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ABSTRACT
Site: Wheeling

Author: Walter J. Howard Il
Date: April, 1994
Title: Improving reading and communication skills of ninth grade students.

Abstract: This report describes a program for .nproving the reading scores and commumnication
skills of ninth grade students from multicultural backgrounds. The students' socioeconomic status
ranges from below the poverty level to upper middle class. The population of the school
community is described as multiethnic, and English is not always the primary language spoken in
the home.

When searching the literature, it was discovered that the problem of low reading ability among
populations of diverse ethnic culture is not uncommon. Most of these students do not have a
grasp of the English language due to the fact they speak another language in all situations except
school, many of them have not spent a significant amount of time in the United States and scme
are not supporled by their families in their attempt to blend with their new culture. Probable cause
data collected from the site indicates that students lack a positive self-concept and shov. 1 lack of
ethnic pride.

Chosen solution strategies included a multicultural approach to meet the nceds of students in the
study. This concept would work best with the utilization of a variety of teaching methods.
Cooperative learning was the main focus of the intervention.

All of the objectives of the project were successfully fulfilled in varying degrees: the reading
scores of the target students were improved according to the standardized tests, the oral and
written communication skills of the students were improved , and the students' ethnic pride and
gelf-esteem increased along with their knowledge and tolerance of different cultures.
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Chapter One
STATEMENT OF PROBLEM AND DESCRIPTION OF CONTEXT

Problem Statement

A scgment of the ninth grade populace is at risk of failing high school because of their
inability to effectively master the English languagr which is evidenced in their reading levels and
measured by the Scholastic Testing Service Test, the Stanford Dizgnostic Reading Test and
teacher observation.

Description of Immediate Problem Setting

These students, whose primary language is not English, arc part of a high school that reccives
students from two junior high schools and eight elementary schools. The high school is the only
school in the district and it employs one hundred full time and four part time teachers. The faculty
and administrative staff are 1060% white and the teachers are 53% female. The English teachers
comprise the largest department in the school. These fourteen professionals have an average of
14-1/2 years of teaching experience and tevelve instructors have completed their graduate studies.

The mostly smgle-story school was built in 1963 at the fringe of the world's busiest afrport.
Due to its close proximity to the runways, the Environmental Protection Agency gave a four
million dollar grant to the district in 1990 to soundproof the building. In addition 1o the regular

1
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staff of teachers, support staff, the principal and his assistant, the school houses two deans, two
gocial wotkers, one psychiatrist, five counselors, four parapros to maintxin general discipline, onc
police officer and the district superintendent. AN secondary Jearning needs are met here, from
special education to advanced placement courses. Students are encouraged 10 sclect study beyond
the state educational requirements by being offered classes in college preparation, business,
technological education, and home economics. Forcign langnage study is offered in Spanish,
Geman and French. Extra cumicular activities such as sports, drama and music are mmportant
features of the school

This high school is responsible for teaching a total of 1244 pupils each year. These students
are a diverse blend of many cultures; 815 are White, 321 Hispanic, 6 Afro-American, 98 Asian
and 4 American Indian. Thirty-five percent (35%), 434 students, report that English is not the first
language of choice spoken in their homes. Many of these students are initially introduced to
English in a program known as "Limited English Proficiency”, LEP. After completing this
program those students who test at the boitom tenth percentile with limited verbal, reading and
Ianguage skills and are identified by their teachers as having reading problems, are placed in one of
the special English classes designed to prepare them for their future and graduation. Thesc classes,
coniaining fifteen pupils each, attempt o follow the English T curriculum with some modification.

The majority of time is spent leaming the basic skills of the language such as grammar, spelling,

11
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sentence stractare, parts of speech and capitalization. Some exceptions are made to the regutar
Enghish program reading requirements becanse, for example, these students are not yet ready for
the writings of Shakespeare and his arfistic style. Reading and writing is measured school-wide,
Of the 347 students cligible to take the Minois Goal Assessment Program, 240 participated. Their
overall composite writing scores were 25.9, which is in the comparison score band of 25.3 - 26.5.
Thas is equivalent to the state score of 26.1, which is within the same comparison scor¢ band. The
average reading and English scores on the ACT show that the high school is keeping pace and
slightly exceeding national averages. The 139 tesi-takers scored 20.5 on the English portion and
21.3 on the reading scction. These levels are one to two tenths of one percent higher than both the

statc and national averages. (F.HLS. Report Ca- 1, 1992, IGAP, 1992).

Descrivtion of § fine C .

The high school is Jocated in a suburban area adjacent to the city of Chicago. It draws
students from two communitics. Though both are largely industrial and commercially developed,
the residents of each provide a blend of ethnicities. One village has a total population of 17,767.
Of these, 13,117 are White, 3,333 Hispanic, 153 Afro-American, 46 American Indian, 1,097
Asian and 21 of other origins. Thirty percent of this arca’s housing is valucd betwesn $75,000 and

$99,999. Thirty percent are valued between $100,000 and $124,999. There are six housing units

12
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valued at less than $15,000 and onc home is valued at $500,000 or more. The median housing
unit is valued at $106,800,

The other community provides a home for 12,425 people. 11,152 are White, 870 Hispanic,
20 Afro-American, 15 American Indian, 364 Asian and 4 are classified as "other race”. Housing
units in this town range from three units at less than $15,000 to four units at $500,000 or more.
The median valus is $122,400 (U.S. Census, 1990).

The two neighborhoods are a veritable melting pot with twenty-tiwo different languages

spoken by the inhabitants. The Hispanic community has the largest population of non-English
speaking residents in both villages. Fourteen percent of the ares's population has hispanic origins

as do twenty-six percent of the high school students.

Regional and National C f the Probl

America was built on the power of the diversity of #ts people, from ltheir race to their color to
their nationality, But this strength is being threatened by the inability of a coming generation 1o
master the English language through the written word. Reading levels nationally are plummeting
dus, in part, to the influx of foreign speaking people who raise their children in their native
tongues. Rather than meld into American fife, often these newcomers remain in pockets of their

heritage and the young can become language deficient in English. "About 13% of all 17-ycar olds

13
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in the United Staies can be functionally illiterate. Functional illiteracy among minority youth may
run as high as 40 percent.” (Long 1984),

The immense metropolitan areas experience this situation in great amounts because of their
large populations. The Chicago area was established with a varety of citizens from many culivral
backgrounds. However, this exciting mixture of people creates some very distressing statistics. In
Chicago, 27% of all high school graduates read at an eighth grade level (Kozol 1990).

As American cities and towns open their doors and schools to foseign residents who bring
along their own langunages, the ability to read and write English suffers. Often times the desire and
motivaion to become literate in English is overshadowed by the fact that other family members at
home ar¢ not willing or able to read or write the Janguage. Some students are entering high school
with an average reading level of a fifth grader.

Many projects are underway to curb the illileracy problem plaguing America, It is recognized
that reading levels must be raised across the country. In the high school, reading levels have been
increasing but the language barricr between student, teacher and parent remains a big hurdle to

condquer.

14
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Chapter Two
PROBLEM EVIDENCE AND PROBABLE CAUSE

Problem Background

When the low level reading scores of English deficient students entering the target high
school were uncovered, the problem was immediately addressed. Upon reviewing the test results,
a unique class was formed to absorb these special students and help them to focus on and
overcome their English usage inadequacies. This class was intended 1o be a stepping stone into the
mainstream English agenda. It, along with some special reading classes, is still the comerstone of
these students' schedules. The class, entitled English I Basic, is assigned a maximum capacity of
fiftecn pupils. This is to allow for greater individual monitoring and attention,

The curriculum for the basic class is structured like the standard English classes with some
alterations. Less difficult literature is selected for review so that the students de not become
further frustrated trying to deciphc;r higher level prose. Emphasis is placed on communicating
correctly in both reading and writing English.

The class has shared in the successful blending of many students into the normal course of
high school study. These students arv among the highly motivated. Some improved markedly in

their communication skills and enrolled in college prep clagses within the English curriculum,

15
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However, it is not deterzainable if reading levels were raised because students were not tested at
the conclusion of this class.

Some of the pupils did not accomplish: these achievements and simply fulfilled the
English requirement for graduation. Their lack of confidence and general low level of sclf-csteem
coniribuied to their mediocre performance. Parental involvement and support was not evident
with these students, who continued with substandard work throughout their high school careers.
The basic concern of the parents was whether the child would graduate. Mastering the course
work was of no importance.

Though the formation of this class is a step toward meeting the special educational needs of
the English deficient stedent, it does not address their conflicts between school and peer
expectations and those in their out-of-school environments. The seif-motivated leamer is able to
bridge this discrepancy but many average pupils cannot. By adopting cooperative leaming
techniques to include the student's ethnicity as an active learning tool, the goal is to reach the
reluctant student.

Problem Evidence
Forty-five students can be accommodated and will qualify for English I Basic. These
recommendations are based on two criteria, First, the students are selected based on their reading

scores which are measured by the eighth grade standardized reading tests. Those that rate in the

1
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bottom tenth percentile with limited verbal, reading and language skills are suggested for
enrollment. Placement in the special English program is also contingent on the cighth grade
teachers' observations of the students oral and written communication skills, Those that are below
the norm for entering freshmen are assigned to this special course.

The table in Appendix A shows the reading scores of twenty students students from the
cighth grade standardized test. Although forty-five students were to be placed in the program,
tests were not obtained for all students due to the unavailability of reading scores form certain
middle schools and duc to some students coming directly from foreign lands. The fouowing
Summary Table I, displays an overview of the reading scores of the target students, These scores
reveal that none of the target students had reading levels higher than a 7th grade 5th month level.

Eighty percent had levels below the 6th grade and the average reading level measured at the 5th

grade, Sth month..
SUMMARY TABIE]
GRADE LEVEL READING SCORES OF TARGET STUDENTS
grade fevel range number of students
5th grade 1st month - 5th grade 9th month 16
6th grade 1st month - 6th grade 9th month 3
7th grade 1st month - 7th grade 9th month 1

The figure in Appendix B graphically illustrates the eighth grade reading scores listed in Table I.

17
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This graph allows the reading scores to be casily seen and visually compared. It shows that all the
target students are reading below their academic grade level and all but four are reading below the
gixth grade level,

Upon enteting the ninth grade all students are given another standardized reading test. This
is called the Stanford Diagnostic Reading Test. All but wo of the expested forty-five students
participated in the testing. (Appendix C) This data shows that 86.6% of the target students had
reading scores below the 7th grade, 1st month. The highest reading level achieved was at the 8th
grade, 8th month lcvel by one student. The average reading level of the forty-three studenis was

4th grade, 9th month. A suramary of the results is as follows.

