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TO THE READER

This brochure is designed to inform you of UNESCO's activities in the
field of education, so that you will be able to play a more active and
effective role in them.

As you will see, the brochure contains a large number of short
explanatory articles describing the activities which UNESCO is
carrying out and the objectives it is pursuing. But, equally important, it
gives the addresses of regional offices, centres, institutions, National
Commissions and other bodies serving UNESCQO's goals in all parts of
the world. It also provides a bibliography and a wide range of other
materials and references.

UNESCO is your Organization. Its activities in education are dedicated
to serving teachers. administrators, scholars, policy-makers and all other
people engaged in or concerned with education. In the broadest sense,
this includes all of us, for education, whether we realize it or not, is the
force that will, more than any other, shape the future.

This is the second edition to be published. The first was brought out in
early 1990, on the eve of the World Conference on Education for All,
UNESCO's action in education is now focusing more sharply on the
challenge of endeavouring to make Education for All a reality. The re-
issue and updating of this brochure cornes at an opportune time, in that
it reflects the progress that has been made in the interim, the changes
that have taken place and the new priorities that have emerged.

For further information on UNESCO’s action in education, please con-
tact the relevant UNESCO Documentation and Information Service. A list
of centres is given on page 55.
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Education and
Human Development

by Federico Mayor The mission of UNESCO set forth in its Constitution is that
Director-General of UNESCO ‘of advancing, through the educational and scientific and
cultural relations of the peoples of the world, the objec-
tives of international peace and of the common welfare of
mankind for which the United Nations Organization was
established and which its Charter proclaims’.

This mission is as essential and urgent today as it was
in 1945 when, in the aftermath of a great and terrible war,
UNESCO was established. It confers upon our
Organization an ethical responsibility as well as a technical
role. Education, in the broadest and noblest sense of that
term, is at the very heart of this mission. How, if not
through education, can the defences of peace be con-
structed in the minds of men? How, if not through edu-
cation, can the common welfare — development, as we
would term it today - be advanced and ensured? For
UNESCO, education is not only an end — indeed, a right,
enshrined in the Universal Declaration of Human Rights; it
is also our principal and often our sole means of action.
An ethical mission is by definition an educational mission.

If its fundamental aims remain constant, the world in
which UNESCO pursues them is in incessant change.
Indeed, in recent yezs, the world has vacillated between
hope and despair. The end of the Cold War, symbolized
by the fall of the Berlin Wall, raised great hopes for the
advent of a culture of peace and tolerance. Many of these
hopes remain. The retreat of totalitarian ideologies, major
initiatives on disarmament, the affirmation of freedom,
human rights and democracy, the renewed commitment .
of the world community to international co-operation
through the United Nations system and countless other
developments provide real grounds for optimism.

i e At the same time, we have witnessed - in a context of
N r' iy g’ XK i escalating world poverty and degradation of the earth's

S »d «.\, -b, ,.“ ‘A environment — the difficulties inherent in the apprentice-
“'. d ship of freedom and democracy, the resurgence of
nationalism, the growth of fundamentalism and of reli-
gious and ethnic intolerance. The roots of exclusion and
hatred have shown themselves even deeper and more
tenacious than we had feared. To our profound sorrow
and chagrin, we have been forced to realize that peace is
not a matter of circumstance or even of politics, but
requires, in the words of the Constitution, ‘the intellectual
and moral solidarity of mankind'. in a world in which our
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destiny i1s increasingly a collective and planetary one, no
The tree of peace B task is more vital than promoting, through eduration and
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culture, an active sense of toierance and mutual under-
standing. For this is the only basis upon which a lasting
peace can be established between nations and peoples.

If | have chosen to speak of education in a broad and
abstract sense, it is because these are the terms in which
the Organization’s founders conceived its role. But they
also realized that education has a very practical side and
denial of education very tangible consequences, as the
plight of the world’'s over 900 milion illiterates attests.
UNESCO is deeply committed to making the right to edu-
cation an everyday reality, not a remote promise. Education
is the sine qua non for effective participation in modem
society. It is for this reason that the struggle against illit-
eracy and the promotion of Education For All are the top
priorities of UNESCO. The quest for a iiterate world is a
difficult and demanding one, but, in close co-operation
with Member States and our partners in the United Nations
system, we are pushing forward the frontiers of educa-
tion, reducing the number of adult iliterates and out-of-
school children and bringing closer the da, when educa-
tion will iluminate the lives of all the world's citizens.

UNESCO was born out of the tragedy of war in the
conviction that the ‘education of humanity for justice and
liberty and peace are indispensable to the dignity of man
and constitute a sacred duty which all the nations must
fulfil in a spirit of mutual assistance and concern’. This
mission is as vital today as it was yesterday and will be
tomorrow.




Hl Two New Initiatives of UNESCO

Education and universal values

The worldwide issues forming the background
to the Commission’s thinking prompted the
fundamental question whether education
could purport to be universal. Could it by
itself, as a historical factor, create a universal
language that would make it possible to over-
come a number of contradictions, respond to
a number of challenges and, despite their
diversity, convey a message to all the inhabi-
tants of the world? In this language which,
ideally, would be accessible to everybody and
in which the maxims and views of the Wesi
would no longer be preponderant, a'l the
world's wisdom and the wealth of its civiliza-
tions and cultures would be expressed in an
immediately comprehensible form.

The message that this language would con-
vey would have to be addressed to human
beings in all their aspects, body and mind,
material and spiritual activity, private person
and citizen, individual and community member.

Report by Jacques Delors
International Commission on Education
First session, 2-4 March 199C

Educating
for the twenty-first century

The International Commission on Education for the Twenty-first
Century chaired by Mr Jacques Delors, is made up of fiteen mem-
bers. It will be assisted in its work by a panel of distinguished advisers
from all regions of the world and representing institutions in the fore-
front of educational thought.

Twenty years after the publication of Learning to be, it seemed
opportune to initiate a fresh examination of education, its aims and
processes, to study and reflect on the challenges facing education in
the coming years.

The initial debates of the Commission revealed agreement on one
central theme, namely the role of education in promoting harmony in
the increasing globalization of human society. The Commission is
attempting to discern how education could make a difference in bring-
ing people into closer harmony, how it could help people learn 1o live
together. Its members underscored the need to find ways in which to
reflect adequately the diversity of situations and of the responses to
these situations, while maintaining a strong central message.

The debate on the main turning points in human development will
be continued in subsequent sessions and ad hoc working groups by
region on the basis of specially commissioned studies. These turning
points fall into three main categories: those related to the economy (in
particular new configurations in the organization and distribution of
work), those related to demographic change, and those related to sci-
ence and technology, including the media. All three will have important
consequences for ecology and the environment. The role of the nation
state and the evolution of nation states as entities in refation to educa-
tion was an underlying theme in these reflections.

Internatior.al Commission on Education
for the Tv' .nty-first Century

theme:
focusing on
education
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Culture and Development
in the twenty-first century

The World Commission on Culture and Development was estab-
lished at UNESCO in December 1992. It began work in March 1993
under the chairmanship of Mr Javier Pérez de Cuétar, former Secretary-
General of the United Nations. It is to present, at the end of 1985, a
World Report on Culture and Development, which will be one of the
major events of the World Decade for Cultural Development. The
Commission will make recommendations designed to provide guidance
for policies in the sphere of both culture and development. Although the
links between these two fields are perceived more and more clearly,
they have yet to be analyzed in a comprehensive, methodical and co-
ordinated way at the world level.

Mr Pérez de Cuéllar stressed in this connection that it is culture
which 'holds the key to human, sustainable development based on
sharing' and that ‘development begins in human culture'. The culturai
dimension of development will therefore be central to the work of the
Commission. It is nevertheless not enoudgh merely to repeat that it
must be taken into consideration:; it is also necessary to say how this
can be done. The Commission's report should make it possible to
move from theory to practice and to guide action towards the solution
of specific problems. As stated in the Commission's mandate. ‘in the
future. development models should be focused on people and should
foster cultural values instead of being prejudicial to them'.The two
Commissions, which are complementary to each other, will co-oper-
ate closely. Mr Pérez de Cuéllar stated in this connection that 'educa-
tion, which is, by the same token as science, an essential dimension
of culture and is also its principal means of transmission - is first and
foremost a long and reciprocal relationship with citizenship, with cul-
tural, economic and social development’,

Learning to be
Towards an educating society

Learning to be, the report of the International Commission on the
Development of Education, presided over by Edgar Faure, was pub-
lished in 1972. With its many reprints and language versions it became
one of UNESCO's most popular publications.

Edgar Faure and his colleagues produced this report against the
background of the student demonstrations and crisis of authority which
marked the late 1960s, at a time when about one-third of the Member
States had just gained their independence, a time of hope and optimism
inspired by widespread economic growth.

The main theme, as Edgar Faure wrote in his presentation of the
report, is that education can only be overall and lifelong. ‘We should no
longer assiduously acquire knowledge once and for all, but leam how
to build up a constantly evolving body of knowledge ali through life -
leam to be.

L A X R ¥ A KN/ -v'v-v"--.v---

Education and Culture

Education is a key link in the connecting
structure between culture and development.
What methods are likely to ensure better sym-
biosis between each person’s culture, the
education that transforms us, and the devel-
opment to which both should contribute but
which in return should be geared to the cul-
tural and educational goals? Should we not
open up a line of research in this field to
ensure that there is no repetition of the failure
of socially maladjusted models of cuitural and
educational development?

Culture can permeate development only if it
first permeates education and if in return edu-
cation effectively promotes fulfiment in one’s
own culture, and not merely social or profes-
sional selection, which very often and in many
societies leads to the brain drair..

Javier Pérez d . Cueéllar
Address at the inatigural meeting
of the WCCD. 7-21 March 1993
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Education

and the Future

by Colin N. Power
Assistant Director-General for Education. UNESCO

UNESCO's action in education is aimed at two essential
goals. The first of these is. aQuite simply. to make the right
to education a realty for all the world's citizens. This Is a
lask as enormous as it is essentel. Enormous because
there are today over 900 milion adult iliterates and over
100 million children of primary school-age who are not
enrolled in school. Essential because education is the prin-
cipal means for preparing peonle to participate efiectively
in the development of their comn:unities and nations.

Tne second major objective of UNESCO's action 1s
to assist its Member States 0 bulding and renovating
education systems to meet tne challenges of the 21st
century. It 1s obvious that the world 1s undergoing pro-
found scientific and technological revolutions. Ecucation
must prepare tne citizens of tocay to live and work In the
world of tomorrow. a world n which the only constant
will be change. Yet, if the tecnnological revolution is the
most visible sign of the times. political. social and eco-
nomic changes are also Imposing new challenges and
responsibilities upon education systems, Certaniy, the
most urgent of these 1s that of constructing a cuiture of
peace and tolerance n which ditterences and diversities
are viewed as a source of nchness and not as a threat
to one's own values and being. Our very survival may
ultimately depend upon our success In confronting this
chatienge.

‘“Towards Basic Education ior All" reflects elements of
both continuity and change 1 UNESCO's mussion. it pur-
sues work 1n the field of literacy n which UNESCO has
been engaged for more than forty years and Is arected
at implementing the Organization’s Plan of Action to
Eradicate lliteracy. Yet, at the same time. it is built upon
a new concept of partnership among international agen-
cies in the promotion of basic education which emerged
from the World Conterence on Education for All. This pro-
gramme is designed t0 meet two inter-related ams:
increasing access to basic eaucation while. at the same
tirme. improving the gualty and relevance of such edu-
cation. Particutar attention 1s given to providing women
and grrls with increased access to education: over 650%
of iiterate aduits are women and over 60% of out-of-
school children are gris: further, the education of women
ana girls iowers fertility rates and improves the retention
anag achievement of their chilaren in schoal. therebv break-
ing tne cycle of iliteracy. Hence. 1t is a long-term invest-
ment In facitaung needed social and cultural transfor-
mations. More generaliv, the programme focuses upon
putting education at tne service of the most aisadvar -
lagea groups i societ — 2.4.. street chilaren ana retugees
- wnere the neea IS areates:
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IINESCO's eiforts to .mpre., = the quaiiy ol basic equ-
aton are multifaceted. dcang. for example, with the
rranng of teachers. the nanagement of schools. the
provision ot learmmng imateras anda the measurement
o learning oulcomes. A ne doivity v focus on the
Juality and relevance o1 the st 1.000 hours ot primarv
schooting. This corresponds reugnly to the st tour years
nt schooling and 13 often ar rat many crikiren receve,
While the long-term goal must be to offer all children, at
‘ieast a full cvele of primary ecccaton. N the intérim., edu-
cation systems should recognize the vital importance of
these first years and do everst~ing nossibie to ensure that
*hev provide chifdren with & _cund basic education and
aistill in them the desire to ¢ 2 inue learninee - ~cnool.
¢ all possible, and, if not. . ‘nerr ovn.

"‘Educauon for the Twentv- rst Century’ s based unon
the assumption that the chalienges Kicing societies at the
threshotd of the twentv-first century call for a fundamental
review of education worldwige, This s, i particular, the
role of the Commussion on Ecucation for the Twenty-first
Century. But it 1s also the puir.ose of the programme as a
whole. This programme exammes the renewal of scien-
ufic, technical and vocatuonal edgucation at the
secondarv level, the role of * gher egucation In seekiny
solutions to the oroblems ot society., the aiffusion of infor-
maton on educational researcn and innovations, and the
roconstruction and transformaton of educational svstenis
N socIeties experiencing protound chandes. In a global
situation i which more ana more countries find them-
selves heset by cnises ana .nexpected difficulties, it is
UNESCOQO's responsibility *3 ensure that its lmmited
resources are used to rnaximum effect to ad them.

Particular attention I1s being given to the needs of the
least developed countries as therr progress depends criti-
cally upon the education of they populations. There 1s
also a need to provide the emerging States of eastern
Europe and central Asia vaitn technical support and
access to information useful {0 them in rebuiding ther
educational systems, Tragically. UNESCO s also inCreas-
ingly called upon to assist In the education of refugees in
afl regions of the world. While education meets only one
of the many needs of refugees. it interjects an element ot
normalcy and hope into lives shattered by disaster.

UNESCO is today. as it was in 1945. deeply engaged
in the task of assisting and supporting Member States in
building education systems capable of meeting the
requirements of a world 1n constant, accelerating and
often tumultuous change. Preparing individuals to under-
stand and value their culturar identities and to respect
those of others. while assisting them to cope with the

The will to learn

«hallenges and uncertanties wxherent * an age of change.
this 1s the task of UNESCO. a respors wilitv as demancing
as It 1s necessarv.

Education in the programme and budget
for 1994-1995

Major Programme Area |
“Education and the future”

1.1 Towards basic education for all

1.1.1 Expanding and improving the prowvision of hasic
education

1.1.2 Improving the aualty and the relevance of basic
education

o Interdiscipiinary project: "The young child and the
family environment”
1.2 Fducation for the twenty-first century
e International Commission on Education for the
Twenty-first Century

1.2.1 Renewal of secondary. technmical and vocational
education
I.2.2 Higher Education
1.2.3 Supporting educational innovation, research and
information
1.2.4 Reconstruction of education systems
o Interdisciplinary and inter-agency co-operation project:
“Environment and population education and infor-
mation for human development”
@ International Bureau of Education
@ International institute for Educational Planning
o UNESCO Institute for Education

Co-operation for development and Participation
Programme

Major Programme Area V
V.2.2 Education for peace. human nghts and democracy

C 44




Education for All

Placing more children in classrooms and more aduits in
literacy classes doesn't do much good if they don't learn
something of value while they are there. That is why
UNESCO engages in activities intended to improve the
content of basic education, the effectiveness of teachers
and instructors and the efficiency of schools.

EFA cannot be achieved through a simple “business-
as-usual" approach. What is needed s new thinking and
innovative approaches. In March 1990, the World
Conference on Education for All in Jomtien, Thailand,
launched an historic campaign to make basic education
- encomgassing early chiidhood and primary education,
literacy and life skills training for youth and adults — avail-
able to all by the year 2000. A follow-up programme
launched with several Jomtien partners. for example.
seeks to identify and promote innovations in basic educa-
tion in developing countries in order to make them known
lo others. therebv encouraging mutual learning.

UNESCO also helps countries gauge their own
progress towards EFA goals. and bolster their technical
capabilities with training and support. The Organization
assists in preparing projects which countries submit for
funding support, and helps raise funds from muitilateral
and bilateral donors.

One important area of action is to foster a policy
dialogue and improve co-operation between all partners
involved in the EFA imtiative. UNESCO therefore works
closely with other United Nations agencies. non-govern-
mental and voluntary organizations and the media to keep
basic education high on the political agenda, thereby
promoting governmental action.

Is Education for All an impossible goal? The challenge
1s certainly daunting. but with renewed political will. and
enhanced international solidanty and approaches. 1t can
be acheved.

EFA Forum

The International Consultative Forum on Education for All,
established subsequent to the Jomtien Conference, is an
informal mechanism enabling all the participants repre-
sented at the Conference and interested in ensuring that
it will be followed up to consult each other and exchange
information. Comprising 60 personalities representing a
cross-section of all those concerned including the media
and the business community, the Forum works to maintain
basic education high on the international agenda. The
Forum's Secretariat undertakes a range of activities such
as supporting a network of NGOs, putting out the quarter-
ly newsbulletin EFA 2000, operating a database on country
folow-up to Jomtien, and publishing EFA status reports.

improving basic education
in the French-speaking countries of the Sahel

Burkina Faso, Chad, Mali, Mauritania, Niger and
Senegal

This project. which represents one of the first practical
applications in the countries of thé Sahel of the recom-
mendations adopted at the Jomtien Conference. is simul-
taneously implementing two components for non-formal
education: the development of national management
capabilities and the production and distribution of teaching
materials for literacy and post-literacy training.

Achievements so far can be summarized as follows:

I. Six national educational management training teams,
composed of 35 trainers, have been given instruction at
the subregional level. Five training modules have been
prepared for educational management trainers at the
subregional level, along with six sets of training maten.
for the individual countries.

1I. Some 500,000 literacy and post-literacy primers have
been produced and distributed in the six participating
countries. Six national workshops. attended by 200
non-formal education workers, were held to ensure the
careful selection of the materials and improve their qual-
ity. A film illustrating all aspects of the project has been
produced.
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—The EFA Initiative of the Nine Most___
Populous Developing Countries

It1s said tha: a picture is worth a thousand words. If S0,
should not v.vo pictures be worth two thousand words?
Study the two graphs and you will quickly understand the
logic and puroose of the EFA Initiative of the Nine Most
Populous Developing Countries. These nine countries -
Bangladesh. Brazil, China, Egypt, Indonesia, India,
Mexico. Nigeria and Pakistan - which account for just
over half the planet's population, have 72 per cent of the
world's illiterates and over half of its out-of-school chil-
dren. Hence. unless there is significant progress in these
countries, 1t il be difficutt to improve the educational sit-
uation in the world as a whole. Put in positive terms.
these countries offer a way 'to get a handle on the prob-
lem’. By concentrating on only 9 of the world's 200 or so
countries. gzoal educational statistics could be dramati-
cally improveq.

In Decemper 1993, the Heads of State and/or
Government of these nine countries will meet in New
Delhi. at an Education for Afl Summit to pledge them-
selves and their governments to new efforts to spur the
progress of education in their countries and by extension
In the world as a whole.

The Nine Most Populous Developing Countries
Estimated number of adult illiterates, in 1990
(in millions)

A
— 4 Maxico 7

N Egypt 16

Brazil 18

Cnhina 224
@) 182

(19%}

(

1

t
Indonesa. 27 |
!

|

|
Nigena 29 .
{

Bangladesh. 42 i

Rest of the World. 261
128%)

{__World Total = 948 Million | !

i
|
|
i
Pakstan 43 |
'
X
i
'
]

The Nine Most Populous Developing Countries
Estimated number of out-of-school children
in 1990 and 2000 {in millions)

!
2000 3
16 80 (20.3%)
1990 )
090 (1.1%)
Pakistan, 13 74 (19.9%) 4.93 (5.0%)
EQypt. 0 87 (1 32%)
Brazil. 4 40 (6.4%)
40.36 (48.8°)
Indra, 34 59 (50.2%)
091(11%)  +
indonesia. 0.86 (1.2%) 7 30 (8 8% 1
Bangiadesh. 6.05 (8.8%) N 00210.1%)
China. 002 (0.1%5)} o
Nigeria. 7.64(11.1%) 1070 (12 6%)
Mexico. 0 70 (1.0%) g - 076 (0.9%)
68 87 milion 82.68 million
(100%) (100%)

Inter-generation education and safeguarding
of the cultural heritage

Inter-generation education has its roots in the way in
which knowledge is exchanged between older and
younger generations. It is concemed with the preservation
of parts of the cuitural heritage which are not handed
down by formal education - medicine, heaith remedies,
traditional crafts, folklore, etc. - and the preservation of
skills patiently acquired by older peopls but which it has
not been possible to pass on to the younger generations.
This knowledge is collected and put into booklets or other
publications, and is taken up and used in the people’s
centres as educational post-literacy material. In this way,
lhe young generations, though literacy education, become
familiar with traditional art and cuiture. )

Through UNESCO’s assistance, students from the
University of Legon in Ghana have launched a project to
make an inventory of customs, songs, proverbs and other
traditional practices. This work is being carried out careful-
ly and metlculously and is safeguarding the cultural values
of the region while establishing a rewarding dialogue
between the students and older people.
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Coping with
New Challenges

¢ Population Growth

@ Environmental Degradation

o Quality of Life: Health, AIDS and Drugs
Probiems

® The Crisis in Human Values

In education. as in its other fields of competence, UNESCO
seeks, through its action and thirking. to contribute to tack-
ling the major challenges facing the world today.

A feature of the last years of this century is the growing
importance attached by the international community to
development problems and their humanistic and social
aspects. as reflected in particutar through the organization
of a sernes of important international events: conferences
on Environment and Development (1992), on Human
Rights (1893). on Population and Development (1994), on
Women and Development (1993), the World Summit for
Social Development (1995). and the United Nations Yaar
for Tolerance (1995). In preparation for these events.
UNESCO organized in 1993 an International Congress on
Population Education and Development in Istanbul, a
Pan-African Conference on the Education of Girls in
Ouagadougou and an International Congress on
Educatior: for Human Rights and Democracy in Montreal.

The campaigns against drug abuse and AIDS also
occupy an important place mn international concerns and
UNESCO s contributing to prevention through its edu-
cation programmes.

A further feature of this period is the increase in interna-
tional activities aimed at pireserving or consclidating
peace. UNESCO's action in this field 1s planned with due
regard for the overall background against which national
capacities have to be rebuilt ana democratic dialogue has
to be restored. With this in mind. UNESCO has embarked
on fresh action to reconstruct educational services
through a series of activities aimed at providing emer-
gency assistance to those Member States faced with the
need to make far-reaching changes in their education
systern and at providing educational services for refugee
or displaced populations.

The UNESCO stand at the
International Conference on AIDS
In Africa. Dakar. 1991

Environment, Population,
Development . . _

The interdisciplinary inter-agency co-operation project
‘Environmental and Population Education and Information
for Human Development' is directly linked to the fotlow-up
to the recommendations of the United Nations
Conference on Environment and Development. In its bid
to tackle environmental, population and development
issues. - issues which are becoming increasingly inter-
linked -. the project seeks fresh approaches to education.
training and information that will be both integrated and
based on sound scientific data. The project will foster the
combined thrust of multiiateral assistance by strength-
ening co-operation with institutional partners of the United
Nations system.

Governments shouid give priority to quality and equity and

administration targets for improving girls' education within
the framework of national development plans; ...

The Ouagadougou Declaration on

the Education of Girls, 1993

Education for hurman rights in a changing world should be

participatory and operational, creative, innovative and
empowering at all levels of civil society.

World Plan of Action on Education

for Human Rights and Democracy, Montreal 1993

An education concerning population issues should be pro-

vided for both sexes and all age groups at all levels and in
both formal and non-formal education.

The Istanbul Declaration on

Population Education and Development, 1993

Prevention through education

School today has a duty to contribute to the fight against drug
abuse and AIDS. Preventive education 1s amed not so much at
spreading knowledge as at bringing about a change of atitudes
and behaviour among young people and helping them to con-
tend with these problems.

