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Foreword

Carly childhood is important in itself as well as being che foundation for the rest
of life. Young children have the right to expect education of a high quality so that
they can experiencea broad and balanced curriculum which fosters theirall round
development and capacity to achieve.

The title ‘Parctners in Learning” highlights some important messages contained
in the guidelines. The partners are children, parents and staff. Staff and parents
have to be in regular contact so that together they can support the child’s
developmenc. Within pre-five establishments, the quality of interaction between
adults and children is a crucial feature of the partnership which enables the
individual child to develop the art of learning. The word “learning” reminds us
that good practice is not only about providing interesting, relevant experiences
and ensuring young peogle feel happy and secure but also involves identifying
what knowledge, concepts, skills orattitudes are actually being acquired. Adults
who see themselves as leacners are more likely to pass on to children the positive
attitudes which are crucial to subsequent educational success. Promoting
educational achievement not only benefits individual children but also has
potential benefits for the whole community. This good practice in early education
has an important part to play in furthering the regional council’s social strategy.

These guidelines have been shaped by the rich experience of practitione.s across
Strathclyde as well as by evidence from recent research and theory. Staff should
find material which will stimulate thinking as well as practical advice.
Compreherisive in its scope, it should prove a valued reference document. I would
recommend it not only as a tool for use in day-to-day practice buc also for
development planning and staff development. Although directed atstaff working
with children under five I am sure that those who deal with children who have

special educacional needs or whoare in the early stages of primary school will find
much that is of use.

I commend these guidelines strongly to you.

—

Director of Education
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Finding your wav ¢round the guidelnes

Components of the
curriculum

Three major components are identified:

. Processes for learning
o  Contexts for learming
e  Content for leaming

All of these relate to the child as a developing person as well as someone who
acquires identifiable knowledge and skilis.

These three components interact to produce learning outcomes.

The focus is on thinking about these components in detail and what individual
children may need in order to develop as learners.

Putting the curriculum
into practice

Thinking and doing go hand in hand.

a Effective learning and This sub-section examines how the
curriculum can be made accessible and
relevant to every child. There are cross

references to Quality Assurance indicators.

teaching

b Implementation of regional
policy staternents Here the emphasis is very practical, focusing
¢ Playroom management  OR ‘How to.

and organisaton

d Planning for learrung A crucial sub-section which suggeses practical
quescions to ask when devising curricular
plans. Principles which should underpin the

plan are given.

Observation, assessment,
recording and reporting

An overview of assessment in relation to young children.

Evaluation of the
curriculum

This section deals with both internal and external evaluacion. The focus isn
what adults have done ratuier than on children. There are cross-reterences to
Quality Assurance material.

Continuity and
progression

Role of the aduit

A section which deals with managing transitions, home to pre-five
establishments, pre-five establishments to primary school, plus continuity
in learning.

A summary of the variety of things adults do when helping children to learn.
It also lists key adule actitudes which have a positive cffect on learning
partnerships.

o BEST COPY AVAILABLE
ERIC
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At various points in the guidelines, there are suggestions for furcher thought
and action which might be taken when developing practice.

The glossary is given to assist users by indicating how various terms are
defined and ‘or understood in these guidelines,
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G _______ Finding your way around the guidelines

The guidelines have been produced as a resource to be used as a reference
when planning and reviewing the curriculum. It is useful to know what

they contain overzll because this helps to put individual sub-sections into
context.

It is laid out in sections as follows:

® Whatis a curriculum?

®  Values and intentions

%  Thinking about the curriculum
® Components of the curriculum
®  Putting the curriculum into practice
‘ ®  Evaluating the curriculum
®  Continuity and progression

7] Roles of the adult

At the end of the guidelines you will find appendices, a bibliography and a
glossary.

The loose leaf format allows each establishment staff greup to add material
which they find relevanc.

More detail on each section

What is a curriculum? A brief discussion of what is meant by the use of the word curriculum and
offactors which interact to influence curriculum designand implementation.

‘ Values and intentions

o

Mission statement Anoutline of the value base for the curriculum
b Aims for children and practice, plusan indication of the ways in
which values, principles and beliefs, affect
day to day contact between children and
adule.

¢ Essential principles

d Ethos and the curriculum

Values form one important element in the
foundations of the curriculum. There are
cross references to Quality Assurance
indicartors.

Thinking about the a  Childdevelopment&leaming  Knowledge provides a second element in the
curriculum b The chid as a leamer foundations. Together sub-sections a-c are a
Learming in groups reminder ot the importance of understanding

both child development and learning.

d Play and leaming Play is a central feature of young children’s
0 learning. This sub-section highlighes some

important feacures of play.

r Partners in Learmang 0% curneatirm gradeim s 9
' "




Finding your wdy around the guidelines

Partners, o L earne I O cre pdle ey

Major messages in these guidelines are:

High quality outcomes from early education require high qualicy
inputs.

®  Pracciceisultimately based onagreed values and effective management
practice.

e  Asoundknowledge base inchild developmencand learning is required.
The perspective of social interaction theory is particularly helpful.

®  Parents and seaff are partners in helping children learn and develop.
e  Action is based on observacion plus reflection.
e  lLffective learning requires:

- a relevant context;

- interesting concent;

~ acommitted adulc available to give support.

®  Assessment is based on thorough observation and understanding of the
child as a unique individual.

BEST COPY AVAILABLE
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Introduction -

Pre-school education leads toimmediate measurable gainsfor the educational
and social development of young children but only high quality education
leads to benefits which last into adulthood. These long term benefits appear

to derive, not simply from the teaching of specific knowledge, but from the
development of:

anattitude that learning and discovery are valuable for their cwn sake;
- a view of self as an effective learner;

—  aspirations for the fucure;

behaviour that demonstrates commitment and social responsibility.

Parents  Inthe past parents were not seen as having an important part to play in their
child’s learning. What was learnt at home was only seen as significant if
directed by professional staff in cthe shape of homework, or as a negative
influence which cut across what the establishment was trying to achieve.

Current thinking about the contribution of parents challenges thac view. It
builds on:

—  findings from research carried out over almost forty years which
highlight the positive contributions parents can make to a child’s
educational development;

—  understanding that parents are experts on their own children and can
offer particular insights which support the child as learner;

~  the practice of many home based educationai projects which are
founded on the skills already being used by parents in the home.

An essential principle of practice in regional council establishments is that
parents are the prime educators of their children. The central role which
parents play is reflected throughout these guidelines.

The guidelines refer to the role of the ‘adult’ because it is recognised that
many people may influence the development of the child asa learnerand that
it is important to value all contributions to that development. However che
guidelines have been produced primarily for staff. The value of the guidelines
as a tool lies in the hands of those who implement them. What staff do is
crucial for the provision of the right preconditions for effeccive learning and
for the encouragement of children as they learn.

Aims  The broad aims which shape what staff do and the way they organise the
learning environment for children are to:

—  develop self esteem;

-~ empower each child with theattitudes, skills and understanding which
promote effective learning;

- foster achievement;

- encourage the development of positive interpersonal relationships.

11
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Introduction

Values

Theories

Policies

Putting chese aims into action involves thinking about what is worthwhile
and making judgements about what ought to happen. That is why these
guidelines begin wirh sections which deal with essential principles for
practice and the key characteristics which should permeate the ethos of all
pre-five establishments.

The broad aims provide criteria for evaluating day to day activities and rhe
overall experience which children have in escablishments. Further guidance
on ‘what" and ‘how’ is discussed in che sections on the child as learner,
components «f the curriculum, planning and assessment.

From theories of child development and learning, the ideas which have had
the scrongest influence on these guidelines are:
- children actively actempt to make sense of their world;

—  children gain their knowledge of the world in a social and cultural
context;

—~ adules have a powerful role as partners in learning -with children;

-~ thinking develops through social experiences:

put together they provide perspectives on development and learning which
stress the importance of social interaction.

Key policies of the regional council interace with these curriculum guidelines
and shape what is provided.

—  UN convention on the rights of the child

- Social Scrategy for the nineties

- Mission statement of the education department

- Pre-five committee policy principles

- Every child is special

—  Sex education in the education service

—~  Interim policy statement on education in a multi culeural society

—  Scrathclyde Quality Process

- Regional council stance on 5-14, including assessment

Taken together these policies reinforce the responsibility which the education
depart nent has for empowering childrenas len nersand inassisting them to
develop high expectations of themselves and aspirations for their future. The

0-5 curricular guidelines are a contribution to realising the aims of these
policies.

Parteee o bearmng O qure o gz deoes
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ﬁ What is a Curriculum?

It could be said that the whole of young children’s experiences, everything
which they say, do. feel, see, smell, touch, hear or taste make up acurriculum
for those children.

At the heart of this curriculum are children making sense of the world around
them by:

- using their senses to explore and discover;
- relating new experiences to previous learning;

- sharing these experiences with others.

Learning goes on everywhere; while

eating meals;

helping dad or mum; a

f

going for a walk;

playing.

It is not confined to neatly packaged ‘subject’ areas, it involves every aspect
of children’s development. It takes place not only during times of solemn
concentration but also when fun and laughter are predominant.

Some consideradefinition of curriculum which refers to the whole of achild's
experience to be too wide and would prefer ‘curriculum’ to refer only to what
is being offered intentionally tochildren so thatar establishment - educational
aims can be realised. The content of what is offered can includ. knowledge,

skills, atritudes, relationships, ethos and activities. Inaddition toeducational

aimsand content,a curriculum will also be shaped by the methods used when ..
making content available to children. _'"
' 1

“ From the young child's point of view ‘everything” does make upacurriculum,
Learning does o on all the time. However, adults do make intentional
choices when they select aims, content and methods inorder to help children
learn. In these guidelines curriculum development is seen as a partnership
between adults and children. Children too have intentions for their learning.
It is the responsibility of the adult to find out what these are and to use them

to promote the development of the child.

Adults develop a curriculum with young children by supporting their
fearning in a number of ways:

—  ralking and interacting with them;

TN

- showing interest and pleasure in their achievements;
~  encouraging them to share theis feelings, ideas and concerns:

- selecting equipment, resources and activities which nurture children’s
A O natural curiosity and extend their intereses,

E MC Fartners i Learmng 005 codommr g detoe ) 7
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What i a cumcuium?

Creating conditions which foster learning and development starts with
being responsive to chiidren, taking inco account:

—  the processes of learning (how children learn):
—  the learning contexc (where and why children learn):

- the contenc (what is learned):

srogression in learning (1when @ child moves on in learning),
& 8

Careful planning will achieve a flexible progressive learning environment
where children, individually and collectively, are safely, happily and actively
involved inarange of learning processes, and where the quality of interaction
between children and adules supports and guides development.

Planning and putting a curriculum into action refleces che interaction of
many ftactors. Whar follows gives an overview of major factors which make
up not only the general educational experienze of children, buc also the
unique experience of each individual child.

The factors have been grouped under broad headings:

The individual chiid ® personal & social development

® cmotional, physical & cognitive development

special educacional needs

® incerests and motivation

prior learning

Parent and guardians @ expectacions
o values and attitudes

® as partners

€ocial factors o family context/variety of backgrounds
® c¢mployment
o local community facilities and resources
o housing
e diet
® health

Establishment o ethos and philosophy

e resources and learning environment

physical constraints/opportunities of the
building, rooms and locacion

e establishment policies

1 ) Partnecs in lr\.pnu\)‘_ O carneutom citernes
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What is a cumculur!?

Staff ® expectations
® values and atcitudes
® as partners
® craining
e self development
o self evaluation
e flexibility

® quality of interaction

e health
Current educational ® national policies
climate )
® national trends
® regional policies ~ values, principles,
procedures

e variety of philosophical approaches to
education

® 5-14 development/implementation
® budgets

e development planning

® nursery/primary liaison

® appraisal/accountability

o self-evaluation

® admissions policy

a e integration of childrea wich special
educational needs
® integraced services

Assessment & next steps for learning

@ 16
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Values and Intentions for the Curriculum

Mission Statement

The education department has declared its intentions for the service.

Partaer, n Leatrung % carecuhan giodei nes

Mission Statement

We aim to offer:

lducation

§ OF THE HIGHEST QUALITY

We wiill seek to:

provide a full range of courses and services;
enable all individuals to achieve their potential;
supply suitable premises and resources;
encourage access to education throughout life;
foster genuine partnership in education;
promote equal opportunity and social justice;

support economic growth and prosperity.

4!
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Values and intentions for the cumculum

Remember

AIMS

Through the curriculum provided for children, staff
seek to:

develop self esteem in every child

empower each child with the attitudes, skills and
understanding which promote effective learning

foster achievement

encourage the development of positive interpersonal
relationships

13
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Values and intentions for the cumiculum

@ Essential principles for practice
Those who work with young children

|

i *...should recognise that the ralues they reflect are most powerfully expressed by how
they relate to learners: in how they talk and communicate: in how they share
knowledge, skills and ideas; and in the expectations they indicate..."

SCCC. Values in Education, 1991

In order to be effective in educating young children, it is essential to
understand the principles on which practice is based.

Principles are influenced by the values which are considered important by
the society in which we live and work. They form the basis of a philosophy.

Principles inform and direct what is done and help provide a common

a purpose for actions.

An adult’s personal philosophy is based on values and beliefs formed by
experience of life in a particular family and community. Personal philosophy
is also affected by:

values of the organisation m professional values

L

Personal
Philosophy

views of the wider world

a Values are expressed by:

—~  the way in which others are created;

—  the time and eftort spent on particular activities;

—  the level of recognition and respect shown for the beliefs or values of
others.

t Where there is a conflice of values, barriers to communication and
understanding may be erected unless those involved are prepared to discuss,
share and reflect upon, personal philosophies. It is by sharing and questioning

values, atticudes and beliefs chat a staff group transforms principles into
practice.

Y
E MC Partness i Learming 009 crcuinn pudetnes 13
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Values and intentions for the cumculum

1 Essential principles - a summary !

Miwion Strand |

. Each child should be respected as an individual 2
| |

Education is a life-long process 4
' The parent or guardian is the prime educator of the child 5

Family and community piay an important part in each child’s development &7 !

Each child has the right to equal opportunities and social justice 6 -
Each child should be respected as an individual ( Massion Strand 2)
This recognises thac: - childhood is a stage of life to be enjoyed in its own right

—  each child should feel safe. secure and happy

—  ecach child should be helped to acquire self esteem, self confidence and
a feeling of self worth

—~  each child is unique and should be valued and respected

- each child should have opportunities to develop good relacionships
with other children and wich adules

— each child should be encouraged to take an active role in learning and
be supported in the development of autonomy and self-discipline

—  each child ha, individual learning needs

—  each child has individual learning competencies

Education is a life-long process (Mussion Strand 4)
This recognises that:  —  each child brings a wealch of prior learning to any new experience

—  children have a natural curiosity for learning which, wich

encouragement, can develop into lifelong interese and motivation

- each child should be offered broad, balanced and coherent educacionat
experiences which allow for progression of learning

- there should be continuity of learning experiences between the home,

the community, pre-five and other educational establishments

—  transition and change needs support and understanding to maintain
continuity

- voungchildren will benefit particularly from the involvement of adults
who enjoy learning

14 ) Partoens, e Leamng 085 g el
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— e e e MAives and intentiens for the cumicuium

‘ The parent or guardian is the prime* educator of the child (Miivion Strand 5)

This recognises:  —  the role of the parent or guardian as an educator

the inHuence of parencal love and care on allaspects of the development
of a child

-~ that cach parenc can contribute to, and provide, a curriculum

theimportance of statfand parents developing warm, non-judgemental
and effective relationships

the importance of providing opportunities for professionalsand parents
to share complementary skills, informacion and experiences

- thateach parenc is interested in the education of chetr child and should

be given the opportunity to demonstrace this in a variety of ways

‘ (% the sese of the tevm “prime’ rengnises that pavents or guardnans ave vt the snly educators of the
chld T here may he tames tehen due to @ vange of crcrmstances. some paremts ave unable to frelfol thys
role su that others becvme partners mstead. o avard veperttgon. “parens” will he used for 1! byer

feenctzont 1 that capacny for the hild.)

Family and community play an important part in each child’s development
(Mission Strands 5 und 7)

This recognises that: = any change in the circuinstances and paceern of family life influences
the experience of che child

~  each family has different expectations, standards, beliefs and needs

- changes in the local communiey and in the wider world will affect the
child’s experience

- peopleand places in the communicy offer important learning experiences
‘ to each child and family

che sharing of suppore and informacion between seaft, families,

community groups and other agencies enhances the wellbeing and
development of the child

BEST COPY AVAILABLE

| E MC Partoee g earrueyt et e e

Aruitoxt provided by Eic:

S 2




| Vaiues and ntentions for the camcutum

Each child has the right to equal opportunity and social justice (Massion Strand 6) ‘

This recognises that: - each child should be treated fairly and with respece in a non-

discriminatory environment

- eachchild should be given che opportunity to take a fulland active pare
in all.aspects of che curriculum

— each child should have opportunities to experience success

— eachchild should be supported inabsorbing language, culiural heritage
and beliefs

— each c¢hild should be encouraged to respect and apprecizie other o

cultures and communitcies

—~ by developing good relacionships with others. each child can begin o
spreciate similarities and respect ditterences

—  resources and approaches should demonstrate pesitive role models for

each child, reflecting the authority's stance on vqual opportunities

EMC It bartrmee o doamng 10 G g e e
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Ethos and the curriculum

Visitors to pre-five establishments often comment favourably on the positive
atmosphere or ethos which they encounter. Ethos has been defined as “the
characteristic spiric of a community, people or system”. The ethos reflects the
values and principles which permeate every aspect of pracrice. Ethos is
demonstrated in che quality of relationships developed between staff,
childrer, parents and others and has a poweriul effect on both learning and
reaching as che curriculum is put into practice.

If the ethos of the establishment is to ofter a positive contribution to the Hives
and learning of all involved, then staff must pur into action the essential
principles in ways which:

e cncouryge and cnable all children to take full 224

advantage of the learning opportunttics offered 225

227

@ 231
e  encourage discussion of expectattons, values and 235 |

attitudes 5.1.2

| 526

e value and respect the contributions of everyone 212

involved 232

235

b6l
. A

e reflect the nch vanety of the families, homes ar- 612

cultures of children and adults 614

6.1.5

e support and assist those involved to challenge 14

discnmination and promote a safe. welcoming, 62.1
O supportive environment | 623 ]

Note  the figures n boxes used m these gudelnes refor to the Strathdlyde Quanty Proces
Pre Five docament  the Quality Ponters  indicators of poad practice The cross references

e are provuded to highhght common ground between the 05 pudelnes and the quubty
Qo JSSULANCE Process
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Encouraging and enabling children to take full advantage of the learning experiences offered é

Children's personal and social and moral development is shaped by what they
see. hear and absorb from others, primarily at home, but also in the
community or pre-five establishment. For some children, the messag: - chey

; receive trom others abour themselves, therr family and their culture are
positive and encouraging. Others may receive messages which seem to pue

down or ignore their experiences and concerns.

Childrens concepes of class, culture, retigion, gender, race and abilicy, and
the values which they attach to them, are formed very early in cheir lives.
These concepts can be very casily distorted it che children” rolc models have
themselves narrow or negative accicudes and values.

How children perccive and value themselves and others, atfeces their abilicy
to take advantage of learning opportunities. Children (or adules) who feed
uncomtortable or ignored because of their race, gender. family background

or disabilicy may lack contidence in: '

- themselves:

- cheirability to make choices or decisions:

- the value of the contribution they make to a group or community.
It should also be remembered char where a person has stereoryped atcitudes

and prejudices chese can impair the capacity to make choices and decisions
and to contribute to society.

Valuing each individual and pror. «ting selt esteem involves:

- having gh expectations of every child’s ability to achieve:

~  vatuing and building on the experiences and interests of the child:

~  appreciating the richness and diversity of peoples, families, culeures
and communities in society;

- discussing and acknowledging the things we have in common as wedll ‘
as the differences which makes cach child spedal and coique. If we

“treac all children the same”, we deny their right to b different:

- recognising that, at times, we atl need praise. speciat help or support,
more time, allowances to be made, cquipment to be adapred or
individual attention;

appreciating that weall can betstrong and gentle, timidand confident,
neat and messy , co-operative and comperitive . regardless of gender,
race or culeure,

BEST COPY AVAILABLE
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e e+ o e e Values and intentions for the cumiculune

Encouraging discussion of expectations, values and attitudes

“Staff have beon challenged over the last ten years or so to vecognie that thar o n
attititdes. policies and practices miay diverimnate against. and lmit the opportunities

of. some children becawe of their geader, class, altiral backgronnd or \pecial
educational needs.”

™M Lally. The Nursery Teacher in Action, 1991

Beginning to discuss personal experiences and prejudices can be ditficulcand
time consuming, but if adules are concerned that all children have full and
fair access to learning opportunities, then chey muse not only discuss these
mateers in relation to themselves butaiso consider how attitudes and praceice
can be changed as necessary.

