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What is The Nation’s Report Card?

THE NATION'S REPORT CARD, the Naiional Assessment of Educational Progress (NAEP), is the only nationally representative and continuing assessment
of what America's students know and can Jo in various subject areas. Since 1969, assessments have been conducted periodically in reading, mathematics,
science. wriiing, history/geography, and other fields. By making objective information on student performance available to policymakers at the national,
state, and local levels, NAEP is an integral part of our nation’s evaluation of the condition and progress of education. Only information related to academic
achievement is collected under this program. NAEP guarantees the privacy of individual students and their families.

NAEP is a congressionally mandated project of the National Center for Education Statistics, the U.S. Department of Education. The Commissioner of
Education Statistics is responsible, by law, for carrying out the NAEP project througa competitive awards to qualified organizaticns. NAEP reports directly
to the Comrmussioner. who is also responsible for providing continuing reviews, including validation studies and solicitation of public comment, on NAEP's
conduct and usefulness.

In 1988, Congress created the National Assessment Governing Board (NAGB) to formulate policy guidelines for NAEP. The board is responsible for
selecting the subject areas to be assessed. which may include adding to those specified by Congress; identifying appropriate achievernent gosals for each age
and grade: developing ascessment objectives; developing test specifications; designing the assessment methodology:; ¢-..¢loping guidelines and standards
for data analysis and for reporting and disseminating results: developing standards and procedures for interstate, regional, and national comparisons; improving
the form and use of the National Assessment; and ensuring that all items selected for use in the National Assessment are free from racial, cultural, gender,

or regional bias.
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INTRODUCTION ',?3?3, Assessment

The National Assessment of Educational Progress (NAFP) is a Congressionally mandated
project of the National Center for Education Statistics (NCES) that has collected and
reported information for nearly 25 years on what American students know and what they
can do. It is the nation’s only ongoing, comparable. and representative assessment of
student achievement. Its assessments arc given to scientifically scelected samples of youths
attending both public and private schools and enrolled in grades four. cight. or twelve. The
assessment questions arc written around a framework prepared for cach content arca --

reading, writing, mathematics, science, and others -- that represents the consensus of groups
of curriculum experts, educators, members of the general priblic. and user groups on what
should be covered on such an assessment. Reporting includes means and distributions of
scores, as well as more descriptive information about the meaning of the data.

New Reading Assessment Framework and Questions

The goal of the National Center for Education Statistics is to make data available for the
public and to do so in accurate and understandable way s that are not misleading. The task
is challenging becausc much of what matters in NAI'P is changing:

* the content in response to the developing standards of various curricular
groups;

o the assessment questions in response 10 new developments in assessments:
and

o the reporting in response to increasing interest in student achicyement
relative to standards of student performance.

10

EMC THE 1992 NAEP TRIAL STATE ASSESSI-N 1




Q

ERIC

Aruitoxt provided by Eic:

Colorado

The framework for the 1992 Trial State Assessment Program in reading considered
students’ performance in situations that involved reading different kinds of materials for
different purposes. The fourth-grade reading assessment measured two global purposes for
reading -- reading for literary experience and reading to gain information. (The eighth- and
twelfth-grade national NAEP reading assessments also measured a third purpose for
reading -- reading to perform a task.) Reading for literary experience usually involves the
reading of novels, short stories, plays, and essays. In these reading situations, the reader
can determine how the author explores or uncovers experiences through the text and
considers the interplay among events, emotions, and possibilities. Reading to gain
information usually involves the reading of articles in magazines and newspapers, chapters
in a textbook, entries in encyclopedias and catalogs, and entire books on particular topics.
These reading situations call for different orientations to text from those in reading for
literary experience because readers are specifically focused on acquiring information.

The assessment asks students to build, extend, and examine text meaning from four stances
or orientations:

*  Initial Understanding -- comprehending the overall or general meaning of
the selection.

*  Developing an Interpretation -- extending the ideas in the text by making
inferences and connections.

*  Personal Response -- making explicit connections between ideas in the text
and a student’s own background knowledge and experiences.

*  Critical Stance -- considering how the author crafted a text.

These stances are not considered hicrarchical or completely independent of each other, but
are iterative. They provide a frame for gencrating questions and considering student
performance at all levels.

The 1992 NAEP reading assessment uses a variety of innovative assessment approaches
that are considered significant advancements over previous assessments. In addition to
multiple-choice questions, the assessment primarily includes constructed-response
questions that ask students to demonstrate comprehension beyond a surface level. Also,
longer and naturally-occurring reading materials are used to provide more realistic reading
cxperiences than in previous assessments.

‘Taken together, the changes in the 1992 reading framework and assessment activities
preclude any comparisons between the results in this report and those for previous NAEP
reading assessments. 1f the current NAEP framework is used in the future, as planned in
the 1994 assessment, the 1992 reading data will supply the basis for a trend report.

11
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A Transition in Reporting

Over time there have been many changes in emphasis of NAEP reporting, both to take
advantage of new technologies and to teflect changing trends in education. In 1984, a new
technology called Item Response Theory (IRT) made it possible to create “scale scores”
for NAEP similar to those the public was accustomed to seeing for the annual Scholastic
Aptitude Test (SAT). Educational Testing Service, in its role as Government grantee
carrying out NAEP operaticns, devised a new way to describe performance against this
scale, called “anchor levels.” Starting in 1984, NAEP results were reported by “anchor
levels.” Anchor levels describe distributions of performance at selected points along the
NAEP scale (i.e., standard deviation units). Anchor levels show how groups of students
perform relative to each other, but not whether this performance is adequate.

In 1988, Congress established the National Assessment Governing Board (NAGB),
assigning it broad policy making authority over NAEP, including the authority to take
“appropriate actions . . . to improve the form and use of the National Assessment” and to
identify “appropriate achievement goals for each . . . grade and subject area to be tested in
the National Assessment.” To carry out its responsibilities, NAGB developed
“achievement levels,” which are collective judgments about how students should perform
relative to a body of content reflected in the NAEP frameworks. The result is translated
onto ranges along the NAEP scale. For the 1992 reading assessment, this process was
conducted for NAGB under contract by American College Testing {ACT), which has
extensive experience in standard-setting in many fields.

With this background, the initial reports for the 1992 reading assessment mark \NCES'’s
continued attempt to shift to standards-based reporting of National Assessment statistics.
The first transition to reporting NAEP results by achievement levels was for the NAEP
1992 Trizl State Assessment in mathematics.! The impetus for this transition lies in the
belief that WALP -Jata will take on more meaning for the public if they show what
proportion of our youth are able to meet judgmental standards of performance.

Reporting NAEP esults on the basis of achievement levels represents a significant change
in practice for NCES. On occasion, this agency makes use of emerging analytical
approaches that permit new, and sometimes controversial, analyses to be done. When
doing so, this agency, just as other statistical agencies do when introducing new measures
to supplement or replace old measures, also has provided the data according to the earlier
procedures in addition to the new ones. In the case of the 1992 mathematics asscssment,
for example, the “anchor levels™ or “scale anchoring” method of reporting was presented
in an appendix.

' For a summary of the 1992 assessment of mathemaucs, see NAFP 1992 Mathematics Report Card for the
Nation and the States. (Washmgton, DC. Nauonal Center for Fducation Statistics. 1993) and the individual
1992 Mathematics State Reports.

1 9
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I thos assessinent e saale anchoring™ methodology used by NALEP since 1985 has been
deed But o new way NS implemented for this report, the scale anchoring process applies
not to ropnlar soale intenvals (standard deviation units), but to the achievement levels
estubhishiod 1or fourth-grade students.? The details of this proced.. are presented in
Apperddiv 1Y The eritical distinetion here is that setting achievement levels attempts to
deseribe what students should be able to do in various ranges of the NAEP scale while the
anchormyg procedure attempts to describe what they can do at those achievement levels
uany actingl student pertormance data from the NAEP assessments.

Chapter 1ot this report describes how the 1992 standards were prepared and provides
examples of assessment questions that ilustrate the reading content reflected in the
deseriptions of the NAFP achievement levels. Chapters 1 - 6 include information on
overd! means. distributions of reading proficiency, as well as background questionnaire
datd. all taken directhy from the results of the assessment questions.

Continuing Development Effort

We bebieve that the numerous completed and ongoing studies® will lead to national debate
that can assure the public is well informed about these issues -- as informed they must be
because the results will be a vital influence on what Americans come to think about the
condition and progress of our schools. Indeed. measures of student learning may be as
spniicant bases for public understanding about our nation’s education system as the
Consumer Price Index and the monthly unemployment statistics are in informing the
pubhc about our nation’s cconomy.,

In addition. members of the public need the data in this report to see for themselves what
standards-based reporting might do and to evaluate the often conflicting claims of adherents
and detractors of these changes in approaches to reporting on the educational achievement
of American students. Reporting NAEP results to the public would be more clear if the
language of the achievement levels, or standards, could also directly describe what students
know and can do. In order to accomplish that, the frameworks, assessment questions, and
achiesement levels may need to be developed in tandem. That is easier to say than to do,
however. because it implies a substantially larger pool of assessment questions, carefully
designed to support reporting about performance relative to a set of performance standards.
Clearly this is a developmental effort that will take time and several iterations, during which
dats supporting appropriate inferences about the performance of American students will
be gathered on a continuing basis.

©bast students were identificd who performed at or around the three achievement levels on the scale (212, 243,
andt 278V Nead guestions were identified that were answered correctly by 65 percent or morc of the
Loh erade ctardents at the cutpaint for that achievement level. Finally, reading educators were asked to
attd 20 cach anchor-level question and create summary descriptions of the skills and abilities evidenced by
derts who anawered these sets of gueshions successfully.

v oqi n 0 4 Biovament Standards - Setting Achievement Levels for the Nation. The Second Report of the
Mool U ading of Ddioaton Punel on the Evaluation of the NAEP Trial State Assessment. 1992 Trial
Sedic Wonming (Stanford, CA© National Academy of L'ducation 1993).; LS. General Accounting Office
GAO et nad Achasena nl Standards NAGR's Approach Yields Misleading Interpretations. June
Tae GO PEND w20 dnessing Student Achievement in the States. The First Report of the National
toadimy o D die ati o Pandl on the Fvaluation of the NAEP Trial State Assessment- 1990 Trial State
to e oSlanteed C A National Academy of Bducation, 1992); R Linn, D.M. Koretz, F.L.. Baker,
s b Werstenmy e Ladndeny and Credibiline of the Achievement Levels for the 1990 National Assessment of
I dtecale il Provross o Mathematics. (1 os Ange'es, CA: Center for Research on Evaluation, Standards, and
Stedos Testnpe LOU A June 1991 CRESST Report 330.
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SUMMARY

A Recent History of NAEP

In 1988, Congress passed new legislation for the National Assessment of Educational
Progress (NAEP) that continued its primary mission of providing dependable and
comprehensive information about educational progress in the United States. In addition,
for the first time in the project’s history, the legislation also included a provision
authorizing voluntary state-by-state assessments on a trial basis.

Ve As a result of the legislation, the 1990 NAEP program included a Trial State Assessment
Program in which public-school students in 37 states, the District of Columbia, and two
territories were assessed in eighth-grade mathematics.* The 1992 NAEP program included
an expanded Trial State Assessment Program in fourth-grade reading and fourth- and
eighth-grade mathematics, with public-school students assessed in 41 states, the District of

" Columbia, and two territories.®> In addition, national assessments in mathematics, reading,
writing, and science were conducted concurrently with the Trial State Assessment Program
in 1990 and in 1992.

School and Student Participation in the Reading Assessment

In Colorado, 122 public schools participated in the fourth-grade reading assessment. The
weighted school participation rate was 100 percent, which means that the fourth-grade
students in this sample of schools were directly representative of 100 percent of all the
fourth-grade public-school students in Colorado.

4 For a summary of the 1990 program, see Ina V'.S. Mullis, John A. Dossey, Fugene 11. Owen, and Gary W.
Philips. The State of Mathematic s Achievement NAEP's 1990 Assessment of the Nation and the Trial
Assessment of the States. (Washington, DC: National Center for Education Statisuics, 1991).

$ For a summary of the 1992 assessment of mathematics, see NAEP /992 Mathematics Report Card for the
Nation and the States. (Washington, DC: Nauonal Center for Education Statistics, 1993).
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In total, 2,897 fourth-grade Colorado public-school students were assessed. The weighted
student participation rate was 95 percent. This means that the sample of students who
took part in the assessment was directly representative of 95 percent of the eligible
fourth-grade public-school student population in participating schools in Colorado (that
is, all students from the population represented by the participating schools, minus those
students excluded from the assessment).

The overall weighted response rate (school rate times student rate) was 95 percent. This
means that the sample of students who participated in the assessment was directly

representative of 95 percent of the eligible fourth-grade public-school student population
in Colorado.

Students’ Reading Performance

As shown in the following figure, the overall average proficiency of fourth-grade
public-school students from Colorado on the NAEP reading scale was 218. This
proficiency was about the same as that of students across the nation (216).° There also
was a tremendous range in student performance. The lowest performing 10 percent of the
fourth graders from Colorado had proficiency levels below 175 while the top 10 percent
of the fourth graders had proficiency levels above 257. '

THE NATION'S

REPORT [noagp
Fourth-Grade Public-School Students’ CARD =
Average Reading Proficiency 1992 s\

Trial $tate Assessment

NAEP Reading Scale Average
200 225 250 275 500 Proficiency

Colorado

West

Nation

The NAEP reading scale ranges from 0 to 500. The standard errors are presented in parentheses. With about
95 percent confidence, the average reading proficiency for each population of interest is within + 2 standard
errors of the estimated mean (95 percent confidence interval, denoted by HH). 1If the confidence intervals for
the populations do not overlap, there 1s a statistically significant w.fference between the populations. If they do
overlap, the difference may or may not be statstically significant. Staustical tests comparing the two estimates
must be conducted that use the standard error of the difference (see Appendix A for details).

5 Mifferences reported as significant are statistcally different at the 95 percent confidence level. This means that
with 95 percent confidence there 1s a real difference in the average reading proficiency between the two
populations of mterest. “About the same” means that no statistically significant difference was found at the
95 pereent confidence level.
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LEVELS OF ACHIEVEMENT

When Congress established the National Assessment Governing Board (NAGB) in 1988
to set policy for NAEP, it charged the board with “identifying appropriate achievement
goals for each age and grade in each subject area to be tested under the National
Assessment.” (Pub. L. 297-100 Section 3403 (a)(5)(B)(ii)).

NAGB developed three achievement levels for each grade -- Basic, Proficient, and
Advanced. Performance at the Basic level denotes partial mastery of the knowledge and
skills that are fundamental for proficient work at each grade level. The central level, called
Proficient, represents solid academic performance at each grade level tested. Students
reaching this level demonstrate competency over challenging subject matter and are well
prepared for the next level of schooling. Achievement at the Advanced level signifies
superior performance at the grade tested. Definitions of the three levels of reading
achievement are given below. -

Fourth-grade students performing at the Basic level should demonstrate an
understanding of the overall meaning of what they read. When reading texts
appropriate for fourth graders, they should be able to make relatively obvious
connections between the text and their own experiences.

Fourth-grade students performing at the Proficient level should be able to
demonstrate an overall understanding of the text, providing inferential as well
as literal information. When reading text appropriate to fourth grade, they
should be able to extend the ideas in the text by making inferences, drawing
conclusions, and making connections to their own experiences. The connection
between the text and what the student infers should be clear.

Fourth-grade students performing at the Advanced level shouid be able to
generalize about topics in the reading selection and demonstrate an awareness
of how authors compose and use literary devices. When reading text
""1 ’(275) appropriate _to fourth grade, they should be able to judge texts critically and, in
e general, give thorough answers that indicate careful thought.

Because the process of setting the levels of reading achievement centered on the descriptions
of what students should be able to do, it is important to explore whether students actually
met the expectations for performance at the Basic, Proficient, and Advanced levels. To
help in this process, NCES arranged for ETS to apply a modified anchoring procedure to
the 1992 reading achievement levels. A committee of reading education experts was
assembled to review the questions and assessment results. Using their knowledge of reading
and student performance on the individual questions, the committee members were asked
to summarize student performance at each achievement level (see Appendix D for more
details on the anchoring procedure).

Placing the descriptions of how students pesformed at cach of the levels in the context of
the expectations for achievemcrit at each of the levels and cross-checking with the actual
question-by-question results yiclds some interesting findings. In general, the sets of reading
skills expected were those observed. However, in some instances, particularly for extended
response questions, even Advanced-level students had difficulty providing in-depth answers.
In some other instances, because the assessment was developed prior to the achievement
level descriptions, particular reading skills were not measured. For more information about
student performance, see the full report.
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The following figure provides the percentage of students at or above each achievement
level, as well as the percentage of students below the Basic level. In Colorado, 60 percent
of the fourth graders in public schools were at or above the Basic level, 22 percent were
at or above the Proficient level, and 3 percent were at or above the Advanced level.
Nationwide, 57 percent of the fourth graders were at or above the Basic level, 24 percent
were at or above the Proficient level, and 4 percent were at or above the Advanced level.

About the same percentage of students in Colorado as across the nation were at or above
the Proficient level.

THE NATION'S
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Levels of Fourth-Grade Public-School CARD) .

Students’ Reading Achlev_ement 1992

Trial $tate Assessment
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Nation

State

Region

Nation

State

Region

Nation

State

Region

Nation
0] 20 40 60 80 100

PERCENT
The standard errors are presented in parentheses. With about 95 percent confidence, the
average reading proficiency for each population of interest is within : 2 standard errors of
the estimated mean (95 percent confidence interval, denoted by HH). If the confidence
intervais for the populations do not overlap, there 1s a statistically significant difference
between the populations. If they do overlap, the difference may or may not be staustically
significant.  Statistical tests comparing the two estimates must be conducted that use the
standard error of the difference (see Appendix A for details).
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PERFORMANCE ACCORDING TO PURPOSE FOR READING

The 1992 Trial State Assessment Program considered students’ performance in situations
that involved reading different kinds of materials for different purposes. The fourth-grade
reading assessment measured two global purposes for - ading -- reading for literary
experience and reading to gain information. Students in Colorado performed about the

same as students across the nation in reading for literary experience and to gain
information.

Subpopulation Performance

Assessment results repeatedly show differences in achievement for subpopulations of
students.” The 1992 Trial State Assessment provides additional information about the
achievement of important subpopulations by reporting on the performance of various
subgroups of the student population defined by race/ethnicity, type of community, parents’
education level, and gender.

“ RacelEthnicity |  White students in Colorado demonstrated higher reading proficiency than did

~-——————="" Black, Hispanic, or American Indian students, but about the same proficiency as
did Asian students. In Colorado, about one quarter of the White students
(26 percent), relatively few of the Black students (9 percent), relatively few of the
Hispanic students (10 percent), less than half of the Asian students (33 percent),
and some of the American Indian students (14 percent) were at or above the
Proficient level. Across the nation, about one quarter of the White students
(30 percent), relatively few of the Black students (7 percent), some of the Hispanic
students (12 percent), some of the Asian students (20 percent), and some of the
American Indian students (13 percent) were at or above the Proficient level.

“Fype of Community - 1he average reading performance of Colorado students attending schools in

———————"-"— advantaged urban areas was higher than that of students attending schools in
disadvantaged urban areas and about the same as that of students attending
schools in extreme rural areas or areas classified as “‘other”. About one quarter
of the students attending schools in advantaged urban areas (26 percent), relatively
few of the students in disadvantaged urban areas (10 percent), about one quarter
of the students in extreme rural areas (21 percent), and about one quarter of the
students in areas classified as “other” (23 percent) in Colorado were at or above
the Proficient level. Across the nation, about half of the students in advantaged
urban areas (47 percent), relatively few of the students in disadvantaged urban
areas (5 percent), about one quarter of the students in extreme rural areas
(24 percent), and about one quarter of the students in areas classified as “other”
(24 percent) were at or above the Proficient level.

" [na V.S. Mullis, John A. Dossey, Mary A. Foertsch, Lee R. Jones, and Claudia A. Genule. Trends in
Academic Progress. (Washington, DC: National Center for Education Statistics, 1992).
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| Parents’ Education

Students in Colorado who reported that at least one parent graduated from college
demonstrated about the same average reading proficiency as did students who
reported that at least one parent had some education after high school, but higher
proficiency than did students who reported that at least one parent graduated from
high school, neither parent graduated from high school, or they did not know their
parents’ education level. Reading achievement in Colorado was at or above the
Proficient level for 29 percent of the students who reported that at least one parent
graduated from college, 28 percent of the students who reported that at least one
parent had some education after high school, 15 percent of the students who
reported that at least one parent graduated from high school, 12 percent of the
students who reported that neither parent graduated from high school, and
14 percent of the students who reported that they did not know their parents’
education level. Across the nation, these figures were 33 percent of the students
who reported that at least one parent graduated from college, 28 percent of the
students who reported that at least one parent had some education after high
school, 18 percent of the students who reported that at least one parent graduated
from high school, 10 percent of the students who reported that neither parent
graduated from high school, and 17 percent of the students who reporied that they
did not know their parents’ education level.

In Colorado, fourth-grade boys attending public schools had a lower average
reading proficiency than did fourth-grade girls. Compared to the national results,
girls in Colorado performed about the same as girls across the country; boys in
Colorado performed about the same as boys across the country. There was a
significant difference between the percentages of males and females in Colorado
who attained the Proficient level (25 percent for females and 19 percent for
males). The percentage of females in Colorado who attained the Proficient level
was about the same as the percentage of females in the nation who attained the
Proficient level (25 percent for Colorado and 26 percent for the nation).
Similarly, the percentage of males in Colorado who attained the Proficient leve:
was about the same as the percentage of males in the nation who attained the
Proficient level (19 percent for Colorado and 21 percent for the nation).

A Context for Understanding Students’ Reading Proficiency

Information on the reading performance of students in Colorado can be better understood
and used for improving instruction and setting policy when supplemented with contextual
information about schools, teachers, and students.

To gather contextual information, the fourth-grade students participating in the 1992 Trial
State Assessment, their reading teachers, and the principals or other administrators in their
schools were asked to complete questionnaires on policies, instruction, and programs. The
student, teacher, and school data help to describe some of the current practices and
emphases in reading education, illuminate some of the factors that appear to be related to
fourth-grade public-school students’ reading proficiency, and provide an educational
context for understanding information on student achievement. Highlights of the results
for the public-school students in Colorado are as follows:

19
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CURRICULUM COVERAGE AND INSTRUCTIONAL EMPHASIS

¢ In Colorado, 73 percent of the fourth-grade students had reading teachers
who spent at least 60 minutes providing reading instruction each day. By
comparison, 27 percent of the students had reading teachers who spent
45 minutes or less providing reading instruction each day.

¢ In Colorado, relatively few of the fourth-grade students (8 percent) were
being taught by teachers who placed heavy emphasis on phonics; about
three quarters (70 percent) were being taught by teachers who placed heavy
emphasis on the integration of reading and writing; and more than half
(57 percent) were being taught by teachers who placed heavy emphasis on
the whole language approach.

¢ In addition, in Colorado, about three quarters of the fourth-grade students
(73 percent) were being taught by teachers who placed heavy emphasis on
literature-based reading; about half (53 percent) were being taught by
teachers who placed heavy emphasis on reading across the content areas;
and about one quarter {25 percent) were being taught by teachers who
placed heavy emphasis on individualized reading programs.

DELIVERY OF READING INSTRUCTION

¢ About half of the fourth-grade public-school students in Colorado
(45 percent) had reading teachers who used both basal and trade books,
some (11 percent) had reading teachers who primarily used basal readers,
and less than half (37 percent) had reading teachers who primarily used
trade books.

* In Colorado, 2 percent of the fourth-grade students had reading teachers
who used chi.dren’s newspapers and/or magazines almost every day;
3 percent of the students had reading teachers who used reading kits almost
every day; | percent had reading teachers who used computer software for
reading instruction almost every day; 63 percent had reading teachers who
used a variety of books almost every day; and, finally, 33 percent had
teachers who used materials from other subject areas almost every day.

¢ In Colorado, some of the fourth-grade students (14 percent) had reading
teachers who devoted almost all of their instructional time in reading to
teaching decoding skills; about one quarter of the students (26 percent) had
reading teachers who devoted almost all of their instructional time in
reading to oral reading; less than half (39 percent) had reading teachers
who devoted almost all of their instructional time in reading to teaching
vocabulary; more than half (68 percent) had reading teachers who devoted
almost all  of their instructional time in reading to
comprehension/interpretation; and finally, less thart half (39 percent) had
teachers who devotcd almost all of their instructional time in reading to
reading strategics.

20

E MC THE 1992 NAEP TRIAL STATE ASSESSMENT N




Colorado

EDUCATIONAL BACKGROUND OF TEACHERS

¢ In Colorado, 47 percent of the students were being taught by reading
teachers who reported having at least a master’s or education specialist’s
degree. This compares with 46 percent for students across the nation.

+ About half of the students (54 percent) had reading teachers who had the
highest level of teaching certification that is recognized by Colorado. This
is about the same as the figure for the nation, where more than half of the
students (57 percent) were taught by reading teachers who were certified
at the highest level available in their states.

+ In Colorado, 21 percent of the fourth-grade public-school students were
being taught reading by teachers who had an undergraduvate major in
English, reading, and/or language arts. By comparison, 22 percent of the
students across the nation had reading teachers with the same major.

HOME FACTORS

+ Studeénts in Colorado who had four types of reading materials in the home
(newspapers, magazines, more than 25 books, and an encyclopedia)
showed a higher reading proficiency than did students with zero to two
types of materials. Across the nation, students who had all four types of
materials at home showed a higher reading proficiency than did students
who had zero to two types.

+ In Colorado, 28 percent of the fourth-grade public-school students
discussed what they read with friends or family almost every day;
19 percent never or hardly ever discussed what they read. Across the
nation, 27 percent discussed what they read with friends or family almost
every day and 24 percent never or hardly ever discussed what they read.

+ About one quarter of the fourth-grade public-school students in Colorado
(24 percent) watched one hour or less of television each day; some
(15 percent) watched six hours or more.

Comparisons of Overall Reading Proficiency in Colorado with Other
States

The map on the following page provides a method for making appropriate comparisons
of the overall reading proficiency in Colorado with that in other states (including the
District of Columbia and cne territory) that participated in the NAEP 1992 Trial State
Assessment Program. The different shadings of the states on the map show whether the
average overall proficiency in the other states was statistically different from or not
statistically differcnt from that in Colorado (“Target State”). States with a dark-colored
shading have a significantly higher average proficiency than does Colorado. States with a
light -colored shading have a significantly lower average proficiency than does Colorado.
States without shading have an average proficiency that does not differ significantly from
that of Colorado. The significance tests are based on a Bonferroni procedure for multiple
comparisons that holds the probability of erroneously declaring the means of any two states
to be different, when they are not, to no more than five percent.

21
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THE NATION’S
REPORT
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IIIIIE

OVERVIEW 1992—2

In 1988, Congress passed new legislation for the National Assessment of Educational
Progress (NAEP) that continued its primary mission of providing dependable and
comprehensive information about educational progress in the United States. In addition,
for the first time in the project’s history, the legislation also included a provision
authorizing voluntary state-by-state assessments on a trial basis:

The National Assessment shall develop a trial mathematics assessment survey
instrument for the eighth grade and shall conduct a demonstration of the ‘
instrument in 1990 in States which wish to participate, with the purpose of
determining whether such an assessment yields valid, reliable State representative

data. (Section 406(i)(2)(C)(i) of the General Education Provisions Act, as
amended by Pub. L. 100-297 (U.S.C. 122]e-1(i)(2)(c)(i)))

The National Assessment shall conduct a trial mathematics assessment for the
feurth and eighth grades in 1992 and, pursuant to subparagraph (6)(D), shall
develop a trial reading assessment to be administered in 1992 for the fourth grade
in States which wish to participate, with the purpose of determining whether such
an assessment yields valid, reliable State representative data.  (Section
406(i)(2)(C)(i) of the General Education Provisions Act, as amended by Pub.
L. 100-297 (U.S.C. 122]e-1(i)(2)(c)(ii)))

As a resuit of the legislation, the 1990 NAEP program included a Trial State Assessment
Program in which public-school students in 37 states, the District of Columbia, and two
territories were assessed in eighth-grade mathematics.® The 1992 NAEP program included
an expanded Trial State Assessment Program in fourth-grade reading and fourth- and
eighth-grade mathematics, with public-school students assessed in 41 states, the District of
Columbia, and two territorics.® In addition, national assessments in mathematics, reading,
writing, and science were conducted concurrently with the Trial State Assessment Program
in 1990 and in 1992.

8 For a summary of the 1990 program, sce Ina V.S. Mullis, John A. Dossey, Fugene H. Owen, and Gary W.
Phillips. The State of Mathematics Achievement: NAEP's 1990 Assessment of the Nation and the Trial
Assessment of the States. (Washinglon, DC: Nauonal Center for Education Statistics, 1991).

9 For a summary of the 1992 assessment of mathcmatics, see NAEP 1992 Mathematics Report Card for the
Nation and the States. (Washington, DC: National Center for Education Statistics, 1993).
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The 1992 Trial State Assessment Program was conducted in February 1992 with the
following 44 participants:

Alabama Louisiana Ohio
Arizona Maine Oklahoma
Arkansas Maryland Pennsylvania
California Massachusetts Rhode Island
Colorado Michigan South Carolina
Connecticut Minnesota Tennessee
Delaware Mississippi Texas
District of Columbia Missouri Utah
Florida Nebraska Virginia
Georgia New Hampshire West Virginia
Hawaii New Jersey Wisconsin
Idaho New Mexico Wyoming
Indiana New York
Iowa North Carolina Guam
Kentucky North Dakota Virgin Islands*

* The Virgin Islands participated in the testing portion of the 1992 Trial State Assessment Program. However,
in accordance with the legislation providing for participants to review and give permission for release of their
results, the Virgin Islands chose not to release their results at grade 4 in the reports.

States in regular type did not participate in the 1990 Trial State Assessment. Three states

-- Montana, Illinois, and Oregon -- participated in the 1990 Trial State Assessment but not
in the 1992 program.

For the 1992 Trial State Assessment in reading, approximately 2,500 students were assessed
in each jurisdiction. The samples were carefully designed to represent the fourth-grade
public-school populations in the states or territories. Similar to the 1990 program, local
school district personnel administered all assessment sessions, and the contractor’s staff
monitored 50 percent of the sessions as part of the quality assurance program designed to
ensure that the sessions were conducted uniformly. The results of the monitoring in 1990
and 1992 indicated a high degree of quality and uniformity across sessions.

The 1992 Trial State and National Assessment programs in reading were based on a
framework developed through a national consensus process that was set forth by law and
called for “active participation of teachers, curriculum specialists, subject matter specialists,
local school administrators, parents, and members of the general public” (Public Law
100-297, Part C, 1988).'°

0 Reading Framewaork for the 1992 National Assessment of Educational Progress. (Washington, DC: National
Assessment Goverming Board, U.S. Department of Education, 1992).

20
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The process of developing the framework was carried out in late 1989 and early 1990 by
the Council of Chief State School Officers (CCSSQ) under contract from the National
Assessment Governing Board (NAGB) which is responsible for formulating policy for
NAEP, including developing assessment objectives and test specifications. The framework
development process included input from a wide range of people in the fields of reading
and assessment, from school teachers and administrators to state coordinators of reading
and reading assessment. After thorough discussion and some amendment, the framework
was adopted by NAGB in March 1990. An overview of the reading framework is provided
in the Procedural Appendix.

The fourth-grade Trial State and National Assessments in reading included eight sections
or blocks, each 25 minutes in length. Each block consisted of a passage and a combination
of constructed-response and multiple-choice questions. Passages selected for the
assessment were drawn from authentic texts used by students in real, everyday reading.
Whole stories, articles, or sections of textbooks were used, rather than excerpts or
abridgements. The type of question -- constructed-response or multiple-choice -- was
determined by the nature of the task. In addition, the constructed-response questions were
of two types: regular constructed-response questions required students to respond to a
question in a few words or a few sentences while extended constructed-response questions
required students to respond to a question in a paragraph or more.

This Report

This is a computer-generated report that describes the reading performance of fourth-grade
public-school students in Colorado, in the West region, and across the nation. A separate
report describes additional fourth-grade reading assessment results for the nation and the

states, as well as the national results for grades 8 and 12.!' This report consists of three
sections:

* This Overview provides background information about the Tral State
Assessment and a profile of the fourth-grade public-school students in
Colorado.

* Part One describes the reading .performance of the fourth-grade
public-school students in Colorado, the West region, and the nation.

*  Part Two relates fourth-grade students’ reading performance to contextual
information about the reading policies, instruction, and home support for
rcading in Colorado, the West region, and the nation.

Y See NALP 1992 Reading Report Card for the Nation and the States. (Washinglon, DC: National Center for
Fducation Statistics, 1993).

26
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In this report, results are provided for groups of students defined by shared characteristics
-- race/ethnicity, type of community, parents’ education level, and gender. Definitions of
the subpopulations referred to in this report are presented below. The results for Colorado
are based on the representative sample of public-school students who participated in the
1992 Trial State Assessment Program. The resuits for the nation and the region of the
country are based on the nationally and regionally representative samples of public-school
students who were assessed in January through March as part of the national NAEP
program. Using the regional and national results from the 1992 national NAEP program
is necessary because of the voluntary nature of the Trial State Assessment Program. Since
not every state participated in the program, the aggregated data across states did riot
necessarily provide representative national or regional results. Specific details on the
samples and analysis procedures used can be found in the Technical Report of the 1992
NAEP Ti'al State Assessment Program in Reading.'?

RACE/ETHNICITY

Results are presented for students of different racial/ethnic groups based on the students’
self-identification of their race/ethnicity according to the following mutually exclusive
categories: White, Black, Hispanic, Asian (including Pacific Islander), and American
Indian (including Alaskan Native). Based on criteria described in the Procedural Appendix,
there must be at least 62 students in a particular subpopulation in order for the results for
that subpopulation to be considered reliable. Thus, results for racial/ethnic groups with
fewer than 62 students are not reported. However, the data for all students, regardless of
whether their racial/ethnic group was reported separately, were included in ccmputing
overall results for Colorado.

TYPE OF COMMUNITY
Results are provided for four mutually exclusive community types -- advantaged urban,
disadvantaged urban, extreme rural, and other -- as defined below:

Advantaged Urban: Students in this group live in metropolitan statistical areas
and attend schools where, according to their schools, a high proportion of the
students’ parents are in professional or managerial positions.

Disadvantaged Urban: Students in this group live in metropolitan statistical
areas and attend schools where, according to their schools, a high proportion
of the students’ parents are on welfare or are not regularly employed.

2 Technical Report of the NAEP 1992 [Yial State Assessment Program in Reading. (Washington, DC:
National Center for Education Staustics, 1993).
-
27
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Extreme Rural: Students in this group live outside metropolitan statistical
areas, live in areas with a population below 10,000, and attend schools where,
according to their schools, many of the students’ parents are farmers or farm
workers. :

Other: Students in this category attend schools in areas other than those defined
as advantaged urban, disadvantaged urban, or extreme rural.

Indices were developed such that approximately 19) percent of the most extreme advantaged
urban, disadvantaged urban, and rural schools sampled in the national assessment were
classified into these three categories. The remaining 70 percent of the schools were
classified into the “other” category. The reporting of resuits by each type of community
was also subject t0 a minimum student sample size of 62.

PARENTS’ EDUCATION LEVEL

Students were asked to indicate the extent of schooling for each of their parents -- did not
finish high school, graduated from high school, some education after high school, or
graduated from college. The response indicating the higher level of education was selected
for reporting. Reporting of results by parents’ education level was also subject to a
minimum student sample size of 62. Note that a substantial percentage of fourth-grade
students did not know their parents’ education level.

GENDER
Results are reported separately for males and females.

REGION

The United States has been divided into four regions for purposes of this report: Northeast,
Southeast, Central, and West. States included in each region are shown in Figure 1. All
50 states and the District of Columbia are listed, with the participants in the Trial State
Assessment highlighted in boldface type. Territories were not assigned to a region.
Further, the part of Virginia that is included in the Washington, DC, metropolitan
statistical arca is included in the Northeast region; the remainder of the state is included in
the Southeast region. Because most of the Virginia students are in the Southeast region,
regional comparisons for Virginia are to the Southeast.

The regional results are based on a separate sample from that used to report the state

results. Regional results are based on national assessment samples, not on aggregated Trial
State Assessment samples.
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FIGURE 1 i X
| Regions of the Country 1992 '
Tri) State Assessment
NORTHEAST SOUTHEAST CENTRAL WEST
Connecticut Alabama llinois Alaska
Delaware Arkansas Indiana Arizona
District of Columbla Florida fowa California
Maine Georgia Kansas Colorado
Maryland Kentucky Michigan Hawaii
Massachusetts Louisiana Minnesota idaho
New Hampshire Mississippi Missouri Montana
New Jersey North Carolina Nebraska Nevada
New York South Carolina North Dakota New Mexico
Pennsylvania Tennessee Ohio Oklahoma
Rhode island Virginia South Dakota Oregon
Vermont West Virginia Wisconsin Texas
Virginia ' Utah
Washington
Wyoming

Guidelines for Analysis

This report describes reading proficiency for fourth graders attending public schools and
compares the results for various groups of students within that population -- for example,
those who have certain demographic characteristics or who responded to a specific
background question in a particular way. The report examines the results for individual
groups and individual background questions. It does not include an analysis of the |
relationships among combinations of these subpopulations or background questions.

Because the proportions of students in these subpopulations and their average proficiencies
are bascd on samples -- rather than the entire population of fourth graders in public schools
in a state or territory -- the numbers reported are necessarily estimates. As such, they are
subject to a measure of uncertainty, reflected in the standard error of the estimate. When
the proportions or average proficiencies of certain groups are compared, it is essential to
take the standard error into account, rather than rely solely on observed similarities or
differences. Therefore, the comparisons discussed in this report are based on s!atistical tests
that consider both the magnitude of the difference between the means or proportions and
the standard crrors of those statistics.

29
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The statistical tests determine whether the evidence -- based on the data from the groups
in the sample -- is strong enough to conclude that the means or proportions are really
different for those groups in the population. If the evidence is strong {i.e., the difference is
statistically significant), the report describes the group means or proportions as being
different (e.g., one group performed higher than or lower than another group) -- regardless
of whether the sample means or sample proportions appear to be about the same or not.
If the evidence is not sufficiently strong (i.e., the difference is not statistically significant),
the means or proportions are described as being about the same -- again, regardless of
whether the sample means or sample proportions appear to be about the same or widely
discrepant. The reader is cautioned to rely on the results of the statistical tests -- rather than
on the apparent magnitude of the difference between sample means or proportions -- to
determine whether those sample differences are likely to represent actual differences
between the groups in the population. The statistical tests and Bonferroni procedure,
which is used when more than two groups are being compared, are discussed in greater
detail in the Procedural Appendix.

In addition, some of the percentages reported in the text of the report are given quantitative
descriptions (e.g., some, about half, almost all, etc.). The descriptive phrases used and the
rules used to select them are described in the Procedural Appendix.

.Finally, in several places in this report, results (mean proficiencies and proportions) are
reported in the text for combined groups of students. For example, in the text, the
percentage of students in the combined group where teachers reported spending 60 minutes
or 90 minutes or more on reading instruction on a typical day is given and compared to the
group where teachers reported spending 45 minutes or less. However, the table that
accompanies that text reports percentages and proficiencies separately for the three groups
(45 minutes or less, 60 minutes, and 90 minutes or more). The combined group
percentages reported in the text and used in all statistical tests are based on unrounded
estimates (i.e., estimates calculated to several decimal places) of the percentages in each
group. The percentages shown in the tables are rounded to integers. Thus, percentages
may not always add up to 100 percent due to rounding. Also, the percentage for a
combined group (reported in the text) may differ slightly from the sum of the separate
percentages (presented in the tables) for each of the groups that were combined. Therefore,
if statistical tests were to be conducted based on the rounded numbers in the tables, the
results might not be consonant with the results of the statistical tests that are reported in
the text (based on unrounded numbers.)

Profile of Colorado

FOURTH-GRADE SCHOOL AND STUDENT CHARACTERISTICS

Table 1 provides a profile of the demographic characteristics of the fourth-grade
public-school students in Colorado, the West region, and the nation. This profile is based
on data collected from the students and schools participating in the 1992 Tral State and
National Assessments. As described earlier. the state data and the regional and national
data are drawn from separate samples. -
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THE NATION'S ~ TABLE | Profile of Fourth-Grade
ngfgg naep Public-School Students in Colorado,
L the West Region, and the Nation
L
1992 e
Trial $tate Assesamant
Colorado West Nation
| DEMOGRAPHIC SUBGROUPS Percentage Percentage Percentage
Race/Ethnicity . . ' ~
White 70(1.3) 85¢2.1) 80 { 0.5)
Black . 4{09) -4¢{ 1.6} 17 {04}
Hispanic o o21{09) - ‘I_Qi 1.8} 104{-0.3)
Asian 2{03) 5{14) 2{03)
American Indian 2(03) 2(08) 2{03)
Type of Community -
Advantaged urban 18 ( 3.2) 7(3.7) 7(21)
Disadvantaged urdan 13 . 2.7) 5(1.4) 10 ( 1.3)
Extreme rural 12(2.7) 14 ( 4.5) 13 ( 2.4)
© Other 57 ( 5.0} 74 ( 5.4) 70 (3.2)
Parents’ Education
Graduated college 40 { 1.1) 35 (1.9) 37 (1.1}
Some education after high school 11(08) 7{1.0) ${0.6)
Graduatedy high school 12(0.7) 10 ( 1.1} 13 { 0.6}
Did not finish high school 4(03) 6(1.0) 4 (04)
| don‘t know 34 (1.2) 41 {1.8) 37{1.1)
Gender
Male ' 51 (1.0) 52{14) 51(0.7)
Female 48 (1.0) 48(1.4) 48 (0.7)

The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that,
for each population of interest, the value for the entire population is within + 2 standard errors of the estimate
for the sampic. In comparing two estimates, one must use the standard error of the difference (see
Appendix A for details). The percentages for Race Ethnicity may not add to 100 percent because scme
students categorized themselves as “Other.”

SCHOOLS AND STUDENTS ASSESSED

Table 2 summarizes participation data for Colorado schools and students sampled for the
1992 Trial State Assessment.!® In Colorado, 122 public schools participated in the
fourth-grade reading assessment. These numbers include participating substitute schools
that were selected to replace some of the nonparticipating schools from the original sample.
The weighted school participation rate was 100 percent, which means that the fourth-grade
students in this sample of schools were directly representative of 100 percent of all the
fourth-grade public-school students in Colorado.

31

13 For a detailed discussion of the NCES guidelines for sample participation, see School and Student
Participation Rates for the Reading Assessment. {Washington, DC: Natfonal Center for Education Statsucs,
1993); or see Appendix B of the Technical Report of the NAEP 1992 Trial State Assessment Program in
Reading. (Washington, DC: National Center for Education Statistics, 1993).
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In each school, a random sample of students was selected to participate in the assessment.
As estimated by the sample, 2 percent of the fourth-grade public-school population was
classified as Limited English Proficient (LEP), while 9 percent in fourth grade had an
Individualized Education Plan (IEP). An IEP is a plan, written for a student who has been
determined to be eligible for special education, that typically sets forth goals and objectives
for the student and describes a program of activities and/or related services necessary to
achieve the goals and objectives. Handicapped or disabled students may be categorized

as IEP.

Schools were permitted to exclude certain students from the assessment, provided that
certain criteria were met. To be excluded, a student had to be categorized as Limited
English Proficient or had to have an Individualized Education Plan and (in either case) be
judged incapable of participating in the assessment. The intent was to assess all selected
students; therefore, all selected students who were capable of participating in the assessment
should have been assessed. However. schools were allowed to exclude those students who,
in the judgment of school staff, could not meaningfully participate. The NAEP guidelines
for exclusion are intended to assure uniformity of exclusion criteria from school to school.
Note that some LEP and IEP studernts were deemed eligible to participate and not excluded
from the assessment. The students in Colorado who were excluded from the assessment
because they were categorized as LEP or had an IEP represented 7 percent of the
population in grade four.

In total, 2,897 fourth-grade Colorado public-school students were assessed. The weighted
student participation rate was 95 percent. This means that the sample of students who
took part in the assessment was directly representative of 95 percent of the eligible
fourth-grade public-school student population in participating schools in Colorado (that
is, all students from the population represented by the participating schools, minus those
students excluded from the assessment).

The overall weighted response rate (school rate times student rate) was 95 percent. This
means that the sample of students who participated in the assessment was directly
representative of 95 percent of the eligible fourth-grade public-school population in
Colorado.

In the analysis of student data and reporting of results, nonresponse weighting adjustments
have been made at both the school and student level, with the aim of making the sample
of participating students as representative as possible of the entire eligible fourth-grade
public-school population. For details of the nonresponse weighting adjustment

procedures, see the Technical Report of the NAEP 1992 Trial State Assessment Program in
Reading.
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THE NATION'S TABLE 2 Profile of the Fourth-Grade
REFORT |reamp Population Assessed in Colorado
: g

1992 -

Trial $tate Assessment

f

; 1
i PUBLIC SCHOOL PARTICIPATION |
L J

Wetghted school participation rate before substitution 100%
Weighted school participation rate atfter substitution Sl A00%
Number of schools originally sampled ' 124
Number of schools not eligible 2
Number of schools in original sample participating 122
Number of substitute schools provided 4]
Number of substitute schools participating 0
Total number of participating schools . 422

PUBLIC-SCHOOL STUDENT PARTICIPATION

Weighted student participation rate after makeups - ‘5% A
Number of students selected to participate in the assessment 3,404
Number of students withdrawn from ine assessment 160
Percentage of students who were of Limited English Proficiency 2%
Percentage of students excluded from the assessment due to Limited -

English Proficiency 2%
Percentage of students who had an Individualized Education Plan 9%
Percentage of students excluded from the assessment due to Individualized

Education Plan Status 5%
Number of students to be assessed 3,040
Number of students assessed V 2,897
Overall weighted response rate 5%

Q
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REPORT
CARD
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1
PART ONE .ng?tio Asssssment

How Proficient in Reading are Fourth-Grade

Students in Colorado Public Schools?

Reading involves the interaction between a reader, a text, and a situation.'* Thus,
students’ reading comprehension is influenced by the type of material read and the specific
purposes for reading. The 1992 Trial State Assessment Program considered students’
performance in situations that involved reading different kinds of materials for different
purposes. The fourth-grade reading assessment measured two global purposes for reading
-~ reading for literary experience and reading to gain information.!> Reading for literary
experience usually involves the reading of novels, short stories, plays, and essays. In these
reading situations, the reader can determine how the author explores experiences through
the text and can consider the interplay among events, emotions, and possibilities. Reading
to gain information usually involves the reading of articles in magazines and newspapers,
chapters in a textbook, entries in encyclopedias and catalogs, and entirc books on particular
topics. These reading situations call for different orientations to text from those in reading
for literary experience because readers are specifically focused on acquiring information.
Students’ performance on each of the two purposes for reading was summarized on
separate NAEP reading scales (one for each purpose), which range from 0 to 500. In
addition, an overall reading scale, reflecting combined performance in the two purposes for
reading, was also devcloped. The overall reading scale also ranges from 0 to 500.

% Judith A. Langer, Arthur N. Applebee, Ina V.S. M s, and Mary A Foertsch. Learning 1o Read in Qur
Natlon's Schools. (Princeton, NJ: National Assessment of Educational Progress, iducational Testing
Service, 1990).

'* The eighth- and twelfth-grade national NAEP rcading assessments also measured a third purpose for reading
-- reading to perform a task.
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This part of the report contains two chapters that describe the reading proficiency of
fourth-grade public-school students in Colorado. Chapter 1 compares the overall reading
performance of the students in Colorado to students in the West region and the nation.

It also presents the students’ average proficiency for the two purposes for reading.

Chapter 2 summarizes the students’ overall reading performance, as well as performance
for each of the two reading purposes, for subpopulations defined by race/ethnicity, type of
community, parents’ education level, and gender.
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CHAPTER |

Students’ Reading Performance

Reading achievement is central to one of the goals adopted by the president and the
governors following the historic Charlottesville conference -- American students will leave
grades four, eight, and twelve having demonstrated competency in challenging subject matter
including English, mathematics, science, history, and geography, and every school in America
will ensure that all students learn to use their minds well, so they may be prepared for
responsible citizenship, further learning, and productive employment in our modern

¢ Concern about attaining the goal and, more importantly, about the reading
abilities of our nation’s students has increased recently because it appears that many
students of all ages have difficulty reading thoughtfully.}’

economy.

Reading for meaning involves a dynamic, complex interaction between and among the
reader, the text, and the context. Readers, for example, bring to the process their prior
knowledge about the topic, their reasons for reading it, their individual reading skills and
strategies, and their understanding of differences in text structures.

The texts used in the reading assessment are representative of common reading demands.
Students in grade 4 are asked to respond to literary and informational texts which differ in
structure, organization, and features. Literary texts include short stories, poems, and plays
that engage the reader in a variety of ways, not the least of which is reading for fun.
Informational texts include selections from textbooks, magazines, encyclopedias, and other
written sources whose purpose is to increase the reader’s knowledge.

1 AMERICA 2000: An Education Strategy (Washington, DC: U.S. Department of Education, 1991).

'7 Ina V.S. Mullis, John A. Dossey, Mary A. Foertsch, Lee R. Jones, and Claudia A. Genule. Trends in
Academic Progress. (Washington, DC: Natonal Center for Education Staustics, 1992); Judith A. Langer,
Arthur N. Applebee, Ina V.S, Mullis, and Mary A. Foertsch. Learning to Read in Our Nation's Schools.
(Princeton, NJ: National Assessment of Educational Progress. Educational Testing Service, 1990); Richard
C. Anderson, Elfrieda H. Hiebert, Judith A. Scott, lan A. Wilkinson. Becoming a Nation of Readers.
(Washington, DC: Nattonal Institute of Education, 1985).

36
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The context of the reading situation includes the purposes for reading that the reader might
use in building a meaning of the text. For example, in reading for literary experience,
students may want to see how the author explores or uncovers experiences, or they may
be looking for vicarious experience through the story’s characters. On the other hand, the
student’s purpose in reading informational texts may be to learn about a topic (such as the
Civil War or the oceans) or to search for specific information.

The assessment asks students to build, extend, and examine text meaning from four stances
or orientations:

Students arc asked to provide the overall or general meaning of the selection. This

Understanding  includes summaries, main points, or themes.

"peveloping an  Students arc asked to extend the ideas in the text by making inferences and
interpretation  conneclions.  This includes making connections between cause and effect,

analyzing the motives of characters, and drawing conclusions.

Personal Students arc asked to make explicit connections between the ideas in the text and
Response their own background knowledge and experiences. This includes comparing story

characters with themselves or people they .know, for example, or indicating
whether they found a passage useful or interesting.

Critical stance  Students are asked to consider how the author crafted a text. This includes

Q

ERIC
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identifying stylistic devices such as mood and tonc.

These stances are not considered hicrarchical or completely independent of each other, but
are iterative. They provide a frame for generating questions and considering student
performance at all levels. All students at all levels should be able to respond to reading
selections from all of these oricntations. What varies with students’ developmental and
achievement levels is the amount of prompting or support needed for response, the
complexity of the texts to which they can respond, and the sophistication of their answers.

As shown in Figure 2, the overall average proficiency of fourth-grade public-school
students from Colorado on the NALP reading scale was 218, This proficiency was about
the sarnc as that of students across the nation (216).'® There also was a tremendous range
in student performance as shown by the percentiles of the distribution of reading
proficiency in Colorado presented in Table 3. The lowest performing 10 percent of the
fourth graders from Colorado had proficiency levels below 175 while the top 10 percent
had proficiency levels above 257.

'S Differences reported as significant are statistically different at the 95 percent confidence level. This means
that with 95 pereent confidence there is a real difference i the average reading proficicncy between the two
populations of mterest. “About the sume™ means that ho statistically sigmificant difference was found at the
Ys pereent confidence fevel.

-
37
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FIGURE 2 Fourth-Grade Public-School Students’ 1992 | =22 {
Average Reading Proficiency Tral State Assessment
NAEP Reading Scale Average
0 *75 200 225 250 275 300 Proficiency

e Colorado
e West
- ' ' ' Nation

I'he NAEP reading scaie ranges from 0 to 50¢. The standard errors are presented in parentheses. With about
%5 percent confidence, the average reading proficiency :or each population of interest 1s within = 2 standard

errors of the estimated mean (95 percent contidence Intervai. denoted by ). 1If the confidence ntervals for
the populations do not overlap. there 1s a staustically sigmficant difference between the populations. If they do
averlap. the ditfference may or may not be statsucally significant. Statistical tests comparing the two estimates
must be conducted that use the standard error of the diiference (see Appendix A for detatls).

TABLE 3 Percentiles of Reading Proficiency
for Fourth-Grade Public-School

THE NATION'S Students .

REPORT naeg
CARD !

992 ——E{ 5th 10th 25th 50th 75th 20th 95th
1 Percentile | Percentile | Percentile | Percentile | Percentile | Percentile | Percentile

Trial State Assassmant

Colorado 161 (2.6) 175(2.6) 198 (1.3) 220(1.4) 240(1.4) 257{10) 267{1.6)
west 147 (36) 163(3.6) 189(2.0) 215(18) 239(15) 259 (1.8) 270(5.5)
Nation 162 (2.0) 168 (1.7) 193 (1.1) 218(1.4) 241(1.4) 261(1.9) 272(1.6)

I'he NALP reading scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. [t
can be said with about 95 percent confidence that. for each population of interest, the value for the enure
population i1s within = 2 standard errors of the estimate for the sample. In comparing two esumates, one must
Jse the standard error of the difference (see Appendix A for details).

BEST COPY AVAILABLE
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LEVELS OF READING ACHIEVEMENT

Average proficicncy on the NAEP scale provides an overall depiction of students’ reading
achievement: however. by itself, it does not describe what students know and arc able tu
do. nor does it evaluate student performance against a standard. This report next presents
a set of results based on applying the National Assessment Governing Board's standards
to student performance on the rcading scale.

When Congress established the National Assessment Governing Board (NAGB) in 1988
to set policy for NAEP. it charged the board with “identifving appropriate achievement
goals for each age and grade in each subject area to be tested under the National
Assessment.” (Pub.l.. 297-100. Section 3403 (a)(5)(B)(ii)). To carry out this responsibility.
NAGB contracted with American College Testing (ACT) to undertake advisory and
analytic functions that could assist the Board in forming its conclusions as to appropriate
achievement levels to be used for evaluating the 1992 reading assessment results.
Achievement levels are mappings of collective judgments about how students should
perform onto the achievement scale.'® Boundary points were developed for three
achievement levels for cach grade -- Basic. Proficient. and Advanced. Performance at the
Basic level denotes partial mastery of the knowledge and skills that are fundamental for
proficient work at the fourth-grade level. The central level. called Proficient. represents
solid academic performance at the fourth-grade level. Students reaching this level
demonstrate competency over challenging subject matter and are well prepared for the next
level of schooling. Achievement at the Advanced levei signifies superior performance in the
fourth grade.

This report follows NAGB's policy that achicvement levels should be the primary and
initial method of presenting the results of the 1992 Trial State Assessment. In this report.
these achievement levels are applied to the 1992 data. showing the proportions of students
that achieved the three achievement levels.

Definitions of the three levels of reading achicvement are given in Figure 3. EExamples of
items at the achicvement levels arc provided. The reading passage which accompanies these
items can be found in Appendix B. It should be noted that constructed-response items
occur at all levels of recading achievement.

(8 B

35
" Appendix C brietiy describes the process ol gathering eaoert judgments about Baswk. Proficient, and
Advanced pertormance -- as defined by NAGH policy -+ on each reading item, combining the various

judgments on the various items and mapping them onto the scale. and setting the scale score cutpornts for
reporuing purposes based on these levels.
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FIGURE3 | Levels of Reading Achievement at Grade 4 1992 -

Trial $tate Assessment

The following achievement-level descriptions focus on the interaction of the reader, the
text, and the context. They provide some specific examples of reading behaviors that
should be familiar to most readers of this document. The specific examples are not
inclusive; their purpose is to help clarify and differentiate what readers performing at each
achievement level should be able to do. While a number of other reading achievement
indicators exist at every level, space and efficiency preclude an exhaustive listing. It should
also be noted that the achievement levels are cumulative from Basic to Proficient to
Advanced. One level builds on the previous levels such that knowledge at the Proficient
level presumes mastery of the Basic level, and knowledge at the Advanced level presumes
mastery at both the Basic and Proficient levels.

i N 'BASIC - Fourth-grade students performing at the Basic level should demonstrate an
Y e el . understanding of the overall meaning of what they read. When reading texts
' u LEVEL : appropriate for fourth graders, they should be able to make relatively obvious

v g212)‘ ’ ' connections between the text and their own experiences.

Specifically, when reading literary text, they shouid be able to tell what the story is generally about -- providing
details to support their undersianding -- and be able to connect aspects of the stories 1o their own experiences.

When reading informational text, Basic-level fourth graders should be able to tell what the selection is gencrally
about or identify the purpose for reading it; provide details to suppert their understanding; and connect 1deas
from the text to their background knowledge and experiences.

Fourth-grade students performing at the Proficient level should be able to
| demonstrate an overall understanding of the text, providing inferential as well
2 ”‘)""‘L as hiteral information. When reading text appropriate to fourth grade, they
+ LEV,B should be able to extend the ideas in the text by making inferences, drawing
‘- (243) _' B conclusions, and making connections to their own experiences. The connection
. between the text and what the student infers should be clear.

Specifically, when reading literary text, Proficicnt-level fourth graders should be able to summarize the story,
draw conclusions about the characters or plot, and recognize relationships such as cause and cffect.

When reading informational text, Proficient-level students should be able to summarize the information and
idenufy the author’s intent or purpose. They shculd be able to draw reasonable conclusions from the texi,
recognize relationships such as cause and effect or similariies and differences, and idenufy the meaning of the
selection’s key concepts.

rourth-grade students performing at the Advanced level should be abie to

ADVANCED generalize about topics in the reading selection and demonstrate an awareness

LEVEL of how authors compose and use hterary devices. When reading text

(275) appropriate to fourth grade. they should be able to judge texts critically and, in
generai, give thorough answers that indicate careful thought.

Specifically, when reading literary text, Advanced-level students should be able to make generalizations about
the point of the story and exiend its meaning by integrating personal and other reading experiences with the
ideas suggested by the text. They should be able to idenufy literary devices such as figurative language.

When reading informational text. Advanced-level fourth praders shouid be able to explain the author’s intent by
using supporting material from the text They should be able to make enuical judgments of the text (including
its form and content) and explain their judgments clearly.

4+
THE 1992 NAEP TRIAL STATE ASSESSMENT 31




Colorado

THE NATIF3
REPORT
CARD |T P

1
b ud
|

-
"R

FIGURE 3 | Levels of Reading Achievement at Grade 4 1992

(continued) Trial State Assassment

The three items that follow werc selected to exemplify each of the three achievement levels
at grade 4. These items are all based on the story “Sybil Sounds the Alarm,” which is
shown in its entirety in Appendix B. This is an historical narrative demonstrating the
purpose “reading for literary experience.” For the multiple-choice items, the correct answer
is marked with an asterisk. For the short constructed-response item, the scoring guide is
provided. Also shown is the percent correct (conditional p-value) for the students
performing within the interval of the indicated level.

BASIC LEVEL IR ' Percent Correct for Basic Interval
Example Item - .. | Nation

Sybil’s father thought that she
A. was obedient but forgetful
*B. was courageous and a good rider
C. could lead the troops against the British
D. could easily bccome angry

PROFICIENT LEVEL Percent Correct for Proficient Interval
Example Item Nation 90 (3.0)

The information about the statue and stamp helps to show that
*A. people today recognize and respect Sybil's bravery

B. peoplc were surprised that George Washington honored her

(. the author included minor details

D. heroes are honored more now than they were then

41
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FIGURE 3 Levels of Reading Achievement at Grade 4 19921——}
(continued) Trial State Assessment
ADVANCED LEVEL Percent Correct for Advanced Interval

Example Item Nation 84 (5.5)

How does the author show the excitement and danger of Sybil's ride?

Acceptable
Acceptable answers indicate at least one of the following:
¢ that she showed how concerned Sybil's parents were about letting Sybil ride:
¢ told how Sybil felt during the ride and immediately afterward:
* told how dangerous the ride was.
For example:
* By letting you know there might be soldiers waiting to stop her:
* By using special words to make it feel dangerous:
* By using details like her mouth was dry with fear:
¢ The way she described how she acted and how she looked:
¢ There's a battle going on near her, and she had to ride off the trail because red
coats would stop her at any cost.

Unacceptable
FFor example:

* By saying she was riding a horsc.
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DESCRIBING FOURTH-GRADE STUDENTS' PERFORMANCE AT THE
ACHIEVEMENT LEVELS

Because the process of setting the levels of reading achievement centered on the descriptions
of what students should be able to do, it is important to explore whether students actually
met the expe-ctations for performance at the Basic, Proficient, and Advanced levels. To
help in this process, NCES arranged for ETS to apply a modified anchoring procedure to
the 1992 reading achievement levels. A committee of reading education experts was
assembled to review the questions and assessment results. Using their knowledge of reading
and student performance on the individual questions, the committee members were asked
to summarize student performance at each achievement level (see Appendix D for more
details on the anchoring procedure).

Placing the descriptions of how students performed at each of the levels in the context of
the expectations for achievement at each of the levels and cross-checking with the actual
question-by-question results yields some interesting findings. In general, the sets of reading
skills expected were those observed. However, in some instances, particularly for extended
response questions, even Advanced-level students had difficulty providing in-depth answers.
In some other instances, because the assessment was developed prior to the achievement
level descriptions, particular reading skills were not measured.

In the description of students’ performance beginning on the following page, each of the
three achievement levels is discussed in tum -- Basic, Proficient, then Advanced. For each
of the three levels, the operational definition is presented (reproduced from Figure 3)
followed in tum by a description of assessment performance at that achievement level
which draws on the anchoring results. These descriptions are intended to be cumulative
from Basic-level performance through Advanced. Therefore, demonstrated ability at the
Proficient level presumes Basic-level performance, and Advanced performance presumes
Proficient, as well as Basic abilities.

43
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BASIC Fourth-grade students performing at the Basic level should demonstrate an
. M""IEV‘EL understanding of the overall meaning of what they read. When reading texts
e e ’ appropriate for fourth graders, they should be able to make relatively obvious
(212) connections between the text and their own experiences.

Specifically, when reading literary text, they should be able to tell what the story is generally about -- providing
details to support their understanding -- and be able to connect aspects of the stories to their own experiences.

When reading informational text, Basic-level fourth graders should be able to teil what the selection is generally

about or identify the purpose for reading it; provide details to support their understanding; and connect ideas
from the text to their background knowledge and experiences.

Fourth-grade students at the Basic level in the 1992 NAEP reading assessment were able
to read uncomplicated narratives with understanding. The literary texts at this level
included fables and realistic fiction about familiar topics In addition, they were able to gain
information from high-interest informative texts that were structured as narratives and dealt
with relatively familiar topics, such as animals and sports.

When reading literary text, Basic-level students demonstrated a general understanding of
the stories by identifying an obvious theme or message. They answered questions about
specific parts of the stories and provided details to support their understanding of
characters’ feelings or actions. Fourth graders at the Basic level had considerable success
in answering questions about the traits and functions of characters. For example, in the
nation, 76 percent of the students within the Basic-level interval correctly answered the item
about Sybil’s father. In addition, connections to their own experiences tended to involve
aspects of characters. They could relate to the feelings of familiar characters.

When reading informational text, Basic-level fourth graders were able to search for and
locate explicit information in order to provide a summarization of part of the text. They
were able to identify situations described in text and build simple inferences based on
specific details. Although fourth-grade students were not asked directly to identify the
purpose for reading an informational text, they were able to construct their own simple
questions related to material they had read. They were only partially successful at making
connections to background knowledge or experiences when reading to gain information.

44
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Fourth-grade students performing at the Proficient level should be able to
PROFICIENT demonstrate an overall understanding of the text, providing inferential as well

LEVEL as hteral information. When reading text appropriate to fourth grade, they
’ shouid be able to extend the ideas in the text by making inferences, drawing
(243) conclusions, and making connections to their own experiences. The connection

between the text and what the student infers should be clear.

Speaifically, when reading literary text, Proficient-level fourth graders should be able to summarize the story,
draw conclusions about the characters or plot. and recognize relationships such as cause and effect.

When reading informational text, Proficient-level students should be able to summarize the information and
dentify the author's Intent or purpose. They should be able io draw reasonable conclusions from the text,

reco; 7c relauonships such as cause and cffect or similariies and differences, and identify the meaning of the
select  *'s key conceepts.

Fourtl grade students at the Proficient level were able to understand and extend the
meaning of more difficult. unfamiliar literary pieces -- those in culturally different or
historical settings. They were able also to gain information, interpret meaning, and connect
to background experiences when reading informative text that contained narrative elements
and direct quotes.

