
DOCUMENT RESUME

ED 365 615 SO 023 663

AUTHOR Ekpo, C. M.
TITLE Attitudes of Nigerian Secondary School Teachers

towards Media-Based Learning.
PUB DATE [90]

NOTE 34p.; Best availabl.e copy.
PUB TYPE Reports Research/Technical (143)

EDRS PRICE MF01/PCO2 Plus Postage.
DESCRIPTOLS *Educational Media; Educational Research; Foreign

Countries; Learning Strategies; *Multimedia
Instruction; Questionnaires; Secondary Education;
*Secondary School Teachers; Student Motivation;
*Teacher Attitudes

IDENTIFIERS *Media Based Learning; *Nigeria

ABSTRACT
This document presents results of a study assessing

the attitudes of secondary school teachers towards media based
learning. The study explores knowledge of and exposure to media based
learning techniques of a cross section of Nigerian secondary school
teachers. Factors that affect the use of media based learning
technique are sought. Media based learning is defined as a system
that structures resources into a learning framework enabling children
to learn independently at their own pace. The teachers' role with
media based learning is to dispense knowledge through stimulating,
enthusing, and guiding the learners. The methodology is based on a
questionnaire survey of over 400 secondary school teachers selected
from four federal government and 16 state controlled secondary
schools in Nigeria. Major findings reveal that teachers at this level
have strong positive attitudes towards media based learning in
schools as a whole. However, there are some significant differences
in teachers' attitudes when certain variables like gender, years of
teaching experience, a-nd qualifications of the respondents were
explored. The paper includes three tables: (1) negative statements,
(2) gender differences, and (3) years of teaching experience. When
teachers' overall attitudes to media based learning were compared
with their subject areas, social science teachers were found to give
more weight to the fact that their teaching needs no medium except
the chalkboard. Male teachers were found to have more positive
attitudes toward media based learning that females, and more
experienced teachers more positive attitudes than less experienced
teachers. (DK)

***********************************************************************
* Reproductions supplied by EDRS are the best that can be made

from the original document.
**********************************************************************



ATTITUDES OF NIGERIAN SECONDARY SCHOOL
TEACHERS TOWARDS MEDIA BASED LEARNING

DR(MRS) C. M. EKPO
EDUCATIONAL TECFNOLOGY UNIT
UNIVERSITY OF CROSS RIVER S2ATE
P.M.B. 1017
UYO.

BEST COPY MRDig

U.S. DEPARTMENT Of EDUCATION
Office 04 E.:No.21.1W Rtch and Iroporenoitnt

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC/

This document has been reproduced es
scored from the person or organizallor
ongrneting it

0 Minor nano. tans been trall to improve
reoroduction Quality

pprits of wow of opinions st:tin iota docu.
merit do not necessarily represent official
OERI Dotoon or policy

-PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)...



ABSTRACT

In this study, an assessment of tae attitude

of Secondary School teachers towards media-cased-

learning is carried cut. The study aim: at eliciting

from a cross section of Nigerian Secondary School teachers

their knowledge of/exposure to the :nedia-based-learning

tecr,niques.

the methodology is based cn a questionnaire

survey of over 400 Secondary School teacL_ers selected

from four Federal government and sixteen state

contIlled secondary Schools in Nigeria.

A,.ajor finding: reveal that teachers at this level

have strong pC3iTiVe attitudes toward: ,nedia-based-

le'Aming in school: as a whole. However, there are

some si,nificant differences in tea;Jhers' attitude

when certain variable: like the gender, year: of

teaching experience and qualification of -.:he respondents

were explored.

