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Preface

The Office of Special Education Programs’ Fourth Annual Technical Assistance (TA) and Dissemination conference was
heid on January 27-29, 1994. The two-and-a-half-day conference began prompily at 1 p.m_oa Thursday. Janvacy 27, and adjourned
on Saturday, January 29, at 12:30 p.m. (See Appendix A for the conference’s agenda.) The participant aitendees were the Project
Directors, oc their designeces, of the projects OSEP has defined as being techaical assistance or/and dissemination projects or those
baving a large componcut of their activities devoied 10 technical assistance and dissemination. (See Appendix B for a list of
conference participants.) Dynamic speakers were selected to address four lopics and provide an overview of new areas of change
and development. Following presentations by the speakers, participants met in small groups to discuss specific questions and
strategies. (See Appi -wix C for reports from these small groups.) The goal of the conference was o look at the following wopics
selected by OSEP:

Taclusion/1LRE

Transition/School completion

Mulkticultural conceras

Systems Change

A poster session/social gathering was scheduled for Friday, Jauary 28. from 5:30 pm. to 7 p.m. Each participating project
was 7oquesied w bring their project’s materials specifically related 1w the conference topics — Inclusion/LRE, Transition/School
compietion, Multiculiural coacerns, and Systems Change — o display during the poster session/social gathering. A farewell “roast’
was beld for Dr. Nancy Safer during the session. Dr. Safer bad depaned her position at OSEP as Division Director, Division of
Educational Services. Having worked for nearly 20 yeass with the Department of Education, specifically with the Regional Resource
Ceaters and, as Division Direcior, with the majority of ibe technical assistance and dissemination projects, she acoepted a position
with the Council for Exceptional Children as Deputy Direclor.

The Federal Resource Cener for Special Education (FRC), 2 project of the Academy for Educational Development, was
respoasibie for the lngistical arangements for the annual coaference. The purpose of the confercuce was 10 provide new information
10 projects; 0 promote networking between projects and the sharing of products; and to share information among projects and
between OSEP and the projects.

A planning ieam, consisting of staff from OSEP and the FRC, provided input during the initial planning stages. The QSEP
team representatives included: Doa Blodget, Project Officer, Division of Personnc Preparation; Sara Conlon, Project Officer,
Division of Educational Services; Peggy Cvach, Project Officer, Division of Educational Services; Jane Hauser, Project Officer,
Division of Innovation & Development; Dawn Hunter, Chief of the Severe Disabilitics Branch; Marie Roane, Project Officer,
Division of Educational Services; and Nancy Safer, Directorof iic Division of Educational Services. FRC representativesincluded:

The coanference was held at the Crystal Gateway Marmioit Hoiel, 1700 Jefferson Davis Highway, Arlington, VA 22202.

This docuinent repressntls ibe procesdings of the Office of Special Educstion Programs’ Fourth Annual Technical Assistance and Dissemination
Coufersuce. coordinsted by the Federal Resource Center for Special Education, beid at the Crysial Gateway Marriott in Crystal City. Virginia oo
Jaouary 27-29, 1994. This Proceedings Document was developed through Contract #11593033001 between the Academy for Educational
Development and the Offics of Special Education Programs, U.S. Department of Education. Thbe contents of this document do not necessarily
reflect the views ot policies of the Federal Resource Ceniter, the Academy for Educational Development, or the Department of Education, nor does
mention of rude sames, commercial products, or organizations imply endorsement by the U.S. Government.

This iaformation is copyright free unless otherwise indicated. Readers are encouraged to copy and share it, but please credit the Federal Resource
Coatet for Special Education.
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Overview of the Conference

Nancy Safer

The conference began with welcoming remarks by Carol Valdivieso, Director of the FRC. Nancy Safer, of OSEP, then
presenicd an overview of the conference. “Emphasizing networking among TA&D projects,” Ms. Safer said, “is -~ major part of this
meeting’s intent. OSEPfeelsma\msnetwakofpmpctstsmucalmmmng improved outcomes for students with disabilities
as we move oward the year 2000." She encouraged projects o share what they arc currently doing and to discuss where
improvements might be made and where they might work together.

Ms. Safer identified the specific themes of the conference as:

. TmsunﬂSMCmpkmn(cg,mmng&enmb«dmﬂemmmdsamuwswmw«cmm
move on 1o effeciive participation in the community);

¢ Inclusion/LRE;

+  Mukiicultural issues and concerns, and

¢ Systems change.

Ms. Safer asked participants: “What coatributions do TA&D projects make to the goal of changing systems”" She
indicated that throughout the conference the Federal perspective on systems change and the other conference themes would be shased
with participants, so that the TA&D projects would be informed as 10 what initiatives were planned or happening at the Federal level
and bow these relats o the activities and goals of the TA&D projects.

Ms. Safer reiterated OSEP's stated coaference objectives, which were included in participant conference materials. These
were:

¢ To focus attention on legislution that has recently been or is curreatly being reaunthorized pertaining to children with
disabilitics: IDEA, School-to-Work, Elementary and Secondary Education Act, and GOALS 2000.

* To identify stratzgics for providing techoical assistance and for disseminating informadion to families, professionals,
and administrators regarding inclusion/LRE, transition/school compietion, and a broad range of multicultur.a 1ssucs.

* To focus altention on the need for policy formulation to promote sysicms change in the areas of inclusion/LRE,
transition/school compietion, and multicultural issues.

* To improve communication among OSEP's technical assistance and dissemination projects, and between each
project and its primary constituents.

* To promote the sharing of information on cumrent and oagoing activities amoag the technical assistance and dissemi-

Goals 2000, The Reauthorization of ESEA, School-to-Work, and IDEA

Patricia J. Guard

Last year when 1 met with you, I spoke about the new administration and some of the general directions we could expect.
Much bes happened since that time. As you know, OSERS came under new leadership in June, 1993, when Judy Heumann became
Assistant Secretary.

With this new leadership came a vision that all people with disabilities will have full access to their communities. Judy
Heumann has begun to implement this vision, in part by clearly stating ber belief that it is unacceptable to exclude individuals with
disabilities from full participation in all aspects of society. Judy recently sent amemo to OSEP's staff in which sbe shared her vision
for OSERS: OSERS will work aggressively and collaboratively 10 crease a society in which all disabled people can obiain the
knowledge and skills necessary 10 achieve the goals they set foe themselves.

Thisisthe vis' : that can lead us into the 2Ist century in a way that buikis on our past accomplishments, embraces the spirit
and intent of our authi 1zing statutes, drives ous strategic planning process, and motivaies the work we do each day. 1believeitalso
moves Wward the society President Clinton envisioned when be pledged 0 work for “inclusion not exclusion, independence not
dependence, and empowerment not paternalism.”

This vision is shared by OSEP’s new Director, Tom Hehir. A former special nceds resource teacher who has spent over
10 years as a manager within urban local education ugencies in Boston and Chicago, Dr. Hehir is keenly aware of the challenges
we face a3 we look to the future of special education.

I"ve been asked (o share with you initiatives underway at the Federal level. I will be presenting an overview of President
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“..itis unacceptable
10 exclude
ondividuals with
isabilities from fil
participation in all
aspects of society...”

Clinton's and Secretary Riley's education reform proposals. 1 will also summarize the major
changes that are being peoposed for education in this nation, changes that reflect systemic reform.
From aFederal perspective, it is critical for special education 1o be an integral part of this reform.

Special education has rich contributions to bring to education reform, and we need W0
make sure special cducators are working in our schools and communities as aclive pasticipants in
the planning. The education refonm and restructuring effosts currently underway reflecta view of
aunificd education system for all students. This kind of restructuring is going to require extensive
technical assistance 0 States and local school disricts. The challenge for the Depastment is W
figure out how all these TA efforts it together into one integrated whole.

GOALS 2000. “GOALS 2000: Educate America Act” is PresidentClinton’s comprehen-
sive national education reform proposal in landmark legislation that sets the framework for other
Federal efforts w assist in improving our schools. The Administration's GOALS 2000 proposal
charts the future of education for all students. The bill defines “all students™ w0 include students
with disabilities. The GOALS 2000 plaz rests oa three pillars of change:

* raising standaeds;
* improving schools; and
* getting every citizen involved in supporting students and teachess.

Our GOALS 2000 proposal provides for State improvement plans that would include
strategies for the development of content standards, studeat assessments, and studeat performance
standards. The intent is that high expectations should be established for all students, including
students with disabilities. In adZition (o embracing new, world class lcaming standards, the bill
focuses on:

* enriching course content so students can reach the challenging standards;
» improving training for quality teaching;

* promoling pareatal involvement;

* challenging all schools to show real results;

* encouraging reform from the bottom up, aot the top down; and

* underscoring the link between education and employment.

Aslmentioncd carlier. GOALS 2000 sets the frame work for other Federal efforts to assist
i aproving our schools, including the Elementary and Secondary Education Act (ESEA) and
Individuals with Disabilities Education Act (IDEA) reauthorizations, as well as the School-to-
Work Transition proposal. 1 want to give you an overview of each of these.

ESEA Reautborization. The Adminisiration’s reauthorization proposal, the School
Improvement Act. also coatemplates the inclusion of students with disabilities. On Sepiember 13,
1993, the Administration transmitted its ESEA reauthorization bill to ihe Congress. Title 1 of this
proposal, whichis currently Chaptes |, proposes a dramatic overhauling of the Federal government's
major effort 1o belp poor and disadvaniaged children.

The proposal targets the neediest districts and provides flexibility to schools using
Chapter i funds to promote schoolwide improvement. Tite | of our ESEA proposal requires the
States 1o adopt challenging content and performance standards and w0 use assessments aligned w0
the standards to determine the yearly pesformance of LEAs and schools. Typically, students with
disabilities are excluded from assessments rather than provided with appropriate accommodations
50 they can participate. ESEA requires the inclusion of students with disabilities in assessments
“except under the most extreme conditions.”

The bill also requires each State w define what would constitule adequale yearly progress
of LEAs and schools toward enabling all children tomeet the State's performance standards. The
bill conemplaics that the States would peovide for disaggregated results for educationally
meaningful categories of children, but does not require results W0 be monitored for different
calegorics. Of particular interest tothis groupis the administration’s proposal tomesge the Chapter
1 Handicapped program under ESEA with the IDEA.

IDEA Reauvthorization. A major step in preparing for the future of students with
disabilitics is the resuthorization of the Individuals with Disabilities Education Act. The IDEA is
essentially a good law that we want t0 make better. We want (o take what we bave learned from
the past cighteen years of implementation and improve on it 0 ensure access to (ull educational
opportunity for students with disabilities.

The IDEA will be reauthorized withia the framework of GOALS 2000 and education
reform. We are committed to an open process that will provide for meaningfui input from
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comsumers, educators, families, and the disability advocacy community. We wantto get different
points of view, and we want the process 1o be one of collabczation and of seeking common ground
wilthin the disability constituencies and with the general education community. Cur planistohave
a bill to the Congress in June. '
In December we beld eight outreach meetings. We invited representatives from disability
and general education organizations to share their views about the issues that should be addressed
in reauthorization. We are considering those issues now to determine which we believe are the
most important o address and also to coasider possible options for addressing the issues. We
expect to have another round of outreach meetings when we are ready to talk about the issues and
possible options, probably i March. We also expect to publish a notice in the Federal Register
(o provide the public with an opportunity (o comment.
School-to-Work Transition. Special educators have focused on school-to-work transi-
tion for students with disabilities for over a decade, and some of the cutting-edge work in transition
bas been dooe in the disability field. The School-To-Work Opportunities Act of 1993 was
introduced in the House and Seaae on August 5, 1993. The House has passed the bill; the Senate
is expected 10 pass it in the near future. Our school-to-work transition bill, prepared jointy by the
Department of Labor and the Department of Education, will support States in their efforts to build
anoducation and training system that inie grates successfully into the workforce those students who
do not graduate from college.
The School-to-Work Opportunities Act, jointly administered by the Departments of
Education and Labor, will bring together partnerships of employers, educators, and others to build
a high quality school-to-work system that prepares young people foc careers in high-skill, high-
wage jobs. The legislation will:
¢ establish required components and goals of every school-to-work program in the
nalion;
¢ provide development grants for all States to plan and create comprebensive,
statewide school-to-work systems;
¢ provide five-year, implementation grants (o States that have complketed the
development process and are ready to begin operation of school-to-work systems;
* provide waivers of certain program requirements to allow other Federal funds wo
be coordinated with comprehensive school-w-work programs;
* provide direct implementation grants to localities that are ready to implement
school-t0-work systems, but are in States that have not yet received implementation
grants; and
 provide direct grants to high poverty areas to address the unique challenges of
implementing school-to-work systems in impoverished areas.
Basic pcogram components must include:
* work-based lear:ing that provides a planned program of job training, paid work
expericnce, workplace mentoring, and instruction in general workplace competen-
cies.