When reading literary text. Proficient-level fourth graders demonstrated an overall
understanding by constructing responses to a story as a whole, as well as considering
subtleties in aspects of stories. owever, they were unable to provide an adequate story
summary when asked to describe the major events in an historical fiction. Building on the
skills demonstrated at the Basic level related to identifying and interpreting characters’
actions and feelings, Proficient-leve! students were able to draw conclusions about
characters' actions and recognize multiple character perspectives. In addition, they could
recognize obvious cause-and-cffect relationships that were related to story events.
Fourth-grade students at this level demonstrated an ability to connect information in the
story to the author's purpose. For the example item, in the nation, 90 percent of the
students within the Proficient-level interval were able to identify the significance of the
information about the statue and the stamp in recognizing Sybil's bravery.

When reading informational text. Proficient-level fourth graders were able to identify major
idcas and make straightforward inferences that were connected clearly to the text. They
were able to recognize an author's basic organizational pattern and gencral purpose. They
could draw conclusions about keyv concepts and generalize across parts of the text.
However, when asked to describe cause-and-cffect relationships requiring a thoughtful
consideration of implicit information. they were only partially successful. Their responses
provided evidence that they could search for, locate, prioritize. and apply relevant
information.  Also. they could relate information from the sclection to their own
background experience and to inferences that were provided for them.
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. Fourth-grade students performing at the Advanced level should be able to

;.“,ADVANC].:'D generalize about topics in the reading selection and demonstrate an awareness

- 1EVEL of how authors compose and use literary devices. When reading text

('275) appropriate to fourth grade, they should be able to judge texts critically and, in
general, give thorough answers that indicate careful thought.

Specifically, when reading literary text, Advanced-level students should be able 10 make generalizations about
the point of the story and extend its meaning by mtegrating personal and other reading experiences with the
ideas suggested by the text. They should be able 1o 1denuify literary devices such as figurative language.

When reading informational text, Advanced-level fourth graders should be able to explain the author’s intent by
using supporting material from the text. They should be able to make critical judgments of the text (including
its form and content) and explain their judgments clearly.

Fourth-grade students at the Advanced level experienced success with literary and
informative texts about less familiar topics. They not only demonstrated understanding
of what they read, but also were able to extend, elaborate on, and examine the meaning
of literary and informative text.

When reading literary text, Advanced-level fourth graders were able to construct responses
to a story and generalize about topics in a reading selection by selecting relevant
information and building their own interpretations that remained consistent with the text.
In addition, they were able to provide brief summarizations across the whole story. They
demonstrated only partial ability, however, in integracng their personal experiences and
other reading with ideas suggested by the text. Fourth graders at the Advanced level were
able to understand some literary devices, such as figurative language, and could interpret
authors’ intentions. For example, in the nation, 84 percent of the fourth-grade students
within the Advanced-level interval were able to provide acceptable responses to the
question about the author’s techniques in the story about Sybil.

When reading informational text, Advanced-level students were able to provide an
explanation of the author’s techniques for presenting information. although fourth graders
were not explicitly asked to support their explanations. They did. however, use
information presented in the text to answer other questions. For example, they were able
to make critical judgments about the form and content of the text by indicating the relative
. importance of ideas and were able to gain a more thorough understanding of a particular
topic. Some Advanced-level fourth graders could develop their own ideas based on the
information presented in the passages and form more complex questions about a selection.

o 4 6
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Figure 4 provides the percentage of students at or above each achievement level, as well
as the percentage of students below the Basic level. In Colorado, 60 percent of the fourth
graders in public schools were at or above the Basic level, 22 percent were at or above the
Proficient level, and 3 percent were at or above the Advanced level. Nationwide,

57 percent of the fourth graders were at or above the Basic level, 24 percent were at or
above the Proficient level, and 4 percent were at or above the Advanced level. About the
same percentage of students in Colorado as across the nation were at or above the
Proficient level.

FIGURE 4

State
Region
Nation

State
Region
Nation

State
Region
Nation

State
Region
Nation
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Levels of Fourth-Grade Public-School
Students’ Reading Achievement

‘The standard errors are presented in parentheses. With about 95 percent confidence, the
average reading proficiency for cach population of interest is within = 2 standard errors of
the estimated mean (95 percent confidence interval, denoted by k). If the confidence
intervals for the populations do not overlap, there 1s a statistically significant difference
between the populations. 11 they do overlap, the difference may or may not be statistically
significant.  Staustical tests comparing the two estimates must be conducted that use the
standard crror of the difference (see Appendix A for details).
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Clearly, many students in Colorado fail to meet or exceed the achievement levels that
prescribe what students should know and should be able to do. Educators and
policymakers will need to look to many sources of information and opinion for
explanations of these levels of performance. Among the possible expianations, several
factors should not be overlooked. First, students may not be lemﬁng enough in school to
reach the achievement levels. In 1983, the National Commission on Excellence in
Education warned that “the educational foundations of our society are being eroded by a
rising tide of mediocrity that threatens our'very future.”?® In 1990, the President and the
Governors committed the Nation to six goals for education, the third of which called for
American students to “leave grades four, eight and twelve having demonstrated competency
in challenging subject matter.” Many political leaders of this nation have expressed
dissatisfaction with the performance of American students. These NAEP findings confirm
that a great many American students are not yet performing at high levels.

Second, some students may not be reaching the higher achievernent levels because schools
may not be teaching the elements of reading that are included on the NAEP assessment,
and because the assessment may not be covering some elements of reading included in the
school curriculum. No assessment or test can cover all the different areas of reading that
are taught in school. The content coverage of the NAEP reading assessment was set by a
consensus approach. Teachers, curriculum specialists, subject matter specialists, local
school administrators, parents, and members of the general public actively participated in
deciding what are the most important elements of reading to be included in the assessment
and for students to learn.?!

Third, the Basic, Proficient, and Advanced achievement levels reflect high performance
standards for the 1992 NAEP reading scale. The establishment of achievement levels
depends on securing a set of informed judgments of expectations for student educational
performance and on summarizing the individual ratings into collective judgments. These
expectations reflect the Board’s policy definitions, which require that students at the central,
Proficient level demonstrate “competency over challenging subject matter.” The resulting
standards are rigorous.

As measures of performance, both average proficiency scores and percentages of students
who score at or above the critical achievement levels on the NAEP scale provide a valuable
overall depiction of students’ reading achievement. In order to present a closer look at how
well students know particular areas of reading, the next section presents student
performance according to two purposes for reading.

20 \;ayonal Commission on Excellence in Education, A Nation at Risk. (Washington, DC: U.S. Department
of Education, 1983). In 1988, then-Secretary Bennett reported that the “precipitous downward shde of
previous decades has been arrested, and we have begun the Jong chmb back to reasonable standards.” (p. 1
\n American Education Making it Work. (Washington, DC: U.S. Department of Education, 1988).)

21 NAEP Reading Consensus Project. Reading Framework for the 1992 National Assessment of Educatlonal
Progress. (Washington, DC: National Assessment Governing Board, 1992).
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PERFORMANCE ACCORDING TO PURPOSE FOR READING

As previously indicated, the cognitive questions in the Trial State Assessment covered two
purposes for reading at grade 4 -- reading for literary experience and reading to gain
information. Figure S (average proficiency) and Table 4 (percentiles) provide results for
Colorado, the West region, and the nation according to each reading purpose. Students in
Colorado performed about the same as students across the nation in reading for literary
experience and to gain information.

THE NATION’S

' REPORT [reagp
FIGURE 5 Fourth-Grade Public-Schooi Students’ CARD

Average Reading Proficiency According to 1992 2
Purpose for Reading Trial State Assessment

Proficiency
State 222 ( 1.2)
Region 217 (1.7)
Nation 218 ( 1.1)
State 213 ( 1.4)
Region 208 ( 2.0)
Nation 213 (1.2)

o] 175 200 225 250 275 500

Reading Subscale Proficiency

The NAEP reading scale ranges from 0 to 500. The standard errors are presented in
parentheses. With about .95 percent confidence, the average reading proficiency for each
population of interest is within = 2 standard errors of the estimated mean (95 percent
confidence interval, denoted by #). 1f the confidence intervals for the populations do not
overlap, there is a staustically significant difference between the populations. If they do
overlap, the difference may or may not be statistically significant. Statistical tests comparing
the two estimates must be conducted that use the standard error of the difference (see
Appendix A for details).
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TABLL 4 Percentiles of Reading Proficiency

for Fourth-Grade Public-School
THE NATION'S

REPORT Students by Purpose for Reading
CARD '
—T I
= \ Sth 10th 25th 50th 75th 90th 85th
1992 Percentile | Percentile | Percentile | Percentile | Percentile | Percentile | Percentile
Trial State Assessment

Reading for

Literary

Experience
Colorado 165 (2.8) 178(25) 201(16) 224(15) 244(45) 261(1.4) 272(1.9)
West 151 (7.2) 167 (3.6) 192(3.0) 2189(2.1) 243(3.0) 284 (19) 275(18)
Nation 153 (2.6) 169(1.7) 194 (15) 220{1.3) 244{13) 265(1.4) 277(26)

Reading to Gain

information
Coioraao 153 (3.3) 168 (3.5) 192(24) 216{1.2) 237(17) 255(23) 266(2.1}
west 139 (4.2) 156 (3.0} 183(29) 211(26) 236(2.1) 257(33) 269(3.8)
Nationr 147 (1.6) 162(1.9) 188(15) 215(1.1) 239(183) 260(18) 272(1.7)

I'he N ALP reaang scaie ranges irom 0 to $00. The standard errors of the stausuics appear :n parentheses. 1t
can bue suld with about ¥3 percent contidence that. for each population of interest. the vaiue for the enure
nopulation is within 2 standard errors of the esumate for the sample. In comparing twa estimates, one must
use the standard error of ihe difference 1see Appendix A for details).
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CHAPTER 2

Reading Performance by Subpopulations

Assessment results repeatedly show differences 1 achievement for subpopulations of
dudents. s The 1992 Trial State \ssessment provides additional information about the
achicvernent of important subpopulations by reporting on the performance of various
subgroups of the student population defined by race ethnicity. type of community. parents’
cducation level, and gender.

RACE/ETHNICITY

I'he Trial State Assessment results for different racial cthnic groups can be compared when
the number of students in a racial ethnic group is sufficient in size to be reliably reported
tat least 62 students). Figure 6 (average proficiency) and Table S (percentiles) present
reading pertormance results for White. Black. Hispanic. .\sian. and American Indian
students tfrom Colorado.

Sl VN N Jobn A D ey Mams A Foertaek Doo RO Jes o and Claudia AL Genule. Trends i
foaders Proeresy cWashangion, DO Nablionat Center tor Fducation Staustics, 19921
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Colorado

'

s shown  igure 6. White students 2 Colorado demonstrated higher reading proncieney
than did Black. Hispanic. or Amencan Indian students. but about the same proficieney as
Jid Astan students.
THE NATION'S
. REPORT naep
- - . . CAR
FIGURL 6 Fourth-Grade Public-School Students Dl
3 ‘ 1] - —— "7
Average Reading Proficiency by 1992 :2‘,;\
Race/EthniCity Teial State Assessment
NAEP Reading Scale Average
0 ‘75 200 225 250 275 500 Proficiency
Colorado
" white 223 (1.19)
fraaseq 3lack 203 ( 3.4)!
bt =ispanic 203 2.0)
e foasanannng Asian 226 (8.0)
[N—— American indian 204 (43)
West
st white 22 (138)
[—— Black 188 ( 4.5)
ot Hispanic w7 (27)
PR——— Asian 215 (4.2)
' American indian (e
Nation
4 white 224 (1.4)
- 3lack 192 (1 7)
et Hispanic 200 (22)
R Asian 216 (3.7)
g American ind:an 208 (5.0

The NAFP reading scale ranges trom 0 1o 304, The standard errors are presented 1n parentheses. With aboul
9% pereent confidence. the average reading proticieney tor cach population of interest s within - I standard
srrors vl the estimated mcan -vS percent cent sence interval, denoted by HH. i the contidence intervals tor
Ine popuiations da not oseriap, there s i statsticuly sigmiticant difference between the popuiations. 11 they do
werar the difference mady or ma) ot ve s caih significant. Stausucal tests comparing the two estimates
must be conaucted that use the standard erres o1 the difference tsee Appendix A for detailss ! Interpret with
cautien e pature o e sample dees mol @ Lo aceurate determination of the vanabiliy o this statiniie

et S et @ el el enlimate fewer than =0 studenis

FaTNIRSPLAI TR RN § RN

O

P
ERIC

44 THE 1992 NABRP TRIAT STATL ASSESRMENT




Q

ERIC

Aruitoxt provided by Eic:

Colorado

LABIE S Percentiles of Reading Proficiency
THE NATION'S for Fourth-Grade Public-School
Students by Race/Ethnicity
REPORT [ragn : b
CARD |
2 = ‘: 5th 10th 25th 50th 75th 90th 95th
199 Percentile | Percentile | Percentile | Percentile | Percentile | Percentile | Percentile
Trial State Assessment
White
Coicraao 170 ({386) 184 (25) 205( 225 (1.6) 244 (1.4) 260(08) 270(25)
Wwest 160 (53] 175(30) 200(22) 224(15) 246(41.5) 264(15) 274 (4.0
Nation 166 (25) 180 (27) 203(14) 226(1.9) 247 (1.4} 266(1.7) 276(3.2)
Black
Cciorado 146 {10.6) 161 (12.8) 179(5.4) 208(6S5) 228(2.9) 242(54) 255(68)
west 422 (25.6) 138 (187} 160(6.7) 189 (5.4) 210(104) 232(6.0) 243 {11.2)
Nation 134 (2.5) 147 (3.6) 169(3.5) 184(21) 216(3.9) 236(20) 248 (3.2)
Hispanic N
Cr.craco 148 {36) 162(63) 183(25) 205(1.9) 226(26) 243(23) 252 ( 1.8)
West 137 (5.9) 152(6.8) 174(35) 198(24) 221(43) 242 (22) 253(65)
Nanon 137 (53) 151 (40) 175(26) 201(4.3) 226(35) 247 (29) 258(5.1)
Asian
Coiorago 162 (209} 181 {206} 204 {13.9) 227 (7.8) 250 (9.4) 267(8.7) 275(6.3)
West 169(9.6) 179(26) 195(4.4) 214(386) 234(7.7) 251 (8.2) 261(102)
“aron 161 (10.7) 173 (10.9) 193 {7.0) 216(44) 239(55) 256 {0.4) 287 (84)
American indian
Co.orado 146 (14.7) 158 (6.9) 178 (7.4) 207 (95) 229(3.4) 248 (8.2) 281(10.3)
WeSI ke ("‘() ‘ht ﬂ.' R 24 (ﬁ.') £ . 4 *1(" i i‘t.' * e *t" -~ ft.'
Nation 134 (24.7) 154 (10.8) 184 (84) 210 (7.7) 232(48) 2680(7.7) 281 (10.1)

[he NALP reading scaie ranges from 0 to 500.

popuwiation 1s within

a reaable estimalte tfewer than nl studentsh.

The standard errors of the stauistics appear tn parentheses. It
can oe said with about 9§ percent confidence that, for each population of interest. the value for the entire

stanaard errors ot the estimate for the sample. In comparning two esumates. one must

use the standard error of the difference tsee Appendix A for details). *** Sampie size 1s insutficient to permut

igure 7 provides the percentage of students by race cthnicity group at or above cach of

the three achievement levels and also the percentage below the Basic level. In Colorado.

about one quarter of the White students (26 percent), relatively few of the Black students
(9 percent). relatively few of the Hispanic students (10 percent. less than half of the Asian
students (33 percent). and some of the American Indian students (14 pereent) were at or
above the Proficient level. Across the nation. about one quarter of the White students
(30 percent), relatively few ot the Black students (7 percent). some of the Hi panic
students (12 percent). some of the Asian students (20 percent). and some of the American
Indian students (13 percent) were at or above the Proficient level.
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FIGURE 7 Levels of Fourth-Grade Public-School CARD !
(continued) Students’ Reading Achievement by 1992 {
Race/EthniCity Trial $tate Asspssment
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The standard errors are presented in parzntheses. With about 95 percent confidence, the
average reading proficiency for each population of interest is within : 2 standard errors of
the estimated mean (95 percent confidence interval, denoted by ++4). If the confidence
intervals for the populations do not overlap, there 15 a staustically significant difference
between the populations. If they do overlap, the difference may or may not be staustically
significant. Statistical tests comparing the two estimates must be conducted that use the
standard error of the difference (sce Appendix A for details). ! Interpret with caution -- the
nature of the sample does not allow accurate determination of the variability of this staustic.
*+% Sample size 1s insufficient to permit a reliable estimate (fewer than 62 students).
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TYPE OF COMMUNITY

Figure 8 (average proficiency) and Table 6 (percentiles) present the reading proficiency
results for fourth-grade students attending public schools in advantaged urban arcas,
disadvantaged urban areas, extreme rural areas, and areas classified as “other”. (These are
the “type of community™ groups in Colorado with student samples large enough to be
reliably reported.) The results indicate that the average reading performance of Colorado
students attending schools in advantaged urban areas was higher than that of students
attending schools in disadvantaged urban areas and about the same as that of students
attending schools in extreme rural areas or areas classified as “other”.

THE NATION’S

FIGURE 8 Fourth-Grade Public-Schoo} Students’ CARD)
Average Reading Proficiency by Type of ;0. |=2{
Community Trial State Assessment
NAEP Reading Scale Average
0 175 200 225 250 275 500 Proficiency

Colorado
Advantaged urban
Disadvantaged urban
Extreme rural
Other

West
Advantaged urban
Disadvantaged urban
Extreme rural
Other

Nation
Advantaged urban
Disadvantaged urban
Extreme rural
Other

The NAEP reading scale ranges from 0 to 500. The standard errors are presented in parentheses. With about
95 percent confidence, the average reading proficiency for cach population of interest is within £ 2 standard
errors of the esimated mean (95 percent confidence interval, denoted by ). If the confidence ntervals for
the populations do not overlap, there 1s a statistically significant difference between the populations. If they do
overlap, the difference may or may not be statistically significant. Statistical tests comparing the two estimates
must be conducted that use the standard error of the difference (sce Appendix A for details). ! Interpret with
caution -- the nature of the sample does not allow accurate determination of the variability of this statisuc.

o6
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Colorado

FABIL 6 Percentiles of Reading Proficiency
for Fourth-Grade Public-School

THE NATION'S Students by Type of Community

REPORT [nagn
CARD
-lA
1992 __—2} 5th 10th 25th S0th 75th 90th 95th
) Percentile | Percentile | Percentile | Percentile | Percentiie | Percentile { Percentile
Trial State Asssssment
Adv urban
Coloraao 168 (4.3) 184 (3.7) 206(20) 225{21) .244(2.2) 260(34) 270{ 4.6)
West 181 {5.0) 190(16.2) 203(5.2) 228{6.0) 247(3.2) 263(26) 273(52)
Nation 187 (76) 198 (8.3) 217(5.6) 240(74) 282(50) 279(6.0) 289(5.1)
Disadv. urban
Coioraao 147 (4.6) 159 (4.7) 180(29) 204 (29) 224(17) 243(35 253(5.4)
west 101 (31.5) 120 (29.8) 149(9.5) 172 {12.9) 196 (10.5) 220(82) 228 (14.6)
Nation 128 (45) 140(65) 164(6.6) 188(50) 212(3.4) 232(3.4) 243(4.3)
Extreme rural
Coloraco 167 (12.3) 178 (9.6) 200(4.4) 221(3.8) 240(38) 255i4.9) 265(3.1)
West 152 (10.0) 166 (5.1) 190(5.8) 219(8.7) 241(51) 262(63) 275(92)
Nation 157 (8.6) 171(25) 197 (5.9) 222(24) 242(23) 261(59) 272(4.1)
Otker
Coloragc 163 (2.0) 177 (21) 200(25) 222(1.4) 242(24) 258(19) 268 (3.1)
West 150 (4.3) 166(3.5) 190(2.9) 216( 20} 240(1.7) 259(1.9) 268(4.3)
Nation 156 (2.0) 171 {24) 195(1.4) 218{14) 242(17) 261(18) 271(20}

I'he NAERP reading scale ranges trom 0 to 500, T'he standard errors of the statistics appear m parentheses. [t
can be said with about 95 percent confidence that. for cach population of interest. the vaiue for the entire
population 1s within - 2 standard errors of the estimate for the sample. In compiring two estimates. ane must
use the stanaard error of the difference (see Appendix A tor detaiis).

Figure 9 presents reading performance by achievement levels. About one quarter of the
students attending schools in advantaged urban areas (26 percent), relatively few of the
students 1n disadvantaged urban arcas (10 pereenti. about one quarter of the students in
extreme rural areus (21 percentt. and about one quarter of the students i areas classified
as wother™ (23 percent) in Colorado were at or above the Protficient tevel. Across the
nation. about half of the students in advantaged urban arcas (47 percenty. relatively few
of the students in disadvantaged urban arcas (5 percentl), about one quarter of the students
in extremne rural areas (24 percent). and about one quarter of the students in areas classified

as “other™ (24 percent) were at or above the Proficient level.

8.
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FIGURE9 | Levels of Fourth-Grade Public-School -~ “AR0}—
Students’ Reading Achievement by Type of ;994 iy
Community Triat State Assassment
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FIGURE Levels of Fourth-Grade Public-School =

vontinued Students’ Reading Achievement by Type of 1992 e
Communlty Trial State Assessment

State BELOW BASIC LEVEL Percent

ACv urpan ———y 32 2.7

Z sacv. urcan e p—) 60 : 35

gxtreme rurai [E— 38 (53

Cther o s | 37 125:

Region

Adv. urban P — 35 43

Disadv. urvan T —_—————y 87 (49

Extreme ryrat " 46 154

Ciher [ s | 46 (2.3

Nation

Adv. urDdan —_——y 20 <51

Z sauv .rnhan [ — ] 75 .5

cxlreme rural [ 38 i <.

Cirer [ 2 <

o] 20 40 60 80 100
PERCENT

the standard errors are presented in parentheses.  With about 95 percent confidence. the
average reading proficiency for cach population of interest 1s within = 2 standard ¢rrors o

the estimated mean 195 percent confidence interval, denotee by k). |V the conndence
intervals for the populations do not overlap, there is a stauistically sieniticant ditference
between the populations.  [f they do overlap. the difference may or may not be statisticzils
sizniticant. Staustical tests comparing the two esumates must be conducted that use tne
standard error ot the ditference tsee Appendix A for detatisy. ' Interpret with caution -- ine
nature ol the sample does not ailow accurate determination o the vanabihty of this statistic,

PARENTS EDUCATION LEVEL

Previous NAEFP findings have shown that students whose parents are better educated tend
to have higher reading proficiency. Figure 10 (average proticiency ). Table 7 (percentiles),
and igure 11 tachievement levels) show the reading pertormance results for tourth-grade
public-school students who reported that at least one parent graduated from college, at least
one parent had some education after high school. at least one parent graduated from high
school. neither parent graduated from high school. or they did not know their parents’
education level. Note that a substantial percentage of fourth-grade students did not know
their parents” education level. .

BEST COPY AVAILABLE

ERIC

THI: 1992 NARP TRIAL SIATE ASSESSMENT 5)




O

ERIC

Aruitoxt provided by Eic:

Colorado

As shown in Figure 10, students in Colorado who reported that at least one parent
graduated from college demonstrated about the same average reading proficiency as did
students who reported that at least one parent had some education after high school, but
higher proficiency than did students who reported that at least one parent graduated from

high school, neither parent graduated from high school, or they did not know their parents’
education level.

THE NATION'S

REPORT [rcagp
FIGURE 10 | Fourth-Grade Public-School Students’ CARD] |
Average Reading Proficiency by Parents’ —\
s g 1392
Level Of Educatlon Trlal State Assessment
NAEP Reading Scale Average
0 175 200 225 250 275 500 Proficiency

Colorado
College graduate
Some after HS
HS graduate
HS non-graduate
I don't know

West
College graduate
Some after HS
HS graduate
HS non-graduate
1 don't know

Nation
. : College graduate
s . Some after HS : SIS
-t e HS graduate PR (18) -]
et o - ' HS non-graduate S YK
- . { don't know CoLN0(43)

oo

The NAEP reading scale ranges from 0 to 500. The standard errors are presented in parentheses. With about
95 percent confidence, the average reading proficiency for each population of interest 1s within : 2 standard
errars of the estimated mean (95 percent confidence interval, dencled by HH). If the confidence intervals for
the populations do not overlap, there 1s « statisucally sigmificant difference between the populations. If they do
overlap, the difference may or may not be statisuically sigmificant. Statistical tests comparing the two estimates
must be conducted that use the standard error of the difference (see Appendis A for details).
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PABEL C ‘Percentiles of Reading Proficiency
for Fourth-Grade Public-School

Students by Parents’ Level of
THE NATION'S :

Education
REPORT [rgap
CARD E_ -

-—-:ﬂ 5th | 10th 25th | soth ! 75th i ooth 95th
1992 |— '

b
Percentiie | Percentile | Percentiie l Percenttle | Percentile [ Percentile | Percentile
Trial State Assessmont | i | H

College graduate

Co.orado 172 (3.1) 186 (2.1) 208 (1.3} 227 {1.2) 246(1.7) 263(22) 274(3.4)

west 156 (6.7) 471 (32) 197 (5.0) 224 (411 247 (4.0) 266(3.5) 277({5.4)

Nat-on 160 (2.7) 175(4.0) 200({24) 227(25) 250(1.5) 268(41.3) 280(2.8)
Some after HS

Ccioradgo 171(8.2) 186(29) 207(28) 227(20) 246(4.0) 281(3.8) 270{2.2)

West 166 (10.6) 177 ({55) 203 (12.8) 225(1.9) 249(3.7) 266(59) 278(2.9)

Nal on 162(7.8) 177(8.0) 202(38) 225{(44) 246(32) 266(7.3) 277(4.9)
HS graduate

Cc.oraco 157 (3.9) 170 (2.6) 192 (4.0) 214 (1.77 232 (4.7} 251(10.4) 258( 3.4)

wes? 147 (9.7) 163 (4.8) 189 (3.4) 212(63) 238(8.2) 25519.3) 266(9.4)

Nation 151 (34) 165(1.0) 190 (2.7) 215(1.9) 236(3.0) 254 (24) 265(3.1
HS non-graduate

Cc.oraco 147 (6.1) 156(7.8) 178 (34) 204{6.8) 228(25) 247 (10.8) 258 8.8)

west 129 (24.1) 145(8.5) 169(3.7) 196(5.2) 227(6.1) 247({7.5) 254(94)

Nat:on 142 (53) 154(64) 175(8.2) 199{3.0) 222(64; 243(438) 255(9.8)
I don't know

Cc'crado 153 ¢ 167 (2.9) 190 (2.0) 212 (1.3) 232(22) 249¢(1.9) 259(3.8)

2.3}
West 144 (51) 160(4.6) 186(16) 211 (1.67 231(25) 251 (4.9) 263(4.9
“aton 148 (1.6) 163 (1.9} 188 (19) 213(1.5) 234(1.9) 253(22) 264 (3.1)

Phe NARP ~cogine scale ranges from 0 to S0, The standare errors o1 the stahstios aceear it parentheses [0
CUNDC Sale Wit atoub viopercenl conidence thal, 1OF e pepulatian of mierest. fne Viae for lhe entire
nopuiaton < weeinn - D ostandard errers of the estimate for the sampie 15 comparnns two ¢amates, one must
JS€ UNC $1ANGare errdr of The ditterence tsee Appenaix A\ ter eetanlss

Further. trom Figure 1 reading achievernent in Colorado was at or above the Proficient
leved tor 29 percent of the students who reported that at feast one parent graduated from
college. 28 percent of the students who reported that at least one parent had some
education atter high school. 135 percent of the students who reported that at least one
parent graduated from high school. 12 pereent of the students who reported that neither
parent graduated from high school. and 14 pereent of the students who reported that they
did not know their parents” education level. Across the nation. these figures were

A3 pereent of the students who reported that at least one parent graduated from college.
28 pereent of the students who reported that at least one parent had some education atter
high school. IS pereent of the students who reported that at least one parent graduated
from high «chool. 10 pereent of the students who reported that neither parent graduated
from high school. and 17 percent ot the students who reported that they did not know their
parenis” education level
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FIGURE 11
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FIGURE 11
(continued)
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Levels of Fourth-Grade Public-School CARD il

Students’ Reading Achievement by Parents’ A
. 1992 )
Level of Education Triai State Assassment

College graduate
Some after HS |-
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HS non-graduate[” ~ © 7"
| don't Know s faaite
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PERCENT
The standard errors are presented in parentheses. With about 95 percent confidence, the
average reading proficiency for each population of interest is within = 2 standard errors of
the estimated mean (95 percent confidence interval, denoted by H). If the confidence
intervals for the populations do not overlap, there is a statistically significant difference
between the populations. If they do overlap, the difference may or may not be statistically
sigmificant. Statistical tests comparing the two estimates must be conducted that use the
standard error of the difference (see Appendix A for details).
i
643
THE 1992 NAEP TRIAL STATI ASSESSMEN] 55

Percent

S3LRE B8EEI

B83a&KR

(1.7)
(3.7)
{ 3.4)
( 4.9)
{ 2.4)

{3.4)
{6.0)
(5.4)
(5.2)
(2.7)

(2.0}
{3.3)
(2.6)
{3.9)
(1.8)




Q

ERIC

Aruitoxt provided by Eic:

Colorado

GENDER

In general, NAEP .reading assessment results for males and females support numerous
studies that have revealed gender differences favoring females in reading.?® The 1992 Trial
State Assessment results for Colorado support those findings.

As shown in Figure 12, in Colorado, fourth-grade boys attending public schools had a
lower average reading proficiency than did fourth-grade girls. Compared to the national
results, girls in Colorado performed about the same as girls across the country; boys in
Colorado performed about the same as boys across the country. Table 8 provides the
percentiles for fourth-grade reading performance results by gender.

THE NATION'S

REPORT naap
CARD

FIGURE 12 | Fourth-Grade Public-School Students’ Ty
. . 1992 \
Average Reading Proficiency by Gender Triat State Assassment

NAEP Reading Scale Average

0 175 200 225 250 275 500 Proficiency

A saiasirsal

Colorado
Male
Fema.e

West R SR
Male . 208 198
Female B 14)

Nation
Mate
Female

The NAEP reading scale ranges from 0 to 500. The standard errors are presented in parentheses. With about
95 percent confidence, the average reading proficiency for each population of interest 1s within 2 standard
errors of the estimated mean (95 percent confidence interval, denoted by HH). If the confidence intervals for
the populations do not overlap, there is a statistically significant difference between the populations. If they do
overlap, the difference may or may not be statistically sigmificant. Statistical tests comparing the two estimates
must be conducted that use the standard error of the difference (see Appendix A for details). ’

23 (511a 7. Wilder and Krisun Powell, Sex Differences in Test Performgnee 4 Survey of the Literqture (New
York: College I'ntrance Examimation Board, 1989}, 6
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FABLE S Percentiles of Reading Proficiency
for Fourth-Grade Public-School

THE NATION'S Students by Gender

REPORT [ragn
CARD
=T
e
1992 |=3 \ Sth 10th 25th 50th 75th 90th 95th
Percentile | Percentiie | Percentile | Percentile | Percentiie | Percentile | Percentile
Trial State Assessment
Male
Coloraco 157 (258) 171 (14) 195(1.8) 218 (1.0) 237 (14) 254 (1.7) 264 (2.3)
West 143 (11.5) 159(7.8) 185(84) 210(3.2) 235(3.0) 256(26) 265(2.9)
Natic~ 148 (22) 163(2.2) 188(18) 214(1.3) 238(1.7) 259(21) 269(1.8)
Femate
Cotorace 166 (3.8) 179(23) 201 (2.0) 223(1.8) 243(1.4) 2680(1.4) 270(2.0)
Waest 153 (3.9) 168 (24) 184 (28) 220(25) 243(1.9) 263(27) 273(4.8)
Nauer 158 (2.7) 173 (1.9) 197 (21) 222(1.8) 244 (1.7} 284 (24) 275(3.5)

I'he N AP reading scaie ranges trom U to 300. The standard errors of the stauistics appear in rarentheses. |t
can be saia with about 9S percent coniidence that, for cach popuiation ot interest. the value tfor the entire
N

s within « 2 standard errors of the esumate for the sampie. In comparing twe estimates, one must
Jdse the <tzndard error of the aitierence see Appendix A for detausy.,

As shown in Figure 13, there was a significant difference between the percentages of males
and females in Colorado who attained the Proficient level (25 percent tor females and

19 percent for males). The percentage of fermales in Colorado who attained the Proficient
level wis about the same as the percentage of females in the nation who attained the
Proficient level (25 percent for Colorado and 26 percent for the nationy. Similarly. the
percentage of males in Colorado who attained the Proficient Ievel was about the same as
the percentage of males in the nation who attained the Proticient fevel (19 pereent tor
Colorado and 21 percent for the nation).

PERFORMANCE ACCORDING TO PURPOSE FOR READING

Iable ¥ provides @ summary of performance according to cach of the two purposes for

reading by race ethnicity, type of community, parents’ education level. and gender.

&p]
@
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FIGURE 13
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The standard errors are presented 1n parentheses. With about 95 percent confidence, the
average reading proficiency for each population of nterest 1s within = 2 standard errors of
the estimated mean (95 percent confidence interval, denoted by H#=4). If the confidence
ntervals for the populations do not overlap, there 1s a statistically sigmficant difference
between the populations. If they do overlap, the difference may or may not be statistically
sigmificant. Staustical tests comparing the two estimates must be conducted that use the
standard error of the difference (see Appendix A for details).
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Colorado

THE NATION'S PABLL 9 i Fourth-Grade Public-School
nggsg naRp Students” Average Reading
' _;.ﬂ‘, Proficiency for “Purpose for
1992 |5 Reading™ by Subpopulation
Trial State Assassment
Reading for Reading to Gain
Literary Experience Information
TOTAL Proficiency Proficiency
Colorado 222 (1.2) 213 (1.4)
west 217 (1.7) 208 ( 2.0)
Nation 218 { 1.1) 213 (1.2)
RACEIETHNICITY
White Coiorado 227 (1.2 219 (1.4)
west 225 ( 2.0 218 ( 1.9)
Nation 226 (1.3) 222 (1.8)
Black Colorago 208 ( 3.5)! 198 ( 4.8)
west 189 { 4.3) ’ 180 ( 5.1}
Nation 195 ( 1.7) 188 ( 4.9)
Hispanic Cotoraac 208 { 2.1) ! 198 ( 2.3)
west 204 ( 3.0 188 ¢ 3.1)
“:ation 205 ( 2.8) 194 ¢ 2.2)
Asian Colorado 227 ( 6.8) 223 (6.9)
West 218 ( 4.0) 211 ( 4.9)
Nation 217 ( 3.8) 213 (4.2)
American Indian Coiorado 210 ( 4.8) 198 ( 5.5)
West et (*iif) (3] (".b)
Nation 209 { 5.0 202 (5.2)
TYPE OF COMMUNITY
Advantaged urban Cotloraao 225 (2.3) 221 ( 2.2)
West 227 ( 5.0¥ 224 ( 3.7)
Nation 241 ( 4.9) 237 { 5.0
Disadvantaged urban Coloradgo 208 { 2.1} 195 { 3.3)
West 177 ( 9.6 162 (12.3)!
Nation 191 ( 2.7) 183 ( 3.1)
Extreme rural Colorado 221 ( 3.4) 215 ( 4.30
West 221 (3.2 209 ( 5.4)
Nation 222 { 2.9) 216 ( 3.4)
Other Colorado 224 (1.7) 214 1 2.2)
West 217 ( 2.3) 209 2.3)
Nation 219 ( 1.4) 214 (14)
PARENTS' EDUCATION
College graduate Colorago 229 ( 1.4) 222(1.7)
west 224 ( 3.0 1 217 ( 2.8)
Nation 226 ( 1.68) i 222 (1.7}
Some after HS Coioradgo 228 (2.7) ! 222 ¢ 2.8}
west 229 ( 3.9) 218 ( 4.2)
Nation 225 ( 2.9) 2191 2.2)
HS graduate Colorado 214 { 2.4) 209 ( 2.7)
west 216 (4.0 206 ( 4.9)
Nation 215 ( 2.1) 208 ( 2.0)
HS non-graduate Colorago 207 ( 3.8) 197 ( 3.2)
West 201 ( 6.2) 183 ( 5.0)
Nation 202 ( 3.1) 193 ( 2.7)
| don’t know Colorago 215 (1.8) 203 ( 1.9)
west 212 ( 1.6) 203 { 2.2)
Nation 212 ( 1.4) 207 ( 1.5)
GENDER
Male Colorago 218 ( 1.5) 2111 1.8)
Wwest 212 (2.7) 204 ( 3.0)
Nation 214 { 1.6} 210 ( 1.5)
Female Coloraao 2251 1.4) ! 215 ( 1.7)
‘West 222 (1.5) 212 ( 1.8)
Nation 223 (1.1) 216 ( 1.4)
The NAEP reading scaie ranges from 0 to 506 The stancara errors of the <tauistics appear in parentheses It

can be said witn about v$ percent conhdence that. tor cacn popuation & ocnterest. the vaiue for the entire
popuration 1s within * 2 standard errors of the estimate tor the sampie I» comparing tw o estimates, one must
Jse the standard error of the difference tsee Aprendin A “er detinds ' I=terprel with caution -- the nature of
the sampbie does not allew accurate determuration of tme Vanamiiyo ot ot stabstie 00 Sampie sve
Nsutlicient o permit @ reilable estimate tlewer than el stacents®
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FIGURYF 11
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Ihe standard errors are presented in parentheses.  With about Y5 percent confidence. the
AVErage rcading ;roilcieney 1or cacn pupulation of interest ts withm - 2 standard errors ot
the esumated mean (95 percent confidence interval. denoted by H-Y [ the confidence
intervais for ine populaticns de not overiap, there 1s a staustically sigmficant difference
between the peruatons. I they do overlap, the difference may or may not be stausticails
sigmificant.  Statistiead tests comparing the two esumates must be conducted that use the
standard crrer o the difference see Appendix A for detaiis .
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Colorade

CHAPTER 3

Policies and Practices Related to Reading

This chapter focuses on curricular and instructional content issues in Colorado public
schools and their relationship to students’ reading proficiency. Table 10 provides a profile
of the reading policies in the public schools with fourth grades in Colorado. Some of the
selected results obtained from teacher and school questionnaires reveal:

¢ According to the schools in Colorado, 75 percent of the fourth-grade
students were in schools where reading was identified as receiving special
emphasis. This compares with 86 percent across the country.

¢ According to their reading teachers, 17 percent of the students in Colorado
were typically taught reading in a class that was grouped by reading ability.
Ability grouping was more prevalent across the nation (34 percent).

¢ According to the schools in Colorado, 47 percent of the students were in
schools in which the fourth-grade students stay with the same teacher for
all academic subjects, 2 percent were in schools in which students have
different teachers in most or all academic subjects, and S1 percent were in
schools in which students remain with one teacher for most subjects but
may have a different teacher for one or two subjects. Across the country
these figures were 48 percent, 10 percent, and 42 percent, respectively.

¢ According to the teachers in Colorado, 48 percent of the students had
teachers who had a reading curriculum specialist available to help or advise.
Nationally, 64 percent of the students had teachers who had a reading
curriculum specialist available to help or advise.

¢ According to the schools in Colorado, 98 percent of the fourth graders
were in schools in which parents were used as aides in the classroom. This
compares with 89 percent across the country.

- 63
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Colorado

THE NATIOR'S FABLY 10 Reading Policies and Practices in
REgggg raep Colorado Fourth-Grade Public
=l Schools
—Ta
1992
Trial $tate Assessment
Colorado West Nation

Percentage Percentage Percettage
percentage ot students in bublic schoots that identified
reading as receiving special emphasis in school-wide

goals and opbjectives. Instruction. In-service training, etc. 75 { 4.6) 81 ( 5.9) 86 ( 2.8)

percentaqe of stugents in public SChools who are . . o
assigned to a reading class by their reading ability 17 { 3.4) 33{ 7.2} 34{4.1)

Percentage o' stugents N DUDIC SChOOIS WNO stay
with the same teacher for aii academic subjects 47 ( 4.9) 61(8.1) 48 ( 3.6)

percentaqe o' students ‘1 2UDHC SChOOCIS Who have
different teacners 1n most or ali academic subjects 2{ i4) 10 { 4.8) 10({ 1.9)

percentage o' students tn PuDIIC SCNOOIS Who remain
with one teacher for most subjects but may have a
different teacher for one or two subjects 51 ( 58.4) 29{8.7) 42 {3.9)

Percentage o students in public schools for which
a reading curricuium specialist is available to
help or advise 48 (3.7) 58 { 5.5) 64 {3.2)

Percentage o' students 1N DUDIIC SCNCOIS that use
parents as aides in classrooms 98 (1.1) 88 { 3.9) 89 ( 2.6)

T'he standard errars of the statistics appear in parentheses. |t can be saig with about 95 percent confidence that.
‘or cach popuiat:on of nterest. the value for the entire popu:ation 1s within = 2 standard errors of the esumate
for the sampie. In comparing (wo estimates. one must use the standard error ol the difference tsee
Appendix A ter details).

TIME FOR INSTRUCTIONAL ACTIVITIES

Studies of school effectiveness indicate that schools that are successful in teaching reading
maximize the amount of time available for student learning.**  Thus. to begin to plece
students’ reading proficiency in context. it is useful to examine the extent to which
fourth-grade students’ reading teachers in Colorado are spending their time on instructional
activities. Students teachers were asked to report on the amount of time they spent with
cach class for reading instruction on a typical day. Table 11 and Table A1l (Page 136) in
the Data Appendix-® show that:

i R.C. Anderssn, E.H thebert. J.A Scott, and 1.A.G. Wilkinson. Becoming 4 Natton of Readers The Report
of the Comminion on Reaamng. (LS. Department ol kducaton: The National Insutute of Education. 1985).

23 For evers ‘a~ic in the bodv of the report that inciudes e<timates of average proficiency, the Data Appendix
provides a corresponding table presenting the resuits 1or ine tour subpopmiations -- race ethnicity, type of
community, sarents’ educauon level, and gender.
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In Colorado. 73 percent of the fourth-grade students had reading teachers
who spent at least 60 minuies providing reading instruction cach day. By
comparison. 27 percent of the students had reading teachers who spent
45 minutes or less providing reading instruction cach day.

Across the nation. 71 percent of the fourth-grade students had reading
teachers who spent at least 60 minutes providing reading instruction cach
day. Additionally. 29 percent of the students had reading teachers who
spent 45 minutes or less providing reading instruction cach day.

In Colorado, students whosc reading teachers provided at least 60 minutes
of reading instruction had about the same reading proficiency as did
students whose teachers provided 45 minutes or less of reading instruction
cach day.

In Colorado, the results by type of community show that 69 percent of the
students attending schools in advantaged urban areas. 90 pereent of the
students in disadvantaged urban arcas. 69 percent of the students in
extremne rural arcas. and 72 percent of the students in areas classified as
“other” had teachers who spent at least 60 minutes providing reading

instruction cach day.

THE NATION'S
REPORT raep
CARD

TABLE 11

Teachers’ Reports on Time Spent
Teaching Reading

v"“,
1992 ——) .
Trial State Assessment Colorado West Nation
—
About how much time do you speng on reaaing Percentage Percentage Percentage
instruct:on on a typical day? and and and
' Proficiency Praficiency Proficiency
45 minutes or less 27 (2.1 35( 7.6} 28 { 3.2}
218 { 2.2) 216 { 5.0\ 217 { 2.3}
60 minutes 48 ( 2.9) 47 (7.2) 52 ( 3.4)
219 ( 1.8) 214 ( 3.4) 218 ( 1.9)
90 minutes or more 24 (3.0) 18 { 4.3) 19 (1.8)
216 (2.2) 211 ( 4.0) 215 ( 2.6)

The NAEP reading scale ranges from 0 to 500. I'he standard errors of the statistics appear i parentheses.
can be said with about 95 percent confidence that. for each population ot interest. the value for the enure
population 1s within = 2 standard errors of the esumate tor the sampic. I companns (W estimales. one mast

use the standard error of the difference tsee Appendix A for detals,. ' Interpret wir caution --

the sample Soes not allow accurate determination ot the variability of this stalistic.
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INSTRUCTIONAL EMPHASIS

There is no single best method for teaching and learning reading that is proven to be
successful for everyone. Rather, it is likely that a variety of approaches and programs can
produce able readers. To provide information about the major types of reading approaches
used in Colorado, fourth-grade students’ reading teachers were asked to report on the
amount of instructional emphasis they gave to six methods for teaching reading -- phonics,
integration of reading and writing, whole language, literature-based reading, reading across
the content areas, and individualized reading programs.

Table 12 provides the results for the extreme emphasis categories -- “hzavy emphasis” and
“Little or no emphasis” -- for each of the six methods. According to the reading teachers:

+ In Colorado. relatively few of the fourth-grade students (8 percent) were
being taught by teachers who placed heavy emphasis on phonics; about
three quarters (70 percent) were being taught by teachers who placed heavy
emphasis on the integration of reading and writing; and more than half
(57 percent) were being taught by teachers who placed heavy emphasis on
the whole language approach.

+ In addition, in Colorado, about three quarters of the fourth-grade students
(73 percent) were being taught by teachers who placed heavy emphasis on
literature-based reading; about half (53 percent) were being taught by
teachers who placed heavy emphasis on reading across the content areas;
and about one quarter (25 percent) were being taught by teachers who
placed heavy emphasis on individualized reading programs.

* By comparison, in Colorado, less than half of the fourth-grade students
(38 percent) were being taught by teachers who placed little or no emphasis
on phonics; relatively few (1 percent) were being taught by teachers who
placed little or no emphasis on the integration of reading and writing; and
relatively few (8 percent) were being taught by teachers who placed little
or no emphasis on the whole language approach.

o In addition, in Colorado, relatively few of the fourth-grade students
(5 percent) were being taught by teachers who placed little or no emphasis
on literature-based reading; relatively few (5 percent) were being taught by
teachers who placed little or no emphasis on reading across the content
areas; and less than half (36 percent) were being taught by teachers who
placed little or no emphasis on individualized reading programs.
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Teachers' Reports on Emphasis

REPORT naep
CARD

__.‘r

1992 1=

Given to Specific Methods for
Teaching Reading

Trial $tate Assessment
Colorado West Nation
w - Percentage Percentage Percentage
Teacher “emphasis” categories and and and
- g Proficiency Proficiency Proficiency
Phonics
Heavy emphas:s 8(1.8) 14 { 3.0) 11 {1.4)
213 (3.0} 204 { 5.7} 206 ( 2.9)
Little or no emphasis 38 (3.0 45 (6.5) 40 ( 2.4)
220 ( 2.0) 220 ( 4.9) 221(2.4)
integration of Reading and Writing .
Heavy empnhasis 70 ( 2.8) 56 { 5.0} 55 (2.7
220 ( 1.3) 218 ( 4.5) 220 ( 2.2)
Littie or no emphasis 1(0.6) 6 (3.3) 3{0.9)
Aal bl 213 ( 6.2)! 211 ( 5.4)
Whole Language
Heavy emphasis 57 (3.2) 45 (3.9) 42 ( 3.0
220 ( 1.4) 215 (4.7) 219 ( 2.6)
Little or no emphasis 8(1.8) 14 ( 2.4) 18 (1.8)
222 ( 4.2)1 211 ( 4.2) 215 ( 2.0}
Literature-based Reading
Heavy emphasis 73 { 3.5} 52 (6.0) 50 ( 3.1}
220 1.4) 217 (4.2) 220 ( 2.0)
Littie or no emphasis 5(1.6) 8(22) 11 {1.9)
217 { 4.4) 203 ( 6.6)! 208 { 3.2}
Reading Across the Content Areas ..
Heavy emphasis 63 (3.2) 583 (5.7) 48 ( 2.7)
220 ( 1.6) 215 ( 3.7) 216 ( 2.0)
Little or no emphasis 5(1.2) 10 ( 3.0 g(2.1
213 ( 5.6} 198 ( 7.5}t 214 { 4.40
Individualized Reading Programs
Heavy empnasis 25 ( 3.4) 16 ( 3.9) 11 (1.8)
220 ( 2.9) 219 ( 6.5) 216 { 3.5)
Little or no empnasis 38 ( 2.8) 50 {4.3) 54 { 2.8)
217 (1.8) 213 ( 3.1) 218 ( 1.8)

The NAEP reading scale ranges from 0 to S08. The standard errors of the statistics appear 1n parentheses. [t
can be said with about 95 percent confidence that. for each population of 1nterest, the value for the entire
population i1s within = 2 standard errors of the estimate for the sample. In comparing two estimates. one must
use the standard error of the difference (see Appendix A for details). The percentages may not total
100 percent because the “Moderate Emphasis™ category is not included. ! Interpret with caution -- the nature
of the sample does not allow accurate determination of the variabiliy of this statistic. *** Sample size 1s
insufficient to permut a reliable esumate (fewer than 62 students).
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SUMMARY

Effective teachers of reading create a literate classroom environment. They allocate an
adequate amount of time to reading and writing, sustain children’s attention, maintain a
brisk pace, and keep rates of success high.*® In Colorado, the information on curricular
and instructional content issues has revealed the following:

¢ According to the schools in Colorado, 75 percent of the fourth-grade
students were in schools where reading was identified as receiving special
emphasis. This compares with 86 percent across the country.

» According to the teachers in Colorado, 48 percent of the students had
teachers who had a reading curriculum specialist available to help or advise.
Nationally, 64 percent of the students had teachers who had a reading
curriculum specialist available to help or advise.

¢ According to the schools in Colorado, 98 percent of the students were in
schools in which parents were used as aides in the classroom. This
compares with 89 percent across the country.

e In Colorado, 73 percent of the fourth-grade students had reading teachers
who spent at least 60 minutes providing reading instruction each day. By
comparison, 27 percent of the students had reading teachers who spent
45 minutes or less providing reading instruction each day.

26 R C. Anderson. E.H. Hiebert. J.A. Scott, and 1.A.G. Wilkinson. Becoming a Nation of Readers. The Report
of the Commussion on Reading. (LS. Department of Education: The Nauional Insutute of Education, 1985).
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CHAPTER 4

How Is Reading Instruction Delivered?

Effective classroom instruction can help students become thoughtful readers.?” The
instructional activities that students engage in can also lead them to view reading in
particular ways?® and to focus on developing certain skills and strategies. To provide
information about how instruction is delivered in Colorado, fourth-grade public-school
students participating in the Trial State Assessment Program and their reading teachers
were asked to report on the use of various teaching and learning activities in their reading
classrooms.

INSTRUCTIONAL MATERIALS FOR READING

Basal reading programs are a traditional part of reading instruction in this country. They
typically include a compilation of reading passages and exercises, as well as ancillary
materials, such as workbooks and tests. These types of programs account for at least
two-thirds of all expenditures for reading instruction and are used in more than 95 percent
of all school districts through grade 6.2° However, other types of reading programs may
utilize trade books, such as story or informational books, that are not necessarily published
for the sole purpose of reading instruction. When students encounter a variety of texts,
they expand their general understanding of language, as well as their understanding of text
and its underlying structures.>® To provide information about instructional maternials used
for fourth-grade classes, students’ reading teachers were asked to report about the type of
materials that formed the core of their reading program. Table 13 and Table A13

(Page 142) in the Data Appendix provide the results. According to Colorado reading
teachers:

27 M A, Foertsch. Reading In and Out of School. (Washington, DC: National Center for Educauion Staustics,
1992).

28 1 A. Dole, G.G. Duff;, L.R. Roehler, and P.D. Pearson. “Moving From the Old to the New: Research on
Reading Comprehension Instruction,” Review of Educational Research. 61. (1991).

29 Jeanne S. Chall and James R. Squire. “The Publishing Industry and Textbooks,” in R, Barr, M. Kamil,
P. Mosenthal, and P.D. Pearson, Eds., Handbook of Reading Research, Volume I1. (New York, NY:
Longman, 1991).

.

30 A, Applebec, J. Langer, and 1. Mullis. Who Reads Best? (Princeton, NJ: National Assessment of

Q Educatonal Progress, Educational Tesung Service, 1988).
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About half of the tourth-grade public-school students in Colorado
{45 percent) had reading teachers who used both basal and trade books,
some (11 percent) had reading teachers who pnmarily used basal readers,
and less than half (37 percent) had reading teachers who primarnily used
trade books.

*  About one quarter of the students attending schools in advantaged urban
arcas (29 percent). about half of the students in disadvantaged urban areas
(49 percent)., more than half of the students in extreme rural arcas
(64 percent). and less than half of the students in areas classified as “other”
(42 percent) in Colorado had reading teachers who used both basal and
trade books.

« Reclatively few of the students attending schools in advantaged urban areas
(6 percent), some of the students in disadvantaged urban areas
(12 percent). some of the students in extreme rural areas (19 percent), and
relatively few of the studeats in arcas classified as “other” (9 percent) in
Colorado had reading teachers who primarily used basal readers.

¢ About half of the students attending schools in advantaged urban areas
(54 percent), less than half of the students in disadvantaged urban areas
(31 percenty. relatively few of the students in extreme rural areas
(9 percent). and less than half of the students in areas classified as “other”
(42 pereent) in Colorado had reading teachers who primarily used trade
books.

*  Students in Colorado whose teachers used both basal and trade books had
about the same average reading proficiency as those whose teachers
primarily used basal readers and about the same average reading proficiency
as those whose teachers primarily used trade books.

THE NATION'S TABLE 12 Teachers’ Reports.on Instructional
ngggg nasp Materials for Reading
—&
=y
—Liy
#l?l?tﬁa Assessmeont Colorado West Nation
What type of materia-s ‘orm the Porc:nt:age Porcmago p'":::’”
core of your reading program? Proficiency Profici Proficlency
Primarily basal 11 (1.8) 28 ( 4.5) 33¢( éb)
216 { 3.5) 210 ( 4.0) 214 ( 2.2)
Primarily trade books 37 (3.0) 13 ( 2.9) 13 ( 2.3)
220 ( 2.3 205 (11.6)1 224 ( 4.5)
Both basal and trade books 45 ( 3.5) 56 ( 4.7) 51 (3.8)
' 217 (1.7) 220 ( 2.8) 218 ( 1.5)
Other 8(1.8) 3(1.8) 3(14)
220 ( 3.3) e (00 200 ( 6.5)!

The NALP reading scale ranges from 0 to 500, The <landard errors of the statistics appear in parentheses. It
can be said with about YS percent confidence that, for cach population of interest, the value for the entire
population 1s within : 2 standard errors of the esimate for the sample. In comparing two estimaies, one must
use the standard error of the ditference (sec Appendix A for details). ! Interpret with caution -- the nature of
the sample does not allow accurate determination of the variabiity of this statisic.  *** Sample size 1s
insufficient to permit a rehiabie estimate tfewer than n2 students).
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INSTRUCTIONAL RESOURCES FOR READING

Teachers use of resources is obviously constrained by the availability of those resources.
Thus. the assessed students’ teachers were asked abou: the extent to which they were able
to obtain all of the instructional materials and other resources they needed. From

Table 14 and Table Ald (Page 144) in the Data Appendix:

* In Colorado. 13 percent of the fourth-grade students had reading teachers
who reported getting all of the resources they needed, while 35 percent of
the students were taught by teachers who got only some or none of the
resources they needed. Across the nation, these figures were 11 percent
and 39 percent, respectively.

* In Colorado. 23 percent of the students attending schools in advantaged
urban arcas. 8 percent of the students in disadvantaged urban areas.
13 percent of the students in extreme rural areas. and 11 percent of the
students in areas classified as “other” had reading teachers who got ail of
the resources they needed.

* By comparison. 24 percent of the students attending schools in advantaged
urban areas, 35 percent of the students in disadvantaged urban areas,
37 percent of the students in extreme rural arcas. and 33 percent of the
students in areas classified as “‘other” in Colorado were in classrooms where
only some or no resources were avatlable.

*  Students in Colorado whose teachers got all of the resources they needed
had higher average reading proficiency than those whose teachers got only
some or none of the resources they needed.

THE NATION'S TABLE 14 Teachers’ Reports on the
"EE’EE,} naep Availability of Resources
1992 ——%\’
Trlal State Assessment Colorado West Nation
Which of the foilowing statements 1s tru¢
about how weil your school system Percentage Percentage Percontage
supplies you with the instructional and and and
materials and other resources you need to Proficisncy Proficiency Proficiency
teach your class?
| get all the resources | need. 2;3 % 3‘1‘) o gsgg;’ 211 ?;.7)
4 (2.4) 19 (6 21 ( 3.4)
| get most of the resources | need. 52 % 2.9; 51 E g.?) 51(2.9)
219(1.8 215 ( 2.5) 219 (1.8)
| get some or none of the resources | need. 35 ( 3.2; 411? { gg; 39(3.5)
214 (1.6 211 (2. 214 (1.7)

The NAEP reading scale ranges from 0 to 500. The standard errors of the stauistics appear in parentheses. [t
can be said with about 95 percent confidence that. for cach population of interest, the value for the entire
population ts within : 2 standard errors of the esimate for the sampie. In comparing two esimates, one must
use the standard error of the difference (sce Appendix A for details). ! Interpret with caution -+ the nature of
the sample does not allow accurate determination of the vanabilny of this statistic.
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Teachers were also asked about their use of specific types of resources that can be used to
add depth and variety to the ieading program. As indicated in Table 15:

* In Colorado, 2 percent of the fourth-grade students had reading teachers
who used children’s newspapers and/or magazines almost every day;
3 percent of the students had reading teachers who used reading kits almost
every day; 1 percent had reading teachers who used computer software for
reading instruction almost every day; 63 percent had reading teachers who
used a variety of books almost every day; and, finally, 33 percent had
teachers who used materials from other subject areas almost every day.

* By comparison, in Colorado, 32 percent of the fourth-grade students had
reading teachers who never or hardly ever used children's newspapers
and/or magazines; 67 percent of the students had reading teachers who
never or hardly ever used reading kits; 59 percent had reading teachers who
never or hardly ever used computer software for reading instruction;
4 percent had reading teachers who never or hardly ever used a variety of

books; and 7 percent had teachers who never or hardly ever used materials
from other subject areas.
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TABLE 15

Teachers’ Reports on Resources for
Reading Instruction

1.
—Ray
'3{'3?3. Assessment Colorado West Nation
How often co you use the foilowing Percentage Percsntage Percentage
resources to teach reading? and and and
— Proficiency Proficiancy Proficiency
Children’s newspapers and/or magazines
Almost every day 2(0.8) 1(04) 1(04)
(oo (ﬁ.l) e («4) e («a)
Once or twice a week 25 { 3.1) 29 ( 5.3) 31 (3.4)
218 { 2.6) 218 ( 8.1}t 219 ( 2.3)
Once or twice a month 42 {2.7) 34 (3.5) 32 ( 2.4)
- 247 ( 2.0) 216 ( 3.7) 214 ( 2.0)
Never or nardly ever 32 (34) 37 { 5.8) 36 ( 2.6)
221 { 1.8) 213 ( 3.6) 219 ( 2.2)
Reading kits
Almost every cday 3(1.1) 5(1.7 7(1.3)
209 ( 5.3)! 187 ( 5.6} 208 ( 4.0)
Once or twice a week 14 ( 2.5) 15 ( 3.6) 15 ( 2.2}
218 { 2.6) 213 ( 7.7} 213 (3.2)
Once or twice a month 17 ( 2.4) 17 (3.9) 20 ( 24)
216 { 3.4) 220 ( 5.2)! 215 ( 2.3)
Never or hard\y ever 67 (3.2) 83 ( 5.4) 58 ( 3.2)
219 (1.4) 216 ( 4.1) 219 {2.2)
Computer software for reading instruction
Aimost every cay 1(05) 2(1.0) 4(1.1)
the (l"t) thy (IO.Q) 213 ( 4.1)!
Once or twice a week 14 ( 2.4) 18 ( 5.5) 21 (2.7)
213 ( 34) 214 ( 7.9)I 213 (2.8)
Once or twice a month 26 (2.8) 24 (5.1) 23 (2.7}
218 ( 1.6) 209 ( 3.6)! 217 (2.7)
Never or hardly ever 59 { 3.5) 56 (7.8) 52 (3.8)
220 (1.7) 217 (3.0 219 (1.9}
A variety of books (e.g., novels. collections
of poetry, nonfiction)
Atmost every cay 63(3.7) 40 { 4.9) 43 { 3.6)
220 ( 1.5) 215 (4.4) 220 ( 2.4)
Once or twice a week 21 { 3.1) 27 ( 3.8) 22 (2.4)
217 ( 2.3) 215 ( 5.2) 214 ( 2.5)
Once or twice a month 12 ( 2.2) 22 (5.9) 26 ( 3.0
212 ( 3.8) 218 (3.2} 217 (2.3)
Never or harcly ever 4(1.3) 12 ( 3.8) 9(1.5)
218 { 5.3}t 202 ( 5.5)! 210 ( 3.4)
Materials from other subject areas
Almost every day 33(3.2) 30 (4.9) 26 { 2.8)
219 (1.7) 213 ( 4.9) 217 (2.9)
Once or twice a week 38 ( 2.9) 25 ( 5.6) 30 ( 3.0
220 ( 2.0) 218 (5.7} 221 ( 2.3)
Once or twice a month 21 (2.9) 28 { 4.6) 30( 2.95)
216 { 2.2) 214 ( 5.7) 214 ( 2.1)
Never or naraly ever 7(17) 17 (4.2} 14 { 2.3)
212 ( 5.3) 211 ( a.2) 218 { 3.3)

The NAEP reading scale ranges from 0 10 500. The standard errors of the statisucs appear in parentheses, It
can be said with abeut °§ percent confidence that, for each population of interest. the value for the entire
population is within @ 2 standard errors ol the esumate for the sample. ITncompaning (W ostimates, ene M.t
use the standard «iror of the difference {sce Appendix A for detals) ! Interpret with caution -- the nature of
the sample does not allow accurate determination of the variabihty of this staustic.  *** Sample size 18
insufficient to permit a rehable estimate (fewer than 62 students).
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EMPHASIS ON ASPECTS OF READING

Expert readers use rapid decoding, large vocabularies, phonemic awareness, knowledge
about text features, and a variety of strategies to aid comprehension and memory.3! To
examnine the aspects of reading being emphasized in fourth-grade reading classrooms in
Colorado, public-school students’ reading teachers were asked to report on the amount of
instructional time they devoted to five different aspects of reading: decoding skills, oral
reading, vocabulary, comprehension/interpretation, and reading strategies. As shown in
Table 16, according to their reading teachers:

¢ In Colorado, some of the fourth-grade students (14 percent) had reading
teachers who devoted almost all of their instructional time in reading to
teaching decoding skills; about one quarter of the students (26 percent) had
reading teachers who devoted almost all of their instructional time in
reading to oral reading; less than half (39 percent) had reading teachers
who devoted almost all of their instructional time in reading to teaching
vocabulary; more than half (68 percent) had reading teachers who devoted
almost all of their instructional time in reading to
comprehension/interpretation; and finally, less than half (39 percent) had
teachers who devoted almost all of their instructional time in reading to
reading strategies. -

* By comparison, in Colorado, some of the fourth-grade students
(16 percent) had reading teachers who never or hardly ever devoted any
instructional tuime to teaching decoding skills; relatively few of the students
(8 percent) had reading teachers who never or hardly ever devoted
instructional time to oral reading; none (0 percent) had reading teachers
who never or hardly ever devoted their instructional time to teaching
vocabulary; none (0 percent) had reading teachers who never or hardly
ever devoted their time to comprehension/interpretation; and relatively few
{1 percent) had teachers who never or hardly ever devoted their
instructional time to reading strategies.

