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May 1993

The Honorable Ann W. Richards, Governor of Texas

The Honorable Bob Bullock, Lieutenant Governor of Texas
The Honorable Pete Laney, Speaker of the House

Members of the 73rd Legislature:

Texas Education Code Section 11.204 requires the Texas Education
Agency to submit to the legislature each odd-numbered year a report
summarizing data collected relating to grade level retention of
students. This document is the first such report.

Included in this report are summaries of the data regarding grade
level retention of students reported by grade, ethnicity, and
gender. The reported total number of students who repeated a grade
in 1992-93 was 118,888. An additional 3,243 students, or 1.25
percent of the first grade, were placed in transitional programs
instead of regular first grade. Hispanic and African American
students were retained two to three times more often than white
students. Males constituted 63 percent of retained students. Most
retentions occurred at the ninth grade, with 12.5 percent or 32,785
students repeating the year. It appears that the reported numbers
may underrepresent the extent of retentions, and the rate may be as
high as 5 percent of all students.

This report offers much needed infermation about grade level
retention; however, the results should be interpreted with some
caution. Data collection procedures are being revised so that more
valid information will be available and further analysis will be
provided in forthcoming studies. Grade level retentions have
policy implications, among them the monetary cost and human cost of
school failure. To address some of these issues, the State Board
of Education has appointed a Task Force on Early Childhood and
Elementary Education which will issue a report in the fall of 1993.
A major recommendation of the State Board of Education to the
legislature was the provision of extended year «classes for
elementary students who would otherwise be retained. A fuller
array of policy recommendations should be forthcoming.

On behalf of the State Board of Education, I submit to you the
first State Report on Grade Level Retention of Students.

Respectfully submitted,

Carolyn #ionea Crawfm

State Board of Education
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The State Report on Grade Level Retention of Students
as of October 1992

Executive Summary

A mandate from the 72nd Texas Legislature in 1991 required the Texas Education Agency to prepare
biennial reports on the number of students retained in grade level in the public school system. These
reports are o be submitted during each regular session of the legislature. This document is the first
report and discusses the number of students rerained, their grade level, age, sex, ethnic origin, and the
reasons for retention.

Background Information

The legislature enacted Texas Education Code Section 11.204, n ntion Information, in
response to concerns about grade retention. In their deliberations, the members stated that retention
rarely improves the academic performance of students but rather undermines their

self-esteem and increases the probability of dropping out by up to 90 percent. Members realized that
retention has a disproportionate impact on low-income and ethnic minority students, and they felt the
money used for retention could be put into funding innovative remedial programs that help students
academically (House Research Organization bill analysis. 5/91).

In response to the statuie. the Texas Education Agency collected information about the year-end status
of all stuclents enrolled in the 1992-93 school year. The data were collected in October 1992,

Districts reported how students were coded (i.¢., retained or promoted) at the end of the school year
1991-92 and indicated the actual placement of students in October 1992, In future years the data will
be collected in June of each year. The figures presented in this report are the numbers of students who
actually repeated the school year 1992-93.

Limitations of the Data

Several limitations to the data must be considered. First. this was the first time retention data have
been collected, and, as is true of most first-time collections. districts may have had difficulty in the
application of the data standards. The validity of a first collection is difficul to determine until there
is a subsequent collection and additional data to which to refer. but alternative analyses indicate the
number of retentions may have been underreported. Limitations also include the number of students
who were not included in this study because their end-of-yeur status could not be determined, usually
because they moved into the district from another district. These students are coded 20 and are not
included in these figures. "‘Code 20™ was assigned to 291,363 students, 8.5 percent of the population.
However, next year, since the data will be collected at the end of the school year when the students
are still on campus and their status is known to the district. there will be no Code 20's. Other
limitations to the data include a possible lack of consistency in the definition of terms, such as
“placed” and “promoted.” which are determined locally. Also, from these data the number of
previous retentions a student has experienced cannot be determined. nor is it possible to discern the
type of programs the student may have received while retained. The reasons for retention are broad
and, to be of most help to policymakers and educators, must be more specific. More information is
needed about the transiticn programs to determine their effectiveness with diverse populations.
Finally, more research is needed to gain an accurate determination of the fiscal implications of
retention.
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State Totals of Grade Level Retention of Students

Analysis of the data indicates a total of 118,888 students repeated a grade during the 1992-93 school
year, although alternative analyses indicate this figure underrepresents the extent of grade retention.
The following chart illustrates the event retention rate for each grade as reported. In first grade 19,589
students repeated the grade, which constituted 7.55 percent of first grade students. Another 1.25
percent, 3,243 students, were placed in a transitional first grade program instead of being promoted 10
aregular first grade. Transitional programs are classes into which children are placed who are
presumed not ready for the next regular grade. Such placements occur most often between
kindergarten and first grade and are often called “pre-first” or “developmental” first grade. For the
pu poses of this report, students placed in transitional programs are counted as retentions when they
2;e moved from the transitional program to the regular class at the same grade level (i.e. from “pre-
first” {o “‘regular” first grade).

Grade 9 had the most retenticns; 12.46 percent of the students, 32,785, repeated ninth grade; 6.62
percent, 14,294, repeated Grade 10. Of students overage for grade, almost 30 percent were retained.

Grade Level Retention of Students by Grade
as of October 1992*
Total
Student Number Percent
Grade Population Retained Retained
K 250,360 3345 1.34
1 259,394 19,589 7.55
2 263,091 6,557 249
3 258,026 3,593 1.39
4 259,325 3,049 1.18
5 258,525 23560 110
6 257,929 5,846 2.27
7 254 877 8,025 3.15
8 238.606 2402 220
K-8 Grade Total 2,300,133 58,322 2.54
9 Grade Total 263,117 32,785 12.46
10 215,999 14,294 6.62
11 185,962 8,217 442
12 170,882 5,270 308
10-12 Grade Total 572,843 27,781 4.85
*Excluding Code 20

Retention of Ethnic Minority Students

In Grades 1-12, ethnic minority students were retained in disproportionate numbers. Retention rates
for Hispanic and African American students were two to three times that of white students.

) =t
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Retention by Gender

Maies constituted 63 percent of retained students and were retained more often than females at each
qrade level.

Reasons for Retentions

Of the reasons given for retaining a student in Grades K-8, “grade average less than 70" constituted
half of the responses. “Agreement between parents and teachers” was cited in 63 percent of the
responses as the reason for placement in a transition program.

Overage Students

A direct consequence of retention is students who become overage for their grade as a result of the
retention. Being overage is a prime predictor of students who will drop out of school (Shepard and
Smith, 1989). Student data collected through the Public Education Information Management System
has been analyzed for the condition of being overage for grade. Because close to half of all students
in special education are overage for grade, they are excluded from the following discussion. In 1992-
93, the statewide percentage of students who were overage for grade one or more years was 21.4
percent. The grades that had the highest percent of overage students were Grade 9 with 38.3 percent,
and Grade 10 with 32.3 percent. In Grade 1, 11.2 percent of the students were overage for grade.

Retention by District Type

Major urban districts had the highest event retention rates. Generally, the districts in the lower deciles
of wealth had higher retention rates, except some of the wealthier districts had higher rates in Grades
K-1. The highest retention rates were found in those districts with the lowest percentage of students
passing the Texas Assessment of Academic Skills.

Alternative Estimates of Grade Level Retentions

Aiternative assessments of grade level retentions were made through analysis of the studer”
enrollment data for the 1991-92 and 1992-93 school years. It was determined that reported retentions
likely underrepresent the extent of grade retention by over 44,(XX) students.

Long-Term Effects of Retention

In addition to creating overage students, research concludes that retention may contribute to serious
emotional and psychclogical distress which further places students at risk of school failure. The
practice of retention, based on the belief that students need one more year to “catch up” or develop,
does just the opposite for most students (Center for Evaluation Development Research, 1992). Most
students who are retained do not catch up with their peers but fall further behind and become potential
dropouts. Research also concludes that students in transition classes, including the pre-first programs,
demonstrate no greater achievement than their peers who were not retained. Parents and teachers who
want to give young children the *gift of time” may contribute unwittingly to their children’s
underachievement and lower self-concepts (George, 1991).

Summary

During the 1992-93 school year, 118,888 Texas students were reported as retained, while alternative
estimates indicate that almost 163,000 students may have been retained. However, it appears that
retention in grade does not help most students. Retention is an expensive and ineffective attempt to
solve the challenge presented by students who require altemative instructional strategies and support
systems in order to be successful in school.

[T
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Introduction

In a climate charged with the urgency to restructure schools and change current practice in order to
better meets the needs of a rapidly changing student population, educators are looking for alternative
ways to support students in at-risk situations. Retention in grade is such a situation. Research has
demonstrated that, even if a student was not at risk before, retention will place him or her in an at-risk
situation, most likely leading to continued school failure.

Grade retention is “the practice of requiring a child to repeat a particular grade or requiring a child of
appropriate chronological age to delay entry to kindergarten or first grade” (Rafoth, Dawson and
Carey, 1988). Retention came into practice when schools were first organized into discrete grade
levels. Most thought retention would encourage students to master certain academic tasks; few felt
that it would actually discourage and hinder the academic success of low-achieving students.

Nationally, 2-8 percent of public school students in Grades K-12 are retained each year
(Massachusetts Department of Education, 1990). Recently concerns have been expressed in Texas
about the practice of retertion, but the necessary information to ascertain the extent of the problem did
not exist. Therefore, the legislature enacted Texas Education Code Section 11.204, Student Retention
Information, in response to concems about grade retention. In their deliberations, the members stated
that retention rarely improves the academic performance of students but instead undermines their self-
esteem and increases the probability of dropping out by up to 90 percent. Members realized that
retention has a disproportionate impact on low-income and ethnic minority students, and they felt the
money used for retention could be put into funding innovative remedial programs that help students
academically (House Research Organization bill analysis, 5/91).

The mandate from the 72nd Texas Legislature required the Texas Education Agency to prepare
biennial reports on the number of students retained in grade level in the public school system. These
reports are to be submitted during each regular session of the legislature. This document is the first
report and discusses the number of students retained, their grade level, age, sex, ethnic origin, and the
reasons for retention.

The State Report on Grade Level Retention of Students presents data on retention statewide, by grade,
ethnicity, gender, and for overage students. The reasons for retention are cited. Current research is
summarized, and limitations to the study are discussed. Future data collections will address additional
concems, validate the data, and determine longitudinal trends.

Using the data from this report, the Agency will be able to identify the extent of grade leve! retentions
and formulate a plan to address the situation. Districts will be more aware of the extent of the practice
of retention and the effects on students so that programs and policies can be re-examined. This report
is intended to effect change in policy and practice and to encourage educators to develop programs
which would ensure success for all students. This effort must encompass an examination of the
curriculum, assessment, staff development, and grade pro.notion and retention policies of each
district.

ot
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Research Summary

For over 70 years researchers have studied the effects of grade level retention on students, and
remarkably, over 100 studies and six major literature reviews have reached the same conclusion:
grade level retention of students does not help them academically or personally. Indeed, on the
average, retained children are worse off than their promoted counterparts on both personal adjustment
and academic outcomes (Shepard and Smith, 1989). Other research has ascertained that retention
dramatically increases the likelihood of dropping out, rather than performing as an effective
intervention to retain students in school. In a study in Chicago, longitudinal data about retained
students demonstrated that being overage was more of a predictor of dropping out than was
underachievement. Similar studies in Califomia and Texas consistently indicated that repeating a
grade does not improve opportunities for academic achievement. One study in Texas concluded that,
of black males who were overage one year, their chances of dropping out were increased by 27
percent. White females overage one year, even those in a high socioeconomic status, demonstrated a
21 percent greater tendency to drop out than did their same-age peers (Shepard and Smith, 1989).

Similar results were found in studies of retention in kindergarten or placement in transitional first
grade classes. For students in at-risk situations, the extra year in the early grades resuited in only a
one month gain in reading achievement and a loss in mathematics. Most parents noticed negative
changes in their child’s attitude toward school (CEDR, 1992). In one study students ranked grade
retention as the third most feared life experience, behind blindness and the death of a parent
(Cardenas, 1990). Therefore, while desiring to give young children the *‘gift of time,” parents and
educators may be promoting underachievement and negative attitudes of the students toward school
and themselves. In arecent study of over 24,000 students, the National Educational Longitudinal
Study of 1988 (National Center for Education Statistics, NELS: 88) concluded, “those retained in the
early grades spent more time in remedial classes; had lower grades; had lower achievement scores in
reading, math, and science; felt less control over their lives; and had lower self-concepts then did the
matched group of non-retainees” (George, 1991).

Retention can be considered a form of ability grouping in which lower achieving students are held
back and placed with younger students thought to be closer to their achievement level. However,
research is clear that ability grouping impedes the academic progress of lower achieving students

(Shepard and Smith, 1988).

Even if underachieving students are retained, the teacher of a typical classroom must still instruct
students with a wide range of shilities. Effective teachers know that there is no such thing as a
homogeneous classroom; indeed, each individual has a wide range of differing abilities. Some
students are excellent in mathematics while barely able to read; others excel in reading while for them
mathematics is an enigma. Differences between grade levels are small in comparison to the
differences within grade levels. Research reveals that these differences grow as students age until, for
example, the typical sixth grade class contains approximately an eight-year range in achievement in
reading and mathematics (CEDR, 1992).