A staff have a role to play in expressing a commitment to a positive ethos.

A framework for development within an equal opportunities ¢chos, for both
adults and children, is being devised by Strathelvde Regional Council
Education Deparement. Three areas require to be addressed inacoherent way
to ensure a successful approach.

e Personai and social development
®  Access to a broad curriculum

e  Counteracting prejudice and injustice

Personal and Social
Developmenit

1 self esteem

4 cultural identity
J  assertiveness
J positive relationships

J aspirations

Z N

Access to a Counteracting prejudice
broad curriculum and injustice

1 subject, content and J  historical knowledge

images

2 understanding ssues

2 active learnin .
g J tackling harassment and

2 range of teaching and denigration

learning processes . .
gp 1 developing commitment to

'J non-stereotyped activities the active promotion of
equal opportunity and

2 high acthevement e
gh aceve social justice

26
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Values and intentions tor the curnculum

Valuing and respecting the contributions of all involved

The quality of the relationships which exist between children, parents and
staft will be greatly affected by the extent to which those involved feel that
they are welcomed and accepted by others.

Stercotyped assumptions madeabout race or roles in lite can limit confidence,
expectations, contributions and stifle motivation.

When adults and children feel thae they will be listened toand theirconcerns
taken seriously, then they are more likely to become involved.

Being able to communicate in afriendly, non judgmental way is a feature of
all good relationships and is vital if parents and staftare to work togecher for
the benefit of the children,

Knowledge of individual children and their interests and experiences is
essential for planning learning opportunities. Communication between
parents and staff, and between members of staff, which allows knowledge,
information, skillsand expectations to be shared, is the first step in providing
appropriate experiences. For this communication to be eftective then parents
and staff need to be valued and involved.

This requires:  Time to —~  build friendly relationships
— listen to each other
~  share views and opinions
— discuss conflicting views or opinions
— modify atcitudes and views
Willingness to — accept and share the knowledge and
skills of others

- consider and respect the views and
concerns of others

—  be non-judgmental

- accept that we can all make miscakes

and need support
~  welcome what others feel able to give

- retain a sense of humour

— thank others for their contributions

Access 1o - information and skills

— arange of ways to communicate and
contribute

- support, encouragement and praise
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I Values and intentions for the cumculum

Reflecting the rich variety of families, homes and cultures

In developing an ethos which welcomes, supports and develops the child's
learning experiences, great care muse be taken to ensure that che daily lives
and experiences of young children and cheir families are reflected within the
establishment. Involving parents and others from the community in the
curriculum helps to break down prejudiceand challenge stereotyped actitudes
or ideas. Common concerns and intereses can be shared and difterences
explored. There may be recognition of feasts or holidays as extra special days
in the lives of those involved. Such recognition gives rich opportunities for
sharing joy and celebrations e.g. birth of a baby, Chinese New Year.

Children and their tamilies will be more confident and at ease when they:

Feel - comfortable, welcome, accepted as part of the group, able to
contribute in cheir own way;

See -~ people, pictures, objects, food, equipment and writing from their
0 own and other’s, homes and families;
Hear — names, songs, language, rthymes, stories and music from their

own and other’s, homes and families.

Supporting and assisting those involved to challenge discrimination and promote a
safe, welcoming, supportive environment

“It is not unconmon to be frozen by fear. . . \Wecun be tempted to pretend we Jidn't hear
or see and to wulk away. This fear often stems from thinking that by acting we will
nicrke maitters worse, and that we will not be able to dea! with what happens.”

Playgroup Association, Equal Chances. 1991

Creating an echos which supports children’s self esceem and confidence in
their abilicy to achieve involves:

i Recognising that:

—  prejudice and thoughtlessness cannot be ignored,;

—  action needs to be immediate and obvious; i
—  change takes time;

—  challenging strongly held views can be stresstul for all concerned;
—  explaining, not blaming, helps co-operation;

—  there are people and resources available to assist.

Working together to:
- promoteanenvironment free from limitacions of prejudice orstereotype;
-~ develop communication and understanding;

~  accept that acting positively may mean taking risks and making
mistakes;

“ BEST COPY AVAILABLE
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Aruitoxt provided by Eic:

ety a0d i denuons for the comeulom

The role of the aduit

chink about potential sicuations in advance and work out strategies o
deal with chemy;

answer questions and discuss reasons without embarrassment;

provide role models which help children to recognise, and ceunteract,
discrimination,

To think abont = how professional values link with the aims of the

To do

establishment;
—  how the essential principles are put into practice:

—  how the ethos of the escablishment mighe be described
by a parent;

—  how to use communication skills to strengthen the
ethos.
—  have discussions about the ethos of the establishment

as a staft group and also with parents;

— consider values, principles and cthos in relation ro
development planning.
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S Thinking about the curriculum _

Child Development and Learning

Theories and Practice
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11 s the terrible tuos”,

“He'll do it in his oun good time!”

1S just a stage she's going through!”

“Up till lust week he liked me to help him ~ now all you heay is ‘me do it

“The health visitor says be's ubove average for his uge'.

"She reached all her milestones early”.

"I only have to show him once — he takes everything in”.

These comments are typical of the kinds of things that are often said about
young children. Such comments have been influenced by:

what has been read or heard about the ways in which young children
develop and learn;

assumptions derived from experience of observing young children in
action,

e.g. Astudentissurprised chat Susan(3.2)has successfully completed
a complex 30 piece jigsaw.

The response ro chat surprise could be:
"Yes ~ she's a born problem solver — above average for her age”.

“Yes - she has been given increasingly difficult puzzles 1o do since she was tiny
— it's important 1o structieve the equipment cavefully”.

"Yes - she'll sit for ages when sl.e feels like it — works 1t out by trial und ervor
= she'll tell us when she needs belp or has bad enough'’.

"Yes ~she's very fond of purzzles. I keep an eyeon her and if 1 think she’s stuck,
1"l ask her if she neds help. I ddon’t do it for her =1 talk 10 her ubout wheat she's
done, then give her some ideas 1o start her off again”.

The response chosen would give the scudent a suggestion about the
adule view of the young child as a fearner and what the adule mighe do
as a resule of chat view.

Many cheories have been formulated to explain how young children develop

andl learn. Each of the responses above is loosely based on a different
developmental theory or framework. Each looksat the biological development
of thechildand, toa greaceror lesser degree, the influence of the environment
on thechild'sdevelopment, and providesa means of interpreting observations,
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Thinking about the cumeulum

Maturation theory

Environmental theory

Constructivist theory

Social interaction theory

(sometmes called soca! constructivist)

“She's a Born Problem Solver”

Those who consider that each child inherits their developmental potential
from their parents think that the environment takes second place in the
child’s learning,.

As children mature, they go through fixed stages which can be measured in
‘milestones’. The rate at which children pass through each milestone can be
measured against the ‘norm’ for that age.

The maturation of children is the crucial factor in determining learning and
the pace is set by physical growth. The adult waits until children reach the
appropriate milestone before offering new activities.

“It's important to structure the equipment carefully”.

“Gire me the child until he is severr and I will show you the man™ is a quotation
attributed to the Order of Jesuits. It reflects the importance they placed on
the environment in the development of young children by planning and
shaping the environment, they considered that they were also planning and
shaping children’s development. The learning was “delivered” to children.

In this approach, rewarding “correct’ behaviour is crucial and the learning
approach is often broken down into small, carefully structured steps which
are repeated time and time again.

“She works it out ....”

This emphasises the interaction between children and their environment.
Children learn by internalising what they see, hear, touch etc., and by
reflecting on the experience. The role of discovery learning involving the
child in finding out for itself is stressed. The adult encourages children to
play freely, and responds to requests for attention.

Aschildren mature, their mental processes become more complexand so they
are able to interact ina much more sophisticated way with their environment
to construct their own learning,

Children are said to pass through four fixed stages of development. It is
suggested that children will only be able to do certain things when they have
reached the appropriate stage.

“I don't do it for ber — I talk to ber..."”

In the previous framework, the interaction between children and their
enviconment was emphasised. This theory adds another factor - social
interaction. Children are active in the learning process but need interaction
with others to help them develop and make sense of their learning.

The context of the learning is crucial. Children can be biologically mature
and in a stimulating environment but if they cannot make sense of it, then
developmentand learning cannot take place. Through social experiences and
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Thinking about the curnculum

using language, children take control of their thinking and give meaning of
to their world.

The cultural beliefs, vatues, knowledgeand attitudes of the adults interacting
with children, help the.a to bridge the gap between previous experieace and
new learning. A great emphasis is placed on shared experiences as a
toundation for developing learning. Other children also have a valuable -ole
in sharing and bridging learning.

Phrases such as ‘scaffolding the learning’ are used to explain the support
structure adults can offer children through language, visual clues and
demonstration. Asachild understands and copes with new learning, support
can be gently withdrawn.

implications for Practice  The use and interpretation of theory will have a direct influence on how
adults work with young children. '
Q e.g. If adules think that children inherit their developmental potential,
they might providea stimulating environment but then step back and
wait until children appear ‘ready’ to learn.

If they think that social interaction is the key to learning and development,
then as well as the stimulating environment they would take an active role
in helping children to make sense of their experiences.

In this section only a few theoretical perspectives have been briefly sketched.
Within the guidelines there has beenanattempt to draw on principles which
research has shown to promote effective work wich children. There is still a
great deal that is not known but in recent years there has been a growing
consensus on what promotes effective long lasting results in children’s
learning. No one theory or piece of research is good enough to provide a
comprehensive guide for every eventuality in carly years practice.

These guidelines have been influenced strongly by social interaction theory

0 because of the bridges it makes between the individual child, and the social
. context and the role of the adult.

The role of the adult  To think ubont explanations and assumptions about children’s

learning and behaviour which influence practice:

-~ the extent to which ideas about partnership and
social interaction influence planning,

implementation and evaluation of the curriculum.

To do - discussideasabout child development and learning
with cotleagues;

—  observe thechildren and discuss the ways in which
they appear to be learning and developing.
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Thinking about the cumculum

Children as learners

Aasl

In the past much consideration was given to the view of the young child as
an ‘empty vessel, waiting passively to have learning ‘poured in’ by diligent
adules. Current chinking however offers a different view, one in which
children, far from being ‘empry vessels’, are active learners who from birth
use sophisticated learning strategies which continue to be developed
throughout life. This positive approach emphasises what children can do.

From birth children begin to use the senses they possess to explore the world
around them. As their explorations and investigations continue and develop
and as they seck to exert and to extend control over their own learning,
children become increasingly capable of responding to challenges and of
solving problems.

By remembering and reflecting on the knowledge gained through their
sensory explorations children can create mental pictures which may be stored
away for future use.

Children learn by relating and comparing a new experience to their existing
mental pictures. Whether a child can make sense of a situation or problem
is determined by the extent to which the new situation relates to previous
tamiliar experiences and whether opportunities for discussion are offered.

To the young child, learning does not come in ‘subject boxes’. In their play,
each experience crosses several subject areas and involves many learning
processes, Each child learns in different ways and at different rates. How they
learn, what they learn and the pace of learning is alfected not only by che
child’s own interests and experiences but is also powerfully aftected by their
self perception and selt confidence.

Children have varying methods of approaching problems and will invent
ways of helping themselves remember things. They need time to explore and
use, in their own way and in their own time, materials which they have
chosen toassist them to learn. The adult and child are learning partners. Both
are active participants in the learning and teaching. Both may change, adapt
and grow within the partnership. Both will have opportunities to control the
learning and to reflect upon it

Young children are quick to observe and copy othersand o recognise which
things they do please theadules whoare important to them. [tis by observing
these adules thae childrenabsorband learnateicudes and values and acceprable
ways of behaving,

The quality of the two way relationship between the child and an adule has
an important effect on learning. The adule needs to help the child bridge the
gap, which Vygotsky called the “zene of proximal development’, between
what the child already knows and whae mighe be learned. The adule becomes
the person who “assists the child to achieve today what it will be possible to
achieve unaided tomorrow™,
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‘Learning in groups

The role of the adult
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Participating in social and working groups is an important part of most
people’s lives. Ina nursery setting children have access to a variety of people
with whom they may form such social and working groups and with whom
they may learn.

Children may choose to enter or form a group for their own reasons and
purposes. They may choose to work with friends, they may choose to work
with others who share a common interest or with others who are using
particular resources which the child coo wants to use. These self motivating

groups are often the most creative, fertile and purposetul learning contexts.

Adults, too may have their reasons for encouraging the child to become part
of a group. They may wish to encourage a sense of togetherness, they may
wish to work with particular children o extend their learning or they may
wish to help the children focus more closely on a particular activity or
resource.

A group otters children opportunities to:

share ideas and uncertainties;

|

- offer opinions and explanations;
- explor - issues;

- wlk things ever with others who can share expericnees or progress
learnina,

The group may present new ideas, knowledge or skills foi the ¢hild to
developor practice with othersor later whenalone. Groups can be particularly
useful for developing social skitisand in enabling the very youngest children
to become less egocentric.

The role of the aduit in helping children learn is a complex and challenging
one. It is strongly influenced by adult’s perceprions of children as learners.
It is therefore necessary for the adult:

To think about —  how to be a learner as well as a teacher in the

learning parenership;

—  how tobean effective role model for the child with

regard to attitudes and actions;

- howto'tunein'to the child's mind in order toshare

in the learning that is taking place;

—~ ways in which children might be encouraged
become part of a group;

- how to respond to individual learning needs ina
Zroup context;

~  how children might be helped to develop learning

strategics alone or with others.
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Tu do

provide time space and materials to enable children

to take control over learning:

observe and assess children's learning needs and
competencies;

encourage children to express and extend their

understanding of what has been learned;
share experiences with the child;
provide positive feedback and praise;

support children in developing positive attitudes
towards themselves and Vieir ability to achieve;

encourage children to think aboutand te. appraise
their own learning;

provide opportunities tor children to make choices
and negortiate their own learning;

encourage children to work co-operatively and to
help one another;

encourage children to share responsibility for the
seleccion and maintenance of resources.
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Play

Play and socal interaction

Play and learming

Cartnee, ey
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“pluy is the way in which young children bring their expericnces and veflections on the
world into continuity with theiv own lives und intevests.”

V Hurst. Planning For Early Leamning 1991

Most young children are curious and active explorers of their environment.
As they play alone or share and interace with others, children create rich and
varied experiences which help them to make sense of the world and to
understand people within it.

Children enjoy playing. It is fun and absorbing and provides opportunities
to build upon previous experience, to recall and reflect upon events and to
communicate thoughts and ideas.

While playing children can set their own priorities and develop their own
interests in increasingly complex ways. They can take risks and make
mistakes without experiencing a sense of failure or a loss of confidence.

Although play may havea concrete end product such asa model ora painting,
itis the experience itself, the sharing with others and the meaning which is
taken from it, which has most value for the child.

A carefully planned, organised and well managed nursery environment will
offer children many opportunities to play alone or with others.

Children can be invited to join others playing, they can be supported and
encouraged to play but they cannot be made to play. The need and desire to
play must come from the child. You can take, or send, a child to materials
provided in the hope and expectation that children will play with them but
you cannot make a child play.

As children grow in confidence when wich other children and adules they
become increasingly able to choose to play alone or with other people.

Playing with others gives cthe child a chance to communicate feelings, ideas
and knowledge and to rehearse familiar social roles.

In a play situation which requires others to fulfil particular roles, children
may learn the rules of social interaction; how to be tolerant of others, how to
be flexible, how to share, how to collaborate and how to negotiate with
others. They canlearn how tobe assertiveand how to cope with conflict. They
may also learn about, and celebrate, the similarities and the differences they
discover between and among their playmates. They may learn thay they are
valuable and valued human beings in their own right and, as a result, learn
the value of other people.

Play is a context within which children can develop strategies for learning.
When children are relaxed and absorbed in play which is meaningful for
them they are most likely to reveal what chey have learned, what they can now
do and their potential next steps,
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Focusing on the "how” and “why of play experiences provides children with

a structure tor thinking about learning and supports the development of

understanding. When children play. they combine ditterent learning serategies

which are relevant for chem,
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The roleof the adult  T/hink whout

For the voung child play is o perfect vehicle tor learning asicis while playing

that the processes, context and content of learning are tully integrated,

ways in whichactitudes, valuesand past experience
of play aftece che provision made for children and
expectations of the end products or learning
ouLcomes;

how to support children in their play:

what is necessary to create a stimulacing
environment in which children will find avarieey

of opportunities to extend their learning:

what needs to be done to establish an atmosphere
of security and trust wichin which children will
feel safe to expetiment, take risks and to make
mistakes:

the means of empowering children to take control
and responsibility for their own learning in play,

how to organise and manage the nursery
environment to ensure that each child has time
and scope to play.

allow time for children to explore, initiate and
extend play:

create space in which children may play alone or
with others;

provide materials which are varied and plentiful
and appropriate to the children’sculeure, experience
and interests;

deploy adules who will neicher direct nor cont
but who will be partners sharing ehe play experience
and helping children o reflect on their play and co
express their feelings;

have adules act as observers who assess, monicor

and enrich the phay.
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® Components of the Curriculum

Processes for learning

Practice in early years educacion is based on olfering children integrated
learning experiences through which chey not only acquire knowledge and
skill but also learn how to learn.

Three key components are identified here.

The processes of learning are at the core of the curriculum because they equip
children to make sense of and be an active participant in their world.
Learning does not occur ina vacuum, to have meaning it must take place in
contexts which have relevance and interest for the learner. As wellas learning
processes and contexts, there is also the content of learning. Content should
encompass cognitive, emotional, social, aesthetic, physical, spiricual and

’ moral aspects because the development of the whole child is involved.
Learning
It is the person, the child, who ties processes

together in an individual manner
and takes forward the aims of the

The child

Contexts 1 Content

curriculum.

—~
Learning processes contexts and content are the key components of the
curriculum and interact with one another to produce educational outcomes.
In what follows they have been separated ro allow them to be examined but
high quality educational experience depends on their effective interaction.

A number of terms are used in this part of the guidelines

learning process - aseries of operations which are carried out by the

‘ learner to take learning forward. A process will
require the use of a number of skills.

skill — a practised ability to do something, physical or
mental, competently. All skills involve mental
activiey to a greater or lesser degree.

transfcrmation  ~  theuseofknowledgeand/orskill ina new sicuacion.

Learning processes  Empowering children as learners involves assisting them to:
- acquire knowledge and skills
~ transform xnowledge and skills tor use in new sicuacions
- discover and construce meaning
~  identify and understand their own feelings and those of others

- develop positive ateitudes and expectations of themselves as eftective
learners

‘ -~ take control of cheir own learning.
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Components of the curriculum

A model of learning ] .
What the child What the child does What the child
experiences I - with the experience -> learns
What the child What the child does What the child
experiences with the experience learns
input of new e.g. copying ic, an outcome
material through: experimenting,
reflecting on ic, e.g. knowledge,
e.g. direce "hands-on’ hypothesising, understanding,
experience, constructing an skill,
observing others explanation. change in acticude,
in action, new way of
direce teaching, behaving,
represencations of realising chere is a
experience, question to be
prctures, words asked,
etc. recognising there %
is a problem co be
solved etc.

Control of learning  Within the guidelines, learning processes, skills, atcitudes. feelings and
behaviour are seen as very important in relation to the child’s contro! of
effective learning.

Learning is affected by actitudes and behaviour which, in curn, are affected
by feelings. The interaction between feeling and thinking is two-way.
Thinking can be used to consider how appropriate specific feelings are in
pacticular situations. An understanding of one's own emotions helps to
develop a sense of being in control.

Being effective also involves getting things done, i.e. being able to manage

a task or workload. Being able to get things done is yet another way of @
exercising control over learning.

Learning processes,

X A Enable all individuals to achieve their potential  (Musw uramnd 2)
skills and thinking

Kuowledge alone will not ensure that potential is achieved. Knowledge has
to be allied with skills. To achieve a child needs to be able to think. Initiallv
children grasp information by direct experience and tend to rely on copying
or experimenting as a means of using their knowledge and skills in new
sicuations. Eventually they learn to transtorm that knowledge and skill
through their capacity for reflective thinking. As thinking skills develop and
become more elaborate as a result of increased knowledge and experience of
the world, chiidren begin to combine individual thinking skills into
learning processes. Skills and processes are tools which enable children to
think and take action.

The distinction drawn between askill and a process is notan exact one. Skills
and knowledge can be used together in a variety of processes. ‘
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Components of the cumculum

RIC

Four major chinking processes which effective learners use are:

Reasoning

Problem solving

Enquiring

Creating

examining experience, assessing knowledge and
ideas for relevance, weighing up arguments for
and against, forming an opinion or judgement.

identifying issues, formulating the problem,
secting goals, idencifying possible ways of solving
the problem, appraising them, choosing a preferred
way forward, developing a plan of action and
implementing it.

generating ideas or questions, gathering
information, testing ideas, drawing conclusions.

similar to problem solving but there isan emphasis
on generating new ideas or novel solutions.