31 1. Baker and A.l.. Brown. “Mectacogniuve Skills and Reading,” in P.D. Pearson, M. Kamil, R. Barr, and
P. Mosenthal, Eds., Handbook of Reading Research ( Vol. I). (Whine Plains, NY: Longman, 1984).;
R.C. Anderson, E.H. Hiebert. J.A. Scott, and }.A.G. Wilkinson. Becoming a Nailon of Readers. The Report
of the Commission on Reading. {U.S. Department of Education: The National Institute of Education, 1985).;
J.A. Dole, G.G. Duffy, L.R. Roehler, and P.DD. Pearson. "Moving From the Old to the New: Research on
Reading Comprehenston Instruction,” Review of Educational Research. 61. {1991).
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THE NATION'S TABLE 16 Teachers’ Reports on Emphasis on
REPORT [nasp Aspects of Reading
—T
june
1992 |—— .
Tral State Assessment Colorado West Nation
How much of your instructional Pearcentage Percentage Percentage
time in reading do you cevote to and and and
each of the foliowing? Proficiency Proficiency Proficiency
Decoding skilis
Aimost all of the ime 14(22) 10 ( 3.0) 15 (1.7)
216 ( 3.7) 194 { 5.2)! 207 ( 2.7)
2ome of the time 711{3.5) 89 (5.7) 88 { 2.5}
218 (1.2) 215 ( 3.6) 218 { 1.4)
“.ever or hardiy ever 16 ( 2.4) 21( 5.3) 15(2.)
220 { 2.5) 221 ( 5.5)1 221 {3.2)
Orai reading
A most all of the t*me 28 ( 2.8) 26( 4.4) 24 (2.2)
214 ( 2.1) 204 { 5.3)! 211 ( 2.5)
some of the time | 87 ( 3.1) 63 { 4.8) 70 ( 2.3)
220( 1.5) 217 { 3.3) 219 { 1.4)
Never or hardly ever 8 (1.8} 12 ( 3.5) 7(1.4)
222 ( 4.3} 223 ( 6.4)1 226 ( 5.4
Vocabulary
Aimost ali of the 'me 39(2.7) 37 ( 4.6) 32 (2.8)
217 ( 1.9) 210(3.7) 214 {1.7)
Some of the time B1{27) 62 ( 4.2) 53 ( 2.8)
218 (1.5 217 ( 3.5) 220( 1.8)
“.ever or hardiv ever 0(0.3) 2(1.86) 2{0.8)
Ea X (.A"ﬂ) (2 ad (ﬂ‘t) Fx2 (H‘A\
Comprehension / interpretation
A.most all of the tme 88 ( 3.3} 68 ( 4.5) 70 ( 2.4)
218 ( 1.5) 214 ( 3.0) 218 ( 1.7)
Some of the time 32 ( 3.3) 32 ( 4.5) 30 (2.4)
) 218 (1.8) 215( 4.6) 216 ( 1.9)
‘.ever or nargly ever 0 0.9) 0 (0.0} 0 (0.0
La sl ("") Laad (ﬁ") e (“.ﬁ)

Reading strategies
Atmost ail of the :me

Zome of the time

Never or hardiy ever

38 ( 3.0)
218 ( 2.0
60 { 2.9)
218 ( 1.4)

1{0.6)

A "Q-‘A‘

36 ( 5.9)
213 (5.4}
62 ( 5.8)
216 (3.7

1 (04)

[y 13 (10‘0)

40(2.2)
218 ( 2.2)
58 (2.3)
217 (1.8)
2{08)
218 ( 9.7)1

The NAEP reading scale ranges from 0 to 500. The standard errors of the staustics appear in parentheses. It

cam he osad with abogt 98 percent contidence that, for each population of interest. the value for the enure

Seralation owiin - 2 standard errors ot the estimate 1or the sampie. In comparing 1wo estimates, one must
ase the standard error of the difference (see Appendix A for details). ! Interpret with caution -- the nature of

the sample does not allow accurate determunation of the vamability of this statistic

nsatficient to permit @ rehable esumate (fewer than 62 students).
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INSTRUCTIONAL ACTIVITIES

Teachers can nurture students’ reading comprehension ability by providing instructional
activities that prepare students for a wide variety of specific reading tasks.?? These
activities support students’ understanding of the text being read and model the ways in
which students can control the process of building meaning when reading on their

own.** To provide information about the instructional activities in which fourth-grade
public-school students are engaged, the students participating in the Trial State Assessment
Program and their reading teachers were asked to report on the frequency with which the
teachers asked the students to do a variety of activities. The students’ and teachers’
responses are presented in the three following sections -- workbooks, workshéets, and
writing; discussions and group activities; and time to read.

WORKBOOKS, WORKSHEETS, AND WRITING

Children spend considerably more time completing workbook assignments than they do
receiving instruction from their teachers.>* However, analyses of workbook activities
reveal that many of these activities require only a perfunctory level of reading.?® Few
workbook activities require students to do any extended writing. However, opportunities
to write have been found to contribute to knowledge of how written and oral language are

related, and to growth in phonics, spelling, vocabulary development, and reading
comprehension.?®

To examine the use of workbooks, worksheets, and the reading/writing connection,
students and their reading teachers were asked about the frequency with which teachers
asked students to work in a reading workbook or on a worksheet, to write about something

they had read, or to write in a log or journal about what they had read. Table 17 provides
these results.

3?8 G. Paris. “Teaching Children to Guide Their Reading and Learning,” in Taffy E. Raphael, Ed., The
Contexts of School-Based Literacy. (New York, NY: Random House, 1984). pp. 115-130.

23 M A. Foertsch. Reading In and Qut of School. (Washington, DC: National Center for Education Statstcs,
1992).

3 R.C. Anderson, E.H. Hiebert, J.A. Scott, and I.A.G. Wilkinson. Becoming a Nation of Readers: The Report
of the Commission on Reading. (U.S. Department of Educauon: The Nauonal Insutute of Education, 1985).

3% ). Osborn. “The Purposes, Uses, and Contents of Workbooks and Some Guidelines for Publishers,” in
R.C. Anderson, J. Osborn, and R.J. Tierney (Eds.), Learning to Read in American Schools: Basal Readers
and Content Texts. (Hillsdale, NJ: Erlbaum, 1984). ). Osborn. “Workbooks: Counung, Matching, and
Judging, in J. Osborn, P.T. Wilson, and R.C. Anderson (Eds.), Reading Education: Foundations for a

Literate America. (Lexington, MA: Lexington Books, 1985).

3% R.J. Tierney and M. Leys. “What 1s the Value of Connecting Reading and Writing?” in B. Peterson, Ed.,
Convergences Essays on Reading, Wrlting, and Literacy. (Urbana, L. National Council of Teachers of
English, 1986).

82

76 THE 1992 NAEP TRIAL STATE ASSESSMENT




Colorado

According to the fourth-grade students:

o Less than half of the fourth-grade students in Colorado (43 percent) were
asked to work in a reading workbook or on a worksheet almost every day
while about one quarter (28 percent) were asked to work in a reading
workbook or on a worksheet less than weekly.

o In Colorado, 25 percent of the students were asked to write about
something they have read almost every day; 40 percent were asked to do
this less than weekly.

+  About one quarter of the students in Colorado (26 percent) were asked to
write in a log or journal about what they have read almost every day; about
half (51 percent) were given time to do this activity less than weekly.

And, according to their reading teachers:

+ Relatively few of the fourth-grade students in Colorado (10 percent) were
asked to work in a reading workbook or on a worksheet almost every day
while about half (48 percent) were asked to do these activities less than
weekly.

s In Colorado, 39 percent of the students were asked to write about
something they have read almost every day; 9 percent were asked to write
about something they have read less than weekly.

+ Less than half of the students in Colorado (31 percent) were asked to write
in a log or journal about what they have read almost cvery day; about one

quarter (30 percent) were given time to write in a log or journal less than
weekly.
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THE NATION'S TABLE 17 Teachers’ and Students’ Reports on
REFORT Inaap Workbooks, Worksheets, and
e Y Writing
j—r 7Y
1992 |——*
Trlal State Asssssment
- Colorado West Nation
Teacher Student Teacher Student Teacher Student
How often do you (does Percentage Percentage Percentage
your teacher} do each and and arwd
of the following as a Proficiency Proficiency Proficiency
part of reading ’
instruction?
Ask students to work in a
reading workbook or on a
worksheet
Aimost every cay 10(21) 43(1.4) 28 (4.1} 45(1.9) 31(27) 50{1.6)
219 (340 218{1.4) (| 206(4.2) 216 (1.9) || 214 (1.9) 218 (1.1)
A: teas: crice a weer 42({36) 29(1.1} 50¢(4.0) 31 (1.7) 48 (3.4) 28(1.0)
217 (21) 219 (1.7} || 217 (3.8) 215 (3.1) || 217 (1.8) 218( 1.8)
Less ran weekly 48 (3.6) 28{1.3) 22(a1) 24 (1.1} 22(28) 21(1.1)
220(19) 215{1.8) |} 217 (6.9)l 208 [ 2.5} || 222 ( 34} 212(1.8)
Ask students to write about
something they have read
Aimost every day '39(29) 25(1.3) 20(28) 23(17) 25(1.8) 23(0.8)
219 (1.8) 218(1.8) ]| 217 ( 5.2) 206 (2.5) [| 221 (2.8) 211 (1.8)
At 1east crce a week 51(29) 35(11)§| 45(4.0) 34 (1.7)|| 49(28) 34(1.0)
219(15) 219(1.5) (| 213(3.4) 216 (2.2}, 217 (1.8) 218 (1.3)
_ess i an weerly 9(19) 40(1.5) 26 (3.8) 43 (24) 26 (2.5) 43(1.2)
294 (450 218 (1.5) || 214 ( 4.4) 217 {2.3) || 214 (2.8) 219(1.2)
Ask students to write in a
log or journal about what they
have read
Almcst every gay 31(32) 26(1.8) 19(3.1) 19(2.5) 21 (23) 21(1.5)
221 (24) 218(16)]|216(6.8) 207 (3.1) ] 219(3.1) 213(21)
Al .east orce a weer 38 (3.0 23(12) 20(3.9) 23(1.6) 31 (23] 22(1.0)
218 { 1.4) 214 (1.9} ]| 217 (4.8) 210(2.8) || 219{2.0) 214 (2.1)
Less tman weekly 30(27) 51(2.0 52{3.4) 58{27) 48 (2.8) 57(1.6)
216 (2.2) 221{1.3)]}212(3.4) 220(1.8)[1 218(1.9) 220(1.2)

he NALP reading scale ranges from 0 to S00. Fhe standara efrors of the stauistics appear in parentheses. {1
can be said with about 95 percent confidence that. for cach population of interest. the value for the enure

5

population is within = 2 standard errors of the estimate tor the sample. In comparing two esumates, one must
use the standard error of the difference (see Appendix A for detalls). ! Interpret with-caution -- the nature of
the sampie does not allow accurate determination of the sanabiity of this staustic.
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DISCUSSION AND GROUP ACTIVITIES

Discussion-related activities are an important part of classroom learning, because they
provide opportunities for students to ask questions about things they do not understand
or want to know more about. A lack of emphasis on group work or the sharing of different
interpretations limits opportunities students kave for discovering that their reactions or
interpretations may not be the only ones justified by the text.>?

To examine the prevalence of discussion-related activities, students and their readifig
teachers were asked about how frequently the students were asked to discuss new or
difficult vocabulary, to talk with each other about what they have read, or to do a group
activity or project about what they have read. As shown in Table 18:

According to the fourth-grade students:

o About one quarter of the fourth-grade students in Colorado (27 percent)
were asked to discuss new or difficult vocabulary almost every day while
less than half (33 percent) were asked to do this activity less than weekly.

¢ In Colorado, 17 percent of the students were asked to talk with each other
about what they have read almost every day; 52 percent were asked to do
this less than weekly.

o  Some of the students in Colorado (12 percent) were asked to do a group
activity or project about what they have read almost every day; more than
half (62 percent) were given time to do this activity less than weekly.

And, according to their reading teachers:

e More than half of the fourth-grade students in Colorado (57 percent) were
asked to discuss new or difficult vocabulary almost every day while
relatively few (4 percent) were asked to do this activity less than weekly.

¢ In Colorado, 39 percent of the students were asked to talk with each other
about what they have read almost every day; 11 percent were asked to do
this less than weekly.

o+ Relatively few of the students in Colorado (6 percent) were asked to do a
group activity or project about what they have read almost every day; more
than half (67 percent) were given time to do this activity less than weekly.

37 J. Moffett and B. Wagner. “Student Centered Reading Acuvities,” English Journal, 80. 1991,
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THE NATION'S TABLE 18 Teachers’ and Students’ Reports on
REEES; naep the Frequency of Discussion and
=51 Group Activities
1992 ——

Trial State Assessment
- Colorado West Nation

Teacher Student Teacher Student Teacher Student

How often do you (does Percentage Percentage Percentage
your teacher; do each and and and

of the folicwing as a Proficiency Proficiency Proficlency
part of reading

instruction?

Discuss new or difficult

vocabulary
Almosl every cay 57 (28) 27{1.2) 54 (43} 30(1.9) 43(24) 31(09)
218 (1.7) 219(1.6) (] 211(3.2) 213 (1.9) 215(1.8) 218{ 1.5)
At least once a week 39(27) 40(1.1) 47 (37) 38(1.7) 49 (23) 89(1.0)
218 (1.8) 220 1.3) ]| 218 (4.5) 219(23) ] 219(1.9) 221(1.3)
Less than weekly 4{1.2) 33(1.1) 2{(12) 32(12) 2(08) 30(0.8)
) 224 { 3.6)! 214 (1.5} e (vev) 207 (25) (] 219 (7.8) 210 (1.3}
Ask students to talk to each
other about what they have read
Almost every day 39{32) 17 (0.38) 3B{58) 18(1.5) 32(286) 17{08)
219 (2.1) 214 (2.0) || 212 (4.3} 205(3.9) || 218 ¢ 2.3) 208 (2.0
At least once a week 48 (3.3) 31(1.0) 48 (59) 28(0.9) 49 (3.0) 28(0.7)
217 (1.5; 218(1.5)]|| 216 (3.3) 214 (2.6) || 220 { 1.8) 216 ( 1.8)
Less than weexly - 11 (16) 52(1.2) 17 (38) 54(1.5) 19(2.7) 55(09)

220 (3.0) 219{1.1)]| 215(7.0) 217 (21} || 214 (3.0) 218 (1.3)

Ask students to do a group
activity or project about what
they have read

Almost every cay 6(15) 12{0.7) 4{14) 12(1.0) 2(08) 12(0.5)
220 (9.4} 208 ( 24) s (00¢) 497 (3.3) | 221 (4.6 200 (2.3)
Al least once a week 27 (28) 25{(1.1) 17 (4.3) 25(1.6) 21(24) 24(07)
219 (1.8) 214 (1.7) || 217 ( 5.8)! 210{ 2.6} |} 219 (24) 213(1.7)
Less than weerly 67 (3.0} 62(1.3) 80(4.4) 63(1.9) 76 {25) 64(0.8)
218 (1.4) 223 (1131|213 (2.5) 218 (1.6 || 217 (1.5) 221 { 1.0}

The NAFD reading scale ranges trom 0 to 500, The siandard errors of the slalistics appear in parentheses. It
can be said with about 95 percent confidence that, for each population of interest. the value for the enurce
population 1s within = 2 standard errors of the estmate for the sample. In comparing two estimates. one must
use the standard error of the difference (sce Appendix A for detailsy. ! Interpret with caution -- the nature of
the sampic does nol allow accurate determination of the varniability of this stausuc. *¢* Sample size 1s
insufficient to permit a rehiable estimate tfewer than 62 students).
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Colorado

TIME TO READ

Independent reading is probably a major source of reading fluency. In contrast to
completing workbook pages or computer drills, the reading of books provides practice in
the whole act of reading. However, the amount of time children spend reading in the
average classroom, as well as the number of pages read for school and homework, has been
found to be negligible.>®

Both the fourth-grade students and their reading teachers were questioned about the
frequency with which the teachers asked the students to read aloud or read silently, or gave
the students time to read books of their own choosing. Table 19 provides this information.

According to the fourth-grade students:

e In Colorado, 37 percent of the students were asked to read aloud almost
every day, while 33 percent were asked to read aloud less than weekly.

¢ About three quarters of the fourth-grade students in Colorado (73 percent)
were asked to read silently almost every day; relatively few (10 percent)
were asked to read silently less than weekly.

. Mc}r_e than half of the students in Colorado (57 percent) wer~ given time
to read books of their own choosing almost every day; some 16 percent)
were given time to read books they had chosen less than weekly.

And, according to their reading teachers:

s In Colorado, 38 percent of the students were asked to read aloud almost
every day, while 14 percent were asked to read aloud less than weekly.

¢ Many of the fourth-grade students in Colorado (82 percent) were asked to
read silently almost every day; relatively few (2 percent) were asked to read
silently less than weekly.

s About three quarters of the students in Colorado (77 percent) were given
time to read books of their own choosing almost every day; relatively few

(6 percent) were given time to read books they had chosen less than
weekly.

38 R.C. Andersoa, E.H. Hiebert, J.A. Scott, and 1.A.G. Wilkinson. Becoming a Nation of Readers: The Report
of the Commission on Reading. (U.S. Department of Education: The National Institute of Education, 1985).
M.A. Foertsch. Reading In and Out of School. (Washington, DC: National Center for Education Statistics,

1992).
8 ‘
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THE NATION'S FABLE 19 Teachers™ and Students’ Reports on
nggsg naep the Frequency of Reading in Class
0%
Iy
1992 |/} Colorado West Nation

Trial State Assessment

Teacher Student Teacher Student Teacher Student

]
!
How often do you (does Percentage Percentage | Percentage
your teachert do each and and and
of the following as a Proficiency Preficiency Proficiency
part of reading
.nstruction?

Ask students to read aloud

Aimost every day 38(28) 37(1.5) 47 (58) 45(1.8) 47 (29 46 (1.3)
216 ( 1.7) 218 (151 || 208 (4.4) 215{2.1) | 213 ({1.5) 217 (1.2)
A! teast once a week 48 (3.0} 30 (1.0) 42 4.7V 23(11 45(25) 27 (1.0)
298 016) 221 (1.5){] 219(3.8) 215(238) || 224 { 1.8) 220( 1.8)
-ess than weekly 14(21; 33{(1.5 11(44) 206151 8(1.7) 27(1.0)

225(3.1) 218 (1.5} {1 222 ( 5.7y 213 (321 || 224 ( 4.2)0 214 ( 1.6)
Ask students to read silently

A mos? every day 82(286) 73{(12) 73(59) 69(1.7) 75(23) 67{(1.1)
219(1.3) 223 (1.1)]1216(2.9) 221 (18| 219 1.8} 222(1.3)
At :east once a weer 16(24) 18 (1.1) 24 (51) 20 (1.5) 231021) 22(0%
214 (3.6) 215(2.0){] 210 ( S4) 210(3.2) {] 21323} 214 (1.6}
eSS than weekly 2(08) 10(05) 4(18) 12(0.7) 2(05) 11{(06!

) 194 ( 2.9) tee (") 186 (3.7) | 208 (58) 193 (2.1}
Give students time to read books
they have chosen for themselves

A'most every day 77(286) S7T(1.5) 88 (5.4) 55(1.8) 68 (2.7) 55(1.5)
219 (1.4) 224 (120 || 217 (1 2.9) 222 (1.8 {| 220 ( 1.7) 223 ( 1.3)
Al .east orice a week 17 (2.2) 27112} 27047y 28(1.3) 25(23) 27(11)
214 (2.6) 216116111 208 ( 53} 212 (3.7} |] 213 ( 2.2y 215(1.7)
-£5s than weekly 6(17) 16(1.0) 4{08) 18(11 8(12) 18({0.8)

219 (4.9) 204 (2.3) Y 198 (3.03 | 207 (S.1) 203 (1.4)

Fhe NARP reading scale ranges from 0 to S00. The standard ¢errors ot the statisics appear in pareniheses. |
<t mesind with about ¥S pereent contdence that. for cach popuiatien af urlerest the voeae 00 ine entere
sopwation s within @ 2 siandard errors of the estimate tor the sampie. In comuring 18 o estimates, one mss
sotne standard error ol the differeece see Appendix A for detalss 0 Interpret wath catbion -~ ‘b natete -
: wie does not ailow accurate Seerpunation ol the sanability o ths <latistic. **7 Samptie o o
Ceurtivient o permit a reilable estintate tewer than o students!

READING AND USE OF LIBRARIES

Analysis of schools that have been successtul in promoting independent reading suggest
that onc of the keys is ready access 10 books. '™ Tibranes can be 4 major resource 1in
Jevelopg dudents reading abilities beeause students can use thern as quiet places to reed
as well as to cheek out books and to obtain reference information. Thus. to examine
ibrary use. students’ reading teachers were asked about the frequeney with which they sent
or took their reading classes to the hibrary and assigned students to read a book from the
itbrary -

"R O Anderson. BT Hhehert, ] A Santt, and 1A G Walkinson oo 0 Nai w0 Keaders The Re: oo
P Coepgeer o Redding LS Department o Bdacation The Natwne Toors e bdiigion s
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Colorado

able 20 and Table A20 (Page 150 in the Data Appendix provide the results from teachers
reports about the trequency of sending tourth-grade students to the library:

¢ Almost all of the students in Colorado (92 percent) had reading teachers
who sent or took the class to the library at least once a week: relatively few
(2 percent) had reading teachers who never or hardly ever sent or took the
class 1o the librany.

¢ In Colorado. 95 percent of the students attending schools in advantaged
urban arcas. 94 percent of the students in disadvantaged urban areas.
92 percent of the students in extreme rural areas. and 91 percent of the
students in arcas classified as “other™ had reading teachers who sent or took
the class to the Library at least once a week.

¢ By contrast. U percent of the students attending schools in advantaged
urban arcas. U percent of the students in disadvantaged urban areas.
3 percent of the students in extreme rural arcas. and 2 percent of the
sudents in arcas classitied as “other™ in Colorado had reading teachers who
never or hardly ever sent or took the class to the library.

THE NATION'S IABIE 20 Teachers' Reports on Sending
REPORT ;
cARD [1OEP Students to the Library
_T-A:.
o 1 2
y
:f?laglgie Assessmont Colorado West Nation
fter 2o you senz 3,. Percentagy Percentage Percentage
'."Ikonw..?,ff .- .,Py O:. Se fake and and and
Proficiency Proficiency Proficienzy
At least once a week 92 ( 2.1) 86 ( 5.2} 85 (2.7}
218 (1.3) 217 ¢ 2.7) 219 { 1.5)
Once or twice a month 7(1.8) 12{4.9) 9 (1.9}
215 (5.2 203 { 6.5)! 208 (4.2}
Never or hardly ever 2{0.7) 2{1.3) 5 (1.8}
e (0"0) s (ﬁ") 209 (4‘4”

The NAEP reacing sca.e ranges irom 0 to 500. 1 he standard errors of the statistics appear in parentheses. It
can be said with about ¥5 nercent confidence that. for each population of interest. the value for the entire
ropulation 1s witnin : I stancard errors of the esumate for the sample. In comparing two estimates. one must
“se the standara error of the ciierence tsee Appendix A for details). Percentages may not add to 100 because

2 very small percentage of teacners reported that there was no hibrary at their school. ! Interpret with caution
-« the nature ot *=¢ sampse does =ot allow accurate determination of the vanabihity of this statstic. *** Sample
<z¢ s nsuffioiens to permt @ roabie estimate tfewer than 62 students).

£y

<

et A

Q

EMC PHEF 1992 NAEP TREAT SEATE ASSESSMENT %3




‘ Colorado

Table 21 and Table A21 (Page 182) in the Data Appendix provide results about teachers’
reports on the frequency of assigning students to read a book from the library:

+ About half of the fourth graders in Colorado (46 percent) had reading
teachers who assigned reading a book from the library at least once a week:
about one quarter (22 percent) had reading teachers who never or hardly
ever assigned reading library books.

+  About half of the students attending schools in advantaged urban areas
(45 percent), less than half of the students in disadvantaged urban areas
(32 percent), less than half of the students in extreme rural areas
(40 percent), and about half of the students in areas classified as “other”
(51 percent) in Colorado had reading teachers who assigned students to
read a book from the library at least once a week.

¢ By comparison. about one quarter of the students attending schools in
advantaged urban areas (24 percent), less than half of the students in
disadvantaged urban areas (36 percent), about one quarter of the students
in extreme rural areas (22 percent), and some of the students in areas
classified as “other” (19 percent) in Colorado had reading teachers who
never or hardly ever assigned students to read a book from the library.

THE NATION'S TABLE 21 Teachers’ Reports on Assigning
REERT |raep Books from the Library
m. Atse Colorado West Nation
How often do you assign ™ percentage Percentage m o
students to read a book from - v and and
e ﬁgram rea  Proficlency Proficlency Proficiency
At least once a week 4 48¢3.1) 52(6.8) . 50 l2.6)
- 217 ( 1.5) 213{ 2.6} 217 ¢ 1.8)_
Once or twice a month o 32433) 30{44) 31(27)-
oA (2.0) 222 ( 8.0 220 ( 22)
Never or hardiy ever ?; . 2t28) 18(4.7) TLoUAs{asy L.
5. 217 {(3.0) 207 { 5.2) Q14 { 28) .

The NAEP reading scale ranges from 0 to 500. The standard errors of the staustics appear in parentheses. It
can be said with about 95 percent confidence that. for each populauon of interest, the value for the enure
population 1s within = 2 standard errors of the esumate for the sample. Incomparing two esumates, one must
use the standard error of the difference (see Appendix A for details). Percentages may not add to 100 because
a very small percentage of teachers reported that there was no library at therr school. ! Interpret with caution
.- the nature of the sample does not allow accurate determination of the variabiiity of this stausuc.
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ASSESSING PROGRESS IN READING

According to Becoming a Nation of Readers, standardized tests do not provide a deep
assessment of reading comprehension and should be supplemented with observations of
reading fluency, critical analysis of lengthy reading selections, and measures of the amount
of independent reading and writing done by children.*°

Fourth-grade students’ reading teachers were asked a series of individual questions to report
on how often they used different types of assessment measures -- including multiple-choice
tests, longer extended constructed-response questions, and reading portfolios -- to assess
student progress in reading. The use of reading portfolios is a relatively new practice and
may not be widely used in many schools as an assessment tool. From Table 22:

* Relatively few of the fourth-grade students in Colorado (7 percent) were
assessed with multiple-choice tests once or twice a week while less than half
(42 percent) were never or hardly ever assessed in this manner.

¢ In Cosorado, 57 percent of the students were asked to write paragraphs
about what they had read once or twice a week: 3 percent were never or
hardly ever assessed using these extended constructed-response questions.

¢ Some of the students in Colorado (17 percent) were assessed by using
reading portfolios about once or twice a week; less than half (41 percent)
were never or hardly ever asked to do this activity.

40 p C. Anderson, E.H. Hiebert, J.A. Scott, and 1.A.G. Willanson. Becoming a Nation of Readers The Report
of the Commission on Reading. (LS. Department of Education: The National Institute of Education, 1985).
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THE NATION'S TABLL 22

Teachers' Reports on Assessing

REPORT ; :
cARD [P Progress in Reading
el
o
#ﬁf. Assessment Colorado West Nation
How often do you use each of the Percentage Percentage Percentage
fotiowing to assess student progress in and and and
reading? Proficiency ?roﬁcioncy Proficiency
Multiple-choice tests
Once or twice a week 7(24) 10€{2.0 14 (2.1)
221 { 3.5) 108 ( 3.9)! 209 ( 3.2)
Once or twice a month 26 {3.2) 30 { 84) 438 { 3.3)
216 ( 2.3) 215 ( 4.) 218 (1.7)
Once or twice a year 25 ( 2.6) 22(62) 15(2.2)
218 ( 1.8) 222 (5.9} 221 (2.5)
Never or hardly ever 42 (3.2} 28 { 4.7) 21 {3.4)
218 ( 2.0) 214 { 8.2)1 218 { 3.5)
Writing paragraphs about what they have read )
Once or twice a week 57 ( 3.4) 41 1 4.2) 46 { 2.5)
219 (1.4) 214 (3.8) 220 ( 2.3)
Cnce or twice a month 33(27) 42 { 4.8) 39 (2.8)
217 (2.1) 218 { 3.8) 218 { 1.8)
Once or twice a year 7(418) 7(1.58) 8(1.4)
214 { 4.7) bl | 212 (3.9)
Never or hardly ever 3{1.2) 10 ({ 3.5) 6 ( 1.3)
224 { 8.3) 206 ( 7.9) 207 { 4.5)
Reading portfolios
Once or twice a week 17 (2.4) 17 ( 3.5) 14 ( 1.8)
221 (3.4) 212 ( 5.4 218 ( 2.3)
Once or twice a month 25 (3.3) 29 ( 4.2) 25(23)
218 (2.1) 224 { 3.8} 222 ( 24)
Cnce ©F twce a year 16 ( 2.4) 12 (43) 13(2.3)
216 ( 2.5) 208 (17.4) 217 ( 3.8)
Never or ~ardly ever 41 ( 3.5) 42 { 4.9) 47 { 3.3)
218 ( 2.0) 212 { 3.8) 215( 1.5)

The NAEP reading scale ranges from v to 500. lhe standard errors of the statistics appear in parentheses. It
can be said with about Y5 percent confidence that. for each population of nterest. the value for the entire
population 1s within = 2 standard errors of the esmate for the sample. In comparing 1o esuimales. one must
use the standard error of the difference (see Appendix A for details) ! Jnterpret with caution -- the nature of
the sample does not allow accurate determination of the varabihty of this staustic.  *** Sample size s
insufficient to permit a rehable esiimate (fewer than 02 students?
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SUMMARY

For instruction to be most effective, subject matter, teaching materials and activities, and
the instructional context must be carefully orchestrated to create a meaningful and
motivating learning experience.*! Because classroom instructional time is typically limited,
teachers need to make the best possible use of what is known about effective instructional
delivery practices and resources.

¢ In Colorado, 45 percent of the fourth-grade public-school students had
reading teachers who used both basal and trade books, 11 percent had
reading teachers who primarily used basal readers, and 37 percent had
reading teachers who primarily used trade books.

* In Colorado, 13 percent of the fourth-grade students had reading teachers
who reported getting all of the resources they needed, while 35 percent of
the students were taught by teachers who got only some or none of the
resources they needed. Across the nation, these figures were 11 percent
and 39 percent, respectively.

* In Colorado, 2 percent of the fourth-grade students had reading teachers
who used children’s newspapers and/or magazines almost every day;
3 percent of the students had reading teachers who used reading kits almost
every day; 1 percent had reading teachers who used computer software for
reading instruction almost every day; 63 percent had reading teachers who
used a variety of books almost every day; and, finally, 33 percent had
teachers who used materials from other subject areas almost every day.

* In Colorado, 14 percent of the fourth-grade students had reading teachers
who devoted almost all of their instructional time in reading to teaching
decoding skills; 26 percent of the students had reading teachers who
devoted almost all of their instructional time in reading to oral reading;
39 percent had reading teachers who devoted almost all of their
instructional time in reading to teaching vocabulary; 68 percent had
reading tcachers who devoted almost all of their instructional timc in .
reading to comprehension/interpretation; and finally, 39 percent had
teachers who devoted almost all of their instructional time in reading to
reading strategies.

*  Almost all of the students in Colorado (92 percent) had rcading teachers
who sent or took the class to the library at least once a week: relatively few
(2 percent) had reading teachers who never or hardly ever sent or took the
class to the library.

* In Colorado, 46 percent of the students had reading teachers who assigned
reading a book from the library at least once a week; 22 percent had
reading teachers who never or hardly ever assigned reading library books.

* In Colorado, 57 percent of the students were asked to write paragraphs
about what they had read once or twice a week: 3 percent were never or
hardly ever assessed using these extended constructed-response questions.

AU 1L Goodlad 4 Place Called School  Prospects for the Future, (New York, NY: McGraw-Hill, 1984).
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ERIC 2
THE 1992 NAEP TRIAL STATE ASSESSMENT 87

Aruitoxt provided by Eic:




Colorado

CHAPTER 5

Who Is Teaching Reading to Fourth Graders?

PREPARATION AND EXPERIENCE

Many states have begun to raise teacher certification standards and strengthen teacher
training programs. In curriculum areas requiring special attention and improvement, such
as reading, it 1s particularly important to have well-qualified teachers. To provide
information about the staff who are teaching reading to fourth-grade students in public
schools, the Trial State Assessment gathered details on the teachers’ educational
backgrounds.

Table 23 summarizes teacher responses to questions concerning their academic preparation,
certification, and their years of elementary or secondary teaching experience:

* In Colorado, 47 percent of the students were being taught by reading
teachers who reported having at least a master’s or education specialist’s
degree. This cornpares with 46 percent for students across the nation.

¢ About half of the students (54 percent) had reading teachers who had the
highest level of teaching certification that is recognized by Colorado. This
is about the same as the figure for the nation, where more than half of the
students (57 percent) were taught by reading teachers who were certified
at the highest level available in their states.

* In Colorado, 21 percent of the fourth-grade public-school students were
being taught reading by teachers who had an undergraduate major in
English, reading, and/or language arts. By comparison, 22 percent of the
students across the nation had reading teachers with the same major.

*  Some of the fourth-grade public-school students in Colorado (14 percent)
were taught reading by teachers who had a graduate major in English,
reading, and/or language arts. Across the nation, some (18 percent) of the
students were taught by teachers who majored in English, rcading, and/or
language arts in graduate school.

THE 1992 NAEP TRIAL STATE ASSESSMENT 89




Q

ERIC

Aruitoxt provided by Eic:

Colorado

¢ In Colerado. 6 percent of the tourth-grade public-school students were
bemng taught reading by teachers who have taught at either the elementany
or xuondar\ level tor at least 11 vears (mcludm” part-ime lughmu
Across the nation. 69 percent of the students had reading teachers with at
least 11 years” experience.

THE NATION'S TABIE 23 Teachers™ Reports on Their Fields
REPORT [raep of Study and Teaching Experience
’ I.
—— "
1992 [== :
Trial State Assessment Colorado West Nation
What s t~e ~.ghest acagemc Jearee you nCiC? Percentage Percentage Percentage’
Bachelor's degree 53 (3.1} 66 ( 4.3) 54 (2.7)
Master's or specialist’'s degree 46 { 3.1) 34 (4.3 45 2.8)
Doctorate or professional degree 1(0.5) 0 (0.0} 1(0.4)
W hat tyce of teaching cert:fication do you have
that i1s recognized by Colorado?
None. temporar,. probational. provisional. or emergency 4 (1.0 11 ( 2.8) 7(1.2)
Regular certification but less than the highest avaifable 42 (2.8) 34 (6.2) 37(27)
Highest certification available 54 ( 2.9) 55(8.1) 57 (2.7)
What was your undergraduate major?
English. reading. and/or language arts 21 (2.4) 28 { 5.0 22 (2.9)
Education 67 (2.6) 56 ( 6.3) 69 ( 3.5)
Other 12 (1.9) 16 ( 2.6) 8 (1.6}
Ahat was your graduate ma:or?
English. reading. and/or Ianguagé arts 14 ( 2.0) 14 ( 3.7) 18 (2.3)
Education 58 ( 2.8} 50 ( 4.7) 54 (3.2)
Other or no graduate-level study 28 (2.8) 35 (3.5) 28 (2.6)
How many years in lotal have you taught at
either thre elementary or seconcary level?
2 years or less B(1.7) 8 {1.7) 7(14)
3-5 years 1°(1.6) 17 (5.2) 13(1.9)
6-10 years 16 ( 2.0) 12 (2.8) 12 (1.4)
11-24 years 52 (3.0 45 ( 3.6) 51 (2.4)
25 years or more 14 (2.1) 17 (3.8) ” 18 (1.7)

T'he standard ¢rrors of the statistics appear i parentheses [t can be said with about v3 percent confidence that.
for each popuiation of interest. the value tor the entire population 1s within = 2 standard errors of the esumaic
‘or the sampic In companng WO estimates, ne must use the standard error of the diference reee
Appendix A for gctails).

SR BEST COPY AVAILABLE

90 THE 1992 NAFP TRIAL STATE ASSESSMI N




Colorado

PROFESSIONAL DEVELOPMENT

[eachers also were asked about the amount of time they spent on in-service education
dedicated to reading or the teaching of reading during the year immediately preceding the
Tral State Assessment (Table 24):

+ In Coloradc. 23 percent of the fourth-grade public-school students had
reading teachers who spent at least 16 hours on in-service education
dedicated to reading or the teaching of reading. Across the nation.
31 percent of the students had reading teachers who spent at least that
much time on similar types of in-service education.

* In Colorado. 11 percent of the students had reading teachers who spent
no timc on in-service cducation devoted to reading or the teaching of
rcading. Nationally, 9 percent of the students had reading teachers who
spent no time on similar in-service education.

THE NATION'S
REPORT naep
CARD

TABIE 24 Teachers” Reports on Their

In-Service Education

Y
1992 .
Trial State Assessmont Colorado West Nation
Dur:ng the last year. how mucn time n
total have you spent on in-service Percentage Percentage Peccentage
education in reading or the teaching of
reaaing?
None 11(1.8) 7(1.9) 9(14)
One to 15 hours 66 ( 2.6) 85 ( 3.1) 60 ( 2.9)
16 hours or more 23 (2.4) 29 (3.0 31 ( 2.6)

[ he standard errors of the statistics appear in parentheses. It can be said with atout 95 percent confidence that,
“or each population of interest. the value for the entire population 1s within = I standard errors of the estimate
“or the sample. [n comparing two esumates. one must use the standarc error of tiae difference (see
Appendix A for ditails).
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Finally. teachers were asked to report on whether they had training in specific aspects of

reading during the past five years, either in college courses or through in-service education.
As indicated in Table 25:

* In Colorado. 85 percent of the fourth-grade public-school students had
reading teachers who reported that they had training in teaching crtical
thinking skills; 94 percent had reading teachers who reported having
training in combining reading and writing; 89 percent had reading teachers
who reported having training in the whole language approach to teaching

reading; and 71 percent had reading teachers who reported having training
in reading assessment.

* Across the nation. 83 percent of the fourth-grade public-school students
had reading teachers who reported that they had training in teaching critical
thinking skills; 89 percent had reading teachers who reported having
training in combining reading and writing; 80 percent had reading teachers
who reported having training in the whole language approach to teaching
reading; and 75 percent had reading teachers who reported having training
in rcading assessment.

THE NATION'S TABLE 25 Teachers’ Reports on Training in
REoRD [rep Specific Reading Areas
e g
1992 |—
Trial Stete Assesement Colorado West Nation
) “"f“.?é" e
Percentage of students whose teachers S
have had training 1n each of the following . Parcontage i o
areas during the past five years T T
Teaching critical thinking skills - 85{22) 84 {2.3) 83(1.8)
Combining reading and writing 94 (1.3) 0(30) 88 {1.7)
The whole language approach to - - C e e e
teaching reading L 89{18) 83 ( 35 4 80(2.0)
Reading assessment 74 (3.0) 81{27) 75(1.8)

The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that.
for each population of interest, the value for the entire popuiation 1s within = 2 standard errors of the esumate

for the sample. In comparing two estimates. one must use the standard error of the difference (see
Appendix A for details).
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SUMMARY

The information about teachers' educational backgrounds and experience reveals that:

In Colorado, 47 percent of the students were being taught by reading
teachers who reported having at least a master’s or education specialist’s
degree. This compares with 46 percent for students across the nation.

About half of the students (54 percent) had reading teachers who had the
highest level of teaching certification that is recognized by Colorado. This
is about the same as the figure for the nation, where more than half of the
students (57 percent) were taught by reading teachers who were certified
at the highest level available in their states.

In Colorado, 21 percent of the fourth-grade public-school students were
being taught reading by teachers who had an undergraduate major in
English, reading, and/or language arts. By comparison, 22 percent of the
students across the nation had reading teachers with the same major.

- Some of the fourth-grade public-school students in Colorado (14 percent)
were taught reading by teachers who had a graduate major in English,
reading, and/or language arts. Across the nation, some (18 percent) of the
students were taught by teachers who majored in English, reading, and/or
language arts in graduate school.

In Colorado, 66 percent of the fourth-grade public-school students were
being taught reading by teachers who have taught at either the elementary
or secondary level for at Jeast 11 years (including part-time teaching).
Across the nation, 69 percent of the students had reading teachers with at
least 11 years’ experience.

In Colorado, 23 percent of the fourth-grade public-school students had
teachers who spent at least 16 hours on in-service education dedicated to
reading or the teaching of reading. Across the nation, 31 percent of the
students had teachers who spent at least that much time on similar types
of in-service education. By comparison, in Colorado, 11 percent of the
students had reading teachers who spent no time on in-service education
devoted to reading or the teaching of reading. Nationally, 9 percent of the
students had reading teachers who spent no time on similar in-service
education.

In Colorado, 85 percent of the fourth-grade public-school students had
reading teachers who reported that they had training in teaching critical
thinking skills; 94 percent had reading teachers who reported having
training in combining reading and writing; 89 percent had reading teachers
who reported having training in the whole language approach to teaching
reading; and 71 percent had reading teachers who reported having training
in reading assessment.

THE 1992 NAEP TRIAL STATE ASSESSMENT

In recent years, accountability for educational outcomes has become an issue of increasing
importance to federal, state, and local governments. There is no guarantee that individuals
with a specific set of credentials will be effective teachers; however, it is likely that relevant
training and experience do contribute to better teaching.
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CHAPTER 6
Students’ Home Support for Literacy

Home and attitudinal variables affect students’ reading achievement.*? In addition, good
readers usually interact with a wide variety of materials on their own, and share their
experiences with family and friends.*® Thus, it is important to understand students’
attitudes toward reading, the extent to which students read on their own, and the degree
of home support that is available for reading: To examine these factors, students
participating in the Trial State Assessment were asked a series of questions about
themselves, their parents or guardians, and home factors related to reading.

READING OUTSIDE OF SCHOOL

Because relatively small percentages of students appear to devote little or no time to leisure
reading,** students participating in the Trial State Assessment were asked to report on how
often they read for fun on their own time (Table 26). They also were asked about the
number of books they have read on their own outside of school during the month
preceding the assessment (Table 27), and how often they have taken books out of the
school library or public library for their own enjoyment (Table 28).

47 J.T. Guthrie and V. Greaney. "Literacy Acts,” in R. Barr, M. Kamil, P. Mosenthal, and P.D. Pearson, Eds.,
Handbook of Reading Research: Volume 11. (New York, NY: Longman, 1991).

“? M.A. Foertsch. Reading In and Out of School. {Washington, DC: Nauonal Center for Education Statistics,
1992).

44 L.G. Fielding, P.T. Wilson, R.C. Anderson. “A New Focus on Free Reading: The Role of Trade Books in
Reading and Instruction,” in T. Raphacl and R. Reynolds, Eds., Contexts of Literacy. (New York: Longman,
1990); V. Greandy. “Factors Related to Amount and Type of Leisure-ime Reading,” Reading Research
Quarterly, 15(80). (1980). pp. 337-357.
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I'he results are provided in Tables 26 and A26 (Page 190) regarding how otten students
reported reading for fun on their own tume.

* In Colorado. 44 percent of the fourth-grade public-school students
reported that they read for fun almost every day while 11 percent never or
hardly ever did so.

+ In Colorado. a smaller percentage of bovs than girls read for fun almost
every day: a greater percentage of boys than irls never or hardly ever did.

*  About half of the White students (46 percent). less than half of the Black
students (37 percent), less than half of the Hispanic students (38 percent),
about half of the Asian students (45 percent), and less than half of the
American Indian students (33 percent) in Colorado read for fun almost
every day.

¢ Relatively few of the White students (10 percent), some of the Black
students (18 percenty, some ot the Hispanic students (14 percent).
relatively few of the Asian students (6 percent). and about one quarter of
the American Indian students (21 percent) in Colorado never or hardly
ever read for tun.

THE NATION'S TABILL 26

Students” Reports on Reading for

REPORT
caRD [Toup Fun
I
——— “‘r

1992 I——» .

Trial State Assessmont Colorado West Nation
How cften do you read for fun Perienr:’tage Perc:nr:’hge Poﬂ:&tago
on your own tme? Proficiency Proficiency Proficiency

Almost every day 44 ( 1.0) 48 {2.2) 43 ( 1.0)
225 { 1.3) 219 { 2.0) 223 (1.3)
Once or twice a week 34 ( 0.9) 28 { 2.0) 32(0.9)
216 { 1.4) 218 { 2.2) 218 (1.3)
Once or twice a month 11 ( 0.6) 11 { 1.0 12 { 0.5)
215 (2.2) 206 { 2.9) 209 { 1.8)
Never or hardly ever 41 ( 0.6} 14 { 1.0) 13 ( 0.6)
202 { 1.9) 191 { 4.0) 109 ( 2.0)

The NAEP reading scale ranges from 2 to 500,

ERIC

ve

| he standard errors of the statistics appear in parentheses. [t
can be sid with about 98 percent contidence trat, for cach pepulation of interest, the value for the entire
population is within 2 standard errors of the estimate tor the sariple. In comparing two estimates, one must
use the standard error of the difference 1see Appendix A tor details).
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Concerning how many books were read by fourth-grade students in Colorado. Table
and Table A27 (Page 192) in the Data Appendix reveal that:

2"

-

+ Relatively few of the fourth-grade public-school students (6 percent) did
not read any books on their own outside of school in the month preceding
the assessment; less than half (43 percent) read five or more books during
the same period.

¢ A smaller percentage of males than females read five or more books on
their own outside of school during the month prior to the assessment: a
greater percentage of males than females read no books.

o Less than half of the White students (41 percent). less than half of the
Black students (4! percent), about half of the Hispanic students
(49 percent). about half of the Asian students (49 percent), and about half
of the American Indian students (47 percent) read five or more books on
their own outside of school.

¢ 7 atively few of the White students (6 percent), relatively few of the Black
students (10 percent), relatively few of the Hispanic students (6 percent),
relatively few of the Asian students (3 percent). and relatively few of the
American Indian students (1 percent) read no books on their own outside
of school. :

+  Average reading proficiency was lowest for students who read no books on
their own outside of school during the month prior to the assessment.

THE NATION'S TABLE 27 Students’ Reports on the Number of

REEORD Naap Books Read Outside of School in the
ey § Past Vonth
—a
1992
Triat $tate Assessmant
Colorado West Nation
During the past month. row Percentuge Percentage Percentage
many books have you read on and and and
your own outside of schooi? Proficiency Proficiency Proficiency
None 6(0.5) 6 ( 0.8) 7(0.4)
202 ( 3.6} 189 ( 5.6) 196 ( 2.6)
One or two 28 { 0.9) 26 { 1.6) 25 ( 0.8)
216 (1.7 210 (2.2) 215 ( 1.6)
Three or four 23 {0.8) 21 (1.0) 24 (0.7
222 (1.5) 216 { 3.0) 220(1.6)
Five or more 43 (1.1) 47 (2.0) 44 ( 1.0)
219 ( 1.4) 246 (2.2) 218 { 1.3}

The NAEP reading scae ranges irom 0 1o 500 | he standard errors of the statistics anrcai in parentheses 1t
can be said with about 95 percent confidence that. tor cach population of inierest. the value for the entire
population is within + 2 standard errors of the esimaie tor the sampic. In comparing two estimates, one must
use the standard error of the ditierence (see Appendin \ Tor details.
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Finally, regarding the frequency of taking books out of the school library or publi: library
for their own enjoyment, from Table 28 and Table A28 (Page 194) in the Data Appendix:

In Colorado, 15 percent of the fourth-grade public-school students took
books out of the library for their own enjoyment almost every day;
14 percent never or hardly ever did so. Across the nation, 15 percent took
books out of the library for their own enjoyment almost every day and
15 percent never or hardly ever did so.

About the same percentage of fourth;grade females (16 percent) as males
(13 percent) in Colorado took books out of the library for their own
enjoyment almost every day.

A smaller percentage of fourth-grade females (11 percent) than males -
(17 percent) in Colorado never or hardly ever took books out of the library
for their own enjoyment.

Some of the White students (13 percent), some of the Black students
(18 percent), some of the Hispanic students (18 percent), relatively few of
the Asian students (9 percent), and some of the American Indian students
(18 percent) in Colorado took books out of the library for their own
enjoyment almost every day.

Some of the White students (13 percent), about one quarter of the Black
students (21 percent), some of the Hispanic students (17 percent),
relatively few of the Asian students (9 percent), and some of the American
Indian students (20 percent) in Colorado never or hardly ever took books
out of the library for their own enjoyment.

Students in Colorado who took books out of the library almost every day
had a higher average reading proficiency than students who never or hardly
ever took books out of the library for their own enjoyment.

1ng -
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THE NATION'S TABLE 28 Students’ Reports on Taking Beoks
REPORT e Out of the Library
) Y
2\
fzgf. Assessment Colorado West Nation
How often do you take books out of the Percemntage Percentage Percentage
school ubrary or pubiic hbrary for your and and and
owr. enjoyment? Proficlency Proficiency Proficiency
Almost every day 1§ ( 0.9) 15 (1.2) 15 { 0.8)
218 (1.9) 212 (24) 212 (1.7)
Once or twice a week ] R ARK) 45(1.85) 48 {0.9)
222 (14) 218 ( 2.2) 220 ( 1.9)
Once or twice a month 24 (0.8) 24 ( 1.5) 22 ( 0.8)
220(1.86) 217 (23) 220 (1.4)
Never or hardly ever 4 (o5 18 (1.1) 15 (0.7)
205 (1.9) 200 { 2.4) 203 ( 1.8)

The NAEP reading scale ranges trom 0 o 500. The standard eriors of the statistics appear in parentheses. 1t
can be said with about 95 percent confidence that. for each popuiation of interest. the value for the entire
population 1s within = 2 standard errors of the esumate for the sample. In comparing two estimates. one must
use the standard error of the difference tsee Appendix A for detalls).

READING IN THE HOME

The presence of parents or siblings who model and share reading. and the availability of
reading materials in the home are crtical factors in the development of students’
appreciation of reading and. ultimately. their comprehension and fluency **  Children’s
reading maternials tend to consist of what is readily available to them.*® Students
participating in the Trnal State Assessment were asked about the availability of newspapers.
magazines. books, and an encyclopedia at home. They were also asked about the
frequency with which they discussed things they read with friends and family.

. Taylor. Familv Literacy  Young Children Learning to Read und Write. (Exeter, NH: Heinemann
kducational Books. 1983).

¢ J. Ingham. Books and Reading NDevelopment  The Bradferd B -k Floed Experiment. (London: Hememann
’ Educational Books, 1981).

~
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Average reading proficiency associated with having zero to two. three, or four of these types

of matenals in the home 1s shown in Table 29 and Table A29 (Page 196) in the Data
Appendix. The data tfor Colorado reveal that:

THE NATION'S

Students who had all four of these types of matenals in the home showed
a higher reading proficiency than did students with zero to two types of
materials. Across the nation. students who had all four types of materials
showed a higher reading proficiency than did students who had zero to two
types.

Less than half of the White students (40 percent). about one quarter of the
Black students (24 percent), about one quarter of the Hispanic students
(25 percent), less than half of the Asian students (34 percent), and less
than half of the American Indian students (33 percent) had all four types
of these reading matenals in their homes.

About one quarter of the White students (23 percent), less than half of the
Black students (39 percent), less than half of the Hispanic students
(43 percent). less than half of the Asian students (40 percent), and about
one quarter of the American Indian students (24 percent) had zero to two
types of these reading matenals in their homes.

TABLE 29 Students’ Reports on Types of

REPORT naep
CARD

) O

Reading Materials in the Home

.0

1992 | —

Trial State Assessment Colorado West Nation
Coes your family have. or receive on a ercenta srcentage “u. ..". '
regular basis, any of the fonowing items: P and 9e s and P and
more than 25 books. an encyciopegia, oncy Proficieccy proficiency
~ewpapers. magazines? Profict el

Zero to two types 28 {1.0) {14 33{09)
207 { 1.5) 199 ( 1.8) 204 ( 0.9)

Three types 36 { 0.9) 32{1.2) 32(b.7) -
218 ( 1.8) 217 ( 2.2) 219 (1.8)

Four types 38 (1.2) as( 24 . M{r10). -
226 (1.2) 223 (18 226 ('1.5) .

The NAEP reaaing scale ranges from U to 500. The standard errors of the statistics appear in parentheses. It

can be said with about Y5 percent confidence that. for each population of interest. the value for the entire
population 1s witnin =

use the standarc error of the difference :sce Appendix A for details).
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2 standard errors of the esumate for the sample. In comparing two estimates, one must
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Regarding the frequency of discussing with friends and family what the fourth-grade
students read. Table 30 and Table A30 (Page 198) in the Data Appendix show
that:

¢ In Colorado. 28 percent of the fourth-grade public-school students
discussed with friends or family what they read almost every day;
19 percent never or hardly ever discussed what thev read. Across the
nation. 27 percent discussed with friends or family what they read almost
every day and 24 percent never or hardly ever discussed what they read.

*  About one quarter of the White students (26 percent). less than half of the
Black students (35 percent). less than half of the Hispanic students
(31 percent), some of the Asian students (15 percent). and about half of
the American Indian students (48 percent) i Colorado discussed with
friends or family what they read almost every day.

*  Some of the White students (18 percent). some of the Black students
(19 percent). about one quarter of the Hispanic students (24 percent),
some of the Asian students (16 percent). and some of the American Indian
students (15 perecenty in Colorado never or hardly ever discussed with
friends or family what they read.

*  Students in Colorado who discussed what they read with friends or famuly
almost every day had a higher reading proficiency than students who never
or hardly ever discussed with friends or family what they read.

THE NATION'S TABLE 30 Students’ Reports on Talking With
REPORT : v :
tARD |T9EP Friends and Family About Reading
. S =
\-‘V
—I)

'1'3330 Assessmeat Colorado West Nation
How often do you tatk with your Percentage Percentage Percentage
friends cr famity about and and and
something you have reaqa? Proficiency Proficiency Proficiency

Almost every day 28 ( 0.8) 26(1.1) 27 (0.7)
216 (1.7) 212 ( 2.0) 214 ( 1.5)
Once or twice a week 37 {0.9) 36 ( 1.4) " 35(1.0)
224 (1.3 221(21) 224 (12)
Once or twice a month 16 ({ 0.7} 15 (1.2) 15(0.7)
218 (1.7) 210 { 3.5) 217 (1.9)
Never or hardly ever 19 ( 0.8) 23(1.1) 24 (0.9)
208 { 1.8) 207 { 2.4} 208 ( 1.5)

The NAFP reading scaic ranges from ¢ 1o 500 The standard errors of the stat:stics appear in parentheses. It
can be said with about Y5 percent confidence that. for each population ot interest. the value for the entire
population is within - 2 standard errors of the esimate for the sample. In comparing two estimates. one must

use the standarc error ot the ditterence see Appendin A tor details,

THE 1992 NAFP TRIAL STATE ASSESSMEN] 101




Colorado

HOURS OF TELEVISION WATCHED PER DAY

Many avid student readers watch a lot of television, while other children neither watch

-much television nor read.*’” However, despite these findings, television viewing has an

effect on time given to reading -- frequent television viewing limits the amount of time
available for other activities such as reading.*® Students participating in the Trial State
Assessment were asked to report on the amount of television they watched each day.
Table 31 and Table A31 (Page 200) in the Data Appendix show that, in Colorado:

About one quarter of the fourth-grade public-school students (24 percent)
watched one hour or less of television each day; some (15 percent) watched
six hours or more.

A greater percentage of males than females tended to watch six or more
hours of tclevision daily. However, a smaller percentage of males than
females watched one hour or less per day.

Some of the White students (13 percent), less than half of the Black
students (34 percent), about one quarter of the Hispanic students
(21 percent), some of the Asian students (18 percent), and some of the
American Indian students (13 percent) watched six or more hours of
television each day. ’

About one quarter of the White students (26 percent), some of the Black
students (12 percent), about one quarter of the Hispanic students
(21 percent), about one quarter of the Asian students (23 percent), and
some of the American Indian students (13 percent) wa hed one hour or
less per day.

Average reading proficiency was lowest for students who spent six hours
or more watching television each day.

47 8. Neuman. “The Home Environment and Fifth-grade Students' Leisure Reading,” Elementary School
Journal, 83. (1986). pp. 333-343.

4% p_Heather. Young People’s Reading A Study of the Leisure Reading of 13-15 Year Oids. (Sheffield,
England: University of Sheffield, Center for Research on User Studies, 1983. 0N 8
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THE NATION'S TABLE 31 Students’ Reports on the Amount of
RESE% raap Time Spent Watching Television
=l ' Each Day
1992 |1— ’
Trial $tate Assesament
- Colorado west Nation
How much television do you f lcmullll . s -“.:‘“ M Parcomtage -
usually watch each day? ~ proficiency Proficiency - _ ’”.Mdlm
One hour or less L 24(4.0) T 20(14) 1‘(0.3
220 {47} - ta{28) {1 :e220418) -
Two hours Zoasgo® |l 0 osqaor T edqogy
223(1.8)° Toa21(3y) m§ 1.8;"'
Three hours 17{07) C18{14) 194 0.7)
220(1.7) 218 { 2.4) 223(1.3)
Four to five hours 21 (1.0 21{22) 22109)
218 ( 1.5) 215(1.7) 2186 { 1.5)
Six hours or more 15 ( 1.0) 20{1.3)- -21°¢ 0.8}
203 ( 2.4) 197 (34) 198 1.7)

The NAEP reaaing scale ranges from 0 to 500. The standard errors of the staustics appear in parentheses. It
can be said with about 95 percent confidence that, for each population of interest, the value for the entire
population 1s within = 2 standard errors of the esumate for the sample. In comparing two esumales, one must
use the standard error of the difference (see Appendix A for details),

SUMMARY

Children who grow up in environments that support reading activities develop better
reading skills.*® Some out-of-school factors cannot be changed. but others can be aitered
1 a positive way to influence a student’s learning and motivation. Partnerships among
students. parents. teachers. and the larger community can affect the educational
environment int the home. resulting in more out-of-school reading and an increased value

placed on educational achievement. among other desirable outcomes.

The data related to out-of-school factors show that:

* In Colorado. 44 percent of the fourth-grade public-school students
reported that they read for fun almost every day while 11 percent never or
hardly ever did so.

+ Relatively few of the fourth-grade public-school students in Colorado
(6 percent) did not read any books on their own outside of school during
the month preceding the assessment; less than half (43 percent) read five
or more books during the same period.

49 Dolores Durkin, Children who Read Early. (New York: Teachers College Press, Columbia University,
1966). =
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In Colorado, 15 percent of the fourth-grade public-school students took
books out of the library for their own enjoyment almost every day;
14 percent never or hardly ever did so. Across the nation, 15 percent took
books out of the library for their own enjoyment almost every day and
'S percent never or hardly ever did so.

Students in Colorado who had four types of reading materials in the home
(newspapers, magazines, more than 25 books, and an encyclopedia)
showed a higher reading proficiency than did students with zero to two
types of materials. Across the nation, students who had all four types of
materials showed a higher reading proficiency than did students who had
Zero to two types. .

In Colorado, 28 percent of the fourth-grade public-school students
discussed with friends or family what they read almost every day;
19 percent never or hardly ever discussed what they read. Across the
nation, 27 percent discussed with friends or family what they read almost
every day and 24 percent never or hardly ever discussed what they read.

About one quarter of the fourth-grade public-school students in Colorado
(24 percent) watched one hour or less of television each day; some
(15 percent) watched six hours or more. Average reading proficiency in
Colorado was lowest for students who spent six hours or more watching
television each day.
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APPENDIX A 1992 |—

Trial State Assessment

Procedural Appendix

This appendix provides an overview of the technical details of the 1992 Trial State
Assessment Program in reading. It includes a discussion of the history of NAEP, the
assessment design, the reading framework and objectives upon which the assessment was
based, and the procedures used to analyze the results.

A Recent History of NAEP

The National Assessment of Educational Progress (NAEP) is a Congressionally mandated
project of the National Center for Education Statistics (NCES) that has collected and
reported information for nearly 25 years on what American students know and what they
can do. It is the nation’s only ongoing, comparable, and representative assesstuent of
student achievement. Its assessments are given to scientific samples of youths attending
both public and private schools and enrolled in grades four, eight, or twelve.

In 1988, Congress authorized a new aspect of NAEP that allowed states and territories to
participate voluntarily in a trial state assessment, using samples representative of their own
students, to provide state-level data comparable to the nation and each of the other
participating jurisdictions. Pursuant to that law, in 1990, the mathematics achievement of
eighth graders was assessed in 40 jurisdictions (states, territories, and the District of
Columbia). The results were reported in The State of Mathematics Achievement: NAEP's
1990 Assessment of the Nation and the Trial Assessment of the States. (Washington, DC:
National Center for Education Statistics, 1991).

10y
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Over time there have been many changes in emphasis of NAEP assessment and reporting,
both to take advantage of new technologies and to reflect changing trends in education.

In 1984, a new technology called Item Response Theory (IRT) made it possible to create
“scale scores” for NAEP similar to those the public was accustomed to seeing for the
annual Scholastic Aptitude Test (SAT). Educational Testing Service, in its role as
Government grantee carrying out NAEP operations, devised a new way to describe
performance against this scale, called “anchor levels.” Starting in 1984, NAEP results were
reported by “anchor levels.” Anchor levels describe distributions of performance at selected
points along the NAEP scale (i.e., standard deviation units). Anchor levels show how

groups of students perform relative to each other, but not whether this performance is
adequate.

This 1992 reading report marks NCES’s continued attempt to shift to standards-based
reporting of National Assessment statistics. The transition is being made now to report
NAEP results by “achievement levels.” Achievement levels describe how students should
perform relative to a body of content reflected in the NAEP frameworks (i.e., how much
studciis should know). The impetus for this shift lies in the belief that NAEP data will
take on more meaning for the public if they show what proportion of our youth are able
to meet standards of performance necessary for a changing world. For the 1992 reading
assessment, an anchoring process was appiied to these achievement levels in order to
describe what students are able to do at each of these achievement levels. Chapter 1 of this
report describes how the 1992 standards were prepared, provides examples of assessment
questions that illustrate the reading content reflected in the descriptions of the NAEP
achievement levels, and presents the results of student performance.

Assessment Content

The objectives for the assessment were developed through a consensus process managed
by the Council of Chief State School Officers, and the items were developed through a
similar process managed by Educational Testing Service. The development of the Trial
State Assessment Program benefitted from the involvement of hundreds of representatives
from State Education Agencies who attended numerous NETWORK meetings; served on
committees; reviewed the framework, objectives, and questions; and, in general, provided
important suggestions on all aspects of the program.

The framework for the Trial State Assessment Program was developed using a broad-based
consensus process, as described in the Overview to this report.! The reading assessment
framework was a four-by-three matrix specifying three reading purposes: reading for
literary experience, reading to be informed, and reading to perform a task. The reading to
perform a task category was not evaluated and reported for grade 4. The four descriptions
of reading stances include: Initial Understanding; Developing an Interpretation; Personal
Reflection and Response; and Demonstrating a Critical Stance (sec Figures Al and A2).

1in

! See National Assessment Governing Board Reading Framework for the 1992 National Assessment of
Educational Progress. (Washington, DC: United States Department of Education, 1992) for a description of
the frameworks and objectives.
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FIGURE Al | Description of Reading Purposes

1992 I——}

Trial State Assessment

Reading involves an interaction between a specific type of text or written material and a
reader who typically has a purpose for reading that is rclated to the type of text and the
context of the reading situation. The 1992 NAEP reading assessment presented three types
of text to students representing each of three reading purposes: literary text for literary
experience, informational text to gain information, and documents to perform a task. At
grade 4, only the first two reading purposes were assessed. Students’ reading abilities were
evaluated in terms of a single purpose for each type of text.

Reading for Literary Experience

Reading for iiterary experience involves reading literary text to exptore the human condition, to relate
narrative events with personal experience, and to consider the interplay in the selection among emotions,
events, and nossibilities. Students in the NAEP reading assessment were provided with a wide variety of
literary text such as short stories, poems, fables, historical fiction, science fiction, and mysteries.

Reading to Gain Information

Reading to gain information involves reading informative passages in order to obtain some general or
specific information. This often requires a more utilitarian approach 1o reading that requires the use of
certain reading/thinking strategies different from those used for other purposes. In addition, reading to
gain nformation often involves reading and interpreting adjunct aids such as charts, graphs, maps, and
tables that provide supplemental or tangential data. Informationai passages in the NAEP reading
assessment included biographies, science articles, encyclopedia entries, primary and secondary historical
accounts, and newspaper editorials.

Reading to Perform a Task

Reading to perform a task Involves reading various types of materials for the purpose of applying the
information or directions in completing a specific task. The reader's purpose for gaining meaning extends
beyond understanding the text to include the accomplishment of a certain activity. Documents requiring
students in the NAEP reading assessment to perform a task included directions for creating a time capsule,
instructions on how to write a letter to your Senator, a bus schedule, and a tax form. In 1992, reading to
perform a task was assessed only at grades 8 and 12.

111
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FIGURE A2 | Description of Reading Stances

1992

Trial $tate Assessment

Readers interact with text in various ways as they use background knowledge and
understanding of text to construct, extend, and examine meaning. The NAEP reading
assessment framework specified four reading stances to be assessed that represent various
interactions between readers and texts. These stances are not meant to describe a hierarchy
of skills or abilities. Rather, they are intended to describe behaviors that readers at all
developmental levels should exhibit.

Initial Understanding

Initial understanding requires a broad, preliminary construction of an understanding of the text. Questions
testing this aspect ask the reader to provide an initial impression or unreflected understanding of what was
read. In the 1592 NAEP reading assessment, the first question following a passage was usually one testing
initial understanding. :

Developing an Interpretation

Developing an interpretation requires the reader to go beyond the initial impression to develop a more
complete understanding of what was read. Questions testing this aspect require a more specific
understanding of the text and involve hinking information across parts of the text as well as focusing on
specific information.

Personal Reflection and Response

Personal response requires the reader to connect knowledge from the text more extensively witt his or her
own personal backgrounc knowledge and experience. The focus is on how the text relates to personal
experience, and questions on this aspect ask the readers to reflect and respond from a personal
perspective. For the 1992 NAEP reading assessment, personal response questions were typically
formatted as constructed-response items to allow for individual possibilities and varied responses.