Certainly educators who recommend retention for students feel that option is the best for that
particular student. However, rarely do those same educators have the opportunity to observe the
long-term consequences of their reccommendation. Indeed, long-term effects have been found to be
more negative than short-term effects. The achievement gaps between retained students and their
promoted peers only increase over time, not decrease (Massachusetts Board of Education, 1990).
The retained students rarely ever catch up to their age cohorts but rather remain behind for the rest of
their school careers.
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Emotionally the long-term effects of retention are sericus. Low-achieving students who are retained
may do less well than low-achieving students who are promoted because of losses in self-esteem due
to the retention. As the retained students internalize their failure, low achievement becomes a self-
fulfilling prophecy (Rafoth, Dawson and Carey, 1988).

With the current national and state emphasis on inclusion of all students in the least restrictive
environment (i.e., the regular classroom as much as possible), the range of abilities and achievement
levels in the classroom will increase. Just as individual education plans, supported by specialized
materials and teaching techniques, address the needs of students in special education, such an
approach could be implemented to address the needs of students who are not meeting minimum
competencies. Certainly it is clear that retaining students does more harm than good and alternatives
must be implemented.

A caveat is appropriate at this point. The research discussed refers to trends; it cannot dictate what is
best for an individual student. Research illustrates the long-term picture of the effects of retention,
considering thousands of students. Parents and educators must consider the unique needs of each
child before making a decision about retention. However, the research is very clear that, in most
cases, retention does more harm than good.




Methodology and Definitions

Data Collection

The Public Education Information Management System (PEIMS) was used to collect data on grade
level retention of students in Texas. Data for 1991-92 were collected in October 1992 in order to
prepare this legislative report.  Districts reported a code to indicate the 1991-92 end-of-year grade
status of their 1992-93 students; i.e., whether they were promoted, advanced, or retained at the end of
1991-92. Examples of the codes include, for grades K-8: “‘promoted to next grade” (Code 01);
“retained in the same grade” (Code 02); and “‘placed in a transitional program” (Code 04). For grades
9-12 the codes included “not advanced to the rext grade” (Code 10); and “advanced to the next
grade” (Code 11). Refer to Appendix 3 for a complete discussion of the codes used.

The numbers used in this report indicate the actual number of students who repeated a grade during
the 1992-93 school year, including those in special education. However, the data do not include those
students who were new to the districts in October 1992 and for whom end-of-year codes were
unknown. These students were assigned a “Code 20.”

Code 20

Code 20 is defined as “year-end status was decided by previous district,” and districts assigned this
code to students who were not in the district at the end of 1991-92. Approximately 291,363 students,
or 8.5 percent of the total school populztion, were coded **20” and, therefore, not included in this
study. The largest numbers were reported in Grades 1 and 9, common entry points from private
schools. Please refer to Appendix 4 for a detailed explanation of Code 20

Beginning in 1993, year-end status will be collected at the end-of-year PEIMS submission. *‘Code
20" will no longer be a valid response.

Event Retention Rate

The term used most often in this report is “event retention rate.”” This rate measures the proportion of
individuals who have been identified as having been retained over a specific ime interval (one school
year). This is the rate used for the report on grade level retention of students. For the purposes of this
report (for this year only), the word “repeater” can be used to describe those students currently
repeating a grade. This is so beceuse the data being discussed. collected in October, refer to the
students currently repeating a grade. In future reports the data will be collected in June and will
reflect the status of students at th2 end of the school year just completed.

Formulas for Determining Re:ention

The formulas for determining the event retention rate are explained in Appendix 3. Separate formulas
were established for Grades K- 3,9, and 10-12 because the criteria and definitions for retention differ
at those grade levels. The same formulas and definitions will e used within other reports by the
Texas Education Agency, including the Academic Excellence Indicator System per ,rmance report,
Snapshot, and results-based monitoring reports.

[y
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Limitations of the Data

There are several limitations to the interpretation of these data. Some of the I'mitations will be
addressed within the coming data collection year; others will require more time. The limitations
include:

1. Number of Previous Retentions: From this data, it is not possible to determine the number of times
a student has been retained. It can be assumed that most overage students have been retained;
however, such is not always the case. As the data are collected over upcoming years, longitudinal
analysis, including the number of previous retentions, will be possible.

2. Placement of Students: These data do not indicate the programs into which retained students are
placed. For example, the data do not indicate whether certain students are in remedial programs or are
receiving any specialized instruction. Students in special education are included in the total numbers,
although they tend to have a much higher rate of retention. Students in special education have
Individual Education Plans which may provide for slower passage through a sequence of courses or
grades, yet it is required that a grade level be reported.

3. Reasons for Retention: The indicator codes describing reasons for student retention do not
adequately cover all situations. For example, “agreement between parents and teachers”” does not
indicate a specific reason for retaining a student. The reasons for retaining students are interpreted by
each school district, so they arc not standardized. In addition, there is no code to identify students
who may be retained because of the attendance rule as per Texas Education Code Section 21.041,
Absences. Itis not indicated if failure 10 pass the Texas Assessment of #.cademic Skills test was the
reason a student was retained. “Poor Performance in Assessment” needs to be further defined.
Determining the specific reasons that students are retained would facilitate planning programs to meet
their needs.

4. Promotion versus Placement: Each district determines the criteria for promotion and placement
for Grades K-8. Generally, it can be assumed that promotion is reserved for students who have
completed their coursework with satisfactory grades, i.e., 70 and aboye. Placement usually refers to
students who may not have received passing grades but are placed in the next grade because of other
factors, including compliance with the board rule limiting retentions.

5. Code 20: For this data collection a “Code 20" was established to be used when districts could not
determine the end-of-year status for a student. In future studies the data will be collected at the end of
the school year, so a Code 20 will not be necessary. However, for this report approximately 291,363
students, or 8.6 percent of the total population, received a Code 20 and were not included in the
analysis. Refer to Appendix 4 for a detailed explanation of code 20.

6. Fumire Use of Data: These data cannot be compared with future data collections. In order to fulfill
the statute, data for this report were collected in the fall of 1992, asking districts to report the end-of-
year status codes for the students as of the end of the 1991-92 school year. However, if the status of
the students changed over the summer, i.e., if they went to summer school and were then promoted
instead of retained or if they dropped out of school, the codes were to reflect the new status as of
October 1992. Also, as discussed previously, a “Code 20" was established only for this data
collection. Thus, this report is unlike any future reports as it reflects the actual number of students
who repeated a grade during the 1992-93 school year for whom the end-of-year status for the prior
year was known. Future reports will reflect only the recommended status codes as of the end of the
school year. Therefore, it is recommended that these data not be used in any longitudinal analysis.
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7. Examination of Grade Level Patterns: The data offer some information about patterns of retention
at each grade level, but more in-depth analysis is needed. For example, reasons why students are
retained in the primary grades and what is being done to support them should be carefuily examined.
Possible systems to support these students in the early years should be explored, as such programs
could reduce retentions in later grades. In addition, the large percentage of students retained in the
ninth grade deserves further analysis.

8. Fiscal Implications: 1tis not known whether students retained are placed in special programs or
receive additional support services. Therefore, from these data, it is not possible to determine accurate
and specific fiscal implications of retaining students.

9. Retained Students Who Are Overage for Grade: These data indicate the percentage of overage
students who are repeating a grade but do not provide information regarding why the student is
overage. For most students, being retained will result in an overage condition. However, it is not
known if the overage student has repeated a grade or grades previously, has moved from another
country and entered school overage for grade, has a high degree of mobility, started school late, etc.
Knowing this information would enable educators to more adequately support these students.

10. Transition Programs: More research is needed on transition programs. Specifically, research is
needed on the types of programs offered, whether or not these programs have a positive effect on the
achievement of the students, and if there are differential effects according to the background of the
student; i.e., students from high socioeconomic status families versus students from low
socioeconomic status families.

11. First-Year Collection: The first year data are collected usually manifests Guestions about validity.
Since the districts reported information about retention for the first time this year, relying on end-of-
year status codes from the prior year, it is likely that there was some confusion and a degree of
inaccuracy. Validity of a first collection is difficult to determine until there are subsequent collections
and additional data to which to refer.

12. Alternative Estimates of Grade Retentions: In this case it was possible to determine some
assessment of accuracy of the data. Through analysis of the student level enrollment data reporied for
the 1991-92 and 1992-93 school years, it was determined that the reported retentions likely
underrepresent the extent of grade retention. Through this diternative analysis, discussed in detail
later in this report, the number of retentions total almost 163,000 students, or about 5 percent of all
students enrolled in grades kindergarten through twelve. Therefore, according to this alternative
analysis, almost 44,000 more students were retained in grade than were reported.




Grade Level Retentions: State Totals

School districts reported the number of students repeating a grade during the 1992-93 school year as
118,888. The annual event retention rate for Grades K-8 was 2.54 percent; for Grade 9, 12.46
percent; and for Grades 10-12, 4.85 percent. Table 1 summarizes these data.

Table 1
State Totais of Grade Level Retention of Students
Based on End-of-Year Status Codes*
as of October 1992

Grades K-8 Event Retention Rate - 2.54%

Retained in the same grade (repealers) 55917
Moved from a transition pregram

10 a regular class, same grade 2,405
Total coded as retentions 58322

Grade 9 Evert Retention Rate - 12.5%

Not advanced 1o the next grade 32785

Grades 10-12 Event Retention Rate - 4.85%

Not advanced to the next grade 21,781
Total Number of Retained Students 118.888
* Excludes Code 20
o
<l
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Grade Level Retention of Students by Grade
As of October 1992

Table 2 displays grade level retention of students by grade. The total number of students in each
grade is included, using the formula adopted by t ~ Texas Education Agency (including students in
special education and excluding Code 20 students for whom an end-of-year status was unknown).
The table illustrates the total population for each grade, the number of students retained and the
percent retained in each grade. Figure 1, on the following page, displays the same data graphically.

The data clearly indicate that the percent of students retained varied by grade. The highest percentage
of students, almost 12.5 percent, was retained in the ninth grade. A total of 32,785 students repeated
Grade 9 during the 1992-93 school year,

The first grade also displayed a high rate of grade level retention of students (7.5 percent). First grade
ranked second in the percent of students who repeated a grade. Almost 20,000 students were retained
in the first grade. Some students repeated regular first grade and some completed a pre-first grade
program.

Grade 10, in which 6.6 percent of students repeated the grade, had the third highest rate. A total of
14,294 students repeated tenth grade.

Table 2
Grade Level Retention of Students by Grade
as of October 1592*
Total
Student Number Percent
Grade Population Retained Retained
K 250,360 3,345 1.34
1 259,394 19,589 7.55
2 263,091 6,557 2.4y
3 258,026 3,593 1.39
4 256,325 3,049 1.18
S 258,525 2,856 1.10
6 257,929 5,846 227
7 254,877 8,025 3.15
8 238,606 5462 220
K-8 Grade Total 2,300,133 58,322 2.54
9 Grade Total 263,117 32,785 12.46
10 215999 14,294 6.62
11 185,962 8,217 4.42
12 : 170,582 5270 .08
10-12 Grade Total 572,843 7,781 4.85
) * Excludes Code 20
11
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Figure i
(srade Level Retention of Students by Grade
as of October 1992
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Grade Level Reiention by Gender

Table 3 illustrates the percent of students retained by grade and gender. Males were retained more
than one-third as often as females; statewide, 63 percent of students who repeated a grade were males.
Figure 2 illustrates the number of each gender retained by grade.

Table 3
Grade Level Retention by Gender*

Grade Gender Percent Retained
K-8 Male 3.1
Female 2.0
9 Male 14.2
Female 10.5
10-12 Male 5.8
Female 39

*Excludes Code 20

Figure2
Students Retained in Grade by Grade and Gender**
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Students Retained in Grade 9

Table 4 illustrates the characteristics of ninth grade students who repeated the year, Over 12 percent
of students in Grade 9 (32,785) repeated the ninth grade and had end-of-year status indicator codes
identifying them as being retained. Approximately 19 percent of African American and 17 percent of
Hispanic students in Grade 9 repeated the grade. Of all students who were overage in Grade 9, over
30 percent repeated the grade while less than one percent of regular age students were repeaters,

Tabie 4
Characteristics of Students Retained in Grade 9
as of October 1992
Event

Total Number Retention
Grouping Population * Retained Rate**
Overage in 92-93 106,232 31,628 29.8
On Grade Level 156,885 1,157 7
Female - 125,788 13,247 10.8
Male 137,329 19,538 14.2
Native Amernician 514 R 15.8
Astan/Pacilic Islander 5,299 416 7.9
African American 39,228 7.325 18.7
Hispanic 95,612 16,553 17.3
White 122,464 8410 6.9
Towl Grade 9 26317 32785 12.5
*Excludes Code 20
** Rounded 1o the nearest tenth




Transitional Programs

Table 5 illustrates the total number of students, the number of students in a transition class, and the
percent of students of each grade in a transition class. During the 1992-93 school year 3,882 students
were in transition programs. Of this number, 3,243 were placed in first grade transition classes,
comprising 1.25 percent of the first grade class. Students placed in transitional programs, usuaily at
the elementary level between kindergarten and first grade, were considered retentions. For the
purposes of this report, they were coded as retentions after having completed the transitional program
and when they were recommended to be moved to a regular class at the same grade level.