SUMMARY TABLE 2

GRADE LEVEL READING SCORES OF TARGET STUDENTS

grade level range number of students
2nd grade 1st month - 2nd grade 9th month 3
3rd grade 1st month - 3rd grade 9th month 7
4th grade 1st month - 4th grade 9th month 14
5th grade 1st month - 5th grade 9th month 9
6th grade 1st month - 6th grade Sth month 7
7th grade 1st month ~ 7th grade 9th month 1
8th grade 1st month - 8th grade 9th month 2

Y LT
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10
The graph displayed in Appendix D depicts the ninth grade reading level results. These scores
show greater vanability witk a range from 2nd to 8th grade. The majority of the students score
between the 4th and 6th grade levels.
The written communication samples were taken from the students during the second week of
school. These were evaluated using the State of lilinois system for grading writing samples. The
criteria for evaluation is as follows:
1. Focus - What is the degree fo which the main idea/theme or point of view is clear and
1;13intai11cd?
2. Suppert - Degree to whick main point/elements are elaborated and/or explained by
evidence and detailed reasons.
3. Organization - Degree to which logical flow of ideas and explicitness of the plan are
clear and connected.
4. Conventions - Use of conveniions of standard English.
5. Integration - Are the features presented ir a thorough manner?
After the samples were evaluated thoy wore stored so thoy could be compared to work that is
completed in January. (Appendix E) It was found that the students lacked basic written
communication skills needed to perform alt the ninth prade level. The areas of focus, support,
organization, convention and integration were in need of remediation. The following is a summary

of the problems of which the students need to improve.
19
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1. Focus - The students need to leam how to pinpoint the main idea of the paragraph.

2. Support - The students need to uaderstand hav to back up their main idea.

3 Orsganization - The students need to learn how to plan their writing in a logical manner.

4. Convention - Spelling, sentence s'mcm'm and grammar were major arcas of concermn.

5. Integration - The students need to learn how to present the material in a logical manner.
The results of these writing samples, when comparcd to the standardized reading tests taken by the
target students, showed a marked simiicsity to the results of the tests. These target students were
not performing at grade level just as they were not reading at grade level. Although an equivalent
grade level could not be assigned to their writing samples because the standardized writing test is
not administered until the following schoo! year, when compared to student writing of those
reading at ninth grade level or above, a significant difference is found.

Once the tests are assessed, some changes are made in the English I placements. Some
students are transferred out and others are moved into the program. At this time teacher
observations play a major role in the placing of the students. Four professionals are involved in
placement changes: the counsclor, the department chairperson of the English departmont, the

. instructor of the Basic class and the teacher recommending the change. Test scores, writing
samples and observations of the original instructor constitute the variables considered for

placement changes. Finally, after these changes are made, a tolal of forty-five students remain,

BEST COPY AVAILABLE




12

They are split into three classes of fifteen each.,
Probable Cause

The next phase of bascline data collection involved the students and parents themselves.
Opinions conceming attitudes about school and home life were collected. The first test was a
survey, This survey was called "Ethni¢ Relations among Students.” (Appendix F) This survey
measured how the students felt about their own ethnic group as well as others. The students were
given. a survey that contained twenty questions about cthnic relations. All the questions posed
related to the students' feeling about their ethnic origing as well as other peeple of differing
cultures. Five of these queries had a significant conncction to the goals of the project. For
example, item number one; "I would enjoy leaming about my own ethnic group." Eighty-two
percent answerced yes to this question. Item number two; "I would enjoy working with students of
other ethnic groups; 73% resnonded yes. Item number 3; "I know very little about cultures of
students from other ethnic groups.”; 82% said yes. Item number four, "I would like to learn more
about other ethnic groups in my school."; 88% answered affirmatively to this statement. Itern
number 5, "my school should have a course that would teach students about other ethnic groups.”;
85% of the respondenis said the school should have such a course.

The sesults of the survey indicated that the students would enjoy learning more about their

own cultures as well as others, They demonstrated willing acceptance of different cultures
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although some admitied lo having some preconceived negative feelings. For example, when asked
if they had difficulty relating to students from other ethnic groups, or if most of the trouble makers
were members of other ethnic groups, a small majorily indicated a posmve response. However,
these feelings may be diminished when more information is known by the students about all ethnic
groups. In this way the students would appear i benefit from a multicultural learning experience.
The next test was the "Pre-vocabulary Test". The test was meant to measure student
knowledge of the terminology of racism (Appendix G), however, it proved to be too difficult and
beyond the students’ current vocabulary level. Therefore, it was deleted from the collected data.
The third measurement was a student-to-student interview. (Appendix H) The purpose was for
the students tc learn about the cultural backgrounds of others. During the student-to-student
interviews, the pupils were 1o question and leamn more about another class member. This
assighiment was to promote interaction between ethnically different students and it was
accomplished while honing their communication and listening skills. Once the inten’:ws were
complete the students took tums introducing their partners to the rest of the class, thus enhancing
their public speaking skills.
The student-to-parent interview followed. (Appendix I) This test helped the students learn
about their parent's cultural background. Additional data was collected from the student interviews

with their parents. These inquiries uncovered parental attitudes concerning school and cultural
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background. This lesson was o help the students uaderstand their parerss' motivations and life
experiences in the hope of bettering communication betwesn parent and child. Their findings were
presented in class in the form of a three minute speech.

The final survey was used only as a factual collection of information to discover what
langnage was primagy in their homes {Appendix I} Throngh this instrument, it was uncovered
that the majority of the targe: students, 78%, spoke a language other than English in the home.
Though English was used occasionally, the primaiy source of communication in these homes was
a foreign tongue. The principal language for this group of tarzet students was Spanish, with others
being Greek, Polish, Ruinanian, Gujarti, Urdu, Croatian and English. This susvey also identified
the various countries of origin of the target students. (Appendix K) Nine countries were named
with the mmajority citing Mexico as their native land.  Other countries were Croatia, India, Saudia
Arabis, Gregos, Rumania, Poland, Germany and Asznerica. The diversity of the students in this
claseroom i8 reflected not only in the many different countries, but also in the primary language
spoken in these students’ komes, This obstacie 1o learning English is depicted in Appendix L.

A summary of the probable cause data gathered from the site identified the following
conclusions; students lack self-esteem and lack pride in their own ethnic group. Their ability to
communicate in English was substandard, due to the fact that the majority of the stuuents were

only in residence in the United States for a short period of time and English is not the primary
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language spoken in the home and finally, existing lesson plans, materials, and teaching strategics

did not accommodate these cuftural factors.

Probable cause data from the literature seems to agree with baseline data collected at the sitc.
The search shows that school districis with a diverse cultural population have students that are at
risk of failing. Large cities like Chicago, Boston and Los Angcles, who have a large multiethnic
student enrollment, are trying o deal with the problem.

The United States has had its share of internal and exiernal strife. Wars, disease, and
economic wosas lave plagued the country since its inception. The American education system has
also seen the likes of this devastation, struggling in an atmosphere of hope and discord, promise
and neglect. As Crosby (1993) points gut we are a nation at academic risk and we muc! ecly on
our educators to improve the situation through amended teaching behaviors. America is the
example of all the countries in the world, educating all who settle on her land.

Cuirently one in four Americans is either an Asian, Hispanic or Afiican-American, and
students of color make up approximately one third of the nation's public school students (Diaz
1992). By the year 2000 the nuraber will show a dramatic increase, (Ramirez 1988) For example,
the ethnic population of the state of California is growing so rapidiy that by the year 2010 no single
ethnic group will show a majority. In 1970 Hispanics accounted for 12% of the population, By
the tun of the century their population will comprise 27% (Grant 1990).  Asians and Pacific

Islander peaple are also increasing rapidly. Steps need to be taken in order to meet the educational
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needs of these people.

Multiethnic students face many problems. They must exist in a world that forces them to be
two different persons. In the home they oftentimes must follow the dictates of their customs while
at school they are expected to blend with an alien civilization. (Aegersold, Ficld 1990) This can
create a multitude of problems for the student. Many case studies have shown that children have a
difficult time when asked to read and write a language that is different than the primary language
spoken in the home. (Aegersold, Field 1990)

Numerous studenis face insensitivity from fellow students and unfortunately even educators.
(Grafton 1992) Racial jokes and slurs, stereotyping and bigotry are the result of ignorance of each
other's traditions and cultures. With concentrated effort and appropriate instruction the public can
leam that there is value in the differences of people.

In addition to the above mentioned social obstacles, many cultures place varying values on
academic study. In educational systems throughout the world, emphasis is placed on rote
memorization rather than reading skills. Two examples would be the countries of Morocco and
Samoa. Oral ability is stressed using choral recitation in the classroom. (Aegersold, Field 1990).

New immigrants to the United States face many difficulties and hardships when traveling to
this country. When they arrive, new problems begin. Much has been written about the challenges

people face upon entering America, from trying to integrate into a new way of life, 16 leamning to
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communicate effectively in a forcign tongue. In her book, Bodel (1989) describes the lives of
eleven teenage immigrants. The following is an account in the life of a fourteen year old boy from
Afghanistan. The author referred to the boy as Abdul.

When leaving their native country, Abdul and his family had to sneak out of Afghanistan and ~
hide in Iran for a number of years. Five vears later they found themselves in Pakistan. During this
time, Abdul's education was practically nonexistent. Then, a few days before departure to the
United States, Abdul's father, who's custom decrees him to be the master of the household, died
in his sleep. Abdul, his mother and two sisiers were left withoui the leadership they had come to
rely on.

Abdul entered the United States and was immediately forced to leam English £0 he could
comimunicate for his family,. He was placed in a large urban high school where he was
misunderstoed and people made fun of him. Ewven some of his teachers ridiculed him. He
became afraid to contribute anything becanse he would be embarrassed by others.

When Abdul tumed seventeen he was finally starting to fit in. At this point he was irying not
to look like a foreigner. "I wear tee shirts and stone washed jeans and aviator glasses.” (Bodep 26)
“Now my favorite actors are Clint Eastwood and Charles Bronson," Abdul would watch "Three's
Company" and "Different Strokes™ to leam about America, not realizing that these unrealistic

sitcoms were not typical of American life..

N
LY
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As a practicing Muslin, Abdul was required to pray five times a day yet this was impossible at
school. The Muslin religion also has sirict dietary laws. Abdul conld not ¢at most of the food
served in the school cafeteria.

The American dating ritual was another adjustment Abdul was to encounter, for the Muslim
faith prohibits Muslims to date. His marriage will be arranged by his mother. With all these social
discrepancies, Abdul experienced much loneliness. Though he has made some American friends,
he has not met anyone else from his country with whom he can share his custorms.

After three years in the country, Abdul is becoming an American. However he has paid an
exorbitant price.  Abdul has been either forced by peer pressure to give up or hide most of his
beliefs. Abdul's ethnic identity is vanishing,

In addition to people from the nea and far East, the Hispanic plopulation is the fastest
growing cthnic group in the United States. The following are the results of an interview of a young
college student who came to America in 1990. This student attended the high school where this
study is taking place. He will be referred to as Gilbert.

According to Gilbert. when he first came to America he knew very little English. He
remembers, "I would always try to hide out in the back of the classroom and pray that the teachers
would not call on me." Evervone made fun of his accent and tro.ted him like he was not

intelligent. Gilbert had a unique method for dealing with people who would ridicule him because
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of his accent. Gilbert said, " When people were mocking me they would do this to make me
angry, But I would say to them, how do you say that word? This always surprised them."
Gilbert has made a success of his life. He will finish his two year degree at a local junior
college and plans to enroll at UCLA in the fall. He started a successful photography and video
business  his junior year in high school. Now, Gilbert employs several Hispanic high school
students. Gilbert attributes his success to hard work and making " opportunity for himself”. In
high school he was very active in extra curricular activities. " 1had a lot of fun while I was in high
achool. I played soccer and worked on the school ysarbook and newspaper. This way I made
many friends while leaming English at the same time.” Gilbert is an excellent example of a person
who knows how to sct goals. He will be an outstanding role model for young students. He will

be invited to speak to the students at the site.
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Chapter Three
THE SOLUTION STRATEGY

The Review of the Literature

Experts abound in the field of education and those who have studied and analyzed
multiethnic classrooms agree that these students, in particular, thrive in an environment where the
instruction methods are varjed. A combination of teaching mothods is preferred to encourage
interest and comprehension among the students. Some full class lecture, traditional question-and-
answer segments as well as individualized instruction shouild be included in the lesson plans. But
the research confirms that the primary teaching method should focus on cooperative jeamning
techniques.