Demonstrating a Critical Stance

Demonstrating a critical stance requires the reader to stand apart from the text, consider 1t, and judge it
objectively. Questions on this aspect require the reader to perform a variety of tasks such as critical
evaluation, comparing and contrasting, apphcations to practical tasks, and understanding the impact of such
text features as wrony, humor, and organization. These questions focus on the reader as interpreter/critic
and require reflection and judgments to be made by the reader.
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Assessment Design

The 1992 reading assessment was based on a focused balanced incomplete block (BIB)
spiral matrix design -- a design that enables broad coverage of reading content while
minimizing the burden for any one student. The 1992 NAEP reading assessment for
grades 4, 8, and 12 contained a total of 170 discrete constructed-response items, 135 of
which were regular constructed-response items and 35 of which were extended
constructed-response items.

In the Trial State reading assessment at grade 4, 85 reading items were developed for the
assessment, including 35 regular constructed-response items, eight extended
constructed-response items, and 42 muitiple-choice items.

The first step in implementing the BIB design required selecting grade-appropriate passages
and developing questions to assess the four reading stances specified in the framework.
The questions were assembled intc units called blocks, with each block designed to be
completed in 25 or 50 minutes. At grade 4, eight blocks were designed; they required

25 minutes of student time for completion. The blocks were assembled into assessment

_booklets so that each booklet contained three background questionnaires -- the first

consisting of general background questions, the second comprising reading background
questions, and the third containing questions about the students’ motivation to do well in
the assessment -- and two blocks of cognitive reading items. The questions in the first
section were read aloud to the students, usually taking about 10 minutes to complete.
Students were then given 50 minutes to complete two 25-minute blocks of reading items,
five minutes to complete the second background questionnaire, and three minutes to
complete the third background questionnaire. Thus, the assessment required slightly over
one hour of student time.

In accordance with the BIB design, the blocks were assigned to the assessment booklets so
that there were a total of 16 booklets at grade 4. Blocks appeared in both positions within
a booklet and were paired with blocks assessing the same purpose for reading as well as
blocks assessing other purposes. The booklets were spiraled or interleaved in a systematic
sequence so that each booklet appeared an appropriate number of times in the sample.
The students within an assessment session were assigned booklets in the order in which the
booklets were spiraled. Thus, students in any given session received a variety of different
booklets and only a small number of students in the session received the same booklet.

113
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Data Analysis and Scales

Once the assessments were conducted and information from the assessment booklets had
been compiled in a database, the assessment data were weighted to match known
population proportions and adjusted for nonresponse. Analyses were then conducted to
determine the percentages of students who gave various responses to each cognitive and
background question,

Item response theory (IRT) was used to estimate average reading proficiency for each
jurisdiction and for various subpopulations, based on students’ performance on the set of
reading items they received. IRT provides a common scale on which performance can be
reported for the nation, each jurisdiction, and subpopulations, even when all students do
not answer the same set of questions. This common scale makes it possible to report on
relationships between students’ characteristics (based on their responses to the background
questions) and their overall performance on the assessment.

A scale ranging from 0 to 500 was created to report performance for each of the two reading
purposes at grade 4 (reading for literary experience and reading to gain information). The
scales summarize examinee performance across all three item types used in the assessment
(multiple-choice, regular constructed-response, and extended constructed-response). In
producing the scales, three distinct IRT models were used. Multiple-choice items were
scaled using the three-parameter logistic model; regular constructed-response items were
scaled using the two-parameter logistic model; and the extended constructed-response items
were scaled using a generalized partial-credit model. Each reading purpose scale was based
on the distribution of student performance across the grades assessed in the 1992 national
assessment (grades 4, 8, and 12) and had a mean of 250 and a standard deviation of 50.

A composite scale was created as an overall measure of students’ reading proficiency. At
grade 4, the composite scale was a weighted average of the two reading purpose scales,
where the weight for each reading purpose was proportional to the relative importance
assigned to that purpose in the specifications developed by the Reading Objectives Panel
(55 percent literary experience and 45 percent gain information).

Questionnaires for Teachers and Schools

As part of the Trial State Assessment, questionnaires were given to the reading teachers of
assessed students and to the principal or other administrator in each participating school.

A Background Panel drafted a set of issues and guidelines and made recommendations
concerning the design of these questionnaires. For the 1992 assessment, the teacher and
school questionnaires focused on five educational areas: instructional content, instructional
practices and experiences, teacher characteristics, school conditions and context, and
conditions beyond school (i.e., home support, out-of-school activities, and attitudes).
Simular to the development of the materials given to students, the guidelines and the teacher
and school questionnaires were prepared through an iterative process that involved
extensive development, ficld testing, and review by external advisory groups.
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It is important to note that in this report, as in all NAEP reports, the student is always the
unit of analysis, even when information from the teacher or school questionnaire is being
reported. Having the student as the unit of analysis makes it possible to describe the
instruction received by representative samples of fourth-grade students in public schools.
Although this approach may provide a different perspective from that which would be
obtained by simply collecting information from a sample of fourth-grade reading teachers
or from a sample of schools, it is consistent with NAEP’s goal of providing information
about the educational context and performance of students.

:

READING TEACHER QUESTIONNAIRE

The questionnaires for fourth-grade teachers consisted of two parts. The first requested
information about the teacher, such as race/ethnicity and gender, as well as academic
degrees held, teaching certification, training in reading, and ability to get instructional
resources. In the second part, teachers were asked to provide information on each class
they taught that included one or more students who participated in the Trial State
Assessment Program. The information included, among other things, the extent to which
worksheets or workbooks were used, the emphasis placed on different reading skills, and
various instructional approaches. Because of the nature of the sampling for the Trial State
Assessment, the responses to the reading teacher questionnaire do not necessarily represent
all fourth-grade reading teachers in a state or territory. Rather, they represent the teachers
of the particular students being assessed.

SCHOOL CHARACTERISTICS AND POLICIES QUESTIONNAIRE

An extensive school questionnaire was completed by principals or other administrators in
the schools participating in the Trial State Assessment. In addition to questions about the
individuals who completed the questionnaires, there were questions about school policies,
course offerings, and special priority areas, among other topics.

Estimating Variability

The statistics reported by NAEP (average proficiencies, percentages of students at or above
particular achievement levels, and percentages of students responding in certain ways to
background questions) are estimates of the corresponding information for the population
of fourth-grade students in public schools in a state. These estimates are based on the
performance of carefully selected, representative samples of fourth-grade public-school
students from the state or territory.

If a different representative sample of students were selected and the assessment repeated,
it is likely that the estimates might vary somewhat, and both of these sample estimates
might differ somewhat from the value of the mean or percentage that would be obtained
if every fourth-grade public-school student in the state or territory were assessed. Virtually
all statistics that are based on samples (including those in NAEP) are subject to a certain
degree of uncertainty. The uncertainty attributable to using samples of students is referred
to as sampling error.
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Like almost all estimates based on assessment measures, NAEP’s total group and subgroup
proficiency estimates are subject to a second source of uncertainty, in addition to sampling
error.  As previously noted, each student who participated in the Trial State Assessment
was administered a subset of questions from the total set of questions. If each student had
been administered a different, but equally appropriate, set of the assessment questions --
or the entire set of questions -- somewhat different estimates of total group and subgroup
proficiency might have been obtained. Thus, a second saurce of uncertainty arises because
each student was administered a subset of the total pcol of questions.

In addition to reporting estimates of average proficiencies, proportions of students at or
above particular achievement levels, and proportions of students giving various responses
to background questions, this report also provides estimates of the magnitude of the
uncertainty associated with these statistics. These measures of the uncertainty are called
standard errors and are given in parentheses in each of the tables in the report. The
standard errors of the estimates of reading proficiency statistics reflect both sources of
uncertainty discussed above. The standard errors of the other statistics (such as the
proportion of students answering a background question in a certain way or the proportion
of students in certain racial/ethnic groups) reflect only sampling error. NAEP uses a
methodology called the jackknife procedure to estimate these standard errors.

The reader is reminded that, as in all surveys, NAEP results are also subject to other kinds
of errors including the effects of necessarily imperfect adjustment for student and school
nonresponse and other largely unknowable effects associated with the particular
instrumentation and data collection methods used. Nonsampling errors can be attributed
to a number of sources: inability to obtain complete information about all selected
students in all selected schools in the sample (some students or schools refused to
participate, or students participated but answered only certain items); ambiguous
definitions; differences in interpreting questions; inability or unwillingness to give correct
information; mistakes in recording, coding, or scoring data; and other errors of collecting,
processing, sampling, and estimating missing data. The extent of nonsampling errors is
difficult to estimate. By their nature, the impact of such errors cannot be reflected in the
data-based estimates of uncertainty provided in NAEP reports.

Drawing Inferences from the Results

One of the goals of the Trial State Assessment Program is to make inferences about the
overall population of fourth-grade students in public schools in each participating state and
territory based on the particular sample of students assessed. The results from the sample
-- taking into account the uncertainty associated with all samples -- arc used to make
inferences about the population.

The use of confidence intervals, based on the standard errors, provides a way to make
inferences about the population means and proportions in a manner that reflects the
uncertainty associated with the sample cstimates. An estimated sample mean proficiency
+ 2 standard errors approximates a 95 percent confidence interval for the corresponding
population quantity. This means that with approximatcly 95 percent confidence, the
average performance of the entire population of interest (e.g., all fourth-grade students in
public schools in a statc or territory) is within + 2 standard errors of the sample mean.
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As an example, suppose that the average reading proficiency of the students in a particular
state's fourth-grade sample were 256 with a standard error of 1.2. A 95 percent conﬁdence
interval for the population quantity would be as follows:

Mean * 2 standard errors = 256 + 2+ (1.2) = 256 + 2.4 =
256 - 2.4 and 256 + 2.4 = (253.6, 258.4)

Thus, one can conclude with 95 percent confidence that the average proficiency for the

entire population of fourth- gradc students in public schools in that state is between 253.6
and 258.4.

Similar confidence intervals can be constructed for percentages, provided that the
percentages are not extremely large (greater than 90 percent) or extremely small (less than
10 percent). For extreme percentages, confidence intervals constructed in the above

manner may not be appropriate and procedures for obtaining accurate confidence intervals
are quite complicated.

Analyzing Subgroup Differences in Proficiencies and Proportions

In addition to the overall results, this report presents outcomes separately for a variety of
important subgroups. Many of these subgroups are defined by shared characteristics of
students, such as their gender, race/ethnicity, and the type of community in which their

school is located. Other subgroups are defined by students’ responses to background

questions. Still other subgroups are defined by the responses of the assessed students’
reading teachers to questions in the reading teacher questionnaire.

In Chapter 1 of this report, differences between the state and nation were tested for overall
reading proficiency, percent of students at or above the Proficient level, and for each of the
purposes for reading. In Chapter 2, significance tests were conducted for the overall
proficiency for each of the subpopulations, as well as percent of students at or above the
Proficient level for males and females. In Chapters 3-6, comparisons were made across
subgroups for responses made to various background questions.

As an example, consider the question: Do students who reported reading three or four books
outside of school each month exhibit higher average reading proficiency than students who
reported reading no books outside of school?

To answer the question posed above, begin by comparing the average reading proficiency
for the two groups being analyzed. If the mean for the group that reported reading three
or four books outside of school is higher, it may be tempting to conclude that that group
does have higher achievement than the group that reported reading no books outside of
school. However, even though the means differ, there may be no real difference in
performance between the two groups in the population because of the uncertainty
associated with the estimated average proficiency of the groups in the sample. Remember
that the intent is to make a statement about the entire population, not about the particular

rample that was assessed. The data from the sample are used to make inferences about the
population as a whole.
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As discussed in the previous section, each estimated sample mean proficiency (or
proportion) has a degree of uncertainty associated with it. It is therefore possible that if
all students in the population had been assessed, rather than a sample of students, or if the
assessment had been repeated with a different sample of students or a different, but
equivalent, set of questions, the performances of various groups would have been different.
Thus, to determine whether there is a rea/ difference between the mean proficiency (or
proportion of a certain attribute) for two groups in the population, an estimate of the
degree of uncertainty associated with the difference between the proficiency means or
proportions of those groups must be obtained for the sample. This estimate of the degree
of uncertainty -- called the standard error of the difference between the groups -- is obtained

by taking the square of each group’s standard error, summing these squared standard errors,
and then taking the square root of this sum.

Similar to the manner in which the standard error for an individual group mean or
proportion is used, the standard error of the difference can be used to help determine
whether differences between groups in the population are real. The difference between the
mean proficiency or proportion of the two groups + 2 standard errors of the difference
represents an approximate 95 percent confidence interval. If the resulting interval includes
zero, there is insufficient evidence to claim a real difference between groups in the
population. If the interval does not contain zero, the difference between groups is
statistically significant (different) at the .05 level.

As an example, to determine whether the average reading proficiency of fourth-grade
females is higher than that of fourth-grade males in a particular state’s public schools,
suppose that the sample estimates of the mean proficiencies and standard errors for females
and males were as follows:

Grou Average Standard
P Proficiency Error
Female 259 2.0
Male 255 2.1

The difference between the estimates of the mean proficiencies of females and males is four
points (259 - 255). The standard error of this difference is

V202 + 212 =29

Thus, an approximate 95 percent confidence interval for this difference is
Mean difference + 2 standard errors of the difference =
4£2-(299 =4+ 58=4-58and4 + 5.8 = (-1.8,9.8)
The value zero is within this confidence interval, which extends from -1.8 to 9.8 (i.e., zero
is between -1.8 and 9.8). Thus, there is insufficient evidence to claim a difference in average

reading proficiency between the populations of fourth-grade females and males in public
schools in the state.?

~

The procedure described above (especially the esimation of the standard error of the difference) 1s, 1n a strict
sense, only appropriate when the staustics being compared come from independent samples. For certain
comparisons in the report, the groups were not independent. In those cases, a different (and more
appropriate) esumate of the standard error of the difference was used.
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Throughout this report, when the mean proficiencies or proportions for two groups were
compared, procedures like the one described above were used to draw the conclusions that
are presented. If a statement appears in the report indicating that a particular group had
higher (or lower) average proficiency than a second group, the 95 percent confidence
interval for the difference between groups did not contain zero. When a statement indicates
that the average proficiency or proportion of some attribute was about the same for two
groups, the confidence interval included zero, and thus no difference could be assumed
between the groups. The reader is cautioned to avoid drawing conclusions solely on the
basis of the magnitude of the differences. A difference between two groups in the sample
that appears to be slight may represent a statistically significant difference in the population
because of the magnitude of the standard errors. Conversely, a difference that appears to
be large may not be statistically significant.

The procedures described in this section, and the certainty ascribed to intervals (e.g., a

95 percent confidence interval), are based on statistical theory that assumes that only one
confidence interval or test of statistical significance is being performed. However, in each
chapter of this report, many different groups are being compared (i.e., multiple sets of
confidence intervals are being analyzed). In sets of confidence intervals, statistical theory
indicates that the certainty associated with the entire set of intervals is less than that
attributable to each individual comparison from the set. To hold the certainty level for the
set of comparisons at a particular level (e.g., .95), adjustments (called multiple comparison
procedures) must be made to the methods described in the previous section. One such
procedure -- the Bonferroni method -- was used in the analyses described in this report to
form confidence intervals for the differences between groups whenever sets of comparisons
were considered. Thus, the confidence intervals in the text that are based on sets of
comparisons are more conservative than those described on the previous pages. A more
detailed description of the use of the Bonferroni procedure appears in the Trial State
Assessment technical report.

Statistics with Poorly Determined Standard Errors

The standard errors for means and proportions reported by NAEP are statistics and
therefore are subject to a certain degree of uncertainty. In certain cases, typically when the
standard error is based on a small number of students, or when the group of students is
enrolled in a number of schools, the amount of uncertainty associated with the standard
errors may be quite large. Throughout this report, estimates of standard errors subject to
a large degree of uncertainty are followed by the symbol “!”. In such cases, the standard
errors -- and any confidence intervals or significance tests involving these standard errors
-- should be interpreted cautiously. Further details concerning procedures for identifying
such standard errors are discussed in the Trial State Assessment technical report.
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Minimum Subgroup Sample Sizes

Results for reading proficiency and background variables were tabulated and reported for
groups defined by race/ethnicity, type of community, gender, and parents’ education level.
NAEP collects data for five racial/ethnic subgroups (White, Black, Hispanic, Asian/Pacific
Islander, and American Indian/Alaskan Native), four types of communities (Advantaged
Urban, Disadvantaged Urban, Extreme Rural, and Other Communities), and five levels of
parents’ education (Graduated College, Some Education After High School, Graduated
High School, Did Not Finish High School, and 1 Don’t Know). However, in many states
or territories, and for some regions of the country, the number of students in some of these
groups was not sufficiently high to permit accurate estimation of proficiency and/or
background variable results. As a result, data are not provided for the subgroups with very
small sample sizes. For results to be reported for any subgroup, a minimum sample of
62 students was required. For statistical tests pertaining to subgroups, the sample size for
both groups had to be at least 62. This number was determined by computing the sample
size required to detect an effect size of .2 total-group standard deviation units with a
probability of .8 or greater.

The effect size of .2 pertains to the true difference between the average proficiency of the
subgroup in question and the average proficiency for the total fourth-grade public-school
population in the state or territory, divided by the standard deviation of the proficiency in
the total population. If the true difference between subgroup and total group mean is

.2 total-group standard deviation units, then a sample size of at least 62 is required to detect
such a difference with a probability of .8. Further details about the procedure for
determining minimum sample size appear in the Trial State Assessment technical report.

Describing the Size of Percentages

Some of the percentages reported in the text of the report are given quantitative
descriptions. For example, the number of students being taught by teachers with master’s
degrees in education might be described as “relatively few” or “almost ail,” depending on
the size of the percentage in question. Any convention for choosing descriptive terms for
the magnitude of percentages is to some degree arbitrary. The descriptive phrases used in
the report and the rules used to select them are shown below.

Percentage Desctription of Text in Report
p=20 None
0<p=x10 Relatively few
100 <p=s20 Some
20 < p =30 About one quarter
30 < p =< 44 Less than half
44 < p £ 55 About half
55 < p =69 More than half
69 <p=s79 About three quarters
79 < p <389 Many
88 < p < 100 Almost all
p = 100 All
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Trial State Assessment

Reading Stimuli and Example Items

This appendix contains replications of two ot the cight reading passages used as the stimuli
- at grade 4. In addition. examples ot two extended constructed-response items are
presented. along with their scoring guides. The extended constructed-response questions,
which required students to demonstrate more complex reading processes and understanding
of the text by providing an extended response of a paragraph or more to the prompt, were
scored using a tour-point partial-credit model. For the extended constructed-response
questions. students were given an cntire blank (lined) page on which to provide their
responses. Table Al shows the percentages of students in (Télorado and the nation

attairing cach of the score levels for the two extended constructed-respoase example items.

THE NATION'S TABLE Al Student Score-Level Percentages for
REESR [raap Extended Constructed-Response
—5hL Example Items at Grade 4
1992 |—
Trial $tate Assessment
Not Rated |Unsatisfactory Partial Essential Extensive
'SYBIL SOUNDS THE ALARM
Example item 1
Colorado 7(1.2) 49 (1.6) 40 (1.9) 4(0.7) 1{03)
Nation 8(08) 53 (1.5) 37 (1.7) 3(0.6) 0(0.2)
AMANDA CLEMENT
Example item 2
Coloraao 2 (086) 15 (1.3} 55(1.9) 6(1.6) 1(04)
Nation 3(08) 14 (1.3 51 (2.1) La(1.4) 2 (0.5)
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SYBIL SOUNDS
THE ALARM

by Droliene P. Brown

A red sky at night does not usually
cause wonder. But on the evening of
Aprl 26, 1777, the residents of
Ludingtons’ Mills were concerned. The
crimson glow was in the east, not from
the west where the sun was setting.

The Ludington family sat at supper,
each one glancing now and again toward
the eastern window. Sybil, at sixteen the
oldest of eight children, could read the
question in her mother’s worried eyes.
Would Henry Ludington have to go
away again? As commander of the only
colonial army regiment between
Danbury, Connecticut, and Peekskill,
New York, Sybil's father did not have
much time to be with his family.

Thudding hooves in the yard abruptly
ended their meal. The colonel pushed
back his chair and strode to the door.
Although Sybil followed him with her
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eyes, she dutifully began to help her sister
Rebecca clear the table.

The girls were washing dishes when
their father burst back into the room with
a courier at his side.

“Here, Seth,” said the colonel, “sit you
down and have some supper. Rebecca,
see to our weary friend.”

Sybil, glancing over her shoulder, saw
that the stranger was no older than she.
A familiar flame of indignation burned
her cheeks. Being a girl kept her from
being a soldier!

Across the room, her parents were
talking together in low tomes. Her
father’s voice rose.

“Sybil, leave the dishes and come
here,” he said.

Obeying quickly, she overheard her
father as he again spoke to her mother.
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“Abigail, she is a skilled rider. It is
Sybil who has trained Star, and the horse
will obey her like no other.”

“That red glow in the sky,” Colonel
Ludington said, turning now to his
daughter, “is from Danbury. It's been
bumed by British raiders. There are
about two thousand Redcoats, and
they’re heading for Ridgefield. Someone
must tell our men that the lull in the
fighting is over; they will have to leave
their families and crops again.”

“I'll go! Star and I can do it!” Sybil
exclaimed. She faced her mother. “Star
is sure of foot, and will carry me safely.”

“There are dangers other than slip-
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pery paths,” her mother said, softly.
“QOutlaws or deserters or Tories or even
British soldiers may be met. You must
be wary in a way that Star cannot.”

A lump rose in Sybil’s throat. “I can
do it,” she declared.

Without another word, Abigail
Ludington turned to fetch a woolen cape
to protect her daughter from the wind
and rain. One of the boys was sent to
saddle Star, and Sybil was soon ready.
When she had swung up on her sturdy
horse, the colonel placed a stick in her
hand.

As though reciting an oath, she
repeated her father’s directions: “Go
south by the river. then along Horse
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Pond Road to Mohopac Pond. From
there, turn right to Red Mills, then go
north to Stormville.” The colonel stood
back and saluted. She was off!

At the first few isolated houses,
windows or doors flew open as she
approached. She shouted her message
and rode on. By the time she reached the
first hamlet, all was dark. There were
many small houses there at the edge of
Shaw’s Road, but everyone was in bed.
Lights had not flared up at the sound of
Star’s  hoofbeats. Sybil had not
anticipated this. Biting her lower lip, she
pulled Star to a halt. After considering
for a moment, she nudged the horse
forward, and riding up to one cottage
after another, beat on each door with her
stick.

“Look at the sky!" she shouted.
“Danbury’s burning! All men muster at
Ludingtons’”

At each village or cluster of houses,
she repeated the cry. When lights began
to shine and people were yelling and
moving about, she would spur her horse
onward. Before she and Star melted into
the night, the village bells would be
pealing out the alarm.

Paths were slippery with mud and wet
stones, and the terrain was often hilly and
wooded. Sybil’s ears strained for sounds
of other riders who might try to steal her
horse or stop her mission. Twice she
pulled Star off the path while unknown
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riders passed within a few feet. Both
times, her fright dried her mouth and
made her hands tremble.

By the time they reached Stormville,
Star had stumbled several times, and
Sybil's voice was almost gone. The
town’s call to arms was sounding as they
turned homeward. Covered with mud,
tired beyond belief, Sybil could barely
stay on Star’s back when they rode into
their yard. She had ridden more than
thirty miles that night.

In a daze, she saw the red sky in the
east. It was the dawn. Several hundred
men were milling about. She had roused
them in time, and Ludington’s regiment
marched out to join the Connecticut
militia | in routing the British at
Ridgefield, driving them back to their
ships on Long Island Sound.

Afterward, General George
Washington made a personal visit to
Ludingtons’ Mills to thank Sybil for her
courageous deed. Statesman Alexander
Hamilton wrote her a letter of praise.

Two centuries later visitors to the area
of Patterson, New York, can still follow
Sybil’s route. A statue of Sybil on
horseback stands at Lake Gleneida in
Carmel, New York, and people in that
area know well the heroism of Sybil
Ludington. In 1978, a commemorative
postage stamp was issued in her honor,
bringing national attention to the heroic
young girl who rode for independence.

From Cobblestone'’s September, 1983, issue:
“Patriotic  Tales of the  American
Revolution.” Copyright 1983, Cobblestone
Publishing Inc.. Peterborough, NH 03548.
Reprinted by permission of the publisher.
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EXAMPLE ITEM |

Extended Constructed-Response Item
Sybil Sounds the Alarm

Question
What are the major events in the story?

Stance
initial Understanding

General Scoring Rubric

Demonstrates an understanding of an historical narrative by summarizing
the important major evenis.

Scoring Guide

Unsatisfactory. These responses demonstrate little or no understanding of the
events surrounding Sybil's ride by providing bits of information from the story,
but not major events. In addition, these responses include those in which
students merely copy one or more lines from the text, often the first or last
sentence of the story.

Partial. These responses demonstrate somae understanding of Sybil's ride by
providing an account of one or two major events, not usually accompanicd by
a detailed account or an explanation of the importance of the events. These
responses may also be a brief statement without specific events.

Essential. These responses demonstrate an understanding of at least two of the
major events surrounding Sybil's ride by providing a detailed account of these
events OR by explaining the importance of the major events.

Extensive. These responses demonstrate an in-depth understanding of the
major events surrounding Sybil's ride by providing a detailed account of major
events accompanied by an explanation of their significance. The responses
display a thorough understanding of the story as a whole.

THE 1992 NALEP TRIAL STATE ASSESSMENT
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Amanda
Clement:
The Umpire
in a Skirt

Marilyn Kratz

I T WAS A HOT SUNDAY AFTERNOON in Hawarden. a small town in western Jowa.

Amanda Clement was sixteen years old. She sat quietly in the grandstand with her
mother, but she imagined herself right out there on the baseball diamond with the players.
Back home in Hudson, South Dakota, her brother Hank and his friends often asked her
to umpire games. Sometimes she was even allowed to play first base.

Today, Mandy, as she was called, could only sit and watch Hank pitch for Renville
against Hawarden. The year was 1904, and girls were not supposed to participate in sports.
But when the umpire for the preliminary game between two local teams didn’t arrive, Hank
asked Mandy to make the calls.

r.
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Mrs. Clement didn't want her daughter to umpire a public event, but at last Hank and
Mandy persuaded her to give her consent. Mandy eagerly took her position behind the
pitcher’'s mound. Because only one umpire was used in those days, she had to call plays
on four bases as well as strikes and balls.

Mandy was five fect ten inches tall and looked very impressive as she accurately called
the plays. She did so well that the players for the big game asked her to umpire for them
-- with pay! .

Mrs. Clement was shocked at that idea. But Mandy finally persuaded ber mother to
allow her to do it. Amanda Clement became the first paid woman baseball umpire on
record.

Mandy's fame spread quickly. Before long, she was umpiring games inr North and South
Dakota, Iowa, Minnesota, and Nebraska. Flyers, sent out to announce upcoming games,
called Mandy the “World Champion Woman Umpire.” Her uniform was a long blue skirt,
a black necktie, and a white blouse with UMPS stenciled across the front. Mandy kept
her long dark hair tucked inside a pcaked cap. She commanded respect and attention --
players never said. “Kill the umpire!” They argued more politely, asking, “Beg your
pardon, Miss Umpire, but wasn’t that a bit high?”

Mandy is recognized in the Baseball Hall of Fame in Cooperstown, New York: the
Women's Sports Hall of Fame; and the Women's Sports Foundation in San Francisco,
California. In 1912, she held the world record for a woman throwing a baseball: 279 feet.

Mandy'’s earnings for her work as an umpire came in especially handy. She put herself
through college and became a teacher and coach, organizing teams and encouraging athletes
wherever she lived. Mandy died in 1971. People who knew her remember her for her work

as an umpire, teacher, and coach, and because she loved helping people as much as she
loved sports.

“Amanda Clement: The Umpire in a Skirt” by Marilyn
Kratz. Copyright 1987 by Marilyn Kratz. Copyright 1987
by Carus Corporation. Reprinted by permission.
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ENAMPLE TN 2 Extended Constructed-Response Item

Amanda Clement: The Umpire in a Skirt

Question

[f she were alive today, what question would you like to ask Mandy
about her career? Explain whyv the answer to your question would
be important to know.

Stance
Personal Response

Generai Scoring Rubric

Demonstrates an understanding of Amanda’s career as a basebail umpire
and a personal reaction to her nontraditional role.

Scoring Guide

Unsatisfactory. These responses demonstrate little or no understanding by
providing inappropriate details or isolated bits of information from the passage,
or they pose a question that is unrelated to Mandy's carcer as a woman in a role
traditionally dominated by males. Somc responses may simply refer to
particular sentences from the passage and recast them as questions without
demonstrating comprehension of that portion of the text.

Partial. These responses demonstrate only partial understanding of Mandy's
carcer and its nontraditional naturc by posing one question that is either not
explained OR is explained using circular rcasoning OR focuses on reasons
tangential to Mandy's nontraditional role.

Essential. These responses demonstrate at least surface understanding of
Mandy's carcer and its nontraditional nature. They contain at lcast one
question that is relevant to the student’s own understanding of what it is like
1o be an athlete who is highly successful or the first person to do something.

Extensive. These responses contain one question that is explained in relation
10 a personal view of the passage and indicates the student has considered the
more abstract aspects of the passage (e.g.. ecmotional considerations. personal
challenges, socictal reactions). These responses contain questions about issuces
or reactions that have grown out of a carcful consideration of the potential
problems Mandy faced and the historical context in which she lived.
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APPENDIX C 1992

Trisl $tate Assessment

Setting the Achievement Levels

Setting achievement levels is a method for setting standards on the NAEP assessment that
identifics what students should know and should be able to do at various points along the
proficiency scale. The method depends on securing and summarizing a set of judgmental
ratings of expectations for student educational performance on specific items. The NAEP
proficiency scale is a numerical index of students’ performance in reading ranging from

0 to 500 and has three achievement levels -- Basic, Proficient, and Advanced -- mapped
onto it for cach grade level assessed.

In developing the threshold values for the levels, a broadly constituted panel of judges --
including teachers (50 percent), non-teacher educators (20 percent), and non-educators
(30 percent) -- rated a grade-specific item pool using the Board's policy definitions for
Basic, Proficient, and Advanced.! The policy definitions were operationalized by the
judges in terms of specific reading skills, knowledge, and behaviors that were judged to be
appropriatc expectations for students in cach grade, and were in accordance with the
current reading assessment framework. The policy definitions are as follows:

BASIC This level, below Proficient, denotes partial mastery of the knowledge and skills
o that arc fundamental for proficient work at each grade -- 4, 8, and 12.

PROFICIENT This central level represents solid academic performance for each grade tested --
4, 8, and 12, Students reaching this level have demonstrated- competency over
challenging subject matter and are well prepared for the next level of schooling.

ADVANCED This higher level signifies superior performance beyond proficient grade-level

mastery at grades 4, 8, and 12.

‘The judges’ operationalized definitions were incorporated into lists of descriptors that
represented what borderline students should be able to do at cach of the policy levels. The
purpose of having panclists develop their own operational definitions of the achievement
levels was to ensure that all panclists would have a common understanding of borderline
performances and a common sct of content-based referents to use during the item-rating
process.

" Non-educators represented business, labor, guwrnm«il@)uﬁ)w. parents, and the general pubhe,
-\
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For the multiple-choice and short constructed-response items that were scored
correct/incorrect, the judges (22 at grade 4) each rated half of the items in the NAEP pool
in terms of the expected probability that a student at a borderline achievement level would
answer the item correctly, based on the judges' operationalization of the policy definitions
and the factors that influence item difficulty. To assist the judges in generating
consistently-scaled ratings, the rating process was repeated twice, with feedback.
Information on consistencyv among different judges and on the difficulty of each item? was
fed back into the first repetition (round 2), while information on consistency within each
judge’s set of ratings was fed back into the second repetition (round 3). The third round
of ratings permitted the judges to discuss their ratings among themselves to resolve
problematic ratings. The mean final rating of the judges aggregated across multiple-choice
(MC) and short constructed-response (SCR) items yielded the threshold values for these
items in the percent correct metric. These cut scores were then mapped onto the NAEP
scale (which is defined and scored using item response theory, rather than percent correct).
For extended constructed-response (ECR) items, judges were asked to select student papers
which exemplified performance at the cutpoint of each achievement level. Then for each
achievement level, the mean of the scores assigned to the selected papers was mapped onto
the NAEP scale in a manner similar to that used for the items scored correct/incorrect.
The final cut score for each achievement level was a weighted average of the cut score for
the multiple-choice and short constructed-response items and the cut score for the extended
constructed-response items, with the weights being proportional to the information
supplied by the two classes of items. The judges’ ratings, in both metrics, and their
associated errors of measurement are shown below.

THE NATION'S
REPORT nasp
CARD b

FIGURE A3 | Cutpoints for Achievement Levels at {
1992
Grade 4 Trial State Assessment
Paper
ating = ECR | -
; 3 “(Round 3) - Score™ -
Basic 3R ' 2.72 212 2.5
Proficient 62 3.14 243 2.1
Advanced 80 3.48 275 8.8

* Scale score is derived from a weighted average of the mean percent correct (for multiple-choice and short
constructed-response items) and the mean paper rating for the extended constructed-response items after both
were mapped onto the NAEP scale. ** The standard error of the scale score is estimated from the difference
In mean scale scores for the two equivalent subgroups of judges.

? ltem difficulty estimates were based on a preliminary, partial sct of  ponses to the national assessment.
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For each achievement level, exemplar items were selected that reflected the kinds of tasks
that examinees at or above the level were likely to be able to perform successfully. Panelists
who had rated specific blocks of released items were asked to review those same items again
to select particular ones as exemplary of each achievement level. The items were
pre-assigned to each achievement level based on the final round of the judges’ rating data,

and using the following statistical criteria. For any given level, Basic, Proficient, or '
Advanced:

* items having an expected p-value 2 .501 and < .750, at this level, were
assigned to their level;

* items meeting the criteria at more than one level were assigned to one level
taking both the expected p-value and appropriateness of the item for one
of the levels into account, and

* items with expected p-values < .501 were assigned to levels where a specific
passage had few or no items at that level.

During the validation process, items were again reviewed. Those that had been selected
by the original standard-setting panel were grouped into sets of pre-selected items. All
remaining items in the released blocks that met the statistical criteria, but that were not
recommended by the original panel, were grouped into a set identified as additional items
Jor review. Exercises that had been recommended for reclassification into another

achievement level category were presented in their original classification for the purpose of
this review.

Panelists worked in grade-level groups to review the possible exemplar items. The task
was to select a set of items, for each achievement level for their grade, that would best
communicate to the public the levels of reading ability and the types of skills needed to
perform in reading at that level. '

After selecting sets of items for their grades, the three grade-level groups met as a whole
group to review item selection. During this process, cross-grade items that had been
selected as exemplars by two grades (two such items were selected at grades 8 and 12) were
assigned to one grade by whole group consensus. In addition, items were evaluated by the
whole group for overall quality. This process yielded 13 items as recommended exemplars
for grade 4; 13 items as recommended exemplars for grade 8; and 21 items as recommended
exemplars for grade 17.
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In Chapter 1, Figure 3 provides the final descriptions of the three achievement levels for
grade 4. Exemplar items, illustrating what students at each level should be able to perform,
are included in Chapter 1. In principle, the descriptions of the levels, though based on the
1992 item pool, apply to the current reading assessment framework and will not change
from year to year (that is, until the framework changes). However, the sample items
reflective of the levels will need to be updated each time the assessment is administered.
Figure 4 in Chapter | provides the percentage of students at or above each of the three
levels and the percentage of students below the Basic level.
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APPENDIX D 1992

Trial State Assessment

Anchoring the Achievement Levels

¢-ale anchoring is a method for defining performance along a scale. NAEP’S overall
reading proficiency scale was anchored at the three achievement levels -- Basic, Proficient,

and Advanced -- to provide descriptions of what fourth-grade students know and can do
at each level.

In February, 1993, ETS applied a modified anchoring procedure to the 1992 reading
achievement levels. As applied to the achievement levels, the anchoring process was
designed to determine the sets of questions that students scoring at or above each
achievement level cutpoint could perform with a high degree of success. A committee of
reading experts, educators, and others was assembled to review the questions and, using
their knowledge of reading and student performance, to generalize from the questions to
descriptions of the types of skills exhibited at each achievement level.

Specifically, a question was identified as anchoring at an achievement level for a given grade
if it was answered correctly by at least 65 percent of the students in that grade scoring at
the cutpoint of that achievement level (and, conversely, by less than 65 percent of the
students scoring at the cutpoints for any lower achievement level). In order to maximize
the number of questions offered for consideration, the traditional discrimination criterion,
that required that the chances of success at the next lower level be at least 30 percentage
points lower, was not used. The modified anchoring procedure enables the entire set of
assessment questions to be used in describing student performance.
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By anchoring the achievement level cutpoints, instead of the entire interval, it is possible
to determine the types of skills exhibited by all students within an interval. Thus, an item
anchoring at the Basic level cutpoint will be answered correctly by at least 65 percent of
minimally basic students and will be answered correctly by at least that percentage of
students in the basic interval. Since the NAEP results are reported in terms of the
percentages of students at or above each of the cutpoints, it is important to be able to say
what all students in the interval are likely to be able to do. In contrast, an anchoring
procedure based on the interval identifies skills that a typical member of the interval (e.g.,
a typical basic student) likely possesses. While we could infer what a typical student in the

basic interval can likely do, we would not be able to infer the skills of a minimally basic
student.

A description of the entire achievement level interval can be inferred by comparing the
descriptions for adjacent cutpoints. Thus, the description for the basic cutpoint tells what
all basic students are likely to be able to do with increasing certainty as their reading
proficiency increases. The description of the proficient cutpoint refers to the abilities of
minimally proficient students, but also provides information about the capabilities of basic
students scoring at the top of the basic interval. To extend the description of the Advanced
achievement level, since that interval does not have an upper boundary, an additional set
of questions were identified as almost anchoring at the Advanced level. These questions
had probabilities of success between 50 and 65 percent for minimally advanced students
and identify the types of skills that more advanced students are likely to possess.

The anchoring process was further informed by results using the item mapping procedure.
Item mapping provides additional information about the performance of students within
each of the achievement level intervals, and of students who performed below the Basic
level. In item mapping, the items are arranged in the order of the proficiency level
corresponding to a defined expected probability of success based on the Item Response
Theory parameters. The items, or short descriptions, are then displayed, along with the
proficiency value associated with the selected probability of success. For consistency with
the anchoring process, a .65 expected probability of success was used.

To provide a sufficient pool of respondents in identifying anchor items, students at the
cutpoint of each achievement level were defined as those whose estimated reading
proficiency was within 12.5 points of the achievement level cutpoint. This is consistent
with previous anchoring procedures and provides an empirical estimate of the performance
of students scoring at the cutpoint. To provide stable estimates, the calculations of the
chances of success on an item had to be based on at least 70 students in the cutpoint
interval; this is a reduction from the previous requirement of 100 students to accommodate
the small number of students reaching the Advanced level.
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Because the extended constructed-response items were scored on an ordered scale with

4 scoring levels (unsatisfactory, partial, essential, and extensive), the above procedure,
which relies on the notion of a correct or an incorrect response to an item, was generalized.
To fit into the anchoring framework, each extended constructed-response item was treated
as three distinct items corresponding to scores of partial or better, essential or better, and
extensive. These distinct items were then analyzed in the same manner as items scored
correct/incorrect. Thus, for example, an extended constructed-response item might anchor
at the Proficient level for partial or better responses, and at the Advanced level for essential
or better responses.

The items were placed in notebooks by grade in the following order: anchored at Basic,
anchored at Proficient, anchored at Advanced, and almost anchored at Advanced (chance .
of success between 50 and 65 percent at the Advanced level). For cross-referencing
purposes, the remaining items in the assessment were also included in the notebook under
the “did not anchor” heading. (These were the items answered correctly by fewer than

50 percent of the students at the advanced cutpoint.) Each item was accompanied by its
scoring guide (for constructed-response items), the chance of success on the item for
students at each achievement level, the counts and weighted proportions of students at each
level, the overall percent correct on the item for the total population of respondents, and
the reading purpose and stance classifications for the item.

Twenty reading education experts participated in the anchoring process. They represented
teachers for the various grade levels involved, college professors, state curriculum
supervisors, and researchers. i'he panelists were divided into three groups, one for each
grade level. The grade-level groups worked independently for the most part, with periodic
meetings across the three groups to reconcile views. With the framework for the 1992
reading assessment and the achievement level descriptions as a reference, panelists were
asked to use the information in the anchor item notebooks and from the item mapping to
describe the knowledge, skills, and reasoning demonstrated by the students at the cutpoint
of each achievement level. In addition, performance as depicted by the maps or items that
almost anchored was taken as indicating beginning or emerging skills for students in the
interval. Based on the items anchoring at cach level and the item maps, the panelists were
asked to draft a description of achievement at each level, which is shown in Figure A4. In
drafting these descriptions, the panelists were instructed to consider the context of the
assessment and not to overinfer skills from limited numbers of items.
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FIGURE A4 | Anchor Descriptions of Achievement Levels 1882

Trial State Assessment
———————

]

The following descriptions of reading behaviors characterize students’ performance on the
1992 NAEP reading assessment. Based on a thorough review of all the items and how
students performed at each of the three achievement levels (basic, proficient, and advanced),
these descriptions were developed to portray the reading ability of students at grades 4, 8,
and 12 as observed on the NAEP reading assessment. Students’ interactions with the three
different types of text used in the assessment were considered separately. Each of the three
text types represents a different purpose for reading. At grade 4, students were asked to read
for literary experience and to gain information. The descriptions are intended to be
cumulative from Basic level performance through Advanced. Therefore, demonstrated
ability at the Proficient level presumes Basic level performance, and Advanced performance
presumes Proficient, as well as Basic, abilities.

BASIC Grade 4 students understand uncomplicated narratives and high-interest
informative texts. identify obvious themes, locate expiicit information, summarize
' (2]2) parts of text, and make judgments about characters' actions.

Fourth-grade students at the basic level can read uncomphcated narratives with understanding. The lterary
texts at this level include fables and realistic fiction about familiar topics. These students can answer questions
that focus on specific parts of the story. They are able to identify an obvious theme or message. They can take
the perspective of characters that are familiar or similar to themselves and compare characters to each other.
In addition, they can relate to the feelings of familiar charadiers, as well as interpret and make judgments about
the characters’ actions.

Students at the basic level are able to gain information from high-interest informative texis. These students are
successful when texts are structured as narratives and deal with relauively familiar topics. Students can search
for and locate exphcit information within the text, as well as provide evidence of straightforward comprehension
of the text. They are able to select relevant information in order to provide a summarization focusing on part
of the text. They can build simple inferences based on specific information. These students also are able to
construct therr own simple questions related to the passage.

Grade 4 students understand and interpret iess familiar texts, provide textual
PROFICIENT | support for interpretations, generaiize across text, identity relevant information.

(243) understand subtleties n aspects of a story, relate text to background
experiences, and formulate simple questions.

TFourth-grade students al the proficient level can form an understanding and extend the meaning of more
difficult, unfarmiliar fiterary pieces -- those in culturally different or historical settings. They are able to respond
1o questions that require some interpretation. Some can consiruct responses to the story as a whole, as well
as consider subtleties in aspects of the story. When given interpretations of the story, they can provide some
Jusufication and support for those nterpretations. They are able to recognize multiple perspectives. In
addition, they have the abihity to connect information 1n the story to the author's purpose, as well as consider
alternate possibilities for the story’s development.

Students at the proficient level are able to gain informaton and to interpret the meaning of informative text that
contains narratine ciements and direct quotes.  Their responses to increasingly more challenging questions
provide evidence that they can search for. locate, select, prioriuze, and apply relevant information. They can
generalize across parts of the text. They can relate informauon from the-selection to their own background
experiences and to inferences that are provided for them. They also are able to recognize an author's basic
orgam/zational pattern.
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FIGURE A4 I Anchor Descriptions of Achievement Levels 1992
{continued)

Trial State Assessment

Grade 4 students interpret and examine the meaning of text, summarize
information across whole texts, develop their own ideas about textuatl
information, understand some literary devices, and are beginning to formulate
more complex questions about text.

Fourth-grade students at the advanced level can form an understanding of what they read and extend, elaborate,
and examine the meaning of literary texts. They can construct responses to a story by selecting relevant
information and building their own interpretations that remain consistent with the text. They are able to
summarize information across the whole story. They understand some literary devices, such as figurative
language, and can interpret the author’s intentions.

Students at the advanced level can gain information from what they read and can extend, elaborate, and
examine the meaning of informative texts about less familiar topics. They are able to read for the purpose of
gaining a more thorough understanding of a particular topic, and some can develop their own ideas based on
the information presented in the passage. They can discriminate the relative importance of ideas in the text and
are beginning to form more complex questions about the selection. They are able to provide an explanation
of the author’s techniques for presenting information.
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APPENDIX E 1992

Trial State Assessment

Data 'Appendix

For each of the tables in the main body of the report that presents reading proficiency
results. this appendix contains corresponding data for each level of the four reporting
subpopulations -- race:ethnicity, type of community, parents’ education level. and gender.

1HE 1992 NAEP TRIAL STATE ASSESSMENT 135




Colorado

THE NATION'S :
REPGRT FABLE AT
CARD I

Ly

Teachers’ Reports on Time Spent
Teaching Reading (Per Day)

Ay
2.\
1992 . . -
Trial State Assessment 45 Minutes or Less 60 Minutes 90 Minutes or More
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 27 (2.7) 49 ( 2.9) 24 ( 3.0)
219 ( 2.2} 219 ( 1.8) 216 { 2.2)
Nation 29 (3.2) 52 ( 3.4) 19 ( 1.8)
; 217 (2.3) 218 ( 1.9) 215 ( 2.6)
; RACE/
; ETHNICITY
| White
} tate 28 ( 3.0) 49 ( 3.1} 24 ( 3.1)
| 224 (1.9) 224 (1.8) 220 ( 2.0}
| Nation . 29 (3.6) 55 (3.7 16 ( 1.9)
223 (2.6) 224 ( 2.0 225 ( 2.8)
Black
State 25(7.7) 40 ( 6.3)! 35(7.8y
the (1..') e (“..‘? e (n.c)
Nation 30 ( 4.0) 41 (4.2) 29 (4.3}
186 ( 3.3) 184 ( 2.8) 184 (3.3)
Hispanic
State 24 ( 3.3) 52 (5.1) 24 { 4.9)
204 ( 4.6) 205 ( 3.1} 200 ( 3.9)
Nation 28 ( 4.0) 49 ( 5.3) 24 (4.0)
203 { 5.8} 203 ( 3.0) 200 ( 3.6)
Asian
State 26 ( 5.7) 47 (5.7) 27 ( 6.6}
(R X ) (10.1) te s (l0.|) rhe (IO.I‘]
Nation 16 ( 4.4) 47 ( 5.9) 37 (8.7)
he (to.') e (“-.,1 ahe (AO.A)
Amer. Indian :
State 23 (6.8) 47 (7.4} 30(7.5)
hh (00.0) (X3 (AO.I) the (IO.A)
Nation 14 ( 4.8) 69 ( 8.2) 17 ( 5.6
the (10.1) “he (IO.I) (X3 (‘0.0)
TYPE OF
COMMUNITY
Adv. urban
State 31(74) 46 ( 6.8) 22 ( 4.6)
224 (2.2) 226 | 3.4) 2191 3.8}
Nation 16 (10.2) 67 (12.2n 17 { 940
e («..) 242 ( 8.7)’ e (n.o)
Disadv. urban
State 10 ( 4.5)t 57 (12.10 33 (12.7¢
et 204 ( 3.1} 192 ( S5.6)
Nation 28 (7.8) 40( 7.1) 311(74)
183 ( 7.2}t 188 ( 3.4)1 194 ( 4.2)
Extreme rural
State 31(9.9) 37 { 9.0) 32 (9.3)
212 ( 4.5)! 222 ( 4.00 219 { 5.2)
Nation 32(8.4) ! 62 ( 8.8) ; 612.9)
218 ( 4.9)! 221 ( 4.2) ety
Other
State 28 ( 3.8) 49 ( 3.9) 2311 4.1)
221 (3.8) 220 ( 2.9) 219 ( 2.7)
Nation 29 { 4.0) 51 (4.5 | 21123
219 ( 2.7) g 218 ( 2.0i ,} 217 ( 2.6)

continued on next page!
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REPORT a1 a1 | Teachers” Reports on Time Spent
carD [T ®P|  Conunued) Teaching Reading (Per Day)
R
1992 ) ) . )
Trial State Assassmont 45 Minutes ot Less 60 Minutes 90 Minutes or More
Percentage Percentage Bercentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 27 (2.7) 48 ( 2.8) 24 ( 3.0}
219 ( 2.2} 219 (1.8) 218 { 2.2)
Nation 29 ( 3.2) 52 ( 3.4} 18 { 1.8}
217 (2.3) 218 (1.9} 215 ( 2.6)
PARENTS'
EDUCATION
College graduate ’
State 28 (3.2) 48 ( 3.2) 23 ( 3.1)
227 ( 2.3) 227 ( 1.9) 224 ( 2.4)
Nation 28 ( 3.0} 52 ( 3.5) 18 ¢ 2.1)
224 ( 3.4) 227 ( 2.7) 224 { 34)
Some after HS
State 25 ( 3.5) 48 ( 3.8) 27 1 4.8)
226 ( 5.5) 223 ( 3.8) 226 { 4.8)
Nation 27 (4.8) 54 (5.2) 18 ¢ 2.8)
221 ( 6.9) 224 { 3.1) 224 ( 5.5)
HS graduate
State 24 ( 3.4) 50 ( 4.2) 26 ( 4.3)
208 ( 5.0) 213 ( 3.8) 211 ( 3.5)
Nation 30 ( 4.5) 53 ( 5.8) 18 ( 2.6)
214 ( 4.3} 216 { 3.7) 203 ( 5.0}
HS non-graduate
State 22(4.2) 50 ( 6.4) 27 ( 5.9)
et (ot.o) red (&0‘0) 3 (oo.s)
Nation 28 ( 5.9} 42 ( 5.8) 28 1¢ 4.8)
) 201 ( 5.5) 198 ( 4.3)
1 don't know
State 26 ( 3.0 50 { 3.6) 24 (3.2)
211 ( 3.3) 213 ( 2.1) 206 ( 3.3}
Nation 28 (3.7} 53 ( 3.8) 18 ¢ 2.2}
213 ( 2.3) 211 { 2.0) 208 ( 3.1)
GENDER
Male
S:ate 27 (2.9 49 ( 3.1} 24 (3.1)
214 (2.7) 217 (2.1 215 (2.7}
Nation 28 ( 3.2) 53(3.5) 18 (2.0
212 ( 2.5; 215 ( 2.1} 212 (3.2
Female
State 26 (2.7) 50 ( 3.0 25(3.2)
225 ( 2.6) 222 (2.2) 216 ( 3.3)
Nation 29{3.3) 52 ( 3.6) 18 ( 2.00
222 ( 2.7) 222 (2.1) 218 (2.7}

I'he N AEP reading scale ranzes from U to Sab.
can be saild with about v3 percent confidence that. for cach roruiation ob interest. 1he va ue jor the enl
2 standard errors of the estimate for the sampie. In companng two ¢
wo  Arpendiy N der dete

npopuiation 1s within +
ase the vtandard erres ot the ditferenee

I'he standard errers of the stalislics anpear 11 parenieses

THE 1992 NAEFPTRIAT STATE ASSESSAENI

'lnterpret wath caaten -

{-

AN

LN

wWonutale
the szimple does not allow accurate geternination of the vafatioly of tis statntic 2 Samipie o
insutficient 1o permit a refiabie estimicte (fewer than o2 studente




Colorado

TABIE A2 | Teachers’ Reports on Emphasis Given to
THE NATION'S Specific Methods for Teaching Reading
REPORT naap
CARD I s v Integration of Reading and
L Phonics s Writing 9 Whole Language
1992 —— Heavy Little or No Heavy Little or No Heavy Little or No
Trial State Assessmant Emphasis Emphasis £mphasis Emphasis Empnas:s Emphnasis
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 8(1.8) 38 (3.0 70 ( 2.8) 1{0.8) 57 {3.2) 8(1.8)
213 ( 3.0)t 220 ( 2.0 220 ( 1.3) Y 220 ( 1.4) 222 ( 4.2¢
Nation 11 ( 1.4) 40 ( 2.4} 55 (27) 3(0.9) 42 ( 3.0) 18 (1.8)
206 ( 2.9) 221 ( 2.4) 220 (2.2) 211 ( S.4) 218 { 2.6) 215(2.0)
ACE/
~ HNICITY
hite
itate 8(1.8) 38 (3.2) 72 ( 2.9) 1{0.8) 59 ( 3.4) 8(21)
218 { 3.0} 224 {1.7) 224 ( 1.3) e 224 (1.4) 226 ( 4.8)t
Nation 10 { 1.5) 44 ( 2.8) 55 ( 3.2) 3(1.0) 42 { 3.4) 19 ( 2.1)
216 ( 3.2) 226 ( 2.6) 227 ( 2.2) 217 ( 5.8) 228 (2.8} 219{2.2)
Black
State 12 ( 5.4) A5 (7.7 75 (8.3) 0(0.0) 62 ( 9.3} 5 (2.9}
L and (ﬂ.t) +ha (ll"-) ree (H'O) e R (QI'O) e (Qt'l) Ea Xl (tl}O)
Nation 17 { 3.5) 31 (4.0) 50 ( 4.5) 2(14) 40 ( 4.2) 17 ( 2.8)
188 { 3.8)! 197 (4.2) 194 ( 2.7) () 190 ( 3.3) 200 ( 2.9)
Hispanic
State 10 ( 2.5) 32 (4.1) 61 ( 4.9) 0{0.2) 48 ( 5.0) 9(3.4)
) 205 ( 4.4) 204 { 2.4) ) 205 ( 2.4) ()
Nation 19 ( 4.0) 25 ( 3.8) 60 ( 5.2) 4(15) 42 ( 4.9) 16 ( 3.7)
191 ( 4.2)! 210 ( 6.0) 203 { 3.7) ) 200 { 3.5) 208 { 6.2)!
Asian
State 7(3.3) 42 (7.9) 67 (7.1) 0(0.0) 51(9.6) B8 (4.2)
Lol (-0-‘.0) +ea (t"t) (22 (ﬂ.') o R (01.0) "t bt.o) —ha (QA.O)
Nation 9(3.0) 44 ( 9.8) 55 ( 9.9) 2(1.8) 45 (11.0) 15 { 5.4)
(2l (*0'0) e X (tl'ﬁ) 218 ( 6'3)1 ok (QI.'-) et (00'0) ‘e (‘l.O)
Amer. Indian
State a(48) 44 (79) i 68(86.3) 0{00) 64 { 6.8) 10 ( 4.8)
"t ('1'0) *e (tl"-) | ted [_"-.) e b (Ot'O) e (00.0) tea (OA.O
Nation 4127) 50(6.7) || 57(86.8) 2{18) 44 { 7.7} 12 (4.1)
are (.0¢'o) teh (tl'O) ’ *ra (tO'l) ted (QA.O) t4a (00'1) tea (OA.O)
TYPE OF
COMMUNITY
Adv. urban
State 2(1.1) 49 { 4.4} 85 ( 4.6) 0( 0.0 76 ( 4.8) 1(0.7)
R G 224 (2.1 226 ( 1.6)! ) 225 (1.8 R R
Nation 14 ( 7.3)! 45 (14,3)! 65 (12.8)1 0{ 0.0} 65 (13.8)1 9 { 4,51
“he ‘AQ.Q) 253 (10.4)| 244 ( 7.5)| e (bv-") 250 ( 6.6)' LX 24 (AO'A)
Disadv. urban
State 7{4.5) 39 (9.7n 55 ( 8.5) o{o.0} 58 ( 9.3) 5(5.3)
Gas(ree 202 ( 4.6 |l 197 ( 3.1) IR M 201 ( 2.6} R S
Nation 18 ( 5.2) 21(B6.6) ;| 51(7.8) 0{03) 34 (5.6) 21 (7.2
177 ( 3.8)1 193 ( 8.9) || 186 { 6.0)! RRA S 183 ( 7.9)! 200 { 3.8}
Extreme rural !
State 22 ( 8.6} 16 (6.3)) i 63 (8.2) 2{22¢ 32(7.8n 22 (8.20
213 ( 5.5) ety 1 217 (3.9 ety 214 { 5.0 219 { 6.0p
Nation 5(18) 41091 il 481(94) 3(22) 36 (7.8) 14 ( 4.4)
R | 222 (441 224 (40) ety 214 ( 5.8 221 { 3.4
Other [
State 8(22) 4147y  70{44) 11 0.9} 58 ( 4.61 9123)
217 ( 3.4)! 222 ( 3.0 i 222 (2.1) et 222 (2.2 228 ( 4.81
Nation 12 (2.0 421031 ' 53(3.6) 4(1.2) 42 (3.4 18 ( 2.6)
210 ( 3.3) 221 (2w 221 (2.5) 214 { 5.5) 220 ( 2.7) 216 ( 2.5)
(ontrued 0 ext page
Q
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TABLL T2
rcontinued)

Teachers™ Reports on Emphasis Given to
Specific Methods for Teaching Reading

REPORT [nagp
CARD N — -
— Phonics egration olf Reading and Whole Language
— ‘r Writing
1992 | — ) —~eavy Littie or No Heavy Littie or No Heavy Littie or No
Trial State Assassment Emphasis Emphasis Emphasis Emobhasis Empnhasis Empnasis
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 8 (1.8) 38 { 3.0) 70 ( 2.8) 1{0.6) 57 (3.2) 8{1.8)
213 ( 3.0 220 { 2.0) 220 ( 1.3) Mahl s 220 ( 1.4) 222 { 4.2)l
Nation 11 { 1.4) 40 { 2.4) 55 (2.7) 3{09) 42 ( 3.0) 18 { 1.8)
206 ( 2.9) 221 (2.4) 220 ( 2.2) 211 { 5.4}t 219 ( 2.8) 215{2.0)
PARENTS'
EDUCATION
College graduate
State 7{(1.7) 38 (3.1) 72 (2.9) 1{0.8) 60 ( 3.4) 8(1.9)
217 ( 2.9)1 227 { 2.1} 228 ( 1.5) ey 228 { 1.6) 227 ( 4.40
saation 10 ( 1.8) 43 { 3.0} 57 (3.2) 2(0.8) 45 ( 3.5) 15 (1.7)
210 { 4.1} 230 ( 3.1) 228 { 2.8) B A 228 { 3.5) 221 ( 3.4}
Some after HS
Siate 11 (3.1) 35 (3.7) 65 ( 4.6) 0 (0.4) 51{4.9) 11 { 3.3)
b | 228 ( 3.4) 225 ( 2.8) B | 225 (3.1) e ()
Nation 10 { 2.3) 43 ( 3.4) 58 (4.1) 4{18) 41 (5.1) 19(3.4)
sae (20 ) 226 ( 5.1) 225 { 4.1) () 227 ( 5.0} 222 ( 4.9)
HS graduate
State 11 {3.1) 35( 4.4) 66 { 4.5) 1{0.8) 54 ( 4.4) 10( 3.3)
ety 210 ( 4.9) 214 { 2.9) ) 214 ( 3.0) vt )
Nation 8(1.8) 36 (3.2) 50 (4.4) 4(1.8) 35( 3.6) 18(2.8)
R G| 215 ( 3.6) 214 { 3.1) R G | 212 { 3.4} 218 ( 4.9)
HS non-graduate
Siate 12 ( 4.6} 34 (6.1) 67 ( 5.0} 0 (0.0 56 (5.8) ° 16 (4.2
*ee (QQ“) [ X34 (H‘l s (lﬂ‘i) (R ad (N‘l) e (lﬁ‘l) ExE o g (Nll‘
Nation 10 { 2.5) 34 (5.0 48 { 4.5) 2(1.4) 37 (5.7) 23(3.86)
. he (ID‘O.) (X33 (h+‘-) 202 ( 54) T (o*‘c) 194 ( 5 0) st (u-)
f don't know
State 8(20) 38 (3.5) 70 ( 3.0} 1{0.6} 57 (3.8) 6(1.5)
208 ( 4.3} 214 { 2.5) 212 (1.9) ) 213 (2.1} Rl Gl |
Natier 14 {1.9) 39 ( 3.0 53(29) 3( 1.0} 41 ( 3.2) 20(2.3)
199 ( 3.1) 215 ( 2.6) 213 ( 2.1) e e 214 { 2.5) 210 ( 2.4)
GENDER
Male
State at(241) 38 ( 3.1) 70 ( 2.9) 1{08) 56 ( 3.5) 8(1.9)
210 ( 3.9} 217 { 2.3) 217 (1.4) e 218 ( 1.6) 220 ( 5.2)!
Nation 12 (1.7) 41 ( 2.8) 57 (2.9) 2(0.8) 42 (3.3) 18 { 2.0)
201 ( 3.3) 218 (2.8) 215 ( 2.4) ey 215 ( 3.1) 212 (2.1)
Female ,
State 8(1.7) 37 ( 3.3) 70 (2.9) 1(05) 58 ( 3.2) 7{({19)
218 ( 4.8) 223 { 2.5) 223 (1.8) ) 223 (1.9) 224 ( 6.0)l
Natior 11(14) 40 ( 2.3) 52 (2.7) 4{(1.2) 41 ( 2.8) 18 { 1.9)
211 (3.9) 225 ( 2.7) 225 ( 2.3) 218 { 5.1} 224 ( 2.6) 219 (3.1)

The NALP reading scale ranges trom 0 to 500.