Table §
Students in Transition Programs as of October 1992

Total Number in Percent in
Grade Population* Transition Class Transition Class
K 250,360 142 006
1 259,391 3,243 1.25
2 263,01 153 06
3 298 (XA kX 06
4 259,325 17 01
5 258,525 27 .01
6 257929 45 02
7 254,877 103 M
8 238,606 119 M
K-8 Total 2,300,133 1882 16
* Excludes Code 20

First Grade Retentions

When students who were moved from a transitional program to a regular first grade (2,299) are
combined with students retained in the first grade (17,290), a wotal of 19.589 students, or 7.55 percent,
were retained in first grade. Table 6 illustrates the event retention rate for students retained in first
grade or moved from a transitional program to a regular first grade, by ethnicity and gender.

Table 6
Students Retained in First Grade
(Retained in First Grade or Moved From a Transitional Program to First Grade)
By Ethnicity and Gender as of October 1992

Total Total Retention
Ethnicity Population* Retained Female Male Rate
African Amcrican 35819 3,756 1,490 2,266 10.5%
Hispanic 95,769 9,252 3,770 5,482 9.7%
Whitc 122,577 6,346 2,396 3.950 S1%
AsiaryPacific Islander 4,693 196 78 I8 42%
Native American 341 39 15 24 1.2%
* Excludes Code 20
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Grade Level Retention and Ethnicity

Retention in the Primary and Middie Grades

Table 7 illustrates retention in Grades K-12 by grade level and cthnicity. In Grades K-8, the largest
number of students retained were Hispanic except for kindergarten, in which a larger number of white
students were retained. Figure 3 illustrates the number of students retained by ethnicity, Grades K-12.
Hispanic students in grades K-8 were twice as likely to be retained as white students, and African
American students were more than twice as likely (2.26) to be retained as white students after
adjusting for population sizes. Because of the very small number of students who were coded Native
American or Asian/Pacific Islander, the data were inconclusive and could not be generalized.

The event retention rate trends for grades K-8 indicate a slightly higher percentage of African
American students repeated all grades except for eighth grade, where the percent of Hispanic
repcaters was slightly higher. and in kindergarten, in which white students were retained more often.

The higher retention of white students in Kindergarten may be the result of middle class parents
concerned about the increased demands of elementary school who believe that if their children were
older they could better meet the demands. There is also speculation that, in some communitics, being
a year older improves student opportunities to participate in special programs such as those for the
gifted and talented program or certain athletic teams. More research is needed in this area to
determine why students are being retained in kindergarten and first grade and if this practice is
beneficial to students. To date, research indicates retention in the primary grades is a
counterproductive strategy.

Retention in Secondary Grades

Figure 4 illustrates the number of students retained by ethnicity in Grades 9-12. In Grades 9-12, a
larger number of Hispanic students were retained.

The event retention rate, as displayed in Table 7, indicates that in Grades 9-11, a higher percentage of
African American students were retained; in grade 12 a slightly higher percentage of Hispanic
students were retained. However, there is little difference between the retention rates of these two
groups.

In Grades 9-12 Hispanic students were two and one-half times as likely as white students to be
retained, and African American students were almost three times (2.7) as likely to be retained as white
students.




Table 7

Retention in Grade by Grade and Ethnicity, Grades K-12, 1992

Total Number Number Retention

Grade Ethnicity of Students* Retained Rate
K Asian/Pacific Islander 4,740 27 .78
African Amcrican 34 404 338 98

Hispanic 91,652 868 95

Native American 619 14 226

White 118,945 2,085 1.76

1 Asian/Pacific Islander 4,693 78 4.18
African Amcrican 35814 3,756 10.49

Hispanic 95,769 9,252 9.66

Native Amcrican 541 39 7.21

Whitc 122,577 6,346 5.18

2 Asian/Pacific Islander 4,974 27 1.33
African American 36,533 1,362 3.73

Hispanic 93204 3412 3.66

Native American 522 12 2.30

Whilc 127,858 1,705 1.33

3 Asian/Pacific Islander 5135 38 74
African Amcrican 36,108 826 2.29

Hispanic 90,650 1,808 1.99

Native American 497 4 80

Whitc 125,636 917 73

4 Asian/Pacific Istander 5,180 31 60
African Amncrican 36,239 671 1.85

Hispanic 90,808 999 1.70

Native Amcrican 280 3 .60

Whiltc 126,598 802 63

5 Asian/Pacific Islander 5,349 28 .52
African American 36,262 611 1.68

Hispanic 9,866 1,338 1.49

Native Amcrican 484 10 2.07

Whitc 126,564 869 .69

6 Asian/Pacific Islander 5,136 28 .55
African American 36,844 1,353 3.67

Hispanic 89,246 2,773 n

Native Anicrican 485 10 2.06

White 126,218 1,682 1.33
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Table 7, continued
Retention in Grade by Grade and Ethnicity, Grades K-12, 1992

Total Number Numbcer Retention

Grade Ethnicily of Students Retained Rate
7 Asian/Pacific Islander 5,195 31 60
African American 37813 1933 5.20

Hispanic 87,123 3824 4.39

Native Amcrican 487 16 329

White 124,889 2221 1.78

8 Asian/Pacific [slander 2441 33 66
African American 34,390 1,071 111

Hispanic 80,313 2,748 342

Native Amernican 457 13 2.84

White 118,448 1,596 1.35

9 Asian/Pacific Islander 5,299 416 785
African American 39228 7,325 1867

Hispanic 95,612 16,553 17.31

Native American 514 81 15.76

While 122,464 8410 6.87

10 Asian/Pacific Islander 5232 221 4.22
African American 28,838 3,078 10.67

Hispanic 71,349 6,746 945

Native American 431 43 998

While 110,149 4,206 3.82

11 Asian/Pacific Islander 5.196 188 362
African American 24,256 1,846 761

Hispanic 57,547 3.376 587

Native American 366 14 383

While 98,597 2,793 2.83

12 Asian/Pacific Islander 4,742 125 264
African American 21,653 943 436

Hispanic 50,572 2,385 472

Native American 358 12 3.35

While 93,557 1,805 1.93

*Excludes Code 20
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Figure 3
Number of Students Retained by Ethnicity

Grades K-8
as of OQctober 1992
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Number of Students Retained by Ethnicity
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Summary of Grade Level Retention and Ethnicity

Although ethnic minority students comprise approximately 50 percent of the student population
included in this study, 71 percent of the students repeating a grade are ethnic minorities. Table 8
displays these data. The reasons for the disproportionate numbers and ways to meet the needs of
these Students so that they are successful in school should be priorities in future planning and
implementation of state and local programs.

Table 8
Percent of Minority Students Retained in Grade
as of October 1992
Percent Minority Percent Minority
Grade in Tot 1 Population Repeating a Grade
K-8 51% 69%
9 50% 75%
10-12 47% 7%
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Grade Level Retention and Overage Students

Table 9 presents information about overage retained students. Although grade retention usually
results in an overage condition, it does not necessarily do so. Of the reported retentions, 9.4 percent of
the retained students were not overage for grade in 1992-93,

In first grade, 56 percent of the overage students were retained in 1992-93; in ninth grade, 30 percent
of overage students were retained. These figures do not differentiate between those students who
were overage due to a previous retention or for other reasons. Other factors which can result in an
overage condition include starting school older than peers, moving from a different country or state
and being placed with younger students, or placement in a lower grade due to fragmented or
interrupted schooling associated with high mobility.

Grade by grade percentages of overage students reflect the cumulative effects of a variety of
educational decisions. Once retained and overage, a student will remain overage through his or her
academic career unless he or she is subsequently accelerated up to age-appropriate peers. The highest
percentages of overage students occurred in Grade 9; thereafter, overage dropouts reduced the
percentages in the higher grades. Being overage for grade has been identified in several studies as the
number one predictor of dropping out of school (Shepard and Smith, 1989; Schuyler, 1987; Jackson,
1975).

The percentage of non-special education students who were average for grade has been analyzed.
Special education students were excluded, since the education of these students is directed by
individual education plans, which may or may not follow a typical grade progression. In 1992-93, the
statewide percentage of students who were one year overage for grade was 17.4 percent. An
additional 4.0 percent were two or more years overage, bringing the total to 21.4 percent of all
kindergarten through Grade 12 students who were overage for grade. Overage students comprised
38.3 percent of ninth graders and 32.3 percent of tenth graders.

Table 9
Percent of Overage Students
Who Repeated a Grade
1992-93* as of October
Percent of Overage Students
Grade Retained in 1992-93**
KG 17
] 56
2 12
3 6
4 4
5 4
6 8
7 10
8 7
9 30
10 18
1 13
12 9
*Excludes Code 20 **Rounded to the nearest pereent
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Reasons Cited for Retaining Students in Grades K-8

Figure 5 illustrates the reasons students were retained in grade level. “Grade average less than 70”
was selected 48 percent of the time as the reason for retaining students in Grades K-8, while 37
percent of the responses indicated “poor performance in subject’ as the reason for retention.

Figure 5
Reason for Grade Level Retention of Students, K-8
as of October 1992

Grade average less than 70%

Poor performance in subjects

Agreement between parents and teachers
Other factors
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Reasons for Placing Students in a
Transitional Program

The reasons for placing students in a transitional program are indicated in Figure 6. The reason given
most often (63 percent) for placing a student in a transitional program in Grades K-8 was “agreement
between parents and teachers.” This was the reason given 73 percent of the time at the first grade
level. A%*>ugh there is no basis in statute or board rule for retentions based on developmental
factors, one can assume that many parents and teachers agree that some students are “not ready” for
first grade and may need the “gift of time.” The practice of retaining young children or placing them
in transitional programs needs to be examined, as research indicates that children in at-risk situations
placed in transitional classes do no better academically or socially than peers who were promoted
(George, 1991).

Figure 6
Reasons for Placing Students in a Transitional Program
Grades K-8*
as of October 1992
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Retention by District Type

Major urban districts had the highest event retention rates. Generally, the districts in the lower deciles
of wealth had higher retention rates, except some of the wealthier districts had higher rates in Grades
K-1. The highest retention rates were found in those districts with the lowest percentage of students

passing the Texas Assessment of Academic Skills. These data are presented in the Analyze Category
Descriptions in Appendix 6.

Alternative Estimaltes of Grade Retentions

Retentions reported through this collection totalled 118,888 for all grades. The accuracy of any first
year collection usually cannot be determined until there is a subsequent collection for comparison.
However, in this case some assessment of accuracy could be made through analysis of the student
level enrollment data reported for the 1991-92 and 1992-93 school years.

Student-level files were compared to identify students who were enrolled boih yeurs, who left after the
1991-92 school year, and who entered Texas public schools in 1992-93. For students enrolled in both
years, the number enrolled in the same grade was determined. In addition, students reported as
retentions through this collection. but who were not enrolled in the same grade. were identified and
counted. Alternative estimates of students being retained in 1992-93 were developed from these two
calculations. This information is presented in Table 10,

Table 10
Alternative Estimates of 1992-93 Total Students Retained in Grade

SAME GRADE PLUS

REPORTED SAME GRADE IN ‘92 AND '93 OTHER REPORTED RETENTIONS
Tolat Annual Studenis on Annuvat Othar Total
92 93 Enrolied Reporied Rotenlion  Longiudinal  Same Grade  Rolantion  Longiludinal Coded Potential”*  Retenton Longtudinal
Grade Students Relained Rate Retn Rate' Level Rate Reln Rate* Retentions Retentions Rate Retn Rae
K 262.322 3.345 134% | 34¢, 35603 4 36% 4 36% 1957 5.560 222% 2.22%
! 300.397 19.589 755% 8.79" 24.495 9 58% 13 52°% 2389 26.884 1028% 1227%
2 289.159 6557 249 106", 7.582 293%, 16 06% 1.497 9.079 3.44%  1529%
3 281.970 3,593 139% 12 30% 3.861 1 52% 17 33% 1123 4,984 193%  1692%
4 282,816 3.049 1 18%, 12930, 3355 131 18 42°% 1.036 4.392 169%  1833%
5 280.918 2.8%6 11C% 14 28% 3.304 1 29% 19 47% 890 4,194 162%  1965%
6 282.033 5.846 227% 16 23% 6.540 2 55%, 21 52% 1220 7.760 300%  2206%
? 279.886 8.025 315% 18 87% 8.323 328% 24 10°% 2.296 10,619 415%  2530%
8 260.997 5.462 229% 20 73% 5.215 219% 25 76% 2.324 7.538 3.15%  2765%
9 294.100 32.785 12 46% 30607, 5901 1238, 36 367 5.156 42137 1577 39 06%
10 233.784 14.294 662% 3520, 5607 735% 40 76% 4.168 19.775 908% 44 5%%
1" 159,195 8.217 442% 38 06°. 9.056 4 94% 43 69% 2972 12.028 6 43% 48.16%
12 180.079 5.270 308%% 33 97°, 5.041 301% 45 33% 2.681 2.722 450%  5043%
Tolal 3.427.456 119.888 379% 131.964 4 50% 3C.709 162.673 5.16%

Longitudinal rates are not adjusted lor students dropping out of school
Potential Retentions is the sum of same-grade students and other coded retentions
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This analysis indicates that the reported retentions likely underrepresent the extent of grade retention.
Students reported in the same grade both years reach almost 132,000. Potential retentions, the sum of
same-grade students and other reported retentions, total almost 163,000 students, or about S percent of

all students enrolled in grades kindergarten through twelve, and about 44,000 more students than
districts reported as retained.

Analysis of the same-grade students against the retention file also yielded interesting results. Only 67
percent of those students were reported as being retained. The remainder were reported as being
promoted, advanced, placed, first-time kindergarten students, or year-end status unknown (Code 20).
All of this information raises questions about the accuracy of the teported data.