¢ school-based lcaming that provides career exploration and counseling, a program
of study that is based on high academic and skill standards as proposed in the
Administration’s GOALS 2000: Educate America Act.
* connecting activities that coordinate involvement of employers, schools, and
students; match students with work-based learning opportunities; and train teachers,
mentors, and counselors.

Bullding on what we have already done in special education and the scope of this new
tmnsition initisive, we have a real opportunity to integrate the needs and abilities of people with
disabilities into this new framework.

Education Reform and Inclusion. As stated earlier, it is critical for special education o
be an integral part of this reform. The education refonn and restructuring efforts reflect a unified
educational system for all students inour schools and communities. The term “inclusion” has come
to refer to not only the provision of services to children with disabilities in regular classrooms, but
to the broader concept of providing services to all children -— regardless of their special needs —
withinasingle education system responsible for serving all children. This does not mean that there
is not a need for special education or for the continuum of placement options. It does mean that
special education must be viewed not as a place, but as a set of instructional and curriculum
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supports which are intended to allow students with disabilities (o access and benefit from education.

Judy Heumann and Tom F'thir both believe that the continuum of altemative placements is an integral part of the IDEA
regulations, and they fully support the important role of placements other than the regular classroom for some students. They also
believe thal, consistent with IDEA, the regular classroom should be the first placement option considered for swdents with
disabilities. Yet our Fifteenth Annual Report to Congress on the implementation of the IDEA tells us that less than one third of
disabled studenss attend school in regular classcooms, a figure which has changed little since the passage of P.L. 94-142,

One o? our major priorities will be to provide the training and support administratoss and teachers need to make the regular
classroom in the neighborhood school the appropriate placement for students with disabilities. This is an important role many of
you are currently playing as you work with local school districts (o transition students back to their home schools and to integrate
students into regular schools for parts of the school day, as appropriate.

National Agenda. This goa! of a unified education sysiem that values all students and
in which all students achieve better outcomes was the impetus for the Office of Special Education Programs to facilitate a Natioeal
Agenda for achieving betier results fo: students with disabilities in the context of education reform. This process began with a
Naticnal Agenda Forum: mecting held in Charlottesville, Virginia, in Januvary. 1993. Forty-two individuals met to begin the
development of a “National Agenda for Achieving Better Resulis for Students with Disabilities.” Participants in this Forum
represented the perspective of geners! and special education classcoom teachbers and related service providers, school principals,
LEA and SEA administrators, parcnts, members of boards of education, and national leaders from a variety of organizations. Over
the four days, their task was to identify issues affecting results for students with disabilities. The long-term intent is to produce an
agenda that can be used by a varicty of organizations and individuals 1o belp focus efforts and resouxces at all levels.

The participants identified issues related o broad-based planned change, State and Federal legislation and policy. program
development (including research, technology, ané knowledge use and dissemination), and personnel development. The next step
octurred in March, 1993, when teams met (o develop stralegies to address the issues identified by the Forum participants. In
September, 1993, the Forum participants met again to devclop a final draft of the National Agenda. The Assistant Secretary of
OSERS. Judy Heumann. and the Assistant Secretary of OESE, Tom Payzant, provided opening and closing remarks o the
participants.

The final dralt includes a vision statcment, bisriers to achieving the vision (these were the issues identified by the Forum
panticipants), and strategies for overcoming the barriers. OSERS swaff are in the process of editing the draft and including language
that ties the National Agenda to GOALS 2000 and the Americans with Disabilities Act. We expect to disseminate the document in
the near future. OSEP is planniug a conference for this summer to build support for the Agenda and to showcase best practices in
the arcas identified as bariers loachieving better results. Pasticipants will be asked to think about activities that are appropriate for
their organizations to undertake to move the Agenda forward.

Thank you for providing this opportunity (o share the activities at the Federal level with you. As you continue your work
on behalf of children with disabilities and their families, please know that we at OSERS appreciate and value the work you do.

Inclusion/LRE - Changing Systems to Include Students with Disabilities

Luanna Meyer, Ph.D.

Dr. Dawn Hunter, Ckief of OSEP’s Severe Disabilities
Branch, introduced Dr. Luanna Meyer, Chair of the Department
of Special Education at Syracuse University and a pioneer in the
inclusion movement. Dr. Hunter indicated her pleasure that Dr.
Meyer. who is also the Co-Director of the New York Partnership
Jor State-wide Systems Change, would be discussing her work
regarding strategies and systems change efforts in this arena.

Ds. Meyer's presentation began with 2 challenge 0
professionals to look beyond successful inclusion programs to
those not providing inclusive education for students with signifi-
cant disabilities. Her insipits on inclusion and systems change
were [argely bused on her work with the Minnesota Consortium
Instture in Minneapoliv/St. Paul, and more recently with the
New York Pastnership Broject for Statewide Systems Change, a
five-year “‘systems change" grant currendy in its fourth year of

operation. “Until we wake on the responsibility for making sure
inclusion happens, we're notgoing to get very far,” she stressed.

Dr. Meyer emphasized the need to consider the roles
that various constituency groups will play in the process of
systems change — a lesson she learned through ber experience
with the New York Partnership Project. For example, she
admitted that they had underestimated the influence of the
teachers unionin the beginning stages. Asthe projectdeveloped,
other issues requiring close attention included the complexity
and size of New York State; the vast range of service delivery
models already in place: and New York's history with “institu-
tionalized” and powerful constituencies.

Dr. Meyer described the Systems Change Projectas a

“multi-layered partnership™ between the New York Education

Department’s Office of Special Education Services, Syracuse
University, and other institutions and agencies in the Suate. Key

| 0 Guard / Meyer
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canponcms of the program include:
Awareness training to inform the public about
inclusion;

+ Information provided to participants describing the
kinds of opportunities and supports offered by the
Project and the State Department of Education;

+ Up to two years of direct technical assistance to
participating districts provided by key research
personnel commitied to systems change;

* Vid-d productions broadcast by New York public
television; and

» An annual conference, regional training institutes
(with the regional cooperative network), topical in-
service workshops, and leadership training
institutes.

Dr. Meyer indicated that school districts chosen o
participate in the Project are required to meet cerain ctiteria.
These include: agreeing to use a Task Force Mode?; committing
to at least “one superintendent’s day” for training; providing, s
minimum, one half-hour per week for staff collaboration; and the
willingness to make a “systems commitment,” which simply
means demonstrating a level of dedication necessary for the
program to succeed. Rural,
suburban, and urban school

“...most of the technology and

technology and techniques developed to address special needs
revolve around a segregated or self-contained learning environ-
ment. Teachers are going to have 1o decide as a profession if
inclusion is what they want to work toward, she said. Fortu-
nately, there is considerable support from regular education
teachers who generally consider inclusion methods an opportu-
nity toimprove the quality of education for all children. Thekey
is for all teachers to work logether.

Dr. Meyer believes tais is starting to happen. One
consistent piece of feedback she gets from incClusion specialists,
pariicularly in New York City, is that regular education teachers
are starting to take responsibility for initiating ideas conceming
kids with special needs and adapting their ideas to the curricu-
lum. Although special education teachers still have primary
implementation responsibility, getting regular education teach-
ers more involved is critical, she says. Special educators need to
integrate their expertise with the regular educators’ budding
interest and concern in order to work to benefit all children.

Anolber important issue addressed by Dr. Meyer was
parental involvement — and not just for parents of children with
disabilities. A model she particularly likes is the drop-out
prevention, bome-visitor program through which school dis-
tricts hire people from the com-
munity to act as liaisons be-

districts are considered by the . . tween the schools and fami-
Project g techniques developed to address special yies, These cmployees are not
motes & vop oo s, Needs revolve around a segregated or e e wally sanents
et oy D oy, self-contained leaming environment, WO S Sein O B
::st w‘gemmms? a:ﬁ\int;;} Teachers are going to have to decide as wage for meﬁ:‘wm eqdpa\:chp.
106s merely tell s R .. at the same time, participate in
whattodo, buttoprovidehem @ profession if inclusion is what they their child’s education.
the means with which to do it. ' Teacher education must
The other half — boitom-up want to work toward... also be reexamined, according

implementation — allows

teachers the freedom (o decide how to meet their goals. It
empowers teachers, with some constraints, to develop a model
that works for them.

Dr. Meyer emphasized that the Project will not imple-
ment an inclusion program oa behalf of one child o oti the basis
of the interest of just one teacher or paremt. The local school
district must be willing tomake inclusion available to all students
for whom it is appropriaic. She also noted that mandatory
inclusion is probably unrealistic, but strongly urged that inclu-
sioh programs be at least an option in every school district,

One of the most difficult obstacles o inclusion is
educating children with severe emotional disturbances and chal-
lenging bohaviors, according to Dr. Meyer. But, she added,
unleas educators seriously confront this issue they really are not
Going their jobs. She also stressed the need to coordinate mental
beaith services with the school systems in order to create a more
effective leaming environment for these children.

The real difficulty {acing inclusion is very much self-
imposed, Dr. Meyer maintained. While special educators have
enjoyed much suppornt over the past 1S years, most of the

Meyer

to Dr. Meyer. It is easy for
university and state education agency persoanel to peint the
finger at public schools and health organizations for being
ineffective, she said. But. ultimately, the sesponsibility for
teaching aspiring teachers that they have an obligation to all
children falls to education professors. Teachers in the ficld
should never be heard to say, 1 wasn't rained to have that kid
in my room.”

Finally, Dr. Meyer discussed the state of the research
literature and her concerns that too much of it no longer speaks
to real people of schools. An inordinate amount of empbasis is
placed on the concepls of “'define and practice,” she said, and too
little on ensuring that what is defined has real application to real
schools, In amore purticipatory model, she said, a task force
would identify and answer questions by meeting with constituent
groups, including teachers and families, to determine what the
issues really are and what affecied parties would like to know.

fn conclusion, Dr. iMeyer stressed that models of sys-
tem change must move from paper (o peactice and should be
implemented in the schools that need them most — in rural
communitics and urban setuings, rather than in perfect schools
with perfect teachers.




OSEP’s Vision for TA & Dissemination in a Time of Reform and Restructuring

Thomas Hehir, Ph.D.

Dr. Nancy Safer introduced Dr. Thomas Hehir, Director of the Office of Special Education Programs. Dr. Hehir received
his Doctor of Education and Administration Planning and Social Policy from Harvard University, and he has a Masters in Special
EducationfromSyracuse University. Dr. Safer sharedw:iththe group Dr. Hehir'scommitment 10, and vision of, tec hnical assistance
and dissemination related 1o school restructuring and reform. Dr. Safer also remarked that Dr. Hehir has brought witk him 1o the
office an appreciation of research and data and its implication for improving services for students with disabilities. Finally. she
noted his conviction that technica! assistance and dissemination can, infact, make a reai difference in what happens to students with

disabilities in the future.

“..in a relatively
short time, through
the good work of
many people, the
practice of
excluding children
and youth with
disabilities in
American education
has been greatly
diminished...”

“..it is also a major
accomplishment ...
to have practically
eliminated
institutionalization
for children with
mental
retardation...”

Dr. Hehir began his discussion by stating three main themes he wanted to highlight:
special education’s evolution and history; the myriad challenges facing special educators (particu-
farly considering the push toward more inclusive approaches); and finally, his vision for a better
future for the field of special education, especially one that focuses more Clearly on results than in
the past.

Special education has grown from a relatively small component of American education
toa large and significant componient, related Dr. Hehir. The field of special education comprises
20 percent, or more, of school budgets, employs hundreds of thousands of people, and educates
approximately five million children. He also pointed outthat as the field has grown it has become
subject to more scrutiny, which, he added, is probably a good thing since a significant amount of
public resources are spent there. Dr. Hehir observed that the field has also encountered criticism.
For example, special educators have been criticized for segrogating oo many kids, including too
many kids, and for the amount of money spent being spent. Special educators engage in a cenain
amountof self-criticism as well, asking “Have we done the right thing for the past 20 yearsin trying
to expand services for students with disabilities? Have we created a separate system that is not in
the bestinterestof children?* Heindicated thatit’s at these times that it is impottant to remind each
ctherof the significant accomplishments that have been made. From a historical perspeciive, and
from a social policy and communications perspective, significant advances in the field are clearly
visible.

Dr. Hehir continued by acknowledging the leadership role of special education. When
P.L.94-142 was passed approximately 750.000 to 800,000 children with disabilities in this country
were being denied a public education. But in a relalively short time, through the good work of
many people, the practice cf excluding children and youth with disabilities in American education
has been greatly diminished. That's an enormous accomplishment. He fusther indicated thatitis
also a major accomplishment for this field to have practically eliminated institutionalization for
children with mental retardation.