Cooperative leamning can be used as a strategy for achieving social equality and
justice in classrooms and for helping students understand how such a model can be
applied in broader, societal contexts as well. Cooperative structures create the
conditions for reversing inequality, producing egalitarian social structure and caring
relationships where diverse people can work together foward common goals.
Stadents and teachers need opportunities to reflect on these connectiony (Slecter,
1991 p165). '

Sleeter feels that cooperalive learning is a natural in a multieultural classroom.

20
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Several rescarchers feel that teachers should opt for techniques that will keep the studcats
involved. A study at Michigan State University showed a third of ali American students actively
resist the teacher centered curriculum and another third resist it in a passive manner. (Diaz 1989).

To cuwb this resistance, the multiethnic classrooms should be student-centered rather than

teacher-centered (Diaz 1989).

One of the vital components of cooperative learning is commitment by the cducator.
According to Edward and Stout, (1991) teachers need to realize that at the start there will be some
difficultics because of the newness in the instruction approach and they should continue in the
method, working through some hurdles, This type of instruction should not be regarded as just a
fad.

To ensure that students get the most out of their lessons, educators must make sure they first
lcarn the process involved in cooperative leamning. The pinnacle would be fo plan and enact many
wonderful lessons using this approach, but once the teachers are proficient in the procedures the
students need to leamn them before embarking on a full scale plan. When learning the techniques,
social skills must be reinforced since interpersonal and small group communication skills are
extremely important if cooperative leaming is to facilitate knowledge. (Johnson and Johnson 1990)

The possibilities for cooperative learning are endless, for this type of instruction lends itsclf

to any discipline. The following sequences of class interactions are comparisons of « traditional

N
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approach versus a cooperative learning approach. The figures show how a question might be
posed to the class.

Figure 1. Whole class question - answer (traditional approach, without cooperative
leaming.)
1. The teacher asks a question.
2. Some students will respond by raising their hands.
3. The teacher selects one student.
4. The student attempts to state the correct answer.
Figure 2. Numbered heads togsther (cooperative leaming approach)
1. The teacher has students number off within cooperative groups so that each
student will have a number: 1,2,3.0r 4.
2. The teacher asks a question.
3. The teacher asks the students to "put their heads togethor" to make sure thal
everyone on the team knows the answer.
4. The teacher calls a number (1, 2, 3, 4 and all studenis in the room with that
number raise their hands,
5. The teacher selects one of the students with their arm clevated,

6. The student attempts to answer the question.
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7. The teacher could make this activity competitive with all groups.
As Kagan points out, the second method obvicusly involves the entire class whereas the first,
traditional approach limits student participation (FKagan 1990).

The success of cooperative learning is highly dependent on the teacher's realization that
puiting the process into action might take a considerable amount of time. Since the entire class is
invited to participate in the whole classroom routine, a single point of discussion may encompass
many class periods. The teacher must realize that he/she does not always appear to be in charge.
Cooperatively-structured leaming i3 democratic.  Therefore, the basic principles implicit in
cooperative learning, as we define it, are similar to those needed for an effective multicultural

classtoom. (Sleeter 1992)

Multicultoral Educstion

Accarding to the experts, there are many definitions of multicultural education. Banks and
Banks (1989) and Sleeter and Grant (1988) scem to have the most inclusive definition. "The
consensus centers around a primary goal for multicultural education, which is to incrcase
educational equality for both gender groups, for students from diverse cthnic groups and for
exceptional students." (p144).

When setting goals for a multicultural classroona one should consider two ideals. First,
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equal opportunity and second, cultural pluralism. Therefore the multicultural approach should
include the following points:
1. To promote an understanding and appreciation of America's cultural diversity.
2. To promote alternative choices for people regardless of race, gender, disability
or social clags background.
3. To help all children achieve academic success. (Grant and Sleeter 1988)

Experts agree that educators should be aware that using a multicultural approach is a full
time activity. Some teachers think that multicultural education is an occasional uait on a specific
ethnic group. Ideally, the method should be part of the curriculum on a daily basis (Zanger
1990). In many classrooms a teacher may have a significant number of pupils from a diversity of
cultural backgrounds. Many of these siudents will have different perceptions of important social
roles, values and structures than those of the teacher. Instructors need to take into acount the
diversity of cultural backgrounds of all Icarners. Lynch (1987) advises that it is the recponsibility

of the educator to seek ways to afford all children equity and equality of educational oppottunity.
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Ihe Curriculum
The rescarch shows that those teachers who feel that students should adapt to the system will
find the multiethnic classroom very difficult. This assimilationist perspective has failed and is
responsible to a large extent for the problems experienced by linguistic minority groups (Staniey
1988). Thus a multicultural curriculun, wh  takes into account the cultural biography of the
sehool, the pupils and aims for the reduction of prejudice, needs to include:

* a diversity of content, materials and stimuli:

=

the goal of an increased sense of involvement of students in the school culture;

#*

strategies aimed at supporting the self and ethnic image of the child;
* an acquaintance with the culiaral experiences, values, beliefs and expectations of
differing groups;

* the gencration of a culturally receptive classroom and school atmosphers;

*

celebration of diversity in teaching;

*

the adoption of a wide range of stimuli: verbal, visual and kinesthetic

* the inclusion of peer-group leaming and co-operative group work;

*

the institution of continual communication with parents and commuanity.

(Lynch, 1987 p21)

According to Marshall (1991) teachers need to keep abreast of the literature. She suggests that

BEST COPY AVAILABLE



26
teachers' strategies might include the following ideas:

* Enroll in classes or workshops devoted to the past and more recent history of the
ethnic or racial groups of students in your classes.

* Begin a self-study project to read contemporary literature written by authors
from diverse backgrounds.

* Subscribe to or borrow from monthly magazines published for cthnic
populations.

* Explore research on individual learning styles.

The literature suggesis that a family-like atmosphere is a vital component of a multiethnic
classroom. "Students can be helped to feel as if school is an extension of their nuclear family, and
not some appendage that has been imposed on their lives.” (Zanger, 1990 pl)

What can be donc to help create a family-like setting or ntmosphere in a multicultural
classroom? The following tips might include;
1. Invite parents to observe the class several times in a semester.
2. Ask the parents for any cultural or social help they can provide.
3. Ifit is possible visit the students at home once a year.
4. Give students a chance fo share objects or family pictures which they bring in

from home, as well as their ideas.
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5. Let students decorate the classroom.
6. Allow students to bring in hit music they like and let the class listen to it at any
good opportunity.
7. Have a daily calcndar where students share news from home.
8. Organize occasional field irips that ace purely social not "educational®. (Zanger,
1990 p3)

Research shows that it takes seven yoars for the average linguistic minority student to perform
at grade level in English (Collier 1987). Tenachers must be circumspect when it comes to planning
activities. For these students language, social and cultural strategies must be a part of every
classroom activity (Zanger 1990).

Zanger's research reveals that language, social and cultural strategies should be utilized in
daily lesson plans for multiethnic students.
Language Strategies inelude:
1. Before presenting a lesson, put yourself in the shoes of the students new to the
English language.
2. Use a multisensory approach wherever pousible; visuals, role plays, charts,
maps, nonverbal clues.

3. Use clear communication, rephrase instead of repeating or talking louder.
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Monitor your own language, try to climinate idiomatic expressions and
complicated verb tenses as much as possible untit the child's English is more
developed.
4. Accept and encourage all efforts at communication. Try to respond to the
meaning. Don't always correct the mechanics of the message.
5. Minimize the use of "teacher talk" and maximize chances for students to use
and develop their new languape in different contexts.
6. If students are in an ESL program, work with the ESL teacher to coordinate
your curricula wherever possible.
Social Strategies
1. Incorporate cooperative leaming techniques.
2. Standard cooperative leaming activities may need to be adapted for groups
which include limited English speakers.
3. Use a buddy system for new arrivals. Peer tutoring is another option. Make it a
privilege to help out.
4. Look for opportunities to raisc the social status of multiethnic students.
Cultural Strategies

1. Model cultural proficiencies for the class to develop.
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2. Structure the curriculum so that students can learn from each other about
cultural similaritics and differences. Work tc reduce stereotyping by teaching
students to discuss differences in a non judgmental way.

3. Provide all students with the opportunity to explore their own culhural
backgrounds. Assign individual or joint projects which use oral history
techniques such as interviews with family and community members as well as
traditional library research methods,

4. Relate whatever is being taught to the culturél backgrounds of the class.

5. Establish a "sister class relationship" with a class in another country by writing
and sharing ideas about evtural differences and similarities. (Zanger 1990).

In conclusion, examination of the literature suggests that the establishment of a muitisthnic
environment within the classroom is vital for the success of the students of diverse populations.
McCommic (1993) states that educators must help students teamn to celebrate diversity rather than
to fear it. "Teachers must help students counteract negative images seen daily through the media
and what they experience or hear about on the streets. Show themm how divemsity strengthens and
enriches our lives." (p 77 ).

In teaching the multiethnic students at the target school, the action plan will include the

methods suggested by the liferature. A multicultural approach using a variety of instructional
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techniques, with the focus on cooperative learning, is the most effective means of educating these
youths. -An aggressive campaign to engulf these students with positive self-esteem and strong
cooperation skills will highlight the objectives of this psoject.

Terminal Qblectives

1. As a result of the project interventions during the period September 1993 to Janvary
1994, the target school's ninth gradc English I Basic class will improve their reading
scores as evidenced by a standardized reading test.

2. As a result of the project intervention during the period September 1993 to January
1994, the target school's ninth grade English I Basic class will improve their ability to
communical¢ in an oral and written manner as evidenced by teacher observations and
assessment of students’ written work.

3. As aresult of the project’s interventions <uring the period September 1993 to January
1994, the target school's ninth grade English I Basic class will show evidencs of
increased ethnic pride and self-esteem while promoting tolerance of other ethnic
groups, as cvidenced by surveys and {eacher anecdotal records.

Process Objectives
1. As a result of using cooperative learning methods, the students will increase their ability
to communicate in an oral and writien manner.

2. As aresult of creating a multicultural environment through the use of multiethnic

authors and positive role models, the students will increase ethnic pride while
developing a greater understanding of other ethnic groups.
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Proposal Selytion Components

The findings of the literature search support two aspects of a solution strategy. First, students
from multicthnic backgrounds 1:vould bencfit most in a multicultural classroom where an
atmosphere of mutual understanding and trust is essential. In addition, cooperative leaming has
been shown 1o be the best means for diverse students to find educational success. Teachers must
be willing to conccde that this is a time consumming concept. The professional should utilize his or
her learners, rely on the experts in the class and remember to consult the Jiterature 1o keep abreast

of new theories.