Key processes  Skills for use wichin broader learning processes have been grouped into three
categories.

T

key processes

communication

skills for relating to others

investigation

skillsfor thinking things through and putting
thought into action

organisation

skills for ensuring tasks get done

NB In some instances it would be possible to classify a particular item
undei more than one heading e.g. discriminating and classifying sounds has

been put under listening skills but might have gone into gathering infor nation
under investigation skills.

Communication  skills for relating to others

hstening

structunng language

interpersonal expressing and responding

recording

listening  being attentive to sounds and voices

recognising specific sounds and voices

discriminating and classifying sounds/voice tones/meanings of words

recalling seqquences of sounds, words, conversations

checking perceptions of sounds, words, conversations

structuning language  experimenting wich sounds

naming people and objects

constructing phrases, sentences, stories
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Components of the curriculum

denoting position — using prepositions, spatial awareness
linking sequences of activities, events — using conjunctions
using tenses, pronouns, adverbs appropriately

interpersonal expressing  USing questions funcrionally

and responding . o
using eye contact, touch, gesture, facial expression, body posture and

language to express own needs, feelings, ideas, wishes, questions and
instructions and when responding to needs, feelings, ideas, wishes, questions
and instructions of others.

giving and requesting clarification

giving, rejuesting and responding to feedback

extending or elaborating on a description, question, explanation about an
object, event or relationship

recording  selecting and grouping objects and materials C
using symbols — numbers, words, diagrams
using drawings, models etc.
using audio — visual or audio equipment

asking an adult to record B

investigation  skiils for thinking things through and putting thought into action
e  gathering information
° interpreting

applying and transforming L

e  cvaluating

gathering information  being attentive to sensory stimuli —sight, sound, touch, taste, smell @
using all the senses to gain a comprehensive range of information
using memory to make connections
making patterns and regularities :

focusing on particular stimuli - e.g. colour, shape, perfume, pattern,
conversations, sequences of events

naming objects, events, people, etc.
knowing when something happened
knowing where something happened

seeking or using a range of sources of information, ¢.g. people, books, -
pictures, equipment

appreciating that objects have features which do notvary e.g.a jelly stays the
same colour when heated

apprediating that objects have features which canvary e.g. a jelly melts when ‘
heated
Q
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Components of the cumiculi- n

interpreting

applying and transforming

evaluating

organisation

Partners an { carmng 1 Curnne e e

generating questions or ideas

relacing an event, object, story, picture, etc., toown experiences and feelings

comparing similarities and differences beeween whae is known already and
new information

reflecting on or explaining why something is the way it is or has happened
explaining the significance of an object, event, characteristic, etc.
formulating a problem when meaning of information or situation is unclear

explaining the nature of a problem.

manipulating — tools, instruments, equipment
constructing — building and assembling

demonstrating — using body movements, sounds, pictures or other symbols
to show comprehension or to consolidate learning

sequencing — putting things in order in relation toa particular characteristic
or principle

classifying — arranging things or ideas by categories
conceptualising — forming the idea of a class or cacegory of things

hypothesising — considering possibilities and their consequences i.e., what
might happen if ...?

experimenting — putting a hypothesis into action

analysing — breaking something down inco parts, identifying reasons, causes,
consequences

synthesising — putting skills or ideas together
inferring - general patterns from particular instances (induction)
— particular paceerns from general instances (deduction)

drawing conclusions

establishing the purpose of the evaluation
establishing criteria for making judgements
establishing what is relevane evidence
judging the evidence

considering the consequences of the judgement for future learning.

skills for ensuring casks ger done

choosing goals

identifying a preferred course of action — tasks and sub-tasks
estimating time needed

selecting resources — materials, tools, people, equipment
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The role of the adult

3t

deciding in what order tasks or sub-tasks will be carried out

monitoring progress

adapting plan as necessary

persisting with task till completion

To think ubout -

To do -

how children can be made aware of the skills chey
are developing in communication, investigation
and organisation

how to help children to be in control of themselves
and their learning

discuss as a staff group how conversations with
children can be developed and refined to improve
adult understanding of children’s thinking and
motivation

find ways of supporting professional development

in relation to understanding learning processes
and skills
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Components of the cumculum

‘ Contexts for learning

A number of terms are used in this part of the document for which a glossary
now follows,

context - any situation which presents children wich ideas
and has the potential to provide meaningful
learning experiences by building bridgesbetween
that which is familiar and that which is new.

environment - everything chat has the potential to stimulace
and influence the behaviour of an individual or
group.

cultural ~ the way of life of a social group i.e. knowledge,

environment

belief, art, morals, law, custom, patterns of
behaviour, shared understandings, ideas of

Q normality and deviance.

No culture is absolutely consistenc; within che
main culture there will be sub-cultural variations.

interpersonal - that part of the environment which consists of
environment interacting persons and groups in any given
seteing (in this case the pre-five establishment).
It will include pacterns of interaction and social

expectations.
intrapersonal - that part of the environment which arises from or
environment occurs withir ourself e.g. attitudes, perceptions,

feelings, opinions, values, morivations, interest,
ability, i.e. personality.

physical - that part of the environment which consists of
environment objects, symbols, materials, spatial and

é geographic features.
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Contexts for learning

38

A context is any situation which presents children with ideas and which has
the potential to provide meaningful learning experiences by building
bridges between thac which is familiar and that which is new. An etfective
learning context will contain a hook which engages interest and motivates
learning.

What is familiar will be related not only to previous experience but it will
also be filtered through atcitudesand perceptions of selfasa learner. Through
these filters contexts ace judged as interesting, challenging, boring, too
difticule, etc.

The quality of the physical and interpersonal environments has a strong
effect on the degree to which specific learning contexts can promote the aims
of the 0=95 curriculum guidelines.

A final factor influencing how learning contexts are experienced and used is
the broader culture or cultures in which learning takes place.

Learning contexts are therefore created not only by the immediate specific
situation e.g. clay modelling, visit to the shops, play with wooden blocks.

The following factors interact to produce learning contexts which are
individual to the children concerned no macter how similar or familiar they
may appear to others.

— theintrapersonal environment
—  the physical environment
—  the interpersonal environment

- the cultural envircnment
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The intrapersonal environment as an influence on contexts for specific learning

self-perception and
attitudes

previous experience

imagination

Fartner o tegmang 00 ciee 0

S P

e  self perception and attitudes

®  previous expenence

&  imagnation

These provide an intra—personal environment which affects mortivation.

The perceptions and atticudes which promote the broad aims of these
guidelines are:

—  confidence —  sensitivity to others

—  curiosity — enjoying challenges

- perseverance ~  resilience in the face of error
-~ open-mindedness —  being reflective

— wlerance of uncertainey

Children are more likely to develop these percepeions and attitudes and to
see them as valuable if they are in the company of aduits who model such
acricudes and encourage cheir development in others,

Developing learning potencial involves using, as starting points, familiar
situations or contexts which have meaning for individual children.

These familiar situations can be found in the child’s home and community.
Both provide powerful contexts where existing knowledge can be used to
make sense of new experiences. The influence of parents has a strong eftect
onthe child’s perceptions of relationships with others and of the wider world.

Becoming involved with pre-five establishments,

"o builds on the richness of the learning which hus been “embedded” in the expevience
of home and communiry and helps hildven relate that experience to new: lerrning
challenges within a new ser of relationships with other children and adults”,

§ Watt, tarly education The Curvent Debate, 1990

As children move in and between home, community and establishment they
gradually become aware of the wider world and the challenge it presents.

Imagination isanother rich context which children use to develop their ideas
and interests. In imagination risks can be taken, experiments made and
emotions experienced which extend beyond the child's current capabilities,
Imagination allows connections between ideas and experiences to be made
which lead to creative ourcomes as well as early identification with feelings
of others.

48
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The physical environment as an-influence on specific contexts for learning

The physical learning environment refers to both in and out of doors.

A good quality physical environment is well organised, capable of providing
challenges and opportunities for reflection. Use of space will allow for
harmonious play with others as well as individual choice. The general
appearznce will be ateractive clean and well arranged from the child's point
of view. Materials and equipment will support varied activities by children
of different ages. The physical environment should enable children to be
actively involved in their own learning. This should include the ease with
which they can have access to and make choices about materials, equipment
and activities they want. Routines should promote independence and self
management. Equipment which provides independence is particularly
important for children with special needs.

The interpersonal environment as an influence on contexts for specific learning

This includes not only adult/child relationships but also those between
children. Acceptance, respect, encouragement plus the factors mentioned in
the section on valuesand intentions p11-22. Allcontribute toanarmosphere
where learning can go on comfortably. However too much comfort could lead
to a lack of challenge and stimulation to learn more, so there have to be
conversations which help children to focus their thoughts, to investigate
their world and to develop a sense of self. The quality of the interaction
between a child and an adult is a key factor in helping the child ro develop.

Tocreate a positive interpersonal environment for some children will involve
paying actention to non—verbal communication. Adults may need training
in the use of aids and alternative forms of communication. Similarly thought
has to be given as to how all children can be encouraged to use non-verbal
signs and gestures thus creating an inclusive communication neework.

The cultural environment as a context for learning

40

Culture will affect the learning environment by influencing the use of time,
space, the choice and provision of materials, etc. Similarly through their
interaction with others, children learn what is thought to be correct/wrong,
important/unimportant, good/bad, etc. This valuing of some elements of
experience above others can have a pr rful effect on motivation to learn
particular skills or knowledge. It is also within a culture chat children
develop an awareness of moral values and the skill of making moral
judgements.

Adults communicate their understanding of their culture, its norms and
what it values are to the individual child e.g. British culture values literacy
and is less concerned with feats of memory, but in the past, an oral eradition
gave the story teller status. Other cultures may value technical skill and foster
activities which promote it in their children.

As children develop they too pass on to one another eheir understanding ot
the culeure.

Partners m Learmng % catx alars e
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|

| Children who have the experience of a rich coherent culture seem to be able
‘ to engage with another one and overcome any initial difficulties. Children
| whose experience is of a culture which lacks confidence and where there has
been a loss of cultural coots, seem to lack a powerful means for making sense
of the world. Such children are likely to require special help.

3

As children grow up, if they have had educational experiences which
encourage them to enquire and not to take everything at face value, they will
ask questions about their own culture and decide to what extent they want
to adopt it or modify it.

Context is like an iceberg. What appears on the surface is only part of the
picture. An effective context for learning comes from adults who anticipate
what next seeps in learning might be and who respond out of a deep
understanding of how children develop and learn.

é The role of the adult 7o rhink wbont —  ways in which the physical environment might
help or hinder relationships

—  howpositive attitudes to learning in children, staff

and parentsareaffected by the cultural environment

Todo - observe children over a week, note their interests

and motivations use these in developing learning
contexts, taking into account prior learning

L~
¢
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Content for learning

ERIC

« AU Toxt Provided by ERIC

“We need 10 vemember that pumping content mto childyen does not mean that they learn
it. Indeed. most adults find it difficuls 1o remember much of the content they learnt at
school ™.

Tina Bruze. Time t¢ Diay n early chegnooc eduzaton 199!

Content:
° is what young children learn about, knowledge, skills, attitudes;

e s determined by interests, developmental needs and experiences/
opportunities offered;

e isthe fuel for the learning process and gives children something to talk
and think about:

provides a basis for assembling appropriate learning outcomes.

Children will useand respond more productively toexperiences and challenges
if:

- the strategic starting point (the context) has meaning for them;

—  they can learn in an integrated way.

Children deepen their understanding of facts and more particularly of a
concept or idea if they can consider itin a range of contexts. In this way they

develop schema which enable them to make increasing sense of the world.

e.g. theideaofordering can come through placing bricksinaline, standing
in aline of children, rallest at one end and smallest at the other, putting
paint on paper in ordered lines or dabs, laying out a row of counters,
placing milk bottles on the table at snack time.

Similarly, a new skill can be used in various centexts.

On the other hand they will also learn from connecting concepts and ideas
within a context,

e.g. atsnack time the mitk has to be distributed so that everyone can have
some, one to one correspondence is connected to erdering and sharing.
Mitk might also be the focus for links with health. What effect does
drinking mitk have? Or for links with transpore, how did the milk get

here etc.?

Similarly, a new skill can be used in conjunction with others.

e.g. cutting out can be added to drawing and to gluing.

The content of any curriculum should offer opportenities for children to
engage with a variety of cxperiences which promote all areas of their
development. Variety enables children tomake connections and to transform
their learning,.

ol
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Spiritual

Puteens, o punry

and meral
awareness

Content does not only refer to facts — knowing that’ or practical skills
‘knowing how to'. lealso refers to elements which have to do with thinking
Thus there is an overlap between the content and processes of learning

sections. This is because some areas of content can be at one point in time,

- the focus of what is being learnt, resulting in an outcome

e.g. learning how to manage a task
and at another
- a tool for use

i.e. task management can be the focus for whae is being learne but it is also
a process or tool which takes learning forward.

Having learnt how to manage a task by using organisational skills, a child
may then go on independently to construct a den, solve a puzzle or conduct
an experiment.

Thinking and learning how to learn are best acquired and practised in the
context of activities which have meaning. They do not develop in the
abstract The social context and the help given by the adule are crucial.
Children internalise ways of thinking and build mental structures which
provide a scattold for their understanding through adults who provide the
language which enables ideas and objects to be named and conceprualised.
Adults can model ways of learning by thinking aloud and by direct teaching.

Many adults will have had the experience of being asked very searching
questions by young children on life and its meaning. Spiritual and moral
awareness begin to develop in the early years.

Spiritual awareness at this age has a greac deal ro do wich the celebration of
the wonder of life and feelings of awe at aspects of creation. Feelings evoked
by an awareness of self and of others also play a part. As they seck meaning
and purpose in particular experiences young children have opportunicies to
discover what they think is important in cheir relationships and in che
natural world.

Initially children acquire the idea of ‘values” through concrete social
experiences. Through these they begin to give meaning to words like “fair’,
‘respect’, ‘concern’. They may also begin to appreciate thar such words, such
-alues, can influence the way in which decisions are made. In che early stages
of education, children are being introduced to the idea of moral values and
decision making, Example is a powerful means of helping them grasp such
ideas.

Religious and moral education are not compulsory within che pre-five
curriculum but the wopics with which they dealare relevane to children's lives
and personal development. Wichin this sub-section, there are specific areas
of content which may contribute to the development ot spiricual and moral

awareness e.2. inpersonal and social, environmental, expressive and aesthetic.
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The following broad bands provide a
e language and literacy
e  mathematical

e  expressive and aesthetic

" ® environmental

e  personal and social

W ichin thes broad bands, key areas ar

to develop as thinkers and doers, use

framework for content:

e suggested which willenable children
their knowledge and skills for change

and development, absorb their cultureand develop sensicivity toothers. U nder

key areas specific aspects are listed.

i
!
3
)

broad bands

key areas

Language and literacy

building vocabulary
learning language structures
listening and responding
expressing and sharing

exploring print

Mathematical

sorting, matching, ordering
number

shape and pattern

measure

time

money

Expressive and aesthetic

dramatic play
music
art and design

movement and dance

Environmental

Personal and social

53

the natural world

making things work

properties of common materials
how things change

technology

healthy living

the environment

people

self awareness

practical understanding of social
contexts

interpersonal relationships

task management
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These bands of experience are interactive. For example, children may be
involved in the process of exploring colour by mixing shades of liquid paint,
Within this specific learning context, they will engage in various aspects of
content.
e.g. Language and literary ~  building vocabulary

- constructing questions and answers

—  sharing ideas

Mathematical - sorting and matching colours

- sequencing actions

Expressive and aesthetic

learning about colour concrasts
- new art techniques

—  using a specific medium

Environmental —  properties of liquids

- how colours change by mixing

Personal and social —  co-operating and sharing the

materials

Thinking is a part of experience which can be found in all the other bands.
Itisof fundamental importance for learning. From time to time children will
need specific help so that they can think about their thinking and consequently
develop ways of thinking, e.g. stages in problem solving.

It is the role of the adule to introduce new knowledge by i 1ilding on
children’s prior learning. This involves the adult in a flexible ' « ning
partnership in which the children’s natural curiosity and interests provide
opportunities to increase their understanding. Decisions on content are
made by reference to the child in che firse instance racher than by reference
to content alone.

Rather than match the child to rigid pre-selected objectives, this approach
challenges adults to use their knowledge of individual children to anticipate
possible aspecesofcontent meaningtul to the child. Meaningful content used
in relacion to the developmental needs of che child is more likely to produce
well founded learning outcomes. Also, monitoring of content experiences is
necessary to ensure adequate breadth and balance in the curriculum are
mainzained.

The remainder of this section outlines appropriate curriculum content under
the main headings which have already been identitied. It is importane cha:
staft planning and assessment procedures take careful account of these
aspects.

Insome instances it would be possible to clasaify a particular item under more
than one heading.
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Language and literacy

key areas specific aspects

Building vocabulary for:

- naming

- categorising
—  describing
—  positioning
~  linking

- sequencing

Learning language construction of:
structures - phrases

—  sentences
- stories

~  questions
- answers

~  using tenses, pronouns, conjunctions, adverbs and adjectives

appropriately
Listening and — o sounds and stimuli
responding —  to voice patterns and tones

- to questions

—  to commands and instructions
- tov explanations and information
~  toideas and plans

—  tostories and poems

Expressing and - needs
sharing - plans

- feelings

- memories

- ideas

-  reasons

- guestions

-~ information

Exploring print - exploring and enjoying pictures

- using and enjoying books

- recognising print and symbols in the environment

- using symbolic representation: lines, drawings, names, labels

- recognising the features of print — beginning and ending of
books, stories and words, print goes from left to right

- recognising what a letter/word is and that they have meanings

- telling an adult what to print

In each broad band of the curriculum children should be encouraged to
develop their language. In this way they learn mathematical language,
scientific language, the language of the expressive arts, the language of
teeling etc.
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6 Mathematical

key areas curriculum content

Sorting, matching, - pairing
seriation —  matching

~  making sets
—  ordering

Number - names

- sequence
—  symbols
-  counting

—  simple calculations

Shape and pattern —  matching 3D/2D
- naming 31)/2D
@ —  edges and corners
—  symmetry
—  moving and rearranging

—  copying and continuing
- invariance and variance

Measure —  exploration of and contrast in:
size, weight, length, height, volume
Time - time sequences (within activities, day)
— timing mechods (timers, tallying, clocks)
Money ~  barter
—  one-ont exchange
~  coin recognition
E MC Parnees o Ledrney C b oo puade s 47
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| ) Components of the curriculum

Expressive and aesthetic

key areas specific aspects

Dramatic play —  improvise with space and materials .
- use language and gesture in role .
- beinvolved in and respond to storytelling and storymaking o
- respond to and create roles

—  reflect on feelings evoked in pretend situations

Music - respond to and create: * environmental sounds

body sounds

¢ vocal sounds

¢ instrumental sounds
—  make patterns with sounds S
—  explore contrasts, e.g. beat, volume, pitch
- use sound to represent/illustrate _
- enjoy a wide range of songs/games/music @
—  invent instruments e

- make choices about the use of instrurnents, methods and ways of C
presenting musical information I
: . -
X ‘ —  reflect on feelings evoked by sounds e.g. beat, volume

Art and design —  explore and enjoying a range of media
- exploreand experiment with contrasts/similarities of textureand
colour

- explore and experiment with line pattern and shape
—  investigate and use tools and adhesives

—  investigate and use a range of techniques
—  explore and respond to a range of visual/textural stimuli .
- represent objects/feelings/ideas through art s

—  make choices abut materials, methods and ways of presenting R
visual material

—  visualise/imagine before creating

—  create pictures in response to sound oo
—  discuss pictures and artefacts

—  develop awareness of the visual environment
—  make 3-dimensional models

- plan a model or construction

. - explore forms e.g. solid, transparenc, rigid, flexible nE
- recognise colour and make choices about its use o

- reflect on feelings evoked by art

Movement and dance —  use the senses to explore the environment
- exploreand enjoy movement,e.g. bending, strecching, jumping, -
crawling, hopping

- control body movements, e.g. balance, actions, stopping and '

starting

R -~ change speed and direction W
o - move in, to find and share space e
s - respond to a range of stimuli: *  freely BN
) s with direction ‘ :
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Components of the cumculum

Expressive and aesthetic (contd)

key areas specific aspects

Movement and dance ~  match an copy actions/sequences

~  explore and create movement sequences

—~  experiment with apparatus and equipment

—  show control of objects and equipment e.g. pencil, scissors

- make and use rules

- participate in action games/songs

~  participate in team games

—  move creatively to music

~  visualise/imagine how movement will occur in a space before
doing it

~  reflect on feelings evoked by movement and dance.