I he standard errors of the statistics appear in parentheses, |t
can ™ oseg wirh atoul 95 percent confidence that, for cach population ot anterest, the value for the enure
roputation s withim - standard ¢errors of the estimate tor the sample. In companng two estimates. one must
Lse tne slandard error ol the ditference tsee Appendis A tor detailsy  The percentapes may not total
17 pereent hecause the “Moderate I'mphasis™ category s notincluded. * Interpret with caution -- the nature
o the sample does not allow accurate determination of the vanabiity of this statistic. *** Sample «ze 1y
syeutfoert Y peeayt a reitable estimate tewer than »2 <tudentss,

14
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Teachers™ Reports on Emphasis Given to

TABHE AR2
THE NATION'S continucd) Specific Methods for Teaching Reading
REPORT _ep
CARD ;—-_ Literat based Readi Reading Across the Individualized Reading
—R.( lterature-based Reading Content Areas Programs
1992 —)» ~eavy _teor No Heavy Little or No Heavy Little or No
frial $tate Assessment Empnasis Z™onasis Emphasis Emphasts Emphasis Emphasis
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 73 (3.5) 5{1.6) 53 ( 3.2) 5{1.2) 25 (3.4) 36 { 2.8)
220 ( 1.4) 217 {4101 220 { 1.6) 213 { 5.6 220 { 2.9) 217 { 1.8}
Nation 50 ( 3.1) 11 {1.9) 49 ( 2.7) g9(2.1) 11 (1.6) 54 (2.8)
220 ( 2.0) 208 { 3.2) 216 ( 2.0) 214 ( 4.41 2186 ( 3.5) 218 (1.8}
RACE/
ETHNICITY
White
State 74 ( 3.7) 4 (1.7) 53 ( 34) 4(1.2) 26 (3.7) 36 ( 3.2}
224 ( 1.4) 221 ( 5.1) 224 ( 1.3) 215 { 5.5)! 224 ( 3.1) 222 ( 1.8)
Nation 52 ( 3.9) 11(2.1) 49 ( 3.1) 9(2.5) 11 (1.9} 56 (3.2)
228 ( 2.1) 214 { 3.6) 224 ( 2.3) 218 ( 4.5)1 226 ( 3.4) 225 ( 2.1)
Black ’
State 83 ( 4.6} 1{1.3) 53 ( 8.9) 3(24) 16 ( 5.0) 38 (8.1)
e (90.0) i (n‘v) e ('04.0) Ratl 0‘.'0-) (2o (H.O) E2 Y] (t..+)
Nation 45 ( 4.1) 16 { 3.0} 54 ( 4.5) 7{23) 12 (2.8) 43 ( 44)
123 ( 2.8) 192 ( 3.1} 191 (2.2) AL s | 196 ( 4.3)! 197 { 2.7)
Hispanic
State 66 ( 5.2) 7 (3.3) 53 ( 5.3) 6{2.8) 22 (3.3 36 (3.7)
204 { 2.5) ee) 203 ( 3.0) R AL | 202 ( 34) 204 ( 3.3)
Nation 47 ( 3.7) 11 (2.6) 46 ( 3.4) 12 ( 3.3) 17 (3.0 50 (5.2)
198 ( 3.4) 206 ( 5.1) 198 ( 3.6) ey 192 ( 5.4) 206 { 3.6)
Asian
State 77 (6.2) 2(1.7) 50 ( 8.4) 2(1.8) 24 (7.5) 27 ( 6.6)
e '1.0) ha (.0.0) (3ol ('0-0.0) T4 (0..*) Ll (+¢‘0) 2T (Q.")
Nation 55 (11.00 10 (4.7) 43 {10.6) 13 (4.9) 7(2.86) 55 ( 5.4)
214 ( 7.4) e (e P (a—..o) Y (0..') .-t .4 218 { 5.1)
Amer. Indian
State 76 ( 7.8) 2(1.7) 59(7.1) 9(44) 32 ¢ 8.0)) 32 (7.0)
(R X (OQ.I) N seh (iﬁlh) *rre (00‘0) *ré (OI") sl ",0 t4h (0.")
Nation 60 ( 6.6) 12 (3.8) 45 ( 7.4) 14 ( 4.2) 8(3.2) 67 ( 7.6)
e (tl'l) *hh (0‘.0) e ‘.ﬂﬁ‘o) (XY} (OI‘Q) e (ﬂﬁ‘l) rth (0..0)
TYPE OF
COMMUNITY
Adv. urban
State 88 (2.7} 1 (0.7} 51 (7.6} 2 (1.3} 37 (8.2) 35(8.1)
226 ( 1.4) ety 224 ( 2.5) () 222 (3.3)1 221 ( 2.8
Nation 61 {14.1)i 8 (5.9 62 (12.1)! 16 ( 9.1% 7(4.4) 52 ( 9.40
245 ( 8,01 ety 242 ( 8.4) ety et 245 (10.0)t
Disadv urban
State 85 ( 7.7y 5 (5.3) 58 (13.8)1 5{5.3) 23(9.4)n 33 ( 8.6%
201 ( 3.1) ety 198 ( 4.2) der (e ) Rl G| 198 { 4.90
Nation 44 ( 8.3) 8 (5.3) 59 (7.2 3(1.4) 14 ( 3.8) 39 ( 6.6}
185 ( 7.10 LA (A 186 { 4.4) ety 187 ( 6.4)! 196 { 5.11
Extreme rural
Sate 54 (11.3¥ 20{ 9.1 51 (7.5} 8 ( 3.5 10 ( 5.5) 58 ( 8.3
220 ( 5.2» 218 ( 4.2} 216 ( 4.00 ey e 220 ( 4.2
Natior 52 (8.4} 2010 7.8) 51 ( 8.8} 12 {41 15 { 5.3 55(9.8)
225 ( 4.0% 206 (4.9) | 214 { 4.3 ) 217 ( 5.7\ 222 ( 491
Other
wlate 73 (501 301.3) | 56 ( 4.0) 4 (1.5) 27 ( 4.8) 29 { 3.4)
221 ( 2.2y RN R | | 223 ( 2.1) A A 223 ( 4.31 2191 2,9)
“atee 50 (4.1 1010200 47 {32y 9t(27) 10(19 56 { 3.3}
220 ( 2.3) 209 ( 3.5} 11219 (2.2) 212 { 4.6) I 220 ( 3.9) 219 ( 2.1

BEST COPY AVAILABLE
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THE NATION'S

TABEL AL

teontinued)

Teachers’” Reports on Emphasis Given to
Specific Methods for Teaching Reading

REPORT aep
CARD '\: Literature-based Readi Reading Across the Individualized Reading
—2.( iterature-based Reading Content Areas Programs
1992 ) ~eavy _tie or No ~eavy Littie or No Heavy Little or No
Trial State Assessment £rpnrasis £mphas!s Empnasis Emphas's Emphasis Emphasis
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL .
State 73 ( 3.5) 5(18) 53 (3.2) 5(1.2) 25{3.4) 36 ( 2.8)
220 ( 1.4) 217 ( 4.4 220 ( 1.8) 213 ( 5.6)! 220 ( 2.9) 217 (1.8)
Nation 50 ( 3.1) 11 {1.8) 49 (2.7 g(24) 11 (1.8) 54 (2.8)
220 (2.0) 208 ( 3.2) 216 (2.0) 214 ( 4.4)1 216 ( 3.5) 219 ( 1.8)
PARENTS’
EDUCATION
Coliege graduate
State 73{3.5) 4(1.5) 54 (3.5} 4{13) 25 ( 4.0} 34 { 3.3)
228 (1.7} sty 228 (1.9 e ey 227 {3.2) 227 (1.7)
Nation 54 (3.5) 3({1.9) 50 (3.2 8{2.1) 11 (1.9) 55 (3.2
228 (2.8) 216 ( 5.10 224 ( 3.0), 226 { 6.9 224 { 5.0) 228 ( 2.4)
Some after HS
State 70{ 5.0 5{24) 48 { 4.1} 5(1.6) 22 (4.5) 38 (4.2)
227 (2.8) R R | 227 (3.3} st R G 223 (3.9
Nation 55(4.9) 13(3.2) 51 (4.8) 8 (2.6} 8(1.7) 58 (3.9)
225 ( 3.6) ser (00 ) 226 ( 3.6) R S et 224 ( 2.8)
HS graduate
State 69 ( 4.9} 8 ({3.0) 53(5.1) 6 ( 2.0} 26 (4.1) 41 ( 3.8)
214 ( 2.8} per (et 214 ( 3.0 EhA G 213 ( 5.9) 212 ( 3.4}
Nation 48 ( 4.7) 11(3.3) 48 { 3.8} 10 { 3.1} 10 ( 2.6) 54 ( 3.8)
214 ( 2.9) pev ety 211 ( 2.9) ) et 215 ( 3.8}
HS non-graduate
State 65 ( 6.6) 5131 50 (5.8) 6 ( 3.6) 27 (6.4) 41 ( 5.7)
LY X3 (..}t) X3 (ov.l) ah e (lh’l [N 23 (rf‘l) (X X3 (lh") [R 24 (01-‘.)
Nation 45(4.3) 12 { 2.5} 41 (5.1} 10 ( 2.7} 10 ( 2.5) 49 ( 4.9
195 ( 6.2) et (.0‘1) 195 ( 4’3) (X2 (.0‘1) e (lh.l) 199 ( 6.8)
| don't know
State 75(3.7) 4(1.6) 54 ( 3.6) 4(1.4) 25(3.7) 36 ( 3.3)
212 (1.8) ety 211 (2.1} e 214 ( 2.9) 209 ( 2.6)
Nation 47 (3.3} 13 ( 2.0} 43 {3.1) 10 ( 2.4) 13 (2.0} 52(35)
214 1 2.2} 202 { 3.3) 210 (2.1} 209 ( 4.8)1 210 ( 4.2) 213(2.2)
GENDER
Maile
State 72(3.9) 5(1.5) 52 (3.0) 5(1.3) 26 ( 3.4) 36 { 2.8)
217 1 1.6) ety 218 ( 1.8) ) 215 { 2.8) 215 ( 2.4)
Nation 521 3.4) 11 (1.9) 50 (3.0] 9(23) 10 ( 18) 55 ( 3.0)
246 { 2.3} 202 ( 4.0) 212 ( 2.4) 208 ( 4.8)! 211 ( 4.4) 216 ( 2.0)
Female
State 74 { 3.4) 5(1.7) 54 (3.7) 4(1.3) 24 ( 3.8) 37 (3.0)
223 (1.8) Gl 221 (2.2) Al 226 ( 3.9) 220 ( 2.2)
Nation 48 { 3.1) 12 ( 2.0) 49 (2.7) 10 ( 2.1) 12 (1.9) 53 {2.8)
2251 2.4) 214 ( 3.5) 221 (2.2) 220 ( 5.1) 221 ( 3.6) 223 (2.4)

The N AEP reading scaie ranges trom @ to 500

Lo sind with abedt
~opulation s within -

wS percent centtidence that

T s m et e Y ST Cewed T nL udents

THE vy, NSALP TREND NTATI

ASSESSNMENI

T'he standard errors of the statistics appear in parentheses. [t
ter cach population ot interest. the salue tor the entire
: S wandard errors of the estimate for the sampie, [n comparing two estimates. one must
"« the standard error of the difference see Appendin A tor details),
0 pereent because the Maoderate I-mphasis” category s not included.
« the sampie dees net atlew accurate determimation of the vaniability of this statistic

Ihe percentages may not lotal
! Interpret with caution - the nature
srv Sample size 18
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Colorado

THE NATION'S

ITABLH

A}

Teachers™ Reports on Instructional

REPORT [rq Materials for Reading
CARD |1
p— e vy
Ly imari
1992 — y Primarily Basal Primarily Trade Both Basal and Other
Trial State Assessment - Books Trade Books
Percentage | Percentage Percentage Percentage
and : and and and
Proficiency Proficiency Proficiency Broficiency
TOTAL
State 11(1.8) 37 { 3.0} 45 ( 3.5) 8(1.8)
216 ( 3.5) 220 ( 2.3) 217 (1.7) 220 ( 3.3)
Nation 33 ( 2.6) 13 (2.3} 51 ( 3.6) 3(1.1)
214 (2.2) 224 ( 4.5) 218 ( 1.5) 209 { 8.5}
RACE/
ETHNICITY I
White ;
State 9(1.9; | 38 (3.3) 45 ( 3.8) 8(1.9)
223 ( 4.0t | 225 (2.2) 222 ( 1.6) 223 ( 3.2)1
Nation 31 (3.1) 14 (2.7) 52 (4.1 3(1.9)
221 (2.7) 230 ( 4.1) 225 ( 1.7) 218 ( 6.7}
Black .
State 41{ 24y 42 ( 7.5)! 50 ( 8.8) 4 (3.5))
e (volo) e ('o") rer (n') b (h')
Nation 42 (3.8) 8 ( 2.6) 48 (4.2) 3(1.6)
198 { 2.6) e (e 193 ( 2.5) Rl bl
Hispanic
State 18 ( 3.7} 30 ( 3.0) 46 ( 5.0) 8 (2.0
204 ( 5.3 201 ( 3.9) 204 ( 3.3} (Y
Nation 32 ( 3.8) 14 (2.3) 49 { 3.9) 5(2.7)
200 ( 4.5) 205 (7.8) 205 ( 3.1} il )
Asian
State 10 ( 4.2) 39 ( 8.6) 41 ( 8.3) 10 ( 5.1)
e ("4') tre (h.t) L az g (ﬁlt) e (”")
Nation 40 (7.4} 15 (5.8) 41 (7.0) 4(2.8)
e ("4') rre (ﬂ') L s ("4') e ( ")
Amer Indian
State 11(5.4) 43 (7.9) 31 (6.7 15 ( 5.8)
e (".') *re {O'Ii) et (".0) e ("4')
Nation 29 ({ 6.1) 31 (7.7 40 ( 7.1} 0(0.0)
'y (".') re ("4.) *re (".0) te (,'4')
TYPE OF
COMMUNITY
Adv. urban
State 6{5.2) 54¢(7.7) 29 ( 8.0} 12 { 4.8)
e eer) 226 { 2.3) 218 ( 3.5)1 bl b
Nation 39 (15.0)! 15 (15.73 44 (15.1) 2 (1.3)
238 (11.5) ) 240 ( 4.0)1 bl b
Disadv. urban
State 12 ( 7.4) 31 (9.7y 49 (12.6)t 8 ( 5.5)
Ml G 194 { 6.9} 205 ( 3.4)1 ()
Natior 46 ( 8.6) 14 { 6.3} 38 (£.2) 2{1.3)
196 ( 3.6} 185 (15.71 187 ( 3.4)! ()
Extreme rural
wiate 19 (5.7)i | 9 3.6¢ 64 ( 6.2)1 8 (4.5
224 ( 7.3 [ T 216 ( 3.6)! ()
Natior. 30(5.1) ! 12 (7.7} 52 (9.0} 6(4.2)
215 ( 4.3)1 ! eer (e 224 (3.7)! ves (rr ey
Other I
State g (2.5) ! 42 ( 4.5) 42 (4.4) 7(2.1)
220 ( 3.4) i 220 { 3.7) 220(2.9) 221 { 4.6
Naton 31(3.5) ;' 13(2.7) 52 (3.8) 3¢{1.0)
215 ( 2.6) '1 225 (3.2 218 (1.7) 215 ( 7.5
‘comt'm.uea on next page!
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Aruitoxt provided by Eic:

Colorado

THE NATION's TABLI A13 Teachers™ Reports on Instructional

REPORT (continued) Materials for Readmg
CARD '_'“P
Y imari
1992 |= \ Primarily Basal Primarily Trade Both Basai and Other
Trial State Assessment Books Trade Books
1
Peccentage Percentage Percentage [ Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 11 ( 1.8) 37 ({ 3.0) 45 { 3.5} 8(1.8)
246 { 3.5) 220{ 2.3) 217 (1.7) 220 { 3.3)I
Nation 33 (26) 13 (2.3) 51 { 3.6) 3{(11)
214 (2.2) 224 ( 4.5) 218 ( 1.5) 209 { 8.5)
PARENTS’
EDUCATION
College graduate
Siate 9{1.8) 40 ( 3.6} 43(4.0) 8 (21
225 { 3.2) 229 ( 2.6) 223 { 1.6) 232 { 6.4
Nation 32 {3.2) 15 ( 2.8} 50 (3.7) 3(09)
222 { 3.2) 234 ¢ 58) 226 ( 1.8) R
Some after HS
State 10(2.7) 28 { 4.2} 52 (4.8) (2.8) .
et 222 { 3.8} 227 { 3.8) rer (v
Nation 28 {3.8) 16 { 4.2) 53 ( 5.5) 2(1.0)
223 ({5.0) () 223 ( 3.6) ()
HS graduate
State 13(3.1) 33 (3.4) 47 { 4.5) 8(2.6)
bl S | 213 ( 5.2) 212 { 3.8) ()
Nation 35(3.8) 9(23) 52 ( 4.8) 3(1.4)
214 { 3.9) () 214 { 2.9) )
HS non-graduate
State 18 { 5.0) 33(5.2) 43 ( 7.1) 9(4.0}
e (t—'t) ek (ﬁt) Eaad ﬂ" t (ﬁ')
Nation 34 (4.1) 10 ( 3.0} 52{47) { 1.8)
iy (’t.') ek (tt.') 201 ( 53) E22] (*’.t)
I don't know
State 1 (214) 37 { 3.4} 45 ( 4.0) 6({1.7)
' 210 ( 5.4) 2101 2.7) 211 ( 2.3) Rl ]
Nation 34 (2.8) 13¢{2.2) 50 (3.7) 4(186)
208 { 2.4) 217 ( 5.3} 213(1.9) bbb
GENDER
Male
State 11 { 1.8} 36 (3.3) 46 ( 3.8) 7{(1.7)
213 { 4.0) 218 { 2.0) 214 ( 2.3) 217 { 43)1
Mauon 32128 14 { 2.6) 51 (3.9 3{11)
210 { 2.8} 218 ( 5.7) 215 ( 1.8) -
Female
State 11 ( 2.1) 37 {3.0) 44 ( 3.6) 8(1.9)
218 ( 4.2) 221 { 3.4) 221 (2.1) 224 { 4.4)
Nation 34 (2.7) 13 (2.1) 50 (3.3) 3{(1.1)
218 { 2.4) 229 { 4.0) 222 (1.7) ™)

Fhe NAEP reading scaie ranges trom 0 to 500. The standard errors of the statistics appear in parertheses. [t
can he said with akoat 95 percent confidence that. tor cach population of interest. the value for the enuire

popusition 1s within 2 ostancard errors of the estimate tor the sample. In campanny two estimides, one must
use the stundard errer of the difference tsee Appendin A for details). ! Interpret with caution -- the natare of
the sample does net ailow aevurate determination oo the vanabihity of this statistic. *** Sampie size s

insutficient to permit s rehabie esumate tiewer than el students),
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THE NATION'S FABLE N4 1 Teachers” Reports on the Availability of
REPORT Resources
cARD ["eP
jm——— Y
po— -
1992 — \ | Get All the Resources | | Get Most of the | Get Some or None of the
Trial State Assessment Need Resources | Need Resources | Need
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 13 (2.1) 52 {29) 35(3.2)
224 ( 24) 219 ( 1.8) 214 (1.8)
Nation 11 (1.7) 51 (2.9 39 {3.5)
221 ( 3.1) 219 ( 1.8) 214 (1.7)
RACE/
ETHNICITY
White
State 14 { 2.5) 53 (2.8) 32 (3.3)
224 ( 2.4) 224 (1.7) 221 (1.5)
Nation 11 (2.0} 53 (3.4) 33 (4.2)
230 ( 2.8) 225 (1.9) 222 (1.9)
Black
State 15 ( 4.3) 52 ( 6.4)! 33 ( 6.4)
e (QQ" ret ('1") Lo d (ﬁ.’)
Nation 10 (1.9) 40 ( 4.0) 49 { 4.0)
195 ( 5.0) 193 ( 2.6) 197 (2.2)-
Hispanic
State 7(1.8) 49 (5.7) 44 (58)
) 206 ( 2.7) 198 ( 2.8)
Nation 10 { 1.9) 50 ( 4.2) 41 (4.2)
200 { 6.3) 204 (3.0 188 { 2.8)
Asian
State 13 (4.2) 47 (7.8) 40 ( 8.0)
e (ﬁ-’) e (ﬁ-’) k2l (ﬁ.i’)
Nation 10 ( 3.9) 53 ( 5.5) 37 ( 6.8)
et ("‘g) 249 ( 39) Rasd (".t)
Amer Indian
State 13 ( 4.4) 47 ( 6.5) 40 ( 6.6)
e (".') e (’g-y) ree (ﬁ')
Nator 16 ( 5.4) 51{7.1) 33 (6.7)
ey (...‘) ey ("-') rre (ﬁ’)
TYPE OF
COMMUNITY
Adv. urban
State 23 (869 53 (8.5) 24 (7.2)
227 ( 3.2) 223 ( 2.5) 222 ( 3.5
Nat.o~ 5(3.9) 65 ( 9.6)! 30 (8.9)
() 238 ( 7.4p 243 ( 8.5)!
Disadv urban
State 8 (4.9) 37 (12.0) 55 (11.9)
(v 196 ( 4.3)! 204 ( 2.9)
Nation 6 (3.1 35(86.9) 58 (7.9)
) 184 ( 5.2)! 196 ( 3.6)!
Extreme rural
Staie 13 ( 7.4) 50{6.4) 37(7.4)
bl i 219 ( 3.9y 213 ( 5.2)
Nahe: 18 ( 9.6 45 ( 6.4) 36 (8.5)
229 ( 3.6 222 1 6.3) 216 ( 3.7)
Other
State 11 (2.7) 56 ( 3.9) 33(4.1)
224 ( 3.8 221 ( 2.5) 217 (2.7)
taatber 10 ( 1.51 52 (3.1) 38 ( 3.5)
220 ( 3.7) 219 (1.7) 215 (2.0

idd

rcontinued on next page
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- : Teachers™ Reports on the Availability
THE NATION'S  1ABIT A eport the Availability of

REPORT raep (continued) Resources
CARD |___
pu——— ~
1992 —a | Get All the Resources | | Get Most of the | Get Some or None of the
Tetal s‘:‘e Assessment Need Resources | Need Resources | Need
Percentage ; Percentage Percentage
and and and
Praficiency . Proficiency Praficiency
TOTAL .
State 13(2.1) 52 ({2.9) 35 (3.2)
224 ( 2.4) 219 ( 1.8) 214 ( 1.6)
Nation 11 (1.7} 51 12.9) 39 (3.5)
221 { 3.1) 219 ( 1.8) 214 { 1.7)
PARENTS’
EDUCATION
College graduate
State 15 (2.3) : 54 128) 31(35.3)
232 (2 ! 226 { 1.6) 222 ( 2.1}
Nation : 1M{ ) i 51 13.3) 37(4.0)
227 ( 4.9) ! 227 1 2.5) 224 (2.4)
Some after HS
State 14 (4.3) 49 ( 4.7) 37(47)
Y 226 1 3.2) 221 (3.2)
Nation 10( 25) 54 ( 4.2) 36(5.2)
() 223 { 2.5) 225 ( 5.5)
HS graduate
State 9(21) 47 £ 3.9) 44 ( 4.3)
bl G 215 ( 3.1) 206 { 3.3)
Nation 11 ( 2.6) 49 ( 4.6) 39 (4.9)
() 217 { 3.6) 209 ( 2.3)
HS non-graduate
State 9(36) 51{6.7) 40(6.7)
i (ﬂ . i (n') ey (ﬂ"
* Nation 8(2 4) 39 ( 4.6) 52 (4.9)
() 197 { 5.4) 199 ( 5.0)
| don't know
State 12 { 2.6) 52 {3.3) 35(386)
213 ( 34) 211 { 2.6} 207 ( 2.4)
Nation 10 (1.1 51 (29) 38 {32!
218 ( 4.1) o 213 {2.1) 207 ( 1.9)
GENDER H
|
Male :
State 13 (2.2) 51 (2.9) 36 (3.2
2231 2.6) 2161 1.8} 210 { 1.9)
Nation 10{18) 51 13.0) 38 (3.7)
217 { 3.5} 215 { 2.0) 241 ( 2.3}
Female
State 13(2.2) 53(3.2) 34 (3.5
225 ( 3.4} 222 (2.2) 297 { 2.3)
Naticn 14 ( 1.8} 50 ( 2.9} 39 ( 3.4)
225 { 3.6) 223 (1.8) 218 ( 1.6)

The NALP reading scale ranges m\m Jie SOt he standare orrers of the statistics arpear 1in parentheses, (it
can be sad with about v< percent contidence tnat, tor uh. ©otwatsn ofonterest. the vaue for the entire
population ts Wittun oatandard crrors oF e estittate tar
use the standard error of the ditference csee Aprenainv Aty
the sample does not ailow accurale aetermination ot the
insufficient to permut a reitable estimate tfewer than « o wluderts

catnitie D ComMpPUnng two e Lmaies, one mast
tause 'Interpret with caution -- the nature o
antiity of this statistic "** Sample size s

Pra
s
(04
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Colorado

TABI Y ALSA

THE NATION'S

Teachers’ Reports on Frequency of Use
of Children’s Newspapers and/or

REPORT [m M agazines
CARD l
—— -
1992 = Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trlal State Assessment Week Month Ever
Percentage Percentage Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 2(08) 25 (3.1 42 (2.7) 32 (3.4)
(v 218 ( 2.6) 217 ( 2.0} 221 ( 1.8}
Nation 1{04) 31 (3.1} 32 (24) 36(2.8)
il G 218 ( 2.3) 214 { 2.0) 218 (2.2)
RACE!/
ETHNICITY
White
State 2 (0.9 25(3.2) 40 ({ 3.0 32(3.7)
() 222 { 2.3} 222 ( 2.3) 225 ( 1.5)
Nation 1(04) 32{3.8) 28 ( 2.7} 38 (2.9)
Al bS] 226 ( 2.4) 222 ( 2.3y 225 ( 2.3)
Black
State 3 (3.3) 27 ( 7.0)1 3B 7.4p 37 ( 8.0)t
L) (n') oy (nt) L ad (ﬂ'} e (nQ)
Nation 1(0.7) 28 ( 3.6) 43 (4.2) 28 ( 4.1)
bl b | 185 ( 3.5) 196 { 2.6) 183 ( 4.0)
Hispanic
State 2(0.8) 23 (4.0} 45 ( 3.8) 29 ( 4.1}
() 204 { 5.0} 201 ( 2.8) 206 ( 3.7)
Nation 3(13) 28 { 3.1) 34 (3.1 36 { 3.4)
() 205 ( 4.2) 197 ( 4.6) 206 ( 3.6)
Asian
State 2119 22 ( 7.9) 40 ( 7.7} 36 ( 8.9)
Eaad (ﬁ') e ("o) Laad (“') e (to.t)
Nation 0{0.9 26 ( 5.3) 44 ( 7.6) 30 (8.9)
h (‘n.') re (&o.o) ek (ﬁt’ e (" ')
Amer indian
State 0{ 0.0} 28 ( 7.1) 60(7.2) 13 ( 4.0}
-td (".', ‘rre (".') ree ("." *rrd (".0)
Nation 0 (0.0} 26 ( 5.7) 23 ( 5.4) 51(6.9)
ret ('6.') ‘er (".0) red (".') ey (oo.:)
TYPE OF
COMMUNITY
Adv urban .
‘ State 7(3.6) 14 ( 4.3) 45 ( 7.4) 34 (74)
e (vt 220 ( 5.0y 224 ( 2.7)1 225 3.8¢
\ Nation 1(1.3) 27 ( 8.0x 26 { 6.4} 46 (15.0}
‘ rrr (er 7y Rl G () 250 (10.5)
Disadv. urban
State o (o0.0) 14 { 6.8} 51 ( 8.51 35 (101}
) A L 196 ( 3.9) 207 ( 4.4)
Nation 3(2.0) 18 ( 3.7} 46 ( 7.1) 34 (7.2)
RN RS 182 ( 5.9) 185 ( 3.9) 187 ( 6.7
Extreme rural
Statz 0 (0.0 40.( 8.3 36 ( 6.6)! 24 ( 9.0p
sre (o'_') 218 ( 4.7 215 ( 4.3}t 221 { 4.8)
Nation 217 44 ( 9.3) 21 ( 6.0) 33 (7.6}
Y 219 ( 4.6 216 ( 8.4} 222 ( 2.8}
Other
State 1(07) 27 { 4.0) 41(37) 31 (45}
- 218 { 3.6} 219 { 3.1} 223 ( 2.8~
Nation 1(03) 30 {33) 33(28) l 37 (28
el tath| ; 220 27) 215{2.3) i 218 (1.9
' )

rcontinued on next page:
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Colorado

FABIT ALSA

THE NATION'S (continued)

Teachers™ Reports on Frequency of Use
of Children’s Newspapers and/or

REPORT Magazines
CARD
1992 | Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assassment Week Month Ever
rarcentage Perv.entage Percentage Percentage
anu and and and
Proficiency Proficiency Proficiancy Proficiency
TOTAL
State 2 (0.8) 25( 3.1) 42 (2.7) 32 (34)
el G 218 { 2.6) 217 (2.0} 221 { 1.8)
Nation 1({0.4) 31(3.1) 32 {24) 38 ( 2.6}
) 219 (2.3) 214 ( 2.0} 218 ( 2.2)
PARENTS’
EDUCATION
College graduate .
State 3{1.2) 23(3.2) 41 (3.1) 33 (3.8)
R A 225 ( 2.8y 226 { 2.4) 228 ( 1.9
Nation 1{0.5) 31( 3.6} 30 (2.7) 38 { 3.3
() 226 (2.7} 220 ( 2.6) 229 ( 3.3}
Some after HS
State {0.7) 20 ( 4.4) 44 ( 4.5) 35 (4.5)
) bl b 222 { 3.5) 228 ( 5.1)
Nation 0 (0.1} 34 (5.0 29 { 3.5) 37 (4.5)
) 230 ( 5.8) 218 { 4.0) 223 ( 3.8)
HS graduate
State 0(04) 29 ( 4.8) 43 { 3.5) 28 ( 3.8)
) 212(52) 212 { 3.5) 212 (4.1)
Nation 1(07) 34 (4.8) 31 (3.2) 35 (4.0)
() 215 ( 4.4) 213 (4.4) 212 (3.3)
HS non-graduate
State 3(2.0) 23( 4.7) 41 (5.4) 33 (6.7)
rhd ("") i (".') L 23 ("" haad (ﬂ")
Nation 1{0.7) 36(4.8) 33 (5.5) 30 (85.2)
e 201 ( 8.9} 169 { 5.0) ()
| don't know
State 2 (0.8} 28 ( 35) 41 ( 3.0) 30 (3.8)
) 211 ( 3.0) 207 ( 2.6) 215 ( 2.1)
Natior 1{0.5) 28 ( 3.1) 35 (2.8} 36 (2.7}
) 214 { 2.8) 210 ( 2.7) 211 (2.2)
GENDER
Male
State 2(0.7) 27 { 33) 40 (2.7} 32 (3.3)
Rl G 212 ( 3.5) 214 ( 2.3) 220 ( 2.1)
Nation 1(03) 30 (3.5) 31 {25) 3r7{29
) 216 { 3.1) 211 ( 2.8) 214 { 2.6)
Female
State 2109 23 (3.4) 44 ( 3.1) 32(3.7)
Tt 224 ( 2.7) 219 ( 2.6) 222 ( 2.5)
Nation 1(04) 31 (3.0) 33 (28) 35 ( 2.6)
R LS| 223 { 2.3} 217 ( 2.1) 224 ( 2.2)

The NAEP eading scaie ranges from o 1o 500
can be saie with aboul 99 percent contidence th
population s within -

wnsutficien:

159
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Fhe standard errors of the statistics appear in parentheses |t
at. for each population of intere
2 standard errors ol the estim
use the stancard error of the difference 1see Appe
the sample does not allow accurate determinali

st. the value tor the entire
ate tor the sample. In comparing two estimates, one must
ndix A for details). ! Interpret with caution -- the nature ol
on of the vanability of this statistic.

*** Sample size 1y
Toopernat aorehable estimate diewer than 62 students).
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THE NATION'S

FABIT AISB

Teachers Reports on Frequency of Use

REPORT of Readlng Kits
CARD '_""'P
=X i i
1992 — | Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Triat State Assessment . Week Month Ever
Percentage ] l Percentage Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 3(1.1) 14 (2.5} 17 ( 2.4) 67 (3.2)
209 { 5.3) 218 ( 2.6) 216 { 3.4) 218 ( 1.4)
Nation 7{1.3) 15(2.2) 20 ( 2.4) 58 { 3.2)
208 { 4.0) 213 ( 3.2) 219 ( 2.3} 219 (2.2)
RACE/
ETHNICITY
White
State {14 ! 13 { 2.6) 16 ( 2.7) 67 ( 3.4)
) : 220 ( 2.4 222 (2.8} 224 (1.4)
Sation 6( 1.3} : 13 (2.6) 20 { 3.01 61 ( 3.9)
221 ( 5.4 223 ( 3.4) 225 { 2.3) 225 { 2.3)
Black
State 000y 21 (8.0) 19 ( 5.7 60 (7.7}
et (tﬁ‘ﬁ) e (vt v et (ﬂ') s (ﬁ.t
Nation 15 ( 3.3} 21 ( 3.5) 18 ( 3.1) 46 ( 4:8)
183 ( 5.9) 193 ( 4.3) 198 ( 3.9) 185 { 3.4)
Hispanic
State 4(27) 12 ( 2.9) 18 ( 3.1) 65 { 4.0)
R i e () 199 { 6.6) 203 { 2.6)
Nation g9{1.4 20 ( 5.7) 18 ( 3.1} 54 ( 4.5)
187 ( 6.9) 200 ( 4.5)t 206 ( 6.8) 205 ( 34)
Asian
State 2 (1.8} 16 ( 8.0) 13 ( 4.9) 69 {7.9)
L 4 ‘ﬂf) ktt (Ht) ree (tﬁ.f) Atk (ﬁ.i)
Nation { 2.6) 6(2.2) 24 ( 6.4} 66 ( 8.7)
e (f“f) e ("t.’) Radd (tt.') 218 ( 6.0)
Amer. Indian
State 6(3.1) 23 (7.3) 12 { 5.9} 60 ( 7.6)
r (r».e) *rr (’9.0) e (f"f) ‘re ('f‘f)
\ation 1( 1.1} i 16 { 6.0) 16 { 5.4) 66 ( 7.6}
rer (g"') ey (Qf.&) e "0‘0, e (Qﬁ.t)
TYPE OF
COMMUNITY
Adv. urban
State 4{22) 15 { 6.6} 12 (6.4) 0$(2™
bl (ARG 228 { 4.4) e 223 ( l.op
Nation 7 (42} 32140 20 { 9.4)t 70 (10.7}
RS d (’f") et (ft‘f) e (”t) 243 ( 7.6)'
Disadv. urban
State 12 ( 7.8)1 7(5.2¢ 16 ( 5.4 86 ( 7.2)
re ("‘f) e (”‘f’) ey (ﬁ-‘ﬁ 204 ( 2.8)'
Nation 7(28) 28 { 5.6) 15 (5.2) 48 ( 7.5)
) 188 ( 5.4 181 ( 7.8)! 184 ( 6.5)
Extreme rural \
S:ate 3(28}) 22161y 16 { 6.6} 59 (8.2)
e (f'.') { 215 { 45" L2 24 (99‘9 221 (47”
Nation 9{42) : 9(6.1 23 ( 5.4) 59 ( 8.3)
M MRS : Tty 225 { 5.2)! 221 ( 4.3)
Other |
State 2(10) ! 12129} 17 ( 2.8) 69 ( 3.5)
RO ; 220 ( 3.4p 217 { 4.5)! 221 (2.4
Nation 7¢15) 15(2.2) 19 ( 2.8} 58 ( 3.5)
213 ( 4 0 'i 216 ( 36 218 (2.2} 218 { 2.4)
contirued on next page!
(]
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THE NaTion's | ABELALSH Teachers™ Reports on Frequency of Use

REPORT tcontinued) of Reading Kits
CARD '__W
. ; .
1992 Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assessment Week Month Ever
Percentage Percentage i Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 3(1.1) 14 ( 2.5} 17 { 2.4} 67 {3.2)
209 ( 5.3 218 ( 2.6) 216 ( 3.4} 219 (1.4}
Nation 7(1.3) 15 (2.2) 20( 2.4) 58 (3.2)
208 ( 4.0) 213 ( 3.2) 218 ( 2.3) 218 (2.2}
PARENTS’
EDUCATION
Coliege graduate
State 3(1.0) 15 ( 3.1) 17 (2.7} 86 ( 3.8)
o | 225 ( 3.4} 228 ( 3.1) 227 ( 1.5)
Nation 7(1.5) 13 ( 2.3) 20 (2.9) 60 ( 3.3)
221 { 5.5} 219 { 4.7} 226 ( 3.8) 228 ( 2.5)
Some after HS
State 3(1.7) 8 (28} 22 { 3.9) 67 ( 4.6)
*re ('t.t) ree (".f) e ('t.t) 228 ( 29)
Natiop 7{(2.0) 18 ( 4.8) 18 ( 3.6) 57 ( 6.0}
A G 225 ( 8.6) ) 223 ( 3.8)
HS graduate
State 4(1.7) 15 ( 3.0) 16 ( 3.3) 65 ( 4.2)
e M.t) ik (ﬂ.t’ e (tt.t 213 ( 32)
Nation 8 (1.9 12 (2.7) 20 ( 2.9) 60 ( 3.8)
() 207 ( 7.0y 217 ( 3.3) 215 ( 3.9)
HS non-graduate
State 6(28) 11 { 4.5) 17 { 4.6) 66 { 4.9)
*he (ﬂt) e (ﬂf) Erad (*f.f) rex (tt.t)
Nation 10 { 2.8) 20 ( 4.4) 16 ( 3.8) 54 (5.2)
e (ﬂ.l') Lol (t'.') L2 d (ﬂ.f) 199 ( 5.7)
| don't know
State 3(1.3) 14 ( 2.8) 15 ( 2.4} 68 { 3.4}
b A 211 ( 3.8) 207 ( 4.7) 212 ( 1.9}
Nation 8 (1.4) 16 { 2.3) 19 ( 2.6) 57 (3.4)
200 { 4.2)! 208 ( 2.8} - 213(2.7) 213 (2.3)
GENDER
Maie
State (1.2) 13 ( 2.5) 16 { 2.6) 87 (3.2)
b Mg 218 { 2.5) 212 ( 4.0} 217 (1.7)
Nation 7(1.4) 14 (2.1) 20 ( 2.6) 59 { 3.5)
203 ( 5.1 206 ( 3.7) 215 ( 2.5) 216 { 2.5)
Female
State 3{(1.1) 14 (2.7} 17 ( 2.8) 66 ( 3.4)
bl | 218 (4.1}t 220 ( 3.7) 222 (1.9}
Nation 8(1.3) 16 ( 2.3) 19 (2.3) 57 (3.1)
213 ( 3.9) 218 { 3.3) 223 (2.8) 223 (2.2)

Ine NAEP rexaing scale ranges from 0 1o 500, The standard errors of the stausucs appear in parentheses. It
¢an be said witn avout 95 percent confidence that. for cach population of interest, the value tor the enure
repulation s w iy 2 standard errors of the estimate tor the sample In Comparmz two ostimales, one must
as¢ the standara error of the difference tsee Appendix A tor details). ! Interpret with caution -+ the nature o
the sample does nat allew accurate determimation of the variatnhty ol this statistic. *** Sample stze s
insufficient to permit a renable estimate tfewer than ©2 students),
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THE NATION'S

FABEE ALSC

Teachers’ Reports on Frequency of Use
of Computer Software for Reading

REPORT Instruction
CARD l_mp
— ~
1992 h—— \ Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assessmont Week Month Ever
Percentage Percentage Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 1{0.5) 14 (2.4) 26 ( 2.6) 58 ( 3.5)
) 213 ( 3.4} 218 { 1.6) 220 ( 1.7)
Nation 4{1.1) 21 (2.7) 23(2.7) 52 (3.8)
213 ( 4.1)1 213 ( 2.8} 217 { 2.7) 219 ( 1.9)
RACE/
ETHNICITY
White
State 1(0.8) 12 {2.3) 25 (2.7} 62 (3.7)
Tt 217 { 3.4) 221 ( 1.6) 225(1.7)
Nation 3(1.2) 17 ( 2.8) 26 { 3.5) 53 ( 4.3)
219 { 4.9) 223 { 2.5) 223(28) 226 { 2.1)
Black
State { 1.3¢ 14 { 4.6)1 47 { 6.4) 37 ( 7.4)1
Eat) (ft") e (h‘t rek ﬁ‘t e ("‘t)
Nation 6(1.8) 38(5.2) 16 { 3.3) 42 { 4.7)
el i 183 ( 3.3) 193 { 5.0 185 ( 3.2)
Hispanic
State 1¢(0.9) 21 ( 4.9) 23 ( 3.5) 54 ( 4.2)
) 203 { 4.4)1 208 { 3.3) 202 { 3.1)
Natior: 3(1.2) 25 ( 6.5) 18 ( 2.7} 54 (7.0
) 205 { 5.5)1 188 { 6.0) 203 ( 2.4)
Asian
State 0 ( 0.0) 11(5.1) 32 { 6.9) 57(17.8)
ree (ﬁ') Lt ad ("t) ree ﬁ") Laa i LAt
Nation 5(4.0) 28 ( 6.1) 14 ( 4.8) 53 (7.1)
LA (tt") L ad (”t) ek (ﬂ') e ("‘9)
Amer. Indian
State 0(0.0) 14 { 5.9) 25 ( 6.9) 61 (8.2)
tee (ﬁ.') *re (00" red (tf") baad (N.'
Natior 04{05) 15{ 4.5) 15( 4.5) 70(5.9)
e (0'") - (t"') i (ﬁ') e (ﬂt)
TYPE OF
COMMUNITY
Adv. urban
State 2 {2.0) 9( 3.8) 31{7.2) 58 ( 8.5)
e (rr ) hahl Wi 220 ( 4.1)1 225 ( 2.4)p
Nation 3{25) 12 { 8.9 24 (12.2) 61 (14.8)
e (no) e (M.') Laad (ﬁt) 244 ( 92)‘
Disadv. urban
State 3{29) 36 (10.9) 31 (11.2)° 31(7.2¢
=) 191 ( 3.8) 199 { 4.2)! 292 ( 3.2
Nation 6(3.7) 291 7.3} 7{3.0) l 56 (7.4)
) 189 ( 4.5 Ere (e ) . 183 { 4.5)
Extreme rurai |
State 0 { 0.0y 11 ( 6.0} 20 { 8.4)1 | 69 ( 9.0t
sre (re ey e (e vy e (re ¥ i 219 ( 4.8)1
Natior 6(3.8) 15(6.1) 30 { 8.3) I 48 {10.6)
() 248 (7.4 215 { 6.5)! 224 { 4.4)
Other
State {0.5) 13 (3.4} 25 (3.7) ! 61 (5.1
paad ia bl 221 ( 3.4n 2201 22) | 220 ( 2.9)
Natior 3(1.1) 22 (3.2) 24 (2.9) ; 51 (4.2)
209 ( 7 31 215 (2.9} 218 { 2.9) 219 ( 2.0)
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1aBlt Aisc | Teachers' Reports on Frequency of Use

« (continued) of Computer Software for Reading
THE NATION'S . ¢
REPORT Instruction
CARD |
1992 — \ Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trinl State Assessmant Week Month Ever
! ' b
Percerntage : Percentage ' Percentage N Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 1(05) 14 { 2.4) 25 ( 2.6) 58 { 3.5)
o) 213 { 3.4) 218 ( 1.6) 220 ( 1.7)
Nation 4(1.1) 21 ( 2.7) 23121 52(38)
213 (4.4 213 ( 2.8) 217 (2.1} 219 (1.9)
PARENTS’
EDUCATION !
College graduate ! i
State 1{05) ! 12 (2.2) 27 (2.8} ! 60 { 3.6)
e (rrry ! 218 { 3.9 ! 223 (2.2) : 228 (1.9)
Nation 4{12) 21 { 3.2} 23 { 3.5) i 53 ({46)
T 223 (3.7) 225 ( 3.2) : 227 ( 26)
Some after HS
State 2{1.0) 13 (2.7) 24 { 4.1) 61 ( 5.3}
oy (n') -t (n') trey (f'.') 226 { 24)
Nation 4{1.3) 18 ( 3.0y 26 ( 2.2) 51 {4.9)
i S 214 ( 5.7) 227 ( 4.5) 224 ( 3.9)
HS graduate
State 1{07) 17 ( 3.6} 22 { 3.8) 80 ( 4.6)
e (n.* £3242 (*'.') Tttt (".') 211 { 37)
Nation 3(1.1) 23 (3.9} 20 { 2.9) 54 (4.7}
() 209 ( 4.1) 212 ( 4.2} 216 { 2.9}
HS non-graduate
State 2{1.7) 16 ( 5.3} 23 ( 5.8) 58(72)
re (n ') et n.', e (t'.') e (".')
Nation 7(28) 27 ( 4.5) 22 { 3.5) | 44 (4.7
Exad ("f) ik (fi.') e (t'.') . 200 ( 65)
| don't know |
State 1{0.7) 16 ( 3.2) 25 ( 2.8) 57 { 3.8}
e (rety i 207 ¢ 4.3 i 213( 2.5) ' 211 ( 2.4}
Naticr 4{1.3) l 20(2.9) 25( 3.1) i 51 ( 4.0}
) RO R | 206 { 3.0y 211 ( 3.5) : 214 { 2.0j
GENDER : N
Male ‘;
State 1106 12 (2.2} 26 ( 2.6} . 61 ( 3.6)
Al AR 211 { 3.6} 214 { 2.3} i 218 { 2.0
Natior 4(1.1) 20 ( 2.6} 24 { 3.2) . 52 ( 4.0}
242 ( 5.3) 208 { 3.8) 213 ( 3.4) i 216 { 2.2)
Female
State 1{0.5) 16 { 2.8) 25 (2.8 88 ( 3.7)
e ey 214 { 4.3} ; 222 ( 2.1} ! 223 ( 2.1)
Nation 4(12) 22 { 3.0) | 22 ( 2.4) ‘ 52 { 3.8)
214 { 5.4) | 218 { 2.5) i 222 ( 2.7) t 223 (2.1)
Ihe NAEP readine scade ranses irom o to S The standard err cre ot the statisiics arpear e parentheses I

can be siid with about 95 percent conndence that, to- cach pepaation ob anterest e vgue tor the entire
population 1s within : 2 stanuard errors ot the estimate tor the sample. In comparing two edimates, one mas
use the standard errar of the difference see Appendin  \ for detaisy Dolnterpret with castion  ine nataie o
the samrpie does nat allow accurate determination o the variamlity of this statistic. *** Samipic s s
insufficient 1o pernit & reliet e vstimile fvwer than #2 <tzoents
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THE NATION'S FABIL A1SD| Teachers™ Reports on Frequency of Use
EPOR of a Variety of Books
CARD
m— ‘, Once or Twice a Once or Twice a Never or Hardly
—} Al t Every Da
1992 mes ry bay Week Month Ever
Trtal State Assessment
Percentage ! Percentage I Percentage Percentage
and . and i and and
Proficiency !| ' Proficiency Proficiency Proficiency
TOTAL i
State 63 (3.7) | 21 (3.1} 12 ( 2.2 4(13)
220 ( 1.5} ! 217 { 2.3) 212 ( 3.8) 218 ( 5.3)
Nation 43 ( 3.6) : 22 {2.4) 26 ( 3.0} 9¢( 1.5)
220 ( 2.4} | 214 { 2.5} 217 ( 2.3) 210 { 3.4}
t
RACE/ |
ETHNICITY i |
White g E
Siate 66 ( 4.0 i 22 ( 3.4) | 8119 i 4{1.4)
224 ( 1.5 : 222 (2.3) ; 222 { 3.9¢ 219 { 6.4}
Nahon 46 | 4.5 . 18(28) : 26 { 3.6) 8(1.7)
226 ( 2.3) . 225{2.7) ! 223 2.3) 215 { 3.9}
Black i
siate 85 { 6.9 . 22 { 5.5)1 10 ( 5.4) 3(1.8)
Ty ('0."‘ rre {".’) ree (t"'} tEe (".')
Naton 31{3.3) 31 (3.7 28 ( 3.9} 10 ( 2.6)
191 ( 2.9} 197 ( 3.0) 196 ( 4.4} e
Hispanic
State 54(4.2) 18 ( 3.1} 24 (4.4} 4 (1.7)
204 ( 2.6) ! 203 ( 4.9) 201 { 4.4 rre (rr )
Nator 36 ( 4.8) ! 31 {56) 26 { 3.7} 7(22)
20€ ( 4.2) i 196 ( 4.2)! 204 ( 5.2) Rl A
Asian :
S:ate 68 ( 8.5) 18 (7.4} 11 ( 4.3} 2{1.7)
et ('i.') ‘e (n_') ! et (ﬁ.i) el tadd!
Naticn 54 ( 8.9) 14 { 3.5) X 26 (7.0} 8 (29)
LR o d ('i.') e (0'.0, ‘e (".'! e (*'.Q}
Amer Indian
State 85 ( 6.9) 17 (4.9) 11{5.00 7{(39
ree (1'.', 0 ree (".ﬁ) : ex ('t.o! ' [2ad ‘*0.0)
Nator 50 ( 7.61 ! 23 (5.1} q 17 { 5.0) ! 11042
tev '."-‘) 1 tee (".t) !i tee “n.'! N tre (" 1!
TYPE OF '.
COMMUNITY ,] !
Adv urban i! !
State 81 ( 6.4) ,; 952 | 8 (3.9 210 1.4}
225 ( 24.“ “ ree ‘.n.') ! e 0'.'} et (".')
Nation 43 (15.2) | 20 { 6.3 ‘ 25 ( 8.9) 11 (7.1
249 ( 92)| :i ek (".') | e (o"') e (o'-')
Disadv urban
State 55 ( 9.4} != 20 ( 8.6} ' 16 ( 5.2} 0 0.0
200 ( 3.7} i! 205 { 4.97 s (e ver gt
Nator 33( 6.6) t 35(8.5) | 29 (7.6} 3(1.8
188 ( 5.5)! N 190 ( 5.8y i 194 ( 5.9) RN A
Extreme rural -
siate 45 (10.6)! , 28 8.5 , 12{6.5¢ 14 1 €.5¢
222 { 460 ' 213 ( 5.8pn : ey ! e e ey
Nation 47 { 9.8} " 21 (10.0 | 22 (7.3} 9(37)
222 { 3.6 : 223 ( 7.0¢ , 212 (9.0¥ | MAME AR
Other i
State 66 { 5.2) 'l 23 (4.3 ! 8 (24) | { 1.6}
221 1( 2.4) . £22 (2.8 210 { 8.01 : R S
Nat o 44 ( 4.4) g 21 (2.5, | 27 (3.4) ] 922
221 (2.5 . 216128 'l 219 (2.3 ! 209 { 3.3¢
y ! H
aetirgeq o next paae
Joy
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THE NATION'S

FABIT ALSD

Teachers™ Reports ¢n Frequency of Use

REPORT = tcontinued) ofay anet)’ of Books
CARD __"P
2 i i
1992 f— \ Aimost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assessment week Month EVer
Percentage Percentage Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 63(3 21 {3.1) 12{22) 4(1.3)
220 { 1. 217 { 2.3} 212 { 3.8} 218 { 5.3)%
Nation 43 ( 3.6} 22 (2.4) 26 ( 3.0) 9{1.5)
220( 2 214 { 2.5) 217 { 2.3) 210 { 3.4)
PARENTS®
EDUCATION
College graduate
State 69 { 3.5) 19( 2.8) 8(1.8) 4(15)
228 ( 1.6) 226 { 3.3) 219 { 4.7)1 YTt
Nation 45 { 4.1) 21 { 2.6) 26 ( 3.2) 7(1.4)
228 { 3.1) 224 ( 3.0} 225 ( 3.5) 214 ( 5.3)
Some after HS
State 56 { 5.7) 27 ( 5.5) 13 ( 3.4) 4(2.0)
224 ( 3.0) 220 ( 4.3)t ) Al bl
Nation 48 { 4.7) 19 ( 3.5} 22 (3.3) 10 {( 3.1)
224 ( 3.4) 220 ( 5.3p 225 { 5.8) ()
HS graduate
State 56 ( 4.7) 21 {3.3) 18 { 3.4) 6{2.1)
213 ( 3_4) Eand (ﬁ') rr (01.1) et (ﬁ-.')
Nation 41 ( 5.1) 22 { 3.4} 27 (4.5) 10 ( 2.8)
215 ( 4.3) 212 { 4.4) 212 { 3.8} TR
HS non-graduate
State 63 ( 6.1) 13 ( 4.1} 16 { 4.3) 8 {25)
e (00_:) rre (n') tre (re ¥ v (n *
Nation 38 { 4.6) 27 { 4.1} 26 ( 4.6) g{2 6)
169 ( 83) e V:.t} e (0'.') et (n ')
I don't know
State 61 ( 4.1) 23 { 3.8} 13 (2.:6) 3114
213 ( 2.0} 208 ( 4.0} 208 { 4.1)! bl A
Nation 41 ( 3.7} 23 (2.8} 27 { 3.3) 3(1.5
215 ( 2.6) 208 { 3.2} { 241 (2.7} 205 ( 3.5)
GENDER 11
Male b
State 63 (3.7} 21 (3.1) 12 ( 2.4} 4(1.3)
217 (1.7 215 ( 2.5) 210 { 5.3 R i
Nation 45 3.9¢ 21(2.5) 26 { 3.1} 8(1.5)
217 ( 2.6) 207 { 3.4) l 215 ( 2.5) 205 { 4.1)
Female
State 63 {( 4.0) 21 (3.3) 12 (2.3} 1.3)
223 (1.8) 220 { 3.4) 214 ( 3.8t M G
Nation 41 { 3.5) 23 (25) i 26 ( 3.0) 9(1.8)
224 { 2.4) 221 { 2.4) ! 218 2.7) 215 ( 4.1)

ERIC

The NALP reading scaie ranges (rom 0 1o 500,
<an be saild with about 935 pereent u)nﬂdt.nu.
copulalion s withyn
ase the standard error ol the aifference osee .\"‘punun A tor dul.n.\
the sample does not allow accurate deternunation of the vanariiy of i statisti
mnsutlicient to permt a reliable estimate dewer than 02 studentsi.
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Uolntersret with cautron -

Ihe standard errors of the statistics appear i parentneses. s
that, tor each po*uu'mr. alnterest.,
be estimate 1or the saey
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THE NATION'S
REPORT

FABID ATSE

Teachers’ Reports on Frequency of Use
of Materials from Other Subject Areas

CARD f
jo— o 4
josunss 1 2 i i
1992 |=5) Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assessmant Week Month Ever
1
Percentage Percentage I Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 33{3.2) 39 (2.9} 21 { 2.6) 7(1.7)
219 (1.7) 220 ( 2.0) 216 { 2.2) 212 ( 5.3}
Nation 26 { 2.8) 30 { 3.0} 30 (2.5) 14 { 2.3}
217 ( 2.9) 221 ( 2.3) 214 ( 2.1} 218 { 3.3}
RACE/
ETHNICITY
White
State 33(34) 41 ( 3.2} 20 ( 2.7) 7(1.8)
224 ( 1.7} 225 (1.7) 220 ( 2.0} 217 { 4.6
Nation 25 (3.3} 30(3.7) 30 (3.0 15 { 2.8)
226 ( 2.9) 228 ( 2.4) 220 ( 2.3) 223 { 3.6)
Black
State 38 (7.7 26 { 6.4}l 28 ( 7.2y 7 (3.6}
ek {ﬂ') e (h') ek (ﬁ') e ("")
Nation 28 ( 3.8) 30 {4.1) 31 (4.4} 10 ( 2.7)
192 ( 3.7) 198 ( 3.1} 184 ( 3.0) 202 { 5.1)
Hispanic
State 33( 4.7} 34 ( 4.2} 24 ( 4.8) 9{2.8)
205 ( 3.8) 202 { 3.3) 207 ( 4.3) b e
Nation 32(3.2) 26 ( 3.0} 27 ( 3.4} 15 { 2.5)
188 ( 3.8) 205 { 4.7) 203 ( 3.8) 204 { 4.6)
Asian
State 32 (6.9) 35(7.2) 31(7.4) 3(23)
res (N" e (n') Easd (ﬂ') e (n")
Nation 486 (10.9) 22 { 8.5) 23 ( 6.3) 10 { 3.7)
baad (ﬂ') *re ("") red ("") e {n')
Amer. Indian
Siate 41 ( 6.8) 25 ( 5.8) 21(7.1) 12 (5.3)
et ("", Lead ("') rer (ﬂ" +re ("-"
Nation 26 ( 8.2) 20 { 4.2) ! 36 { 5.3} 18 { 5.5)
ek (N ') ‘e ("') 1 ek ('0", e {"")
TYPE OF
COMMUNITY
Adv urban
State 37 (9.4) 37 (7.9) 24 (7.2) 2{1.4)
220 ( 2.8} 228 ( 2.3t 224 ( 3.4 e ey
Nation 49 (14.5) 24 (9.4p 13 (7.0}l 14 { 8.8}
250 { 8.5)1 ) e () ety
Disadv. urban
State 37 {11.6)t 33 ( 9.0 25 (10.9)! 5¢4.1y
200 ( 5.1} 195 ( 3.6)! ) bl b
MNation 37 (7.4) 22 (4.4) 36 (7.8) 5(25)
190 { 6.3}t 189 ( 5.2) 192 { 3.5} T
Extreme rural . l
State 26 ( 8.7} 39 ( 9.4) . 22 (5.2} 14 ( 6.6)
212 ( 5.6)! 222 ( 4.9 i 218 (2.9 R A
Nation 32 {10.9) 31 {11.0) | 19(6.2) 19 (5.2)
220 ( 5.0} 222 ¢ 5.8) ' 213 (12.2) 222 ( 8.2)
Other |
State 33(4.4) 39 ( 4.4) : 20 ( 3.2) 8(25)
223 ( 2.5) 222 ( 2.6} | 216 ( 3.8) 210( 7.7¢
Nation 22(27) 31(29) . 32 (3.0) i 16 ( 2.8)
216 ( 3.1} 222 24) ; 216 ( 2.1) il 217135
contin.ed or rext paoge!
e
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THE NATION'S | ABEI ATSE Teachers” Reports on Frequency of Use

REPORT tcontinued) of Materials from Other Subject Areas
CARD l_anp
———— -4
1992 — \ Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Asssssment Week Month Ever
Percentage Percentage l Percentage l Percentage
and and and | and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 33(3.2) 39(2.9) 21 ({2.6) 7(1.7)
290 (1.7) 220 ( 2.0) 216 ( 2.2) 212 ( 5.3)1
Nation 26 { 2.8) 30 ( 3.0 30 (2.5) 14 { 2.3)
217 ( 2.9} 221 { 2.3) 214 ( 2.1) 218 (3.3)
PARENTS®
EDUCATION
College graduate .
State 37(3.7) 38 ( 3.4} 19 (2.7) 6(1.5)
227 (2.0) 230 { 2.1} 222 (2.7) Tttty
Nation 27 {3.3) 32 { 3.6} 27 (2.7) 14124
227 ( 4.5) 228 ( 2.5} 221 ( 3.0) 226 ( 5.4)
Some after HS
State 28 { 4.0) 34 (4.0 27 (3.7) 10 ( 3.9)
224 { 3.1) 227 (4.3) 220 ( 5.5) hhiE b
Nation 24 (28) 30(4.7) 35(4.4) 10 ( 2.4)
224 ( 5.5) 226 { 4.9) 220( 4.4) e (rr
HS graduate
State 32 (4.7) 41 ( 4.2) 20 ( 3.8) 7(22)
216 { 3.8) 213 ( 3.9} e (e ()
Nation 27 (3.7) 29 ( 3.4) 26 (3.0) 18 ( 2.7}
210 ( 3.9) 217 { 3.4} 210( 3.7) 216 ( 4.4)
HS non-graduate
State 40 ( 6.0) 26 ( 5.5) 23(5.6) 12 ( 3.3)
it ".') ek (nt) e ",' *re (ﬂ.)
Nation 24 (486) 31 (4.8) 30 { 4.6) 14 { 3.6)
e (ﬁ') Rl (ﬂt’ L aad (*...) tee (t'..)
{ don’t know
State 30 ( 3.3) 41 ( 3.5) 22 {3.1) 7(1.9)
208 ( 3.0) 212 ( 2.6) 212 ( 2.7) )
Nation 27 (3.2) 26 ( 2.8} 32(26) 15 ¢ 2.8)
210 { 3.0) 215 ( 3.6} 209 { 2.8) 212 ( 2.3)
GENDER
Male
State 33(22) 38{3.2) 21 ( 2.5) 8{1.9)
217 ( 2.0) 219(2.3) 211 ( 2.5) 211 { 8.4
Nation 27 (2.9) 30(3.2) 30 ( 2.5} 13 ( 2.4)
212 ( 3.3) 218 { 2.4) 210 ( 2.2) 213 (3.5)
Female »
State 33 ( 3.5) 39(29) 21 ( 3.0} 6(1.8)
221 ( 2.4) 222 (2.6) 222 (2.9) 214 (4.1)1
Nation 26 (2.9} 29 ( 2.9) 30(2.7) 15(2.5)
221 ( 3.0) 224 { 2.5) 218 ( 2.7) 222 { 3.6)

The NAEP reading scale ranges from U to 500. The standard errors of the staustics appear in parentheses. I
can be saild with about YS pereent confidence that. for each porulation of interest. the value tor the entire
population 1s within - 2 standard errors of the estmate tor the sample. In comparing two ¢stimates. one must
usc the standard error of the difference (see Appendix A for details). ! Interpret with caution -- the nature of
the sample does not allow accurate determination of the sariability of this statistic  *** Sampic wse
insufficient to permit a rehable estimate (fewer than 62 studentsy.
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Aruitoxt provided by Eic:

Colorado

REPORT
GARD '
=
1992 |—

THE NATION'S

Trial State Assessment

IABLI Ale

Aspects of Reading

Teachers” Reports on Emphasis on

Decoding Skills

Oral Reading

Aimost Aii
of the Time

Time

some of ihe

Never or
Haroiy Ever

Almost Ali
of the Time

Some of the
Time

Never or
Hardly
Ever

TOTAL
State

Nation

RACE/
ETHNICITY

White
State

Nation

Black
State

Nation

Hispanic
State

Nation

Asian
State

Nation

Amer. Indian
State

Nation

TYPE OF
COMMUNITY

Adv. urban
State

Nation

Disadv. urban
State

Nation

Extreme rural
State

Nation

Other
State

Nation

Percentage and Praficiency

14 (2.2)
216 {3.7)

15 (1.7)
207 ( 2.7)

17 ( 6.2)1
286 ( 3'.1)
180 ( 8.7)

14 ( 3.0)
203 { 4.9)!
28 ( 4.4)
194 ( 3.8)

8 (3.9

ikt (N‘t)

11 ( 4.0)

i (M-t)

15 (5.9)

i fhe

7(35)

Tt ("‘t)

6 (3.0)

ree (ﬂ't)

9 ( 45)

e (ﬂ")

11 ( 5.3)t
b a gl ("")
23 (5.7)

188 ( 4.7}

27 (1 8.00
214 ( 3.2)
16 ( 4.5)
200 { 7.9}

15 (3.3)
220 ( 5.5

15 (1.9}
210 (3.1

71(3.5)
219 ( 12)

69 { 2.5)
218 ( 1.4)

85 (7.9]
224 2.2}t

76 { 7.7}
241 (5.7}

78 ( 8.3)
202 ( 3.1y
70 { 5.5}
192 ( 3.5)

70 ( 8.9y
219 ( 4.4
54 (8.9)
224 ( 3.5)

69 { 4.5)
220 ( 2.1y
72 124)
219 ( 1 61

16 ( 2.4)
220 ( 2.5)
15( 2.1)
221 (3.2)

17 { 2.8)
224 ( 2.4)

17 ( 2.4)
226 ( 3.4)

20 ( 7 .6)!

e (tQ't)

8 (2.0}

ree ("‘f)

29 ( 6.8)
225 ( 2.8)!
15 ( 8.8)1

- (N‘Q)

10 ( 7.7)!

s (N‘t)

7(3.3)

e l"~')

4(2.4)
Tty ('0’,'
29 ( 7.5)

221 ( 5.3)!