For each estimate, a longitudinal retention rate is calculated. These rates are a crude estimation of the
cumulative effect of retention on the academic career of students as they do not reflect the effects of
dropping out. The longitudinal rates increase with every grade, whereas in truth, many of these
retained, and now overage, students leave school in the ninth grade or beyond. Their limitations
notwithstanding, the rates do ease comparisons between the various estimates presented. For total
students, rates at the end of the twelfth grade range from almost 40 percent to 50.5 percent. Figure 7
illustrates the longitudinal rates based on the three methodologies presented in Table 10.

Figure 7
1992-93 Longitudinal Retention Rates By GGrade: All Students

Longitudinal 1992-93 Longitudinal Retention Rates for Ali Students
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Separate analyses were conducted for all students, special education students, and non-special
education students. Table 11 presents an abbreviated picture of retention based on special education
status. Special education students are more likely than their non-special education classmates to be
retained, in part because agency data standards require that a grade be reported for all students. For
some students, a grade label is not an appropriate indicator of academic achievement and same-grade
status may or may not indicate academic distress. The longitudinal retention rates for non-special
education students range from 38.14 percent to 47.66 percent, but for special education students they
range from 56.33 percent to 72.62 percent.

Table 11
Alternative Estimates of 1992-93 Total Studenis Retained in Grade
Disaggregated by Special Education Status

SAME GRADE PLUS

REPORTED SAME GRAUE IN "92 and 93 OTHER REPORTED RETENTIONS
Tolat Annval Sludenis on Annual Othor Total Annual
Enrolled Reported  Reterton  Longtudinal Same Grade Rotantion Longituanal Coded Potential®® Relention Longdudinal
Students Retaingd Rate Retn Rate’ Leve! Rate Re'n Rate’ Ratentions  Ralantions Rate Retn Rats*

NON-SPECIAL EDUCATION STUDENTS
Towal 3,076,371 101,001 358% 38 14°% 109.028 4 16% 42 25% 26.426 135.454 4 B0% 47 66%

SPECIAL EDUCATION STUDENTS
Total 351,085 117.887 5 62°% 56 3% 22.936 723% 69 13% 4,283 27,219 B8.34% 72 62%

Longitudinal rates are not adjusted for students dropping out of school
Potential Retentions is the sum of same-grade students and other coded retentions
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Conclusions

The data indicate that a high percentage of students were retained in Texas during the 1992-93 school
year, particularly in Grades 1, 9 and 10, and in the large, urban districts. The fact that ethnic
minorities were two to three times as likely as whites to be retained must be addressed. Other areas of
concem include the number of students retained in the first grade and the large number of students
retained in the ninth grade, the year in which most students drop out of school.

Although the reported data seem suspect and the number of retentions appears to be underreported,
the alternative analysis yields trends similar to the reported data. From the alternative analysis, it can
be concluded that almost S percent of all students were retained in grade in 1992-93.

Retention of students seems to be a common practice in Texas, yet research results indicate that
retention of students does not increase achievement, Indeed, it may actually harm students
academically and socially. While retention in the early grades does not increase the achievement level
of most students, it usually results in students being overage for grade, a significant predictor of
dropping out of school. Retention in Grade 9 seems to encourage students to drop out of school rather
than to strive for greater achievement. Rather than using retention as a rernediation strategy, other
systems must be implemented to support all students so that they become successful, independent
leamners. The public schools must strive to meet the needs of all students effectively and
appropriately, and educators and parents must be made aware that grade level retention is not the
solution for poor academic performance.
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Appendices




Appendix 1

State Report on Grade Level Retention of Students
Chronology of Legislation

As aresult of House Bill 72, passed in 1984, several modifications were made to the Texas Education
Code (TEC) and the Texas Administrative Code (TAC) which affected the retention and promotion of
students. What follows is a chronological account of the major legislation and rules pertaining to the
retention and promotion of students.

1984
TEC Section 21.721, Grade Requirement for Advancemen: or Course Credit, stated that districts

may riot grant social promotions. Students may be promoted only on the basis of academic
achievement.

TAC Section 75.191, ing and R ing Requirements, and TAC Section 75.192, Promotion
and Course Credit outlined the grading procedures districts were to use and the guidelines for
promotion. It is important to note that the code explicitly states that campus assignment shall be at the
discretion of the district in the event the student neither passes nor fails all courses in the eighth grade.

TAC Section 75.193, Grade Level Advancement and Course Credit. stated that student academic

achievement shall be based on degree of mastery of the essential elements.

It also stated that students shall be promoted from one grade to the next only on the basis of academic
achievement. Districts were given guidelines, such as the rule that no student could repeat the same
grade more than once or more than two grades during the elementary years. Students could be
required to participate in tutorials or summer sessions. There were special provisions made for
students who were achieving at their maximum capability but still not reaching mastery; these
students could be promoted with certain provisions.

TEC Section 21.920, Extracurricular Activities, stated that districts were to limit participation in and
practice for extracurricular activities during the school day and week. Paragraph (b) stated that a
student may be suspended from any extracurricular activity sponsored or sianctioned by the school
district during the grade reporting period after a grade reporting period in which the student received a
grade lower than the equivalent of 70 on a scale of 1(X) in any academic class.

1986

TEC Section 21.557, Compensatory and Remedial Instruction, stated that districts were to use
student data on performance to design and implement appropriate compensatory or remedial
instruction.

TAC Section 75.195, Alternatives to Social Promotion, was amended to include the provisions
required by TEC Section 21.557.
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1988

TEC Section 21.557, n an ial Instruction, was amended to expand section (¢) to
include provisions for providing remedial support to any student at risk of dropping out of school. A
“student at risk of dropping out of school” was defined for students in Grades 7-12 and included
students who were not advanced from one grade level to the next for two or more school years.

1989

TEC Section 21.557, Compensatory and Remedial Instruction, was again expanded to define
students as at risk in Grade K-6 and to include those who reside in a residential placement facility.
The State Board of Education was instructed to adopt rules under which a school district may use
dropout recovery programs to provide altemative education programs for students at risk of dropping
out of school. The rules were to include provisions for students in these programs relating to grades
and course credit, modifications of instructional time requirements, and methods of evaluating
mastery.

TEC Section 21.721, Grade Requirement for Advancement or Course Credit, paragraph (b), was
amended to enable the school districts to make decisions regarding promotion based on multiple
criteria, such as a student grade average for the year, grades in each subject, performance on criterion-
referenced or norm-referenced assessments, extenuating circumstances, the opinion of the student
parents and teachers, and other factors considered important by the school district.

Paragraph (f) stated that the district may consider one or more alternatives for providing the student
remedial assistance, including an extended school day and/or year, tutorial support, mentoring, or i
summer program.

TEC Section 21.041, Absences, stated a student may not be given credit for a class unless the student
is in attendance for at least 80 days during a semester, except under special considerations outlined in
this section.

1991

TAC Section 75.195, Alternatives to Social Promotion, were amended in March. This amendment
changed the rule relating to retention of students in prekindergarten, kindergarten, and in the
elementary grades. Section (j) provided that, with parental consent, a six-year old student who is
determined by the school not to be developmentally ready for first grade may be assigned to a grade
as deemed appropriate by the school. Such a placement could be in an extra-year program. All extra-
year programs, sometimes called pre-first, transitional first, or developmental first grade programs, are
retentions.

House Bill (HB) 1314 was passed in May 1991. It became effective at the beginning of the 1991-92
school year. It eliminated the prohibition on advancing a student with a grade average below 70 and
required school districts to adopt policies regarding how students were to be advanced from one grade
level to the next (House Research Organization Daily Floor Repor, bill analysis, 1991).

Policy would have to take into consideration the following criteria when considering promotion of
students:

-whether the student’s yearly grade average was at least 70;

-the student’s grade in each subject;
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-the student’s performance on the Texas Assessment of Academic Skills and
norm-referenced tests;

-extenuating circumstances that may have caused a temporary change in the
student’s performance;

-the opinion of the student’s parents and teachers; or

-any other factors the district considered important.

Before retaining a student in the same grade, districts would have to consider the
following alternatives for assisting the student:

-an extended school day;
-an extended school year,
-specialized tutorial support;
-peer tutoring;

-Cross-age tutoring;

-student mentoring; or
-Summer programes.

TEC Section 21.721, Grade Requirement for Advancement or Course Credit, was amended. Deleted
was paragraph (b), which stated that a student who has not maintained a grade average for a school
year equivalent to at least 70 on a scale of 100 may not be advanced from one grade level to the next.
It was replaced with the statement that each school district may adopt a policy for making the decision
to advance a student from one grade level to the next on the basis of multiple criteria. The code
includes the considerations listed in HB 1314. Paragraph (f) outlines alternatives for providing
students remedial assistance as stated in HB 1314. :

TEC Section 11.204, Student Retention Information, was added. This provision required the Central
Education Agency to develop a system to collect data from school districts relating to grade level
retention of students. The system must collect data regarding each student who is: retained,
recommended for retention but not retained: or recommended for advancement, or advanced, from
kindergarten to a transitional kindergarten or transitional first grade rather than a regular first grade
class. The data must include the student’s grade level, age, sex, and ethnic origin, the grounds for
recommendation for retention, and the number of times the student has been retained previously.
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Appendix 2

Methodology

Data on retention in grade were collected through the 1991-92 Public Education Information
Management System (PEIMS) in October 1992 and indicate the end-of-the-year status codes for
1992-93 students. Appendix 3 contains the explanation for the codes, pertinent definitions, and the
formulas for determining the percentages and rates. The same formulas and rates are used for other
reports by the Texas Education Agency, including the Academic Excellence Indicator Systemn
performance report, Srapshot, and results-based monitoring reports.

A longitudinal analysis is not possible at this time, as this is the first year retention data have been
collected. However, such data are now collected annually and will soon provide the necessary
information to analyze retention practices over a period of time. Analysis of historical student level
files can yield proxy retention information for prior years.

Students placed in transition classes were coded as “placed in transition” (Code 04). 1t is only when
they leave the transition class to enter a regular class of the same grade that they are coded as retained
(Code 06). Thus students who were placed in a transitional program can be differentiated from
students retained in the same grade.




Appendix 3

PEIMS Year-End-Status Indicator Codes (C131)

Following are the codes school districts report through PEIMS to indicate the status of students at the
end of each school year. For example, if a student in ninth grade is given a code of 10, that student
was not advanced 10 tenth grade, whereas a student with a code of 11 was advanced to tenth grade. If
a student in third grade was given a code of 03, the student was placed (not promoted) to third grade,
while another student with a code of 01 was promoted to the next grade, and a student coded 02 was

retained in the same grade. In subsequent data collections, Codes 5 and 20 will not be valid
responses.

Grade K - 8 Only

01 Promoted to next grade
02 Retained in the same grade
03 Placed in the next grade
04 Placed in a transitional program
05 Student is enrolled in kindergarten for the first time, and thus no
promotion decision was made at the end of the prior year
06 Promoted from a transitional program to the regular setting in tue same grade

Grade 9 - 12 Only

10 Not advanced to the next grade

11 Advanced to the next grade

12 Graduated

13 Obtained GED

14 Student met all graduation requirements but has not passed exit-level TAAS
Grade K - 12

20 Year-end status was decided by previous district

21 Status pending completing of summer school

22 Status pending - other

23 Student left the district before the end of the year, and thus no year-end status

was assigned by the district.
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Definitions of Event Retention Rates
for 1991-92 Year-End Status

Retention Rate Equals

Grade K-8 Code 02 + Code 06

Code 01 + Code 02 + Code 03 + Code 04 + Code 05 + Code 06

Grade 9 Code 10

Code 01 + Code 03 + Code 10

Grade 10-12 Code 10

Code 10 + Code 11 + Code 12 + Code 13 + Code 14
These retention rate definitions were based on Texas Education Code Section 11.204, Student
Retention Information, and Texas Administrative Code Section 75.195, Altematives to Socijal
Promotion.

The following counts can be used:

Grades K-8 Grades 9-11
Promotion Code 01 Code 11 +Code 12 + Code 13
Retention Code 02 and Code (6 Code 10
Non-success Code 02 + Code 03 +Code 04 + Code 06 Code 10 + Code 14

Note: These are event retention rates which measure the proportion of individuals who have been
defined as retained over a specific time interval (one school year). In contrast o event retention rates,
status retention rates measure the proportion of individuals who have been defined as retained at any
one given time; that is, the ratio of the number of individuals who have been retained once to the total
state population. In addition to event and status retention rates, cohort retention rates measure what
happens to a single group (or cohort) of students over a period of time, which can be determined by a
longitudinal analysis and will be determined for future reports.
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Appendix 4

Explanation of Code 20

Code 20, “year-end status was decided vy previous district,” was assigned to approximately eight
percent of the student population, usually because the students had transferred from another district or
were new to Texas public education. Grades 1 and 9, the grades with the highest incidence of Codes
20’s, are the common entrance points from private schools. These students were not included in the
data; so the retention data may be underreported. This is the only year for this occurrence. Beginning
with the 1992-93 school year, PEIMS data will be collected at the end of the year; i.e., in June 1993,
so that districts will know the status for all students on each campus at that time. Therefore, in
subsequent years all students will be included in the study since the status of the students will be
known at the end of the school year.

Percent of Students Coded “20” by Grade Levei
as of October 1992

Number of Students Percent of Students
Grade Coded 20”7 Coded “20”

11,962
41,003 ]
26,068
23,944
23,291
22,393
24,104
25,000
22,391
30,983 1
17.785
13,233
9,197

>
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TOTAL 291,363
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Appendix 5

This appendix contains copies of the raw data regarding retention of students, year-end report, 1991-
92, indicating the current placement of students in the 1992-93 school year. Summary and grade-
level frequencies are given for Grades K-8, followed by frequency counts on the reasons given for
retention or placement in transitional programs for Grades K-8, and concluding with summary and
grade-level frequencies for Grade 9 and Grades 10-12.