O
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Environmental

key areas specific aspects

The natural world

develop an awareness of the wonder and complexity of nature

t

develop a caring attitude towards the natural world
~  categorise planes and animals e.g. flowers, vegerables, trees,
mammals, insects, reptiles, fish and birds
—  know names of plants and animals 1n local environment and in
familiar stories
- know about:
« variety of habitars used by plants and animals
«  how and what animals cat,
«  reproduction e.g. tadpole to frog, bulb to flower
« wavs in which animals and plants protect themselves
o effecrs of seasonal changes in animals and plants
—  seasons

- weather
- night and day

Properties of describe:

common matcerials - what objects are made of both natural and manufaceured

o tactile aspects e.g. hardssoft, wet/dry, rough/smeoth

«  uses of common materials e.g. wool for clothes; stone, wood
for building

t

reversible changes e.g. water into ice

- irreversible changes e.g. boiling an egg

- mixeures

—  energy and ways it can be used e.g. heat, light, clecericiey, water
(use of cooker, candle, simple circuit)

- forces and their effects

o effects of pushing., pullirg. floating, leading ro idea of force

« moving and stopping e.g. pulling and pushing a toy

o effecoof gravity

«  magnets.

Technology —  selecr and use tools and materials appropriate for the purpose
- interace with cquipment and applied technology e.g. computers,
o ao-visual aids, light switches, toasters

1

consider the purpose of every day objects (cooker. washing
machine. toaster, lawnmower, whisk, screwdriver etc.)

—  consider the construction of every day objects

making a diagrany or plan.

Healthy living - taking care . personal safety
. road sufety
. play salely
. kt »w when to ask for helps
keeping healthy o diet
. hygiene
. exereise
. know ways in which the environment
can affect their health
Q
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Environmental (contd)

Componcnts of the cumculum

key areas

specific aspects

The environment

Local

- know about major features, natural and conscructed, in the local
environment ¢.g. river, hills, large factory, motorway, park

- uses of buildings and land in local area

- take care of surroundings: at home, in the establishment, in che
local community

—  makeand use a simple map or plan e.g. of establishment, of way
to local shops

—-  goon journeys (e.g. means of transpore, how te use transport)

Distant:

- things we eat that come from distane places

t

holidays in distant places

- musical instruments from distant places.

- think about work done by:

People in the past:

—  develop an awareness of the past through stories

- rerate their own memories and the recollections of members of

their family and community to the idea of time pase

- have opportunities to handle objects and see pictures of a
historical nature

—  have the opportunity to develop an understanding of time
sequences and patterns of events

People and places:

people in the local area
®  parents
¢ those who provide help
¢ people who make things which
are familiar to children
—  know about the daily lives of some children elsewhere compared
to their own.
- meet people from che local community with experience to share
and with whom they can share their experiences.
~  experience and enjoy the celebracion of important events such as
birthdays, naming ceremonies and religious festivals.

People
O
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Components of the curriculum

Personal and social

key areas specific aspects

Self awareness - use of the senses

- body awareness ‘'me/not me’

-  identify and naming senses, parts of body, feelings

- identify intentions and purposes

- consciously relate feelings to situations e.g. happiness, fear,
anger, peace etc.

- develop personal strategies for self control

- acknowledge own achievements

—  identify personal abilities and needs.

Interpersonal skills - active listening — for both facts and feelings

- negotiate

—  co-operate and share

—~  compare ideas

- resolve conflict

- assert

—  give and obtain feedback

—~  demonstrate understanding of and consideration for feelings of
others

—  join and leave groups

Practical —  find out expectations of others in relation to self

- develop awareness of values e.g. telling the truth, fairness,
social contexts -

understanding of

respect the property of others, care for others, torgiveness

—  that they can influence decisions

- develop awareness of the idea of social rules and conventions
- develop awareness of safery aspects

~ identification of helpful/unhelpful people

- adapt behaviour when things go wrong

—  survival skills - feeding, washing, dressing, going to the toilet

Task management - identify and use elements of effective task management:

. choose
. plan

. do

. review

—  use skills of organisation in an individual and group context
—  use skills of organisation to achieve goals relevant ro the broad
bands of experience:

. language and literacy

. machematical

. expressive and aesthetic
. environmencal

Thinking skills should be considered in relation to content. When they are
explained, demonstrated or taughe, it should always be within a context
which has meaning for the child. Thinking skills are roo important to be left
to chance and should be taken into account when planning.

' gl ,,_y‘-.),/.h. e
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Components of the cumculum

The role of the adult To think abomt

To do

what childrenhave been learning about in the past
week in che nursery;

specific learning outcomes achieved by specific
children;

how these outcomes might be used by children in
future learning;

the extent to which the schema which children are
developing are identified as incerests and
developmental needs

identify as a staft group what some children were
learning while engaged in an activity.

Was it worthwhile?

If yes — Why?

If no - why not?

discuss how seaff will know that children have had
experience in all broad ‘bands of experience’.

More on the specific roles of adults follows in the next section — Putting the
curriculum into practice.
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’ Putting the Curriculum into Practice

This section deals with a number of issues which have to be considered when
putting values, intentions and knowledge into action.

®  effective learning and teaching
® implementation of regional policy statements
®  playroom management and organisation

®  planning for learning

Q ()4
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Putting the cumculum into practice

Recognising the
individuality of
each child

+ Aruntex: providsa vy enic

Effective learning and teaching

“not enough attention 15 paid 10 how children learn most effectively and consequently
how teachers can teach most effectively”.

C Atney. Extending Thought in Young Children’, 1950

The aim of effective teaching is effective learning by children. Adules can
assist children by providing good congitions tor learning.

They do this by:

®  recognising the individuality of each child

®  differentiating che curriculum

® observing every day activities and planning on the basis of those

observations.

Effective teaching recognises, takes account of and values the individuality
of each child. It puts into practice the essential principles for practice —
see pl1-16.

What makes a child an individual?

Family and social background culture

T~ (( ) /

previous experiences

—~—

self image
and self esteem

patterns of behaviour attitudes

motivation ___—— TTT——____opmnions

emotional reactions_— ™ personal interests
.
~~ ways of learming

strengths and achievements

Where children have one or more of these factors in common, they may be

used to create powerful and motivating group learning experiences.

B i
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Differentiating the
curnculum
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Putting the cumculum into pracie

Differentiation recognises and values the existence of children's individual
differences in terms of prior learning experiences, motivation, emotions,
abilities and prefterred ways of learning.

Every child may experience difficulties in certain contexts, including:

children with a range of physical or sensory disabilities, intellectual
impairment or combinations of these

- children who are exceptionally able
- children who are bilingual

—~  children whose cultural background is very different from that
represented by the culture of the establishment

I

children experiencing emotional or behavioural difficulties.

Some children wich special needs will not be able to initiate activities by
themselves or to do things spontaneously; for such children, adults will have
to provide more structure and planned support than would normalty be
necessary. Some children will have a record of necds which will shape
individual educationat plans. Detailed individual plans may also be of value
tor other chitdren with special needs but for whom no record of needs has
been established.

Differentiation applies to every child and is directed at serengths as well as
difficulties.

Educators use a range of strategies to meet the learning needs, interests and
competencies of children as individuals and as members of small groups.

The range of stracegies used includes

—  positive attitudes in action

- access to a relevant curriculum

- flexibility in approach

- provision of appropriate resources

- using appropriziely focused communication

Differentiation is not only a mattzr of organising learning experiences, it is

underpinned by a set of actitudes which, when they are put into action,
promote learning.

e}
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Putting the cumiclium imo practice

Positive atcitudes in action can be seen wher:

® indwvidual chidren are encouraged to beleve in a4 !
themselves as learners: 442 1
@ indwidualchildren are aware of the high expectations 232
held of them as learners: 233
® indwidual strengths are identified and built on; 224 |
2310
® weaknesses and obstacles to learning are dentified 222
and ways are devised to overcome them: 228
22.10
|
® groups are used to enable individuals to make 221
positive contributions towards the achievement of a 222
goal:
®  motwation iscreated viathe interestand enthusiasm 22
of individuals and groups: 237
® tasks are designed first to fit the child or group not 224 |
vice versa, 225
® the purpose and value of any task/challenge given to 223
a child or group is made clear
@ children are encouraged to reflect on what has been 225
learnt and on how they tackled the task: 234
® theachievementsand efforts of individual children or 232
groups of children are celebrated. 233

These attitudes in action develop an ethos in whichall children can learnand
feel cheir efforts have purpose and value. They reflect the principle of
respecting each child as an individual.

b7
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_____Futung the cumculum into pracie

A second set of stracegies focuses on making links between children and

curricular experiences so that each child has access to a curriculum relevane
to their needs.

Access to a relevant curriculum can be seen when:

® leaming needs. interests and competencies, including 123
those demonstrated at home are used and built on 12.18
when planning next steps in learmuing for individuals 224
and small groups;

® the views and opinions of the child or groups of 122
children are sought on starting points for learmning; 123

231

®  families are asked to help identify sutable starting 525

0 points for learmning; )

®  workshopsonaspects ofthe curriculum are provided 522
for parents; | 527

®  ways in which parents can follow up. in the home or 522
in the wider community. things the child has been 523
learning in the establishment are discussed by staff
and with parents;

® the environment or resources to facilitate access to 3.1.4
afull range of educational opportunities are adapted. 322
modified or extended, e.g. technology for mobility. 6.1.1
teaching of sign language;

®  assessmentisusedto monitor progress and influence 24.1
future planning; 242

‘ ® progression is built in to forward planning for 1.2.16
individuals and small groups. 1.2.18

BEST COPY AVAILABLE
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Puttng the curriculum i to practice
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Flexibility in approach can be seen when:

children are enabled to develop their leaming in a
range of relevant contexts;

a vanety of experiences and challenges are created
by e.g. devising separate versions of similar types of
task. providing alternative resources to carry out the
same task;

chidren are allowed to select a task. in which they
express an interest (e.g. from a menu):

a series of tasks which become progressively more
difficult is set;

tasks and experiences are monitored to ensure they
do not lack challenge and changes/alternatives are
introduced:

children are given experience of a variety of teaching
approaches and modes of learning:

the reactions i children to various teaching
approaches are monitored and adapted as necessary
for individuals and groups.

time 15 given for children to work at their own pace:
thinking, reflecting, planning, extending, practising or
revising a new skill. process. knowledge:

staffadapt to a child's preferred/chosen approach to
learning (more often it 1s the child who adapts to the
preferred teaching style of the adult),

groups are organised so that children can participate
in a variety of groupings where they use the social
context to help one another to leamn;

time for giving ndividual teaching and feedback is
bullt into plans.

Partnecs i | earming, 0

A chird set of strategies retlect the need for flexibility in approach.

1

122
123

{222

_

224
442

1.2.16

231
24.1

2.2.1
2.2.2

223
224
24.1

224
225
226
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Putling the cum' ulum INto practice

Provision of appropriate resources is the fourch means by which differentiation
and effective learning and teaching happen.

Appropriate resources should ensure:

equal opportunities are considered when providing 6.1.1
materials and equipment; 6.1.4,
615

the range of materials and equipment: 322

—

allows children to become actively involved, 324
make discoveries and achieve outcomes 32:
satisfying to them; 3.24
stimulates children’s imaginations: 222

322

meets the needs of children of different ages: 322
provides opportunities for co-operation and 222
collaboration. 324

Finally differentiation occurs by means of appropriately focused
communication:

Appropriate communication ensures that:

®  specific information is given to children to enable them to learn;

®  whenchildren are seen to have difficulty in talking about or reflecting
on their experiences adults help them find cthe words they need;

®  children are helped to choose a focus for their attention;

®  children are asked to explain/describe what is happening or what they
are thinking;

®  children are helped to become more conscious of what they are doing
by adules who comment on the children’s actions, describing the
relationship between the child'sactions and the effects of those actions;

®  clear instructions are given;

®  children are reassured thac saying 'I don’t know is a suitable point to
start learning. Adulcs then go on to offer assistance.
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Putting the curriculum into practice

The role of the adult

62

¥

To do

To think about

how positive attitudes are put inte practice
how the relevance of che curriculum is judged
whose judgements carry weight?

when planning and evaluating, use the headingsin
this section to check on differentiation

check the appropriateness of resources for the
current group of children in the establishment

discuss as a staff group how communication with

children might be monitored and evaluated for
appropriateness

71
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Putting the cumculum nto practice

Implementation of regional policy statements

A regional policy statement can cover a number of areas.
It may contain any or all of the following:

[.1.3

- astatement of ams and principles

- a strategy for action, reflecting particular values and
activities

- duties laid down in law
- aset of gudelines

—  aset of procedures

Regional policies have a variable impact on the curmculum.

1.3
6.13

The following policies and guidelines will have a considerable
effect:

- UN convention on the nights of the child
~  Social strategy

- Mission statement

- Pre-five policy principles

- Strathclyde Quality Process

- Every child is special

- Theinterim policy statment on education in a multi-
cultural society

- Sex equality n the education service

- Home and school and community

- Health and Safety

- Health promnting educational establishments
- No smoking

~  Child protection procedures

-  European awareness

- Peace education

- Regional policy for arts and culture

- Scottish Office Education Department Programme
5-14

- Ensuring effective learming: a policy on assessment
{forthcoming).

Thecouncilhasalsoadopred specificarticles of the United Nations Convention

on the Rights of che Child as a basis for the policies in the pre-five service.

Article 29 is of particular relevance for the curriculum. Other pertinent
Acticles are 3 (1); 3 (3); 23 (1), (2), (3) and 39. See Appendix | p127-128.
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Putting the Cumculum into practce
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When considering policy the following questions may help to focus discussion

Does this policy have an impact on

the broad ams of the establishment?

pnnciples for practice?

ethos of the establishment?

specific components of the curriculum?
assessment of learning?

criteria for evaluating the curnculum?
continuity and progression?

are there procedures which must be observed?

how wilt a procedure or gudeline affect the role of
each staff member?

is there a need to produce an establishment policy?
who else needs to know about the policy?

how will they te informed?

what impact will the policy have on resources?

what will it be important to monitor in relation to a
particutar policy?

which criteria will be used to evaluate the
implementation?

1.2
L13
.31
1.3.2
5.1
5.1.2
5.1.4

Strathclyde Quality Process indicator 6.1.3 is relevant to this section, i.e.

relevant legislation and regional policies are implemented.
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Putting the cumculum into practice

Playroom management and organisation

The most obvious aspects to be considered under this heading are:

ethos
planning
learning and teaching

observation, assessment and recording

role of the adule

[

[ J

[

[

® Jdifferenciation
[

®  management of space
o

management of resources

‘ The firsesix are explored elsewhere in this document but should be taken into
account when considering the organisation and managemenc of the playroom.

Management of space  Layout of playroom

There i+ no “perfect” playroom, no set pattern of acrangement of equipment

and furaicure. Indeed each playroom is unique in itself as staff take inco
account:

- issues relating to health and safety

- size and shape of room 2.2.1

- position of doors, windows, sinks, vinyl/carpets and 311
radiators 3.1.2

- interests and stage of development of children ._3_'_|.'7_

- furniture and equipment avaiiable

é Where possible, however, playrooms are arranged in such a way as toensure

thac:

-~ overall the environment is organised to enhance 291
learning 311

-~  awde range of areas are provided 312

- dwaders and screens are used to create comers and 312
bays 3.14

- best use 1s made of natural fight 3.17

- Qpponunitues exis. to promote health and safety ;g?
Issues positively

- quiet areas are based away from noisy, active areas
- messy areas are based near a sink

- imaginative play areas convey the feeling of privacy
to children but are still under observation

: shelves/umits are approprately constructed/placed

PA
Q /
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Putting the cumculum into practce

Management of resources

ERIC -

r 66

to allow children to choose and returmn matenals
independently

—~  prowision is made for interest areas

-~ wall display areas are at the correct height to ensure
that chiidren can, if they wish, display their own work

- deorsffire exits and through routes are kept clear

- there s sufficient space for free movement between
areas

- every child has easy access to all areas

- areas can be used flexibly according to individual or
group interests

- access arrangements promote choice, independence
in tearring, discovery and exploration

- physical routines encourage self management and
self confidence.

When planning layout it can be helpful to draw the room plan on large size
paper and use small pieces of coloured paper to represent furniture and large
equipment. Although not drawn precisely to scale, this useful visual aid can
give an indication of space available, traffic patterns ecc.

Outdoor play area

The outdoor area is an integral part of the provision and should always be
considered carefully when planning and organising learning experiences for
children. Staff should make the best use of all outdoor play provision. Even

the most basic area can be developed into an appealing and challenging
learning environment.

Materials and equipment

it is essential that there is a wide variety of natural and man made material
and equipment which is:

- clean, safe and in gocd condition 321 |

- presented in an attractive manner 322

- clearly labelled 323

- accessible to children inways which encourage ther: g%z
to select and return as required 6:| |

- available 1n adequate quantities

checked to ensure that equal opportunities are being
reflected.

The inventory of resources should be regularly updated and annotated so that

resources are used in ways which are developmentally appropriate.

pae
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Putting the cumculum into practice

Staff
Working as part of a team each member of staff should be responsible for:

- carrying out specific duties E__""]

1.4
~-  contributing to planning i 216

- impiementing the planned curriculum

- reacting flexibly to the spontaneous needs of the
children.

As quality staff are our most valuable resource, it is essential that:

- opportunities for staff development and support
. . 2.1.2
should be made available whenever possible 2110
- individual staff skills and knowledge should be -

developed

- staff achievements and strengths should be
acknowledged

- staff should be gwven the opportunity to share
expertise whenever possible.

Time

Time, a scarce resource, must be carefully managed to ensure adequate
priority is given to every aspect of establishment life — from overall
management issues concerning parents, other professionals and the
community, tospecific work withchildren. A crucialaspect of the use of time
is the time available for observation of children so that developmentally
appropriate planning can occur.

Staff need time to

- organuse the environment and activities so that they 216

are free to observe and assess individual children 224
-~ discuss children's work 24
- use all relevant information when planning 523

- target leaming needs of spacific children
- discuss children’s progress with parents

-~ assess when to intervene and when to stand back.

Staff have to recognise that children need time to:

- work uninterrupted 231
- complete tasks to their own satisfaction 232
- listen and respond 2.35

- think, explore and expernment
- reinforce skills

- observe.

BEST COPY AVAILABLE
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Putting the cumculum nto practice

The role of the adult

Ld

To think about

To do

ways in which the layout of the nursery might be
changed topromoteeftective learning and teaching

current arrangements for the management of seaff,
space and time and resources

further possibilicies for outdoor play and use of the
local environment

walk about the nursery and make notes of what
reeds to be done

evaluate current arrangements for use of time,

space etc. with reference to the impace on the
children, seaff, parencs.

[V Y I
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Putting the cumculum into practice

Planning for learning

Helping children to benefit from the aims outlined in the introduction will
involve planning.

The components of the curriculum are:
® learning processes
®  contexts for learning

®  content for learning

All three have to be involved in any plan.

Plans will result in outcomes for children’s learning including new or
extended:

e —  knowledge
- skills
- concepts
—  ways of chinking

- ways of behaving

Remember  Th: model of leasiing given on p32.

What the child -> What the child does > What the child
experiences with the experience learns
)
and

What the child learns (content) will sometimes be a skill or process for

G learning. See p43.

Observationof what goeson in the nursery and reflection on those observations
are fundamental tor planning.

and

Planning for action  Major adult roles are those of plancer and organiser of the curriculum in
action.

Things to think about before beginning to plan:

. organising the environment
o key principles for planning
e forward planning

) pathways to planning BEST COPY AVA,LABLE
O e cvaluating the plan
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Putuing the cumcuium into practice
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Organising the
environment

Key principles

this has already been dealt with on p65-68 .

A number of key principles underlie planning a curriculum for children: .

breadth; balance; coherence; continuity;  progression.

Breadth

.. provides appropriate experiences to ensure coverage of u sufficiently comprehensire
range of arcas of learning.

The structure and balance of the cumicuium 5-14, SOED 1993

Balance

oo the curriculum should be bilanced in terms of the velative covevage of curviculim
areas and in the variety of teaching approaches adopted.

Prinaiples for cumcular planning, pre-5 to post 16, SOED 1988

Coherence

. requires theestablishment of links across the various areasof learning sothat pupils
begin to make connections.

The structure and balance of the curmiculum 5. 14, SOED 1993

In addition, a coherent curriculum should connect with the lile experiences
of the child.

Continuity

.. ensures that learning builds on pupil’ previons experiences and attarmment.

Ti.e suucture and balance of the curiculum, 5-14, S JED 1993

Progression

.. should provide for increasing skill and knowledge both by introducing new: concepts
and activities and by revising concepts and activities in varied contexts.

Education 10-14, n Scotland. CCC discussion papet 986

These principles can be used tocheck on forward planning by asking “In what
ways have breadth, balance, coherence, continuity and progression been
addressed?” They can also be used when evaluating.

When implementing these principles account should be taken of:

prior learning and existing competencies:
~  the development of the whole child;

—  special learning needs of individuals.

L]
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Forward planning

Pathways to planning
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Putung the cumiculum into practice

Planning which is based on observation of current activity in the nursery will
ensure that children are being offered a curriculum which they find interesting
and relevant. This helps children feel confident as they progress through
learning experiences which make sense to them. In this way, coherence,
continuity and progression are put into action.