UNESCO. with other U.N. agencies. the European
Communities and relevant NGOs. is endeavourng to promote
new methods of education through pilot projects. It 1s aiso pro-
moting the exchange of information on experiments carried out
in different parts of the world. Several nformation centres have
been set up. These include. at Headguarters, the AIDS School
Education Resource Centre (ASERC). winch has a collection of
over 2.000 documents and handbooks and more than 500
audio-visual items. and an international information network for
education on the prevention of drug abuse. which publisnes a
newsletter.

Integrating prevention through educaton into school curricuia
and into out-of-school educational activities has now become a
priority and it 1s essential to convince decision-makers of the
need for an integrated aoproach to these auestions. With that ¥
mind, UNESCOQ 1s planning to organizz regional seminars to
Increase awareness of tnese probleme.
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Education for Peace, Human
Rights and Democracy

UNESCO has been endeavouring for many years to set
up a comprehensive system of training and education for
human rights and intercultural understanding, covering all
educational levels and targetted on a number of groups,
such as schools and universities, along with such occu-
pational categories directly involved in the protection of
human rights, like magistrates, police forces and elected
representatives.

The main partners in this undertaking are the 2,800
Associated Schools spread over 114 countries, the net-
work of Associated Universities, and the UNESCO Chuairs
for peace and human rights.

The activities involved include the development of pro-
totype curricula and educational materials such as the
Human Rights Teaching Handbook for universities or
methodological guides such as International under-
standing through foreign language teaching; the organiza-
tion of bilateral or multilateral consultations for the revision
of school textbooks; training workshops and other similar
activities.

Fresh emphasis is laid on creating a culture of peace. In
this context, priority is given to education, both formal
and informal, using cross-conflict teams. These may
include, for example, teams to design new curricula or
administer a model school. Educational exchanges and
other co-operative ventures are supported and initiated.
At the university level, a special chair for peace culture will
be established in association with related disciplines,

Priority target groups
(1994-19595)

Millions*
50_3 " B 1992-1993

B 1994-1995

Africa

| women LDCs

| “including stalf costs and extrabudgetary funds

The 1994-1995 Programme and Budget gives greater attention to
meeting the needs of the three priority target groups: Africa, women
and the least developed countries.

Environmental education through investigation, Malaysia 5

Emergency assistance

If peace-keeping is a role for the Security Council, peace-mak-
ing is a central concern for UNESCO whose constitution requires
it “to build the defences against war” in people’s minds,

In countnes experiencing emergencies, UNESCO, in co-oper-
ation with the United Nations Department for Humanitarian
Affairs and other agencies is providing assistance for the recon-
struction of educational, scientific and cultural institutions
destroyed by war. These activities, while catering for emergency
situations, are nevertheless part of a long-term framework for
development involving the training of human resources and the
promotion of endogenous capacities. It is noteworthy that in
many countries, education is becoming a focus for national
consensus, rising above poiitical or deological divisions:
® in Mozambigue, an emergency education pian has been

drawn up in co-operation with UNDP, UNICEF and UNHCR.

for demobilized child soldiers victims of the war;
® in El Salvador, a forum of reflection on education and the

culture of peace was held in April 1993;

e in Cambodia, literacy and human nghts education pro-
grammes have been organized for demobilized soldiers.

UNESCO has co-operated in humanitarian aid operations
carried out under the aegis of the United Nations. These were
mainly focused on creating temporary educational structures to
ensure continuity in the education of war victms:
® in Somalia: the ‘lslands of education for peace”;
® in Slovenia and Croatia: the development of educational cen-

tres for refugee children:

@ in Afghanistan: the creation of tent schools and mobile liter-
acy teams;

e implementation of the SHARE programme of humanitarian aid
for the education of refugees.

‘1
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What is UNESCO and

what does it do?

UNESCO’s Role

UNESCQ is not a funding agency, nor is it a research
institution. its chief function lies in the development of
human potential. Its role is to facilitate the transfer and
sharing of knowledge — knowledge of how to eliminate iflit-
eracy, the greatest obstacle to development; of how to
improve education systems in an age where the key
resources are intelligence, creativity and adaptabi; ty;
knowledge needed to protect the environment and mas-
ter the phenomenon of population growth, knowledge to
grant everybody access to science and technology while
stemming the brain drain; to strengthen communication
capacities and facilitate the circulation of information; and
to foster mutual respect and tolerance, democratic partic-
ipation and awareness of human rights.

That is why the eradication of illiteracy and the promo-
tron of basic education for all continue to receive the high-
est priority. UNESCO co-operates with its institutional
partners, as well as with competent non-governmental
organizations, in the implementation of activities devel-
oped within the Jomtien Frarmework of Action for
Education for All, This is also why priority is given tc the
education/training dimension and the ‘sharing and trans-
fer of knowledge’ function in every one of UNESCQO's
fields of competence.

UNESCO, 1994-1995
Total resources foreseen

Expected extrabudgetary resources

| Total Amount: 730.4 M$ :
! 274.9 MS (37°) ]

+ Resources Supmitted for the approval of
+ the twenly-seventn session of the General
Conlerence of UNESCO. 455 5 M$ (63°%)

UNESCO's own budget inciudes resources provided to Member
States for national and regional activities which strengthen the
Organization's action (Participation Programme). Extrabudgetary
resources are provided by various international and bilateral financing
agencies.

Interdisciplinarity:
UNESCO's unique contribution

UNESCO is charged with the task of welding together
ideas, knowledge and aspirations. It is the only interna-
tional organization with a field of action covering educa-
tion, natural and human sciences, culture and communi-
cation. This confers unique significance on its work in
each of these areas. UNESCO can both plan and carry
out actions which take into account the interrelationship
between thes: different fields: those which tend to
strengthan the role of education so as to give the world a
scientific view of things and spread a scientific culture;
those which make it possible to profit from the contribu-
tion of the media to education, while at the same time
ensuring through education that critical judgement is
brought to bear on them and their socio-cultural impact is
analysed; and those snabling the foundations of culturai
creativity to be laid through arts education.

Today, UNESCQ's action is more and more geared to
solving major contemporary problems ensuring peace,
development and the protection of the environment.
These problems, which are in any evertt interlinked, are
complex by nature and call for an interdisciplinary
approach.
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—____The Constitution gives priority.
to UNESCO’s ethical role

UNESCO is a United Nations Specialized Agency estap
lished in Lonaon in 1945 after the Second World War. tts
purpose I1s 10 contribute to peace and secunty by pro-
moting coiiaboration arnorg ihe nations through edu-
cation. science and culture in order to further universat
respect for justice. for the rule of law and for the human
nghts and fundamental freedoms which are affirmed for
the peoples of the world. without distinction of race, sex.
language or rengion. by the Charter of the United Nations’
{Constitution. Article I).

The ethical imperatve les at the heart of UNESCO's
mission. UNESCO's task within the United Nations sys-
tem 1s above all to contribute. prmarily through educa-
tion. to the cromotion of numan development ana the
bullding of a culture of peace vased on human nghts,
tolerance ana democracy.

UNESCO, 1994-1995
Distribution of total programme provisions*
by major fields

Human ana Social Sciences 16°5)

Cummunication Information
and Informatics (13°%0}

Hatural Sciences 12570)

Culture (1674

of which 47°% for
Basic Education for All

Total Amoun(_7364_l\xs_ i

*Estimates drawn from the Draft Programme ana Budget for 1994-1995

This diagram shows the distribution (in percentage) of programme
allocations. The allocations to education represent 40 per cent of the
total. Within education. about 47 per cert are foreseen for activities
concerning Basic Education for All. Furthermore many of the activi-
ties in other parts of the Programme and in UNESCQ's speciaized
mstitutes are also directed ta this goai.
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UNESCO co-operates
with...

the United Nations and Other
Intergovernmental Bodies,

As a United Nations Specialized Agency and an
intergovernmental Organization, UNESCO co-operates
actively with the other agencies and institutions of the
United Nations system and with intergovernmental, inter-
regional, regional or subregional organizations. It also col-
laborates with bilateral technical co-operation institutions.

This concerted action is particularly important in the
preparation of the Orgenization's six-year plans and its
biennial Programmes and Budgets, on which not only
Member States but also the institutions of the United
Nations system and NGOs are consulted and give their
views. The consistency of UNESCQO's action with that of
its partners in the United Nations system is also dis-
cussed within the Administrative Committee on Co-ordi-
nation, in respect of matters of system-wide concern,

such as co-operation with financing institutions and forms
cf operational action and, on another level, the concepts
relating to human resources and their role in develop-
ment, of which they are both the means and the
end.UNESCOQ is naturally also involved in the humanitarian
aid operations carried out under the aegis of the United
Nations and is also associated with the action of the
United Nations system as a whole in areas regarded by
the international community as requiring priority attention,
such as, in 1993, the specific concerns of indigenous
populations or in 1995, the probiems of tolerance and the
World Summit for Social Development. Many priority
issues in the action of the United Nations system have
components which relate to the Organization's fields of
competence, and to education in particular.

Education: UNESCO and its Partners

T‘l\“

Programmes, Funds and
other Bodies

THE UNITED NATIONS NON-GOVERNMENTAL
SYSTEM ORGANIZATIONS
«Interregional
! The United Nations *Regional
| * Subragional
A +Others
’ Regional Commissions o Cation .
:Egé : E&ISAA% *ESCWA 1T FOUNDATIONS

it il et
Speial and ;i

6 | Humpn Scienceg
‘i tu!e g\ :,. ’
feCommunjeatidn,

)
»

AND NETWORKS

*UNDP *UNICEF sUNHCR
«UNEP *WFP *UNRWA
*UNFPA  *UNDCP <UNU
and others
INTERGOVERNMENTAL
. ORGANIZATIONS
| Specialized Agencies
«Interregional
. IFLEO . mﬂd Bank 'mﬁgo :ggeleolnog:nem Banks
*WHO *WMO *|AEA MEMBER STATES :Subrtrasgaonal
and others Othe
Govermmental Bodies
and other Institutions

*Ministries of Education
*National Commissions

»Bilateral Co-operation Agencies sResearch Centres
s Educational institutions

*The Media *Others

*Regional/Subregional Programmes -

sInnovation and other Networks
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Member States,

...through Ministries of Education and National
Commissions. As of 1993, out of 178 Member States.
165 had set up National Commissions for UNESCO, each
with the task of involving the country's educational, scien-
tific and communication circles, as well as its main insti-
tutions, N UNESCO's work. As vehicles for liaison, infor-
mation, discussion and implementation, the National
Commissions 1ssue publications, ensure the country's
participation in international programmes. arrange semi-
nars and make UNESCO's ideals widely known. UNESCO
is giving increasing support to the National Commissions,
so that they can play a more active role in the prepa-
ration of technical assistance requests, particularly under
the Participation Programme. Also, through the various
networks and regional programmes UNESCO offers
Member States unique opportunities for co-operation
between themselves at the international, regional and sub-
regional levels.
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and Non-governmental
Organizations

Over 600 non-governmental organizations (NGOs). foun-
dations and similar institutions maintain working and
mutual information relations with UNESCO. They are very
varied and have activities and interests which range over
all the Organization's fields of competence, whether they
be specialist or learned organizations (teachers, scientific
research workers, pilosophers, sociologists. journalists,
writers, lawyers or other professions) or mass organi-
zations (trade unions, co-operatives, women's associa-
tions and youth rnovements). These organizations are
associated with the elaboration and implementation of
UNESCO programmes and support its activities through
their worldwide membersnip and their national branches
in many countries. The Education Sector maintains collec-
tive consuitations with NGOs specializing in higher edu-
cation, literacy and science education and with the main
teachers’ organizations.

Waorld Consultation
of Teachers' Organizatiuns on
Education for ATDS Prevention

Paris, 2.7 April 1990
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UNESCO in the Worlid

Thinking globally
Acting locally
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UNESCO's activities in education are highly
decentralized. In each region, UNESCO'’s pro-
gramme is implemented by a variety of units
which serve as conduits between the Secretariat
in Paris, national authorities and the intellectual
community. They seek active partnerships with
United Nations sister organizations and are
instrumental in aadvising countries on project
design and fund-raising opportunities. while
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feeding back informanon tz Headauarters on
Member States’ needs ana asoirations. Through
s field units. the Organizazon can be more
responsive and more efficient n fulfilling its man-
date. Global issues and international and inter-
regional co-operation are dealt with bv
Headquarters. Three specianzed institutes have
responsibilities i training anc research.,
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UNESCO’s Educational
Institutes

In specific educational areas, IUNESCO's work is
underpinned by three separate institutes which
conduct research and training programmes.
Comparative education and planning are covered
respectively by the International Bureau of Education
(IBE) in Geneva and the International Institute for
Educational Planning (IEP; in Paris. Lifelong educa-
rion, literacy and adult education are dealt with by
the UNESCO Institute for Education (UIE) in Hamburg.
Two regional centres also operate in the field of post-
secondary education. CRESALC for Latin America

Researchers, planners and
managers for tomorrow’s
education

and the Caribbean, and CEPES for Europe.

The international Bureau

of Education
(IBE), Geneva .

The International Bureau of Education
is a study and information centre in
the field of comparative education.
Founded as a private organization in
Geneva in 1925, the IBE became the
first intergovernmental organization in
the field of education in 1929. In
1969, the IBE changed its status to
become an integral part of UNESCO,
while retaming broad inteliectual
autonomy.

The IBE prepares and organizes
the International Conference on
Education {ICE), which is convened
every two years in Geneva by the
Director-General of UNESCO. Each
session of the Conference deals with
a specific theme and leads to the
adoption of an international recom-
mendation on that theme addressed
to Ministers of Education worldwide.
The forty-fourth session of the
Conference will be held in 1994 on
“Appraisal and perspectives of educa-
tion for international understanding”.

The Bureau houses a documenta-
tion centre, which contains more
than 100,000 books. documents and
periodicals. and microfiches. Among
the documents available. there 15 a
large collection of national reports on
educational developments and INno

vations, and replies by Member
States to the IBE guestionnaires on
the ICE themes. IBE's databases can
be consulted on request. The IBE
collaborates with more than 100
national documentation centres
through its International Network for
Educationat Information (INED).

For those working in the field of
educational research. information
and documentation. the IBE orga-
nizes training activities in the form of
a scholars-in-residence programme,
workshops and brief courses on the
technigues of librarianship.

The IBE publishes educational stud-
ies and reference works. such as the
International Yearbook of Education
and the UNESCO: IBE Education
Thesaurus. as well as newsletters and
periodicals. As of 1994. UNESCO's
quarterly Prospects will become the
IBE's main international review of
comparative education.

The UNESCO Institute
for Education
(UIE), Hamburg

The UNESCO Institute for Education

was established in 1951 in Hamburg.

Germany. It focuses on adult and

non-formal education within the

framework of liielong learning. and
specifically on adult literacy and con-
tinuing education. UIE's activities
comprise research. training. docu-

mentaiion dissemination and have a

worldwide outreach.

Decisions on programme activities
and the budget are made by the UIE
Governing Board and the UNESCO
General Conference. The Institute's
financial resources are provided by
UNESCO., the German Government,
the authorities of the Hanseatic City
of Hamburg. and other funding
sources.

Currently. the Institute’s main tasks
nclude;

@ coliecting and analysing informa-
tion on research in the field of aduit
education. Particular attention I1s
given to educational opportunities
for migrants. minorities and other
underprivileged communities, to
women and literacy:

® conducting co-operative research
projects related to non-forma:
pasic education for adults and out-
of-schoo! youth. including projects
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on the development of alternative
learning approaches for out-of-
school youth, the improvement of
evaluation practices, the use of
mother tongues and national lan-
guages in literacy and post-literacy
in industrialized countries;

@ strengthening information
exchanges and the extension of net-
works In the field of adult and con-
tinuing education. Through its
Exchange Network on Literacy and
Post-Literacy in Industralized and
Developing Countries. UIE stimu-
lates co-operation between educa-
tional researchers and practitioners
around the world.

The Institute houses a documen-
tation centre and a library specializing
in literacy and continuing education.
comaining over 50,000 publications
and documents.

UIE Publications include the
International Review of Education.
handbooks and reference books.
studies on Literacy in Industrialized
Countries, reports and a newsletter.

The International Institute

for Educational Planning

(IIEP), Paris

Founded 30 years ago, the IIEP,
based in Paris, is concerned with
training and research in the field of
educational planning and aims at rein-
forcing national capacities in policy
planning. management and evaluation
of education.

The 1.000 mark was passed In the
number of trainees participating in the
annual nine-month course. while over
2.300 persons have participated in
the intensive courses and workshops
which I[EP organizes in a number of
countries an’ subregions.

NEP's re: arch and study pro-
gramme are relevant to the
Organization’s main priorities on basic
education for all and human resources
development, and lead to the pro-
duction of training materials and mod-
ules. For the period 1990-1995 this
covers such topics as improvement
of the quality of education. access for
disadvantaged groups and ways to
reduce inequalities, management of
the transition from school to work,
planning science education for secon-
dary schools, new trends in technicai
and vocational education, Institutional
management of higher education as
well as financing, management and
administration of education.

IIEP disseminates new technical
concepts (n educational planning
through a large-scale programme of
publications and documentation. The
Institute has published some 700
titles, including research reports,
case studies, training materials, refe-
rence books and the Fundamentals
of Educational Planming series. all of
which are available in English and/or
French. increasingly also in Spanish.

The Documentation Centre has
some 37,000 books and documents
as well as around 580 periodicals
dealing with educational planning and
related subjects.
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Regional Action

for Education

In the regions, UNESCQ's mission is to assist in
establishing and operating institutions dedicated to
education, research and cultural development; heip
countries to formulate national policies that will
achieve these goals; stimulate debate on important
topics; strengthen institutional capacity for research
and training so that countries and regions can find
their own paths to seif-sufficiency rather than
depend on imported expertise; provide linkages and
networking facilities that enhance the work of both
individuals and institutions through resource-sharing
and community partnerships.

The Regional
Programmes:

Instruments for Expanding and Reforming
Primary Education and Promoting Aduilt
Education
The building blocks of UNESCO's global action in favour
of literacy and education for all are its regional projects
and programmes for literacy: the Major Project in the field
of Education in Latin America and the Caribbean, the
Regional Programme for the Eradication of llliteracy in
Africa, the Asian and Pacific Programme of Education for
All, and the Regional Programme for the Universalization
and Renewal of Primary Education and the Eradication of
literacy in the Arab States by the Year 2000. In addition,
an Information-exchange network based at the UNESCO
tnsttute for Education {Hamburg) provides a mecha-
nism for facilitating co-operation among industrialized
countries faced with problems of ‘functional illiteracy'.
i.e.an nability to use reading and writing with adequate
proficiency to cope with the challenges of life in complex
modern societies. All regions of the world are now covered.
The regional literacy programmes are examples of unity
in diversity. All are based on two fundamental principles:
technical co-operation among developing countries
(TCDC) and the need to combat illiteracy through a giobal
approach ombining the universalization and renewal of
primary education with stepped-up literacy work among
out-of-school youth and adults. All programmes give spe-
cial attention to the education of women and girls and to
literacy follow-up activities designed to encourage the
reading habit. But each programme is unique, adapted to
the special needs and circumstances of the region it
serves. They differ in the specifics of the objectives they
pursue, in their modalities of operation and in the manner
in which they are guided or governed. Yet, the uitimate
goal of all arogrammes is the same: education for all.
These programmes have originated in the periodic
Conferences of Ministers of Education convened by
UNESCO. Since it is Member States themselves which
have conceived these programmes. their committment tc
success is evident. The major difficulty affecting these
programmes and limiting their impact concerns the eco-
nomic constraints confronted in the developing regions
they serve. Progress towards regional goals evidently
depends upon the success of national efforts, But, in
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Prnmary school in Chad

many countries, inese efforts are falterng because of the
economic crisis which has severely restricted the devel-
opment of education. Thus. while viable and valuable
mechanisms for regional co-operation are N place. the
resources needed to give added impetus to them are in
critically short supply. Fortunately. with the growing real-
1ization that education I1s the essential key to development
and the increased commitment of the international com:
munity following the World Conference on Education for
All. both the mobilization of nternal resources and the
availlability of external support to basic education activities
n developing countries have improved.

The Bases of Regional Co-operation

1981 Launcning of the Major Project in the Field ot Education in
Latin America and the Caribbean

1984 Launching of the Regional Prograrnme for the Eradication
of lliteracy in Afnca

1987 Estabishment of a network for exchange of information
and documentation on functional iliteracy among indus
tnalizea countries at the UNESCO Institute for Education
(Hamburg)

*987 Launching ot the Regional Programme for Universal
Provisich and Renewal of Primary Education and
Eradication of filiteracv In Asia and the Pacific (APPEAL)

1989 Launching of the Regional Programme for the
Universaization and Renewal of Primary Education and
the Eraaication of llliteracy in the Arab States by the Year
2000 (ARABUPEAL)

Street libraries 1in Manila

Books are coming to the streets of Manila, and with them
‘street librarians’, thanks to Movement ATD Fourth World
and UNESCO.

The street libraries are aimed at creatng an environ-
ment in the poorest districts of Manila where everybody
is encouraged to fearn. and where both children and
parents have access to knowledge without the routine of
their daily lives being disrupted.

ATD Fourth World and UNESCO have designed their
pilot project to train ‘street librarians' how to run their
libraries and, more important still, to instil in them an
understanding of what the street libraries can come to
represent for children and their families. For it is children
who have been deprived of schooling and literacy who
have to make their own way to learning through the street
libranes and encourage adults to join them.

The future "street librarians' are students of the National
University of the Phifippines and voluntears who are eager
to sharc their knowiedge and demonstrate to the under-
privileged children of Maniia that they too can learn. They
will be trained by members of ATD Fourth World's volun-
teer force, and some of the children and parents with
whom they will be working will play an active part in the
training process.
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Africa
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UNESCO-Dakar
Regional Office for Educanon in Afrca (BREDA

UNESCO-Nairobi
Regional Office for Science and Technology Africa
(ROSTA)

UNESCO, 1990-1993*
Co-operation for development in education
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Education for Economic
Recovery and Development

___________ Priority: Africa

The "Priorty: Afnca” Programme is the practical expres-
sion of UNESCO's determination to contribute to the
tnited Nations New Agenda for Develooment in Africa in
the 1990s (UN-NADAF) and to the Glcnal Coaltion for
Africa. The aim of this contribution 15 tO zrocure extrabud-
getary resources to support regional ana subregional co-
operation of an interdisciplinary and intersectoral nature.
Under the Prionty: Africa Programme. plundisciplinary
missions to identify co-operation projects are deing orga-
nized. national specialsts are being traned for that pur-
pose. and regional programmes are beirg drawn up relat-
ing to the management of higher sducation, the
development of distance education and eaucational tech-
nologies. and the enrolment of girls i~ schoal. having
regard {0 the imphcations of these prcgrammes i the
fields of science. culture and communicauon, and to the
development of a culture of peace In "2 region as their
ultimate goal.

Basic Education

As pa.* of the Regional Programme for tne Eradication of
literacy. the IFOMA Project (Innovatior:. traning. educa-
tional materials) concerns the relations between ecucation
and the world of work 1n rural areas, ang egucation tor the
qualty of liie and the environment.

Subregional programmes N suppor: education for
all are being established for western arl cential Africa.
eastern and southern Africa and the countries of the
Sahel. A regional programme 1S amirs i improve the
capability and gualifications of heads of scnools 1 admin-
istrative and educational management.

Science and Technology__
Education for All

The key components In science and -echnology edu-
cation for all have been identified £ the Regional
Consultative Committee. Special attent:en 1s focused on
the inclusion of endogenous and traditic-al technologes.
which are an integral part of the African ¢.ttural hertage.

~_____ population Education

Population education has made spectaZ.iar proaress in
Africa. Amost all the African countries na.e. or are about
to have. population education progra™mes, which are
expected to help them to overcome the .0 mMator nanch-
caps tacna Ainca - the detenorauon =2 e environmen:
ana over-rapid popuiaudn growin — a“n o compat the
spread of AlIDS.
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_ Post-apartheid Education___

With a view to contnibuting to the reconstruction of a
post-aparthela saucation system in South Africa.
UNESCO 1s encsavouring to lay the foundations of a
malor educationz oroject designed to ensure that high-
quanty educauon s avaiable to all. A first priority will be
ihe training of ecucational managers and planners, the
development of raw curncuia and the reform of teacher-
tfraining programires,

Teacher Education in Namibia

Some 4.600 teachers in Namibia's schools {about 35 per
cent of the total) have never had teacher training or com-
pieted a basic education cycle.