40
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Chaptor Four
ACTION PLAN FOR IMPLEMENTING THE SOLUTION STRATEGY

Description of problem resolution sctivities

The action plan is designed to address two major solution components. The first is the
establishment of Cooperative Learning in the classroom, The second is Lhe creation of a
multicultural environment in the educational setting,

While the first week of school is only three and one half days, most of which is used for a
standardized reading test, the action plan will go into effect with the first day of school, This
immediate start will establish the tone of the students’ course for the conﬁng year. In the
beginning, class time will be filled with the collcction of base line data as described in Chapter
Two. During these early days the students will be involved in the reading test as well. Once the
testing periou is complete the action plan will go into fuli force.

The cooperative learning phase and the multeultural phase will start at the same time. The
cooperative learning phase will be discyssed first.

During this period of collaborative study the studonts will be placed in small groups or teams,
The teams will consist of {our or {tvo studenls each and siay together for one month. The groups
will bo ethnically mixed,

32
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Various roles will be assigned within each group, to be discussed bolwoen tho studlonts and
teacher. The roles to be used are the following:

* Recorder - takes notes for the group and keeps track of daity group work.

* "Mouth" - Oral presenter

* "Gofor" - Responsible for gathering and retumning all material used for classroom

activities.

* Messenger - Communicates with the teacher when the teacher is occupied with
other students. This will prevent all team members from calling for
attention at one time.

* Checker - group leader.

Though each member of the team has an assigned role, cveryone is responsible for
compleling the assignment. Group members will change roles approximately oncc a week. It is
iinportant that all members of the group experience all roles in the cooperative groups. This
diversity will enhance the outcome of the project and improve social skills.

The establishment of cooperative learning and other teaching methods in the school setting
will have many goals. The main aspects are to improve the communication skills of limited English
proficient students. This encompasses their ability to read, speak and write English,

The introdustion of social skills is a vital part of the program. The students must understand
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the rules of the "game." Al the slart of the inlervention the sludents will have a clear

understanding of the basic social skills before cooperative learning will be effective. The following

details what will be taught:

1. Communication
A. Use 6" voice
B. Listen to your neighbor
C. Stiay with your group
D. Heads together
E. Sense tone
F. Clarify
G. Paraphrase ideuy
H. Givo examples
L. Elaboralo on ideas
J. Extend ideas
. Trust
A. Listen with focus

B. Respect cach others opinions
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C. Keep an open mind
. Ieadership
A. Do your job
B. Help cach other
C. Include all others
D. Encourage others
E. Let all participate
F. Stay on task
G. Contribute own ideas
H. Integrate ideas
I. Synthesize
IV. Conflict Resolution
A. Disagree with the idea not the person
B. Sece all points of view
C. Tryto agree
D. Probe for differences
E. Gengrate alternatives

F. Seek consensus
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G. Justify ideas

The students with spend approximately seven class periods learning social skills, These social skills
will be reinforced throughout the year.

When the concepis are applied to the English I curriculum, the possibilities are endless. For
example, the study of the Elements of Literature is a vital aspect in the English I program of study.
The purpose of this unit of study is to increase thé students' understanding of literature,
Cocperative learning is an excellent way to teach this discipline. The following skills and strategies
will be applied to the tcaching of literature:

- Analyzing

- Active Listening

- Brainstorming

- Cauge and effect

- Cognitive organizers

- Creative thinking

- Decision 1naking

- Fat and skinny questions

- Investigating
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- Logs (Journals)

- Mrs. Potter's Questions

- Predicting

- Questioning skills

~ Thinking with creativity
These concepts lend themselves perfectly to the study of literature within the framework of a
cooperative group (Bellanca 1991,

Cooperative learning will also be helpful for the teaching of basi: English mechanics.
Cooperative groups may study spelling, grammar, punctuation, capitalization, parts of speech,
sentence structurc and paragraphing. In the second semester the groups will concentrate on three
and five paragraph essays.

While cooperative learning will be the focus of instructicn, other teaching strategies will be
used. Some large grovp lectures will be interspersed during the “ourse as will individualized
instruction. A vatiety of learning modes creates a more interesting blend and breaks the monotony
for the students. However, regardless of the teaching method in use, the key to all teaching

rethods will be student-centered rather than leacher-centered.
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Multiculturalism
The make-up of the English I class consists of a wide variety of ethnic groups. The usc of a
multicultural approach will benefit these students because it centers on their unique qualitics and
encourages them to blend their heritage into American life and English thought. This helps build
the students’ morale, which is so very important in the classroom. “Posilive classroom morale has
a direct effect upon student achievement.(Dias 1989 p.19)

One way to help boost student confidence is to allow pupils to show their expertise about
themselves. Through this cxercise the class will 'carn to celebrate our ethnic diversity rather than
fear it. At the start of each month the students will conduct a country search, identifying student
origing, The tagk will begin with a trip to the library to leam research skills and something about
the cultures of other countries. The following are cxamples of information for the siudents to
collect about their cultural origiss:

1. Famous people

2. Food

3. Sports and leisure activitics

4, Mainr religions

5. Major contributions to the world

6. Natural resources
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7. Customs

8. National holidays

9. Tourist attractions
When the research is done, the students will use the information collected to decorate the
classroom in the form, of pictures, chagts, drawings, etc. To encourage a sense of ownership, each
group will be responsible for a certain area of the classroom, This is intended to creale interest and
pride among the students.

The first country search will begin the first week of September to coincide with National
Hispanic Month.

The literature segment of the course will be studied by reading short stories, novels and
poetry from and conceming different ethnic ¢ultures. Where possible the ethnic background of the
authors will match the cultural unit being studied. Each month a different country will be
examined depending on the ethnicity of the class. For example, during the second month the
second hour English class will study Poland due to the number of Polish students, while the third
hour class will research the country that was known as Yugoslavia. The sixth hour class will study
Rwnanla. FEach month the students will redecorate the classroom. By the cnd of the school year
overy cthnle group represented will see his country honored with a clagsroom display.

In addition to a classroom filled with artifacts and works of a particular oulture, upstanding
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people who represent that culture will be invited to share their experiences with the students.
During the Hispanic period, a senior boy and girl who are members of the National Honor Society
and all-round exemplary students, will address the ¢lass. These role models will be an inspiration
to the group, encouraging them to concentrate on their education and showing how they overcame
difficulties and achieved success. Aduii community members will also be invited to speak with the
students to help foster their commitment to success.

The ultimate purpose .of the multicuftural approach is to instill ethnic pride, teach people
about other cultures, and reinforce the curriculum of the English I program. Through tremendous
group effort it is hoped that the students will leam not only English but how to appreciate others.
Along with the cooperative learning method, this approach is intended to strengthen the students

understanding of self and willingness to learn.

49
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Chapter Five

EVALUATION OF RESULTS AND PROCKESSES

Imiplementstion History

The terminal objectives of the intervention addressed the various communication problems of
ninth grade students cnreided in a basic English class. These problems neluded: low reading
ability, poor written and orzl communication skills, lack of ethnic pride and poor sclf esteem. This
information was gathered by use of standardized tests, teacher recommendations and student
surveys and questionnaires. It was determined that these students were in urgent need of

remediation. Therefore, the terminal objectives stated:

1. As a result of the project interventions during the period September, 1993 to
Januvary, 1994, the target school's ninth grade English I Basic Class will improve
their reading scores as evidenced by a standardized reading test.

2. As a result of the project intervention during the period September, 1993 to
January, 1994, the target school's ninth grade Englisk I Basic class will improve
their ability to communicate in an oral and writien manner as evidenced by
teacher observations and assessment of students' written work.

3. As aresult of the project's interventions during the period September, 1993 to
January, 1994, the target school's ninth grade English I Basic class will show

evidence of increased ethnic pride and self-esteem while promoting tolorance of
other ethnic groups, as evidenced by surveys and leacher anecdotal records.

41
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The terminal objectsves were achieved using two methods. First, the classroom instruction
was varied with a focus on cooperative learning. In addition, a multicultural approach was used 1o
promigis pride and help students celebrate and share their affirity for individual cultures.

Coomrative §oanme Phase

Dunng the Birsi hoctic week of class, the coopervative learning phase was introduced. The
Jadents weer il & candardized seading iest while, at the same time, the baseline data was
e lorted 20 lescrib of in Chspt . Two., (e the siace rdived reading test was completed, the
actio. ., waS o ameitsl

Whivn setting the plan & motion, .t = feo 1 ough ¢laos discussion and student
gy e L tha g onel mgjonit of the bwget . o scan om satools that relied primanily on a
i w3y AT Nh 10 edat o o LHhOURL somie o a2 students had experience working in
groves dess g ! sowe Toon vt g i o oul cooperative learning,

To begin this j.nase, the ~tudens were placed ir small, ethnically mixed groups. Each group
was comprised of tour or five participants and, at this {ime, it was explained that each person was
1o assume a different role within the group. The roles were Reorder, “Mouth", Gofer” Messenger
and Checker. In groups with only four students, the roles of messenger and "Gofer" would be
performed by the same person. When asked to choose their reles, most of the groups could not

decide who was going to perform which part. Because of this, the roles were randomly assigned
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by the instructor and, after complaints by many of the students, they accepted their jobs.

For the next seven class periods, a part of each class time was nsed to teach social skills. Since
the success of cooperative learning depends on ‘eam work, this skill was the first skill that was
targeted. To enhance bonding among the members within the groups, each group constructed a
T-shirt on butcher block paper. Each shirt had to contain the following information:

* Title - The title must identify all of the people in the group.
* Future Plans - Career plans.

* A Person in my Life - Someone each person admires.

* Favorite song - A line from a favorite song.

* Animal - An animal that they feel they are like.

This activily proved to be very entertaining for the students. They learned a lot from each
other during the exercise, while beginning to master the cooperative approach to learning. All the
shirts were imaginative and informative, One shitt (Appendix M) shows the work of a group of
five students. The countrics of origin were Mcxico, Poland and India. The title of their shirt was
"MexPodia". Another was done by a group of four students, three from Mexico and one from
Saudi Arabia. The title from this group was "Saudexico"., (Appendix N) The project was
completed in two and one half class periods. When finished, each group presented their T-shirt to

the class and were asked to describe how they felt about the activity. Most of the comments were
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favorable. (Appendix Q)

During this initia} activity it became evident that the the teaching of social skills must be an
ongoing project throughout the year. Since most of the target students came from schools that
used a teacher-centered approach to instruction, the punils were unaccustomed to interacting
among themselves in a classroom setting. Many of these students were unable to haundle their
group jobs independently of the educator so to facilitate this assignment, some adjustments had to
be made to the communication social skills. For example, ihe six inch voice was changed to a two
inch voice. This helped handle the problem of students yclling at each other. Other students had
problems listening to each other. Past of this problem was because of language barriers. Quite a
few of the students spoke with heavy accents, making it difficult at times to understand each
another.

In addition to the expected difficulties, some of the students had to overcome discipline
problems. Most of these problems were reconciled through a conference between student and
teacher; one student was referred to the dean and two of the parents were telephoned . Afier
pulling a few students out of the group and making behavior modification contracts with them, the
negative behavior calmed down.

