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CONCERNS OF BEGINNING MIDDLE AND HIGH SCHCOL TEACHERS 1
B. THCMAS AND M. KILEY

INTRODUCT ION

Despite extensive recruitment efforts by school districts
across the Nation to attract prospective teachers, an alarming
number of beginning teachers leave the profession within five
vears of entering the field. Statistics indicate that one out of
seven (15 percent! of new teachers leave teaching after their
first year and more than 50 percent have left within six years.

School districts are bheginning to recognize that schools
cannot function effectively when its practitioners leave the
field in such laree numbers. Some Jjurisdictions have initiated
Professional Development Programs for entry-—level teachers in an
attempt to identify and deal with the factors which have such a
negative impact on some new teachers that they quickly leave the
profession which they initially identified as their first career
choice.

Presidents and politicians, parents, business leaders, and
citizens concerned over the qualipy of American education endorse
the importance of teaching--and teachers--as vital to the well-
being of our Nation. Yet, teachers continue to leave the
profession in record numbers. The purpose of the present study
was to discover the problems and concerns faced by neophyte
teachers that so adversely affect their willingness to continue

in the profession.




BS
o

CONCERNS OF BEGINNING MIDDLE AND HIGH SCHOOL TEACHERS 2
B. THOMAS AND M. KILEY

REVIEW OF LITERATURE

Over the past two decades, increasingly severe problems,
ranging from aggressive and hostile students, pupils® cultural
mores and values at wvariance with those of their teachers,
voungsters for whom Enelish is a "second”" language, students with
Physical and learning disabilities needing special education, and
dwindling resources and reductions in staff have seriously
affected teachers’ abilityv-~and motivation--to tesach.

An analyvsis of 83 studies by Veenman (1984) covering a 20-
vear period revealed that the greater the number of problems new
teachers encountered, the more likely they were to leave the
profession. Marso and Pigge {(1987) investigated the extent to
which 24 Jifferent working conditions contributed to the "reality
shock™ experienced by beginning teachers in Ohio’s public urban
schools. Highly significant differences, reaching the .001
level, were reported between prior—to-employvment and on-the-job
views of teaching.

McDonald and Elias (1983) reported in their study of the
problems of beginning teachers that the first and primary concern
of these teachers was "contrelling the class," followed by
rplanning c¢lass activities and uhderstanding their students.

Feterson and Wesley (1993) investigated pre- and post-
studené—teaching candidates (K-12) in a Marvland undergraduate

teaching trainine program, to identify anticipated problems and
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those experienced during the student-teaching practicum. Their
findings confirmed those of earlier researchers; only 1/3 of
their 201 respondents felt they were adequately prepared to
handle "discipline problems," an area in which 90 percent had
indicated concern. Anxiety over class control was also reported
by a similar group of 178 K;lz student teachers at the same
University, surveyved by Kiley and Coulby in 1991.

In 1989, Boccia surveyed eBraduates of a certificaticon
program at the University of Massachusetts, Lowell. The
respondents, primarily first- and second-year teachers at middle
and higzh schools in Massachusetts ind New Hampshire responded to
a 197-item gquestionnaire. 8ixty-seven percent of the sample
returned the surveys which focused on (1) Classroom Concerns, {2}
Outside~the-Classroom Ceoncerns, {3) Topics of Teacher Success,
{4} Assistance Beginning Teachers Want, and (5) Suppert Available
on the Job. Areas were ranked by mean value on a four-point
Likert scale. The high ranking areas of concern were "knowledge

of content and curriculum,” "knowledge of the learner group,"”

"appropriateness of subject matter to the learner," "lesson
planning,"” "student-teacher interaction," and, "classroom
management.,"

Henry (1986) surveyed Pprincipals of Indiana junier high
schools, middle and high schools and first- and second-year
teachers in the same schools to determine the strengihs and needs

of beginning teachers, to identify procedures that could help
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teachers and also the reasons teachers left the profession after
the first vyear. Seven areas were included in the survey: Basic
Competencies, Knowledge of Subject Matter, Teaching Skills,
Personal Relations, Professional Qualities, Supervision, and
Reasons First-Year Teachers Leave Teaching. Statistically
significant results (.05 level} indicated that "teaching skills"
{which included maintaining order in the classroom) was the area
most in need of improvement.