UNESCO has been instrumental in setting up an in-ser-
vice teacher education project to complement pre-service
improvement of teacher training and at the same time
reform basic education. The first phase, which started in
December 1992. entails the development of in-service
teacher education policy, the training of senior staff and
the production of modules to be used for up-grading
teachers. The second phase will entail the expansion of a
formal structure for in-service teacher education
curnculum development and the preparation of additional
modules, the training of school principals and experienced
teachers to conduct the programme. and the beginning of
the in-service teacher education programme.

oC

Senegal's Literacy Caravan
In Senegal the iiteracy caravan. composed of literacy and basic
education specialists from the public sector, NGOs and organizations
within the United Nations system. travels throughout the country. to
organize teaching matenals fairs in the newly created village
educational resource centres.

)

5

Priority: Africa

Radio booste educational quality in Africa

Angola, Cape Verde, Guinea-Bissau, Mozambique and
Sao Tomé and Principe have ore problem in common, in
that their children do not learn enough during the first four
years at school. Much of this problem is due to poor
teaching arithmetic and Portuguese, which is the second
language of most pupils.

With the help of UNESCO, the five countries have
decided to use radio to complement classroom teaching,
because radio is picked up by most the schools, and can
easily be upgraded to reach all of them.

The Interactive Radio Instruction Project aims at pro-
ducing radio programmes in arithmetic and Portuguese for
the first four grades of primary education and at deve-
loping national programme-production capacities.

Radio is used in an innovative, interactive way. Students
respond to the radio verbally or by following instructicns
every ten to fifteen seconds. The programmes are based
on the principle that leaming small portions of content is
more effective than concentrating on large chunks of
subject matter. To keep the learners' attention, activities
are changing every few minutes. Children enjoy these pro-
grammes; teachers usually leam from them as well, and
their own teaching style accordingly becornes more active.

Rural Women and the Environment

The purpose of this project is to make women in rural
areas in Mali more aware of environmental problems and
ensure that they are better informed. The project activities
chiefly consist in producing teaching materials in the
country's national languages in the form of booklets,
posters and inserts on environmental subjects, such as
deforestation and re-afforestation, agriculture, animal
husbandry and water, for use in campaigns t0 promote
awareness and provide injormation.
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UNESCO-Beirut/Amman
Regional Office for Education in the Arab States (UNEDBAS)

UNESCO-Cairo

Regional Office for Science and Technology in the Arab States
(ROSTAS)

UNESCO, 1990-1993*
Co-operation for development in education
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Priority to Human Resources
Development

Regional co-operation lays special emphasis on the
renewal of education in order to strengthen its ability to
contribute to social and economic development.

ARABUPEAL

Launched in 1989, the Regional Programme for the
Universalization and Renewal of Primary Education and
the Eradication of lliteracy in the Arab States by the Yzar
2000, is designed to contribute to the development of
education systems, at the level of primary education and
literacy, in order to ensure the right to education for all,
enhance socio-economic development and contribute to
the release of creative energies in society. The role of all
the regional and sub-regional organizations, and espe-
cially ALECSQO, ISESCQO and the Arab Bureau for
Education in the Gulf States - ABEGS, is emphazised
within ARABUPEAL. The programme activities consist of
the following four sub-programmes:
o Development of administration and planning;
e Curriculum development, teaching methods and
materials;
® Teacher education and training;
® Educational and social research.

Educational Innovation
for Development (EIPDAS)

Co-operation and the exchange of information. expe-

rience and expertise among Member States is the

keynote of EIPDAS, the Educational Innovation

Programme for Development in the Arab States. The main

areas of action of the Programme are the following:

® Basic education;

@ Renewal and development of science and technology
education;

® Pre-service and in-service training of educational per-
sonnel;

® Educational evaluation;

® Modernization of educational administration, planning
and research;

@ Diversification of secondary education and its linkage
with productive work;

® Educational Information.

Population education

Population education is currently being provided in seven
countries. In addition to advisory missions, the Regional
Programme includes the preparation and dissemination of
curricular materials serving as basic references for country
projects, and training activities for national specialists
involved in on-going national population education
projects and/or officials working in the Ministries of
Education of countries not yet having adopted populatior:
education projects.
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UNRWA/UNESCO
Co-operation programme

This programme provides elementary and preparatory
education to 393.000 Palestine refugee children attending
over 600 schools in Jordan. Lebanon. the Syrian Arab
Republic. Gaza and the West Bank. The programme also
trains 5.000 young Palestinan men and women in over
40 vocational and post-preparatory technical subjects as
well as in teacher education. In fact. most of UNRWA's
11.400 teachers - all of whom are Palestinian - received
their pre-service or in-service traning through the co-
operation programme,

UNESCO co-operation with UNRWA began in August
1950 through an agreement under which UNESCO
assumes technical responsibility for UNRWA's education
programme: assigns a team of its high-level staff, includ-
ing a Director of Education. to UNRWA: and provides the
agency with such resources as educational materials.
instructional equipment. consuitants and fellowships.

Community-oriented Development Activities
in Jordan’s Schools

Twenty schools in Jordan are currently carrying out
community-oriented devetopment activities from which
some 3,200 participants have so far benefited. The project
objectives include: (g) providing courses aimed at enhanc-
ing a variety of skills and at eliminating functional iliteracy
among women in such subjects as home economics,
sewing, knitting and dress-making, home installation,
maintenance of household appliances. and typing; (b)
organizing panels and workshops on education, hygiene,
family life, mother and child care, and environmental poliu-
tion: {c) setting up small-scale agricultural projects run by
adults and young children {fcod processing and rabbit and
pouitry-raising), in order to improve family incomes and
living conditions; and (d} improving community amenities
and the environment, including schoois and public utilities.

Literacy in all ages ' e )

Training women for maintenance

e
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Interior view of a classroom buiit in Sudan with assistance provided
under the "Feasibility Study on the Development of Low-Cost
Educational Buildings in Arab LDCs". The prototype utilizes improved
local construction techniques, i.e. stabiiized soil block walis.
corrugated fibre-reinforced roof sheets and stabilized soil tiles laid on
compacted earth floors.
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UNESCO-Bangkok
Principal Regional Office for Asia and the Pacific (PROAP)

UNESCO-Islamabad

Regional Office for Book Development in Asia and the Pacific
{ROBDAP)

UNESCO-Jakarta

Regional Office for Science and Technology in South-East Asia
(ROTSEA)

UNESCO-New Delhi

Regional Office for Science and Technology in South and
Central Asia (ROTSCA)

UNESCO, 1990-1995*
Co-operation for deveiopment in education
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Educational Development in
a Changing Context

The educational activities of the Principal Regional Office for
Asia and the Pacific cover the entire spectrum, from the
elimination of iliteracy to higher education, through its two
flagship programmes: APPEAL (Asia-Pacific Programme
of Education for All) and APEID (Asia and the Pacific
Programme of Educational Innovation for Development}.

e APPEAL aims to facilitate the achievement of
Education for All through universalizing primary edu-
cation, eradicating illiteracy, and providing continuing
education. Its primary constituency is the vast number
of adultt iliterates and out-of-school children and young
people. National Co-ordination Committees have
already been set up by 23 Member States.

@ APEID continues to encourage the development and
use of educational innovations geared to achieving
national development goals. Based on the principle of
reciprocity for mutual learning and self-reliance, the
programme is jointly designed. implemented, and
evaluated py the participating Member States. Over the
years, APEID has develobed a network of 199 asso-
ciated centres in 29 Member States. It is currently
concentrating on the areas of Universal Primary
Education; Science, Mathematics and Technology
Education; and the Re-orientation and Qualitative
Improvement of Secondary Education.

Some 16 countries of the region are participating in the
Regional Co-operative Programme in Higher
Education through a network of 110 universities and
other institutions of higher learning. It focuses on distance
education, academic staff development, management of
resources, and participation of women in higher education.

The Educational Policy-making, Planning,
Management and Statistics network inciudes 46 nation-
al training institutions in 22 Member States. EPMS is
engaged in developing indicators and tools for the assess-
ment of EFA achievements.

Services in the Educational Facilities Unit address
problems connected with appropriate learning environ-
ments, such as the provision of low-cost educational
buildings and furniture, the design of disaster-proof
schools that can also be used as refugee and relief cen-
tres, and the maintenance of facilities.

The Technical and Vocational Education Unit sup-
ports efforts to link education systems with the world of
work and provide better articulation with chang:ng
employment needs and patterns. This Unit has been
responsible for producing a compendium of ten national

ERIC

Aruitoxt provided by Eic:

Thid_




Q

ERIC

Aruitoxt provided by Eic:

case studies on policy planning and admunistration of
Technicai and Vocational Education, and four mono-
graphs including one on New Directions in Technical and
Vocational Education.

A Regional Mobile Team on Population Education,
funded by UNFPA, was set up in 1872. Until its merger in
the new Inter-Agency set-up of Country Support Services
Teams. the Team undertook 568 advisory missions to 20
countries. training some 3.000 key-level personnel
through regional and national activities.

A network of 423 Associated Schools in 14 coun-
tries of the region promotes international education
through teaching on peace. human rights and democracy.

Mobilizing the Community
to Improve Learning Outcome

In a Joint Innovative Project (JIP), a group of countries
engage in a joint review of a common problem and analyse
the situation to define broader contours of a strategy for
resolving it. The strategy is then adapted to specific country
contexts.

One such JIP supported by APEID relates to the
Raising of Achievement Levels in Primary Education
in which nine countries - China, India, Indonesia, Republic
of Korea, Malaysia, Nepal, Philippines, Sri Lanka and
Thailand are participating.

China was the first country to start work on this JIP in
1986, in 100 rural schools in Gansu province, where the
completion rate stood at 28.8%. Now, after six years,
there has been a dramatic improvement in the rates
recorded in these schools, with a 89% initial retention rate
and 97.6% of all children completing primary schooling.

The Gansu JIP has been instrumental in generally
enhancing the quality of primary education, by improving
both the internal and external environment governing
learning outcomes and creating conditions conducive to
raising their level. The project has also fostered people’s
awareness of the fact that education is a responsibility
shared by the whole community. It has been a driving
force behind the mobilization of parents and the commu-
nity to support and co-operate with the schools and raise
additional funds. Parents’ schools, which have been set
up as part of the JIP, provide them with instruction on
subjects connected with their chidren's education.

In 1930, the project had proved such a success that it
prompted five other provinces in the country to start up
a JIP on the Gansu model, covering more than 1,000
primary schools. UNICEF has also adopted the same
model in its project for strengthening primary education in
ten other disadvantaged provinces.

Educating Women — New Messages

The Asia-Pacific region is characterized by very high rates
of illiteracy among women. PROAP has deveioped a
skifled-based Literacy Programme for Wamen, funded by
UNDRP. It was first implemented in Bhutan, China and
Papua New Guinea and was later joined by a number of
other countries. The Programme concentrated on chal-
lenging age-old superstitions and stressed the importance
of women's work in the home and in fields and factories.
The booklets produced under the Programme were used
to teach Chinese women how to install home-heating
systems; brief women in Papua New Guinea on how to
protest against wife-beating; and encourage women in
Bhutan to question the traditional division of labour.

A training Manuai, Educate to Empower, 39 illustrated
booklets and 50 curricular units, developed under the
Project, emphasize the importance of the role of women
as economic producers and equal partners in develop-
ment. The training manual has now been adopted by
ESCAP for its work in the area of women's education.
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Europe
and North America
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Regional Otfice

Office

UNESCO Headquarters - Paris

UNESCO-Paris
International Institute for Educational Pianning (EP)

UNESCO-Geneva
International Bureau of Education (IBE)

UNESCO-Hamburg
UNESCO Institute for Education (UIE)

UNESCO-Bucharest
European Centre for Higher Education (CEPES)

UNESCO-Venice
Regional Office for Science and Technology
in Europe (ROSTE)

UNESCO, 1990-1993*
Co-operation for development in education
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Regional Co-operation in a
Global Perspective

_CORDEE-Co-operation for Reinforcing__
the Development of Education
in Europe

The main objective of this new initiative is to create a
coordinated framework of action within the Europe region
by grouping together and thus reinforcing various exist-
ing networks and programmes., such as the CODIESEE
network, the Joint Studies programme of European
National Commissions for UNESCO, joint Council of
Europe/UNESCO activities in the field of educational
research or the Literacy in Industrialized Countries-net-
work of UIE. CORDEE-activities are carried out by vari-
ous decentralized UNESCO Units, Ministries of Education
and National Commissions in co-operation with special-
ized R&D institutes, 1GOs, and NGOs. The CORDEE
initiative is based on the direct involvement of major edu-
cational R&D institutions in Central, Eastern and South-
Eastern Europe. The Institute of Educational Sciences in
Bucharest publishes a CORDEE Newsletter.

in the two years since CORDEE was established. activ-
ities have focused on three priority areas: (i) Education for
All, (i) Education for the 21st Century, (i) Strengthening
Capacities for Educational Reform and Development.

CEPES

The European Centre for Higher Education (CEPES) was
established in Bucharest, Romania. in 1972, It serves as a
node for the collection and exchange of information and
experience. a forum for discussion on important topics.
and a centre for the promotion of research and develop-
ment. It is also a focal point for several specialized net-
works connected with such issues in higher education as
research on higher education, staff development or
women's studees.

s W %
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~EPES houses a ibrary and documentation centre,
which contains £asiC sources. major publications and
sericdicals on migher egucation as well as numerous
unpubiished maicriais. totaling about 27.000 documents.
CEPEY’ capacity for co-operation has recently been
reinforced by the setting up of the UNICOM electronic
network.

CEPES publications include Higher Education in Europe
{quarterly). monographs on nationa!l higher education sys-
tems. and studies on various Issues of higher education.

_FREEDON
INIVERSITY AUTONOMY

Sinaia, Rumamd 5-7May. 1992

The International Conference on Academic Freedom and University
Autonomy organized by CEPES in Sinaia. Romania (1992) urged
UNESCO to prepare an international instrument for the protection and
promotion of these values.

“Think globally, Act baltically”

In an effort to “help save the Baitic”, one of the most
endangered marine bodies in the world, students and
teachers in all nine Baltic countries are actively engaged in
learning about the acute environmental isSues facing their
common sea as well as learning about the rich cultural
heritage of the Baltic countries.

Students collecting samples from the Baltic ",

_.Programme for Central and Eastern__
European Development (PROCEED)

PROCEED is an intersectoral programme, co-ordinating
UNESCO's activities n Central and Fastern Europe and in
the newly indepenaent states of the former Soviet Union.
Launched in 1992. the programme covers all UNESCO's
main fields of competence. PROCEED's coordination efforts
focus on the prionty needs of the region and its sub-regions.
1N particular the re-establishment and consolidation of
democracy; pluralism in beliefs, attitudes. and institutions:
the expression of identity and the protection of minorties
and human nghts: and human resources development.

Educational activities in particular countries focus on
the reconstruction of the educational system and policy
advice. the reform of higher education and teacher
training, secondary technical and vocational education.
the renewal of curricula and teacning methods. and edu-
cation for specific target groups.

The UNESCO-Chernobyl Programme

The UNESCO-Chemobyl Programme is an initiative providing
assistance to the countries suffering from the Chemoby! acci-
dent of 1986. The programme consists of both remedial
actions aimed at eliminating the consequences of the cata-
strophe and actions designed to foster the economic and
social development of the areas concemed.

Educational projects under this programme concemn the
establishment of four pilot rehabilitation centres in Belarus.
Russia and the Ukraine, including a large-scale training
programme for the staff of these centres n communities
facing the most serious social and psychological problems.

In a bid to facilitate multilateral and bilateral co-opera-
tion, foreign-language training is being provided for
Belarusian. Russian and Ukrainian experts engaged in
mitigating the effects of the Chernobyl disaster.

Educational matenials are being prepared on the themes
of energy, the environment and development, in which
due account is taken of the consequences of the
Chernobyl disaster and emphasis is placed on instruction
about alternative energy sources.

Other projects focus on training experts in distance edu-
cation methods, the supply of educational equipment and
facilities to schools serving the displaced populations in
Belarus, and education on radiation effects,

Boarding schoal for orphans. Gomel. Belarus: delivery of school and
sports equipment thougn the UNESCO-Chernoby! Programme
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UNESCO-Santiago de Chile
Regional Office for Education in Latin America and the
Caribbean {(OREALC)

UNESCO-Caracas
Regional Centre for Higher Education in Latin America and the
Caribbean (CRESALC)

UNESCO-Havana

Regional Cffice for Culture in Latin America and the Caribbean
(ORCALC)

UNESCO-Montevideo

Regional Office for Science and Technology in Latin America
and the Caribbean (ROSTLAC)

UNESCO, 1990-1993*
Co-operation for development in education
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Taking a more professional
approach to educational
action

® Enhancing professionalism in ministries of education,
identification and provision of new technical and
human resources needed for the decentralization of
education systems,

@ Introducing professionalism in schoois, thereby pro-
moting a new role for teachers which will give them
time to attend to pupils with learning difficulties and
operate with greater technical and administrative
autonomy,

® Upgrading the professionalism of teachers in modern
teaching methods.

Basic Education

The Major Project in the Field of Education in Latin America
and the Caribbean provides a framework for the profes-
sionalization of education in each country. The project is
implemented by the specialized regional networks
PICPEMCE, KEDALF and REPLAD, and through the SIR!
regional information system:

@ PICPEMCE, the programme for innovation and reform
in training of educational personnel. seeks to promote
curricular reform, particularly for basic learning, reading
and writing, bilingual teaching, natural sciences, and
environmental and population education, and for trans-
verse themes relating to human values or human rights.
it also tries out new teaching methods based on greater
self-reliance on the part of learners.

o REDALF, the Regional Network for Training Personnel
and Providing Support for Literacy and Adult Education
Programmes, runs activities in a number of fields - liter-
acy and post-literacy education, inciuding the use of
audio-visual media, functional ifliteracy. basic education
for children and adults, civic education for women,
inter-cultural bilingual education and the training of
trainers.

@ REPLAD, the regional network concerned with the plan-
ning and administration of basic education, tocuses
mainly on decentralization, the mobilization of partners
in education, the development of information systems,
and the administrative and educational management of
schools.

___Co-operation in Higher Education__

Established in 1978 in Caracas, Venezuela, CRESALC
promotes regional co-operation in higher education and
assists Member States of the region in their efforts to devel-
op and improve national systems of higher education. It
aiso promotes the mobility of academic personnel, serving
as the Secretariat for the application of the Regional
Convention on the Recognition of Studies, Diplomas and
Degrees in Higher Education. CRESALC is closely invoived
in the implementation of UNITWIN. A UNESCO-Chair in
Human Rights has been established in co-operation with
the Nationai Council of Universities in Venszuela.

2.5
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Innovation: CARNEID

Established in 1981, the Caribbean Network of
Educational Innovation for Development (CARNEID) helps
English- Spanish- French and Dutch-speaking Caribbean
countries to introduce educational innovations, undertake
co-operative research and projects and share information
and experiences with countries in the sub-region which
have common oroblems and aspirations. CARNEID
played a role in iaying down strategies for educational
reforny in the Eastern Caribbean countries.

An Innovative Project
for Rural Women in Ecuador

UNESCOQO, WFP and UNICEF, in co-ordination with
Ecuador's Ministries of Education, Agriculture and Social
Welfare, have agreed to set up a pilot project on "Literacy
and Continuing Education for Ecuadorian Women in Rural
Areas”.

The project's objectives are to contribute to improving
the quality of life of rural women, their families and the
community by means of an all-round education strategy
that will make it possible to raise their educational, heaith
and nutritional standards and enhance their ability to play
their full part in production and society generally. The
basic strategy sets out by making use of the existing
structure of a number of rural community projects to bring
together over 400 women, who will be given food support
and will also be provided with educational opportunities
that are expected to foster their integration into society
and the production process.

Several local development organizations and NGOs in
the country’s provinces have joined in the project, in a bid
o ensure that the project's educational, production, nutri-
tional and preventive health components will give rise to a
flexible form of education centred on the basic needs
identified by the beneficiaries themselves.

UNAMAZ

The Association of Amazonian Universities, created in
1987, is currently composed of over 30 universities from
eight countries. Its programme of activities has been con-
stantly expanding, especially in the follow-up to the United
Nations Conference on Environment and Development
(Rio de Jangiro). These activities include the setting-up of
a South-South Co-operation Programme, following a
meeting of experts on “Environmentally Sound Socio-
Economic Development in the Humid Tropics”, which was
organized in Manaus, Brazil, in 1992 by UNAMAZ, the
United Nations Uni* 2rsity, the Third World Academy of
Sciences and UNESCO's Man and the Biosphere
Programme (MAB). The UNESCO-Chair established at the
Federal University of Para acts as the focal point for the
network in the field of the e.vironment, and co-operates
with another UNESCO-Chair in Montreal. The Central
Commission of UNAMAZ has promoted the organization
of a rotational specialized course on science policy and
technology transfer in connection with the safeguarding
and enhanced use of Amazonia's bio-diversity among the
countries of the sub-region.
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UNESCO publications ...
and rural women
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Subregional Workshop for reacher educators, Kingston, Jamaica,
1€92
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Sharing

Knowledge

Internationa! intellectual co-operation, one of UNESCQO's
most important purposes, s both a means of promoting
closer links and mutual understanding between peoples
and individuals, and an important instrument for action.
UNESCO provides a framework for Member States to
co-operate. This enables the best use to be made of avail-
able human and financial resources in solving the many
problems common to the different Member States. In
education, inteflectual co-operation takes place at different
levels and assumes many different forms, leading to:
® major high-level deliberations, such as those of the
International Commission on Education for the Twenty-
First Century:
® conferences and meetings such as the World
Conference held in Jomtien (Thailand) on Education for
All, the Regional Conferences of Ministers of Education
and those Responsible for Economic Planning. and
numerous other expert meetings:

_______ \World Education Report

i \'p.’nr\d

¥ ducation Report

jaul
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International Inteliectual Co-operation

® normative action which makes it possible to prepare
recommendations and international conventions on the
basis of UNESCQ's experience;

® regional co-operation such as the regional pro-
grammes for literacy:

® networking such as the networks of educational inno-
vation for development. the International Network for
Information in Science and Technology Education or
the UNITWIN/UNESCO-Chairs programme for higher
education.

® surveys, research and studies on education, often car-
ried out in co-operation with the relevant non-govern-
mental organizations:

® the collaction, processing and exchange of information
relating to education:

e the exchange of persons - teachers and students -
particularly through the granting of fellowships and the
creation of UNESCO-Charrs.

UNESCOQ's biennial World Education Report, first published
in 1991, aims to present a broad but concise analysis of
major trends and policy issues in education in the waorld
today, based on the uniquely rich body of information and
experience accumulated by the Organization, studies
relating to education carried out by other internationai orga-
nizations, and selected findings from the vast range of
professional research and analysis undertaken Dy non-
governmental organizations and individual scholars. The

Appendices of the Report feature the ‘World Education

Indicators’; a unique set of statistics giving a country-by-

country summary of key aspects of education in over 160

countries. The topics treated by the Report to date have

included:

[ ] the worldwide expansion of enrolments in formal edu-
cation over the last two decades, focusing especially
on basic education and on the main challenges for
educational policy in that area;

@ the global prospects of continuing progress towards
the goal of ‘education for all', underlining in particular
the need for teachers:

@ the North-South ‘knowledge gap', highlighting the
changing pattern of disparities in iiteracy, schooling, and
higher education and research between North and South:

@ the expansion of 'educational choice’, focusing in par-
ticular on worldwide trends towards more freedom of
choice in education for parents, pupils, teachers; and

® the search for 'standards’ In education. focusing on
the current concern In many countries over pupils’
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learning achievement. teaching methods and curricu-

lum relevance.

The Report includes tables and graphs presented 'at a
glance’ in attractive form. with all graphs in colour. Key
points in the text are illustrated with extracts from basic
documents ranging from the Universal Declaration of
Human Rights to reports on individual country experences.

World’s Ministers of Education meet regularly
in Geneva since 1932

The International Conference on Education (ICE) offers the
only opgortunity for the worid's Ministers of Education to
hold reguiar meetings to discuss the policies and issues
concermning them.

