley, SC 29640

855-8160

Principal: Henry Hunt

Contact: Henry Hunt

IHE Partner: Furman University
Herb Tyler

Business Partner: Duke Power Company

AS Partner: Dacusville Junior High

East Greer Elementary

Greenville County School District

200 Morgan Street

Greer, SC 29651

848-2351

Principal: Carol Sherron

Contact: Carol Sherron

IHE Partner: Converse College
Martha Lovett

Business Partner: Ratterree-James, Inc.

AS Partner: Pelham Road Elementary

Fort Mill Primary

York School District Four

110 Munn Road

Fort Mill, SC 29715

548-4677

Principal: Molly Coggins

Contact: Molly Coggins

IHE Partner: Winthrop University
Ray Dockery

Business Partner: Rotary Club of Fort Mill

AS Partner: Fort Mill Elementary

Greenville Street Elementary

Abbeville County School District

600 Greenville Street

Abbeville, SC 29620

Principal: Robert McClinton

Contact: Debbie Hite

IHE Partner: Erskine College
James Gettys

Business Partner: Banker

AS Partner: South Fant Elementary
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Laing Middle
Charleston County School District
2213 Highway 17 North

Mount Pleasant, SC 29464

849-2809

Principal: Walter Pusey

Contact: : Walter Pusey

IHE Partner: The Citadel
Terry Siskind

Business Partner: Town of Mount Pleasant

AS Partner: Morningside Middle

Lakeview Middle

Greenville County School District

3810 Old Buncombe Road

Greenville, SC 29609

294-4353

Principal: Brenda Gilliam-Humbert

Contact: Rhonda Fulmer

IHE Partner: Furman University
Judy Lehr

Business Partner: Henkel Corporation

AS Partner: Dacusville Junior High

Marrington Middle

Berkeley County School District

109 Gearing Street

Goose Creek, SC 29445

572-0313

Principal: Leonard Turner

Contact: Alan Wilson

IHE Partner: College of Charleston
Edward Lawton

Business Partner: Naval Weapons Station

AS Partner: Oakbrook Middle

McClellanville Middle

Charleston County School District
711 Pinckney Street

McClellanville, SC 29458
887-3232
Principal: Diane Ricciardi
Contact: Diane Ricciardi
IHE Partner: The Citadel
Terry Siskind
Business Partner: WCIV-TV4
AS Partner: Momingside Middle
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Mellinchamp Middle
Orangeburg School District Five
305 Murray Road
Orangeburg, SC 29115
534-8044
Principal: Lora Fogle
Contact: Lora Fogle
IHE Partner: SC State University
Walter Childs
Business Partner: Burger King
AS Partner: Marshall Elementary
Moultrie Middle
Charleston County School District
645 Coleman Boulevard
Mount Pleasant, SC 29464
849-2819
Principal: Michael Cox
Contact: Michael Cox
IHE Partner: The Citadel
Terry Siskind
Business Partner: Town of Mount Pleasant
AS Partner: Momingside Middle
Myrtle Beach Middle
Horry County School District
1 3301 Oak Street
Myrtle Beach, SC 29577
448-3932
Principal: C.E. Bolton
Contact: C.E. Bolton
IHE Partner: USC-Coastal
Mary Leiter
Business Partner: A&l, Incorporated
AS Partner: Socastee High
North Myrtle Beach Middle
Horry County School District
655 Highway 90
Little River, SC 29566
249-2954
Principal: Mike Blanton
Contact: Johnny Calder
IHE Partner: USC-Coastal
Gilbert Hunt and Ja~k Cundift
Business Partner: Kroger
AS Partner: St. Andrews High
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Newberry Middle
Newberry County School District

1329 Nance Street

Newberry, SC 29108

321-2640

Principal: Robert Heath

Contact: Jane Crawford

IHE Partner: Newberry College
James Wilhide

Business Partner: Louis Rich Company

AS Partner: Irmo Middle-Campus R

Northwest Middle

Greenville County School District

1606 Greer Highway

Travelers Rest, SC 29690-9293

834-6434

. Principal: J.T. James

Contact: Cynthia Blankin

IHE Partner: Furman University
Zach Kelehear

Business Partner: Milliken, Enterprise Finishing

AS Partner: Southside High

Pacolet Elementary

Spartanburg School District Three

PO Box 99

Pacolet, SC 29372

474-4060

Principal: Richard Wheeler

Contact: Richard Wheeler

IHE Partner: USC-Spartanburg
Judith Prince

Business Partner: Vulcan Materials Company

AS Partner: Cannons Elementary

Pontiac Elementary
Richland School District Two

500 Spears Church Road

Elgin, SC 29045

699-2700

Principal: Richard Inabinet

Contact: Beth Elliott

IHE Partner: USC-Columbia
Chris Ebert

AS Partner: Keels Elementary

213




4

Sampit Elementary
Georgetown County School District

Route 1, Box 242
Georgetown, SC 29440
527-4411
Principal: Maudest Rhue-Scott
Contact: Maudest Rhue-Scott
IHE Partner: USC-Coastal
Mary Leiter
Business Partner: Morant & Morant, Attorneys at Law
AS Partner: Kensington Elementary
Sims Middle
Union County School District
Route 3, Sims Drive
Union, SC 29379
429-1755
Principal: Thomas Sinclair
Contact: Thomas Sinclair
IHE Partner: Winthrop University
John Sanders and Patrice Gist
Business Partner: U.S. Army
AS Partner: Fort Mill Middle