Echternacht (19811 surveyed 85 Missouri teachers completing
their first-vear of teaching, 75 completing their 10th year of
teaching and 28 completing their 20th year of teaching in order
to identify and compare the instructional problems encountered by
each group. Comparisons were also made between large and small
schools., First-year and experienced teachers agreed that their
biggest problem was "students' indifference to school." The
greatest difference between first-vear teachers and their more
experienced collesgues was in the area of maintaining classroom
discipline; first-vear teachers felt more threatened by students
who were discipline prcoblems than their more experienced
colleagues.

METHODOLOGY

In the fall of 1992, 68 middle and high school teachers in a
growing school district of Maryland, some 50 miles north of
Washington, DC, and 30 miles northwest of Baltimore, MD, were

surveyved to identify their concerns and the problems they faced’
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as theyv began to work in the school district. The school system

had recently initiated a Beginning Teacher Program and was very

supportive of collecting information from these new faculty.

The instrument used for the present study was an adaptation
of the survey designed by Boccia, as the categories covered were
those of interest to the researcher and the items had been
validated and tested for reliability. Two of the five sections
were gselected~—-(1} Classroom Concerns and (2] Qut-of-Class
Concerns--as most pertinent to the scope of this inguiry, which
was to identifyv and distinguish between the concerns of first-
vyear teachers, second-year teachers and experienced but non-
tenured teachers, new to the school district, who were employed
full-time and part—-time during the 1991-92 school year.

The sample consisted of 25 first-year teachers; 15 second-
year teachers, and 28 teachers with previous teaching experience
in other school systems employed for the first time in the school
district being studied.

O0f the first-year teachers, 16 were employed in middle
schools and 9, in high schools; of the second-year teachers, 7
taught in middle schools and 8, in high schools, while the
experienced group, new toc the <chool district, consisted of 15§
teachers emploved in middle schools and 13, in the high schools.

Names of all teachers were supplied to the researcher hy
Director of Secondary Schools for the school district, following

a conference in which the adapted version of Boccia's survey was
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approved for use in collecting the data as to these teachers’
concerns and problems in working with their students. Final
approval to conduct the study was given by the County Deputy
Superintendent of Schools.

Demographic data requested included age, scheol level at
which the respondents were presently teaching, and previous
teaching experience. Respondents were assured of
confidentiality and anonymity of all information received.

Added to the gquestionnaire was space for "Comments" to
permit respondents to include information they felt should be
known to the researcher which was not reflected in any of the
survey ltems.

With the approval of the school administration, surveys were
mailed to each of the teachers in the sample early in October of
1992, using the interschool mail system. A second mailing was
also sent one week later, asking teachers who had not already
responded to do so by October 30. Of the 30 teachers receiving
the guestionnaire, 68 useable surveys (75 percent) were returned.

The following null hypotheses were tested: (1) there is no
difference in the concerns of first~ and second-year teachers;
(2) there is no difference in the concerns of first- and second-
vear teachers and experienced but non-tenured teachers; (3) there
is no difference in the concerns of teachers in different age

groups; and, (4) there is no difference in the concerns of middle

|85
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and high school teachers. Analysis by gender was not practical
due to the small number of males in the sample.
FINDINGS

Analysis of variance was used to compare the classroom
problems of first-vear teacher, second-year teachers and
experienced but non-tenured teachers. Tables 12 and 13 in
Appendix A report the groups' responses to specific concerns and
results of the analyses.

Classroom Concerns--All Resvondents

Only 3 of the 31 classroom~related concerns resulted in

highly statistical differences: Classroom control. management

and discivline, significant at .002; Dealing with Individual

Student Differences, significant at .0005; and, Students with

Special Learning Problems, significant at .0005. All three

areas, not unexpectedly, were of more concern for first-year
teachers than for second-year or experienced but non-tenured
teachers.

When the three groups ranked their top five classroom
concerns, [(Tables 6 through 11, Appendix A), the 25 first-year

teachers cited time spent in preparation/evaluation, as their

mest important problem, followed by students with special

learning problems, classroom control, management discipline,

lesson/unit planning, and dealing with individual student

differences.

|
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For the 15 second-vear teachers, time spent in

preparation/evaluation was also ranked as their top concern,

followed by record keeping. administrative matters, classroom
control, management, discipline, diagnosis of student
capability/knowledge, lessonfunit planning.

Even the 28 experienced teachers, new to the school

district, reported the same first concern as first- and second-

vear teachers, time spent in preparation/evaluation, followed by

record keeping, administrative matters, adequacy uf supplies,

lesson/unit planning and curriculum materials’ knowledge.