Note the differentiation in Codes 04 and 06. Code 04 indicates students placed in a transitional
program for the following school year; they are not counted as retentions at this point.

Code 06 indicates students who were in a transition program during the year 1991-92 and were
recommended to return to the regular setting in the same grade. These students are defined as being
retained. For example, a student completes kindergarten in 1990-91, is placed in a transitional first
grade in 1991-92, then is placed is a regular first grade in 1992-93. At the time of the
recommendation for placement in the first grade, the student is counted as retained.
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State Report on Grade Level Retention of Students

Summary of Statewide

Grade Level Retention Data

-Grades KG-8
-Grade 9

-Grades 10-12
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and
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Appendix 6

This appendix contains the Analyze Category Descriptions. The event retention rate is expressed in
relation to several district characteristics. Note that only one factor is considered at a time: no cause
and effect relationship can be concluded from these data. However, some general ttends can be
discemed, as discussed earlier in the report.

The Analyze Category Descriptions Are included, followed by the data
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TEXAS EDUCATION AGENCY
ANALYZE CATEGORY DESCRIPTIONS

ENROLLMENT GROUPINGS

Districts are grouped by size into nine categories hased on their enrollment. This is the total number of
students enrolled in the district as of the Public Education Information Management System (PEIMS) fall
collection date (late October of cach year). Ttdoes not include students who are served by the district but
not enrolled there.

DISTRICT TYPE

Districts are classified on a scale ranging from major urban to rural. Factlors such as size, growth rates,
and proximity 0 urban arcas arc used Lo determine the appropriate group. The groups are:

Major Urban. The cight largest school districts in the state which serve the
metropolitan areas of Houston, Dallas, San Antonio, Fort Worth,
Austin, Corpus Christi, and El Paso.

Major Suburban. Other school districts in and around the major urban arcas.
Other Central City. The major school districts in other large Texas cities.

Other Central City Suburban. Other school districts in and around the other
laree, but not major, Texas citics.

Independent Town. The largest school districts in counties with populations
of 25,000 to 100,000,

Non-Metso: Fast Growing. The school districts that fail to be inany of the
above categorics and that exhibit a five year erowth rate of at least
20 percent. These districts must have at least 300 students enrolled.

Non-Metro: Stable. The school districts that fail to be in any of the above
categories, yet have an enroliment that exceeds the state median.

Rural. The school districts that fail all of the above tests for placement into
a category. These districts either have an enrollment between 300
and the state median and a growth rate less than 20 percent, or they
have an enrollment less thar 300.
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WEALTH

Wealth is defined as total taxable property value divided by enrollment and is used as an indicator of a
district's ability to raise local funds on a per pupil basis. The property value used is total taxable value (for
the last completed calendar year; i.c., 1990) as determined by the Comptroller's Property Tax Division
(CPTD). Enrollment is for the current school year; i.c., 1990-91. The first wealth grouping classities
districts into ten categories with approximately equal numbers of districts in each called deciles. The
second grouping simply shows districts above and below state average wealth. The third wealth grouping
classifies districts into 20 categorics with approximalely cqual numbers of students in each. The six
special statutory districts form a separale group in all three categories because they have no taxable
property wealth.

TOTAL TAX EFFORT

Districts are grouped into four tax effort categories, or quartiles, with approximately equal numbers of
districts in cach. This category shows the total effective tax rate, which is determined by dividing the last
completed calendar year's total levy amount by that year's CPTD total taxable property value. The total
effective rate is the sum of the school district Maintenance and Operations (M&Q)), including the County
Education District (CED}) and the Interest and Sinking Fund standardized rates. Rates are expressed per
$100 of taxable value. The six special statutory districts are in a separate category because property taxes
are not levied for these districts.

MAINTENANCE AND OPERATIONS EFFECTIVE TAX EFFORT

Districts are grouped into four tax effort categories, or quartiles, with approximately equal numbers of
districts in each. This category shows the maintenance and operation (M&O) effective tax rate, which is
determined by dividing the last completed calendar year's M&QO levy amount by that year's CPTD total
taxable property value. The M&O) rate shown includes both the local standardized rate and the CED
standardized rate. The six special swtutory districts form a separate group in both categories because they
do not levy property taxes.

HIGHEST PROPERTY VALUE CATEGORY

Currently, the CPTD classifies property into 13 categories based on how the property is used. These 13
categorics are aggregated into four classifications as fellows:

Residential: Single-family and multi-family residential and residential inventory

Land: Vacant lots and rural real (taxable)
0Oil and Gas: Oil, gas, and mincrals
Business: Commercial and indastrial real, commercial and industrial personal,

and utilitics
The one category of these four which has the greatest total property value for a district determines in which

category the district is placed  The six special statutory districts form a separate group because they have
no taxable property wealin.

SR
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ACADEMIC EXCELLENCE INDICATOR GROUPS

This category splits districts into 16 categories by size of enroliment, whether they are above or below the
state average for district wealth, and whether they fall above or below a level of 40% low income students.
The six special districts form a 17th category because they cannot be caiegorized by wealth. These 16
categorics arc used to group data provided in the Academic Excellence Indicator System (AEIS) so that
cach district's values can be compared Lo a group of districts with similar characteristics.

SMALL/SPARSE ADJUSTMENT

Districts are grouped into four small/sparse categories, or quartiles, with approximately equal numbers of
districts in each. The category shows the amount of small/sparse adjustment as a percent of the total
adjusted basic allotment amount. A {ifth category contains all districts receiving no small/sparse
adjustment. This small/sparse percentage is a measure of the extent to which state funding is adjusted 10
compensate for small and/or sparsely populated districts.

COST OF EDUCATION INDEX LEVEL

The Cost of Education Index (CEl reflects geographic variations in costs and prices beyond the control
of school districts. The index currently in use was first implemented in 1989-90. The Price Differential
Index (PDI) has a minimum vatue of 1.01 and a maximum of 1.2(0. This category divides districts into
four groups with approximately equal numbers of districts in cach.

OPERATING COST PER PUPIL

Operating costs are the sum of all expenditures budgeted for the operation of the district for all funds. The
operating expenditures are a subset of the total expenditures; they do not include debt service, capital
outlay, or ancillary services expenditures. Per pupil amounts are the current school year expenditures
divided by current enroliment. Districts are grouped into five categories with approximately equal
numbers of districts in cach. The souice for budgeted expenditures is the fall submission of PEIMS.

EDUCATION SERVICE CENTER REGION
The state is divided into 20 geographic regions, each served by an Education Service Center.
TAAS: PERCENT PASSING ALL TESTS TAKEN

For grades 3, 5,7, 9, and 11, the total number of students who passed all sections taken is expressed as a
percentage of the total number of students taking one or more (ests. Districts are grouped into four
categories with the pereent passing ranging from under 50 pereent o 65 percent and over. A fifth category
is for those districts which did not administer the TAAS test. These percentages exclude special education
students and 3rd graders taking the test in Spanish.
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AVERAGE SAT SCORE

Districts are grouped into four categories based on their average score on the 1989-90 administration of
the SAT. The categorics range from an average score under 810 to an average of 910 and over. A fifth
category is for those districts which did not administer the SAT.

AVERAGE ACT SCORE

Districts are grouped into four categories based on their average score on the 1989-90 administration of
the ACT. The categorics range from an average score under 18.25 10 an average of 20.5 and higher. A
fifth category is for those districts which did not administer the ACT.

STUDENT DENSITY

The square miles in a school district were determined through a joint effort by the State Property Tax
Board (SPTB), the Texas Education Agency, and the Texas Water Commission. School district maps
provided by school districts to the SPTB were digitized by the Water Commission and acreage was
determined. Density is the number of students enrolled per square mile. Density groups range from
fewer thap five students per square mile to 100 or more students per square mile. The six special statutory
districts form a separate group as students served in these districts are drawn from the entire state.

ENROLLMENT CHANGE FROM PRIOR YEAR

This category looks at the growth or decline in student population over a one-year period. Districts whose
enrollment declined represent one grouping, while the remaining groups show one year growth rates
ranging from "0%-3%" to "10% and over.”

PERCENT AFRICAN-AMERICAN, HISPANIC, AND OTHER MINORITY STUDENTS

In these categories, districts are grouped according to the ethnic composition of their student populations,
as reported on PEIMS. Minority percent is calculated as the sum of all non-white populations expressed
as a pereent of the total. The non-white populations include American Indian er Alaska Native; Asian or
Pacilic Islander: African- American, not of Hispanic origin; and Hispanic. Each of these categories has six
categorics with the particular population ranging from less than five pereent to S0 percent and over.

PERCENT LOW INCOME STUDENTS

Percent low income is the pereentage of enrolled students classificd as cconomically disadvantaged on
PEIMS. These students mect any of the following conditions:

a) Eligible for free or reduced-price meals under the National School Lunch and Child
Nutrition Program,

b) From a family with an annual income at »r below the federal poverty line.

¢) Eligible for AFDC or other public assistance.

d) Received a Pell Grant or comparable state program of need-based financial assistance.

¢) Eligible for programs assisted under Title 11 of the Job Training Partnership Act.
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AVERAGE TEACHER EXPERIENCE

In this category. districts are grouped into four calegories with approximately equal numbers of districts in
each. Average years of lcacher experience is calculated as the ratio of total years of professional
experience for all teachers in the district divided by the total teacher FTE count.

AVERAGE TEACHER SALARY

In this category, districts are grouped into four cotegories with approximately equal numbers of districts in
each. Average teacher salary is calculaled as the total salary of teachers divided by the total FTE count of
teachers. The total salary amount does not include career ladder or any other supplement.

PERCENT OF TEACHERS WITH ADVANCED DEGREES.

In this category. districts are grouped into four categories with approximately equal numbers of districts in
cach. The percent of teachers with an advanced degree is calculated as the FTE count of teachers with a
masler's or doctorate degree divided by the total teacher FTE count.

PERCENT MINORITY TEACHERS

In this category, districts are grouped according to the minority composition of their teaching populations.
Minority percent is calculated as the sum of all non-white cacher FTES expressed as a percent of total
teacher FTEs (PEIMS roles 025 or 029). The category has five groupings with the minority population
ranging from less than five percent Lo 50 pereent and over.




