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PROGRAM DESCRIPTION

The Section 41, State Bilingual Education program, and the E.C.I.A.,
Chapter 1, Migrant Education program are programs designed to meet the special
educational needs of bilingual and migrant students in the School District of
the City of Saginaw. These programs were operated by the school district
during the 1993-94 school year.

The State Bilingual and Migrant programs operated at 24 elementaries,
four middle schools, and both high schools. Instruction was provided
primarily on a pullout basis, with each student receiving appfoximately thirty

minutes of supplemental instruction per week.

STATE BILINGUAL PROGRAM

The State Bilingual program served approximately 633 participants during
the 1993-94 school year (see Appendix A for counts by building and grade).
The vast majority of the students were Hispanic, with a small numbsr of
Laotian (Hmong) students completing the program population.

Instruction was provided to K-5 students primarily in the area of
reading. Students in grades 6-12 also received instruction in the basic
skills, as well as counseling and support services.

The State Bilingual program served students whose primary language was
other than English, or who came from a home environment where a language other

than English was regularly used.

MIGRANT PROGRAM

The Migrant program provided supplemental reading, mathematics, and
communication skil®s instruction for the children of Migrant workers. A total
of 585 students PK-12 participated in the program (see Appendix A for counts

of participants by building and grade).




The Migrant Education program served students whose families follow the
crops or fisting industry for a livelihood, and as a result the students

experienced educational discontinuity.

ELIGIBILITY CRITERIA FCR BOTH PROGRAMS

Although the program philosophies differ, the student populations overlap
because, in most circumstances, a student in the Migrant program comes from an
environment where English was not the primary language spoken in the home. 1In
view of this fact, these two programs cooperate as one, the staff serving the
students were the same, and all materials and activities were shared by the
programs .

A complete description of student eligibility criteria for each program
is given in Appendix A. It should be noted that the State Bilingual program
does have a complex set of criteria to be satisfied before a child can
participate. However, the basic element in the eligibility process is

collecting a Home Language Survey (HLS) from all potentially eligible students

district-wide.




PRESENTATION OF PROCESS DATA

The 1993-94 State Bilingual/Migrant Process Questionnaire (see Appendix

B) was handed to siaff members November 29, 1993 at a staff meeting.
Respondents were to return the completed questionnaires no later than December
13, 1993. This deadline was extended until December 17, 1993 when 9 of 9
(100.0%) staff members (five teachers, one advisor, and three aides) had
returned their questionnaires.

What follows are the salient points stemming from this year's process
evaluation efforts of the 1993-94 State Bilingual/Migrant programs. The
program evaluator and supervisor reviewed the results and summarized them into
a set of statements that were categorized as indicating a strength, or a
weakness. The major findings follow. The tabulated results from all

respondents can be found in Appendix C.

STRENGTHS OF THE STATE BILINGUAL/MIGRANT PROGRAMS

From a combined review of current findings, past achievements of the pro-
grams, and the present description of the programs by the supervisor and

evaluator, the following strengths appear noteworthy.

State Bilingual/Migrant Cambined

e Staff members assist students in a multitude of areas (math,
reading, social studies, language/English, Spanish study
skills, science, economics, counseling, etc.) as they attempt
to build on student strengths in their attempts to upgrade
students' academic abilities (questions 2 and 3).




e Open~ended responses of teachers concerning new self-
initiated activities being or planned to be implemented
suggest that they are trying many techniques to brirg
about more parent involvement (questions 11, 12, and 13).

e Bilingual/Migrant teachers and aides offer a great variety
of new materials and supplies they need to work with stu-
dents to help accelerate their learming (question 14).

Bilingual

® A total of 60% of the Bilingual teachers serve 55% or
more of their State Bilingual students on a weekly
basis (guestion 9).

e Teachers concentrate their weekly Bilingual instruc-
tional time (expressed as a percentage) in the area
of reading (72%). While the advisor/aides concentrate
their Bilingual instructional time in the area of
counseling/guidance (35%) and reading (28%) (question
8).

e Teachers concentrate most of their efforts in the
area of reading (71%), while the advisor/aides con-
centrate their efforts in the areas of counseling/
guidance (35%) and math (26%) (guestion 4).

e A review of the average weekly time spent per
student and the variation of these times by
staff member categories suggest that the pro-
gram allows flexibility in the subject areas
covered especially at the secondary level
(question 4).

e Monitoring of student progress is accomplished
mainly through teacher contacts, attendance
records, and report cards. However, staff
members do monitor progress by one or more of
the following:

-- California Achievement Test (CAT),

~-—- teacher progress reports,

weekly student contacts,

~ teacher referrals, and

~— working with students who do not
do well (question 5).

e All teachers report that they have California
Achievement Test (CAT) information and a majority
report they use this irnformstion in instruction/
advising (question 6).