Outside-the-Clagsroom Concerns

When the three groups ranked outside-the-classroom concerns
and preblems, no statistical differences were found among first-
vyear teachers, second-year te;chers, and experienced but non-
tenured teachers. Rankings by the three groups indicated that
for the first-yvear teachers, physical and emotional stress was
their primary concern, while for the first out-of-classroom
cencern for second-year and experienced but non-tenured teachers

was learning how things are done by teachers in the school.

However, both of these groups ranked physical apd emotional

stress as their second concern.

For the first-year teachers, concerns over understanding

union issues, learnind how things_ are done by teachers in the

school, and finding ocut about community rescurces were ranked

3rd, 4¢tn, and 5th. For the second-year teacher, relations with-

19
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parents was their 3rd concern, followed by sense of isclation

from other teachers, 4th; and knowing how and when to use special

school services was 5th. Experienced teachers ranked teacher

legal rights as their 3rd concern, followed by understanding
union issues, 4th, and knowing how and when to use special school
services. Though the order varied among the top five, all three
groups registered concern about stress, professional issues, and

utilizing community and school resources.

Differences in Concerns of Different Age Grouvs

The data were also analyzed to explore differences
experienced by the respondents when the age factor was includeq.
Of the 68 teachers in the sample, 31 were under the age of 25; 18
were between 28 and 35, and the remaining 14, between 36 and 45

vears of age.

Classroom and Qutside—the-Classroom Concerns. Tables 22 and

23 shows that only 2 of the 31 items were statistically

significant, at the .05 level, knowledfe of adolescent

develorment and behavior, and at the .02 level, extracurricular

activities.

Concerns by Teaching Level--Middle or High School. When the
data were analyzed by teaching level, 4 of the 31 items were
found to be statistically significant. (See Tables 32 and 33 in
Appendix A.) High school teaczhers reported more concern than

middle school teachers regarding sense of iseclation from other

11
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teachers, relevance gf subject matter to students, extra-

curricular assignments and building administrators.

Middle schocl teachers generally rated classroom concerns as
more severe than high school teachers, while the high school
teachers considered the outside-~the-classroom concerns more
Pressing.

CONCLUSTONS AND RECOMMENDATIONS

Conclusions. Analyses of the responses of the 68 bheginning
teachers studied found highly significant differences among the
three groups. Rankings of first~year teachers's concerns were
far higher than second-year teachers or the group of experienced
teachers, new to the schoeol district, for dealing with individual
student differences, working with students with special learning
broblems and classroom control, management and discipline. No

pPre-service course can adequately prepare the new teacher for
dealing with the personalities of over a hundred youngsters each
day, hor equipr the neophyte in diagnosing and designing
appropriate lessons for the myriad of students’ learning
problems. First-year teachers often describe their job as
"overwhelming."

The majority of first-year teachers (63 percent) were under
25 while the second-year teachers and the experienced teachers
new to the school district ranged in age from 26 to 45, These
older teachers reported greater concern over "outside-the-
classroom" concerns, such as extracurricular assignments, while

the first-year teachers' concerns were focusad mainly in the

12
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classroom. It is quite possible that these two groups of clder

4]

teachers, coping with the pressures of "juggling” the personal

responsibilities of family with teaching, felt additional extra-
curricular duties more keenly than the first-year teachers.

Recommendationg. The issues identified by the three groups
point to opportunities for in-service activities, peer mentoring,
and creation of Professional Devolopment Programs for all
teachers. Support and assistance should be available froem the
first days of entering the profession throughout the teacher's
entire career to address issues needing attention.

Culleges and universities preparing teachers should be
apprised of the needs identified by teachers as they enter—--and
continue-—-in their professicon in order to provide initial and
advanced training in the areas identified as needing assistance.

Cooperative efforts by school administrators~~in providing
effective support services through Professional Development
Programs and training cadres of experienced teachers to serve as
mentors--and teacher-training instit;tions in offering the
knowledge and skills which teachers have identified are c¢rucial
to enable teachers to maintain their effectiveness in the
classroom. Failing to meet the needs of today's teachers will
result in a continued, crippling loss of dedicated educators from