-ttitudes can be modified or changed, therefore

ttat: paper ends by suggesting ways oi achieving this.
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INTRODUCTION

Teachers' negative attitudes towards the

use of media resources in teaching has been seen

as a militating factor a-fainst effective media-

based-learning in schools (:,Iocre and Hunt 1980;

;,ragg, 1984; Day and Paul, )957). Inspite cf

obvious instructional values of utilizing media

resources in teaching/learnin, processes, there

appears tc be some resistance by teachers tc

utilize cr encourage the utilization of media

resources. This seeming resistance has been

attributed to a myriad of f.itors rangini: from

self-preservation on the part ci teachers to luck

of adequate training backgrouncL for the use of

educational innovations.

Attitude could be defined us the pe-

disposition to perceive, f eei al behave towards

specific objectives or certain i_eople in a

particular manner. Atthu_,es are derived from

UST COPY n!/1111 nRI F
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day-tc-day experiences and not innate characteristics,

hence they can be modified or chanted according tc

needs. 'i41-Ligg, (1984) strengly believes that if

teachers are more flexible, keen and enthusiastic

to learn now teaching techniques than they currently

are, then their attitudes could be changed.

BikCKGROUND TO THE STUDY

Studies on learning, media learners'

aptitudes have revealed that different students

learn differently and at different times/pace.

,-itkin at al (1975) identified the "field dependent

and field independent learners," hi le Faak (1981)

identified the "hclist, and versatile

learnersu according to the learnint styles exhibited

by students. These research fialin&s further reveal

the uniqueness of individual learners and their

varyinL learning abilities. "Zhis implies that

students are not empty vessels to be filled cut

individuals endowed with potenti.ils for creative

learning. Thus, learning activities planned for

PFiT COPY AVAILABLE
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students at this level should cc media-based as well.

Efforts should be made tc develop in them high order

skills which will assist them in a better information

handlim: in future - This should be the central goal

of learning in the 1990s in order t o realize the

s(tUCatl, it cbject-ive of "provijin, equal, functional

and qualitative educational opportunities" for all

citizens of Nigeria at the secondary school level.

PURPOSE OF THE STUDY

The aims of this study are follows:-

is elicit from a cross section of lAgerian

secondary school teachers, : cir Encwiedge

about media-based loarnin.:,

Tc assess their attitude -;sdarda this

learnint: technique, and,

To identify those factors that affect the use

of this progressive learnin,:' technique in

Nigerian 6econday schools.

BEST COPY AVAILABLE
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HYPOTHESES

There i3 no significant difference in attitude

between the male and the female teachers towards

the use of progressive learning techniques

includir-: media-based learnin, in secondary

school.

There is no difference in attitude between

the experienced and the 1235 experienced

teachers towards the use of prcgressive learning

techniques including media-bused learning.

BEST COPY AVAILABLE
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THE CONCEPT OF MEDIA-BASED LEARNING AND ITS
JUSTIFICATION FOR NIGERIAN SECONDARY SCHOOLS

The concept of mediated or media-based-learning

was first used tc denote leurninE_ done through media

of some sort ua opposed to enactive learning.

Percival and Ellington ('i988) c;:served that terms

like resource-based learnin_: or meuiated learning

are used synonymously with media-based learning.

Media-based learning is a system that structures

resources into a learning framework enabling children

to learn independently at tlicir pace. 6ome traditional

teachers opposed it strongly for Year that it could

take away from them the major responsibility - that

of teaching. This fear is real or there are quite

a number of teachers who feel idle except they "teachrt.

With media based learning a teacher is expected to

fulfil a different role from that of the conventional

teacher who delights in what he feels he can teach.

Media-based learning emphasises the dispensicn cf

knowledge through atimulatin, enthusing and guiding

the learners. Thus, the more a teacher is able to act

S
BEST COPY AVAILABLE
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in this direction to generate strong motivation in

his students, the better the students will learn

from media resources.