Dr. Hehir further observed that at the time of the implementation of the law, there was
increasing recognition that students with learning disabilities needed individualized atiention in
order to succeed in school. Sincu the passage of P.L. 94-142, many of these children have been
successful in the school systems. Referring to the National Longitudinal Transition Study for
special education students recently completed, it shows cleasly, Dr. Hehir noted, that students with
leaming disabilities who receive appropeiate access to curriculum and support have a higher
probability of good educational results. For those students who do not, or who are simply putinio
gencral education classes with no support, there is a very high probability that they witl drop out
of school.

Dr. Hehir also talked about the importance of rescarch and his belief that much of what
is done in special education should be guided by it, and by values. One study he partvularly noted
appearcd in the Harvard Education Review in about 1987 by Judy Singer and John Butler on the
implementation of P.L. 94-142. It is very thorough rescarch that uses both guantitative and
qualitative methodology, and lie indicated it was particularly important ncither Judy Singer nor
Jobn Butler came from the “special education research community.” They came strictly as
rescarchers, emphasizing that research conduzted in this field is sometimes burdened by the fact
that people in special education tend o be passionate people. Such deep passions can obscure
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objectivity, he observed. Dr. Hehir said be liked Singer and Butler's research because it did not
come from a particular view of special education, but, to the extent possible, was unbiased in its
perspective. And although these researchers concluded that “special educators have a long way
to 20,” nonctheless, in a short time, they have extended to ail children witk: disabilities in this
c.Jntry afree and public education, if not entirely appropriate yet. Dr. Hehir mentioned that every
child with disabilities in this country has an [EP, which isalot (o have accomplished in such a short
time. Progress is due to many, including the commitment of people atall levels of government—
Federal, state, and local—compassionate people who ase responsible for implementing services
for students with disabilities.

Dr. Hehir emphasized the importance of recognizing the enormous challenges facing
special educators and stressed the need to address those challenges head-on, or risk losing some
of the support enjoyed in the past. He credited the Arc (formerly the Association for Retarded
Citizens) for being perhaps the single most important group in the initial pressure for the extension
of education rights to children with disabilities. The Arc became active afier World War II in
pressing state legislatures, and eventually the Federal government and the courts, for education
rights for students with disabilitics. The Arc recently published a repoct stating that, after 17 years
of implementing P.L. 94-142, pervasive segregationof students withdisabilities, particularly those
with mental retardation, continues. Dr. Hehir cautioned the audience to heed that finding and
consider it a waming. When the law was written, it was explicit in its preference that chilaren
should be educated alongside their nondisabled peers uniess their IEPs called for some other
arrangement. Many of the individuals and groups who formed the voice that created the law in the
first place are not pleased with its implementation and are asking the professionals in the field to
do a much better job.

The National Council oa Disability also issued a study on the education of students with
disabilities, and it, too, criticized the extent to which students with disabilities are segregated, as
well as the lack of educational results for these students, Dr. Hehir stated. Furthermose, it
concluded that African-American students are tremendously over represented in some disability
programs. The Council pointed out that, while only 16 percent of children in this country are
African-American, they represent almost 40 percent of the students in what is called EMH
(educable mentally handicapped) programs. The Council also pointed out that over 55 percentof
adults with disabilities in this country are unemployed.

The National Longitudinal Transition Study shows a much higher dropout rate for
students with disabilities. It reports higher employment levels than the Nationa! Council on
Disability’s report; however, the longitudinal study reports that about five years after kids bave
gotten out of special education programs, approximately 58 percent are employed, as contrasied
with 69 percentof nondisabled kids. It’s important to look at all the issues that surround the special
educatior: field and develop a strong focus on how to  idress them, Dr. Hehir sald, adding that
professionals must make sure that the educational services children receive are the ones that are
guing to produce the greatest possible results.

Dr. Hehir pointed to the passage of the Americans with Disabilitics Act (ADA), which
he coasiders the culmination of a movement in this country on behalf of, and by, people with
disabilities. He believes it has significant ramifications for special education. The ADA seeks the
full participation of, and equal status for, people with disabilities. It recognizes that people with
disabilities have rights; that they should not be the object of charity but should be afforded full
participation in alt aspects of Americansociety. Dr. Hehirsuggested that those in special education
need torecognize thatsome groups’ activities are inconsistent with that mission. A verysignificant
pert of the field's history comes from charitable methods on bebalf of people with disabilities, and
that type of mind set is not appropriate in the age of ADA, he said. This society has a fundamental
responsibility to children with disabilities. Therefore, professionals ne~to focus on ensuring that
the laws and programs are implemented with avision thatincludes fu)* - ‘~ipation for people with
disabilities in all aspects of American society.

Dr. Hehir acknowledged the efforts of his predecessor Judy Schrag, who, he said, did a
wonderful thing by establishing a group to look at a national agenda to improve the results for
students with disabilities. The group met first in the fall of 1993, Represented in the group were
parents, the disability community, educators, people from different disability areas with dif..rent
perspectives—all of whnm he said were important in establishing the agenda. There was an
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“PL H4-142 ... is
explicit in its
preference that
children shouid be
educated alongside
their rondisabled
peers unless their
IEPs call for

some other
arrangement...”

“..The ADA seeks
of, and equal status
for, people with
disabilities. It
recognizes that
people with
disabilities have
rights; that they
should not be the
object of charity but
should be afforded
full participation in
all aspects of
American society...”



“...programs for
those with learming
disabilities have
shown that students
with very discrepant
leaming styles can
be successful in
school...”

“..Special
education has been
used all too often as
a vehicle by which
Students in ...
culturally diverse
communities have
been separated from
opportunities...”

enormous amount of agreement among participants that the focus needed to be on the results of
education for studeats with disabilities.

One of the things the group questioned seriously was whether < not the vision for better
results for students with disabilities can be achieved within a special education system. Could the
full participation of people with disabilities in all aspects of society be accomplished througha very
separate educational system, he said they asked. The group indicated very strongly for the need
for connecting much more closely with the school restructuring and reform movement. The Goals
2000 Educate America Act that was introduced by the Clinton administration and subsequently
passed by the Congress departs significantly from previous educational reforms and, asserted Dr.
Hehir, from the traditional notions of schooling. GOALS 2000 establishes high standards and high
expectatious for all chiidren, said Dr. Hehir, which, he continued, is particularly important for
children in special education because so many of them have not been in programs predicated on
high expectations. Consequently, results have not been satisfactory. Furthermore, GOALS 2000
has strong inclusive language. Itisimportant, therefore, that special education remain at the school
restructuring table so that the full participation of students with disabilities is assured.

Dr. Hehir wenton toadd that Judy Heumann, Assistunt Secretary of OSERS, has insisted
that the special education community be part of all efforts in school reform and restructuring. She
is part of (the management council that is overseeing implementation of the law and is committed
to allocating a significant portion of her time to GOALS 2000, he said. Dr. Hehir continued by
saying that oftentimes, when pecple look atthe issue of inclusion of students with disabilities, they
view it as a zero sum game—that standards will fall, and that education will be more difficult for
everyone. But, he said, when inclusion is done correctly, often the overall classroom environment
is improved. Inclusion of children with disabilities is no less than a fundamental restructuring of
what goes on in classrooms.

Over the past 15 years of American education, those in special education have been the
innovators, observed Dr. Hehir. When you look at the best programs, they incorporate many of
the innovative methods so badly needed by (he educational system as a whole, he sald. He
suggested that the field’s school-to-work transition efforts, and subsequent school-to-work
transition programs, have many lessons to teach the overall education system in terms of how to
connect employment to education. To illustrate his point, Dr. Hehir related his experience in the
Boston Fublic Schools where, he said, a student with a significant disability bad a much higher
probability of employment than a nondisabled youth because of the transition programs in that
system.

Dr. Hehir also spoke about Part H programs which have shown that different government
agencies can collaborate and cooperate (0 provide services to disabled infants and their families.
He also noted successes in wrapping services around schools. Furthermore, he said, successfui
programs for those with leamning disabilities have shown that students with very discrepant
learning styles can be successful in school. Those lessons are extremely important for the overall
education system, he said.

Dr. Hehir related an experience be had in Chicago to illustrated the appalling pervasive-
nessof segregation of students with disabilities. One of his firstexperiences there was withaparent
who had fought for two years to get her son, who had cerebral palsy and was in a wheelchair, into
abarrier-free building. He assumd her son had significant cognitive disabilities and that she was
advocating to incorporate kids with significant cognitive disabilities into general education
classrooms—something new. Dr. Hebir said he asked this mother how cognitively disabled her
son was, and she responded that he was not cognitively disabled at all but, rather, had an [Qof 135.
The system felt this child needed to be in a special school where he could get OT and PT, not in
aschool where he could get an education. Bringing services to the studentinstead of requiring the
student to go outside was an option that had not been considered by the school. This mother
challenged that through the Office for Civil Rights and, in effect, began the desegregation of
Chicago Public Schools for children with disebilities.

Another issue Dr. Hehir discussed was the importance of providing much better services
to students with significant emotional behavioral disorders. He quoted the longitudinal study as
saying these students consistently exhibited mediocre academic results, indicating to him the need
to focus efforts on serving those children more effectively. Efforts are needed at the Federal level
to encourage people at the state and local level. The child and adolescent mental health unit of
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Health and Human Services, justreceived asignificantincrease in its appropriation from Congress,
bringing (hat agency's resources to approximately $35M in discretionary money this year. Dr..
Hehir indicated that* OSEP would be working with HHS to spend itina way that benefits kids most
appropriately, thereby recognizing the interrelated nature of education and mental health goals.

Within the population of students with disabilities are minorities who have particular
needs that must be recognized. For example, Dr. Hehir said, students who do not speak English
as their first language require services that are linguistically and culturally appropriate. He also o OSEP can
noted that the relationship between the African-American community and special education
needed to be acknowledged. Special education has been used all 100 often as a vehicle by which  fielp states produce
students in those, .and other culturally diverse communities, have been separated from, not .
provided with, educational opportunities. That issue needs (o be addressed bead on, he empha- better education
sized, adding that ~:ucators also have to recognize that within the population of students with
disabilitiesxgleminodty disability groups whose needs ars probably very diffecent from those of  SySIEms for students
the larger population of students with disabilities. He spoke specifically about being able to Wifh dzsabtlmes by
accommodate the needs of the deaf for appropriate instruction in communication and the need to
recognize that a very significant number of children who are blind in this country are not being ;
taught braille. Research indicates that the economic potential is significandy decreased for blind connectmg thm fo

people who do ot know braille. the research base of
Dr. Hehir concluded his speech by saying that he considers TA providers extremely

important in achicving the goals at OSEP. Onc of the first tems on the agenda, be aid, is to link both knowledge

the various aspects of the Federal special education effort more closely together. Monitoring, he »

said, is viewed too often as a discrete function, technical assistance as adiscrete function, research and crqﬁ‘

or knowledge development as a discrete function, and personnel preparation as a discrete function.
Yet they are not—and should not—be so. OSEP, he said, can belp states produce better education
systems for students with disabilities by connecting them to the research base of both knowledge
andcraft. One of thie things OSEP wants to achieve in the next few years is o connect things much
more tighily between techinical assistance and rescarch developers, and systema change initiatives
at the state level. OSEP will be looking at revising the monitoring systems graduaily over the next
three years to focus tnore on issues thai are directly related (0 achieving better results for students
with disabilitics. When a state is monitored and disciepancies are found, OSEP wants to be able
to say to that state “we have technical assistance available, we have done research on that issue,
and we can help guide you in your system change efforts.”

Dr. Hehir ended by saying OSEP is depending on those in the special education
community to help create a system that is much more integrated among monitoring, research,
technical assistance and personnicl preparation. He acknowledged that OSEP does not have all the
answers, but needs the support and input of others in developing the sysiems.

Changing Systems to Promote School Compietion and Transition to Successful Adult Outcomes

David Johnson, Ph.D.

David Johnson is currentty the Associate Director of the Institute on Community Integration and Director of the National
Transition Network, North Certral Regional Information Exchange, and National Study on Individuals with Severe Disabilities
Leaving School. He s also senior researcher in the Research and Training Center on Community Living for Persons with Mental
Retardation and the Research and Training Center on the Social and Psychological Development of Infants, Children, and Youth
withDisabilities. He also serves as Principal Investigator of several Federal and State projects in the areas of transition, supported
employment, cost analysis, and interagency planning,

Current Context for Transition.

David Johnson began by describing the current context within which systems change for transition is occurring. Toanswer
the question, “How well do former special educatior students fare in adult life?", Dr. Johnson related stutistics from the National
Longitudinal Transition Study and recounted testimony presented (0 Congress, both of which have lead to significant federal
legislation to improve oulcomes for students with disabilities once they leave the school setting.
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Dr. Johnsou briefly examined the specifics of the tran-

sition requirements contained within the IDEA, including:

» the definition of “transition services;”

 the meaning and importance of the phrase “coordi-
nated set of acivities;™
student/family participation in the process;
age requirements (no later than age 16);
the content of the IEP; and
statements of interagency linkages.