The ficst lesson taught was the elements of literature. For three days the students were given

some large group instruction on (he basic definitions of the cloments. The lecture lasted about 15

BEST COPY AVAILABLE




45

minutes. Then the class would read a short story out Ioud. Afier the reading each group was to
identify certain elemenis. For example, Group I might identify conflict and protagonist/antagonist;
Group II, motivation; Group IIi, characterization, and Group IV would identify setting. As always,
the aroup would present this matesial in an oral fashion. One example was when the class read
"The Jaguar Sprang to Kill" by W.E. Davidson. Appendix P and Q are examples of group work.

To conclude the study of short stories and elements the studenés were given a test. The test
consisted of the reading of a short story called " Button, Button" by Richard Matheson. In lotal,

forty-three students took the test. The breakdown of grades were as follows:

grade number of students
A 92% - 100% 11
B 84% - 91% 9
C 76% - 83% 13
D 68%-75% 6
F 67% - below 4

The results of the first major test were very encouraging. When compared to (he previous
vear, there was a sighificant improvement in the scores.
The students seemed to enjoy applying the various aspects of cooperative learning to the

stucty of the elements of literature. The favorites were the thinking skills of predicting and Mrs.
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Potter’s Questions. When discussing the short story, "The Jaguar Sprang to Kill", the conversation
was lively and, at times, the instructor had to jump in to the group in order to selle somo
disagreements. Mirs. Pfter's Questions, which were adapted to read Mr. Howsrd's Quostions,
(Appendix R) were used often. This proved to be a valuable tool for the success of 4 lesson. The
target students appeared to be very honest when communicating with their teacher.

Paragraph writing is part of the ninth grade English program for all students. Through much
of the first semester, the target studesits wrote paragraphs in their groups. This helped to enhance
their cooperative leaming techniques while learning the basics of proper paragraph construction.
After many group lessons, the students were given an assignment so they could be evaluated on an
individual basis. Lach student was given an animal to rescarch. The students studied basic facts
about their animal in the Media Center and then wrote paragraphs comparing themselves 1o an
animal. (Appendix S,T,U,V) The students demonstrated through their improved writing that they
lind benefited from this exercise.

In January, the semester cxam for the English 1 Basic class was administered. The exam was
a writing evaluation and the students were asked to wrile one paragraph that discussed their plans
for 1994. Much of the writing showed progress When compared to writing samples evaluated in
August. The same items that were evaluated at the opening of the semester were evaluated here:

focus, support, organization, conventions and integration. The arcas of support, organization and
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focus were the most improved. However, conventions was still 2 major problem with a majority
of the students. {Appendix W) It was evident by the resulls that many of these students were stifl
learning the English language because their writing mirrors their speech habits. The areas of
spelling, sentence structure and grammar showed need of continuing education. {(Appendix X)

The use of cooperative learning for the teaching of writing was evidently successful. The
students’ writings revealed 2 much improved undecstanding of the writing process since the first
writing samples were collected, and they enjoyed this academic experience while they learned.
Though there are still areas in need of further study, such as convetitions, much has been
accomplished and more will be address. 1 in the second semeslet.
Multicultural Phase

As the cooperative lcaming aspect of the intervention was implemented, the multicultural
phase started simultaneously during the first week of school. The first activily was to form base
groups. The groups consisted of people of various ethnic backgrounds and most groups ended up
with at least three different ethnicities. The students would stay in the same base group for
approximately one month. Once the groups were arranged, the group roles were explained. The
intention was for the students to select the roles and, in some cases, they did. Those that could not
make a decision were assigned a role by the instructor.

The primary purpose of the multicultural approach wag {o help the students celebraie their

En
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diversity. 'This celebration was accomplished in a varicty of ways. On one of the bulletin boards
in the classroom was a large map of the globe. Each student was photographed and his/her picture
was placed on the side of the bulletin board with a pin indicating the country of origin. The photos
were taken outside, near an atfractive sculpture on campus. Each student was photographed twice.
When the picture came back each student picked the photo that they liked best. This proved to be
i problem because some of the students disliked both photos. So a few students brought photos
from home. The pictures were mounted by the students. Many would show the map to their
friends from other classes, demonstrating their pride in this task. Later in November, during
Farent Night, the students enjoyed showing their parents the display.

The next method of celebrating diversity was the "culture of the n = \". Each month the
class picked a culiure represented by a student in the class. Then the stdents met in the library for
orientation by the media specialists. The following day, they started the rescarch. The first culture
to be honored was Hispanic. The students spent four dayvs in the library looking for information.
They learned how to use the reference books, card catalog, readers guide and the computers.

Each base group was given an area of responsibility.  For instance, one base group found
information about sports and leisure activities in Mexico.  Another found materials about History
and famous people.  Still anothet group found facts concerning education, religion and

miscellancous things. The next base group was in charge ol decorating the bulletin board. When
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all of the research was completed the information was put on another bulletin beard in the
classtoom, Also the students brought in pictures and flags that stiowed the beauty of Mexico.
Another class researched the countries in the Caribboan while the third class searched Central
America. In the end each class was responsible for an arca of the classroom. As a result, National
Hispanic month was celebrated in style. (Appendix Y)

The following month the classes researched Poland, Yugoslavia and Rumania. This was
followed by Greece, India and Saudi Arabia. This will continue through the second sernester until
all the countries of origin represented in each class have been researched.

The purpose of this activity was multifaceted. First, the students from Poland leamned morc.
about their own country. At the same time, the young Mexican natives learned something about
Poland, too, and everyone leamned how to use the media center. In addition, the students decided
how the material vsas to be displayed in the classroom, instilling a sense of pride and ownership.
The activity was largely student-centered rather than teacher-centered thus working well in the
cooperative learhing groups.

Some problems did occur while working in the library. Though the students had no trouble
finding materials, reading them was another matter. Since the average reading level in the class
was fourth grade, the reference manuals proved too difficult for these readers. Most of the

students needed help with the vocabulary.
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While studying the elements of literature, the reading was selected to correspond to the
country being studied. For example, "The Jaguar Sprang to Kill* is a short story that takes place in
a small village in Mexico. Qther stories studied were about Hispanic people living in the United
States and faced with many problems. The idea behind the sclections was to provide positive,
Higpanic role models and help the students sec how their problems were solved.

Every month, ns a pati of the country search, the students were addressed by various people
from the comtnunily. ‘These posilive role models lalked about their own lives, Many had faced
the same problems as the studenls, Thoy discussed how they handled such problems as racism and
poverty. They also tock the lime lo answer queslions thal the base groups brainstormed during
preparation the day before.

The first role models were two senior Hispanic students from the target school. Both
students were members of the National Honor Society and were in the upper third of the
graduating class. 'The young man and woman talked about goal setting and future plans. The
young woman wanted to be a dentist, while the young man wanted to join the Federal Bureau of
Investigation. A local newspaper interviewed (he student role rodels as well as the target students
and the instructor, A few days later this story was printed on the front page with a photograph.
(Appendix Z)

Adult role models were also invited 1o speak to the students. A Science instructor from the

E A
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target school who was born in Spain and grew up in South America was the first to address the
¢lags. This man talked about his experience when he first came 10 Amenica. He explaincd how
poorly he was treated and how he was ridiculed when he tried to use the English language. People
made fun of his accent and he found it difficult to answer questions in an oral manner in class.
The target students agreed with the man because they cxperienced that type of prejudice every day
of their school life. To end the ¢lass, he played classical music on a guitar. Then he offered to be
available to speak to the students if they had any questions at another time.

The next role model was a former graduate of the tarpet school. He explained how he
entered the country by swimming the Rio Grande as a thirteen year old boy. He is now a legal
resident of the United States and getting ready 1o graduate from college. He also owns his own
wedding photography business. Like the other role models, he answered the students' questions,
gave them his busincss card and told them to call if they necded any help.

In the month of October, the class was visited by students from Poland, Saudi Arabia, and
Rumania. as well as a Polish attorney from the Polish National Alliance. These speakers were
greeted enthusiastically by the students, who listened intently and responded with appreciation.
The role models agreed that this had been a learning experience for them as well, and they
welcomed the chance to help the students when needed.

Concurrently in October, the classes celebrated the culturcs of Poland, the former Yugoslavia

“n

BEST COPY AVAILABLE




@@@

52
and Rumania. Finding litezature for this month was extremely difficult. The search found
literature that was either too difficult for the students to read or only appropriate for clementary
school students. Finally, one source was found, the novel Gideon, which is a true account of a
fourteen year old boy living through the Warsaw ghetto who later escaped from a German
concentration camp.

When the class started to read the book, it proved much too cumbersome for most of the
students. After consulting with one of the reading specialists at the target school, it was
determined that the book was too advanced for the fourth grade reading ability of the target
students. The rcading specialist said that the readability level of the bouk was 8th grade 4th
month. Some suggestions were made so that the novel could remain as part of the course of study
yet still be understood by the students. To accommodate this change, the teacher read the book
aloud while the students read alohg in their books. Some of the students had troublc staying on
task because the teacher was reading. Frequent pauses {o summarize and discuss the important or
historic events depicted in the novel were used o facilitate understanding by the students. When
the book was finished, the studenls wrote group and individual paragraphs about the novel. This
written work illustrated the success of the activity by showing a remarkable understanding of the
book. The students' grasp of the entire assignment, from understanding the novel to applying the

elements of literafure and writing a concise account of their opinions created a feeling of pride
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among these Basic English I students.

The multicultural approach to teaching allowed the students of the English I basic class to
learn the material in new ways. Through the various lessons they learned English skills such as
writing and reading, while at the same time they learned about others' cultures and their own. The
students were able to be creative and show pride in their ethnic group as well as respect the
differences of other ethnic groups. This approach was further enhanced by the use of cooperative
learning. The team approach to learning was enjoyable for the students as well as the instructor.
Presentation and Analysis of Project Results

In January, at the start of the sccond scmester, the target students were given a follow up
reading test. Thicty-five students participated in this testing, eight less than the original 43 students.
Those eight pupils were exempt from the testing for various reasons; one student dropped out of
school, two students were transferred 1o a standard Englisk I class because their initial reading
scores measured above the Basic class criteria, and the remaining five students were not eligible for
the examination due to not being enrolled in the class for the second semestet,

The sccond reading test administered differed from the first in name only, In August, the
Stanford Diagnostic Test was used 1o determine the students' reading levels. In January, the
Gates-MacGinitie Test was given because the majority . .ats heing quizzed would be taking

the Stanford Test again at the end of the school year and it was felt that this would be too much
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within one school year. The Gates-MacGinitie Test focused on the same essential skills as the
previous exam and was scored in a similar manner.