From experience, an adult can, to some eszent, predict the interests of
children which helps when forward planning. However the longer the
timescale of the plan the more tentative it should be about specific content.

All forward planning should be regularly reassessed to make sure that what
has been planned is:

still appropriate;

in line with the current interests of the children;

—  supporss the learning development of the children.

Given the importance of social interaction in development itis not surprising
that:

—~  common interests will emerge in groups of children;
one child’s curiosity or interests may spark interesc by others:

the curiosity or interests of an adult can have a similar etfect.

Therefore planning, although child centred, need not always focus on
individual children and sometimes a plan originally drawn up with a
particular child or children in mind will grow so that it caters for a much
wider group. On the other hand, a plan for a group can be fine tuned for
individual children.

Flexibility and responsiveness, being ready for the unexpected, are the
watchwords of any planner of a curriculum for young children.

Planning can start with any one of the three components of the curriculum.
There is no rule which says one starting point is better than anocher.
However, these guidelines conceive the curriculum as being driven by the
need to promore development and the processes which enable children to
learn. It is not a curriculum where the primary aim is to ensure that children
have absorbed prescribed knowledge or content. Therefore alchough searting
points for planning may vary, all plans need to be tested by the criteria:

— s this plan developmentally appropriate?
—  will it take forward the processes of learning?

That having been said, it is important to be clear as to the kind of learning
which is desired e.g. mathematical chinking, manipulative skills. All plans
have to keep a balance in relation to process, context and content; be clear
about anticipated learning outcomes and include provision for assessment of
what has been learnt.
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Putting the cumculum into practice

It may be a good staff development exercise to use a variety of pathways and
test them againsr these criteria.

There are six potential pathways

A Process 4 Context > Content
B Process > Content =3 Context
C Context 4 Process b 4 Content
D Context > Content > Process
E Content > Process > Context
F Content > Context > Process

Whichever pathway is chosen, planning is based on
~  caretul observation ;ee P90

- assessment of learning see p92

- principles for planning see p70

One example of a pathway follows. Support materials to go with this sub-
section will include other examples of parnways and of plans.

Pathway A starting with learning processes
Process > Context. > Content

having decided to use a process or a specific skill as a starting point, pathway
A outlines key questions and issues plus a sequence in which vhey might be
considered. This pathway can also be used for skill — context — content, i.e.
where a specitic skill is the focus for starting.

Sequence Key questions and issues
Identify process/skill(s) e  Who are we planning for?
which you want to develop/ e What are we building on?
extend as a result of current e What do we want to do?
. observation of children o Why?
Where do we want to start?
Identity context(s) e Do we want one or more contexts?

Do these contexts have meaning, tor
the child/children?

o Doesthechild's/children’s experience
athome or in the community provide
a CoNtexels)?

e Arechildreninvolvedin theselection
of contexe? 1f not — why not?

e Does the context meet any ol their
interests?

. ]
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e  Does the context provide continuicy/
coherence/progression? If nqt — does
that macter?

e How do we take into account equal
opportunities?

e Howdowetakeintoaccount personal
and social development?

Identify specific content e Does it meet current interests of the
which children will use to child/children? If not — does that
develop the process/skill(s) mateer?

e Is the content suitable for the
particular process/skill?

Do we want one or more contexts?
Is it challenging? Relevant?

What are we building on?

Why .o we want child/children to
learn chis specific content?

e How do we expect content to be

used?
Resources — What is needed? o  Whar role(s) will staff have? Do we
Staff. Time, Space, Materials, have good enough resources? If not,
Equipment can we get them?

e Do resources deal with equal
opportunities issues?

Implementation o Is the plan likely to take forward the
broad aims of the curriculum? If not,
what adaptations can be made?

e Does the piin address the key
principles for planning?

e Is there any further knowledge or
action needed by staft?

e What does our observation and
monitoring tell us about
—nurorganisation and management?
— what che children are learning?

— how their learning is developing?

e Isanyadapting/development needed?

Evaluation and assessment e How will we know whether or not
see too p92 our intentions have been realised in
- knowing whether or not the children’s learning?
the plan worked e What will be done to assess the
learning achieved by individual
children?

How will achievement be recorded?
Who will conteribute to the record?

Then back o the beginning of a new pathway.
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Putting the curmicuium into‘ practice .

74

Selecting a starting
point for a pathway

Selecting context(s) *

Selecting a process or skiil

Observation may show

the child/children demonstrating through behaviour, questions,

struggles to work something out, that opportunities are needed to
consolidate or practice the process/skill in other co~texts.

!

the child/children lack the capacity to do something but based on

knowledge of child development and leacning it seems appropriate to

introduce a new process/skill.

—  that the child/children appear ready to put a number of skills together

into a process.

—  that there are key aspects of particular processes/skills which need

attention.

Selecting specific learning contexts involves cc nsidering children’s

—  prior learning

- experiences in the home and community

- current interests

Context should have relevance to their lives in the family, their community

and their wider world, Within these broad contexts more specific contexts

emerge which can be powerful motivators for learning.

e.g. Chunce happenings

‘The physical environment

Seasonal events

Visits and visitors

Current interests

new shoes
a hole in the road
paint spilling

the water area
the swing park
a smail in the playground

giving presents
growing things
a foggy day

on the train
the dentist is coming
a new baby visits

making dens

geteing bigger
filling and emptying

G
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Putting the cumriculum into practice

Selecting content

Looking at curriculum content is likely to be a familiarstarting poinc for staff
groups when planning.

This approach can have certain advantages:

— by considering the broad bands of content (given in detail in chese
guidelines)icis possible to plan abroad, balanced curriculum involving
a whole range of content possibilities with appropriace links across the
curriculum ‘

- by focusing on the more specific key areas, planners can explore
possibilities for extending children’s skills and knowledge wirhin
these areas working from the staff's understanding of children’s
previous attainments

While che lists of broad bands and key areas provide a useful ‘map’ of

curriculum content, any decision about curriculum plans must of course be

centred on the needs of the children.

The most effective way of ensuring that happens, is as a next step, to:

- carefully consider the most appropriate contexes

ul

—  highlight specific learning processes

In this way staff can be confident that the range of experiences available to
children are varied, interesting and appropriate to their development.

84
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Putung the cumculum into practice

Pathways to planning  Evaluating the plan — discussion prompts

NB. When using these discussion prompts sometimes it may be necessary
to alter che order in which questions are used.

—

On which processes or skills was the plan focused?

o

Why were cthese selected?

s

How successfully were they developed?

BEN

Were other skills or processes learne?

5. How well did the choice of context link with children’s experiences,
interests and feelings?

—  immediately meaningful?
—  required careful linking?

- children were not interested?

What proimpted this choice?
e.g. observation

conversation

guessing

6. Wererthestarting pointsappropriate tochildren’s previous experiences?
—  worked weli?
~  needed ...?
- with hindsight ...?7
7. Whichof the areas of experience were covered? Was one area highlighted
in particular? Why?
e.g. language and literacy
mathematical

environmental

8. What aspects of personal and social development were highlighted?
e.g. developing confidence and independence
developing relationships wich others

learning to be part of a social group
Which were most successful? Why?
Where were least successtul? Why?
9. Which equal opportunity issues were highlighted?
Which were mose successfully deale with? Why?

Which were least successful or omitted? Why?

. Partners i Leatung (5 curmculum gundehnes
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Putuing the cumculum into practice

10.

11,

15.

16.

Bartners n Leamng 05 curncutum guddehnes

How was the adult involved in the learning? Was this successtul?
e.g. via observation
provision of materials
discussion
demorstration
role model
oftering suggestions
strategies for enabling groups or individuals to learn
i.e. (differentiation)
How eftective was the resource plan with regard to:
- people?
- space?
- macerial?
- time?

- budget?
How did the plan take forward the broad aims of the curriculum?

In what ways have the key principles for planning been addressed in the
implementation of the plan?

What were the strengths of this plan?
What were the weaknesses of this plan?

What are the next steps?
- progression?

—  continuity?

- coherence?

—  balance?

- breadth?

Qo)
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Putting the curmicuium into practice

| The role of the adult  To think about

How is the curriculum planned at present?

- are the aims of the establishment reflected in
curriculum planning?

—  howmighta pathway toplanning’ be introduced?
To do — use the key principles for planning, to evaluate
what has been happening in the nursery over the

last four weeks

—  discuss the sequence of actions and questions
given in the planning pachway with staff

~  choose astarting point and follow the  ~hway to
develop a plan

—  use the discussion prompts on evaluating a plan
on the plan devised.

5
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Putting the cumicelum nto practice

‘ Planning

This seceion indicates how a plan might be laid out. Because what is offered
to children should arise from observation of their current development and
interests, planning periods are best kept short.

Furcher material on planning will be made available.
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Putting the cumculum into practice

Forecast chart for p|anning Period covered by plan: from ___ 19 _to __ 199 _
Sequence Pathway A
I. Identify a process or Communication Investigation Organisation

processes which you
wvant to develop/extend
as a result of current
observationof children’s

lcarming
Planning pointer: Learning processes are detailed in the gwidelines within 3
CALELOTICS
communication
nvestigation
- organisation See p33-36
2. Idenuify a context or  Contexts
contexts
[ 1 ]
,

Planning pointer: indicates planned contexts

r j indicates chance happenings which are used as contexes

Planning can relate to onc or several contexts. A Hlexable plan
wiltallow for chance happenings to be used as busisforidenufying
content.

3. Identify specific content

Content
Broad band language and mathematicat expressive environmental personal and
hteracy and aestheti social

—

key areas
and specific
aspects

Planning pointer: Detal of the range of content can be found on pi1-52.

Each Broad Band of content 1s sub-divided into Key Areas which

arc then expanded to gave Specific Aspects of content

E MC 80 Partners n tearnang 05 cumculum guntehnes
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Putting the cumculum into practice

Forecast chart for planning

Sequence  Make a list of possible experiences to take learning forward

Possible experiences can be identified by :

I

using ideas and developments already initiated by children
—  building on what children have been sezn to do sponeaneously

- refleceing on staft observations of particular chldren or groups of
children

- reflecting on experiences which have enabled other children, in the past,
to make progress in learning

Planning pointers  Identifying specific aspects of content enables planners to select a range of
possible experiences for children. Generating ideas may be done best by staft
groaps e.g. ‘brainstorming’ sessions.

While the plan is being implemented changes/additions can be made to the
lisc of possible experiences, as a resutt of staff observations of the children.

Lists may run to more than one page and choices will have to be made about
order/mix of experiences. List could heighten awareness of possibilities and
encourage flexibility in planning on a day to day basis.

N.B. The process of observing the children may raise adult awareness of
learning opportunities in many contexts,
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Futting the cumculum into pracuce

A summary chart for use when planning
: o ! T
Process and skills 1 Communication i Investigation Organisation |
listening | gathering choosing goals
! - .
l N informacion . e . i
scruceuring language identifying a preterred |
Do ineerpreeing course of action !
| interpersonal | < .
| . . . . . :
i expressing and | applying and estimating time needed |
i responding l transforming . i
% ; sclecting resources }
' orecording evaluating - {
' ceording e deciding order of tasks, |
1
i! sub-tasks {
! i !
{ monitoring progress |
| |
! ‘ adapting plan i
t .
i U persisting with task '
| | !
— | i
Key areas in the o . '
Language and literacy Mathematical
broad bands of ! _ athematica
experience building vocabulary sorting, macching, ordering
learning language structures number
listening and responding shape and paceern
exploring and sharing measure
exploring print time
moncy
Expressive and aesthetic Environmental
!
dramatic play the nacural world
music propertics of common macerials
art and design making things work
movement and dance technology
healchy living
the environmene - local,
— distant
people — in the past
—and place
Persunal and social
self awareness
interpersonal skills
practical understanding of
social contexts
task management
Q - - o
I e e rners & o, 03 comcata gl
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Q ___Observation, assessment, recording and reporting

observation and
information gathering

. N

planning for the future assessment

feedback to the child

reporting to parents
& others

recording

“Why test children on colonrs? Is it perbaps becanse it is easier for adults to do that
than to try to see what menic! activity... (the child) is engaged in?”

V Hurst and M Lally in Assessment in Early Chitldhood Education
ed G Blenkin and A Kelly (1992)

This section explores a range of issues involved in assessing young children
and their learning. It suggests a broad outline for the way forward.

Consideration has been given to:

—  the place of assessmenc in the curriculum

—  communication and shared understanding

—  planning a context for assessment

—  equality of opportunity

—  observation and information gachering

— - assessment

—  recording and using the information

- reporting.

Monitoring and reviewing the curriculum will be explored ina lacer section.
The regional policy document Ensuring Efteciive Learning: a Policy for

Assessment should be consulted for further information and guidance.
(Forthcoming)

93
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OLservation. assessraent, ricor ding and repoming

The place of assessment — "Anmeisn't looking her sl self todery -~ 1 think that she might be commyg down with
in the cumculum flu.”

Ul buy han they book - it's just the kind he'd like’,

e  Muiking observations and assessments of people or situations in this

way is a natural part of everyday life, and involves factors suh as:

-~ previousexperienceand general knowledge of the person making
the assessment

- specific observations znd knowledgr of the people or situations
involved

—  personal feelings, actitudes, values and assumptions

Sometimes observationsand assessments are made consciously atother
times at a subconscious level, Both have a direct and powerful effecton
what is said or done consequently.

®  Assessment as a positive and effective part of learning and teaching
should:

-  demonstrate the values and principles that underlie everyday
practice and the planning of the curriculum

highlight what children can do rather than what they cannot do
—  use success and achievement as a means of encouraging progress

—  be ongoing rather than a special event

- involve the children’s everyday activities in ways that have
meaning for them

—  build on previous experience

-~ take account of children’s interests, choices and personal
motivation and present abilities

- take account of the difterent needs of individual children e.g.,

bilingual, sensory impairment, different social backgrounds

- identify where children are acquiring competence but need adule
assistance

- allow for the complexity and variation in pace of individual
learning

- assist adules with theconstruction of tocused feedBack tochildren

- help acules to match the curriculum to the individual child, not
the child to the curriculum

- facititate discussions between adults who have an interest in
individual children’s development.

In these ways, assessinent can influence positively the quality of the learning
experiences offered to children,

ERIC .
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Observauon. assessment, recording and reporting

Communication and
shared understanding

(]
ERIC

Aruitoxt provided by Eic:

Partoers w Learmng G5 curncuhan gude! nes

In what tollows, the emphasis is on building an understanding of the
development of achild or group of children over a period of time and on ways
of using everyday experiences to gain systematic information. It in no way
devalues assessments which come about because of a chance event. Such
events may yield very significant information which should be noted.

®  Whart are the purposes of assessment in pre five establishments?

—  to obtain information about strengths, developmental needs,
possible next steps for learning

—  to enable good quality feedback to be given to children

—  to obeain information for reporting back to parents, colleagues
and other professionals

—  to ensure developmentally appropriate plans are made
—  to monitor current activities for children

This sub section will concentrate on the first three purposes. The fourth and
fifth have to do with the use of assessment to provide evidence for evaluating
the curriculum see pl101-104. There is also other relevant material in
Pathways to planning see p72-73 and 76-77.

Assessment reflects an understanding of what is happening to children as
they develop. It lies at che heart of being a reflective practitioner. In these
guidelines the form cf assessment being promoted is one which takes a
holistic view and which recognises the individuality of each child.

Assessment therefore is not simply based on the comparison of the child with
other children and norms fixed by reference to notions of what is normal or
average for children of a particular age. Nor is it based on highly specific
attainment targets chosen in relation to particular curricular subjects.
Assessment is concerned with individual development and seeks to discover
how the child is progressing inrelation to his or her own previous achievements
and performances. Done this wav, an assessment first obtains an overall
picture of what children can do «nd then describes and analyses strengths,
weaknesses and the learning proc s involved. Within this framework the
methods used to obtain information are less likely to depend on external tests
and checklists chan on careful descriptions and considered comments. More
will be said on this in the section on recording and using information.

“I'm worried about Mary. she's nut coping very well at group time — I think that she
lacks confidence - 1 varely hear her speaking”.

"Mary, [ can havdly believe it? She never stops talking. You should harve heard her
organising everyone at the milk bar this morning”.

Adules form opinions based on their own observationsand experiences which
are underpinned by their personal expectations of what children should be
able to do or how they should behave. As a result, each adule can have «
ditterent view of what is important, worthwhile or correct.
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Observation. assessment recording and reporting

86

Planning a context for
assessment

In the sicuation described above, both members of staff had an opinion about
Mary's ability to contribute to a group situation. Each had observed her in
a different context and made assumptions based on what was seen. Mary’s
parents may well have added another observation. "She’s the eldest and likes
to help look after che twins —as long as she gets to do things her way. If not,
she becomes quiet and moody!”

All the adults involved with the child will benefit from pooling their
observations and understanding. Parents opinions are essential. They
contribute their knowledge and understanding of the childs’ experiences in
the family and wider community as well as their view of how the child is
coping with what happens in the establishment. If the child attends another
form of pre five provision, it may also be helpful for information to be shared
from time to time with the staff involved. When other professionals are
involved they too should contribure.

Parents have the right ro know the viewpoints of others who, for 1 time, share

in the upbringing ol their child. Shared understanding implies open
relationships.

It assessment is to be of value to children then they too need to be included
in the processof developing good communicationand shared understanding.

Therefore, whatever the mix of people involved, all should work together to:
- exchange viewsand share understanding about learning and assessment
- value each others’ opinions and role in assessing learning

—  discuss how the values and principles that underlie practice and the

planning of the curriculum can be put into practice in assessment

- explore what the establishment can ofter individual children and how
this will support development and learning

- highlight what the home offers and how this supports development
and learning

—  share their observations and opinions oi the child. In this way,

information on the child in a variety of contexts will be gathered

- consider how best to record their shared assessment of the child.

When planning a context for assessment which enables young childien to
show how much they can do or understand, it is crucial chat the following
factors are considered:

- their interest and motivation
—  their underseanding of the task
- how comtfortable and confident they teel

- their interactions with, and feedback from others involved.
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. Observation, assessment. re.zording and reporting

Interest and motivation

Young children are usually active, eager and curious learners. Adults can
make use of this mortivation by selecting opportunities to observe and talk
to children while they are engaged in activities of their own choosing.

Understanding the task

Childrenactempt to makese e of the world using all of the informationand
experience that chey have at their disposal. They will try very hard co relate

an activity or question to something which they know or have done before
in order to make it meaningtul.

“1 know that shape. it's the same s our door”.

When assessing therefore it is important to consider the child's previous
e experience in relation to what is being observed.

If the meaning of the task or question is not immediately obvious or of

interest to them, often they still try to please or accommodate the adule
involved.

This can take the form of offering a scemingly unrelated response but one
which has tulfilled adule expectations before —

Adule “Jamie, can you show me another shape like this ...?

Child “Blue”

Adules have to be careful not to assume that the answer was not known when
it was the task or question that was not understood. Additional questions
may need to he asked to find out what is causing the difficulty.

“ Feeling comfortable and confident

Praising and encouraging children to try out new skills or knowledge in
different contexts — and celebrating their success — will boost ctheir self
esteem and confidence. Learning can be fun, as can showing others what you
can do. Some children may need a lot of support to enable them to share their
achievements with others.

Assessing children within a group situacion requires careful planning and a
lot of skill, but often generates a great deal of usetul informarion. As children
relax and play together, they often talk and work in ways which show much
greatercommand of learning processes than might otherwise beassumed. An
example of this is the way thac children’s language development is often
underestimated. Many adults have been surprised by the complex and fluent
conversations overheard as children role play in the homie area. When they
are thinking about the familiar, their play and conversation tend to be more

elaborare.
e Children’s responses to experiences are influenced by the atticudes of ochers
O
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and the feedback they receive, They are quick to pick up cues fromadults who
are bored, tense, or have low expecracions, and respondaccordingly. Conversely,
high expecrations and enthusiasm are equally infectious and encourage
children to give of their best.

Interaction and feedback

Learning is a complex activity and progress can be erratic and uneven.
Gaining insight into a child’s understanding may involve moving on trom
the initial question and task and using the childs’ response as the gateway for
further activity and discussion. Taking time to explore often enables adules
to gain a tuller appreciation of the child’s conceprual understanding and
knowledge. 1t cannot be emphasised too often that it is this type of
informacion thar adules need if they are to plan for the optimal development
of the child. The activity must be neither too ditficult nor too easy.

Children need time to think and respond. Adults sometimes expect quick
responses to questions or tasks which seem seraightforward to them bue
which, to a young child, may need careful thought. The use of concrete
materials or pictures can often help young children to express their
understanding. Children also need time to process information. It can take
days or even weeks for them o fit the pieces of a mental jigsaw togecher so
that information clicks into place. Opportunities to recall and reflece on
experiences help children to develop their understanding.