A conference bringing together six Ministers of Education
was organized by the Intemational Bureau of Education
(IBE) for the first time in Geneva in 1932. The following
year, twenty-four countries attended. It was decided to
hold these meetings regularly, and the 1934 session began
the practice of adopting educational recommendations.

Apart from a break during the Second World War, the
Conference has continued on a regular basis to this day.
From 1947 onwards, the meetings were organized jointly
by the IBE and UNESCO. and since 1869 the International
Conference on Education is convened every two years.

In an endeavour to contribute to the drafting of national
laws on good educational practice, the Conference has
adopted seventy-eight recommendations over the past fifty-
nine years on basic educational practices, but also on sub-
jects as diverse as school canteens and AIDS education.

The forty-third session (1992) dealt with the contribu-
tion of education to cultural development. The forty-fourth
session (1994) will be devoted to education for interna-
tional understanding and will bring together decision-
makers, researchers, educationists and other partners In
the educational process. including the mass media. It is
intended to give impetus through education to measures
bringing people closer together and thereby curtail mani-
festations of violence and intolerance towards others,
xenophobia and, ultimately, armed confiict.

World Conference on Education for All, Jomtien. Thailand, 1390 -~ 7

__ Standard-Setting Activities __

At the request of the Member States. UNESCO prepares
nstruments in the form of conventions and recommen-
dations - the former more binding than the latter, which
are only advisory in nature — setting out the standards and
general principles which they intend to observe and to
see applied. To that end. the Organization is responsible
for setting up consultation and inquiry procedures leading
to the submission to the General Conference of reports
on the application of these instruments.

In 1993, two such reports are being submitted. The
first relates to the implementation of the Revised
Recommendation concerning Technical and Vocational
Education. This recommendation. adopted in 1974 (and
followed in 1989 by a convention). contains guiding prin-
ciples and legal provisions which are designed to pro-
mote the reorganization of this type of education and its
adaptation to its new rcles in society. In a context of life-
long education.

The second report concerns the implementation of the
Recommendation on the Development of Adult
Education. adopted by the General Conference in 1976,
which also refers to lifelong education and the need for a
more rational and equitable distribution of educational
resources among children and adults and among difterent
social groups.

The General Conference will also be called upon to
decide on the desirability of adopting an international nor-
mative instrument concerning the status of higher educa-
tion teaching personnel.

The ILO/UNESCO 1966 Recommendation on the Status
of Teachers is still one of the most important tools for
bringing about improvements in the teaching profession.
This important normative instrument is implemented in
close co-operation with ILO and in collaboration with the
Non-Governmental Organizations for the Teaching
Profession. Contemporary trends in education regarding
the environment, population. health and nutrition, together
with the concept of lifelong education, advances in infor-
mation and communication technologies and distance
education in teacher training, have implications for and
an impact on the professional quality of teachers. In this
regard, the number and role of women teachers have
to be taken into consideration particularly in respect
of their careers and other issues, such as the access of
girls to education in many developing countries. Several
regional/subregional seminars are organized to reinforce
the application of the Recommendation.
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Statistics on Education

The development, implementation and evaluation of
Strategies, policies and plans relating to education,
science and technology, culture, and communication are
dependent upon the availability of sufficient, relevant and
reliable statistical data. The unique role played by
UNESCO in collecting an extremely wide range of data,
the quantitative analyses and projections undertaken, the
international standards established, and the technical
assistance provided to Member States, have all been fully
acknowiedged by those States and the professional comn-
munity. Activities are aimed at providing relevant, reliabie
and updated statistical information for research, planning,
development and policy-making purposes, both at the
national and international levels.This is disseminated
through the UNESCO Statistical Yearbook, the World
Education Report, and other major publications.

Enrolment in Formal Education by Level (1970 and 1990)
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Between 1970 and 1990, the most rapid increase was that of higher education, with the number of students in the developing countries rising from
9 to 32 million, i.e. an average growth of 360% (625% for the Arab States. 550% for Africa). Yet for every student enrolled in higher education in
Africa. there are 55 pupils in primary education. while in North America and in Europe the figures are 2 and 4 respectively.
in primary education during the same period. developing countries provided schooling for 200 million more pupils. i.e. an average growth of 157°%
(250% for Africa): at the same level in Europe and North America a slight decrease in total numbers is to be noted.
The total number of pupils enrolled in secondary education rose from 90 to 223 million in the developing countries. i.e. a growth of around 250°
(475% tn Africa), while numbers remained relatively stabie in Europe and decreased slightly in North America aue to demographic changes.
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Refining Educational Indicators

The wealth of information contained in UNESCO's statis- TPUCATION: Db }-;Ah:
tical data banks makes it possible to produce a series of pF ALYl AL HISAL l(?.
indicators providing planners and researchers with an e ’ R
overview of the main trends in education in the different
countries.

These indicators cover four main areas: (i) the popu-
lation context; (i) access and participation; (iii) the
efficiency and effectiveness of education; and (iv) human
and financiat resources.

it has been found necessary to improve these indicators
by placing emphasis on educational attainment, literacy
and educational flows, and to develop new indicators
which can be readily understood and interpreted and
which enable direct country comparisons to be made.

At the same time, UNESCO., the Statistical Office of the
United Nations, OECD and EUROSTAT will be engaging
in consultations in order to update and harmonize existing
questionnaires and to avoid duplication when data are
being collected.
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Women and Education

Percentage of females in total enrolment, 1990
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Gender parity Is virtually attained in the developed countries and in Latin America and the Caribbean. Ini this region tertiary education is the only
fevel of education where parity has not yet been reached. In other developing regions. girls and women are clearly worse off and the higher the
level of education the greater the disparity. The situation for females in the Arab States and Asia is comparable, with four s:conda?/ students in ten
and just over one tertiary student in three being women. The Arab States represent the region with the lowest propurtion of girls in primary
education, In higher education, the gap is most marked in Africa where fernales account for only one quarter of the students at this level.
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Quality of Education
and Improvement of
School Achievement

in the year 2000, the majority of illiterates will be chil-
dren who have not completed their schooling. The
quality of the education provided, even mcre than
the fact of having access to education, is a decisive
f ~tor in the general introduction of programmes to
pro, ‘de education for all.

The Organization has always been very concemed
that curricula should be relevant and that teachers
should be qualified. The quality of education never-
theless depends just as much on the smooth day-
to-day operation of the education system at all
levels, and primarily at the level of the schod! itself.
UNESCO is therefore exploring other means that
could have a considerable impact on the improve-
ment of schoo! achievement including. among
others. the provision of textbooks and teaching
materials, the use of information for daily manage-
ment, the training of haad teachers in the techniques
of educational and administrative management. and
the development of measuring instruments making it
possible to chart progress.

1994
International Year of the Family

The Young Child and the Family
Environment (YCF) Project

Learning begins at birth. Early childhood carg and educa-
tion is the first and essential stage of the basic education
process. Quality early childhood programmes have a posi-
tive and permanent influence on later schooling achieve-
ment and are a major entry point for women's education.

The Young Child and the Family Environment (YCF)
Project co-ordinates early childhood care and education
research and activities undertaken by UNESCO. It seeks
to prepare children for school and schools for children.
and to make appropriate inputs into family and women's
education.

4C

Management and the Flow
of Information

A priority In many initiatives to improve the quality and effi-
ciency of education is the increased use of information in
policy formulation and planning. Only as the dimensions
of an education system and the problems that beset it are
clearly understood can appropriate planning and manage-
ment of the education system occur. A considerable
amount of attention and resources has been devoted to
the design and implementation of Education Information
Systems as a means of providing decision-makers with
more accurate. relevant, and timely information.

However. the increased ability to collect and analyze
information has not necessarily led to improved educa-
tional practice (directly or indirectly) at the levels where it
matters most - in the schools and classrooms wnere the
real process of education occurs. While considerable
creative thought has been put into the design and opera-
tion of information systems for central nunistry planning.
far less has been given to ways in which the resulting
information can be used to actually affect practice at the
school leval. This represents a major challenge in educa-
tional planning and 1s the principal thrust of a research
topic completed in 1993 by the International Institute for
Educational Planning (HEP).

The research findings identify and synthesize iessons
learned from current practice on the use of information
systems to improve educational practice. particularty n
ways that result in improved educational quality and
eficiency. The findings place emphasis on the human
factors and non-monetary incentives that operate 10
encourage and sustain the utilization of information.
Agendas for further research and training are proposed
as a framework that officials within each country can use
to evajuate the needs of their own information systems.

Participants to a subregional trainers workshop on educational
management. Dakar, 1992
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Training School Principals

School Textbooks

Of the factors which have the greatest influence on pupi's’
performance. it is not the size of classes or even teachers’
qualifications that come first, but the way in which the
schoo! is run - the educational and administrative man-
agement style. The place above all where the different
measures designed to improve the quality of education
are inked together in an orderly way is the school and no
longer the classroom. This is why in some countries. the
target for reform strategies is the place where education
occurs and not the pupils, teachers, curricula or the edu-
cation system as a whole.

The role of the head of a school is of prime importance.
Each school is an enterprise whose director must manage
avatlable resources In the best possible way, seeing to the
organizaton of teaching in the school. the distribution of
puplls. teachers and premises, timetable management.
and so on. Training in educational and administrative
management has become a key element in improving
school achieverment. Thus UNESCO, in co-operation with
the Commonwealth Secretariat and the Agency for
Cultural and Technical Co-oneration. has launched a
regional project for the further training of schoot! principals
in Africa. This prowct has components for the English-,
French- and Portuguese-speaking countries, with specific
material such as the guide to administrative and educa-
tional management of schools. As the project is proving
successful, other countries such as Brazil have launched
similar activittess.

Monitoring School Qutcomes

Investment In the quality of education necessarily cails for
the development of educational research and of mea-
surng instruments in particular. In that connection,
UNESCO and UNICEF have launched a joint project to
devise. in co-operation with researchers and decision-
makers N the countries concerned, a set of readily mea-
surable and internationally accepted indicators which will
make 1t possible to evaluate the principal objectives of
education for all. These indicators will provide decision-
makers with up-to-date data, so that they can measure
progress and identify the most serioi's shortfalls in
reaching the new objectives of basic education. The indi-
cators are concerned prirnarily with pupils’ attainments in
reading, writing, arithmetic and the skills required for daily
life. and with the facte- conducive to attainment. These
factors include the characteristics of both pupils and
teachers and the specific features of the family and school
environment,

41

In the developing regions of the world, many students do
not have textbooks with which to work. In classes with-
out books. there is no aiternative but to learn things by
heart or recite passages written out on the blackboard.
The provision of textbooks is an effective way of improv-
ing results and whether or not pupils have textbooks is
one of the criteria by which the quality of education can
be judged.

The greater the shortage of textbooks. the more nec-
essary it becomes for governments to take action. The
probiem of providing textbooks is one that has to be taken
up at the top-most level by policy-makers and planners
and not handled or, as is all to often the case. overlooked
as a detail of implementation. Ensuring access to text-
books is essential to the success of education. Their
design, production, distribution and use involve complex
nrocesses offering a wide range of choice and participa-
tion of partners from far outside the education system
proper. UNESCQ's experience over the years underscores
the need for a comprehensive approach to textbook
production. As one step towards this end. the IIEP has
recently produced a series of twelve modules to enable
educational planners to gain an understanding of the
processes involved in the development of school
textbooks in order that they may be able to lend more
effective support to book professionals. UNESCO is also
continuing to produce and circulate documents on the
technical aspects of textbook production and distribution
that are the outcome of the experience gained on coun-
try projects. The Organization is also gwing its support to
the building up of national capabilities in publishing and
the graphics arts.

School textbook printing shop, Ethiopia
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Scientific, Technical
and Vocational
Education

___ Scientific and Technological ______

Literacy

In today's increasingly technological society, sustainable
development and an improved quality of life are to a large
extent dependent on our ability to understand and utilize
science ar.Jd technology responsibly, respecting ethical
values and protecting the systems on which iife itseif
depends. Hence. UNESCO is placing strong emphasis on
science and technology education as an essential com-
ponent of basic education, paying special attention to the
promotion of scientific and technological literacy for all in
both formal and non-formal settings. The thrust of the
programme is to ensure that every individual acquires an
understanding of those aspects of science and technol-
ogy which are essential for a full life in any particular social,
economic. political. cuitural and natural environment. This
thrust is put into effect by Project 2000+. initiated as a
follow-up to the World Conference on Education for All,
but which also responds to the concerns expressed by
the Earth Summit held in 1992 in Rio de Janeiro.

Programme actions pursued in co-operation with other
agencies and non-governmental organizations include,
inter alia. the organization of regional and sub-regional
training and development workshops for spet.alist groups,
expanding the data bank of innovations in science and
technology. including the use of informatics in science,
technology and mathematics teaching, supporting the
development of national task forces in science and tech-
nology education. and promoting greater participation by
girls and women in school science programmes.

These activities are being backed up by strengthening
networks for exchanges of curricula and resource mate-
rials for science and technology education, including infor-
matics. The International Network for Information in
Science and Technology Education {INISTE) continues to
be used to strengthen co-operation among various asso-
ciations and institutions, and is improving its services to
Member States through its emphasis on information
exchanges and development of data bases.
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Science and Technology
Project 2000+ Education for All

Project 2000+ seeks to:

e clearly identify ways of promoting the development of
scientific and technological literacy for all:

@ put forward educational programmes (both formal and
non-formal) in such a way as to empower all people to
satisfy their basic needs and be productive in an
increasingly technological society;

@ provide guidelines for the continuous professional devel-
opment of educators;

® support the development of a wide range of projects
that aim to improve the quality of life and productivity in
society.

Project 2000+ is about effective leaming. Old methods
of putting forward facts are inadequate in the computer
age. It is about educating for the future and about promot-
ing human development, about relevant plus affordable
science and technology. Project 2000+ is for ali countries
at all stages of development, regardless of different
cultures and differing views on issues such as sustainable
development, population control and the role of women.

Project 2000+ addresses six major areas of educational
concem for scientific and technological literacy:

1. Its nature and justification;

2. Its relationship to development;

3. The teaching and leaming environment;

4. Teacher and leadership education;

5. Assessment strategies and evaluation programmes:

6. Non-formal and informal development strategies.
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__Technical and Vocational Education__

In this area, where close co-operation iS ensured with
ILO, FAO and UNIDO, UNESCO's action has concen-
trated on building national capactties for the development
of general polytechnic, vocational. technician. teacher and
instructor training.

Technical and vocational education is going through
a period of intensive change and reorientation. A muiti-
plicity of national models, forms and structures have
emergad in an effort to cope with rapid technological
advances and the changing needs of the labour market.
Nevertheless. the need for closer coflaboration between
education and the world of work has yet to be fully
recognized. Effective liaison with industry. agriculture and
tusiness enterprises should be further developed.

The application of new technologies by the world of
work is a major challenge for the whole education system.
and for technical and vocational education in particuiar.
Curricula now emphasize multi-skilling, interfacing edu-
cation and productive enterprises. entrepreneurship and
continuing education. Further, courses on offer need to
be adjusted frequently to cater for innovations and
changes in work requirements.

UNEVOC
Involving the “Wider Civil Society”

UNESCO launched in 1992 a new Intemnational Project on
Technical and Vocational Education. The UNEVOC project
is designed to create more effective working relationships
between UNESCO and such UN specialized agencies as
ILO, regional organizations, NGOs, public and private fund-
ing sources and, last but certainly not least, the private busi-
ness community. A project implementation Unit has been
established in Bertin (Germany). The initial phase, from 1932
to 1995, will be devoted to promoting the exchange of infor-
mation and experience among the Member States in order
to make technical and vocational education better articu-
lated with national education systems. The overall aim of the
project is to network policy planners, teacher training and
technical institutes, icachers. schools and students
throughout the world, in a bid to assist in reducing the gap
between North and South in bullding human resources for
development. UNEVOC is an example of new thinking
pointing towards the involvement of the “wider civil society”.

Information Technolegies and
Modernization of the Curriculum

The increasing use of computers in education is giving
rise to far-reaching changes at all levels of teaching, as
well as in the quality of training. But while the computer is
bound to become an integral component of learning in
general. it presupposes a harmonious interaction between
hardware. software and teaching personnel development.

UNESCO supports two International Research Studies:
the ITEC project (Information Technology in
Education of Children) focuses on the psychological
and social conseqguences for children of the application of
information technologies in education. while the USEIT
project (Use in Systems of Education of Information
Technologies) aims at creating a databank to assist
Member States in decision-making and contribute to
identifying country’s needs.

A UNESCO seminar held in Moscow in 1991, promot-
ed the development of a mechanism for European co-
operation in connection with the introduction and applica-
tion of IT in existing education systems and structures.

In an endeavour to introduce the teaching of informatics
in science and in technical and vocational education at the
secondary and post-secondary levels, regional training
seminars are being organized and pilot projects implement-
ed in the developing countries. Based on the experience
gained. the book Education and Informatics Worldwide:
The State of the Art and Beyond. looks at the current use
of information techrology in education. and reviews devel-
opments to date. basic strategies and applications. current
limitations and the prospects for international co-operation.

INFORMAFRICA - the regional co-operation strategy
aimed at developing computer use and introducing com-
puter science into educational systems — is part of the
Priority: Africa Programme.
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Higher Education

—__Charting the Future Evolution

of Higher Education
As socio-economic development is becoming more
knowledge-intensive and is relying increasingly on profes-
sional and managerial specialists with advanced training,
the role of higher education becomes a crucial element,
hence UNESCO's increased involvement in higher educa-
tion, which at the turn of the century is faced with many
problems and the search for solutions often goes far
beyond national frontiers.

UNESCOQO sees it as one of its important tasks to encour-
age the exchange of information and experience on trends
and developments in higher education, promote thinking
and research on its roles and function, and, ultimately,
assist Member States in their efforts to develop their high-
level training and research capabilities. It accordingly gears
its action to reinforcing subregional, regional and interna-
tional co-operation, the major undertaking being the
UNITWIN and UNESCO-Chairs Programme.

Towards the Rapid Transfer of Knowledge:
the UNITWIN/UNESCO-Chairs Programme

The key cbjective is the development of a spirit of solidarity.
based on twinning, networking and other linking arrangements
among universities throughout the werld, Hence, the acronym
chosen for the programme: UNITWIN, More specifically, it is
aimed at making full use of North-South and East-West co-
operation n order to set in train a process leading to strong and
aurable links between higher education and scientific institutions
worldwide, and more especially along the South-South axis.

UNITWIN helps in establishing subregional. regional and inter-
regional co-operation networks of higher education and
research institutions. The UNESCO-Chairs are intended to pro-
vide postgraduate students from the developing countries with
enhanced opportunities for advanced training and research at
centres of excellence in key disciplines related to sustainable
development.

Partnerships have been established with other United Nations
agencies, in particular with the United Nations University (UNU),
intergovernmentai organizations, development aid agencies.
foundations, industry and non-governmenta! organizations in the
higher education and scientific fields.

Since 1988, the Collective Consultation on Higher
Education, comprising more than twenty NGOs, has
assisted UNESCO in its programme by engaging in the
analysis of key issues and co-operative action. Among
these issues is the role of higher education in the
improvement of the education system itself. In this regard,
its major contribution lies in the training of all categories of
educational personnel. Moreover, research can provide a
crucial service to primary and secondary eduzation, to lit-
eracy and adult education and research in the educational
sciences, but also to other disciplines.

A policy paper on higher education is under prepa-
ration, based on the outcome of regional consultations on
the new roles of higher education. and on the reflection
on academic freedom proposed by the International
Congress for Human Rights and Democracy held in
Montreal in 1993.

1993
Established UNESCO-Chairs
and UNITWIN Networks (by region)

28

Bl Networks

4 [l unESCO-Chars

*Excluding Arab States

Some 20 UNITWIN networks and 70 UNESCO-Chairs have been
established in 1993. UNITWIN will become one of the main modalities
for programme execution.
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Training of
Educational Personnel

— Improving Teachers’ Qualifications__
and Status

In increasingly complex and rapidly-changing societies.
everybody's cultural level and capacity to learn have to be
enhanced. The teacher's task is therefore more important
than ever before. However. while the key place occupied by
teachers 15 coming to be re-emphasized, ther status and
professional standing are stili underrated in most respects.

In this connection, one major initiative has been the
launching N Africa of an exercise to assess teacher-
training institutions and programmes. and to set up
UNESCO-Chairs in the educational sciences. which will
be particularly concerned with the relevance of teacher
training. UNESCO has also engaged in a consolidated
review of trends in pre-service ani in-service training
of teachers from 1360 to 1985 and in a study of the
implications of structural adjustment programmes for pro-
fessional standards among teachers. In addition, it has
conducted case studies to evaluate the impact of initial
training in the classroom.

Another thrust of UNESCO's programme can be seen
in the development of co-operative networking activities
and exchanges of experences ganed in teacher edu-
cation. To this end UNESCO maintains regular consul-
tations with the main teachers’ associations: Education
International, the World Confederation of Teachers and
the World Federation of Teachers' Unions. Another exam-
ple is the joint publication n 1993 of the UNESCO-ICET
World Directory of Teacher-Training Institutrons in con-
junction with the International Council on Education for
Teaching (ICET).

Distance education. which makes it possible for teach-
ers to continue studying without having to leave therr
teaching posts. has become a popular method of upgrad-
ing ther gualifications. Trhis method can also be used for
supporting the professional advancement of teachers. The
potential of distance education to improve teacher gquality
will be promoted through regional and subregional co-
operation mechanisms.

Teacher training. Togo

Mathematics and Computer Science
Teacher Training

Over the last years, the UNESCO Kingston Office has sup-
ported the training of nearly 500 teachers in Maths.
Computer Science and Physics. The training programme
is conducted every summer for four weeks and partici-
pants are mainly secondary school teachers and teacher
trainers; however, a growing number of primary school
teachers have also benefited from the training. The pro-
gramme, which is presented in coliaboration with the
Central Connecticut State University of the United States
and the Ministry of Education of Jamaica prepares
students for under-graduate and graduate degrees which
they pursue on a part-time basis.

Since the inception of the programme. about fifty per-
cent (50%) of the participants have qualified for first
degrees. and some of these have gone on to take Masters
or Doctoral degrees. The programme, which has been
supported over the years by USAID and the OAS. will be
further expanded to the Caribbean subregion.

ttinerant teacher trainer, Togo

5 October:
International Teachers’ Day

The cnoice of 5 October. the annwversary date of tne ador -
tior of the ILOUNESCO Recommendation on the Status <

Teazners. as International Teacners' Day. aiona with th:
UNZ3C0 Teaching Prize, can be said to represent siane

car: xens of the awareness. understanding and apprecia-

nor aisplaves for the vital contribution that teacners maks

. - logaacaton and developimen:.
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Action in favour of
Disadvantaged Groups

UNESCQO's action also focuses on reducing the education-
al inequalities 10 which some groups having only limited
access to traditional forms of basic education are
exposed, such as street children, children who are the
victims of war. refugees and displaced persons, the handi-
capped. and all those who have special educational
needs. With the assistance of a variety of partners, the
Organization brings together administrators, decision-
makers and egucators at regional and subregional semi-
nars in a bid to come up with answers to the special
needs of these children. It provides support for pilot activi-
ties, organizes training workshops, fosters exchanges of
experience, and produces guides and other types of mate-
rial to help educators and national officials make better
provision for everyone to have equal access to education.

Special Education

Although some ccuntries have Made major strides in edu-
cation of people with disabilities, the fact remains that, for
the majority of countries, especially developing countries,
the reality is bleak, both in terms of access and quality
education for disabled persons. The findings of the
UNESCO survey conducted in 1986/87 revealed that 34
out of the 51 countries supplying information had fewer
than 1% of all pupils for whom special educational provi-
sion had been made.

The worldwide discrepancy between needs and provi-
sion has stimulated a reappraisal of educational strate-
gies. Many countries, after the World Conference on
Education for All, are taking steps to enhance services for
children with special educational needs within mainstream
education and community-based programmes.

The main thrust of UNESCO activities today is on policy
and planning and teacher training within mainstream edu-
cation. To this end, UNESCO organized a series of five
regional seminars to mobilize support of education policy-
and decision-makers for ensuring wider access for
children with special educational needs into the regular
school system, and to encourage reorientation of educa-
tion strategies.

The scarcity of materials and literature at the disposal
of teachers, parents, and community workers in devel-
oping countries has prompted UNESCO to publish a series
entitled “Guides for Special Education”. More recently, in
connection with training, UNESCO has ventured into the
production of video materials for parent education and
early intervention.