In practice, two extreme approaches of this

system are in force currently. ;:t cne extreme end,

there are teachers who feel ';he students still need

maximum guidance, and therefore rather than act as the

"universal uncle or a travel agent" answering questions

and rescuing those in trcuele, they decide to structure

and pre-package knowledge for then. Hence, the students

are given "itinerary rather -char; a map of the terrain

and a survival kit" (Meggary, 1988 p. 174). these set

of teachers exercise full control ever what the students

learn. In developed nation, such approach is exemplified

in the use of programmed learning systems. in progressive

schools within the developing nations this approach could

be exemplified in the use of worrIbooks and other

structured low cost technology.

the opposite extreme end there are some

teachers who tend tc abandon their professional role

completely and set the students free to pursue their

own learning according to their interests and knowledge.

9 B_ST COPY AVAILABLE
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Tc this set cf teachers, learnin,: is completely

unstructured and writing cf learning objectives

for instance is not emphasised. With this approach,

there is no way to knew before hand what might be

learned or what could be the learning outcome.

There are undesirable implications in both extremes.

For the structured media-based learning system if

the students are not sufficiently motivated there

could be little or nc learning. In the unstructured

system by abandoning even a supervisory role over the

students, the students could jump aim lessly from

one topic to another and learn very little in the

process.

For maximum benefit tc the students and to work

effectively media-based learning should tow the

middle course where the teacher introduce the learners

tc the wealth of resources within/outside their

learning environment and encourages them tc use them

and learn from them. .much teachers would be sensitive

to their students' interest yet conscious cf their

needs. Such students would therefore be skillfully

and unobtrusively set to discover v,hat they intend tc

learn.

0
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ITS JUSTIFICATION FOR NIGERIAN SCHOOLS

This learning technique rla.i been proven tc help

students come to the realization that the four walls

of a school is nct the only place where learning can

take place (L'ale, 1969; :31azek, 975;

1981). Of recent, Nigerian 2ducation has become

increasingly influenced by pragmatic ideas. The idea

that education should be functional, practical and

serve as means ci' earning livelihocd have resulted in

the diversification of the secondary schcci curriculum

in particular to include vcca,:ional, commercial and

technical 'OUDjOCT3. the pragmatists believe that there

is no one way to educate a bail therefore a variety

of teaching/learning techniques shcuid be employed.

They also believe that a pragmatic teacher should not

dish cut facts and opinion to his learners as if they

are empty vessels tc be filled. His functions are tc

give and help his students when necessary and to provide

them with suitable learning envircnment. Thus, with

the introduction of the 6-3-3-4 system cf education in

the country, Nigeria should this technique for

effective result.

11
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Media based learning could teach the students

a variety of study skills and discovery learning

technique. It could also encourage initiative and

independence in Nigerian you much att:'ibutes in

Nigerian students L.ould be booster to LiAOCA the

current trend in examination malpractices. ns long

as students are no7 directed towards imbibing initiative

and independent learning attitude, oases of examination

maipratice will continua to escalate, and, products of

cur school zystems will be unable to face any challenge

in future.

THE .>URVEY

Four hundred and thirty 1:ou (4j4) secondary

school touchers selected from -cwenty secondary schools

in iigeria took purt in the .:tudy. These schools were

made up of sixteen state and four Federal controlled

secondary schools. loth the stratified random sampling

and a systematic sampling techniques were used in

selectin, the required number ol cases.

BEST COPY AVAILABLE
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INSTRUMENTATION

The instrument, a questionnaire had eighteen

items and were designed to verify if the respondents

are aware of the various attempts at individualizing

learning and to assess their attitude towards this

learning technique. :al questionnaire items were cf

scaling type and a five-point Likert style was used.

The instrument was pre-tested for content and construct

validity using a sample of t:Ie target respondents at

the Holy Family College Abak, kwa It= State.