Future Program Improvement Ideas

e If resources shrink and programming needs to be concen~
trated, teachers feel reading, language, math, plus
culture instruction should be focused in grades K-2,
while advisor/aides feel reading and culture instruction
are the areas of primary focus for grades 6-8 (question 15).

® Most staff members see the need for more resources such
as:

-- more instructional time from specialized staff,

~- additional staff, and

-~ more funds for new instructional programs and
materials

as the best ways to bring about more effective Migrant/
Bilingual instruction (question 17).

WEAKNESSES OF THE STATE BILINGUAL/MIGRANT PROGRAMS

From a combined review of current findings, past achievements of the pro-
grams, and the present description of the programs, the fellowing current

weaknesses appear noteworthy.

State Bilinqual/Migrant Combined

e thile the average number of students seen per staff
member for Migrant and State Bilingual (68 and 110
for teachers, and 27 and 13 for advisor/aides for
each program respectively) seems reasonable when
funding levels are considered, the large variations
of student load by individual teathers and advisor/
aides are beyond reasonable limits (question 1).

e Pilingual/Migrant staff have little space to provide

an adequate instructional program at four elementary
and four middle school site(s) (questions 7 and 10).

Future Program Improvement Ideas

® Staff members see the primary barrier to providing
a better education to language mincrity/migrant
students to be the lack of available instructional
time (funding for this program effort) to deal with
all the instructional needs stemming from the student's
language minority background (question 18).




RECOMMENDATIONS
The recommendations that follow are based on this year's process eval-
uation and are intended to help bring about State Bilingual/Migrant program
improvements. These recommendations take nothing away from a program that

continues to show results in meeting the needs of disadvantaged language
minority students.

The recanneﬁded ideas and techniques offered below stem from a perceived
problem and are just one of the many ways to improve the performance of the
program. As solutions are sought for optimum program operations, a dialogue/
discussion should be undertaken to determin> the best and most workable way to
solve the perceived problem. The staff and evaluator should be brought into
these discussions so that all involved would feel part of the proposed new

operation of the program.

1. A set of district supported inservice offerings to
regular education staff should be continued relative
to the special needs of bilingual/migrant students.
Support from curriculum heads (assistant superin-
tendents for elementary, secondary, special and
adult and continuation education) needs to be gen-
erated to increase the attendance of all teaching
staff. These training sessions to be successful
must enhance the awareness of staff regarding LEP
students, increase the strategic strategies available
to deal effectively with multi-cultural issues in
student learming, allow teachers a greater under-
standing of cultural differences and how these diffi-
culties may be used to achieve greater academic
attainment, etc.




2.

Due to space concerns relative to providing an ade-
quate instructional program, small number of students
by grade at various schcol sites and the limited
number of State Bilingual/Migrant staff members, it
may be more feasible if centralized sites for

State Bilingual/Migrant services at the elementary,
middle school, and high school levels are established.
These centralized sites would hopefully use site-
based decision making where one of their major prior-
ities would be greater academic achievement in LEP,
Migrant, and minority students from a multi-cultural
background. Hopefully, school-wide Chapter 1 funds
and general fund support would be allocated to these
sites to help alleviate the inadequate resources to
carry out the mission of Bilingual/Migrant education
and provide much needed assistance to disadvantaged
language minority students.
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APPENDIX A
1993-94 COUNT OF PROGRAM PARTICIPANTS*