Refugee Education (SHARE)

In view of the escalating refugee situation all over the
world, UNESCO has initiated a new Scheme of
Humanitarian Assistance for Refugee Education (SHARE),
in order to mobilize funds for the education of refugees,
assist in the identification of performance measures, and”
fumish technical support to national authorities on request.
After initial experiences in Cambodia and Somalla, and
also to some extent in Afghanistan, SHARE activities are
now being started up in Slovenia and Croatia.

UNESCO’s aims at going heyond the urgent but basi-
cally short-term goal of providing refief, and to develop 2
coherent policy of refugee education, in co-operation with
the authorities concemed. Activities have hitherto been
concentratad on groups with the greatest educatlional
needs - primary school-age children (7-15 years), out-of-
schoaol youth, and parents. SHARE provides for close
collaboration with other agencies and organizations, as
well as with prospective donors.
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Tents as Schoois in Afghanistan

The idea of using a tent as temporary educational shelter
emerged to satisfy the need for educational space In a
country devastated by war. It could pe easily erected and
developed Into a more complete and permanent edu-
cational faciity or. aiternatively. rapidly removed and trans-
ferred 1O another focation. The tent 1S equipped with a
room-divider (containing blackboard. pin-up board. book-
shalves and storage space). squatting desks and educa-
tional material. both for teachers and students. As Afghan
students traditionally sit on the floor. the squatting desks
can be used as a wnting table. bench. Olatform or book-
shelf. Both the room divider and the desks are being pro-
duced In the workshops of the Village Basic Education for
All Centres (VBECs) in Afghanistan.

A typical VBEC includes three classrooms for children.
a multi-purpose reading room where hteracy can be taught
to adults and young people. two or three workshops for
skills training for both grls and women and men, one room
used as a day-care centre to aliow mothers to attend
literacysbasic skills ciasses. a teacher’'s house. a well and
tollets. areas for poultry raising and vegetable growing.
and space for leisure activities. The services nclude edu-
cational programmes which reach ali members of the com-
munity regardiess of age and sex.

Teacners and siudents kils proviged as part of tne emergency
assistance n pasic egucanon in a tent scnedl Kandanar orovincy
Afaharmisia- —

Basic Education for Street
and Working Chiidren

“i came to tre City to find money. No.. | shoe-shine
because 1t 1s the easiest job around hers What I'd reall,
iike {0 do I1s to study to improve my life a~d Make others
benefit from it.”

Tnese are the words from 13-year 0ic Souleymane. a
shoe-shine boy from Dakar. Like so man, Ziner mikons of
street children around the world. he wants 15 go to schoo!
but has few possibilities. Witn no identity czard. school ur-
form. homz address or mongy for registra: on fees. rnany
strest children cannot even be enrolled

Ths 1s why UNESCO has. in co-opera: 2= with UNICEF
and various nhon-governmantal organiza: cns. taxen uis
ine cnalienge of promotng education ¢ street children
rougn a new prorty programmeé.

Tixs programme aims at heiping n trs sgveionpment ¢
strategies ic meet 2 ngeds 5t stresl and working
cnildren who requre InNOvatve non-forma  education anc
subjects iike life skils with immediate rete.ance to nealtn.
employment and survival needs. The programme 10Cuses
on three areas: technical support to street crildren projecis
public consciousness-raising and mobiliza: on of funds.

Educating street chilaren cannot take c.ace in a vacu-
um. it s equally important (o educate trs community in
which they ive. especially iaw enforceme~: officia‘'s. social
workers. relgious and other community leaders.

Innovative and successful non-formai crogrammes are
dentifiec as “fiagship orojects’ and case siuies are wide!,
distributed to community leaders. ana cractitioners, as
well as 1o multdaterai and bilateral aonore.

According to UNESCO estimates. there were some 100
million street and working children in the world in 1991. of
whom one-third live in Latin America. 5 million in Africa.
and 40 million in Asia and the rest of the world.

“Isiands for Peace” in Somalia

The projact will initially benefit children. youtn and women
in urban centres where security has been established, as
well as in refugee camps. It will subsequently be extended
to rural populations.

In the first phase. three pilot education centres are being
established. These will provide an "emergency curricuium”
for pnmary education and a non-formal literacy programme.
including life skills.

Each centre will serve as a “focal point” for a cluster of
some ten nearby schools. and supply a curmiculum using
otd Somali language texts supplemented by fresh matenals
on cwvics, famiy life. peace education, and soort and com-
petiion through fair play.

UNESCO expects that the experience gained tnrough
these centres will be quickly extended to key locations
across the country. The target for 1994 s 10 have sever
centres open In major administrative districts, as well n
reighbounng countiries with large numbers of refugees

g1
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__Co-operation for Development_

UNESCO is committed to co-operating with its Member States in the development of
education systems and human resources in general. Yet UNESCO is not a funding agency.
lts own budget - based on contributions from its Member States - is lower than that of
a medium-sized university in an industrialized country. Given the scope of UNESCQ's
programmes, the number Of profects deserving support, and the urgency of the need in
50 many corners of the developing world, this money is no more than a drop in the ocean.

What can be done
and what is being done?

New Trends

UNESCO acts as a catalyst. it can provide the initial impe-
tus, assist in the exploration or diagnosis of the situation,
facilitate the transition from knowledge to action. More
than 5% of its education budget has been earmarked for
advisory services and upstream activities to carry out sec-
toral and multisectoral analyses in Member States in order
to identify and design projects for extrabudgetary funcing
support.

The operational action of the United Nations system is
now directed primarily at intellectual activities such as sec-
toral analyses and the framing of policies, strategies and
programmes at country level. For them to be consistent,
relevant and effective, activities for development involving
co-operation call for a logical approach which proceeds
from research to analysis, then to policy formulation, and
only subseguently to drawing up wide ranging education
development programmes and to project identification and
implementation,

Upstream planning prepares the way for concrete
actions. UNESCO mobilizes support from both outside
and inside the UN system for specific development pro-
jects in education. The Organization is supporting the
development of national capacities for project identifica-
tion anc execution and is there for forging a new part-
nership with Member States where UNESCO concentrates
on providing only those services which cannot be obtained
nationally.

Joint Programmes

UNESCO aiso discharges its ‘operational’ function by
helping to establish co-operation between States as well
as between intellectual and scientific communities, ensur-
ing the exchange of experience and the implementation of
joint projects on a worldwide, regional and subregional
basis. Important joint programmes between UNESCO
and other United Nations agencies were set up or ampli-
fied following the Jomtien Worid Conference on Education
for All (1890). In 1991, for example, UNESCO and
UNICEF concluded a further co-operation agreement on
two major joint projects, one on the development of indi-
cators for following up the objectives of education for all,
and the other on the analysis and dissemination of key
innovations in basic education.

Reconstruction of Education Systems

This specific form of technical co-operation aims at cor
tributing to the in-depth transformation of education Sys
tems in countries with expressed needs for changes.
concerns, in particular, countries in urgent need of recor
struction of their entire education systems. requiring suf
port for the analysis and development of their policies an
programmes, the conduct of other upstream activities an
the redesign of their education systems. Priority is give
to LDCs, countries in Africa and those undergoing socic
economic transformations. Resource needs are define
and donors brought into the partnership of reconstructior
UNESCO's assistance is designed to develop nation:
capacities for policy analysis and formulation, particulari
in the area of human resource development, and to involy
ministries of finance and planning, along with extern:
funding sources. Drawing from the experience gainec
subregional and regional trends serve as a basis for iden
tifying priorities for regional action and co-ordination.

Emergency Action Scheme

UNESCO'’s emergency action scheme aims at enabling
countries having to cope with emergency situations tc
meet their immediate needs for education and to begir
the process of reconstruction.

As part of the overall programme of services organizec
by the United Nations system, UNESCO's thrust bears or
the co-ordination of inputs for education. This addresses
situations arising from natural and other disasters, as wel
as from political conditions, and gives special attention tc
the most vulnerable population groups, including giris anc
women, children, ethnic minorities, refugees and dis-
placed persons. Emphasis is placed on reestablishing
national capacities for carrying out education activities.
This means setting up management structures,
providing teaching materials and repairing buildings.
Under this programme, UNESCO took action in Ukraine
following the Chernobyl disaster, in the Caribbean, China,
Nicaragua, Bangladesh, Tunisia and Sri Lanka following
cyclones and floods; in the Philippines, El Salvador,
Egynt, Costa Rica, Mexico, Armenia and Yemen following
earthquakes; and in Afghanistan, Cambodia, |ebanon,
Somalia and only recently in the countries of the former
Yugoslavia, following acts of war.




UNESCO, 1990-1993*

Technical Co-operation in National Projects and Co-operation for development in education

Co-operation between Deveioping Countries

UNESCO assists Member States on request in identifying, For Least
preparing and implementing national projects financed by TOTAL Dé:&%":;’
various funding sources. -
Exirabudgetary R
For that purpose, based on its global experience, the iy e e s 1554 550
Organization co-operates with educational institutions in
Member States by: Number of projects 636 212

@ facilitating exchanges of information and experience with insti- |
tutions in other countries, through various specialized networks; ;

@ helping to Identify priority areas where intemational inputs are Countries concemed 115 50 |
required;
® providing intemational expertise; N _}%93{{.1&1& mmfn setimatod which during the poriod
@ helping to develop national capacities. méggg;;'a ne LDC:“ ooun ing the pariod covered were
In this way, effective links are established betwsen those
requesting technical co-operation and those offering it. Within a
region or subregion, this approach results in an original syn- s
thesis of bilateral and multilateral co-operation combining the UNESCO's Ed:i‘:‘actéo{‘ggf untry Studies
advantages of each and avoiding their drawbacks.
Albania Maldives
Angola Mali
Benin Mauritius
Burkina Faso Mozambique
Cambodia Myanmar
Chad Papua New Guinea
Congo Philippines
Dominican Republic Sao Tome and Principe
Gabon Sri Lanka
Honduras Viet Nam
Lebanon

Adult education project in a rural area
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THE MAGPLANED PROGRAMME
An Innovatory Programme for the Preparation
of Educationai Reform in Madagascar

This programme is designed to establish support mecha-
nisms for the reform of education in Madagascar, an
objective being pursued in connection with a substantial
lcan from the World Bank for the general provision of
basic education and the improvement of its quality, and
for increasing the relevance and effectiveness of higher
education.

The programme is comprehensive because it covers all
levels and types of education; it is coherent because it
takes into account all aspects of management and plan-
ning: setting up of effective information systems, intro-
duction of modern methods for staff management, budget
programming and prepanng for the start of a new schoot
year, and strengthening the capability for examining and
formulating policies. Continuing tramning of staff is the main
priority and is the subject of a co-operation agreement
between IIEP and a national institution (IMATEP).

The studies being carried out under the programme are
used in the preparation of teaching materials, giving rise to a
dynamic interaction between studies and training activities.

In order to broaden and clarify the debate in an highly
political area, a strategy for communication and the
exchange of views between all those with responsibilities
in education is gradually being developed.

Lastly, the programme maintains close and permanent
contacts with educational support agencies and the min-
istries concerned with a view to improving the effectiveness
of aid by a better integration of the contnbutions = *m the
various sources of finance.

Participants in the MAGPLANED Programme )

Adult literacy, Djibouti 57 Literacy centre for rural women, Jordan G0
48
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Co-operation for Development

UNESCO, 1990-1993

Co-operation for development in education

Extrabudgetary resources*
by source of financement
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You

and UNESCO

How can you
participate
in UNESCO’s action?

This section contains practical information for indi-
viduals, national institutions, subregional institutions
and non-governmental organizations indicating how
they can co-operate with. or obtain information
from. UNESCO.

Associated school in Zaire 52

—The Participation Programme___

The Participation Programme enables the Organization to
assoctate itself with activities in pursuance of UNESCO's
goals. carried out by Member Slates and different organi-
zations and institutions.

This programme is designed to strengthen partnership
between Member States, or between NGOs and
UNESCO, by contributing mutually to its implementation.
This co-operation is based on a written agreement
between UNESCO and the government(s) or the intergov-
emmental organization or international non-governmental
organization or institution concerned. Such agreements
may also be concludeu with a national commission for
UNESCO when duly empowered by the government of
the Member State or Assoclate Member making the
request.

Participation may take a variety of forms: the provision
of specialists or fellowships. or of equipment and docu-
mentation; the organization of meetings. conferences,
seminars or training courses (translation and interpretation
services. travel of participants or consultants, other ser-
vices deemed necessary by common consent). UNESCO
can also endeavour to meet exceptional situations
through emergency assistance.

The Participation Programme is being increasingly used
to fund activities amed at supporting the development
efforts of the Member States at the country level and at
strengthening the national commissions. This I1s the reason
for the substantial increase In the volume of its resources.
In education alone these have been doubled. nsing from
$4 million to $8 million for the 1994-1995 biennium.
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You and UNESCO

In many countrnies opportunities exist to participate
in activities aimed at backing up the work of
UNESCQ. for example through the UNESCO
Clubs and the Associated Schools.

A guide to some of the activities of
UNESCO Clubs

Listed below. as a guide, are some of the activities which

have been successfully undertaken by UNESCO Clubg

representing an extremely wide vanety of members. age-
groups and geographical locations.

o Providing information on the United Nations system.
and especially on UNESCO.

e Participating in the International Years proclaimed b
the United Nations or UNESCO and celebrating
International or World Weeks and Days. including
Human Rights Day: the International Day of Peace. the
International Day for the Elimination of Racial
Discrimination, World Health Day, Universal Children’s
Day. World Food Day. International Women's Day.
International Teachers' Day. International Literacy Day
and World AIDS Day.

® Action in favour of respect for human rights and the
rights of children: and education for peace. human
rights and democracy.

e Combating all forms of discrmination and stereotyping
and promoting the status of women.

e Participating in campaigns for literacy. environmenta
protection. and preservation of the cultural hertage.

o Participating in international sohidarity campaigns. i
particular under the UNESCO Co-Action Programme
and setting up projects under the same Programme.

e Coliecting and preserving traditional cultures, including:
oral traditions

o Rural advancement. invoiving education for health anc
hygiene and proper dietary habits.

o Helping children from disadvantaged educational back-

grounds with their school work.

Promoting exchanges between young people.

Sponrt. carried on in a sprrit of “farr play”.

Organizing artistic troupes, dramatic groups ang

orchestras.

o Organizing a wide variety of competitions for essay-
wnting. poetry, photography. drawing. and other similar
activities.

Women s lootbali team. UNESCO Club. Mal

UNESCO Clubs

What are UNESCO Clubs?

UNESCO Ciupbs are grour:s of peopte of all agss anu
social and professionat backqrounds wirZ shar¢
UNESCO s 10gals. endeavour 1o make (i known a1 assc
ciate themsees with ts work by undertaking activities
aireciy nspred by those of the Orgamizauon. Ur o 199
there were asout 4.000 Clurs in more than 110 countries
representing different regions

The UNESCO Club s a centre for inelong education. It
ams 1o get s members to think and to wark v, . one:
nINAaaness ang an unaersianding of other peor -

Mi~st Clurs are to pe founda m seconaarny sch
a fevy N prirman, SChools Or universiies, altnoua -
mar, for UDrking met o ana wome. oraat oo

factones. wOrkers groups. lorares. intormatic:
voluntary associations. etc. A 'World Federation of UNESCQO
Ciubs and Associations’ was tounded in 1981: iis Genercr
Secretanat 1s ocated in Pans at UNESCO's Heactuarters:

Relations between the Clubs and UNESCO

UNESCO's r.e nas always been to respect 10z Clubs’
freecom. It treretore refuses to become unduiv i, dived i
therr establisnment and develiopment.

However. @ does try to help them whenever " £ 0CCa
sion nises. UNESCO encourages initiauve. sugassts whei s
1t beneves ne establishment of nev Clubs is zzsirable.
repiss to reauests for advice on activity progra—-mes. It
altempts to establish a two-wav fiow of informa: an wit'
tne Feceratic~s or Clups. UNESCQ makes avaiar 2 10 &
Cluws. ree 2 cnarge, pubicatons ot aeneral Intemz:: abo.!
ine Oraanizaves

Tnose wis~ g 1o set we & UNESCO Ciub sho. oget ©
tousn with 1= r Nationai Commission wnich wii 3.2 ther
the "ecesss  NIOrMAnON and adviis
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degaca can aiso ve learnt

The Associated Schoois Project
(ASP)

Since It was 1a.~cned n 1953 the ASP network has been
Jesigned to si-sngthen the commitment of children and
.oung peopie "< actively stnve to promote international
understandinz and peace. Participating schools are
nvited to orgz~.ze programmes relating to educational
riot projects -~ one of four main themes: () the study of
world problerrs and the role of the United Nations system
n solving ther . ' human nghts: (i) other neoples and
*herr cuitures; =~ 3 (iv) the environment.

Associated S :nools act as a springboard for the inclu-
sion ot UNEST Z s ideals and concerns in SChool curricula.

in 1993, -2 than 2.800 schools N 174 countries
celong 10 e - stwork and the numbers are increasing
very month.

Practical Steps to Joining the Associated Schools
Project (ASF)

Who ¢an join?

Schools (pre-s:-2als. primary SCnools. secondary schools
ncluding techr —z and vocational schools anc teacher tranng
“sututions), ¢a 220w to the National Commussion for UNESCO.

Conditions for joining ASP

Agreement 1o o Zarake an expnenmental educaticnal project on
“ne ot ASP's " .- ain themes o studv for a mnmum of two
Lears and to rer -~ t0 UNESCO each vear on resuits achieved.

UNESCO and Associated Schools

The schools ac-zoted In the Project receive a certficate of par-
scipation signes <. the UNESCO Drrector-General and regularly
~eceive docur zntation provided by UNESCO. the United
Nations and c:~zr United Nations bodies. UNESCO provides
‘nancial and te---:cal assistance upon request. 'or conducting
~Norkshops: ser ~ars, the preparaton/publication of teaching
~atenals. stug. . sus. etc.

What happens to the results of ASP projects and innova-
tions?

Once they are =.auated as being effective and nnovative they
are 1o be intrez.ced into the mainstream of the educational
system, so tha: ‘~2 ASP has a multiplying effect for the benefit
sf other schcz @ in the country. At the international level,
UNESCO renor: on them in ts newsletter Looking at the ASP
and its bulletin I=-zrnational Understanding at School.

How to get more information on ASP?

Through the t.z1onal Commssion for UNESCO, UNESCO
-sgionai offices. < the UNESCO Secretariat.

Assocrated Schoois Prorect logo

New Initiatives

In many countries ancient craft professions reflecting deep
cultural roots are disappearing and are being replaced by
modern, industrialized goods. In an attempt to sensitize
young people to the valuable role of craft professions in
nurturing cultural identity, ensuring a link between the past
and the present, developing an appreciation for aesthetics.
craftsmanship, and enhancing our universal cultural her-
itage, an ASP interregional pilot project on education and
craft professions 1s currently underway In several countries
around the world.

THE ASP North/South Dialogue and Support
Programme (NSP) provides schools with a unique oppor-
tunty to establish a direct link with @ school in another
continent interested in exchanging views and similar ideas
on topics of world concern, promoting international under-
standing and taking part in solidanty projects.

Come Visit our Country is a new series of booklets pre-
pared for young people and by young people. Each book-
let presents ASP students’ views of their family life, school
life, community life. places of interest in their country, their
preferences with regard to literature, music, films. etc..
their preoccupations and aspirations for the future.
Booklets on Sweden are now available and booklets on
India, Morocco and Senegal will soon be available upon
their publication.

QN
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" You and UNESCO

The Co-action Programme

The Co-action Programme gives priority to the needs of
women. disabled persons, refugees and other particular
groups. IN most cases the most underprivileged individ-
uals In the least developed countries. The projects under-
taken are usually on a smaller scale than technical
co-operation projects; they concern essential facilities
such as the provision of water supplies. or certain forms
of iteracy traning or basic education. Therr common aim
15 to mprove the quality of life at the community level. Al
of them involve a degree of self-help and the full partici-
pation of local groups for ther impiementation. But their
complete success depends on additional external aid.

In the Member States, many individuals and institutions
N the private sector currently support this programme.
However modest their aild — whether it is intended for the
reparr of a vilage school or the supply of a length of jute
for young blind women - it i1s always a practical contri-
bution to development.

Every year, some one hundred projects receive financial
aid through the UNESCO Co-Action Programme. For this
purpose $1,000,000 are raised and distributed annually.

The programme is administered by a special section of
the UNESCO Secretariat; all administrative costs are
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The UNESCO coupon system___

UNESCQO issues international coupons in US dollars.
which can be used by research workers and students in
weak-currency countries to purchase publications. text-
books, fitms, audio-visual material, scientific apparatus.
machine tools, measuring instruments, etc., for educa-
tional, scientific and cultural purposes.

Some 10,000 suppliers and 2.000 institutions regularly
use UNESCO coupons. The system 1s administered in
each user country by a responsible body {usually the rele-
vant National Commission for UNESCO).
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How to Obtain
Information
on Education

The Clearing house service
UNESCO's worldwide action in education relies on the Education fields covered include:
circulation and use of information produced and e fteracy and adult education:
accumuiated in the course of the implementation of its e training of educational personne!;
programmes. This information is carefully targeted to ® science and technology teaching:
reach its various ‘users’. who range from schoolteachers ® higher education:
in rural areas to majer national, regional. or internationa e structures. methods and teaching techniques:.
nstitutions. e educational planning, firancing and management of a
UNESCO has thus: types and at all levels:
® estabiished a computer-based network linking all its @ innovations and new themes. such as:
documentation centres in education, including those of - information and communication technologies in edu
associated nstitutions: cation:
® estabushed an active information exchange reiationship - the relationship between education and the world ¢
with a growing number of national. regional. interna- work:
tional institutions relatea to education: - education for the prevention of AIDS and drug
e strenginened the International Network for Educational abuse:
Innovation (INED): - environmental and population education. etc.
@ given support to nationai documentation centres. o UNESCO actmvties and technical co-operation project:
undertaken In the above-mentioned areas.
What Services, and for Whom

Information services provided at Headquarters:

@ periodical dissemination of the UNESCO Catalogue of
documents and pubilications related to education to
over 8,000 recipient institutions;

@ servicing documentation requests received:

@ preparation of specialized bibliographies and/or selec-
tive dissernination of docurnents and information;

@ preparation of syntheses bearing on UNESCO actwities
in the various fields of education.

Who are the users of these services?

@ national education institutions;

@ infemational organizations;

@ international, regional and national NGOs operating in
the field of education;

® researchers, experts. consultants, as well as students
from all countries;

® UNESCO staft.

o What services were rendered by Headquarters
i 28R > ~ during 1988-1993*7
m%w o P . ¢ ® 873,000 documents mailed upon request;
Franones : e 115,000 documents distributed to visitors;

@ 34,900 visitors received in the Information and
Documentation Service;

@ 22,700 bibliographical inquiries processed.

These figures have to be amost doubled when account
is taken of similar services provided by field units and spe-
cialized UNESCO education institutes.

"1993 data have been estimated

UNESCO Catalogues of documents and publications _
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UNESCO Documentation and
information Centres in Education*

Documentation and information Service
of the Education Sector (UNESCO)

Documentation and Information Unit
International Bureau of Education (I1BE)

Documentation Centre
International Institute
for Educational Planning (IIEP)

Documentation Centre
UNESCO Institute for Education (UIE)

Documentation Service
Regional Office for Education in Africa
(BREDA)

Library
Regional Office for Education
ia the Arab States (UNEDBAS)

Documentation and Library
Principal Regional Office
for Asia and the Pacific (PROAP)

Documentation Centre
European Centre for Higher Education
(CEPES)

Educational Documentation
Regional Office for Education in Latin
America and the Caribbean (OREALC)

Information and Documentation Service
Regional Centre for Higher Education
in Latin America and the Caribbean (CRESALC)

- Addresses are given on page 62

UNESCO Documentation and Information Network in Education
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Evaluation of information services in education

UNESCO and the Intemational Federation of Information and
Documentation (FID) undertook, in 1991, an evaluation study
aimed at assessing the ‘level of satisfaction’ of the different
users of UNESCO's educational information and documenta-
tion services. The study involved a representative sample of
400 end-users, and enabled to identify more accurately:
e the regional share of the services provided, and the esti-
mated 'rate of utilization' (78 per cent) of the services by
end-users,

Number of documents distributed by region
and estimated utilization rate, 1991

® priority subject fields of users,

e the most important categories of users,

® users’ appreciation of the ‘response time' of the
Organization (76 per cent positive).