our schools; a consegquence America cannot survive,

13




12

BIBLIOGRAPHY
Books
Fuller, Frances F. and Oliver H. Bown. "Becoming a Teacher.” Jeacher
Education. The Seventy-Fourth Yearbook of the National Society for
the Studv of Education. Ed. Kevin Ryan. Chicago: The University of
Chicago Press, 1975.
Fuller's chapter provides information about tae professional
stages through which beginning teachers move.
Ryan, Kevin. The Induction of New Teachers. Bloomington, Indiana: Phi
Deita Kappa Educational Foundation, 1986,
This Fastback details problems of beginning teachers and
strategies 1o assist them,
Periodicals
Cooke, B. L. and K. C. Pang. "Recent Research on Beginning Teachers: Studies
of Trained and Untrained Novices." Teaching and Teacher Education. 7
(1991): 93-110. |
Presents details of a study comparing the problems of trained
and yntrained new teachers.
Deal, Terence E. and Reva Chatman. "Learning the Ropes Alone: Socializing

New Teachers.” Actiopn in Teacher Education 11 (Spring 1989): 21-29.
Discusses new teacher socializalion and compares it to what

occurs in other professions.

14




13

Echternacht, Lonnie. “Instructional Problems of Business Teachers Perceived
By First-Year Teachers and Bxperienced Teachers.” College-Student
Journal 15 (Winter 1982); 352-58. |

Compares problems of first-year and experienced business
teachers.

Gold, Yvonne. "Reducing Stress and Burnout Through Induction Programs.”
Action in Teacher Education 11 (Fall 1989): 66-70.

Discusses causes of teacher burnout and ways to reduce
beginning teacher stress.

Heath-Camp, Beity and Wiiliam G. Camp. "What New Teachers Need to
Succeed.” Yocatiopal Education Journat 65 (May 1990): 22-24.

Includes problems of beginning vocational teachers and
suggestions for easing their transition.

Henry, Marvin A. “Strengths and Needs of First-Year Teachers.” Teacher
Educator 22 (Autumn 1986): 10-18.

Reports on a study about strengths and needs of first-year
teachers, procedures for improving practice, and reasons teachers
leave the profesison after their first year.

Marso, Ronald N. and Fred L. Pigge. "Differences Between Self-Perceived Job
Expectations and Job Realities of Beginning Teachers.” Journal of
Teacher Education 38 (November-December 1987): 53-56.

Compares reality shock of secondary and elementary teachers,
and urban and surburban teachers

Veenman, Simon. "Perceived Problems of Beginning Teachers.” Review of
Educational Research 34 (Summer 1984): 143-78.

Summarizes the results of studies about the problems of
beginning teachers.




BS
&

CONCERNS OF BEGINNING MIDDLE AND HIGH SCHOOL TEACHERS 14
B. THOMAS AND M. KILEY

Microfilm Materials

Boccia, Judith A. Beginning Teachers Speak Out: A Study of

Professional Concerns in the First Three Years of Teaching.

ERIC, 1989. ED 316 553.

McDonald, Frederick J. and Patricia Elias. The Transition into

Teaching: The Problems of Beginning Teachers and Programs

to Solve Them. ERIC, 1983. ED 257 777,

Unpublished Sources

"Carroll County Facts in Brief." Landmark Street Atlas.

1990 E4.
Kiley, Margaret and Helen Coulby. "Anxieties of Pre-Service
Teachers."” Boston: Eastern Educational Research Association

Annual Meeting, 1991.
Petersen, Wesley and Donald Wesley. "Classroom Discipline: How
Well Are We Preparing Student Teachers?" Los Angeles:

Agssociation of Teacher Educators, 1993.

(%)

ERIC

PAruext provided by ERIC



FS
e

. ‘ /

CONCERNS OF BEGINNING MIDDLE AND HIGH SCHOOQOL TEACHERS 15
B. THOMAS AND M. KILEY

APPENDIX A




55
i

Table 6

Rank Order of Classroom Concerns of

First Year-Teachers N = 25

Concern

Time spent in preparation/evaluation
Students with special learning problems
Classroom. control, management, discipline
Lesson/unit planning

Dealing with individual student differences
Record Keeping, administrative concerns
Adequacy of supplies

Grouping {or effective instruction
Curriculum materials, knowledge
Relevance of subject matter to students
Ynowledge of varied teaching techniques
Designing tests, projects to evaluate student learning
Diagnosis of student capability/knowledge

. Grading student work

Knowledge of adolescent development, behavior
Skill in conducting discussions

Content area knowledge

Rapport with students

Scale

{1-4)

3.04
3.00
292
272
271
2.56
2.52
2.38
2.28
2.16
2,13
2.12
2,12
2.04
2.00
. 1.96
1.76
1.48
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Table 7