PO Thtal Stale Bilingual

QNI F FROGRAM EARTTCTPANTS

Ruildirg 1 2 3 4 5 Total
E. Baillie 1 0 0 1 0 4
Qulter 2 6 2 0 - 2 1 13
Hrerson 11 5 7 0 0 1 2
Fuerbringer 4 7 6 0 0 0 17
N. Haley 4 12 5 1 0 0 2
Hardley 1 7 7 0 0 0 15
Heavenrich 5 0 2 0o 0 ] 8
Herig 1 15 15 1 0 0 42
Houghton 2 10 1 0 0 0 13
Jerare 19 21 8 0 1 0 49
Jores 5 2 3 1 0 0 11
Karpton 5 7 8 0 0 0 2
Iongfellow 14 0 6 1 0 1 Iy,
Terostreet 2 4 1 1 0 0 8
J. Iomis 11 12 12 0 0 0 3
Merrill Park 12 10 8 2 2 0 U
C. Miller 4 5 10 2 2 1 24
J. More 14 16 13 1 1 0 45
Mxcley 1 2 1 0 0 0 4
J. Ruse 14 % 12 1 2 1 56
Salina 0 2 1 2 0 0 5
Store 16 2 6 0 1 0 45
vithber Ele. 18 B 8 5 1 0 65
7ilvenkes 2 2 1 0 0 0 5
TOTAL 1™ 247 143 18 13 6

*omnt as of Octcber 8, 1993 oarputer run that included all participents.
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APPENDIX A

1993-94 COUNT OF PROGRAM PARTICIPANIS*

PROGRAM: Total State Bilingual

COUNT OF PROGRAM PARTICIPANTS

Building 6 7 8 Total
Central Middle 2 1 1 4
North Middle 1 2 2 S
South Middle 3 2 1 6
Webher Middle 3 1 1 5

TOTAL 9 6 5 20

*Count as of October 8, 1993 camputer run that included
all participants.

1993-94 COUMT OF PROGRAM PARTICIPANTS*

PROGRAM: Total State Bilingual

COUNT OF PROGRAM PARTICIPANTS

Building 9 10 11 12 Total
Arthur Hill 1 0 0 0 1
Saginaw High 2 4 0 0 6

TOTAL 3 4 0 0 7

*Count as of October 8, 1993 computer run that included
all participants.

10
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17
21
26
14
42
31
59
361
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APPENDIX A

COUNT OF PROGRAM PARTICIPANTS

1992~93 COUNT OF PROGRAM PARTICIPANTS*

Total Migrant

Building

E. Baillie
Coulter

*omnt as of Qctber 29, 1993 caputer run that included all participants.

N. Halsy
Hardley
Heavenrich
Jerare
Kampton
Lergfellow
Iorgstrest
J. Loomis
Merrill Park
C. Millex
J. More
Morley

J. Ruse
Salima
Stare
Weber Ele.
Zilwaukee

15
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APPENDIX A

1992-93 COUNT OF FROGRAM PARTICIPANTS*

PROGRAM: Total Migrant
. COUNT OF PROGRAM PARTICIPANTS

Building 6 7 8 Total

Central Middle 6 6 2 14

Handley 1 0 0 1

North Middle 8 11 10 29

South Middle 4 12 16 32

Webber Middle 12 10 11 33

TOTAL 31 39 39 109

*Count as of October 29, 1993 computer run that included
all participants.

1992933 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Total Migrant

COUNT OF PROGRAM PARTICIPANTS

Building 9 10 11 12 Total
Arthur Hill 18 24 14 12 68
Saginaw High 19 19 3 5 46

TOTAL 37 43 17 17 114

*Count as of October 29, 1993 computer run that included
all participants.




APPENDIX A

IDENTIFICATION AND ELIGIBILITY PROCEDURES FOR STATE BILINGUAL
AND MIGRANT STUDENTS

State Bilingual

The first step in this procedure is that of student identification.

Potential students are identified by means of a Home Language Survey (HLS).

The survey is designed to determine if: 1) the native or first language is
other than English or; 2) a language other than English is reqularly used in
the student's hame or environment. Students in grades K-2 are eligible for
the program on the basis of the HLS and parental permission. Students in
grades 3-12 go through a more extensive eligibility system which is described
below.

In addition to the HLS, students in grades 3-12 are also tested on one or

two instruments for program eligibility. Students, who are new or have never

been in the Bilingual program, are tested with a test of oral English

proficiency. In Saginaw, the Language Assessment Battery (LAB) test is used

for this purpose and is usual®v administered in the fall of each year. If the
student scores at or below the 40th percentile, then the student is eligible.
However, if the student scores abave the 40th percentile, then the student an

English reading achievement test. The California Achievement Tests CAT) are

used for this purpose. If the student scores at or below the 40th percentile
on CAT, then the student is eligible for the program. Finally parental

permission is needed for program participation.