TEXAS EDUCATIOK AGENCY
sesoasesss 1991-92 EVENT RETENTION-IN-GRADE RATE eavesesass
NBR GRADE GRADE GRADE GRADE GRADE GRADE GRADE
DIST CATEGORY KG OKE WO THREE FOUR FIVE SIx
ENROLLMENT GROUPINGS
8 OVER 59,090 3.69 9.23 3.5 2.22 1.71 1.45 3.35
18 25.999 10 49,999 8.63 6.63 1.98 9.92 9.76 9.65 1.7%
47 18.999 10 24,999 9.59 8.46 2.73 1.51 1.36 1.19 2.25
59 5.999 10 9.999 9.79 6.93 1.9 9.95 9.75 8.79 1.48
L) 3,9¢9 10 4,999 d.69 6.99 1.99 1.18 9.98 1.4 1.3
139 1,680 TO 2,999 9.99 6.79 2.2 1.94 1.99 1.17 3.99
118 1,999 10 1,599 1.16 7.97 2.16 1.36 1.11 1.64 2.2
208 599 10 999 1.63 6.15 1.88 1.25 1.28 1.15 1.95
389 UNDER 599 9.98 5.51 1.95 1.94 1.14 1.33 1.43
DISTRICT TYPE
[} MAJOR URBAR 3.99 9.2 3.53 2.23 1.75 1.59 3.58
63 MAJCR SUBURBAN 8.52 6.77 1.78 @.89 9.69 d.61 1.75
2 DTHER CEMTRAL CITY d.74 8.77 3.99 1.71 1.66 1.41 2.14
76 OTHER CC SUBURBAN §.77 7.93 2.41 1.27 1.15 1.32 2.3
71 INDEPENDENT TOKN 9.7 6.79 2.32 1.22 9.83 9.87 1.53
&7 NON-METRO FAST GROWING 9.92 6.40 2.9¢ 1.39 1.24 1.26 1.41
26%  NON-METRO STABLE 1.92 7.26 2.2 i.19 1.13 1.29 2.4
499 RURAL 1.99 5.57 1.92 1.17 1.29 1.28 1.71
WEALTH (MEDIAN=$149,578)
194  UNDER $76,272 ¢.43 9.29 3.87 1.83 1.81 1.57 2.
194 $76,272 10 $99,118 9.47 6.45 2.45 1.42 1.34 1.55 2.24
185  $9¢,119 10 $196¢,953 8.65 8.79 2.92 1.92 1.96 1.68 3.27
184 $1¢6,654 TO $124,839 9.77 6.19 1.89 9.97 d.99 9.85 1.48
185 $124,849 T0 $1449,577 g.78 7.34 2.95 1.17 9.86 d.63 1.95
104 $149,578 10 $165,194 8.5 5.66 2.99 1.19 9.8 9.99 2.23
185  $165,195 TO $292,678 g.52 7.25 2.26 1.42 1.23 9.99 1.72
164  $202,679 10 $259,734 4.63 9.61 2.82 1.64 1.22 1.27 3.46
195  $259,735 TO $438,516 1.98 6.46 2.26 1.18 9.92 9.89 1.13
162 OVER $438,516 4.97 6.18 1,95 1.95 9.61 1.97 2.43
3 SPECIAL OISTRICTS g.65 7.44 9.44 9.99 9.9¢ 9.99 404
HEALTH (ST AVG=$181,549)
679  UNMDER $181,54d d.62 7.39 2.55 1.39 1.21 1.12 .27
363 OVER $181,544 2.46 7.81 2,41 1.44 1.12 1.98 2.26
6 SPECIAL DISTRICTS d.65 7.44 9.4 d.99 9.99 9.99 4.9
WEALTH BY EQUAL PUPILS PER GROUP
2% UNDER $44,827 8.29 8.79 3.98 1.81 1.86 1.85 .19
36 $44,827 TO ¢ $63,744 9.48 9.9 4.15 1.85 1.78 1.32 3.37
a8 $63,744 TO < $81,747 g.49 7.40 2.72 1.79 1.43 1.53 2.15
132 $81,747 TO < $99,824 9.72 7.52 1.88 9.83 1.20 1.42 2.19
59 $99,824 TO < $108,367 6.7 9.14 3.43 2.3 2.45 1.7 R
67 $198,067 TO < $120,927 9.65 5.59 1.86 8.93 9.78 .7 1.99
65 $129,627 10 < $139,961 9.93 5.77 2.85 1.34 9.95 1.16 1.89
Y $139,961 TO < $136,498 g9.89 6.91 1.71 1.99 9.72 9.5 2.65
26 $136,499 1O < $149,227 g.69 16.13 2.35 1.12 0.96 g.42 1.61
1] $144,227 TO ¢ $155.509 .75 5.79 1.64 g.83 9.55 1.85 1.77
Y] $155,539 TO < $163,412 9.49 5.19 1.86 1.11 0.92 1.66 2.43
45 $163,412 TO < $176,418 8.51 6.97 2.23 1.96 6.91 9.76 1.86
38 $176,418 TO < $19g,732 9.65 13,16 4,18 2,99 2.45 1.79 3.95
57 $198,732 10 < $215,663 g.57 5,74 9.94 g.47 g.3s 9.32 9.82
59 $215,663 TO < $24@,258 9.81 8.74 2.49 9.8 9.64 1.18 1.77
17 $246,258 TO < $248,954 g.28 13.81 4.63 3.¥6 2.35 1.89 6.49
41 $249,954 TO < $277,696 13.88 4.87 9.95 8.62 9.54 9.72 2.32
14 $277,696 TO < $396,132 9.82 8.92 3.64 1.66 1,24 1.92 9.4
38 $I84,182 TO < $344,184 1.14 5.51 1.53 8.9 ¢.85 g.93 1.23
138 $344,184 AND OVER 1,42 5.29 1.7 9.99 8.57 9.75 1.54
6 SPECIAL DISTRICTS 9.65 7.44 0.54 6.99 8.99 .9 4.0
TOTAL TAX EFFORT (ST AVG=$1.1629)
269  UNDER 1.9519 9.5 19,44 3.50 2.96 1.62 1.56 3.84
261  1.$519 TO UNDER 1.1541 9.64 6.81 2.32 1,22 1.92 1.08 1.85
261 1.1541 TO UNDER 1.2517 9.33 5.14 2.79 1.63 1.33 1.16 2.22
269 1.2517 AND OVER 2.50 6.69 1.89 0.99 9.89 9.99 1.84
¢ SPECTAL DISTRICTS 9.65 7.44 9.44 .99 g.09 g.9 404
MLO EFF. TAX EFFORT (ST AVG=$1.9d63) ’
269 UNDER $9.88 ' 9.45 8.84 3.25 1.83 1.53 1,48 2.82
261 $0.38 10 9.98% 9.82 6.39 2.93 1.93 9.86 9.8 2.0
261 $9.99 10 1,1285 9.68 7.82 2.54 1.37 1.13 1,05 2.11
269 OVER 1,1265 3.84 6.5 1.93 1,25 1.13 1.98 2.96
3 SPECIAL DISTRICTS 9.65 7.44 0.4 9.9 9.99 0.9 404
HIGHEST PROPERTY VALUE CATEGORY
352  RESIDENTIAL 1.73 6.9 2.25 1.29 1.3 1.9 1.99
398 LARD 1.98 5.89 2.18 1.15 1.33 1.15 1.87
198 OIL AND GAS ¢.95 7.24 2.38 1.24 9.93 1,31 1.75
184  BUSINESS 9.67 9.806 3.97 1.87 1.49 1,30 3.04
3 SPECIAL DISTRICTS #.65 7.44 0.4 .9 [N 0.9 4.0
1,948  STATE TOTAL 1.3 7.55 2.4 1,39 1.18 1.19 2.7
65
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TEXAS EDUCATLTLON AGENCY
vssassasas 1991-92 EVENT RETENTION-IN-GRADE RATE ssssssesss
GRADE  GRADE  GRADE GRADE GRADE GRADE NBR
SEVEM EIGHT NINE TEN ELEVEN THWELVE  DIST CATEGORY
ENROLLMENT GROUPINGS
4.98 3.45 22.44 11.94 7.09 5.06 8 OVER 59,900
3.94 2.3¢ 9.85 5.46 3.84 2.58 18 25,000 T0 49,999
2.9¢ 2.54 12.09 8.55 5.64 4.13 47 19,0949 10 24,999
2.45 1.79 11.25 5.78 4.25 2.82 59 5,869 TO 9,999
2.48 1.74 9.89 4.79 3.22 2.98 1] 3,609 10 4,999
2.91 1.78 8.49 4.97 3.92 1.81 13¢ 1,689 10 2,999
2.29 1.55 6.64 2.88 1.74 2,02 118 1,809 10 1,599
2.97 1.97 4.45 1.67 1.16 8.52 208 589 TO 999
1.96 9.92 3.89 1.27 d.56 d.49 389 UNDER 509
DISTRICT TYPE
5.18 3.61 22.39 11.57 7.33 4.88 a MAJOR URBAN
2.56 2.12 16.76 5.95 4.37 2.94 63 MAJOR SUBURBAN
3.62 2.86 18.66 7.92 4.5 4.05 74 OTHER CENTRAL CITY
2.48 1.61 14.68 6.7 477 1.31 76 OTHER CC SUBURBAN
2.43 1.85 7.86 6.18 3.91 2.51 7 INDEPENDENT TOWN
2.87 2.12 7.96 3.53 2.48 3.79 a7 NON-METRO FAST GROWING
2.52 1.61 7.87 3.82 2.5 1.52 269  NON-METRO STABLE
2.491 d.91 3.94 1.38 g.83 d.50 499 RURAL
HEALTH (MEDIAK~$149,578)
420 3.9 15.53 7.49 4.48 4.99 184  UNDER $76.,272
1.84 1.89 13.19 6.87 3. 44 2.7 194 $76,272 TO $949,118
414 3.37 19.9s 5,41 4.09 2.42 185 $99,119 TO $196.953
2.981 1.48 8.46 5.42 2.5 1.82 184 $196,954 TO $124,839
2.87 2.26 19.62 6.45 4.97 2.75 105  $124,840 TO $148,577
2.73 1.76 19.54 5.80 3.95 2.93 194 $149,578 TO $165,104
2.69 2.1 19.57 6.44 5,28 3.5¢ 195 $165,195 T0 $292,678
4.24 2.88 16.24 B.30 5.19 3.5 194 $292,679 TO $259,734
2.80 1.75 14.56 7.9 4.62 2.2 195 $259.735 TO $433,51¢
2.42 1.11 6.22 3.12 N 2.2¢ 192 OVER $438,51¢
3.88 419 3.97 1.14 1.7 19.81 ¢ SPECIAL DISTRICTS
HEALTH (ST AVG=$181,54d)
3.99 2.32 11.85 6.59 4,41 1.39 679 UNDER $°%1.549
3.25 2.23 13.58 6.69 4,45 2.62 363 OVER $181,549
3.88 419 3.97 1.14 1.37 19.81 3 SPECIAL DISTRICTS
MEALTH BY EQUAL PUPILS PER GROUP
4.6 3.18 18.38 7.27 4.24 5.19 24 UNDER $44,827
4,42 3.39 14.72 8.62 5.2¢ 5.51 36 944,827 TO < $63,744
2.36 1.92 13.96 7.65 3.77 2.93 89 $63,744 TO < $81,747
2.99 1.69 7.89 3.49 2.37 1.4 132 $81,747 Y0 < $99,824
5.18 4.1 12,25 6.26 4.68 3.95 5§ $99,824 TO < $108,867
2.92 1.51 8.64 5.8 2.48 1.9 67 $198,967 T0 < $129,927
2.44 1.82 9.24 6.38 3.95 1.79 65  $120,827 T0 < 519,961
2.72 1.84 19.79 6.13 4.34 2.26 40 $130,961 TO < $136,456
3.27 2.92 11.23 6.44 5.98 3.97 26 $136,499 T0 < $149,227 .
2.67 1.34 11,44 6.58 4.93 2.5 0 $149,227 TO < $155,599
2.57 1.88 9.87 5.74 3.5 369 49 3155,5G9 TO < $163,412
3.50 2,38 .09 4.93 3.97 1.91 A5 $163,412 TO < $176,418
3.49 3.35 16.97 11.93 8.82 7.23 3 $176,418 TO ¢ $199,732
1.35 g.%9 4.84 2.78 1.65 1.95 57 $19¢,732 TO < $215,663
2.20 1.79 1.98 5.45 3.19 1.98 53 $215,663 TO < $249,258
7.56 473 27.44 12.99 7.65 4,49 1 $249,258 3 < $249,954
2.71 1.76 14.14 7.31 6.16 4,51 a1 $249,954 TO < $277,6%
4,56 2.76 24,85 19.74 6.99 2.5 14 $277,696 TO < SIgd, 182
1.29 9.7 6.45 3.27 1.78 1.11 38 $396,182 TO < $344,184
2.18 1.44 6.52 5.41 3.51 2.1 138 $344,184 AND OVER
ERT 419 .97 1.14 1.37 19.81 3 SPECIAL DISTRICTS
TOTAL TAX EFFORT (ST AVG+$31.1629)
4,76 3.18 14,76 7.99 4.66 3.67 269 UMDER 1.9519
2.56 1.89 19.96 5.3 3.1 2.49 261 1.9519 TO UNDER 1.1541
3.49 2.54 15.45 8.91 6.23 3.7 261  1.1541 TO UKDER 1.2517
.55 1.99 19.2% 4.99 3.57 2,45 269 1.2517 AND OVER
3.88 419 3.97 1.14 1.37 19.81 3 SPFCIAL DISTRICTS
> MO EFF. TAX EFFORT (ST AVG=$1.8463)
3.69 2.54 15,25 7.27 4.56 3.69 268 UMDER $0.88
2.82 2.15 9.88 5.29 3.87 2.44 261  $6.88 7O #.98%
3.2¢6 2.36 13.34 8.96 5.26 3.4 261 $9.99 70 1.1265
2.64 2.91 19.82 4.9 3.53 2,37 268 OVER 1.1288
3.8 410 3.97 1.14 1.37 19.83 ¢ SPECIAL DISTRICTS
HICHEST PROPERTY VALUE CATEGORY
2,58 2.46 11.39 6.67 4.43 3.37 352  RESIDENTIAL
2.65 1.22 5.19 2.47 1.15 1.93 WE LAND
.95 1.79 7.44 2.9 2.11 9.99 198 OIL AND GAS
4.51 3.8 16.72 7.95 5.48 3.08 184 BUSINESS
3.5 4.1 3.07 1.14 1.37 19.81 3 SPECIAL DISTRICTS
3.15 2,29 12.44 6.62 442 3.68 1.048  STATE TOVAL
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TEXAS EDUCATION AGEWCY
asesssssss 1991-92 EVENT RETEKTION-IN-GRADE RATE sesssssass
N8R GRADE GRADE GRADE GRADE GRADE GRADE GRADE
pIST CATEGORY XG ONE THO THREE FOUR FIVE SIX
AEl GROUPS: PUPILSWEALTH!% LOM INC
163 <1K | ¢ AYG. i 4723 9.998 5.53 1.76 1.19 1.18 1.96 1.8¢
! 188 <K | ¢ AVG. | PETY) 1.96 5.71 2.20 1.92 1.64 1.36 1.86
' 121 <IK (2 AYG. | €% 73 1.22 6.01 2.498 1.¢1 $.93 1.23 1.42
113 <K |2 AVG. | >=a@ 9.95 6.93 1.32 9.91 9.73 1.36 1.79
1] 1K 70 ¢ 3K | ¢ AVG. | [4Y:2 1.19 6.63 2.9 1.95 9.73 1.16 2.64
91 1K T0 ¢ 3K | < AYG. i PETY) 9.80 .77 2.73 1.41 1.56 1.66 3.28
35 1K 70 ¢ 3K 12 AVG. | CaP% 1.69 6.71 1.49 9.69 9.97 1.16 1.31
29 1K 10 ¢ 3K 2 AYG. | PETY: ] 9.89 7.62 2.19 1.17 9.74 g.9¢ 3.2
59 3K 10 ¢ 18K ;¢ AYG. | agy g.711 6.49 1.77 9.26 9.75 9.88 1.58
43 3K TO ¢ 18K | < AVG. | 2m4e g.4s 6.73 2.58 1.39 1.92 9.99 1.78
32 3K 10 ¢ 19K | > AYG. " CAQY 1.99 5.97 1.59 9.88 g.66 $9.89 1.51
5 3K 70 ¢ 19K | AYG. | PETY) 9.43 7.497 1.32 1.55 2.93 1.67 1.55
17 y 19K | ¢ AVG. | A% g.45 5.46 1.77 1.95 d.84d g9.72 1.93
E[4 > 18K | CAVG. | >=49 9.7 9.41 3.s1 1.88 1.62 1.32 2.66
19 y18K | Y AYG. CAP% 9.73 6.72 1.72 1.49 9.29 8.75 1.51
7 Y1¢K L > AYG. | >=ég 4.85 .97 3.68 2.11 1.60 1.49 3.5
6 SPECIAL CISTRICTS g.65 7.44 [ XY d9.99 9.60 9.49 4. 94
SHALL/SPARSE ADJSTHNT (ST AVG=3d.9%)
298 NO SMALL/SPARSE ADJUSTMENT 1.38 7.69 2.57 1.42 1.18 1.97 2.2%
188 UNDER 32.3% 1.95 7.25 1.94 1.22 g.98 1.31 2.44
188  22.3% TO UNDER 31.4% 1.94 6.11 1.83 1.12 1.44 1.33 2.12
185  31.4% TO UNDER 36.8% 1.61 6.66 2.61 1.29 1.93 1.14 1.48
189 36.8% a¥D OVER 1.31 4. 79 2.25 1.34 1.15 1.43 1.48
CEI LEVEL (MEDIAK=1.97}
169  UNDER 1.95 1.68 6.63 1.94 1.27 1.24 1.53 1.73
267 1.95 TO UNDER 1.97 9.99 6.16 1.96 1.21 1.93 9.99 1.91
246 1.97 T0 UNDER 1.99 g.98 7.21 1.87 1.99 9.95 1.14 1.69
152 1.99 70 1.11 5.73 I ] 2.34 1.3¢ 1.25 1.98 2.18
223 1.11 AND OVER 9.56 7.84 2.66 1.46 1.2 1.11 2.1
OPERATING COST/PUPIL (ST AVG=$3,971)
210 UNDER $3,714 9.59 7.55 2.17 1.23 1.95 1.94 1.94
210 %3,714 T0 $4,075 d.65 7.79 2.66 1.44 1.15 9.98 2.65
219 $4,976 TO $4,517 3.61 7.08 2.61 1.36 1.98 9.97 1.79
219 $a4,518 TO §5,327 9.63 8.39 2.79 1.97 1.9% 2.2% 3.42
298 OVER $5,327 1.65 6.68 2.29 1.23 .00 1.22 1.92
ESC REGION
38 I EDINBURG 9.38 8.22 4.21 1.68 1.63 1.21 2.23
43 11 CORPUS CHRISTI #.62 6.29 1.92 1.97 9.93 9.96 3.69
4l I11 YICTORIA 1.92 6.93 2.21 g.86 4.57 9.88 2.11
55 iv HOUSTON 9.49 9.45 2.52 1.57 1.17 1.12 3,16
29 v BEAUMONT 9.87 9.99 2,78 1.39 1.38 1.38 2.1
57 (2t HUNTSYILLE 9.65 7.23 2,69 1.57 1.21 1.91 2.59
” VIl KILGORE 1.9¢ .11 3.25 2.51 2.68 1.98 2.9
48 VIII KT PLEASANT 9.57 5.58 2.19 1.24 1.59 1.18 2.2
o9 IX MWICHITA FALLS 2.11 4.34 1.41 9.97 1.32 9.79 9.98
79 X RICHARDSOM .84 5.74 2.3 1.03 9.84 9.78 1.16
77 X1 FORT WORTH 9.77 9.28 2.33 1.18 9.64 9.74 1.52
78 xI1 HACO 9.56 7.87 2.82 1.45 1.22 1.17 1.99
56 X111 AUSTIN 19.59 3.72 9.86 £.44 Y d.46 1.18
43 XIv ABILEXE 2.57 9.88 1.82 #.85 9.9 9.97 1.85
43 XV SAN ANGELO 9.31 6.98 1.75 §.82 v.38 9.9 1.69
66 Xv] AMARILLO 1.86 6.92 1.87 1.38 1.99 1.19 1.54
61 xvII LUBBOCK 1.55 7.64 2.28 1.1¢ 1.08 9.95 1.18
33 XVIIL MIDLAND 9.32 5.79 2.26 1.49 1.23 2.91 2.69
13 xIx EL FASO g.10 5.96 2.55 1.76 1.61 1.65 1.5
59 XX SAN ANTONIO .49 7.87 2.81 1.94 1.86 1.56 3.65
TAAS: PCT PASSING ALL TESTS TAKEN
220  UNDER 37% 9.43 .5 3.85 2.21 1.84 1.65 3.12
241 37% TO UHOER 44% 9.72 8.0+ 2,39 1.27 1.11 9.99 2.33
231 44% TO UNDER 5% 3.89 6.55 2.19 1.22 1.16 1.22 2.5
292 59% TO UNDER 57% 9.72 7.16 1.79 9.9 9.74 9.73 - 1.¢8
194  57% AND OVER 1.04 4.92 1.85 0.6 9.44 9.42 9.85
AVERAGE SAT SCORE 2
220  UNDER 819 1.62 B.48 3.66 1.99 1.81 1.64 2.51
239 819 TO UNDER 269 9.46 9.84 3.19 1.80 1.40 1.36 3.0¢
215 860 TO UNDER 919 0.4 6.59 1.9 1.96 0.76 2.49 1.9
227 910 AND OVER 3.49 5.63 1.54 9.9 4.87 9.83 1.56
177 NO STUDENTS TESTED 1.1 5.1 1.89 L1] 1.49 1.44, 2.68
AVERAGE ACT SCORE
256  UNDER 18.25 9.59 8.54 3.7 1.9% 1.89 1.65 2.65
208 18,25 TO UNDER 19.5 9.58 10.41 1.31 1.95 1.47 1.33 3.59
212 19,5 TO UNDER 20.5 9.62 6.71 2.98 1.15 s.92 - 1.9l 1.87
271  20.5 AND OVER 4,55 6.17 1.74 1.02 .84 9.78 1.68
191 NO STUDENTS TESTEO 1.40 6.50 2.35 0.9 1.49 1.62 2.9
1,048  STATE TOTAL 1.3 7.55 2,49 1.3 1.18 1.19 .7
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wsunsssnse 199]1-92 EVENT RETENTION-IN-GRADE RATE sssscsssses