Rank Order of Qutside the Classroom Conéerns of
First Year Teachers, N - 25

Scale
Conesen (1-4} Rank

Physical/emotional stress 2.67 1
Knowing how and when to use special

school services 2.40 2
Understanding union issues 2.33 3
Learning how things are done by teachers

in the school 2.32 4
Finding nut about community resources 2,00 5
Teacher legal rights 1.88 6
County supervisors 1.85 7
Relations with parents 1.84 8
Student legal rights 1.83 9
Building administrators 1.80 10
Sense of isolation from other teachers 1.71 11
Understanding the community in which the

school is located 1.63 12
Extracurricular assignments 1.60 13

19




Table 3

' Rank Order of Classroom {oncerns of
Second-Year Teachers, N - 15

Scale

Concern (1-4)

Time spent in preparation/evaluation 2.80
Record keeping, administrative matters 2.73
Classroom control. management, discipline 2.27
Diagnosis of student capability/knowledge 2.27
Lesson/unit planning 226
Adequacy of supplies 207
Grouping for effective instruction 2.07
Skill in conducting discussions 2.07
Relevance of subject matter to students 2.00
Knowledge of adolsecent development, bahavior 2.00
Designing tests, projects to evaluate student learning 2.00
Grading student work 1.87
Students with special [eacning problems 1.87
Knowledge of varied teaching techniques 1.87
Curricufum materials knowiedge 1.80
Dealing with individual student differences 1.60
Content area knowledge 1.53
Rapport with students [.33




Tahle 9

Rank Order of Qutside the Classroom Conceras
of Second-Year Teachers, N~ 15

Scale
Concern (1-4) Rank
Learning how things are done by teachers ,
in the school 2.27 1.5
Physical/emotional stress 2.27 1.5
Relations with pareats 2.14 3
Sense of isolation from other teachers 2.13 4
Knowing how and when to use special
school services 2.00 7
Extracurricular assignments 2.00 7
Building ad ministrators 2.00 7
Teacher legal rights 2.00 7
Understanding union issues 2.00 7
Student legal rights 1.87 10
Understanding the community in which the
schoot is located 1.79 11.5
Finding out about community resources 1.79 11.
County supervisors 1.71 13




Table 10

Rank Order of Classroom Concerns of Experienced
but Non-Tenured Teachers,N =28

Concern

Time spent in preparation/evaluation

Record keeping, administrative matters
Adequacy of supplies

Lesson/unit planning

Curriculum materials knowledge

Diagnosis of student capability/knowledge
Students with special learning problems
Designing tests, projects to evaluate student learning
Classroom control, management, discipline
Knowledge of varied teaching techniques
Grouping for effective instruction

Grading student work

Knowledge of adolescent development, behavior
Dealing with individual student differences
Relevance of subject matter to students

Content area knowledge

Skill in conducting discussions

Rar port with students

W
b

Scale
u-4)

2.89
231
2.50
2.46
2.18
2.18
2.04
2.04
2.00
2.00
1.96
1.96
1.86
1.82
1.70
1.64
1.57
1.54
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Table 11

Rank Order of Qutside the Classroom Concerns of
Experienced but Non-Tenured Teachers, N ~ 28

Concern

Learning how things are done by teachers
in the school

Physical/e motional stress

Teacher legal rights

Understanding union issues

Knowing how and when to use special
school services

Student legal rights

Finding out about com munity resources

Sense of isolation from other teachers

Relations with parents

County supervisors

Understanding the community in which the
school is located

Building administrators

Extracurricular assignments

273

Scale
(1-4)

2.36
2.29
2.14
2.07

2.04
2.00
1.96
1.86
1.85
1.74

1.63
1.59
1.52
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Tabje 12
&
Dilferences ii; the Classroom Concerns of Flrst-Year, Second-Year, and
Experienced but Non-Tenured Teachers, N = 68
Mean
(on u scale of §-4)
Concern First ¥ -
Record keeping.
administrative matiers 256 273 281 339
Lesson/unit planning 272 226 246 402
Content area knowiedge 176 153 164 387
Curriculum materials knowledge 228 1.80 218 231
Relevan ce of subjict matter
to students 2.16 2.00 1.70 409
Knowledge of adokescent
development.behavior 200 200 186 764
Classroom control, management
discipline 292 2.27 200 20o2e
Grouping [or effettive instruction 2.38 207 196 82

®Significant at the 003 level

W\
2
)