13




APPENDIX A

Students in grades 3-12, who were in the Bilingual program the previous
year, go through a somewhat different eligibility procedure. These students
are subject to a program exit criterion which is based on the student's post-

test English reading achievement score. If the student’s post-test score

remains at or below the 40th percentile, the student is ineligible. However,

eligibility is based on either the oral English language proficiency test
score or the English reading achievement test score. In addition, a score
that is used for eligibility is to be the result of a test administration no
earlier than the spring of the preceding school jyear. It is, therefore,
possible for a student to exceed the 40th percentile on the reading
achievement test and become eligible when retested with the oral English
proficiency test. The final eligibility requirement is that students:

«++ shall be enrolled in the Bilingual instruction program

for three years or until the child achieves a level of pro-

ficiency in English language skills sufficient to receive an

equal educational oppoitunity in the reqular school program,
whichever comes first.

lMichigan Department of Education. (1979). Administrator's Manual
for Bilingual Education Programs in Michigan 1979-80. Lansing: Bilingual

Education Office, p. 4.

14
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APPENDIX A

Migrant.

Eligibility for the Migrant program is based solely on whether a student
is one of three Migrant designations. The district does, however, attempt to
serve those students with the greatest academic need, and nearly all Migrant
students scored ac or below the 40th percentile on an English readinyg
achievement test.

The three designations of Migrant students are:

1) Interstate: Student has moved within the last year
across state boundaries.

2) Intrastate: Student has moved within the last year

across school district boundaries within
the state.

3) Five Year Settled Out: Student has remained within a
school district for at least five years.

15 19




APPENDIX A

ROCENERES PR THE IDFNITFICATION GF STUEENTS ELIGIBIE POR
BILINGUAL EDUCATION FUNDING SUMMARY FIOW COART

I. A | Is the student’s native or first language other Cthan English? |

| |
Yes ND
B | Is there a language other than Erglish regularly used NO
in the student”s bame or emwiromment? 1
i
YES N
0
T
\ 4
| Student is Potentially Eligible | E
L
I
1T. A Is student entolled |e=——N)——pB. Assess oral G
in grades K-2? English language I
proficiency. B
L
E
Does the student C.| Assess English
YES score at or below the |=—N)——3 readirg achieve-
40ch percentile? ment 0
J{ R
Does stulent F
YES score at or be- _mﬂ u
low the 40th N
_percent ile? D
Jﬁs I
N
l e
v ¥ 1
! Stulent meets eligibility criteria i\

Ill. A | Has the student received three wears of bilingual instruction in the district? I--———-YES—J

B Has the student’s parent(s) or guardian withdrawn the child from ES
the bilingual instruction progran?

N

v

C. | _Will the stulent receive bilingual instruction? } N

D. | Student is eligible for bilingual education funding |

16
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TO:

FROM:

DATE:

APPENDIX B

SCHOOL DISTRICT OF THE CITY OF SAGINAW

DEPARTMENT OF EVALUATION, TESTING, & RESEARCH

State Bilingual/Mjgjant Staff s

Richard N. Cla

State Bilingual/Migrant Process Evaluation 1993-94

November 29, 1993

To help assist in planning efforts and to document certain aspects of
the Bilingual/Migrant program, the Evaluation Department is requesting
that each staff member complete the attached questionnaire.

Teachers who serve a number of buildings will only have to complete a
single questionnaire. However, 41t 1s very important to note
differences between buildings 1f your answer to the question differs
from building to building. For example, if scheduling is a problem at
one of the two bulldings you serve, please indicate which building it
is a problem at and which building it is not a problem at.

Please answer all questions as completely as possible. All individual
responses will be kept confidential! Return the questionnaire via

interoffice mail to the Evaluation Department no later than December
13, 1993.

If you have any questions, please call Richard Claus at extension 307.

RNC/ms
Attachment

cct Barry E. Quimper
Raul Rio

17
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APPENDIX B

1993-94 STATE BILINGUAL/MIGRANT PRNCESS QUESTIONNAIRE

Staff Member Completing:
Building(s) Served:
Date:

Please indicate the position(s) you serve in the Migrant/State Bilinguzl Program with a check mark:
Teacher
Advisor
Aide
l. How many students per week do you serve by building and program?