- Demogr'Jphy of Eespondents

Four hundred and thirty four r:econdary

choci teachers took part in the study. Iwo hundred

twenty four representing 51.6 of them were

and two hundred and ten repre:en7ing 48.46

were males. Their years of teacnin: exterience

from leas than one year to ,:en years %..ith

BEST COPY AVAILABLE
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the following spread :-

41 - 3 years 115

4 - 6 years 85

7 - 9 years 85

104"years 150

These teachers nave various academic or

piessional teaching qualificaticns:

follows:

,,on-degree (flUE) 215 (50.1%)

Fi:.ot degree (I:,.Ed.,..-3c/.1)A(Ed.) 16] (,7.9)

Pc.: Jaduate deree (M.Ed, A.(:.) 25 (5.9%)

Oers (2GDE/HND) 26 (6.-1,,)

From Tide 1, teachers overall responses

:Jo :.ome 13 negative statements are 1,::.esented in

a decreasing order of positivity. ._since the

uestionnaire items were all atti:udinai scaling

system, a weightimz system of measurement

(Kerlinger, 1979) was applied. 1hus .; mean weight

ztatistic was adopted ior the .Analysis.

14 v5c cg\i k\i k\l.0V.E.3
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Teachers' overall attitude to media-based

Isrning was cross-referenced with their subject

rear.. 1: negative statement, "My subject area

Clew not require the use of any teaceini4learning

:aterial except cealkbord", was used a the

instrument of assessment. Only sixteen el the

teachers (3.750 claimed tneir sucject areas dc not

rocuire the use ci' any medium except chalkocard

(an_ of-ccurse with tee teacher). who

appreciate the educational values V'_11C1_13 media

-,Jype.7 in their teaching - learning precesz is quite

enr.:cul.a.:ing. The social science te,hers tend to

give more weight to the fact that their teaching

needs nc medium except the chalkboard. such

teachers need a breakthrough with a regular display

new creations and ideas in their subject area

to encourage them, see the latest available media-

escuce:i in their discipline.

19

BEST COPY AVAII ARI E



14

GEALER DIFFERENCES IN TEACHERS' ATTIlUDE TO

1,EDI11-BASED LEARNING.

Gender differences was apparen*: in three of

trio attitude statements. In Table 2, the male teachers

with a mean weight value of 0.52 tend to have a more

positive attitude than the female (0.16) towards the

use of resource material: for all their' lessons

irrespective cf cost in preparation time. It could

be deduced from their responses that tno male teachers

are more likely to select, adapt/develop media resources

fol. use than the female teachers wh.7.-L the instructional

Situation handled demands it.

Similarly, cut of the 387 or 89.4', of teachers

who agreed to the positive statement that if teachers

themselves use media resources, it will also encourage

students to use, the male teacher: were more positive

in their assertion. The mean weight o.j the male

responses in this option was 1.38 ar., against the 1.15

of the female responses.

2
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These differences in attitude are difficult

to explain fully in the light cf available data

in this study, it needs further research, could

the initial discrimination against women in many

technical professions in Nigeria Milan et.al (ed) 1989)

have resulted in the development of a technolphobia

in Nigerian female teachers? Or could it be females

general nature of weighing every step before

lannching cut for fear of failure? Could the female

teachers in this sample be roc occupied with domestic

commitments and therefore be a little hesitant to

spend extra time in develcpin,: cr selecting materials/

activities for classroom use? Or are they given more

boarding house duties and extra-curricular activities

in the school tc make them vuincrabie to this seeming

negative attitude? Information based on these question.7

might help to illuminate furthor these gender difference:-,

in teachers' attitude.

2
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However, the female teachers are more likely to oe

flexible in their teaching if the learning environment

encourages them. Fcr instance, the female teachers

disagreed more strongly to tee negative statement that

students were too examination conscious and so there was

nc room for the use of medie instruction. The female

teachers' responses to this statement had a mean weight

score of 1.07 while the male teachers scored 0.83. However,

differences in thie last re3,Jonee was not significant at the

p-level cf 0.05 set, therefore no-, worthy to . note.

TEACHERS ATTITUDE TO MED1n-LiASED LEARNING BY YEARS

OF TEACHING EXPERIENCE.