[




(%)

o)

ERIC

PAruext provided by ERIC

23

@@@

Table 12, continued

Concern

Dealing with individual student
differences

Students with special learning
problems

Disgnosis of student capability /
knowledge

Grading student work

Designing tesis,projects to
evaluate student learning

Time spent in preparation/
evaluation

Rapport with students

bsignificant at the 0005 jevel

271

3.00

2.i2
204

220

3.04
148

1.60

187

227
187

2.00

230
133

Mean
(on a scal
First Year __Secopnd Year Experienced but Non-Tenured T vajue

eof 1-4)

182
204

218
1.96

204

289
1.54

00050

00039

589
873

J42

754
713
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3 Table 12, continued
Mean
(on a scals of 1-4)
Concern First Year  Second Year Experienced but Non-Tenused F value
Adequacy of supplies 252 267 250 863
Skill in conducting discussions 1.96 207 137 ‘ 168
Knowledge of varied teaching
techniques 2.13 187 200 560
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Tabje 13
3 .
Differences in the Outside-the-Classroom Concerns of First Year, Second Year, and
Experienced but Non-Tenured Teachers, N = 68
Mean
_ (on a scale of 1-4)

Concern _Fir Experie
County supervisors 185 1.71 174 . 893
Building Administrators 180 200 159 ' 359
Extracurricular Amsignments 1.60 2.00 132 228
Knowing how andwhen to

use special schosl services 40 221 2.04 311
Reiativns with parents 1.84 2.14 183 615
Student legal rights 183 187 2.00 783
Teacher legal rights 188 200 2.14 ] 379
Learning how thiags are done

by teachers in the school 232 227 2.36 954
Sease of isviation from other .

teachers 171 2.13 186 4l
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© Table 13, contlnued
Mean
(on a scale of 1-4)

Concern First Year  Second Year Experieticed but Non-Tenured _Fvajue
Physical/emotional stress 2.67 227 229 248
Understanding unlon issues 2.33 2.00 207" 516
Understanding the community

in which school is located 163 1.79 163 818
Finding out about community

resources 200 1.79 {96 783
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Table 14
[
o
Differences in the Classroom Concerns of First- andSecond-Year Teachers, and
Experienced but Non-Tenured Teachers, N = 68
Mean
(on a scale of 1-4)

Concern Fir iepc -
Record keeping.

administrative malters 263 285 355
Lesson/unit planning 253 250 916
Content area knowledge 1 67 162 756
Curriculum materials knowledge 2.20 223 39
Relevance of subject matter

to students 213 269 D478
Knowledge of adolescent '

development,behavior z2.00 186 462
Classroom control, management

disclpline 2.67 200 00sb
Grouping for effective instruction 2.26 1.96 149

* Significant at the 035 level

-
b Signiflcant al the 005 levelra 1 30
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Table 1 4, continued

a.
Mran
{on 4 scalo of 1-4)

Concern First and Second Year _ Experienced but Non-Tenured  F valus
Dealing with individual student

differences 228 182 061
Students with special learning

problems 256 204 - 03
Diagnosis of student capability/

knowledge 2.17 2.18 987
Grading student work 198 1,96 966
Deslgning tests,projects lo

evaluate student learning 2.13 204 694
Time spent in preparation/

evaiuation 293 289 821
Rapport with students 1.42 134 360
Adequacy of supplies 238 230 749
Skill in conducting discussions 2.00 » 1.57

063

A Signilicant at the .05 level
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Table 14, continued

Mean
(on a scale of 1-4)
Concern First and Second Year ___ Experienced but Non-Tepured __ F value
Knowledge of varied {eaching
techniques 203 2.00 904

35
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o Table 15
™
Dilfuatences in the Outside-the-Classroom Concerns of First-and Second-Year Teachers,
and Experienced but Non-Tenured Teachers, N = 68
T Mean
(on a scale of 1-4)

Congcern. First and Second Year Exverienced bui Non-Tenured K valug
County supervisurs i.79 1.74 814
Bullding Adnin istraters 1.87 139 207
Extracurriculps- Assignmerts 1.74 132 304
Knowing how gndwhen to

use speclal s¢liod services 2.33 204 1166
Relations with parents 195 185 699
Student legal righis 1.85 Zn 468
Teacher legal rights 192 214 335
Learning how thiags are done

by teachers i1 the school 2.31 2.36 828
Sense of isolation from other .