Appendix AA shows the gratifying results of the January examination. Of those tested, 28
sludents, 80% of the tarpet group, increascd their reading levels. Twenty-six percent were able to
tead a full grade level or more above their enttance level, and 6 of the pupils were reading at 2 or
more grade levels higher than when they began the class. Although 6 students showed a decrease
in their scores and two remained the same, these particular students had exhibited a lack of
motivation throughout the semester. While others were impressed with their reading level
improvements and voiced this to the instructor after the testing was completed, the students who
had not advanced their reading scores said they were not concerned about the outcome. This was
consistent with t'ieir general attitude in class all semester. Table 3 shows a general breakdown of

the reading ranges.
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SUMMARY TABLE 3
GRADL LEVEL READING SCORES OF TARGET STUDENTS
grade level range number of studenis
pre-intervention post-intervention

2nd grade 1st month to 2nd grade 9th month 3 1
3rd grade 1st month to 3rd grade Sth month 7 4
4th grade 1st month to 4th grade 9th month 14 3
Sth grade 1st month to 5th grade 9th month 9 14
6th grade 1st month to 6th grade 9th month 7 4
7th grade 1st month to 7th grade 9th month 1 4
8th grade 1st month to 8th grade 9th month 2 3
9th grade 1st month to 9th grade 9th month - 1
10th grade 1st month tc 10th grade 9th month - 1

The addition of two higher ranges illustrates a marked and measurable improvement over the
carlier reading levels. The average reading level of the 35 remaining students was 4th grade, 8th
month and this rose to Sth grade 8th month, an increase of one full grade level. Equally impottant,
these ranges signify that 2 students have surpassed the reading level for their year in school.
(Appendix BB)

Also in January, 35 of the original 43 target students were given a 10 guestion follow up
survey ot ethnic relations. The survey, titled "Survey of Communication Development"
(Appendix CC), assessed the attitudes of the students since they had a full semester of
multicultueal training. The results, as indicated by the students' responses, were in line with whal

had becn expecled and what the unit aimed to accomplish, During the course of their studics, the
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target students appeared to be more comfortable with each other as tine passed. These positive
feelings towards their peers were communicated in the follow up poll. Fer example, the vast
majority of students reported that they enjoyed working in ethnically mixed groups, were more
aware of the necd for open communication between various ethnic groups, and felt they had
gained a better undetstanding of other cultures. Sixty-two percent of the students felt they had a
better attitude towards pupils of other ethnic backgrounds and 65 percent felt less aliennted than
they had before due to their own ethnic differences. A large percentage of the targel students
queried felt that communication was more positive between the different ethnic groups and the
discipline problems were reduced in the class because they were able lo leract more positively
with pupils of dissimilar backgrounds.

It must be noted that the target students had to interact with a large number of other pupils
every day. Most of these other interactions were not subject fo the multicultural education of
which the target students were privy. Therefore, only a slighi majority of students felt more al
ease socializing, studying and talking with classmates of other ethnic backgrounds, but less than
half of the students actually ate lunch with peers form differing ethnic groups.

Overall, the survey responses werc as expected and appropriate to the lesson, The studeats
demonstrated a clearer understanding of their own ethnic background and leamed a lol about

others at the same time. In most cases the groups worked weil with the mix of ethnic groups.
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Reflections and Conclusions
The intervention methods employed during the first semester were instrumental in increasing
the reading scores, writing ability and self-cstcem of the target students. Through cumiculum
changes and enhanced teaching techniques, the pupils achieved, in an amazingly short period of
time, improvements that had not been previously experienced.

The ideas and lesson plans used were developed and implemented on an individual
classroonvinstructor basis. Once a direction for instruction was determined, the teacher/researcher
was able to procced with autonomy because no other insiructors were involved in he teaching of
the target students within the scope of the project. This allowed the most informed, hands-on
source to move unchallenged. The advantages to this were many. New ideas could be quickly
attempted and adjustments could be easily made. Without a chain-of-command to work through,
misinterpreting instructions, teaching sequences or ideas was not a problem. There was no need to
account for variations in other teachers' attitudes or work mcthods. The most positive aspect of
this singular authority was that it offered the teacher complcte ¢ontrol over the project.

The obvious disadvantage to this solitary approach was the lack of additional opinions and
interactions with other instructors involved in the program, This could have led to a larger variety
of lesson plans ard alternative teaching techniques. Support was received, hawevcr, upon request

from staff specialists during the various sections. This input demonstrated their interest in the
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project's outcome.

Altering the standard curriculum to promote specific achievemonts in scll-esicem and
attempting to motivate the more difficult to teach student was an energotic undertaking. By
applying student-centered activities to teach the basic skills of reading and writing, the assignments
became enjoyable and the students became enthusiastic about leamning. A creative mix of the
required lesson and the students' non-scholastie interests was used to influence the students' natural
desite to leamn. Qutside sources were drawn into the classroom with outstanding success. Pupils
were continually kept involved on a personal level through the multicultural phase of the program.

Combining the students' inherent ability to learn with their varying degrees of motivation was
a most challenging task. Those students suffering language problems and apathy, were, at times, a
disciplinary nighimare. Giving them the freedom associated with cooperative learning group work
proved to be difficult. Other faculty and staff were called upon to lend language support when
needed to reclify a troubled situation. For example, when a behavior problem manifested iiself
with a young man whose family only spoke Ghurti, he was smug in his thinking that because his
pacents did not speak English it would bc impossible to involve them in his discipline. The
instructor was able to locate a staff member who spoke the student's familial language and the
problem was quickly resolved. Since individual student behavior cannot always be anticipated, the

need for this type of aide was not planned at the sian of the project but was easily addressed
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during the course. Therefore, having this support lo rely on was extremely beneficial in
maintaining control of the class.

The positive growth displayed by the target group encouraged non-involved faculty to
consider the techmques used by this project to be incorporated into other classroom settings. The
ethni¢ relations of the general school population has increasingly become a factor in academic
success as student interaction continues to play a strong role in pupil behavior and attitude. By
making lessons relevant to cullure, the students exhibited an elcvated response to required

assignments.
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Chapier Six

DECISIONS OGN THE FUTURE

The Solution Strategy

The positive results achicved when intervening in the traditional approach to teaching English
present a strong argument for continuing this program. The dats show that the group targeted to
benefit from this project tested, as a whole, considerably higher after their involvernent, These
students, who would have been cousidered at risk of failure when beginning the program, are now
on the track for success in high school.

Attempting to quell the cultural differences these students represent and have them conform
to traditional American teaching has resulted in a failure of our system to instruct ail who enter.
Howewver, by using the unique qualities aad cultures available through the diversity of the school
population, we can reach these future adults and prepare them for tomorrow.

The focus of the project was to bring the English language deficient students into a lewvel of
understanding where they could feel confident and communicate by society's standards. Through
a combination of speeific multi-cultural activities and lessons, the objoctives were achicved. The
{eaching itinerary was broadened to incorporalc more student-centered leaming and increased
interaction between studenl and student, and student and leacher. This approach is considerably

60
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less structured and allows for heighiened creativity and input on the part of the student. rhey were
encouraged to shed their initial fears of discrimination and share their cultures. Through this, they
were able to concentrate on the task of leaming without fear of reprisal or ridicule and , thereby,
learn more casily, with less stress.

School-wide adoption of the project’s theories could provide crucial benefits to students who
have inhercnt cultural differences to overcome. The lessons developed in the English program
could easily be carried into the sosial sciences area and, with modification, each course of study
could include a multicultural and cooperative learning scction among its regular instruction. Using
their cultures to help others learn and being allowed to comrmunicate in a controlled environment
{hroughout the school day would sirengthen the students' self-esteem and encourage them lo view
their cultures in a proud and positive way. This would also creale an awareness among those
students not ethnically challenged to sec the contributions other cultures make in our society.
Dissemination of Data and Recommendations

To implement a school-wide program, the achievements of the intervention should be
reviewed by all faculty members. These results could then be measured against the required
lessons in the varous depariments and modifications would need to be developed. Asscssment

plans could then be established within cach teaching sector to address the mandated criteria,
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To attain the goals set forth in the project premise, class size needs to be considered. During
the initial phase of implementation, there were 14 to 15 studenis enrolled in each class. This
allowed for three small cooperative groups per period.  The small groups enabled the instractor to
manage those students inexperienced in leaming through cooperative interaction. This is a
significant factor in the overall success of the program for if the students are unable to grasp the
concept and master the ability to work within a supportive group, most of the lessons used in the
project ,would have been impossible.

Smaller groups also offer more control over the students' behavior in the classroom. In a less
regimented leaming environment, maintaining an appropriate mix of discipline and interaction is
important. Knowing how to group the studenis will help avoid future discipline problems.
Observing the students at work to gauge their motivation, maturity levels, and study lhabits wiil help
in grouping them appropriately.

Incorporating technology into the program would enable additional successes, Computer
literacy is vital to the success of today's student entering the adult working world. By devising
assignments that would combine reading and writing while introducing and strengthcning computer
knowledge and ability, the program would be furtier enhanced.

An important task of all educators is the ability to openly communicate with the parents or

guardians of their pupils. This is especially true when applied to the student who s more difficult
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to teach, regardless of his/her disability. The family who has limited use of the English language
needs special consideration and handling techniques so they are able to comprehend what the
school system and teacher are attempting to explain. Having a pool of foreign language proficient
pcople is highly recommended to ensure success in teaching 4 multicultural class.

The gains this project made in reaching and teaching the English deficient studcnt suppoit the
continuation and expansion of this type of instruction. These positive results indicate that a
tangible difference can be made through varied teaching techniques and non-traditional thinking.
By exploring multiculturalism in all avenues of education, students and (eachers alike will increase
their awareness of the positive aspects in the diversity of our world. America is considered the
land of promise to many of its foreign neighbors. As we continue to open our gates and welcome
all people to scitle upon our land, we must recognize and grasp the responsibility of educating
students of diverse backgrounds. Cur school system is the first entry into the American culture for
many of these new residents and their success or failure rests heavily on this system and its
educators. The school teacher sees, first hand, the changing population and must be ready to
adapt to this transition. ‘With our educators lies the future, and every efforl must be made to aide

in their mastery of teaching.
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APPENDIX A

TABLE I
GRADE LEVEL READING SCORES OF
EIGHTH GRADE TARGET STUDENTS

7

Grade Equivalent

5th grade, 2nd month
5th grade, 7th motith
5th grade, 1st, month
5th grade, 2nd month
5th grade, 5th month
5th grade, 3rd month
5th grade, 7th month
6th grade, 2nd month
6th grade, 0 month
5th grade, 1st month
5th grade, 5th month
5th grade, 3rd month
5th grade, 7th month
5th grade, 3rd month
6th grade, 5th inonth
7th grade, 5th month
5th grade, 6th month
5th grade, 6th month
5th grade , 3rd month
5th grade, 1st month

5th grade, 1st month
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Eighth Grade Reading Scores
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APPENDIX C

TABLE 2
GRADE LEVEL READING SCORES OF
NINTII GRADE TARGET STUDENTS

1ST SEMESTER

Grade Equivalent

4th grade, 7th month
6th grade, 0 month
4th grade, 2nd month
6th grade, 9nd month
6th grade, 2nd month
2nd grade, 8th month
5th grade, 2nd month
4th grade, 1st month
4th grade, 3rd month
6th grade, 7th month
4th grade, 5th month
4th grade, 6th month
5th grade, 5th month
4th grade, 4th month
5th grade, 7th month
Sth grade, 3rd month
6th grade, 6th month
3rd grade, 6th month
8th grade, 8th month
2nd grade, 8th month
5th grade, 4th month
4th grade, 8th month
6th grade, 4th month
5th grade, 1st month
4th grade, 1st month
3rd grade, 8th month
3rd grade, 4th month
4th grade, 0 month
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26
30
31
32
33
34
35
36
37
38
39
40
41
42
43