16 ( 3.2)
221 ( 3.9y
14 ( 1.9)
220 ( 4.1)

Percentage and Proficiency

23(2.3)
220 ( 1.8)

20 { 2.6)
221 ( 3.0)

27 ( 8.3)
e (M.(
33(3.2)
192 { 3.1)

35 ( 5.5)
203 ( 3.4)
37 ( 4.8)
196 ( 32)

15( 5.1)

i (N-t

20(4.4)

it (M‘f)

33(6.2)

i (Qt'f)

28 ( 6.4)

¥ (N‘t)

14 ( 4.3)
219 { 8.1)!
11 6.2)!

e (”‘t)

31 (10.7)1
205 [ 2.211

33 ( 6.5
190 ( 6.9)

28 { 9.8)!
212 ( 3.6}
26 { 4.9)
211 ( 8.2)1

26 { 3.8)
217 ( 3.4}
23 ( 3.0
213 (2.9

NN
;g N ~NN O
W &0

o o s
2o bobns

papo pw i
e

82

MU’M

LR
~2Z2
22l

N

] ;w
SW N
PRI
seze

i3 13

89 ( 5.6)
223 ( 1.8)

81{ 9.1y
241 ( 6.4}t

60 ( 9.5)
200 ( 3.7}
62 ( 6.6)
190 { 3.1

72 (9.8)
221 ( 3.5
68 ( 5.4)
221 (4.1

68 ( 4.0)
221 ( 2.5)
70(3.2)
219 (1.7

8 (1.6)
222 ( 4.3)1
7(14)
226 ( 5.4}

14 ( 48)

ree (”‘t)

6 ( 341)

Raad (”‘t)

5 (3.0

ree (ﬁ‘t)

9(4.3)

rer (e vy

16 ( 4.4)
229 { 5.2)t
8(88)

- (N')

10 ( 5.8)

e d (Nf)
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ERIC

Aruitoxt provided by Eic:

Colorado

'AB11 vin | Teachers” Reports on Emphasis on

THE NATION'S ‘vonunucd) Aspects of Readmg
REPORT naep
CARD e Decoding Skills Oral Reading
—.( . - Never or
o— Airrast A | Some o e Never o Arnost Al Some o' tre
1992 j oftre T e e —argiy =.er | cHthe Tre Tome H._ardly
Trial State Assassment cver
Percentage and Proficiency ‘ Percentage and Proficiency
TOTAL
State’ 14 {22) 71 ( 3.5} 16 ( 2.4} 26 ( 2.6} 67 (3.1) 8(1.8)
216 ( 3.7) 218 (1.2} 220 ( 2.5} 214 2.1) 220 ( 1.5) 222 ( 4.3)
‘Nation 15{1.7) 68 ( 2.5) 15(2.4) 24 ( 2.2) 70 (2.3) 7(1.4)
207 (2.7) 218 { 1.4) 221 ( 3.2} 211 ( 2.5) 219 ( 1.4) 226 { 5.4)1
PARENTS’
EDUCATION
College graduate
State 11120} 71 (3.7) 18 ( 3.1) 23128) 687 ( 3.4) 9(20)
222 { 5.6) 227 (1.3} 228 ( 2.6) 219 { 2.5} 228 { 1.4) 235 (4.2)
Nation 14 (1.9} 88 { 2.6} 18 ¢ 2.4} ; 21 (2.5 71¢27) 7(1.9)
214 1 3.8} 227 { 2.00 229150}  215{3.3) 227 (2.0 235 ( 7.0)!
Some after HS
State 15 (3.6) 73(4.7) 12 ( 2.8) 24 ( 4.4) 70¢4.7) 6(1.8)
rre (0040) 224 { 30) -er ('le) v (Nf) 224 ( 31, R aad (ﬁ')
Nation 14 {21 74 ( 3.0) 12 (2.5) 21 (3.2) 74 {28) 5(1.9)
(oA s 222 ( 3.0) ) 218 ( 5.4) 223 (3.2) i
HS graduate
State 17 (3.8) 70 ( 5.0) 13(3.1) 30 (4.7) 84 { 4.9) 6 {22)
ey (n‘g) 212 ( 27, rer (".') 208 ( 43) 213 { 27) hx (HQ)
Nation 19( 2.8) 88 ( 4.0) 14 ( 2.9) 27 (3.4) 87 ( 3.5) 6 (2.0)
206 ( 4.4) 215 ( 2.8) bl 211 { 41) 214 (2.7) il |
HS non-graduate
State 22 (5.2) 67 ( 86.5) 11 (4.3) 29 ( 5.8) 66 ( 8.3) 4(3.2)
e ("0) rer (ggf, vy (00.0) e 0'40) e ".g e (tt.')
Nation 11 (2.5 77 { 4.8) 11 (34) 21 ( 3.9) 75 (4.1) 4{1.8)
) 188 ( 4.4) e (e ) bl Gl | 200 { 4.0) il A
I don't know
State 14 (2.9) 71 (3.9) 15(2.5) 27 ( 3.4) 65 ( 3.5) 8 (1.8)
210 ( 4.8)! 211 ¢1.8) 212 ( 3.3) 210 ( 2.8) 212 (2.2) 205 ( 6.7)
Nation 16 { 2.0) 69 (2.9} 15(2.4) 28 (2.4) 88 ( 2.5) "7(14)
200 { 2.9) 213 (1.9 214 (36) .1 206 ( 2.6} 213 (1.7) 220 ( 6.9)!
GENDER o ‘
Male .
State 14{24) 70 { 3.8) 16 (2.7} 26 ( 2.9) 67 (3.2) 7(1.8)
211 {34) 216 ( 1.6) 218 (2.9 212 ( 2.6) 217 (1.7) 222 ( 4.2)!
Nation 161{18) 68 ( 2.3) 16 ( 2.1) 23(22) 71(2.2) 6 (1.5)
203 ( 3.3) 215 { 1.6) 217 (3.7) 208 { 3.2) 215 (1.7) 219 ( 5.5)1
Female
State 14 (23) 71 ( 3.4) 15 ( 2.4) 25(2.6) 66 { 3.2) 8 (1.8)
2211 51) 221 (1.7} 222 (3.3 218 ( 2.7) 223 (2.0) 221 { 6.2}t
Nation 15(1.7) 70 ( 2.9) 15 (2.3) 24 ( 2.4) 69 (2.7) 7{1.5)
211 {28) 222 ( 1.8) 226 ( 3.7) 213(25) 223 (1.6) 232 ( 6.2)

The NAEP reacing scaie ranzes irom 0 te 0 Fhe standard errors ot the statistics appear in parentheses. ht
can be said with arout v8 rereent wonfidence that, for cach popuilation ot mierest, the vaiue for the entire
sopulation v w it - 2 spndard errors ¢ tte sshimate 1or the campie. In companing two estimates. one must
ase the standara error ot tne difterence (see Appenan A\ lor detarts). ! Interpret with caution -- the nature of
the sample does tot allow aecurate determynation of the sarability of this"staisuic. *7* Sample size s
insufficient to permit a renan.e erumate (feser than sl students

léu
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Colorado

FABIE Ate | Teachers® Reports on Emphasis on

THE NATION'S (continuced) Aspects of Reading
REPORT [ragp
CARD —r Vocabulary Comprehension / Interpretation
C Never or
Aimost At Some o! the Never or Atrmost Al Some of the
1992 of the Time Time Haraly Ever | ot ire Time Time Haradly
Triat State Assessment Ever
Percentage and Proficiency Percentage and Proficiency
TOTAL
- State 3%(2.7) 61 (2.7} 0(0.3) 68 ( 3.3) 32(3.3) 0(0.0)
217 ( 1.9) 219 (1.5) () 218 ( 1.5) 218 ( 1.9) ()
Nation 39(28) 59 ( 2.8) 2(08) 70 ( 2.4) 30(24) 0(0.0)
214 (1.7) 220 ( 1.8) ) 218 (1.1) 216 (1.9) ()
RACE/
ETHNICITY
White
State 37{28) 52 (2.8) 003 67 ( 3.5) 33(3.5) 0(0.0)
221 {1.7) 224 (1.6) b G 223 ' 1.4) 223 (1.8) bl g
Natior 361{3.3) 62 { 3.3) 2(1.0 69¢2.7) 31(27) 0(0.0)
223(1.8) 226 ( 2.0) () 226 (1.8) 221 (24) bl g
Black
State 42 (7.4) 53 ( 7.7y 4 (4.2} 76 ( 6.4) 24 { 6.4} 0( 0.0y
i (tt"g ey (".0 ree (00~0) hr (h"J e (ﬂ‘t) ) ba sl ""t
Nation 49(37) 51(3.7) 0(0.3) 75(3.7) 25 (3.7) 0 (0.0}
194 ( 2.7) 196 { 2.5) ) 185( 2.4) 185 { 3.7) hiaiall (el
Hispanic
State 43 (4.4) 57 { 4.4) 0 ( 0.0) 67 (5.1) 33 (5.4) 0{ 0.0)
203 (3.4) 204 { 2.8} () 204 { 2.4) 203 { 3.6) )
Nation 47 ( 5.6) 52 ( 5.4) 1(0.5) 70 ( 3.8) 80 ( 3.8) 0{ 0.0
197 { 2.8) 207 (3.4) ) 200 ( 2.2) 207 ( 4.6) bl Ay’
Asian
State 32(74) 68 ( /.4) 0(0.0) 65 (8.7) 35 (8.7) 0{0.0)
iy (tf.f) el tf.t‘) re ("0) e (tt‘t direy (ﬂ") i ("‘t)
Nation 26 (5.8) 72 {5.7) 2(1.6) 54 (7.9) 4G ( 7.9) 0 (0.0}
rhe (ti.t) 218 ( 4.6) ek (00"-) 216 ( 6.8) b2 d (ﬂ‘t) e ('t‘t)
Amer. Indian
State 37(7.3) 63 ( 7.3) 0(0.0) 73(86.2) 27 { 6.2) 0{ 0.0}
il (h.Q iy (wt) e («t) ey (Mt) oy ﬂ‘f ik (ﬂ't)_
Nation 42(75) 56 ( 7.4} 2(2.10 74 ( 53) 26 { 5.3) 0(0.0)
rhy (.,..) tre (ﬁb) ree ("g) e {ﬂt) Laad (ﬂt) e (nt)
TYPE OF
COMMUNITY
Adv. urban ,
State 37 (6.3) 63 ( 6.3) 0{0.0) 86 ( 5.0) 14 ( 5.0) 0(0.0)
224 ( 3.5)t 223 (2.2) () 224 (2.0) 222 (3.8) ()
Nation 28 ( 7.5 72 (7.5) 0{0.0) 69 (11.7)1 31 (11.7) 0 (0.0)
() 243 ( 7.5 () 249 ( 6.3} () (e
Disadv. urban
State 45 (12.4) 55 (12.4)t 0 (0.0 71 (12.4)1 29 (12.4)1 0 (0.0
198 ( 3.5) 203 ( 3.5) bl aaAS| 199 ( 2.9)! il il (e
Nation 50 (6.7} 48 { 6.8) 1(0.9) 72 ( 4.6) 28 ( 4.6) 0(0.0)
192 ( 4.9} 191 { 3.9y bl i) 193 ( 3.8)! 187 ( 5.6)t ()
Extreme rural
Sta‘e 42 ( 9.3} 58 { 9.3 0¢ o.0i 54 { 9.8} 46 ( 9.8}t 0 (0.0)
214 ( 3.8} 221 ¢ 3.8) Ty ‘ 215 ( 3.1) 222 ( 5.0) il d|
Natier 47 (10.0) 51(9.9) 3(286) 78 { 6.1) 22 (6.1) 0(0.0)
218 ( 7.0} 223 ( 3.5 Mty 218 ( 4.4) 224 ( 3.6) ()
Other
State 37 (42) 62 { 4.3) 1{(0.7) 66 ({ 4.6) 34 (4.8) 0( 0.0
219 (2.7 221 (2.8) e 220 ( 2.4) 220 ( 2.7) bl )|
Nation 37 (3.3 61(32) 2(1.0 68 ( 2.6) 32(28) 0(0.0)
215 (1.9} 220 ( 2.0} ey , 219 (1.8) 217 ( 2.4) ()
fcontinued on next page|
v
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ERIC

Aruitoxt provided by Eic:

Colorado

TaBI1 Ale | Teachers” Reports on Emphasis on

THE NATION'S (continuced) .Aspects of Readmg
REPORT [nagp
CARD Vocabula i i
—py ry Comprehension / Interpretation
e . Never or
— - Almost Al Some of ihe Never or Aimost All Some of re
1992 i ot the T.me T me ~arq:y Ever | of the Time T.me daraly
Trfal State Assassment Ever
t
Percentage Percentage
and and
Proficiency Proficiency
TOTAL
State 39 ¢(2.7) 61(2.7) 0(0.3) 68 { 3.3) 32 {3.3) 0 ( 0.0)
217 ( 1.9) 219 { 1.5) ) 218 { 1.5) 218 { 1.9) bl b |
Nation 39 { 2.8) 59 ( 2.8) 2 (0.8} 70(24) 30(24) 0( 0.0)
214 ( 1.7) 220 { 1.8) ) 218 ( 1.7) 218 { 1.9) )
PARENTS"
EDUCATION
College graduate
State 37 (29 62 ( 2.9) 1(05) 68 ( 3.3) 3233} 0(0.0)
223 ( 2.0) 228 ( 1.6} o) i 226 ( 1.5) 226 ( 1.9} bl |
Nation 37 { 3.1) 62 { 3.2) 2(08) 71(2.6) 29 ( 2.6) 0(0.0)
. 221 { 2.4) 228 ( 2.3) o) 226 ( 2.3) 223 ( 2.9; o ()
Some after HS
State 44 { 4.0) 56 (4.0) c(00) 67 ( 5.0 33 (5.0 (0.0)
225 ( 3.4) 224 ( 3.0} ) 224 ( 3.1) 225 ( 3.4} ()
Nation 37 (4.7) 61 ( 4.5) 1(08) 69 ( 4.7) 31(4.7) 0¢0.0)
218 ( 3.9) 227 ( 3.5) o) 224 ( 3.9) 221 ( 3.4} el o
HS graduate
State 42 (4.2) 58 (4.2) 0(0.0) 85 (4.7) 35 ( 4.7} 0¢{0.0)
213 { 3.4) 211 ( 3.1) ol s 212 ( 3.0) 211 ( 3.9 ()
Nation 43 ( 3.3) 55(3.3) 2(14) 71 ( 3.4) 28 ( 3.4y 0(0.0)
211 (3.9) 215 (3.0 o) 213 (2.9 214 ( 3.6) )
HS non-graduate :
State 46 ( 4.9) 54 (4.9) 0{0.0) 67 ( 6.0) 33 (6.0} 0 0.0)
e (ﬁ') Razd (ﬁ'f it (Mf) re (no) ik (tf‘f’ i (ﬂf)
Nation 42 ( 4.8) 57 ( 4.6) 2{1.0) 67 ( 4.5) 33 ( 4.5) 0 ¢ 0.0)
201 ( 5.4) 198 ( 4.6) i )| 200 ( 4.7) ) ()
| don't know :
State 37 { 3.6) 62 ( 3.5) 1{0.5) 68 ( 4.0) 32 (4.0 0 ( 0.0)
209 ( 3.0) 212 (1.9} ) 210 { 2.1) 212 (2.7 bl bt
Nation 41 ( 3.3) 58 { 3.3} 2(08) i 89(31) 31 (3.1} 0(0.0)
210 { 2.4) 213 (2.2} R St | { 211 (1.9} 212 ( 2.2} ()
GENDER :
Male
State 38 ( 3.0 61 {3.0) 0(0.3) 85 ( 34) 35 { 3.4) 0(0.0)
214 ( 2.1) 217 {1.7) ) 216 ( 1.6) 215 ( 2.4) )
Nation 39 (3.1) 60 { 3.1) 2(0.9) 70 (24) 30(24) 0{0.0)
210  2.4) 216 { 2.0) et 214 ( 2.1) 213 {1.9) L Al
Female
State 39(2.7) 61 (2.7) 1{04) 70 (3.3) 30 { 3.3} 0(0.0)
220 { 2.4) 222 (2.4) i S | 221 (1.9) 222 ( 2.6) bl A |
Nation 40 ( 2.8) 59 ( 2.8) 1(0.7) 70 ( 2.6) 30(2.86) 0 (0.0
219 ( 1.8) 223 { 2.0} il A | 222 {1.7) 220 { 2.5} TN

The NAEP reading scale ranges from 0 to 500. 'The standard ¢rrors of the statistics appear in parentheses. |t
can be said with about ¥35 percent contidence that, for cach epulation of interest. the vatue for the entre
population ts within : I standard errors ot the estimate for the sample. [n companng two estimales, one must
use the standard error of the ditference rsee Appendixy A lor details). ! Interpret with catution - the nature of
the sampie does not allow accurate determination of the vamability of this statistic *** Sample size
insufficient to permut a rehable estimate tfewer than 02 students..
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Aruitoxt provided by Eic:

Colorado

THE NATION'S

REPORT
CARD N
_"*'_q i
1992 I—1}

Trial State Assessment

ccontinued)

FABLT \ie

Teachers” Reports on Emphasis on
Aspects of Reading

Aaost Al ottte T e

ERIC

TOTAL
Siate

Nation

RACE!/
ETHNICITY

White
State

Nation

Black
State

Nation

Hispanic
State

Nation

Asian
State

Nation

Amer. Indian
State

Nation

TYPE OF
COMMUNITY

Adv. urban
State

Nation

Disadv urban
State

Nation

Extreme rural
Siate

Nano~

Other
State

Nation

39 ( 3.0)
218 ( 2.0)
40( 2.2)
218 ( 2.2)

39¢33)
223 ( 2.00
39( 2.4)
226 ( 2.3)

44 { 4.0)
224 { 2.8)1

45 (11.6)!
251 { 8.7)!

34 (10.3)!
199 { 4.3)!
38 ( 6.1)
193 { 4.6}l

34 { 8.4%
215 { 4.0%
46 ( 8.5)
220 ( 5.0¢

40 ( 4.4}
2191 3.2)
39(27)
218 ( 2.4)

Reading Strategies
iregttne T e Never ot Haragly Ever
Bercentage and Proficiency
60 ( 2.9) 1({086)
218 ( 1.4} bl |
58 ( 2.3 2 ( 0.6
217 ( 1.8) 218 ( 9.7)!
59 3.1) 1(0.48)
223 1.2) il e
59¢(2.5) 2(0.7)
223 (2.0} )
80 ( 5.9 2 (1.6}
e (".'] *re (tv‘o
54 { 3.6) 1(05)
195 { 2.6} e
62 { 4.5) 0(0.2)
203 ( 2.5) b )
52 (4.1} 3{12)
203 ( 3.2} il |
65 ( 7.6) 2(2.1)
et (00.' tr (t"ﬁ)
68 { 6.7) 3(24)
216 ( 4.7} ()
51(7.1) 2{2.0)
et ('ﬁ") ey ("‘0)
59 ( 7.6) 4(81)
ret ""'; rre (ﬁ")
55( 4.1) 2(1.6)
224 ( 2.2) hanl by
55 (11.6)¢ 000}
236 ( 6.2)1 Tt
66 (10.3)t 0( 0.0y
201 { 3.2)t )
60 ( 6.1) 3{08)
191 (3.7) ()
65 ( 7.8} 1¢1.5)
219 ( 3.9) ety
511{8.1) 3(2.0)
218 ( 46)’ ree lt'.')
59 (42} 1(1.0}
221 (2.2) (M)
59 ( 2.6} 2(07
218 ( 1 9} e ('o.v)

b

(ent.nued on next oage,
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Aruitoxt provided by Eic:

REPORT

ERIC

Colorado

THE NATION'S

CARD

-3

1992 )

Trial State Assessment

\

ll|||_§

FABIT Ao

tcontinued)

Teachers” Reports on Emphasis on
Aspects of Reading

Reading Strategies

Aimost Al ot tne T e

Some of the Time

Never or Hardly Ever

TOTAL
State

Nation

PARENTS"
EDUCATION

College graduate
State

Nation

Some after HS
State

Naton

HS graduate
State

Nation

HS non-graduate
State

Naticn

1 don’t know
tate

Nation

GENDER

Male
State

Nation

Female
State

Nation

39 (3.0)
218 { 2.0}
40{2.2)
218 (2.2)

41 (3.5)
225 ( 2.3)
43 (2.9)
226 ( 2.9)

3
37(49
225 ( 3.9)
37 (3.8)
224 ( 5.5)

34 ( 4.1)
212 ( 3.6)
44 { 3.3)
212 ( 3.6)

41 (5.7)
ree (".')
39 (3.8)
200 { 6.6)

39 {3.4)
210 (2.7)
37 {2.7)
212 ( 2.4)

39 (3.1
2151 2.2)
40 ( 2.4y
214 { 2.6)

39 ( 3.1}
221 (2.5)
40 ( 2.4)
222 (2.2)

Percentage and Proficiency

N N
_sm_sg
-~
—~
AN AN
Wb

58 { 3.3)
227 { 1.6)

55 { 3.01
225 { 2.3)

62 { 5.0)
225 { 3.1)

80 { 4.1)
223 { 2.5)

64 { 4.0)
211 { 3.0)

54 { 3.3)
215 { 3.2

59 ( 5.7}
e (".')
58 { 3.9)

200 { 5.6

59 { 3.3)
211 (1.8)
61 { 2.8)
211 { 2.0)

60 ( 3.01
216 { 2.0y
58 ( 2.6}
213 ( 1.9}

60 { 3.0)
221 ({ 1.9%°
58 ( 2.4)
220 ( 2.0}

1(08)
-kt (”.')

2(08)
218 (9.7)1

to $o
PG
do to
iy ey
S et T

1o io
oy *in
" e

T

to §a

Fhe NALDP reading scale ranges trom 0 to 500, 1he standard errors of the statisuics appear in parentheses [t
can be said with about ¥§ pereent confidence that. for each popuiation of interest. the value tor the entire
2 standard errers of the estimate for the sampie. In comparing two estimales, one must
use the standard error al the difference <tee Appendin A for detatls .
the samnle does not ablow accurate colernenaties of the varabn tvoor this staustie

population is within -

insufficient to permit a rehiable estimate veser than =2 stadents s,

FTHE twvZ NAERP

RIAY ST ATE ASSESSMINI

" Interpret with caution -- the nature of
t4* Sample sie s




Colorado

THE NATION'S

FABLHI

REPORT [nagp

CARD

AITA

Teachers™ and Students’ Reports on

Asking Students to Work in a Reading
Workbook or on a Worksheet

Almost Every Day

At Least Once a Week

Less Than Weekly

ERI

Aruitoxt provided by Eic:

1992 L— - . -
Trial State Asssssment eacher Siucent Teacher Student Teacher Student
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 10 ( 2.1) 43 { 1.4) 42 ( 3.86) 28 ( 1.1) 48 ( 3.6) 28 ( 1.3)
219 ( 3.4} 218 (1.4) 247 ( 2:1) 218 1.7) 220 ( 1.9) 215 (1.8)
Nation 31 (2.7 50 ( 1.8) 48 ( 3.4) 28 ( 1.0} 22 2.8) 21(1.4)
214 ( 1.9) 218 (1.1) 217 { 1.8) 219 ( 1.8) 222 { 3.4) 212 ( 1.8)
RACE!
ETHNICITY
White
State 10( 2.3) 41 ( 1.8) 40 ( 3.9) 29{1.3) 50(3.7) 30 (1.4)
223 ( 2.7y 224 { 1.3) 222 (1.9) 226 { 1.8) 224 { 1.9) 220 { 1.9)
Nation 28 ( 3.0) 48 {1.9) 49 ( 3.9) 30(1.2) 23 (3.3} 22 {1.3)
221 ( 2.1) 226 { 1.5) 224 { 2.0) 228 { 1.9) 228 ( 3.4) 220 (2.2)
Black
sSiate { 3.1) 48 { 4.3)t 47 { 7.3) 22 { 3.5} 47 { 7.6} 30 { 5.1)!
e (gg.oJ e (nt) e (ﬁ.r e ("‘* baad {i—t" e ("t)
Nation 39 (4.4) 58 { 2.3) 44 { 4.0) 24 { 1.8) 17 (4.1) 18 ( 1.6)
197 { 2.8) 187 { 2.4) 183 ( 2.4) 164 { 2.9) 195 { 4.8)1 184 { 2.6)
Hispanic
State 10(2.9) 48 ( 2.3) 48 { 4.5) 32(1.9) 41 (5.85) 22 {2.3)
() 206 { 2.6) 205 ( 3.5) 202 ( 2.7) 202 ( 2.5) 202 { 2.8)
Nation 40 ( 4.0) 51(2.2) 46 { 3.9) 29 {1.8) 14 (3.5) 20 {1.5)
200 ( 3.1) 203 (1.9) 203 { 3.4) 202 { 3.2) 206 ( 6.0)! 183 { 5.0)
Asian :
State 11 ( 4.6) 43 ( 7.4) 38 { 8.0) 41(7.5) 51(9.7) 18 ( 5.1)
L e (na) *ir (ﬂ’) ke (n‘g Laal ("‘g hr (ﬁv) L sl ("t)
Nationr 41 ( 8.4) 47 { 4.1) 35(7.8) 34 { 3.8) 24 (7.3) 19 ( 2.6)
et (QQ‘Q) 219 ( 3.7)' R e d (ﬁ") e (ﬁ") i ('Q‘Q) it (”")
Amer. Indian
State 13( 5.5) 48 { 6.0) 41 (7.8) 24 { 5.3) 46 { 7.8) 28 { 6.6)
* {t'.') ‘et {".') ey (’0'.') e (t'~’) iy (’0.’ e ("'.’)
Maton 27 { 5.8) 47 { 4.8) 38(7.86) 23 (3.7) 35(7.1) 30 {4.2)
Lo sl (1-0.') twy (rv.') t*ty ('0") ke (1-0.&) £ 2 =2 (ﬁ') Raad (" ')
TYPE OF
COMMUNITY
Adv. urban
State 211} 34 2.86) 26 ( 8.5) 32 (2.1} 72 { 8.6) 33 (3.0}
bl G| 221 ( 2.6 247 ( 4.2)! 226 ( 2.7) 227 ( 1.9) 223 ( 3.1)
Nation 28 {12.4)t 44 ( 8.3)! 51 (13.8)t 39 ( 4.8) 20 (14.8)t 16 ( 3.3)t
il A 238 ( 6.2} 248 ( 6.1) 242 ( 4.8) ) il g
Disadv urban
State g (5.9 44 (4.0t 36 { 9.5)! 33(2.7¢ 56 (12.7) 23 (2.8}
AN AR 204 ( 2.8} 200 ( 4.8 201 ( 3.8¥ 201 (3.7 201 ( 3.8)
Natior 48 (1.7) 56 (2.7 36 ( 6.4) 26 { 1.8) 16 ( 6.2) 18 ( 1.7)
196 ( 3.4 192 ( 2.7) 184 ( 6.6} 187 { 3.5) 196 (10.0)1 181 ( 4.5)
Extreme rural .
State 24 (9.2 58 {39y || 58(11.8) 26 ( 2.9)1 17 (7.5) 16 ( 3.4
221 (4.7 221 12910 1215 ( 3.4 220 { 4.6 () ()
Naer 361170 59¢(36 || 48 (8.9) 22{1.9) i7 (8.7) 19 { 2.4)
213 ( 7.0} 224 ( 3.6)! 219 ( 4.3)! 216 ( 3.5) bkl e 211 ( 6.5
Other
State 8(25) 41 (2.1 | 42 (4.8) 28 (18) 48 ( 5.2) 31 (2.0)
223 ( 4 O} 2231 2.1) { 220 ( 3.3) 222 ( 2.8) 220 { 3.1) 215 ( 2.8)
Natior 28 (1 3.8) 48 ({1.9) | 49(3.5) 28 (1.1) 23 (3.5) 23 (1.3)
217 (2.1 219 ( 1.,5) } 218 ( 2.2) 220 { 1.8) 220 ( 3.5) 213 (2.0}

rcontinued on next page!
l 8 3!
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ERIC

Aruitoxt provided by Eic:

Colorado

THE NATION'S

FTABLE ATTA
feontinued)

Teachers’ and Students’ Reports on
Asking Students to Work.in a Reading

REPORT Workbook or on a Worksheet
CARD '_“P_T_
f— "" Almost Every Day At Least Once a Week Less Than Weelkly
1992 — L T Stud T S T
Trial State Assessment eacher , Student -eacher tudent eacher Student
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficlency
TOTAL
State 10( 2.1) 43 ( 1.4) 42 ( 3.8) 29 (1.1) 48 ( 3.6) 28 (1.3)
219 ( 3.1} 219 { 1.4) 217 (2.1) 218 (1.7) 220(1.9) 215 { 1.8)
Nation 31(2.7) 50 ( 1.6} 48 (3.4) 28 (1.0) 22 (2.8) 21(1.1)
214 (1.9) 218 ( 1.1) 217 ( 1.8) 219 ( 1.8) 222 ( 3.4) 212 { 1.8}
PARENTS'
EDUCATION
College graduate
State 9(21) 44 ( 2.1) 37 (3.8} 29 (1.7} 53 ( 4.0) 27 ( 1.8)
228 ( 3.0) 226 { 1.8) 223 (2.1) 228 ( 2.1} 229 (1.9) 226 { 2.3}
Nation 30(3.2) 49 ( 2.2) 46 { 3.5) 30 (1.7} 24 ( 3.1) 21(1.6)
222 ( 2.5) 225 (1.8} 226 ( 2.4) 228 ( 2.5) 229 ( 5.0t 220 { 2.8)
Some after HS
State 10 ( 3.5) 45 ( 34) 47 (4.9) 31(2.9) 43 (4.7) 24 ( 3.3)
b b} 228 ( 4.1) 224 (4.2} 225 ( 3.4) 224 ( 4.1) 222 ( 3.9)
Nation 22 ( 3.4) 51 ( 4.0) 56 (5.8) 29 ( 3.0) 22 ( 4.8) 20 ( 2.8)
218 ( 4.8) 223 (2.8} 225(3.7) 227 { 4.1) 223 (4.4)1 220(8.7)
HS graduate .
State 16 ( 3.6) 40(2.7) 45 (4.7) 30 ( 3.0) 40 ( 4.3) 30(3.2)
il 213 ( 3.0} 212 ( 3.5)° 209 ( 4.2) 212 ( 3.8) 211 (3.3}
Nation 33(3.9) 53 ( 2.4) 47 { 4.4) 26 { 2.0} 18 (4.0) 21{20)
214 ( 3.4) 215 (2.7) 210 ( 2.9) 212 ( 2.9) 220 ( 4.7) 207 ( 3.0}
HS non-graduate
State 13(8.1) 43 ( 5.1) 45 ( 8.4) 26 ( 4.0) 42 ( 7.1) 31(4.8)
e (ﬂ‘t) AR (t"‘t) *tE (".' ik (t"‘t) *re (0‘-") ik ﬁ‘t)
Nation 27 ( 4.6) 56 ( 3.2) 58 ( 5.1) 24 { 31) 15 ( 3.4) 18 ( 2.3)
il Gl | 202 (31) 197 ( 4.2) 185 ( 5.8) bl b )
| don't know
State 9(2.2) 41 ( 1.9) 43 (4.0 29(1.7) 48 { 4.0) 30(1.6)
212 ( 5.3) 212 (2.0) 211 ( 2.5) 212 ( 2.9} 210 { 2.5) 206 { 2.7)
Nation 33(3.0) 48 ( 1.9) 46 ( 3.5) 28 (1.3) 21{2.7 22 (1.2)
206 ( 2.3} 213 (1.7} 212 ( 2.3) 211 ( 2.1} 218 { 3.5) 206 { 2.5)
GENDER
Male
State 11 (24) 41 ( 1.8) 42 ( 3.9) 30 ( 1.6) 47 ( 3.7) 29 ( 1.3)
216 { 3.5) 219 (1.8) 214 ( 2.5) 218 ( 1.9) 217 ( 2.1) 210 ( 1.8)
Nation 30¢( 3.0} 48 ( 1.7) 47 { 3.8) 29 (1.1) 23 3.0) 23 (1.3)
212 ( 2.4) 214 ( 1.5) 212{1.9) 215 ( 2.3) 219 ( 3.8) 209 ( 2.2)
Female
State 8(20) 44 (1.7) 41 (3.7) 28 (1.3) 50 ( 3.8} 27 (1.8)
224 ( 3.8)! 220 (1.8) 220 { 2.8) 223 ( 2.5) 222 (2.3) 221 ( 2.3)
Nation 32(2.7) 52 (1.9) 48 ( 3.2) 28 ( 1.3) 20(2.7) 20(1.2)
216 ( 2.0) 221 (1.2) 223(22) 223 (1.9) 276 ( 3.7) 215 ( 2.4)

The NALEP reading scale ranges from 0 1o 500,

population 1s within :

nsufficient to permut a rehiable esumate {fewer than 62 students).

THE 1992 NALP TRIAL STATE ASSESSMENT

16v

I'he standard errors of the statistics appear in parentheses. [t
can be saig with about ¥§ pereent confidence that. for cach population of nterest. the value for the enure
2 standard errors of the estimate tor the sample. In companing Lwo estimates. one must
use the standard error of the ditference isee Appendin A for details). ! Interpret with caution -- the nature of
the sample does not allow accurate determination of the variability of this stauste.

*** Sample size s



C 01()‘rado

FABIT A17B | Teachers' and Students’ Reports on

THE NATION'S Asking Students to Write About

REPORT Something They Have Read
CARD '__WT
—2.C Almost Every Day At Least Once a Week Less Than Weekly
1992 — R -
Srial State Assessment Teacner Student Teacher Student Teacher Student
Percentage Percentage - Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 39(29) 25 ( 1.3) 51 (2.9) 35(1.1) 9(1.9) 40 ( 1.5)
219 ( 1.8} 218 ( 1.8) 219 ( 1.5) 219 ( 1.5} 214 ( 4.5} 218 ( 1.5)
Nation 25 ( 1.8) 23 (08) 49 ( 2.6) 34 ( 1.0) 26 ( 2.5) 43(1.2)
221 (2.8) 211 ( 1.6) 217 { 1.8) 218 ( 1.3) 214 ( 2.5) 219 ( 1.2)
RACE/
ETHNICITY
| White
; State 40 3.1) 23 (1.4) 51(3.2) 34 (1.3} 9(2.0) 42 (1.8)
3 224 ( 1.8) 224 (1.7) 223(14) 224 ( 1.6) 220 ( 3.5)! 223 { 1.3)
; Nation 24 ( 2.4) 20(1.1) 49 ( 3.1) 34 (1.3) 27 (3.0) 48 ( 1.6)
\ 229 (2.7) 220 ( 2.0) 224 (2.2) 228 (1.7) 220 ( 2.9) 228 ( 1.6)
Black
} State 32 (7.3) 40 ( 3.7)t 58 ( 9.7) 35 (4.9) 11 ( 4.0) 25 ( 3.8)1
‘ ke (tt't) e ('Q.Q) e (QQ‘Q) Easd (ﬂ") ey (N‘t) L ad (ﬂ.t)
‘ Nation 25(4.0) 32 (1.7) 49 ( 4.4) 34 (1.5) 26 (4.1) 34 (1.6)
193 ( 3.3} 194 ( 2.7) 195 ( 2.9) 185 ( 2.4) 197 (3.2) 182 (2.1)
Hispanic
State 40 ( 46) 29 ( 2.8) 50 ( 4.5) 34 (23) 16 (2.9) 38 (2.7)
‘ 202 ( 2.9) 205 ( 2.7) 206 { 3.2) 203 ( 2.4) () 203 ( 3.1)
Natior 24 { 3.3} 27 (1.7) 53 (3.6) 35(1.9) 23 (2.8) 37 (2.1)
204 ( 3.7) 200 ( 3.5) 203 { 3.1) 203 (3.2) 189 ( 4.1) 202 ( 3.4)
Asian
State 25(66) 27 ( 5.0) 65 (7.8} 40 ( 5.9) 9(45 (6.1)
i (QQ.') rre ("'Q) e (QQ‘Q) e ".') e (f’.'t ‘e (”'t)
\ ~atier 41 (10.9) 26 (3.7) 41 { 8.2) 39 (3.7) 18 ( 6.9) 35 ( 3.5)
ey (*'.') rey ("‘V) *rtt (Q"*) 218 ( 4.7) i (ﬁ") 213 (5‘7)
Amer [ndian
state 31(7.2; 27 { 5.5) 64 ( 7.6) 40 ( 5.8) 5(38) 34 (54)
ey {vo") rev ("") hE (Q"') e (00") L 2 4 (ﬂ" e (".t)
“«atior 28 ( 6.8) 20 ( 3.3) 46 ( 7.8) 42 (5.2) 26 (86.7) 38 ( 4.8)
- “'v.') e ("") ree (”') L2l (".t) - (H") e (ﬂt)
TYPE OF
COMMUNITY
Adv. urban
State 52 ( 6.3} 24 ( 3.3} 42 ( 6.5) 36 ( 3.4) 6(28) 40 ( 3.0} 4
222 (2.7} 225 (3.1 226 ( 1.9} 224 ( 3.0/ bl G 222 (2.7}
Nation 45 (13.0)! 17 ( 4.2 41 (9.7} 43 ( 3.5) 14 ( 8.4)! 40 ( 6.1)1
246 (10.4)! ) ) 236 ( 5.6) (v ) 240 ( 4.8)
Disadv urban
State 44 (10.8¢ 33 (50 52 (10.0)1 36 (2.3 4 (3.4) 31 ( 4.5)
198 ( 4.2)0 205 ( 3.2 202 { 3.3} 203 (2.4 bl S 189 ( 3.7y
Nation 21 (6.0 32(21) 55 (5.9} 32(1.8) 24 ( 5.9) 36 ( 2.6)
190 { 7.31! 192 (3.9) 190 ( 4.5) 189 ( 3.3) 196 ( 6.5)! 187 { 3.1)
Extreme rural
State 40 ( 7.4¥ 23 (2.9 37 ( 6.0)! 33 (1.8p 24 (7.7) 44 ( 32)
218 ( 4 6! 216 ( 4.2) 216 ( 4.8)! 220 { 5.4y 222 ( 2.5) 220 ( 3.4}
Natior 16 ( 7.1) 22 { 2.4) 53 (8.3) 31(1.5) 31( 8.6) 47 ( 3.4}
220 (11.2) 214 ( 3.7) 222 (5.3) 223 ( 3.9) 214 ( 5.3) 219 ( 3.4)
Other
State 37 (4.1 25 ( 1.5) 56 { 3.8) 34 (1.4) 7(2.1) 41(1.8)
223 (29) 220 ( 2.4) 220 ( 2.3) 220 ( 2.3} 211 (9.2} 220 ( 1.9)
Nation 25 (2.5} 22 { 1.0) 48 ( 2.9) 344(12) 26 ( 3.1) 43 (1.2)
221 ( 2.4) 212 ( 1.7) 218 (2.2) 219 ( 1.5) 215(2.2) 220 ( 1.7}
{continued on next page!
I ‘) ey
Jd
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Colorado

FABEL AETB

Teachers™ wad Students’ Reports on

. feonuinued) ASklng Students to Write About
THE NATION'S S thi They Have Read
REPORT omething They Have Rea
CARD '___iuPT
—— " Almost Every Day At Least Once a Week l.ess Than Weekly
1992 - - -
Trial State Assessment eacner Student Teacher Stuaent eacner Stugent
Percentage Percentage Percentage
and and T and
Praficiency Praficiency Praficiency
TOTAL
State 39(28) 25 (1.3) 51(29) 35(1.1) 9(1.9) 40 { 1.5)
219 1.8) 218 { 1.6) 219 ( 1.5) 218 { 1.5} 214 ( 4.5)! 218 { 1.5)
Nation 25(1.8) 23 { 0.8) 49 ( 2.8) 34 (1.0) 26 ( 2.5) 43(1.2)
221 (2.8) 211 { 1.6) 247 ( 1.9) 218 { 1.3) 214 ( 2.5) 218 (1.2)
PARENTS®
EDUCATION
College graduate ! .
State 43 ({ 3.1) 27 (1.96) i 48 { 3.0) 35 (1.3} 9 (2.0} 38 ( 1.8)
227 (2.3) 226 (2.0} || 226(1.6) 226 ( 1.8) 226 ( 341 227 ( 1.9)
Nation 27 (23) 24 (1.2} 49 ( 3.1) 36 { 1.6} 24 ( 2.8) 40 (1.7)
231 (3.9) 219 ( 2.5) 223 ( 2.4) 228 { 2.2) 223 (3.8) 226 ( 1.9)
Some after HS
State 38 { 5.0 22 ( 2.6} 51(49) 34 ( 3.1) 11 ( 3.0} 44 ( 3.2)
225 { 3.6} 228 ( 4.6) 224 ( 3.3) 227 (44} ) 224 ( 2.4)
Nation 24 ( 3.4) 19(1.8) 45 ( 4.3) 37 (2.9 31(4.2) 44 { 2.9)
227 ( 5.4) 218 { 6.2) 226 ( 4.8) 222 ( 3.6) 216 ( 2.8) 227 { 3.8)
HS graduate
State 38 ( 4.1) 25 { 3.0) 47 ( 3.8) 38 (2.7) 14 { 3.5) 36(3.2)
214 ( 3.5) 210 (4.3} 213 ( 31) 2413 ( 3.0} i) 212 { 3.4)
Nation 24 (3.2) 25 (2.3) 48 ( 3.7) 31 (2.3) 28 ( 4.2) 44 ( 2.3)
212 ( 4.8) 211 ( 3.4) 215 ( 2.6) 213 (3.3 211 ( 4.8) 213 ( 2.8)
HS non-graduate
State 40 ( 6.3) 29 (4.9) 56 (5.8) 23 ( 5.2) 4 (2.8) 48 ( 4.2)
rh ("" L (".0) ey (n.v) R ('t.') en (0'.') ek (ﬂ.t)
Nation 25 ( 4.1) 26 ( 3.3} 45 ( 4.3) 29 ( 3.1) 30 ( 4.1) 45 ( 3.8)
(e ) 194 ( 5.1) 202 ( 5.2) 196 ( 5.1) ) 206 ( 4.8)
{ don't know
State 36 ( 2.4) 24 ( 1.5) 55 ( 3.5) 34 ( 1.6) 8 (1.8) 42 {1.9)
210 ( 2.5) 210 ( 2.5} 213 ( 2.3) 211 ( 2.4) 203 ( 5.4} 210 ( 2.2}
Nation 23 (2.0) 22 (1.9) 52 (2.9) 34 ( 1.4) 26 ( 2.9) 44 (1.7}
215 ( 3.1) 204 ( 2.4) 211 ( 2.3) 211 ( 1.4} 208 { 2.5) 214 ( 1.7)
GENDER
Male :
State 38 ( 3.0) 22 {1.3) 51 (3.0) 35(1.5) 10(2.3) 43 (1.5)
216 ( 2.0) 215 (2.1) 216 ( 1.9) 215 (1.7) 210 ( 5.8} 218 ( 1.7)
Nation 25(23) 22 (1.2) 50 (2.6} 33(1.4) 25 ( 2.5) 44 {1.8)
218 ( 3.4) 207 { 2.4) 213 (2.3) 215(1.9) 210 ( 2.7) 214 ( 1.4)
Female
State 41 (3.1) 29 {1.7) 51 (3.2) 34 (1.5) 8(1.7) 37 (1.8)
222 (2.3) 220 {1.9) 221 ( 2.1) 222 ( 2.1) 220 ( 4.3) 221 (2.0)
Nation 24 (1.7} 24 { 0.9) 49 ( 2.8) 35(1.1) 27 (2.7) 41 (1.2)
225 (2.9) 245 (1.9) 224 ( 2.0) 221 { 1.3) 219 ( 2.7) 224 { 1.8)

The NAEP reading scaie ranges from ¢ to S04
can be swd with anout »5 pereent contfidency
population 1s within -

The standard errors of the statistics appear i parentheses.
hadl lor cach popuiation of saterest. the vadue 100 the entire
2 standard crrors of the estimate tor the sampic  In comparing (wo estimates, one must
ase the standard error of the difference tsee Appendix A for detads). ' Interpret with caution .-

the sample does not ailow accurate determination of the variability of this staustic

nsufficient to permit & rehable estimate (fewer than 02 studentsy,

THE 1992 NAEP T
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the nature of
ter Sample size 18

168




Colorado

IABI L AL7C | Teachers' and Students’ Reports on
Asking Students to Write in a Log or

THE NATION'S
REPORT Journal About What The_v Have Read
CARD I
)
—— " Almost Every Day At Least Once a Week Less Than Weekly
1992 . T
Trial State Assessment Teacher Student Teacher Stuaent Teacner Student
Parcentaga Percentage Percentage
and and and
Proficiency Proficisncy Proficiency
TOTAL
State 31({3.2) 26 (1.8) 38 ( 3.0 23{1.2) 30(2.7) 51 (2.0}
221 (2.4) 218 ( 1.6) 218 (1.4) 214 (1.9) 216 { 2.2) 221 (1.3)
Nation 21 (2.3) 21 (1.5) 31(2.3) 22 (1.0 48 { 2.8) 57 (1.8)
219 ( 3.1) 213 (2.1) 219 ( 2.0) 214 ( 2.1} 216 ( 1.9) 220 ( 1.2}
RACE!
ETHNICITY
White .
State 34 (3.6) 28 ( 2.0} 38 (38.3) 21 (1.4) 28 (2.8) 53 (2.2}
224 ( 2.4} 223 (1.6) 223 (14) 221 (1.9) 222 ( 2.0) 225 (1.4)
Nation 20(2.7) 18 (1.7) 32(2.8) 22 (1.3) 48 { 3.2) 60 ( 2.0)
227 (3.3) 223 (2.4) 226 ( 2.0) 223 ( 2.1) 222 (2.4) 2268 (1.5)
Black
State 32(7.7) 28 (4.6)1 42 ( 6.6)! 22 (4.4) 26 { 5.6)! 48 ( 8.2}
*hkr ft‘t k2 4 ﬂ‘t L g ﬁ" e s d ﬂ‘i *te (ﬂ.t e (ﬂ“')
Nation 23 (4.4) 27 (2.3) 20 ( 3.9) 22 (1.3} 48 ( 5.0) 50 (2.3)
193 ( 3.0) 162 { 34) 195 ( 3.1) 189 { 3.1} 196 ( 2.9} 197 { 2.0)
Hispanic
State 25(3.7) 27 { 2.5) 38 (5.0 28 (2.2) 37 (4.5) 46 { 3.1)
207 (3.6) - 204(27) 204 ( 2.8) 169 { 2.5) 201 ( 3.6) 207 ( 2.8)
Nation 24 ( 2.6) 28 (2.1) 28 { 3.8) 26 (1.6) 47 ( 3.4) 46 ( 2.1)
204 ( 3.7) 197 ( 3.4} 188 ( 3.5) 169 ( 3.5) 204 { 3.5} 207 { 3.1)
Asian
State 28 (6.4) 22 (52) 46 ( 6.5) 26(57) 271 (7.1} 52(7.14)
L d ("“’) v (ﬂ‘t) e (M't) Eaad (ﬂ '1) hkr (“") e (ﬂ“')
Nation 17 (4.8) 21 (34) 42 {7.2) 29 { '1.8) 41 (5.4) 50 ( 4.8}
a2l (ﬁ") iy (ﬂ‘t) e (t*‘t) e (1 t‘t) Lz (ﬂ‘f) 218 ( 5.0)
Amer. Indian
State 21 (86.5) 37 (6.9) 43 (86.9) 24 ( 6.0) 35(74) 39 (6.4)
ik (tt‘t) e (ﬂ't) i s d (tf‘t) e (0"") it (00‘0) e (N‘t
Natior 25(7.3) 27 { 5.4) 30(7.86) 27 { 4.1) 45 (7.9) 47 { 5.0}
el (ﬂ") ey (ﬂ‘t) i (ﬂ‘t) e (t"t) it (ﬂ‘t) e (ﬂ‘t)
TYPE OF
COMMUNITY
Adv urban
State 40 ( 8.0) 26 ( 3.2) 43 { 6.9) 22 { 3.2) 17 ( 4.8) 51 (34)
224 { 2.8)! 224 ( 3.4) 227 ( 3.0)! 222 ( 3.3}t 216 { 5.2)! 224 (2.4)
Nation 36 (13.2)1 20 ( 6.4)! 35 (10.8)1 28 (3.2)! 30 (14.7)1 53 (6.2
beald (ﬁ‘t) L (ﬁ"t) L aad (ﬂ‘t) 236 ( 5‘2)1 Aaad (ﬂ‘o) 240 ( 4,‘)I
Disadv. urban
State 20 { 7.5)! 29 ( 4.2) 61 ( 8.0} 26 ( 2.9p 19 ( 5.4¥ 45 ( 5.5}
et 202 ( 2.8} 200 { 3.5} 198 ( 3.8) ) 206 ( 3.5)¢
Nation 25 (7.3) 27 (2.9) 32 (6.8) 24 (2.4) 44 ( 7.4) 49 ( 3.1)
185 ( 5.4} 188 ( 3.4) 187 ( 4.2) 181 ( 3.6) 193 { 4.5)! 194 ( 3.0}
Extreme rural
State 33 { 9.2) 26 { 6.4) 26 ( 8.5)! 21 (2.9) 40 ( 7.7 53 ( 6.4)
214 ( 3.4) 219 ( 3.8)t 218 ( 4.8) 212 ( 5.8) 220 ( 4.8)! 222 ( 3.5}
Nation 13 4.1) 15( 3.3) 32 ( 8.6) 21 ( 4.1) 55 (7.5) 64 ( 5.6)
219 114.3)1 210 ( 8.5 223 ( 4.3)! 220 ( 4.3) 218 { 5.4) 223 ( 2.9
Other
State 32 (48) 26 ( 2.5) 37 (4.2) 23 ( 1.4) 31 (4.2) 50 ( 2.5)
224 ( 3.8)! 220 ( 2.1) 220 (2.5) 217 (2.8) 217 ( 3.3) 223 ( 2.0)
Nation 21 (32) 21 (1.8) 31(2.8) 22 (1.0 48 { 3.8) 57 ( 1.9)
219 ( 2.6) 215 (2.2) 220 ( 2.4) 215 ( 2.4) 217 ( 2.0) 221 (1.5)

-continued on next page)
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Colorado

IABLE AITC

Teachers’ and Students’ Reports on

« (continucd) Asking Students to Write in a Log or
THE NATICK'S
REPORT Journal About What They Have Read
CARD f
- “' Almost Every Day At Least Once a Week Less Than Weekly
1992 . T
Trial State Assassment Teacher Stugent Teacher Studgent Teacher Stugent
Percentage Percentage Percentage
and and and
Proficiancy Proficiency Proficlency
TOTAL
State 31(3.2) 26 (1.8) 38 { 3.0) 23 (1.2) 30(2.7) 51 ( 2.0)
221 (2.4) 218 (1.6) 218 (14) 214 { 1.9) 216 (2.2) 224 (1.3)
Nation 21 (23) 21 (1.5} 31(2.3) 22(1.0 48 ( 2.8) 57 { 1.6)
2149 ( 3.1) 213 ( 2.1) 219 (2.0} 214 ( 2.1) 216 (1.9) 220 (1.2)
PARENTS'
EDUCATION
Coliege graduate
State 35 (3.9) 27 (2.0 37 (34) 25{(1.7) 28 (2.8} 48 ( 2.4)
228 ( 2.4) 226 { 1.9) 226 { 1.6) 221 (24) 225 (24) 229(1.7)
Nation 23(2.7) 23(1.9) 32(29) 22 (1.1) 45 (3.3) 55 (2.2)
) 228 (4.7) 220 (3.3) 227 ( 3.0) 222 (3.2) 223 (2.9) 220( 1.7}
Some after HS
State 28 ( 4.0) 26 ( 2.5} 42 (4.4) 20(22) 30 ( 4.1) 54 (3.2)
224 (4.7) 225 (4.6) 225 ( 4.5) ) 224 (4.4} 227 ( 2.4)
Nation 22 ( 4.3) 23 (2.9) 37 ( 3.8) 22(24) 42 (5.2) 55 (3.7)
218 ( 4.1} 216 (4.4} 228 { 4.5) 222 ( 4.5) 223 (3.7) 227 ( 3.4}
HS graduate
State 29 ( 4.4) 27 (3.0) 35 ( 4.9) 20 { 2.5) 36 (5.2) 52 ( 3.8)
215 ( 4.2) 213 (4.9} 212 ( 4.0) 205 ( 4.86) 209 ( 4.4) 215 ( 2.8)
Nation 22 (3.68) 17 ( 2.0) 25 (3.5) 25(2.0) 53 (4.2) 58 ( 2.8)
214 (5.2) 208 ( 5.0) 211 ( 2.5) 208 ( 4.0) 214 { 3.2) 216 ( 1.9)
HS non.graduate
State 27 (5.7 18 ( 4.0) 31 (6.1} 20 ( 3.8) 41 (8.5) 81 ( 5.1)
e (.'-. Laad ﬁ‘t i ('t") e n") s ("') 204 ( 41)
Nation 26 (4.8) 20 ( 2.9) 22 (3.7} 25 ( 3.4) 52 (5.3} 55 (4.0
(et eter) Al | ) 204 ( 5.4) 207 { 3.7)
| don’'t know
State 30(3.3) 25 (2.3} 41 ( 3.4) 23(1.8) 29 (2.9) 52 (2.5)
214 (3.1) 209 { 2.2) 211 ( 2.3) 205 ( 3.1) 208 ( 3.4) 214 (2.2)
Nat.on 18 ( 2.2) 18 (1.6) 3312.4) 21 ( 1.3) 49 ( 3.0) 59 (1.7)
215 ( 3.6) 206 { 2.5) 212 ( 2.5) 210 ( 2.2) 210 ( 2.1) 214 { 1.6)
GENDER
Male
State 31(32) 25 ( 1.8) 38 (28) 22 (1.3) 32(238) 52 (2.1)
218 ( 2.2) 216 ( 1.9) 215 {1.8) 208 ( 2.2) 214 (27) 218 ( 1.6)
Nation 21 (25) 21 (1.6) 32(26) 24 ( 1.3) 47 (3.0) 55 (1.7}
214 ( 3.9) 209 ( 2.7) 216 ( 2.5) 210 ( 2.7) 212 ( 2.1) 217 (1.6)
Female
State 32 (3.5} 27 ( 2.3) 39 ( 3.4) 24 (1.6) 28 ( 2.9} 49 ( 2.4)
223 (3.3) 220 ( 2.2) 221 ( 2.3) 212 (2.7) 219 ( 2.5) 224 (1.7)
Nation 21(22) 20 ( 1.6) 30(2.2) 21 (1.1) 48 ( 2.8} 59 (1.9)
224 ( 3.1) 217 ( 2.2) 222 ( 2.0) 220(2.) 220 (2.2) 223 (1.3)

The NAEP reading scaie ranges from v to 500.

Q

Aruitoxt provided by Eic:

ERIC

I'he standard errors of the staustics appear in parentheses. |-
can be said with about 95 percent conridence that, for cach population of interest. the value for the enure
population 1s within : 2 standard crrors of the esumate for the sample. In comparing two estimates. one must
use the standard error of the difference (see Appendix A for details). ! Interpret with caution -- the nature of
the sample does not-allow accurate determunation of the vanability of this staustic.  *** Sample size s
insufficient to permit a reilable estimate tfewer than 62 students).
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THE NATION'S

REPORT

FABET AISA

Teachers™ and Students’ Reports on
Discussing New or Difficult Vocabulary

RIC
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CARD N _T_|
— "" Almost Every Day At Least Once a Week Less Than Weekly
N
533.2“ Assessment Teacher Stucent Teacne! Stucent Teacher Student
Percentage Percentage Percetage
and i and and
Proficiency Proficiency Proficiency
TOTAL
State 57 (2.8) 27 (1.2) 39 (2.7 40 ({ 1.4} 4(1.2) 33(1.1)
218 (1.7} 219 ( 1.6) 218 ( 1.8) 220 (1.3} 224 { 3.6)! 214 { 1.5)
Nation 49 ( 2.4) 31 (0.9} 49 ( 2.3) 38 (1.0) 2{038) 30 (0.8)
215 ( 1.8) 216 ( 1.5¢ 219 (1.9} 221 ({1.3) 219 ( 7.8} 210( 1.3)
RACE!
ETHNICITY
White )
State £8{ 3.1) 26 ( 1.3) " 38({238) 40 ( 1.2) 4{12) 34 (1.2)
223 (1.7} 225{1.5) -1 223(1.8) 225 ( 1.5) 229 ( 4.0t 220 ( 1.5)
Nation 47 (2.9) 29{1.00 | 51({29) 39 (1.3} 2 {0.9) 31 (1.1}
223 (1.9) 225 { 1.6) 225 (2.1) 230 (1.7) il | 217 {1.6)
Black
State 51 (8.1 37 (47} 44 ( 8.4) 27 { 3.4y 4 (420 35 { 3.8}
*rt (”‘01 ke (”.' it (ﬂ.') e (“") it (h") ik (h.f)
Nation 53(3.9) 38 {2.1) 45(3.9) 34 (1.9) 2 (0.8) 28 (1.8}
184 { 2.7} 198 ( 2.5) 196 { 3.0) 185 ( 2.7) (ke w) 167 { 3.0)
Hispanic
State 55(44) 28 { 2.2} 42 (3.7) 41 (2.2) 4 (28) {21
203 { 3.0) 206 { 3.2) 204 { 3.1) 206 { 2.3) (v 187 ( 3.1)
Nation 63 { 4.0) 34 (1.7} 36 (3.5) 39 {2.1) 1(1.1) 27 {1.8)
199 { 2.3) 202 { 2.8) 208 ( 4.2) 204 { 2.4) (v ) 193 ( 3.8)
Asian
State 83(7.2) 24 (5.2) 31({6.0) 49 ( 4.8) 6 (3.7) 30 (56)
R ad (00" Laad (00‘0) L e d (00") e (”‘o) e (“') e (n')
Nation 53 (6.5) 29 { 3.2} 43 (6.4) 50 (4.0) 4(28) 21 (3.3)
220 ‘ 6.6) e (N') ey (09‘0) 221 ( 45) R (N") Laald (ﬁ‘*)
Amer indian
State §2(7.9) 45 { 6.1) 43 (7.9) 28 { 5.7) 5(39) 7 (5.8)
*re (00.') e {00.') ttr (00.') *t (ﬂ') -~ {“‘0) e (ﬂ‘)
Nat-or 53(7.00 31(54) | 44(67) 32 (5.5) 3(24) 37 { 5.5)
rte (".') e (".') .‘ La sl "'.') ree (“") ree {“.') e ("'i)
TYPE OF 1
COMMUNITY ,
Adv. urban .
State 51(52) 25(22) || 42(4.4} 38 ( 2.4) 7(3.7) 37 (2.4)
222 ( 2.4)! 227 ( 2.4) 11224 (3.7) 223(22) e 221 ( 2.9)
Natior: 60 (10.9) 32 (27p | 35 (13.0)! 41 (1.9 5(5.6) 27 (2.00
236 ( 7.5)! 239 { 5.9 ) 243 ( 5.6) ) 235 ( 5.0
Disadv urban I
State 58 (11.2)1 29 { 4.7 37 { 8.9) g(an §(5.3) 32 (3.2)
200 { 3.6 200 { 4.2}t | 201 (4.1 206 { 3.5)! et 200 ( 3.6)
Natior 65 (7.7} 37(28) ;1 33(74) 36 (2.3) {1.6) 26 ( 2.8)
192 ( 4.4) 182 ( 41y i| 190 ( 4.9} 189 ( 3.6} ettt 181 ( 5.0)
Extreme - ‘al "
State 73 (5.4 32(24p l 25 ( 5.8)1 35 (2.3 1(1.5) 32 (3.1
218 { 4 11 221 (41 Y218 (42p 221 { 4.1p ) 244 (413
Nation 42181 35¢30 : 581(8.4) 36 { 3.3} 0(0.0) 29 { 2.4)
220 ( 5.2y 2191 4 3¢ - 299 ( 4.6) 222 { 3.2y ety 216 { 4.0)
Other |
State 54139 26016 1| 42(4n 41 ( 1.6) 4(13) B (1.4)
221 (286} 222122 i 219127 223 ( 2.1) ) 215 (2.2)
Nat - 48130) 30011 50 (2.7) 39(12) 2 (1.0) 31 (1.0)
296122} 218 (17, 22012 %) 223 (1.7) R G | 210 ( 1.5)
continueda on ne‘xt page!
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Aruitoxt provided by Eic:

Colorado

HE NATIoN's TABIE A TS Teachers™ and Students’ Reports on

ERIC

REPORT (continued) Discussing New or Difficult Vocabulary
CARD '___m_!_
— "‘" Almost Every Day At Least Ohce a Week Less Than Weekly
1992 ——2 | . N - , - -
Trial $tate Assessment eacner st.aent eacrer Stugent Teacner Stugert
Percentage Percentage Rercentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 57 (2.8) 27 (1.2) 35(2.7) 40(1.1) 4(12) 33(1.)
218 (1.7) 219 ( 1.6) 218 ( 1.8) 220 ( 1.3) 224 ( 3.6)i 214 ( 1.5)
Nation 49 ( 2.4) 31 (0.9 49 ( 2.3) 39 (1.0) 2(08) 30 ( 0.8)
215(1.8) 216 ( 1.5) 219 (1.9) 221 ( 1.3) 219 ( 7.8)! 210 ( 1.3)
PARENTS'
EDUCATION
Coltege graduate
State 57 { 2.9) 28 ( 1.4) 38 (2.8) 41(1.7) 4 (1.4} 31(1.6)
226 (1.9) 227 { 2.1} 226 (2.0) 228 { 1.8) M SRS | 224 (22)
Nation 489 ( 2.5} 31(1.2) 48 { 2.6) 41 ( 1.4} 2(1.0) 28 (1.2)
224 ( 2.6) 224 ( 2.2} 226 ( 2.4) 229 ( 2.1) kbl A 220 ( 2.2)
Some after HS
State 56 ( 4.8) 27 { 2.9) 40 ( 4.7) 45{ 3.7} ~(1.3) 28 { 3.6)
223 (2.7 230 { 4.0 227 ( 4.2) 223 ( 3.5) ) 225 ( 3.1)
Nation 54 (3.8) 31¢219) 45 ( 3.4) 40(2.7) 1(07) 28 ( 2.2)
220 ( 3.5) 223 ( 3.4} 227 ( 3.9) 226 { 4.0} () 218 ( 4.1)
HS graduate
State 61 (44) 30 ( 2.5) 36 (4.1) 36 ( 2.6) 3(1.8) 34 ( 2.5)
213 (3.2) 212 { 3.0} 2091 4.3} 215 ( 3.4) () 207 ( 3.7)
Nation 45 ( 4.4) 33 (2.5) 52 ( 4.1} 37 (2.3} 3(1.3) 30(2.3)
208 ( 3.4) 211 ( 3.8) 2117 (3.1) 218 ( 2.9) il | 207 ( 3.0)
HS non-graduate
State 61 ( 8.2) 24 ( 4.2) 36 (6.0) 42 ( 4.9) 3(1.9) 33 ( 4.8)
" (n't) L sl (t"f) e (nt) ek (f"t) e (no) i (ﬂ‘Q)
Nation 48 ( 4.7) 28 (3.0} 51 ( 4.6} 37 { 3.0) 2(1.0) 35(2.9)
194 ( 4.2) 200 { 3.7) 204 ( 6.2) 208 ( 4.0) bl | 188 ( §.5)
| don't know
State 55 (3.4) 26 (1.9} 41 ( 3.0) 37 (1.7) 4(13) 37 ( 1.8)
210 ( 2.4) 212 ( 3.0} 211 (2.2} 213 ( 1.9) bl G | 206 ( 2.5)
Nation 50 (2.7) 31 ( 1.4) 48 ( 2.7) 36 (1.5) 2{08) 331 1.4)
210 (2.2) 211 (2.1) 213 ( 2.2) 215 ¢ 1.6) et 204 ( 1.9)
GENDEPR
Male -
State 58 ( 2.9) 24 {1.3) 39{27) 39 (1.4} 3(1.1) 36(1.3)
215(1.9) 217 ( 2.3) 216 ( 2.2) 217 (1 4) ) 213 (1.9
Nation 51(28) 30 (1.0} 47 (2.7) 38 (1.2) 2(08) 32(09)
211 (2.2) 212 {2.2) 216 ( 2.5) 217 ( 1.7) R G| 208 ( 1.9)
Female
State 56 ( 3.0) 30 (14) 39 ( 3.0) 40 (1.4) 4(1.4) 30(1.5)
222 ( 2.2) 221 (1.7) 220( 2.1) 224 ( 1.8) (e 216 ( 2.2)
Nation 48 ( 2.4) 33(1.4) 50(2.2) 39 ( 1.5) 2{07) 28 (1.3}
220 ( 2.0} 221 (1.4) 223(1.8) 226 ( 1.6) | () 213 (1.8}

The NAEP reading scale ranges from 0 1o 300.