The context for systems change in transition also in-
cludes the influences ol the educational reform movement upon
special education programs, Dr. Johnson said. This includes
GOALS 2000: Educate America Act; the School-to-Work Op-
portunity Act of 1993; and the initiatives of national commis-
sions and task forces.

State Systems Change Frogram.

Dr. Johnson then focused his remarks upon OSEP's
State systems change program on transition. The goals of the
systems change progran are (0.

* increase the availability of, access to, and quality
of transition assistance through the development
and improvement of policies, procedures, systems,
and other mechanisms for youth with disabilities
and their familics.

* improve the ability of professionals, parents, and
advocates to work with young people with
disabilities as they transition from school to adult
life;

» improve working relationships and collaboration
among education, rehabilitation, labor,
postsecondary schools, advocacy groups, and
families 10 plan and implement needed improve-
ments in transition services within States and
localities; and

* develop effective strategies and procedures for
implementing the 1iew transition service require-
ments contained w thin IDEA.

The National Transition Network.

An important pait of meeting these goais will be the
National Transition Network. Dr. Johnson described the NTN's
goals, purpose, and participants (collaborators). Goals and
purposes of the NTN include providing States with technical
assistance on transition issues, evaluating and disseminating
results, and conducting relited support activities.

Early Findings of State Systems Change Programs on
Transition.

Dr. Johnson shared with participants the early findings
of State-level systems change activities on transition. There are
six major areas where the ne:d for improvement is being recog-
nized and addressed:

* Interagency collaboration for transition;
» Administrative support and professional education
programs;

o Student and family involvement in the transition
process,

« Student services planning for transition;

» Transition programs and services through local
demonstration activities; and

+ Post-school oulcomes for youth with disabilities.;

Dr. Johnson described some of the action steps being
taken in each of these areas to bring about improvement. These
are listed below.

Improving Interagency Collaboration:

* Formulate interagency teams at the State, commitl-
nity/regional, and local levels;

« Develop cooperative interagency agreements;

» Establish follow-along and follow-up systems;

» Coordinate [EPs, IWRPs, IHPs, and other indi-
viduals plans, when possible;

¢ Share student assessment/evaiuation results with
adult agencies to avoid duplication of effort; and

* Transfer student records/files to adult service
agencics at the time of transition.

Improving Administrative Support and Professional i’duca-
tional Programs:
* Provide administrators with information and
special reports on student's transition needs.
* Provide professionals with training on tansition.
* Increase involvement in interagency and transiton
planning committees.
+ Emphasize transition programming in pre-service:
and in-service training progroms.
* Modify the roles of special eduction and voca-
tional rehabilitation personnel to address transiticn.

Improving Post-school Outcomes for Youth with Disabilities:

* Anticipate students’ needs for adult services and
suppoit prior to transition from school.

» Share information on anticipated post-schocl
services with adult service agencies.

» Develop transition exit plan for all students.

» Conduct follow-up and follow-along studies on
students one year after exit from school.

lmprovinx IEP and Student Services Planning for Trarsitions:
Increase student participation levels in transition
planning.

+ Develop students' self-advocacy and self-detennis
nation skills,

* Make available information to students, families,
and professionals on school and community
services,

» Improve relevance of current assessment practices,

* Provide for carly transition planning, beginning; at
age 16 (or younger).
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Improving Transition Programs and Services Through Local
Demonstration Activities:
» Emphasize inclusion in all schol and community
programs and services.
* Increase school and community program options.
¢ Address all transition arcas on students’ [EPs.
¢ Develop meaningful measures of program effec-
tiveness.
* Provide staff with training on transition.

Changing Systems to Address tke Needs of Diverse Students with Disabilities and Tazir Famiiies

Improving Student and Family Involvement in the Transition
Process:
+» Increase student and family participation levels.
« Increase parent and professional collaboration.
¢ Provide families with information on adult
services/dissemination.
* Empower families.
* Encourage family networking during the transition
years.

Debra Spotts Merchant, J.D.

Debra 5. Merchant currently serves as a Technical
Assistance Specialist at the Mid-Souih Regional Resource Cen-
ter (MSRRC), based at the Interdisciplinary Human Develop-
ment Institute at the University of Kenatucky. She has been
involved in the disability field for many years and received both
her undcrgraduate and graduate degrees in Learning and Be-
havioral Disorders. Her law degree is from the University of
Kentucky. Ms. Merchans specializes in information on the EHA,
Section 504 of the Rehabilitation Act of 1973, and parent
participation in decision-making as well as in cultural, linguis-
tic, racial, and economic diversity.

The intent of Ms. Merchant’s talk was o give an
overview of multicultural issues from the perspective of some-
one who works with the States and is in touck with current
concerns, trends, and events. Ms. Merchant posed many
thought-provoking questions to the group, moving from the
concrete issues being faced to the more philosophical and legal
questions driving the responses.

Ms. Merchant began by referriig to the cyclical nature
of things. “In the *60s, race was not supposed to matier,” she
said. “It was character, not skin celor, that was supposed to be

American or Hispanic students who may be economically or
socioeconomically disadvantaged, tut who are achieving at
appropriate levels?” She observed that this was not the only
variabie t0 affect or cloud the view of issues of diversity and
disabilities. She asked the andience to consiuer the components
of diversity that make up aparticular population. She questioned
if the definition should vary from State to State, district ¢
district, and community to community.

Most important fo. o:ducators, and apart from the con-
siderations above, are the v.riables oi sabcultures, sex, and
cthnicity impacting the approaches being used to teach. Ms.
Merchant gave as an example the differences in the successful
approaches a teacher would use to each a White male with a
disability and those he or she might use to teach an African-
American female with a disability.

These remarks flowed naturally into issues of
overrepeesentation and misplacement of African-American and
limited English speaking students (LEPs) in special education.
Ms. Merchant stated that students have been placed into classes
for the retarded or the emotionally disturbed simply because of
theirdeficiency in speaking English. When this is done, she felt,
they are deprived of their peers and they fall further behind,

the issue. Yet, here it is the limiting their ability o transi-
'90s, md race stll matters~..SChOOS need 1o address language o frotmspecialedocationin
She posed fr . . . ion.
whohmesiomandroondey  education and culture instead of special ™ suous wats ten ised
to many as she spoke. “How education . for ElgllSh deﬁaent related to the issue of what
?wglkﬁ;‘m:m » States can do o correct mis-
thaicity, 8 students... takes of placement or o pro-
and disabled? Whodo we talk vide services. There are issues

7 Do we talk to members of the rajority population about
changing their practices, or do v talk to members of the non-
majority population about how to relate? What do we change, if
we could change things? How do we raise the issue of race and
not create tensions? Is it politically correct for people of the
majority culture to be upfront in dealing with the issue?”
Whendiscussing cultural diversity, Ms. Merchant stated
that we are not clear about definitions or parameters for defining
culturally diverse or disahled populations. She asked, “When
you discuss the disadvantaged, do you include all African-
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of resources, strategies, and the State’s role, effort, and comz. -
ment. Ms. Merchant also addressed the issue of ovesrepresentation
and incorrect placement of minorities. “Is this the result of
discrimination or of culturally-biased assessments?” “Why
aren't we testing English deficient students in their primary
language and secing how they compare with their language-
similar peers?” If the latter were done, itmight bemore clear that
schools need w address language education and culture instead
of special education.

Ms. Merchant discussed the issue of ownership. She
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remir ied the audience that people move more quickly wi anissue if they have ownership of it. As a nation, she said, we must realize
that the issues of adequate resources, discriminsiton, and diversity are not the issues of public education only; they are our issues
and we all have responsibility. They are national issues, and some are social issues of the non-majority and majority cultures. The
State agency. as well as the educational agencies and teachers, need to define their roles in order to have an impact on the issue. The
audience ws reminded that the most important goal is that schools provide children with tie opportunity to realize theire potential.

Issues of urban education were also discussed. Ms. Merchant stated that funding ineauities can be documented and scen
inthe physical resources more easily than the academic resources, but both are there as seen by testing results. She raised the question,
“Will school performance be limited for poor urban and rural areas as long as other socioeconomic issues are not addressed?” There
is a nced to convince afffuent suburbanites to care about the inner city and rural schools. Whiie magnet schools have helped, tke
issue of non-magnet schools remains.

In this era of reform, Ms. Merchaint stated that, o uddress diversity, a family and community focus is required, and both
need to be supposted. Access a4 opportunity are based on outcomes. Reading, writing, and arithmetic are not the sum of education
today — there is work. Work is . esseitial element of student success. A summary of ber list of effective strategies included:
strong parent/family/community involvement;
an owcomes-based perspective;
addressing diversity as more than a single ssue;
defining populations and theks rules; and
constant rewooling of service providers.

Ms. Merchant reminded the sudience thit i€ we could view all students with no cultural biases and formulate strategies on
thatbasis, not penalizing students for their parents” status, we would without doubtcreate amore supportive delivery system. Schools
and school hours would be different; they would be responaive to the needs of the communities. We would have workable strategics
for achieving outcomes and for promoting Ue realization of all children’s potential,

Panel Presentations:
Changing Systems o Address the Needs of Diverse Students with Disabilities and Their Families
Dr. Carol Valdivieso, modemtor

Panel members:

Verna Morrow, Teacher Supervisor, Sun Simian Elementary School, Sells, Arizona

Hugo Galindo, Director, Center for Special Education, Washington, DC

Reginald Jones, Chair, Department of Psychology, Hampton University, Hampton, Virginia
Diane Powell, Director, Project D.A.1.S.Y., DC Public Schools, Washington, DC

Verna N. Morrow Ms. Momrow began her remarks by reflecting upon her
first years in the Bureau of indian Afiu’rs (in 1970) and thenupon

Verna N. Morrow is currently Teacher Supervisor at  a positior. slie took six years later administering the services

San Simian Elementary School in Sells, Arizona. She supervises provided to children with disabilities. “At that time,” the caid,
35 teachers and aides and is responsible for scheduling, evalu- “I never thought I would be involved in special education. 1

avion, curriculum, discipline, “ ' ' g never thought 1 would be the
and siaff 1-airizg. She has A keyfacm" .. pIUVldmg pacent of a child with special
workedixthe Bureauof ndian . . . : needs. Having a child with
Affairs (BIA) system for 24 appropriate services to children with disabilities has'made a differ-
years, uxdhn¢ cervedas presi- 4 neads' 4 m'mm[ ence in my interest in special
dent of a parent comwmitiee for Spec ml 5 education.” She is pleased o
children with disabilities, on involvement...” se¢ how far the system has
the BIA Parent Advisory Coun- come since its early days, but
cilfor Special Education, andonthe Parent Advisory Councilfor  is aware that there are many changes yet to come.

the State of Arizona. She has three children, one of whom has a Ms. Morrow reflected upon the many differences that
disability. Ms. Morrow received her master’s degree in Foun-  exist between states, communities, and cultures, Even within
dations of Education from the University of Aritona. one culture, there are ofien differences, she noted and felt it is
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important to be aware that these exist. A key factoc (o under-
standing these differences and providing appropriate services to
children with special needs  “is parental involvement,” Ms.
Morrow said. “You must get parents involved, especially if you
live in an isolated arca where the communities are separate and
there are problems with transportation.™

Starting in the late 1970s, she went on torelate, children
in BIA schools were mainstreamed into regular classes. This was
a positive cxperience, she felt, because “it created the occasion
for cachers and special education, parents, and others to work
together on an ongoing basis ... Through a combination of

Hugo Galindo, Ph.D.
Hugo C. Galindo is currcntly Director of one of four

Centers for Special Education in 13e Washington, DC public
school system. As such, he .

S R T R

training, using consultants, having classes in mainstreaming,
and so ow, the teachers felt more comfortable with inclusion and
were better prepared to make the child with a disability more
comfortable.”

‘Thus, being aware of and sensitive to swdents’ differ-
ent cultures, training teachers in bow to include children with
disabilities in regular classrooms, and building a sarong collabo-
ration between the various participants in the process — regular
education, special education, parents, and others — are key
factors in making inclusion work.

whole educational system promotes referrals,” be said, describ-
ing how in six years he completed over 700 cvaluations of
children referred to special educaion. This number, he felt, is
represeatative of the over-referral of children into the special

education track. For example,

serves 40 schools and is « Enolish lansuage dq‘iaen Ccy 52% of DCstudeatsreferred to
charged with oversight of all . 8 . J g special education were found
facetsof special education ser- is not an issue you simply ... refer (o be cligible, while the other
vices, including evaluationand 438% of the referrals were found

assessment of swudents re-
Jerred, placement of students
with disabilities into appropriate programs, development and
evaluation of programs, and supervision of all personnel. He
has also served as the Executive Assistant for the Division of
Special Education, with responsibility for city-wide pragrams
Jor over 7,000 non-English speaking students.