Slater-Marietta Elementary
Greenville County School District

601 Slater Road

Marietta, SC 29661

836-3219

Principal: Janet Welch

Contact: Janet Welch

IHE Partner: Furman University
Carol Nogy

Business Partner: Slater Human Services

AS Partner: Pelham Road Elementary

Southwood Middle

Anderson School District Five

1110 Southwood Street

Anderson, SC 29624

260-5205

Principal: Patricia Seawright

Contact: Patricia Seawright

IHE Partner: Clemson University
Don Fuhr

Business Partner: Owens Corning

AS Partner: McCants Middle
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St. James Middle

Horry County School District
9775 St. James Road
Surfside Beach, SC 29575
650-5543
Principal: Wendell Shealy
Contact: Wendell Shealy
IHE Partner: USC-Coastal
Dennis Wiseman
Business Partner: Jones Intercable Incorporated
AS Partner: Socastee High
Stone Elementary
Greenville County School District
412 Wilton Street
Greenville, SC 29609
241-3257
Principal: Dwight Hettinger
Contact: Dwight Hettinger
IHE Partner: Lander University
Joann Boyd
Business Partner: Piedmont Olsen Hensley, Inc.
AS Partner: Baker’s Chapel Elementary
Timrod Elementary
Florence School District One
Route 1, Box 196
Florence, SC 20506
664-8454
Principal: Linda Huggins
Contact: Linda Huggins
IHE Partner: Francis Marion University
James Potterfield
Business Partner: E.I. Dupont, DeNemours and Co.
AS Partner: Gilbert Elementary

Travelers Rest Elementary
Greenville County School District

200 Hawkins Road

Travelers Rest, SC 29690

834-6424

Principal: Reba Wilkins

Contact: Reba Wilkins

IHE Partner: Furman University
Lesley Quast-Wheatley

Business Partner: City of Travelers Rest

AS Partner: Brushy Creek Elementary
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Travelers Rest High
Greenville County School District

115 Wilhelm Winter Street

Travelers Rest, SC 29690

834-6464

Principal: Randall Dozier

Contact: Harvey Choplin

IHE Partner: Furman University
Bing Somers

Business Partner: Milliken Company

AS Partner: J.L. Mann High

Westminster Elementary

Oconee County School District

206 Hamilton Drive

Westminster, SC 29693

647-3057

Principal: Kathy Whitmire

Contact: Kathy Whitmire

IHE Partner: Furman University
Herb Tyler

Business Partner: U.S. Engine Valve Corporation

AS Partner: Ravenel Elementary

White Knoll Elementary

Lexington School District Two

132 White Knoll Way

West Columbia, SC 29170

957-7700

Principal: Darrell Barringer

Contact: Dianne Cain

IHE Partner: USC-Columbia
Amy Donnelly

Business Partner: Traditions Press, Inc.

AS Partner: Gilbert Elementary

Whittemore Park Middle

Horry County School District

1808 Rhue Street

Conway, SC 29526

248-2233

Principal: Marjorie Mclver

Contact: Marjorie Mclver

IHE Partner: USC-Coastal
Dennis Wiseman

Business Partner: Conway Ford

AS Partner: Conway Middle
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Williams Middle
Florence School District One

1119 North Irby Street

Florence, SC 29501

661-8162

Principal: Larry Jackson

Contact: Larry Jackson

IHE Partner: Francis Marion University
Wayne Pruitt

Business Partner: Sarah Lee Hoisery

AS Partner: Conway Middle

Wren High

Anderson School District One

905 Wren School Road

Piedmont, SC 29673

232-4842

Principal: James P. Johnson

Contact: James P. Johnson

IHE Partner: Central Wesleyan Coliege
Hal Robbins

Business Partner: NCR Corperation

AS Partner: . J.L. Mann High




RESTRUCTURING GUIDE
READER RESPONSE FORM

Please return this form to us so that we can make the Fall 1993 edition of Changing South
Carolina’s Schools more comprehensive to meet your needs for restructuring.

B Keep these parts because they were the most useful:

B These parts were not useful to me:

¥ Please add information on:

Q Please add information about my school or restructuring effort in your next
edition. The complete information is attached.

Deadline: June 30, 1993

Return to: Dr. Barbara Gottesman
Center for School Leadership
142 Withers - Winthrop
Rock Hill, SC 29733
1-800-768-2875 fax / 803-323-2494
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