Making mistakes is a natural part of learning and children must be
encouraged and supported o take risks and make guesses. In chis way adules
obtain information which enables them to idencify how much has been
understood and where misunderscandings lic.

Equality of opportunity

Assessment that is fair gives children equal opportunity to explain or
demonstrate theirachievements. Supporting this requirescareful consideration
of factors which may disadvantage some children.

Adults should consider the following:

—  personal and social development

language and language scructures

- familiarity wich material and resources

—~  stereotyped expectations

- SUPPOre services

e

Partners iy Learnmg 05 curticu um gadeines




E MC Partners av Leeeang G805 comogs oo puade's oy

Aruitoxt provided by Eic:

Observation, assessment. recording and reporting

Personal and social development

While many children are confident and enjoy the company of their peers,
others may have difficulty in coping with a group situation and this may
unfairly influence adules” perceptions of their ability. Any or all of the
following may affect them adversely:

- awe at a new Sitllllti()n

- low self esteem

- limited ability to listen

—  limited ability to share

- poor concentration

- lack of motivation

- need for adult attention

—  insufficiently developed communication skills or vocabulary

Childrenalso vary in the ways in which they learn best and adults need to be
aware of their preterred ways of learning.

Language and language structures

The language used by adults can restrict the understanding of children and
their ability to make a response.

Children may not understand what form of reply they are expected to give.
e.g. yes/no, a description, an explanation,

Simplifying or varying the question or request might help some children,
while others would be helped by being spoken to in their first language, or
by being allowed to indicate appropriate pictures or objects.

Familiarity with material and resources

If equality of opportunity is to be assured then care should be taken so that
the materials, resources and setting retlects the child’s social and cultural
experience. For children with specific difficalties appropriate adaptations
should be made so that no disadvantage occurs. Using known materials in a
supportive familiar environment allows children the opportunity to
demonstrate their expertise with confidence.

Stereotyped expectations

Children can, from an early age, become conditioned to particulas behaviour
or roles, Their perceptions of success and achievement are attected by the
expectations of others, at home, at play or in the community,and consequently
they may avoid particular activities. Adults should ensure that they do not
make assumptions about children’s abilities solely on the basis of their
gender, race or disabitity. Care must be taken to consider the child’s all round

development as well as encouraging and monitoring particular talents.

TN, ) R ) 89
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Support services

Close cooperation with parents, psychologists, physiotherapists, learning
support staft and other sources of help, is essential to enable some children
to enjoy success. In depth assessments, cuscomised material or equipment
and specialist advice will all help staffto plan so that childrencan demonstrate
what they can do and have achieved.

Observation and information gathering
“I do observe. but sometimes I'n not sure what 1'm looking for ....."

“Observation is afl very well — but it takes up so much time. and produces so much
information”,

“I think | know what cveryone in my group is able to do and I conid easily find the
evidence — it's just t3ying to keep track of it all”. .
These questions identify a number of issues which face staff as they develop
their understanding of children’s experiences in the nursery

—  "Do1 choose a focus for my observation betore I start or do I wait and
see what happens?”

—  "How do I organise for systematic observation?”
—  “"How do I sort out all the information I have?”

Most practitioners are skilled in being generally aware of young childrenand
their learning. These general impressions form the basis on which more
systematic and focused observation and information gathering is buile. It is
also out of that awareness that questions relevant to assessment are formed

e.g. "How can we systematically monitor children’s emerging literacy
skills?”

Observation is one powerful means of information gathering. Many of the
questions asked in relation to observation are relevant to other kinds of

information gathering.

Observation ) Information Gathering

Who/what is to be cbserved? What information is to be collected?

Why is the observation required? ~ Why is the information required?

Where will the observation Where can the information be
take place? found?

Who will be involved as Who will collect/collate the
observers? information?

W hen will the observation be When will the information be
carried out? collected/collated?

1G0

Partners in Learmng 05 cumculum gurdelnes




Observation

How frequent will che
observation. be?

How much detail is required?

How long will the
observation be?

How will the evidence
be recorded?,

Whar has to be organised to

Information Gathering

How often does information need

to be collected/collated?
How much detail is required?

Does the informacion need to
be summarised?

Does the informacion have to
be put into categories?

What has to be organised to

Observation, assessment, recording and reporting '

enable observation to take place?  enable information to be
gathered?
0 Who will fend off intercruptions How will resources e.g. time, staff

to allow observacion to occur be managed in order to aliow

unhindered? information to be gachered?

The kinds of informacion which will assist in assessmenc can also be obtained
by:

listening to and discussing feelings, ideas, guesses, responses to
stories, whae the child or group has

remembered, parents views

collecting drawings, photsgraphs of models or
of the child/group taking parc in
activities, tapes of conversations, etc .
Evidence can be kept in a folio

Systematic observation and informacion gachering will work best when seaff

act as a team rather chan as individuals. It is teamwork that wil! enable a

‘ realistic amount of time to be set aside and will free staff to observe orengage
in a specific field of work as part of rargeted information gachering.

The amount of work involved in assesstaent can seem overwhelming which
is why it has to be focused, organised and allowed for in the rmanagement of
the curriculum.
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Assessment

Onceinformacion or evidence has been collected . a judgement has to be made
as to what its significance is for assessing progress.

“What do we understand from the evidence before us?”

e.g. does it indicate an idea has been grasped, a task was just beyond the
child’s ability.

“What hate we learned about the child 2"

e.g., thechild hasaninrerest, knowledge or skitt of which we were unaware.

“Houw nuech morve do we Enow about what the child can do-"

e.g. thechild has now consolidated a skill, has used an aleernative serategy

& Y
when the tirst one did not work, has discovered that knowledge gained
in one concext can be used in another.

Sometimes making a judgement is quick and easy. Progress is obvious.

e.g. theacquisition of a new skill "I can hop” or the child not only practices
turn taking but tells the adult why she thinks turn taking should
happen.

At other times a judgement may depend on inferring from body language.
social interaction or a response to an event, that behaviour or an attitude has
changed.

e.g.. a child no longer fears a situacion.

Wherever possible inferences should be checked out with the child to
establish whether or not they are correct.

Assessment may also include understanding what it is that ¢hildren are
attempting to do, what they are close to achieving and what is beyond their
current ability and comprehension.

Assessments are made over varying periods of time ranging from at-the-time
assessments which affect what happens immediately, o an assessment made
over a year or more. e.g., at the end of a child’s time in nursery.

It is usually over a period of time that firmrer conclusions can be drawn about
the significance of something a child does or produces. Information and
conclusions drawn from onc observation or a piece of information should be
treated with caution until confirmed by other evidence.

Relevant questions to ask are:

&  "Whart additional information is required so that a firmer assessment
can be made?”

e “How might this information be obtained?”

“Childven, urprsingly, are themselves frequently the best asessors ... of what they
Iuave lecrned. Occasionally they will quite exhaust thernelies in proving 1o themselves
and others, mastery over « particular activity or materal.”

| R Mayler | Just Playing, 1989
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. Observauon. assessment, recording and reporting

Recording observations and using the information

Why record?

1

to act as memory jogger of what children have been doing;
- tosupport the cumulative collection of evidence of progress;
—  to provide information for reporting to parents;

—  to make information on a child readily accessible to colleagues and
other professionals who work with chat child.

Because a developmental perspective on assessment is importane, it is only

overaperiod of time thata picture will emerge. Were assessments to rely only

on memory they would be of doubtful value. Memory can mislead because
G it can be mistaken, muddled or incomplete. '

Record keeping is important but it has to be kept in a proper perspective. In
this sub-section several examples of record keeping are mentioned but it is
not expected that every type of record will be used. For individual children
or at particular times in a child's life it may be necessary to keep particular
forms of records that will not applv to other children.

In general, methods of record keeping shouid be chosen which are not too
time consuming. It is also wise to avoid broad generalisation e.g. John is an
activechild or narrow assessmentse.g. Ann can recognise blue, green, red and
yellow. Neither stacement as it stands is helpful when considered alongside
the purposes of assessment mentioned on p85. Each statement would require
additional information to be added to it.

Recording can be done in a number of ways:

-~ bywriting downasaccurately as possible, what was seen or heard at the

e time, in an agreed format;

— by jotting down brief notes of what children said or did. ideas to be
picked up later, or new friendships formed;

- by unobtrusively placing a :ape recorder near a group or in the area;
— by taking photographs;

— by video-recording activities.

Samplesof the children's work canalso be used to monitor theirachievements.
A dated drawing which shows that a child is now able to make circular
scribbles or can draw a whole person, can be compared to earlier efforts.
Children should be encouraged or challenged to record or contribute to the
recording of their achievements.

Individually, any method may show only oneaspect of children’sachievements.
For example a checklise may provide a summary of how many times a child

haked but not explain the contexe, the interaction which may have taken
0 place or what the child learned.
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Qbservation, assessment, recording and reporting

A cardinal rule in drawing up any record is to distinguish fact from opinion
and speculation.

Any record, written, photographed, taped or example of work should
indicate:

- date

—  time of starting and finishing, or time of day - as appropriate
—  the context, including equipment and materials involved

—  adescription — who was involved and what was said and done

Different coloured pens, symbols, dating entries are all means of indicating
that material has been added to an original record.

If there was a particular purpose for gathering information or conducting a
pre-planned observation then this should be noted.

Records can take many forms

e.g. at-the-time records
descriptive records
checklists
diagnostic records
reflective records
formative records
summative records

profiles of achievement.
A short comment on each of these follows on p96-97.

Information from asses.ment and record keeping can be used ina number of
ways.

Immediately -~ to refine or excend the discussion

—  to adapt or rearrange the resources being
used

—  to help the child understand more clearly

Over a period of time

to help understand individual children and
the ways in which they like to learn

—  to plan further experiences
- to select appropriate resources
—  to review the curriculum, being oftered

—~  to build up a picture of individual children
and their progress

to share with parents

ERIC o - oo o oo e
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Cbservauen, assessment, recording and reporting

When considering the best use of a record, grear care must be taken thac -
children’s and parents’ rights 1o confidentiality are protected. Due respect
should be given to their views and opinions.

Reenrding children’s efforts and achievements raises a number of issues
which seaft in each establishment must resolve, including:

—~  whoownsa particular record? e.g. parents, seaft, local authoricy, child;

—  the Jength of time information about an individual child should be
retained;

—  the type of information required;

—  how the responsibility for collecting and recording information can be
shared;

6 —  theform and content of the informacion required;
—  the range of people who will use the informacion

It musc be remembered that even the most comprehensive profiles of
children will be of limited value if the information chey contain is not used
to support and extend their learning. Recording in this say requires seaft to
discuss, seiece carefully, justity their choices and use the information
constructively.

“Childven hate talents and qualttios which are gifts to be valued. and these shonld
not be lost by an over concern for the predictable aind the formel. It is an aim of education

toensure that the qualities of childven flonrish and assessment practices should support
this vather than restrict it."

Consuitatne Document. Working Paper No 4, Assessment &-14 SOED 9%
g Fap

This section of the guidelines has focused on assessment and learning.
Q However it should be remembered that records may be pare of the evidence
needed when a professional opinion is sought by an outside body. Indeed
there may be occasions whenachildren's panel or court may wanc informacion.
This is another important reason tor keeping records which discinguish what
has been observed, ie a factual description, from any interpretation put on
that observation and any conclusions drawn.

Further detailed advice on assessment can be tound in the Regional Policy
Document, Ensuring Effective Learning — A Policy on Assessment.
(Forthcoming).

O
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QObservation. assessment, recording and reporting

A guide to various types of records

at-the-time records

descriptive records

checklists

diagnostic records

reflective records

Aruitoxt provided by Eic:

These are brief notes which note as accurately as possible what was said and
donre plus the standard information on date, time and context. Such records
can act as a memory aid for other types of record. They need only take a few
seconds or minutes. Key words may be sufficient.

These are fuller than at-the-time records. They provide a writien, visual or
audio record of an event, activity, piece of work. Visual recording can be in
the form of photographs, video tapes, sketches, diagrams.

Descriptive records may be of a pre-planned observation. In such cases
comment should be made on the purpose of the observation.

A checklist is a series of statements about learning which can be checked oft
with a tick ora grade. There are many commercially produced lists designed
for use by those who work with childeen.

A checklist can be helpful as a reminder of the range of factors to be taken
into account. However, it will not give a description or explanation of the

context, the interaction that may have occurred or indeed, what or when the
child learned.

—  they can be a memory jogger but they also have limications,

e.g. thecomplexity of learning is reduced to a set of ticks which have liccle
meaning as a record.

The list can influence observation to the exclusion of other useful factors
because the list defines the criteria for observation.

—  they can be used in a superficial manner.

Asanaid to increasing understanding of developmentand learning they have
negligible value.

These may be made on the spot or buile up over a period of time. They record
information which pinpoints developmental needs, strengehs and intereses,
Diagnostic records may be formulated as checklists or reflect the outcome of
tests. As such they have limited value in developmental assessment, the
information they yield may not be helpful in increasing understanding
because they tend to emphasise what a child cannot do.

Diagnostic tests if chosen appropriately can assist in pinpointing the nacure
of a difficuley a child is experiencing or act as a check on an adult’s opinion.
These provide more than description. They take a particular focus e.g.
emerging lireracy, ability to manage tasks, behaviour and acticudes.,

There witlalsobe evatuagive comments on the significance of the information,

1 . Partoers m Leaming 008 curmadam gucleines
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formative records

summative records

profile of achievement

Observation, assessment. recording and reporting

These are built up over umeand can include descriptive, reflective, diagnostic,
and at-the-time records. Portfolios of work, particularly if they have been
annotated at the time with comments linked to the child's development and
have a tocus, contribute to the collection of longitudinal evidence.

Formative records contribute to the understanding needed by adults and can
inform the assessments or judgements they make about children’s progress.
They cover a wider range than a reflective record.

These are compiled from tormative records and sum up development over a
period of time. They focus on results and outcomes rather than how they have
been achieved.

A summative record will be shorter than a formative one because it will
concentrate on the chief points which arise out of the formative records.

The purpose of this type of record is to give a picture of the overall
developmentof childrenand how they have contributed in the establishment
and their family. They can identify next steps in learning and should be a
celebration of their achievements. This type of record will emphasise che
individuality of each child.

A profile might contain:

—  notes from pre-entry visit and initial conversations with parents about
the child’s achievements and behaviour at home or it other pre-five
provision;

- brief notes on observations, dated, of e.g. fresh achievements;

— new behaviour;
—  strategies used by child in learning;

—  samples of drawings and paintings;

—  photographs, tapes;

—  comments fiom parents and other interested adults gained from formal
interviews and informal discussions;

—  comments from the children themselves about things they like doing
or can do well;

—  summaries of progress which draw on formative and diagnostic records

A profile of achievement essentially belongs to the child and as it is being
compiled it should be discussed with the child. There probably also has to
be de-selection otherwise the document may become too voluminous.

When a child leaves the establishment, the material could be reviewed,
attraceively presenged and given co the child at a “ceremony” to which
parents are invited.
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Observation, assessment, recording and reporting

Reporting

98

“Through the vear most pavents bad become well informed about what toeir childven
did in the nursery class or schaol, few understood why the activities were provided or
how: they were supposed to belp the child".

M Hughes et al Nurseries Now., Penguin Books 1980

Partnership with parents is a key strand in the work of the education
deparement. Effective partnerships are strengthened by the open sharing of
information between partners. Parents should know how their child is
developing and learning while in a pre five establishment. Even where that
development and learning might be thought obvious, they should }now
what opinions staft have formed of a child and what the staff are trying to do
with children.

Staft usually have regular contact with at least one parent while the child
attends the nursery. As part of that daily contact information about the
child's learning and development is often passed on so that the parent
gradually builds up a picture of what is happening to the child. However it
is helpful for parents to have a written summary of what has been happening
and an opportunity to discuss it with statf. This summative report gives a
comprehensive picture of the child. The report is prepared for the parentsand
belongs to them.

What should a report do?

~  convey through the comments of staft, a clear impression of personal
knowledge of the child;

~  provide a description of progress and achievement;
- comment on personal and social development and attendance;

—  comment on strengths and developmental needs plus next steps for
learning;

- encourage motivation throngh a positive constructive tone;
- be a focal point between home and establishment;
—  have parents as its primary audience but also be of practical use to staft.

Children should be aware that a report has been written about them and its
contents should be shared, in line wich their level of understanding.

Just as staff may feel overwhelmed by the amount of information they gather,
those on the receiving end may well feel unable to cope with .oo much detaii.
In order to use information constructively, it is advisable for what is written
tocnable discussion to focus on the child's nex steps for learning. Sometinies
this widens intoa useful discussion of more general ideas on developmentand
learning.

Support material on recording and reporting will be issued.

Partnersn Leaming 05 aencufum gulehnes
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Observation, assessment, recording and report:ng

The role of the adult 7= think ubont —  management issuvs in relation to chis section;

—  how to involve parents effectively in assessment
and recording.

To do —  review what happens currently about:
observation
assessment
recording
reporting;

—~  identify priorities for staff development in relation
to the issues raised in this section;

—  identify steps which might be taken to promote
useful observation of children;

—  discuss criteria for assessing progress;

—  considerasastaff group how record keeping can be
made more efficient and effective;

—  meet with parents to discuss formars for recording
and reporting.
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) Evaluating the Curriculum

Evaluation

"1 believestrongly that quality assessment is a value based enterprise and that offeciive
evaluation is best achieved through the active involvement of all participants in the
process”.

Professor Christine Pascal. Inaugural Lecture, 1992

Evaluation is an essential part of good practice in relation to:
- current curricular policies and aims
~  torward planning for the curriculum
) —  public accountability for effective teaching to promote learning
®

For evaluation to be worthwhile, it is important that all staff are involved in
an ongoing process of monitoring and reviewing the implementation and
development of the curriculum. People within and outwith the nursery may

pose questions. Accountability, protessional and public requires answers to
be provided by staff.

Monitoring and reviewing are essential "audit’ components in the process of
evaluation and are integral to development planning. It is important for staff
toagree an approach which enables issues arising from the audit to be tackled
eftectively. This process need not be complicated. The model outlined here
is one which may be useful.

Evaluation

monitoring

/
® action accountability review

plan —

The guidance given in the Serathelyde Quality Process (SQP) file should be
ased in conjunction with what is presented here. Section 1 in the SQP file
gives atramework which will be found helpful. There is also useful material
in guideline 5 - Evaluating which forms part of the regional policy document
Ensuring Eftective Learning — a Policy on Assessment (fortheoming,.

What follows does not seek to replace that (ramework. It focuses on curricular

issues and suggests specific questions which may be helptul.

@ 111 BEST COPY AVAILABLE
EMC e — . . . —
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Evaluating the cumculum

Self Evaluation  Self evaluation can be conducted as part of a formal or an informal process.

The term is used here to refer to those evaluations carried out by seaff of the
establishment alone, no maccer whar material is used in conducting the
evaluacion.

Monitoring involves checking what is happening and the extent to which
things have gone according to plan.

organisational factors educational factors
e.g. useof e.g. - wasanactivity used asplanned?
If not did it meet relevane
— people . .
educational objectives?
— space i : )
- should anyrhing be changed for
—~ materials the future?
- time - were children motivated to ‘
. Lo 5
~ budget seek fresh challenges?
— activities

Monitoring is an ongoing activity and its focus can vary in breadch and
depth. For example.at the end of the financial year it may be very appropriate
to monitor the use and availability of mau: -.al resources across the board. At
another time, a concencrated focus on the way in which a particular
experience or activity supports a learning process may be the appropriate

choice.

Reviewing is a process which allows for more detailed consideration of the
results of a number of monitoring exercises. This may involve screing up
groups todeal with specitic tasksand allocting time for these tasks to be done.
By this means, more fundamental questions can be addressed.

e.g. -- arevalues we consider important reflected in our curricular policy?
— arc our overall aims in need of revision? “
— do we have clear objectives?
— are they feasible?

— overall are we providing relevant and challenging educational

experiences for our children?

— have we constructed our curriculum from a top down or bottom up

, perspective?

Collecting  The SQP file contains relevant information, sce Section 1: Techniques in
information  Internal Audir.

The way in which information is gathered when monitoring and reviewing

BEST COPY AVAILABLE is not value free. It will be shaped by a range of personal assumptions, behefs

and values, particularly those held in relation ro education and child
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Evaluaung the cumculum

External evaluation

development. Care is also needed to ensure that issues relating to gender,
disability and ethnicity are considered, e.g. in wording of questions, in
schedules used for observations.

Information for evaluating the curriculum shouid already be available if
there has been systematic recording of planning. The assessments made
about how children have developed and their progress in learning should also
be a rich source of information.

Before choosing a method it is wise to decide what kind of information is
wanted.

Should it be - measurable?
- descriptive?

- an expression of opinion?

Allofthese can be useful depending on the purpose for which the information
is gathered, but it is important to distinguish between them. Opinions are
not necessarily a good guide toaction but in some cases seeking opinions may
be a necessary first step before furcher information can be sought.