GRADE  GRADE  GRADE  GRADE  GRADE GRADE NBR
SEVEN  EIGHT  NINE TEN FLEVEN  THELVE  DIST CATEGORY
AE1 GROUPS: PUPILS!HEALTHI% LOM INC
2.15 .93 4.87 1.73 1.14 .32 163 1K LCAVG, 1 chgy
2.12 1.34 4.25 1.70 .99 9.63 188 1K : CAVG. | )o@
1.51 .43 3.31 9.78 9.95 2.49 121 A« > avG. | ocagu
2.05 1.04 3.40 1.42 9.27 9.69 13 QK { > AVG. : =40
2.59 1.68 6.69 3.99 2.15 1.58 88 1K 10 C I | CAVG. | C40%
2.84 1.86 9.73 4.79 2.62 2.16 101 1K TO ¢ 3Kk | ¢ avG. : ye4g
2.18 1.14 5.37 2.68 4.13 1.03 35 1K T0 ¢ IK | ) AVG. | cadk
.11 1.77 7.71 2.92 1.61 0.63 29 1K TO CIK | AVG. | daad
2.21 1.64 9.91 4.65 3.62 2.18 59 3K 10 C 10K | < AVG. | (A%
2.86 1,79 12.96 6.83 4.37 31.00 43 3K TO ¢ 18K } CAVG. | r=ag
2.13 1.67 6.96 .53 3.16 2.36 32 IO CIOK | ) AVG. | C4d%
2.96 3.28  11.55 5.68 5.09 2.50 5 K TO ¢ 19K | > AVG. | >=49
2.43 1.84  14.81 6.33 .89 2.97 17 e b cav. | e
420 3.46  15.36 9.51 6.11 5.39 38 10K [ CAvG. | yxeg
1.89 1.65 7.96 5.26 3.38 2.29 19 16K L > avGe | csex
5.64 3.58 25.44 12,168 7.71 4.27 7 14K L > AYG, | H=ag
3.88 410 3.97 1.14 1.37 19.81 6 SPECIAL DISTRICTS
SMALL/SPARSE ADJSTMNT (ST AVGe3d.@%:
3.27 2,66 13.47 7.32 4.92 3.42 298 HO SMALL/SPARSE ADJUSTHENT
2.74 1.74 6.77 3,19 1.84 1.32 188 UNDER 22.3%
1.95 8.9¢ 4.67 1.71 1.16 1.49 188 22.3% TO UNDER 31.4%
2.52 1.31 3.8¢ 117 9.65 §.39 185 31.4% TO UNDER 36.8%
1.51 g.54 2.66 1.12 $.81 9.59 189 36.8% AND OYER
CEI LEVEL (MEDIAN=1,97)
2.91 1.18 4.62 1.74 8.97 8.64 16d  UNDER 1.95
2.96 1.23 5.23 2.34 1.68 1.35 267 1.95 TO UNDER 1.97
2.41 1.62 6.87 3.89 2.3 1.49 246 1.97 TO UNDER 1.99
2.55 2.12 19.5¢ 4.57 3.9¢ 2.68 152 1.9 TO 1.11
3.49 2.55  1s.31 7.93 5.21 3.68 223 1.11 AND OVER
OPERATING £OST/PUPIL (ST AVGa$3,971)
2.75 2,11 10.14 5,85 4.05 2.76 218 UNDER $3.714
3.22 2.25 13.53 7.16 PO 3.99 216 $3.714 TO $4,875
3.13 219 15.99 7.97 5.78 3.94 216 $4.976 TO $4.517
478 3.72  11.14 .93 3.04 2.55 219 $4.518 T0 $5,327
2.15 1.34 3.94 1.59 .95 2.1 298 OVER $5.327
ESC REGION
3.62 2.97 1.1 8.41 5.35 5.67 3 1 EDINBURG
3.62 2.83  14.93 8.55 5.91 2.99 43 11 CORPUS CHRISTI
3.81 2.93 8.21 3.17 2.28 1.67 a1 I VICTORIA
3.71 7.46  15.85 7.83 5.32 3.04 55 1V HOUSTON
2.75 1.6  11.35 7.60 5.42 2.86 29 v SEAUMONT
3.24 2.99 6.73 5,39 2.61 3.67 57 vl HUNTSVILLE
318 2.69 8.57 383 3.12 2.08 98 vl KILGORE
1.22 d.85% 6.38 2.91 1.34 1.94 48 YIII HWT PLEASANT
1.33 .59 3.98 .83 4.98 1.33 49 IX MWICHITA FALLS
3.29 2,95 14.73 6.61 POST 2.22 79 X RICHARDSON
2.3 2.92  19.%7 7.99 5.31 477 77 Xl FORT HORTH
2.16 1.17 6.38 3.95 2.1 2.49 78 Xl HACO
2.28 1.64 13,79 5.74 4.33 3.33 56 XIII AUSTIN
2.57 1.20 4.95 3.57 2.72 9.66 3 XIv ABILENE
2.09 2.44 6.99 9.10 5.92 3.47 43 xv SAK ANGELO
1.71 1.29 4.68 2.79 2.42 §.92 66 xvl AMARILLO
1.82 .67 2.92 3.33 2.8 1.97 61 xvII LUBBOCK
4.9 2.72 .61 6.75 .93 1.97 33 Il MIDLAND
1.52 1.38  13.99 9.99 4.51 2.82 13 xIx EL PASO
.88 19 13,92 .45 429 3.68 59 XX  SAN ANTONIO
TAAS: PCT PASSING ALL TESTS TAKEN
4,64 3.25 1947 9,89 6.12 436 229 UNDER 37%
3.55 2.5 12.95 .77 4.55 3.17 201 37% TO UNDER 44%
2.96 2.33 9.88 5.91 4.39 3.37 231 44% TO UNDER 59%
1.95 1.42 7.66 4.0 3.24 1.63 202 5@% TO UNDER 57%
1.37 1.85 5.92 3.85 2.72 2.97 194 57% AND OVER
AVERAGE SAT SCORE
.59 324 17.17 8.9 4.38 3.73 2290 UNDER 818
3.73 2.51  15.63 8.63 5.49 3.91 299 819 To UNDER 8¢9
2.67 2,99 19.90 5,66 492 2.92 215 868 TO UMDER 919
1.97 1.56 7.72 4.82 3.52 2.14 227 91¢ AND OVER
2.43 1.83 6.49 1.68 1.14 9.73 177 NO STUDENTS TESTED
AVERAGE ACT SCORE
.3 3,29 17.49 .48 5.29 381 25 UNDER 18,25
4,51 2.9%  1:.56 7.97 5.93 3.15 208 13.25 TO UNDER 19.5
2.28 178 19.84 7.39 5.08 3.45 212 19.5 TO UNDSR 29.5
2.47 1.85 8.6d 461 3.37 2.35 271 26.5 AND OVER
3.9y 2.13 9.33 2.87 1.55 .45 191  NO STUDENTS TESTED
3.15 2,29 12,4 .62 4.42 3.9 1,048  STATE TOTAL
68
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N8R GRADE
pIer CATEGORY KG
DENSITY (ST AVG=12.77 PUPILS/SQ KI)
544 LESS THAN & 1.87
289 5 TO UNDER 29 8.87
119 2@ TO UNDER 149 g.63
99 1¢0d AND OYER 1.79
3 SPECIAL DISTRICTS dg.65
PUPIL CHG:99/91-91/92 (ST AV(=2.43%)
315 DECLINING PUPILS 9.74
337 9% TO UNDER 3% g.62
222 3% TO UNDER 6% ).8¢
104 % TO UNDER 1¢% g9.68
79 19% AND OVER 1.47
PCT AFRICAN AW PUFILS (ST AVG=14,3%)
627  UNDER 5% 9.69
137 5% TO UNDER 1@% 9.83
137 19% TO UNDER 29% 4.17
74 20% 1O UNDER 38% ¢.5¢6
62 39% TO UNDER 59% g.48
11 50% AND OVER §9.22
PCT MISPANIC PUPILS (ST AVG=34.4%)
273 UNDER 5% 1.87
175 5% TO UNDER 19% 9.92
181 14% TO UNDER 20% g9.58
193  2¢% TO UNDER 3¢% g.78
137  3¢% TO UNDER 50% 3.91
179 58X AND OVER g.42
PCT MINORITY PUPILS (ST AVG=51.9%)
2?2 UNDER 5% 1.94
127 5% TO UNDER 19% 1.3¢
199 1% 10 UNDER 29% g9.91
146 20 TO UNDER 39% 9.57
231 39% TO UNDER 50% g.84
253 5@% AND OYER 1.86
PERCENT LOM INCOME (ST AVGaal.80%)
117 UNDER 20% 8.39
179 2@% TO UNDER 3% d.65
234 30% TO UNDER 4g% 9.7
354  A@% TO UNDER 69% 2.€5
121 6@% TO UNDER 80% 9.55
43 89% AND OVER 9.35
AYG. TEACMER EXPER (ST AVG=11.3 YRS}
255 UNDER 9.7 YEARS 9.52
277 9.7 TO UNDER 11.2 YEARS 9.68
247 11.2 TO UNDER 12,4 VEARS 2.58
269 12,4 YEARS AND OVER 9.73
AYG. TEACHER SALARY (ST AVG=$27,556)
261  UNDER $24,516 1.12
263 $24,516 TO UNDER $25,617 9.83
262 $25,617 TO UNDER $26,913 g.86
262 326,913 AND OVER 1.59
PCT MINORITY TCHAS (ST AVG=22.6%)
595  UNDER 5% 1.94
181 5% T0 UKDER 1% g.68
131 19% T0 UNDER 26X 9.67
36 20% TO UNDER 3% 7.41
45 30% TO UNDER 5% 9.59
1] 5P% AND OVER 9.33
% TCHRS M ADYV DEGREE (ST AVG=30.3%)
269 UNDER 13.8% ) 0.84
263 18.9% TO UNDER 24.9% 9.51
263 24.9% TQ UNDER 32.9% 9.78
262 32.9% AND OVER 2.22
1,048  STATE TOQTAL 1.34
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GRADE
ONE