Dr. Galindo began by addressii 3 the process used to
refer smdems for special education screcning. “It seems the

for special education...”

to be unnecessary. “Think of
the costs to the educational
systemn for the wasted time, money, and energy to evaluate the
referrals,” Dr. Galindo said.

Dr. Galindo was especially concerned about studeats
who were limited English speaking. One teacher, he related,
referred 14 students in one year — all of whom were language
deficient in English. “Thisis not an issue you simply push onto
someone else.” He challenged pasticipants to “lock at your own
staff: How many culturally diverse -taff members are there?”

Reginald Jones, Ph.D,

Reginald Jones is a Distinguished Professor of Psychology and Special Education, and Chair of the Department of

Psychology at Hampton University. He is also Director of the Center for Minority Special Education, which provides technical
assistance to historically black colleges and universities (HCBUs) and other institutions of higher education having 25 percent or
greater minority enrollment. Dr. Jones is currently preparing for publication the three-volume Advances in Black Psychology and
The Handbaok of Tests and Measurements for Black Populations.

Dr. Jones provided an overview of the activities of the Cenier for Minority Special Education (CMSE), which include
providing outreach to historically Black colleges and universities (HCBU) and other minority institutions to assist them in oblaining
funding under Parts C, E, F, and G of the Individuals with Disabilities Educaion Act. CMSE's mission is two-fold:

¢ To increase the instiltional capacity of participating instity’ ons so that they may contribute to the professional
knowledge base and enrich the field through rescarch or tr- anological developments; and

» To increase participating institutions’ capacity to compete for funds, primarily from Federal funding agencies but
also from the private sector.

“We must ask oursclves several questions,” Dr. Jones said. “Why are these minorily institutions havisa probiems
competing for funds? What are the impediments to grant making and grant secding? Why are these institutions baving difficulty
in these areas?”

According to Dr. Jones, the Center looks critically at each institution to identify the answers to these questions. Some factors
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that have been found to impede minority institutions from
pursuing Federal and private funding are the constraints upon the
professors, who are the chief proposal writers; constraints in-
clude:

+ teaching loads of professors;

¢ commitice obligations;

« professional isolation (i.e., some professors do not

have the time or setting to interact with their

¢ institutional burcaucracy that requires certain
signatures on proposals;
+ general apathy toward the grant-writing process,
which is well known as a stressful, intense, and
lengthy process.
There also appears (o be a need for additional commu-
nication between States and minority institutions, Dr. Jones
indicated. States need to let institutions know of services (e.g.,

oolleagues); « b e e e . technical assistance on grants)

* college resource CMSE's mission is ... to increase available from OSEP. Mand
administrators lack . . e el s arcinformation workshops
awmsim of grant the capacity af « nornty institutions pmposaltlm wnt;:: workshops
activities: > £0 unnoti

o lack of release time for so that they may contribute to Dr. Jones pointed out, bow-
;‘:‘l‘:‘f}g"‘“‘“!, she . and enrich the field ..and to increase ;ﬂ"?;n“”“m“';; 's more ¥
(RFP), assembling a mrua[ntmg institutions’ abglay skills. Theze needs to be
dedicated writing ” concept, an idea of what you
team, researching and to compete v"orﬁmds' want to o and how you woukd
composing the ext, doit." Information workshops

and tuming the proposal in before the deadline;
 limited budget for support services (¢.g., basic
supplies, photocopying and fax charges, tele-
phone);
¢ lack of doctoral and masters students to research
and wrile materials;

help to “bring out a person’s ideas.” A by-product of the
workshops, Dr. Jones said, is that they allow OSEP to identify
potential grantreviewers. “Grant review experienceisa wounder-
ful thing to have, especially when preparing for your own tumat
grant writing.”

Diane E. Powell, Ph.D,

Diane E. Powell isthe Directar of Project D.A.LS.Y. in
the Early Childhood Programs Branch in the District of Colum-
bia Public Schools. She is also responsible for the coordination
of transition and integration programs for young children with
disabilities who receive edu-
cation programming withinthe
least restrictive environment.
Dr. Powell has ser;ed as the

“.Everyone must see themselves as a
stakeholder ... schools need to initiate

willing toinvolve themselves in training, in educational reform,
and in the discussions taking place around these issues need o
leave teaching, she felt. Outcomes for children, the primary
customers, have not been effectively measured in recent years,
and the standards used to measure the outcomes have not
reflected “the changing needs of the primary customer.”

School-based management
is an important component of
change. “Schools will have to
have something to say about

State Specialist ir the area of capaci uildin md im 0 nﬂ' Y the essential curriculum to be
Behavioraland Emotional Dis- ty b ) g . lve S in delivered to children, as well
orders, and is the former coor- ownqshlp of the positive.. " asidentify whatreasonable ac-
dinator of Programs for the commodations are needed,”

Seriously Emotionally Disturbed in the Montgomery County
Public Schools. She holds a Doctoral Degree from American

University in the area of Emotional Disturbances and Learning
Disabilities.

Dr. Powel! addressed how educational reforms might
be furthered in our schools. She began by asking, *“Who are our
primary customers?”’ and by answeting, “Children and fami-
lies.” To serve the needs of children and families, Dr. Powell

stated that “we need to engage in intense efforts for teaching

training, with a broad-based practical component. Everyone
must see themselves as a stakebolder.” Teachers that are not

Dr. Powell stated. To solve the difficulties <hildren are having,
and o address their individual differences, schools need W
initiale capacity bullding and involve stafY in “ownership of the
positive.” She - zpested stralegies to bring this about:
¢ Mandating training on reflective and effective
practice, in order to provide “responsive educa-
tion;”
* Promoting a “delight the customes” perspective;
¢ Measuring student outcome performance;
¢ Varying use of time, so that there ig flexibility in
how instructional time is used (o address indi-
vidual student differences;

<0
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« Moving this agenda to the building level in at least 25 schools (i.¢., site-based responsibility/management);

» Having staff identify what they need to provide a fully inclusive education to children, and then supporting them in
that endeavor; and

» Promoting “stakeholder™ perspectives, so that everyone is involved who has an interest in the environment where
children are educated.

Presentation of Technical Assistance and Dissemination of Questionnaire Resulls

Richard Horne, Ed.D.
Debra Price-Ellingstad

Richard Horneis currently the Deputy Director of the National Information Center for Children and Youth with Disabilities
(NICHCY} and serves on several research and evaluation projects at the Academy for Educational Development.

Debra Price-Ellingstad is Assisiant Director of the Federal Resource Center (FRC) and has served as Project Director
on several disability-related projects.

The Office of Special Education Programs believes strongly in the importance of its TA and Dissemination projects. They
are essential to promoting OSEP’s priorities. especially in working with families and in increasing State capacity to work with local
education agencies and communitics to provide services and opportunities for children and youth with disabilities. OSEP would
like to sce these projects pursue greater coordination among themselves in terms of:

s activities

* publications and the selection of topics

¢ electronic communication and linkages

¢ information and materials sharing.
OSEP would also like to help facilitate the flow of information from these projects to the local level — to administrators, teachers,
related service providers, parents, and consumers.

To assist OSEP in its efforts, two questionnaires were developed: (1) The OSEP Technical Assistance and Dissemination
Questionnaire; and (2) the SEA Technical Assistance and Dissemination Systems Questionnaire. The TA & Dissemination
Conference Planning Team assisted in the development of both instruments.

The purpose of the first questionnaire was to help the Federal Resource Center (FRC) develop a strategic plan from which
future TA & Dissemination conferences would be developed. Information from this survey will ensure that future conferences
directly address the needs of the entire OSEP TA and Dissemination Network. Questionnaires were mailed to 25 OSEPTA & D
projects. Twenty-two (88%) of those projects responded. Richard Home presented the results of this questionnaire to conference
participants. Data tables from his presentation can be found in Appendix D.

‘The purpose of the second questionnaire was to help OSEP and the OSEP TA & D projects: «(1) understand how technical
assistance and information are provided at the State and local levels; and ¢(2) identify the mechanisms thas are currently in place
that could be used to get information into the hands of local practitioners. These questionnaires were disseminated to each of the
Regional Resource Centers and, through them, to the States. Forty-seven (94%) of the States responded to this questionnaire. Debra
Price-Ellingstad presented the results of this questionnaire. Data tables from her presentation are included in Appendix E.

Ray C. Rist, Ph.D.

Ray C. Rist is currently the Director of the Center for Policy Studies, School of Education and Human Developmeni, at
the George Washington University. He is also the Director of the Teaching Case Studies Program at the U.S. General Accounting
Office in Washington, DC, and for the past five years has been the Director of the General Government Division at the same
institution. Dr. Rist is currently editing a book series on Comparative Policy Analysis.

Dr. Rist discussed the nature and relationship of policy analysis and systemic change. He stated that “policy making is
cyclical in nature and thus requires specific policy tools.” One of those tools is information. While there is certainly a glut of
information available, muchof itis not being used, or itis being used at the wrong stage of the policy cycle. “If you don’t understand
information needs in juxtaposition to the policy cycle,” Dr. Rist stated, “then it's very tough going. [f you want quality results in
a situation, then you must addreas the information’s usefulness. What is needed by whom and when?" He suggested that TA
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“.Whatis the
problem?
needs to be
answered through
analysis and
definition, not
ready-aim-fire...”

“...the problem
doesn ¢ stand still

.. ifno one
continues to monitor
the problem

.. it5 one of the

riskiest and surest
ways to fail...”

providers need to know their customers and where they. as providers, are in the policy cycle.

Dr. Rist described the policy cycle as having three phases: formulation, implementation,
and assessment of outcomes. “Each impacts upon the information being produced and on the
strategies for disseniination.”

Formulation. Thisis the phase where pressure builds on the system ot political apparatus,
and some needhasto be met. During the formulation phase, the question of “Whatis the problem?"
needs to be answered through problem analysis and definition, not through a “ready-aim-fire
mentality.” That mentality, Dr. Rist said, “is not likely toachieve steady outcomes fora long period
of time." Rather. fonnulation necds to take into account the situation, the political process, and
50 ofl,

The manner in which causal linkages are defined often suggests an approach that may
solve the problem. Forexample, if A causes B, then “you know how to respond to B and possibly
take care of A. Butif A causes C, and you bave no idea what happens during B, then this creates
a greater chance of mistakes.” Thus, Dr. Rist stated, “we need to have a systematic understanding
of the problem we face.” Itis also useful to learn from the approaches others have taken to solving
similar problems. What were their causal linkages? How successful were their approaches to
solving the problem? Learning from the experiences of others is important, because “we are all
public stewards,” Dr. Rist said, “using public monies, using information to maximize desired
outcomes. Not using the best available information is a misuse of this stewardship.”

The formulation phase needs, then, to work on policy positions and their consequences,
Problems may be framed differently according to the causal models and definitions that are used,
and this provides people with more than one choice.

Implementation. There is, Dr. Rist said, on¢ very important area of ovetlap between
formulation and implementation. He described how a problem can grow worse over ime, leading
to pressure on the political system until a point is reached where the System nust respond. “What
often happens then is a remendous vulnerabilily as money fiows to work on the problem. When
we get money to do something about the problem, we no longer study it." This is dangerous,
because “the problem doesn’t stand still when a policy response is defined; the problem is still
there.” The question then becomes, *What is the problem now?"

Thus, it is important to track the problem. It may drop off, ieve! off, increase at the same
rate, or skyrocket. If no one continues to monitor the problem, Dr. Rist pointed out, “then what
are you actually working on? Youmust be very carefui about this, it's one of the riskiest and surest
ways to fail in the long run.”

The TA provider may presume to “know"* what the problem is, but, in truth, the problem
is always subject to further questions and scrutiny. “Stay close to the nature of the problem,” Dr.
Rist suggested. “Most issues now are occurring at an accelerated pace.”

Assessment of Outcomes. A part of assessing outcomes is accountability. Dr. Rist
suggested several questions that organizations can use to measure their performance, including:
What has 10 be done? What are we doing? What are the measurements and criteria to effectively
assess what we've done? At this point, what have we learned? Is the organization learning? And,
of course, he said, “ You stillmust focus and ask yourself,“Whatis the problem?" Sustained change
is not guaranteed. “There are new things to be leaned.”

Dr. Rist then focused upon policy tools, because he felt that “we are very weak
conceptually in our understanding of policy tools.” Examples of policy tools include: regulatory
tools, taxes, direct service, privatization, tax credits, and loan guarantees. He remarked that “there
is a trend of using three tools repeatedly, rather than the other 15 or so that are out there.” There
is also amultitude of examples of people or organizations using what he called a “misplaced policy
tool.” “Choosing a convenient policy tool versus ones that are robust and effective is not usually
in our best interest, especially if the easy ones have been shown to be ineffective.” But how does
one tell the differences? A tool should be examined for its costs in terms of time, effort, labor, and
money.

“This is not simply a conceptual issue,” Dr. Rist stated. “There are real choices thathave
to be made, and you must understand why you are making them, how they are w be implemented,
and what outcomes are anticipated. High performance necessitates attention.”