Examination of opinions can help identify:

—  the importance given by others to certain ideas

—  feelings associated with an issue

-~ underlying values

Such an examination may yield clues as to the indicators or criteria which it

would be best to adopr when making judgements on the information
gathered.

Thisimplies that che contributions of staff at every level are soughe and eruly
valued. An advantage of internal evaluation is that it is carried out by those
who know the situation best and are bese placed to carry our its findings.
Remember children too know a lot about the curriculum in action.

'O wad some power the giftie pie us, io.2 see vorsels as ithers see us’
R Burns. Te a louse

Given the definition of self evaluacion used earlier, it follows that excernal
evaluation refers to evaluations involving those who are not pare of the
stafting complemenc of cthe establishment.

Formal evaluation of the curriculum and its implementacion is undertaken
mainly by two groups:

—  Her Majesty’s Inspectorate (HMD

- Quality Assurance Unit Inspectorate {QAU)

Partners in Learning 005 camadum gundennes 103
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104

Evaiuation and
staff development

Both these bodies have a framework for inspection, which is made known to
establishmentsinadvance,and both produce reportsonspecific establishments
which are made publicly available. The quality assurance unit material for
establishment evaluation will be familiar to staff.

It is possible for other external groups to be invelved formally and informally
in an evaluation of curricular issues. They can contribute to a broadei view
of effectiveness.

—  parentsarean obvious source of information whose views can be soughe
on specific or general issues.

—  acommunity group may have been involved in the delivery of parc of
che curriculum and therefore be a relevant parener inevaluation of what
was done.

-~ service managers including education ofticers and other members of
the directorate are responsible to elected members and the public ac
large for an effective service. They inform and shape the wider policy
and the resources background which influences the direct
implementation of the curriculum.

- primary school colleagues can give a longer term perspective on what
has been delivered.

- psychological servicescolleagues may be called upon because of specitic
expertise or experience of an establishment.

—  education development service colleagues may also be involved e.g. as
part of an evaluation on an aspect of a development plan.

The involvement and active partnership of all chose listed above and indeed
anyone with an interest in and commitmenc to the pre-five service can:

- improve the quality of information;
—  enhance the range of options for change;

- increase support for an understanding of developments.

Given the emphasis on the role of the adult in these guidelines, the
development of professional and personal skills and understanding is not an
optional extra but the vital element at the heart of progression in good
practice. The evaluation process itself can be developmental because it
involves reflection on practice and considering whether or not change is
needed. However, staff may need support in doing this. There witlalso be the
recognition from time to time that some staff development is needed for
effective implementation of particular plans. Such development can encompass
the whole team, sub-groups and/or specific individuals. It may involve a
variety of means e.g. attendance at courses, reading, visits, participation in
planning group, shadowing the work of others.
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Evaluating the cumriculum

‘ The role of the adult 7o think about —  how evaluation is carried out at present;
- specific changes that could be made:
in the short term
in the long term;
- professional development needs in relation to
evaluation.
To do —  readthe material in che Strachelyde Quaticy Process
b :
file on evaluation
and
guideline 5 — Evaluating which accompanies the
0 regional policy Effective Learning — a Policy on

Assessment (forthcoming);

—  discuss as a staff group the construction of a
framework for self-evaluacion of the curriculum.
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Continu’ty and progression

Making the connections from pre-five to primary

The child as a leamer

The environment for
learning

When children move from pre-five toa primary secting their success indoing
so will be greatly influenced by their self-confidence and their existing
attitudes to challenges. The task for adules is to ensure that the new
sucroundings, activitiesand expectations areappropriate and where possible,
familiar. How can continuity and progression be maincained at a time of
change and cransition? Paying attention to the following areas provides a
basis for eftective action on the part of seaff and parents.

—  thechild as a learner
—  the environment for learning

—  curricular continuity

Throughout these guidelines seress has been laid on the capacity children
have for learning and the conditions needed to enable them to learn
effectively.

All chat has been said about learners in che years 0-5 has continuing relevance
in cthe years 5-8 and onwards. For example, the capacity to learn by thinking
and reflection will increase but the value of hands on experience does not
diminish. Similarly play may assume a less prominent position because
imagination and creativity are provided for in different ways and games with
rules also become more imporeant. There is still the need for an approach
which recognises the individuality of children, their existing competencies
and their favoured ways of learning.

The ¢ ansition (o primary school involves parencs and staff from the pre-five
and primary sector working together to create an environment which is both
physically and emotionally comfortable.

—~  the introduction to the new environment should be gradual and it
helps if friends and trusted adules are present. The transition to a
classroom which may have less space, more children and more highly

organised learning opportunities may prove hard to handle for some
young children.

—~  the provision of familiar equipment and resources helps children to feel
more at ease. Some pre-five establishments and primary schools have
equipment exchange schemes.

—  the range of material provided should allow for challenge as well as
progression and continuity.

—  consistency can be very reassuring to yorng children in unfamiliar
surroundings. It is important that chis consistei.cy includesadult/child
relationships parcicularly with regard to rules and bebaviour
management.

- taking a child’s eye view of routine activities can be an illuminating
experience. Surrounded by crowds of taller people in seemingly vast
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Curricular continuity

spaces, with often overwhelming noise levels intimidates many children.

Introducing these new situations gradually helps children to cope with
more confidence.

The issue of curricular continuity is broughe into sharp focus by the 5-14
programrne which describes the curriculum for primary and early secondary
education. It defines the curriculum in terms of attainment outcomes,
strands and achievement targets. It makes suggestions for programmes of
study and uses levels as indicators of progression. In principle there is
agreement berween the 5-14 programme and the curricular guidance offered
in these guidelines. Respect for the individual child; the role of the parent;
the importance of the community; equal opportunity and social justice,
education as a life-long process are inherent in both. Both recognise the
principles of breadth, balance, coherence, continuity and progression.

It should be noted thatina report to the educationcommiteee in January 1992,
the director of education stated:

" Front the perspective of child development it is important that « “bottom-up’ approach
to learning is followed. In this vespect the 5-14 programme is a powerful incentive for
staff 1o pay close attention to early learning experiences and previously developed
competencies on the part of every child ... theve is a worry that insufficient time will
be spent luying the foundations which will support the noreelaborate 5-14 structures.”

The same report also stated that:

"... the pre-5 curriculum shonld not be shaped by the 5-14 progranmme but vather that
the eurly stages of 5-14 may have to be looked at agan in the light of better definition
of appropriate pre-school experience.”

The development of learning processes provide an underlying continuity in
a child’s educational progress. e.g. The simple classification arrived at by
grouping objects of acommon colour ina nursery becomes the more complex
categorisation used by the research scientise.

The 0-5 guidelines set the discussions of context in a wider framework than
that traditionally taken by the primary sector.

There is no clash in terms of content between the 0-5 and 5-14 guidelines
but pre-five staff have greater freedom of choice. Primary staft choices are
subject to greater constraints because of the inclusion of specific attainment
targets related to five levels of increasing demand on children.

Two tables foilow which illustrate the overlap between the 0-5 guidelines
and the 5-14 programme.

Table 1 illustrates that ar a very general level both value similar learning
processes and areas of experience.

Table 2 fox uses onart and design to demonstrate that ata more detailed level,
experiences which children have before they reach primary school inaddition
to being valuable in their own right, provide a good foundation for those
embarking on the 5-14 programme.

Indications of commonality can be seen in the tollowing tables.
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Contnuity and progression

5-14 programme

Process/skills

Broad bands of experience

components/attainment outcomes

English language

fistening talking - reading wnting
communication 4 v v
T language & Iiteracy Ve v v ]
expressive & aesthetic v v
personal & social development v/
Mathematics )
Problem information number shape
solving handling money position
enquiry measurement movement
investigation v 4
organisation v v
*sematical 4 : v v
a Expressive arts
art & design  dramu music physical
communication v v v v
investigation v v v v
organisation Ve v/ Ve V4
expressive & aesthetic v v v v
Environmental studies
science  social technology health information
subjects education technology
investigation v v v v v
organisation v v o/ v v
environmenta v v v v v
personal and social development v/ Ve

Personal & social developmen:.
Personal development

social development

PAFulToxt Provided by ERIC

communication v/ /
e organisation /
personal and social development v v
Religious & moral education
Christianity other world persanal
religions search
personal and social development v v v
environmental Ve Ve Ve
Children gain their understanding of the world in ways which do not serictly
reflect the broad bands of ex, -erience as laid out in the guidelines e.g. they
can have mathematical experiences while engaged in movement activities
thus also expanding their vocabulary to include position words or words like
arc or circle,
Q
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Continuity and progression

TABLE 2

5-14 Expressive Arts

Further cross-matching could be done eg.

G

0-5 Guidelines Expressive and Aesthetic

Attainment Strands Broad bands of Experience Process/Skills
Cutcomes
Arc and design Investigacing Arc and design Communication
visually and — represent objects, feclings, ideas | — recording
recording throughexploring formse.g.solid, | Investigating
transparent — gachering

Using macerials,
cechniques, skills

Using media

Explore and enjoy

a range of media

information e.g.
focusing on
parcicular scimuli

and media — investigate and use cools and | Interpreting c.g.
.dhesives — relacing objeces to
Using visual - invescigate and use a range of own cxperiences
elements techniques Investigacion
— recognise colourand make choices | — applying and
about its use transforming
- cxplore and experiment with line | e.g. — manipulating
and pattern — building
— explore and experiment with | — experimenting
contrasts/similaricies of texeure | Invescigation
colour — applying &
— create piccures in responsc to cransforming
sounds Organisational Skills
Expressing Creacing and Art and design Investigacion
feelings, ideas and | designing — make choices about materials, | ~ gachering
solutions methods and ways of presenting | informacion
visual macerial — incerpreting
— visualise and imagine before | — applying &
creating transforming
- make 3 dimensional models
— plan a model or construction Organisational Skills
Communicating | Language and literacy Communicating
- building vocabulary — interpersonal
— cexpressing and sharing responses and
Personal & Social development expressing
— interpersonal skills — recording
— comparing ideas
- giving and obeaining feedback
Evaluating and Obscrving, Art and Design Invescigacion
appreciating refleceing, - reflection on feelings evoked by | - evaluacing
describing and are
responding ~ develop awareness of the vi_ «al
ervironment
— explore and respond to a range of
visual/texeural seimuli
Language and liceracy
— explore and enjoy picures
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Continutty and progression

A common understanding among all staff involved at the time of transition
will develop out of specific actions. At various points staff should expect to
be involved in consideration of effective liaison arrangements, including
those with the private and voluntary sectors.

—  cross sectoral discussions to deal with specific issues
—  agreed assessment and reporting procedures,

—  joint in—service for staft working at the stages 0-8, including
management training.

—  access to and use of materials designed for each sector.
- exchange of scaft between sectors.

—  renegotiating agreed contracts with agencies and professionals already
involved with the child.

- raking care with printed communication material, particularly that

which gives information to parents, so that it reflects the views of both
sectors.

Parents are, tor most children, a continuing presence throughout their
education. Parents have unique perspectives on whether or not there is
continuity in the children’s learning and the degree of confidence children
have in their own progress. It is vital that parents are aware of the variety and
purposes of the mechods used co suppore learning.

When children move to a primary school, although they may not alrer the
ways in which they learn very much. the curriculum will change. Parents will
have to come to terms witha curriculum which differs from that encountered
ina pre-five establishment and which also may differ from memories of their
own primary education.

Itis important that staft recognise and value how much parents are involved
ineducational activities with their children evenalthough neither parent nor
child may recognise they are in a teacherslearner relationship.

Parents and staff have to develop a mutual understanding of the role and
contribution each can make to the education of the child and appreciate
similarities and differences in their relationship with the child. Within the
pre-five sector there is a well established tradition of working with parents
in a number of ways and more recently the appointment of a regional
developmentofficer with responsibility for promoting the parental dimension
in education has strengthened work already going on in the primary and
secondary sectors. Strathclyde Parent Prompts compiled tor the parents who
need to have access to the 3-14 curricnlum have already proved of worth.
Similar material will be available for the 0-5 guidelines. Seaff have a crucial
role to play in suggesting to parents how they can make best use of the
material with their children.

“Partnevship iy a working relationshipy that iy chavacterned by a shared eme of
parpose. mutaal vespect and the willingnes to negotaate. Thay implrcca sharing of
information, responsibility skills, decision-making and accountabiliry”,

G e P Ao Natieral Chibd vy ocean - oted o Parectal nyenement ied) § Wellendale L9819
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@ The Roles of the Adult

A Summary Children learn through interaction with their environment and with the
people init. In nurseries and at home, adules and children form partnerships
which support the children as they learn and develop. Adules carry the
responsibility for ensuring that, as faras chey can, the environment in which
the child learns is used effectively for leacning and that the interaction and
conversations which take place between adules and children increase the
competence of the children as learners and help children to value themselves
as persons. The central role is that of a partner in learning.

Throughout these guidelines, indications have been given of practical things
adults might do and of values and acticudes which would promote high
quality educational experiences. What follows is a summary which suggests
clusters of roles which adults regularly take on when helping children to
learn and develop. The summary is not intended to be exhaustive and in cthe

@ accompanying diagram, space has been left for additions.

Four broad role~clusters are suggested.
@  Planner

®  Motivator

o  Facilitator
[ J

Assessor

These clusters refer to all those working in direct contace with the children.
They do not include statf management roles.

planning roles  This cluster includes roles which may involve little direct contact with
children in order to perform them. They are crucial for ensuring a well
resourced, safe, pleasant, productive, physical enviconment for learning. It
is through planning that breadch, balance, coherence, continuity and
progression become reality and staff are used to best effect.

@ motivating roles  For learning to occur, there has to be some kind of motivation within the

learner. Adults, by their behaviour and actions, can stimulate and sustain
motivation.

facthitating roles  These may overlap with motivating roles. They are those which support
children as they learn enabling chem to break new ground or to consolidate

what they are beginning to be able to understand or do. Scaffolding would
be an alternative title for this cluster.

assessing roles  When they take on these roles, adules reflect on what is happening for a child
and what mighe be che next steps. They may also communicate cheir
assessments to children and/or ocher adults.

To emphasise the way in which roles are closely related to one another and
that in reality they form pact of an organic system, the analogy of a cree has
been used to give a summary in pictorial form of what adults do when
implementing these guidelines.

0 There is also a resume of key attitudes which adules should exemplify in the
Q way they interact with children to promote a high quality service.
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The roles of the adult

A ‘doing’ tree

Partner
in
learning
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The roles of the adult

Roles of the adult ~ Adults who want to optimise children's development and learning have to

be genuine in their intentions and carry out their roles with positive
attitudes.

Key attitudes

®  ctowards others: respectful
accepting
encouraging
welcoming
co-operative
unbiased
tolerant

®  cowards learning:  curious
ﬁ open-minded
enjoys challenges
reflective
values self development

®  towards teaching:  focused
organised
purposeful
self-critical
persevering
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O'HAGAN, M & SMITH, M

Parental Involvement

PUGH, G (ed)

WOLFENDALE, S (ed)

Research
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Bibliography

Contemporary issues in the Early Years. Working collaboratively for Children
Paul Chapman Publishing 1993 ISBN 1853961736

Very helpful overview of early years issues including material relevant to the
curriculum.

Special issues in child care, a comprehensive SVQ/NVQ linked textbook
Bailliere Tindall, 1993 ISBN 0702016047

Introductory textbook aimed at students and those looking for reading
related to vocational qualifications. Has a broad sweep approach and needs
to be supplemented by furcher reading

Parental involvement: developing networks between school, home and
community.

Cassell Educational, 1989 ISBN 0304316571

Contains 2 articles on pre-school. Gillian Pugh writes about parent/nursery
iniciatives and Sonya Hinton describesa pre-school and infant school project.
An article by Trevor Bryans on patental involvement in primary schools is

also relevant. Articles contain a mix of practical ideas and discussion of
principles.

Parents and the 5-14 Curriculum

SCCC Undated - ISBN 1871707897

A useful collection of papers which discuss issues such as the parents role in
education. Although geared to the 5-14 programme the issues are relevant
to the pre-five sector which ofren has the task of laying the foundation of the
educational partnership between parents and staff.

Children under five: educational research and evidence
DES. Gordon and Breach, 1988 ISBN 288124680X

Overview of research of relevance to pre-five, done in the seventies and early
eighties. Useful for reference purposes but should be read with care because
of the time lag between then and now.
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Children and daycare, lessons \rom research

Paul Chapman Publishing, 1992 ISBN 1853961841

Usetul chapter on the development of thinking, learning to talk and the
development of social and emotional behaviour plus summaries of research
findings.

Early childhood education : a developmental cumiculum

Paul Chapman, 1987 ISBN 1853960101
Looks at educationas adevelopmental process. Considers children’s thinking,
play, the contributionof parents, multicultural issues and what variouskinds
of subject content can offer to children’s development. A very helptul book
in relation to the guidelines.

A curmiculum for the pre-school child : learning to learn

Routledge, 1992 ISBN 0415094550
Looks at the provision of curriculum for 3 and 4 year old children. Quite
straightforward and basic with practical suggestions.

Under five - undereducated?

OU Press, 1990 ISBN 0335092624

Covers a range of issues related to the education and care of unde- fives.
Heipful chapters on the curriculum, assessment, staff roles and parental
involvement.

Anti-bias curriculum, tools for empowering young children

NAEYC, Washington BC, 1989 ISBN 093598920X
Very helpful guide to practice. Deals with children from the age of 2.
Written for USA audience so not all the material is relevant.

Working with chiidren, developing a curnculum for the early years

ISBN 0902817450

An excellent sealf development pack on curricular issues. Can be used
selectively or worked chrough from start to (inish. Deals with values, feelings
and practice.

Early education: the current debate

Scottish Academic Press, 1990 ISBN 0707305799

Well written account of education which uses exampies and references from
Scotland. Chapter on the curriculum considers child centre curriculum in
relation to national guidelines.
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& SIRAJ-BLATCHFORD. | and in infant classes
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OMEP (UK) Report
16 page summary on effective teaching and learning, drawing on a wide

variety of research findings. Argues for che continuation of a child cencred
e approach in primary education.

DES  Starting with quality (Rumbold Report)
HMSO. London 1990 1SBN 0112707211

Well written report onissues relating to the quality of educational experiences
offered to 3 and 4 year olds in Lingland and Wales. Well worth reading.

HURST,V  Planning for early years leamning: education in the first five years
Paul Chapman, 1991 ISBN 1853961299

Easily read book which might be of parricular value to students and those

coming into work in nurseries for the first time. Looks at 3-5 rather than
0-5 year olds.

LALLY, M  The nursery teacher in action

@ Paul Chapman, 1991 ISBN 185396130

Focuses primarily onskills, knowledge and attitudes relevant for teaching 3-
5 year olds. Useful reading in relation to the adult role. Each chapter ends
with points for discussion.

Child Development

LINDAN,}  Child Development from birth to eight: a practical focus
National Children’s Bureau, 1993 ISBN 1874579091

Describes what children learn from 0-8 and how they change in various
aspects of their development. Looks at how adults can support learning and

the reasons why care has to be taken when drawing conclusions about
children and their behaviour.
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SCHAFFER, H R Making decisions about children: psychological questions and answers. ﬁ
Blackwell, 1990 ISBN 0631171673

Focusing on child care issues such as bonding, attachment, separation,
materna! deprivation, the author considers research evidence and its
implications tor practice. Hasavery useful chapteron the use of research. Not
directly relevant to the curriculum but valuable background reading relevant
to child development - emotional and social.

Children Thinking

ATHEY.C  Extending thought in young children: a parent-teacher partnership.
Paul Chapman, 1991 ISBN 1853961825

Describes the development of schema by children from 2-5 years of age and

the ways in which they assimilate curriculum content into their developing ‘
thought forms. Based on an action research project, it contains a wealth of

information on developmental sequences of behaviour and thought.

DONALDSON. M Children's Minds

Fonrana Collins, 1978 ISBN 0006861229

Very readable account of how children think. Emphasises the importance of
context and the ‘embedded’ nature of the thinking of early learners.

LIGHT. P, SHELDON. S Learning to think
& WOODHEAD, M (eds)
Open University, Rourledge, 1991 ISBN 0415058252

Material is a reader linked to the OU MA ineducation. It covers infancy and
the primary years. The readings look specifically at the ways in which
children’slearning and thinking is embedded in social relationships. Articles
by Vygorsky, Rogoff and Wood are of particular value but are not easy reads.

Under 3s
GILKES.|  Developing nursery education
OU Press, 1987 ISBN 0335102832
A personal account of work ina combined nursery centre, conrains objectives
for working with under 3s.
HALE. S Shanng books with babies and toddlers
Early Years Team, Educacion Department, Oxfordshire, 1992
No ISBN number
Booklists for children from 4 months to 3 years approx. Organised into
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using the books.
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Babies. Toddlers, Carers and Educators, Quality for the Under Threes
National Children’s Bureau, 1991 ISBN 0902817655
Papers from a conference including one on heuristic play and one on children
with special needs.