Building umber of Students
Migrant State Bilingual

T
T

Total Students Served

2. In what subject areas do you assist Migrant students?

3. In what subject areas do you assist State Bilingual students?

If you serve MIGRANT STUDENIS please answer questions 4-7. If you serve BILINGUAL SIUDENTS please answer
questions 8-10. All staff members please answer questions 11-17.

Migrant
4. What percentage of your weekly time with Migrant students do you spend on each of the following:

Math %
Reading %
Study Skills %

——t——

Caunseling/Guidance %

Other ( ) %
Please Speci fy
5. How do you monitor students” progress (both in the Migrant program and the regular education class—
room) ?
6. Do you have a listing of your students” CAT scores (Yes/No)? If yes, please describe

the primary ways you hawe used this information in your instruction.

4
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APPENDIX B

7. Considering all the school building sites you serve, which of them, 1if aﬁy, are inadequate in tems
of space? Why is space inadequate at each of these particular sites?

Site(s) Rearon(s) Why Space Is A Concern?
State Bilingmal
8. What percentage of your weekly time with Migrant students do you spend on each of the following:
Math %
Reading %

Study Skills %
Counseling/Guidance %

Other ( ) %
Please Specify

9. Out of the total mmber of Bilingual students you serve, how mry students do you serve each
week?

10. Considering all the school tuilding sites you serve, which of them, if any, are inadequ:t2 in terms
of space? Why is space inadequate at each of these particular sites?

Site(s) Reason(s) ¥hy Space Is A Concern?

State Bilingml and Migrant — Recent Actions to Chenge Program Operations
1. What self-initiated, new parent activities, if any, have you gotten underway this school year?

Short Description Site(s) Involved

Underway Activity

Underway Activity

Underway Activity

Underway Activity

Underway Activity

Underway Activity

Underway Activity

Underway Activity

WP O U &N

Underway Activity

Underway Activity 10

19
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12. What additional self-initiated, new parent activities, if any, do you have tentatively planned for
the remainder of this school year?

Short Description Site(s) Involved

Plarmed Activity

Plamned Activity
Planned Activity

Flanned Activity
Plammed Activity

Plamned Activity

Planned Activity
Planned Activity
Planned Activity

WO O U &N

Plamned Activity 10
Plamned Activity 11
Plamned Activity 12
Planned Activity 13
Planned Activity 14
Plamned Activity 15

13. What parents have participated so far in your self-initiated parent activities this school year?
Please give names, addresses, and phone numbers of these parents.

Parent Names Address Phone Number School Child Attends

20
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APPENDIX B I

l4. Qurrently there 1s available over $10,000 to purchase new instructional materials and supplies for
the students for which you are serving. What materials and supplies would you suggest be ordered?
Amount Name of Material/Supply Supplier/Publisher
Q 21 & 5
ERIC




APPENDIX B

Future Program Isprovesent Ideas

15. As program resources shrink; hard decision have to be mde relative to which grade levels we need to
concentrate our instructioral resources to get the greatest educational impact for our students.
Given your present experiences so far this school year, what grade level(s) would concentrate the
State Bilingual/Migrant program efforts? (Please circle the grade level(s) you would chose. Also
please Indicate with a circle the subject area(s) to be served; Rereading, L=language, M=mthematics,
Cuculture, and Owother (please specify).]

Grade Levels Service Areas Pleac: Specify

K R L MM C o0

K R L M € o0

1 R L M € o0

2 R L M ¢ o0

3 R L M C O

4 R L M C o0

5 R L M € o0

6 R L M C o

7 R L M C 0

8 R L M ¢ O

9 R L M C O

10 R L M ¢ o

11 R L M ¢ o©

12 R L M ¢ o0

16. Center based programs such as adult basic education have been effective in meeting adult partici-
pants” educational needs. Do you think the State Bilingaul Migrant education program should use the
services of this program in meeting needs of secondary State Bilingual/Migrant students? (Please
circle one response below.)

Yes ... If yes, please explain

Undecided ... If undecided, please explain .

No ... If no, please explain

17. In your opinion, what are the primary barriers to providing a better education to language minority/
migrant students? ‘

Thank you for your cooperation in completing this questiomnaire.




APPENDIX C
1993~-94 STATE BILINGUAL/MIGRANT PROCESS QUESTIONNAIRE RESULTS
Teachers (N=5)
Advisor (N=1)
Aides (N=3)

. 1. How many students per week do you serve by building and program?