teachers 1.87 186 937
Physical/emaetjomisirers 1.87 229 316

11 ! )

ERIC

PAruext provided by ERIC
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Table 15, continued

—_
[er]
Concern First and
Understanding union issues 2.21
Understanding the community
in which school is located 168
Finding out about community
resources 1.92

Mean

(on a scale of 1-4) )

2907 381
163 793
196 860



Table 16

Rank Order of Classroom Concerns of First-
and Second-Year Teachers, N - 40

—
=TI B R N T E

—
ol

Scale

Concern (1-4)

Time spent in preparation/evaluation 2.95
Classroom control manage ment, discipline 2.67
Record keeping, administrative matters 2.63
Adequacy of supplies 2.58
Students with special learning problems 2.56
Lesson/unit planning 2.53
Dealing with individual student differences 2.28
Grouptng for effective instruction . 2.26
Curriculum materials knowledge 2.20
Diagnosis of student capability/knowledge 2.17
Relevance of subject matier 2.13
Designings tests,projects to evaluate learning 213
knowledge of various teaching techniques 2.03
Knowledge of adolescent development, behavior 2.00
Skill in conducting discussions 2.00
Grading student work 1.98
Content area knowledge 1.67
Rapport with students 1.42

41
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Table 17

Rank Order of Outside the Classroom Concerns of First-
and Second-Year Teachers, N-40

Concec

knowing how and when to use special
school services

Learning how things ace done by teachers
in the school

Understanding union issues

Relations with parents

Teacher legal rights

Finding out about community resources

Building ad ministrators

Sense of isolation from other teachers

Physical/emoticnal stress

Student iegal rights

County supervisors

Extracurricular assignmeats

Understanding the community in which the
school is located

Scale

-4 Rank
2.33 1
231 2
2.21 3
1.95 4
1.92 5.5
1.92 5.5
1.87 8
1.87 8
1.87 3
1.85 10
1.79 11
1.74 12
1.68 13
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Table 18

Rank Order of Classtoom Concerns of Experienced
but Non-Tenured Teachers, N-28

. Scale
Concern (a-4) Rank
Time spent in preparation/evaluation 2.89 |
Record keeping, administrative matters 2.85 2
Relevance of subject matter to students 2.69 3
Lesson/unit planning 2.50 4.5
Adequacy of supplies _ 2.50 4.5
Curriculum materials knowledge : 2.23 6
Diagnosis of student capability/knowledge 2.18 7
Students with special learning problems 2.04 8.5
Designing tests, projects to evaluate student learning 2.04 8.5
Classroom control, management, discipline 2.00 10.5
Knowledge of various teaching techniques 200 10.5
Grouping for effective instruction 1.96 12.5
Grading student work 1.96 12.5
Knowledge of adeolescent development, behavior 1.86 14
Dealing with individual student differences 1.82 15
Content area knowledge 1.62 16
Skill in conducting discussions 1.57 17
Rapport with students 1.54 18

Grading student work

4.,




Table 19

Rank Qrder of Qutside the Classroom Concsrns of
Experiencad but Non-Teaured Teachers, N-28

Conecern

Learning how things are done by teachers
in the school

rhvsical emotional stress

Teacher legal rights

Understanding uaion issues

Knowing how and when to use special
school services

Student legal rights

Finding out ahout community resources

Sense of {soiation from other teachers

Relations with parents

County supervisors

Understanding the community in which the
scheol is located

Building administrators

Extracurricular assignments

47

Scale

{1-4)

2.36
2.29
2.14
2.07

2.04
2.00
1.96
1.86
1.85
1.74

1.63 .
1.59
1.52

E
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Table 22
w0
oy
Differences in the Classroom Concerns of Beginning Teachers
Based on Age, N - 68
Mean
(on a scale of 1-4)

Concern under 25 26-35 36-45 46-5% Sig. of E
Record keeping,

administrative matters 250 300 275 340 300
Lesson/unit planning 230 2.47 2.42 333 485
Content area knowledge 163 163 158 233 466
Curriculum materials knowledge 2.13 221 242 233 340
Relevance of subject matter

to studentls 206 1.95 158 2.33 358
Knowledge of adolescent

development behavior 2.10 184 137 267 D380
Classroom control, management

discipline 263 {84 137 267 124
Grouping for eflective instruclion 219 226 1.86 200 Ji4

A differences sighificant at the .05 level

ERIC

PAruext provided by ERIC
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Table 22, continued

~
L)
Mean
(on a scale of -4)