A bibliography of recommended readings is found in Appendix F.
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Creating Linkages

Robert Michael Stonehill, Ph.D.

Robert Stonehill is currently the Director of the Educa-

tional Resources Information Center (ERIC), the neiwork of
clearinghouses and support services that produces the world's
largest education database. He has also served as the Acting
Division Direcior in the Office of Planning, Budget, and Evalu-
ation (OPBE) at the U.S. Department of Education, where he
was responsible for national evaluations of elementary and
secondary education programs. While at OPBE, he established
a national network of technical assistance centers.

Dr. Stonehill began by stating that “in order to create
cffective linkages, there must be real purposesfor them.” TA&D
groups, he said, ofien work to retofit thelr projects to an
administration’s theme at the time. Words cui be hollow when
there is no reason behind the

nizations outside of ERIC can also collaborate with ERIC,
through acquiring materials, preparing abstracts,and using ERIC
to store and maintain their materials and make them accessible
(o users.

Dr. Stonehill suggested that organizations ask them-
selves, “What outside organization produce materials that would
be most valuable to our own constituents?” The answer to this
question indicates fertile ground for collaboration. It is also
valuable fororganizations toexamine “what mechanisms can be
brought to bear to keep clients and potential clients aware of who
you are and what you do. How can you make it easy for them to
approach you?"

Products and services that can foster linkages include:
databases, bibliographic information, full text collections, les-
son plans, legislation, and col-

words. P lUdquS Md services that can lections of readily accessit_:le
ot v of O foster linkages include: databases, o rocent reseeh trends oo
poited out that 3o ha bibliographic information,  ERIC worng anewser
gccorinue, Forcoipons.  Jull text collections, lesson plans, iy, v, Stonchil oid parich
o ———— legislation, and collections of D s & guasaniend 48-our
purpose, mission, aid goals.* n’addy accessible maten'als, such as turnaround time. Thousands
e pouls et pecomeny.  SUHUNaries of recent research rends  yean ave ten to new ERIC
aer n e oolaborsion. i and exemplary prograrms. Sond aviianle esmen plans

important, howevel, o look wt

organizational arrangements, which can either impede or sup-
port change, producls, servives, and future directions. The
organization needs to have a feundation where “linkages and
coordination are possible, and where lintkages are understood.”

Toestablish linkages, then, it i3 important tounderstand
what implicit and explicit factors cause collaboration and com-
munication among entities. Dr. Stonchill provided several
examples where linkages are difficult, including the National
Research Centers and the regional labs. The 25 National Re-
search Centers, he said, are mandated to have unique, not
overiapping, missions. How then can linkages and communica-
tion be fostered? The regional labs, in their m, serve different
regions, but bave similar missions. Yetthey are not really setup
to be an organization, because each has a separate board of
governors and are conditioned and atientive to the policy direc-
tions and needs of the SEAs with whom they work.

ERIC, he said, has a particular kind of organizational
arrangement. The different organizations in the ERIC network
are “pastners” with their own :lientele, purposes, and soon, but
they maintain tnkages *hat pemmit them to use the information
products and mikerials of the partners and stay in touch. Orga-
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prepackagedliteraturereviews,
and more. “If you buildit,” Dr. Stonehill said, “they will come.”

Providing users with access to your information re-
quires examining diversified mechanisms. “Mailing lists, news-
letters, Internet, and 800 numbers"’ were examples Dr, Stonehill
gave of how public access has skyrocketed. “The worst thatcan
happen is that you get overwhelmed and drown in your own
success.”

Dr. Stonehill also projected into the future and related
some of ERIC's plans for meeting customers’ information needs.
‘The availability of the ERIC database and selected materials on
low-cost CD-ROMs is one example. Anotheris the ideaof using
new Internet tools such as Mosaic World-wide Web. Mosaic
uses “hypertext as an organizing principle,” which means that
information on similar topics can be linked. About 400 univer-
sities are currently doing this, Dr. Stonehill said. “So, for
example, if you wanted to find out about inclusion, there would
be an organizational logic to finding your way from one source
or element of information 1o another without having to change
placesor databases.” Mosalc is free, can be downioaded from the
Internet (TCPIP connection required), and can help individuals
and organizations gain access to information around the world.

23 Stonehill
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Closing Statements

Dawn Hunter, Ph.D.

Dr. Hunter began by noting that the participants had
taken a real hard look at systemic change and observed that “the
roles of the TA providers are changing. We have additionat high
pressures from :ze political arena to produce results; but what is
critical for us is the need to try 0 work smarner at technical
assistance and information dissemination, not necessarily harder
atit.”” Dr. Hunter stressed the need for finding effective methods
to deliver both information and products. She highlighted one
message from an eariier segment of the couference [sce Ray C.
Rist presentation] and said that “we need to get tougher in the
planning and design of technical assistance. Wehave toreachan
understanding of when we simply need to quit a conventional,
yetineffective approachi. We have to learn that it is okay to try
something new, something different inan attempt to arrive at the
desired outcomes.” Dr. Hunter feltthat OSEP had a responsibil-
ityto supportits technical assistance providers when the decision
to depart from the conventional runs into a political wall.

Dr. Hunter reminded the audience that, with technical
assistance and dissemination projects, there is a need to get past
the comfort level and investigate new strategiesforaccomplish-
ing tasks. Projects’ efforts should address the larger issues, not

just chip away at the small cnes. This should be done with the
realization that seeing changes in the larger issues will take along
time. She further cautioned that “there needs to be a recognition
at the Federal level that the demand is not for iemporary instant
impact. Rathes, there should be a focus on the importance for
providing long-term, sustainable changes that will be reflective
of the evolving changes in education.” OSEP needs to take the
initiative in belping the TA users reframe the questions that
States cumently pose. Dr. Hunter explained that “TA and
dissemination providers should be proactive in helping States to
rethink and articulate questions, so that the information veing
provided in the end is actually worth something to the States.”
She suggested that, in time, the TA projects’ roles should alter
from being providers of solutions to the Stales to perhaps being
facilitators of change.

Dr. Hunter concluded by thanking all the participants
for their involvement in what she —tled “a very energizing
conference” and thanked the staff of the Federal Resource
Center for the time and effort they had expended in coordinating
and arranging the fourth annual conference.

Appendix A

The Office of Special Education Programs
Fourth Annual Technical Assistance and Dissemination Conference

AGENDA
THURSDAY. JANUARY 27
1:00 - 1:10 WELCOME
Carcl Valdivieso - FRC
1:10 - 1:20 OVERVIEWY OF THE CONFERENCE
" Nancy Safer - OSEP
1:20 - 1:50 CONTEXT FOR TECHNICAL ASSISTANCE AND DISSEMINATION: GOALS 2000,
THE REAUTHORIZATION OF ESEA, SCHOOL TO WORK, & IDEA
Patricia Guard - OSEP
1:50 - 2:05 QUESTIONS & ANSWERS
2:05 - 3:10 INCLUSION/LRE - CHANGING SYSTEMS TO INCLUDE STUDENTS WITH
DISABILITIES
Luanna Meyer
3:10 - 3:25 Break
3:25 - 425 SMALL GROUP BREAK-OUTS
4:25 - 5.00 SMALL GROUP REPORTS




ERIDAY. JANUARY 28

8:30 - 925

9:25 - 10:35

10:35 - 10:50
10:50 - 11:50
11:50 - 12:30
12:30 - 1:30

1:30 - 215

2:15 - 3.0

3.05 - 3:20
320 - 430

4:30 - 5:.00

"~ 5:00 - 7:00

SATURDAY. JANUARY 29

8:30 - 9:00

9:00 - 10:00

10:05 - 11:00

11:00 - 11:15
11:15 - 12:00
12:00 - 12:40
12:40 - 1:.00

OSEP’S VISION FOR TA & DISSEMINATION IN A TIME OF REFORM AND
RESTRUCTURING

Thomas Hehir - OSEP

CHANGING SYSTEMS TO PROMOTE SCHOOL COMPLETION AND TRANSITION
TO SUCCESSFUL ADULT OUTCOMES

David Johnson

Break

SMALL GROUP BREAKOUTS

SMALL GROUP REPORTS

Lunch

OVERVIEW: CHANGING SYSTEMS TO ADDRESS THE NEEDS OF DIVERSE
STUDENTS WITH DISABILITIES AND THEIR FAMILIES

Debra Merchant

PANEL STRATEGIES: CHANGING SYSTEMS TO ADDRESS THE NEEDS OF
DIVERSE STUDENTS WITH DISABILITIES AND THEIR FAMILIES

Moderator: Carol Valdivieso - FRC

Pancl Members: Hugo Galindo, Reginald Jones, Vema Morrow, Diane Powell

Break

PANEL STRATEGIES (continued)

POSTER SESSION SET UP

POSTER DISPLAYS AND SOCIAL

PRESENTATION OF TECHNICAL ASSISTANCE AND DISSEMINATION
QUESTIONNAIRE RESULTS
Debra Price-Ellingstad - FRC; Richard L. Horne - NICHCY

SYSTEMS CHANGE FROM A POLICY PERSPECTIVE
Ray Rist

CREATING LINKAGES
Robert Stonehill

Break
SMALL GROUP BREAK-OUTS
SMALL GROUP REPORTS

WRAP UP
Dawn Hunter - OSEP

o0
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Appendix B

PARTICIPANT LIST

Eileen Aheam, Ph.D.

Edith E. Beatty, E4DD.

Senior Pollcy Analyst Director

Natlonal A:soclation of State Directors of Special Education -  Northeast Regional Resource Center (NERRC)
Project Forum Trinity College of Vermont

1800 Disgonal Road, Suite 320 208 Colchester Avenue

Alexandnia, VA 22314
Tel: (703) 519-3800
TDD: (703) 519-7008
Fax: (703) 519-3808
SpecialNet: NASDSE

Burlington, VT 05401

Tel: (802) 658-5036

TODD: (802) 860-1428

Fax: (802) 658-7435

Inicret: NERRC @delphl.com

SpecialNet: NERRC
George Ayers, Ed.D.
Executive Director Ms. Pat Blake
The Council for Excepiional Children (CEC) Associate Director
1920 Association Drive Technical Assistance for Parent Progratms ('TAPP)
Reston, VA 22091 Federation for Children with Special Needa

Tel: (703) 620-3660
Fax: (703) 264-9497

95 Berkeley Street, Suite 104
Boston, MA 02116
Tel: (617) 482.2915

M. David Banaz Fax: {617) 695-2939
Research Associate Toll free: (800) 331-0688
The Chesapeake Institute

2030 M Street N.W., Suite 810

Ms. Phyllis Blaunstein

Washington, DC 20036 Deputy Director
Tel: (202) 785-9360 Assessing & Using the Professional Knowledge Base 1o
Fax: (202) 785-0664 Educate Children with ADD
The Chesapeake Institute
Ms. Vickie Barr 2030 M Street N.W., Suite 810
Assistant Director Washington, DC 20036
HEATH Resource Center Tel: (202) 785-9360

One Dupont Circle N.W., Suite §00
Washington, DC 20036
Tel: (202) 939-9320

Fax: (202) 785-0664

Marsha L.. Brauen, Ph.D.

TDD: (202) 939-9320 Project Direclor
Fax: (202) 833-4760 Technical Asgistance in Data Analysis, Evaluation, and
Toll free: (800) 544-3284 Report Preparation
Internet: Heath@ace.nche.edu Westat
1650 Research Blvd.

Rockville, MD 20850

Tel: (301) 251-1500

Fax: (301) 2944475

Toll free: (800) 937-8281

Internet: Brauenm 1 %westat@Mcimail.com
SpecialNet: WESTAT
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Ma. Yanden Brouka

Technical Amsistance Faciliiator

‘Technical Assistance for Purent Programs (TAPP)
Northeast Reglonal Office

P.O. Box 1422

Concord, NH 03302

Tel: (603) 224-7008

Fax: (603) 2244365

Toll free: (800) 232-0086

SpecialNet: NH.PIC

Mr. Bruce Bull

Project Coordinator

The National Information Clearinghouse on Children Who are
Deaf-Blind (DB-LINK)

345 N. Monmouth Avenue
Mounmouth, OR 97361

Tel: (503) 838-8776

TDD: (503) 838-8821

Fax: (503) 8/8-8150

Toll free: (800) 438-9376 (voice)

Toll free: (300) 854-7013 (TDD)
Intemet: LesiieG@fsa.wosc.osshe.eduy
SpecialNet: TRD atin: DB-Link

Ms. Jane Bumelle

Publications Manager
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Appendix C

RESULTS OF SMALL GROUP ACTIVITIES

Systems Change - Inclusion

Components of successful systems change:
GROUP ONE

Client directed, i.e. local sysiem & teacher driven.
Needs to be a whole sysiem effort.

Emphasis on services rather than placement.
Includes training.