Average Number of Limits of Number of
Students Served Students Served
Per Staff Member Per Staff Member
Migrant State Bilingual Migrant State Bilingual
Teachers 68 110 26-108 85-132
Advisor/Aides 27 13 16-35 6-27

2. In what subject areas do you assist Migrant students?

Subiject Area Teachers Advisor/Aides

Reading

Math

Language Arts
Social Studies
Science
Spanish
English
History
Government -
Economics -
Counseling/Guidance -
Study Skills 1

Il PN WO,

t

PR NN W

3. In what subject areas do you assist State Bilingual students?

Subject Area Teachers  Advisor/Aides

. Reading
Math
Language Arts
Social Studies
Science
Spanish
English
History -
Government -
Economics -
Counseling/Guidance -
Study Skills 1

TR Y ) |
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APPENDIX C

If you serve MIGRANT STUDENTS please answer questions 4-7. If you serve
BILINGUAL STUDENTS please answer questions 8-10. All staff members please
answer questions 11-17.

Migrant

4. Wwhat percentage of your weekly time with Migrant students do you spend on
each of the following:

AVERAGE PERCENTAGE

Subject Area Teachers Advisor/Aides
% %
Math 8 26
Reading 71 23
Study Skills 4 5
Counsel ing/Guidance 6 35
Other: '
Home Visits 2 9
College - 3
Language Arts 9 -

LIMITS OF PERCENTAGE RANGE

Subject Area Teachers Advisor/Aides
% %

Math 5-20 0-70

Reading 60-80 0-20

Study Skills 0-5 0~-10

Counsel ing/Guidance 5-10 5-80

5. How do you monitor students' progress (both in the Migrant program and
the regular education classroom)?

Response Teachers Advisor/Aides
hesponse

Meet regularly with classroom teacher
Attendance

Report cards

Progress reports (weekly)

California Achievement Test (CAT)
Keep in touch with students weekly
Work with students who do not do well
Teacher referrals -

I = 1 wwuwu
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6.

APPENDIX C

Do you have a listing of your students' CAT scores (Yes/No)? If yes,
please describe the primary ways you have used this information in your
instruction.

Response Teachers Advisor/Aides
Yes 5 3
No - 1
Response Teachers Advisor/Aides
Low scores help with participation 1 1
of students
Work with low scoring students - 2
Guideline for students' needs in 5 0

terms of instruction
Considering all the school building sites you serve, which of them, if

any, are inadequate in terms of space? Why is space inadequate at each
of these particular sites?

Site Reason "Teachers Advisor/Aides

C. Miller No space for materials to 1 -
be kept bhecause I share the
room with another teacher
who stores her materials
in that room.
North Middle No space to work with students. 2 1
Room is already small when two
students are being instructed
and there is no space to store
materials.
Morley I use a corner of the library. 1 -
This lccation has limited light
and allows noise from other
teachers and student to inter-
rupt instruction.
South Middle It would be helpful if I hada 1 -
classroom instead of the amall
office space during the time I
am there with students.
Jerome Lack oi space is very distract- - 1
ing when you have to share the
room with another staff member.

Stone Room is very crowded with - 1
another's materials fram the
library.

Webber Middle I have no space to work with - 1

students. I go into class-
rooms to work with students.

Central Middle I work in Mrs. Bridgewater's - 1
office.
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APPENDIX C

State Bilingual

8. What percentage of your weekly time with State Bilingual students do you
sperd on each of the following:

AVERAGE PERCENTAGE

Subject Area . Teachers Advisor/Aides
] %
Math S 8 19
* Reading 72 28
Study Skills 4 5
Counsel ing/Guidance 6 35

Other:

Language Arts 8 -
Attendance 2 -
College - 2
Parent contacts - 8

LIMITS OF PERCENTAGE RANGE

Subject Area Teachers Advisor/Aides
% %

Math 5-20 0-75

Reading 60-85 0-50

Study Skills 0 0-10

Counseling/Guidance 5-10 5-80

9. CQut of the total number of Bilingual students you serve, how many
students do you serve each week?

Response Teachers 2dvisor/Aides
All - 4
73% 2 -
55% 1 -
No response 2 -
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APPENDIX C

10. Considering all the school building sites you serve, which of them, if
any, are inadequate in terms of space? Why is space inadequate at each
of these particular sites?