Babies in Daycare

Daycare Trust, 1989 ISBN 187108802X

Includes a useful article by Elinor Goldschmeid on play and learning.

Developmentally appropriate praceice in carly childhood programme serving
children from birch through age 8 in Efiective Practice Section.

Time to play in early childhood education
Hodder and Stoughton, 1991. ISBN 0340538783

Explores ideas related to free flow” play which the author believes is
important1othe integrasion of learning and application of knowledge in new
ways. Emp asises the uniqueness of an individual child’s play.

Play in the primary curmiculum

Hodder and Stoughton, 1991 1ISBN 0340538058

The first few chaprersdiscuss a range of issues relating to play. The remainder
ot the book is a series of case studies of piay ina classroom or school. The book
is geared towards those who have toimplement the National Curriculum but
is relevant to practice in Scotland.

Play exploration a.;wd learring: natural history of the pre-school
Routlege, 1989 ISBN 0415052653

Compares -4 types of nursery provision. An academic ‘read” which examines
play and learning. The final chapter provides a summary of the findings plus
a consideration of the implications of the findings for practice which are
important for adults wishing to be learner cencred.

Just playing?: the role and status of play in early childhood education
OU Press, 1989 ISBN 033509564X

Examines play between the ages 4-8 drawing on rescarch findings from
several countries. Has chapters on play and learning, planning and the
curriculum and the use of play to help individual children.
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Observation, assessment, recording and reporting

BARTHOLEMEW. L &  Getting to know you: guide to record keeping in early childhood
BRUCE, T
Hodder and Stoughron, 1993 ISBN 03405576324

Discusses the purposes of record keeping and gives examples from a variety
of establishments. Ha- a section on parental roles and contribution. Links
record keeping to advance planning.

BLENKIN, G&  Assessment in early childhood education
KELLY. A (eds)

Pau! Chapman Publishing, 1992 ISBN 1853961531

Early chapters deal with nursery education. Introductory chapteron concepts
relating to assessment. Chapter on bilingualism and assessment.

DRUMMOND. M|  Assessing children’s iearming.

David Fulton Publishers, 1993 ISBN 1853461989

A critique of objective, mechanistic approaches toassessment. Focuses on the
importance of adults understanding what they observe and the place values
and principles have on practices in assessment.

DRUMMOND. Mj  Making Assessment Work, 1992
ROUSE. D & PUGH. G NES Arnold/National Children’s Bureau ISBN 0902817957
Excellent pack for staff development in observation, assessment and record
keeping. Looks at values, feelings and principles as well as practice issues.

SALFORD EDUCATION (1) Assessing young children, 1990

DEPARTMENT _
(2) Assessing and record keeping in the early yzars. 1590

No ISBN numbers

Available from Assessment of Achievement Unit, Salford Education Centre,
Broughton Road, Salford M6 6AQ.

Useful practical advice withexamples whichalthough geared to the National
Curriculum is re! -ant in cthe Scrathclyde context.

STIERER, B Profiling, recording and observing: a resource pack for the early years
DEVEREUX, | GIFFORD. S
& YERBURY, | Routledge, 1993 ISBN 0415089646

Produced by seaff in the London Borough of Merton; includes section on
parent contributionand observations in playing. Considers how information
gathered can be recorded and reported to others plus a section on work chat
needs to be done when introducing a system of profiling etc.
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Trentham Books, 1989 ISBN 09-180831

Examines how ideas, views and attitudes are presented to children through
toys, games and puzzles. Particularly strong on gender atcitudes but also
looks at race and class. Written from a very personal point of view. Useful for

thinking about values and attitudes but probably easier to dip into than read
from cover to cover. :

EPSTEIN,D  "Where 1t really matters” - developing anti-racist education in predominantly
white schools

Development Education Centre, Selly Oak College, Birmingham, 1990

ISBN 0948838116

Aimed at primary school staff, it is nevertheless useful to a wide audience.
Contains material which is a scirmulus for staff discussion as well as some
practical ideas.

PRE-SCHOOL  Equal chances
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ASSOCIATION Pre-schoo! Playgroups Association, London 1991 ISBN 1873743017

Cencise and practical coverage of issues relating to discrimination. Could be
shared with parents.
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@ Appendix | Convention on the Rights of the Child

Introduction  The Convention on the Rights of the Child was adopted by the general
assembly of the United Nationson 20 November 1989 and entered tnto force
for the United Kingdom on 15 Januvary 1992, The treaty va presented to
parliament by the Secretary of State for Foreign and Commonwealch Affairs
by command of Her Majesty July 1992,

Articles of the Convention Applicable to Pre-fi. : Services

The following articles should form the basis of the policies of the pre-five
services witininthe region and should be applicable as necessary toall fucure
policies as developed.

Artcle 3 (1) Inallactions concerning children, whether undertaken by public or private
social welfare institutions, courts of law, administrative authorities or

legislative bodies, the best interests of the child shall be a primary
% consideration.

Article 3 (3)  States Parties shall ensure that the institutions, services and facilities
responsible for the care or protection of children shall conform wich the
standards established by competent authorities, particularly in the areas of
safety, healch, in the number and suitability of their staft, as well as
competent supervision.

Article 18 (2)  States Parties shall render appropriate assistance to parents and legal
guardians in the performance of their child-rearing responsibilities and shall

ensure the development of insticutions, facilities and services for the care of
children.

Article 18 (3)  States Parties shall take all appropriate measures to ensure that children of
working parents have the right to benefic from child care services and
facilitses for which they are eligible.

Article 23 (1) Staces Parties recognise that a mentally or physically disabled child should
ﬁ enjoya full and decent tife, in conditions which ensure dignity, promote seif-
reliance and facilitate the child’s active participation in the community.

Article 23 (2)  States Parties recognise the right of the disabled child to special careand shall
encourage and ensure the extension, subject to available resources, to the
eligible child and those responsibie for his or her care, of assistance for which
application is made and which is appropriate to the child’s eondition and to
the circumstances of the parents or others caring for the child.

Article 23 (3)  Recognising the special needs of a disabled child, assistance extended in
accordance with paragraph 2 of the present article shall be provided free of
charge, whenever possible, taking into account the financial resources of the
parents or others caring for the child, and shalt be designed to ensure that the
disabled child has effective access to and receives education, training, health
care services, rehabilitation services, prepararion for employment and
recreation opportunities in a manner conductive to the child’s achieving the
tullest possible social integrationand individual development, including his
or her culcural and spiritual development.
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Article 29 Agrees that the education of the child shall be directed to:

a The development of che child's personality, talents and mental and
physical abilities to their fullest potential;

b Thedevelopment ot respect for human rightsand fundamental freedoms;

c The development for respect for the child's prents, his or her own
culeural identity. language and values, for the national values of the
country in which che child is living. the country from which he or she
may originace and for civilisations ditferent from his or her own;

d  The preparation of the child for responsible life in a free society, in cthe
spiritofunderstanding, peace, tolerance, equality of sexes and friendship
among all peoples, echnic, national and religious groups and persons of
indigenous origin;

e The development of respect for the natural environment.

Article 39 States Parties shall take all appropriate measures to promote physical and
psychological recovery and social re-integration of achild victim of: any torm
of neglect, exploitation, or abuse.

135
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Appendix 2 The Policy Principles of the Pre-5 Committee

The Pre-Five Sub-Committee is responsible for pre-five policiesand services.
The Committee was set up in April 1986 and the following are che policy
principles which form che framework for pre-five services.

[

‘e

0.

9.

10.
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The ultimate objective is to provide appropriace provision for all pre-
school children and their parents.

All provision should offer a stimulating learning environment to
accommodate children’s need for care and education.

Al services should reflect an equal opportunities approach, which is
anti-racist, anci-sexist, and recognises the righe of eicher men or women
to work or to care for children.

Staff and parents together should be actively involved in planning and
running the services for the benetit of the children.

Pre-school services should be community based and sensitive to tocal
needs, including employment and training needs.

There should be active co-ordination of services in each community (or
groups of communities) involving parents, council staff, voluntary
organisations, health services and other appropriate agencies.

Voiuntary organisations and community groups should be treated as
pareners in the provision of services, capable of enhancing and
complementing the council’s own provision.

Pre-school provision should be developed in priority areas or amongste
priority groups having the poorest services at present.

Places should be allocated according to agreed admission criteria.

Referrals from health and social work should be given prioricy and
L . . ~ .

accommodated within the complete range of services.

Services should be organised in such a way that any provision can
accommodate and meet the needs of children with a handicap or
chronic illness however severe the condition. The emphasis should be
on directing extra resources and support to the community where the
child is. No child should be denied access to a service on the ground
of health or disability.
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Extract |

Appendix 3

Every Child is Special - A Policy for Ali (Extracts)

The need for a policy

Article 2 of the United Nations Convention on the Righes of the Child
(1990) directs that all States should adopta policy of ensuring that the rights
of children are upheld. It emphasises that all rights apply to all children,
without exception. It is the State’s obligation to protect children from any
form of discrimination and to take positive action to promote their rights.
This includes all children with special needs. Similarly Article 23 states thae
a disabled child has the right to special care, education and training to help
him or her enjoy a full and decent life in dignity and achieve the greatest
degree of self-reliance and social integration possible.

It is in this context that Strathelyde Regional Council sets its policy paper
on Special Educational Needs. In examining educational provision within
this framework of rights, it is important to ensure that all children have
access to the widest possible educational and social opportunities. In
considering appropriate provision, attention should be given to access toas
normal an environment as possible. Also cnildren have a right to provision
and resources necessary to make their experiences appropriate educationally
and socially.

Considering the rights of children in tivis way it is necessary to take a broad
view of what constitutes special educarional needs. The view taken by the
Warnock Report (1978) was that children have special educational needs
arising from learning difficulties. This policy places emphasis on the
interaction of the child with the environment in which she ot he is placed and
identifies special needs as arising from the child's interaction with a
particular environment. The HMI Progress Report (1978) highlighted the
role that the curriculum plays both in creating learning difficulties and in
offering opportunities to resolve them if it is made more appropriate. It
extended the Warnock Committee's view of one in five childrenas potentially
experiencing learning difficulties to a view chat considering that up to 50%%
of children could be included in this group. During the 1980°s it became
increasingly recognised that any individual may experience difficulties in
SOMeE CONLEexts.

This includes those children who have been traditionally regarded as having
been special educational needs: chose with a range of physical or sensory
disabilities, intellectual impairment or combinations of these. However,
children who are exceptionally able should also be considered. Equally,
children who are bilingual may need particular learning opportunities to
avoid being potentiatly disadvantaged by having to tearn key skills such as
literacy in their second or third language. Children whose cultural background
is very different from that represented by the culture of schools may need
special consideration in the way that the curriculum is offered to them. This
will include evaluation of the curriculum and school organisation to ensure
that children are not disadvantaged by virtue of their class, race or gender.
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IS This view of special educational needs and the righes of all children fits
squarely with Serathclyde Regional Council's Social Strategy, which gives
priority to disadvantaged groups, and argues for a policy of positive
discrimination to ensure this. It is also consistent with the council’s overall
strategy on Equal Opportunities, and the Education Department’s Mission
Statement. It addresses the call to action which was contained in the
Regional Council report, “Living ina Hostile Environment™, which recognised
that the disadvantage associated with a disability is often the resule of
attitudes in the community or of physical impediments to disability in local
facilities, including schools.

Extract 2 2 The Key Principles of this Policy

2

Positive discrimination in favour of those who are disadvantaged, within a

framework providing for the rights ofall children toanappropriate sducational
é and social experience.

22 Acknowledgement that every child has individual learning needs. This
requires that teachers and schools offer an appropriately differentiated
curriculum to take account of these, and a supportive climate in which the
contribution of all children is of equal value.

23 The non-segregation of children with special needs. Children should be
placed in the least restrictive environment where their needs can be met.
This is particularly important when making decisions abeut the appropriate
first placement of a child.

24 Recognition of parental choice in the provision of their children’s education
and maintaining a range of provision which willallow parents toexercise that
choice.

@ 25 Additional liaison and support for parents and children with particular
difficulties should be provided within an effective system of home, school

and community links for all, rather than separate provision for children who

may be labelled as having difficulties. This will provide clear systems tor

communication and mutual support between home and school, and actively

encourage community participation to support the learning of all children.

26 lmplementation guidelines provided at Regional level, deriving from this
intrial policy statement, which will be reflected in the work of the Educat ional
Development Service and the Quality Assurance Unit.

27 Appropriate development plans at Regional, Divisional and establishment
ievels which will take account of the range of provision necessary for aunified
service to meet all special educational needs  Arrangements for menitoring
and evaluating the effectiveness of the service will require to take account of

the impact of specific decisions on other clements ¢ rovision.
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238

283

2.84

29

Aruitoxt provided by Eic:

Within this unified service for special educational needs, there will be a range
ofinterlinked provision. Central to this will bean extended learning support
system which is co-ordinated within cach establishmentand is supported by
the range of other provisions available.

Within individual mainstream establishments the exeended learning suppore
system will include:

- statlresponsible for the management of suppore for learning and for ies
delivery;

-~ the extended guidance team;

- where appropriate, reachers of English as a second language, home
school link teachers and other specialists, like peripatetic support
teachers.

This co-ordinated approach should also involve parents and the community
as well as psychological services, careers, community education and other
agencies such as social work and healeh boards.

Within the system, there will also be units which meet parcicular needs such
as those for visual or hearing impairment and language and communication
disorders.  These will be attached to, and managed within, the overall
framework of the mainstream establishmenes. In addition, they may offer
consultancy support on an outreach basis to other schools.

There will also be special schools which will continue to offer highly
specialised provision on an age related basis, whilst maintaining links wich
mainstream schools and the community as a whole. Every separate special
establishment should be part of a ¢luster or grouping arrangement with
mainstream schools to facilitate social, educational and staft developr 2nt
links. Both mainstream and specizl schools will liaise, consult and co-
operate to ensure effective provision for all pupils.

This collaboration will be further screngthened by a peripatetic service
which will include provision for consultairey, advice and support to staff. It
will be directed to assisting schools to provide more appropriately for
children with special needs, in the range of teaching strategies they adopt,
the curriculum on offer to all pupils, and the opporcunities for personal and
social development they provide, This will be necessary mainly for highly
specialised services such as those for hearing or visual impairment, and in
order to make provision in isotated rural areas.

These forms of suppore will be supplemented by the work of the Educational
Development Service in che form of Advisers and Development Officers,
both Regional and Divisional, in Special Educational Needs. 1n addition o
formal opportunities for staft development, there will be resource centre
facilities which mighe offer specialised advice, equipment and materials in
particular tfields, Important among these will be access to specialised advice
on microtechnology in helping all children to access che curriculum, and in
particular, to the provision of aids and appliances to those who need such
tacilities as communication aids,
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Extract 3

3.4

344

343

344

Pre-5 Provision

In the pre-S sector the general basis for provision tor children with special
needs should be the same. All staff should have awareness training and in
every pre-S establishment there should be someone with some training in the
management of learning support. Pre-5 staff should have the opportunity
to receive basic training in special needs, whenever possible alongside

primary staff. Furcher specialist training should be available to some pre-5
staff.

In keeping with the principle of first placement in local mainstream
provision, nearly all Pre-5 children with special needs will be attending a
local nursery, nursery school or centre. Mainstream Pre-5 establishments
should receive particular support from the psychological service where a
child is being considered for a Record of Needs at this stage. Support from
the specialist visiting peripatetic service should also be available to Pre-5
establishments. There will be asmall number of specialist Pre-5 establishments
each of which should be closely linked to at least one mainstream Pre-5
establishment. parents whohave children with signiticant needs whoare not
attending a Pre-5 establishment should receive support from home visiting

teachers who are part of the peripatetic service or who are attached to certain
Pre-5 establishments.

The establishment and maintenance of good links with home will be
particularly important at the Pre-5 stage, setting the pattern for later home-
school links to be built on. Parents should be fully involved in decisions
being made about children identified as having special educational needs. In
keeping with the requirements of the Self-Governing Schools Etc Act 1989,
any child with significant special educational needs, who is likely to require
long term and regular review, should be considered for the opening of a
Record of Needs from the age of 2 years. Further detail on the process of
opening a Record of Needs and consistency of procedures will be found in the
report entitled “Recording Pupils with Special Educational Needs'.

It will be important to ensure that no one mainstream Pre-5 establishment
is dealing with a disproportionate number of children with significant
special educational needs. The Pre-5 service, which is not universal, will
have to be monitored to ensure an appropriate mix of children. The role of
Pre-S admissions panels will therefore be crucial. A report to Education (Pre-
S) Committee in 1992 gave estimates of the number of Pre-5 children with
significant special educational needs in each division. As part of the
divisional development pian for special educational needs, each division will
require to ensure that it has or has access to appropriate Pre-5 provision to
meet the needs, at a local level wherever possible, of Pre-5 children with
significant special educational needs. In keeping with the intentions and
principles outlined insections 1 and 2 of this paper, pre-5 provision for chose
with significanc special educational needs should be provided in the context
of an aim to offer appropriate Pre-% education for all children.
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Aruitoxt provided by Eic:

345

Some children wich significane special educational needs identified and
recorded at che Pre-5 stage will not be provided for directly by Serathclyde
Regional Council education department but will be referred to other
specialist provision. A particular example  of chis arrangement will be the
use made of the Craighalberr Centre for children with motor impairments,
a nationalcentre funded partly by the Scottish Office Education Department.
The particular arrangements for referral to the Craighalbere Centre are
described in the paper A Review of Conductive Teaching™. At the Pre-5
stage use may also be made of other specialist provision suchas that provided
by Corsetord and Stanmore House Schools, run by the Scottish Council for

Spastics, the level of use depending on a division’s requirements at any one
time.
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Glossary of terms

competence  theability to perform a clearly defined task satisfactorily; it may also include
having adequate knowledge. Criteria for success in performing a task are part

of establishing competence.

concept a mental pateern, grouping or structure in which common elements from a
variety of experiences have been abstracted. Conceptsare normally expressed

in words or symbols.
content is what young children learn about

context  a context is any situation which presents children with ideas and has the
potential to provide meaningful learning experiences by building bridges
beeween that which is familiar and that which is new. An effective learning
context will contain a hook which engages interest and motivates learning.

cultural environment  the way of life of a social group i.e.

knowledge, belief, art, morals, law, custom, patterns of behaviour, shared

understandings, ideas of normality and deviance.

noculture is absolutely consistent; within the main culture there will be sub-

cultural variations.

differentiation  a response to the individuality of children as they grow and develop.
Differentiation recognises and values the existence of children’s individual
differences in terms of prior learning experiences, motivation, emotions,
abilities and preferred ways of learning.

early education  education in the early years promotes knowledge, skill and understanding
which affect all aspects of a child’s development. Care is an essential and
integral part of this process. Education should be based on worthwhile values

and extends beyond formal academic instruction.

environment  everything thac has the potential to stimulate and influence the behaviour of

an individual or group.

interpersonal  that part of the environment which consists of interacting persons and
environment  proups in any given secting (in this case the nursery) it will include patrerns

of interaction and social expectations.

intrapersonal  that part of the environment which arises from or occurs within ourself eg
environment  actitudes, perceptions, feelings, opinions, values, motivations, interest,
ability.

knowledge  information which, having been remembered, can be recalled.

learning process  a series of operations which are carricd out by the learner to take learning
forward. A process will require the use of a number of skills.

{56
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Glossary of terms

norm

physical environment

professional

role

role cluster

role model

role set

scaffolding

schema
skilt

special educational needs
transformation
understanding

values

arule or standard. Social norms provide guidelines for appropriate behaviour

in particular social situations. Statistical norms are measures or scores used
as a standard for comparison,

that part of the enviconment which consists of objects, symbols, materials.
spatial and geographical features.

to be professional is much more than demonstrating appropriate competencies.
It implies retlection on both the cask and the retaticnship of self to the rask.
Agreed and shared values are contral to professional practice.

a pattern of behaviour structured around specific duties and rights. Itisa
normative concept which focuses on what it is expected that a person in a
particular category will do.

multiple roles held by an individual at a given time.

an individual whose behaviour and activities in a particular role provides a
model for others of what is appropriate.

organisation of various roles round one particular central role which is taken
ascentral e.g. in Roles of the adult pl13-115 = partner in learning is given
as the central role. Role set can include a number of role clusters.

the guidanceand support given toa learner th rough interaction withanother
adult or child, which enables the learner te move forward in learning at che
poine where the potential learning is being made actual.

Schenta ave patterns of vepeatable actions that lead to early categories and then to

logical clussification”. (C Athey)

a practised ability to do something physical or mental, competently, All
skills involve mental activity to0 a greater or lesser degree.

see appendix 3. pl 30
the use of knowledge and/or skill in a new sicuation.
the capacity to apply concepts to the solution of new challenges.

principles, standards, judgements of what is worth or importanc in life.
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