Suppont from top; buy in at botiom.

Tied io whole - i.e. total reform effort.

Neod to address unions, i.e.; obstacles.

New roles for parents.

Promoie real-life - chalienge is (o get into the
tough situations.

Research for/from practice.

Reflects demographic diversity.

Full commitment - top support.

Take beginners - the real challenges.

Choice of what to commit to - flexibility.
Incentives & sanctions.

Allowance for time; change is a process over time.
Client involvement in design of model.

On-site TA support available.

Commitment to finding/making time for coopern-
tive planning.

State ownership; development of various levels of
parinership.

Changing practice at THE level.

Changing roles of SEAs, regional & Jocal levels,
As roles change, need to work out the details
resulting, (e.g. lenure).

Need 1o leave our baggage behind- recondition
how we think /talk.

Change means change for everyone.

Willingness o seif-evaluate; acknowledge what is
not working; recognize and acknowledge mistakes.
Build on success.

Very Sensitive to community chamacteristics and
dynamics. )

Change occurs when peers influence peers.
Involve all elements/stakeholders-individuals who
might be involved.

¢ DBiggest challenge is behavior - aggressive behav-
for.

- ® ® © e e & o o o

Implications for TA & Dissemirazion:

Meed to reach other audieices in education.

Link to other TA networks.

Need to link with audiences outside education.
Need to begin to talk about system-wide changes/
case studies.

Need to define the audiences - targeted informa-
tion dissemination.

Need 1o expand the ways we share information in
order Lo assure we are reaching families, business
and other sudiences - be creative - use
noatraditional mechanisms/ways.

Nead to spend time to uansiate the question to
assure we are getting to the real issue that needs to
be addressed.

Need to get more client involvement in deciding/
defining need & delivery mechanisms.
Incorporate the components of system: change - -
what we know about the change process - into the
way we approc.ch day W day efforis to solve
problems with our clients - incorporate into our
dialogue & probiem solving.

Keep everything grounded toward impact on
children, families, community and schools -
accountability to individual needs.

Need new methodologies in service delivery, in
research, in measuring effectiveness.

Change in curriculum and instruction at university
level.

Change in certification.

Collect vignettes about children and families and
frame impact in terms of vignettes.

Move away from using labels and substitute more
descriptions of individuals and their characteris-
tics.

Re-think how we distribute and award funds (e.g,
proposal review, state awards).

Use peer review as opposed to competitive models.

Tie TA & D system needs to stay abreast more
effectively/ efficiently/quickly.

GROUP TWO

Joint ownership of “sysiem problem” by all
(parenia, tsachers, adminisirators),
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Adjusting to new circumstances by “other sys-
tems” (eg., IHEs).

Top down support...bottom. up implementation.
Willingness to challenge sacred wisdom.

Having a vision and having a commitment.
Increased flexibility in general education to try
other structural arrangements, collaborative
models of planning, cooperative learning, grouping
approaches, elc.

Looking &t research through a practical lens.
Variety of opportunities and atrategies fof retrain-
ing (tailored to individual needs).

Insistence on cosnmitment of time for the “task
group” working on change.

Task groups, release time, etc. - identified condi-
tions necessary (o make systems change work.
Sharing (vision, structural arrangements, time,
resources) across subsystems.

Understanding that not all stakeholders are at the
same point in readiness to change; understanding
attitudes.

Project/support personnel with real experience in
the settings.

Established critesia and willingness to break off
when they aren'’t met.

Sufficient time 1o prepare (a year) with planning
team, teachers/buitding, parents of special educa-
tion and general education kids.

Materials, user friendly, geared to particular
audiences.

Site visit opportunities - to show that it can be
done - within reasonable distances.

Diverse population districts as models - “picking
some harder places o work™.

Willingness o work on problems.

“Systems change” directed, in the end, to
benefitting all children.

Empowertient - only way to make “bottom up
implementation” work is to empower teachers.
“All really does mean all"—change sites really got
to this understanding.

“Project with TA/consuttant support in the SEA
working with districts” - this may be a nascent
“State system of TA".

Need something in place “after the project is gone”
(buddy systems, TA systems, new functions for
SEA/BOCES uaff, etc.).

Implications for TA & Dissemination:

Get wgether list of model projects/sites that people
can visit—to see inclusion “practices” in place,
Need is provably greater at the middle school and
high school level.

Need to help people understand how to evaluate
programs; to help local districts figure out “when
will we know when we are making progress?”
These “20 or so coinponents” may suggest a
template for setting, creating, guiding, document-
ing standards (at least in individual case).

New roles for TA providers - facilllating more
collaboration by a broader range of stakeholders;
Involvement in some specific topics, issues—eg.
assessment and new "“world class’ standards.
Need to be able to capture what's working in the
scores of projects working on pieces of systems
change.

“New customers” - out of just special education
and into general education, conisumer, etc.
“Tailor products to specific audiences” (eg, public.
principals, business leaders, eic.).

Figure out how to not overwhelm people with
information (eg. NICHCY & Extension Ser-
vices).

Longer-range perspective on change than we are
used o operating in,

Figure out how to make it easier, cleaner for
people o ask their questions - safe environment/
suppoit.

Create readiness for change by probing, helping to
clarify/guide questions.

Figure out with States what it would mean (o have
& State TA/D system that support systems change
in LEAs (links to other SEA functions).

Role of teacher training institutions - figure out
how to involve them both o help and to influence
perservice systems.

Inservice training - credit for certification, compe-
tency focused, (require that “all staif read the
CSPD plan”).

TAJ/D projects vole in teacher prep:

1. CSPD planning/change.

2. Link with IHES (bullding bridges to IHEs as
“new customers”,

Materiais development.

Summary: TA/D Providers must change too, e.g.:

Informalion necds to be clear, easily accessible,
and understandable to a broader range of “custom-
ens”,

Get together information on what works.
Increased facilitation with varlety of collaborutors
(general education, I[HEs).

Define “leadership” for systems of TA/D (federal,
state, elc. levels).
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GROUP THREE

Strong Commitment - bottom and top.
Grassroots has say.

Ownership.

Empowerment.

Shared vision.

Planning time.

Emphasis on logistics.

Total support of all students.
Creatlvity in new roles.

New perspective on parent involvement.
Community involvement.

Early involvement through part H.

Implications for TA & Dissemination:

Provide leadership and support.

Strategic panning assistance.

Less restrictive-more strategic coordination.
Provide information on:

1. “How tos".

2. Subsidies.

3. Models- linking models.

4. Personnel and family.

S. Trainings.

Provide information on community resources.
Help with processes to get information on fi-
nances,

Address diverse schools/systems, not just easy
ones.

Contiecting with state resources (i.¢. State maps-
state specific information),

Should we be training personnel? Possible
options:

1. Make videotapes of trainings for dissemination,
2. Tralit local level (grass roots) on how to do
strategic planning for their area,

Ask stakeholders what they need,

Identify impact at all levels, down w students.
Facilitate a process to develop a vision for each
specific group.

Strong training of petsonnel.

Resources? What about finance.

Priority- School commitment determines alloca-
tion,

Inclusive Resources - Should be part of school
improvement and involve all aspects,
Administration should present inclusion as an
option,

Allow for time to implement.

TA shold match a group's vision.

Systems Change - Transition

GROUP ONE

Points from David's presentation:

Follow-ulong/follow-up—outcome data to
determine success.

Need for collaborative teams to effect systems
change—need for commitment to change systems.
Need (SEA/LEA/others (cotnmunities) to effect
change—collaborative meshing.

Must maintain a sense of humor.

Networking for common causes.

Transmisston of information and data to adult
service providers,

Shift happens—interagency cooperative agree-
ments (fonmal papers) need to be implemented and
can work.

Collsboration—difficulty of pulling agencies
together—to accomplish goals.

Oplimistic that cooperation will occur.

Case management—systems in place to get
Individuals t a point—but transition (o adult life
isn’t accompiished.

Collaboration part—different agencies/efforts not
connected.

Moving forward despite complications.
Transition may be a concept that is difficult for
parents Lo grasp.

No way of sustaining/maintaining efforts we've
started.

Connections o/with other regular education TA
providers—to look beyond special education—eg.
Chapter 1, compensatory education, bilingual.
How do we tie systems change efforts together to
avold duplication.

How do we get the huge umount of information
oul to the folks who need it.

No way of sustaining/maintaining efforts we've
started.

Implications for TA & Dissemination

what we can do differemly.

Practical linkages between projecls—concrete/
absolute/practical—"actions that are do-able” —
direction which Is reality-based not concept based.
Promoting transition—include other TA providers
work into our efforts.

How do we set the stage for familles—early on
(Past H)—so lhey expecUknow about eventual
transiton of child in future.
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¢ Rescarch and evaluation—oulcomes are predeter-
mined—we need to know how to reach out-
comes—wiich is process—we must change our
evaluation methodology.

*  Our audiences will be much more inclusive.

¢ We must give up—our trust that “things will work
out”,

¢ We tnust acquire new skills,

¢+ Connections to/with othier regular education TA
providers—to look beyond special education—eg.

¢ Emphasis on linking information with TA to
provide a more comprehensive set of services.

¢ Shift in power between different parties involved
in order to truly collaborate.

¢ Shared/joint decision making between multiple
agancles—from competiive 1o collaborative.

¢ Funding may shift philosophy.

¢ More pronounced leadership from QSEP.

¢ More leadership from the field.

Reflections:

¢ Overwhelming—what do we do as service
providers with individual in fleld who don't have
high levels of expertise In this area.

¢ Changing attudes—how to do this s quite
perplexing. we approach day to day efforts to solve

* Reaching out to other groups which we huven't
done in past—Ilabor-Intensive efforts, iow can we
collectively work together on similar tasks?

* Complexity and multiple systems and audiences—
also econotnic and demographic variables,

* How do we not miss important opportunities?

o “/hat is the impact of onr work on this generation
of students?

*  [Issues of uncertainty—direction(s) will take.

¢ Need for flexibility as we change—step beyond
boundaries toward collaboration/cooperation.

Priority focus for nest steps:

¢ Link to School to Woik Transition—GOALS
2000—special education and regular education
must work together—regulations will be written
5004

¢ Lk = with existing efforts on transition.

¢ Coordinated definitions of transition across RSA,
NIDER, OSEP/DOE that drives TA & dissemina-
tion, research, evaluation. practice—once accom-
plishid, this could drive the direction of RFPy
released by the Federal Government,
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GROUP TWO

Use of follow-up data ic rack long-termn efficacy
of projects.

Getting clients involved in their own transition
planning.

Linking things in school to student’s goals/vision.
Don't base a transition program on an individual,
Creute strutegies for schools to connect with adul
services providers in community —individualized
to specific community,

Collaboration has to be articulated from state level.

¢ Maintain ongoing communication among all

entities at all levels.

Support over time—TA, fiscal.

Early and careful planning (12- 14 years) including
student, student’s family and friends (life plan-
ning).

Best inservice tralning is to advocate for another
individual,

Follow the spirit of the law vs. the letter of the law.

¢ Recognize urgency of issue vis a vis data we now

have—also, appreciate what has been accom-
plished.

¢ Need to integrate all reform/innovation efforts.

Training—broad, dealing with reform, for every-
one.

Create panticipatory processes (o value parent input
(tends to be ad hoc whete it's being done).

Have young people with disabilities, who have
successes to share, provide training.

Need to streamline process to make it easier.

Find ways to include families that are wraditionally
under-represented—use of natural groupings.
Letter of law is important, too—working for a
mandate that requires certain behaviors.

Look at models outside of U.S. (eg., Germany and
Japan),

Implications for TA & Dissemination:

what do we do differently?

TA providers actively engage with providers in
other disciplines—Rehab, etc. (maybe conduct
joint meetings, have forums, develop models).
Bring stakeholders in to participate In TA—require
it as & conditlon of TA—including evaluation.
As we identify things that need to be done, make
them conditlons of ssevices. And be willing to
back out if not met,

Signing on for long-term TA, like interagency
collaboration, when we know that's what it will
take.

BEST COPY AVAILABLE
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Find ways (o better collect data and follow what happeris to these kids.

Include Independent Living Centers in TA.

Educate cach other and beyond (broaden the audience).

Proactively package information on funding streams, what Rehab providers, elc.
Use/package/synthesize medel demonstration projects.

Promote use of MAPs or similar life planning process (P.F.P,, etc.).

GROUP THREE

Making specific agreements.

Need for collaboration.

Need to track results, document results, continually measure results/outcomes.
Interagency collaboration in linking (o share records, IEPs, etc.

Need to understand context of systems change.

Implications for TA & Dissemination:

Individualize on state by state basis.

Understand how (o create change outside school system.

Need to work in different ways with outside—agencies, businesses.

Responsibilily to provide families with information and help to manage their child’s “case” and self-management for
students.

Look at all transitions (school to school-level io eve, etc.).