Differences in the attitude cf the long experienced

( 7 years of teaching) an the less experienced

( 6 years of teaching) was also explored in tide :study.

Reepcnses on three of the Litl:i71,1(,C statements were quite

noteworthy (see Table 3). It ,as encouraging to note that

only twenty-eight teachers, representing b.4% of the total

respondents, agreed te the negative statement that it is

much easier and quicker te teach %,ithcut media-resources.
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Data presented in Table 3 surprisingly shows that the

mean weight scores of teachers' pcsitivity to this

statement tend tc increase with years cf teaching

experience. Thus, the less experienced teachers tend

to find the use of media resources in instruction

burdensome unlike the more experienced teachers. This

finding supports earlier studies carried out by

Corcoran (1981), Zeichner and Tabachnik (1981). These

scholars reported a drastic change cf attitude among

teachers who have just completed their pre-service

training. They refered to such changes as "transition

or reality shock". The progressive cr liberal attitude

towards media-based learning cy the pre-service teachers

tends to wear out as they face practical reality in the

field.

Also, fifty.-eight teacher: representing 13.4% of

the total respondents agreed to the negative statement

that, "designing, producing cr modifying instructional

materials is exacting and time consuming and should not

be undertaken by teachers. ihile 334 cr 76.9% of them

disagreed with the statement. Thus, the majority of

teachers have accepted additional role as media

designers/producers despite the burden and preparation

time involved.

27
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A further analysis reveals that there is a

relationship between years of teaching experience and

the degree of acceptance of this role (see table 3).

The long-experienced teachers tend to be more positive

in their acceptance cf this "auded role" than the less

experienced teachers. 'plost teacher training institution:

offering Educational Technology courses in Nigeria employ

the services of technicians/technclogists. Student

teachers are often 33Si3TC:i In the design/pfoduction of

media resource= they use. Consequently, on graduation,

they expect similar assistance tc be able to develop

their materials. Besides, the ultimate reword (good

grades) for c2eative production while in training

compels the student teacher: to design and produce

instructional materials for use during their training.

In the absence of similar incentives, the beginning

teachers may relax their effort tc develop instructional

materials or show keeness tc use them and would find

the exercise burdensome.

4
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TEACHERS' ATTITUDE TO i4EDIA-BASED LEARNING BY

QUALIFICATION.

Differences in teachers' attitude by their

qualification was 3130 explored in this study.

Responses on two positive attitude statements were

quite significant in this study and note - worthy.

Highly qualified teachers tend tc feel complacent

in their attitude to_ards the use of newer teachin:_-.

methodologies than tree less qualified teachers.

Although all teachers in this study have positive

attitude towards the use cf newer methods, holders

of post graduate degrees tend to exhibit less positive

attitude than all other calibre of teachers. Eighty

percent (80%) of the post graduate teachers supported

the positive statement, love trying cut new te-Jching

methods with my class ", es against over 95% of tehcr,I,

in other categories. similarly, the NCE teachers

(though holders of the least teaching qualification)

tend to exhibit stronger positive attitude tc media-

based learning as a whole. This observation could

be a reflection of the fact that most teachers with

post graduate degrees such as MSc , P11;% cr MBA often

do not have any teaching qualification.

29
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Consequently, their exposure in the use cf newer

teaching strategies/media resources could be more

shallow than that of the less qualified teachers.

RECOMMENDATION AND CONCLUION

.attitudes are derived from daily experiences

and exposure. Some scholars (Moor & Hunt, 1980;

Lasley (5( Applegate, 1982) noted that many practicisirc

teachers actually lack: Inc pre-requisite training for

proper use cf some educational innovations. They

feel that these new learning techniques/newer

technologies may ce in conflict with the way the

teachers were taught. :r'cr a new orientation, teacher

training process should not be a one-shot or a once

for all affair. There z3nould be opportunity for

re-training of teachers either in award earnin.: or'

non-award earning in-service programmes. The calibre

cf teachers to be given reference in such in-service

programmes should be highly qualified teachers without

teaching qualification anu newly qualified teachers.