Site Reason Teachers  Advisor/Aides

C. Miller No space for materials to 1 -
be kept because I share the
room with another teacher
who stores her materials
in that room.

North Middle No space to work with students.
Roam is already small when two
students are being instructed
and there is no space to store
materials.

Morley I use a corner of the library. 1 -
This location has limited light
and allows noise from other
teachers and student to inter-
rupt instruction.

South Middle It would be helpful if I had a 1 -
classroom instead of the small
office space during the time I
am there with students.

Jerome Lack of space is very distract- - 1
ing when you have to share the
room with another staff member.

N
—t

Stone Room is very crowded with - 1
another's materials from the
library.

Webber Middle I have no space to work with - 1

students. I go into class-
rooms to work with students.

Central Middle I work in Mrs. Bridgewater's - 1
office.

State Bilingual and Migrant - Recent Actions to Change Program Operation

11. What self-initiated, new parent activities, if any, have you gotten
underway this school year?

Activity Teachers Advisor/Adies

Lunch supervision 3
Operate ditto machine 1 -
Help with art projects* 1

*Activity took place in multiple buildings under quidance of a single staff
member .
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APPENDIX C

11. Continued

Activity Teachers Advisor/Adies

Parenting inservice*

Popcorn sale/fund raising*

Pupil services = volunteers for functions
Latino Club/Asian Culture Club

Implement technical education

Volunteer as school coaches

Class involvement

Parents assist in early childhood/kindergarten
Help in RIF

Parent meetings*

Volunteers in classrooms

Helps in bilingual classroom

Helps in kitchen

Send pot of tamales for activity

Speech therapy

Student discussions -
Session on how to fill financial aid forms -
Session on how to find scholarships -
Parents involved in school activities* -
Student homework* -
Parents involved with counselors* -
Attitude and behavior discussions* -

| I B |
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12. what additional self-initiated, new parent activities, if any, do you
have tentatively planned for the remainder of this school year?

Activity Teachers Advisor/addies
Teach Spanish Christmas songs with parents’ 2 -

help in sing along program*
Parent visits for coffee and sweets
Parental discussion session of concerns about
child's education with principal present*
Spanish Club/Hmong Club
Parenting*
Advisory council
Planning luncheon for staff
Reading recovery volunteers*
Parents assist students with homework*
Parent "Make-and—-Take" workshop*

—
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*Activity toock place in multiple buildings under quidance of a single staff
member.
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APPENDIX C

12. Continued

Activity Teachers Advisor/Adies

Help make costumes for Cinco de Mayo
. Use parents as guest speakers*®
Asian Pacific Heritage Month -
After school program* -
Culture show* -
Eggroll sale -
Culture dance¥* -
Culture play* -
Field trip for Hmong Culture Club -
Talk with counselors* -
Talk with teachers* -
Volunteers in classroom* -

= W =

13. What parents have participated so far in your self-initiated parent ac~
tivities this school year? Please give names, addresses, and phone
numbers of these parents.

AVERAGE NUMBER OF PARENTS

Level Teachers Advisor/Aides
Elementary 5 2
Middle 1 1
High School 1 3

LIMIT OF NUMBER OF PARENTS

Level Teachers Advisor/Aides
Elementary 2~-8 0-9
Middle 0-1 0-4

. High School 0~-1 0~-6

*Activity to take place in multiple buildings under guidance of a single
staff member.
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APPENDIX C

Currently there is available over $10,000 to purchase new instructional
materials and supplies for the students for which you are serving. What
materials and supplies would you suggest be ordered?

Materials/Supplies Teachers Advisor/Aides

Hooked on Phonics

Global Awareness Program #IP.26-8

Teacher's Holiday Helper #IP 190-2W

Special Plays for Special Days #IP 194-4

The Real Happy Ever After Book #IP 66-8

The Media Mouse Collection of Awards and
Incentives

[a Navida N68

Hispanics of Achievement

Picture & Letter Cards K-4 CPC 59

English Grammar Card

English Step-by-Step Workbook

English Step-by-Step

Barron's Educational Series (BES): Reading
Comprehension & Vocabulary Workbook

BES: Most Commonly Used English Verbs

BES: Structure Practice in Context

BES: Graded Exercises in English

A Power of Ten

Probability Lab

Sunshine Level 1 Read - Together (6 each of
16 titles)