Teach families (o negotiate.

Projects should work in teams.

Promote communication among professional groups/projects within states and nationwide.
Collaborate on activities.

Share finances, control.

Study feasibility of various kinds of collaboration (Why do we need to collaborute?),
Study how (o use families effectively in TA delivery.

Make infortation available outside our “Traditional” audiences—"liow to" information.
Connect with other state and local groups (o nssist with information dissemination,

Enlist families to carry information “banner”.

Work with families in non-adversarial manner.

Establish collaborative relationships.
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Appendix D

OSEP TECHNICAL ASSISTANCE AND DISSEMINATION QUESTIONNAIRE
Preliminary Results

: { Dissemination of Questionnai

The purpose of this questionnaire was to provide a general overview of OSEP's TA and Dissemination
projects. Items on the questionnaire were initially generated by a workgroup consisting of members from cach of
OSEP’s Divisions in addition to staff from the Federal Resvurce Center and NICHCY. The final questionnaire went
through several cycles of edits and refinement.

The questionnaire was mailed (o 25 tschnical assistance and dissemination projects, all funded through
OSEP. Projects were given approximately 35 days to respond. Projects were instructed to select from among their
staff those persons most knowledgeable in each area of the questionnaire (i.c., Project Information, Project
Organizational Structure, Information Management, 2t ) in order to provide responses for specific items. Projects
were informed that the aggregate information resulting from the questionnaire would be presented at OSEP's Fourth
Annual TA & Dissemination Conference being held on January 27-29, 1994, in Arlington,Virginia.

Questionnaire Response

Follow-up was conducted by tmail and telephone during the first week in January. Final follow-up phone
calls were placed to all projects that had not returned their questionnaires by Friday, January 14th. Friday, January
21st was the cut-off date for questionnaires (o be included in the preliminary analysis. Twenty-two of the twenty
five projects (or 88%) responded to the questionnaire before the cut-off date. All responses were used in the data
analysis.

Data Apalysis

A number of items were selected from the questionnaire to develop a general profile and description of the
TA and Dissemination projects. In additon, these items were selecied for analysis in order to determine whether or
not further information should be gathered for an in-depth analysis of the OSEP TA and Dissemination Network.
Itens selected were coded and entered into SPSS-PC for descriptive data analysis.

Limilatigns
. These results do not include alf of OSEP’s TA and Dissemination Projects.
. The questionnaire was not pilot-tested to determine the validity and reliability of individual items.
. It needs 10 be emphasized that these are preliminary results and intended for descriptive purposes

oaly. Items were chosen to provide a general profile and description of the TA and Dissemination
Network, The data should not be used for comparative or causal purposes.
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RESULTS
Project Information
Question: Area you ser+2?
Bercent | Number
73.0 | 16
27,0 ] 6
0 | 0
0 j | 0
Question: Primary focus?
Pescent Number
46.0 1
0 4
320 7
5.0 1
Question: Classification?
[Classification Percent Number
e Grant 14.0 3
 Coniract 14.0 3
p Cooperative Agreement 73.0 16
Population Served
Question: Target audience(s)? Identify primary and secendary
(Check all that apply).
[1 Are Audienc
wih

Po Makers

Persons with Disabilities

ACHEr I IaineLs

» 0
NES e L lNg S

r—
Advocacy (lrosnization

b General Puhlic
REgUIar 24 1 eachers
Newy L
ey ‘ LM LN
B4 ACTIETY
RIAG i’ :-ltn||:
Parent h 1)isghtlitiess
Policy M ]
LI vl ar
AGYOCACY CIRAN o8
I..s. 7 AL
b Rassarchon
b Paras
b (lanaral Byht

b SFA Administratnn

g--------_-‘-
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Types of Services Available

Questions Which of the following TA and Dissemination Services are provided by your project?
(Chck all that apply.

1mmm Rl RO
k Dutzhase d ORI
b E-mail )0
‘.‘m. ks 1 L] 1 - ) L ‘ '
'1— RAEN] M) Vihen |
» Mailic ]
b Cog . T
~upl) 0y k .'1
Product Geoening and nidy 22.0
Meaia oilireach T
A/Liasemination materials in other lag

Questiom In the past 12 months, kow many information requests has your project recclved?
e (Number)

. 96,595 total requests from 18/22 pm(#lcu
J 10,000+ ars dissemination projects (NICHCY & HEATH)

tion How d hat ¢
Question: t (;'h‘:elxo. ﬂ'. ;l:e.lgoﬂ ;:)- ype(s) of TA and Dissomination ssrvices to provide?

T“

{1
BEST COPY AYAILABLE




g

36

Question! How do your audiences access your services?
(Check all that apply.)

Project Organizational Structure

Question: How may staff does your project employ?
‘Pluu write the number of positions for each category.
nciude subcontract stafl, if appropriate.)

Position u arl Time Volunteer
11

(=]

T
E

Research Associate/ Assistant/

Sl

:’\un
3"‘#‘° & kn
oRprl ok~
(7] 8 =] =]

] This is an overall lcok st the TA & Dissemination Network

Question: How are overall project activities evaluated?
(Check all that apply.)

[ e
*Quality review panel
sField evaluation experts
Informal input
sReposts 1o OSEP
*Focus Groups
«Consuliant review/External evaluatnn
sExtensive evaluation plan
LsStncluced intanviaws.

administrative assistant, '

|
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Quaestiont How I the overall project evaluated?
(Chaeck all that apply.)

%ﬁ"ﬂ 77

o ; Q
» Use different methods 36.0 8
*Surveys
*Staff evaluation
Client satisfaction
*OSEP external review
*Focus groups
*Long & short-term outcome
evalumion
«Consortium review
*Data collected from requesis

Information Management

Question: How are Information results stored/maintained?
(Check all that apply.)

Question: Do you use a computerized system for information management?

==
:' -

Question: Databases maintained?
(Chack all that apply.)

Ph o O

Ll
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Product Development

uestion: T ol print products developed by your project?
¢ (3£:ci .Itlur apply)) ped by your pro)

A
k
k
k
0
I |
Question: Do you produce products in altsrnative formats?
(Check all that spply.)
Froeend Number
. &
5
LY, 6
. r [
L n 4
.0 3
N "
g 2
50 1

Question: Ars these produced in other languages?

3 T
Other languages I5.0

Queation: Raie the significance of the following to developing and maintaining the
OSEPT mination network? {Clrch the appropriate responss.)
| "
EECipalc networkiile canab
Ii LR CLEE MRS LD NIt v Tioan ‘
mﬂh_ LOARMLON DARGS ANd ACCOIMDIARINET
b Shaoed outreach i
 Puodis —
,l"l b l— X ORN N ravYision O Ar gy D]

s Coliahorativa nmduct davelonman

g Stastad noliciss amone fadarsl sasnc

) ) . v el

e
O IRSOANT

e Standardlaat nencasses P man Soh SR T

b Fadavail jalatinn reniinine enilahos

| = Highly Significant

2 = Significant

3 = Somewhat Significant
4 = Not Significam
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Appendix E

SEA TECHNICAL ASSISTANCE/DISSEMINATION SYSTEMS
QUESTIONNAIRE DEVELOPMENT AND ANALYSIS

Dev i 0

The purpose of this questionnaire was to provide information on the technical assistance and dissemination
systems in place at the State level, and how those systems operate (o provide information to the LEAs. Initial
suggestions for items on the questionnaire were made by a workgroup consisting of members from each of OSEP’s

Division in addition to staff from the Federal Resource Center and NICHCY. The final questionnaire went through
several revision cycles.

The questionnaire was provided to the six Regional Resource Centers for dissemination to the SEA® w.hin
their region (for the purposes of this study, the Bureau of Indian Affairs is considered as a separale SEA). SEAs were
given approximately (wo weeks to submit their responses to the RRCs, who in tum, forwarded them to the FRC.

Questionnaire Responss

Forty-five out of fifty-one (88%) SEAs retumed (heir questionnaire in time to be included in the preliminary
analysis that was presented at the TA & Dissemination Conference on January 29, 1994. Another two SEAs
submitted their questionnaire afier the deadline, bringing the final response rate t0 92%. Al 47 SEA responses are
included in the data tables reported below.

Data Analysis
The questionnaire items were coded and entered into SPSS-2C for descriptive data analysis. Only aggregate

data are reported from this analysis. Frequencies and percentages were calculated for each of the response choices.
One question was dropped fromn the analysis due (o ambiguity In the responses.

Limitiaiions
] The questionnaire did not collect information on U.S. Territories due 1o the fact that they closely
resemble LEAS in the way they provide TA.
] ‘The questionnaire was not pilot-tested (o determine the validity and reliability of individual items.
. It needs to be emphasized that these results are intended for descriptive purposes only. Items were

chosen to mlde a gencral profile and description of State-level TA & Dissemination systems.
The data d not be used for comparative or causal purposes.
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RESULTS
Question @ Fiew 4oes the SEA decide what kinds of technical assirtance, information, training or
oilier essistance to provids to LEAs?
Nud7
|'lml L)) v
EA Advisocy Council
+CSPD
"--\I-I-.Tﬂ,_ | 1a0ning Pro
bItsine Baiss na
b Analysia of | 0 »
.‘ ! e ——

j.su; 0 BACLA! Protect (iman cation Pron
bEormal Assrsemant of Tarest Gronn
bFocts Geovn

Wity HEAN fOnIM
sm;. s iderdifsed by Demosrant il
Dthe

Issues MAIR'LEM

(Other State Advisory Councils

. To bcllﬂedetemnlne what technical assistance, information,
28 of

groups:

training or other assistance to
47 SEAs responding to the questionnaire conduct formal assessments of the fo

fov

vide to LEAs,
owinig target

y 89
p 13
21 25
2 71
12 68
15 54
4 50

g¢ Project

Peghe

46

|




!
1

41

uestions Does the SEA support project(s) or center(s) for the pur of providing technical
. N sssistance nnd/nrp nturll:ut nn(dlmmlnul fon? purposs of b §

Eighty-five percent (40) of the 47 SEAs responding to the questonnalre reported supporting
5:oject(s) at center(s) for the purpose of providing techinical assistance and/or information
ssemination.

] These project(sVcenter(s) and networks include: n=40

Tyoe of Project(sVCenlern( ency
Single, Topic Specific Project/Center 29+ 73
Assistive Technology (7)
Inclusion (6)
Behavior Intervention (5)
Transition (5)
Early Chiidhood (2)
Autism (2)
Assisted/Augmented Communication (2)
Access

ADD
Administration of Special Education
Assessmenit

SPD
Deal/H M
Disability
Early Childhood Se Impainnents
Early Childhood Transition
Evaluation of Student Achievement
Facilitated Communication
Instruction/Support
Moderate-Severe Disabilitics
Duicomes

L

Specwﬁduclummmlps
mnh ginination Pools -r B _g"

[ianars . ' [ 1N (\[]
opic Speciﬂc Netwut 19+ 48
Assistive Technolo.y ()]

Inclusion (4)

Behavior

BR

Best Practices
Bureau of Indian Services
ommunication
@’ Childhood S Im
e ents
y tsory Impaimm

Deal/Blind
Emotional/Behavior Disorders
[EP/LRE Tnlnln'
Instructional Sy

l.cuhnhlp Tulnln]

S e

0 Some respond nponndwpmnmmulupbunununuwuh
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Question: Which of the following technical assistance services does the SEA provide?
W
. | 46 100
43 [T
[ 98
-y 96
k]'] B3
A8 18
22 48
* The 46 SEAs providing inservice training reported providing it at the following levels:
—D=46
T [
Question: How are best practices, promillnn ractices and ressarch finding identified for

incorporation Into TA and lntotmn n delivery to LEAs?

F

B

B
[ 5] o

SPD Council/Sub-committce (2)
Data/Observations (2)

2
TA & Dissemination Projects (Other than RRCs)(2)

Production

+ Some resporvdents provided multiple "other” responses

48
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Question: it follow.up is conducted on technical assistance activities, what sre the methods used?
n=4d4

4

Qusstions What disssmination vehicles does the SEA use to get information to LEAg?

+ Some respondents provided multiple “other” responses

49
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Question: What disssmination vekicles does the SEA use to get information to parents and
advocates?

+ Some respondents provised mulliple "other” respones
Quastiom Are information requssts from LEAs recorded/tracked by the SEA?

. Fifty-seven percent (27) of the 47 SEAs responding to the questionnaire reported tracking
information requests made by LEAs. The muhoal that ll(xlcy reported UIill:: include:

33

Othe T+ 25
Data base for complaints only (2)

By individual consultants (3)
Programa/units track (heir arcas (2)
Iomul logs & materials request lists

*

+ Some respondenis provided multiple "other" responaes

Question: Does the SEA have grants, contracts and/or formal interagenc resments with other
uwgmluuomla.mcl!cr to“ﬁfov o TA lnylntormtlun tuhhn’?w * ’

H=—F
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