5

nsulbficient to permiut a reliable estimate tfewer than nz students)
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Colorado

THE NATION'S
REPORT
"caRp |Toep

TABLE AISB

Teachers™ and Students’ Reports on

Asking Students to Talk to Each Other
About What They Have Read

Lo

- " Almost Every Day At Least Once a Week Less Than Weekly
1992
Trial State Assessment Teacher Stugent Teacher Stuaent Teacher Student
Percentage Percentarne Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 39 (3.2) 17 { 0.8} 49 ( 3.3) 31 (1.0} 11 (1.6) 52{1.2)
218 ( 2.1) 214 { 2.0} 217 ( 1.5) 218 { 1.5) 220 ( 3.0} 218(1.1)
Nation 32 (2.6) 17 ( 0.8) 49 ( 3.0) 28 { 0.7) 19 ( 2.7) 55 ( 0.9)
216 { 2.3) 208 { 2.0; 220 ( 1.8) 216 ( 1.8) 214 ( 3.0) 218 (1.3}
RACE/
ETHNICITY
White
State 39 ( 3.5) 15 { 0.9) 49 ( 3.5) 31 (1.2) 11(1.7) 54 { 1.5)
225 ( 1.9} 222 (2.3) 221 {1.5) 224 ( 1.5) 225 (2.6) 224 (14)
Nation 31(28) 13(1.0) 50 ( 3.5) 28 { 1.0} 19 (3.2) 58 {1.1)
223 ( 2.4) 220 ( 2.5) 226 { 1.8) 225(21) 222 ( 3.3) 225 ( 1.6)
Black
State 50 ( 8.1 20 { 3.7} 45 (8.7)t 26 { 2.9) 6 { 2.0} 54 { 4.6)1
it Q,.Q e ﬁ‘Q AW (ﬂ‘t L2 d Qt‘t hasd (ﬂ‘t 2% ( 4‘1)
Nation 37 {38) 28 { 2.2) 43 { 4.0} 26 { 1.8) 20 { 3.6) 48 ( 2.0}
192 { 2.9) 190 { 3.0} 199 { 3.3) 189 ( 2.8) 191 { 3.6) 168 ( 2.1)
RHispanic
State 37 (4.9) 21 (2.1) 52 (5.1) 31 (2.0} 12 (2.7) 48 { 2.9)
201 ( 3.5) 201 ( 3.2) 205 { 2.9) 203 { 3.0) e () 205 ( 2.3)
Nation 32(3.1) 21 (1.6} 48 { 3.2) 33(1.9) 20{24) 48 ( 1.9)
203 ( 3.4) 185 ( 4.3) 203 { 4.0) 202 { 3.5) 193 { 4.4) 203( 2.7)
Asian
State 41 { 8.6) 19(5.3) 46 ( 7.4) 36'( 4.7) 13 ( 5.1) 45 ( 5.9)
i (ﬂ‘Q baad (,Q.Q) L ad (gf‘o e hadhd baad (ﬁ.g) e (ﬂ‘t
Nation 36(58) 31 (3.6) 57 { 6.0) 23 { 3.1) 7{3.6) 46 { 3.9)
i (ﬂ‘Q) e (ﬁ.g) b aad (ﬂ‘Q) e (ﬂ.Q) Laad (ﬂ‘Q) 218 ( 4‘9)
Amer. Indian
State 46 ( 7.7) 25(5.2) 41 (7.4) 30 ( 4.8) 13 (5.0 45 ( 5.0)
it (QQ.Q) ey (QQ.') ey (Ht) AL (ﬂl) R d ("9) ‘e (ﬂ‘t)
Nation 27 ( 6.2) 18 { 4.2} 42 ( 8.6) 25( 5.8) 32(7.2) 57 (5.5)
thE ("‘Q) ry (QQ.Q) ke (ﬁ.o) ree (ﬂ‘o) ke (QQ‘Q) ko a d (ﬂ.t)
TYPE OF
COMMUNITY
Adv. urban
State 34 (6.7) 14 { 2.3) 55 (7.2) 35 { 2.6) 11 (2.9) 52{25)
224 ( 4.3)! 222 ( 3.7y 223 ( 2.0 222 ( 2.5) bl b 225 ( 2.4)
Nation 36 (14.7) 14 { 2.0t 60 {14.3) 30 ( 3.8} 4 { 3.0} 56 ( 4.0)1
el A e () 243 { 5.8)! 240 { 6.5} Al hahs | 239 ( 8.5)
Disadv. urban
State 42 (11.9) 20 (31p 56 (11.2) 32 (2.6} 2(1.8) 48 ( 4.9
198 { 4.9) 198 ( 4.2 202 ( 2.8 189 ( 2.5 ) 206 { 2.9
Nation 35 (5.3) 27 (2.7) 45 ( 6.4) 27 ( 1.8} 20(5.2) 45 { 2.5)
190 { 4.9} 188 { 4.3) 194 ( 5.4) 184 { 4.1) 189 ( 4.6} 192 ( 2.8}
Extreme rural
State 38 (6.7 18 { 2.8) 48 ( 6.2)! 30{ 0.9y 14 { 4.7) 53 (27)
219 ( 5.2¢ TS 215 (420 218 { 4.0) ) 218 ( 3.7y
Nation 361 8.0) 17 (1 2.9) 41 ( 8.6) 28 ( 1.5) 23(59) 55 ( 3.0)
212 ( 5.2) 213 ( 5.8) 225 ( 4.3) 221 ( 8.5) 221 ( 8.1 220 ( 3.2)
Other
State 42 ( 46) 17(0.9) Il 44 (486) 30( 1.8) 13 (2.5) 53 ( 1.8}
222 (34) 217 ( 2.8) | 219 (2.5 222 { 2.5) 218 (4.5)t 220 ( 1.8)
Nation 30(29) 16 { 0.9 | 50 ( 3.1) 28 ( 0.8} 20 ( 3.4) 56 ( 1.1)
218 ( 2.2) 209 (23 :l 219 2.0y 217 ( 1.7) 215 (32) 220( 1.5)
- tcontinued on next page!
"y i~
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ERIC

Aruitoxt provided by Eic:

Colorado

1ABl1 Ajsp | Teachers™ and Students’ Reports on
tcontinued) Asking Students to Talk to Each Other

THE NATION'S About What They Have Read

REPORT raep
CARD

e
-1 “’ Almost Every Day At Least Once a Week Less Than Weekly
ifgﬁe Assessment Teacher Student Teacner Student Teacner Student
Percentage Percenfage Percentage
and and and
Praficiency Praficiensy Praficiency
TOTAL
State 39 (3.2) 17 ( 0.8) 48 ( 3.3) 31(1.0) 11 {1.6) 52 (1.2}
219 ( 2.1} 214 ( 2.0) 217 ( 1.5) 218 ( 1.5) 220 { 3.0) 219( 1.1)
Nation 32(2.6) 17 { 0.8) 49 ( 3.0} 28 { 0.7) 19 (2.7) 55 ( 0.9)
216 ( 2.3) 208 { 2.0) 220 ( 1.8) 216 ( 1.8) 214 { 3.9) 218 ( 1.3)
PARENTS'
EDUCATION
College graduate
State 40 ( 3.6) 17 (1.3) 49 ( 3.7) 33(1.8) 12 (1.9) 50 ( 1.8)
227 { 2.5) 223 (2.7) 225 (1.6) 227 ( 1.8) 231 ( 2.8) 227 ( 1.8)
Nation 33(3.2) 17 (1.0) 49 ( 3.6) 20( 1.4) 18 ( 3.0) 54 ( 1.3)
226 ( 3.7) 216 { 3.8) 226 ( 2.5) 225 (2.7} 222 (3.8) 228 ( 1.7)
Some after HS
State 41 (4.3) 12 (2.0) 49 ( 5.0 34 { 3.0) 11 ( 3.0) 54 ( 2.9)
228 { 3.4) ) 221 ( 3.6) 228 ( 2.9) ol i 225 ( 3.0)
Nation 31(3.6) 16 ( 1.7) 49 ( 4.4) 31(27) 19 (3.9) 53(28)
218 ( 5.0) 218 { 6.2) 228 ( 3.4) 225 ( 2.8) il | 223 (3.5)
HS graduate
State 39 (5.0) 19 ( 2.2} 51 ( 5.0) 32(3.2) 10 (1.8) 48 ( 3.3)
216 ( 3.9) 212 ( 4.6) 208 ( 3.1) 208 ( 4.1) bkl | ‘214 ( 2.4)
Nation 35 (4.3) 18 { 2.1) 44 ( 4.3) 28 ( 2.0) 21 (3.5) 54 ( 2.3)
209 ( 3.4) 207 ( 4.7} 217 (3.1) 210 ( 3.1) 215 (4.7) 215 ( 2.3)
HS non-graduate
State 44 ( 8.0) 18 ( 4.2) 44 (8.2) 24 (4.7) 12 (5.0) 57 (54)
e (n‘o) L e (ﬁ') Rasd (ﬁ') Lasd (ﬁ') Laald (ﬁ') . L aad (ﬁ"
Nation 30 (4.9) 18 { 2.6} 46 ( 4.4) 31(3.0) 23 ( 3.4) 51 (3.8)
190 ( 6.8)! e (w4 201 { 4.6) 198 (4.7) Y 205 ( 4.3)
| don't know
State 38 (3.4) 17 ( 1.0) 50 (3.3) 28 ( 1.4) 12 (1.9) 55(1.8)
209 ( 2.9) 206 { 2.6) 212 (2.1 210 (2.3} 212 ( 4.3) 211 { 1.6)
Nation 30(2.6) 16 { 1.3) 50 (3.2) 27 ( 1.2) 19 ( 2.8) 57 ( 1.8)
210 ¢ 2.2) 201 ( 2.2) 214 ( 2.1) 210 { 2.3) 208 ( 3.3) 213 ( 1.4)
GENDER
Male
State 39 (3.3} 15 ( 0.9) 48 ( 3.3) 28 (1.2) 13(1.9) 57 (1.4)
216 ( 2.1) 213 ( 2.5) 215 ( 1.8} 215 ( 1.8) 217 ( 3.8) 216 (1.4)
Nation 32(27) 18 ( 1.0} 48 (3.2) 28 { 1.0) 19( 2.8) 56 (1.2)
212 ( 3.1) 206 { 3.0) 216 { 2.1) 212 { 2.8) 210 3.2) 215(1.3)
Female
State 40 { 3.3) 19(1.2) 51 (3.6) 34 (1.2) 10(1.8) 47 (1.8)
223 ( 3.0) 216 ( 2.5) 218 ( 2.0) 222 (1.9) 226 ( 3.0) 223 ( 1.8)
Nat:on 31(28) 18 { 1.0) 49 ( 3.0) 29 { 1.0) 19(2.7) 54 (1.0}
219 (241) 211 ( 2.1) 224 (2.1) 224 ( 2.0) 218 { 34) 223 ( 1.5)

The NAP resaing scale ranges from 0O to 500, [he standard errors of the statistics appear in parentheses. It
can be said with about 95 percent confidence that. for cach population of interest. the value for the entire
population 1s within - 2 standard errors of the esimate for the sample. In companng two estimates. one must
use the standard error of the difference (see Appendix A for details) ! Interpret with caution - the nature of
the <ample dees not allow accuratwe determination of the variabihity of this statistic. *** Sample <wve s
ansutficient U ot e rellabe estimate dewer than ol students'

17+
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Colorado

FABLL AISC | Teachers™ and Students™ Reports on

THE NATION'S Asking Students to Do a Group Activity

REPORT or Project About What They Have Read
CARD '__“F
=% Almost Every Day At Least Once a Week Less Than Weekly
19921 — - - -
Irial State Assessment Teacner Stugent Teacher Stugent eacner Student
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 6(1.5) 12(0.7) 27 (2.8) 25 (1.1) 67 ( 3.0) 62 { 1.3)
220 ( 9.4)1 206 ( 2.4) 219 ( 1.9) 214 (1.7) 218 ( 1.4) 223 { 1.1)
Nation 3(08) 12 ( 0.5; 21 ( 2.4) 24 (0.7} 76 { 2.5} 64 { 0.8)
221 { 4.6}) 200 { 2.3) 219 ( 2.4) 213 (1.7} 217 (1.5) 221 { 1.0}
RACE!/
ETHNICITY
White
State 5(1.7) 10 { 0.8) 27 ( 2.7) 23 (1.2) 68 ( 3.2) 87 {1.5)
228 {(11.9y 214 { 2.4) 222 ( 1.6) 220 ( 1.7) 223 {1.3) 226 { 1.1)
Nation 3{0.9) 9(0.7) 21(27) 23 ( 0.8) 75(3.0) 68 (1.1)
230 ( 4.5) 210 { 3.7} 226 ( 2.7) 222 { 2.2) 224 ( 1.8) 228 ( 1.3)
Black
State 14 ( 6.4) 21 { 3.8} 21(7.2) 32 { 4.0} 65 { 6.7)! 48 ( 5.0)
ke (.’.’) e ("‘Q) *hr (".’) R o o g ("'Q) ik (QQ‘Q e ("‘Q)
Nation 2(1.2) 20 {1.7) 20 { 3.7) 28 {1.3) 77 (3.7) 52 (20)
() 185 { 2.8) 196 { 3.8)1 181 (2.5) 195 {2.2) 188 { 2.1)
Hispanic
State 6{1.9) 19 { 1.8) 26 ( 4.6) 30 ( 2.3) 68 (4.7) 52 (29)
() 1685 { 3.7) 206 ( 4.5) 202 ( 3.1) 203 ( 2.2) 208 { 2.1}
Nation 5(1.7) 15 (1.1) 18 ( 3.1) 27 { 1.9) 77 (3.3) 58 (1.9)
bkl 197 { 4.9) 205 { 5.2)! 189 { 3.8) 202 (2.7) 204 { 2.1)
Asian
State 4(27) 14 { 3.4) 33(8.6) 31 (5.1) 63 (9.2) 55 { 5.6)
ik (»_g sl "‘Q) e (10‘1 Ll Ladhd e (Qg‘g Laad ("')
Nation 10(8.2) 12 { 2.7) 21 (8.3) 29 ( 4.5) 69 (7.9) 59 (39
kel | ) () A i 220 { 5.1) 218 ( 4.7)
Amer. indian
State 9(349) 18 { 5.1) 26 ( 6.3} 30(5.8) 65 ( 6.3) 52 { 5.6)
e (ht) e (.. ') T e (tg’g) rre (t"') e (H‘Q tre 1¢’¢)
Nation 0{ 0.0} 14 { 3.6) 23 (8.7) 24 ( 4.8) 77 (6.7) 62 ( 4.9)
ezl (M") e (ﬂ-t) ‘e (M") oy (”-t) e (t'AQ) 213 ( 6-2)
TYPE OF
COMMUNITY
Adv. urban
State 71(2.6) 9 (1.0 28 (7.7) 25 { 2.2} 65 ( 8.0} 66 { 2.4)
bl il | ) 223 ( 2.8} 218 ( 3.0) 223 ( 2.5) 227 (2.2}
Nation 5(34) 5¢(1.5) 17 (7.1 20 { 3.9) 79 ( 8.3) 75 ( 4.3)
) () il G| ) 243 ( 7.5) 242 ( 4.4)
Disadv. urban
State 6 ( 4.2)1 16 ( 2.9 24 ( 9.7) 30 ( 3.01 70 ( 9.5) 54 { 5.5)
ey ) ) 200 ¢ 5.0j 200 ( 2.4} 208 { 2.5
Nation 4(22) 18 (2.1) 18 ( 5.3} 26 { 2.3} 81(5.2) 54 (2.8)
AN SRS 181 ( 3.2; RN S| 183 { 4.3) 192 ( 3.8)! 1954 2.7)
Extreme rural
State 1(1.21 12 (1.9) 28 ( 7.6) 26 (3.2 | 7o{7.°n 62 ( 4.8)
bl G| MR GRS 214 ( 4.4 212 ( 2.8y 220 ( 3.4y 223 ( 3.9}
Nation 3(24) 11 ( 1.6) 26 {10.7) 24 (2.2} 71{12.6) 05(2.8)
e (e ) bl b 227 ( 4.6) 217 | 3.8} 217 (3.9) 223 ( 3.2)
Other 0
State 71286) 12 { 1.00 27 {41 24 {15  86145) 831{1.7)
224 {15.9) 209 ( 3.4) !I 2201 2.5) 217 128) : 220 2 4) 224 ( 1.6)
Nation 3(1.00 11¢0.8) | 21125 25(06) i; 76 (2.6} 64 ( 1.1)
226 ( 4 9) 203 (2.7} I:2‘19(2.7: 216 ( 2.1y - 218 (1.0 221 (1.4
il .
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THE NATION'S

FABLD AISC
(continucd)

Teachers’ and Students’ Reports on
Asking Students to Do a Group Activity

REPORT or Project About What They Have Read
CARD I
) P4
— “’ Almost Every Day At Least Once a Week Less Than Weekly
1992 — Teacner Stugent Teacher Student Teacher Student
Trial State Assessment
Percentage Percentage Percentage
’ and and
Proficiency Proficiency Proficiency
TOTAL
State 6(1.5) 12{0.7) 27 ( 2.8) 25(1.4) 67 { 3.0) 62 (1.3)
220 ( 9.4) 206 { 2.4) 219 { 1.9} 214 (1.7) 218 {(1.4) 223(1.1)
Nation 3(0.8) 12 ( 0.5) 21 (24) 24 (0.7) 76 { 2.5) 64 ( 0.8)
221 { 4.6) 200 ( 2.3) 219 ( 2.4) 213(1.7) 217 {1.5) 221 {1.0)
PARENTS’
EDUCATION
College graduate
State 7(21 12 ( 1.0} 28 ( 3.1) 25 ( 1.4) 64 { 3.5) 83 (1.7)
228 { 9.9} 216 { 3.0y 227 (2.3) 221 ( 2.3) 226 ( 1.4) 231 (1.4}
Nation 3(0.8) 11 { 0.8} 18 { 2.6) 24 (1.2) 78 (2.7) 85 ( 1.3)
ety 208 { 3.2} 225 { 3.3} 221 { 2.3} 225 {2.1) 230 ( 1.5)
Some after HS
State 5{1.9) 10 (1.7} 25 ( 3.4) 24 { 3.0) 71 ( 3.4) 66 { 3.6)
A W | T 226 { 3.8) 224 { 31) 224 {31) 228 (2.7)
Nation 411 10 ( 1.6} 24 ( 3.8) 30(2.7) 72 (3.8) 8% { 3.0)
) ) 220 { 5.9) 222 ( 4.1) 224 ( 2.4) 225 ( 2.5)
HS graduate
" State 5(1.8) 16 ( 2.2) 21(3.2) 24 { 2.3) 74 ( 3.5) 80 ( 2.7)
bl s | bl bt e (et 208 { 3.8) 211 (2.9) 216 { 2.3)
Nation 4(1.5) 121 1.6} 20 2.8) 26 ( 2.3) 76 (3.1) 82 (2.8)
et 193 { 6.8) 215 { 5.0 210 ( 4.8) 213 ( 2.6) 217 (1.9}
HS non-graduate
State 5(2.7 18 ( 3.7} 23 (5.9) 24 ( 4.4) 73 (8.4) 58 (8.9)
rex (".') e (ti_t) rre ('t‘t) ok (tt" ‘re (tf‘f) red (ﬁ')
Nation 4(15) 17 { 2.5) 15 ( 4.3) 23 (3.1) 81 (4.4) 59 ( 3.7}
) Akl i e ) 184 ( 6.2) 201 { 3.9) 204 ( 3.8)
| don't know
State 5(12) 12 ( 1.1} 28 ( 3.5) 26 { 1.5) 67 (3.7) 82 ( 1.8)
M A | 199 { 3.7 210 ( 2.5) 206 { 2.5) 211 (2.0} 215 (1.7)
Nation 3(09) 12(08 23 ( 2.9) 23 (1.0} 74 (3.4) 865 ( 1.4}
MR RS 186 ( 3.7} 218 ( 3.1) 207 { 2.3) 208 (1.7) 215 ( 1.4)
GENDER
Male
State 6(1.3) 12 { 0.9) 27 ( 2.9) 23(1.2) 67 { 3.1) 65 { 1.4)
219 ( 5.4) 201 { 3.0} 215(2.2) 210 (1.9} 215 (1.9) 220 ( 1.4)
Nation 3(0.9) 12 { 0.6) 21{28) 26 ( 0.9) 75{2.9) 62 (1.1}
218 { 5.7)¢ 198 { 3.4) 217 ( 2.7) 210 { 2.5) 213 (1.8) 217 {(1.2)
Female
State 6{1.7) 12 (0.9) 26 ( 3.0) 28 ( 1.5) 868 ( 3.2) 60 ( 1.7)
221 (15.4p 212 { 3.3) 223 (2.3) 217 { 2.3) 221 (1.7) 225 { 1.5)
Nation 3(0.8) 11 (0.9) 20 { 2.2) 23 (1.0} 76 { 2.3} 68 (1.1)
224 1 4.9) 204 { 3.1) 223 ( 3.0) 217 { 1.5) 221 (1.6) 225 (1.3)

Fhe NALP reading scaie ranges irom 0 1o 3 i,

[ he standard errors of the statistics appear 1n parentheses.

It

can be said with about ¥35 percent confidence that, for cach population ol interest, the value for the enure

population 1s within -
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2 standard errors o1 the estimate tor the sample. In comparing lwo estimates, one must
us¢ the standard error of the ditference 1see Appendin A for details). ! Interpret with caution -- the nature of
the sample does not allow accurale determination of the vanatility of this staustic.
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CaTe anestmmate dioner than el students,
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Colorado

THE NATION'S

TABLE A19A | Teachers' and Students’ Reports on

REPORT Asking Students to Read Aloud
CARD J
s
- 'i" Almost Every Day At Least Once a Week Less Than Weekly
33330 Assassment Teacher Student Teacner Student Teacner Student
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 38 ( 2.8) 37 {1.5) 48 ( 3.0) 30 (1.0} 14 (24) 33 (1.5)
216 ( 1.7) 218 ( 1.5) 218 { 1.6) 221 (1.5) 225 ( 3.1) 218 ( 1.5)
Nation 47 ( 2.9) 46 { 1.3) 45 ( 2.5) 27 { 1.0) 8(17) 27 (1.0}
213 ( 1.8) 217 {(1.2) 221 (1.8) 220 ( 1.8) 224 ( 4.2) 214 ( 1.6)
RACE!/
ETHNICITY
White
State 35(3.0) 35 (1.5) 50  3.3) 30(12) 16 ( 2.4) 34 (1.8)
222(1.3) 223 {1.6) 222 (1.5) 227 { 1.5) 228 { 2.9) 223 (1.6)
Nation 44 { 3.3} 44 (1.7) 48 { 2.9) 28 {1.2) 8(20) 27 (1.3}
221 (2.0 225 (1.7) 227 {2.1) 228 (2.1} 229 ( 4.4) 222 (1.7}
Black
State 48 ( 9.0y 45 { 5.3} 38 ( 7.0p 28 { 4.1)1 14 { 6.4) 29 { 5.8}t
i (”") Ea (Q—t") i (h‘f) e (ﬂ") L x 2 d ('Q‘Q) re (ﬂ.t)
Nation 58 (4.3) 54 {1.9) 35(4.0) 22 (1.4) 6{23) 24 (1.7)
184 ( 2.4) 188 { 2.3} 195 ( 3.2) 184 ( 3.5) (e 187 { 3.2}
Hispanic
State 48 ( 4.1) 40 { 2.9) 43 (3.7) 29 { 1.9) 9(22) 31 (2.3)
203 ( 3.0) 208 { 2.3) 202 { 3.6) 205 { 2.9) () 202 { 3.0}
Nation 60 ( 3.6) 48 { 2.4) 34 { 3.0 28 { 2.0) 6(22) 24 {1.8)
189 ( 2.8) 204 { 2.4) 207 (3.2) 201 { 3.6) ) 189 ( 4.2)
Asian
State 31 (8.3) (71 48 { 8.8) 23{6.8) 21 (86.3) 41 ( 5.6)
baad (h') e (n‘g e (-—t') *re lﬂ') Laad ("Q) it (”')
Nation 47 (6.4) 47 {4.7) 46 ( 6.2) 33(38) 7{35) 0{34)
baad (ﬁ") 217 ( 4‘4) e (ii~1) e (ﬂ.') L ad (h.g) e (ﬂ~i)
Amer. indian
State 32(86.5) 32 (6.2) 54 ({7.4) 41 ( 6.3) 14 ( 4.8) 28 ( 4.9)
haad (h.g) e (M t) ke {i'.f) e (to}) Raad (N~Q) re ‘oo *)
Nation 43 {6.9) 40 ( 4.7) 50 { 6.9) 24 { 4.9) 7(35) 37 (4.7}
Rl (“ Q) -t e (" ') *rtre (".Q) *rre (".t) Ttee {".') ree (" t)
TYPE OF
COMMUNITY
Adv. urban
State 24 (7.0 30 ( 3.0 46 ( 6.6} 31 (28} 30(7.7) 39 ( 3.5)
219 { 3.3)! 218 ( 2.5p 222 (2.6} 226 (2.6) 230 ( 3.2¥ 225 { 2.8)
Nation 43 (11.6)1 46 (4.7 47 (12.5) 33 ( 4,08 411¢7.4) 21 ( 3.9)
231 ( 3.2)1 236 ( 5.2 252 { 6.6)t 245 { 7.5) o) 237 (57
Disadv. urban
State 32 ( 9.6} 44 (3.2) 55 { 8.6)! 27 ( 2.4y 13 { 5.5 29 (4.1
198 { 3.6)! 203 { 3.2 203 ( 4.3)! 207 ( 3.8p ) 201 ( 3.8
Nation 69 ( 7.9) 53 ( 2.4) 28 (7.5) 23(22) 5(29) 25(1.5)
192 ( 4.7) 195 ( 3.5) 187 { 4.5 190 ( 3.9) bl G 178 { 3.9}
Extreme rural
State 48 (10.8)1 47 ( 5.3y 41 (10.8)! 27 ( 3.5 11 (5.1 26 ( 3.0
215 ( 3.9y 220 ( 4.2) 222 ( 4.5 223 { 4.9 ) 214 (5.7
Nation 49 ( 8.2) 50(6.2) 47 (8.7} 261({3.7) 4(2.7) 24 (29
210 { 4.3 222 (4.1 226 ( 3.8} 224 { 5.4 bl AR 2121 3.8)
Other
State 38 (3.3) 34 (23) 51 ( 3.5) 31{1.5) 11 (2.6) 35 (2.3)
219 ( 2.7y 222 (21 219 ( 2.5) 223 ( 2.4} 229 ( 54y 218 ¢ 2.2)
Nation 45 ( 3.4} 45 ( 1.3; 47 (3.0) 27011 9{2.% 28 (1.3
216 { 2.1} 218 (1 4) 220 ( 2.01 220 ( 1.9} 220 ( 4 8y 217 ( 2.0)
cont T uen o rext page
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THE NATION'S TABI P A19A

Teachers™ and Students’ Reports on

REPORT (continued) Asking Students to Read Aloud
CARD '_m_,_ :
=] “" Almost Every Day At Least Once a Week Less Than Weekly
f‘?lgfe Assassment Teacrer Siucent Teacner Stugent Teacner Studgent
Percentage Percentage Percentage
and and and
Proficiency Broficiency Proficiency
TOTAL
State 38 { 2.8) 37 {1.5) 48 ( 3.0} 30 (1.0 14(2.1) 33 (1.5)
216(1.7) 218 { 1.5) 218 ( 16} 221 ( 1.5) 225 { 3.1) 218 { 1.5)
Nation 47 ( 2.9) 48 ( 1.3) 45 ( 2.5) 27 ( 1.0) 8(17) 27 {1.0)
213 { 1.6) 217 (1.2) 221 (1.8) 220 (1.8) 224 (4.2 214 ( 1.6)
PARENTS®
EDUCATION
College graduate
State 36 ( 3.4} 37 { 1.8} 48 { 3.5) 31 (1.5 16 { 2.6) 32(2.1)
222 (1.9) 225 { 1.8) 227 (1.6) 228 ( 2.1} 236 ( 3.3) 227 (2.2}
Nation 46 ( 3.3) 451 2.1) 45 ( 2.6) 27 { 1.5 8(22) 29 (1.8)
219 (2.1) 223 ( 2.0} 230 { 2.5) 230 ( 2.9) 232 { 6.0¥ 224 { 2.8)
Some after HS
State 36 ( 4.0 36 ( 3.0) 50 ( 4.0 34 (29 14 ( 3.0) 30(3.2)
221 (4.2) 227 (3.7} 226 ( 3.4) 226 { 3.3} hhbl a | 226 ( 3.1)
Nation 45 ( 3.8) 46 { 3.2) 46 { 3.4) 30 ¢ 2.8) 8 (2.8} 23(2.2)
219 (3.7) 224 ( 3.4) 227 ( 3.7) 227 (3.7) () 218 ( 4.5)
HS graduate
State 43 (4.5) 38 (2.8) %3 ( 4.5) 29 2.7} 11 (3.2) 33(2.8)
212 (3.8} 213 (3.2) 208 ( 3.4) 215 ( 3.9} Rl b 211 { 8.5)
Nation 51 (3.9) 50 ( 2.6) 42 ( 3.6) 24 { 2.3) 7(22) 26 ( 2.3)
211 (2.7) 216 { 2.5) 215 ( 3.3) 212 ( 3.1 =) 208 ( 4.2)
HS non-graduate
State 40 ( 5.3) 35(5.1) 46 ( 7.1) 26 { 5.0} 14 ( 5.3) 40 ( 5.2)
re ("r) e (ﬂ') ree e e (-n") e (10'0) b ("y)
Nation 46 (8.1) 44 ( 3.8) 50 { 5.6) 26 { 3.9} 4(22) 30 ( 3.6)
184 ( 4.0) 203 (4.2) 205 ( 4.8) 196 { 6.4) e () 198 ( 6.0)
| don't know
State 38 (3.1) 361 21) 48 ( 3.3} 28 ({ 1.5} 14 ( 2.1} 35(1.9)
210 ( 2.6} 210 ( 2.0} 211 ( 2.3} 215 ( 2.1} 213 { 4.6) 208 ( 2.4)
Nation 48 ( 3.4} 47 ( 1.8) 44130 28 (1.4) 7{1.n 25 (1.3}
208 { 2.3) 212 { 1.8) 214 (1.8) 214 ( 2.4) 217 (64} 206 ( 1.9}
GENDER
Male
State 38 (2.8) 33{18) 48 ( 3.1) 30(1.4) 14 ( 2.4) 37 (1.8)
213(1.9) 217 (1.8) 216 ( 2.3) 217 (1.8} 2231 2.8) 215 ( 1.8)
Nation 48 ( 3.1) 44 { 1.8) 45(26) 26 { 1.2} 7(18) 30 (1.1)
210(2.1) 214 (1.8) 217 ( 2.2) 216 { 2.0) 220 ( 4.2) 211 ( 2.0)
Female
State 37 (3.1) 41 ( 1.8) 48 ( 3.2) 30 (1.2) 15(2.2) 29 (1.7)
220 (2.3) 218 {2.2) 221 (1.8) 225 { 2.1} 227 ( 4.8) 222 ( 2.1)
Nation 47 ( 3.0) 48 (1.7) 45 ( 2.6) 28 ( 1.4) 8(1.8) 23 (1.4)
216 ( 1.7) 220 ( 1.3) 226 ( 2.1) 225 ( 2.5) 227 { 5.4) 218 (1.7)
The NAEP reading scale ranges trom 0 to 500, The standard ¢rrors of the statisues appear i parentheses. It
can be said with about Y rercent confidence that. for cachy copuiition ot interest. the vaiue lor the enure
population 1s within : 2 standard crrors of the estimate for (¢ sampie. 10 Comparing tw o esumales, one must
usc the standard error of the difference tsee Appendin A for detisicy, ' Interpret with ciutien -+ the nature of

the sampic does not allow accurate determunation ol the virabibity of this statistic
insufficient to permit a reiiadle estimate tewer than 62 studente
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THE NATION'S

PARBLI

\ 9B

Teachers™ and Students’ Reports on

REPORT Asking Students to Read Silently
CARD I
et " Almost Every Day At Least Once a Week Less Than Weekly
199210 [ o " ;
Itial State Assessment aacner Student eacnel 3tusent eacher Student
Percentage Percentage Parcentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 82 ( 2.6) 73(1.2) 16 ( 2.4) 18 ( 1.1} 2{08) 10 ( 0.5)
219 ( 1.3) 223(1 1) 214 ( 3.6) 215 ( 2.0y () 194 ( 2.9)
Nation 75 ( 2.3) 87 ( 1.1) 23 (2.1) 22 (0.9) 2{05) 11 ( 0.8}
219 ( 1.8) 222 { 1.3) 213 ( 2.3) 214 ( 1.6) 208 { 5.8)! 193 ( 2.1)
RACE/
ETHNICITY
White
“tate 84 ( 2.5) 751 1.3) 14 ( 2.3) 18(12) 2 (0.8) 8 {0.5)
224 ( 1.2) 27 (11 220 ( 2.8) 221 ( 2.3) b 203 { 3.5)
Mation 76 ( 2.6) 69 ( 1.4) 23125) 22 (1.1) 1(05) 10{0.7)
226 ( 2.0) 229 (16) 220{ 2.3) 222 (2.1) ) 204 ( 2.4)
Black
Ctate 78 ( 5.3)! 74 ( 3.1) 21 (5.1) 15 { 3.0)! 1(12) 11 ( 3.4)i
e (Q'.') 210 ( 35)' *re (‘0"' *rer ("") Rt (0"') R a s ("‘Q
Nation 72 (4.7) 60 ( 2.2) 27 ( 4.7) 24 (1.9) . 2(09) 18 ( 1.5)
195 ( 2.0) 200 {1.9) 193 ( 3.9) 191 ( 3.4) ) 176 { 3.6)
Hispanic
State 77{4.9) 64 ( 2.5) 211 4.6) 22(2.2) 3(1.1) 13{1.3)
204  2.1) 210 { 1.9} 201 { 5.8) 202 ( 3.8) tt) 180 (4.2)
Nation 68 ( 5.7} 60 ( 2.0) 24 { 53) 24 (1.6) 7(24) 18(1.3
204 ( 2.6) 209 (2.1) 201 ( 4.3) 201 ( 3.4) ) 179 ( 5.1)
Aslan
State 83 ( 6.2) 70 { 5.1) 16 ( 6.1) 21 (5.0) 2{1.5) 9(3.4)
ke ('0.' e (" 0) ter (0'.0) e Py L2 ad to‘o *rr (N’t)
Mahion 82 ( 5.5) 69 ( 5.3) 16 ( 5.1) 20 ( 4.0) 1{1.5) 11 ( 3.6)
217 ( 5 4) 222 ( 37)| rer (00'0) tee (...0) ey (.o.a) Lasd (t"t)
Amer (ndian
} slate 86 ( 5.3) 68 (5.7) 12 ( 5.1) 18 (5.2) 2(1.8) 15 ( 4.8)
*tre l"'-') *re {" ') t*re ("-') *rte (".') *he (Q'.') *re (".t)
| mation 79 ( 5.3) 66 ( 4.9) l 21(5.3) 251 44) 0(0.0) 9( 26)
‘ e (00 0) 215 ( 5 4) ! ter lo»_o) tee {00.0) e (io.o) e (..’.)
TYPE OF
| COMMUNITY
‘ £, urban
srate 85 ( 6.5) 78 { 3.6) 11 { 5.6) 16 ( 2.7) 3(24) (1.0
} 224 { 2.2p 227 (1.8) Db 221 ( 5.2) () bl g
~ation 92 ( 5.1} 68 (59 B6(S.a) 23 { 3.8 2{1.8)1 g(28)
241 (B85) 244 ( 5.4) e ) 230 { 6.0)! ) )
Disadv urban
State 93 { 4.6)! 67 { 4.7) 7 (4.6} 19 ( 3.2 0 ( 0.0} 14 ( 2.9
201 ( 3.2 208 { 2.5) ettt 200 ( 4.60 ) bl b
Natigr 72 ( 8.1) 56 ( 3.2} il 26182) 26 ( 2.4) 3109) 18 (2.1)
194 (3.6)  195(25) | 186 (5.4)t 188 ( 4.5) ) 174 ( 4.6)
Extreme ruratl it
State 83 ( 8.7 70 ¢ 3.7y 14 ( 7.0 18 ( 3.5 3 (3.2 12 ( 1.6
?19 ( 4 1’| 223 ( 3 1” l see (n 0) ree (00.0, e ('o.o) -tk (ﬁ"
Nahion 76 ( 5.2} 69 ( 3.2) ! 20 ( 4.6) 21 (2.5) 4(26) 10 ( 1.3)
22C ( 4.1 226 { 2.7) 718 (4.1 210 { 4.1 et ()
Other '
State 80(3.2) 73(18 |l 18128) 17 (1 1.8) 2(1.2) 8(09)
221 (2.1} 224 ({18 M5153) 216 2 8) ) 197 { 3.9)
Nt 7425 67 (13) i 25(24) 2212 1{0.4) 11(07)
219(20) 222 {15 1| 215§ 2.6) 217 1 2.0) et 184 ( 2.8)
continued on next page
, 173
Q
ERIC i LH-

—

1992 NAEP TRIAL STATE

ASSESSMIENT



Q

ERIC

Aruitoxt provided by Eic:

Colorado

THE NATION'S

TABLE A19B

Teachers™ and Students’ Reports on

REPORT (continued ) Asking Students to Read Silently
CARD '_mp_'_
- " Almost Every Day At Least Once a Week Less Than Weekly
1992 - - .
Trial $tate Assassment Teacher Student Teacher Stugent Teacher Student
Percsntage Percentage Bercentage
and and and
Praficiency Proficiency Proficiency
TOTAL
State 82(28) 73(1.2) 16 ( 2.4) 18 (1.1) 2(0.8) 10 { 0.5}
218 {1.3) 223 ( 1.4) 214 ( 3.6) 215 ( 2.0) bl il 164 ( 2.9)
Nation 75(2.3) 67 ( 1.1} 23(2.1) 22 (0.9) 2{05) 11 ( 0.6}
219 ( 1.8) 222 (1.3} 213 ( 2.3) 214 { 1.6) 208 ( 5.6)t 183 ( 2.1)
PARENTS'
EDUCATION
College graduate
State 84 (2.5) 75(13) 14 ( 2.3) 16 { 1.3} 2(10) 8 (0.6}
228 ( 1.5) 230 (1.4) 219 ( 3.3) 218 ( 3.1} bl M| 205 ( 4.7)
Nation 78 ( 2.4) 88 (1.7} 20 ( 2.2) 23{1.5) 2(0n S(0.9)
228 {2.2) 230 (1.9) 217 { 3.9) 220 ( 2.3) ) 202 ( 3.4)
Some after HS
State 79 ( 3.9) 76 ( 2.1) 18 ( 3.5} 15 { 2.0} 3(1.6) 9(1.3)
224 (2.3) 228 { 2.8) il S ) () ()
Nation 78 { 3.6) 72(2.2) 19 (3.1) 20 ( 2.0} 2(1.3) 8 (1.5)
223 (3.1) 227 ( 2.3) 226 ( 4.4) 222 (5.2} bkl b | ()
HS graduate
State 78 (4.2) 69 ( 2.8) 20 ( 3.9) 21 ( 2.4) 2 (1.5} 10( 1.8)
214 ( 2.6) 216 (2.7) () 210 ( 4.4) e et
Nation 72 (4.3) 84 ( 2.4) 26 (4.1) 23(2.1) 2(1.4) 12{1.5)
243 (2.9) 218 ( 2.2) 215 (3.7) 207 (3.9) ) 183 ( 3.7)
HS non-graduate
State 89 ( 4.7) 67 ( 4.4) 10 ( 4.6) 19 ( 3.6) 1(1.4) 1§ ( 3.4)
Nation 68 ( 4.6) 54 {4.4) 28 (4.7) 28 { 3.0) 4 (1.6) 17 ( 3.3)
199 { 4.2) 206 ( 2.6) () 205 ( 5.4) ) )
| don’t know
State 82 { 3.0) 71 (1.7) 16 ( 2.8) 18 { 1.8) 2(0.7) 1111
211 (1.8) 214 (1.7) 210 ( 4.4) 210 ( 2.8) ) 186 { 4.0}
Nation 73(2.86) 86 ( 1.8} 26 ( 2.6) 21 {1.2) 1(0.3) 13(1.00
212 ( 2.0) 216 { 1.3) 210 ( 2.5} 209 ( 2.6} e 190 ( 2.8)
GENDER
Male
State 82 (2.7) 71 (1.4) 15(24) 18 { 1.4) 2(09) 11 { 0.7}
247 { 1.6) 220 (1.8) 210 ( 4.4) 212 ( 2.6) Dl A 182 ( 2.9)
Nation 76 ( 2.4) 65 (1.3} 22{22) 22 (1.0) 2{05) 13 ( 0.8)
215 {2.1) 220 ( 1.6) 210 ( 2.8) 210 ( 2.3} o A | 189 ( 2.6)
Female
State 82 (2.9) 75 (1.5) 16 (2.7) 18 ( 1.4) 2(09) 8(0.8)
222 (1.7) 225 ( 1.5) 218 { 3.9) 218 ( 2.9) e (fr 4y 198 ( 4.5)
Nation 73(2.4) 68 ( 1.4) 25(23) 22 (1.3) 2 {0.6) 10 (0.7}
223 (1.9) 225 (1.3} 218 ( 2.5) 218 ( 2.1) i A | 199 ( 3.3)

The NAEP reading scale ranges from 0 to 500.

population 1s within :

insufficient to permat a reliable estimate (fewer than o2 studentsy.

THE 1992 NAFP TRIAL STA TR ASSESSMENT

I he standard errers of the stausucs appear 1in parentheses. it
can be said with about 95 pereent confidence that, tor each popuation ot interest, the vaiuve tor the enure
2 standard errors ot the estimale tor the samnie
usc the standard error ot the difference tsee Appendix .\ tor detalis .

the sample does not allow accurate determinaiion of the sarisminy ol this stauiste

{0 comparimg twa estimates, une must
' [atereret with cauuen -

the nature of
trrosample sze s
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Aruitoxt provided by Eic:

Colorado

FABIL A1e L Teachers’ and Students’™ Reports on
, Giving Students Time to Read Books
THE NATION'S )
REPORT They Have Chosen for Themselves
CARD '__WT
— "' Aimost Every Day At Least Once a Week Less Than Weekly
1992 k Teacher Student Teacher Stugent Teacher Student
Trial State Assassment ) ' 7 e '
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 77 ( 2.6) 57 (1.5} 17 { 2.2) 27 (1.2) 6(1.7) 16 { 1.0)
219 (1.4} 224 ( 1.2) 214 { 2.6) 216 ( 1.6) 219 ( 4.8} 204 ( 2.3)
Naton 681 2.7} 55(1.5) 25(2.3) 27 (1.1 8 (1.2) .18 ( 0.8)
220 (1.7} 223 (1.3) 213 (2.2) 215 (1.7) 207 (5.1) 203 (1.4)
RACE/
ETRNICITY
White
siate 77 (2.6} 59 { 1.6) 17 (2.2) 27 (1.4) 6(1.9) 14 (1.0}
224 (1.3) 228 (1.3) 226 2.2) 222 (1.7) 221 { 4.9)! 210 { 2.7)
Naton 70(3.2) 57(19) | 24(28) 26 { 1.4) 6(1.5) 17 (1.1)
227{(1.7) 230 (1.5} 219( 2.8) 223 ( 2.4) 216 ( 5.8) 212 ( 1.8)
Black
state 83 (7.6) 57 { 4.2} 13 (6.4 22 { ~.3) 4 (2.2) 21 ( 3.6}
L (.o.c 210 { 4'1” tre (ao.t haadl e Ay (to‘t) Laad («—t)
Nation 60 ( 4.0) 49 { 2.1) 26 ( 3.5) 30 ( 1.9) 14 (28 21 (1.6}
193 ( 2.3) 198 ( 2.3} 201 ( 3.0) 196 ( 3.3) 191 (.6.2)! 181 ( 3.3)
Hispartuc
State 74 (4.7) 53 ( 2.6) 20 ( 4.3) 28 { 2.1) 6(1.8) 21{2.9)
204 ( 2.3) 209 ( 1.9) 198 { 4.4)1 202 { 2.7) il g 185 ( 4.1)
Naton 61 ( 4.3) 49 (2.2) 32(486) 31(1.7) T{17) 21(1.5)
204 (2.7) 208 { 2.4) 199 ( 3.7) 200 { 3.1) () 180 { 4.1)
Asian
State 80 ( 6.2) 5% (5.8) 7(34) 29(8.7) 13 (5.7) 20 (5.3)
haadl A tre n.o) L iad (ﬁ‘t L2l (Nt) L2 (“t) L2 ad (Nt)
~ation 75(6.3) 49 ( 3.3) 20 ( 5.5) 32 (3.3) 5(24) 20 (3.2)
217 ( 56) 224 ( 33) the (tt‘O) e (ﬁ t) L el (tt‘t) e ("t)
Amer indian .
Siate 85(49) 34 (6.2) 6(3.1) 28 { 5.1) 8{4.1) 18 { 3.8)
the (tt‘c’ *ee {Qfli) R 22 ) (QQ.Q) e (".') it ('f") v (70")
Nat.on 76 ( 6.3) 63 (4.1} 18 ( 5.7) 19 ( 4.0) 6 { 3.6) 17 { 3.4}
rhn ('o‘o) ‘e (o"o) e (to‘o) e (oo’a) - (»0, L ad (Ht)
TYPE OF
COMMUNITY
Adv urban
S:ate 77 (5.8) 58 { 2.8} 14 ( 3.8) 27 ( 2.5) 9(5.2) 15 (2.3)
225 (2.1) 228 ( 2.1) 221 ( 4.2) 220 ( 2.7) il | 212 (4.7)
Nation 90 ( 6.4) 81 { 5.5)! 0(04) 24 (4.0p 10 ( 8.4)1 16 ( 3.1¢
245 ( 5.9) 245 ( 52¢ bl G 236 ( 6.3) e (v ) ()
Disadv urban
State 82 ( 7.00 55 ( 3.4 18 ( 7.00 28 ( 2.8) 0 (0.0 17 (2.7
201 ( 3.4} 207 | 2.9p i ) 203 (2.7 Al A ettt
tation 56 ( 7.4) 48 ( 2.2) ‘ 28 ( 6.3} 28 (2.1 16 { 5.8) 24 (1.5}
191 ( 5.1} 182 (2.7 193 ( 4.5)! 193 ( 2.6) 191 ( 6.1) 177 ( 4.9)
Extreme rural
3iate 78 (7.3} 58 ( 6.1p 17 ( 6.4p 26 { 3.8) 6(4.7) 17 ( 2.8)
218 ( 3.2 225 ( 3.0t YY) 216 ( 3.7 Rl b | ()
\at:on 76 ( 6.9) 56 { 4.5) 21 ( 6.4) 25 (2.7) 3(11) 18 (21)
220 ( 3.2) 227 ( 2.4) 217 { 7.8} 215 ( 3.9) R G| 205 ( 6.3)
Other
-rate 77 131 581191 |, 15125) 26 (1.7 7019 16 ( 1.2)
221 122y 225019y ] 216 (4.7) 218 ¢ 2.6 1 222 (RB) 207 { 2.7)
Nator 66 { 3.4} 55(1.8) | 27 { 3.0 28 ( 1.4} 7("3) 17 (1.1
220 (2.1 224 ¢ 1.5) ': 215( 2.2) 216 ( 2.1) 208 { 6.8) 206 (1.9)

Q

rcontinued on next page!
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Aruitoxt provided by Eic:

Colorado

ralt vige | Teachers' and Students’ Reports on

THE NATION'S tecontinued) Giving Students Time to Read Books

REPORT They Have Chosen for Themselves
CARD -rl
—— ""’ Almost Every Day At Least Once a Week Less Than Weekly
1992 k Teacher Stugent Teacner Student Teacner Student
Trial State Assossment ‘ ) ~ uaer!
Percentage Percentage Percentage
and and and
Proficiency Praficiency Praficiency
TOTAL
State 77 (2.6} 57 (1.5} 17 (2.2) 27 { 1.2} 6(1.7) 18 ( 1.0)
218 ( 1.4) 224 ( 1.2) 214 ( 2.6) 218 ( 1.6) 219 ( 4.9) 204 { 2.3)
Nation 68 ( 2.7) 55 ( 1.5} 25 ( 2.3) 27 (1.1) 8 (1.2) 18 { 0.8)
220 (1.7) 223 ( 1.3) 213 ( 2.2) 215 ( 1.7) __207 {5.1) 203 ( 1.4)
PARENTS®
EDUCATION
Coliege graduate
State 77 (2.8) 81 (2.0) 16 { 2.2) 25(1.5) 7 (2.0} 15( 1.2}
227 (1.5) 232 ({ 1.5} 223 ( 2.8} 222 ( 2.0} 222 ( 4.7) 213 ( 3.2}
Nation 71(2.9) 58 ( 1.6} 22 ( 2.5) 27 ( 1.3} 8(1.4) 15 ( 1.0}
230 ( 2.0) 231 ( 1.8) 217 ( 3.7) 222 ( 2.6} 211 ( 6.6) 210 { 3.3}

Some after HS

State 77 ( 3.5) 61 { 3.2) 17 ( 3.0) 25{ 3.0) 6 (2.2) 14 ( 2.0}
226 ( 2.8) 229 (2.8) [ S| 224 ( 3.0} et et
Nation 72 (3.9} 55 ( 3.8} 20 ( 2.8} 27 ( 3.0) 8(3.8) 19 ( 2.3}
226 ( 2.9) 230 ( 2.4} 217 ( 4.2) 224 ( 4.9) bt b | 208 ( 6.2)
HS graduate
State 74 ( 4.6) 58 { 2.5) 19 (4.3) 24 ( 2.3) 6(1.9) 19(2.2)
213 ( 2.7) 216 ( 3.2} R S| 212 ( 3.9) A AR | 188 { 4.9)
Nation 64 ( 4.0) 55 ( 3.7} 26 ( 3.6) 25 { 3.0) 10 (1.5) 20 ( 2.4)
213( 2.5) 247 { 2.5) 245 ( 4.7) 212 { 3.6) rtt) 201 ( 3.8}
HS non-graduate
State 75 (5.9) 50 ( 8.5) 19 ( 5.3)) 31 (4.9) 6( 2.8) 18 { 3.8)
e (QQ.') red (ﬂ‘t, ree ('e.' ik (".t) ree (".') rer ('ﬂ.') .
Nation 64 { 4.7) 49 ( 3.3} 28 ( 3.9) 27 ( 3.0) 9( 2.6} 24 (2.7}
2001 4.9) 205 ( 3.3) et 198 ( 5.8) Tt ()
| don't know
State 78 (2.9) 52 2.0) 16 (2.7) 30 ( 1.6) 5¢(18) 17 ( 1.6}
211 ( 2.0) 215 (1.7} 208 { 3.4} 2111260 ) (T 197 ( 3.0y
Nation 66 ( 2.8) 52 ( 1.8} 28 ( 2.5) 28 { 1.3) 6(1.0) 20112
212 (2.1) 217 (1.9} 211 ( 2.2) 209 { 1.6} 202 ( 7.6} 200 ( 2.5}
GENDER
Male
State 78 (2.7} 53 (1.8} 17 1 2.3) 28 { 1.6) 6(1.6) 18 (1.2
216 ( 1.6) 221 { 1.4) 211 { 3.3) 214 ( 2.2) 217 ( 54) 201 { 2.8)
Nation 69 ( 2.6} 52 (1.6) 23 (23j 29 { 1.3} 814 18 {1.4)
216 ( 1.9) 221 ( 1.6) 209 ( 3.0) 212 ( 2.1) 205( 5.1) 198 ( 2.4)
Female
State 76 ( 2.8) 62 ( 1.6) 17 (2.4) 25 { 1.3) 7(1.9) 13{1.2)
222 (1.9) 228 ( 1.5) 216 ( 2.9) 218 ( 2.1) 221 ( 6.6)! 209 { 3.4)
Nation 66 ( 2.9) 58 (1.8) 26 ( 2.6) 2€ ( 1.5) 7(1.1) 16 { 0.9)
224 ( 1.9) 226 { 1.4) 218 ( 2.5) 219 (1.9) 209 ( 6 4) 209 ( 2.3)

The \NAEP reaving scale ranges from 0 to SO0 Fhe standird errors of the stabistics appear in parentheses. {1
can be swd with about ¥5 percent conhidence thatl, for cacn popuiation op mterest, U vaiue tor e entie
population 1s within : 2 standard crrors of the estimate for the sampie. In comparing two estimates. one must
use the standard error of the difference rsee Appendis A for detalsy 1 Interpret with caution - the nature ol
the sample does not allow accurate determination of the sarniabihty of this statisuie. *** Sample <wve s
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Colorado

THE NATION'S FABLT A20

Teachers’ Reports on Sending Students

REPORT .
cARrp [P to the Library
— 1’
1992 ' [ A )
Trial $tate Assessment east Once a Week Once or Twice a Month Never or Hardly Ever
Percentage Percentage Fercantage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 92 ( 2.1) 7(1.8) 2(07)
219 ( 1.3) 215 (5.2)1 bl A |
Nation 85 (2.7 9(1.9) 5{1.9)
219 ( 1.5) 208 ( 4.2)1 209 ( 4.4)i
RACE/
ETHNICITY
White
State 93 (2.0 5(1.8) 2(0.7)
223 {1.2) 227 ( 3.8y ere (ree
Nation 88 ( 3.0} 7(1.9) 5(1.9)
225 (1.7) 218 (4.7}t 213 ( 4.2)
Black
State . 88 (36} 8 ( 3.3}t 1 {15
210 ( 4.6" A (no‘o) e (!0.1)
Nation 78 (4.2) 16 ( 3.8} 5(21)
194 ( 2.2) 196 ( 4.8)! e (rrr)
Hispanic
State 88 ( 4.4) : 10 ( 4.1) (1.2)
205 ( 2.3] ‘g d (I"') (11 (ﬁ‘.t)
Nation 77 (3.1) 15{ 2.8) { 2.2)
204 ( 2.9) 197 (7.1) ()
Asian
State 92 (4.6) 7(3.4) 2(1.8)
ot (u‘o) AE (“.‘) 11 (it‘t)
Nation 82 { 8.7) 15 ( 8.5) 3{(1.8)
217 ( 5.1) (¥ 2] (Ih‘o) ke (."t)
Amer, indian
State 93 ( 3.6} 7(3.8) 0{0.0)
(XT3 (“-.J "R (l"t) *he (A'.t
Nat.on 91 (4.0 7(3.8) 2{1.1)
212 ( 6.5) A (Ao‘o) R4 (I'.O)
TYPE OF
COMMUNITY
Adv urban
State 95 (2.9) 5{2.9) 0 (0.0
224 ( 2‘0) Laad (vo.o) e (M‘.)
Nation 82 ( 4.6)! 8 (4.6) 0 (0.0)1
243 ( 6 1), Lo d (ﬁ‘o) L and (“‘Q)
Disadv. urban
State 94 (5.1) 6 (5.1) 0 { c.0)
201 (2‘9” e (ﬂ‘.) e (H")
Nation 77 (6.0) 11 (2.7 12 ( 5.6)
193 { 3.1) e (".') e (ﬁ.t)
Extreme rural
State 92 (4.8} 4 (4.4) (2.5}
218 ( 3‘4)1 e (*0‘0) e (H")
Natior 36 (2.5 4(28) 0(04)
220 ( 3‘3] [EX) (u‘o) e (ﬂlb)
Other
State 9129 6 (2.5) 2(1.2)
. 220 ( 2.2} 219 { 6.3}t )
Natior 83 (3.5} 10 ( 2.5) 6 (2.0)
219 ( 1.8} 212 (4 3) 212 ( 4.8)
{continued on next . .y
1%3
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ERIC

Aruitoxt provided by Eic:

Colorado

THE NATION'S
REPORT [
CARD "“'P_E

19921— \

Trial State Assessmont

FABLE A20 Teachers’” Reports on Sending Students
tcontinued) to the Library

At Least Once a Week

Once or Twice a Month

Never or Hardly Ever

TOTAL
State

Nation

PARENTS’
EDUCATION

Coilege graduate
State

Nation

Some after HS
State

Nation

HS graduate
State

Nation

HS non-graduate
State

Nation

| don't know
State

Nation

GENDER

Maie
State

Nation

Female
State

Nation

Percentage
and
Proficiency

- O

N N

Qa(ﬂw
PR Y
bLye=

N

93 (2.2)
227 ( 1.4)
87 ( 2.6)
227 (2.0)

88 { 3.8)
224 { 2.6)
90 ( 2.5)
225 ( 2.7)

80 (3.7)
212 ( 2.4)

83 (3.6
214 (2.7)

87 (4.9
206 ( 3.6)
81 ( 4.5)
201 (3.7)

93 ( 1.8)
211 (1.7)
83 (3.3)
213 ( 1.8)

g2(2.m
216 ( 1.6)
86 ( 2.8)
215(1.8)

Percentage
and
Proficiency

N

-—
BOO~
Hh A=
hob®

[\
[=]

6 (1.9)
e ('.‘0)

8({1.8)
216 ( 3.9)!

10 ( 3.6}

ek (Q..b)

5(1.9)

e (H-.)

8 ( 3.6)

e (N‘O)

10 ( 2.5)

e (vo‘o)

9 (4.4)

e (H‘Q)

13 ( 3.9)

e ('...)
5(1.7)

e (e o)

11 (2.8)
206 ( 5.21

Percentage
and
Proficiency

2 (0.7)

“he (..‘.
5(1.6)

209 ( 4.4)1

202 ( 8.0)1

1000
X X3 (“.‘J

5(1.7)
209 { 4.1}

2(08)
[ X X4 (.'..)
5(1.5)
208 (8.7)

The NAEP rcading scale ranges from 0 tc 500. The standard errors of the statistics appear in parentheses. 1t
can be said with about v§ percent confidence that. {er cach population of interest. the vaiue for the enure
population s within -

-

size 15 1nsuthivient 1o permit a reaable eximate rtexer tran £ 2 studentsy

154
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2 standard errors of the esiimate for the sample. In comparing two estimales, one must
ase the standard error of the ditference (see Appendin A for details). Percentages may not add to 90 hecause
a very small percentage ot teachers Teporied thal there was no sibrary at ther senoui
-- the nature of the sampie does not allow accurate determination of the sartability of this statisie *** Sample

"nterpietl b Caulion



Colorado

THE NATION'S

REPORTY
CARD m
— 1.
p— \’
1992 —

Trial $tate Assessment

PABIT N2

from the Library

Teachers’ Reports on Assigning Books

At Least Once a Week

Once or Twice a Month

Never or Hardly Ever

182

PR 1u92 NARP TRIAL ST ATE ASSESSMENT

Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 46 ( 3.1) 32(3.3) 22(29)
217 ( 1.5) 221 ( 2.0) 217 ( 3.0)
Nation 50 ( 2.8) 31 (2.7) 19 ( 2.3)
217 ( 1.6) 220 ( 2.2) 214 ( 2.6)
RACE}
ETHNICITY
White
State 46 ( 3.3) 31 (3.5 23(3.2)
222 (1.2 227 (1.7 221 (3.2)
Nation 49 (3.1} 30(3.00 20 (2.5
224 (1.9} 227 {2.4) 220 { 3.1)
Black
Siate S50 (9.1 26 ( 6.6} 24 ( 8.6)
(N K] l:ao'oi (N K] (IO‘O-) *de (AO‘O
Nation 50( 3.6) 31 (3.0 18 ( 3.5)
193 ( 2.2) 197 ( 3.6) 194 ( 4.8)
Hispanic
State 44 ( 4.6) 38{4.1) 17 (3.3)
201 ( 3.1) 208 { 3.6) 203 { 4.7}t
Nation 56 ( 5.6) 29(3.8) 14 ( 3.5)
200 ( 2.7} 208 ( 5.0} 197 ( 4.9)
Asian
State 44 ( 7.2y 27(7.2y 29 g 8.3)
‘ae (lo") he (‘.». afe QO‘Q
Nation 46 ( 8.8) 39(7.9) 15 ( 5.5)
‘he (‘.».] “ae (IO‘O) ‘A (lt")
Amer. Indian
S:ate 52(71.1 34 (7.4 15 ( 4.8)
tae (u‘c) “as (n'..) aae (n‘c
Natior 47 (8.3) 37 (8.6} 16 { 4.9)
(N X (l0.0) ! (XX ‘IO‘O) ke (00‘0)
TYPE OF '
COMMUNITY !
Adv urban '
State 45 (8.7) 30(7.9) 24 (1.7)
222 { 3.5 225 ( 2.4 225 ( 3.8)
Nation 59 (12.5% 29 (11.60 12 ( 6.2}
249 ¢ 7.11 e (u.o) e (Nt)
Disadv urban
State 32 (13.4) 32(7.7) 36 (10.0)
201 ( 5.0} 202 ( 4.3) 197 (4.8}
Nat:on 57 1 8.0) 32 (6.3) 11 (5.4)
193 ( 3.5)! 191 ( 6.9) R Sad |
Extreme rurai ;
State 40 ( 7.3} 37 (10.8) 22 (9.8}
216 { 4.8 i 2191 3.5 220 (10.4%
fat o 36 (7.3 . 38 (8.6 26 (5.1)
215 ¢ 4.7y | 226 ( 410 216 { 6.4)!
Other 1
Srave 51( 3.6 ! 30( 3.4; 19 ( 3.4)
219 ( 1.9} | 224 { 3.4) 219 ( 4.8}
Natior 511 3.4) | 291 2.9) 19 ( 2.8)
218 1 1.5) i 221 ( 2.5) 215 (2.9
a|
rcortnued on next page)
[&5




Colorado

THE NATION'S

REPORT [ rapi1l a2 | Teachers® Reports on Assigning Books
| CARD __“PI (continued) from the Library
\ v
1992 —— :
l Trial State Assessment At Least Once a Week Once or Twice a Month Never or Hardly Ever
Percentage Percentage Percentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 46 ( 3.1) 32 (3.3) 22 (2.9)
217 (1.5} 221 (2.0) 217 ( 3.0)
Nation 50 ( 2.8) 31(27) 19 ( 2.3)
217 {( 1.6) 220 ( 2.2) 214 ( 2.6)
PARENTS’
EDUCATION
College graduate L
Stale 47 (3.4) 32 (3.6) 20 (3.0)
226 ( 1.7) 227 ( 2.3) 228 (34)
\ation 31 (3.8) 31 (3.3) 18 (2.4)
225 (2.7) 228 (2.5) 222 ( 3.9)
Some after HS
State 42 { 4.4) 34 (4.7) 24 (3.9)
223 (34) . 226 { 3.7) )
Naton 49 (5.7 29 (5.0} 21 (3.3)
225 {3.3) 223 (4.4) 218 ( 4.4)
HS graduate
State 46 { 4.4) 33(3.9) 21 (4.3) .
207 ( 3.4) 217 (3.5) )
Nation 42 (38) 35(4.1) 23 ( 4.5)
211 {3.4) 215 { 34) 215 (4.0}
HS non-graduate
State 42 (5.9 34 ( 6.8) 23 (6.0)
e (n") et («") Laad (ﬂ")
Nation ) 48 (5.1) 37 ( 5.0) 15 ( 3.8)
196 ( 37) e (n.‘) e (»&0")
1 don't know
State 45 ( 3.4) 31(3.5) 24 {3.4)
211 (1.9) 216 ( 2.7) 206 ( 3.2)
Nation - 52 (3.0 29 ( 2.8) 19{2.2)
211 (1.9) 214 ( 2.9) 208 { 2.9)
GENDER
Male
S-ate 47 ( 3.2} 31 ( 3.4} 21 (3.0
216 ( 2.1) 218 ( 2.4) 213 ( 3.0)
Nation 48 ( 2.9) 31(2.8) 20 (23)
213 (2.1} 216 ( 2.5) 214 ( 2.8)
Female
Siate 44 ( 3.3) 33(3.5) 23(3.2)
219 (2.0 224 { 2.4) 224 ( 4.3)
Nation 51 (3.0 31 (28) 18 ( 2.5)
221 (1.8) 224 { 2.3) 218 { 3.6)

ihe N ALP reading scale rarses from 0 1o 300, ‘The standard errors of the staustics appear 1n parentheses. Il
can be said with atout v8 percent contidence that, for cach population of interest, the value tor the entire
poputa-on v within - 2 standard errors of the estimate for the sample. In companng lwo cslimates, one must
o the standard errnr of the difference 1see Appendix A for details). Percentages may not add 1o 100 because
4 VCEY Sl percentaze of teachers reported that there wis no ibrary at their school ' Interpret with caution
.- the nature of the sampie dous not allow accurate determination of the vinability of this staustie. *** Sampie
st7¢ s ansulficient Lo permit o rehable estimate tfewer than n2 students).
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Aruitoxt provided by Eic:

Colorado

THE NATION'S

TABLE A22A

Teachers’ Reports on Assessing Students

REPORT Via Multiple-Choice Tests
CARD f
%S
1992 —F Once or Twice a Once or Twice a Once or Twice a Never or Hardly
Triat $tate Assezament Week Month Year Ever
Percentage Percentage Percentage Percentage
and and and and
Proficlency Proficiency Proficiency Proficiency
TOTAL
State 7{21) 26 ( 3.2) 25 ( 2.6) 42 ( 3.2)
221 { 3.5) 216 ( 2.3) 218 ( 1.8) 219 ( 2.0)
Nation 14 ( 2.1) 49 (3.3) 15 { 2.2) - 21(3.4)
209 { 3.2) 218 (1.7 221 ( 2.5) 219 ( 3.5)
RACE!
ETHNICITY
White
State 7(22) 24 { 3.3) 25 (2.7) 44 { 3.4)
222 ( 3.8) 223 ( 1.8) 221 (1.9) 224 ( 2.0)
Nation 12 ( 2.3) 50{3.9) 16 (2.8) 22 (3.9)
218 { 3.8} 225 ( 1.8} 226 ( 2.6) 226 ( 3.6)
Black
State 6 (3.3) 28 { 9.3)1 19 (7.5p 47 { 8.5}
rer (ﬁ ') e frr e Sl (gn'e) e (n')
Nation 23 (4.5) 52 { 4.3) 10 (2.2) 15 { 3.2)
194 ( 4.3)1 196 ( 2.5) 199 ( 5.6)! 189 { 5.3)1
Hispanic .
State 7(24) 32 (4.9) 27 ( 4.2} 34 (4.7)
(v ) 202 { 4.0} 207 ( 2.9} 201 { 3.1)
Nation 20 ( 3.1) 44 ( 4.5) 14 ( 2.4} 22 (4.5)
189 ( 3.7) 203 { 3.1) 205 ( 6.9} 204 ( 4.9)
Asian
State 7 (3.3) 23 (7.4) 27 ( 5.7) 44 ( 6.9)
ek ("') *re (9'.9) e (00.9) Fre (rt.'
Nation 5 (2.7} 45 (56) 19 ( 5.0 31{8.1)
hasld (ﬂ.’) L aad (".9) rek (ﬂ.’) the (ﬁ.t)
Amer [ndian
State 13 ( 5.4) 31(7.2) 11 (4.2} 45 ( 7.6)
~—th ".') ree (9'.' et (".Q) e (i’"'
Nation 14 { 5.3) 41 (7.4) 23 (5.9 22 { 7.5)
reh ('Q.') tey (".0) ree (QQ." tre ("")
TYPE OF
COMMUNITY
Adv. urban
State 0(0.0) 14 ( 8.9} 22 {6.7) 84 ( 85)
Il A 225 ¢ 3.3¢ 224 (3.7} 223(2.1)
Nation 13 { 7.1} 55 (15.4) 6 {27y 26 (17.6)
e (".') 245 ( 5.9" e (99'9) it (ﬂ")
Disadv urban
State 8 { 4.2} 30 (12.7) 29 (11.8) 34 (10.0)
(e 194 ( 5.8) 205 ( 3.0) 203 { 3.2
Nation 19 ( 4.7) 5316.9) 81(24) 21(6.6)
184 { 6.2)! 182 { 3.6} el | 191 ( 5.2
Extreme rural
State 17 ( 7.6) I 36 (8.2 ! 25067V 22 (7.0p
) ¥ 216 4.3 ' 214 ( 3.9 299 ( 5.7
Nation 15 { 4.7) | 451 7.4) ! 13 ( 6.6) | 27 (9.7)
. 218 (11.4) ! 217 1 391 ' 228 ( 2.6} ! 220 ( 5.5
Other ‘ !
State 7(28) i 27142 23(37) | 43 ( 5.0)
218 ( 3.0y i 2211 2.5 221 (310 | 220 ( 3.7}
Nation 14 ( 2.6) h 501 42) ! 17 { 2.9 . 19(39)
2000360 29022 | 222¢300 !l 219(38
L ! ol
contir jed on next paqe-
ray
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THE NATION's  1ABLL A223 Teachers’ Reports on Assessing Students