The findings allowed the Organization to better concentrate
its efforts on priority areas of interest tO users, and particularly

in those regions which appsar to benefit more from these
services.

Distribution by subject fields of
documentation/information requests, 1991

156.599

' Received

[Estimated rate of utihzation |

83 % 58% 67% 84% 85% 8%

* Excluding Arab States

The estimation of the rate of ulilization is based on the findings of an
evaluation study on a sample of 400 end-users g g

Priority concerns of users are educational policy. planning
administration and management related to Education for All.
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Prospects

Prospects. a quarterly review of education, was designed
to supplement national periodical publications. It oresents
a very rich choice of international information and, from
one issue to the next, promotes open dialogue. both uni-
versal and interdisciplinary, on current and future educa-
tional issues.

The Review is intended for national libraries, research
and teacher-training institutes. teachers, researchers and
students in international and comparative education,
heads of educational research teams. those in charge of
curricula and methods. planners, and international and
regional educational support agencies.

Prospects averages 150 pages of text per issue and is
published periodically in Arabic, Bulgarian, Chinese,
English, French. Romanian. Russian and Spanish. and as
anthologies in as many other languages.

Each 1ssue has four sections:

® Viewpoints/Controversies
Eminent internationaily known individuals., not only spe-
cialists in education but aiso philosophers, anthropolo-
gists. economists. sociologists. biologists. etc.. take a
forward look at the contribution of their respective sci-
ences to the science of education.
Each time a comprehensive reform of an education
system starts to vield results in a specific country. it 1S
described and analyzed in this section.

@ Open file
Ten or so authors assess an mportant theme of current
international nterest. based on actual case-studies.

Special Needs in the Classroom
- a teacher training resource pack -

UNESCO has launched a major international project to
develop teacher education materials on special needs edu-
cation in ordinary schools. Entitled “Special Needs in the
Classroom”. the project started following a huge demand
from countries for assistance and advice on this issue.

One main outcome is a Teacher Education Resource
Pack developed to help teachers respond positively to all
children who experience difficulties in school. Including
study materials, course leaders' guides and demonstration
videos, the pack can be the basis for courses at both the
pre-service and in-service levels.

The teaching approaches recommended in the resource
pack are based on extensive research as to how all chil-
dren can experience success in schools, whether disabled
children or others who for a variety of reasons do not do
well in school. Five major teaching strategies are advo-
cated: active learning, negotiation of objectives, demon-
stration, practice and feedback, continuous evaluation and
support.

Available in English, Spanish, Arabic and soon in French.

@ Trends/Cases
A critical presentation of new trends in education or of
practical innovations that could be adopted by other
countries.

@ Profiles of educators
Description of the thoughts and work of great educa-
tional thinkers. and discussion of their significance
today.

A Literate World

A literate world was published recently by UNESCO's
International Bureau of Education (IBE). This 32-page
brochure is an attempt to “popularize” the final report of
the International Conference on Education, which met in
Geneva in 1990 to discuss literacy.
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THE CONTENTS OF EDUCATION. A worldwide view of their development
from the present to the year 2000. B, 3 =assexana G aideanu Parns.
JWMESCO. 1987. 297 po. Fi

EDUCATE OR PERISH. By J. Ki-Zeroo Fars. UNESCO UNICEF L'Harmattan
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EDUCATION AND KNOWLEDGE: BASIC PILLARS OF CHANGING
PRODUCTION PATTERNS WITH SOCIAL EQUITY. Santiago de Chile.
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INVESTING IN THE FUTURE. Setting educational priorities in the
developing world. By J. Hallak. Pans Lcngon UNESCO-HEP Pergamon Press
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TOWARD A FAIR START FOR CHILDREN. Programming for early
childhood care and develapment in the developing world. By R G Mvers.
Bans. UNESCO, 1990. 122 pp.

CURRICULUM

EDUCATION AND INFORMATICS WORLDWIDE. The state of the art and
beyond. By J Hebenstred st ai Londcn Pans. Jessica Kingsiey
Pubnshers UNESCO. 1992. 253 co.

L'EDUCATION DES REFUGIES / REFUGEE EDUCATION. Byutctin of the 1BE
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INNOVATIONS FOR LARGE CLASSES. A GUIDE FOR TEACHERS AND
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THE INTERNATIONAL DIMENSIONS OF HUMAN RIGHTS. TEXTBOOK FOR

THE TEACHING OF HUMAN RIGHTS AT UNIVERSITY LEVEL. By k Vasax
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INTERNATIONAL UNDERSTANDING THROUGH FOREIGN LANGUAGE
TEACHING. Handbook on foreign language teaching as a means for
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“zacreng. Bonn German Cammission tor UNESCO. 1989. 335 po.

A PROTOTYPE ENVIRONMENTAL EDUCATION CURRICULUM FOR THE
MIDDLE SCHOOL. A discussion guide for UNESCO tralning seminars on
environmental education. Pans. UNESCO UNEP. 1983 iR pg. -Environmsa~-z
Education Senies. 231

SCHOOL HEALTH EDUCATION TO PREVENT AIDS AND SEXUALLY
TRANSMITTED DISEASES. Geneva. WHO UNESCO. 1692, 79 co. /WHO A.03
senes. 10 (F S

SOURCEBOOK IN ENVIRONMENTAL EDUCATION FOR SECONDARY
SCHOOL TEACHERS. Ecied by R C Skarma ang M C. Tan Bangkok.
UNESCO PROAP. 1930, 311 op.

SPECIAL NEEDS IN THE CLASSROOM. TEACHER EDUCATION.
RESOURCE PACK. Pars. UNESCO. 1992, (.anous pagination.) 1A, F, S

UNESCO SOURCEBOOK FOR SCIENCE iN THE PRIMARY SCHOOL.
A WORKSHOP APPROACH TO TEACHER EDUCATION. By v/ Harten
ana J Elsigeest. Pans. UNESCO. 1992. 271 op. (F)

WORLD DIRECTORY OF HUMAN RIGHTS RESEARCH AND TRAINING
INSTITUTIONS (2nd ed.)/ REPERTOIRE MONDIAL DES INSTITUTIONS DE
RECHERCHE ET DE FORMATION SUR LES DROITS DE L'HOMME (2e éd.) /
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FORMACION EN MATERIA DE DERECHOS. HUMANOS (2.a ed.). Panis
LNESCO. 1992. 250 op. wvorid Scoai Science intormauon Directones Repenc ras
~Cagiaux O INIOrmMation en sCences Scaiales. Reoenornos munaiaies ce
~*OrMacion sobre 1as CIenrias seciaes (Tringuar EF S

HIGHER EDUCATION

ACADEMIC FREEDOM AND UNIVERSITY AUTONOMY. Bucharest.
UNESCO,CEPES. 1993. 3C3 pp Papers on Hgher Education

HIGHER EDUCATION IN AFRICA: TRENDS AND CHALLENGES FOR THE
21ST CENTURY. Caxar. UNESCC BREDA. 1392. 334 pp (F)

HIGHER EDUCATION IN INTERNATIONAL PERSPECTIVE. Toward the 21st
century. Eatea bv Z. Mersv anc PG Aitbacn Pans New York. IUNESCG Ad ent
Books InC.. 1293, 218 no.

THE MANAGEMENT OF DISTANCE LEARNING SYSTEMS. By G Rumpie
Pans., UNESCO-IEP. 1822. 108 po 'Funoamentals of Egucaticnal Panning <: =

THE OPEN DOOR: PAN EUROPEAN ACADEMIC CO-OPERATION. An
analysis and a proposal. By D. Kalen ano G Neave. Buchares!
. NESCO.CEPES. 381 120 op.

PLANNING AND MANAGEMENT FOR EXCELLENCE AND EFFICIENCY OF
HIGHER EDUCATION. Caracas. UNESCO CRESALC. 1931 266 oo

Reports of UNESCO Meetings

DEVELOPMENT OF HIGHER EDUCATION IN AFRICA.

Accra. Ghana. 1891, Accra seminar Report Pans, UNESCQ. 1982 63 pp.
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Dakar. Seregal. 1932, The Dakar seminar on the reconstruction of the Afncan
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Alexandna. Egypt. 1993. Alexandna seminar. Repont. Pans. UNESCO. 1983,
n press. ) {(Priorty Atnca Programme.t iF)

INTERNATIONAL CONGRESS ON EDUCATION FOR HUMAN RIGHTS AND
DEMOCRACY. Montreal. Canada. 1893. Contributions to the preparation of a
declaration on academic treedom. Montreal. UNESCO/UN Centre tor Human
Rights. 1993. 4 po. (!

INTERNATIONAL CONGRESS ON POPULATION EDUCATION AND
DEVELOPMENT. Istanbul. Turkey. 1293, Popuiation Educaton' a dmension ¢!
educatonal bolcies in the 21st century. Pans, UNESCO. 1933. 20 pp. + annexes .Fi

INTEANATIONAL SYMPOSIUM ON SIGRIFICANT STRATEGIES TO
ENSURE THE SUCCESS OF ALL IN BASIC EDUCATION. Lisbon 1991
Succeeding at School Final Report. Pans. UNESCO. 1991. 56 op 1+

PAN-AFRICAN CONFERENCE FOR THE EDUCATION OF GIRLS.
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Periodicals

PROSPECTS: quarterly review of education

Quarterly. It 1s intenaed for specialists and ali those interested in education in aft
1ts socio-economic and cultural contexts.

Availlable in Arabic. English. French and Spanish.

Yearly subscrniption: 150 FF.

Developing countrnes: 125 FF.

Subscrnption Service

UNESCO.

1. rue Miollis, 75732 PARIS Cedex 15, France.

INTERNATIONAL REVIEW OF EDUCATION / INTERNATIONALE
ZEITSCHRIFT FUR ERZIEHUNGSWISSENSCHAFT / REVUE
INTERNATIONALE DE PEDAGOGIE

Quarterly. Published by the UNESCO Institute for Education (UIE).
Articles in Engtish. French or German. Résumeés in English, French and
German.

Yearly subscription: US$161.50.

Developing countnes: USS71.

Kluwer Academic Publishers Group,

P.O. Box 322.

3300AH DORDRECHT. The Netherlands.

BULLETIN DU BUREAU INTERNATIONAL DE L'EDUCATION / BULLETIN
OF THE INTERNATIONAL BUREAU OF EDUCATION

Quarterly. Published by the International Bureau of Education (IBE). Itis
intended for speciausts In education and documentalists. Each issue deals with
a specific theme ana contains a selected annotated bibliography on works
published throughout the world.

Biingual English/French.

Yearly subscription: 80 FF.

Subscnption Service.

UNESCO.

1, rue Miollis. 75732 PARIS Cedex 15, France.

BULLETIN OF THE MAJOR PROJECT OF EDUCATION
IN LATIN AMERICA AND THE CARIBBEAN

Four-monthly. Publisned by the UNESCQO Regronal Office for Education in Latin
America and the Canbbean.

Availlable in English and Spanish.

Yearly subscription. US$20.

OREALC.

Casilla 3187. SANTIAGO DE CHILE. Chite.

L'EDUCATION NOUVELLE

Four-monthly. Publisned by the UNESCO Regional Office for Education in the
Arap States.

Available in Arabic vitn resumes I1n French.

Yearly subscrption: USSS.

UNEDBAS.

P O. Box 2270. Wad: Sagra. AMMAN, Jordan.

EDUCACION SUPERIOR Y SOCIEDAD

Twice yearly. Published by the UNESCO Regionai Centre for Higher Education
in Latin America ana the Caribbean.

Avartable in Spanish.

Yearly subscription: US$25.

CRESALC.

Apartado postai 68394. CARACAS 1062 A. Venezuela.

HIGHER EDUCATION IN EUROPE

Quarterly. Published by the European Centre for hugher Education (CEPES).
Available in English and French.

Yearly subscription’ USS50.

The Romanian Bank for Foreign Trade (BRCE).

22-24 Calea Victone. BUCURESTI. Romania.

(Account No. 47 11 159 300-4. Telex No. 11235. ebank r).

THE UNESCO COURIER

Monthly. Directed towards the general public, it deais in an intercultural
perspective with all UNESCO's fields of activity.

Available in 34 languages and in braille.

Yearly subscription; 211 FF.

Developing countnes: 132 FF.

Subscnption Service.

UNESCO. 1. rue Miollis. 75732 PARIS Cedex 15. France.

IMPACT OF SCIENCE ON SOCIETY

Quarterly. Devoted to the effect of scicince in our lives 1n an effort not only to
document but to analyse change stimulated by science and technology.

Available in English and French.

Yearly subscnption: USS$80.

Taylor and Francis Ltd.. Rankine Road.
BASINGSTOKE. Hants.. RG24 OPR. United Kingdom.

MUSEUM

Quarterly. An internationai forum of information and reflection on museums of all
kinds, designed to enliven museums everywhere.

Available in English, French and Spanish.

Yearly subscnption: US$67.

Blackwell Publishers.

108, Cowley Road. OXFORD OX4 tJF. United Kingdom.

INTERNATIONAL SOCIAL SCIENCE JOURNAL

Quarterly.

Available in English, Frencn and Spanish.

Yearly subscnption: US$55.50.

Developing countnes: US$25.50.

Blackwell Publishers,

108. Cowley Road. OXFORD OX4 1JF. United Kingdom.

UNESCO - AFRICA

Twice yearly. Published by the UNESCO Regional Office for Education in Africa.
Available in English and French.

Yearly subscnption: 9 FF.

BREDA.

B.P. 3311, DAKAR. Senegal.

Information notes free of charge - Selective list

EFA 2000

Quarterly. Putlished for the Secretanat for the International Cansultative Forum
on Education for All.

Published in Arabic. English. French and Spanish.

Available from the EFA Forum Secretanat at UNESCO Headquarters.

IIEP NEWSLETTER

Quarterly. Published by the International Institute tor Educational Planning.
Available in English. French. Russian and Spanish.

NEP.

7-9. rue Eugéne-Delacroix. 75116 PARIS, France.

BULLETIN OF THE UNESCO
PRINCIPAL REGIONAL OFFICE FOR ASIA AND THE PACIFIC

Yearly. Published by the UNESCO Principal Regional Office for Asia and the
Pacific.

Avaiiable in Enghsh.

PROAP.

P O. Box 967, BANGKOK 10110. Thailand.

INTERNATIONAL UNDERSTANDING AT SCHOOL *

Twice yearly. Published by the UNESCO Associated Schools Project.
Available in Arabic. English. French and Spanish.

CONNECT *

Quarterly. Pubtished by UNESCO and the United Nations Environmentat
Programme (UNEP).
Available in Arabic, Chinese. English. French, Russian and Spanish.

INISTE *

Quarterly. Information Bulletin in science and technology education.
Available in Arabic. English. French. Russian and Spanish.

PRIORITY : AFRICA *

Twice yearly. Published in the framework ol the ‘Priority Africa’ programme
concerning the development of human resources In Africa.
Available in Arabic, English, French, Portuguese and Swabhili.

UNESCO SOURCES

Monthly. Pubtished in Catalan. English. French, Portuguese and Spanish.
Available from the Office of Public Information at UNESCO Headguarters.

* Available from the Decumentation and Information Service
of the Education Sector at UNESCO Headquarters.
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“Where to apply

UNESCO

_ AT HEADQUARTERS BT

Al 4 anada
216111138 Tezs 16209 UNESC TN G420 e2
UNSSCO Tendx 1216111 L

T nace oe ronlengy 75352 PARIS 07 5P France

" natonal a6 135 68 1000 niematonati33 1) 4568 100G
Teeox 20446 or 270602 PARIS

Tootax 1300 40659405

UNESCO - VENICE
UNRWA/URESCO - Amman Sureau regisnal de sclence ot $e tachnolegie pour 'Europe
Ceoanment of E2.caton
~QUNRWA Fizg G 2o 1 O B0x 484 AMMAN. Jorcan
Tat (962)(6) 82 € Teetax 962116182 61 79

{mosTm

1262 A Dors0auro. VENEZIA naly

T 3452255 46 - Tailex 410095 CNRVE
Teretax 1391141528 99 95

AFRICA UNESCO - VIENNA

ASIA AND THE PACIFIC ; UNESCO Liaison Utfice with tne Unted Naions

G 0 Vienna intermational Centre.

PO Bax 700. A- 1400 WIEN. Auslra

Tef «43)(1121131 51 36 - Telex 1356 12UNO A -
Toetax @42(1)23 21 56

UNESCO - RANGKOK

Principal lonial Otfice for Asla and the Pacific (PROAF)
920. Sukhummt Koaa . Prakanong Past Otfice. P O Box 967
EANGKOK 101°7 ™3 and

Yol (661121391 C5 77 Teex 20591 ROEAP TH -

UNESCO - ADDIS ANASA Tewetax (66)42i 39 T €6 i N H
temeucl Adnue . PO Box 1177 ADDIS ABABA. Ethomd N LATIN AMERICA AND THE CARIBBEAN j
12510551 1343 Twex 975 71029 6CA UNSSCO - APA

UNESCO - OAKAR
Suresu d'éduomtion pour I'Afrigue (BREQA)
10 avenue Houme B P 23'1 DAKAR Senega

T 2211235082 Teex 21735 UNESCOSG -

Tefetax 1227 7794233

“antax (2501 &0 216 20 Box 5766, Matautu APIA Wostern Samoa UNESCO - SANTIAGO DE CHILE
“el 1685124 27€ Trex 200 UNESCOSX APIA - Oficina de Educacién para América Latina y ol Carlbe
UNESCO - DAR-ES-ZALAAM Teetax 1685 22 L2 {ORKALC)

* 9 ReS:3enL Reresentatve of 1he UNDP

Zanak Stieet PO Box 9182, DAR-ES-SALAAM Untea Recuaie ¢l
T wzang Janguomenwa: 5-15-3. Wamaoqongyu,

T AW S1aNgaro ¢9 S5 - Teex 41283 UNDEVPRO BEIJING 100600. Perrie s Repuoe of Cuna

Tat {861(1)537 '7 2 . Telex 210150 ESCEJCN -
Tesefax 186) 11 932 48 54

Catia Ennque Deimano 2058 / Casila 3187. SANTIAGO PE CHILE. Chee
Tel 15602004 9032 Teiex 340258 UNESCO CK -
Te'stax. (56)(2)09 18 75

UNESCO - BRASILIA

Sector Comercal Noa

Quaara CN2 Lote B / Caira Postal 040063
20710 BRASILIA D F Braa

Tei 155161122386 84 « Tewx 611243 PNUD
Teigtax 1554611 322 <2 61

UNESCO - HARARK
~, Fentwonn Roag s PO Box HG 135,
“ARARE ZmpaGwe UNESCO - ISLAMABAD
263 17320 21 - Tewe 26472 UNESCO 2W Regional Office for Book Development in Asis and the Pacific
fax (2621 +4: 72 32 53 (ROBDAP)
UN Boulevard Cr »manc Enciave No 1+
UNESCO - KINSHASA 20 Box 20334 ISLAMABAD 44000 Paksstan
- & Hetresentant Resoent gu PHLUD T 921511822 Px 5856 UNIBA PAK -
vatd O 20 un . B P 7248, KINSHASA Zare Teefax (w2151 & !
@242 W 2LH Tewx 211H4 UNDP KIN ZR

UNESCO - BRDOETOWN
NG T The Gangon : B Box <23
3T IACHAEL Barbacos
Ter 180942747 71 Teiex 2344 WB Teetax (B0 436 20 94

UNESCO - LAGOS Qifice for and T
1 Moorenause miaa . P C Box 2823 f«on
A0S, Nena

e 1218 16 Wi/ Tesx 22876 NG
i efax 1234, 0269 3T S8

In South-East Asia UNESCO - CARACAS

Cantro Reglonel pars la Educacién Superior en América Latina
y ¢ Caribe (CRESALC)

72 avenoa entre £ a v 8 a ransvarsaes /

Acartaco DOSIa1 68394 Altamwa

CARACAS 1062 A. Venezuea

1ot 15812 261 1351 - Teen 24632 UNELC VC -

Teielax 58112261 2129

Jaam Thamnn 18 “omooos 1272JKT.

JAKARTA 10012 ~oonesa

el (62121132 °2%4 Teox $1463 UNESCO W -
Teefax (6212133 2498

UNESCO - LUSAKA

20O Box 50531 LUSAKA. Zampa

Tev 2605112504 T2 Teex 43030 2A
Teatax 12601 280553

UMESCO - KUALA LUMPUR
Kompen Peabal Daransara Jawan Dungun.
Bukr Damansara . F O Box 12544, UMNESCO - CARTAGENA
50782 KUALA LUMPUR NMalaysia 1OC Secretdral tor the Sub-Commissin tor Ine Carbean and Ine Adiacent
Tel (6013125591 22 Teex MA 30270 Reqons
fax (60113, 255 28 70 2panaco Aerco 1108

LARTAGENA Cotomoea

' UNESCO - NAIROB!
Otfice for Sct and T
N Othce Compad, Gvgn

in Afvica (ROSTA)

£ Box 30592 MAIROBI. Kerrva UNESCO - NEW OELHI Te ST HIBAKTYY Twetax 157 51 365 0395
T 25412333930 Teex (2275 NAIROB: Office for and Tech In South and
Teax (284 201 2991 Contrsl Asia (ROSTSCA) UNESCO - KINOSTOR

A Poonv Maig, asant vinar The Towers 25 Domuinca Ureee - @ O Box 8203
NEW DELHI 110 a2 KINGSTON 5 Jamaca

Tel GNINE7 730G Tees 031 65896 ROST N T (1609929 0B Teex 2422 UNESCO JA
Teelax 191011, ‘:a’ ’1 £ Trigfax 11803, 929 84 63

UNESCO - QUAGADOUGOU

~ Representant hesoert gu ONUD
ce Naba Koom - 8P £75
AIAGADOUGOU O Bunana Faso
Wi 6,83 Teax 2251 UV -
IE 97

UNESCO - PHNOM PENH

38. Leen Streer Cmarwar Mon PO Box 29
PHNOM PENH (ampoda

el (655) (73125 227 Tewhax 855 (231 06 163

UNESCO - HAVANA
Oficina Regionsl de Cuttura pars Amdeica Lalna ¥ ol Cartbe
IOQCAI.CI

UNESCO - WINDHOEK

Heogent Hep resental e of the NDP

3 ogepenience Stpel : Fenate Bag 24519
: SANDHOEK 'f‘ I) TG

‘eer (22 UNESCO VK - EUROPE AND NORTH AMERICA

Teetan et D122 S UNESCO - LA PAZ
' UNESCO - BUCHAREST = 0 Regresentanic res fente set PHUD
UNIJCO YAOUNDE = Conmire » pour | supérisur (CEPES) Avernga Asce nt 2507 Casia W72

Soralopipat RO T G
VUNDE Camearoon

1237 2257471 Teor BINAKN
' Tantax 22 ’

St Steber voga 59 #0732 BUCUREST!. Romana
Tet 4016159756 Telex 11658 CEPESR -
Todtax 14011, 61T ST 28

LA PAZ Boma
Ter 1531 2 398 5% - Teex 2547
Teetax. 1591 * 20101 268

UNESCO - QENEVA UNESCO - MEXICO CITY
| Sureau Intermational d'¢ducation (BHE) 526, avernoa Presdente Masan ¢
15 route 0es Monians , Case postate 199, Apanaco 105-255 11581 MEXICO DF Mexco
ARAD STATES {1211 GENEVE Swizenand Tol (52115) 28067 74 . Telox 1762337 UNECME -
UNESCO - BEIRUT/AMMAN rel 8111221798 32 56 Teox' 415771 BiE - Teetax 152) (5) 280 74 72

elclax (41)6221793 14 B6
Office for Educatton in the Arsh States (UNEDBAS) clelax (41

“ e SOOMMLO Awnug, B P 5244, BEYROUTH. Lebaron UNESCO - OENEVA
:e' )% 1; oA a} 0 1’3 B Tewx UNEDBAS 21061 LE Bureau €& K@30N .6 1 rgansaton gos Nawons Lnies
: amlax (970 4 825228 Via des Fewnlantines Palas ges Natwns