6.76
6.93
7.19
7.93
7.44

7.54
8.32
6.91
5.84
5.43

6.37

7.64

5.24
6.84
6.55
.99
7.72
.30

7.38
6.79
T.44
8.93

6.49
6.58
7.19
7.89

GRADE
THO

2.21
2.16
2.36
2.65
9.44

2.39
1.53
2.98
1.85

3.33

1.83
1.49
2.20
2.46

3.31

1.74
1.58
1.35
1.48
2.17
3.7

9.87
1.97
2.45
2.17
.19
4,25

2,68
2.4

Q%

GRADE
THREE

1.26
1.2%
1.39
1.45
9.99

1.58

1.23

1.35
1,40
1.05
1.59

1.3

GRADE
FOUR

1.39
g9.94
1.48
1.15
g.99

1.68
1.32
g.712
9.95
1.44

e.n

9.43
1,63
1,41
2.17

1.53
1.27
g9.78
1.32

1.18

GRADE
FIVE

1.49

1.45
9.76
0.9
1.16
1.76
1.69

1.93
8.75
9.9
1.18
1.85
1.56

9.64
9.85

9.57
1.29
1.34

§.45
9.7
1.38
1.23
1.19
2.14

1.98
1.99
§.92
1.59

1.38
1.11
1.32
1.902

1.59

GRADE
SIx

2.8
2.9

2.38
404

3.15
2.42
1.86
1.35
1.79

1.91
1.56
2.7
2.38
3.68
3.35

1.83
1.37
1.66
2.719
2.719
2.89

1.83
1.43
1.17
1.01
2.36
2.99

WA NN O
WO .
N ]

1.93
1.98
2.56
2.35

1.99
.94
2.15
2.35

1.27
1.79
2.28
2.87
2.44
3.87
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sevssssnss 1391-92 EVENT RETENTION-]IN-GRADE RATE sssevesesse

GRADE GRADE GRADE GRADE GRADE GRADE HBR
SEVEN EIGHT HINE TEN ELEVEN THELYE DIsT CATEGORY

DENSITY (ST AYG=12.77 PUPILS/SQ HI'

2.29 1.13 5.53 2,37 1.81 1.09 544  LESS THAN 5
2.35 1.58 8.75 5.42 3.09 1.99 280 5 TO UKDER 29
3.30 2.56 19.20 5.83 4.11 2.8+ 119 20 T0 UNDER 149
3. 44 2.57 15,99 7.85 5.32 3.7 99 109 AKD OVER
3.88 4.19 3.97 1.14 1.37 19.81 € SPECIAL DISTRILTS
PUPTL CHG:99/91-91/92 (ST AVGa2.43%:
4.07 3.26 19.35 5.29 3.96 2.56 315  DECLINING PUPILS
3.65 2,47 14.46 7.83 5.0s 3.35 337 9% TO UNDER 3%
2.31 1.79 19.98 5.88 3.82 2.89 222 3% TO UNDER 6%
1.60 1.35 19.33 5.48 4.12 3.84 1g4 6% TD UKDER 19%
3.96 1.77 6.76 2.93 1.88 4.31 K] 19% AND DVER
PCT AFRICAN AM PUPILS (ST AVG=14.3%)
2.65 2.95 11.41 5.78 3.57 2.84 627 UNDER 5%
2.32 1.77 8.29 5.34 3.46 2.27 137 5% T0 UNDER 16%
3.29 2,41 9.77 5.17 4.25 2.67 137 19% TO UNDER 29%
2.58 1.72 19.93 6.74 4.45 2.87 74 20% T0 UNDER 30%
5.15 3.44 22.65 11.77 7.72 5.39 62 30% TO UNDER 5¢%
4.63 3.49 13.39 9.28 7.26 4.909 11 50% AND OVER
PCT HISPANIC PUPILS (ST AVG#34.4%)
2.18 1.33 6.52 3.33 2.17 1.34 273 UNDER 5%
2.39 1.8) 7.65 4. 49 3.46 2,17 175 5% T0 UNDER 19%
1.99 1.67 7.99 4.67 3.51 2.46 181  19% TO UNDER 20%
2.59 1.61 12.83 8.37 6.21 4. 14 193 2¢% TO UNDER 30%
4.66 3.15 18.¢5 8.65 5.63 3.68 137 39% TO UNDER 59%
.72 3.93 15.99 3.24 4.76 4.19 179 58% AND OVER
PCT WINORITY PUPILS (ST AYG=51.¥%)
2.55 1.28 5.93 2.48 1.54 9.83 92 UNDER 5%
1.81 1.28 5.719 2.55 2.04 1.19 127 5% TO UNDER 19%
1.73 1.39 6.29 3.42 2.81 1.72 199 195 TO UNDER 29%
1.67 1.38 6.92 3.82 .1 1.66 146 20% TO UNDER 39%
2.91 2.96 8.51 5.79 4.99 2.52 231 39% TO UNDER 58%
4.13 3.93 17.50 9.18 5.99 b.47 253 50% AND OVER
PERCENT LOW INCOME (ST AVGw~41.80%)
1.52 1.19 6.54 4.9 3.42 1.84 117  UNDER 2@%
2.13 1.64 8.77 4,67 3.23 1.94 179 2¢% T0 UNDER 3¢%
2.91 2.93 9.47 5.39 3.9 .77 234 30% TO UNDER 49%
3.73 2.69 14.65 8.29 5.20 3.95 354 40X TO UNDER £2%
4. 96 .13 2§.31 19.27 6.41 3.51 121 6% TO UNDER B8d%
5.65 4.29 16.28 7.38 4.52 5.29 43 80% AND OVER

AYG. TEACHER EXPER (ST AVGel1l.3 YRS)

2.74 1.9 13.3¢ 6.9 4,42 3.52 258 UNDER 9.7 YEARS
2.72 2.97 11.57 6.51 4.15 2.%0 an 9.7 TO UNDER 11.2 YEARS
3.13 2.24 12.57 6.87 4.54 3.27 247 11.2 TO UNDER 12.4 YEARS
4,95 2,91 12.7¢ 6.47 4.55 2.83 269 12.4 YEARS AND OVER
AYG. TEACHER SALARY (ST AVGe$27.55¢)
2.35 1.44 6.72 2.77 1.74 1.14 261 UNDER $24,51¢
2.51 1.6¢ 8.24 418 2.31 1.88 263 $24.516¢ TO UNDER $25,617
2.% 2.1 9.42 5.61 4.93 2.8 262 $25.617 TO UNDER $26,913
3.35 2.46 1425 7.82 4.95 EY) 262 $26.913 AND OVER
PCT MINORITY TCHRS (ST AVG=22.6%)
1.89 1.37 6.39 3.49 2.86 1.61 595  UNDER 5%
2.01 1.34 7.52 4.33 2.79 1.75 181 5% TO UNDER 19%
3.25 2.29 8.75 5,50 3.75 2.80 131  10% TO UNDER 28%
3.55 2,93 18.95 9.67 7.20 5.42 3¢ 20% TO UNDER 39%
4. 04 2.88 19.29 11.48 7.14 4.73 45 3g% TD UNDER 59%
5,21 3.86  19.92  19.19 6.19 4.9 69 59% AMO OVER
’ % TCHRS M ADY OEGREE (ST AVG=39.3%)
2.98 2,95 12.79 4.73 1.31 2.32 269 UNDER 18.9%
2.68 1.98 12.79 8.95 4.8 3.8 263 13.9% TO UNDER 24.9%
2.66 1.9 9.63 5.9 4.45 2.93 263 24,9% 10 UNDER 32.9%
3.7 2.72 1414 6.76 4.45 2.9 262 32.9% AND OVER
3.15 2.29 1.4 6.62 4.42 N 1.948  STATE TOTAL
0
a8
70
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COMPLIANCE STATEMENT

TITLE VI, CIVIL RIGHTS ACT OF 1964;: THE MODIFIED COURT ORDER, CIVIL ACTION 5281,
FEDERAL DISTRICT COURT, EASTERN DISTRICT OF TEXAS, TYLER DIVISION

Reviews of local education agencies pertaining to compliance with Title Vi Civil Rights Act of 1964 and with
specific requirements of the Modified Court Order Civil Action No 5281. Federal District Court. Eastern
District of Texas. Tyler Division are conducted periodically by staff representatives of the Texas Education
Agency These reviews cover at least the following policies and practices

(1) acceptance policies on student transfers from other school districts.
(2) operation of school bus routes Or runs on a non-segregated basis.
{3) nondiscnimination Ir extracurricuiar activiies and the use of school facilities:

{4) nondisciminatory practices in the hining. assigning. promoting. paying, demoting, reassigming. or
disrmussing of faculty and staff members who work with children;

(5) enrollment and assignment of students without discrnmination on the basis of race color. or national
ongin:

(6) nondiscriminatary practices relating to the use of a student’s first language. and
(7) evidence of published procedures for hearing complaints and grievances.

In addition to conducting reviews. the Texas Education Agency statf representatives check complaints of
discrimination made by a citizen or citizens resid.ag in a school district where it is ajleged discriminatory
practices have occurred or are occurring.

Where a violation of Title Vi of the Civil Rights Act i1s found. the findings are reported to the Office for Civil
Rights. U.S. Department of Education.

If there 1s a direct violatior: of the Court Order 1in Civil Actior: No. 528° that cannot be cleared through negotia-
tion. the sanctions required by the Court Order are applied.

TITLE VI, CIVIL RIGHTS ACT OF 1964 AS AMENDED; EXECUTIVE ORDERS 11246 AND
11375; TITLE IX, EDUCATION AMENDMENTS; REHABILITATION ACT OF 1973 AS AMENDED;
1974 AMENDMENTS TO THE WAGE-HOUR LAW EXPANDING THE AGE DISCRIMINATION
IN EMPLOYMENT ACT OF 1967; VIETNAM ERA VETERANS READJUSTMENT ASSISTANCE
ACT OF 1972 AS AMENDED; AMERICAN DISABILITIES ACT OF 1990; AND THE CIVIL RIGHTS
ACT OF 1991.

The Texas Education Agency shall comply fully with the nondiscrimination provisions of all Federal and State
laws and regulations by assuring that no person shall be excluded from consideration for recruitment, selection.
appointment. training, promation, retention. or any other personnet action. or be denied any benetits or par-
ticipation in any educational programs or activities which it operates on the grounds of race. religion. color.
national orign, sex, handicap, age, or veteran status or a disability requiring accommodation (except where
age. sex, or handicap constitute a bona fide occupational gualification necessary to proper and efticient ad-
mirustration). The Texas Education Agency is an Equat Employment Opportunity/Affirmative Action employer.
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