30
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Such in-service / continuin, education programmes

requires more adequate attenticn, its execution

should not be as sporadic 33 is currently in

operation.

Since some of their responses to the attitude

questions carry implication for media-resources

provision and organization for easy access, there

is need to pool together all available resources

accut in most i-:titutions unutilized or

not in heavy demand for maximum use. Pooling

together of available media resources as suggested

here does not called for centralized storage, rather,

it entails devising ana maintaininz a good retrieval

system within and inter schools.

However, though ml_crity ci teachers in this

sample have strong positive attitudes to media-based

learning at the secondary school level, this

learning technique can not be effectively practiced

in Nigerian schools except a policy statement

establishing the minimum standard of media provision

in all secondary schools is promulgated and

31
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vigorously enforced at both the Federal and State

government levels.

Finally, regular Uisi,lay cf new creaticn and

ideas in the use cf pogessive teaching techniques

like media cased learning could sufficiently

influence these teachers' attitudes and eventually

their teaching performances.



REFERENCES

ASIEDU- AKROFI, K. (1981)
The Living Classroom : The Challenge to Primary
School Teacher.
London : George and Unwin.

BLAZEK, Ron (1975)
Influencing Students Toward Media Centre Use
An Experimental investigtion in Mathematics
(AL.A Studies in Lierarianship Nc. 5)
Chicago : American Library J:ssociation.

CORCORAN, E. (1981) "Transition shock : the beginning
teacher's paradox". Journal cf Teacher Education
Vol. 32, No: 3 pp 19-73.

DALE, Edgar (1969) Audic-Visul 1:ethods in. Teaching
3rd ed. New York : i,l, ;.inehart &

DAY, John and Paul, Scholl (1987)

"Media Attitudes of Teachers can be changed".
Educational Technology : The magazine of managers

clchange in uc&ition. Vol. 26, No. 1 pp 23-24.

IMAM, A., PITTIN, R., and OMOLE, H. (ed.) t1989)
Women and the Family in I;igeria. (CODESRIA Bock
Series) SENEGAL : Council icr Development cf
Economic and Social Research in .1frica.

KERLINGER, F. N. (1979) Foundations cf behavioural
Research. New York : nclT, r.inehart &
lAinston, Inc.

LASLEY, Thomas J. and APPLEGATE, Jane H. (1982)
"The Education of Secondary Teachers : Rhetoric
or Reform?" Journal of leacher Education
Vol. XXX111, Nc. 1, pp. 3-6.

33



MEGARRY, Jacquetta (1988) "Hypertext and Compact discs:
The challenge cf multi-media learning".
British Journal cf Educational inchnolc--.

01. 1 No pp. 1 -1

MOORE, D. M. & HUNT, T. C. (1980) "The Nature cf
Resistance to the Use cf Instructional Media."
British Journal cf Educational Technology.
No. 2, Vol. 11, pp. 141 - 147.

PASK, G. (1981) "Styles and Strategies cf Learning ".
British Journal of Educational Ps,cholo-
No. pp 1

PERCIVAL, Fred and Ellington, Henry (1988)
A Handbook of Educational Technology. 2nd ed.
Loncon : Kogan Page.

WITKIN, H. A: MOORE, C.A; GOODENCUGH, D.R.,
COD, P. W. (1975).

"Field - dependent and Field-Independent
Cognitive Styles and their Educational Implications"
Research Bulletin. Princeton; New Jersey :
Educational Testing Service, in Pask, G : "Styles
and Strategies of Learninj ".
British Journal cf Eduaaticnal PsTchcic,
Ic. pp.

WRAGG, E.C. (ed.) (1984) Classroom Teaching Skills:
The Research Findin s- of the leacher Education
-Tojec : Nichols ubJ.ishing c.

34