Average =

TABLE 2 CONTINUED

Grade Equivalent

4th grade, 1st month
3rd gradc, 3rd anonth
3zd grade, 1st month
3rd grade, 8th month
§th grede, Tth month
Sth grade, 1st month
Sth grade, 1st month
4th grade, 6th month
Sth grade, 7th month
6th grade, 0 month
7th grade, 8th month
3rd grade, 8th montk
4th grade, Tth month
2nd grade, 7th month
4th grade, 5th month

4th grade, 9th month
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Ninth Grade Reading Scores

Student
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APPENDIX F

AF

Ethnic Relarions Among Students

Directions: circle yes or no
1. When placed in a group, [ would rather be with members of my ethnic group.
Yes No

2. [ feel that this school would be a much better school if it had more students of my cthnic group.
Yes No

3. The better classes are those where most of the students are members of my ethnic group.
Yes No

4. I would enjoy learning about my ethnic group, and my classmates should enjoy it too.
Yes No

5. Most of the troublemakers are members of other ethnic groups.
Yes No

6. People from my ethnic group are very kind and helpful to other ethnic groups most of the time.
Yes No

7. 1like to work with students from other ethaic groups.
Yes No

8. When I sclect a seat, ] like to sit beside students of other ethnic groups.
Yes No

9. Iam afraid to be friends with studenis of other ethnic groups because [ have heard that they are
more violent than students of my own ethnic group.
Yes No

10. T know very little about the cultures of students whe are not members of my ethnic group.
Yes No

11. Thave difficulty reiating to students from other ethnic groups.
Yes No

52
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12. I would like to fearn more about other ethpic groups in my school.
Yes No

13. The ethnic rclations at this school are poor.
Yes No

14. Most of the time, Ifcel alienated because of my ethnic background.
Yes No

15. This schoo! teaches students how to imprave ethiuc relations.
Yes No

16. My teachers favor ethnic groups other than mine.
Yes Ne¢

17. My school should have a course that would teach students about other ethnic groups because
it would be fun to learn things about cultures.
Yes No

18. Some ethnic groups carry an odor.
Yes No

19. Many of the students are prejudiced toward people of my ethnic group.
Yes Mo

20. I think that the problems with race relations will improve with time.
Yes Ne

oo
'

BEST COPY AVAILABLE




74
APPENDIX G
Yocapulary Test

Directicns: Write the correct letter on the line provided.
1. is a physical arrangement whereby persons of different ettinic backgrounds work, learn.
and live in the same sctting.

A. Scgregation C. Sexism

B. Desegrepation D. Elitism
2. is the belief that one’s own ethnic group is superior to others.

A. Integration C. Confusion

B. Ethnocentrisin D. Racism
3. is a broader concept than desegregation, invohving the social acceptance of people from
vanous ethnic groups being regarded as all being equal.

A. Integration C. Sexism

B. Racism D. Elitism
4. ____is aterm concerning people with a common heritage.

A, Ethnology C. Defaclo Segregation

B. Ethnic Group D. Integration
3. is the separation of a group of individuals based on identifiable characleristics of that
group.

A. Desegregation . Segregalion

B. Racism D. Integration
6. is a division of mankind possessing traits that ar¢ transmissible by descent and sufficient
1o characterize as a distinct human type.

A. Dejure Segregation C. Racial Group

B. Defacto Segregation D. Ethnicity
7. is the awareness of the uniqueness of one's ethnic identity by the individual members of
the group.

A. Sexism C. Racism

B. Ethnocentrism D. Ethnicity

|
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B. is the science that deals with the division of mankind into races and their origin,
distribution, relations, and characieristics.

A. Ethnology C. Ethnocentrism

B. Racism D, Stereotype
9. is a standardized mental picture that is held in common by many members of one ethnic
group about another and that represents an oversimplified opinion, affective attitude, or uncritical
judgement.

A. Stercotype C. Sexism

B. Racism D. Elitism
10. is a separation of races. enforced by law,

A. Racism C. Integration

B. Sexism D. Dejure Segregation
1. is a separation of races. not a result of law.

A Integration C. Defacto Segregation

B. Racism D. Segregation

12 is the belief that one's race produces the superiority or inferiority of an ethnic group.

A, Sexism C. Racism
B. Sepregation D. Elitism
13. is the belief that one's own sex determines superiority or inferiority,
A. Sexism C. Racism
B. Elitism D. Ethnicity
14, is the idea that one's own cthnic group is better than the others.
A. Elitism C. Racism
B. Sexism D. Integration

15. is the process by which a human being acquires the culture of his or her society.

A. Curriculum Bias C. Separation
B. Acculturation D. Desegregation
85
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Student Interview/Introductions

Directions:

1) Choose a student from a different culhure

2) AskK questions

3) Ten minutes for the interviews

4) Introduce each other. Take as much time as needed.
1. What is your name/nickname?
2. Whal languages do you speak?
3. How did you learn your languape?
4. What country are you from?
5. What s it like in your country?
6. What do people eat/wear/how do people have fun?
7. Do you miss your country? Why? Why not?

8. If you could bring anything from your country to the U.S. what would it be?

9. How long have you beenin the U.S.7
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APPENDIX I

Student-Parent Interviews

Directions:
1) Interview one or both of your parents
2) Prepare a 3-5 min speech about your parents
3) Bring some sort of family artifact to class
1. In your day, what were schools like?
2. What languages were used in the school?
3. What games did you play when you were children?
4. Wha type of music did you like?
5. What foods did you eat?
v. What were the rules that your parents had for you?
7. How did they wash, iron and cook?

8. What religion did you practice?

9. If possible, would you like to return to those times? Why? Whyv not?

87
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APPENDIX J

Name Dste of Birth

Country of Birth

Primary language spoken at home

Number of years in the United States

Answer the questions by circling the choice that best fits your understanding and use of the English
language,

i. Atschool I communicate with my fellow studer. s in English.
Always Most of the time Seldom Never

2. I understand my teachers.
Always Most of the time Scldom Never

3. Reading assignments are eagy for me.
Always Most of the time S+ lom Never

4. Written assignments are ¢asy for me.
Always Most of the ime Seldom Never

5. English is spoken in our home.
Always Most of the time Seldom Never

6. In social situations I feel comfortable using the English language.
Always Most of the time Seldom Never

7. When ] communicate with people of my own cthnic group I use English.
Always Most of the time Seldom Never

8. In class I feel confident when giving an oral report or spesch.
Always Most of the time Seldom N

9, I'learn English from my interaction with my peers.
Always Most of the time Seldom Never

10. I learn English from my teachets.
Always Most of the tire Scldom Never
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Countries of Origin

K9

3 Amarica 7%
M Croath 3%
O mexco 58%
Bl india 12%

O 8. Arabia 3%
B3 Grosos 7%
[ Rumania 3%
[J Poland 9%

2 Germeny 2%

BEST COPY AVAILABLE



AFPENDIX L

Language Spoken in the Home

90

[] Englah 22%
i Spaeiwh S4%
[1 Grosk 2%
3 Polleh I%
O Ruranian2%
B cuati 2%
O urdu 7%
O Croatian 2%

BEST COPY AVAILABLE



@@SI ' n ot OR €
v 'VllX Gountries
le lolaﬂd Inolion

f-”"“&f f\e'@f“»
g/eﬂf o~ *"‘-P /\( ecy

-8 r««- wa.. 1&“'&1&(‘”
Py A||m s +7wst Who (o ace
| ownd nething elic matdes( Meraticgy |

L‘"‘-\*—In dlhf In meém rggu,

Relena ,;CQU.)Q I con he ﬂ:f' il ém ] ' $7.)

in love mfh 5
N
2 . ”hl)na/ :‘.‘\5 | 5
f-q"w“" / ) o
He . Hr se)
Mw |

an eaale eox

BEST COPY AVAILABLE




o .
APPENDIX N

SuliHors e é'r\¢+m

6l rDOW’@* ey
(“"”\ﬂﬁkﬁy ‘) Al
| Iﬁ\r(.—f-c&bq, e

A l'?arnul N

A Urie =
h Compotec Programes - RLYSIWS
FMHOUJ Mx fr‘\l‘\{r . %r’c

A Sou,_,« ?lq)(!.f a -D°3

BEST COPY AVAILABLE




IS .
b rmon o &

"z roJP [ — 3k
T *‘"‘“"___f T'f’fi"’qi T it : L’r%'? LA ,'chz.ff o"?‘: Wl_
W (e J-bw. ‘f' 5—&..,./1“ bt Cligw) *-tfc,w,o-r 4£/2
‘(—ﬁu. CLW/HW-‘CCJM Mét ey tyd (L f“ NI l-'S'

P T Lo~ ./z,.e/{,f) U0 WL-W_»- € et
Tor 94)-07/}!9 g T Ttend  we geot
B hve  we ! Compimrele v ddaies S'ét?r«a/?c
M_’,LA‘-‘{. 4‘7’(4@.',,64'-»&- g i T - 'L:I‘T-L - Tl fLﬁ-\ f~ S A«M")

. - _ _
_5"%"\'. o of DR A - \Mf‘.'-‘ . i "r’ 4 . h— .IL"_/L/M-!L L_
Gaog e e 1 > RV R e S VY 2 Vi
w - R - o

X e CeoeT e o e

93

BEST COPY AVAILABLE




APPENDIX P

buraeot
‘veaaehbel _Buk UM |

"W Siy 4R

OP OF ARUM O

HUP\P Jopurt] vl

aenbef sy asneseq

hwion) Seavaul

) ‘ - ° Ihﬁ1< v oo d‘ .
,.;._.i._.. R S B :.__ vy

(R Y

r

.%f
At +ouk 200/d @ Hﬁ

™MOYS :mommm>..+mc N
— -.i-..lpgwﬂ—ln.—‘-.ﬂﬂllqgﬂﬁ!!!imm K-EPWR—MHI_AI—W

OF PRY ia4uny oy

VT )= BTy
5

M

SIVTEN —US(.

orey -uey]

BEST COPY AVAILABLE




MAV V.S WA UL
W‘

APPEMDIX O

85

BEST COPY AVAILABLE



86

BEST COPY AVAILABLE

; £6
¢3N WOH4 033N NOA 00 d13H LYHM (33,

S

w>._hzmmun_u__ooo:o>o.50>> \WM/
LYHM "d3A0 MSYL SIHL OG OL avH NOA 4=z

¢T1IEIM O NOA ala LYHMININNDISSY SIHL NI - wu

ARPENDIX R

00 OL AL93dXT NOA JHIM LYHM W

- SNOILS3ND S.a4VYMOH "HIA
S

Q
ERIC



APPENDTX S

H[<n«;15‘j mmc’ibl - 1 veanbg ¥ 4

| n. 1+ (o

dolphin Mupsb T ka. 10 m Ta)

w Océary. 4_am _=--“' ma G
in 5.2 p—=2 N

ol rgw ah&

o BB g “Bre Ny Fages
gﬂaﬁ \;%vf é yyym-'r?‘p«d
OCes/ ‘alo— are sieeK

MOSE, Doares -Q.IQ'\\W About Twol

huNares Pouaisthe O 1S T/1e=
YoUAD. T & 0 Spene  umerdd.