Sloppy Tiger - 6 pack

The Big Family - 6 pack

Rhymes to Read - I Dream - 6 pack

Rhymes fo Read — Now I Am - 6 pack

Sunshine Level 1 Fact & Fantasy Pupil Books -
24 titles

Now I Am Six - 6 pack

Changing Days -~ 6 pack

A Different World - 6 pack

You Are Special - 6 pack

Story Writing Cards K-4 CPC 60

Word Opposites FS-8523

Read & Write Long Vowels FS-8443

Comprehensive Skills IF 0515 Level 3 -

Comprehensive Skills IF 0516 Level 4 -

Comprehensive Skills IF 0517 lLevel 5 -

Language Skills IF 0522 level 4 -

Language Skills IF 0523 Level 5 -

Fractions, Geometry & Measurement FS-1712 -

Using Context Clues FS 8538 -

Grammar IFS 8729 (1-2) -

Grammar IFS 8730 (3-4) -

Gravmar IFS 8731 (5-6) -
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APPENDIX C

Continued

Materials/Supplies

Anodized Aluminum Frame & Blackboard J4-2423

Camprehensive Middle Grades Program IP #259.4

Level I Program IP #259.1

Level II Program IP #259.2

Level III Program IP #259.3

Middle Grade Advisory Education With a
Heart JP #259.5

Operation Orientation IP #250.5

School Spirit & Self-Esteem Bulletin Boards
IP #112.4

Science Yellow Pages for Students and
Teachers IP #89.2w

Math Yellow Pages for Students and Teachers
IP $#89.0W

U.S. Social Studies Yellow Pages for Students
and Teachers IP #267.7

World Yellow Pages for Students and Teachers
IP #268.5

Daily Journal Writing Exploros 190.4W

Writing Yellow Pages for Students and Teachers
IP #89.3W

Writing Survival Skills IP #192.1W

Think Book IP #190.1W

American Streamline Departure

Crossroads 1,2,3,4

Toefl Reading Comprehension & Vocabulary

English Picture Dictionary

Essentials of English

Lado English Series I

Lado English Series 2

Dixon Grade Exercise in English

Photo Dictionary

Building Bridge

Structure Practice in Context
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APPENDIX C
Future Program Improvement Ideas

15. As program resources shrink; hard decisions have to be made relative to
which grade levels we need to concentrate our instructional resources to
get the greatest educational impact for our students. Given your present
experiences so far this school year, what grade level(s) would concen-—
trate the State Bilingual/Migrant program efforts? [Please circle the
grade level(s) you would choose. Also please indicate with a circle the
subject area(s) to be served; R=reading, L=language, M=mathematics,
C=culture, and O=other (please specify).]

TEACHERS
Grade Levels Service Areas
Reading Li teracy
R L M C Recovery Group

PX 1 11 3

K 5 4 4 3

1 5 4 4 3 1

2 5 4 4 3 1

3 3 31 3

4 2 2 - 2

5 2 2 - 2

6 3 3 2 2

7 3 3 2 2

8 2 211

9 - - - .

10 - - - -

11 - - - -

12 - - - -

ADVISOR/AIDES
Grade levels Service Areas
Self- Self- Self-
R L M C Counseling Confidence Respect Esteem
PK -1 - -
* K -1 - -

1 11 -1

2 1 1 -1

3 1 1 11

4 1 1 11

5 1 1 1 1

6 31 1 2 1 1 1 1
7 311 2 1 1 1 1
8 31 1 2 1 1 1 1
9 1 - 11 1 1 1
10 1 - 11 1 1 1
11 -1 1 =

12 -~ - - =
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APPENDIX C

16. Center based programs such as adult basic education have been effective
in meeting adult participants' needs. Do you think the State Bilingual/
Migrant education program should use the services of this program in
meeting needs of secondary State Bilingual/Migrant students? (Please
circle one response below.)

Response Teachers  Advisor/Aides
’ Yes 4 2

Undecided - -

No 1 2

17. In your opinion, what are the primary barriers to providing a better ed-
ucation to language minority/migrant students?

Response Teachers Advisor/Aides

Lack of staff
Not enough instructional time
Lack of up-to-date teaching materials
Need for bilingual counselors in
elementary schools
Too much politics for a limited English - 1
proficient student who enters in middle
or high school years to get a good
education
Lack of sensitive personnel -
Lack of funds -
Lack of programs ~

1
2
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