Concern _ upder 25 26-35 36-45 _46-%%  Sig.ofF
Dealing with individual student

differences 232 1.79 185 2567 - 138
Students with special learning

problems 252 224 2.21 200 543
Diagnosis of student capability/

knowledge 209 221 2.36 2.00 Bz1
Grading student work 188 226 1.71 2.33 370
Designing lests,projects to

evaluate sludent learning 200 211 236 1s7 546
Ti.ae spent in preparation/

evaluation 288 289 293 367 643
Rapport with students 144 142 1.43 233 262
Adequacy of supplies 250 279 236 z.33 _ 603
Skill in cunducting discussiens 197 1.79 1.50 2.00 474
Enewledge of varied teaching

techniques 197 211 1.93 233 845

o)

ERIC



(€)

ERIC

38

Table 23

Differences in the OQuiside-the-Classroom Concerns of Beginning Teachers
Based on Age, N = 68

Concern.

undet 25

County supervisors
Building Administrators
Extracurricular Assignments

Knowing how and when to
use speclal school services

Relations with parents
Student legal rights
Teacher |-gal rights

Learning how things are done
by teachers in the school

Sense of isolution [rom other
teachers

181
188

184

228
197
178
194

2.25

1.88

b dirferences significant at the 01 level

Mean

(on 2 scale of 1-4)
26-33 __36-45
1.89 1.38
167 162
183 100
239 . 1.77
1.72 185
2.00 2.07
2.00 221
261 2.14
2.06 150

__46-35
2.33
167
1.33

2.33
267
200
2.00

233

233

Sig. of ¥
279
776
15t

207
A7
596
831

A75

4l

53
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- Tabie Z3. continued
Mean
(on a scale of 1-4)

Concern under 25 26-35 356-43 46-35 Sig. of F
Physical/emotional siress 2.47 2.33 236 267 913
Understanding union igsues 226 229 186 167 437
Understanding the communily

in which school is located 11 165 150 200 .766
Finding out about community

respurces 1.90 188 200 2.33 878

91|
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Table 32
=
Differences in the Classroom Concerns of Middle School Teachers
and High School Teachers, N = 68
Mean
(on a scale of 1-4)
Concern i S Fvalue
Record keeping, )
administrative maiters 282 256 264
Lesson/unit planning 259 2.41 439
Content area knowledge . 1.67 163 346
Curriculum materials knowledge 2.8 r8y | 478
Relevance of subjict matter
to studenis 1.74 226 _ Die*
Knowledge of adolescent
development.behavior 1.97 189 675
Classroom control, management
dizcipline 2.33 246 . 595
Grouping for effetlive instruction 213 2.4 943

* Gignificantat the 0! level
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Table 32, continued

=
Mean
{on a scale of 1-4)

Concern id T i 0
Dealing with individual student

differences 221 1.93 263
Students with special learning _

problems 249 2.14 182
Diagnosis of student capability/

knowledge 2.31 200 . J71
Grading student work 2.00 1.93 782
Designing lests,projects to

evaluate student learning 200 221 338
Time spent in preparation/

evaluation 292 293 _ 975
Rapport with students 1.33 1.66 083
Adequacy of supplies 2.38 2.78 109
skill in conducting discussiens 167 2.04 _ A1l

57
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Table 32, continued

g
Mean
(on a scale of 1-4)
Concern idd i F _valpe .
Knowledge of various teaching
techniques 203 200 9207
69

61
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Table 33

Differences in the Qutside the Classroom Concerns of Middie School Teachers and

High School Teachers, N -~ 68

Concern

County supervisors
Building Administrators
Extracurricular Assignments

Knowing how and when to
use special school services

Relations with parents
Student legal rights
Teacher legal rights

Learning how things are done
by teachers in the school

2 Signilicant at the 05 level
b Significant at the 01 level

Mean
(on a scale of 1-4)

Middle Sch

163
158
1.37

2.18
1.76
1.82
1.87

2.18

1.96
2100
2.00

225
211
203
221

2353

143
0538
002t

759
164
299
134

079

63



= Table 33, continued
Mean
(on a scaleof 1-1)

Concern _ i rs F value .
Sense of isolation rom other

teachers 161 22l n1sb
Physical/emotionsl stress 242 241 974
Understanding union issues 2.16 215 969
Understanding the community

in which school ls1ocated 158 1.78 337
Finding out about community

resources 195 193 928
b Significant at the 01 level

5
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