REPORT reontinued) Y 1a AIUltlple’Ch()lce TeStS
CARD [P
.___c"
1992 —) Once or Twice a Once or Twice a Once or Twice a Never or Hardly
Trial State Assessment week Month . Yeaf EVel’
Percentage : Percentage Percentage Percentage
and { and and and
Proficiency | Proficiency Froficiency Broficiency
TOTAL
State 7{21) 26 (3.2) 25 ( 2.8) 42 (3.2)
221 ( 3.5 216 ( 2.3) 218 { 1.8} 218 ( 2.0)
Nation 14 (2.1) 49 ( 3.3) 15 ( 2.2) 21 (34)
209 ( 3.2) 218 (1.7) 221 ( 2.5) 218 { 3.5)
PARENTS’
EDUCATION
Coliege graduate
tate 6(1.9) 23 (3.1} 26 ( 3.1) 45 ( 3.8)
() 222 ( 2.4) 227 (1.4) 228 ( 2.3)
Nation 13 (2.3) 48 { 3.8) 17 ( 2.4) 22 { 3.9}
- 215 4.7) 225 { 2.4} 229 ( 3.3) 230 { 4.7)
Some after HS
State 9( 3.4) 30 ( 5.3} 20 ( 3.5) 41 ( 4.2)
bt (] 228 { 5.01 ) 225 ( 3.3)
Nation 13 ( 3.1) 53 (5.3) 18 ( 3.0) 18 ( 4.0)
o (vt 228 ( 3.7} ) hinll il
HS graduate
S:ate 7(286) 30¢( 4.2} 24 { 3.3) 39(4.7)
) 210 ( 4.1) 213 ( 4.6) 211 ( 4.2)
Nation 13 (3.2) 54 ( 3.6} 15 ( 3.3) 18 ( 3.5)
214 ( 6.1)! 211 (2.7) 218 ( 5.0}t 217 ( 4.8)
HS non-graduate
State 9(37) 18 ( 5.0} 37 (6.2) 36 (6.1)
e tt.t) ree (00.') e (".') i ‘ﬁ.'
Nation 15 ( 3.2) 50 (5.0 11 ( 3.8) 24 ( 4.7)
e {.Q'.f) 203 ‘ 47) e (ﬁf) Rasd (ﬂ.')
I don’t know
tate 8 (24) 27 { 3.5} 24 ( 3.1) 41 { 3.7}
e () 210 ( 3.1) 212 ( 2.8) 211 { 2.6)
Nation 16 ( 2.5} 49 ( 3.9) 14 (2.7) 21 (3.7)
204 { 3.1) 213 ( 2.0} 213 ( 4.0) 212 ( 3.8)
GENDER
Male
State 8{23) 26 ( 3.3) 24 { 2.8} 43 ( 3.3)
219 { 3.9 214 ( 3.0) 2151 2.8) 216 ( 2.0)
Natior 14 { 2.3} 49 ( 3.6) 16 ( 2.8} 21 ( 3.6)
205 ( 4.2} 214 ( 1.8) 219 ( 2.8) 215 ( 4.5)
Female
State 7¢(20) 26 ( 3.3) 26 (2.7) 42 ( 3.4)
223 { 5.4 219 ( 2.8) 222 { 2.3) 223 ( 2.6)
Nation 14 ( 2.0) 50(32) 16 ( 2.1) 21 (3.2)
214 ( 3.1} 222 ( 2.0) 222 ¢ 3.2) 224 ( 3.4)

The N ALP reading scaie ranges trom 9 to 300, [he standard errors of the statistics appear in parentheses. 11
can be said with about ¥§ percent confidence that. for each population o interest, the vaiue for the entre
ropuicdion s within Coaandard errers o the estimale tor the sample. [ncomparing two estimates. one must
dse the standard error ot the ditterence ssee Appencin A tor getanst, * lzterpret with caution -~ the nature of
the sample does not allow accurate determinatien of the sanabibty or this stausuc *** Sample size 15
insutficient to permit a rehable estimate dewer than ol students)
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FABLI A22B | Teachers’ Reports on Assessing Students

THE NATION'S from Written Paragraphs About What

REPORT m The_\ Have Read
CARD
Sl
1992 —— “ Once or Twice a Once or Twice a Once or Twice a Never or Hardly
Irial State Assessment Week Month Year Ever
Percentage Percentage Percentage Percentage
and | and and and
Proficiency ' Proficisncy Proficiency Proficiency
TOTAL i
State 57 ( 3.1) ! 33¢27) 7(1.6) 3(1.2)
219 { 1.4) ! 217 { 2.1) 214 ( 4.7)1 224 ( 6.3)!
Nation 48 { 2.5) i 38(28) 8(1.4) 6( 1.3}
220 { 2.3) " 218 ( 1.8) 212 ( 3.9) 207 ( 4.5}
RACE! |
ETHNICITY '
White i
Siate 57 (3.2) : 34 {3.0) 6 (1.5 3(1.4)
223 (1.3} 222 (21) 222 ( 4.3) ()
Nation 47 (3.1} i 338 (3.0) 8 (1.7} 6(1.5)
227 ( 2.4) i 225 { 1.8) 221 ( 3.5 211 (5.2}
Black !
State 50 (5.7 ! 40 ( 8.2} 5(3.0¢ 4 (3.4)
e ("‘t) *re ("‘e) R d (ﬁ") had (" *
Nation 42 { 4.0) 42 ( 3.8) 12 (2.9) 5(1 4
196 ( 3.2) 185 ( 2.7) 192 ( 5.5p bl *)
Hispanic
State 57 (4.8) 30 ( 3.8) 11{3.7) 2(08)
205 ( 2.4) 202 (3.9) bl s )
Nation 48 ( 4.8) 40 ( 4.6) 5(1.2) 7(21)
202 { 3.9} 206 ( 3.0) bkl G il |
Asian
State 53 (8.2 39(7.0) 4(286) 4 (3.0
Eaad (“Q) re n") rer ('.‘.) laddl GA
Nation 50 { 5.8) ‘ 42 (6.2) 2(1.0 5(2.2)
et (e"o) ! e ("o) rer (og‘o) - (f"')
Amer. Indian
State 59 (175 H 34 (64) 7(3.3I 0(0.0)
ree ('t 0‘ i - e 'v‘t et (".'l r*er (ow‘o)
Natior 52 (7 9) i 33(8.2) 7(3.8) 8(3.8)
(" ') ! o (Q"Q) rtd (Q'.I) ey (”.')
TYPE OF |
COMMUNITY |
Adv. urban i
State 58 ( 6.7) : 35 ( 6.4} 1(1.2) 6(4.2)
225 ( 2.0) 222 (31 () R bt
Nation 74 ( 9.4) ' 20 ( 8.7y o{0. 0 6 (4.4)
Disadv urban
State 67 { 6.7)I i 25 ( 5.5¢ 8 (6.5) o{o0.0)
199 ( 3.5)| . et ('Ql') ey (”0) red (ﬂ"
Natior 46 ( 8.4) 1 50 ( 8.2) 3{1.7) 1(1.3)
190 ( 6.6} “ 194 ( 3.4) ) )
Extreme rural .‘
State 46 { 8.9) , 33 (5.3 | 18 ( 7.2) 3(33)y
219 ( 490 ! 216 ( 5.1y et )
Naton 42 (8.2) 44 ( 7.0) 7(3.8) 7 (3.5)
222 (4.1 1 221 (54 b A T
Other i
State 59 ( 4.0) ‘ 34 {38y 4{1.6) {1.2)
222 ( 2.0) 218 ( 32) | ree {ﬁ'.o) +tr (o' o)
Nator 45 ( 3.4) 39(38) ! 10 (1.8} ! 6(186)
220 ( 2.5) 218 (2.1 | 213 (4.3) i 210 ( 4.2y
wontniyeg o rext page:
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1\Bl1 \aop| Teachers” Reports on Assessing Students

THE NATION'S -continued) from Written Paragraphs About What

REPORT They Have Read
CARD |_ianp
— ¢
- 1992 —gk Once or Tviice a Once or Twice a Once or Twice a Never or Hardly
Trial State Assessment Week Month Year Ever
} ! 1
Percentage Percentage : Percentage j Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 57 ( 3.1} 33(27) 7(1.6) 3(1.2)
219 ( 1.4) 217 { 2.4) 214 ( 4.7) 224 { 6.3)!
Naton 46 { 2.5} 39(2.6) 8 (1.4} 6{1.3)
220 ( 2.3) 218 { 1.6) 212 ( 3.9) 207 { 4.5)
PARENTS®
EDUCATION
College graduate
C:ate 57 (3.5 35(3.3) 6 {1.6) (1.2)
226 ( 1.6) 226 { 2.3) et bl b
nauor 49 ( 2.9) 38 (2.8} 8(17) 5¢1.1)
228 { 2.9) 226 { 2.5} 219 ( 5.2) 211 ( 6.2
Some after HS
viate 58 ( 4.6) 28 (3.6) 10{2.9) 4(1.9)
226 { 2.9) 222 ({3.8) ret) )
Naton 48 {3.9) 37 (4.3) 8(24) 7(2.2)
227 (5.2) 222 (3.0 =) )
HS graduate
State 57 (4.2) 31 {3.8) 8{27) 4{1.5)
212 (3.2} 210 (4.1 ) )
Naton 46 { 3.5) 38(33; 7 8(22) 8 (24)
213 (2.7} 217 ( 3.0} ) )
HS non-graduate
State 51({6.2) 41 ( 6.8) 3(1.8) { 2.5}
e ('f’i) et (n', tee ('f't) ere (ng)
Natior 45 ( 5.1) 44 (5.7) 6 (1.9) 6(1.8)
201 (4.0 193 (5.8) bl G| T
| don't know
State 57 (3.6) 33(3.3) 7(20) {1.3)
213 (2. 210 (2.9) : ) bl
Nater 43 (3.1) 42 (3.3} : 9(1.6) 6(14)
243 2.5) 213 (2.1 205 { 3.8) 203 ( 5.2
GENDER
Maie
State 56 (3.1} 34 (28) 7(1.7) 3(11)
217 { 1.5} 213 (2.4) 212 { 6.0} )
Nator 47 (2.7) 39(29) 8{1.4 6(1.2)
216 ( 2.7) 214 (1.9) 208 ( 4.9) 202 ( 4.6)1
Female
State 58 (3.4) 33 (3.1) 6(1.8) 3{1.4)
222 ( 2.1) 222 ( 2.2) 217 (5.2) )
Nation 46 ( 2.6) 38 ( 2.5) 8(1.8) 6 {1.5)
224 (2.2) | 222 (1.9) 215 ( 3.9y | 210 { 5.3)!
Fhe NP - w2 sGue ranges from U to 3000 Fhe standard errors of the statistics appear in parentheses. N
call DU wd 0 0wt Wl v opereent cenfidence that. for caen population of mierest the vafue for the entre
population .~ wiinn - Lostandard errors of the estimate for the sample. In companng two estimates, one must

use the stindard error o the dilference tsee Appendix A for detaiisi. ' Interpret with caution -- the nature o
the <amipic cees pot wilow accurate determination ot the vanability of this statistic. *** Sample sive s
ineutficient to permat a rehable estimate tiewer than 62 students..
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THE NATION'S

TABET A22C

Teachers™ Reports.on Assessing Students

’e . sy
REPORT Via Readlng POI’ttOllOS
CARD l
—— -
— ~
1992 — \ Once or Twice a Once or Twice a Once or Twice a Never or Hardiy
Trial State Assessment Week HMonth Year Ever
Percentage Percentage Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 17 (2.1) 25 ( 3.3) 16 1 2.4) 41 ( 3.5)
221 ( 3.1) 219 ( 2.1) 216 ( 2.5) 218 ( 2.0)
Nation 14 (1.8) 25 ( 2.3} 13{2.3) 47 { 3.3)
218 { 4.3) 222 ( 2.4) 217 { 3.8) 2158 ( 1.5)
RACE/
ETHNICITY
White
L:ate 18 { 2.3) 25 ( 3.6) 15 (2.4) 41 { 3.6)
226 ( 3.5) 224 {1.9) 221 ( 2.4} 222 (1.8)
‘aton 15 ¢ 2.2i 26 ( 2.7) 13 ( 3.01 47 { 3.8)
2251 4.5) 230 { 2.5) 227 ( 3.0y 220 (1.9)
Bilack
State 20 (7.2 28 { 7.4) 15 { 5.6 37 { 9.0}
tes (00.0, ey ro.o ek (ﬁ~0) tre (’v"
Nation 14 ( 2.6) 23 (3.7) 15{ 3.3} 48 { 4.0)
188 { 4.4} 194 ( 2.8) 191 ( 5.3y 188 ( 2.5)
Hispanic
State 14 ( 31) 24 ( 4.3) 22 ( 4.2) 41 ( 5.1)
201 ( 4.2p 201 { 3.3)¢ 207 ( 4.2) 205 ( 3.5)
Nat.on 13 (3.0i 23(3.3) 12{22) 51 (3.9)
204 { 5.3} 205 { 4.7) 181 ( 5.2 202 ( 3.2)
Asian
State 25 ( 7.6} 22 {6.7) 7{35) 46 ( 9.1)
*xt (".') rrd (00.' ~tt (Q(:') e (“'t)
Natgr 12 { 4.2) 43 (11.3) 11 (4.5} 34 ( 8.4)
‘e ('0.') *re (90‘0) e (ﬁ", e (”Q)
Amer Indian
State 11(4.7) 32 (6.8) 18 ( 6.4) 37 { 8.0)
tee (00.') 22 (n.o -t (ﬁﬁ) re (”‘)
Nator 16 { 6.4} 27 { 6.3) 14 { 5.0) 44 { 8.0)
et (Q'.') *he (".t) *re (0‘.', . (t'~‘)
TYPE OF
COMMUNITY
Adv urban
State 21 (4.7) 27 (7.0} 15 { 4.8) 37 (6.8)
231 { 1.9} 223 ( 3.6} 222 ( 4.4 220 { 4.0)
Naticn 27 (14.6) 46 (12.8)! 13 ( 5.2)! 14 {5.7p
oi 4 " tes (’i.‘) 247 ( 6.9}' e (”'Q) e (’Q“}
isadv. urban
State 15 { 6.5)! 36 (11.8)! 20 { 8.8)i 29 (11.8)
R e 185 { 4.8)! b G| 207 ( 2.6)
Nation 18 (5.7) 21{438) 13 { 3.5} 49 { 6.7)
189 { 7.4) 190 ( 5.2 185 { 8.3) 120 { 4.2
Extreme rural
State 11 ( 4.60 18 (10.9) 13 { 6.0} 58 (10.7)%
‘e (".0) *re (0'~' *rt (".0) 219 ( 4.9”
Nation 9{3.5) 24 (7.4) 6 { 4.3} 60 (10.3)
rrtt) 233 ¢ 3.3 Ml | 217 ( 3.9)
Other
State 19(3.7) 26 ( 4.0) 16 ( 3.1) 38 (45)
221 ( 5.6) 222 ( 2.3y 217 { 3.6) 220 ( 3.4)
Nation 14 { 2.3) 25129 15(2.8) i 46 (3.8)
219{ 3.9) 220( 2.7y 218 { 4.4) : 217 ( 1.8)
icontinued on next paae.
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~~-| Teachers” R A i
THE NaTION's | ABLI A23¢ ers’ Reports on Assessing Students

REPORT (continued) Via Reading Portfolios
CARD |

-
1992 — \ Once or Twice a Once or Twice a Once or Twice a Never or Hardly
Tria! State Assessment Week Month Year Ever
Parcentage Percentage | Percentage ' Percentage
and and and ! and
Proficiency Proficiency Proficiency ' Proficiency
TOTAL
S:ate 17 1 2.1) 25 { 3.3) 16 ( 2.4} 41 ( 3.5)
221 { 3.1} 218 (2.1) 216 { 2.5) 218 { 2.0)
*.ation 14 ( 1.8} 25(2.3) 13 (2.3) 47 { 3.9)
218 ( 4.3} 222 ( 2.4) 217 ( 3.8) 215 { 1.5)
PARENTS’
EDUCATION
College graduate
S:ate 19 (2.6} 27 ( 4.0) 15 { 2.4) 39 (3.9)
231 ( 3.4) 226 ( 2.2} 223 (2.8) 226 { 2.0}
*.aton 15 ( 2.3} 27 (2.9} 13.{ 2.6) 45 ( 3.7)
226 ( 7.6) 231 { 3.1} 224 ( 4.4) 223 ( 2.4)
Some after HS ‘
Zate 12 ( 3.0} 22 { 3.8) 17 (3.0) | 49 ( 5.1)
faad (".') e (t'.i) ey (’O'f 227 ( 3'3)
Nation 15 {3.4) 27 (4.4} 11 (3.1) 47 ( 5.5)
. rry (".') 227 ( 6'2) ey ("") 222 ( 3'1)
HS graduate
Siate 16 ( 2.9) 22 ( 4.2) 18 { 3.3) 43 (5.1)
rre (”') ek ('*.') e re e 208 ( 41)
Nation 12 (3.0 26 { 3.4) 15 ( 2.9) 48 { 4.8)
() 217 ( 4.1) 212 ( B.7) 213 ( 2.7}
HS non-graduate :
s:ate 14 ( 4.4) 22 (5.2) 15 4.4) 48 { 5.8)
e (n") L aad (co.') rre (4% v ty ('0")
Nation 15 (3.2) 17 ( 3.7} 15 { 4.1) 52(54)
rre (".') et ("") e (g"') 197 t 54)
| don't know
sate 18 { 2.5} 25 (3.2} 17 (3.0) 40 { 3.7}
209 { 3.5) 241 ¢ 3.2) 211 ( 3.3) 212 ( 2.8)
“ation 15(2.1) 24 ( 2.6} 13 { 2.6) 48 { 3.5)
212 (3.7) 215({ 3.1 214 { 4.6} 209 ( 1.8}
GENDER
Mate
S:ate 17 1 2.3} 26 ( 3.3) H 151 2.2) 42 { 3.4)
216 ( 2.8) 216 ( 2.5) 214 ( 3.0} 216 ( 2.6)
“atior 15 (1.8} 26 ( 2.5) 13¢24) i 48 ( 3.4)
213 ( 4.8) 220 ( 2.9} 212 ( 4.2) 211 (1.7)
Female
State 17 ( 2.2} 24 { 3.5) 18 { 2.8) 44 { 3.9)
226 ( 4.3) 221 { 2.8) 218 ( 3.3} 221 (2.3)
Nation 14 ( 2.0) 25 { 2.3) 13 ( 2.4) 48 { 3.4)
223 ( 4.8} 225 ( 2.8} 223 (3.9) 218 ( 1.6)

Ihe NALP reading scase ranges :rom © o 500, | he standard errors of the statistics appear 1n parentheses. It
can be said with about v€ pereent confidence that. tor cach ponwation of mterest. the value for the entire
soamlation o owithim D candatd errors of the estumate tor the sampie In comparing two estimates. ane must
_a2 100 standard error sloine diterence psee Appenciy N\ tor detans 7o interpret wth caldion - G Rateie o
the sample does net aliow sccurate determinatien of the vanability of this statistic 0T Sample soeon
AcaiBaent to permit o seaahic estmate tlewer than =2 studentse
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THE NATION'S

REPORT [g IABIT A2 | Students’ Reports on Reading for Fun
CARD ___“P
j——— ‘» ] -
1992 \ Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Week Month Ever
Triat State Assossment L
! |
Percentage : Percentage i Percentage Petcentage
and 1 and i| and and
Proficiency ! Proficiency ||  Proficiency Proficiency
TOTAL
State 44 (1.0 34 { 0.9} 11 { 0.6) 11 ( 086)
225 ( 1.3} 216 { 1.4} 215 ( 2.2) 202 ( 1.9)
Nation 43 (1.0) 32 {0.9) | 12 { 0.5) 13 ( 0.6)
223 { 1.3) 218 { 1.3} ! 208 { 1.8) 198 ( 2.0)
RACE/
ETHNICITY
White
Slate 48 ( 1.3} 33 (1.2} 12 { 0.7) 10 { 0.7}
229 ( 1.3) 221 (1.5 ‘ 219 ( 2.5) 206 ( 2.4)
Naton 44 (1.2) 32 (1.2) | 12 { 0.8 12 { 0.8)
231 ¢ 1.6) 226 { 1.5} | 216 { 2.0y 205 ( 2.5)
Black i
wlate 37 { 4.0y 35 ( 3.51t 11 ( 3.3 18 { 3.6)!
e (tvo“) - (00‘0) e oo.o) e (ﬂ')
Nation 40 ( 1.7) 31 (1.6} 13(1.2) 18 { 1.6)
195 ( 2.2} 195 ( 2.6) 187 ( 4.0) 186 { 3.9)
Hispanic
Jtate 38 (2.0) 37 (1.9) 11 (1.4) 14{(12)
208 { 2.5} 204 ( 2.5) 202 ( 5.0) 182 ( 4.1)
Nation 44 ( 2.1) 32{1.9) 12 (1.3) 13 (1.1)
206 ( 2.6} 200 ( 3.3) 199 { 8.5) 188 { 4.7)
Asian
Late 45 (7.0} 34 (7.3) 16 ( 4.6) 6{3.1)
e ('0‘0) *rre (” 0) 224 (ﬂ') e (“‘0)
Naton 51 (4.7) 33 ( 4.4) 5(1.5) 11 {3.0)
221 ( 41) *re (00.0) e (0"0) e (”‘i)
Amer Indian l
siate 35 (7.1} 37 (6.4) ] 7{3.5) 24 {5.2)
*%e (01‘0) *re (07‘0 I ‘et (00‘0) e (00‘0
Naton { 5.9) 25 ( 4.8) : 15 ( 4.0} 17 { 3.8)
ree (00‘0) *re (’9.0) II vte (00‘0) e (”0)
t
TYPE OF i
COMMUNITY g
Adv urban |i
Siate 43 ( 2.4) 35 ( 2.2} i 13 {1.4) 9 (1.6}
230 { 2.5} 220 { 2.5) H 222 (3.1) bl Rt
Nahon 52 { 3.6) 29 ( 3.61t 12 {(1.2)t 7 { 2.0y
246 ( 5.3) 239 { 5.4¢ ety ()
Disadv urban
S:ate 42 ( 2.6)! 31 (18p 10 { 1.8)! 16 ( 1.7)
205 { 2.8 203 { 3.4) e (e (e )
Nation 44 { 1.9} 28 ( 2.1} 13 (1.9) 15 ( 1.9)
193 ( 3.1) 188 ( 3.4) 184 { 4.9)) 177 { 5.3)
Extreme rural
Srate 45 { 4.1)1 35¢ 251 9{1.4) 12 { 2.5p
225 ( 3.3) 216 ( 441 ! e )
43 (2.8) : 30(17. ! 13 (1.23) 14 (1.7
223 { 3.7) i 224 { 3.8) ! 213 ( 5.2)1 202 { 5.6)!
Liher | I
ttane 44 ( 1.4) ! 33013 ' 12 ( 0.9) 11 { 0.9)
227 ( 2.0) 219 ( 1.9} ! 215 ( 3.4) 201 { 2.6}
Naton 42 (1.3) 33(1.2) il 11(0.7) 13 (0.7)
224 (1.4) | 219 ( 1 44 . 210 ( 2.3) 200 ( 2.2)
I
.continued on next pagel
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Colorado

THE NATION'S

REPORT [re I\B{l \ | Students’ Reports on Reading for Fun

CARD tcontinued)
=
1992 |=—H Almost Every Day Once or Twice a Once or Twice a , Never or Hardly
Trial State Assessment Week Month | Ever
Percentage ' l Percentage ’ 1 Percentage Percentage
and | and ! and and
Proficiency | Proficiency ' Proficiency Proficiency
TOTAL I ;
State 44 ( 1.0) 34 (0.9} . 11 (08) ‘ i1 1 0.6)
225 { 1.3) 216 ( 1.4) i 215 (2.2) H 202 ( 1.9}
Natcn 43{1.0) 32 {0.9) i 12(0.5) '* 1310.6)
223 (1.3) 218 ( 1.3) | 209 ( 1.8) g 199 { 2.0}
PARENTS’ l i
EDUCATION |
College graduate l b
State 47 (1.6} 33 (1.4) i 1 {1.0) : 8(0.7)
233{ 1.4} 223 (1.8) 1 221 ( 3.0) ! 206 { 3.1)
Navor 48 { 1.3) i 32 (1.2} 10(0.7) 10 008)
231 ( 2.2} 225 (1.7) 214 { 2.8} 206t 3.7)
Some after HS .
Siate 44 ( 2.6i . 34 (29) . 121{ 2.4) 3¢17)
226 { 3.4) ’ 227 ( 3.8) i ey ! EAR L
Nauer 45 (2.7 i 33 (3.0) i 111 1.8) . 0 ( 1.6)
227 { 3.2} 224 (2.7) i et R IR G
HS graduate | !
State 37 (23} 39 ( 2.6) : 114 1.8} Y 13(1.7)
218 { 3.6) 209 ( 3.0) ey i )
Nation 38 (2.3} 34 (2.3) 15 { 1.6) L 13 ( 1.4)
2191 3.1) 212 (3.7) 205 { 3.4} . 199 ( 4.1)
HS non-graduate N
Siate 39 (5.0} | 31 (4.3) 1 17 ( 3.9} ' 13 ( 3.0}
ade (Il.O‘ (XX ] (00.') i e (OI.O) | 14 ¢ (.‘.')
Naton 40 { 3.3} 30 (3.3) 10 ( 2.1} Al 19 ( 3.5)
205 ( 4.4} ] 202 ( 4.9) R A 1} th)
I don't know i
State 42 { 1.8} 32(1.6) 11 (1.1} : 15 (1.1
216 ( 1.8} 210 ( 2.2) : 208 { 3.41 i 196 ( 3.4)
Nat o 40 ( 1.6} l 31 (1.6) : 13 { 0.9} ; 16 (1.1)
215 (1. J 214 (1.9) l 205 ( 3.0) i 196 ( 2.4)
i
GENDER ;
Male l
S:ate 34 (1.3) 36 {1.3) . 14 (1.00 ) 15 { 1.0}
222 ({ 1.6) 215 1.9} : 214 ( 2.4) I 201 ( 2.4)
Nation 26 (1.3) 33{1.3!} ! 14 (0.7} g 17 (1.0}
218 { 1.7) 216 ( 1.8} l 209 (2.4) l 199 ( 2.8}
Female i
S:ate 53 (1.4) 31 (1.3) ! 8 (0.8) { 7{07
226 (1.7) 217 (1.9} 216 ( 3.3) }‘ 202 { 3.8)
Natior 51 (1.3) 30 ( 1.1) 9(06) i 9{0.7)
226 (1.4) 221 ( 1.4} 208 ( 3.2) "i 1991 2.7}

The N\ AEP reading scae ranzes trom 0 Lo 300, [ he standard errors ot the statistes anpear I parentneses I
can be said with about Y3 =ereent contidence that. tor cach topulation of interest tne vadue fer the entiy
population 1s within 2 standard errors of the estmale for e sampie. [ comparng twa estintates, ohe mus
dse Uhe standard error af the Goterence see Appendin \tor detals U IRternrel Wikt caldion - thie nature »>
the samire does el QoW deewl it doo Miliation of the vaiatbly o1t :

“oe B T,
Tt e Samnftic
msulNuent to pernit a refiasie estimate tewer than o2 students.
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Colcrado

FABHE A27 | Students’ Reports on the Number of
THE NATION'S Books Read Outside of School in the
REPORT [z
CARG raep Past Month
pa— o 94
e
1992 I—— :
Trial State Assessment None One or Two Three or Four Five or More
Percentage Percentage Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 6 ( 0.5) 28 ({0.9) 23(0.8) 43 { 1.1)
202 { 3.6) 216 (1.7} 222 (1.5) 218 (1.4)
Nation 7 (04) 251{0.8) 24 (0.7} 44 (1.0
196 { 2.6} 215 (1.8} 220 (1.6) 218 (1.3)
RACE/
ETHNICITY
White
State 6 ( 0.6) 30 (1.1} 24 { 1.0} 41 (1.3)
206 { 4.5) 222 ( 1.5) 227 ( 1.86) 225 ( 1.6)
Nation 6 ( 0.6) 27 (1.1) 25 ( 0.8} 42 (1.4)
205 { 3.6) 223 { 1.8) 228 { 2.0} 227 (1.6)
Black
State 10 ( 2.5 23 (3.6}t 26 ( 3.81 41 (5.2)l
[ X2 {".‘) EE X ] (0110) (R4 (OO.I) it d (0‘1*)
Nation 10(1.1) 20(1.5) 20 ( 1.4) 49 { 1.8)
179 ( 4.6) 189 ( 3.9) 194 { 3.2) 197 ( 2.1)
Hispanic
State 6 (1.0 24 ( 2.0} 21 (1. 49 ( 2.4)
) 197 ( 4.0) 209 { 3.6) 205 { 2.0)
Nation 8 {11 24 (1.8) 22 {1.8) 46 ( 2.5)
180 { 4.4) 193 { 3.5) 203 ( 3.1) 205 ( 2.9)
Asian
State 51(28) 24 (42) 23{4.9) 48{5.2)
[R23 (ll.l) ree (ll-o [ X2 {OO.I) +a h (0..-!—)
Nation 9(3.7 17 ( 4.0) 21{4.1) 53 ( 3.9)
(s (IO.IJ LR Y] (u.f) [N =4 {“..) 2?3 ( 3.8)
Amer. Indian
State 1{1.4) 32(4.9) 18 { 3.6) 47 { 5.7)
(R 22 {'t.o) ‘e (ll,o (X243 (OO.I) +4 ) (‘”.')
Nation 11 (3.5) 17 { 4.5) 23 (4.7} 49 ( 5.9)
(XX {"..) te (ll'o) [ X 22 (".') +a A (lllo)
TYPE OF
COMMUNITY
Adv. urban
State 5(1.0) 33 ( 2.4) 24 (1.9) 39 ( 3.4)
A AL 222 1 3.2) 227 (2.2) 225 ( 2.8)
Nation 3(1.4) 26 { 3.81 28 { 2.8) 43 { 5.5)i
) 2351 5.3 239 ( 6.4)1 244 ( 5.8)
Disadv. urban
State 6 (1.5} 21 {2.0n 21 (1.7) 52 (2.6}
A AL 201 { 3.21 208 ( 4.8)I 202 { 2.7¢
Natior 8 (0.9) 22 { 1.4} 20(1.8) 50(1.9)
) 182 { 3.9) 188 ( 3.9) 192 { 3.1)
Extreme rural
3iate 9 (20§ 251 2.7¢ 20 (3.4 45 { 3.40
) 214 { 5,21 222 (3.7) 222 ( 3.6¥
Mation 9(1.7) 26 ( 3.1) 25(1.9) 40 ( 2.5}
) 218 ( 5.2¢ 225 ( 3.6) 222(2.9
Other
State 6(0.6) 29 ( 1.4} 24 (1.0) 41 (1.6)
204 { 4.5) 217 1 2.3 224 (2.2) 221 ( 2.4)
Nator. 7(086) 251 1.0y 23(08) 44 (1.2}
189 ( 3.3) 216 { 1.8} 220 ( 2.0) 218 ( 1.5)
continued on next page!
-
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Colorado

raplF a2~ | Students’ Reports on the Number of.

THE NATION'S @ inued) Books Read Outside of School in the

REPORT
carp [P Past Month
1,
1992 —=
Trial State Assessment None One or Two Three or Four Five or More
Psrcentage j Percentage Percentage © Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 6( 0.5} 28 ( 0.9) 23 ( 0.8} 43 {1.1)
202 ( 3.6) 218 (1.7} 222 ( 1.5} 219 ( 1.4}
Nation 7({0.4) 25(0.8) 24 (0.7} 44 (1.0
196 { 2.6} 215 ( 1.6) 220 ( 1.6} - 218(1.3)
PARENTS’
EDUCATION
College graduate
State 4(08) 28 (1.2} 24 (1.0) 43 ( 1.6}
() 225 { 2.0 230 ( 2.2) 226 { 1.8}
Nation 6(086) 22 { 1.1} 26 (1.3) 47 { 1.4)
203 ( 5.3) 223 ( 1.7) 228 ( 2.0} 226(2.2)
Some after HS
State 8(1.8) 24 {2.1) 24 ( 2.1) 44 ( 2.8)
) 224 { 4.9) 225 ( 3.5) 228 ( 3.5}
Nation 8{1.3} 25 ( 2.4} 25(2.4) 41 ( 2.5)
] e 228 { 4.8} 223 ( 3.3) 224 ( 3.3)
HS graduate
State 4(1.1) 29 ( 2.9} 21 {25) 46 ( 2.8)
Akl Gs 209 ( 3.4} 212 ( 4.5) 216 { 3.0)
Nation 7(1.1) 28 { 2.4) 24 {2.1) 41 ( 2.8)
) 212 { 2.6) 213 ( 4.6) 215 (2.8)
HS non-graduate
State 12 {3.9) 37 { 5.0} 20 ( 4.3) 32 (5.2}
e r (ta‘+) e (u‘a‘ ik (1i‘v) ey (H.l)
Nation 13(24) 27 ( 3.4) 21(2.9) 40 ( 3.4%)
Ml 193 ( 8.5) L) 199 (4.
| don't know
State 7(0.9) 28 ( 1.6) 23 (1.5) 42 (4.7}
166 { 4.2} 208 { 2.7} 216 ( 2.5) 210 ( 1.9}
Nation 8(0.7) 28 (1.1} 21 (0.38) 43 ( 1.5)
192 { 4.1) 209 ( 2.4} 213 ( 2.2) 212 { 1.8}
GENDER
Male
State 8(0.9) 32 (1.3) 21 (1.0} 38 (1.5)
204 ( 4.4) 214 (2.2) 220 ( 2.4) 215 (1.7)
Nation 10 ( 0.8} 27 (1.2) 24 {1.0) 38{1.2)
198 { 2.9) 213 (2.2) 217 { 2.2) 213 (1.7)
Femaie
State 3(0.6) 24 (1.3) 25(1.2) 47 ( 1.8)
e ey 218 ( 2.4) 224 (2.1} 222 { 1.8)
Nation 4(0.4) 23 (1.1) 24 (1.1} 48 ( 1.3)
192 ( 4.9} 217 { 1.9} 223 { 1.7} 223 { 1.4)

The NAEP readimg scale ranges from 0 to 500. 1he standard efror o (ne statistics appear in parentheses. [t
can be said with about 95 pereent confidence that. for eucn population of Interest. the value for the entire
population 1s within 2 standard errors of the ectimate tor the gyranio = camparing lwo estimates. one must
use the standard error of the difference isee Aprenaix A\ 1or detatsr. tnterpret with caution -« the nature of
the sample does not allow accurate determination of the varability of this stalistic. *** Sample size s
msufficient to permit a rehiable estimale ifewer than 02 students).
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Colorado

THE NATION'S

TABLE A2S

Students” Reports on Taking Books Out

REPORT of the lerary
CARD [P
—J
.Y i i
1992 Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assessment 4 Week Month Ever
; Percentage Percentage’ Percentage Percentage
* and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 15 ( 0.9) 47 (1.1) 24 { 0.8) 14 { 0.8)
215 (1.9) 222 ( 1.4} 220 ( 1.6) 205 ( 1.9}
Nation 15 { 0.6} 48 { 0.9} 22 { 0.8} 15 (0.7}
212 (1.7) 220 ( 1.3) 220 ( 1.4) 203 ( 1.8)
RACE!
ETHNICITY
White
State 13 { 0.9} 48 { 1.2) 25( 1.1} 13(0.8)
222 (2.3) 226 ( 1.3) 225 { 1.6) 211 ( 2.0}
Nation 13 ( 0.7} 50 (1.1 24 (1.1 14 { 0.8)
222 (2.2 228 (1.5) 227 (1.9} 212 ( 2.3)
Black
State 18 ( 2.9} 38 {3.7)! 22 ( 4.4) 21 (4.00
ret (ﬁ') re (..'.) Eaald (ﬁ') e '.'.)
Nation 20 (1.3} 42 (1.7) 17 (1.3) 20 (1.6}
192 ( 2.8) 107 ( 2.4) 196 ( 3.5) 183 ( 3.3)
Hispanic
State 18 (1.9) 44 ( 2.7) 21 (1.7} 17 (1.7)
201 ( 3.8) 208 { 2.5) 206 ( 4.1} 182 ( 3.9)
Nation 19 ( 1.8} 47 { 1.6) 17 (1.2) 17 (1.5)
200 { 4.4) 205 { 2.9) 200 { 3.5) 192 { 3.4)
Asian
State 9(4.4) 55 ( 6.8) 27 (5.7} 9(3.4)
rer (ﬂ") e (Q"'.t) Lozl (ﬂt) e (ﬁ-‘t)
N\ation 14 ( 2.8) 54 (4.0) 16 ( 2.8) 15 ( 34)
rhd (ﬂ‘t' 221 ( 4 7) -ti (ﬁ") e ("")
Amer. Indian
State 18 (5.1} 44 ( 5.9) 19 ( 5.2) 20 ( 5.3)
Eazd (t'.') i (ﬁ') ~re (".t) ‘e (".')
Nation 7 (4.0) 45 ( 5.0) 18 { 3.5} 20 ( 3.8)
R d (tﬁ.') ree (fﬁ‘t) *ee ‘."-') a2l (0' t)
TYPE OF
COMMUNITY
Adv. urban
State 12 ( 1.6) 43 ( 2.8} 30(1.8) 14 (2.5)
R L | 225 ( 2.5)! 227 (3.0} 214 (4.1
Nation 11 (1.7) 52 (4.4 29 { 3.4)! 9(1.6)
) 241 ( 5.3) 239 ( 7.6} ™t
Disadv. urban
State 18 (1.7} 40 { 3.9} 28 ( 2.6 15 ( 2.3y
e () 207 ( 3.5) 201 ( 3.7} bl b
Nation 18 (1.7 40 ( 2.7) 19 { 1.5) 23 (2.5)
190 ( 3.7) 193 { 3.4) 189 ( 3.9) 181 ( 3.4)
Extreme rural
state 13 (221 54 ( 2.5) 21 ( 1.90 13 (1.8
bl A 222 ( 4.2y . 220 ( 4.3¥ | ()
Nation 13( 1.8) 51 (3.7) | 19 (2.9 17 ( 3.3)
218 { 4.8} 223 ( 3.5¢ ' 218 { 4.1 209 ( 5.7
Other
State 16 (1.1} 48 { 1.6} l 22 (1.2) 14 ( 1.0)
218 { 2.6) | 224 { 2.0) 222 (1.9} 204 ( 2.8)
Lation 15(0.7) 491( 1.0) : 22 {10! : 14 (0.7)
213 ( 2.0} 221 ( 1.5} | 222 { 1 G} 'I| 205 ( 2.1)
rcontinued on next page!
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Colorado

THE NATION'S
REPORT

FABEE AN
tcontinued)

Students’ Reports on Taking Books Out

of the Library

CARD '_mp
Ry i i
1992 Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assessmont Week Month Ever
Percentage Percentage Percentage Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 15(0.9) 47 { 1.1} ‘24 { 0.8) 14 (0.8)
218 (1.9) 222 (1.4) 220 ( 1.8) 205{1.9)
Nativn 15 ( 0.8} 48 { 0.9) 22 ( 0.8) 1§ (0.7)
212 (1.7} 220 ( 1.3) 220 ( 1.4) 203 { 1.8)
PARENTS’
EDUCATION
College graduate
State 18 (1.3} 48 ( 1.6) 25 (1.2) 11 ( 1.0)
225 ( 2.8) 229 ( 1.5) 227 { 2.1) 2151{ 2.8)
Nation 16 { 1.1) 48 { 1.5} 23 (1.3} 12 { 0.9)
218 { 2.7) 229 ( 2.0} 229 (1.9) 210 ( 2.5)
Some after HS
State 13 (1.6} 48 { 3.0) 28 { 2.8) 11 (1.9)
hbd G 227 ( 3.7) 228 { 3.8) b i |
Nation 13 (2.0} 56 ( 2.8) 21 { 2.4) 11 ¢ 1.8)
) 223 ( 2.8) 227 ( 6.4) bl i |
HS graduate
State 15 { 2.0} 47 ( 2.9) 21 ( 2.3) 16 ( 2.2)
e 216 ( 3.1) 216 { 4.5) (v )
Nation 16 { 1.6) 47 ( 2.4) 21 ( 2.0} 16 (1.9)
207 { 4.9} 217 ( 2.5) 215 ( 2.8) 202 (A7)
HS non-graduate
State 23 (4.0) 44 ( 5.2) 19 { 4.0) 14 ( 3.7)
e («g) L s ﬁ') e («") e (ﬂ.n-
Nation 19(29) 40 ( 3.5) 18 { 2.4) 22 ( 2.6)
R ad (ﬁ’) 204 { 4.4) e (n'*) L asd (M.)
| don’t know
State 12 (1.4} 47 ( 1.9} 23 (1.3} 18 ( 1.4)
204 { 3.1) 214 (1.7) 212 ( 2.3) 200 ( 3.2)
Nation 13 { 0.9) 48 ( 1.1} 21 (1.2) 18 ( 1.0)
207 ( 2.9) 214 { 1.9) 213 (2.1) 190 ( 2.5)
GENDER
Male
State 13(1.1) 43 { 1.4) 27 (1.2) 17 { 1.0}
292 (2.7) 219 ( 1.6) 218 ( 2.0) 203 { 2.2)
Nation 13(0.7) 48 (1.1} 24 (1.2) 16 { 0.9)
207 ( 2.9} 216 { 1.7) 218 (1.7) 201 ( 2.4)
Female
State 16 (1.1) 52 (1.3} 21 (1.0 11 { 0.9)
218 ( 2.6) 224 ( 1.8) 223 (1.9) 208 { 3.5)
Nation 16 ( 1.0) 51 {1.2) 19 (1.0} 14 { 0.9)
217 ( 2.0) 224 { 1.5) 224 ( 2.2) 206 { 2.4)

The NABP reaainz scaie ranges from 0 to 500. The standard errors of the statisucs appear in parentheses. [t
can be said with a=out 95 pereent confidence that, for cach population of interest. the value for the enure
_ standard errors of the esumalte tor the sampie. In comparig two estimates, one must
use the standard errer of the difference (see Appendix A for details). ! Interpret with caution -- the nature of
the sample does not ailow accurate determination of the vanability of this staustic.

population I» withmn -

insufficient to permit a rehable estimate (fewer than 62 students).
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THE NATION'S

IABIE A2

Students’ Reports on Types of Reading

REPORT . .
cARD (NP Materials in the Home
f—— 4
1992 pm— \'
Teial State Assessment Zero to Two Types Three Types Four Types
Percentage Percentage Percentage
and and
Proficiency Proficiency Proficiency
TOTAL
State 28 ( 1.0) 36 ( 3.9} 36 (1.2}
207 ( 1.5) 218 ( 1.6) 226 (1.2)
Nation 33(0.9) 32(0.7) 36( 1.0}
204 ( 0.9) 219 ( 1.6) 226 ( 1.5)
RACE/
ETHNICITY
White .
State 23(1.2) 37{1.0 40/ 1.4)
214 ( 1.6) 222 (1.6) 229 (1.0
Nation 26 (1.0} 33(08) 41 (1.3}
214 { 1.5) 226 ( 2.0) 230 ( 1.6)
Black
State 39 ( 3.9} 37 (4.2) 24 ( 4.5)
aAe (nh‘c LR XY (IO.I? ke (lc‘t)
Nation 49 ( 2.2) 28 ( 1.6) 23 {2.0)
188 ( 2.4) 193 ( 2.7) 202 { 2.5)
Hispanic
State 43 { 2.0) 32 (1.9) 25(1.9)
198 { 2.9) 207 ( 2.6) 212 (3.2}
Nation 47 { 1.9) 32(2.1) 21 (1.8)
191 { 2.5) 206 ( 2.9) 214 ( 3.8)
Asian
State 40 { 5.5) 26 (6.0 34 { 5.5)
hd (ID‘I) k¥ (ID‘I) «kd (nh‘h)
Nation 45 ( 5.3) 32{3.3) 24 ( 4.5)
207 ( 4‘4) [T (..}) L7132 (so‘t)
Amer. |ndian
State 24 {4.5) 43 ( 5.0} . 33(6.1)
ne (n‘a ke (n‘|) (Y1) (Q.})
Nation 34 { 4.0) 32 (4.8) 34 (4.7)
(¥ K} (ll.l) *ae (10‘0) A (..-')
TYPE OF .
COMMUNITY
Adv. urban
State 16 ( 2.0) 33 ¢ 2.0) 50 (3.1}
219 (4.7) 220 ( 3.1) 227 ( 2.0)
Nation 17 ( 3.5) 30 ( 2.8) 53 ( 3.1)
) 239 ( 5.0) 243 ( 54)
Disadv. urban
State 46 ( 2.9)1 35 (2.9) 20 (2.7}
185 (1.9 204 { 4.0} 216 ( 3.9)
Nation 56 ( 2.6) 291 2.2) 15 ( 2.3)
183 ( 2.9) 192 ( 3.1) 200 ( 5.3)!
Extreme rural
State 32 ¢ 2.9) 39 ( 2.4} 29 (4.0
211 1 5.3) 2201 3.5) ; 226 ( 3.6)!
Nation 33 ( 3.6) 31 (2.7) l 36 ( 2.8)
211 ( 3.0 224 ¢ 5.3) | 222 (2.9)
Other !
State 27 (1.6) 36(1.1) 37 (1.6)
209 ( 2.3) 221 ( 2.1) ‘ 226 ( 2.0)
Natior 3111.2) 32(0.9) ‘ 37 (1.2)
206  1.4) i 219t 1.7) ' 225 { 1.6)
_
wontinued ¢n next page)
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Colorado

THE NATION'S

FABIT A9 Students’ Reperts on Types of Reading

REPORY . .
cARD ™| continued, VMaterials in the Home
1992 j— \’
Tria) State Assassment Zero to Two Types . Three Types Four Types
Percentage Percentage Petrcentage
and and and
Proficiency Proficiency Proficiency
TOTAL
State 28 ( 1.0) 36 { 0.9) 36 ( 1.2)
207 { 1.5) 218 ( 1.6) 226 (1.2)
Nation 33 ( 0.9} 32 (0.7) 36 { 1.0)
204 ( 0.9) 219 ( 1.6) 226 { 1.5)
PARENTS’
EDUCATION
Coliege graduate
State 18 (1.2) 35 (1.6) 47 ( 1.8)
216 ( 2.9) 225 (2.0) 231 (1.7)
Nation 21 (1.2) 30 (1.0 49 (1.2)
209 (2.2) 224 (2.4) 231 (1.8}
Some after HS
State 21 ( 2.5) 39 ( 3.6) 41 (2.8)
218 { 3.9) 221 (34) 231 (3.9)
Nation 32 (2.5) 32 (2.3) 36 (2.4)
213 ( 2.5) 223 (34) 231 { 3.6)
HS graduate
State 35(25) 37 (2.5) 28 ( 2.5)
207 { 3.9) 209 (3.6) 220 (2.7)
Nation 36 (2.2) 32(2.0) 32 (2.5)
205 ( 2.6) 215 (3.7} 216 { 2.4)
HS non-graduate
State 45 ( 5.6) 40 ( 4.8) : 15 ( 3.6)
e (N') e (ﬂ') e (H')
Nation 63 ¢ 4.0) 26 (3.2) 12 (2.3)
193 ( 3.3) 203 ( 6.4) -
| don't know
State 38 (1.7) 35(14) 27 (1.8)
201 (2.3) 215 ( 2.1) 216 ( 1.8)
Nation 40 ( 1.5) 34 (1.4) 26 ( 1.4)
201 { 1.6) 216 ( 2.4) 247 (2.4)
GENDER
Male
State 26 ( 1.3) 35 (1.3) 38 (1.5)
’ 204 (1.9) 216 ( 2.2) 222 ( 1.5)
Nation 31 (1.1) 32(1.1) 38 ( 1.4)
/ 198 ( 1.7) 214 { 2.0) 222 ( 1.8)
Femaie
State 30 { 1.2) 36 { 0.9) 34 (1.4)
210 { 1.8) 221 (1.9) 230 ( 1.9)
Nation 34 (1.3) 32 (0.9) 34 (1.1)
208 ( 1.3) 224 (1.8) i 229 (1.7)

The NALP reading scale ranges from 0 to 500. The standard errors of the statistics app.car in parentheses. 1t
can be said with about 95 percent confidence that. for each population of interest. the value for the enure
population 1s within - 2 standard errors of the estimate for the sample. In comparing two estimates. one must
Lse the standard error o the dirference 'see Appendin \ tor detatlst ! Interpret with caution -- the nature of
he sample does nol ailow accurate determination of the vaniability of this statistic. *** Sample size s
mnsufficient to permut a rehable estimate (fewer than #2 students).
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THE NATION'S

PABLT A3

Students’ Reports on Talking With

REPORT [rg Friends and Family About Reading -
CARD '
e 4
1992 | Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial State Assessmeont Week Month Ever
Percentage Percentage Percentage ! Percentage
and and and and
Proficiency Proficiency Proficiency Proficiency
TOTAL
State 28 ( 0.8) 37 (0.9 16 { 0.7) 19 ( 0.8)
216 (1.7) 224 ( 1.3} 218 ( 1.7) 208 ( 1.8)
Natior 27 (0.7) 35(1.0) 15(0.7) 24 { 0.9}
214 (1.5) 224 {1.2) 217 (1.8) 208 ( 1.5)
RACE/
ETHNICITY
White
ate 26 ¢ 1.1) 39(12) 16 (0.7} 18 ( 1.0)
222¢ 1.9} 229 ( 1.3) 222 (1.7} 214 { 1.8)
Naho” 24 { 0.8) 38 (1.3) 16 ( 0.8) 23 (1.2)
225 ( 2.0) 231 (1.4) 223 { 2.1) 215 (1.7)
Black
<i3te 35 (3.9 31 (4.1 15 ( 3.1y 19 ( 3.7)
~er (t,‘o) rre (ﬁt) -t (4.'.') Lol (Qo.i)
Natgn 36 1.6} 27 ( 1.6) 10 (1.1 26 { 1.4)
183 (2.1) 196 ( 3.8) 190 ( 4.3) 190 { 3.2)
Hispanic
State 31 {20} 30(2.2) 16 ( 1.7) 24 (1.8)
203 ( 2.6) 208 { 2.8} 205 ( 4.0) 166 ( 3.2)
“vat or. 31 (1.9} 34 (186) 12 (1.5) 23 (1.8)
200 { 2.5} 205 ( 3.3) 202 ( 4.9} 197 ( 3.0)
Asian
Srate 15 (4.7} 48 { 6.4) 23 ( 5.4) 16 ( 4.7)
e (o*_o) e (,o.t o~k (NQ) e (ﬂ.,
Nat o 27 { 4.8) 35(4.8) 14 (2.8} 24 ( 3.4)
‘re (n.o} tre (,o ') e ("9) re (’0.')
Amer Indian
S:ate 48 ( 6.1) 25 (5.7) 13 (4.1) 15 { 4.6)
ree lt'.v) *re l" * .ttt ("."\ *~re (,t."
it o 30 ( 5.5 ! 22 { 4.0} ! 24 4.3) 25 ( 4.1)
rre ‘.t'.t) 1 tre (oo ¢) ree (n.o', I e ('t.o)
TYPE OF
COMMUNITY
Adv. urban
$iate 24 ( 1.8} 41 (23} 17 (1.0} 17 1 2.1)
223 { 2.6) 228 ( 2.3) 223 ( 3.2) 213 ( 4.6)
Nation 22 ( 2.4\ 39 ( 3.2y 19 (2.9) 19 3.2)
239 ( 7.1) 245 ( 5.9 e ) Tt
Disadv. urban
State 29 ( 1.9) 41 (2.5) 1t {1.9) 19( 2.4y
197 { 3.0 210 ( 2.7» R G 191 ( 2.6}
NGt e 36{1.6) 28 {15 11(1.3) i 25 { 1.6)
191 ( 2.9) 188 { 4.7) 191 ( 6.5) l 185 { 3.0)
Extreme rural '
-late 26 ( 2.9V 35¢ 2.1y i 19 (3.4 1928y
219 ( 30¥ 223 (404 ! 219 { 5.9} " 209 ( 414
@ 26 ( 1.8} , 39¢{1.6) | 14 (1.7) N 22 (1.9)
218 { 3.5) | 228 ( 3.6) ; 213 ( 6.5) o 208 { 4.4
Other | ||
Srale 29 ( 1.2} ! 3B(1.2) i 16 ( 0.9} 2001 1)
218 (2 G} 228 (21 i 217 (2.1} . 210 ( 2.6
at 261 0.8 g 35 ( 1. ) 15 ( 0.8} ) 24 (1.1
216013 25013 || 21821 L 209018
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THE NATION'S TABLE A0 Students’ Reports on Talking With

REPORT [nagp (continued) Friends and Family About Reading
CARD
)
—Ral i -
1992 Almost Every Day Once or Twice a Once or Twice a Never or Hardly
Trial 3ta » Assessment Week Month Ever
Percentage Percentage : Percentage Percentage
and and | and and
Proficiency Proficiency Proficiency Proficiency
TOTAL -
State 28 ( 0.8) 37 (0.9) 16 ( 0.7} 19 ( 0.8)
. 216 ( 1.7} 224 { 1.3) 218 (1.7} 208 { 1.8}
Nation 27 ( 0.7) 35 (1.0} 15(0.7) 24 ( 0.9)
214 { 1.5) 224 (1.2) 217 (1.9) 208 { 1.5)
PARENTS’
EDUCATION
College graduate
State 29 {1.3) 40 ( 1.4) 1 17 (1.4) 15(1.2)
223 (2.4) 232 ( 1.6} ' 227 {2.2) 216 ( 2.4)
Nation 27 (1.0} 40 ¢ 1.5) ; 14 ( 0.9) 20 ( 1.3}
222 { 2.3) 231 ( 2.0) : 226 ( 2.5) 214 { 2.6)
Some after HS ll
State 28 { 2.5) 36 { 2.9) . 16 (2.2) 20 2.4)
218 ( 4.3) 232 { 3.1) i G )
Nation 28 { 2.6) 36 ( 2.0} 16 (1.9} 20¢ 2.1)
222 ( 4.4) 230 { 3.3} et 214 ( 4.4)
HS graduate
State 26 { 2.0} 36(2.2) 14 (1.9) 21 (2.0}
208 ( 3.7) 215 ( 3.3) e 210 (4.4)
Nation 31 (1.9) 31(2.2) 16 ( 1.6) 22 (2.2)
211 ( 3.8) 220 ( 3.5) 27" (5.0) 206 { 2.9)
HS non-graduate
State 26 ( 4.3) { 4.4) 13 ( 3.1) 25 ( 4.4}
e ("*) -k ‘ﬁ.t) e (ﬂ.t e ‘Q".t)
Nation 32 (3.8) 27 { 2.9) 11 (2.4) 3G (4.0)
202 { 4.9) 201 ( 5.1} R 180 ( 5.7}
| don't know
State 27 (1.5) 33 ( 1.6} 17 {1.4) 24 { 1.4)
209 { 2.6) 217 ( 2.4) | 209 ( 3.0) 201 { 2.4)
Nation 24 {1.1) 33 ( 1.5} ' 15 (1.0 28t 1.4)
207 { 2.7) 216 { 1.7} . 211 ( 3.0) 206 { 1.5}
GENDER )
Male 1
State 24 ( 1.0} 34 (1.3) 20 { 1.0} 22 (1.
213 { 2.0 221 (1.8) 217 { 2.4) 207 { 2.3)
Nation 24 ( 1.0) 33(1.6) 16 { 1.0} 26 ( 1.4)
210 ( 2.2) 220(1.7) 214 { 2.6} 206 ( 1.8)
Female
State 31 (1.0 40 (1.1) 12 ( 0.9) 17 (1.0)
218 ( 2.4) 227 { 1.6) 221 { 2.6) 210 (2.4)
Nation 28 { 1.0} 38 { 1.0} 13 ( 0.6) 20 ( 0.9)
218 { 1.6) 227 (1.3) 221 2.1} 211 (22)

The NAEP reading scale ranges from 0 to 500. 1he standard crrors of the statistics appear in parentheses. It
g 2 PP f

can be said with about Y5 pereent confidence that. for cach rorulation of nterest. the value for the entire
population 1s within :

Jnsufficient to permit a rehable esuimate rfewer than 62 students -
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2 standard errors ot the estimate tor the sampie. Incomparing (o ostitates, one must
use the standard error of the difference tsee Appendix A for detatls). ' Interpret with caution -~ 1he nature ol

the sample does not allow accurate determination of the ranability ol thiy statistic. *** Sample si2e s
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FABIT AM Students’ Reports on the Amount of
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THE NATION'S Dav
REPORT [rogg ay
CARD
—
e 7 X i i
1992 One Hour or Two Hours Three Hours Four to Five Six Hours or
Trial State Assessmant Less Hours More
Percentage i | Percentage Percentage Percentage Percentage
and i and and and and
Proficiency || Proficiency Proficiency Proficiency Proficiency
TOTAL !
State 24 (1.C) 1 23(09) 17 (0.7} 21 {1.0) 15(10)
220 ( 1.7} 5‘ 223 ( 1.8) 220 ( 1.7) 218 { 1.5) 203 { 2.4)
Nation 18(08)  21(09) 19( 0.7} 22 { 0.2) 21 { 0.8)
220.( 1.9) il 223{1.6) 223 (1.3) 216 { 1.5) 198 { 1.7)
RACE/! o
ETHNIC.TY ,g
White N
State 26 (1.2 24 (1.1} 17 (0.7Y 21 (1.3) 13 ({0.8)
225 (1.8} o228 (19 225 ({ 1.7) 221 ( 1.6) 211 ( 2.5)
Nation 19 (1.1} ! 23(1.2) 21 (1.0) 22 { 1.0 14 ( 0.9)
226 { 2.2) ' 230 (1.6} 229 ( 1.5) 222 (2.0) 208 ( 3.0
Black 1
State 12 (2.3} l 16 ( 3.4} 17 ( 3.5) 21 (3.9 34 { 5.5)
rre (n v) ree (".f) L “’.' et (0"') R g ('Q +
Nation 12 (1.4} 11 (1.0} 12(1.2) 19 (14) 45 (1.9)
196 ( 4.1) 191 ( 3.8) 199 ( 5.0 197 (2.7) 188 ( 2.4)
Hispanic
State 21 (2.0 21(2.1) 17 (1.5) 20 ( 1.6} 21 (2.1
202 { 3.6) ! 211 (1 2.7) 205 ( 3.5) 209 ( 3.3) 190 ( 3.8)
Nation 16 ( 1.2) . 20 (1.8} 14 ( 1.4) 21 (1.6) 28 { 1.8)
199 { 4.8) 205 ( 4.1} 205 ( 3.8) 201 ( 3.2) 194 ( 3.8)
Asian
State 23 (5.14) 18 ( 3.0) 24 ( 4.2} 18 (4.1 18 { 3.8)
ree ('olt) rer 'Q.O) rer ('Q") o (".0 e ("')
Nation 31 (4.1 16 ( 2.6) 16 ( 2.8) 16 ( 2.5) 22 ( 3.5)
ree ("") rer (0'.0) R aad (n.o) Laad (ﬂ‘t) e (ﬁ')
Amer. Indian |
State 13(41) . 22(48) | 23 ( 5.4 29 ( 5.0) 13 (4.1
ree (0' 0) : e g 0‘} X ren ("'0) ree (0(.0) o (" r’
Nation 18 { 3.9} ' 13 ( 3.6} K 15 ( 4.00 30 (5.2) 24 ( 4.6)
ree (Q' "y ’ sre pre e, ‘| e (0'.0" rre (".0) ree ('c "
o
TYPE OF i 1
COMMUNITY |
Adv. urban |
State 24 (21 26 f 3.0) 18 ( 1.9) 20 ( 3.2) 12 ( 2.4)
225 { 2.4) ! 224 ( 3.8) 223 { 2.8)! 225 ( 4.5)1 ()
Nation 26 ( 34) | 27 (2.00 18 { 2.5)! 21 { 16)t 8 { 2.4)
244 (8.0)) | 247 ( 4.0)t ) 231 { 6.1)! )
Disadv. urban i
State 20( 210 ! 22 ( 2.9) 1 17 ( 2.6) 20 ( 2.8}t 21 ( 3.6)!
204 (3.8 -, 206(47) 4 7 {*.*) 210 ( 3.6) 189 ( 3.9)
Nation 14(16) 13¢15 1| 13(1.0) 22 20) 38 (2.7
191 ( 4.3) . 189 ¢ 5.0) 192 { 5.6; 192 { 3.1) 182 ( 3.3)
Extreme rural il |
State 27 ( 4.2) . 20 ¢ 1.8)t ] 20 ( 2,0} 22({3.1) 11 (17
218 ( 5.20 ‘228 (5.9) o221 (54 214 ( 3.9) e (v
Nation 19 (1.8 i 23 ( 2.3) ! 18 ( 2.0) 23(1.5) 16 ( 2.0)
218 ( 3.3) !% 225 { 4.4)1 | 225 ( 3.8) 219 ( 3.6) 204 ( 4.1)
Other - I
State 24 (1.4) 22 (1.2) . 17 ( 1.0) 21 ( 1.3) 1614
221 2.7) 226 1 2.5) o223 (2.2 ! 219 (2.2) 205¢33)
Nation 18 ( 1.0} | 21 (1.2) ;} 20 ( 0.9) | 211 1.1) 20 ¢ 1.0)
220 ( 2.3j Co23 224 (13; | 218 ( 1.9) 2011 2.1)

200

continued on next baget
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Students’ Reports on the Amount of

 (continued) Time Spent Watching Television Each
THE NATION'S D
REPORT [nggn ay
CARD
) Y
X i i
1992 One Hour or Two Hours Three Hours Four to Five Six Hours or
Trial State Assessment Less Hours More
Percentsge Percentage Percentage | Percentage Rercentage
and and and and and
Proficiency Proficiency Proficiency l Proficiency Praficisncy
TOTAL i
State 24 ( 1.0} 23(0.9) 17 (0.M) 21 (1.0 15 ({ 1.0)
220 ( 1.7) 223(1.8) 220( 1.7 218 ( 1.5} 203 (2.4)
Nation 18 ( 0.8) 21(09) 19 (0.7 22 (0.9 21 (038)
220 (1.9) 2221 4.8} 223 ( 1.3) 216 (1.5) 188 ( 1.7)
PARENTS’ B
EDUCATION '
College graduate 'll
State 26 (1.4) 24 (1.3) 19 0.9) i 19(1.2) 12 (11)
230 (2.2) 231 (2.1) 224 ( 2.6) 224 (21) 212 ( 3.2)
Nation 20 ( 1.3) 22(1.2) 19( 1.4) 19 (1.0) 19 ( 1.2)
233 ( 3.0) 231(24) 233 ( 2.3) 222(2.7) 202(24)
Some after HS
State 23 { 2.5) 22(24) 18 ( 2.6) 22 ( 3.4} 14 (2.5)
228 (3.9) 229 ( 4.1) bt 227 (3.7) ()
Nation 14 (1.9) 26 ( 2.8) 18 ( 2.0) 24 (2.3) 18 ( 2.3)
227 (5.2) 227 ¢ 4.4) 229 ( 3.5) 226 { 4.2) 202 ( 4.0)
HS graduate
State 22 (2.3) 23(24) 16 ( 2.2) 23(24) 17 (2.3)
209 ( 4.5) 215 ( 3.6) () 218 { 4.4) il A
Nation 14 (1.5) 16 ( 1.9) 23(24) 28 (1.9) 18(1.9)
210 ( 4.4) 219 ( 4.1) 219 ( 34) 213 ( 3.1) 197 (4.1)
HS non-graduate
State 28 ( 4.4) 14 g 3.0) 16 ( 4.7) 23 { 4.8) 19 ( 4.2)
ik (tt" ik M") ik Qt‘t . thw N‘t e (h")
Nation 15 ( 3.1} 17 { 8.1) 19 (2.8} 18 (2.7) 31(38)
Tt (n") i (h') he (n') e (nt) 194 ( 53)
| don’t know
S:ate 22 ( 1.5) 22 (1.2 16 ( 1.1) 21 (1.5) 19 (1.3)
210 ( 2.9) 215 (2.5) 216 ( 2.8) 209 { 2.9) 198 ( 3.0)
Nation 16 ( 0.9) 20 ( 1.3) 17 ( 1.0) 22 (1.4) 22(1.0)
210 { 2.6) 217 ( 2.0} 215 ( 2.3) 211 ( 2.0} 197 (2.2)
GENDER
Male
State 22 (1.3) 21 (1.1) 18 ( 1.1) 20 (1.4) 19 (1.3)
217 ( 2.3) 219 ( 1.5) 217 ( 2.4} 217 { 2.0) 204 ( 3.0)
Nation 17 (1.0} 20( 1.1) 19 ( 1.0) <22 (1.0} 22 (1.0)
216 ( 2.6) 219 ( 2.1) 219 ( 1.9) 214 ( 1.8) 196 ( 1.9)
Female
State 26 ( 1.5) 24 (1.3) 17 (1.1) 21{1.4) 12 (1.2)
223 (2.3) 227 ( 2.5) 223 ( 2.5) 219 (2.1) 203 ( 3.1)
Nation 19 ( 1.3) 22 (1.0 19 (1.1) 21(1.2) 19 ( 1.0)
224 (2.2) 228 ({ 2.1) 227 (1.7} 219 ( 2.0) 202 ( 2.4)

i

The NAEP reading seale ranges from 0 o 5000 Fhe standurd errors or the stisiisties appear in parentheses. It

can be said with about ¥5 percent confidence that. for each population of interest. the value for the entire

population 1s within = 2 standard errors of the estimate for ihe sample. I3 companng two estimales, one must

use the standard error of the difference 1see Appendin A for detailsy. ! Enterpret with caution -- the nature of
the sample does not ailow accurate determination of the varability o1 this statistic.
msutfivient te pernut a rehable esumate tlewer than r2 students
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