%r{ WIS MU oM .
T‘nq \\Ke  Spesdive thtre A/O Qio+
I’E{ e terrnee v o AN
eek, p Ehe SOHE_ SCl —é udY‘/C -
mm,smt.-- | js\rj
POEfe G 50k B s h/c
~ Ty b7y \_,_,y a,. il apgl
leavd aw& They e -0 do~
% SUMTS T OUNas o o AIAES
\3'3/\ S 7 ke s Clc r A/ /S A{(@

wf,.r\q_Or -\__'5' - 40 /‘:':'__ 0d7{

99

BEST COPY AVAILABLE




@ APPENDIX T

- 1444

Nl

_,hs':@ﬂ (o {“ (el .\Dﬁ."f L TG in'\é u}(_‘fl("

BUCTEI T adel Yrey'ee levsly

et Les 2200 A e g andetal
i e Qeyedag o] e the fofesh

Igacp s Mua flee ‘i'if-...pc'cp\e\\‘.‘\a fo et

T ¥y Opd tf.l\. g

o D ae e ety 3 edte w the wedd,
J;.Tl'."..\ v, e W (e 008 !~ l wtn € Ve ‘Q
ituxi.,'\;‘_';t-\ a:¢ Ao\ et L e Pluad \\\t--\
ekt Whe 20 \\331\\ odhicn Theyie
Lm-\ ane tak, Ywivmee Ny don't \ua eu-
whee Ty Lo 0 the dcied, boy armle
i:&f:r’-f: RN -\‘{’\‘\.__"-.\J@af‘-.e Ve Yo Nk
l:\t\& and gt a8t Ve Ae Ve
a Yeor.

Wordse
‘B —_—

100

You lovE 'huallshl towa (

BEST COPY AVAILABLE
Q
ERIC

Aruitoxt provided by ERic:



APPENDIX O

t/13f34 p b-
GOV IF T were e 2nim-i, 1'd be 4

Amank LBM‘-’S‘ET act” /zkt- PAZ

¢ freek Add!swi ng,'ng
5_; béenagas Add Tc!" u:l
59 behénnf‘ o ﬁdd’ ;i.ul
SP ‘lC.t q 'F&f:i‘f’uftk dd ¢g
rlsr-h

IT I were an ew\mql T4 he
| f"'oN{ti f.\ecausf’ I act ifke ove L
./lke £y l‘o\f exaMP/E I /1/(& Te
-,Sbil,ﬁ F‘JM Tfé"’s avas (§ a Ff{ﬂﬂ
_'H')a: I ke, _[-a!;r}a Lecaus ;_'.7'5
8 ffﬁm and 4+ {ikc MosT HUTS .
SoMeTimes wa acT Ike a Matw(;:
_Consequantiy , ore v schov] +han
a':" ﬁome I Tﬁm«( sSoMe of My Tae—
sl ffaﬁ\ﬁﬁs ard If(e a. /‘dm\/ky For
insTance, when 3 mon&ey 5 making <
_aer‘mq 'Fq.. .rTS' eyes fook like mine
\Vﬁc\ L s'ﬁr*ma’ As @ [&su /‘f' ewery ~
'f'f“@ T Ja 5-‘}’; asd eql I c‘o say, q;\d
eaf /T h[&_ a’ Maniy,

N1

g BEST COPY AVAILABLE
ERIC




@ APPENDIX V
1 4
mo  lon 'Lu{.\,e ob F\r&ﬁ&%
hons oxe e %ﬁ: cm\um;t
tours i (év: 4+ nowe g:ﬁ mv4V'
het%e

QN o dLS‘l’UT‘b \Q}"kp‘?«{
‘J;b»,g@m L evn wask wedltl @
£ semcithir ph oo Semeipd . Oc»wm
ngw mum’b COMMON LT ‘-(HP Wt
bQQS'g [“{ @L}C’ "’Jﬂe g;— L,.;-Z GLonQ af —
nas ﬂmwpmeg TrAs 1S &5 wﬂgw

al Qmm% m onme g Trey A
<3N %f\&u?a Fam

1*@@\9@» «ﬂ&&gaoi !)O 'o O%ioéa» or‘
AT wak gvound AL \W Qe
1)/,@& bm, 8 \Q M -Hui- /ngufw
\1#3, KNO.U Newro g
CU‘*Q ‘é'{lk “@' H L pot” s gt
et MML i bt z;w@w
-&w mﬂ. \y® sevait, Sicvde o Szl \ O
{\»Q&CC{ w{mﬁ. CL.,vQ 04%,(2 ¢ kil
'!AA? b'k\aux N wzitﬁta

Camm el LRs QA %‘f:«‘- "b
Sawwc\ Ny Fhey }oaks hdp +
wt——r\wk Ahad L ook 1 ua \Wu

&ﬂ\?\ Not St wa HCFu) cu\)d,écw:f Pyt

SO Mes (0. b o p%w cw%»z/d
JQJJQ ARy Sisev ool unoloomtl’

BEST COPY AVAILABLE



S

APPENDIX W
Writing Areas needing Work

1007

*

9 8y

1

s &7

t

d 4]

3

n

t

s 2

Asas of sssesement

(73

BEST COPY AVAILABLE




y ok

92
APPENDIX X

Dovnrd “ ’2/[0/93 /15

- )
(,?de'on wWwas Mofrrq%ee/ L)f fe-'en_ge

:‘?”_J sz/f fc‘fequfi'on,llc an’fa!"- J:J nb"'

. usg L;'é ;‘n?l'e/eﬁtnce ff}:-f! Ae ([j;:l,. qu woqIJ
,hﬁ% LGV? :’rufl’_xlfr,l Ve?)’y /DﬂjJ ):Of ewqmFI-eJ
_6&;6&'\ cﬁ',' a A‘o{e -j"}l)’bhﬁlﬂ -l})g? “/rof'h

.]LO ﬁf@a’}”ﬁ- é:’Jcn'n /f,oalc, n‘o‘}' c’ffl }1“9 Was

C':f'fermz‘pgc’ /?lo /a'v/if’, raq va” 5MFVI-V:’J G-i’a,eahj

_fﬂ‘”,-er wl.u'f/;er's yau mrdﬂ[. ) Hc’ Wmﬂlc,’o’ 1zb
_710 e ‘f/:'r-f révenge o “H..o /Vazf% ?[or '“:f
_Jeaﬂ)s 675 a2/l s {fréﬂ ds. Fﬂr“?rmarﬁ}
ng Ncea:"; L(Nc?c/ mar Jew’S. G'()eon WRh~
‘Itc'c’ Féveng€ oh “P{/

.'Hle)y ¢ woyled fevenge =y the
,NGZPG_, k: 'fﬁél"lﬁ ﬂ'fﬁ qu:'jy' awel, frow
ﬁ:m,Mdﬂ’ _;‘fn/ngr'}‘anf@: Je AQ({ 7(0 do every ~
371_)7l'ﬂ9 he coy /rj ts La rvive,

ez% ‘Fo)’ everl ‘f}:!‘hg

B

= o (N4

BEST COPY AVAILABLE



APPENDEX Y

BEST COPY AVAILABLE

1N

Q BEST COPY AVAILABLE
ERIC

Aruitoxt provided by ERic:



m il :i mm
,.uu
..n m muu Mm
mu. 5 i
% il m

m pint .mm 3 m. ,.
mf wmm _ m ] m_ﬁ_

Em

um“w“qmdmm_md_mu ,,wmmmw,
ﬂnf : um:u

L
: m.
“mL.,Lm P ..%.. ,
& A
n_ﬁm_ ik il
mu mm“mmmm.ﬁ..

Sundry, Qckdber H. HE3
nhrl;_d-

ved 30

encursged then
lupn&raduq:nﬂn

':n

I:l- srvand much Miitedes by usingdbe “The

students hear words of encouragement

Mm
hvl-
dll'

(eacher Wall Howsrd iries Ls loro

speak with an
uruinus

%ﬁe;bwekidstoreaﬂze
aceent, they can still make it."

to

u

~= Pruiou igh Schreal Englich teachor Wal: Heward

-ﬁ’-'ﬁ-*

-v-u:

“T. ]
m
that ]usltlg'ellguse

fivl

DafivHesald
E

Hounor Society ivembers sod, ia
Jhamun.md:un
m
i'.nlmlhl

Foutball toom.

.DL-..--

484
i mw.m
5t oyl
i3 ﬁ

i
| )

beosming

M
i
;

Fetion Hgh Sthotk s10dents 15-
vaef Jimenez and Marihy

] L ]
R L

Dby sl Currtemmiicit

Br Losiss Bacr

APPENDIX Z
Minori

BEST COPY AVAILABLE

16

oEST COPY AVAILABLE

Aruitoxt provided by ERic:

E\.



APPENDIX AA

TABLE I

GRADE L EVEL READING SCORES OF
NINTH GRADE TARGET STUDENTS

2ND SEMESTER

Grade ivalent

5th grade, 3rd month
6th grade, 2nd month
Sth grade, 1st month
7th grade, 3rd month
5th grads, 6th month
6th grade, 0 month
6th grade, 0 month
6th grade, 2nd month
5th grade, 9tk month
3rd grade, 4th month
8th grade, 2nd month
4th grade, 3rd month
5th grade, 0 month
3rd grade, 9th month
4th grade, 5th month
5th grade, 8th month
8th grade, 4th month
5th grade, 3rd month
5th grade, 1st month
7th grade, 15t month
5th grade, 5th month
8th grade, 15t month
10th grade, 6th month
7th grade, 3rd month
Sth grade, 3rd month
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TABLE Il CONTINUED

Stodent Grade Equivalent
26 5th grade, ¢ month
27 3rd grade, 6th month
28 5th grade, 1st month
29 9th grade, 6th month
30 3rd grade, $th month
31 2nd grade, 1st month
32 4th grade, 15t month
33 7th grade, 4th mxonih
34 5th grade, Sth month
35 5th grade, 5th month

Average = 5th grade, Bth month
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2nd Semester reading levels

g

AA
V.

[ R )

o
123456780970111213141510 171810202122 2324 252627 28 203031 32 334 36
Student
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APPENDIX CC

Survey of Communication Development
Directions: Check the line by the response tha: best applics to you.

1. I feel comforiable playing, studying and talking with my classmates of other ethnic
backgrounds.
_ Yes _No ___ Sometimes
2. During lunch in school, I like to cat with students of different ethnic groups.
Yes No Sometimes

3. No one makes me feel alienated because of my ethnic background.
Yes No Sometimes

4. Inoticed that students of all ethnic groups are communicating more positively with studenis of
different ethnic groups.

Yes No Sometimes
5. Thave gained an understanding of my peers of other cthnic groups, and I am able to
communicate better with them.
Yes No Sometimes

6. I have developed a positive outlook on the many ethnic groups that attend my school.
_ Yes No Sometimes

7. I have a desirc 10 continue lcaming about the various ethnic groups because I am able to

communicate better with them with no feeling of fear.

Yes No Sometimes

8. I enjuy working in collaborative lcarning groups composed of different cthnic groups.
Yes No Somelimes

9. Students are more awarc of the need to be more concerned about obtaining positive
cotnmurtication among the various ethnic groups.
Yes No Sometiraes

10. The discipline problems are reduced in my class because students are able 1o interact in a
positive manner with the various ethnic groups in the classroom.
Yes No Sometimes

110
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