.. CH 1211 GENEVE "0 Swzenano
& Shmaisars » P2 Box 2270, Wad Sacra. Tel (41)122) 6-.7 3378 . Telox 41 2962 UNATIONS Teatax 41)122)
AMMAN Jorgan

UNESCO - MONTEVIOROQ

Oficina Regicnal de Clensia y Teanelegia para Amiérica Lating
¥ #f Caribe (ROSTLAC)

Averuda Bragd 2697 / Casila cc correo 859,

41300 MONTEVIDEO, Uruqua

Tel (598)12)772023  Teex 22340 UNESCO LY

; 3 1 21
: Toi 9621 (6: 5065 57 Toer 24304 UNESCO JO - 9170064 wlefax (59612} ™7 21 40
Teatax 1962116:68 71 21 UNKSCO - HAMBURG UMESCO - PORT OF SPAIN
: ' tor (v /0 Resden Represeniaive of the UNDP
UNESCG - AIRO . Feabrunnenstrasse 58, D-2000 HAMBURG 13 Germany <9, Keate Street 1P 0 Box 812,
s and in the Arab States Tt (401140148 80 410 Telex 21 64 146 UIE D - PORT OF SPAIN Trrwiad and Tobago
{ T N Toolax 49)e40i 41 57 723 Tel 1180916220536 Telex 22257 UNDP WG -
Abget Rhaman Fanrmty Sircet Gargen Gity Teelax 11809628 4827
CAIRO Egynt £

UNESCO - MOSCOW
/0 Commassion of the Russan Fecerabon for UNESCO
Mirustry ot Foreqgn Altans,
9. VozoNyenKka s 21019 MOSKVA, Russian Federanon
gnl&:o-go&?“c Tl {7){095) 2900853 Telex 411587 MFAUG SU -
O Box 3043 Darar Tektax (71 (0951 202 10 83
! Tel {974)867707 Teiex 4150 UNESCODH -

' Teefan 974) BB 76 44 O - NEW !
Laison Offica wih the Unite Nations.,

“ei 120} 12y 354 30 36 - Tewex 93772 ROST UM .
Temiax (20)12) 354 52 96 m zm?emoa 6 e Dcemiye ¢
ApX1a0s DoStal 17-07 8998, QUITO. Ecuador

Tel (593) R)529085 Teiex 21264 UNESRE ED
Te'etax 159 2) 56 7305

UNESCO - AN JOSE

62

UNESRCO + KUWAIT

Al Jahed Sueet + P O Box 64085,

SHUWAIKH B/7045 1, Kuwat

1965) 483 79 24 telex 23278 EIPDAS KO
fax {965) 483 67 42

UNESCO - RABAT

"ty avonuo ou 16 novemiore Agaat /8P 1277 RP

RABAT, MOOCCn
Tal 212001 6703 74 - Telmiax (212)(7167 0375

OC i Buwigng, 2 UN Plaza, Otfce No 900,

NEW YORK, N Y 10017 Unted States of Amenca
Tet (111212) 963 59 78 - Teiex 234251 -

Telofax (1){212) 35555 27

UNKBCO - PARIS
vttt b " oy
7.9 e E -Ceracrom. 15116 PARIS. Fianca

q
b |

(L1, 1]
Yel (33)(1)4503 7700 - Tetex 64 0032 Tolefax: {33 (11 40 72 B3 60

Oel Cabaro Blanco. Barno La Guana Morawa /
Apartaco nostal 220 San Francrca oe Guataupe.
2120 SAN JOSE. Cosla Rica

Tel 1506) 35 71 27 - Teiex 337DUNESCO CR -
Trdedax. (506) 40 56 55
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Where to apply

UNESCO National Commissions

AFGHANISTAN
PO. Box 717 - KABUL - Te! (93)25.251-54
Teletax. 281 - Tetlex 23157 NATCOMAF

ALBANIE

Ministnz E Puneve Te Jashtme

Service de 'UNESCO (Zyra E UNESCO, - TIRANA
Tet - 1355) 42.34 657 - Tetlefax (3551 42.32 970
Teler . 2164 MPJ AB

ALGERIE

Miristere de I'education

14, Boutevard Monamed Boudjatt Kouba - 16 ALGER
Tet . 1213.02161.3346 - Telerax : (213.02) 53.61 0+
Telex " 66547

ANGOLA

Ministere de I'education

BP 1451 - LUANDA

Te (244 21337 010 - Terex 2206 CNU AN

ANTIGUA AND BARBUDA e~
Minsiry of Educaticn. Culture and Youth Aftars
Cnurch Street - St John's - ANTIGUA Wi

Ter (809 462) 0192 - Teletax 808 .462)497(:

ARGENTINA

Fi2zurm0 935, 2 oiso - 1020 BUENGS AIREL
Te (54 11814 2471 - Telelax- 154 1, 812.8905
Teex 25753 MEYJCI AR

ARMENIA

Merustry of Foreign Atlairs

10. Avenue Bagnramian - 375019 YEREVAN

Tei 173852, 52 30 31 - Telefax. (78.852) 52 70 22
Teax 1064134 3313

AUSTRALIA

international Organisations Brancn
Depanment of Foregn Affars and Trade
Farkes. ACT 2600

Ter 61.62i 61 2896 -
Teiex 62007

Telefax 161.62161 3423

AUSTRIA
Mentergasse 11 - 1070 VIENNA
Te 231152364 21 - Teletax 43 1526 130

BAHAMAS

Minsiry of Educatior

PO Box N313 14 - NASSAL

Ter 11809 32 28 140-9 - Teletax (1809 32 28 491

BAHRAIN

Minusiry of Educaton

P.O Box 43 - MANAMA

Tet - 1973) 25.84.00 - Telefax (973)27.22.52
Tee . 9094 TARBIA BN

BANGLADESH

Ministry of Education

1. Asian Highway - Palassv Nilkhet - 1205 DHAKA
Tet . 18801 508 432 - Teletax (880) 2 863 420
Telex 632294 BNCU BG

BARBADOS

Ministry of Education

Jemmott's Lane - ST MICHAEL - BRIDGETOWN
Te! 11B0Y) 426 5416 - Teletax (1809)436 241!

BELARUS
19 rue Lenine - 220030 MINSK
Te. (70172027 3402 - Teletax (7 0172)27 46 2

BELGIQUE

Minisiere des Affares etranceres

2 rue des Quatre Bras - B-1000 BRUXELLES

Te  {322)516 84 58 - Telefax (32 2151688 3¢
Teex 21376

BELIZE

Mimiatey of Educatinn Youtn Sports & Culiure
BELMOPAN

Te. R018; 22 324 - Teletax (501 81 2338%

BENIN
Boulevard Lagunarre - B.P. 520 - PORTO-NOVO
Tel . (2291 21.25.30

BHUTAN

Ministry ol Social Services

THIMPHU

Tel. (975122912 - Telelax: (8751 22578
Telex 203 MSS TPU BT

BOLIVIA

Minisleno de Educacion v Cultura

Av Arce n 12408 - LA PAZ

Ter (591.2) 37 32.69

Telefax 1591.2) 37.87.56 (MINEDUC) - Telex: 3286

BOTSWANA

Miistry of Education

Private Bag 005 - GABORONE

Te! ' (267) 3600 439 - Teletax 267) 3600 458
Teiex 2944 THUTO 8D

BREGIL

Instiut bresien pour 'educatcn. fa science

et la culure IBECC:

b. avenida Marechal Fioriano - Patacip ltamaraty
20080 RIO DE JANEIRO R J

Tel 155211 516.2458 - Tetefax . 155 241 551.6807
Teex 2121761 IBECC RIO DE JANEIRO

BULGARIE

Ministere des Affares etrangeres

B.P. 386 - SOFIA 1000

Tel * (359.2)88.00.57 - Telefax . (359.2) 88.00 56

BURKINA FASO

Ministere das enseignements secondaire. Supeneur el
cie 1a recherche scientifique

BP 7046 - OUAGADOUGOU - 03

Tel (2261 30.72.15 - Tetex 5555 SECGOUV

BURUNDI

Ministere de I'enseignement superneur et de (a
recherche scentifique

B P. 1990 - BUJUMBURA

Tel (257)22.4517 - Teletax (257,22 8477
Teirx 5202 BD! MESRS

CAMBODGE
¢ 0 UNESCO Ottize - B P 29 - PHNOM PENH
Tel (855231 26.299 - Telelax 1855 23) 26 16

CAMEROUN

Ministere de I'egucation nationau:

8P 1600 - YAOUNDE

Tet {237123.40.50

Telex : MINEDUC 8551 KN YAGUNDE

CANADA

99 Metcalte - Box'C P. 1047 - OTTAWAK1P Sv&
Tel . {1+613) 598.4325 - Telefax (1+4613) 598 4405
Telex ' 053 4573 CANCONARTS OTT

CAP-VERT

Caxa Postal 51-A - PRAIA

Tel : (23861 58 38 - Teletax ' 12381 61.58 38
Telex 60537 MEC CV

CHILE

Ministerio de Educacior

Avenda Libertador Bernardo O'+Higgins 1371
6 piso (0! 610 - SANTIAGO DE CHILE

Tel- (56 6710518 - Telefax (56 2) 696.887+
Telex 240567 MEDUIC CL

CHINA

37. Damucanghutona - Xidan - PEUING 1008 1¢
Tel (86 11609 69 89 - Teletax 16017917
Teiex. 22014 SEDC CN

\

COLOMBIA

MiniSteno de Educacion Nacional

Avenida El Dorado - Oficina 510

Apantado Aeieo 077923 - CAN BOGOTA

Tel (57 11222.46 91 - Teietax (57 1} 222.03 24
Telex 42456 SGMEN

COMORES

Ministere de I'education nationale. de la formauon
professionnetic et tecnnique

BP 73 - MORONI

Tol. . 269) 73.28.65 - Telex 229 MIEDUC KO

CONGO

Ministere des enseignements secondarre €1 supeneur
cnarge de (a rechercne scientiique

Tour NABEMBA (14 etager - B P 493

BRAZZAVILLE

Tel. . (242)83.19.86

COSTA RICA

Ministerio de Educacion Publica

Apartado postal 393 - 2050 SAN JOST

Tel." (506124.43.20 - Teletax: (506) 24 43 20
Tetex 2107

COTE D'WWOIRE

Mnislere de I'educaion nationale charar.

Qe | enseignement secongane et supeneu!

15, avenue Nogues immeuble Nogues. 2* etage:
B P V297 - ABIDJAN 0t

Tel. - 1225) 32.48.25 - Telefax : (225] 21.22.25
Teiex - 22151 UNESCO C!

CROATIE

Ministere ge la culture et de 'egucation

Trg Burze 6 - 41000 ZAGREB

Te. 138 41)468.057 - Telntax 138.411410.421

CcusBA

Ave. Kohly n* 151 - esq 32 - Nuevo Vedado
LA HABANA

Te!. (531 30-3116 - Teletax: (53) 31.3123

CYPRUS

Ministry of Foreign Atars - NICOSIA

Tel 357213024 27 - Teletax. (357 2145 18 81
Teex 300t

CZECH REPUBLIC

Toskansky Palac - Hraacanske nam ¢
11800 PRAGUE 1

Toi (4221311555 -
Telex 123323

Teletax 142.2) 311.55 &7

OENMARK

Frederkshoims Kanal 25

DK - 1220 COPENHAGEN V

Tel - 185.33)92.52.13 - Teletax (45 33) 92.54.92
Telex: 11.21.12 DANUNESC Copenhagen

DJBOUTI

Ministere ge 'education nationale

B8P n- 16 - DJIBOUT

Tel - (2531 35.09.97 - Telex : 5871 DJ

DOMINICA

Ministry ol Educaton and Sports

ROSEAU

Tel - 11809 448) 247" - Teletax (1809 448) 520C
Tedex 613 EXTERNAL CC

ECUADOR

Calle Buenos Ares 137 v 10 de Agosto-5- piso
Casila 17-01-561 - QUITO

Tet (593 21540 T - Telefax: (593.21 503 537

EGYPT

17, Kuwan Street - Dokks - Quizen

PO Box 12311 - CAROD

Te! (202 350.06= - Teletax (20 2) 716947

b
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EL SALVADOR

Ministerio de Educacion

Ave. Robert Baden Powell - La Libertad
Apartado postal 1175 - NUEVA SAN SALVADOR
Tel.: (503} 28.03.77 - Telefax: (503) 28.32.00

ESPANA

Escuela Diplomatica - Paseo de Juan XXIII. 5
28040 MADRID

Tel.: (34.11 533.96.39 - Teietax: (34.1) 535 14.33
Telex: 49924

ESTONIA
23. Suur-Kana St. - EE 0001 TALLINN
Tel.. {7 0142) 441,431 - Telefax: (7.0142) 441 431

ETHIOPIA
P O.Box 2986 - ADDIS ABABA
Tel.: {251} 55.25.19 - Telex: 21435 MOEAA ET

FlJi

Ministry of Education

Marela House - SUVA

Tel.: {679) 31.4477 - Telefax: (679) 30.3511

FINLAND

Ministry of Education

Merituilinkatu 10 - PL 293 - 00170 HELSINKI

Tel : (358.0) 134.17232 - Telefax (358 Q) 134 17586
Telex: 122079 mined sf

FRANCE

12, avenue Raymond Poincare - 75116 PARIS

Tél. (33.1)40.66.66.21

Telefax - 133.1) 47.04.94 65 - Telex : 611226 APAPE

GABON

Ministére de |'éducation nationale

B.P. 264 - LIBREVILLE

Tel :1241) 76.42 .65 - Téléfax : (241} 76.14.48
Télex : 5501

GAMBIA

Ministry of Education. Youth. Sports and Culture
Marnna Parade - BANJUL

Tel.: (220) 25.214 - Telefax* (220} 25.297

Telex: 2204 PRESCF GB

GEORGIA

Ministry of Foreign Affarrs

4. Chitadze Street - 380018 TBILISS!

Tel : (7.8832) 98.94.28 - Teletax: 7.8832} 99.72.49
Telex: 212184 SLAVA SU

GERMANY

15. Colmantstrasse - D 53115 BONN

Tel.: (49.228) 69.20.91 - Telefax. (49.228) 63 69.12
Telex: 886326 duk d

GHANA

Ministry of Education

P () Box 2739 - ACCRA
Tel. {233)665.421

GREECE
3. Acadimias - 106.71 ATHENS
Tel.: (30.1) 36.10.581 - Telex: 218213 YPEX GR

GRENADA

Ministry of Education

young Street - ST GEORGE'S

Tel.: (1809) 440.2791 - Telelax: (1809) 440 6650
Telex: 3498

GUATEMALA

3a., averida 10-29 - zona | - Apartado postai 2630
01901 CIUDAD DE GUATEMALA

Tel.: (502.2) 29.825

GUINEE

Ministere de I'enseignement superieur et de la
recherche scientfique

B.P. 964 - CONAKRY

Tél. : (224) 44.19.13 - Telex : 22331 MDEC

GUINEE-BISSAU

Ministére de 'éducation

C.P. 353 - BISSAU

Tél.: (245) 20.14.00 - Télefax : (245} 20.14.00

GUINEA ECUATORIAL

Mimisternio ge Educacion Juventudes y Deportes
MALABO

Tel.: (240) 2653 - Telex: 5405

GUYANA

Dargan House - 30. Robb & Oronogue Streets
P O.Box 1014 - GEORGETOWN

Tel.. (592) 02.54 306

HAIT?

Ministére de I"éducation nationale

23. avenue Mare Jeanne - B.P. 1347 - PORT-AU-
PRINCE

Tél- (508.2) 20.747 - Télex : 20108 COMNAT

HONDURAS

Ministerio de Educacion Publica

Edifico Lazo - 3er piso - n 7 14 - 2day 3ra Ave.
Comayaguela - TEGUCIGALPA

Tel.: (504) 22.7497

HONGRIE

Ministere de I'éducation et de la culture

Szalay u. 10-14 - 1884 BUDAPEST Pf. 1

Tél. : (36.1) 1313.525 - Teléfax : (36.1) 1532.775
Télex : 22.5935

{CELAND

Ministry of Education and Cuiture
Menntamalaraduneytid - 150 REYKJAVIK

Tel.; (354.1) 609.536 - Telefax: {354.1) 623068
Telex: 2111 iskult is

INDIA

Ministry of Human Resource Development
Departmant of Education - Room 203 - “C” Wing
Shastn Bhavan - NEW DELHI 110 001

Tel.: (91.11) 384.715 - Telefax: (91.11) 381.355
Telex: 3161336

INDONESIA

Miristry of Education and Culture - Gedung C.. Lt. 7
Jalan Jenderal Sudirman - Senayan - JAKARTA
10270

Tel.: (62.21) 588.388 - Telefax: (62.21) 583.127
Telex: 44471 DEPPK

IRAN, ISLAMIC REPUBLIC OF

1188. Shahid Eslamieb Bldg - Enghelab Avenue
P.O. Box 11365-4498 - 13158 TEHRAN

Tel.: (98.21) 640.83.55 - Telefax: (98.21) 646.83.67
Telex: 212889

iRAQ

Ministry of Education

BAGHDAD

Tel.: (964.1) 886.00.00 - Telefax: (964.11 885.19.89
Telex: 2259 EDUCATE IK

I{RELAND

Department of Education

Mariborough Street - DUBLIN 1

Tel.: (353.1) 734.700 - Telefax: (353.1) 729 553
Telex: 31136 EDUC

ISRAEL

Department of Education

Ministry of Education and Culture
JERUSALEM 91911

Tel.. (972.2) 293746 - Telefax: [972.2) 293745

ITALIE

Prazza Firenze 27 (3¢ étage) - 00186 ROME

Tél. . (39.6) 687.37.13 - Télefax : (39.6) 687.36.84
Télex : 626641 ITALUN |

JAMAICA

25, Dominica Drive - P.O. Box 202 - KINGSTON 5
Tel.: {1809.92) 65480 - Teiefax: (1809.92) 98468
Telax: 2422 UNESCO JA

JAPAN

Minsstry of Education, Science and Culture

Postal address: 3-2-2 Kasurmigasek - Chiyoda-ku
TOKYO

Tel.: (81.3) 3581.4211 - Telefax: (81.3) 3581.9149

JORDAN

Ministry of Education

P.O. Box 1646 - AMMAN

Tel.: (962.6) 669.181 - Telefax: (962.6) 666.019
Telex; 21396 EDUCATE JO

KAZAKHSTAN
Ministry of Foreign Affairs
167. Geltoksan Street - 180064 ALMA-ATA. 64

KENYA

Ministry of Education

Commerce House {4th Floor) - Mo Avenue

PO Box 72107 - NAIROBI

Tel.: (254.2) 33.89.80 - Telefax: (254.2) 214 287

KHYRGYZSTAN

¢/0 Ministry of Foreign Affairs
205, ul. Kirova

BISHKEK

KUWAIT
P.0. Box 3266 Safat - KUWAIT 13033
Tel.: {965} 483.8635 - Telefax: (965) 481.7665

LATVIA
L. Paegles St. 2 - RIGA 226310
Tel.: (7.0132)222.762 - Telefax: (7.0132) 227.755

LESOTHO

Ministry ot Education. Sports and Cutture
Constilution Road - P.O. Box 47 - MASERU
Tel.: (266) 315.932 - Telefax: (266) 310.297
Telex: 4342

LIBAN

Mrinistére de I"éducation nationale

et des Beaux-Arts

Palais de 'UNESCO - BEYROUTH

Tel. 1 (961 1) 300.962 - Telefax - (861 11371 741
Telex : 23317 LE MADAF

LIBERIA

Ministry of Education

Broad Street - MONROVIA

Tel.: (231) 22.26.54 - Telex: 44449 MINEDU

LIBYAN ARAB JAMAHIRIYA

P.0. Box 1091 - TRIPOLI

Tel.: (218.21) 41.572 - Telefax: (218 21) 41.760
Telex: 20367 AMANTA LY

LITUANIE

J. Basanaviciaus 5 - 2683 VILNIUS .

Tel : (7.0122) 622.994 - Téléfax : (7.0122) 612.077
Télex . 261168 MUZA SU

LUXEMBOURG

Ministere de I'education nationale

29, rue Aldningen - L - 2926 LUXEMBOURG

Tél. : (352.2) 478.5101 - Télefax - (352.2) 478.5113
Télex : 3311

MADAGASCAR

11, rue Naka Rabemanantsoa - Behorinka
B.P. 331 - ANTANANARIVO (101)

Tél. : (261.2) 217.61 - Téléfax : {261.2)292.13

MALAWI

Taurus House - P.O. Box 30278 - Capital City
LILONGWE 3

Tel.: (265) 784.000 - Velefax: (265} 782.417
Telex: 44769 MI

MALAYSIA

Ministry of Education

5th Floor - Block F (North) - Damansara Town Centre
50604 KUALA LUMPUR

Tel.: (60.3) 255.8655 - Teletax: (60.3) 254.4580
Telex: MA 33547

MALDIVES

Ministry of Education

Gazy Building - MALE 20-05

Tel.: (960) 3254 - Telefax: (360) 321201
Telex: 66032 FINANCE

MALI

Ministere de I'education nauonale

B.P. 119 - BAMAKO

Tél 1 {223) 22.25.15 - Télétax : (223} 22.77.67
Telex : MINIEDUC 2602 MJ

MALTA

Ministry of Education

Beltissebh - FLORIANA

Tel.: (356) 231.385 - Telex: 1115

ML

[
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MAROC
B.P. 420 - 10000 RABAT
Tel. : (212 71 77.1221 - Telex 36016

MAURITANIE
B.P. 5115 - NOUAKCHOTT
Tel. : (222.2) 528.02 - Tetelax : (222.2) 528.02

MAURITIUS

Ministry of Education and Science

Rainbow House - Edth Cavell Street (2nd Fioor)
PORT LOUIS

Tel.' (230} 208 3368

MEXICO

Presidente Mazank n - 526 (1er pisoi

Colonia Polanco - 11560 MEXICO D F

Tel.: (52.5) 280.65 97 - Tewetax. (52 5) 280 74 74
Telex 1773860 PSEPME

MONACO
8. rue Lours Notan - MC 98000 MONACO

Tel.: (33193.15.85.15 - Telefax {33) 93.50.66 94
Telex 469942

MONGOLIE

Ministere des Affares etrangeres

GULAN BATOR

Tel. : (976) 324.81G - Telex . 245 GAYAM MH

MOZAMBIQUE

45. rua Dr Egas Moniz - CP 3674 - MAPUTC
Tel.- {2581 49 17 &% - Tewetax. (258 49 17 60
Telex 6.812 CNUM MO

MYANMAR (Union of)

MiniStry of Equcancs

Othice of the Ministers, - Theinbyu Stres;
YANGON {RANGOCN

Tel : (95 11 86.702

NAMIBIA

Minustry of Education and Cullure

Private Bag 1318¢  Trosky Bulding
WINDHOEK 9000

Tel.. (264.61) 36820 - Telefax (264 61) 36326

NEPAL

Ministry of Education and Cutture

Kaiser Mahal - Kantipath - KATHMANDU

Tel.: (977 11 418782 - Telefax (977 1) 412460

NETHERLANDS

Oranjestraat 10 - 2514 JB THE HAGUE

Tel (3170 3644 655 - Telelax: (31 701 3648 N7
Telex 32636 MINO NU

NETHERLANDS ANTILLES

Schouwburg 24 - 26 - CURACAG

Tel . (59991 61.55 ¥7 - Telefax: (59991 61 89 4°
Telex 1079 ALSEZ

NEW ZEALAND

c/o Ministry of Education

P.O. Box 1666 - Weilington |

street address: 5th Floor - Commercial Union Bulding
Eeatherston Street - WELLINGTON 1

Tel.: (64 4) 499.1004 - Telefax: (64 4) 499.1090

NICARAGUA

Ministerio de Educacion

Compleo Civico »Camilo Urtega Saavedra:
Apartado postal 108 - MANAGUA C A

Tel.: 1505.2) 650 342 - Teletax {505 2} 65.15.0%
Telex 2427 MED

NIGER

Mirusiere de {'education nationate

B P 557 . NIAMEY

Tel. (2271722365 - Teiex . 5612 NI

NIGERIA

federal Ministry of Education

14, Broad Street (3rd Fioor - PMB 2823 LAGOS
Tel . 1234 11636099 - Telefax. {234.1) 633104

NORWAY

Postal address. P O Box 1507 - Vika

0117 OSLO

Street address Kinaenbergaata & (7th Floc
0161 OSLG

Tel 147 221833056 - Telefax (47.22,83 16 &2
Telex 7100

OMAN

Ministry of Educatier

P.O. Box 3 - MUSCA™

Tel.: (9681 704.852 - Teiex: 3369

PAKISTAN

Minstry of Education

UNESCO House - 30 - Sector H-8 - ISLAMABAD
Tel: (92.51) 852 731 - Telefax. (92.51) 855.561
Telex: 54424 PNCU PK

PANAMA

Minisierio de Educacion

Apartado 2440 - PANAMA 2

Tel (507)62.26 71 - Teiefax (5071 62.03 84

PAPUA NEW GUINEA

Ministry of Educatiors

Prvate Mail Bag PSA Haus Post Office:
BOROKO Port Moresby

Tel.: {375) 272 390 - Telefax. (675) 254.648
Telex: NE 22193

PARAGUAY

Ministeno de Educacs r y Cutto/Chile 864

Casilla ge Correos n * 1080 - ASUNCION

Tel . (595 21144.381¢ - Teletax: (585 21) 44.391&

PERU

Ministeno de Educacon

Piso 16 - Oficna 1608 - Apariado postal n - 4661
Correo Centraf - LIMA

Tel - (51,141 23,12 03 - Telefax (51 141 28,12 G+
Talex: MINISTERIO £DUCACION 25803

PHILIPPINES

Department of Foreian Attairs Building

Roxas Bouevard - Fasay Cit.

Melro MANILA

Tel (83.2) 834 4818 - Teletax 63.21831.88 7.
Telex 40.257

POLOGNE

Patac Kultury 1 Nauk (17 pietroy

00-901 VARSOVIE

Tel (48212033535 - Telefax (48.2) 2033 62
Tetex : 816025 PK P

PORTUGAL

Ministere des Affaires etrangeres

Avenida Infante Santon © 42 - &

1300 LISBONNE.

Te! - (351 1139.68 065 - Telefax (351 1139 63 06+
Telex - 66886 CNULIS - P

QATAR

Ministry of Educalic

22nd February Streer P O. Box 9865 - DOH&
Tel:1974) 86 14 12 - Telefax (974)82.09 1*
Telex 4672 Mined Ot

REPUBLICA DOMINICANA
Avenida Maximo Gomez - SANTO DOMINGC
Tel : (1809) 680 84 10 - Telefax: (1809) 682.07 88

REPUBLIC OF KOREA

UNESCO House 50-16 2 Ka

Myung-Dong. Choong-Gu

Postal address C.P.O. Box 64 - SEQUL

Tel. (82 21 776.3950 - Teletax: (82.2) 774.3956
Telex: MOCNDM K23331.2

REPUBLIQUE ARABE SYRIENNE
Minisiere de I'education

DAMAS

Tel : {963 11) 44.702 - Telex - 412.559

REPUBLIQUE CENTRAFRICAINE

Ministere de I'enseignement fondamental. secandarre
et technigue, charge de la |@ nesse et des spons
BP 1583 - BANGUI

Tel .(236161.43.00

Telex - MINEDUC 5333 RC BANGU!

REP. DEMOCRATIQUE POPULAIRE LAO
Mirustere de {'education

BP 6T - VIENTIANE

Tel - (85612213

REP. POP. DEMOCRATIGUE DE COPKE
Ministére des Affaires étrangéres
PYONGYANG

Tét. - (850} 5350

ROUMANIE

8. Anton Cehov - Sect 1 - 71281 BUCAREST €2
Tel. . (40.1) 617 4249 - Telefax : (40.1) 312.763C
Telex : 11657 UNCNR

RUSSIAN FEDERATION

Minisiry of Foreign Affairs

9. Vozdvienka str. - 121019 MOSCOW

Tel.: (7.095) 290 08 53 - Telefax: {7.095) 202 8! &%
Telex 411587 MFAUG SU

RWANDA

Ministere de F'enseignement supeneur et ue 12
recherche scientifigue

BP 624 - KIGALI

Tel. . (250) 85.028 - Teletax . 250) 82162
Telex : 502 MINAFFET RW

SAINT LUCIA

Ministry of Education and Culture

Laoore Street - CASTRIES

Tei (1809 45) 27286 - Telefax (1808.45) 3229%
Telex: 6394 FORAFF LC

SAINT-MARIN

Ministere de I'educaton nationale

Palazzo Magaio - SAN MARINO 47031

Tet. + (39.549199.28 13 - Telex . 330 ESTER St

ST VINCENY AND THE GRENADINES
Ministry of Education. Cuiture, Youth and Wome™
Ahars

KINGSTOWN

Tel . (1809 716 07 - Telex 7531 FOREIGN VG

SAOC TOME-EY-PRINCIPE

Ministere de I'education. de la jeunesse el des sporls
SAO TOME

Tel . (239 1121 314 - Téletax - (239.1) 21.796

Telex ST 213 Publico

SAUDI ARABIA

Ministry of Education

RIYADH

Tel - (966 1) 404.28 88 - Telefax: (966.11 401.09 92
Telex: 40.1673 SJ SAUDINESCO

SENEGAL

Ministere de {'education nationale

87, rue Carnot x rue J T Gomis (1~ etage)
DAKAR

Tel (221)22.57.30

SEYCHELLES

Ministry of Educaticn

P.O. Box 48 - Mont Fleur - VICTORIA MAHE
Tel . (248) 247 77 - Telefax (248) 248 59
Telex: 2305 MINED SZ

SIERRA LEONE

Ministry of Education, Youth and Sports
New England - FREETOWN

Tel.. (232) 40.560

SLOVAKIA
Stromova 1 - 833 36 BRATISLAVA
Tel.. (42 7) 3704 ,208 - Telefax: (42.7) 372.326

SLOVENIA

Ministry of Science and Technology

Slovenska 50 - 61000 LJUBLJANA

Tel : (38 61) 123.269 - Telefax: {38 61) 302.85*

SOMALIA

Ministry of Education and Culture
£.0. Box 1182 - MOGADISCIC!
Tel . (252 11 80.204 - Telex: 3696

SR LANKA

Mimistry of Education and Hiaher Education
Isurupava (3rd Floor) - BATTARAMULLA
Tel (94.1) 564812 - Telefax (94.1) 565889
Telex. 22674 Edusec Ce
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SUDAN

tAinisiey o1 Education

AR Street - PO Boxr 2304
12390 7Q 888 - Telex 2061 ESCIN'S

creas T

SUISSE

Departement tederal des Alfares etranaeres
Sehwarztorsirasse. 59 - 3003 BERNE
Tel 41313259292 - Trwfax . i1 o~
Tidex JIt14430

SURINAME

Ministry of £ducation. Scence ana Cuiture
Cattleyastraat 14 - Zorg & Hoop

P O. Box 3017 - PARAMARIBO

Tel 1587161 865 Telelax: (597140 50 &3
Tizlex” 376G MINOW SN

SWAZILAND

Mirustry of Education

P O. Box 39 - MBABANE

Tel 1268) 42.129 - Telelax (268} 43.850
Titex 2293 WD

SWEDEN

Ministry ot Education

Street adaress. Mynttorget 1 - STOCKHOLM
Postal address: $-103 33 STOCKHOLM

Tel . 136 81679 72 60 - Teiefax: (46 8y 723 11 42
Trlex. 13284 MINEDUC S

TCHAD

NMinistere de 'ersucabion nationale
Hond Point Fontane de "Uron
Avenue Mobutu Sesse Seko - 3 P
NOJAMENA

Tel (235151 46.71

THAILAND

Ministry of Education

Raidamneon Nok Avenue

BANGKOK 10300

Tol. 166.2) 281.6370 - Telefax: 66 21 281 09 53

TOGO

Nunistere de I'education nationale et as “a recherche
scentique

B.P 3226 - LOME

Vel (228 21.61 54 - Telex : 5322

Focus
STREET
CHILDREN

Fducation:
The only way out

2ulletin
Paard b UNFECD

173

Loty Sepemmer 1992

o e avs e

TONGA
Lhistry ot Educaton
S0 Brxot MUKLTALOEA

vl BTR. Toext buRCE

2351

TRINIDAD AND TOBAGO

Miristry of Education

3. Ezabetn Street - St Clar

TRINIDAD. West Inces

e 15089 622 0933 - leietax (147,9: 622 0939

TUNISIE

Ministere de 'educaton de ' enseiqnement supeneur
21 ge 12 recherche scentifique

22. rue o'Angieterre - B P 1280-R P TUNIS

Tet 12'6 11258290 - Tetefax 1239 1) 331 014
Telex : MEDMAT 13C04 TUNIS

TURQUIE

7. Goreme Sokak  Kavakhdere - GE680 ANKARA
Tel 190 4) 426.58 94 - Tulefax (W0 3 427 20 B4
Telex . 16585 UNES TR

UGANDA

Crestea Towers - Hanmington Roag

P Q. Box 4962 - KAMPALA

Tel-1256) 25.97 .13 - Telefax: (256: 41 244394
Telex: 651298 UNESCO UGA

UKRAINE

Mirustry ot Foreign Affairs

15, Karl Liebknecht Sir - KIEV

Tl 17 £20293.42 33 - Telefax 7 22 233 69 50
Tiax LETU73 RUBIN SU

UNITED ARAB EMIRATES

Ministry ¢t Education and Youth

PO Box 295 - ABU DHABI

Tel - @71 2134 39.33 - Talex' 22581 TAKw EM

UNITED REPUBLIC OF TANZANIA

Ministry of Science. Technology and Higher Education
Jengo fa Umoja wa Viiana - Morogoro Road

PO. Box 20384 - DAR-ES  SALAAM

Tel (22527 903

URUGUAY
“austeno ge Evucaion v Caltlura
Aeronuuista 338197 tisor - MONTEYIC
- O8 2)95.20.63 - Tenetax @UHs.2) U6 oL
Tetex 23133 UY

VENEZUELA

Ministeno de Relaciones Exteniores

2asa Amanita. Plaza Boinar < CARACAS 1010
Tl B 21862.54 7O Teletax. (58 216315 6L
Teiex 22721

VIET NAM
160. L& Phung Hiéu - HANOL
Tel r (321 55,441

YEMEN

Bustan Aikharr - 20 Sep. Street

Q. Box 12642 - SANA'A

Tel: (967 2) 274 653 - Telefax: (867.2) 274 156
felex: 3190 NCESC YE

YUGOSLAVIA (SERBIA AND MONTENEGRO)
Federal Ministry for Education ana Cultute

Paiata tederacie - 11070 NOVI BEOGRAD
Tet:138.111222.39.43 - Telefax: (38 11) 602.394
Telex: 11.148

ZAIRE
B P. 14 KINSHASA Gombe
Tet - te " 121 34580 - Telex - 21264

ZAMBIA

Mirustry ot Higher Foaucation

PO Box 30619 - LUSAKA

Tel 128011 227 636 - Tolex: 42621

ZIMBABWE

Miristry of Higher Education

Old Mutuar Centre - Union Avenue

P.O. Box U.A. 275 - HARARE

Tel (263 4) 72.8737 - Telex: 24235 ZIMGOV

C.C.N.A. (Centre de coordination des com-
missions nationales arabes)

18, rue de Dyon - B.P. 702 - RABAT - Agdal - Maroc
Tél 2127702 82

Note: Namies ot countries are given in the UNESCO
wOorking language utihzed in otticial corresporaence
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Where to apply

National distributors of UNESCO publications

ALBANIA
NOermar i ¢ oormapes seiort . Trana

ALGERIA
Entreprwe nationaie iy wre ENALY 3 Douievard Zrout Youce'
Ager

ANGOLA
DASICar 1N a L aos & Ful, 227,005 Gana oastal 2848, Luands

ANTHQUA ANO BARSUDA
Natna LOMmSsen of 47 0gua ard Batuoa €0 Minisiey &
Lduna* on Cow n Sreet & 5ones AntqQua

ARGENTINA

Lrvera BiGoreo oea UNESCO EDLYR S RL Tucumar
168 105 Buencs Ares e

a0 50 12 an0 40 85 95 1ax 15411936347

AUSTRALIA

Eaucatora, Suob esF L PO Box 33 Brookvaie 213K
NSV tax (6% 95 5¢ (8 Domine Py, PO Box 3
Broosvise 2106 NS W Hunter Putications 58A Gees
Street Cobnquesca VO 3 30H0 16 (3, 3178381 tan T
ER R AN

Amm
GI‘N’\‘ 1 'Z. m

Aver 3T & VT Wen e 56350140 fax

i E O Box TU6 Banear tel (G0

Kanm tnlernatona: G PO Box 2141 64 1 Monipun Paa
Tejaon Farrqate Dhaxa <215 fax (880128 33 120

BARBADOS
Unwversity ¢t 1he West Inces Booksnob Cave Hil Cambus
PO Box €4 Brggetow

BELGHM
Jean De Lannoy  Averna:®
5385769 tax 5380

gy Rob 202 1060 Bruxeles. le’

BENIN
Laorane Notre Dame B2 307 Cotonou

BOLIVIA

LOs Amigos de! Ubro Mercado 1315, Casiia postal 4415, Li
Par and Averda 3@ 1as ~eronas F-3011 Casmia postal 450
Cochabampa tel 285 17 79 lax 28525 86 and 616 14 (&

BOTEWANA
Hcise ana Bore Cerrre (0 Box U Gaborone

BRAZIL

Funclagao Betuto varads Sennco de Pubiicacoes Caxa pos'.t
Qon 20 7 M e Boratian 188 R ge Janewo .RJ1 2007
Tex ¢t 551 7B LY Lwrana NOpe: S 4

rua oe Basy 17910000 Sao Paul. SP. le

Ri6 810 tw SFr-ETHGusY

BULOANA
Hemus Kan'ora Lileralura Boutevard Rousky 6, Sofia

BURKINA FASO
SOCIFA 01 8™ 1177 {uagacougou

CAMEROON

Compussion Nauonaie ce '3 RePUDIUE CU Lameros5 Dour
I'UNESCO 8% 160U raounce Librame des Ediwons Cle BT
19C* Yaourde

CANHADA

Henonst Prtrshing Comran. Ltg 1294 Agoma Road Oltawa
Ont KI1B 3we ¢ 1513, 741.4333 fax 6131741 5433
Bookshops b Spirxs Sireet Ottawa and 21 yonge Sirec
Tarsntg Sans ofce 7545 Trans Canada riwy Ste Joo &
Laurr ot Cueboe HAT 1w

cAFrt
Inst 1ute: Canoverdand 3o Lreo. Laxa postal 158. Pra:a

CHELE

taiongt Unreersitana 5 & Depanamento da Imponaciones
Miea Lusa Santander (44 Cased postal 10220, Santage
e 2w b

CHINA

Lrang NOtord: Futecit' o0s 1Import and Exoon Cornoraton ¢
Gunen B R Chae,ara Deirct PO Box 88 Boyn)
10T e TSR G tax 1Y E06 310

COLOMEIA

1CYT - Intormacion Cientifica y Tecnica, Ave 15 n* 104-30
Otaina 605, Apartado aereo 47813, Bogota tel 226 94 80
rax 22692 93. Infoeniace Lida.. Carrera 6 r ~ 51-21. Apartado
34270. Bogota. D.C ,tel 283 17 79 fax 157-1, 285 2586 o
£103513

COMOROS
Lorane Maswa 4, rue Anmed-Doumer B P 124, Moron

CONGO
Cammisson naliona'e Cenaoraise pour F UNESCO B P 462
Hrazzawile, Librare Raou' BP 160 Brazzavee

COSTA RICA

Dstribuciones Ecumencas L10a. Librena HOnzOrle. Ananads
postar 447 -2070 Sabandia. San Jose lgf 25 37 15 fax (S0€:
£31541

COTE D'IVOIRE

Lorame des Editions UNESCO Cormmission nationaie vo-
enne pour TUNESCO 01 BP v 297. Apigan )1 Centre d'ear
01 el de difusion atncanes (CEDAI B P 541 Abidian 04
~giea.n

CROATIA

Madost. lica 30 1. Zagrer

CUBA

Eacones Cubanas ORes e 257 LaHabans
CYPRUS

MANM  ArchDanan Marr.
NCas 4

s Aeenon OO0 B 71D

CZECH REPUBLIC
SNTL. Spatena 51 113-02 Prana t Aria Ve Smeckach 30
B0 Box 790 111.27 Prana *

OENMARK
Liunksgaard Book and Subscrpton Servee PO Box 2148
£x-1016, KCbennawn K le' 3312 85 70, tax 331293 87

ECUADOR
Nueva Imagen 12 de Octubre 959 y Reca. Edificio Manana de
Jesus. Quito

EQYPT
UNESCO Pubhcations Centre 1 Talaat Harb Street. Cawo. fax
2021332 25 66

ETHIOPA
Eiriopan Nationd Agency ‘or UNESCO P O Box 2996. Adeis
Aoata

FINLAND
Axateeminen Kirakaupoa Keskuskatu 1 oF -{f

210 Hetsink
Lotel 3580123 31 lax 3ERCT 21 4440 Syomalanen
wiha<auopa OY Kowuwvaarankud 2 SF-OIS&U vantaa 64.1e
35808 52 751 tax 358 085-27885

FRANCE

University Dooks! ©ps and UNESCO Boows~co. UNESCO 7
pace de Fontenay 75352 Pars 07 SP ter 11145682222
Mas orders Promotion and Sa'es Dwsion, UNESCO
Pubishing. UNESCO. 7. olace de Fontengy, 75352 Pans &~
SP.fax {1142 73 3007, tetex 204461 Pans For penodticars
Subscnotion Senice UNESCO. 1. rue Miolks 75732 Pans
Cedex 15,11, {1) 45 88 45 64/65/66. tax (11427330 07
teiex 204461 Pans

GERMANY

UNO-Vertaq Poppeistorier Aee 55, D W 5300 8¢ 1. 1e!
(0228121 29 40, fax- {0228) 21 74 91 S Karger GmbH. Apt
Buchhandiung. Lofracher Strasse 18A D-W 7800 Frelburg

1el (0761145 20 70, fax 10761:452 07 14, LKG mbH Adt
Jntermanondler Fachbuchversand, Prager Strasse 16. D-O 7C1C
Lenzg For scentfic maps ony (ntemavonaies
Landkartenhaus GeoGenter, Scnockennedstr 40a Postfac™
800830. D-w 7000 Stuttgart 80, et (C711) 788 93 40. Q711
78893 45. fax (0711 78893 59, (0711}788 93 54 For ‘Tre
UNESCO Couner' Deutscher UNESCO-Vertned. Basanstrasse
47 D W50 Bonn3

GHANA

Presbytenan Bookshap Depot Lid P O Box 195. Accra
Ghana Book Suporers Lig F O Box 7869 Accra The
University Bookshop of Ghana. Accra The University Bookshoo
of Cape Coast The Uneversity Booksnop of Legon PO Box !
Leqo’

OREECE

Eleftrerouraks Nikas Strieel 4 Atbens tol (01; 3222 28!
fax 01) 32399 21.H Kautmann 28 rue du Slacis Athers
ter (031322 21 60.i03 325 43 21 ang (031 323 25 45 Gveak
National Coramisson for UNESCO 3 Akadimias Steeet Alre
John Mihaicooulos & Son S A . 75 Hermou Street. PO Box
T3 Thessannks fer (01 73222-255 fav 01132394 21

GUATEMALA
Comisidn Guatemarteca ge Cooperacion cor 3 UNESCO 3 a
aven:ga 10 29 zona 1 Apartado postal 2632 Guatemala

GUINEA
Commission Natonate guireenne Pour IUNESZD BP 864
Conarny

QUINEA-BISSAU
Instituto Nacional ¢o Livro e do Disco. Conse = Naciond' ¢a
Cuitura Avenida Demangos Ramosn” 10 A4 &2 104, Bssau

HAITI
Lorane La Pimade 83 rue des Mractes. B = *"6. Pont-a.-
Prince

HONDURAS
{ubrena Navarro. 2 a avenda n 251, Coma,aguela.
Tegucigana

HONG KONG
Swingon Book Co 1315 Lock Road kowol 1g8
366 80 01 and 367 87 89. fax 852173845 72

HUNGARY

Kultura-Buchimpon Ap'. P.OB 149 H-13¢3 Sucapest €2
ICELAND

Bokavud Mals & Menningar. Laugaveq 15 *7* Reviuavk 16
1354 13247 42 fax 13541623523

INDIA

Orent Longmean L1, Kamans Marg. Balars © Bomea,
400038 17 Cruttaraman Avenue Caiculta 3 16U An2
Salar Mount Roada Madras 600002, 8041 #/a~2'ma Garg'

Road. Bangalore 560001, 5-9-41/1 Bashu B2z~ Hyderabac
80001 (AP 3-6-272 Himayalnagar. Hyseracad 500029 (AP
Oxforo Book & Statonery Co . 17 Paik Sires” Caicutia
700016, and Scndia House. New Delhi 11070 fax (9111
332 26 39 UBS Pupishers Distnbutors '.:c : nnsan Roag
PO Box 7015, New Delni 110002, fax (9*°* 3276593 TR
pubications Private Lid PMG Complex IF.osr 57 Soutr
Usman Road T Nagar. Madras 600017

INDONEBSIA

Brratara Publishers and Bookselters, Jaiar 070 1skandarginata
1129 Jakara 13340. tet fax 622181983k naraPT . &
Dr Sam Ratulang 37. Jakana Pusal. teldax 2221162977 42

IRAN, ISLAMIC REPUBLIC OF

tranvan Natonal Commussion for UNESCO. 1° 28 Enghatat.
Avenue. Rostam Grve Budging. P O Box 1°335-4408 Tehrar
13158, Agnkan 3 Co Ltd. P O Bor 1587 7 1230
Motaten Avenue Tenran 15717 lax. 622+ £237742

IRELAND

TDC Publishers 28 Harawicke Street Dur - & rer 7448
and 72 62 21. tax 74 84 16. Educalona (L~ zany of Ire:d .
Lid P O Box 43A Walkinstown. Dubtin *2

ISRAEL
Stermatziy L1 11 Hakisnon Sireet PO B “244 Brenya-
[3RRE4

ITALY

LICOSA (Librena Commussionana Sanson Sz Anva
Benadetto Forum, 120710 1ang. via Chiantigaral 56125
Frenze. 1ol . 64 54 1516, fax- 64 12 57. via Bartoni 23
20155 Miano FAQ Bookshop. via della Te~~2 d Caracaha
0C100 Roma. ter 57 97 46 08. fax 578 2€ *5 1LO Bookshor
Corso Unda d aka 125, 10127 Tonno. ter 2° 1169 361, far
011 63 88 42

JAMAICA
Unwersity of the West Indies Bockshop Moma Kingstan 7.t
{8091 927 16 60-9. ext 2269 and 2325

JAPAN
tastern Book Senvce Ing . 37-3 HONQO 3-cvrme Bunkve-ku
Tokyo 113 el (031 3818-0861. fax (031 32°8-0864

JORDAN
Jorgan Distnbut-on Agency POB 375
8635 52

A~~an fax Q€7

KENYA

Africa Book Services Lid. Quran House M'anaano Street PO
Box 45245 Narott inter-Afnca Book Distez ors Lid Kencorr
House 181 Floor Mo Avenue PO Box 73237 Narob

KORUA, REPUBLIC OF
#0rean Nationa. Commussian tar UNESCT =3 B Centrn
4, Saou

KUWAIT
Tne Kusat Booksnaos Cc L1g Sour Slre
Kuwar @ g 42 66 fax (3051242052

‘300 8&a
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LEBANON
Lraite A e A T s Fores B PG50, Bevioutn

LESOTHO

Lazenoda B Certre = 39 Mazenod tof)
LIBERIA

“atonal Boorsiore M
Llonrova o w3 Yar
“anrovia

~ and Carey Streets. P U £0x 530
2 .2xSnODS L. P O Bux «86

LUXEMBOURG
Lnrame Pao Bruck Lo 5 ard Rue Luxembourg For pinod-
a3 Messageres Pau #°%.,5.8 P 1022, Luxembourq.

MADAGASCAR
Commission ratonaie <4 2 Repbublaue gemacratioue ae
tadagascar cour 1 UNESZD 8 P 331, Antananarwo
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